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Abstract

This study had a dual purpose. The first was to compan:

the perceptions of educators with those of dropouts with

respect to the following variables; school work and

attendance, parental support, school life, career plans and

guidance, belonging to school, school rules and regulations,

relevance of school curriculum, and other possible reasons for

dropping out. The second was to ascertain from educators and

dropouts initiatives that could help students stay in school

and/or return to school and complete their high school

diploma. From this research several recommendations are made

to the various Local Education Authorities and School Boards

that could potentially help increase the success rate of

Native students in school.

A review of the literature indicated that many of the

problems associated with dropping out dealt with the student's

family backgrounds, personal c},aracteristics and attitudes,

and academic characteristics. However, Native youth face

other barriers (irrelevant school curriculum, lack of parental

support, insufficient career counselling and homesickness,



etc) that influence them to drop out of school. Data were

gathered by means of two questionnaires based on a review of

tho:! literature; one for educators; and one for dropouts.

On the basis of this study', it was concluded that

differences in perceptions of educators and dropouts toward

early school leavers were overall statistically significant at

the .05 level. It revealed that educators perceived school

work and attendance as important factors in contributing to

Native youth dropping out of school. With the exception of

skipping school and classes, dropouts believed that school

work and at tendance did not affect their leaving decisions.

Educators strongly agreed that insufficient career plans

and guidance contributed to students decisions to drop out of

school whereas dropouts did not consider this area contributed

to the problem but long term planning was seen as somewhat of

a factor.

Educators felt that having a curriculum developed and

taught by non-Natives was a factor in students deciding to

terminate schooling. Dropouts felt that lack of invo)vement

in extra·curricular activities and the fact that the
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development and teaching of the curriculum by non-Natives was

somewhat of a factor in their decision to drop out of school.

Dropouts were more neutral in their opinion about thp.

lack of sufficient communication with parents and the

community whereas educators felt that parents and teachers did

not communicate enough and this contributed to dropping out.

Both groups of respondents felt: that student/staff

relations was not an issue in contributing to student

decisions to terminate schooling. Educators believed that a

lack of parental interest and encouragement contributed to

dropping out whereas dropouts did not consider this area

contributed in their leaving decision.

With respect to the relevance of the school curriculum,

dropouts considered that this, somewhat, contributed to their

leaving decisions whereas educators were more in agreement

that it did.

Overall, dropouts did not consider the listed reasons for

other possible reasons for dropping out contributed in their

leaving decisions, with, perhaps, the exception of having many

friends who had dropped out of school. Educators agreed that
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little educational material in the home, having many friends

who had dropped out, and living away [rom home while attending

school influenced students to drop out.

Educators indicated that parental support and

encouragement was needed to help increase the success rate of

Native students in school. They also stressed the need for

bet ter guidance services and more Native teachers.

Approximately the same number of educators as dropouts

suggested having a high school on the Reserve and more

involvement in extra-curricular activities would help increase

graduation rates.

The findings of this study may have implications for all

stakeholders involved in the education of Native child:cen.

Recommendations were made with respect to helping students

develop plans; establish effective communication

between school personnel/parents and students; assisting

students in residential situations; improving gUidance

applications within schools; addressing the use of culturally

relevant material; increasing extra-curricular participation;

and establishing a monitoring system for "at risk" students.
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CHAPTER 1

INTRODUCTION

Education plays a key role in native plans for the future,
both in enhancing respect for tradit:i.onal cultures and in
providing the knowledge essential for future econom:i.c success
(Allen O. McH:i.11an, 1988, p. 300).

Education, in many cultures, is perceived as a means to

improved lifestyle; it is seen as an avenue that allows

citizens in society to attain their career goals and develop

to their full potp.ntial. Through education, individuals gain

the necessary knowledge, skills, attitudes, and values which

will enable them to function effectively and efficiently in an

ever changing and complex world. Consequently, lack of

education, potentially, leaves the individual with limited

life choices, fewer job opportunities, the likelihood of

increased criminal activity, and more often than not,

dependent on government assistance (employment insurance (El),

and social assistance) in order to s~lrvive. The greatest loss

of all is in human ta)ent and the contribution this creativity

can make toward the provincial, national and global economies.



unfortunately, the young people leaving school, prematurely,

are the ones who are less prepared to meet the complexities of

modern social, political, and economic 1i fe . This philosophy

is expoused in both non-native and native cultures. Both

groups acknowledge and understand that lack of education leads

to unnecessary and avoidable loss of social and economic

benefits, both to Canada and to the Native people themselves.

In January 1991, a Canadian Senate committee studying

child poverty, outlined several negative economic effects of

the greater high school drop-out rates experienced by children

from poor families. In fact, the Senate committee concluded

that if the current rates of poverty-induced dropping out

persist over the next 20 years, Canada will be in a poor

economic situation. It painted a bleak picture by outl ining

the financial burden and likely economic cost of; loss of

income and productivity ($23 billion); foregone income and

sales taxes ($8.4 billion); increased government transfer

benefits, such as employment insurance and social assistance

($1.4 billion); reduced contributions to EI (S220 million);

and higher unemployment rates. Poverty-induced dropping out



permanently adds 0.2 percentage point.s to t.hese national rates

(Canada Parliament Senate, 1991).

If this bleak economic picture is not. enough to convince

canadians of the need t.o improve our schools and d~crease the

dropout rate, the finding by Ross (1991), in Education as an

Investment for Indians on Reserves: The causes of Their Poor

E:ducational Levels and the Economic Benefits of Improving

Them, should. He observed that:

Countries with high levels of human capital, acquired
through investment in education, will be the economic
leaders in the world stage. Consequently, if Canada
wishes to compete on the world stage and remain
internationally competitive it must squeeze all it can
from its scarce human capital. It IIlUst drastically
reduce its average 30\ high-school dropout rate; it must.
encourage former drop-outs to return to school; and it
must encourage more students to continue their studies
beyond the secondary school level (p. 2).

In addition to investing in education for the purpose of

retaining or increasing Canada's international competitiveness

Ross also noted that:

Around the year 2020, it is estimated that for the first
time in Canada I B recorded history, there will be a larger
proportion of the population over 65 years of age than
under 20 years. This inversion of the population pyramid
will place great pressure on Canad.. to maximize the use
of its shrinking labour force. If it does not, the



social, educational and health standards that Canadians
have grown to accept and enjoy will be placed in jeopardy
simply because we will not be able t.o afford them (p. 2).

As Canadians approach the 21st century they will be

forced to debate and solve many difficult and perplexing

problems. Issues concerning the revamping of our social

programs and the criminal justice system are being discussed

at this time. The final outcome of these policies is din~ctly

linked to the success of the education system including the

retention of youth through to high school graduation. Without

the latter, youth lack, according to Gilbert, et al. (1993),

"the necessary education required to receive even a basic

standard of living and are restricted to a lower quality of

life" (p. 57).

Statement of the Problem

If Canadians are to begin improving education levels they

could find no better place to start than among the Native

population. According to Mercedi (1990) the dropout rate

among registe::-ed Indians is around 70%. Although this

statistic may E.'eem excessive, other researchers have drawn



similar conclusions. For example, Peng and Takai (19B3), in

studying the dropout rate arrong American Indians, found it to

be 29.2\; Hill (199J.) , reported that the American Indian high

school dropout rate exceedei 65\ nationally; and Chavers

(l99l) reported that the dropout rate of American Indians was

50\ or above.

A closer examination by Ross (1991) of dropout statistics

for native people in Canada revealed the following:

For 1990, it is estimated that around 69,000 young adults
on reserves between the ages of 15·34 had left school
before completing high school. Almost one-half of these
(33,000) had not even completed grade nine and were
considered functionally illiterate (p. 3),

Furthermore, Ross compared the educational levels of various

groups in Canada (as shown in Table 11 .



Table 1

It, CQIDparhon of the Educ:ation Leyele of Indian. On_Reaerye

with Other PopulatioD Groupe 15~43 Yean of Age 1986

Education On-Reserve MIN~ Non-Aboriginal
Level Indians Aboriginal" Canadians

0·8 years 30.3 H.O 4.5

9·13 years 46.1 40.8 31.6

completed high 5.0 12.1 16.3
school

Incomplete 10.4 16.5 19.3
post - secondary

Completed 7.' 15.8 18.6
trade 0'
college

University 0.7 3.8 '.7
Graduate

Total 100.0\ 100.0% 100.0\

" In this and subsequent tables, this population group
includes Metis, Inuit and non~status Indians, but excludes
status Indians living off·reserve.

(From Ross, 1991, p. 4)

The information shows two significant statistics. First,

over 75t of reserve Indians aged IS~34 have not finished high·

school and less than lOt have a trade certificate or

university degree as compared to 36.1% of non'aboriginal



Canadians. The second, is the fact that alroost three times as

many reserve Indians as non-aboriginal Canadians have not

completed grade nine and are, therefore, considered

functionally illi terate.

Data from a 1986 census had also illustrated the gap in

educational attainment between the aboriginal population and

the overall Canadian population. Figure 1 shows that, "on

average, 45\ of the on-reserve and 24\ of the off-reserve

adult Indian population have less than II grade nine education.

This compares to 17' of the non-Indian population- (Economic

Council of Canada, 1992, p. 6).
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Figure 1
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The consequences of dropping out of school at such an

ea:l.'1y age is devastating; at best it leads to low paying jobs,

and at worst, reliance on government assistance. Kaplan and

Luck (1977) noted that youth who drop out are more likely to

become burdens on society and require public assistance.

Dropping out of school often leads to unemployment, or to

underemployment in low-paid, often part-time jobs (Polk, 19B4;

Glibert, et al., 1993).

According to a report by Employment and Immigration

entitled, Tackling The Dropout Problem (1991), dropouts make

less money, have lower lifetime earnings, have problems

finding and keeping a job, are unemployed more often and for

longer times, and marry at early ages. Female dropouts are

more likely than female graduates to be in occupations

characteri2ed as a female-job ghetto. Ross ;1990) reported

that this poor educational level puts dropouts at a serious

disadvantage in the competition for jobs with better educated

workers. sinclair (1983) had voicsd similar concerns when he

stated that:

Regrettably, without a grade ]2 education, many doors of
opportunity remain closed. Many of our young people,
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lacking skill training and basic literacy, are non­
competitive in the present job market. Each year more of
our people - our young people - are added to the total ot:
those who remain behind closed doors (p. 11).

spain and Sharpe (1990), in their study, Youth Transition

into the Labour Market, based on youth in Newfoundland

schools, concurred with the conclusions by Ross (1990) and

Sinclair (l98J). They noted that;

Dropping·out, that is, leaving an educational program
before its completion, is a major choice pat tern of
concern, because in general, it is regarded to be too
early a departure from a pattern that leads to the
attainment of the higher order employment goals. At a
minimum, early program leaving threatens the abi lity of
the person leaving to adapt to the labour market (p. 12.) .

Irwin (1988) painted a bleak assessment of the

environment that Inuit youth encounter as they grow into

adulthood. He indicated that:

the present economic prospect for the Inui t may well be
one of the worst in Canada marked as it is by poor levels
of education and high unemployment. If current trends
continue, most of the Inuit living in the Arctic in the
year 2025 will be second generation wards of the State
whose society, economy and culture may have more in
common with an urban slum than with life their
grandparents knew (p. 40).
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Woods and Griffiths (1995) concurred with Irwin and

observed that in ·severOJ_l communities in the Baffin Region.

the rates of soc.i.al Assistance approach 80t and many of the

employment positions are government related- (p. 10).

working at. jobs that pay the minimum wage or relying on

government assistance, can and often does, cause an individual

or their family to live in poverty. Ross (1991) outlined this

fact. (see Table 2) by observina that Indians residing on

reserves have incomes much below either MIN (Metis, Inuit,

Non·statusJ aboriginal peoples or non-aboriginal Canadians.

Table 2

Median InpQmes of Indians On_Ruenu ond Otber Population

groupo Ago 15-31 1990

Level

Income

\ of non­
aboriginal
median

On-reserve
Indians

$ 5,873

41.3t

MIN Aboriginal Non-Aboriginal
Canadians

$ 11,028 $ 14,226

77.5\ 100.0\"

• Total incomes, from all sources for 1985 as reported in the
1985 Census, adjusted for inflation to 1990 levels. The data
only include who reported some income during the year.

(From Ross, 1991, P .7)
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From further analysis of the information in Table :2, it is

obvious that Indians residing on reserves had the lowest

incomes of the groups being stUdied.

The low incomes shown in Table 2 also help explain the

blt:!ak picture displayed in Table 3. The information reveals

that in 1986 close to one-half (48%) of Ind:'an families on

reserves were living below the pove~ty line. In addition, the

poverty rate for Indians on reserves was three times greater

than it was for non-native families, and over twice as great

as that for mixed aboriginal families. Secondly, the data

reveals that the poverty rate for children on reserves is 2.6

times the rate for non-aboriginal children.
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Table 3

RateD of Pami ly Poverty for Indian and Other POPulatign GrgUP'

by Selected ChArest-rhUS' 19B§

Characteristic Mixed Non Aboriginal
Aboriginal Aboriginal

All Families ". 22' 16\

On-Reserve ,8\

Off-Reserve ,)\ 22. 16\

All Children 51\ 27' 20\

On-reserve 52.

Off ~reserve 50' 27\ 20'

Aboriginal people living on reserves are Indians.

(From Ross, 1991, p. 81

Living in poverty has a negative effect on families and

consequently children who want to complete their schooling.

For example. the Canada Parliament Senate report (1991)

clearly showed that the drop-out rate of children from poor

families was twice that of children from non-poor families.

In addition, in poor families the expenses incurred with

sending children to school are difficult to meet. For

example, the cost of school materials, clothes and extra-

curricular athletic and social activities can strain poverty
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incomes. Likewise, attending school rather than working and

contributing to family income may be regarded as a luxury in

many poor families. Consequently, once the compulsory age of

schooling has been attained, there is a strong financial

incentive to leave school.

Another income related factor that leads to Indian

ch.ildren dropping out of school is associated with students 01

reserves who are required to leave their homes to attend high

school. This creates several problems for fami.lies with low

incomes. Firstly, when a child gets homesick or a parent

needs to know how their child is adjusting, expensive phone

bills and travel may be necessary. secondly, Native children

who attend high school are SUbjected to a foreign environment

with non-Indian peers from higher-income families who can

often afford the extra costs of attending school.

Consequently, their feelings of being disadvantaged are

constantly made evident to them. In such an environment,

whether Indian or not, adolescent students find it difficult

to maintain their self-esteem among their "better-off" peers.

This can lead to a strong desire to drop out.
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Until this vicious cycle of low education levels leading

to low paying jobs, and low paying jobs leading to poverty,

and poverty causing low educational levels can be reversed,

the dismal situation on many reserves will remain the same.

Information policies and programs that can help break into

this cycle, especially with respect to retaining students in

school until high school graduation, could help reverse such

trends.

The overall intent of this study was to compare the

perceptions of selected school personnel in Native schools

with those of Native students who had dropped out of school

with respect to several variables related to attrition and

retention. More specifically, the following research

questions were addressed:

1. Is there a difference between the perceptions of school

personnel and students who have dropped out of school with

respect to:

a) school work and attendance;

bl career plans and guidance;

cl belonging to school;

d) home/school communication;
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e) student/staff relations;

f) parental support;

91 relevance of the school curriculum and;

hi other possible reasons for dropping out.

2. What ocher factors do educators and the students who have

dropped out of school consider contribute to dropping out?

3. What specific factors do school personnel and the students

who have dropped out of school consider would have helped

them:

(a) stay in school; and

(b) return to school and complete their high school

diploma? .

4. What affect did liVing away from home have on a student I s

decision to drop out?

Significance of the .turly

A review of the literature indicates that a real

need exists to conduct research in the area of percept ions

related to Native student dropouts. Individuals perceive

events and circumstances and then act on their perceptions,

For example, if individuals perceive school as challenging and



17

interesting they are more likely to attend regularly and try

their best. On the other hand, if students perceive school as

irrelevant or boring they are more likely to skip classes and

work to their potential. Consequently, from analyzing

the perceptions of educators concerning Native

students drop out of school, ai.J comparing them to the

perceptions of Native dropouts, a number of insights may

emerg~. These insights could le<1d to policy and operating

procedure changes within Native schools that will reduce the

attrition rate and increase the chances of graduation. Also,

the results of this research may help school personnel

understand schooling from a Native student perspective, design

relevant curricula, establish effective

methodologies when teaching Native children, and create,

overall, a better learnin3' environment.

In essence, the findings from the proposed research may

permi t teachers, school administrators, and local education

authorities to improve their schools and encourage Native

children to continue with education through to successful high

school completion.
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This study will also add to the findings of other

research in this area, particularly that of Mackey and Myles

(1990) whose study on Native dropouts in Ontario public

secondary schools was fairly extensive. However, the latter

work did not specifically examine the critical issue of

students who dropped out 0-:: Band operated schools located on

Reserves. Such schools have some of the most serious

attrition problems in Canada and are the central focus of this

research.

Limitations

Conclusions and interpretations arising from the results

of this study will have to be considered with regard to the

following limitations:

1. Since the study is confined to dropouts on isolated

reserves in Ontario, the results may not be generalizable

to other areas of the province, or the province in

general.

2. Dropouts contacted will be restricted to those available

wi thin the area at the given time of the study.
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3. The study will not overcome the perceptions that dropouts

may have about themselves or the last school attended.

4. Reasons given by students for withdrawal may not reveal

the actual causes.

Definition of Terms

To clarify the meaning of terms used in this study, the

following definitions are presented:

INDIAN: a person who pursuant to the Indian Act is registered

as an Indian or is entitled to be registered as an Indian.

This registration may be on Band lists or on the general lists

of non-reserve resident Indians.

GRADUATION: indicates the Indian student's completion of

grade 12.

BAND: a group of Natives who share the use and benefit of

Resoarve Lands.

BAND/LOCAL CONTROL: the control of Native education by the

local people who are members of Indian Bands and Nations, in

the Ontario Region of the Department of Indian Affairs,
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DISTRICT: the area in which a number of Bands live within the

Ontario Region of the Federal Department of Indian Affairs.

DROPOUT: a term used to describe any student who left school,

for any reason except death, before graduation or completion

of the ~lrade 12 program of studies in Ontario.
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CHAPTER 2

REVIEW OF THE LITERATURE

Introduction

An analysis of the literature concerning the dropout

phenomenon reveals that it is a very complex subject and is

replete with des. '"iptions of predictors of high risk students.

This creates a problem to the extent that it becomes difficult

to view the concern whole; it makes it hard to

distinguish the myths from the realities about dropouts,

especially for Native people. Despite ehis problem however,

the major.ity of the information presents a fairly clear

picture of a dropout. Hoyt (1962), for example. typified the

dropout as follows:

He is more likely to be a boy than a girl, to be below
average in intellectual ability and even lower.
relatively speaking, in academic achievement. He will
not have participated in many echool activities and will
have his closest friend outside of the school population.
He com~s from a relativity large town and is attending a
relatively large high school. His parents are likely to
be frOm a lower social stratum and his father employed in
a lower class occupation. Neither his parents nor any of
his brothers or sisters are apt to have distinguished
themselves in terms of educational attainment. While he
mayor lnay not express an active like or dislike for
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school, he is apt to be absent rather frequently and in
other ways to demonstrate the attitude that he really
does not belong in the school building (p. 516).

More recent studies, support the findings of Hoyt, but

cHsagree in terms of intellectual ability. For example,

Deblois (1989) stated that "most dropouts do not have low

10 's, are often two years behind their peers in reading and

math skills, possess a very low sense of self-esteem and by

the time they reach the seventh grade they have been kept back

for one or more years" (p. 28).

Further, students who have been delayed in their

schooling or who behind their age group, tend to

experience higher rates of wi thdrawal. Such delays are

frequently the result of being held back because of linguistic

difficulties, learning disorders, or academic failure (Hoffer,

1986) . Similarly, students who have intact families (two

parents) are more likely to continue their schooling than

those who are from single family homes (Rumberger, 1987). The

typical dropout, as described in the literature, experiences

difficulties in learning from primary school on up, and often

has repeated failures (Bachman, 1971; Spain & Sharpe, 1990).
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Finally, Young and Reich (1974) believed that dropouts ....ere

students who exhibited poor attitudes toward school, had poor

attendance, were failing in subjects, lacked credits and were

among the oldest in their grade level.

The description of the dropout by Bowker (1992)

incorporates the work of the previous findings. He described

dropouts as:

coming from a distinct ethnic group; they are often from
10""- income families; they frequently corne from one­
parent homes; the educational levels of their parents and
older siblings often stop short of high school
completion; they have experienced repeated failure in
school; they may be the products of dysfunctional
families and physical, psychological, or sexual abuse;
they may come from homes where a language other than
English is spoken; they may come from a family where drug
and alcohol abuse is a problem; they may become pregnant
during their adolescent years; and they may have
experienced a variety of forms of racism, stereotyping,
or discrimination from early childhood (p. 7).

Such descriptions present a fairly clear view of a school

dropout. However, to gain a greater understanding and

appreciation as to why individuals drop out of school, the

literature on various predictors and characteristics will be

discussed in more detail.
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Family Background

The variables and factors discussed under family

background are subdivided into seven categories which include

socio-economic status, parents' occupation and income level.

number of natural parents, family size, parents' educational

level, educational material in the home, and sibling dropouts,

socia-economic Status

With the exception of one study (Watson, 19761. all the

literature analyzed noted the importance of socio-economic

status as a variable in the dynamics of dropping out. The

most universal finding in dropout research literature is that

children from families of low socio-economic status are more

likely to dropout than children from a family of high socio­

economic status.

Mackey and Myles (l990) reported t.hat "Met.is and off·

reserve dropouts were more likely than on· reserve dropouts to

agree that they left school because of financial hardships at

home and most economically disadvantaged students reported

themselves or were reported by others as dropping out to e~'rn
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their own money" (p. 64). In an earlier study completed by

Larter and Eason (1978), it was concluded that 57.4% of

dropouts fell in the lowest socia-economic background

category. E"rieson (197G) , found tbat 57.7\" of the group he

studied came from a low socia-economic background, whereas

only 7.1% came from a high socia-economic background. In

addition, the research performed by Ekstrom et al. (1986)

using the "High School and Beyond" study noted that the two

background characteristics most strongly related to dropping

out were socia-economic status and race/ethnicity. Similarly,

the work done by Rumberger 119B?) supported the finding of

Larter and Eason (1978), Frieson (1976), and Ekstrom et al.

11986) by observing that "dropout rates are higher for

students from families of low socioe-conomic status, no matter

what particular factors are used to measure socio-economic

status" ( p. 110). Likewise, Ross (1991), from analyzing the

Senate report, concluded that "the dropout rate of children

from poor families was twice that of children from non· floor

fa:nilies" (p .9).
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Parents I occupation and Income

An analysis of the literature, reveals that students from

families with lower incomes had much higher drop out rates.

This finding is supported by Zamanzadeh and Prince (1978). and

Ross (1991). Watson (1976). on the other hand, found that the

occupational status of the fathers I of dropouts was not

significantly different from the general Ontario male

population of the same" age. Although the median family income

among the dropouts was lower than the provincial average

($11,500 versus $14,000), he concluded that this does not

reflect severe economic hardships.

Nwnber of Natural Parents

The family situation appears to directly affect the

decision of a child to remain or terminate schooling. The

implications seems to be that children from single parent

families are likely to be under greater economic pressure to

contribute tc. the family income or the children are incapable

of dealing with their home environment. Whatever the reasons,

it is evident that children from single parent families drop
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out of school at a greater rate than those students who live

with both parents, For example, several researchers noted

that dropouts were found to be more likely to have separated

parents than non-dropouts (Hamreus, 1963; Livingston, 1958;

Lloyd. 196B; Tuel, 1966). Similarly, Zamanzadeh and Prince

(197B) found that "only 54\ of dropouts were living with both

parents compared to 90tr of non-dropouts" (p. 307). Steinberg

et al. (1984) noted that single parenthood is consistently

seen to be a variable related to high dropout rates.

Likewise, Ekstrom et al. (1986), found that "the mothers of

dropouts were more likely to be working and that dropouts were

less likely to have both natural parents living at home" (p.

]58). In addition, Hodgkinson (1990) reported that "31% of

dropouts came from single-parent homes" (p. 7).

FlUJIily Size

Another factor that has a bearing on dropouts is family

size. As Watson (1916), Ekstrom et al. (1986) and Steinberg

et al. (1984) noted, dropouts often come from large families.

Although Schwager (1974) does not investigate family size as
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an independent variable associated wit.h dropping out, he

estimated the family size of his Metis and non-status

population to be four. Bowman and Matthew (1960) found in

their research that dropouts often came from families with

five or more children, while graduates came from families with

four or less. Similarly, Larter and Eason {197B}, in their

study of dropouts, noted that dropouts came from large

familieS' with the average number of children being 4.7.

Parents Education Level

Rumberger (1987) concluded that "low educational

attainment levels of parents is one of the family-related

factors related to dropping out" (p. 110). The general

finding is that parents of children who decided to terminate

their schooling were themselves dropouts. For example, :-1ink

and Barker (1968) described the dropout as "coming from a

family that does not value education highly and has a history

of low educational attainment" (p. 17). Likewise, Tseng

{1972} supported this view by noting "dropouts as a group had

parents of lower educational levels and fathers whose
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occupation could be characterized by lower levels of

difficulty, responsibility, and prestige" (p. 462).

Duncan (1973) found that the parents of potential

dropouts had less formal education than parents of potential

persisters (p. 104-106). Similarly, Zamanazdeh and Prince

(1978) found that the parents of dropouts were almost always

themselyes dropouts. The Northern Alberta Development Council

(1984) study, which included Metis and Indian students as a

sub-population, found that 75\ of the dropouts interviewed had

parents who were dropouts. Similarly, in the Bass and Tonjes

{1970) study, 20% of the parents of both dropouts and

graduates had no formal schooling and only one parent in seven

was a high school dropout. Gillespie (1979), in similarly

findings, concluded that the value placed on education by

parents, as measured by the amount of encouragement they gave,

or by positive and negative attitudes towards education, was

usually a factor related to a student's decision to drop out

of school.
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Educational Material in the Home.

A comprehensive review of the literature, revealed that

little research has been done in this area. However. several

studies have shown that the absence of learning material in

the home is one of the family-related factors associated with

dropping out. For example, Rumberger (1987) and Ekstrom et

al. (1986) noted that dropouts were found, generally, to come

from families with a weaker educational support system; they

had fewer study aids in the home and les9 opportunity for

learning outside the school environment.

sibling Dropouts

Several authors have addressed the fact that the

likelihood of an individual dropping out increases when

another member of the family has dropped out of school. For

example, zamanazdeh and Prince (1978) sU9gestpd that

students may drop out because it is a "family tradition" (p.

314). Similarly, Watson (1976) found that among the dropouts

in her sample, "half had a brother or sister who had dropped

out" (p. 69). The Northern Alberta Development Council (1984)
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found that most school lcavers had other family members in

addition to their parents, who had left school. Finally, a

report by Employment and Immigration entitled, Tackling The

Dropout Problem (1991) listed older brothers or sisters who

have dropped out as a family-related risk factor.

Personal Characteristics and Attitudes

There are three variables and factors discussed under

personal characteristics and attitudes of student dropouts.

They include age I gender, and peer relationships.

Age

Zellar (1966) reported that one of the primary factors

which may cause a student to drop out was "grade-placement two

or more years below age level" (po 20). In similar findings,

Gilbert and Ellis (1972) reported that while 47\ of the

students who withdrew from Vancouver schools were in grades 10

or 11, where the normal ages for students would be 15 and 16

years respectively, the median age of the school dropouts was

17 years, and 7 months. Walter and Kranzler (1970) concluded
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that age could be used consistently to predict potential drop

outs.

spain and Sharpe (1990), in their survey of early school

leavera, concluded that "the average age of the school leaver

was 17.7 years and the range of age was 14-23 years old.

Seven point six percent were well below the legal school

leaving age of 16, yet 14!lr were 19 years or older, which is

beyond the age that people normally remain in school" (p. 47).

The Northern Alberta Development: Council study (1984) found

that students leaving school before the age of 16 tended to be

from the rural areas and that while Native students leave at

approximately the same age as non~natives, t.hey tended to

complete fewer grades. However, the Saskatchewan Inner Ci ty

Dropout (reO) study (Saskatchewan Education, 19B5), found that

almost 40\ of the Indian dropouts and 30\ of the Metis and

non-Status Indiana left school before the age of 16 in

comparison to 17\ of non-native dropouts.
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Gender

The classic dropout finding is that more males drop out

than do females. While males are more likely to cite school­

related or economic reasons for dropping out, females more

often report personal reasons including pregnancy or marriage

(Northern Alberta Development Council, 1984; Rumberger, 1987;

spain and Sharpe, 1990; and Watson 1976). Guest (1968)

reported that 52,6\ of the total leavers in 1964-65 in

Winnipeg were males. Similarly, Fleming (1973) found that,

approximately 61.5\ leaving in Windsor, Ontario, in 1971-72

were male.

The Saskatchewan leo (198S)study found that "Sot of 13

year old dropouts were female, but the male/female ratio

balanced out by age 15. The majority of status Indian

dropouts from all grades were females; in contrast, males out~

numbered females among Metis/non-status and among non-Native

dropouts" (po 30-31).
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Peer Relationships

According to Rumberger (1987). -although it is known that.

many dropouts have friends who are also drop)uT;s and who share

many of the same educational aspirations and attitudes toward

school, it is not clear to what extent and in which ways peers

influence the decision to leave schaaP (p. 110). Ekstrom et

a1. (1986) found that dropouts were less likely to feel that

they were popular at school, were more likely to feel that

they were regarded as trouble makers, and their chosen friends

appeared to be more alienated from the sehoul environment than

were friends of those who persisted through schooling.

Similarly, Mackey and Myles (I990) noted that more than

half of all respondents agreed either that dropouts tended to

have friends who had already dropped out or they believed this

to have contributed to their eventual withdrawal. spain and

Sharpe (1990), on the other hand, found that only l.n of

students gave this as a reason for dropping out.

Zaman zadeh and Prince (1978) found that dropouts

either more isolated from their peers or were excessively

involved with friends. Similarly, when asked what things they
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liked best about school, 60\ of the dropouts in the Northern

Alberta Development Council (1984) study mentioned the

presence of friends as compared to only 25\ of those who

remained in school.

In the Saskatchewan Inner City Dropout: (Saskatchewan

Education, 1985) study Native students reported being made to

feel unwelcome by other students. They also experienced a high

level of social isolation at school, and were the target of

name calling and insults.

Academic Characteristics

Under academic characteristics, six variables and factors

discussed. They included grade retention/failure,

disinterest/dissatisfaction with school, attendance,

discipline. homework, Q:!d involvement in extra curricular

activities.
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Grade Retention/Failure

In the Report of the Royal CommissiC'fl on Education and

Youth, Warren (1968) stated that very few students benefit

from non-promotion. He qualified his view by stat.ing: "there

is no doubt that repetition of grades, especially at the

elementary level, is a major reason for withdrawal from

school ... those forced to repeat often become frustrated and

drop out" (p. 39) Similarly, Ducan (1973), in his study C'lf

potential dropouts in a Newfoundland school district, showed

that grade repetition for students who were potential dropouts

was quite high. Crocker and Riggs (1979), in a Task Force on

Education, stated that "the dropout tended to be a low

achiever and failed at least one grade prior to leaving

school" (p. 25). In similar findings, Zaman zadeh and Prince's

data (1.978) revealed that. "59\ of dropouts failed two or more

subjects compared to only 17% of non-dropouts" (p. 309).

Mackey and Myles (1990) concurred with these earlier studies

by concluding that getting poor grades in tests and exams or

failing courses is characteristic of students who drop out.

The Northern Alberta Development Council (1984) study also
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supports these findings with almost one-half of tne dropouts

scoring below 50\ in various subjects (p. 17).

Numerous other studies have documented the poor acadellic

achievement of dropouts as measured by grades, test scores,

and grade retention, (Ekstrom et a1. 1986; Rumberger, 1987;

Wehlage 'Rutter, 1986). Two Canadian studies support the

idea that grade retention has an effect on dropping out. The

Northern Alberta Development Council j 1984) study found that

while Native and Caucasian students leave school at about the

same ages, Native students usually complete fewer grades

before dropping out. Similarly, the Saskatchewan Inner City

Dropout (Saskatchewan Education, 1985) study found that -sa

of non-Native, 73. 9t of Metis/non-status, and 63' of non·

N.:::.tive students were far behind the grade level for their age-

(p. 32).

The only study to contradict the findings that poor

academic achievement, and the repetition of grades contribute

to a student dropping out, was that of Watson (1976). She

found that only 28' of the dropouts were failing according to

her criteria, and concluded that "dropping out is not
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primarily a response to failing school marks and eb.minating

failure will not eliminate dropouts· (p. 265)

Dis.:l..nterBst/Dissatisfaction with school.

Disinterest or dissatisfaction has been considered as

indicator of alienation from school life. Mackey and Myles

(1990) concluded that 40' of dropouts quit school because of

boredom or lack of interest in school subjects. Kennedy

(1966) and Gillespie (l979) noted that the chief reason for

students dropping out of school was because of a lack of

interest. In similar findings, Cervantes (1969) found that

dropouts had more than twice as many items that they disliked

about school when compared with graduates. Likewise, EkstrOlfl

et al. (1986) found that dropouts were less interested in

school (60% versus 79%) and leas satisfied with the way their

education was going (4S' versus 69%) than Etudents who stayed

in school. These finding were echoed by the research of Spain

and Sharpe (1990) who reported that "<11.1' of the sample

complained that the programs were dull and uninteresting" (p.

39). Zaman zadeh and Prince (1986) also found that dropout.s
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reported that they paid less attention in class (at

74\) than did non-dropouts.

This recurrent theme emerges in the work by the authors

of the Saskatchewan Inner City Dropout (Saskatchewan

Education, 1985) study and the Northern Alberta Development

Council (1984) study. In both cases, Native and M~tis

students cited lack of interest in the content of education

and general alienation from the school environment for

dropping out. In the Saska cchewan InnE!r Ci ty Dropou. t study,

the reason most often given by students for dropping out was

that school was deemed to be irrelevant, that students were

disinterested, or that they preferred work to continuing in

school. In the Northern Albert:a Development Council (1984)

study, lack of interest and dissatisfaction with the school

atmosphere were the attitudes most frequ:-ntly expressed by

dropouts.

Attendance

Most of the investigations considering attendance found

that the dropouts were absent from school significantly more



40

eft,en than non-dropouts (Ekstrom et aI, 1986; Hamreus, 1963;

Hopkins, 1964; Howard, 1972; Livingston, 1958; Lloyd, 1968;

Mackey &. Myles, 1990; Rumberger, 1987; Stroup &. Robins, 1972;

Tuel, 1966; Wehlage & Rutter, 1986; Zellar, 1966).

Greene (1966), Silberman (1970), and Tuel (1966) all

reported that the frequency of absence increased as the

dropout progressed through school. Howard (1972) discovered

that in their last full year of school nearly 23\ of the

dropouts missed 25 days, while for non-dropouts only 0.5\ were

absent that often. Truancy was also an important

discriminating factor in zamanzadeh and Prince's (1978) study,

They reported that "97\ of dropouts skipped school regularly

compared to 7\ of non-dropouts" {p .. 308). Mackey and Myles

(1990) noted that absenteeism was the variable most clearly

associated with dropping out.

Homework

Not completing homework may be associated with, or

contribute to a student dropping out of school. For example,

Mackey and Myles (1990) reported failure to do homework as a
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key factor among Native dropouts. The same researc~ers noted

that "the low educational attainment of many Native parents

results in parents who are unfamiliar with the education

system, especially homework, and f~nd themselves at a lost to

provide their children with assistance in completing homework

and assignments" (p. 25). Similarly, Ekstrom et a1. (1986)

had found that dropouts, not surprisingly, reported doing less

homework (2.2 hours per week versus 4 hours) than those who

stayed in school. Earlier research of Zamanzadeh and Prince

(1978) revealed similar findings. However, it should be noted

that such research didn I t outline how not doing homework

affected a student' 5 decision to drop out of school.

Discipline

According to Sharpe and Spain (1990) "10.St of the

students in their sample dropped out because of discipline

problems" (p. 40). Wehlage and Rutter (1986) found that the

existence of discipline problems was a good discriminator of

dropouts. stay- ins, and college-bound students. Ekstrom et

al. (1986) also found that dropouts tended to be disciplined
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more for behaviour problems such as being late, cutting

classes, being suspended or being placed on probation. The

same researchers further indicated that dropouts were

likely to have serious problems with the law. Zamanzadeh and

Prince (1978) found that "dropouts had problems with teachers

in elementary school and that these difficulties increased in

secondary school (p. 308). Similarly, the Northern Alberta

Development Council (1984) study found that almost three

quarters of the dropouts had discipline problems. Finally,

Mackey and Myles (1990) concluded that persistent truancy and

lateness set the stage for conflicts between educators and

students and contributed to dropping out.

Extra Curricular Activities

Student involvement in extra-curricular activities also

appears to have an impact on the decision to remain in, or

drop out of, school. Mackey and Myles (1990) noted that

"almost all educators in the schools felt that participation

in extra curricular activities improved a student's chances of

remaining in school and Native dropcuts rarely got involved in
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after·school activities" (p. 63). Similarly, Bell (1967) had

observed that 68% of the dropouts were non~participators as

compared to only 4% of the non-dropouts. Dentler and

Warshauer (1968) echoed the same results in terms of extra­

curricular activities. Ekstrom et al. (1986) hdd also found

that dropouts had lower levels of participation in most extra­

curricular activities. Likewise, a report by Employment and

Immigration entitled, Tackling The Dropout Problem, (1991)

listed little or no participation in extracurricular

activities as a school-related risk factor. In contrast, the

Northern Alberta Development Council (1984) study had found

that "44\ of dropouts mentioned sports as one of the things

they liked best about school" (p. 18).

The Impact of Other Factors on Education

The variables discussed under other factors affecting

educational attainment are subdivided into eight categories

which include residential schools, school curricUlum, home

environment, poor health, progressive retardation, cultural

alienation, alcohol and drugs, and low self-esteem.



Residential sohools

In addition to the various family and personal variables

previously discussed, other conditions hinder the educational

progress of Indian children on reserves. For instanoe, many

Native students were forced to attend residential schools.

The existence of these schools had, and continues to have, a

devastating effect on the lives of Indian people. Ovide

Mercredi described the affects of such places in the following

st<ltement: "the impact of that policy of assimilation is the

demise of our people" (1994, p .2).

In collecting statements from individuals who experienced

life in residential schools Bull (1991), found that all

students recalled the homesickness, the lack of family

contact, the unfamiliarity of the new environment, the lack of

personal freedom, the "cold" atmosphere, the "distance"

(social distance) placed bet.....een educators and Native

children, and the fear, initially of the unknown, but later

the fear that was instilled in their hearts and minds as

children. Students residing at these schools were "not

allowed to speak cheir own language, praccice their own
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religion, were physically and sexually abused and had to

endure long durations of time away from family and friends.

In fact, 20\ of those interviewed in a 1972 survey claimed

they had been punished for using their native language at

school" (Adams, 1989 p. 133).

The consequences of such schools was clearly outlined in

various articles in The Wawatay News. For example, in one

entitled "In an Open Letter to the Grand Chief About the

Residential School Syndrome", it was revealed that:

For many years our people have kept silent about the pain
and suffering they experienced as a result of their abuse
at residential schools, whether it was emotional,
physical or sexual abuse. I know many of our people
continue to suffer from abuse they experienced from
residential school days. There is no wonder why we
have so many social problems; suicides, family breakups,
violence, alcohol substance abuse and more (1992, p .4).

Likewise, Bergman (1967), reporting from his experience,

had previously stated that:

Among the young adults, who are the first generation ..
whom went to school, there are many problems. I have
encountered many others who take the attitude that they
should not be burdened with their children. some other
institution should care for them. It seems a reasonable
hypothesis that having been placed by their parents in an
impersonal institution contributes to such attitudes, and
it is noticeable that the boarding schools provide
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children and adolescents with little or no opportunity to
take care of other children or even themselves (p. 14).

For many parents, their traumatic experiences at

residential schools have left them with a bitter legacy that

has turned them against non-Native education and schools.

Dispite these traumatic experiences outlined above,

several positive expereinces are described in the literature.

For example, Lingman (1991). in her book entitled, Sammy Goes

to Residential School described life at a residential school

in the following manner: "Santa was to come this night. Each

child hung one of their socks on their beds, and went to bed,

but sleep was a long time coming. All over the dorm boys

were opening their presents and there was paper aii over the

floor" (p. 74). Similarly, Bull (1991) outlined comments from

Natives who experienced life in residential schools. They

included the following: "all students were in total agreement

that learning was one experience that they all enjoyed. In

addition, others stated that they mace friends with other

children from other reserves" (p. 40).



47

School Curriculum

Another factor affecting educational attainment of Native

children is the educational curricula that exist in Band

operated schools. According to Ross (1990), this curricula is

wdecided, imposed, and taught by non-Indians and do not

encourage Indian children to develop pride in their race" (p.

14). Consequently, for many students it would seem

irrelevant, and uninspiring. Mackey and Myles (1990) observed

"that dropouts tended to be interested in one or two subjects

which they thought relevant, but that they were uninterested

in many subjects, especially thode which had no clearly

perceived practical application in their daily lives" (po 50).

Similarly, Coladarci (1983) noted that the lack of relevance

of the school curriculum, both in terms of future employment

and Native culture, was the number one reason given why Native

children terminated their schooling. In addition, Deyhle

(1989) concluded that, ~A culturally non-responsive curriculum

is a greater threat to those whose own cultural identity is

insecure" (po 28).



In spite of the fact that most schools in Ontario

locally controlled or band-operated, many students must still

leave the reserve for schooling beyond the elementary level.

In these cases, the development of curricula is dominated by

non- Indians. The absence of high school s on most reserves

means that many children have to fly out of their communities

or be bussed to "white schools". Often they have to leave

their homes for varying durations. According to Ross (1991),

in 1990, "between 9\ and 20t of reserve Indian children were

living this experience" (p .21). The exposure to outside

schools, with what may seem like rather foreign and hostile

environments, is not likely to be conducive to staying in

school.

Home Environment

The home environment that a child endures has an affect

the quality of education they receive. The livin']

conditions of many houses located on remote and isolated

reserves are below standard. For example, approximately 60t

of Indian homes lack running water, sewage disposal or indoor
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plumbing facilities; 38% of dwellings are without central

heating (compared to 51 nationally); and the number of reserve

dwellings considered overcrowded was 11 times that of homes in

neighbouring communities (Mercredi, 1990). McMillan (1988)

similarly expressed the concerns of Mercredi by observing

"Almost half of all the housing fails to meet basic physical

standards, and more than one-third is seriously overcrowded or

lacks basic amenities such as running water" (p .300).

A United States Census of Population study (U.S. Bureau,

1980) mirrored the findings of both Mereredi (1990) and

McMillan (19BB) and described living conditions on various

Indian reserves as follows: 15.9\ of the housing units on

several reserves were without electric lighting, 47.1% on the

Hopi reservation; 16.6% of households did not have a

refrigerator, 46.9% on the Navajo reservation: overall 20.8%

of homes on several Reserves had an outhouse or privy, 55.5\

on the Hopi and 53.5\ on the Papago reservations; and 38.8% of

households had more than 1.01 persons per room, 65%" of the

Navajo and 58.8\ for the Hopi reservation. (U.S. Bureau, p.

12) .
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Tbe Impact of Poor Health on Education

The condition of one's health affects educational

attainment. The Canada Parliament Senate (l991) report

documents how poor health contributes to dropping out among

Canadian children. According to Ross (1991) one potentially

debilitating result of poor nutritlon 1s that of babies born

with a low birth weight, Low birth weight is significantly

associated with a range of health problems; it is more likely

to lead to lower lQ's, learning disabilities, developmental

delays and cerebral palsy (p. 10). Ross summarized the

consequences of poor health on education as having a fairly

predictable path. For instance. he believed that some

childhood and birth diseases impair mental functioning and

ot.hers such as pneumonia, bronchitis and gastroint.estinal

disorders force students to take extended and recurrent

absences from school. Also, inadequate diets often lead to

students not paying attention in class and cause an inability

to concentrate. These problems make learning difficult and

cause children t.o fall behind in their studies hence
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generating feelings of frustration, shame and anger. As a

result students with poor health often become disinterested

and drop out of school.

Progressive retardation

Maclean and Jameson (1972) defined Progressive

Retardation or Cumulative Learning Deficit as "the gradual

"falling behind" of Indian children in the schools as their

comprehension fails to keep pace with the increasing

complexity of knowledge demanded of them" (p. 2G). According

to Havighurst (1970) "linguistic problems are often the basis

of this. since the dropout rates are highest in the eighth

grade, just after Indian children are often transferred to

public schools and are made aware of their deficiencies in

competing with Anglo children and the point at which they can

often no longer cope" (as cited in Kersey, et al., 1971, p. 3-

7) •
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Cultural alienation

Another factor often cited is alienation from the school.

According to Maclean and Jameson {J.972) "most schools operate

under a white middle~class value system, and these values are

often contrary to traditional Indian values" (p. 19).

Similarly, Bryde (1967) attributed a high dropout rate

value conflict. For example, in a two year study of oglala

Sioux children, "he found that Indian children achieved above

national norms until about the seventh grade, then suddenly

fell behind. He suggested that psychological turmoil

adolescence compounded with a cultural value conflict in

school produced a significant degree of alienation wLich

retarded school achievement" (p. 20). Similarly, the work

done by Phinney, Lochner, and Murphy (1990) echoed the

findings of Bryde {l967} and Maclean and Jameson (1972) by

noting that "minority youth encounter problems associated with

the fact that their ethnic and racial status are subject to

the pervasive negative stereotypes projected by the majority

culture and they often find conflicts between th>:!ir ethnic

values and thosi'3 of the rnai'1stream culture" (p .53). The
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inability to deal with this value conflict influences students

to terminate their schooling. Until recently, many schools

failed to recognize these differences and adjust teaching and

curriculum to address them.

Alcohol and drugs

Lin {l98S) noted that alcohol was a major factor in the

high dropout rates among Native males in Montana. Similarly,

Clawson (1990) reported that 33% of juveniles were regular

drinkers and drinking was listed as the main reason why one in

every two Native students quit school. According to Coladarci

(1983) one-third of dropouts reported the use of drugs and

alcohol as a factor in their decision to drop out of school.

Likewise, Mackey and Myles (1990) concluded that the abuse of

alcohol and drugs by family members or by students contributes

to dropping out.

Low self-ss'teem

Low self-esteem has frequently been attributed 1:0 the

failure of Native students in school. For example, Bahr et al.
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(1972) observed that "Indian students feel despair,

disillusionment, alienation, frustration, hopelessneo:s,

powerlessness, rejection, and estrangement, all elements of

negative views of oneself" (p. 140). Similarly, Clifton

(19751 and Halpin & Whiddon (1981) found that Indian students

have lower SC0res on conventional tests of self~esteem than

Caucasian students.

It is evident that widespread a:."ohol abuse and low self

esteem among Natives on some reserves contributes to

unsuccessful schooling.

Swmnary

The literature concerning the dropout phenomenon is

extensive and complex. Many students terminate their

schooling before the completion of a high school diploma for

one or more reasons: they experience academic problems; have

poor health; find school boring; do not feel that they belong

to the school; fail to complete assigned work; are abs"!nt from

school on a regular basis; do not get along with teachers;

come from broken homes; their families are poor; they live in
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an environment where education is perceived as being

unimportant; have received little encouragement from parents

to complete school; have overcrowded homes; experience peer

pressure; endure personal problems; are involved in drugs and

alcohol; become pregnant; or they find work.

It is also evident from the literature that Native

students may drop out of school because of forced attendance

at residential schools which resulted in their learning to

speak another language and forgetting their culturE". Others

may have terminated their schooling prematurely because of

irrelevant curricula in schools, loneliness, homesickness and

alienation from their culture,
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CHAPTER 3

METHODOLOGY

In this Chapter the theoretical framework and research

design is outlined. The study sample, instrumentation,

instrumentation validity, procedures and data analysis are

described in detail.

In order to investigate the perceptions of dropouts and

educators regarding the reasons why Native students drop out

of school, the learning environment in which this occurs must

be investigated. Since educators are one of the primary

groups in this environment, their attitudes and opinions of

why Native students terminate their schooling are essential.

It is also important to assess the perceptions of the dropouts

themselves. Where areas of agreement and/or disagreement

between the two groups could be identified, the information

could serve to aid in the creation of policy and operating

procedures within Native schools, to help school personnel

understand schooling from a Native perspective, and to,

potentially, create a better learning environment for Native

students.
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Study Sampl.e

The sample for the study consisted of all the teachers,

administrators, teacher aides, education directors and

dropouts on isolated reserves of Kingfisher Lake, Wunnimum

Lake, wapekaka Lake, Bearskin Lake. Sachigo Lake and Cat Lake

in Northern Ontario. The majority of teachers and

administrators were non-Native and from southern locations;

while the teacher aides, education directors and dropouts were

Native and from the north. These communities are accessible

by plane all year around and by "winter road" in January and

February.

Since many of the school personnel did not indicate their

position when completing the questionnaire they were grouped

as "educators". There were 55 educators identified in the

six schools being studied and 52 completed the questionnaire.

The study also identified 62 individuals who had

terminated their schooling between September 1990 and March

1995. This represented a convenient sample of students who

could be located on the reserves that were part of the study.
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The exact number of individuals ....ho dropped out of school in

the 1990-1995 period is unknown and could not be determined

from available school records_ The students who completed the

questionnaires ranged in age from IS years to 23 years and

were living at home on their reserve. Forty-one completed the

questionnaire. The population was evenly distributed by

gender; the individuals that completed t.he questionnaire

consisted of 21 males and 20 females.

Design of the Study

In order to investigate the perceptions and attitudes of

educators and dropouts about reasons why Native students

terminate their schooling early, two similar questionnaires

were used, copies of which are included in Appendix A and B.

These questionnaires were adapted from the Ontario Native

Student Study (1990) by Mackey and Myles. Three additional

questions were added to the original questionnaire. Open­

ended questions were also modified to fit the groups

(educators and dropouts located on isolated reserves) being

studied.
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The questionnaires were administered at two different

intervals. The majority of educators completed their

questionnaire in February ~995 at an annual educators

conference held in Thunder Say. The dropouts completed the

student questionnaire in April of 1995 in their home

communities. The questionnaire items were computer analyzed

at Memorial University of Newfoundland using the Statistical

package for the Social Sciences (SPSSX).

Hypotheses and Ressarch Questions of the study.

The following hypotheses and research questions

formulated to help identify factors associated with dropping

out of school as perceived by students and school personnel in

selected Native schools in Northern Ontario.

Hypotheses

1 fal . There are no differences between perceptions of

school personnel and dropouts with respect to

school work and attendance.
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1 (b) . There are no differences between perceptiolls of

school personnel and dropouts wi th respect to

career plans and guidance.

1 (e). There are no differences between perceptions of

school personnel and dropouts with respect to

belonging to school.

1 (d) . There are no differences bet..,;een perceptions of

school personnel and dropouts with respect to

home/school communication.

1 (e). There are no differences between perceptions of

school personnel and dropouts with respect

studentlstaff relationships.

1(£). There are no differences between perceptions of

school personnel and dropouts with respect to

parental support.

1 (9) . There are no differences between perceptions of

school personnel and dropouts with respect to

relevance of the school curriculum.
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llhl . There are no differences between perceptions of

school personnel and dropouts with respect specific

reasons for dropping out.

Research Quelltions

1. What other factors do educators and the students who

have dropped out of school consider contribute to

dropping out?

2. What specific factors do school personnel and the

students who have dropped out of school consider would:

(a) have helped students stay in school; and

(bl return to school and complete their high school

diplollla.

3. What effect did living away from horne have on a student's

decision to drop out?

:Instrumentation

A total of two questionnaires were used: one for students

and one for educators. These questionnaires were adapted from

the study by Mackay and Myles (19·",\1 on Native dropouts in
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Ontario schools. They were used to ascertain the perceptions

of educators and dropout:.s regarding possible reasons for

students terminating their schooling prematurely. Both

questionnaires included items in the seven major areas, as

identified by the research literature, that may potentially

influence a student to drop out of school. Three additional

questions were added to the original questionnaire to address

other reasons for dropping out of school; factors that would

have helped them stay in school or return to school to

complete their high school diploma; and more specifically, how

living away from home influenced decisions to drop out.

The open-ended questions were modified to fit the groups

(educators and dropouts located on isolated reserves) being

studied and because of the difference in objectives between

the author's and the Mackey and Myles (1991) study.

Participants were asked to respond to the statements using

the following scale: strongly agree (1), agree (2), uncertain

(3), disagree (4), strongly disagree (5). This five point

Likert scale was used to allow fot" ease in the statistical

analysis of the data.
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validity

In order to ensure a valid investigation could be carried

out an extensive review of the literature was undertaken.

From this, seven major areas of concern regarding possible

reasons for students dropping out of school were identified.

They included school work, student staff relationships,

belonging too school, career plans and guidance, home school

communication, relevance of school curriculum and possible

reasons for dropping out. In order to ensure each of the

statements concerning the seven constructs were categorized

propr,rly, the statements based on the Mackey & Myles study

were submitted to three professionals having experience with

dropouts. These experts were asked to indicate in which of

the seven constructs the statements should be placed. A final

decision was made by the researcher to group the statements

based on the consensus of the experts.

Procedures

The data was gathered in two stages. First, principals,

social counsellors, teachers, teacher aides and education
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directors were asked to complete the school personnel

questionnaire. This information was gather in early spring of

1.995 at an annual educators conference in Thunder Bay. The

educators were e!llk'loyed by the Shibogama First Nation Council

and were from the communities of Kingfisher Lake, Wunnimum

Lake, and Wepekaka Lake and the Windigo Tribal council

encompassing the communities of Bearskin Lake, Sachigo Lake,

and Cat Lake. When each educator registered for the

conference they were informed about the study and asked if

they would like to participate. Those who agreed were asked

to return the completed questionnaire during the conference,

or by mail in the stamped self- addressed envelope provided.

The second round of data gathering involved a number of

st.ages. First a letter of intent./permission (see Appendix 3)

was sent to each chief and educational director concerning the

purpose of the research.

This letter w),s followed with a telephone call to each

chief and education director to further explain and clarify

the study. Once permission was obtained, a letter (see

Appendix 4 J was sent to each principal of the schools in the
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study asking for the names of students who had dropped out

frOnl September of 1990 to February ~995. A total of 62

dropouts were identified from the six communities. All

parents whose child was under the age of 16 years were asked

to complete a permission letter (see Appendix 5) which was

translated in Obj-Cree because many of the parents cannot

speak or understand English. Once this information

received, the student questionnaire was used to collect the

required information in March. 1995. Most of the

questionnaires were delivered by the researcher to the drop­

outs and collected after one week. However. when this

not possible due to travel requirements, colleagues at ehe

school (s) in question were contact-.ed to help collect. the data.

They delivered the questionnaires to the individuals who had

dropped out and collected the completed questionnaires after

one week.

Once they were completed the colleague returned the

questionnaires to the researcher in the self~addressed stamped

envelope provided.
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Data analysia

All data was computer analyzed using programs contained

within the Statistical Package for the Social Science (SPSSX).

Using this package, descriptive and other statistics on the

responses to the questionnaires were generated. An analysis

of variance was conducted on each of the variables and

clusters of variables, and similarities between the two groups

were investigated. Tests were carried out to ascertain

whether the indicated difference was significant. The results

of these analyses are reported in Chapter 4. Alpha

Reliability coefficients were also calculated and reported on

each of the clusters.



67

CHAPTER IV

Analysis of Data

Introduction

In this chapter the findings of the study are

communicated. Factors that influence encourage Native

students to dropout of Ontario schools are discussed in terms

of the constructs drawn from the review of previous dropout

studies. Each of these constructs is made up of between two

and eleven items. Tabulated descriptive statistics for each

group of responder.ts (educators and dropouts) are included as

are the F values which indicated tha extent. which the

respondent' 5 perceptions are statistically significant.

Additional stringent analyses were performed in order to more

fully examine the relationships bet.ween the educators and

dropouts and to provide further information concerning the

validity and reliability of the instruments. These consisted

of alpha reliability lneasurements, and

analysis of variance on each construct.

overall one-way
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A total of 117 questionnaires were distributed. Of

these, 55 were distributed to the educators, 52 or 95\­

returned, and 62 were distributed to dropoutD, 41 or 66% were

returned. Although the author realized that the responses of

more dropouts would have been more desirable, this was not

possible because many had moved away from their reserves and

others refused to participate in the study.

For each statement respondents were given five choices

from which to choose; Strongly Agree, Agree, Uncertain,

Disagree, Strongly Disagree. These selections were given

values ranging from 1 to 5; Strongly Agree (ll. Agree (2),

Uncertain (3}, Disagree (4), Strongly Disagree (51. It was

decided that a significance level of . os would be appropriate

to test the null hypothesis for differences between dropout

and school personnel responses.

Test of Hypothesis 1 (al •

Hypothesis 1 (a) : There differences between

p~rceptions of school. personnel and dropouts with respect to

school work and at tendance.
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Ten items were used to test this hypothesis. They are

listed in Table 4 along with the results for the two groups.

Respondents were asked to rate the extent to which they

considered each item contributed to dropping out of school.

Column 1 lists the items that make up the construct. Column

2 shows the percents, means and standard deviations for the

educators; and column 3 revr:als the percents. means and

standard deviations of the drop-outs. Column 4 :ists the F

scores and the significance levels of these scores and

indicates whether differences in the manner in which the two

groups responded to the questionnaire items were statistically

significant. Note that strongly agree and agree categories

and the disagree and strongly disagree categories were each

combined into one category in Table 3 for discussion purposes.

Column 4 of TClble 4 shows that the only statement on

which there was no significant difference between educators

and dropouts at the .05 level was i I:ern 34, "much of the work

done in class was pointless". Means presented in columns 2

and 3 indicated that although both groups reacted negatively

to the statement, suggesting that the work done in class was
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worthwhile, teachers felt slightly more strongly than did the

dropouts about this, For example, only 11.3\ of educators and

17.1\ of dropouts agreed that work done in class was

pointless; and 56.5\ of educators and <l6.e\" of dropouts

disagreed with the item statement. This suggests that both

educators and students viewed work done in class as important

and, in the perception of both, has no real influence on a

pupil' 5 decision to terminate his or her school iog.

The other nine statements concerning school work and

attendance revealed significant differences at the .05 level

between educator and Native dropout p~rceptions. In each

case, educators agreed to a grel'lter extent that each of the

items listed contributed to Native students dropping out of

school.

About 67% of the educators and 37.5% of Native dropouts

agreed that inadequate English language skills contributed to

a Native student's decision to terminate his or her schooling

(see item 1). In comparison, 15.3% of educators and 42.5% of

students C!isagreed. While the majority of educators viewed

difficulty with English as a contributing factor, a large
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number of dropouts did not, as indicat.ed by the 42 5\.

Therefore, the majority of educators and over one third of the

dropouts surveyed. believed that difficulty with English

Language skills influences many Natives to discontinue their

schooling. However, many Native dropouts did not agree with

the statement and likely dropped out of school for

other than difficulty with English Language skills.

The data reveals that over one half, 52.8% of educators,

compared to only 4.9% of students agreed with item 2, that

students obtaining poor grades in exams influenced them to

drop out. By contrast, 22.7% of educators, compared to 60.9\

of dropouts, disagreed with the item statement indicating

that, in their opinion, receiving poor grades

contribut ing factor in the decision to drop out of school.

Item 3 which investigated whether oeing kept back one or

more grades in school influences a student to drop out

revealed that over one third, 34\; of the educators compared to

only 12.2% of dropouts, agreed with the item statement. By

contrast, 28.3\; of educators disagreed with the item statement

compared to about one half, 53.6% of dropouts. Also, about
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one-third of each group were undecided on this issue.

Overall, significantly more of the educators considered this

to be a contributing factor to not. staying in school.

Similarly, there was a considerable difference in the

opinions of educators and dropouts concerning item 4. the

failing of one or more courses. The means in columns 2 and 3

indicated that educators reacted positively to the item

whereas dropouts reacted negatively. For example, 58.4\ of

the educators agreed that failing one or more courses

contributes to a Native youth' 5 decision to drop out of school

compared to only 26.8\ of dropouts. Of the educators surveyed

28.5\ disagreed with the i tern statement compared to 41.5\ of

dropouts. This indicates that. students place significantly

less emphasis on this as a reason for dropping out.

Responses to item 5 revealed that 58.5\ of the educators

agreed that getting behind with homework was a contributing

factor in a Native students's decision to terminate schooling

compared to only 14.6\ of dropouts. By contrast, 15.H of the

educators disagreed with the item statement compared to 56.1\

of dropouts. Again, this suggests that falling behind with
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homework was a significant factor for teachers but not for

students.

The means presented in columns 2 and 3 indicated that

educators reacted positively to item 6, "students often did

not pay attention in class", whereas dropouts reacted

negatively. About 40\ of the educators agreed with the item

statement as compared to only 22% of dropouts i and 24.5% of

the educators disagreed with the item statement compared to

41.5% of dropouts. About one-third of each group were

undecided about this. The findings suggest that not paying

attention in class is significantly more of a contributing

factor from the perspective of educators but not from that of

dropouts.

Item 7 which investigated the importance that educators

and dropouts place on student ability to complete teacher

assigned work revealed that 34.7\ of the educators agreed with

the i tern statement as compared to only 4.9\ of dropouts. By

contrast, over one third, 36.8\ of educators disagreed with

the item statement compared to 61\ of dropouts. This finding

suggests that While an equal number of educators felt strongly
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that student ability to complete assigned work does or does

not influences them to drop out, the majority of students felt

this was not the case.

Item 39 which addressed truancy revealed that about three

quarters (73.6%) of educators agreed that poor attendance was

a factor that influenced students to drop out of school as

compared to (51.2%) of dropouts. Fewer dropouts {39.0tl

disagreed with the item statement as compared to only 3.8\ of

educators. This suggests t'lat while the majority of educators

and the largest portion of dropouts believed that poor

attendance was a major contributing factor that influenced

pupils to drop out of school about one-third of dropouts did

not see it as such. Educators and dropout perceptions on this

were significant at the 0.01 level.

Item 22 asked respondents about their perception of

interest in school subjects. Forty-one point five percent of

educators agreed "most subjects were of no interest to

students M compared to only 12.2\ of dropouts; and about 49\ of

dropouts disagreed with the item st.atement compared to 22.7\

of educators. Also, over one-third of each group were
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undecided. Student perceptions of school subjects

therefore significantly more positive that of the educators.

The nlpha reliability of this cluster of items was

relatively good at 0.8037; and an analysis of variance on all

items combined revealed an overall significant difference

between educators and student perceptions with respect to

school work and attendance. Based on this the null hypothesis

is rejected.
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Test of Hypothesis 1 (b)

Hypothesis 1 (b): There are no differences between perceptions

of school personnel and dropouts with respect to career plans

and guidance.

six items on both the student and educator questionnaires

were used to test the validity of this hypothesis (see Table

5) .

Column 4 of Table 5 reveals that the only statements on

which there was no significant difference between the two

groups at the .05 level were: item 30, "no guidance counsellor

students felt comfortable with"; and item 31, "no professional

guidance counsellor at school". The other four statements

concerning career plans and guidance showed signi f icant

differences at the .05 level between educator and Native

dropout perceptions. From analyzing the means of the two

groups it is evident that educators agreed to a greater extent

that each of the items listed contributed to Native students

dropping out of school.
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ttem 19, Ustudents did not expect to finish school"

investigated the importance that educators and dropouts place

on high school graduation. The means presented in columns 2

and 3 indicated that educators reacted positively whereas the

dropouts reacted negatively. Responses from each group

revealeci that over one hal f, S4. 7\ of the educators agreed

that students did not expect to finish high school compared to

only 24.4\ of dropouts. Similarly, of the educators surveyed

only 1n disa9~:c'ed with the item statement compared to 31.7'0

of dropouts. This suggests that the majority of educators

believed that students have low expectations with respect to

graduating from schooL However, a large number of dropouts

disagreed, believing that they did expect to finish school.

Many though, were in the "undecided" cal.egory,

Similarly, thel'e was a considerable difference in th~

opinions of educators and dropouts concerning item 20, "did

not care if they finished school". Means presented in columns

2 and 3 indicated that dropouts reacted negatively whereas the

educators reacted positively. The data revealed that 47,H of

educators compared to 12.2% of dropouts, agreed that students
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did not care if they finished school and that this attitude

contributed to students dropping out. Many more dropouts (44\

compared to 22.7% of educators) disagreed with the statement

suggesting a more positive attitude and concern about

finishing school. An equal number, however, were undecided

about this issue.

Item 21 addressed the importance that educators and

dropouts place on students's plans about life after school.

The :neans of the two groups of respondents revealed that both

educators and dropouts reacted positive to the item statement

but educators reacted much more strongly than did dropouts.

The data revealed that 75.4% of the educators compared to

43.9% of the dropouts agreed with the item statement; ...,hile

only 7.5% of educators and 19.5% of the dropouts disagreed.

Thi~ suggests that the majority of educators and dropouts

believe that not having plans about life after school

influences students to terminate their schooling prematurely,

although dropouts ...,ere less certain about this.

ThE. data reveals that over one half, 51.9% of educators

and 40.0% of dropouts agree with item 30, "there was no
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guidance counsellor at school students felt comfortable with-;

and 23. a of educators and 42.5\ of dropouts disagreed with

the item. The means presented in columns 2 and 3 indicatl!d

that dropouts reacted negatively to the item statement

compared to the educators. Dropouts therefore placed less

emphasis an this as a reason for dropping out than did

educators. Differences between the perceptions of each group

were not, however, significant at the .05 level.

Like item 30, there was no significant difference between

the perceptions of educators and dropouts concerning the

existence of a professional guidance counsellor at school (see

item 31). The means presented in columns 2 and) indicated

that dropouts reacted more negatively to the item statement.

The data showed that 39. 6\" of educators and 31. a\ of the

dropouts agreed with the item statement and 22. ,\ of educators

compared to 39.1\ of dropouts disagreed. About one-third of

each group were undecided about this. Overall, the tendency

was for educators to perceive the availability of guidance

personnel to be a little more important in helping to retain

students in school,
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The means presented in l,,;olumns 2 and 3 indicate that

educators reacted positively to item 32 whereas dropouts took

a more neutral stance. For example, over half {56.6%l of

educators compared only 36.6% of dropouts agreed that

students l~ceived insufficient career counselling. By

contra::>t only 11.3% of the educators disagreed with the item

statement compared to 29.3% of dropouts. This suggests that

while the majority of educators and dropouts believe that

students receiving insufficient career counselling contributes

to dropping out of school, dropouts were significantly less

certain of this.

The alpha reliability of this cluster of items was

acceptable at 0.6815; and an analysis of variance on all items

combined revealed an overall significant difference between

educators and student perceptions with respect to career plans

and guidance. Based on this the null hypothesis is rejected.
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Test of hypothesis 1 (e)

Hypothesis 1 (e); There are no differences between perceptions

of school personnel and dropouts with respect to belonging to

school.

Eleven items were used to test this hypothesis (see Table

6). Colum:1 4 of Table 6 shows that the only statements on

which there was no significant difference between educators

and dropouts at the .05 level were item 24, ~seldom took part

in extra curricular activities"; item 26, "had to 1::", bussed ....

long way to school"; and item 33, "school did not care about

Native students". The other eight statements concerning

belonging to school revealed significant differences at the

. 05 level between educator and Native dropout perceptions.

The data revealed that only 28.3% of educators and 24.4%

of dropouts agreed with item 18 that dropouts "had few or no

friends at school". However, many more dropouts (56.1% versus

35 9% of educators) disagreed with the statement; and only

19 5% of dropouts were undecided about this item. overall,

most respondents, but especially the dropouts themselves,
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considered they did have friends in school and indicated this

did not particularly contribute to leaving school.
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The means presented in columns 2 and 3 indicated that

educators reacted more positively to item 23, "school was of

little importance to life", than did dropouts. From the data

almost two thirds, 64.:n- of the educators agreed that school

was of little importance to students's lives compared to 39.1%

of dropouts. Also, of the educators surveyed, 20.8% disagreed

with the item statement compared to 29.3% of dropouts. 'Ihis

suggests that while the majority of educators and dropouts

agreed that school was of little importance to students, a

fair number of students were undecided or agreed, suggesting

it was an issue that may contribute to a feeling of r.ot

belonging to the school.

Item 24 which investigated whether lack of involvement in

extra curricular activities influences a student to drop out,

revealed that 41.S\" of the educators and I)Ver one half, S3.6%

of dropouts agreed with the item statement. However, 37.7\" of

educators and 22.0% of dropouts disagreed. The means

presented in colunms 2 and 3 indicate that although both

groups reacted positively to the item statement, dropouts felt

slightly more negatively about the issue that did the

educators.
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Item 2S addressed school size and atmosphere and revealed

that 22.7% of educators compared to only 7.3\ of dropouts

agreed that the school that Natives attended was too big and

impersonal and this influenced them to drop out. In addition,

32.1% of educators and 56.1\ of dropouts disagreed with the

item, hence not seeing the size of the school or its

atmosphere as a contributing factor in their decision to drop

out. Responses to this item indicated that although both

groups reacted negatively to the statement, dropouts felt more

strongly that did the educators. Differences were significant

at the 0.01 level.

Item 26 asked respondents about their perceptions on

bussing. The data showed that only 15.7\ of educators and

15.4t of dropouts agreed that being bussed a long distance

influenced students's decision to drop out. Likewise, almost

one half, 49% of the educators and 59.0% of dropouts disagreed

with this item. The means presented in columns 2 and 3 were

not significantly different at the .05 level. Responses to

this item suggest that both educators and dropout a believe

that being bussed a long distance to and from school had
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little or no effect on students I s decision to terminate

schooling.

Item 28 which investigated teacher effectiveness found

that the majority, 45.3\" of the educators compared to only

14.6\; of dropouts believed that teachers were unable to engage

students interest and p;;t"ticipation and this contributed to

them dropping out of school. In addition, 22. 6t of educators

disagreed with the item statement compared to 29.3% of

dropouts. The means presented in columns 2 and 3 indicated

that dropouts reacted negatively to the item statement

compared to educators. Stud~nt perception of teacher

effectiveness was therefore significantly more positive than

that of the educators. However, over half (56.1\") of dropouts

expressed indecision on this issue.

The data reveals that only 13.2\ of the educators and

19,5\ of dropouts agreed with item 33, that "the school did

not care about Native students" By contrast, over one half

of the dropouts and educators d.isagreed with this statement.

This finding suggests that both educators and dropouts

generally perceived school as a carirlg place and is hence not

a factor that influences many pupils to drop out.
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Item 37 which investigated perceptions about the

interaction between Native and non-Native students and its

influence on Native pupils to drop out of school revealed that

38% of the educators compared to only 15.4\ of dropouts

agreed; and that 24.0% of educators disagreed with the item

statement compared to 58.9% of dropouts. The means presented

in columns 2 and 3 indicated that dropouts reacted negatively

to the item statement and felt significantly more strongly

about it that did educators. This suggests that educators

were more likely to believe that non-Native pupils made

Natives students feel unwelcome at school and thUB placed a

greater significance on it as a contributing factor to Native

students dropping out.

Item 38 which investigated whether being discriminated

against by others at school influences a student to drop out

revealed that the majority of educators (47.2\ compared to

only 4.9% of dropouts) agreed with the item statement.

However, the majority of students (65.9\ compared to 22.6\ of

educators) disagreed, believing that they not

discriminated against at school. Again, this suggests that
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being discriminated against by others at school is perceived

as a significant factor for teC'chers but not by students.

Item 41 asked respondents about their opinions on school

curriculum development and implementation. The data revealed

that over 80," of the educators and over one half (51.3%) of

the dropouts agreed that curriculum developed in Native

schools and taught by non-Natives contributed to dropping out.

Only 7.5% of educators compared to 26.9% of dropouts

disagreed. The means presented in columns 2 and 3 indicated

that both groups reacted positively, but educators felt

significantly more strongly about it than did dropouts.

Responses to item 29, "there were too many school rules

that Native students could not see the point off", revealed

that t ..... ice as many educators (3S.9!k) compared to only (17.0%)

of dropouts agreed with the item statement. However 37.8% of

educators and 63.4% dropouts disagreed. The means presented

in column 2 and 3 reveal that although both groups reacted

negatively to the item statement, dropouts felt significantly

more strongly about it that did educators and thus placed much

less emphasis on school rules as a contributing factor in

terminating their schooling.
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The alpha reliability of this cluster of items

relatively good at 0.7598; and an analysis of variance on all

items combined revealed an overall significant difference

between educators and student perceptions with respect

belonging to school. Based on this the null hypothesis is

rejected.

Teet of hypothesis 1 (d)

Hypothesis 1 (d): There are no differences between perceptions

of school personnel and dropouts with respect to horne/school

communication.

Three items were used to test this hypothesis (see Table

7). All three statements concerning heme and school issues

revealed significant differences at the .OS level between

educator and Native dropout perceptions. In each case

educators agreed to a greater extent that each of the items

listed contributed to Native students dropping out of school.
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The findings revealed that over two thirds (70.0%) of the

educators and oH.4% of dropouts agreed with item 15, that

"parents and teachers did not communicate enough". However,

only 13.2% of educators compared to 29. n of dropouts

disagreed. While the majority of educators and dropouts

viewed lack of communication between parents and teachers as

a contributing factor in a student's decision to terminate

schooling, many dropouts did not agree with, or were undecided

about the statement.

Item 16, which addressed lack of communication between

the school that the students were attending and theil" home

communities, revealed that 77.4\ of educators compared to only

31.7\ of dropouts agreed, and only 11. 3\ of educators compared

to 29.5% of dropouts disagreed with the item statement. This

reveals that the issue was of significantly more concern to

educators than dropouts, although many of the latter (39\1

were again undecided on its impact concerning dropping out

decisions.

The data reveals that 38.5\ of educators compared to only

7.7\ of dropouts agreed with item 40, that parents view the

school as Non-Native; while only 13.5\ of edl.:_ators compared
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to 48.7% of dropouts disagreed with the item statement.

Again, this suggests that educators placed a far greater

significance. than did dropouts, on this issue a factor

that contributes to Natives dropping out of school.

The alpha reliability of this cluster of items

acceptable at 0.6433; and an analysis of variance on all items

combined revealed an overall significant difference between

educators and student perceptions with respect to home and

school communication. Based on this the null hypothesis is

rejected.

Test of hypothesis 1 (el

Hypothesis 1 (e): There are no differences between perceptions

of school personnel and dropouts with respect to student/staff

relationships.

Five items were used to test this hypothesis (see Table

6) . Column 4 of Table 6 indicated the only statements on

which there were significant difference between the two groups

at the. as level, were on item 8, "students were getting into

trouble with school staff" and item 12, "teachers treated

students unjustly". In each case, dropouts felt more strongly
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and disagreed to a greater extent that each of the items

listed contributed to Native students dropping out of school.

Item B which investigated whether or not getting into

trouble with t.he teacher or principal at school influenced

students to drop out showed that the majority of educators

(42.3\") and dropouts (70.7%) disagreed with the item

statement. Similarly, 23.0% of educators agreed that students

were getting into trouble with school staff and this

influenced them to drop out of school compared to only 9.7% of

dropouts. This finding suggests that both groups of

respondents but. especially dropouts, believed that getting

into trouble with teachers or the principal is not a

contributing factor that influences a student to dropout of

school.

Item 12 which addressed teacher treatment of students

revealed that 21.8% of educators compared to only 7.3% of

dropouts agreed that teachers treated students unjustly.

However, 46.1% of educators and over two thirds, 68.]% of

dropouts I disagreed with the item statement. This suggests

that while the majority of educators and dropouts disagreed

that teachers often treated students unjustly, significantly
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more students felt this was not a contributing factor t.hat

influenced thelll to terminate their schooling before

graduat ion.

The other three items concerning student and staff

relations did not reveal any significant differences at the

.05 level between the two groups of respondents; and although

overall both groups reacted negatively on items 9 and 11,

dropouts felt more strongly that did the educators. The means

presented in columns 2 and 3 were identical for both groups

for item 10 9uggesting that overall both groups placed equal

weight on it as a contributing factor 1n influencing students

to drop out of school, that is, both groups tended to disagree

that teachers did not encourage students to COlDplete school.

Item 9 asked respondents about their perceptions of

teachers failing to understand students. Forty-four point two

percent of educators believed that teachers did not understand

students compared to only 19.st of dropouts. Around the same

number of educatol"S (32. nJ as dropouts {36.6%l disagreed with

this statement suggesting that they felt that teachers

understood their students and this had little or no effect on
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their decision to drop out. The largest group of the dropout

respondents were undecided about this issue.

Item 11, which investigated whether a use of teilcher

praise influences a student to drop out of school revealed

that 30.1t of educators and 24.4% of dropouts agreed that

"teachers seldom praised students for their efforts".

However, the larger proportion of both educators (45.3%) and

dropouts (41.4\:) disagreed. This suggests that while a fair

number of respondents from both groups "greed with the item

statement, the largest percentage of educators and dropouts

felt that teachers praised students for their work and effort,

and in the perception of both, this issue has little impact

on influencing students to drop out of school.

The data reveals that only 20.0% of educators and 26.9%

of dropouts agreed with item 10, that teachers did not

encourage students to stay in school. However the majority of

educators, 46.0\: and 48.8% of dropouts disagreed. The means

presented in columns 2 and 3 indicated that both groups of

respondents reacted similarly, suggesting that while a number

of respondents from both groups agreed with the statement,

almost half of educators and dropouts felt that teachers
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encouraged students to stay in school, and in the perception

of both, felt it had little impact on influencing students to

drop out of school.

The alpha reliability of this cluster of items was

accept<1ble at O. 6B84 i and an analysis of variance on all items

combined revealed an overall significant difference between

educators and student perceptions with respect to student

staff relations. Based on this the null hypothesis is

rejected.
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Teet of Bypothelie 1(f1

Hypot.heei8 1. (f) I There are no differences between perceptions

of school personnel and dropouts with respect to parental

supp::>rt.

two items on both the student and educator questionnaires

were used to test t.he validity of this hypothesis (see Table

9). Column -4 of Table 9 reveals that both item 13, "parents

were not interested in their child's school work", and item

J.4, ·parents did not encourage their child to stay in school"

showed a significant difference at the .OS level between the

two groups of respondents. Their responses to these items

indicated that educators reacted positively and dropouts

tended to reacted negatively.

Itell 1.3 which addressed parental interest in their

child's work revealed that over two thirds (69.8\"' of

educators compared to)) .1t of dropouts agreed with the item

statement. Similarly, 17.0t of educators compared to 26.8t of

dropouts disagreed with the st.atement. In addition, a large

number, 39.0\" of dropouts were unce::tain whether a lack of

parental interest in their school work influenced them to
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terminate their schooling prematurely. This suggests that

while educators place a greater emphasis on this as a reason

for dropping out, a large number of d1:0pouts also felt that

their parents were not interested in school work and this

influenced them to drop out. In addition, a large number of

dropouts were not sure if their parents were interested in

their education or they did not feel comfortable expressing

anything negative about them.

Responses to item 14 revealed that 63.4\: of educators

and over one third (34 .1\:) of dropouts agreed that parents did

not encourage their children to stay in school. However about

one-third each of educators {30.st} and dropouts (39,0\:)

disagreed with the item statement. Overall, this suggests

that while educators placed a much greater emphasis on this as

a reason for dropping out, dropouts were more evenly split on

the issue.

The alpha reliability of this cluster of items was

relatively good at 0.8226; and an analysis of variance on both

items combiu"',d revealed an overall significant difference

between ed.ucators and student perceptions with respect to



104

parental support. Based on this the null hypothesis is

rejected.
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Test of Hypothesis 1 {g}

Hypothesis 1 (g): There are no differences between perceptions

of school personnel and dropouts with respect to relevance of

the school curriculum.

Two items were used to test the validity of this

hypothesis (see Table 10). Column 4 of Table 10 shows that

there was no significant. difference between educators and

dropouts at the .05 level concerning both item 35, "relevance

of school curriculum" and item 36, "no course of specific

cultural relevance". The means presented in columns 2 and 3

indicated that educators tended to agree in their opinions on

both items and that dropout reaction was more neutral.

Item 35 which investigated whether irrelevant curriculum

influences a student to drop out of school revealed that over

one half {54.?\:} of educators and over one third (35.0%) of

dropouts agreed with the item statement. Howev~r, 17.0% of

educator compared to 30.0% of dropouts disagreed that the

curriculum in the Band-operated schools wa!l irrelevant. This

suggests that many educators viewed the curriculum in the

Band-operated schools as irrelevant, and contributed to

students dropping out of school. Students, however, were more
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~undecided" about this as a factor in leaving school although

there was also a tendency to agree with the statement.

Almost two thirds of educators (62.)1i) and over

third of dropouts (37.5%) agreed v.ith item 36, "that there was

at school of specific cultural relevance to Native

students" . However. about the same number of educators

(30 . 2\) as dropouts (32.5%) dibagreed, arguing that there were

courses that were culturally relevant to Native pupils. This

suggests that students placed less emphasis on this

reason for dropping out, although about one-third

"undecided" about it.

The alpha reliability of this cluster of items was

relatively good at 0.6910; and an analysis ()f variance on both

items combined revealed an overall no significant difference

between educators and student perceptions with respect to

relevance of school curriculum. Based on this the null

hypothesis was accepted.
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Test of Hypothesis 1 (h)

Hypothesis 1 (h): There are no differences between perceptions

of school personnel and dropouts with respect to spe,cific

re3,sons for dropping out.

six discrete items were used to test the this hypothesis

(see Table 11). Column 4 of Table 11 indicated four

statements having a significance difference at the .05 level

and two on which there were no significant difference. Those

having a significant difference included item 27, "had to live

away from home in a boarding home or dormitory"; item 112,

"1 eft school to get married or have a baby" i item <14, "left

school to go on welfare" I and item 45, "there was little

educational material at home". Perceptions of both groups

indicated no significant difference at the . as level on item

17, "many friends who had dropped out"; and item 43, "left

school because of financial problems at home".

The data reveals that 7J\" of educators, but only 42.5\ of

dropouts agreed with item 27, that living away from home

contributes to students dropping out, However, 37.5\ of

dropouts compared to only 15.3\" of educators disagreed with
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the item statement. The means presented in columns :2 and 3

indicated that: educators reacted positively to item 27 whereas

dropouts reacted negatively. This suggests that the majority

of educators believed that living away from home influenced

students to terminate schooling prematurely. However,

student r<:sponses indicated a mixed reaction to this reason

with the largest proportion disagreeing that this was not the

Item 42 which addressed marital and pregnancy reasons

revealed that almost one half (49\) of educators compared to

only 17,S\" of dropouts agreed that students left school to get

married or have a baby. Similarly, only 7. 5It of educators

compared to two thirds (65.0t) of dropouts disaqr.eed with the

i tern statement. The means presented in columns 2 and 3

revealed that dropouts reacted negatively to item 42, whereas

educators generally agreed. Dropouts felt more strongly that

this was not a reason for dropping out than did educators,

although it should be noted that 43.1% of the latter group

were "undecided" about this.

Responses to item 44 revealed that a small number of

educators (11.5%) and dropouts (7.5%) agreed that receiving
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welfare was a contributing factor in a Native student I s

decision to terminate schooling. The majority of educators

(sot) and almost three quarters (72.5\-) of dropouts disagreed

with the item statement. The means revealed that although

both groups reacted negatively to item 44, dropouts felt

significantly more strongly about it that did educators. This

suggests that both educators and dropouts viewed welfare ar

unimportant, and in the perception of both, has no real

influence on a pupil's decision to terminate his or her

schooling.

Item 45 which investigated whether having little or no

educational material at home contributes in a student· s

decision to drop out revealed that 63.5% of educators compared

to 36.6\ of dropouts were in agreement. By contrast, 13.4\ of

educators and 24.4\· of dropouts disagreed. Twent.y- three point.

one percent of educators and 39\ of dropouts were undecided

about this. Again this suggests having little educational

material at home is considered to be a significant fact.or for

teachers but less for students.

Item 17 which investigated the importance that educators

and dropouts place on students having friends who had dropped
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out revealed that 77.4t of educators and 56.1t of dropouts

agreed that students dropped out of school because their

friends did. Only 9.4t of educators compared to 29.3t of

dropouts disagreed with this reason. The means presented in

columns 2 and 3 revealed that both groups reacted positively

to item 17. Differences between the two groups were not

significant, and the majority of educators and dropouts

considered having friends who had dropped out of school as an

influencing factor in the decision to terminate schooling_

Re&ponses to item 43, which investigated whether

financial problems at home contributed to a pupil' $ decision

to drop out of school, revealed that 21.6\ of educators and

17.5\ of dropouts agreed with the stat/!ment. However, the

majority of /!ducators (41.2\) and of dropouts (47.5"

disagreed with the item statement. The means presented in

columns 2 and 3 revealed that although both groups reacted

negatively to item 43, dropouts felt slightly more strongly

about it that did educators. Differences were not significant

at the 0.05 level. This suggests that both educators and

dropouts generally viewed financial problems as not beiing a

factor in a student's decision to leave school early.
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On the strength of the significant difference between

educators and dropout perception with respect to item 27,

living away from home; item 42, leaving school to marry or

have a baby; item 44, leaving school to go on welfare; and

item 45; little educational material at home, the null

hypothesis is rejected and the conclusion reached that school

personnel and dropouts differ with respect to their

perceptions about specific reasons for dropping out.
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Research Question 1

Research Question 1: What other factors do educators and the

st.udents who have dropped out of school consider contribute to

dropping out?

Both groups of respondents were asked to respond to the

open-ended question: "Are there any other factors which

contribute to Native students dropping out of school". The

results from this question were tabulated as shown in Table

l2.
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Table 12

Other Pactors that May ContrIbute to Natlye Children Dropping Out

~

Educators
(n_5:2)

1. Lackolparental
aupp':>rt.

2. Lackoldlrectionln
st\ldentlJves.

3. Alcohol/drugs.

6. Lack of extra­
currlc\llar activities.

7. Personal problems.

9, Pregnancy

11. Too young to leave
home.

12. Guidance
counsellor needed.

13, Peerpre88ure.

U. School Wall boring.

15, Poor living
arrangeln<!nts,

16. Financialprcblems.

17. Town was boring.

18. Toe many rules.

Freq Freq
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Table 12 continued

Educators
(n~S2)

NO response.

Pre'! Fl"e'l

Not<!,Respon1entBcouldgivelllOrethancnereason,UptothreewereinclucledIII lhis
table. Freque.cy totals may therefore exceed lOOt.

Except for two factors (the use of alcohol or drugs and

homesickness) educators and Native dropouts differed in their

responses to this question. Educators more frequently listed

the lack of parent,",l support (19%) and lack of direction with

respect to student lives (l7t). The next most frequently

cited reasons were the use of drugs or alcohol (1St} and then

homesickness by (12%) of this group. A small number listed

such factors as cultural shock 18\). personal problems (6\) or

questioned the relevancy of the curriculum {6\}. By contrast,

dropouts most frequently listed personal problems and alcohol

or drugs as factors contributing to leaving school. SeventC!en

percent listed each of these. Homesickness was also cited by

12\ of dropouts, and about lOt gave the reason that school was

boring. A few also listed pregnancy (7\;), iGolation 17\J, Clnd
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peer pressure 17t). Other reasons were given, bo.1t each by

only one or two respondents from each of the educators or

Native student group (see Table 121. It should also be noted

that over one-third of the educators and about one-quarter of

the dropouts did not list any reasons.

Research question 2

Research question 2: What specific factors do school personnel

and the students who have dropped out of school consider

would: (a) have helped students stay in school; and (b) return

to school and complete their high Dehaol diploma.

The results from this question were tabulated as shown in

Table 13 and Table 14. The largest percentage of each group

(60\ of educators and 17\ of dropouts) indicated that parental

support and encouragement was required to help increase the

success rate of Native atudents. Approximately lOt of each

group also suggested that having the high school on the

Reserve and having more extra-curricular activities would

help. It was also evident that educators (l4t) considered

that having qualified guidance counsellors would help, as well

as more Native tear:hers (lot indicated the latter). Several
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other suggestions were made by respondents in each group, but

each by only one or two people. About one-third of each group

gave no suggestions at all.

With respect to other factors that would help Native

dropouts return to high school to complete their diploma, many

more suggestions were made by educators than by the dropouts.

The most frequent response given by 22\ of the dropouts was

having grades nine through twelve at a school located on the

Approximately 12% also said that encouragement from

their parents would help; and 7% of each said that distance

education courses and having friends and family with them

would also help (see Table 14). The largest proportion of

educators (19\) again said that encouragement from home would

help dropouts return to school; and about 17\ cited the need

for student motivation and perseverance. Other factors given

that were considered might help were individualized programs

(by 10\1 i tutoring and extra help with homework (by 10%1; more

involvement with the community (by at) I and incentives in

general (by 8%). Six percent also suggested either distance

education courses or better guidance planning. Again, fairly
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large numbers of each group (34. Ot of educators and 46.0% of

dropouts) gave no suggestions at all.
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Table 13

Faston that Could Help Increase Sucses(;l Rate of Native

StndentB in School

I.Parental support/
Encouragement

2. Oualified guidance
counsellor.

3. High school on

4. More Native
teillchers.

s. More extra­
curricular

activities.

6. More relevant
curriculum.

7. Distance education
courses.

8. Make school more
interesting.

9. Relativei: living
closer.

11. Other

No responlu::.

Freq

Educators
In_ 52l

Freq

Dropouts
In_ 4Il

Note, Respondents could give more thilln one reason. up to three were
included in this table. frequency totals lMy therefore exceed 100\.
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Table 14
~t Would Help Stud,nts R!!turn to High School and

Complete their High School Diploma

1. EncQuragClOOnt from
pilrents.

2. Motivation/Perseverance.

3. Individualized programs.

4. Tutoring/extra help.

5. More community
involvemnnt.

6. Incentives.

7. Better Guidance planning.

B. oin~nce education

9. Friends and family with
them.

10. Relevant curriculum.

11. Grade 9 and 10/high
school on reserve.

13. No respC'nse.

freq

Educators
(na 52)

Freq

Dropouts
(n&42)

Note: Respondents could give more than one reason. Up to three were included
in this table. Frequem:y totllh may therefore exceed lOOt.
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Research question 3

Research question 31 What effect did living away from home

have on a student's decision to drop out?

The results of this question were tabulat.ed as shown in

Table 15. Again. educators suggested many more influencing

factors, with by far the largest proportion (48\"1 citing

homesickness as a reason for dropping out for students living

away from home to attend school. The next most frequently

given reasons by educators were lack of encouragement that

would not be available from home (19"). cultural shock (15").

students being too young to leave home (14). unacceptable

living arrangements (12'). and personal problems 18\). Native

dropouts gave fewer responses to this question, and in fact,

about 37\; die not respond at alL The most frequently cited

reason giver. was ho:nesickness (by 1S\-) followed by financial

problems {given by IO\}. Also, 7\ of the Native dropouts

listed either cultural shock, personal problems, or the fact

that school ..:as boring as reasons for dropping out due to

living away from their home.
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Table 15

Effept of Liying Away From HomE! gn Student Dedsion tp prOP

<lllt....

1. Homesickness.

2. No encouragement from
home.

4. To young to leave.

5. Living arrangementa
were unacceptable.

6. Alcohol/druga.

1. Personal problems.

B. School waa boring.

9. Financial problems.

No re5pOQli;e.

Freq

Educ:atora
(n_52)

Freq

Dropouta
(n_42)

Note: Respondents could give more tha.n one rea..!Ion. up to three were included
in thin table. Frequency totals may therefore exceed 100\.
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CHAPTER V

Conclusions llnd Recownendations

Introduction

The purpose for undertaking the study was to investigate

the perceptions of educators and dropouts with respect to

variables related to Native students leaving school prior to

graduating. This chapter presents a summary of the findings

and the conclusions of the study, and offers recommendations

to the various tribal councils and educ3tion districts that

may be used to reduce factors that contribute or influence

Native children to drop out of school. It also lists

recommendations for further study in this area.

SUItml.ary of the findings.

Eight hypothesis and three research questions ....ere used

to study the perceptions of school personnel and Native

dropouts related to students dropping out of, or staying in

school. A significance level of .05 was used to test each

hypCJthesis.
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Hypothesis 1 lal compared the perceptions of school

personnel and dropout.s on school work and attendance. Ten

items were used to test this hypothesis. While dropouts

reacted negatively to all items, educators reacted positively

to three, and on all others they were closer to agreeing with

the statements than disagreeing, The analysis of variance

results revealed statistically significant differences. The

null hypothesis was therefore rejected and it was concluded

the perceptions of the two groups on this factor were

different.

Hypothesis 1 lb) compared the perceptions of school

personnel and dropouts on career plans and guidance. Six

items were used to test this hypothesis. Overall dropouts did

not consider this area contributed in their leaving decision

but. long term career planning was seen as somewhat of a

factor. Educators on the other hand strongly agreed that this

area contributed to student decisions to drop out. Like

dropouts they felt that long term career planning was more of

a contributing factor than the others. The analysis of

variance results on all items revealed statistically

significant differences. The null hypothesis was therefore
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rejected and it was concluded that the perceptions of the two

groups on this construct were different.

Hypothesis 1 (c) compared the perceptions of school

personnel and dropouts on belonging to school. Eleven items

were used to test this hypothesis. While dropouts reacted

negatively (tended to disagree) with all items, one half of

them felt that a lack of involvement in extra curricular

activities and the fact that the development and teaching of

the curriculum by non-Natives were somewhat of a factor in

their decision to drop out of school. Educators reacted

positively to one, and on all others except three, they were

closer to agreeing with the statements than disagreeing. Most

educatol"S agreed that curriculum developed and taught by non­

Natives was a factor in student decisions to drop out. The

largest proportion of both educators and dropouts disagreed

with the statement that the school did not care about Native

Students. overall, the analysis of variance results revealed

statistically significant differences. The null hypothesis

was therefore rejected and it was concluded the perceptions of

the two groups on this factor were different.
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Hypothesis 1 (d) compared the perceptions of school

personnel and dropouts home and school cOIIInunication.

Three items were used to test this hypothesis. Dropouts

reacted negatively to one item, but were more nt:.utral in their

opinion about lack of sufficient school and t'!acher

communication with parents and the community. However,

Elducators reacted positively (generally agreed) to two

{parents and teachers did not communicate enough, and there

was little communication between school and community} and

they were closer to agreeing that parents viewed the school as

a "white school" than dropouts. The analysis of variance

results revealed statistically significant differences. The

null hypothesis was therefore rejected and it .....as concluded

the perceptions of the two groups on this factor were

different.

Hypothesis 1 (el compared the perceptions of school

personnel and dropouts on student and staff relations. Five

items were used to test this hypothesis. 80th educators and

dropouts reacted negatively to all items believing that they

did not contribute in a student I s decision to terminate

schooling. The analysis of variance results revealed
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statistically significant differences on only two of the items

(students were getting into trouble with staff, and t.eachers

treated students unjustly). However, the overall analysis of

variance showed significant differences between the two

groups. The null hypothesis was therefore rejected and it was

concluded the perceptions of the two groups on this factor

were different.

Hypothesis 1 (f) compared the percept ions of school

personnel and dropouts on parent.al support. Two items were

used to test this hypothesis. Dropouts did not consider this

area contributed in their leaving decision whereas educators

were in agreement that lack of parental interest and

encouragement contributed to student decisions to drop out. of

school. The analysis of variance results revealed

statistically significant differences. The null hypothesis

was therefore rejected and it was concluded the perceptions of

t.he two groups on this factor were different.

Hypothesis 1(9) compared the percept. ions of school

personnel and dropouts on relevance of the school curriculum.

Two items were used to test this hypothesis. Dropouts

considered that this area somewhat contributed to their
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leaving decision whereas educators were more in agreement that

it did, indicating that they were more sure that having an

irrelevant curriculuTll or not having a course on specific

cultural relevance contributed to a studl!nt·s decision to

terminate school. The analysis of variance results did not

revealed statistically significant differences. The null

hypothesis was therefore accepted and it was concluded the

percept;ons of the two groups on this factor were similar.

Hypothesis 1 (h) compared the perceptions of school

personnel and dropouts on other possible reasons for dropping

Six discrete itellls were used to test this hypothesis.

Overall dropouts did not consider the listed reasons

particularly contributed to their leaving decision, with

perhaps the exception of having many friends who had dropped

out of school. This was seen as somewhat of a contribucing

factor. Educators. on the other hand. agreed with three

(dropouts had many friends .....ho had qui t school,

students had to live away from home, and there was little

educational material in their home) and felt that pregnancy or

getting married was somewhat of a factor in a student's

decision to drop out. However, they disagreed with two,
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indicating that they considered financial problems and the

lure of welfare as non· factors in a student leaving decisions.

The analysis of variance results :cevealcd statistically

significant differences on four of the six items. The null

hypothesis was therefore rejected and it was concluded the

perceptions of the two groups different on these

specifically identified reasons that could contribute to

dropping out

Research question ~ asked school personnel and dropouts

to list other possible factors that may contribute to Native

children dropping out of school, Except for the factors of

the use alcohol or drugs and homesickness, educators and

Native dropouts differed in their responses to this question.

Educators more frequently listed the lack: of parental support,

the lack of direction with respect to student lives, the use

of drugs or alcohol, and homesickness as the most influencing

factors in a student's decision to drop out of school. Fewer

listed such factors as cultural shock, personal problems or

questioned the relevancy of the curriculum. By contrast,

dropouts most frequently listed personal problems and alcohol

or drugs as factors contributing to leaving school.
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Homesickness and statements about "school being boring" were

also cited by dropouts as influencing them to terminate

schooling. Few listed pregnancy, isolation, and peer pressure

as contributing factors.

Research question 2 asked school personnel and dropouts

to list possible factors that may help students stay in school

or return to school and complete their high school diploma.

Concerning the former, the largest percentage of each group

indicated that parental support and encouragement was required

to help increase the success rate of Native students.

Approximately the same number from each group also suggested

that having the high school on the Reserve and having more

extra-curricular activities would help. Educators also felt

that having qualified guidance counsellors and more Native

teachers would aid in keeping students in school. About one­

third of each group did not SlJggest any reasons.

The most frequent response given by dropouts was having

grades nine through twelve at a school located on their

reserve, encouragement from their parents, distance education

courses and having friends and family with them would help

increase the retention rate of Native students. The largest
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proportion of educators reported that encouragelllent. from home

would help dropouts return t.o school. In addition, educators

suggested that individualized programs, tut.oring and extra

help with home....ork, more involvement from the community and

incentives in general would help.

Research question 3 asked school personnel and dropouts

what effect living away from home influenced their decision to

drop out of school. Like research question 2, educators

suggested many more influencing factors than did dropouts.

Educators more frequently cited homesickness as a reason for

dropping out for students living a....ay from home to at.tend

school. Educators also listed lack of available encouragement

from home, cultural shock, students being too young to leave

home, unacceptable living arrangements, and personal problems

were influencing factors in a student's decision to quit.

Native dropouts, on the other hand, frequently cited

homesickness, financial problems, cultural shock, personal

problems, and the fact that school was boring as reasons for

dropping out due to attending school away from home.
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Conclusions and Implications

As the study investigated the perceptions of educators

and dropouts toward Natives students leaving school early,

each of the constructs used to examine these perceptions will

be discussed separately.

School work and a.ttendance

On the basis of the study it was concluded that the

difference in the perceptions of educators and dropouts toward

school work and attendance, were statistically significant at

t.he .05 level. Educators felt more strongly than did dropouts

that problems associated with school work and attendance

contributed in the decisions of students to terminate their

schooling. In fact dropouts reacted negatively to all items

in this construct while educators reacted positive to three

and on all others were closer to agreeing with the statements

than disagreeing.

Some of the difference between educators and dropouts

may exist because of the different value system of each group.
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The majority of individuals in the educator group were non~

Native teachers and administrators from different cultural

backgrounds and experiences than those students who were in

the Band operat.ed Native schools. Consequently, through their

upbringing and academic preparation at post-secondary

institutions, educators would typically consider that students

who fail to attend school regularly or experience trouble with

school work would be at greater risk of dropping out.

Dropouts disagreed with the educators. They indicated that

they dropped out of school not because of poor attendance or

that they were having trouble with school work but for other

This finding that problems with school wcrk and

attendance contributes to students dropping out of school is

supported by other researchers (Hoyt, 1962; Bachman, 1971;

Hoffer, 1966; Deblois, 1989; spain and Sharpe, 1990) but not

by Native dropouts.

Career plans and guidance

It was evident from this construct that the group of

educators generally agreed (based on all six itemsl that lack

of career planning and inadequate guidance contributed in
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student' 5 decision to drop out of school. Their opinions

differed significantly from those of the dropouts. They

expressed particularly strong concern that students did not

have long term plans for when they completed school and thus

lacked overall direction and purpose with regard to schooling.

The students tended to agree that they had no long term plans,

hut were significantly less certain of this than the

educators. 80th groups also tended to agree on the lack of

guidance counsellor services as a contributing factor. This

is what one would expect since many of the schools under study

did not have a professional guidance counsellor. However,

many dropouts did expect to finish school and indeed cared if

they graduated, although many were unsure about this.

Educators perceptions may arise because many students did

not verbalize their career expectations sinC""! in their culture

this would be perceived as "bragging". Also, many students

who lack career plans or plan to pursue traditional livelihood

activities {hunting and fishing} could feel that they have

little need for career plans or guidance as perceived by

"educators" .
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The findings of other researchers have indicated that

having no life plans after school or having received

insufficient career counselling contributes in students

terminating their schooling prematurely (Spain and Sharpe,

1990; Mackey al1d Myles, 1990). Such views are particularly

consistent with those of the educator group in this study.

Belonging to ochool.

This construct concerned perceptions toward belonging to

school. On the basis of the study it was concluded that tbe

difference in the perceptions of educators and dropouts were

statistically significant at the . as level. However. such

differences were not necessarily due to one group agreeing and

the other disagreeing. For example. there were differences in

opinions about the school curriculum being developed and

taught by non-Natives, but both groups agreed that this could

be a contributing factor in dropping out. However. the

educators felt cons:l.derable (significantly) stronger about

this. The implications of these responses suggests that <l.

change of curriculum could help lend more relevance

schooling for students and that Native people should be
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perhaps involved with both the development and d\~livery. This

is consistent with the suggestions from other studies

(Kennedy, 1966; Gillespie, 1979; Mackey and Myles, 1990; Ross,

1990; Spain and Sharpe, 1990).

It was also evident from a furthel examination of item

responses in this construct that both groups perceived that

students should become more involved with extra-curricular

activities. Traditionally this has increased feelings of

belonging and participating in school life and should

therefore be encouraged where possible.

Another item where perceptions were similar concerned the

school not caring about the students. Both groups disagreed

with this important aspect of school life and the educational

process and considered that it was not a contributing factor

in dropping out.

With respect to being discriminated against by others,

educators generally felt that this was the case with Native

students. The latter however, mostly disagreed they were

discriminated against and that this did not contribute to them

dropping out. These difference between educators and dropouts

may exist because "white" educators teaching Native students
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on Reserves tend to be very sensitive to any form of

discrimination that occurs in school. either by non-Native

students or by others. Consequently, when they see a Native

student dropping out they may attribute it to non-Native

students making them feel unwelcome or that they were

discriminated against by others in the school. Either

dropouts terminated their schooling prematurely for other

reasons than non-Natives making them feel unwanted at school

or being discriminated against by others, or they may not be

aware of the more subtle forms of discrimination that may

occur in school or do not feel comfortable admitting that they

were discriminated against.

Another explanation for the difference between educators

and dropouts concerning interest in echool is that educators

maybe concluding that students do not care about education or

feel a part of the school since, from the educators

observations, many students were conatantly late for school,

did not participate in class, and failed to complete assigned

work. However, from a Native perspective some of these

factors can be explained. For example, it is culturally

acceptable to be 30·45 minutes late for scheduled events or
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arriving at school. In addition, culturally, Natives

generally shy and learn from observing. This is apparent in

the classroom where many students are not eager to answer

questions in class. This reason may account for the lack of

involvement in class and not because teachers failed to engage

the students interest and participation. Consequently, just

because Native students behave in such a manner does not

necessarily mean that they dropped out because they felt

alienated from school or perceived school as being of little

importance to their lives.

Home/School comm.unication

This construct concerned perceptions toward home and

school communications. On the basis of the study it

concluded that the difference in the perceptions of educators

and dropouts were statistically significant at the .05 leve:l.

Educators reacted positively to two items and on the third

they were only marginally negative indicating that they

believed that a lack of communication between parents and

teachers, the school and the community, and parents viewing

the school as a "white" school contributed to dropping OUt.
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These finding are consistent with other researchers (Mink and

Baker, 1968; Zamanazdeh and Prince, 1978; Gillespie. 1919;

Adams, 1989; Bull. 1991).

Dropouts also agreed. but to a much lesser extent, that

lack of home, school, teacher and parent communication can

contribute to dropping out. It is therefore an important

variable to consider. These difference between educators and

dropouts may exist because educators, through their training

and professional preparations understand that good

communication between all stakeholders regarding a students

education can contribute substantially to successful schooling

and thus high school completion. It is maybe because of this

lack of convnunication that teachers believe that many parents

vie.... the school as a "white" institution. It was evident

though. that many dropouts did not think that their parents

considered the schools as ·white" schools and thus was not a

contributing factor in dropping out.

Student/Staff relations

This construct concerned perceptions toward student and

staff relations and both educators and dropouts reacted
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negat.ively to all items except with respect to teachers

understanding students. According to almost half of the

educator group teachers did not understand students. However.

dropout.s reacted more strongly (negatively) on four of t.he

five items. It ....as concluded that the difference in the

perceptions of educators and dropouts toward student and staff

relations were statistically significant at the .05 level.

Analysis of the items showed that dropouts in particular

considered they were treated fairly and did not get into

trouble with teachers. Both groups also considered that

teachers encouraged school completion and student work efforts

in school. This construct overall reflected positive

attitudes toward student/staff relations by both groups,

although dropouts were significantly more positive about this

aspect of schooling. In the opinion of respondents it was for

most, not a contributing factor in dropping out of school.

Parental support

On the basis of the study it was concluded that the

difference in the perceptions of educators and dropouts toward

parental support were statistically significant at the .05
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level. Educators reacted positively to both items whereas

dropouts reacted negatively or were undecided which suggests

that, as a group, they were less certain about their parent '5

interest in their school work and about encouragemi:!nt to stay

in school. The findings of other researchers have indicated

this is an important area of consideration and that lack of

parent interest and encouragement contributes to students

dropping out (Mink and Barker, 1968; ZlI.manazdeh and Prince,

1978; Gillespie. 1979; Mackey and Myles, 1990).

These difference between educators and dropouts may exist

because of the different cultural expectations, experiences

and background of each group. Educators through their

schooling experiences, believe that parents should take an

interest in their child's school work and encourage them to

stay in school and reach their fullest and best potential. It

the parents of Native dropouts held similar views, then it is

evident that they were not being communicated to their

children, otherwise the dropout group would have perceived

higher levels of interest and encouragement in their schooling

from home.
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Relevance of school curriculum.

This construct concerned perceptions toward relevance of

school curriculum. Both groups were in agreement that the

curriculum in the school was somewhat irrelevant and that

having no courses of specific cultural relevance contributed

to dropping out. It was concluded that the difference in the

perceptions of educators and dropouts toward the relevance of

school curriculum were not statistically significant at the

.05 level. This finding is consistent with other researchers

(Coladarci, 1983; Deyhle, 1989; Ross, 1991; Mackey and Myles,

1990) who found that having culturally relevant material

helped lend interest in schooling among Native students.

Other possible reasons for dropping out.

Several attitude items on the questionnaire addressed

other possible reasons for dropping out. It was concluded

that the difference in the perceptions of educators and

dropouts toward these reasons were statistically significant

at the .05 level.

Both educators and dropouts agreed that having friends

who dropped out influences students to discontinue schooling.
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This is consistent with other researchers (Rumberger, 19B7;

Ekstrom et aI, 1986; Mackey and Myles, 1990;). The

implications ,)f these responses suggests that a policy dealing

with encouraging dropouts to return to school may increase the

graduation rate of other Native students.

The perceptions of educators regarding some items

consistent with other researchers. They considered that

living away from home while attending school, leaving school

to get married or have a baby and having little educational

materials in the home contributes to students dropping out

(Bryde, 196:; Rumberger, 1987; !{oos, 1990). Dropouts on the

other hand were less supportive of these reasons, especially

with respect to pregnancy or to be married, a reason most

strongly disagreed with.

These difference between educators and dropouts about

educational material in the home may exist because educators,

through their .:::ulture, experiences and background believe that

not having adequate educational materials in the home is not

conductive to learning. Many educators pride themselves in

giving their children numerous books and current technology to

enhance learning. Dropouts may have a different perspective
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than educators, since through their culture, traditions and

background they learn from watching or viewing so it makes

much less sense for them to have reading or educational

Tllaterials in their home.

Educators indicated that many Natives left school to get

married and have a baby. Such perceptions are different from

those of Native dropouts and may reflect cultural differences

or biases. Once a teenager becomes pregnant educators assume

that she must leave school to take care of her child.

However, in Native culture teenage pregnancy is not shunned

and the extended family or other community members help raise

the newborn. Consequently, there is less need for a student

to leave school to look after her child.

Research question 1 was an extension to hypothesis 1 (h)

and compared other reasons listed by school personnel and

dropouts toward specific factors that may contribute to Native

students dropping out of school. Except for two factors, the

use alcohol or drugs and homesickness, educators and Native

dropouts differed in their responses to this question.

Educators more frequently listed the lack of parental support,

the lack of direction with respect to student lives, the use
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of drugs or alcohol, and homesickness as the most influencing

factors in a student I s decision to drop out of school.

Dropouts most frequently listed personal problems and alcohol

or drugs as factors contributing to leaving school.

Homesickness and ~school was boring" were also cited by

dropouts as influencing them to terminate schooling. Dropout

responses are consistent with the findings of other

researchers (Spain and Sharpe, 1990; Mackey and Myles, 1990;

Mink and Barker, 1968; Zamanazdeh and Prince, 1978; Gillespie,

1979; Lin, 1985; Clawson, 1990),

Educators continued to stress the importance of parental

support and the need for longer term planning and guidance in

students' lives. Dropouts viewed the problem of leaving

school somewhat differently and addressed the problem as being

personal in nature or related to alcohol and drugs or

homesickness. Also, n'any residential Natives students are

teenagers (with typical teenage difficulties), living away

from home, in a different culture, and are trying to adjust to

a new school and make new friends. Such a situation may well

contribute to t!1.e reasons listed by dropouts for leaving

school.
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Research question 2 compared the reasons list.ed by school

personnel and dropouts on various specific factors that may

help students stay in school or return to school and complete

their high school diploma. Concerning the former. the largest

percentage of each group indicated that parental support and

encouragement was required to help increase the success rat I!

of Native students. Similarly, approximately the same number

from each group also suggested that having the high school on

the reserve and having more extra-curricular activities would

help. Educators also felt that having qualified guidance

counsellors and more Native teachers would aid in keeping

students in school.

The most frequent response given by dropouts was having

grades nine through twelve at a school located on their

reserve, encouragement from their parents, distance education

courses and having friends and family with them would help

increase the retention rate of Native students. The largest

proportion of educators reported that encouragement from home

would help dropouts return to school. In addition, educators

suggested that individualized programs, tutoring and extra

help with homework, more involvement fr.:m the COI1'Jnunity and
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incentives in general would help. With the exception of four

items, incentives, individualized programs, having more Native

teachers and having a high school on their reserve, this is

consistent with the findings of other researchers (Bell, 1967;

Mi.nk and Barker, 1968; Zamanazdeh and Prince, 1978; Gillespie,

1979; Ekstrom et aI, 1986; Spain and Sharpe, 1990; Mackey and

Myles, 1990). The role of parents, the community, culturally

relevant curriculum, and opportunity to complete schooling in

the home community continued to be stressed.

Research question 3 compared the reasons listed by school

personnel and dropouts on student living arrangements and how

it influenced their decision to drop out of school. Educat"ors

more frequently cited homesickness as a reason for dropping

out for those students living away from home to attend school.

Educators also felt strongly that lack of encouragement from

home, cultural shock, students being too young to leave home,

unacceptable living arrangements, and personal problems were

influencing factors in a student I s decision to quit. Native

dropouts, on the other hand, frequently cited homesickness,

financial problems, cultural shock, personal problems, and the

fact that school was boring as reasons for dropping out. This
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continues to be consistent with the findings of other

researchers (Bryde, 1967 i Mink and Barker, 1968; Zamanazdeh

and Prince, 1976; Gillespie, 1979: Lin, 1985; Spain and

Sharp!:!, 1990; Mackey and Myles, 1990; Clawson, 1990; Ross,

1991) .

Summary

It is clear that educators and Native student dropouts

have differing perceptions on why the latter terminate

schooling prior to graduation. In some instances the

differences indicate opposite perspectives of the issues

involved. In other instances they significantly differ in the

amount of agreement or disagreement but were obviously

thinking along the same lines. For example, the items dealing

with skipping school and classes, having life plans after

school, insufficient career counselling, development and

teaching of the curriculum by Native people, and increased

communication between parents, teachers and students were more

consistently identified by both groups.

Many of the perceptions of the mixed educators group in

the research were more traditional (and thus predictable) and
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tended to stress the importance of attending school and

completing assigned work, involvement in extra-curriculi'l.r

activities and better communication between all stakeholders

involved with education. Dropouts because of th':!ir culture.

traditions and experience perceived some of the problems

associated with dropping out as occurring, for example because

of personal problems, homesickness, and involvement in alcohol

and drugs. Also, it was evident they wanted grade 12 on their

reserve, or their friends and family with them if they left

their community to attend another school.

RecotlUllendations

Throughout the duration of this study r have received

overwhelming support from educators and Native students who

have terminated their schooling. From their responses

several recommendations can me made to Local Education

Authorities and Provincial School Boards which may help Native

students continue with their education. They are listed

below:

1. Educators hired to work in Native schools need to be

provided with opportunities that will en<:.ble them to
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develop an awareness and appreciation for the Native

culture.

opportunity.

This should be done at the earliest

2. Establish a process of three-way communication between

school personnel, parents (including the community), and

students. It was evident from research results that

there exist a lack of awareness of the perspectives of

each of these stakeholders and their role and

contribution 1n the educational process. It was also

evident that parent-student communication needed to be

enhanced in particular. but not in isolation of intended

school log outcomes. This could be achieved in part if

all stakeholders involved in education develop guidelines

needed in addt:essing the issue of the kinds of home and

school support which can potentially help increase the

academic success of Native students and completion of

school. Parents should be particUlarly encouraged to

express to their children concerns regarding the

importance of education .
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3. Address the concerns resulting from students living

in residence away from their home communities. When ever

possible, parent.s of students from distant communities,

should accompany their children their

accommodations and new school and meet with the personnel

responsible for taking care of them while they are away

from home. In addition, every effort should be made to

be in constant contact with these students to try and

reduce homesickness that may contribute to dropping out

of school. A more permanent solution would be for the

Local Education Authorities to try and implement as many

grades as possible (up to grade 12) on the reserve.

4. Provide stuJents with assistance in developing 1009-

term plans and aspirations. Despite cultural

characteristics (of Native people) that may have to be

overcome in this regard, such actions can provide

direction in students' lives. If specific careers,

occupations and, or post secondary education is part of

their plans, then the relevance of completing high school

may be real i zed.
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5. Coupled with recommendations four is the issue of

providing adequate guidance in schools related to

careers, work habits and other facets of education. This

issue could be addressed, in part, by

(a) having additional guidance counsellors hired

with a focus of their work on long term plans which

would provide direction in helping form

perseverance with immediate plans and develop

aspirations for the future.

(b) giving all counsellors on reserves extensive

in-service on such topics as; career planning, high

school and university requirements, expectations,

and the role and responsibilities of parents and

students concerning education.

(el establishing a more comprehensive guidance

program that is funded in school throughout the

reservations so that many of the other emotional

and educational problems encountered by students

can be effectively treated.

d) making an effort in schools where guidance

counsellors are not located, to assist teachers who
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are interested in guidance techniques to provide

guidance functions to students; and

(e) striving to implement a career education

progr..m within schools. This could be accomplished

through a community-based effort.

6. In terms of adding relevance to schooling a Native

perspective in school instruction should be developed and

implemented in all subjects across the curriculum.

Courses of specific cultural relevance are evidently

needed to supplement Dr replace some of the current

content. It might be most appropriate for district wide

committees to work on this and include people from the

community directly in the process.

7. The notion of belonging to school can be enhanced by

encouraging all students to participate in extra­

curricular activities. Schools shOUld. attempt to develop

a wide variety of these in keeping with student interest

and the Native culture.
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8. A more general recommendation would be for a dropout

committee to be established with representatives from all

areas of the school district. Its responsibility would

be to monitor the dropout problem (early identification

of Native students at risk of dropping out) and report

back to the Tribal Councils to try and prevent students

from dropping out and to get dropouts back in school.

Recommended Reoellrch

Upon completing this research it became evident that

several interesting and crucial questions would not be

answered. Further research could be completed to enhance our

understanding of the Native dropout situation. It is

recommended that the following research be under-taken with

respect to Native education:

A comparative study of parental, students, and

educator attitudes toward schooling.

2. A comparsion of dropping out in Native schools where

there are Native teachers and, or Native or locally

developed curriculum with schools where such

circumstances do not prevail.
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3. Consider other variables in the drop out process that

would take into account age, gender and grade level

reached in school.

4. Comparative study of school completion by residential

students and students who completed their schooling in

the local community.

S. Examine perceptions of different groups of educational

personnel (teachers, school principals and vice­

principals. education directors and superintendents),

with respect to factors related to students leaving

school prior to graduation.

6. Develop through community based research ways and

means of creating and implementing cultural relevant

content for Native schools.

7. Study collaborative based leadership issues pertaining

to local (Native) content of education.



158

REFERENCES

Adams D. W, (1989) Fundamental Considerations: The deep

Meaning of Native Schooling. American Indian Education.

Arbour Press and The New York Times. New York.

Bachman, G. (1971). youth lOOk at national prQbJems. A special

report from the YQlltb;n transition project. Ann Arbour:

Survey Research Center, university of Michigan.

Bahr, H. M. Chadwick, B. A., & Day, R. C. (1972). liaU.xe.

American Indiao5 tgday' SOciplogjcal perspectives, New

York; Harper and Row.

Bass, W. P. and Tonjes, M. J. (1970). propmlt or gTii!s'h1ate" A

synthesis of three stydies on the degree Of success of

Amer; can rod i an h j gb schoo} 'jtudent § in tbe BOllt bwest _

Unpublished manuscript, Southwestern cooperative

Educational Laboratory, Albuquerque. NM.

Bell, J. W. (1967). "A Comparison of Dropouts and Non-Dropouts

on participation in School Activities·. The Journal Qf

Ed!!cat iona) Research, 60.

Bergman, L. R. (1961). Boarding 5chQgJ§ and the pSychglogical

problems of Indian children. R;, "t, Paper presented at the

Alberta child welfare conference. Calgary, Alberta.



159

Bowker, A. (1992). The American Indian female dropout. JI..c..w:.nal

of AmeriCan Indian Education, 31(3),3-20.

Bowman, H. and Matthew V. (1960). Mqtivations Of youth Eor

leaving school. Quinsy: University of Chicago.

Bryde, J. F. (1967). New npproach to Indian education, Pine

Ridge, South Dakota.

Canada Parliament Senate (1991). Standing committee on social

affairs, science and technology. Chi 1dreo in poverty·

Tqward a hetter futpre. Ottawa, Canada.

Cervantes, F. (1965). The droUOHt. Callses and cllres. Ann

Arbour: University of Michigan Press.

Cervantes, F. (1969). The drgpopt, CallSes and cureS. 2nd ed.

Ann Arbour: University of Michigan Press,.

Chavers, D. (1991). Indian education: Dealing with a disaster.

~,70(3),28-29.

Clawson, R. (1990). Death by drink: An Indian battle. Ibe.

Montana Standard. January 7th,S.

Clifton, R. A. (1975). Self concept and attitudes:

Comparison of Canadian Indian and non-Indian students.

Canadian Reyiew Of Spciplogy and AnthropolOgy, 12(1),



160

coladarci, T. (1983). High school dropout among Native

Americans. Journal of American Indjan EdUcatigo, 23 (1),

15-22.

Crocker, R. K. & Riggs, F. T. (1979) TUk force On educatign.

St. John's: Department of Education.

Dentler, R. A" & Warshauer, M. E. (1968). Big Cjty propouts

and Illiterates, New York: Frederick A. Praeger.

Publishers.

Deyhle, D. (1989). Pushouts and Pullouts: Navajo and Ute

school leavers. JQurnal of Nayajq Education, 6 (2), 36-51.

Duncan, Ronald. (1973) "A critical analysis of potential

dropouts in the Baie-d' Espoir-Hermitage- Fortune Bay

Integrated School B03.rd. Master's thesis, Memorial

University of Newfoundland.

Economic Council of Canada, (1992). A Lot to Learn,~

and Training in canada. Ottawa: Minister Supply and

Services, Canada.

Ekstrom, R. B., Goertz, M. lO., Pollack, J. M., & Rock, D. A.

(1986). Who drops out of high school and why? Findings

from a national study. Teachers conege record, 87(1l,

356-373.



161

Employment and Immigration canada, (19n). 1\ report by the

Affairs branCh Of Emplpyment and Immigratioo for

infqrmation of schOpl hguds, Ottawa: Canada.

Eugene, M. Franks et al. (1990). A profile Of dropout

population jn a Natjye Amerjcan high schonl, A local

Perspective. A Paper Presented at the Annual American

Education Research Association of Boston, MA, April 16·

20.

Fleming, J. K. (1973). Report of the Cqmmittee OD the study of

~. Windsor, Ontario.: Windsor Board of Educat ion.

Friesen, D. (1967). "Profile of the potential dropout.rt~

Journal of EduCatiooal Research, 13(1), 299-309.

Gilbert, S., Barr, L. Clarke, W. Blue, M., & Sunter, D.

(1993). I,eavjng schQQJ~res!l]ts from natjonal survey

comparing ec;hooJ Jeayers and hj9h schoo] graduates] 8-20

years Of age. Ottawa: Human Resources and Labour canada,

Government of Canada.

Gilbert, K .• & Ellis, N. E. (1972). The withdrawal qf students

frOID yanCQuyer secondary SchoQls dud og the 1970 -71

~. Vancouver, B. C.: Board of School Trustees.



162

Gillespie, A. (1979). Alienation and other factors affecting

the senior high school dropout in St John' a,

Newfoundland. "Master's Thesis", Memorial University of

Newfoundland,

Greene, B, 1. (1966). preventing BcbOP] drORQJ!ts. Englewood

Cliffs, New Jersey: Prentice- Hall.

Guest, H. H. (1968). 5tlldy Of student withdrawals from

schools in the Winnjpeg !'IchQg] diVision DO

(Winnipeg, Manitoba: Winnipeg School Division No.I)

Halpin, G. & Whiddon, T. (1981). Locus of control and self

esteem among Indians and whites: A Cross-cultural

comparison. PSYChQlogical Reports, 48(1),91-98.

Hamreus G. (1963). An analysis of certain school related

variables associated with dropouts at the junior high

school level. UnpUblished doctor's dissertation,

Washington State University.

Havighurst J. (1970). The national 6tl!dyof :;merjcan Indjan

educatiOn SlJmmary report and recOmmendatjons Series IV.

Number 6. Chicago:



163

Hill, N. (1991). American Indjan student retentioo, pedagQgy

aod self determinatioD. In D. LaCounte, W. Stein, & P.

Weasel Head (Eds.), Opening the Montana pipeline:

American Indian higher education in the nineties.

Sacramento, CA: Tribal College press.

Hodgkinson, H. (1990). The demographics of Amedea" Indjans'

One percent of the people-Fifty percent of the diversity.

Washington, DC: Institute for Educational Leadership.

Hoffer, T. B. (19B6). "High School Retention of Hispanic­

American Youth." Unpublished Manuscript.

Hopkins E. (l964). The derivation of a prediction equation to

identify potential dropouts. Unpublished doctor's

dissertation, University of Georgia.

Howard, w. (1972). Dropouts· prevention and rehabilitation.

Washington: National School Public Relations Association.

Hoyt, K. (1962). The counsellor and the dropout. The Clearing

Hall..lie...... 36 (ll, 513-518,

Irwin, C. (1988). Lords of the Arctic: wards of the state.

Ottawa, Ont.· Health and Welfare Canada,

Kaplin, L. & Luck, C. (1977). The dropout phenomenon

social problem, Edllcat j pna) ForllID, 42.



164

Kennedy, P. (1966). A critical analysis of the dropout problem

in the province of Newfoundland over the ten year period

1954-1964. Unpublished Master's thesis, Catholic

university of America.

Kersey A. H., Keithley A., & Brunson W. F. (May 1971)

"Improving reading skills of Seminole children", Jm.u.:n.al

of American Indian Fdllcatioo,

Larter, S. and Eason. G. (1978) The ,,) pay; n9 schOol ear) y"

students· characteristics and opjnipns, (ERIC Document ED

169 466.)

Lin, R. (1985). The promise and problems of Native American

students; A comparative study of high school students on

the reservation and surrounding areas. Journal of

American Indian Edycatjon, 25(1). 6-16.

Lingman, M. (199l}. Sammy Goes To Residential School,

Waterloo, Ontario: Penumbra Press

Livingston, H. (195B). High school graduates and dropouts; A

new look at a persistent problem. SChopl Review, 66 (1),

195·203.

Lloyd, N. (196B). Antecedent relationships to high school

dropout or graduation.~, 89(1), 161·169.



165

Mackay .. R. " Myles, L. (1990). Natiye stlldent dropouts in

OntariQ schools· Student rerent ion and r ransi HOD Set; es.

Queen Printers, Ontario.

Maclean, H " Jameson, R. (1972). A review of Indian education

in North America, Ontario' 5 Teacher Federation.

McCormick, M. (1985). KThe Contribution of low birth weight to

infant morality and childhood morbidity, "New England

Jqurnal pf Medicine, p.12. ( cited in senate report.)

McMillan D. Alan, (1988). Natjye peoples and cultures of

canas1a. Vancouver, British Columbia.

Mercredi, O. (1990). Testimony representing the Assembly of

First Nations at the Senate hearil':,-s on child poverty,

pro"'pedinqs. 6 • Issue 16, p.43.

Mink, G. and Lawerence. 8. (1968). DrQMlIt prgneness in

~. Morgantown: Center for Appalachian Studies

ana Development.

Northern Alberta Development Council. (1984). Early schoo)

) eayers 1n Northern A,] berra. Unpublished manuscript.

Pengo S. S., "Takai, R. T. fI983). High school dropouts:

Descriptive information from high school and beyond.



166

.Bul.l.e.t.in, washington DC: National Center for Edl."cational

Statistics, 1-9.

Phinne~,. J. S., Lochm!r, B. T., " Murphy, R. (1990). Ethnic

identity development and psychological adjustment in

adolescence. In A. R. Stiffrnan " L. E. Davis (Eds.l

Ethnic Issues in Adolescent Mental Health, (p. 53-72).

Mewbury, CA: Sage.

Polk, K. (1984). The new mUgina) YOlith Tn Crime and

delinquency. Englewood Cliffs, NJ: Prentice Hall.

Report of the committee on the study Qf ~. (l973) by

Fleming. K. Chairman (Windsor, Ont: Windsor board of

Education) .

Ross, D. U991}. Education as an investment for Indians on

reserves: The Causes of their poor educc.tion levels and

the economic benefits of improving them. Canadian coyncil

on socia] development Ottawa, Ontario.

Rumberger, R. W. (1987). High school dropouts: A review of the

issues and evidence. Review Of EdlJcatjQD~,

5712), 102-121.



167

Saskatchewan Education. (1985). Inner*cj ty dropout stlldy.

Unpublished Manuscript.

Silberman, c. E. (1970). Crisis jn the Classroom. New York:

Random House.

Sinclair, Dr. G. (1983) ."Is there really a need for a change

to the curriculum of federal band schools? The Tomorrow

ill~ 1{2) :11, October 20, S.I.C.C. Publishing,

Saskatoon.

Spain W. H & Sharp D. B. (1990) The early schOO' leayers·

Initjal survey Youth transition jnto the labour market.

St. John's: Centre for Educational Research and

Development, Memorial University of Newfoundland.

Steinberg, L. SHnde, P. L. & Chan, K. S. (1984). Dropping out

among language minority youth. ReYiew Qf Ed!!cational

Re..a.e..aJ::... 54 (I), 113-132.

Stobe, H. and Ziegler, S. (1973) A spryey Of high schoO]

dropouts jn the borough Of York. Toronto: Board of

Education for the Borough of York, Research Department.

Stroup, A. L. and Robins. L. N. (1972). Elementary school

predictors of high school dropouts among black males.

~ of Education 45(1),212-222.



'"
Tseng. M. S. (1972). "Comparisons of selected familial,

personality, and vocational variables of high schools

students and dropouts. "The JpllTOa,l gf Edllcatignal

~. 65(11 462-465.

Tuel, J. K. (1966). Dropout Dynamics. Califgrnia JQurnal Qf

EdycatiQnal Research, 17(1), 5-11.

U.S. Bureau of the Census, (1980) Cecelia Of population,

Washington, D.C.' U.S. Government Printing Office.

Walters, E. H. and Kranzler D. G. (1970). "Early

identification of the school dropout. The School

~.18(11.97-104.

Watson, C. (1916). Focus On dronouts, Toronto, Ont.· Ontario

institute for studies in education.

Warren, P. J. (1968). Report Of the Boya' Commissipn 90

Mucat inn and VOuth. St John 'S: Department of Education ..

Wawatay News, September 17, 1992, Volume 19, NO.1? -Northern

Ontario's Native Voice".

wehlage, G. G. & Rutter, R. A. (1986). Dropping out: How much

do schoole contribute to the problem? Tca.ch!~r5 Cn )) Cge

~,67(1), 374-92.



169

Wood, D. & Griffiths C. (1995). The Lost GeneratiQn' TOllit youth jn

Transjtion to adulthoqd, Paper presented to the National

Research Symposium, Research on Youth in Transition to

Adulthood, Alberta. Burnaby, British Columbia.

Young V & Reich C. (1974). patteros Qf dropping nllt. ERIC

Document ED 106 720,

Zamanzadep, D. & Prince, R. (1978). Dropout Syndromes: A study of

individual, family, and social factors in two Montreal high

schools. McGill JOllrnal Of Edllcatjon, 13(3),301-318.

Zeller, R. (1966). I,nwering the odds go student dropouts, Englewood

Cliffs, N.J.' Prentice-Hall



Appendix A



Questionnaire

perceptions About Early Leavers in Ontario

Native Schools

171

Adapted from Ontario Native Student Dropout Study

Ontario Ministry of Education

by Ronald Mackay, (1990)
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Current position in school (ie. teacher, administrator counsellor,
teacher aide, director)

Listed below are 45 commonly expressed statements reflecting
factors which may contribute to students dropping out of school.
How do you feel about each of these as contributing to Native
students quitting school? Based your responses on your own
experiences with native students who have quit school in this
tribal council. Circle the most appropriate response for each
question.

1. They had difficulty with English language skills (reading,
writing, listening, speaking) in class.
Strongly Agree Uncertain Disagree Strongly Disagree
Agree

A

2. They were getting poor grades in school exams and tests.
Strongly Agree Uncertain Disagree Strongly Disagree
Agree

A

3. They were kept back one or more grades.

Strongly Agree
Agree

Uncertain Disagree Strongly Disagree

BCD E
<I. They were failing one (or more) course (S) in school.

Strongly Agree
Agree

Uncertain Disagree Strongly Disagree

ABC D
5. They were falling behind with their homework.

Strongly Agree
Agree

A

Uncertain Disagree Stre-ngly Disagree
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6. They often didn't pay attention in class.

Strongly Agree Uncertain Disagree St.rongly Disagree
Agree

ABC 0 E
7. They were not good at doing work the teachers asked them to do
in class.

Strongly Agree Uncertain Disagree Strongly Disagree
Agree

A

8. They
principal.

getting into trouble with teachers and/or the

Strongly Agree Uncert.ain
Agree

A

Disagree Strongly Disagree

9. Their teachers failed to understand them.

Strongly Agree Uncertain
Agree

Disagree Strongly Disagree

ABC 0 E
10. Their teachers didn't encourage them to stay on at school.

Strongly Agree
Agree

Uncertain Disagree Strongly Disagree

ABC 0
11. Teachers seldom praised them or their efforts.

Strongly Agree Uncertain
Agree

A

Disagree Strongly Disagree
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12. Teachers often picked on them unjustly.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree

ABC 0 E
13. Their parents dido I t have much interest in how well or badly
they did at school.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree

ABC 0 E
14. Their parents didn't encourage them to stay at school.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree

ABC D E
15. The parents and the teachers of Native students didn't talk to
each other enough.

Strongly
Agree

A

Agree uncertain Disagree Strongly Disagree

16. There was too little communication between the school and
their home communities.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree

ABC D
17. Many of their friends had already dropped out.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree
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18. They had few or no friends at school.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree

19. They did not expect to finish high school.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree

20. They did not care whether they finished high school or not.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree

21. They did not have any clear plans about what they would do
after leaving school.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree

22. Most of the subjects taught in sr.hool didn't interest them.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree
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23. They felt that school wa!l of little importance to their life.

Strongly
Agree

Agree Uncertain Disagree St.rongly Disagree

24. They seldom took part in sports or other after-school
activities.

Strongly
Agree

Agree uncertain Disagree Strongly Disagree

25. School seemed to be too big and impersonal for them.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree

26. They had to bus for quite a long time to and from school.

Strongly
Agree

Agree uncertain Disagree Strongly Disagree

A B
27. They had
dormitory.

D E
live away from home (in a boarding home or a

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree
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28. Many of their teachers were unable to engage their interest
and participation.

Strongly Agree Uncertain
Agree

Disagree Strongly Disagree

29. There w~"t'e too many school rules that they couldn I t see the
point of.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree

30. They dido I t have a guidance counsellor with whom they could
feel really comfortable.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree

31. They dido' t have a professional guidance counsellor, just a
regular teacher who also did some counselling.

Strongly
Agree

Agree uncertain Disagree Strongly Disagree

32. They received insufficient career counselling in the school.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree
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33. The school didn't really care about Native students.

Strongly Agree Uncertain Disagree Strongly Disagree
Agree
ABC 0

34.. Much of the work done in class was pointless.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree

35. They had to study courses that had little to do with theil"
lives outside of school.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree

36. There were no courses of specific cultural relevance to them
as Nat.ive people.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree

37. Non-Native students made them feel unwelcome at school.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree

3&. They were discriminated agai.nst by others in the school.

Strongly
Agr~e

A

Agree Uncertain Disagree Strongly Disagree
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39. They skipped school and classes quite a lot.

Strongly
Agree

Agree uncertain Disagree Strongly Disagree

40. The parents view the school as a non-native or white school.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree

41. Most of the curriculum is developed and taught by .':'lon-natives.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree

42. They left school to get married and/or have a baby,

Strongly Agree
Agree

Uncertain Disagree Strongly Disagree

43. They left school because of financial problems at home.

Strongly Agree
Agree

A

uncertain Disagree Strongly Disagree

44. They left school to go on welfare.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree
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45. There was little educational material in the homes of the
students.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree
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A. Are there any other fact.rJrs which, in your experience,
contribute to Native stud!:!nts dropping out of school?

B. What action, in your opininn, could help to increase
rate of Native students in school?

C. What would dropouts need to return to school and complete their
high school diploma?

D. Were students living away from home while attending sCi.ocl? What
do you think was the effect that this fact had on
students decision to drop out of school?

E. Have you any comments to make on the content of this
questionnab:e?
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Perceptions About Early Leavers in Ontario
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Adapted from Ontario Native Student Dropout Study
Ontario Ministry of Education

by Ronald Mackay, (1990)
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Listed b~law are 45 commonly expressed statements reflecting
factors which may contribute to students droppiI'!g out of school.
How do you feel about each of these as contributing to your
decision to quit school? Circle the most appropriate response for
each quest ion.

1. I had difficulty with English Language sk.ills ( reading.
writing, listening, speaking) in class.
Strongly Agree Uncertain Disagree Strongly Disagree
Agree

A

2. I was getting poor grades in school exams and tests.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree

:) . I was kept back one or more grades.

Strongly
Agree

A

Agree uncertain Disagree Strongly Disagree

4. I was failing one (or more) course(s) in school.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree

5. I was falling behind with my homework.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree
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6. I often didn't pay attention in class.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree

7. I was not good at doing work the teachers asked me to do in
class.
Strongly Agree Uncertain Disagree Strongly Disagree
Agree

8. I was getting into trouble with teachers and/or the principal.

Strongly Agree
Agree

A

Uncertain Disagree Strongly Disagree

9. My teachers failed to understand me.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree

10. The teachers didn't encourage me to stay at school.

Strongly Agree
Agree

A

Uncertain Disagree Strongly Disagree

11. Teachers seldom praised me for my efforts.

Strongly Agree
Agree

A

Uncertain Disagree Strongly Disagree
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12. Tear:hers often picked on me unjustly.

Strongly Agree
Agree

Uncertain Disagree Strongly Disagree

13. My parents dido' t have much interest in how well or badly I
did at school.

Strongly Agree
Agree

uncertain Disagree Strongly Disagree

14. My parents dido I t encourage me to stay at school.

Strongly Agree
Agree

Uncertain Disagree Strongly Disagree

15. My parents and he teachers at school dido' t talk to each
other enough.

Strongly Agree
Agree

Uncertain Disagree Strongly Disagree

16. There was too little communication between the school and my
community.

Strongly Agree
Agree

A

Uncertain Disagree Strongly Disagree
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17. Many of my friends had already dropped out.

Strongly Agree
Agree

Uncertain Disagree Strongly Disagree

18. I had few or no friends at school.

Strongly Aljree
Agree

uncertain Disagree Strongly Disagree

19. I did not expect to finish high school.

Strongly Agree
Agree

uncertain Disagree Strongly Disagree

20. I did not care whether I finished high school or not.

Strongly Agree
Agree

uncertain Disagree Strongly Disagree

ABC D E
21. I did not have any clear plans about what I would do after
leaving school.

Strongly Agree
Agree

uncertain Disagree Strongly Disagree

22. Most of the subj ects taught in school didn't interest me.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree
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23. I felt that school wan of little importance to my life.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree

24. I seldo'll took part in sports or other after-school activities.

Strongly Agree
Agree

Uncertain Disagree Strongly Disagree

25. School seemed to be too big and impersonal for me.

Strongly Agree
Agree

Uncertain Disagree Strongly Disagree

o

26. I had to bus for quite a long time to and from school.

Strongly Agree
Agree

A

Uncertain Disagree Strongly Disagree

o

27. I had to live away from home(in a boarding home
dormi tory) .

Strongly Agree
Agree

Uncertain Disagree Strongly Disagree

o
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28. Many of my teachers were unable to engage my interest and
participe.tion.

Strongly Agree
Agree

A

Uncertain Disagree Strongly Disagree

29. There were too many school rules that I couldn I t see the point
of.

Strongly Agree
Agree

uncert.:lin Disagree Strongly Disagree

30. I didn't have a guidance counsellor with whom I could feel
really comfortable.

Strongly Agree
Agree

Uncertain Disagree Strongly Disagree

31. I didn't have a professional guidance counsellor, just a
regular teacher who also did some counselling.

Strongly Agree
Agree

A

Uncertain Disagree Strongly Disagree

32. I got insufficient career counselling in the school,

Strongly Agree
Agree

Uncertain Disagree Strongly Disagree



190

33. The school didn't really care about me.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree

34. Much of the work done in class was pointless.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree

35. I had to study courses that had little to do with my life
outside of school.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree

36. There were no courses of specific cultural relevance to me as
a Native person.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree

37. Non-Native students made me feel unwelcome at school.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree
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38. I was discriminated against by others in the school.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree

39. I skipped school and classes quite a lot.

Strongly
Agree

A

Agree uncertain Disagree Strongly Disagree

40. My parents view the school 'is a non*native or white school.

Strongly
Agree

A

Agree Uncertain Disagree Strongly Disagree

41. Most of my courses were taught by non-natives.

Strongly
Agree

A

Agree uncertain Disagree Strongly Disagree

D

42. I left school to get married and/or have a baby.

Strongly
Agree

Agree Uncertain Disagree Strongly Disagree

D

43. I left school because of financial probl'il;ms at home.

Strongly
Agree

A

Agree uncertain Disagree Strongly Disagree

D



44. I left school to go on welfare.
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Strongly
Agree

Agree uncertain Disagree Strongly Disagree

4S. There was little educational material in my home.

Strongly Agree
Agree

uncertain Disagree Strongly Disagree
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A. Are there any other factors which influenced you to drop out of
school?

B. What would have helped you stay in school?

C. Under what circumstances would you go back to school and
complete your high school diploma?

D. Were you living away from home while attending achool?
What was the effect that this fact had on your decision to drop out
of school?

E. Have you any comments to make on the students not completing
school?
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Bobby Hancott
Kingfisher Lake, Ontario,
POV 1Z0

Dear early school leaver;

I am a graduate student in the Faculty of Education at Memorial
University and currently the Grade 7 & 8 teacher at Mary Ann
Aganash Memorial School in Kingfisher Lake. This is my fourth year
of teaching on isolated Reserves in Northern Ontario. My thesis
supervisor is Dr. Dennis Sharpe, Memorial University of
Newfoundland.
I am in the process of collecting data related to Native dropout
issues. Your responses will be used to make suggestions for
strategies that will maximh:e Native student success at school.

All students who left school early (dropped out) are being asked
the same questions. If you don't mind participating, then go ahead
and respond to the questions. Note that you don't have to answer
any you would rather not, and that you may withdraw your help
(without prejudice) at any time. All information you give is
liItrictly confidential and at know time will you be identified. Your
help is needed and greatly appreciated.

If you wish to talk to someone not associated with the study,
please contact Dr. Patricia Canning, Associate Dean of Research at
Memorial university, (709) 737-3402. This study has been approved
by the Ethics Committee.

Yours sincerely,

Bobby Hancat t .
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Bobby Hancot t
Kingfisher Lake, Ontario
PQV IZO

Dear Education Authority member:

I am a student in the Faculty of Education at Memorial University
and currently the Grade 7 & 8 teacher at Mary Ann 1I.ganash Meoorial
School in Kingfisher Lake. This is my fourth year of teaching on
isolated Reserves in Northern Ontario.

I am in the process of administering a study, the purpose of which
is to examine the Native dropout issue. All teachers, principals,
education authorities, in the Windigo and Shibogama Tribal Council
will be asked to participate in this study.

Your responses will be used to make suggestions for strategies for
maximizing Native student success at school. My thesis supervisor
is Dr. Dennis Sharpe, 5th Floor, Memorial University of
Newfour.dland.

All information gathered in this study is 8trictly confidential and
at no tillK! will individuals or schools be identified. I would
appreciate it if you could inform your staff. Your cooperation in
this manner is needed and greatly appreciated.

Should you wish to contact a person not directly associated with
the study, please call Dr. Patricia Canning, Associate Dean of
Research at Memorial University (709) 737·3402,

Yours sincerely,

Bobby Hancott,
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Bobby Hancot t.
Kingfisher Lake, Ontario,
POV IZO

Dear Parent or Guardian;

I am a graduate student in the Faculty of Education at Memorial
University of Newfoundland and currently the grade 7 &: 8 teacher at
Mary Ann Aganash Memorial School in KingfishA":' Lake.

I or a colleague at the school will be interviewing students to
investigate the reasons for them dropping out. I am requesting
your permission for your child to take part in this study.

Your child's participation will consist of answering a written
survey. This will take approximately 30 minutes of your child's
time. Their responses will be used to make suggestions for
strategies for maximizing Native student success at school.

All information gathered in this study is strictly confidential and
at no time will individuals be identified. Also, your child may
withdraw from the study, without prejUdice at any time or refuse to
answer. any particular question. This study has received the
approval of t.he Faculty of Education Ethics Committee.

If you are in agreement with having your child participate in this
study please sign below and return the copy to the school. If you
have any questions or concerns please feel free to contact. me at
532-2057. Copies of the completed study will be available at the
school.

Should you wish to contact a person not directly associated with
the study, please call Dr. Patricia Canning, Associate Dean of
Research at Memorial university (709) 737-3402.

I would appreciate it if you would please return this sheet to me
by March 15th, 1995. Thank you for your consideration of this
request.
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I (Name) (parent/guardian) hereby give pennission
for my child to take part in a dropout study being undertaken by
Bobby Hancott. I understand that participation is entirely
voluntary and that my child can withdraw at any time. All
information is strictly confidential and no individual ....ill be
identified.

Date _

sincerely,

Bobby Hancot t .

Parents/Guardians Signature Yours
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Bobby Hancott
Kingfisher Lake. ont.ario
POV roo

Dear colleague:

I am a graduate student in the Faculty of Education at Memorial
university and currently the Grade 7 & 8 teacher at Mary Ann
Aganash Memorial School in Kingfisher Lake. This is my fourth year
of teaching on isolated Reserves in Northern Ontario. My thesis
supervisor is Dr. Dennis Sharpe, Memorial University of
Newfoundland.

I am in the process of collecting data related to Native dropout
issues. All teachers, principals. educativn authorities, and
dropouts in the Windigo and Shibogama Tribal Coundls will be asked
to participate in this study. Your responses will be used to make
suggestions for strategies for maximizing Native student success at
school.

In tbis regard, would you please complete tbe attached
questionnaire. Note, you do not have to answer any questions you
would rather omit.

All information gathered in this study is strictly confidential and
at no time will individuals or schools be identified. I would
appreciate it if you would return the surveys to my room in the
envelopes provided. Your cooperation in this manner is needed and
greatly appreciated. Results of the study will be made available
to each school and Tribal Council.
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If you wish to talk to someone not associated with the study,
please contact Dr. Patricia Canning, Associate Dean of Research at
Memorial university, (709) 737-]402. This study has been approved
by the Ethics Committee of the Faculty of Education. Thank you in
advance for your help with this research.

Yours sincerely,

Bobby Hancot t
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Bobby Hancott
Kingfisher Lake, Ontario,
POV IZO

Dear Administrator:

I am a graduate stud"nt in the Faculty of Education at Memorial
University and currently the Grade 7 &. 8 teacher at Mary Ann
Aganash Memorial School in Kingfisher Lake. This is my fourth year
of teaching on isolated Reserves in Northern Ontario. My thesis
supervisor is Dr. Dennis Sharpe, Memorial University of
Newfoundland.

I am in the process of collecting data related to Native dropout
issues. All dropouts in the windigo and Shibogama Tribal Councils
will be asked to participate in this study through a
questionnaire (copy attached). Their responses will be used to make
suggestions for strategies for maximizing Native student success at
school.

In this regard, I will need your help to administer the
questionnaires to all the students from your community who have
dropped out of school from September of 1990 to the present. Could
you please hand out the questionnaires to the students and collect
them and return all completed copies to me in the stamped, self
addressed envelope. Your help in this manner is needed and greatly
appreciated.

All information gathered in this stUdy is strictly confidential and
at no time will individuals or schools be identified.
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If you wish t.o t.alk to someone not associated with the study,
please cont.act Dr. Patricia Canning. Associate Dean of Research at
Memorial University, (709) 737-3402. This study has been approved
by the Chief and the Faculty of Education Ethics Committee.

Yours h! ncerely.

Bobby Haneot t .
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