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Abstraét gt O
4 This stud.y was undertaken to ‘analyze the usé af
the cloze procedure as’'a’ tool for impraving remedial

/reading students' use of ° context’ clues in . word -
& 7

ﬂecog-nition. vocabulary -development and reading '

comprehensicn .

% ) . v

The students selected for etudy were three female

-and two -male ﬂtﬁth graders from an elementary scheql .

i ) Canqeptxoxiam'n‘eﬁfounmanm They "attended a reguidr | = i
a.

11 subject areas’ of “the curriculum ’

A classroom

- . ) except. the Language 'Arts Prografn which was - undertuken

in the Learning ‘Resource Room where 1ndividuu1 help was

-given daily by a special "Educa‘tion teacher. & The
3 .

Lo students' ages ranged from nine to eleven ,years. 7

The standardized tests used to obtain data ' were

The weschsler Intelli ence Scale- for children, ’The

T *torge-'rhorndike Intelligence Test, Tﬁ Gates-MacGinitie: - . . /
' Reading Test and The Canadian Test of Basic Skills. -An

v
\ ' analysis of the data indicated that each student was

slightly below average ability in .word recagnitien,

5 4
o= vocabulary developmgnt  and reading c.omprehension /
skills. Teséing, employing a mische analysis, ‘

inventory, t‘urther' indicated thst none.of ‘the st:udent:s




were utilizing contextdal clues to ‘obtain meaning.

The investigator used ;vari?,ﬂs"‘tloze procedure
methods in working with each of the five students over
a ten weck period. The iethods employed were oral
context; content words such as nouns, verbs, adjectives
and adverbs; vowels from selected words; seléctéd words
with only the initial consonant included; omission of
letters from words; deletion of every tenth word and
random deletion of words. At the end of the ten ‘week
study pericd, post-testing was carried out using The
Gates-MacGinitie Reading Test, Level D, Form.2 and
experimenter-written cloze tests.. using cloze p?ssaqes
in which every tehtH word was déleted. This
post-testing provided an evalufition of each student's
reading comprehension and détermined group gains.

The standardized post-fests indicated an.increase
§

from one year to one_year four months on _comprehension_  _

skills and from six months to ome year one-month on
word-recognition and vocabulary development skills. The
expgr’imenmr-wrié_teg cloze tests indicated thai‘: when
c:(ac\: responses were given, the range of scores for the

five students was from 50% to 70%, while the range




of scores when approprut: synenyms wer énrud 'uu kS

from 90% to- 100%. “In addit!.on, atudsnts a he and ut‘

the atudy scored f!'am;&%){ to 100% on cloze 'pasquga

A N
with a readability level of 4.5  as- comgared tp scares b

\ from 60% ‘to 80% on a 2.6 re".dubiiiey level " at,

piet beginning - of the study)’  The'. resuits of
7, - standardized post-tests and- the 'results. of
.experimenter—written cloze tests *1ndicatad thut ';he
cloze procedure was effect!.ve in raising }Ach studen!:'s
_ word recog‘nition, vocabulary de ve 1opmenc and reaz{ing %
. unmprehension skills. . Ak T 2847 “:?‘,
; This study 1ndicatas that the - cloze prccedure is R ;
. an effective teaching<and Eesting 1:001 which should be
: ) consgde{ed as’ parf: of ~ the, regular. curri,culum for > : 1,'
remedial reading students. o B "
. . - ‘ & . id
N
- \ S v
.
4 . Kl
.

v ' ’ * g
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CHAPTER I :

Overview of The Study

3

A
Introduction

p: .
Word recognition, ‘vucabulafry development and

reading compréhension are basic functions in learnin§
toréad and the development of proficiercy in these
functions m'L\a‘g be a major concern in any readmé
programme, regardless of the instructional techrigpes
be;lng used. while it is/true, as Silvaroli 'ana_
- wheelSck (1980), maintain, that “reading cannot take
place unless the T, S— identify and recognize Ehl‘&
printed synbol," (p. 3) recognition of the printed|
symbol“ alone will not‘f ensure x_neanxni_;." Word|

recogni tion,  vocabulary . development . and’ reading

comprehension, together go a long way in enabling the [<

would-be reader to- take information from written’
s;/mbols and reconstruct a meésage. Hence, word
recogni tion, vocabulary development and reading
<omprehension are critical to reading, hgwe\}ér one
defﬁpes ;:hat complex process. .

Accordipg to Goodman (1968), reading is the:
process byfihich readers discover meaning in written

language by actively applying their knowledge of =




language, their past experience’ and their concep®yal
attainments of the processjnq\:!of language informatiol
‘encoded in the Podh of graphic symbols (p. 29). To a
x;reat thcw research in reading suggests  that ~
effective readers are those who reconstruct a written
message in a manner which allows themto gain the
greatest amount of information and meaning from' that
written material.(Goodman, K, 1972; Goodman and Burke;

1972).  Goodman (-1970) refe

\to refdiné as a
psycholinquistic guessing game in which fluent readers,
when trying to reconstruct the meanings which an author
originally encoded in print, have available to them
three major cueing systems: grapho—fshonic, syntactic,
and semantic. He emphasized that fl‘uent rcaders are
able to use syntactic and semantic cues to such a great
extent that in many cases théy need to usc only minimal
Graphic cues. Smith (1975) viewed this $ELE of wakKEig
sense of written language as comprehending or reducing
uncertainty. ’ ’ : s (, .
5 In 1?53, Taylor introduceg a procedure called the
~loze procedurg for measuring the effectiveness of _
print cgmm‘unica}/ipn. This procedure was also helpful in

tcaching all children, espécially those experiencing
ec <




difficulty in reading. Taylor felt that the cloze

procedure was an excellent way to focus on  the

d 1 t of ‘fual cues as aids in  word

recognition, vocabulary development and in reading

mpr . Cloze " forced tpe reader 't‘.o'
deal with the syntactic and semantic cueing systems of
wril:ten languate, . The-~procedure 1nv,olved . the
systematic’ deletl?n of words or portions of words from
selected passages , that the reader. ,must process and

¥ i N

complete for mear:ing 5 . =

Taylor compared the process - individuals go

through in filling in a clcze_ blank to the Ges'tait

theory of closure; in'which the _hunan tendency is to°
see ‘wdmplete . structures in terms of complete
patterns. He defined a cloze unit as "any" single

occurrence of a' successful attempt to  reproduce

accurately a part deleted from a-mess 'ge by deciding,’

from the context that remains, what

he missing “part
should bey (p. 41&). since thie reade must study the
surround1nq context in a message and make a judgmcnc.
Based on his or her understanding [of the aufor's
message, the teacher' can use the .cldze procedure a; a

diggnostic tool to assess the individual's abiliq’p to




use context clues cffectively (Peters, 1975-76; Kennedy
and wcaver, 1973).

' Zintz (1977) noted that the term cloze describes
the tendency of ir)e individual to anticipate what will g
complete an unfinished patfern. In reading, successful
anticipation depends on the ability of the readers -ta
use the context to'identify the.word that will complete
a passage. It is assumed that the b_etter the readers
arc in understanding the passage, the more likely jt is s =
Lha: they will be correct in guessxng the missing wurd

rAcccrd)ng to Dechant (1982), the c’lcze proceduré . i

"may: be usedhgestlmate both thg-&ifficulty level of
materials a e pupil's instru::}al Faaasig level.

It also functions as an effective instructional tool in

developing comprehension by focusing on the use. of

‘contextual cues (both semantic and syntactic) as aids

in word recognition, vocabulary development and reading

* comprehension. -Dechant further eontended ‘that'students hE
j: ;
need to be ¢Bod readers of the context.if they are to

supply the missing word for the blank space in the
e p

- cloze passage. If the students cannot fulfill\ this
task, the cloze precedure may be used to tcach them how
-

to £ind the missing word. N




; s

The present study proposed to use, the cloze

procedure to help refedial studen;:s ‘who were :
experiencing diffi;:ulty in reading to use contestt clueg L
to recognize words and- interpret ) meaning from the
printed page. B
Statement of the Problem . .
Students' skill T usin Gntext meeds iconsteht P
re‘finement. This * skil] becom‘es increasingly more

valuable as a student advances through school.. In-this L

study the cloze procedure wash used as an - instructional
tool with a gro(ip of ~ students in. ‘a remedial ' reading )
class in an attempt to imprové the abili’ty, of these
stydents 6. e S16eH LHIEHEERE 6 recognize words and
‘tc; ‘interpr‘et, more fully, meaning from thegpr—iniledf‘ S
page. Therefore, the research question was: ’“To wh_at
extent does the use of the cloze procedure help improve
the ability of remedial students to Wse context clues
to recognize words effectively and to. interpret the
Tmeaning of words \m the context of sentences? .
“The remedial reading students chosen for this
study were nmot good' readers. * Previous' as’see?sment:s
'had shown " that these students were weak in the
use of context clues to ” recognize words and to .
p
-




obtain meaning from reading passages. This was
indicated by the results of tests of 'student's‘ miscues
as they orally rcad passages from the Classroom Reading
Inventory by Silvarcli ‘(1980).
Purpose of the Study .
The purpbse of the study was to analyze the
effectiveness of using . the cloze proc_e_d"{re with
remedial students as a means of improvihg their use of
context  clues in  word recognition,  vocabulary
development and reading comprefiension. i '
The most basic ‘of all reading skills consists of )
t’he identification and recgqr‘xition of words (Tinker‘ andl
McCullough, 1975). A child wh\c() cannot identify and’
recognize words represented by printed or written
symbols,. will, quite simply, be unable to read.
Furthermore, a child must know the meanings of the
words he is expécze_d to read (Farr and Roser, 1979;
Harris and Sipay, 1979). _ some resecarchérs have
discovered that direct, systematic, well-planned drill
‘on words in context is4aluable o word recognition,
vocabulary development and reading comprehension, *
whereas teaching of words in iqolt;ticn is usually

ineffective (Dechant, 1982). On the other hand, other

/




researchers }\nave felt that some students rely too much

on the contest. Emans (1968) believed that ‘"context
\ R .

clues are seldom adequate alone because they. provide

only one aid to word recognition and vocabulary

| ’
2 development" (p- 299) .. ‘However, the exact meamng,o! a

word very freguently depends upon the context in "which

it occurs.: Congequently, to obtain the exact meanan,v

the child must\comprehend the fest of the words in the

sentence or pagsage.” Do children, without instruction,

achieve adequate techniques of deriving meaning from

|context? ‘Tinker and ficCullough (1968) -indicated in

their study that students could not do this. Steiner,
Wiener, and Cror;‘mver (1971) maintained:

Poor readers fail to extract contektual ‘cfues

essential 'for identification; they sgem to .be

/ i{dentifying words as if the words were unrelated

items unaffected by syntactical or contextual

rlelat.ionships. They' are so preoccup‘*ied Wwith

details that they read a, word into the sentence

that makes little or no sense.  They . struggleé

unsuccessfully tg sound ~out words whose “ meaning

is completely obvions from the surrounding

context’ (p..299).




purkin (1976) claimed that “helping children use
context to identify words is impcrcar. because it ' is
one step in the die®¥tion ' Sf independent children: who
can solve their own reading problems’ (p. 14). As is
the case with every other reading skill "awarendss and
use of contextual aids are best affected by direct
tcaching and continuous  attention" L —
McCullough, 1975:171).  Tinker and McCullough also

claimed that adequate traihing in the use of contextual

i

clucs has helped to develop reading comprehe
Improving reading comprehension is m; important goal, ,
if not the most important goal, of every reading ’
program.

The present study was concerned with' the, extent
to which the use of the clozg procedure can help
improve the ability of remedjal reading students to use
context clues to recoynize words and to interpret the
meaning of words in" the context of sentences. The
study wds desiyned to provide answers to the -following
questiogs: ' . .

1. To' what extent is the cloze procedure

effect ive as a technique to aid students in

word recognition and vocabulary development?




B 5
5 .

e 2. To what extent does the "clo\z;_}asgdure
enhance the studentd' understanding of the
neaping 6f words in ‘e context Of  sentences

¥ _; + @hd, Heneey gheir reading comprehension?

S 3. T what extent can tHe, various deletion *

N i J metm;ds of the ‘cloz‘e pm’cedv:ue.. -including
~ these following, improve students® use of

R , . diozes I ) )

. - (‘a) ‘ oral context, .
% (b) ~ content words - nouns, verbs,
adjectives, adverbs, -
a = (¢) vowels from selected words,
b () selectedﬁﬁ;«x with only the initial
. consonant “included, ’
S (e) onission of letters from words,
: (£) deletion of every tenth word and
(g) random deletion of words.
{/\q Need for the Study
- Research has consistently indicalted that more

study on the cloze procedure is needed;’ since.
its usefylness and value have not yet been fully




10
ascertained or measured. While several studies have

demonstrsted that cloze tasks produce  superior
comprehchsion (Bloomer, 1962; Kennedy and Weaver, 1973;
Helfeldt, 1986; Riley, 1986), other, studies have  found
that cloze tasks produce no better comprehension than
do othevr reading tasks (Heitzman and Bloomer, “1967;
Rye, 1982; Cecil, 1985).

Although research on' the cloze procedure itself
is extensive, and although there is considerable data

§ b : K 2
on using the cloze procedure as a teaching technique,

there is still c?nflictinq results on the 'effeqgt iveness ¥~

of using cloze tasks to increase ..comprehension:
(Coleman, 1968; LaSasso, 1980; McGee, 1981; Johnson,

1984) . Jongsma (1971) found the research to be plagued

with deslgn weaknesses, thercby contributing to the
conflicting results of the data, whereas Grant (1976)
CHEHES] ENAT EHE  EObEAEEN OF ENE  WaNA o he lpEe
proceEe B8 Wi UNSEFICEION] VIS 6 teasH ptudents
to use context clues is somewhat Yambiguous. .White et
. E
A (1981) suggestec limitations on the sensitivity of
cloze procedures =& measure the ability of students to

use informat ion across sentence boundariecs. Sampson et
N

al, (1982) contended that cloze-based evaluations of |

M,




read;ng cumprehensxcn present room far “a greater aﬁunt

in fating read

‘ of subjectivity esponse. g G
% B -\
(On the gther hanld, as early a8 1908,% Huey /
~ oL
. . .
reﬁognized the advantages for readers in seeing words

in a cdntexc rather LhEn as a’ comb&nauon of ind:tvxdual

wcrg}s when he descrmed the "forvard push aharactenzed st

by feel;ngs of expectance cun"cslty _and strain when' a”

persan was shown a-word in context rather than 's'i'nqu
(p. 155) . Huey furtWer emphaslzed thal: meani.ng:' -
domnatésrrhe perceptwn uf words and: phrages and that-
Stumbll{\g and hesltatxq& ).n oral" rea:hng come from too

much at;entxorl to.the '}nechamcs of read)n‘?,‘ especially,

phonicsf and too lit_t-le attent ¥on to the ‘comtext of the
!

passage.
¢

In 1943 Artley wrote that ‘it was impe'éaﬁvé for
chlldren not only to be aware of context clues but to
be .abl.e to u}:xl:ze ;them automnt:cal!y in all th‘.-i.r
.reading. ‘He felt that only by gsinq_cpntex:- could the
reader come-to ol understanding ang interpretation of
thé printed matter. I\rtley s study squasted the - med
sfor instruction in the use of cuntext skurs, “andsnotee
that one way, of ' focysing an.enuon on context is to use

" the cloze procedure as 'an. mscrucmanal dcv:.cl: in
o T g

. . : 4 w” e




teaching reading. s
¥ 14 his study Rye (1980) felt that the use of the
‘cloze procedure, frequently with modifications, can
provide reading teachers with an .interesting and

instructionally sound ,approach for supplementing the

\

basic tfeading program, Baldauf (1981)  further

contended that the cloze procedure is an -effective
)

technique for use in teaching specific reading skills,

.as well as a test of rate and comprehension. Eagan
(1982). also suggested that the. cloze procedure can be
"used both for teaching students how -to read more

competently’ and .for evaluating  their reading

achievement. Hedges et al (1983 proposed using the

cloze procedure as an  instructional technique as well

as for testing. He offered cloze exercises designed to
. - B

teach  vocabulafy, relationships, and personal
involvement. .
In spitc of the amount of research that is

availabke on the cloze procedure, the present

rescarcher has discovered that there is little data

available on using the cloze procedure as a means. of °

improving the use of context -clues with remeédial

reading students. It is for th'\s reason that the




present study may have practical significance ~ in
showing whether’ cloze will enhance word recognition,
vo€abulary development and reading comprehension in

temedial reading students. .

~ * Limitations of the Study

P . Since this study was designed as a case study, it

has certain limitations .which are inherent i this

- :particular approach, The study was conducted with five

: flfth qrade remedial reading students who were randomly

e } ,selected from the remerhal students of one - classroom.

B 5 Since this study was « conducted in one classroom the

fesults cannét be generalized to other schools or
§ e -sghéoi dis't.rvi‘cts.‘.‘ Rather, fhe research findings and
GORGIWELONE [MEAWH EEGH EHe lstedy WEATIISHited ¥S EHE
" séecif&é population chosen.
‘ further linitation may be the 1éngth of' time
% » ' designated for this s.tudy. . The ten week time period,
' while long enouqh to 1nd1cate some potentxal effects of.
.using the cloze ' procedux;e,v may be semewhat short for

. fmdmg out whatietfects might be pos;ible if cloze

were to be used for an entire school yea .

/ L. ‘Additionauy. fio control group was used in this

study, A control ‘group would allow for comparison of
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the yroup of students exposed to the cloze procedure
with a yroup that has not been so exposed.
Organization of the Thesis

Chapter 1 has presentec¢ background information
nocessary for an (mtEsduction Gf the Etuegd ke G
included a statement of the problem, the purpose of the
study, the necd for the:study, sndrens dintestions ©f
the study. A )
In Chapter 1I, The Review of Related Literature,
the first section presents the cloze procedure as a
measure rio,,dotermi:lc the readability of passages. ~The
sccond section presents the cloze procedure as a
technique for teaching in the classroom.
’ In Chapter 111, the mcthods used in conducting
this study are desoribed. Included is a desgription of
the subjects, profiles of each subject, test data and
test scores, a  description of materials, the
introduction of the cloze procedure,-the administration
of the cloze procedure, the cloze scoring methods, and
the sclection of post-tests.

Chapter Iv discusses the analysis of data
gathered on the'clczc procedurc during the ten week

study. Fach week a new aspect of the cloze procedure




715

-

was used and analyzed for results. Week 1 discussed

oral context; week 2 discussed noun deletions; week 3, -

week 5,

initial

verb deletions; week 4, adjective deletions;

adverb delgtions; in week 6, deletions of

consonants were discussed; in week 7, vowels deleted

from selected words were studied; during week 8,

letters including vowels and consonants, were deleted;

in wgek 9, random deletions were discussed; {i week 10, -

post-tests wére administered. The tests included The

and

Gates-MacGinitie Reading Test, Level D, fForm “2
cloze ‘tests consisting of tenth-word deletions.

Chapter V presents answers to the three .research

questions posed by this study. Each question is dealt P

with separately and a summary and discussion of the
s -

findings as they relate to the research questions are
presented. As well, recommendations for further
research are suggested. :

e




CHAPTER II t
Review of Related Literature and Research P
Much has been written about the cloze procedure. . -

The literature on this topic includes a large number of
, research studies as well as general articles. . For
purposes of the present study the literature will be
" reviewed under two topics: The Cloze Procedure As a’
Measure to Determine  the Readability of Passages and
. The Cloze Procedure As a Technique for Teaching in the /
’ Classroom. ﬂ
The Cloze Procedure As a Measure
to Determine the Readability
. . of Cloze Passages
In 1953 at the University of Illinois, Wilson
Taylor introduced a procedure for measuring  the
effectiveness of print communication. This procedure‘,
called the cloze procedure, derive; its name from the
Gestalt concept of closure, which is the tend.ency to

complete a ‘structural whole by filling in a missing

gap. Taylor applied this p by 11y ‘
deleting w&rds in a prose selection, for example, every
Nth word, every tenth word, or N percent of the words
at randomand then asking the reader to réplace the

: /

. 16
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words they had not seen to recrgnté the whole éassaga.
When he.first .introduced this concerpt;‘ ’l'uylor v!‘fmsd
the cloze érocedure as a t;x:l that would also offer ‘a
new approach to determining the readal;ility of .pmueb

material. = i

. Taylor's work encouraged others to study the

rcloze procedure. For. instance, sgveral :1x{v_sut:1gut:ors b

have employed the. cloze ,as a tool to .tg}etgrmine‘

’ objectively the difficulties}eac‘lers encounter ‘in f;rose -

passages (McLeod  and Anderson, ' 1966). . McLeod and

Anderson (1966) used the cloze procedure to 1pvestiéata

" the possibility of employing estimated redundancy rates
a

of words in passages ‘' to assess passage difficulty.

They ?onstrmbed two reaging tests .ﬂhil:h requireld
children to restore the missing 'nord;‘ in a series of
passages. One word in eigh!:' was deleted in ‘each
passage. - “The' cloze test was administered to two
1rf,¢iépenderxt_ groups “of i randamly/selected children at
each érade level from three through seven, and two‘
indeperident ' groups of Un;vqrsity und‘e‘rgradugta
students. The results indicated that "if the word
redundancy ;f passages of English Ur{tten_ ‘pruse is

/estimat:ed from restoration of mutilated versions ‘of
o
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those passages by independent samples af the same
population, then the estimated redundancies vary as
simple powers of one another" (p. 37). McLeod and
Anderson .suggested that this relationship has
significant potential for, readability assessment.
R LY pre——————

established by previous studies, Bormuth (1966) set out
to find improved accuracy in predicting and controlling
the readabllity ‘of. written language. Aormuth  (1966)
identiffed and investigated five problems basic to the
development of sound readability formulae. Cloze -tests
were used to determine the comprehension difficulties
of, passages’and of each word, independent clause, and
SEREERCS LN Ehe/pASEAGeRL”  TWENty pasESges. tn the
areas of literature, history, geography, biology, and

.physical scignce were. selected. The subjects, students

in gradés four tngough eight, were divided into five
form groups. Bormuth concluded:

. ‘First, linguistic variable which he defined as
measures of features of writing style may not”
WeceTaRslly. 'baFe  \IWeAS * WelstichENip 6
comprehension difficulty, but that'the results
of his study.- were inconclusive and further

.
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investigation ;vas necessary’. S’scond, a single
resdability formila' cen. be used to predict
© difficulty at almost uny ](.eval ‘'of. reading
ability. Thir;i. ‘readability formulae are useful

in predicting the difficulty of indiv;duil words,

independent dlau nd seftences. Fourth, there
is room for (improvement in  the validity .of

readability formulae based entirely on linguistic -

variables. Fifth, development ‘of - - 'more

scphisticated linguistic variables will result in

the greatest degree of improvement 1n readability )

prediction (_p. 79).. . L
Studies having shown that the degree of
difficulty of reading material was largely ;;redictublle
at any reading lével, Dupuis (1976) studied the effect
of the cloze procedure on heterogeneously grouped
tenth-grade English students in order to match
students'.-reading level with difficulty level of the
material to be read. 7
" For the pre-test, students read storiés with a
cloze exercise, and for the post-test, they 5umpleted a
mul;;:i}.':le—choice comprehension test. Every fifth word

was | deleted in 'the cloze reading passages, which

e

it
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consisted of 200 word selections. Results indicated
.that correlations between pre~ and post-tests were
significant for both stories. Prediction egquations
were developed which “Supported 48 percent as the
cut-off for minimum comprehension. Dupuis felt that
these rfesults proved the cloze procedure to be Lan
attractive possibility for matching student reading
level with the difficulty level of materfal to be read.
He further felt that cloze might be a . useft
alternative for teachers’who prefer not to re}y‘ on
HOBRAEPALEGd, FOAGING SEOTEE HOF Grouping s:udén:s_ or
readability formulae for measuring the reading
dffficulty of literature. '

By the 1980's the cloze procedure, including
variations of the standard cloze, was subjected to a
fair amount of study and testing. Baldauf and Propst
(1981) employed .the matching cloze to examine the
readability of materials designed for Pacific Island
elementary students whosc second language was English
and  the medium af instruction was English.
However, BEnglish rcadir;g did not commence until the
second grade. Drawing on their experience, Baldauf

and/Propst determined that the - standard cloze




procedure was too difficult for use with beginning

students of this type and, therefore, they employed the

matching c1é:§e. This - necessitated development of
readability gu‘idelines different from those of the.
standard cloze. Baldauf and Prap;t encountered
problems in developing such guidelines.’ The 'problems,
they suggested, reflected the difficulty An finding
EECuREs measurl‘e’é&rof readability for'these_‘pa.rticul'a;
stddents. They determined that the matching 1626
procedure showsd excellent reilsbility. :
Henk\(*ma}) examined gight alternative cloze test
formats (every-fifth/standard, every-ftfth/gued, total
randon/standard; ‘and  total random/cued) fof usé with
Fourth o0 sixth-grade students. In each grade 65
students were randomly assigned to one test format.
Varbatin and. synonynlc Fesponses were scored.  THe
students were administered The Ekwall Reading Inventory
to determine instructional reading Ievels. :  High
positive relationships were observed between verbat{m
and synonymic scorjng across all basic cloze forms. The
study indicated that rione of the fourth-grade cloze
formats was *’significantly felated  to silent
instructional reading levels. At sixth-grade,

21
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appreciable increases in both the concurrent validity
and reliability of the forgats were noted.
Manning (1986) compared the reading achievement
test scores of 239 low-income,” southern, urban black
students in grades three through eight with their
ABTIALY s GongreRend [the soatal studies books used in
their classroons. Achievement scores were obtained
from the reading subtests of The Stanford Achievement
Tests. A cloze passage was developed based on the .
social studies textbook for e.ach grade level. In spite W
of moderately high correlations— between The' Stanford
Reading Test and the results of the cloze passages,
only fifteen percent of the students were actually agle
to degonstrate the ability to read the grade level t;\xt
with success. R
The Cloze Procedure As a Technique
for Teaching in the Classroom
A number of studies have examinéd the cloze
procedure as a technique for classroom teaching. The |
'effectivel:less of the cloze procedure as a method of
teaching word recognition and- ,vocabulary developmeht o
and as a measure of the reader's use of contextual

¢
information have been assessedr The cloze procedure




v 23

.has also been used to examine the effect of deleting

A .
structural parts of words to teach word analysis, and

certain eme-grapl to teach word
attack strategies. ; N : -
Cloze pass‘ages hé;e been * used to meuauac‘

dlfferent aspects ‘of reading comprehension by. deletinq
nouns, verbs, adjectives a'nq adverbs. Deletion ot’
these‘ content words ’}-'Aave focused instruction  on_ the
syntactic contraints ot‘ the la.nguage. For instance,
Rankin (1957) studied the use of’ the plo;e .test to
measure different aspects of reading comprehension,

such as comprehension of specific facts .and

 comprehension of general relationships between 'meas.

He discovered that claze ‘tests constructed by deletl.ng
nouns, verbs, adjectives and adverbs from a reading
passage are primarily a measure of  factual

comprehension. Rankin has demonstrated that cloze

testing is a valid measure for evaluating reading \

~camprehgnsion for most general purposes.
. While various studies have suggested a number of

.
uses for- the cloze procedure, including testing,

" clinical diagnosis and remediation, Bloomer (1962)

investigated the cloze procedure as “a reading




improvement technique for college students. He
concluded that significant increases occurred  in
reading comprehension when cloze procedure exercises
were used in a motivatignal scheme; but increases did
not occur in rate of reading and of vocabulary. He
expressed doubts about the effectiveness of the ' dloze
procedure below junior high school level due to
students' limited abilities in woPd recognition and
vocabulary development at that level.

other studies have raised questions about the use
of the cloze procedure as a technique to improve
reading comprehension. For instance, Mosbérg et . &l

(1968) investigated the relationship between gloze and

multiple-choice tests as measures of reading

comprehension at the fifth and eighth grade levels.

*They concluded that caution should be used _ when

applying cloze test scores as measures of ‘comprehens_ian
until detailed analyses show what the cloze procedure
is measuring and the grade and difficulty ranges for
wliieh bhe close procedure is on spproprbate nensurs,
similiar concerns were raised by Schneyer (1968)
whqgexplored the effects of the cloze procedure upon

the reading comprehension of sixth-grade students. . He




prepared two types of cloze deletions for the® study:

(1y tenth-word deletions anad.(2) ncgn-vaxb © deletions..

The major Hyp is _was

students ‘who‘ cpmp}et;ed a series- of clowe exercises
would achieve siqnsﬁéagny gr'eslce\r improvemént in
freaamg comprehension t_har; did students who haa net
completed such exercsses. Schneyer report:_e(; f.}me “the

students who haa completed the cloze axercises did vnot

show sxgmf;canuy greater _improvement in. redding.

ion. In pting to explain thede  results
schneyer suggested the method could be xmproved through
discussion of the reasons for the appropriateHEBs of
specific words for each blank in the passage.

Rankl.n and overholser (1969) felt that much of

the research to date on con‘textual ! clues was based on

\arbitrary lists of clues rathér. #han clie categories

\dérived frém  empirical ‘investigation of - reader

resporise. Alsc, they wére.concerned that many studies

have been based on a generalized concept of response to
N i & 5

context ratheir than a highly specific respanse to-

particular kinds of context. B
Rankin and, Overholser set out to apply the . clome

procedure to investigate objectively the sensitivity of
it S p
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intermediate grade pupils, to contextual clues. The
_contextual clues were those destribed by Ames' (1965)
Classification Schema of Contextual Aids. _They

administered the Context Test to 208 intermediate grade
studentsl. The Context Test is a d’ar"a gather‘ing_
instrumgnt constructed by using the éloze procedure and
deleting nouns, adjectives, adverbs and verbs. These
deleted words were taken from contexts fulfilling | the
requirements of each clue category established by Ames.

The results suggested that intermediate grade

students can” respond adequately to cértain types of

. clues b’ut,‘ not ‘to others. Rankin and Overholser

conclyded - t,l:ﬁat further research should reveal the

-extent \o)ﬁ}uch sensitivity tio each type of clue can be

" improved wich tra1n1nq. However, as an outgrowth of.

such research, one should learn more about techniques

for teaching thg ability to utilize specific contextual

clues as an imf;ortnnt aspect of réading comprehension.
Bormuth (Lgas) 1ndlcated that .cloze tests were a

suitable alternative to conventxonal multxple-,choxce

reading comprehension tests. To'examme the factor
valicity .of cloze ‘tests. as - measures of reading

. bl . %
comprehension ability; Bormuth ° conducted a , study
: P :




% analyzing the principal components of the ~ correlations

o B among 'rine. .cloze tests and seven multiple-choice
o _comprehension tests. The tests were administered to
- ‘150 subjects .in grades four, ' five, and six. The

‘results ‘indicated that,cloze ~tests made by deleting

évery fifth word measured skills closely related to , or

© " igentical’ to ' those 1 a by . onal

y multiple‘-choice reading cofnprehension tests. Little or
..no evidence was found to suggest that’ the twa typea of

‘ ‘tests might measure different skills. % ..°

T " . 10-asséss ' the effectiveness of -the ' clode

procedure as''a method of teaching. vocabulary, Blackwell

et al (1972) compared the clcze procedure t:o the
3 'dxamati_zation 'techr.lique; Third and fourth grade
» ‘studené‘s“we?g divided into tv»roi;;roups, exPerimental‘ and
control. . An "ahalysis of-th’e data indicated that the.-
cloze procedure wgs effective in teaching vocabulary,
. . s_inée superior vocabulary gains‘ were achieved by the
. N . lexgerimental group. As well, students involved in thls

study found ‘the cloze ‘technique to’ be highly

. .
i 1nterestlng. L e g B

Page {1975) mnvestigated the relationship between

[ performancé ‘on a conventional cloze test and

N
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performance on a post-oral reading cloze test with
students from grades two to six. He concluded that
conventional cloze tests predict literal comprehension
as measured by multiple-choice comprehension tests, and
that the post-oral reading cloze test represents a
valuable link between oral reading performance and
comprehension performance. Hi's -study indicates that
post-oral reading cloze testing is useful in
distinguishing oral reading miscues that relate to
literal comprehension performance from those miscues
that do not. Myers (1976) reviewed the major areas of
research on the cloze procedure and identified as an
important milestone the development by Page (1975) of
the post-oral reading cloze test as an objective.method
of observing comprehension.

Believing that diagnosis is most valid in a
teaching rather than’a testing situation ‘and that cloze

procedures are effective in teaching as well as in

testing, Gunn and Elkins (1976) devised a series of

exercises to be given regularly by teachers in their
third-grade classrooms. Exercises included word
attack, sentence completion, and vocabulary-devélopment

tasks.  Also included 'were exercises which drew
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# attention to the role of function words and checked
students' understanding of the relationships expressed.‘
Results suggested -that besides its diagnostic, value,

. the cloze procedure was :eil‘so effective in raising the

.  students' reading comprehension skills (as measured by

standardized tests) after both an initial and a

subsequent period of eight weeks of treatment. It may

be inferred that the task demands of the exercises, the

language TS FRCASR which foilowea,  and

teacher-directed attention to specific applications all

contributed to growth in the conceptual and linguistic

®  skills which influence comprehensi .

Bortnick and Lopardo (1976) et outl vto sugg‘est‘ to

t‘eachers hew the cloze procedure can be used in the

classroom. They felt. that a major instructional

advantage of the cloze procedure w3s that the

. instruttional passages could be taken from the

;tudents' own assigned texts. A summary of this

s pro’c‘edure was given in terms of trﬂx.e/ following
directions ‘to the students: . s

(1) Read through the 'entire cloze passage

‘silently. This will help to make maximum use

of redundant information and contextual cues
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throughout the passage when students later
attempt to Ai11 in the cloze blanks;

(2) Reread the cloze passage writing in words you
think fit.the blanks. All semantically and
syntactichlly acceptable responses are taken;

(3) Try to offer reasons for your choices for
these blanks. It is not necessary to discuss
every item in a passage. The teacher may pick
certain deletions for discussion; o

(4) Compare your choices _with the original
passage. In I;his comparison, discussion and
teacher guidance will focus on whether
meaning is affected by Ghe acceptance of
certain responses;

(5) Be prepared to discuss both passages  (p.
299).

zintz (1977) felt that a useful variation of. the

cloze procedure was to ,delete preselected words, such

as every Nth noun, verb, adjective or adverb. On the
other hand, 0'Reilly and Streeter (1977) presented the
results of a series of exploratory factor analyses of

a new test of reading comprehension, using a

multiple-choice cloze format which w@s administered to
.




students in grades one to six. These .analysés .were =

conducted in the validation of a tgst designed to

‘measu:e’ a, factor -of literal comprehension independent
- of IQ and inférential reading processes, yet marked by °

ceztain} related types of test items inc].udeé ing

s standardized and other  measures of literai
- .éomprehension ‘(p. 45). Thve‘éactor al}fllytic results of ‘\
" R this study. supported’ the ) conclusion  that
multiple-choxce cloze ‘measured literal ccmgxehension, 1
I . trait €hat is essentially i‘ndependent cf IQ. ' This '
* study also detérmiheg. . 'however, that  the ¥ ’ b
multip‘le-choice-cluze‘ h/a’s minor influence on- )

inferential reading skills and language mechanics:
* To assess whether gains in word recognition,
vacahulary development and reading comprehension would

result from the use of the cloze procedure as a

Ko, teaching ?:echﬁique, Johns (1977) randomfy assigned 221‘
) students in 12 fourth~grade classrooms to one of f;ur, "
. groups - a. control group and groups‘ that were tauéht /
with cloze deletion patterns involving deletion of -~ .

every tenth word, deletion of modifiers,vor deletion/‘of/ ' W
: , . b
nouns, verbs, or both. After a twenty-five week -—

period, Johns found no significant differences in word
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recognitx‘on,' vocabulary development and reading
comprehension amo‘ng the four groups. However, Johns
concluded that teachers may use many strategies to
employ 'cr:; cloze: prochduze :ands in spite ofithe vesuita
of his .‘sr_udy, he believed that cloze still has
potential as a teaching technique. ’

Teachers are often at a disadvantage with

Z : 5
students who are having difficulty comprehending -what

is read (Blachowicz, 1977).  What teachers find lacking R

are specific procedures to develop students'
comprehension strategies. Realizing that the deficiency
existed, Blachowicz (1977) suggested four specific
cloze activities to help students with reading
comprehension. These he identified as eral cloze, the
zip procedure, the maze procg¥ure and the synonym cloze
procedure. ‘
: ~
The oral cloze procedure involves deleting
selected words from high in_terest selections or stories
read aloud. Only selected cor;tent words such as nouns,
verbs, or -adjectives. are omitted and the students
suhply possibilities for these omitted words. .
In the zip procedure, stories or passages are

written on an overhead projection transparency.
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Masking r.age is used to block out dflet:ed words. .As
the children predict and discuss the masked words, the
tape is pulled (or "zipped") so that the readers
receive immediate feedback from the text.

. The maze procedure does not delete words.- RatHer,
two distractors are supplied for each chosen item,

; P
providing a limited. but manageable -choicé format for

the stuflent. The first exercises should provide clear,:

unambiguous choices. As children become more

comfortable ‘with the . procedure, more sophisticated

exercises can be structured. . .
The synonym cloze procedure closely resemble‘s the
standard cloze procedure.’ In the cloze passaqe‘s, words
are dglece’d”'\_and " replaced with lines of a standard
.length. A. synonym/ ot a synonymous phrase is placed
under the space. N : E N *
For many years reading com;}ehension tests have
been used with little concern for construct validity.
More recently, educators havé begun to question these
measures. Bormuth (1970) suggested using systematic
procedures for constructing items. Deck (1977) pointed
out that this lack of congcern for construct validity

stemmed from the lack of a, clear model of
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comprehension. smith (1977) ‘proposed using . the
deletion of words in sentences (cloze procedures) as ‘an
appropriate procedure for measuring the reader's use of
contextual information, since the reader can supply the
missing word only if he/she uses semantic and syntactic
cues provided by the preceding portion of the passage.
eck (1977) investigated the validity of the cloze
rocedure in circumstances where the procedure was
controlled to delete words that require a deeper
understanding of /r.he context before the reader "can
Sup‘ply the missin; word, One hundred and twenty-sik
third-grade an@ 122 sixth-grade students were chosen.
Deck determined that while the sixth—grade students
were more | skilled, both graups could use contextual
T —— uncehi—tajn:y. Deck found that
when words were deleted that required a significantly
high understanding of the context before the reader
would.be able to supply the missing word, a more narrow
range of missing“\words was properly supplied than in
circumstances where less significant words were
deleted. Deck suggested that the procedure was valid
and reliable, but that further testing was hecessary to

determine its full potential.




& 35

Researchers (Bortnick and Lopardo, !.97”61 and

Blachowicz, 1977) have suggested methods of employing

the cloze procedure in classroom teaching. Weaver

(1978-79) suggested the use of a modified cloze
4 -

procedure with students who have difficulty with

particular types of words, in prgse passages. His idea

was

deleted from a passage in Grder to focus atten.uun on’

that words that present difficulty should be -

their usage. Weaver maintained:

‘When students tj.ll' in the blanks in .a ‘cloze
exercise they make use of semantic and syntactic

clues to ir ‘:he missing words;

th.etefoxe, working with students. on cloze
exercises is a useful way to building their
abil&t)s to use context clues in their reading (p.

632).

Richardson (1980) also examined the cloze

ptocedﬁre as a technique for classrcom _teaching. He

believed that although the cloze test had generally

been used to reading ion, it would be

'equally appropriate for wuse as- a teaching tool to

improve comprehension skills. . He felt that teachers

might adapt passages to specific students, . purposes,
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content areas, vocabulary or concepts, as long as the
words in the passage were part of the child's spoken
vocabulary. The pattern of deletions used would tend
to assist the pupil in acquiring specific comprehension
skills._ _Richa:dson looked at the zip procedure as a
tecinique oo, inbroducing Ehe icloze passage: sand
suggested that discussion should follow this technique
to permit. students to - indicate why the word they
provided may be more suitable.- Fichardson suggested
practice sessions of at least twice a week extending
over one semester in order‘ to improve comprehension
skills. .

Fitzgerald (1980) examined the diagnosti
potential of a structured cloze test wused in th

reading measure of the New York State _ Regents

Competency Testing Program. Two passages at the third.

and ' fifth grade levels were administered to 12
low-achieving, fifth-grade , studénts, first in a
standardized cloze format requiring the students to
generate responses and .next, in a structured cloze
format requiring the recognition of the _ correct
resporise. Results indicated that both recognition

tasks produo@@ higher nean scores than did  the
- .
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S o
generation tasks. The analysis' of types of context

2 4
cues indicated that repetition resulted.in the highest
percentage of correct responses with the’ ‘recognition
task.

Steffensen's (1981) study aneatiqaéed one aspect

. of speech/reading comprehension"hetwaen‘ the ability to

select the correct standard English verbal endlnqu (-s

and -ed) -and the ability to recognize the tense of a°

passage when time information was encodad pximnrily 1n

the verbs and advetbs. Subjects were 135 third, sixth
and ninth grade students, who on the .basis of a
sentence repetition task had been ratéd as either black

English vernacular (BEV) or standard English (SE)

speakers. The students were first asked to complete

cloze passages in which content words were deleted ‘and
verbs in the past and present tenses were deleted. . In
a second task, the student supplied tlme adverbials tor
15 short paragraphs ‘written in the past'r' gre:ent, or
future tenses. * On the cloze task, BEV speakers had

significantly more errors in selecting the appropriate

. time adverb(ial %n the basis of tense. These findingn

were attributed to differences that existed in the
7 ;
verbal systems of SE and BEV.
Y /\
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The effects of the cloze procedure on immediate
and delayed recall of good and poor ‘readers were
studied by McGee (1981).  Easy cloze passages were

designed o that all cloze deletjons were successfully

suppli®d by approximately 758 of 78 students used in a

norming process. " Twenty third-grade good-and~ twenty
fiftr}-gr.‘ade poor ‘readers read ar{d recalled an easy
cloze and a normal, non-cloze version' of two expository
passages. " Recalls were scored according to an ana‘lys‘;s
of d;§cnurs’e procedure . Resul;s indicated  that
fifth-grade poor readers remembered .more than did
third-grade good readers immediately after reading and
after a one-week delay.  Moreover, fifth-grade \poor
readers remembered more from reading an easy cloze
passage than from reading a normal passage in immediate
recall. "

Sadoski (1982) studied the relationships between
four indicators of reading comprehension: students'
oral recall of a story, miscues, a post oral-reading
cloze test, and a passage dependent multiple choice
test. Forty-eiqht.fifth-grade students of different
abilifies orally read a complete basal reader story. A

comprchension process (miscue) score” was derjved for
z i
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each 'student, and the students were-given the remaining
c'ompreh‘e‘nsién tasks in counterb;lanced order., Six
. R — un‘esbio‘ns using multiple regression techniqués
_were used to examine the relationships between the,
Ynaicators aid. the students' subscores -in  the pral

recall format for stories as ‘specified in the 'niscue

‘analysis broqedure’s . : sadoski established a

h . - |
torroborative framework between the various indicators,.

uwsing correlation to establish concurrent  and

predictive validity. The Study suggested a degree of

construct  validity for the indicators used and

, " supported miscue theory and leVels-of-processing theory
PO i Y

.in reading comprehension. ?

. ' ) In another study, Sadoski (1982) examined the
' relationships between reported imagery and the
‘comprehension and recall of a story. He suggested that
Iself—reported story climax imagery is related to deeper
levels of processing on reading é’omprehensic;n measures
that do not rely disproportionately oh verbal reasoning

processes. . -
Sampson et al (19&2) examined the cffectiveness

» of instructional cloze in improving - reading - N\

comprehension, :strengthening word recognition and
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.
vocabulary development and encouraging divergent
thinking if third-grade students. On the basis of

their findings, the researchers maintained that the
experimental group did signilflcantly better than the
control grouwp on hoth reading comprehension” and
divergent thinking. There were, however, no
significant differences between the two groups in word
récognition and vocabulary development.
' Summary

The cloze procedure’ was first inttoduced. ‘by
Wilson Taylor in 1953 as a tool that would offer.a new
approach to detormining the readability of prose
materidl. Here the cloze procedure helped to determine
objectively the difficulties readers encountered in
prose passages by investigating the possibility - of
amploying estimated redundancy rates to assess passage
diffivplty.

T number ‘of studies have dealt with the
application of the cloze procedure as a technique for
teaching in the classroom. A major advantage of the
cloze procedure @s a teaching tool is that cloze
pns‘s'agcs can be’ La);en from the students' current

materials.; Some researchers have suggésted a modified
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‘approach with students who have difficulty ‘with

particular types 'of words in prose passaqes. This
appraach inc}uded deleting from a passage the words
that presentad difficulty in QEge¥ to focus -attention
on their usage. Other studies have shown significant
inqreases in 'reading comprehension when cloze procedure
exercxses vere utilized. ’

'rhe uses of the cloze proceﬂure for instructlenal
purposés are numerous and varied., E_‘cx 1nstanue,

students may work together when filling out cloze tests

and thereby learn’ from each other the use of semantic .

* and syntactic - strategies in  determining [Sroper

responses., The ' completed cloze tests whether filled

out by students individually or in  groups, can be'
( .
. effectiyely employed in Lthe' classroom to promote

' students to discuss and give rcasons for their

responses.’ Also, cloZe testing over, different areas of
the curriculum can help students to focus on

daif

betywe lang and _ style. The

effecvti‘veness‘af the cloze procedure. as ametl;cd of

teachmq vocabulary and  word :eccgnition and as a

‘ measure of the reader's use of contextual information

has also been .assessed. Data on these studies have
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indicated that the cloze procedure was effective in
teaching vocabulary and word recogni tion, since
superior vocabulary gains were achieved. More recent
studies have examined the effectiveness of the cloze
procedure in improving' reading comprehension  and
encouraging divergent thinking. Resblts have shov;m a
significant increase in both of thede arcas when the
cloze procedure was employed. 3

Although it is generally accepte‘:ﬂ that .the cloze
prgcedure is a valid research ‘tocll ,and has pr?ctical
application in  the classroom\ as _an  evalyative,
diagnostic_and instructional tool, it is important to
recoqnize its limitations. There 1is no research that
conclusively proves the ecffectiveness of the cloze
procedure in improving students' reading skills. Some
studies have shown good results while others have shown
no significant results. The cloze procedure is not a
valid measure for students who lack word recognition

and vocabulary development skills and while some

researchers have - suggested that the cloze procedure
should not be employed below the fourth-grade level, it
would appear more appropriate to base the decision td&~

use the cloze procedure directly upon an assessment of
S
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the ' word tion and vocabuldry
development skills without reference to grade level.

o <




CHAPTER III
Methodology |
This chapter will deal with the methods used in
conducting this ten week study. Include is a
descriptic;n of the subjects, 7a profile of each subject,
test data and test scores for each, a description of
‘the use of materials, the introduction of the cloze
procedure, a discussion of the administration of the
cloze procedure, the cloze scoring method, and the
selection of post-tests. . -
’i‘o protect the identity of the five ’subjects
involved in this study, each subject has been given a
fictitious name.
% Description of Subjects

Participants of this study were five fifth-grade

from an el y school in Conception Bay,
Newfoundland. These students attended a  regular
classroom for all subject areas of the curriculum
except the Langu.age Arts Program. For this program .

they attended a Learning Resource Room where individual

‘help was given daily by a Special Education teacher.

Through teacher observation and standardized testing in
reading, it was deemed necessary that these students

44
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shoulg receive extra help, either on a or)u/e-to-ohe basis
or in a small-group situation. Because . they were
reading below grade l.eve?. by two or three years and
wére not utilizing contextual clue’s_ to obtain meaning,

the researcher felt that these students would be - good

g < -/
candidates for the present study.

Student Profiles d £

Sharon iy

sharon was ten ‘years, five months old when she

was referred by her classroom teacher for .private

diagnosis and remedial teaching. She had- been

experiencing difficulty since grade two because -of
persisterit lack of progress in reading comprehension.
In addition to school efforts, _Sharon's mother had
tried unsuccessfully to teach her, and the complete
failure of all efforts convinced the parents that help
was needed. A series of informal reading assessments
were given by the Guidance Cot‘msellor'am‘i. Language Arts
‘Coordinator. When asked to read orally a passage from
the grade five Nelson Program No‘thern Lights, and
Fireflies, Sharon read very-slowly and hesitantly in a
word-by-word fashion. She tended to substitute or ,a;jd
familiar words and phrases rather than read the précise
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text. Her sight vocabulary, was limited and she did not
make any attempt to decode new words. She knew the
sounds of all  consonants and vowels; her blending
ability was good. Typical word recognition errors were
has for is and it for in. There were a few reversals

~ suwch as was for saw.  Consequently, with ' the
foperation of the school.and her parents, Sharon ‘was
chosen as a.candidate for the present scﬁéy. An effort
was then made to use the cloze ptAcedure exercises as a
tool.to help improve her areas of weakness.

Rllen was nine years, eleven months old when she
was referred by her classroom teacher for reading
diagnosis. The Guidance Counsellor, together with the
Lanquue Ar’ts Coordinator, gave Ellen a series of
informal reading asséssments. When tested on oral
reading in a scries of graded readers, Ellen made a
great many crrors. Her reading was slow, inaccurate,

and expressionless

Most of her errors were
mispronunciations, with some omissions and repetitions.
She seemed to try to sound out unfamiliar words through.
the“use. of phonics. She did at times confuse Im| and

Inl, and |b| and |d|. In a sample phonics lesson she




had difficulty with some- of the individual letter
sounds but showed excellent blending ability.

Alth&ugh she tried to use a phoni‘cs approagh,
many of Ellen's attempts at spelling showed a lack of
phonic awareness. Consequently shé had beeh placed in
a remedial reading group. for two school terms but was
making very little progress in re.;ding." ﬁnr\’parents
were.contacted, and permission was granted }or the
invest,;gatbr to incluge Ellen as'3 candidate for. the
present study. In the study, ¢loze procedure exercises
were used as a tool to help improve Ellen's word
recognition skills, vocabulary development and
‘comprehension abilities. )
Bre'nda

h Brenda was nine years, ten months old when she
was re@erred for clinical diagnosis by her cla‘é/room
teacher as a result of her lack of progress in. rv:/:ding.

The Guidance Counsellor, -in conjunction with the

'Language Arts Coordinator, performed several individual

educational assessments on Brenda. When reading aloud,

she tended to hesitate and repeat frequently, and made
many errors in word recognition and vocabulary

development. She read word-by-word in a.monotone. In
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silent reading she read very slowly and with 1lip
movements. LN

Tests of phonic knowledge showed that she was
unfamiliar with some of the short vt;wel sounds and with
some consonant sounds. A marked confusion between |[m|

and |n| waf"evident. She tried to attack new words by

spelling them and by gufssing from the general

configuration or the beginning of the word. Some

errors were him for her, window for wander, passing for
passenger. In sample lessons she did well with both a
phonic approach and a visgalznster wettion of woEa
study. Her spelling was at second-grade level, and
ifvolved confusions, phonic inaccuracies, and disregard
of word endings similar to the errors in her réading.

As a result she had difficulty coping in the regular

classroom, and was placed in a Special Education

Classroom. Her mother wyas contacted and seemed very
pleased that Brenda was receiving help. She granted
permjssion for Brenda to be included as a candidate for
the present studyv. The cloze procedure exercises were
used in an attempt to reduce Brenda's difficulty with

reading.




+Simon

-
Simon was eleven years, six months old when he

was referred for ; diagnostic examin{ation to study h;s
disability in reading and spelling. - He was already a
year older than his classmates in the fifth grade.  The
Guidance Counsellor and | the Language Arts Coordinator

performed a_ numher of individual _educational

assessments on Simon.' When asked to read silently he

read very slowly and with 1ip movements..When reading
orally, he hesitated and -repeated frequently, making
many errors.. in word recognition and  vocabulary
development. He seémed to try to sound out unfamiliar
words, using phonemic strategies. His knowledge of
phonics, however, was'very weak. He often contised the
Ib| and |d| and the |p| and |c;|: He tried to attack

new words by spelling thet and by ‘guessing from the

~general conﬁ'?ura:ion or the beginming of the word.

Simon's parents were very concerned . about ' his
difficulties in both reading and spelling. With their
permission and with the permission of the school, Simon
was chosen as a candidate for the present study.’ As a
tool " to help .difprove . Simon's word recognition,

vocabulary development and comprehension abilities,

b
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cloze procedure exercises were us

Grant was ten years, two months old when ne was
referred for individual diagnosis and remedial teaching
because of his lack of prograss in his schoolwork,
es:pecia‘lly in reading. The Guidance Counsellor iri
conjunction wfith the Language Arts - coordinaéof,
performed sevdral individual educational assessments on

Grant. In oral reading hé often hesitated and repeated

\woms frequently. His reading was slow, halting,,
tnaccufate, and expressmhle’ss; Most of his errors
cuge //ruif‘-pr‘onunc)ations, with some ° omissions and
repetitions. Grant seemed. to try to sound out
unfamiliar words, using phonemic strategies. His
knowledge of phonics was meager. -He confuséd'|b| and
[al; Ipl and Iql; and |yl and |w|. He ‘tended to

pronounce all vowels as |uh|. The only two-letter
combinations he’ coulq pronounce were |ee| and |oo|. As
s result of his lack of knowledge of letter sounds and
phonograms, his phonic efforts were almost aluways
unsuccessful. )

In spelling, he tried to use a phonic approach,
.as shown in such attempts as yous for us, lev for

leave, and bot for bought. Letter confusions were
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“shown in~ errors like soma for summer, and moit for

night. . . )
LT o : E
As a result of his| difficulties with reading
comprehension, word, recognition and vacgbulary
development, Grant was placed in ‘a Special Education
Classroom for the total Language Arts Program‘ 1t was
felt that this  type of classroom would meet his
mdwxdual needs. Permission was granted by ‘the parents
and the sehool to'include Grant as a chndidate for the
present study. Various types' of cloze procedure
exercises were given to Grant to help with his areas of
weaknesses. '
- Test Data
The test data gathered on each student consisted

of The Wechsler Intelligence Scale fof' Children,

'Lorge—’rhorr{dike Intelligence Test, Canadian Test of

Basic_Skills and The Gates-MacGinitie Reading Test. The
overall testing results placed each student slightly
below average ‘ability in word-recognition, vocabulary

development and reading comprehension skills on The

Gates-MacGinitie Reading Test and The Canadian Test of
Basic Skills. 'Weaknesses were shown in both the verbal
‘and | ﬁan—verbal subtests of The Lorge-Thorndike
Intelligence Test. '
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A study of their miscues as they orally read

passages from The Classroom ~Reading Inventory by

i
Silveroli (1980) indicated that none of the students
—~

weré using context clues to obtain meaning.

Table 1

Scores _on ‘The_Wechsler Intelligence Scale for Children
(1984)

Students verbal Non“-Verbal Full-Scale
S
sharon 80 85 82
iy 82 90 .86
Brenda 75 80 78
Simon 95 90 93
Grant ;s 101 98




Table 2

"

Scores on The Lorge-Thormdike Intelligence Test (1984)

-
" Students verbal Non-Verbal
Sharon 80 82
Ellen 80 85
-
Brenda 80 82 ,
Simon 92 95
Grant -90 104




Table 3

Scores or _Vocabulary and Comé;ehensian Subtests on The '

54

Gates-MacGinitie Reading Test- (March, 1984)

Students - Vocabulary | Comprehension -
sharba 3.x]
Ellen 3.0
Brenda N 2.0 ’
Simon 3.2 %
Grant 2.9

»




"Table 4 <
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- Scores on__the Compriehension Subtest of The Canadian
.Test of Basic Skills (March, 1984) ’
e > ——
$ Students -~~~ - Comprahension
. sharon - v 3.0 7
v Ellen 3.2
Brenda ' 2.5
Simon 3.0
’ Grant 3.2
i v
A T
2
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From studying the results of K the standardized
testing and their miscues in -using The Silvaroli
Reading Inventory, the researcher observed that these
five remedial students shared similar problems. They
all encountered difficulty in word recognition,
vocabulary development and reading comprehension. A
study of the school 'records indicated that they all
were very close in age and had similar cultural . and
social backgrounds. Based on this inform?tiop,b the
rescarcher considered it~ necessary  to emp:loy a

procedure that would help overcome their difficulties

related to reading. Since a major difficulty seemed to

be lack of wutilization of contextual clues to’ obtain
meaning, the researcl;e.r decided to relate a number of
short stories to various ?s}:ects of the cloze procedure
to aid in the development of the usé of context clues.
Materials .

During a discussion period, prior to the study,

the students indicated their mogt favoured stories.
Thesé stories were related to animals, fantasy, history
and science. Thcrcfore,A for their study, the students
were given a sefics of Vshor: stories related to ‘their

{




interests. These stories were obtained from The

Scientific Research Associates Rate Builders

Collection, the students' basal’ reading series and
various library books (see Appendices, pp. 179 - 253
forﬂsamples). The“ stq_ries ranéed in length t‘ré'm/so -
270 words, -with i.ive to ten,c_lelecion\s per story.

. The Scientific Research Associates Rate‘Builders,

which are part of the SRA Reading Laboratory Kit by
Parker (1969), consisted predominantly of concise
A

ron-fiction selections covering a wide range of topics.

" Included were items on physical, biological and social

sciences, history, and human interest. Each selection
was assigned a reading difficulty level by SRA based on
the SRA Reading Formula, sometimes in conjunction with
other reading formulae such as the S;?nehe (1953) or
Lorge (1944) formulae. Initially, thirty passages were
selected at random with difficulty levels ranging from
second to fifth grade level. The length of thé
passages varied from: 75 wor’-ds for second grade passages
;:o 200 words for fifth grade -passages. Only twenty of
these '»thirEy passages’ were given to the students (See
Appendices, pp. 181, 182, 183, 139,.192. 194, 196, 198,

200, 202, 207, 208, 209; 211, 214, 216, 217, 221, 222,

a.
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223 for passages).
The basal reader selected for this study was the
students' own reading text. It was The Open Highways

Series, Discovering Treasure, Level 5 (Gage, 1974).

Discovering Treasure was geared to meet . the needs of

students who were encountering difficulty in re&ding,
and had a readability level of grade three. Each of
‘The Open liighways Series is two years below the grade
level in readability. The reading selections chosen
included a variet}y of forms-stories, poenms, play’s.
articles and  interviews. ‘After each selection
opportunities fbr productive group experiences and for
individual related activities . were provided.
Initially, ten passages were selected for the present
study, with difficulty levels ranging from second to
[ifth grade, according to the Fry Readability Formula.
passages ranged in ieng'th'fvfrom 80 - 200 words - 80
words at the second grade leveliand 200 words at the
fifth grade level. only five of these ten passages
were given to the students (see Appendix, pp. 190, 185,
203, 212, 218 for passages).

Ten library books fraom the Curriculum Materials
»

.+~ Center at the Memorial University of Newfoundland were




" four of the ten stories selected were given to the

’
stories).

! I 11

’

chosen for this study. The particfxiu -books were
chosen because of the‘ir interest appeal. Realistic
animal stories, fantasy, folk tales, ar;d myths v;re
selected. The grade level of the stories, based on the
Ery Readability Formula, ranged from 2.0 to"5.0. The
passages.ranged in length;?' 60 words Eor[tl’ié’ 2.0

grade level to 270 words for'the 5.0 grade level. Only.

students '(See Appendix, pp. 185, 186, 187, 205 for

Int/raducticn of the Cloze Procedure ;
Thré'ugh&xt the ten week study the investigator
employed cloze procedure exercises with each of the
five remedial reading students. The cloze procedure
was used as a means of improving tHe<dbility of these
remed;al reading students to use context clues in word

Tecegnition, vocabulary development and reading

. comprehension. Each week of the stufly a new cloze

procedure was employed, utilizing various deletion
methdés such as deletion of nouns, verbs, ‘;djectives,
and adv‘e’;bs from reading passages; deletion of vowels
from selected words; sclected words with 'only the

initial consonant included; one underline for each
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L4
letter omitted; every Nth word deletion, example, every

tenth'word, and N% of the words at random, example,
random deletions. The cloze exercises were completed
dur‘;{)g three one-half hour sessions per week for the
duration of the study. '

The researcher spent the first week of the study
gett¥hg acquainted with the students, building a

rapport, and introducing them to the cloze procedure.

She explained the méaning of the cloze procedure,;

giving numerous examples from the chalkbecard. During

the next session, the researcher read a fantasy story

entitled Amelia Bedelia by Peggy Parish, deleting words
as she ‘éead.' The students were to write down what they
thought the missing wp;ds would be. When the story was
completed, the students were invited to suggest
appropriate words for the blank spaces, and to discuss
why certain words were chosen over others‘. The
students were all familiar with .the story read,
therefore they contributed reasonable responses to the’
discussion. Upon completibn of this exercise, the
researcher took the students to. the school library to
chbose books they wanted to’ have read. A paragraph

from cach student's book was read orally by the




_researcher.  Words were deleted and students said. or

jotted down what they thm_ng-nt i the deleted words .were.
At the completion of these deletions the students were
" tnvolved*in a discussion of why certain words were or
were not appropriate. ' i ’
Throughout the _ten week‘;’tudy. various cliqze 1
passages, *. invdlving ) both . oral‘ and\._.);;lritten
commuriicatt/ron, were given (Séé Appendix, pp. 180» - 183
oral Ccntex\:). o 'Dele\:i‘ona .included- (1) content words

such’as ‘nound, verbs, adjectives and adverbs, (2)

vowels from selected.words, (3) selected words with

+

only the initial consonant included, (4) omission of _
letters from words, (5) Seletion of every tenth word-

and (6) random deletion of words.

The .students involved in this study took a long
period of time to complete cach task, and were
therefo{;e given only ione ,c_l/pze passage a day to
complete and discuss. The researcher considered it
important that the participants be allowed sufficient
time for the exercises. This approach is supported by

Schoelles (1971) who maintained: /

A student must comprehend what he is reading to
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do well using the cloze procedure.  However,  /

there is no time limit on the cloze, hence the ! ’ 3

slow, careful reader scores well while the fast .

random guesser does not (p. 79). ’

Administration of the Cloze P‘rocedure

The use of the context cue is ~a powerful word s
recognition and vocabulary development stratégy . both R
for the beginning reader apd the more advanced reader.
Morcover, it is a strategy that is most often employed
by the efficient adult reader (Bortnick ard Lopardo,’ .

1973). As a result instructional programs in reading

at all levels should provide for systematic instruction
in this word recognition and vocabulary development
strategy. The cloze procedure, therefore, lends itself
to instruction in the use’ of contextual cuyes as a

reading strategy. It. can also be cffectively used to

teach o"é‘hc‘r aspects of the reading ’program s‘ucl\ as word
analysié and i/ccabula{y development . vTho researcher
administered the cloze mcu'hmue in this study by
adapting the procedures followed by Donald Richardson
(1960) and the procedures followed by Robert Bortnick

and Genevieve Lopardo (1973). The procedural steps

- / were: ) :
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(1) To help motivate the students, the researcher
i provided some information about a passage and’-
- a geneiral indication of its content; ~

(2) Oral context was then employed. Here the

researcher read passages orally and discussed
~

Y ———yora=by=word why Certain words seemed to be
B . /

appropr%e for a.:qivén blank and why other

= G words were inappx/r’opri‘ate; P
* {3) Next, the resea;chéi read an oral panéage and
asked the students to record theix;’ answers in

written form. Discussion followed;
(4) The researcher' then presented a passage in
written form with a selection of words for
‘ each blapk. Students were asked to underline
. the word they thought most appropriate for
the blank. Discussion followed; " -

(5) The studenes were given an entire cloze
b passage and. were igstructe8 to read this
passage silently. The students then
attempted to fill in the .cloze passages,
writing in words they thought would fit the
blank. All semantically and syntactiéally

appropriate responses were accepted.

o




(6)

The

~

Afterwards, the students were asked to offer
reasons for their choices. The researcher
chose certain deletions for discussion;

The students were then asked to compare their
choices with the original, unmutilated
passage.

preceding instructional procedure was then

varied in this study by the use of different types .of

cloze passages to focus on different aspects of reading

instruction. The researcher therefore presented the

written context with the following deletions included‘.’

(a) Cloze passages were prepared deleting certain

(b

(c

content words such as nouns, verbs,
adjectives and adverbs. This was to focus
instruction on the syntactic constraints of
the language;

Cloze passages were prepared, déleting pax‘t§
of words to help focus instruction on word
analysis strategies; for example, ~deleting
all of the letters in a word except the
initial consonant;

Cloze passages were prepared using one

ubderline for each letter ‘omitted in the

64
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deleted word. This was another means of
focusing instruction on word analysis -

strategies;

(d) cloze pashagé‘svrvye:e prepared in which items

phoneme=-graphene

cozrespoﬁdens:es were delgted. for  example,
E =R h —
all the vowels from selected words. This was

o used to, focus instruction on word

analysis strategies; o . =

(e) The researcher presented written Context with

random deletions.  The Weleted words were
lis§ed at the bottom of the page and students
supplied the appropriate wards in written

form. Discussion followed; ~

(f) The researcher presented in written form the

context containing tenth-word deletions. The

students then responded to these delations.
-

Discussions followed.

Random deletions and tenth-word deletions were

employed to gfve “.the researcher a better idea of how

well students could comprehénd pésaaqes when only a

certain number-of words intervened between each item.

The smaller cloze passages of about 60 - 100 words had

£
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/

bof. the first and ‘last lines intact, while the longer
passages of 150 - 270 words had the first and last
paragraphs intact.

Cloze Scoring Method

Each child received two scores, one based on the~

aumber of exact responses and one HESED o8 TS PuBBeE
of acceptable synonyms. Synonyms were a’ll;)wed gecause
Lhe rescarcher wanted to focus instruction on word
; recoynition lan(,! vocabulary development. Supplied words
were couvsdl ms commock despite spelling errors, if the
supplied words were clearly recognizahle and

appropriate.

For the purposes of this study, the researcher ,

accepted the following definitions: Synonym: "A is a

synonym of B if A and B have thé same meaning " (Asher
ot al. 1976). SPMwMms in context: "A and B are

synonyms in the context of a passage if they maintain
the mcanl;m of the_sentence and of the passage intended
by the author” (Asher et al. 1976).

Therefore, in judging whother' or not words were
synonyms in the cofitext of the passage, the researcher
checked that part of the passage immediately before and
immediatoly aftor the blank. )

Al




’3 In judging words as synonyms, spelling errors did

not count unless they led to a‘ change in tense or’

original word; = thus was ‘and ¥s are nbt :synonyms “in’

context nor are is and are. The words were also't3 “be .,

—o‘f the sa;’ne grammatical ,case; thus we and us are ot
. ‘synonyms in context. “A.s well, ,the‘ synonyms were to be
gram}naticauy correct ‘with respect to the sentence,
thus";\'and an would not be synonyms. -
Selection of Post-Tests -

L 3 During the final week ‘of this study, post-testing
was done to further evaluate each student's reading
& . comprehension and to determine gro.up gains at the end
5 of the study. Two types of {e;sting were given:  The
L Gates-MacGinitie Reading Test, Level D, Form 2,
N Cana’dian Edition and _experimenter-written cloze tests
Gsing tenth-word deletions. The material utilized for
the cloze tests consisted of thr‘ee ' 184 word passages

*» ranging in readabtiity grade. levels of 4.@ s 4.5, .
“Tnese passages were taken from th; SRA Rate Builders

'and included the top’icg of science and history. -

S— .
Each stugent was given a copy of the three cloze

R
number. For example choose and boys. The synonym in

context was to be of the -same terise and number' as  the 3,

B Ty
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passages and was told that all three passages must be
completed in sixty minutes. The researcher allowed for
exact responses and appropriate synonyms when scoring
these cloze passages. All five students completed the
threc passages in one session and the vocabulary and

comprehension subtests of The Gates-MacGinitie Reading
5td in two class sessions. ”

Te

Summary

The participants of this study were five
fifth-grade students from an elementary school in
Conception Bay, New{aundland, These 'studenvts attended
a regular classroom for all subject areas of the
curriculum éxcept the Language Arts Program.  Because
clisy yiers: PeAding, belaw qrEds level by two to three
yoars, thpy attended a Learning Resource Room where
individual help was given daily by a Special Education
teacher. From studying the results of the standardized

testing and their miscues using The Silvaroli Reading

Inventory, the researcher observed that all five
remedial students shared similar problems. They all

encounterod difffeulty in word gecognition, vocabulary

development-and reading comprehension. A study of the

school records indicated that they were very close in




' : .

_ age and had similar cultural and social backgrounds. .

With this evidence, the researcher felt it necessary to .
employ various cloze ‘procedure engcises- to ‘help
P overcome difficulties related . to x‘ead’ing.} " various
deletion mef.hédg of the cloze 'prn‘cadute were given over

- the ten week p‘eri.od‘ of the study. ]
' To ‘further evaluate ‘each student's. reading
compréhension ,ar‘:_d to dete:lnine group ga{ni_at the end
of the study, post-te‘sting was qone. The two types of
testing were The Gates-MacGin{tie Reading Test, ~Level
D, Form2 and experimenter-written cloze tests using
'tench—wo:d deletions. All three cloze pasﬂaq‘es were
completed in one session and The Gates-MacGinitie

Reading Test in two class sessions. -~ ¥ : .




CHAPTER IV
Analysis of Data uurmé Ten Week Study
! Introduction -
The purpose of this chapter 1is to provide, a
detailed analysis of the data gathered during the ten

waeks of the study. Each week a new cloze procedure was

enployed, u utilizing-various deletion methods. During

weak one oral context was introduced as a motivational
technique for the xnrroduction of the cloze procedure;
during weeks 'two, three, four and ' five content words
‘k’unely' nouns, verbs, adjectives, and adverbs * iens
introduced, while in weeks Six, seven, and eight the
cloze procedurc was utilized to help students improve
their word analysis strategies. The procédures used
were vowels from sclectéd words; selected words with
only the initial consonant included-and omission of
letters from words. — Random deletions wére employed
during week nine  to give the: reseq‘;cner a better
idea of how well” student ~ould comprehend
passages when a certain number of words . intervened
hctwécn cach ' item.’ During week ten, tenth-word
deletions were. introduced for the purpose of assisting
the students tn acquiring specific comprehension

70
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skills. Each week short ading passages were_ given,
with speciﬂc xnattuction- for these pllquEQ‘ .
Week 1: oral Context _

During the first: week of  .this study and

thr v t - weeks, st met for ch;agr
'one-half hour seuslons per week. Th; school 'c;_ﬁeteri;
was designaced as the meeting place, is!.nce it was the
only space available. The sessions were held on
Monday, Wegnesday and Friday from 10:00 =~ 10:30 a.m.
The cloze/technique was admiqibt?red by adapting the
procedures of M-:_hﬁardson (1980) -and Bortnick and

Lopardo (1973). As an introduction  to the cioze 2

procedure, the researcher’ began the flxn. aennlon of* -

week one by explaining to the students$ that a- pn_suaqe

would be taken from the grade five Open Highways. Seri.ea
3

. = Discovering ,/Treasure. 'l'he story was entitled "'l'he

Case of the Scattered Cards" by Donald J. SoBol, from
the book Encyclopedia Brown. The re®earcher gave the
students a ‘qenerul indication of thee content of the
story durl&ng which the following infotn}utiol; was
pgovlded: ! '

' Mr. and Mrs. Brown named their son Leroy. Hib

teacher caued him that, too. Everyone eclse
.

SR

rv
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: called hi;nl Encyclopedia. Leroy was like an

. encyclopedia. His head was filled with many®
- facts.- In this story he uses his head to solve a
mystery. (p. 12). " ’ .

The reseatcher then reaq the story to the
students, deleting vﬁnrds as she read. The students

& " were given an opportunity to aiscuss what they thought

each deleted w::rd would be. All suggestions were

written on t’im chalkboard. When the story was

completed, the students were engaged in a discyssion as

to why certain suggested words seemed appropriate for a

given blank and why other words were inappropriate.

For example, in gne case the sentence read "As soon as

he had finisfied breakfast, he printed fifty handbills

to-advertise his (dc&ccti;}e) agency, " four out of five

students said the wo‘td was detective, while one said
‘. the word was expensive. When they were askea why the
word detective was lused, one child explained,
YEncyclopedia Brown alwéys wanted to be a ' detective ’ ®
N awhen hc; 'gr’cw up; but one 'day he made up his mind he o -

- wouid not f to become a detective, he was going to

- go into tfie detective business right away." This *
answer was Eppibﬁriate, since it related to the context N

‘ '
e : . o
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of the paragraph preceding the deletion. The one
- student who used the  word expenné;e - said that to
eperate an agency would be expenslve. This atuﬂant did

ﬂ’at relate her answer to the eunte t of the/pnragnph.‘
This vzso-mu'd passage cunsis&\d of ten deletions

and' “had a readability level of '3.0 on. the Fry

Readabili{y Scale. The first and last paragraphs were -

" left' intact. Since this passage was used ‘as an

introduction to the cloze procedure, endugh information .

was provided in the first and last paraéraphs to ,allow
the students to x:elat'e their deletions to previous
context, and to give them encouragement in/ge"r.ting most
of their deletions correct. Furthermore‘, 'the

had prior kn&wledga of this passaqe becnlé

classroom teacher had dealt with it 1n class.

The average scor€ of 86% on this passage
indicated that students were utilizinq context clues to

- answer the deletions. ; However, tj)e resenrcher felt
that: this - high perfo;mance level Vmight, 1n part at!
ieast be ‘étcributable to the fuét that this puseaqé
had already been ‘dealt with in §He regular classroom by

the“clasat’onm toacher. Also, both tho ‘first and last

2
paragraphs were  kept . intﬁu:\"to provide enough
]

v ~/>‘

N
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info{nlaticn about the context so that s,tudentsr could
betr.ér comprehend what they were reading. Students did
not use syr;onyms in this passage even % though
_appropriate synonyms would have been accepted.

Because the researcher was ‘interested in finding
out how 'well the students would 'perform on the cloze

procedure, given an unfamiliar stsaqe, a_ passage
.

consisting of 64 words and ten deletions was given.

This passage had a readability level of 2.6 and was
taken from the SRA Rate Builders. The title was

"hlephan‘s Live in Zoos." As .tpe researcher read the

passage, omitting wordé while reading, students were -

asked to record their answers in written form.
!
The following table indicates the percentage of

exact responscs. A

/.




Table 5 . T 4

Exact Responses for the Passage lephants Live in

Zoos"™ & } oy ki
Studer ige of Exact L
. Sharor b ) 70% .
‘ Ellen . 80%
‘e’ Brenda : 70 0
! . simon . ; 60% : 1

Grant 70% r

2
 J -

The average score of -70% indicates that unhants

did not do as well with this passage as with the ‘Hrng,

even though the reading level was lower. - Tﬁe

researcher postulated that this was because the passage,
was unfamiliar to the students. . D

Some of the incorrect deletions did nof relate to

the contgxt of the .pagsage in ‘"Elephants do many things

atl school. l'l‘h‘ey .learn their Iw."" Only c;wo atudex)hs

. . used thé context of ::h‘e‘ sentence to get the word _i_!AH!B.

The other students used words such as friends, _8chool,
. . 5
\
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homework. In addition, these students were unsure of
their redsons for choosing the words they did. They
expréssed surprise at.-the suggestion that glephants

went to school and were given namss.

A second l.' was to the ~ .~

This time . the researcher presented the passage . in
written form with a selection of words for each blank.
st_udencs were asked to underline the word that they
thought most appropriéte for the blank, This §7-word
«passage taken from the SRA Rate Builders was given the
‘title "Desert Camels." It . consisted of eight -
deletions, with a readability of 2.8. Students were
-asked to wofk individually on the passage and \we:e
instructed to choose for each deletion one of the three
words enclosed in brackets. Three students had 'seven
out of eight deletions correct while two stude_ntsr had
six‘out o.f eight correct. When the students. were asked
to review the passaée to find better answers, all
1a;udmn:si found the correjnt answers.- A discussion of
")

the deletions indicated t

some students were using

.
context to find the exact- responses. (| An example of
~

1
this may be seen in the following: "This makes him .

worth a great deal to the people of the (land, country,
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'desért).‘ One student e‘xplained that “Since camels’

usually live in déeserts," desert  was the bettdr word:’

The percentage of exact responses is shown in Table .6

=

Table 6 - 5 s = & A

Exact Responses for the Passage "Desert Camels"

ge of Exact,

sharon. A . 87.5% N
" Ellen 87.5%
’/‘ Brenda 75%
Simon 3 . 87.5%
Grant ! sk

’

- v

i - ¥ '

The average of 82.5%\ on this passage indicated
thsn: the oyerall performa}\ce of the studen}:é was good.”

In the ‘third passage the )'studenr.s were first

instructed to read the passage silently. This was to

help make maximum .use of ‘redundant information and -

\contextual clues. Next,students were instructed to

fill in the cloze passage, ﬁritgng in. wodrds they

' Al ) - . '




y

78

thought would fit the blanks. All semantically and
syntactically acceptable respondes were taken. This
66-word passage, taken from the SRA Rate Builders, and

" consisted of

given the title | "The sport éf Fishing;
eight deletions. Its rea.;iabnity level was 2.8. The
average score of 80% indicated that the students were
perfofming Eairly‘ ell_ and that some  students were
relating what they re;d to their personal experiences.
‘For @kample, one sentence read "The boys put all the
fish in a basket." 1In this sentenee four out of* five
students used the correlt word, while one student used
the word frying pan. When asked why basket was used,
. one student explained that when they went fishing _with
their father or their friend, they usually take a
basket with th‘em and they p‘ut all the fish they catch
in WS basket, The student Who used the word frying
pan said, “"The boys were going to fry the fish to eat,
so they were qninq.to use th’e frying pan. I always eat
my fish fried." Although this student was relating h;s
reasoni_ng to his personal experience, he was not using
the context of the passa(‘Je to  get meaning = from his
r'ending‘. Therefore his answer wﬁ 1ncc;rr=ct. .If this

student had related- the next sentence "They took ten




_ ) oo .19 .
3 4 g s : ) E
o fish home" to the first sentence, he probably would not

have used the word frying pan. All of the eight

-deletions were | discussed and  .compared with- the i
AP i

original, unmutilated ‘passage. Table 7 gives the

. >
. percentage of exact {esponses.
> &
. : * N : | R
Table 7 e . L
' Exact Responses_for the Passage "The Sport of Fishing" ’
Students Percentage of Exact Responses
\
Sharon ) . - 75% )
. Ellen . " 87.5% .
> Brenda 87.5%
Simon sy,
. ' Grant
== .
:
AN .
. ) >
\
B . 5
“ i = N . o ¥




nouns from these sentences.

80

Week 2: Noun Deletions

During week two, students were given short
passages with\ noun deletions. Since the ‘students. 'had )
11%tle knowledge of nouns and could not give examples, ‘
the researcher attempted to explain the noun by giving

various examples on the chalkboard. Se;\;em;es were

written on the board and students Jre to pick out the

/zhe researcher then

proceeded to read .. sample passage. This 60-word

passage had a readability level of 2.3. As the

researcher read the x’sage, ” students were ‘to write

down the noun deletions.. Upon completion, a discussion

was held as to why certain nouns were or were not

appropriate. were ul with’ this
passage. As a result, the first independent passage on
nouns was given. This was a 62-word passage with a
readability level of 2.3. It was taken from the book
Curious George by H.A. Rey, and given the same title.
There were eight deletions. Table 8 indicates

the passage results.




®
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. Sharon
- ‘Ellen 87.5% o
Brenda 75%- N
Simon’ - 75%

Grant 75%

Students scored well on this passage, wit] an
average score of 80% on éxact responses and 87.5% on
\ acceptable synonyms. This high performance xﬁay be| due
to the fact ‘that students weyrev familiar' with Abhe

. "Curious George" stories and that the a\ie%'uge

s & U . ! i
readability level of these stories was only 2,3. Many

| ¥ ‘Wd ih the sentence "Curious George is a %furny
) ! . ot ai s S

» . o
synodyms were used in:-th{s passage. One example can be,
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animal. He 11kes to swing ‘on-a.r g "’ Th}ée /studsnts

replaced rope with branch\'% word branch did_fit the

"context of .the "sentence and was. i &' noun/ +\AlL | five

students gave the correct response animal. . v < z

5 e B Since the students had. done fui.rly wsll with this

; *  particular claze passage, - the resesrcher decid}\to

give 1onger passage ac a higher readability . lsvel.'
¥ ... This t;ime she chose 2 ghost story entitled, "The Ghost

of the Dntchlq‘an." N 'l‘his 179-word passuge had a i~

readability level 052 7 and censisted of ten noun\
g o deletions. den’ wcrkee Spe! \.ly on these noun

deletions, coming\as close as possible tn the apeuing % N et
of each word. Table 9 gives Wesults‘
Y 3

| i

9 o . ’-‘._ ) _




Table 9

\
Exact Responses and Acceptable Synonyms for the Passage

"The Ghost of the Dutchman"

N T
Percentage of Percentage of
3, Exact Acceptable
.Students Responses "' synonyms
Sharon 70% R T I N
-
Ellen 708 . ///. 908
Brenda - 80% 80¢,
simon - s0% 90% .
\ s
Grant 60% . . 80%

The average score ‘of exact resp;onses in Table 9 was
72%, whale the avérage score of acceptable synonyms was
86%TFour students scored lower on exact responses
than on acceptable synonyms. The synonyms séemed to
indicate that these students. were relating their
selections to eithér the senr:ence or paragraph coming
before or after the selections. All students used

nouns, even the “ipcorrect selections were nouns. In
. 1




. 183—word passage

the sentence reading »rhe wind  was blowing ~off the

water," threé¢ students replaced water with Ethe noun

river. They felt this was the most appropriate . word ,
becausé it was mentioned in-the previous sentence "The

building was built out over a river." 2

Thertﬁi'rd passage given for thls week was ‘a'

entitled "The Screech -Owl."\ This

passage cunsisted of etht/i{htmns w1th a r\adabilxty
%

of 3.0.- Table 10, records fth results.




e

Table 10 B v g

Exact Responses and Acceptable Synonyms. for the Passage

"The Screech Owl" ~ —, E
<
- - g
p Percentage of ' Percentage of
Exact . Acceptable
St’udents ’ Responses - Synonyms
. sharon . 5%, ' B 8753
Ellen N 758 L enss
Brenda : 87.5%, 4 o 100%
" simon 62.54 . - 758
Grant 62.5% ) 75% ,

s

The average score "on &xabt responsés was 72.5%
while the average score on acceptable synonyms was 85%.
Three students did well on exact re_sponse;, while twa
students encountered some difficulty. However, the
scores for thdse two students increased from 62.5% to
75!' when synonyms were accepvtad. As well, the magority
of the students gave appropriate reasons for their word

choices and for justifying the use of some words over




- : -
others. Put example in the sentence read(nq 'Hib tne-
‘h ive sharp, pointed claus,"'three students zeplaced the ~
word :claws by nails. Becsuse che uord toes was used in.

B the sentence, the students lmedxately asspciated tnel

with na1ls to get toe/nalls.- In the sentence "rhey are, ’t

.. fine  for hEaringi soft sounds

sounds was replas by the ‘wora noises. Alghough there

at'nighit," the” word

were some suggestad wotds that ~1:ou1d not he used as

synonyms, the reaso_n g:.ven for using such\words did

indicate that stﬁdents..uere thipki_l)g sbou% their

passages. One example’ of this can be seen in the .

‘gpntence "The owl can catch a mouse in his claws."

" Claws was replaced with holé by one student® because

whep she saw the word mouse immediately she thought of
.-‘onsehole.. i % a " e i *
Week 3: vVerb Deletions
During the third week of this‘ js;udy, studer;ts

were .inEroduééd to verbs.. A brief explanatjon was,
given to help refresh students' memory - of verbs. ”The
researcher then placed EiVe sentences on the chalkbgard
and students were asked to choose the verb in each
sentence.’  For further practice in verb recagnition,
students we(e \PK,?""ted with a short passage on an

ca %
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overhead.  This 50-word passage entitled "A Siames
Cat" was at a 2.3 grade level 'and had six deletionz,
The researcher wrote the students' word choices on the
chalkboard and in;mlved the students in a discussion as
‘to why c,_crr.ain deletions were or were not appropriate.

The scores ranged from 33t to 678. All words given by

" the students were ' verbs, but sually inappropriate

Snomso Wedng tenses were given and singular verbs were
used when plural verbs' should have beew used: For
c;xample,,_in the sentence, "Its nose, ears, paws, and
tail are dark Brgx;m," only one student used the correct
verb are, the other four 'st{\]dents used the verb is.

verbs that did not relate to the £ th

.sentence. were also used. Some verbs‘used- were-as -a
result of the students' dialect or-local manner of
speech. Several students, for example, ‘frequently used
haves in their sSpeéch instead of has. Two students
used haves in the séntenc‘e "A Siamese cat has - light
brown hair." The researcher continued to.give px;actice
with verb deletions until each student showed a better
und;:rstanding of vérbs. ‘When the students were ready
to work independently the researcher presented them

‘with a 60-word reading passage entitled “Susan's

&




,Surprise.'“‘ ! Ihis,pgssasé\héd.a»regdabvilif:y Pev‘el of 2.3

\a)\d consisted'of eight deletions.  Table 11 indicates . |-

g 1 5

the results. .’ R e ) . 5 “ : : \‘ &
: . \ 3.
Table 11 ; . ip e
Exact Responses for the Passage Sus.an's Sur) rine:"
' o i
) Students Pe*‘r‘centn‘ge,of Exac‘c’ Re:’ipm",ses“
Ve, o , . e g e 3 ] x‘ 4
Shafpn . " O ) ] 1007. . ;
Tgiten : N ‘
Bre._nda‘ : ' 62.5% :
= Simon 87.5% " I
C Grant N £ 3 i
% y The overall average of '82.5% indicates a high
k level of performance. Only one stident had difficulty ’
~  with verb delgtiéns. This student .scored 62.5% angz_ 5,
made three errors out of ‘eight. i Two rs v’:e:e o

uncorrect verbs, while one error was an incorrect
tense. ' The errors made by the other students .were

incorrect'v_érbs. For example,- in the sentence '"Susan
# P
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named' the monkey Billy," four students used the verb
naméd while one student used the verb choose. .- When
asked why that particular verb was used, the student
replied, "Susan must have mentiofed .somewhere to her
parents ‘that she wanted to be given a baby monkey for
her birthday, so her parents decided. to throw a
surpri"s‘e‘fﬁlr}zéay party and present ‘Susan wi;:h this

gift.", ' '

The second independ reading passage was taken

from the grade five reading program entitled "Willie's

-~ Exciting Day:" The Fry Readability Formula placed this

passage at a 3.2 reading level. The pas;age had 180
» a

words and consisted of ten deletions. Table 12

indicates students" performance when exact responses

and acceptable synonyms were scored.

"




"willie's \E1§?Luin5 Day"

|

nd Acceptable Synon

s_for the Passage

£ ¢ .
. \ F'Petcen(:ag‘e of 7Perc.ax{ca.ge of'_ ;
, d \‘ Exact Accepthble - . Oy
Students ' | . Responses " syrionyms e ngmge
it -~ ol
Sharon 80% s 80% ¥ 3 et
7 Ellen 80% -9 : —
- Brenda.’ 70% 80% > 3
Simon 0% 0% =
Grant 70% 70% L N
. e ol .
- i b The results indis:ated an average of 72¢7- when'
i exact responses were scored and an average of 78% with - g
/ the scoring |of acceptﬁple synonyms . Overall a
satisfactory level of performance was indicated.  Two )
students s'co:jed :eﬁ polnc; higher when synahyms were
.accepted, while :hev_siotes of the o:h/ery three students ‘,\'

remained the same. . The scoring  of verb deletions did

not seem. to encoutugg' the use of synonyms ag did the .
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noun deletions. Fuythermore, the incorrect verbs used
s

. were either of the wrong tense or did not rela:e,to.the

context of the sentence or passage. For example, in
the sentence: "Sap's, runnin, Sap's runnin,” he shouted

to his mother through the kitchen door," four stud
used the correct verb, while the ohher student used ‘the
incorrect verb .placed. '+ Each scgdenﬁ_ was unsure of
his/her reason for the incorrect verb.

The - third independent reading passage; consisting

. of 190 yg{‘ds and five deletions, . was given the title

“The Eskimo Mailman." Tt was .adapted from the= SRA
Individualized Reading Program. The.Fry Readability
Scale placed this short passage at a 3.0 grade level.

Table 13 indicates how well gtudents performed.
3 S




Table 13
~

5 . N Exact-kesgonse 3 E. e Sy Z. g

+ "The Eskimo Mailman" F

L - / ol s ’ ,,’Perce'm:age of , Percentage of
& ‘_ € A / Exact "+ . Acceptable
“y Students ﬁ/r/ -Responses &ync‘inyn‘\s * -
7 7 R T
90% . 100%
2 N » : 5
Y Ellen / , 90% . 90% L
S ) Brendz o 80% ' v : 80% v
& E Sinén * 0% S o
cYant - son . % 0%
7 y
: -
/ Table 13 indicates an average score of 82% on

/ exact responses .and an average score of 84% ‘on
sccei:tahle synonyms. This overall average- indicates
that students were coping. well with verb deletions.
' The one ' synonym used, in méh;s passage was ﬁln the
sgn:enc-e "From June through October, the mail  is

catried every day over the open sea in a skin b:at."

The verb brought was used instead of carried by s:‘udent

R -
.




=

N

93

number 1. Since this verb did not change the context
of the sentence the researcher scored this a! correct,
bringing student number 1 from a score of 90% to 100%.

Week 4: Adjective Deletions

N .

] Adjective deletions _were introduced'. during the
fourth week of the study.  To help, improve the
students' recall of “adjeccive:\, the gpsearcher
explained the def/inic}on and gave exameleé on the
(:,halkb(;atd l;eforé' pro'ceed%ng with the first sample
pa,ssage." Ths first passage was a 60-word passage
consisting of eight deletions. Its readability 1level

was 2.0. As the researcher read, the students were to

. write on Uheir exercise books what they thought the

deleted ad jectives should be. All acceptable synonyms

were scored. The researcher and the students corrected

the completed passage together. The scores ranged from
37.5% to 75%. During discussion period, the students
were invited to tell why certain déletions were or were
}m: a’pprapriate. The researcher felt that students
needed more practice with adjectives before working

ind. dently. [¢ q ly a second passage was

. 2y .
given.  This 70-word passage consisted of _.eight
deletions with a‘readability level of 2.0. Once again,




acceptable synonyms were sE red,. and: the 'sccr'es- .ranged .~

*. from 63.5% to 87.5%. - All deletions vere ‘afscussed

before students prodeeded to . work oni an’ Lndep;ndent'
{ez;'ding 'passage.. ‘- The Eirst Lndependent passage,
encl:led ""Pigeons" was a 70—word passage consi&ting of
six eletions.’ Adapted . ; £rom the SRA' Raté- “Builders,.
‘this pussage hsd a reaaabiucy level of 2. 3.. —.The,
. tesults are indicated in Table 14

Table 11» : M Y
: Exact RehEonses and Accegtable Sxmnxms for the, Paasage
" UPigeoms" T - : R >
[ ’ .Percéné;ge'cf- Percentage of
Exact R . Acceptablé
m S_t:i:de;n:s- . Resporises . E S):nc;nyma -
Shairon* 100% Y 100% . )
Ellen | 100% 'v) ) o0 . s
Brenda 8213% . ¢ 83.3% - L 4
Simon 67% . 81.5]7.’ V‘
Gramt © . 8ay . 100%
i g . "
S v,
. ¥ \ e 0




Table 14 indicates a high level of performance by
the students, with an average of B86.7%. on exact
responses -and 93.3% on acceptable Synonyms. Two

students increased their scores through the use of

synonyms. Simon's score increased from 67% to 83.3%,

while Grpnt's score increased from 83.3% to 100%. A

of  the responses revealed that most

adject|ves used in this were ptable
they did not alter the context of the sentences. For
example, i)
for thein ncar surny windows, thre‘e students used * the
chrrect adjectives, while -two used the synonyms cosy
For comfortablé and bright for sunny. The Feasarchen
scored these synon;/ms as correct, since they Fetated it
the context Qf.the sentence.

A second passage entitled "The Farmer Astronomes"
was alapted from the grade five Open Highways I;ead_inq

Series Discovering Treasure. Thisa 180-word passage
5 1

“considted of five deletions and was placed at a- 3.5
grade level, using The Fry Readability Formula. Table

15 indicates students'‘performance. (t\

the sentence "They make a comfoftable héme
& gomichtable
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Table1s /. . . :
Exact Responses and Acceptable Synonyms for the Passage

"The Farmer Astronomer"
ey

Percentage of ‘Percentafe of »
B Exact Acceptable
g ' : 4
Students, Responses « - Synonyms
Sharon 80% . . 80% o~
~ Ellemn ‘' . ' -80% - . 80% .
,Brenda ' . 70% % R B‘O'L
Simon . 70% 70%
Grant - o e0% ' 70%
]

The results show a, satisfactory level of»
performance with an average of 72% on exact respt‘anses
and’an average of 76% on - acceptable synonyms. During
discussion period, students ‘indicated ~why l:!;ey had
chosen ;.ertaiﬁ ad‘jecti\vle‘s. For example, in the
séntence "On the first glear night Cly;!e turned the -
teleséo}:e toward the planet Mars," "’c/wo EéLdentls .used

the adjective clear, - two students used  the synonym
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bright, while one student used the noun night rather
than an adjective. When asked why she: hadused night
since the word was already in the sen:ence,\ she
explained that she did not see the w?rd night and read
the sentence as: '"On the first Eiih_t Clyde turned the
telescope toward ‘the planet Mars." When asked what
wpart’of specch the word night was, she replied a noun.
The adjectives bright and clear were both scored
correctly because they have a similar meaning within
the context of‘ the pas§ags;‘. For the sentence "A-t: first
Clyde was :xisaggbtncea about not béing able tp study
astronomy in col’l‘ege," one student used the correct
ad jective disappointed, two students used the correct
sy’nonym frustrated wh;le two other stt.;dents used the
‘correct synonym unhappy. All three were accepted as
appropriate. The students explained their chojces by
saying that if they were unable to go to college “and
really wanted to go, then they would be disappointed or
unhappy or frustrated, as Clyde was.

The third passage ‘ehtitled "Never Mind Them
Watermelons,'" was adapted from the SRA Ind!.‘viduauzed
Reading Kit. This 180-word passage consisted of five
;ielecions with a\rj;dabllity of 3.5. The first and

A\
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- last paragraphs were kept intact so that students could '

better grasp . the «:ontex!fL of ' . the passagé' The ’
- v
rese{r'nher did nof give any buckground 1nfomation

concerning tl‘/ passage. 'The resulcs are recorded in i he “
Table 16.

Table 16 \
Exact Resgonses and Acceptable Synonyms' for the Passage

"Never Mind Them Wacermelcns" i ¥

Perc_entage of Percentage of
Exact Acceptable |
SEudent s Responses Synonyms
. 5 N
' i
Sharon 70% 80%
Ellen -+ _ 0% T2 LB
Brenda 80% 80% B
3 2
Simon 70% ! 80%
)

Grant 80% 80%

The results of Table 16 indicated that students
were malntaining good scores with an ayerage of 74% on




exact responses and an average\’jf 82% on ‘acceptai\

synonyms. All students gave appropriate answers durin,
)’ M ay PPTOP: 4

discussion pe\ljp.d as to why certain selections ,were
made. All selections ' made were ad jectives, but all
were not correct. Fo‘r example, in the sentence
"Arother man said he'd give him a whole wagonload .-of
watermelons if he would s;\aend the night in a certain
old house down the road," one s:u«?ﬁf replaced old wich
the word funny. Her reasoning was that haunted " houses
are funny-looking. When asked to reread this ‘- sentence
;lsing the word funny in the' blank space; she’ ‘tead;
i"Another man :sk/edfhlm 1f he would spend theé night in

the funn¥ }o se

reading quickly, she made several “ omissions and an

down the road." Because ‘she was

inserti;m in one sentence, thus slightly agter;ng the
gontext of the sentence. She \omitced the words a- and
certain; as well, she inserted the word the. However,
when she read the sa;ﬂ:ence a .second time, reading it
slowly, -Ehe realized that the word‘ funny did not fit
the context of thg sentence. Two other students
replaced the\ ‘wox’—d old with worn, - one student used
shabby, while. the last stud}gn,t‘ used the correct

response old. The 'rese‘archer ,accepted worn and shabby




-as appropriate sy . .In the -ence’ "Ain't, gonna

be nobody “But you in a minute, sald the frightened -

man," three students used 'thg word terriflét‘lj, whil‘e two.

students used the word 'scuia'd. ‘ None of the ! students

used iri.ghl:ened Because the words I:el:tlfled and

scared were considered excellent adjeccives by_ the

researcher, they were. nccep(:ed as appropriate uynonyns.

All students were given scores for these selectlons
Week 5:° Adverb Deletions .

Adverb deletions were inttnduced during the 'fifth

‘week. of this’ scudy As was the practice,  the

researcher explained éhe *“definition and gg\;e examples

on the ' chalkboard hefore independent cloze passages
Py 5

were -given. ) ‘ . -

The first indgpendent passage was & 197-word

passsge adapted Erom "the SRA Individuﬂliz?d Reading-

Program entitled "The Lucky Man." .This passage, with a

readability . level .of 3.5, had five |deletions.

7
Information copcérnlng the passage} was

Table 17 indidates the students' performance.

not given.
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Table 17
Exact Responses and Acceptable Synonyms for the Passage

""The Lucky Man" v

Percentage of ‘ Percentage of
Exact ' Acceptable
Students ' Responses Synonyms
Sharon Coan " 80% *
Ellen - . -80% - ' 80%
- Brenda A 60% ' o 70% - -
Simon .70% l"x 80%
Grant - 50% 5 70%

In Table 17, the overall average of exact
‘re‘sponses is 68%, while " the -overall average of
acceptable syffonyms 1is 74%. = These. results indicate
that students were encountering some _cl_ifficul:}u with
bthls péssage. One student who encountered dlff!:culty
was Grant. ' However, when gpproprlace Ayno'nyms'_ were
scored, his sc;re increased from 50% to.70%. ' Brenda

and Simon also tecel\(ed hig.her scores when synonyms




were accepted. _Al:hépgh some adverb choices—were

incorrect, they did-fit the context of the-sentende and -

- i
consequently were scored correctly. For example, in

the sentence "He -‘'walked sleepily to the window," two

S _or‘\é student -used :heiwurd clolaiy,_ and .one other
. Q:uden: used the exact response lleepily. 'Alchou&h
sleepily, slowly, and closely are not synonyma, i:he){
did fit 'thve cunteﬁ: of the “sentence - and. ‘alfo . tha
E:nx{tekt of se‘ncenc/es coming .before .and afr.!r ‘l:he

s, deleted word. To‘/i-lluscrul:e, the full pussage is- as

foliowsy "Once chgl;e was a man lyLng ln bed usleep.

B v And he woke up. He heard something flnppinsf He .got
up. He walked sleepily to the window,' and he saw it."
When asked to e?’(plainv why adverbs -lov!‘.y an_d * closely
were used one student said, "If - I were asleep in  bed

*and suddenly awlkened by a strange notse, I would walk

students replaced sleepily with the word llwly,' while 3y
: N - 4

"slowly to the window to see what the noise was.. 1‘

. \*
——--—— would walk slowiy because I 'would .still be partly"_

asleep." 'Anbc’her student gxplaing_d, nxg yoix heard a
‘noise, you would walk closely to. the Window so  you

could see!what the séfange sound was." ! \,

Po':r the sentence "It would  really flap its arms

-
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in the moonlight and then slip back into the shadow of
the tree,". four students used the correct adverb

really, while one studenft used the adverb not. The use

of the adverb not changed the.context of the sentence,

theréfore, it was scored as an incorrect response. The’

student who ‘used mot couldn't -give an appyopriate
reason for this choice. Her only reason waS~that she
could/hot £ind ariy other adverb to £1t this seatence.

However, in the senténées "In the morning the m?p' got
up and went downstairs.  Wis wife was already in the
kitcfien," two students used the corhect adverb already,
two other students used the advedp down, while one
student used the vérb cooking. When asked why down was
used, both students said thevsentence read that the man

went downstairs, as a result_his wife was down in the

kitchen. Because down is an ‘adverb and fitted the &

context of the sentence, the researcher scored thid
word correctly. The student who used the word cooking
said :nét‘she thought of the man'\s wife co:)king his
breakfast and people cook in the ¥ kitchen. , Although
this student's reasoning was acceptable and the word
cooking fitted the context of the sentence, the word
- was not accepted because it was a verb.
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e {
_, The second independent passage ,was a  short .

science passage iadapted from the SRA Individualized
Reading Prog‘ram.’[ This 130-word paésaie consisted of
seven delet;.ons \L.th a readabiuty of 3.3. 'ﬂ_\e flra:
and last senCenge; of the passage were kept i.nl:au:t so
that r.he contexE of thé’ passage wquld be more
understandab_le. Jl‘he title given was’ "The ﬁBr}d'; First
Balloon." The results are récorded in Tible 18.
| : f: . 1 .
Table 18« . |- PR e

Exact Responses enL AcceEtuble Sznonxms for the Passage .

"'"The World's Fitatl Balloon'" N
Brre—

?grcentage of Percentage of
éxact: : ' Acceptable
Students Responses Synonyms
Sharon ; 86% LT 100%
Ellen v E 86% 86%
Brenda Posm R
Stmon - . 72% o8
Grant 721, ) 721
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The results indicate that studen’ did well on
this passage with anwdverall average of 75% on exact'
Vresponses and an overall average of 83% on accepce}}fe
synonyrﬁs. Only one student encountered difficulty with
exact Tresponses. However, with z‘icceptaiﬂ.e synonyms,
this student's score increased from 57%° &o 72\‘A,\The
other four students did well, with scores ranging from

@72% to 100%. Three students showed improvement when
appropriate synonyms we;e_ scored as correct. Twg -
students used vérb;, nlvl otheTs used' adverbs. Mosd’c;f
the adverb selections were either exact selections ,or
synonyms. For example, in the sentence '"If ‘some of
that smoke is put in a big bag, the bag slowdy rises,!” *
three students used the a}verb slowly, one studer;: uséd
"the auxiliary verb will, while .the other student used
the auxiliacyverb would. fThe students who used ‘the
adverb slowl)\' explained: '"If you watch smoke rise in
the air, the smoke will rise slowly, -therefore if you
put smol&a in a big bag, then the bag will slowly rise."
The' other two students were unsure of their regsons for
using will and would. '

In the sentence "But they soon found out that it
was not the smoke that made the balloon- 8o u;’)," ‘two

¢
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students used the adverb soon, one student used . the
verb quiakly, while two others used the\ adverb

““fuddenly. Since these adverbs haveéya similar ‘meariing,

the researcher scorec}v all ,f_% as . appropriate. ~

. synonyms.
\ 3 ;deek 6: Initial Consona‘n‘ts’

At the l:eginning of this lesson, the researcher

asked the students what "th‘ey Chough:.;onsofmh:a ‘we‘rs'.

They replied that consonafits were all " thé letters of

the .alphabet exclug‘li;-ng \{owels. When asked what initial
meant, two students replied ":he- first letter of a word
" or name." 'T,hev rg¢searcher then gave example sentences,
on the chalkboard with deleted Qords., The beginniﬁg
letter of the word was giﬁf‘\ and s‘tudencs‘ were to

complete the remainder of the word, For example, "A
* ¢lam s an animal that lives 1ina shell."  Three

students used the word lives, while two students used
the wora lies. In the next seng:e‘n\cz‘ ""You can dig clams
on a beach by ithe ocean,' all fi‘;e students gave the
correct word. In the sennm;e "You walk along the
beach," once again all five studén:s had this word

correct. - A total of ten sample sentkncgs wege given on

‘the chalkboard. The scoring of these ten sentences
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ranged from 70% to 100%. Since it was apparéent . that
the. students had a fairly good grasp of initial
consonants, the independent reading passages w;re
introduced. The first passage was adapted from’ the SRA
Individualized Reading Program. This 82-word science

passage with the title "The Female Egyptian

Mouthbreeder," contained six deletions w with a’

" readability’of 3.0 on the Fry Readability Scale. Table
.
19 indicates the scores for exact responses and

acceptable synonyms,

9




Table 19 : oy son 5 P
3

Exact, Responses atd Acceptable Synonyms for the P g - v
“The Egyptian Mouthbreéder} ' . - T s R

\,

3 Percentage of

Pexcentage of

- p Bxace .. Ancep!ahle Y e
’S:udenl: s. Relponses Synonyml Y
Sharon " 1007 o T100%. 2 »
- Ellen. IO 100% T A
Brenda ‘8339 83.3% °
" Staon C et T g
" Grant 3 83.3% . 83T . : ¢
< : . . & ) . *
. #? < 7 = E? BRS
& The <;ve;-a11 nverpge‘.on exact responses in.Table , ° LS
' Ll::e 'Voverall'averlge on* ac;ebtible . /‘

- 19 is .87%, while

sinoﬁyms is :90%. These -

: students performed wpll on chis passuge.
Simon lncrensed his <score from “e1% .éa

were scored,‘

83M%. An example of this can be seen in the £ollowing

percencages “Indicate chnt 8

When sy;\t_)nylhc

sentence: . "'When the babLea are frtahtenaﬂ they hurry: __ e
K Y ) . ¢
back E‘:/‘t}le}r mother,' four students used the wordY * 5
# y < : s . .
Neg ”
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frightened while Simon used the word fearful. The -

researcher felt that this synonym was excellenl:. When
usked uhy this was chasen Simon explalned that "A baby
fish is like any o:her baby, if it sees something that
1t 1s scared of, it hurrie? back to its mother in fear

of what mggh‘t happen.'" In the section rea“ding "This

little fish lays her eggs in the sand. Then she takes )

them all. into her M." the 'w'olrd mouth was used
co’rrectly by fout students, while ore §tudent used the
wutd'mther.' The student who used the word mother re;ﬂ
the sentence ‘as: “Then she takes- them all to her
mother." g ‘

5 % o
The second .passage given was a story from the

grade . five Open Highway Series Dlscoverlgg Treasures
This 255-woxd passage entltled ""Trapped in the Earth"
—consisted of ten deletions with a readability of 3.8 on

the Fry Rend‘.}_bi_llty ‘Scale. The results are shown in
Table 20. ", = '
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- Table 20°

Exact Responses and Acceptable Synonyms for the Passage

. "Mrapped in the Earth" ! )

Percentage of Percentage of |
Exiaf:t‘:( - . Acceptable‘
Students Respgnses, Synonyms ,
: ‘Sharon © aon: T son
" Eilen ©og% L. - eou
Brenda | on 90%
‘Stmon | - - 60% . .- 70%
. Grant T 60w 60%

[ —

The average scora. of exact responses in Table 20

. was 70% while the average score of acceptable synonyms

was 78%. These scores indicate that - students were

' maintaining a satisféc'tory level of perfdrmance.\ Some

~ : . R g
.students increased their scores when synonyms were
accepted, ‘as 1is shown in the sentence ""Pedro, s’uddenly

I. feel Eaint again." Fni.nt was replaced by the word

feeble. When asked why the word feeble was used the’ .
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student replied, '"Pedro had been hit on the head with a
piece of board. He was knocked-out. When he awoke he
tried to stand up and began to tremble like an old
person s who is feeble." ' The word feeble does fit the
context of the sentence therefore the researcher scored
this word as an appropriate synonym. Y In the sentence,
"Gabriel realized that he was trapped in the theatre,"
three s:udents used the exact word trapped while two
scuden:s used the word !:rembling. " When asked why the

word trapped was used; the studerits explained that when

the earthquake started, the theatre fell in on the

people and trapped them. When the remaining students
were asked why they had chosen the word trenbllng. they
replied that an earthquake causes the groun;id:o tremble
so therefore the peoplé in the theatre were also
trembling. Because trembling was not a ‘synonym for
trapped, and because it did not fit the context of the
paragraph, an incorrect score was given.

The third passage for week six was a history
pasvsage‘_enti_:led "The Life of the American Indian."
This non-[iction passage. contained 135-words and ten
deletions. On the Fry Readabiuty'Scale, this éassage F

was at a 4.0 grade,level,” Table 21 indicates the




perf of each "

Table 21 . B "

Exact. Responses and Accegtable Synonyms for_the Pass. Ee E

"The Life of the American Indian'

7 Pe%:encage of Percem:?e of
Exact b . Ac;eptable
St:udencs i : Responses S&nonyms |
“Sharon 90% - 90%
Ellen 60% 70%
Brenda 60% 70%
Simon | ©100% - 100%
‘Grant 50% 60%

Students continued to maintain a’ satisfp&:’tor)/
performance level in Table 21k The uver‘age scores yere
72% on exact responses and 78% on acceptable synonyms.
However, some sc\}dents',ﬂindica:ed that they encountered
more difficulty with this passage than with previous

passages. The researcher felt that this might be due
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-to the fact that this history passage was mon-fiction.

The scores of some students did increase when synonyms
were accepted. For example, in the sentence '"American
Indiahs used to dip their blankets into these, pools,

wring out the oil, and use 1t as me"dici.ne," two

students used the exdct response medlcine, while three

“students used the word medicat% which vas sccep:ed as
an uppropria:e synonym. However, in the sentence

“Samuel Kier found in the bot:t:om af his cooking pot a

blnck scum that would not burn," three students used '

the exact respon‘se burn, while two students used the
word boil. Although the word boil was an {incorrect
response, the two students who used this word said that
as soon as they saw the words cooking pot, they thought
of something boiling in this pot. These students were
using context to arrive at their answers. However,
thelr context did not fit the rest of the paragraph. In
the sentence reading "Since that time it has been used
to pave 'vchousands of miles of roads," four students

used the exact response roads, whi}e one student used

tlie synonym runway. The stut}ent who used the word .

runway said, "I was thinking of a paved runwa‘y .wh,ere °

airplanes take off." Runway was accepted as an




‘appropriate synonym. g . % ’
Week 7: Vowels from Selected Words ‘

During the seventh week of this study, students

were introduced. to Jvowels. They. were teld thatr

passages’- -would be given throughout this sesuion and
that 'each” passage - would have words selected wi’éh the

: - -
vowels deleted. ~Sample sentences were glven on:, :he

.chalkboard. One such sentende read’ "Nc‘» one couldv se‘yr

how he got-on the alrplane.“‘ Students filled in’ the

four spaces with ChEIVOWE1S\¥ i, a, e, to get Vt:he word

airplane. To complete - each)of these deleted words, =
. 1

students had to use the context of the sentence or

sentenée7 coming: before and/or aftet the-deleted -word,

and have a reasonably gdod knowledge of spelling, which

was unlike the previous cloze passages.

The first ‘independent. reading .passage "was an

83-word .science passage consisting of six déleétions and’

‘entitled "How ‘Plants Make Their Food." Its readability

level was 3.5 on the Fry Reddability Scale. Only exact

responses were ‘scored, since students had to spell the

" word correctly in order to be given ;'score, ' Taple 22

indicates the performance of the students on  this.

passage.
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Table 22

Exact Responses for the Passage "How Plants Make Their

Food"

stud®wes - Percentage of Exact Responses
Sharon 5 100%
CEllen - . e
Brenda ° ST 100%

7 Simop . 2 83%
Grant 67% .

G

The overall average of az%\@ Table 22 indicates
H
that students ,were performing on a) high level. Some

students performed et a much higher rate than others,

_with scores ranging from 67% to 100%. ALl students

knew vhat ‘the deleted words should be, but some

inserted the incorrect letters,in certain spaces. For

example, in'the sentence "Atr \enters the leaves through

tiny holes," two students ‘,spellea the word enters

correctly, while chree‘) spelled it as inters, anters,

antars.  However, three pronounced this word as




enters. SCudenc number 5 gdve; an incorrect speulng of
the word shlning in .the sentence "Sunshlne is also
needed because a plant can make food only when t:he sun

is shining." He spelled this word ‘as shineng. Agnln,

when asked to read the aentence ‘aloud, ch!.s _ student:-.

1den:ifled the geleted 5 word .as shining. . Finally, in
P - i . g

che sentence-"Both eat’ plants," all five studeﬁ;u..'

proncunced this w’ord correctly; only ‘one - -‘student

spelled it 1ncorrect1y. He reversed the letters and:
spelled it 3s aet. &oat e i

The second ~independent ﬁsssa‘ée was an . 85-word
-

passage containing eight deletions. This sclence
passage was adapted ffom the SRA Individualized Reading
Program and was entitled '"Cub Scouts." Its readability

was 3.7. The results are ihdicatedin Table 23.

I - %
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. Table 23
) Exact Responses for the Passage "Cub Scouts"
Students Percentage of Exact Responses
¢ .
' Sharon . 88% S -
. Ellen . 75%
Brenda 100% R e
. . Simon . 75% . ‘
R Grant 75% T ’
. g 3
Students' performance was high in Table 23. The \ -

average score was 83% and the range of scores was from
75% to 100%. The only two incorrect errors were found
in the sentences '"Scouts learn to find their way
through the .woods" ' and "Sometimes scouts camp
g_v_e‘rnig‘ht.'f In the first sentence, the word woods was
replaced with the word wilds by two students. They
said they were thinking of cub scouts lost and. trying
to find thelr way in the wilderness. ~In the second
sentence, the ' word overnight was replaced with

everynight by one . student. This student was thinking




of cub scouts camping outside everynight in the

in their tents or sleeping bags. N

“'summer

The .third independent passage for week seven |was

adapted from the

with the given ‘title

""The Fun of Flying."/

SRA Individualized Rendgng Program

This

120—word passage had 2 reudablll:y of 4.2 and consisted

oi . ten deleclons .

performed when only exact responses were agored..

TeBle 24 indica:es how well scudencs

Table 24. N\

v

: Exact Responses” for_the Passage "The Fup_of - lei.ng

S:%s

Percentage of Exact Responses"

Sharone
E’llen
Brenda
Simon

. Grant

, 9%
70%
1007 »
80%.
80%

- /.
'l;he average score

improvement with Jowel selections.

£rom 70% to 100% on, this

of 84% in Table 24

_The scores

4.2 reading passage.’

indicates

ranged

The




119

largest number of errors was three. Two of these
errors were incorrect spelling and one was an incorrect
selection. Examples of ‘these errors are shown in the
following sentences. In the sentence "Then he climbs
into the plane and starts the enging,” two students

spelled engine as engone and ingone, but pronounaed the

word as engine. One student spelled the word fast “as
Eist in the sentenée "In the air, he rqakes’t‘:he plane go
as fast as possible."  However, this student did
pronounce the word correctly.  The ome incorrect
selection was in the sentence "‘Fhen he radioes to the
Flight: tower® where Bower was ‘speiled as towne: and
pronounced.town.  Upon rereading this sentence, this
student read "Then he‘ radioes his flight into " town."
e Ssked Why town was used, Lhis student Fepliea, Vif
there is some trouble with the flight, then the pilot
wil_l radiro to the nearest town with his flight and
land." Her reasoning was out of context., All
;jeietions were discussed, including those that were
appropriate. . .
Week 8: .0mission of Letéers _frcm Words

During the ~eighth week ,of this study, cloze

passages were prepared where Vet tabs wece Giftted) TG

words. Unlike'the previous week, this time the omitted

.




.letters cgﬁid be either vowels or consonants or bothi
As was tHe rule, the researcher had the students

complete sample sentences before proceeding with

ind reading passages. Once _again only the

“120

. —

exact s 1ling'of a word: was acceptable. . B

The . first independent passage waa‘ a_history
passage Jadapted  from the SRA® Individualized  Reiding
Progra ar"\"d_ glven the title "The Chinese New Year:"
This 114-word passage had a readability of 3.9 .and
consisted .of ten deletions. 'Table. 25 indicates how

- well students performed.

‘Table 25

" Exact Responses for the Passage "The Chinese New Year"
)

Students . Percentage of Exact Responses
Sh‘aron e g leO'/.
Ellen 90%

o B.randa » 90% N i
Simon 80% N
Grant . P 60%
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| The above scores indicate a high level of
performance with an average of 84%. The range of
scores was from 60% to 100%, with a total ‘of four
errors oyt of ten deletionsw Most of the errors were’

spelling mistakes, while one error was an incorrect

word. The appropri or inappropr of all

ten deletions was discussed. For example, Jn the
sentence "It may be called the Year of the Dog orn the .
s Year of the Rooster instead of 1960 or 1961," three

students, spelled the word inctead correctly, while one

student spelled, it as insaech and another student ¥

spelled it as insteed.© Both students, however, -

identified this word as instead.
In the sentence "Usually there is a dragon dance

in the streets," four students spelled streets

cor:‘ectly Wwhile one student wrote it as straets, but
read the word as streets. She said-she had chosen this 2
s word because of a’program on T.V. once where 4C_hi_m;se ’
& % 'peopl‘e,were c;ressed up,in funny costumes and were 7
dancing in the streets in'their costumes. The third
- incorreét spelling was from the sentence "Others make a

. ict ofhoise by shouting and laughing." Four of the °,

students spelled laughing correctly while one student

wrote the word as leugheng. . When this sentence was




firewerks, even though. she pronounced the word “as

- * just.‘like ‘there is when we celebrate: our'Hew Year." ' .

-celebrate their:’ New Yea:_)y dressing up, 1n furmy

" fireworks, wh’ile the 1ast'§tude}it spelled ‘the word u's">+

This student's reasoning did not relate to the context .

S .
reread; however, the word was once again prunounced as .. "

A
laughing. Students were asked why they had chosen - the

word ‘laughihg. , They explained that fhe . Chinese .

3 >
costumes and having lotseof fug: shouting an%laughin’g it Bz

1n the streets. \The one error was, Xn the' < sentence .

There are always plenty ot‘ fi eworks."', Three stuﬁents
H 3

spelleq fireworks carnect,xy,‘ one_ spelied

firewatks, but pronounced it as ~f1rewater. Durir\q .

dﬁscussion permd, he gave the following . reason for 2

using this word.' "I Keard my father say one time when :

1 was, ‘regding about . Indians thac these people dr

firewater dnd firewatdr is another nane £ for whiske (—\

‘Thepefore, if the Chinese are cembmcing “their Mew

Year, there would be plenty of whiskey around to drmk

of this particular passage. ] .

The ‘second passage‘was adapted . from tne Gra:ﬂe‘is Ioab .
Open nghways neading Series Dlscovering Treasure. This -
227-word pasbage entitled "The '-Bell™ consisbed of ten =

deletions . with a readabiltity of. 4.0 on the :r'ry
i o ,
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. ’ B s
Headability Scale. The passagé was a humorous tale
about the people of Mols. Mols is an imaginary place
where people do and say ridiculous things. Once again,

the rescarcher kept the first and last paragraphs

intdct so 'that thé¢ context of the passage would be

casily comprehended. Table 26, records the’ students'
performance on this passage.
Table 26 .
| Exact for_the Passage "The Bell"
Studentss £~‘ Percentage of. Exact Responses
X e N '
Sharon ’ i 100% N
.. ... Ellen 100%
* Brenda [ 100%
Simon 90% -
Grant o . 80%.

»

The above seores m‘u‘\icate .that students did
excellent work on thils passage with an-overall . average
\ Gy 4 Tt -
of 94%. The range of ‘Scores Was from 8Q% to 100%, with
; ; " " .
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only two incorrect spellxng errorsr‘ and no 1ncorrect

deleted, words. For the sentence, "At 'last the men of

Mols agr‘eed that the ‘be11 shdu‘ld be taken out and

1ldwered into the sea,"_ three stud,ent’s gave the carrect

'spe‘11§ng response lowered, while two etudents spelled

the word as lowikéd, and lowared. ' In'both cases, the

word was pron'ouriced as »lonered. Next, a dlecuesiqn took
place as to why ‘the ward lawered fitted che ccntext 'nf

the sentence. 'K‘he students replied that the people “of

Mols wanted to fput the hell in the ‘bottom of theé‘sea to

protect:-_it, so A;hat meant the ‘same ‘thing as ,lowering

the bell to: the: bottom f the sea. - In.the sentence,

"one of the wisest of the people of Mole took a knife

out cf h.is pocket and cut of

a deep mark on the side

'
correctly,

g fuur students spelled both words

while one student spe}dled “knife" 1ncorrect1y and boat

dorrectly. Some of the deleted letter‘s in the word

\knit‘e were raversed leeving _the spelling as kinfe.

This word was still pronoum;ed however as knife. When

askeq why the wonds. lmit‘e and ,boat fitted the con:eX}: .
"The

of the\eentencé, the following reply, was given::

ph!‘ase cut a deep mark was the clue to knife because a
. knife is‘ueed for cutting,’ and the word boec was ' used
hecause the peogle of Mols travelled around in boats."

. .

T
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The third independent passage was a science
‘passage adapted from the SRA Indivigualized Reading
Program and given the title "Where Does Lightning Come
From?" This 108-word passage with a reada.bility of 4.5
had eight deletions. Table 27 indicates the students’

performance.

Table 27

Exact for the ge "Where Does Lightning

Come_ From"

Studenits . Per ge of Exact
Sharon .100%
Ellen 100%
Brenda . 85% e
Simon . 75%
Grant 75%

The results indicate that students performed well
on this passage with an average score of 87%. The

range of scores was from 75% to 100%, leaving a . total




on and off:

of only two errors. . The appropriateness of all,
suggestions was discussed. "The two errors were from
the sentences "Wild winds blow inside these &louds)®
and "When lightning flg_sl;ggs, it usually cumes. from- big

black thunderheads." In the first sentence, ohe

- student spelled clouds as cloues, but prongunced " it

correctly, while in the éecond sentence  flashes was

-spelled as flysaes by one student. Again, this student,

knew the correct’ pronunciation of the word and.felt the

woid flashes was . appropriste,” explaining that.

"Ligntning will -always flash in the, . Lightning is

)
like a 11ght bulb that is almost burnegd- cut it flashes

Week 9: Random Deletion of Words

- During " thg ninth' week of this study, the

researcher concentrated on the reading comprehension _

levels of the students relative to the passages given
to'them: - As a result, these students were ”(:]}VEI'\
written context with random deletions. In Vth*s cloze
procedure, the deleted words were listed at the bottom
of the page and students were required to supply the
appropr;ate wofds in written form.

After the meaning  of random deletions was

“
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explained and several Jsample passages were completed,
the researcher gave the students their first
independent cloze passage. This 85-word passage, with

a readability of 4%0, had five deletions and was

entitled "Three Thousand Different, Punches." only

exact responses were scored in all passages given on

random deletions. " Table 28 indicates students’
performance. X o

A
Table 28

Exact Responses for the Passage "Three Thousand
Different Punches"

Students Percentage of Exact Responses
Sharon 100% .
Ellen 5 100%

Brenda 90%

Simon 90%

,Gr‘efnt N 80%

The results indicated a high level of performance
-t




on this passage with an overall average -of .92%. - The

4 individual scores ranged: .from ‘80% to 100%, with only'

v two errors, One error was found in the sentence ~"Each

L . ; .
conducor has a punch all-his own, and each punch ( iy

different." Four students gave the correct response -

while one student gave the word cut aﬁ his Tresponse... " “
His explanation for choosing cut was that the tickets -

giveri out' by the conductor.. all have. differént punches

" cut into them and the .word cut seemed to - fit the ~

sentence. The second error was in the sentence ' "You % ¢

'may see a small .gun, ‘a wheel, or a‘ ‘boat cut 1nto» the e »

ticket." All gave the tor . cut, .

whilé'one student gave the response different for the
correct response see. ’ . ’ .

The second independent sreading 'p;assage was
adapted from the SRA Individualized Reading Program.
F This 78-word passage entitled "How Deers,swallow Their

Food," had ‘a readability level of 4."2',. ‘with every

seventh word deleted. Table 29 indicates the students'

performance.

P #




Table 29

Exact Respon for _the ge "How Deers Swallow

Their Food"

Students TP ge of Exact X
Sharon . 100% ¢ .
Ellen 2 72% -

Brenda . © loaw

S:K(non . B ' 100%

Grant 72%

All students performed well on this passage with
an overall average of. 89% and only two errors.  These
'errors occurred in the following sentences, "There are
many animals that may catch and hurt the deer, so deer
run to get away from them," and "Therefore, a deer must
eat and swallow its food quickly." 1In these sentences,
two students confuse‘d the v;:rc.\rds catch and swallow. They-
inserted swallow in the first sentence, and catch in
the second ’s;ntem:e. buring discussion period, one
student gave her r/easonvfor choosing these words.“ She

™ .
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/
said that other animals try to kill the deer: ' If ' they

* kill the deer‘ they wi‘ll eat its meat, therefore a ,.deex-

mist try to catch somethiing to' eat so that it may ‘get
away from other animalsS. The second student aaid she
wasn't sure why she had chosen' these words bul: after

rereading the sentences. she could see where she made

aher mistak Once again, all deletions were discussad,

even chase that . were .- considered— approprI’te./ Fon
example, in the sent‘ence "Then food comes back into the
mouth as a..ﬁud. which t:he deer chews thoroughly," all

five stude;?ts gave ' the exact response. During a

" discussion, one student gave the foua‘wing reason for

this , "I read in a science book that

" ‘wheh cows ee;t, food ‘comes back into their mouth as a

cud and thén the cows chew their cud, so when I read

the ‘above 'sentence in the passage about deers, I

thought that deers must do the' Eame thing as cows."

This student was reiating prior knowledge to the

present p‘assage, and therefore her. reasoning. was

appropriate. .

The third passage was a 270-word passage entitled
“The Magic SAndals,“/and had a readability level of 4.5

according to the Fry Readability Scale. It c_onsisted
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- of eight word deletions. The results of students'

performance are shown in Table 30.

Table 30

Exact Responses for -the Passage "The Magic Sandals"

Students of Exact

Sharon 100% i‘ .
Ellen ) - 759 |

Brenda z 87.5% '

Simon ) 100%

Grant 75%

The average score of 88% in Table 30 indicated
that students were maintaining @ high level of
performance.  Tae range of scores. ‘were from 75% to
100%. Students scoring 75% had only two errors, while
those E(inring 87.5% had one error,. For example, in the
sentence "Hualachi, +the messenger of the Great Inca
drooped his shoulders with sadness...,” four students
gave the exact response, while one student gave the

response sternness. Her reason for choosing this word
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was that she thought it meant the boy was very sad and

when he drooped his shoulders he did so because he was
scared that the Great Inca would be stern with him.

Although this student used proper context to arrive at.

her reasoning, she was confusing the meanings,of the
words. sadness an:l _Asc‘emness. In ‘the- sente‘m:e'
"Hualachi's’ eyes shone with ha’ggi‘ness."‘ four stude‘ntsv
used the word happiness, while on‘e_ student . used

surprised.- When asged to reread the sentence using the

ppst tense surprised, she r'eauzgd that the past ™ tense

form. did not ~fTE: the ’contex.t of this .sentence. ~ All

five students gave the correct response music in the

3 % sentence "The Great Inca wishes to hear some music."

When asked why they had chosen this word, they

- : explained that they had been- told in the previous

S paragraph that the -Great Inca loved music. In this

' explanation students were relating what they read to
the context of the passage.

Week 10: Post-Test Scores
At the beginning of this ten week study, an .

analysis of each student's oral reading errors from

selected miscue passages indicated that these students

were not -using-context clues to obtain meaning and

results from standardized- tests indicated they were:




reading below grade level by two to three years. The
cloze procedure was therefore used to aid in the
development of the student's use of context clues. The

post-tests administered to each student were designed

to evaluate the ‘s reading mprehension and to
 determine whegher the cloze proce&ure had helped i the
development of context clues to improve reading
comprehension, word recognition and ‘vocabulary
development. ~ Gonsequently, during week ten of this
study, the reseavri:her administered . the following

post-tests: (1) The Gates-MacGinitie Reading Test,

Level D, Form 2, and (2) cloze passages in which every
tenth word was deleted. These cloze tests were
constructed by deleting all types of  words
indiscriminately. Table 31 gives the scores on both

the vocabulary and comprehension subtests of  The

Gates-MacGinitie Reading- Test that were gathered on
]

each student prior to the ten week study.




Table 31
Scores ‘'on_Vocabulary and Comprehension Subtests on The
Gates-MacGinitie Reading Test prior to the 'Ten Wesk

7 Study (March, 1984)
Students " vVocabulary . Comprehension
Sharon 3.3 3.2
Ellen 3.0 . 3.8
o E « o : i
! Brenda .0 2.4
éimon * 3.2 v . 3.0
Grant 2,9 3.0

Table 32 gives the scores on both vocabulary and
comprehension at the end of .the ten week gt;qdy.




Table 32
- . ' s @
Scores on Vocabulary and 'Comprehension Subtests on The

Gates-MacGinitie Reading Test Level D, Form 2 at the
end of the Ten Week Study (June, 1984)

Students . .Vocabulary Comprehension
sharon 4.0 4.6
Ellen o B i #it.
Brenda Bl 3.8
Simon 4.3 “4.2

Grant 3.5 4.1

A comparison of Table 32 with Table 31 indicates
that all five students increased their .scores at the
end of the ten week study. On the vocabulary subtests
Sharon and Ellen had an increase of seven months  in
their scores. The vocabulary development of Sharon
increased to a 4.0 grade level from a %5 level;
whereas the vocabulary development of Ellen increased
from 3.0 to 3.7. Breada 'and Simon increased their
scores bs; one” year one month. The: vocébulary

development of Brenda increased to 3.1 from 2.0, whilé




Simon increased, to 4.3 from 3.2. . Grant. gained the

least. His vocabulary development in Mirch 1984 was at

a 2.9 grade level and when retested ‘ten weeks later, it

had dincreased by six months to-a 3.5 gpade level. .

the biggest gains in scores at tha end of the ten

week study’ was ines\t;ny ccmprehsnuon lubtasn .of The
ding

' Gates—MacGinitie R Test. - ,Sharon and Bre day

increased their :omprehensio‘n scores | by one ycur four
months. Sharon was initially tesfed at a 3.2 grade
level, but when'retestad she 'scored a 4. & grade leyel.

Brenda initially had only a2.4 grade level, +but_when

retested ten weeks' later, her score had increased to. a -

3.8 grade. level. Ellen and Simon dincreased Mheir
scores by one year two months. Ellen was ‘initially
tested at a 3.5 Jrade level, but retested at a 4.7
grade level. When Simon was 1nxua11y tsstgd his grade
level in comprehension was 3.0 and ten weeks later his
grade 1level rose to 4.2. Grant incregsed his score by
one year one month in comprehension. Xher} first tested
his score was at a 3.0 grade level, however when
retested, his score rose to a 4.1 grade level.

These results showed that all five students

increased their scores on both the vocabulary and

pr on Some” admitted that
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-
they found the comprehension section of The

Gates-MacGinitie Reading Test a little difficult but
when they encountered an unfamiliar word, they us’édJ the
cloze procedure technique to help decide what the
correct word should be.

To further test student's ability to comprehend

details or. rélationships and to further test how

“students use context clues to obtain meaning, the

researcher dec'ideq to employ a cloze procedure in which
every tenth word was deleéed. The researcher decided
£ eall ghis procedure “The tenth word celetion cloze
tf}st.’:."

Three unseen independent cloze passages at
similar readability levels were given. These passages
were provided on large stenciled, sheets and students
were to completé the answets on these sheets.. A total
of ninety minutes was allotted for  the three
independent cloze passages. All passages contained
I84-words with both the first and last paragraphs
intnc;.' Scoring ihvolyed exact responses and

appropriate synonyms.

Cloze passage number one-entitled,

'How to Dig Up

a Hone" was a 184-word science passage developed by .the

researcher. * The feadability level was %.0, according
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to, the Fry Readabui{:y Scale.

Cloze passage number two 'was ‘titled “The Moonwalk
Adventux‘e."- This adventure st m-,/d;velopad by the
researcher. concerhed Astronaut Edwin E. Aldrin Jr. and
Astronaut‘ Ne11 A‘_ Armstrong, whu/ in ‘1969 went’ to the
mqoﬂ. T}'xe Fry Readability Scale placed thls 184—word

¥ p@ssage at a%:0 grade level. . . .
* " _ ‘The third . cloze passage developed by / the

" z:esearch"er was titled "The. Early Days of Railroading."
N fhis 184-word . history '}assage was placed at.a 4.5

readability level on the Fry Readability Scale., Tables

;3, 34 and 35 indicate how well each student performed

on these tests.:




Table 33

Exact Responses and Acceptable Synon
"How to Dig Up a Bone"

\
\

s \.t'ar the Passage

Percentage of

Percentage of

Exact Acceptable
< Students Responses Synonyms
_Sharon 100% 100%
Ellen 80% 90%
Brenda 90% 90%
Simon 100% 100%
Grant 100% 100%




T Table 34

Exdct. Responses and Acceptable Synonyms for the Fasslg'e

y "The Moonwalk Adventure" s

. Fercenvta'ge of “‘Peri:'en.tuge of

Exact Acceptnblé

! Students Responses ” Synonyms )
Sharon 100% 100%
Ellen 90% ” 100%
Brenda S 70% 80%
Simon 90% | A90%
Grant 100% 100%




Table 35

Exact Responses and ptable Synonyms for the g

"The Early Days of Railroading"

_ Percéntage of Percentage of
Exact Acceptable
Students Responses V Synonyms
sharon " 100% 100%
Ellen 100% : 100%
Brenda v 70% 80%
simon 80% 90%
4 <
Grant 90% 90%
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TAe average percentage of . exact responses
recorded in Table 33 was' 94%, -Tuble 34 was 90% and .
Table 35 was 88%. These scores indicate a high level

of performance by the students. The average peréentaga

of 1e d-in Table 33 was . 96%,

Table 34 was 94% and Tabl’e,isluasfsaxz’*‘ngilmal *
indicate a high level of performance. These results
show that students, had a very good underst;ndinq af,iihe
» cloze p‘roceduté u}\d were capable ‘of applying. it ,co“
thei(work. When appr:opriafe‘ synonyms w;re given in”
each passage, - scores increased. ' . In Table 33 one
student benefitted from the scoring. of synonyms. Her
score increased - from 80% to 90%.  In Table 34 two
students benefitted from the scoring of Synonyms. Their
scores increased from 90% to 100% and from 70% to. 80%.
As well, the A scores of two. students in Table 35°

in ased when were . Their. scores

im;;roved f;‘om 70% to 80% and from 80% to 90%.
a . surﬁary 5
' As a motivational technique for the cloze
prdcedur:e.- oral context was us’ed during t:_)-i'e ﬁrst/week
of this ten week study. P}ssaées were either read to

the Students or given in written form. In each case,

R
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regaraless of the procedure used, a follow-up
discussion required students to explain why certain
words were or were not appropriate. From these
discussions, the researcher observed the following:
(1) If -the students were given a° fami‘liar
‘ passage, that .— is, ? passage they ha.d
previously completed in' class or a passage
"where some background infofmation was given,
thely scopss zecked higher  than with
unfamiliar passages. :
(2) If the first and last paragraphs were kept
intact, rather than the first and last.
sentences, students scored higher’ because
PR inforhation was provided to allow them
to relate deletions to the context. %

(3) Students did not use synonyms “in-any—of-the— _

. clQze passages given- during week one. The
researcher felt that this may have been
because some students were encountering
/difficult:y using context clues to obtaiq -
>mean1ng4 :

Although students' scores during weék one showed

satisfactory results, the readability level of the
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cloze passages ranged only from 2.6 . to 3.0. The

studénts continued to read word-by-word -with ver®. . ..

1itt1e fluency and expression and -some had . poor /,’

'enunciat'.ion and were poor spellers.. i & .

The instruccional procedure for weeks two, three|, ’ e &

four and‘five was varied by the’ Juse of dlft‘erent

0f~c192e“passages. This variation helped to focus on &

. - . |
.~ . different aspects of reading, ingtruccions. - Cloze

;;:assages \were prep‘ared by - deleting cerga{n content

w b words sich as nouns, verbs, adjectives and adverbs. s
This helped to focus instruction on the syntactic
~ gontraints of the language. In scoring these content
words, exact ‘responses as well as appropriate syr;dnyms
O were accepted. ' The apt;ropriateness of all deietiors

was di‘sck‘ssedA From the activities’ and chef!n?\.(inq, §

i , discussions the following pp atig
(1) Students scored ‘htgi\er on shorter “F{;ding- - p
% passages than on longer passages. S‘rince
these . stidents read in a mo‘hétone

word-by-word ’fashion,‘ the shorter passages
seemed 'to maintain ‘their interest level,

' probably because they could be read quickly. i

et . - .However, the lower readability level of the .




. (3)

o .4

(5)
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shorter passages gay also have been a factor.
When content words were  continuously
repeated, students scored 'higher on each
succeeding passage. Fon example, when each
‘content area was first introduced, students
had difficulty understanding the concept.
However, through ;/number of practice
sentiences ishudenbs  quickiy undengbood) Hhese
areas and their purposes.

If tloze passages involvéd High-interest
material, students' scores ranked higher than
was the case when the ‘ passages involved
low-interest material.

The researchér noted that students frequently
used words from their- dialect or local manner
of speech in their writing.  This was more
prevalent in the verb deletions than in any
of the other’content areas.

By the Fifth week of this study, students
seemed to have a better understanding of the
use of context clues to obtain meaning. As a
result, more synonyms were scored, and scores

were increased accordingly. This  was
’ 2
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. especially evident with adjéctive deletions. -
Students were now giving bettér descriptive

synonyms . = i . .

The instructional procedure’ during weeks 'six,-

‘s;gven and eight of this study was:varied by the use of
e k oo
different types of cloze passages .to help - focus on -

different aspécts of reading instruction. 'Three types

i N ) :
of cloze passages were prepared. In the first ' type,

. 3
b

all of the letters .in a word ei(eept' the v_initia,l

consonant were deleted. IA the second, one underline -
N P
& was ‘used for each letter omitted in the deleted: word,

while in the third, all the vowels from selected words

were deleted. Thus, a variety of cloze passages were
prepared; deleting parts of .words to help focus |

. _instruction on word .recognition and .vocabulary

*" development. As a result, the rgsearcher presented
. these words in a meaningful context. -She left blank
spaces' where the words‘ gehould be located and the

! students read the sentence;. or passages pauéing at

each blank space,”and supplying the words that were i =

context. . By comparing the graphic cues:in the problefn
words with the words they suggested, the students
3. o
3 -~ N

semantically and syntactica)ly/ correct according to the
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identified the correct missing words. Once again all

deleted words were discussed and their appropriateness
)

examined. Based on the student's initial performance

and the discussions, the followin, observations appear

valid: .
(1) The more frequently cloze passages, were
given, the better students’ became at
P « providing grammatically correct Words for

thase: passages: For example, one sampl;\e )

A sentence read: “The dog is chewing the

: -, “bone."  All five  students were using both

Coe =

semantic and syntactic clues.

(2) Students could handle passages at a higher
readability level when passages related more
to their interest level.

(3

Although most students were doing fairly well
with cloze passages, the researcher continued
to note that some of the incorrect responses
seemed to be related to the student's dialest
or manner of local speaking. )

_The instructional procedure for week nine
consisted of employing writteh context with random ,

" s

deletions. Deleted words were listed at the bc(:tom of




the page and students were required to supply the
appropriate words in written ‘form. By the end of this
week, students were relating their reading material to

; /
the :ontexq of .given passages. .All stude:\ts were doing

well: witvh' passages at a 4.5 grade level. . This

indicated that 'the cloze prScedure was -effective in

. helping these remedial st‘:udentsv. & Through;:\;\c the study,

however, some students were improving more than othérs, '
as indicated by their higher grades. Furthéermore,
during discussion period, some students were better

able to discuss their.“answers by relating prior
knowledge to their present reading passages.

.- Post-testing was conducted during week ten which

indicated an increase in students' scores on reading

comprehension, ‘word recognition . and -vocabulary
development. Students were using context clues to
obtain meaning frém selécted passages. At . the

beginning of this ‘study, students ‘were having -Some,

" difficulty with readability passages at a 2.6 grade

level. Now the same s were compr ng
material fairly ~well with passages at a 4.5 grade

level..

i UThe results of these post-tests indicated that
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the cloze procedure was effective in raising 'students'
reading comprehension, word recognition and vocabulary
N

development “as measured by standardxéegjesttng.

o,



<2~ CHAPTER V
N i - i - 4
Summary,"-Conclusions, Implications .
' and Recommendations for
Further Research

Summary ¥

@ This study - analyzed the effectiveness of using

the cloze procedure with remedial reading students as a

v . o
means of improving their use of context clues in word

recogiition,  vocabulary #development and reading
comprehension. The participants chosen for study were
three female and two male Eifth-grade ’students who
atvtended a regular classroom but received daily help
from a Special Education teacher for the Language Arts
Program.  The students 3

ranged in age

years., ™

The test data gathering proéedures employed were
The Wechsler Intelligence Scale for Children, The
Lorge-Thorndike Intelligence Tes
Reading Test and The Canadiap Test of Basic Skills. The

The Gates-MacGinitie

information.compiled indicated that each student WEG‘

slightly- below. average * ahility in vocabulgry

development, word recognition and reading comprehension

skills. Further testing using a miscue analysis

150 £ Y

from 9 to 11 .
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inventory indicated . that none of the students were
utilizing contextual clues to obtain meaning. = Over a
ver wsek, persod; the dhvestigator used yarfous cloze
progedure methods in working - with each of the five
students. These methods were oral dontext; content.
Words aull &5 NOUAE; WeFDE; EAjECCLVEs WHE AAVeIEY
vowels from selected words; SeTadtd., WARAE LR KoMy L

the initial cons6nant included; omission of letters

fron words; deletion of every ténth word and random . @

deletion of words. . J

At the ‘end of the study, eabh.student's , reading

comprehension was evaluated and group gains determined’

by post-testing using The Gates-MacGinitie Reading

Test, Level D, Form 2 and experimenter-written cloze ~ % )

tests employing cloze passages in which every tenth °

word was deleted. #he standardized ‘post-tests . .
indicated an increase from one year to one year four :
months on comprehensﬁ&n Sl(i}ls ‘and  from six mor)ths to
one year onc month on word-recognition and vocabulary
development  skills. " The results of  the
expcrimenter—written cloze tests indicated that when
cxact responses’ were given, the range of scores for the

five students ‘was from 50% to 70%, while the range of
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' 'sccr‘es when appfopriate synonyms ‘were scored was from
P 90% to 100%. . Al

At “the na e the study, students were scoring

£ . . from; 70“' to 100%’ on ' cloze passages that had a

; readabili y 1ev 1 of Aj as ' compfred to. a 2.6

g 'readabilityAevel at, the beginning’'of the study. The

“ results' cf‘ the 'standardized' post-tests and the .
- experimenter-written cloze tests indicated . that the . .

v kloze {;rocedure was. effecti(ie in raising éach student's

L ., I word recognition, vo;:abular\y develnpment and reading
i

+ ! ! 'comprehension skills, ]

‘This study indicates that the cloze _procedure “is i
an effect)ve teaching and testing tool which should be .

cqns;uered as part of the regular curriculum for
remedial ’i‘eading students.. .
Cem:lusionsl and Implications
2 1

This case study was concerned with the efficiency

of the' cloze procedure in improving the ability . of
remedial reading students to use context, clues to
recognize words and to. interpret meaning from the

printed page. Answers to three questions were sought:

To what extent is the <cloze procedure

I3
effective as a %echniqug to aid students in
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word recognition and vocabulary developinent?

2. To

what extent does the cloze procedure

enhance the students' understanding of the

meaning of words in the context of sentences

and hence, their reading comprehension? .

3. To

what extent can the various deletion

“fethods of the cloze procedure, including

those following, improve student's use of

cloze?

a)

b)

c)

d)

e):
£)

a)

‘or¥1 context,

content words - nouns, vgybs, adjective,
adverbg,

vowels Grom sélected words,

selected wom;s with only the initial
consonant- included,

omission of letters from words,

deletion of every terith word and,

random deletion of ‘ucr‘ds.

Each of these questions is examined separately.

Questions one and two . are discussed in some detail}
[}

question thred is dealtwith somewhat briefly because

it has alrcady been dealt with extensively in Chapter

4. Additionally, some implications fof the classroom,

B
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arising from the examination- of these questions,  is

discussed. 5w

1. To what " extent is the cloze procedure
7 ol

. effective'as a technique to aid students in

word recognition and_vocabulary development?
- .- Word recognition and vocabulary development are
basic functions in learning to read and the. de;lalopmnt;
of ‘proficiency in'these functions is of major,. concérn,
in any reading programme . Tinker and Mccuil;)ugh_ (1968) °
“maintained that there are several ways o, wobk , out
recognition and development of words and that students
should be taught several methods of achieving

f .

recognition and development. . -

To examine this' question, three ,types of cloze
passages were utilized to help focus instruction on
word recégnition and vocabulary development skills:

The first type deleted ~ a11 letters in a ~ word
except the .initial consénant. The ‘second,- 1nyo1;led
cloze passages using one underline for ecach lettér
omitted in tte «deleted word. The third cloze passage
deleted all’ the vowels from selected words. An
analysis of each Studeht's performance indicnted that
the cloze prdcedure was et’fective with word-recogniuon

-

¢

S/
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dnd vocabulary development skilis. Sharon received the
highest rande of scores on all three types of  cloze
passages. Her scores rangéd from 80% to 100%. This
high performance level is an indication that through
_practice in using the cloze procedure, Sharon became
R T ——— eriences
and e Gonbext of the delsted Hords given! if ‘the
various cloze passages.  An example of this is

indicated in several sentences from. a passage on

initial rits. The» nten read "A steam shovel
went into a lot and began to work. It . dug into the

ground with its iron teeth and picked up a load of

dirt Sharon gave the correct responses for these
sentences and explained that in the summertime she
watched many steam shovels dig big holes in the ground
and pigk up a big shovel of ‘dirt. sharon's background -
experience as well as the context clues surrounding the
sentence helped her 'score correctly. Some words Sharon
recognized in the cloze' passages were recognized as
sight wards, as is shown in the following sentence "But
if you are 1looking for fossil Fish, that is all “the
tackle you need." Sharon did not have to depend on the

context of the passage to recognize the word looking.
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Thé range of scdres on the three types_of cloze

passages for Ellen, Brenda, and-Simgn' was from 60% to
100%.  The most aifficulty, encountered by, * these
‘students: Was in'  the 4lose passAges oh. AnLELal
consonants. _ Ellen's scores were 100%, 80% and ' 60%;
Brenda's scores were 83.3%‘.{70%';.and ‘60%, ‘“Ml,e,,,, Sin‘lcin"s‘
scores weré 67%,/ 60% and 100%. Each ~student

encountered problems with at least one of the  three

[l s -
passages. An example -is indicated in the following

sentence "We can fight forest fires, herd, cattle, spray,

‘swamps, and 1lift and carry ’heavy\cargo.” All “three

gave an inc nse. For fires, Ellen
wrote friends, Brenda wrote flies while Simon ‘wrote
from. These students required more practice with using
context clues as was indicated in the passage on
initial consonants. . However, the scores of these

_students did improve with the c¢loze pa}sages on vowel

deletions and the cloze passages whére one ‘ underline

. was given for each letter omjitted.

Th.e ‘student encountering the greatest difficulty
with all three types of cloze passages was Grant, His
ncores‘ ranged from 50% to 83.3%. The passages on
initial consonants presented the most difficulty.
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Grant received the following scores:  83.3%, 60% and
50%. _In the second passage where vowels from selected
words were deleted, the following scores were received:
67%, ~75% and 80%. In the ' third passhge where one
underline was used for each letter omitted in . deleted

V}mr‘ds‘ Grant received scores of 60%, 80% and 75%." Some

T
of Grant's errors were "You walk along the beach, “it-

put the dirt into a truck,” and "But at the foot of the
hi1l, the brock Slows down and £lows into a river." Thé
responses given were wander f::r walk, tree for truck,
and run for river. In each sentence, difficulty was
encountered in giving reasons for these responses. When
extra p:actice and further instruction were given on
word recognition and vocabulary development skills,
Grant's scores increased on several cloze passages.

To test each student's level in word recognition
arid ‘Vocabulsrydevelopient [DrIoY o) 'the Beginolng of
this ten yeek study, the researcher administered the
vocabulary subtest of The Gates-MacGinitie Reading Test
to each student. This was administered in March 1984.

Theiafollowing scores were received Sharon -- 3.3; Ellen

-- 3.0; DBrenda

At the end of the ten week study the benefit of
; Y

~'2.0; Simon

3.2, and Grant -- 2.9,
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1 ¥ : E . .
the cloze procedure to each student's progress' in -word
recognitionf and_ -vocabulary development - skills was

evaluated. This was done by post-testing using The

Gates-MacGinicie Readx g Test Level D, Form 2. T'fs .
and the following - -

test was administered 1n June 1984,

scores were ‘receiv&d. Sharon -- 4.0; Ellen -- _3.

Brenda -- 3.1; Simoh~-- 4.3 and Grant 'L« 3.5, . These . Vo

scores indicat% that each student showed 'mprovemene -

afferﬂ being subjecl:ed to the cloze procedure for a ten : .

we'ek period.”” Sharon and Ellen improvedAthexr scores by

seven months, while the scores of Brenda’,and Simon
increased by ome year ofs month -and Grant's score .
*increased by six months.  These results indicate that
at'the end of this ten week study period, the lclcze 4
procedure was effective in helping students with word
” recognition and vocabulary dévelopment. ' . ’-)
“ 2. 16 . st sxedit. doas the . dlcze! procedure

C ¥ g7
enhance the students' undérstariding ~of _the .
" meaning of words in the context of sentences

and, hence reading comprehension?

Teaching students to use context:-clues is a very.
essential technique in developing meaning for words and

comprehension. Steiner, wienerz and Cromer (1971) - -
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examined the difficulties some students encounter with
reading. They found that these readers fail to extract
contextual cues essenmtial for identification. They
seem to be identifying words as if the words were
.unrelated items unaffected by syntactical or contextual
relationships. They become so preoocupied with details
that they read a wc;r‘d ihto the sentence that makes
little-or no sense. :

At the beginning of this ten week study, students
were,often struggling unsuccessfully to sound out words

with meanings that were completely obvious from the

surrounding context.  They made 1little or no use of
context in trying to discover the meanings of
unfamiliar words. - As a result, in this study the

researcher varied the instructional procedure by the
use of d;‘.ff‘erenl: types of cloze passages to focus on
dif ferent aspects.of | reading instruction. Cloze
passages were prepared deleting certain content words
such as nouns, verbs, adjectives and adverbs. This
focused instruction on the syntactic constraints of the
language. In thesg cloze passages, a wide variety of
oxercises was designed to instruct students in the use

of context clues as aids in working out word meanings




and reading pr ion. The researcher ' tried [ to

extend and enrich . the word meanings and - reading
-

ccm;sr:ehension of each student by giving them  extensive

réading using a variety of cloze 4.p’ass'ages that were -

Both fnteresting and relatively easy, Student
first ;n\:roduced to\the "Curious qeorg’e" stories.. These
stories were short,Lrery simple t/o ‘read and cppFured
the students' attention. Their average réadability
level was 2.3. Other stories, such as “'l:he’ wi’se 0ld OQwl"
provided some interesting discussion by all five
students. Its readability level 'was 3.0. In these
cloze passages on nouns, Verbs, adjectives and adverbs,
the researcher placed a 7great deal of emphasis on
synonyms. This was done mainly to help students
understand and interpret what they read. When”’
appropriate synonyms were scored, “the wcores: of ail
five students increased. For example .Sharon, Ellen,
Brenda and Grant received scores' of 100% on some of the
cloze passages given while Simon's score increased to
0%, Exeiiples of AppivpFLats Eyhionyii Weve dlscudued
in the following sample sentences "Some jungles ar
thick with vines that wild SHIFELS SaRRGY ‘alﬁays get
thro\}\gh them" and "The man lost his beautiful wife in a

. Were:
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tragic fire." Grant and Simon gave the exact response
ild in the first sentence; Sharon and Ellen gave the

fesponse fierce, while Brenda gave the  response
»

/
‘violent. Since fierce and violent were similar in

-meanirig to wild, these responses were scored correctly.

In the second sentence Sharon, Brenda ‘an’d Simon gave
-the exact response beautiful, while Ellen and Grant
gave the synonym pretty. The word tragic was not. used
by any of the five students. Instead Brenda, Simon -and

Grant replaced this word with the synonym fatal, whil}

Sharon and Ellen used the synonym terrible. Scores
were "given for all responses, since they were
appropriate synonyms. Furthermore, when students

encountered words that gave them difficulty, -they were
encouraged to usc their background Splrigite anal BhE
meanings of the words, phrases, sentences, and
paragraphs surrounding the word to anticipate what each
deleted word might be. F‘or- example, with the _passage
entitled "My First Airplane Ride," 'Brenda», Grant and
Ellen all gave correct responses. They related this
passage to the first time they were in an airplane.

Sharon and Simon gave~onlyone incorrect Jrequnse in

this passage and  although they had never taken an




“Four types of cloze passages were sharan andi Euen.

each student's undelstanding of the meaning of words in ‘

airplane ride, they related their’ respénses to " books
they had read and T.V. shows.
. K
An -a‘na1ysis “of each’ student's performance

1nd1cated thab t:he cloze procedure had been

The students with the highest range of scn‘!:ea

nvall . - *

When apprcprute ynonyms as well as exact responses s ' 5

were scoreﬂ’/sh h and Ellen increased ‘their - scores

fron 70%'to' 100%.| Thé students who encountered the
most difficulty at| the beginning of these passages, but

improved towards the end, were Brenda, Simon and Grant.

Brenda's score was |in the range of 57% to 100%} Simon's

score ranged from 62.5% to .90% while Grant's range was

from 50% to 1007-.. y

To ru;ther seb how the. cloze procedure enhunced
the context of sentgnces and reading comprehension the "*
researcher pravide% each student with three cloze .
passages in which e er; }:enth wo;‘d was deleted. The
readability levels of these passages were 4.0, 4.0, and
4.5, The scores off all’ five students were high,
indicating that the | cloze procedure did effectively

increase each student's - reading comprehension. When
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exact responses were scored, Sharon's average on the

three cloze passages was 100%, Ellen and Simon averaged

90%, Brenda's average was 77%, vhile Grant averaged'

97%. Ellen's, "Brenda's and Simon's scores increased
wnén appropriate synonyms were accepted. Ellen's score
increased to 97%, Brenda's score 1ncreased to 83% while
Simon's score increased to 93%. Sharon's and ®apt's
scores remained the’ same, Sharon with °100% and Grant
with 97%. These results indicated that all students
had a very good understanding of the cloze procedure
and were capable of applying it to their work.

At the beginning of this teén week study, the
researcher administered. the comprehension subtest of
The Gates-MacGinitie Reading Test to each student. The
following scores %obtained: Sharon -- 3.2; Ellen

-- 3.5; Brenda -- 2.

; Simon -- 3.0 and Grant --. 3.0.
This subtesting was given in March 1984. At the end of
the ten week study, post-testing was done with the

comprehension subtest of The Gates-MacGinitie Reading

Test Level D, Form 2. This test was administéred in

June 1984 and  thé following scores were received:

Sharon -- 4.6; Ellen -- 4.7; Brenda -- 3.8; Simon

4.2 and Grént = 4.1. The post-testing was given to




evaluate each student s reading lcomprehensxon in terms

of how the clcze procedure helped in the developmen; of~

context clues. Each student showed 1mpruvement after

~ using the cloqe procedure for a ten week period Sharcn

Brenda 1ncreased thelr scores' by one year.four

Ellen and Simon chréasgd their ‘scox‘es by. ong

year two months, while Grant increased his score by

Vv one year one month.

The results of these post-tests indicated that

sthe cloze procedure was advantageous for the. five

remedial students involved in this study. ° It was
' effective. in raising each  student's ,reading
. comprehension, word fecoghition:. and  vocabulary
: development as measured by Stgidardized testing.
(3) To_whal _extent _can te _ various deletion
: methods of _the  cloze procedure, including .
. % " thome folloning, inrove stuéer'nt's use _of
! cloze? . o ’
Ca a) oral context‘ " o 7
- ks b) content ,words - nouns, , verbs,
e adjectives, adverbs,

. c) vowels from sel‘ec'ted wordsy—— ‘

d) .¥selected words with onl\ the initial
L3
:




__ passages were given at’ a 2.6 readability level and

consonant included,
e) omission of letters from words,
£) deletion of every tenthsword and,
. I )
. g) fandom deletion of words.
an analysis of data gathered on each student
" before the beginning of this® ten week study indicated
‘that students were ‘unable to guess the meaning of “a11
words in a 'sentence or passage.  Various cloze
" progedure passpges ‘were ‘therefors utilized by the

researcher to help overcome this ' .difficulty. Cloze

gradually increased to & 4.5 readability’level.

By ;:lm end_’ of the study, all five students were
more capable of relating their reading'material to the
context of given passages. They were reading more
fluently and were reading for ideas. In addition, the
performance of cach’ student in® the cloze passages
varigg &'e;')ending on the deletion method utilized.
Studcnts‘w:cre giver; mp’rc appropr“i‘ata synonyms with
passages on noun deletions and adjective delvetions.
thus 1ncrL:msan Lheh‘ overall scores. The neun
dolcticnq Livcn did not seem to ralter the context of.

the cloze assages. As well, because adjectives are
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description by nature, it appeared that when »deletion!

ue're -discussed, _as .to their appropi‘l-taneus or
1 c ’

1nuppropriatuness. fudents were ' more  capable of .

discussing thexr answers by relating previoul knowledge

to their present reudlng passages. @

It also appeared that very 1ittle aifficulty was
encountered with random deletions. .. This was mairﬁ}"
bécause with random deletions, the"‘delatad words .were
listed at ché bottom of the page and‘ _studeﬁts were

=
required to supply the appropriate words in written

form—on he—other u;nu, cloze- related to
verb deletions, adverb 'deletions and -word .analysis
strategies presented  the  greatest ~ difficuly.

Furthermore, Gates-MacGinitie post ~-tests- and cloze

passages w{ere every tenth word' was deleted. were

administered t‘o evaluate each student‘s reading

comprehension, word recognition and vocabulary

devvelopfnen't .skills. Thz‘ rvesultsbindicted an increase :
from six .. menths to one year one month”  on
word—re’cognitiun and vocabulary development ski}lls ’and
from one "year one month to one year. four months on

cafnprehensxon ‘skills. As well, students sc/cred from

70% to 100% on cloze " thatl) f roadability
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level of 4.5. These results demonstrate that the cloze
procedure was an effective technique in raising
students' reading comprehension, word recognition’ and
vocabulary development. ‘ .

v “This study suggests important implications for
the classroom. Because  the _ cloze ‘procedure  is
flexible, easy to develop and score and is responsive
to 1np\1;v1dua1 differencgs, it 1is ideal as an

evaluative, diagnostic and instructional tool in the

classroom and particularly with remedial reading

" students who usually must have individualized programs.

The impact of the flexibility of the cloze procedure
cannot be overstated as was ‘emphasized by Blachowicz
(1977) whe also suggested methods ofv/!providin_q a
pleasurable frauework. for introducing séqdents to the
standard cloze procedure. ‘ Py .
,Therc arc a number of advantages in using the
cloze procedure over conventional tests for determining
tnsl:ructir‘)nal.levels. 1nf:1ud1?:,y fairly low cost#of the
test, case of administering the test and
interpretation. However, possibly the most dmportant
advantage 1s the direct use of 'the instructional
material by the student. In this way, skills can be
; f




p 1ncorporated into the school curriculum .as a

‘reading problems/ may not have been as severe,

! e l/ 4
taught and  messured in the lYanguage | structure

meaningful to the student.

Researchgps have indicated thﬂt in assessing
cumprehension, the c!oze test 15 1mpurtunt ln thut 1t

1s an ubjective teeting tool that is free om.  any

teacher bias found in vconventional test que!t! ns. - and

is less- complicated. The’ development o * the

post-cral-gading test for testing comprahension is an

important . extension of cloze research. X

It is pcsstble that 1f the cloze procedure were

gulpr

instructipnal tool, in the regular elaésraom;‘;theﬁ 'the
degree to.which many remedial students require speclei

help would decriease and, indeed, the number of remedial

student:s might:,‘ decrease. Certainly, the resultg of ~

this study indicate significant improvement on the part

of the. students studied. This may icate i:het if
those ~students had been' subjected to” the cloze
procedure on a regular basis, then their remedial

' Further,  ‘if as some  researchers  indicate,

diagnosis is most valid in a teaching rather than a

testing sﬂt:uet:ioi\r 'tHen the clozeJ‘procedure. which can'

\,

s




3

‘ 169

easily be adapted as a testing and teaching tool
* simultaneously, may prove to be.less disruptive. for the
student and become a more accurate ongoing diagnostic
piocedudes The' dltme mroséure nas  the potentia} to
allow tesching and testing to more Slosely co-eiist as
&6 iongoing provess: s B
Recommendations for Further Research
Based on the conclusions of this study a number
of recommendations for further research follow.,
That a similar study be undertaken in other
schools and/or schqol districts to establish whether or

not the inferenceg drawn from this study will indeed be
s

characteristic of remedial reading students at the

grade five" level. N

That a similar study be conducted with a larger

i
‘Asample of students at the primary, elementary, junior

high, or high school levels. To ascertain the effects

, of the cloze procedure, this procedure should not be

limited to remedial reading students, but should be -

cmplo’yed wi%ﬁudenbs *in full-time Special Education
lclassmoms, average-ability students and also with
'thosc sttxdentu ofh ;:bove-nverage ability.

That o similar study be conducted over a longer




: - L. Lo
" . R « 7
time period. "The téri week ° time parfod; “while ‘long
enough to indicate some potential effects of using ' the -
‘cloze mcedure, may nevertheless be ton shunt ‘o
assess its true effectiveness. \rhe et‘feces of i

¢ edploying Bloze ifof _an entire school year may differ

and may be a more valid of this pr .

That a similar study be carried out usmg a

% ’ control group. This would make it possible to compare -

a group subjected to the cldze procedure with a ‘group v

that has not been subjected to the cloze procedure.
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- ' oy Elephants Lfve in Zo0s

Blephantrs in,a big'zoo miist —goXto '
fhey . do many things~ at ‘scﬁ 'rhsy J.eatn t: eir»

ook 2 They come when ‘the 2 culls their v'_, .
~. . '2. names i
& » “. The. elephan\:s must - stand geill. 'l‘hey must” -
& names 4 5 N
gtill wh‘en they get g with a ‘big‘
5. stand 2 ashed — ashe ™ oo

y \ 6.
.. They open °their mnuths or
7.. brush "
pills, Someday, if they get
¥ 9. sick
§ may have to take pills. i s S
! S~ v 10. real o : . ' -
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Desert Camels = £ %

The camel has a bad temper.. When'he gets (angry,

happy, frightened), he will bite. He does not like to e

load, bundle). ° A camel is  hafd’

e car:y‘a heavy (cargo

o o . y
to (drive, float, ride) because his back rolls back and
DR forth. . . ‘ ) ' Ll . :

¥ » ' He needs (water.‘juice‘, plants) just as you do,. T
but he.can (drink, swallow, - sip) j lot at one _time. .

" Then he can, (journey, travel, wander) a long way

5 E . . 1
* without drinking more water.* This makes him worth ‘a :
great deal to the people of the (land, .country,
X desert). 1In the desert, a/(rich, poor, large) man is
one who owns many camels. 5 . :
L &
< ¢ '
= il S z
s
N 3
. e " =
: X . 5
- s ~ " &
) E N ~ .
e




of Fi qhing ]

.One day three hqu yent fishinq. Jack got three

‘fish and Bill and Ted uch E - two’fish.
1. caught 5 b
"l‘hey ma;le a* 2 -and cooked the fish.
%\ v 1ﬂt h . g‘u
y some -apples too.’ ke ey .~ again®
1_"‘E' .'.—m

Bill qot a,

'Tf?sh. Th

They took ten fish 55 ) S e g
< ) 2 s-v lﬁ P . ~ 3
. "That ‘certainly was good fishing," said Bill. .
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curj.ous George

Gurtous George is a ﬁmny

4 .’ ever seen him 1n E R

¢ .ona

555
rope _
likes best. He s s g
? k " s m T8 .

= well as you can

Sy -
: George ‘likes the r:ircus and Dﬂ:en wears 7
% b 6. clothes

e He can 1eurn t:o -do many S . He can’ even
. 7. tricks =%

learn Yol
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The Ghost of the Dutchman
It was late on a dark-and cold n:.ght. It was the—
time of'night for kids to be in . But Milo

8 1. bed
.and Rafie were not in bed.' They were walking across a .~

snow-covered lot. They walked until they'reéched an

old broken-down - The building was built
£ 2. building ¥

out over a p i . If rested on big logs that

©. 3. rive:
. stuck out of (:he o e
~ <
~ . The wmd was blowing ofﬁ the 2 ) o
. water
Rafie was, shaking from the cold. 5 . -

"It's a good thing that ghost isn‘t real," said

Rafie, ”If he was,. he would be one frozen Dutchman!

,
“He is real!” said Milo. = Milo put a bwlb into

his .old box .
¥ v 6. camera § -

“sure he is," said Rafie,, laughing.. "But don't
th‘inkAI believe there's the of an old.Dutch
“ 7. ghost .
sailor haunting this I . Anyway, this ’place

8. house - . . :
is going to be torn down .next week. And wher( those new

apartments go up, you won't hear anythxng moreg about»
N
your ‘ N

T“éh-i—_ . :
“<'m goxng to get a of him,"
P:

10.
said Mxlb._ "When I show that plc‘éure, people will

A

believe me
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of his
stars,

.

The owl'has

i R
look /hard to find

on the sfdes of he
. s

hearmg very soft‘
The owl has|

turn it far to th
* that are behind h
T It woldld b;
But eat.:ing a mouse
. His beak is
- Thg sides of his b

pointed

6. claw:
The owl can

7.
pu]ls r.he mouse . ¥ & b1g pl.eces with his aharp

No cther animal can do thinqs the way u

; They

1.
The\ owl cah see
‘always hunts \at night. oy, . .
good ears,

them.

ounds ¥
a very' handy % 1 .

\ %.
-,\left' or right.
\ .

strong and it is hooked.at the

eak are sharp.

catch a mouse in his S

The Screech Owl

lcreéch .

let in light fmm the moon. »and

very well’ at night. 59

. would haveto

tou. You

They are folds Ofc

‘owl's head. - 'l‘hey are fine Eoz .

at- niqht. ‘N e £
‘.. He can

beak
He can see

m. - i .

hard for many birds to'eat a mouse,

Y :
is not hard for a screech :

owl
end.
His toes have sharp,

.‘ : o "

8. beak

N Fhen che uwl swallows these big pieces.

things , | -
v
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Susan's ‘Surprise . = ; .

.‘ E ) : / e & * ¢ a Y T
! ay Suaa)’ had a surprise. Her fut‘er » Lo
X “ . B brought X
ol home a big box. YWe B a new baby in the %
. 2. have i : : T
- famxly," he sai?. "Is the baby in the box?* - E—

asked

¢ : Susan' s [ the box.' Inside - Y oet g
o] cpened Ha 5. was T. o~

a baby monk / )

. Susan/ ﬂ the monkey Billy. She.
ol ] ' = named 7. taught ¥
¥ i him to ea;./ w1th a spoon. Billy his dinner .

with Susan's family.

‘| i

/ » ) ' A2
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Willie's Exciting Day - -
As . usual, ten-year-old Willie Larmond was

the last to hear, "Sap's runnin, Sap's runnid, # he g
3

. - to his mother through the kitchen door.
1. shouted ° g . . L ~
s "I know," she . But Willie had

. 7. replied

gone. "Sap's runnin, Sap's runnin." he . =

© ¥ 3. shouted g
at: the

to his father ‘@nd brothers
: workin}

shed.
Can't you catch it, laddie?" his father teased.
: o . ~
Then Willie ~realized. Of course, «they glready knew . 5
- that the spripg sap-run had - : . Why else -
[ . 5, begun
' - would they be loading the sléigh with cauldrons and
hdgsheads, ..ettles, barrels, akes, and pails?.
G :

willie sighed. He was always the last, always
I~

the &i1dest. 1In  fad, he was oven nidknamed . "The
s B Runt," and Although the nickname was used fondiy,’ﬁt
. still didn't make Willie : any better.® -
s . feel . . v
. Y'Don't fret, runt, is father said k;ndly‘. "How "
i h . #
i would you like té miss school tamorrow to . us” .o
. ) 7. help . ¥
We're going to have a heavy run Then, seeing
A A 3
Willie's infectious grin, he » "Just one h

8. warned -
day, though; rememper that, Laddie.

“Don't worry, Father. After we get through with “
- ‘







The Eskimo Mailman

One Eskimo mailman delivers mail by dog sled. Two- '

times a week, he and his ten Huskies the
. \

. . " .1. run
fifty miles between two towns on “an island near
the Arctic Circle. The trip " one

s = 2. takes N g
day unless a.storm slows them. The trip back takes two
» N . B,

days because the load is. heavier.

Dog sleds are for-seven months in the

- - 3. used p—
year. From June through October, the mail is
il 4 car_ll;ied

every day over the open. sea in 'a skin boat. he
mailman has never been kept f£rom J the
- 5.. delivering -
mail.. " He tells why: "There are no wolves on ‘ the
island." .
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2 Pigeons
A pigeon is a big bird. It likes to live in a
house. Many people keep pigeons. : They make
1. bird iR : ;
a home for them near - windows.

7. comfortable

3. sunny
During the day the pigeons fly away. But every n’ight,i

. they come back to their home. Sometimes people

« COS
take a pigeon far away.  Then They tie a note
5. little
to the pigeon's leg. The pigeon takes this
- . licel
note back home. N *
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The Farmer Astronomer ¥

Clyde became interested in asttononw when he wu
twelve years old. His Uncle ]'.,ee_ was an mnateur )
astronomer who spent his spare time obserying the
‘stars, One day\,vh(y{‘\uncle deci"r‘led‘t‘o buy a  brand-new |
teleécope so he and Clyde could cbse’rv:a\the 'pl&neta
together. ;

I The telescope soon arrived, and Clyde waited for

a chance to use ,it. on the first ¢ night

1.
Clyde turned -the' telescope toward the planet Mars,

Suddenly the planet came 1m:o view, It was

reddish,
the first' tme clyde had seen Mars. Even though clouds"
kep_t him from getting .a. - _ view, Clyde stayed
3.  clear
up for hours looking at.the planet.

in 1922, Clyde's, father moved the family to  a-

farm near Burdett, Kansas. It was a farm

big .
and it kept Clyde busier than ever doing chores. Clyde
went to Burdett High School and after graduation he
found that he could not go to college. ‘At first Clyde

was about not being able to . study

astroiony108PPOAfE%e. But hé soon decided that he

would read, study and observe on his own.

et

\ =




. Never Mind Them Watermelons
Once there was a man who said he didn't believe
in ghosts, didn't believe in haunts, didn't believe in
haunt’ed'houses. ) g
Anothér man said he'd give him a whole wagonload
ot waternslons if hewould spend the ALGHE in & GertAin
o house down the road. )
T, old . . '
- The man *said, sure, he'd sleep tilere, so he
picked.up his matches and tobacco and 93(\:. He went
in the house and lz.ghted his pipe. He sat
md
down in ancha;r and started to read his paper.
Prétty soon something sat down beside him- and
shid' "Ain't nobody here but you and me?" ’
"Ain't gonna‘be nobody but youd)ﬁ a minute,"
said the man. So he jumped out. the

. 3. Zrightene
window and stafted to run. He ran fast,

. very .
overtook two' rabbits.going the same way. Pretty soon

¥ ~
something cayght up with him and said, "Well, you

mekin® pretdy speed. "

5.
O, T dan’run £22E ter than this,” sald the man =
and did. When he passed the man who, xf_ve him the dare,

he said, "never mind hbout them watermelons."







"kitchen.

Thé Lucky Man
oOnce there was a man lying in bed asleep. And he

woke up. He heard something flapping. .
“ He got up. He w¥lked .to the
1. sleepily ~ .

window. And he saw.it.

It was white - flapping in the moonlight. It was _

under a tree. It would flap its arms
. 5 real z

in. the moo‘nligl’zt and then slip back into the shadow of
the tree. ’ :

"It's a.ghost," thought the mar

_—
"I'l1"fix him

before he gets into the house." -
" Very © . he took Ki% mo‘;n off the

P 7S slowl{
wall wherée he hung it at night. And he shot holes in

«the flapping thing, one after another. .But it went on

flapping.

At 'last the man went back to bed. If he hadn't

" kilded it, af least hé had scared.it, he thought, for

, 5
it stayed in the ghadow of the trée and came no nearer.

"In the morning the man got up and went
.

in the

2 lready L

downstairs., His wife was

"You fooll" “she said. "shoct':ing your clean




«ightshirt full Qf holes!™ (she had washed it the” ‘day

before and hung it in the tree to dry.) "
- "My nightshirt1," said the man. "Gosh -
. 3. - ) . * . - - 8§

I wasn% in ig1" « E : lucki.‘ly




< " The World's Eirst Balloon

Nearly two hundred years ago, in France, two

. -
brothers stood watching smoke rise in the air., "If
somé of that smoke is put in“a big- bag, ,the  bag
M rises" sald one “Yes," said the other,
. +  slow. .
“and if ‘the bag were big enough, ir.. might g
. v g
- ' lift us right up into the air, too." .

¥ The boys built a huge b%g of paper and cloth.

it, they made a fire.

{1. It

3. Around .
‘big bag began to fill out into a great round ba:
\_was the first balloon in the world.
"We were ‘right’," shouted - the boys, "a bag "~ of
- : § ‘ &
N & smoke ) rises." 'But they found out
S . slowly \ % soon % B %
that it was 'not the smoke that made the ballcon go '

. It was the hot air. from the fire.
S & 7

up
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The Female Egyptian Mouthbreader

The female Egyptian mouthbreader is a  good ,

mother. This little fish lays her eggs in the  sand.

Then she takes them all intg her  m . After‘g-
. . moul
tws W baby £ish hatch from the eggs, but the
2. weeks !
mother .d let the babies go as soon as they
3% aoesn't
hatch. Sshe w a few days. Then she lets them
N 4. waits =
swim awdy. When the babies-are f they
. . 5. frightened 7
hurry back to their mother. She npeﬂs her mouth, and
soon all the b_* £ish are safe inside.
baby ~ N
-
P 7

-




S Tgapped insthe Earth
The plazas in Santiago, Chile, are a1ways full of %

e peém‘e. PGt HEREHB weacher is. hot and muggy, " the
2 i

f, re bigger than ever.

A . ® .
Ky ~ . Té get out of the heat) Gabriel w}d Pedro decided *

‘to go to the mov1es. The m_ ¥ was about cowboys ~ i

movie
and Indians. The boys were having such fun, that . they

didn"t notice when the cowboys and theu‘ harses began

to strangely on the screen. Suddenly the . .-, | W
2. weave 5 A . ~
whole theatre began to rock. "An earthquakel" shouted

Gabriel. "Run for the front doorsl™ But it was too
Lo - late, The w’ of the theatre began to fall in on
/ 37 walls . “ : ;
£op of them. . -

It was dark when Gabriel awoke. His head hurt,

and he was lying on his back in a gark p, . .
d place
€ Oonly tR Gabriel realized that fie was t in

s Y e
5. trapped
Gabriel'called out to Pedro. There was

theatre!

no_answer. Gabriel called many times .’ Finaily he hear
o ay call to him. It was Pedro. "Gabriel, we
6. voice N

are trapped near the doors of the theatre," said Pedro. I

M “pedro, suddenly I feel f again," said,

7. faint ¥ N 3

v Gabriel. "I must lis down and sleep a little." N v

we must stay awake in case we hear ' someone
~ P ¢

"No,




-

coming t6 help us. Let's play ag 4 " said
- 8. §‘ame .

Pedro. [ The two boys played a game gue8sing the number

of m in an old bottle Pedro found. They

9. marbles'
playéd for manythours. Then fell asleep.
In the morning they heard n .. It was
. 10. noises
workmen digging into the rubble to rescue the boys.
Finally the boys were brought to safety.
) " ‘.




- . The Life of the American Indian . .
/ Sometimes oil pushes up to the earth's surface

and forms a black scum on the tops of pools. American
Indians used to dip their.b, -
. T. blankets

‘ifto these
f pools, wring out the’ 0,11 and use it as m

T medicine

They taught the white’men to tréat- frostbite. and
° blisters w. Tit. s
3. th
2 Someone. found that ‘the_oil ‘wolld burn in 1
o [ ©4T lamps
, .Samyel | Kier put some in a "big pot and b.
. - 5. boiled
. He called the rew P. carbon oil. Today, we
6. product o
call it kerosene. Soon it would 1 8 lamps all
b o 7. 1ight ,
g over the United States.
Samuel Kier found in the b, “of his
8. bottom -

() cooking pot a black scum that would not b "

burn
. He knew of no use for the scum. Since that time it has
- # ,
7 ( been used to pave thousands of miles of r . .
. . : < 3 : 10. -roads -
coe . N It is now called asphalt. . @
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How Plants Make their Food
A plant makes its own food in its leuves. ‘Water

comes to the leaves through the roots. - Air nt_rs

. . . I enters

the leaves through tiny holes.. The green coloring in

the I_ v_s uses the water ahd air to make food for the

2T 1@aves
plnt. ‘Sunshine” is algo needed, Decause a plant can
3. plant
make food only 'when the sun is sh_n_ng.
4. shining

animals and people could not live - without gr__n

5. gréen

* plants. Bot:/ t plants. People and some anxmals also

eat meat that comes from animals that eat plants.




. 208

b1 . Cub Scouts

_ ) h . )
When you are -eight years old, you may join the

Cub Scouts or Brownies., Scout's do mady things that are

£.n.. They learn to tie many k_nds of.knots. They laok '

1. fup - 2. kinds
for d_ff_ r nt kinds of stones, leaves, and flovers.
3. different
When they go on h_k s, they learn about trees and
A ] . es ‘
animals. Scouts learh, to find their way through the
2 A ;i
w__ds. After a long hiRe, they have a p_cn_c. They

5. woods 2 6. picnic
build a fire and c k. Sometimes scoutsg camp

" 7. c
_v_rn_ght. They sleep in .tents or in sleeping bags.
8. overnight R E




-
The Fun of Flying 5
When a-new kind of plane has been made, a test
pilot is the first to fly 1t. The test pilat is{Very

c_r_f{ 1. He looks the plane S Then he climbs into :
1. careful ' 2. . e .
the p!.ane “and starts the ng n__. He makes sure the
3 eng . -
engine works W_ 11. N

Then he rad;oes to the fnghc tw_r. He _ takes
.“tower.
off when they tell mm it is 's__f_. In K'e air, he

safe

makes the plane go as f_st as-possible. He makes 1t
“fast K
turn, dive, and 1 p. * Then he brings it back to the
8. To . s &
gr_nd and lands sa‘t‘ely. This is not the end of the *
9. ground .
€ st. He takes it up again and again. He flies the :

10. test
airplane many times to make sure it is safe.
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= The Chinese New Year

’\ManWChinesé peopl& have a‘.fine ﬁime' celsbrating’

‘The Chxnese New -Year./ it usually"c m s in Fahruary.

e Ype ~ 1.. com
- Each year gets a n_r m It may be called the Year of
g . ‘2., mame *
5 E the Dog or ‘the Year of the Rooster 1 s . d of 1960 or
i 7 . 3. 1nstend . >
" - 1961, ) . . . ~.
! ’ Usually there is a dragon dance 'in the s_ = et .
; 4. Btreets
- - The dragon is a snorting monster a_o_t- twenty feet
- R 5. "about
long. It is made of paper and c:_u_h. Men hide - under
Toth N

the dragon an’d make him d cl about. Others .make -a lot .

7. bl %
of noise by shouting and 1 qh g. . There are always

" . 8. laughing
# [p_e_t_ of fireworks. , After the dragon dance, Chinese
5 9. plenty - : N
4 acre gh ats m y do tricks. Then the Chinese children. .

10. % s
sing, and everyone dances in the streets.




d The Bell .

Once there was a rumor that a fierce enemy was

going to march on the town of Mols. So the people of . 7_

Mcls‘made haste to hide evegything they valued.
o Their greatest t_e_s_r_ was a big church bell. of.

% > course, the peeple éf Mols Vanted tq hide it in  the

s_f_s_ place. It was.a long and difficult job to take

7. Safest i

the bell .down from _the church tower. After that, it

‘was another job to find the best h_i g plagé for the - ;

pell. ¢ T o 3. hiding e
At last the men of Mols agreed that the bell
N should be-taken out.and 1 w_r__d into the sea. So the " S

. 4. lowered %
people of Mols carried the bell to a boat and r_w_d out
3 5. Towed
L a long way from shose But” when the. beu had gone down

with a bxq splash, everyone began :o wr_y. "

warry
"The bell xs well m.dden from :he e_e y; "said
‘ 7. edemy

4 one man.
- ~

~ 5
1 "But how will we ever find it again when the

enemy isk\gLn & . . 3
- . 8.7 gone = i
One of the wisest ofrghe people of Mols took a ’

9_1 e out of his pocrket and cut a deep mark on the side
§ Rni. .
of the b_c. .
e ' 10. boa

' s "Now we -have marked the place where we threw the




bell into the water,® he.said. ‘#So there will never be

an; estion about where itsggs." 2 - 5
;i b -k LT
Then all the people rowed back to the shore to
face the enemy. * . ‘e N
i 2 N I .
& s, 5 . .
~ 4 " o d
. 2 i i
e Y -
o e « . -
. o ! N :
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Where Does Lightning Come From

Have you ever wondered where lightning comes

. flashes L
big black thu_de_h : ads Wild winds'blow inside these
2. thunderhead .
c_ou_: s. Rain, hail, snow, and sleet aré thrown up and

3. €louds ;
down _n_id_them as though they were shaken in a' big
4. inside | .
bag. ‘Electricity is b_il__ up as bits of water break
5. built

apart.
Lightning is this electncuy ju_p_ng through the
Mair. It may jump from oné cloud to a%oc'f;exgcloud, or
it may jump down to the e_rt_. Lightning changes the
. 7. earth .
nitrogen in the air sc %hat the rain can carry it dawn
to the'g_ou_d. In this way lightning helps to make the

8. ground
soil rich. ©

N\

from? When lightning f1_s_es, it usually comes " from

-
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Three Thousand Different Punches
. The next time you take a train, look at your

ticket after the conductor has punched it. Look at the

- he punched in your ticket. It may look
w, like a small rabbit or a dog; or you may a

N . § . 7. see

small gun, a wheel, or a boat into the
. 307 cut
- ticket. . »

" 77 ‘Bach conductor has‘a puncif all his own, and
each punch is ) ¥ iy Eleooki_ng at your

. %. different )
ticket, railroad men can tell . your

. ¥ ~5. who
conductor was. There are more than 3,000 different
punches. . .

Deleted Words

- different




2 dut .
How Deers Swallow Their Food

-'l‘here, are many animals that may and

T. catch
hurt the deer, so .deer run to get away from' them,

Therefore, a deer must eat and’ .its food
_ -7 7. swallow .
quickly. Then food in the stomach until the
& ¢ 3. stays v g
g 2 can rest. The food gopmes back into ‘the
. eer |
; as a dud, which/the deer =i
5. mouth . T6. chews
thoroughly. . »\ G

Some other:-animals eat like desr. The _.
. cow
doesn't have to run from other animals, but it . also
chews a cud.

"Deleted Words

! i .~ chews i
- stays
- mouth '
% - - swalll)ow »
- cow -
.
- deer
- catch
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The Magic Sandals
Hualachi, the messenger of theGreat Inca drboped
his shoulders with as he stcod in the

sadness wr :
Hualachi, why do you bother to

palace courtyagd.

wait?" one of the other messengers called to him.

"Surely you do not expect the Great Inca to entrust you

“with another . , after being sollate with
7. message

‘previous messages. t

Before he could answer, a servant came to the

'3._:e——"

ay .
you." He followed. the servant‘ to the throne room of

. "Hualachi, the Great Inca wishes to“ see

the Great Inca. R

"I have decided to give you another chance," said
the Great Inca. He reached into his straw basket and
took out a + a bunch of colored strings with

R TiI e

knots that fo‘rmgd gmessage. "De.llver thls to the chief
of my army outside the city," he ordered. "You n}us; be
at’ the camp before the sun is high." ® -

Hualachi's eyes shone with R

5. happiness

will do as you bid. When the other messengers saw the

quipu, they were very much surprised. "Perhaps it goes

to the Great Inca's flutist dgun the road," they said.’

—




. The 'Great Inca wishes to hear some .

. . 6. music N

"No," Hualachi smiled. "It ‘is an dimportant
message.
ouo{side, the city. I must hyrry."

+ 7 Hualachi to/the Sun God fo-help hin

. 7. prayed y .
¢ "deliver this message “on time. The Sun 'God gave-

\Hualachi‘a pair of magic’ _ to .waar
whenevq{ he carrieﬁ megs;gqg. fggxdaé:e Gré;: 'Inc;:
These sandals alloved Hualachi to be on time for the
Great,Inca's‘meséaqes ‘and frém that day bﬁ, HJaiuchi
carried messages faithfully and well.

& Deleted Words
- gateway
- quipu
- mudic
- sadness =

- sandals.

happiness
- message -
. » .

prayed

I must take it to the .chief of the atmy

v v

~
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uncover:sd.

How to Dig Up a Bone
Scientists who search for fossil skeletons: -are
called paleontologists. The’y have to know‘ how to. get
the fossils out of the ground, how to get them packed
for their jo_u‘l:ney to a museum, and how to preserve a’nd
show them in museums. )
Even before he starts out on an, expedition, the

studies maps to find where fossils
p paleontologisb . - . & .
are likely to ______. Then when the expedition .has

made camp a@nd unpacked,

3. e "
his search for scattered bones. The .
47 aIeonl—EIogIsE

“uses picks, shovels, and wire brushes with great care

Clear the earth from around the fossil. = After
5. to §
uncovering

. 6. a
each bone. He draws a and takes photographs

7. chagt
of t:he fossil in the ground. / is done so" that
This
the benes of the fossil be fitted'together in
9. can ¢
the )nuseum exactly as they ' . when they were
10. were 2, 1

fossil, the paleontologist numbers

The, fossil is painted with shellac to repair any

cracks and is covered with wet burlap and plaster to
protect it. Fidally the fossil is lifted out of the

ground with metal rods or strips of wood. :

o

Bl

fpssil hunter starts e




The Moonwalk Adventure

In the year 1969, two men came to fhe moon. They

came in a Lunar Module from the planet Earth. The men

travelled about 240,000 miles through dack outer space

beyond the earth to get there.

The ftrst men who walked e moon looked

on a strange world. There were holes called-

1. out - .
craters. was no water, no air, no wind and
R 2. There : s T .
no « There was very little color. There
3. sound N . :
were no living on the moon. One after the
4. things &
other, the first men to walk on the moos left
5. two . » 7
their ship. had to take air with them. They
6. They "
did not just what they would'step into on
7. know .
the moon. ,could see rock dust. But they
. 8. They s, 8
did not know deep it was. Astronaut Aldrin
9. how
and Astronaut Armstrong were two men.
10. these

They found it was easy to walk and work on the
moon, Thay, learned many things,” and wey left
instiuments that would keep sending more information
back to Earth, after they had left. They eturned

safely to Earth in the Lunar Module on July 24, 1969.




.4, flash *

" in bridge aeccidents.

‘the Early Days of Railroading .

' The early day’s of railroading were dangerous days

in train travel.  Little was known about ' safety.
Collisions were common because there was no signal

lights. If a break occurred in the rails, the :train

. oftén jumped the track. 5,

,
There were so many accidents in the early days

the railroads that people ‘were often afraid to
train ride. ‘%en yO\:\ see a_train.. about

a s 6
to .+ a bridge; you hear its whistle and see the
. 3. cross ' Sy

. of warning lights. Before these’ signals

were adopted, hundreds’ people 1 heir . 1ives
X . B v

"~

3 The worst . in Canada occurfted in
G. disaster[
1864 at d 1ift bridgé . the Richeliey River,

ove;
twenty-one miles northwest nf Moncreal.

‘bridge,was bu11t in two halves so that each

hal.
lcould 11ft upward from the centre of the bridge

10. to
let the river barges pass/through.
3

oy. June 29, 1864, just as the bridge stanted to

'swing upward, a train carrying 550 immlgrant‘.s‘ came

roaring along the track that crossed the bridge. There
was no warning signal, thirteen cars plunged into the

river killing 86 people.
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