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&  'Chapter 1~ S -

NG . . g ”
-Introduction s e

& i L 4w o : " e . .

&\ 1.1. Pur ose e - Sl W H 4
P .f’“\“ : F ) LA

e s, - +“The pnrpose of U.hls’study was to explmn/ashlevement in, em:l! French
immerslcn classrooms by* studymg the relauonslmr of . 'second Iangunge <
3 -

' b achievement i in French, to the self-esteem  of the student Consnhauon was given? '

't variables which modlfy thisejinkage + those of teacher é{pectancles, and peer

# status g - - Y
PN 1 2. Slgmﬁcancg\of tlxe Study . . RS

.
+ Teachers play a major mle in goverumg;ﬂhe verbak- and nonverbal

commumcnnon ‘lhnt takes place wnthm the confines of the classroom. Teachers,

L2 ’ controlling The setting effects ‘of this mivu, have the ability to changEor

s - adapt mslructu#nal orgz\lﬁzatmn and activities, to mﬂuence the learning=itid social
’ " development of, Lh,lr studenw “The self-esteetn of t\ldenu is an |mpdr!‘nnt fact.or

©in ‘thisemilieu.
. i " Each experlence in school can effect self- concept personnlly helg values, .
T - and@r the subsequent :§l{!é§teem of the- learner. ‘For this reason, an:’
e i - undelstandmg of self-congept and esteem in genernl ‘bow’ they hmcuon
&5 in youth and how schools might @nhance or hinder, them must be a-
major concern of those responsible for curnculum planning .and =
mslmctlon (Benne, Llpka, Richard, & Ludewig; 1980, p.,85)

The study ol‘ self-esteem, therefore, will form the major thrust of this study.




' 1.3. Rafionale . . o, PR
; ¥ e

1.3.1. 'Background

French :mmersnon programs ex|st in nll ten provmces of Canada. They
began in Newfound.lnnd in 1075 when 'the Port au Port, Schnol Board at Cape St

George, on lhe wesl coast of:- tﬁe islandy degided to‘lmplement an éarly immiersion

d.in other ‘ate

¢ tudﬁ have’:been
Netten and Spmn a5 principal;} nvesngawrs
land eva]nauous “hias been the high, degree

< a7 “conducted '°}3: a yéarly hasls w

areas . and Enghsh reading in. the -
abdny‘of children. in the Enghsh ;

s(rmms Some |nvest|gauons (Netten Ka Spax 198 Swain & Lapkm, lDSl)vae

~range ‘of

- shown that“ this ﬁndmg does not appﬁ to be- related to the ini

ns the» mcasures of French used I.he studles cited above tend to be g,hly" !
oiher areas (Nenen & Sp n, 1982) In ihe:

corremted with achxevement

other g8 “' !.hnt lingiage developraei playsn]ess lmportam role: in: snbject

“‘matter’ nchlevement m these clasarooms (N!ttem& Spain, 1982)., It may be; ¢

" con |Ildtd from. tlus' thnt th 1mpa¢t 'of the French immersion expeﬂeyée o




motional "factors may be

£ Vlenrmg JIn addxelon to ('ogmhve abdny. social and

involved. Stern (1053) indicated that more anenhon should be givén ‘to ',hu ':ocml'
and’ emolmnn] factors whlch-ml‘luenue second Innguage learnmg, pnruculurly in

.. the enﬂy yeats. How.-ver it hnS only been in the lust decade ‘or, so- that: thc

; relationship, between affective: rmors nan second Isnguage learmng hns received /

ncepl\l ally” relntod

Jnterchangenbly i

{,,..

and- i iate
instrumentation were ma]or issues in self-perception research. "As this study was
concerned with the affective factor of-self, S{:mm, aclear delineation of both

yt ‘terms s fiecessary_prior to presentation of thelmodel utilized in this.research.

, Loe S o i
Hamachék (1985) gave a schematic overview of. the sell’s devélopment (Sce
Figure. .l) which helps to dul’l'erentmz between the two ¢ore ingredients of the self,

P and 1f-est . from which merges the persoalif

hgure, the emotional medmm of the four prirhary - :

mput channels leads to an: awarefiess of{sell' As ‘vdmd\mls develop,. both -
mtellecmaﬂy and thmugh personal experiences, zh‘y.ard\able to. have's grcnler
undersmndmg of the outside world' (The ‘Knower, .the yll"), and see ummselves a8
part.of this world (Thu Known, the *Me*®)." As shown, the four ntmbum of the -

:self-as-object mteract with the four l'uncuons of the self-u-doer Thm interaction _

leads Yo the:development ol the self-concept (ldeas about oneself)‘ und self-esteem

* (feelings-about oneself). For futther clarification Hamachek (1985) states
Whereas self-condept. is an indicator—of ‘what people hmk about
themselves (the' cognitive 'onxpanﬁt of - the “gelf), aell-estéem s a
bummeter of how people feel abou‘, h lves ‘the nl’le ...: T
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of the self). Self-est isa i nf how one 0 the self... §
emotional filter through which people see themsplyes and, ines tably. e
,see others.... a reflection of the self-concept. for wriich it speaks.... Self-

concept and self- eszgem are mutually reinforcing und highly 'interactive.

(p. 137) .

" Widening experiences, and the growing «capacity- for thinking nbo‘ut th(;m.

v.. _ .give the children in g'rades oné. two, nnd lhree - new opporlumhes for

understandmg themselves - thieir own- qualities and the I'acLAIlat thrs s¢e.them .
. Mi uchln (1977) tells us. thn: en
ect the growth of\s

])rOVJded to the
e

“The precedmg parag]

enynronment leads $o. the presentnuon of the model nsed in thisstudy, and the

rmonnlefor its usage. " SR L + 3

" ' 1.3.3. Self-esteem ;nd lnhuvement w5 fud
g 3 3

_ Much attenﬂon has been directed toward ‘the relnhonshlp betwm‘n sell- - L™

esteem and ach:evemenl and the direction of t)us relnuonshlp Thvre are )

s, T N advocates l‘or the sell‘-enhnncement thcory which hypolhesnzes that sclfc'ﬂ.ecm N
T . 4 ‘. ‘determines achievement (mr rvjews,” “See Purk¥y, 1970; Schenrez & Kraut, 1979), '
c as weli as advocates for the"‘ikill develop! Lheory, in ‘which ‘achievement is -
assumed to determine self-esteem (Calsyn & Kenny, - 1971, Kxfe 1975} Sohmro‘r & i

. Kraut, 1070), K\ e

5 . . o aymy i, G
"There - }nwe been many stud)es which have demonstrated: a modemte[y
» strong concurrént relationship between children's geademic lchlcvement and their

self-concvpt of ability (for reviews, see Bloom, 1976; Hunslord & Hame, 1982

Wylie, 1979). This aspect .of self~is slmllur m self-ésteem in uhool-utunuons
LR (Calsyn & Kenny, 1977). . Other | resenrchers have- argued that research.on the, 9.

relzmns)up of these "two . variables sbould mclude envmmmentnl vnrmblcs '
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Flgure 1 2" Model Depicting the .~ = < .7
Relationship of Sell-Esteem aiid " s iy
French- Achievement .

cither “eausal or variables fBlatustsin, “Blatsteis, & Pk 1978,
‘Shavelson & Rolus; 1082). This offe cetor the . wilzation of Bund' model
(IDTO)Idepicting the rociprbcal felatio oi‘ 1r- and athieverieat with ) .
aﬁons, peer status, ‘and teticher priorities.

" the interpolation of feedback; ex
Burns uses the term’ sglf concept in - his model but states that, in his book\ the . -

" terms self [-concept nnd selhesteem are synonomaus

% . 8 w

As mentioted g‘and-"‘ 5 d ‘,' I'p have pla ezi sell

St;\nton. 1978]) Mnny o( Ehe studles denlm with s : Sncept have dlre _ly or- !
mdlreqtly _" d the r Jati hi between ell-est: and achi (eg;

Purkey, 1970) Pnrkey,‘conclurles thM. hls review. lndlentes LS stong reclpmcnl ‘

‘rvlauomhlp_ o O S
v Lo .

hatween sall‘ and achlevemant‘

In 4. meta:analysis ‘of~ the - x
Hnns[old and Hatf.xe (1982) round that Y n(odemely

conearrent

s!ron_g_




relatnunshlp exxsts between these two vanables “In thu meta~unslysls ! T

‘ diffetences in the corre]nhons between self- r: tmgs and peyformance mea.sures were’

|dea that self esteem and self- concept hnve 5 mutunlly remforcmg and hlghly

mtemhve nature.

hi ¢ . Thcrole‘of '_ fon

sr.rncture, hbnhty. “and medmuonal pmcessu o( Lhe stndenl,s are xmportant actors

b . ln lenrmng a ]nngunze the mohvatmn of th‘e sludents s. eqnally as impoi pnl

' to. understnnd el‘[eclweﬁarnmg in znmmersmn s:hmh

'l‘hree decades ago Gér'dn‘er ( mno; propbsed that ghe TIntegrative Motive was, E
related to a considerable propurnon of the/ vnmblhty in second Iangungc
. achlevemem _This’ motwe mvolves al total amhﬁﬂnal orlenta,zmn towaruolh the /-

Frenbh ~<penkmg'c<§g}mumby nnd the Frenel\ clus As smed by Gnrdner,
Smytf& Clement, .and thsman(lQ:G) y o - MES e
seems tabl predlct therefore, that-language aptitude would ST
* be more highly xelated to idividual differences on skills stressed in lbe . 3 . A

.

. classroom sltuqhon ut that motivational yariables’ would_ play| 4

. \‘ . somewhat- reater role in- détermining individual dll’ferences -in those’
“skills. which_might be fostéred through informal language® acquisit on

| contex!s uch as speaking ;’ful , oral comp:ehensmn, ete... (y 200)

These mformal contexts in th as;room arg with one's !

,mterachons md mﬂnence sgcon languag‘
"‘ .Q_udy _s_uci\ as, ' E




nonuchxgvmg studept Some researchers (Brophy &, Good 1974 Eysenck,

i ‘Eysenck, 1970] feel thit one pfabal:le cnuse of lehrmng problems lies

in.the nswre of tﬁe ntmchon that oceurs with the $lnssroom setung The '

Importance af thies

. 4 P

 esteem, of th: st\lde . ~ o ¢

¢3 4.1, The aelr uteqmvmotlve . Lk By T .

' The self—esteem mum«e, tlxe de[ense and enlmncement of’ the se][ is a

: . mduﬁcnnl aspeet of.:an. individual's ivati .ﬁ' system ("‘ enb 5,‘ 1979).
Kaplan “075) contends Ihat the selfesteem mohve L! 3

(11-10).-
Tty is

'Much of what

context, mcludmg slgmhcm others;
cqmpnlsory basis® (P 5]
of-the students mteracw)ns

opcrn.tes on'a volunury

cesteemn nﬂ'ect "the natu

nlso lt i also aﬂ'ee' by ﬁ:ese teracti a

- & atrong béw‘reen icipati in
& " fo learn;French. (Gnrdner & al.,.1976), éne’ car. bypothwze zhat the [evel

interaction and usnge of the second IungunEe, Whlch al‘rect! and is alrected by sel[—

esleem has a positive effect on French nchlevemen!

h the stndents
peers Md tenehersn Tl;erefbrg, Lhe qunmy of these relauons must be a medlatmg

. The somal mlemctlons that o¢cur, in ll\e clmroom, oceur-




e way teachexs treat dlﬁerent. students B
Horriance (DaVidion &
o

d! of- repoﬂ d Studicsand vafious*
: Smith, 1080} indicate

et d;m mdeed ,éxlse

)]
;udgemenl,, lhereby ml'l\lenbmg mterpersonnl behavnot :md
ns in the classroom (Cooper, 1979; Hoehn,
1 As the. interactions uc{rnng in .the Frepch

s sel[eszeem (Beane & Llpku, 1980), tencher .
15 mdeed ‘a Mo ,' .‘ vsmble m the reclpmcnl relnuonshxp thal |s

ﬁroposen\ to-exist Between selLesteem and second langmge Achnevement

(3 ha!s bee\l shown, however, that_. .:-




: mo;

m.‘ept in ejementm‘y school age children (Bradley & Newhouse, 1975).

+
he. responses ol slgml’ic:nt others: are an |mpcrtunt facmr in the {or

of sel

T“Thé effects “of ]ﬁen on’ an. individual's " self- -concept is “Well documented (for

* influence on self: -conception,; m turn,- will guide lhe feelings and beha.vnor of these
" students (Kinch, 1963)." Accordmg to Burns [1979), *abilities and talents {of

clemenury chlldren] are usually eviluated in terms of school standmg, . peer

ncceytnnee, uthletlc pursmt.s'

b

1&31 Putallaz Whlte, &Shlpman.

( 1080] mnclnded thal. 2 pasmve relahonshxp is usually i‘ound to exxsl between‘

qcceplnnce by the c]assroom peer g'roup nnd achievement. \ The results of her own
,‘r e study supporled this conclusion, and ‘also found .thit &fe rwo dimensions of
socmmetnc status as measured by the Ohlo Social Acceyunce Seale, social
ol N acceplnnce and social nttractlon, were mdependent and that the peer group were
: i . ’more significant_for those students with hlgh ‘attraction scores. Ide et al, (1981)
clnsslhed ti\e peer group s one of eight ,pﬁmmy raclors that influence

‘ ifically related to guage achi 3 ,researl:h

the use of L2 in b|lmgual programs ! est to:the value of pcar interaction in.

Ch ' 1d Burrows Ch field "H'n); Latimer, - & _Chaye’, 1983; Fillmore,
1076 1082) ST s, . } e

Y e aned npon theories ol’ motivation such as that of. Maslow (1962 1968], it
can’be hypolheslzed that students will behave m}ay: in the classroom that, will

rev xew:, see C;mpbell 1954, ldel Pnrkersnn’Haertal & Walberg,. 1981). Tlus B

populmty (p.163). T&erefore the relatmnshnp .

have » sigaifi 'mﬂnence on

N Iearmug a second language (Bmows Chi terhelg{, Chésterfx_eld, & Chavez, 1982; i

therefore, sefve both to direct the’learning of the xtudent and to meet so iaj\

enhnnve selt estgem and/ tafus- with . péers Commumcamn and- feedback, ;.




needs: A large body of hternlure hrm emerged over th yenrs which’ hnn related

hievemient in the cl o the et m of the pupils {Burns, 10795 ¢

1978; Cobb 1972 Schmuck 1953)
E >
Soclal lesrmng theofy (Bandirs, 1977) seems to m Qh)s sltuauon very ‘well.
- : : : it may be hypotheslzed that behaviors receiving positive social reml‘arcemem will

+ be learned and repented while those receiving negative or nelll:ral reinforcement’

. will be exinguished.  Studies of ‘classroom prai

demonstrated a baSIS)fﬂr this l\ypothesls

4

~ 2. Fromall tlus ‘the ﬂgmﬁcance of the nteracuon that oceur, i the classmom

{
|

# -miliet must he eVIdent Peer statiis is knuwn to ul‘{ect these intera

Odzn, & Gottmann, 1977) Thus the sta.tus the student has with' peers. hhen. is a

|
oderatmgvanablem the lationshij between 1f-est and hil

3.6, Summnry

In- !he early grades, classroom leammg depends [urge[y on t.he oral
commumcauon between teacher and students. The nature of the’relationship

Scherrer & l(ranz 1079; §lsvm, 1977) and! pw slatus [Adams. Shea, & Kacergms.

(Brophy,» 1081) I\V’It . ’

betiveen them seems to lme—a great dea_l fo do with- the motivation of both ' -

“student, ‘and tehcher. ‘This, then, affects the feedback offered'by both. The .-

effécts of this feedback can be understood, first of all, in tefms of its instructional

content, and the fonus it provldes for the leammg of French. In this e

rd, the
T (\/ language learning pnormes of the telcher mey be very important: Secoﬂﬁ'}, the
A effects of feedback caii also be understood in terms of. its motivational content. .In o

this regard,the affect lmp]led )n -the feedbnck and- its, reigtionship to. the self—

esteem’ snd peer status of the student, may be seen to be q\ute lmpnmnt

B ~ Finally, (he effects -of feedback must be interpreted in terms of ingeraction
: Between its lnstruntmnal nnd motwauoml content, with parucnhr lel‘:)ence to

; b . the expectancy of the- teacher for the: student " Variance in nciy\(e'ment then,w
N should  be explmnuble in terms of “the hctors that ‘govern. the _ nniure of

comunication in Frenchin; the enrl mmerslon classroom.: o




interaction, secqnd lnng\nge ncqulrers obtam 'opnmal mput' - mput wl:nc is

likely to len.d to hmher langnnge acquisition, * Literatire abounds with regald to . /
the quahty snd quenmy if ora.l %ummumedﬂon in English and: Jts effects on

Awell -sis the relamnshxp between ncademw and soual

i . academic performanc ) o
uses of Innglmge (Darley & Faizo, 1980 Phillips, Butt, Metzger, 1974; Simpson &~
Enkson, 1983; Smxth 1980} So too, in the French lmmerslon se
these sama rel:monahlps between quahty and quantlty ‘of language use and the”

level or competence in L2 mny exnst

enrly French'i lmmerslon, and student self-esteem

© 2 There is a positive om‘relatmn befween student peer status and second

i lunglmge achievemert in emly French |mmerslon\ T ' w

X 3. There is- a positive carrelatidn betieen student peer status and student
elf-esteem.” . - i E

ey T o
4. Teaclier ,are. p

d with"secon'd la'nguag‘eA

. - achievement in early French immersion.. - et 8 e b -

S xench acl levement ’l‘eueher rnnkm@ of students’ oral and rendmg ability
French' and ‘the scores on'the Test Dh\gnoshqne ‘de Lecture, Nweeu 1L 2 aid 3.




Temher expectancy The evxl\mhon ~that Lhe teacher’ has for e h‘ of the
students which determines the behavior manifested by the tescher towdrd each
student. The‘teﬂcher exg;cts the 'student to uz’u} a manner consistent with that
evaluation as measured by the Child Behl\('\or Traits Checklist.

2 eer staan,Tht social s:ceptame and/or the social attraction of students

“-hs mensnred by

Ohlo Social Accepumce Scale. The mean rating teceived, by
*each pupll meaﬁn‘éﬁ acceptance, whereas the mean mmg mnde by each pllpl|

meaxnresattracnon ? ¥ T . )




v L Chabtel_- 2 R
ReﬁeW/ of the Rela.ted Literature_

This chapter' reviews the htemzif’e pertment to the relnuonsbxp ol' sqlf- e
eme‘m and achievement. Fu-sl the/ ical backg jp(’ sell-est ::zd' &S 1 LT

self-concept l‘ormahon upresen!ed andthe relationship between self-est -a’hd«

fecond,” teacher expeclnhom are dlscussed in view. of

. -achievement: is exnmme
theif elfeéts'én‘ teacher
peer smu;, and its- eff t an the students

avnor nud’ studént. performme and behavior: Thlrd .

[esteem and aohlevgment is,

B revwewed

SeltBeteems . - " ) L ) ~

2.1.1.-Self- i T | background

y R : .
The idea of self has been around for-centuries,” and the literature available

on self-referent. behnviors is contifiuall; dil Sell-este has appeared in

the, literature ovcr the years under a variety of labels, mcludln =self-love, self-

fidence, selfirespect, self-accept (oi-‘ PRy ..,' tisfaction, seif-"

évéluatian, self-appraisal, ll‘-wonh sense of adequacy or persannl emcacy. sense
.€go oriego strenth? (Wells & Marwell; 1976,
p 7). T bas long been the: Qubj ject. of theoretical specuhhon ond has been_ the
toplc of several major emplrlcal sthfs (Coope}smigh, lQG];’Rosénbérg, 1965;

Rosenbeérg- & Simmions, 1071):

of competence, self-ideal fongruenc:

3

. ‘William -James (1840), -identified with. the -Me diéhatcmy of -self, included '
L R I ) &
", feelings; evaluations,_ and attitudes when formulating the'objective Me. He used



. . people to self-reahzanon . ~

* (1950)” emphasized i T tural

i [unctior
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> t'he term self-esteem synonomously with self-feéling and self-reggrd. —While not

>dealing explicitly with self-esteem, Cooley (1902) included self-feeling as an aspect

“of his looking-glass self; ie. subjectively interpreted I&dback from others. Mead ,

(1934) claborated'on James’ socml .sel( in & development of Codlgs theory and

d

d's- cogent and natic of the developiment of sell %The,

self, as that, which can be n- object to |tsell is essentially socisl struct\lre and,
arises in soclal experience® (p. 140). Like Gpoley, Mead did not deal explicitly
with self- esleem, but discussed the effects of self- evaluation and the tendency of
'
Freudian psychoanalysis inﬂll'enced many thérists wh% dealt miore directly '
With- sell- -con¢eption and self-esteem: ~ Adler (1\127), Sullmm (1953]. and Horney,

t in ‘the d

TheyA give a much more exphcltk

meamnqw the self as'a reﬂexwe stracture similar to the idea of sell-esteem + b

'Ego psychology® came into being in the 1940’s and 10.50'5 whenl

psyehologist d to di ish betweel the concppts of - ego lnd self.

Allport (1055) coined the term pmpnum' ‘which was 8 syncheslgof the- ego and

selfl con! . The d of sell and striving. uctwny,
self-esteém bejng one of its aspects. Symonds (1951) attempted to emphasize
cleasly fhe- difference between .ego and self. According to-Symonds, the egof
more elfeeuvely wbenﬂwsell‘ is confident and held in hlgh regard. He

describy Pl development "ol selLrgteem in terms of both need-satisfaction and

the expenence of s\lccess s o

Sillar to James and Allport, Cateell (1950), a personality theorist,
concewed self as both object and Pprocess. He differentiated between !he concept
of se f. and, sennment of self. To Cuttell thls self- senument of sel‘l‘-regnrd is ﬂ!e E

most imyorlant influence i in man. . -

Front _a..clinical perspechve, Maslow and Jourard both expounded on the

N




. self-esteem theory. Masiow (1954) emph‘asize&{ ‘the master drive of sl

RN O ac!uahzamn He proposed the need for individuals to strive to become all'that. -~
one is caphble of b ing. The establish of self-esteem is a'p dition for
self-attualization. Mnslows notion of self-est is” mastéry ri 7'nnd

confidence nyones ability, whereas Jourard (1957) relnted self- feelmg bo the.r

L prockss of identification wntb an ego-ldexl
< »

-
o
s
(1085) d nitien is slmllur m_tlmt he derned it 'ns 2 POsi
vlownrds: zrhculnr object naﬁxely the'Self' 'p 30}
. o,
/ v , and. Llpka (1980) hnve descrlbed self-p reéption

. / concept, sell-esteem, and vulues Accordmg‘w
- " Sell-concept, reférs to the de(crlpt\on

: f ot roles'we play and personal mrnbutes we:] beheve we possess Self-
| rerers to. the [evel of snmr i

sxgnlr cnnt others Jin uur
If-esteem, Our self-p eption
; nnd self-esleem (l'eelmgs), both " of w ich a

slgmﬁcnnt others Uy % A




s - . 3 ~

Judging by -the pleﬂlom of- mrormat‘mn avallable thesa two sell‘ le;ms seem '
@specially important in the literature. Self- concept appears-to be a more gencml
term, which subi 1 (oopersmith, 1967; Fleming & Courtney, 1984; -
Hamachek, 1985; i}'ecuyer, 1981; Shnvelson et al, 1976; Silvernail, 1981) E

Because"self esteem is nssumed to be a conceptual component: off¥e mure ;
P

inclusive process of self ption, -then the f ion of self- pt must also
be cons:dered 5 v X o B S e

mJudmg spnwal macerml and sonal aspects. A.llpnrt (1937) saw the -sell ns

ng bodily sense, self-image, self: , and identity as well as thinking: and
: knowing.. Shavelson et al. (1976) posited & mulmnceted hierarchial model of seli-

concept. vadence for this has also been shown “in rgsearch where many
o E‘struments have been produced in Whlch mulmple facets' of selr- concept are qu\tn

2 'd"ﬁncd it s Lhe behel‘s’ an mdw(dual holds abdut hlmself his toml vxew of

himself. "

lop! env, of the url'egnvc ,cgmpjnght; selfs
ual behaves in’ different situations:



O u ‘miay be hy

ot 'séu.
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Major Lheonsl,s have historically developed the social theory of self (Cooley,

1002 Mead,” 1934 Rogers. 1951 Sullnvan 1947) They. like others, have’ descrlbed'
the I‘ormznon of self-concept as a product of ouf interactjons’ with other people;

. .evolving in a process that begms very early and coutm.h‘_all our lives- (Gol'rman
1050 Webster & Soliceszek, 1078)

The role- of slgmrlcnnt others for early F‘rench immersion students - the '

teacher nnd peer' group - is Lberefore quite prabably an important determinant’ef

The scll’~concept f. sludenu, ihen -can be ahnnged Mzrough their ‘comments

and- \ntersc119ns with-significant others {Staines, 1958), - Children in early and -

mﬁd]é p’rimsry‘ s';:hool’.'é]‘ten regard their teacher with awe. Tie teacher's
appraisals nre very lmporlant to them. Cunent research mdlcates that adults do
have _an el‘fect on younger ch)ldrens Self- perceptions (Beane et al., 1980).
Maslowq model ‘of self-concept' formation (1954) also provides'a basis for

the (ole of signil othérs in the development o&o{e 's conception

- ) -

. ?Mal (1983] sug-g ts that self~concept formntmn should he lhe focus of

, Fesearch- in ‘successful

hnppen! in- !chool Tn nu snglysls of revnews ol educational Fesearch, Ide et al,
(1981) conl ided tiat the soci fassrooR
the sxx factors that seems to predlct cognmve, }flectxvel apd behavnoral learnmg
bnkpmes )

1 climate of. the

the early 1 thtrel‘mé are sjgnifich in the fo : tion of a ,

chlld 'S self éoncepﬁ and lts affecuve eomponem of self- esteem~ How studenzs’

’ Self—concept is acqulredr through group -
The lmponance of

ingual programs, as se]f-concept is-a result of what” .

was.one of

d- that the. ¢ and interacgions that océur in "’
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respond and behave in the classroom. enviroiment will depend upon the -picl\lre.(

they have of themselves, and how they feel about this sell-picture.

p 3 v
2.1.3. Self-estedm and nelllevement

B C. Lipton (1963) offered the! rollowmg remarks concerning the rehuonshnp
between self-esteern and achievement:
The roots of desire to, learn “are deep -and maultibranched. * *The
-development of & sélf-worth and self-value'is one of the most xmpnrmnt .
and significant of these branches. To know onesglf :and to yalue onesell
‘contributes mightily to"the developmént of an nble Iearner/a'énnous .
learner, and a mature learner.(p.211) 1 +

When. cohsidering learning outéomes of students, thcn, one must “consider their

affective states. In recent resean:h .om.effective schools, it was reported that i in the

N more elfective schools, the ‘affective disposition of students was conslstqn‘tly‘ more *

" positive tha the studénts in less effective: sehools'(Fenn & Ivanicki; 1983), and

that affectjve variables were s|g1ul‘1cant mediating vambles of school effectiveness &

(Seott a¥d Walberg, 1970).  *Underachievers tend to posséss lower sell-estaem,

mpre hostility, more. negative attitudes toward school and genera]ly lower levels of .

_adjustment than their achnevmg and overachieving counterparuz' (Baule, 1982,
p73).

o [N %,
Many researcher; have posited that a relationship exists between self-cst

and ncl’uevem;nt (Bridgeman & Shlpman, 1978; Braokover, ’l'hnm'ns & Pntcrson,
1964; Caplin, 1969; Cole, 1974; Coopersinith, 1867; Gergen,’ l§7f Gordon, 1077
l\ugle & Clemen'.s 1980; Larson,” Parker, ‘% Jor;onnn, 1973 Mclnurn &
Dmmmond, 1977; Purkey,. 1970; Rpgeré, Smith & Coleman, 1978; Rosenberg,’
1965; Schnee, 1972; Wylie, 1978} Yellogt, Liem, % mwm;, 1969; m}{ong others).

Er

ln aatudy wuh nine second grade tendmg clmes, Kug]o and Clomunls

self- esleem have A slgmf’cam positive ‘¢orrelation Bu also been shown by dther
resenrqllers (Pnrungton 1984} Gnllegos—larnm.llo 1985; Pnk 1984;° Schnee. l072)

5 "h
- -(1980) l‘ound that both the level ahd stability of self—esleem were lmmd to be N
) posmvely related to the student’s Ievel of nclnevemen‘. That reading abxhty and




- chlldren in an-educational program.
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' Ho'wever, other researchers have shown \u" negative correlation between measures
of self and reading achieveritnt ‘(Bridgeman & -Shipman, 1978; . Williams, "1973;

Wattenﬁérg & Qlilford. 1964). An inconsistency, therefore, exists among the

findings of various researchers. » = .

The - literature” on sell-est, and  gchie -is charactérized by

mcreasmgly complex attempts to elaborate on the relnuonshlp betweeu the two *

yarmbles ** An |mportant xmpems for' megu‘h to determme _the causal

from self-estéem to achi developed out of the work of Combs «

and ‘Syngg (1956') who posL\llated lhat the single motlve for behavior s the

! mnsnd!rable dlsagreement still exlsts cuncernmg '.he diréction of the relnnonshlp
As 2 consequence two: schools?of: thaught have emferged, the self- enchancement

i

nnd skill deve[opmqnt models

b . B
2. 1.3 1. Self-enhancement model. N -

The 4y es of the sle

cons:demble initial time ‘should be spent in trymg to mcrease the self-esteem of

'(1078) pointed out that Ihe’ affective chnractenshcs of students

,.nceount for as much’ as 25% of the vamnce in. smdent achzevement In lns

.revlew‘, Purkey (1910) slated l.he i nnd

lationshi

Labenne and Green (1969), and ‘Battle

students have tpulty perceptions of ves, their
« ‘suffer. Séheirér and ‘sz‘(mn) provided a review of several correlational

If h Qnd‘ el

" (1082) also, summnnzed many studies  which give credence to this model
: Brookover. Thomas, LePere, Hamachek, arid, Erikson (1085) also indjcated thu). if

in school would

. studl‘és that have found ‘strong relationships between children’s self-esteem and

‘Lheu- ‘acddemic achievement. Shavelson and Bolus-(1982) concluded Lhat global

4 s

1f-c ,whlch b 1(-est ,,lscausally y over

achieyemen!
Vi

‘preser%non and enhancement of the phenoimenal self. A!ter much research,

médél theorizg’ that self-esteem

“variableg are primary causes of academw achievement. These theorists argue that

between’




(N ) ) . 3
* 2.1.3.2. Skill development model. o

’
- then enhance the student’s self- esteem F K,

" mh:evement and sell-csteem. ~ In a°study to determine what causnl‘u

/Revnckn (1982)-points out that:

& ‘Keh‘ny, 107

'cross-lagged panel feanalysis o{ Bruckovers data,. Calsyn and Kenny (1977b

.1910) LN S p i " e . tet i

The ‘advocates of .the skill devélo model theorize that self-estwm

d b

variables dre primarily ;cons  of

These theorists ..
argue thnt itis more proﬂable to devote time strucumng lhe curru:u'[um inorder’ |, .

to improve the students academ»: aclnevemgﬂ. hecwse such achievement will * -

Within the last two decndes, many Studies. hive emerged in support of '.hl!‘ :
retnan &, Shipmar 1075 “Broki .1 1965; Calsyn, 1973; Calsyn’ y
K|ler, 1975; Rogers et 1 78 Schierer: & l\raut. 1970),-
Bmokovers study (19657 included” sell‘--eoncept “of abil ch according to i &~
Cnlsyn 2hd Kent §

model, (]

al, .1

77), is'a measure of self-esteem in \ sthool Slluullﬂh§ Tnal

’ wncluded that ncluevement change appeared to determme selr-esteem change: . \,. .

Bachmea and O'\Anlley (1977) found that' students’ intellectual nb_x!n.y and”

d

were imipor d il of self-est

2.1.3.3. Reciprocal model arid its ‘covarlates.

As \le“ed in lhe hzeralure, findings support both dlrecnons of causnllly

between children's nchwvement and self-esteem. There have been many studies e

4 4 aimod: 1 1ationchi

which have a3 strong r
these two variables ({or revw&ee B}pomn 1976; ‘Hunsfvord & H::\uie; 1082; 'Wylie. n

between

Burns (1979) hypo!hesued a reclprocal relahonshlp befwcen acndemnc A_

exists among the conslrum of , and demic sell-est i,
Holt (WSS] also rolmd suppurt for the reclprocal hypothesxs Nndlen (1980) stated

“that it is onr’ l’eelmgs of being ‘valued by both teachers, ind ‘peers and our

Schiolastic Achlevemenls that most dlrectly Al‘fect our performance at schnol

of the school' ironit ent. . . exert similar [as compared
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" . 1o home environment|-mediating influences which-over time supplant . ¢ B
é ¥ some of the influence of the famﬂy on the-child's continued cognitive _

and: all‘ecnve development. (p. 11) 4

Therefore, there are other factors whlch must be considered whén examlmng
the relationshi bel.ween if-est. and achi

r ment. ‘Recent l'esearch cantend&j
= -, that there ara mtervemng Vs.mhles in the relationship (Blat'stem et al., 1978;

3 'shmlson % Bolus, 108%; -Thomas, 1080).

" gc_hlévement: utilized in this study‘qsssqlgi;_ t;h

° The model of second lang\mge'

relanonslup ietween self- esteem
e L 1

! I variables.

dintain that the process by which individusis devélop,

nnd, dintain self regar 1s crmcelly depengent on the 'social group | in whxch the

ividual resldes (Mead 1934; Rogers, 1951 ete.). The mirror theury says that

self-concept is a product of the’ reflected appralsals of others slgmficnnt to the
child, whereas the model theafy says that the' “child dgVelops a sensé of seff-regard

:through the process of umtatmg various others in the 1mmedmte environment

(Gecas, Colongco, & Thomas, 1972). Festmgers (1954) social compa»nson,theory

i \
nt olhers in their environment as

_also ‘attasted to the facL that peaple use'siy

In"a study with subjects {mm the
» nges of sho nine years, Rogers et(al ~(1978) I'ountl that, when within nlassmom

."lhe basés for. fomung estimates of self- W/-

nchxevemcnt standing was considered, both- r!sdmg and math act |evement ‘weré

fourid' to be significantly related to global self- concept ‘and: that the maintenance .

of self~concept is relatcd to the attnbntes of the soclal comparison group within ' .,
’ which the student resxdes _ This stndy attested to the lmportance of the saclal

envlronmem. These" mlthors stated that: . . %

Pooling data together from different classrooms, or even com
for the Eurpbse of. nnalysls pould pctenmlly lead, in m extreme form, to

- a toh:l masking of the ion between deader _and
pt.... The most ingful ' way to undé d the relationshi

’ between d and self- p! mw:thm ‘the context df
the social companson group or clnssroom (pp 51, 56) Wy

- '~(l‘lns fmplm that .the relative stnndmx of each early immersion student in
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. .\ﬂu _immiediate social group be considered, when studying the relationship between

-est

: s
rela!ionship.
. .
. “Maslow's tl;ecry of human motivation, (l054) whlch ussumes that needs are
“ ordered alqng a bi y of priori “of ‘pre . also recogni: the

mﬂnences that emerge from the environment. Belore'n person can become all

* that he'is capable of becoming, one.must achieve a sense of security, a sense-of

helonging, and experi rpulual Mulows esteem needs mean’ that
individuals must® receive feedback l‘rom others (in the.-form of rapect and

'assunnce) in order td‘reahze that they are worthwhile and competen! ('I'umcr &
Helms, mm)

A . Fr'm ‘the ‘age or five,

Enckscns fourth developrnent. stage where l.he chief challenge is ‘to overcome

'~reelmgs of inferiorty by gumng a sénse of mtlnslry, and a sense of competence m

) 'vanous acndemm. athletic, lnd social skills, \vthe (1059) states that l sense.-of

competence is an intrinsic . mdlwnlon And an mlpornnl upecl of sell-esteem. . A
feeling of compet is.imp in the individual's i wh.l;.' ific

othirs (Shavelson et al; 07). i’ :

" Other researchi has' also shown the importance of _‘onr interactions v}ilh 5

significant” others. In a study by Parrott ‘and- Heitt: (1978) the: estéem in

dlvnduals with low sell-esteern _ was, rdised . 'by mcreumg the interpersanal

-and s¢ ol those. in

theory. postulated that mtenctmns con(mne beuuse the exchange is mulunlly
2 rqurdmg‘ -2 «_ .

That a persons self-esteem wxll affect his. behnvnor ‘bras been well

3 documenled (K:plnn. W75 Kinch, 1083 Rosenberg, 1079; Wells & Marwell,
1976) B;ndun (1017) in hu social learnmg Muory explains human behavior ‘in
_terms of a connnuous recnprocﬂ interaction between cognll.lve, behavigral; and

d French achi , to de ine & more Accurate picture of this _

, Or seven unhl puhzrty, chlldren go through

Is. Homws (1058) in his ex:hnnge "
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efivironmental determinants. *Both people and their enviroﬁm_epl are'reciprocal *

 determinants, of, each otier® (p. vii.). Therefore, in the early immersion classes
i Ve cachindividual affects and is afected by other individuals in that setigg.
e s t i =

Eich of”thess theories and studieg attest to the siguificance of 2
individuaf's. immediate social group, and the effect of the significant others.found .
therein, Flom these theories and studies -one can hypothesize: that a rec:prgial
rélationship exlsts ‘bepween the self-esteem and performance of the ‘student, and
gt 'that both their performag_wd sel[-eszeem are aﬂ‘ected by the quality and

quanh&y of their mtemctlons with sngmflcnnt othérs- their teachérs and peers,

et - 2.2. Tencher Expectatmns

~ Dlmkm and. Bxddle (197-1) p)-oposed Lhat

e ¥ B much of teaching is presumably. coping behnvmr on the part of the
il teacher and is thus ‘subject to beliefs held by the teacher concerning the
) curriculum, thesnature and objectives of the- teachlug task; expectations
for p\lplls, and norms qoncernmg appropnste classroom behavxor (p.

412) . . 4

Accordmg to these nuthors, teacher priorities, which mclude the beliefs and ..

objectives the teacher has toward the curriculum, and teachers’ expeetanoﬁs'l‘or

e .. theif. pupils, are significant in-the way teachers behave in ‘the classraom and the”

influence they have on their students. Expectahonm :as defined by Guod and.
- Brophy (iﬂTSD, sre" dicti about how individuals- will -behave or perform.

These. predlchons nre based on a set of beliefs that mny or may not be supported
“by’ actual facts. Brophy ‘and Good (1970, -1974) have been—the prmclpal
developers' in cpqceplua_lgmg a model of namr_ally‘ occurring expectations on

student achievement." NS
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2.2.1. Tplcher expectntlf)ﬁ- an lntérncﬁvq ‘phenomenon ’

2.2.1.1. Teacher expecftatlons ;nd M:hievement

Since. pubhcumn of Rosenthul and Jacobsons (1968) Pzgmnlmn i’ the -

¥ Classroom, a great deal ol‘ edncanonal researc‘h has documented thnt teacher's

p i can .exert self-fulfilling pruphecy effects on -student achievement.
(Brophy & Good, 1974; Crano & Mellon, . 19'8' Dusek, 1975; Fi’l}n 1972; Good,
1080; West & Ariderson, 1076; ete.). Brophy and Good (1974) chnmmmmhe

pattern of the self- fullmg prophecy as the folowing: 8
Teachers took more appropriate action’ to elicit a g pcrl‘qrm,ance
from the highs, and that they tended to reinforce it appgbpriately when
" it was elicited. In ‘contrast, they tended to.accept pofn performance. -
“from the. lows, and- they l’alled to reinforce good performance prbperly 5
everi when, it did oceur. (p 99) )

Vanous researchers have pmposed mode[s descnhmg how expectnuons dre
formed and the influence these expectauons have on students learning (Braun.v_ )
1976; Brophy_ & Good, 1970; Coopgrt 1979; Dusek,,!97§, Ccud, 1981).

A review of the. expectation Iigératu;p by- Rosenthal  and Rubin (1978)
s indi’c;ntes that teacher expectation effects'adsﬁ'ﬁf)% of the studies investigated

produced reliable statistical differenge mdlcntmg the existence of {hese effects. In

2 meta-analysis of over 300 studies of expectation effects in the labcml.ory, the
1 ssénthal (1976) ined that'37% of these
" studies were cons;stem w:th the self- l‘ulhllmg prophecy However Brophy (1982)

workplace and the

_states that these expectauons can function as self- {ulhllmg propheues "orily when
/

. they involve inéd ic .over- or ynd timates of” sludents actual *

acl{ievemenﬁ potential® (p. 12). ) “« . ©o

Many resem-chers, who do- nccept “that _expectations can fnnc'[mn as sclf—
[ulhllmg prophecles, have . different” opmlons concermng the generdlity and
strength of the phenomenon These opmlons could perliaps be aﬂ:cled by the
differences in dehnmon and interpretation that exist in these s’l}d(s {Cooper,
Findley, &,Good; 1982). Luce. and Hoge (1978) suggestgd that I3 deeper -~

[ p i




2.2.1.2. Telcher expeétntlon
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derstandi of lhe h on. is required, before .precise. predictions: from
teacher fons to student achiev can 'be made. Tt hns.been suggested

that - with teacher expectation research, 'there :should: be addmonal process -to-
process' sludm (eg. teather. expectations &o teacher ‘behavior to pupil behavmr).
rather than’ pracess-to_-produc_t studies - (teacher expéctations to" student
achievement)f * Brophy (1979), Good (.19'81), and Bassett and, Sm‘xthe (1979) also

d that teacher P '

are "formed ‘es- part of an individual's

: pcrcepl‘ual process Therefore, it seems plauslble to corclude that there are

passible medi al‘fectmg the rel

of teacher XPp jonts and: spud_ent

pérformance.. A5

: d sell‘ esteem.

Stadi \vn shown thnt a teachers .expecnhons hnve nn el‘l‘ect on the

’ mterxuucms thnt gn(on in the blnssroom (Bropby & Good “1670; Maitinek &

Knrper. 1083[ ‘Rathbait, Dnlfen, and Banen (1971) found éhat teachers gave
greater attention to students’ whom they thought “were bnght, Rasenthal (1974)

annlyzed the results of m‘any studies cn teacher: expectntmns and categonzed
l.enchers dlfrerential belnvnor wward hlgh and’ low expecl!anty studen'.s under
rour aspects: mput ‘output, feedba(k and climiate. : For the high expectancy
student teachers presenled larger q\lsntmes of - ‘more difficult material (input),
" gave more response time (output), gave more praise and differentiated reedback
. and created a. warmer soemmouonsl chmate than ﬂor the low expectancy
ggudent._ Suppon for this is offered by other researchers who "have studied

behavioral ifes '~" that distinguish teacher's ant of high snd low .

expecnuons mcludmg teacher Praise rates, use of cnllclsm, “academic re5ponse
cppoﬂunmzs, amount of feedback, and second chunca pmhded for coru(:tmg
" errqrs (Bréphy, 1983; Brophy &: Evertson, 1981 onphy & Gpod ],074 Good
1981) Good, Cooper. and Blakely (1980) found, tlm z
Alon stndents in publi

achers were more hkely o

while- - mtgrnctlons with - lower

~mu on hxgh expect
.expectation. students were: in private.. -Good: and’ Brophy (1980) also found ‘that

Ly " teachers tended to. seat low expecmlon smdents l‘anher away from themselves,

P
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and to seat them in groups. In addition, feedback to low expectation students was
often less 'gccuraze, and detailed than. that gWo highs, and the recitations of
lows were more frequently interrupted. Teacher behayior in the classroom is very
'imporlan'.‘as it informs students' about expected behavior,  thereby affecting
student’s self-image and motivation (Braun, 1976; Brophy.1982; Brophy and-'
1974; Good; 1980).

- An important link between teacher expectations and sll;dent achievement
! - e Sy
outcomes'is the students’ ‘perceptions of classroom évents. , Davidson and Lang

[lQﬁO) showed a positive relationship bétﬁeen children's P'e}ceptions of their

. teachers' feelings toward them and their permplim_)s o“hemsel’vqs;Theiﬁni‘g 5

interpretation of the teacher’s behavior may lead to a chmegg in the student’s self-
concept and future behavior {Darley: & Faizo, 1980), This. principlé can b

?ppliedwio‘ language iehr?:ing in French immersion. If the student s

impression of competéncy, then that S(«_ljldenAl will e‘ng'aga in ore achievg}ning

related behavior. Howeyer, left with an impression of incompetency, the student

in the early immersion class -may be less likely to pariicipate, aad therefore less

. likely to achieve in sécond language learning.

 performance (Weinstein, -1083).  In’ a study with kindergarten and’ gradé. one

. 'The students’ awareness of differential treatment will mediate the
expectancy effect (Brattesani, Weinstein, & Marshall, 1984). Students do p‘el’cci\re
differences in the way. teachers work with high and low achievers (Weinstein ‘g -

Middlestadt; 1979). In clf:.gérboms where students perceive greater différences in:

. ' 3
- this behavior, teacher expectations account for more.of the change in—studenlj

children, Afnald (1985) observed that. tea’cher expectations have £'Strong influence

- on the daily activities «of these young students. - Researchers have.shown that "

teacher expectations’ are cdh\mqni@ to, ‘students through.. bebavior in the
classroomi -(Rusenth‘n!,_ 1974; Good & ‘Brophy, IWB)‘{Brngln. 1976); and. theso
éxpec‘tations,and related bﬁa;liors can influénce students' own expéctations and
achievement (Brattesanl et al., 1984). f B g G
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Individual differences among teachers -are also considered an important
~

i’ " variable in the way teachers communicate their expectations of their students to
them (Cherry, 1078; Wilkinson, 1081). Researchers have related elemerits of .

1 pret teaching style to differential treatment of high and low achievers (Brophy &

Good, 1674). In rank order of the probabiliti i wnh the incid of

Pygmahon effects these styles are overreactwe reactive,  and pmacnve Also

- "teacher behnvnor toward students is not i across si

and individual teachers may differ in the ‘way  they communicate their

éxpectations of students’ competence to them* *(Wilkinson, 1081, p.267).

Therefure in enrly' nersion cl s, the posibility . exists that different

teachers- will not only have dxller%nt prmrmes ang expectmona for the students, »
but the way that these are cammllmeated to feach student. may. vary. Thls

suggesu a need to deal wn.hm classxdoms on tase by case basls, rather than

ng across c!assrooms

"' Work reviewed  in Fersell’;(l(ﬂ?i suggests that vsus‘cep‘tiblllty to ceacheé’ 5 g
expectition effects will vary ‘with age, Yace, or social class, 'When students are
dependent on'the teacher: for information(West & Anderson; 1976), or when new
sfontent or skills Qre beiﬁg’ introduced (Braun, 1976), they are fore likely. to be *
affected by teacher ‘expectations. ‘The implicat}iénsrof this finding for Fi rench
immiersion is abvi@us,. plrtiéulnrly in. the early years, when, the L2 proficiency of
* the studenl.s is limited. -Bassett and Smythe (1979) state that these expec;auous e

are usunlly the résults performance *Tesachers rely on studeni perl‘orma\e

cues. to form zxpeclshons someumes on the basis or personal filgs and always on”

the basis of: their observanons of lhe pupll s in clnss behavior® (p. 19) Therei‘ore
) teachers® expectamms may change as a'resulz of student:teacher mlerutwns and.
. pllpll performnnc (Rynn, 1981) Ina longlt\ldmal dwgn employing a cross-lag
- nnnlysls Crano an Melon 1978) studied 4300 e]eme&m'y school students, . They
exnmmed tha relnllonshlp between students’ acadelmc achievement nnd twe ‘types
of: teaelzer z F They -

nd socml éxpecmlons




had a greater relationshij to academic achi than

academic ability. This study attested to the significant role that sncml
interactions have in the development of expectations. In a study done by Hook

(1985) teacher exbectxtions were sig‘niiicnntly predicted by pupil characteristics,

" teacher attitudes, and classroof interaction. The effect of the students’ own *

b4 © *  behavior on teacher expectahons then, may we]l be a variable interacting with the

It fulfiling pfophecy
'Both teachers and studeqts act as pygmalions in the classroom. Teacher-
. student ‘interactions affec bdth- parties. Students, as well as_ teachers, have

expectations (Feldman, 1978) These expectations have an effect ‘upon the

outcame and feelings' ol‘ success of both parues (Feldman. & Theiss, 1980).

Tem‘;h_er P nnd student, i therefore, can affect the attitudes
and ‘behavjors vo\!‘ifzdividuals,‘ as Well as those with.‘whom they are interncting
(Feldman & Prohdsha, 1679). The formation of expectancies; then, is a complex
iteractive phenomenon involving both the teacher and the. students (Brnttes}nj

et al., 1984; Cooper, 1079) .

2.3 Peer Status ' ) .

+ There-are two priary sources”of reinforcement available in the classroom,

one is the teacher, and the other the classm'-ates of the student. -Hnllinsn!(lﬂsl)

notes that “peers represent strong socializing agents that can shape the lcndemlc

attitudes, values, and behaviors of a smdent' (p. 285).. By four or five years of

“affection (Hartup, 1970). Beldtionships with' peers ?gnséit‘ute a cerm'al element in
children's social lives (Hartup, 1083). i i of peer

" and’dropping out of school (Roff, Sellg, & Golden, 1972; Ullmann, 1957).

3 Flcras de’ Apodncu aid- Cowen (1082) showed that elementnry chlldren

referred ;c a school based mental health ‘progrim had significantly lower sel!—

age, “We turn more and_more tow‘ard our peers for agtention, approval, ‘and

in.
childhood have been Iouné‘lo_ be related to later life problems such Melinquency
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esteem, peer ncceplnnce. and mslghl thin thelr nnn-refer,red cDmpn
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2.3.! 2. Pe:r status-and -chlevement
i There have been a number of studies attesting to uhe relatiquship o[ peer
mﬂuence and achievement. Ide et al. (1981) employed the technique of research

- synlhesls and examined 110 ¢orrelations from ten prior 'studies on peer influence.

The medjan correlation with peer _influence in- relation to the educahbnal

- o“tcomes considered was. .24; and all -but ' of the 110 corr.elant)ns were"positive.
Very. Sften the more active; dominant, abd influential students in ths classroom. .
" were the hxgh achleve Success[ul- inflience has been found to be relau:d to

h.’WQ 2 lug‘her I

Egniond 1058)

havmg hlghex soclnl ‘power, And be § male (Zandet & Van B

1

: In study ining, the relati between perceived and - sctual
status ‘and’ adjustment acrdss four ‘realms, * dcademic, behavioral,

~'psychélogical, and physical healthi, Putalla et al. (1985) Totind that, for the first-,

tlnrd-. and Mth gmde children. studled thiis relation appeared to be evtdent 0[

he four "‘ t-domnains studied, soci ic status apyeared to most hlghly
’ lclntod to ncademxc adj ustment. It was also hlghly related l,o .outcome variahles
«at ;rade one, droppmg off with ucreasmg age.:  Thesé..authors also, found that

'chlfdrens percewed sociometric status and the accumcy aHhxs percexved status

v not relewant ' to ‘the social’ status—ndmstment relatmnsh\p Other authors.
.concm‘ with thls a5 research’ has shown that the .acceptance dlménsmn of

hicy

mcmmetm status xs more closely related to than is the

dnmenslon ((‘]lck, 1959; Keough; 1980; Steyens, 1971)'.
E . L] .

Colom:\n (1981), in his book The Ado[escent/ Sometx mentions several studies
that-have «cknowlndged the influence of the peer group on_school nbluevement

(1080) I‘onnd that high athievement scores correlated with peer acceptance and
positive peer interaction in the tlassroom, A]so, thn more able student bad 2
i better chn\fu of being aecepted by peers thnn the average' or below average

student (Austin &j};nper, 1984), ngher lchjevers are more o{ten selecled ‘as

: Sxmllnrly, in a study of third grade children, Green, Forehnnd Beck, and Vosk -:
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pnrtnel:s-l‘oi work and play in the early gra‘dé (Levine, Snyder,! Mendez-

. Caratini, 1982). _Th-e' peer group, and the stalus one,kas With that group, -

thére[ore. appears to be one of the factors that influences-school achievement.

2.3.3. Peer status and the teacher ’ . -

Stipek and Tannatt. (1984) found that self ability ratings of children in
kmdergnrten thirough third grade, ‘were significantly CDHE]MBd to teacher rutmgs N

Jof” ‘relative “academic stand suggesting that the lnfhmnce ‘a tcnchey:’hns on

* students’ self~percepuon of ability n]d Imw other clusmates perceivie lhem is

* great. Slmllarly, Yellott ef*al. (1989), found ‘that cluldn:n rated as mnlndjustul

" by ‘teachers were seen Tess favorably by c]assmms Thns was also supported ina

"study_ by\G‘hdewell and Swallow, (1969) who found that peer sociometric fatings
cor'rélnted‘rcé.sbnnbly with teacher ratings of adjustment. . '

That children leatn by modeling has Ql}eidy been noted: Nadien (1880)
point.s out that because teachers serve'ss role models, their behavior, toward a
given child"is often a basis for other children’s reactmns toward that child.” Also

children may model themselves on behavior they see rewarded . in others (Phillips,

1083). - - : . =N

2.3.4. Peer status nnd clu.seroom lnterletlons

Fmgeb (lﬂﬂﬂ suggested that a-child's consuousness is. clcarly altcrud asa .,

result of group interaction. Prr group lr.lteructlonrln the classtoorn may. either *
stimulate or /Fetard. the” positi

' g ; 5 .
TMorse & Handley, 1982): Research has shown that measures of peer interaction

which ,‘ i litati nspecls of i i are related to soclaml.'lrll‘. ,

indexes of peer ncceptun:e (Hnrtup, Glazer, & Charlv.-sworth 1067; Go“.he
Semmel, & Veldmnn, 1078). Low status children tend 10 exhibit less. pasmve and

.. less effective sLylas of, social: interaction thun their higlier status- peers (Asher,
Oden & Goumnn 107:) . K woo*

e attitudes of «students toward an area of study.. -
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A
Sociolinguists afgue that Ihe so,cul context issthe most.powerful determinant
Y pr verbal behayior (Labov, 1870). Findings of astudy hy Mbrine-Dershimer (1982)
p d the imp: 1

participation in el di and_pupil perceptions of the meanings of

of

status with regard to both pupil

clusruog:'dlsconrse Further resea.rch based on that finding suggested that
in Instructional stmegy and definition of classroom tasks could’ be
nssocmled with compnsmon of groups high in commumcatwe status ie. puplls‘
who pm‘tlclpnte most, and puplls who are vnewed by their classmates a3 pnpils -y6 .b

This gge‘st,s}he‘n, that * .-

can lnnm frofn®. (Morme—Dershxmer, 1083 p 850)

‘upon what ish ,_; N

A study ol mne clussrocllis, grades two lhrough four, was camed ouno »
determme the effects of classroorii social status. on the frequency of student.
mtemhon and the subsequent el‘tects on the amount: of learning m a specific
curnculum Resulu mdlcated that ‘the greater the amount of mt.eneuon the
‘greater_the. smount of Iearnmg (Cohel & Anlhony, 1952) Another lmponant
finding was ‘that children with h\gher Social staws-wel_-e more likely* to be

: intcmcling with’peers than children

’lh low soé,ial statws. ' : &

R M\ddle chlldhood (s(x to'ten. years) is a ermcal yenod |u the studeuc s |le
for [‘ormulatmg B%?asl! for healthy social- development. The importance-of the
children’s ability t
on_in'the ding paragraphs. : These. interactions are sigpificant, both in the -

interact on a social.and an‘scademic level has been elaborated

2 Vf@rﬁa‘igl‘l of the studenis’ self-esteem and Tearning outcoffies. ;

2.4. yThe Affective Compnl‘)eni 'c;f 'S,econd Lnnguag: LEB‘l‘;ll!s

Thiere are few :&orted studies of the clusroom processes of second Inng\mge
learning. ~The most ‘outstanding Canadian exnmple is that of Nmman Frohhch e
S_!.ein. allt_‘l‘_Todescg (lws),bwho studied hxgh school students in Frencl_!-ns-n-
second-language <classes..  This * study produced ﬁndingﬁ consistent }with‘ the
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ﬁnding‘s ‘of more general studies of cla‘ss;ocm processes which have been c‘onduc_l.cd
over the past two decades. Naiman et al. found that teachers praised good’
' " students fore, and/asked questions more of the poor students . who didn't
* volunicer. There. was evidence that tegative attitudes sbout the poorer students
% * . ‘were conveyed by, the teuchers‘.to'tbe students, that the poo}er students expressed

anxiety, .and-were leis likely to volunteef. In general, classrooms with positive

e environ'xhém achiéved more.. Of great interest was the bservation t'hh‘t the poof

its’ pre[erred wnften grammnucal work tb oral work menhng to the

s vpessﬂ)lll'.y that they expenenced negauve social remforcement in their oral work
Zcmlamn s L2 development s fcilitated by 1 i )

; ‘hnch encourages:and celeb erfor!; at communicating® (Enright "

2 McC]oske 1985, a:1a6). NI L ’

btudles mvesuga!mg the hlgh proporhon of dropouls in the FSL classroums,

,pamzularly in Canada-in ‘the 10705 when the emphasis ‘on the oral aspects of
language ]emrmng were mcmsmg, pomled to-the anxiety Ievels of pupils, and
other clnssmom factors as being of considerable importance’ in the decision of Lhc
v stndent to dmp French studles (Gardner & Smythe; 1075).

’l‘be evidence of the, Naiman stndy" is that process factors other than the
" actual learning strategiés are important in second language Iei'.\rning in FSL

~ classrooms. lt may be hypothesized that this finding will apply to the early .

’—\mhersloﬂ classroom The process factors, in questmn deal_with.the nature of the
B . " ke relatlonshlp betwee student-and teacher. . They seem to havea gteal deal to'do . )
" w:th the motivation of student and-teacher,-and the remturcemem of behavior, ’ P s
ang. thus may he duect!y related to'the cognitive processes mvolved Acecrdmg
“fo Stern (1070), 'Innguage
on motivation®” (p. 9),. Gnrdge( nngi Lambert (1072) also attested to the

arning depends ]ess on: methods and !echnlqu/s'lhnn g @

. significant role of motivational vatiables for L2 lcnrn‘ing, fostered * through

. classroom interactions.

The"u»rly vF:ren.c‘h' i a0 envi 3 whiéh may

-
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amph{y the e;fect of the zencher/swdent relmonshxp as the rel&!wnshlp is more

T complex in view, of the restrictions which are imposed on the use of ]ungunge In
addition, since language ‘use is a much ‘more’ lmmedlste, ambiguous, and in some

’ wnyx intrusive objeet of instruction, it .may slso become & more direct . focus for’

the vquous remrarcemz‘n,u available both to the” lepchgr and stndent.

Observations of wide differences in achjevement of students in _classrooms may
to . weiywellbes h‘mélinp di_f;!erence in :eini’orcemenv. patterns. 7

255ummrv . W Rt .

Al ﬁgh there dre lieoretical ‘bases for expegti n‘yositive

<, ‘ R . between _se!l-:steem lmdI achievernient, soxv'n'e of the !’npirical.eviden’cé has not béen i

‘(ﬁr‘eiy persuasive (Wattenberg & Clifford, 1964; W lllams. 1973); ~Wylie's review .

. (1079} .did not reveal clnr and strong pattera”of po'vtw assocmhoﬁs between'
evgnent: H:Khub- and Hattie (1982), after

completing & met&-analysns of over 100 studies, cuncluded that *given the

Jw 1 . seltesteem and Academic

X dwemty of the literature, it is posslble to find 'some support for any vwwpomc’n

* includidg the posslb:lhy that the tiue re]auonshlp betweeil measures o(‘.sell‘ and
ptrlormance/achlevemeut is zero p. 127) .

e ‘the limitations of the

ptual i el nnd/or inad

\uus is mdlcahve o[ the vast compleklty in the relmuns among aﬂechve social,

Perlups. 'too,

and cogaitive processes. ~That l‘urther “research is needed is ev:dent as itappears
that the etioloy ‘of underachlevemenl is mnluvnrmnt )
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Chapter &
: Procedures -
‘ p £ \ L 5 =3
L= This chapter describés the snm};le, instrumentation, and data analysis that

" was utilized in this study. First, a general summary of the procedures is gjven,
{ollowed by a dtscrlptlon of zhe sample -The chiriclefixlics of the sblf-csteem

measure. peer slnbus easure, the measu(es of teacher expectatfons and ol French
1chlevement are deseribed in dehll

3.1. General Overvlew v RS

Tliis study “proposed that a relauonshnp exists between the self-estnem and
-chlewmen!. of students i in, early immersion classes. Students in yade one, two,

"and “three early French immersion classess were udmxmslued a mensure of sell-

osleem, peer status, and French achi Inf ion on teacher

) uens collecled from each of the teachers of the thlldyen lnvulved\n the study as

“well as teacher rsnkmg! of students’ oral and , reading French achievement. Al
tests and mnkmp werg ( done in the period of the third week of April through the B
third week of May. Tlns data was then prepared and analyzed usmg“correhhoml
and mulup\e r_egrssmn analysis. This meth?d disclosed the relative contribution f

“of each of the independent variables to the Gutcomes on the dependent variable.

3.1.1. Smplln; ¥y o §

2 'The sample Vas u\ken I‘ro|n all gudé one, two, and three Fvench immersion N

classrooms in New[unndlnnd whose” teschers volunteered to participate in" the
st\;gy This ypeld:d a total of 23 of a possible 29 clustooms eleven grade one

six grade two and slx gwde lhm clmmms ‘The sample

2 i
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mcludei 259 gmde one 'thldren 143 grade two chlldren, and 122 grade three ~

chddreu ;

3.1.2, lnstrnmenhtlon

Four instruments were used i in this study These were: the McDaniel-Piers
Young Children’s Sell- Concepl Scale (YCSCS) and the Ohio Social Acceptance

Scale which' were supeersed b,y Resenrch Assistants in English; the Child ' ~

Behavior Traits'Checklist (CBT) which was done by the classroom teacher and
" the Tésts Disgnostique de Lecture, Nivesux I,'D et-3 which. was parz of the '

normal French imm‘ersion evaluation” with. overall supervisiot -by. ‘the school -

boards. This test was administered ini French cither by 4 teacher Gther than the

) crassmnm tearher, or by -the French-. La.nguage Coordlnator “Th nddmon, 7

@
clas%mom teachers provided rankings of the performance of their studenu in 6ral,

French and French. reading: The instructions requ]red by each measure were

!ollowed by test adminis and the ustial saf ds for group : ministration .
af tests for this age group were followed.  No difficulties were encountered

. 3121, M:Dml:l-Pners Ymmg Children’s Se\!‘-Concept Seale. (Y CSCS)
Fleming and Caurtney (1984) state that: "one of the selpconcept measuxesv
that seems to measure more of what we Have called 3 self- esteem is the Piers Harris

Chlld'rens Self- Concept Scale' (p- 407) The McD:
Sell‘ Concept Scale is a d (B l, of this instr (Pieiq, 1969). It is

iel-Piers: Young. Children’s

. made up of 40 gta@aments taken (;'-é;n,_the original instrument.: Each of "thesg/bv

statements are applicable t? younger children. Answer sheets were given to the
children. After the teacher read each statement 4loud, the children circled the
*yes" or *no* response.. This instrument conmns three subscales, Feelmg Self,
School Self, and Belmmg Sell

As this mstnnmenl is compnsed uf statement.s {rom the Flersdﬂnrns Sel!v
Concupz Scale (1989), and -because much more research hss been done on - that
pameular menure, 4 discussion of its reliability and valxdlty is wonhy “of uéte.
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That le-Huns is l hlghly reliable and geneully uhd mmure for
assessing children’s sell-est has been indicated by i s_tgnilgl of sell-

esteem” scales (Smith & Rog!rs. 1078; Shavelson et al., 1076; Wylie; 1074;
- _Robi:ison & Shaver, 1073). " Piers (1984) repovled test-retest coefficienls ranging ~
from .71 to 81 for intervals of 2-5 months, and internal eonsm.ency coefficients
. Tanging {rém 4 'to 0. When comparing the Piers-larris wother measures of
.selr cuncept Piers. (um) reported coefficients ranging I'rom 34 t0:73, which
4 ) mdmtes a modeuu relationship. - In a \study of that |nstrument “to_determine”

.scal: nbablhty, Wendler (lw) found umformly hlgh KR- 20 vllucs r:ngmg from

se hoo1

With the McDaniel Piers Young Chiildren’s Self: Concep! Scale, the totdl
v ‘scale I\R 20 relmbnhues are snlmfactary Mchmel ‘et ll (1973). in a sl.udy with
grnde two children, reported 8 KR-20 coefficient of &0 for the total score, uu !or

-the subscale scores. MchmeI Ball "and Fortnnlw (MB) in another sludy with
grade iwo children, reported coefficients of .83 \

. " Criterion validity for the Piers-Harris was provided by Guiton and Zachery

“(1984) in a study where the self-concept of clinic samples was found to be
i slgmfcantly lower than_nonclinic samples, when measuréd by the Piers-Harris.
2 9 - Some: evndence has been found for sule vahdlty in the form of parent ratings of

"child characlens'. cs. "This justifies the use of the wm scoress a glob:l measure
of the ¢hild" s self-esteem.

McDaniel et al-(1978) also offers evidence of validity. W_h‘én‘ factoring the

scores of a combined !rou;; of grades one and two ‘cﬁlldren, tilree'rul_ols relating

% e to body image, bel'nvio'r., and.adequacy and happiness were found: Ames and Lau
) (1978) noted differences between children with high wl_f-ccncept scores and low
sel!-conc!p‘t scores. High' self-concept children .“M,,tribuled success and failure to

. their swn skill, whereas low ull’-cpnceﬁt ch‘ildren _;xyl-in‘ed success in terms of
good luck, and failure to lack of skill Self—édncepy score was also found to be’

2 87 'to94 in vafious sub;amplu of males and remnles in, prmmry nnd secondnry "
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‘related positively ‘with parental concern for. education, and negaﬁ@ely with’

- mnurvuwe pmnm attitudes toward-school* (MchmaI et al. 1978).

5

BN From the results of their factor a.nslyns. Wendler (1984), slong with nlhers.
suggest un}.on in ingerpreting subscale scores ‘(Platten & Williams, 1979). -
mnj;u‘:c(ion_ with that, then, perhaps caution is also. warranted for the

.interpretation of the subscales of. the McDaniel-Piers Young Children's: Self-

Concept Scale. In- withip the

xubscale of School Sell do not appear 'chmtly relatéd. to school, e.g., I have pretty

, many of the

eyes This may therefore u‘rect mterpremmns ‘based on school rehted aspects of,

lhechlld l'e .

.2. The Ohlo Sochl Aceaptlnce Sc-le

' . This scale assesses chil dn.ns socml relatlonl Wwith -
clmroom setting. It mly Be u;ed to identify a wcul dls!lnc! for each szudent
w.hm the group and/or permn 8 studenl to lccnruely assess: his own Iuvel of

" Social aceeptance by peers.

The scale used in this study was modified somewhn from the oﬁginil The”

- o d-glﬁed scale is comprised of a #pomt Tating nlle, which correspond to varying -
ees of social d\shnce The dscnpwn .are: 1. My very, very best friend; 2.

My other friends; 3: Not friends, but okay; and.4. bon't know them. No' negative
dacrlptclswere included. Each child was given a class list and assigned a rating

between 1 nnd 4to every other class member. Mean Ievels ol’ u:eptance for each
pupil ‘could then be cAlcnllted

A sundy by Poteat (1983) indicated thnl pk;r ntmp prov:de an mtemally
eonslstent and stable meu\n'a of sociometric status, 144 chnldren in seven fourth-

i nnd l" fth-grade classes were ndmxmstered a peer. utmg test using & 5-point leero- *

pndeu, obl.nned stability cnemclents rAngmg ﬁ'om k() lo 82

én peers wnhm the

. type: scale. Ratings. of peers. by children of t.he o)zpomte sex; same, oOr, lmm both -

"




" A number of studies have compared peer ratings vw'ith ‘peer nominations.
P‘oster and Rnchey (197!1) have disciissed the advantages. of peer ratings when

d to the peer ination’ p dure.  When _mssessing the more general

itergroup acceptance, Schofield and Whitéley (1082) alsn favored the roster-and-
rating methods, but concluded that peer nomination should be used to ‘ussess close
friendsﬁipé, Evidence that i)eer ratings are more‘ sensitive indexes of peer status
than* peer nomination has been reported by other stud|es (Green et al, 1980;
Hallman, 1081). In addition, because.a median score reflecting peer sociometric

nothier advantage ss noted . %

_status may be cn]cnlated from lju peer sating scales,

by’ Nunnnlly (1078), is that i may be tcsted as interval data for use ‘“« @
multwnmte annlysxs :
There is.a deurzh of recent researeh attestmg to the relmbs]ny and validity |
B '_or me mual messure ‘itself. Lober (1673) &ites early studies by Roths (1947)‘
concermn ‘the: test’s reliabil ty and: valldxly4 A study by Keough (1980) showed

mmetnc measures produced by this scale, and *

rwlahonsMs between the

4 5 clnssrqom observatlons ofsocm[ reml‘orcement of sludents by. thv.- teacher.

3. 1.2 3 The Child B:hnvinx Traits Checklm‘(CBT)

- The Child Behsvlor Traits Checklist™ was used to oblmn a messure of
ey Ny,
(eacher ﬂpectancy ‘This checklist was developed by ‘Levenstein (Jnhnson, 1970) \

A for research purposes. It consists of a 5-point I Lnkers-typescale, based on 20 item e ’ -

'ye;ldmg five” snbscales and g total score: The five subscalés on the CBT are:

’ e ‘.‘ A%esponsuhle lndependenve, which describes” a sludenl ‘who seeks help when" ) !
R R necessary, protects own nghts is self canl‘ldent and refraing lrom unnecessary 2

. . physncu nsks Social Cooperadvn. which descnbea a student who is not ))llyslcﬂ"y N

LI e nggresslve, is cooperative, follows rules, And can put own needs ncwhose of
wl e C athers‘ Cognmvely Related Slulls, describes s student who is well organized,

B expresmvc, ;nd— creative, Emo!xona[ Stablllty, a smdent who -is nheerful .
spontaneous. and tolerant; and Task Onentahon, & student who initiates goal ~
es, completes work, enjoya new taaks, nnd 'is attentive. The _..: e
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r:mngs were made by a trscher for each child in the clnssroor#l Johnson (1976)
reported a coefficient nlphl ol‘ .95 for the tolal score, and El‘«e"ﬂ studies indicating

a significapt corre]auon between CBT mlngs and tea(hera perceivd_school
problems. A correlnuon of .43 was calculated between CBT wm seores and Q..

oy

A study by Hyan (1981) showed relationships between resndual ainslon the CBT
oy [£

and clnssmom observation of socul'remforcement in the clmrdoms

8.1.2.4."17]1: Tests Dh;y\osthue de Lectnrg, Nl_veaux 1,(2et 3.

The Tests Diagnostigue de Lecture, Niveaux 1; 2 et 3, w‘exre wsed to measure

.. the achievement of lhe pupil in French readmg These' tests H‘ave been prepared
by Mnrguerlte Tourond specifically’ de;xgned for primary elrly\F;enff immersion™
. v’_clakses in Which msiruehon tlme has been: grade one; 80—1410% grade two,
e 70-80%; -and grade lhreg 50-80%. For evel 1, there are three~

word recogmuon, word meaning, and senience. and *short story’ comprehenslon
Level 2 has four parts to the test: ‘word blending and- grapheme dlscrnmnmon.

word meaning, -sentence mmpletmn, and“tory comprehension. Level three has

e

two parts,: sentence ¢ rehension and story P i These tests have,

been used in the evsluuuon of the immersion. programs in Newfoundland for

several years. v,

’i"he “content validity of, this test, must be asessed by tHe\est .user, as it

;- depends on how specific ohjecuws of each test, ‘itern- coincides wnph the user's

- o[ Lhese students

mxtrucupnal ols]echves Evldencu was found for concurrent valldnty as thescores

silent reading comprehenslon Evidence of predictwe validity

. " from’the Tosts Disgnostique de Lectnre correlnzed with. the Tuq de Lecture.
.- French Resdmg Comprehenslon Tests (Bsrlk & Swum) and with tea‘:her rankings

is not avmlsble as t\ae tests ‘are relatively new. The KR20 coefhciema ranging

!rom zn to 87 gnven in the manual for ‘each section of the. Tesu Disgnosuqlle de

Lecture attm to the reliability. oI' this measure. s i
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3.1.2.5. Teacher rating of French achlevement. v e

Te: ’ers were asked to rate achievement in French and communieation by
ranking each member of the class with respect to achievement in oral French, and )
.again with respect to achievement s French reading. (Se? Appendix C) In order
that comparisons. ":O“‘d be made of children across classrooms, the rankings within

uct classroom were standardized.

. rd
3.2. Statistical Trea'.ment of the Data

Muluple regression mllysu was used in’ this study.. This is a_method for :
stndyl g the efects, and. the mlﬁnudu of the el‘rects of ‘more than. one
independent variable’ on one’ dependem variable, nsmg principles of tqmlatwnv

and ~regression. Cnnelmon coefficients’ were caleulated - for each of the..

. independent var}i;blu in relation to the dependgnt variable - French achievement.

From these calculations the relative contribution of each i dent variabfé was
dmrmlned Their collective contribution on French u:hlevemen}. Was nl.so
assessed. This inethod of analysis furnished tests of statistical signilicance of

bined infl nces of the independent variables on t.he dependent vuuble and

of the separate influence of each independent variable|

2

e




This‘"chnpterJ is
pertams to each hy

i
wnt’h an! overvl

dlscllssed alou

-Second, an examination of -ihe r'esul@_éo'of thé
used for this resenrch' is presentecL i

between self-est and French

‘shows the'means nnd standard: devlabions {

11- Concept Scal&
N

Plers Y ov.\ng Chlldzen

Thls tnb!e shows no slgml‘lcant dl" enceg in ‘the >meé D
rrom grnde one tqgrade three Howevex‘ Jhere isa slgu.ﬁcan
'rn‘
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'l‘lhle 4-}: Means md Standard Deviations for Self-Concept,
» . Chlld Behavior Traits, Socnl Aeeephnee

" Measure < T Statistic andeJ Gnde2 Grade 3

5 4 2 >t
Feeling Self ~ ' "Mean - 11.5403 115870 117086
B SD .33 - 3.8208 3.2280 A
B b2

N S48 -3 18

‘Mem 3

" Setiool Self

- 280088
. 87318 8.2675
138 T

Y Meay < ..148606° 149632 163205
.~SD 20430 28530 - 28220
R~ SRRt S

‘Mean - 160830 154412 - 168279
SD . -33907 32564 3.1053
N " .53 T18" <. 122
~Mean | 138200 . 148471 - @B4672 ..
¥ 3:4652 33258 . °
N. - 253 - 138~ 22

@
o
@
]
]
a

iS4, 187213

sD. . 20833 . 5.

N7
M_Q;n :
SD: -



Table 41, continued

Measure ] Statistic Grade 1 Grade 2 Grade 3
- s - -
Social Perception of Mean 2.4738 27077 2.7043.
¥ :
Classmates sD 6798 ©.8380 . - .5644 # ‘
% . N - 48 137 . 118
- : B s iy 1 % =

‘So_cigl_i\cbegunegsy . 24m13 27003 © . 2.7085
i ; Coder. 84 4302

:’, 258 < 121

* _‘ncﬁ;evgmeﬂt s{u Lests' }And ~esteemwscoles The muonty of the slgml'lcnnt'
’ 'correluuons (p<‘ .05) oucurred Ill grade one; as Word Recogmuon and Word

Meaning correlated slgmhc:nlly with euh subscale and total self-esteem. In

- grade two. Word ‘Blending Aml anbeme D\scnmmmon was correlated

with euh aspect -of . “Self, while Sentence Completion and Story‘.

were’ lated signil with: Feeling Self. No significant

rorrelnuons be!.ween any -spec& or self and standardized Frenclz achievement were
.

found forgnd: thrte =9

Ttlils ‘5.shows the co}relniizns between sell-concept subscale scores and sell-
concept total lor euh _grade, nnn‘ he standardized chher raunp of onl “and

In'in rpreti ions between tﬁese v:rlablns, .

j0se’ b tween lencher ntmp and' CBT scores, ll is lmparnnt to note"

27 n grade on:\lhe‘re w'as l"si' 1ﬁcmt .n:gniv'l'e ‘corrélation bbween each
; R ]

‘\Sp_g:ci of gi! and “the l.euhgr‘ rsiing of i‘renth uhievenignt. For grnd"é two, a -
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Table 4-2: Intercorrelations of Scores on the Children's Y
3 - Self-Concept Scale and French Achievement Subtests ™
LI ¥ for Grade One
Feeliog - School ° Behaving .
e - ’ Self Self. o Self - Total
. Reading 18 .1617" 1812° 1600 2000"
(n=244). o . . R
~ ‘Reading?® . 1630 . aase’ o amod’, Ty
A »‘ . .‘(ﬁ=212] . 3
* Rmdmg 3° | .osor - 0025 0996 .. 1056
(n—m) '

* .Significant at the .05 level

a Reading 1- Word Recognition

b Reﬂdmg 2 - Word Meanmg

¢ Reading 3- Sentence nnd Short Story Comprehcnsmn

significant. negative correlation "was found between Feeling Sell and the two
achievement ratings, ahd between Total Self ‘and the teacher _rating df reading
achievement. In grade. three there was a slgmflcﬁnt ncg:mve cuneluhon betwceﬁ e

Behavmg Self-and the two teacher ratings of French acluevcment ) N
-

4.2, The Relationship of Peer Stntus and French Achievément

) Hypothesls two sm.ed that' there wuuld be a posmve correlnuon bctwacn

student peer status and second language Mhlevemenz. Table 1 shows .hrn{enns

& u " and standard. deviations of each grade”on the ‘Oliio Social Accepin(fe Seale!
Lower scores on this sqnle: indicate’ higher levels of acceptance. The highest ‘xcqre‘.




" (n=138)

Rendmg 2"

" Reading
,(n=1s1j» @ ) T s P

& r o e
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Table 4-3: Inter‘c‘oryelat}ans of Scores on the Children's
Self-Concept Scale and French Achievement Subtests

o - For Grade Two
» Fecling ' L * School , Behaving %

Sef  Cosar T sef . Total

Reading 13- 0" 2083° 2034 2546

1081 0255 0453 - 7 0854 =

aaer™ T <oesa

205" 0 0406, 0498

'Sign Acanl. at the .05 level t :

'vRv.-admg 1 -:Word Blendmg and Grapheme Dnscnmmatmn
Reading 2

i “Word {m‘:\g
Rondmg\'i Sentence Completion

Rondmg4 " Story Comprehension Y o k. ’ -

@

. for all students on both social acceptance and social pérception was achieved for

each by, grade one students. ’Gradg two showed the lowest score on social ,
ptaice by Lol

anid social pergeption of el . £
o

+ Tables 6, 7, and’ 8 show the correlations found between the., French

‘uchlevement subtesu and, the scores obtmned on the Oluo Soml Acceptam:e

¢ . . = o




. .
M Table 4-4: Intercorrelations of Scores on the Children's

‘ . Self-Cancept Scale and French Achievement Subtests
for Grade Three

Feeling School Behaving
*Sell Self Sl - Total

Reading 1 .0700 Cose s 0088
¢ (=117)

7 ‘Reading 2° L0713 0425 " 1407 ..1007
L v ;
- i (,,=u7)'“ g : .

a keading 1- Séﬂler)se.Comprehgnsion k

b Reading 2 - Story.CSinprebension:, -

¥

< Scale. In mterprehng Lhese cor(elatmm, Lhe readér must bear in mind ‘that t'hn

peer perceptmn and acceptance scales were”ordered oppasite o the French

{ Reading achlgvemeut_scales, soﬂthaLneganve correlations were expected.
_ _.No slgmhcnnt correlations: were found 'for grnde one, For grade qu, Ward
Bleudmg and Grspheme Desc; mmntlon wns correlated positively with the Social

- Perception of Chsmntes ~This was of special interest becnuse it indicated that "

better scores ofi-this subtest in gnsde two Was relm.eq toa percexvtlon of gronter'
“distance than typical between the self and classmates The grade threc results
.. showed Sentence Comwehenslen nv.-gnuvely correlnted’ with the Socml Acceptnnce

of Clnssmates I

Table 9. shows fhe correlauons hetween the scores of the Ohlo Sucml
Accepl,nnce Scale and lhe standardnzed teacher ratings of oral and rendlng French

: ““géhievement. For gnde ‘one, each- subscale of the Ohio Social Acceptt_m‘ce Scale
o * correlated -positively with both teacher ratings.® Again, in grade two, both
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*Table 4-6: lntercorrelntlons of Scores on Children's'
Self-Concept Scateyand Standardized Teacher Ratings e
of Oral 3 ad R.eadmg Achievement -

i ) " . OralRating. ' :5Rending Rating

R " Grade One (n=245) - - e

Feeling Self 2

=Ly
Grade Two (§=137)

. ~ > S }
Feeling Self ERRET T :
School Self -.0351 P i, :
- Behaving Self 0888 : I TR S B ;
Total T S laeas - e W
C Grade Three (n=118) E
T Feeling’S‘ell‘ -.0473 . = -1079
+School Setf & § )51 -0255 !
. Béhiving Self . * 1488 !
ofewl T o L. v
“* Significant at the 05 level bEE s Coon -

Perception of Classmntes lnd the Reading’ ang In _grnde thre
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Table 4-8: - Intercorrelations of Scores on thé Ohio Social
Acceptance Scale and the French Achievement

_Subtests for Grade One
e Social Perception * Social Acceptance -
\ g of Classmates of Classmates
Reading 1* _) . o-0Ta -.0821
(n=245) . PR -~
* Reading 2°+; 1223 . - -0732
5 4 T oas
.
‘3’ Reading I -"Word Recognitiun' s - B

&

T 4. 3."The Relationship of Peer Status and‘rs.e_lf Esty

between the sell‘-esteem scores and. those obtained on the Ohlo Socml Acqeptnhco

b Readmg 2- Word Munmg
e Rendmg 3 - Sentence and Short Slory Comprehenslon

A ince by Clas correlated p itively with both teacher tatings, while

. the Social Perception of Cl showed no signifi relation with: either
of the ratings. . N ) e, . .

Hypclhesu three stated that there would be a positive carrclnnon hetween
slm.lents peer status and their sell- esteem Table 10 ‘shows the conelmons




" Reading 3° . 0834 © o181

*- Table 4-7: Intercorrelations of Scores on the Ohio. Social”
. Acceptance Scale and®he French Achievement
Subtests for Grade Two

by

Social Percepti / Social Accep 8-

. L of Classmates . ' of Classmates” =~ ..
Reading 17 »ornd’ . 0058 .

(h=138) e E

" Reading 2°. o155 . 0440 .

w). - . . o S

(n=137)
Reading'4? . ors9 -0513

 (n=137) "+

* Significant at the .05 level
2 Reading i - Word Blending and Grapheme Discrimination
b Reading 2 - Word Meaning

+ ¢ 'Reading 3 - Sentence Completion

d Reading 4 - Story Comprehension . A

4.4. The Relationship of Teacher Expectancies and French
. Achievement

Hypolhesls four stated that teacher p ies., would  be positjvely .

correlated to second language achievement. Table 1 shows the menns'sm‘i

“standard devuuons “obtained for the five subscale scores of the. Chlld Béhavior -
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Table 4-8: Intercq;relalions of Scores on the Okiio Social
’ Acceptance Scile and the French Achievement
Subtasts for Grade Three

. 3 Social Petceéption . =, -Social A
£ of Classmates 7. of Classinates
Reading 1* 1304 . o074 :
(n=117) - L ' : g )
A Reading 2° - | 0381 ) Coweiss Y
Ch=w7) . P R ) :
v g . ngml’cant at the .05 lével .. : K s

& Readmg 1- Sentence Comprehenswn '.—" :
b Reading 2 - Story Comprehensiofy

Traits Checklist, Teachers in grade three were consistent inrating their students
significantly higher on all the subscales than did tenchers in grade-one and .two.
Grade two obtained the lowest scores on Social, wherens grade ane scored Iowest ! .

on the \‘emammg four subscales, -

; ' Tables 11, 12, and 13 show the correlations between the ﬁve subscale scqres ,, = § o
~of the Chlld Behavior Traits Checkhs! and the subtests”ol '.hv stnndnrdlzed : o

French achievement in Eeadmg in grades one, two, and th&» .

" As shown by l.bese tables, most of the lughest correlations were in grade‘ ¥

one. Each French readmg' achievement subtest in that grade showed w positive

correlation with each of the five subséale scores of the CBT. ln,grade two Word .

Meamng, Sentence Completion, and" St;)ry C hension  correl posmvuly ;
with." each of the CBT ‘subscales, while Word Blendmg and Grayheme o
ol D:scnmmauon only correlnted wnh Task Orientation. * In grade three, eac]

Freneh l‘eadmg subtest correlnted posmvely wnh ench of the CBT uores

.




“Social Perception 6f Classmates (n=118) - 1154

5

Table 4-9: Intercorrelations 9P Scores on the Ohio Social
% Acceptnnce Scale and the Standardized Teacher !
Rsungs of Oral and Readmg Achievement 5

.Oral Rating _ Regding Rating
' Grade Ong
Social Perception of Classmates (n=246) 1625" et
Social Acceptance by Classmates (7=<254) - 100", 149"
' ! N I
> -+ . Grade Two .

Social Pérception of Classmates (a=137) -.1073"
Social Acéeptante by Classmates (0=139)  .2089° = ', 2202° ¢
Grade Three

Social Acc_eptan“ce by Classmates (n=121) _ -.2027"

7

T
* _Significant at'the 05 level

L4

As shawu in Tahle 14; each o! the subscnle scores were correlated negatively

- with both teaeher ratings in edeh ol‘ the three gmles, the only excepuon bemg

between the Ornl Ratmg and Socml subtest in grade two.




55

* Total = gk

. """ Table 4-10:. ,Intercouéi;tioﬁh of Scorés on Ciiildren.’s’ &
- Self-Concept Scale*and Oi:io Sncl'nluAcceptn‘lce Scale
- ’ ’Social Perception ’ Social Acceptance
of Clismates_*__- by Classmates
. Grade O]\g‘
(n=243) (n=2a7)
Feeling Self 0421 . C " ....-0803 ';
" Sehool Self 20324 - 0393’
Behaving Self* * 0230, aosr -
3 047 0w

.:Grade Two *
/ 4n=137) i,

Feeling Self 1130
" Schiool Self ©.0858
Behaving Sell_ e v T
Total aser
. 2
i ' . Grade Three -~
-, (n=18)
Feeling Sell". ~ 0116
School Self T s
Behaving Self * - 0054 .-
Total T gm0
' 83
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. lele 4:11:  Intercorrelations of Scores on the Child Behavior’
O - Traits Checklist and the French Achievement Subtests |

for Grade One - -
e S Task
" Independence  Social . Cognitive Emotional, Oriatation  Total
. > . . o . . 4 .
Reading 1* 4055 - 2733 4243 2049 4508 4330 g™
(n=2i9) , . . A . . o
Tu s 5 i B &, . .
* Reading 2 .455]"‘* 2822 14486 . .3602 4611 - 4693
(n=247). < ' J S .
s B ¥ . o et o 5 . Y
« Reading 3" 3608 P 2225 - --.4161° 2954 A_lﬂoﬂ 4011 -
me2e7) 4 e, e : T
S ia 5l
*Significant at .05 level ** e

a* Reading 1 - Word Recognition ..’

B b . Reading 2 - Word Meaning -
. ¢ Reading 3 - Seatence and Short Story Comprehension ) o 7% T el
5 4 4
§ L . .
: 4 5 The Reiaﬁunslnp of Teacher Exp i al‘:d SelfE:
. L Hypothesls I'lvb slsted that teacher pe e 'would be positively’
ted with student If-esteem. Tnble 15 shuws the” correlnt)ons belween

., scores obtained ‘of " the Children’s Sejl Concept Seale and_those on the Clnld % oy
3 Behnvior Trmts Crecklist. In grade one, Feehng Self was slg‘nlﬁcamly correlated

‘to each CBT subscale score except Emotional: ' No. slgmﬁgmt ccrrelatlon was. UL
“found for Schocl or-Behaving: Self with any. CBT score. - The Total Self ‘scate

correlated. slgnlhcanuy with the m Cog'nmve score..

g The grade,two results showed Feeling Seu-congmed'signmcnuuy with Task
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Table '4_12- . Intercorrelations of Scores on the Child Behavior
Tral\s Checklist and the French Achievement Subtests
for Grade Two

. Task sl
; oq S
Indepeadence  Social . Cogaitive  Emotiohal  Orientation  Total
Readig T 0882 0245 0828 0333 2’ Az’
(n=134) ' .
ot . . "'. R . L.
Reading 2° 4004 1458 484 an18 si21 Ry
(n=135) . _ . :
ik . D e L.
Reading 3° :3601° | . .1780 a2 .. 2001 B136T Lt
(n=135) LT 2‘ . . .
. 5% e R . . .
Reading 11° 3557 Cuas0’aant 2100 4998 3904
(n=135) © ! -
* " Significant at the .05 level :
a Reading | - Word Blénding and Grapheme Discrimjnation
b - Reading 2.- Word Meaning k .

o

Reading 3 Sentence Completion

o

Reading 4 - Story Compreheasion

Orientation. Both School Self and the Total “Self 'jaon-e‘hfted significantly with
CBT Social, Emotional, Task Orientation, and Total. i

For grade -three, Feeling- Seif  correlated :nig‘ni(i‘c;mvtly'-wiih CBT

lndependen‘ce,p‘og-nitiye,» and Total scores. No significant correlation was found

b§twecn St;hool Self and any.of the CBT scores. How'éver, ghificant correlations
wero found between Behavmg Self and all oI the C}ST subsule acoru Total Sell
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lele 413: Iptercorrelations of Scores oni the-Child Behavior
° =y, 4, Traus Checkhst and the French Achievement Subfesls
: g I'or Grade Three

St " ; Task
Independente  Social - Cogaitive * Emotional. . Orientation’ _Total
3 W = . .. . = L. ’
. Reading 1> 3171 £2860" 3760 3208 3137 3816
Cr WTen=121) E

§o e AL
* Reading 2° *.2036 150

| (i=121)

) ., three respeenvely

e . Dmrpinaﬁun of the*

| Otientation Mcounteil for ¢
vnmble, withi the: excepho
Y Cognmve hnd the‘ Inrgest stnndnrdlz




lele 4-14
. Behavior Traits Checklist and the Standardized Teacher !
‘Ratirigs of French Achievement:

"Intercorrelations of lhe Scores on"the Child

. *'Reading Rating *

‘Oral Rating

Reading Ratifg

< - reg
: Task !
"Independence  Social  Cognitive  Emotional - Orientation _ Total
i « Grade Oge. (n=‘.,’_$fl)
3 ik s N Ty ) x
. Oral Rating 3700 . . -.5580 -5496
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Table 4152 Intercorrélations of Sggres on the Cluldnn s
- Sell-Concept Seale and the Child BehaviBr Traits- .
: " Checklist

Task . ~

Indepéndence  Social - Cogaitive - Emotional  Orientation * Total

e Gnde One (n-z45)
Y . -
Feeling Self ~1505 1455 .1590. . .102_2 1624 B .l'llZ. oA

0130
og

% .
" School Sel! R

-0417 0672 “-.0688 "

‘Behaving Self - 017"~ 10696 0596

A o . LSRN
Total I TR ) ,osm 2085 .-
£ . Giste Threefomilg) AR TR ¢
Feling.Selt . 2485 0880 . 2284 42 - .mn ake’.
Sehoot Set [ ~00ay . 1041 0738 -0 Lows o
Bebaving Sef 2169 .- ., .3068° .1870" 2 0 sz’ e

C ol o _aus’ o ot das2 o .- e RUCE

‘. Ssignificnt at_the 05 level W




lelu 4-16: Regression of the French Achievement - -
Scores and Standsrdized Teacher Ratings.on the

vt . Self-Concept, Child Behsvior Ratings, and & )
" ~Sociometric Ratings for Grade One "
; X e
Standardized Regression Weights.

S 7 oml Reading
Independent Variables Reading 1° _ R[e\odiz 2  Readiog3® Ratiog  Rating
Feeling Sell ) t 004684 ;u;xm -067260 . -mm.

) . Sehool st ) o owa’ s os7om ;
L BehaviogSelf-. 0 C.0ATL 0068, 04dEss
‘(lJB_T.l.r_idependence_ i vavgoeo - awnid” 083950 - -0
b :_‘éis'r Sociat % rizser " 005058 i A‘mziz n
; oo oswes “192000, . -c48218”
* -CBT Exotional x Tgwss . 022400 -oum | .
BT Tuk Ojeptaion 080" smsy  arron’_ isim
of Classmates 010017 -0ig%9. 0006 0720 020166
Social Acceptance o Yo L o g
by Clismates* “os1358 1843 C 104037 - 073050, -076262
‘MultipleR - - e sz ) a8 osws 7800
RSquare a4 o . 2350 el 4000
$ +" Stgaificant at the 05 leve # 5 :
“/3° Readiog 1.« Word R«o.nui;u * )
b Redding 2 Word Meaniog & g y

¢ ‘Réading 3 - Seitence. and Short Story Commhenllon
o by ' i ' %

e - &
. mcludeﬂ Soml Perception ol’ Clnsslzmu with Word Blending and Grnpheme
) Dlscnmma'.lon, CBT Emotioml with Word Me-mng.‘Belnvmg Self with Sentence

. C_ompleuon. CBT Socill with Swry Gomp‘r:ehennon. and CBT l_‘:molwnll and

.




- ,‘T..ble,l-l7= Regregsion of il French Achievement -,
¢ .+ Secoresand Standardized Teacher Raatings on e * -
. . L " Sell-Concept, Child Behgvior Ratings, and o V
. i :  Sociometric Ratings for Grade Two L -
o BT | . g ‘spndudma Regression Weights .
Yoah ¢ - om) Reading , -
Indepadeat Varbles R:mdln;l Reading2” Reading 3° Rezdm-n Rating  Rating ey,
B F:tlinx Self - 020621 -.00097 043860 .105708 -.118_2951 ' 2007734 . N
v ’ School Self 4, 124205  -041064 " . -.004606 -071209 .ﬂl553'3 -.028781 R <
g Betaving Sett 048602 © 037708 -.160715  -08273. 087285 087140’ T
- CBT Independencé .~ 147147 168010 ;- 020193 AT 490596 -, L,
.. CBT Social - -.msss:v‘,-mss’u' -236087 - aa0286" .2nxo’4\4‘: A
; CBT Cognitive: -215745;, 068301 08376 052480 - 106041, ;- 280508
.., . CBTEmotionl o163316 345806 -.220870 -112856 am:sz 138430 <
‘BT Task Oriniation sst226"  s21ss’  sswm’ s’ -disiey” eaum’ -
. SodilPetceponof 2 .
s © Chemats - 27198 069077 1303  Tlde ‘-‘034551, -032019
4 ’ Social Atceplance by o S e oo - B
’ d Clssmates o474 AZorzs  osoowl . oomss  .0s0707 -03553 “ Wy
Multiple R 47653 . 64709  .63042 62106 = 68138 aéwg‘ )
Rsqure .o o8 a1s7s . o sem e I .

. . Sipnificant at the 08 level

N 2, Resiting 1 Word Blanding aod Grapbes Discrinkstions. - g * -
. -
. b Reading 2- Word Meaning
4 ¢ Reading 3- Sentence Completion ”

# . 7% d Reading4-Story Comprehension . "

o d B - . i L sl

o L st . % . s E i

~ “*"  CBT Task Orientatidn with the "Oral Rating. As shown in Table 17, this sei of B

.- " independent variables accounted far 23 percent of ‘the vavr.iapé‘e of Word, Blending
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Tablei4-18:  Regression of the Frach Achievement. 7, G
Scores and Statidardized Teacher Ratings on® thig AR
7 Sell-Concept, Child Behavior, Ratingsand ~ ™/ .

- Sociometric Ralmgs for Grade ‘Three :

. .. Standardized Regression Weights - ©
Pt v
oral ' /" Readidg® . ..

Jndependent Varisbles | Readlog 15 Reading2®  Rating Rating _

* FeelingSelf L -008126 . © " -020100 11356 . .0207668
063020 ., + 050560+ Zoor2.

iig Self o477 -044863 021028

" CBT Iidependesce: 191760

‘ somsr .
-CET Gogaitive -isoumn0”
CBT Er'nozi-ma\j - ar
CBT Tk Orpition Camast,

en:ephnn 2

-.133180

of Classmates a2m4e

“Secial Acceptance . v L - :

of Classmats, 0081 . 0508 -041995 -

s il a4 il :

¥ i 3 b 7 - R

Multiple R¢ w4l 400 62523 60504 .y
Rqure . "5 L ismstl .166m 30001 Noggo " S .
.t sumﬁ{;c ot B8 05 level - o T L
Ca Reading 1- SentenccCompuheusmn M o £ W v,
b Readlng'l Slory Comprehen:lon PR v =

and G aphem Dnscnmmntmn, 42 percent of- Word Meamng, 40 percent’ of ° v

Semence Comple’\mn G\D)péxce t. o[ Story Comprehennoli 46 pncenl of the ()ral it
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The grnde three results showed that. CHT Task Onentauon accouirted rar
the lnrgest proportmn of vafidnce of Story Compleheuslon (.533453)." CBT
1+ Cognitive accullnled for most, of !he variance of the OrgR‘atmg. Also showmg a
significant association with that vanable was CBT Task. Orientation and _CBT
Emotional. Both CBT Cogmuv; and GBT T{uk Orientation were also shown to
have a signiﬁcnn‘t:associhion:ylilh the Reading ngting._No ignificant association

was found for ‘Sentence Compr‘e‘hension. Kowever CBT Cognjtive accounted for

the largest proportion of vamnce‘ As shown " these, independent variables :

accounted for, 18 percmt of the variance in Sentence Cnmprehensmn, 17 percent
in Swry Comprehensmn, 39 ‘pmenb in the Ornl Raung, and 37 percent in the

or the variasice in the teacher mmgs “of French nchlevement eould be accounnd
" for than could be exp]amed Ah. the standurdmd lest§ of French nchlevement




Cha.pter 5 (s .

Conclusnons and Recommenda.ﬁons

. This"cha‘p_ter discusses the conclusions which were drawn as a result of the

nd prcsenu\récbi-r_llviuid'atiplis [‘o[ !urpher‘rumch.

. As‘shown in Tabla 5 tha relatxonshlp between sell-esteem nnd Fre
achnevemenb Imsed on the feachier ratings was: stmn;er in grade one; ‘than in grade \& o

two or ﬂnee ~In grade one, each component of self showed' a sl;mﬁcnnl

,huch teacher Fating. The sell‘-concept of the grade one studenu

rrela.hon
«%pemps less d‘l‘ferentuted than Swas that of the oldeL_ztudents_ As the
tudent develop, both "intell tually anid through personal experiences, gthey may

ve a gzeater nndersturllng of the outside world (the classroom env ironment),
and: of themselves {Hamachek,: 1985). ° ln ‘particul. lhey may (elnte the
rem{orcement received from the mcher more specifically to ;h‘emselves as pupils,
lnd lhe nclual beh ic

TS lhlt relate to their role as studenu,
B
In grnde two, Feéhng Self was the oﬁly subscale score that was predwuve of
E ‘bofh_.!.e)cher ratings of French nchlevement whereas in g-rade three it was
_Bwhivmg Self The g-ude three students are older than their coun terparts in
grades one and two, and lhelr sel! has became more dlﬂennlmted
¥ +

.As’wi'.hr.the teacher fitingssthe relntiomﬂip between self-esteern and the
wpthe, ;
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French nc‘ziewment subtests was stronger in grade one than for the other two
grades. An interesting finding, s shown in Table 2, was that although each of
the components of -sell was iigniﬁcuntly_ correldted to the first two subtests,
subtest ‘three, that of Sentence and Short Story Compre}iension. showed no
significant. correlations in grade one.. Again in grade two, story comprehension
showed a significant :onelati;an with only one sspect of self. For grade three, the
two similar subtests ‘of French achievement, sentence comprehension and sl.o_r;

hension, showed 1o si

with either aspect of sell.

.

It can be assumed that >uludents behave the way they-see .lhe;nselveshxving

, to behave, based on the reinforcement lecslved for ‘that behnvnor Tescher ratmp y

of achlevemenl wtll be ‘based on task orpnted behavior, - rather tha actusl
achievement. The !exchers are remforcmg thegcqluslllolg of French-when they are

remtprclng task behavior. This |nd|éntts a strong association between the way

students act in class and me way they ulneve Correlations between sell’-esteem-
‘and nchneVement would suggest that the Behaviors students: are learnmg are

with self-esteem. The relationships observed with tescher ratings of

i oted

behavior suggest that the leamed behavior being reinforeed is strongly task
oriented. This behavior feeds back to drive the achievement of the students. In

s all three grades lhe’signiﬁca‘nt correlations are found between various aspects of

self and "two_kinds of achlevement in French. The first kind of Fren‘éh

comyrehenswn' In éarly immersion grades, the issue of getting alo_ng in

> &kessms both their teacher and their peers behavi

is oral production, as suggested by teachet ratings of oral Fren:h

and., standardized reading subscales -such as Word Blending and Grapheme
e S .
 Diserimination, whiéh can also be associated with oral pmﬁcie;yi;

* The se:ond'-kmd ol‘ French \uhlevement could be Dermed *context
.lhu
lass; is associated with 'extracting some kind of meaning about what- is,

1;hnppenin5. " The way students get along is ‘perhaps by inteipreting the context,

_both verbal and upecully '

“and igting the behavioral context wnh the langisge nsed by the . ,




. suggests that the natyre of the French acquired by the students will be weighted -

* questions about - the wa;

teacher.

meaning of words by assocmtmg them with the context, wh)h being reml'orced by
the teacher primarily for behaving meqmred in the current context, rather then 5
for the use of language. It is possible that lsnguage dearning s through -~ =

associative, rathet than i | Especially in kindergarten and,

grade one, the student behavior reinforced by the teacher w1]l be heavily" loaded
toward activity, ralher than language, as 'this is the only way that' the teacher has
“to asséss the comprehensuon of the student. This rem[orcement in’turn, dew elop<
student self-csteem. It is possible that, in _the.initial immersion grades, l.eaclu-ra

L=l — X .
and students build upa dependence on behavioral conlexts . g 5

Story cempréhensiqp i much more 'deﬁnedA The’student must understand E g
* the whole mehning of the’ text. In this particular context, the impok'mnt,scudenc

Dbehavior is language rather than action oriented. In grade zhn&,'zhé'smaardiud
teadmg and teacher reading ratings-do, not wrelnte withi most aspects ol‘ 5 ¢

f. The nature 6f the reading ask

esteem. ong exceptioli bemg with Behaving Sel
chnnges by grade three to oné which is lughly dependen\ on student language
production to prov:d_e feedback to the teacher. Perhaps the Lencher. then, is
reinforcing students':behavior, rather than language. It is possible that in grade

* three the tcn’ther‘continues to interpret student comprehension through bghnvior
rather than language.  This would explain the correlations that were found » .
between the various aspects of . Freﬁc}; achievemenl ‘ané,isﬂl&esteém. Tt also

toward hension; rather than production. This, in fact, has ‘been found by

" other rgsenrche;s to be the case. (Ha'rley, 1085). This, raises very interestimg
;thn teachers define oral proficiency, and the role that ~
¥ nonvnrbr\l behavior plays in‘that definition. :




5,1.2. Self-esteem and 'ten.cher expectancies N

" As shown in Teble_ 15, for the grade one stuents, Fecling Self was -
predictive of most of the’ CBT ratings. The responses of these young students
- . were basically emotional. ’Iv‘faey.haven't’yet Leuned to di’l'ferentiale the purpose
. for which they receive the rei‘nlqrcemen! from their teacher.: This is their First
_year in schodl for a full day, and perhaps they are  unsure how to distinguish the

role of this new significant other from the roles of their parents. s )

: =5 " ;
, This ¢hanges for grade two,-as School Self and Total Self each predict the

B same four aspects of the CBT ratings. These findings suggest that the student.
-C _Tesponse to the teacher has become somewhat more differentiated in terms of the, Moo = 35
school related abxlny a.djassment of the smdent b . \

For:grade !hree. Behaving Self carrelated signiﬁcnhtl)‘ withteach aspect of
the C:BT rating, Student behavior is the basls for feedback from the _teacher, and
ihe clder students have learned that how chey behay

e’ ‘f!‘ects the way teachers _

,lncemct with them.  These learued behuvmxs affect, the stndents ‘sell-esteem;”

wluch subsequently affeéts future interactians; and the formanon of teachel

: ies. In this'jnter ion, the :students respond - very specil
P P

eally, . as

opposed t()'the mDre generalued response of the earlier grades. . } L 3

51

Sell‘-esteem, pcel?‘sums. and nchievement

. No si Emﬁcmt‘conelanons were found between self- est,eem and peer status
- for any of the grndes R&eurch :has indicated that the effect of peer status ob
: sell‘-es!eem is greater for ain eight year old than for a six or Seven year old (Ruble
‘st/al, 1076)." One would Bavé expected, then; that signifiéa lations would e

. have been fonnd for Knde thiee,, Several suggestions cm be made to explain this. *

The first is thnt the measure of sel concept may not hava eapmred the nature of

—’the sell. that- reﬂecl,s peer “status. .. Present]y, there mn t enough information
ilabl to assess” lhls sibility. Another "‘ i js that the teacher xs'

'mnch more in wntrol or rem[orcement in the French |mmers|ou classroom, than is
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"~ the csse in the regular English clsssrog_mJ Yet another. possibility is that
“classmates, in this p_arlitnl:if French il;rmersion‘sit\.:alion might pot also b the .
truly 'inﬂuential"peer'group for the studenis of the study: - Fi‘lrlher, peer -
—— _interaction outside of the classroom is almost mvannb]y _in English .(based on,
informed parent and (encher repor's) This would .tend th disassociate peer
influence, from language. The results-of this study’ sifggest that it is’hu}\:ivior
rather than language which is being reinforced. Perhaps student nominations or
lhelr pebrs are influenced by peer behaviors which are correlnted to thu upprovnl
of their leacht(, *
~ P ¢ o

< The results showi on o TabldD, a5 found also in other research (Glick, msn
Keough, 1981; Stevens, 1971), mdlcate that. ‘the: accepunce‘dlmensqon of
sociometric status was more closely related to” achlevement. than .was “the
attraction dimension. Results also sbowed a gradunl drop lrom grade:
grnde three in the prediétibility of ‘the social

ercepnon (aurmmn) dlmenslon .
‘social stntus ol‘ clasﬁmntes on tencher ralmgs ‘of Prench nchmvemenb This. Was .

*also posited by White, snd Shipman [1085) wiio found “that sociometric status. was © )

hlghty related to acndemm adjustment at grude one but Bmpped off wnh
mcre:.mg age. The results of tlns study s\lgge;t that it-is perhnp&the altraction
dimension of saciometric status Lhat drops wnh mc:easmg age, nol the acceptance
dimension. A reason” for. this;drop is that perhaps soc

ercep-txon is ano!.her
nspeel of self-esteem,’ in" thnt it is fo d Irom~!eedhack l‘rommws péeru
Pehaps, too, the Kinds'of things for.which studénts receive peet ‘rinlorcement -
change as the student. gels older, espe it

fly as role in “the clnss dnﬂ‘eren}mies and
the teacher becomes a less mportaut reinfore b

Teachers are. known to medme ch dren 's reput; lon

influence their peer smus Peemare

cmown to ;udge shldents on .the wn.y !he il
tescher wdges students (Nadien, 19807 Plulllps, 1983); In the enrller gm‘les the
students may be judged by their peers, end also ay Judge their. oyn étandmg

. with their peers based on teacher feedback. In ihe lntu gradex, peer scceptnnce




may “contine to be. based on teacher feedback, whereas the basis for social

attraction may. thange to Teedback .from the. peers themselves, This feedback, as

’ - aatlier suggested, may have little to do with behavior bemg reinforced by the

teacher. Another very important pomt is that the levﬁ of social ettractmn could
*be_ati“indicator of the relative importance of peers sud teachers as relnforcing .
agents. The stident’ with the léw social attraction scores are lss likely to respond .
" . toTeedback from peers than are those with higher scores. It may be thatin grade

) < one, teachers provide more reml’orcement for oral add r admg aohlevement

behaviors, in. grade two it. may he oral wherens in grade three, teachers are not

- mn!‘orcmg oral or readmg If the studenzs areTot seeing the reinforcement, then

P

lhcy can not provlde their 6 own feedback to their peers, thnt is, the feedback that
they associate w:th theu- status in class. It may ‘also be that teachers are
mnl‘gxc 3 sl'udentsk bu_t‘ lhat-they ‘havé become a less importnnt reinforcer. =,

uehu ex, e:tlncles nml teuher ;atlngf

'I‘encher expebtanmes are vlosely rqlated to teacher rntmgs or language
nchm\ ement in e:xék of lhe three. grades as mdwated on Table 14. This would be

vevident, il as mdxcau-d previsusly,” teuher aud stidents are bun]dmg up a

depmdenw on behaworal contexts, and research has shown ‘that teacher

expectations ar‘ Jormed bused on students behm ior’ (Basseu & Smylhe 1970;-

d:stm pattérn presented ltself on Table 14. The level of the correla{ms )

bctween Ihe teacher ratmgs ahd ‘the CBT mhngs changes The con-elntmns fo;

Soc and Emoti

(ypv.‘s of beh




n

N grades.  Perhaps for the older students, le(c?:es assotiate types-of independent
behaviors as-being disruptive, or 2s bein; simply not conducive to second
Iangungg learning. . -

- ‘ 5 L
The sipii’icanct of the school dimension of behavior is further exemplified
by the results of the multiple regression analysis (Table 16, 17, and 18)~ Either
Task Orientation, Cognitive, or Independence showed the Iar;al regruslon

L ) \mgh], on both Fatings for the three grades. i

- 5.L.5. Teacher exp ‘v.n.ml" dardized French achi 3 -

IR The pnuetn which emerged in Table 14 nlao preaenud itsell in Tables 11

e and 12, for grnde one :md two. Here' again the correll ions between the subtests
nd Task Orientation, lhnn
J.brSoEml and Emohon al...Ode excephbn “was wnth Word Blendmg and Grapheme

" were relnuvely hlgher Wwith !ndependence, Cognlhve“

Dlscnm nation in gmde two, whick showedon]y one si
* Task. On l:( N

l’tagl, coirelation with

-Sentence "v leti Slory Ce ension in grade two, there may be two

¥ - ;, passlble explnnatwns Perhnps the criteria upon which the teacher rates the
g : af(ecllve nspect chnngos from ynd’e two to grade. three, or perhaps it is the way

; students theinselves respond to-the readmg test lhll changes between these two

. gndes. Some’
5 tencher ratings of Fren )’A‘cinevémenv. and the teacher :xpechney ratings. In
" Table’ 14 the al‘l‘ecth and school dimensions of the ratings are.maintained in

changes, rather ‘than the they rate ‘their expectancies. =
ey o BEY W :

In grade three, Independence correlated less highlynzpnn for the ather iwo .

P An ‘interesting’ ﬁndmg was that this pattern dmppema for grade three as |
N shown in Table. .[_:L hese o subtests in grade three are very | similar to

hl nlo this, u,ulned by observmg the corréllmus bev.ween "

-grade thgge, suggesl]p&\zl:: t is the .way that mchen:s rate. achievement that




: C&mbrehenéidn in grade three:
Cognitive rating both howsd the

of oral apd rendmg

they' mlerpret school related behawor ol whlch Task Orien
the hnllmark ; ’

¥ . - ‘, "
The usual vigv of 'i‘uk.Ori;ntation is one where the;
tenéher-nssigned task, by doing seatwork, answering-qu
mstrncuon und 0 forth The lmpormnt point is thnl, the
assigned by the teacher becpuse of the téacher's hehef thnt the ustgnment will
‘enhance educational gosl attainment. The results of thu Ptndy ucmted to the

positive




3

lly, Ianguage

which ‘are not- ¢onsis tent, With the- concept o{ achlevement contamed

. standardized tests.

Clasgroom 1emﬁng iu the-early, g"radES is very. much ‘a4 l‘un’cticn’ of nonverbal |

commlunicatio between teacher ‘and student 1t would appear tlm <the. focus. of
a /
. the Teedback provxded

the Iearnmg of French is contingent vipon. th,e_ way the ~ .t

7 sLudents act m the classroom. * As; the teachers reinforce schocl ela
i W ey are assocmted wnh sell‘-esteem so too ire lhey reml’orc g. ih

of ench lunguage achlevemeui«

lt is‘important to. no(e ihat feedback fmm teacher or smdent is provldcd to’

7 ;
the other behavmmlly, in !erms of ‘what is_said and done Only through lhe

behavi ior of-one; can, lhe Ieamlng of the other’, be mﬂuen:ed in: the mlerchnnge

which. oceurs. Tenchers base thieir ratmg; on. these interactions, -and studcnts .

learn whnt behzmors are expected ol‘ them, paruculnrly the nlder students Penr
stnms mny fot. beas erucial for the older students as it is in regulnr classrooms, 2s

it mny "be thnt peer status reflecls pnmnnly tencher feedback 'as opposed to -
i

feedbuck from peers
An essohtiul aspect. 0f"€ha instructional’ envirbnmunl, the comm\lniénlion ~

" medium, has been alcered in the immé®sion classroom.” Perhaps that Incv., in nud i g 5
of itself; woulrf explam the. focus. of the students and the teachers on the
o e helumoml coni\exls ol these students for the lenrnmg of Frcnch 23 has beeny,

suggested The niture of the remfornement in these classes nppenred to'be for -

I W7 et \ o @ v 5 .




nbext, ‘not. lnnguage, %
are' the 1mportant

language orfentet

For grn.dq one stu nts, a he;wy emphuu on behnvmra\ contexl.s "

ehavmrnl

reml‘orqement of«language as these sl\ldents are.

the lcmlorccment of behavxor t

" ims state of trJns)uon whcre they are snpposed to comprehend more and respond

) more to language. remﬁ)rcemeng The data of this study does not support the idea -
thnt feedback! becomes miore language onented Peérhaps, then,” these st\ldehts

. depend more an the behnvloral ¢ontegt, or on’nonverbal forms of remt‘qrcement -

.= e ~rather than verbnl The data als t; that the behavioral gmpham continues .
S i zrnd&three Y , . o ! o
T conclyde, each teacher's-independ lu of language achi
E ‘nay be critical; a3 teachers constfuct their own idea of language, language' use, o
T . and Jnnguage uchievemenf These same téackiers also construct the behavioral .

“eonl s, m 'which they expect Iangunge nchlwemeut to oceur. Thlz governs what

is being remforced in éach speclﬂc 1 the i I i therem,
Wy the sell-esteem of the students Wlthvl_n: the confines of that particular room, and ’
;, hence the achievement of each student.




ik dlﬂ‘erences in the results for mnles'md lemales
£ _’;

" reinforcement. Tlus could posslbly lend to' a better understandmg cl‘ the

Zthan the “language, - thiat is bemg remforced in-.the_éarly Iirench _immersion *

cl:x;s:oom, and this remforcemen is re)aled to hoth the- ‘sell-esteem and second

" 2. Research to detérmine’the criteria upon which the téacher rates French

achlevement ‘in the early’ lmmersw}r ‘classes. “This would help ‘to determine
whether teachers deﬁne French achlevement the’ same way among lhnm&lvesf’d

-whether tl\ey definé classroomn behavnor conslstently
( . e, v
3. Resenrch similar to lhe w ent st l,o determme whether there will be

'

sociometric stntus of puplls nnd how tlus effects thelr self-esteem.
.
' 5. Rcsenrch to determme the neture of the sell‘ that reflects peer status, and
“Whether it is capahle of .being meunred by the McDaniel-Piers Young 7hlldreh
- Self- Concept Seale. e, Tt

z 6. Research to detetmine if studenls activities outside of the clnssroom in an.
n

glish m|l|eu tend: to dlsus!ocmte peer influence from Iangunge

7. Reséarch to determkne imilnrities and fil{erences in the way that .

dxﬂ‘erent teachers view the two djmensions of behavior, the affective dlmensmn
‘and the sthool dimension. p *

A Research o determine l‘eecher t'alernnce for different forms of peer %




. \ " ’ - . 5
‘_“ 8 Research to detetmme whether teachers associate types of mdependenz
behnvmrs in grade zhree as bemg dlsruptxve xnd/er _pot condncwe l.o second

* language learmng L

D Research to determine if peer. status rel’lects pnmnnly te’acher {eedback as

npposed t6 feedback fmm peers

" 10, Researchfto determine whether feedback in the Jminersio

* becomes more languige ;:_}]ented‘gs the stalats progress ehrou'gh 's'chool,

7 I1. Research to determine teachers ldea§ of Iangusge, language use, nnd

Inngunge achievement. - e 3 s

e L ' 12 R'-search to compnre classroom where teaching style emphasxzes peer

yrs with little éraphasis on this.

interaction with cl

X N
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'FRENCH IMMERSION CLASSROOM PROCESS .

w7 . Teacher ranking of French' Achdavement

Direltions to the. teacher

et . PLEdsaEERK sack BE ‘e childien in your - class with, respect
cheir present ORAL achievement in Frehch. Use any criteria you Wish.
1t is importént only that the ranking be fade in.terms of the ability -
of the children to pse®rench ORALLY-€{7e.} 'to speak and listen) as

o _you belfeve it to b at The :me of thé ranking.

*. . Please do’ not,discuss yout, px‘ocedure with othér teachets until
everyone has compliﬁz their ranking of their own classroom. If you

teach more than one\kindergarten ;ecuan.‘—pleue combine thé sections L»
for the purposes’ ni Tanking. * . 5 . ¥ g

L Do_your ranking by chousmg, the very best ORAL achtever, and' -

_writing his/her name in .space 1'(onme).. Then choose the pooreSB\ORAL

3 achiever and put his/her.name.in the last space. Then choose ti{e next *
= .best, then the hext poorest, and so on. If you cannot choose between
7 €wo children for some reason, use the toss of a coin to assign éach to

. .their position. Wa undefstand thyt this is likely to be the case, es- *

peclally with childrege'in the middle. We understand, as well, that even

the poorer students may bg achiewing very well, indeed.
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School * b

Grade a2 B F
Teacher J
BEST ORAL ACHIEVERS »
4 ” -1 -

1.

%y e <) e

v .
9.

10.
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[ P L | .
14. )
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FRENCH IMMERSION CLASSROOM PROCESS

Teacher ranking of French Achievement

\

Directions to the teather:

*, Please rank ‘each of the c_hudun ln your class with respect to
théir present READING achievement: in French. - Use any critéria you -
wish, It 1is {mportdnt only that the ranking be made initerms_of the .
.ability ofthe children to READ in French as you believe it to be at
,the time of the ranking.  Naturally, a kindergarten teacher will view -
reading. very dlfferently" than a grade .two teacher.

Flease do not diseuss joir ‘procedure:with other teachers until '

everyone: has completed their ranking of their owi classroom.
teagh more than,one kindergarty
for the purposes of panietng.

It you
n Aectien, please «combine the seccfons

D" your ranking by chnag—bo‘g the very best READING achtex‘:er, and
wrt;xng'his(h‘er nané in space 1 (one). Then choose the poorést READ-
ING achievei and put his/her name in the last space.’ Then choose the
next best, ::{n—ﬂm flext poures:. und so on. If you camnot choose .
between two ¢hildren for some Teason, use the toss.of .a coin to assign
each to thelr position. We understand that this is likely. to be'the

. case, especially with childrea. in the middle.’ We understand, as well,
that even the poorer studént may beéch(zv,_ing very well, indeed.
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School s
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Teacher .

BEST READING ACHIEVERS
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