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ABSTRACT

The novels of Brooke, Day, and Inchbald were naturel
of the late tury climate of ideas

and taste. Three circumstances combined to produce these
novels: first, the widespread belief that the society of the
day was corrupt; second, the primitivistic notion that man
should act according to his natural impulses end instincts
rather than the accepted rules of society; and third, the
educational idess of Rousseau, which were currently being
ecclaimed. Like Rousseau, these novelists exemplified their
educational doctrines through the medium of the novel.

Brooke, Day, and Inchbeld believed that enviromment
is largely responsible for the type of character produced. The
conventional patterns of society can stultify the impressionable
minds of children; therefore, these novelists condemned the
fashionable enviromment which thwarted the natural virtues of
the child, They maintained that a child must be placed in a
natural enviromment which would permit the natural virtues to
develop nated, Their of education accepted

the child as a child; promoted the natural development of his
faculties; aided him to recognize the dangerous hebits of mind
which a blind adherence to the conventions of society can
develop; guided him in the formation of good habits; instilled
qualities into his mind end heert which would cultivate &
humane disposition and a sympathetic feeling for his fellow-
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men; end aimed at producing a useful end virtuous member of
society. This education was to be conducted far from the
vices of fashionsble life. But the pedagogical movelists
d1d not want to destroy society; they only wished to slter
1ts sense of values so that a child's faculties could develop
without conmstraint.
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PREFACE

This work is a study of the educationsl ideas expressed
in the novels of Brooke, Day, and Inchbeld, end not & critical
appraisal of the novels as works of art. They are not great
works of art, but are still worthy of consideration. In the
first place, they reflect many of the prevelent ideas and
practices of the eighteenth century: the idea that the society
of the day was corrupt, the common desire to improve this
society, the belief in the power of education to reform society,
the proposal of a system of education based on the natural
goodness of man and on his natural desires and impulses, the
sublimation of the 'maturel state', end the use of the novel
as a medium of reform. And secondly, these novels form a
compact and unique group bound together by a common aim - the
improvement of society through educstion. The pedagogicel
novels cannot be neglected in a comprehensive study of the
thought of the eighteenth century: they constitute a chapter
in themselves.

To meke a proper examination of these educational ideas,
I found it imperative to consider, though not in deteil, the
artistic and philosophical background of the age which produced
them, In other words, I have not merely painted the portrait,
but I have also built a freme for the picture: the portrait in
this case is valueless without the frame., Chapter 1 traces
the formulation of naturalistic philosophy, Rousseau's application



of this philosophy to his on

educational thought and practice, and more specifically his
H influence on Brooke, Day, and Inchbald; Chapter 2 provides
the philosophical basis of Brooke's education of the heart

and an on of the educational ideas in his

novels; end Chapter 3 an analysis of Day's educational !
convictions, In Chapter 4 I depart from my objective approach

L and attempt to prove two things: first, that Elizsbeth Inchbald

was an educational novelist; and second, that she believed a

5 'natural education' was superior to & 'fashionsble' ome. I

|
|
{

was unsble to discuss Brooke's Jullet Grenville and Day's History
of Little Jack, as these novels were inaccessible to me.

' I am especielly indebted to several secondary sources
for the citation of material unavailable to me: G. W.
Gignilliat's The Author of 'Sandford and Merton': A Iife of
Thomas Day, Bsg., and Mckee's Blizabeth Inchbald, Novelist,
in which passages from Boaden's Memoirs of Mrs. Inchbeld are

3§ frequently quoted, I have the deepest semse of obligation to

: Dr, D, G, Pitt, who suggested the topic of research, supervised

{ the work, and offered many velusble criticisms and suggestions.
I em grateful to Dr. 3. R. Seary for his helpful suggestions
end interest, I thank the Librerien, Miss Ada T. Green, for
her co-operation and help. I thank the Inter-Library Loan
department of the Library of the Memorisl University of
Newfoundland.

R, 0'D.
28 September 1960,
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CHAPTER 1
AN INTRODUCTION
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Henry Brooke, Thomas Day, and Elizebeth Inchbald were
& group of novelists in the latter part of the eighteenth
century who used the novel as a means of educational refom.l

They were strongly by the educational

which Roussesu expounded in Emile, and by the menner he used

to express these principles. Apart from advencing his naturalistic '
theory of education, Rousseau had demonstrated in his work that

the novel could be a very effective medium for the dissemination

of 1dess,?

These three novelists followed his example and,
through novels, proposed their solution to the ills of society =
a 'natural education'.

The basic theme underlying the novels of Brooke, Day,

and Inchbald was their belief in the superiority of a 'naturel'

ducation to & 'fashionable' one, By a 'fashionsble'

they meant the popular education of the day, the education which
they thought suppressed the naturel instinets and feelings,
attached the mind to trifles, and developed a weak end effeminate
body. They claimed that this education resulted in / skepticism
in religion, a cynical formelism and polished immorality in
conduct, and an eristocratic indifference to the rights end

needs of the masses. The pedagogic novelists decried the
undesirable effects of a'Pashionsble education'upon the minds,
hearts, and bodies of the children who were subjected to it.
Instead, they advocated a system of 'natural education' in which

the natural instinets, impulses, and feelings of the child would

be given tricted opportunity of lopment

g N
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would result from experience, not from positive instruction.
To them education should not aim to instruct, but simply to
ellow natursl tendencies to work out their natural results.
Education should not repress or mould but should shield from
artificial influences. Close contact with nsture should
furnish the occasion and meens of education. This study of
the pedagogic themes found in the novels of Brooke, Day, and
Inchbald will exemine both the novelists' condemmation of the
'feshionsble' system of education, and the system of 'natursl'
education they proposed to replace it. The qualities they
wished to instil into the minds and hearts of their imaginary
pupils will be discussed in detail,

The pedagogic novelists were not a group of writers
isolated from the sge in which they wrote. Their idea of the
conflict beiween nature and society as it existed in the
eighteenth century was not a phentasmagoric. outgrowth of
their eccentric minds, but a resl and living concern of their

original sin, but to the st ng habits which society
imposed upon the individual. They did not stend alone in their
belief that society could degrade the character of man, but

age. They believed that the ariors of life were not due to

may be grouped with a lerger class of writers, who, reslizing
the prevalent social evils, posed a solution of their own.

Godwin, Holcroft, Bage, Mackenzie, Smith, Wollstonecraft, and
many others used the novel to point out the sbuses and wrongs
of society. All memner of subjects that interested the public
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were treated: the state of the prison end the workhouse, the
slave trade, rotten boroughs, Parlismentery corruption, the
penal code, the Court of Chancery and its dilatory suits, the
venality of the servants of the Lew, the state of the poor
clergy, the press gang, and the superficial customs of conventional
society. But these writers were not content merely to outline
the prevalent sociel evils; they examined the structure of
society, decided that it was built upon a false foundation, and
then proposed a system by which its ills could be rectified, and
virtue, Jjustice, and truth be regained.

Without becoming involved in an unnecessary discussion
of the socisl idealism of Holeroft and Bage, the democratic
individualism of Godwin, and the cultivation of the understanding
iy Wollstonecreft, we can at least mention one of the panaceas
of the revolutionists and state its important corollary., This
elmost universelly-accepted remedy was based on a belief that
natural impulses and feelings were superior to the desires formed
by society, This idea was common in English thought long before
the popularization of naturalistic philosophy in the works of
Rousseau. It can even be traced back to the seventeenth century.

But with the publication of Shaftesbury's Characteristicks in

171, the idea received newer emphases and alignments. The
Characteristicks provided an excellent soil for the rich diversity
of thought that was to follow. Shaftesbury attempted to esteblish
the morel sense as naturel to man, existing in him prior to
educstion end refinement. If & moral sense is naturel to pen,



e

then his ideas and 13! are more ny

guides to action than those ideas acquired by an artificial
education, Shaftesbury's beliefs can be organized into a
formula as follows:

(1) nature, when unhindered, arouses the 'natural', that

1is, social affections; (2) man thus inspired with & love

for his fellow men voluntu-uy enters into a 'compact'

with his associates; (3) the state thus formed is therefore

ideal, because it insures the welfare of all its members

a8 a group and also as individuvals who find their own

happiness in loving and benmefiting the group.
Shaftesbury believes that if man follows the innate moral sense
which comes from nature he will be inspired with "Love to his
Kind, Coursge, Gratitude, or Pit:-""' Thus man should harmonize
his 1ife with the natural order by destroying the low passions
and by exalting the altruistic ones. This idea is especially
striking in the novels of Brooke and Mackenzie. They believe
that the higher command of the heart should prevail over reason
end motivate a generous deed, which is infinitely finer than
a just one. MNackenzie says: .
oy

Virtue [1.e. justice] held back his arm; but a milder

form, a younger sister of Virtue's, not so severe as

Virtue nor so serious as Pity, smiled upon him: his fingers

lost their compression; not did Virtue offer to cateh

the money as it fell.>
A benevolent and sympathetic feeling for our fellow man, an
idea derived from Shaftesbury, is one of the basic beliefs of
the revolutionary novelists. In contrast to Dickens, who hoped

to achieve a morel reclemation by socisl reform, these novelists

~
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thought that social reform would wait on virtue of mind and
= soul. Luxury and fashionsble life will only promote vice and
thwart virtve, end, indeed, it is the men-made institutions
that have perverted the natural goodness of men. Virtue can
only be edvanced in thesl;unce of, the excesses of society,
in the natural state, where thrift, moderation, and simplicity i
of 1ife will combine to produce a virtuous mind and soul.

The importent corollary to this theory was the belief
that & 'naturel' education can best equip man to rediscover
the lawe of nature and enable him to live a better life according
to these basic principles. It was a commonly-held view that

the perfection of man could be wrought through education.

Godwin was convinced that human reason could mature and turn
its attention to truth and universel love. He thought that the
corruption which sttends rank, weelth, and beleful political
institutions could be eradicated from society through Truth,
Reason, and Bducation. Although Jeremy Bentham discarded the

conception of benevolence common at the time, he nevertheless

relied on the power of the educator to bring about an
identification of private end public interests. Holcroft also
‘believed that the perfectibility of mankind was to be achieved

by leading the mind towards perfection. To achieve this goal
control of our ruling passions, proper guidance, end education

are indispensable., He thought that ignorance and prejudice attempt
to tyrannize the world. In order to counteract this, the strongest
efforts must always be directed toward the spresd of education

A
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and of right ways of thinking.

But many novelists belleved that education as it existed
in the eighteenth century was not a strong enough force to
effect this desired eim. They thought that a 'fashionable
education', instead of helping to improve man, reelly fostered
those prejudices of society that stifle any progress toward
perfection. In Hugh Trevor Holeroft maintained that the only
results of & boarding-school education were formality,
affectation, hypoerisy, and pride; end that universities, insteed
of encoursging the intellect and exelting the feelings, reslly
catered to the lowest passions in men. In Hermsprong Bage
8lso discredited the Buropean educetion that the hero received,

Bage spoke for the revolutionary novelists when he
said that a 'fashionsble education'does nothing more then turn
the energles of the mind on trlﬂu.s The recognition of the
ineffectuelity of this mode of education geve impetus to the
1idea of & "natural education' and the desire to produce & mind
uncontaminated by the prejudices of society, These novelists
believed that humen nature should express itself spontaneously
insteed of being perverted or bya’

education'; that the base passions of envy, melice, and revenge
come only with the perversions of a felse culture; that virtue
and not vice is natural to man in his untainted state; and
finally, that in education we should seek to nourish the natural
impulses of the humen heart: “Convinced that the seeds of
virtue ere innate, I have only watched to cherish the rising
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shoot, end prune, but with a trembling hand, the too luxuriant
branches. "7 They thought that the affections of the heert

furnish man with all the principles of morelity and knowledge
of religion thet he needs. Rducation should endeavour to
expend and not contract the heart:

I cannot help observing here, that the great aim of modern
ehutlon uau to 'ne. to eradicate the beat impulses of

to dutroy the loeJ.ul, uni;nmuu the selfish principle . . .
If my idees of things are right, the humen mind is naturally
virtuous; the business of education is therefore less to

give us goarl impressions, which we have from nature, than

to guard us sgainst bad ones, which are generally aquired.e

Education of the heart is one aspect of this natural education;
but the mind and body should also be given a chance to develop,
the end being to form a feeling heart, and to develop "'a firm

mind in a firm hody".s It did not mske any difference whether
the child to be educated was the son of a hangman or of an
emperor: ", . . an infant begot on a dunghill, brought forth

in a pigsty, end swethed with a rotten remment of the covering
of an ess, may have talents and capacity sbove the son of an
empctor.'m Modern educational tendencies place their entire

ot emphasis on the combined power of heredity and enviromment to
form the charecter of the child, But in the eighteenth century
elmost unqualified emphssis was placed on the power of
environment to mould the mind and heart. The idea that the
chargeter of a person can be best developed in a naturel environ-
ment had teken hold of the imegination of theorists of the time.
Their belief was great in the power of externel influences on

)
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the formation of the mind,

These educationsl doctrines, very similer to those of
Brooke, Day, and Inchbeld, were derived in part from Roussesu's

phi and 1t1 The basic ideas had
‘been formlated long before, but Rousseau erystallized them
into a cogent end tangible form. And unlike others, he furnished
in defense of his thesis an emotionel fervour end a literary
style that carried convietion.

The naturelistic theory of Rousseau replaced Locke's
diseiplinary tion of educati Locke of human

nature as essentislly evil. He thought that humen instinets
and inclinations, springing from a nature depraved in its
essence, were inclined toward evil. Therefore the secret of
a1l education is to control the natural desires and instincts
by thwarting them and forming the habit of thelr control. EHe
says:
« «« the great principle end foundation of all virtue
end worth is placed in this, that a man is sble to deny
himself his own desires, cross his own inclinations, and
purely follow what reason directs as best, though the
eppetite lean the other wey.ll
On the other hend, Rousseau end the naturalists believed that
naturel desires end instincts should be followed implicitly.
Rousseau maintaing that humen happiness end numan welfare
are the naturel rights of every individuel, but that government,
art, science, and education as they were then constituted

interferes with men's natural tendencies end stifles the passions
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that nature has implanted in him.  He condemns the society of
the eighteenth century that accepted materialism as a stendard
in morelity, reason as a guide in thought, and self-interest
as the principle of action, this polished, intellectusl society
that preserved its identity by a cold formelism and its morality
by a meticulous observance of conventionsl rules. To be raised
gbove the prejudice of this society men must follow the impulses
of nature and judge ell things in relation to their utility.
That is why Emile is taken far from the vile morals of the town
whose gilded surface makes them seductive and contagious to
children. The superiority of the natural men to the social
men, as Rousseau sees it, is cleer and defined:
The natural men lives for himself; he is the unit, the
whole, dependent only on himself and on his like, The
citizen is but the numerator of a fraction, whose value
depends on its denominator; his value depends upon the
whole, thet is, on the community. Good socisl inmstitutions
are those best fitted to make a men unnaturel, to exchange
his independence for dependence, to merge the unit in the
group, so that he no longer regards himself as one, but
as 8 gaz-t of the whole, and is only conscious of the common
life.12
But Rousseau did not condemn society in general; he merely
condemned society as it existed in the eighteenth century.
Really there is no distinction between the natural and social
men, as Rousseau meintains that men, by nature, is a social
being:
. . eny one who vanted to consider himself as an isolated

individual, self-sufficing and independent of others, could
only be utterly wretched. He could not even continue to
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exist, for finding the whole earth eppropriated by others
while he hed only himself, how could he get the mesns of
subsistence?l3
The one art sbsolutely necessery to a civilized men is that of
1iving among his fellow-men. Contrary to what we may expect
from a naturalistic philosopher, Rousseasu's purpose is not
to produce a noble savage but a man who would be best fitted to
teke his place in social 1life:
But remember, in the first place, thet when I want to
train a natursl men, I do not want fo meke him a savage
and to send him back to the woods, but that living in the
whirl of social life it is enough that he should not let
himself be carried sway by the passions and prejudices of
men; let him see with his eyes and feel yith his heart,
let him omn no sway but that of rssson.l
Rousseau wished to train e men to be & men; then it would
naturelly follow that he would be a useful member of society.
Furthermore, Rousseau maintained that it was possible for a
youth, even in the imperfect society which existed, to become a
perfect, or as he called him, a natursl man.

Roussesu distrusted the ebility of ‘fashionsble education’
to produce a useful member of soclety. These pedentic,
educational methods only prevent children from learning what
they could lesrn much better by themselves. EHe condemns this
"eruel education" that sacrifices the present to an uncertain
future; that burdens the child with ell sorts of restrictions
and begins by meking him misersble in order to prepare him for
some far-off happiness he msy never enjoy. Roussesu says:

N
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Bven if I considered that education wise in its aims, how

could I view without indignation those poor wretches

subjected to en intolersble slavery and condemned like

galley-slaves to endless toil, with no certainty that

they will gain anything by 1t?15
Rousseeu is surprised that ever since people began to think
gbout education they should have discovered no other way of
guiding children than emulation, jealousy, envy, vanity,
greediness, base cowardice, and all the most dengerous passions,
"passions ever ready to ferment, ever prepared to corrupt the
soul even before the body 1s full-grown."6 mis education
does nothing more than to meke the child politely imperious.
The child is far better off if he reads in the book of nature,
if his thoughts are not in his tongue but in his brain, if he

has 1less memory and more judgement; for ‘Tashionsble education)

"without choice or discrimination", loads the memory of the
child "with e pack of rubbish."

According to Rousseau's educational system, the natural

powers and inelinations of the child must not be thwarted:

", «. the education of the earliest years should be merely
negative. It consists, not in teaching virtus or truth, but

in preserving the heart from vice and from the spirit of arz‘or.“17
In BEmile he divides his educational program into four periods:
physical education from one to five years of age; sense education
from five to twelve; intellectual educetion from twelve to
fifteen; and finally, moral training from fifteen to twenty.

Roussesu borrows the ideas which Locke had formulated

, &
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on physical education. He stresses the necessity of observing
the good rules of sleep, diet, air, and clothing; and says that
no restrictions should be placed on the child's natural activity.
This physical education is continued in the second period as the
limbs and senses are exercised and trained. In order to do this,
Emile performs certain physical exercises; but what is more
important, his eye is exercised through natural problems in
measuring, weighing, and estimating heights and distances, and
his ear "rendered sensitive to harmony". Education of the

senses is completed by continuelly exercising them. The child

is given very little formal morel training in this period, but

he acquires some ideas about conduct through "natural consequences".
His senses should have become sharpened and his judgement properly
exercised for use at the age of twelve, when he is to undertake
the acquisition of knowledge, Emile develops an active mind
through his observance of natural phenomena and incidental

study of those subjects which ere useful end which eppeal to

his interest, his naturel curiosity being the sole guide through-
out this period. Book-learning is practicelly unheard-of at

this point; the only book Emile would be familiar with would be

Robinson Crusoe, which "supplies the best treatise on an education
18
"

according to nature. This brings us to the final period in
Bmile's training when his heart is developed. This education
of the heart is effected by visiting infirmaries, hospitels,

and prisons, and by witnessing concrete examples of wretchedness

in all stages. Thus Emile is brought in sympathetic union with
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his fellow-man. The education of this period is one of sociel
relationships, of learning to live with one's fellows. Bmile
also receives his religious education as he learns of the
existence of God through His menifestation in nature.

Thus Rousseau trains the whole child: his body, senses,
mind, and heart. His system does not produce people who have '
formed the habit of constantly seeking help from others, but
it produces men, "strong, right-thinking men, vigorous both in
mind and body, men who do not win admiration as children, but
honour as man."19 According to his conception it was debasing
that man should be educated to behave correctly in en artificial
society, or to follow blindly the doctrines of a faith. Instead,
he conceived the function of education to be essentislly a
matter of development from within, not of accretion from without.
Purthermore, for the first time, education finds its proper
place within the life and experience of the child. The child
is no longer seen as an adult viewed through the wrong end of
the telescope, as a cresture to be modelled on the conventionalized
pattern of society; but he is recognized as having a unique
nature of his own, end Rousseau's educational theories derive
from this conception of the true nature of the child.

At & time of stagnation Rousseau breathed novelty into
education, He attacked the Renaissence conception of education

and condemned as "folly" the and ei, 1th 1t
desire for smatterings of encyclopaedic information. His

influence on subsequent educational theory and practice was
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Such great as and Herbart
were heavily indebted to nim.20 In Germany the work of Basedow,
Selzmann, end Cempe was a direct outgrowth and expression of
Roussesu's naturalistic views, > The influence of Emile on
English schools was not as great as in Germany, but Rousseau's
literary influence exerted itself to a far greater extent,
producing a rather extensive amount of children's litersture
and literature on the subject of education in general. Both
the Monthly Review and Critical Review considered Emile as an
important educational treatise, The work was translated into
English in 1762, but as early as 1763, in a letter to Thomas
Wharton, Thomas Gray recognizes its importance:

I doubt you have not read Rousseau's Bmile: werybw

that has children, should read it more 16 than one

there ere , . . a thousand important truths hattur emnus‘d

than ever they were before, em may be of service the

wisest Man. particulerly I think he has observed children

with more attention & knows their msening & the vm-l:n!2

of their 1ittle passions better than any other Writer.
Rousseen influenced many of the Bnglish poets and novelists at
the end of the eighteenth century in a vague sort of way, but
he influenced Brooke, Day, and Inchbald far more than the others.
Without meking a minute comparison of their novels end Emile,

let us attempt to estimate the general influence of the French
master on these three pedsgogic novelists.

There does not seem to be any external evidence of
influence on Brooke, as he is not known to have referred to

Rousseau in eny of his writings. However, the internsl evidence
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1is unmistekable. The Fool of Quality is more deeply stamped
with the seal of Rousseau than any other book of the period.
Brooke's novel is the first English pedagogic treatiss which
clearly reflects Rousseau's educational theory as expounded
in Emile. Brooke is not as radical as Rousseau, but in his
elevation of the simple, natural life, his rejection of
artificial society and finery, his desire to demolish class
distinctions, his chempionship of liberty, his emphesis on the
importance of physical activity, his attack on formal education,
a8 well as in many other things, he follows the example of
his French predecessor,

Day's indebtedness to Rousseau can be seen from both
internal end external evidence. The internel evidence is
Sandford and Merton: it can be easily seen that Day owes to
Rousseau not only many incidents, but also much of the educational
philosophy of the book. His praise of Emile is ungualified:

Were all the books in the world to be destroyed, . « «
the second book I should wish to save, after the Bible,
would be Roussesu's Emilius. It is indeed a most
extreordinary work - the more I read, the more I admire -
Rousseau elone, with a perspicuity more than mortel, has
‘been sble et once to look through the human heart, and
discover the secret sources and cumbina%una of the passions.
Every page is big with important truth.
Day regards Rousseau as en inspired prophet, and for meny years
looked up to him with reverence. In a letter to Edgeworth in
1769, he eulogizes Rousseau:

'Excellent Rousseau!' first of humenkind! Behold a system,
which, preserving to man ell the faculties, and the excellences,
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and the liberty of his nature, preserves a medium between
the hmtﬂsgx and ignorance of a savage, and the corruptions
of society!

But Day was not satisfied to Rousseau's ed:

theory in a novel; he also attempted to pattern his own life

on the example of Emile. His love affair with Margaret Bdgeworth !
appears to be a real-life counterpart of the imaginary situation

of Emile: Day is the Bmile; Margaret is the Sophy; and Edgeworth

is the confidant and friend. They are engaged and wish to

marry, but like Emile, Day must leave his Margaret for a time:

'Bmile, you must leave Sophy; I do not bid you roraaka
her; if you were capsble of such conduct, she would b

} only too heppy not to have married you; you must leave

= her in onder to return worthy of her. Do not be vain
enough to think yourself already worthy, How much remains
to be done! Come and fulfil this splendid task; come and
learn to submit to absence; come and earn the prize of
fidelity, so that when you return you may indeed deserve
some homua and may ask her hand not as a favour but as
a revard, 25

So Day left Mergaret and went to London to study the graces.
This may seem strange, but again he was only following the
advice of Roussesu: “In the same way plunge a young man of
twenty into society; under good guidance, in a year's time,

he will be more charming end more truly polite than one brought
up in society from childnood,"? Enile leet Sophy to prove his
fidelity during a long sbsence, but he also wished to begin his
study of government. Likewise, Day began his study of the
English government at this time. In his second love affeir
with Elizsbeth Sneyd, Day also followed the approsch proposed

oy
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in Bmile, Finelly he echoed Emile in his own life by turning
from political corruption and licentious cities to useful lebour
and rurel life, "the earliest 1ife of man, the most peaceful,
the most natural, and the most attractive to the uncorrupted

neart.v27 Dey retired to & farm:

The only property I desire is a little farm in some quiet

corner. I will devote all my efforts after weelth to

e o b e e

’
The case of Elizebeth Inchbald is not so clear-cut as
Day's. The influence of Rousseau on the general philosophy
of Nature and Art is undisputed, as the Roussesuistic contrast
between the effects of a fashionsble education and a natural
education is unmistaksble. Indeed, Boaden in his Memoirs once
refers to Nature and Art under the title of The Prejudice of
Bducation. However, the gquestion of Rousseau's influence on
A Simple Story has been a polemic issue and is a matter which
will be discussed later.
The educational doctrines which Roussesu formulated in

Bmile were the basis of the educationsl idess advanced by the
pedagogic novelists., There were minor differences in approach
and emphasis: Brooke placed his main emphasis on education of
the heart: Day on education of the mind; and Inchbeld on the
superiority of a 'naturel’ education to a'fashionable’one. These
emphases were purely matters of taste. All three novelists
agreed on the supremacy of a'matural education, and, within

themselves, form a self-contained group of novelists in the
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in the latter half of the eighteenth century.
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NOTES ON CHAPTER 1

1. After a life of activity in drems, verse, and pamphlet,
Brooke chose the novel es the most effective way by which he
could illustrate his educationsl proposals, It is evident
from his blographer's comments that Day elso regarded the novel
as an educational force:

In consequence of his opinion of the prevailing
manners, and with a view to guard the rising generation
against the infection of the ostentatious luxury and
effeminacy, which, emid many excellent qualities, characterize
the present age, he wrote the history of Sendford end
Merton. Despairing of the effects of ressom or Evan'of
ridlcule on those who have already acquired their hebits,
he hoped to make some impression on the untainted minds
of youth. .

It is in this light of counteracting the effeminacy
and imbecility of the present menners, that the history
of Sandford and Nerton seems in merit end in effect to
rise sbove any other vork that has been written for
children: and it will ever remain a monument of the benevolent
and unambitious application of Mr. Day's genius to the
good of menkind. How well he has succeeded in the execution
of his design, appears evidently from the singuler pleasure
and interest with which the little readers run over these
volumes, The book is written with & warmth that readily
diffuses itself into the susceptible minds of youths, . + .

The unambitious but benevolent employment of his
time in writing books for children proves that utility,
rather than the display of talent, was the motive of his

writings. (Keir, An Account of the Life and Writings of
Thomas Dsy, Esq. (London, 1791), 80-3.

2. In the Preface to La Nouvelle ﬁloisu Roussegu expressed
his intention to use the novel as & vehicle for reform; he
put his ideas "in the form of a novel merely to cater to
what he considered the depraved taste of the public." (Heidler,
The History, from 1700 ta 1500 of English Criticism of
Prese Fiction (Urbana, 0.) Rousseau
eve: & uternture shnuld teach racher than delight.
only a5 an educationel force did he consider the existence
of the novel justified. Such being the case, he explained
definitely how it should be composed and what it should teach:
Books which are designed to be read in solitude, should
be written in the language of retirement: if they are
meant to instruct, they should meke us in love with oux-
situation; they should combat and destroy the mexims o
the great world, by shewing them to be false and desluicable,
as they really are. With all these qualities a romance,
if it be well written, or at least if it be useful, must
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ba mased, demned, and despised by the polite world, as
being a mean, extravagant, and ridiculous performence;

ami thus what is folly in the eyes of the world is real

wisdom. (Rousseau, Preface to Le Nouvelle Heloise, I, 12.

Quoted injHeidler, ?%lish critielsm of prose Fiction, 91 )
This statemefit is significant vecause it indicates Rousseau's
desire to utilize the novel for the expression of his
philosophical and educationsl doctrines.

3. Wright, Sensibility in English Prose Fiction 1760-181L
A Reinterpretation (Urbana, y .

L. Shaftesbury, Characteristicks of Men, Menners, inions
Times (Birminghem, s 11, 53+

5. Mackenzie, Man of Feeling, ed. Mrs. Barbauld, Vol. XXIX:
The British Novellsts (London, 1820), 19.

6.,\ Bage, Man As He Is Not; or, Hermsprong, ed, Mrs. Barbeuld,
Vol:' XLVIII: The British NaveI'{sfs Lo%on, 1820), 192.

7. Frances Brooke, The Histeg% of La%z Julia Mandeville,
ed, Mrs., Barbauld, Vol, XXvIL: The British Novelists (London,

1820), 72.

8, Frances Brooke, Emily Montague, III, 32-3. Quoted in
whitney, Primitiviem and «‘% Idea of Progress in English
P ular Liferature o e @enth_gentur, more, 1934),

9. Bage, Hermsprong, 192.

10. /. Brooke, The Fool of Quality; or, the History of Hemr
Barl of Horeland (London, I%EG 70, 11, 152,

11.7 Locke, The Educationsl Writings of John Locke, ed.
John Williem Adamson (Cambridge Iﬁn% 5 28,
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CHAPTER 2
HENRY BROOKE AND EDUCATION OF THE ERART
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& Like Rousseau, Brocke thought that education should
bring out the healthy originsl instinets, foster, and develop
the sponteneity and probity of nature. His educational solution
to the problem of man in society springs from his conception

of man and God. Brooke believes that men is composed of two
diverse elements: the principle of self and the principle of
benevolent love, each struggling to achieve superiority in the
soul. The selfhood is the dark spirit of man which attempts

to lure him into all that is evil:

SBLF is a poor, derk, and miserable avarlcionsness, 1neapah1e
of enjoying what it hath, through it's [sic] gr

grasping at what it hath not. The impoaslbllity of it'
holding all things makes it envious of those who are in
possession of eny thing, and envy kindles the fire of

hell, wrath, and wretchedness throughout it's existence.l

The other principle is very contrary to the selfhood and works
in en opposite dirsction:

LOVE, on the other hand, is rich, enlightening, end full
of delight, The bounteousness of it's wishes makes the
f infinity of it's wealth. And it cennot fail of finding
f (without seeking or requiring) it's own enjoyment end
blessedness, in it's dasue to communicate and diffuse
blessing and enjoyment., 2

The contrast between these two principles is made quite clear.
The self contracts and closes the individual in upon himself,

but love expands the heart with virtue and benevolence:

SELF is wholly a MISER; it contracts what it
possesses, and at the seme time attracts sll that it
doth not possess. It at once shuts out others from
1t's own proposed enjoyments, and would drew into it's
little whirlpool whatever others enjoy.
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LOVE, on the contra{y, is a giving, not a craving;
an e&nmsien, not a contraction; it breeks in pieces

8
condensing circle of SE: Lg, and goes forth in the delightfulness
of it's desire to bless..
In one of the instructive febles in the Fool of Quality, we
have the following acknowledgement of Araspes, whose virtue
hed been first threatened and then destroyed by a victory of
‘the selfhood:
'0 Cyrus, it is manifest that I heve two souls; for, if
I hed but one soul, 1t could not be, at once, both good
and evil; not a 1over, at the same time, of what is honest
and dishonest; it could not at once desire and be averse
to the same thing. It is, therefore, most evident that
we have two souls; and, when the good soul hath the dominlon,
good works are pez'rgmerl, but evil works, when the evil
soul predominates."
The whole conception is brought down to mundane terms by Mr.
Fenton when he tells Harry that slthough there is a very bad
boy within him, there is an exceedingly good boy there too.
Brooke does not believe that man is depraved in his
earlier stages of existence. The emptiness, darkness, and
desire in the creature are not evil in themselves but are the
only possible cause of evil, Indeed, they are the indispensable
foundation upon which all progress is built. Brooke says that
men is born weak: "Man comes into this world the weekest of
all creatures, and, while he continues in it, is the most
dependent"'5 This weakness is good because it becomss the
capacity through which men can improve himself:

It is extremely good for the creature to be poor and
weak, and empty, and derk, end desiring; for hereby he
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becomes & capacity for being supplied with a%l the riches,
powers, glories, and blessedness of his God.

But the selfish end craving will of the creature can produce
natural end morel evil. Pride, covetousness, and envy beget
hatred, wrath, and every kind of malevolence and malignity;
the disappointment of these passions produces rancour and misery.
Altogether, they constitute the whole nature and kingdom of
hell in the soul.

The only way man is to gain strength is through his
use of the power of God who is "infinite love", "infinite wisdom",
and "infinite power". God foresaw men sunk in the inward dark-
ness and wrath of his limited nature, externally besieged and
tempted by lying offers of enjoyment, and internally rent by
disappointed desires and malignant passions. But he had provided
a redemption of stupendous potency:

He had provided 8 seed of the SON OF HIS LOVE, that should
take root in man's world of inward and outward evil, that
should grow as a fragrant flower through corruption snd
ebomination, into the freedom, the 1ight, and the purity

of heaven; that should reprove his nnrighteousmess, that
should convince him of weakness, and soften him into

sorrow for his own transgressions; that should melt him
into a sense of the calamity of others; that should diffuse,
as a dewning light through his dark end angry nat\n's,
subduing his pride, assuaging his passions; celling hi

forth from self into the expansion of benavolence 1nto all
the cherities end amities, the feelings and ofﬂcas of the
humen heert thue made divine; and lastly, maturing in him

a different nature and a new creature; that God may be in
all men the ONE W 0 THE ONE GOODNESS thereby uniting ell
men as one man in thsir God. For deep, indeed, are all

his counsels; and all the mazes of his providence will
inslly unwind themselves in the rectitude snd fulness of
the wisdom of his love.

@God saw the possibility of morsl end naturel evil, but He saw
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that such partial and temporary evil could be converted to the
production of en infinity of good. So He infused a smsll embryo
= of the image which, in creation, hed borne the perfect likeness
3 of the Creator. If we suppress or quench this heavenly seed
£ within us we become evil, melignant, and reprobate; but if we
encourage end foster it, we become benevolent end replete with
Divine propensities and affections. When man is convinced of
his own pride and weskness, he can use the power of God. This
expands his soul with benevolence and leads him to a greater
love of God and a greater degree of sensitivity to the distresses

of his fellow-creatures. These feelings soften the proud end

angry self and call forth charity, and anism;
thus meking divine the feelings and offices of the humsn heart.

God Himself is a feeling Spirit, "an all-seeing, all-hearing,

= all-tasting, sll-smelling, all-feeling, all-knowing, end sll-

governing smrm;“ therefore, men must also become a feeling

creature. This can be best achieved by an education of the heart,
i : which ensbles man to sympathize and feel rather than to rationslize
and know. Thus, for Brooke, the most effective way to redeem
society is through a thorough education of the human heart.
The best expression of Brooke's belief in the power of
¢ education of the heart end in the mode of its operation is to
‘be found in the Fool of Quslity, The sketchy and improbable
plot of this novel can be easily summarized, The hero is Henry,
the neglected younger son of the Earl of Westmoreland. The Earl
lavishes ell his attention on his elder son end heir, Richard;

A
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subsequently, Harry is banished from his father's house and
reared until he is five years old by his foster-mother. At
this time a tall stranger appears in the neighbourhood. He
is known as Mr. Fenton, but is really Harry Clinton, the child's
uncle., Fenton wishes to protect Harry from the vices of
fashionsble life; therefore he takes him to his mansion in
Hampstead and conducts his education. The child is given what
Brooke considers an ideal education, of which more later. After
the death of his mother and brother, Harry returns to Westmoreland,
m)un his father's death, becomes the new Earl. He accompanies
his uncle to France, returns to England, end merries Abenaidd,
the white daughter of the Bmperor of Morocco and Fanny Goodell.
The novel ends with the wedding, and the extreme emotion which
has been prevalent throughout reaches a new climex:
Slow as Lord Moreland moved the multitude strove to reterd
him, by throwing themselves in his way, that they might
satiate their eyes with the fulness of beauty. Bended
knees and lifted hands, prayers, blessings, and exclamations
were heard, and seen on all sides; and all the way as they

went, thousands upon tens of thousands, shouted forth
the hymenisl of the celestial pair.

The title of the novel has special signiricance.lo

Brooke detests the so-called wise men of the world, the men
who are filled with deep erudition and science but who are

not one jot the wiser for all their knowledge. Folly is by far
superior to this false, intellectualized wisdom:

1 detest wisdom, I avoid it, I would not be hit by it.
It is the Tarantula that spins a web, whereby innocence

2
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is entangled. It is a politician who opens a gulph for
the swallowing up of the people. It is a lawyer who digs
a grave for the burial of equity.

Descend to me, sweet i'nlly' l.t nm hast not, as

I suspect, been my constant companion. » thou, my

sister, my playfellow, nmu kitten of the solnm cats

of state and learning, But, no Thou never wertthe offspring

of such stupid progenitors. Thou art ever joyous, ever

young, although coeval, in paradise with our first parents.

ere, . . . they wished for the knowledge of good and evil.ll
What is considered folly by the eyes of the world is wisdom
1in Brooke's eyes; what is wisdom by the standards of the world
1s really folly. Harry is thought a mere idiot by people of
distinction, but he, with his excellence of person and feeling
heart, is a fool of quality. Harry's folly is philosophy in
her most exslted mood, and he, as a fool, utters the words of
wisdom,

These words of wisdom will never be uttered if Harry's
character is sllowed to be moulded by typical eighteenth-century
attitudes. Brooke believes implicitly in the power of
environment to mould the character of the child, If Harry hed
remained in his father's house many of his natursl tendencies
would have been thwarted, and he would not have developed into
the paragon of excellence and virtue that he was. He would
have remained the same as his brother, a person whose inherent
goodness had not been given a chence to mature. Brooke further
illustrates his case by hypotheticel exemples. Suppose, he
says, we take two children: one, & male infent born with a
propensity to pride and arrogance; the other, & female born with
a propensity to bashfulness and lowliness, If no future



-30-

influence, arising from accident or education, checks the
pride of the one, or diverts the lowliness of the other, the
male will view those around him with an hebitual self-sufficiency
and contempt of his species, and the femele will regard her
fellow-beings with an amiable diffidence and a complacent
respect. But Brooke wishes to see if education can change
these sentiments. If we place thesc two children in contrasting
enviromments, will their characters be altered in any way?
Brooke thinks that they will, If the man is made aware of the
wants and weaknesses of his lapsed nature, and then educated in
the never-failing school of Christian meekmess, he will be as
different from his former self as can possibly be imagined.
This regenerated, benevolent, and lowly men will not retain
his former brow of overbearance, eye of elevation, 1lip of
ridicule, and glance of contempt. On the other hand, if the
girl is placed in a fashionsble enviromment, certain changes
becons menifest in her character:
Miss comes to accommodate her taste and relish of things
RescEble.. She non 1 cebased of Hoihtag, but 5 proportion
es 1t is below the top of the mode; and she blushes at no
indecency that fashion is pleased to aﬂopt. Her whole soul

and essence is futilized and extracte and
superficials, She learns that m-nﬂ.lhip, in hlgh life, is

nothing but ; and visits,

the polite grimace of people of distinction. mt to talk
elegantly upon nuthln%hl.s the sum of conversation. That
beauty and dress are the constituents of female perfection;
end that the more we depreciate and detract from others,
the more eminently we ourselves shall shine forth and be
exalted. She is followed by fops, she is wrlmypcd by
fortune hunters, She is mounted aloft upon the wings of
ﬂamryi end is hardened against public opinion by self-
conceit
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Thus the innocent and good-natured disposition of the girl is

perverted by the fashionsble society to which she is exposed.

Brooke says that a distempered frams, still further
weakened by & perverse, pusillenimous, end impatient temper,
is an indication of the genuine descent of a person of fashion.
Fashionsble parents promise money, gaudy clothes, and sweet i
food to their children; end, in their mammer of expatiating
on the valus of such articles, they often excite in the children's

minds the appetites of avarice, vanity, and sensuslity. Harry's

father, the Barl of Westmoreland, recognizes the pernicious
effect of this shallow training upon himself:

With every advaentage that could gratify either my vanity
[t or my eppetites, I cannot affirm that I ever tasted of

- true enjoyment; and I now well perceive that I was kept

i from being misersble, merely by amusement and dissipation.
5 As I had the misfortune to be born to title and
& vast estate, all people respected, in me, the possession
of those objects which they themselves were in pursuit of.
I was consequently beset with sycophants and deceivers
of all sorts, and thereby, trained from my infancy, to
unavoidablu prejudlcea errors, and false estimates of
every thing. I was nct naturally ill-disposed, but I
was perpetually seduced from sll my better tendencies.l3

The older the children of fashion grow, the wiser they think
themselves, and the more they become attached to trifles. Like
Hercules, who was ruined by his fine coat, the poison of their
artificisl clothing seeps deep within their bodies end minds,
bringing weakness and distempers upon both. The "wise" world
in which they are brought up breeds heroic reprobates, by
ascribing honour and ecclemation to deeds that call loudly for
infamy and the gibbet; for this world "was en ass from its very
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comnencement, end 1t v1l contine a dunderhead to the and."t
Brooke's condemnation of a 'fashionsble education' is
& corollary to his condemnation of the society that produced
this type of education. He meintains that this education in
the midst of sensuality and deception can be no good friend
to the virtues, A'fashionable education'encourages a child to
become a slavish imitator of the superficial practices and
prejudices of society, This fact is ably illustrated in the
hypothetical case of a young lady educated by a number of
fashiongble ladies. A4s a result, the innocent girl suppresses
her natural feelings and inclinations, and bridles the impulses
of her affectionate and humble heart. She is taught to prize
what she dislikes, praise what she disapproves, sffect coldness
and distance to inferiors, and "proportion her appearance of
inclination and respect to the station of the ya!-ty."l5 Harry's
brother, Richard, is also a victim of this stultifying education.
Although Richard was naturally unassuming and modestly disposed,
the unremitted adulation of domestics end dependents could not
fail to make some impression, end it was not long before "he
was conscious of his condescension when he became familiar with
you."16 This attitude is the inevitsble consequence of the
training which has been forced upon the vietim. The aim of
the boarding-schools is no higher, their method & little more
perverse, The Vindex episode is a clear illustration of their
unsympathetic method of desling with children. Mr. Fenton
engsges lir, Vindex, the head of & boarding-school, to initiate
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Harry and Ned, another protégé of Mr. Fenton, into the study of
Latin gremmar. Vindex arrives the next day doubly armed, with
& monstrous birch in one hand, and a ferule in the other. He
brutally whips Harry and Ned, with the result that both of them
develop & strong aversion to him. When Fenton returns, he
Jjustly dismisses Vindex, condemning the needless use of the rod
end the schoolmaster's motive behind 1its use:

Thay associate the ideas of pain to those lessons end

ues which the pleasure of encouragement ought alone

t.o ineuleata. They, yet, more frequently apply the lash,

for the indulgence of their own weaknesses, and for the 1

gratification of the virulence of their own naughty passions.: 7
Children cannot be properly treined through fear becsuse, as
Fenton says, fear "can never make 2 good citizen, or & good
aoldier'!.m Perversion of virtue reaps its just rewards, so
Vindex finds that his method boomerangs:

My boys grew disord , &nd behaved t in school,
without respect to my person, or regard to my government.
Bven my intimates shunned me, and would cast at me a side
glance of smiling scorn as they passed. My school then
meligd from me 1ike snow in a fog. Even my boarders forsook
me.

"Pashionsble education'is thus shown to be detrimental to the
teacher and pupil. It does not help the child, who knows nothing
useful to himself or the world; it does not help the teacher
whose character deteriorates still further as children become
more acquainted with the ways of evil; and it does not aid
society which rapidly spproaches the nadir of human progress.
Thus Brooke demonstrates the deleterious effects of &



|
|
|

-3 -

fashionable' environment and education. He shows its power
to mis-shape the mind of man and divert his attention from
worthy objects to trivialities. Recognizing the pernicious
effect of this enviromment upon character, Brooke places the
hero of his novel in an environment where the natural virtues
can best mature. In a natural environment men is more cepeble
of feeling the existence of God because he is less misguided
by the perversions of society. Impulse end inclination form
the basis of action in the naturel state. Brooke claims that
impulse can lead more directly to feeling, which is fundemental
to & love of both God and man.

Brooke is elways snxious to show the superiority of his
system of education to the fashionsble type. The education
of Harry and Richerd is contrested so that the reader may obsarve
the respective effects of each:

Meen while, the education of the two children was
extremely contrasted. Richard, who was already entitled
my little lord, was not permitted to breathe the rudeness
of the wind. On his lightest indisposition the whole
house was in alarms; his pessions had full scope in all
their infent irregularities; his genius was put into &
hot bed, by the wermth of applauses given to every flight
of his opening fancy; end the whole family conspired,
from the highest to the lowest, to the ruin o promising
‘talents end a benevolent heart.

Young Harry, on the other hand, had every member
as well as feature exposed to all weathers, would run about,
mother-naked, for near en hour, in a frosty morning; was
neither physicked into delicacy, nor flattered into pride;
searce felt the convenience, and much less understood the
vanity of clothing; end was deily occupied, in playing and
wrestling with the pigs end two mungril spaniels on the
dunghill; or in kissing, seratching, or boxing with the
children of the villege.20

4
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The pitfalls of fashionable life can only be avoided by a
carefully-planned naturel education. The tutor must show the

child the insufficiency of all creatures, and more particularly

the wants, weeknesses, and vileness of man's lapsed nature; and

that no honour can belong to man in his state of depravity.

If the child is educated in the school of adversity, his pride !
will be effectually tempered, and he will respect even the

wretched, because he will acquire a social sense and a sympathetic
feeling for their wretchedness.

A proper education of the heart is basic to Brooke's
educational pmgrnm.21 Fenton quotes St. Paul to show that the
law of nature is indelibly written in the heart:22

'Not the hearers of the law are just before God, but the
doers of the law shall be justified. For, when the
Gentiles, which have not the law, do, by nature, the things
conteined in the law, these, having not the law, are a

lew unto themselves; which shew the work of the law
WRITTEN IN THEIR HEARTS, their consciences also bearing

witness, and their thoughts, the mean while, accusing
or else excusing one another,'23

A1l laws ever fremed for the good government of men, laws which
in themselves are nothing more than faint transeripts of the
eternal Law of Benevolence, were first "written and again
retraced in the bosom of the first m,,_zu Therefore Fenton

! trains Harry never to "stint the sweet emotions" of his heart,
and, under his guidence, Harry's heart is cultivated to be
sensitive and Peeling. The heart must be softened before Herry
can love God and view his fellow-man with candidly sympathetic
fPeelings, Fenton's explemation of God is emotionsl rather then

N
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rational; Harry is not convinced of the love of God, but he
is moved and transported: "0, Sir, exclaimed Harry, how you
gladden, how you transport ms!"25 Harry's father, the Barl,
has been told of the existence of Jesus many times, but only
when he feels His love in his heart does he really believe:
I feel it all, I feel it all, I am already, with sll ny
corruptions, with ell my transgressions, desirous of heing
crushed to nothing under the foog of my Redeemer, But he
comforts instead of crushing me. 6
Agein we witness Brooke's realization of the need for education
of the heart, But Brooke is not content to educate only the
hero's heart; he also wishes to move, transport, and educate
the hearts of his reeders. Near the end of the Fool of Quality,
the Friend, who represents the reading public, admits that the
adventures of the characters of the novel have appealed "to every
humane feeling of the heuz't".z.l The success of Brooke's plan
can be educed from the Friend's comment on kr. Fenton's story:
Your story of your old friend is, hitherto, very simple,
natural, and domestic; and to a mind, yet undebauched,
exceedingly interesting and affecting; for it npens and
investigates a number of little passages and mazes in the
heart, which are quite closed, or impex‘csptibla to persons
of hard nerves and callous conceptions.2
Brooke's prime purpose is to educate the hearts of his
characters and resders. However, he does not stop here. The
educated man must be & useful member of society; his utility
to society determines his true velue. This explains Brooke's

condemnation of the debtor's prison, es he believes that no
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individual should be thrown into prison and thus prevented
from being useful to himself and to his fellow-man, Harry
must become a useful citizen of his country. For this reason,
he 1s given an early impression of the shortness of human life
and the nature of the world in which he is placed. Clement
begins to do this, Penton completes it. Harry is teken on a
tour of London. Pirst he sees its grace, elegance, and
refinement; then its misery and wretched living conditions.
Hearry slso studies the British constitution and govermment,
visits the Tower, surveys the Armory, views the Monument and
Exchange, and contemplates the solemnity of Westminster. This
knowledge of the world around him is necessary for Harry to be
a useful member of society, but he must be able to distinguish
between natural and imaginary wants: "Let him learn, from this
day forward, to distinguish between natural and imeginary wants;
and that nothing is estimsble, or ought to be desirable, but
8o far as it is necessary, or useful to men,"29

The utility to soclety of Brooke's educational ideal
1s an indication of his true gentility. PFashionable parasites
think that a "gentlemen" is a person of fortune, above the
vulger, and embellished by menners that are fashionsble in high
society., They claim that fortune and fashion are the ingredients
of a modern gentleman "for, whatever the fashion may be, whether
moral or immoral, for or against reason, right or wrong, it is
equally the duty of a gentleman to conform"30 This type of

gentleman Brooke does not want to produce, because he apprehends
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that "true gentility is altogether independent of fortune or
fashion, of time, customs, or opinions of any kind, 3% A true
gentleman, as Brooke conceives him, is charitsble to the poor,
shows deference to all with whom he has dealings, displays a
delicacy of behaviour "toward that sex whom nature has entitled
to the protection, and consequently entitles to the tenderness,
of mem",32 never envies superior excellence, and is always
concerned and interested in others:
« « o the character, or rather quelity of a GENTLEMAN,
does not, in any degree, depend on fashion or mode, on
station or opinion; neither changes with customs, climates
or ages. But, as the spirit of God can, alone, inspire
1t into man; so it is,as God is the same, yesterday, to-day,
and for ever.
Harry realizes that superficiel distinctions form no part of
the character of a resl gentleman:
And he cleerly perceived that neither finery, grandeur
of equipege, title, wealth, superior airs, affectation
of generosity, neither a mischief-making temper, nor a
taking delight in the broils, conflicts, passions, and
pains of others, werg any constituent quelities in this
venerable character,3t
Brooke wished to create a useful and virtuous member
of society by producing a gentlemsn with a feeling heart. To
achieve this end, certain qualities were inculcated in  the
mind and heart of the hero. Those qualities which Fenton instilled
into Harry must be examined for a just evsluation of Brooke's
pedagogic system.

The inculcation of virtue is a major point of the
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educationsl program proposed in the Fool of Quality. Fenton
Dbelleves that tutors should be solicitous to make men of worth
rather than men of letters. Boys should be encouraged to
perform actions of friendship, gratitude, generosity, and
honour. Such actions would produce paragons of virtue end
moral excellence. Fenton extols virtue end encourages Harry
to become & man of honour and integrity. Fables are used to
support the tutor's elevation of virtue. The story of Demon
and Pythias bears testimony to the existence of virtue, with
its essential difference from Vil;!. ;ﬁ’ac‘t conunitt;ad for the
good of others, as the substitution of Pythias for Damon, would
normelly be imputed to Pythias's folly end not to any virtue
or good quality of his heart. But the act is proof of & virtue
that is divine. Thus Harry is inspired to emulate the virtue
of ancient heroes. He learns ‘to disapprove every act that
threatens to undermine virtue, and reproaches himself on his
slightest deviation from its paths. But this negative approach
to virtue is subsidary to the positive performance of acts of
virtue and benevolence. He gives clothes to the needy, provides
food for sterving men and women, receives beggars with open
arms and eids them in their poverty, freely gives aid to
unfortunate prisoners, and is always ready to comfort the
distressed.

These humanitarian actions are the outward expression
of Harry's benevolence, Brooke thinks that if man is to be

seved from his lower self, he must turn to God who "is the



- 40~

virtue of every heart that is softened by a sense of pity or
touch of hc-mavoleme."35 Benevolence is the basis upon which

God builds the happiness of all His creatures:

He sees that nothing is a good but virtue, and that nothing
is a virtue, save some quality of benevolence. On
benevolence, therefore, he builds the happiness of all
his intelligent creatures; and, this our mortal state,
b He gua z;dnimd relative differences of rich and poor,
strong and week, sound and sickly, &c. to exercise us
In the officés of that charity, and those affections, which,
2 reflecting and reflected like mutual light and warmth, can
elone make our good to all eternity.

Benevolence produces and constitutes the heaven
or beatitude of God himself: He is no other than en infinite
and eternal Good Will. Benevolence must, therefore,
constitute the beatitude or heaven of ell dependent beings,
however infinitely diversified through several departments
and subordinations, agreggble to the several natures and
capacities of creatures.

In any society of mutuel benevolence, each member would enjoy
i { the strength, virtue, end efficacy of the whole. To ensure
that the reader will thoroughly understand the term, Brooke

defines 'benevolence' in his last novel, Juliet Grenville:

Every species of virtue is a species of benevolence; it
is a propensity or disposition to acts of beneficence;

a will to do good - the same in the creature that it is
in the Creator. It is & desire, a thirst, to diffuse and
| communicate blessings; and the ferther it goes in this
delightful progression, the wider reaches its dominion,
its riches, its revenues; end, in proportion to the extent
of its ardour in blessing, it finds itself unavoideble,
ineviteble blessed!3

Benevolence is necessary for men to be brought into closer union
with each other and with God. Brooke thinks thet it is &
quelity that should be instilled into the heerts of ell menm.

Therefore, the development of a benevolent heart is an important
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point in the author's educational progrem, and bemevolence is
encouraged in the enviromment in which Fenton places Herry.
Benevolent and humaniterien ections lead man to &
greater love and appreciation of his fellow-creatures, Fenton
claims that men must be interested in others; others must be
interested in him. If man subdues the selfhood, he can easily
perceive the bond between men:
Omit such necessary accomodntions as are common to us
with brutes; and all belonging to the immortal and divine
humanity of man is magnetism, 1a fenowship, the feeling
as of steel to edamant, and of adamant to steel. There
1s the friendhsip, tgs endearment, the love surpassing
all other enjoyment..
8o Harry sees the need to love his fellow-men. Soon he respects
even the wretched and acquires a fellow-feeling for their
3 These feelings are based on a

‘belief in the equality of man."o Brooke says that all
distinctions fall away in the eyes of the Creator. Fenton
aids Harry to feel a sense of the equelity of men, and at the
end of the novel Harry says:

« « « I now perceive, Madem, how ridiculous all sorts of
prejudices are, and find that time and observation may
change our opinions to the reverse of what they were.
I once had an aversion to ell sorts of blacks, but I avow
that thn-e is something so amiable in the face of this

, and his eyes cast such a lustre over the darkness
af hia countenance as is enough, . . . to meke us in Hva
with night, and pay no morve worship to the gaudy sun.

Brooke argues that since all men are equal, some men do not
have the right to enslave others. The law of safety and well-
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‘being to all 18 founded in the nature of God Himself, eternal,
immteble, and indispenseble. Slavery, seys Brooke, is
contrary to the law of God, therefore it cannot be condoned
under any ci.l-o\mmtnm:eu."’2 It is part of Harry's education
to develop a sympathy for slaves and express a desire for
slave emancipation.

Herry's sympathy must be extended even beyond slaves.
He mist be kind to sninels.*3 Brooke tirelessly insists that
all life is, in its ebility to reveal God, sacred and imviolate;
hence &1l animal 1life deserves our protection. Conseguently,
Harry protects his favourite cock from a beating by throwing
his own body in the way of the blows. Later, Harry and Clement
not only help a number of passengers who are in distress but
also assist cattle that hed fallen under the carriages.

To be truly virtuous, Herry must be humble. Fenton
tells him that all the evil in him belongs to himself, end all
the good belongs to God. He says that a person, in or of
himself, cannot think a good thought, form a good wish, or
oppose & single temptation. Therefore Harry must learn to be
humble:

From hence learn to be humble, end to think meanly of
yourself, and not to ascribe to yourself any kind of
goodness or virtue; for that would be sacrilege, it would

be to rob God of his peculiar property of goodness., From
hence further learn never to prefer yourself to others,

or to think better of yourself than of any one living;

for, so far as you are a creature, no one can be viler

or faultier than you are; however God may be pleased, through

his mrﬂz and bounty to you, to be better in you then in
others,
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Harry is told never to exalt himself in company or conversation;
for, in exelting himself, he exalts his own proud spirit above
the meek spirit of God. Pride and selfishness produce
dissatisfaction and unhappiness; humility brings contentment
of soul end mind.
In this way Harry's heart expands with benevolence and ’

virtue. Brooke does not suggest that the hero's mind should
‘be neglected, but it also must be trained to be active and
elert. Under Clement's guidance, he masters the Latin and
Greek languages, and is given insights into history and
geogrephy:

Mr. Clement had instructed him in the use of the globes

and meps, and, as he there led him from clime to clime

and country to country, he brought him acquainted with

the different manners, customs, lews, politics, government,

rise, progress, and revolutions of the several nations
through which they passed.45

We must note that Harry is given insights into the rise end

fall of nations. Thus history does not become a dull and
endless study. In Brooke's hands history is not en end in

itself, but only a meens to en end. Harry also studies the

system of monetary exchange and mekes a detailed examination

> of the British constitution, In this way he advances his

| knowledge of the world, "of the views, pleasures, manners, bents,

employments, and characters of mankind.“h‘e
In his study of the customs and manners of men, Harry

soon lesrns that beauty is not to be found in externals, Fenton

N

believes that the graces of the mind ave superior to all the
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attractions of person end countenance:
Vet is beauty? is it form,

Proportion, colours pale or warm?

Or is it, as by some defin'd,

A creature of the Iuvers's mindo

No - It is internal gra

Pregnant in the fom sml Pace ;47
Harry is taught to value those things that have intrinsic value !
to those "that receive their value end currency from the
arbitrary and fickle stamp of fashion."w Therefore Harry is
trained from his early years to express a disgust for ornament
and finery, When he visits his father's castle, he regards
Richerd's laced-hat with utter disgust, then throws it into the

midst of the glassware. He is presented with a number of

glittering toys, but he throws them aside also. And so he
advances in wisdom and virtue, indifferent to the ornament and
superficial frills of fashionable life. Neekly claims that

,' Herry is the greatest philosopher and hero the age has produced.
By refusing his respect to the superficisl distinctions which

fashion inadequately substitutes as expressions of human
greatness, he proves himself the philosopher; and in his boldness

in defending those to whom his heart is attached, he proves
himself the hero and man,

But Harry is not too much a hero to respect the dignity
of honest labour. He is trained to look upon industry as a
blessing and duty to men. He recognizes the mentel virtues and
temporal benefits thet result from industry: industry mekes men
healthy, brave, honest, and social. He sees that industry

incites men to commerce and good neighbourhood. And finally,

A N
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he sees thet the works of industry are the works of peace.
So far we have surveyed the qualities inculcated in

the mind and heart of the hero of the novel. But Brooke does
not wish his hero to have en active mind and & puny body., For
him physicel education is just as important as mentel and moral
adncation.l‘g Fenton is attentive to the health, action, and
corporal strength of his little champion. To do this, he
encourages such games as football, hurling, wrestling, leaping,
running, cudgelling, fencing, and horsemenship. By the time
Harry reaches the age of five end one-hslf, his courage, strength,
and actions made him respected by all the little boys of the
village. As he grows older, he advances in stature as well as
in a1l personal accomplishments. At the age of ten, his
physical progress is excellent:

He could outrun the rein-deer, and outbound the antelope.

He was held in veneration by ell masters of the noble

sclence of defence. Hls action was vigo\zz‘,ﬁgls countenance

was loveliness, and his movement was grace.
His feats of physical prowess are unparalleled; on one occasion,
for example, with the strength of a Beowulf, he empty-hended
kills a mad dog which a nurber of villagers, armed with staves
and pitchforks, are unsuccessful in subduing. Harry strikes
only for a worthy cause: the stealer of nuts is taught a lesson;
the aristocratic young lord is put in his place; and when
worsted in a religious argument, Harry supplements his falling
logic with his never-failing right arm. He demonstrates his

physical egility on many occesions, At a masquerade he eyes 8
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huge statue of Hercules, then "instantly cast away his cloak,
clapped on his mask and winged helmet, grasped his caduceus
with his right hand, and, laying his left on the top of the
pedestal, sprung lightly up".51 On another occasion he catches
the top bar of a gate with his left hand end throws himself
over, leaving his father and Mr. Meekly gaping in utter
estonishment. And so the hero reaches the prime of youth,
"glowing with health, action, end vigour, of beauty incompereble,
beloved of all who knew him, and the attraction end sdmiration
of every eye where he passed. w52

The hero of the novel has been given a 'natural education'.
His mind has been trained to be alert and active, his body to
be vigorous and strong, and his heart expanded with benevolence
and goodness. All faculties have equally matured. However, the
heart holds the greatest significance for Brooke because it is
through this faculty that man is led to a broader understanding
of God and his fellow-creatures, The proper education of his
heart enabled Harry to feel the distress of the unfortunate,
and aroused in him a strong sense of pity, which led him to
greater humanitarian actions. He acquired a knowledge of his
own limitations and cepebilities, gained a true humility,
developed a sincere love of his fellow-man, snd remained, at
the end of the novel, truly virtuous in the eyes of both God
and man,

The Fool of Quality illustrates the formative influence

of environment on character. Brooke demonstrates the ill effects
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of the prejudices of fashionsble society and condemms its
needless gratification of desires. This enviromment is shown
to be incapable of producing & man; its product is a parasite
whose action is governed by the weakness of his nature. On
the other hand, Brooke shows how a ‘naturel education'can best
equip a child to be a useful and virtuous member of society.
The Fool of Quality shows how a child is guided through his
various stages of development to manhood. He is placed in en
environment that does not thwart the development of his
natural virtues, an enviromment which produces a paragon of
excellence. Thus the product of nature is virtuous, benevolent,
sltruistic, kind, hunble,

to ornament, mentally elert, physicelly strong, and useful both
to himself and to the society in which he is to live.
Brooke's is Herry

1s not over-burdened with useless knowledge, but the knowledge
he does acquire springs from his natural curiosity and interest.
ks an educator, Brocke does not rely on experimentation alone,
but febles end instructionsl tales are employed freely.”
Harry is unsble to have a first hand acquaintance with the
virtues of past heroes, therefore he must be told sbout them
end inspired to emulate their heroic qualities.” Fables and
instructional teles form a large part in his education:
At times of relaxation, the old gentleman, with the most
winning and insinuating sddress, endeavoured to open his
mind end cultivate his morels, by a thousand little febles,

such as of bold sperrows, and naughty kids, that were
carried away by the hawk, or devoured by the wolf, and of

A
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good robbins, and innocent lambs, that the very hewks and

wolves themselves were fond of. For he never proposed

any encouragement or reward to the heart of our hero,

save that of the love and approbation of others.b4
The Fool of Quelity elso contains the life-stories of the major
characters, Some of these can be excused because they help
to trein Harry's heart to be sympathetic and benevolent. But !
Harry does not hear all of them; the only excuse for this
extraneous material is that they help to educate the heart of
the reader.

The success of Brooke's experiment in the Fool of Quality

can possibly be estimated from a consideration of the praise

his novel received. John Wesley perceived the likeness between

Brooke's beliefs and his own, so he reissued the Fool of Quality
to supply concrete illustrations for his own teaching. He
praised the moral examples and especielly the stress upon

humani tarien feelings. Wesley himself considered emotion as

the source of religion and good conduct. In his task of awakening
the emotions of the masses, and of rekindling the good Samaritan
spirit among them, he made the Fool of Quality e text book.

Indeed, in Wesley's version, the novel beceme a supplement
to the Bible for those who accepted Methodism. In the Preface

to his edition Wesley praises Brooke's noble sentiments:

But the greatest excellence of all in this Trestise is that
it continually strikes at the heart. It perpetually aims
at inspiring end increasing every right sffection; at the
instilling gratitude to God end benevolence to med.

it does this not by dry, dull, tedious precepts, but by
the 1ivliest examples that can be conceived: by setting
before your eyes one of the most beautiful pictures that

A
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ever was drawn in the world. The strokes of this are so
delicately fine, the touches so easy, natural, and affecting,
that I know not wWho can survey it with tearless eyes,
unless he has a heart of stone. I recommend it therefore
to all those who are already, or desire to be, lovers of
God end man.
The Wesley version was popular and sppeared in a large number
of editions, Indeed, it was the form in which the book was
best known until 1859, when Kingsley's edition appeared.
Charles Kingsley, who was like Brooke in temperament, in
imagination, in social, ethicel, and religious ideas, prefaced
his edition of the Fool of Quality with a glowing eulogy to
the author.
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Ibid,, IV, 30L.

Ibid., V, 299-300.
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Where wretched Withers, Ward, and Gildon rest,

And high-born Howard, more majestic sire,
With Fool of Quality compleats the guire.

Thou Cibber! thou, his Laurel shalt support,
Polly, my son, m still a Priend at Court.
(1, 295-300)

Brooke, Preface to Fool of Quality, xxxvi.
Brooke, Fool of Quality, II, 119-20.
Ibid., I, 98-9.

Did., 157.

Dbid,, II, 117.

Ibid., IV, 294,

i, I, 2l

Ibid., 213,

Ibid,, III, 2567

Did., I, k23
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21. The sub-title of Juliet Grenville is The xun%g of the
Humen Heart. An expansion is given to this titie: was
rather a history of the secret process and workings of God
in the human heart: a history interesting to all who are
interested in nature; who are capable of the tears of delight
or distress; and who feel the divinity of informing truth,
descending and fathoming the lowest depths of their souls."
(Quoted in Scurr, Henry Brooke (Minneapolis, 1922), 110-1.)

22. Rousseau had said in Emile: "The splendor of nature
ige; in man's heart; to be seen, it must be felt." (Emile,

23. Brooke, Fool of Quelity, IV, 95.

2. Ibid., %Y.

25. Ibid., 91.

2. Ibid., V, 222,

27. Ibid., Iv, 292,

28, Ibid., III, 42-3.

29, Ibid., II, 106,

30. Ibid., 138,

31, Idem.

32, Ibid., 198.

33. Ibid., 205.

34 Ibid., 195.

3. Dbid., IV, 253.

3. Dbid., III, 242-3.

37. Brooke, Juliet Gremville. Quoted in Scurr, Henry Brooke,

38, Brooke, Fool of Quality, V, 289,

. Note that Brooke believes that man will acquire & social
seiZe through a feeling for the wretchedness of his fellow-
creatures, He borrowed this idea from Rousseau, who said in
Emile: ". .. we sre drawn towards our fellow-creatures less
by our feeling for their joys than for their sorrows; for in
them we discern more plainly a nature like our own, and a
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pledge of their affection for us." (Emile, 182.)

40, Again Brooke borrows from Rousseau, who says in Emile:
"By nature men are neither kings, nobles, courtiers, nor
millionaires. All men are born poor and naked, all are lisble
to the sorrows of life, its disappointments, its ills, its
needs, its suffering of every kind; and sll are condemned at
length to die. This is what it really means to be a men, this
is what no mortal can escape." (Emile, 183.)

41, Brooke, Fool of Quality, V, 248 ¥

42, The enti-slave movement was one of great significance
for both humaniterian and revolutionary sympathizers. Since
the time of Oronooko, the noble-minded negro had been a familiar
figure in sentimental fiction. To the follower of Rousseau he
acquired a peculiar interest as exemplifying primitive man
in an ideal state of nature. To the Godwinian philosopher
chattel slavery was an especially flagrent violation of politicel
Justice. To the practical reformer the slave trade was one of
the burning issues of the time.

43, Jemes Thomson rebuked all sports causing suffering to
animals; in Liberty he espoused vegetarianism. Pope spoke
against the scriminate slaughter of animels. Beker, like
Sterne's Uncle Toby, camplained even against the "murder" of
a fly. This tendency, which began in the eighteenth century, 1
reached its culmination in the nineteenth.

U4, Brooke, Fool of Quality, II, 22l
5. Ibid., IV, 78

46, Dbid., 223.
7. Did., II, 130,
8. Dbid., 106.

49, MNontaigne, Locke, Rollin, Fleury, De Crouzas, and Rousseau
belleved that physicel training was necessary for the proper
education of children. In Emile Rousseau proves "the velue of
manusl lsbour and bodily exerclse for strengthening the health
and constitution". (Emile, 23,) He wishes to synchronize
physical and intellectual treining: ". . . the scholar, while
engaged in speculative studles, is actively using his body,
gaining suppleness of limb, end training his hends to lebour "
50 that he will be sble to make them useful when he is a man.
(Ibid., 139.)

50. Brooke, Fool of Quality, IV, 78.



-53 =

51, Dbid,, 234
52, Ddid,, V, 223.

53. Rousseau had emphasized the importance of fsbles in
Emile, Fables ensble a child to acquire a maxim from a fact,
the experience he would soon have forgotten is engraved
on his mind by means of the feble." (Bmile, 210.) Rousseau
wishes that the maxims should not be exp. d, nor even
formulated: “Nothing is so foolish and unwise as the moral
at the end of most of the febles; as if the morel was not, or
ought not to be so cleer in the fable itself that the reader
cmnat fail ta perceive it. Wny then add the moral at the
, and so deprive him of the pleasure of discovering
rar himsslf. Tha art of teaching consists in making che pupn
wish to leern." (Idem.

5l. Brooke, Fool of Quality, I, 54=5.

55. Preface to Wesley's edition of the Fool of Quality.
Quoted in Scurr, 99.
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THOMAS DAY AND EDUCATION IN THE MIND
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Thomas Day advanced his educational philosophy through
the medium of the novel. Day had been so strongly influenced
by Rousseau's educational ideas that he attempted to make
practical demonstration of them by educating two orphan girls
to be paragons of excellence and virtue.l Although this scheme
failed, Day was unwilling to let his educational convictions
die and disappear. Sandford and Merton, published between 1783

and 1789, was his attempt to perpetuate them.

From his genuine interest in children and early attempts
to educate them, Day acquired an interest in writing books for
children, He wished to supply the need for children's books
at the time :2

A11 who have been conversant in the education of very

young children, have complained of the total want af proper

books to be put into their hands, while they are taught

the elements of reading. I have felt this want in common

with others, and have been very much embarrassed how to

supply 1t
At first he thought he could supply this need by selecting
passages from books that were adapted to the child's understanding.
Realizing the defects of this method, he decided to publish a
volume of stories that might interest the minds of children.
This method was still defective; therefore, he resolved to collect
stories he thought sdepted to the faculties of children and
comnect them by & continued narrative "so that every story might
appear to rise naturally out of the subject, and might, for
that reason, make the greater impx‘ession."h He claimed that he
had written the novel for the use of children, and, indeed, the
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sub-title of Sendford and Merton is "A Work Intended for the

Use of Children". To make the work more interesting to those:
for whom it was intended, Day chose two children as the main
characters, and "endeavoured to meke them speak and behave
according to the order of matux-e.“5 He preserved a sufficient
degree of simplicity to make it intelligible to very young

children, Day slso maintained that the work was not meant to
be a formal treatise on education, but a story intended for

the minds of children:

0o e T hope nohndy will oonsider this work ns a traatiae
on t1 ome ide;
upon this suhject, nnd. intx-odnced a ennversauon, not

one word of which eny child will understand; but all the
Test of the book 1s intended to form and interest tne

minds of children: it is to them that I have written;

it is from their applause glone I shall estimate my success;
and, if they are uninterested in the work, the praises

of & hundred reviewers will not console me for my failure.6

Nevertheless, evidence in the same preface indicates

that Sendford and Merton is, in spite of Day's disclaimer, an

educational treatise:

My ideas of morals and of human life will be sufficiently
evident to those who take the trouble of reading the book;

it is unnecessary either to apologize for them, or to
expatiate upon the subject; but such as they are, they 7
are the result of all my and of ell my

L5 Although Dey edmits that one of the conversations in the novel
is beyond the comprehension of children, he still includes
it to shed further light on the educational doctrines expounded
in the novel., Again, the book is not merely a child's book

A
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with a "purpose"; it is a child's book with & coherent
philosophy. Day's concern for the emusement of children is
subsidiery to his concern for their instruction and education.

In our discussion of the pedagogicel system of Henry
Brooke we observed that he placed almost unqualified emphasis
on the education of the heart. His concern for the development 3
of the mind and body wes secondary to his interest in the
proper direction of the feelings. Brooke emphasized feeling,
emotion, and the heart rather than reason and the mind., Indeed,
he can be called the true Man of Feeling, But Day emphasizes
the mind more then the heart, He is more of the Jacobin
rationalist, and his work shows that the Jacobin temperement
beceme manifest in England before the actuel outbreek of the
French Revolution., Wherees Brooke's primitivism is of the
sentimental kind, Day's primitivism hes more in common with the
rationalistic than the sentimental type.a Day looks upon his
educational principles in much the same way es the earlier
rationalists had looked upon the laws of nature. This rationalistic
strain is very much reinforced in a passage from his Letters

of Marius:

I have often thought it a wonderful fallacy of some dgvines

to deprecate human reason in order to exalt religion;

for, unless that religion be imported by particular inspiration
to every individual, what other method is there of establishing
it, than proofs adapted to his reason? . . . But this fallacy
does not seem to be confined to the vemersble order of the
clergy. Politicians practice it at least with equal success,
when they descant upon the blindness and ignorance of, what
they call, the multitude.

| “a
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When one believed, as Day did, in agreement with the Jacobin
Rationalists, that the mind had only to distinguish a
desireble end to feel campletely assured of gaining that end
and attaining a future perfection in humen relationships,
then one could neglect the problem of selfishness end corrupting
passions.

Dey takes up the complementary position to Brooke.
Brooke elevates the heart over the mind; Day elevates the mind
over the heart. Of course, he does not completely neglect the
heart any more than Brooke completely neglects the mind, Day
says at one point in Sandford and Merton that the educator

must employ all his knowledge of the humsn heart to reclaim
men from their vices and win them over to the ceuse of virtue.

But for Day, the mind is the superior faculty:

Indeed, the real seat of all superiority, even of manners,
must be placed in the mindt dignified sentiments, superior
courage, accompenied with genuine end universal courtesy,
are always necessary to constitute the real gentlemen; end
where these are wanting, it is the greatest ebsurdity to
think they can be supplied by affected tones of voice,
particular grimaces, or and mo

The mind must be cultivated and governed by good hebit. In
Sandford end Merton the tutor, Berlow, draws an analogy between

the body and mind, maintaining that if the most trifling hebits
of body and speech cen be changed by continuel attention, then
the mind, which is not subject to any different laws, can also
be changed through constant exercise and proper discipline.

des
of dress; which, fer from becoming the real test of gentility, .
0
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Barlow concludes his argument by seying thet en improper
education of the mind may form & wild, ungovernsble character;
but a proper education of the mind can produce a virtuous
character that would prove a blessing to the individual and
his country. The tutor tales great pains to cultivate all the
faculties of Harry Sendford's mind. He is justly rewarded for
his labour, as Mr. Merton says of Harry: "That little boy. . .
has the noblest mind that ever adorned a humen being". With
Harry the task is relatively easy, because his mind has been
disciplined from en early stage in his life, Tommy Merton hes
not been so fortunate, because his mind has not been subjected
to any early restriction or restraint. Therefore, Tommy's
regeneration becomes the central problem of the novel. He is
the character through which the euthor demonstrates the
effectiveness of his educationel scheme. The tutor, Barlow,
tekes Tommy's undisciplined mind, places it in a suitsble
environment, aids him to control his thoughts end actions, and
soon leads him to regeneration end usefulness.

The faculties of Tomny's mind could never have been
effectively cultivated if Day had not had such a strong belief
in the power of enviromnment to mould the mind. Day realized
the importance of early impressions in moulding the mind and
character:

May not all humen characters frequently be traced back
to impressions mede at so early a period, that none but
discerning eyes would ever suspect their existence?

Yet nothing is more certain; what we are at twenty depends
upon what we were at fifteen; what we are at fifteen
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':2;? ng:; :; :}e‘:a B::iet:;xi-zw}wz-e shall we then place the
It is impossible to say whether Day got his sense of the
importance of early impressions from Locke by way of Rousseau,
or more directly from the associationists and utilitarians.

The formative influence of enviromment is demonstrated
in the characters of Harry end Tommy, Harry Sendford was
trained from an early stage in his life to be courteous, honest,
and humene; therefore he cen essily resist the temptation of
idleness and intemperance. Tommy is not so fortunate. He was
born and bred in the weakness of fashionsble society; consequently,

the early impressions he receives are conducive to the degeneration

of his character. In the hands of lir. Barlow, Tommy makes
favoureble progress. He learns to control his pride, sees the
velue of being useful to himself, becomes more generous, end
adopts the right attitude to humanitarien actions. But when
the time comes for Tommy to visit his parent's house Mr. Barlow
expresses a slight concern for his welfare "as he knew he

[Tomy] would meet a great deel of company there, who would

give him impressions of a very different nature from what he

hed with so much assiduity been labouring to oxcite."u Tomy's
mind improved in the favoursble atmosphere Barlow provided for
him, but the ideas which the tutor endesvoured to inculcate in
the mind of the pupil were not given a chance to mature. There-
fore, Barlow was worried, and rightly so. Tommy quickly fell a
victim to the flatteries of the young ladies and their sycophantic
mothers, Worse still, he came under the influence of WO public
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school products, Compton and Mash. The impressions which he
received from Mr. Barlow were not strong enough to withstand

this fresh onslaught from the fashionsble world:

Tonmy himself had now completely resumed his natural

[former] character, and thrown aside all that he had

learned during his residence with Mr. Barlow; he had {
contracted en infinite fondness for all those scenes of
dissipation which his new friends daily described to him;

and began to be convinced, that one of the most important
things in 1life, is a fashionable dress. In this most
rational sentiment he hed been confirmed by elmost ell the
young ladies, with whom he had conversed since his return
home. The distinctions of character, relative to virtue

and understanding, which had been with so much pains inculcated
upon his mind, seemed here to be entirely unheeded. No one
took the trouble of exemining the reel principles or motives
from which eny humen being acted: while the most minute
attention was continually given to what regarded merely the
outside. He observed that the omission of every duty

towards our fellow creatures, was not only excused, but

even to a certain degree admired, provided it was joined
with a certain fashioneble appearance; while the most

perfect probity, or integrity, was mentioned with coldness
or disgust, and frequently with open ridiculs, if unconnected
with a brilliant eppearance. As to all the common virtues of
life, such as industry, economy, a punctuality in discharging
our obligations, or keeping our word, these were Ly ities
which were treated as fit for none but the vulgar.

This new system seemed much easier to him than the old one,

for, instead of worrying sbout his menners or understanding,

he could sefely indulge &ll his caprices, give wey to all his
passions, be haughty, unjust, end selfish, He could be
ungrateful to his friends, disobedient to his perents, a glutton,
an igorent blockhead, in short, everything which appears
“¢pivolous or contemptible" without incurring the least
condenmation, provided that his hair hung fashionsbly ebout

his ears, his buckles were sufficiently lerge, and his politeness
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to the ladies unimpeached. One thoughtless action follows
another, until finally Tommy hits his remonstrant friend,
Harry, in the face. This c‘;&ugs his ungratefulness to Harry
and his unettentiveness to the :unnd principles of his tutor.
Tommy justly resps the empty rewards of his unworthy behaviour,
as his insolence and ingratitude become apparent to his father
and himself. While speaking of his son to kr. Barlow, Mr.
Merton seys that Tommy "has just behaved in such a menner as
shews him to be radically corrupted, and insensible of every
principle but yride."15 However, Barlow is more optimistie and
1is confident that Tommy can be transformed if given a little
more of the correct training:
« o o yet I do not see it in quite so serious a light as
yourself axui hough I cannot deny the dangers that may
arise from a character so susceptible of false impressions,
and so violent at the same time; yet I do not think the
cormptigg either so great or so general as you seem %o
suspect.
Portunately, Barlow proves to be correct. Tommy admits his
own unworthiness and hesrs the story of Sophron and Tigranes.
spurred on by this fresh example of virtue rewerded, he resolves
to make a greater effort to improve his character. He perforns
humeniterien actions, condemns the superficislity of fashionsble
dress, accepts the quality of man, and hurbly begs forgiveness
from his injured friend, Tommy is regenerated. Through Tommy,
Day has shown how environment can shape character: the innate
goodness of man acted on by a fashionsble environment brings

pride, helplessness, irreligion, uselessness, discontent,
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callousness, ingratitude, physical weakness, and cowardice;

the innate goodness of men acted upon by a rigorous enviromment
brings modesty, self-reliance, religion, usefulness, contentment,
pity, honesty, physical strength, and courage.

Day's ideas on education were the result of his
disillusionment with the whole existing structure of society.
He loathed everything Lord Chesterfield stood for, end with the
Dashbits of Oxford he had even less sympathy. Their attention
to dress evoked his scorn and illustrated for him the luxury
and effeminacy of the age. Contemptuously he viewed their
cocked hats and lace, their fencing, dancing, chatter, end
flirtation, Day castigated the idleness, profligacy, and self-
indulgence of fashionable society. In Sandford and Merton he
says that the conveniences of society softened man's mind to
sloth and effeminacy. In one of the fables of the novel, the
story of Sophron and Tigranes, Chares reports that the ease
and plenty which the Egyptians enjoyed enervated their menners
and destroyed all vigour of body and mind: in Egypt, he says,
"the great business of existence is an inglorious indolence, a
lethargy of mind, and a continuel suspense from all exex-tian.“17
The inactivity and improper indulgence of fashionsble society
produce people whose chief characteristic is shallowness of
mind and spirit:

Those who engross the riches and adventages of this world,
are too much employed with their pleasures and ambition,
to be much interested sbout any system, either of religion

or of morals; they too frequently feel a species of habitual
intoxication, which excludes every serious thought, and

™
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makes them view with indifference every thing but the
present moment.18
Thus Day condemms the evils of this fashionable world:
its prejudice end superficiality, the undesirable effects of
useless ornament, the artificielity of fashionsble dress, and
the degenerating effects of 1uxury.19 He believes that the
baleful influence of corrupt institutions should be removed.
Men must revert to the natural state of poverty:
Poverty, that is to say, a state of labour and frequent
self-denial, is the natural state of man; it is the state
of all in the happiest and most equal governments, the
state of nearly all in every country; it is a state in
which all the faculties both of body and mind are elways
found to develope themselves with the most advantage, and
in which tgu moral feelings have generelly the greatest
influence,20

In the natural state the feelings are an influentisl guide to

action, and the body and mind are permitted to develop without

constraint.

Day asserts that this natural stete is superior to the
artificisl state of civilized society. He claims that ease,
wealth, end power unscrupulously cbtained can never produce
happiness, but that gosiness and hard work can. The rich man
who spends his whole time in eating, drinking, sleeping, and
amusing himself grows proud, insolent, end capricious, and
imagines he has a right to commend others., On the other hand,
the poor man, who is obliged to lsbour from morning to night,
is always happy, cheerful, end contented. Besides this, he is
& good end virtuous man, humane to everybody, honest in his
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dealings, always accustomed to spesk the truth, end, therefore,
beloved and respected by all his neighbours. Day decides that
humen nature is least perverted among the lower classes, where
it is least disguised by art. He uses a well-chosen analogy

to show the superiority of the naturel to the fashionable. If

& physician wished to promote good health, he must condemn

the intemperate habits of the rich and recommend simplicity of
diet, early slumbers, and moderate exercise in the open air.
Similarly, if a legislator was preparing a universel code for all
menkind; he must arraign the pernicious habitudes of an indulgent
society, and e steblish rules of conduct which restore moral end
natural order and diminish the wild inequelity produced by

pride and avarice. In Sandford and Merton Day is both the

physician and legislator, advocating the elevation of the natural
over the artificial.

Day begins his attack upon 'fashionsble' education early
in the novel. Before he comes under the guidsnce of Mr. Barlow,
Tommy is shown to be deficient in knowledge and manners because
of the education he has received:

By this kind of education, when Master Merton came over

to England, he could neither write nor read, nor cipher;

e could use none of his limbs with ease, nor bear any

degree of ﬂtigna ; but he was very proud, fretful, end

impatient.
Day condemns the products of public schools. Master Compton,
Master Mash, and Miss Natilda betray their shallow training by
their actions, Compton is thought a very genteel boy, though
"gll his gentility consisted in a pair of buckles so big that
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that they elmost crippled him; in a slender, emaciated figure,
and a look of consummate 1.m'pudsm:e."22 He had almost finished
his education at a public school, where he had learned every
vice and folly, without the least improvement either of his
character or understanding. Master Mash, also a public school
product, thought thet the summit of all human ambition was to
bet successfully in horse-races. He too was "improving his
talents" by a public education and longed impatiently for the
time when he would be set free from any restraint whatsosver.
Miss Metilda had also been given the "best" of a fashionsble
education. All of these fashionsble products are similar: the
great objeet of all their knowledge and education is only to
waste, consume, destroy, snd dissipate what is produced by
others. Miss Simmons sums up Day's attitude when she condenms
their selfish desires and lack of consideration for their
fellow-creatures:
'. . . those who expect so much for themselves, without
being willing to consider their fellow-creatures in turn,
in whatever station they are found, are always the most
mean, ignorent, and despicable of the species,'23
Day believes that the educator must oppose pride and
sensuality:
Should he be despised, or neglected by all the rest of the
humen species, let him still persist in bearing testimony
to the truth, both in his precepts and example; the cause
of virtue is not desperate while it retains a single friend;
should it sink for ever, it is enough for him to have
discharged his duty. « He is strictly bound never to

teach any thing contrary to the purest mora%icy; ‘but he
18 not bound always to teach that morality in its greatest
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extent, In that respect, he may use the wisdom of the
serpent, though guided by the innocence of the love. If,
therefore, he sees the reign of prejudice end corruption
80 ﬂrnly established, that men would be offended with
the genuine simplicity of the Gospel, and the purity of
its primeval doctrines, he may so far moderate their rigour,
as to prevent them from entirely disgusting weak end
luxurious minds. . the Christien minister w eertuinly
use his own ﬂ.ucrsnon in the mode of conveying hi
instructions; end it is permitted him to employ all his
knowledge of the humsn heart in reclaiming men from their
vices, and winning them over to the cause of virtue.

The educator's task is to reform mankind, ani Day maintains
that he who undertakes the education of a child undertekss the

most importent duty in society. He says that the seeds of
different qualities ¥ lie led in the

and only await an opportunity of exerting themselves: it is

the business of education to apply such motives to the imegination
as may stimulate it to laudsble exertions. Thus a proper
education can preserve a young msn from gross immorslity. Day
does not think that a single educator can prevent the mass of
mankind from and but when the
educator finds them in this state he must use all the wisdom

he possesses to bring sbout their reformation. The product of
this educator would be virtuous and useful to society, and would
not be fettered by eany of the stultifying prejudices fostered by
a fashionable educator.

Tommy was t ransformed from a social parasite into a
useful man by the inculcation of certain qualities in his mind
and heart. These qualities are the components of Day's system
of 'natural education'. T6 mﬁ eveluate this education
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we must now consider the gualities instilled into Tommy's mind
and heart.

The second volume of Sendford and Merton had upon its

title page a quotation from Lord Monboddo:

But I do not know that there is upon the face of the

eerth a more useless, more contemptible, and more miserable

animal than a wealthy, luxurious man, without business

or professions, arts, sciences, or exercises.
As Barlow does not want Tommy to become this kind of animal,
he exerts all his resources to make his pupil hardy, humane,
and useful. Tommy learns much sbout many useful things; some
by febles, some by sad experience, and some by tutsrial

conversation. The story of The Gentlemen and the Basket-maker

contrasts the useless actions of the rich with the useful
existence of the poor. Day is never tired of illustrating the
ty of the hardy of such a8

Greenland, Lepland, Arebia, end Kemtschatka, The Greenlanders
and Kemtschatkans hold an attraction for him because they
survive in a very cold climate and under meny hardships. The
Arsbisns and Laplanders are also praised for their useful end
hardy existence, The example of these hardy inhebitants
encourages Tommy to see the adventeges of a knowledge of the
useful. He also learns the bemefits of the useful through sed
experience. His refusal to do his share of the work at lr.
Barlow's results in his exclusion from the supper-teble. After
several similar incidents, Tommy reslizes the velue of being
useful and says: "I have been thinking that a man should know
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how to do everything in the woz-ld."26 Therefore, he plants
wheat and corn, and begins to build a house.

The tutor also helps Tommy to become a useful man through
an incidentel education in natural phenomena. Tommy learns the
difference between night and day, discovers that the sun may
be bigger then the earth, learns about constellations, the g
Pole-Star, how to find the North from the Pole-Star, and the
relative positions of North, South, East, and West. Mr. Barlow
also describes the principles of magnetism and the compass to
him, and gives him a demonstration in the use of the telescope.
Tommy is incidentally instructed in the use of such practical
instruments as the wheel, wedge, lever, and balance. He is

shown the use and pleasures of reading, and encourages to read

on his own initiative. At the end of the novel, Tommy expresses
his gratitude to Barlow for teaching him to value the useful:

'. . . to your example I owe most of the little good that

T can boast: you have taught me how much better it is to

be useful then rich or fine: how much more emisble to be
good than to be great, Should I ever be tempted to relapse,
even for an instant, into any of my former hebits, I will
peturn hither for instruction, and I hope you will again
receive me.'2

Tommy's conception of a gentleman prevented him for a
time from accepting and valuing lir. Barlow's emphasis on the
useful, Tommy is under the delusion that he is a born gentleman,
therefore he has the right to command others to work for him.

His ideas are graduslly changed by experience and by his application

A

of the well-chosen words of Harry end Berlow. Harry holdup to
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his friend the exemple of effeminate young gentlemen, and says
that a person must labour and exercise his limbs if he expects
them to be strong. Barlow points out Tommy's folly in his
satiric summary of the fashionsble conception of a gentleman:

A gentleman is one that, when he has sbundance of every

thing, keeps it all to himself; beats poor people, if they

don't serve him for nothing; and when they have done him

the greatest favour, in spite of his insolence, never

feels any gratitude, or does them any good in return,28
Harry does not wear fine clothes like the other young "gentlemen",
but he has within his mind the seed of true gentility and
dignity of character. According to Day, fine clothes, a fine
house, and a great deal of money are not at all related to true
gentility; but "dignified sentiments, superior courage, accompanied
with genuine and universal courtesy, are always necessary to
constitute the resl gentlemen".29 Day says that when these
quelities are lacking, they cannot be supplied by affected tones
of voice, particular grimaces, or extravegent and unnatural modes
of dress. Graduslly Tommy reslizes that if he wishes to
distinguish himself as a gentlemen, he must distinguish himself
by having more knowledge and moral improvement than others, than
by fine clothes or by trifles which anybody can purchase.

Politeness is & stic of the true gentlemen,
Day believes that politeness cannot be acquired from the dress,
gestures, or cant expressions of the higher classes. Politeness
consists in a disposition to oblige everybody around us, end to
say or do nothing which cen give them disagreesble impressions.
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To be truly polite, Day says that both goodness of heart and
a just way of thinking are required.

Closely related to the characteristics of a gentleman
ere the qualities of virtue and benevolence which the tutor
inculcated in the pupil. Day, whose life was one continuel
struggle to exemplify the existence of virtue, wrote Saniford t
and Merton to perpetuate his ideas on virtua.M The third
volume of the novel has this Sparten motto on the title page:

'Let not, O generous youth! thy mind recoil b
At transitory pein, or y toil!

Nor fondly linger in the painted vele,

Nor crop the 1’low«n'sI nor woo the summer's gale!

Heedless of pleasure's voice, be thine the care

Nobly to suffer and sublimely dere!

While virtue waves on high her radient prize
And esch hard step but 1ifts thee to the skies,'3l

By following this strenuous ideal of education Harry develops

a virtuous character. Tommy is taught that greatness of character

cen only be acquired through virtue and not by sloth, finery,

or indulgence; he who would excel others in virtue must first
excel them in temperance and application.

Before Tommy is placed under the cere of Barlow, he

yields to every intemperate dggn-e to which he is subject,
Moderation and tempersnce are;two words which az-; not in his
vocsbulary. Harry aids Barlawvto show Tommy the benefits of
being temperate:
', . . we must only eat when we are hungry, and drink
when we are dry; and that we must only eat and drink

such things as are essily met with; otherwise ve shall
grow peevish and vexed when we can't get them. 2
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Later in the novel, in the History of a surprising cure of the
Qout, Tommy is shown the effects of intemperance, The illness

of the rich gentlemsn resulted from his own sloth and
intemperance, therefore the physician found it necessary to
recommend a contrary method to cure him - exerciss, sbstinence,

and mortificetion. This cure worked on the intemperate gentleman

and "he never again relapsed into his former hsbits of

intemperance, but, by constant exercise and uniform moderation,

|
|

continued free from any considersble disease to a very comfortsble
old age."33 The story is told for Tommy's benefit, and he I

learns that intemperance and excess are dangerous to the body
and mind,

Tommy's pride is tempered by lessons in moderation
and humility, Mr. Barlow holds up the example of the Greenlenders !
to Tommy and tells him that he should learn to bear ridicule
with patience, The pupil's practice of humbling himself is
not strong enough to prevent him from falling a vietim to his
pride while at home, but ufter witnessing the disastrous
| consequences of his pride and ingratitude, he sees the virtue
of humility.

This humility of spirit is accompeanied by a humility of
taste. At first Tommy attached much importence to external
ornementation; it was indeed a definite chemge for him to
condemn fashionable dress and manners, and to assume an

indifference to ornament:

Tommy now entered the room, but with a remarkable
chenge in his dress and manner. He had combed the powder

A
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out of his heir, and demolished the elegance of his curls;
he had divested his dress of every appearance of finery;
end even his massy and ponderous buckles, so long the
delight of his heart end the wonder of his female friends,
were taken from his shoes, and replaced by a pair of the
plainest form and appearance. In this hsbiliment, he
appeared so totally changed from what he was, that even
his mother, who had lately become a little sparing of her
observations, could not help exclaiming, 'What, 1n the
neme of wonder, has the boy been doing now? Why
I protest you have made yourself a perfect fright, ami yuu
look more like a plough-boy then a young gentlemen.'
'Mamma,' answered Tommy, gravely, 'I am now only
what I ought always to have been. Had I been contented
with this dress before, I never should have imitated such
a parcel of coxcombs as you have lately had at your house;
nor pretended to edmire Miss Matilda's music, which, I
own, tired me as much as Harry, end had almost set me
asleep; nor should I have exposed myself at the play
and the bell; and, what is worst of ell, I should have
avoided all my shameful behaviour to Hsmy at the bull-
baiting. But, from this time, I shall epply myself to the
study of nuthing ‘but reason and philosophy; and_therefore
I have bid adieu to dress and finery for ever.'4

Day believes that ornament and love of fashionsble
finery can stifle the growth of benevolence in the minds: end
hearts of young children. Therefore, Barlow is careful to

i turn Tommy's mind from trifles and to instil into him a

| genuine love of his fellow-creatures end a desire to alleviate
their suffering, The tutor sets a fine example for Tommy in
this respect. He is the friend of all the poor in the neighbour-
hood: he gives them food and medicine when they are ill, employs
them when they are idle, instructs them in their duty, and
teaches them how to be heppy in this world end in the next.jf'
Like Fenton in the Fool of Quality, Barlow has an annual dinner
when he comforts the poor of his parish:

Jir. Berlow himself received his guests, and conversed
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with them sbout the state of their families and their
affairs, Those that were industrious and brought their
children up to labour, instructing them in the knowledge

of their duty, and preserving them from bad impressions,
were sure to meet with his encouragement and cormendations.
Those that had been ill, he assisted with such little
necessaries, as tended to alleviate their pains, and

diffuse a gleam of cheerfulness over their sufferings'. . 36

Inspired by his tutor's example, Tommy gives regged Jacky !
Smithers a loaf of bread and & suit of clothes. However, he

does this for the wrong motive - to prove that he is a gentleman.

Later, under Barlow's direction, he shows real benevolence to
poor Jacky's family by sending them food end suiteble cJ.othea."l"7
In the company of his fashionsble friends, Tommy subdues these

humenitarian tendencies, but soon he admits his deficiencies
and becomes truly sympathetic toward the distressed. He gives
3 a shilling to a poor Highlander with three starving children, i

i
|

and later tekes the entire family to his house for refreshment.
o These actions improve his character and give him a greater
peace of mind: ", . . Tommy went forward, feeling a greater
pleasure at this little act of humanity, than he had long been
acquainted with among 81l the fine acquaintance he had lately
contracted. w38
To have a true feeling for his fellow-man Tommy must
accept the equelity of men, Day's conviction that all men are
born equal Teads him to condemn all kinds of slavery.”® Barlor

reveals the shellovmess of Tommy's erguments in favour of the

slave trade:

Mr. B. And what right heve the people who sold the poor
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negroes to your father, to sell them, or what right hes
your father to buy them? Here Tommy seemed to be a good
deal puzzled, but at length he said: They are brought from
& country that is a great way off, in ships, and so they
become slaves. Then, said Mr. Barlow, if I take you to
another country, in a lhlp‘ I shall have a right to sell
you? -T. Ko, but yon won't sir, because I was born a
gentlemsn, =r. t do you mean by that, Tommy?

=Wy (said TMIW, a uttla confounded), to have a fine
house, and fine clothes, and a coach, and a great deal

of mnney, as my papa has. Mr. B. Then if you were no
longer to have a fine house, nor fine clothes, nor a great
deal of money, somebody that had ell these things might
make you a slave, and use you ill, and beat you, and insult
you, and do mm.ever he liked with you? -7. No, sir,
that would not be right neither, that any body should use
me 111. -¥r. B, Then one porsnn should not use another
111? -T. Ko, sir. -lr. B. To mske a slave of any body,
is to use him 111, is it not? -7, I think so. -lr. B.
‘Then no one ought co make a slave of you? ~T. No, indeed,
sir. -Mr. B, But if no one should use another ill, and
meking a slave is using him ill, neither ought you to make
@ slave of any one else. ~T. Indeed, sir, I think not;
and for the future I never will use our black William

111; nor pinch him, nor kick him, es I used to do.

Later, Tommy hears The Story of the Grateful Turk, and he sees
that a slave can be more homoursble than a Christian. 4s his
education progresses, he realizes the injustice of slavery of
eny kind and expresses & definite desire for slave-emancipation.
Day believes that sympathy must even be extended to
antnals.*! Tomy 1s told & nusber of febles to soften his
heart toward snimsls. The story of Androcles and the Lion
demonstrates that "even the fiercest beastsere capable of being

softened by gratitude, and moved by hume:mi.ty".“2 Barlow
reinforces this feble: with a little tutorial advice: ". . . if
you want to teme snimals, you must be good to them, end treat
them kindly, end then they will no longer fear you, ‘but come

%o you and love you."™> But in showing his kindness to enimals,
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Tommy suffers from pride and inexperience. The pig he tries

to feed involves him in difficulties and leaves him disillusioned
and indignent. His subsequent attempts to show kindness to
animals are a little more successful; the bleeding lemb he
courageously rescues turns out to be Harry's, and is the object
through which Harry is forever grateful to his friend. Virtue

is elways rewarded in Day's novels,

There were two things which Mr. Barlow thought more
important than the humane treatment of animals end the distribution
of property to the needy. One of these duties was the instilling
of just notions of morals and religion; the educator is strictly
bound never to teach enything contrary to the purest morality.

In Sandford and Merton Day attempted to reconcile Rousseau's

naturalism with a sounder morality. The second of Berlow's
important tasks was the encouragement of industry and virtue

in his pupu.l“‘ The tutor provides seversl fables to illustrate
the rewards of industry. The moral of the story of The Flies
gnd the Ants is by one of its

', . . The Flies are sll dead, because they were careless
animals, who gave themselves no trouble sbout laying

up provisions, md were too idle to work: but the Ants,

who hed been busy all the summer, in providing for their
maintenance during the winter, are all alive and wellj; e
and you will see them as soon as the warm westher returns. 5

The story of Two Brothers shows that industry is infinitely

better than gold, Through fables end sad experience Tomy
learns the value of industry and the peace of mind it promotes.
We still have to consider one aspect of Tommy's education.

|
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This is his physical education. At the beginning of the novel
Day draws a contrast between the weak body of the child of

fashion and the strong body of the child of nature. Tommy

"could use none of his limbs with ease, nor bear any degree of

fatigue; but he was proud, fretful, end lqmnent';l‘ﬁ

: on the
{4 other hand, Harry's education had made him strong and healthy:
- "Harry, as he had always been accustomed to run sbout in the
fields, to follow the labourers while they were ploughing, and
to drive the sheep to their pasture, was active, strong, hardy,

and fresh-coloured, "+ Harry tells Tommy that physicel exercise

& 1is far better than all the conveniences to which the latter has
- ‘been accustomed. Working in the air gives Tommy a better
appetite, and soon the additional exercise improved his heslth
end strength:

o o o for when I was less than I am now, I remember I was
always fretful and hurting myself, though I hed two or
three people constently to take cere of me. At present,
I seem as if I was quite enother thing: I do not mind
felling down and hurting myself, or cold, or weariness,
or scracely any thing which happens.

| ¥r. B, And which do you prefer; to be as you

H are now, or as you were before?

T. As I em now, a great deal, sir; for then I

[ always had something or enother the matter with me.
Sometimes I had a little cold, and then I was obliged

| to stay in for several days; sometimes a little headache,
and then I was forced to teke physic; sometimes the weather
was too hot, then I must stay within, end the seme if it
was too cold; I used to be tired to death, if I did but
walk a mile, snd I was always eating cake and sweetmeats
t111 1 made myself sick. At present I think I em ten 18
times stronger and healthier than ever I was in my life.

This physical strength brings with it a new courage and
physical endurance, Here agein the splendid example of his
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friend aids him. Harry, who is a boy of extraordinary courage
end agility, performs msny courageous feats. He saves Tomy's
1ife by pulling a snake from his leg. In his encounter with
the insolent lash, the entire group of spectators entertain

the sincerest respect for Harry's courege. Mash attempts to

crush his enemy who is so much inferior in size, strength,

¥ and yeers; "but Herry possessed a body hardened to support pein
end hardship; e greater degree of activity, a cool, unyielding
courage, which nothing could disturd or deunt."™™® Consequently,
Harry gives Mash & thorough beuung.f'o

episode Harry, "with a courage and presence of mind sbove his
51
"

Shortly efter this

years, saves Tommy from being gored by an angry bull.
Throughout the novel Tommy hears febles which help to inspire

! g courage in him, The History of Leonidas, King of Sperta gives

| a practical demonstration of the valour end patriotism that
Barlow wants his pupil to have. Tommy learns from The History

1 of the Two Dogs that "it is in vain to expect courage in those
who live a life of indolence and z-epose'.52 In this enviromment
his courage quickly developed. He ceught end resolutely temed
an escaped monkey. Later he courageously defended a lamb from
a fierce dog.

| Thus the education of Tommy Merton progresses and is
completed, Tommy is the most human charscter in the novel:
he displays human pride, asks natural questions, shrinks from
pain end danger, and involves himself in disastrous experiments.
Fevertheless, his pride must be controlled. He must be made
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the target of Nr. Berlow's shafts and be remade in the image
of Harry Sandford, Henry Brooke had given some attention to
the education of Henry Moreland, but Thomas Day was the first
in Englend to illustrate a purely naturel form of education by
which the mind as well as the heart and body of the child would
be trained,’3 Day noped to reform men by means of the kind of

education illustrated in Sendford and Merton, From our study of

this novel we have seen that the product of a 'natural education'
would possess the following qualities: humility, morality,
benevolence, politeness, patience, true gentility, moderation

rather than uncontrolled excess, kindness to enimals, a love of

virtue, a thorough knowledge of the hardy and useful, humenitarian-
ism, altruism, a sense of the equality of men, physicel strength

and vigour, coursge, respect for the property of others, a

desire for slave-smancipetion, a knowledge of natural phenomena, i
and a belief in the wholesomeness of poverty and honest labours i

Day sought to inculcate these gualities in the minds |
of his pupils through constant exercise and proper discipline,

He was convinced that humsn nature is infinitely more wesk than

wicked; and that the greater part of all bed conduct springs
rather from a want of firmness than from eny settled propensity
to evil, By exercise, sbstinence, and repeated mortification,
Tomy's pride is tempered and he is regenerated.

Day's educational technique is closely related to the
setual qualities he propoundeds Tommy's mind is not cloyed with
useless, unrelated knowledge; the tutor is clever in whetting

3
the pupil's appetite for lmunlaﬂge.'k There are many exemples
i

A N
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to illustrate this approach. One day as they "happened to
pess near a windmill", Tommy wanted to know how it operated.
Harry tells Tommy the neme of this strange building, and then
they examine every part of it with the greatest curiosity.
Tommy is told how to grow corn and this is enough for him to
desire to grow his own. Later the tutor incites the pupil's
curiosity about history,55 and again, instead of formal
instruction, Tommy is left to his own resources to learn sbout
the histories of various countries: "'You are now sble to read
for yourself,' replied Mr. Barlow; 'and therefore, by examining
the histories of those countries, you may be informed of every
thing you desire.‘"56 The pupil's knowledge increases by
incidental rather than by formel instruction, For exemple, when
Tommy end Harry feared that their trees might perish from the
went of moisture, they demned a small streem to lead the water
near the roots of the trees. Barlow looked upon this sctivity
with the greatest satisfaction s it provided him a perfect
opportunity to teach the boys sbout the Nile and irrigation.
Thus, this subject is not introduced suddently, but grows
naturally out of the boy's work and discussion. Very often
Barlow draws the correct answer from his pupil by repeated
questioning:

'Indeed,' said Tomy, 'that is very surprising; for I

thought 11 birds had flown ewey whenever & man came

near them; and that even the fowls which are kept at home

would never let you touch them.' -lir. B. And what do

you imagine is the reason of that? -T. Beceuse they are
wild, =Mr. B, And what is a fowl's being wild? =T«

]

It
¥
[
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When he will not let you come neer him. =-Mr. B. Then
a rall is wild, because he will not let you come near

; and will not let you come near him, because he is
vud. This is saying nothing more then that when a fowl
is wild, he will not let you approach him. But
to know what is the reason of his being wild, -T. I
sir, I cannot tell, unless it is because they are nnm-al
80. ~Mr. B, But if they were naturally so, this fowl ceuld
not be fond of Harry, ~T. That is because he is so good
to it. =lir. B, Very likely, Then it is not natural for
anlninl-.o run away from a person that is good to him?

Fo, sir, I bslisve not. -Mr. B. But when a person
h not goed to him, or endeavours to hurt him, it is
natural for an enimel to run sway from him, is it not?
=T, Yes. -lr. B, And then you say he is wild, do you
not? -T. Yes, sir. =Mr. B. Why then it is pmbmle
that animals are only wild bacauae they are afraid of being
hurt, and that they only run away from the fear of danger.
I believe you would do the same from a lion or a tiger.
=T, Indeed I would, sir. -¥r. B, And yet you do mot
call yourself a wild enimel? -Tommy laughed heartily at
this, snd seid, No..

Observation end experimentation are also an integral part of
Day's educational approach. Through experiment Tommy learns
the practicel use of many devices: the wedge, windlass, compass,
wheel, balance, end lever. He uses the lever to move a snow-
ball, but when the sticks break, he finds that he is unsble to
‘budge the seme snow-bsll with the remaining pieces: "'That is
very curious, indeed,'said Tommy; 'I £ind that only long sticks
gre of any use.' 'That,' said Harry, 'I could have told you
before; but I had a mind you should f£ind it out yourself. 158
This appeel to the pupil's natursl curiosity has its desired
result:

Tommy was wonderfully delighted uth &ll these experiments,

and declared that from this day forwerd he would never

rest till he hed made himself acquainted with every thing
curious in every branch of knowledge.>d

4
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The pupll is taught to examine things and acquire knowledge
himself. Thus the of Day's techni

are proper motivation, incidentel learning, observation and
experiment, and any formal instruction that may be reguired
to supplement the knowledge arising from these means,

Day also makes considereble use of fsbles to demonstrate
his educational doctrines. These stories are not isolated from
the narrative, but are carefully integrated throughout the
novel., They are the nucleus of Sandford end Merton. On this
ground the work has been dismissed as simply "a tissue of
inserted storlas".so Such & statement overlooks the essential
greatness of the novel. The author's aim is not to reproduce
well~known stories, but to incite young children to perform
useful end virtuous deeds. Therefore, the fables do not exist
for their own sake, but are only a meens to an end. Their
purpose is to elucidate the educationsl idess of the novel.
For example, the story of Sophron and Tlggsmﬂsj' 11lustrates
many of Day's firmest beliefs: the superiority of the natural
over the artificial, the benefits of industry, the necessity
of a sympathetic feeling for our fellow-men, the effectiveness
of lsbour end study in producing a strong mind and body, the
need for a courageous spirit, ani the superiority of the hardy
and useful.

1In this manner Day educeted his ideal. Perhaps we
are inclined to jest at his lofty conceptions and pess them

off as the delirious results of an eccentric mind, Such
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en attitude is erroneous. We grent that Day's belief in the
strength of human nature was idsalistic. Also, we camnot

have all the benefits of civilization without retaining some

of the i But the advanced

in Sandford and Merton are of some significance. Day

attempted to achieve the impossible - to model a perfect man;

i
I
I

his courage in his life and work is worthy of emulation. It
must also be remembered - in respect not snly of Day but of
neerly all children's writers for £ifty years after Sandford

and Merton appeared - that neither writers nor readers expected

anything but didacticism. To be good, very very good, not
mundenely happy, was a sponteneous desire. The enjoyment of ¥
mischief, or even of soulless levity, would have been utterly
shocking to any normal child before sbout 1840, Before we !
dismiss Thomas Day as a prig and Sandford and Merton as an

example of his priggishness, it would be well to remember the

tradition in vhich the author wrote and the reguirements he

was trying to satisfy. Even forgetting this for a moment, Day

is still significant in the history of human thought. His
conception of the child as a new and independent creature

helped to undermine the neo-classical conception of the child

as a minigture adult. His idea that education is a guidance

in the choice of good habits and the cultivation of a humane
disposition is not far distant from the ideal of all educationalists,
but his method is unigue. If it were possible for children to

be imbued with the qualities which Day wished to instil into

‘the minds and hearts of the children in his novels, then the

N



-8l -

world would probably be a better place in which to live.

The full extent of Day's success or Pailure in Sandford
£nd Nerton cen never be really assessed. We can estimate
the success in a small way by exemining the light in which the
novel wes regarded at different times in its history, The first
volume of the novel was published in 1783. Its reception was
auspicious, as is shown in the conclusion to & criticism in the

English Review:

This author deserves praise, both for the plan, and the
execution of his work, which is much the best we have seen,
and is adapted to the capacities of very young children.
Perhaps it had been better if he could have left out the
serious conversation on religion, as it happens to be
‘beyond the understending of those to whose use the work

is didicated. Although nearer the even than the morn of
1ife ourselves, we read the work with plessure. The
author's motto i8, Suffer little children to coms unto

me end forbid them fot: BSo far are we from Forbidding
Them, thet we invite parents to put this book into their
children's hands, as one of those few from which the lgttle
ones may learn just and noble sentiments of integrity. 2

After the publication of the second volums in 1786, the
Monthly Review praised both author and work:

The sensible and ingenious Author (lir. Day) possesses

in great perfection the happy art of conveying useful
information, just and manly sentments, end important
precepts, in the form of dialogue and story. Excellent
Jessons of hardy temperance, activity, humsnity, generosity,
and piety; rationel views of society; and withal, many
articles of instruction in science, are, in this little
volume, agreeably wiought up imto the form of narration.63

The popularity of Sandford and Merton came in three waves:

f£rom 1786 to 1798, from 1808 to 1830, and from 1850 to 1890.
By 1797 it had been published in Irelend, by 1793 in Americas
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The first volume wes translated into German in 1788. Arnold
Berquin, the author of L'Ami des Enfants, translated two
volumes into French in 1789, During the second period of
popularity the literary reputation of Sandford snd Merton
was high. The third period of popularity begen in 1850, The
novel eppealed strongly to the moral sentiments of Victorian l
parents and proved very popular with their story-loving
children. The esteem in which the book was held throughout
the greater part of the Victorien Age can be seen from the
remarks of Cecil Hartly: i
0f ell the writings for early youth that have come from
the world since the appesrance of Robinson Crusoe, not
one other has afforded so much amusement, conveyed so
much velusble information in the humble arts of life, in

science, in morals - not one other has had so elevating an

1nf1uengz over the mind, as the History of Sandford and
Merton.

Por seventy-five years after its publication Sandford and

6

Merton was used as & textbook in schools.

i
i
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TOTES ON CHAPTER 3

1. The two girls were taken from the Shrewsbury Orphanage,
and were named Sebrina end Lucretia, Finding London inconvenient
for his experiment, Day took his pupils to Avignon, There,
they were shut off from any knowledge of the world, and their
minds opened to the ideas the tutor wished to instil. Day
did all that e man could possibly do. He taught them gently,
not to overstrain their minds. He strove to teach them
to live simply and think nobly; to despise dress and love
philosophy. Ssbrina was by far the better child, Lucretia
wes stupid and peevish. Day had been deceived; at the end of a
year he knew that she had no chance of becoming a paragon.
So Lucretia was given a dowry and later married off to a linen~
draper. Day returned to London with Sebrina, took a house
near Lichfield, and pursued his plan for educating her. He
trained her on Spartan principles with the idea of strengthening
her nerves and giving her the simplicity and testes of the
ideal savage. He dropped burning sealing wax on her arm to
teach her to bear pain. He fired a pistol at her petticoats
to teach her courage. He intended to marry her, but his
resolution was quickly changed es a result of a trifling neglect
on Ssbrina's part:
From his letters at this time I was persuaded, that he
would marry her immediately; but a very trifling circumstance
chenged his intention, He had left Ssbrina at the house
of a friend under strict injunctions as to some peculiar
fencies of his own; in particular, some restrictions as to
her dress. She neglected, forgot, or undervelued something,
which was not, I believe, clearly defined. She did, or she
did not, wear certain long sleeves, and some handkerchief,
which had been the subject of his dislike, or of his
1iking; and he, considering this circumstance as a
criterion of her attachment, and as a proof of her want
of strength of mind, quitted her for ever. (Edgeworth,
Memoirs, I, 339.)
Poor Day hed again been disillusioned by the quirks of human
nature.

In Sandford end Merton Day describes a woman educated
according to his 1deas; the ideas of 1786 were, if anything,
milder than those of 1770:

This young lady's name was Simmons. . . . the care of
her had devolved upon an uncle, Who was & man of sense
and benevolence, but a very great humourist. This
gentlemen had such peculier ideas of female character,
that he waged war with most of the polite and modern
accomplishments. As one of the first ‘blessings of 1life,
according to his notions, was health, he endeavoured to
prevent that sickly delicacy, which is considered as 8o
great en ornament in fashionable life, by a more robust
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and hardy education. His niece was accustomed, from her
earliest years, to plunge into the cold bath at every
season of the year, to rise by candle-light in winter,

to ride a dozen miles upon a trotting horee, or to walk

as many, even with the hazard of being sphshed, or soiling
her clothes. By this mode of education Miss Sukey. . .
acquired an excellent character, accompanied, however, with
soms dispositions, which disqualified her elmost as mich
as Harry for f life. She was with all
the best suthors in our language, nor was she ignorant of
those in French, although she could not speek a word of the
lenguage. Her uncle, who was a man of sense and knowledge,
had besides instructed her in several parts of knowledge,
which rarely fall to the lot of ladies; such as the
esteblished Laws of Nature, and a small degree of Geometry.
She was, besides, brought up to every species of household
employment, which is now exploded by ladies of every rank
and station, as mean and vulger, and taught to believe
that domestic economy is a point of the utmost consequence
to every woman vho intends to be a wife or mother, (Day,
The History of Sandford and Merton (London, [1853] ),

Many of these ideas on female education were
prevalent at the time. In the sixth volums of Hugh
Trevor a lady falls from & runaway horse. This Incident
gIves Holeroft an opportunity to express his idess on
female education: "She would have been in no denger,
if she had behaved but with the ordinary resolution of &
man; and the accident led me to reflect on the ill education
to which women are subjected. They seem to be esteemed by
men in proportion as they are helpless, timid,
dependent. It is supposed they cannot be affectionate unless
their leading feature be imbecility". (Holeroft, H
Trevor, VI, 63. Quoted in Proper, Social Elements In

E%%ah Proge Fiction, 115,) liary Wollstonecraft demanded
@ better education for the middle-class girl and even

for those of lower station, who lived in & more natural
state, unspoilt by fashionsble influences and consequently
more susceptible to fresh, mental impressions. Maria
Bdgeworth's interest in education, and in female education
1in particular, was not restricted to her educational
stories, but was also apparent in her novels, She wanted
& woman to be brought up not only to be a good housewife,
but sided with Mery Wollstonecraft in wenting her to be
£1t to enter some profession so as to be able to fight
1life's battle independent of matrimony.

2. At the time when the first volume of Sandford and Nerton
was published, in 1783, books for children were uncommon, &
1t was far easier to find seventeenth century ones than those
of that period of the eighteenth century; still it ren through
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nine editions and wes translated uto French and German. The
hell-fire tale, such as Thomss White's A Little Bogk for
Little Children, was still popular, Isaac Wa end
m‘ar s was still read, but 1t smelled pmrm
rimstone. Watts informed the infent mind that:

There is a dreadful hell

And everlasting pai:

Here sinners must 'nh devils dwell

In darkness, fire and chains.
There were also the perny and sixpenny chapbooks containing
fairy stories such as Jack the Giant Killer, Red xm

ood, Blue Burd, end many others, These Hoo ng
0 prhmipln in thc ehild, and slthoush he
lhb\llﬂ nof. be ds with f: the child

must certainly be improved. W dllliked the hell-fire tales
that were then provided for children, He also disliked the
Juvenile books of John Newbery. Rdgeworth said that "Mr.
!nhen'i 1ittle books" were inadequate. Fairy nlaa were
- "fantastic visions", not at all "useful®, The
ehilﬂ.\‘un'l ‘book-cupboard seemed almost as bare as mm-
Hubbard's,:of which, naturally, Day could take no cognizance.
The Unitarien lre, Barbauld was the first to write
moral stories for children without the terrors which pious
pcople thought necessary and desirable, Her stories elevated
useful and the moral, Ill sttempted to inculcate the
vlmen in. - the minds of children. When Lessons for Children
1% from Two to Three Years old appeared in 1
1 18| ‘exceedingly, Mr, Bdgeworth began %gm and I
| éunz "$o have diffused, through an interesting sfory,
ret principles of morality, with some of the alumema or !
~  science and literature, 8o es to show show parent s how thei
| be taught, without weerying the pupil's -tunﬁon.' (lnoln,
1I, 335.) Day'a ideas of suitsble literature were uvorﬁ
morsl, therefore, Mrs. Barbauld's ons ]

| and
| and Lucy became the progunlt%m- Sendford end
guﬁon. B e

i 3. Day, Preface to Sandford end Merton, vi.

4. 1bid,, vit.

5. Idem.

6. Ibid., viiis

7. Ibid., vil.

8. Sentimental primitivism developed from the idea that man
is natnrd.ly good ;’;ﬂ ‘benevolent and that he is nninrsnl.’l
moved

a moral sense which is independent of the exercise of
rnuen.’ Rationalistic primitivism tendud toderive the qnuntiu

=
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of goodness and sagacity in the natural man from the unobst:
operation of the light of reason. ey

135, .
10. Day, Sandford end Merton, 1.

n. mid., 435,

12, Ibid., 23.

13, Ibid., 280.

o Did., 3065,

15. Ibid., 335.

16, Idem.

17, Dbid., 366,

18, Ibids, 2%

19, The new economic conditions resulting from the Indnntnn
Revolution produced en enormous increase in wealth.
accumulation of wealth led to the belief on the part of -ou
that luxury and wealth caused the degenerscy of society. The
London ine of the period provides ample illustration of

ac 175!5 the following statement is mede: luxury
not only s the people, and debsuches their morals, but
also destroys thuir nnbatunca. (London Magezine, XXIII
(September, 1754), 403.) In 1756 another writer says that
"our riches may perhaps be greater than ron-rly, bnt Iem
sure that our virtue is less." (L ine, (Jamm'y,
1756), 15=6.). Another writer in at "A little
rational conmhmnon will enable us tn discover the kindred
1inks between luxury, rnpim meenness, extravagance, misery,

idleness, vice and g\un. n Ma ulnu, XXXIII (Deesmbar,
761;), 620.) In 1774, the: 8say Of luxnry in which
is said to have poisomd eha whole natis ("Essay

Luxury
Luxury", ionﬂnn Magazine, XLIII (October, 177!;‘ uﬂl ) Finully
in 1779, peared a somewhat more extensive essay which says:
"Wherever heue two deemons, Avarice and Sensuality, take
possession of the soul, the whole man is debased, and gvery
rinciple of moral virtue is eradicated from the mind,"

"on Avariee and Luxury, end their Influence on the Happiness

of a Trading People", gg I_A%m, XLIII (December, 1779),
539.) The sbove extracts fron ndon Magazine ere quote
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in Whitney, Primitivism and the Idea of 88 in ish
ular Lif P ] itee! y )y

ohn Brown, and Henry Brooke slso
pnung effuetu of lnmy In the Fool of
gg lq lroah says that luxury degrades man:

« + » $111 the pinnacle of art shsll put a limit to
desire, till invention shell be exhausted, and no longer
prolifie of new wants snd edditional wishes in man,

But 8o long as untried allurements, so long es
untasted pleasures, so long as new objects can be sst up
to our imagination in our n#;r pursult efter happiness
on earth, our wishes will ame our impatience to reach
the prize; in proportion to that impatience our endeavours
will be exerted; in proportion to such exertion the fences
of law and morals will be broke through, or trampled down;
and, in proportion to the insufficiency of morel restraints,
all sorts of fraud and violence, of licentiousness and
corruption, of debauchery and profligacy, must prevail
throughout the world." P{lh‘aoke, Fool of Quality, II, 156-7.)

20, Day, Sandford and Merton, 15.
21, Ibid., 2-3.
22, Ibid., 291
23, Ibid., 31k
24, Ibid., 21-2.

3, Goted o mgnum,(m Author of 'Sendford and Merton':
Few Yorx, 1932), 212,

A Life of Thomas Day, Bsqe )y 2
26, Day, Sandford and Merton, 114
27, Ibids, 507.
28, Ibid., Sk

29, Dbid,, 1l

course Day's ideas on virtue were not confined to
e.imﬁ’ g the History of Little Juck, Juck Loare

that as & good soldier Ways
if he 15 honest and dutiful in this world, Henvan 15’ assured
him in the next., In the ngaﬁg':o @_Chil dx;xnx's msun
nf ¢ us that he unite 8ome_gen
m ittg;‘:.ry mmm to nun a selection of material "hieh
mgm engage the mil children to the improvement of their
knowledge, and inspire them with en eerly love of virtue."
(Quoted in Gignilliat, 300.)
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31. Quoted in Gignilliat, 2812,
32. Day, Sendford and Merton, 8.
33 mg., 184,

d,, 476, This incident has a parsllel in the Fool
(I, 90-4). At his father's house, Harry was
aqn ppe with highly ornamented clothes. Mr. Fenton then
told him the story of Hercules and how his character was ruined
by & fina coat, whereupon Harry immediately stripped of all
his fashionsble trimmings.

35, In the History of Little Jack, Jack's humanitarisnism
is shown in the same wey: "To all his poor neighbors he was
kind and 1iberal, relieving them in thalr distress, and often
enterteining them at his house, where he used to dine with
th-. with the greatest aftnhun:, and frequently relate his

omn story; in order to prove that it is of very 1ittl
consequence how a man comes into the world, rmm he behaves
! mt:i.l glnhngu his du D he 1s in it." (Day, History
o 0

ty whe:
ck, Quoted in Gignilliat, 306.)
36, Dey, Sandford and Merton, 270.

37, In the Fool of ?uintz lir, Fenton keeps a room full of
clothes for Harry 8pense to the needy.
38, Day, Sandford end Merton, 385.

39. There were pleas for uluvmncipnu on in the literat
of the time. Robert Bage and Mrs., Smith distinguished thﬂlae].ve!
by their pleas for emancipation of slaves and humener methods
of punishment, thus continuing the work begun in the novels
ot . Behn omonnka), Robert Paltock Sl’eur Williems, 1751),

l‘cl! u de Roubigné, 1777,

(lcluea, 1736). not confine his upressian ot
his detestation of the lll'l-‘l'ldl to Sandford end enon.
His philippic against slavery is worth repr avery
is the sbsolute dependence of one man upon momr, and is,
therefore, as inconsistent with all idess of justice as
despotiem is with the rights of nature. It is a crime so
monstrous against the human species that all those who practise
1t deserve to be extirpated from the earth. It is no little,
indirect attack upon the safety and happiness of our fellow
creatures, but one that boldly strikes at the ra\mdutlona of
&ll humanity and justice. Robbers invade the property, and
murderers tu 1ife of human beings; but he that hnldl mothar
man in bondage, subjects the whole sum of his existence to
oppression, bereaves him of every hope, snd 1!, therefore, more
detestable than robber and assassin combined." (w,ﬂﬁnj
of an Original Lettsr on the Slavery of the Negroes, n

A
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» 24 Quoted in Gignilliat, 128.) The
asses a comment upo tMl pnphlet "¥r. Day

[ fommm m (l 17570) W mm
W,
euom in 61@1111%‘)—’ N

40, Day, Sandford and Merton, 48-9.

41, This quality in Dey's character is delightfully
1llustrated in en incident recorded in Blackmen, While his
friend, Jones, was removing a dusty law volume from a shelf,
a large black spider fell to the floor. "'Dq,‘ cried Jones
hastily, 'kill that spider, kill that spider.' 'No,' replied
Day with his habitual coolness, 'I will not kill that spider.
I do not know that I have a right to kill it. Suppose when
you are going in your coach to Westminster Hell, a superior
being, who, perhaps, may have as much povm‘ over you as you
have over that spider, should say to his companion, "Kill that
lewyer, kill that lawyer"; how should you like that, Jones?

s 1 em sure to mst people, a lawyer is a more noxious
mmtm.-gu e (luom'AIcm of the Life and
Friti) of Thoma: Author of 'Sandford end Merton', 29

B

42. Day, Sandford and Mertonm, 51.
43. Ibid., 91.

44 In a letter to Bdanom, Day emphatically states the
of indust: nature, 'Dig, plough, % rm,

hnnt, build, and you will be rewarded ur your
say the Prench, the English, or some omr refined psepll'
'we chuse to be idle and sentimental.' Then starve,' saye
nature - 'this is my eternal, immuteble dnchlon, of mm
neither plays, nor postry, nor oratory, nor sentiment, will
ens change one mm." (Quoted in Bdgeworth, lum!.n, 1I,
95.

45, Day, Sendford snd Merton, 28.

46, Ibid., 3.

47, Idem,

48, Ibid,, 208-9. In the History of Attle Jack Day also
e s O and hech - aveFymeRed 1o The Taturel
state: "It was wonderful to ue how this child, thus left to
nature, increased in strength end vigour. Unfettered by
bom\mu or restraints, his limbs acquired tmr due proportions

and form; his countenance was full end florid, and gave
indications of perfect health; end, at an age when other

o
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children are scarcely sble to support themselves with the
assistance of a nurse, this little foundling could run alone."
(Day, History of Little Jack. Quoted in Gignilliat, 301.)

49, Day, Sendford and Merton, 323.

50. This fight is very similar to the one betwsen Harry
and the usual larger boy in the Fool of Quality (I, 73-4).
The . fightsbetwsen Harry and Slinmker, Harry end Tom
(I, 146=8) show the smeller boy vietorious over the larger,
but very generous to him after the fight.

51, Day, Sendford end Merton, 328,
52, Ibid., 43.

53. Day himself said in the Preface to Sandford end Merton
that Brooke had not glven enough attention to education in the
Fool of gnalit*: "Nor can I help expressing my regret, that

he very ingenious author of thet novel has not deigned to
apply his great knowledge of the human heart to this particular
purpose. He would, by these means, have produced a work more
calculated to promote the good of his fellow-creatures, though
not his own fame, than a hundred volumes of sentimental novels.
or modsrn history." (Day, Preface to Sandford and Merton, vl.s

54 In Emile Roussesu says that the tutor must arouse the
desire in the scholar to learn: "Present interest, that is the
motive poier, the only motive power that takes us far and
safely.” (Emile, 513

55. One of Day's closest friends, Richard Lovell Edgeworth
was 8o strongly influenced by Rousseau's educationsl theories
thet he attempted to conduct the education of his own son
according to them. In his Memoirs Bdgeworth records his
educational experiment:

After my return from Irelsnd in 1765, when I established
myself at Hare Hatch, I formed a strong desire to educate
my son according to the system of Rousseau, His Emile had
mede a great impression upon my young mind, as it had done
upon the imsginations of meny far my superiors in age end
understanding, His work had then all the power of novelty,
as well as all the charms of eloguence; and when I compared
the many plausible ideas it contains, with the obvious
deficiencies and sbsurdities, that Iew in the treatment

of children in slmost every family, with which I was \
acqueinted, I determined to meke a fair trial of Rousseau's
system. My wife complied with my wishes, end the body and
mind of my son were to be left as much as possible to the
education of nature end of accident., I wes but twenty-three
years old, when I formed this resolution; I steadily pursued
it for several years, notwithstanding the opposition with

A



-9y -

which I was embarrassed by my friends and relations,
and the ridicule by which I became immediately assailed
on all querters.

I dressed my son without stockings, with his
arms bare, in a jacket and trowsers such as are quite
common at present, but were at that time novel and
extraordinary. I succeeded in making him remarksbly
hardy: I also succeeded in meking him fearless of every
denger, and, what is more difficult, c:apable of bearing
privation of every sort. He had all the virtues of a
child bred in the hut of & savage, end all the knowledge
of things, which could well be acquired at an early age
by a boy bred in civilized society. I say knowledge of
things, for of books he hed less knowledge at four or
Five years old, than most children have at that age. Of
mechenics he hed a clearer conception, and in the
epplication of what he knew more invention, then any child
T had then seen. He was bold, free, fearless, generous;
he had & ready and keen use of all his senses, and of his
Judgment. But he was not disposed t o obey; his exertions
generally arose from his own will; and, though he was
what is commonly called good-tempered and good-natured,
though he generally pleased by his looks, demeanour, and
conversation, he had too little deference for others, and
he shewed an invincible dislike to control. With me, he
was always what I wished; with others, he was never eany thing
but what he wished to be himself. He was, by all who saw
him, whether of the higher or lower classes, taken notice
of; and by all considered as very clever. I spesk of a
child between seven and eight years old, and to prevent
interruption in my nerrative, I here represent the effects
of his education from three to eight years old, during
which period I pursued with him Rousseau's plans.
(Bdgeworth, Memoirs, 177=9.)

Later, Day and Edgeworth visited Rousseau in Paris and
exhibited Edgeworth's boy, Richard., This visit is significant
for two reasons: first, it displays the esteem with which they
held Rousseau; and second, Rousseau admitted during the visit
that history can be profitebly learned by children. Edgeworth
records this visit in his Memoirs: "He took my son with him
in his usual morning's walk, and when he ceme back, Rousseau
told me, that, as far as he could judge from two hours
observation, he thought him a boy of abilities, which had been
well cultivated; and that in particular his enswers to some
questions on history proved, contrary to the opinion given in
Emilius end Sophis, that history cen be advantageously learned
by children, if it be teught reasonsbly, and not merely by
rote." (Memoirs, I, 258.

56. Day, Sendford and Merton, 43.
57. Ibids, 90-l
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58. Ibid., 216,
59, Ibtd., 266,

lugnnhmhz, Cavalcade of the English Novel (New York,
19%), .

61, The name Sophron appears often in Percival's Father's
Instructions, Tigranes apparently comes from Xenophon's
Geopaidia.”

62, ish Review, II (Fov., 1783), 178-9. Quoted in
Gignillfat, 298,

63, M Review, LXXV (Nov., 1786), 361=4. Quoted in
o 1%'_. (Kov., 1786), u

64, Quoted in Gipﬂlht, 342, ld'n'd Dowden seys that
ord nﬂ problbly larger number of readers
peﬂod. (n: French Revolution
mllh mtent\m, 20. in Glgnilliet, 337.)

65. Wright, Sensibility in English Prose Fiction, 137. [
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The didectic intention does not seem to be so explicit
in the novels of Elizabeth Inchbald as in the novels we have
Just discussed. Brooke wished to educate the heart of his
pupil and reader; Day wanted his novels to serve as a means
for the moral improvement of ell children. Both novelists

1l the which had to be inculcated

in the minds and heerts of their imaginery pupils if they were
to become useful and virtuous members of society. Inchbeld can

be grouped in the same class with the other two pedagogic
novelists, but she uses a different approach in presenting
her educationsl doctrines. There is no Barlow nor Fenton in
her novels, no tutor who assiduously indoctrinates a young
mind susceptible to fresh impressions. Her characters appear
suddenly, but do not disappear as easily. We are given a brief
but satisfactory account of their educationsl background, them
asked to judge their respective actions,and witness the extent
to which the training is for the

or of each Inchbald 18
concerned with cause and result. She is intent upon portraying
the different results of a 'natursl' education end a 'fashionable'

one. As she does not describe the

of each character, her intention has often been mistaken.
Nevertheless, in the opinion of this writer, Elizabeth Inchbald
1s en educational novelist, end it is only when she is regarded
as such that the supposed structurel irregulerities of her
novels are seen to be really masterful strokes of design.

f
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Some critics maintain that her first novel, 4 Simple
Story, does not have any didactic purpose. Joughin says that
this novel "is not a novel with a purpose, and there is very
1little outright philosophy to be found in its pages. Roussesu
casts only the faintest shadow upon the work."l Gregory
diseredits the importance of the last two paragraphs of the
novel and says thet as there is little emphasis on education
elsevhere in the novel, then it seems probeble that the moral
was merely tacked on in an attempt to give unity to what is
obviously two separate seorlea.z Proper also claims that
nowhere in the book is stress laid on any educational argument
that might convince the reader of an alleged educational "puz'pose".3
The strongest argument is put forward by McKee:

I contend that A Simple Story was not intended by its author
as a purpose novel. From the internal evidence I have shown
that the closing paragraphs were probebly edded just prior
to the date of publication, aad that minor alterations were
made in the novel at the same time, in order to prepare the
i way for these paragraphs. I have pointed out in the chapter
on origin and inspiration, and merely alluded to it in the
present chapter, that the novel was written, not as a
treatise on education, but as a novel in which the strong
passion of love was to be portrayed. And from the
% of those who have read the work critically I have shown that
s with three at least I am in agreement; and by an analysis of
the conclusions of those with whom I do not agree, I have, I
‘believe, demonstrated that the evidence upon which such
conclusions ere based is not convineing, and therefﬁra I
contend that A Simple Story is not a purpose novel.

This appears to be a very forceful argument. We shall not delay
to answer each individusl point of it, since it will become
fairly obvious from our subsequent discussion of the novel that

A Simple Story is not a love story, but en educational novel.
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On the other hand, there are a number of significent
critics who maintein that the novel is an educational treatise.
Cross cleims that it is en attack upon the boarding schools
of the eine.5 Hellidey maintains thet Inchbald's novel is in
the tradition of pedagogical treatises: "The business of
writing pedagogical treatises under the guise of fiction was
continued in Elizabeth Inchbeld's Simple Story. . . . The
Simple Story is directed against that strange institution,
the young ladies' boarding s«:lmcool."6 Wright elso says that
Inchbald's "main thesis in 4 Simple Story was that the best
education was adversity, that misfortune would expand one's
deepest feelings and would develop courage and independance."7
Birkhead believes that the novel illustrates the effects of
an improper education on a girl of excessive sens.ﬂwilj.i;y.5

Raleigh classes A Simple Story end Nature end Art together

and says that both novels show the prevelent ideas on educntlcn.9
Both s&ncsbux-ym and Bskurn include A Simple Story in the
class of purpose fiction. Heidler also seys that the novel
15 an educational novel and that Miss Nilner's faults ere due
to the education she recetvad, 2
The first dreft of A Simple Story was completed in
1779, but it was not until 1791 that it was published. Mean-
whil; Inchbald revised the novel end gave it to several of
her friends to criticize. It Was criticized by Godwin "and
the plot was in a measure sltered in deference to his advice."u
Godwin's biographer does not tell us how much the plot Was
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changed, but his languege indicates that the alteration was
small, ILittlewood thinks that Godwin probebly inspired the
closing paragraphs on the effects of educntion;w however
this is not fact, but mere speculation, The questionsble
influence of Rousseau on the novel hes also led critics to
dispute the educational basis of the novel. Boaden says in
his Memoirs that Inchbald was translating Rousseau's
Confessions in 1790,1'5 but it is quite probable that she had
read Bmile much earlier.

It is quite possible for one to over-emphasize these
two facts: the elteration of the plot by Godwin, and the
uncertain influence of Rousseau on Inchbald. A Womsn wWho was
well-known in literary circles could not be entirely ignorant
of the literature of the time. She was probsbly acquainted
with Brooke's Fool of Quality, which was published in its
entirety in 1770. Klso, Boaden only mentions that Inchbald

was trenslating Rousseau's Confessions in 1790. He doss not

say that she was reading it for the first time or that she wae

unacquainted with the rest of Rousseau's works, It would be

almost impossible for any biogrepher to state definitely whether

a person had read or had not read a certain book. However, it
is unwise to attempt to decide, without sufficient evidence,
how much of Rousseau Inchbald did read, and how much of the
plot Godwin did or did not elter, It is far wiser to turn to
the novel itself and see if it bears unmistakeble evidence of
Inchbald's intentions.
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The plot of A Simple Story can be easily sumarized.
Miss Milner, the product of a fashionsble education, is placed
under the guardianship of Dorriforth, a Roman Catholic priest.
She falls in love with him, but concesls her feelings until
Dorriforth becomes Lord Elmwood and is dispensed from his
priestly vows. After severel serious personality conflicts,
the pair are married. The second part of the story opens after
seventeen years have elapsed, and a new heroine is introduced.
Unfaithfulness to her husband results in the banishment of
Lady Elmwood and her young dsughter from Elmwood Castle. In
accordance with the mother's dying request, the daughter,
Matilda, is returned to her father's house, but upon the
condition that she should never appear before him. However
they meet accidentally, and Matilda is banished a second time
from her home. This lasts for a short time as her father
rescues her from the clutches of a debsuched men of fashion.
Pather and daughter are reconciled, thus ending the novel
happily, Other important characters in the novel are Sandford,
a Jesuit priest and adviser to Lord Elmwood; Miss Woodly, the
tender-hearted friend of Lady Elmwood and her daughter; and
Harry Rushbrook, the nephew of Lord Elmwood and heir to his
estate, Rushbrook and Matilda are engaged to be married at the
end of the novel.

Inchbald claims that the purpose of the novel is to
11lustrate the power of education to form character, and to

demonstrate the respective effects of a proper and improper

|
i
|
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education:

He fthe rusder] has beheld the pernicious effects of an
i%roger sducation in the destiny which attended the
unth ng Miss ner, On the opposite side, what may
not be hoped from that school of prudence, though of
adversity, in which Matilda was bred?

And Nr, Milner, Matilda's grandfather, had better
have iivan his fortuns to a distant branch of his family,
a8 latilda's father once meent to do, so that he had given
to his daughter A PROPER EDUCATION.16

An improper education, by which Inchbald means a 'fashionable'
one, can ineur disastrous but & 'natural t

an( education in the school of prudence and adversity, can
help a person to be happy with himself and the world.

In the novel Inchbald says that education is the second
nature of man, yet it has the power to overruls his first nature.
Man's initiel impulses cen easily lure him to disregerd all
that is good and holy; therefore they must be controlled by
education. In the case of Miss Woodly, education, or her second
nature, 18 the motivating force behind all her ections; although
she is tempted to condone the violation of things consecrated
to Heaven, her previous training and education will not permit
her to do it. Miss Milner is not subject to similar compulsions;
Inchbald claims that if the heroine had been properly trained,
then her love for the priest Dorriforth would have been checked
before 1t became dangerous:

Had she [Munex-] been early taught what were the sacred
functions of a Romen ecclesiastic, though all her esteem,
811 her admiration, had been attracted by the qualities and

accomplishments of her guardian, yet education would have
glven such a probition to her love, that she would have
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been precluded fmm it, 88 by that barrier which divides
a sister from a b
This, \mrortunately, was not the case; and Miss

Kilner loved Dorriforth without one conscious check to tell

her she wes wrong, . . .17
Thus Inchbald believes that education is a powerful factor in
shaping attitudes and character. The type of education one
receives depends upon the environment in which one has been
reared; consequently, Inchbeld's belief in the power of environ-
ment to determine character is graat.m She maintains that
exterior circumstances influence not only the external manners,
but even the persons of some people:

Miss Milner in Lord Elmwood's dz-sm.ng-room surrounded

by listeners, by edmirers, . . o animated with epprobution

and applause - end Miss lulner i no glddy obse: to

give her actions a false eclat dsstituts of all but her

own understanding, (which secretly condemns her) upon the

point of receiving censure from her guardian end friend,

e two different beings, Though still beautiful beyond

dsse'viptlan, she does not look even in person the same.

In the last-mentioned situation, she was shorter in stature

than in the former - she was paler - she was thimner - and

a very different contour presided over her whole air, end

81l her features.19
Miss Milner's education is responsible for the way she thinks
and actse

The heroine of the first part of the novel is a typicel

product of the 'fashionable’ education which Brooke and Day had
condemned in their novels, Unlike these two novelists, Inchbeld
18 not so meticulous in the outline of her educational program,
but she states clearly and concisely the type of education the

heroine received, the folly it fostered, and the deterioration

A
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of it The in the suthor's
own character is carried over into her writings; we are only
directly told twice that Miss Milper was educated at a
boarding-school, but this is enough, as we are given ample
evidence of the fact throughout the novel. Inchbald tells us
that when Miss Milner returns from the Protestant boarding-
school she has been sttending, she is filled with the ideas
that ladies of fashion usually irmbibe at such places. The
endless pursuit of personal accomplishments "had left her mind
without one ornament, except such as Nature gave; and even they
were not wholly preserved from the ravages mads by its rivel,
art.*?0 Mies Nilner is idle, indtscreet, and giddy. Venity
18 the only passion which holds a place in her bosom:

« « o venity defined into sll the species of pride, vain-
ory, self i desire of

an

end an immoderate enjoyment of the art of pleasing, for her
own uIlHldunl happiness, and not for the happiness of
others.

Thus unmoved by eny sympathetic feeling for others, Milner's
attentions are centred solely around herself and her own vain
desires, Her character is misformed and misled by the folly
and vain pretensions of fashionsble society; her mind is
stultified by its clichés and superficial expression:
From her infancy she had been indulged in ell her wishes
to the extreme of folly, and started habitually at the
unplessant voice of control. She was beautiful; she had
been too frequently told the high value of that beauty,

and thought every moment passed in wasteful idleness during
which she was not gaining some new conguest. She hed a
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uuiuk sensibility, which too frequently discovered itself
the immediate relenr-nz of injuries or neglect. She
hll, M:ﬂn, scquired the dangerous character of a wit;

nstantaneous and powerful conception of the
lenu.nnt, 3oiud with a real or a well-counterfeited i
simplicity, e quick turn of the eye, and an arch smile, '
Her words were but the words of others, end, like those
of others, put into common sentences: but the delivery
made them pass for wit, as grace in an 111-proportiomd
figure will often make 1t pass for symmetry,22

Such is the depth of Miss Milner's character. She had many

faults because she was never taught self-control or self-

diseipline, and had never been trained to resist the temptations
of vain desire.
Inchbeld suggests periodically throughout the movel
that nature hae endowed Milner with many desirable gualities,
but that these have been gradually suppressed by & contimual
indulgence in friwolous trivielities, At times her natural
g by art, 1tself:

Imupcndont of her tomme, llu m beauty to captivate

he heart of any man; and with ell her follies, she has &
i mmm in her mannar, an unaffected wisdom in her
thoughts, & vivacity in her conversation, end withal, a
softness in her demesnour, that might alone engege the
affections of a man of thn nicest sentiments, and the
strongest understanding.'Z

Her father's death changes her heughty mien to a pensive ons.
She implicitly obeys the commands of her guerdian; when he
relents and permits her to attend a party he had forbidden her
to attend before, the vain and haughty Miss Milner sinks

A
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underneath his kindness and weeps with sincere gentleness and
patience. She is occasionally willing to relieve the distress
of others: she secretly sells some of her valusble ornements

to pay the debt of an acquaintance, Mr. Hillgrave; on one
occasion, when her old enemy, Sandford, has a headache, she,
through pity, provides a cure to relieve it. The incident is
insignificent enough in itself "but the manner was the material
part. The unaffected concern, the attention, the good will

she demonstrated in this little incident, was that which made

1t remarkeble!.2% Alons in the presence of her guardian,

every look she has borrowed to set off her charms is annihilated;
and she becomes a native besuty, with only the artless arguments
of reason to support her. Dorriforth tells her that even in

the midst of her gayest follies, he shall still reverence her
internal sensations. . Milner claims that her heari is by

nature sincere, but when it cherishes fatel propensities, she
indulges in the grossest falsehoods rather than reveal the
truth.

The heroine's heart is often affected by many worthy
tendencies, but these good inclinations are very often intercepted
and arrested by some long-practised folly. There is a constant
struggle between; Milner's naturally good qualities and the
qualities instilled into her character by her education. Elated
with meny successes, art usually wins. Assured of Lord Elmwood's
love, she takes great pleasure in testing the strength of his
affection:
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Are not my charms even more invincible than I ever believed
them to be? Dorriforth, the grave, the pious, the anchorite
Dorriforth, by their force, is animated to all the ardour
of the most impessioned lover - while the proud priest, the
sustere guardian is humbled, if I but frown, into the
veriest slave of love. She then asked, 'Why did I not

keep him longer in suspense? He could not have loved me
more, I believe: but my power over him might have been
greater still, I am the happiest of women in the affection
he has proved to me; but I wonder whether it would exist
under 111 treatment? If it would not, he still does not S
love me as I wish to be loved - If it would, my triumph,

my felicity, would be enhanced.'25

She again professed all her former follies and indulged them
with less restraint then ever. As Dorriforth's ward, iﬂlmr |
had been sometimes gentle and always obedient; as a mistress, :
she was sometimes haughty, and, to opposition, always insolent.
She was charmed to see his love struggling with his censure,
his politeness with his anxiety; and, by the light, frivolous,
or resentful menner in which she treated his admonitions, she
triumphed in showing to Miss Woodly, and, more especially to
Mr. Sendford, how much she dared to presume upon the strength
of his affections. She deliberately disobeyed his injunction
not to attend a masquerade, but here she exceeded her limits,
and Lord Elmwood resolved mever to see her sgain. She realized
the unhappiness her folly had brought her, and acknowledged
that she alone had been instrumental to her fate:
e e oAt be seiritos tat e, vome,
of whose weakness he has had So many fatel proofs, is yet
in possession of some fortitude - fortitude, to bid him
farewel, without discovering one affected or one real

pang, though her death sgonld be the consequence of her
suppressed sufferings.'2
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However, Elmwood relents and they are immediately merried.
They enjoy four years of unexcelled happiness, which is then
marred by Lord Elmrood's visit to his possessions in the West
Indies. Ledy Elmwood diverts the melancholy hours of his
sbsence by fleeing to the dangerous society of Lord Frederick
Lewnly, whose mind, depraved by fashionsble vices, could not
repay her for a moment's loss of her husbend. Elmwood returns
suddenly from his prolonged absence, and his unfaithful wife
flees in shame from him. No longer virtuous and permsnently
estranged from her husband, Lady Elmwood dies in a gloomy
house on the borders of Scotland, Indiseréei/mus, vanity,

a susceptibility end incessent yearning for flattery all
combined to bring about her ultimate tragedy. The folly of
of art triumphs over the prudence of nature, and the once
‘beautiful and virtuous Miss Milner becomes no longer beautiful
and virtuous.

In the character of Miss Milner Mrs. Inchbald perfectly
demonstrates the triumph of art over nature. When she has
proved this to her own satisfaction snd to the satisfaction
of the reader, she allows seventeen years to elapse before she
resumes the narrative. The story re-opens, and we have a new
heroine. Living far from the whirl of socisl life, Lady
Elmwood's daughter, Matilda, receives a very different education
from her mother:

Bducated in the school of adversity, and inured
to retirement from her infency, she hed acquainted a
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taste for all those amusements which a recluse life effords.
She was fond of walking end riding; was accomplished in the
arts of music and drawing, by the most careful instructions
of her mother; and as a scholar, she excelled most of her
sex, from the pains which Sandford had teken with that

part of her education, and the superior sbilities he
possessed for the task,

In devoting certain hours of the day to study with
him, others to music, riding, and such harmless recreations,
Matilda's time never appeared tedious at Elmwood cﬁtle,
elthough she received and paid no one visit: . . .

Matilda's training is the exact opposite of that which her
mother received. She hed an excellent understanding end was
taught by her mother the esteem and admiration of her father's
virtues. The beauty of her person, grandeur of her mien,
delicacy of her sex, extreme tenderness of her heart, end
melancholy of her situation combined to meke Matilda a paragon
worthy of emulation. She did not disobey her father's strict

injunctions, but resigned herself to her situation with patience.
On one occasion she regretted her unkindness on uttering a
disparaging remark ebout Rushbrook, end Sandford "rejoiced to
see how much she reproved herself."28 This constent desire to
eliminate any weakness in her character mede Matilda slmost

as perfect as humans are cepsble of; Sandford seldom found
fault with her, not because he loved her, but because she
seldom did wrong. She was sensitive to the misfortune of
others and attempted to slleviate any distress which she could.
Although detrimentel to her own interests, she compassionately
plesds with her father not to benish Rushbrook from his house:

She saw the impending frown, end, rushing ta!urd.s'him,
took his hend fesrfully, end knelt at his feet. 'Mr.
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l'illshbrook 18 my relation,' she cried in s pathetic voice,
my companion, my friend: before you loved me he was
anxious for my happiness, end often visited me to lement
with end console me. I camnot see him turned out of your
house without feeling for him whet he once felt for me.'29

Inchbeld paints Matilda to be tender-hearted, dutiful, modest,

understanding, and virtuous - a true product of nature.

In A Simple Story Mrs. Inchbald effectively demonstrates:
how training in worldly wisdom leads to ruin, and how education
in the school of adversity, by encouraging kindness and love,
brings lasting contentment. When the novel is interpreted in
this 1ight, the sharp breek in the plot is justified. The
bresk is not a structural deficiency, but a means of avoiding

the introducticn of much superfluous meterial that would do
nothing to support the author's thesis. The design of the
novel is not irreguler, but excellent for the purpose at hand.
Inchbeld wishes to illustrate the formative influence of
environment on character and to exhibit the ultimate result
of two sharply-diverse methods of education; the most effective
way of doing this is to choose a product of each type of
education and portray the thoughts end actions of each. This
is what Inchbald does in A Simple Story: Miss Milmer, the
product of a fashionsble education, causes her own unhappiness
end untimely death; her daughter, Matilda, educated in the

school of adversity, where heprnatural virtues are not thwarted

but promoted, i peace and The argument
is forcefully presented, When the two important characters are

introduced, they are mature and their hebits of life are pretty
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well fixed, The stage is simply set, ard the reader is
immediately ready to observe their actions. All detall
unnecessary for the argument is excluded, and the novel which
first appears to be structurally deficient, becomes masterfully
executed. A Simple Story is an educational novel, and only
when it is regarded as such ecan it be properly understood.

In Nature and Art Inchbald's views on education are

more concentrated and direct. The novel is a story of two
brothers, William and Fenry Norwynne, and their sons. EHenry
secures employment as a fiddler; through his efforts William

is sent to university and becomes a priest im the Anglican
Church. Williem succeeds in the materisl things of life and
becomes first a dean end then a bishop; Henry is estranged from
his brother because of his merriage to a womsn socially inferior
to him. His wife dies, so he goes to Africa. Both brothers
have sons, who are slso celled Willism and Henry; William
receives all that a conventional society has to offer, Henry
remains unblemished in the hends of nature. The younger

Henry is sent back to England to 1live at the house of his uncle.
Both cousins fall in love, Henry with Rebecca Rymer, William
with Agnes Primrose. Henry retains his natural simplicity,
undertakes a hazardous journey to rescue his father, and
happily returns to Englend to merry Rebecess On the other hand,
Williem undoes Agnes, and, through his unthinking actions,
perpetuates the cruelty and injustice of the society in which

he has been reared.
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The opening chapters of Nature and Art are concerned

with the exemplification of an analogy of Henry Brooke. Brooke
claims that if & man is born with a propensity to pride and
arrogance, end if no future influence, arising from environ-
ment or education, checks this pride, then the person will
soon view all around him with an hebitual self-sufficiency and
contempt of his species. On the other hand, if another person
1is born with a propensity to humility and lowliness, and if
these qualities are not diverted by education, then it will
not be long before this person will regard all around him with
en amigble diffidence and a complacent respect. In Nature

gni Art both brothers are said to have the qualities of

"honesty, sobriety, humility," but William is sometimes
disturbed by the passions of a proud and disdainful mind,
This disposition is given en opportunity to mature at the
university he attends, and Williem returns a proud, haughty,
end selfish man, the transformation being attributed to an
artificial training. His advancement from priest to bishop
incresses rather then diminishes the pride of his countenance,
sternness of his brow, and majesty of his walk, This pride
estranges his brother from him, conguers all his inclinations
towards charity and sympathy, and is the cause of his mental
unhappiness, The character of Henry develops on totelly
different lines, He preserves his natural dispositions of
humility and charity, is affectionate to his wife, benevolent
to his brother, and patiently endures the insults he receives
in repayment, This resignation and fortitude are rewarded as
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he is rescued from his bondage on the Zocotora Island by
his dutiful son. He returns to Englend to live simply but
happily with his son and daughter-in-law,

Through the characters of the two brothers Inchbald
shows how the education and enviromment of a person can
determine his happiness. However, this is not the main way
in which she illustrates her thesis in the novel, as she

i two old of the pedagogic novel - the
child of nature and the child of art.

Inchbald castigates the shams of the fashionsble world.
The representatives of this society who people her novel are
depicted in their true colours. The dean's wife, Lady
Clementina, is moved by one passion only, and that is venity:

If she complainsd she was 111, it was with the
certainty that her languor would be admired: if she beuted
she was well, it was that the spectator might admire he:
glowing health: if nhe laughed it was because she thon&ht
it mede her look pretty: if she cried, it was because she
thought it made her lock prettier still. If she scolded
her servents, it was from vanity, to show her knowledge
superior to theirs: end she was kind to them from the seame
motive, that her benevolence might excite their admiration.
Forward, end impertinent in the compeny of her equals, from
the vanity of supposing herself sbove them, she was bashful
even to shamefacedness in the presence of her supe!'lori,
because her vanity told her she engrossed all thei.
observations, Through vanity she had no memory; for she
constantly forgot every thing she heard others say, from
the minute attention which she paid to every thing she said

herself,

She had become an old maid from vanity, believing
no offer she received worthy of her deserts; end when her
power of farther conguest began to be doubted, she married
from vanity, to repair the character of her fading charms.
In a word, her vanity was of that magnitude, that she had
no conjecture but that she was humble in her own opinion;
end it would have been impossible to have convinced her that
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she thought well of herself, because she thought so well,
a8 to be assured that her own thoughts undervalued her,30

Lady C1 1s a striking of the and

vanity of the fashionable world. No less striking end no less
vain are Lord and Lady Bendham who are blatant hypocrites and
effeminate paresites. In the eyes of the world they feign
virtue and justice, but this is a very ineffective closk over
their sharp tongues end weak minds. All of these characters
parteke of the frulte of their empty existences: wearing a
fashionable dress that only helf covers her, Lady Clementina
catches cold, westes away, and dies; Lord Bendham's death is

a result of intemperance, of "a mass of blood infected by
high-seasoned dishes, mixed with copious draughts of Iim‘;-n
Lady Bendham impairs her fortune and health by excessive gaming,
Henry muses over the costly tomb of Lord Bendhem: "'Are seulpture
and poetry thus debased,' he cried, 'to perpetuate the memory
of a man whose best adventage is to be forgotten; whose no

one sction merits record, but as an example to be shumed?'*
With thoughts very similar to these he regards the edifice of
the dead William as a hesp of rubbish piled together to
fascinate weak understandings, and to meke even the wise end
religious man forget why he was sent into this world.

The younger Willism is born end bred in the pride of
fashioneble society. Possessing a hendsome person, he gratifies
his father's pride and his mother's vanity., It is unfortunate
for him that he is trained to be & man before he is even a childs
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His mind is not permitted to develop freely; William is
taught what to think rather than trained how to think, The
character he develops because of this inadequate training is
carefully summarized by Inehbald in the novel:

Young Williem passed his time, from morning till
night, with persons who teught him to walk, to ride, to
talk, to think 1ike a men = a foolish man, instead of &
wise child, es nature designed him to be,

This unfortunate youth was never permitted to have
one conception of his own - all were taught him - he was
never once asked, 'what he thought'; but men were paid
to tell him 'how to think.' He was taught to revere such
and such persons, however unworthy of his reverence; to
believe such and such things, however unworthy of his
eredit: and to act so and s0, on such and such occasions,
however unworthy of his feelings.

Such were the lessons of the tutors assigned him
by his father - those masters whom his mother gave him did
him less mischief; for though they distorted his limbs
end made his manners effeminate, they did not imt erfere
beyond the body.

Ur. Norwynne (the family neme of his father, and
though but a school-boy, he was called Mister) could talk
on history, on politics, and on religion; surpri
to all who never listened to a parrot or masgpie - for he
merely repeated what had been told to him without one
reflection upon the sense or probebility of his report.

He had been praised for his memory; and to contimue that
praise, he was so anxious to retain every sentence he had
heard, or he had read, that the poor cresture hed no tims,
for one native ides, but could only re-deliver his tutors
lessons to his father, end his father's to his tutors.
But, whatever he said or did, was the admiration of all who
came to the house of the dean, and who knew he vas an only
child. Indeed, considering the labour that was teken to
spoil him, he was rather a commendable youth; for, wi

the pedantic folly of his teachers, the blind affection of
his father and mother, the obsequiousness of the servants,
and flattery of the visitors, it was some credit to him
that he was not an ideot, or a brute - though when he
imitated the manners of a man, he had something of the
latter in his appearance; for he would grin and bow to &
lady, catch her fan in haste when it fell, and hand her to
her coach, as thoroughly void of all the sentiment which
gives grace to such tricks, as a monkey,33




- 116 -

William has no common share of the sttractions vhich eaptivate
weak or thoughtless minds. He is never known to defy the statutes
of good-breeding; even though sincerity, his own free will,
duty to his neighbours, and many other virtues and privileges
are the sacrifice. His whole concarn is with public opinion
and material advancement; inﬁroduced into the courtly circles
of Lord Bendham, his wo;-ldiy soul is entranced by the glare
end show, his thoughtless mind by the titles and retinues,
Incessant materisl pursuits make him oblivious to the unnecessary
suffering of which he has been the cause. A short time of
ungratifying happiness is the fruit of William's lebours, and
he 18 left at the end of the novel to spend the remainder of
his 1ife in sorrow and remorse,

Williem not only causes his own unhappiness but also
that of other people who have the misfortune to be associated
with him, This explains Inchbeld's interruption of the
narrative to relate the tragedy of the unfortunate Agnes.
Agnes Primrose, the daughter of humble parents, possesses
delicate thoughts and a heart tendsr enough to experience true
love. Williem unserupulously tekes advantege of her love and
succeeds in undoing her. William's callous neglect of Agnes
in favour of his own material success causes her deterforation
from virtue to vice. Driven from service to service, Agnes
finds employment in a house of ill-repute and is eventually
forced to stesl through necessity. She is caught by the law
end condemned to death by William, the same William who was
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the initial ceuse of her ruin. Through Agnes, Inehbeld shows
how innocence is perverted by the arts and flattery of a
sedueing man. If Williem's cheracter had been moulded according
to sounder principles than it was, his own unhappiness as well
as Agnes's would have been prevented:

Hed William followed the common dietates of charity;

hed he adopted p!‘iuta pity, instead of public llmlﬂnance H
had he cast an eye at home, before he sought ebroad

for objects of eompuslen, Agnes had been preserved from
nnnignumu ﬁh, end he had been preserved from

- Remorse = . . .

But Williem does not follow the common dictates of
charity because his training has not equipped him to be

virtuous and sltrulstic. The difference between his character
and that of his cousin is caused by the different educations
o they received. Far from being fettered by trifling and
i undeserving attitudes, Henry's mind is permitted to develop
freely. He displays anxious curiosity and childish surprise
at every new object which presents itself:

's « » he has always shown a quickness and a willingness
to learn, and would, I dare say, if he had been brought up
under your care, have been by this time a good scholar -
‘but you know I am no scholar myself. Besides, not having
eny books here, I have only been sble to teach my child by
talking to him; end in &ll my conversations with him, I
have never taken much pains to instruct him in the manners
of my omn country; thinking, that if ever he went over, he
would leern them soon enough? and if he never did go gver,
that 1t would be as well he knew nothing sbout Them.'3D

The ironic fact about this is that if Henry had been educated
under the tutorship of his uncle, his naturel curiosity would
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have been checked, and he would have become a mere parrot like
his cousin William. In England Henry gives his own opinion,
contradicts, and even acts in opposition to persons "whom long
experience and the epprobation of the world had placed in
situations which claimed his implicit reverence end submieslen.“36

His mind has not even been prejudiced by a precocious knowledge

37

of the principles of religion. When the time arrives for

his religious instruction, his impressionsble mind is capable
of receiving the doctrines without prejudice:

The dean was eloquent, Henry was all attention; his under-
standing, expanded by time to the conception of a God -
end not warped by custom, form the sensations which a just
notion of that God inspires = dwelt with delight and wonder
on the information given him! - lessons, which, instilled
into the head of a senseless infant, too often produce,
throughout his remuinéng life, en impious indifference to
the truths revealed. !

Henry's mind has never been trained to attach needless importance
to trifles: "I have instructed him too, to hold in contempt

all frivolous vanity, and ell those indulgences which he was
never likely to obtuin.""’9 Henry does not estimate happiness

by material surroundings; he believes it has a sounder basis:

Some persons, I know, estimate heppiness by fine houses,
gardens, end parks; others, by pictures, horses, money, and
various things wholly remote from their own species; but
when I wish to ascertain the resl felicity of any rationel
men, I elways inquire whom he has to love, If I find he
haes nobody, or does not love se he has, even in the
midst of all his profusion of finery and grandeur, I
pronounce him g being in deep adversity. In loving you,

I am happier than my cousin williﬂg; even though I am
obliged to leave you for a time, "
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Worldly objects divert men's attention from his fellow-creatures.
Therefore Henry is taught to love his neighbours in spite of
their failings in character:

‘.« . I have tsught him to love, end to do good to his

neighbour, whoever that neighbour may be » and whatever
may be his failings., Falsehood of every kind I inclnded 1
in this precept as torbxdﬂ.em for no one can love his 4
neighbour end deceive him.'
The child of nature remeins true to his father's teachings;
his sympathetic heert softens to the misfortune of Agnes, and k
he helps her in her distress. He is unaware of his own virtues,
a8 his whole faculties are esbsorbed in others. Dutiful and
affectionate to his father, sympathetic to the distress of the

unfortunate, indifferent to ornament, exempt from prejudice,

possessing & free and intelligent mind, humble, virtuous,
sincere in his affections, honest end truthful - Henry, the
product of a natural education, enjoys happinsss and peace of
mind, end is an asset to any society in which he finds himself,
The philosophy of the novel is summarized in the last

chapter. Here we see the elder Henry, his son, and dsughter-
in-law impassionately advocating justice and the equel distribution
of resources:

'While I have heslth and strength,' cried the old men,

and his son's looks acquiesced in all the father sald,

'I will not teke from eny one in affluence what only belongs

to the widow, the fatherless, and the infirm; for to such

alone, by Christien laws = howeveﬁzcustom mey subvert them =
the overplus of the rich is due.'

They extol industry snd honest lsbour: "Lebour gives a value

¥l N
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to rest, which the idle can never taste".43 Every dsy father
and son lebour for their living end enjoy the peace of mind
industry promotes. They condemn the lassitude of the rich
who bend to every inclination and thus draw calemity upon
themselves. The state of poverty is superior to this idle

state of intemperance:

'I once,' replied the younger Henry, 'considered poverty
a curse; but after my thoughts became enlarged, and I had
assoclated for years with the rich, and now mix with the
poor, my opinion hes undergons a totel change - for I have
seen, and have enjoyed, more real pleasure at work with
my fellow-labourers, end in this cottege, than ever I
beheld, or experienced, during my ebode at my uncle's:
during all my intercourse with the fashionable end the
powerful of this world.'

That children reverence the rich and despise the poor is the
fault of education:

"But this is the fault of education, of early
prejudice,’ said the elder Henry. 'Our children observe
us pay respect, even reverence, to the wealthy, while we
slight or despise the poor. The impression thus mede on
their minds in youth is indelible during the more advanced
perdods of 1life; and they continue to pine after riches,
and lament under poverty: nor is the seeming folly wholly
destitute of reason; for humen beings ere not yet so deeply
sunk in voluptuous gratification, or childish vanity, as to
place delight in any attainment which has not for its end,
the love or admiration of their fellow=-beings.'

'Let the poor then,' cried the younger Henry, 'no
more be their own persecutors - no longer pay homage to
wealth - instantaneously the wholﬁ idolatrous worship will
cease - the 1dol will de broken. '

Thus Inchbsld shows in Nature and Art how cheracter

is best formed. The product of fashionable society is shown
to be led on by pride end vain pursuits of material success.

|
i
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His naturel virtues of honesty, truth to himself, and love

of his fellow-men are subdued in his attempt to gratify

his endless desires. The product of 'fashionable education'

is subject to meny temptations; his training has not provided
sufficient strength to withstand these temptations; consequently,
he falls en easy victim to the flattery and folly of the society
in which he lives. His mind is graduslly conditioned to sccept
end promulgate these fashionable vices., Art triumphs over
Nature, the materisl men conquers the spiritual man, In
contrast to this debaucher of morals, Inchbald presents the
product of a 'natural education', a child who has been educated
in the school of adversity. The struggle against misfortune

and poverty enables this child to develop a strength of character
he could never develop if he lived in a society which did not
provide an opportunity to test and strengthen his character.
Man's struggle for survival in adversity helps him to rely on
his own resources. He learns the value of honest iabour and
feels the peace of mind it promotes. He is independent of

other men for his living, therefore the passions of contempt

and jealousy are given little opportunity to gain supremacy

over his feelings and actions, The product of this education

1s exempt from all prejudices; he scorns none of his fellow=
ereatures, however wretched or despicsble the cresture may bes

A bond of common benevolence links him to God and to the rest

of his kind, His happiness is essured because it depends upon
the purity of his mind, end not upon external circumstances.
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In his soul the strength of Nature triumphs over the wesknsss
of Art; his natural affections remain unconteminated and
serve as an unerring guide for his humsniterian actions.

The pedagogical novelists satisfied a dafinite need i
in the eighteenth century, in the latter years of which the
optimism and complacency of the neo-classical age were rudely
shaken, Artists examined the society in which they lived k
and found many things to criticize. Meny believed that their i
society had reached a low point of degradation. They longed
to rectify the prevalsnt social evils, hence they advocated a

new foundation on which to base society. Many solutions to

the ing were not the least significant
‘being a more effective system of education. Rousseau breathed
novelty into these ideas in his philosophicsl writings and
especially in his educational treatise, Emile, The ideas
expounded in this novel were taken, modified, and illustrated
by meny English novelists. But Rousseau's idesls received a
fuller treatment in the novels of Brooke, Day, end Inchbald,

s Henry Brooke advocates the education of the human heart.
Brooke believes that in men a dichotomy exists of the principle
of self and the principle of benevolent love. Fashionsble
socisty is of such & nature that it offers food to the devouring
selfhood and thus lesds man from the paths of virtue, Man's

regeneration consists in e use of the power which God bestows.

B N
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God gives man the power to feel the distress of his fellow=~
creatures, This feeling softens the proud and angry self end
calls forth benevolence, charity, and humeniterianism; thus
making divine the feelings and offices of the humen heart.
Thus the most effective way to redeem society is through a
thorough education of the human heart, and it is here that
Henry Brooke places his emphasis.

The contrast between the natural and artificial
becomss more sharply defined in the novels of Day and Inchbald.
Day belleves that constant exercise and proper discipline are
necessary to form the minds of young children., 'Fashionsble
education' stultifies the natural development of the mind and
encourages the child to attach needless importance to trifles.
On the other hand, a 'natural education' trains a child to be
& useful and virtuous member of society. These ideas were
further illustrated in the novels of Elizabeth Inchbeld.

The pedagogical novelists denounced the advance of the
materisl man over the morsl and spiritual man, They visualized
a world where men would be bound to each other by & bond of
common affection, & world where man would trust menm, and nation
would trust nation. The system of education they proposed was
to prepare men to live in such a world., They, as novelists,
are long since dead and forgotten by most of us, but the
solution they offersd is still alive. MNen todey desire to
develop the virtues of a Cincinnatus, to despise the world's
shibboleths of renk and fashion, and to grow in the power to
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live simply, work honestly, and think nobly. But very few

are sufficiently strong to underteke the sscrifice which this
entails. They do not have the strength of Thomas Day to live

& life of virtue. And now, looking back slmost two hundred
years, we must question the merit of the 'natural education'
proposed at this time, Wes it after all but & quack panaces,
impotent to heal the chronic and deep-seated diseases of mankind;
or have we failed, have we indeed held the elixir vitae in our
hands, and then, like wilful children, thrown it away?
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seclusion by the Marquis Amenza in his castle in Spain, In
order to keep her mind completely uncontaminated from the
world, the Marquis does not allow her eny books except his
own, "Hear me, Amanthes," he says to her at the end of his
labours, "I have heitherto secluded you from the tumult and
diseipation of the world, in order to form your heart end mind;
and to give you leisure to attain every useful seience, ami
every accomplished talent - you have surpassed my utmost
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which you shall make your choice.” (Brulart de Sillery,

The chnd of Nature, trans, E. Inchbald (London, 1788), 13.
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Epilogue:
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What, must I raur, we shall behold mrs,
The simple dress, the bloom that art wou'd shame,
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The native note, which sweetly warbling wild,
Told the soft sorrows to the enmnm; child -
Turn to a modern Miss, whose feather'd brow
spauku the 1ight surface of the soil below
Th\l! thﬂ flellngs ot tha yunthful day,
By fashion's raging tempest whirl'd away- -
May I, but with no wish to under-rate her,
Entreat you to prefer our Child of Nature
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should this scorner prove so happy as to be educated in the
never-failing school of christian meekness; even the school

of adversity, of pain, sickness, depressing poverty snd

mortification; his lofty crest by degrees will be effectually

unplumed; his sufficiency and high mindedness will sink to &

humble prayer and look out for relief; and he will respect

even the wretched, because he will acquire a social sense and
fellow-feeling of their wretchedness." (Fool of Quality, II, |

50

28, Inchbeld, A Simple Story, 242, §
29, Dvid., 3l
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Roussesu ssys in Emile: "We hold that no child who dies before
the age of resson will be deprived of everlasting happiness;
the Catholics belisve the seme of sll children who have been
‘beptised, even though they heve never heard of God. There ere,
therefore, circumstences in which one can be seved without
belief in God, and these circumstances occur in the ease of
children or medmen when the human mind is incapsble of the
operations necessary to perseive the Godheed. The only
difference I sse between you end me is that you profess that
children of seven years old are eble to do this end I do not
think them resdy for it at fifteen.” (Emils, 221,)

38, Inchbald, Neture snd Art, 257, Elsewhere Henry speaks
for Inchbeld when he seys: 'This is the true education on which
to found the principles of religion, The favour conferred by
Heaven in granting the freedom of petitions to its throns, can
never be conceived with proper force, but by those whose most
tedious moments during their infancy were not pessed in prayer.
Unthinking governors of ehildhood! to insult the Deity with
& form of worship, ir which the mind has no share; nay worse,
has repugnance: and by the thoughtless hebits of youth, prevent,
even in age, devotion.'" (Nature and Art, 259.)
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43, Ibid., 373.
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What 1s it makes wealth valueble? Is it the pleasure of living
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& lord enjoys but in common with his valet. It is the pleasure

of baing conspicuous which makes riches desireble; but if we §
are conspicuous only for our vice and folly, had we not better |
remain in poverty?" (A Simple Story, 315.) i

5. Inchbeld, A Simple Story, 375. }
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