ACDIDAT
ASPIRATIC

RURAL A

i LAN
!

OUNDLAND

TOTAL OF 10 PAG
MAY BE XEROXED

(Without Autho:’s Permission)

CALVIN W. WHA(










INFORMATION TO USERS

This manuscript has been reproduced from the microfilm master. UMI films
the text directly from the original or copy submitted. Thus, some thesis and

dissertation copies are in typewriter face, while others may be from any type of
computer printer.

The quality of this reproduction is dependent upon the quality of the
copy submitted. Broken or indistinct print, colored or poor quality illustrations

and pt print margins, and improper
i can ly affect

In the unlikely event that the author did not send UMI a complete manuscript
and there are missing pages, these will be noted. Also, if unauthorized
copyright material had to be removed, a note will indicate the deletion.

Qversize materials (e.g., maps, drawings, charts) are by
sectioning the original, beginning at the upper left-hand comer and continuing
from left to right in equal sections with small overlaps.

Photographs included in the original manuscript have been reproduced
xerographically in this copy. Higher quality 6" x 9" black and white
photographic prints are available for any pl oril ions il
in this copy for an additional charge. Contact UMI directly to order.

Bell & Howell Information and Leaming
300 North Zeeb Road, Ann Arbor, Ml 48106-1346 USA
800-521-0600

®

UMI






National Library Bibliothéque nationale
of Canada du Canada
Acquisitions and Acquisitions et

Bibliographic Services

395 Wellington Straet
Ottawa ON K1A ON4

The author has granted a non-
exclusive licence allowing the
National Library of Canada to
reproduce, loan, distribute or sell
copies of this thesis in microform,
paper or electronic formats.

The author retains ownership of the
copyright in this thesis. Neither the
thesis nor substantial extracts from it
may be printed or otherwise
reproduced without the author’s
permission.

services bibliographiques
395, rue Welington
Ottawa ON K1A ON&

Vour e Vorr rairance

Our o Notr retirance

L’auteur a accordé une licence non
exclusive permettant a la
Bibliothéque nationale du Canada de
reproduire, préter, distribuer ou
vendre des copies de cette thése sous
la forme de microfiche/film, de
reproduction sur papier ou sur format
électronique.

L’auteur conserve la propriété du
droit d’auteur qui protége cette thése.
Ni la thése ni des extraits substantiels
de celle-ci ne doivent étre imprimés
ou autrement reproduits sans son
autorisation.

0-612-54971-2

Canadi



CAREER ASPIRATIONS, FUTURE EXPECTATIONS, AND
IMMEDIATE CAREER PLANS OF LEVEL 1l STUDENTS
FROM SELECTED RURAL AND URBAN SCHOOLS

IN NEWFOUNDLAND AND LABRADOR

by

Calvin W. Whalen
B.A., B. Ed. (Memorial), M. R. E. (Acadia)

A thesis submitted to the School of Graduate Studies
in partial fulfillment of the requirements for
the degree of Master of Education

Faculty of Education
Memorial University of Newfoundland

February 2000

St. John's Newfoundland



ABSTRACT

The purpose of this study was to examine the career aspirations. immediate career
plans. and future career expectations of Level III students from selected rural and urban
areas of Newfoundland and Labrador. This study also examined student perceptions of
factors that were considered to be problematic in deciding career plans as well as factors that
influenced their career plans.

were ini: to 104 Level III students attending five

different Senior High schools located in rural communities within the Green Bay area. and
67 Level III students attending a Senior High school located in the province's largest urban
center and capital. St. John's. Data analysis was completed using the statistical program.
SPSS. Descriptive statistics that included frequencies, percentages. and crosstabs were used
along with chi-squared analysis to summarize findings and compare differences.

The career aspirations of students were consistent with findings reported in earlier
studies. Although most students, particularly males, made gender stereotypical choices in

occupations. their choices overall were in growth areas that hold promise for future

Iy thy fth 5
ployment. q p to pursue px v

ing high school graduati Most students expected to be
employed full-time outside the province in five to ten years after high school graduation.
The factors most commonly perceived by students to be problematic in deciding

career plans were: not knowing what program to do, lack of academic qualifications, and the



high cost of p y education. C i h i by most rural

students not to be a problem in pursuing py dary ion or 1

Most students perceived that their parents played the most significant role in
influencing their career plans followed by friends and academic ability. Females perceived
their mothers were more influential on their career plans while males perceived their fathers

as being more influential.

It is that g P

Yy instituti schools. and
community agencies partner together in more deliberate and direct ways to educate students
about the labour market, its trends, and future occupations, and to guide them more

effectively in their career planning process. It is also recommended that parents be

P through such ips to provide informed and adequate career guidance to

their children.
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CHAPTER 1

INTRODUCTION

Statement of Purpose
The purpose of this study was to examine the perceptions and career aspirations of’
the 1999 Level 3 students from selected rural and urban areas of Newfoundland and
Labrador. The objectives may be stated as follows: i) to examine the career aspirations.
immediate career plans. and future career expectations of rural and urban Level 3 students:
ii) to obtain student perceptions as to the factors that influenced their career aspirations and
plans: and iii) to delineate some of the factors that those students perceive to be problematic

in deciding career plans.

Significance of Study
If there is one word that best captures the essence of life in Newfoundland over the
past decade. it is change. Nowhere has this become more evident than in the context of’
Newfoundland's economy. Globalization of world markets accompanied by massive
technological advancement have brought rapid change to the provincial economy as

companies and industries began adjusting to these worldwide economic trends. Parallelling

those global changes, v in rural areas. al.
change over the past decade due to economic downturns within many of its own resource-

based industries and in particular. its fishery. The result of these changes has been increased



.,
unemployment rates due to dramatic job loss, lower family incames, and high rates of

outmigration by people in need of work. Recent statistics indicate that the provincial

rate is i 1y double the national average and that high levels of
outmigration is occurring especially among youth. In fact, 66.6% of the 9.285 people who
outmigrated in 1996/1397 were in the age range 15 - 29 (Government of Newfoundland and

Labrador, 1998a). The average family income is 20% lower than the Canadian average, and

the gap is i ing (G of dl and Labrador. 1998a). It is not
surprising, then, that this province with its prevalence of low family incomes has been found
1o have a high rate of child poverty (Canadian Mental Health Association, 1998).

The impact of such changes upon youth has been severe and negative. The full extent
of the impact is yet to be realized. The Canadian Mental Health Association (1998). in a

study designed to assess the impact of recent ic change upon Newfoundland’s youth.

reported that many youth living in rural areas of the province are dealing with * a social

of inty and hopel brought about by economic change™ (p.5).
Many of them have to cope with high rates. declining pop
due to out-migration, rising costs for post: dary ion, and the very real prospect of

having to leave the province in order to establish a secure future. In a study of 55 families
displaced by the fishery, 85% of the adolescents expected they would have to leave their
communities to find work (Canning and Strong, 1997 cited in Canadian Mental Health
Association, 1998). Genge (1996) also found in her survey of 240 high school students on

the Northern Peninsula that over three quarters of them were prepared to leave home to find



jobs even though they would prefer to work near home. A study conducted by the Canadian
Mental Health Association (1994) in two Newfoundland fishing communities shortly after
the cod moratorium reported that the youth had experienced notable changes in areas of
career. educational. and job aspirations. [n a later study on the impact of economic change
on the youth of this province, some youth expressed the view that recent economic downturn
has destroyed the work ethic of enterprising Newfoundlanders by making them dependent
on government support and in the process has created a group of dependent vouth as well
(Canadian Mental Health Association. 1998). The tragedy of such change is that it has

resulted in the exi: of such itions that are d with. besides other things. the

acceptance by youth of lower expectations for the future (Canning. 1996 cited in Canadian
Mental Health Association. 1998).

In the midst of such drastic and negative economic change. however. this past decade

has also wi d new and prospecti ic devel provincially that have

sparked some hope for the future of N dland’s youth. The devel and operation
of the Hibernia offshore oil project, for example. has opened up a whole new industry for

Newfoundland. Prospects of future in based i ies such as oil

and gas at the Terra Nova project and on the province's West coast. mining at Voisey's Bay.
hydroelectric power generation at the Lower Churchill. and a more diversified fishery all
point to the resourc= potential within this province to provide a promising future for many
of its youth in the new millennium. In fact, a recently released co-operative study by

Newfoundland Ocean Industries Association (NOIA). the Offshore Technologies Association



4
ofNova Scotia (OTANS) and the Metal Working Association of New Brunswick (MWANB)
on Canada’s East Coast offshore oil and gas industry indicated that in less than 13 years.
more than 24.000 Atlantic Canadians could be directly or indirectly involved in the offshore
industry (Doyle. 1998). Furthermore. the rapid growth that is occurring in newer and non-

ditional ind

such as T¢

and Tourism is giving the youth of Newfoundland

and Labrador some hope that new employment opportunities will be there when they need

them. Th ic outlook for N land and Labrador is predicted to greatly improve
with strong growth expected by the year 2000 (Government of Newfoundland and Labrador.
1997). In fact. ir 1998 Newfoundland's economy experienced its most significant growth
in vears (Premier Tobin. Election Night Speech. February. 9. 1999). Should such a trend
continue. it is the youth of Newfoundland and Labrador who stand to benefit.

It is in this decade of change that the 1999 Level 3 students of Newfoundland and
Labrador have been developing career aspirations. forming tentative career goals. and
wrestling with choosing a pathway of transition into the workforce. This transition process
has become increasingly challenging for the youth of this province over the last decade.
Besides having to cope with the difficult process of choosing a career path that is both
realistic and promising, these students also have to deal with other mounting challenges in

their pursuit of either py Y ion or

ploy . Raised entrance

0 some post v institutions coupled with increased tuition fees are two
factors that have made the pursuit of post-secondary education a much more difficult

transitional path to take for many of Newfoundland's high school graduates. For those



hoping to begin work immediately after graduation. an already large number of unemployed
and experienced workers found in so many Newfoundland communities with limited job

has

their prospects for employment. Such challenges

have. without a doubt. affected the career aspirations and iti pathways that these

students are bound to follow.

The link between i i and employ is well established in the
literature. Studies by the Department of Education and other agencies have shown that
successful employment is closely related to educational attainment. In fact. the higher the
level of education. the greater the chance of employment and that it will be in the area of
training (Government of Newfoundland and Labrador. 1998a). Educational level is also
highly correlated with not only the type but also the length of employment. level of
compensation. and quality of life (Genge. 1996). Numerous studies have shown that higher
levels of educational attainment are linked to higher levels of employment while lower levels
of education are linked to higher levels of unemployment (Sharpe and White. 1993).

The future prosperity of Canada and Newfoundland depends on an educated
workforce that will be able to meet the changing demands of a global economy (Sharpe and
White. 1993). More than ever. higher levels of education are required in order to function
and work in the economy of the new millennium. Labour Market Analysts have predicted
that a high percentage of jobs in the future will require some form of post-secondary
education. In fact, it is expected that more than 60% of the new jobs created in Canada

between 1995 and 2005 will require 5 or more years of training and education beyond high
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school. Those who do not meet the required level of education and skills will find fewer and
fewer employment opportunities (Government of Newfoundland and Labrador. 1997).

The changing economy in both Canada and Newfoundland has also resulted in a
changing occupational structure. Traditional occupations of the past that required lower
levels of education have decreased sharply while other and newer occupations requiring

highly skilled and educated workers have dramatically increased. Over the next few vears.

for example. emp prospects in for Trades Helpers. Construction

Labourers. and other related occupations are very poor while the prospects for employment

in professi and technical ions in health as well as natural and applied sciences are
very good (Government of Newfoundland and Labrador. 1998b). It is essential that the youth
of this province be aware of such trends as they make plans for a successful transition into
the workforce.

Students graduating from the high schools in Newfoundland and Labrador must be
prepared to meet the challenging demands of a growing and changing economy. These
workers of the future will have to be flexible and adaptable as they can expect to change jobs
several times throughout their working career. Such changes will require the acquisition of
new skills and knowledge that only a good educational background will be able to provide
(Sharpe and White. 1993). Given the strong body of evidence for the value of post secondary
education. there is a need to more fully understand the reasons why a substantial number of
high school graduates decide not to pursue further education after high school.

Research dealing with the transitional patterns and process of Newfoundland and



Labrador high school graduates has been limited but is growing. The most comprehensive
information has been provided by the longitudinal Youth Transitions Into the Labour Market
study of Sharpe and Spain (1991) which surveyed both rural and urban level three students
in Newfoundland and Labrador in 1989. A third follow-up survey of this study found that
48% of the high school students surveyed had entered some kind of post secondary program
within 6 months after leaving high school and an additional 14.8% had entered by the end of
18 months (Sharpe and White. 1993). The study also found that those who did not attend a
post secondary institution were most likely to be male from a rural area of the province. older
than the average for the sample. and living in their home community. The most recent
information on the transition patterns of Newfoundland and Labrador high school graduates
has been provided by the Government of Newfoundland and Labrador (1998a) follow-up
study of those who graduated in 1995 and 1996. This study revealed that as of August 1997.
73.4% of the 1996 graduates and nearly 80% of the 1995 graduates were enrolled in a post
secondary program. In addition. of the 1996 graduates not attending a post secondary
institution as of August 1997. 73.9% of them indicated they planned to attend in the future
with the vast majority planning to attend by the end of 1998. Such findings indicate that

despite the challenges that make the pursuit of post secondary education increasingly difficult

for the high school gradi of Newfoundland and Labrador. i ing numbers of these
students have decided to begin such a pursuit as they embark upon their transitional pathways
into the workforce.

The formation of career aspirations and plans are an important part of the
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developmental process of high school students. Desosaran (1976) cited in Shave (1984)
defined aspirations as what a student wants 1o do or the goal(s) s/he would like to attain.

Shave (1984) defined aspirations more i v as the i and/or

goals a person would like to antain. Although career aspirations may change as the student
moves through high school. it is near the end of the high school vears that aspirations become
more defined. Aspirations are critical at this time because they provide the focus for the

| process and ulti ly guide the career decisions and plans the student makes.

Studies have shown that students who have formed career aspirations and plans are likely
10 pursue post-secondary education (Crowley. Pollard. and Rumberger. 1983 cited in Sharpe

and White, 1993). As Anisef (1973) cited in Shave (1984) pointed out. aspirations are a

powerful i inthe educati decisi fstudents. Attention to career aspirations
is important because the diminishing of such aspirations in students could result in them
viewing education as irrelevant to their futures (McLoyd. 1989 cited in Reid. 1995). If the
high school students of Newfoundland and Labrador are to be successfully guided and
supported in their transition from school to work at the beginning of the new millennium.
itis essential that both educators and parents be aware of student aspirations and plans. Such
awareness can only serve to facilitate an appropriate match between student goals and

society's ional demands. This i ially important for the rural student because of

the extra financial cost involved for them to pursue their aspirations through the post
secondary system.

There are numerous factors that influence and help shape an individual's career
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aspirations and plans. Some of these include gender. family influences (Herr and Cramer.
1996) and place of residence (Hollihan. 1993: Shave. 1984). Research has shown that
parents play a significant role in the career development of their children (Herr and Cramer.
1996: Lehr and Jeffery. 1996). Lehr and Jeffery (1996) in their study of the career needs of
rural youth in Newfoundland and Labrador found considerable evidence in the literature for
the significant role parents play in the development of career aspirations and choices of
vouth. Poole (1983) cited in Lehr and Jeffery (1996 ), for example. found after studying
close to 800 Australian 14 year olds that students who talked frequently with their parents had
far more definite ideas about their job choices and educational plans than those students who
did not talk to parents. She also found that students who had good relationships with parents
were more willing to seek guidance from other sources. Lehr and Jeffery (1996) concluded

from their findings that parents are a major influence on the occupational aspirations and

of youth. C ly. parents must be considered as important agents in
helping their children make informed career choices (Herr and Cramer. 1992).
Place of residence has also been recognized as playing an influential role in the career

aspirations of youth. Rural versus urban residence has been found to be an important variable

in the i and i irations of youth (Hollihan. 1995: Shave. 1984).

Lyson (1986) cited in Hollihan (1995) noted in pointing out the significance of place of
residence upon career development that "a rural or urban context can be seen as a set of
parameters through which and by which career plans are shaped. molded. and eventually

crystallized” (p. 69). Research on differences in career aspirations between rural and urban



v

students have found that. in general, rural youth tend to have lower aspiratiors than their
urban counterparts (Hollihan. 1995). This difference has been attributed to the unique and
limiting factors associated with rural areas such as limited access to career support services.
reduced access to higher education. limited educational programs to choose from. limited
finances. limited occupational support. lack of role models. and more traditional lifestyles
and roles. As well, family structure variables associated with rural areas such as low
socioeconomic status, large families, low educational level of parents. and low parenal
expectations for their children have been cited in the literature as factors that account for
rural-urban differences in career aspiration levels (Hollihan. 1995).

Although urban and rural students have to deal with some common factors in making
the transition from school to work. rural students in Newfoundland and Labrador differ from
their urban counterparts in their overall career development and school to work transition.
The context in which the career aspirations and plans are formed differs for rural and urban

students in Newfoundland and Labrador. Economically. most rural students live in

thathave been iencing high ploy rates. i ing job losses that

are not being replaced with new ones. and declining populations due to the high rate of out-

migration (Canadian Mental Health iation. 1998). Such i i can

only have a dramatic effect on the career aspirations of youth. Rural youth also face more
and different barriers that they must overcome in making their transition from school to work
(Sharpe and White. 1993). Most. for example, have to leave their home communities if they

are to pursue either post secondary education or employment. The extra financial resources
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required by rural students to follow such a plan can be a determining factor in the career

aspirations they develop and the career path they ultimately take.

Theoretical Framework
A variety of career development theories exist that help to facilitate understanding ot
the process of career development. A review of these theories indicated that career
development is a complex process that is influenced and shaped by both personal/ internal
and environmental/external factors. The theoretical framework for this study flows out of
developmental. sociological. and social learning theories. These three theoretical areas deal
with the internal and external factors that shape the career development process and

ultimately influence career decisions.

Developmental Theory

Devel I hes to career devel

P! focus on the way an individual

develops vocationally over the lifespan. Key to theories is the 2
that career development is a lifelong process that is inextricably entwined and shaped within

the stages of personal development. Herr and Cramer (1992) summarize developmental

to career

pp i as being with * itudi of

career behavior™ (p. 207), the importance of the self-concept. and the process involved in the

development of career behavior.

The most ive and theory is that ped by
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Donald Super. His theory izes that career like human devel is

evolutionary in nature (Osipow. 1983). According to Super. vocational development

y involves th and i ion of one’s self-concept ionally.
As the individual moves through predictable developmental life stages. systems of self-
concepts develop and mature. One of these is the career self-concept. This self-concept
emerges through physical and mental growth. identification with working adults. observation
of work. the environment. and one’s general experiences (Zunker. 1981). The goal of the

career development process is to choose and enter an occupation that will permit the

expression of that self-concept (Osipow. 1983).

The ional self- pt of a well integ person is conti v devel

ping
and changing through life in response to experiences which dictate necessary adjustment. As

an indi | matures. the self- pt matures ing decisions about education and

work that are consistent with his/her self-concept (Osipow. 1983).

The manner in which the self- pt is impls it v. however. is

dependent upon conditions extemnal to the individual (Osipow. 1983). This can be
understood in light of Super’s concept of career patterns. According to Super. people’s
career behaviors follow general patterns which are the result of psychological. physicai.
situational. and societal factors. As Super postulates:

The nature of the career pattern-that is. the occupational level attained and the

sequence. frequency. and duration of trial and stable jobs- is determined by the

I's parental i ic level. mental ability. education. skills.
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personality characteristics (needs. values, interests traits. and self-concepts). and
career maturity and by the opportunities to which he or she is exposed” (Herr and

Cramer. 1992, p. 210).

Super’s theory has explicitly blended devel with personal devel

The most basic assumptions of his theory indicate that the development of self and its

is ulti y a function of the interplay between physiological.

psychological. and social/economic factors (Herr and Cramer. 1996: Sharf. 1992).

Sociological/Situational Theory
Another theoretical perspective that has informed the understanding of career
development in recent years is often referred to as the sociological approach. This approach

emphasizes the notion that elements external to and beyond the individual's control

e 4

2] v flife including and career decisions (Osipow.
1983). There is a substantial body of research supporting the idea that
situational/sociological variables such as gender. race. place of residence. educational and

occupational level of parents. and school envi infl irati d choice

(Blau and Duncan. 1967; Borow. 1989: Hotchkiss and Borow. 1990: Lipsett. 1962: Sewell
and Shah. 1968 ). Astin (1984). in a study of career choice among women. concluded that
social and environmental variables were critically important in both their educational and

career decisions.
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Akey i 10 this th ical field was His ecoll theory

asserts that the environment is comprised of four interconnected ecological structures that

interact together with the individual and as a result. impact the career development process.

model ges that an individual's self-concepts. values.
and aspirations are d by the cumulative effect of the influential
between the individual and his or her ecological contexts (Herr and Cramer.
1996).
Accident theory is a signi of the sociological perspective. This

theory recognizes the impact that unforseen events and/or chance encounters can have on
career development and choices (Herr and Cramer. 1996). Individuals aspiring to unskilled
occupations are likely to be vulnerable to chance events (Sharf. 1992). Osterman (1989)

cited in Sharf (1992) found that adol from low soci i usually

acquire lower level unskilled service jobs through chance encounters. The degree of success
one has in coping with such events is believed to be largely determined by the strength of
one’s self-concept and internal control (Sharf. 1992). This theory is particularly relevant to
the youth of Newfoundland and Labrador given the role that chance has played in their career

development with the closure of the fishery.

Social Learning Theory
Krumboltz and associates have developed a social learning theory of career

development based on the work of Bandura that is rooted in reinforcement theory and
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s

classical behavioralism. According to Mitchell and Krumboltz (1984). it is a person’s

unique learning i not innate 1 or psychic p that are key to
understanding his or her personality and behavior patterns.

Krumboltz's theory asserts that career and selection are d ined by

four factors: 1) genetic endowment and special abilities that refer to an individual s inherited

ori istics; 2) envi ions or events includi

g social.

and occupational conditions external to the individual: 3) learning experiences that can be
cither instrumental. or associative: and 4) task approach skills such as problem solving skills
and cognitive processes resulting from interactions among the other three factors (Herr and
Cramer. 1996: Sharf. 1992).  The interaction of these four factors result in three

consequences. The first are self-observation izati or ially self-vi that

an individual learns based on life experiences. The second consequence is task approach

skills comprised of an i s cognitive abilities and used for
interpreting, predicting, and dealing with the environment. Finally. the third consequence is
action outcomes. These are specific. decision-related behaviors that develop from the other
two consequences (Osipow, 1983). The social learning model of career development
emphasizes the impact of prior learning experiences upon the development of these three

consequences and ultimately upon the career decision making process. As Krumboltz.

Mitchell. and Gelatt (1976) cited in Herr and Cramer (1992) state:

Itis the i ive effect of learning i affected by

various envi i and the indivi s itive and
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reactions to these learning experiences and circumstances that cause a person to make

decisions to enroll in certai i program or become employed in a particular

occupation (p. 176).

Recent theories have grown out of the social learning theory of career development
such as the Self Efficacy Theory and Social Cognitive Career Theory. Developed by Betz
and Hackett (1981. 1983) cited in Osipow (1983). self-efficacy theory is concerned with

personal beliefs or expectations about one’s capability to perform given behaviours. This

theory postulates that career behavior is determined by the level and strength of one’s self-
efficacy. This theory has been particularly useful in studying gender differences in career
development (Osipow. 1983).

Social Cognitive Career Theory. as developed and explained by Lent. Brown. and

Hackett (1994. 1996) cited in Lent and Brown (1996). is based in constructivism. a

hil hical perspective that isil individuals as active influencers of both their

personal i and envi C y.an i

| can actively guide his
or her own career development process (Lent and Brown, 1996). This theory conceptualizes
adynamically influential relationship between social cognitive variables such as self-efficacy
and personal goals and various other aspe=ts of the individual and the environment that serve
to regulate that person’s career behavior (Lent and Brown. 1996).

Each of the theories examined focus on specific factors that influence to some degree

the career development process. Since career development is a complex lifelong process.
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these theories highlight the internal and external factors that are interwoven into that process.

Each of the theories is further examined and explained later in this study.

Research Questions
The main purpose of this study is to examine the career aspirations. immediate career
plans. and future career expectations of a sample of rural and urban Level III students in
Newfoundland and Labrador. Specifically. the following research questions will be used to

guide the study of this sample of Level III students.

1. What are the students” career aspirations?

25 What are the students’ immediate career plans?

w

What are the students’ future career expectations?

4 What are students’ reasons for deciding not to further their education immediately

after high school graduation?

o How do students plan to fund their post-secondary education for next vear?
6. What factors influenced students’ immediate career plans?
% What factors did students perceive to be probiematic in deciding career plans?

8. ‘What are student perceptions regarding their parents level of agreement with their



immediate career plans?

9 What are students’ perceptions regarding what their parents think they should do
immediately after high school?

10. What are students™ perceptions of their self- and ity b 7
11 Are there gender differences on students’ career aspirations?
12, Are there gender differences on students’ immediate career plans?

13. Are there gender differences on students’ future career expectations?

14, Are there gender differences on students™ reasons for deciding not to pursue post-

secondary y ing high school graduation?

15.  Are there gender differences on factors that influenced students’ immediate career
plans?

16.  Are there gender differences on factors percei by students as prot ic in

deciding career plans?

Limitations of Study
Since no follow-up of the sample is proposed as part of this study. there will be no

way of knowing if what the students reported will even be realized. It must be kept in mind



that this study surveyed student perceptions and not their realities.

Another limitation is inherent in the questionaire method of data collection. Student
interpretation of questions and the care with which the student answered them cannot be
controlled. Consequently. this method of data collection poses problems that are beyond the
control of the researcher and this study.

The low response rate (26%) of the targeted urban population resulted in 61% of the
overall sample being rural while 39% were urban. Such a rural bias in the overall sample
posed a significant limitation on this study because rural/urban comparisons could not be
made. As such. the data could not be analysed for the purpose of determining significant
differences between the rural and urban samples. As well. given the small urban sample
obtained by this study. the probable lack of overall representativeness limits the

generalizability of the findings from this sample to the general urban Level III population.

Definition of Key Terms

1. Rural - communities with popuiations of 5000 or less.

1

Urban - communities with populations above 5000.

w

Career aspirations - a particular educational or occupational goal as defined by the
Canadian Classification Dictionary of Occupations (CCDO) and the Specific

Vocational Preparation (SVP) that an individual desires to attain.

4. Future career i - employ status. ion. and general area of

residence expected in five to ten years. This also includes the expectation to be
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eer plans - the ional or i decisions a student intends

to actively pursue during the school year after high school graduation.

General E. i (GED) - those aspects of education

(both formal and informal) that contribute to a worker's reasoning development.

ability to follow i ions. and the isition of ical and language skills.

The GED level required by an ion is d onan ing numerical
scale ranging from 1 to 6 with | representing an approximate duration of formal
schooling of less than 6 years and 6 representing an approximate duration of 17 or

more years.

Specific V i Pr ion (SVP) - is a nine-digit scale rep ing the time

required to learn the techniques and skills needed for an occupation. | represents a
very short time demonstration involving a few hours or days while 9 represents a time
period of more than 10 years.

Self-Esteem - is the attitude of self-respect an individual has about his/her
personality. appearance. adequacy and ability to achieve academically. and is
strengthened when the person feels accepted by others.

Community Attachment - the feelings of attachment or emotional bonding an

individual has to his/her home community.



CHAPTER 2

LITERATURE REVIEW

Introduction
A review of selected literature related to the topic of career development. particularly
in the rural context. is presented in this chapter. This chapter is divided into two parts. The
first part provides an overview of several different theories that address the essential

components of career development. The second part reviews the literature on rural life in

general and. then sp y literature ining to career developi inrural
youth.
Developmental Theory
D to career lop! fitinto the broad range of life-span

theory that focus on the ways an individual develops vocationally over the lifespan. Unlike
carlier theories of career development that viewed career behavior in terms of single point
in time decisions. developmental theories attempt to formulate a systematic and orderly
understanding of career development over the lifespan. These theories were among the first
attempts to reflect modern understanding of the complex. lifelong process of human

. then,

| theory izes career pi asa
lifelong process that is inextricably entwined and shaped within the stages of overall personal

development. Herr and Cramer (1992) summarized developmental theory of career

develop as d with "the itudi pression of career behavior"(p. 207).the



importance of the self-concept. and the process involved in the development of career
behavior.

Zunker (1981) credited Ginzberg and associates (1951) cited in Zunker (1981) as the

first to approach career selection from a developmental perspective. They proposed that

| choice is the culmination of a process that begins in early childhood and spans
the developmental years into early adulthood. These vears are divided into three stages: 1)
the fantasy stage (birth to age 11): 2) the tentative stage (11to 17):and 3) the realistic stage

(17 to early 20's). A major criticism of this theory is that it does not provide strategies for

career D! or i f'the d process (Zunker. 1981.

p-7). Its major contribution appears to have been in providing a framework for the further
study of career development (Osipow. 1983).

The most well known comprehensive developmental theory is that of Donald Super

(Bailey and Stadt.1973 cited in Zunker. 1981). Osipow (1983) described Super’s theory as

a blend of self-concept theory rooted in Rogers. Carter. and Bordin and the developmental

psychology of Charlotte Buehler. Super (1990) described his theory as a segmental one

of career theories taken from differential. social and

phenomenological psychology and tied together with self-concept and learning theory.

Super based his theory on fourteen iti These basic ions postulate
that as an indivi moves through i devell | life stages. self-concepts
emerge and b defined; career i ially the p ping and

one's i If- pt; career maturity is signified by the individual's
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degree of readiness to tasks appropriate to each stage:

and life sati: ionis

y upon th between one's life roles and

self-concepts (Herr and Cramer. 1996).

This theory divides the lifespan into stages and substages through which the

individual must pass in the course of i i y. the five career i

stages are as follows: 1) growth (birth to 14); 2) ion (15 to 24): 3) establ

(25 to 44); 4) maintenance (45 to 64); and 5) decline (65 +). Although notions of career
awareness and choices are evident in the growth stage, it is during the exploratory and
establishment stages where individual capacity. attitudes. interests. and needs become
clarified. and that career choices become crystallized and eventually stabilized through
implementation (Zunker, 1981). Movement through the various stages can be recycled atany
time during the lifespan whenever occupational dissatisfaction calls for the re-exploring and
re-establishing of new career choices ( Herr and Cramer. 1996; Sharf. 1992).

Significant to Super’s theory are his concepts of life roles and his definition of career.
Super (1984) cited in Herr and Cramer (1996) envisions the life span as a rainbow comprised
of a variety of roles that evolve and interact with each other sequentially and simultaneously
over the lifespan. Specifically, there are nine roles each person participates in during life.
They are 1) child. 2)student. 3) leisurite, 4)citizen, 5) worker. 6) spouse. 7) homemaker.
8) parent, and 9) pensioner. These roles, for the most part, are played out in the four main
arenas of life: the home, the community, the school, and the workplace. As Sharf (1992)

points out. these stages of career development process can be viewed only in the context of



the various life roles that constitute a person’s life.

Arising out of his concept of life roles is Super's definition of career. A career is not
seen as a one time occupational choice event but the totality of one’s sequential and
simultaneous interacting life roles. Super (1976) cited in McDaniels and Gysbers (1992)
states that a career is “the sequence of major positions occupied by a person throughout his

p i and pe ional life; includes work-related roles such

as those of student, employee. and pensioner together with complementary vocational.

familial. and civic roles™ (p. 10). He later clarified his und ding of career as i 3

“the life course of a person ing a series of tasks and ing 10
handle them in such a way as to become the kind of person he or she wanits to become™
(Super.1990 cited in Herr and Cramer. 1992, p. 212).

In this context, Super envisioned career dt P as a lifelong d

process that is affected by the interactions between personal and environmental variables as
the individual moves through the life stages. These interactions contribute to the

development and differentiation of one's system of self concepts. a key component in Super's

of the process.

According to Super (1963) cited in Osipow (1983). one of the self-concepts or images

of oneself that develops during ion s the career self-concept. This self-concept. that

begins in early childhood becomes more defined and differentiated as the individual

through the stages. Through the process of identification with the

like-sex parent and working adults. role playing. observation of work. and interaction with



the general environment, this self-concept becomes more clearly defined. During
adolescence. when experiences broaden as to the occupational world. the individual is able

to further clarify and stabilize this self-concept through reality testing. Super proposes that

strive to impl their i 1f- pt by choosing to enter an
occupation that they feel will allow self expression (Osipow. 1983). As Zunker (1981) states.

"this vocational self-concept which is only part of the total self-concept. becomes the drivif

2

force that establishes a career pattern one will follow throughout life" (p. 10). It is the

individual's developmental stage that determines the particular career behaviors that will be

engaged in to facilitate the process of i ing this self- D ionally (Osipow.

1983). Career choices are uitimately made by the individual then as the means of’

ing one's i 1f- pt. Thus. career devel becomes the

lifelong process of i i iating. and finally ionalizing it
one’s career.

The work of Tiedman and associates (Dudey and Tiedman. 1977. Peatley and
Tiedman. 1977. Tiedman and Miller-Tiedman. 1977. and Tiedman and O"Hara. 1963 cited
in Herrand Cramer, 1992) followed and was somewhat influenced by Super’s developmental
perspective on career development (Herr and Cramer. 1996 Osipow. 1983: Sharf. 1992).

Tiedman'’s approach, however. was directly influenced by Erickson’s (1959 cited in Sharf.

1992) ego and stages of psych ial developi theory. Zunker (1981)
indicates that Tiedman’s concept of career development path closely parallels Erickson's

stages of psychosocial development.
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Similar to Super’s, Tiedman's process of career development is essentially linked to
the development of self (Zunker, 1981). Couched in the language of Erickson. it is the
evolution of the ego identity through the developmental stages that determines the process
of career development. As the ego identity develops, possibilities for career decision making
emerge as well (Zunker, 1981). The career development goal of the individual is to integrate
the self as defined by one’s ego identity into society through a career that fosters congruency
between one’s identity and the workplace (Zunker. 1981).

Tiedman's approach contains a decision-making paradigm. This model focuses on
the internal decision-making process involved in career choice. Tiedman has divided this

process into two main stages: the icipation stage and the impl i dj; stage.

Each stage is of several beginning with exploration and ending with

integration (Herr and Cramer, 1996). These stages are not age related or necessarily
sequential but may be present simultaneously as an individual deals with several different
career decisions at one time (Sharf. 1992).

Important to Tiedman's approach is the concept of personal and common reality.
Sharf (1992) explains that personal reality refers to the individual's own sense of what is an
appropriate personal decision. Common reality. on the other hand. depicts what others would
deem as appropriate decisions for the individual. Herr and Cramer point out that Tiedman's
approach emphasizes the pro-active and empowering role that individuality plays in
determining career choice. As such, career development emerges as a function of the internal

reality and self awareness of the individual.



Situational/Sociological/Ecological Theories
A major focus in career development literature during recent years has been on
theories proposed by those who promote the sociological/situational perspective. This
perspective is also referred to by Osipow (1983) as a social systems approach. This

approach is concerned with circumstances external to and beyond the control of the

| that act as signi inf n life decisions (Osipow.1983). The underlying

assumption of this approach is that various factors associated with one's sociological.

cultural. and i i are, over time. major i inthe I
process. Much of the research has concluded that variables such as race. gender. occupation
and income of parents. education of parents. place and type of residence. family size. peer

values. school environment and community all influence career choice (Lipsett.1962: Blau

and Duncan. 1967; Sewell and Shah, 1968; Hotchkiss and Borow. 1990). In fact. Astin

(1984). in a study of career choice among women. that social and
variables are critically imp in both educational and career d
In gnizing the effect of elements upon indivi this

approach does not see career development as a process determined completely by the
individual. Instead it is viewed as a comprehensive integrative process shaped in context

(Herr, 1996). Gustad, Jessor, Pamnes. and Wilcox (1956) cited in Zunker (1981) captured

the essence of this view in their that "the indivi istics which are

responsible for choice are

and socially iti *(D. 27):

pp of the sociological perspective suggest. as well, that an individual's degree of
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freedom in choosing a career is quite limited to the boundaries and expectations imposed by
the environment (Osipow,1983). For the purpose of this study. this approach provides a
useful conceptual framework for understanding the complex nature of career development
among adolescents in rural Newfoundland.

The effects of familial social ional decision:

and overall career development has long been recognized and studied (Borow. 1989:
Hotchkiss and Borow. 1990). A study by Rosenberg (1957) concluded that family income
influenced student career expectations and choices. The work of Blau and Duncan (1967)

found that the father's ion and education as indi of family social status were

good predictors of a child’s first job. Hollender (1972) conducted a study on male high
school and college students and discovered that the career interests of high school males are
strongly influenced by the mother. Basow and Howe (1979) found that parents played the
most influential role in the career choices of 300 college students. Furthermore. Anderson

(1980) found that the educational goals of senior high school students were significantly

d by the i level of the xed parent. G dson's (1981) cited in
Osipow (1983) developmental theory supports the notion that an individual's occupational
orientation at the various stages is a function of family social class. With the exception of
some studies (Steward, 1969. Mowsesian. 1966. and Mulvey. 1963 cited in Osipow. 1993).
the studies cited and others (Hollingshead. 1949: Miller and Form. 1951: Werts. 1968)
indicate there is ample evidence in the literature supporting the influential connection

between family status and career choice.
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A major focal point in the contextual approach literature centered on how the much

broader system of social izati d culture actas i upon career devel

and choice. Osipow (1983) suggested that attention to ecological influence on human
behavior is critical in determining sociological changes needed to enhance human

development. Blauetal. (1956) postulated that career choice is influenced by social structure

inthe way it and shapes th di and social

conditions that provide opportunities for career choice. In other words. occupational entry
is determined in the interplay between personal characteristics on the one hand. and
sociological factors affecting opportunities on the other.

Super and Bachrach (1957) postulated in their sacial systems approach to career

develop that individual | sequence and timing of vocational behavior is

determined by the requirements of society. Their viewpoint is representative of those

with how one's situational context ines behavior through "environmental
press" (Osipow. 1983, p. 247). The salient feature of the ecological approach is in its

gnition that career pi is shaped by the ises between individual desires

and the opportunities afforded by society (Osipow. 1983).

A major contribution to the literature d with the sociological
perspective has been that made by In izing the lifelong i
process between the individual and envi izes the ifi

role the environment plays in this process. Unlike earlier approaches that viewed the

environment in much narrower and limited terms, his theory envisions the environment in



30
a broader scope ranging from the immediate surroundings such as home and school to the all

encompassing social and cultural systems that together affect human development.

Bronfenbrenner (1979) divides the envil into four i d ecological
structures that together influence indivi and ulti y. his/her career devel
These ical are: 1) the mi , for example. one’s family. school. or
workplace that directly infl ’s personal 2)the v . comprised
ofone’s d microsy 3) the Y ing the influences that result

from a significant other’s microsystems (a parent’s workplace. for example): and. 4) the
macrosystem, the broader cultural, societal. and national belief systems that inevitably affect
individual development.

Of the four the mi is the most p intimate level of one's

environment. It is comprised of the activities and relationships that occur within the

Key to it pi at this level is the

thatits i ips are bidirecti and reci| andare i d.as well.

by surrounding environmental factors created by the involvement of third parties (Berk.
1997).
Bronfenbrenner's second structure. the mesosystem. is made up of the connections

among one's microsystems. These involve i ions between such mi as

the home, the school, and the day care center. Parental involvement in school. for example.

Id if Y foran indivi that would affect 1 (Berk. 1997).

The exosystem refers to those environmental systems that exclude individual
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involvement but which influence his or her immediate surroundings. A parent's workplace.
for example, through its work schedule arrangements, family care programs. and paid leave
policies would be an exosystem that either fostered or deterred childhood development (Berk.

1997).

The broadest structure in model is the Y . Not defined

in specific contextual terms, this system encompasses the systemic domains of society and
culture such as values, laws, beliefs, and resources that indirectly. yet powerfully. affect
individual development. Berk (1997) points out that the priority given to individual
developmental needs and issues by the macrosystem ultimately determines quality of
development at the other levels. For example, if a country's government required national
emphasis on career development among high school students. then the individual career
development process would be enhanced at the microsystem (i.e. school) level.

According to Bronfenbrenner (1989) cited in Berk (1997). the environment is not

static but a dynamic. ever changing system. As a result. development is molded by

ly changing diti (1995) cited in Berk (1997) recently
his model as bit ical in ition of the fact that individual development
is shaped by the i ion of biological and envi factors. In this light.

Bronfenbrenner's theory does not envision development as being determined by either the

or one's biological di:

alone. Rather, individuals produce. and are

products of, their environment (Berk. 1997). For career development purposes then.

's model ack ledges that indivit 1f- pts, values,



and career aspirations are ulti ined by the ive effect of the il

between the ecological systems and the individual (Herr and Cramer. 1996).

Berk (1997) points out that theory is signi for
Intervention within any of the structures could enhance individual development.
Furthermore. effecting change in the macrosystem is most important because it is this
structure that ultimately affects all other structures (Bronfenbrenner, 1989 cited in Berk.
1997).

Another perspective of the sociologi ituational approach to career

development is that provided by accidental theory which highlights the influence of chance
happenings upon career choices. Osipow (1983) argued that a chance theory of career
selection would fit more appropriately into the social systems approach than in other

approaches because of the emphasis it is given by the sociological perspective.

This theory ges that dch impactupon
career development and choices (Herr and Cramer, 1996). Sharf (1992) states that "chance
encounters can play a critical role in determining the course of one's life” (p. 328). Chance
events can range from totally unforeseen events such as the sudden death of a loved one or
meeting one's future spouse at a dance to events that occur partially under one's control such
as listening in on a conversation at a dinner about the opening of a new mine and as a result
deciding to become a mining technologist (Cabral and Salamone, 1990). The impact these
events may have on an individual is largely determined by the strength of one's self-control

and locus of control (Sharf, 1992).
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Chance as a factor in determining career choice has been studied in recent years
among adolescents and adults (Sharf, 1992). Baumgardner (1982) cited in Cabral and
Salamone (1990) found that friends. previous employment experience. and chance
circumstances are most frequently involved in the career decision making process of’
individuals. Ostermen (1989) cited in Sharf (1992) found that because lower level unskilled
service jobs provide the most employment opportunities for those entering the workforce

(Grubb. 1984 cited in Sharf, 1992), ad from low socil ic back

aspire to such occupations and usually acquire them through chance encounters. He

as well. that are i ible to chance events because this

period of life is characterized by a lack of conscious career planfulness. and therefore. chance
happenings can have a predominant influence upon career choice.

In studying the role of chance among adults, Hart, Rayner. and Christensen (1971)
cited in Herr and Cramer (1996) found that chance was a greater determinant for individuals
entering unskilled jobs than for those entering professional or skilled occupations. Other
research, however, has concluded that personal qualities such as interests. needs. skills. and
values determine career patterns more than chance (Salamone and Slaney. 1981: Scott and

Hatalla, 1990).

Social Learning Theory
Mitchell and Krumboltz(1984), Krumboltz, Mitchell, and Gelatt (1975, Krumboltz.

Mitchell and Jones, 1979, and Mitchell and Krumboltz, 1990) cited in Herr and Cramer
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(1996) formulated a social learning theory of career development. Based on the social
learning theory of Bandura (1969, 1977) cited in Sharf (1992) that emphasized lifelong
learning experiences as major determinants of human behavior. Mitchell and Krumboltz
(1984) and Krumboltz et al.(1975, 1979, 1990) cited in Herr and Cramer (1996) proposed

that career decisions are determined largely by behavior (actions) and cognitive processes

(Sharf. 1992). Mitchell and Krumboltz (1984) maintained that individual ity and
behavioral patterns evolve from life's learning experiences instead of from innate

psy or ispositi These learning experiences are shaped by

individual cognitive response to positive and negative reinforcements. Social learning theory.
however. does not see humans as being controlled by environment. Rather. as cognitive.

problem-solving individuals, they end w0 ing reinfi and

thereby control their environments to suit themselves (Herr and Cramer. 1996).
This theory views career development in terms of four factors. They are as follows:

1) genetic endowment that refers to inherited or innate personal characteristics such as

physical personal tal d abiliti have the potential to influence career
decision making; 2, i itions and events that includ; itions and factors
outside the control of the indivi that affect career 3) learning

comprised of one's instrumental, associative, and vicarious learning experiences (Mitchell
and Krumboltz. 1984) that result in personal career preferences: and 4) task approach skills
gained from learning experiences that occur through the interactions among the other four

factors. These skills that are critical to career development include performance standards
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and values, work habits,

gniti and v. they
involve goal setting, values clarification. generating alternatives, and obtaining career
information (Herr and Cramer, 1996; Sharf, 1992; Zunker. 1981; Mitchell and Krumboltz.
1984). Each of the four factors play an important role in guiding the individual towards
eventual selection of a specific career path. Sharf (1992) pointed out that when compared
to other career development theories. social learning theory is distinguished by its emphasis
on the importance of learning experiences and task approach skills in the career development
process.

Mitchell and Krumboltz (1984) further clarified their theory by postulating that four
kinds of consequences or outcomes result from the interplay of the four factors mentioned

above. These help ize the i decisi king paths that

individuals pursue. The four consequences are: 1) Self-Observation Generalizations (SOGs)

which are covert and overt personal about one's perceived and
acquired attitudes and skills, and can be about one's task efficacy. interests. and values: 2)
World View Generalizations which are more or less accurate observations about the
environment that individuals use to predict future and environmental events: 3) Task

Approach Skills which are learned cognitive and performance abilities that individuals used

in the decision-making process. and are used to cope with the environment, to interpret it in

relation to self- ations and world izations, and to predict future events: and.
4) Actions which are actual behaviors engaged in that indicate progression towards a career

decision (Herr and Cramer, 1996; Mitchell and Krumboltz, 1984).
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The social learning model of career development accentuates the impact of prior

learning i upon the p of these four and ulti y upon

career decision-making. Krumboltz, Mitchell, and Gelatt (1976) cited in Herr and Cramer

(1992) summed it up in the following statement:

Itis the i ive effects of learning experiences affected by

various envi  ci and the individual's cognitive and ional
reactions to these learning experiences and circumstances that cause a person to make
decisions to enroll in a certain educational program or become employed in a

particular occupation. (p. 176).

Consequently. career selection is not simply a function of individual choice. Italso
involves complex environmental factors that influence career decision-making. According
1o this theory. such factors can be learned and with the acquisition of effective decision
making skills, the career development process can be controlled (Herr and Cramer. 1996).

In its practical application, the strength of Krumboltz's theory lies in its intervening

ability to help individuals deal with problems arising from faulty or inaccurate self-

observations, i or i i i (Herr and Cramer. 1996).

Faulty beliefs can be identified. acted upon. and corrected through various cognitive methods
(Krumboltz, 1983 cited in Herr and Cramer, 1996: Mitchell and Krumboltz. 1984). The

social learning theory proposed by Krumboltz and associates is considered an important and

to the i literature because of the insight it has brought to
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the various factors of the career development process (Herr and Cramer. 1996).
The literature pointed out both strengths and weaknesses of the Social Learning

approach to career development. One of its strengths is the explicit way its theoretical

jectives and means of ishing them are deli: (Osipow. 1983). As well. when
compared to other approaches, its greater degree of emphasis on environmental and social
influences is recognized as a strength (Osipow, 1983; Herr and Cramer. 1996).

A shortage of recent validating data along with few new methods to accomplish its
objectives are posited in the literature as weaknesses in this approach (Osipow. 1983).
Additionally, another of its shortcomings comes from its lack of focus on individual
adjustment to occupational choice due to overemphasis on the choice itself (Osipow. 1983)

A more recent perspective that has grown out of Social Learning theory is Self-
Efficacy theory proposed by Bandura (1977, 1982) cited in Herr and Cramer (1996) and later
applied to career development theory by Betz and Hackett (1981.1983) cited in Osipow
(1983). Based on the assumption that cognitive processes facilitate behavior. Self-Efficacy
theory is concerned with personal beliefs about one's capability to perform given behaviors.
Successful behavioral performance depends on the level and strength of one's self-efficacy
beliefs (Osipow. 1983). Such beliefs are derived from performance accomplishments.

vicarious learning experiences, social p ion, and physiological states and i Lent

and Brown, 1996).
As mentioned earlier, Hackett and Betz (1981) cited in Osipow (1983) and Betz and

Hackett (1983) cited in Osipow (1983) applied Self-Efficacy theory in studying the career
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choice di: between males

development of women to help
and females. Based on their findings, Osipow (1983) suggested that the level and strength
of self-efficacy as a career development factor appears to be a function of role modelling and
reinforcement.

Inmore recent career d

elf-efficacy has become
recognized as an important factor in Social Learning approaches to career development. In
particular. it is the Social Cognitive Career theory that has integrated this variable as an

essential of its

k. This theory that will be examined in the

proceeding section.

Social Cognitive Career Theory

A more recent th i of career p that has evolved from
general Social Learning theory is called Social Cognitive Career theory or SCCT.
Developed and explained by Lent. Brown, and Hackett (1994, 1996) cited in Lentand Brown

(1996). this theory has i various career

P concepts from other theories

prehensi asameans of ing and linking y with

already existant career development theories (Lent and Brown, 1996). Its underlying

is ded in ivism. This philosophical stance assumes that humans

are active influencers of both their personal development and environments (Mahoney and
Patterson. 1992 cited in Lent and Brown, 1996). As applied by Social Cognitive theorists.

individuals are envisioned as active agents in guiding their own career development.
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The theory has ized a reci| ly influential ionship between the
social cognitive variables (self-efficacy, outcomes expectations. and personal goals) and the
various aspects of individuals and their environments. Operating in tandem. these

variables act as of career behavior in an individual (Lent

and Brown. 1996). Vocational interests, choices, and performances are ultimately shaped in
the interplay between these variables. Lent and Brown (1996) has stated that their “theory
building effort is intended to help explain individual variability in career interest. choice. and
performance” (p. 320).

This concludes the first part of this chapter which reviewed selected career
development theories. The next part of this chapter reviews the literature on rural life and

career development among rural youth.
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Definition of Rural
There is considerable variation in the literature as to how rural is defined. In fact. the
literature (Beaker, Willits,and Kuvlesky, 1965; Jeffery. Lehr. and Hache. 1992: Neubertand
Leconte. 1990 cited in Sarkees, 1990) differentiates rural settings from urban ones along the

lines of

and soci variables. Some researchers (for example.
Khattri, Riley, and Kane, (1997)) use the degree of isolation from urban areas to determine
rural locales. Others (Bealeretal., 1965; Sanders, 1977) have used an occupational construct
to define rural society as comprised of all those engaged in a common occupational area such
as agriculture or fishing which require direct contact with the natural elements. Agencies
such as the U. S. Bureau of the Census have defined rural areas as those that are not
metropolitan with metropolitan defined as counties with a city of at least 50.000 population
and may include counties with strong social and economic ties to the central county
(Sherman. 1992 cited in Conrad, 1997). Thus. an area is considered rural if it is not in a
metropolitan county (Conrad, 1997). The result of such variation is that a single. widely
accepted definition of rural does not exist.

Some of the literature (Gans, 1962 cited in Yang, 1981b) pointed out that the
differences that distinguish rural from urban have become increasingly difficult to identify
in modern society. In fact, they argued that very few differences actually exist between urban

and rural populations. Hobbs (1994) and Rojewski, Wicklein. and Schell (1995) noted that

and

along with other changes in the global economy

over recent years have so profoundly affected society socially, economically. and
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demographically that rural and urban has lost much of its meaning. To indicate just how
blurred these differences have become, Hobbs (1994) further suggested that the difference
between past and present defiritions of rural would be greater than the present difference
between definitions of rural and urban.

Although there is little debate that the impact of modern society has decreased the
differential gap between urban and rural, the extent to which this gap has closed is debatable
(Glenn and Hill, 1978 cited in Yang, 1981b). Without a doubt. however. rural to urban
differences will always exist in modern society and new ones will be created thus ensuring
that rural life will continue to be a significant part of Canadian life in the future (Glenn and
Hill, 1978 cited in Yang, 1981b: House, 1989).

Various social scientists have attempted to explain the factors involved in creating the
differences and similarities between rural and urban areas as well as the process whereby

each influences and changes the other (Sanders, 1977). One explanation that addresses the

differences is called the Di Approach. P fthis view ion one way
of living over the other. Inevitably, such an approach lends itself to the use of value
judgements to the point of judging each way of life as either good or bad (Sanders. 1977).

Other social scientists, however, have recognized the overlapping similarities between

urban and rural by di iating the two extrem a i This approach proposes

that most communities fall into stages between typological extremes (Sanders. 1977). One

such continuum has been the Gemei ity)- G (society) proposed

by the German sociologist, Ferdinand Tonnes. Gemeinschaft refers to social groups defined
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by friendship, nei; d, and family i ips that are valued as ends in themselves.

Gesellschaft, however, would be typified by more impersonal and socially disconnected
relationships that are formed out of necessity to achieve an end. On this contiuum. rural
communities would fall closer to the Gemeinschaft extreme (Sanders. 1977). Rogesad
Burdge (1972) also argued for the necessity of a continuum in attempting to define rural.
They asserted that purely rural and urban communities do not exist. Instead. they proposed

that communities can be ranged on a rural-urban continuum indicating the degree of rural and

urban differences. Thed fruralness or i ined by lation size and
density in conjunction with the strength of rural and urban norms. As such. rural culture
could exist in highly urban centers.

Another view called the Symbiotic Approach has avoided focusing on the differences
between rural and urban. Instead, emphasis is on the mutually interdependent relationship

created between them. Since rural and urban are understood to be necessary for the existence

of each other, this approach izes the symbioti i ip that emerges between two
distinct ways of life to create a national society (Sanders, 1977).

Sanders (1977) asserted that rural society can only be defined in terms of its integrated
components. Since rural society is an abstraction. it can be differentiated from urban society
through analysis of what he calls the "rural individual”, the "rural family" and the "local
community". These aspects which do exist give rural society a tangible reality.

Despite the criticism against it (Khatri et al.,1997; Parks, 1983). the most frequently

mentioned definition of rural in the literature is based on the population size and density of
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community (Biggs and Bollman, 1991: Gower,1990; House. 1989: Jeffery. Lehr. and Hache.
1992; Khattri et al.,1997; Parks,1983). Different countries set population aggregates
varying in size from 1000 to 5000 as the cutoff points between rural and nonrural (Sanders.

1977). The U. S. Census Bureau desi ities with a ion less than 2300

as being rural (Khattri, Riley, and Kane, 1997). Although Statistics Canada did not define
rural, urban areas were defined as those main labour markets for urbanized core populations
of 10.000 and over. All other farm and nonfarm populations outside and on the fringes of
such urbanized cores were considered rural ( Biggs and Bollman. 1991; Gower. 1990: Jeffery.
Lehr. and Hache. 1992 ). For purposes of their study of career related needs of rural
Newfoundland youth, Jeffery, Lehr. and Hache (1992) defined rural in terms of population.
Using the guidelines of the 1986 Census of Canada. Newfoundland Statistics and Rural.
Agriculture, and Northern Development agencies, rural was defined as communities with a
population of 5000. or less. Accordingly, the 1986 Census of Canada revealed that the
majority of Newfoundland's population (58%) lived in rural communities (House. 1989).
Over recent decades, both Canada and the U.S. have experienced a growth in their
rural populations (Biggs and Bollman, 1991 Parks, 1983). Using the U.S. Bureau of Census
definition of rural, aproximately one quarter of the U.S. population can now be considered
rural (Murray and Keller, 1991 cited in Conrad, 1997). Biggsand Bollman (1991) indicated
that in Canada, rural growth rates from 1971 to 1976 narrowly exceeded urban growth rates.
They further pointed out that from 1971 to 1986 Canada underwent a significant urban to

rural migration that resulted in a net gain in the rural population. According to the 1986
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that the majority of rural communities can be classified as places with small populations.
Despite the fact that both Canada and the U. S. experienced a slight increase in rural
growth due to a period of urban to rural migration (Biggs and Bollman. 1991: Parks. 1983).
rural communities are noted for their static or declining populations (Editorial in The
Telegram, Nov. 5, 1998: Jansen and Rude, 1964 cited in Sweeney.1971). A comparison of
the 1981 and 1986 census of Canada, for example, indicated that the overall rural populations
for both Canada and Newfoundland remained relatively unchanged over that period (House.
1989). Furthermore, statistics for all rural communities on Newfoundland's Great Northern
Peninsula revealed that their populations remained relatively stable with slight increases and
decreases over the years from 1981 to 1986. Only one community experienced a 42% decline

in its population (House, 1989). More recent statistics from 1991 to 1996 indicated that rural

have i declining ions due to migration to
urban centers as well as outmigration to places outside the province (Editorial in The
Telegram, November 5, 1998).

High levels of outmigration, especially among rural youth who aspire to further their
educational and occupational goals is another distinguishing feature of rural communities
(Bowles. 1965; Editorial in The Telegram, November 5, 1998: Hobbs. 1994: House. 1986.
1989; Swift, 1988; Taues and Caller, 1964, Yoesting et al.,1968 cited in Dunne, 198Ca).
Hobbs (1994) in analyzing the demographic trends in American nonmetropolitan
communities noted that such communities are marked by the outmigration of their more

highly educated youth in pursuit of i and i ities. It has been
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postulated that the large number of “at-risk” students found in rural settings is due partially
to the highly transient population characteristic of such places (Neubert and Leconte. 1990
cited in Sarkees, 1990). In a study of migration and economic life in small Canadian
communities, House (1989) poinied out that one of the outstanding features in Canada has
been the shift from rural to urban communities. In fact. a comparison of the 1991 and 1996
census of Canada showed that a rural to urban population shift has occurred and continues
in Newfoundland during the present decade (Editorial in The Telegram, November 5. 1998).
House (1989) also noted that in the two Newfoundland rural communities studied. three
quarters of the migrants were the sons and daughters of the locals and a slightly higher
percentage of more educated people were among the out migrants than within the local
population. He concluded that rural young people have to leave their home communities if
they aspire to upward social mobility.

Haller and Monk (1992) cited in Ley et al. (1996) argued that structural aspects of
rural schools and communities such as degree of isolation and ruralness coupled with student
individual traits such as intelligence level are the primary determinants for the outmigration
of rural youth. They also discovered that rural people believe their schools should prepare

students to leave the ity to pursue i and career ities in

metropolitan areas.
Ley et al. (1996) asserted that the high level of outmigration among rural youth is

of the fewer i ities in rural ities, a lack of faith in the

ability of rural ities to provide sati y ic conditions, and the willingness
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Given this economic context, the rural labour market has been defined by a more
limited number and narrower range of occupational opportunities than that of urban settings
(Ehrensaft and Beeman, 1992 cited in Cahill and Martland, 1996; Haller and Virkler. 1993:
Helge. 1991 cited in Rojewski, 1994b; House, 1986. 1989: Jeffery, Lehr. and Hache. 1992:
Rojewski, 1994). Furthermore, the opportunities that are available are. for the most part.
unskilled. low status, and low paying jobs (Cosby and Charner. 1978. Lipset and Bendix.
1959, and Taylor and Jones, 1963 cited in Dunne, 1980a; Hobbs. 1994: Rich. 197%:
Rojewski etal., 1995). Added to this was the fact that many of these jobs are of a seasonal

nature, a typical employment reality of rural jti jally in N dland

(House. 1986.1989).

Given their economic structure, rural ities have become ized in the

literature as places with high unemployment rates (Gower. 1990: House. 1986.1989: Jeffery.
Lehr. and Hache, 1992, 1995; Keller, 1980: Neubert and Leconte. 1990 cited in Sarkees.
1990 Pollard and O Hare, 1990 cited in Conrad. 1997: Rojewski etal.. 1995: Sarkees. 1990).
Rural students. for example, experience more unemployment than those from urban and
suburban schools (Pollard and O’Hare, 1990; cited in Conrad. 1997). Keller (1980) in a
study of career education within the rural Appalachian region of the U. $. found a high rate
of unemployment among the youth of the area. Likewise, Sarkees (1990) in a study of the
needs of rural “at- risk” learners described rural settings in the U.S as places where
unemployment among those in the 18 to 20 age group is a major human resource problem.

Statistics on regional unemployment in rural Canada for 1988 revealed a significantly high
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unemployment rate of 19.2% for rural Newfoundland, the highest rate of any region (Gower.

1990). The 1986 Census of Canada statistics indicated that all communities on the Great

Northern Peni N i high rates of’ ploy ranging from
a low of 10% to a high of 78% (1986 Labor Force, Particular Rates, Unemployment Rates
for Census Division 9; Census of Canada cited in House, 1989). House (1986. 1989) noted

that the seasonal nature of paid employ ities found in rural

d for the high of the eligible workforce that is unofficially
unemployed at any given time of the year. He observed as well, that for parts of the year.
most of the rural labor force is unemployed , an accepted reality of present day rural life.

As mentioned in the previous section. low family income levels and a higher
prevalence of family poverty have been pointed out in the literature as characteristic of rural
economic reality (Ford. 1978; Hobbs, 1991). A substantial number of researchers (Elliot.
1987: Hobbs. 1994; Lam, Chan, Parker, and Carter. 1987 cited in Rojewski. 1994b: Lipset.
1955 cited in Hall etal., 1995; Rojewski et al., 1995; Rowjewski. 1994a: Rojewski. 1994b:
Sarkees, 1990) asserted the notion that rural areas were by and large economically
disadvantaged compared to urban areas resulting in less capability to provide services
deemed essential for modern day living.

It was noted, however, that the differences between rural and urban economic

tr should not be i a ic inferiority in rural areas. Haller and Virkler
(1993) argued that even though rural economies differ in many ways from urban economies.

such differences do not necessarily mean rural areas are deficient. This argument was
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d in literature on rural life. Even though some indicators of poor

in rural ities when using official standards.
these communities actually have unique economic strengths that provide for an acceptable
standard of modern living comparable to that found in urban centers (Cahill and Martland.
1993; House, 1986; 1989). House (1989) in his report on a study of life in two
Newfoundland rural communities pointed out that the household. not the individual. was the
basic economic unit of rural communities in Newfoundland. Qualities such as flexibility.

adaptability. and the ability to use a variety of means for maximizing household income were

d i gths exhibited by rural households (House, 1989). By combining
various sources of household income with the economic value of unpaid household
production activities, many rural Newfoundland families have managed to remain in their
communities and maintain a middle class standard of living (House, 1989 cited in Cahill.

1992a).

Social Features

Rural areas have identifiable features in their social structures that differentiate them
from urban social structures. Cahill and Martland (1993) identified more generalized social
roles and a tendency towards egalitarianism and cooperation as distinguishing features of the
social makeup of rural communities. Compared to urban populations, rural places appear to
have more easily identified social networks (Kenkel, 1985 cited in Jeffery et al.. 1995). As

well, the social networking of rural communities provides for 2 way of life that is based more
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common values which can help students transcend the conditions of poverty™ (p. 2).
Within the social framework of the rural community, gender roles are largely
perceived and well defined in traditional ways (Conrad, 1997; Dunne, 1980a: Flora and
Johnson, 1978 cited in Dunne. 1979). Household activities such as child raising. cooking.
cleaning. sewing, and helping with work outsiie the home are considered female roles in
rural settings while providing for the family financially. maintaining the family dwelling. and
hunting for food are viewed as male roles (Conrad, 1997: Ford, 1978: Farmer and
Associates. 1997). Dunne (1979) indicated that research has found that rural women share
amore conservative orientation towards sex roles and appropriate lifestyles than their urban
counterparts. It has also been proposed that it is the roles performed by rural women that
make them more family oriented than their urban counterparts ( Flora and Johnson. 1978
cited in Dunne, 1979). Furthermore, rural women are also more involved in community
institutions such as the church and school that by and large uphold such traditional values and

roles (Dunne, 1979).

Cultural Features
It is widely recognized by the literature that cultural differences exist between rural

and urban settings. Since geography is one of the defining factors for rural areas throughout

Canada, itis ized that cultural di do exist on that basis (Cahill and Martland.
1994). Some isolated rural groups throughout the U. S. and Canada such as the Amish. the

Hutterites, and the Mennonites, for instance, have such a unique and distinct clustering of



pue susANg  *(q861 ‘SUej) Seare UBQIN WOY SO UL SUONEIUSLIO 3]0I-XS [EUONIPER
2I0W  pey INOA [eI 1B P3[eaAal [00Yds Y31y Jo o Suiaow ynoA jo sjdures Apmis
[BUONRY *§ "] 'V "S193d UBQIM J13T} UBT SMAIA JI3Y] Ul SANEBAISSUOD 10U 212M SINIUNUILOD
[BIU WOY 3501 Bl pUNOj 1IN0A BIURA[ASUUS] Jo Apras B ul (gL6] ‘AdSajany ul paud
€961) Joreag pue SI[[IM (EL61 ‘AYSIANY] UI PAND £96] “UOI]Y PUE UUA[D) 3J1] SPIEMOL
UONEIUALIO [EUONIPEI PUB JANBAIISUOD B SABY O] PUNOJ U33q OS[e ARY IPNOA [emy
‘(6L61 “auun(y) sajAisaji| sreudoidde pue sajo1 xas
SPIEAMO1 UONRIU3LIO SAIBAISSUOD © TBYS ASU) 18U S1 USLUOM [BITU INOGE PAIOU SONSLIAIIEIEYD
A jo 3uo ]am SV (861 °UosIe]) Xas [mirewsaid pue ‘uondoge ‘uondasenuos
*3DIOAIP SE SINSS! YONS UO SMALA IISY) Ul SAUEGIM UBY) SANBAIISUOD JI10W A[PadyIEW d1am
21doad [emu ey patedIpul /6] PUE $96| Usamiaq pa1onpuod s<sans jjod doffen feuoneu
°S "N 21 WO SINSa1 ey punoj 3 *AN[RIOW SATIBAISSUOD JO SPIEPUEIS [BONpa [edruziLnd
210 9Y) 01 JUSUNTUIIGD JO S[2A3] Y31y aaey suonendod [eimu 1ew palou ‘ajdurexa 10§ *(8£61)
uosIET (1661 TR 12 UINIRIDIA UL PAID ££6] ‘12YS ‘8.6 ‘UOSIE]) USWOM 10) INOIABYSQ
2reudordde pue 3j11 Ajrurey *Anfelow ‘sontjod SuIpreda SULIOU PUE SMA1A SANBAIASUOD P|OY
suonieindod [emny (5861 “uun(y) A1a100s 1 29doad [EUONIPEN PUR SANEAIISUOD ISOUW Y}
Bu1aq Se pa10u U23q aARY A3Y ] "3J1] SPIEAmO} dAeY 31doad [eImu 1eY yoeoidde sANEAISSUOD JY
S12INIBIAY 241 UT PAUONUIW AIMI[NO I JO SAIMEa) SurysmBunsip azow ay Jo 3uQ
“(8L61 ‘pa0J) suonejndod 110 WOy way ysmIunsIp 1y
SUONdUNSIP [eINI[ND 1930 pue swaned anfea aaey suonemdod [emm IS0 ‘I12ASMOY ‘£19150S
Wweansulew Ui (8£61 ‘pI0.J) SPUe[s! [eImo Se Uede 195 SW002q 3ArY A2 181 San[eA

+



o}
Mason (1994) in their research on occupational choice among rural youth in Australia found
that these students often made very traditional career choices.

The conservative orientation of rural people is further demonstrated in a more
traditional way of doing things and a greater resistance to change (Bealer et al.. 1965).
Jansen and Rude (1964) cited in Sweeney (1971) asserted that rural people hold on 1o
traditional ways of meeting problems. Ford (1978) reiterated a similar point by noting that
rural people tend to cling longer to old ideas while resisting those that are new. One reason
offered for such behavior was that the lower size, density, and diversity of rural populations
does not provide the “critical mass™ of support needed for new ideas to be accepted and for
change to occur ( Fischer. 1975 cited in Ford. 1978). Boyd and Immegart (1977) cited in
McCracken et al.(1991) argued that change in rural areas is difficult due to isolation.
traditional and localized values, and the scarcity of resources.

Rural communities are also recognized as being more religious than urban centers
(Larson. 1978: Ford, 1978; Jansen and Rude. 1964 cited in Sweeney. 1971). Jansen and

Rude (1964) cited in Sweeney (1971) that the high p of ch in

rural U. S. communities indicated they have more religious people than urban communities.
According to the U. S. national Gallup poll survey (1965-1975) results. rural people differ
from others in their faith in religion and religious beliefs. To a greater extent, rural people
believe religion is relevant to modern living and can solve all or most of society s problems
(Larson, 1978). Nelson, Yokley, and Madron (1971) cited in Larson (1978) found in a study

on the association of orthodox religious beliefs with place of residence that 65% of the rural



residents held orthodox beliefs compared to 40% of urban residents.

Ahigh level of religiosity among rural youth was mentioned as one notable difference
found between urban and rural youth (Rogers, Burdge , Korshing, and Donnermeyer. 1988
cited in Haller and Virkler. 1993). It has also been postulated that rural women are

disadvantaged in their career P! due to ional sex-role

yping.
resulting from growing up in communities steeped in the traditions of religious subcultures
(Dunne, 1980a).

Although rural and urban populations share many common values (Larson. 1978:
Rogers and Burdge, 1972), it is the different emphasis placed on such values that
distinguishes rural from urban settings. Rural people, for example. are known to place great
meaning on work (Cahill and Martland, 1993; Conrad, 1997: Larson. 1978: Rehm and
Reagor. 1993; Van Es and Brown, 1974 cited in Larson, 1978; Williams. 1970 cited in
Larson. 1978). Van Es and Brown (1974) cited in Larson (1978) found job attachment to
be significantly higher among open-country and small village people in the U. S. than among
those living in larger places with populations up to 45,000. In rural places. where work
includes unpaid as well as paid labour, the value of hard work is heightened by the significant
contribution it makes to the financial well-being of the household as well as the elevated
status given to the hard working individual within the community. The result is high work

salience among rural people (Cahill and Martland, 1993).

Rural ions also place great i n the family (Sanders. 1977; Conrad.

1997: House, 1989). Family ties and relationships have been viewed by rural people as one
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of the advantages of rural life (House, 1989). Conrad (1997) found from her research with
rural men and women that the desire to stay close to the family was reason enough to turn
down career promotions, relocations, and even quit jobs. Such loyalty to family and
willingness to place family before individual interests may arise out of the religious beliefs
that influence rural life (Sanders. 1977).

and fri ip are valued life principles that appear to

be evident more in rural rather than urban communities ( Cahill and Martland. 1993:
Vaughn and Vaughn, 1986; Vidich and Bensman, 1958 cited in Rogers and Burdge. 1972).

Vaughn and Vaughn (1986) asserted that rural youth have a definite advantage in the

workplace because they rate high in cooperati d fri ip. desirable qualities in the
world of work. Inan investigation of power holders in a rural village in New York. village
residents claimed that equality and neighborliness were two of the advantages of rural life
over city life (Vidich and Bensman, 1958 cited in Rogers and Burdge, 1972).

Humanitarianism has been cited in the literature as an important value in rural areas
(Larson, 1978). This is quite often demonstrated in the generosity of rural people in helping
people in distress (Williams, 1970 cited in Larson, 1978). The humanitarian focus upheld
in rural life has also been found in rural youth who have demonstrated sensitivity to injustice
and more interest in people and their activities rather than things (Kleinsasser. 1986).

The quality oflife offered by rural ities has also been ized as i

to rural people. Privacy, outdoor life, less crowded space, environmental cleanliness. and

freedom were highlighted by rural people as reasons for choosing to live in a rural setting
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(Rogers and Burdge, 1972). Residents of smaller. more rural places also express greater

with their ities than larger ities residents (Hummon, 1992 cited

in Hektner, 1995; Larson, 1978). A to rural ity living is especially strong
among rural youth. This has been demonstrated by the large number of rural young people
who have decided to live in their home communities after getting an education even if it
means driving long distances to work in another town (Hektner, 1995).

Fatalism is another value that has been ascribed to rural people (Bealer. Willits. and
Kuvlesky . 1965: Sanders, 1977). Largely influenced by their religious orientation. rural
people are thought to generally believe that life’s events and circumstances are beyond human
control. Asaresult. such a belief can act as a barrier to rural people engaging in any process
to effect change for themselves (Sanders, 1977).

The atmosphere of rural communities is noticeably different from that of urban
communities. The rural climate has been characterized in the literature as being relaxed.

friendly, and warm (Swift, 1988; Vaughn and Vaughn. 1986).

Career Development in Rural Areas
A limited amount of research has been done over the years regarding the career
development of rural youth (Conrad, 1997). From what has been done, most findings
indicate that differences do exist between rural and urban individuals with respect to various
aspects of career development. The literature (for example, Cobb, Mclntire, and Pratt. 1989:

Murray, Keller, McMorran, and Edwards, 1983 cited in Conrad, 1997; Pollard and O"Hare.
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1990; U.S. Department of Education, 1994 cited in Conrad, 1997) has revealed that

significant differences exist between the i and i i of rural

and urban youth. Research findings have indicated that a substantially higher percentage of
rural students enrol in non-college oriented high school courses than those in college
preparation courses and rural students on the average take less math and science courses.
attain less formal education, are employed less, and earn less income than their urban
counterparts (Pollard and O’Hare, 1990; Rojewski, 1990; U.S. Department of Education.
1994 cited in Conrad, 1997). As well, rural high school seniors value their part-time jobs
more than their academic course work and are more likely than their urban peers to anticipate

entering the work force i It ing high school ion (Cobb. Mclntire. and

Pratt, 1989; Engels and Bonk, 1980). Studies (Brown. 1995. and Aylesworth and Bloom.
1976 cited in Swift, 1988) have also found that rural students who pursue higher education
have higher attrition rates than urban students. It has been noted in the literature that no

differences exist between the i and academi of rural and urban

students and therefore does notaccount for such discrepancies (Aylesworth and Bloom. 1976
cited in Swift, 1988; Boak and Boak, 1989; U.S. Department of Education cited in Conrad.
1997).

A significant amount of research has i the educati and

g
aspirations of rural and urban youth. Many of the studies (Barcinas, 1989 cited in
McCracken etal., 1991; Boak and Boak, 1989; Cobb, McIntire, and Pratt, 1989; Cobb and

MacBrayne, 1990 cited in Hollihan and Spain, 1995; Conrad, 1997; Edington. 1970. Hansen
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and Mclntire. 1989, Monk and Haller, 1986, Ohlendorfand Rafferty. 1982 cited in Haller and

Virkler. 1993: Haas, 1992 cited in Ley et al.. 1996; Haller and Virkler. 1993: Jeffery. Lehr.
Hache, and Campbell, 1992; McCracken and Barcinas. 1991: Middleton and Grigg. 1959
cited in Apostal and Bilden, 1991: Rojewski. 1995: Sewell, 1964. 1965 cited in Sweeney.
1971: Sewell and Orenstein. 1965) have found that rural students have lower educational and

occupational aspirations than their urban ding to the U. S. D

of Education. in 1980, significantly fewer rural students planned on attaining a university
degree compared to urban and suburban students while a higher number aspired towards
some other form of post-secondary education (Conrad. 1997). Research on the career
aspirations of secondary high school girls in Newfoundland found that those from rural
communities aspired to a narrower range of careers that were of lower status while those
from urban communities aspired to a much broader range of careers that were of higher status
(Boak and Boak. 1989). Other researchers have postulated that rural youth exhibit lower
aspirations for post secondary education. high level professional jobs. and earning high
salaries than their metropolitan counterparts (Haas. 1992 cited in Ley et al.. 1996: Haller and
Virkler, 1993; McCracken and Barcinas. 1991).

Other research, however. has been posited in the literature that argued that little. if

any, difference has been found to exist between urban and rural youth with respect to

and i irations (Rojewski, 1995). Research by Haller and Virkler

(1993) showed a small di: y between the i irations of their rural and

urban students. They concluded that half of this difference was attributed to socioeconomic
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status rather than place of residence. Others have argued that most rural youth do not have

low i and

and i Research (Kuvlesky. 1973:
Lever and Kuvlesky, 1969, Pelham, 1969, Picou and Cosby, 1971. and Thomas. 1970 cited
in Kuvlesky, 1973) among rural students revealed that a majority desired college degrees. all
aspired o at least formal vocational training or junior college. and most expected to have
cither a professional. semi-professional, or technical type of job. Studies (Slocum. 1968 cited
in Kuvlesky, 1973) on students from Washington and Texas found that the educational goals
of rural students in these studies were not lower than those of the urban students. In fact.

Kuvlesky (1973) argued that rural youth have high i and ional

and ions for social that are parable to those of urban youth. An
exception was that lower levels of aspirations and expectations were found to exist among
some minorities of disadvantaged rural youth (Kuvlesky etal., 1971. and Picou and Cosby.
1971 cited in Kuvlesky, 1973).

Other researchers (Chu and Culbertson, 1983, Kammer. 1985, Schwazzweller. 1976.
Thomas and Falk, 1978 cited in Apostal and Bilden. 1991: Dunne, Elliot. and Carlsen. 1981)
have acknowledged that even though some differences in career aspirations may exist
between rural and urban youth, there is growing evidence that the gap is closing with the

rising i and

of rural youth. For example. Schwazzweller
(1976 cited in Apostal and Bilden, 1991) found an increase in the number of rural students

aspiring to further education. Apostal and Bilden (1991) in their 1988 study of the

and

of students from three rural high schools in North



Dakota found their partici| held high i d ional goals for
They asserted that the widely held belief that rural high school students have lower
aspirations than urban students could not be assumed. They further argued that the high
aspirations of rural youth suggest that perceived rural limitations may be less related to
aspirations than first believed. It was pointed out by others, however. that despite high
aspirations. the attainment levels for such students are still low (Cosby and Charner. 1978
and Thomas and Falk. 1976 cited in Dunne, Elliot, and Block, 1980; Kuvlesky.1973).

The literature (Hall et al..1995; Rojewski et al.. 1995) pointed out other differences
that exist between the career development experiences of rural and urban youth. Hall et

al.(1995) discovered that the rural students they studied demonstrated low interest in

and social i areas that are expected to experience significant job
growth in the next decade. Rojewski et al. (1995) found that some rural students were less
career mature and less mature in career competence than their metropolitan peers.

Several explanations have been put forward in the literature to account for the lower

and ipati irations and attai of rural students. One explanation
centers around the conflict that many rural youth experience when career decisions require
moving away from their home communities. Several studies (Donaldson. 1986, Ovando.
1984, Condon, 1988, and Schonert-Reichl and Elliot, 1995 cited in Hektner, 1995: Hektner.

1995; Sarigiani, Wilson, Patersen, and Vicary, 1990) have concluded that such conflict does

exist. Despite the limitati frural ities, many rural students aspire to educational

and career goals that require moving away from the people and places to which they are
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anached. Consequently, conflict results from this perceived incompatibility of their
aspirations with their desire to stay in their rural environment (Hektner, 1995). Hektner
(1995) in a study of 918 high school students from three midwestern school districts found
a greater prevalence of potential conflict among rural students between their perceived
importance of staying at home in their communities and their desire to achieve economic
security by moving away. Rojewski et al.(1995) have argued that such conflict interferes
with the career development of rural youth. The consequences of such conflict upon the
career development process of these youth are: lower educational aspirations. planned delays
in attending college, career indecision, and greater difficulty in formulating definite

educational and career plans (Hektner, 1995; Rojewski et al., 1995).

The s f th i i torural life is another reason suggested
for the lower aspirations of rural youth. Schlichter (1981) cited in Kleinsasser (1986) noted
that rural youth tend to become frustrated with the educational programs because they are
viewed as not relevant to their interests and environment. House (1989) proposed that in
rural settings formal education is seen as irrelevant to the basic economic adaptation of most
rural households. Since post secondary education is not considered necessary to work in a
sawmill, a fish plant, or any other job connected with natural resource industries. students in
rural places aspire towards and attain less formal education.

Based on a qualitative study of rural men and women, Conrad (1997) postulated that
the attainment of less formal education by rural youth may not be interpreted as valuing it less

but as valuing it for different purposes. Her research findings indicated that, unlike urban
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students who tend to value formal education for its own sake, rural students take a more
practical approach to formal education as a means of acquiring specific job related skills.
Hence, the participants in her study who pursued formal education did so to acquire the skills
needed to attain a desired occupation.

Negative perceptions held by rural students have been shown to adversely influence
their career aspirations. Studies (Elliot, 1988, Parrish and Lynch, 1990, William T. Grant
Foundation, 1988 cited in Rojewski, 1990; Rojewski etal., 1995) have shown that fewer rural

students either attend or graduate from college because they perceive that such desires for

better and empl are i ible to achieve. In a study on factors
influencing career interests and aspirations of secondary high school females in
Newfoundland, Boak and Boak (1989) noted that their most significant finding was the
difference between rural and urban student perceptions of their suitability for particular
careers. Such difference could account for the lower occupational aspirations of the rural
participants. Self-confidence has also been positively related to college attendance among
rural vouth (Yang, 1981a). McCracken, Barcinas, and Wims (1991) found that rural students
from low socioeconomic families were less confident than their middle class peers they

would achieve future goals.

Rural living also brings with it inherent limitations that adversely influence the

diicati d

its youth. Compared to their urban counterparts.
rural youth have limited access to role models, limited views of occupational opportunities.

and a limited selection of career choices from areas that are familiar to them (Downey, 1980
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cited in Swift, 1988). The educational attainments of rural students is also influenced by the

lower prevalence of technical and ional jobs in rural ities that could serve as
role models and occupational goals for rural young people (Conrad, 1997). As well. rural

students appear to suffer from a lack of encouragement to attend college (Cobb. McIntire. and

Pratt, 1989). In izing the impact of such limitati Dunne (1980) cited in Rojewski
(1995) stated that “rural birth and upbringing appear to impose general restrictions on young

people’s for

and i i " (p. 397).

Gender and Career Development in Rural Areas

There islittle deb: intheli that the career d d eventual
occupationai choice is influenced by gender (Dunne, Elliot, and Carlsen, 1981: Farmer and
Associates, 1997; Mphele, 1995; Sprey, 1962, 1984; Cross, 1971, Hoffman. 1972, and
McNair and Brown, 1983 cited in Lee. 1984). Although research on this relationship in the
rural setting is limited, what does exist indicated that gender differences exist (Rojewski et
al.. 1995). Lee (1984) concluded from research on 375 10® graders from five schools in five

rural U.S. counties that gender was an i factor in the iction of 1

aspiration and expectation for rural 10 graders. Research (Conroy, 1997; Dunne, Elliot. and
Carlsen. 1981; Sewell and Orenstein, 1965, and Middleton and Grigg, 1959 cited in Hall et
al., 1995; Thomas and Falk, 1978, and Kuvlesky and Monk, 1975 cited in Dunne, Elliot. and
Carlsen, 1981) has also demonstrated that rural females have higher educational and

occupational aspirations than rural males. Conroy (1997), for example, concluded from a
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study of 106 rural secondary students in rural Pennsylvania school district that gender was
the best predictor of ideal job choice and that females were more likely to aspire to high
status jobs than rural males. The high aspirations of females, however, have been found not
to correlate as well with their attainments (Brown and O’Leary, 1977 cited in Dunne. Elliot.
and Carlsen, 1981; Dunne, Elliot, and Carlsen, 1981).

One area of research concerning gender and career development in the rural setting
has focussed on the influence of occupational sex stereotyping on rural youth. It has been

argued that sex role ping is the critical di in the individual p of

achievement between rural males and females (Cosby,1979). The highest levels of sex role
stereotyping have been found to exist in rural regions which adhered to traditional cultures
(Dunne. 1980a). Research on rural youth has revealed substantial influence of rigid sex role
stereotyping on the career choosing behavior of rural youth (Cosby. 1979; Schwarzweller and
Lyson, 1978).

Differences have been found between male and female rural youth with respect to
occupational sex role stereotyping. A 1978 study of 1,900 10", 11, and 12* grade students
in five rural regions of the U.S. revealed a high level of occupational stereotyping for both
sexes but males demonstrated more stereotyping than females (Dunne. 1980a). Conroy

(1997) found from research with rural secondary students in Pennsylvania that females

less with iti female ions than 25 to 30 years ago. Furthermore.
research into the career decision making process of rural gifted females has indicated that

more of these students are planning to pursue nontraditional careers (Battle, Grant. and



Heggoy, 1995).

The literature revealed other findings with respect to the relationship of gender to
career development in rural areas. Several studies (Alvi and Khan. 1983, McNairand Brown.
1983, Omvig and Thomas, 1977, and Smith and Herr, 1972 cited in Rojewski et al.. 1995)
concluded that significant gender differences exist in the career maturity of rural youth.
Rojewski et al. (1995) found the rural females in their study demonstrated higher career
maturity than their male peers. However, out of 575 high school seniors from a rural Texas
county. more males than females planned to begin work immediately following graduation
(Engels and Bonk, 1980). Boak and Boak (1989) in a study on factors that influence the
career decisions of secondary high school females in Newfoundland found that rural females
differed significantly from urban females in perceptions of their suitability for particular
occupations. With regard to the career interests of rural students. Hall. Kelly. and Van Buren
(1995) found the rural males in their study had more realistic occupational interests than all
other subjects. A higher exposure to agricultural and mechanical career models in rural
settings was a possible explanation for the difference. In research conducted on career
indecision types among 189 ninth grade adolescents, gender showed no significant effects on
students that placed within three types of career indecisiveness (Rojewski, 1994c).

It was well noted in the literature (for example, Dunne. 1980a, 1985) that rural

females face greater chall in their career d and i decisions than
their male counterparts. Dunne (1980a; 1985) pointed out that rural females are constrained

in their career aspirations by

p ions towards the role of females in rural
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society as well as the other constraints placed on females by society in general. It has been
argued that the traditional beliefs in rural settings about the roles of males and females create
an environment where support for women's educational pursuits is lacking resulting in a
discouraging effect on women’s academic pursuits. In fact, rural females are less likely to

have parents who will expect her to pursue higher education (Conrad, 1997).

Thy ining effects of rural beli d ions i i ly acute for rural
gifted females whose aspirations may be towards more nontraditional careers. Such
aspirations are more likely to conflict with rural expectations that females will help preserve
the stable, conservative, educational, religious and social life of the community. Asaresult.
they are pressured to abandon career goals in order to maintain stricter sex role stereotypes
(Battle, Grant, and Heggory, 1995; Kleinsasser, 1986).

In her research on the career development of women, Farmer (1985) cited in Farmer
and Associates (1997) found that the pull between home and career roles had a dampening
effect on the long range career commitment of women. In fact. many women choose careers
that they feel will better accommodate their family role. Rural women, however, face greater
home versus career conflict than their urban counterparts due to the more traditional values
and beliefs about women’s roles that permeate rural culture (Dunne, 1980b). Furthermore.
this conflict is intensified by the fact that local career opportunities for rural females are

limited. These limitations are due to rural ic and value

stereotyping. and a lack of available services such as child care that are essential for many

females to pursue career options (Dunne, 1980a, 1980b).
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Socioeconomic Status and Career Development in Rural Areas
It has been well established that the socioeconomic status of the family affects the

career development of children (Blau and Duncan, 1967; Carter. 1997: Conrad. 1997:

3 b 1974, Rai 1974, and Featt 1981 cited in Rehm and Reagor. 1993:
Haller and Virkler, 1993; McNair and Brown, 1983. and Watson and Van Aarde, 1986 cited
in Rojewski, 1994a; Little, 1965, and Moulton and Stewart, 1971 cited in Lee. 1984:
Mphele. 1995; Schwarzweller and Lyson, 1978; Tully et al., 1976. and Sewell and Shah.
1968 cited in Falk and Salter, 1978). Haller and Virkler (1993) asserted that socioeconomic
status is linked to the career aspirations of students. Children typically aspire and attain
careers with levels of socioeconomic status comparable to that of their parents (Sewell and
Hauser, 1975 cited in Carter, 1997). Duncan and Blau (1967) and others cited in Rehm and
Reagor (1993), for example, noted that youth from socioeconomically disadvantaged families
are less likely to attain financial, educational, and vocational success than those from more
advantaged families.

Research on the socioeconomic status of rural families and its effect on the career
development of rural children is limited. What research exists has indicated that the rural
families tend to have low socioeconomic status. Conroy (1997), for example, in a study of
secondary students in rural Pennsylvania found the area to have low educational levels and
low socioeconomic levels. Conrad (1997) noted that parental education levels acting as an

indicator of socioeconomic status tend to be lower in rural families. Phelps. Raftery.
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Mulkey. and McNamara (1990) cited in Rehm and Reagor (1993) found in their study that
lower class students from rural Appalachia were more likely from broken homes and have
parents with lower education levels. Moore (1983) ina study of factors that influence career
choice among black college students from rural South Carolina found that these students
came from families with low socioeconomic status. Others have concluded that the
socioeconomic status of rural families on average fall somewhat below the average
socioeconomic status of nonrural families (Swanson and Butler. 1988 cited in Haller and
Virkler. 1993).
As for the effect of socioeconomic status on the career development of rural youth.

Hallerand Virkler (1993) auributed half the di inthe i irations of rural

and urban students to the divergence in socioeconomic status between rural and urban
families. Aylesworth and Brown (1976) cited in Swift (1988) proposed that the higher
dropout rate of rural college students was due to their lower socioeconomic backgrounds.
Other researchers (for example. Clinton. 1990 cited in Rehm and Reagor. 1993:
McCracken. Barcinas, and Wims. 1991) pointed out that rural students from low

socioeconomic families are clearly di: ged in their career d

P!

Rural students from low socioeconomic backgrounds. for example. tend to lack hope and
have less confidence than their middle class peers that their goals can be achieved. Boak and
Boak (1989) concluded from their research among high school girls in Newfoundland that
rural students were clearly disadvantaged in their career development because of the

prevalence of lower socioeconomic jobs held by their parents. This disadvantage was clearly
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demonstrated in their findings that rural students aspired to lower status careers than their
urban peers Furthermore. the career development of rural students is further disadvantaged
by the limited access to resources in rural settings (McCracken and Odell. 1988, Phelps.
Raftery. Mulkey. and McNamara, 1990 cited in Rehm and Reagor, 1993). As Splete and
Freeman-George (1985) cited in Rehm and Reagor (1993) stated: “Community parameters
mav severely affect disadvantaged vouth. who may have exposure to few or low level jobs™
(p. 26).

Although many socioeconomically disadvantaged parents in rural areas value

duca and have high ed i for their children (McCracken and Odell.

1988 cited in Jeffery. Lehr, Hache, and Campbell, 1992). they generally do not expect such
aspirations to be realized because of the sense of powerlessness that rule their lives
(Claus.1990. Clinton. 1990. Ogbu. 1979 cited in Rehm and Reagor, 1993). This is noted by
Ogbu (1979) cited in Rehm and Reagor (1993) who indicated that parents with lower
socloeconomic status tend to socialize their children for only those career opportunities that
they believe are available.

Socioeconomic status has been found to be related to the educational and
occupational aspirations and choice of rural students. especially females (Conrad, 1997
Dunne etal.. 1977: Schwarzweller and Lyson. 1978). Alexander and Eckland (1974) cited
in Falk and Salter (1978) found that the educational plan formation of females rather than
males to be more closely related to family socioeconomic status. As well. as an indicator

of family socioeconomic status, the father’s occupation was found to be directly related to
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the educational expectations of females (Hout and Morgan. 1975 cited in Falk and Salter,
1978) and a significant predictor of job choice for females (Conroy. 1997)

Parental education level isan element of soci ic status and has also

been linked to the educational and occupational orientation of rural youth. and females in

particuiar (Conrad. 1997). Falk and Salter (1978) asserted that the educational attainments

of both parents significantly influence the and of

daughters. Other research has indicated. however, that it is the mother’s educational level
more than the father’s education level or occupation that influences the daughter’s
occupational orientation (Falk and Salter, 1978).  Yang (1981a) in researching the

aspirations of rural vouth noted that the father’s ed level pe the

college aspirations of their children while the mother’s eds level po:

their actual college attendance.

Self-Image and Career in Rural Areas

The relationship between self-image and the career development process has been
recognized in the literature (Battle, Grant, and Heggoy. 1995: Lee. 1984). Studies (Bane,
1970 and Zieglar. 1973 cited in Lee, 1984) have shown that self esteem is closely related to

levels. These studies al; uded that those with high selfesteem

were better prepared to d ine how partic would meet personal needs,

values. interests, and abilities.

Limited research among rural youth has concluded that rural youth generally have
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lower self-esteem than urban youth (Schlichter, 1981 cited in Kleinsasser. 1986). One study

ofthe i ip between the self-image and ional plans of grade 8 from

rural and urban ities found self-image and i plans to be lower for the rural
students. As well. the rural students with the lowest aspirations were those with the lowest
self-esteem (Sarigiani, etal., 1990). Ina comparative study of self image in rural and urban
females. rural females demonstrated lower self-images than their urban counterparts
(Berryman et al.. 1983, and Petersen etal.. 1978 cited in Kleinsesser. 1986). Petersen etal.
(1978)cited in Kleinsasser (1986) asserted that low self esteem found in rural students is bred
by the lack of hope, accomplishment. and pride that often permeates the atmosphere of rural
family life.

Some research has been on poor youth as well a: demically and socially

~at-risk” vouth in rural settings. [t has been suggested that the combination of personal and
environmental barriers in rural settings creates depressed self-concepts and doubly
Jjeopardizes any chances these youth may have for future success (Sweeney. 1971: Rojewski.

1995).

Rural Settings and Role Models
There is no lack of evidence in the literature linking the significant influence role
models have upon the career development of youth (Basoe and Glasser Howe.1980: Farmer
and Associates, 1997; Foss and Slaney, 1986; Hackett. Esposito. and O"Halloran. 1989).

Farmer and Associates (1997) indicated that positive experiences with career role models



74

predicted career i and i irati A ial amount of literature.
however. is concerned with the lack of role models in rural areas and the limiting effect it
has on the career development of rural youth (Apostal and Bilden. 1991: Boak and Boak.
1989: Downey. 1980 cited in Swift. 1988; Jeffery. Lehr. Hache. and Campbell. 1992: Keller.
1980: Lipsett. 1955 cited in Hall et al.. 1995: Middleton and Grigg.1959 cited in Hall et
al..1993: Rich.1979: Sewell and Omsgein, 1965: Sweeney. 1971: Swift. 1988). For
example. Rich (1979) asserted that rural youth are more likely to aspire to lower status
occupations than their urban peers because of the lack of higher status occupational role
models in rural communities. Similarly, Jeffery. Lehr. Hache. and Campbell (1992) in their
research of the career needs of rural Newfoundland students found that rural parents felt their
children had limited access to knowledge of jobs and potentially available careers because
of the lack of diverse and powerful role models in rural communities. Consequently. rural
students have lower career aspirations. Furthermore. Downey(1980) cited in Swift (1988)
noted that rural youth have limited access to occupational role models that limits their views
of occupational opportunities and results in them selecting occupations from familiar career
areas.

In recent research, Hall et al.(1995) found that rural boys had high occupational
interests in sectors where no job growth was expected. Their findings led them to conclude
that the limited career interests of these boys was due to either their exposure to just the
agricultural and mechanical career models found in their rural setting or their lack of

exposure to role models representing a wide variety of career areas and interests. Their study
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substantiated the concern of Apostal and Bilden (1991) that lack of career models inhibit the

career growth of rural youth. In fact, Sweeney (1971) pointed out that the scarcity of skilled.

business. i and i i role models in rural areas makes
it difficult for rural students to accept the relevance of education to their future aspirations.

The literature also focused on the importance of role models to the career
development of females in rural areas. Research (for example, Boak and Boak. 1989: Cahill.
1992b: Darcy. 1987; Wiseman, 1983) conducted among rural youth in Newfoundland has
concluded that lack of role models in rural Newfoundland is a significant factor in the

or career aspirations of rural youth and females in particular. The

research findings of both Wiseman (1983) and Darcy (1987) indicated that the choice of
nontraditional careers among Newfoundland s rural female youth was limited in part by their
insufficient exposure to role models. Lack of career role models in rural Newfoundland
communities was also suggested as a reason for the difference between rural and urban
student’s perceptions of their suitability for particular careers (Boak and Boak. 1989). Cahill
(1992b) in a qualitative study of the career development of rural women in Newfoundland
and Labrador found that the need existed for increased exposure of rural females to more
role models in nontraditional careers as a way of supplementing their limited career

development.

Parental Infl on A Career in Rural Areas

A substantial body of literature (Engels and Bonk. 1980: Hansen and Ross. 1980:



76
Lee. 1984; Lehr and Jeffery, 1996; Otto, 1989 cited in Lehr and Jeffery. 1996: Trusty etal..
1996) exists supporting the notion that parents play a significant and influential role in the
career development of their children. Research on the role and contribution of parents to the
career development of rural youth is limited but growing (Lehr and Jeffery. 1996). What
exists clearly indicated that rural parents play a significant role in the career choices of their
vouth. The career decisions of rural students in Australia were found to be made primarily
with the advice from parents (McSwan and Stevens. 1995). A survey of white Appalachian
and rural black youth indicated that parents significantly influenced their career decisions
(Peterson et al.. 1986). Yang (1981a) found that parents were most influential in the
decisions of their rural subjects to attend college. Boak and Boak (1989) concluded from

their research on factors i the career il and aspirations of female high school

students in Newfoundland that parents were the most influential factors in the career plans
of these females.

Studies (Dunne et al.. 1977; Stevens and Mason. 1994) have demonstrated that. in
rural settings. both parents played an equally influential role in providing career advice and
support to sons while daughters’ career decisions were influenced more by the mother.
Mason and Stevens (1993), however. in a study of 10" grade students in rural West Australia
found that the career decisions of these students were influenced mainly by the mother
regardless of gender.

Rural youth can be advantaged in their career development by parents. Career

drifters from rural Newfoundland felt that their parents did not hinder their career decision
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making process but provided high levels of support for the career decisions they made
(Cahill. 1992a). McCracken and Odell (1988) cited in Jeffery. Lehr. Hache. and Campbell
(1992) concluded from their research among rural secondary students in Ohio that rural
parents hold educational expectations for their children that are higher than their own
attainments. [n a 10 year study of males from rural economically disadvantaged school

districts. it was found that those who had high identification models in fathers ended up

holding high i and i irations and achi h )
(Jackson. 1981). Rural communities can also positively influence the career development
process of its youth through the active role that rural parents and family play in the
educational life of their children (Sarkees. 1990).

Rural parents. however. do face unique limitations and problems that can adversely
impact the career development of their youth. Jeffery, Lehr, Hache. and Campbell (1992) and
Lehr and Jeffery (1996) noted from their study of the career needs of rural youth in
Newfoundland that rural parents have limited access to and knowledge of the jobs and careers
that are potentially available and therefore felt limited in their ability to effectively help their
vouth with career decisions. Furthermore. many of these parents expressed a lack of

empowerment and confidence to obtain such i ion and y icate it

to their children. Their lack of education was also viewed as hampering their ability to be
effective role models for their children (Lehr and Jeffery. 1996).
In summary, the literature demonstrates that the rural context has demographic.

economic. social. and cultural features that clearly distinguish it from the urban environment.
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There is ample evidence in the research that rural youth experience the career development

process differently than their urban i ly, the literature iates that

differences exist between the ional and ional aspirations of rural and urban

youth. Furthermore. the research also supports the notion that rural/urban differences in the

career of youth are i further by other factors such as gender.

socioeconomic status. self-image. role models, and parents.



CHAPTER 3

METHODOLOGY

Sample
Data for this study was gathered through the administration of a pencilipaper
questionnaire to a sample of rural and urban youth who were in their graduating year of

senior high school in d and Labrador. ifically. this study surveyed Level

111 students residing in those rural communities located within the geographical area of the
island of Newfoundland known as Green Bay. and Level III students residing in St. John's.
Newfoundland. Level III students in the Green Bay area attend one of five schools that are
under the jurisdiction of the Baie Verte/Central/Connaigre School District. Two of these
schools are high schools while the other three are all-grade schools. Two of the all-grade
schools have multi-grade classrooms and are located on islands accessible only by ferry. The
total number of Level III students in these five schools is approximately 130.

The urban sample was drawn from a senior high school located in St. John's.
Newtoundland which is under the jurisdiction of the Avalon East School District. This
school had a population of 261 Level III students.

All the rural communities selected for this study have populations of 3500 or less
while the urban center has a population greater than 100.000. The economies of the rural
communities are. in various degrees. tied to the fishing. logging. and mining industries. The
largest community in the area has a population of approximately 3500 and is referred to as

the ~Hub of Green Bay™ because of its central location and it serves as the main economic
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and service center for the Green Bay area. Except for one private college in this community.

the nearest p are located

v 150 kms away in Grand

Falls-Windsor. While a university degree in arts can be completed at the Sir Wilfred Grenfell

College located approximately 250 kilometres away in Comner Brook. all other degree

prog must be d by moving i ly 600 kil to St. John's or

outside the province.

Even though several of the communities have been affected by the closure of the cod
fishery. increased diversification of the fishery into other species such as crab. seals. herring.
and lobster has continued to provide seasonal employment for many fishers in the area.
Furthermore. the discovery of gold deposits in the area has sparked some hope that

employment opportunities will become available pending mining development in the near

future. The Green Bay Economic Development Association has also been actively pursuing
and promoting new and creative initiatives to harness area resources in order to make Green

Bay a viable and ic zone. The ination of rural and ic effects

that such a context would have upon resident high school students made Green Bay an ideal
area from which to draw a rural sample.

St. John's is Newfoundland's largest urban center and capital city trom which the
province is governed. It is the place where the most and largest post-secondary institutions
are located. St. John's is a growing city with many of the amenities and problems of any

Canadian urban center. With the recent developments and growth in the offshore oil and high

many ies hoping to benefit from these
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As s main urban center. St. John's seemed

1o be the most logical place from which to draw the proposed urban sample.

Instrument

Data for this study was collected through the administration of individual pen/paper

This type of data-gathering i allowed for th ion of data from
arelatively large and scattered sample in a limited amount of time. Obtaining data through
a survey instrument is a widely and frequently used research method because of the
substantial body of information that can be amassed most economically from a large sample
(Kerlinger. 1973).

The questionnaire was composed of 40 items with the majority requiring the
respondent to check the appropriate response. Except for some items that were developed
by the researcher. most were extracted or modified from items contained in the Youth
Transition Into the Labour Market Survey (Sharpe and Spain. 1991) and the survey
instrument used by Genge (1996). See Appendix A for complete questionnaire. Since these
surveys were refined and validated for use in these studies. it was considered unnecessary to

further field-test the version used in this study.

Procedure

In April 1999, a sample i ire and letter i ission to solicit the

participation of those schools selected for the study was sent to each of the Directors of
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Education for the Avalon East and Baie Verte/Central/Connaigre School Districts. (See
Appendix B for letter). When approval was granted, the principal for each of the selected
schools was contacted by telephone to inform him or her of the study. its purpose. and
procedure and to obtain permission to survey the Level III students in each school. Once
permission was obtained. the exact number of Level II] students in each school was requested

0 ine the number of i ires needed for each school. The principal was also

asked to provide the name of a contact person in the school who could be contacted to solicit

his‘her assi in inistering the i ire. Each person was then contacted either
by telephone or personal visit to explain the study, its purpose. and procedure. to solicit
his/her agreement to administer the survey, and to provide specific instructions for

administration. Written instructions for the administration of th i ire along with the

correct number of actual instruments was delivered personally to the contact person in each
school for administration in May, 1999. (See Appendix C for instructions).

A class period was for inistration of the i ire in order to

reduce the time and cost involved in collecting data. The month of May was chosen because
it was assumed that by then most Level III students had their plans made for the following
vear and it parallelled the time of year that previous and similar studies were conducted

(Sharpe and Spain, 1991; Genge, 1996) so that results could be compared. Furthermore, many

post- y institutions have pli by then to inform them of their

application status.

C d ionnaires were collected from each school. They were




8

later coded and data was entered into a computer database file for analysis by appropriate

statistical procedures using the statistical program SPSS. Version 9.

Returns

Th i rate of compl ionnaires for th bined rural and urb: I

was 44 % (171 of ially 390 student: a i ire). For the rural sample.
there was a 80% response rate (104 of the 130 Level III students in Green Bay completed a
questionnaire) while the response rate for the urban sample was 26% (67 of 261 Level [1I
students in the selected urban high school completed a questionnaire). No reason for the low

response rate was given to the Inthe ined sample, i v an equal

number of males (50.9%) and females (49.1%) completed questionnaires.

Data Analysis
The data analysis for this study was completed using SPSS. a statistical program used
in the social sciences. Descriptive statistics such as frequencies, percentages. and crosstabs
were used to summarize findings and answer questions. Crosstabs were used to answer
questions requiring comparisons between two or more variables. Using a 95 % confidence
interval. chi squares were employed to determine whether or not observed differences

between variables were statistically significant.



CHAPTER 4
ANALYSIS OF THE DATA
Introduction
This chapter presents the findings of the statistical analysis performed on the data

collected for this study to answer the research questions posed in Chapter One. Descriptive

statistics involving i d bs were used i d analyze
the data for presentation. Chi-square analyses were also performed using significance level

of p<.05to ine signi gender diffe

Since the study sample had a substantial rural bias, the data was not analyzed for
urban/rural differences. Instead. using the same set of research questions to guide the
process. analysis was conducted separately on each of the combined. rural. and urban

samples. The results are d by sample. A ic profile is p d for each

sample followed by the results for each research question.

THE COMBINED SAMPLE
Demographic Profile
Information gathered from the first eight questions was used to provide a comparative

and 4 d

ofall the Level I1I students who participated in this
study. These questions related to gender. age, area, school grades for last year and this year.
as well as the education level and employment status of both parents. Combined. this

information provided a basic profile of the sample.



Gender and Area

Ascan be seen in Table 4.1, distribution of the sample by gender was approximately
the same with 51.4% males and 48.6% females. The distribution of rural and urban students

in the sample by gender was also similar with about 51% of the males in each area. and about

49% of the females in each area (see Table 4.1).

Table 4.1

Combined Gender and Area Distribution of Sample

Rural (N = 106) Utban (N =67) Towl (N=173)
Sender Freq. % Freq. % Freq. %
54 509 35 522 89 514
Male
(60.7) (39.3) (100)
52 491 32 478 84 486
Female
(61.9) @38.1) (100)
106 100 67 100 173 100
Total
s (61.3) (38.1) (100)
Age

Students were asked to indicate their present age. Ages ranged from 16 years to 20
vears and over. Almost half the students (48%) were 17 while most (86%) fell ir the 17 to
18 year old range (see Table 4.2). Out of the total sample. more of the 17 year olds were

males (26.6%) while a higher percentage of the 18 and 19 year olds were female. There were

no statistically significant differences in ages by gender.

o0

@



Table 4.2

Age Distribution
N=173)
Males (N = 89) Females (N = 84) Total (N = 173)

Age Freq. % Freq. % Freq. %
16 2 22 3 24 "
17 46 517 3 440 & 180
18 E?) 360 34 405 66 382
19 6 67 1 13.1 17 98
20- 5 34 0 0.0 3 17

Grades

Students were asked what their overall school average was for last year and this year.
For last year 38.2% indicated an overall average of 80 and above while almost half (48%) of
the students indicated an overall average in the 65-79 grade range. The majority (86.2%) had
averages in the 65 and above grade range (see Table 4.3).

Table 4.4 shows students’ averages for this year. Again. most students (86.2%)
reported an overall average of 65 and above. Nobody reported an overall failing average for
this year. When both years were compared, more students reported an average of 80 and
above for this year than last year (see Table 4.5).

When by gender, statisti igni diffe id

for each
vear. As can be seen in Tables 4.3 and 4.4. higher percentages of females (48.8% and 61.9%)

than males (28.1% and 30.3%) indicated averages of 80 and above for both years. However.
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for each year more males (71.9% and 69.7%) reported overall school averages that were

below 80.
Table 4.3
Average Last Year
N=173)
Male (N = 89) Female (N = 84) Total (N = 173)
ANEHR Freq. % Freq. % Freq. %
80+ 25 28.1 41 488 66 382
65-79 47 528 36 429 83 48.0
50 - 64 16 18.0 7 83 23 132
s 49 1 1.1 0 0.0 1 0.6

X =972 p=.02

Table 4.4
Average This Year
(N=173)
Male (N = 89) Female (N = 84) Total (N = 173)
Average
Freq. % Freq. % Freq. %
80+ 27 30.3 52 61.9 79 457
65-79 46 51.7 24 28.6 70 405
50- 64 16 18.0 8 9.5 24 139
< 49 0 0.0 Q (K] Q 99
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Table 4.5
Comparison of Average for Both Years
N=173)
Last year ‘This year
Average
Freq. % Freq %
80+ 66 382 79 457
65-79 83 48.0 70 403
50-64 23 132 24 139
=49 1 0.6 0 0.0

Parent Education Level
Students were asked to indicate the highest level of education completed by both

parents. As seen in Table 4.6, 40.5% of students’ mothers were either university or college

graduates while another 13.3% had some university or college education. Almost
one quarter (22.5%) of students reported high school graduation as their mother’s highest
level of education. while 21.4% had less than high school graduation.

As for the fathers’ level of education. 42.2% of respondents indicated that their
fathers were either university or college graduates while an additional 7.5% had completed
some university or college education. Although the highest level of education for 15.6% of
fathers was high school graduation, almost twice that number (30.1%) had less than that
level.

As seen in Table 4.5. a comparison of both parents’ education levels revealed that a

slightly greater number of mothers (53.8%) than fathers (49.8%) had completed some level
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of education beyond high school. As well. a larger percentage of fathers (30.1%) than

mothers (21.4%) had an education level that was less than high school graduation.

Table 4.6

Education Level of Parents

N=173)

Mother Father

Education Level Fie % Freq %
Some schooling 37 214 52 30.1
Graduated from high school 39 25 27 15.6
Some university education 10 58 6 35
Some college education 13 15 T 4.1
University graduate 50 289 54 312
College graduate 20 11.6 19 1.0
Don’t know 4 23 7 4.0
No response 0 0.0 1 06

Parent Employment and Occupational Status

Students were asked two questions regarding the employment status of each parent.
The first question related to the type of employment as categorized in Table 4.7. The second
question related to their specific occupation when employed.

As indicated in Table 4.7. a substantial majority of students fathers (87.9%) and
mothers (79.2%) were employed either full-time or part-time. Out of those employed. the

majority of fathers and mothers had full time employment (66.5% and 53.2% respectively).
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However, 9.2% of students’ fathers and 19.1% of their mothers were unemployed. Although
the category “retired” was not listed as an option in the question, 1.2% of the students noted

that their fathers were retired and 1.2% noted their mothers were retired.

Table 4.7

Employment Status of Parents

(N=173)

Father Mother

Employment Status Freq. % Fred, %
Employed full-time 115 66.5 92 532
Employed part-time 37 214 45 26.0
Unemployed 16 93 33 19.1
Retired 2 12 2 10
No response 3 1.7 1 0.6

The Canadian Classification and Dictionary of Occupations (CCDO) was used to
classify parents’ occupations according to “major group™ codes. As shown in Table 4.8.
parental occupations were distributed among 19 different occupational groups. with 18 for
fathers and 15 for mothers. Two categories equally shared the most frequently cited
occupations for fathers. These were teaching and related occupations (12.7%) and forestry.
logging, and related occupations (12.7%). The next most common occupational categories

for fathers were managerial, administrati d related ions (10.4%) and

trades (9.8%). No fathers were in clerical occupations.
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The most frequently cited occupational category for mothers was in medicine and
health (13.9%). The next two most commonly cited areas included clerical and related

occupations (12.7%) and teaching and related occupations (12.1%).

Table 4.8

Parent Occupation Group

N=173)

Father Mother
ional Grou

Occupational Groups Freq % Freq. %
Managerial. administrative and 18 104 14 8.1
related occupations
Occupations in natural sciences, 10 5.8 4 23
engineering and mathematics
Occupations in social science and 2 12 7 4.0
related fields
Occupations in religion 5 29 1 0.6
Teaching and related occupations 2 127 21 12.1
Occupations in medicine & health 7 4.0 2 139
Artistic. literary & performing arts 1 0.6 0 0.0
occupations
Sales occupations 5 29 14 8.1
Service occupations 7 4.0 16 9:2
Clerical occupations 0 0.0 22 127
Fishing, trapping and hunting ¥ 4.0 2 12

occupations

(continued)



Table 4.8 continued

Father Mother

Occupational Groups

Freq. % Freq. %
Mining and quarrying. including 11 6.4 1 0.6
oil and gas field occupations
Forestry and logging occupations 22 127 0 0.0
Processing occupations 2 12 T 10
Machining and related 2 12 0 0.0
occupations
Product fabricating, assembling 12 6.9 3 1.7
and repairing occupations
Construction trades occupations 17 9.8 ) 12
Transport equipment operating 3 132 0 0.0
occupations
Occupations not elsewhere 6 35 - 29
classified
No response 14 8.1 30 17.3

As can be seen in Table 4.9, the General Education Development (GED) levels for

the majority of both parents’ occupations were generally low. Over half of the fathers®

occupations (57.3%) and almost two thirds (64.4%) of the mothers’ occupations had a GED

level of four or less. GED levels could not be determined for 3.8% of the fathers” occupations

and 1.4% of the mothers’ occupations because they owned businesses that had uncodeable

GED levels.

The Specific Vocational Preparation (SVP) time for parents occupations were

generally high. Over two thirds of the fathers’ and mothers’ occupations (71.1% and 69%
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respectively) had SVP levels of five and higher (see Table 4.10). SVP levels could not be

determined for 3.8% of the fathers’ occupations and 1.4% of the mothers" occupations.

Table 4.9
GED of Parents’ Occupations
Father (N = 159) Mother (N = 143)
GED Freq % Freq %
1 4 25 5 35
2 33 208 27 189
3 27 17 20 14
4 27 17 40 28
5 43 2 41 28.7
6 19 119 8 5.6
8 6 3.8 2 14

GED level is based on both formal and informal aspects of education which contribute to a
worker's reasoning development, ability to follow instructions and the acquisition of
mathematical and language skills.

Table 4.10
SVP of Parents’ Occupations
Father (N = 159) Mother (N = 143)
SVP
Freq. % Freq. %

0 6 3.8 2 1.4
1 0 0.0 0 0.0
2 5 31 31 2.7
3 25 15.7 T 49

(continued)
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Table 4.10 continued

Father (N = 159) Mother (N = 143)
Svp

Freq. % Freq. %
4 10 6.3 3 2.4
5 10 6.3 11 7.7
6 14 8.8 23 16.1
7 48 302 50 35
8 40 252 14 9.8
9 1 0.6 2 14

SVP level is based on the time required to learn the skills and techniques needed in an
occupation.

Research Question 1

What are the students’ career aspirations?

Students’ career aspirations were determined by asking them to identify the
occupation(s) they would like to have in five to ten years. As Table 4.11 shows. the
maximum number of choices listed was two. Most students (72.3%) listed one choice while

9.8% gave two choices and 17.9% gave no choice.



Table 4.11
Number of Occupational Choices
(N=173)
Total
R
esponse Freq "
One choice 125 723
Two choices 17 9.8
No response 31 179

Students’ occupational choices were categorized according to the group codes of the
Canadian Classification and Dictionary of Occupations (CCDO). Choices were grouped
under 20 different occupational categories as listed in Table 4.12.

Over half the students’ choices in occupations (53.2%) were divided among the
categories of medicine and health (16.2%), natural sciences. engineering and mathematics
(16.2%), service occupations (10.4%) and social sciences (10.4%). Student choices in other
occupational categories varied widely from 6.4% in teaching and related occupations. 5.8%
in artistic. literary to less than 1 % in each of the clerical, sales, processing. and farming.
horticulwral occupational groups. No smdents indicated they wanted an occupation in the

fishing. hunting, trapping and related occupations category.
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Table 4.12

Student Occupational Choices

(N=173)

Total
Occupational Grouj
ccupational p Freq. %

Managerial. administrative and related 6 335
occupations
Occupations in natural sciences, engineering and 28 16.2
mathematics
Occupations in social sciences and related fields 18 10.4
Occupations in religion 3 L7
Teaching and related occupations 11 6.4
Occupations in medicine and health 28 16.2
Artistic, literary. performing arts and related 10 5.8
occupations
Occupations in sport and recreation 2 12
Clerical and related occupations 1 0.6
Sales occupations 1 0.6
Service occupations 18 104
Farming. horticultural and animal-husbandry 1 0.6
occupations
Forestry and logging occupations 4
Mining and quarrying including oil and gas field 2 1.2
occupations
Processing occupations 1 0.6

(continued)
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Table 4.12 continued

Total

Occupational Group Freq. 5%
Machining and related occupations 2 12
Product fabricating, assembling and repairing 8 4.6
occupations

Construction trades occupations 3 29
Transport equipment operating occupations 8 46
Other occupations 2 12
Don’t know 1 0.6
No response 30 173

Note: Students could list more than one career choice. The totals for each occupational
group are displayed in the table. Up to two career choices are recorded.

Another way of ining students’ career aspirations is to look at ional GED

and SVP levels. An examination of the GED levels of the occupations chosen revealed that
the most frequent GED levels were high. As Table 4.13 shows. the most frequently cited
GED levels were 5 and 6 (47.9% and 21.8% respectively).

As for the SVP time of the occupations chosen by students. the most frequently cited
levels were also high. SVP time levels of 7 and 8 were equally cited most frequently (35.9%)

with level 6 as the next most frequently selection (20.4%) (see Table 4.14).
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Table 4.13
GED Levels of Students’ Occupational Choices
(N=142)
Total
ED
@ Freq. %
b4 6 4.2
3 28 19.7
4 24 16.9
3 68 479
6 31 218
8 2 14
Note: Totals include students’ second choices.
Table 4.14
SVP Levels of Students’ Occupational Choices
(N =142)
Total
SvpP
Freq. %
0 2 14
1 0 0.0
2 I 0.7
3 7 49
4 9 6.3
5 6 42
6 29 20.4

(continued)
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Table 4.14 continued

Total
SVP
Freq. %
7 51 359
8 51 339
9 3 2.

Note: Totals include students’ second choices.

Students were asked to indicate how long they had been interested in their
occupational choice. Table 4.15 shows that while the largest number of students were
interested in their occupational choices for more than two years, almost 80% of them have
been interested in their choices for at least one year. When asked to indicate how they
became interested in their occupational choice. the majority of students (56.3%) listed factors
other than those given (see Table 4.16). These included personal interests. school courses

and programs. volunteer work, career days, television and reading.

Table 4.15

Student Length of Interest

(N=144)

Total

Length of Interest Fieq, o
Less than | year 2 153
1 -2 years 51 354
More than 2 years 62 43.1
Don’t know 9 6.3
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The numbers of students who became interested in their occupational choice through

a teacher or guidance counsellor were quite low (3.5% and 2.1% respectively) (see Table

4.16).

Table 4.16

How Students Became Interested in Occupational Choice

(N=142)
How Frequency %
Parents 19 134
Friends 21 14.8
Teacher 5 35
Guidance counsellor 3 21
Combination 14 9.9
Other 80 56.3

Students were also asked if they knew someone in the occupation they would like to
enterand whether they had discussed this occupation with that person. The majority (58.7%)
indicated they did know someone in the occupation (see Table 4.17). Out of this number.

59.8% had discussed the occupation with that person (see Table 4.18).
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Table 4.17
Student Knew Someone in Chosen Occupation
(N=143)
Response Frequency %
Yes 84 58.7
No 59 413
Table 4.18
Student Had Discussed Occupation
(N=84)
Response Frequency %
Yes 58 69
No 26 31

Research Question 2

‘What are students’ immediate career plans?

Students were asked abaut their plans for the year immediately following high school
graduation. They were given a list of statements as shown in Table 4.19 and asked to check
the one that best described their plans. The majority of students (74.6%) indicated that they
planned to further their education or training while 15% planned to go to work. A very small
number of students (2.9%) planned to return to high school or had no plans at all (2.9%)

while another 4.6% planned to take the year off.



Table 4.19
Plans For Year After Level ITl
(N=173)
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Plans for next year

Freq. %
Further education or training 129 746
Work 26 150
Take year off 8 46
Return to high school 5 29
No plans 29

Those students who indicated they planned to further their education or training were

also asked to further indicate the type and location of post-secondary institution they planned

to attend as outlined in Table 4.20. The majority of students (55%) planned to attend

Memorial University while 17.9% indicated plans to attend either a public or private college

in Newfoundland and Labrador. Almost one quarter (24%) were planning to attend either

a university or college outside of the province. A small number of students (3.1%) did not

know what type or location of post-secondary institution they planned to attend.



Table 4.20

Type and Location of Institution Planning to Attend

(N =129)
Institution Frequency %
M jal University of dland n 550
University outside Newfoundland & Labrador 19 14.7
College in Newfoundland & Labrador 23 179
College outside Newfoundland & Labrador 2 9.3
Don't know g 3.1

Students who planned not to pursue post-secondary education in the year following
high school graduation were asked three questions: one that related to occupation. one to
location of employment. and one regarding future plans for post-secondary education.

As can be seen in Table 4.21. the majority of students (61.4%) indicated the type of
job they thought they might obtain. Jobs in the sales (18.2%) and service (11.4%) industries

were the most y ioned. Sales ions included store clerks. supermarket

helpers. and gas bar while servi ions included b ¥
babysitting. hotel worker. and funeral home worker. Numbers in other occupational groups
varied ranging from 6.8% in construction trades to 2.3% in a2 number of other industry areas.

4.5% of those students indicated they thought they might have their own business. No

student indicated an occupation in either the mining or fishing industries.



104

Table 4.21
Jobs Expected by Students Not Pursuing Post-Secondary Education
N=44)

Occupational Group Frequency %
Artistic. literary, performing arts and related 1 23
occupations

Occupations in sport and recreation 1 23
Clerical and related occupations 1 23
Sales occupations 8 18.2
Service occupations 5 1.4
Forestry and logging occupations 1 25
Machining and related occupations 1 23
Product fabricating, assembling and repairing 1 23
occupations

Construction trades occupations 3 6.8
Transport equipment operating occupations 1 23
Other (own business) 2 4.5
Occupations not elsewhere classified 2 435
Don’t know 4 9.1
No response 13 29.5

When asked to indicate where they expected they would be employed in these
occupations, the majority (58.1%) felt it would be in their hometown area. while a further

9.7% believed they would be employed in i in N Jand and

Labrador (see Table 4.22). Nearly one third (29%) expected they would be employed in

occupations outside the province.



Table 4.22
Expected Employment Location Next Year
(N=31)

Location Frequency

Hometown area 18
Elsewhere in Newfoundland & Labrador 3
Outside of the province 9

No response !

Out of the number of students who did not plan to pursue post-secondary education

immediately following high school, 68.2% felt they would further their education at a later

time while another 18.2% were uncertain (see Table 4.23),

Table 4.23
Plans to Pursue Post-Secondary Education Later
(N=44)

Response Frequency %
Yes 30 68.2
No 3 6.8
Not sure 8 182
No response 3 6.8
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Research Question 3

‘What are the students’ future career expectations?

Responses from three items were used to answer this question. These items dealt
with employment status, occupation, and general place of residence expected in five to ten
years.

Students were asked to identify what they expected their employment status to be in
five 10 ten years as defined by the choices outlined in Table 4.24. Three quarters (75.2%) of
students expected to be employed full time which includes 8.1% who also expected to be
homemakers. Another 7.5% expected to have part-time or seasonal employment. While
12.7% expected to be furthering their education in five to ten years. an additional 3.5%
indicated that they expected they would be furthering their education and working at the same
time. Less than 1% expected to be unemployed in five to ten years.

Those students who expected to have full time or part time employment in five to ten
vears were asked to identify the occupation they would have. As Table 4.25 reveals. that
most students (71.9%) expected to be employed in occupations that they aspired towards
while a smaller number of students (13.5%) had occupational expectations that differed from
their occupational aspirations. 26.2% of those students with different occupational

expectations indicated they didn’t know what their occupation would be. Another 13.1%

believed they would be in ions related p orp ing while

the other 34.5% of the students” ions i K h ist, sales clerk. welder.

motor vehicle ic. heavy duty equij operator, and an ion in audio/visual
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equipment (see Table 4.26). As Tables 4.27 and 4.28 show. both the GED and SVP levels

of the occupations specified by students were generally high. Approximately 40% of the
occupations had GED levels of 4 and higher while the SVP time levels of over half (52.8%)
the occupations were 6 and higher.

Table 4.24

Future Work And Employment Status Expectations in 5 -10 Years
(N=173)

E i Freq. %
Employed full time 116 67.1
Furthering education 2 g
Employed full time & homemaker 14 8.1
Employed part time/seasonally & homemaker 7 4.0
Employed part time/seasonally & collecting E.I. 6 35
Employed and furthering educations 6 3.5
Unemployed but homemaker 1 0.6
No response 1 0.6

Table 4.25

Occupation Expected in 5-10 Years

N =171)

Occupation Expectation Freq. Yo
Same as previously identified 123 71.9
Different 23 135

No response 25 14.6




Table 4.26
Different Expected Occupations in 5 - 10 Years
N=23)
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Occupational Group Freq. %
Occupations in natural sciences, engineering and 3 13.1
mathematics
Occupations in social sciences and related fields 1 43
Artistic. literary, performing arts and related occupations 1 43
Sales occupations 1 43
Service occupations 2 8.7
Machining and related occupations 1 43
Product fabricating. ing and repairing 1 43
Construction trades occupations 1 43
Don’t know 6 26.2
No response 6 26.2

Table 4.27

GED Level of Different Expected Occupations

(N=17)
GED Freq. %
2 1 59
3 3 17.6
4 2 11.8
5 4 234
6 1 59
Unknown 6 353




Table 4.28
SVP Level of Different Expected Occupations
N=17)

109

SVP Freq. o

2 1 59
4 1 5.9
6 3 17.6
7 3 17.6
8 3 17.6
Unknown 6 353

Table 4.29 displays the data on where students expected to be living in five to ten

years. Over two thirds (68.8%) of students indicated they expected to be living outside

Newfoundland and Labrador while 16.2% expected to be living in their hometown area. A

relatively smaller number of students (13.3%) said they expected their future residence to be

elsewhere in the province.

Table 4.29
Students Expected Residence in 5-10 Years
(N=173)

Expected Residence Freq. %

Outside Newfoundland and Labrador 119 68.8
Hometown area in Newfoundland and Labrador 28 16.2
Other than hometown area in Newfoundland & Labrador 23 133
Don’t know 2 1.2
No response 1 0.6
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Research Question 4

What are students’ reasons for deciding not to further their education
immediately after high school graduation?

Students who did not plan to further their education immediately following high
school graduation were asked to select from a list of possible reasons, those that applied to
them. A summary of responses is shown in Table 4.30. The most frequently cited reasons
were: [ haven't decided what program ['d like to do (43.2%). followed by I have a chance
to work (31.8%), it costs too much money. and I do not have the grades to meet entrance
requirements (25% each). A fair number of students felt they did not have the ability to do
well in post secondary education (22.7%) while fewer believed they lacked money for school
(13.6%) or that further education is not necessary for them to get a job (13.6%). Having to
leave my home community and having no desire to pursue further education at this time were
cited as reasons for a smaller but equal number of students (11.4%). The number of students
in two of the remaining three reasons was low (4.5% and 2.3%), while a relatively higher
number (18.2%) indicated other reasons than those listed. Reasons cited in this category
included: already employed, wanting to work to save money, wanting to take a vear off.

needing more high school courses, and on a two year waiting list.
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Table 4.30

Reasons for Not Pursuing Further Education Following High School Graduation
(N=44)

Reasons Freq. %
I haven’t decided what program I'd like to do 19 43.2
[ have a chance to work 14 31.8
[t costs too much money 11 25
1 do not have the grades to meet entrance requirements 11 25
1 feel I don’t have the ability 10 227
1 may not have enough money for school 6 136
I feel that further education is not necessary to get a job 6 13.6
I would have to leave my home community 5 114
[ have no desire to further my education at this time 5 114
1 am needed at home 2 4.5
[ am getting married 1 23
Other 8 18.2
No response I 23

Students could choose any number of reasons. The total for each reason is displayed in the
table.

When asked to indicate the most important reason for not pursing post-secondary

ing high school the largest number of students
(11.4%) felt they did not have the grades to gain entrance into a post-secondary institution.
A slightly smaller group of students (9.1%) had not decided what program they would like

to do while another 6.8% had a chance to work next year. Other reasons thought to be most

important in planning not to pursue further education next year are listed in Table 4.31.
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Table 4.31

Most Important Reason for Not Furthering Education
N=44)

Reasons Freq. Y

1 do not have the grades to meet entrance requirements

wu
R

I haven’t decided what program 4 9.1
I have a chance to work 3 6.8
1t costs too much money 2 435
I feel I don't have the ability 2 4.5
[ feel further education is not necessary to get a job 2 435
[ am needed at home 1 23
I have no desire to further my education at this time 1 23
[ am getting married 1 23
No response 23 52.3

Research Question 5

How do students plan to fund their post-secondary education for next year?

Students who planned to pursue post-secondary education next year were asked to
indicate on a five point scale the amount of financial support for their education they
expected 1o receive from each of seven sources. As summarized by Table 4.32. the main
source of financial support was Canada Student Loans followed by parents. 42.9% of the 129
students indicated they expected Canada Student Loans to provide at least half of the funding
for their post-secondary education while 38% expected Canada Student Loans would fund

either most or all of their post-secondary education. A smaller number of students (36.4%)
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indicated they expected their parents to fund at least half of their post-secondary education
costs.

Almost 80% of the students expected parents to fund at least some of their post-
secondary education costs while smaller majorities of students indicated they felt at least
some of the necessary funds would be provided through summer jobs (62.8%) and Canada

Student Loans (61.3%) (see Table 4.32).

Table 4.32
Sources of Funding for Post-Secondary Education for Next Year
(N=129)

None Some Half Most All No

Sources response
% % % Y% % %

Parents 7.0 426 3.9 27.1 54 14.0
Other relative 357 17.8 0.0 1.6 0.0 44.9
Part time work during year 209 333 3l 0.8 0.0 419
Summer job 6.2 55.8 4.7 23 0.0 310
Canada Student Loan 132 194 39 357 23 255
Scholarship/Bursary 21.7 395 3.1 23 1.6 31.8

Other 16.3 4.7 0.8 23 08 75.1
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Research Question 6

What factors influenced students’ immediate career plans?

Students were presented with a list of factors believed to influence career plans and
were asked to indicate on a four-point scale the degree to which each factor influenced their
own immediate career plans. The factors that influenced most students were mother and
father. followed by the value placed on education at home and academic ability. As can be
seen in Table 4.33, 32.4% felt their mothers and 30.1% felt their fathers influenced their
plans alot. An additional 32.9% indicated their mother and 30.6% their father influenced
their plans for next year to some degree.

27.7% of students indicated that the value placed on education at home had a lot of
influence on their plans for next year while 21.4% felt it was their academic ability. When
examined for at least some degree of influence, a slight majority (52%) indicated that it was
their academic ability while a fewer number (50.2%) indicated it was the value placed on
education at home that had at least some influence on their plans for the year after Level II.
A number of factors such as friends, the value placed on work at home. teachers. high school

program. i in and Labrador. entrance requirements and

the desire to stay in or near home influenced at least a little the plans of 40% or more of the
students. Two factors (i.e. guidance counsellor and people outside the community)
influenced. to some degree. the plans of less than 20% of students.

Students were also asked to choose and rank the factors that had the most. the second

most. and the third most influence on their plans for next year. Parents (37%), friends (33%)
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and academic ability (30.6%) were listed most frequently as either the most. second most. or
third most influential factors (see Table 4.34). Other influential factors cited by smaller
numbers of students included mother. father. value of education in home. and desire to stay

at or near home.



‘Table 4.33

Factors That Influenced Immediate Career Plans

(N=173)
Factor Not at all A little Some Alot No response
Freq. % Freq. % Freq. % Freq. % Freq. %

Mother 20 11.6 38 220 57 329 56 324 2 12
Father 20 11.6 44 254 53 30.6 52 30.1 4 23
Other family member 61 353 44 254 47 272 15 8.7 6 35
Teacher 68 39.3 53 30.6 37 214 7 4.0 8 4.6
Guidance counsellor 105 60.7 30 17.3 20 1.6 10 58 8 4.6
Friends 29 16.8 57 329 61 353 21 12.1 5 29
Person in community 103 59.5 25 14.5 25 14.5 11 6.4 9 52
Person outside community 104 60.1 32 185 18 10.4 9 52 10 58
High school program 80 46.2 41 237 33 19.1 11 6.4 8 4.6
Academic ability 41 237 34 19.7 53 306 37 214 8 4.6
Economic conditions in 82 47.4 34 19.7 34 19.7 13 75 10 5.8

Newfoundland and Labrador

(continued)
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Table 4.34

Factors That Influenced Plans the Most

(N=173)
Factor Most Second Most Third Most

Freq. % Freq. % Freq. %o

Mother 22 12.7 9 52 5 a9
Father 9 52 16 9.2 9 L
Other family member 10 58 4 23 7 4.0
Teacher 1 0.6 4 23 6 35
Guidance counsellor 0 0.0 4 23 4 23
Friends 11 6.4 17 9.8 29 16.8
Person in community 5 29 5 29 3 1.7
Person outside community 1 0.6 5 2.9 1 0.6
High school program 5 29 4 23 3 29
Academic ability 13 75 2 12.7 18 10.4
Economic conditions in 3 17 6 35 4 23
Newfoundland & Labrador
Entrance requirements to post- 5 29 8 4.6 7 4.0
secondary schools
Desire 1o stay home Z 4.0 3 2.9 6 35
Family financial situation 5 29 3 17 5 29
Personal financial situation 4 23 5 29 4 23
Value on education at home 14 8.1 14 8.1 14 8.1
Value on work at home 1 0.6 6 35 8 4.6
Parents 40 23.1 19 11.0 5 2.9
Myself 1 0.6 0 0.0 0 0.0
No response 16 9.2 17 9.8 33 19.1
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Research Question 7

‘What factors did students perceive to be problematic in deciding career plans?

Some of the potential problems or concerns believed to be related to deciding career
plans were listed and students were asked to indicate how much of a problem each was in
their career decision-making plans. As displayed in Table 4.35. the cost of furthering
education was most problematic since 25.4% indicated it was a serious problem. 13.9% of
the students indicated that knowing what interested them posed a serious problem while
another 44.5% felt it was somewhat a problem in their decision-making plans. While
knowing what occupations are available and having to leave home were problematic for a
small number of students (5.8% and 6.4% respectively). a larger number of students
perceived these factors to have been somewhat a problem (58.4% and 37%) in their career
decision-making plans.

The problems of least concern for most students were high school preparation
(58.4%) and having to leave home (56.1%). However. approximately 41% to 64% indicated
each of the factors listed was at least somewhat of a problem for them in their career decision

plans for next year.



Table 4.35
Problems in Deciding Career Plans
(N=173)
Nota Somewhat Serious No response
Potential Problem problem problem problem

Freq % Freq % Freq % Freq %

The costs of furthering 62 358 66 382 44 254 1 0.6
my education

Knowing what 71 41.0 77 4.5 24 139 1 0.6
interests me

Having to leavehome 97  56.1 64 37.0 11 6.4 1 0.6

Knowing what careers 61 353 101 584 10 58 1 0.6
available

High school 101 584 67 387 4
preparation

IS
L

0.6

Research Question 8

Whatare students’ perceptions regarding their parents’ level of agreement with
immediate career plans?

Students were asked about each of their parents’ level of agreement with their
immediate career plans. Table 4.36 shows that the majority of respondents indicated that
both parents were in agreement with their plans. A large majority of students thought their
mothers (86.1%) and fathers (86.7%) at least mostly agreed with their plans. Less than 10%

of the students indicated that either of their parents disagreed somewhat with their decisions.
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Research Question 9

What are students’ perceptions regarding what their parents think they should
do immediately after high school?

The question “What do your parents think you should do after high school
graduation?” was presented to students. They were asked to respond for each parent by
selecting the appropriate statements listed in Table 4.37. The largest number of students
indicated that their mother (44.5%) or father (47.4%) would definitely like for them to further

their ion while an additional 26% of d 19.7% of fathers insisted their Level

11T student continue their education.

Overall. more than two thirds of students felt that their mothers (77.4%) and fathers
(72.3%) at least might like for them to continue their education after high school graduation.
Less than 15% of students believed that either their mother (10.4%) or father (12.1%) wanted
them to start working after high school graduation while an even smaller number thought
their mother (4.6%) or father (5.2%) wanted them to work and continue their education at

the same time.



Table 4.37

Parents Thoughts on What Student Should Do Next Year

(N=173)

Mother Father
Response
Freq. % Freq. %

Start working for pay 18 104 21 121
insist on continuing education 45 26.0 34 19.7
Definitely like me to continue education 77 445 82 474
Might like me to continue education 12 6.9 9 52
Work and continue education 8 4.6 9 52
Doesn’t care what I do 5 29 7 40
Don't know what they want me to do 2 12 4 a3
Doesn’t apply 2 12 3 1.7
No response 4 23 4 23

Research Question 10

What are students’ percepti garding their self-est and
attachment?

To assess in a general and exploratory way the self esteem of respondents. students

were with alist of positi worded self- as listed in Table 4.38
and were asked to indicate their level of agreement using a 5-point Likhert scale. The
majority of students felt positive about themselves as defined by each of the seven self-
esteem statements. Over three quarters of the students (ranging from 77.5% to 89.6%)

indicated agreement with each statement.
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To assess in a general and 'y manner the

ity of students. four
statements (see Table 4.39) were presented and students were asked to indicate their level
of agreement with each one using 2 5-point Likert scale. With the exception of one
statement. a minority of students (ranging from 20.2% to 29.5%) indicated some level of
community attachment with respect to their future career possibilities as defined by each
statement. The exception was that a majority of students (58.4%) indicated they presently

liked living in their respective community.
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Research Question 11

Are there gender differences on students’ career aspirations?

Most respondents (82%) gave at least one accupational choice. [t was therefore
considered appropriate to compare gender differences based on initial choices. Differences
were significant at the p <.05 level. (Note: the “no responses™ were excluded from the
analysis along with occupation choices made by a total of fewer than five respondents in
order to strengthen the analysis.)

When examined by gender. there were differences in several occupational groups.
As can be seen in Table 4.40, more rural females than males aspired to occupations in
managerial and administration. social science. teaching, medicine and health. and artistic and

literary gories. The ional ies that were listed by significantly higher

number of males were natural science, engineering, and mathematics, forestry and logging.

product fabrication. transport equij and ion trades. Thy ional groups
have typically been male dominant. None of the males aspired to teaching and related
occupations while a number of females (5.4%) aspired to managerial and administration type
occupations. As well, while males most frequently aspired to the traditionally male
dominated category of occupations in natural science. engineering and mathematics (29.0%).

females aspired most to i in the itionally female

category of medicine and health.
A chi-square analysis of the GED and SVP levels of students’ choices found no

significant gender differences at the 0.05 level. However, as can be seen in Table 4.41 and
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+4.42. higher proportions of females aspired to occupations with high GED (>4) and SVP (>6)

levels.

Table 4.40

Occupational Choices by Gender

(N=143)

Males (N = 69) Females (N = 74)
Occupational Group
Freq. % Freq. %

Managerial. administrative and related 1 1.4 B 54
occupations.
Occupations in natural sciences. 20 29.0 6 8.1
engineering and mathematics
Occupations in social sciences and related 2 29 13 17.6
fields
Occupations in religion 2 29 1 14
Teaching and related occupations 0 0.0 8 10.8
Occupations in medicine and health 6 8.7 21 284
Artistic. literary, performing arts and 3 43 6 8.1
related occupations
Occupations in sport and recreation 2 29 0 0.0
Clerical and related occupations 0 0.0 1 1.4
Sales occupations 0 0.0 1 L4
Service occupations 7 10.1 9 122
Farming, horticultural and animal- 0 0.0 1 14
husbandry occupations
Forestry and logging occupations 4 5.8 0 0.0
Mining and quarrying including oil and gas 2 29 0 0.0

field occupations

(continued)



Table 4.40 continued
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. Males (N = 69) Females (N = 74)
Occupational Group
Freq. % Freq. %
Processing occupations 0 0.0 1 1.4
Machining and related occupations 2 29 0 0.0
Product fabricating, assembling and 7 10.1 1 1.4
repairing occupations
Construction trades occupations 3 43 0 0.0
Transport equipment and operating 7 10.1 1 1.4
occupations
Don'’t know 1 1.4 0 0.0
6222 p=0.000
Table 4.41
GED Levels by Gender
(N=143)
Males (N = 69) Females (N = 74)
GED
Freq. % Freq. %
0 1 14 0 0.0
2 5 12 1 1.4
3 13 18.8 11 149
4 14 20.3 10 13.5
) 26 377 36 48.6
6 10 14.5 16 216

x*=7332 p=0.197



Table 4.42
SVP Levels by Gender
(N =143)
Males (N = 69) Females (N = 74)
SVP
Freq. % Freq. %
2 1 14 0 0.0
3 4 5.8 3 4.1
4 4 5.8 4 54
5 5 2 1 14
16 32 10 135
18 26.1 31 419
19 27.5 24 324
1 14 L 14

10.06  p=0.261

Research Question 12

Are there gender differences on students’ immediate career plans?

A comparison of immediate plans by gender revealed no significant differences.
However. as Table 4.43 shows, a higher proportion of females (81%) than males (68.5%)

planned to further their education. As well. higher pi

portions of males planned to return

to high school (5.6% versus 0%) or had no plans at all (4.5% versus 1.2%).

Whil

& rdi were not statistically signi withrespect o the type and
location of post-secondary institutions planned on being attended by those furthering their

education, it should be noted that a larger proportion of females (61.8%) than males (47.5%)
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planned to attend Memorial University of Newfoundland (see Table 4.44). However. a

larger proportion of males (24.6%) than females (11.8%) planned to attend a college in

Newfoundland and Labrador.
Table 4.43
Immediate Plans by Gender
N=173)
Males (N = 89) Females (N = 84
Plans
Freq. % Freq. %
Furthering education 61 68.5 68 81.0
Working 15 16.9 11 13.1
Taking a year off 4 45 4 48
Returning to high school 5 56 0 0.0
No plans 4 4.5 1 12

X =7.66 p=0.105

Table 4.44
Type and Location of Institution Planned to Attend by Gender

N =129)
Institution Males (N =61) Females (N = 68)
Freq. % Freq. %
Memorial University of Newfoundland 29 475 42 61.8
University outside of province 8 13.1 1 16.2
Public or private college in province 15 24.6 8 11.8
Public or private college outside province 6 9.8 6 88
Don’t know 3 49 1 15

771 p=0.260



Research Question 13
Are there gender differences on students’ career expectations?
Each of the three component aspects of this variable was examined for significant

gender differences. These included: expected future employment status. educational and;or

and resi location. With respect to expected future

mploy tatus, signif gender diffes isted. Whil i ly 75% of both
males and females expected to be employed full-time in five to ten vears, significantly more
females (14.5% compared to 2.2%) indicated they expected to be employed full-time and a

homemaker (see Table 4.45). More males than females expected to be employed part-time.

or v and ing E.I., while i ly equal numbers of both expected to be

ployed part-time. or 11} hy k

and a Slightly more females expected to
further their education or be employed and furthering their education.

There were significant differences with respect to the occupational expectations of
those who indicated they would be employed whether full or part-time in five to ten years.
Out of this number, more females (93.1% compared to 75.7%) thought they would be
employed in the same occupation they aspired to in Level IIl whereas more males (24.3%

10 6.9%) felt

ploy would be in an occupation different than what they

aspired to in Level III (see Table 4.46).
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Table 4.45
Employment Expectations by Gender
N=172)

Males (N = 89) Females (N = 83)

Employment expectations

Freq. % Freq. %
Full-time employment 66 742 50 60.2
Part-time/seasonal and collecting E.I. 6 6.7 0 0.0
Full-time and homemaker 2 22 12 145
Part-time/seasonal and homemaker 3 34 4 48
Furthering education 10 11.2 12 14.5
Employed and furthering education 2 22 4 48
_Unemployed but homemaker 0 0.0 1 1.2

x=1715  p=0.01

Table 4.46
Future Occupation Expectations by Gender
(N = 146)

Males (N = 74) Females (N = 72)

Future expectations

Freq. % Freq. %
Same 56 75.7 67 93.1
Different 18 243 5 6.9

¥=831  p=000

As can be seen in Table 4.47. no significant gender differences were evident with
respect to the expectations of future residence location. In fact. approximately equal

proportions of males and females expected to be living in each of the areas listed.



Table 4.47

Future Expectations of Residence Location by Gender

(N=172)

. Males (N = 88) Females (N = 84)
Lccation
Freq. % Freq. %

Hometown 15 17.0 13 155
Within province. but not hometown 12 13.6 11 13.1
Outside province 60 68.2 59 70.2
Don’t know 1 1.1 1} 1.2

Research Question 14

Are there gender differences on students’ reasons for deciding not to pursue

post: y education i i ing bigh school
A chi-square analysis at the 0.05 level did not reveal statistically significant gender

differences in students’ reasons for not continuing education immediately after high school

graduation (see Table 4.48), or with respect to their i reason for not

their education (see Table 4.49). There were, however, some interesting observable
differences. A larger proportion of males than females (32.1% compared to 6.7%) felt they
did not have the ability to do well in post-secondary studies as a reason for not pursuing
further education immediately after high school graduation while more females (33.3%
versus 21.4%) indicated they did not have the grades to meet entrance requirements of post-
secondary institutions as a reason. Interestingly, a higher proportion of males (14.3% versus

6.7%) indicated having to leave their home community, having ne desire to further their

education at this time, and feeling further education was y as reasons for planning
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NOt 10 pursue pe dary education i i ing high school
Although not statistically significant at the 0.05 level, a higher percentage of males
(15.4% versus 0.0%) cited educational costs. lack of ability. and the belief that further

education is not necessary for them to get a job as the most important reasons for not

their ion at this time. Indecision about what program to do. however. was
cited by a higher proportion of females (37.5%) than males (7.7%). Other observable
differences can be seen in Table 4.49. Note that “no responses” and reasons cited by  total

of less than five students were excluded to strengthen the analysis.

Table 4.48
Reasons for Not Continuing Education by Gender
IN=43)
Males (N = 28) Females (N = 15) Chi-square
Reason "
Freq. % Freq. % & P
[iKoststho il 7 2 4 267 00l 09
money
I may not have
enough money for 4 143 2 13.3 0.007 0.93
school
[epidpcilare 4 143 I 67 055 046
home community
[ feel I don’t have the 9 11 n 67 155 0.06

ability to do well

(continued)
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Table 4.48 continued

Reason Males (N =28) Females (N = 15) Chi-square

Freq. % Freq. % X P
Lbaventdetidedon, 45 464 6 400 0164 069
a program
I don’t have grades
10 meet entrance 6 214 5 333 0.727 039
requirements
I am needed at home 2 7.1 0 0.0 L124 0.29
[ have no desire to .

2 4

further education 4 14.3 1 6.7 0.552 046
I feel furthering my
education is not 5 179 1 6.7 1.019 0.31
necessary to get a job
[ have a chance to go 9 32.1 5 333 0.006 0.94
to work
[ am getting married 0 0.0 1 6.7 1911 0.17
Other 5 17.9 3 20 0.03 0.86

Students could give more than one reason. The totals for each reason are displayed in the
table.

Table 4.49
Most Important Reason for Not Continuing Education Next Year by Gender
(N=21)

Males (N = 13) Females (N = 8)

Reason

Freq. % Freq. %
It costs too much money 2 15.4 0 0.0
[ feel I don’t have the ability 2, 154 0 0.0
I haven't decided on a program 1 7.7 3 37.5

(continued)



Table 4.49 continued

Males (N = 13) Females (N = 8)
Reason

Freq. % Freq. %
I don’t have the grades to meet entrance 2 154 0 0.0
requirements
I am needed at home 1 27 0 0.0
I have no desire to further my education at 1 T 0 0.0
this time
1 feel vfunher education is not necessary to 5 154 0 00
geta job
I have a chance to work 2 154 1 125
I am getting married 0 0.0 1 1245

904 p=027

Research Question 15

Are there gender differences on factors that influenced students’ immediate

career plans?

The pattern of responses by gender with respect to those factors perceived to have

influenced immediate career plans did not vary much except for two (see Table 4.50).

Significantly more females than males perceived that their mothers (42.9% versus 23.0%.
x*=3.80. p<0.05) and academic ability (32.1% versus 12.3%. x* = 10.23, p< 0.05) had a ot
of influence on their career plans for next year.

When differences by gender were examined on those factors having at least a little

influence. significantly more females (44.0% versus 28.4%) indicated their guidance
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{lor had i d their i i plansat leastalinle. A significantly higher
percentage of males (55.7%) than females (40.0%), however, felt their personal financial
situation had a least a little influence on next year's plans.

Although the differences were not statistically significant. more females perceived

their high school program. academic ability, the ic condition in N land and

Labrador. and the value placed on education in the home had at least a little influence on
their plans while more males perceived a family member other than their parents and a
person in the community influenced their plans at least a little (see Table 4.51).

As Table 4.52 shows, there were statisti igni gender di factors

perceived by students to have infl theiri diate career plans the most. Mother was
listed by a greater proportion of females (18.8%) than males (9.1%) while father was cited
by more males (10.4% versus 1.3%) as having influenced immediate career plans the most.
As well. a higher percentage of males (10.4%) than females (2.5%) perceived that a family

member other than a parent had the most influence on next year’s plans.
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Table 4.51

Male Female
Factor x? p
Freq. % Freq. Yo
Entrance requi to post dary 41 50.6 44 537 0.151 0.7
Desire to stay home or near home 40 48.2 34 41.0 0.88 0.35
Financial situation of family 31 38.8 38 46.3 0.95 0.33
Personal financial situation 44 55.7 32 40 3.93 0.04*
Value placed on education in home 54 659 65 78.3 3.19 0.07
Value placed on work in home 47 58.0 52 62.7 0.37 0.55

*statistically significant (p< 0.05)

Trl
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Table 4.52

Factors That Influenced Plans the Most by Gender

(N=157)
Factor Male (N=77) Female (N=80)

Freq. % Freq. %

Mother 7 9.1 15 18.8
Father 8 104 1 13
Other family member 8 104 2 25
Teacher 0 0.0 1 13
Friend(s) 74 9.1 4 5.0
Person in community 3 39 2 25
Person outside community 0 0.0 1 1.3
High school program 0 0.0 5 6.3
Academic ability 6 7.8 7 8.8
E ic condition in N & Labrador 1 13 2 2.5
Entrance requirements to post-secondary schools 2 26 3 38
Desire to stay home or near home 4 52 3 38
Financial situation of family 2 26 3 3.8
Personal financial situation 4 52 0 0.0
Value placed on education in home 6 78 8 10.0
Value placed on work in home 0 0.0 1 13
Parents 18 23.4 2 27.5
Myself 1 1.3 0 0.0

¥=2756 p=005



Research Question 16

Are there gender differences on factors perceived by students to be problematic
in deciding career plans?

No statistically significant gender differences were found at the p<0.03 level with
respect to factors perceived to be problematic in deciding career plans. As Table 4.53 shows.
however. observable gender differences did exist in three areas. A higher proportion of
males than females perceived high school preparation (47.8% versus 34.5%) and knowing
what interests me (63.6% versus 53.6%) to have been at least somewhat problematic as they
endeavoured to decide their career plans. Having to leave home. however, was considered

at least somewhat problematic by more of the females (50%) than males (37.5%).
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THE RURAL SAMPLE

Demographic Profile

As described in the d hic section of the sample. i from

the first eight questions was used to provide a basic demographic profile of the rural sample.

Gender and Area
As Table 4.54 illustrates, the distribution of the rural sample by gender was fairly
even with 50.9% males and 49.1% females. In fact, the rural sample was more evenly

distributed by gender than either the urban or the combined sample.

Table 4.54

Combined Gender and Area Distribution of Sample
Rural (N = 106) Urban (N = 67) Total (N = 173)

Gender
Freq. % Freq. % Freq. %
Male 54 50.9 35 522 89 514
(60.7) (39.3) (100)
Female 52 49.1 32 478 84 48.6
(61.9) (38.1) (100)
Total 106 100 67 100 173 100

(61.3) (38.7) (100)
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Age
Students’ ages ranged from 16 years to 20 years old and old. The majority of students
(85.8%) were in the 17 - 18 age bracket with half of the students (50.9%) 17 years old while
an additional one third (34.9%) were 18. More of the males were 17 while a greater

proportion of the females were 18 and 19 (see Table 4.55). Differences were not significant.

Table 4.55

Age Distribution

(N = 106)

Males (N = 54) Females (N = 52) Total (N = 106)

Age Freq. % Freq. % Freq. %
16 1 1.9 2 38 3 28
17 29 §3.7 25 48.1 54 50.9
18 18 333 19 36.5 37 349
19 4 74 6 115 10 9.4
20+ 2 3.7 0 0.0 2 1.9

Grades

As Table 4.59 shows, the greatest number of students for both years (42.5% and
49.1%) indicated they had overall averages of 80 and above. Almost an equal number of
students for both years reported averages that were 65 and above. No students indicated they

had an overall failing average for either year.

There were statisti ignif gender diffe on averages for both years.
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Table 4.56 shows that significantly more females (61.5% versus 24.1%) had overall averages
for last year in the 80+ grade range while a higher percentage of males (75.9% versus 38.5%)
reported their last year’s average below 80 (x*= 17.88, p = 0.00)
With respect to this year’s average, significantly more females (71.2%) than males

(27.8%) indicated an overall average of 80 and above. The below 80 grade range. however.

was si; by a higher ion of males (see Table 4.57).
Table 4.56
Average Last Year of Rural Students
(N =106)
Male (N =54)  Female (N =52) Total (N = 106)
Average
Freq. % Freq. %  Freq. %
80+ 13 24.1 32 61.5 45 425
65-79 26 48.1 17 32.7 43 40.6
50-64 15 27.8 3 5.8 18 17.0
49 or below 0 0.0 0 0.0 9 0.0

¥=1788 p=000
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Table 4.57
Average This Year of Rural Students
(N =106)
Male (N =54)  Female (N =52) Total (N = 106)
Average
Freq. % Freq. Yo Freq. %
80+ 15 278 37 7.2 52 49.1
63-79 26 48.1 9 173 35 33.0
50-64 13 24.1 6 115 19 179
49 or below 0 0.0 0 0.0 0 0.0
p=0.00
Table 4.58
Comparison of Average Both Years of Rural Students
N=106)
Last year This year
Average
Freq. % Freq. %
80+ 45 425 52 49.1
65-79 43 406 35 33.0
50-64 18 17.0 19 179

49 or below 0 0.0 0 0.0




Parent Education Level

Table 4.59 displays the educational level of parents’ for the rural sample. Almost two
thirds of students indicated that their mothers (65.1%) and almost half their fathers (49.1%)
had completed at least high school graduation. An equal number of mothers and fathers were
either university or college graduates (23.6%). Although the number of mothers who had

completed either some university or college level of education (13.2%) was low. it was twice

as many fathers (6.6%). While a fairly ial number of parents had less than

ahigh school education, amuch higher f fathers (48%) than mothers (34%) were

in this category.

Table 4.59

Education Level of Parents of Rural Students

(N = 106)

Mother Father
Education Level
Freq. % Freq. %

Some schooling 36 34.0 51 48.1
Graduated from high school 30 283 20 189
Some university education 7 6.6 4 38
Some college education 7 6.6 3 28
University graduate 13 123 14 13.2
College graduate 12 113 1 104
Don’t know 1 0.9 2 1.9

No response 0 0.0 1 0.9
o Iesponse




Parent Employment and Occupational Status

As can be seen in Table 4.60, more than half of the students reported that their fathers
were employed full time (57.5%) while slightly less than half of students’ mothers (47.2%)
had full time employment. The number of fathers and mothers with part time employment
was about equal (29.2% and 27.4%). The number of unemployed mothers was fairly high

(24.5%) and more than doubled the number of unemployed fathers (10.4%).

Table 4.60

Employment Status of Rural Parents

(N = 106)

Father Mother
Employment status
Freq. % Freq. %

Employed full-time 61 575 50 472
Employed part-time 31 29.2 29 274
Unemployed 11 104 26 245
Retired 1 0.9 0 0.0
No response 2 1.9, 1 0.9

Parent occupations were grouped according to the major group codes found in the
Classification and Dictionary of Occupations (CCDO, 1989). As can be seen in Table 4.61.
parental occupations were classified under 18 different occupational groups. The most
frequently cited occupation for fathers were in forestry and logging (20.8%) followed by

occupations in constructions trades (14.2%), mining (10.4%), product fabricating, and
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teaching (9.4% each). Only 6.6% of fathers had an occupation in the fishing industry.
Occupations in the service industry (14.2%) were most frequently cited for mothers.
This was followed by clerical occupations (9.4%), occupations in medicine and health
(9.4%). sales (8.5%), and teaching (8.5%).
While the percentage of each parent in teaching was about equal, more of the fathers

were in traditi I

groups such as fishing, forestry and
logging. construction and mining whereas more mothers were in the traditionally female
dominated occupational groups which include nurses, cosmetologists, and sales/store clerks

(see Table 6.61).

Table 4.61
Parent Occupation Group of Rural Sample
(N =106)

Father Mother
Occupational Groups

Freq. % Freq. %

Managerial, administrative and related 3 2.8 7 6.6
occupations

Occupations in natural sciences, 1 09 1 09
engineering and mathematics

Occupations in social sciences and 0 0.0
related fields

[

19

Occupations in religion

©
°

0.9
(continued)
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Table 4.61 continued

Father Mother

Occupational group

Freq. % Freq. %
Teaching and related occupations 10 9.4 9 85
Occupations in medicine and health 4 3.8 10 94
Clerical and related occupations 0 0.0 10 94
Sales occupations 3 28 9 85
Service occupations 1 0.9 15 14.2
Fishing. trapping and related 7 6.6 2 1.9
occupations
Forestry and logging occupations 22 20.8 0 0.0
Mining and quarrying including oil and 11 104 1 0.9
gas field occupations
Processing occupations 2 1.9 7 6.6
Machining and related occupations 1 09 0 0.0
Product fabricating, assembling and 10 94 3 2.8
repairing occupations
Construction trades occupations 15 142 2 1.9
Transport equipment operating 3 28 0 0.0
occupations
Occupations not elsewhere classified 3 2.8 4 3.8
No response 8 7.5 23 21.7

As shown in Table 4.62, the GED levels for the majority of both parents” occupations

were generally low. 59.2% of the father’s ions and 53% of the mother”

had a GED of less than four. GED levels for 3.1% of the fathers’ occupations and 1.2% of
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the mothers’ occupations could not be determined because they owned businesses that were
uncodeable.

The SVP time for parents’ occupations were about evenly distributed between
preparation times of up to one year and those from one to ten years. 46% of fathers™
occupations and 53% of mothers’ required a maximum SVP level of five while 51% of the
fathers’ and 46% of the mothers’ occupations had SVP levels of at least six (see Table 4.63).
More of the fathers’ occupations had high SVP levels of six and above than the mothers’
occupations. SVP levels could not be determined for small numbers of the fathers™ (3.1%)

and mothers’ (1.2%) occupations.

Table 4.62
GED Level of Rural Parents’ Occupations
Father (N = 98) Mother (N = 83)
GED level
Freg. % Freq. %
1 4 4.1 5 6.0
2 30 30.6 24 28.9
3 24 245 15 18.1
4 17 17.3 18 a1
3 17 17.3 19 29
6 3 3.1 1 12
8 3 3.1 1 12

GED level is based on both formal and informal aspects of education which contribute to a
worker’s reasoning development, ability to follow instructions, and the acquisition of
mathematical and language skills.



Table 4.63

SVP Level of Rural Parents’ Occupations
N— Father (N = 98) Mother (N = 83)

Freq. % Freq. %

0 3 31 1 12
1 0 0.0 0 0.0
2 5 5.1 28 3537
3 2 224 4 4.8
4 10 10.2 2 24
5 8 82 10 12.0
6 8 8.2 11 133
7 33 33.7 23 277
8 9 9.2 4 48
9 0 0.0 0 0.0

SVP level is based on the time required to learn the skills and techniques needed for an

occupation.

Research Question 1

‘What are the students’ career aspirations?

The maximum number of occupational choices listed by students was two. Most

students (78.3%) gave one choice while 9.4% gave two and 12.3% gave no choice. (See

Table 4.64)



Table 4.64
Number of Occupational Choices by Rural Students
(N =106)
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Number of choices Frequency %
One 83 78.3
Two 10 9.4
No response 13 123
When student ional choices were to the majar group

codes of the Canadian Classification and Dictionary of Occupations (CCDO. 1989). twenty

categories emerged as displayed in Table 4.65. Almost half of student choices (48%) were

distributed among medicine and health (17%), natural science, engineering and mathematics

(16%). and service (15.1%) occupations. The number of choices within other occupational

fields varied from 8.5% in social sciences to less than 1% in fields such as religion. sales.

clerical. and ing/horti Few aspired to

students indicated an occupational choice within the fishery.

in mining (1.9%) and no



Table 4.65
Occupational Choices of Rural Students
(N = 106)

Occupational group Frequency %

Managerial, administrative and related 3 28
Occupations in natural science, engineering and 17 16.0
mathematics

Occupations in social sciences and related fields 9 85

Occupations in religion 2 1.9
Teaching and related occupations 5 4.7

QOccupations in medicine and health 18 17.0
Anislict literary, performing arts and related 4 3.8

occupations

Occupations in sport and recreations 1 0.9

Clerical and related occupations 1 09

Sales occupations 1 09

Service occupations 16 15.1
Farming_. horticultural and animal-husbandry 1 09

occupations

Forestry and logging occupations 4 3.8

Mining _and quarrying including oil and gas field 2 1.9

occupations

Processing occupations 1 0.9

Machining and related occupations 2 19

Produc‘_fabricating, assembling and repairing 6 57

occupations

Construction trades occupations 4 3.8

(continued)



Table 4.65 continued

Occupational group Frequency %o
Transport equipment operating occupations 4 3.8
O ions not lassified 2 1.9
No response 2: 19

Up to two choices are included in the totals.

As Table 4.66 shows, the most frequent General Education and Development (GED)
levels of occupational choices made by rural students were generally high. The majority of
chosen occupations had GED levels of five (39.8%) or six (16.1%).

The most frequently cited SVP levels were generally high. While the most frequently
cited SVP level was seven (35.5%), level eight was the second most frequently cited (26.9%)
followed by level six (23.7%). Occupations with SVP levels lower than six were cited less

frequently (see Table 4.67).



Table 4.66

GED Levels of Occupational Choices of Rural Students

N=93)
GED Frequency %
2 3 54
3 23 24.7
4 21 226
5 37 39.8
6 15 16.1
8 2 22

Note: Totals include up to two choices.

Table 4.67

SVP Levels of Occupational Choices of Rural Students

N=93)
SVP Frequency %
0 2 22
3 3 54
4 7 75
L) 6 6.5
6 22 23.7
7 33 355
8 25 26.9
9 3 32

Note: Totals include up to two choices.
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When asked how long they have been interested in their occupational choice almost

(40%) indicated greater than two years. The majority of students (74.2%) felt they were
interested in the occupation for at least one year (see Table 4.68). As Table +.69 shows.
almost half the students (48.4%) became interested in their occupational choice through
factors other than the people listed. Some of the factors mentioned included personal
interests. school courses. reading and research, television, volunteer work. a sense of personal
calling. and an uncle. The number of students who indicated that they became interested in

their desired occupation through either a teacher or guidance counsellor was low.

Table 4.68
Length of Occupational Interest for Rural Students
(N=93)
Total
Length of Interest
18 i Freq. %
Less than 1 year 16 172
1-2vears 32 344
More than 2 years 37 398

Don’t know 8 8.6
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Table 4.69

How Rural Students Became Interested in Occupational Choice

(N=93)
How Frequency %
Other 45 48.4
Friends 17 183
Combination of 12 129
Parents 11 11.8
Teacher 4 43
Guidance Counsellor 3 32
No response i 1.1

Table 4.70 shows that aver halfthe students (59.1%) knew someone in the occupation
they desired to have in five 1o ten years. When asked if they had discussed the occupation

with that person. most (70.9%) said they did (see Table 4.72).

Table 4.70
Student Knew Someone in Chosen Occupation (Rural)

(N=93)

Response Frequency Y%
Yes 55 59.1
No 38 409
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Table 4.71

Student with in Desired O« (Rural)

(N=55)
Response Frequency %
Yes 39 70.9
No 16 29.1

Research Question 2

What are the students’ immediate career plans?

As can be seen in Table 4.72, over two thirds (69.8%) of the rural students planned

to further their education immediately after high school graduation while 17% indicated they

planned to work. The remaining 13.3% either had no plan, planned to return to high school

or planned to take the year off.

Table 4.72

Immediate Career Plans of Rural Students

Immediate plan Freq. %
Further education or training 74 69.8
Work 18 17.0
Take year off 6 5.7
Return to high school 4 3.8
4 38

No plans
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Of those students who indicated plans to further their education or training next vear.

43.2% planned to attend N ial University of Ne dland while an additi 122%

planned to attend a university outside Newfoundland. Almost three quarters (72.9%) of the

students planning to pursue p ion i diately after high school

graduation planned to attend an institution within the province (see Table 4.73).

Table 4.73

Institution Planned to Attend by Rural Students

N=T74)
Institution Frequency %
Memorial University 32 432
University outside Newfoundland & Labrador 9 122
Public or private college in province 22 29.7
Public or private college outside province 8 10.8
Don’t know 3 4.1

Out of the number of rural students who planned not to further their education next
year. about 65% planned to be working in some kind of occupation. Table 4.74 displays the
occupational groups in which those students thought they might have jobs. The most
frequently cited occupational category was sales (18.8%) followed by unclassified
occupations (12.5%) such as manual labour and owning an unspecified business and
construction trades (9.4%). The remaining number was equally distributed among the other
listed categories. None of those students indicated that they thought they would have jobs

in either fishing or mining. Most jobs cited were low paying with low GED and SVP levels.
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‘When asked to indicate where they thought they would be employed in their jobs next

vear, over half (57.1%) indicated somewhere in Newfoundland and Labrador with the largest
group (47.6%) expecting the job to be in the hometown area (see Table 4.75). Over one third

(38.1%) expected to have an occupation that would take them outside the province.

Table 4.74
Jobs Expected Next Year by Rural Students Not Pursuing Post-Secondary Education
(N=32)

Occupational Group Frequency %

Clerical and related occupations 1 31

Sales occupations 6 18.8
Service occupations 2 6.3
Forestry and logging occupations 1 31

Machining and related occupations 1 34

Product fabricating, assembling and repairing 1 3.1

occupations

Construction trades occupations 3 9.4
Transport equipment operating occupations 1 3

Occupations not elsewhere classified 4 12.5
Don’t know 1 3.1

No response 11 344




Table 4.75
Area Expected to Work by Rural Students Not Furthering Education

N=21)

Location Frequency %
Hometown area 10 47.6
Elsewhere in Newfoundland & Labrador 2 9.5
Outside of the province 8 38.1
No response L 48
Astothep yi ions of th dents planning not to pi d

immediately after high school graduation, Table 4.76 shows that almost two-thirds (65.6%)
expected to further their education at a later time while another 21.8% expressed uncertainty.

6.3% indicated they did not expect to further their education at all.

Table 4.76

Intentions of Rural Students to Further Education Later

(N=32)
Response Frequency %
Yes 21 65.6
No 2 6.3
Not sure 7 21.8

No response 2 6.3
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Research Question 3
What are the students’ future career expectations?

As with the bined samples, from three questions related to expected

employment status, occupation, and general area of residence in five to ten years were used

to answer this question. With respect to their expected employment status in five to ten

vears. 90.6% indicated they expect to h: ither full-ti part-ti ploy
81.1% expected to be employed full-time which included 8.5% who also expected to be a

h ker. While a small (8.6%) expected to be furthering their education. no

students thought they would be unemployed.

Table 4.77
Expected Employment Status of Rural Students in 5 -10 Years
(N =106)
Employment Status Freq. %
Employed full-time 77 726
Employed full-time & homemaker 9 85
Furthering education 9 85
p part-ti & 6 57
pl p & coll ElL 4 38
No response 1 0.9

Those students who expected to be employed either full-time or part-time in five to

ten years were asked whether or not their occupation would be the same as or different from
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their desired occupation as identified earlier. As Table 4.78 shows, the majority of students
(87.5%) expected their employment to be in the same occupation they earlier indicated they
would like to have while 12.5% expected a different occupation.

Table 4.79 shows that out of those students who expected to have occupations
different from their desired ones, the largest group (25%) indicated they did not know what
that occupation would be. The most frequently cited occupational category was natural
science, engineering and mathematics (16.7%) which included occupations in computer

systems and i The other ions were equally distributed among three

categories (8.3% each) and included the following: welder, motor vehicle mechanic. and
heavy equipment operator. As can be seen in Tables 4.80 and 4.81, while the GED levels

for these occupations are generally low, the SVP time levels for the majority were high.

Table 4.78

Expected Occupation of Rural Students in 5-10 Years

(N =96)
Occupation Expectation Freq. %
Same as previously identified 84 875

Different 12 12.5




Table 4.79

Different Occupations Expected by Rural Students in 5 - 10 Years
N=12)

168

O ionaj Group Freq. %
Occupations in natural sciences, engineering and 2 16.7
mathematics
Machining and related occupations 1 83
Product fabricati ing and repairing i 1 83
Construction trades occupations 1 8.3
Don’t know 3 25.0
No response 4 333
Table 4.80
GED Level of Different Occupations Expected by Rural Students
(N=8)
GED Freq. %
0 3 375
3 2 25
3 1 125
5 2 25
Table 4.81
SVP Level of Different Occupations Expected by Rural Students
(N=8)
SVP Freq. %
0 3 375
6 2 25
7 2 25
8
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Table 4.82 shows where the rural students expected to live in five to ten years.
Almost three-quarters (73.6%) expected their area of residence to be outside Newfoundland
and Labrador. Out of the remaining 26.4%, the majority of thase (18.9%) felt they would be

living in the province but not in or near their hometown.

Table 4.82

Expected Area of Residence for Rural Students in 5-10 Years

(N = 106)
Location Freq. %
Outside Newfoundland and Labrador 78 73.6
Other than hometown area in Newfoundland & Labrador 20 189
Hometown area in Newfoundland and Labrador 7 6.6
Don’t know 1 0.9

Research Question 4
What are the students’ reasons for deciding not to further their education
immediately after high school graduation?

Table 4.83 provides a summary of the responses of rural students with respect to their

reasons for deciding not to pursue post y ed i diately after high school

graduation. The most frequently cited reasons were as follows: / haven 't decided what
program I would like to do (37.5%), I have a chance to work (34.4%), and  do not have the

grades to meet p lary entrance requi (31.3%). Over one-quarter of the

students indicated the costs of post-secondary education and perceived lack of academic



“3|qe1

a1 U1 paAe|dSIp S1 UOSE3I Y983 10] [B101 Y| °SUOSER JO ISGUINU AUE 3S00YD P[NOD SIUSPMS

e 1 " paLLeW Juma3 Uk |
€9 T 2WoyY I8 papadau wre |
t'6 [3 W STY} 18 UONBONPa AW ISYUMY 0} 3IIS3P OU JARY |
3| t Anumunuos swoy Auw 2AB3| 01 9ABY PINOM |
9¢1 & qof £ 103 01 ATess303U 10U ST UONEINPS JSYUTY 1841 [23] |
881 9 100y0s 103 A3uow ySnous aAey 10U Kew |
61T L FEliiTe}
'8¢ 6 Aujiqe a1 sAey 1,U0p | [39) |
1'8C 6 Aauow yonui 00} 51509 1]
€1 01 S1uawaNba 95UBNUS 133U 03 S3PeI3 3y SAEY 10U Op |
1843 1 }I0m 0] 30URYD B 3ARY |
sLe [ op 01 urex3o1d 1eym papidap 1,uaAey |
% “ba1g suoseoy

@ZE=N)

JE2 4 1X3N UOUEINPF AIEpu0dIS-}504 SuInsing JON SHUIPMIS [EANY 10§ SUOSERY

€8°F3qEL

‘UONEINP? JAYUTY 10j ASUOW WIOS SAES PUE Y10Mm 01 FunIUEM PUE Jjo Teak & ayel

01 Bunuem "S3sM02 [00Yds Y1y a10uw 125 01 Bunuem ‘uonenpeIs 1ae Y1om aum-[|ny Sutaey

*pado|dua Apeal[e :papnjouI SIUSPMIS 31 JO %6 [ 7 Aq Pald 219m 1BUI SUOSBA1I3YIQ ‘%] '€ 01

2,881 Wol SurBure: SIUSPMIS JO 13GUNU PaLIeA & AQ PaISI] 13m 19710,, 1d30X3 SUOSEaI 1310

11V “Teak 1xau uoneanpa 19yumy ansmd o1 10u Buruweld 10j suoseal se (Yoea v 1°8Z) AN[Iqe

0Ll



171

When asked to identify the reason that was most important in their decision not to
pursue post-secondary education immediately after high school graduation. the most

frequently cited was not having the grades to meet p v entrance

(15.6%) followed by having a chance to work (9.3%). Response rates for the other reasons

given were low (see Table 4.84).

Table 4.84

Most Important Reason for Rural Students Not Pursuing Post-Secondary Education
(N =32

Reasons Freq. %
[ do not have the grades 5 156
I have a chance to work 3 9.3
It costs too much money 2 6.3
[ feel I don’t have the ability 2 6.3
I feel that further education is not necessary to get a job 2 6.3
I am needed at home 1 31
I am getting married 1 3.1
No response 16 50.0

Research Question 5
How do students plan to fund their post-secondary education for next year?
Students who planned to pursue post-secondary education after high school

graduation were asked to identify on a five-point scale the amount of financial support for
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their education they expected to receive from each of seven sources. Table 4.85 summarizes
student responses. The main source of funding for the rural students was Canada Student
Loans followed by parents. Over three-quarters of the students (77.1%) expected student
loans to provide at least some funding for their post-secondary education next year while
over half (56.8%) expected student loans to offset half, most, or all of the cost. 75.7%
expected at least some of the necessary funds to come from their parents while only 25.7%

expected their parents to provide half. most or all of the money needed.

About hirds (66.2%) of the stud ! 0 ings from summer jobs.

and a smaller number (44.7%) expected to use scholarships/bursaries to offset at least some
of the cost of financing their first year of post-secondary education. Only small numbers of
students, however, expected either summer jobs (5.4%) or part-time work (1.4%) during the

vear 10 be a main source of funding for their education next year (see Table 4.85).



Table 4.85
Sources of Funding for Post-Secondary Education for Next Year (Rural)
(N=74)
None Some  Half  Most All No
Sources response
% % % % % %
Parents 54 50.0 4.1 189 27 18.9
Other relatives 378 162 0.0 0.0 0.0 459
Part-time work during year 21.6 284 1.4 0.0 0.0 48.6
Summer job 27 60.8 54 0.0 0.0 311
Canada Student Loan 8.1 203 2.7 50.0 4.1 149
Scholarship/Bursary 203 351 4.1 4.1 1.4 35.1
Other 10.8 4.1 14 1.4 1.4 81.2

Research Question 6

‘What factors influenced students' immediate career plans?

Students were asked to indicate on a four-point scale as shown in Table 4.86 the

degree to which each of the factors listed influenced their immediate career plans. The factor

that was cited most frequently as having a lot of influence was mather (34.9%) followed

closely by father (30.2%) and then the value placed on education in the home (26.4%). A

smaller number indicated that academic ability (21.7%) influenced their plans a lot. All other

factors having a lot of influence were cited by a minority of students ranging from 18.9% on

value placed on work in the home to 2.8% on high school program.

When factors were analyzed for at least some degree of influence, mother (62.3%)
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was again most frequently cited followed by father (57.6%) and friends (55.7). Other factors

such as academic ability, the value placed on education in the home as well as the value
placed on work in the home were all generally equal and cited as having at least some
influence on immediate career plans.

Among those factors most frequently cited as not having any influence were: a
person in the community (60.4%) followed by the desire to stay at or near home (53.8%). 2
person outside the community (52.8%), and family financial situation (52.8%) (see Table
4.86).

Table 4.87 displays the results of students’ rankings of which factors had the most.
second most. and third most. influence on their immediate career plans for next year.
Friends, parents, and academic ability were perceived to be the most influential factors with
42.4%, 35%, and 32.1% respectively, with each one either the most. second most. or third
most influential. Other influential factors were value placed on education in the home.
mother. and father. The factors considered to be the most influential by the least number of

students were high school program (1.8%) and myself (0.9%).
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Table 4.87

Factors Influencing Plans of Rural Students Most

(N =106)
—— Most Secoud Most Third Most

Freq. % Freq. % Freq. %

Mother 14 13.2 6 5.7 3 28
Father 5 4.7 10 9.4 6 5.7
Other family member 7 6.6 2 1.9 4 3.8
Teacher 0 0.0 3 28 4 3.8
Guidance counsellor 0 0.0 4 38 4 38
Friends 10 9.4 11 104 24 226
Person in community 2 1.9 0 0.0 1 0.9
Person outside community 1 0.9 4 38 1 0.9
High school program 1 09 1 09 0 0.0
Academic ability 7 6.6 14 132 13 123
Economic conditions in 1 0.9 3 28 2 1o
Newfoundland & Labrador
Entrance requirements to post 2 19 3 28 5 4.7
secondary schools
Desire to stay home 4 38 3 28 1 09
Family financial situation 3 2.8 3 238 1 09
Personal financial situation 4 38 3 28 4 3.8
Value on education at home 11 10.4 7 6.6 8 75
Value on work at home 1 09 ) 47 7 6.6
Parents 22 20.8 13 123 2 19
Myself 1 09 0 0.0 0 0.0
No response 10 94 11 10.4 16 15.1
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Research Question 7
What factors did students perceive to be problematic in deciding career plans?
When students were asked to indicate how much of a problem each of the five factors
listed in Table 4.88 was in their career decision-making plans. 29.2% indicated the cost of

pursing p y ion to be seriously ic while 14.2% felt that knowing

what interests them was a serious problem.

Knowing what occupations are available was most frequently cited as being at least
somewhat of a problem (67.9%) followed by the cost of post-secondary education (64.1%)
and knowing what interests me (58.5%). Factors that were considered 1o be the least
problematic for most students were high school preparation (55.7%) and having to leave
home (52.8%). Each factor. however. was considered somewhat of a problem for

approximately 40% to 63% of the students.
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Table 4.88
Potential Problems in Career Decision-Making for Rural Students
(N =106
Nota Somewhat Serious No response
Problem problem problem problem
Freq % Freq %  Freq % Freq %
The costs of furthering 37 349 37 349 31 29.2 1 0.9
my education
Knowing what 43 40.6 47 443 15 14.2 1 09
interests me
Having to leave home 56 52.8 43 40.6 6 57 1 09
Knowing what careers 33 311 67  63.2 5 47 1 0.9
available
High school 59 557 42 396 4 38 1 0.9
preparation

Research Question 8

What are student perceptions regarding their parents’ level of agreement with

their immediate career plans?

As indicated by Table 4.89, the vast majority of students indicated their mothers

(82.1%) and fathers (84.9%) at least agreed mostly with their plans for next year. Less than

15% felt either parent had some disagreement with their plans.
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Research Question 9
‘What are students’ perceptions regarding what their parents think they should
do immediately after high school graduation?

‘When asked what each parent thought they should do immediately after high school

graduation. three q; (75.5%) of the students indicated their mothers and a slightly lower
portion of their fathers (72.7%) would at least like for them to continue their education next
vear. In fact. 25.5% said their mothers and 20.8% of their fathers insisted that they continue
on to post-secondary education (see Table 4.90).

A minority of students indicated that their mother (12.3%) and father (14.2%) wanted
them to start working while less than 1% of either parent wanted them to work and continue

their education at the same time.



Table 4.90
Rural Parents’ Thoughts on What Their Students Should Do Next Year

(N =106)
Mother Father
Response
Freq. % Freq. %

Start working for pay 13 12.3 15 142
Insist on continuing education 27 255 22 20.8
Definitely like me to continue education 46 43.4 49 46.2
Might like me to continue education 7 6.6 6 57
Work and continue education 1 0.9 1 09
Doesn’t care what 1 do 4 38 3 4.7
Don’t know what they want me to do 2 1.9 3 2.8
Doesn’t apply 2 1.9 1 0.9
No response 4 3.8 4 3.8

81
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Research Question 10

What are students’ percepti garding their self-est and
attachment?
Table4.91 izes student seven positive self-

A majority of students ranging from 74.5% to 88.7% agreed with each statement. Most of
the students indicated they felt positive about personal aspects as defined by the seven self-

concept statements.
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Table 4.92 summarizes student to four related to

attachment. A majority of students ranging from 51.9% to 62.3% disagreed with three of the
four statements dealing with being attached to one’s home community. Half the students.

however. indicated they like living in their ity while an additi 22.6%

uncertainly about it. Overall. some level of community attachment as defined by the

statements was expressed by a minority of rural students.
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Research Question 11
Are there gender differences on students’ career aspirations?
Since 88% of the rural students gave at least one occupational choice. analysis of

gender differences was based on initial choices. Di were id

significant at the p< 0.05 level. “No responses™ were excluded along with occuparional
choices made by a total of fewer than five respondents in order to strengthen the analysis.
There were significant gender differences in several of the occupations categories.
As Table 4.93 displays, a significantly higher proportion of males than females indicated they
desired to have occupations in natural science, engineering and mathematics (27.3% versus
6.1%). product fabricating (13.6% versus 0.0%), and forestry and logging (9.1% versus
0.0%). These categories have traditionally been areas with male dominated occupations.

More of the females. however. desired i in the it ly female domi d

areas of medicine and health (28.6% versus 9.1%) and social sciences (16.3% versus 0.0%).
As well. while more females (6.1% versus 0.0%) aspired to occupations in teaching and

related pati managerial and inistrati i and service

(18.4% versus 13.6%), more males held occupational aspirations in the mining, machining.
and construction trade areas (4.5% versus 0.0%).

A chi-square analysis of the GED and SVP levels of students’ occupational choices
indicated no significant gender differences at the 0.05 level. As can be seen in Tables 4.94
and 4.95. however. higher percentages of females aspired to occupations with high GED and

SVP levels.
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Table 4.93

Future Occupational Choices of Rural Students by Gender

N=93)

g Males (N = 44) Females (N = 49)
Occupational Group
Freq. % Freq. %

Managerial. administrative and related 0 0.0 3 6.1
occupations
Occupations in natural sciences, 12 273 3 6.1
engineering and mathematics
Occupations in social sciences and related 0 0.0 8 16.3
fields
Occupations in religion 1 23 1 20
Teaching and related occupations 0 0.0 3 6.1
Occupations in medicine and health 4 9.1 14 28.6
Artistic. literary, performing arts and 1 23 3 6.1
related occupations
Occupations in sport and recreation 1 23 0 0.0
Clerical and related occupations 0 0.0 1 20
Sales occupations 0 0.0 1 20
Service occupations 6 13.6 9 18.4
Farming, horticultural and animal- 0 0.0 1 20
husbandry occupations
Forestry and logging occupations 4 9.1 0 0.0
Mining and quarrying including oil and gas 2 4.5 0 0.0

field occupations

(continued)
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Table 4.93 continued

Males (N = 44) Females (N = 49)

Occupational Group

Freq. Y% Freq. %
Processing occupations 0 0.0 1 20
Machining and related occupations 2 45 0 0.0
Product fabricating, assembling and 6 13.6 0 0.0
repairing occupations
Construction trades occupations 2 4.5 0 0.0

Transport equipment operating occupations 3 6.8 1 20

¥=4843 p=000

Table 4.94
GED Level of Rural Students’ Occupational Choices by Gender
(N=93)

Males (N = 44) Females (N = 49)

GED

Freq. % Freq. %
2 4 9.1 1 20
3 10 229 10 20.4
4 12 273 9 18.4
5 13 29.5 20 40.8
6 5 114 9 184

=460 p=0331
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Table 4.95
SVP Level of Rural Student Occupational Choices by Gender
N=93)
Males (N = 44) Females (N =49)
SVP
Freq. % Freq. %
3 3 6.8 2 4.1
4 3 6.8 4 82
5 5 114 1 2.0
6 10 227 9 18.4
7 14 318 18 36.7
8 8 182 14 286
9 1 23 1 20

=494 p=0551

Research Question 12

Are there gender differences on students’ immediate career plans?

A gender comparison of the immediate career plans of rural students revealed no
statistically significant differences. However. more females (80.8% versus 59.3%) planned
to pursue post-secondary education next year while all other options included a higher
proportion of males (see Table 4.96).

‘While differences by gender were not significant on the type and location of planned

po: institution, a greater of females (64.3 % compared to 43.8%)
planned to attend university within or outside the province as well as colleges (14.3%

compared to 6.3%) outside the province (see Table 4.97). More of the males. however.
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Research Question 13

Are there gender differences on students’ future career expectations?

Three ions were i ly ined for gender differences. They related to
expected employment status, occupation, and living location. As can be seen in Table 4.98.
there were significant differences with respect to expected employment status in five to ten
years. Although the percentages of males and females who expected full-time employment
(83.3% compared to 80.3% respectively) were about the same, more of the females (17.6%)
than males (0.0%) indicated they expected to be homemakers as well. A significantly higher
proportion of females (13.7%) than males (3.7%) also expected to be furthering their
education in five to ten years while more of the males thought they would be employed at

least part-time or seasonally (see Table 4.98).

gender di existed on pational ions of those rural
students who expected to have either full-time or part-time employment in five to ten years.
More of the females (97.9%) than males (77.1%) expected their future occupation to be the

same as the one they indicated aspiring towards.
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Table 4.98
Employment Status Expectations of Rural Students in 5 to 10 Years by Gender
(N =105)

Males (N = 54) Females (N =51)

Employment status

Freq. % Freq. %
Full-time employment 45 83.3 32 627
Part-time/seasonal and collecting E.I. 4 74 0 0.0
Full-time and homemaker 0 0.0 9 17.6
Part-time/seasonal and homemaker 3 5.6 3 5.9
Furthering education 2 3.7 7 13.7
Employed and furthering education 0 0.0 0 0.0
Unemployed but homemaker 0 0.0 0 0.0

X=1790 p=0.00
A significantly higher proportion of the males (22.9%) than females (2.1%). however.
expected their future occupation would differ from the one they would like to have (see Table

4.99).

Table 4.99
Future Occupation Expectations of Rural Students by Gender
(N =96)

Males (N = 48) Females (N = 48)

Future expectations

Freq. % Freg. %
Same 37 771 47 97.9
Different 11 229 1 2a
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As shown in Table 4.100, no significant gender differences existed on student

of their future resid: location. Slightly more males (9.3%) than females

(3.8%). however, identified their hometown as their expected future living location while
more of the females (76.9%) than males ( 70.4%) expected to be living outside the province

in five to ten years.

Table 4.100
Expected Future Residence Location by Gender (Rural)
(N = 106)
Males (N = 54) Females (N = 52)
Location
Freq. % Freq.
Hometown 5 9.3 2 38
Within province, but not hometown 10 185 10 19.2
Outside province 38 70.4 40 76.9
Don’t know 1 19 0 0.0

¥=230  p=051

Research Question 14

Are there gender differences on students’ reasons for deciding not to pursue

post dary ion il i after high school graduation?

A chi-square analysis of students’ reasons for deciding not to pursue post-secondary

ilowing high school graduation revealed no

gender differences at the 0.05 level (see Table 4.101). There were. however, some

observable differences that were noted. Except for four reasons, namely: not having enough
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money. not having the necessary grades to meet entrance requirements, getting married. and
other, all others were identified by a higher percentage a males than females. More of the

females cited the four reasons mentioned above.

Table 4.101

Reasons for Not Continuing Education by Gender (Rural)

(N=32)

Males (N = 22) Females (N = 10) Chi-square
Reason -
Freq. % Freq. % X7 p

Costs too much 7 38 2 200 0475 049
money
May not have enough 3 i
money for school 3 13.6 2 20.0 0.211 0.65
Would have to‘leave 4 182 0 00 2.08 015
home community
[ feel I don’t have the 5 5
ability to do well 8 364 1 10.0 236 0.124
Havemidecidedon 15 455 2 00 10 o7
program
Don’t have grades to
meet entrance 5 227 4 40.0 1.02 031
requirements
Needed at home 2 9.1 0 0.0 0.97 0.33
Nodesilofuther 5 136 0 00 151 02
education

(continued)
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Table 4.101 continued

Reason Males (N = 22) Females (N = 10) Chi-square
Freq. % Freq. % X p

Furthering education/

training not 4 182 1 10.0 0.35 0.56

necessary to get a job

Chance to go to work 8 364 3 303 0.12 0.73

Getting married 0 0.0 1 10.0 22% 0.13

Other 4 18.2 3 30.0 0.56 0.45

Students could give more than one reason. The totals for each reason are displayed in the
table.

As Table 4.102 shows, no statisti igni diffe Id be identified with

respect to those reasons identified as being most important in deciding to pursue post-
secondary education immediately after high school. This was due to the low number of
students who responded to this item given the analysis excluded “no response” and cells with
a total less than five.

Table 4.102

Most Important Reason for Deciding Not to Pursue Post-Secondary Education by
Gender (Rural)

N=16
Males(N=11) Females (N = 5)
Reason
Freq. % Freq. %
Costs too much money 2 182 0 0.0
Feel [ don’t have the ability 2 182 0 0.0
Can not meet entrance i 2 18.2 3 60.0

(continued)
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Table 4.102 continued

Males (N = 11) Females (N = 5)

Reason

Freq. % Freq. %
Needed at home 1 9.1 0 0.0
Fe_els further education not necessary to get P 182 0 00
ajob
Have a chance to work 2 18.2 1 200
Getting married 0 0.0 1 20.0

¥=1731 p=029
Research Question 15

Are there gender differences on factors that influenced students’ immediate
career plans?

Chi-square analyses showed significant gender differences on several factors
perceived by rural students to have influenced their immediate career plans for next year. A
significantly higher percentage of females than males ((50% versus 21.2%) indicated their
mothers . academic ability (40.4% versus 4.3%), the value placed on education at home
(38.5% versus 16.7%), and a person outside the community (13.7% versus 4.3%) influenced
their plans a lot (see Table 4.103). More of the females, as well. indicated that their mothers
( 76.6% verses 49.7%), the value placed on education ir the home (61.6% versus 35.5%).
and a person outside the community (29.4% versus 10.7%) were factors that had at least
some influence on their plans. A significantly higher proportion of males (38.3% versus

19.2%), however, perceived that their ic ability had infl theiri iate plans

to some degree.
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As can be seen in Table 4.104, statistically significant gender differences were
evident with respect to three factors that had at least a little influence on students’ immediate
career plans. A higher percentage of female than males (59.6% versus 38.3%, x'=449.p
= 0.03) indicated that their guidance counsellor influenced their plans at least a little.
Significantly more males than females, however, perceived that a person in the community

46.8% versus 23.5%. x* = 5.85, p = 0.02), and their personal financial situation (58.7%

versus 36.5%. X' = 4.81, p = 0.03) were at least a little influential in their career plans for

next year.

Although the diffe were not statistically signi more of the males (54.2%

versus 32.7%) indicated that their desire to stay at or near home influenced their plans at least

alittle. However, higher f females perceived factors such as a teacher. friends.

their high school program, academic ability, the ic condition in N d and

Labrador. and the value placed on education in the home had at least a little influence on next
year's career plans (see Table 4.104).

As Table 4.105 shows, there were no statistically signi gender di on

factors perceived to have i students’ i iate career plans the most. There were
some observable differences, however. that were noted. Higher proportions of females
indicated that their mothers (20% versus 8.7%), the value placed on education in the home
(28% versus 17.4%), and their parents (28% versus 17.4) influenced their plans the most.
The father was cited more frequently by males (10.9% versus 0%) as having had the most

influence on next year's plans.
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Table 4.105
Factors Considered to Have Influenced Plans the Most by Gender (Rural)
(N =96)
Male (N =46) Female (N=50)
Factor
Freq. % Freq. %
Mother 4 8.7 10 20.0
Father 5 10.9 0 0.0
Other family member 5 109 2 4.0
Teacher 0 0.0 0 0.0
Guidance Counsellor 0 0.0 0 0.0
Friend(s) 6 13.0 4 8.0
Person in community 1 2.2 1 2.0
Person outside community 0 0.0 1 2.0
High school program 0 0.0 1 20
Academic ability 2 43 5 10.0
dition in N dland & Labrador 1 22 0 0.0
Entrance requirements to post-secondary schools 1 22 1 2.0
Desire to stay home or near home 3 6.5 1 2.0
Financial situation of family 1 22 2 4.0
Personal financial situation 4 8.7 0 0.0
Value placed on education in home 4 8.7 7 14.0
Value placed on work in home 0 0.0 1 2.0
Parents 8 174 14 28.0
Self 1 22 0 0.0

p=0.11
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Research Question 16
Are there gender differences on factors perceived by students to be problematic

in deciding career plans?

A istically signi gender di existed in one factor perceived as a
problem in the career decision-making plans of rural Level III students. As Table 4.106
indicated. a higher percentage of males than females (52.8% versus 26.9%. X*=7.52.p =
0.02) indicated that their high school preparation was somewhat of a problem in their career
decision-making plans. More of the females (69.2% versus 43.4%). however. perceived this
factor not to be problematic for them at all.

While the differences were not significant, some were evident on other areas of
potential problems. More of the males (69.8% versus 48%) thought that knowing their
interests was at least somewhat of a problem for their career decisions. More females.
however. (40.4% versus 30.2%) indicated that costs of furthering their education was not

problematic in making career plans (see Table 4.106).
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THE URBAN SAMPLE

Demographic Profile
As with the combined and rural samples, a basic demographic profile of the urban
students surveyed in this study was compiled from information gathered on the first eight

questions in the survey.

Gender and Area
As can be seen Table 4.107, the gender distribution of the urban sample was about
the same with 52.2% males and 47.8% females. Out of the three samples (rural. urban.

combined), the urban was the most unevenly distributed.

Table 4.107

Combined Gender and Area Distribution of Sample
Rural (N = 106) Urban (N = 67) Total (N = 173)

Gender
Freq. % Freq. % Freq. %
Male 54 50.9 35 522 89 514
(60.7) (39.3) (100)
Female 52 49.1 32 478 84 48.6
(61.9) (38.1) (100)
Total 106 100 67 100 173 100

(61.3) (38.7) (100)
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Age
Students’ ages ranged from 16 years to 20 years old and older. The majority of
the urban students (86.6%) were in the 17 - 18 age bracket with an equal of the students
(43.3% each) of each age. An additional 11.9% were 19 and older. While the differences
were not statistically significant, more of the males were 17 years old while the 18 and 19

age brackets were dominated by greater percentages of females (see Table 4.108).

Table 4.108
Age Distribution (Urban)
(N=67)
Males (N = 35) Females (N = 32) Total (N = 67)
Age
Freq. % Freq. % Freq. %
16 1 29 0 0.0 1 15
17 17 486 12 375 29 433
18 14 40.0 15 46.9 29 43.3
19 2 5.7 5, 156 i 10.4
1 29 0 0.0 1 1.5
p=0.40

Grades

As can be seen in Table 4.111, the majority of students for each year (59.7% and
52.2%) reported their overall school averages to be in the average range (65 - 70). More
students reported averages of 80 and above for this year (40.3%) than last year (31.3%). One

student (1.5%) indicated a failing average for last year.
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When grades for both years were compared by gender. differences were not
statistically significant. As can be seen in Tables 4.109 and 4.110. however. more males
(34.3% versus 28.1%) indicated an overall average of 80 + for last year while the same
average for this year was reported by more females (46.9% versus 34.3%). As well. while
slightly more of the females (71.9% versus 65.8%) reported overall averages below 80 for
last vear. a fairly higher percentage of males (65.7% versus 53.2%) reported below 80

averages for this year.

Table 4.109
Average Last Year (Urban)
N=67)
Male (N=35) Female (N =32) Total (N =67)
Average
Freq. % Freq. % Freq. %
80~ 12 343 9 28.1 21 313
65-79 21 60.0 19 59.4 40 593
50-64 1 29 4 12.5 5 T3
49 or below 1 29 0 0.0 1 1.5

¥=320 p=036
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Table 4.110
Average This Year (Urban)
N=67)
Male (N =35)  Female (N=32) Total (N = 67)
Average
Freq. Y% Freq. % Freq. %
80+ 12 343 13 46.9 27 40.3
63-79 20 57.1 15 46.9 35 522
50-64 3 8.6 2 6.3 5 75
49 or below 0 0.0 0 0.0 0 0.0
=112 p=0.57
Table 4.111
Cowmparison of Average Both Years (Urban)
N=67)
Last year This year
Average
Freq. % Freq. %
80+ 21 313 27 40.3
65-79 40 59.7 35 22
50-64 5 3 3 75
49 or below 1 125] 0 0.0

Parent Education Level

The education level of parents in the urban sample is summarized in Table 4.112.

The majority of students indicated that their mothers (55.2%) and fathers (59.7%) were

while an additi equal number (11.9%) reported each parent
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graduated from college. Overall, a substantial and equal majority of the urban students
(80.6%) identified at least some post-secondary education as the level of education
completed by their mother and father. While slightly more fathers (59.7%) than mothers
(55.2%) were university graduates, slightly more of the mothers had high school graduation
and some university or college education as their highest levels of completed education (see
Table 112). An equally small number of students (1.5%) indicated some schooling as the

highest level of education completed by either parent.

Table 4.112

Education Level of Parents (Urban)

(N=67)

Mother Father
Education Level
Freq. % Freq. %

Some schooling 1 15 1 1.5
Graduated from high school 9 134 7 104
Some university education 3 45 2 3.0
Some college education 6 9.0 4 6.0
University graduate 37 552 40 59.7
College graduate 8 11.9 8 11.9
Don’t know 3 45 5 7.5

Parent Employment and Occupational Status
As can be seen in Table 4.113, the majority of urban students indicated that their

father (80.6%) and mother (62.7%) had full-time employment. While a higher percentage
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of fathers had full-time employment. more mothers (23.9% versus 9.0%) were reported as

being employed part-time. The number of unemployed mothers and fathers was about 10%.

Table 4.113
Employment Status of Urban Parents
N=67)
Father Mother
Employment status
Freq. % Freq. %
Employed full-time 54 80.6 42 627
Employed part-time 6 9.0 16 239
Unemployed 5 75 7 104
Retired 1 15 2 3.0
No response 1 1.5 0 0.0
Urban parent ions were grouped ding to the major. ies used in the

Classification and Dictionary of Occupations (CCDO. 1989). Fourteen different

occupational groups emerged. As displayed in Table 4.114. the most frequently cited

occupations for fathers were in managerial,

and related pations (22.4%).
followed by teaching (17.9%), and then natural science, engineering and mathematics
(13.4%). The most frequently cited occupations for mothers were in medicine and health
(20.9%) followed by an equal number in teaching and clerical (17.9% each).

While the number of urban mothers and fathers in the teaching and related
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occupations category was the same (17.9%), more of the fathers had occupations in the
managerial and administrative category, natural sciences, engineering and mathematics. and
service industry while more of the mothers’ occupations were in medicine/health. clerical.

social sciences and sales (see Table 4.114).

Table 4.114

Parent Occupation Group of Urban Sample

@ =67)

Father Mother
Occupational Groups
Freq. % Freq. %

Managerial, administrative and related 15 24 7 104
occupations
Occupations in natural sciences. 9 134 3 45
engineering and mathematics
Occupations in social sciences and 2 3.0 5 75
related fields
Occupations in religion 3 45 0 0.0
Teaching and related occupations 12 17.9 12 129
Occupations in medicine and health 3 4.5 14 209
Artistic. literary, performing arts and 1 15 0 0.0
related occupations
Clerical and related occupations 0 0.0 12 17.9
Sales occupations 2 3.0 5 15
Service occupations 6 9.0 1 1.5
Machining and related occupations 1 1.5 0 0.0

(continued)



Table 4.114 continued

1
o

Father Mother
Occupational Groups
Freq. % Freq. %
Construction trades occupations 2 3.0 0 0.0
Occupations not elsewhere classified 3 45 1 1.5
Don’t know 0 0.0 1 1.5
No response 6 9.0 6 9.0

As can be seen in Table 4.115, the GED levels for the majority of both parents”
occupations were generally high. 85.2% of the fathers’ and 83.7% of the mothers®
occupations had a GED of four or higher. The GED level for 3.2% of the mothers™ and
+4.9% of the fathers’ occupations could not be determined because they were not known or
in an uncodeable personal business area.

Table 4.116 reveals that the SVP time for both parents occupations were generally
high as well. 86.8% of the fathers’ and 83.7% of the mothers’ occupations had a SVP level
of six or greater. SVP time could not be determined for 4.9% of the fathers’ and 3.3% of the

mothers’ occupations. Out of the number of parents’ occupations with low GED and SVP

levels. slightly more of these were held by the mothers (see Tables 4.115 and 4.116).



Table 4.115

GED Level of Parents’ Occupations (Urban)

Father (N =61) Mother (N = 61)

GED level
Freq. % Freq. %

0 0 0.0 1 1.6
2 3 49 3 49
3 3 4.9 5 8.2
4 10 16.4 22 36.1
5 26 42.6 2 36.1
6 16 26.2 7 L5
8 3 4.9 1 16

GED level is based on both formal and informal aspects of education which contribute to a
worker’s reasoning development, ability to follow instructions. and the acquisition of
mathematical and language skills.
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Table 4.116
SVP level Fathet (N = 61) Mother (N = 61)
Freq. % Freq. %
. 3 49 ) 33
= 4 0.0 3 49
2 3 49 3 19
i 0 0.0 1 16
¢ 2 33 1 16
: 6 9.8 12 19.7
d 15 24.6 27 443
y 31 50.8 10 16.4
2 ! 16 2 53

SVP leye) is based on the time required to learn the skills and techniques needed for an
occupation.
Research Question 1

What are the students’ career aspirations?

Some students listed up to two choices for survey question number 11. The majority
of students listed only one (64.2%) while 10.4% listed two and the remaining 25.4% did not

respond.



Table 4.117

Number of Occupational Choices by Urban Students

N=67)
Number of choices Frequency %
One 43 64.2
Two 7 10.4
No response 17 254

As shown in Table 4.118, twelve different occupational groups emerged when
students’ choices were classified according to the major group codes used in the Canadian
Classification and Dictionary of Occupations (CCDO, 1989). Close to two-thirds (62.7%)
of students’ choices were distributed among natural sciences, engineering and mathematics
(16.4%). medicine and health (14.9%), social sciences (13.4%). teaching (9%). and artistic.

literary. and performing arts (9%). The number of choices in the other categories ranged

from 6% in transport to 1.5% in ional categories

such as religion, construction trades, and sports and recreation. No urban students aspired

to occupations in any of the primary industries of mining, forestry/logging or fishing.



Table 4.118
Occupational Choices of Urban Students
(N=67)

Occupational group Frequency %
lanag and related 3 43
Occupations in natural science, engineering and 11 164
mathematics
Occupations in social sciences and related fields 9 134
Occupations in religion 1 K5
Teaching and related occupations 6 9.0
Occupations in medicine and health 10 149
Artistic, literary, performing arts and related 6 9.0
occupations
Occupations in sport and recreations 1 a
Service occupations 2 3.0
Product fabricating, assembling and repairing 2 3.0
occupations
Construction trades occupations 1 1.5
Transport equipment operating occupations 4 6.0
Don’t know i 15
No response 17 254
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The GED and SVP levels of the occupations cited by urban students were high. As

Table 4.119 shows, occupations with a GED level of five were cited most frequently (62%)
followed by those with a GED of six (32%). The most frequently cited SVP level was eight

(52%) followed by seven (36%) and six (14%) (see Table 4.120).

Table 4.119

GED Levels of Occupational Choices of Urban Students

N=50)
GED Frequency %
0 1 20
2 2 20
3 3 10.0
4 3 6.0
3 31 62.0
6 16 32.0

Note: Totals include up to two choices.



Table 4.120

SVP Levels of Occupational Choices of Urban Students
N=50)

SVP Frequency %

0 1 20
z 1 2.0
3 2 4.0
4 2 4.0
6 7 14.0
7 18 36.0
8 26 52.0

Note: Totals include up to two choices.

When asked how to indicate about how long they have been interested in their

occupational choice, half said more than two years while an additional 38% thought they

were interested in it from one to two years (see Table 4.121).

Table 4.121
Length of Interest in Occupational Choice (Urban)

N=93)

Total
Length of Interest Frid, “
Less than 1 year 6 12
1 -2 years 19 38
More than 2 years 25 50
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As Table 4.122 displays, over two-thirds of the urban students (70%) indicated they
became interested in their desired occupation through factors other than those listed. Some
of these other factors included the media, personal interest. career day in Grade 10. volunteer
work. co-op placement, work experience, another family member. and long time personal
dream. While only 2% of students felt a teacher was the means of them becoming interested
in the specified occupation, no student indicated they became interested through just a

guidance counsellor.

Table 4.122

How Urban Students Became Interested in Chosen Occupation

N=50)
How Frequency %
Other 35 70.0
Parents 8 16.0
Friends 4 8.0
Combination 2 4.0
Teacher 1 20
Guidance Counsellor 0 0.0

When asked if they knew someone in the occupation they desired in five to ten vears.
58% indicated they did (see Table 4.123). Of those who said yes. almost two-thirds (65.5%)

reported they had discussed the occupation with that person (see Table 4.123).
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Table 4.123

Student Knew Someone in Desired Occupation (Urban)

(N=50)
Response Frequency %
Yes 29 58
No 21 42

Table 4.124

Discussed O with S in Desired O (Urban)

N=29)
Response Frequency %
Yes 19 65.5
No 10 34.5

Research Question 2

‘What are the students’ immediate career plans?

Table 4.125 shows that most urban students (82.1%) planned to further their

in the year i

di ing high school

while 11.9% planned

to work. The remaining 6% of the students indicated they would return to high school. take

the year off. or just did not have a plan at all.
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Table 4.125

Immediate Career Plans of Urban Students

N=67)
Immediate plan Freq. %
Further education or training 55 82.1
Work 8 11.9
Take vear off 2 3.0
Return to high school 1 L5
No Elans s 15

Table 4.126 summarizes the type and location of post-secondary institutions selected
for attendance by those who planned to further their education next year. Memorial
University of Newfoundland was chosen by the majority of students (70.9%) as the
institution they planned to attend to pursue their post-secondary education next year. The
next most frequent selection was a university outside the province (18.2%). Slightly more
than one-quarter of the urban students (25.5%) planned to pursue their post-secondary

education outside the province.



Table 4.126
Institution Planned to Attend by Urban Students
N=55)

19
o

Frequency %
Mermorial University 39 70.9
University outside Newfoundland & Labrador 10 18.2
College in Newfoundland & Labrador 1 18
College outside Newfoundland & Labrador 4 73
Don't know 1 1.8

Of the urban students who planned not to pursue post-secondary education in the year
following high schaol graduatious, 83.3% planned to be employed in some occupation. As
Table 4.127 shows, one-quarter of those students felt they would have employment in the

service industry. These occupations were in fast food restaurants and gas bars which would

be accessible to urban students. One-third of the students indicated they may have jobs in

either sales. sports and recreations, or artistic/literary. The remaining 25% did not know

what rype of occupation they may have. The occupations cited were generally low paying

with low GED and SVP levels.



Table 4.127
Jobs Expected Next Year by Urban Students Not Pursuing Post-Secondary Education
N=12)

Occupational Group Frequency %
Artistic. literary, performing arts and related 1 83
occupations

Occupations in sport and recreation 1 83

Sales occupations

%)
o
S

Service occupations 3 25.0
Don’t know cl 25.0
No response 2 16.7

When asked to indicate where they expected to be employed in those occupations.
80% specified their hometown area. The remaining 20% was evenly divided between

elsewhere in the province and outside the province (see Table 4.128).

Table 4.128
Area Expected to Work by Urban Students Not Furthering Education
N=10)

Location Frequency %

Hometown area 8 80.0
Elsewhere in Newfoundland & Labrador 1 10.0
Outside of the province 1 10.0

Table 4.129 shows that three-quarters of those students who planned not to pursue

any pe y ion in the year ing ion indicated that they expected



to further their education at a later time while an additional 8.3% were not sure and an

additional 8.3% gave no response.

Table 4.129

Intentions of Urban Students to Further Education Later

N=12)
Response Frequency %
Yes 9 75.0
No 1 83
Not sure 1 83
No response 1 83

Research Question 3

What are the students’ future career expectations?

fromi to expected emp tatu and general
area of residence in five to ten years were used to answer this question. As to the expected
employment status in five to ten years, almost two-thirds (65.7%) of the urban students
expected 10 be employed full-time. This number included 7.5% who also expected to be

homemakers (see Table 4.130). An additional 4.5% thought they would be employed either

part-time or with 1.5% also Almost 20% expected to be furthering
their education while another 8.9% thought they would be employed as well as pursuing

further education. A small number (1.5%) felt they would be unemployed.
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Table 4.130

Expected Employment Status of Urban Students in 5 -10 Years

WN=67)
Employment Status Freq. %
Employed full-time 39 58.2
Furthering education 13 19.4
Employed and furthering education 6 8.9
Employed full-time and homemaker 5 75
Employed part-time/seasonally & collecting E.L 2 30
Employed part-time/seasonally & homemaker 1 (2]
Unemployed but homemaker 1 125

Out of those students who expected to be employed either full-time or part-time in
five to ten years, the most (78%) believed they would be employed in their desired
occupation while 22% felt the occupation wauld be different (see Table 4.131).

Table 4.131
Expected Occupation of Urban Students in 5-10 Years

(N =50]

Occupation Expectation Freq. %

Same as previously identified 39 78.0
Different 11 220

As can be seen in Table 4.132, of those urban students who expected to be employed
in occupations different from the one they desired in five to ten years, over half (54.6%)

identified occupations that spread across five of the listed occupational categories, with
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service occupations cited most frequently (18.2%). Over one-quarter (27.2%) indicated they
did not know what the occupation might be. Tables 4.133 and 4.134 also show that an equal
number of those occupations had high GED (24) and SVP (26) levels and represented two-

thirds of the occupations that had identifiable GED and SVP levels.

Table 4.132

Different Occupations Expected by Urban Students in 5 - 10 Years
(N=11)

Occupational Group Freq. %

Occupations in natural sciences, engineering and 1 9.1

mathematics

Occupations in social sciences and related fields 1 9.1

Artistic. literary, performing arts and related occupations 1 9.1

Sales occupations 1 9.1

Service occupations 2 18.2
Don’t know 3 272
No response 2 18.2
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Table 4.133
GED Level of Different Occupations Expected by Urban Students
™N=9

GED Freq. %

0 3 33.3
2 1 1.1
3 1 1.1
4 1 1t
5 2 239
6 1 1.1
Table 4.134

SVP Level of Different Occupations Expected by Urban Students
N=9)

SVP Freq. %

0 3 333
ol 1 11.1
4 1 111
6 1 1
& 1 1.1
8 2 22

Table 4.135 summarizes where urban students expected to be living in five to ten
vears. Most (61.2%) expected to be residing outside the province. While 35.8% expected
their area of residence to be within the province. the majority of these believed it would be

in their hometown area.
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Table 4.135

Expected Area of Residence for Urban Students in 5-10 Years

(N=67)
Expected Residence Freq. %
Outside Newfoundland and Labrador 41 61.2
Hometown area in Newfoundland and Labrador 21 313
Other than hometown area in Newfoundland & Labrador 53 45
Don’t know 1 s

No response

Research Question 4

What are the students’ reasons for deciding not to further their education
immediately after high school graduation?

As can be seen in Table 4.136 the reason cited by most students (63.6%) was not
having decided what program they would like to do. “[ have an opportunity to work™ was
the next most frequently cited reason (27.3%). Three other reasons equally cited less
frequently (18.2% each) were the high cost of post-secondary education. not having the
grades to meet entrance requirements. and lack of desire to pursue post-secondary education
at this time. With the exception of two reasons that were not acknowledged by any of the
students, all other reasons were equally cited with a low frequency. The reason given in the

~other” category indicated that the student was on a two year waiting list.



Table 4.136
Reasons for Urban Students Not Pursuing Post-Secondary Education Next Year
N=11)

Reasons Freq. %

It costs too much money 2 182
I may not have enough money for school 1 9.1

[ would have to leave my home community 1 9.1

I feel I don’t have the ability to do well in post- 1 9.1

secondary education

I haven’t decided what program I'd like to do 7 63.6
[ do not have the grades to meet entrance requirements 2 18.2
I am needed at home 0 0.0
{ have no desire to further my education at this time 2 182
I feel that further education is not necessary to get a job 1 9.1

I have a chance to work 3 273
I am getting married 0 0.0
Other 1 9:1

Stucents could choose any number of reasons. The total for each reason is displayed in the
table.

Students were asked to identify the reason they considered to be the most important
in their decision not to pursue post-secondary education in the year following high school
graduation. Out of the 41.6% who responded to this item, most indicated that not having
decided what program they would like to do was the most important reason (see Table
4.137). One student (8.3%) indicated having no desire to pursue post-secondary education

at this time as the most important reason for the decision.



Table 4.137

Most Important Reason for Urban Students Not Pursuing Post-Secondary Education
N=12)

Reasons Freq. %

I haven’t decided what program 4 333
I have no desire to further my education at this time 1 83
No response 7 584

Research Question 5
How do the students plan to fund their post-secondary education for next year?
Table 4.138 summarizes student responses related to the degree to which each of the
seven sources will fund the cost of their first year of post-secondary education. The main
source of funding for the majority of urban students was parents, followed by Canada Student
Loans and summer jobs.

In total, 83.6% of the 55 students expected their parents to provide at least some

financial support for their p y education next year. 47.3% expected their parents
to provide most or all of the money needed.

Over half the students (58.2%) expected their summer job earnings and 40.1%
expected to use money from student loans to cover at least some of their post-secondary
education costs next year. However, 21.9% of the students expected Canada Student Loans
to provide at least half of the money needed whereas only 9.1% expected earnings from

summer jobs to cover the same amount of their education costs (see Table 4.138).



233

Table 4.138
Sources of Funding for Post-Secondary Education for Next Year (Urban)
55

None Some Half Most All No

Sources response
% % % % % %
Parents CH ] 327 36 382 9.1 73
Other reiative 327 20 0.0 36 0.0 43.6
Part time work during year 20 40 535 1.8 0.0 327
Summer job 109 49.1 36 55 0.0 309
Canada Student Loan 20 18.2 55 16.4 0.0 40.0
Scholarship/Bursary 236 45.5 1.8 0.0 1.8 273
Other 236 55 0.0 3.6 0.0 67.3
Research Question 6

‘What factors influenced students’ immediate career plans?

Students were asked to indicate on a four point scale the degree to which each of the
factors listed had influenced their immediate career plans. The three factors that influenced
the highest number of students a lot were the value placed on education in the home, father.
and mother. More than a quarter (29.9%) of the students said that both the value placed on
education in the home and father influenced their plans a lot, while 28.4% indicated that it
was their mother who had a lot of influence on their plans. A smaller number of students

(20.9%) said that their academic ability influenced their plans a lot (see Table 4.139).
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Other factors such as friends, other family member. teacher. high school program.
entrance requirements, and the value placed on work in the home influenced at least a little.
the plans of at least half of the students (see Table 4.139).

Students were asked to rank factors according to which had the most, the second
most. and the third most influence on their immediate career plans. As Table 4.140
shows, parents (40.4%), academic ability (28.4%), and the value placed on education
in the home (23.9%) were the most frequently cited factors having either the most. the
second most. or the third most influence on their plans for next year. Other factors that
were identified by a fair number of the students (approximately 20%) were mother.
father. friend(s). and high school program. Factors that were considered the most

important by the fewest students were teacher and friend(s).
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Table 4.140

Factors That Influenced Immediate Plans the Most (Urban)

(N=67)

_— Most 2™ Most 3" Most
Freq. % Freq. % Freq. %

Mother 8 11.9 3 45 2 3.0
Father 4 6.0 6 9.0 3 45
Other family member 3 45 2 30 3 45
Teacher 1 15 1 15 2 3.0
Guidance counsellor 0 0.0 0 0.0 0 0.0
Friend(s) 1 L5 6 9.0 5 75
Person in community 3 4.5 5 715 22 3.0
Person outside community 0 0.0 1 15 0 0.0
High school program 4 6.0 3 4.5 5 75
Academic ability 6 9.0 8 11.9 5 75
Economic conditions in 2 3.0 3 4.5 2 30
Newfoundland & Labrador
Entrance requirements to post- 3 45 5 75 2 3.0
secondary schools
Desire to stay home 3 4.5 2 3.0 5 75
Family financial situation 2 3.0 0 0.0 4 6.0
Personal financial situation 0 0.0 2 3.0 0 0.0
Value on education at home 3 4.5 7 104 6 9.0
Value on work at home 0 0.0 1 15 1 15
Parents 18 26.9 6 9.0 3 45
No response 6 9.0 6 9.0 17: 254




Research Question 7

‘What factors did students perceive to be problematic in deciding career plans?

Table 4.141 summarizes student responses when asked to identify how much of a
problem each of five variables was in their career decision making plans. The majority of
students (62.7%) indicated that the most problematic factor in making their career plans was
the cost of furthering their education. Although more students identified knowing what
interests me (13.4%) rather than knowing what occupations are available (7.5%) was a
serious problem for them. both factors were equally mentioned by a majority (58.2%) as
having been at least somewhat problematic in making their career decisions. High school
preparation and having to leave home were of the least concern to an approximately equal

majority of students (62.7% and 61.2%).

Table 4.141
Potential Problems in Making Career Plans (Urban)
(N=67)
Not a problem Somewhat Serious problem
Problem problem
Freq % Freq % Freq %
High school preparation 42 62.7 25 373 0 0.0
Having to leave home 41 61.2 21 313 5 75
Knowing what interests me 28 41.8 30 44.8 9 13.4
Knowing what careers 28 418 34 50.7 5 75
available

The costs of furthering my 25 373 29 433 13 19.4
education




Research Question 8

What are students’ perceptions on parents’ level of agreement with their
immediate career plans?

As Table 4.142 indicates, high majorities of studems indicated their mother (92.6%)
and father (89.6%) at least mostly agreed with their immediate career plans. Less than 10%

indicated either parent disagreed, to any extent, with their plans.
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Research Question 9

‘What are students’ perceptions regarding what their parents think they should
do immediately after high school graduation?

80.7% of students felt their mothers and a smaller number (71.7%) their fathers
wanted them to pursue further education immediately after high school graduation (see Table
4.143). In fact, 26.9% indicated that their mother and 17.9% their father insisted that they
continue their education next year. Some indicated their mother (10.4%) and their father
(11.9%) thought they should work while they continue their education while slightly fewer

students said their mother (7.5%) and father (9.0%) thought they should just start working.



Table 4.143

Parents’ Thoughts on What Their Students Should Do Next Year (Urban)

(N=67)
Mother Father

Response
Freq. % Freq. %
Start working for pay 5 75 6 9.0
Insist on continuing education 18 26.9 12 179
Definitely like me to continue education 31 46.3 33 49.3
Might like me to continue education 5 715 3 45
Work and continue education 7 104 8 1.9
Doesn’t care what 1 do 1 1.5 2 3.0
Don’t know what they want me to do 0 0.0 1 1.5
0 0.0 2 3.0

Doesn’t apply

1+T
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Research Question 10

Whatar i f their self-esteem and i h 2

Table 4.144 izes student to seven of positive self
esteem.  Anywhere from 76.1% to 91% of the students expressed agreement with each
statement. The majority of students indicated they had a positive sense of self-esteem as

defined by the seven statements.
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Table 4.145 displa; i hment. The

majority of students (71.7%) indicated they liked living in their home community.
Responses varied on the remaining statements expressing some level of emotional
attachment to their community. While the number of students was almost evenly divided as
to whether or not they preferred to stay near their home community to work. slightly more
of the students indicated they would not feel torn having to leave their community either to
further their education or to find work. However, a number of students (>20%) indicated

they would feel torn having to leave their community for such reasons.
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Research Question 11
Are there gender differences on students’ career aspirations?

Chi-square analysis was performed on student occupational choices of urban students

to

if gender di were at the p<0.05 level. “No

D " luded along with i hoices made by a total of fewer than five
respondents in order to strengthen the analysis.
As can be seen in Table 4.146 there were no statistically significant gender
differences in the occupational choices of urban students. Some differences. however. did
exist. More of the males than females aspired to occupations in natural science. engineering

and mathematics (32% compared to 12%) and transport equipment operating (16%

compared 10 0%) that have traditi ‘been male-dominated i areas. More
females than males, however, aspired to occupations in medicine and health (28% compared

to 8%) and social sciences (20% compared to 0%).
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Table 4.146
Future Occupational Choices of Urban Students by Gender
N =50)

Males (N = 25) Females (N = 25)

Occupational Group

Freq. % Freq. %
Managerial, administrative and related 1 4.0 1 4.0
occupations
Occupations in natural sciences, 8 32.0 3 12.0
engineering and mathematics
Occupations in social sciences and related 3 8.0 S 20.0
fields
Occupations in religion 1 4.0 0 0.0
Teaching and related occupations 0 0.0 5 20.0
Occupations in medicine and health 2 8.0 7 28.0
Artistic. literary, performing arts and 2 8.0 3 12.0
related occupations
Occupations in sport and recreation 1 4.0 0 0.0
Service occupations 1 4.0 0 0.0
Product fabricating, assembling and 1 4.0 1 4.0
repairing occupations
Construction trades occupations 1 4.0 0 0.0
Transport equipment operating occupations 4 16.0 0 0.0
Don’t know 1 4.0 0 0.0

2054 p=006
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Analysis of the GED and SVP level of student occupational choices revealed no
significant gender differences (see Tables 4.147 and 4.148). However. it was noted that more
females than males aspired to occupations with a GED level of five or six (92% versus 72%)

and a SVP level of seven (52% versus 16%).

Table 4.147
GED Level of Occupational Choices by Gender (Urban)
(N=50)
Males (N = 25) Females (N = 25)
GED
Freq. % Freq. %
0 1 4.0 0 0.0
2 1 4.0 0 0.0
3 3 120 I 40
4 2 8.0 1 40
5 13 52.0 16 64.0
6 5 20.0 7 28.0




Table 4.148
SVP Level of Occupational Choices by Gender (Urban)
(N =50)
Males (N =25) Females (N =25)
SVP
Freq. % Freq. %
0 1 4.0 0 0.0
2 1 4.0 0 0.0
3 1 4.0 1 4.0
4 1 4.0 0 0.0
6 6 24.0 1 4.0
7 4 16.0 13 52.0
8 1 44.0 10 40.0

¥=1138 p=008

Research Question 12

Are there gender differences on students’ immediate career plans?

No statistically signi: gender di existed in the immediate career plans
of urban students. The only noteworthy difference was that none of the males compared to

6.3% of the females planned to take the year off (see Table 4.149).



Table 4.149
Immediate Career Plans of Urban Students by Gender

N=67)
B Male (N =35) Female (N =32)
Freq. % Freq. %
Furthering education 29 829 26 81.3
Working 4 114 4 125
Taking a year off 0 0.0 2 6.3
Returning to high school L 29 0 0.0
No plans 1 2.9 0 0.0

¥=404 p=040

‘While gender differences were not statistically significant on the type and location

of post-secondary institution to be attended next year, it was noted that a higher percentage

of females (80.8%) than males (62.1%) planned to attend Memorial University. More of the

males (17.1% versus 0%). however, indicated they planned to attend a college either within

or outside the province (see Table 4.150).
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Table 4.150
Type and Location of Institution by Gender (Urban)
(N =55)

Males (N =29) Females (N = 26)

Institution

Freq. % Freq. %
Memorial University of Newfoundland 18 62.1 21 80.8
University outside province 5 17.2 5 192
Public college in province 1 34 0 0.0
Public college outside province 1 3.4 0 0.0
Private college outside province 3 103 0 0.0
Don't know 1 34 0 0.0
x*=6.08 p=030
Research Question 13
Are there gender differences on students’ future career expectations?
Three ions on expected empl, status, pation. and area of residence

in five to ten years were examined for gender differences. Table 4.151 shows that gender
differences on expected employment status were not statistically significant. The greatest
difference was that a higher percentage of males (22.9% versus 15.6%) expected to be
furthering their education in five to ten years. As well, slightly more females (12.5%) than

males (5.7%) expected they would be employed as they furthered their education.



Table 4.151
Employment Status Expectations of Urban Students in 5-10 Years by Gender
N=67)

Males (N = 35) Females (N = 32)

Employment status

Freq. % Freq. %
Full-time employment 21 60.0 18 36.3
Part-time/seasonal and collecting E.I. 2 57 0 0.0
Full-time and homemaker 2 547 & 9.4
Part-time/seasonal and homemaker 0 0.0 1 31
Furthering education 8 229 5 15.6
Employed and furthering education 2 57 4 125
Unemployed but homemaker 0 0.0 1 3.1

¥=567 p=046

No significant gender differences existed with respect to the occupational
expectations of those urban students who indicated they would have either full or part-time
employment in five to ten years (see Table 4.152). However. a higher percentage of the
females expected their occupation to be the same as the one they aspired towards (83.3%

versus 73.1%) while more males (26.9% versus 16.7%) expected it to be different.
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Table 4.152
Future Occupational Expectations of Urban Students by Gender
N=350)

Males (N = 26) Females (N = 24)

Future expectations

Freq. % Freq. %
Same 19 73.1 20 83.3
Different 7 26.9 4 16.7
p=038
As can be seen in Table 4.153, gender diffe that existed on ions of

future living location were not statistically significant. While a higher percentage of females

felt they would be living in their h and a higher of males felt they would

be living elsewhere either inside or outside the province, those differences were quite small.

Table 4.153
Expected Future Residence Location by Gender (Urban)
(N = 66)
Males (N = 34) Females (N = 32)
Location
Freq. % Freq. %
Hometown 10 294 11 344
Within province. but not hometown 2 59 1 3.1
Outside province 22 64.7 19 59.4
Don't know 0 0.0 1 3.1

X=154 p=067
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Table 4.154 continued

Reason Males (N = 6) Females (N = 5) Chi-square
Freq. % Freq. % X p

Needed at home 0 0.0 0 0.0 - -

:;:g:z‘;: 2 uﬁ;:h:;e 1 167 1 200 002 089

Furthering education/

training not 1 16.7 0 0.0 0.92 0.34

necessary to get a job

Chance to go to work 1 16.7 2 40.0 0.75 039

Getting married 0 0.0 0 0.0 - -

Other 1 16.7 0 0.0 0.92 0.34

Students could give more than one reason. The totals for each reason are displayed in the
table.

As Table 4.155 shows. no statistically significant differences were identified with
respect (o reasons felt to be most important in deciding not to pursue post-secondary
education next year. Twice as many females as males. however, noted that not having
decided what program they would like to do was the most important reason for planning not
to further their education. Given the low response rate for this item, gender differences were
based on low numbers of respondents thus making the statistical significance of the

differences difficult to determine.
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Table 4.155
Most Important Reason for Deciding Not to Pursue Post-Secondary Education by
Gender (Urban)

N=5)
Males (N =2) Females (N = 3)

Reason

Freq. % Freq. %
I haven’t decided what program I'd like to 1 50.0 3 100
do
[ have no desire to further my education at 1 50.0 0 0.0
this time

x =188 p=0.17

Research Question 15

Are there gender differences on factors that influenced students’ immediate
career plans?

As can be seen in Table 4.156, there was significant gender difference on one factor.
A significantly higher percentage of females (42% versus 11.8%) indicated that the financial
situation of their family had a least some influence on their immediate career plans. A
greater proportion of the males (23.5% versus 9.7%), indicated. however. that the same factor
influenced their career plans for next year a little. As well. a greater percentage of males
(64.7% versus 48.4%) than females indicated that the financial situation of their family did
not influence their plans at all.

Although not statistically significant, there were gender differences with respect to

factors that infl plans. Higher of females indicated that factors such as

mother. th i dition in and personal financial situation influenced




257
their immediate occupational plans. Higher percentages of males indicated that factors such
as father. the desire to stay at or near home, and the value placed on work in the home had

alot of influence on their career plans for next year (see Table 4.156).
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Table 4.157 shows that a statisti igni gender di existed on one
factor that had a least a little influence on students’ immediate career plans. A significantly
higher proportion of males (97%) than females (78%) indicated that their father had a least
a lirtle influence on their career plans for the year following high school graduation.

Although the di were not signi higher of males also

indicated that factors such as mother, other family member, friends. and personal financial
situation influenced their plans at least a little. Higher percentages of females. however. said
that factors such as high school program. academic ability. the economic condition in
Newfoundland. the desire to stay at or near home. the financial situation of their family. and
the value placed on education in the home had at least a little influence on their immediate

career plans (see Table 4.157).
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As can be seen in Table 4.158. gender differences on factors that influenced students”

immediate career plans the most were not statistically significant using the p<0.05 level of

Observed di indicated a higher of females who indicated
factors such as mother and high school program influenced their plans for next year the most
while more of the males identified factors such as father, other family member. academic

ability and parents.

Table 4.158
Factors Considered to Have Influenced Immediate Plans the Most by Gender (Urban)
(N=61)

Male (N =31) Female (N=30)

Factor
Freq. % Freq. Y%

Mother 3 9.7 5 16.7
Father 3 9.7 1 33
Other family member 3 9.7 0 0.0
Teacher 0 0.0 1 33
Guidance Counsellor 0 0.0 0 0.0
Friend(s) 1 32 (4] 0.0
Person in community 2 6.5 1 33
Person outside community 0 0.0 0 0.0
High school program 0 0.0 4 133
Academic ability 4 129 2 6.7
E i ition in Newfoundland & Labrador 0 0.0 2 6.7

(continued)



Table 4.158 continued

Factor Male (N =31) Female (N=30)
Freq. % Freq. %
Entrance requirements to post-secondary schools 1 32 2 6.7
Desire to stay home or near home 1 32 2 6.7
Financial situation of family 1 32 1 33
Personal financial situation 0 0.0 0 0.0
Value placed on education in home 2 6.5 1 33
Value placed on work in home 0 0.0 0 0.0
Parents 10 32.3 8 26.7
X=1471 p=033
Research Question 16
Arethere gender dif f3 p by students to be pr

in deciding career plans?

An examination of gender di p

problems in deciding career plans

revealed some differences between the genders. While the most frequently cited concerns

for females were costs of furthering one’s education (31.3%) followed by knowing what

careers are available, and knowing what interests me (12.5% each), for the males they were

knowing what interests me (14.3%) followed by the cost of furthering their education ({ 8.5%).

Gender responses to the costs of furthering one’s education were also significantly different

(x*=5.92, p=0.05). A much higher percentage of females considered it to be seriously
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problematic concern in deciding on their career plans (see Table 4.159). While the

were not statisti ignifi slightly more females perceived knowing what

careers are available and leaving home to be problematic as well.

Summary

To summarize the main findings of this chapter, data analysis revealed that a large
majority (82%) of the students had an occupational choice. The majority of students aspired
to stereotypical gender occupations from the following four occupational categories:
medicine and health; natural sciences, engineering and math; service: and social sciences.
More females. however, were more willing to select occupations in nontraditional areas.

Results also revealed that almost 75% of the students planned to pursue post-
secondary education immediately after high school graduation with the majority of those

planning to pursue a universi ion at ial University of Jland

However. almost one quarter of the students planned to attend a post-secondary institution
outside the province.

For those who planned not to pursue post-secondary education immediately following
high school graduation, the most frequently cited reasons were: not knowing what program
10 do. the opportunity to go to work, lack of academic qualifications. and the high cost of
post-secondary education.

As for their outlook for future employment, 75% of the students expected to be
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employed full-time in five to ten years. with most (71%) expecting it to be in the job to
which they are aspiring. Over two thirds (68.8%) of the students expected to be working and
living outside the province.

Results showed that students perceived that their parents played the most significant role
in influencing their future career plans. Females felt that their mother was most influential in
their plans while males perceived their fathers as being most influential.

This concludes a summary of the main findings in this chapter. A more detailed summary

along with conclusions and recommendations follow in the next chapter.



CHAPTER 5

SUMMARY, DISCUSSION, AND RECOMMENDATIONS

Introduction

Thi ¥ study investi irations, immedi plans.and
future career expectations of a sample of rural and urban Level I11 students in Newfoundland
and Labrador who graduated in June 1999. Guided by 16 research questions, a questionnaire

was developed and administered to students from both rural and urban areas of

N dland and Labrador. The i ire d ped for this study was similar to one
used in the Youth Transition into the Labour Market (YTLM) survey conducted by Sharpe
and Spain (1991), and one subsequently developed by Genge (1996) for her study. Although
initially the intention of this study was to compare the rural and urban samples for statistically
significant differences, a substantial rural bias existed due to the much lower response rate
from the urban population and therefore such analysis was not conducted. Instead. data

analysis was

on each of the ined, rural, and urban samples with
results reported accordingly.

This chapter is organized into three sections. The first section provides a summary
and discussion of each research question as applied to each of the three samples. The second
section provides some overall conclusions, and the third section outlines some

recommendations.
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Summary and Discussion
The majority (61.3%) of participants in this study were rural students. Each of the
samples was fairly evenly distributed by gender. As expected for Level III. the majority of
students who participated in this study were 17 and 18 years old. With respect to grades.
over three-quarters of students indicated they had averages in the 65 and above range for both
last year and this year. It is noteworthy that while the greatest number of urban students
indicated overall averages for both years in the 65-79 grade range, the greatest number of

rural students indicated overall averages in the 80 and above grade range. Although its

cannot be d: i itisi ing that a higher of the
rural students indicated overall averages in the below average range. One possible
explanation is that the rural sample was more representative than the urban sample of the
overall student population from which it was drawn.

When this year’s overall averages for the combined sample were compared by gender.
significantly more females than males indicated overall averages in the 80 and above grade
range. When the comparison was made separately for each of the rural and urban samples.

the gender di remained statistically signif for the rural sample only.

With respect to the education level of parents, the majority of both parents had
completed at least a high school education and approximately half of the fathers and half of
the mothers had a level of education beyond high school graduation. Interestingly, mothers

generally outnumbered fathers in education levels at and above high school graduation.

Most rural parents had achieved levels of jon below either college or
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graduation while the majority of urban parents in this study were either college or university
graduates. Almost half the rural fathers had less than a high school education while over
two-thirds of the urban fathers were either university or college graduates. While the

tatistical signi of sucha

is not known, these findings are consistent with

literature which indicated that low levels of educati i among the adult populati

has been a distinguishing feature in rural areas (Conrad, 1997; House, 1989: Jeffery. Lehr,
and Hache, 1992).

Over three-quarters of both parents in the total sample were employed either full or
part-time. About two-thirds of the fathers and slightly more than half the mothers had full-
time employment. Slightly more than half of rural fathers and slightly less than half the rural
mothers had full-time employment. For the urban sample, over three-quarters of the fathers
and slightly less than two-thirds of the mothers worked full-time. While approximately 10%
of all fathers were unemployed, the overall rate of unemployed mothers was double due to
the higher rate of unemployed mothers in the rural sample.

Overall, the most frequently cited occupations for fathers fell under four major

occupational groups: teaching and related occupations; forestry, logging and related

TTT

and related i and ion trades

Not isingly, the most cited ions for rural fathers were

in forestry and logging, construction trades, mining, product fabricating, and teaching. Given
the downturn in the fishery over the last number of years, it was not surprising that the

number of fathers employed in the fishery was small (4.0%).
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As expected, the most frequently cited occupations for urban fathers fell under the

| groups of i inistrative, and related i teaching and

related occupations, and natural science, engineering and mathematics. None of the urban

fathers had ions in the primary i ies of fishing, forestry, or mining.
Almost two-thirds (64.1%) of mothers’ occupations were in one of the following six
occupational categories: medicine and health; clerical; teaching and related occupations:

service; sales; and

and related i The largest number
of rural mothers had service occupations followed by those with occupations in either the
clerical or medicine and health fields. The largest number of urban mothers’ occupations
were in medicine and health occupations followed by those in either teaching or clerical
occupations.

When GED and SVP levels were used to compare occupations, the majority of both
parent’s occupations had a GED of four or lower while the SVP level for the majority of both
parent’s occupations was five and higher. A majority of rural parents’ occupations had low
GED levels but generally high SVP levels. Most occupations of the urban parents had high

GED and SVP levels.

Research Question 1
What are the students’ career aspirations?
Most students listed an occupational choice. Most choices were divided among four

categories: medicine and health; natural science, engineering and mathematics; social
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sciences; and service occupations. While no students aspired to occupations related to the
fishery. very few students were interested in occupations in any other of the primary
resources areas of forestry and logging (2.3%), mining (including oil and gas field
occupations) (1.2%), and farming (0.6%). It is interesting to note that the students who did
aspire to these careers were from the rural areas.

These findings are consistent with those in Genge’s (1996) study of rural Level II1
students from the Northern Peninsula and Sharpe and Spain’s (1991) province-wide Youth
Transition into the Labour Market study of Level I1I students who graduated in 1989. Inall
three studies. the majority of student choices fell under the same four occupational categories.

Student career choices were, for the most part. consistent with areas that promise
future employment. Except for social sciences, all occupational areas listed by the majority

of students are expected to i fi pl growth bothin dland and

hroughout Canada (G of! and Labrador, 1998b ). Itis possible that

students’ choices were influenced by such employment prospects. Given the downturn and

within the primary industries of the province, particularly in fishing and
forestry and logging, it is not surprising that only a few students were interested in pursuing
careers within such industries. It is interesting to note, however, that despite the positive
outlook in Newfoundland and Labrador’s mining and oil industries, very few of the rural
students and none of the urban students aspired to careers in these fields. It is possible that,

as Genge (1996) suggested, the fishery crisis influenced student choices more than the

di; ry and develop: of mis at Voisey’s Bay and the production of oil at Hibernia.
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As well, lack of student awareness as to the variety of nontraditional occupational

opportunities forecasted in these areas may also explain the low level of interest in

occupations within the primary i i Despif job growth in the service sector.

it was noted that a small number of urban students expressed interest in occupations in this
area. Since many service occupations are low paying jobs, it is possible few urban students
were willing to plan their future in this occupational area.

Another way to examine the career aspirations of Level III students is to look at an

*s General Education Dt

pi (GED) and Specific Vocational Preparation

time (SVP). GEDisa i ion of the level of ing, and the

and language skills required for a particular occupation with 1 reflecting a very basic level
and 6 indicating the highest. SVP refers to the amount of training required for a particular

cccupation. SVP levels range from 1 to 9, with | ing a short time

and 9. representing over 10 years of education and training.

The majority of occupational choices made by the students in this study had generally
high GED and SVP levels. Over two-thirds of students’ choices require a level of reasoning
development and skill equivalent to at least thirteen years of formal schooling and
approximately three-quarters of their choices require at least two years of education and
training. These findings need to be interpreted in the context of Canada’s labour market.
Given the growing number of occupations in the Canadian labour market that require at least
one to two years of post-secondary training, the occupations aspired to by the students in this

study did reflect this trend. This finding was consistent, as well, with that of Sharpe and



Spain (1991).

While the largest number of students indicated that they have been interested in their
career choices for more than two years, the majority have been interested for at least one vear.
This suggests that most students are not making serious career decisions until their senior
high school years. It is interesting that a higher percentage of the urban students were
interested in their career choices for longer periods than the rural students. Over half the
rural and urban students knew someone in the occupation they aspired towards and most of
them had discussed the occupation with that person. Interestingly, Sharpe and Spain’s
(1991) study also found that most students discussed their career plans with a person in the
occupation.  The majority of students became interested in their aspired career through
factors other than significant people in their lives such as parents. teachers. and friends. It
appears that personal interests and activities and the media helped more students in choosing
specific occupations than people who are generally considered significant others in their
lives. It is quite interesting that teachers and guidance counsellors were credited with
generating an occupational interest in a very small number of students. This is similar to
Sharpe and Spain’s (1991) findings in which few students had discussed their career plans
with either teachers or guidance counsellors. It should be noted, however. that some of the

“other” factors students listed such as career days, school courses, and reading which they

perceived to have sparked their interest in a particular ion were in all ility the

result of a teacher and/or guidance counsellor who facilitated the occasion.



Research Question 2
What are students’ immediate career plans?
Most of the students in this study had plans for the year after high school graduation.

Approximately 75% planned to further their education ata p dary institution. These

findings are higher than those in Genge's (1996) study of rural Level III students and Sharpe
and Spain’s (1991) province-wide YTLM study of Level III students who graduated in 1989.
While approximately 60% of the students in the 1991 study planned to pursue post-secondary

g i i 65% planned to do the same in

the 1996 study.

When ined ly, a higher of the urban than rural students

planned to attend a post-secondary institution next year. While the significance of this
difference could not be determined, the fact that most of the post-secondary institutions are
located in the urban center is one possible explanation for this finding.

It was not surprising that overall, the majority of students planned to attend Memorial
University of Newfoundland. While the largest number of rural students planned to pursue
their post-secondary education at Memorial University, they did not comprise a majority
within their sample. However, over two-thirds of the urban students selected Memorial
University for their post-secondary education plans next year.

‘While the overall results were consistent with those of Genge (1996) and Sharpe and

Spain (1991) in that the largest portion of students in each study selected Memorial

University of N for their p dary plans, the group in Sharpe and Spain’s
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(1991) study did not comprise a majority while they did in the other two. It should be noted.
however. that unlike Genge’s (1996) findings, which were based on a rural sample alone. less
than a majority of the rural students in this study selected Memorial University. This needs
10 be interpreted in light of the fact that, unlike this study, the selection totals in Genge's
(1996) study included more than one institutional choice for some students. As well. while
Genge's (1996) questionnaire listed the St. John's and Corner Brook campuses as separate
institutions. this distinction was not made on the questionnaire for this study.

When i ly, amuch higher p fthe rural students than urban

students indicated plans to pursue post-secondary education at a college rather than a
university. A large percentage of the rural students in Genge's (1996) study aiso planned to
attend college rather than university in the year immediately foliowing high school
graduation.

Itis possible that more of the occupations aspired to by rural students require college-
type training while many urban students could be aspiring to occupations that require
university-type training. As well, given the higher cost of pursuing post-secondary education
for the rural students in this study, it is possible that more of the rural students have chosen

p Y ion p that can be leted in shorter time periods than

ity Given the large of rural igration to seek

P
in other parts of Canada, it appears many rural students are planning to pursue college

programs which they feel will provide I quickly and I

ploy

than a university education.
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There is evidence in the literature that more rural than urban students aspire to

college-type programs. Conrad (1997) noted that according to the U.S. Department of

Education in 1980, significantly fewer rural than urban students planned on ataining a
university degree and aspired more towards vocational education.

Approximately one-quarter of each of the rural and urban groups of students planned

to go outside the province to attend a pe 'y instituti When d to the

findings of Genge (1996) and Sharpe and Spain (1991), it appears this trend has grown.
While the percentage of the students in Genge’s (1996) study was slightly less at 19.2%.
Sharpe and Spain’s (1991) results were approximately half the percentages of those in this
study.

Based on the assumption that those who decided not to pursue post-secondary
education immediately after high school would look for work. it was found that the majority
of this group believed they would be employed in low paying occupations mainly within the
sales and service industries. This was consistent with the findings of Sharpe and Spain
(1991). Most students believed they would be working within the province and the majority

of them expected to be emp in or near their h area. Not isingly, a much

bigger majority of the urban students felt they would be employed in their hometown given
the broader range of employment opportunities that will likely exist for them in an urban
center such as St. John's.

With respect to pursuing post-secondary education at a later time, the majority of

those students expected they would while a fair number (11 out of 44 or 25%) felt they would
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not or were uncertain. I ingly, a much higher of rural than urban students

expressed uncertainty on this matter. The follow-up report of the 1995 and 1996 high school

g ducted by the provincial D of ion also found that the majority
of those not attending a post-secondary institution planned to do so at a later time

(Government of Newfoundland and Labrador. 1998a).

Research Question 3

‘What are the students’ future career expectations?

A vast majority of students expected to have either full-time or part-time/seasonal
employment in five to ten years. Three-quarters of them expected to be employed full-time
including those who also expected to be a homemaker at that time. While these results were
consistent with those of Sharp and Spain (1991), they differed from Genges (1996) results
due to the high degree of uncertainty expressed by her sample regarding future employment
expectations. In that sample, almost one-third (29.2%) were unsure whether they would be
working in a career, as a homemaker, or be doing both in five to ten years.

When the rural and urban groups in this study were examined separately, a much
higher percentage of the rural sample (81.1%) compared to the urban sample (65.7%)
expected to be employed full-time in five to ten years. This was surprising given the positive
economic outlook and the growing number of employment prospects in and around the
province’s major urban center. It was noted, however. that compared to the rural students,

a larger portion of the urban students expected to be either furthering their education or
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employed while they furthered their education in five to ten years. This. no doubt. would
account for most of the apparent difference.

The majority of students in this study (82.1%) expected to be living somewhere other
than their hometown area in five to ten years. Over two-thirds (68.8%) believed they would
be residing outside the province. 92.5% of the rural students did not expect to be living in
their hometown area and almost three-quarters (73.6%) expected to be living outside the
province. Not surprisingly, while more of the urban students expected 1o be living in their
hometown areas, the majority indicated they expected to be living outside the province.

These findings, overall, are consistent with those of Genge (1996). Given that
Genge's sample was rural, however, a comparison with the rural sample in this study
revealed some interesting differences. More of the rural students in this study (92.5%
compared to 81.8%) expected to be living away from their hometown. As well. 47.9% of
Genge's sample compared to 73.6% of the rural students in this study felt they would be
living outside the province.

Clearly, the number of students who expect they will have to leave their hometown
and most likely the province to find employment has increased. This is not surprising given
the lack of opportunity and interest in occupations in the forestry, logging, mining. and
fishing industries which have traditionally been the main sources of employment for many
Newfoundianders. As well, these findings are not unexpected given the growing trend of

outmigration of families and youth from this province, parti from rural

in order to gain employment. This expectation possibly explains the students’ high level of



certainty regarding future employment.
Most students believed that they would be employed in their desired occupations.
This would suggest that most students are planning for careers where they expect to find

employment.

Research Question 4

‘What are students’ reasons for deciding not to pursue post-secondary education

ing high school ion?
Students indicated a number of different reasons for deciding not to continue their
education immediately following Level ITl. The most common reasons included: not having

decided on a program, having a chance to work. the high cost of post-secondary education.

and not having the grades to meet entrance requi 0 post- y il

Failure to meet p entrance i was cited by the largest number of
students as the most important reason followed by not knowing what program to do.
Genge (1996) as well as Sharpe and Spain (1991) reported similar results. However.

while lack of money was cited more frequently in these studies as a reason for not pursing

post- y ion. lack of i i ions was a more freq cited reason
for the students in this study.

Community attachment was to some extent a barrier to post-secondary education for
some of the rural students in this study. Although none of the students indicated it as the

main reason for deciding not to further their education next year. a number of them indicated
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it as one of the reasons for their decision.
These findings are similar to those of Genge (1996) and Sharpe and Spain (1991).
Looker (1993) in a study involving youth from Nova Scotia also reported that community

attachment was a barrier to post-secondary education. Based on similar findings. Genge

(1996) luded, however, that i h ‘was not a barrier at all because none
of the students indicated it as the main reason for planning not to continue their education or
training. It could be concluded, however, that since some students in all three studies listed
having to leave their home community as a reason for not pursing post-secondary education
next year. community attachment was a barrier for these rural students to some extent.

There is evidence in the literature that rural youth tend to be strongly attached to their

home ities which ultil infl their career plans. Hektner (1995) found a
greater prevalence of potential conflict among rural students between their perceived
importance of staying in their home communities and their desire to achieve economic
security by moving away. Furthermore, Rojewski et al. (1995) argued that such conflict
influences the career development of rural youth resulting in planned delays to pursue post-
secondary education, career indecision, and difficulty in formulating definite career plans.

The findings of this study, however, did not strongly support this argument.

Research Question 5
How do students’ plan to fund their post-secondary education for next year?

The largest group of students (41.9%) believed that the main source of funding for
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their first year of post-secondary education would be student loans. A slightly less number
of students expected their parents to provide at least half the necessary funds. Almost 80%
of students, however, expected their parents to provide at least some financial support. Urban
students differed somewnhat in that most felt their parents would be the main source of
funding for their education.

Most students expected to fund their education through a combination of two or more

sources which include parents, student loans. summer jobs. part-time work. and

PDroXi 10% of students felt all their required funds would
come from one source only.

These results are as expected and are consistent with those of Genge (1996) and
Sharpe and Spain (1991). In Genge’s (1996) study, however, parents rather than student

loans were expected to be the main source of funding for the largest number of students.

Research Question 6

What factors influenced students’ immediate career plans?

Students’ career plans were influenced by several different factors. These included
parents. friends, the value placed on education at home, and academic ability. The factors
that had the most influence were parents, followed by friends and academic ability.

When the rural and urban students were idered their

differed somewhat with respect to factors that were most influential. While friends were

cited as one of the factors that influenced the career plans of rural students the most. it was
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not a very influential factor in the career plans of the urban youth. This may not be
necessarily surprising given the closer and more interdependent relationships that the
literature proposes to exist in rural communities. In such a context. the career plans of youth
would likely be influenced by friends.

The findings of this study are consistent with the literature. There is substantial
evidence that parents have significant influence on the career development of their children
(Herr and Cramer, 1996; Lee, 1984; Lehr and Jeffery. 1996; Trusty et al.. 1996). There is
also support in the literature that peer plans (Carpenter and Western. 1984 cited in Genge.
1996) and the value of education in the home (McGrath.1993 cited in Genge. 1996) influence
the career plans of youth.

The results of this study had similarities and differences with those of Genge (1996)
and others. Like the students in this study, Genge's sample also indicated their career plans

were influenced by their academic ability. As well, students in this study and Genge s (1996)

study perceived that i had little influence on their career plans despite
evidence in the literature (Looker, 1993) that suggests otherwise. These findings suggest that
students are taking a personalized and realistic approach to career planning rather than being
overly influenced by contextual, situational factors and are relying more on personal. inner
resources rather than being dictated to by environment.

Lack of role models is cited in the literature as one of the limitations to the career
development of rural youth (Apostal and Bilden, 1991; Boak and Boak, 1989: Hall et al..

1995: Jeffery, Lehr, Hache, and Campbell, 1992). In this study, very few respondents.
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particularly rural students, indicated that their career plans were influenced by someone in

their ity. Not pectedly, the for urban students was slightly higher

given their access to a broader range of people in their community.

Although there is reasonable support in the literature that family socioeconomic status
(Anisefetal., 1980; Genge, 1996; Shave, 1984; Tilley, 1975) and local, economic conditions
(Genge. 1996: Gregory and Duncan, 1980, and Gustman and Steinmeier. 1981 cited in
Genge. 1996) influence the career paths of youth, the findings of this study did not provide

strong support. Few students (less than 10%) indicated that their family financial situation

and i itions in and Labrador were one of the most influential
factors in their career plans.

It is interesting to note that most students in the present study perceived that their
teachers and guidance counsellor had little influence on their career plans. In fact. all the

urban students indicated that their guidance counsellor was not one of the three most

ial factors on their i iate career plans. Sharpe and Spain (1991) reported that
school personnel influenced the career choices of a very small number of students in that
study. Further research is needed to determine the validity and reasons for such perceived

Iack of influence.

Research Question 7
‘What factors did students perceive to be problematic in deciding career plans?

Factors believed to be problematic for students in deciding career plans were not
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perceived to be serious problems by the majority of students in this study. Many considered
these factors to be somewhat of a problem.

The factors that were considered serious problems for the largest number of students
were education costs and knowing what interested them. These findings were consistent for
both the urban and rural students. Interestingly, the number of students who decided not to
pursue post-secondary education next year and who perceived the cost of post-secondary
education as being seriously problematic was the same. The belief that cost is a barrier to

post- y ion appears to b din this study. These findings are consistent

with other studies that have also found cost to be a major concern and barrier for students

deciding to further their education after high school ion (Genge. 1996: Government

of Newfoundland and Labrador, 1998b; Sharpe and Spain, 1991). For Newfoundland
students. this problem is becoming particularly acute because as tuition costs continue to
increase. the average family income in Newfoundland and Labrador is reportedly the lowest
in Canada and the gap is growing (Government of Newfoundland and Labrador. 1998b).
High school preparation and having to leave home were not serious problems for

most students. This was i with earlier studies. Sharpe and White

(1993) reported that most students in their sample felt their high school education helpful in
their career plans. Genge (1996) and Pearce (1998) found attachment to home not to be a

serious barrier to p y educati d by the willingness of the majority

of students in both samples to move away from home to pursue further education.



Research Question 8
What were parents’ level of agreement with students’ immediate career plans?
As expected. the level of parental agreement with students’ plans for the year after
Level I1I was high. The majority of both rural and urban students indicated that both parents
at least mostly agreed with their plans. These findings are consistent with those of Sharpe

and White (1993) and Sharpe and Spain (1991).

Research Question 9

What are students’ perceptions regarding what their parents think they should
do immediately after high school?

Most students believed that their parents, and particularly their mothers. wanted them
to continue their education rather than work. Both the urban and rural students were similar
in their perceptions. Sharpe and White (1993) also found that slightly more of the fathers

tended to support working than pursuing education. The i ofth 1l findings

with Sharpe and White (1993) confirms that parents see the value and necessity of education

beyond high school and appear to be instilling its importance in their children.

Research Question 10

What are students’ p i as to their self-este and

attachment?

The majority of students in this study held positi i fth interms
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of their abilities and self-esteem. Since this was an exploratory study. further research is
needed to determine just how realistic and accurate these perceptions are. Sharpe and Spain
(1991) also reported that most students in their sample had positive self-concepts from both

an academic and vocational perspective.

The i ip between self- and career develop is well ished in
the literature (Battle, Grant, and Heggoy, 1995; Lee, 1984; Bane, 1970 and Zieglar. 1973
cited in Lee. 1984 Porter etal., 1973; Sarigiani, etal., 1990; Shave, 1984: Tilley. 1975 cited
in Genge. 1996; Wiseman, 1982). Studies ( for example, Bane, 1970 and Zieglar. 1973 cited
in Lee. 1984) have shown that youth with high self-esteem are better prepared to determine
how particular occupations can meet personal needs, values, interests and abilities. Despite
evidence in the literature (for example, Berryman etal., 1983, Petersenetal., 1978. Schlichter,
1981 cited in Kleinsesser, 1986; Sarigiani etal., 1990) that rural youth generally have lower
self-esteem than urban youth, the findings of this study do not support this argument. Given
the exploratory nature of this study, however, further research would be needed to reach more

definite conclusions with respect to students from rural Newfoundland.

With respect: the majority of overall indicated they
would not experience much conflict having to leave their community for education or work
even though they liked living there. The percentage of urban students who indicated they

would feel torn having to leave home was somewhat higher than the rural sample. Although

the signi; of the diffe cannot be dt ined, this finding suggests that in the

Newfoundland context, the notion that rural youth experience more conflict than urban youth
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over the decision to leave home to pursue either education or work may not be valid. It is
possible that most rural students realize early in their school years that leaving home to
pursue a career is an inevitable reality for them and by Level III are psychologically and
mentally prepared to take such a step. Urban students, however, would no doubt tend to
grow up believing they will be able to pursue their career plans within the community. Any

consideration of having to leave in order to p Id flict for many

of them. More research would need to be done to further explore this idea.

Research Question 11
Are there gender differences on students’ career aspirations?
There was a general tendency for males and females to make stereotypical gender

choicesin i More males ch ions in traditi I i area

such as natural sciences, engineering and mathematics; forestry and logging; mining; product

fabrication. assembly and repair; i i and ing; and

trades while more females chose ions in traditi femal i areas such

as medicine and health; social sciences; teaching and related occupations; and artistic. literacy
and performing arts. Females, particularly rural females, appeared more willing to move into
non-traditional areas as evidenced by their higher numbers in managerial, administrative and
related occupations which traditionally have been male dominated. As well. a number of

females. aspired ions in mal

areas of natural sciences, engineering, and

mathematics and product fabrication assembly and repair. No females, however, aspired to
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occupations in the male-dominated areas of forestry and logging. mining, machining and
construction.

Both Genge (1996) and Sharpe and Spain (1991) reported very similar findings in
their earlier studies of Newfoundland Level I1I students. One exception, however, was that
overall gender differences in the service occupations were reversed from that of the earlier
studies. While the trend for the urban sample was consistent with that of Genge (1996) and
Sharpe and Spain (1991), more females than males in both the rural and combined samples
aspired to occupations in the service industry. Genge's (1996) suggestion that the service
industry may be attracting more males is not substantiated by this study. With the difference
between the numbers in this study being much less than that of Genge's suggests that this
industry may interest both males and females more equally.

There were no significant gender differences with respect to the GED and SVP levels

which help comp ional status. Itis , though, that more females aspired

to occupations with both GED and SVP levels that are considered generally high.

Research Question 12

Are there gender differences on students’ immediate career plans?

There was no significant gender difference at the p < 0.05 level with respect to
immediate career plans even when the samples were examined separately. [t was noted.
however, that overall a greater percentage of females than their male counterparts planned

to continue their education next year while higher percentages of males planned to do
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otherwise. This was particularly evident for the rural students. In the urban sample. slightly
more of the males planned to continue their education by either pursuing post-secondary
education or returning to high school while slightly more females planned to work or take the
year off.

With respect to choice of type and location of institution for those who planned to
pursue post-secondary education, a greater portion of both rural and urban females intended
to artend university either in or outside the province while higher percentages of males
selected a public or private college either in or outside the province. One exception was that
a higher percentage of rural females compared to rural males planned :o attend a public or
private college outside the province.

These findings are consistent with those of Genge (1996) and Sharpe and Spain
(1991) as well as with those of Looker and McNutt (1993) whose sample were youth from
Nova Scotia. The fact that more females have definite plans to pursue post-secondary

education may be a reflection of their reported higher academic performance in school, and

thus more of them are prepared to meet entrance i 10 p
As well. there may be more opportunity for males to work in rural Newfoundland. The
higher interest of males in college education is probably the result of the fact that more of the

occupations aspired to by males require college training.

Research Question 13

Are there gender differences on students’ future career expectations?
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Both males and females differed on some of their career expectations for the future.
More females expected to be homemakers in five to ten years while employed full-time.
While more males expected to have part-time/seasonal employment. more females believed

they would be either furthering their ion or furthering their education and working.

Significantly more females are also expected to be employed in the occupation they aspired
towards in Level [II. Both sexes held similar expectations with respect to their future
residence location.

Genge (1996) reported findings consistent with this study. It appears that while males
and females are still holding on to traditional gender roles, the findings of this study. like
Genge's (1996) supports other findings in the literature that more females are aspiring

towards more education than males (Looker and McNutt, 1993).

Research Question 14

Are there gender differences on reasons for not continuing education/training?

Gender differences were found on reasons for not continuing their education next
vears, but they were not significant at the 0.05 level. These differences were more
pronounced for the rural sample. More males cited lack of academic ability. having to leave
home. lack of desire to continue further education, the belief that further education is not
necessary to get a job, and indecision regarding what program to do as reasons while more
females indicated not having the grades as areason. This was somewhat surprising given that

more females reported overall school averages in the average and above average grade
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ranges. Overall findings were consistent with those of Genge (1996) and Sharpe and Spain

(1991) in that differences were not significant.

Research Question 15
Are there gender differences on factors that influenced students’ immediate

career plans?

di isted on some of the factors that influenced students™
immediate career plans. More females overall, said that their mothers and their academic
ability influenced their plans. This was particularly prominent in the rural sample where
significantly more of the females also indicated that their plans were influenced by the value
of education at home and by a person outside the community. Significantly more females
overall felt their mother was most influential on their plans while significantly more males
perceived their father or another family member influenced their plan the most. While these
differences were evident in both the rural and urban sample, they were not significant.

There is support in the literature for some of these findings. Dunne et al. (1977) and
Stevens and Mason (1994) found that the occupational decisions of females were influenced
more by their mother than their father while both parents more equally influenced the
occupational plans of males. Mason and Stevens (1993), however, found mothers were most
influential on the career decision of their children regardless of gender. The higher number

of males in this study who indicated their plans were influenced more by the father than by

the mother may be due to a more iti and ypi i of parental
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relationships by gender that may exist in Newfoundland society particularly in rural
Newfoundland, where sons may have more opportunity to spend time with their fathers

observing them in their workplace.

Research Question 16

Are there gender differences on factors perceived to be problematic in deciding

career plans?

While gender di on factors perceived to be pi ic in deciding career

decisions and plans did not vary much for the combined sample in this study. there were
significant differences in both the rural and urban samples. More of the rural males than their

female counterparts perceived that their high school preparation was somewhat a problem

in their career decisi king plans. Signi ly more of the urban females compared to
their male counterparts indicated that the cost of furthering their education was a serious
problem in making their career plans. Although not significant, itis interesting thata higher
portion of males in both the rural and urban samples perceived that knowing what interested
them was a serious problem in making their career plans. It is possible that the rural gender
difference may be linked to the availability of high school courses and other resources or

programs, especially for males.

Conclusions

The purpose of this study was to provide a description of the career aspirations,
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plans, and fu i fboth rural and urban Newfoundland

youth in their graduating year of high school. Other areas that were explored included

student perceptions of barriers to p dary education. the level of parental support for
their career plans, and factors that influenced their immediate career plans.

The students in this study aspired to a variety of jobs from different occupational
groups requiring high levels of skill and training beyond high school. Their choices appeared
to be influenced by future occupational prospects, gender, and growing labour market

demands for a more highly trained workforce. While most student choices were in areas that

have been to i future i growth, they also reflected a gender
bias particularly for males. It appeared that females were somewhat more willing than males
to move into non-stereotypical occupational areas. This pattern was similar to that reported
by Genge (1996) and suggests that gender still remains an influential factor in the career
decisions of the youth in this province.

The fact that very few students planned to pursue occupations within the province's
primary resource industries suggests that they do not anticipate a secure economic future in
these areas. The crisis and change within the primary industries appear to have influenced
student choices more than the economic and industrial growth that is expected due to
restructuring, diversification, and the discovery of more resources.

Student transitional plans were similar to those reported by Genge (1996) and Sharpe

and Spain (1991) with the majority of students (75%) planning to pursue post-secondary

ducation i i ing high school ion. In fact, when to previous
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studies, there was an increase in the number of students who planned to pursue post-

secondary education immediately after high school graduation. Students appear to have

gnized the i of furthering their education if they are to compete in a modern.

global labour market.

Similar to the immediate career plans of youth in other studies. the majority of
students in this study who planned to continue their education next year indicated it would
be ata university. Itis likely most youth are pursuing university levels of education because
of the better employment prospects that are forecasted to exist for those with higher levels
of education.

The fact that more of the rural than urban students planned to attend college rather
than university may be related to the higher costs involved for rural students to pursue post-

secondary ion. Thus. more of these stud h llege-typ: they

are generally of shorter duration and therefore cost less. As well. with the outmigration plans
that many of these youth have, a large number of them may be pursuing college-type
programs, particularly in the area of computers which they believe will provide them with the
necessary training and skills to obtain employment in the shortest possible time.
Consistent with the findings of other studies (Genge, 1996; Sharpe and White. 1991:

Looker and McNutt. 1983), this study found that generally more of the rural females than

their male aspired to post: d ducation and particularly towards
university programs. Based on these results, it appears that the trend is continuing where

more females than males are pursuing post-secondary education.
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Compared to the findings of earlier studies (Genge, 1996, Sharpe and Spain. 1991).

there is evidence in this study that the number of students planning to pursue post-secondary
education outside the province is growing. The fact that first year students can begin
professional degree programs such as social work. nursing, and engineering at universities

outside the province thereby completing such programs in one year less than in

d may be one possibl ion for this growing trend. As well, the prospect
of attending a smaller university that may be able to provide a high degree of individualized
instruction may appeal to students. There is also the possibility that for some students.
attending an institution outside the province is an expression of one’s socioeconomic status.

While students had fairly high expectations for future employment. most do not

expect to find it in This was parti ly evident among the rural students
where almost three-quarters of them expected to be living outside the province in order to
work in their desired occupations. Despite new and promising economic developments
within the province, findings suggest that the youth are not yet willing to plan their futures
around the current economic uncertainty that still exists in Newfoundland and Labrador.

There were several potential barriers to post-secondary education identified in this

study. While the high cost of post- y ion was ack ged as a barrier by

students. the greatest barrier for most related to career indecision and inability to meet

entrance i 0 post- dary instituti The largest number of students
indicated that the most important reasons they were not pursuing post-secondary education

immediately after high school was that they either did not meet post-secondary entrance
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requirements or they did not know what program to do. The latter reason was no doubt
connected to the fact that a number of students indicated that not knowing what programs
interested them was problematic in deciding career plans.

This study did not provide strong evidence to support the notion that community

h is a barrier to p dary ion or employ , parti ly among rural

students. Despite the conclusions of Rojewski et at (1995) and Looker (1993) that

isa barrierto p 'y education for rural students, this study’s
findings were consistent with those of Genge (1996) and support her conclusion that
community attachment is not a major barrier atall. No students said that having to leave their
home was the most important reason for not continuing their education and few of them
indicated it was one of the reasons they decided not to pursue post-secondary immediately
after high school graduation. Most students in this study indicated they would not experience
much conflict having to leave their home community to further their education or to work
even though they currently enjoy living there. Out of the number of students who indicated

they would feel torn having to leave their home ity to continue their education, it is

interesting that many of them were urban rather than rural. This may be due to the lack of
psychological preparation on the part of the urban students in recognizing that. given the
economic climate of this province, they may very well need to move in order to pursue their
career goals.

Overall. it appears that students were willing to leave their home communities to

pursue their career goals. However, the effect of i on the i di:




298
career plans of students, particularly those from rural Newfoundland. is still largely unknown
due to the difficulty of assessing this relationship and needs to be further explored with
respect to factors that influence students career plans.

The findings of this study indicated that. overall, parents had a major influence on the
immediate career plans of students. This was further evidenced by the perceived high level
of parental agreement with student’s immediate career plans reported by the students. Rural

students. however, also perceived the influence of friends upon their career plans to be

gni This may be explained by the closer, interdependent relationships that the
literature (House, 1986, 1989; Jansen and Rude, 1964 cited in Sweeney, 1971; Jeffery etal..
1995: Larson. 1978 cited in Dunne 1979; Sanders, 1977 : Vaughn and Vaughn. 1986)
proposes to exist in rural communities and in such a context, students who do not know their
interests more likely may pursue a career path because friends have chosen that path.
Unlike the findings of Genge (1996), this study did not provide much evidence that
the province’s economic condition influenced student’s career plans a lot. Few students (less
than 10%) indicated that their family situation or economic conditions had much influence
on their career plans. This was further evidenced by the indication by many students that they
would fund their education through student loans.
The students in this study, like those in Sharpe and Spain (1991), perceived that their
teachers and guidance counsellor had little influence on their career plans. Although this
perception may not be an indication of the school but reflects rather the overriding influence

parents have on their student’s career decision, it is an area that could be further investigated.
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Recommendations
The findings of this exploratory study have revealed areas of concem related to the

career planning process of youth in this province that deserve attention. For most youth in

this study. failure to meet pe y entrance i and not knowing what
program to do were cited as the main reasons for not continuing their ion i diately
after high school. Itis d that the Di of Education explore on the school

level the reasons for student failure to meet such requirements. At the same time. the post-

secondary institutions could b dto i i and conduct

studies to determine whether potential graduates are being denied access to a post-secondary
education because of raised entrance requirements.

Lack of knowledge among students on what program to do needs to be addressed in
order to provide adequate career direction for youth. Given the competitive and global labour
market that today’s students are entering, it is essential that they plan their occupations
around programs that offer a future. It is important that schools take a deliberate and active
role in guiding students in their career planning process and in educating them about the
labour market and future occupations. To accomplish this requires the increased partnership
of schools with government and community agencies in order to provide youth with the
knowledge needed to make reliable and informed career decision. Schools and school boards

could also be encouraged to develop ways of consistently exposing students to post-

secondary programs and iated job ials. Career decision-making courses such as

Career 3101 should be a requirement for all Level I and II students rather than an elective as
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it is currently offered.

The students in this study, like those in previous ones, indicated that their parents
were the most significant influence on their career plans. Since career development is a
continuous process. parents, along with teachers and counsellors, need to be apprised on

the importance of early intervention. Given the fact that self-esteem and knowledge of self

isa | process with career devel such early
intervention must involve programming and not just the passing on of information.

Itis particularly essential, then, that parents be empowered to provide informed and
adequate guidance to their children as it pertains to career decision making. Schools and
other community agencies should be encouraged to partner more directly and consistently

with parents in order to provide them with the necessary skills and information to assist and

guide their children in making career decisi Career i and seminars.

for example. also need to be offered to parents of young children as a way of empowering

them to assist their children in their career decisions.

‘This study’s findings also have implications for provincial policy and practice. While
the majority of respondents indicated they intend to pursue post-secondary education. it was

not surprising that they expected to be employed outside the province in five to ten years.

Given this outlook, it is that g ine current policy and

practice in the effort to counteract the “brain drain” that is occurring in the province.

Given the fact that most respondents reported they plan to be working in five to ten

vears, itis that g and i institutions policies reflect the
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need 1o assist workers in meeting the growing demands that will result in balancing work and

family roles.

for Further

The results of this study have raised questions for further research in the area of career

development amongst rural and urban youth. S areas for i igation include:

1 ‘Why more rural than urban students are planning 10 attend college than university:
3

2 ‘Why the number of students deciding to attend educational institutions outside the

province is increasing;

w

The effect of community attachment on the career plans of rural vouth:

4. A ison of the self- and career aspirations of rural and urban students

within the province; and

w

Why students perceive teachers and guidance counsellors as having little influence

on their career plans.

Itis also that a foll p study be cond on the students in this
study to provide a more accurate picture of the transition patterns of Newfoundland youth
and the issues that need to be addressed. The findings from such research could be used to

address the transitional and career planning concerns of future senior high school students.
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Dear Level III Student:

You are being asked to participate in a study conducted by Calvin Whalen, a teacher
at Indian River High, Spri The study is with the career aspirations,
future career expectations, and immediate career plans of Level III students from
selected rural and urban schools in Newfoundland and Labrador. The questionnaire
will take approximately 30 minutes to complete. The results of this study will help

and other practiti in providing better career services to
the youth of this province.

Mr. Whalen is a Masters of Educational Psychology student at Memorial University
and is conducting this study under the supervision of Dr. Mildred Cahill, Faculty of
Education, Memorial University of Newfoundland. Both the school board and your
principal have given app) to solicit your participation in this study. Would you be
so kind to the attached i ire which should take no more than 30
minutes of your time.

The information you provide will be strictly confidential. At no time will any attempt
be made to identify individual participants. Results will be reported on a group basis
only and will be made available upon request to participating school boards and
schools. Participation in this study is strictly voluntary; you may withdraw from the
study at any time without prejudice.

If you have any questions or concerns, please feel free to contact the researcher at 673-
2791 or his supervisor, Dr. Mildred Cahill at 737-6980. Should you wish to speak with
aresource person not associated with this study, contact Dr. Bruce Sheppard, Associate
Dean, Graduate Programs & Research.

Thank you for your participation in this study. It is greatly appreciated.

Do not put your name on the i ire. Place your
in the envelope provided.




SURVEY QUESTIONNAIRE

Puta_/__in the blank that corresponds to your response.

1. lam male ___ female

§

1516 __17__18__19__overl9

3. What is the population of your community?
__ Less than 5000
___ 5000 or more

4 Which set of marks below are closest to your final overall average in school last vear?
___ 80 orabove
__65-79
—s0-64
___ 49 or below

3. Which set of marks below are closest to your average in school this vear?
__ 80orabove

—65-719

—50-64

___ 49 or below

6. Please indicate the highest level of education completed by your father and your mother.

Education Level Mother Father

Some schooling.
Graduated from high school
Some university education..
Some college education..
University graduate..
College graduate
Don't know....




What was your father’s employment status over the past 12 months?
___ Employed full-time
___ Employed part-time
__ Unemployed

What was your mother’s employment status over the past 12 months?
____ Employed full-time
___ Employed part-time
— Unemployed

When employed, what is your father's

317

When employed, what is your mother's ion?

What occupation would you like to have 5 to 10 years from now? (If you don’t know,

please go to Item #16)_

About how long have you been interested in this occupation?
__ Lessthan | year
__ lto2years
— More than 2 years
___ Don’t know

How did you become interested in this occupation?
___ Through parents
__ Through friends
___ Through a teacher
_— Through the Guidance Counselor
Other

If other. briefly explain.

Is there someone you know who works in this occupation?
—Yes ___No

If yes, have you ever discussed this occupation with that person? ___ Yes



16.

17

What do you expect to be doing in 5 to 10 years from now?

Employed full-time

Employed part-time or seasonally and collecting unemployment insurance
Unemployed

Unemployed but a homemaker

Employed full-time and a homemaker

___ Employed part-time or seasonally and a homemaker

___ Furthering my education

If you expect to be employed either full-time or part-time, in what occupation will it be?
(Check one below.)

The occupation listed in item 12
An occupation different than the one listed in item 12. Please specify:,

Where do you expect to be living in 5 to 10 years from now ?
— In hometown area in Nfld
___ Somewhere else in Nfld but not in hometown area
— Somewhere outside of Nfld

Which of the following choices best describes your plans for next year?
__ L don’t have a plan for next year (Go to Item #22)
___ [ plan to take the year off (Go to Item #22)
_ I plan to go to work (Go to Item #22)
___ I plan to return to high school (Go to Item #22)
—— L plan to further my education/training

What post-secondary institution are you planning to attend?
— Memorial University of Newfoundland
— A university outside Newfoundland
— A public college in Newfoundiand
A public college outside Newfoundland
___ A private college in Newfoundland
A private college outside Newfoundland
— Don't know
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How do you plan to get the money needed for your educational plans next year?

Source of money needed None Half Most Al

©
5

Summer job...

Canada Student Loan.
24

Other:,

RRRERR
R
TR
NERRRL
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Please go to Item # 26

From the list below, circle the number at the right that corresponds to the reason or
reasons for deciding not to further your education after high school graduation. You may
circle more than one number.

[t costs too much money
[ may not have enough money for rhml
[ would have to leave my home
1 feel I don’t have the ability to do well in

ry education.
I haven’t decided what program [’d like to do..

I do not have the grades to meet entrance requirements to university or ca]leze
1am needed at home.

I have no desire to further my education at this time...
1 feel that further education/training is not necessary for me to get a job.
I have a chance to work
1 am getting married

-

R X

If you circled more than one number, which one would you consider to be the most
important reason for deciding not to further your education at this point?

Which one would you consider to be the least impostant reason?

If you plan to be working next year, what job do you think you will have?




Where do you expect to be employed in this occupation?
___ Inhometown area
___ Elsewhere in Nfld but not in hometown area
___ Outside of Nfld

Do you expect to further your education 2t a later time?
__Yes
—No
_— Not sure

What do your pareni(s) think you should do after high school graduation? Please
indicate the response appropriate for each parent.

Parents’ thoughts on what I should do after high school Mother Father

Thinks I should start working for pay
Is insisting that I continue my education/training..
Definitely would like me to continue my education/training..
Might like me to continue my education/training..
Does not care what [ do.

I don’t know what he/she would like me to do...
Does not apply to me.

LEEELL
NERRRN

What is your parent(s)’ level of agreement with your plans for next year? Please indicate
the response appropriate for each parent.

Parents’ Level of Agreement with next year’s plans Mother Father
Agrees

Agrees mostly...
Disagrees somewhat.
Disagrees a lot.
I have no plan:

Does not apply to me.

[T
AR




How much did each of the following influence your plans for next year?

Alot Some. A Littie

2
2
=

¢) Other family member.
d) Teacher....
¢) Guidance Counselos
f) Friend(s).
g) Person in community..
h) Person outside community.
i) High school program...
j) Academic ability.
k) Economic condition in Nfld.
1) Entrance requirements to
post-secondary school.
m) Desire to stay home
or near home..
n) Financial situation of
family...
o) Personal financial
situatio
p) Value placed on education
in my home....
q) Value placed on work
in my home....

NARRRRRRRN
NERRRRRRRE

|
l
|

l
|
|

Which of the factors above had

the most i

FEEEEEETET

[

the second most influence 2,

the third most influence?




29. Many young people have problems trying to make career plans. Please indicate how
much of a problem you feel each of the following was for your career decision making

plans.

Nota problem

My high school preparation.
Having to leave home.
Knowing what interests m
Knowing what careers

are available..
The cost of furthering
my education....

Please indicate how much you agree or disagree with each of the statements below.

Somewhat a problem  Serious problem

[

Circle 1

if you strongly agree; 2 if you agree; 3 if you are uncertain; 4 if you disagree; and 5 if you

strongly disagree.

Suongly  Agrec Uncenain  Disagree  Stongly
Agree Disagree
30) 1am a good leamer 1 2 3 4 5
31) For the most part, I like the way [ am 1 2 3 4 5
32) I can accomplish whatever [ put my mind to 1 2 3 4 5
33 Iam capable of training for any occupation I like 1 2 3 4 5
34) 1 am as academically capable as most of
my classmates 1 2 3 4 5
35) I feel that my peers like me 1 2 3 M 5
36) 1 will likely be successful at whatever
I choose to do in life 1 2 3 4 5
37) 1like living in my community 1 2 3 4 5
38) I would feel torn having to leave my
community to find work 1 2 3 4 5
49) I would feel torn having to leave my
community to further my education 1 2 3 4 5
40) I prefer to stay in or near my home
community to work 1 2 3 4 5
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LETTER TO DIRECTOR OF EDUCATION

Dear Mr. Wilkins:

My name is Calvin Whalen and I am presently completing a thesis for the Masters
of Educational Psychology degree at M ial University of N 'Iheuueofm\
thesis is “A Study of the Career Aspirati Future Career i and I
Career Plans of Level III Students From Selected Rural and Urban Schools in Newfoundland
and Labrador”. This study will examine whether significant differences exist with respect
10 the occupational aspirations of rural and urban Level Il students. Student perceptions of
their future career expectations, immediate career plans, and problems likely to be
encountered in the transition to post ion and/or the will also be
examined. The study has been approved by the Faculty of Education’s Ethics Review
Committee.

For the required rural sample, am proposing to survey all Level il students in the
Green Bay area during the last week of May, 1999 using the enclosed questionnaire. With
your permission. I would like to administer this questionnaire to all Level III students
attending schools in Green Bay which fall under the admuusv.rauonof the Baie Verte/Central/
Connaigre School District. | am ission to contact the
principals of Indian River Senior High, Dorsel Collegiate, Valmont Academy. H. L. Strong
Academy. and Long Island Academy and ask their permission to have their Level I11 students
participate in this study.

Atno time will any attempt be made to identify student participants. Information will
be confidential and anonymity is assured. Group resuits will be reported only. The results
of the study will be made available to you, school board members, and participating schools
upon request. Participation is strictly voluntary. You, the school, or individual student may
withdraw at any time without prejudice.

If youare prepared to grant this request, please sign the attached permission form and
have it returned to me at the above address as soon as possible. If you have any questions
or concemns. [ may be contacted prior to April 15% at 722-4421 and at 673-2791 after that
date. If you wish to contact my supervisor. Dr. Mildred Cahill, she may be reached at 737-
6980. Ifatany time you wish to speak with a resource person not associated with this study.
please contact Dr. Bruce Sheppard, Associate Dean, Graduate Programs & Research.

Thank you for your anticipated cooperation.

Sincerely,

Calvin Whalen



Permission Form

I, , hereby grant permission to Calvin
Whalen or his thesis supervisor to contact the principals of Indian River
Senior High, Dorset Collegiate, Valmont Academy, H. L. Strong Academy, and
Long Island Academy which are under the administration of the Baie
Verte/Central/ Connaigre School Board and request their permission to have
Level III students in their respective schools participate in his study. |
understand that participation is entirely voluntary and that I, the principals, or
students can withdraw from this study at any time without prejudice. All
information is to be strictly confidential and no individual will be identified.
Group results will be reported only.

Mr. Domino Wilkins, Director
Baie Verte/Central/Connaigre School District

Date
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LETTER TO DIRECTOR OF EDUCATION

Dear Mr. Shortall:

M\ name is Calvin Whalen and [ am presendv completing a thesis for the Masters
of E I Psychology degree at | University of Ni d. Thetitle of my
thesis is “A Study of Lhe Career irati Future Career E: i and [ di

Career Plans of Level [l Students From Selected Rural and Urban Schools in Newfoundland
and Labrador”. This study will examine whether significant differences exist with respect
to the occupational aspirations of rural and urban Level III students. Student perceptions of
their future career cxpcctauous lmmedxate career plans, and problems likely to be
encountered in the transition to p and/or the work will also be
examined. The study has been approved by the Faculty of Education’s Ethics Review
Committee.

For the urban sample, [ am proposing to survey all Level III students at Gonzaga
High School and Prince of Wales Collegla(e during the last week of May 1999 using lhc

enclosed i ire. With your It I'would like to ads
to the Level [II students attending these two hlgh schools which fall under the administration
of the Avalon East School Board. 1am sp ing your permission to contact the

principals of these two schools and ask their permission to have their Level III students
participate in this study.

Atno time will any attempt be made to identify student participants. Information will
be confidential and anonymity is assured. Group results will be reported only. The results
of the study will be made available to you, school board members, and participating schools
upon request. Participation is strictly valuntary. You, the school. or individual student may
withdraw at any time without prejudice.

If you are prepared to grant this request, please sign the attached permission form and
have it rerurned to me at the above address as soon as possible. If you have any questions
or concems, | may be contacted prior to April 15* at 722-4421 and at 673-2791 after that
date. If you wish to contact my supervisor, Dr. Mildred Cahill, she may be reached at 737-
6980. Ifatany time you wish to speak with a resource person not associated with this study.
please contact Dr. Bruce Sheppard, Associate Dean, Graduate Programs & Research.

Thank you for your anticipated cooperation.

Sincerely,

Calvin Whalen
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Permission Form

I, , hereby grant permission to
Calvin Whalen or his thesis supervisor to contact the principals of
Gonzaga High School and Prince of Wales Collegiate which are under
the administration of the Avalon East School Board and request their
permission to have Level III students in their respective schools
participate in his study. I understand that participation is entirely
voluntary and that I, the principals, or students can withdraw from this
study at any time without prejudice. All information is to be strictly
confidential and no individual will be identified. Group results will be
reported only.

Mr. Brian Shortall, Director
Avalon East School Board

Date
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INSTRUCTIONS FOR QUESTIONNAIRE ADMINISTRATION

The i ires are to be ini in a group setting. preferably in a
The i ire will take i 45 minutes to administer.

To protect the confidentiality of the participants, please have the students place their
completed questionnaire in the assigned envelope.

Please read the following instructions before passing out the questionnaires:

A teacher from the Baie Verte/Central/Connaigre School Board is conducting
a study on the career aspirations of Level III students from selected schools in both
rural and urban areas of Newfoundland nnd on some nf the problems they encounter
in making the ition to post: Theschool
board and your principal has agreed to have this school participate in the study by
providing you with the opportunity to complete a questionnaire.

While you do not have to participate, your participation would be greatly
appreciated. Here is a chance for you to provide valuable information that can help in
the career development and planning process of younger students in Newfoundland
and Labrader.

To protect your anonymity and confidentiality, please do not write your name
on the questionaire. All questionnaires will be placed in an envelope which will be
sealed in the presence of other students and the teacher.

Whileyou i pl do not discuss ions with
other students. Answer lhe questions to the best uf ‘your ability. There are no right or
wrong answers. If you have any di ty reading or und ing any of the

questions, you may ask the teacher to assist you.
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