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E 3 reﬂechve nking is poetic, and”
@11 poe\:xy in turn is a Kin d




as that ‘which is use& to get somethmg done. In th\context

af a school ‘langnage pmgram, such wrix;an is vxewed as that

used prlmanly to assess whﬂ't an, ndivldual k.n:'ws Ebout a

sgeclfxc’axea ‘oF. Gontent. Such Py emphasxs has been regarded

as bé ng. a ma]or reason for “the absence of poenc lanquage in

5

l a school 1anguaqe pzogram.

"Poetxc" lahguage uffers an 1nd1vidua1 the means to :

B
reconshtute r_he realxty (:hat he'is canstzuctlnq in language

Such’a lang\xage usage allows'an ‘individual ‘to fanction in”

§ situations oytside his lmlnediate experience

‘in essence, to

. functmn in sxtuatlons "that e constructs in language, and,.;

[ in'doing 8o, to’ séaréh for meaning: in his- exlstence.

A school language program tHd i not, characterlzed
-+ by ‘an’ indiviqual's-use of poetic’ language has been eén ‘as

‘being defm;ent, and, as sugh, may not only impaxr an
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CHAPTER I.,

INTRODUCTION

pron\pted b_y tms 1nvestiqator s 1m:erest in havmg students,
irite poetry, and by the work of a poet, "Rathy, Ungeres ; vho
worked m.bh students in Central Labrador,.demonstratlnq the
i effscbiveness of the use. of | pustic‘lan’quage in qet’tinq
students to. w:ite, and rIav;nq ‘them, waht to continue writmg.

:f

The: writer's mdxfmauon of. rian Powell's\ approach'

€6 Having students Write poetty also brought sm\llar results

- an interest inwrifing and'a sustaining Of that inte

over a'period of time.. "This approach: appealed. to' teachers
3 thtough the - :mteresf in wrltlug that it mot:.vated, a_?d t.here )
“vasa willingness on the part. of téachers ‘to .incorporate ;
poetry wmunq intd their 1anguaqe programmes.

From these initial experiences.with poetle lanquage

in the classroons, two essential- questlons emerqed~

“If the poetic. use of lanquaqe has_such’potential
“‘for motivating individuals to write, why isn't
"it a more visible compcment n "the 1anguage
prcgramme?

What is the pneth Eunctmn of lanquage and. to
| ‘what pux‘pose does’it serve an individual?
The ma]or purpose of this: paper is _to resgond to these

questions.:

particular,

An Jexamin’at;ien of "the poetic’function: of language was '

a5




itsq‘ole, Hot snly in'an indiyidual's {enguiags Gevelopment; . 1’

but »alsn 1n an indlvldual s development as a person. .Tran

# actlonal wr:.tmg is the furm of wrlhmq, we are-told, that

is the pnmary focus of langua[ge programmes 'This émphasis

"4lone ‘may ‘be’ slgnlflcant reason for. ‘the ‘absence of

'wntmq in laiigiage programes.’ CTE il b held here fhat a
balance between Eransactional ‘apd posti¢ writihg is.a

necessary requlrement of an etfective’ lﬂng’uaqe programme. : ¥

for an: individual's wnung q:wes at:ennon 6 the key pe:son :

‘on whom the rESpOnSlblll.ty for the 1nclu5lon of pueuc wntlnq

in'a’ lanquage programme: rests. “This yould, reflect not only ‘an .

xx\dlvldual teacher s knowledqe Df ‘an appro{ch to Wr'tlnq

postry, but also an awareness of its purpose n an'individualis

lanquage development S

careful :Lnspectlon of “two repxesentatwe approaches 5

to having students wnte pDetry demonstrates a 'need for

(:eachers, not on].y to ~be aware .of such approaches, but alsc

0 recognizé -that " ary approach, to writ)ng poetry mist have 3

structure w}ule the seructure c:eated by one, 1nstructor :ynay

nbt be entirely su:@ to another, it can pmude a g\nde to:
=

a process which a teacher nay adjust or ‘adagt to suit his own

personal interests am:l those Of the’ students who' will- “be

writing: . y




CHAPTER.II

"' REVTEW 'OF RELATED. LITERATURE

Lanquaqe has been: defined as ah mstru.ment of humah

chouq‘ﬁt by which ve:are. Tea to the. oonstrul:tl.cn oF “the-

k obg«ectlve world (cassuer, 1979), as an axzangement of |

 eay recall (Shepard, 197815 and a¥ the medlum St rspmasen-

tat:l.on (Wernez‘, ,1963) . ‘Wh:l.le these statements io nb exhaust

nstrumental, aymbonc, ax\d representatlonav, and o

worldi - o

. A child’s linguistic development 'is: a’'process requiring,

examination in & discourse on the.poetid-funktion of lahguage.

The intention” in using"the fcuowinq quotation”is to outline

tlus process, and,; in S0 domg, to’ escabhsh t:hat ‘the. ):oetlc

7
“function ot Yariguage Thinst ongs which emetqes at’ some later -

stage inan indivxdual—’s l:l.ngui.stic development, but is present i

from the beginning.’ This is'mot to say that -an 1nd:w1dual, g




* once having discovered the 'representat:l.onal fnnctlon\cf

. language, ‘wxll frinediately proceed(fs\work upon his

B representatlen 1n language of his‘reality. It doea indlcat.e

_that an lndlvl.&ual is.us nq lanquaqe to represent nis;

expeziencesA

The discovery of lanquaqe as, patterns of:
sourid takes: o meaning. and #urpose. in the
itive

functions, f:‘_rst :and:f

meéans; for the regulation-of activity and
r (o} Then, _as objects.-and; events

wironment: are made.the’ chusmf
onyersational- attention,  heh radually s,
-ai a’ further of
language - that .of, regresentxni s
standing ‘for the objects” and events that
2 make up ° his expeuence

The: seccnd phase is.'dne nd"
dl.versiflcatlo'n.' ‘Through his-parti¢ipation .
in . the talk that .directs and interprets the: ..
variety ' of.events. that:constitute everyday ;..
1life, the child gradually’takes over the 2
language: of. his community,
process;, absorbs the cultural values:
working that’ ar
particular community's w 0

This,; by the t ;
child has made substantial progress;towards
mastering the ‘resoyrces of :the’ spoken :language:

_:and can- 'draw" upon’ tHese: reésources’ apprcprxate
..o ‘achieve'a,wide' range of interactional:
‘objectives in“the fam:
‘activities:




/the first two phases of development are
gharacterized by the close interrelatedness
_of language, action and Social context,
while the third phase sées a loosening’ of
these links, as’ the child becomes conscious
of his .own mental states and capable of
reflecting on. his own experience..

*\ s thought and .action’begome inseparable,
the function' that language performs of
_representing the objects .and events of |
experience is drawn' upon.to provide a' 'tool
for thinking' -and a'means.for communicating
to others the results of-the thinking:process.

_;x.;here is a development in “the cmld s use
o nguage . towards the. expression of more
individually differentiated meaning and
towards the detachment of language from its-
context of 1n\n\edlate experience. (Wells, 1981).

~The’ inlmu,phase ‘vxews‘ the acqulsitlon of language
‘ag'a dxscovery process, and recognizes a ddality in: tha

process: “tHat of acquu‘lnq language ahd, at thesame time,
usiftgwhat 'is Moqiired to' further an Andividual's knowledqe

of the world himself and h:Ls relatlbnshlps in.it. Lanquage

is, at Eu:st, outside in the world, not in the ¢hild, and it

s then iptorhalized in order that one may speak. This
" process is viewed.as being highly selectlve, dependént upon
structures alre ly' in place. This sélection is personal, and
an ingividual L‘Steznalues lanqpage in terms'of his needs and
interests (Erlthon, “1972).  These charactéristics of thé,
acqulsltlon and“usage of language remain with an 1nd1v1dual

and are essen:lal onsidérations when an lndlv).dual is

1earmng(1€|guaqe and. 1earn1ng how to use lanquage in a -
d,

*, structu

learning envifonment,:

. | An :Lnﬂl.vldual dnes not learn the 1anguage of his

commumty inigolation, The absende of that condition is.




evident in the initial phase of learning language. The

“redfity in which a meaning takes place’ is

a social reality into which the external
epvironment enters through its s1gn1f1cance
for i ion, and is

of evaluation, argument, mampula:mn, and,
other social acts (Halliday, 1975).

This i$ also significant in fu‘rthering the

‘indiyidual's acquisition and usage of language.

. The reality tHat the child constructs is that - .
_of his' culture and sub-culture and the ways ;
in which he learns .to mean and to build up .
registers - configurations of -meanings
associated with features.of the social :
context - are also those of ‘his culture ahd '
sub-culture ‘(Halliday, -1975). ] ) .

ot such a _context, the lanquaqe presented to an individual,
whether spoken or in pnnt must reflict the social reahty'
in which the ‘child 1n1t1a11y ‘acquired’ language;: and é\usc, ba
thie ‘Langndge’ e Dastubed €0 SonBERuSE the social real:u:y he

brings to a’learning situation dutside his immediate social

miliew. - se el W TN .
‘A final consideration in'this first stage of learning
lanquage is the symbonc function of language This "symbolic.”

fungtion” is one-in “which * ) e 5 %, 5
man' receives the signals_from the outside world,
builds them .into. his -world picture - his represen-
tation’ from past experience of what the world is

+  like - and-responds, not diréctly to the incoming
signaks, but in the light of his total represen-—
tation: he responds to the incoming signals as

1ncetpreted by the representation' (Britton, 1972):

WhiTe the development of a. 'world ‘picture' is at.a b'eginninq
stage the" 1mportant factor to. consider is that the 1nd1vidual

" can now’ hse sym.bols foi represenr_ his experiencé, and his




: ; W D ¢ o
12 R 2 12 e michan b the wutld is only limited to the degree that his . J
lA L l 1anguage development is impaired. T i «
i , While the second phase is viewed as one of | 4 5
- cunsolid_at:h‘m.:ud.xii:vers‘ifix:_ation of an individual's language
| development in the. social context in which he is raised, it
15z, : - must not be viewed .as a'period of. dev"exopmq: distinct from
’ the initial ‘one. " The aequisi.‘tion}of 1Anguag='conti_;iues .a.nd'

! = ‘ accelerates, and the ability to use ianquage in increasingly

" complex structures. and situations is a developmencal feature

e learrung prncel A ma or pomt of emphasls is the

* role of talk-in the individual's Tanguage developmént. . The

et E overnd:.ng desire to verbalue, to explore language, not only : \
in the context of relntmnshxps within his comunxty, but also h
% thmu'gh the iiuqinauon which allows an individual to play with I

/ 2 & language, emonstrates to the individual theendless possxhll—

s uues it has for him to express, not only himself, bit himself
in mles' and situuionn that axe created by him through language. -

% . Many chndxen, givgn the encouragement of
someone who will play the part.of audxence,
x , ~ will at times, employ speech, not for
conversational exchange, nor as rumung - .
commentary", but as formance, requiring
a listener who will not interrupt, an. : gl
. s "entertainee" (Brittonm, '1977). E
L This 3 ¥ or g B W B
§ "delight of utterance” represents language
as an end in itself, that is, talk for the
sake of talking; talking.as a pleasurable
activity; talk as play. :When children's
play- takes. the form of make-believe, or :
: < symbolic play, it. establishes itself éleax'ly
as act: vity in the spectator role (Britton, 5
z . 1979) . 3 k 2
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While more will be said about -the role of'spectator, it is of

note at this point that an individual's command of language.

has reached a stage’ whereby, the representation of reality is

developing; since'the child is manipulating situations
créated in language. Language becomes thé tool the individual

‘uses

6 trankform signs™ifnto symbols and thoughts
and thereby free himself from the specific

here-and-now andigive himself the license to
‘generalize: in-the abstract world of thlnklnq
(Hawes, 1975):

#hile the individual has not reached the “a05.8E abatradtlime?
its beginnings'.ar‘e being demonstrated.’ The inbortance of talk
canngt be 0veremphas1zed in ap 1ndlvldual s ‘language develop-
meRt, It is not acomponent. of language to be diminished,
T O this verbal
exploration that the fouridations of listening,l reading and
writing are established. s Sl W ¥

The  third phase cf 1anguage development Ldentlfled

by Wells sees. a fuxther develapment of language "towards the

. express].on of more 1ddxv1dual,1y dlfferentlated mean).ng and

towards the detachment of language " from its dontext of

immediate expenence This reflects
. the'"apability of man to. separate, expérience ;
£rom language, of using lapgi to recount
‘‘experiences, ‘and of classifying &nd collecting v

. events ‘and experiences via language. . It is

¢ .. '“this ability to diséngage himself from

. contemporaneous ‘space’and time and to wander
forward ‘and backward in time that sets man
‘apart from other animals (Hawes, 1975)..

v

-




While Wells: is dlstlnqulshlng the beginnings of that prodeds;

“or|at least a stage in.which it is emerging, Haves has pin

pointed the ultimate role of language in the -existence of
ma:;. His représentation of reality 'in language, the world
picture, is in place, ot in some immutable. form, but subject.
to change and zeviaion, as is the language process that
created and defined it. Y
. Life is a continuous awakening in which
the past prefigures the future.: We advance
uze

our responsiveness to and affirmation of a~._
life‘that is transitory, limited and

- mysterfous" (Shepard, 1978) . f

That awakening is through - language, ‘and ‘the responsiveness

and affirmation -an individual can bring to his individual
existence is quantified and qualified by those institutions

which in large part determine his mastery of language.

The Representation of Reality

The concepts of "representation of reality" or "world

picture" need further discussion and explanation. 'In -sharing

: experience with others, man is'using ‘language to make that

experience real to himself.

The''sélection and shaping ‘that language

= involves, .the choices between alternative

4 expressions so 'that the language shall -

fit the expenence and, bring- it to life
“ds it really was" - these activities
-imply imaginative work. If .we 'could
observe all the occasions when a'child
uses language in this way, then-to put
them together, we should have caught a
glimpse of a representational world that .
the. child has built up .to fit reallty as
he knows- it (Dixon, 1967).




2 i : . o
" Such a-reprgsentationai wo:id_providgs & structuse, that at —
any point in time reflects an individual's kriowledge of his
iorid. and himesitiin iZ and providas ireferential base: in's
¥ Hidh ana by means bf which niw experiences ‘can‘be Inteipreteds - © A

Such expenences may be. rejected and ‘not provcke a revlslnn &

Df this representatlon, whlle others would result in this

representatlon -of, reality \indergoing slgnlflcant change. s . . -

The purpose of building’a model is to use
an analogue about whose structire something
is known; ‘and to.map ofito that structure

" cohceptual material about whose:structure
‘and/or function less'is known. . In short,

. the model must be heuristic (Hawes, 1375).

The representatlon or model ‘then provides a. frameiork ‘For

discovery.in which the unknown is viewed in light of the -

- known.
For lndavlduals, thls is

a venture of working ‘and reworking their
5 * experience symbolically until they have
achieved rational thought. In:doing.so,
'the individual carries a-step.further s :
the evolutionary internalizatior of the gt D
environment: he internalizes it %2 5
symbolically and can carry his experience
around with:him, since. every’act of
thematization increases his ability to b
create; by his own'action, any part of s ¥
*. his 'known, reality tChurch, 1966) . a v

An avareness of the representation itself and the purpose it
serves is ‘essefitial, knowiedge, for an:individial’Gho:has,
Jresponsibilitiés for the language d'ewlopme}-.& of. other
- individuals: The 1mposltxon of languige stricturés and
experieiices. with language: that have little or mo zelanons}up

to' the .representational picture that an individual has




£ reflects that 1ndxv1dua1'

structured to reflect his reality can be detrimen‘tal to a'n\
J.ndwldual s further comprehenslon of the complexltl,es of
is exigtence abd may well Bt meqstd ve dmodct upon his -

‘Further Language develgbment. ; Sy

Reuhty is not a ‘unique-or hcmuqenecus ‘thing;
it is-immensely diversified, having' as many
different schemes -and patterns as there.are . - .
different organisms. ‘Every organism.is,:so 3
to speak, ‘a monadic, béing. It .has a world
of.its own because it has an.experience.of

- its own lcassu'er, 1957) :

Hencef the reahty reflected in’ any one l.ndl.vldual'

: ¥ g ¢ i
k2 on, model, or’ ation is unlque~ It
i :

use of lanquage tc: expenem‘:e

the world and hl.mself in 1t, and not a w-utlng slate on
w}uch others are to nnprmt their cunception of what is
real and. how Lt should be structured. ey

*_Since. our, world representatlon is ‘our
only concept of /the world welive in, it"
is important’ to preserve its cohezence
and’ unity, -to keep'it.a world >ye ar
ready .t6.go on living .in. The‘maintenance
- of order in-our ccnceptlon of the world-in
total .as we have experienced -it becomes a *
principal-concern for most of us, and.this
; fact accounts' fqr the readiness with:which
we take up.the role’of. spectator.. When we
do so; we broaden’ the base from which we..
contemplate until it 15, potentially, "the
way things arewith uk"; the quality of our i
living ‘(Brittos, : 3.977> ‘

The preservatlcn of that. coherence and unity arid subsequent -

order for an indivigual demands a recognltlon e ,what an

individual has already conceptualized as helng of pmmary

importance, . Theicontinued language davelopmént of.an

individual:is thus dependent.tpon recognizing the natural
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process of languagesacquisition and usage, and. the end it
serves. :

The Role of Spectator

~“Reference has been made to a "spectator role! and,
clarifjcation is nedessary at this point.

Thought processes gradually become S :
. independent of -immediate concreté : ¥

- .referents. Symbols can_ then be 4 . .
manipulated to produce -thoughts that w3
aré not necessarily limited to. those g
directly translatable to. external . i
events.. The remarkable flexibility

.. of symbolization and its 1ndependence

- from' reality-constraints ‘expands th .

| stope of thought (Bandura, 1977). ' - . s

it is.in’ this ‘context that'an indiviaual is in ‘the role of

spectator. * He is operating in the actual werld via his .

* representation, or he may ‘perate directly upon the

representation’ itself (Britton, 1968). 'ope'raung in the
s
actual world, the individual would be viewed ‘as bean in‘a

participant rolel In the role ‘of spectator, the »:Llldlv].dual

" is free to contemplate extperience, his own, -that of others

or imagined onés, and, 4n doing sp to improvise upon'

Tepresentation of the world (}iritton, 1968). The: emergence

of ‘this spéctator role comes as a child's intelléctual,

development. progresses. Thus. ‘the child becomes capable of

dela_ved 1mitat10n of modeled perfomances which he cannot

'mm§e1f have' seen made. (Bandura, 1977) .

whue the d1st1nctmn between the role of parciclpant

and the role'of spectator . is m\purta_nt, it is also worthwhile




‘constantly presented with' language Situations /cnat demand: his

_' spectator role :hat,would allow, for indi

| Of realityq

" interrupt the natural process of. langudg development inian’

-individual ‘and ‘compromise his developmeﬁt as- a rational,’

to consider the 1mpllcat10ns of such roles for ‘an lndivldual'

|
ontinued language d 1 \* [If'an 1nd1v1dua1 is’

. involvement pnly“@fparticipant, his developient is com-

promised in“the sense that there is a precccupation with the -

“"here-and-now", at the: expense of language Situations in the’

i dual Ereadom of

As spectators, our focus is upon mainta
thé um.ty and coherence of our ‘total’

this end in viey.we work upon- expsnence n
which ve have participated, or might g
participate, but in which we are’mot. presently
, -participating.. -Thus, evaluation an
ation of feelings and attitudes .are-important
asgects of accwu—_y in thig role (Britton,
1979) « ;

A restriction on oppurtum.tles in language acqy

usage in the spactator role demes the '{ldivlﬁ la:

Janguage’ functicn, that of evaluatlvely workln on'

e

'developmg command of 1anguaqe, and havmg th opport\mlty

for further developrent. ‘A restriction on “the spectator

role -in‘a 1anguage J.earmng s1tuatmn would, in essence,

thinking being.




i,

: 197'2)

-v-’l‘he Toles of pafticipaiit and spectator. h;vJe been seen

Niee, xepressnt vo’ diferent relitiohships
-\ between what:is be;ng said “(or wriften or |

thought) -and what eing.
over between ther all uses o
Britton, 1971) i

[
.

functmnal categnrles. :

f

art:unp nt thle 1dent1 ied with he uansacnonél and the

spectator role ).dentxf].ed W th the poe 'x'he ,expresswe
Ry [

‘function-was vL wed'as st:addlinq the particxpant/spectator

'distmction (Bri tan, 1971) -"Expresslve 1anguage was,

defmed as I1angu that is close o 'the ‘self /that‘ is mot
S go! vy £ar’ dway Erom the speak/er (Bru:ton,

itself initially

-cal]._ed upo £0

e is f\ﬂxcnon of 1angnage mam.fascs

'__Talk will, in-the end, estabush the V: .
learner as .the-chief protagonisg in%y
-his: own ;learning ‘progess.” Our ‘speech’
establishes, intimate connections with " - . =
" out fxrst-—,hand experience, thn the
world in whxch we .operate, and
. which all our.mieanings apply (Br,ltton,

"m;ls ekpxasslve functlon of speech/Ast ‘not. be o

lang\xage development, “for as

ional and’poetic
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remains. Expresswe ].anguage must also be vlewed as. the\/base

from which an l.ndl.vldual w111 move to the, transactlonal and

poetic functions. Expressive 1anguage in this context will

contain’elements that have the: characteristics of the trans=

*actional and the poetic.gIt-is in assuring thag ‘individuals
move from the use of language in the expressive. function tg..

1 . L
usage in the.transactional, ‘and, -most importantly, the poetic;

_that is ‘the challenge to effective language development *

programies. 1In essence, ‘then, it is inlexpressive smeech

o ©. " that ‘we are’likely'to-rehearse cne"’growfing points of ‘ur

formulation and analysms of expenence (Bntton, 1971)

L “in the

ional functxon 15 used ﬁo get
something done. 'In this context, the 1nd1v1dual is-in the
- o ‘cbia ‘of partlclpant “a pazumpmt in a Mxy general sense

: 1n the world's: affaxrs (Britton, 1971)

v to identify two, main 'sub-divisions within the transactional

Br.ltton went further

‘function. | These are- the i

giving and seeking of information, ‘and the "conative", in '«

‘which the individyal's<intention is’ to change his listener's

v ' behaviour; opinions 'ana attitudes (Britton, 1971

;o jhsage in instructional sattlmgs will, ‘for the most pax‘t, fall

w1th1n this transactional functmn. a further charactérlstlc
of 1anguage 1n the transactional function 4 partlclpant znle 15

that*

« express himself and the ‘reality"he has constxucted in language'

ive", which the .

Language 3




'and unity of the representauon of realn:y that the 1nd1v1dua»

. " & s
the usé of language in'the spectator role, one_ in which he’

§ the speaker/wr).ter is concerned in ms
utterance to enmesh with® his listener's
relevant knowledge, ‘experience, interests:

and the lxstener is at liberty’to & #;
contektualize .what he finds relevant, 3
selectlvely (Britton, 19711 : v

This ccnvenuon, Britton has referred to as a "plecemeal

contextuallzatlon

is'vigue, the conclusmn being dy:avm 48 that if ap inaivigual

“.is presented:in languaqe iskrning- situations thh a.

‘preponderance .of language actlvlty in the transactlonal

function; . then what will _result is languaqe activity that is

/
‘fragnentary in haturd and not contributing to: ‘the. coherence

has constructed in language, In operating primarily’is thd:

" participantirole, the individual is, denied the importance of

s

i s .
free: to work upon his. representation of reality -and inprovise’

.on'it!as he sees fit to.do §0.-

Though ‘as partxclpants we ‘evaluate a & -
situation in order to operate withih' ~ . . i
it, as ‘spectators we are.able to .- . .
relate events. moPe amply to a broader

‘spectrum of values (Brlttun, 1971)

-An individual in the partlclpant role is opetatmg vm:h

. language to qet ‘something done.’ There is a phrpase in his'.:

actlvlty other than- man1pulatinq language structures, ana’

s Spportunity to be functioning’ solely with the utterance

i
is nct presant. 'rhus, Yin! the speétator role, the: 1nd1vldual

+is free of the obligation to act. and is able to focus on’ the

language construct Aitself.

Whlle t.he usé ofy. the term p:.ecemeal contéxtual).zatlon"' B
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* Poetic Furiction of Language )
For Britton,: the term "poetic’ meant . B

language-as -art - the poetic in the i
original Greek sense of ‘something made, "
a yerbal- object. 'In the dévelopment Of
‘individual's usé.of langudge ‘towards
the poetic; the greater is the attention

paid to “forms; to the organization of

= form to create an arnfact, a verhal

o abject. (Britton, 1972).

O % 8 s IR, tms sense. the poet:.c #unction sees the 1nd1v1\iua1 creatmg

ettlng sore

n construcc m language not for the purpoﬁe

S e T thlng done, but: £ the gersona]. satisfaction e dolnq, of

i o ¥ créatlng the uttarance degale. i GAH

' § L7 mhe attention of an individuallis. with|
ol AR ! :ithe utterance as utterance, to “forms of
: “ . -“language, -and ‘to formal features of 4 2%
Wt Mg g ' whatever ‘the language portrays " (arxtto?,
i e 1971). 3 N
firts: £recdon from’action that an individual Has i €ne

spestator role.is used co'atcen'a ‘to the form laf language,

“to the use” of language to evaluate expenences (Britton, IBGB)
|
In statlng that ‘the: lndlvldual is fzee\:o attend o

.the far:l\ of 1anguaqe, Brltton l.dentlfled the ling

B
of the langiage itself, the form of tne events‘r presem:ed

*language, and the ‘form of the feelings that aré embodied. anc

g expr'e‘ssed_;'{ the lahguage. ' This represents-a lével of .

hut in huw they functlon in the czeatxun Df a verbal artlfact.

Ve

language learning in'vhich an indiyidualis learaing the forms

of “language through a usaqe of thém. ‘It is an “ider‘xt fication -

e of these. forms; not in"the’ tradltxonal sense of{ what ‘they. axa,




2 ba
'rhe usage of the poau.c function .m attendinq to the fom nlf

A
f_hevevants repreunted in language is a recogm.uon of vhat\
3 hae a]_zeady been occunxng in an 1ndlviﬂua1’a languaqe

developngnb. From the 4initial stage of acquisition o)

1anguage, the individual has to. a’cons i ot\

his ‘perception of reality .in lanquage. “As.an operator on: tna,.

form‘of | events xepresented in 1anguage in the postl fum:tionl\

angaged ins t.hb ptoceas of leaxning nbouc 1unquaqe thrnuqh tha

Len G B
us.e of- 1anquage. 5 o e s

The guetic uncnon and the Ereadun of the mdivx&ual
in its usage vas u viewed as a].lmd.nq the. individual an

appoxt\uuty to attend f.o -the feelings embodied and expzessed

.-in the:ldnguage. 1: is 1anguage _that aefx.nek -man a nn.

<.~ He cannot live lns 1ife without expressing
"7 his life. The various modes of ‘this .
expression: constitute a new.sphere. Thay
~have-a life of their own, a sort:of eternity N
- by which they survive man's.-individual and. @ ' .-
ephﬁmﬂral ex;.stence (:assirer, 1957). ¥y ;

feel already. In dis, g:e




3 suggest that a use ‘of 1 g in the t

languag®, thé suggestion was made that the usage of language-

"in’ this mode was. essentially to get something done. . -The form

Gf ‘the language was subordinated to the purpose For which it

was i ¢ The has been

that a usage

of 1 iage in the ional

of &an‘individual's 1

3 1 vould result inm a
fragmentatiun of an individual's zepxesentation af reality
and lanquaqey that it would be detrimental to the need: for

Goherence. and: unxty in that representutlon. T)us isenot to

:ional fun:;uon
is det:unental to an xndw;duarl s development. : Such “iﬁ cf

1a.nguaqe has n—.u own dxstmct pmrpcaes and conventxons for -

~in languaqe usage, and puucululy so at the gxpanse of
lanquage in the poetic  function: ¢

‘To. recapitulate,

o " " the spectrum from expressive to poetic

représents. language "in the role of :
spectator”: ' the more fully-the demandd .
 of that xu],e are met, the greater -is
the concern for. form, for patterning,
for organization inté a verbal object,
a work of art in language." Thus, both
to writer and.to the reader, it comes 2
‘to’ constitute an experience of order h
consistent with the focal purpose we
. have attributed to it, that of main- '
taining the unity and ‘cohérerce of ‘our. .
- individually constructed repreuentations. 4 ol
of the world (Britton;, 1977). E

n as a najax component
- :

t:he ’1a uage Qser. 2 T‘he concein rises vhen it has precedence




' - mist.be examined. s

. transactmnal and poetlc forms of wnung.

The focus of this paper is wrltlnq. . speuncauy,

the ‘use of! the poetic function in language -and wrlt:.nq
ELELN

poetry. " In that llght, ertlng itself needs to Eﬁhﬁwamlned
~in the context of what has-already been stated.

The expressive, transacnonal, and poetic functions
©of language represent the f:.rst context' in which wrl.t:mq g

- Expressive writing is seen developmentally- ~ '

as a:matrix from .which other uses of

+language are achieved by a process of

disassociation; or progressive aifferentiation °

(Brltton, 1977),. . 3
s’ the expressive langudge function’ in speech is.the ‘base’
upon which an individual bpilds his language khowledge and

usage, expressive writing must be’ the base’on which an

1nd1v1dual w111 establlsh ‘hl.)nself before mov].ng on to-the

The child has t6 interpret the 1anguage that: .
he hears.around him. .He has to“feel‘this Wway,
essentially experimentally, towards its rules.
He learns it in the context of hi$ own world,.
his own purposes, and his own meanings. - .
Other than°the mastering of ‘the writing"
system, there’ is little reason to suppose

t the proceéss of learning to write'is
rad].r:ally different’ (Burgess, 1973). * =
s

The :unportance of the statement is"its recognition cf grocess
i‘n\learnlng to write, as. there was. in an’ 1ndlv1dual learnlnq
his language ].nl.t).ally, and, that; prodess- is ok menmfmd

externally, hut intdrnally...An individdal’ 's expressive

“writing must occur in'a learning situation in Which he, is




-

free to explore language. The concern is hot ‘with correctness
5 P

of usage, but with usage

‘As ‘an‘individual identifies a need
o asspeeleid forms in Whidk o write; continued usage of
language will result in the mastery of “form requiréd for the
" ‘purpose intended. _ . .
The ‘neéd on the part of ‘an instructor to decide what
the writing Should be about 15 not present, nor should it be.
As'the individual acquires’ lanquaqe an uses .'Lt to learn about
hinself and his world ‘he has built up 2 resource of experience

Ehat was expressed initially in' speech.. While an 1nd1v1dual

‘will continue to express that experience .in’ speech; and musb

have uppcttunltles in ‘which to.do o, writing nutiauy must.

[ ' serve the same purpose. The 1nd1vxdual will tap the rescurce

. of-his’spoken laiguagé and the experiences cbnstructed to

expxess himself and his world in writing.

The slqnlfl ance of speech as a prerEqulslta to
expressive wrlcinq nust flot; ‘then, be underémphasized.

Sucwitlng s’ very. much like written-down :
speech, reflecting. the ebb and flow of the
writer's: thoughts and feelings, essentially
% what expressive language (spoken) does
. (Martln, 1975) .

Wefting, thes, osayized an individual's-'re{:resentacion of
reality, as aia talk early on, and conmunicates it to someone.
else.

Tt 1§ also" important to recognize that.the need for

i expressive language remaing wherever there' are ‘new experi-

éndes to be assuulated and ‘that the expressive is the

contz.nulng source from-which. specialized forms: of language




: )
can grow:(Martin, 1973). As an individnul \u.n return_.to the

ive fi i of 1 in speech to compxe_hend new

experiences, so will he ;zeturn to that, function in wrxtm L

The message to teachers is nm—. to render mute this ‘expressive
root of language, whether ~spoken or wn.tten. It is‘a
contin\unq, developmental pmcess in learning, and not a

o »staqe which' is completed at a paxtxcular point. in time.

’ A further charactenstm of wrsting which 15 expxessxva
is f_he muvament becween the spectutux and participant roles.
The ttend of the writing is moving awdy

from the expressive; either. towards a-

‘more 1nformutmna1 or decision-making

s function'or towards a more contemplanve .
( - one {Britton, 1974). ! 8 G R

‘The roots of the txansactzonal ‘and poetic Euncuons of Ianguage :

in a wtitinq oontaxt are inherent in ‘the exptesslve. Bcptessxve

[ writing, by an individual; will contain elements that Gan be

‘identified as "informational or-decision-making”. and

"contemplative"; .in-essence; serving the transactional.and

poetlc functions. A ’ : - )

4 Language in the transactmnal function of vnt:_ng is -'
used by an xndivxdual to qet somet.hing done, ‘and,. ‘as such,
the essential concern is wn;h the task u:sslf and’ ot vuth
the language. The statement has been made that 1t is
1anguaqa in this function r.hat compx:).aes the major part of °

an xmhvxﬂual‘s lanquaqe usage in an mumcnonal sltuatxon.




R,

It is the means of testing,’ of
monitoring knowledge and,performance.

© It is writing that is seen not.as a D
part'¢f the learning process,but as
something which happens after 1eammg
(Martin,’1973) .

Thls is not to say that transactional writihg- does not have
a role to.play is an inividual's 'language development. = It
does stite that where  such an emphasis. exists, particularly
“in writing, an 1nd1v1dua1 is denied the usage of language
~in the exprgsglve apdv poetic functions, ‘and the 1earmnq

> . . i §
process is, ¢ompromised as'a result.

Poetic writing is that in whith it'is " 5
" taken'for granted that."true or false". ¢
is'not ‘a relevant question at the , .
literal level.” What is presented may .
or may: not in fact be a representation: -
of .actual reality, but the writer takes 7
it for granted that his reader will
experience what, is presented, rather.
in. the way he experiences his own
‘memories and not use’'it like a gmdebook
or map in his dealings with th& world.-
In this sense, language is not being . d
used instrumentally .as a means Of
-achieving something but as an end in
itself (Martin, 1973): S i N

Martin went on' to point out that such writing. 'shows a
heightened awaFeness, Of symbolic, aural, and even visual
GUETTCIER BE shaping, & Vesbal vonshruchs 1 &

‘The distinction between transactional 'and poetic
writing'is’ that an fidtvidaal 15 niot concerned in poetic’

writing with getting somethlng done, but. is concerned with

©,the actual use of lan guage, as opposed to the purpose xt

will ‘serve: The -poetic.function allows. an individual to . .




expeziment with the forms of 1anguaqe, to construct in'’
language an a:txfact t.hat presents hhnself in the 11ght he
_would 1ike to'be seen in. T

- Acceptance of what he uffers confirms.

2 for him his representation of what is

. real, and this represents the deepest

‘satisfaction to be had from the whole_
process  (Britton, 1977). & w

Only the poetic - function allows t:his Eom of eipressiori in

‘the ‘use of languaqe. Britton went on to state that the’ sheer

satxsfacnon of hrinqing into existence a pleas g verbal
L object is of primary impo:tance in‘an; individual's development.

It xs not constructed, for sameong elle, but for the J.ndxvxdual'

own" pe:sonal Egtisfnctlon. He is using lnnguaqe,, and
specifically wiitter language; in’ the poetic function not

Snly to .eﬁpre;p_ his own existence, but to come to terms with -
| it as a thinking being. Britton sees the satisfaction an -
‘individual ‘has-from such writing as increasing as writing
;moves ‘towards-the poetic end of the spectrum- (Britton, 1977).
That satisfaction comes from an individual having had the
otbarunity to Sstuactian Brbifactiin, linghage, that iy’

uniquely his own. R N\

< The focus of writifig-in the context of the poetic -
function, and within the parameters of this paper is on™ -
writing poetry, or, specifically, having students in schools ’

write poetry. i ; B , o
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seemq it as what ‘somebody else has -done (Bnttd

~.This is the ]..u;ht in wmch poatry wr:.tmq w111 be«

vlnd!.v).dual s f).rst cml\lnq to terms w:.th la.terature thm:)uqh

! Britton de ned. nceratuxe as lanquage written. in
the role of spectator, and viewed this definition as one in

whxch he could talk about the literature chxldren wrlte'

* (Britton, 1968).  To.write in ‘the poetic “unction is to

write from the role’of: spéctator. In this role the individual -
is working upon his representat‘ion of reality as that

representatlon is reconstructed in language, From chis

viewpoint; what an indwxdual writes Ls 11terature smce

llterature is defined as somethl.nq we dO, as Opp e

La 1sngu.sge development proqra.xmne. It canfbe seen as an

his.own: wntmg, and' not” through an’ sxammatmn of what
another individual bas written. In ch’e engd, an mdxvmual

has nowhere else to go buts to _his own expenences, his pwn 5

View, of m.mself and the world) ‘and it is £rom t.hat ’ 5l

perspective -that an. mdw;duu can approach 1iterat_ure.

. The poet is'a creator in the field of language. He

!has'the ‘pover to recast and regenérate language; to-mold it

N acqulre ldngudge. It is nct ‘the. end cf a process, bm: a

continuing ‘development of it.

'mta new shapes (Cassurer. 1979). 8o ,too, is that‘power

availabie to any indfvidual who is using the poema function

of Janguage. The Andividual is explozing. his ability "to

recast and regenerate language”. ‘It 15 not a_new. development, .

but one: in. which he has been J.nvolved 'since he "began to

S




The poetic-is that which delights in s e

being. for. the sake of being. - The poet is g

lie who realizes” in his. art his own being”’

and the being of other lives and pature i :

i outside himself (Spender, 1974L . -

The m{-uvmual in writing poetry can’ have these satlsfacmons. g
For them it is a means of exploring and coming. to. térms: “ith
experience; and as such is.a recognition of. what‘an individual
does throughout his existence.. It is not a form of language
that is, by its nature, restricted to the few; it is an
experience in language in-which' all-individuals in their formal-

language -development situations should participate:

- g ¢ W W i




CHAPTER ITT R
[ AP . APPROACHES TO WRITING. POETRY

Introduction-

. ' Both the unpulse and methods cf poetry.

t : .are rooted in human experience, and formal
. poetry itself represents, not a distinction

from, -but a specialization of, thorouthy

universal habits of hum&n thmkmg and.

feehng (Erooks, 1965). .

Learning to' experience poe&y ‘is not a
radidally different process, from that' of
: e learning'any other kind' of .play. The way

to develdp a poetic sense TE by ‘using it.:. .. -

And one of the-real joys of the play 1mpulse
is in. the sudden dlscuvery that one is
getting. better’at it than he had- thought he '
would be (Cxardi, 1975) . \‘j

one does not worry about ‘the "greatness"
or.even the perfection of suciya poem: one
knows that the boy had great experience in -
- writing it, and by making us see what he
saw, and by telling us the thoughts' that
his experience called forth, he gave all
3o, 5 who réad-such a poem sometmng of the
y deltht (Read; 1956)
N i

Poetry.is a sort of truancy, a dream
mn the dream of life, ‘a wild flower
piiea saong, our wheat (Oakeshott, 1962) -

: S Bl
An. examiriation of the approaches to. writing poetry

identified by Kenneth Koch in Wishes, Lies and Dreams and

..Brian Powell's Making. Poetry represents a recognition of a
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" surprising ways (Koch, 1970).

. poetry invnlyed students from xi.ndexqarten to Grade VI.

a8
= . . 5
need m_pxovide teachérs with.resources chey can use to
initiate writing try,. ~These approaches to Hrltlnq poetry
are representative of a modest body of m:enm:e descubmg
a wide range of sich approaches.. The Buggestion is not that
these will guarantee any individual® teacher success in
implementiiig poetry wrifing in’ the classroom,” bit that they
identify- essential components.of an appzoach to pcetry ¥
wﬂtin}g. wna: will work for ‘one teachez, may not for Another.
The responsibility of the teacher is to reéogniie that"any.-
approach must hau a st:ucture, and co place ‘within: that
structuxe what will ‘work for mn} and the :.nd.wlduala Siho wxll
write poetry :
! Y

5 Writing Pce‘t_:a Kenneth Koch . 2 v

Kenneth Koch's approach to having children write
While'
one would, perhaps, :.medxately quesuon the ability of

cmld:en in Lhel.x nut years of school to vr:Lte, or. prxnt,

recognition has to be given to the fact that" some children

om0 sctiobl| witn considerable skill in writing, or printing,

Snd; o™ thone: uhs @b nit, ihs Eessher tas e fns Hecorder

during an initial stage. 2

Several"_c.ensideralj:iox{s were made about c}iilq:ex; before
npﬁtoachir{q'them to write p;ietrj. The tix_:s\: wvaq tkievrecoqnitior‘l
%" Yiie ‘playtiiness:and inventiveness of children's télk,,gnd,'
in particular,. theif ability to'say things in fresh and |

While this is hardly a startling




-ina poetlc form. represents new expeuences iR using language

revelation, ‘it recognizes that exploratory talk should precede
writing -(Dixon, 1967). A child's experiences in language are

ially in speech and it'is thiz-language resource that

1ilse 56 Eapped. for progress into writing.'
i\ second conslderatlon was to’ take children serwusly

as poets: “Chilaren vere see as having a mnatural ciriosity

for poetry and the procéss of writing poems was-a.discovery of

something they already had (Kogh, 1970)...This represents’a

‘need on the, part of children' fo:ekpress themsélves and their

.experiences, ‘and to share those of:others. This 'nataral

s chat expressiveness; dnd the "dlscovery" of- it

curiosir.y

The primary concern as 0 get. cl-u.ldren started writing

and.in writing anytling in'a way that would bé pleasant and

excitinq for them (Koch, 19'7'0) . The tactic was a poem to
which all children in-a class could cohtrlbut%& class’
oollahcration. Badn student contributed a: smg1e line. .Such

an approach had paruculax advantage

: it was easy r.o write,
had rules like & game and’ {heluded the pleasures without the

anxieties of -competitu{eneés}. The rules identified what

‘should be in -every line, giving help.to,children in finding-

something to say and giving the £inal poem a unity (koch,
1970)  il K 5

“The rulés required all lines to Begin with "I wish®
and to name a bolor, comic-strip character and a cu:y or.

countzy (Kot:h, 1970) As Koch was willing: to admlt, the

result was hardly a "great" péem, but it achi¢ved the purpose




of having ‘children want to write more. They had o fork in
“which they " could operate and ah inftial corfidence in their '
ability to do it (Koch); 1970). These lines were collected ;
and read as"a poem; and for the individuals involved in its
composition, the writing of postry had begua.

.'l'lus pan:icular fom had advantages as a Etattlnq
point. Children could relax after each line, und always -
start up. | af:esh- they could play variatioha on the line :
1tse1f, and they .had somathlng to write abuu’t ‘which 1ntszsated

- thel

< the-‘!private world of -their’ wishes (Koch, 1970).

“This fot'm need not bnly be ‘used ;inia class collabor-
ation’ muation. Children can aid should irite theit on
1nd1v1dua1 L { wish" poems, and can 'be free to ident:.fy tfxe
conitent of the une themselves. ok - s

Poetry wziting then’ moved t.c compaxiso‘ns of i'_hings .
and sounds. ‘A -repetitive form vas used to help give the

 poems unity -and, ‘this forn asked that a omparisorn or souné
be used in every line (Koch, 1970)- 'x‘heae ideas vere easy
for the cluld:en to understand, in: that they were not-
presentad w:Lth a sxtuatmn in which “they would be reluct-nt
to attempt the writing. _Thg ideas were interesting in the
sense’ cha’c once cha‘zom.was identified, children cculd plug
in their own wards and ideas. There.was a freshness of .

—aub)ect matter. and a new expetience of J.anguhge or poenc

form _ (l(och, 1970) - * el

Studen\:\s pxoqressed to pcetzy about dreams. Koch

viewed this'particular ‘theme as one in which children could

- ;

A,




"get the feeling of including the:unconscious parts‘of: their
experi'ence'in their poetry" (Koch;' 1970). " The -observation

made’ ac this stage in havmq churh:en wxite poetry was the

» inclusion of wishes, compan.sons and scunds in . their

the apenness of the approach. The pcetry wrxtten reflected

(% . TR
composi.tions about dreams . Their. own wnt:l.ng had. become ' a
résource ‘that - they continued to ‘use as- they progressed to’
wrxtmg with new themzs.. This characterlstxc of thaur

writing was recoqnlzed and 2 form Ldentl.fied for cmldren :

whereby they | coulﬂ write. poems that luded w1shes, sounds,‘

comparLsons and’ dreams (Koch, 1970) ThlE structure reflects

's.use of the form’ and cohtent, ‘and revealed

ideds for variation’s on ‘£orms and coritent that could then: be

(used to. initiate further poetry writing. Ic is a selection o

- of ideas. on wluuh to begin, yet the’ approach is’ cpen to what

an 1ndlv1dual may want ‘to 1nclude.

he forn\ of | a ‘poem used by Koch 60 contrast thg
“‘present and, the past has odd lines beginning with ''I used ton
and even Lines beginning with “But how" (xoch, 1970). As in

th previous exaiples, children were given'a form in wblch to

"write and an sxperience about which to .write. 'This aspéct of’

Lo ] foony @ e >
the, approach must also be' zecognized- sin‘ce it undezscores the

< meortance of establlshlng both what. wlll be ertten about o

and how it:willibe wrn:ten. . "1 S
,, quress in wntlnq moved on to poems about ar&mals

. and fhisdts: Mere descmpuan was avcuded. cm_ldren were

Caisked that Lhey be the:aninal or nbject. This request




4 to be: some ing elae (Koch, 1970) .-

11na ‘WHich vasn' 't true or ‘to make an entire poam that wasn/t’
) true

havxng ome shock value fcr m:.tmanng wnt:.ng wh:.le

"(xocn, 1970)

" 1ines as T seem to be/but really I af", this po‘nnng to‘

“the dhfference between how anﬁndlvldual is. pezce ived and-

h how an. 1nd1\u.dual perueives himself (Koch 1970) -

asked not:rto use rhyme. " "Rhyme" wvas" Seen as a techmque that

‘£low.of Uxeu expression of feellngs and assoclatlans in

written languagé (Koch,1970). . e :

appea].ed t:[_he play of chlldre in. wh;l.ch they could pretend )

Further examples mcluded forms identlﬁied as “L1e

Boen* in which ehi arer were asked'to say someth:.ng inevery: |

Koch, 1970) “Kooh vxawed this pastlcular Srample as

recogn1z1ng "11 as a word that childz;en use themselves

m\nther fom 1dent1f1ed the beg1 1 :mg of

The Lie Poem“ reverts to the everyday talk “of hiiareri

and just that xeson ‘ce is the tou one’in this sproach: that

must not be 1gncred. Asking 1nd1v1duals to express how they'

view themselves, is. an approach that can be opened: up-by

:.dentxfymg forms 1n Whlch they can express thevr

v1ews Dn ‘a w1de varlety of toplcs.

The zsmuval uf obstacles to wrlt}nq 1s an oven:x ng

featnze of thxs approach to wn.ung poetry. Chxldr 0 wexe

children Eound dxfflc\xlt “towse; tno, it inhibited tie . Exée’

Spellxng and pnnctuatlon were 1gnored in’ the seqse v,

that a ch:l.ld need not be cor)cerned with them in the ru.tial




' ¥ precede’the writing, #nd 4) establishing an, atmosphere .
; 3 e €A e = 0

writing. of a ‘poen. A"ttent;mn to these in the initial writing

" was vlewed as a h)ndrance to the objectlve of having chudren
wm.te (Koch,

1970) ... These part1cu1a.r aapects of wnung can

be given atflention after a poem bag been written. |

Puetry ideas Should be presenteﬂ td chlldren in words

that Ehey undersl}and. - A statement and an® explanatlon Of £ % 2y

would take away £rom- the purpose of! presenting. an idea, that

of- getting chlldren viiting, ;. . .

Speclfxc ternu_nology suchas alllteratl.on, slmlle and

ononatopoeia should not be used, since there are simpler vays

Of chvEy:an' what such: nomenclature means (Koch 1970

2 :"The poetry a student wn.tes must not. be cnuc.ued.
‘That- 55 not t.he purpese*of the approach Examples from all
students, -whether titire poems or unes and phrases, cdn, and

'shaum be sharéd by all, and a11 cah benefit £iom the

interaction. Such a’ tactlc contrlbﬂ:es to an at%phere ;

ated. °

wherein any reservatz.ons ahout writinq are eh
: Correction by 4 teacher is.not a feature of the
“approach.  Asking for clarification is acceptable; changmq

q{):\eet an external standard

what an individval has written
is, not (Koch,' 1970)..

‘The roleiof - ‘the: teacher in usmq this approach has &
been revealed ta some extent in the statements alreaay made ¢

B 1) nemovmg ohstacles o writing, 2) presentmg the

acn‘;al forms-in which students can compose, 3} auowmq talk ¢

where children, feel, confident about what they writé are
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depanding’and essential tasks. I aadition, Koch viewed his

“Yole as- one:s "being there to explain and inspire before

““children wrote and to act as reader, admirer’'and furnisher

of additional ideas” (Koch, 1970).
“The question arises as to ?e Function of the great
poetty of the past and present inssuch an approach. The

objective in using such ‘poetry was for children to learn

‘from it and be inspired by it (Kochj:1970).. In the approach

to writing poetry that ‘has Been'described here, Koch observed

“.that children were pa'rticulariy attent‘ive to poetry just’

‘Before they were going ‘to write, and :that if a poem he read

was related to what they were ‘going to wru;e about, eheu
interest and understand).ng was. mcreased (Koch, 1970). - The
challenge in promotxng further poetry writing by chlldren
with the. use of poetry from recoqn:.zed poets 1s in.the *

selection of what fits the writing situation at hand, or to

" take a poet's work and use the ideas it presents as a

starting point: for children to write poetry in response.

z . v "
This represents a unique way of having children,

approach poetry ‘that is not their own. 'There is.no pressure

'upcn them to describe or criticize or identify the partioular

use of poetlc devices; but to react in wmtmq to either a
poen or part of a poem that has a specific appeal. . Such a
usage of poetry in, this approach provides an essential
linkage between' what children write and what poets have
wEdtten. " . s N L




Koch summarized his approach by stating.that '

what ‘seemed most ‘important was that
everyone had the capacity. to write.
poetry well -enough to.enjoy it
% himself. and usually well enough to
give pleasure to others, .whether it
.was entire poems or surprlslng and .
beautifgl images,.lines ol e .
3 combinations of words (Koch,»1970J . i

That is essentially all that needs t§ be asked of
children ranging-in age from five to ten.. They are exploring

. »
. language -in its written' .form and doing in writing 'poetry:

‘This activity in turn reprosents a beginning for further-
poetry. wntlng and a necessary developmental stage before e

ore formal pcetlc forms. | g . .

Pogtr Brian Powell

Brian Fowell's ap;;roaph to.having students write ..
poetry is dirested tovard-the nine to fourteen age group.
Three' concepts are identifiéd as being esseptial in’
an English programme, These are involvement, ;elex;;nce and
"discovery (Powell, 1973). Involvement conoesis LEseLE with
l';aving students actively involved in the use of language;.
relgvance establishes the need for the work in which students
are involved to reflect their. interests and expenences, and,
dlscovetx emphasizes the need for students to fmd out -about
. things for themselves, rather than merely to be presenbed
with :Lnformatmn about: then: p
) Control. of words, structm:e, content, power of

cnncentratxon, Suroundings, mood of the foment. and. the




desire to erte were identified as factors 1nvolved in writing
" (Powell, 1973). ‘While all of these factors.must be ‘considered
in havmg studenta write poetry, At is the lndlvidual‘s desue

' to write that will detérmine the success of implementing \\

poetry writing in an Bnglish programme. This was ‘a. primary

‘concern identified, as well, by KennethiKoch; ‘the need to get
students ¥riting in situations where'they would AR S

; continile: becomes an pverriding, factor. Powell went on to
stste that nif, e Hoting pezkoh wants to:write, he should

ulties and achieve

eventually be. able .to overcome ‘diffi
- satisfaction in his work", and that. "successfil writing depends

initially on the wuungness “of the Young; persoi. to try and on

his'determination to try aqaln"'[l’owell '1973)

In this context, the role Of the teacher as one who

removes ubstacles to wrxting ‘and dlrects and encourages ‘those

| who.are writing is a crucial role indeed.’ Writing poetry’

" gives students 2 situation where they are ffee to-express
thenselves in writing without. attendlng particularly to
structure and correctness. These elements will come i time.

- The primary concern remains that of having students write,
accepting what they write, and allowing a’siFuation_ to
develop’in- which théy Will contirie to.do 80,

) Bowell's appteach to writing, poetry” is.a s‘tr\;éturéd B

one. The Enlish period designated for writing Encompassed )

Sect].ons in whlch ddeas are developed,. foms presented .in.

wh:.ci} students will write, content explored and examplés
‘that reflect the form and cortent presénted (Powell, 1973).
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"The 'agt. of Vwrig:.;.mjkwas Seen as be‘i.;n; an ixlndi(vi@ual
‘experience, and silence during the writing session thus x
Jpecomes a2 necessary feature. Concentration on the wr:'lti.nq
being done-and a willingness to be inderstanding towards: phe

" work of Gthers are also: characteristics of the learning -
situation to be established. " h
2 While the role of the: teacher has already ‘been

aiscussed, “Fowell adds an additional characteristic. The

teacher asked to try to wrxte poetry as well, and sh‘ e

'the experl.em:ea in a clnsu who_ are also wxiting (Puwell,

1972). s

The writing procedure asks for the use of an "ideas

book* i which -an individual would record ideas and experi--

S ;. ences building up a resogrce; st 3 Studetioan then draw
on in writing situations (Powell, 1973). ‘This data base
would nllou_expre;_sive writing to occur on a regular basis
in-an Eagiiah Programe.: Buch wrifing.is an:iiisial stage
ot of which the postic develops, and opportunities for.its

= X 2 'occuxrepce must be established.

f An exercise book for writing is seen as.a facten or

writinq in progress. as well: as ‘ompleted work. The left-hand

- page would be used for drafts = eesancially a mzking page i

while the rxght-hand paqe would contain the completed plece

(Powell, 1973).  This arrangement provides & student and.a- 3
teacher the means to review progress in writing and also ot s 1
becomes a source of ideas for further writing.




The re-writing that would Gooyr in this sxsroise book

So viewsd, 35 a5 eksential aspect of tiis approach to writing |

-postiy (Powell, 1973) ;. Attention o structural features is

not an-initial concern in thre wxitinq process, buc one that

must be given attention prior to the’ final Hr].tir}g of.the
piece. X = -

~ ‘As_ with Koch, Powell sees the need to ‘pmvide'»'students i
some ‘guidance in dealing. with form. - An absence of form would
zesult 1n "express;on that lacks focus, and hence nrec1sxon )

y and dlrectlcn" (Powell, 4973). ‘Powell went on to xﬂentxfy A
progression of forns, frmn the tlghtly structured, and ‘moving®
toward: the: freer” (powell, 1973).

Both Koch and Powell recogm.ze the need to estab].)qh
what- studerits should write about in‘their approaches. to
_having them write poetry. It is not enough simply to
establish a form in which to write, to ask students’ to usgq
it and then to wait for. the result. B

"Content” is not.to be interpreted as telling émli_ents
what to write, but an ‘identification of suggestions that -

; .séudeﬁts may or may not use. S 4 ‘

~an ‘appreath to content is to compile lists of topics
that are famll:.ar to students._ Such a list is not -presented
to:them, but is one to ‘which they com:inuouely contnbute,
and particulariy 80 d\zrxhg the dialugue that should precede i

' the writing.  From such'lists studentu c;n select.a topic and .
write about u: in a form identified by the teacher (Powell,

1973)-.



The experiences an individual brings to a learning
situation are the fund on'which he will draw. The "ideas
book™ will Teflact theds experiences: And can play-a :
_significant role at this stage of writing.

“Nature, physical feelings; being something else; a

. pefsonal redction to a topic, advertisements, writing from

a picture, and humorous moments are some of the content=

topics identified by Powell’ (Powell, 1973). This variéty of

" - : 4
toplc reflec‘ts the openness uf the app cach. A tqacher and

students will brinq their own. squestiona for concent. The

list is Dpen, reflectinq the individual pernomlitxes and

i -that’ ‘the-content

"Writing is a‘craft, and as-such it involves éertdin

specific skills" (Powell, 1973). . While reference was.made
éarlier to first draf':s and completed pieces while discussing

the use of -a-writing book, this' approa::h also xdentxnes

i evaluatxve criteria by which an individual can-judge his own

writing (Powell, 1973)." - Attention to choice of words,
structure, 'accuracy and re-writing are skills that students
can develop as.their writing skill progresses.  The'process

is one of self-evaluation of what has been done. . Thus, the

' purpose’ of ‘evaluating is not. to meet an’'external standard,

but to" have: stuéeqtu bring a piece of writing to whatever

‘stage Of ‘development reflects their growing capabilities as

writers.




‘p,uetx:y writing and. bo_ develop it as an

*knowledge of such' approaéhes and.a willingness: to, try.

. Conclusion

These approaches ‘to, writing poetry appear to. achleve
the:.r ‘essential purpose. " Students will write, will ccntlnue
to write, and the:ur wn(:zng improves in.the process. .These

ipproaches ‘are also effactive’ ih establxs}ung a usage of the

poetic function of . langt in a.l They

_provide teachers. wn;h resources that Xizbie them to introduce

ffective (component Sf

“their language teaching. What, is required, then, is a




CHAPTER IV

THE' POETIC. IN LANGUAGE PROGRAMS S g

The “Teacher as Audience'.

. The role of thé teacher in an effective language

programme has been viewed. as one in which the individual

_ teacher is cognizant of the process of language acquisition

and’ usage; recogni’zes the need to present to individuals i

lanquaqe that zeflects the snc1a1 real].ty .Ln whloh they

acquired Language; gives com:lnued atkention to ‘the role cf

talk a.nd' to v.he,creat:ion of a 1earning situation m.wh1¢h it

‘can occur, and maintains.a balance in the writing component

of a language’ m \among’the ive; ional

‘and -poetic functions ‘of language.  In addition to these

characterlstxcs, a knowledge' of approachés to having

students write poetry is also cnnsmered essential.

A further con$1deratmn in examining the role of

the teacher 15 the’ need for.an awareness of the andlence an

_ individual has for hzs writing. ‘An 1ndlv1dual in a classroom

will be writing primarily for the. teacher present.  The
distinction :to be made, is not who the audience is, but

how - a° wxiter will péreeivé ‘that ‘audience (Martin, 1973).

Martln records six ies. in ai aﬂnma

sense of audl.enc'

Child (or adolescent) to Self .
cma (or adolescent) to Trusted Adult
Pupil to Teacher as Partner in Dialogue
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. . Pupil to‘Teacher, Particular Relationship
Pupil to Teacher Seen as. Examiner or Assessor
Writer: to his’'Readers (oxr his Public)

Writing, 'Child to Self' is expressive, and an

- individual is his own a\xdlence. Such writing is personal,

and is the writing —— journals, and diaries that
: . ;

an individual may. kéep. The four middle categories identify

“Writing for the teacheras audience. In the "Trusted Adult"

category, there is a relationship between thé individual and

teacher ‘that provides a secure setting for the child to write'

"+about persondl feelings. The "Teacher as Partndr in Dialogue" 5

tategory also has that security and the teacher is viewed as

being there to help and as being interested in whak an * . -

individual has to express in writing. The "Particular

‘Relatlonshlp“ category is also a sécure Eettlng in which an .

individual will take risks in expressing himself and his -

iaeas. ‘In this category, ‘the subject matter i that of the _

", -educational setting. . In the "Examiner or Assessor" category,

the individual writes to'meet the. demands of a teachier and

will expect what he has written to be evaluated: (Martin,
1973). The security that.was characteristic of the previous

categories is not present in.the latter.

ALl too often, the writing that an individual will do

for the "Examiner' udience will bé predominant-in a langiage
programme. This is fransactional writing; that which is used
to get 'somethihg done. In this case, it .is writing that will
demonstrate to a teacher how well an individual can write

and what he .knows about. a specific area of content.



i
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In stating that individuals mast have opportunities:
to write using the poetic fymétion of language; and that
such writing’ mist. becoie a component of effective language

- ; . !

| Prograiines, one must also recogni‘za‘ that- such writing carnot
occur in settings where ‘an individual perceives his audierice
as being primarily that of an examiher or ashéssor,. Xs an
individual learned his spoken language in a setting that
allows explarat1on, ‘experimentation, and error; so oo must

settings for writing allow an. individual the ‘security and.

subsequent freedom’ to £ind his own way, with the guldance of.
i an :mdivldual m a sn:uation characterlzed by mitual ‘trust.

‘when a’ chlld writes autn-blographlcally,
©he.offers his experiénces as & basis for :
. forming ‘a relationship with'the reader he ol A
‘has in mind, a relationship of mutual E
interest and.trust.: His satisfaction in the~”
writing, if he succeeds, lies in the. rewards
of that relationship. Since for tedchers,
this mutuality.is in fact a professional .
relationship necessary to the kind of teaching
and learning they seek to establish,.the
teacher will aim at cultivating. it with every .
student ‘he’ teaches (Britton, 1979). . )

LeIn thls statement Bru:ton has clearly dellneated the task fDr B

~teachers’ m developmg an effecuve 1anguage programme. ‘Unless

it "relauonshlg of ‘mutual 1nterest an‘ tru€es is established,

the ‘teacher as audience for an indivi al"s writing will
continue to bé perceived as that of examiner ‘and assessor:
Martin saw.the "Examiner Audience” situation as one that
inhibited thinking and speculdtion and saw instead the need
for.a situation in which the child wrote for 'an audience’ that

‘was ‘interested and sympathetxc, as oppcsed to, one waiting to'.

Judge the performance-of a task.




. Budiénce' is that'of 'Writer to

ey o g3 g i ) &

The final category used.to differentiate'a 'Sense 8f

nis Réaders " (or his Public)'.

In.this category, what.an individual writes is capable of

< being read and understood by an unknown audience,” Writing

in this context is pDetiC. The writer is not concerned with
an audience 6¢, ‘for that matter, whether or not the audience i

:
will comprehend. what he” has written, but rathgz wl'th the

con'scrucuon of a verbal artifact, This is writing in the =~
role of spectator. :

: T8 this role, the individaal exposes, by
. what. he chooses to:write about, - some ‘part of
his system of.values, his feelings and beliefs
about the world; and his satisfaction lies in
having his evaluations .corroborate hauenged
or modified (Brltton, 1977) .

‘Britton wept on' toy that "this exchange of values is not-

indiscriminate; bit is fostered by a relationship Of trust, -'

.‘and by a senseof shared values, both-of which are considered.’

necess’ary if the fullest datisfaction is to be derivea”.
Teachers, then, _must be aware of thelr roles as
audience to'an xndividual and ms writing: ‘A teacher who is”
’percelved “as ‘an examiner will be fgcuslnq a.languade. p)rogtamme
ontransactional writing, ‘and individual opportum.tles to

éxplore the poctit. Furiotion of langiage will not be character

istic of. such a progxamme. wr:u;mq is more than a-means by

which one individua} can assess the performance of another.
It is also the means -through which an -individual works upon
‘the representation of reality that he is constructing in

language. That: 'working upor' will not ogour in a usage’ of




 Iatiguage; development

only occur " when teachers present themselves to 1nd1v1duals

in roles Other than that of examinet;’

“ Poetic language-as an Evaluat‘ive Proces"s

The. poetic use of language offers an mdwxdual an

evaluat:we procéss; not extemal bat internal.’ In th ;

. and. organxze his Féelings . and attz.tudes, umt alsh to work with'

language in mcreasm;ly coriplex foms consistent with his "

:to: maintain um.ty and fon‘of

is, by ‘its very ni\:ure, an evaluatlve process. - The

représentation that an individual constructs is not 'completed’

“at some_ fixed point in time in his existence, ‘but undergoes

constant: assessment - and révision:.as new experiences are

encountered ‘and assimllatmi \T—hlfﬁtlvlhy occurs when an’

J.ndwxdual 15 operating in the' role of spectator when :he is

free from havlng to act, -and can refléct. upon exper;ence
y i A o

o © Why Poetic Language?

The Succéssion of events we call "experience" -
/ is-based on the constructions. we place on what
goes‘on. . If those constructions are never
altered, -all that happens during.a man's years
is a sequence.of parallel events having no
‘psychological impact-on his life.™ But. if he

The need on the : part of an ind&'vmu'al«' e

. transactional writing, but in poetic writing, andthat will! >




outcome, . to the gxtenc ‘that it dlffers %
“from his expectation. or i
man!s.construction of himself is- @ .7 .. * . T
“"dislodged. .In recognizing’the’ 4 .
1nconsistency bétwéen his anticipation and:
the outcome, he concédes,a discrepancy
. ‘betweén what he was and®what he is. A
- succession :of ;Such. investments and dis-
.- - -'lodgments constitutes the human exper Lénce
(Kelly, '1966) .

The, constructlons that an maumual places on his .
expeuences fcrxm his: repxesentatmn of raallty, h.i.s world

/plcture and his e in it. -The means by wmcn an: individual’

ion 15'

leans” to alter Lt. - However, - an. -

evelopn\ent may not necessarlly prqvlde

“him w1th the Language. tools: he x:equlr s‘ for; the task.; T e

argument has been px‘esented,

n the case of wnting in.a

1anquag programme, chat the transactxonal usage of lanquage

cccuples “an :Lndlv:\.ﬁual with qetung something done in thé

wqugi. ) ‘the’ poetxc usage og 1anguage would prcvxde ;.

‘the means by which he can' alter the ' T is

-expen.encé, and, in so




. Qndgéidualés development - not. just as devélopmenc in 1angua§e

. from that of &

must not be

,usage, but in the development of an individual as’a speculative
and thinking being. - z g g

A !\alat nship of Trust
a The exuination of the zole of the teqche: as audxence _
| for'an’ .mdnudual'l wr.itmg 1den|:1f1ed » relatiunshis otk

:xust between indl.v:.dual and teacher as a basic condition that

% must ex1 t’in -the learning situation in which an mdlvxdual

: will write in. tha poatm‘ function. Such'a ulauonsmp does":

not‘exlst in a situation Hhere the- audience has been percexved

: ' primar ly as examinez, and a cha.nge in the role of ~audience

‘will'be f26d by a chnnge in, the

telutmnshlp between individual-and teacher. '

Trust is not concamed with-knowing the
<. essential truth about a matter, but with.the
success of the reduction of complexity, with
the' fact ‘that the taking of the risk involved . .
_has proved: itself in social-life and thus *
becomes ‘a motivating force, which yxelds .
further attestation (Luhman, 1979). -

Hence, the xelauonslup betvg inﬁ\udual and. teacher

tion of what' the

ized by an &

individual knaw- about a " subject, “but by, extuatmns in thch

- an. indxvldual will have the feennq of security msded to

exploz'e his own. ealxtyy to come to terms vuth the complexlty

of h1s stence.through the poenc use o: 1angnage. In; o

acquiring and using language initially, &n individual’ w G

be.lnvmr is: r u:ﬁ by risk i 9. "2\" age was used

© din sxf.uanons oOther than that in which 1t was acquired.' The *
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concern on the part of the mdlvxdual was not with correctness, R
but *with usage, and unge, in -turn, would’ demonstrate to -an
individual either his success using the language acquirec_i or
' g deficiency that motivated.further acquisition-and usage in
order to' structuré and comprehend the new sithation in and by
_imgua;e. )
This is ot & feature of an individual's acquisition -
~und usage of 1unquage that. termnates at some Epeclflc poxnt
’ in time. !’hx! proce!s wlll, hcwever, not be festered by a
situation: wherein an individual does not feel securé’ enough
to take risks with 1anguage, or; sj.mply does not have the
"oppoztunities to do so. The self-trust in his own dbility
- ! “ that an xndxvxdual brings to his early. 1uguqe acquisition
ahd.usage can apd x_mgt remain throughout his language

development. in an instructional é':cgram. .It'is‘a self

motivation; an individual &Ges want to.know, and the

>re}-atf_ionship that develops between himself and a teacher-

audie:_xce can only §o beyox;d‘ that Df"Pupil to Teacher. seen » - -
" ‘as Examiner'-when the trust that he initially placed in his p

own ability to use language-is recognized and fostered. . ° %

. e B . Symbolic’Functioning -

RV . + All human'beings grow. up in a setting of
% artifactp, symbols and conventions, and
¢ o because of their biological:constitutions, are
both less fit for direct adaptation to nature s .
. A and better equippéd for mediated,,artificial ki 20,
5 % by ‘adaptations to ‘a ‘largely: artificial environment. i
- i (Church, 1966)% .. 3 LN




For childrefi, Church envisaged a venture of working

and reworking their Experience symbolxcally untz.l they achieve L

.ratlonal thought. The 1ndLV1dua1 1nternallzes his experiences

symk;olically and can recreate,‘ by his own action, .any bart of

’ i : * his known' reality.. That .re- _creation of his reality is through

| language, -and SPec:focally, thzough the use, of - pcet].c language.
Whatif individuals do not get to ‘work and rework o -

« ‘ their experience sym!;clicali)'('?‘ Wil individ\;als not” 'achieve

ratlonal thouqht', and be something less as individuals? The

dlrectlon of this discourse allows an affirmative response to

paipl ' ‘these. questlons. It 1s language that def s ‘man, as man,. and
) if an individual's 1anguage development &oes not. provide him

both the opportunities aid the skills hé meeds o reconstitute

his experignce, then he is denied wfeature of his existence " i

that campromises his fullest develophent as a némber of: society:

i i A -The " acquiSitiun ‘of literacy provides-a
S " tool for and .the spur to higher levels of
analytic thinking and formal reasoning
and.these skills are among" the chief forces
in' the development of civilization, botl
in wholé cultures and in its lndlvldual\
member (Wells, 1981). > - “ =

Whenan individual's language developmem: has a \eficiency, y
© .t is not only thé individual's thirking ‘and reasoning ability.
that is comprom:.sed Bkt alms Hheaiality' 8w soclety in."

which he lives:




The Individual as Poet’
In using the poetic fudction of-language, and, in
particular, writing poetry, the individual is, as is. a poet,
-a ¢réator in the field of language (Cassirer, 1979)..

The thouqht processes of an individual’
gradually -become independent of ‘immediate
*. concrete. referents, 'In this process; 3
symibols are-manipulated to produce thoughts; .-
.-and, in the.case of the poetic function to " - NI ‘
produce verbal ‘artifacts, that'are not e
necessarily limited to those-directly . -
translatable to. exterral -events. . The =~ | o Sg
flexibility of symbolizationiand its ¥
s *.independence from'reality.cofstraints, »
expands the scoi:e of thouqht (Bandura; » :
FL9TTNEL 3 : T

vldual's experiénces . with language mnst ‘not, atuaye be:

in the context. of whac is immediate and real. Thére exists,
within 211 individuais, a need to. reach ‘beyond their -social
venue, Thé need can be met i an effective, language program;
one - wmch provides for a manlpulatlon of symhcls by an =
individual in.a poetic’ form %

"The Poet respects “the funﬁaméntal structural :mz of

" his-langyage and has.to adapt its gramatical, mozrpholag:

and syntactlcal rules" (Cassnrer, 1979).. wWhile ‘an“individual
in the development of this writing ability ray not, _necessarily,
" be adopting. these rules, they are. inherent in what he writes and
he 1s not in complete :.gncrance of them. The individual does
ne St learn»language and,: at the samé time, do.so without'a
fecognition of the rules that-ehaeaeeeeiEé it'as a systef of

symbols.. "A-poet is.concerned withrthe need to make verbal




experxence,vnakn sense of it and ecnvey xt to others" (Day -
Lewis, 1968): Such a mandate LS not solely the px‘exogat).ve
of the poet, but can and musr. serve. r_he same purpose for
individuals in language programmes.

Language programies too often become situations in’

which individuals 'learn’ the grammatical, morphological and

syntactical gdl'e-,u‘f their language, apply them in situations

vhere their knowledge of therules themselyes can be checked,

and :axely £md upportumt:les to. use lanquuge for. the sake, of

. 'usage. "‘Edunution consists of enlarqing axeas uf recoqm.tion e

the riind is anccuraged to" progress from the boundur;es of itu

own experlence“ (Buldwin, 1959). Language pmqrammes must

i then recognize, ﬁrstly, the experunces t.hat an _individual
bn.nqs to them, and nof. present hhn with no more t.han a
package on how a language works. mguage hgs been working
fcx‘ an mdxvidual from the time he started aeqnure and. use:
xt. :l‘he experxances of lus enstence that he has consu-ucced
in language are the base on which ‘to build. Ini'the’ case of
.poetry, Baldwin saw the most usual -ethéd of teaching it as

" not calling upon what the child had within, ‘but to present
Wim with a ‘pocn!, With the hope that it would be close to
his own'g:gpe;iencs.' poen:y}nat Gones £rom an individual's”
.pwn exﬁe;ience is where aucﬂ teaching n‘\usé begin.

b




4 o ) ‘knowledgé and Reality = = |

Education must not, for an 'individual, be based on.

o 3 the premise that knowledge is to be regarded as the * B B : {
' apprehension Of reality.’ There.is no' defined reality that = “@ =

an individual must be expected to absorb.  Knowledge has

- been defined as . = g : .
. an adaptive ‘activity of an organism and " e AE
” © '.7 as a. progressive -adjustment.. Reality is ' .. : o

a continuous process and an.individual®
cuts this continuum into discrete’ parts
by means of his purposive acts-of
adjustment or adaptation (Lee, 1973).

Dl « These 'acts of adjustment oz acffaptatxcn come when an

mdmlaual “works up. ‘the rep:esentauon of" reallty that he

has constmcted in language _“The concern:is not with the
amoiint - of knowledge an individual'may or }nag._not know; but
how-he-Will come to Eerins"wieix it in the context of the

; i7% 1 constriction he has!already placed én his own zeality. T

rostic yntmg is, ‘in ifSelf, an _act of adjustment or.

_adaptation. Tn<lnd_ividua1, ‘through poeti¢ writing; can
" reconstitute hid\world picture, adjust \it'in light of new
~exper1ences encountéred, or adapt new experlences mtn the

e ™ construct 1tself.

Why Writing? = ° i : .

B o - .. In assessing .an approach to having children write:’
5 poetry, Esbensen saw writing become' for.children "a means -

* ' 'to explore language, B6lf; acticudgs/a&\d one's awareness
. 1% ielis Hpa

of the world of real and imagindry things". - Writing poetry \
% ‘. was not a situation characterized by, having to know a




* @éfined amount of “information, or by having to write, kiowing

that the writing Would be assessed. . The. individual's

cipiotation of Vanbuaie Bhntinyes) tneestass) leatming »
.. continues; since as the individual e LA
uses; what ‘he acquires{moze complex forms. In'exploring
. the self and oie's dtitudes, individuals. cone.to an wnders

standing of themselves, and theix ‘relationships o dthers.

- Oné's avaréness of ‘the worla of real sna’ inaginary. things,

enhanced by opportunitiés to.express that awireness in

wr1t1nq. "
o Such an approach tc 1anquaqe identifies .a need fur

Enqllsh teachers to foster the kind of Language which :

represents .a concern for the{tal wcrld plcture‘ the total

context into which every new experience that cores to a child

‘- a man'- has' to.be fitted (Britton,” ,1972) ‘A concern for
the tDtBl world plcture an uldlvldual is constructlng Wlll
_emeige by giving at;enuon to _wha't the postic function of
linguage can.do for an.individval. In acquiring ‘and using
Andgasga individual; early i his existénée; demonstrates
iis ability to learn Tasaiage and to we itas a means to
learn about . the world and hlmself in it.” What is- character—
istic of languageAlearnlng ‘and usage at that stage must also

become charactetiséic .of the language programme in the school.




! k Conclusion

w?ile a series of recommendations to! the 'Departmer;t
of E"ducacion, Memorial University's Paculty 6f Educatit;n,
the Newfoundland Teachers Association and School Boards could
be'made at. this point/in time, there is a stagé in'the.

exanination of wEiting in the school language programme’ that

mist ' precede any such rec&mmendatlons‘ The stage, in question;: ’

is one that would see ‘a comprehersive study of writing in- the
|language. programmes of -schools:throughut ‘the province, Such

& study would, and should,” demand the cooperation and resources

of the institutions 1istéd above, and from such a study, there

would emerge -specific tecommendations defmed ﬁor these

.institutions and the rcles they_must play :1n developinq

effective language programmes_in the., province! s ‘schools.
A partial llstJ.nq «of topics for ‘such & study would
include: )
-y ‘1) an’ 1dent).f1?t10n of the amount and types of wnnng
being done:by students in existing language programmeS'

2) -.an éxamination of r ; in 1

programiss, and the.apprSaches to writing contained in

them;
3), 'an assessment of'the’ training of teachers, = -

: speclflca 1y in the area of teachlnq writing;

4) an evaluatxon of the" conrses heu\q uffered J.n teacher 2

training programmes, - and; ih particular, those’ that

concern’ themselves mth writ ig; - and,; " "t p




5) .a comprehensive examination of -studies in‘language %

learning, and the identification of an effective

O disseminate such i ion to

only-one dation ‘is required. Tt

. the formation of & group of professionals from the inscitpﬁqns
named with the . initial tasks of a further d;finiticn o’f fJ\e
parameters of such a atudy, and the idantlfxcacxan of an: %X g

otgamzatmnal stmct\lre to direct Feiy Y2 S

. "We tend to dilregard the token aspects Df hteracy and

pictorial referencea which ' are as auch natural} (Kenyon, 19'[6) .

Such a dlsrequx‘d is at our own expense as indxviduals, and the

token aspects' or, as in

(e . socisty in‘whichwe' live. Te
Lo S - :

previdus refé‘:ence, the verbal artifacts, that we can, “a
2 v individuals, construct’ in language represent the fullest b 3 3

‘potential. of language #n an 1ndlvidual s exiatence. The

lanquaqe is encompasled in’ Ms need to reconstitute lus
expenences in 1anguaq=, ‘and to continue to do s0 thru\thmlt .
his exlstence. Instructional programmes that direct:an -

individual's, language developmen't in another direction

3 requue re-evaluation and- zedress. i Yoo B

gt © el "The poee's labour.is to stmqqle with the meﬁnrnqless-

‘ness -and silence of ths world unt11 he cnn ferce it tu Q\ea

" untifhé can 'make, £he ailence ang’m, and the ron-Being BE"

it ol ‘' (Macleish, 1961). .Poetic language allows any individual
*this same labour. ‘The sedrch £Or'meaning i a distinctive

0 > « : ) d £
. : / e




charactenst:.c of being human {Frankl, :1978). Are we-then’
to deny an 1ndividua1 Lhe usage of languaqe that will engage
him in a 'search.for meanlng'?

Lanquge is more. than mere ulf—expression. $
Language is always pointing to something beyond
“itself.. In other vords, it is always self- ; w2
transcendent - as is human existence at ].arge.
‘Being human is always directed to: something, ox
-someone, other than itself, to a meaning to
.7 fulfill ox anothet human being to encounter
(Yran kl, 1978).

To . function with 1anguage beyond the range of hls
immediate experience, hnd, 1586 dotnig, . change himself is - . -

‘the respons;.b;&l_ity that must i

itially be' presented to an’
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