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Abstract
Variables associated with attrition of two groups of rural
students at select Newfoundland universities/colleges were the
focus of this study. Group one consisted of 46 university and 23
college non-persisters and group two consisted of 131 university
and 30 college persisters. A questionnaire was developed to:
(a) create profiles of university and college persisters and non-
persisters, (b) gather their suggestions for interventions needed
at the senior high and post-secondary level to help ease the
transition for rural Newfoundland students into post-secondary,
and (c) ascertain their main reasons for maintaining or not
maintaining enrolment. Variables examined included select
background and demographic characteristics and factors related to
one’s high school and post-secondary experiences. Data obtained
from university and college students was analyzed separately
using descriptive statistics. Results indicated that
college/university persisters, as compared to college/university
non-persisters: sought assistance more frequently from school
counsellors, had more realistic expectations of post-secondary,
met more frequently with faculty members, showed more involvement
in orientation activities, and were less likely to see themselves
obtaining seasonal work and collecting unemployment insurance
benefits in the up-coming year. 1In addition, college persisters,
as compared to college non-persisters: were younger, attended
church more, were less inclined to think of changing their
programs, sought post-secondary counsellor assistance more

ii



frequently and visited them more often, expressed more concern
about their ability to finance their education, were less likely
to be receiving Canada Student Loans, showed more involvement in
campus clubs/organizations, had closer relationships with their
roommates, and obtained less support/encouragement from their
brother(s). Further, university persisters, as compared to non-
persisters: had higher Level Three and post-secondary averages
felt more at home in university and were more satisfied with the
environment, more often saw their courses as being relevant to
their goals, ha? less difficulty coping with stress, had
parents/guardians who placed more emphasis on their post-
secondary graduation, and received more support/encouragement
from their families and post-secondary staff. As well, to help
ease the transition from high school into post-secondary for
rural Newfoundland students, university and college respondents
felt that, at the senior high level, there was a need for
increased emphasis on preparation of students for the academic
component of post-secondary life as well as provision of more
information about other facets of post-seccndary, whereas at the
post-secondary level: instructors need to be more sensitive,
counselling services and orientation activities need to be more
helpful, and there should be increased means to ensure student
social integration. College and university persisters noted
returning primarily for reasons related to aspirations and career
goals or benafits of such, whereas non-persisters reported

choosing not to persist for reasons mostly associated with:



seeing their program or area of study as an inappropriate choice,
experiencing financial difficulty, or wanting to enter the work

force. Finally, reccumendations for practice and research were

made towards the transition of rural to post: Y-
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CHAPTER ONE
Introduction

With declining enrolments, reduction in student
attrition, which has always been a concern of colleges and
universities, according to Astin (1975) and Iffert (1957),
is now assuming greater importance (Nelson, Scott & Bryan,
1984) . This increased concern has resulted in quite an
extensive body of literature focusing on the portion of
college and university students who fail to maintain
enrolment until graduation. Numerous causal linkages have
been established, correlations between a wide array of
individual student characteristics and student dropout
behaviour have been reported, institutional types have been
scrutinized, and the quality of a student’s social
interaction and integration within the post-secondary
environment has been identified in a number of important
studies as a major factor in determining his/her persistence
potential (Bynum & Thompson, 1983).

According to Nelson et al. (1984), recent studies, as
compared to earlier prediction investigations, have made
more progress in identification of potential student
dropouts as a result of concentration on those students most
likely to dropout. The importance of this progress is
substantiated by Bee and Beronja (1984) who indicated that a
significant portion of attrition might be prevented through
carefully planned institutional interventions which would be

most effective if those most at risk of dropping out could



be accurately identified. Investigators have historically
identified freshmen as being the largest subgroup of at risk
students (Bean, 1980; Dukes & Gaither, 1984). The freshman
year, particularly the first semester, was noted to be a
transition period for students during which they experienced
significant changes in their social 1lives (Cuyjet & Rode,
1987) . In addition, the freshman year has been recognized
as the most stressful for college students (Schwitzer &
Robbins, 1986).

However, one cannot safely assume that interventions
utilized in one institution to help retain freshmen would be
successful with potential dropouts at other institutions.
Bean (1986) indicated that, as a result of student
heterogeneity and institutional type, it is desirable to
identify the sets of factors that influence attrition
decisions for as many subgroups at institutions as possible.

The present study attempted to obtain the necessary
information from rural Newfoundland post-secondary students
attending select college and university campuses to identify
those most at risk of dropping out, and gather their
suggestions for retention interventions at the senior high
and post-secondary level. Information regarding the
students’ background and demographic characteristics, high
school and post-secondary experiences, reasons for
persisting/withdrawing, and suggestions for interventions

were compiled from information gathered on questionnaires.



Subsequently, suggestions fur retention interventions and
further research were made based on the data obtained.
Purpose of t| Stud:

A sample of rural Newfoundland post-secondary students
were selected for inclusion in a study with the following
purposes in mind:

1. To develop profiles of college/university
persisters and dropouts based on information provided by
them on questionnaires which surveyed variables associated
with their background/demographic characteristics and high
school/post-secondary experiences.

2. To obtain from rural post-secondary students, via
information provided on questionnaires, their suggestions
for interventions needed at the senior high and post-
secondary level to ease in their transition from high school
to post-secondary.

3. To obtain from rural post-secondary students, via
information provided on questionnaires, their main reasons
for persisting in or leaving post-secondary programs.

4. To determine, via information provided by
college/university students, if their decisions to persist
in or drop out of post-secondary programs are associated
with intentions to work seasonally and collect unemployment
insurance benefits.

5. To identify, based on findings of this study, those

college/university students most at risk and make




recommendations for retention interventions at the senior
high and post-secondary level.
significance and Rational

Studies of higher education illustrate the positive
impact that a post-secondary education may have on those who
attain it. According to Stoecker, Pascarella, and Wolfle
(1988), eccnomic, social, and personal benefits have long
been attributed to the educational process. Further,
Stocker, et al. (1988) indicated that post-secondary
education, as a means to individual occupational prestige
and collective social mobility, had become an extensively
used resource for individuals and policy makers to improve
existing social inequalities. However, despite the positive
ramifications of post-secondary education for thosz who
attain it, and the society in which they live, many students
leave post-secondary institutions prior to graduation.
According to Tinto (1982), for the past century, student
attrition has remained fairly constant at about 45%.

Bynum and Thompson (1983) indicated that an extensive
body of literature has focused on the large portion of
college and university students who drop out each year or
who do not persist to graduate on schedule. Despite the
abundance of research conducted regarding the topic of
student attrition and the concern it has evoked, development
and implementation of retention policies and programs is

still an ongoing domain of research, development, and



evaluation at the level of the individual institution
(Pascarella, 1986). Further, the drop out phenomenon in
post-secondary institutions is yet to be clearly understood
(Bean, 1986) and there remains a need for programs to
minimize freshman attrition (Dukes & Gaither, 1984).

Bean (1986), offered a synthesis of variables known to,

or believed to, impact upon attrition decisions and
suggestions as to what institutions could do to reduce
attrition. According to Bean (1986), many administrators
are misplacing emphasis when they attempt to reduce the
dropout rate in many of our post-secondary institutions by
not focusing on specific subgroups of students. The issue
is not the percentage of the total student population that
do not persist, but retention of various types of students.

Thus, Bean (1986) suggested it is of essence, when
developing retention programs, to segment the population and
identify the dropout rates for various groups within the
student body. Similarly, Stage (1988) contended that when
analysing college outcomes, more emphasis should be placed
on the identification of meaningful student subgroups. As
well, Bean (1986) stated that "to believe there is one best
way to increase retention is to fail to grasp the complexity
of the issue" (p. 49). The quality, degree level, and

missions of institutions differ, as well as the personal and

social backgrounds of the they . Tl e,

as a result of heterogeneity in institutional and student



6
type, and numerous possible legitimate reasons for dropping
out, a single model of student attrition would not suffice
when attempting to explain the attrition process for all
students at all types of institutions.

Pantages and Creedon (1978), and Bee and Beronja (1983-
84), also stressed the importance of identifying high
probability dropouts. They noted that identification was of
essence so that counselling or other interventions could be
implemented before decisions to withdraw were made. In
addition, other researchers have demonstrated the positive

impact that counselling had on who were nsidered

to be at a high risk of dropping out. Bishop and Brenneman
(1986) , and Bishop and Walker (1990), conducted studies
which indicated that the vast majority of students who were
considered to be retention risks chose to persist after
receiving counselling.

The literature indicated that rural students constitute
one such subgroup in need of further examination and
subsequent retention interventions. According to Aylesworth
and Bloom (1976), research on rural and urban students in
higher education suggested that rural students were more
likely to dropout. As early as 1967, Ackerson, in a speech
that was delivered at the National Outlook Conference On
Rural Youth, recognized the plight of young rural Americans.
Ackerson (1967) indicated that there was a need for many

improvements in rural America if young people were to reach



their fullest potential.

However, Aylesworth and Bloom (1976) reported that
despite the "educational handicap of rural Americans and the
uncertainty about the fate of rural students in college",
there was limited research information on the
characteristics of rural and urban students or
identification of "special problems faced by the rural
student" (p. 236). Later, Brown (1985), in a study which
reviewed existing literature on rural students who dropout
of higher education, indicated that rural youth were still
in need of special interventions to ensure they persist at
the post-secondary level. Brown (1985) noted that although
there existed research which challenged the relationship
between post-secordary attrition/retention and rural/urban
background, corroborated findings indicated that students
from larger schocls were more likely to persist than their
counterparts from smaller schools.

Such literature, which indicated that rural students
tended not to persist at a rate comparable to that of urban
post-secondary students, has much significance for those
concerned with reduction of attrition in Newfoundland’s
institutions of higher learning. Newfoundland university
and college campuses attract a great percentage of their
student population from a large rural geographical area.
Most of these students are required to relocate in order to

attend the institutions of their choice. With them they




bring a multitude of varying background characteristics.
Some adapt to their new environment, whereas others, as
indicated by the high percentage of rural students who
return home, are simply not prepared for an easy transition
into post-secondary.

It was apparent, according to studies conducted with
other rural post-secondary students, that rural youth
experienced a myriad of problems during the transition from
their home communities into university or college. Lee
(1983), in a Manitoba study which examined Frontier School
Division and Provincial students, indicated that students
from Frontier faced a variety of unique problems when they
entered post-secondary institutes. These problems resulted
in short-term participation for them. As well, Brown
(1985), in his review of existing literature on rural
students, reported that providing specialized campus
services for rural and small-town students might be one
answer to the problems faced by these students when they
enter post-secondary institutions.

The literature did not contain any study which had
segmented and examined rural, Newfoundland, post-secondary
students in an attempt to identify specific problems faced
by them when leaving home and entering college or
university. Nor had such a study been conducted for the
purpose of designing interventions to help ease the

transition for these students and there by reducing the



probability of post-secondary attrition for them.

This is not to say that Newfoundland’s rural youth had
not been included in post-secondary studies. Newfoundland’s
rural students were included in research (Smallwood & Klas,
1973; sacrey, Klas, & Boak, 1979; Budgell, 1985; Moores,
1984) conducted at Memorial University of Newfoundland, in
attempts to obtain greater insight into the composition of
the student body, as well as variables associated with
student life and performance. However, the rural subgroup
was never segmented for data analysis. Thus, there existed
a void in information necessary to help Newfoundland’s rural
post-secondary students.

The institutions chosen for inclusion in this study
were: (a) Memorial University of Newfoundland, St.Johns:
(b) sir wilfred Grenfell College, Corner Brook; (c) Western
Community College, Stephenville; and (d) Western Community
college, Stephenville Crossing. No attempt was made to
generalize the findings of this study beyond the specific
subgroup chosen.

variables examined in this study were mostly those
indicated in the literature to have been associated with
post-secondary retention/persistence. As well, the author
investigated whether or not persistence/withdrawal decisions
were influenced by select other variables not found to have
been examined in previous post-secondary attrition studies.

The author sought, via open-ended questions: suggestions



from rural respondents as to what would benefit rural
students at the high school and post-secondary level, in
their transition into college/university; and their major
reasons for persisting, or not persisting, in post-
secondary.

Those factors examined in previous retention studies,
and subsequently included in this examination, were
associated with students’ background/demographic
characteristics and high school/post-secondary experiences.

The following investigated variables were not typically
examined in previous studies: whether or not a student had
a high school counsellor, type of relationship with high
school counsellor (whether or not he/she knew a counsellor
well), whether or not a student was aware of counselling
services while at post-secondary, and whether or not a
student had intentions to obtain seasonal work and
unemployment insurance benefits in the up-coming year. The
authors knowledge of the rural Newfoundland context, as well
as personal and or professional discussions, resulted in the
inclusion of these variables.

The voluminous amount of literature pertaining to
studies of post-secondary attrition/retention indicated that
the proposed study was by no means the first of its kind.
However, it was unique in that, as previously mentioned, it
focused on Newfoundland’s rural youth, a subgroup not found

in the literature to have been the centre of such a study.



Hopefully, the information obtained helped paint a more
vivid picture of the rural Newfoundland post-secondary
persister/dropout, identified problems encountered by these
rural youth when they left their hometowns, and also
provided some answers as to why some of Newfoundland’s rural
youth persisted in college or university while others did
not. Such information would be especially beneficial to
those interested in identifying those most at risk of
dropping out, as well as those interested in designing
interventions to be implemented at the high school or post-
secondary level to ease the transition for rural youth.
Definition of Terms
Academic integration: The process whereby a student was
successful in adjusting to the academic environment at post-
secondary, as exemplified by passing courses and sufficient
attempts to seek academic advisement.
Attrition: The process whereby a student withdrew from a
post-secondary institution prior to meeting all graduation
requirements.
Dropout (non-persister): A student who withdrew from the
post-secondary institution of first enrolment prior to
completion of a program.
Persister: A student who enrolled in a specific post-
secondary program during consecutive semesters from the time
of first matriculation until graduation or the last wave of

data collection.



Retention: The process whereby a student maintained
enrolment status in a specific post-secondary program until
graduation.
Rural student: A student who’s hometown population was less
than 2,000 (Moore, 1985).
Social integration: The process whereby a student was
successful in adjusting to the social environment at a post-
secondary institution, as exemplified by frequent informal
contact with peers and faculty members.

Research Questions

The following research questions were derived from a
review of studies which examined the association between
identified variables and post-secondary attrition/retention,
and information obtained by the author during discussions
with rural youth and youth helpers regarding students’
decisions to leave, or stay enrolled at post-secondary
institutions.

Those questions derived primarily from the literature
review include:

1. Do rural college/university persisters and dropouts
differ with regard to the following background/demographic
characteristics: age, gender, religious affiliation and
commitment, hometown size, distance from hometown to post-

y, and soci ic background?

2. Do rural college/university persisters and dropouts

differ with regard to factors related to their high school



experience such as: Level Three grade point average; size
of high school attended; whether or not they had a high
school counsellor: perceptions of high school counsellor
effectiveness; number of meetings with high school
counsellor; relationship with high school counsellor; and
having unrealistic expectations, or not, about post-
secondary?

3. Do rural college/university persisters and non-
persisters differ with regard to factors related to their
freshman experiences such as: extent of academic
integration; student/parental motivation and commitment;
influence of post-secondary counselling services:
satisfaction with their post-secondary experience; values;
financial variables; extent of social integration; influence
of stress; alcohol use; place of residence; and extent of
support/encouragement received from family members, friends,
and faculty members while attending college/university?

4. What are some services/resources rural Newfoundland
post-secondary students feel should be implemented at the

high school level to ease the transition for then from their

home communities into p y envir 2

5. What changes/additions do rural Newfoundland
college/university students feel should be implemented at
the post-secondary level to ease the transition for rural
students into institutions of higher learning?

6. What are the main reasons identified by rural



Newfoundland college/university students for returning to
post-secondary institutions?

7. What are the main reasons identified by rural
Newfoundland post-secondary students for not returning to
college/university?

The following research question ensued primarily from
discussions, by the investigator, with rural Newfoundland
post-secondary students regarding their educational
aspirations:

8. Are the decisions of rural Newfoundland post-
secondary students, to stay enrolled in or dropout of post-
secondary programs, associated with motivation to obtain
unemployment insurance benefits and seasonal work?

mitations

This study is by no means a panacea for all problems

related to post-secondary attrition, for every subgroup of

rural + in all New land p ry
institutions. Some limitations of this study include:

1. The sample population utilized in this study did
not include rural students from all Newfoundland post-
secondary institutions. Therefore, since all institutions
are said to attract a different subgroup of individuals
(Bean, 1986), one cannot generalize the findings of this
study to other subgroups who attend other institutions.

2. The sample population consisted of only rural

students at select Newfoundland post-secondary institutions.
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Thus, group ity necessitates that the

results from this study not be generalized to other
subgroups, such as urban students, whether they be at the
same college/university or not.

3. The sample population included only those students
who volunteered to complete questionnaires. Responses from
those who chose not to participate may have been different
from those who did fill questionnaires.

4. The sample population examined included only those
students with a Level Three certificate. Therefore, results
cannot be generalized to those rural students who did not
obtain a Level Three education but may have attended one of

the post-secondary institutios:s included in the study.



CHAPTER TWO
Review of Select Literature and Research

The literature indicated that attrition and retention,
at the post-secondary level, have evolved as major issues of
concern over the past century. Early federally supported
retention studies by such researchers as McNeely (1937), and
Iffert (1957), suggested that the problem of student
attrition had been a national (American) concern for many
years. Further, according to Nelson et al. (1984), the
issue was assuming greater importance as enrolments
declined. As well, Duea (1981) indicated that, on a list of
20 major issues in higher education, college presidents
ranked maintaining student enrolment as being second in
importance. More recently, Public Affairs and Youth
Affairs, Employment and Immigration, Canada, further
indicated the importance of this area for further
examination. They suggested that "if the current dropout
rate of 30% continues, by the year 2000 as many as one
million under-educated, untrained youth will have come onto
the labour market" (p. 2).

The voluminous amount of literature which continues to
compile as researchers search to further identify and
analyze indicators and variables related to post-secondary
attrition, substantiates the importance placed on post-

secondary attrition/retention. Through the past century

r have a p to determine which types of
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students are more prone to dropout, and why some students
leave post-secondary institutions prior to graduation while
others with similar academic, social, and personal
characteristics persist. The vast preponderance of this
research has produced much information on variables
associated with post-secondary attrition, as well as
suggestions for intervention programs.

However, it was noted by Brown (1985), in his review of
existing literature on rural post-secondary student
attrition, that although there was abundant research
regarding post-secondary attrition, little was available
regarding rural student attrition. Schonert, Elliott, and
Bills (1989) reported that, in general, the literature
lacked follow-up information on the educational attainment
of rural high school graduates; there was a need for
research which carefully investigated rural school
graduates’ matriculation, persistence, and withdrawal rates
in post-secondary institutions so that these students could
be adequately dealt with by college and university
personnel. Similarly, McCaul (1989) noted that "a
substantial gap in dropout literature exists relative to
rural dropouts and unique circumstances of rural schools
which may contribute to such behaviour" (p. 19).

The review of select available literature related to
post-secondary attrition, presented here, falls under three

major headings: persistence of rural students in post-



secondary institutions, variables associated with rural
post-secondary student attrition, and variables associated
with all post-secondary student attrition.

Persistence of Rural in - Institution:

Research on rural versus urban post-secondary student
persistence is somewhat dated, inconsistent, and according
to Brown (1985), Schonert et al. (1989), and McCaul (1989),
limited. Thus, this is an area requiring further
investigation to validate causes of the high dropout rate of
rural students and to develop suggestions for intervention
techniques. Aylesworth and Bloom (1976) noted that,
according to the results of a study conducted by them in the
United States, despite the educational handicap of America’s
rural youth, and uncertainty about their fate in college,
their predicament has not resulted in vast quantities of
research on the characteristics of rural students, nor has
it led to the identification of special problems that
confront them.

Some researchers noted that rural students, as
indicated by the size of their hometown or high school, were
at a higher risk of dropping out of post-secondary
institutions than were urban students. Miller (1970), in a
study of Australian rural and urban students, revealed that
students from rural areas were more vulnerable to failure.
Consistent with Miller’s findings, a study by Dale and

Miller (1972), of Welsh students, reported that during the
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first year of university, students from city schools made
the most progress. On the contrary, those from schools in
towns of about 16,000 to 60,000 showed the least progress,
whereas students from schools in smaller towns and villages
were ranked as performing somewhere between the other two
groups.

Davis (1964) also conducted a study which examined the
association between the size of one’s hometown and his/her
subsequent post-secondary persistence. Davis (1964) carried
out an extensive investigation of university students who
were completing their initial degree and preparing for
graduate studies entrance. He reported a relationship
between the size of one’s high school hometown and his/her
plans for advanced study. Examination of a detailed
distribution of hometowns revealed that as hometown size
increased so did the number of students immediately
proceeding to graduate programs. Likewise, Astin (1975)
indicated that freshmen with small-town backgrounds were
more prone to dropout than those who spent most of their
lives in larger towns and cities. As well, Aylesworth and
Bloom (1976), in a study of post-secondary students,
indicated that "rural students have a lower survival rate
than do urban students" (p. 240).

More recently, in a study conducted by Kleinfeld
(1982), which examined Native student success at the

University of Alaska, through the late seventies, the
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difficulties experienced by rural post-secondary students
were further substantiated. Kleinfeld (1982) reported that
the Native student success rate, which had been increasing,
levelled off with a large increase in the proportion of
freshmen from village high schools. Also, Lee (1983), in a
study which will be elaborated on in the following section,
noted that many post-secondary students, from the Frontier
School Division in Manitoba, experienced short-term
participation in higher education.

Similarly, Schwarzweller (1976) examined the influence
of demonstrated scholastic ability on educational ambition
in societies of Norway, Germany, and the United States. His
research findings suggested that a significant determinant
of educational mobility was social class origin, such as
coming from a rural environment and schooling experience.

However, Moore (1985) produced findings contrary to the
above studies which indicated that students from rural
areas, as compared to those from urban areas, were more
likely to withdrawal from post-secondary programs prior to
completion. Moore (1985), in a study of persisting and non-
persisting rural minority college students in South Carolina
colleges, reported that students from smaller towns showed a
higher rate of persistence. More specifically, students
from small rural towns and cities with populations of less
than 50,000 withdrew in smaller proportions than did

students from larger communities.
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Likewise, Schonert et al. (1989), in a study designed
to gather follow-up information on graduates from small Iowa
school districts, in order to identify the "educational
pathways" of rural youth during the initial five years after
high school graduation, produced findings which suggested
that rural students were not more inclined to dropout than
were their urban counterparts. Their results indicated
that, of the rural students who matriculated into post-
secondary institutions, approximately 75% persisted until
they had attained their degrees. This was significantly
higher than the national (American) average of 50% (Tinto
1987) .

As previously mentioned, some researchers investigated
the relationship between the size of one’s high school and
his/her persistence in higher education. Cope (1972), in a
study conducted in the United States, found that students
from small schools did not persist in college at a rate
comparable to that of students from larger high schools.
Anderson (1974) later corroborated Cope’s findings by
reporting that students who attended high schools with less
than 20 graduates a year were less likely to persist in
college than students who had attended larger high schools.

According to Schonert et al. (1989), research on rural
students had evoked concerns about the capability of small
rural schools to provide an adequate basic education for

their students and prepare them for college. Jess (1988)
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noted that there were various disadvantages of rural
schools. These included: faculty members teaching beyond
their major fields, lack of facilities, lack of cultural
assets, shortage of funds, distance from post-secondary
institutions, bias against rural areas in the larger
society, failure to comprehend the factors which
differentiate rural and urban schools, and the lack of a
rural education network.

Contrary to findings which implicated rural students to
be at a disadvantage when attending post-secondary
educa’ ion, Downey (1980) reported that a relationship
between the size of high school graduated from and
persistence rate did not exist. Further, few differences
existed in performance between metropolitan and rural
students included in Downey’s (1980) research.

More recently, McClung (1988) produced similar findings
to those of Downey (1980). In a study which identified
variables associated with Black students who graduated, and
those who withdrew from Clemson University, a predominantly
white, rural university in South Carolina, high school size
was not found to be a differentiating factor.

Moores (1984) produced findings inconsistent with those
which indicated rural students to be at a higher risk of
dropping out of post-secondary, or there to be no
relationship between size of high school attended and post-

secondary persistence rate. In a study that investigated



the personal and social variables affecting voluntary
attrition during Junior Division, at Memorial University of
Hewfoundland, Moores found that more voluntary dropouts had
attended more urban high schools.

Jess (1988) noted various variables which may be
advantageous to the rural high school attender: small
classes, individual attention, more leadership
opportunities, many opportunities to develop individual
talents, and strong community support.

Thus, in the limited literature available on rural
versus urban post-secondary attrition there were many
inconsistencies. However, many researchers have painted a
rather bleak picture of the educational attainment of rural
youth (Schonert et al., 1989). There were many studies
which indicated that those post-secondary students who
brought with them a rural background tended not to persist
at a rate comparable to that of their urban counterparts.
Thus, they were in need of special interventions to increase
their persistence in higher education (Brown, 1985; Lee,
1983).

Vari es Associated with Rural Post-secondary Student
ttriti.

As was the case with the available literature which
examined rural versus urban post-secondary attrition,
research which identified factors associated specifically

with rural students’ decisions to persist in or withdraw
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from higher education, was sparse and mostly dated. The
associated factors examined here was confined to 11 major
areas: rural perspective of post-secondary education,
socioeconomic variables, gender, academic
ability/performance, stress and associated variables,
commitment, aspirations and related factors, values,
financial concerns and unemployment and it’s implications.

Rural P ive of Post: ry Education

The literature indicated that rural student/community
perceptions of the relevance of post-secondary education
could have a great impact upon rural students’ post-
secondary experiences and aspirations.

Lee (1983) noted possible negative consequences of the

rural ive of post ry education on rural

college student persistence. He conducted a study involving
Frontier School Division and provincial (Manitoba) school
students to identify trends and factors in secondary and
post-secondary school participation and to suggest
strategies for increasing post-secondary accessibility and
participation. It was noted by Lee (1983), that since many
rural students experienced short-term participation in post-
secondary education, rural communities failed to see
positive or useful results arising from post-secondary
education.

Similarly, Brown (1985), in his review of existing

literature on rural higher education students, noted that
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one social factor which affected the rural dropout rate was
low family expectations. Earlier, Edington (1971) also
noted that rural student expectations had a negative impact
on their persistence in higher education. He reported that
attainment of education was not seen by rural youth as the
answer to their problems. They had low self-esteem and
experienced a feeling of helplessness in conquering
environmental handicaps. Further, rural youth perceived
that they had limited options and those that did exist for
them were consistent with their socioeconomic background.
Socioeconomic Variables

The literature also indicated socioeconomic factors to
have been associated with rural post-secondary student
attrition (Brown, 1985). 1In a not so recent study conducted
by Aylesworth ~nd Bloom (1976), it was noted that only one-
sixth of small-town Americans 25 years of age and older,
continued their education beyond high school, as compared to
one-fourth of urban Americans. Low economic status was one
factor said to have been contributing to this lack of
incentive. Moore (1985) also produced findings which
illustrated the association between socioceconomic status and
rural post-secondary student persistence. In her study, all
of the family background measures which differentiated
dropouts from persisters and transfers were indicators of
lower socioeconomic status. Dropouts were noted to have

more siblings, and their parents, less education and lower



incomes than parents of students in either of the other
groups examined.
Gender

It was also noted by Moore (1985) that there were no
significant differences in the persistence rates of rural
males and females included in her study. However, Brown
(1985) stated, in his review of rural post-secondary student
studies, that rural female students had greater needs than
rural male students. Chu (1980) produced findings which
supported Brown’s contention. Chu noted that the
traditional norms concerning the woman’s proper place in the
home, with the children and supportive of the spouses
endeavours, were still conformed to by the majority of rural
women. Further, although daughters were probably
academically superior, rural families usually provided sons
with the first opportunity for higher education.
Academic Ability/Performance

The literature indicated that examination of the
academic capability of rural students versus urban students
had not been the focus of post-secondary retention studies
in recent years. However, the following cited studies
indicated that some researchers viewed rural students as
academically inferior while others saw them as performing at
a comparable level to that of urban students

An early study conducted by Holloway, Beagle, and

Bryant (1960) indicated that post-secondary students from
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smaller communities achieved a lower educational level than
that of their urban counterparts. Feller (1974) later
supported these findings. He conducted a study which also
indicated such a rural/urban difference with regard to
academic performance. His results revealed that urban, non-
middle class females were top achievers, while the bottom
third in his study were rural, middle class males. As well,
Shaw and Brown (1957) reported that students from less
populated areas had lower levels of academic performance
than students from urban areas. However, Shaw and Brown
(1957) also indicated that, for students who come from major
metropolitan areas (500,000 or more), the relationship of
urbanism to higher academic performance was not maintained.
A greater heterogeneity of students coming from these urban
areas was one explanation offered for this observation.

Despite the possibility of having lower cademic
standings than their urban counterparts, other researchers
contended that rural students were not at a disadvantage
when attending post-secondary institutions. King (1963)
found that rural students achieved academic success at a
level comparable to that of urban students while attending
post-secondary institutes, despite the fact that they
entered college with lower potential. Likewise, Sanders,
Osborne, and Green (1955) reported that there was no real
difference in academic performance between urban and rural

students, although urban students were typically higher on
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aptitude than rural students. Also, results of a study by
Aylesworth and Bloom (1976) indicated that rural freshmen
were intellectually comparable to urban freshmen.

Fewer studies were located which utilized academic
performance as an indicator of rural student persistence.
McCaul (1989), in a study of rural public school dropouts,
indicated that rural dropouts had lower grades and lower
scores on an achievement test composite than rural
persisters.

However, such a significant positive direct
relationship between academic performance and school
persistence was not found by Schonert et al. (1989), in her
study of rural students enrolled in two-year and four-year
post-secondary programs. For students enrolled in two-year
programs, non-persisters outperformed persisters. However,
no significant difference in achievement test results were
found between persisters and non-persisters enrolled in
four-year programs.

Stress and Associated Variables

Aylesworth and Bloom (1976) stated that students from
rural areas experienced a special set of stresses as a
result of their transition from their home community to the
college community. Similarly, McLaughlin (1970) indicated
that a disproportionate number of rural college students
"exhibited depressive reactions" to their post-secondary

experience. According to McLaughlin, this depression may



have been attributed to the conflict, or lack of "fit",
experienced between the campus environment and the rigid and
highly religious background of many students.

Anderson (1974) linked incongruence with one’s
environment to lack of rural student persistence in post-
secondary. Anderson stated that "the student who faces
difficulty in adjusting to college life, and who does not
perceive the campus as a desirable setting, may withdraw
from college rather than face a situation which to him is

emotionally undesirable" (p. 192).

The literature also that post: ry
adjustment difficulties of rural youth were intensified by a
lack of appropriate coping skills. Although rural youth
seem to have more personal problems than do urban students,
both prior to and after college entry, research indicated
that they typically did not seek counselling (Aylesworth &
Bloom, 1976). One avenue taken by rural students, instead
of an option such as counselling, to reduce stress and
alienation, was the excessive use of alcohol and drugs. In
a study conducted by Aylesworth and Bloom (1976), excessive

use of alcohol and drugs was reported with significantly

greater freq y by rural than by urban students.
Bishop and Walker (1990) provided rationale for guiding
rural students from alcohol and drugs, to counselling
services, as a means of reducing stress and alienation.

Bishop and Walker reported that research evidence suggested
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that counselling services had a positive impact on retention
efforts at the post—secondary level.

Commitment spirations, and Related Factors

Researchers demonstrated that rural student
persistence, in college/university, was associated with
level of educational aspirations and commitment.

Lee (1983) noted that short~term participation in post-
secondary education was associated with the common
expectation of students that their highest level of
education would be "some college or university". Moore
(1985) corroborated these findings. She noted that, in
general, the lower one'’s expected level of educational
attainment, the greater the chance of withdrawal and
dropout. Similarly, McCaul (1989) indicated that rural high
school dropouts and persisters differed with regard to level
of educational aspirations. Approximately three times as
many dropouts, as compared to persisters, indicated that
they would be satisfied with attaining less than a high
school education. As well, 15% more dropouts indicated that
they would be satisfied with completion of high school only.
Further, while many dropouts indicated aspiring to attend
vocational school, only 2.4% of dropouts, as compared to
12.5% of persisters, indicated that they would be
dissatisfied if they did not obtain a college degree.

In addition, Tinto (1987) noted that, among those rural

students who pursued higher education, it was likely that
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persisters exhibited a high degree of commitment to their
institution as well as to the goal of graduation. Further,
Kleinfeld (1983) reported that rural students who had
declared a major, at the University of Alaska, were less
likely to dropout than those who had not made such a
commitment. Declaring a major, according to Kleinfeld, may
have resulted from experiencing more counselling and career
direction in high school, having had a better system of
support, or having resolved the question of what they were
in college for.

Aylesworth and Bloom (1976) also produced results which
provided rationale for giving students adequate counselling
and career direction. Feedback obtained from rural students
who dropped out of college indicated a general
dissatisfaction with academic opportunities at the post-
secondary institute. Such dissatisfaction may have resulted
because ‘'rural students came to the university with sets of
academic goals different from those of urban students and
found many of the courses in the freshman year unrelated to
their goals" (p. 239).

Schonert et al. (1989) linked career direction and
student support system with rural post-secondary
persistence. In their study, non-persisters overwhelmingly
indicated career indecision as one of the main reasons for
leaving prior to graduation. As well, among persisters at

the two-year colleges surveyed, the majority of parents were
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reported to have influenced post-high school plans "a great
deal", whereas the majority of parents of non-persisters
were noted to have been only "somewhat" influential.
However, such a positive direct relationship between
parental support and student persistence was not found with
rural students enrolled in four-year programs. Parents were
identified by the majority of persisters and dropouts as
having influenced post-high school plans a "great deal".

Schonert et al. (1989) also indicated that results
regarding the association between support received from
others outside the family, and student persistence, were
inconsistent. Among the students surveyed from two-year
programs, neither persisters nor non-persisters perceived
military recruiters, counsellors, college recruiters, or
male or female best friends as having significantly
influenced their post-high school plans. In addition, half
of the students in both groups noted that teachers were
"somewhat" influential, and the others indicated that their
teachers were "not at all influential™. However, among the
students surveyed from four-year programs, persisters as
compared to non-persisters, were more than twice as likely
to have identified teachers as having influenced them "a
great deal".

Values
Literature which examined the relationship between

students’ values and rate of persistence in higher education
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was somewhat discrepant., Schonert et al. (1989) noted that
of the rural students enrolled in two- and four-year
programs, included in their study, a high percentage of
persisters indicated "success in my line of work" as very
important. In contrast, only a small percentage of
respondents in both groups indicated having lots of money as
"wery important". However, Moore (1985) indicated more
differences in the values expressed by persisters and non-
persisters. Rural dropouts placed more emphasis on making a
lot of money, assisting their parents financially, working
in a prestigious job, and owning a successful business, than
did rural persisters. Thus, the highest level of motivation
to achieve recognition and material success was expressed by
dropouts.

Rosen (1969) hypothesized why such motivation was not
enough to ensure post—secondary persistence. According to
Rosen:

"motive alone is not sufficient to ensure success ...

Achievement motive may provide the internal impetus to

excel, but it does not impel the individual to take the

necessary supplementary steps to achieve success. Such
steps include ... hard work in association with the
belief that the external environment can be mastered
through rational effort, careful planning and

willingness to defer gratification" (p. 49).

i
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Financial Concerns

Concern about financial matters was shown to have been
related to rural post-secondary student attrition. Moore
(1985) indicated that in her study, of those students who
indicated "no concern" about their ability to finance their
college education, only 10.5% dropped out, as compared to
11.3% of those who expressed "some concern" about finance,
and 20.9% of those who expressed "major concern" about
finance.

In addition, in Moore’s (1985) study, dropouts
indicated financial problems as one of the major reasons for
withdrawal. Similarly, Schonert et al. (1989) indicated
that non-persisters, in their study, overwhelmingly
indicated financial constraints as a reason for leaving
prior to graduation.

Unemployment and It’s Implications

No examinations of the impact of student intentions to
obtain seasonal work and collect unemployment insurance
benefits, on persistence/withdrawal decisions, were located.
However, the literature did identify some negative
ramifications of being unemployed. Herr and Cramer (1987)
contended that distress about unemployment was associated
with a myriad of personal and social problems. Such a
contention supported Levine (1979) who noted that some of
the emotional and cognitive consequences of unemployment

included boredom, identity diffusion, lower self-esteem,
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guilt and shame, anxiety and fear, anger, and depression.
In addition, Liem and Rayman (1980) indicated prolonged
unemployment to be a serious threat to one’s health and
quality of life. Further, Herr and Cramer (1987) suggested
that the impact of unemployment was felt by all segments of
the system of which the individual was a part. For those
involved it is common to have manifested stresses and

strains of the physical, emotional, and social nature.

Variables Associated With All it ry
Attrition

The author investigated which, if any, of the variables

found to have been associated with post-secondary students’
withdrawal/persistence decisions in other retention studies,
were related to rural, Newfoundland students’ persistence/
attrition decisions. Thus, a review of post-secondary
studies which did not segment rural students, or make a
comparison between rural and urban students, was conducted.
The research on post-secondary attrition/retention, in
general, was more extensive and up-to-date than was the
literature on rural post-secondary students. The literature
review was confined to four major areas: student background
and demographic characteristics, student/parental motivation
and commitment and associated variables, integration into
the post-secondary environment, and student perceptions of

the post-secondary environment and experience.



and ic istics

The literature indicated various background and
demographic characteristics to be associated with post-
secondary attrition: gender, age, religious orientation and
commitment, hometown proximity, socioeconomic variables,
financial difficulty and concerns, source of finance of
post-secondary education, and high school performance.

Sender. A lack of consensus existed in research
findings pertaining to student gender and persistence in
college/university. Moline (1987), in a study of 227 full-
time freshmen who had enrolled in Fall Quarter 1982, at a
large commuter institution of higher education, indicated
that gender had no significant direct effect on persistence.

similarly, Ott (1988) reported that when analysing

predictors of p y perf in an eastern state
university, gender was not a significant indicator of
academic attainment. These studies corroborated an earlier
study by Moores (1984) which produced data indicating no
association between gender and post-secondary attrition.
However, there were studies which reported significant
differences in rate of persistence for males and females at
post-secondary institutions. 1In a study of full-time
freshmen at the University of Maryland, College Park,
conducted by Galicki and McEwen (1989), it was reported that
female students graduated at a significantly higher rate

than did male students. These results supported earlier
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findings of Voorhees (1987) who developed logit modelling to
explore the persistence of community college students.
Distributions of observed frequencies showed that females
persisted at a higher rate than males.

Contrary to studies which indicated females to have a
higher post-secondary persistence rate, Avakian, MacKinney,
and Allen (1980-82) reported that males fared better. 1In a
study which examined race and gender differences in student
retention, at the University of Missouri-St. Louis, they
found small, yet consistently higher retention rates of
males, as compared to females, for both full-time freshmen
and transfer students. Similarly, Shaver, Furman, and
Buhrmester (1985), in a study which examined the impact of
transition on 400 members of the University of Denver’s
entering freshmen class, indicated that the transition was
particularly harder for men than for women.

Bynum and Thompson (1983) also indicated that
persistence rates of college students varied by gender.
They noted that gender majorities experienced
disproportionately higher dropout rates. Thus, the gender
ratio tended to be self-adjusting over time with the
majority gender experiencing the heaviest attrition.

Age. Findings regarding the relationship between
student age and persistence in higher education were also
inconsistent. Some earlier literature suggested that older

students were more apt to dropout (Astin 1976). However,



the majority of research on this topic suggested no
significant relationship between the age of a student and
the extent of persistence. Most of the studies supported
the contention of Pantages and Creedon (1978), "that age is
not a factor in causing attrition" (p. 57).

Kooker and Bellamy (1969), in a six year follow-up
study of college students, and De Vecchio (1972), in a three
semester study of non-returning community college students,
reported no significance between student age and whether or
not he/she persisted. As well, no significant age
differences, among groups, were reported by Gustavus (1972)
in a one-semester study of dropouts, readmitted students,
and successful students. More recently, Moores (1984), in a
study which dealt with the personal and social variables
affecting voluntary student attrition in a Newfoundland
college, also reported that the age of a student was not
significantly related to his/her decision to voluntarily
dropout or to persist. Likewise, Budgell (1985), in a study
of mature students at Memorial University of Newfoundland,
also indicated that mature students, those 21 years or
older, were neither more nor less likely to drop out than
their younger counterparts. Further, Moore (1985), in a
study of persisting and non-persisting rural minority
college students, in six South Carolina colleges, reported
that although a larger proportion of students 19 and over

withdrew, the distribution of persisters, transfers, and
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dropouts did not differ significantly. Likewise, McCauley
(1988) reported that age was not found to have been
associated with Black student’s persistence at a
predominantly White suburban university. Hutchinson and
Johnson (1980), and Pascarella and Chapman (1983), also
found the age variable to have been of little use in
predicting persistence.

Religious orientation and commitment. The literature
indicated a need for further investigation into the
relationship between students’ religious backgrounds and
post-secondary attrition/retention decisions. Findings of
studies which examined the association between these
variables were inconsistent.

Although, according to Moore (1985), religion had
rarely been used as a primary variable in attrition studies,
some research indicated one’s religious preference to
somehow be related to persistence. For example, in a post-

ry study by and Kirk (1970), it was

reported that 50% of non-persisters, as compared to 38% of
persisters, were either atheist, agnostic, or had no
religious beliefs, or no formal religion. Similarly, it was
found by Astin (1975) that freshmen who indicated their
religious preference to be "noune" or "other" were more
likely to drop out than their counterparts who indicated a
specific religious orientation such as "Jewish".

Thus, earlier studies indicated that religious i
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commitment was associated with post-secondary persistence.
Further, these investigations supported Menese and Sedlacek
(1986), who stated that an understanding of a student’s
religious values and orientation would be useful in working
with students and that an effective counsellor would ensure
that such information be examined systematically in his/her
counsellor-student relationships.

More recent research did not support the contention
that an association existed between student religious
background and persistence. Dollar (1983-84), in a four-
year longitudinal study designed to identify personality and
academic factors that could be useful in reducing student
attrition from college, failed to observe any differences on
indices of religious orientation among persisters and
dropouts. Also, Moores (1984) did not report religious
preference or church attendance as significant variables
associated with persistence/withdrawal decisions.
Similarly, French, Klas, and Boak (1977), indicated that
religious affiliation contributed little to the variability
of semester grade point averages of Memorial University of
Newfoundland students.

proximity. Discr ies existed in

literature pc¢itaining to the association between proximity
of one’s hometown to college/university and his/her
persistence. An earlier study by Johansson and Rossman

(1973) indicated that the distance between one’s hometown
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and college was not significantly related to persistence in
higher education. These findings were later corrcborated by
Moline (1987), who found no significant effect of home
proximity on persistence. Similarly, French, Klas, and Boak
(1977) reported that the distance Memorial University of

land contributed little to

variability of grade point averages.
However, other researchers (Ramist, 1981; Carrol, 1988)
stated that there was a significant negative direct

relationship ic distance from home and

persistence in post-secondary institutions. In addition,
Lee (1983) noted that attending a post-secondary institution
far from one’s home community had a negative impact on a
student’s post-secondary experience. Lee (1983) reported
that rural students from the Frontier Division school
district in Manitoba faced a variety of unique problems
since most were a great distance from their home
communities. Moores (1984), on the other hand, reported
that students from further away were not at a disadvantage
while at a post-secondary. He indicated, in his study, that
a significant number of persisters had to relocate to attend
university. Thus, some researchers noted that distance from
home had no significant effect on persistence, others said
that those from further away were at a disadvantage, while
others reported that those who came from greater distances

showed a higher rate of persistence.



Socioeconomic variables. Studies which examined the
relationship between sociceconomic variables and post-
secondary attrition have produced inconsistent findings.
Moline (1987) reported no significant relationship between
family income and persistence rates of students included in
his study. One interpretation of these results, according
to Moline (1987), could have been that the University of
Minnesota’s financial aid policies ameliorated any
differences in parental income status between students, or
the costs of attendance for state residents at a public
institution may have been within the financial resources
available to most students.

on the contrary, McCauley (1988), in a study of the
persistence of Black students at a predominantly White
institution, reported that students with lower family status
were more likely to drop out. Family status was determined
by asking students whether they came from a family of
professionals or a family of non-professionals. Similarly,
Pascarella, Smart, and Ethington (1986) indicated that in
their study of long-term persistence of two-year college
students, socioceconomic status was associated with the
retention of snme students. More specifically, for women,
socioeconomic status had a positive direct effect on degree
of persistence. Socioceconomic status was determined by the
sum of parental combined level of education and combined

parental income.



Other research also indicated parental level of
education as a variable associated with socioceconomic status
and examined its relationship with post-secondary student
persistence. It was reported by Astin (1976) that children
of more highly educated parents were less likely to drop
out.

Contrary to such findings, Seale (1984) found that, in
testing Tinto’s (1975) student attrition model on a
community college population, parents’ level of education
did not have any impact on any of the variables examined.
Likewise, Nora (1987) reported that in her study of
determinants of retention among Chicano college students,
parents’ education had no direct effect on retention rates.

Financial difficulty and concerns. Nora (1990)
reported that few studies had incorporated measures of
student finances in testing models of student attrition, on
varied student populations, even though the research on
student persistence was very extensive. As was reported
with the association between parents’ income level and
student persistence rate, findings regarding the association
between students’ financial status and persistence in post-
secondary institutions were discrepant.

An earlier study by Trent and Medsker (1968) indicated
that the larger portion of withdrawals could not be
accounted for by financial status. On the contrary, more

recent studies (Eagle, 1981; Martin, Berkey, & Gribben 1982;



Keim, Van Allen, & A » 1982) reported that
indicated financial difficulty as among the major reasons
for leaving college. Nora (1990), in a study of campus
based aid programs as determinants of retention among
Hispanic community college students, also indicated that
students were leaving higher education largely because of
financial reasons.

However, despite the reported relationship between
financial problems/difficulty, Fields and LeMay (1973), at
Oregon State University, concluded that financial concern
had a greater effect on a student’s initial decision to
attend college than on his/her decision to remain in
college.

Source of finance of post-secondary education. As with
the effect of student finances on post-secondary attrition,
Nora (1990) indicated that few studies had incorporated
student source of financial aid in testing models of
attrition. However, a review of available literature
indicated that findings regarding the association between a
student’s source of finance and persistence rate were
inconsistent.

Moline (1987), in research which used path analysis to
explore the relationships among a number of variables,
including financial aid, which were shown in prior research
and theory to be related to persistence, noted that none of

the financial aid variables examined had any significant
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effect on the persistence criterion of credits completed.
Similarly, Kreiger (1980) investigated the impact of
combinations of financial aid on student persistence and
failed to produce any significant differences between a
control group and an experimental group.

on the contrary, other researchers have produced
findings which indicated that a student’s source of
financial aid was associated with his/her persistence at
post-secondary. Jensen (1981), in a study which
investigated the effect of a student’s total aid awards on
persistence, reported that financial assistance made a
contribution to the persistence of students during their
first year. Further, in a 1983 review of the conclusions of
research findings on financial aid and post-secondary
persistence, it was reported by Jensen that most studies
indicated that financial aid had a small positive impact on
persistence and that grant aid and scholarships generally
enhanced student persistence. More recently, Nora (1990),
in a study which examined financial aid programs as
determinants of retention among Hispanic community college
students, indicated that both campus- and non-campus based
(Pell grants) resources were significant in the retention
process.

Relative to the issue of the impact of type and amount
of financial aid on student persistence, was the influence

of student employment while attending college/university.



Astin (1975) reported that students who worked full-time
while attending post-secondary institutions were more likely
to drop out. Kolstad (1977) corroborated Astin’s findings.
Kolstad indicated that, for the majority of students who
held a full-time job, dropout rate was almost double that of
students with a part-time or no job.

However, contrary to such conclusions, Moore (1985)
found no significant relationship between the number of
hours worked per week and student persistence rate.

High school performance. The majority of studies which
examined the influence of high school performance on post-
secondary persistence suggested a positive direct
relationship between these two variables. However, some
research did not demonstrate such an association.

Various researchers produced findings which supported
Bean’s (1982) contention that high school grades, and rank
in high school class, were associated with student
attrition. Nora (1987), in a study which tested a modified
version of Tinto’s student attrition model on a population
of Chicano students attending two-year colleges, indicated
that high school grades had a direct effect on post-
secondary retention. In addition, Nora (1990) later
reported that community college students who performed
academically better at the high school level were enrolled
for more semesters, earned more hours, and were more likely

to earn some form of credentjal. Likewise, Moline (1987),



who used path analysis to explore relationships among a
number of variables which were demonstrated to have been
related to student persistence, indicated that high school
grade point average was directly associated with post-
secondary persistence. As well, it was noted by Oott (1988),
in a study which employed logistic regression to analyze
predictors of academic performance for first-time freshmen
in an eastern state university, that students with lower
high school academic grade point averages had significantly
higher predicted probabilities of academic dismissal than
students with higher high school grade point averages.
Moores (1984) reported similar findings. He found that
significantly more voluntary dropouts, as compared to
persisters, had obtained lower high school grade point
averages. McClung (1988) substantiated these findings. In
McClung’s study it was indicated that Scholastic Aptitude
Test scores, high school class standing, class rank, and
grade point averages could be used as indicators of success
at the post-secondary level.

Not all studies which examined the association between

high school and p y persistence have

indicated such a clear relationship. Stoecker, Pascarella,
and Wolfle (1988) did not find secondary academic
achievement to be directly related to post-secondary
persistence. However, they did report that high school

achievement was among a substantial number of variables
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which had a significant impact upon constructs such as
academic and social integration, which in turn affected
persistence.

Further, there was research which did not support the

ion that post Yy persistence was associated

with high school performance. Blanchfield (1971) maintained
that high school average was not a significant factor in
differentiating dropouts from successful students.
similarly, Peng and Fetters (1978) indicated that high
school grade point averages typically only account for 10%
of the total variances observed in student attrition at the
post-secondary level. As well, Pantages and Creedon (1978)
found that student academic ability and class rank did not
have a direct influence on attrition rates. Thus, some
controversy existed over the relationship between high
school academic performance and persistence in post-
secondary.
student/Parental Motivation and Commitment and Associated
Variables

Since Summerskill (1962), in a review which examined
over 180 studies, indicated a need for further study
regarding the impact of student motivation on post-secondary
persistence, a number of researchers have further
investigated the relationship between these variables. Some
studies suggested that persisters and dropouts differed with

regard to level of motivation. More specifically,



persisters showed higher levels of motivation than their
counterparts who left institutions of higher education
before completion of programs (De Vecchio, 1972; Peng and
Fetters, 1977). Such findings were supported by Ramist
(1981) who contended that "Student motivational factors may
be considered the sine qua non of persistence, and therefore
the most important target of persistence research".

Student support systems. Support from significant
others was indicated to have had an impact upon student
persistence/withdrawal decisions. In a follow-up study of
10,000 California high school graduates, conducted by Trent
and Medsker (1968), a positive correlation between the
likelihood of college graduation and intensity of parental
interest was reported.

As well, it was found by Hackman and Dysinger (1970)
that level of commitment, as expressed by a student and
his/her parents prior to college entry, was significantly
related to whether or not a student persisted beyond his/her
first year. Mallinckrodt (1988) also indicated, in an
analysis of fourteen survey items that examined college
support systems, that for White student persisters, lots of
encouragement from his/her family was a significant factor
in their decision to stay in school.

Likewise, according to Bean (1982), level of interest
and encouragement expressed by parents, high school

teachers/counsellors, and relatives had a direct effect on
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attrition. However, it was noted by Nora (1987) that
although parent’s encouragement had no significant direct
effect on retention rates, it did directly affect initial
institutional/goal commitments.

Student career goals and aspirations. Research
indicated that students who entered college with clear
vocational goals and commitments were more likely to persist
(Pascarella & Chapman, 1983; DiGiorgio & Dumphy, 1985;
Titley, 1985). Titley (1985), demonstrated such a positive
correlation between clarity of goals, level of commitment,
and persistence in a study which compared the attrition rate
of a group of students who decided upon an area of study
prior to enrolment, with those who were categorized as
undecided, and with those who had made a change at
orientation. An attrition rate of 46% was noted for those
who had applied for, and matriculated in, a designated but
broad area of study, yet did not select a specific major.
This rate was not significantly different from that of
students who had selected specific majors. However, a
significantly higher attrition rate was observed in the two
remaining groups of indecisive or undecided students.

These findings supported research of DiGiorgio and
Dunphy (1985) which noted higher attrition rates among
students uncertain about their majors, as compared with
students who had declared majors. Getzlaf, Sedlacek,

Kearney, and Blackwell (1984), in an attrition study
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conducted at Washington State University, also found that
those who dropped out had a lower commitment to the
institution they attended.

Similarly, Nora (1987) reported that Chicano students
who exemplified higher levels of institutional and goal
commitment had more positive perceptions of their colleges
or a higher level of academic integration. Breen (1983)
also noted that students who clearly viewed graduation as
their main priority were more likely to overcome obstacles
and persist toward this goal. Likewise, Tinto (1975)
reported a positive relationship between students’
commitment and post-secondary persistence. He stated that
"once the individual’s ability is taken into account, it is
his commitment to the goal of college completion that is
most influential in determining college persistence" (p.
102) . Further, he noted that commitment could be measured
in terms of the student’s educational expectations. Tinto’s
assertion was supported by Williamson and Creamer (1988).
In a study of student attrition in 2- and 4-year colleges
they suggested that goal commitment consistently had the
strongest direct effect on persistence of all variables in
the models they examined.

As well, research indicated a direct relationship
between student aspirations and persistence. Panos and
Astin (1968) found that, upon entrance to college,

persisters more often indicated aspirations to attend
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graduate or professional school. Similarly, Carrol (1988)
reported that, in her study of freshmen retention and
attrition factors at a predominantly Black urban community
college, the majority of students in the three groups
observed indicated a desire to obtain a bachelor’s degree.
However, persisters were more likely to pursue an associate
degree, whereas dropouts were most likely to pursue
certification programs. Dropouts were said to have the
lowest educational goals at the time of admission to
college.

Student I ion into the _Envi

Most research which examined the influence of academic
and social integration, on persistence in higher education,
found that the extent to which a student persisted was
determined by the degree of "fit" between him/her and the

post: y envi , some data did

not support such a relationship between these variables.
According to Stoecker, Pascarella, and Wolfle (1988),
the most complex phenomenon of the persistence-withdrawal
process in post-secondary education was developed by Tinto
(1975). Tinto (1975) suggested a theoretical, longitudinal

model of persistence whereby withdrawal behaviour resulted

from the of i tion the and the

college/university he/she attended. When an individual
entered a post-secondary institution, he/she brought a

unique set of precollege characteristics: individual
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attributes, and family background/secondary school
experiences. The individual’s level of commitment to the
goal of graduation, and commitment to the institution, were
influenced by these precollege characteristics as well as
experiences within the college environment, which led to
various levels of academic and social integration, the core
concepts of Tinto’s model. Other things being equal, it was
noted by Tinto (1975) that this integration into the
academic and social systems of the institution most directly
influenced persistence/withdrawal decisions.

Stoecker, et al. (1988) conducted a national, 9-year,
multi-institutional study which supported Tinto’s model of
the persistence-withdrawal process. They suggested that the
most important determinants of persistence were the
student’s academic and social integration at post-secondary.
Similarly, Pascarella, Smart, and Ethington (1986) reported
that successful integration, by students, into the academic
and social systems of the last institution they attended was
significantly related to attainment of, or persistence in,
the pursuit of bachelor’s degrees at the college in which
they were presently enrolled.

Similarly, other researchers produced findings which
supported the contention that there was a relationship
between the degree of "fit" between a student and
institution, and his/her persistence. Flemming (1985), in a

study of Black students at seven post-secondary
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institutions, reported that the degree to which a student
identified with a campus was a critical factor in the
determination of his/her persistence. Lack of affiliation
with a college was seen by Fleming as being associated with
a decreased desire to remain in school and possibly to a
decline in academic performance. Also, Dollar (1983-84), in
a study of selected tactors for retention counselling with
college students, noted that students who dropped out
differed from their persisting peers in that they
experienced more feeling of alienation.

Contrary to the above findings, Nora (1987) revealed
that for Chicano college students, neither academic nor
social integration affected retention rates. Likewise,
Glenn (1990), in a study of factors related to retention of
academically talented students at the University of Central
Arkansas, noted that non-returning students indicated having
more friends entering the university. Glenn theorized that
this greater social affiliation may have been in competition
with academic demands.

The literature identified a number of variables as
directly or indirectly associated with, or utilized as a
measure of, a student’s level of academic/social jintegration
at post-secondary institutions. Those discussed here
include: involvement in campus organizations/activities,
interaction with faculty members, orientation experience,

post: ry dations, and post y academic
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performance.

Involvement in campus organizations/activities. The
belief that involvement in student organizations, and
similar out-of-class activities, resulted in an increase in
the positive influences of college is gaining precedence in
educational thought and research (Abrahamaowicz, 1988).
Further, the literature contained many studies which
illustrated the positive ramifications, including greater
levels of persistence, of student involvement in campus
organizations and activities.

Nelson et al. (1984), in a study designed to identify
variables to describe at-risk students among first-semester
freshmen at the University of North Dakota, reported
positive implications of student involvement. Successful
students who chose not to stay in college, tended not to
participate in activities. Thus, poor social integration
probably contributed to their withdrawal decisions. Dukes
and Gaither (1984) also provided data which illustrated the
positive ramifications of social integration. These
researchers examined the effects of a Campus Cluster Program
on student persistence and academic performance. The
Cluster Program provided recreational, social, and academic
activities for participants. Results indicated that cluster
students exhibited significantly higher persistence rates in
their first two terms than freshmen not involved in the

program. The report of the Study Group on Excellence in
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American Higher Education (1984) further illustrated the
importance of student involvement at the post-secondary
level. This report cited student involvement as the most
important condition for improving undergraduate education.

Similarly, Abrahamowicz (1988) explored the
relationship between student organizational membership and:
perceptions of the college, satisfaction with the college
environment, and broader involvement within the institution.
His results indicated differences, sometimes extraordinary
differences, between students who participated in student
organizations and those who did not. Members of student
organizations showed involvement in activities beyond the
traditional domain of such organizations. As well, member’s
perceptions pertaining to relationships with faculty,
administrators, and students were significantly more
positive than perceptions of non-members. Further, members
showed greater satisfaction with the college environment.
The results of his study suggested that those individuals
who were members of student organizations seemed to have
connected with their college in a unique way.

Astin (1984) maintained that, in order to maximize
educztional and developmental impact, college students must
develop such a special connection with their institutions.
Further, Abrahamowicz (1988) suggested that this special
connection exemplified by participants in student

organizations seemed to lead to involvement in the whcle
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post-secondary experience. icz also that
involvement, satisfaction with the college, and positive
perceptions had major implications in the realm of post-
secondary retention.

Interaction with faculty members. The literature
contained inconsistent findings regarding the association
between a student’s interaction with faculty members and
his/her persistence at post-secondary.

A study conducted by Nelson et al. (1984) indicated
that faculty members influenced student persistence
intentions by what they said to them. These researchers
found that in their study, persisters as compared to non-
persisters, reported having received more encouragement from
their instructors.

Other research indicated that socializing with faculty
members increased retention rates. McClung (1988) noted a
direct relationship between the amount of social interaction
between college students and various faculty members, and
level of persistence.

Theophilides and Terenzini (1981) produced findings
which indicated the focus of informal interactions with
faculty members to be associated with student persistence.
Informal interactions which focused on intellectual or
course related matters, and students’ future career
concerns, were reported to make a significant contribution

to college persistence, especially for first-year students.
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Similarly, other studies indicated academic advising to
be influential in post-secondary students’
persistence/withdrawal decisions. In fact, Habley (1984),
in an article designed to provide and discuss a model for
better understanding the critical relationship between
student retention and academic advisement, indicated that
the Advisement-Retention Model, presented by him, supported
the contention that quality academic advisement provided the
most significant mechanism which enabled students to clarify
educational goals and further relate those goals to the
post-secondary experience. Subsequently, since this
relationship existed, academic advisement was the critical
link in the student retention process.

Glenn (1990) produced data which further augmented the
relevance of academic advising at institutions of higher
learning. In a study of retention and attrition, of
American College Test Scholars, Glenn reported a significant
difference in the number of times returnees, as compared to
non-returnees, met with academic advisors. He concluded
that returnees were either more intrinsically motivated to
attain advice or believed that seeking such advice would
increase the probability of thcir persistence.

Beal and Noel (1980) also produced research findings
which showed how faculty had a positive impact upon student
retention, via discussions held with them. A caring

attitude of faculty and high quality advising were reported
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by Beal and Noel as among the top positive factors
identified in their study as influencing student retention.
As well, inadequate academic advising was noted to be in the
top negative factors.

Braxton, Duster, and Pascarella (1988) indicated that
the effect upon freshman persistence, of interactions with
faculty members, through academic advising, was indirect.
They contended that when academic advising was given to a
student it had a direct and positive influence upon his/her
academic integration and subsequent institutional
commitment, which in turn directly and positively affected
his/her persistence.

Voorhees (1987) examined the influence of various
demographic variables, upon persistence rates, among
community college students. Academic advising was not a
variable included, however the number of informal
interactions with faculty was. Neither a direct nor
indirect positive effect upon persistence was reported. The
students number of informal interactions with faculty
members did not meet statistical criteria to be considered
as a logit for persistence.

Orientation experience. Research findings pertaining
to the relationship between student participation in
orientation activities and post-secondary persistence were
discrepant.

A recent study conducted by Martin and Dixon (1989),
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which examined the effects of freshmen orientation and locus
of control on student adjustment to college, did not
indicate orientation attendance to have a positive impact on
retention or student adjustment. It was noted by Martin and
Dixon that orientation attenders were not significantly more
well-adjusted to college life, at mid-semester, than were
non-attenders, nor did they exhibit a greater return rate
for the following semester.

On the contrary, Pascarella, Terenzini, and Wolfle
(1986) maintained that student involvement in orientation
experiences may not have had a direct impact on freshman
year persistence but it did have a significant positive
indirect effect by enhancing the initial social integration
of first year students.

similarly, a study conducted by Cuyjet and Rode (1987)
indicated that orientation contacts seemed to help first
year students feel more a part of the college community.
Orientation attenders were less likely to view the student
body as apathetic or lacking school spirit, more likely to
find other activities to occupy themselves besides going to
class and study, and less likely to feel "lost" or like
"numbers" in a book.

Further, Titley (1985) indicated that, situated at the
start of the college experience, orientation served as the
transitional cushion between past and future learning

experiences. Also, the orientation program may determine



and perhaps even solidify the relationship between the
student and institution because it may be the first real
meeting of the two.

Post- ry a ions. Researchers indicated

campus living to have increased the likelihood of student
persistence and satisfaction with the post-secondary
experience (Aitken, 1982; Astin, 1985; Levin & Clowes, 1982;
pascarella & Terenzini, 1980; Tinto, 1987).

In a study of the effects of residence hall living on
the attainment of the Baccalaureate Degree, Levin and Clowes
(1982) indicated that living in college-owned housing
significantly increased the likelihood of graduation. Of
residential students included in the study, 66% graduated,
whereas only 55% of the students living with parents
graduated in the same four-year period. Astin (1985)
contended that students’ probability of persistence was
increased by more experiences such as interaction with
peers, participation in school activities and programs, and
interaction with faculty members, which were all more
accessible to students living on campus.

Further, Aitken (1982) reported that one‘s satisfaction
with his/her residence living was one of the top indicators
of student persistence, next to academic performance. Such
satisfaction was mostly influenced by positive interaction
with peers, roommate compatibility, and physical conditions

of the dormitory. These findings substantiated the
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contention of Upcraft (1985) who reviewed the literature
pertaining to the educational impact of residence halls and
noted that dormitory living helped to retain students.

Pos Y demic per: The literature

indicated that findings regarding the association between
cumulative grade-point average and persistence at the post-
secondary level were discrepant.

According to Voorhees (1987), variables that estimated
academic integration were prominent in traditional models of
post-secondary student persistence. Further, grade point
average was the most common indicator of academic
integration.

A study conducted by Dukes and Gaither (1984) failed to
produce data which indicated student post-secondary
performance to be associated with persistence. 1In their
research, scholastic disqualification did not seemingly make
a major contribution ir ausing attrition among freshmen.
Of the non-persisting freshmen included in their Cluster
Program, 77% left with grade point averages in excess of
2.0. similarly, Voorhees (1987) reported that in his study
of persistence among community college students, grade point
average was independent of persistence. These findings
corroborated earlier research of the Educational Testing
Service which contended that poor academic performance was
not a major contributing factor to students’ decisions to

leave college prior to graduation (Tibby, Hirabayashi,
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olson, & Peterson, 1978) .

On the contrary, other researchers produced data which
indicated that academic performance was positively
associated with intent to persist in post-secondary.

Johnson (1987) attained such findings in his investigation
of acadenic factors associated with transfer student
persistence. Grade point average had a positive impact on
persistence for juniors and sophomores included in Johnson’s
study. Similar results were found by Suen (1983) in a study
of alienation and attrition of Black college students at a
predominantly White, four-year, public university in the
rural Midwestern United States. Grade point average was
found to have related significantly to attrition among both
Black and White students included in the study. Suen stated
that these findings suggested that any attempts to reduce
attrition among post-secondary students should also try to
improve students’ academic performance. Such findings were
consistent with the suggestion of Pantages and Creedon
(1978) , that research on college attrition during the 1950s,
1960s, and 1970s indicated that as much as half of the
variance in attrition may have been associated with academic

factors.

tudent P ions of the ry

Environment/Experience

Post-secondary attrition studies indicated

relationships between student perceptions of various
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elements in the institutional environment and persistence.
Those noted here include: guidance counsellor

effectiveness, relationship between the curriculum and one’s

goals, and satisfaction with the pi ry envir

Guidance counsellor effectiveness. 1In a study
conducted by Carrol (1988), at Medgers Evers College in
Brooklyn, New York, it was noted that the best single
discriminating independent variable in predicting student
outcome by program membership was perceived guidance
counsellor effectiveness. Those students who saw their
counsellor as effective had a greater persistence level than
those students who did not perceive such effectiveness.

Relationship between the curriculum and one’s goals
Student perceptions, of the extent to which the college
curriculum was related to their career goals, was related to
post-secondary persistence. Heller (1982), using 2,063 City
University of New York students, examined the differing
characteristics of persisters and non-persisters. His
results indicated that students were more likely to persist
if they perceived the curriculum to be related to their
career goals.

Similarly, Johnson (1987), in a study which
investigated academic factors that affect transfer student
persistence at a large, urban commuter university, in the
Southwest United States, reported that the actual

persistence of transfer students was strongly associated
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with perceptions of the value of their education to future
employment.

Higgerson (1985) also indicated an association between
a student’s career objectives and educational goals, and
his/her persistence. Among the three main reasons
identified by Higgerson for withdrawal from college were
having unclear career objectives and educational goals.

satisfaction with the post ry environment and

related factors. Perceptions of unsatisfactory conditions
within, or related to the college environment, were also
identified in the literature to have been associated with
post-secondary attrition. In a study of attrition among
University of North Dakota students, Nelson and Urff (1982)
found that most often cited by students, for leaving prior
to attaining a degree, was the desire to attend a different
college. Dissatisfaction with the curricular offerings and
other aspects of the university were identified as the major
underlying reasons for such a desire to move on.

similarly, studies by Higgerson (1985), and Johnson
(1987), indicated that students who were dissatisfied with
their academic programs were more inclined to drop out. As
well, in a study of first-time entering, University of North
carolina students, conducted by Ironside (1979), it was
found that about one third of those who withdrew gave
reasons related to dissatisfaction with the college

environment. More recently, Glenn (1990) indicated greater
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satisfaction with the university, among returnees, as
compared to students in his study who chose to drop out.

Summary

The literature review indicated that post-secondary
attrition was the focus of a great deal of research over the
past century (Bean, 1986; Brown, 1985; Moore, 1985; Pantages
& Creedon, 1978; Ramist, 1981; Tinto, 1975). Researchers
have investigated variables associated with
persistence/withdrawal decisions, tried to determine causes
of attrition, conducted reviews of retention studies,

searched for recommendations for retention programs, and

d various of in p ry
attrition studies. Results of such investigations have
indicated many causes of attrition from college or
university, many variables associated with the withdrawal or
persistence decisions, and many interventions needed, prior
to and during the freshman year, to help retain the various
types of students within the student populations. As well,
it was evident that the research findings were inconsistent.
As a result of individual/institutional heterogeneity,
student/post-secondary institute needs, and factors
associated with withdrawal, causes of attrition may vary
between student subgroups, as well as between institutions.
Further, the amount of research attention given to different
subgroups of students has varied. Most studies cited in

this chapter were conducted at urban American post-secondary
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institutions. However, more recently researchers have
concentrated investigations on the post-secondary attrition

of minority groups such as Blacks, older students, Natives,

Chicanos, and rural students, to name a few. Results
indicated that such separate investigations were justified.
Many of tnese sub-populations had unique variables which

influenced their persistence rates. As a result of these

unique factors, and discrepancies noted in the literature,
there remains a need for further post-secondary studies
which segment student populations before the problem of
withdrawal, for all subgroups of students, from higher

education is resolved or at least fully understood.



CHAPTER THREE
Methodology

This study attempted to: (a) identify factors which
differentiated rural college/university persisters and
dropouts, (b) ascertain their main reasons tor leaving or
staying in post-secondary, and (c) obtain some of their
suggestions as to what could be done at the high school and
college/university to help ease the transition from the
rural community into the post-secondary environment.

This chapter will include descriptions of the following:

1. Data collection procedure.

2. sample and sampling procedure.

3. The instruments.

4. Procedure for preparation of the data for

statistical analysis.
5. Treatment of the data.
Data Collection Procedure

In June of 1990, representatives at Memorial University
of Newfoundland, Sir Wilfred Grenfell College, and the
Western Community College campuses in Stephenville and
Stephenville Crossing were contacted and informed of the
purpose of this study. Approval and pledges of support with
the development ensued.

A letter was then sent to representatives of the
universities requesting access to student files. After

receiving approval, they were provided with a description of
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the sample population required. Shortly after, the
investigator was issued two computer generated lists
containing names and home addresses of all students who had
enrolled at the universities for the first time in September
of 1989 and had finished the winter term of 1990, or had
left prior to the end of the 1990 winter term.

officials at the colleges to be included provided a
list of names, home addresses, and programs of study for all
students who had enrolled at their campuses for the first
time in September of 1989.

A copy of the most recent Newfoundland census (1986)
was then used to identify university and college students on
the lists who were from rural communities. A rural
community was defined as having a population of 2,000 or
less (Moore, 1985).

During the second week of August, 1990, all of the
rural youth who had attended the universities selected for
inclusion in the study were mailed a package which included
a letter requesting their participation in the study
(Appendix A), a copy of the survey instrument (Appendix B),
and a self-addressed stamped envelope.

Approximately three weeks later, a follow-up letter
(Appendix E), requesting completion and return of
uncompleted questionnaires, was sent to the same students.
Early in September, of 1990, officials at the colleges were

again contacted and asked for further information on their
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students, as well as their assistance in administration of
the survey instrument to selected persisters. Following
agreement to participate, a list of names of students
selected for possible inclusion in the study was forwarded
to them. This list was later returned to the investigator
with identification of those who had completed Level Three,
were still attending, or had dropped out. Those not having
a Level Three certificate were deleted from the sample list.

Modified versions of the survey instrument which was
initially sent to the university students (Appendix C) were
sent to representatives at the colleges early in December,
1990. Students were then requested to complete the
questionnaires. Those filled were returned to the
investigator approximately two weeks later.

Further, early in D of 1990, a was

mailed to the home addresses of college non-persisters
selected for inclusion in the study. The package included a
letter requesting their participation in the study (Appendix
D), a copy of the questionnaire administered to college
persisters (Appendix C), and a self-addressed stamped
envelope.

Approximately three weeks later a follow-up letter
(Appendix F) was sent to these students, requesting

completion and return of uncompleted questionnaires.

sa and S, ot e

The survey population for this study initially
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consisted of all full-time students who had enrolled at
Memorial University of Newfoundland in St.John’s, Sir
Wilfred Grenfell College in Corner Brook, or the Western
Community College campuses at Stephenville and Stephenville
Crossing, for the first time in September of 1989.

Since this was a descriptive study of rural post-
secondary students, those students from urban areas were
excluded from the sample population. Newfoundland’s most
recent census survey (1986) was used to identify those
students from rural communities.

As well, measures were taken to ensure that all
students included in the final sample had a Level Three high
school certificate. For instance, questionnaires obtained
from the university students who had not attended Level
Three were not included in the final data analysis and only
those college students identified by college officials as
having attained a Level Three certificate were requested to
complete a questionnaire.

Thus, those included in the final sampling population
were rural, Level Three graduates, who had enrolled for the
first time, at Memorial University of Newfoundland in
St.John’s, Sir Wilfred Grenfell College in Corner Brook, or
the Western Community college campuses at Stephenville or
Stephenville Crossing, in September of 1989. Students were

placed in one of two groups:




Group One

Group One consisted of those students from the final
sampling population who, at the time of data collection,
were not enrolled in the programs in which they had been in
September of 1989, and had not finished their programs, or
had no intentions to dc so in September of 1990. There were
104 such students from the universities surveyed and 82 from
the college campuses investigated. A total of 74
questionnaires were returned from those students. Of this
74, 5 indicated not having a Level Three high school
education and were subsequently not included in the study.
Thus, there was a final total of 69 students, 23 college and

46 university, in Group One (see Table 1).

Insert Table 1 here

Group Two
Group Two initially included all of those students from
the sampling population who, at the time of data collection,
either had finished the program in which they enrolled in
September of 1989, were still continuing, or had intentions
to do so in September of 1990. Using these criteria, 723
students were identified from the university campuses and 84
from the college campuses. From these students, a selection
was then made to obtain an appropriate number of students to

include in a control group for such a descriptive study. Of



Table 1

Percentage and Number of Students by Group Membership

Institute type University

College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %

1. Group One o 0.0 46 100.0 o 0.0 23 100.0
2. Group Two 131 100.0 o

0.0 30 100.0 [} 0.0




74
the university attenders, 260 of 732 were randomly chosen,
whereas all (84) college attenders were selected. Completed
questionnaires were returned from 133 of the university
students and 30 of the college students. Two university
students indicated no Level Three certificate and were not
included in the study. Thus, Group Two consisted of a total
of 161, 131 university and 30 college, rural students (see
Table 1).

The Instruments

The nature of the instruments

The survey instruments utilized in this study were
designed to answer the research questions posed earlier (pp.
12-14). Most variables selected for study were those found
to have been included in other post-secondary retention
studies and discussed in the literature review. These
variables were chosen for further investigation because they
had not previously been examined with the particular
subgroups of students included in this study, the literature
indicated that inconsistent findings were obtained from
previous studies which included these variables, and the
author wished to determine which, if any, of these variables
were operational here in Newfoundland and could be used to
differentiate college/university persisters and dropouts.

The initial questionnaire (Appendix B) was designed to
be presented to university students. This survey instrument

was then modified (Appendix C) before being administered to
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the college students. The most prominent difference between
these questionnaires was that the version sent to the
university students referred to their post-secondary
institute as a "university", whereas the instrument
administered to the college students utilized the term
“"college". Variables examined with both instruments were
the same.

After development of the initial questionnaire, copies
were distributed to some students and instructors of the
Educational Psychology graduate program at Memorial
University of Newfoundland. These individuals offered
suggestions as how to modify the questionnaire to improve
it’s design and clarity. Revisions were made to the
instrument prior to printing.

Introduction to the Instrument

Several types of questions were utilized on the survey
instruments o obtain responses from the final sample
population. Most questions were followed by numbers, to be

circled, which r to the ’s chosen

in Appendix

to the question posed (see question "3.

).

Other questions were followed by a blank which required
a single word or number to indicate one’s response (see
question "7." in Appendix "B") .

As well, there were other questions which required more

elaboration on behalf of the participant via long answers



(see question "28. a." in Appendix “B").

The final type of question on the survey instrument
utilized a Likert Scale to obtain the subjects’ responses
(see guestion "13." in Appendix "B").

Procedure for Preparation of the Data for Statis al

Analysis

Information to be analyzed in the study was initially
stored on questionnaires. Thus, the data did not reside on
machine readable medium and had to be prepared prior to
entry for analysis by a computer program. During
preparation, each student, or case, was represented by a
line for which values were available for each variable being
examined. While entering the data, first of all, numbers
corresponding to "Yes" and "No" responses (see question

"S. c" in Appendix “B") were entered without modification.

Next, all numbers corr ing ta
other than "Yes" or "No" (see question "4." in Appendix "B")
were entered. Generally, lower numbered responses

r

p ed lesser of the variable being examined in
the question posed. However, there were some questions in
this category which did not gather information indicating
varying extents of the variable examined (see question
"16. a." in Appendix "B").

Questions which used a Likert type scale (see questions
"11, a.", "11. ».", "13.", and "16. e." in Appendix "B") to

gather student responses were recoded and entered so that
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the higher numbers represented greater extents of the
variable being examined.

As well, all answers to questions which required

participants to indicate their r by £illing number
in blanks (see questions "5. b." in Appendix "B"), needed to
be regrouped prior to entry in order to reduce the total
number of categories of responses from students. This made
the data for such questions more manageable for analysis and
reporting.

Answers to question "18. d.", on the university
questionnaire, were also recoded before entering to enable
responses to be compared to those given by college students,
if needed. After recoding, all university responses were
regrouped to match those possible responses on the college
questionnaires. For instance, a response of "1" or "2" on
the university questionnaire was matched with all number "i"
responses on the college questionnaires. All responses of
"3" on the university questionnaires were matched with
number "2" responses on the college surveys, and responses
of "4", "5", or "6" on the university questionnaires were
grouped with responses of "3" on the questionnaires given to
college students.

Finally, after interpretation of the data provided on
all long answers (see question "28." in Appendix "B"),
individual responses were grouped into categories which

identified similar suggestions and entered. Such grouping
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made this information more manageable to interpret, analyze,

and present.
Data Processing and Analysis

The SPSS-X Batch system, a comprehensive tool utilized
in management, analysis, and display of data, was employed
in the study. One discussion of the analysis performed for
research questions one, two, three and eight is provided
since the statistical procedure employed for all four was
the same. Because the author was not testing hypotheses,
there was no formal calculation of statistical significance
tests. The data were nominal in nature, thus frequencies
and percentages were the statistical procedures employed.
In the discussion of results, only those differences that
were clear and substantive were highlighted.

The remaining four research questions: four, five,

six, and seven, were analyzed using the same statistical

procedure for each. F ies and p were found

for categories of responses. Since data from the research
questions was to be used for descriptive purposes only,
descriptive statistics was considered sufficient to quantify

the findings.



CHAPTER FOUR
Presentation of Results
This chapter provides a report of findings of
statistical analysis performed on the data obtained from
Groups One and Two. The objective of the study was to
examine variables associated with rural student attrition at
select Newfoundland post-secondary institutions and compile
clear profiles of college/university persisters and
dropouts, as well as their reasons for returning or not

returning to post-secondary and suggestions for senior high

and post-: y level inter ions needed to help rural
students, not to investigate cause and effect. Thus, this
study was more descriptive than interactive and therefore
did not necessitate formal calculation of statistical
analysis tests since hypotheses was not being tested.
Results for college and university students will be

presented separately. For research questions one, two,

three, and eight, fr¢ ies and per were obtained
on the descriptive data lists for both college students
(N=53) and university students (N=177). The list for
college students included 23 Group One members and 30 Group
Two members, whereas the descriptive data list for
university students consisted of 46 Group One and 131 Group
Two members (see Table 1). The purpose of research
questions four, five, six, and seven necessitated

descriptive information pertaining to individual reasons for
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persistence/withdrawal decisions and suggestions for
interventions needed at the senior high and post-secondary
levels. Descriptive statistics were used for analysis of
these questions.

Research Question #1. Do rural college/university
persisters and dropouts differ with regard to the following
background and demographic character!stics: age, gender,
religious affiliation and commitment, hometowi. size,

distance from t to post ry, and soci ic

background?
University students

Age

Persisters and non-persisters did not vary
substantially with regard to age. Results indicated that
most university persisters and dropouts, 91.0% and 95.7%
respectively, were in the 18 to 20 year age group. Very few
persisters (6.9%) and non-persisters (4.3%) were 21 years
old or more. Similarly, very few persisters (3.1%) and no

non-persisters were less than 18 years old (see Table 2).

Insert Table 2 here

Gender
The gender variable was not found useful in
differentiating both groups. More specifically, there were

more female persisters (67.9%) and non-persisters (71.7%) in



Table 2

Relationship of Student’s Decision by Age

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n 3 n 3

1. Less than 18 years 4 3.1 o 0.0 3 10.0 [ 0.0
2. 18 - 20 years 118 91.0 44 95.7 14 46.7 9 39.1
3. 21 years and above 9 6.9 2 4.3 13 43.3 14 60.9
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each group (see Table 3).

Insert Table 3 here

Religious Affiliation

Persisters and non-persisters were not substantially
differentiated by religious affiliation. Approximately one
third of the persisters (34.7%), and non-persisters (34.2%),
were Roman Catholic. Slightly more dropouts (47.4%) than
persisters (33.1%) reported being Anglican. There was more
than twice the percentage of persisters (18.2%), than non-
persisters (7.9%), reporting to belong to the United Church.
A greater percentage of persisters (9.1%), as compared to
non-persisters (5.3%), were Pentecostal. Only 2.5% of
persisters, and 5.3% of non-persisters, were belonging to
the salvation Army Church, whereas 2.5% of persisters, as
compared to no non-persisters, were of Presbyterian

affiliation (see Table 4).

Insert Table 4 here

Religiqus Commitment

Persisters and non-persisters varied little with regard
to church attendance. Over one half of the dropouts
(52.43), and over one third of the persisters (33.6%),

indicated that they attended church less than once a month.



Table 3

Relationship of

‘s Decision by Gender

Institute type

University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %
1. Male 42 32.1 13 28.3 17 56.7 15 65.2
2. Female 89 67.9 33 71.7 13 43.3 8 34.8




Table 4

Relationship of Student’s Decision by Religious Affiliation

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts

Groups n 3 n $ n 3 n 3

1. Roman Catholic a2 34.7 13 34.2 12 42.9 4 23.5

2. Anglican 40 33.1 18 47.4 i 25.0 8 47.1

3. United Church 22 18.2 3 7.9 5 17.9 4 23.5

4. Pentecostal 1 9.1 2 5.3 3 10.7 1 5.9

5. Salvation Army 3 2.5 2 5.3 X 3.6 0 0.0
Presbyterian 3 2.5 o 0.0 [ 0.0 0 0.0




Almost one quarter of the persisters (24.1%), and one
quarter of the non-persisters (23.8%), attended once a
month. Going to church twice a month was reported by 18.1%
of persisters and 4.8% of non-persisters. Only 6.0% of
persisters, and 7.1% of non-persisters, attended three times
per month. sSimilarly, only 12.9% of persisters, and 4.8% of
non-persisters, reported going to church four times per

month. In addition, only 5.2% of persisters, and 7.1% of

Insert Table 5 here

non-persisters, indicated that they would attend church more
than four times per month (see Table 5).
Hometown Population

Results indicated that there was not a great deal of
variation between persisters and non-persisters when
hometown populations were examined. Slightly more dropouts
(13.0%) than persisters (4.7%) came from hometowns with a
population of 200 or less. Having a hometown population of
201-500 was reported by 29.5% of persisters and 26.1% of
non-persisters. Similarly, 21.7% of persisters, and 23.9%
of non-persisters, lived in hometowns with 501-1,000 people.
As well, 20.2% of persisters, and 15.2% of non-persisters,
did reside in hometowns with a population of 1,001-1,500.
Approximately one fifth of each group (20.9% of persisters

and 21.7% of non-persisters) lived in hometowns with a



Table 5

Rela

of Student’s Dex

on by Number of Times Attendin

Church Per Month

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %

1. None 39 33.6 22 52.4 11 39.3 16 69.6
2. One 28 24.1 10 23.8 4 14.3 3 13.0
3. Two 21 18.1 2 4.8 6 21.4 4 17.4
4. Three 7 6.0 3 7.1 o 0.0 o 0.0
5. Four 15 12.9 2 4.8 6 21.4 o 0.0
6. More than four 6 5.2 3 7.1 1 3.6 [ 0.0
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population <f 1,501-2,000, and 3.1% of persisters, as
compared to no non-persisters, indicated coming from

hometowns with more than 2,000 people (see Table 6).

Insert Table 6 here

Distance from to Universit

Persisters and non-persisters varied minimally when
they were compared by proximity of hometown to post-
secondary institution. Approximately one third in each
group (33.6% of persisters and 29.3% of non-persisters)
lived 100 miles or less from their hometown while attending
university. A distance of 101-200 miles from home was noted
by 19.2% of persisters and 24.4% of non-persisters. As
well, 15.2% of persisters, and 12.2% of non-persisters,
reported a distance of 201-300 miles between their hometcwn
and university. Attending school 301-400 miles from home
was indicated by 8.0% of persisters, as compared to 9.8% of
non-persisters. In addition, less than 5.0% of each group
(4.8% of persisters and 4.9% of non-persisters) were 401-500
miles from home. A distance of 501-600 miles separated 6.4%
of persisters, and 9.8% of non-persisters, from their
hometowns. Only 4.8% of persisters and 2.4% of non-
persisters attended post-secondary institutions 601-700
miles from home. Similarly, only 4.0% of persisters, and

2.4% of non-persisters, were 701-800 miles from home,



Table 6

Relationship of ‘s Decision by Population of

Institute type University College
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n 3 n %

1. 200 or less
2. 201 - 500

3. 501 - 1,000
4. 1,001 - 1,500
5. 1,501 - 2,000

6. More than 2,000

38
28
26
27

12

11

10

23.9
15.2
21.7

0.0

o o »




whereas 4.9% of non-persisters, and 4.0% of persisters,
reported being more than 800 miles from home while attending

university (see Table 7).

Insert Table 7 here

Socioceconomic Background

Mothers’/Female guardians’ level of education.
Persisters and non-persisters were not substantially
differentiated by mothers'/female guardians’ level of
education. Results indicated that twice the percentage of
dropouts (14.3%), as compared to persisters (7.0%), had
mothers/female guardians with an elementary level education
or less. Having a mother/female guardian with some junior
high was reported by 13.2% of persisters and 19.0% of non-
persisters. As well, 27.9% of persisters, and 26.2% of non-
persisters, noted that their mothers/female guardians had
some high school education, whereas 22.5% of persisters, and
23.8% of non-persisters, noted their mothers/female
guardians to have finished high school. 1In addition, 12.4%
of the persisters, and 14.3% of the non-persisters,
indicated that their mothers/female guardians had obtained
some post-secondary education. Further, more persisters
(17.1%), than non-persisters (2.4%), indicated that their
mothers had completion of a post-secondary programs. Thus,

mothers/female guardians of university persisters and



Table 7

Relationship of Student'’s Decision by Di

tance from

y Institution to Home Communit:

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n 1 n %

1. 100 miles or less 42 33.8 12 29.3 14 46.7 10 45.5
2. 101 - 200 miles 24 19.2 10 24.4 1 3.3 5 22.7
3. 201 - 300 miles 19 15.2 5 12.2 6 20.0 1 4.5
4. 301 - 400 miles 10 8.0 4 9.8 3 10.0 1 4.5
5. 401 - 500 miles 6 4.8 2 4.9 3 10.0 o 0.0
6. 501 - 600 miles 8 6.4 4 9.8 0 0.0 2 9.1
7. 601 - 700 miles 6 4.8 6 | 2.4 b g 3.3 1 4.5
8. 701 - 800 miles ] 4.0 1 2.4 0 0.0 2 9.1
9. More than 800 miles 5 4.0 2 4.9 o 0.0 o 0.0




Insert Table 8 here

dropouts varied most, with regard to level of education, at
the lowest and highest levels included in the survey
instrument (see Table 8).

Fathers’/Male guardians’ level of education.
Persisters and dropouts differed little with regard to
fathers’/male guardians’ level of education. Having
fathers/male guardians with elementary or less education was
noted by 13.8% of persisters and 12.8% of dropouts.
Persisters and dropouts also differed very little
(persisters 21.1% and dropouts 23.1%) with regard to having
fathers/male guardians with some junior high education.
Likewise, these groups differed little with regard to
percentage of students having fathers/male guardians with
some high school (persisters 20.3% and non-persisters
28.2%). Similarly, 11.4% of persisters, and 10.3% of non-
persisters, indicated that their fathers had finished high
school. These groups also varied little with regard to
percentage of members having fathers/male guardians with
some post-secondary education (persisters 4.1% and non-
persisters 7.7%). Persisters and dropouts varied most, with
regard to father’s/male guardian’s level of education, at
the upper end of the scale utilized. For instance, 29.3% of

persisters, and 17.9% of non-persisters, indicated that



Table 8

lelati of Student’s cision b

Institute type University College

Enrolment status Persisters Dropouts Persisters
Groups n % n % n % %

1. Elementary or less 9 7.0 6 14.3 6 20.7 4.8
2. Some junior high 17 13:2 8 19.0 6 20.7 33.3
3. Some high school 36 27.9 11 26.2 8 27.6 33.3
4. High school grad- 29 22.5 10 23.8 6 20.7 9.5
uation

5. Some post-secondary 16 12.4 6 14.3 1 3.4 9.5
6. Completion of 22 17.1 1 2.4 2 6.9 9.5

post-secondary
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Insert Table 9 here

their fathers/male guardians had completion of a post-
secondary program (see Table 9).
Mothers’/Female guardians’ income. Overall, persisters

and dropouts differed little with regard to mothers’/female

guardians’ level of income. However, these two groups
differed most at the lower end of the scale utilized.
Having mothers/female guardians with a total income of under
$5,000 was noted by 40.0% of dropouts, as compared to 28.6%
of persisters, whereas 28.6% of persisters, and 25.7% of
non-persisters, indicated having mothers/fzmale guardians
who obtained $5,000-$9,999 per year. Similarly, 21.4% of
persisters, and 17.1% of non-persisters, noted that their
mothers/female guardians had received $10,000-$14,999
annually. Also, both groups varied little with regard to
having mothers/female guardians with an annual salary of
$15,000-$19,999 (persisters 8.0% and non-persisters 11.4%).
only 5.4% of persisters, and no dropouts, indicated that
their mothers/female guardians had earned $20,000-$24,999.
Likewise, only 0.9% of persisters, and no non-persisters,
indicated having mothers/female guardians who earned
$25,000-$29,999 per year. Very few persisters (2.7%), and
non-persisters (2.9%), reported that their mothers/female

guardians had earned a salary of $30,000-$34,999. As well,



Table 9

Student’ isi t! S Gu 2 ve.
Institute type University College
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % o % n % n

1. Elementary or less 17 13.8 ] 12.8 5 20.0 3
2. Some junior high 26 21.1 9 23.1 7 28.0 6
3. Some high school 25 20.3 11 28.2 8 32.0 9
4. High school grad- 14 11.4 4 10.3 : 4.0 1
uation
5. Some post-secondary 5 4.1 3 7.7 1 4.0 [
6. Completion of
post-secondary 36 29.3 7 17.9 3 12.0 2
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very few mothers/female guardians of both groups of students
(persisters 3.6% and non-persisters 2.9%) were said to earn
$35,000-$39,999. Finally, even fewer mothers/female
guardians were noted to make $40,000, or more, annually

(persisters 0.9% and non-persisters 0.0%) (see Table 10).

Insert Table 10 here

athers’/Male gqu: i 4 come. Generally, persisters
and dropouts varied little with regard to fathers’/male
guardians’ annual incomes attained in 1989. Very few
members of either group indicated that their fathers/male
guardians earned under $5,000 (persisters 0.9% and non-
persisters 2.9%). Similarly, only 9.1% of persisters, and
5.9% of non-persisters, reported that their fathers/male
guardians had earned $5,000-$9,999. Slightly more dropouts
(29.4%), as compared to persisters (15.5%), noted “heir
fathers/male guardians had earned $10,000-$14,999. As well,
20.6% of dropouts, as compared with 11.8% of persisters,
reported that their fathers/male guardians had earned
$15,000-$19,999. More persisters (17.3%), than non-
persisters (0.0%), had fathers/male guardians who earned
$20,000-524,999. As well, more persisters (11.8%), than
non-persisters (5.9%), indicated that they had fathers/male
guardians with annual salaries, for 1989, of $25,000-

$29,999. Having fathers/male guardians who had earned



Table 10

e i of Student’ siol u ‘emale Gua: i co!

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n

1. Less than $5,000 32 28.6 14 40.0 6 31.6 21.4
2. $5,000 - $9,999 32 28.6 9 25.7 7 36.8 64.3
3. $10,000 - $14,999 24 21.4 6 17.1 2 10.5 14.3
4. $15,000 - $19,999 9 8.0 4 11.4 3 15.8 0.0
5. $20,000 - $24,999 6 5.4 o 0.0 z 5.3 0.0
6. $25,000 - $29,999 1 0.9 o 0.0 o 0.0 0.0
7. $30,000 - $34,999 3 2.7 1 2.9 0 0.0 0.0
8. $35,000 - $39,999 4 3.6 1 2.9 o 0.0 0.0
9. $40,000 or more 1 0.9 o 0.0 o 0.0 0.0
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$30,000-$34,999 was noted by 8.2% of persisters, as compared
to 20.6% of non-persisters. In addition, 9.1% of
persisters, and 0.0% of non-persisters, indicated that their
fathers/male guardians had earned $35,000-$39,999. At the
upper end of the scale utilized, 16.4% of persisters, and
14.7% of non-persisters, reported that their fathers/male
guardians had earned $40,000 or more during 1989 (see Table

11).

Insert Table 11 here

Number of siblings. Results indicated that rural
persisters and dropouts differed little with regard to
number of siblings. Having no siblings was noted by 6.1% of
persisters and 4.3% of non-persisters. More members of each
group, 30.5% of persisters and 28.3% of non-persisters,
reported having just one sibliny. Similarly, both groups
differed little with regard to percentage of members having
two siblings (persisters 19.1% and non-persisters 21.7%).
Slightly more dropouts (30.4%), as compared to persisters
(19.8%), noted having three siblings. Having four siblings
was indicated by 11.5% of persisters, and 2.2% of non-
persisters, whereas only 3.1% of persisters, and 4.3% of
non-persisters, noted having five siblings. In addition,
9.9% of persisters, as compared to 8.7% of non-persisters,

reported having more than five siblings (see Table 12).



Table 11

tudent’s S, L Guardian’s Incor
Institute type University College
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n $ n 3 n 3 n
1. Less than $5,000 i 0.9 1 2.9 0 0.0 0.0
2. $5,000 - $9,999 10 9.1 2 5.9 2 12.5 53.3
3. $10,000 - $14,999 17 15.5 10 29.4 3 18.8 20.0
4. $15,000 - $19,999 13 11.8 ¥/ 20.6 5 31.3 6.7
5. $20,000 - $24,9°% 19 17.3 o 0.0 2 12.5 0.0
6. $25,000 - $29,999 13 11.8 2 5.9 0 0.0 0.0
7. $30,000 - $34,999 9 8.2 7 20.6 1 6.3 6.7
8. $35,000 - $39,999 10 9.1 o 0.0 2 12.5 13.3
9. $40,000 or more 18 16.4 5 14.7 1 6.3 0.0




Insert Table 12 here

College Students
Age

Persisters and isters varied tially with
regard to age. Most dropouts (60.9%), as compared to 43.3%
of persisters, indicated being 21 years of age or above,
whereas most persisters (46.7%), as opposed to dropouts
(39.1%), were between the ages of 18 and 20. Very few
persisters (10.0%), and no non-persisters, were less than 18
years of age (see Table 2).

Gender

Gender was not a variable which substantially
differentiated persisters and non-persisters. Males made up
the largest portion of persisters (56.7%) and non-persisters
(65.2%) included in the study (see Table 3).

Religious Affiliati

Persisters and non-persisters were not differentiated
substantially by religious affiliation. Almost one half
(47.1%) of the dropouts, and one quarter (25%) of the
persisters, were Anglican. Also, 42.9% of the persisters,
and 23.5% of the non-persisters, were Roman Catholic,
whereas 17.9% of the persisters, and 23.5 % of the non-
persisters reported United Church affiliation. Only 10.7%

of persisters, and 5.9% of non-persisters, indicated being



Table 12

Relationship of Student’s Decision by Number of Siblings

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %

1. None 8 6.1 2 4.3 1 3.3 5.0
2. one 40 30.5 13 28.3 6 20.0 25.0
3. Two 25 19.1 10 21.7 S 16.7 10.0
4. Three 26 19.8 14 30.4 1 3.3 10.0
5. Four 15 ° 11.5 1 2.2 1 3.3 10.0
6. Five 4 3.1 2 4.3 5 16.7 5.0
7. More than five 13 9.9 4 8.7 11 36.7 35.0
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Pentecostal and 3.6% of the persisters, as compared to no
non-persisters, indicated being of the salvation Army
dencnination. No members of either group noted being of the
Presbyterian affiliatjon (see Table 4) .
Religious Commitment

Frequency of church attendance, while attending
college, did not greatly differentiate persisters and non-
persisters. Most of the college persisters (69.6%), as
compared to 39.3% of non-persisters, reported attending
church less than once a month, whereas 14.3% of persisters,
and 13.0% of non-persisters, indicated that they attended
church once a month. Also, 21.4% of persisters, and 17.4%
of non-persisters, attended twice a month, whereas 21.4% of
the persisters, as compared to none of the non-persisters,
reported attending four times per month. No members of
either group reported attending three times per month.
Finally, 3.6% of the persisters, as compared to none of the
non-persisters, went to church more than four times in one
month (see Table 5).
Hometown Size

overall, hometown size was not a factor which greatly
differentiated dropouts from persisters. Slightly more
dropouts (17.4%), as compared to persisters (13.3%), came
from hometowns with 200 or less people. More persisters
(33.3%), than non-persisters (13.0%), came from communities

with 201-500 people. As well, more persisters (20.0%), as
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compared to non-persisters (4.3%), lived in hometowns with
501-1,000 people. However, 30.4% of dropouts, as compared
to 13.3% of persisters, did reside in communities of 1,001~
1,500. Also, 34.8% of dropouts, and 20.0% of persisters,
came from hometowns with populations of 1,501-2,000 (see
Table 6).

Distance from Hometown to College
Results indicated no clear pattern which differentiated

persisters from dropouts when distance from college to
hometown was examined for both groups. Almost one half of
each group (46.7% of persisters and 45.5% of non-persisters)
indicated that they were 100 miles or less from their
hometowns. More dropouts (22.7%), as compared to persisters
(3.3%), reported being 101-200 miles from their hometowns.
on the contrary, less dropouts (4.5%) than persisters
(20.0%) , indicated being 201-300 miles from home while
attending college. Twice as many persisters (10.0%), as
compared to dropouts (4.5%), reported college being 301-400
miles from their hometown. Similarly, 10.0% of persisters,
and no non-persisters, were reported to be 401-500 miles
from home. However, 9.1% of dropouts, and no non-
persisters, were 501-600 miles from their home communities.
Only 3.3% of persisters, and 4.5% of non-persisters,
attended college 601-700 miles from their hometowns. More
dropouts (9.1%), as compared to persisters (0.0%), were 701-

800 miles from home and no students in either group
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indicated being more than 800 miles from their hometowns
while attending college (see Table 7).

Socicecononic Background

thers’/Female guardi.

leve f_educ: .
Persisters and dropouts differed most, with regard to
mothers’/female guardians’ levels of education, at the lower
end of the scale utilized. Results indicated 20.7% of
persisters, and 4.8% of non-persisters, to have
mothers/female guardians with elementary or less education.
In addition, 20.7% of persisters, and 33.3% of non-
persisters, indicated that their mothers/female guardians
had obtained some junior high. Likewise, 27.6% of the
persisters, and 33.3% of the non-persisters, noted having
mothers/female guardians with some high school. Twice the
percentage of persisters (20.7%), as compared to non-
persisters (9.5%), reported that their mothers/female
guardians had obtained high school graduation. Only 3.4% of
persisters, and 9.5% of dropouts, reported that their
mothers/female guardians had some post-secondary.
Similarly, only 6.9% of persisters, and 9.5% of non-
persisters, indicated that their mothers/female guardians
had completed a post-secondary program (see Table 8).
Fathers’/Ma dians’ o ion. Results
indicated that persisters and dropouts differed wvery little
with regard to fathers’/male guardians’ levels of education.

Having fathers/male guardians with elementary or less
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education was noted by 20.0% of persisters and 14.3% of non-
persisters. In addition, 28.0% of persisters, and 28.6% of
non-persisters, noted that their fathers/male guardians had
obtained some junior high. Slightly more dropouts (42.9%),
as compared to persisters (32.0%), indicated that their
fathers/male guardians had some high school. Persisters and
dropouts differed minimally with regard to percentages of
fathers/male guardians who finished high school (persisters
4.0% and non-persisters 4.8%). Only 4.0% of persisters, and
no non-persisters, indicated that their fathers/male
guardians had some post-secondary, whereas 12% of
persisters, and 9.5% of non-persisters, noted that their
fathers/male guardians had completed a post-secondary
program (see Table 9).

lothers’/Fe; juardians’ come. Results indicated
that college persisters and non-persisters differed only
slightly with regard to mothers’/female guardians’ annual
incomes. Having mothers/female guardians who obtained an
annual income of under $5,000 was noted by 31.6% of
persisters, as compared to 21.4% of non-persisters. More
dropouts (64.3%), than persisters (36.8%), reported that
their mothers/female guardians earned $5,000-$9,999 during
1989. sSimilarly, slightly more dropouts (14.3%), as
compared to persisters (10.5%), noted that their
mothers/female guariians earned $10,000-$14,999. On the

contrary, 15.8% of persisters, as compared to no dropouts,



indicated having mothers/female guardians who earned
$15,000-$19,999. As well, 5.3% of persisters, as compared
to 0.0% of non-persisters, reported having mothers/female
guardians earning $20,000-$24,999. Further, no members of
either group indicated that their mother/female guardian
earned $25,000 or more (see Table 10).

athers’ uardians’ come. Persisters and non-
persisters did not vary substantially with regard to
fathers’/male guardians’ annual incomes. No members of
either group indicated having fathers/male guardians who
earned less than $5,000. However, over one half of college
dropouts (53.3%), as compared to 12.5% of college
persisters, indicated that their fathers/male guardians had
an annual salary of $5,000-$9,999. Results indicated that
18.8% of persisters, and 20.0% of non-persisters, reported
that their fathers/male guardians had a salary of $10,000-
$14,999 during 1989. Further, more persisters (31.3%), than
non-persisters (6.7%), noted that their fathers/male
guardians had an annual salary of $15,000-$19,999. 1In
addition, 12.5% of persisters, as compared to 0.0% of non-
persisters, indicated having fathers/male guardians who
earned $20,000-$24,999. As well, no members of either group
noted having fathers/male guardians who earned $25,000-
$29,000. Both groups differed very little with regard to
percentage of members having fathers/male guardians who

earned $30,000-$34,999 (persisters 6.3% and non-persisters
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6.7%). Similarly, groups differed little with regard to
percentage of members with fathers/male guardians who earned
$35,000-$39,999 (persisters 12.5% and non-persisters 13.3%).
Slightly more persisters (6.3%), than non-persisters (0.0%),
indicated that their fathers/male guardians had earned
$40, 000 or more. Thus, the most notable difference between
groups, in percentage of students having fathers/male
guardians with a specific income, was observed at the
$5,000-$9,999 level (see Table 11).

Number of siblings. Both groups differed little with
regard to number of siblings reported. Only 3.3% of
persisters, and 5.0% of non-persisters, noted not having any
siblings, whereas 20.0% of persisters, as compared to 25.0%
of non-persisters, indicated having just one sibling.
Slightly more persisters (16.7%), than non-persisters
(10.0%), noted having two siblings. On the contrary,
slightly more dropouts (10.0%), than persisters (3.3%),
reported having three siblings. sSimilarly, 10% of dropouts,
and 3.3% of persisters, reported having four siblings. More
than three times the percentage of persisters (16.7%), as
compared to non-persisters (5.0%), noted having five
siblings. In addition, both groups differed little with
regard to percentage of members reporting to have more than
five siblings (persisters 36.7% and non-persisters 35.0%)
(sce Table 12).

Research Question #2. Do rural university/college
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persisters and non-persisters differ with regard to factors
related to their high school experierce such as:

Level Three grade point average; size of high school
attended; whether or not they had a high school counsellor;
perceptions of high school counsellor effectiveness; number
of meetings with high school counsellor; relationship with
high school counsellor; and having unrealistic
expectations, or not, about post-secondary?
University Students

evel Three Grade Point Average

oOverall, both groups differed somewhat with regard to
Level Three grade point average. Higher percentages of
dropouts, as compared to persisters, indicated having
averages of 75 or below, whereas higher percentages of
persisters, as compared to dropouts, indicated having
averages of 76 or above. For instance, only 0.8% of
persisters, as compared to 9.1% of non-persisters, indicated
that they had an average of less than 55. In addition, 1.6%
of persisters, and 4.5% of non-persisters, reported an
average of 55-60. Also, 3.1% of persisters, as compared to
4.5% of non-persisters, noted that their average was between
61 and 65. Twice the percentage of dropouts (22.7%), as
compared to persisters (10.9%), indicated that they attained
an average of 66-70. Similarly, 20.5% of non-persisters,
and 13.3% of persisters, noted a Level Three average of 71-

75 percent. On the contrary, more persisters (20.3%), than



108
non-persisters (15.9%), reported having an average of 76-80
percent. Similarly, 30.5% of persisters, and 13.6% of non-
persisters, noted 81-85 percent averages and 19.5% of
persisters, as compared to 9.1% of non-persisters, indicated
that they attained an average of more than 85 while in Level

Three (see Table 13).

Insert Table 13 here

Size of High School Attended

Results indicated that dropouts and persisters differed
with regard to size of high school attended. More non-
persisters, as compared to persisters, attended smaller high
schools, whereas more persisters, as compared to non-
persisters, attended larger high schools. Size of high
school was indicated by the number of students in one’s high
school graduating class. More specifically, 19.0% of
dropouts, as compared to 7.1% of persisters, indicated
having less than 10 people in their graduating class.
Similarly, 23.8% of persisters, and 11.8% of non-persisters,
reported 10 to 15 students in their graduating class. As
well, more dropouts (7.1%), than persisters (3.1%),
indicated that they had 16 to 20 people in their graduating
class. On the contrary, more persisters (15.0%), than
dropouts (9.5%), reported a graduating class of 21 to 25.

In addition, 26 to 30 was the reported graduating class size



Table 13

Relationship of Student’s Decision by level Three Average

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n 3 n 3 n 3

1. Less than 55 1 0.8 4 9.1 o 0.0 o 0.0
2. 55 - 60 2 1.6 2 4.5 2 7.1 4.8
3. 61 - 65 4 3.1 2 4.5 7 25.0 1 4.8
4. 66 - 70 14 10.9 10 22.7 7 25.0 12 57.1
5. 72~ a7 13.3 9 20.5 6 21.4 6 28.6
6. 76 - 80 26 20.3 2z 15.9 3 10.8 o 0.0
7. 81 - 85 39 30.5 6 13.6 2 7.1 1 4.8
8. More than 85 25 19.5 4 9.1 1 3.6 o 0.0
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for 2.4% of persisters and 4.8% of non-persisters. Both
groups also differed little with regard to percentage of
students who indicated a graduating class size of 31 to 35
(persisters 12.6% and non-persisters 11.9%). However, more
than twice the percentage of persisters (48.0%), as compared
to dropouts (23.8%), indicated that they had more than 35
students in their Level Three graduating class (see Table

14).

Insert Table 14 here

Hi C:

Having a high school counsellor or not was not found to
be a variable which differentiated persisters and dropouts.
More students in each group, 73.8% of persisters, and 65.2%
of non-persisters, indicated having a counsellor while in
high school. As well, similar percentages, 26.2% of
persisters, and 34.8% of non-persisters, reported not having

access to a high school counsellor (see Table 15).

Insert Table 15 here

Perceptions of High School Counsellor Effectivenes:

Persisters and dropouts differed little with regard to
perceptions of their high school counsellor’s effectiveness,

as indicated by thoughts of having attained adequate career

i
]
]



Table 14

Relationship of ‘s Decision by Number of ‘s in One’s Level Three ing Class
Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %

1. Less than 10 9 (& 8 19.0 2 8.0 1

2. 10 - 15 15 11.8 10 23.8 3 12.0 6 30.0
3. 16 - 20 4 3.1 3 7.1 5 20.0 3 15.0
4. 21 -25 19 15.0 5 9.5 2 8.0 5 25.0
5. 26 - 30 3 2.4 2 4.8 1 4.0 3 15.0
6. 31 - 35 16 12.6 5 11.9 1 4.0 2 10.0

7. More than 35 61 48.0 10 23.8 11 44.0 o
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direction and counselling or not. More students in each
group (persisters 63.8% and non-persisters 55.9%) reported
that they had received adequate counselling and career
direction. As well, fewer students in each group
(persisters 36.2% and non-persisters 44.1%) indicated that

their counsellor had not been effective (see Table 16).

Insert Table 16 here

Number of Meetings with High School Counsellor

Results indicated that persisters and non-persisters
varied little with regard to number of meetings with high
school counsellors while in Level Three. Most students in
each group (persisters 55.3% and non-persisters 77.4%)
indicated seeing their counsellor less than three times.
More persisters (33.0%), as compared to non-persisters
(12.9%), noted that they had three to five meetings with
their counsellor. oOnly 5.3% of persisters, and 6.5% of
dropouts, reported six to eight meetings. Similarly, just
6.4% of persisters, and 3.2% of non-persisters, indicated
meeting with their counsellor more than eight times (see

Table 17).

Insert Table 17 here
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Table 17

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %

1. Less than three 52 55.3 24 77.4 6 30.0 4 26.7
2. Three - five 31 33.0 4 12.9 9 45.0 8 53.3
3. six - eight 5 5.3 2 6.5 s 25.0 2 13.3

4. More than eight 6 6.4 1 3.2 0 0.0 1 6.7




School Counsellor

Persisters and dropouts differed somewhat with regard
to relationships with their high school counsellors, as
indicated by perceptions of knowing them well or not.
overall, more persisters (61.2%), as compared to non-
persisters (45.7%), noted knowing their counsellor well. In
addition, more dropouts (54.3%), than persisters (33.8%),

reported not knowing their counsellors well (see Table 18).

Insert Table 18 here

Having Unrealistic ectati bout Universi No
Persisters and non-persisters did vary substantially
with regard to expectations about university. More
persisters (52.8%), as compared to non-persisters (30.4%),
indicated that life at university was what was expected. On
the contrary, more dropouts (69.6%), as compared to
persisters (47.2%), noted that life at university was not

what was expected (see Table 19).

Insert Table 19 here

College Students

Level Three Grade Point Average
Generally, no pattern emerged in the reported Level

Three grade point averages of persisters and non-persisters
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Table 19

Relationship of

’s Decision by

Life at Post. y was E: or Not
Institute type University College
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n 3 n % n 1
1. Yes 67 52.8 14 30.4 19 63.3 10 47.6
2. No 60 47.2 32 69.6 11 36.7 1 52.4
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to indicate that these groups differed greatly with regard
to this variable. No member of either group reported an
average of less than 55. Only 7.1% of persisters, and 4.8%
of non-persisters, noted having an average of 55 to 60 while
in Level Three. More persisters (25.0%), as compared to
non-persisters (4.8%), reported an average of 61 to 65. On
the contrary, more than twice the percentage of dropouts
(57.1%), as compared to persisters (25.0%), indicated that
they had obtained an average of 66 to 70. Persisters
(21.4%), and dropouts (28.6%), differed slightly with regard
to percentages of members reporting an average of 71 to 75,
whereas 10.8% of persisters, and no non-persisters, noted
having obtained an average of 76 to 80. As well, both
groups differed only slightly with regard to percentages of
members indicating an 81 to 85 percent average (persisters
7.1% and non-persisters 4.8%). Only 3.6% of persisters, and
no non-persisters, reported having received an average of
more than 85 while in Level Three (see Table 13).

Size of High School Attended

Results suggested that college persisters and dropouts
differed with regard to size of high school attended. This
was indicated by number of students in one’s Level Three
graduating class. More persisters, as compared to non-
persisters, attended larger high schools. More
specifically, the data showed that both groups differed

little with regard to percentages of students who had less
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than 10 students in their graduating class (persisters 8.0%
and non-persisters 5.0%). Further, more dropouts (30.0%),
than persisters (12.0%), noted attending a Level Three class
with 10 to 15 members. On the other hand, slightly more
persisters (20.0%), than non-persisters (15.0%), indicated
that their were 16 to 20 students in their graduating class.
More dropouts (25%), than persisters (8.0%), indicated 21 to
25 to be the size of their graduating class. Similarly,
more dropouts (15.0%), than persisters (4.0%), noted that
they had a graduating class of 26 to 30. As well, 10% of
dropouts, as compared to 4.0% of persisters, reported their
high school graduating class size to have been 31 to 35.
However, 44.0% of persisters, as compared to 0.0% of non-
persisters, noted that they had a Level Three graduating
class of more than 35 (see Table 14).
High School Counsellor or Not

Results indicated that persisters and dropouts differed
very little with regard to percentage of members having a
high school counsellor or not. More persisters (69%), and
dropouts (68.2%), noted having access to a school
counsellor, whereas roughly only one third in each group
(persisters 31.0% and non-persisters 31.8%) indicated not
having access to such a resource (see Table 15).
Perceptioas of High School Counse veness

Both groups varied very little with regard to

perceptions of high school counsellor effectiveness, as




indicated by thoughts of having received adequate
counselling and career direction or not. More students in
each group, 76.2% of persisters and 81.2% of non-persisters,
noted that they had attained adequate counselling and career
direction, whereas only 23.8% of persisters, and 18.8% of
non-persisters, indicated not having received such adequate
services (see Table 16).
Number of Meetings with High School cCounsellor

College dropouts and persisters varied little with
regard to number of reported meetings with their high school
counsellors, while in Level Thi-2e. For instance, 30.0% of
persisters, as compared to 26.7% of non-persisters,
indicated seeing their counsellor less than three times. In
addition, 53.3% of dropouts, and 45.0% of persisters, noted
seeing their counsellor three to five times. Meeting with a
counsellor six to eight times, was reported by 25.0% of
persisters and 13.3% of non-persisters. Further, only 6.7%
of dropouts, as compared to no persisters, indicated seeing
their counsellor more than eight times while in Level Three
(see Table 17).
Relationship with High School Counsellor

Results indicated that knowing a high school counsellor
well may have been associated with persistence in college.
For instance, 66.7% of persisters, as compared to 46.7% of
non-persisters, indicated knowing their high school

counsellor well, whereas 53.0% of non-persisters, as
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compared to 33.3% of persisters, reported not knowing their
counsellor well (see Table 18).

tainment of Un isti ectat. Coll: or Not

Results indicated that more persisters (63.3%), than
non-persisters (47.6%), noted having realistic expectations
about college life. Further, 52.4% of dropouts, as compared
to 36.7% of persisters, noted having unrealistic
expectations about life at college (see Table 19).

Research Question #3. Do rural college/university
persisters and non-persisters different with regard to
factors related to their first year experiences such as:
extent of academic integration; student/parental motivation

and commitment; influence of post: ry ling

services on them; satisfaction with their post-secondary
experience; values; financial variables; extent of social
integration; influence of stress; alcohol use; place of
residence; and extent of support/encouragement received from

family members, friends, and faculty members while attending

college/university?
n it 34
Academic Integration as Indicated by:
1. C: ce. Results indicated that

university persisters and dropouts differed with regard to

post. y academic il ion, as indicated by
university average. For example, 43.6% of dropouts, as

compared to only 7.4% of persisters, indicated having an

P R WS PR A e
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average of less than 55. Both groups differed only slightly
with regard to percentage of students reporting an average
of 55 to 60 (persisters 26.4% and non-persisters 30.8%).
More persisters (25.6%), than non-persisters (12.8%),
reported having an average of 61 to 65. Similarly, more
persisters (16.5%), than dropouts (7.7%), indicated that
they had an average of 66 to 70 while in university. as
well, 14.0% of persisters, and only 5.1% of dropouts,
reported 71 to 75 as being their average. Also, 7.4% of
persisters, as compared to 0.0% of non-persisters, indicated
having an average of 76 to 80. Further, 1.7% of persisters,
and 0.0% of non-persisters, noted that they had obtained an
average of 81 to 85. Only 0.8% of persisters, as compared
to none of the non-persisters, noted that their post-
secondary average was more than 85. Thus, more dropouts, as

compared to persisters, obtained averages of 60 and below,

Insert Table 20 here

whereas more persisters, as compared to non-persisters,
received averages of 66 and above (see Table 20).

2. s seek. ac ice. Results
indicated that persisters and non-persisters differed
somewhat with regard to number of times seeking academic
advice from faculty members. More than twice the percentage

of non-persisters (26.7%), as compared to persisters



Table 20

Relationship of ‘s Decision by ry Average

Institute type University College
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n
1. Less than 55 9 7.4 17 43.6 0 0.0 0
2. 55 - 60 32 26.4 12 30.8 1 4.3 0
3. 61 - 65 31 25.6 5 12.8 0 0.0 0
4. 66 - 70 20 16.5 3 747 6 26.1 2
5. 71 -75 17 14.0 2 5.1 3 13.0 2
6. 76 - 80 9 7.4 o 0.0 4 17.4 2
7. 81 - 85 2 1.2 o 0.0 4 17.4 2

8. More than 85 1 0.8 0 0.0 5 21.7 2
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(10.9%), indicated never seeking advice. On the contrary,
over one half of the persisters (51.9%), and 35.6% of non-
persisters, reported looking for advice one to five times.
As well, 20.2% of persisters, as compared to 11.1% of non-
persisters, noted six to ten times to be the frequency of
visits to faculty members for academic advisement. Further,
more non-persisters (26.7%), than persisters (17.1%),

indicated seeking advice more than ten times (see Table 21).

Insert Table 21 here

Students’/Parents’ Motivation and Commitment as In ated
by:

1. Decision on a program or area of study. Results
indicated that persisters and dropouts varied minimally with
regard to having decided, or not, on a program or area of
study while at university or prior to attending. For
instance, 83.1% of persisters, as compared to 83.7% of non-
persisters, indicated such a decision had been made, whereas

16.9% of persisters, and 16.3% of non-persisters,

Insert Table 22 here

noted not having made such a commitment (see Table 22).

2. oughts of changing one’s chosen progra

of study or not. Results indicated that persisters and



Table 21

ationship of Student’s Decisiol cu ke Al
School Work
Institute type University College
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %
1. None 14 10.9 12 26.7 o 0.0 4 19.0
2. One - five 67 51.9 16 35.6 9 30.0 6 28.6
3. six - ten 26 20.2 5 11.1 7 23.3 4 19.0
4. More than ten 22 17.1 12 26.7 14 46.7 7 33.3




Table 22

elationship of Student’s Decisiol

Whether or Not a Program or Area of Study was De

Institute type University College
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n g n 3 n % n 3

1. Yes 108 83.1 36 83.7 27 90.0 16 76.2
2. No 22 16.9 7 16.3 3 10.0 5 23.8
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nor-persisters varied slightly with regard to thinking of
changing their chosen program, or area of study, or not.

For example, 55.4% of persisters, as compared to 50.0% of
non-persisters, noted that they had thought of making a

change, whereas 44.6% of persisters and 50.0% of non-

Insert Table 23 here

persisters had indicated more commitment to their programs
or areas of study in that they had not thought of changing
them (see Table 23).

3. Po y_aspiration: Findings indicated

that persisters and dropouts differed notably with regard to
level of post-secondary aspirations. More than twice the
percentage of persisters (29.5%), as compared to non-
persisters (14.5%), indicated that they wished to obtain
only some post-secondary. As well, 48.9% of persisters, and
59.1% of non-persisters, noted that they wanted completion
of a program. Further, three times the percentage of
persisters (36.6%), as compared to non-persisters (11.4%),
noted that they wished to obtain completion of a program and

beyond (see Table 24).

Insert Table 24 here
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Table 23

Relationship of Student’s Decision by Thinking of Changing One’s Program or Area of Study

r Not

Institute type University college

Enrolment status Persisters Dropouts Persisters Dropouts

Groups

=]
*
5}
®
-]
w
=]
w

1. Yes 62 55.4 18 50.0 9 31.0 15 68.2

2. No 50 44.6 18 50.0 20 69.0 7 31.8




Table 24

Relationship of Student’s Decision by dary Aspiration:

Institute type Unive: College

Enrolment status Persisters Dropouts Persisters Dropouts

Groups n % n 3 n % n 3

1. Part of a program 19 14.5 13 29.5 4 13.3 ¢ 4.3

2. Completion of a 64 48.9 26 59.1 20 66.7 10 43.5
program

3. More than completion 48 36.6 5 11.4 6 20.0 12 52.2

of a program




4. Parental influence on t at

Mother/Female guardian. No substantial difference was
observed between persisters and non-persisters with regard
to the amount of influence their mothers/female guardians
had on their decisions to attend university. For example,
2.5% of persisters, and 5.6% of non-persisters, indicated
that their mothers/female guardians had no influence on
their decision. Most members of each group noted that their
mothers/female guardians had some influence on their
decision (persisters 87.6% and non-persisters 86.1%). In

addition, 9.9% of persisters, as compared to 8.3% of non-

Insert Table 25 here

persisters, indicated that their mothers/female guardians
influenced their decisions very much (see Table 25) .
Father/Male guardian. Results indicated no substantial
difference between persisters and non-persisters with regard
to extent of fathers’/male guardians’ influence on
university attendance decisions. For instance, 2.4% of
persisters, and 7.9% of non-persisters, indicated that their
fathers/male guardians had no influence. However, most
menbers of each group (persisters 87.0% and non-persisters
86.8%) reported that their fathers/male guardians had some

influence, whereas 10.6% of persisters, as compared to 5.3%



Table 25

elationsl of Student’s Decision b ther’ ’s Influe on His/Her,

. 4 Decision
Institute type University college
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n 3 n % n %
1. No influence < 2.5 2 5.6 1 4.5 0 0.0
2. Some influence 106 87.6 31 86.1 17 77.3 19 100.0
3. Very much influence 12 9.9 3 8.3 4 18.2 0 0.0




Insert Table 26 here

of non-persisters, noted that their fathers/male guardians
had very much influence on their post-secondary attendance
decision (see Table 26).

5. Importance parents/quardians placed on student'’s
post-secondary graduation. Results indicated substantial
differences between persisters and non-persisters with
regard to importance their parents/guardians placed on their
university graduation. More persisters (77.3%), than non-
persisters (27.1%), indicated that their parents/guardians
saw their graduating from university as important, whereas

more non-persisters (72.9%) than persisters (22.7%) noted

Insert Table 27 here

that their parents/guardians did not see their graduation as

important (see Table 27).

The Influence of ry Counselling Services a
I ated :
1. Awareness of post-second counsel s ces.

Persisters and non-persisters did not differ substantially
with regard to percentage of members having knowledge of
counselling services at university. Most students in each

group, 79.2% of persisters and 97.8% of non-persisters,



Table 26

ship of Student’s ather’s/Male Guardia is/Her Post-
y Decision
Institute type University college
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n 3 n %
1. No influence 3 2.4 3 7.9 3 11.1 0 0.0
2. sSome influence 107 87.0 33 86.8 20 74.1 19 100.0
3. Very much influence 13 10.6 2 5.3 4 14.8 0 0.0




Table 27

Institute type

University college

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %

1. Yes 129 77.3 10 27.1 29 100.0 22 100.0
2. No 38 22.7 27 72.9 o 0.0 0 0.0
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irdicated being aware of such services, whereas only 20.8%
of persisters, and 2.2% of non-persisters, indicated not

having such awareness (see Table 28).

Insert Table 28 here

2. Willingness to use counselli services. Similar
results were obtained with regard to percentages of each
group indicating specified frequencies of meetings with
university counsellors. For instance, 66.1% of persisters,
as compared to 62.2% of non-persisters, indicated not seeing
a counsellor at all. Seeing a counsellor once was reported
by 12.9% of persisters and 13.3% of non-persisters.
Similarly, 12.9% of persisters, and 15.6% of dropouts, noted
seeing a counsellor twice. Counsellors were indicated to
have received threce visits from 5.6% of persisters and 2.2%
of non-persisters. Only 0.8% of persisters, and no non-
persisters, reported secing a counsellor four times. In
addition, only 1.6% of persisters, as compared to 6.7% of
non-persisters, noted receiving counselling services more

than four times (see Table 29).

Insert Table 29 here

3. Perceptions of post ry counsellor

effectiveness. Results indicated that persisters and
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Table 29

Institute type University college

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %

1. None 82 66.1 28 62.2 7 23.3 15 71.4
2. One 16 12.9 6 13.3 8 26.7 3 14.3
3. Two 16 12.9 7 15.6 5 16.7 3 14.3
4. Three 4 5.6 1 2.2 4 13.3 o 0.0
5. Four 1 0.8 o 0.0 2 6.7 [ 0.0
6. More than four 2 1.6 3 6.7 4 13.3 0 0.0




non-persisters were not differentiated substantially by
perceptions of university counsellor effectiveness, as
indicated by thoughts of having obtained adequate
counselling and career direction or not. Most members of
each group, 69.7% of persisters and 73.9% of non-persisters,
reported thinking that they had not received adequate
services, whereas 30.3% of persisters, and 26.1% of non-

persisters, felt that they had (see Table 30).

Insert Table 30 here

4. ati ost= u :
Findings suggested that university persisters and non-
persisters were not substantially differentiated by
relationships with university counsellor(s), as indicated by
their perceptions of knowing them well or not. Most members
of each group, 93.5% of persisters and 93.5% of non-
persisters, reported not knowing a counsellor well, whereas
only 6.5% of each group noted knowing a counsellor well (see

Table 31).

Insert Table 31 here

S on Wit ience :

1. Relevance of p 2 to

goals. University persisters and non-persisters differed



Table 30

Relationship of ‘s Decision by Per: ions of Having Received Counselling and Career
Direction or Not While at Post ry

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n 3 n 3 n % n 3

1. Yes 27 30.3 12 26. 14 56.0 7 63.6
2. No 62 69.7 34 73 11 44.0 4 36.4
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substantially with regard to perceptions of the relevance of
their courses to their goals. More persisters (73.8%), as
compared to non-persisters (40.0%), indicated that their
courses were relevant to their goals, whereas 60.0% of

dropouts, and 26.2% of persisters, noted that their

Insert Table 32 here

university courses were not relevant to their goals (see

Table 32).
2. Perceptions of being satisfied with the post-
ry envi or not. A ial difference was

observed between persisters and dropouts with regard to
percentages of members indicating being satisfied with their
university environment or not. More persisters (77.7%), as
compared to non-persisters (44.4%), indicated being
satisfied, whereas more non-persisters (55.6%), than

persisters (22.3%), reported not being satisfied with their

Insert Table 33 here

university environment (see Table 33).
Valu as dic: by:

1. Importance of money. Persisters and non-persisters
did not differ substantially with regard to percentage of

group members placing value on alot of money. Most



Table 32

St

Whe! or Not =seco)

Cours e Rele: to One’
Goals
Institute type University College
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n 3
1. Yes 93 73.8 18 40.0 23 82.1 16 72.7
2. No 33 26.2 27 60.0




Table 33

Relationship of

’s Decision by Being Satisfied With the Post

ry Environment or Not

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts

Groups n % n 3 n % n %
Yes 101 77.7 20 44.4 23 76.7 15 68.2

2. No 29 22.3 25 55.6 7 23.3 ) 4 31.8
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persisters (85.0%), and non-persisters (74.4%), indicated
that making lots of money was important to them, whereas

15.0% of persisters, and 25.6% of non-persisters, did not

Insert Table 34 here

place importance on obtaining such monetary success (see
Table 34).

2. Importance of a prestigious job. Persisters and
dropouts varied minimally with regard to importance placed
on a prestigious job. Most members in each group, 86.4% of
persisters and 79.1% of non-persisters, noted that having a
prestigious job was important to them, whereas 13.6% of
persisters, and 20.9% of non-persisters, did not have such a

value (see Table 35).

Insert Table 35 here

3. Importance to_financi. il
parents. Persisters and non-persisters varied minimally
with regard to importance they placed on ability to
financially help their parents. Although most members of
each group placed value on being able to help their parents,
slightly more non-persisters (84.1%), as compared to
persisters (71.4%), indicated having such a value. As well,

28.6% of persisters, as compared to 15.9% of non-persisters,



Table 34

hip of Stu z isiol t
Institute type University College
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n 3 n 3 n 3
1. Yes 108 85.0 32 74.4 20 80.0 16 76.2

2. No 19 15.0 11 25.6 5 20.0 5 23.8




Table 35

£ Stud U ceptio stiqious Job as Impo: o;
Institute type University College
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n 3 n 3 n 3 n ¥
1. Yes 108 86.4 34 79.1 22 88.0 15 75.0
2. No 17 13.6 9 20.9 3 12.0 5 25.0
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reported seeing the ability to financially help their

parents as not important (see Table 36).

Insert Table 36 here

1 Variables:

. Financial concern. Persisters and non-persisters
did not vary substantially with regard to amount of concern
expressed about their ability to finance their university
education. For instance, 13.2% of persisters, as compared
to 19.6% of non-persisters, indicated no concern. Over one
half of the persisters (65.9%), and almost one half of the
non-persisters (47.8%), reported some concern about their
ability to finance their education, whereas 20.9% of
persisters, as compared to 32.6% of non-persisters,

indicated major concern (see Table 37).

Insert Table 37 here

2. Main source of £ e of post-seconda: ucation.
Results indicated that persisters and non-persisters did not
differ substantially with regard to indicated main source of
finance of university education. For example, 25.2% of
persisters, as compared to 26.1% of non-persisters, reported
parents/guardians to be their main source. Only 4.3% of

non-persisters, and no persisters, noted a scholarship to be



Table 36

Relationship of

‘s Decision by Seeing One’s Ability to Financially Help One’s Parents as
Important or Not

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n 3 n % n % n %
1. Yem 90 71.4 37 84.1 19 86.4 19 86.4
2. No 36 28.6 7 15.9 3 13.6 3 13.6




Table 37

Relationship of .

Decision by Extent of Concern About One’s Ability to Finance One‘s Post-

secondary Education

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n 1

1. None 17 13.2 9 19.6 4 13.3 6 26.1
2. Some concern 85 65.9 22 47.8 16 53.3 2 8.7
3. Major concern 27 20.9 15 32.6 10 33.3 15 65.2
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their primary source. Over one half of persisters (70.2%),
as compared to 63.0% of non-persisters, reported Canada
Student Loan to be their main source, whereas no persisters,
or non-persisters, noted a loan from another source to be
their primary means. Savings was reported by very few
persisters (3.1%), and non-persisters (2.2%), to be their
main source of finance. No members of either group
indicated that earnings from work, while at university, or
unemployment insurance benefits, was their primary source.

In addition, only 1.5% of persisters, as compared to 4.3% of

Insert Table 38 here

non-persisters, reported their main source to be means other

than those provided on the survey instrument (see Table 38).

3. Number of hours worked per week. Reported number

of hours worked per week, at a job, did not differentiate
persisters and non-persisters. Mos: members of each group,
90.8% of persisters and 80.0% of non-persisters, indicated
not working any hours, whereas 6.1% of persisters, as
compared to 6.7% of non-persisters, reported working 1 tc 10
hours. Only 1.0% of persisters, and 4.4% of non-persisters,
worked 11 to 20 hours per week, whereas 21 to 30 hours of
work, at a job, was reported by 2.0% of persisters and 8.9%
of non-persisters. No members of either group noted working

31 to 40 hours or more (see Table 39).



Table 38

Relationship of ‘s Decision by Main Source of Finance of Post y Education

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %

1. Parents/Guardians 33 25.2 12 26.1 0 0.0 : 4.3
2. Scholarship o 0.0 2 4.3 [ 0.0 1 4.3
3. Canada Student Loan 92 70.2 29 63.0 19 63.3 6 26.1
4. Other loan o 0.0 0 0.0 0 0.0 o 0.0
5. Savings 4 3.1 1 2.2 2 6.7 5 2147
6. Work while at o 0.0 o 0.0 1 3.3 0 0.0

post-secondary
7. Unemployment o 0.0 o 0.0 8 26.7 10 43.5
insurance benefits

8. Other 2 1.5 2 4.3 o 0.0 o 0.0




Insert Table 39 here

Social Integration as Indicated by:

1. Involvement in campus n. tions, bs .
Persisters and non-persisters varied little with regard to
participation in campus clubs/organizations. Most members
of each group (persisters 81.5% and non-persisters 71.7%)
indicated not taking part in such activities, whereas 18.5%
of persisters, and 28.3% of non-persisters, reported

involvement (see Table 40).

Insert Table 40 here

2. Informal discussions with faculty members.
According to the data obtained, persisters and non-
persisters differed somewhat with regard to frequencies of
informal discussions with faculty members. More non-
persisters (30.4%), as compared to persisters (18.3%), noted
no such meetings. On the contrary, slightly more persisters
(40.5%), than non-persisters (34.8%), indicated having such
meetings less than five times. Further, 23.8% of
persisters, as compared to 26.1% of non-persisters, noted
meeting with faculty members, informally, five to ten times.
As well, 17.5% of persisters, and 8.7% of non-persisters,

indicated talking with faculty members, outside of the



Table 39

of Stude er of Hours Wol at a Job
Institute type University College
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %
1. None 89 90.8 36 80.0 25 83.3 20 87.0
2. 1-10 6 6.1 3 6.7 2 6.7 3 13.0
3. 11 - 20 1 1.0 2 4.4 o 0.0 o 0.0
4. 21 - 30 2 2.0 4 8.9 1 3.3 o 0.0
5. 31 - 40 o 0.0 o 0.0 1 3.3 o 0.0
6. More than 40 o 0.0 o 0.0 1 3.3 o 0.0
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Insert Table 41 here

classroom, more than ten times (see Table 41).

3. Having many friends at post or not.

Persisters and non-persisters differed minimally with regard
to having had many friends or not. Most members of each
group indicated having had many friends at university
(persisters 91.5% and non-persisters 84.4%), whereas only

8.5% of persisters, and 15.6% of non-persisters, reported

Insert Table 42 here

not having had many friends at university (see Table 42).
4. Perceptions of feelin ome in the post-
secondary environment. Persisters and dropouts differed

substantially with regard to percentage of members feeling

at home in the p y envi or not. More than
twice the percentage of persisters (64.6%), as compared to
non-persisters (28.9%), indicated feeling at home, whereas
more than twice the percentage of dropouts (71.1%), as
compared to persisters (35.4%), reported not feeling at home

(see Table 43).

Insert table 43 here




Table 41

Relationship of Student’s Decision by F: of Informal Meetings With Faculty

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n 3 n %

1. None 23 18.3 14 30.4 2 6.7 23.8
2. Less than five 51 40.5 16 34.8 i 23.3 28.6
3. Five - ten 30 23.8 12 26.1 5 16.7 14.3
4. More than ten 22 17.5 4 8.7 16 53.3 33.3




Table 42

Relationship of Student’s Decision by Having Many Friends at Post-secondary or No

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n ] n % n % n 3

1. Yes 119 91.5 38 84.4 27 90.0 23 100.0
2. No 11 8.5 i 15.6 3 10.0




Table 43

Relationship of ‘s Decision by ions of Feeling at Home in the

Environment or Not

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n 3 n 3 n % n %
1. Yes 84 64.6 13 28.9 20 66.7 15 65.2
2. No 46 35.4 32 71.1 10 33.3 8 34.8
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5. Relationship with -

First roomnate. Results indicated that persisters and
non-persisters varied minimally with regard to relationships
with their first roommates. For instance, 3.7% of
persisters, and 4.9% of non-persisters, described their
relationship with their first roommate as unfriendly.
Further, 1.9% of persisters, as compared to 2.4% of non-
persisters, indicated that they would describe their
relationship as distant. Both groups varied very little
with regard to percentages of members describing their
relationship as okay (persisters 10.2% and non-persisters
9.8%). Almost twice the percentage of non-persisters
(31.7%) , as compared to persisters (16.7%), noted that they
would describe their relationship as friendly. Slightly

more persisters (67.6%), than non-persisters (51.2%),

Insert Table 44 here

indicated that they would describe their relationship with
their first roommate as very close (see Table 44).

Second roommate. No direct association between
described relationship with second roommate and university
persistence was noted. For instance, 5.1% of persisters, as
compared to 0.0% of non-persisters, indicated an unfriendly
relationship. On the contrary, 8.7% of non-persisters, as

opposed to 0.0% of persisters, reported a distant



Table 44

S| of Student’ ol elat Wi irst Room
Institute type University College
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %
1. Unfriendly 4 3.7 2 4.9 o 0.0 0 0.0
2. Distant 2 1.9 1 2.4 0 0.0 0 0.0
3. Okay 1 10.2 4 °8 Al 6.7 0 0.0
4. Friendly 18 16.7 13 33,7 1 6.7 10 55.6
5. Very close 73 67.6 21 51.2 13 86.7 8 a4.4
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relationship. Both groups varied little with regard to
percentages describing their relationships as okay
(persisters 8.5% and non-persisters 13.0%). Slightly more
persisters (44.1%), as compared to non-persisters (30.4%),
noted a friendly relationship, whereas more non-persisters
(47.8%), than persisters (42.4), indicated a very close

relationship with their second roommate (see Table 45).

Insert Table 45 here

6. Extel vement (o) . Overall,
results indicated that persisters attended more days of
orientation than did non-persisters. For example, 82.9% of
non-persisters, as compared to 54.5% of persisters, reported
not attending any days of orientation. Slightly more
persisters (6.3%), than non-persisters (4.9%), noted
attending one day. Similarly, 8.0% of persisters, as
compared to 2.4% of non-persisters, indicated attending two
days of activities. Further, 17.0% of persisters noted
attending three days, whereas only 9.8% of non-persisters
reported attending this many days. Also, 5.4% of
persisters, and no non-persisters, indicated having attended
four days. As well, 3.6% of persisters, as compared to no
non-persisters, noted five days of involvement, whereas 5.4%
of persisters, and no dropouts, reported more than five days

of involvement in orientation activities (see Table 46).



Table 45

Relationship of

‘s Decision by Relationship With Second

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %

1. Unfriendly 3 5.1 0 0.0 o 0.0 0 0.0
2. Distant 0 0.0 2 8.7 ] 0.0 1 25.0
3. Okay 5 8.5 3 13.0 o 0.0 2 50.0
4. Friendly 26 44.1 7 30.4 1 12.5 [ 0.0
5. Very close 25 42.4 11 47.8 7 87.5 1 25.0




Insert Table 46 here
Influence of Stress as Indicated by:
1. Experiencing much stress or not. Results indicated

that persisters and non-persisters differed little with

regard to per of group reporting having
experienced much stress or not. Most members of each group
(persisters 71.3% and non-persisters 88.9%) indicated
experiencing stress, whereas only 28.7% of persisters, and
11.1% of non-persisters, noted not experiencing much stress

(see Table 47).

Insert Table 47 here

2. Difficulty coping with stress or not. Substantial
differences were reported between persisters and non-
persisters with regard to percentages of members indicating
having experienced difficulty coping with stress or not
while at university. More non-persisters (72.5%), than
persisters (47.4%), noted having had difficulty, whereas

more persisters (52.6%), as compared to dropouts (27.5%),

Insert Table 48 here

indicated not having had such difficulty (see Table 48).



Table 46

e. of Stu % ision by N of Orienta tended
Institute type University College
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n 3 n % n
1. None 61 54.5 34 82.9 6 24.0 16 72.7
2. One 7 6.3 2 4.9 7 28.0 2 9.1
3. Two 9 8.0 1 2.4 2 8.0 0 0.0
4. Three 19 17.0 4 9.8 L} 20.0 o 0.0
5. Four 6 5.4 [ 0.0 1 4.0 o 0.0
6. Five 4 3.6 0 0.0 1 4.0 2 9.1
7. More than five 6 5.4 o 0.0 3 12.0 2 9.1




Table 47

Relationship of

ion by Having Experienced Much Stress or Not While at Post.

Institute type

Enrolment status

College

Dropouts Persisters Dropouts

]
o
]
o
2]
o

Groups
1. Yes
2. No

40 88.9 25 86.2 13 56.5




Table 48

of Student’ Havi ifficulty Co Stress or Not W
Post-secondary
Institute type University College
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %
1. Yes 46 47.4 29 72.5 11 42.3 5 31.3

2. No 51 52.6 11 27.5 15 57.7 11 68.6




Alcohol Use

Frequency of alcohol use did not differentiate
persisters and non-persisters at the universities surveyed.
For instance, 20.3% of persisters, as compared to 25.6% of
non-persisters, indicated that they never used alcohol while
at university. Approximately one third of each group
(persisters 33.6% and non-persisters 32.6%) reported using
alcohol on special occasions. Both groups differed very
little with regard to percentages of members indicating
using alcohol once per month or once per week (persisters
16.4% and non-persisters 14.0%). In addition, 10.2% of
persisters, and 4.7% of non-persisters, reported using
alcohol twice per week, whereas more than twice per week was
the frequency of use indicated by 3.1% of persisters and

9.3% of non-persisters (see Table 49).

Insert Table 49 here

Place of Residence While at Post ry

Findings indicated some differences between persisters
and non-persisters with regard to percentages of members in
each group reporting various types of university
accommodations. More persisters (41.6%), than non-
persisters (31.0%), indicated having stayed in a residence,
whereas 2.4% of non-persisters, and no persisters, reported

having lived at home. 1In addition, more persisters (10.4%),



Table 49

Relationship of Student’s Decision by F of Alcohol Use While at Y
Institute type University College
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n
1. Never 26 20.3 11 25.6 0 0.0 2
2. On special 43 33.6 14 32.6 8 26.7 7
occasions

3. Once a month 21 16.4 6 14.0 6 20.0 4
4. Once a week 21 16.4 6 14.0 9 30.0 7
5. Twice a week 13 10.2 2 4.7 3 10.0 o
6. More than twice a 4 3.1 4 9.3 4 13.3 3

week




than dropouts (0.0%), noted having lived off-campus with
relatives. However, more dropouts (66.7%) reported having
lived off-campus, renting house, room, or apartment, than

did persisters (48.0%) (see Table 50)

Insert Table 50 here

Extent of Support/Encour Received from Others:

1. Mother/Female guardian. Persisters and dropouts

differed with regard to the amount of support/encouragement

received from their mothers/female guardians. Slightly more
dropouts (2.4%), than persisters (1.7%), indicated no
support/encouragement. Similarly, more non-persisters
(14.3%), as compared to persisters (2.5%), noted having
received very little support/encouragement regarding their
university attendance. Further, more non-persisters
(16.7%), as compared to persisters (10.1%), indicated some
support/encouragement regarding their attendance. However,
more persisters (85.7%), as compared to non-persisters

(66.7%), noted having received very much

Insert Table 51 here

support/encouragement from their mothers/female guardians
(see Table 51).

2. Father/Male guardian. Results indicated a positive



Table 50

Relationship of

’s Decision by Post

ions

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts

Groups n % n % n % n %

1. Residence 52 41.6 13 31.0 13 52.0 15 78.9

2. Hone o 0.0 1 2.4 2 8.0 o 0.0

3. Off campus with 13 10.4 0 0.0 3 12.0 o 0.0
relatives

4. Off campus renting 60 48.0 28 66.7 7 28.0 4 21.1

apartment, room,

or house




Table 51

Relationship of Student’s Decision by Extent of Support/Enc

Given by One’s Mother/Female

Guardian Regarding One’s Post. ry

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n 3 n 3 n 3

1. None 2 1.7 1 2.4 o 0.0 o 0.0
2. Very little 3 2.5 6 14.3 3 10.7 1 4.5
3. Some 12 10.1 7 16.7 4 14.3 3 13.6
4. Very much 102 85.7 28 66.7 21 75.0 18 81.8
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direct relationship between extent of support/encouragement
received from fathers/male guardians and university
persistence. Slightly more non-persisters (2.5%), as
compared to persisters (1.8%), indicated no
support/encouragement. Similarly, more non-persisters
(15.0%), than persisters (0.0%), noted very little
support/encouragement. On the contrary, more persisters
(20.7%), as opposed to non-persisters (15.0%), indicated
having obtained some support/encouragement regarding their
attendance at university. As well, more persisters (77.5%),

than dropouts (67.5), reported having received very much

Insert Table 52 here

support/encouragement from their fathers/male guardians (see
Table 52).

3. Brothe . Results suggested somewhat of a direct
positive relationship between extent of brother’s
support/encouragement given, regarding one’s attendance at
university, and university persistence.’ More non-persisters
(15.0%), than persisters (7.6%), indicated having received
no support/encouragement. Similarly, more dropouts (12.5%),
as compared to persisters (10.9%), noted obtaining very
little support/encouragyement. However, more persisters
(42.4%), than non-persisters (32.5%), indicated some

suppert/encouragement. Likewise, more persisters (39.1%),



Table 52

Relationship of

's Decision by Extent of Support/.

Given by One’s Father/Male
Guardian ing One’s St Y
Institute type University college
Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n 3 n % n %
1. None 2 1.8 1 2.5 1 4.2 0 0.0
2. Very little o 0.0 6 15.0 4 16.7 1 4.3
3. Some 23 20.7 6 15.0 4 16.7 9 39.1
4. Very much 86 77.5 27 67.5 15 62.5 13 56.5




than non-persisters (35.0%), noted having received very
much support/encouragement from their brother(s) regarding

their attendance at university (see Table 53).

Insert Table 53 here

4. Sister(s). No relationship between amount of
support/encouragement received from sister(s), regarding
one’s university attendance, and persistence was indicated.
Both groups varied minimally with regard to percentages of
members indicating having received no support/encouragement
(persisters 5.7% and non-persisters 6.7%). Similarly, 9.1%
of persisters, as compared to 6.7% of non-persisters, noted
very little support/encouragement. Slightly more non-
persisters (40.0%), than persisters (31.8%), indicated
having received some support/encouragement. On the
contrary, slightly more persisters (53.4%), than non-

persisters (46.7%), reported to have obtained very much

Insert Table 54 here

support/encouragement from their sister(s) regarding their
university attendance (see Table 54).

5. Relative(s). Findings suggested a positive direct
relationship between extent of support/encouragement

received from relative(s), regarding one’s university



Table 53
Relationship of Student’s Decision by Extent of Support/E:

Given by One’s Brother(s)

Regarding One’s

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %

1. None 7 7.6 6 15.0 5 17.9 1 5.3
2. Very little 10 10.9 7 12.5 8 28.5 2 10.5
3. Some 39 42.4 13 32.5 4 14.3 2 10.5
4. Very much 36 39.1 14 35.0 1 39.3 14 73.7




Tuble 54

Relationship of s Decision by Extent of Support Given by One’s Sister(s)
Regarding One’s Post v

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n £ n % n % n %

1. None 5 5.7 2 6.7 5 20.0 o 0.0
2. Very little 8 9.1 2 6.7 S & 4.0 1 4.8
3. Some 28 31.8 12 40.0 9 36.0 5 23.8
4. Very much 47 53.4 14 46.7 10 40.0 15 71.4
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attendance, and persistence. More non-persisters (18.2%),
than persisters (5.4%), noted no support/encouragement.
similarly, slightly more non-persisters (15.9%), than
persisters (11.7%), indicated having received very little
support/encouragement. On the contrary, slightly more
persisters (37.8%), as compared to non-persisters (34.1%),
indicated getting some support/encouragement regarding their
attendance. Likewise, more persisters (45.0%), than non-
persisters (31.8%), noted to have received very much

support/encouragement (see Table 55).

Insert Table 55 here

6. Friend(s). Results indicated no relationship
between extent of support/encouragement received from
friend(s), regarding their university attendance, and
persistence. More non-persisters (11.9%), than persisters
(1.8%), noted no support/encouragement. However, more
persisters (10.9%), than non-persisters (7.1%), indicated
having received very little support/encouragement. More
non-persisters (42.9%), as compared to persisters (36.4%),
reported receiving some support/encouragement, whereas 50.9%

of persisters, as opposed to 38.1% of non-persisters, noted

Insert Table 56 here




Table 55

Relationship of Student’s Decision by Extent of Support Given by One’s Relative(s Regarding One’s

Post-secondary Attendance

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %

1. None 6 5.4 8 18.2 5 18.5 o 0.0
2. Very little 13 11.7 7 15.9 3 11.1 5 23.8
3. Some 42 37.8 15 34.1 11 40.7 6 28.6
4. Very much 50 45.0 14 31.8 8 29.6 10 47.6




Table 56

Relationship of Student’s Decision by Extent of Support/Encouragement Given by One’s Friend(s)
One’s Post-secol tendance

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts

Groups n % n % n % n %

1. None 2 1.8 5 11.9 ) 14.3 0 0.0

2. Very little 12 10.9 3 7.1 4 14.3 3 14.3

3. Some 40 36.4 18 42.9 5 17.9 5 23.8

4. Very much 56 50.9 16 38.1 15 53.6 13 61.9
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obtaining very much support/encouragement from friend(s)
regarding university attendance (see Table 56).

7. Post-secondary counsellor(s). Results indicated
somewhat of a positive direct relationship between extent of
support/encouragement, received from one’s post-secondary
counsellor, regarding university attendance, and
persistence. Slightly more non-persisters (37.2%), as
compared to persisters (28.0%), indicated receiving no
support/encouragement. Similarly, slightly more non-
persisters (20.9%), than persisters (17.2%), reported very
little support/encouragement. On the contrary, 23.2% of
persisters, as compared to 18.6% of non-persisters,
indicated receiving some support/encouragement. Further,

more persisters (31.2%), than non-persisters (23.3), noted

Insert Table 57 here

receiving very much support/encouragement (see Table 57).
8. Post-secondary advisor(s). Findings suggested a
direct positive relationship between amount of
support/encouragement, regarding university attendance,
received from a university advisor and university
attendance. More dropouts (20.9%), than persisters (14.9%),
reported no support/encouragement. Similarly, 23.3% of non-
persisters, as compared to 20.8% of persisters, noted

obtaining very little support/encouragement. In addition,



Table 57

Relationship of Student’s Decision by Extent of Support/Encou: Given by One’s

Counsellor(s) Regarding One’s y

Institute type University College

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n

1. None 26 28.0 16 37.2 5 20.8 19.0
2. Very little 16 17.2 9 20.9 2 8.3 19.0
3. Some 22 23.2 8 18.6 4 16.7 19.0
4. Very much 29 31.2 10 23.3 13 54.2 42.9




slightly more non-persisters (34.9%), as compared to
persisters (29.7%), indicated having received some
support/encouragement. On the contrary, more persisters

(34.7%), than non-persisters (20.9%), indicated having

Insert Table 58 here

received very much support/encouragement (see Table 58).

9. ry instructor(s). Results a

direct positive association between extent of
support/encouragement, regarding university attendance,
received from university instructor(s) and university
persistence. More non-persisters (24.4%), as compared to
persisters (18.6%), indicated receiving no
support/encouragement. Similarly, slightly more non-
persisters (20.0%), as opposed to persisters (19.6%),
reported obtaining very little support/encouragement. On
the contrary, slightly more persisters (34.3%), than non-
persisters (31.4%), indicated receiving some
support/encouragement. In addition, more persisters

(27.5%), as p to non-| isters (24.4%), noted

Insert Table 59 here

obtaining very much support/encouragement (see Table 59).
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College Students
Academic Integration as Indicated by:

1. Academic performance. College students varied
minimally with regard to academic performance. Thus,
student persistence did not seem to be associated with
academic integration as indicated by college average. No
members of either group indicated an average of less than
55. Only 4.3% of persisters, and no non-persisters,
reported a college average of 55 to 60. In addition, 61 to
65 was not noted by any members of either group as being
their college average. Slightly more persisters (26.1%), as
compared to non-persisters (20.0%), indicated that they had
received an average of 66 to 70. On the contrary, slightly
more non-persisters (20.0%), than persisters (13.0%), noted
having received an average of 71 to 75. As well, 20.0% of
persisters, and 17.4% of non-persisters, reported a college
average of 76 to 80. In addition, a similar percentage of
each group indicated having obtained a college average of 81
to 85 (persisters 17.4% and non-persisters 20.0%). However,
slightly more persisters (21.7%), than non-persisters
(20.0%), reported that they had received a college average
of more than 85 (see Table 20).

2. Nunl of ti seeki; academ ice. College
persisters and non-persisters varied with regard to
frequency of visits to faculty members for academic advice.

More non-persisters (19.0%), than persisters (0.0%),



reported never seeking such advice. Both groups varied
little with regard to percentage of members seeking academic
advice one to five times (persisters 30.0% and non-
persisters 28.6%). Similarly, 23.3% of persisters, as
compared to 19.0% of non-persisters, noted looking for
advice six to ten times. Almost one half of the persisters
(46.7%), as opposed to one third (33.3%) of the non-
persisters, indicated seeking academic advisement from

instructors more than ten times (see Table 21).

Students’/Parents’ Motivation and Commitment as Indicated
by:
1. Decision on a or area of study. This

variable did not differentiate college persisters and non-
persisters. More students in each group (persisters 90.0%
and non-persisters 76.2%) reported having decided upon a
program or area of study, whereas only 10.0% of persisters,
and 23.8% cf non-persisters, indicated not having made such
a commitment (see Table 22).

2. Thoughts of changing one’s chosen program or not.
Results indicated that persisters and non-persisters varied
greatly with regard to having thoughts of changing chosen
programs or areas of study or not. More than twice the
percentage of non-persisters (68.2%), as compared to
persisters (31.0%), indicated having thoughts of changing
their chosen program or area of study, whereas more than

twice the percentage of persisters (69.0%), as opposed to
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non-persisters (31.8%), reportcd not having such thoughts
(see Table 23).

LT y aspirations. Persisters and non-

persisters differed with regard to post-secondary
aspirations. Slightly more persisters (13.3%), as compared
to non-persisters (4.3%), indicated that they wished to
attain some post-secondary. More persisters (66.7%), than
non-persisters (43.5%), noted wanting completion of a
program. On the contrary, more non-persisters (52.2%), as
compared to persisters (20.0%), indicated aspiring to
completion of a program and beyond (see Table 24).

Parental influence on Ly

decision.

Mother/Female guardian. Persisters and non-persisters
varied somewhat with regard to amount of influence
mothers/female guardians had on their college attendance
decisions, however no direct relationship between this
variable and persistence was indicated. More persisters
(4.5%), than non-persisters (0.0%), indicated that their
mothers/female guardians had no influence on their
decisions. On the contrary, more non-persisters (100.0%),
as compared to persisters (95.5%), reported that their
mothers/female guardians had some influence on their
decisions to attend. In addition, 18.2% of persisters, as
compared to no non-persisters, noted that their

mothers/female guardians influenced their decisions very



much (see Table 25).

Father/Male guardian. Persisters and non-persisters
varied somewhat with regard to extent of fathers’/male
guardians’ influence on college attendance decisions.
However, there seemed to be no direct relationship between
the extent of influence and persistence. Fcr instance,
11.0% of persisters, as compared to no non-persisters,
indicated that their fathers/male guardians had no influence
on their decisions, whereas most members of each group
(persisters 74.1% and non-persisters 100.0%) reported that
their fathers/male guardians had some influence. In
addition, 14.8% of persisters, as compared to 0.0% of non-
persisters, noted that their fathers had very much influence

(see Table 26).

5. Importanc arents/quardians ced on student’s
t ry graduation. Persisters and non-persisters

did not differ with regard to whether or not their
parents/guardians saw their post-secondary graduation as
being important. All persisters and non-persisters noted
that their parents/guardians saw their graduation from
college as being important (see Table 27).

The Influence of v Counselling Services a:

1. Awareness of post: y counselling services.

Persisters and non-persisters varied minimally with regard

to awareness of counselling services at college. Most
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students in each group (persisters 100.0% and non-pcrsisters
95.2%) indicated knowing about the services, whereas only
4.8% of non-persisters, and no non-persisters, reported not
being aware (see Table 28).

2. Willingness to use counselling services. Results
indicated that persisters and non-persisters differed a
great deal with regard to willingness to use counselling
services, as indicated by reported numbers of meetings with
counsellors. Overall, persisters seemed to have more
meetings with counsellors than did non-persisters. For
instance, 71.4% of non-persisters, as compared to 23.3% of
persisters, indicated not seeing a counsellor at all.

Seeing a counsellor once was reported by 26.7% of persisters
and 14.3% of non-persisters. In addition, 16.7% of
persisters, and 14.3% of non-persisters, noted meeting with
a counsellor two times. Further, 13.3% of persisters, as
compared to no non-persisters, indicated seeing a counsellor
three times. Similarly, 6.7% of persisters, and 0.0% of
non-persisters, noted obtaining counselling services four
times. As well, 13.3% of persisters, as compared to no non-
persisters, reported meeting with a college counsellor more
than four times (see Table 29).

i Y ions of post: y counsellor

£ iveness. College persisters and non-persisters were
not differentiated by perceptions of college counsellor

effectiveness, as indicated by thoughts of having received
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adequate counselling and career direction or not. More than
one half of each group (persisters 56.0% and non-persisters
63.6%) reported thinking that they had received adequate
services, whereas 44.0% of persisters, and 36.4% of non-
persisters, did not think so (see Table 30).

4. Relationship with post-: ry counsellor.

Results indicated that college persisters and non-persisters
varied substantially with regard to relationships with
college counsellors, as indicated by perceptions of knowing
them well or not. More dropouts (100.0%), as compared to
persisters (60.0%), reported not knowing a counsellor well,
whereas 4C.0% of persisters, and no non-persisters,
indicated knowing a counsellor well (see Table 31).
satisfaction With the Post-secondary Experience as Indicated
by:

1. Relevance of post-secondary courses to one’s goals.
Results indicated that college persisters and non-persisters
were not differentiated by perceptions of whether or not
their college courses were relevant to their goals. Most
members of each group (persisters 82.1% and non-persisters
72.7%) indicated thinking that their courses were relevant,
whereas 17.9% of persisters, ard 27.3% of non-persisters,

reported not thinking so (see Table 32).

2. Pperceptions of being satisfied with the post=
ry envi or not. No substantial differences

were observed between persisters and non-persisters with
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regard to percentage of members indicating being satisfied
with their college environment or not. Most members in each
group (persisters 76.7% and non-persisters 68.2%) indicated
being satisfied, whereas 23.3% of persisters, and 31.8% of
non-persisters, reported not being satisfied with their
college environment (see Table 33).

Values as Indicated by:

1. Importance of money. Most persisters (80.0%), and
non-persisters (76.2%), indicated that making lots of money
was important to them. Further, 20.0% of persisters, and
23.8% of non-persisters, indicated that such monetary
success was not important to them (see Table 34). Thus,
this variable was rot useful in differentiating persisters
and non-persisters.

2. Importance of a prestigious job. Persisters and
non-persisters varied slightly with regard to importance
placed on having a prestigious job. Although most members
of each group perceived such a job as important to them, a
higher percentage of persisters (88.0%), as compared to non-
persisters (75.0%), indicated having such perceptions.
Further, one quarter of the non-persisters, as compared to
12.0% of persisters, reported not thinking that having a
prestigious job was important (see Table 35).

3. Importance of being a to_he e
financially. Persisters and non-persisters were not

differentiated by importance placed upon their ability to
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financially help their parents. Most members of each group
(persisters 86.4% and non-persisters 86.4%) perceived
importance in being able to financially help their parents,
wnereas 13.6% of persisters, and 13.6% of non-persisters,
rid not see importance in such an ability (see Table 36).
Financjal Variables:

1. Financial concerns. Persisters and non-persisters
differed with regard to extent of concern regarding their
ability to finance their education. Almost twice the
percentage of non-persisters (26.1%), as compared to
persisters (13.3%), indicated no concern about their ability
to finance their education. Over one half of the persisters
(53.3%), as compared to 8.7% of the non-persisters,
indicated some concern, whereas 65.2% of the non-persisters,
and 33.3% of the persisters, reported having had major
concern (see Table 37).

2. Main source of finance of post-secondary education.
Persisters and non-persisters did vary somewhat with regard
to indicated main source of finance of college education.
For instance, 4.3% of non-persisters, as compared to no
persisters, indicated parent(s)/guardian(s) as being their
main source of finance. Likewise, 4.3% of non-persisters,
and 0.0% of persisters, indicated scholarships as being
their primary source. More than twice the percentage of
persisters (63.3%), as compared to non-persisters (26.1%),

reported their main source of finance to be Canada Student
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Loans, whereas no members of each group indicated a loan
from another source to be their primary means. Three times
the percentage of non-persisters (21.7%), as compared to
persisters (6.7%), noted savings to be their main source of
finance. Only 3.3% of persisters, and no non-persisters,
indicated earnings from work, while at college, as being
their primary means. More non-persisters (43.5%), than
persisters (26.7%), reported unemployment insurance benefits
to be their main source of finance of college education,
whereas no members of either group indicated obtaining nost
of their funds, for their education, from sources other than
those surveyed (see Table 38).

3. Number of hours worked at a job per week. Reported

number of hours worked per week, at a job, did not
differentiate persisters and non-persisters. Most members
of each group (persisters 83.3% and non-persisters 87.0%)
indicated not working any hours, whereas 6.7% of persisters,
as compared to 13.0% of non-persisters, reported working at
a job for 1 to 10 hours per week. No members of either
group worked 11 to 20 hours per week, and 3.3% of
persisters, as compared to no non-persisters, indicated
working 21 to 30, 31 to 40, and more than 40 hours per week
(see Table 39).
Social Integration as Indicated by:

1. Involveme: i us anizations, .

Persisters and non-percisters differed substantially with
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regard to participation in campus organizations/clubs. More
persisters (60.7%), as compared to non-persisters (22.7%),
reported involvement, whereas 39.3% of persisters, and 77.3%
of the non-persisters, noted no participation in such groups
(see Table 40).

2. Informal meetings with faculty members. Persisters
and non-persisters varied somewhat with regard to number of
reported informal meetings with faculty members. More non-
persisters (23.8%), than persisters (6.7%), indicated never
having such meetings. Similarly, slightly more non-
persisters (28.6%), as compared to persisters (23.6%),
reported having such meetings with faculty members less than
five times. On the contrary, 16.7% of persisters, and 14.3%
of non-persisters, noted meeting with faculty, under such
circumstances, five to ten times. Further, over one half of
the persisters (53.3%), as compared to 33.3% of the non-
persisters, indicated having informal meetings with faculty
members more than ten times (see Table 41).

3. av. many friends at post-secondary or not.
Having many friends, or not, while at college was not a
variable which differentiated persisters and non-persisters.
Most students in each group indicated having many friends
(persisters 90.0% and non-pers‘sters 100.0%), whereas only
10.0% of persisters and no non-persisters indicated not

having many friends at college (see Table 42).

i
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4. Perceptions of feeling at home in the post-

ndary envi or not. Persisters and non-persisters

varied minimally with regard to having perceptions of
feeling at home in the college environment or not. Most
members of each group (persisters 66.7% and non-persisters
65.2%) indicated feeling at home in their college
environment, wher2as approximately one third of each group,
33.3% of persisters, and 34.8% of non-persisters, reported
not feeling at home (see Table 43).

5. Relationship with roommates.

First roommate. Persisters and non-persisters differed
with regard to their relationships with their first
roommates. No members of either group described their
relationship as unfriendly or distant. Further, 6.7% of
persisters, as compared to no non-persisters, described
their relationships as okay. Over one half of the non—
persisters (55.6%), as opposed to 6.7% of persisters, noted
friendly relationships with their roommates. As well,
almost twice the percentage of persisters (86.7%), as
compared to non-persisters (44.4%), noted very close
relationships with their roommates (see Table 44).

Second roommate. A positive direct association between
one’s relationship with a second roommate and college
persistence was indicated. No menbers of either group
reported unfriendly relationships with their second

roommates. One quarter of the non-persisters, as compared
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to no non-persisters, indicated distant relationships.
Further, one half of the non-persisters, as opposed to no
non-persisters, described their relationships with their
second roommates as okay. On the contrary, more persisters
(12.5%), than non-persisters (0.0%), reported friendly
relationships. 1In addition, most of the persisters (87.5%),
as compared to one quarter of the non-persisters, indicated
having very close relationships with their second roommates
(see Table 45).

6. Extent of involvement in orientation. Persisters
attended more days of orientation activities than did non-
persisters. For example, 72.7% of non-persisters, as
compared to 24.0% of persisters, reported not being involved
in any days of orientation. Almost three times as many
persisters (28.0%), as compared to non-persisters (9.1%),
noted attending one day. Also, 8.0% of persisters, as
compared to no non-persisters, reported two days of
involvement. Similarly, 20.0% of persisters, and no non-
persisters, indicated being involved in three days of
activities. As well, 4.0% of persisters, and no non-
persisters, reported four days of participation. On the
contrary, slightly more non-persisters (9.1%), than
persisters (4.0%), noted attending activities for five days.
However, 12.0% of persisters, as compared to 9.1% of non-
persisters, reported attending more than five days of

orientation activities (see Table 46).



nfluence of Stress as Indicated by:

1. Experiencing much stress or not. Persisters and
non-persisters did not differ substantially with regard to
percentages of students who indicated experiencing much
stress or not while at college. Most members of each group
(persisters 86.2% and non-persisters 56.5%) reported
experiencing much stress, whereas 13.8% of persisters, and
43.5% of non-persisters, indicated not having experienced
much stress while at college (see Table 47).

2. Difficulty coping with stress or not. No
substantial differences were observed between percentages of
college persisters and non-persisters indicating having
experienced difficulty coping with stress or not. Most
persisters (57.7%), and non-persisters (68.6%), indicated no
difficulty coping, whereas 42.3% of persisters, and 31.3% of
non-persisters, reported having experienced difficulty
coping with stress (see Table 48).

Alcohol Use

Frequency of alcohol use did not substantially
differentiate college persisters and non-persisters. For
instance, 8.7% of non-persisters, as compared to no
persisters, indicated never using alcohol while at college.
Both groups differed very little with regard to percentages
who used alcohol on special occasions (persisters 26.7% and
non-persisters 30.4%). Similarly, 20.0% of persisters, as

compared to 17.4% of non-persisters, reported using alcohol



once a month. Again both groups differed minimally with
regard to percentages who used alcohol once a week
(persisters 30.0% and non-persisters 30.4%). More
persisters (10.0%), as compared to non-persisters (0.0%),
indicated using alcohol twice a week. Similarly, 13.3% of
persisters, and 13.0% of non-persisters, reported using
alcohol more than twice a week (see Table 49).

Place of Residence While at ry

Persisters and non-persisters varied somewhat with

regard to per of group who indicated various

types of college accommodations. More non-persisters
(78.9%), than persisters (52.0%), noted having lived in
residence. In addition, 8.0% of persisters, as compared to
no non-persisters, reported living at home while attending
college. Similarly, 12.0% cf persisters, as compared to
0.0% of non-persisters, indicated having lived off-campus
with relatives. Also, both groups varied minimally with
regard to percentages irdicating having lived off-campus,
renting house, room, or apartment (persisters 28.0% and non-

persisters 21.1%) (see Table 50).

xtent of Su rt/Encouragement Received from ers:

1. Mother/Female guardian. Persisters and non-
persisters varied little with regard to amount of
support/encouragement received from their mothers/female
guardians. No members of either group indicated receiving

no support/encouragement, whereas 10.7% of persisters, as
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compared to 4.5% of non-persisters, indicated getting very
little support/encouragement. Both groups varied minimally
with regard to percentages reporting some
support/encouragement (persisters 14.3% and non-persisters
13.6%). Most members of each group (persisters 75.0%, non-
persisters 81.8%) reported having received very much
support/encouragement regarding their college attendance
(see Table 51).

2. Father/Male guardian. Results indicated no
relationship between extent of support/encouragement
received from fathers/male guardians, regarding college
attendance, and college persistence. More persisters
(4.2%), than non-persisters (0.0%), indicated no
support/encouragement. Similarly, more persisters (16.7%),
as compared to non-persisters (4.3%), reported having
obtained very little support/encouragement. However, more
non-persisters (39.1%), than persisters (16.7%), noted some
support/encouragement, whereas more persisters (62.5%), than
non-persisters (56.5%), indicated very much
support/encouragement (see Table 52).

3. Brother(s). Results indicated a negative direct
relationship between extent of support/encouragement
received from brother(s), and college persistence. More
persisters (17.9%), than non-persisters (5.3%), indicated
having received no support/encouragement. Similarly, more

persisters (28.5%), as compared to non-persisters (10.5%),



noted very little support/encouragement. Further, more
persisters (14.3%), than non-persisters (10.5%), indicated
some support/encouragement. However, more non-persisters
(73.7%), as compared to persisters (39.3%), noted having
received very much support/encouragement from their
brother(s) regarding their college attendance (see Table
53) .

4. gister(s). Results indicated no relationship
between extent of support/encouragement ireceived from
sister(s), regarding their post-secondary attendance, and
post-secondary persistence. More persisters (20.0%), as
compared to non-persisters (0.0%), reported receiving no
support/encouragement. Both groups varied minimally with
regard to percentage of members noting very little
support/encouragement (persisters 4.0% and non-persisters
4.8%). More persisters (36.0%), than non-persisters
(23.8%), indicated receiving some support/encouragement,
whereas more non-persisters (71.4%), than persisters
(40.0%), reported receiving very much support/encouragement
from their sister(s) regarding their college attendance (see
Table 54).

5. Relative(s). No association between amount of

support/encouragement received from relative(s), regarding

one’s post. Yy a , and post Y
persistence was indicated. More persisters (18.5%), than

non-persisters (0.0%), indicated having received no
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support/encouragement. On the contrary, more non-persisters
(22.8%), than persisters (11.1%), noted very little
support/encouragement. However, more persisters (40.7%), as
compared to non-persisters (28.6%), indicated having
received some support/encouragement. On the other hand,
almost one half of the non-persisters (47.6%), as opposed to
29.6% of persisters, reported receiving very much
support/encouragement from their relative(s) regarding their
college attendance (see Table 55).

6. Friend(s). Findings suggested no substantial
relationship between extent of support/encouragement from
friend(s), regarding their post-secondary attendance, and
post-secondary persistence. More persisters (14.3%), than
non-persisters (0.0%), indicated no support. Both groups
did not vary with regard to percentages of members reporting
very little support encouragement (persisters 14.3% and non-
persisters 14.3%). However, more non-persisters (23.8%), as
compared to persisters (17.9%), noted obtaining some
support/encouragement. Likewise, more non-persisters
(61.9%), than persisters (53.6%), indicated having received
very much support/encouragement from their friend(s),
regarding their post-secondary attendance (see Table 56).

7. dary counsellor(s). No association was

indicated between enrolment status and extent of
support/encouragement, regarding one’s post-secondary

attendance, received from one’s post-secondary



counsellor(s). Slightly more persisters (20.8%), as
compared to non-persisters (19.0%), indicated having
received no support/encouragement, whereas 19.0% of non-
persisters, and 8.3% of persisters, noted obtaining very
little support/encouragement. Both groups varied minimally
with regard to percentage of members reporting some
support/encouragement (persisters 16.7% and non-persisters
19.0%) . Slightly more persisters (54.2%), as compared to

non-persisters (42.9%), indicated having received very much

upport/: from a post y counsellor
regarding their attendance at college (see Table 57).

8. Post-s lviso; +  Results revealed no
association between enrolment status and extent of
support/encouragement, regarding one’s post-secondary
attendance, received from one’s college advisor. Both
groups varied minimally with regard to percentages of
members reporting no support/encouragement (persisters 21.7%
and non-persisters 23.5%). Slightly more non-persisters
(11.8%), as compared to persisters (4.3%), noted receiving
very little support/encouragement. On the contrary, 21.7%
of persisters, as opposed to 11.8% of non-persisters,
indicated attaining some support/encouragement. Over one
half of the members in each group, 52.2% of persisters and
52.9% of non-persisters, reported having received very much
support/encouragement from a college advisor (see Table 58) .

9. P y instructor(s). Results indicated no




substantial association between extent of
support/encouragement received from one’s college
instructor(s), regarding one’s college attendance, and
persistence. More non-persisters (17.4%), than persisters
(4.2%), reported receiving no support/encouragement. On the
contrary, 4.2% of persisters, as compared to no non-
persisters, noted very little support/encouragement.
similarly, 33.3% of persisters, as compared to 26.1% of
non-persisters, reported some support/encouragement. In
addition, 58.3% of persisters, as compared to 56.5% of non-
persisters, indicated receiving very much
support/encouragement from their instructor(s) regarding
their attendance at college (see Table 59).

Research Question #4. What are some services/resources
rural Newfoundland post-secondary students feel should be
implemented at the high school level to ease the transition
for them from their home communities into post-secondary
environments?

Data for this research question was obtained through
long answers provided by respondents. Individual responses
were grouped under headings representing similar
suggestions. Responses from university students are
presented in section A, and those from college students in
section B, of Table 60. A total of 174 student responses
were obtained from the university students. From these

14 ies were formulated with a
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frequency of 2 or more. College students provided a total

of 36 responses which were placed in 6 categories having a

frequency of 2 or more. Fr ies and per of the
total university and college responses, for each category,

are also presented in Table 60.

Insert Table 60 here

University Students
Categori of Simila u stions
Student independence. The need for greater student
independence was identified by 26 students (15.9%). These
students felt there was too much "spoon feeding" by
teachers.

Information about post: ry. Twenty-three

students (14.1%) indicated a need for more information about
post-secondary and life there. Films, seminars, more
frequent visits from university personnel, pamphlets, and
classroom discussions were suggested as means to provide
students with more information.

Visits to st-secondary. First-hand experience,
through post-secondary institution tours, was suggested by
19 students (11.6%) as a means to help rural students in
their transition.

re d better counselling. As well, 19 respondents

(11.6%) felt that rural students would benefit from more



Table 60

Services/Resources Needed at Senior Hi to Help Ease the

Transition for Rural into ry

A. Institute type University

Group n %

- More emphasis placed upon creating greater 26 15.9
student independence

- Prcvision of students with more information 23 14.1
ainu: post-secondary and life there

- Visits to post-secondary institutions 19 11.6

- More and better counselling services 19 11.6

- Provision of courses similar to those 14 8.5
offered at post-secondary

- A more extensive course selection 13 7.9

- A more demanding Level Three program 10 6.1

- More teaching of study skills 9 5.5

- More emphasis placed on preparing students 9 5.5
for university mathematics courses

~ Information sessions about university, 8 4.9

by post: ry s
- oOpportunities to take notes 6 3.6
- More information about post-secondary 3 1.8

registration



Group n %

- More opportunities to conduct research 2 1.2

- More opportunities for involvement in 2 1.2
public speaking

B. Institute type College

Group n %

- Provision of more information about 10 32.2
post-secondary and life there

- More emphasis placed on creation of 6 19.3
student independence

- Visits to post-secondary institutions 6 19.3

- More and better counselling services 4 12.9

- More extensive course selection 3 9.3

- More emphasis on teaching of study skills 2 6.4




extensive counselling, especially career counselling.

Course: imilar to those at . Having

courses which are similar to those offered at university,
and taught in a similar manner, was noted by 14 students
(8.5%) as suggestions for high school.

Greater course selection. Further, 13 students (7.9%)
felt that a greater selection of courses, especially in

mathematics, science, chemistry, biology, and french would

better prepare rural for p Y.

More demanding Level Three. More challenging courses
and a heavier workload were recommended by 10 students
(6.1%) as means to help rural students.

Study skills. In addition, 9 university students
(5.5%) indicated that rural students, while in Level Three,
should be taught how to study.

P tion for post ry mathematics. Adequate

preparation for university mathematics was indicated to be
lacking, according to 9 students (5.5%). These students
felt that efforts should be made to alleviate this problem.

LI ion sessions by post Y

students. Also, 8 students (4.9%) felt that post-secondary
students would be a good source of information about post~
secondary life and what to expect there.

Note taking. Teaching of note taking skills, as well
as opportunities to use these skills via lecture type

classes, were indicated by 6 students (3.6%) to be needed in



rural high schools.

Information about post: ry registration. Three

students (1.8%) felt that, during their Level Three year,
students should be given more information about the post-
secondary registration process.

conducting research. More experience conducting
research, according to 2 students (1.2%), was indicated to
be needed.

Public speaking. Likewise, 2 students (1.2%) felt that
rural students should be given more experience speaking in
front of groups, prior to entering post-secondary.

College Students
Categories of Similar ion:

Information about posf -igcondary. Ten college students

(32.2%) indicated that rural high school students should be

given more i ion about p ry and life there.

This could be done through courses, presentations, and
discussions. Further, such information, according to the
respondents, should describe dorm life as well as courses
and classroom settings.

Student independence. Creating more student
independence, and less "spoon feeding", was indicated by 6
students (19.3%), to be needed in rural high schools.

Visits to post-secondary. As well, 6 students (19.3%)
noted that first-hand experience, gained via tours of

college campuses, would be beneficial to rural students.



More and better counselling. More extensive
counselling services, especially career counselling, was

suggested by 4 students (12.9%) to be needed at the senior

high level.
Greater course selectjon. Three students (9.3%)

indicated that a more extensive selection of courses was
needed at the senior high level in rural schools.

Note-taking. More emphasis on teaching students how to
take notes was suggested by 2 students (6.4%).

Research Question #5. What changes/additions do rural
Newfoundland college/university students feel should be
implemented at the post-secondary level to ease the
transition for rural students into institutions of higher
learning?

Respondents provided data for this research question in
long answers. Similar suggestions provided were
categorized. Responses from university students are
presented in section A, of Table 61, and responses from
college respondents are in section B, of Table 61.
University students provided 152 responses which were
grouped into 17 categories having a frequency of two or
more. College respondents provided 31 responses which were
subsequently grouped into 7 categories with frequencies of

two or more. F es and of the total

university and college responses obtained, for each

category, are also presented in Table 61.
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Insert Table 61 here

University Students

Groups of ions for Additions Needed at Post-

secondary
Better relationships with professors. Forty-five

students (31.0%) indicated that improved relationships with
instructors would help. More concern, better communication,
improved understanding, more patience, increased
interaction, easier access, more encouragement, and a
friendlier approach, were all elements which instructors
should work on, according to the university respondents, to
help rural freshmen.

Reduction in class size. Reducing class size was one
means suggested, by 18 students (12.4%), to help rural pust-
secondary attenders in the transition into university. Some
students indicated that smaller classes would help them
"feel more at home" and not "ignored".

More efficient orientation. Further, 16 students
(11.0%) noted that more efficient orientation was needed.
Students indicated that: one had to be 19 years of age to
attend many of the orientation activities, there should be
more orientation activities, orientation activities were not
familiarizing students with the campus, and orientation

should be compulsory.



Table 61

Changes/Additions Needed at Post-secondary to Help Ease the
Transition for Rural into P v

A. Institute type University

Group n %

- Better (more supportive, compassionate,
and understanding) relationships with
instructors

- Reduction in class size

- More efficient orientation

- More opportunities for socializing
(clubs, organizations, and activities)

- More counselling

- Provision of more information about post-
secondary institutions and life there

- More peer helpers

- A less complicated means of registration

- Means to increase awareness of counselling
services

- Reduced demand on new students

- Reduction in froshing

- Better time schedules

- Stress management programs

45

2.7

2.0

2.0



Groups n %

- Reduction in the number of students on 2 1.3
campus

- More helpful advisors 2 1.3

- Support groups 2 1.3

- Clearer identification of buildings 2 1.3

B. Institute type College

Groups n %

- More efficient orientation 8 28.5

= More peer helpers 6 21.4

- More opportunities for socializing 4 14.2
(clubs, organizations, and activities)

- Reduction in student workload 3 10.7

- Increased emphasis on the practical 3 10.7
component of programs

- More faculty members 2 7.1

- Placement of residence students with 2 7.1

roommates they know
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More opportunities for socializing. Also, 13 students
(8.9%) indicated that rural freshmen should be provided with
more opportunities for socializing.

More counselling. More counselling services,
especially for those who need career guidance, or are shy,
was suggested by 9 students (6.2%).

More information about post-secondary. In addition, 8
students (5.5%) noted that post-secondary institutions
should be doing more to provide rural high school students
with information about post-secondary courses, life at
university/college, the communities in which post-secondary
institutions are located, and procedures for declaring
majors and minors.

Peer helpers. Assigning peers or "buddies" was
suggested by 6 students (4.1%) as a means of helping some
rural students cope with problems and concerns.

Improved registration. As well, 6 students (4.1%)
indicated that making the registration process less
complicated, by providing students with more information and
help, would be beneficial to rural freshmen.

Increase: areness counsel se; es. Making
students more aware of available counselling services was
noted by 4 students (2.7%) to be a possible means of helping
new rural students.

Placing less demand on Further, 4 students

(2.7%) suggested that instructors should ease students into



programs instead of making them "jump head first" and
possibly discouraging them.

eductiol ing. A reduction in the froshing
practice was suggested, by 3 students (2.0%), to be needed.

Better time schedules. Likewise, 3 students (2.0%)
indicated that rural attenders should have better time
schedules.

Stress management. Help with stress management was
indicated, by 2 students (1.3%), to be needed.

Reduct ber of stu us. Also, 2
students (1.3%) noted thinking that the campus was
overcrowded.

Helpful advisors. Advisors were indicated, by 2
students (1.3%), to be of little assistance. These students
noted that advisors should be more accessible and caring.

Support groups. Further, 2 students (1.3%) indicated
that support groups would be helpful to rural students,
especially those having difficulty adjusting to their new
environments.

Clearer ideptification of buildings. More signs on
buildings, or other means of identifying facilities, was
suggested by 2 students (1.3%) as means of helping rural

freshmen.



College Students

G: estions fi 'S /Ads ns Needed at

secondary

More efficient orientation. Eight students (28.5%)
felt that new students would benefit from more efficient
orientation activities.

More peer helpers. Providing college freshmen with
"buddies", to show them around the campus and introduce them

to other , was by 6 r (21.4%) as

a means of helping new rural students.

ore opportunitie: r socializ . Further, 4
students (14.2%) noted that more social events would benefit
freshmen in their transition.

Decrease in workload. A reduction in the workload was
suggested by 3 students (10.7%), as a means to help new
students. One student indicated that this may decrease the
likelihood of students encountering stress.

Increased emphasis on the practical of

programs. As well, 3 students (10.7%) felt that there
should be more emphasis placed on the practical component of
college courses.

More faculty. Increasing the number of faculty members
was seen as one way, by 2 students (7.1%), to help college
freshmen in their transition.

Placing residence with they Know. In

addition, 2 students (7.1%) felt that placing new students



with a familiar roommate would be helpful.

Research Question #6. What are the main reasons
identified by rural Newfoundland college/university students
for returning to post-secondary institutions?

Data for this research question was obtained from long
answers provided by respondents. Similar reasons were
grouped into categories. University student responses were
placed in section A, of Table 62, and college student
responses in section B, of Table 62. In total, 231
responses were gathered from the university students. From
these, 11 categories were formed with a frequency of two or
more. From the total of 58 responses provided by the
college respondents, five categories with a frequency of two
or more were formed. Frequencies and percentages, of the
total responses obtained, for the categories are also

provided in Table 62.

Insert Table 62 here

University Students
e S i imi e
Post-seconcary
Wanting to further one’s education. Ninety-nine

students (44.3%) indicated that their main reason for

returning was to further their education. More

specifically, they noted wanting to: finish programs they




Table 62

Main Identified for Returning to P« 2
Institutions

A. Institute type University

Group n %

- Wanting to further one’s education 99 44.3
- Perceiving university education as a means 42 18.8

to a job/career

- Aspiring to more than a Level Three 24 10.7
education
- Seeing university education as leading to 18 8.0

financial gains
- Wanting to be with friends 17 7.6
- Perceiving there to be a lack of 8 3.5

opportunities in one’s hometown

- Wanting independence 5 2.2

- Finding university life to be an enjoyable 3 1.3
experience

- Receiving encouragement from others 3 1.3

- Wanting to make others proud of them 2 0.8

- Wanting to make one feel good about oneself 2 0.8

(table continues)



B. Institute type College

Group n %

- Wanting to further one’s education 21 38.8

- Perceiving college education as a means to 20 37.0
a job/career

- Aspiring to things which could only be 6 11.1
attained through a college education

- Seeing college education as a means to 4 7.4
financial gains

- Perceiving there to be a lack of 3 5.5

opportunities in one’s hometown
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had started, obtain degrees, become more educated, and reach
goals they had set for themselves.

Perceiving university education as a means to a

job/career. Seeing education as a means to future
employment was noted by 42 students (18.8%). These students
felt that their chances for a good, steady job would be
increased if they kad a university education.
Aspirations. In addition, 24 students (10.7%) reported
returning to university because they aspired to things which
could be attained through education. These students noted
they: had set goals for themselves to reach, wanted to
become successful, wanted to be "someone", wished to fulfil
dreams, and wished to expand their knowledge.

Seeing education as leading to financial
Attaining financial success was reported by 18 students
(8.0%) to be their main reason for returning to university.
These students indicated wanting to get a good job, have a

steady income, and be able to financially support

themselves.
Wanting to be with friends. As well, 17 students

(7.6%) noted that their main reason for returning was to be

with, and possibly meet, new friends.

Lack of oppor ities in . Perceiving there

to be no career opportunities in one’s hometown was
indicated by eight students (3.5%) as their main reason for

returning.
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wanting independence. In addition, 5 students (z.2%)
reported returning to university because they wanted to be
independent.
Enioyable experience. Finding university to be an
enjoyable experience was reported by 3 students (1.3%) to be
their main reason for returning.

Receiving from others Also, 3

(1.3%) indicated returning because of encouragement from
others to do so.

Wanting to make others proud of them. Wanting to make
family, friends, and community members proud of them was
noted by 2 students (0.8%) as their main reason for

returning to university.

ti ood about se: herself.
Likewise, 2 students (0.8%) reported that their main reason
for returning to university was to enhance their self-image.

College Students

Categories of Similar for Returning to Post-

secondary
Wanting to further one’s education. Twenty-one

students (38.8%) indicated that they were returning to

college because they wanted to further their education.

They wanted to increase their knowledge, finish programs

they had started, and better their educational level.
erceiv c ti as a means t

iob/career. Seeing college education as a means to a good
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job was reported by 20 students (37.0%) as their main reason

for returning to college.

Aspirations. In addition, 6 students (11.1%) indicated
=aving aspirations which could only be attained with a
college education. These students wanted to: get somewhere
in life, have a good future, and reach goals they had set
for themselves.

Seeing college as leading to financial gaips.
attainment of financial success, via a college education,
was indicated by 4 students (7.4%) as their main reason for
returning. These students indicated a need for money and
financial independence.

Lack of ovportunities in one’s hometown. Also, 3

students (5.5%) indicated returning to college because there
was no future for thea in their hometown.

Research Question #7. What are the main reasons
identified by rural Newfoundland post-secondary students for
not returning to college/university?

Data for this research question was provided by

via long . Similar reasons were grouped
into categories. University student responses were placed
in section A of Table 63 and college student responses in
section B of the same table. From the university students,
62 responses were gathered. From these, 10 categories
having a frequancy of two or more, were formed. As well, 4

categories, with freguencies of two or more, were formed



from the total of 17 responses provided by the college

F ies and per of the total

responses provided, for each category, are also presented in

Table 63.

Insert Table 63 here

Univer: t ts
Categories of Similar for Not Returning to Post =
secondary

Wrong choice. A wrong decision was said to have been
made, in attending university, by 14 students (25.0%). Most
of these indicated that they wanted to pursue a different
program from that which they had initially contemplated.

Financial reasons. Financial difficulty was indicated,
by 14 students (25.0%), as their main reason for not
returning.

Did not like university. In addition, 6 students
(10.7%) reported not returning to university because they
did not like, or hated, attending.

Difficulty with course work. Difficulty with course
material was indicated, by 4 students (7.1%), to be their
main reason for not returning.

Profes. uncaring. As well, 4 students (7.1%)
reported that they were not returning because of the

uncaring attitude of instructors.



Table 63

Main Identified for Not Returning to Post.

A. Institute type University

Group o 3

- It was the wrong choice for them 14 25.0
- Financial reasons 14 25.0
- Did not like university 6 10.7
~ Experienced difficulty with university work 4 7.1
- Found professors to be uncaring 4 7.1
- Was unsatisfied with general studies 3 5.3
-~ Wanted to enter the work force 3 5.3
- Failed 3 5.3
- Was undecided about a program to pursue 3 5.3
- Felt that university was overcrowded 2 3.5
B. Institute type College

Group n %

- Financial reasons 2 46.6
- Wanted to enter the work force 4 26.6
- Because of treatment from instructors 2 13.3
- Experienced difficulty with one’s chosen 2 13.3

program
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unsatisfied with general studies. Dissatisfaction
with general studies was reported, by 3 students (5.3%), as
their main reason for not returning.

wanted to work. Likewise, 3 students (5.3%) reported
not returning because they wanted to enter the work force.

Failed. Having failed courses was indicated, by 3
students (5.3%), to be their reason for not returning to
university.

Undecided about a program to pursue. Further, 3
students (5.3%) reported not returning because they did not
know which program to pursue.

University being overcrowded. Too many students on
campus was reported by 2 students (3.5%) as their main
reason for not returning.

College Students

ies of similar for Not Returning to Post-

secondary
Financial difficulty. Financial difficulty was
indicated, by 7 students (46.6%), to be the main reason for
choosing not to return to college.
Wanting to work. In addition, 4 students (26.6%)
reported not returning because they wanted to enter the work
force.

t t from instructors Also, 13.3% of

respondents, 2 students, indicated not returning because

they were not helped enough by instructors or because of the



way instructors treated them.

Difficulty with chosen program. Further, 2 students
(13.3%) indicated not returning because of difficulty
experienced in their programs of study.

Research Question #8. Are the decisions of rural

dland post: y , to stay enrolled in or
drop out of post-secondary programs, associated with
intentions to obtain unemployment insurance benefits and
seasonal work?

University Students
nfluen: 4 ions to Ob: nst
B fits
Results indicated a positive association between

intentions to get seasonal work and collect unemployment
insurance benefits, and university persistence. Over one
quarter of the non-persisters (26.7%), as compared to 3.1%
of the persisters, indicated intentions to take this route,

whereas 96.9% of persisters, and 73.3% of non-persisters,

Insert Table 64 here

reported that they would not be pursuing seasonal work and

unemployment insurance benefits (see Table 64).



Table 64

u ‘s siol avin tentions Obta Seasonal Work and Co tin

Unemployment Insurance Benefits or Not

Institute type University college

Enrolment status Persisters Dropouts Persisters Dropouts
Groups n % n % n % n %

1. Yes 3 3.1 12 26.7 14 46.7 17 73.9

2. No 127 96.9 34 73.3 16 53.3 6 26.1




College Students

Influence of Intentions to Attain Unemplovment Insurance
Benefits and Seasonal Work

Results indicated a positive direct relationship
between intentions to get seasonal work and collect
unemployment insurance benefits, and college attrition.
More non-persisters (73.9%), as compared to persisters
(46.7%), indicated intentions to take this route, whereas
more persisters (53.3%), than non-persisters (26.1%),

reported no such intentions (see Table 64).



CHAPTER FIVE
Discussion of Results, Conclusions, and Recommendations for
Practice and Further Research

This chapter contains a discussion of results obtained
in this study, conclusions derived from data obtained, and
the author’s suggested recommendations for action and
further research. Although university and college student-
related information is presented under the same headings in
major sections of this chapter, both groups were only
compared when similar results were obtained.
Discussion of Results
a ro! e) ic Yol isti

Age. For university students included in this study,
findings were consistent with earlier studies which found no
significant relationship between the age of a student and
his/her persistence (Pantages & Creedon, 1978; Kooker &
Bellamy, 1969; De Vecchio, 1972; Gustavus, 1972; Moores,
1984; Budgell, 1985; Moore, 1985; McCauley, 1988; Hutchinson
& Johnson, 1980; Pascarella & Chapman, 1983) . Both groups
varied little with regard to the percentage of members in
each age category. Thus, the age variable was of no use in
prediction of rural university students’ persistence. This
was contrary to Astin’s (1976) findings which suggested that
older students were in need of services since they were more
prone to drop out.

However, for the college students surveyed, results
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suggested that although both groups had a large percentage
of its members in the oldest category utilized, age seemed
to have a negative direct impact on student persistence.
These findings were consistent with Astin’s (1976) research
which indicated older students to be more prone to
withdrawal. However, these findings were not consistent
with the majority of research which supported the contention
that the age variable was of little use in predicting post-
secondary attrition (Budgell, 1985; De Vecchio, 1972;
Gustavus, 1972; Hutchinson & Johnson, 1980; Kooker &
Bellamy, 1969; McCauley, 1988; Moore, 1985; Moores, 1984;
Pascarella & Chapman, 1983). It may be that the older
college students in this study had more commitments, such as
marriage and their own families, which necessitated their
working or being at home. Such constraints would have made
post-secondary attendance more difficult for them.

Gender. Findings indicated that, for university and
college students alike, the gender variable was of little
use in prediction of post-secondary persistence. These
results were consistent with research (Moline, 1987; Moore,
1985; Moores, 1984; Ott, 1988) which indicated no
significant differences in rate of persistence for males and
females. Further, these findings did not support studies
which indicated female students to graduate at a higher rate
(Galicki & McEwen, 1989; Voorhees, 1987), or studies which

indicated males to demonstrate a higher rate of persistence
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(Avakian et al., 1980-82; Shaver et al., 1985). Aas well,
Bynum and Thomnson’s (1983) findings, that gender ratio
tended to be self-adjusting over time with the surplus
gender experiencing the heaviest rate of attrition, were not
supported by this study. However, results of this study did
indicate that the universities surveyed attracted more rural
females than males, whereas the opposite was true for the
colleges surveyed.

Religious Affiliation. The religious affiliation
variable did not prove useful in differentiating persisters
and dropouts in either of the groups of college or
university students examined. These findings corroborated
earlier research by Dollar (1983-84), and Moores (1985).
which failed to indicate any differences on indices of
religious orientation among persisters and dropouts.

ligious Commitment. For university students,
findings of this study failed to indicate a clear, positive
direct relationship between religious commitment, as
indicated by number of times attending church per month, and
post-secondary persistence. However, for college students,
this variable did prove useful in predicting post-secondary
persistence in that persisters indicated greater commitment.
These results, for university students examined in this
research , corroborated Moore’s (1985) study which did not
identify church attendance as being a significant variable

associated with persistence. Further, findings of this
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study, for both groups, failed to corroborate findings of
Schonert et al. (1989), who indicated that the majority of
persisters and non-persisters, in two-year college programs,
considered themselves somewhat or very religious.

Hometown Population. One could interpret findings of
this study to mean that, for university and college students
alike, the hometown size variable was of little use in
prediction of post-secondary persistence. These findings
were not consistent with earlier research which indicated
student persistence to increase with size of hometown
(Davis, 1964). Further, they did not support studies which

suggested a positive direct relationship between size of

one’s and p Yy persistence, as indicated
when rural students’ persistence rates were compared to
those of urban students (Astin, 1976; Aylesworth & Bloom,
1976; Kleinfeld, 1982; Lee, 1983). Also, results did not
correlate with those of Moore (1984) which indicated
students from smallef towns to show higher persistence
rates. This is not to say that an association between size
of one’s hometown and persistence rate would not have been
observed if rural students had been compared with urban
students. All students surveyed were from rural
comnunities. The investigator concluded from the findings
that university/college students’ persistence was not
associated with hometown size, specifically for students

coming from communities with 2,000 people or less.
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Distance from h to post: . Findings of

the present study indicated the proximity variable to have
been of no use in prediction of university/college student
persistence. This supported earlier research (Johansson &
Rossman, 1973; Moline, 1987) which indicated distance from
hometown to college not to be significantly associated with
persistence in higher education. In addition, results of
this study were inconsistent with those of Carrol (1988),
and Ramist (1981), who reported a significant relationship
between geographic distance from home and persistence.
Likewise, results were contrary to those of Moores (1984)
which indicated a greater number of persisters having had to
relocate in order to attend post-secondary since their
hometowns were so far away. In Newfoundland today,
geographic distance between hometown and post-secondary may
not be having such an impact on post-secondary attrition as
it may have years ago. Today rural students have a
selection of possible colleges or universities to attend and

can chose those closest to home. In addition, means of

tation and ication have improved dramatically
in Newfoundland over the years making it possible for
students to travel home more often, and easier to
communicate with those at home, while attending post=~

secondary.



Socioeconomic background.

1. Mothers’/Female guardians’ level of education.
Results indicated that, for university students, more
mothers of dropouts had the lowest level of education
examined, whereas more mothers of persisters had the highest

level of education included on the survey. Further, for

university r » findings ated those of Astin
(1976), which indicated children of more highly educated
parents to be less prone to dropout. In addition, results
for university students were supportive of Moore’s (1985
investigation which noted parents of dropouts to have less
education. However, findings of this study, overall, did
not indicate a positive direct relationship between a
mothers’ level of educatiun and post-secondary persistence,
for either of the groups (university/college students)
included, and were therefore consistent with those of Nora
(1987) which also suggested no association between these
variables.

2. Fathers’/Male guardians’ level of education. For
both groups surveyed, results indicated no direct positive
relationship between fathers’ level of education and student
persistence. Thus, findings were inconsistent with those of
Astin (1976) which indicated children of more highly
educated purents to be less prone to drop out, as well as
those of Moore (1985) which similarly noted parents of

dropouts to have less education. However, results of this
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study were consistent with those of Nora (1987), which
suggested no relationship between parents’ level of
education and student persistence. Findings of this study
indicated that rural university/college students, who noted
having fathers with post-secondary education may not be
aspiring to similar levels of education, or these fathers
may not be influencing their children’s persistence any more
than fathers with less educaticn.

3. Parents’/ guardians’ income. Results indicated
mothers’/female guardians’ and fathers’/male guardians’
income, not to predict university or college student
attrition since no positive direct relationship between
these variables was observed. Such findings were contrary
to those of researchers (Aylesworth & Bloom, 1976; Brown,
1985; McCauley, 1988; Moore, 1985) which noted low aconomic
status to be associated with student attrition. However,
results of this study supported Moline’s (1987) study which
failed to identify any relationship between family income
and rate of student persistence. These findings may mean

that cost of , at Newf land’s universities/

colleges, was within the financial resources available to
respondents, or funds attained through other means such as
summer employment or student loans ameliorated any
differences in parental income status.

4. Number of siblings. Findings indicated number of

siblings not to predict university or college student



236
attrition since there was no observed relationship between
these variables. Such results were contrary to findings of
Moore (1985) which indicated dropouts to have more siblings
than persisters. These findings may indicate socioceconomic
status, as indicated by number of siblings, not to have been
associated with post-secondary attrition, or it may be that
for rural Newfoundland students, number of siblings was not
a good indicator of socioeconomic status.

Factors Relate: One’ i erie

Level Three average. Findings indicated Level Three
average to be a good predictor of university, but not
college, persistence. Thus, for university, and not college
students, results were consistent with those of researchers
(Bean, 1982; McCaul, 1989; McClung, 1988; Moline, 1987;
Moores, 1984; Nora, 1987; Nora, 1990; Ott, 1988; Schonert et
al., 1989) which suggested high school academic performance
to have been associated, directly and positively, with post-
secondary persistence. Such findings may indicate that
university group members, who performed academically poorer
in high school, found university programs more difficult and
had a greater tendency to leave, prior to graduation, as a
result of this difficulty. In addition, some of the
university students who attained lower Level Three averages
may not have been attaining marks necessary for
readmittance. However, for college students, the level of

difficulty of programs in which the surveyed students were
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enrolled may have been such that the poorer students, as
indicated by lower high school grade point averages, did not
experience enough more difficulty to impact upon their
persistence decisions. As well, the programs may not have
been difficult enough for the weaker students to have had

difficulty attaining marks sufficient for academic

readmission.
Size of high school attended. Results indicated, for

university and college students, a direct positive
relationship between size of high school attended, as
indicated by number of students in onc’s high school
graduating class, and post-secondary persistence. These
findings were supportive of research conducted by Cope
(1972) which indicated size of one’s high school to be
useful in prediction of student attrition. One could
interpret these results to mean that students from smaller
high schools were at a disadvantage, while in
university/college, as a result of lack of resources,
facilities, course offerings, etc., at their schools. As a
result of doing with less, while in high school, they may

have shown a higher rate of persistence while in post-

Y, as to their ts who
larger high schools.

High school counsellor or not. Findings obtained from
both groups, university and college students, suggested no

relationship between having a high school counsellor, or
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not, and university/college persistence. Thus, the high
school counsellor variable proved of no use in prediction of
post-secondary persistence. One cannot say if these
findings supported, or did not support those of other
researchers since this particular variable was not found in
literature pertaining to post-secondary persistence.
However, one could conclude from this study that rural
students who had access to high school counsellors were not
given an advantage over their counterparts who did not have
such access. This could mean that, because those who did
not have counsellors probably attended smaller high schools,
the more individual help/attention they may have received,
may have ameliorated any differences to persistence that
counselling could have made. Further, because counsellors
who serve rural Newfoundland schools are often responsible
for providing services in a number of schools, the services
they provided may not have been sufficient to make a
difference to student persistence.

Perceptions of high school counsellor effectiveness.
For university and college students, findings indicated that
the high school counsellor effectiveness variable was not a
good predictor of post-secondary attrition since no
relationship between these factors wWas observed. Such
results were not supportive of those of Schonert et al.
(1989) which suggested persisters, as compared to non-

persisters, were more likely to indicate having received
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adequate counselling. These findings may indicate that, for
most of the university/college dropouts, having received
adequate high school counselling and career direction was
still not sufficient to ensure post-secondary persistence.

Number of times meeting with high school counsellor.
Results indicated one’s number of times meeting with a
counsellor to be of no use in prediction of university or
college persistence since no positive direct relationship
was cbserved between these variables. Thus, these findings
were not supportive of those of Aylesworth and Bloom (1976)
which indicated amount of counselling and career direction
to have a positive indirect impact upon student persistence
by helping students to declare a major.

Relationship with high school counsellor. Findings
suggested that knowing a counsellor well was associated with
university/college student persistence. Thus, the quality
of the relationship with one’s counsellor seemed to be
related to persistence. The literature did not indicate
this variable to have been examined in attrition research,
however, results of this study were somewhat supportive of
those of Schonert et al. (1989) which suggested persisters,
as compared to non-persisters, to be more likely to have
received adequate counselling. Further, since students who
felt that they knew their high school counsellor well
exemplified a higher rate of persistence, maybe this

variable should be examined more closely. Such



240
investigation could possibly provide greater insight into to
explanation of the relationship between counselling and
retention efforts, which according to Bishop and Walker
(1990), was well established, yet open to debate,

conjecture, or both.

Having unrealistic ions about Y or

not. The data suggested that having realistic expectations
about university/college was associated with post-secondary
persistence. One could interpret these findings to mean
that students who were more informed about
university/college, and life there, had a greater tendency
to persist than their counterparts who entered without such

a fund of knowledge. Such results were somewhat supportive

of by t et al. (1989), as

previously mentioned, which noted an association between
persistence, and adequate counselling/career direction.
Further, findings of this study, as well as research
conducted by Heller (1982), which linked perceiving one’s
post-secondary curriculum to be related to one’s career
goals, with persistence, augment the importance of providing

with i tion about p -secondary,

prior to their attendance.
Varjables Associated With One’s Freshman Year Experiences
mic {1 t. .
1. Academic performance. Results suggested university

persistence to have been associated with post-secondary



academic performance since there was a direct positive
relationship between these variables. On the contrary, no
such association was noted between these variables for
college students. Thus, the university average variable,
and not college average variable, should prove useful in
prediction of persistence. These findings, for the
university students, corroborated earlier studies by Johnson
(1987), Pantages and Creedon (1978), and Suen (1983) which
indicated grade point average to have a positive effect on
student persistence. However, college student results were
consistent with those of researchers such as Dukes and
Gaither (1984), Tibby, et al. (1978), and Voorhees (1987),
who contended that academic performance was not a major
contributing factor to students’ decisions to leave post-
secondary. Thus, based on findings of this study, one would
have to agree that for university students, as opposed to
college students, as Suen (1983) indicated, attempts to
reduce attrition among post-secondary students should also
try to improve academic performance.

2. Frequency of visits to obtain academic advising.
Findings indicated frequency of visits to receive academic
advising to be of little use in prediction of university
persistence. However, this variable did prove useful in
prediction of college persistence since an association
between these factors was noted. These results, for

college, and not university students, were consistent with
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those of Glenn (1990) who concluded that returnees were more
intrinsically motivated to attain advice or believed that
seeking advice would increase the probability of their
persistence. Thus they met with academic advisors more
times than did non-returnees.

’/Parents’ motivation and commitment

1. Decision on a program or area of study or not.
Results indicated having made a decision on a program or
area of study to be of no use in prediction of university or
college persistence since no substantial relationship
between these factors was observed. Such findings were
contrary to all other studies which examined these
variables. Researchers such as Digiorgio and Dunphy (1985),
Kleinfeld (1983), Pascarella and Chapman (1983), Schonert et
al. (1989), and Titley (1985), suggested that students who
had decided upon an area of study or program were more
likely to persist than those who had not made such a
commitment. Results of this study could be interpreted to
mean that declaring a major, or deciding on an area of
study, which could be facilitated through: more counselling
and career direction in high school; a better system of
support; or resolving the question of what one is in college

for; according to Kleinfeld (1983), did not facilitate

retention of rural land p Y %
2. Thoughts of changing one’s area/program of study or

not. Results indicated that commitment to a program/area of
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study, as indicated by not having thoughts of changing, was
associated with college, and not university, persistence and
therefore useful in prediction of which college students
will persist or not. If in fact students who indicated not
having thoughts of changing their programs or areas of study
were more committed, results obtained for college, as
opposed to university students, were supportive of those of
researchers such as Getzalaf et al. (1984), and Nora (1987),
which suggested that students who exemplified higher levels
of commitment were more likely to persist in higher
education.

3. Post-secondary aspirations. Results of this study
suggested a positive relationship between university
persistence and post-secondary aspiration level. However,
results also seemed to indicate college persistence to be
negatively associated with aspirations. Such findings, for
university, as opposed to college students, were consistent
with those of researchers such as Carroll (1988), Lee
(1983), Moore (1985), and Panos and Astin (1968), which
indicated pest-secondary persisters to have had higher
aspirations than non-persisters. One could conclude from
these findings that university persisters maintained
enrolment status because they aspired to more than partial
completion of a program whereas many of the non-persisters
withdrew because they wished only to finish part of a

program. Further, one could interpret results of this study
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to mean that many of the college non-persisters, since over
one half aspired to more than completion of a program, had
unrealistic expectations for themselves. On the contrary,
university persisters, since more than one half aspired to
completion of a program, seemed to have had more realistic
expectations.

4. Extent of parents’/quardians’ influence on

’ p ry decisions. Findings of
this study suggested the extent of mothers’/female
guardians’ and father’s/male guardians’ influence on post-~
secondary attendance decisions not to be a good predictor of
persistence in university or college students since no
relationship between these factors was observed. Such
results were non-supportive of those obtained by Schonert et
al. (1989) which indicated parents of persisters to
influence post-high school plans more than parents of non-
persisters. One could interpret findings of this study to
mean that most parents/guardians of rural Newfoundland
university/college students were having some influence on
their children’s post-high school plans.

5. Importance parents/guardians place on students’
post-secondary graduation. Results indicated the importance
of post-secondary graduation variable to be useful in
prediction of university persistence since a positive direct
relationship between these factors was observed. However,

this variable did not prove useful in predication of which
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college students would or would not persist. Such findings,
for university students, as compared to college students,

were somewhat supportive of the contention of Hackman and

Dysinger (1970) that of who show a
commitment to their child’s education, prior to college
entry, were more inclined to persist than those of parents
who do not exemplify such commitment. Further, results of
the study were somewhat consistent, for university students
and not college students, with those of Trent and Medsker
(1968) which indicated that parents of persisters showed a
greater intensity of interest in their child’s education, as
compared to parents of dropouts.

e i -seco] s

len 1o .

1. Awareness of post-secondary counselling services.
Results indicated the awareness variable to be of no use in
prediction of university or college student persistence
since most members of each group noted being aware of the
counselling services available. One could interpret these
findings to mean that the university/college counselling
centres did a great job of promoting awareness of their
services since so many students indicated knowing about
their offerings. 1In addition, awareness may not have been
sufficient to ensure persistence in those students who had

decided to dropout.



2. Frequency of meetings with post-secondary
counsellor(s). Results indicated the number of times using
counselling services variable to be of no use in prediction
of university student persistence since no association
between these factors was observed. However, this variable
did prove useful in prediction of college student
persistence since there was a positive direct relationship
between these factors. Findings of this study, for
university respondents, and not college students, were
somewhat supportive of those of Aylesworth and Bloom (1976),
which indicated rural youth to typically not seek
counselling, in that over one half of each group noted not
using counselling services at all. However, this contention
of Aylesworth and Bloom (1976), was not supported by the
college students, of which almost 80.0% of persisters

indicated seeing a counsellor at least once.

3. P ptions of p y counsellor
effectiveness. Findings suggested that for both the
university and college students, perceptions of the
effectiveness of one’s university counsellor was not a
useful predictor of persistence since there was no
relationship observed between these factors. Such results
were inconsistent with those of Carrol (1988), which
indicated the best single discriminating independent
variable in predicting student outcome to be perceived

guidance counsellor effectiveness. One could further



conclude, from results of this study, that most rural
students in the universities surveyed, felt that they were
not receiving adequate counselling and career direction. On
the contrary, most persisters and non-persisters at the
college campuses surveyed, felt that they were receiving
adequate counselling and career direction.

4. Relationship with post-secondary counsellor.
Results suggested the relationship with university
counsellor variable to be of no use in prediction of
university student persistence since no association between
these factors was observed. Further, one could conclude
from findings of this study, that most rural university
persisters and non-pccrsisters felc they did not know a
counsellor well. On the contrary, this variable did prove
useful in prediction of college persistence since a positive
direct relationship between these factors was noted. More
specifically, all college non-persisters indicated not
knowing a counsellor well. The significance of such
findings regarding this variable and it’s association with
college student persistence was augmented by the research
of Bishop and Walker (1990) which noted that students
identified as retention risks tended to persist after
receiving counselling.

satisfaction with the post-secondary experience.

1. Relevance of post-secondary courses to one’s goals.

Findings of the study indicated perception of the relevance
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of one’s courses, to one’s goals, useful in prediction of
university and not college student persistence since a
positive relationship between these factors was noted for
university students only. Such results obtained from the
university students, as opposed to college attenders, were
consistent with those of Heller (1982) which suggested that
students were more likely to persist if they perceived the
curriculum to be related to their career goals, as well as
those of Johnson (1987), which suggested student persistence
to have been associated with perceptions of the value of
education to future employment. One could interpret
findings of this study to mean that the university student
who saw their courses as leading to something they valued,
such as a certain job, were more inclined to persist than
the student who failed to see such a connection. In

addition, most rural land college A

C ing the surveyed, th ht that their
were relevant to their goals.

2. satisfaction with the post-secondary environment.
Results indicated satisfaction with post-secondary
environment to be .seful in prediction of university, but
not college, persistence since a relationship between these
factors was noted for university students only. Such
findings, for university respondents, as opposed to college
attenders, supported research conducted by Glenn (1990),

Ironside (1979), and Nelson and Urff (1982) which noted a
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greater satisfaction with the post-secondary environment
among returnees, as compared to dropouts. One could
interpret findings of the present study to mean that those
university students who were more content in their post-
secondary environment were also more inclined to persist
than those who were not as satisfied. Further, most college
students at the colleges surveyed seemed to be content in
their post-secondary environments.

Values.

1. Importance of money. Findings indicated that the
importance of money variable was not a good predictor of
university and college student persistence since no
association between these factors was noted. Further,
findings for both groups of respondents, university and
college students, were inconsistent with those of Schonert
et al. (198%) which indicated only a small percentage of
persisters and non-persisters to have seen having lots of
money as important, as well as those of Moore (1985), which
reported rural dropouts, as compared to persisters, to have
placed more emphasis on making a lot of money. One could
interpret findings of this study to mean that most rural
university and college students did value making a lot of
money. However, persisters and non-persisters differed in
that persisters were more willing to defer gratification and
finish their education prior to seeking work, whereas non-

persisters wanted to start earning money immediately or they
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simply did not see the connection between college education
and monetary success.

2. Importance of a prestigious job. The thoughts of
having a prestigious job variable was of no use in
prediction of university or college student persistence
since no relationship between these factors was observed.
These findings were inconsistent with those of Moore (1985)
which noted rural persisters, as compared to non-persisters,
to have placed more emphasis on working in a prestigious
job. One could interpret findings of this study to mean
that persisters and non-persisters alike, aspired to having
a prestigious job. However, the groups may have differed in
that post-secondary persisters saw the link between
education and such a job, whereas non-persisters did not, or
for some reason were not willing to remain in school to
obtain such a job.

3. Importance of being able to financially help one’s
parents. Findings indicated perceptions of being able to
financially help one’s parents to be of no use in the
prediction of university or college persistence since no
relationship was observed between these factors. Such
results were contrary to those of Moore (1985) which noted
rural non-persisters, as compared to persisters, to have
placed more emphasis on being able to financially help their
parents. One could interpret findings of the present study

to mean that although most members of each group wanted to
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help their parents, university and college persisters were
willing to get their education first whereas non-persisters
may have wanted to help immediately.

Financial Variables.

1. Financial concern. Results indicated the <inancial
concern variable to be of no use in prediction of university
student persistence since no relationship between these
factors was observed. However, this variable did prove
useful in identifying those college students most likely to
persist or drop out. Findings obtained for university
students, and not college students, were inconsistent with
those of Moore (1985) which noted that those who expressed
more concern were more inclined to drop out. One could
interpret results of this study to mean that most of the
university students surveyed were experiencing at least some
concern about their ability to finance their educatioen,
however retention efforts should not necessarily be focused
on those students experiencing major concern. In addition,
one interpretation of the college data could be that those
students who expressed major concern about finance were more
prone to dropout than those who expressed no concern or some
concern. Thus, retention efforts within the colleges
surveyed should focus on those students expressing major
concern about their ability to finance their education.

2. Main source of finance of post-secondary education.

Findings indicated source of finance to be of no use in
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prediction of university persistence since no relationship
between these factors was observed. However, results did
indicate this variable to have been useful in prediction of
college persistence since persisters and non-persisters
varied substantially on three of the sources examined. Such
results, for university students, were consistent with those
of Moline (1987), and Kreiger (1980), which indicated no
relationship between financial aid variables and
persistence. On the contrary, findings for college
students were consistent with those of Jensen (1983), and
Nora (1990), which suggested certain types of financial aid
to enhance student persistence. One could interpret such
findings to mean that retention efforts, for university
students, should not necessarily utilize student indicated
main source of finance to identify those most at risk of
leaving prior to graduation. In addition, one could
interpret data from this study to mean that those college
students who depended on their own source of finance
(savings or unemployment insurance benefits), were more
prone to dropout than those students who received a student
loan.

3. Number of hours worked per week at a job. Results
indicated number of hours worked per week to be of no use in
prediction of university or college student persistence
since no relationship between these factors was observed.

These findings were consistent with those of Moore (1985)
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which noted no significant relationship between the number
of hours worked per week and rate of persistence. Findings
of this study indicated that most rural students at the
universities and colleges surveyed did not have a job during
their first year of post-secondary. Further, those that did
probably did not work enough hours to impact upon their
attrition rate since, according to Kolstad (1977), and Astin
(1975), the dropout rate was higher for those students who
worked full-time.

Xt i ration.

1. Involvement in campus clubs/organizations. Results
indicated involvement in campus organizations/clubs to be of
no use in the prediction of university persistence since no
association between these factors was observed. However,
this variable did prove useful in addressing college
retention since a positive association was noted between
these factors, for college students. Such findings, for
college students, as opposed to university students, were
consistent with those of researchers such as Dukes and
Gaither (1984), and Nelson et al. (1984), which indicated
involvement in campus organizations and activities to have
been associated with increased persistence. One could
interpret findings of the present study to mean that most
university non-persisters and persisters were not involved,
whereas college persisters, as opposed to non-persisters,

showed more involvement in campus activities.
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2. Informal discussions with faculty members. Results
suggested frequency of informal meetings with faculty
members to be useful in prediction of university and college
student persistence since an association between these
factors was observed. More specifically, university
persisters and non-persisters differed most, with regard to
the frequency of informal meetings variable, at the lower
and upper ends of the scale utilized, with more non-
persisters having indicated no meetings and more persisters
having reported the most meetings. Similarly, college
persisters, as compared to non-persisters, indicated more
frequent informal meetings. One could interpret such
findings to indicate that those post-secondary students who
rarely met with faculty members, on an informal basis, were
at a higher risk of dropping out, whereas those who met more
frequently were more inclined to persist. Such findings
were consistent with those of McClung (1988) which noted a
positive direct relationship between amount of social
interaction among college students and faculty members, and
level of persistence. However, results of this study were
contrary to those of Voorhees (1987), which reported neither
a direct nor indirect positive effect of number of informal
interactions with faculty, upon persistence rate.

3. Having many friends or not at post-secondary. One
could conclude, from this study, that having many friends or

not did not substantially differentiate university/college
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persisters and dropouts. Such results were inconsistent
with those of Glenn (1990) which indicated non-returning
students to have had more friends entering the university.
Further, results of this study suggested that most rural
Newfoundland university/college persisters and non-
persisters had many friends at post-secondary.

4. Perceptions of feeling at home in the post—
secondary environment or not. Results indicated perceptions
of fecling at home in one’s post-secondary environment to be
positively associated with university, but not college,
persistence. Such university student findings vere
consistent with those of researchers such as Anderson
(1974), Dollar (1983-84), and Fleming (1985), which
suggested that those students who more readily adjusted to
their new environment, and demonstrated a better "fit" with
their post—secondary institution, were more inclined to
persist than their counterparts who did not. On the
contrary, such research was not supported by data obtained
from the college attenders. One could interpret findings of
this study to mean that university persisters tended to
blend into their post-secondary setting more readily,
whereas non-persisters were more alienated. In addition,
for some reason, whether it be the physical size of the
college campus, the overall campus population, or the
teacher pupil ratio, most rural Newfoundland college

students, at the campuses surveyed, felt at home in their



post-secondary environments.

5. Relationship with roommates. Results indicated the
relationship with roommate(s) variable to be of no use in
prediction of university persistence since no relationship
between these factors was observed. However, this variable
did prove useful in identifying those college students most
at risk of dropping out. Overall, findings of this study,
as indicated by university students’ reported relationships
with first and second roommates, did not support the
conclusions of Aitken (1982), that students who were more
compatible with their roommates were more inclined to
persist. On the contrary, data obtained from college
respondents was consistent with Aitken’s (1982) findings.
One could interpret results of this study to mean that most
rural university persisters and non-persisters were
compatible with their roommates, as indicated by the
percentages of studenui. reporting friendly or very close as
descriptors of their relationships, whereas college
persisters, as compared to non-persisters, were more
compatible with their roommates.

Invo ation. Extent of orientation
involvement proved useful in prediction of university and
college persistence since students in the study who
indicated more involvement were also more inclined to
persist than those who lacked participation. Such results

supported the contention of Pascarella et al. (1986), that



student orientation involvement had a positive impact on
student persistence via enhancement of social integration.
However, results of this study were contrary to those of
Martin and Dixon (1989), which reported orientation
attendance not to have a positive influence on retention or
student adjustment.

Influence of stress.

1. Having experienced much stress or not. Most
university/college persisters and non-persisters reported
experiencing much stress while in post-secondary. Thus,
this variable did not prove useful in prediction of post—
secondary persistence. However, findings of this study did
support the contention of Aylesworth and Bloom (1976), that
students from rural areas experienced a special set of

stresses as a result of their transition from their home

ity to the p Yy environment.

2. Difficulty coping with stress. Findings suggested
the extent of difficulty coping with stress variable to have
been useful in prediction of university, but not college,
persistence since a relationship between these factors was
observed for university respondents only. More
specifically, university non-persisters, as compared to
persisters, noted having had more difficulty coping with
stress, whereas most college students indicated having had
no difficulty coping with stress. One cannot conclude if

these findings were consistent, or not, with the literature
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since this variable was not found to have been examined in
other post-secondary attrition studies. However, one could
interpret results of this study to mean that university
persisters, and college students in general, had some
adequate coping skills. Such a conclusion would be non-
supportive of research conducted by Aylesworth and Bloom
(1976) which indicated rural students to have lacked

ppropriate coping str: es in that one avenue taken by

them to reduce stress and alienation was the excessive use
of alcochol and drugs.

{e) use. Results of this study indicated the
frequency of alcohol use variable to have been of no use in
prediction of university or college student persistence
since no association between these factors was observed.
More specifically, university/college persisters and non-
persisters did not vary substantially with regard to this
variable. Further, most rural students surveyed did not
indicate excessive use of alcohol while attending post-
secondary. Thus, findings of this study were non-supportive
of research conducted by Aylesworth and Bloom (1976), which
as previously mentioned, noted that rural students, as
compared to urban students, were more inclined to turn to

excessive use of alcohol to reduce stress and alienation.

Place of residence while at y. Results

indicated the place of residence variable to have been of

some use in prediction of university and college student
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persistence. More specifically, findings indicated that a
university student’s likelihood of persistence was greater
if he/she had lived in a residence, or off campus with
relatives, whereas his/her likelihood of dropout was
increased if he/she had lived off campus renting a house,
apartment, or room. One could interpret findings of this
study to mean that students who stayed in residence, or off
campus with relatives, tended to show greater persistence
because of the increased support from those around them.

With regard to college r + results that

students who lived at home, or with relatives, were more
likely to persist, whereas those who lived in residence were
more likely to dropout prior to graduation. One could
conclude, from these findings, that the social 1life at
residence may have interfered with college student
persistence. Further, those students who lived away from
residence put more effort into their studies and may have
received more support from family members. Thus, findings
of this study, for university students as opposed to college
students, supported those of researchers such as Levin and
Clowes (1982), and Upcraft (1385), which indicated dormitory
living to have helped retain students.

Extent of support/encouragement obtajned while
attending post-secondary. Results indicated extent of
support/encouragement received from others while attending

post-secondary to have been associated with university, but
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not college student persistence. More specifically, results
of this study indicated that university persisters, as
compared to non-persisters, obtained more
support/encouragement from others, whereas college
persisters and non-persisters generally did not vary
substantially with regard to this variable. Such findings
for university students, as opposed to college students,
were consistent with those of Mallinckrodt (1988) which
indicated that, for persisters, lots of encouragement from
their family members was a significant factor affecting
decisions to stay in school. Similarly, university
respondent findings were somewhat supportive of those of
Bean (1982) which noted amount of interest and

encou: by , counsellors, and

relatives, to have had a positive impact on student
persistence.
Services/Resources Needed at Senior High

Results obtained indicated that university and college
students noted two major areas need to be addressed at the

senior high level in order to help rural students ease into

post 'y envi Both areas involved ensuring
that were more ly prepared for post-
secondary.

First of all, many respondents suggested that rural

students needed better preparation for the academic

of p v ( : which are
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similar to those at post-secondary; means to help students
become more independent; a greater selection of courses; a
more demanding Level Three; study skills programs; better
preparation for university mathematics; and more experience
taking notes, conducting research, and speaking to groups).
Such suggestions supported findings of Higgerson (1985), and
Johnson (1987), which indicated students who were not
satisfied with their academic programs to have been more
inclined to drop out.

As well, many of the university and college students
surveyed offered suggestions which indicated that rural high
school students should be given more means to ensure
adequate preparation for facets of post-secondary life
outside the academic realm (provision of: information about
post-secondary, more and better career counselling, and more
information about registration). One could interpret these
findings to mean that respondents felt that rural students
were entering post-secondary without an adequate fund of
information about it. The adverse implications of such
findings were evident in many studies. For instance, Nelson
& Urff (1982) indicated that many students withdrew prinr to
graduation because they were unsatisfied with curricular
offerings and other facets of university. Similarly,
Ironside (1979) noted that many non-persisters chose to drop

out because of reasons related to dissatisfaction with the

college environment. As well, Abr icz (1988)
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that satisfaction with college had major implications in the
realm of post-secondary student retention.

Changes/Additions Needed at the Post-secondary Level

Changes/Additions indicated to be needed at the post-
secondary level to help ease the transition for rural
students were placed in four categories.

First of all, many students provided suggestions which
indicated that instructors could make modifications to help
rural freshmen (better student/professor relationships, more
emphasis on the practical component of programs, more
helpful advisors, and less demand on freshmun). Such
results were supported by the literature. Nelson et al.
(1984) indicated encouragement from instructors to have been
positively associated with persistence. In addition, Habley
(1984), and Glenn (1990), noted that help, via academic
advising, had a positive impact upon student persistence.
Further, Beal and Noel (1980) reported a caring attitude and
high quality of advising to have been associated with
student persistence.

As well, many of the respondents suggested
changes/additions that could be addressed through post-
secondary counselling services (more counselling, more peer
helpers, more awareness of counselling services, formation
of support groups, stress management programs, and better
time schedules). Such findings supported Bishop’s (1990)

conclusions that counselling services had a positive impact



on retention at the post-secondary level.

In addition, many of the rural students indicated that
their needed to be changes/additions made to post-secondary
orientation procedures (more efficient orientation, clearer
identification of buildings, less complicated registration,
and reduced froshing). Research by Titley (1985), which
indicated the orientation experience to have helped in the
post-secondary transition, was substantiated by these
findings.

Also, many of the survey participants indicated that,
in order to help rural students, means to enhance social
integration are need at post-secondary institutions
(reduction in class size, placement of residence students
with someone they know, more opportunities for socializing,
and reduction in the campus population). Findings by such
researchers as: Anderson (1974), which indicated adjustment
to post-secondary to have been associated with persistence;
and Abrahamowicz (1988), Dukes and Gaither (1984), and
Nelson, et al. (1984), which noted a positive correlation
between social integration and persistence, were supported
by these results. Further, results of this research
question were consistent with findings of Fleming (1985),
and Dollar (1983-84), which indicated persisters, as
compared to non-persisters, to have shown greater

affiliation with their post-secondary institute.



Reasons for Returning

University and college students noted returning to
post-secondary mostly for reasons which were placed in two
categories.

First of all, many of the students indicated main
reasons which were somehow related to their aspirations
(wanting to further their education, and aspiring to more
than a Level Three education). Such suggestions were
supportive of research produced Lee (1983), McCaul (1989),
and Moore (1985), which noted students with higher
aspirations to have shown increased rates of persistence.
As well, these suggestions were consistent with research
conducted by Tinto (1987) which indicated persistence to
have been associated with a high degree of commitment to
one’s institution, as well as to the goal of graduation.

In addition, many of the respondents noted returning
for reasons associated with perceiving education as a means
to a job/career, or because of the benefits of such ends.
Such reasons supported the conclusion drawn by Heller
(1982), and Johnson (1987), that students who saw their
curriculum or education as related to future
careers/employment were more inclined to persist than their
counterparts who failed to see such an association.

aso

Most rural p Y identified

for not returning to post-secondary which were placed in one



of three possible larger ies: p >4
attendance was a wrong choice for them, they didn’t like it
or they were unsatisfied with general studies; financial
constraints made attendance difficult; or they wanted to
enter the work force.

Student reported reasons for withdrawal, which
indicated that they had made a wrong decision by attending
their selected institute, supported studies which suggested

that who P y without an

fund of information were at a higher risk of dropping out
than were their peers who were more prepared. For instance,
researchers such as Glenn (1990), Higgerson (1985), Ironside
(1979), Johnson (1987), and Nelson and Urff (1982) noted
that students who perceived unsatisfactory conditions
within, or related to their post-secondary environment, were
more inclined to drop out than were their counterparts who
had no such perceptions. Further, DiGiorgio and Dunphy
(1985), Pascarella and Chapman (1983), and Titley (1985)

produced findings which indicated that students who were

more for post Yy, in that they had clear
vocational goals, were more likely to persist than their

peers who had not established such goals.

reported for wi 1, of wanting to
work, were somewhat supportive of findings by Moore (1985)
which indicated that non-persisters, as compared to

persisters, were more motivated to obtain material success
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(making alot of money and assisting parents financially).
Many of the college students surveyed may have felt that by
entering the work force immediately, they would obtain
material success faster than if they persisted in college.
University and college student identified reasons for
not returning to post-secondary, which were associated with
financial difficulty, indicated findings of the present
study to have been consistent with studies by Eagle (1981),
Keim et al. (1974), Martin et al. (1982), Nora (1990), and
Schonert et al. (1989), which indicated financial
constraints to be highly correlated with post-secondary
attrition. However, findings of this study were
inconsistent with those of Fields and LeMay (1973) which
noted financial concern to have had a greater impact upon
students’ initial decisions to attend post-secondary than on
their decisions to persist or not. Further, results of this
study were not supportive of earlier research by Trent and
Medsker (1968) which indicated that a large portion of non-
persisters cannot be accounted for by financial status.
of Unem suranc ts ost=

ry withdrawal Decisions

Findings of the present study indicated intentions to
obtain seasonal work and collect unemployment insurance
benefits to have been useful in prediction of university and

college student persistence. More specifically, more

persist«:s, as compared to non-persisters, in each group
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(university and college) considered obtaining seasonal work
and collecting unemployment insurance benefits in the up-
coming year. These results indicated that many rural post-
secondary students, especially non-persisters, should be
informed of the possible negative consequences of such a
lifestyle, as indicated by Herr and Cramer (1984), Liem and
Rayman (1982), and Levine (1979).

Conclusions

1. University persisters and non-persisters did not
differ substantially with regard to any of the background
and demographic characteristics investigated. However,
college persisters and non-persisters did vary on two of
these variables: older college students; and those students
showing less commitment to church, as indicated by frequency
of church attendance, tended to be more inclined to drop
out.

2. With regard to the examined factors related to high
school experiences, results indicated that
university/college persisters, as compared to non-
persisters: knew their counsellors better, had more

realistic expectations about p Y, and a

larger high schools. 1In addition, university persisters
tended to have had higher Level Three averages than their
counterparts who did not maintain enrolment status.

3. An investigation of specific variables associated

with freshman year experiences indicated that both



university and college persisters, as compared to non-
persisters: had more frequent informal meetings with
faculty members, and showed more involvement in orientation
activities.

In addition, university persisters, as compared to
university non-persisters: attained better marks; aspired
to higher levels of education; felt more at home in their
university setting; more often viewed their courses to be
relevant to their goals; had less difficulty coping with
stress; expressed greater satisfaction with their university

environment; had parents/guardians who placed more emphasis

on their ion from p ry:; were more likely to
have lived off campus with relatives or in residence; and
received more support/encouragement from their mother/female
guardian, father/male guardian, brother(s), relative(s), and
post-secondary counsellor(s), advisor(s), and instructor(s).

Further, findings of this study suggested that most
university students felt that money, a prestigious job, and
ability to financially help their parents was important. 1In
addition, most university students: were not participating
in campus clubs/organizations, did not know a counsellor
well, and were experiencing much stress.

As well, college persisters, as compared to college
non-persisters: were less inclined to think about changing
their program, visited with counsellors more often, looked

for academic advising more often, expressed less concern
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about their ability to finance their education, relied on
canada Student Loans as a means of financing thcir education
more, knew their counsellor(s) better, were more likely to
have lived at home or with relatives, showed more
involvement in campus clubs/organizations, had closer
relationships with their roommates, and obtained less
support/encouragement from their brother(s).

4. Rural Newfoundland university/college students felt
that two major subgroups of interventions were needed, at
the senior high level, to help ease the transition for rural
students into higher education. Both involved more
adequately preparing students for post-secondary.

First of all, respondents indicated that rural students
need more efficient preparation for the academic component
of post-secondary life. Specifically, they felt that
students should be given greater preparation for certain
courses and taught how to conduct themselves when taking
post-secondary courses. Secondly, participants noted that
rural students need better post-secondary preparation via
information about facets of higher education other than the
academic component.

5. Changes/additions identified by university/college
students, to be needed at the post-secondary level to ease
the transition for rural students into their new setting,
were placed in four categories: (a) instructors need to be

more sensitive to the rural freshman, (b) post-secondary



counselling services need to place greater emphasis on
identifying and addressing the needs of incoming rural
students, (c) more efficient orientation programs should be
provided, and (d) means to enhance social integration into
the post-secondary environment should be developed.

6. University/college persisters identified two major
categories of main reasons for returning to post-secondary:
(a) having educational aspirations above and beyond one year
of post-secondary, and (b) viewing further education as a
aeans to future career goals or the benefits of such.

7. Three major categories of main reasons were
identified by university/college non-persisters for not
returning to complete programs: (a) their initial choice of
an institution or program had been a wrong one, (b)
financial constraints had made post-secondary attendance
difficult, and (c) they wanted to enter the workforce.

8. University/college persisters and non-persisters
differed substantially with regard to percentage of members
entertaining thoughts of obtaining seasonal work and
collecting unemployment insurance benefits. Non-persisters,
as compared to persisters, were more inclined to view such a
path as an option for them.

ions for Practice

The author has made the following action
recommendations toward easing the transition for rural

students into higher education, based on senior high/post-
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secondary interventions suggested by college and university
respondents, as well as identification of variables, in the
present study, as being associated with post-secondary
attrition/retention. Some interventions are specifically
for university or college students. Others are appropriate
for both groups of rural students. In addition, some of the
suggested interventions are geared specifically for the
senior high or post-secondary level, whereas others could
possibly be implemented at both levels.

1. It is recommended that at the senior high level,
retention efforts focus on more adequately preparing

possible university and college attenders for the academic

of post: y programs by: ensuring adequate

course selection, encouraging independence, and teaching
note taking skills. 1In addition, potential university
students should be offered a high school program which: has
a similar workload to that of university, includes courses
similar to those at vniversity, requires research and class
presentations, includes a study skills component, and
adequately prepares students for university mathematics.

2. It is recommended that at the senior high level,
potential university and college attenders are given

sufficient i ion about post Y so they chose

the right program, or area of study, and enter post-
secondary with realistic expectations. This may be achieved

by ensuring that students know their high school counsellor
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well and are given adequate career counselling and tours of
post-secondary campuses. Also, those contemplating
university attendance should be given sufficient information
about the university registration procedure.

3. It is recommended that in the university and
colleges surveyed, retention efforts focus on: (a)
improving student-faculty relationships by ensuring that new
students are given; a workload that is manigeable; help,
support, and understanding when it is needed; and
encouragement to meet faculty members often, (b) improving
efficiency of counselling services by; increasing student
awareness; providing means to address rural freshman needs
such as stress management programs, support services, and
career guidance and encouraging students to avail of these
services; and ensuring that rural students get to know a
counsellor well, (c) ensuring more efficient orientation by;
encouraging students to participate in orientation
activities; and specifically at the universities, making
registration less complicated and ensuring that campus
buildings are clearly identified, (d) improving the
likelihood of adequate student "fit" into the post-secondary
environment by; increasing opportunities for socializing

with faculty/s H ing participation in

social activities; and assigning "buddies", who are familiar
with the institute, to students.

4. It is recommended that at the universities
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surveyed: (a) those students with averages of 60 and below,
as well as those not living with relatives or in residence,
are closely monitored and their needs met to ensure
persistence; (b) students are helped to choose courses that
are relevant to their goals, (c) efforts are made to
increase student satisfaction by determining why some
students do not like university, especially general studies,
and making necessary modifications to eliminate such
dissatisfaction; and (d) efforts are made to reduce class
size and ovexcrowding.

5. It is recommended that at the colleges surveyed:
(a) those students who show less commitment, are thinking of
changing their programs, come from small schools, live in
residence, or are 21 years of age or older, are monitored so
their needs can be identified and possibly met to ensure
their persistence; (b) all students are encouraged to meet
with their academic advisors frequently; and (c) efforts are
made to ensure roommate compatibility.

6. It is recommended that at the senior high and post-
secondary level, retention efforts for university and
college students focus on: (a) increasing student
aspirations by helping them to see the importance and
benefits of post-secondary education such as good careers
and financial gains; (b) providing students with
opportunities to discuss, as well as information on, the

pros and cons of working seasonally and collecting
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unemployment insurance benefits; and (c) increasing student
awareness of available student aid.

7. It is recommended that at the senior high and post~-
secondary level, retention efforts for university students
ensure that: (a) students with high school averages of 75
and below are closely monitored and their needs met to
ensure their persistence; (b) parents express interest in
their child’s graduation from university; (c) significant
others in the students’ lives provide adequate support and

encou ; and (d) are informed of how post-

secondary education can increase one’s self-esteem,
independence, and opportunities to be with friends.

ions for Further Research

1. It is recommended to statistically analyze the
interactive effects of the variables examined in this study
to determine cause and effect, instead of merely to
describe.

2. It is recommended to replicate the present study
with different subgroups, such as urban students, at the
institutions surveyed.

3. It is recommended to replicate the present study at

other Newf land post ry institutions including
those colleges which offer first year university courses.

4. It would be useful to conduct a similar study to
the present one which compares students attending first year

at the larger university campuses, with those at colleges



which offer first year university courses.

5. It would be useful to design interventions based on
findings of the present study, implement them at the senior
high level and/or post-secondary level, and examine the

ramifications.
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Apartment 7

80 Bowater Drive

Wabush

Newfoundland & Labrador
AOR 1BO

August 18, 1990

Dear Student:

You are being asked to participate in a study of rural
Newfoundland university students. The factors examined will be
those which distinguish students who complete programs at
university from those who do not. The information you provide
may be used to help design programs that could ease the
transition for students from their high schools to university.

The study is being conducted by myself, Shawn Rumbolt, under
the supervision of Mrs. Mildred Cahill, a professor in the
Educational Psychology Department at Memorial University, and
with the cooperation of the university at which you enrolled in
September of 1989.

The questionnaire will take approximately fifteen minutes to
complete. You do not have to answer any questions unless you
want to. The information you provide will be held in strict
confidence. It will be used only by the persons engaged in this
study, and all participants will remain anonymous.

When finished your questionnaire, please place it in the
self-addressed, stamped envelope, seal, and mail. It would be
greatly appreciated if the questionnaire could be completed
within one week of being received.

I thank you in advance for your cooperation.
Sincerely,
Shawn Rumbolt

Graduate Student
Educational Psychology
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Please £ill in the blanks or circle the number corresponding to
your response.

1. a) Age:
b) Gender:

2. a) Do you have sisters or brothers?

No.
If "Yes": How many: (b) brothers (<) sxsters

3. a) What is the population of your hometown?
200 or less.

More than 2,000

b) How many students were in your Level III graduating
class?

4. How far is your hometown from your university?

100 miles or less.

101 - 200 nmiles.

201 -300 miles...

301 -400 miles...4

401 - 500 miles.,.5

501 - 600 miles...6

601 - 700 miles.,.7

701 -800 miles...8

More than 800 miles. ....9

5. a) Did you have a high school counsellor?
Ye:

b) While in Level III, how many times did you
meet him/her to discuss your career
plans? No. of times

c) Did you know him/her well?

d) Did he/she give you adequate counselling and career
direction?

No..

6. Was your high school experience helpful in academically

preparing you for university? YeS..iirennnns
No. .

sy e



7. What was your Level III average?

8. Did you have a: (a) Mother or female
guardian living with you
most of the time prior to
university?

(b) Father or male
guardian lxvan with you
most of the time prior to
university?

If "Yes™ to "8 (a)"™ or "8 (b)" answer "o" - "12", If "No" to
"g(a)" and "8(b)" go to "13W.

9. How much education does:
(a) Your mother or (b) Your father or
female guardian have? male guardian have?

(circle one) (circle one)
Elementary or 1esS.....es...l
Some Junior High......
Some High School..
High School Graﬂuatxon
Some Post-secondary
Completion of a post-
secondary Program.........6 oo

2
3
4
5

o

10. What was each of your parents/guardians total income,
before deductions, for 19897

(a) Mother/female (b) Father/male
guardian guardian

(cu—cle one) (circle one)
Under $5,000. . ees 1
$5,000 2 eee 2
$10,000 3 van i3
$15,000 4 svg
$20,000 5 . 5
$25,000 6 e 16
$30,000 7 Siw 7
$35,000 8 awiee B
$40,000 .9 eee 9

11. How much did your parents/guardians influence your decision to
attend university?

(a) Mother/female (b) Father/male
guardian guardian
(cizcxe one) (circle one)
Very Much....... .1 ceel

(If he/she hadn't Lnsisted that
I enrol I would have chosen not
to attend college.)

SOME.vevaneesnas e 2
(He/she suppcrted my deczsion

to attend.)

NONE..ewvrussoarsassd eoe 3

(Attending college is seen as a
waste of time and money by him/her.)



13.

14.
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Do your parents/guardians see your graduating from university
as being important?
Yes. .
No...

How much support/:ncouragement did you receive from the
following regarding your attendance at university?

Please gﬂg!g! sing the following scal e
Very Much Some What Very Little one
Mother/female
guardian.....c.ei0el 2 3 .4
Father/male
guardian. ... eeeal 2 3 PR )
Brother(s) ol 2 3
sister(s) . ek 2 3
Other relative(s)..1l 2 3
Friend(s) . 2 3
University
Counsellor(s)......1 2 3 ceeed
University
AdVisSOr....vveeensel 2 3 PR )
University
Instructor(s)......1 2 3 ceesd

While in university, did you live with your parents/guardians?
es. 1

16.

While in university, how many times per semester would:
a) Your parents/guardians

write you? times
b) You write them? times
c€) Your parents/guardians

visit you? times
d) You visit them? times

a) wWhere did you live while at university?
sidence..

Home. e .

Of £~campus with relatxves. .

of f-campus, renting house,

room or apartment. .

b) How many other people shared the room in which you
slept?

Three or mnxe. ..

c) Did you have a roommate or roommates?

d) How many?



e) How would you describe your relationship with your
roommates(s)?
(Indicate separately for each one using the following
descriptions.)
1st 3rd ath
Roommate Rocmmate Roommate Roommate
(circle one for each roommate)

Very close...
(we communicate well and
discuss many of our
personal problenms.)

weve 1 vesn 1 cee- 1

Priendiysvenermvevsvaad w2 wii s 2 W 2
(We don’t discuss our

personal lives but we

do get along well.)

OKaY.eeonvnnnn SRR s B sies 3
(We get along nkay but

we don’t talk much and

we aren’t especially

friendly.)

Distant...iveeverrcacinaadd cees 4 cees 4
(My roommate and I

don’t have much in

common. We don’t talk.)

Unfriendly...-..coeeuesess5 szae B wvs 8
(My roommate doesn’t
like me.)

17. a) Were you involved in any orientation activities at
university?

eeal
ee2

b) How long did they last? No. of days

c) Were you satisfied with your orientation experience?
Yes.o...
No....

18. a) Was 1life at university what you expected it to be?
S.. .

No....

b) Do you feel that your university courses were relevant to
your goals? Yes...
No....

eee2

c) What was your university average?
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d) At the time of your first enrolment at university what
was the highest level of education you wished to attain?
One year of university or less.

2 - 4 years of university

Completion of a program.

Professional degree (ie. law’

or medicine).s.eeeian

Master’sdegree. . .

Doctorate..

e) Did you decide on a program or area of study while at
university or prior to attending? Yes

1f "Yes":

f) Did you think of changing your program or area of study?
Y ..l

No..

LE "Yes":

g) How many times?

19. Which of the following are important to you:
a) Making lots of money. b {1 T §
- -
b) Having a prestigious job. Yes...iuo 1l
No... -2
c) Being able to help your parents financially. Yes......1l
Qiveiiee2
20. a) While at university did you experience much stress?
Yes....ool
No.......2
If "Yes":
b) Did you have difficulty coping with this? Yes......1
No.......2
21. a) How often did you use alcohol while you were in university?

L P |
oOn special occasions
Once a month....
once a week. .
Twice aweek. .
More than tw].ce a week. .6

b) How often did you use nnn-prescrxptxon drugs?
Never....ocueee
on special occasions
Once a month....
Once a weeK.....
Twice aweek....
More than twice a week. . 6




22. a) Were you satisfied with your university environment?
eS.....
Now...us

b) Did you feel at home in your university environment?

NOo.evsenenn

<) Did you have many friends at university?
Yes..
No...

PR3

d) Did you feel lost most of the time while at umversn:y1

No...

e) Did you find the psychological climate at university to
be warm? Yes..
No..

weee2

f) Were you involved in any campus clubs, organizations,
etc.?

Yes.

If "Yes":
g) How many?

23. a) Were you aware of counselling services at your umversity’
Yes......

. ..2

b) How many times did you meet with a university counsellor?
0. of times

c) Did you know a university counsellor well?
Yes.....
No....

d) Did your university counsellor give you adequate
counselling and career direction?

ceesnnsl

2

e) How often did you talk with faculty members outside of
the classroom?

Less than5times..
5=-10times.... .t
More than 10 times.

f) How often did you seek advice from your instructors
regarding your school work?

More than10 tines. .



24. a) What was the main source of finance of your university
education? Parent (s)/Guardian(s)...1
SCholarship...eesseeseini2
Canada Student Loan..
Loan fromother source
savings.
Bursary. .
Earnings from work
while at college..
UIC....
Other...

b) How much concern did you have about your ability to
finance your university education?

None (I had no worry about funds)..........ee..e..l
Some concern (I thought I probably would have
sufficient funds)........... W2

Major concern (I wasn’t certaxn of bemg able to
finish college)..

c) Did you have a job while attending university?

Yes......1l

1f "Yes
d) How many hours per week did you work while you were in
university?

More than

25. Do you think you will get seasonal work and collect
Unemployment Insurance Benefits during the up-coming
year? Yes.

No..

26. a) What is your religious affiliation?
b) How many times per month do you usually attend church?
27. 1In September of 1990 do you plan to attend a university?

Yes.
No..

If "Yes" to "27":

28. a) What are your main reason(s) for returning to university?
1

2.

3.




I "No" to "27M:

29.

32.

What are your main reason(s) for not returning to university?

3.

What do you think are some changes/additions that could be
made at the university you attended to help first-year rural
students adjust to their new environment more readily?

1.

2.

3.

What do you think are some services/resources that should be
offered at the senior high school level to ease the transition
from high school to university, for rural students?

1.

2.

3.

4.

Any additional comments would be greatly appreciated.
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Please fill in the blanks or circle the number corresponding to
your response.

1. a)
b)

2. a) Do you have sisters or brothers? Yes

No . .
If "Yes": How many: (b) brothers (c) sisters

3. a) What is the population of your hometown?
200

1,001 -
1,501 -
More than

onswNE

b) How many students were in your Level III graduating
class?

4. How far is your hometown from your college?

100 miles or less.. 1,
101 - 200 miles 2
201 - 300 miles 3
301 - 400 miles 4
401 - 500 miles 5
501 - 600 miles 6
601 - 700 miles.. 7
701 - 800 miles...8

More than 800 miles.. 9

5. a) Did you have a high school counsellor?
e:

Yes ceeseal
No. e
If "Yes"
b) While in Level III, how many times did you
meet him/her to discuss your career
plans? No. of times
c) Did you know him/her well? Yesis vvivmvsssawl
No..... eessene2

d) Did he/she give you adequate counselling and career

direction? Yes...uuns
(- I
6. Was your high school experience helpful in academically
preparing you for college? Yes




7. wWhat was your Level III average?

8. Did you have a:

(a) Mother or female
guardian living with you

most of the time prior to

college?
(b) Father or male

guardian lxving with you

most of the time prior to

college?

"_answer "9"
W

9. How much education does:
(a) Your mother or
female guardian have?
(circle one)
Elementary or less..... 1
Some Junior High.
Some High School.......
High School Graduation.
Some post-secondary.
Completion of a post.
secondary Program..........6

10.
before deductions, for 19897
(a) Mother/female
guardian
(circle one)
Under $5,000....
$5,000
$10,000
$15,000
$20,000
$25,000
$30,000
$35,000
$40,000 or more.....9
11.

attend college?
(a) Mother/female
guardian
(circle one)
(If he/she hadn’t insisted that
I enrol I would have chosen not
to attend college.)

F o Y
(He/she supported my decision
to attend.)

O] - . PR
(Attending college is seen as a
waste of time and money by him/her.)

(b) Your father or
male guardian have?
(circle one)

[EENRRCN

“ee 6

What was each of your parent’s/guardian’s total income,

(b) Father/ "ale

guarnia
(circle one)

7
8
9

How much did your parents/guardians influence your decision to

(b) Father/male

guardian
(circle one)

EEEEEERETS S

tereeneaa2

PERTRRR: )
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12. Do your parents/guardians see your graduatmq from college as
being important? sl
.2

13. How much support/encouragement did you receive from the
following regarding your attendance at college?

ease answer usi the f

Very Much Some Very Little None
Mother/female
guardian..........e.1 2 3 v il
Father/male
guardian.. . 2 3
Brother(s) . 2 3
sister(s). 2 3
Other relatlve(s) 2 3
Friend(s)eeceseessssl 2 3
College
counsellor(s) .......1 2 3
College
advisor. ceeal 2 3 PR |
College
instructor(s).......1 2 3 ceald

14. While in college did you live with your parents/guardians?
Yes . . . .

If "No"™ to "14" do "15" and "16" If "Yes" to "14" go to "17"

15. While in college, how many times per semester would:
a) Your parents/guardians

write you? times
b) VYou write them? times
¢) Your parents/guardians

visit you? times
da) You visit them? times

16. a) Where did you live while at college?
Residence.
Home.....
Off- campus wh:h relatxves »
Off-campus, renting house,
room or apartment...........4

b) How many other people shared the room in which you
slept? None. .

Three or more

c) Did you have a roommate or roommates?

d) How many?
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e) How would you describe your relationship with your
roommates (s) ?

(Indicate separately for each one using the following
descriptions)
4th

ist 2nd 3rd
Roommate Roommate Roommate Roommate

(circle one for each )

Very closSe...eveusscasnsnal cese 1 seee 1 eeee 1
(We communicate well and

discuss many of our

personal problems.)

A1lYeeiesennnrnnnanean cees 2 ceee 2 veee 2
(We don’t discuss our
personal lives but we
do get along well.)

OKAY:eueornssoasonssnanenald vess 3 vess 3 eee 3
(We get along okay but

we don’t talk much and

we aren’t especially

friendly.)

Distant..coeeeeescnenaend ceel 4 eee 4 veee &
(My roommate and I

don’t have much in

common. We don’t talk.)

Unfriendly. wune B 5 wees 5
(My roommate
like me.)
17. a) Were you involved in any orientation activities at
college?
If "Ye
b) How long did they last? No. cf days,
c) Were you satisfied with your orientation experience?
Yes.iiennn
Noweesaans
18.

a) Was life at college what you expected it to be?
Yes.

b) Do you feel that your college courses were relevant to
your goals?

c) What was your college average?



307

d) At the time of your first enrolment at college what was
the highest level of education you wished to attain?

Some post-secondary ...

Completion of a program

Completion of a program

and DeYond..veeserransesenann

BRI ]

e) Did you decide on a program or area of study while at
college or prior to attending? .. |
ceeea2

If "Yes":

£) Did you think of changing your program or area of study?
Yes. . . .

If "Yes":
g) How many times?

19. Which of the following are important to you:
a) Making lots of money.
b) Having a prestigious job.

c) Being able to help your parents financially.

20. a) While at college did you experience much stress?

1f "Yes

b) Did you have difficulty coping with this?

21. a) How often did you use alcohol while you were in college?
lever. .

On special occasions..

Once a month...

Once a week .

Twice a week...

More than twice a wee!

b) How often did you use non-prescription d:ugs?
ver. .

on specia. uccas ons.

Once a month...

Once a week

Twice a week...

More than twice a wee
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22. a) Were you satisfied with your college environment?
Seeanns .
IR
b) Did you feel at home in your college environment?
Secetenennn
No..
=) Did you have many friends at college?
d)
YeSieiiiannan
HO oo osicmcmw st
e) Did you find the psychological clxmate at college to
be warm?
£) WEre you involved in any campus clubs, orgamzations,
etc Ye veoee
If "Yes
g) How many?
23. a) Were you aware of counselling services at your college?
Yes. . . eeal
No.. . . a2
b) How many times did you meet with a college counsellor?
No. of times
c) Did you know a college counsellor well?
d) Did your college counsellor give you adequate
counselling and career direction? Yes.
No..
e) How often did you talk with faculty members outside of
the classroom? Never
Less than 5 times.
5 - 10 times......
More than 10 times
f) How often did you seek advice from your instructors

regarding your school work?




24. a) What was the main source of finance of your college
education?

Parent(s) /Guardian(s)... .1
Scholarship........
Canada student loan.
Loan from other sourt
Savings ssssesses
BUXSArY..oeeenaannan
Earnings from work

while at college.
UIC.....
Other...

b) How much concern did you have about your ability to
finance your college education?
None (I had no worry about funds)................l
Some concern (I thought I prcbnbly would have
sufficient funds)........ . ceriseenaa2
Major concern (I wasn’t certuin of helnq able
to finish.iiieeieiaiiiiiennnerinnrinnncannanessd

c) Did you have a job while attending college?
es. ¥

No..

EEEERTRRT |

d) How many hours per week did you work while you were
in college?

than 30........

25. Do you think you will get seasonal work and collect
Unemployment Insurance Benefits during the up-coming
year?

Yes.
No..

26. a) What is your religious affiliation?

b) How many times per month do you usually attend church?

27. Are you presently attending college?
Yes..
No.

nyes" to "27M:

28. a) What are your main reason(s) for returning to college?
1.

2.

3.




" to 27

29. What are your main reason(s) for not returning to college?

30. What do you think are some changes/additions that could be
made at the college you to help fi. year rural
students adjust to their new environment more readily?

31. What do you think are some services/resources that should be
offered at the senior high school level to ease the transition
from high school to college, for rural students?

1.

2.

3.

4.

32. Any additional comments would be greatly appreciated.

]
]
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Apartment 7

80 Bowater Drive
Wabush

Newfoundland & Labrador
AOR 1BO

Dear Student:

You are being asked to participate in a study of rural
Newf land college The factors examined will be
those which discxnguish students who complete programs at
college from those who do not. The information you provide
may be used to help design programs that could ease the
transition for students from their high schools to college.

The study is being conducted by myself, Shawn Rumbolt, under
the supervision of Mrs. Mildred Cahill, a professor in the
Educational Psychology Department at Memorial University, and
with the cooperation of the college at which you enrolled in
September of 1989.

The questionnaire will take approximately fifteen minutes to
complete. You do not have to answer any questions unless you
want to. The information you provide will be held in strict
confidence. It will be used only by the persons engaged in this
study, and all participants will remain anonymous.

When finished your questionnaire, please place it in the
self-addressed, stamped envelope, seal, and mail It would be
greatly appreciated if the questionnaire could be completed
within one week of being received.

I thank you in for your ion
Sincerely yours,
Shawn Rumbolt

Graduate Student
Educational Psychology
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Apartment 7

80 Bowater Drive
Wabush

Newfoundland & Labrador
AOR 1l

Dear Student:

You were recently selected to participate in a study of rural
Newfoundland university students, being conducted by myself, with
the co-operation of the university you attended. An anonymous
questionnaire surveying pre-university characteristics, first-year
university experiences, as well as student values, suggestions and
reasons for leaving or staying at university, was then forwarded to
you.

The majority of these questionnaires have now been returned
and are ready for processing and analysis. Responses from all
students would provide a more accurate survey of the above
mentioned variables and enable one to make more suggestions to high
school and university officials regarding means to help the rural
student attending university for the first time.

I would like to thank those of you who have returned
completed questionnaires and erncourage those who have not to please
do so at their earliest convenience. Completed questionnaires
returned within one week of receiving this letter will be processed
with those returned earlier. Thus, a prompt return of your
questionnaire would be most appreciated.

I thank you in for your ion

Sincerely yours,

Shawn Rumbolt
Graduate Student
Educational Psychology
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Apartment 7

80 Bowater Drive

Wabush

Newfoundland & Labrador
AOR 1BO

Dear Student:

You were recently selected to participate in a study of rural
Newf land college , being by myself, with the
co-operation of the college you attended. An anonymous
questionnaire surveying pre-college characteristics, first-year
college experiences, as well as student values, suggestions and
reasons for leaving or staying at college, was then forwarded to
you.

The majority of these questionnaires have now been returned
and are ready for processing and analysis. Responses from all
students would provide a more accurate survey of the above
mentioned variables and enable one to make more suggestions to high
school and college officials regarding means to help the rural
student attending college for the first time.

I would like to thank those of you who have returned
completed questionnaires and encourage those who have not to please
do so at their earliest convenience. Completed questionnaires
returned within one week of receiving this letter will be processed

with those returned earlier. Thus, a prompt return of your
questionnaire would be most appreciated.
I thank you in for your ion

Sincerely yours,

Shawn Rumbolt
Graduate Student
Educational Psychology















	001_Cover
	002_Inside Cover
	003_Blank Page
	004_Blank Page
	005_Title Page
	006_Copyright Information
	007_Abstract
	008_Abstract iii
	009_Abstract iv
	010_Acknowledgements
	011_Table of Contents
	012_Table of Contents vii
	013_Table of Contents viii
	014_Table of Contents ix
	015_List of Tables
	016_List of Tables xi
	017_List of Tables xii
	018_List of Tables xiii
	019_List of Tables xiv
	020_Chapter 1 - Page 1
	021_Page 2
	022_Page 3
	023_Page 4
	024_Page 5
	025_Page 6
	026_Page 7
	027_Page 8
	028_Page 9
	029_Page 10
	030_Page 11
	031_Page 12
	032_Page 13
	033_Page 14
	034_Page 15
	035_Chapter 2 - Page 16
	036_Page 17
	037_Page 18
	038_Page 19
	039_Page 20
	040_Page 21
	041_Page 22
	042_Page 23
	043_Page 24
	044_Page 25
	045_Page 26
	046_Page 27
	047_Page 28
	048_Page 29
	049_Page 30
	050_Page 31
	051_Page 32
	052_Page 33
	053_Page 34
	054_Page 35
	055_Page 36
	056_Page 37
	057_Page 38
	058_Page 39
	059_Page 40
	060_Page 41
	061_Page 42
	062_Page 43
	063_Page 44
	064_Page 45
	065_Page 46
	066_Page 47
	067_Page 48
	068_Page 49
	069_Page 50
	070_Page 51
	071_Page 52
	072_Page 53
	073_Page 54
	074_Page 55
	075_Page 56
	076_Page 57
	077_Page 58
	078_Page 59
	079_Page 60
	080_Page 61
	081_Page 62
	082_Page 63
	083_Page 64
	084_Page 65
	085_Page 66
	086_Page 67
	087_Chapter 3 - Page 68
	088_Page 69
	089_Page 70
	090_Page 71
	091_Page 72
	092_Page 73
	093_Page 74
	094_Page 75
	095_Page 76
	096_Page 77
	097_Page 78
	098_Chapter 4 - Page 79
	099_Page 80
	100_Page 81
	101_Page 82
	102_Page 83
	103_Page 84
	104_Page 85
	105_Page 86
	106_Page 87
	107_Page 88
	108_Page 89
	109_Page 90
	110_Page 91
	111_Page 92
	112_Page 93
	113_Page 94
	114_Page 95
	115_Page 96
	116_Page 97
	117_Page 98
	118_Page 99
	119_Page 100
	120_Page 101
	121_Page 102
	122_Page 103
	123_Page 104
	124_Page 105
	125_Page 106
	126_Page 107
	127_Page 108
	128_Page 109
	129_Page 110
	130_Page 111
	131_Page 112
	132_Page 113
	133_Page 114
	134_Page 115
	135_Page 116
	136_Page 117
	137_Page 118
	138_Page 119
	139_Page 120
	140_Page 121
	141_Page 122
	142_Page 123
	143_Page 124
	144_Page 125
	145_Page 126
	146_Page 127
	147_Page 128
	148_Page 129
	149_Page 130
	150_Page 131
	151_Page 132
	152_Page 133
	153_Page 134
	154_Page 135
	155_Page 136
	156_Page 137
	157_Page 138
	158_Page 139
	159_Page 140
	160_Page 141
	161_Page 142
	162_Page 143
	163_Page 144
	164_Page 145
	165_Page 146
	166_Page 147
	167_Page 148
	168_Page 149
	169_Page 150
	170_Page 151
	171_Page 152
	172_Page 153
	173_Page 154
	174_Page 155
	175_Page 156
	176_Page 157
	177_Page 158
	178_Page 159
	179_Page 160
	180_Page 161
	181_Page 162
	182_Page 163
	183_Page 164
	184_Page 165
	185_Page 166
	186_Page 167
	187_Page 168
	188_Page 169
	189_Page 170
	190_Page 171
	191_Page 172
	192_Page 173
	193_Page 174
	194_Page 175
	195_Page 176
	196_Page 177
	197_Page 178
	198_Page 179
	199_Page 180
	200_Page 181
	201_Page 182
	202_Page 183
	203_Page 184
	204_Page 185
	205_Page 186
	206_Page 187
	207_Page 188
	208_Page 189
	209_Page 190
	210_Page 191
	211_Page 192
	212_Page 193
	213_Page 194
	214_Page 195
	215_Page 196
	216_Page 197
	217_Page 198
	218_Page 199
	219_Page 200
	220_Page 201
	221_Page 202
	222_Page 203
	223_Page 204
	224_Page 205
	225_Page 206
	226_Page 207
	227_Page 208
	228_Page 209
	229_Page 210
	230_Page 211
	231_Page 212
	232_Page 213
	233_Page 214
	234_Page 215
	235_Page 216
	236_Page 217
	237_Page 218
	238_Page 219
	239_Page 220
	240_Page 221
	241_Page 222
	242_Page 223
	243_Page 224
	244_Page 225
	245_Page 226
	246_Page 227
	247_Page 228
	248_Chapter 5 - Page 229
	249_Page 230
	250_Page 231
	251_Page 232
	252_Page 233
	253_Page 234
	254_Page 235
	255_Page 236
	256_Page 237
	257_Page 238
	258_Page 239
	259_Page 240
	260_Page 241
	261_Page 242
	262_Page 243
	263_Page 244
	264_Page 245
	265_Page 246
	266_Page 247
	267_Page 248
	268_Page 249
	269_Page 250
	270_Page 251
	271_Page 252
	272_Page 253
	273_Page 254
	274_Page 255
	275_Page 256
	276_Page 257
	277_Page 258
	278_Page 259
	279_Page 260
	280_Page 261
	281_Page 262
	282_Page 263
	283_Page 264
	284_Page 265
	285_Page 266
	286_Page 267
	288_Page 268
	289_Page 269
	291_Page 270
	292_Page 271
	293_Page 272
	294_Page 273
	295_Page 274
	296_Page 275
	297_References
	298_Page 277
	299_Page 278
	300_Page 279
	301_Page 280
	302_Page 281
	303_Page 282
	304_Page 283
	305_Page 284
	306_Page 285
	307_Page 286
	308_Page 287
	309_Page 288
	310_Page 289
	311_Page 290
	312_Appendix A
	313_Page 292
	314_Appendix B
	315_Page 294
	316_Page 295
	317_Page 296
	318_Page 297
	319_Page 298
	320_Page 299
	321_Page 300
	322_Page 301
	323_Appendix C
	324_Page 303
	325_Page 304
	326_Page 305
	327_Page 306
	328_Page 307
	329_Page 308
	330_Page 309
	331_Page 310
	332_Appendix D
	333_Page 312
	334_Appendix E
	335_Page 314
	336_Appendix F
	337_Page 316
	338_Blank Page
	339_Blank Page
	340_Inside Back Cover
	341_Back Cover

