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. ce}ntre was prévided for related literature, art, and

ABSTRACT
~

The purpose of the internship was to design and
:melemexzt ‘a~ chﬁlxapginé program for bright children in a
blaagxoon;n: ISm:h a program should ‘be an. ;nteg:al. part.of "
the tatal" school cuxjri;:ulum as one yay ‘o’f‘ providing
maximum learning opportunit;‘.es‘ for ali ‘children.’

‘The review Jf literature xndicates (:hat unless the
bright child is challenged he will be [handicupped ‘in his
development. A number of Bucces'sful programs providing
‘such ‘a challenge have beei oper‘uting for over fnrt‘;f years.
An evaluation of these prog:ama shows that bright s;:uéents
ﬂo benefit from the activities provided. ' ! '

The internship Lras carried out in a.grade three
classroom : £ron April to June, 1975. . The subjects were two \

girls and four boys whose I. Q. scores ranged: from 11§ to
* Y ¥

130. : o : Ve e N

The program was hnplemented through a’ variety of
techniques. The classroom library was expanded to-include
books on areas of special interest to.the students as well

as a selection of bobks of general ‘interest. Avresource

science activities .

one -and. one-half hours each day. This.- meezingnsually ~took

. place outside the zegulnr class:oom.; Some nspec@s ofsthe




| -
prnqéam were individualized reuding.'drama and puppetry,
science projects, creative writi.ng. and mathematics. f
e effectiveneas of the .-mtexnship and the’ extent

to which{: purposes were achieved were reflected in the
students' classroom work the’i;r wi‘llinqne‘ss to shaxe’
_their 'experi’ences with other members of the class, and
their interest in continuing the va‘o‘jects at home. . The
opinions of tha teachers and parents 1nd:.cuted thut the .
program had been enjoyable, effecuve, ‘and woxthwhue in
challenging the students' capacity . for 'leaxning.

It is recommended that bright children should be

identified early and that a challenging program should , ‘w

. be implemented for them. -To assist the claasroem teacher

in providing this ,.

g. it is ded that i 4

training be given and a ‘university course provided. -
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. ‘to provide instruction that will mect the rieeds of the

3 Thildzen conce:ned. Sometimes these ‘classes are held fér

Chapter ‘1 < . !

" THE INTERNSHIP

INTRODUCTIO!%
[ N i
Many researchers and educationalists have con-

ducted studies to determine how besf; to plan educational
programs which would give makimum learning opportunities

to all children. Various.theories have been put forth

and various techniques have ‘been tried and evaluated., EA ]

. These lnclude' h sous ‘classes, C classes,
. classes based qn the’ achiavement of the pupns, and

achi within the cl

There'is evidence “that there sxists a wide range

£ intellect, ability, and 1nterest within any clusaroom.

Heetxng the pnrticular needs of the indivldual and helping
him devexcp to ‘his full potential has been accepted as. a

hnllmnrk of eﬂucation. To this end, aoma schools have

endeavoured to px-ovide apacial programs for sfudents whose 2.

abuity places them at the ‘lower' end of the ccmti,nuum. g !
In this pxnvince over the put decade, ;mich work

\ has been done t;o provide appropriate instruction for those

N ’!'he PXog 3 encai.l prwisiun of

\special claauea, taught by teachers who. have” b trained

{ " . 1




xcegciénu chtild, . 70 115, Septemba.r,

Just the st&denté within the achool and sometires they
accommodate the children thxoughout the systen. |
© Within the Bcheol ayate:n 1n which this internship

was ca{-ﬂed out; programs have included the streaming of

childzen and the use of two, dit&unt series of basal

., xeaders. In recent.years, the basal reader normally used

. for the slover learners has ‘been ‘the Gage_Open Highways-- .

as high interest low vacabulnry series ok readers. - The

Nelson or Ginn basal readers have peen used’ for all the :

(other children.

Most’ of the teachex's time has’ been spent .in

preparing lessons far the average child’ and the under

* achiever. There has been vezy 11ttle 'cim; left over-to.’

provide pxograms to challenqe the pupils-at the uppet end.
OF the continuum. As 4 reault, these: children, have been
left fo drift bacause of the general ‘fecling that ‘the -
bright' child will leam anyway. kll too thsn, however, .
t}}g bright child'a free time has been spsnt,v écing unneces=
sary practice acti“’ities ‘which Eqs;er patterns. of boredom
and cause .many bright children’ to become early scHool azop-
Suts, T Hove darisds s the olAE NAL MANKIAUGE Bakedt
b < (:hia practice] may p;:'oduce -pattérnu of lazy, scholar-
,g};ip and a disastrous belief that.all problems can be

sasily solved. "

<

vtad A uacm.m\on ,’ ,"Educuti.on oE the Gifted,"




xf we mean what we say--that in a democratic
" society equal epportunity .should be given to all--there is
.a need for an enviromment which uill fostexr inqu.ﬂ!y and
st;mulgte the child to ever-widening 1ntereu; to help
hin in developing o his full potential,’ ‘

PURPOSE .

; The purposé_ o‘! this int‘exnsl:xip was to identify .
bright z;hildren in.a ;Srnde IIT clas‘éroom and to deaign
some challa.nginq, pxnctical educntionnl procedute ’to .
meet their particular needs. -y

Although it was- -xecognized that,no single admin- )
- istrative plan or ec}ucatinnn,\/ptogram could be tutauy
waﬂequats for—all | bright students, this 1nternahip uns
desiqned to:z
(a)’ .provide gome guidelines for 1nitiatinq ﬁuch a p:ogram

in the regular tlassroom:

(b) -give an example of one proqram fouowed wit.h one

pa::icular group of studentst

(e . establish the time necessuy -for initiating each

segmsnt of eh@v program

NEED FOR THE INTERNSHIP

Frovxsion for the bx‘lght students should bé'a

logical and essential part of any total school program,

. Doxothy 5ypher supports’ thls ptovision when she atates,
"A program for bright children is simply one phase ‘of




' _provrding for individual vdiffereqdes in cﬁxlldxi and ‘not

. an arrangement givh"l—q‘speciul privilges or rewarFa to &

select’ E'efu."z It was on this basialthat plans h§ provliée
for the bright ncudents were made. R iy
Most schools in the system in whif:h the intern f "
wo:ked‘ have for asme time acknowledged the diiferencas
among the chndzen in the classroom, and some schokls °
have made nn effort to provide Inm'matinls or make B\&Q'

gestions r.c chanenqe the bright’ childx‘en. The pro-

* visions thay have made for meeting those children's needs

include the fcllaw}ng : s 4

(a). Achi 1t groupi h acti of grnﬁpinq‘
students for instructionil purposes. The group
consists of students who are similar in general

capaci’ty for leutning or in specific npti(:udes.

(b) Enxic}m&ent——the practice of providing 1eaming exper=’

iences which will" increase\ the depth gnd b_readth of
the topici _This ‘may include. special assignments;

_study, in projects; and"gxo\xp
ptojécts. B 5 = e )
(c) Accaler&tian——cﬁe most used -method of grc{riding £o:’
. ehe hxj.ghc student. It includes early admission,
which is not pcasyib/le‘ if !:he:n; is an age limit for

tot)ly T. Syphera, Gifted and 'x'alanted Children‘

actical Pro for Teachers and Pr ngton: :
§ouncﬁ Eoz Excepdonal Childrén, -1972), p. g. 1




admission. pther tactics of accs‘legati’on_ ‘have
included cambination of grades, grade skipping,
advam:ed lacement, ‘and telescoping or fombining Ty
s -thx‘ee years work into two years' study.
= § (a) Undraded Primary--a method of organizing the frogrm 5

to reduce the time children spend in the ‘primary

_‘gtades‘." * L J ; B

N . In the system, grade ,skippl_ng', especially skipping
the Kindergarten year, seemed to be the. most prevalent

practice of meeting those chxlaren s needs. MR

While all these techniques may have served the , |
N purpose of accommodatinq, or provxd;nq a progtam for, tHe ) .

"‘\\ K - bright student at the particylar time, they may have con-

¥ trxb?ted to problems encountered in later grades. 1In one "

of the schools in Lhe system),' seven yp’upils were advanced

i . from Kindergarten to G;qge-l in ck:tobg):, 1971, and were '.

. . .. eavanced to Grade III in September, 1972." Some of them

encountered problems in ‘coping with' the program ‘d“n:ing

. the year and in September, 1973, all but two vere streamed

, into r.he Open, . Highwax program. s s '_

It seems that the recent t:end hae been to pemit B

the bx.tght students ‘to progxess more rapidly " w}u.le
v, :emaim.ng in the same grade. The bright students have ) =7

been clusteted in a ‘group, contin\ung with wo?k xe

g whole answer. ' Some children don’t need ws,méh * . &




_instruction in skills.as o;h‘e:s’. Often. the textbooks and

materials of the basal readers are not challenging enough
for the bright and ta—lented students, so that thnse

students capacity for learning is still largely untapped

in 'f-he. “typical school. » S .

This situation has‘been prevalent in most of our .
Newfoundland schools.. It has been especially true of the
smalI€E: schools where several 'grédes are assigned to one
classmom and. one teacher. thtle has been done “in these ‘;‘
"Gchools to provide challengx,ng expenences and ‘prograns '

for. the bright s(’,udents. . Paul Witty postulates, however,

that "education of bright children is possible for every

' size of community and schéol."3 One way of achieving'this

in the smaller schools would be to bring together in one

_ group for an ehrichment pthra‘m the bright students.of -

each of"the two or three §rades in the room.

Even in the larger schools which have one grade X

‘per classroom, little has been done to provide for .»r‘apid“ :

progress in the samé grade or to provide a planned program
o meet the needs of the bright students. With. the advaﬁt;

of these large regional schools and with the provision of

special education and remedial px:ogr:ams, educators are

-questioning what s bainq done or what can be. done to pro-

vide suitable opportu_nltles for the b;iqht students.
: g 5 e W E

'It'seemed, then, 'that ‘there_ 'was a neéd to experiment

3pau1 mtcy, The Gifted Cl 4 (Boston: D. C. Heath

and Cc., 1951), 2]




. . I ) 7
with'a small group from one class: : )

- to determine the feasibility of offering proqxams
which go heyond the set curriculum. but are not in
" competition with it:
’ o B = to have bright students work togathéz to share.ideas
. and stimulate each other to greater intellectual
- ractivity thxoul;h creativxty exercises: s
- to huve students work independently- on interest pro-

", . jects or pair up with other students who had the same

= d . interests. = X . \ ! B

‘OBJECTIVEB

3 g The objectives of this internship were:
1. To identify bright children ix{‘;:l;e classroom.
2. 'm; develop innovative activities to challenge t:hell
. . ability and interest of the bright children. :

3, To work with children, qi,.sriné dizection and pravidinq

o

materials, go that they would be able ‘to use their ,

abuity to 'work independently.
ORGANIZATION OF THE REPORT ,

* ..This chapter has\}n’cluded a discussion of:.the |
: v

subject under i on, ‘the of the i i

the need for the intérnship, and the gbjectives. 'Chapter 2

reviews the literature concerned with the idmtiiiéat'ion of

bright children and with brograms that have been .Buccess-

fully imple The 1 employad to carry out
0 5
/




. . = L : : 8
N the purposes of the internship is outlined in Chapter 3.

An evaluation of the internship followé 1n Chapter 4. A

summary; conclusions, and recommendations are contained

" in Chapter 5. . xoE &
s |
. §
. I

| . ,
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|
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.children,and the influence of these ptdqrax‘ns on the

" 'Chapter 2
" REVIEW OF LITERATURE T .

The review of literature will deal with the

identification of bright and gifted children, the activ-

itiés and programs that have been designed for bright

students involved.
IDENTIFICATION OF BRIGHT AND GIFTED CHILDREN

Eric Ogilvie, in the report of his study of Gifted
Childrén in Primary Schicols, used the term"gifted" "I .. g
to indicate’ any child who is outstanding in either a

general or specific ability . ... . Where gererally

" recognized ‘tests exist as (say) in the case of 'intel-

‘ligence,' then 'giftedness' would be‘defined by test

scozes. "l . : SRR [ P
His repo:t covers a year's study cf what was
actually being done ' for gifted. children in ptimary grades ;.
viﬁ Essex, Oxfordahire, and West Suasex. ‘This study was
carried out from September '197‘D to June 1971, during w}{i‘ch .

time thirty schools were visited and eighteen study groups-

lgric 0gilvié, Gifted Children in the Primar:
Schools (Toronto: The Macmillan Co. of Canada, 1973), D. 6.

9




|
I
i
i

[ —

established. The I. Q. score cits

-giftedness was 140; in

dren whose s s. were less than 140 3

T use of ‘their cific
beni\ i spe/b

history, sport, mathematics, and others. Since the pro-

selected

ity in areas of music,

ject was. exploratory. and 'fa;:t £inding. in nature, the
report does not present definite findings or recom-
d ﬁendations_ for further action. )

The California Elemehitary School Adminfstrator's
Associafion enla‘r'ges on the I. Q. tests as 1ndi‘catf.ors of
‘brightness to include ". . . achievement éests, reports
from parents; teacher judgemen_t,s sys‘tematized D#servation,

 anecdotal records,” school marks ,4: and cumlative records."?

Paul Torrance? also gives these as the .Eriteri.a
for identification in the Project for Education of the

‘Gifted, headed by Virgil Ward in 1962 for -the Southern
: ‘ -2l

' Regional Education Board. . .’ ¢ : Lo
While ehirﬁj no general agreement where gifc- : \

edness beqins, ‘Terman and Oden did much to establuh
crit,eria_,to identify the gifted child. Their work bégan
"in the 1920's and *. .. used as the criterlon for

selection a Stanfard-l!inet Intelligence Scala I. Q. of

- 2catifornia B School Admini
Association, Twenty-sixth Yeltbook (Californiat Califamh
Elementary Schoo nistrator's Association, 1954), p: 4.

3E. Paul Torrance, Gifted Children in 'the Class-
room (New Yox:k The Dacnullan Company, G Pr

. for intell::ﬁ’?‘l/
@ case studies, howeve thil- ~

+

|



e g = 1
140.*4  From Terman's repor

notion that children whose I. Q. is.140 o ove might be

called geniuses. . - S ¥ S

" Gallagher’-~also using the Stanford-Bifet ‘Scale

of Intelligence as a h { that

the term "academically talénted” be given to those whose
I. Q. is 116 a8 high‘ex,‘the term "gifted" be given to
students whose ‘I. Q. is 132 or higher, and-the term
"highly gifted" be given to students with an I. Q,-of 148
or higher. It is pointed out in the discussiyn, however,
that the number of students in each category will vary
depeniing on ‘the socio-scanomic area in which the test iz -
given. . .

DeHann anid ﬂa;dqhuésc,‘who have developed. programs
for bright children, maintain that "the principle of

educational opportunity for all. requires a fitting of

.opportunity to the individual's needs and abiutiea.

It is the value of the individual that should commit
educators to a policy respecting and building upon
indi¥ddual differences and interests.

. 4Robert F. DeHann, Accelerated: Ie‘arning“?rograms
(New York: The Centre for Applied Researc! Education,

1963), p. 10.

Sgames J. callagher, Anal! s.u of Research on the -
Educatian of Gifted Children (Spr & field: Office of -the

§“pedntanaent of the Public Instruction 1960), Pp. 5.

R..F. DeHann and R. J. Baviqhurut Educatin
, Gifted Children . (Chicago: The Univetsity of Chicago .
Press, 1957), p. 9.

,‘\('




~___thinkin

; ' . ' ' T
The nature of brightness takes on diversé attrib-

Jutes. ‘According to the research carried out at the Uni-—

"ve'uiey‘ of Michigan, these include "creativity, productive

as distinct from ve; and di ,'

thinking 25_0p] [ i perce Eion wl

of social .and natural situations-—power And ﬁensuxviey

cf thought, cu:losity and drive."7 e sl

amin Fine in his book Stretching 'meh: Hmds
states "tl at the gifted child shows T\, early awarenesg “of
cause and effect, expects to hear -reasons for actions and
- decisions, attempts to draw a general conclusion ;;d )
Shows an unusual ability to plan, organize and folléw
through in work and hobby activities."®
This latter attrdbute is essential, since much of
what a student does is carried over in‘tic the h‘ou\g, and if
it is a hobby activity, he can draw on conmﬁnity
resources. .Dgl!ann and ‘Ha_irighurstg u‘qree"thag these
attiibutes are prevalent’in the bright child and emphasize
that provision should be made so that these will be
extlibited through intellectual ability, creative ability,
scientific ability, social lendarsrrip and mec‘hani};aa‘.

!uchxiqan Univeraity, '.l'he Gifted Student:-A Hanual

fgx Program mrcvemant (Ann ArE:. Unlversity ﬂcraﬂ[ms,
£ 1 P. 27,

BBenjamin Fine, Stretching Their Minds “(New York:
Dutcon and CDmpany ;r.nc., 964 ¢+ Pe

9petann and Havighurst, op. cit., pp. 18-19.
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skills. :
" ‘Thomas and Crescimbenil® have designed a table

which summarizeé seventeen of the most common myths

present a rebuttal based Oh fact. ™ SGHTOf the most
PRroL the

common myths stereotype gifted children as being weak and—-
puny, social misfits, oddballs or freaks, and bookworms.

It is also considered that they come from upper middle i :
class and professional families and never amount to wuch
When €ey Hecoie adults. In actual’ Fact, the gifted tend

to be strongrr and have less illness than'theu less ’

qlfted peermatea, they tend to enjcy social s;tuations,

they talk readily about many topics, ‘and they are. so
normal that teachgrs often fail to identify them as being-
gifted. -Gifted children come frwm all walks of 1ife with

three-fourths of those ratéd above average actually

' coming from families Whose parents have occupations below

that of the onal or highly 1 business

man. Stu‘dies_ that fol].qw gifted individuals i_nt;: adult-
hood phow that an unusu&i numbex of them becdme lawyerﬁ.
doctors,  engineers, and leaders .in government, blfiness,
and industry. x i s 7 B

The authors point out that ‘scnbet‘imes appearances

Geoxga I. Thomas and Joseph stscimbenl Guiding

" the foJ:ed Child (New York: Random House, -Inc., 196
|
/
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, T 1
may be deceptive and one problem for teachers lies in

.distinguiéhipg between gifted ‘and h_‘ighly extroverted
pupils. There is also the gifteavchixd who is a non-
conformist and will tend to rate low in the esteent of the
teacher.

H
f

This problem of identification is acknowledged by

. i
Ruth Martinson'l who states that even though a child may

range several years beyond his grade level in measured {

achievement, he may give no indication of his ability
in his daily work, because he !.‘E‘eager (;o adapt himself
to the new er‘wircnmem: ‘an'd to please his teacher.

5 ' These éxamples disclose that the intelligence of
a child vmay not become evident unless he is stimulated
and challenged. - Marcella Bonsall beiieve; that "gifted
children ‘have the apility to assimulate, calculate, Lnte:-
pret and recall knowledge and skill which they so aptly

cultivate."!? She goes on to-say that some gifted chil-

dren are dred by thelr teac . they have not.
wérked to‘capacity, while &t the sar‘ne.time those 'tea'cﬂers' 3
do not prdvide’ the work and experiences on a level neces-.
sary to chéllenge them to achieve this full capacity. In

this paper, . also, she uuchnes the samé points of gift=. *

edness as those by Thomas and Cresciembeni. ' : o

lpues a. Martinson, Curriculum Enrichmant for

Rut!
. the Gifted ‘in the Prim; Grades' (Englewood C. 81
Prentice-House, Inc., ;;%E), p./ 9,

i 12cesan, op. cit.) p. 3. .




. ©.as
“Dorothy F. Syphers s‘uppox.rts the observations made
by Bonsall, referring to these abilities as being learning.
characteristics. She siggests that. a knowledge of them
‘may aid in the identification of the gifted and that having
an understanding of these chuaut;r_iatics ‘may enable the
teacher to ‘tai‘lot her inettuction of the t:h‘ilc'hren.l3 &
Cutts and Mosely, in-emphasizing the vital role
of the clessxoom teacher in the education oOf the gi(e:ed,

say, "If the education of a ptight child is left to chance;

© if he is cﬁalle_nged only part of the time; "if he is

all’owed to start eaéh year far below his level of

achievemen} he will snrely be handicapped in his devel-
opment."l h : :

‘This idea is supx;oxted by tfichael Laba when he

states, "In gemeral, the research supports the idea that
‘gifted nnd cxeatxve students can attain the h;gheac level
of ability—-that of evalnatmn‘ and creative behaviour--if
they gain the skills that make them 1ndependent.";5

1p6rothy F. Syphers, Gifted and Talented Children: .

Practical Programing for Teachers and Principals lArlJ.nqten.
e Counc. or. Exceptiona. ren p. 10,
; L4Norma E. Cutts and Nicholas Mosely, Teaching ° -

the Bright and Gifted (F_nglewood Cli,fia‘ Prentice- HaIg
195 ) Iﬁ 5

Anc., v Pe

% - L5yichael Labuda, Creative Readin fo&' G.tfced
Learners: A Design for Excellence (Newark: Inte.tnatxonhl
Reaaing Associatjoﬂ, Enjr P T. ;




. . 16
! Since the literature indicates that there axé
specific factors in the identification of the bright
i .' student,’ then r_hese factors must-be consida:’ed when one '
undertakes to desiqn a stj.mulatmg and ‘challenging
program for them.

PROGRAMS .

The advent of Sputnik 1 spirked a'new era in the

| &duchtion of bright and gifted children. 'Since that'time,

‘many books have been written concerning:pxoblems ar\d
es, and "7 ate and

. provisions for these students. In the Unifed States,

|

various forms of -school organization have been utilized
‘to care for them. But as Hauck and Freehill suimdrize
'the situation: :

Too -often the designers of school p:egrams for
S . able learners have. ldoked solely.to administrative:
arrangements (acceleration. practices, ability
. grouping, or enrichment procedures) -as’'a solution.
| Such arrangements are relatively ineffective with-
out concurrent modifications of curriculum and
* teaching ‘methods. A simple geographical change
from ohe room or one school to another ‘does ngg in
“itself constitute a 'program' for the gifted.

Quite a number of successful programs have been
designed and implemented oVer the y’eﬁr&' Because of

their outstanding character and longevity, efforts have

~'.been made to evaluate reTen't prograns. for the gifted: -

3

155a:baza B. naucLandJaauxxce F. Freehill, The
Gifted Case Studies -(Dubuque:. Wm., C. Brown Ccmpany ’

. shers, TP 134




A e e

)

article
lang,"
with ‘the development of knowledge and skillls in the

euhjecc';-xeaa,_, it had ‘other less tanéible_aixns- as well, i

Bt _Some of these were: F . :

" peveloping

Majoz Work Program was -to- provide a situatiun in

the’ children activel

Work Claasea in. (:Henéy different elementuy schools, three . ':
junior. high/schools, and three senior high ‘schools.

these classes. thé teacher was usually not the-leader, but'

. ] : . 17

The Cleveland Major Work Classes. - This program
which‘ required an I. Q. of 125 was statted in 1921. ;
These @¢lasses were designed to provide a broadened A\
education rather than ‘an accelerated one, so the . j
[most important characteristic of the proqram was »
enrichment. & . #

Walter B. Barbe and Dorulthy N., Norris; in the !
"Special Classes for Gifted Children in Cleve-

specify "that althdugh the program was‘concerned

Increasing the range of knowladge and skills for E
the ‘students C
Developing alertness

initiative afd creative power .
critical ‘thinking 3
power to work independently, to plan,

and. to judge

increased abxlity to share in an undez-

Developing
Developing
to execute
Developing
tnking -

These authors point-out that tha purpose of the

in every 1earning

on. - These purposes became realities in the Major

‘In

catts. and Mosely, op. cit., p. 95.




]
. was an active participant in conducting the class. The .

ychud who was the group leader was 1es§onsible for seeing
that the ordinary rules of courtesy were respected and
2 A that all children participated in the ﬂxscussions. '
) Another. \migue aspect of thj‘s program was that.
' thess chiﬂdren d1a research even at the primary level.
Once a sel\\estez, each child was responsible for presenting
. ‘a research talk about twenty minutes long. This trained:
the child in the ability to organizeé his thoughts; «collect ..
information, and present’ the ﬁ\aéerial to the class in an.
-interesting manner. These activities pmvided leadezship

“N training.t®

14

(b), "Los Angles: Experimental classes were established

in 1950, ‘and by 1953 these ‘:xy-auts resulted in

~planned special classes. ‘The program requixed an

I. Q. of 130 and pupila were selected .from grades

four, five, or six. The primary emphasis of the

program was eni‘ichment; of the regular instructional

program‘ .

H (c)." The Um.ve:si’tx Citx, Misscuri.‘ ‘l‘h:Ls program was

B e 3 * " begw in' 1951 with an enrollment of Fifty. In three
M yeara the enrollment had increaséd to two h\mdx‘:ed

| ey, <l i |

was t_:grri.ed ‘otit in eight

- sdvbmrs B A %5 i

“wutex B,. Barbe and Dorothy E. Norris, 'Spec.\al
Classes for Gifted Children in. Cleveland,". Exceptional
:Children, -21:- 5557, November, 1954. |

19cEsan, op. cit., pps 40-56.
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elementary. schools. The pupils were ehqsen on the

basis ‘of classwork, school marks, and over-all. .

. L. perforwnce as shown by the permanent record. * Most.

Df the puPils had I. Q" 3‘1 of 140 and above. The

- vprogx:am took the form of special enrichment classes

oo which met for forty ‘to.fifty minutes twice.a week in

each school. Mcst of the classes were confined to
_pupils of a single grade level--the mai¥iPam nufiber
i.n a class was ten. The classes were p:ov\ided as

an integral pa:t of the regular p:ogram and each

class worked on a project not included in the
' regular curriculum.20 e L :
James M. Dunlap, in his article, "Gifted Children-

e . “in an Enriched " ai the p m carried

on atUniversity City and ‘peints ‘out that in this
i | . particular programthe activities themselves were mot of :

major importance. It was the attitudes, study habits, and

of . the enrichment studies.?t

(d) New York SAAC. rmus was a relatively new comm{ty

» - based<program initiated in the early 1960's. The

Science and Arts.Camps eriabled students from the’

. fourth grade up ‘tp participate in intellectual and

8 ¥ s
. B 2Ocutts and Moue].y, OP.; cit.y p. 97. .
4 » : 21:Iumes M Dunlap, "G!.fced*chi.lﬂ.ren—in an Enriched

/ways of getting along with pecple that were the objectives .

Program,™ Exceptional chﬂ.dren, 21: 135-139, January, 1955._

e



" of programs-

) cr‘e\ative experiences at summer canvp.‘ Th;a project
also. practiced an exchange program.>2 '
o) | " port1ana Progran. This wab begun in 1952 as a.
: cooperatxve program between the Portland Public

5

s::hools and Reed College. It was a five year exper-

ment to develop a program that would offer better

learnlng opportun:.ties Eor intellectually able and. .

® vl
' talented children. Four high . schools and ten el

mentary schools, were selected»to carry out tha pro-

gram Auring the pilot pericd. Thd definition of

bt

" ; g1£ted.ness employed by the program 1nc1uded approx-
imately the upper ten percent of the most intellec~
tually talen}é@pupils and also the same proportion
of the most talentedin g:he special -aptitudes of ar,t,“'

- music’, I writing,| creative dramatics, creative
‘dance, mechanical talent, and social leadership. = -
The p:ogram expanded after 1957 .and became a permanent

‘-paxt of the mstructional p:ogram of ‘the school’

23 .

systw. P

Provisions. for additional opporcpnities for !:hese

able and talented chil;lremwere des(_}pped within‘ two types

classes.” ' . ~
.

22peRinn, op. cit., pae TH,

23portiand Public Schools The’ Gk‘fted in Porvland

(Pertland. Kilham stationety & Pu.b Tshing Co., 1959), p. 13:

eroom enzich,ment and spacial Lnterest s
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The hdmeiomnrenxicfunent program was based‘on the

prenuse that the general :mstxuctmnal program can be
broadened in eJery classroum to. take care of many of the
special needs of the bright students. All units were
broadened for all grades .to study. Materiils were pro-
vided to make it possible for bright students to study a
program more deeply. ’ )

. Special interest groups were pravided for able,
highly mot;vated children who could profit- from beinq with

other chxldren of high ability and interest. ’ ‘K'hese qzoups

_ were tauqht by a member of the teaching staff who vas

relieved of regular classroom duties fOX several petiods
each week. Solne of the sub)ects covered were mathematics;,

foreign language, science; creative writing, ¢reative

. x;hythms, n\\isxc, cxeat:we dramatics, and sccial_ leader-

ship: 24 ! N

Thomas and Crescimbeni point out that the Portland

Project has received considérable publicity for its

© attempts to meet the needs of-g.ift_ed ;Eudeng:s through an

enrichment .progran in the regular classroom. They alse ‘say

that the pro]ect acquired a reputatlon] for its efforts in

' devaloping activities aimed at helping teachers instruct

more. effectively in regulax classrooms.25 !

24portiand Public Schools, op. cit., p: 14.

Py _25Thumas and Crescimbeni, op. cit., p. 98 13D. ,v’




"y the gifted through an inservice program for teachers

) 22
(£) . NEA Project. This project, sponsored by -the National
T : ;

Education Association, operated for ten years from

< p :, 1958, to , 1868, Its purpose was

_to strengthen programs.for rapid learners at a1
levels. Curriculum and researah materialy weze bro“,ghtv
to the attention of teachers as,"ways and means® for

’ nurturing giftedness among students wherever and when-
ever it could be identified. The maiy activity vas
_the development of a Special publication, and’ 344,500
of these "green books!’ as they are now vknr;v}m, were
distributed to.the schools. Durinq‘th'e same 'periud, ,
the Dkectot of the Project travélled to participate

as a consultant and to conduct intensxve inservice
education programs in large cities. After the pro:ect

"‘ended, ‘the Diréctor continued his woik.on behalf of

dn }ll,az‘y:lami.z6 . : .
Studies" of the above programs -show that they were

beneficial to the students. Although'all the programs’

.'were c with the d of knowledge and skills

in the subjegt areas, three emphasized tﬁg development of

crit!.cal -thinking, three had as an objective the develop-

nvent of creative thinkinq, and two were concemed with the

26 Chatles E. Bish, 'Brief overviey of the Activities
af -the NEA Project, Educating the Ablest, ed. J.' C. .Gowan
and E. P. 'mxrance thTasca: ¥. E. ?eacoci Publnhsxs, Inc.,

'1971)y pp.’ 16~ 19.
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davelopment of ability to .work independencly. ’me ;n’ost
recent program’ reviewed, the New "York Solaiice aid Arts
Camp, emphasized participation in intellectual and
creative experiences at summer camp. While -all the
prog:ams appear to have successfully reached their
obj}ectives, a survey of the schools included in the NEA
project indicated that this prcject was perhaps least

-, effective in larqe;cltles.27

27B'Lsh.‘ ops cit.; P




Chapter’ 3

B . METHODOLOGY

In order to achievq the purposes of the intexn-

" ship, the intern considered it necessary to fulfill the

fcrllowing procedural ‘objectives: (1) to obtain the I. Q.
score of the ch:.].dren, (2) to obtain the permssion of
the parents for the ch)rldren to particxpate in the . -

internship; (3) to discover the spécific interests of

the students; (4) to develop $nd implement a program to

meet these -interests; (5) to establish rapport. with ‘the

‘ classroom teacher and keep he;r infomed ‘of the daily

. .assignments. T ;

This chapter reparts" the @dqlaqy emplo}&ihy
the intern to' achieve these [object:ves during the nij
week permd from pid-April Lc mid—June . b
) ‘ IDENTIFICA fION OF SUBJECT‘S v N =
At the beginning oé her gradnate s:ud.mes, the
writer received pem;ssion’ from the SupJ:intendent of
the Conception Bay South {Incegrated School Board to
condu‘ct an internship in hi.s school district. . In Decem—
ber, 1974, the writer met‘ with ths Superintendent, the,
Supervisor, and the Readgng Consultant . .Dm:inq the '
discussion of the needs’ of the District;-it was agreed

,' . |. 24

1
1
i1
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that this proposed. 1nternshxp would £i11 a need and would
supplement the existing program. - On the recommendation
of the Superintendent, the i/ntexnship was-conducted  in St
George's School, Long. Pond, where both the principal and
the teacher w(ere willing to have it carxied out.

During the early part of January, 1975, the writer
s’et up a meeting witt‘l the Principal and the two Grade III
teachers of that school. At that time she outlined the
_proposal for the _inQerns.hip. Pz‘om discg;sions concernin§
the identification of the students, it was concluded that
the internship would have to take place in just pne of the’
classrooms, since the .children had beéen streamed according
to their ability. _This meant that the top group éf one
classroom \o{as ach;evan at the ‘level:of of the low ‘group of

the other classroom.
©

The teacher in the classroom chosen for the intern-

ship agreed to observe the chi}??en with ‘the idea of .
_identifying those who, finished Ehei: work first,and had
it done correétly, to identify the area which they f£inished
first and to gain an insight ifto their interests.
H From her observationél the teacher maae hote of t%n
' students whon she’ considered to be the brightest and most
adva:nged in the class. The . intern adMniLteréd the Lorge~
Thorndike ‘Intelligent Quotient fest to these ton chiddren,
. The I.'Q. scores ranged from 107 to, 130.. ‘The six whase
- scores rangpd from 116 to 130 vere selected fnr the im;ern-

ship. . This. range of scores was ap‘prmjmately_' the ;a;xge




found by George. I. Thomas and Joseph Crescimbeni in their

research studies in five separate average communities of
New York State. : J
To obtain bermission for the children to partic-

ipate in the |internship, the intern contacted thejr parents

by phone. She gave each parent a genetal explana,tioﬁ of
. e /

.the proposed program. au were willing to have their

children participate in 'the project’ and offered to help in
/

‘any way the intern suggested. . - /

The intern worked with the children every day..
Most of the time the program was conducted in ,a sepaxate
.small classroom, but on several occasions the/work was

carried on in-the regular classraom.

II_!STRUMENTS AND MATERIALS

-

The identification of the bright .st\‘xients and -their.

i\nterests was based on: . i R |
The results of the laxge-'rhorqdi_ke In§é11§gence Test
Teacher Observation ’ L L : | d
I Class Perfémance J ] fs
Anecdntal Recoxds

- s |
Cumulat:.ve Records

‘The Zast twc‘ items were made available: to the ‘intern to

peruse, at leisure. From them. she abtained an accurate

profile of . each student. [ )
|7 a0 emble her to identify fu::he:Athgjx interi

¢he ‘intern asked the stuvdentrta writeon the topic "What
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I would like most. to do ,"‘ and to complete a guestionnaire

which gave practically the same type of information.

(see Appendix A).
PROCEDURES

In order to establish rapport with the children .
-‘and the teacher, the ;n'te:n spenf: the morriings.of.the first
few days visiting the classroom, During this time also,
| the ‘intern obsetved the students' paré‘icigation in"the
regular curriculum in order to gaim 'inslight into their,
work habits and to determine hoW At & design a program
" that would.blend with the existing programs, or one éhat
- would supplement them. . ‘
} During this thne the 1}tern rassured the' teacher
“ that the prog;am w_culq be conducfzed within the ’framework‘
of the  existing timetablei. She worked closely v}ith the
teacher a‘nd1 end;aavouréd to avoid disnpting the .re ular
¢ldssroon activities. Throughout the, internship informal
‘discussions. occurred during recess. timdi, when the intern -
informed the teacher of the activities she ha@ planned for
-.that day and of the results of the previous day's act:.v—
ities, including samples of the . «children's work.
During the initxal period of gbssrvatmn, tw;h
important things became evident. The ﬂ,rstv and most
- inportant because it indicated one directich the .Lntex?slup

_would take, was that tne toy group had almost completed

the prescribed reading p "It was decided, the by




that the major part’ of the proppsed’intemship would be
devoted' to'an individwalized reading program. The second
obseryation concerned the feelings of the remainder of the
class. General disappcil:xtment was expressed bevcause they
were not to be included in the project.: With the permis-
elon bf the teacher, the intern explained that for this :
project only a limited number of the students could be
invojved but that the remainder of the cldss could
participate in some of the same types of activities.

To make possible thé paxuieipaci;n of ‘the whole
class, the intern catalogued the books in the classroom
library.: She typed the bibliographical information on °

index cards which were filed in a small box. She-ex-

‘plained to the whole class the correct way to use this

T —— system, and they used it exg’ensively for the
remainder of the year. O

At the end of this initial period, the intern
and teacher agreed that the internship should be sched-
uled daily in' the one and one-half hour period between
recess and lunch. The students couid dlso continue the.
activities during’ their free time throughout 'the Aay. - 1t
the intern deemed it necessary to return at other periods
of the day-to Einish a particular project, she was frée

to do so. .-

. THE PROGRAM
) /

1
The program vas developed to meet the needs and

T

i
i
|
i
i
i
i
!




interests of the stulents as revealed by. the questionnaire,

29

the conference, and the cumulative records. The intern
] !

provided the matériaYs for indepth study or enrichment

.of the selected areas. Since so many of these study

|

activities weré initiated by the books provided, the

library is discussed first.

The leratx

A library corner was set up containing books |

relating to each child's'special interests as ‘well as’

-books of generall inteérest. Since the library was used for

the individualized reading program, at least thirty books

' . [ B E
and a supply of magazines'and newspapers weére.available

at all times. The intern selected these from the Curric-

- 'ulum Centre at Memorial University -of Newfoundland, and

from her personal library. Before bringing in these bcuks,
a discussxon was held about 1ihrary manners and the propet
care xJn handling books .. These rules were [recorded on
bristol board and displayed over thelibrary table. since
the_intern- had already :mstructed‘the vhole class on jxow
to use the index card system only a brief review vas |

|
necessary at this time,\ : /

A}
In order to motivater the students to explore a:
wide ‘range Of reading mate:i;al and to provide a balanced
program, various genres of literature were introduced.

Book covers were displayed ind excerpts read.. Group

aiscussions vete held on the characters, the.thetie; the




" aiscussed indxvidually and in graups in the ‘individualized

reading program.

Creative Arts : B : ®

Some of the related dctivities centered ‘around’
the cleative arts. These experiences. vere designed to
help the students express themselves individually and to

provide opportunities foxr them to participate in group

activities, sharing materials and ideas. .

D!amét zation. - Students dramatized some -of' the

stories and poems which' they had read and also some of f
those which they had ’writ{:en themselves.  Sometimes these
dcanstizations ere perforsed: for the whole class. Other
members of the class participated in thé play on one

occasion when other ‘classes were inviteéd to attend.

Puppets. -Puppets were u?ed to dramaf:ize avpla[y
£rom the regular reader, a play from a library book, and'a
=TI

number Of poems. Several kinds of puppets were placed in

- the classroom, and ‘the made ‘their own Or had them

made at home. They produced finger ‘puppets in ©lass, -using
scraps of material ‘and play dough. The sﬁudents qul-

structed and decorated a pnppet theatre and worked J{ldxvidu—

ally and‘in’ growps o

ate ops for

- ‘the different plays. " A .

LR I -
Writing. The students wFote the scripts and poems
e 1 . 5
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for the puppét shows. They wrote original stories and

‘poenms through the means of creative exercises, The

following are examples of these exer‘cises:' ;
1. Each student vas given a sheet of paper. The intern's
instructions weré: '
- Fold the paper in half keepmg the fold toward the
body. N
-With & marker draw thres Fangsi 1ines ok the ‘papet.
- Exchange papers with another child. .

I
- Place the paper on your desk with the, £old toward you.

ing ‘another. colour marker, make a picture incor-
porating the three “lines alzeady on the paper.,

- When the picture is completed, open the pap[ax to the
full size sheet and on the blank area write a story,
poen, or. play about the picture.

The results 1ncluded stDr).es, poens, and a short play, and
one studen‘t used & comic script.effect in‘ the picture and
wrnte six water'safety rules.

2. Each student was.given a ‘sheet of paper. The im:_ern's

instructions were: Ly

- -select ‘a marker.

- Close your eyes and make ‘two curved lines on the papet.

" - open your eyes, make -a pictuxe inccrporattng the Lines'|
y$u made .

(- Write a caycion for 'the picture;‘v

" Write a newspaper reporf for the drawing.

~

31



in their free time. \\ " |

32
These’plays, poems, stories,.and reports were
recorded on a tape recorder and were later played back €or
\the students' enjoynent and kvaluation. Other activities
i >

x'are' ‘included in Appendix C,

|

\ Cla! models. The students became’ interested in
maklm; clay models aftet the intern introduced some books
on arts and crafts and clay modelling. - They modelled’
1iterature ‘characters, such as Snow White an;i the seven
dwarfs, hna usea them in disleays design;ed to advertise a’
particular book, or to'illustrate an incident from a book,
for example, Glooscap standmp with one foot in Nova N i

Jcoua and the otheér “foot m Newfoundland. - They made

buppet heads for some of the animal characters in the play

| | "Easter Bunnies™ whicH they produced. Possible uses of

/ other clay objects led to a study of archaeology.

Arts and crafts. Students were encouraged to create

original illustrationk for a story, using newsprint, con-

They | made book ma:kers, book uoveta, 1nd3.vxdua1 plctures,

backdrops, mu:als ,,‘and posters,,

| Work cehters wex"e provided for. projeqts and
creative activities. When the ‘students: decided. a’%p:pet
ct{eacre was needed, - e materials--box, cardboard, macenal
for Fnrtains, string, markers, crayons, paint-- weze

provided._ The studen:g were free to. work on the p:u]ect

‘struction paper, paint, felt markers, crayons,.and fabrics.

eV i a



Individualized Reading . ;
. Since the students had completed the prescribed:

‘ba‘sal\feadez,'. and since they did not need more practice

in the readmg skills, the indxvlduahzed reading program °

_.was 1mplemented. This :f:as a neu approach to read:.ng for

‘them. ‘In the initilal session, therefore, it was neces-

sary to explain -the 1s of .the out~

lining the intern's responsibilitles for provuhng the
beoks and activxty cards and arranging for sharing time v
and conferences. - The students' responsibilities were
discussed next. Although they were free to.chodse their

books and the activity. cards, they woald be espected to.| s

be prepared to ducqs}a the books at the pupil-teacher

- - conierence. To ulustrate how it worked the intern

read a book,” :ea\i the related actl.vxty Cards-—explauung g

wy o] that the student’ need select only ane--and demonstrated
how these ideas would be extended at the conféranca.
zgch studentv would’ ).?e expected to request a conference

with the intern when e felt he vas ready. : °

. Book selecuon. ‘The types of-materials that were,

to be 1nc1nded in tHe 1ndiv1duallzé‘§ rendan program had

already been' placed in -the librarg. These included

i
]
1
|
]
i
3
i
1
i
§

studem: rmterest matenal, general im:erest books, -and

o e mfozmauonal books- at varying levels of dxff:cqulty. Ths

! students selected their mfn reading matenals from thls

% S vax::.ety of books o
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- Student record keeping. The intern introduceds

various recording methods. Students‘were encouraged, to

‘use a method which would be easy to-keep and which would .. . °
give il #het necessary: ihfcrnation: _They decided to make g

a record book -complete with-a“table of Contents and oy

decorated caver. Each page was given a'titlé such &s

Fairy Tales, Anmal S(:ories, lufomat;.onal Adventure, and

Roetry. as they recorded :on-the appropriate page each

book that they read, most of the students drew’illus- . , : -
trations of the book on the border of the page. Foi ' /
example,” one s'i:lfdent recorded Angus axfd-:hé Cat on, the .
Animal Story page and drew a’picture of'a cat on the

3 © . ’border nmext to the title. Another recorded A Tale of Two

Bicycles (on the Realistic. Fiction page and drew on the
i)oxde: ‘two bicycles-~gne ney, the other broken. and
. battéz‘ed. ‘The students. jdecided in which category each
hoakt belonged. ,

The -Students also decided to use pict%ures such as

an Indian headdress; an apple tree, a log train, and a
£ _potted plant, 'to record the,books which they fead. For

v‘example, after (the child who had drawn the Indian headdress

B £ read a book, he drew.a Feathar oh the headdress ana . .

recorded on'it the name of the author and the title of the

book. Each student completed and "took home_seveza} of

: . . these records, and this .setved“as o’r{e way of informingthe
. ‘patente of the num.ber of books ‘and the ki.nd ‘of. books the o 3

<) - _*. ' child was reé{xng. - )
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I s - * " ""The intern also kept a record of the books read )

R g and the activity cards completed by eaéh child. She also .’

made notes on the discussions which took place at the 5

conferences. .

. Activity cards. Activity cards were designed for

the students' use.  Some of these contained gemeral - - 'f

/ questions which could be applied to most books. ;)ther 2 |
cards were dbsigned.for Bpecific books. Questions ) : :
referred to the plot, character, genre, and impressions. . -
" In the case of nonfiction books, questions were aimed at .

obtaining literal meaning. The cards were designed to

a promote good study habits and to guide informational
reading. - ) & . P _'
' pupil-teacher conferences. . Pupil-Teacher confer-
ences .were vhen the ‘stu were ready. For

nost of the participants this meant 'a daily meeting. Each

student brought to the cénference the book he had just

read and the-activity card. - During these conferences
the student told the story inhis own words ‘or read orally

the section that he ‘found 'especially interesting ‘or had

R . ‘particularly enjoyed. Sometimes the conference consisted

solely of a question and answer period. At ‘other times,

the period was taken up with a discussion of|the story,

including characters and incidents to which he reacted

T . either, favourably or unfavourably. . These conferences

F usuSlly lasted about five minures, with the activities
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varying to meet the needs of the student at that partic-

Sharing time. A ten minute sharing time was

ular time.

scheduled three times a week.' At that time students. . |

shared their evaluations of the books they had read.. Some.

read intéresting excerpts, from thelr books while uthe:s
showed their own illustrations of the funniest incidents

or of incidents which most interested them. 'The intern

noted-that.motivation -for future reading 'took place here,
. B 2

il I
Mathematics . . g
since the students had no prublems with the

prescribed mathematics program, the internshxp covered a

© wide zarxqev of related topics. Fun ith Numbers created

a go;:d springboard. for further work on topicé of interest;
including the Celsius thermometer and the metric system.
' articles were read about numbers; mcludxng

information about early means of. counting and aifserent

‘number systems. - Several students continued reading aL\

these topics and shared their fmdings with the rest of

the group.

The various of y were di

and students demonstrated their knowledge of the topic by

means of worksheets.

- This segmant of the ptogram offered opportumnes .
fox the. stuﬂants to give concxse instructions-and cleat

explanations of mathematical - 1deas_ which vxntetested them.
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Science : . = b,
A science centre was provided; containing the
n{acezials needed to carry out simple expefiments. The .,
materials p:cvxded depended upon the partieular science
books which wePerincluded in the ixbrary at the time.
These books were selecr, d to give the students an under- 4
standing of the underlying principles of everyday opsr-
ations. ’ ;
a student discovgred that it was gasyie: to move’a heavy
objest stch as W bok OF dhalk if Lt yere pution rollets
than it was to move 4%, i)y pushing it_a}long the surface of

the desk. Arother student discovered that a paper plate

would balam:e on the top of a penc11 erasep: only when the

plate was z:em:ered on’ the eraser.’ Prom this eprnmenc
also he drew the ‘conclusion ‘that the diameter passes. o

thmugh the center of a circle.

The students did the

and completed

y § B " 5 i
the activity,cards in class. Some of them did more

co‘mpli’cated expérime‘ﬁts at. home ‘and brought the finished
product to school to demonstrate to the others. One of
these was a water-wheel,” which the student had constructed
from paper plateg. The experiments completed at gchool

weré usually finished within a fifteen minute period. f

Azchaeolggy_

The topic: of archaeology was xntréduced by the -

boak creatxve thwoxk. k were to use .

For instance, by using plastic straws as rollers,’
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their own ideas to decorate models just as early man made

desxgns on h;rb cookmg utennls, vases, and urns, ~with -
wood, cord, stones, and other materials available ‘to hinm,

As a follow up to this discussion, the:i.m:ern;

‘took some fossils to the classroom. Members of the gioup

also| brought fossils and ‘some interesting specimens of .

. animals from the diggings at Manuels River. Discussions

regarding these fossils and specimens created mich interest

in the topxc of archaFolcgy. The information that the
students gained they were later able to rarite s the

artifacts that they saw on their fxeld trip to the museum.
= | 5 .

Informational Activiéiea b . 8 e ,

To v to work i Atly and

'to give them directions to'do 5o, the intern spent approx-

imately ‘five: minutes each day whetting their'appétite

by reading pts from bo‘oks pecific :oyics._ Other -
books pertaining. to.the topxcs were-. n‘ade availabl .
Several activity cards were made up on each topic. Some
a‘t_:givivties were ge;red to giou[i paxtic‘ipatien, others lto :

individual work. “Students couldichoose either method - .

. of participa’tion.

“Some of the mpics included were: . Oceanology-—
ocedn currents and seatloor, flow of the “tides, fish, sea

plant 1ife--mammals, 'dinosaurs, hbrses, weather , Eorests'

©'and plains. A full list-is included“in. the "Other Sotrces”

section of Appendix B.- al o R i
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Creative Thinking - o
According to  James J. Gallagher,.convergent .. I
thinking represents the analysis and integration of given

and rem&mbered data. -It leads to an expected end’ result

or answer ‘because,of the tightly‘structured framework

through which. the individual must respond.’  Divergent

thinking zepxese’nt.s intellectual operations wherein the

individual is free to generate his own. ideas within a

situation,: or to take a mew direction on a given topic.
~ Convergent thinking is usu‘ally-practicea in the

1 thinking, each week

01 .. To e qai;

the ‘intern allocated two' periods of approximately fifteen
minutes each-for cTeative thinking exercxses. Five
minutes' of this period took the'form of a bxain—stnming
'session uhen the ideas were given without qiscushion. )
During the remaming_ten minutes the ideas were discussed
and evaluated, so that some.were accepted; perhaps with

qualifications, while others were discarded as not being

i i k
appf.icahle. One éxamp € 3 se follows:

In answeT to the questian "1f you were exposed to
the cold, what things might you bring to comfort
ycu“?" students gave thirty-nine items but after
‘discussing'them acespted ohly. twenty-tvo.
When ‘the project was a demomstrative type of

|
|
|
|
|
!

-




activ‘i‘t}},"such as "Guessing what is‘:j.n the Box,“"‘the
sessions vere only .of fiv; mindtes dwtation. In this
exercise the students coulq experment with the box hy
handlirg, liftirg, shaking, dna’ smelling. it to estahlish

some basis for an hypotheses.  They 'asked questions which

required a "yes"‘or o" answer . By phrasing their
questions in this manner they cut down on the time neces-.
sary to formilate /a,"concius'son. _This exercise illustrated
the process of synthester - i | ,‘ .
- -recognizing- that there is an unknown factor

. making guesses on the basis of available facts
i experimentmg, testing, elminatmg guesses

makxng better guesses i y

]

Lg
eli_\\unatan bad guesses on the basis of additional

inforn\ation

= makx.ng hetter guesses, synthesumg facts obtained

v;nfying ‘the final answer . o & . Y
Such activxtxes were aimed. at traxning the !
studehts to be concise and:‘to the point in expressing
their ideas, to ask explicfxt questions, and to develop
the\ahility to lcok at different posslble solun.ons to a

ptoblem .

ield Trigs K S YR oeLE N

During ‘the intexnship period the children paréic-

ipated in.two om:ings. Ong was a picnic to a park.in a
nearby comunity,the other was a field trip'to Signal

30
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Hill Interpretation. Centre and the Museun in St. John's.
These- trips provided an opportunity for the
students to’ discuss the _necessary preparations and their
expectatxcms. They were asked “P be prepared on their
return to write a report of the picnicl. This report

would take the format of a newSpaper report including why,.

“what, where, when, and who. . ;

The -intern, the teacher, and some parents accom-

panied the whole class on the field trip: The students

_recorded the things which interested them most. Their

prepared’ reports weré taped and replayed to the individuals *

. and, with their permission, were presented to.the whole -

class.

All of the activities for this program are-:.

1nc1uded in detall ‘in Appendix c, fDllOang the ol.’der

outlined in -this chapter.
: .




§ . ', Chapter 4
i i A ¥

EVALUATIVON OF THE INTERNSHIP

The evaluation of the internship was concerned
with the relationship of the program to the total school

program, with' the views and reactions of the parents of

‘the participating students, and especially ith the effects

of the program on those students. Student reaction and
opinions, parent opiniox;s, and the intern's general
obseryations are presented to illustrate the effectiveness
of the program.. The program was assessed whilg it was ‘in
progress and at the end of the school year; that is,. the

evaluation was both formative and summative.
STUDENT REACTION

Student reaction to the program and materials ‘was
noted-in the anecdotal records which'the.intern kept for

each student. These records included the number andﬂki.nds

“'of projects undertaken and books -read by each student.

His activity cards, work sheets, ‘and pro]ect recorﬂs were
also kept m a file folder. * These regords zevealed that '

all students particxpated in all topics . in varying degrees.

' Their individual mtezests were evident in the projects.

. whlch they worked on in depth in their free time and at

- home. -
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T oA stl{dents redcted favourably to working xnde-
pendently, to working cégether as a group, and to vorking
with other students nut} included in the project. They
appeared to ga:m coni’mjence in their ability to make a
worthwhile contnbutw and were willing to share. thelu
:mtergship experiences (with others. " *

It was encoura mg to s‘ee ‘the students develop
better study habits as| they worked mdependently and
greater tolerance of, pnd cooperation with, others as they
worked together on ponec_ts. These‘ behaviors were all

significant in contributing to ‘good discussion sessions.
The most s;gnif)iéax;c esult of these sessions was the
ability of most students to aastiis ‘the ots of group leader
in . discussion. - Thegs tangible and ‘intangible aspects

of ‘the program are of major importance.

| Student opiniéns were recorded -throughout .the
" program and each was psked Eor his reaction at the end of

the internship. . The bpinion that the program had been fun

| s
was unaninvous. ©On various occasxons thtcughout the

internship partm:lpa \ts said that.the program was enjoyable.’

and that they ‘did no consider the projects and activities
a6 work; aved ENbugh [LHey Gontiaden tHE pr6jec:; and
research in their frde’ time“and ‘at home. The enthusiasm
with which they part. csi:atedzin the variobs projects ana
activities indicated|their enjoyment of the program. They
! 1iked working. en’ thejr own to ackemplish a task and/ then

being mble to demonstrate it oz share how it had been done..

i
i
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Perhaps this can be accounted for by the fact that the
choice of the projects was theirs and reflicted their
intereste. At Jaricus tiube Hie students expressed the
desire to continue the program into the afterncon session,
and at the end of the intérnship they expressed disap-

- pointment that it would not be continued next year.

. Requests cdme from the othe: students to have the
internship books made avauabia to them. They were,
therefore, shown how to use the library index card system
30 that they could ‘$ne vhe SiEensbip beoks: 4B WelD BE
the books "in the classroom libéatsf. Often, after reading
a book, one' of those children requas’ted the teacher to

sk him questions about ‘it. On such occasions she conducted
cnnferences with the chxldxen as)unq them questions slmlar
| b5 enoks Wsed AR ERE Individualized Reading Program. -
Because those students asked when. the intern would
work with them, arrangements were made for her ‘to do $o '
when the puppet plays. were produced and again at the . "
end Of the year after thefield trip. They expressed
pleasure at being included in writing a report of the trip
and taping the, report to be repldyed for the'class.
The project students shared their interrship
experiences AN thoss Whoiware dpterested and, s'a
result, tn"e other members of the class brought sote
exhibits to schools
The students' productivity, their enjoyment of ;

'the’pr'oq:am, and their desire to have it continued were




indicative of the succ¢ess of the project.
. TEACHER ‘EVALUATION

The classroom teacher stated her belief that this

program did benefit the students in thé classroom. '~ She

@ on the enthusiasin shown by the project group and
how they had used their frec tine to'work on projects

begun during the project. time, and she folt that during

_the internship the studenfsraccompltshed more and better

work. They appoared to'have enjoyed the total program and

wanted the othérs to know about it, They were very co-

operative and patient in explaining and answering questions

about ‘their experiences when they sharéd.them with the;

students who were . interested in the variqus.projects.

She’ felt that the progrﬂm affected’the other

children in'that they vanted to become :mvolved._ They* dia

become. ihvolved at \;amous

imes, for example, brlng:\nq

fossils and sea shells at.the appropmade tlme, ‘making

puppets, and prodicing a play.

L the also folt that ‘the program had affécted the
other children in that they vanted to fead mére books..
She was impressed with the enthusiasm they showed when
asked questions similar to those lasked of the project

group and thought that the pupils showed their interest

when they made personal record: sheets-of the books they:.

had .read.. She noted that some children did more reading

and that cven some pupils who didn't ordinarily read in
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tileir free time did do some readingiduring the intornship.’ - .

" ' The tcachcr felt that all students’ enjoyed the

eftended 1ibrary, the puppets, cne writing,, the taping,

ahd, above all, the science projects. She expressed her

|

:mtan1on of Jmplerwntlnr’ such’activities in her class-\ L i

room nekt year. She had observed the advantages oi”

ﬂrrylng out the progfam in tlie classroom, because it . e
v{u more t:h,an ‘a time filler in tha.t [ provxded purposeful

detivities for the bright students who f)nxshcd the -k

rescribed work quickly. Their free time was “taken up
ith wotkmg independently and in groups. One addi-
Eional advantage of the work’ area approach, which she

!
hoted duringthe internship; was ‘the involvement: of the

thet students and thelr new 1nterest ‘in readlng. So,

in this Wy i peniefited the whole, classy
o The teacher emphasizéd that it was the time . I
involved. in producihg the program that was €he deterrent
for the regular classroom teacher in provxdlng for the
br_xght child.. From having observed and bedn involved

with the internship, she decided upon the direction shé

would take in implementing such program in futute._

Thc principal showed his interest chroughout the

un:ernsh.lp by szltlng and observing the proqram in ‘.

!
|
operation, takifg' time to chat with the students avout - i
|what they were dcmg,) He stated that he felt the ntern=" i {
!
!
i
!
1
\

ship 6ad focused upon; a definite.arca "of need wu—_h&n the

school and one in wh).ch the teachers were. xnterest\ad. He
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expmsscd intevest in having this type of program impic—
‘mented 'inother classes,as ‘an integral ana ongou‘xg part

JOf the schéol curriculum.

. PARENTS

VALUATION

The parents vere contacted at the beginning of
the:internship;. at which time all expressed pleasure, that
a challenging ‘program was going to be provided for the

bEight children. ALL expressed a desire to help in any .

N .
way they could. The intern suggested ‘that-some of the.

‘dough for makmg the puppet

projects coulfl be continued at home if the “students
desired.. If they were continued at home, the support and.
‘interest of the parents might contribute to the effort : |

being made by the student, ) : o

This 1ntEresL and suppbrt was -evident 'in such it

prcjécts as the puppetry act;lvltx.es. One parent supplled

1a£ge p:.eces ¥ hrmtol board, for the- theatre and for the
bulletin hcard. ‘In onc.instance, because of fam;ly
clrcumstances, the mother was unnblc to help ‘the’ child
fake a puppet; so the father tock the request to hls place
of employment where A, member of, the handicraft department
produced a beautiful mother bunny;- Thls vas "uged: and

enjoyed by c‘he whcle class. 'I\he intern provxded the play

';‘ The next day, . howevet,

several students asked ‘for the-recipe -bécause their,

mathers. wanted to make some for'them to uae BE home. All

the st\xdents then wxute out the tecipe for two methods of




. . .7 making the dough. " N -

Smce tha intern 11ved in thé community where the
o : Lntclnshlp was carncd outl, several personal contacts. were'
made at community _funcmons. At these and in subsequent
phone calls, parents selatdartio iﬁteres‘tm} the children

had hcen in the projects m:.tmtcd at school. SLudents

were repcrtcd to have used the encyclopedla at home to
find mformat;on. One ‘student;, for example, gtdithe

éncyclopedia to find the names of fisH.

one parent told how- het children had roporLed

the day's activitios over thé evening meal and how they
. had demonstratbd some of- the. activities, especmlly thel & Lo
Synthc51 cxcrcise... All ‘the’ family bécame involved: in

solving the problém. It had bben an ckperience for the

whole family and the whole family had enjoyed ‘it.

. iw .| one parent commented on his child's growth in

seli—ccnfldence wlx*le another paxent repcrrsed how.an plder

¢ ’ \ i Thild in.the falnlly had commented on the bxoadened N A e
) . vocabulqry of his sister. smce she had been parthJPatlnq

.7 im the internéhip.

£ I At the end of the year’ a report of the activities

was sent to the _parents _(see Appendix D). One parént

I . phnnea to say that had he known é:oducmg a ‘newspaper was
i " to have been ore of the pro:ects, he would have arranged

1 for’ a'tour of a newspaper plant.’ L

‘At x:he, end of the Jrntemshlp the* intern made phone

S0 ¥ aalls tolthe parknes. Their sorments inpluddd how much .
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kne children nad enjoyea e program; how' pleasdd ‘they:
were with what their childkcn had donc; how thdy appreci=
.ated what'had been dond for their children, how it had

‘broadened thnlr thln}dhq; how delighted they /(ver,e to see

how.it had stretched Lth.r cluldren 3 1mag1 tion) and hc}w

" it had been a chan?ngc to thom; how it apppared to have
\becn a conpxehcnswe prngran, and how they/could see the

| achmvement in the carry-over at home. A l parent..

L inquired if this would be an on-going pr<7qram and

expressed the v\sh that it: night be contfxmied Several

parénts stated thbir preference for thif kind of program

L. fcr the bright childrén, that is, acccl/eratlon within a .

_grade rather. than Sklpplng a grade. / R : ". .
/ @ oy
INTl?BN'S EVALUI)TI/ON .
‘. From the ‘intern's poinf of yiew, the satarias
“tried with the group were siccessful in ethfenginq the .
learning’capdcity of the students. The materials for
the, projects were fesdily available; most 'Of them the

l:hl.]_dren Could obtain ar_ home. The bright students

N . . needed this stimulating program, [were able to.cope wu—.h

, and enjoyed it. .

. During the’ internship tlfes'e children worked

_independently, with little direckion from the intern. . A
,relatively short period of timg was required ‘to introduce

‘each-aspect of the program., The writer found, as did
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2 syphers®, and Strang’, that bright

.Labuda®, Torrance

childrén are alert, and leatn| rapidly. " During the iine
wecks ‘that the wrltcr wcrked Wlth them, they d.\.d retain
what they learned.
| ‘A summary of.the cvaluation.of the pcople concerned
shows that: ‘.
i #y From the studcntsA‘ point cf‘vicw, the prc;ram had
bean enjoyable and was one-which they would like to
©. . _continue next year: :
e . . From the parents' point of view, the program was
; * 1 both mtcrcstlng and challcnglna for the students. They
! woiild 1ikd to see it continued next year.. :
From the teacher's paint of view, it was bene-
" ficidl and c))al}ené;ing and attained. the proposed objectives.
She si'gni‘fied»hgr‘ ir‘:tbntion_ of imp‘lemcntin;; a similar °
program 1;1 he; clas: ﬁroom'next year. =

From the intern's point of view the program had . s

f met ‘a need and had dnmonstrated that it was feasible t:c

. - " lyichael Labuda, Creative Reading for Gifted
E . Learners: A Design for Excellence (Newark: International,
o 5 Reading Association, 1974), p. 7. i .
. : g
) |- 2. Paul Torrance, Gifted Childfen. in the Class-
g | xoom (New York: The Macmiilan Company, 19651, - 23-

A A 3porothy F. Syphers, Gifted and Talented :Children:
e XN ‘Practical Programing for Teachers and Princlpals (Arlington:
1 . Council for Exceptional -Children, 19721, p. 10. .

HRath scrang. Helping Your Gifted Child (New ¥ork:
P, Dutton and Co., Inc., 1960), pp. 26-27







Chapter 5

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS. N

This chapter’contains a summary of- the. internship,
a discussion of major conclusions drawn from the intern-

"-ship, and recommendations fér implémenting a program for

the bright students as an integral part of the. s®hool
Co curriculum. ’ ‘) |
SUMMARY u [

) Thls mtcrnsmp was desxgned to lmplement a

challenq:ng program for the bright children in a grade
thrée classroom. 'The stydents, verh identified by.the - -
results of an I. O, test, Lchool records. and teabher
cbsexvatwn._ The  program was carn.ed out during a nine
. week period frum mid»Apml. to ‘mid- June. . The inteérn met
with the students for one and one-half hours each day.
Included ‘in the program were indl\udualized A
it By, reading, drama, and puppetry, science experiments creative

i ] 3 |

thmkmg, and mathematics. A major part of the prugram

' was based on the interests of the students.» = o

! ‘To cbaluate the program, gpinions vere é}mhered
from the students, teachers, and phrents. Their xespcnses :
indxcated thm: the pxogram had been enjoyable and

i . . !
effect.we . . k




in the classroom i desirablo and £

heterogeneous classrooms of schools using a graded

. , CONCLUSIONS - 3 /

This internship and the review of literature | (
|

indicate that a program to challenge the bright students

feasible. Ther¢ is also
indication that the program developed in this.internship

can be implemented ?encfmi'any in self-contained,
: 5 i

organization pattern.
The results of the evaluation indicate that the &
i ¥

teachiers and parents felt that this type of program was
successful in challenging the learning capacity of the
bright students.’ - ) ey ’ ;

RECOMMENDATIONS

e following: Seadhmenintons aresmade-to, guidl

| school personnel in thé implehentation of challenging

programs for the bright children in a regular classroom _
¢ & o

sxtuatlon. [
“ Bright chudren should be 1dent1£1ed early in the

school-year, so that the program'can be carried out

throughout the year, d
The bri’g‘}\t student should.be permcted to work on his
- own ‘and cc‘ select projects that 1ntexest-him.

_Work arcas should be provided and’ readily available at

all times, .
The parents’ shculd s iufurmed of the. prcqram and” theu




and’ comments.'could be returned in the same mannex.

54
" cooperation enlisted.:
An individualized rdading program should be incor-

porated with the reqular reéading program for the

~'bright children. It is recomménded that the teacher

Begin with oné ‘or two children and gradually add
to the mMber. : 1

Students should be: given responsibility’ for keeping:

.’a recoird cf the projects they do.' A simple filing

system eouldibe, designed by the teacher 3nd students.
The completed projects should be filed there where
they are readily available to the ceacih‘e\r Projects

Activity cards or vork sheets should'be prepared and

filed in-a kit.. These cards shculd cover a variety

of’ &ap_ics based-on the interests ‘of the students.

.Because students could work ‘on them independently,

. the teacher would have more timie to work with those -

who needed individual attention. THis should make,

it possible for all students to acquire new intefests

as well as ‘extend existing ones.

Consmeratmn should be given. to providing heip i
tjeachers in identxfyan bright c]uldren and in

developing pragrams for them. . This help could be

* provided in the form of ‘inservice education. Memorial

‘University might be requested to provide' a'course. .

“for thls purpose .

Full use should befmade of all llbrary fac;htxes

1
P
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that may be available. - These may include a comminity

“ library, a travelling library, a school library, and

private libraries. . i

>

,
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ton- Council.for
Thomas, George I,,” and Joscph Crescimbeni. Guiding the
Gifted Child! Wew York: Random louse, T56

Torrance, E. Paul. Glfted Chllﬂren 1n the Classroom.
New York: The Macmillan CO., 1965:

Whitchead, Robert. Children's Literature: Strateqgies
Englewood Clifis: Prentice-llall, Inc.,

of Teaching.
1968.

Witty, "Paul. The Gift éhild. Boston: D. C. Hedth.&
Co., 1951. &
Witty, Paul, andiothers. The Teaching of Rcading. Boston:
D: C. Heath & Co., 1968, |
"y b g .
C ( PERIODICALS

Barbe, Walter B. and porothy E. Norr \"Special Classes
for Gifted Children-in Cleveland " Exceptional Chil-
dren, .21:55-57, November, 1954. ;

"Gifted Children inan Enxriched Program,”
fy, 1955.

Dunlap,’ James M,

Exceptional Children, 21:135-37, January,

"Discipline: Perspective Preséription for -

Isaac, A. E.
. Giftedngss,” The Gifted Child Quarterly, 17:10-35,

. Spring, 11973,
Mackifinon; Fred A. -"Education of the Gifted," Excegtlonal
| Child, 40:73-76, Spring, 197
"Neglectlng the Gifted Causes Them to Hide:
1

Thomas, S. R.
. Their Talents,” The Gifted Child- Quarterly, 17:193-

198, I\utumn » 19730
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QUESTIONNATRE L . L

Inétructions to students: There is no right or wrong way

to finish the sentences

.. Just write down’ what you feel
about .each. °

Name:'

1. 1lwish I knew how to

2. If I had more time I'q

3... I'mnot very.good-at, . .

4. I'd like to, learn how to

“5,. Mostly I'd like to ..

6. MWhen I finish school I'll e -

7. In school I'm. bored with

6. When I grow up.

9. I don't like to

10. I'm'good at

 11. What gmown up people do you like best (other thap.

ents) ?




APPENDIX B.

Reading ‘Material




READING MATERIAL . SR

. Ainsworth.'Ru;h.\ Sugax and Spice. .,

Allece; Velva Elwell.. About the Vegetable$ on Your Plate.
About the Vegetanles o8 o —=—=

Andérsen, Hans Christian. . The Steadfast Tin Soldier.

Andersén, Mans Christian. ‘fhe Ugly Déckling. L

andersen; Higns Christian.’. The Nightingale. ' .-
y v : . o E
- Andersen, Hans Christian. The Emperor's New Clothes. - % i

Anderson, C." W.. Billy.and Blaze.
Anrooy, Frans Van. The Lady of the Sea:
Asimow, Isaac. The Sun. : ’
Bgmélmans,- Ludyfg. -Madeline “in Zondon. .
Bendick) Jeannc.. Science Experiences--Shapcs. ; '
Bendick, -Jearnc. Take A Number. - - : b e

Blakely, Peggy. Look For Colours.”’

‘Branley, Franklyn M. Darkness In Daytime. - . s

Bronson; Wilfred S. -Cats.

Brooke, L. Leslie. dohnny Cron's “New: Gagden. -
‘Buck, Pearl S. The. Big Wave. ’ ) .
Buck, Pearl S. The Chinese Story Teller. s ] ce i
_Buff, Miry and Conrad., Hurry, Skurry and FLuffy.

Butler, Beverly. The Wind and Me. ' |

carona; Philip.

1 Want To Know'About. . ;.

“The Tide.

-gartwright, Salljy s .
cawston, Vee. Matuk'the Eskimo Boy.. : [ .- . e .

Cheney, Cora. Skeleton Cave.| : ' g T

She Reason forr A& "o o

ciardi, John. The Reason for the Pelican. - . -




‘v, d& la Mare, Walter. Rhy

Hader, Berta and Elmer. 'The Dig Show.

Bighland, E. H: . Mathematics. ' |
HiJ1] Kay:

Hoban, Tana, Over, Under and Through. | . 5 k

Ciardi, Johh. .You Fead to'Me, I'll Read. to You.

Colum, Padraic. Sung Undei the 3ilver Umbrelia.'

de la Mare, Walter. Péacock Pie.
1

and Verses, Cdlle
for_Young_Pcople.
Dom‘a;nska,' Janina.. The Turnip. .
Bupuy, William. The Wistory of the Horse. t
famonds, Walte: D." The Hatchlock Gun.
Ets, Marie Hall. Littia 0ld Automobile.
Farjeon, Eleanor.. The 01d Nurse's Stocking Basket.
Feravalo, Rocco v Hagnets. i

Flack, Marjorie, | The Story of Ping. -

Flack, Marjoric., Angus and. the Cat.
i
Flack, Marjorie:’  Ask Mr. Bear.

Fowke, Edith. Sally Go ‘Round : the Sun.
Froman; Robert.. Fi ster and Fas'te!

Froman, Robert. A Game of Functions.

Gag, ‘Wanda. Snow White and the Sav‘en Dwarfs.

‘Grimm, Jacob and William. - Little Red Riding Hood.

Grimin,. Jacob and William. The Goldén Bird.

Harris, Christie. Ohce Upon a Totem: .
| s : . .
Haviland, Virgijia. ‘Favourite Faify|Talés Told in Russia.

Haviland, Virginia. ' Favourite Faxry ‘l'ales in Czecklovakla.

More Glooscap Stories.

.




| : . 64
Hodges, Margaret. The Wavd.
Hoff, Syd. . The Horse in Harry's Room. .
Holling, Molling Clancy. Paddle-to-the-Sed.

nolsaert, Eunice and Faith. Occan Wonders. - wo

Hurliman,.Ruth. The Cat and Mouse Who Shgfled a Touse.. .

Ipcar, DaHlov.. One Iliorse Farm

Ipcar, DaHlov. World Full of Horses. '
Teensteid, Harala, |Creative Ciaywork.
Jameson,. Cynthia.v Winter Hut.

- Jarrell, Randall. Snow-Whité and the Seven .Dwarfs. e
Jonas, Arthur. »yév; Ways in Math. o J
Kessler, Leomard. ‘A Tale of Two Bic'yc.les. g -

Kramp, Harry. mimming_.'- , :

" Larrick) Nancy. See For Yourself. Fafhy 12
Lear; Bdwdrd. Nonserise Songs. .

Leipold, L. Bdmond: " Folk Tales bt Garsiany. L

".Leodhas, Sorché Nic. ’ Always Room.For One More. R

‘Lewis; C.- §. The Lion, The Witch and The Wafdrobe.

‘MacAgy, D..and E. Going For a Walk With'a Line.

May, Julian. Horses--How They.Came to Be.
McCloskey, Roberth . Lentil. )

McCloskey, Robert. . Time of Wonder. :

McCloskey, Robert. - Burt Doy'Deep-Water Man.
ucéloskey, Robert. f Make Way Por Ducklings.’

McCloskey, .Robert. -Blueberries For Sal.

"'McCloskey, Robert. ~One Morhing in Maine: .

McGovern, Ann. Black is Beautiful,




Soeks, Esther.: The Curicus Cow. -’ T
Ao Meeks, Esther K. In john's Back vard. - —— 3
i ¢ Milgrom, Harry. aBC|Science Dxperiments. '
] w Milgiom, Harry. Adventures With a string.

. . Milgrom, llarry. ' Adventures With a Party Plate.

“Milgrom,. Farry. Adventures With a, Plastic Bag. s

Milgrom, Harry. ' Adventures With a Paper Cup.

Milgrom, Barry. Adventires With a Straw. - ' :
. ' . Milgrom, Harry. Exglorations in Science.

g .. . Nixon, K. Animal Legends..

! * -Parker, Berta Morris. Pebbles and Sca sfme_l_l_i._ o

|* - pinsleur, Paul Poens Make Pictures. \‘ N ’

' Podendorf, Illa. Shapes, Sides; Curves and Cormers.

Podendorf, Tlla. Science Experiments.

/' Podendorf, 111a. 'More Science Experimsrits.
Rauling$, Marjorie Kinidh.. The Secret River.
Rey, ‘H. A., Cutious George Takes a Joh.

‘Rey, H. : a. cunous George. ) .
‘Rhodes, Dnrothy, Hoy' To Read a city Magf ? . )

F‘Dluflds, Glen. Once We-Had aHorse.

S e ——————s S

" sattler, Helen Roney. chen Carton Crafts. - S

‘schneider, Herman'and Nina: -Science an With Mi1K Cartons.
. Suppose You Met a Witch. 2 ; ‘
Sho‘rt?al‘l Leonatd /Tomy's First Dive. K

e Sltomer, Mindel and ‘arry.; cifcles. ! C

Sxtomer Mlndel and llarry. What is Smmetrz?
| ., maylor, Nbr_ah. Pcntrx For Everxdax

‘.. Sorraillier, Ian.




Tomaino, Sdrah F. B , Brinder of Spring:

Toye, William. How Summer Came to Canadal .

“Tudor, Tasha. -Around The Year.

Vance, Eleanor Graham. From Little to Big. ™ . t e

Weik, Mary Hays. The.Jazz Man.-

Wenning, Elizabeth. The Christmas Mouse. °.

White, E. B. Charlotte's Web.
v Wilded, Laufa Ingalls.| The Long Winter.

Wilder, Laura Ingalls. Little House in the Biy Wpads.

* * Wortman,. Arthur. There Must Be Magic.

Zappler, Gccrg.‘ From One Ancestor.

OTHER SOURCES

éllildren's Pressy, I Want -to Know Aboiit Series.
'Volumg 1. 'Section A.. Animal Babies. i

e » 1. section B, Sounds Ve Hear. . -
" 1. Séction C.. Moon; Sun and Stars. .
voon Section A: ' Pebbles and ‘Shells.

3. ‘Section A. Seasons. 5 5

‘3. Section B! Animal Homes.

" 3. Section c. .Plants We Know. '

i . ™ 4. Section B. Air Around Us." |
" 4. Section C. Oceans. -
s [ Séction A. Space.

" .9, Section A, Deserts.

%, 10, Sectioh A. . Numbers. ° -

66 -




TP L C 674,
volume 10.. Section C. v

a1, ‘Se‘ct:.h;n A. 2nimals of Sca and_Shore . . .

» 11 scction C. mather Exgcnncnt_.. . ) +

¢ -12.. Béction A.' Trees. : . S
b, Section B. - Magncts and Electricity.

" 12, Scction-C. Diriosdurs.

" 13, Scction B. ‘Reptilés.
- )

|

2 16. Section C. Whales. o

" 17. Section A. Conservation.

\{.Lfe Nature Library. The Insects

i : g L The Mammals. ™
A & a B . The Reptiles. L 7
[ oo The Universe. !

‘National Health and Welfare. Get Wet.

Spencer Press, Inc. The Children's Hour.
Volume 1. . First Story Book,
" " 2. Favourite Fairy Tales. R ETY. i

" 14. Favourite Animal Stories.
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- LIBRARY ACTIVITIES

3

The following rules were composed by the students,

‘prifited oh poster paper, and displayed in-the reading

corner:

Our Library Book Rulee l

We bave Cledn hands before we.handle our hooks.
2. e furn pages of bobks " tom the uppex rlqht ‘hand

: ‘corner with dry fingers. . I

© 3. We'don't turn down pﬁge ‘COrners or use penclls or *

. 2. We are courtecus to others.

1. We' move and speak quletly.'

rulers as hook markers.

4. Wa don't mark our books or tear the pages.

5. ‘We don 4 bcnd our _books and break the b:.ndxng

‘6.  We'use paper bookmarks to mark the page whexle we

finislied reading. '
7. We cover our books with plastic when carrying them in

-
wet weather. 053

Our’ Library Conduct Rules’

3.- We leave the lxbrary corner: tidy.

4. WE learnl where the 'bgbks are and return them to thﬁ
proper place. "

5. We print our'names neatly on Lhe sxgn-out cards.

5. We 1eave ‘the Slgn out’ cards ‘in the fi].e box under the

' last name of the author.

7. ¥e return our books promptly. to the library.




4. Dress in a twelve linch fabri¢ squaze.

Y

3. 1Ipop on yarn hair.

PUPPET MAKING

Directions for making instant puppets:

1. Take a styrofoam ball: -

"2, | Make features with felt tip pen, or scraps of paper,

|
f6lt, cloth, or wool.

5. ‘'Suggest character by adding 'a ribbon, -flower, .or

feather. : ) '

|

Directiong for making sock puppets:

1. Gt @ slit across the-toe Gf an old sc{ck ol

2. cut an oval shaped picce of red mater1a1 approxinately
“two inches wide by three inches long. .

3., Insert oval into thé slit made in sock and sew it to
the sork. ._ :

4. cut ears BE the AL WAREE AR sew in place:

5. “Sew on eyes or draw with.a marker.

Directions for making plastxcxne puppets: oo .

1. use plastlclne or play dough. For the Tead and torso
of the uppet desired. ' 4 . ‘\
in'body before it is left to ary. %

3. “These can be dregsed and decoratéd as, desired.

These: clay or.plasticine puppeté are sometimes called

"Thumb Puppets. "

i

I

2. 1f play dough is uséd, make sure finger:can be inserted,




Directions for making stick puppets:

. Ibray an quering figire.on a picce of Light veight

construction paper Of oaktag.

2. “Pastc .the figure on cardboard, cut och and mount on

a stick, such as a dowel rod, by means of a thumbtack.

3. “Coldur or paint to fit the character of a puppet.
4. nrms, legs, trunks, tails, land other movabie parts
can, be ag’pe'naed by using brass fasteners or by
& attaching wires to them and then fastening them to

the stlck.

Directions for making paper bag -puppets:

1. Use a small bag whose corriers at, its bottom are stapled \

to make the bag .réund. .
2 _‘Turn the bag'inside out and sfuff té make a.head.
3. Insert a round tube, such as a toilet tissue core,
) into the bag and make a necklme by drawan a Stkln

around ‘the tube below the head.

Cut holes in' the sides of the bag to accomodate t{he
thumb. and middle finger.

5/ Pdint the. features on thé face.

'o make other- puppet heads, use: e

‘Apple, carrot, cotton—stuifed sock, daznxng egg,.gourds,

ight -bulbs,’ potato, rag dolli head, rubber ball,-soap,

|sponge, styrofoam, focksy turnip, yam. = - |

‘\

I



- WRITING

card 1

The man weht down the street.

In whit way could you add to.or change the word "man'

to give a cleaker picture of the man.

In what ways could you change.other words in the sentence

to make us see this man’'going down the street,

‘Card 2 . B
Choose ‘one of the followmg sentence ‘and
paragraph about s ' 7

5 The\large colourful box " dzew all eyes

. 2. After all, it was only a mouse.

3. A lcnq lonely howl brcke the silence,

Card 3 !
Choose three of the fallnwmg phrases and
about them: ' :

high-fenced yard, yelling crowd, stormy

abandoped m;ne, faithful horse, flonnder1ng thP’floud)

siren.
4

‘Card 4 4

write a

to it.

write a-story.
crowded beach,

o

) “f
Tell ‘thée most excxtxng or amusxng experle$ce, imaq1nat1ve

chrd:s § s T L

Write a story using pictures for as many of the words as

“you' can.

or real, that you‘have had»ln the past,few months.




. 73
‘cara ¢ -
. “¥rite a new ending to an old favousite Eairy tale,
. or
Wsite a fairy tale or folk taley These stories. have
forces of good and evil: Usually’ good overcomes evil.
i " Remémber, that ,cé'nvexsation helps move a story alon;y. ’
| . i
o - card 7
i Tell how a doughnut fdels, smells, -van‘d tastes.
i ‘ or R e Tae
| : " ,
. rite a story. elling the 1ife of a doughnut. R
o card 8 ‘o ' . i
g Follow these directions: e FEW !
. 1. Take a shect of paper and fold it in haif. | ¥
. coe 3o -on, i KarEoF e pape.‘r.maké one.line with & marker.

With' a different colour marker draw.a picture
mcorporaﬁng ‘the orng.rml line.
4 5 4. pn)fala the -paper. 'On: the plain. half write a staty

" or poem about the picture you have drawn. o .
“card 9 . . B )

|, Follow, these directions:’ AT '
1. Take one sheet of paper and a marker.

2. Close yaut eyes and make. Exo cux{ved 1*nes on the page. ~
3

Open your eyes, make a picture: incorporating the lines

you made. S B ® e

4. Write a.caption for the picture, and newspaper report.-




" R card 10 . 3 "
1. Take a sheet of .paper and fold the paper in half
+ kecping the fold toward the body.'

2.. With'a marker-draw three random lines on-the e 1

Exchange paper with another child. v

4. Place the paper on your desk so that the fold is

toward your hody.

5. Using another colour marker, make a picture incor-

@ ‘porating éhe"th;ree lines al.xcady on the paper..
| 6 ‘Whenstha pickhed ¥y completed, dpen the paper to the
| Bk £u11 sizeé and on the blank area write a Story, poem,

@ -, or play about the picture.

" cara 11 ,
- Chaose one of the following and ginish the story-'
v ¥ 1. Most of a1l I would like to
2.8 1 could be _

g,/mfig me in 1985

“card 13

1. -Pretend you aré an old shoe.,

2.. Tell the story of] yeur life. e

3. Dtaw" a pictute to go with the story.

Card 13

‘L. Be a f,ltF enqine.
=, "2, Tell of your supsrieniebs of the past veek. ]

3. Draw pxctures to go with the vstory.




N . | 2
| N i

‘card 14° R g ¥
e P R B -~
Choqse ‘one of the following and finish the story:- .

S R : ;
1. When I was & baby, '
+2. ‘IL I had three wishes -

card 15, e B
1. ‘select a sccnic picture from a magazine.

2. Paste it on a sheet of cnnétfucg’ion"pape(; .

ca¥a 16 ... . . -

.Tilustrate it. - . . 52, T

“ 1.+ Draw an’'animal unknown toiman. e L

3,1 think that I shall never feel

3. . Write ‘a description’ of the picture. PE e MR

or

x{. sWrite.a stoxy about the. holiday you-had’ thete.: i e w

Choose’ one'of ‘the folfowing and write'a nongerise story.” - . -

i., a'hom.c wn- oo AP X 3 o
F2i 0 time flies . T ‘ © s
400 adeilyrom R i -
‘apen’point i P,
RN Ky Bt B g RS s Ah o
card 17 -l YN i o

2. Vrite a dgscription of his life, food; habits, and -
e ] . . s T

-l




i i, POETRY. . T

- . S
Cara. 1 - G

Write a’poem about!what you see through a window: pane.
,- ; ]
3 . . I

]
" Card 2 . sy

‘Write 4 vorse using as many words as possible that begin I

| with'the letter "g" or "s" or "b".

H o . b '
’ card:3- . . J . | R
& Write a.poem to'match one of the patterns below.
(a) @, : o, Coe )

£ ' -
- o & = BN : 7 ey
“Write a poem describing -a favourite book éhafacteg.
dheass’ C - : g - ,
_* How many poemk can you make bying these four rhyiing
words:’ 3 o o e g
% . .o n ¢ »
# e ¢ you,. too, few, moo.
W B8 e n YW ) P xy -
v cérd 6 i : i :
/ . Ll
e . . Describe it-in a poetic way; T @ = s
e w E i - R S |
170 % cara s T ot e By ool
. Think of a Book you have read recéntly. s ' . .
& Writg the story as:a poem.’ e
] i 3 ol e 5 k. - %
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card:s . . . o

Do -one of the following:

1. Write a poem about ypur pet. \ :
2. Write a poem about the weather‘teday. | - - o+ . 4
P “ ' o “® N
cara 9

Writc-a poem. to match ohe of these’ patterns

] ; i
‘Illustrate the poen if you wish.

Card 10 : wx g :

Choose a shape .

Make & poem to.match thé picture.

‘cardrll, . : E J

Here ate four _rhyming words: sing, -bring, wing, ring.
How many ‘verges

can you'mnke? . . < g




* cold Water: Method

Ingredients:
.1 cup fhour g
1 qup salt
k:} 2 . .
1 teaspoon alun

Dlrcctlons'

[eels like clay. 1t is theh ready to use. .

* Cooked Mcthod

Ingredicents:

’ 1 cup £lour.

PLAY DOUGH RECIPES

|
| !

% cup salt _'\‘ s

" % cup water-

D).rcct:.ons.

‘Colour wh ile kneading.

. Mxx cold, theh cook Until it holds shape:

!(eep la,an a}rtxghé jar. - s

"

oL B

g M).x all 1nqrcd1cnts to{iethct. Add water ul’ltll the mlxture

| .

i !
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BOOK RECORDS |
5 . 9

B "2 v Rcccrd Book . | T,

Place ten shcets of paper bcheon two sheets ‘of

construction paper.

Staple toqc ther.
i

Title the first page Table of Contents.

Put one of the following categories of books on the -

top of cach.page:

© Adventure.

Animal Stories

2 'Fairy Tales

E‘olk Tales

Hxstoru:al Fictioh

Infon&atumal i . i
‘Poetry T C - L i
Rejjis{ic Figtion / ;

Séience .. i e ' 2 .
‘As }ou ccmplete’a b ok, record the titlée and the name

of the authot on the apprc?nate paqe..

-Draw the head.
braw the headb nd.

Add a fea,thEL'/ or each book read. On 1t wnte the

_-title and th7/ name. of the author. -




N P . 1. Draw a clown with one drm outs;rétchc‘d tF hold the/
g :* balloons. . Ty B R S, ]
. 2.-had a balloon For cach book read. on' it write tHe

name of - the book.and author: i

‘or Basgket Book Record ’ o /
N 11, Drawa vase or basket, i )
2. -Cut ot -flogers from construction paper. g ,

e 3. Pasté on a flover for. cach book read.’ 0n the flower

write the name o£ the book and authoxr.
& : Envelépe Book Reciozd y
1.. Draw a self porr.r:u.t or paste a phato on jan envelopo.
2. As dach boak is rcad \Jrlte the name of the book * and -
author on a slxp uf paper and. insert it/into the

. &
envelope. ; . v

Log Train Book,Record | R

1. 'Use:Black yarn“fdr. tracks.

.'[ 2. Draw a flat car. < 4

3. As each book is reéd, add a coloure luq containing

- . i the name of_ the: book-and. the autho?. - g L‘p{‘ ‘@

Boekwcm Book Record

- o | . 4
| o . Draw e head. - 1 : s 5

: 5% 2.0, Add‘a segrent: of the body. £or enoh book aads ¥ gt |




s e

Apple Tree Book Record
. o —

* " 1, Braw an apple tree.

|

2. Cut out apblcs frum, red con’s:xuctian papcr.

3. as each book is :cad, wmte the name of theé)ook and

o author on'an applc and paste it to a branch of the |
I tree. * ks . (AT SRR W
. ] ’T 1
| : .
1 §
3
oy 3 : 3
T
iz ;
» . -
- " ! i ;
. (A . T




i {ACTIVITY CARDS N

The acc1v1ty cards were dcqiqncd for the use Df

" the students. Some of these icards con'tal cd gcneral @

i+ ‘questions which Gould be applied to mos U{Joka Other
- ' caxds wére designed for specific hooks. 1&1 spprerisle
ach book .

lcara was siipped-inside the back cover of

- Author: . #
Genre: SET Y o ' A
& - Deséribe thc most rcxcj.tlng ‘happenxng in tha mok.

& N Dcscnb_e the funnmst happenmg.

1
‘Who is the main:charactor? . - LT | I
| e Py ] . ' . ; |
card 2. . o o8 e « : i

Title: . - s n S A

{ . huthor: . 4 . i o
a "5 Genre: oo, j 7 T i L K

‘what is tnE p;éi of the story?

Where does the: story take place?

Describe ‘the most: excitinq hgppening. : e

’nescnbe the  saddest happening_v

!

cara'3. )

Titles .\ .
N

T omsthor: L. LTk “

Category: -- E o aty e




Genre. fpt "

' What work do horses dD rmw? .

Title:

.Author:

,'vpype, . ‘ 4 R

,Name three swimming gar\es,,

‘Describe one sw:mmmq game’
L . :

- Read Chapter 1

Hame ‘the different types Of swimming.
Write one_sentence describing:cach type.
Card 4

Titlet Ly

Authoz'

vhat vtk “asd horsés do_in Grandfather! s day?

vmat has replaccd hnrse.:?

A b, e

Card s

Autho :

Catcgory~v ) ) AR

Describe one method of swimming. .

Read -

Tell
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. Title: P
* mathgr: © ' ' |
Jognrel . % r .

Who was the auto unkind to? .

B, "What happened to him?

What happened to his parts?

" ocarda 8.t ow
Title: vy o . ¢ -

‘Author:

“Type:

How do we kno\d what early horscs lcoked llke"

4 ) How 01d are horseés? - 5 .
.. . How have hordes hexped hanz.. | o o g o 5
Author: ’
s Type: . L "8 g ey ke P
e " choose ‘any poem. Write'a verss to add to-the posn. L
. . . ) L 12
§ n 9 ‘
% J ! N

Title: Fet ! .

i X A;m}l‘mrz . " '__» 5 B ¥ ew »‘ . l

~lcategorys | W 8 s s . B

Choose oné poem. .Wfite another verse for "the poem.

or Write a poem.about a wild animal. '




< .Author:

1

-+

|card 11

‘Author:

. /Genre:

Title: -

Do one of the following:

R Choose the character you dislike most.
character and tell why"yo(x dmhke hun/her.

2. what was the saddest incident? Why?

Go to page 58.
Card 12
Title:

Author :

Genre:

Who wis considerate?
Who was a danqcrous‘driver’
. What happened :m the end?

write five important\ safety rules.

CardlB o ,' Lo

mue.l EE M

Read the book.

Return to. )Jage 27.

Write a d;f!erent andlnq for the stazy._‘

Illusttate your end;ng.

85

Write a different ending to the story.




| Title:

: i Author : :

‘Category: ...

“bekcribe the frightening expericnbe.
Who helped Tc;ny? “How? : )
‘Which Lesson can you apdly to yourselsd
Card 15

© Titles

Y Matmory L ) .’ A ,:j” /

Genre:

- - Describe ;\'frighteni‘nq e‘xp‘eriepce. . B . il B
- Who helped Tony? How? . )
How'would'you feel ‘if someons push’é'd you into thp vater?
' card 16 7 i » Il el
Title: 'y,
Author: : T
4. : 2 i # 2% Foaow
. -Genre: , . . . .
‘Do ok of the following: ~ . o, b ) "

1. Describe the changés that took place in one character. .

2. -Why did ‘the cat behave ‘as she. did?

. 3. -What 'incident is described on page 257

cara 17 - : ‘_ % ‘




<‘L

: I 87"
¥EE ¢ et 55 & ¢ P N
Do one of the following: ,

L. teme the Shapes and write a SAiple eiflaitation GEeadk:

2. Pick one shape. “Name .ten thi{ngs that are this shape.

Card 18

Title
Author: » EL N BT,
Genre': -
Do one of the following: 5
J 1 'choose the character ‘you dlslike most. Describe the. |
 dhinsaonsd ang vex why you @isliké:him/mer, . -
2. What vas the habpiest ipcidcnt? Why? i )
3. TReturn to page 38. - Write d/different ending o the -

story. © ) g ° |

-Card-19 P ) 3 ¥,

Cmitler L0 Lo e

Author: - ° iy

Gem:e.

Do. one’ of the” following: . . P e
1. Chogse. the chazaeter’ysu Like most. descnhev the,
Ichareu:i;er and tell why you apptove of h:.m/her. «

2.. Descrive the funniest 1ncident.  Why?

3.. Return to' phge 66. Write a different ending to. the

iy . story. . A




card 20 -
Title: . y M 4 |
Author:™ . - e

"1Is this story {ac’t or' fiction? How do you. knoir?

card 21 - g8
mikle: . : ‘ |

Author:,

Category,

Write five good water safety ruled.

.Category': :

Write fivé good safety rules to folloy when-riding a '
e, o o 7

“ bicycle, e v : 3

Card 23

Laxd_23
Title:,

Author: . P e ® .

| Type:
Write five good fraffic.rules’ that

follow, -

card_24
Title: R,

" Author: -

W s

+ . Category: °
BERGOXTY )

7 wnit agtion is sugge




* Why didn't the horsc .leave? -~

Y]
card 25

Title:

Author:

‘Genre:-

What does a. Horse.need?,

Card 26

Title:

. Authox:

Category:

Locate and be prepared to redd.seéntendes in

tell why each character behaved as he did. %

Card 27
Title: .
Author:

Genre;

s

89 -

the book that ..

ST TR

" Be prepared to describe changes in’ characters as they

evolved th‘rcughout ‘the course of the story. .

card 28
Titlf:
Author:

How do you know

card 29

Title:-
&

Author: :

3 author was interested in the vsubject? "




': had to make? . - = c

Where .and \then, did this-stéry take p;aée? Y,

Why were Sal’and her.mothér picking berries?,

Categor

What was the r\ost 1mpcrtant decision that the T1n Soldier

card 30 . i S [ 2

. Pitle: A ) . W

Author: . . .
Category: coy
What was the most important dccision that -the old man

¥
had to make? ms 2

, How did this decision affect the villagers?

card 31 .

Titlé: |

Author: ' . ' i v,

Genxey: © R ° T

flhy were ‘Baby Bear -and his mother eating berries?

card 34+ ¢ o 4. ) -

Titles .

card 33. o s ; .

Cmeler o N

Author:

231 -
i tell another’ story, or relate a true expgnsnce

of yourrown, in whicha, similar problem was enco\mtered? d

|
|




Card 34 o’ i % ®
Title:.. )

Au_thér: .

Genre: . " . . . |

“'Give ope mew aword, fact or idea that you have learned.
S 1 . from :eadmg this book? . . it

card 35 .
‘ritle: . it . o AP i

Author: _"v s * i /

Category:' | S
* Would you recommend t«his book to others’ Why or why.nét?

 . ; ; vCard 3% - S L e T

Titlé: | . . o ta
Aubhbr' ° . - i '

> \ w Genre. : ; 3 ST . " x
‘. © . What lessaon does thls story teach? | N ‘o
ccara3t o . W L o g

Title:
®

Authot: L B :\

i, 7 i Categoty )
| ; P ' Answer one set f j;he followmg questions- . 4 '

1. ¥hat colour . 15 Seen firs n the bcok?‘

T w2t LA What fluats 1n the blue sky %mture? B 2 - 1

- 2. what things are red? .
& - .+ . Name the blue: things in‘ the bock< E B e




“ . 3.0 I\re all fire engines red? : |
I£ not, what other colour fire engines have you _\een?" i

S e 4.. vhat colour is'aleaf aftcr it falls from a ‘tree?

what colours ara ‘in the rambow? . .

card 38 -
A TR ! 5 e,

‘Genre: |

What is bcautiful apout the neck of 4 swan? .
@ ' Why did the ugly duckling run avay £rom home?
What fnghtened the wxlrI ducks and the ugly duckllng o

from the marsh?

" What Fappened £ the 4gly duckling dunnq “en wmtezv ‘ ' b
| wat, maa‘é him happyz . ¢ A TIRINE A
S Lo © What do you think the ducklinq Yoina bas R in the winter & 8

‘snow?”’ . LA . Ty o o M :

A 5 ' a 2 L T !

« cara’3s, ¥ o ) %, i gt

. - Title: p B %y B -,7 ' 4
Author: ., i : ' s

1 'Gem:a- ‘ ] 2 8 Fagt B vl o, |
¥mich ‘tho ‘animals frightened g, Mallara? )
What aig ‘the people on the’ boats throw te the ducks?f

Narie ‘the ziver. in which the ducks: fourﬂ an island hoine.

What vas unusuax about. the nanps of the duckl:.ngs? Yo%

Narre ‘the street the four' poucemen blocked oz for the

ducklings.‘» 2 / i ",. B . 5 e




Ve ctid a0 - R ._‘. : . . - S
; o mitles : :

. Atthot_:. N 5 ; E g

* .Gehr

Why ‘was Mrs. Mallard unhapﬁy with the onsibie nes:mg <A
places she and Mr. Mallard flew over?

. What was nice. about the nesnng spot they salected?

How many ducklings hatched? . B ;

"'How. did the ducl.linqs spend then‘ daysx 1n .the P\‘bllc

Garden?

JA '

Author:i . “y YR < g iy 2
Gente: i . ¢ RIS / "
. I b e

C'ddl

.
Haw wculd you solve the same problcms as those encounpered

by the chn\racters :m this stoty? i “ e ’

© card 42- . TN L

Title:

Name the two ‘gitls in the story.

What d;d Sal feel in her mouth? \

what was Sal"s father digging for?

. What would Sal have wished for Lf‘she haa not dtopped

her tooth in.,the sand?

- What was. Sal's fam;ly golng to have for lunch”

card 43" B

Txtle: e

s




| msener: 70T T
L Genr!:- . e T
" How d)ﬂ sal's mother make her da\lghter feel ‘t{ett
' ‘vthe loose tooth?
‘ What animals did Sal teJ,l about her loose" tooth?
Where dld Sal lose lier tonth?
: Why did .;al ahﬂ Jane go. o Buck's Harbour w1th thelr
. father? i
- " Why ‘was Sal's tooth like the spark pluq in the motor?

why did the girls wear 1ife Jackets in the boat? N
Do you tHink this is'a%trus story? Why oF Why rot?




PUPIL—TEACHE R’ CONFERENCE

o ' . some of the a‘ctivlties wmch took place duzlnq

the Pupil—’,\‘eacher Conferences are listed below: | I )
5 1. Retelling of the story by the student. . ’

2. oral readinq by the student.' ' - Pad

z . 3. Question-answer session.. ) . e s .
% ;1 4. Check by teacher for comprehunsion and pro]"ec,tion of

- | " ideas:

‘1 [ 4 _5. Discussion of story, characteﬁq, and incidents.

‘6. Taping oE or):l reudlnq or reporting<
7.‘ Pupil evaluatlon of his éwn achlevement.
8. Dbiscussion of CEEEEH Faport: e s \‘ R o

9. D1scussioanf activlty cards.

“1o. selection of book to e read next. - L

g “hese activities varied to.meet the needs\i\tc: By
‘.o individual., . T ey _




vl

SHARING SEFSIONS . % e

* 4.
A-ten minuLe sharing t:une was schedulcd _three

£imes a w_eesg. The students practiced \‘.Qu:tasy in talking
together. ' They learned that everyone is enutpea to his-

owh ‘opinion ‘and should be givén the opportunity to support
e Aoty e S shaEing tine adtivities:
Lo St%ents‘ yead inte‘reséing excérpts‘froin th;:ir books
2. Some st‘udents ‘showed. thei: own i].lustratmns of the

funnx‘est incidents or_ of lncidentb wh:.ch most intexested

them. L. T R

the following questxcns :

B ~Mhe teache,: quided the discussmn ©f baoks and anma.;i

Why .is thig book titled as it .Ls?

Do’ you Eee1 tha(: the' title is a good one?

‘..\mmat characters. did you like the'most? . 8

What characters did you uke the 1east?
Whlch character would you 1ike to know .personally?
Do you think the ending| is approprmte?
" can you suggest a differsnt, ending? wmt is ite
How wuuld you have solved “the’ problem— f.acing the maln

character? i




' Cer
A MATHEMATICS:
| [ card 1’ ; :
4 " ‘Make an abacus. 4o
< | show how it is usea: " L e T
o r - L -
e 3 7 card2 : 8
- . 1. cut pleces.of cardboazd to measure-
3 x5, v x 67, 2% x 6, 2 x B A
2. Arrange the cards in order of size.
3. Ccompare the.areas. :
U 3 ; ’
5 Card 3 g W
Conyert ‘68 Fahrenheit ifito Celsius. - TR . o
Caxd 4
i » e
Convert 22 Celsius into( Fahrenheit. - =
‘card 5 s ;
i =Am i /
N - Title: :
n Author s i 5 s, 0 )
From this book, chocse one fun dompntatxon. s
\ 'Demonsérate your' abllity to use it with'another student..
x i ~ B >
N 5 ¢ 'y . v




S‘(MIHE‘TR\’ EXERCISES

card-1 . 5
List the letters which show symmetry. %
. ; ‘ .
\J P
Card é :

Make 'a list of ‘fruits which arc symmetrical.

-

card 3

Hake a list of Vegetahles which are synmetrical:

card 4°

TS e EH g WHisH Sre gL S

List ten|things wt}’;c‘h are non symmetrical.
Cara’s i v[' .

y F’old'a Shese of paper- in half.,

Fold in half again.

Use a sharp penc:Ll to make a hole thtough the paper

'the edqe of one lfold in the mxdd'].e of tfie’ paper.

near,

4 Near the oppom.te fold and at the' qop 'OF the pdper make &

hole through all. Make a second hole on' the sane sxde but

' riedr the bottom of the paper’. g0

. Open the- paper. Describe the pattern,




l

" mitle:’

author: -, -0 | e

.Llst the apparatus needed. »

‘ : SCIENCE

Choose’one cxperiment. *
List the things n_eedad.

. Do. the experiment.

Be prépared to demonstrate it.

Describe Wwhat hapPened

hat scleptxflc conceptdoes it aemons:rate?'

cara 2. . }
Title: °
Aut'hor: o P 2

Lhoosg one exper;ment &

Do the experiment.

Describe what happened. . . 3 s

What sclentinc concept does it ili\lstrate?
oo

card 3 '/\ ;
¢

Make a da:.ly w&athar chart 'for the month;,:




card 1 : 2 /' p " &
Most bools that'we use forl £inding 1nformaumn have a
P . . *  table .of contents and an index.
The table of contents is usually at the bcginning of the
* book’ ana it te115 us.what sach chapter is about and the
page on which it begins. 5 v
_ The. xndex, vhich is at Lhe,&qck of the bdok,’ tells us :} ; H
which pages we*éhall £ind informht;bn about thwcople, '

plBCLS, and things mentmned in the hoo}-. S ]

Find the book' fe Dnives Use the table of. contents ._.

to £ind the chapter on the biography of the sun., =~ . - - .

Read pages 95-103. Now ahswer these' questions
; 710 et tar do ve Tive by? .. S

2. Why do, you"thirik it'i§ called: a Frnace? . - ’ 3
* 3. How far is the 'éarth from the sun?, .

4. How 0ld is the Mil.ky Way? N L p ¥

5 5. " on pages 98299, what does each dot: represent? .

- 6. .What is used to:Study thé sun? 55 g

< - K ©7. vhet, Gauses - a, suri spot? g YT . i\
caxd 2 U ‘ : : L -
Most books }at we use for findmg infotmamon have.a '

L 3 - table of ‘coftents and an mdex. : Tl |

‘The table’ of contents is usy ally at the begxnning of the :

. i houk and - 1: tells us whae each chapter is about and the .




which pagcs we shall frmd mfotmatxon ‘about pecpie, places,

. 4. |How are 'antlexs differenc from harns? ¥ g

‘Find the book. Mathema

o

page on whxch it begins.,

The mdex, whu:h is at the back ai the book, tells us on

and th:.ngs mentioned in the hoas; o i g -/ |
s, |

Flnd thc, hook The Mam’nals. Use; the table of contents .to ‘

Eind' the. chapter on survival e i ] ¢ ey

T60K at ‘the pxctures and read the captions. ,'ll_(:;;l answer

the questiens. :, Y ) ) Ko -

1. what is the.title.of the ‘chapter? £ g o

2. Describe the threatenmg posture of the timber wolf

3, what happens tc the. -ridges on ‘horns?

5. ‘What happens to the' weasel's coat-in ‘the sprmg and’. " o
Afaliz i
6. hat does a Y do when thr ® 2
E |
|

7. thch animal pxecends to be d-ad when threatens‘d? T

Card:iI v 5 ey .

© Most boqks that we use for finding 1n£ozmatiun have a table

of contents ‘and an index.’

R G I
The table of cnntents is uwally at" bhe heginninq of the S }
hook and it tells us what each chapte: is about and t:he g o VoE

_page ‘on. which it bagins. [ 5 'u' % o -

The - index, wmch is at the back ‘of ‘the Book, tells us on.

whic}x pages we shall find the nfcrmatiun abou(: the people, -

places , and thinqs mam:x.oned in, the ‘Book e -




/ . oo 102

£ind “the chapter on: language

Read the chapter. Now ‘answer the que_,t:.cnsA

g (/ 1. what is used ;Ln.;t(‘ad of words?

AN "What s a googol” ' i

3. what is‘a prime number? . v i
- 4 sat does a point in notion produce? . ; ) T
5 What are parallel 11nes7 ’
;" 67" vhat is a horizontal line? °
T 0 7.0 7. what is a vertical linez v
[ 8. How Sy aides docs ‘a ‘triangle have?

9. ¢ oW Aty 53048 doos WKGTEGoR REVE?

card 4 . gy . "

- S A Most books that' we use for fmdmg 1nf0rmatxon have 4 table

| - of contents and an mdex. i ' ) .
The table of contents is usually at the begxnning of the
book and it tells us ghat each chapter ds about,and the

e page on which if begins.
The inde'{(, which is at the back of ‘the book,  telld us on

3 . whlch pages we shall fmd mformation about. pnople, places,
. and chmgs mant)oned in the book. . 5
"7 Pind the book Maghets. Use the table of cqnten£s' to-£ind
i the chapter on the;compass. *
: Read thev-cﬁ.apter. ) Now answer these questzons'

7o .

‘ % & what 1s the’ tLtle of thec[:hapter?
4 " L 2 Name' the’ four points of

e ‘compass.

3! What is the needle? ' - L . Y




‘4. what pulls the needle towards the North?

5. fmat did edrly sailors use to tell diréctions?
6. Describe how to make a compass’ ’
: e p

card 5 : 5%y

. Most, boaks that we.use for fmdlY) information have a- table

of contuu.s and an ind |

“aHe, taible.OF Ghitents 18 usually at the beginning qf the

book.‘and it us what, each phapter is ax{ouc-ana the
page on whidh i hegln s e @ ) T

\
The index,,which is at the back of ti® book, tells us on'y
. E B o

. L A
which page we shall find the #hformation about people, ' ™

places, and things méntioned ifi the book.

Find the book The Regtlles. Use“the table of contents- tc;

find( the chapter on'reptiles. ° Bl

Look at the’pictures and-read the captions, AAchw answer
thesé questions: . " ]
. How canm we"td11 which group a reptile belongs to? - -
2,. How long did reptiles dominmate the earth’.’_v !

3.° Which two orders have survived? o

card 6 e ‘

‘Find The Insecésﬂ.ife Wature Library. )
Turn £6 the index a (back oi ‘the. book .

The ‘index is there to help yot find information _quickly

- about things’you-are’interested in. Itvdlrects you to the’

page or pages you need without your _havilng to read the '
iR s y .




o . L
g t
i e 4
! = o 104 i i
1 | whole book. L 3 |
! i o :
T " 1,) Find the name Bristletail. You will find it says }
'Bristletail, 15. This mean€ that you'will find it T
I . ‘mentioned on page 15. . !
| "
© ©° 2. Turn-to the page and write down what you Fina .abdut it .
\ 2 i
| . [ 4
: i
s ’
ey - l
. il < {
¢ of
| ) : 3
i - ]
i
= § ;
» N 3
| k- . '
S ]
i L




GREATIVE THINKING

_ caral e /il_‘
» Brainstorming Assignments £

v

: Card -3

T1. List as many uses as you can for.a newspaper.
2. List as many squarc -things as you can.,

card 2 v : B B
Brainistorning Assignments L.

Iy Lxst as nnny uses as possible for an* automcmle tire\

2, LJ.st as many usgs as posqlble for a candle.

3. List aF many uses as pOSSlble ‘for a brick.

Brainstorming Assignments

I. How many ways can water be made to work? o .

2. Tiow'many ways can You think of to use a paint brush?-.

3. How many ways can you think Of to use a tooth pick?

4. How many ways can you think of to use a mix:ror?

5. How many vla'ys can you think of to use a light balb? .
& : j ~

N

‘cara 4 . I

Qramstomlng Assignments . o °

1>~ List all 'the things that nu.qht bring you comfort if

you were hot, \'. . \ < » i ! !.3}

Mt the things you would do if you were left dlone

“to entertain youxself for an evening.

!




card 5 ) T gu s "

' Braxnston\unq Assignments . R T I
1. what tlllnq: cdn'be used instead of a- hammer fo °

- pounding a hail? .
f e i

e com,‘fwnic,cninq; night
it enis

2. If you were exposed &

you bring for comfort? Y '-

1. flow many -wiys'cai a chair be used? -

2. How many ways cap a pencil be uscd?

3. How many ways .¢hn a ruler be used?

_How many ways dan- a table be used? £y i B
¥ .. Kl .
Card 7 . Lo .

‘What Would Hap pen

What would happen if:
1. “the ocean dried up? X
2. ‘the air all over the worlq became r/adxoactxve?

3. ‘we had only three f:.ngers” ) N .
. i

f.}_xe sun stopped shining?

5. p/ilig were developed whlich would substitute for| £ood?

Card 8

Flexible Thinking

“_Jt. ‘Tell how the following are allike: i @
milk and meat ’ | S g W X

. .cat and mouse L R ’ i




. 2. Tell how the follf?winq are different:

train and tractor 7

= * fellow flover and butter

Yol are walking in. the woods onc afternoon a mile from

) your home ‘with' your s1ster.aged 7 and your brother aged
5.  You are half a mile from the highvay on a track.
running through thick trees. - Suddenly ycur sister trlps
ovez a root and falls twlstlng her ankle. She cannot walk

‘and it is getting late.in the afterrioon. - What will you

do next’ o

Card lOv
\WHat . Would: Yo Do? ‘' - o

‘The top of a 'salt shaker ‘is stutk and you ¢ cannot: tuist it
| off with your hand. You don't want to risk breal_mg it’
by banging on it wi hv‘av knife. You can't find the pllers.
What will youvdo. xt? 3 <t Ty
card 11 | )

- How.Many? s 0 N
1. ‘cut'a.large pager circle.

3 - 2. Cut up-the circle making mi1y four cuts,
3. How many pieces did you get?

card 12 :

~

How Many_? B o s w
“1. caut a large paper rectangle.s

3 2y




108

35 Mak:.ng three cuts, how many\p)eces do you get?'
3. How many plecds arc symmetrical?
Card 13 . . ’ ’

Pattern-Meaning '\

" Lo

3. Write down all the different things you can think of
\¢hat each complete pattern might suggést. You can turn
th patt‘ern dround any way you wish. T

card 14 Coge ' o

What's In THe Box? E P i

17 landle the box: to mvestigate the weight, sound, and
smell. b

2. RAsk quéstions that reJ;uire a "yesY or "no" answet.

3[. The student who guesses the.name of the object which 15

On a sheet of paper; make five patterns using circles -

vertical lines,” squares, ar‘i?i triangles. K[ =
| ERLpngle ..

Pass’ the sheet to another’ student..: " '

inside the box Will be the mext_growp leader and will

duct the game, - - 5 ~
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REPORT TO PARENTS. -

‘ B .
PROJECT ImJonMATmN

" often the texthbdoks and ‘materials of; the. basal
readers are ‘not challenging enough’ for: the bright students ' .
in the-grade. Skipping grades' is not the best technique
for providing for these students, yet very .little has béen
done to prdvide for rapid progress ip the same grade. The -
purpose of . this special project was to design-some chal-
lenging, practical educatlonal programs to meet the needs

of the bright students in the Grade III -classmom. For your

information,;a summary of some of’ the prcgrams is glvan

below, - w * \
. F ¢ e

A lii:rafy was provided With books ‘cliosen-Lteen e
dxfferent‘ Categl)ries of realistic f;ctmn, sclence, Eolktales,
' anmal storxes, adventure, pce'try, and’ h;storical fiction.
Pupils indicated special mteresc in swimning, blking, and;
horses, so books on-these, tdplcs wexe .\.ncluded. * ¥
Group discusslcns were held ahout the’ plot Hheme,
And charactezs of the different types Df books. The students
Mis able to qenerih.ze that folktales have forces ‘of ‘gos
and ev:Ll, some excitement, conve;satinn, and good usually
- overcomés evil. " o y

Another aspect of the library program was to find

: sbseiiiy ‘ififormation, in books by using the table ‘QF ontents

S R




‘ﬁsoo much dlfficulty. Alnost any kind of readinq matex

L )
L ¢ . 112

and’ the 1ndex 5

The students ‘also lcarncd how " to use. the library

indéx card ‘system

ed Reading Program

Since the .students had finlshod the basal reader&,

. the individualized fsading program yias sLarted&Eter the

S B
first week. Dasically, individualized readini; ‘consists
of providing fz]eedom for. the student to select, from a
variety of. sources in the classroom, matenalq which are

interestmg anli challengxng but which*he c:m read without .

w111 do--we used llbrgry books, magazine ’artl‘;:les, and
‘Lewspapers.‘ Interviews were: held with each stident at

least every second day, while on other days:each completed
a\worksheet about the book he’ selected to re;;ﬂ.v :

WQrksheets included questions ‘that help students

" draw conclusxons from fiction. = Examples:

To predict outcomes--What action s suggésted by-the title

Pt - /lof ‘the book?

To detect mood--What was tTle saddest :mcide t ami why?

To - 1nterp.ret character--Choose the shatact‘ér you_ like t:he
nost,} pescribe the character and
tell why ycu approve ef her/hxm.

To, draw 'Eonclnsions--ﬂow can thls book helx‘: you to knnw

others better? v

On sevetal occasiuns, students Wwrote a different




. & endlnq to the stnry. A

Progress was. evaluated oth formally and infor—

aliy. . The stidénts kept'a record of .the books they read; -
xecordxng theém in cateqorles.» . Ba g :

Related Actlvxtles B ¢ B T

) 'l‘he students made a puppet thea;ré, produced three
‘blays and made backdrops o suit one of them. They made -

puppets out of play dcugh and learned how to make &hem from

R socks and scraps of material. . ,’ i \ B : 5
’ : p'gtry D :

W ; Studer;ts composed their own pcéms on tog‘

- o mterest tn them, £xom rhymmg words such as yuu, too, Eew,

R and moo. Other pcems were written in patterns~

O il o I i 18 O
sttt ot . e e
N .a
s I i

Creative t;lx.ilting‘. E B L . b B 4 .
The students wrote puems and stories .and produced g
a newspaper in whx.ch they gave ‘an account of theix: picnxc, .
- ® ' ‘using. the flve w' s-wha what @hy, where.and when. They l‘ & I
! ? reported or{ gn imaqina:y animal, givlng a descridnon of -+
- v:' . its life, food, habits, and enemxes, The _report was
illustrated'with a pxctu‘e of the anxmal.

. Each studént chose one item from his:individual . ' g gt

! newspaper to give' as a newscast,’whiéh wns taped; They °




also wrote an _account’ of sumetﬁi’x'\g which interested them, s

particularly on the Qxem txip to the Museum and Signal a1’

‘This%vas taped also. L . ’ oo ™ 1B BN oy

‘cieative T nking j ) i o 1

The bramsborm;n

the cbncept of creative thinkmg. This)techni:que ‘involves

. obtaining a, nunber of ideas in- a short _tlilne._' Judgemen

2 8 | and criticism are w:.thheld unt_\l 1a\te§urinq the’ discussion

i of J.deas wiien some are accepted, some are’ rgjected; while' ) %

others are mo'dif—ied. ’Example: L : R

. & g In five minutes gwe ds many use; as possible for » - —
) abriek ! mHey gave 42, uses, 23 of ‘Which vere accepted 1

. . j

» after discusgl_on. % '
Dtner items (0 N 45 % ntwepapen, 5 L5 Ty B f

-—if 'you were exposed to the cold, “whaty

th).ngs nngh\_ you hr:mg to comioxt yon’z

Thls sort of trainlnq fosters hrcader thmking, “an essential

elemenc in problem solving.
science . .- I b . :

" ¥ g A " .Science books were:provided and a worksheet ptepared

for ‘ach book| 'Bxample: - : R e
Choose. oné ‘expe‘rih\ént._

List the Mngs needed.

" %e Do the ex;ie:iment. ' Demonstate E -

Describe wl at happened.

;‘What scien ifi.c .concepf. dues it lllustrate?

Bt v e




!

Mathematics .. = -

and’ symmetzy. |

A 7‘ ‘A vazgietx of ! xdeas were explored by having fun thh

numbers, 11nes, cucles, squares, riangles ‘rectangles,

esults -of 'the Project d i ol
_The: students ‘have demonstrated th):ouqh their *
partlcipﬂtlon in the program; that they are capable of
engaging in activities that challenge them to extend thel
krrlowieiiq_e and skill over and abové what they}i;e exposed.
to in.the regular set program. They “worked indepenaently
“and in ‘teams, achievmg at’ a satisfactory 1eve1 in both - <

sxtuatmns. They have exhlblted plannmq, leadershxp. i

: evaluatlcn skills, seJ.f ’disclplme, ‘creativity, and good

vork Wabits. e Sy I
_ It has been a pleasure warkmg w;th them.
Thank you for your :.m:erzst, co—operation und

willinqness to have your child parcicipate ‘in‘the pro ‘ct.
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