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Abstract

This internship report is divided into two sections, a placement component

and a The first, a P an
internship completed at two sites on the Avalon Peninsula. The placement
component addresses the settings, the goals and objectives of the intemship, a
description of how these were realized as well as the intem’s personal
reflections. Section two discusses a study identifying the expectations
“preparents” hold for their future children. To gather such information, the study
used survey data from thirty-four subjects. The study also attempted to

if diffe exist the ons of *pi * and

“pre-fathers”. Results identified thirty-three categories of desired traits and 27

groups of attril i ur i While no significant differences
existed in the expectations held by males and females for their children, findings
suggest that some gender differences might exist in the adolescent population.
The results are believed to have implications for future parenting studies as well

as educational programs and curriculum.



Acknowledgements
| would like to express my appreciation and tothe
many people who have helped and encouraged me throughout the intemship
period and during the entire year of graduate studies. Special thanks goes to Dr.

Gary Jeffery whose expertise and guidance made possible the completion of the
research study and the writing of the report.

Also, a sincere thank you to the staff and students of Virginia park
Elementary, Mobile Central High School and Baltimore High School.

A special thank you to Mr. Fred Colbert, internship supervisor at Avalon
East School Board, for his encouragement, guidance and confidence in my
abilities.

Finally, special thanks go out to my family for their support throughout the
past year, as well as their encouragement and guidance during life’s most
important lessons.

To my friends and fellow graduate students, Pam, Reg, Diana, and
Colleen, | express thanks for the countless hours of conversation, support, and
good times that have made this past year more rewarding and memorable.

To my friend Leona, thank you for your patience and for helping me

remember the other important things in life.



Part 1
The Intemship Component
Rati for Choice of :
The Master of Education [E: i F ay] p at

University requires students to complete a thesis, internship, project or paper
folio. Having gained a sound theorstical base through completion of the required
course work, this candidate chose to gain further field experience through
completing an internship. This decision was based, in part, on the exposure the
intern received in previous practicum experiences at both the Roman Catholic
School Board and Virginia Park Elementary. While providing the intern with
valuable experience, both placements were deemed relatively brief.

Memorial University requires interns to complete a minimum of ten weeks
at a proposed field site. During this time the student attempts to realize set goals
and objectives, carries out a required research component and receives
continuous feedback from Field and Faculty Supervisors. The research
component is intended to demonstrate that the intemn is capable of designing
and carrying out a small scale study within the parameters of the internship.
Upon completion of the placement, the intern is required to write a
comprehensive report. Part one of this report outlines the activities performed at
the setting. The second component is a report on a research project carried out

during the placement.
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Along with the opportunity to develop research and problem solving skills,
completing the internship allows for the development of the practical skills and

kr needed by a and confident school counsellor /

psychologist. It permits the intern to further develop competencies in
consultation and assessment and in other areas where school psychologists and
counsellors are expected to perform. In addition, the internship provides the
opportunity for independent work and the opportunity to model more

experienced professionals.

Rati for Choice of ip Setti
In consultation with field supervisors, the intem decided to divide her
efforts between two separate but complementary sites. Having recently
completed a practicum at Virginia Park Elementary, the intern elected to retum
to this site for 80 percent of the internship. The remaining 20 percent of the
internship period was spent with the Avalon East School Board. This blending of
sites was chosen for a number of reasons. The Virginia Park setting allowed the
intern to be involved in individual counselling activities and permitted further
development of counselling techniques, including the use of art, play and
bibliotherapy. Secondly, this site provided the opportunity to work with students

who displayed numerous difficulties and delays, including cerebral palsy, spina

bifida, autism, fetal alcohol sy effect, 's syndrome,



deficit disorder, and pervasive developmental disorder. This experience

the intemn with it ial in future p

The decision to participate in the daily activities of a school psy
at Avalon East School Board, was made as it allowed for involvement in both
formal and informal assessment practices, as well as consultative activities that
would not be available at the school setting. A second reason related to the
research interests which the intern planned to pursue. The research project
chosen by the intern focused on the expectations and wishes late adolescents
have for possible future children. It was found that the intern could gain access
to adolescents in the senior high levels and that the counsellors and
administration at these schools were receptive to having the students explore

future parenting roles.

E . s e
Field supervision was provided both at Virginia Park Elementary and at
Avalon East School Board. Mr. Robert Cooper, Guidance Counsellor at Virginia
Park School served as the intern's primary supervisor, while Mr. Fred Colbert, an
Educational Psychologist at Avalon East School Board provided secondary
supervision. Dr. Gary Jeffery served as the intern’s Faculty supervisor. As

supervisor, Dr. Jeffery assisted the student in developing both components of



the internship and preparing the final report.

Mr. Cooper holds a Master’s Degree in Educational Psychology and has
extensive experience in the field of counselling with young children. His position
at Virginia Park Elementary includes his offering individual counselling, teaching
about mental health issues (such as sexual abuse and self esteem), conducting
formal and informal assessments and participating in various consuitative
activities.

Mr. Colbert also holds a Master's degree in Educational Psychology from
Memorial University and is a licensed Psychologist. He has held the position of
Educational Psychologist since 1987 and currently serves schools in the
southern Avalon region. His work includes completing formal and informal
assessments and consulting with teachers, counsellors, parents and community
agencies.

During the course of the internship, supervision was accomplished by
regular meetings between the intern and field supervisors. Due to unexpected
medical problems, Mr. Cooper was unavailable for weeks seven through ten of
the internship. As a result of this, Mr. Colbert assumed primary supervision
during this period. As well, throughout this time, Mrs. Hazel Clarke, Principal at
Virginia Park Elementary, acted as on site supervisor when needed.

The intern met with field supervisors for formal discussions regarding

specific clients. In addition, field supervisors met with the intern for



approximately three hours per week to discuss assessment procedures and
results. The intem had weekly contact with the University supervisor through
meetings, telephone calls and electronic mail. Communication was maintained
between Dr. Jeffery and field supervisors through telephone contacts throughout

the duration of the internship.

for Internship Goals and Qb

The Newfoundland and Labrador Department of Education outlines a
range of direct and indirect services for which school psychologists are
responsible. These services require that school psychologists be involved with
students, families, teachers and administrators in an effort to promote the
psychological and academic well being of students. The role of the school
psychologist includes the following:

A Consultation,

B. Psy ical and P

C. Provision of Direct Interventions and Services,
D. Supervision,

E. Research,

F. Program Planning and Evaluation, and

G. Continuing Professional Development.

The intern focused on this list of roles when developing goals for her internship.
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In consultation with both university and field supervisors, the following goals and

objectives were decided upon.

The ip: A Description of A

The internship at Virginia Park Elementary and Avalon East School Board
took place from April 14, 1997 to June 20, 1997, for a period of ten weeks. The
intern spent four days per week at the Virginia Park site and one day with the
supervising psychologist at Avalon East School Board. Schools covered by Mr.

Colbert are those along the southern Avalon Peninsula and run from Witless

Bay to Trepassey. This chapter provi a iption of the specific il
goals and the activities in which the intern participated in order to achieve the

intemnship goals listed below.

G Obiecti
The overall aim of the internship was to further develop the practical skills
and knowledge needed by a school counsellor/psychologist. Prior to

the i ip, the intem identified 13 goals for the placement.

During the course of the placement, some modifications were necessary to
maximize the value of the learning experience. Below is a listing of the goals and
objectives set for the internship and a description of the activities carried out to

meet these objectives.



Goal 1: To further develop skills in collaboration/consultation.

The following activities were carried out to accomplish this goal.
1. The intern spent approximately 25 hours involved in consultative activities
with Mr. Colbert as consultation was considered a large part of his role. The
intern observed and participated in meetings dealing with the following matters:
student referrals and assessments, issues pertaining to special needs' students,
(for example, special transportation and provision of in school services);
counselling concerns, and child protection concems.
2. The intern participated in five Program Planning Team meetings at Virginia
Park Elementary. Present at these sessions were special education teachers,
classroom teachers, school administrators, guidance personnel, and parents.
The meetings were held to relay information to parents about their child’s
progress and to outline plans for ongoing remediation.
3. The intern consulted with school personnel in the following schools
throughout the internship period: Virginia Park Elementary, St. John's; Mobile
Central High School, Mobile; Baltimore High School, Ferryland; Holy Redeemer

Elementary, Trepassey and Stella Marris High School, Trepassey. Meetings

were held with principals, and guid: llors to discuss students

who had been referred and/or Results of its and the

accompanying recommendations were discussed with teachers. On one



occasion, the intern also met with teachers, administrators, a child protection
worker, a guidance counsellor, and the supervising psychologist to discuss child
protection issues and a number of referrals. Frequent meetings with teachers
were held to discuss students who had been referred from their classes.

4. Throughout the duration of the intemnship, the intem participated in three case
conferences. These involved personnel from The Janeway Children’s Hospital,

Avalon East School Board, and Kidcorp Daycare, as well as teachers, principals,

parents, guidance and ional tf i The first of these
conferences required that the intern present both formal and informal
assessment findings to the above stated individuals in an attempt to assist
physicians considering a diagnosis of Attention Deficit Disorder.

The second case conference involved psychologists from the Janeway,
teachers and administrators from Virginia Park Elementary, school guidance
personnel and school personnel from selected junior high schools in St. John's.
The purpose of this meeting was to determine placement for a number of grade
six children with varying degrees of special needs. This meeting required the

intern to suggest possible behavioural interventions and to make

s for prog ing for one of the involved students. Each of
these meetings allowed the intern to observe field supervisors in their

professional roles as consultants.



Goal 2: To gain experience in the administration and interpretation of various
formal assessment tools used by the supervising counsellor and psychologist.

To achieve this goal, the intern administered various Wechsler
instruments inciuding the WPPSI-R, WISC Ill and the WIAT. The WPPSI-R was
used with a 6-year old kindergarten child who was displaying inappropriate
behaviours in the school setting. The intem used the WISC Ill along with the
WIAT with six students, ranging in ages from six to twelve years. Reports were
written for each assessment completed and results were discussed with the
appropriate school personnel as well as with the students’ parents or guardians.
To assist in interpretation of results and in report writing, the intern consuited
extensively with texts including the following:

Sattler, J. M. (1992). Assessment of Children. San Diego, CA : Jerome M.
Sattler Publisher’s Inc.

Truch, S. (1993) = ion: i i
i i ion. Austin, Texas: PRO-ED, Inc.

The intem also met with her field supervisors to discuss the results obtained by

using the various i and the i ion of testing

results.

Goal 3: To observe and participate in the usage of previously unfamiliar tests as
deemed appropriate by field supervisors.

This goal was accomplished by the intemn becoming familiar with a
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number of assessment tools used by field supervisors. These were previously
unknown to the intern.

1. The intem studied and administered the following instruments: the Connor’'s
Rating Scales, Test of Visual Motor Skills (TVMS), Test of Visual Perceptual
Skills - Non Motor (TVPS), Test of Auditory Perceptual Skills (TAPS), Test of
Visual Motor Integration (VM!), the Peabody Picture Vocabulary Test Revised
(PPVT-R) and the Vineland Adaptive Behaviour Scales.

2. When students were referred for an assessment, the field supervisors
discussed with the intern which instruments were needed and why they would be
beneficial in providing requested information. The field supervisor reviewed with
the intern all applicable materials, administration techniques and procedures.

3. The intern administered each of the identified instruments and wrote reports.
Data from these was incorporated into reports written by the intern.

4. The intern also worked with Special Education teachers in using informal

reading assessments with primary and elementary students.

Goal 4: To further develop skills in writing reports of psychoeducational
assessments.

The activities performed to meet this goal are listed below.
1. The intern reviewed reports written by the supervising psychologist.

Particular attention was paid to format, style of language, and wording of



interpretations.
2. The intern wrote reports for the seven assessments carried out during the
internship. These reports incorporated information obtained from parents, school
personnel, observational data and the results gathered from the standardized
tests used.

Field supervisors were consulted when reports were in progress and

suggestions/recommendations were offered when necessary.

Goal 5: To further develop skills needed in informal assessment practices.

1. Throughout the i ip, the intern five cl observations
at Virginia Park Elementary with each lasting for approximately one hour. For
each child involved, observations were carried out in different settings, with
different teachers, to enable the intern to better understand the nature of the
difficulty reported. Two of the students observed were referred for a

psychoeducational assessment because of behavioural concems including

iess, di ibility, and nor iance. To assist in such
observations, the intern reviewed chapter 17 of Assessment of Children by J. M.
Sattler (1992). These observations proved invaluable in formulating an
interpretation of assessment results and in one case, assisted the child’s
physician in making a diagnosis of Attention Deficit Hyperactivity Disorder.

2. The intern observed and participated in post assessment interviews with



parents and teachers of referred students. For two of these assessments, the
intern met separately with teachers and parents to present assessment results

before meeting with these individuals as a group. In each case, results were

presented and parents and 'were provi with exp ions for the

offered interps ions and

Goal 6: To provide individual counselling to students.
This was accomplished through carrying a caseload of eight students for
the duration of the internship. Thirty minute sessions were held with each

student on a weekly basis, or if deemed necessary, additional meetings were

arranged. In total, the intern approxil 40 hours of i
These ions dealt with p i ing: family violence,

behaviour problems, self-esteem issues, learning difficulties and anger

management.

Goal 7: To gain experience in delivering mental health programs.

The intem achieved this goal by holding self esteem and anger
management sessions with kindergarten and grade two classes at Virginia Park
Elementary. The following is a description of activities carried out to meet this
goal:

1. The intern began the self esteem program with a discussion of positive
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and negative feelings. particij by offering of both good
and bad feelings. Having recently completed the Feeling Yes, Feeling No
program with the school counselior, this was a familiar activity for grade two

students. Each session was approximately thirty minutes in duration and
involved i ion and student participation. To elicit positive interactions
among students, the intern read books such as Stephanie’s Ponytail by Robert

Muncsh, and played games with the students that emphasized positive

comments and interaction. A similar program was carried out with kindergarten
students.

2. The intern delivered an Anger Management program to kindergarten
students. This was thought to be a ussful activity with this group because of the
aggressive behaviours displayed by some students. Activities and videos were

chosen, in part, from the Sunburst series on “Conflict Resolution®. The interm

three ions to kit garten students, each of which were

approximately 30 to 45 minutes in duration.

Goal 8: To consult with field supervisors approximately one hour per week to

discuss p and luate goals and obj
Throughout the internship, the intern met regularly with both Mr. Cooper
and Mr. Colbert to discuss issues relevant to her progress. Meetings with Mr.

Cooper took place at Virginia Park Elementary and those with Mr. Colbert took
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place at schools throughout the southern Avalon region or at Avalon East School
Board office. In addition, informal.discussions were carried out with Mr. Colbert
during travel time and through telephone conversations. Both supervisors were
readily available to discuss issues pertaining to student referrals as well as

procedures and interventions.

Goal 9: To meet with the Faculty Supervisor approximately once per month to
discuss progress and goals.

This goal was accomplished through on campus meetings with Dr.
Jeffery. In addition, the intern worked with Dr. Jeffery to develop a research
component dealing with the expectations of future parents. Regular contact with

the Faculty supervisor was maintained through telephone and electronic mail.

Goal 10: To attend and participate in any inservices, workshops, or professional
development meetings that may occur during the intemnship period.

This goal was not fully met as only one inservice was offered by the
Avalon East School Board during the intemship period. On Thursday, May 15,
1997, an inservice for school psychologists and counsellors was held. Due to
school board restructuring and limitations in available space, intemns were not

able to participate.



Goal 11: To i and ur g of the various di 4

disabilities and difficulties i by and by school
counsellors and psychologists.

1. The intern took part in case conferences with counsellors and
psycholagists. Throughout the ten-week period, the intern participated in three

case cor i ing pt i from social service agencies, the

Janeway Child Health Centre, Kidcorp Daycare, Children’s Rehabilitation,
school board personnel, and teachers and administrators. The cases discussed
in these sessions involved attention deficit disorder, pervasive developmental
disorder, cerebral palsy, spina bifida, learing disabilities, and various behaviour
disorders.

2. The intemn observed and worked with Special Needs children in the school
environment.

Virginia Park Elementary has two developmental units, one each for
Primary and Elementary students. Throughout the internship duration, the intem
observed special education teachers and student assistants in their work with
children in these classes. As a result, the intern gained an increased awareness
of the following disorders: cerebral palsy, spina bifida, autism, and pervasive
developmental disorder. The intern also spent time in the regular classroom
observing and working with students who displayed behaviour problems as well

as fetal alcohol effect and attention deficit disorder.
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3. In an effort to increase knowledge and develop skills in particular areas of
interest, the intern examined various assessment materials, books and journals.
Topics explored included Attention Deficit Disorder, Fetal Alcohol
Syndrome/Effect, Autism/Pervasive Developmental Disorder, Conduct Disorder,
Behaviour Disorders, Reading Disabilities, and General Learning Disabilities. A
complete listing of articles read throughout the internship can be found in

Appendix B.

Goal 12: To become familiar with approaches and techniques used in Play
Therapy.

The intern read articles and books dealing with the philosophy, goals and
purpose of Play Therapy as well as techniques used. Throughout the placement,

the intern regularly used these methods in individual counselling sessions.

Goal 13: To complete research aimed at exploring the wishes and expectations
of ‘pre-parents’ for future children.

This goal was reached through the following activity.
1. In consultation with Dr. Jeffery, the intem reviewed literature pertaining to the
Expectations of Parents, and developed a study to explore the expectations and
wishes of pre-parent adolescents. Using the preparenting version of the

Parenting Wishes and Expectation Exploration (PWEE) Guide, the intem
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sampled students at Mobile Central High and Baltimore High School, Ferryland.
Subjects for the experimental and control groups were chosen from volunteering

level two and three students. The purpose of this study was twofold. The

research aimed to determine the kinds of ions preparent

hold for their future children. Secondly, the study aims to determine if
differences exist in the types of expectations held by male and female
adolescents. A report, which includes a rationale, literature review, discussion
of the methodology, and findings from the study is found in part two of this
report.

A study of parenting issues was deemed appropriate based on the
intemn's interests and suitability of the internship settings. Particularly interested
in child development and family life issues, the intern viewed the placement as
an opportunity to carry out research in this area. In addition, the intern perceives
the role of the educational psychologist to be a diverse one, including the

provision of mental health services to students and their families. Through

gaining an of the ions preparent hold for their
children, the intern felt she could gain knowledge that would be beneficial in
future work with students and families. Furthermore, the chosen intemship site
enabled the intern to carry out such a study with relative ease. Through Mr.
Colbert at Avalon East School District, the intem was able to gain access to age

appropriate subjects for participation in the study. Furthermore, teachers and
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administrators at the two selected schools were receptive to the inter carrying
out research in the area of parenting. The study was seen by school personnel
as encouraging students to reflect on their values and beliefs as well as being a
valuable pedagogical exercise.

Conclusion
The ten-week internship at Virginia Park Elementary and Avalon East School
Board proved to be a valuable experience for this prospective school
psychologist. The blending of sites offered the intern many experiences that
would not have been available at a single location and provided the opportunity
to experience both the role of a school counsellor and that of a school
psychologist.

Activities at both sites enabled the intern to accomplish the goals set
throughout the internship period. Both sites provided the opportunity to further
develop skills and competencies in consultation, counselling, formal and
informal assessment, research and report writing. Placement at Virginia Park
Elementary provided the opportunity to enhance skills in counselling with young

children as well as to make more familiar the stages of development among this

age group. After ion of a pre ir ip i at Virginia Park
Elementary, it was felt that further experience within this setting would prove
beneficial to the intern. Throughout the ten-week period, the intern put into

practice many of the skills acquired through course work. The intern had a
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particular interest in the area of child play therapy and read extensively on the

subject throughout the intemnship. This kr ge proved to be ial to the

intemn throughout the placement. Similarly, the Virginia Park site allowed the

intern to further refine skills in and ion p

Although the intern wished to participate in inservice training provided for
school counsellors, this was not possible. The intern was able to review articles
and books provided by the school board on the topic presented.

Placement at Avalon East School Board afforded the intemn the
opportunity to observe and participate in the role of a school psychologist. The
major difference perceived between the two roles involved area(s) of

andther ity for time The supervising

psychologist performed the role of generalist as opposed to specialist. Being
responsible for students of all grade levels, from primary to senior high, it
became obvious to the intern that professionals in such roles must be well
versed in issues affecting students of all ages. Similarly, because the school
psychologist is responsible for students over larger geographical areas, the
intern realized the importance of careful planning, organizational skills and

ffective time This 1t, as well as the Virginia Park setting,

allowed the intern to participate in cor i ivities and
practices. While serving schools of all grade levels, most referrals for

assessment services were from teachers in the primary and elementary grades.
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This is seen as a positive move by the intemn since it will allow for early
remediation and intervention. Both settings also provided the opportunity to
increase awareness of the various disorders and conditions that affect school
age children and their families. Unexpectedly, the intemn leamed that behaviour
disorders and discipline problems are not uncommon at the primary and
elementary levels.

To conclude, the internship route has proven to be a worthwhile
experience. It has provided an opportunity to acquire invaluable experience in
counselling, consultation, and assessment practices. Furthermore, it has given
the intern a more broad and complete understanding of the fields of school
psychology/counselling and has heightened her interest in many areas relevant

to these positions.



Partll

The Research Component
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*Toward Defining its' Wishes and
For Their Future Children®.

Introduction
In families, parents have been viewed as “principal causal agents” in the

behavioural, emotional, personality and cognitive development of their children

(Holden & Edwards, 1989). As with other { ips involving

the experiences and events which take place within a family are thought to be
determined in part, by a set of identifiable parental expectations. It is believed,
for example, that parents, acting in accordance with their expectations, will
provide opportunities to children consistent with the traits they wish to see
develop. In an effort to understand adolescent parenthood, researchers have
now begun to shift the focus away from the behavioural aspects of the parent-
child relationship and have started to examine the cognitions parents bring to
the task of parenting. Studies examining the specific parental constructs of
knowledge, expectations, and beliefs have linked the expectations of adolescent
parents to the functioning of the child (Stoiber & Houghton, 1993).

This present study explores the ‘pre-parental’ expectations of

its. i , the study to make explicit the kinds and

range of ions that these hold for their future children. The
inquiry was initiated based on the results of pilot studies carried out with other

preparents in a university setting. A search of the literature revealed that this



topic has not been a focus of previous attention.

nd and Rati for the Study

To determine a parent's or prospective parent's wishes and expectations, an
instrument called the PWEE ( Parents’ Wishes and Expectations Exploration)

Guide was devised and piloted by Dr. Gary Jeffery, Faculty of Education,

University of . The i originated as a resuit of
an in-class activity carried out by students in a university child development
class. The students were asked to prepare an outline identifying the traits,
interests or competencies they would wish their child to have. Based on the
unexpected positive response to this exercise and the resulting discussion, the
concept was further explored with parents enmeshed in difficult child custody
disputes.

Results from the classroom exercise indicated that students very quickly
began to note how the choices and experiences they would offer, appeared to
be related to the traits they wished to foster in their children. A further outcome
of this exercise was that respondents tended, in their lists, to be largely
describing themselves ( typically in about 80% of their choices). The remaining
traits tended to be either the opposite of what they disliked about themseives or
improvements on aspects of themselves that they disliked.

Results from early trials of the PWEE used in a small number of custody

cases, indicated a high level of consensus among respondents. Even parents

27
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who expressed strong negative views of their previous partners tended to hold
very similar wishes and expectations for their children (Jeffery, 1996). As noted

with the student group, parents tended to offer a self description in the traits

chosen. It was noted by parents who the ir that the

served to get them thinking about what they wanted for their children. As a resuit
of these pilot level explorations, it was decided that further exploration of the
phenomena was warranted.

For the purpose of this study, a preparent version was developed which is
a subset of questions from the original version. The instrument has 154 items,
uses both forced choice and open-ended responses and includes a section to
gather demographic data (Appendix E).

Based on preliminary works with the PWEE and the literature on parental
expectations, a number of areas were identified which were deemed to need
additional research. From the results of pilot studies carried out by Dr. Jeffery
with adult parents, it was expected that male and female respondents would hold
similar expectations and identify like traits for their children. However, Calvert &
Stanton (1992) report findings to suggest that different expectations may exist
between the sexes. They state that while both male and female adolescents
have a similar commitment to children, males may be more authoritarian in their
views and that females tend to be more people oriented and less materialistic.

Based on such findings, the nature of adolescent expectations and the
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of ible gender ypes were i i as areas to
The current study to ine if resp identify traits that are
t with those i i with their particuiar gender. For

example, do females list as desirable traits such as mannerly, shy, and quiet?

Do males identify traits such as assertiveness, education, and career oriented?

Research Questions
The following research questions were explored in this study:
1. What are the nature and range of expectations that adolescents hold for their
future children?
2. Does there appear to be a social stereotype or socially shared view as to
what a parent “should” want their child to be like, or do respondents offer
different traits?
3. Do adolescent males and females hold different expectations for their future
children? Do the expectations listed by one or both groups reflect a gender-

based stereotype?
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Literature Review

The influence of interpersonal expectancy effects has been well
documented in the research literature (Travers, Elliott, & Kratochwill, 1993).
During the 1950's, Rosenthal began studies to determine the effect of a person’s
expectations on the responses of another (Rosenthal, 1963). In 1968, Rosenthal
and Jacobson reported the results of a study that fascinated educators and
psychologists and sparked an area of interest that continues to be strong. From
their research with teachers, they concluded that a significant relationship exists
between teacher expectations and the intellectual functioning of their students
(Harris and Rosenthal, 1985). Basically, Rosenthal concluded that when
instructors expect more from students, the pupils will meet those expectations.
According to Harris and Rosenthal (1985), there is no doubt that interpersonal
expectancy effects occur. The important question seems to be rather one of
process, that is, how these interpersonal expectancy effects are communicated.

Agreeing that such effects do occur, researchers set out to devise models
attempting to explain or account for the phenomenon. Darley and Fazio (1980)
developed a “Cognitive Model” in an attempt to explain interpersonal expectancy
effects. The model identifies steps and suggests that these lead to expectancies
resulting in manifest acts. The steps include:

1. The perceiver developing an expectancy;

2. The perceiver acting toward the target in accordance with this
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expectancy;

3. The target interpreting the actions;

4. The target responding to the perceiver;

5. The perceiver interpreting the target’s actions;

6. The target interpreting his or her own actions.

Brophy (1983) offers a similar model to specifically explain the effects of
teacher expectancy on student performance. Adhering to the six step approach
outlined by Darley and Fazio (1980), Brophy lists the following:

1. Teacher forms different ions for student p 1ce;

2. Teacher treats students differently;

3. This behaviour communicates expectancies;

4. There will be changes in student self concept, motivation, and
interaction with the teacher;

5. These effects will reinforce the teacher’s expectations;

6. These changes will be reflected in student outcomes.

that ions produce effects because teachers

provide an environment that is socially and i for

students (Travers, Elliott & Kratochwill, 1993). it was also assumed that
teachers’ expectations influence how they behave toward, or treat, particular
children. From the teacher’s behaviour, students infer whether or not they are

good achievers and frequently behave accordingly.



While many of the studies have addressed expectancy effects in the
classroom, these same effects are also thought to be operating in other
situations. Harris and Rosenthal (1985) state that: * Research on the mediation
of expectancy effects needs to expand to other important situations where
expectations are likely to be operating such as...parent - child relationships®

(p. 380).
The beliefs and expectations parents have for their children are thought to

guide them in the interactions they have with their child as well as in the

opportunities and experiences they provide. Envil its offer the exp
that influence an individual's learning and development. Thus, based on their
expectations, parents are thought to create an environment for their children that

is conducive to the of the istics and traits that the parents

desire.

The influence of the environment on one's learning and development
was first demonstrated by B. F. Skinner (Domjan & Burkhard, 1993). In fact,
Skinner believed it was the environment that held the key to understanding

behaviour. He believed that behaviour was a response to some external

P 1 p upon the ism. Skinner also ized that these
behaviours would tend to increase or decrease depending on the feedback the
organism received. A behaviour eliciting positive feedback would be repeated

while those producing negative responses would diminish.



Similarly, Rosenthal (1963) as well as Darley and Fazio (1980)

emphasized that iour was largely i by ived from
ones environment. Brophy (1983) stated that such feedback may be controlled
in part by the expectations of the perceiver.

Applying this theory to parenting, it would appear that the expectation’s
parents have for their child would serve to influence them to act in particular
ways toward the child. Parents, based on their expectations, thus influence their
children to exhibit desired behaviours and characteristics. According to Skinner,
the parent, guided by his or her expectations, encourages the occurrence of

specific i (“terminal resp ) by shaping instances of that

ir or i that app! 1 the target i (Domjan &
Burkhard, 1993). More simply, the frequency and likelihood of the behaviour
occurring could be increased by parents responding differentially to displays of
particular behaviours.
It was Skinner’s belief that, while the ultimate initiation of responses
belongs with the organism, parents can do things to increase or decrease the

likelihood of those responses (Domjan & Burkhard, 1993). Skinner’s theory of

behaviour relies heavily on the p of reil it and i it
Reinforcement occurs when behaviours are increased by giving the learner
something valued or desired or by removing an undesirable consequence. In

contrast, punishment occurs when behaviour decreases as a result of being
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presented with an i , or by eliminating ing the
leamner believes is important (Eggan & Kauchak, 1994). Parents are thought to
be able to “shape” or mould their children by assigning to them, certain

characteristics or attributes, and then recognizing and reinforcing displays of

ing those ct istics and

While different individuals have different expectations for their children, it
is useful to consider that a given individual may be consistent in his or her own
expectations. It is possible, and perhaps even likely, that two parents in the
same family will both share the same or very similar expectations for their child.
Dix (1993) appears to essentially support this view when he points out that the
behaviours reflecting expectations are not fixed, but instead reflect the kind of
interactions that characterize their particular parent - child relationship. He
assumed that parental expectations for their children are not rooted in a single
or widely shared stereotype and that these expectations may thus vary from
parent to parent. That such variability exists is the focus of the current study.

While it is that ions may differ individual parents and

that even parents within the same family may differ, it is also useful to consider
that within the same family, expectations may be shared. One might even
hypothesize that there would be greater agreement on expectancies within a
family than would be found between families. It is these wishes and values that

are believed to influence the behaviour of the parent and the resulting behaviour
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and ct istics of parti children. The i i of both shared

and exp y based is evident in the research on seff-
fulfilling prophecy which demonstrates that ‘perceivers’ (i.e., parents) elicit from
‘partners’ (i.e., children), behaviours that confirm the ‘perceivers’ initial

(Harris & , 1985; Jussim, 1986). More work and a clearer

definition of the links between expectancies and parenting acts is needed. As
noted above, efforts to clarify are being made (Darley and Fazio, 1980; Fox
1991). While an understanding of these links is crucial and a priority for the
practitioner, it is necessary for the researcher to first clarify the nature of
potential controlling factors, in this case, parental expectancies, prior to
assessing how these might actually impact on behaviour.

To assess the behaviours and expectations of parents, Fox (1991)
developed an instrument called the Parenting Inventory: Young Children (Pl). In
a study using the P, it was determined that developmental expectations held by
parents are consistent with actual parent behaviours (Fox, 1991). The
expectation’s parents have for their children can be applied to the cognitive
model of interpersonal expectancy effects developed by Darley and Fazio
(1980). Given that parental expectations appear to have such a large impact on
the attributes assigned to children as well as the behaviour of the parents,
further exploration of the nature and range of these parent expectations would

be beneficial.
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In an attempt to better understand parenthood during adolescence,
Stoiber & Houghton (1993) examined the parental constructs of knowledge,
expectations and beliefs. Results of their study indicated that expectations were
the only construct to be associated with the functioning of the child.

As previously stated, this present study attempts to make more explicit the

range and nature of ions that older 1ts hold regarding traits for
their future children. More specifically, this study asks respondents to speculate
about a broad range of traits, abilities and activities they would like to see in

their young.

From an educational p: ive, gaining an of the
expectations teens hold for their future children could provide insight into the
environments they would provide. Such speculation might encourage
adolescents to reflect, and better appreciate the impact that the particular
experiences they offer might have on their offspring. Being aware that
expectations can influence development might encourage young people to

strive to make explicit the traits and values, beneficial to the child and

acceptable to them as parents. ions can create behaviour. This study
looks at what is deemed to be a key step in this process, namely, the specifying
of wished for traits. A comparison of the expectations of young males and
females could allow speculation about current views of male and female roles

and characteristics. Such knowledge could provide an essential basis for future
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educational programming.
Methodology
Sample
The sample for this study was selected from two senior high schools
under the Avalon East School Board. Both schools were located in rural
communities, each with a population of approximately 1500 people. Thirty-three
Level Ill students participated in this study. Sixty-six percent of the respondents
were female and thirty four percent were male. Subjects ranged in age from 17

to 18 years of age.

Questionnaire

The specific instrument used in the research was devised by Dr. Gary
Jeffery at Memorial University of Newfoundland for use in the present study. The
PWEE Guide, preparenting version consists of 154 items taken from the original
version used by Dr. Jeffery. Variables relating to family background were omitted
and only items of a preparenting nature were used.

The questionnaire asks preparents (high school students), about the
characteristics and traits they would like to see in their future children. Questions
focus on traits deemed appropriate at young ages as well as those deemed
appropriate when a child has reached adulthood. Completing the questionnaire

is intended to help the respondent identify and clarify expectations, values and
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wishes he or she holds for a child.
The questionnaire uses both forced choice and open-ended response

items. A Five point Likert scale is used with 1 representing “Very Important’, 2

“Important”, 3 “Not important, 4 *Ur i and 5 "Ur . Open-
ended questions require the respondent to list or describe traits considered
desirable and undesirable for a future child. A further section of the instrument
focuses on demographic data such as age, gender, marital status, and

education levels.

Procedure

After receiving permission from the Facuity of Education Ethics Review
Committee, the Special Services coordinator at the Avalon East School Board,
and the principals of each school, level three students at two schools were
presented with parental consent letters stating the purpose of the study (see
Appendix A for the letter of consent to parents). Students were advised that
participation in the study was voluntary and that their individual responses would
be confidential.

Thirty-eight of the 52 consent letters were returned. Thirty-three of those
with permission to participate were present to complete the questionnaire on the
day scheduled. This study was completed during the last week of senior high

classes. The timing of the research may have negatively affected the number of
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students willing and/or able to participate.
Not all items on the questionnaire were analysed in the current study.
Only those items pertaining to the research questions previously listed were

used (Questions 12, 26, 27, and 30).

Results
This section presents findings concerning the expectations that
adolescent *preparents” have for future children. Specifically, it presents
information relating to: (1) the traits, values, competencies, types of relationships
and vocations they would wish their child to have; (2) the frequency with which
particular responsesttraits were offered as well as findings suggesting the

existence or istence of a ly shared set of ions for children

and (3) a comparison of the kinds of expectations held by male and female

respondents.

In part one of the questionnaire, participants were asked to think of
when “their child” was grown and rate the importance of twenty-two identified
traits. For each trait listed, respondents were asked to indicate how important
they perceived that characteristic would be in their child. Responses were
measured on a 5-point Likert scale where 1 indicated very important and 5

unacceptable. For analysis purposes, ratings were collapsed such that
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responses of 1 and 2 were interpreted as “important”, 3 as "not important”, and 4
and § as "unsatisfactory”.
The percentage of participants who considered each listed trait to be
important is shown in Table 1. Similarly, the percentage of females and males

who rated each as important is also indicated.
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Table 1
Percentage of Males and Females Rating Traits as Important or Very Important
Percent Important
ITEM MALE FEMALE TOTAL 05 level

1. Ability to play alone 636 72.7 69.7 NS
2. Assertive 100 90.9 939 NS
3. Career Oriented 81.9 95.5 90.9 NS
4. Child Oriented 636 54.5 576 NS
5. Community Minded 5468 636 606 NS
6. Competitive 837 50.0 548 NS
7. Confident 100 95.4 97.0

8. Cooperative 90.9 955 839 NS
9. Impulsive 182 20.0 182 NS
10. Independent 100 95.5 97.0 NS
11. Loving/Warm 100 100 100 NS
12. Persevering 83.6 773 727 NS
13. Reflective 91.0 90.9 909 NS
14. Sense of Humour 727 81.8 787 NS
15. Sensitive 819 100 94.0 NS
16. Sharing 819 100 94.0 NS
17.Skilled Leader 63.7 727 69.7 NS
18. Strong Conscience 90.9 100 970 NS
19. Strong Willed 72.7 773 75.7 NS
20. Values friends 81.8 6368 69.7 NS
21. Very Hard Working 90.9 95.4 839 NS
22. Strives for Future 63.7 86.3 788 NS

Material Rewards

Note: Chi Square analysss found no signficant difference at the .05 confidence level.
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As indicated in Table 1, more than half of the respondents identified
Mmdmmmﬁmaﬁsﬁcsmmuldwimwmm
to have. Only one trait, Loving/Warm was rated as important by the entire group

of respondents.
Due to the number of attril P i asil three groupings

have been identified: those ranked important by (1) more than 90% of
respondents, (2) between 75-89% of respondents and, (3) between 50 and 74%
of participants. The following list presents, in ranked order, those traits most
desired by 90% or more of the sample group of pre-parents:

1. Loving/Warm,

2. Strong Conscience,

3. Confident,

4. Independent,

5. Sensitive,

6. Willing to share [things and time with others],
7. Very Hard Working,

8. Cooperative,

9. Assertive,

10. Career Oriented, and
11. Reflective .

The three traits ranked as desirable by respondents include: a “sense of
humour”, “strong willed", and *striving for material rewards".

Between half and three quarters of the adolescents rated a further seven
of twenty-two traits as desirable for a future child. Those traits are presented in

rank order below.
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1. Persevering,

2. Ability to play alone,
3. Skilled leader,

4. Values friends,

5. Community minded,
6. Child oriented, and
7. Competitive.

A single trait, impulsivity, was identified as being important by only about one

fifth of respondents.

To further identify the range of ions held by for their
future children, respondents were asked, in an open-ended question, to provide
or briefly describe, ten characteristics they would like to see in their future
children. A total of sixty-four traits were identified. While some traits were more
frequently offered by respondents, the diversity of characteristics listed is noted.

Analysis of the written trait lists provided by males and females indicates
that many respondents offered similar traits as those deemed desirable for their
future children. Though it was requested that participants list ten attributes, it
was frequently found that a given respondent actually offered fewer than the ten
traits sought by the researcher. Often respondents would offer what was

considered by the to be ivalent terms. For a single

respondent might list as separate traits, terms like *caring”, *kind", “gentle”, and
“understanding®. Similarly, it was found that participants sometimes offered traits

like *smart” and "intelligent®. Using standard resources, including Roget's 21st
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Century Thesaurus (1992), it was deemed appropriate to diminish redundancy

by combining terms. Using this ar for might

provide ten terms which when combined, yielded only two to three distinct
choices. When the lists were reduced to what was deemed "alike” traits by the
author, the parsed list consisted of thirty-three choices. (See Appendix C for a
listing of equivalent terms). For the purposes of reporting and to make more

intelligible the qualitative data, these categories have been further grouped into

five domains: Persor ive, L ional,
Physical/Constitutional, and Cogniti 1al. These d ins were so
based on tation with persons kr in the area of child

development as well as on terminology typically used in Child Psychology and
Development text books (Dworetzky, 1993). Table Il indicates the number of

respondents who listed particular traits.
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Frequency and Percentage of Respondents Who Identified Particular Traits

Domain Trait Male(n=11) Female(n=22) | Total (n=33)
Personal/Affective * % # % # %
Caring/Kind 8 82 17 77 78
High Self Esteem 4 36 16 73 20 61
HonestyMoral 6 55 12 54 18 55
Loving/MWarm 4| 3 13 59 17 | s2
Sense of Humour 4 36 7 32 1 33
Trustworthy 1 9 9 4“ 10 30
Optimistic/Happy 2 18 4 18 8 18
Family Oriented 2 18 3 14 5 15
Generous 0 0 2 9 2 8
Patient 0 0 1 5 1 3
Interpersonal
Outgoing 5 | 45 10 45 15 | 45
Independent 4 | % 11 50 15 | 4s
Cooperative 1 9 1 50 12 K]
Leader 6 54 1 5 7 21
Open Minded/tolerant | 2 18 3 14 5 15
Respectful 0 0 3 14 3 9
Trusting 0 0 2 9 2 8
Interests/Vocational
Hardworking 3 27 11 50 14 42
Determined 2 18 8 36 10 30
3 27 8 27 9 27
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Table Il Continued

Job . 1 9 3 14 4 12
Oriented/Well
Paying Career
Studious 0 0 2 9 2 L]
Well Educated 2 18 0 0 2 8
Physical/Constitutional
Athletic 5 45 8 38 13 39
Attractive 4 36 5 23 9 27
Healthy 4 36 3 14 2 4 21
Musical 0 0 3 14 3 (]
Heterosexual 2 18 0 0 2 8
Cognitive/ntellectual
Intelligent 8 73 14 84 2 66
Common 2 18 0 [ 2 L]
sense
Resourceful 0 0 1 5 1 3
Creative 0 0 1 5 1 3

As outlined in Table II, the largest number of traits provided by both males
and females were those that could be categorized as Personal/Affective. The
most frequent response was Caring/Kind with a total of 26 of the 33, or 78% of
respondents listing this as desirable for their future children. Percentages

indicate that approximately two-thirds of the respondents wished their future

children to be intelligent and to have high self-est . About half of

indicated a desire for honest children, with high moral standards. A similar
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number valued 'loving’ as desirable for their offspring. One third of the
respondents listed as desirable a.'sense of humour’, ‘determination’, ‘trustworthy’
and ‘materialistic’.

Respondents also provided seven traits that were classified as
“interpersonal®. The most common characteristics provided were

outgoing/personable and independent, with a total of 45% of participants listing

these as i \pproxi one third of resp ts indi they would

like future children to be cooperative. One fifth of the adolescent group indicated

they would want a child to have ip skills. Other interp al traits listed
by this group included tolerance and respect for others.

Six traits listed by this group were considered to be interests or habits of a

vocational nature. Forty two percent of resp offered ing” as an
attribute they would wish to see in future children. Approximately one third
indicated the importance of determination and materialism. “Studious®, “well
educated”, and being “career oriented” were further traits listed by respondents.

The fourth category of responses was referred to as

Physical/Constitutional. Within this division, partici listed 5 traits it ing,
in rank order, *athletic”, *attractiveness”, *healthy”, “musical’, and "heterosexual”.
A smaller number of traits listed by this preparent sample were those

referred to as being of a cognitive or intellectual nature. Two thirds of

ts listed “intelli as desi for a future child. Other traits
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provided in this grouping were "common sense”, “resourceful”, and creative”.
Participants were also asked to provide five traits they would not like to
see in their future children. In total, respondents identified 53 characteristics
they would not wish their child to have, once again suggesting that expectations

differ among respondents. When lists were reduced into similar terms, 27

response categories ined. As with lists of il traits, “like” terms were
combined, and domains were specified using the resources previously outlined.
See Appendix D for a listing of equivalent terms. Table lil outlines the number
and percentage of respondents listing particular traits as undesirable for their

future children.
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Table lil
Traits Listed as Undesirable for Future Children as Provided by Males and
Females
Domain Trait Female (n=22) Male (n=11) Total (n=33)
#22 | %100 | w11 | %100 | w33 | w00
Personal/Affective
Rude/Nasty 14 64 4 6 | 18] 55
Dishonest 8 £’ [} 55 | 14 | 42
Egocentric 7 32 4 8 | 11| 33
Mean/Angry 4 32 4 8 | 1] 3
Lazy 5 23 3 27 8 24
Substance Abuser 2 9 3 27 5 15
Liar 2 9 2 18 4 12
Shy 3 14 1 9 4 12
Low Self Esteem 3 14 0 [ 3 9
Promiscuous 2 9 1 9 3 9
Foul Mouthed 3 14 0 0 3 (]
Impulsive 1 5 2 18 3 9
Stubborn 1 s 1 9 2 6
Iresponsible 1 5 1 9 2 ]
Immature 1 s 0 0 1 3
Interpersonal

Violent 7 32 2 18 9 27
Dependent 4 18 4 £ 8 24
Disrespectful s 23 1 9 8 18
Loner 2 9 2 18 4 12
Prejudiced 3 14 0 0 3 9
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Table lii continued

Domain Tratt . Female (1=22) | Male (n=11) | Total (n=33)
#22 | %100 | #11 | %00 | #33 | %100
InterestsVocational Uneducated 2 [] 2 18 4| 12
Criminal Behavior | 2 ] 1 9 )
Unmotivated 2 9 0 0 2 6
Physical/
&
Homosexual 3 14 4 38 7 | 21
Dirty 3 14 0 0 3 9
Overweight 0 0 1 9 1 3
Cognitivefintellectual
Stupid 1 s 2 18 3 ]

As with the lists of desired attributes, analysis of open-ended responses
indicated that the traits categorized as personal/affective were most commonly
offered by respondents. The most frequent undesired trait was *rude/nasty”, with
a total of 18 of the 33 respondents listing that characteristic. Approximately 40%
of adolescents indicated they would not want their children to be dishonest.

24 and 33% of P concem that their offspring not

be self-centred, mean, or lazy. Persor ive traits provi as
by approximately 15% of respondents included substance abuser, liar, and low
self esteem. Fewer than 15% of the sample offered “promiscuity”, “foul

mouthed®, *impulsivity”, “stubbornness” and “immaturity” as attributes they would
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not want a child to display.

This group of adolescent preparents also offered five traits that referred to
the future child's manner of interacting with others. Approximately one fourth of
the sample indicated that they would not want future children to be violent and/or
aggressive. Similarly, they would not wish a child to be dependent. Fewer listed
traits like “disrespectful®, *loner” and “prejudiced”.

With regard to interests, respondents expressed concem that future
children not be “uneducated” or “unmotivated”, and that they not be involved in
criminal activity.

Three traits were classified by the author as Physical/Constitutional.
Homosexuality, the most frequently identified trait in this group, was offered by
approximately one fifth of the sample. *Dirty” and “"overweight” were the
remaining characteristics within this division.

The remaining category is made up of only one identified trait.

Nine percent of the participants indicated they would not want future children to
be "stupid”.

The following section will present findings in an attempt to answer the
second major research question as outlined earlier. In an effort to explore
similarities and differences in the kinds of traits identified by males and females,
statistical analysis was carried out on forced choice items. Using the Chi-square

test, no significant differences were found to exist between the traits identified as
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important by males and females. Such statistical analysis is not possible with the
open ended, multiple response items used in this study.

While no significant differences were found to exist, a range of
differences were noted in the frequency with which traits were rated as important
by males and females. To present such differences, male and female

preferences have been rank ordered in Table IV.



Table IV
Frequency With Which Traits Were Ranked As Important/Very important by
Respondents
Female % Male % | Differences
(F-M)
Loving/Warm 100 Loving/Warm 100 ]
Sensitive 100 Sensitive 819 19.1
Sharing 100 Sharing 81.9 19.1
Strong Conscience 100 Strong Conscience 90.9 9.1
Cooperative 95.5 Cooperative 909 8.1
Career Oriented 95.5 Career Oriented 819 136
Independent 95.5 Independent 100 45
Confident 954 Confident 100 46
Very Hard Working 95.4 Very Hard Working 909 45
Reflective 90.9 Reflective 910 0.1
Assertive 90.9 Assertive 100 -91
Strives for Future Material | 86.3 | Strives for Future Material | 63.7 25
Rewards Rewards
Sense of Humour 81.8 Sense of Humour 727 9.1
Persevering 77.3 Persevering 636 13.7
Strong Willed 77.3 Strong Willed 727 46
Skilled Leader 72.7 Skilled Leader 636 9.1
Ability to Play Alone 7217 Ability o Play Alone 638 9.1
Community Minded 636 Community Minded 546 9.0
Values Friends 636 Values Friends 81.8 -182
Child Oriented 54.5 Child Oriented 636 9.1
Competitive 50.0 Competitive 636 -136
Impulsive 200 Impulsive 182 18

53
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Though statistically significant differences were not found to exist in the
traits identified as important by males and females on forced choice items, the
level of consensus as to the importance of particular traits appears to be
different for both groups. Rank ordering of the identified traits suggests a
tendency toward sex differences. For the purposes of reporting, and to make
more clear the differences observed, traits have been divided according to ten
percentage points. For example, those traits ranked important by at least 30% of
respondents will be presented separately from those between 80-80% of
respondents.

A comparison of the traits ranked important by more than 90% of males
and females shows that seven were widely shared between the two groups.
Within the top ten percent (i.e., those ranked important by more than 90%), only
two traits rated important by females were not similarly classified by males;
*sensitivity” and a *willingness to share” were considered important by 100% of
females while only 81.9% of males ranked these traits as either important or very
important. Similarly, a higher number of females placed importance on their
children being “career oriented" than did males; 95.5% of females considered
this to be desirable while barely 80% of males identified this characteristic.

“Striving for material rewards” was considered an important trait by more
than 86% of females, while only 63.7% of males viewed this as desirable for

their future children. Similarly, “sense of humour” was seen as important for



females but slightly less so for males.

When comparing traits classified as important by at least 70% of
respondents, differences were found to exist in the rankings of ‘perseverance’,
‘leadership’ and the ‘ability to play alone’. Females tended to rank these traits
as important more frequently than did the males in the study.

In contrast, almost two thirds of the male sample identified ‘competitive’
as a desirable trait for their future children as compared to only half of the
female sample. Similar differences are present in the ratings of “values friends".

Rank ordering of important traits also makes evident some unexpected
trends. Almost two thirds of the males identified “child oriented” as a desired
quality as compared with approximately half of the females. In a similar,
nontraditional manner, 95.5 % of females viewed *Career Oriented” as an
important trait for their children as compared to 81.9% of males. This sample of
female adolescents also appeared to place more importance on aiming for
*“future material rewards" than did the males.

Though analysis to determine significant differences was not possible
with open-ended responses, examination of the trait lists provided by males and
females further suggests the existence of possible gender differences. When
asked to identify characteristics they would wish a future child to have,
differences were observed in the percentages of males and females offering

particular traits.



As presented in Table II, half of the female respondents offered
“hardworking” as an attribute they would wish to see in their children. Only 27%,
or approximately one fourth, of the males provided this trait in their lists. When a
comparison is made of the number of males and females who listed “leadership
abilities”, substantive differences are noted. More than half of the males offered
this trait as compared with only 5% of females. Nearly 75% of the females in the
study listed “high self-esteem" as a trait that would be important for their
children. Only one third of the males listed “self-esteem” in their records. A
similar difference was observed in the number of males and females who listed
“trustworthy” as a desirable attribute. A smaller, yet notable, difference was
evident in the percentage of each group listing “loving” as an important trait for
future children.

As observed with lists of desired attributes, apparent gender differences
were noted when respondents were asked to identify undesirable characteristics
for their future children. As previously stated, respondents identified most
frequently “rudeness” as a trait that would be considered unsuitable for future
children. However, 64% of the females provided this response while only one
third of the males offered the trait in their lists. Females also expressed, more
often than males, a desire that their children not be aggressive and/or violent.
Similar findings were noted in the number of males and females listing

disrespectful. In contrast, males listed substance abuser, “stupid”, and various
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criminal behaviours as undesirable characteristics while none of the females
identified these traits. Similarly, 36% of males indicated that they would not want

their children to be homosexual as compared to only 14% of females.

Discussion

The purpose of this exploratory research project was to examine the types
of expectations held by preparent adolescents for their future children as well as
to explore the existence of possible sex differences in the responses of males
and females. In this section, findings pertaining to adolescent expectations will
be discussed, including similarities and differences in the responses of both
genders. To present findings about the expectations of the adolescent group,
results from both open ended and forced choice items will be discussed.

In this study of preparent adolescents, findings suggest that expectations
for future children vary among individuals. Most respondents indicated many
traits they would wish a future child to have. The diversity of traits, to which this
group referred, would suggest that a clear, widely held view of what a child
should be, does not exist. Instead, the expectations listed by preparent
adolescents imply that what individuals value and wish to promote in their
children, may in fact be ‘relationship specific’; that is, what is valued and seen as
important for children by one individual does not appear to aiways be what is

deemed desirable by another. These results indicate that individual preparents
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are likely to have different expectations for their children and that those
expectations, may in fact, vary based on the gender of the parent.

As stated by Holden and Edwards (1989), parents have often

been implicated as “causal agents” in the i i p ity
and cognitive development of their children. Certainly, the number and range of
characteristics listed both as desirable and undesirable by this group of

could be ir

prep: P

to support such a claim. Similarly,

the number of traits identified as important when trait lists were provided would
also suggest that the child's global development was being considered. For

le, the traits i if were not ( to one area such as cognitive

development, but instead included characteristics belonging to affective,
interpersonal, vocational, and physical domains.

Sameroff & Seifer (1990) suggest that parental cognitions be
examined because they mediate the parent's ability to parent and ultimately
affect important qualities of the parent-child relationship. Similarly, Stoiber &
Houghton (1993) believe that what parents expect of and for their children,
serves to influence the “child-rearing system™ experienced by young children.

That preparents appear to have different sets of expectations for their future

children would suggest that the parent behaviours, as well as the
in which the children live, might in fact be very different. As a result, it would be

expected that children would develop differentially, based in part on the
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expectations for each area of development, held by their parents. For example,
parents who expect their child to be intelligent and well educated would be likely
to provide opportunities for that child to develop accordingly. The environment
would likely be one where books and educational activities were stressed more

than in a home where parents place more importance on other traits.

The second major question i in this study to

the existence or nonexistence of possible gender differences; specifically,
whether or not ‘pre-mothers’ and ‘pre-fathers’ held similar or different kinds of
expectations for future children. While statistics carried out on the forced choice
items indicated no significant differences, results of the overall study suggest
that the level of consensus between males and females, as to the importance of
particular traits, might actually be different. Similar to the findings of Calvert &
Stanton (1992) in which male and female adolescents were found to share a
similar commitment to parenting, this study indicates that males and females
have commonly held expectations for future children. However, differences seem
to exist in the frequency with which adolescent males and females rate the
importance of some traits traditionally associated with one or the other gender.

Some of the ratings indicate that adolescents may have begun to move
away from traditional stereotypes in the traits they view as important. This
female adolescent group viewed as important, traits that were traditionally

associated with male qualities and aspirations. For example, females in this
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study valued traits like “career oriented”, *independence”, and "striving for future
material rewards”. In the past, such qualities were typically regarded as more
important by males as it was men who were most likely to be employed outside
the home(Newton & Newton, 1986). Likewise, adolescent males in this group
placed importance on characteristics linked with the conventional female
personality and role. Such thinking was particularly evident in that a higher
number of males than females placed importance on the family and children. As
well, males in this study placed value on characteristics such as “sensitivity” and
a “willingness to share”; attributes that in the past were stressed as important for
females. In a similar fashion, females have emphasized the importance of
aspiring for a “career”, being “independent” and “confident’, and have placed
less importance on traditional values like child bearing and family life. Such
findings might possibly reflect a changing view of family, the changing economy
in which these young people live, and/or an increased sense of freedom and
equality for females.

Despite what may be a decline in the perceived differences between
males and females, results also may suggest that some gender differences still
exist in the adolescent population. According to Newton & Newton (1986), a

* large number of adolescents appear to maintain what might be described as a
traditional view of gender role attributes” (p.151). All males in the current sample

wanted their children to be assertive, independent, and confident, while all
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females wished their children to display more traditional female attributes such
as sensitivity, morality, and a willingness to share. The fact that 100% of each
gender rated these as important reflects the traditional views of gender role

and i iated with each group.

An unexpected point of interest in the study is the existence of what may
be termed “traditional” thinking around the issue of homosexuality. While this
study implies that the matter is of greater concern for males than females, it is

clear that concerns exist in the female population as well. Both in desirable and

undesit istics, males exp! a concern that their children be
heterosexual. Of interest, is that some of these same respondents indicated that

they would not want their child to be prejudiced or biased. It is possible that this

p for | ing might be rooted in concern for the manner
in which such individuals are often treated by society. However, based on
comments made by some participants throughout administration of the
questionnaire, (eg.,” | wouldn't want a fag for a child"), it is more probable that
such results reflect discrimination, as well as a lack of awareness and tolerance
surrounding the issue. In a similar manner, Newton & Newton (1986) report that
older adolescents believed it was important for male children to be heterosexual.
Overall, the results of this study suggest that this sample of preparent

adolescents holds a wide range of differing wishes and values for their future

offspring. The findings also suggest that these aspirations may be influenced by
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individual differences, the respondent's stage of development, and by gender.
While this study did not aim to determine the basis of such expectations among
adolescents, it is possible that some of the differences observed among
individuals, might be attributed to the phenomenon noted in pilot studies by Dr.
Jeffery; namely that the responses offered in the trait lists may in fact be ‘self
descriptions’ and might also reflect things the young people might like to improve
in themselves.

The domains of traits listed by this sample would lend support for this
theory since most are consistent with the areas of adolescent development
outlined by Newton & Newton (1986). These authors write that “during
adolescence, young people achieve new competences in every domain of
human functioning including physical, sexual, intellectual, emotional, and social
development” (p. i). Furthermore, the more popular traits provided by this group
are those typically associated with the adolescent life stage. It is not surprising,
for example, that adolescents would list as important traits like outgoing,
independent, caring, and athletic. Each of these has important value for the
young person in that adolescence is often considered to be a time when
individuals strive for autonomy and freedom while simultaneously attempting to
establish new relationships and maintain the security of family associations. in
an effort to determine the accuracy of this theory, further studies might attempt to

determine the age at which these expectations and values might have been
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defined and attempt to investigate the constancy of expectations over time.

Based on the conclusions of Stoiber & Hougl (1993), itis i that
such dissimilar expectations, if constant and fixed, could influence preparents to

behave in particul i gender-based ways toward their children. Due

to the association believed to exist between expectations and behaviour,
students might benefit from the inclusion in their high school curriculum of
programming focusing on this issue. It would also be useful if programming
addressed how such expectancy effects are thought to occur.

Through participating in activities such as was carried out for this study,
students might be encouraged to reflect on their own wishes and values and
gain greater self awareness. Not only could such activities allow the young
person to better appreciate his or her current stage of development, but they
might also provide for a deeper understanding of how such beliefs serve to
influence behaviour and the resuiting development of a future child.

In addition, a need seems to exist for educational programming focusing
on equality issues. Such programs should not only focus on the equality of
males and females but on equality issues of all populations. The apparent
negative view of homosexuality held by a small portion of this sample is cause
for concern and warrants intervention that promotes understanding and
tolerance.

The potential educational value of this activity could be significant. Based
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on the results, educational programming could be designed to better meet the
needs of today's adolescent and tomorrows parent. By encouraging self

such activities allow its to gain insight into their present life

stage as well as to gain an increased understanding of their own wishes and
expectations and how these might affect a child's development. As future
parents, this young population might be better ‘equipped’ to provide the best
possible environment for a child.

Information gained from this study might also be used to support, and

possibly increase, the current ur ling of it P

Assuming that the trait lists provided by the sample are indeed reflective of the

th 3 ination of these istics might provide
insight into the stages of development (eg. early, middle and late) thought to
occur throughout the adolescent years. Future studies might focus on
adolescents of a different age to determine if identified traits are similar or
different. Furthermore, researchers may attempt to determine the types of
expectations held by male and female adolescents for children of the same and

different genders. For le, the types of ions males hold for male

children as compared with those held for female children. Not only could this
type of question lend support for the notion that adolescents might be ‘self-
describing’ in their trait lists, but could also offer insight into the extent of

possible gender differences among this population.
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The findings of this activity might also be applied to preparenting classes

and/or pi ital counselling prog . Ir ion pertaining to the types of
expectations held by preparents and how these are believed to impact on
parental behaviour could offer prospective parents valuable knowledge about
child development. It might also permit young couples who are thinking of
becoming parents to determine if their wishes and expectations for children are
similar or different.

In addition to the practical implications previously discussed, this activity
is believed to have academic value by adding to the existing literature on
expectancy effects. Similar to a study carried out by Stoiber & Houghton (1993),

this exercise has indicated the wishes and values that adolescents hold for

future children. To gain further ling of how such
influence parental behaviour and the resulting development of the child, future
efforts may include longitudinal studies that aim not only to identify expectations
but also to examine how these serve to influence the parent behaviours
experienced by the child.

Future studies might also consider socioeconomic differences as a factor
in the types of expectations held by adolescents and their resulting pattemns of

ur. In identifying istics of abusive families, Briere, Berlinger,

Bulkey, Jenny & Reid (1996) state that abusive families are “typical of other low

income families”, in that, they have "young parents with relatively little education®
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(p.154). To identify the expectations of preparents from differing socioeconomic

backgrounds would allow r and ed to add to the i on

characteristics of maltreating parents.
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Appendix A.
Consent form for parents of participating students.
Dear Parent(s) or Guardian(s):

This letter is requesting your permission for your child's participation in a study that
attempts to determine the kinds of traits and characteristics “preparents” would like their
future children to have. In addition, the study will attempt to determine if differences exist
between the uxpectanons of males and females. This survey in no way encourages

ling in it i It has been by the Facuilty of Education’s Ethic
Review Committee as well as the Avalon East School Board. The research to be carried
out is a partial requirement for the degree of Master of Education at Memorial University.

In order to collect data about the ions and wishes of p , | will ini

a questionnaire to consenting level two and/or three mdm-lymxa'ussaml This
questionnaire has been devised by Dr. Gary Jeffery, Facuity of Education at Memorial
University and requires approximately 30 minutes to complete. All information gathered in
this study will would be strictly confidential and at no time would respondents be

identified. Participation is voluntary and you or your child may withdraw consent at any
time. Results of the study will be available to parents of participating students upon
request. All data obtained in this research will be destroyed upon completion of the study.

If you require further information, | may be contacted at (709) 753-7924. Questions may

also be directed to Dr. Jeffery, faculty supervisor at (709) 737-7654. To address your
with an not with this study, please contact Dr. Linda

Phillips, iate Dean of Studies and , at (709) 737- 8587.

If you agree to have your child participate in this study, please sign the permission section
attached and retumn it to your child’s school by Tuesday, May 27, 1997.

Thank you for your consideration of this request.
Sincerely,

Kimberiey Stuckless
Graduate Student (M.Ed)
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Parental Consent Form

! (P guardian) give ission for my
son/daughter to take part in a study of pre-parenting
i 1 d that participation is voluntary and that my child and/or

| can withdraw permission at any time. | have been informed that all information
would be confidential and that No student will be identified.

Date:
Signature:
Student Consent Form
I consent to participate in a study regarding pre-
parenting ions. | have di: this with my parents/g ians and will

voluntarily participate. | understand that | can withdraw from the study at any
time. | understand that this study will not identify respondents.
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Appendix B
List of Materials Read Throughout Internship

Aarons, M. (1992). rhe handbook of Autism: A guide for parents and
New York:
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Kingston, Ontario.
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A Allyn and Bacon:

Boston.
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Appendix C
Listing of Equivalent Terms for Traits Provided As Desirable For Future Children

1. Athletic: sports oriented

2. Intelligent : smart, thinker,

3. Responsible : reliable, trustworthy

4. Hardworking: ambitious,

5. Determined: perseverance, strong willed

6. Optimistic: happy, love of life, positive

7. Social: Outgoing, people skills, community minded, friendly
8. Physically Attractive: good looking, handsome,
9. Well Paying Career: have money, have job
10. Caring/ Kind: compassionate, understanding, gentle, sensitive
11. Loving/Warm

12. Confident: Self-esteem, assertive

13. Heterosexual

14. Healthy

15. Values Family. married, have children, wife, husband
16. Matenalistic: house, car

17. Musical

18. Open Minded

19. Sense of Humour

20. I ent

21. Leadership Qualities: leader, good speaker
22. Trusting

23. Studious

24. Moral: honest, loyal

25. Well educated

26. Cooperative: helpful

27. Resourceful

28. Respectful

29. Generous

30. Common Sense

31. Outdoors Minded

32. Creative

33. Patient

Note: Terms in italics are those deemed equivalent by the researcher but not necessarily
presented by subjects.
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Appendix D
Traits Listed as Undesirable for Future Children and The Equivalent Terms

1. “Stupid®

2. Violent: aggressive, hot tempered

3. Substance Abuser: druggie, alcoholic

4. Disrespectful: saucy, defiant, bad manners

5. Prejudiced: biased, racist

6. Criminal Behaviours: thief, drug pusher

7. Promiscuous: sleeping around

8. Homosexual: fag, queer

9. RuddNas!y' cruel, bad personality, bad attitude

12. Dishonest: deeenful sly
13. Loner: recluse
14. Self-Centred: selfish, egotistical, vain, conceited
15. Impulsive: reckless
16. Hurtful: mean, angry
17. Passive: shy, timid
18. Lazy: couch potato
19. Liar
20. Foul Mouth
. Dependent

21

22. No goals
23. Dirty

24. Stubborn
25. Immature

Note: Terms in ftalics are those deemed equivalent by the researcher but not necessarily presented
by subjects.
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Parents’ Wishes and Expectation Exploration (PWEE) Guide®®
(Pre-Parenting Form #1)
{Pliot Version - 97/04/07 - Gary H. Jaftery)

Introduction and Directions

Many current and prospective parents do not spend much time thinking about the person their child might become.
This questionnaire is intended to have you think about the future.

The following questions ask about the characteristics and traits you would like to see in your child if you are a

parent or were to become one. Some questions ask about your background and your current situation. Some
questions ask about the future, or in other words when your child would be grown up and no longer in your care.

This task is not intended to test or assess how good or how skilled you are or might be as a parent. It is designed
o help you identify and clarify the expectations, values and wishes that you have or might have for your child.

You may feel that any exercise which asks you to predict the future is istic or maybe even i
If s0, try to suspend your feelings and answer the questions as best you can.

Keep in mind that clarifying or stating your wishes, expectations and values does not guarantee the “kind” of
person your child will become. Your wishes, expectations and values, howaver, do influence what your child
e and her or his

Think about what you wish your first child to be like.

You are completing this questionnaire only for research purposes, and you are free to omit answering any of the
following questions.




Parents’ Wishes and Expectation Exploration (PWEE) Guide®
(Pre-Parenting Form #1)

Please use the separate answer sheet to record your response to sach question. In the space provided, beside the
matching number, please record the number of the choice that best reflects your situation o your view. Not all

% P i 9

12 Think of when your child is grown up and rate how important you feel each of the following:.

1 - very important 2 - important 3 - not ir 4 - mildly ir 5 - quite
(1)  Able To Play Alone or Spend Time Alone
Assertive

(5)  Community Minded

(6)  Competitive

(7)  Confident

(8)  Cooperative

19 Somewhat Reckless / impulsive
(10] Independent

(11) Loving/ Warm

Persevering
(13) Refiective/ Introspective (& “Thinker~)
(14) Sense of Humour
(15) Sensitive to the feelings of others
(16) Sharing and willing to give time and materials to others
(17] Skilled Leader
(18) Strong Conscience/ Very Honest
(19) Strong Willed/ Feisty
(20) Values Friends Above Virtually All Other Things
(21) Very Hard Working/ Career Oriented
122) Strives for Future material Rewards

13 From the following list, pick the three (3) areas or activities you would like to see your child engage in. Record
these beside your choices on your answer sheet.

1) Acting/ Drama
(2)  Community/ Volunteer Work (Youth, Senior Citizen)
(3] Dancing

(4) Computers

(5] Ant Activities li.e. Drawing, Sculpture)

(6]  Electronics

(7]  Fitness and Seif Improvement

8)

(9) Listening to Music

(10) Mechanics

(11) Outdoor Sports (i.e. Camping, Hunting, Hiking, Biking)
(12) Outdoor Team Sports (i.e. Soccer, Baseball)
(13) Playing a Musical Instrument

(14) Politics or History

(15) Reading

(16) Sewing or Needle Crafts

(17) Travel

(18] Wood Crafts or Building

(18) Writing (i.e. story, poetry]

(20) Science Club Projects



121)

Strategy Games( i.e. Chess, Scrabble, Adventure)

From the following list, pick three (3) careers you would like to see your child have. Record these beside your
choices on your answer sheet.

1
2)
3
)
5]
161
7]
8
9
(o)
mn
12
113
(14
(15)
(16)
17)
(18)

129)

Visual Arts (Painting, s:-dumgl
Organized Reiigion (
Fondhmnwnhmwlcwk Chef, Restaurant Owner]
Marketing and Sales
Engineering or Technology
Entrepreneurship or Smail Business

/ Senior in Larger
Manufacturing Industry
Sports or Recreation lengemam, Specialist, Trainer)
Home Care or Home Service
Craft Manufacturing/ Camga Industry
Journalism/ ishir

ng
Scientific T:-mg / Lab Research
Law and Justice
Historical/ Literary/ w Library Research
Maintenance or industry
Medical Health Care Industry (Nurse, Technician, Medical Specialist)
Physical Labour/ Primary Industry (Fishing, Farming, Forestry, Construction)
Performing Arts (Actor, Dancer, Comedian, Singer)
Police/ Military/ Security/ Protection
Politics
Science/ Research
Design or Commercial Arts
Secretarial or Clerical Industry
Trades industry
Community/ Mental Health Industry
Education

Childcare
Media Industry (Television, Radio)

Select the anticipated or desired “level” you would like to see your child work at within his or her chosen career.

1)
2)
13}
)
5]

Staff Member/ Worker/ One of a Team
Foreman/ Supervisor/ Boss

Senior Executive/ Senior Manager
Company President/ Superintendent/ Owner
Consultant/ Researcher/ Advisor

Rate from one to five, how you would react if your child displayed the following behaviours.

1 - be very displeased/ angry 2 - be moderately displeased
3 - be neutral/ 4-be plessed
5 - be very pleased/ encouraging.

refuses to use ‘proper’ cutlery

does not finish eating the vegetables on his or her plate

often does not come in from playing out doors when told

does not pick up clothes that are left laying about his or her room

often pockets loose change that is left around house, without telling you
at age 7, watches cartoons when told not to

always wants to eat in front of the television

has friends in the house after school, even though told not to do so
Ppersistently tells “little white® lies
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21

22

23

24

(10) refuses to wear clean clothes or wents to wear ciothes with holes in the knees to school
(11) occasional uses profsnity “by accident”

(12) Refuse to get a haircut when you have asked

(13) at 12, refuses or resists going to church

(14) gets nose pierced

(15) often is an hour or more late coming home in the evening on a school night

(16) usuaily does home work or studying with rock music on moderately loud

(17) gets a tattoo

(18) at age 17, has an opposite sex friend in his or her room while your are away

(18] at age 13, informs you of an ongoing homosexual relationship

What do you feel wouid be an optimal or desirable amount of contact your child should have with the following
persons?
1 - quite often 2 - often 3 - occasional 4 - rare or infrequent

(1) with other parent

(2)  with brothers and sisters

(3] with grand parent(s) [paternal]

(4)  with grand parent(s) (matemal)

(5]  with step brother(s) and/or sister(s)
(6)  with cousins/ aunts/ uncles (paternal]
(7)  with cousins/ aunts/ uncles (maternal
(8)  with family (i.e. parents’] friends

Select which one of the following situations you feel would be best for your child at age 19-21 years.

(1)  Single and Living Alone

(2)  Single and Sharing Residence With Another Person (Non Sexual Relationship)

(3)  Married i

(4)  Living with a Partner

(5)  Living with Other Parent

(6)  Living with Me

When my child is grown up, the number of sons | wouid like him/ her to have is

(1) one 2) two (3) three (4) four (5) five or more (6) no boys

like him/ her to have is

Menmycnidsgmmw,mcnwlo« of daughters i would
3) (4) four (5) five or more 16} no girts

1) one 12 two

The age at which my child should have his or her fitst child is:
(1) Under 18 (2] 19-21 (3) 22-25 (4] 26-30 151 30-35 (6] 3640 (7) 40 plus

My child should have his or her last child bafora age:
1) 19-21 1212225 (32630  (4) 30-35 (5) 3640  (6) 4145  (7) 46

How many years should there be between children?
(1) one 12) two (3) three (4) four (5] More

Which of the following do you feel would be a realistic and desirable relationship for your child, when an adult,
to have with his or her partner?

(1) intimate r-l.mmsmp that involves a large amount of time together (i.e shares friends, house work, child
care, clubs,

(2) close relationship with some independence (i.e both work outside home/ some separate friends, some
nights out wrthourpumaﬂ

13)  close but
or vacations, some separate friends)

(i.e. with separate bank accounts/ occasional separate trips
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26

28

29

3

32

3!

]

3

(4)  warm but quite independent relationship (i.e. together often but perhaps working in different communities
and both leading quite “parallel” but separate lives)
for your child at age about 22

What would you consider to be an
years?

(6] Living one day of driving away

(7) Living more than one day of driving away (or must fly home)

On the answer sheet, fist or briefly describe ten (10] characteristics you would hope to see in your child. Your
list might include personality traits, special aptitudes or abilities, values, interests, jobs or careers or any other
“characteristic ".

On the answer sheet, Iist or describe five (5) characteristics you would very much NOT want to see your child
possess or display

While answering all of the above questions, the child | was thinking about was:

(1) Female 12) Male

The age of the child | was thinking about while answurlng these questions is:

(1) not yet born (2] Under 1 year (3] two yeas

(4) three years 5] four years 16) five y!ll!

(7) six years 18) seven yeers 9] Eight to ten years

(10) eleven to twelve years (11) over thirteen years

1 would have answered some of the above questions differently if the child | had been about thinking sbout was
of the opposite sex.

1) Yes (2] No 3) Not Sure

lam: (1) Female (2) Male

My age is:

(1) under 16 (2) 16-20 32124 (4) 25-30 (51 31-35
(613640 (714145 (8 over 45

Marital status:

(1) Never Married  (2) Married (3) Separated (4) Divorced

Education Level:
(1) Less then grade 10 or equivalent

(2) Completed grade 11 or 12

(3) Completed Two Years training past high school
(4)  4-5 years education past high school

(5)  Over six years education past high school

| spent most of my childhood in a community with a population of about
(1) less than 1000 (2) 1000 to 5000 (3) 5000 to 15000
(4) 16000 to 50,000 (5) 50000 to 100000 (6) Over 100,000

Either or both of my parents had been previously married.
(1) Yes (2) No (3) Not certain
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37 | have a total of (check below) brothers and sisters.
(Mone (2)two (3) three (4) four (5) five
(6) six  (7) seven (8) eight (9) nine (10) ten or more
(11) no brothers or sisters

| have (check below) male children.
(1 none (2)one (3) two (4) three (S) four (6) five or more

1 have (check below) female children.
(1) none (2)one  (3) two (4) three (5) four (6) five or more

When | had my first child | was:
(1) under 16 (2) 16-20 3) 21-24 (4) 25-30
(5) 31-35 6) 36-40 (7) 41-45 (8) over 45

(9) | have no children
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