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ABSTRACT

The purpose of the study was to consider the need

for, and the nature of, an in-service program for parents

of pre-kindergarten children in the province of Newfoundlanci

and Labrador. The intent of the program was to enhance

parents' ability to exert positive influences on their

children's growth and development and thus help to ensure

the maximization of their children's potential.

The assessment of the need for thp proposed program

and the subsequent development of the program were based

on information from four specific sources: (1) an exten

sive review of related literature pertaining to parent

education and involvement: {2} a survey of thirty-four

superintendents of school districts in the province

regarding their district's policy on parent education and

involvement, information on programs and practices dealing

with parent education that had been tried or were

currently being used in their respective districts, and

their personal comments with regard to the subject of

parent education: (3) a survey of 424 kindergarten teachers

in the province regarding their opinions. perceptions, and

experience concerning parent education and involvement;

(4) a series of interviews among various agencies le.g.,
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Department of Heal th, Department of Soc ial Services)

involved in the care and education of the young child to

ascertain the extent of provision of parent education

programs in the province by such groups.

Analysis of information and data accumulated from

the various sources indicated the need for an in-service

program for parents of pre-kindergarten children.

Based on informa tion obtained in the review of

related literature and from opinion expressed in the

province-wide survey of kindergarten teachers, a program

for in-servicing parents of pre-kindergarten children was

developed, that could be implemented by kindergarten

teachers within the province. To facilitate teachers'

implementation of such a program, a teacher's handbook,

entitled "Options: A Program for In-Servicing Parents of

Pre-Kindergarten Children." was written.

Descriptors: Disadvantaged Youth; Early Experience;
Parent-Child Relationships; Parent Educationl
Parent Influence; Parent Participation.
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CHAPTER I

THE PROBLEM

Introduction

One can hypothesize that parent education has existed

since the earth was populated by Homo sapiens. for the

proof of the corollary lies in the fact t.hat billions of

human beings exist and form the global community of the

planet.

Parents (Le., families) educated successive genera-

tions (i.e .• children) in the skills necessary for survival,

in the mores, customs, and the traditions of t.heir

particular society, thus perpetuating the species and

creating a multiplicity of cultural forms and ethnic

traditions. The process by \~hich they transmitted informa-

tion was sufficient for their needs and allowed a

significant number of individuals to survive to continue

the cycle of living and learning into the succeeding

generation; however, as has been suggested by Vernon:

In centuries past, parenting was a spontaneous response
to the biological phenomenon of birth and received
little conscious thought or planning. (Vernon 1981:
90) •

It might also be suggested that not only parenting

but the entire lifestyle of primitive peoples in no way



resembles the complexities and stresses of modern-day

society.

Childhood and family are shaped by historical rather
than biological processes; they are soc~al ra ther
than natural relationships and are transformed by
their economic and cultural context . . . it is
best to start with the tIme and place, wi th economic
needs, social priorities, and the exercise of p0wer,
because these are the environments ~n wh~ch ch~ldren
and the family are embedded and which they will
change. (Parr 1982 :8). (_Italics mine.)

We find the twentieth-century parent in a "time and

place" (Parr 1982 :8) distinct and unique from that of any

parent of preceding generations. The human family has

evolved in a socio-cultural milieu quite unlike hunting-

gathering, agrarian, or industrialized societies, for it

is embedded in a highly technological environment which

represents an eclecticism of historical, social, cultural,

economic, and political influences of centuries.

It is a time characteriz.ed by the problems of the

age: urban~zationJ high rates of residential rnobili ty,

marital disruption, high unemp]oyment, rising inflation

(Guidubaldi 1980; Umansky 1984), and the rapid development

of computer technology paired with ~,n incessant explosion

of knowledge in many fields of study ("leudecker and Burke

1985). All are sources of stress and challenge to

contemporary family life that would be incomprehensible to

the early people of the earth.

It is a time when a myriad of factors and influences

have converged to make the role of parent a particularly



arduous one. Some writers have even suggested that parent

ing, in modern times, is a task for which there has been

little or inadequate preparation (Balter 1983; Dell 1976;

Brim 1965; Dangel and Polster 1984a; Larsen 1982; Otto

1983; Rowen, Byrne, and Winter 1980; Stokes 1968; Swick

1972; ~'1hitt:! and Watts 1973; Winter 1965).

This point of view is further supported by W. Stanley

Kruger, who states:

Of all the responsibilities people are called upon to
undertake in life, it is hard to imagine one more
perplexing and more demanding . . . a more vigorous
test of wisdom and patience and judgment under fire-
than that of being a parent. Nor one for which people
are so poorly prepared. (Kruger cited in Kerckhoff
1977:4) .

wolfensberger and Kurtz reiterate the point by

suggesting that:

The rearing of children is one of the most significant
and demanding tasks most of us confront in our life
time. Yet, paradoxically, this is a task for which the
average citizen has received little or no formal
preparation. Even when the child has an unimpaired
growth potential, and even where parents are highly
intelligent, well educated, and possessed of abundant
material resources, childrearing is typically fraught
with error, and frequently marked by failure.
(Wolfensberger and Kurtz 1969:517-518).

The intricacies and complexities of the task of

parenting are further delineated by Newson and Newson:

In fact it is highly typical of the parental role in
modern society that parents themselves, as well as
professional workers in the field, should be so aware
of a gap between the ideal and the reality. Indeed,
the shortfall is partly created by the very process of
del ineating the complexities and subtleties of the
ch:l.1d's needs, which thus heightens the demands that
are made upon parents. It was comparatively simple
for a parent to satisfy society's demands when emphasis

;...,



was upon hygiene and affectionate firmness, and when
the parental ethic included the dictum that mother knew
best: it is much more difficult when parents are asked
to recognize the child's emotional/egotistical needs
as valid while still giving him a moral framework of
principle and, moreover, to present the whole in a
democratic context which acknowledges mother might not
know best.... On top of this parents are expected
to derive a relative enjoyment from their dealings
wi th their children. (Newson and Newson 1976: 398-399) .

Dinkmeyer and Muro have gone so far as to suggest

that the inadequacy of parents' preparation, in terms of

lack of experience, training, and educational background,

is one of the major societal problems we face. For as a

result of this lack of preparedness, many parents are

largely not equipped to play the most significant role in

the development of society--that of functioning effectively

in childrearing (Dinkmeyer and Muro 1971).

Adams intimates that the difficulties involved in

parenting today are further accentuat~d by a lack of

traditional support, particularly from members of the

extended family.

The role of the parent has drastically changed over
the past few decades. As a result of today's mobile
lifestyle, the help and support of grandparents and
elders has disappeared, and many young families have
been left without any real support from their
conununity. (Adams 1980:21).

A similar opinion is expressed by Christenberry and Wirtz,

for they write:

In our increasingly mobile society many young new
parents are separated from their own parents, other
relations, and old familiar friends at this time of
important change in their lives. They have no one to
whom they can turn when they feel the need for advice



or reassurance at times of crises and uncertainty.
(Christenberry and Wirtz 1977 :6) .

It is not surprising, then, that "Today's parents are

more like~y than those of the recent past to worry about

being parent(=; and to seek advice from a variety of

sources ... " (Clarke-Stewart 1978: 362). In addition

see Begley and Carey 1983, Dangel and Polster 1984b.

The twentieth century has' thus become "a time and

place" (Parr 1982;8) where parents need, desire, and

attempt to obtain the requisite knowledge to fulfill their

obligations and responsibilities as caregivers (Adams 1980;

Brim 1965; Clarke-Stewart 1978; Dembinski and Mauser 1977 i

Finlayson 1985, Edmonton Social Planning Council 1982a;

Encyclopedia of Educational Research 1960, Gallup cited

in Encyclopedia of Educational Research 1982; Glam and

Gough cited in Encyclopedia of Educational Research 1982;

Kelly 1981; Lapides 1980, Lusthaus and Lusthaus 1982,

Phi Delta Kappan cited in Gordon and Greenwood 1977,

Seeley 1958; Sparling and Lewis 1981; World Health

Organization 1977).

Many obstacles to this quest have emerged in

contemporary society. The dichotomy, in which parents

find themselve£, is aptly described by Hymes, who states:

Probably never before have parents been so earnest
about children and ;;0 full of good will. Probably no
time in history ha:; ever given parents so many problems
to face . . . (Hymes 1953: 31).

Brim has suggested that the anxiety and concern of



parents is quite appropriate. considering lIlOst young people

today have not had the opportunity to engage in parenting

related activities and to carry them out with a degree of

success and thus be reinforced by the experience (51'im

1965) .

Additionally, Kelly has found that parents' search

for information is. at times, fr~ught with confusion and

frustration, for she states that:

. . . many new parents faced with the demanding
challenge of childrearing find themselves bombarded
with advice from various authorities, including
psychologists, educators, and newspapPr columns.
Parents are confused by the many ~onflicting "best
methods" for childrearing . .. (Kelly 1976:333).

A number of writers concur with this sentiment

(Adams 19BO; Auerbach 1968; Christenberry and wirtz 1977;

Lane 1975; Rowen, Byrne, and winter 1980; Widmer 1963).

In a more positive vein, however, Adams suggests

that some parents attempt to deal with the confusion in a

more constructive way by seeking help and guidance from a

variety of institutions.

When faced with the myriad of expert opinion on how to
raise a family, parents often find themselves confused.
Realizing parenting skills are not intuitive, an
increasing number of these parents are seeking guidance,
direction, and self-confidence from parenting courses
sponsored by social agencies, churches, and women's
groups. Here instructors help parents develop confi
dence in choosing priorities and making decisions for
their families. (Adams 1980 :2ll .

Croft points out that many parents

... turn to teachers. This kind of collaboration has
become increasingly more important in recent years.
There is a recognition that the alliance formed by



parents and teachers to reinforce common goals for
children is indeed a powerful influence. Each aspect
of the parent-teacher relationship enhances and
strengthens the total cooperative effort. Teachers
provide educational expertise, objectivity.•..
The parents by virtue of being parents add knowledge
about the child that can be acquired only through the
intimate love and caring that exists between parent
and child. Together the combination i! unbeatable.
(Croft 1979:41. (Italics mine.)

Other writers are, however, adamant that the school

should playa more extensive and significant role in aiding

parents in their search for information and guidance 1 for

as Kelly states, "Education of parents for the task of

child-rearing is a necessary function of the schools . . ."

(Kelly 1976 :333). Indeed, the writers submit that schools

should take the responsibility for providing such a service

and that "the school has a responsibility for doing whatever

it can to help the home, help the child leat'n effec-

tive1y . . ." (Niemeyer 1968: 352). See also Adkins 1975: Bell

1976: Bond 1973: Bronfenbrenner 1974a: Bruinsma 1978:

California State Department of Education 1972, 19731 Cave

19701 Central AdVisory Conunittee for Education 1967;

Christiansen 1969; Croft 19791 Dawson 1960; Department of

Elementary School Principals 1957: Duckworth 1958: Filipczak,

Lordeman, and Friedman 1977; Fuller 19611 Gordon 1976: Gray

~. 1970: Harms and Cryer 19/8; Hess and Shipman 1968:

Karnes 19721 Karnes and Zehrbach 19751 Kelly 1976; Kelly

1981; La Pierre 19791 Langham-Johnson 1985; Levenstein 1970;

Martin 1975; Morrison 19781 Nelson and Bloom 19731 Niemeyer

1968; O'Connell 19751 Packer and Cage 1972; Price 1971; R~n,



Byrne, and 1-1inter 19RQj Samuels 1973; Sayler 1971; Schaefer

1973: Sharrock 1970-; Shaw 1969; Stein, Marshall, and

Edwards 1960; Swick 1972; Tanner and Tanner 1971; Townsend

cited in Lynch and Pim10tt 1980; White 1972; Winter 1985;

wolf 1982; Zwick 1974.

Thus, there seems to be fairly extensive recognition

of the need for the provision of a wide range of support

services and parent education programs by the school as

well as through other agencies (Badger 1971; Brim 1965;

Christenberry and Wirtz 1977; Clarke-Stewart 1977; Gesell

and rIg 1943; Honig 1979; Lane 1975; ~ "lefer 1972b; White

and Watts 1973). Many suggest that the optimal education

of children is contingent upon the involvement of parents

in their children's education before formal schooling and

after it has begun, further emphasizing the important role

the school can play in aiding parents (Abbott 1973; Beck

1975; Cooke and Apollini 1975; Gilmore 1974; Heffernan and

Todd 1969; Hofmeister 1977; Johnson ~. 1376; Kerckhoff

1977; Kirner 1982; Kroth 1972; Larrick 1976; Levitt and

Cohen 1974; Martin 1975; Moore 1973; Pellegrino 1973;

Pettit. 1982; Popp 1973; Suchara 1982).

As has been suggested by some (Bruinsma 1978; Carson

1971; Duckworth 19SB; Eden 1983; Herwig 1982; Kelly 1981;

Lapides 1980; Lane 1975; Lillie 1975; Lombard 1973; Rowen,

Byrne, and Winter 1980; Schaefer 1972d; Tanner and Tanner



1971, Widmer 1963; White 1970, White House Conference on

Children and Health Protection 1932, Wrigley 1978), the

parents or potential parents of preschool children are an

important group to target for involvement in programs and

services which support and educate one for the tasks

associated with chi1drearing.

Duckworth, in summarizing the recommendations of the

1958 Canadian Conference on Education, suggests this is so

because

. the experiences of early childhood are so
significant in the nurturance of intellectual
curiosity and in the development of conscience and
ethical standards . . . because the patterns of
personal relationships are already formed in these
years; . . .

She goes on to say:

... for these if for no other reasons, young adults,
most of whom will become parents, need opportunities
for learning about the developmental needs of
children ... (Duckworth 1958 :408) .

Ilerwig sees the early childhood program (such as

kindergarten) as "an ideal environment for fostering the

development of parents" as well as students. She suggests

that:

An early childhood educator is in a pivotal position to
influence parent involvement because he or she is the
child's first classroom teacher. The early childhood
educator has a unique opportunity to. . build a
relationship with parents that will enhance communica
tion and will lay a positive, supportive foundation
for future parent-teacher relationships. This teacher
learner envi ronmen t can help young parents broaden
their understanding of the interface of home and school
COTlU'llunication and it will facilitate the gradual
involvement in other parent-teacher activities.
(HerWig 1982 :10).
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This point is further supported in the report of the

White House Conference on Children and Health Protection,

for it states:

Continuous contact of the parent with the school is
essent~ai 1.0 the preschool yeat;s, so that there may be
no break, but oniy development, as the child' 5 horizon
widens. The home is the first school and should be
recognized as such, and parents must be trained, since
they are inevitably the fl.rst and only continuous
teachers. (Wh1.te House Conference on Ch1.1dren and
"edith Protection 1932:5). (Italics mine.)

Kelly concludes that "the intimate relationship

between teacher and parents of young children makes involv-

Ing parents imperative for the success of early childhood

education programs" (Kelly 1981: 28), while Rowen, Byrne,

and Winter suggest that "thE key element of the successful

teaching of young children is to involve parents in

children's education" (Rowen, Byrne, and Ninter 1980:312).

Other see the preschool years as an optimal time

for working with parents (Cave 1970; Heffernan and Todd

1969), since

. . . it is at the time of entry to infant school that
parents' attitude to school may be set for a long time,
perhaps for the rest of the child's formal education.
One of the main factors which will influence parents I

later attitudes is the initial encounter with the
child's teacher. . .. (Cave 1970: 55) .

And it is

... at this stage that some parents desperately need
advice and often here that help and advice are most
welcome. (Cave 1970:55).

Martin also suggests that "a firm home-school

supportive interaction during early childhood is a solid
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foundation that makes it less likely that the child will be

alienated from school in later years" {Martin 1975:119).

To ignore parents, then, is "to invite failure and

frustration" (Biber 1970:1), "to lessen the chances for a

successful educational program" (Shearer and Loftin 1984:

93). See also Gordon 1971b; Levenstein 1970; Lillie 1975.

Bronfenbrenner suggests that the "active involvement of

parents is really critical to a program's success, since

they can reinforce what is learned while their children

are involved in the program, as well as sustain positive

effects as they move through schaol in addition to the

diffusion effects to younger children in the family

(Bronfenbrenner 1974a). Tanner and Tanner have pain ted to

the importance of parent education in this regard, for

they state, ''In view of the eviderlce, early education

without accompanying programs of parent education has been

and continues to be a futile and wasteful effort" (Tanner

and Tanner 1971:23).

Other writers have described more dire consequences

of inadequately prepared parents. Boger and Light

state that overt child abuse is only the most obvious and

severe tip of the iceberg of actual inappropriate child

rearing behavior and that child abuse is but one manifested

symbol of a dysfunctional family system (Boger and Light

cited in Kerckhoff 1977).

Bell cites a study that took place in rural
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Pennsylvania among forty-eight teenage parents. They were

evaluated as intolerant, impatient, insensitive, irritable,

and prone to use of physical punishment. The fathers,

whose average age was seventeen, thought babies ought to

be toilet trained and able to speak at twenty-four weeks

and able to recognize wrongdoing at forty weeks. "The

young parent expected too much too soon, and slapped,

shook, and in other ways abused their infants for failing

to meet unrealistic expectations" (~~~!~.E=-~~~l?~~Y cited

in Bell. 1975 :271). Bell goes on to state that:

There is evidence that all too many parents are
approaching parenting with a dangerous lack of
knOWledge and skill. The result is that many children
are losing out on what ought to be an undeniable
right--the right to have parents who know how to be
good parents, parents skilled in the art of parent
ing....

The antidote to ineffective parenting, of course,
is "training parents." Ever~' child needs--and has a
right to have a trained parent. (Bell 1975:27l1.

A similar concern and solution was expressed by the

United States' Department of Health Education and Welfare

in 1977, because it was ''so alarmed at the rising rates of

child abuse that political and legislative efforts were

urged to provide programs aimed at preparing young people

for the parenting role" (Department of Health Education

and Welfare cited in Honig 1979:41) .

There can be no doubt that the expectations society

has set for parents have always been extensive; however,

this statement is particularly valid for modern times.

since parenting must take place in such a complex and
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rapidly changing environment (Conant 1971). As a conse-

quence, the patterns and procedures observed in the past

need refinement and revision. Vernon summarizes:

As we enter the '80s, we find many changes in
society--and none more challenging than parenting.
The increasing number of mothers who work outside the
home poses perhaps the most dramatic change in family
pattern. Inflation, increased education of women,
and institutionalized day care have all contributed to
this change. Better career opportunities for women,
together with the expectation of many husbands that
wives will contribute both intellectually and
financially to the family, have also greatly affected
family lifestyles....

Today, more than ever before, we must try to glean
the positive aspects of child-rearing practices
throughout history. Necessity compels us to combine
our feelings with our knowledge and experience as we
assume the important responsibility of child-rearing.
(Vernon 1981 :91).

As with other social insti tuHons, the school has a

critical role to play in serving as a reservoir of informa-

Han and support for pa:.:ents, in helping them to evaluate

conflicting advice, and in developing appropriate parenting

styles for the demanding role they must fulfill (Vernon

1981) .

"Education for parenthood is justified today because

individuals need a great deal of help in order to fulfill

their roles as parents and maintain the family as a vital

basic unit in America" (Kerckhoff 1977 :4).

Winter attests to the value of "providing families

with timely, practical information they can use in teaching

their children and fostering optimal development," for it

can be viewed as a "quiet revolution in education" which



14

"may be the wisest, least expensive investment that can be

made to improve our schools" (Winter 1985 :24).

Thus:

For parenthood to be a fruitful and growth-inducing
experience for both the adult and child. attention
must be turned to the preparation that one receives
for this important phase. Parenthood consists of
roles for which there is no formal preparation. There
are no certificates attesting to quality control or
skill attainment. To become a parent, one needs only
the biological capacity. The psychological capacity
is obtained from the "informal' curriculum of the family,
for better or worse. Valuable traditions are passed
from one generation to another in this way. However,
new techniques are not introduced, and the weeding out
of the ineffective or harmful behaviour is absent.
Parents are trained in their early childhood when they
are immature and highly ~.mpressionable. The result is
that many adults harbor childishly exagQerated ideas
of the parent' ; role. The reality of parenthood can
be awesome if there is little else available to serve
as a guide to chi! ~-rearing. A child may be uncon
sciously regarded as an extension of oneself, or as a
devoted supplier of admiration and love, or perhaps
as an Objective test to one's importance. In such
instances, the child, of course, will be a blameless
victim of parental confusion, ambivalence, or guilt.
The random, circumspect, and idiosyncratic way which
parents have evolved into parenthood accounts for much
inefficient activity, agony, and urgently felt need
for a helping hand. (Balter 1983:120).

swick has suggested that "teachers have a responsi-

bility to help parents develop a meaningful setting at

home for extending and enriching the school learning

experience" (Swick 1972: 1).

This is further supported in an article by Umansky.

It states that:

The link among home, school, and community must be
strengthened. The re-valuing of children is continuous
upon cementing the home-school relationship so that the
needs of the whole child may be addressed uniformly and
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consistently. Schools have an obligation to inform and
explain to parents what is being taught. Paren',::s have
an obligation to identify those values they wish to
give the child to model ... and to monitor the child's
practice o£ them in school and community settings.
The re-valuing of children depends on establishing a
firm bond between the school and the home, as well as a
community conunitment to support the child in the
family. (Umansky 1984 ;33).

Fa bcr and Lewis underscore the vital importance of

positive parent-teacher interaction.

Parents and teachers are critical people in >\ child' 5
life. The impact of these people on the child's
development and his function is highly dependent, not
01 iy on the actions of these key people but also their
attitudes, and feelings about, the child as well. The
importance of parents and teachers to a child offers
the possibility of great encouragement to the child and
reinforcement of increased constructive growth and
self-esteem. Children want and need approval and
interpersonal warmth. If parents and t'Olachers can
agree on goals and strategies, their social inter
actions with the child can be a strongly positive
force for the benefit of the child. (Faber and Lewi~

1975 :33).

Thus, the needs of parents and teachers are inter-

twined as they seek to fulfill the fundamental aim of

educ~tion in the Province of Newfoundland and Labrador,

which is for all children "to achieve their 'fullest develop-

ment both as individuals and as members of society"

(Crocker and Riggs 1979:25).

~d~~:~~~~aia~~~t~o~~~le~~~~:~r~na~~et~~v:s~lotent
children. • .. (Swick, Hobson, and Duff 1979:25).
(Italics mine.)

They (i.c., parents and teachers) "have a responsibility

for providing an environment in which children can reach

the greatest possible degree of their potential" (Hawkes
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and Pease 1962 :267}, see also Gordon 1976.

Background of the ~tudy

The modern conc~pt of childhood as we know it arose

in the seventeenth century (Aries 1962; Hart 1982;

Koizumi and Koizumi 1985), for prior to that time

... children were seen as little more than miniature
adul ts and they were expected - to take their place in
the work-a-day world as early as possible, usually
arol.nd the age of seven. It is only over the last 300
years that adults have slowly come to recognize a
special time known as childhood, a period of life now
marked by the creation of a separate world for the
young, which stresses their dependency and their need
for protection. (Coulter 1979 :5).

Once, however, significance was accorded the stage of

development which we know as childhood and once children

were viewed as unique individuals with characteristics and

needs distinct from adul ts, the child became the subject of

curiosity and the focus of study.

For centuries philosophers, wri ters, and educators,

such as Comenius, Locke, Rousseau, and Pestalozzi,

theorized about child development but did not test their

theories in any systematic way. During the eighteenth and

nineteenth centuries, however, this began to change

(~~s:x.clop~~a of Education 1971). Child study became a

crystallization of formal and intentional practice of

incidental activities which had gone on for decades (Siegal

and White 1982).

G. Stanley Hall began the first scientific studies of

children in 1883, followed by the setting up of the
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University of Chicago Laboratory School in 1896 by John

Dewey (Encyclopedia of Educational Research 1982). A

tremendous acceleration in the growth of knowledge con

cerning children occurred f:-om the early 19005 into the

mia-1960s. Individuals such as Montessori, Gesell, Piaget,

Watson, Havinghurst, J. McVicker Hunt, Freud, Erickson,

and Bloom added inuneasurably to the weal til of knowledge

that rapidly accumulated.

From this growing body of theory and research came

a greater appreciation of the factors which influenced

child growth and development, such as;

. • . the di.'lcovery that the child's earliest years are
the time of most rapid physical and mental growth and
at no other period in his life is he so susceptible
and responsive to positive environmental influences
which enhance and expand his development [and that)
environmental influences of a sterile or destructive
nature may have negative effects on his intell igence.
his mati vat ian and abili ty to learn, his concept of him
self, his relationship with others.... (Akers 1972:
3) •

AS a result of this knowledge there arose a desire to

respond to the needs of children in a more realistic and

meaningful way, particularly to the needs of minority

groups (the disadvantaged, the poor, the handicapped, the

gifted) .

Vernon suggests that the dramatic societal changes

which occurred following World War II reflected the

increased concern for children, as she states:

The baby boom ... reflected a dramatic societal
change--an effort to right a world gone awry.
Parenting provided an opportunity to re-enter a period
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of normalcy, a period of creating and nurturing life
rather than destroying it. The affluence of society.
coupled with tremendous strides in technology, pro
duced the first generation of children who were
chosen and cherished simply for -being.· As this
generation matured an entirely new philosophy of
parenting emerged. For the first time, child-care
specialists devoted rrore space to the affective area
of parent-child relationships than to nutritional and
custodial aspects.

Parents eagerly followed the guidance of experts.
(Vernon 1981: 90).

The need for advice, that would benefit both parent

and child, was responded to by a multitude of sources

(i.e.: government and social agencies: educational

institutions such as colleges, universities, and schools;

ttle medical establish.ment) in a variety of ways (Le.:

ttlrough courses, workshops, books, magazines, films) (Brim

1965). Procedures and programs ...ere designed to interpret

and accommodate the diverse opinions, theories, and

practices in a realistic, practical, and valuable manner.

Perhaps the ItOst phenomenal growth in such programs

and techniques emerged with the development and implementa-

tion of Project Head Start in the United States in the

early 1960s. It began a phenomenal revolution in educa-

tion unlike anything that had been ...itnessed in earlier

times (Butler 1971; Moore 1977; Zigler 1978). The range

and diversity of programs and at times the lack of con-

elusiveness concerning their value posed major problems

for those attempting to provide adequate care and nurturance

to the child during the 19705 (LOmbard 1973).

"The 19805," however, ·will likely be described as
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a decade of assessment" (Vernon 1982:102) t for a need h<\s

been created for further interpretation and evaluation of

the programs previously developed, since the twentieth

century has placed excessive demands on those who assume

the role of parent. Lane states:

Parenting brings special needs. The nuclear family
arrangement places heavy responsibility upon parents.
Add the social and economic strictures of our times,
and we begin to sense the load that many parents
carry. Think, for instance, of the isolation that
comes from living in a single-family dwelling \olith
father leaving each morning to return late evening.
In the interim, mom is left to care for the infant
· .. without grandma'S advice, Aunt Susie's admoni
tions, or any adult associate with whom to visit about
small successes and failures of the day. (Lane 1975 :9).

The necessity of advice and support is clear, for

Honig suggests that

· .. basic child rearing tools [knOWledge] are at least
as important to parents as the usual carpentry or cook
ing tools available in most households. Citizens have a
right to such tools for optimizing parenting just as
they have a right to literacy and jobskills for work and
participation in our society.

NO matter at what level they are involved in their
child's learning careers, parents need I'"'lowledge about
development: the normative patterns and stages in
physical, social, language, and sexual development of
children as well as nutrition and health. (Honig 1979:
1).

Menlove reiterates by stating:

There is no doubt, however, that for parents to guide
the child into satisfactory learning experiences. they
must arm themselves with knOWledge and understanding
of the basic principles of child development, and they
must have some ideas about how to transmit these
principles into meaningful firsthand learning experi
ences for their child. (Menlove 1976:9).

Thus, as Koller and Ritchie suggest:

· .. there exists a large body of time-tested



20

information concerning childhood and children that
needs to be known and applied by potential and actual
parents. . .. "Parenting" need not be a hit-or-miss,
trial-and-error process in which children become
learning objects. Rather there must be serious
pursuit of sound endeavors that provide children and
childhood with informed, sensitive adult guides and
models capable of making the most of children's
capabilities. (Koller and Ritchie 1979:295).

Thus, as Larsen suggests, "One of the greatest

challenges of our time, then, is to teach parents that they

are capable of teaching their young child effectively and

that their horne can be a learning resourc~" (Larson 1982;

93). "Parenting procedures need to be taught" (O'Connell

1975:554). (Christenberry and Wirtz 1977).

It is clear that some agency must provide this service

to parents. I t would seem logical, since the preservice

training of teachers exposes them to some of the information

needed by parents who wish to be more effective, that they

(i.e., teachers) might be an appropriate group to assume

this role. Morrison supports this idea by stating:

parents are, indeed, the child's first teachers and the
home is actually the first classroom. School officials
must enhance the capacity of the parent to be a more
effective and powerful influence upon the child.
(Morrison 1978 :iii) .

Bond, in describing the possible teacher-parent

relationship, concurs, for he suggests:

... it is the teach~r who has all the natural advan
tages in the situation, and that it is he or she who
must be the prime mover. The approaches made by
teachers must be varied and continuous. (Bond 1973:4).

It is necessary, then, to explore what further

information and resources teachers would need to accomplish
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this task, as well as the specific content and format such

knowledge should take.

The importance of parent involvement in the child's
education impels schools to search for effective ways
of involving parents. (Harms and Cryer 1978:28).

Introduction to the Problem

It is important in considering the nature of a pro-

gram which teachers could use to aid parents in positively

influencing maturation of their young children that

research demonstrate: (1) that parents can, indeed, affect

the growth and development of their children, (2) that

educational programs which support parents in their role

as primary caregivers can enhance this role with positive

results for both parent and child, (3) that there is an

ace. <:Jtable and preferred manner in which a program' 5 format

and content can be formulated and subsequently utilized with

parents efficiently and effectively by teachers; (4) that

there is a need for such a program in this province.

Rationale for the Study

Everyone knows that whatever disposition the branches
of an old tree obtain they must necessarily have been
so formed from its first growth, for they cannot be
otherwise. . .. Man therefore in the very first form
of body and soul should be moulded so as to be such
as he ought to be throughout his whole life.

John Amos Comenius
(Cited in Eller 1956:69)

supporting the poetic theorizing of Comenius, Howard

Clifford states that:
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Research shows clearly that the first four or five
years of a child's life are the periods of most rapid
growth in ph:rsical and mental characteristics and of
greatest susceptibility to environmental influences.
Experience indicates that exposure to a variety of
activities and social and mental interactions with
children and adults greatly enhances a child' 5 ability
to learn. (Clifford cited in Savory 1983:1).

The idea of the critical importance of the "early

years" and the effect environment, which includes parents,

has on various aspects of child development has been

supported by many educators, theorists, and researchers

(Back 1975; Bell 1972: Bernstein 1967; Bloom 1964; Bradley,

Caldwell, and Elardo 1977; Brierley 1980; Bronfenbrenner

1974a; Bruinsma 1978 i Church and Church 1983; Clifford cited

in Savory 1983; Deutsch 1963; Douglas 1964; D'Evelyn 1960,

Erickson 1963; Estvan 1970; Evans 1975; Getzels 1966;

Gordon 1967; Hess and Shipman 1965; Hess 1969; Hunt 1961,

19B1; Hymes 1955; Jencks eta1.l97Z; Y,agan.3l1d Moss 1962; l<ent

and Davis 1957; Morrison 1978; Pines 1967; Schaefer 1972h;

Skeels 1966; White 1974; White and Watts 1973; Norld Health

Organization 1977; Yawkey 1982).

In The Mental Growth of the Preschool Child, Gesell

states, for example, that the brain practically reaches its

mature bulk before the age of six, and mind, cha:·3.cter, and

spirit advance more rapidly duriny the preschool period

than during any other period of growth (Gesell 1925).

Benjamin Bloom, in Stability and Change in Uuman Character

istics, suggests that "as much development of intelligence

takes place in the first four years of life as in the next
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thirteen" (Bloom 1964:88).

Estvan concurs by stati ng that;

Never again do the body and the use of language develop
so rapidly. By the age of six a child.'s bra:!.n and
system of nerves have reached 80 to 90 percent of
their adult growth. In addition, basic personal ten
dencies, such as being outgoing or withdrawing, active
or contemplative, daring or fearful, innovati.ve or
conforming, are apparent. (Estvan 1970:6).

Indeed, an extreme view of the plasticity and

malleability of the young child and the effect which adult

intervention can have has been offered by J. B. Watson.

Although perhaps overstated, it does point, however, to the

influence he feels enviromr.ent may have on the young.

impressionable mind.

Give me a dozen healthy infants, well formed, and my
own specific world to bring them up in and I will
guarantee to take one at random and train him to
become any type of specialist. I might select doctor,
lawyer, artist, merchant, chief and, yes, even beggar
man and thief, regardless of his talents, penchants,
abilities, vocation, and race of his ancestors ....
(Watson cited in Brim 1965:33).

McKay somewhat more subtly reinforces this idea by

saying that each child is to a great degree what he is

because of home environment and the careful or neglectful

training of parents (McKay cited in Hoss 1972).

Estvan suggests this is so because:

During these critical formative years. the growth of the
mind, like that of the body, depends on good growing
conditions. The better the nurturing environment, the
more certain it is that the ability to learn and think
will develop to its full capacity.

Like the body, the mind needs its own "vitamins,"
senGory impressions, practice in language, experience in
the discovery type of thinking, and a positive self
concept to name some of the most important. (Estvan
1970 :6).
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D' Evelyn mainta ins the importance of the home in the

early years in stating:

Early life experiences have a potential and far-reaching
effect upon the young child. These first impressions
impinge upon a sensitive organism where they can have
almost complete sway. Later experiences are effective
also, but they have t .... make their way through earlier
learned behaviour and understanding.

Not only his attitude and manner of reaction to
others, but also his intellectual curiosity, his
motivation and readiness to learn, will grow out of
the kinds of experiences he has been provided in the
home before he comes to school. (D'Evelyn 1960:33).

Morrison feels that "the interactions of parent and

child during the early years play an important role in the

development of the child" (Morrison 1978:5-6). This idea

supported by Bronfenbrenner. He also emphasizes the key

role of parents not ':Ioly as teachers in the home but as

reinforcers of what happens later in the school setting.

The evidence indicates that the family is the most
effective and economical system for fostering and sus
taining the development of the child. The involvement
of the child's family as an active participant is
critical to the success of any educational program. The
involvement of parents as partners in the enterprise
provides an on-going system which can reinforce the
effects of the educational program. (Bronfenbrenner
1974a:1-5) .

Thus, if as Doppelt and Bennett (1971) suggest, learning

is clearly affected by the nature of environment, the posi-

tive interaction between parent and child has the potential

for far-reaching effects, particularly sinc:e many (Bloom

1964; Bronfenbrenner 1974a; Clifford cited in Savory 1983;

D'Evelyn 1960; Estvan 1970; Gesell 1925; I-lcKay cited in Nass

1967; Morrison 1978; Watson cited in Brim 1965) view the
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early years as a critical period in child development.

Ausubel underscores the unique importance of the for

mative years by suggesting that the possibility for com

plete reversibility of environmentally-induced retardation

decrea.ses as a child advances in age, so that experiences

which a child is exposed in pre-kindergarten years are of

primary relevancy (Ausuhel 1963). A number of writers

support this view (Bloom 1964; Bloom, Davis, and t!ess 1965;

Morrison 1978; Standing Senate Committee on Health, Educa-

tian, Welfare, and Science 1980: white 1981; Winter 1985).

Winter suggests that unfortunately educators ignore

the formative years, despite the fact that it is very

difficult to compensate for a poor beginning with any

measures we now have available (\o1inter 19B51.

f'jorrison reiterates the difficulty in altering

inappropriate development, for he states that:

What happens to young children early in life prior to
age eight will have life-long implications and influence
upon behaviour and achievement. The simple fact is that
early learning and the effects of early experiences
are exceptionally difficult to change. alter or replace.
What happens to children reared in life determines how
he views the world and how he behaves intellectually.
emotionally. and psychomotorieally. (Morrison 1978:5).

It would seem. then. in contrast to the provision of

positive experiences. that the absence of such experiences

may have deleterious effects on aspects of human development.

Studies related to deprivation and disadvantage demonstrate

this fairly clearly. PassO\.... in reviewing the literature on

deprivation and disadvantage, characterizes the disadvantagErl
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child as

. . . a child ... because of social or cuI tural
characteristics (e.g_ social class, race, ethnic
origin, poverty, sex, geographical location, etc.)
comes to the school system with knowledge, skills, and
attitudes which impede learning and contribute to a
cumulative academic deficit. The disadvantage may
persist throughout school life and contribute to
restricting later economic and social opportunity.
(Passow 1970:16).

Bloom. Davis, and Hess further elaborate upon the

cumulative deficit phenomenon characteristic of disadvan-

taged children, for they wri te that such a child

begins school with certain inadequacies in
language development. perceptual skills. and motiva
tion. Under the usual school curriculum, the achieve
ment pattern of the deprived child is such that they
fall increasingly behind their non-deprived peers in
school subjects. These effects are most marked in
deprived children of average or low ability. One of
the consequences of this cumulative deficit is that
dropping out of school is much more frequent and this
in turn lealis to less mobility and opportunity in the
occupational sphere. (Bloom, Davis, and Hess 1965 :73
74).

The effect of cumulative deficit is further COl"!.firrned

by Hess and Shipman, who state that;

Children from deprived backgrounds score well below
middle-class children on standardized individual and
group measures of intelligence (a gap increasing with
aqe); they come to school without the necessary skills
for c0ping with ... curriculum; their language
development. both written and spoken, is relatively
poor; auditory and visual discrimination skills are not
well developed; in school achievement they are retained
an aver<lge of two years by grade six and three years by
grade eight; they are more likely to drop out of school
before completing secondary education and even when
they have adequate ability are less likely to go to
college. (Hess and Shipman 1965;B691,

Deutsch, in attempting to describe the factors related

to the lack of achievement of disadvantaged children,
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suggests that main factors affecting the child' 5 lack of

readiness .for school include lack of stimulation in the

home. This includes visual, tactile, and auditory stimula

tion. For at home the child sees few objects that help to

develop his visual discrimination, lack of playthings curb

tactile development, and high noise levels cause the child

to learn to be inattentive in order to drown out noise.

A meager level of communication within the family further

thwarts language development. (Deutsch 1963, 1964b).

If one looks at the socio-economic climate, as w~ll

as certain demographic features, Newfoundland could be

considered somewhat of a disadvantaged culture. A report

entitled Poor Kids, produced in 1975, indic<ltes th<lt 45.3%

or 92,783 of the province's ,:=hildren live in poverty, the

highest per c<lpita level of poverty in Canada (f1ealth and

Welfare Canada cited in Emberley 1978:6). Combined with

this sobering information is the report of Hill and Rowe

on the problem of unemployment in the province, who con-

cluded that Newfoundland has been affected by a high rate

of unemployment for years (Hill and Rowe 1983) .

As well, the Ministerial Advisory committee's Report

on Early Childhood and Family Education in May 1983 indi-

cated, based on Statistics Canada information, that the

unemployment rato in March of that year was 20%, one of the

highest in Canada. It went on to indicate that 30% of

15,000 of our preschool pcpulation have working mothers,
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population, and 15% of all live births in the province

are to adolescent TDOthers. To add to this bleak picture

of the socia-economic climate in the province, the number

of persons per household declined from 5.0 in 1961, 4.6

in 1971, to 3.8 in 1991, indicating the end of the tradi

tional large extended family network and the support which

it could offer in times of distress.

In addition, a study by William Fagan in 1982

suggests that 49\ of Newfoundland students do not receive

high school diplomas (Fagan cited in Ministerial Advisory

Committee on Early Childhood and Pamily Education 1983).

This is supported by the Leaving Early Report. produced by

a committee of representatives of many groups and agencies

in the Newfoundland educational scene _ The report con

cluded that Newfoundland has a drop-out rate of approxi-

mately 50\ (Committee to Study School Retention 19M).

Indeed, these statistics portray a province where it

is extremely challenging for families to provide the kinds

of stimulation and e}(perience appropriate for children when

their basic concern is with subsisting, for they have not

the economic, social, or educational resources to deal with

such problems.

As early as 1967 the Department of Education recog

nized the problems of disadvantaged children in the province,

for it stated in a department directive that:
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When a chi~d comes to school, he has already had five
years of learning. The extent his parents have
availed of those precious years varies, for although.
many children come bursting to continue the advantage
of amassing all the information they can, there arc
far n others who are waeful~ and snaiiie1i.iIIV
). - d and Wl. have to a r under th1S handica
or st 0 t e r l..ves. 0 v s on of Currl.culum

and I ct10n 9 :4). (Italics mine.)

This seeming attitude of fait accompli on the part of

the Department of Education regarding lack of achievement

nas continued almost unchanged until fairly recently. This

opinion is supported by Pickett, who reviewed Departmental

policy toward reading. He suggests that although perfonn-

ance of Newfoundland students on standardized reading tests

was extremely low throughout the 1960s and 1970s, there was

no concentrated effort by the Department to alleviate the

situation through intervention at school or in the home.

Indeed, he reports that up until the late 1970s the basal

readers could not be taken home for practice reading, and

later, only after the reader had been completed in school

(pickett 1983) .

The late 19705 and early 1980s, however, have seen

increased concern for the effects of disadvantaged

environments on the learning potential of children.

The effects of disadvantage have been documented in

at least two areas of the province, by Mastropietro's study

(1980) of children in the Avalon Consolidated School Board

and Taylor's (1976) work with disadvantaged children in the

Exploits Valley area. Both researchers suggested support
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for the parents of such children, since in some instances

parents would like to haw' helped their children but did

not know what to do.

Concern for the disdavantaged (the unprepared five

year-old) was strongly expressed by the Newfoundland

Teachers' Association Curriculum Sub-Committee in a brief

to the Annual General Meeting in 1980. Recommendations

included the involvement of parents in program planning.

Similarly, a survey of 150 kindergarten teachers by the

Provincial Kindergarten Conunittee (1981) indicated that

from 1St to 20% of students coming to kindergarten are

"\:,1prepared." Greater involvement of the schools in

supporting an0 educating parents was stressed by the report.

Parent involvement and education was further supported by

the Ad Hoc Committee on Family Life and Sex Education

(1982); Kennedy (1981); the 11inisteria1 Advisory Committee

on Early Childhood and Family Education (1983); the New

foundland Teachers' Association Commit\:(!e on Early Childhood

and Family Education (1984); the liorking Committee

Responsible for the Development. an· Inservice of the Pre

school Parent resource Package (1985\; the Working Group to

Establish Guidelines for Early Childhood Education Centers

in the Province (1985).

Thus, considering the importance of the early years

in child development, the somewhat disadvantaged environment

that exists in the province, and the erosion of family
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support systems, there is a need to highlight the kinds of

positive interactions which can and should tak.e place

between parent and child. Otherwise, there is a possibility

of great loss in human resource potential, for such factors

as economic pressures and resultant poor nutrition, lack of

intellecto<: 1 stimulation, and lack of parent interest con

tribute significantly to low academic performance and

achievement (Davidson 1950; Douglas 1964; Fraser 1971;

porter 1971; and Wall and Schonell 1962).

Takano (1971), Wall and Schonell (1962). and Griffith

(19621 suggest that successive failure-producing experi

ences (such as those of disadvantaged children) produce

negative attitudes to school, cause children to become

behavior problems, and profoundly affect personalities,

because of the inability to cope with the demands of school.

"The seeds of resentment are sown--to teachers, the school,

and society in general" (Waksman 1975:40).

According to thE! report on pupil retention Leav~

~ (Committee to Study School Retention 1984). there is

such a populat.ion in Newfoundland, for approximately 50i. of

our children never complete high school. Some of these

children arc thrust into the role of parenting at a very

early age (due to high pregnancy rate in female dropouts)

or will be the future parents of children in the province.

It is apparent that a g~eat need exists in the

province for resources to aid parents in fulfilling their
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role in a meal1in9ful, positive, and effective manner. Rather

as Packer and Cage state, "that rather than condemn the

home environment" provided by some parents, "Wf' must help

parent and child . ~he home and school must enter into

a new partnership" (Packer and Cage 1972:196). (Italics

mine. )

It is important at this point to focus on the kind of

experience which can accrue from specific types of parent

interaction with children, especially since a n·,mbar of

psychologists and sociologists suggest that parents have

a profound impact upon the development of their children

(Cohen 1969; Douglas 1964; Hess 1969; Kagan 1971).

Thus, interactional effects will be examined in five

intellectual development, personality development,

language development; reading development: and achievement.

Intellectual Dev",_upment

During the past ,-,~"tury, there has been heated

controversy concerning the extent to which intelligence

is determined by heredity or environment. 1n essence, it

is the problem of nature verSU$ nurture.

While there are, of course, certain biological

determinants of intellect, a number of researchers stress

the importance of environment in its development (Hunt

1961; Deutsch 1967; Bloom 1904). Similarly, Hunt (1961),

Lesser !'::.!:~. (1965), and Pines (1967) concluded that the
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quality of early experience is crucial to the intellectual

development of the young child. Others have suggested

that pare .. t-child interaction itself affects the cognitive

development of the child (Bee eta1- 1969; Bernstein 1961, 19'itl;

Bing 1963; Elardo, Bradley, and Caldwell 1975; Ilalsey and

Gardner 1971; Hess and Shipman 1965; Kent and Davis 1957;

Lewis and Goldberg 1970; Miller 1971; Mumbauer and Miller

1970; RQissman 1962; Schanell 1911).

A number of writers suggest thJ.t a particuLlr manner

of interaction with children (i.e., an attentive, warm,

stimulating, responsive, aod non-restrictive style in

parenting) fosters intellectual development (Beckwith 1971:

Beckwith ~. 1976; Clarke-Stewart 1978; Freeberg and

Payne 1967; Levenstein and Suoley 19681 Streissguth :ind Bee

1972; Rubenstein 1967: Wolf 1964).

Gordon summarizes by stating:

What parents do with their young childreq in various
roles as information giver. manager of environment,
modelers, stage setters, and direct teachers does
influE':nce children's intellectual performance both
during that time and later on in school. (Gordon
1972b:l49) .

Through the use of appropriate intervention techniques,

combining programs for children and at the same time involv-

ing parents, Klaus and Gray (1968) and Weikart (l967) infer

that the level of intellectual functioning could be raised

in some children.

Verzaro-Lawrence, in her review of "Early Childhood

Education Issues for the Decade." describes the promising
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(l978), pointing to the positive effects which may accrue

from parent involvement in preschool programs. She states:

Bronfenbrenner (1974) in reviewing eight varied
intervention programs found initial 1Q gains were
later maintained by children in programs that empha
sized the importance of reciprocal and contingent
interactions between mother and child, from infancy
onwards.

The importance of parents as a primary component
of successful eilrly intervention Wi'l.S also noted in
Goodson's and Hess's (1978) review of 25 parent
training programs. (Cited in Verzaro-Lawrence 198v:
1(5) •

ThUS, it may be concluded that not only are early

experiences necessary for cognitive development but that

parents have an important role to play in helping to ensure

that appropriate development takes place, since as Getzels

concludes, development of general and specific cognitive

abilities required for success in school is determined in

many ways by the availability of relevant experience in the

preschool environment (such as the hamel (Getzels 19661.

Personality Development

The parent-child relationship has the potential of

nurturing personality traits such as independence, curiosity,

cooperation, and social conscience, as well as helping

children to form positive attitudes, all of which

contribute to one's ability to profit from specific learning

experiences and to successfully interact with others.

The role of the family in personality development is

outlined by Koller and Ritchie~
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The functions performed by families on behalf of tne
children arc probably numerous .•• eight vital
functions ... are (l) to serve as a basic culture
carrier, (2) to interpret and simplify a complex
world, (3) to discipline, (4) to protect, (5} to give
freedom, (5) to problem solve, (7) to enrich family
life, and (al in summary, to develop personality.
(Koller and Ritchie 1978:122).

Moreover, Roller and Ritchie suggest that "Families coo-

stitute the initial agencies of socialization for childr"'':"!.

Further, they nat only begin the lifelong process of

socialization, but they sustain it over time . . ." (Koller

and Ritchie 1918:94).

In a review of behavior 5cience by Barelson and

Steiner, they substantiate the idea that opinion, attitude,

and beliefs a:::e acquired from parents. They view parents

as the first significant influence in a child's life and

find that parents determine more than anyone else the

individual' 5 self-perception as well as the role they will

play in society (Berelson and Steiner 1964).

A number of writers concur with the importance of

the family in terms of the child I s social and psychological

development (Ainsworth, Bell, and Stayton 1972; Bacon and

Ashmore 1982; Bernal 1984; Clarke-Stewart 1973; Streissguth

and Bee 1972).

Bernal states:

Beyond a doubt, parents ar(, the primary determiners of
children I s behaviour and psychological adjustment, and
are in the best position to teach children and arrange
their lives in order to mi.nirnize the development of
children's proble...,; and to promote mental health.
(Bernal 1984 :499).
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Streissguth and Bee (1972) have suggested that the

early interactions between adult and child may have powerful

effects on children's personality development, both

positive LBerelson and Steiner 1964; Bryan and London 1970;

Heinicke 1953; Hoffman 1975: Rushton 1976; Smythe 1972) and

negative (Bandura, ROss, and Ross 1963; Kagan and Moss 1962;

Yarrow 1964).

Heinicke suggests, for example, that children who

have had a warm, close relationship with their parents will

show signs of guilt at wrongdoing {Heinicke 19531.

As well, children who are provided with models of

altruistic behaviors (i.e., being unselfish, generous) by

adults will adopt such modes of interacting themselves

(Bryan and London 1976; Rushton 197':>; Hoffman 1975).

Yarrow suggests that severe restriction of oppor

tunities to interact .socially, such as those which occur in

orphanages in the absence of parents, appears to be rela ted

to a high degree of dependence in later life lYarrow 1964}.

Kagan and Moss intimate, however, that the presence

of parents who exert extreme behaviors has equally negative

effects, since their research suggests that high parental

protection in infancy is associated with passive, dependent

behavior during preschool years lK"'g",n and Moss 1962) •

Guidubaldi, Gullo, and McLoughlin have suggested

that" thc degree to which a child 1 s psychological develop

ment is nurtured in the home clearly establishes
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predispositions that affect the child's adjustment to

other life experiences" (Guidubaldi. Gullo, and McLoughlin

1982 :23).

punjari concurs by inferring that an important base

for achieving personality development is the quality and

quantity of the early environment. In a study condu~ted in

Newfoundland of children receiving psychological services,

punjarl determined family correlates of psychological

disorders ranging from schizopnrenia to insomnia and

suggested that family environments may, indeed, cause

certain psychiatric disorders (Punjari 1980).

Honig advances the idea that "knowledge of emotional

needs and typical early social-emotional behaviour ..

may forestall inappropriate parental response" (Honig

1979 :1).

It might be said, then, that. interaction with pt",rents

in a child' B experiential realm is a key element In the

type of personality a child will develop. Parental

knowledge would seem to be an important extenuating factor

to the development of a secure, well-adjusted child.

Language Development

Bays do nat need the art of grammar which teuches
correct speech if they have the opportunity to grow
up and live among men who speak correctly.

St. Augustine on Christian Doctrine
(Cited in Encyclopedia of Education
1971 :423)
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It appears that in order for language to develop

adequately, the child requires an environment that includes

effective language models, the opportunity to hear varied

and elaborated speech, and rewards for verbal interaction.

In other words, the environment must be "language

provocative" (Reid 1968:201). All this suggests that the

nature of environment has a major' influence on the quality

and extent of the language developed (Bee k 1961b; Bern

stein 1961, 1967; Biber 1967; Cazden 1972; Clarlte-Stewart

1977; Emerson and Schaffer 1964; Getzels 1966; Gordon 1971a;

Gray and Klaus 1965; Holdaway 1979; Jelinek 1975; John and

Goldstein 1964; Jones 1972; Kagan 1969; :Lewis and Goldberg

1969; Moss 1967; Petty and Jensen 1980; Pilling and

Pringle 1978; Rees 1968; Stewig 1982).

Gray and Klaus suggest that ve.:bal communication may

depend on the presence of adults who ,?Ositively encourage

the child to talk, to learn to label h:l:; world. and to

respond verbally to adult speech (Gray and i{laus 19651.

(Italics mine.)

Indeed, Anselmo states that "most language learning

processes take place between the ages of 2 and 5" and that

"early language development is influenced most of all by

parents and other caregivers" (Anselmo 1978:1391. while

John and Goldstein suggest that "social interaction with

verbally mature individuals, which affects language

acquisition, begins with the occasion of the infant's early
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vocal response" (John and Goldstein 1964) •

Larrick remarks on the critical importance of the

early years and appropriate environmental response to

attempts at language acquisition.

The first four years of a child's life have been called
the peak language-learr.ing years. This is the time
when children learn most easily. How much they learn
and c:ow successfully they respond will depend upon the
opportunity provided by older. more exper lenced members
of the family, through parents primarily ...
(Larrick 1983:338).

"Language," then, "cannot be learned if there is

insufficient verbal interaction between the child and those

who know the words • • ." (Getzels 1966: 220), and indeed I

some parents' provision of verbal stimulation is insuffi-

cient in quantity and quality.

Bernstein's analysis of the lo.nguage patterns of

mothers distinguished two types of language: restricted

and elaborated. He found that the restricted code was used

primarily by working-class mothers. It was characterized

by short, simple sentences, which were often unfinished,

with little use of adjectives and adverbs and few sub-

ordinate clauses; much of the meaning was implied rather

than specific. In contrast, middle-class mothers more

frequently employed language reflecting more complexity in

ideation and sentence structure (Bernstein 1961, 1967).

Similar findings were made by Hess ann Shipman in a

study of urban American Negro families. They found that

middle-class mothers used more words, did more labelling,
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used more complicated sentences, and talked in a more

abstract way with their young children than did lower-

class mothers. It was also found that the children' 5

speech mirrored the linguistic competence of the mothers

in the study (Hess and Shipman 1985).

A study dane in Newfoundland by J':Ines also points

out the important influence which parents exert on

language development. She found that children with high

verbal ability came from homes where parents had a high

interaction index. had high educational and ,"'cational

aspirations for their children, and provided maximum

opportunity for use and development of language (Jones

1972) •

Ryan suggests same of the probable implications of

inadequate language development.

Studies have shown that children from low, as com
pared with higher socio-economic groups are deficient
on the follOWing measures: rate of speech development,
maturity of speech articulation, discrimination and
mastery of speech sounds, performance on reading tests,
the number of words used per remark, maturity of
sentence types, complexity of sentences and use of
concepts in discussion. Thus, at Grade One children
from poverty backgrounds are deficit in the most
important skill they must possess in order to be
successful in school. This deficit is cumulative
over the school years and becomes more acute as it
affects concept formation, problem-solving ability, and
abstract thinking. •• (Ryan 1971: 2) .

In an article, "Social Factors Which Influence Learn-

lng and Reading," Havinghurst points out that:

• • . a child who has learned restricted language at
home is likely to have difficulty in school, where an
elaborated language i'~ used and taught by the teacher,
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and the difficulty of the child is likely to be
increased in school, unless he learns the elaborate
language that is expected of him. {Havinghurst 1968;
7B} •

Others concur with the relationship of language

development and academic success (McCarthy cited in

Encyclopedia of Educational Research 1952; White 1970).

McCarthy writes:

Language is a major key to a child's mental life, many
thought processes involve subvocalizing words. Some
form of oral expression is necessary for communication
of ideas to others and certain basic mastery of
linguistic skills is an essential prerequisite for
academic achievement. (McCarthy cited in Encyclopedia
of Educational Research 1952 :165).

There are researchers who suggest that language

competence may have effects on other ii:!"eas of development.

Lewis infers a relationship between language and cognitive

and emotion,,-l development:

Language, in the sense of symbolization, is the great
mediator between cognitive and emotional development.
In providing a child wi th a means to put his or her
feelings ir.~o words, language enhances the child's
mastery over feelings and allows greater energy for
cognitive growth. Conversely, the cognitive leaps
reflected in language development promote the mastery
of emotions necessary for healthy growth and adaptation.
(Lewis 1978 :202).

The influence of language development on cognitive

ability is also inferred by Cary (1966), Havinghurst (1968),

and Pilling and pringle (978).

Havinghurst states:

The child's mind grows upon language he hears. I f the
language is barren the child' 5 mind is stunted. If
the language is rich, his mind is stimulated to grow.

Every child's mind must feed on the language pro
vided in the home. (Havinghurst 1968:77-76).
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Other writers suggest that there is also a relation

ship between language and reading development (Anselmo 1978;

Bruinsma 1978; Seefeldt 1985; Smith 1971a).

Seefeldt suggests that "the ability to read requires

a solid foundation of oral language" (Seefeldt 1985:14),

while Smith infers the eXistence of a high correlation

between poor language development and poor reading and a

non-verbal environment (Smith 1971a). Bruinsma links the

development of language to reading when he says: "The first

five years are crucial to the language development of the

child and are thus crucial for his learning to read"

(Bruinsma 1978:2), while Anselmo states, "Children's ability

to use receptive and expressive .language affects their

learning to read" (Anselmo 1978:139).

Many theor.ists and researchers in recognizing the

important role which parents can play in their children's

development of language have suggested techniques so that

interaction between parent and child may be more productive

1n terms of language development.

Cazden suggests that as young children learn basic

vocabulary and attempt to communicate with words, parents

should provide every possible encouragement by taking time

to listen, by try.ing to understand what the child is saying,

and by expanding language for the child. Also, Cazden

states that speech should be varied, relevant to the

child's activity, and appropriately complex (Cazden 1972).

Reid, in her article "Language Opportunities," says:
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The basic structure of language begins in the home
for in addition t.o the natural flow of communication
among family members there is the added stimuluf' of
television. As well, the backyard, play<)roulId,
swimming pool and park are environments for informal
language. In addition, there are planned activities
such as puppet shows, children I s theatre. music and
ballet lessons. .• (Reid 1968:200).

Provision of such activities in most instances requires

some involvement of an adult, likely a parent, in prepara

tion, planning, or participation.

She goes on to reiterate:

I.angua<Je docs not grow in a vacuum. We must have
something to talk about. In addition to real experi
ences many vicarious ones are language provocative.
Again we begin with the home. Fortunate indeed is
the child of two or four whose parents play word games
with him, '1uestion, read nursery rhymes and stories,
read or bett2r yet tell well-beloved stories, or give
opportunities for children to join in telling and
finally to retell the story in his o··n way. (Reid 1968:
201l.

And finally, Larrick suggests that it is never too

ea."ly for parents to encourage language development, for

she writes:

Oral language is the foundation for reading and writing.
And experiences with oral language can begin as soon as
the baby is born. The soothing songs and gentle talk
of parents should be part of an infant's life right
from the start. It can be a good morning song to start
the day, a lullaby at bedtime, or spontaneous communica
tion when the baby 1s being bathed and dressed. This
is the time when the parent can introduce nursery
rhymes and songs. (Larrick 1983:338).

For older preschool children, Larrick suggests that:

The simple events of the day create the start of a
friendly conversation that will add to the young child's
vocabulary and understanding: talking about foods as
they are being prepared and served, talking i.bout pets
and people in the household, talking about the weather,
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and how it changes from day to day. talking about simple
games such as "peek-a-boo" for the younger child or the
way to fly a kite for an older child. (Larrick 1983:
333) •

In addition, a number of researchers have developed

programs to aid parents in the task of facilitating language

development (Henderson and Garcia 1973; Irwin 1960; Jefree

and Cashdan 1971; Metzl 1980; Rin,gler ~. 1978).

Thus, Wann, Darn, and Liddle suggest that "It becomes

essential 1n the process of fostering thinking and con-

ceptualization that we help children expand their vocabu-

laries and their ability to understand and use language"

(Wann, Dorn, and Liddle 1962:85).

Petty and Jensen suggest that the "family environment

is the most important determiner of the quality of language

facility" that children .....i11 develop (Petty and Jensen

1980:9). Jelinek states that although parents have been a

major source of stimulation during the child's early years,

many parents have had little prior training which would

enable them to prOVide systematic stimulation (Jelinek

1975). Thus, clearly there seems to be a need for some

method, procedure, or program by which parents eQuid be

aided in developing their children' 5 competence with

language.

Anselmo advocates the involvement of the school, for

she states, "The school should help parents further

language development of the child" (Anselmo 1978:142).

This is particulo..:1y so since language relates to many
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other competencies as well, and since environment, and

those individuals in a child's environment, have such a

vital role to play in language acquisition (Cazden 1972;

Clay 1972; Smith 1975).

Reading Development

Reading remains the fundamental education skill;
without it no student can perform adequately i:l.
school. (Norton cited in Brembeck 1966:511).

Nothing strikes fear into the heart of a parent faster

than a teacher who says, "Your child has a prob::'em with

reading," for ability to read is essential to a multitude

of tasks one finds in school and in the world of work.

DiSibio suggests, for example, that "the reading process

1s the key to all future understanding of lessons in social

studies, science, and mathematics" (DiSibio 1984:2961. The

importance of competence in reading is also supported by

Chall, who intimates that ability to read has become even

more essential in a complex and changing world.

Because most jobs are becoiTIing more technical, the
level of reading ability needed by most people con
tinues to rise. It is estimated that twelfth grade
reading level--a level reached by typical high school
graduates--is needed for the 1980s....

Less than fifty years ago, an eighth grade level
was considered sufficient for most people. lChall
1983 :283).

Thus, with such an important emphasis being placed on

the ability to read and read well, it is certaJ.nly important

that parents understand the process and have a knowledge of

what they can do to enhance reading development. Bruinsma
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and primary teachers of the child. It is important that

they are aware of their role in providing reading readiness."

(Bruinsma 1978: iii). Auten suggests that parents have a

significant role in preparing children to read and can help

shape and strengthen school reading programs (Auten 1980 l .

The Illinois State Office of Education reiterates the point

and also infers that it is "important for parents to be

familiar with the nature of the child's school environment,

the teacher and instructional methods" IIllinois State

Office of Education 1977:12).

Certainly, parents themselves seem anxiol1s to know

what to do to promote reading development, as Eden indicates

by stating, "An area of special interest to most parents is

reading" (Eden 1983:61).

Although Larrick states, "The role of parent as home

teacher was not generally understood twenty year" ago"

{Larrick 1976: 1341, many educators and researchers now

recognize its importance (Anselmo 1978; Auten 19801

Axelrod 1974; Boutwell 1971; Brenner 1957; Bruinsma 1978;

Cave 1970; Chal1 1983 i Criscuolo 1974, 1984 i Cullinan 1983;

DiSibia 1984; Durkin 1966; E1insky, Farrell, and Penn 1955;

Fay and Blanton 1971; Fitzpatrick 1982; Flippo and Branch

1985; Hoskisson 1974; Illinois State Office of Education

1977; Kasdan 1958; MacGinite 1969; Milner 1951; Pickett

1983; Pikulski 1974; Schickedanz 1978; Sheldon and Carrillo
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1952; smythe 1972; Sutton 1964; Vukelich 1978; Williams

19821.

Indeed, a number of studies have documented the

positive effects which parents may have regarding their

children's reading development.

Della-Piana, Stahmann, and Allen reviewed sixty-seven

studies, articles, and books and documented the importance

of environmental influences on children's early reading

performance (Della-Plana, Stahmann, and Allen 1968).

Pickett, in a comprehensive survey of forty projects

involving parents in learr.ing about reading and helping

their children at home, found that of the twenty-seven

projects employing statistical measurement of their pro

gram's effect, twenty-six of the projects measuring

children's reading achievement reported gains, and of the

twenty-six projects, twc:nty reached a le\ al of significance

(Pickett 1983).

Similarly, Gallup found that of the 1,045 mothers

surveyed of high-achieving first graders, 70% of the

children had been read to regularly in their early years by

parents or other adults (Gallup 19691.

In addition, a number of writers report success in

programs designed to teach parents to help their children

develop pre-reading and reading competence (Bruinsma 1978;

Brzeinski, Harrison, and McKee 1967; Criscuolo 1974;

Niedermeyer 1970j Vuk.elich 1978j IHdmer 1963).
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It has been noted by some researchers that certain

behavior exhibited by parents and certain activities parents

engage in with their children seem to be conducive to read-

iog development (Bruinsma 19781 Chall 1963; Cullinan 1983;

D1Sibio 1984; Durkin 1961, 1966; Grayurn 1954; Illinois

State Office of Education 1917; Larrick 19831 MacGlnite

1969; Simmons and Brewer 1985).

Bruinsma, for example, suggests a possible result of

parents' influence:

W~.en .\ child comes to first grade with some rudiments
of r€Jading skill, he finds the early lessons in reading
easy to master and both he and his teacher are likely
to become confident of his ability. The teacher will,
quite reasonably, regard him as able and interested and
will confirm and reinforce his favorable attitude to
school work. (Bruinsma 1978; 26).

\ifr~ters such as Grayum explore more specifically the

types of interactions which positively affect reading

development. Grayum, in reviewing early studies of the

positive and negative effects of parental attitudes on

children's reading achievement, concludes that parents can

help reading development by making reading an essential

part of their life, by providing pleasurable and satis-

factory experiences with reading, and by placing high

value on reading in their own lives (Grayurn 1954).

Sheldon and Carrillo (1952) and Sutton (1964) found

that children who read easily in senool were the same

children whose parents read to them at home, while Elkind

(1974) and Gordon (1976) found that preschool children
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themselves.

Keshian, in studying the characteristics and experi-

ences of successful fifth-grade readers, found that parents

had encouraged their children to read, the children were

taken to the library, the parents read themselves, the

children were read to by parents on a regular, sustained

basis, and a great variety of reading material was available

in the home (Keshian 196]) .

Milner found tha'.: children in the study who scored

high in reading ability had much richer verbal family

environments, had more books available, were read to by

personally important adults, and had more opportunities for

emotionally positive interaction by being taken to a

variety of places. The findings led Milner to conclude

that:

Competence in the communication skills is far too
essential in our highly complex society to suggest less
rather than more educational stress on them. Many and
varied, verbal-reading experiences should be intro
duced in a consistently positive emotional context.
\Milner 1951: 110) .

Durkin, in a series of longitudinal studies related

to early reading, identified a number of factors in learning

to read at an early age: reading to children before enter-

ing school, pointing to words and describing pictures,

labelling pictures, parents answering questions about words,

and the realization that parents should give preschoolers

help (Durkin 1966). Durkin also found that regular reading
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to children at home and high parental regard for reading

also had positive effects (Durk.in 1961).

MacGinite suggests:

... if a child has parents who stimulate his curiosity
about printed words and who have supplied some of the
answers that enabled him to name the letters or letter
sounds when he enters first grade, these same parents
will prObably continue to provide th.e parent interest,
the encouragement and probably even some supplementary
instruction in the development of reading skills during
the years. (MacGinite 1969:400) .

Further suggesi..ions are made by D1Sibio:

One of the most valuable experiences a child can have
before the reading process can begin is that of listen
ing and responding to literature being read at home.
This type of literary environs usually produces
youngsters who are ready to read before any formal
training ensues ar.d who continue to display a competence
in reading throughout their educational careers.
(DiSibio 1984 :2971.

Larrick concurs by stating:

Reading aloud in the family is probably the most valu
able aid to children' 5 reading. New books can be
introduced. Intriguing details in text and illustra
tion ean be noted. Questions can be raised. (Larrick
1983:340) .

As well, Larrick suggests three additional ways in

which parents can help to prepare their children for read-

ing:

(ll By promoting fluency in the use of oral language.
(2j By building interest in reading. (3) By providinr;
experiences that will broaden the child's vocabulary
and background. (Larrick 1983:339).

Chall suggests that the home also helps by providing

appropriate reading materials (Chall 1983). Others

intimate that parents who instill a "love" for reading in

the child positively affect r-hildren' s later reading
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development. CUllinan writes:

The most important g1ft we can give children is the
91ft of reading for pleasure. It 1s give.n to them
primarily by reading aloud by an enthusiastic reader
endowing the child listener with a love of story.
This love of story paves the way for reading alone and
establishes early the reason to read. (CUll:".lan 1983:
333). (Italics mine.)

SiIl\JllOns and Brewer reiterate and suqgest other factors

as well:

The most important component of the reading process is
learning to love and appreCiate books. Recognition of
individual ·....ards follows--but must never precede this
ste::-. Another vital ingredient is the reader's back
ground of experience ... and oral language development.
(Simmons and Brewer 1985:177). (Italics mine.)

They go on to state:

Children who are introduced to a large number of out
standing books are likely to develop a love for
literature that will last their entire lives. Books
provide a vehicle for developing comprehension when
they are asked to retell stories or engage in dramatic
play. When books are read to them frequently, children
learn to predict words, and sentence patterns of books
they J.:C!ad. These skills are integral components of the
reading process. (Simmons and Brewer 1985:1821.

The Illinois State Office of Education stresses the

importance of the parent AS a positive role model for

children:

Parents who enjoy roading and have a large selection of
books in their horne provide their children with
positive models. It is through observing their parents
reading that the child learns that reading is highly
valued. Taking them to the library on a regular basis
as well as reading to them, teaching them to feel
comfortable around books, reinforces the idea that
reading is important and enjoyable. (Illinois State
Office of Education 1977:111.

In contrast to the positive effects parents may have,

it has been suggested that negative parent attitudes toward
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reading success, low-level language development, and

restriction of normal freedom of childhood experiences have

been found to exert retarding influences upon achievement

throughout a child' 5 school career.

Hirsch states:

In some homes, there is little verbal commun~.C<1tion.

The cultural level i~ low, there are few if any books
available, the children are never read to; their's is
an environment deprived of important verbal experience.
For such children language is not a comfortable tool
and reading is likely to present problems. (Hirsch
1962 :221).

Smythe inf~rs similar negative consequences of the

lack of an appropriate environment that can foster reading

development:

Parents, not teachers, are responsible for first
impressions books make on the preschool mind. If
parents fail to introduce reading in its proper light,
through either neglect or in an inappropriate approach,
the result can be disastrous. (Smythe 1972:22).

Earhart further delineates the problems children may

encounter with beginning reading in the absence of adequate

pre-reading stimulation.

Kindergarten and first grade experience and learning
set the stage in many ways for the rest of the child' s
school years. For some children, the experience is
filled with joy, satisfaction, excitement and success.
For others, frustration abounds because success is
seldom experienced. These nnsuccessful children may
not possess the skills needed to carry out the expected
activity. (Earhart 1981:160).

Earhart goes on to state:

Children who do not possess the necessary prerequisite
skills are highly likely to experience failure in the
kindergarten reading program if no attention is given
tC' helping them to build the skills needed for success.
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Children who experience failure in learning scan begin
to feel that they are inadequate human beings 1n the
school situation. Kindergarten sets the stage for
later learning. (Earhart 1981;181).

It is interesting to note that Norton found that "the

average dropout is at least two years retarded in reading

ability by the time he quits school." As well, "dropouts

fail three times as many courses as 'stay-ins,'" and "9 out

of every 10 dropouts have been retained in some grade at

least one extra year." Further, he states, "the majority of

dropouts are from lower socia-economic families," whose

"cultural backgrounds and horizons are limited" and "where

education is viewed with indifference, distrust, and open

resentment" (Norton cited in Brembeck 1966:5111.

Larrick contrasts the positive and negative effects

of inadequate preschool preparation:

Children who have been told continually to shut up, who
have been labeled stupid anu lazy, who have had no
experience with books--either hearing them read aloud
or exploring their illustrations--may be language
cripples when they arrive at school. They lack the
vocabulary for simple conversation and are so insecure
that they avoid the risk of raising questions, express
ing independent ideas or exploring the printed word.

In contrast, the child who has been read to at home I

who has developed facility with oral language, and who
feels secure enough to ask questions and venture solu
tions almost invariably does well in reading when he
gets to school. Parents and the home environment have
made the difference. (Larrick 1976 :134).

Bruinsma provides an eloquent summary of the role

parents need to play in the course of their child's reading

development:

Love, of any kind, is learned through example. In this
regard the home, not the school, plays the central role
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in fostering the love of reading in children. Teachers
can tell their students a million times that reading is
an jmportant activity, but if children never see that
this 1s true 1n the lives of model adults, then it
becomes just so much hot alr. If fathers and mothers
never read to their childr.::•• and never show any interest
in reading themselves, then there is small likelihood
that a child will believe that reading is really an
important activity. If, however, the horne does esta
blish a love and reSpEoct for reading in the child, the
school receives a "ready" child and has a marvellous
foundation on which to build reading skills. The
positive desire to learn to read that a child develops
in the home will greatly aid him in persevering in the
often difficult task of learning the fundamental reading
skills. (Bruinsma 1975:4-6).

Flippo and Branch suggest that often parents are,

indeed, concerned with their role in fostering reading

development but are unsure of what to do or how to proceed.

They state:

Parent:s of young children are very often concerned with
their pre-reading and beginning reading development.
They want to know what they can do to help their child
have a good start in this critically important skill.
All too frequently the parents do not have the informa
tion available to help their children. (Flippo and
Branch 1985 :120).

A number of writers suggest that greater interaction

between the home and school is necessary (Anselmo 1978;

Bruinsma 1978; Cave 1970; Illinois State Office of Education

1977; Koppman cited in Auten 1980; Williams 1982).

Criscuolo suggests that "Children deserve the best

possible reading insb.-,lction we can give them. Meaning

parent involvement wEi aid us in our effort to achieve this

crucial goal. Parents are resources that must be tapped to

the fullest" (Criscuolo 1930: 184) .

Koppman infer.3 that schools have a responsibility to
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aid parents by providing them with guidelines and sugges-

tions for encouraging theu- children' 5 learning. Only then,

he points out, 1s it realistic to expect help from parents

(Koppman cited in Auten 19801. {Italics mine.}

Williams supports this notion and states;

Parents have the most significant influence on the child
during the early years of development. Especially
significant 1s the influence parents have in helping
children learn to read. Thus, teachers and parent
educators need to encourage and equip parents With

Anselmo lntimatss that the success of school reading

programs is contingent upon this kind of parent-teacher

interaction.

If educators, administrators, and teachers alike want
more success 1n helping children learn to rea.d. they
must work with the people with whom children interact
....hile learning to talk. (Anselmo 1978:1391.

DiSibio concurs by stating:

If teachers are to improve reading lind language arts
instruction in relation to pre-reading skills, they must
first involve parents, the primary educators of the
child. {DiS!bio 1984 :297).

A recognition for the need of such interaction has

been recognized by Roe in her study of the socia-economic

and educational input variables relating to reading achieve

ment of fourth-grade students in Newfoundland. She

recorrunends the importance of continuous corrununlcation

between the home and school if there is to be a conscien-

tious effort to improve readir:g (Roe U7l).

Cave suggests that "parent educat;.on" may be the
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appropriate medium of such interaction:

For full parent-teacher cooperation in the teaching of
reading it is necessary to understand a great deal of
"f>arent education" is needed, especially to expia~n the
VJ. tal J.mportancc of vocabulary growth and concept
formation through pre-reading experiences. (Cave 1970:
92) •

A number of writers concur with the opinion expressed

and suggest "workshops" may be an appropriate format for

conveying the necessary information parents need to aid

their children's reading development (Axelrod 1974:

Bruinsma 1978; Burgess 1977; Criscuolo 1974; Elinsky,

Farrell, and Penn 1l;i55: McWilliam~ and Cunningham 1976;

Murphy 1982; pickett 1983).

Bruinsma's Parent Information Program .PIP) is one

such workshop. He stresses the importance of such in-

service programs:

Kindergarten and Grade One teachers often comment on the
vast experience differences among children entering
their program. Whether or not a child has had the kind
of pre-reading experiences described in PIP will greatly
determine his initial progress in more formal reading
experiences. Elementary schools are advised to develop
programs similar to the PIP and take them to parents
well befOre their children enter school. Parent
participation in the PIPS suggests t-..J the authorities
that such programs should be presented at prenatal
classes for parents when il'l .:lrest in child-rearing is at
an all time high. This merits serious consideration.
(Bruinsma 1978:72).

Achievement

Achievement refers to the educational attainment of

children, and while it is necessary to look at the short-

term effects by parents on intelligence, personality,
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language, and reading, projected long-range effects are also

important.

Brembeck 5U9'gests:

The educational aspirations of children reflect not only
those of the family, but also the achievement aspira
tions parents hold for them.

Children's educational aspirations, the eVidence
indicates, are learned to a major extent frem the family.
(Brembeck 1966 :141-142).

Henderson concurs and extends the list of home factors

affecting achievement to include: t.he goals and aspirations

parents holr1 for themselves and their c .ildren 1 the academic

achievement standards parents hold and their standards of

reward for educational achievement; the kinds of knowledge

parents have of their children's development or educational

progress; specific plans parents have made so that their

children's educational goals can be reached; the q:Jality of

parents' language; the amount and quality of guidance pro-

vided by parents on matters related to school work; the

activeness of the family (Le., the range of environmental

stimulation available to the child) i the parents' own

modeling of seeking and using information; the "intellect-

uality" of the home (i.e., the types of toys, games, books,

hobLies made available and the opportunities for problem-

solving and development of imagination); and work habits in

the family (Le., defined responsibilities distributed

among family members) (Henderson 1981).

Caldwell infers that several other environmental

factors affect development and ultimatel:., achievement in a
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positive manner. They include: gratification of basic

needs and provision for the child's health and safety;

relatively high frequency of adult contact with a relatively

small number of adults; a positive emotional climate

promoting trust; an optimal level of need gratification;

varied and patterned sensory input. interaction with people

who are physically, verbally, and emotionally responsive;

few sccial restrictions on exploratory and motor behavior;

a well-organized, predictable environment; rich, varied

cultural experiences; play materials which facilitate

development of sensory-motor processes; contact with adults:

who value achievement; and a match between experiences pro

vided and the child's current level of development

(Caldwell 1968).

Jencks ~. have suggested that family background

and all its influences are so important that it explains

"nearly half of the variance in educational attainment"

(Jencks ~. 1972:145). Indeed, a number of researchers

and research studies concur with the idea that the home

exerts a strong influence on children's achievement

(Bradley, Caldwell, and Elardo 1977; Bronfenbrenner 1979;

Central Advisory Committee for Education 19671 Coleman bdl;

Coleman ~. 1966; Davis 19481 Fraser 1959; Gordon 1979;

Jackson and Marsdon 1966; Levenstein 1978a; Schaefer 1972a;

Watson, Brown, and Swick 1983).

For example, in a nationwide survey in the United
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States cOllllllissioned by the Johnson Administration, James

Coleman conducted a massive research project involving

600,000 children from 4,000 school>:'. HI'! found that effects

of hone environment far outweil;jhed any af fects the school

program excrted on achievement (COleman ~. 1966).

Similar conclusions were reached by the Central Advisory

Committee for Education (1967) and Douglas (1964).

Wiseman, in a study set up by the Plowden Commission

of Great Britain, described the influences of home circum

stances on later educational attainments by children. He

found that the major forces associated with educational

attainment are to be found within the home (Wiseman cited

in Passow 1970:28). In a second study, Peaker found that

the variations in children's school achievement were

accounted for in parental attitudes (Peaker cited in Passow

1970:28).

In the province of Newfoundland and Labrador, a number

of studies have focused on the relationship of the horne to

aspects of achievement (Davis 1978; Day 1975; Duggan 1975;

Duncan 1973; Jones 1972; Moss 1973; Noel 1970; Roe 1971;

Smith 1979; Tilley 1975; Wareham 1977). Duncan. for example,

found a relationship between socia-economic status and the

likelihood of becoming a dropout (Duncan 1973\, while Roe

suggests that socia-economic factors explain a much larger

proportion of the variance in reading achievement than did

educational input variables (Roe 1971). Noel a9?0 I draws
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similar conclusions.

Thus, a number of varied factors 1n the home environ-

rnent of the child appear to impinge upon the child's

development and later achievement.

Some researchers have demonstrated that parent

behavior affects achievement. Crandall found, for example,

that mothers of high-achieving young children pay less

attention to their children' 5 requests for help than mothers

of low-achieving children (Crandall 1963). Similarly, high

achievement-oriented boys had mothers who gave many early

rewards for independence and mastery, according to Winter-

bottom (1958).

Baumrind has suggested family attitudes impinge upon

general competenc'3. Competent children are defined as

mature, realistic, assertive, self-reliant, and able to

exert self-control. The mother's interaction with the

child assumes a nurturing role (saumrind 1967).

lIerriot intimates that one influence on the level of

aspiration of an individual is the level of expectancy

which the individual perceives others to have: hence, the

importance of parental attitude (Herriot 1966).

Kelly summarizes the effects of family on child

development:

Family interaction forms a framework that shapes the
development of self-image and the physical, emotional,
intellectual and social capabilities. Family forces
may encourage and stimulate the individual's budding
capabilities or discourage, thwart, and misdirect them.
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Either way, living in a family provides the child with
lasting first impressions of self and others and how
self and others interrelate. Time and events may radi
cally modify these first impressions and inclinati.ons.
They remain, however, "as a baseline" against which new
ideas are inte~preted and evaluated. Self-esteem,
perception of physical and mental capabilities, imagina
tion, expectancies of others, skills, talents, hopes,
fears and the ability to take risks and effectively
tapping one's own resources to love, work and play are
all shaped and fashioned in the family. (Kelly 1983:
79) .

Thus, it would seem that p~rents not only have shart-

term effects on intellectual personality, language, and

reading development, but exert an ~nfluence that affects the

future attainment of children in their school careers.

Shearer and Loftin suggest that:

'1'0 ignore parents, in their unique position as a child's
mcst natural educator, is to lessen the chances for a
successful educational program. (Shearer and Loftin
1984:93) .

Watson, Brown, a::1d Swick state that a number of condi-

tions are important to ensure such success. They state:

Parents must not only encourage children to achieve but
must become actively engaged in the learning process
with the child.

Parents must have an ecological support network
[and] must perceive their role as "educator," (and] the
child's role as "learner" as an important and vital
function of the family.

Parents and teachers must form an aotive partner
ship beginning at birth so the appropriate home-school
match can be achieved. (Watson, Brown, and Swick 1983:
178-179) .

The Plowden Report concurs by stating:

. . . information on background factors such as living
conditions and parent attitude in the education of the
child, was crucial to the educational attainment. But
it was believed that such attitudes were susceptible by
alternation, by persuasion and that schools should thus
seek the active cooperation of parents in the education
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of their child. (Plowden Report cited in Lynch and
Pi.mlott 1980 :71).

Goodson and Hess suggest a need for parent education

in th1.s regard:

. • . the IIIOst effective channel for boosting school
performance is through intervention in the f.unily when
the child is relatively young. Parents wllose own
educational opportunities were limited might benefit,
and thus assist their own child l by becoming involved 1n
programs to train them as teachers of their own children.
(Goodson and Hess 1976 :14) •.

Yawkey concurs:

Training that focuses on showing parents how to work
with their chil.dren equips them to act as teachers,
socializing agents, and decision makers. It then helps
them develop patterns of interaction to use during the
child's formative years that promote the development of
these important learninq skills. (Yawkey 1982:118).

Mallory reasserts the val.ue of parent-teacher inter-

action and suggests the "workshop· as a possible mode to

accomplish greater involvement:

Attention should be payed to the potential lack of
congruence in attitude and beliefs between parents and
teachers, so that each may acconunodate to the other' 5

views and expectations. Parent-teacher workshops during
the sUI:lIlIer before school entry, perhaps led by a third
party facilitator would be one way to move toward
reciprocal expectations. (Mallory 1978 :25-26).

Brembeck concludes and thus reiterates the tremendous

importance of parent-teacher interaction in an ever-chanqing,

increasingly urbanized society:

Today's schools are llvinq extensions of the modern
family. When the family was traditional and 5el£
sufficient, it had little need for the school. Today
the family is dependent on others for both its economic
requirements and its formal education. In shaping
earJ.y and continuing values. aspirations, achiavement,
<lnd behavior of the child, the family is without equal.

For this reason the schools must recognize and
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understand the family as a teaching institution. The
purposes of the school are so intertwined with the
purposes of the family that one cannot be achieved
apart from the other. The school must always set as
anB of its goals discovery of ways to work with
families for the maKimum benefit of the object of both,
the child. {Brembeck 1966:148\.

Statement of the Problem

Research tends to indicate that parenting in the 19805

is both demanding and challenging (Balter 1983: Bell 1976;

Brim 1965; Dangel and Polster 1984b; Larsen 1982; Otto 1983,

Rowen, Byrne, and Winter 1980; Stokes 1968: Swick 1972;

White and Watts 1973; Winter 1985) .

This is particularly so because changing 50c10-

economic and demographic conditions have influenced family

size and mobility. As a result the smaller, more mobile

family of the twentieth century lacks the support,

knowledge, and experience afforded by the traditional

extended family situation.

Many groups and individuals have advocated the need

for additional support and resources to aid parents in their

difficult role (Adams 1980; Brim 1965; Clarke-Stewart 1978;

Dembinski and Mauser 1977; Seely 1958; World Health

Organization 1977). Parent education has been suggested as

a possible type of support to parents (Anselmo 1978; Bell

1975; Bruinsma 1978; Cave 1370; Christenberry and Wirtz

1977; Department of Health Education and Welfare cited in

Honig 1979; Flippo and Branch 1965; Kerckhoff 1977; Koller

and Ritchie 1978; Lane 1975; Morrison 1978; O'Connell 1975;
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Tanner and Tanner 1971; White House Conference on Children

and Health Protection 1932; Williams 1982; Winter 1985;

Yawkey 1982). This kind of support 1s especially important

since research demonstrates the positive effects which

parents can have on children's development in a number of

specific areas during the crucial early years, as well as

effects on later achievement.

It is important, then, to establish in a valid way

that a need for such programs exists in this province,

based on the opinion of a broad population base. Once need

has been established, it follows that a program must be

developed which responds to that expressed need. There

fore, the researcher decided that the study must be

twofold in purpose:

1. To assess the ne"'d for an in-service program for

parents of pre-kindergarten children in the province of

Newfoundland and Labrador.

2. To develop an in-service program for parents of

pre-kindergarten children in the province of Newfoundland

and Labrador.

Sub-Problems

The problems, as previously stated, have been

investigated through the following specific research

questions. They will investigate seven main areas related

to the dual purpose of the study. They are: (1) School

District Policy Regarding Parent Education; (2) Current
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Parent Involvement; (3) Socia-Economic Characteristics of

Parents; (4) Parental Awareness; (5) Parent Effectiveness

in Fostering Pre-KinderCJ;",rten Readiness; (6) Current Parent

Education Programs and Techniques; (7) Proposed Parent

Education Program.

School District Policy Regarding Parent Education

1. What are the policies and programs of school
districts in the province with regard to parent
involvement and parent education?

Current Parent Involvement

2. What is the extent of Parent-Teacher Associations
and other parent-teacher groups in the province?

3. What are the aims and objectives of parent-teacher
groups in the province?

4. What parental involvement activities are currently
characteristic of the schools in the province?

Socio-Economic Characteristics of Parents

5. What are the educational, economic, and occupa
tional characteristics of the parent population
served by the teachers involved in the study?

Parental Awareness

6. What has been kindergarten teachers' experience
regarding parental awareness of:

(a) kindergarten goals and objectives?

(b) kindergarten program and curriculum?

Ie) early childhood developmental levels?

(d) appropriate early childhood experiences?

(e) ways of aiding pre-kindergarten children's
development <J.t home?
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tfl resources available to parents to aid in
parenting?

(g) the importance of good home and school
communications?

Parent Effectiveness in Fostering Pre-Kindergarten Readiness

7. What are the attitudes of kindergarten teachers in
the province with regard to parents' effectiveness
as teachers of their pre-kindergarten children?

8. What have been the obserVations of kindergarten
teachers in the province with regard to parent
involvement in fostering pre-kindergarten readiness?

9. What are the perceptions of teachers with regard to
parents being helped to improve their competence as
parents and teachers of their own pre-kindergarten
children?

Current Parent Education Programs and Techniques

10. What is the current level of provision of parent
education techniques and programs by teachers in
the province for parents of pre-kindergarten
children?

11. What has been the past experience of kindergarten
teachers in the province with regard to their
utilization of parent education programs and/or
specific educational techniques with:

(a) parents of pre-kindergarten children?

(b) parents of children of other ages?

12. What is the origin of initiation of current parent
education techniques and programs in the province?

13. What are the characteristics of the parent education
programs and techniques offered to parents by
kindergarten teachers in the prOVince?

14. What is the level of response by parents to the
current parent education programs and techniques
utilized by kindergarten teachers in the province?

15. What are the formal and informal observations of
kindergarten teachers in the province as to the
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results of their parent programs on:

(a) parents?

(bl children?

(c) interpersonal relationships with parents?

Proposed Parent Education Program

16. What is the current level of concern of kindergarten
teachers in the province for increased parent
education and involvement in relation to the total
kindergarten program and school situation?

17. What are the opinions of kindergarten teachers as
to an in-service session {workshop) being an
effective means of helping parents improve their
ability to teach their own pre-kindergarten chil
dren?

18. What are the perceptions of kindergarten teachers
with regard to the usefulness of knowing how to
conduct in-service with parents of pre-kindergarten
children?

19. What are the feelings of kindergarten teachers in
the province regarding the perceived value and
effect of the development and implementation of a
parent in-service program?

20. What are kindergarten teachers' opinions regarding
the usefulness of a teachers' handbook in outlining
the process for implementing the proposed in-service
program?

21. What are kindergarten teachers' opinions concerning
the reasons for the handbook' s usefulness?

22. What are the perceptions of kindergarten teachers in
the province as to the expected level of parental
involvement in the proposed in-service program?

23. What are the opinions of kindergarten teachers as
to the reasons for the lack of participation by
some parents in the proposed program?

24. What are the feelings of kindergarten teachers as to
the attitude of school administrators to the pro
vision of parent in-service programs by kindergarten
teachers?
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25. What are the perceptions of kindergarten teachers
regarding the reasons school administrators would
not support such a program?

26. What are the opinions of kindergarten teachers
regarding the most effective and least effective
techniques and approaches to be utilized in the
proposed in-service program?

27. What are the reconunendations of kindergarten teach
ers in the province regarding the areas of content
which they feel should be included in an in-service
program for parents of pre-kindergarten children?

28. What have been the reasons for lack of response by
parents to kindergarten teachers' attempts to
utilize parent education techniques and programs?

29. What were the problems encountered by kindergarten
teachers in their attempts to provide parents with
an education program?

30. What are the opinions of kindergarten teachers in
the province regarding the appropriate timing of the
proposed parent in-service program?

31. What are the reactions of kindergarten teachers 1n
the province to critiquing and/or piloting the
proposed in-service program?

32. What are the additional areas of concern of kinder
garten teachers in the province r~garding the
kindergarten program?

Significance of the Study

Research in the areas of intelligence, personality,

language, reading, and achievement clearly demonstrates

parental influence on many aspects of child development as

well as academic attainment. Similarly, research recognizes

that certain modes or styles of parent-child interaction

are more productive than others. Additionally, the

evaluation of preschool intervention studies designed to

counteract the effects of disadvantage indicates that the



69

positive effects of some programs tend to "wash out" or

dissipate unless the family is actively involved in inter

vention procedures (Bronfenbrenner 1974a, 1976; Murphy 1982).

Thus, it is important that, firstly, the parents of

every child become aware of the positive or negative can-

sequences of their actions throughout the course of child

rearing, so that they can maximize the extent of their

influence on each child's potential. Secondly, and equally

important, is the fact that early childhood programs

designed to compensate and educate need a parent involve

ment component if they are to have lasting positive

effects (Bronfenbrenner 1974a, 1976).

Over the past twenty years. hundreds of programs

have been developed in the United States and Great Britain

to aid, support, involve, and educate parents.

Becher, in an article entitled "Parent Education"

for the Encyclopedia of Educational Research, listed some

fourteen different types of programs, with many variations

in each category. Programs ranged from "helping parents of

children with special needs" to "educating parents about

education and to teach parents to become involved in the

schools and to assume leadership roles regarding educa

tional decision-making" (Encylopedia of Educational

Research 1982:1380).

Abidin contains descriptions of a wide range of

programs designed for parents of the aggressive child, the
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hyperactive child, the learning disabled child, the abused

and neglected child, the foster child, the preschool child,

and so on (Abidin 1980).

Similarly, Fine refers to parent education programs

based on psychological theories and approaches, such as Haim

Ginott's group guidance, Gordon's ·Parent Effectiveness

Training," and Sirridge's suggested use of transactional

analysis, to name just a few (Pine 1980).

Similar ....orks have indicated a wide range of programs

and techniques to involve and educate parents (Brim 1965:

eyster, Clift, and Battle 1979; Honig 1979: Lane 1975;

pickett 1983; Tizard, Mortimore, and Burchell 1981).

As well, extensive bibliographies concerning parent

involvement and parent education have been prepared by a

number of researchers, indicating a broad range of pro

gramming (Brown 1972; Canadian Teachers' Federation 1971;

Henniger 1979; Howard 1972; Kremer 1971; National Day Care

Information Center 19751.

It is not surprising, then, that Lane and Bea1, in an

article for the Encyclopedia of Education, would remark that

"The United States seems to be in the midst of a revo1utjon

in its attitude toward the role of parent in educating the

young child" (Encyclopedia of Education 1971:156).

Unfortunately, the same cannot be said for Canada,

and in partic<J1ar the province of Newfoundland and Labrador.

For although there is interest and support for the concept
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of parent education, few programs actually exist. Ryan

states:

In contrast to the national concern for early childhood
education in the United States, intervention programs
and intervention research in Canada leave much to be
desired. (Ryan 1971:4l.

similarly, wrigley indicates a "paucity" of research

in the province of Newfoundland and Labrador and suggests

that "parents need to be shown how to use the time they

spend with their children at home in profitable ways"

(Wrigley 1978:62).

Although perhaps deficient in terms of pragrallUlling

for parent education, a growing body of knowledge related

to parenting, to the provision of paren'.; education, and to

the effects of parent involvement has begun to accumulate.

Currently, twenty-two studies related to parent-teacher

communication {Bromley 1972; Grace 1972), parent attitude

and environment processes and variables (Davis 1978; Day

1975; Duggan 1975; Duncan 1973; Jones 1972; Moss 1973;

Noel 1970; punjari 1980; Roe 1971; Sheppard 1980; Tilley

1975; White 1984; Wiseman 1982), and parents as teachers

or significant others (Hines 1981; Marsh 1983; Pickett

19B3; Smith 1979; Vincent 1982; Wareham 1977: Wrigley 1978)

have been completed.

While a number of these studies (Hines 1981; Marsh

1983; Pickett 1983; Smith 1979; Vincent 1982; Wareham

1977; wrigley 1978) attempt to educate parents in a variety

of ways (i.e., through home visiting, group discussion,
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booklets) for a variety of purposes (Le., to provide

language stimulation to kindergarten children, behavior

therapy for obese adolescents, information on dealing

with asthmatic children), none of the studies deal specifi

cally with programs to involve and educate the parents of

pre-kindergarten children.

Nevertheless, there seems to be a growing concern

in the province for increased emphasis on the parent-child

relationship, as well as the provision of programs to

SUPJ.X~rt and educate parents. In fact, Bromley (1912),

Grace (1972), Punjari (1980). and I,-lrigley (l91B) recommend

additional study in this regard.

In addition to the findings and recommendations of

researchers, a number of individuals and groups in the

province support the notion of increased parent involvement

in the schools and the provision of parent education ser

vices (Ad Hoc Committee on Family Life and Sex F:ducatiol'l

1982; Avalon Adfl'linistrator 1983; Buffett 1978; Case l!!....~!..

1985; Committee to Study School Retention 1984, Community

Services Council and Canada Employment and Immigration 1985;

Crocker and Riggs 1979; Department of Education 1960,

Division of Curriculum and Instruction 1967; Duncan 1973;

Early Childhood Development Association 1977. 1979; Edrm

1983; Hines 1981; Kelly-Freake 1982; Kennedy 1981; Hinis

ter ia1 Advisory Committee on Early Childhood and Family

Education 1983; Newfoundland Teachers' Association
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Communications Committee 1979; Newfoundland Teachers'

Association Committee on Early Childhood and Family Educa

tion 1984: Newfoundland Teachers' Association Curriculum

Sub-Caromi ttce 1980; Newfoundland Teachers' Association

Policy Handbook 1983; Noel 1970; Primary Teachers' Council

19B1; provincial Kindergarten Committee 1981; Punjari 1980;

Smith 1979; Steer 1981; Taylor 1975; The Dr. Charles A.

Janeway Child Health Center 1983; Vincent 1982; toJarcham

1977; Working Committee for the Development and In-Service

of the Preschool Parent Resource Package 1985; Working

Group to Establish Guidelines for Early Childhood Centers

in the Province 1985; Verge 1981).

Rennie Gaulton reiterates the importance of parent

involvement as well as increased home and school coopera

tion. \~hile president of the Newfoundland and Labrador

Home and School Parent-Teachers' Federation, in an address

to Rotary, he stated: " .. parents are their children's

first educators and should continue to plaYa role in the

education of their children after they go to school." He

continued by saying that "the lack of parent involveJnent is

a serious problem," and "it is unfortunate that due to a

number of factors parents believe that education is the

responsibility of the teacher, others fear teacher authority,

or because of their own lack of education may not place a

high value on education." He felt that it is "necessary for

parents and teachers to work together" <'Q~~~~,
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16 November 1983, p. 22).

When one examines the meager resources which exist in

the province to aid in in-servicing parents, a need for

additional information and materials is clearly evident, in

particular material relating to the in-servicing of pre-

kindergarten parents.

Currently these services are available in the province:

1. A parenting program at Daybreak Child Center; a
teaching homemaker program which allows twenty
mature women to go into homes and help with house
hold duties i!lnd childrearing; a parent education
program for adoptive parents {all of which are pro
vided under the auspices of Social Services} (Hayles
19851.

2. Resource material, resource personnel concerned
with various aspects of health. maternal, and child
care, safety, nutrition, and mental health (pro
vided by the Promotion and Nutrition Division of
the Department of Health) (Haher 1985).

3. Home visiting and prenatal classes for pregnant
females and spouses; a pilot parenting program
dealing with child development, nutrition, etc.,
called Nobody's Perfect (provided by the Public
Health Nursing Dlvl.Sl.On) (Lawlor 1985).

4. A kit on child abuse (available from the Newfound
land and Labrador Federation of J{ome and School
Parent-Teacher Associations) (Evening Telegram,
19 May 1984, p. 19).

5. A home-centered video-taped counseling program for
the education of parents of pre-school hearing
impaired children (MUN News, 26 February 1979,
pp. 1-4). ---

6. Family Life programs, such as Talk With Me Series
(K-6) , an optional course offered only 1.n the
Integrated Education system. This program has no
parent component. The Benzinger Familf Life Pro
~, Grades I-a, which has a substant.1.ai parent
.1.nvolvement component, as well as Grade 9 program
Reverence for Life/Family with substantial parent
component Offered, are 1.n Roman Catholic schools
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(Ad HOC Committee on Family Life and Sex Education
1982).

7. A parent's handbook (The Dr. Charles A. Janeway
Child Health Centre n.d.).

8. A preschool parent resource package (Committee for
the Development and In~Service of Preschool Parent
Resource package 1985); a program highlighting the
effects of pupil absenteeism (Evening Telegram,
13 August 1982, p. 4); Family LJ.v~ng 2200, an
optional course of the reorganized high school pro
gram (Ad Hoc Committee on Family Life and Sex
Education 1982). All of these programs a'-c pro
vided under the auspices of the Departrr.-:,t 0 f Educa
tion.

9. A kit on school-community relations; a handbook

~~~~i;:~e~~~c:e~e~~:ge~f~a:~h1:~~ke~~J.~r:(;U~~*tld1 s
Play Is Serious,· "Parents Are Teachers Too," and
"Those First School Days," all of which are provided
by the Newfoundland Teachers' Association (Handrigan
1985) •

It would seem that the tremendous range and diversity

of programming that has been developed in the United States

and elsewhere has not greatly influenced the Newfoundland

scene, even though as early as 1967 the Department of Educa-

tion advocated such programs in A Kindergarten tlandbook:

Guide for Teachers, Parents, and Others (Division of

Curriculum and Instruction 1967).

Thus, it would seem Significant that access to a

portion of the wide range of programs available elsewhere

needs to be provided to parents and teachers in the provinCi?

Whereas in the past three years the kindergarten

program has undergone extensive revision, it seems crucial

to its successful implementation that parents understand

the rationale, goals, objectives, and content of the
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program. This point is supported by Gunn, who states, " ..•

parents should understand the reasons for revision of

.. concepts . . . objectives. • . methods of

instruction" (Gunn 1957:33). Widmer concurs by suggesting:

"If parents do not know the reason for the experiences the

child is having in kindergarten they cannot be effective

allies and partners in the education of their young ft

(Widmer 1963:7). Similarly, Congreve writes:

Innovations are doomed to slow acceptance or rejection
if parents and community are not somehow involved in
the early stages.

Before initiating the child, the school should
describe the innovation as fully as it can to parents
of the child to be involved. (Congreve 1968;25-1).

A study done in Newfoundland by Grace makes a similar

recommendation, for he st.:ates: . . changes should be

well planned and explained to parents, otherwise benefits

of innovation may fail to succeed due to lack of pare~tal

support and understanding" (Grace 1972 :107) .

Parent awareness of the new kindergarten program is

particularly important because the program is quite a depar-

ture from the kinds of academically-oriented kindergarten

programs the province had in the past. The emphasis on

learning through play could very easily be misinterpreted by

parents, who for the most part are fairly removed from the

educational scene.

Weininger states:

Play is often misunderstood entirely. It is looked upon
as just pleasurable activity for a child when he is not
actively learning, or is regarded merely as a reward for
a job well done. But play is far from being as simple



"as it is frequently judged, as unimportant as it looks.
It is the child's major way of learning, a leading
activi ty that determines a youngster's development
(Weininger 1979: 8) .

He goes on to say that "Play seems to be interpreted by

some parents as 'doing nothing'" (Weininger 1979:11). The

term "play" in the minds of many adults carries a connota-

tion of diversion. Some agree that play has value but often

feel that when children get to school they should not be

wasting time playing.

Yonemura supports this interpretation, for she writes:

The educator who is committed to supporting the rights
of young children to learn through play or activity
has a very difficult task. Many parents feel much
happier seeing a child sitting "listening" to the
teacher or chanting the alphabet than they are watching
him delicately balancing a Roman arch over two uprights
in the block corner. They are skept:'cal that learning
of a profoundly intfi:\llectual kind is more likely to
occur in the latter activity than in the former.
(Yonemura 1971:S9).

The Plowden Report summarizes the importance of

informing parents;

Few other social institutions have changed their atti
tude and techniques as quickly and as fundamentally as
the primary school. Sometimes there has been little
short of a revolution, since parents were at schools
themselves. They may hear about these changes in a
garbled way from other parents or perhaps from the mass
media, before they learn abou t them from school. The
school should explain them so that parents can take an
informed interest in what their children are doing.
Parents will not understand unless they are told.
(Plowden Report cited in McGeeney 1980:42).

This present study is also significant in that it is

the first of its kind to sample a large group of kinder-

garten teachers to develop content which they can utilize

in a parent in-service program. There currently exists a
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Pre-School Parent Resource Package (Working Committee

Responsible for the Development and In-Service of the Pre-

school Parent Resource Package 1985) in the province; how-

ever. it is the only rna jar resource provided to k.indergarten

teachers by the Department of Education and is the

curriculum specified for conducting in-service sessions with

parents. The program is an excellent resource; however. it

taps an extremely small number of the diverse materials and

resources available for educating parents.

It is significant to note tha t the Preschool Parent

Resource Package was developed without the input of a large

sample of kindergarten teachers in the province, as its con-

tent was developed by a small committee of educators. It

is, therefore, an innovation to which the users (i.e.,

kindergarten teachers) have had minimal input. This is of

particular importance in light of:

. . . studies of the diffusion of innovation which
indicate tha t considerable resistance may be encountered
when radically new innovations are imposed from above
by a decision-making unit who occupies a superordinate
power position related to the adopting unit....
while the ra te of adoption in such cases is necessar ily
rapid, proper understanding and acceptance of the
innovation may be minimal, especially if the degree of
participation in the decision-making process is limited.
(Rogers and Shoemaker 1971:40).

Similarly:

Typically, educational authoritit:.!s rely upon an organ
ized structure which contains an authoritarian decision
making process. This in effect gives teachers little
opportunity to be anything other than powerless
functionaries. (Hill and Marsh 1979:32-44).

Johanson suggests that individual teacher's

participation in curriculum development increases the
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likelihood of implementation (Johanson 1965). Ludlow

(1975) and Marsh and - ~rter (I9BO) drew similar conclusions.

Definition of Terms

For the purpose of this study, 'ehe following opera

tional definitions will apply:

Critiquing refer<; to the process of evaluation of the

content of the parent in-service program.

District Superintendent refers to personnel hired by

the Department of Education whose responsibility is the

administration of an entire school district.

Disadvantage refers to a child who because of social

or cultur."'Il characteristics con'cs to the school system

with kno...'ledge, skills, and attitudes which impede learnin')

and contribute to a cumulative academic deficit that may

persist later in life (Passow 1970 :16).

Early childhood education refers to the program and

curriculum for children in nursery school, kindergarten,

and/or the primary grades 1-3 {Good 1973:200).

Early intervention rt,fer to efforts to provide

compensatory education to disadvantaged children ut an

early age (Hawes and Hawes 1982:22).

Handbook refers to the manual which describes the

content and procedure of the parent in-service program.

Home help refers to the variety (kind), quality

(value), and quantity (amount) of interaction of parents
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with their pre-kindergarten children in learning-r<!lated

activi ties.

Horne visits refers to visits by teachers to homes of

parents of their students for the purposes of discussion,

obsel"vation, teaching. or demonstra ticn.

In-service program refers to the series of activities,

techniques, and information to which parents are exposed

by a teacher in a learning situation.

Kindergarten program refers to the program of studies

as approved by the Department of Education for use in

kindergarten in Newfoundland schools.

Kindergarten teacher refers to "personnel employed

by school boards (part-time or full-time} to teach pupils

enrolled for their first year of public schooling" (Sharp

1976 :5).

Parent refers to individuals who are the legal

guardians of children in their care and "who are resi'onsible

for providing children with basic care, direction, support,

protection and guidance" (Morrison 1978:28).

Parent awareness refers to the knowledge parents

possess related to the functions of parenting.

Parent education pr~ refers to activities,

techniques, and information specifically designed to aid

parents in their role as caretakers and teachers of their

children. The program, as Good states, is "a plan of

procedure" (Good 1959:416).
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Parent economic status refers to the level of employ

ment and/or receipt of social welfare assistance of parents

(Cyster. Clift, and Battle 1979).

parent educational status refers to levels of educa-

tional attainment. of parents: specifically, uneducated

(primary level only); moderately educated (elementary level

only); educated (high school ,:<:,,,.,::,let.ion); and well educated

(university or technical COllege attendance) (Cyster, Clift,

and Eattle 1979).

Parenting refers to the "process of developing and

utilizing knowledge and skills appropriate to planning for,

creating, giving birth to, rearing, and/or prOViding care

for offspring" (lolorrison 1978:23).

Parent involvement refers to parent participation in

a broad range of school-related activities which lIIay be

characterizeu dS "educational" and "participatory" (Smith

1980): specifica~ ly,

. parents as supporters (service givers, facili-
tators, clerical, custodial, maintenance, fund
raising); parents as learners (parent education
courses, observation of children); parents as teachers
of their own children (taking home t.oys and books for
use with children); parents as teacher aids .ind
volunteers in the classroom (preparing materials, read
ing stories, working with children); parents as
policy-makers and partners (policy makers, advisory
board members). Gordon 1969a).

parent resource refers to any information source or

support service which can aid parents in accomplishing the

task of childrearing effectively.
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Parent occupational status refers to the employment

ca>:egories of parents. Specifically, the categories are:

largely non-professional and unskilled; mainly skilled or

semi-skilled; professional/managerial (eyster, Clift, and

Battle 1979).

Pdrent visitation refers to scheduled meetings by

teachers to discuss pupil progress, commonly referred to as

Parents' Night or Open House.

Parent volunteer refers to a person who comes into

the school for the purpose of assisting in instruction and

general running of the school.

Piloting refers to the initial demonstration of a [.erent

in-service program for evaluative and refinement purposes.

Pre-kindergarten children refers to children who have

not reached the age of legal entry into the school system.

~~iness refers to the ability to pe:rform certain

tasks based on the level of development of particular

abilities or body functions and previous learning.

Sample refers to the total population to which a

specific survey has been mailed. In the study, there were

two sample populations, which were comprised of (1) District

!=;uperintendents and (21 kindergarten teachers.

School size refers to the categorization of schools

on the basis of student population: specifically, small

school (0-50 students); medium-sized school (51-ISO stu

dents); and large school (over 150 students).
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School-community relations refers to the process of

communication between the school and community (Kindred,

Bag1n, and Gallagher 1976:7).

School-related activities refers to a broad range of

activities and projp.cts initiated by the school to inform

and involve parents, such as parent visitations, school

newsletters, home visits, parent handbooks, and parent

resource centers.

Survey population re Eers to the total population from

which responses have been received to specific requests for

information. In the study, there are two survey popula

tions, which are comprised of (1) Dlstr let Superintendents

and (2) kindergarten teachers.

Delimitations

1. Although various aspects of parental involvement

have been investigated, the major focus of this study has

been concerned with parent education.

2. The components of the parent in-service program

were those identified in the questionnaire survey (i.e.,

needs assessment) and those verified by an extensive review

of the literature.

3. The questionnaire was administered only to

teachers currently teaching kindergarten in the province of

Newfoundland and Labrador. A further delimitation was the

restriction of the survey to one response per school in

each of thirty-four school districts in the province of
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Newfoundland and Labrador. Thus. the survey data will

reflect the particular opinions, perceptions, and reaction:>

of these teachers with respect to the development of an

in-service program for parents of pre-kindergarten children.

Limitation:!

1. The accuracy and validity of the information

obtained are dependent upon the ability and willingness of

the respondents to complete the questionna~re truthfully.

2. The study is limited by the appropriateness of

the research methodology adopted, specifically:

fa) the lack of complete randomization of the
sample in relation to :;eneralizability of the
findings of the survey.

(b) the amount of time specified for the comple
tion of the survey.

(c) the manner of retrieval of the survey data
from respondents.

(dl the nature and length of the survey.

(e) the survey mortality or loss of individuals'
corrunents.

Children are '.,elpless to control the prosperity of their
parents, the stability of the parental relationship, the
quality of their own educat:l.on, the programs of the
media, the effects of the child welfare system or ade
quate health care they rece~ve. But any of these can
radicalli transform a child's life whether for good or
bad. (Ember ley 1978 :6).

children are dependent upon adults for many of the

nf'.eds they have. It is incumbent upon parents and teachers

to develop a partnership '"..hieh provides the kind of nurturing
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experiences appropriate to each child. Kl:oth infers the

importance of teacher initiative in this n:g-ard:

The educa ticn of children is a full time job. To
neglect the home environment and the influence of
parents is unprofitable. The assumption that parents
do not care is unwarranted. (Kroth 1972 :9).

Additionally, Kroth comments that "Parents have iI

right to know what the teacher knows about their child"

(Kroth 1972:9).

Thus. it would seem that teachers have an obligation

to share the knowledge that has been gained from research,

education, and experience to aid parents in their quest

for excellence in the care which they provide their chil-

dren, particularly since "Teachers do receive extensive

training in child development and are exposed to a variety

of methods to help children acquire knowledge" (Evans and

Bass 1962:33). As Bond suggests, "Teachers have a natural

advantage" (Bond 1973:4) .

Ginott supports this idea and states that:

. . . advances in our own understanding of child
development and child rearing techniques can and should
be shared with the public, rather than remain the
exclusive province of the "expert" professional.
(Ginott cited in Orgel 1980:76).

Conant further reiterates the role of teachers and

the schools:

Schools must take steps to involve parents more deeply
in an educational partnership. If schools do not
acknOWledge this responsibility in their role as the
formal educational agents of society. they will find
themselves reacting rather than acting--and not always
constructively--to the demands of parents for more
information. more involvement, and more control of
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school policies and practices. The schools will also
find they are t~e poorer for having missed out on a
productive liaison with parents--who seem on the way
to being acknowledged as an equally great educational
force 1n the lives of children. (Conant 1971l114).

Milburl: sll,,;gests a more reciprocal nature to the

paxent-teacher relationship, as well as the supportive role

which parents can play in the home in relation to the

school program:

•. the problem of unclear boundaries as to how pre
cisely the teacher. as opposed to the parents, should
educate is most difficult tu solve. Although parents
are emotionally close to their child, both they and
their child' 5 teacher perform similar early childhood
education functions. Care, guidance, soci.al and
emotional development, telling stories, encouraging the
rudimentary first steps of learning--all are carried
out by both parent and teacher. Gr.-mted because they
cannot really be mother (or father) substitute, teachers
often develop a level of detached concern. They need
to know and know in a rational, impartial manner what
should be done in schools, when and why. Their hours,
however, are limited, thoroughly exhausting and
crowded; those of parents are without end. Assuredly,
the educational relationship is essentially comple
mentary. (Milburn 1982:68).

Hodgden ~. underscore the importance of a coopera-

tive effort:

if the teacher is to help children develop as far
and as fast as they can, she needs to make the most
effective use of the home as possible. Looking at it
from the parents' point of view, of course, they should
be seeking at. the same time to make the most effective
use of the school. Putting these two together we see
the education of the child ideally as a cooperative
venture between parents and the school in which each
can help the other. (Hodgden~. 1974 :421).

The California State Department of Education suggests

that: the need to strengthen and support the family is

greater than ever before, especially during the early years
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of chl1dren'~ development. For contingent upon the positive

growth and development of compp-tence in children is the

provision of an appropriately stimulating environment in

these early years (CAlifornia State Department of Education

1972) .

Thus, as research demonstrates that parents influence

aspects of child development, that parents have a greater

need today for support in carrying out the tasks of child

rearing, and that the school needs to playa greater role

1n aiding, invelving, and educating parents, the method and

procedures for facilitating such in ...eraction need to be

determined, to bring to fruition the common goals which

parents and teachers have for children. This seems

partit:ularly important, since Sayler suggests that the

"general character of home and school communication efforts

(Le., school bulletins, PTA, brochures) do not promote the

kind of parent involvement necessary" (Sayler 1971:8).

It stands to reason thnt: all parents and teachers wish
the best for children. But wishing alone is not enough
when it comes to upbringillg. (Press Office of the
USSR Embassy 1985 :15).

Chapter Two of t!:is stuei'" will attempt to describe

the factors and influences which gave rise to the develop-

ment of parent education, the kinds of programs which

evolved, the effectiveness of such programs, the necessity

of parent education, the Newfoundland perspective, and

considerations which should be made in terms of the form

and content of an appropriate program •.



CHAPTER II

REVIEW OF THE LITERATURE

Introduction

In assessing the need for an educational innovation

~uch as the proposed parent in-service program, and in

determining the content and format of such a program for

the province of Newfoundland and Labrador, there must

ul timately be a comparison of the programming which

currently exists in the province with the programming which

can or should exist. Vital to such a comparison is infor

mation regarding the reasons for the emergence of parent

education programs, the type of programs which have evolved,

and the extent of the effectiveness of such programs.

Chapter Two attempts to provide the requisite infor

mi'ltion essential to the determination of need, content, and

format. It has been divided into five major sections:

(1) The Historical Context of Parent Education; (2) The

Nature, Scope, Range, and Effectiveness of Parent Education

Programs and Techniques; (3) The Need for Parent Education;

(4) Parent Education and Involvement: The Newfoundland

Perspective; (5) Designing a Parent Education Program:

Considerations Regarding Content and Form.

B8
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A summary concluding the chapter wl11 synthesize and

evaluate the findings.

The Historical Context of Parent Education

An Overview

"Parent education as a phenomena is very old· (Croake

and Glover 1917:151). See also Anderson and Shane 1972; Beekman

1977; Bijou 1984; Boggs 1981; Brim 1965; Chilman and Kraft

1963; Encyclopedia of Education 1971; Encyclopedia of

Educational Research 1982; Enix 1981; Gonder 1977; Goodson

and Hess 1976; Johnston 1982; Karnes and Lee 1978: Levant

and Doyle 1983; Smethurst 1975; Wrigl.ey 1978.

Indeed, informal methods of parent education have

probably always existed within the context of the family

and the larger socia-cultural milieu, the community. It

would seem likely that individuals were trained for or

learned about their future roles as parents through

observation and imitation of others carrying out the role

and from the practical experience gained in caring for

younger members of the extended family. The nature of the

IJehavio.c observed and the advice received were most

certainly affected by the socia-economic, religious, and

political climate pervasive at the time. Enix concurs and

adds additional variables. She states:

Parent education is not a new phenomena in American
society. There have always been particular expecta
tions about how parents should bring up their children
to conform to the mores of the time. These especially
have often varied with socia-economic strata, with the
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stre"ss of current events, and with previous professional
wisdom. {Enix 1981:1).

Thus, as Enzer suggests:

Throughout history there have been remarkable alterna
tions in mankind' s views of childhood and c'Jocerns for
children. (Enzer 1975:14).

Strickland further elaborates by stating:

Americans have exhibited a bewildering variety of
attitudes toward children. Throughout our history
adults have treated children with indifference or with
professional concern, with brutality or with fond
indulgence, with strictness or with utmost latitude.
(Encyclopedia of Education 1971:71).

The contrast is more clearly exhibited through a

comparison of the writings in the 1800s of Butt and spring

with those of Spack in the twentieth century. Butt writes;

All children are by nature evil and while they nave
none but the natural evil principles to guide tnem,
pious and prudent parents must check their naughty
passions in any way that th..,y have in their power, and
force them into decent and proper behaviour. (Butt
cited in Mencken 1966:169). (Italics mine.)

spring presents a similar viewpoint:

All children have wicked hearts when they are born:
and that makes them so wicked when they grow up into
iii'",! Even little infants, that appear so innocent
and pretty, are God's little enemies at heart. (Spring
cited in Mencken 1966:169). (Italics Inine.)

In contrast, however, Spock, a twentieth-century

writer of popular child-care manuals, suggests an entirely

different perspective.

~ your baby. • . • He isn't a schemer. He needs
loving. You'd think from all you hear about babies
demanding attention that they come into the world
determined to get their parents and their way by hook
or by crook. This is not true at all. Your baby is
born to be a responsive, friendly human being. If you
treat him nicely, he won't take advantage of you.
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Don't be afraid to love him or respond to his needs.
lSpock 1946:18-19). (Italics mine.)

'Thus. it would seem, as the ccncept of childhood

evolved, gradual changes in the patterns 01: childrearil\g

and parenting unfolded. Koller and Ritchie allude to such

changes. They state:

There have been changes, of course, and these have
evolved slowly, laboriously, almost imperceptibly
i;;hroughout human history. One such change would be the
increasing value placed upon children. Far back in the
past, children were not particularly esteemed or
accorded special attention; little was required of them
other than general service and obedience to their
elders. Children were to be subdued, subordinate, and
servile. The dominant themes expressed by the "speak
when-spoken-to n and the "be-seen-but-not-heard" precepts
for yest",rday's child come to mind, as well as the
exploitation of children in mines or factories.

It would take many years before a turnabout could
occur, but eventually child labor laws were made part
of the legal codes. Children were to attend school to
prepare themselves for adult roles. The extrinsic
value of children for what they could produce was
gradually abandoned in favor of the intrinsic value of
children for what they are. (Koller and Ritchie 1978:6).
(ItaI:lcs mine.)

Miller and Swanson further summarize the changes which

have occurred:

Our history of change in American child rearing began
with the decline of practices which broke the young
ster I s will. It appears that such practices were almost
extinct by the time of the Civil War. Then, beginning
early in the last century, there occurred the struggle
against parental domination of their children' s lives.
The child was to have a life of his own; his parents
could not live it for him. When this campaign was
won by the reform movement at the turn of the century,
it was folV>wed by vigorous new measures to teach the
child to be self-sufficient and independent; to adapt
skillfully to the new demands of a shifting society.
Finally, and especially since the end of the Second
World War, we saw the growth of yet another change. We
have sununari:.;u. its spirit in the slogans, "Do what
seems natural in training your child" and "Be sure the
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child is ready before you urge him to acquire new
skills." (Miller and Swanson 1958 :27).

"Parent education is a complex field with a long his

tory" (Levant and Doyle 1983:30), and thus to more fully

understand the nature of parent education today, a closer

examination of the past to determine the factors and

influences which have affected the course of its development

is necess ...ry (Brim 1':>59).

Factors and Influences Affecting the Evolution of Parent
Education: A Chronological Framework

De Mause suggests that parent-child relations and

child rearing modes show a gradual evolution througi. six

periods or stages of history spanning antiquity to the

twentieth century. The periods include: (1) The Infan

ticidal Mode from antiquity to the fourth century A.D.:

(2) The Abandonment Mode from the fourth to the thirteenth

century A.D.; (3) The Ambivalent Mode from the fourteenth

to the seventeenth century; (4) The Intrusive Mode in the

eighteenth century; (5) The Socialization Mode from the

nineteenth to the mid-twentieth century; and (6) The Helping

Mode beginning in the mid-twentieth century (De Mause 1974a:

51-53) .

Although De Mause suggests that it is difficult to

"periodize modes of child rear lng," as there <are family,

class, and area differences (De Hause 1974a:51), the divi-

sions represent a useful method for categorizing and

describing the pervasive attitudes and influences of
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distinct historical periods. Thus, in examining the

factors and influences affecting the evolution of parent

education, a modified version of the periods as described

by De Mause will provide the chronological framework.

Antiquity 'to t!>e Thirteenth Century A.D.:
Infanticide and ,\bandonment

De Mause suggests that "the further back in history

one goes, the lower the level of child care, and the more

likely children are to be killed, abandoned, beaten,

terrorized, and sexually abused" (De Mause 1974a:l). This

type of horrific treatment of children was very much

characteristic of the period spanning antiquity to the

thirteenth century /'.0.

Infanticide was a conunon practice during the first

half of the peri.od, for De Mause states that "parents

routinely resolved their anxieties about taking care of

children by killing them. . ." (De Mause 1974a: 51l.

Children were thrown into r1vers, flung into dung
heaps and cess trenches, "potted" in jars to starve to
death, and exposed on every hill and roadside, "a prey
for birds, food for wild beasts to rend." (De Mause
1974a:25).

Such practices app~ared to be widely accepted and

acknowledged. De Mause quotes Seneca;

Mad dogs we knock on the head; the fierce and savage
ox we slay 1 sickly sheep we put to the knife to keep
them from infecting the flock; unnatural progeny we
destroy; we drown ev,,",n children who at birth are weakly
and abnormal. 'let it is not anger, but reason that
separates the harmful from the sound. (Seneca cited in
De Mause 1974a:27).
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Indeed, such practices seem to have continued

unchecked until the fourth century, as "neither law nor

public opinion prevented them" (De Mause 1974a:26).

Life for children who managed to survive infancy was

filled with brutality, violence, and neglect. De Hause

suggests "urges to mutilate, burn, freeze, drown, shake,

and throw" the child violently about were j n evidence (De

Mause 1974a:31). Beating children was also a widely

accepted practice.

Beating instruments included whips of all kinds,
inclUding cat-c' -nine-tails, shovels, canes, iron and
wooden rods, bundles of sticks, the ~iscipline (a whip
made of small chains) •.• (De Mause 1974a:41).

De Hause's review of over two hundred statements of

advice on childrearing prior to the eighteenth century led

him to conclude that "most approved of beating children

severely:' and of the seventy children whose lives he

examined all were beaten with the exception of one (De Mause

1974a:40) .

Additionally, children were sealed into walls,

terrorized by stories of demons and ghosts, and sexually

abused (De Mause 1974a).

Abandonment was characteristic of the second half of

the period, and children were sold as slaves, given away

as political hostages, or sent to live with other families

for a variety of reasons. Clearly, even the practice of

swaddling infants seems to mirror the sense of detach;;\ent

parents had for their children, for De Mause describes it



95

as an enormous convenience to adults. since they "rarely

had to pay attention to infants once they were tied up"

(De Mause 1974a:371.

Lyman suggests that a bright spot in this period KGre

the writings of Augustine, which reflected greater concern

for and understanding of children I s needs and a perception

of the role of mother as nurturer (Lyman 1974).

Toward the end of the period, McLaughlin states that

"infant and maternal mortality continued" as did "the

neglect, exploitation and abandonment of children." She

suggests, however, that a number of distinct changes were

beginning to emerge. Violent, neglectful, and abusive

practices "were more widely and consciously opposed, 'lod

efforts at control or suppression, however immeasurable

their effect" demonstrated "~he awakening consciences and

sensibilities of the time." Although the child was seen

as the "possession and property of its parents," "a sense

of the child as a being in its own right" began to take

form. In essence, a "sense of childhood as a distinctive

and formative stage of life" was slowly beginning to

emerge (McLaughlin 1974 :140) .

Fourteenth to the Seventeenth Century:
Ambivalence

Although a new awareness of the child was beginning

its' evolution toward the end of the thirteenth century,

the period which followed still retained many of the
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characteristics of times past: violence, brutality,

infanticide, and abandonment. The juxtaposition of the

Renaissance and Reformation with traditional points of

view caused the period to be characterized, to a large

degree, by feelings of ambivalence and ambiguity toward

children. Tucker suggests that confusion existed as to

whether children should be viewed as "good or evil" and

whether or not they should be II included or excluded from

adult society" (Tucker 1974:231).

Evidence of ambivalence toward children and childhood

is contained 1n the writings of Dominici (1356-1420), a

Dominican friar, who gave advice regarding the daily care

and moral training of children (Ross 1974).

On the one hand, Dominici advised, "Do not forbid

them (children] to play games. Growing nature makes the

child run and jump . . . ," which demonstrated an under-

standing of the child's need for play and activity; however,

on the other hand, he saw no use 1n toys, believing they

only "accustomed the child to vanity" (Dominici cited in

Ross 1974 :203).

AS well, traditional approaches were evident in his

ideas for hardening children and preparing them for

adversity. This is especially so in his attitudes toward

discipline. Dominici suggested:

Because of the need to hold in check this age inclined
to evil and not to good, often take occasion to
discipline the little children, but not severely.
Frequent yet not severe whippings do them good.
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Double the punishment if they deny or excuse their
fault or if they do not submit to punishment•...
And this should continue not only while they are
three, four, or five years old but as long as they have
need of it up to the age of twenty-five. (Dominici
cited in Ross 1974:214).

The influence of the Renaissance caused some (e.g.,

Jesuit educators) to view the child as "innocent II and to

suggest that children represented " a special class of human

beings needing separation and protection" (Hart 1982: 3).

As well, there emerged a greater interest in education

(Anderson and Shane 1972), and it was during this time that

Comenius (1592-1670) described his sequence of four schools.

it is significant to note that the first school was that of

the "mother's knee" or the home. Comeniu5 also produced

the first handbook on the edllcation and the rearing of

children for "Godly Christians, Parents, Teachers, Guardians

and All Others who Are Charged with the Care of Children"

(Comenius cited in Fein 1980: 155) . Similarly, an interest

was emerging in pediatrics, with a number of texts being

written throughout the period, among them a work on child

hood diseases by Thomas Phayre in 1545 (Tucker 1974: 234) .

It has been suggested that the ideas emerging from

the thought and discussion of the Reformation, although

causing the child to be a "matter of serious discussion,"

had a somewhat different effect (Feir.1980:1571. The

notion of "infant depravity" was advanced and "religious

leaders argued that careful vigilance could inhibit inborn

proclivity to evil"; to be effective, however, "traj oing
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had to begin at an early age7 the i:1fil.nt's willingness and

passions had to be curbed and never indulged" (Fein 1980:

158) •

Tucker suggests that although changes in attitudes

toward children occurred during the period, "the idea

that children were not terribly important persisted into

the fifteenth and sixteenth centuries." During this period

childhood was insignificant and "counted for little."

It was "a state to be endured rather than enjoyed."

"Children were at the bottom of the social scale" (Tucker

1974 :228). InZanticide was still conunon, for Tucker' 5

analysis of thirty infanticide cases reveals that children

had been strangled, suffocated, drowned, had their necks

broken or cut, or were struck against some object (Tucker

1974 :245).

Ross, in examining the life of middle-class Italian

children, documents the abandonment of children to wet

nurses for the first two years of life. He remarks that

life for children in the first two years was "precarious

and pitiable" (Ross 1974 :191), for not only did the children

have to deal with the initial separation, but at the end

of the period underwent "severe social and emotional

adjustments" by being returned to a mother the child did not

know and a household which was totally foreign to him

(Ross 1974 ;2l5).

Muller suggests that because of the high birth rate
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and high infant mortality, children were seen as fragile

but easily replaced. Littl.e tenderness was expressed

toward them. Rather, they were tolerated as a necessary

evil (Muller 1969).

De Mause points out, however, that adults were

beginning to view children less and less as projections

extensions of themselves but more and more as unique

entities. There was a growing realization that parents

had a role to play in the care of the young, though it was

portrayed in manipulative terms. with the child being

likened to "soft wax, plaster or clay" and the adult's job

as that of molding or "beating it [the child) into shape"

(De Mause 1974a:51-S2).

As the end of this period marked the beginning of

settlement in toe New world, without doubt the pervading

influences and ideas of the time regarding children were

still present in the minds and actions of the early settlers

as they colonized the new land (Cable 1975).

Eighteenth Century: Intrusion

Prior to the eighteenth century, knOWledge of the

methods and procedures advised and utilized during child-

rearing came almost exclusively from the Old World. With

the advent of exploration and coloniza:"'ion, however, a

related but separate body of knowledge emerged in the New

World as well. Emphasis will be given to the North

American perspective 1n the remainder of this section of
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the study.

It is not surprising to find that parents intruded

into or attempted to control the life of the child in the

eighteenth century. for to some extent the very existence

of the child and perhaps the family depended upon it.

Reynolds suggests the need for control in stating:

The world of children of the settlers. the early
merchants and tradesmen, the pioneers and frontiersmen
and the immigrants was dominated by the demands of
survival. Anyone in a family capable of work had to
work, if the family were to survive. In the early
settlements, along the Atlantic seaboard, everyone in
the settlement had to work to avoid starvation and
disease, constant menaces. Idleness CQuid not be
tolerated. The power of the law and religion, the
courts and the church, combined to support work and to
banish idleness, to the end that the colonies could
survive. (ReynoJds 1976:287).

Reynolds goes on to say that:

Idleness was not tolerated for anyone, including
children, nor were the activities which might divert
a person from work. It may be necessary to remind our
selves that children, some as young as 4 years of age,
were an integral part of the work force of a family in
the 18th and 19th centuries. Children made their con
tributions on the farm, in the horne. in the shops and
later in factories. (Reynolds 1976:288-289).

It would seem that economic necessity and religious

idealism made it necessary to control and subdue personal

needs and desires. There was need for conformity and sub-

servience, particularly on the part of the child. This

was achieved in a number of ways, early inculcation to the

work ethic being one.

Cable writes:

In most Puritan colonial families, however, seven
year aIds were already veteran workers. . . . Toddlers
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were put to work feeding chickens, winding spools,
gathering kindling and the like. By the time a
girl was 6 ... she could sew, knit, weave and
spin. At the same age, her brother knew the principals
of farming and was nearly ready to be apprenticed to
whatever craft or trade he would pursue for the rest of
his life. (Cable 1975 :7) .

Although physical punishment was still used through-

out the period to assure control of a child I swill, greater

use of guilt (Wc>lzer 1974; Marvick 1974), fear, and

reverence (Lystad 1979) were 1n evidence, with the specter

of death being ever present as the ulti.mate sanction.

Lystad indicates that a substantial number of books

were written during the period, teaching children how t~J die.

They included "numerous cases of children whose piety and

goodness warranted eternal happiness" (Lystad 1979:4).

Siegal and White infer that the latter part of the

eighteenth century was a turning point, as "a steady

evolution of public interest in child development" began

(Siegal and White 1982:238). Elkind suggests the writings

of Rousseau, Pestalozzi, and Froebel hastened the recogni-

ticn of "childhood as a distinct stage of life" (Elkind

1983:229). Hart concludes that by the end of the century

the "separation of children from the adult world had

become complete" (Hart 1982:3).

Walzer surmises that toward the end of the century

th.:!re began a "new indulgence toward children." This was

re"(:lected in the advice given to parents at the time to be

"calmer, gentler" and to consider the needs of the child

in "care and governance" (Walzer 1974: 372-373). Indeed,
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Robertson suggests that "the philosophy of Enlightenment

brought to the eighteenth century . . . a new confidence

in the possibility of human happiness" (Robertson 1974 :407).

Such ideas, however, were not universally advocated at the

time, as they violated strict adherence to the stark reli-

gious principles that denied fulfillment of personal needs

or desires (Walzer 1974).

Nineteenth to the Mid-Twentieth Century:
Socialization

De Mause suggests that this particular period of h15-

tory is characterized by a lessening of concern to conquer

the wills of children and an increasing desire to guide,

teach, and socialize them (De Mause 1974al.

Considering the surge in interest 1n parent et:ucation

and the production of literature related to the subject from

the early 1800s to the 1860s, it may be concluded that

parents recognized a need for help and guidance in accom-

plishing the task of rearing children.

Early in the period (Le., from 1800 to 18601, parent

groups met to discuss parenting and common concerns about

childrearing. Such groups were later known as maternal

associations (Croake and Glover 1977; Fein 1980). A number

of publicatio"l.s also provided parents with knowledge and

direction. These included: Mother's Magazine, published

in 1832 (Croake and Glover 1977; Fein 1980); Abbott's child

1,-__c_a_r_em_a_nu_a_1_'_T_h_e_f>lother at Home, published in 1833 (Cable
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1975; Gebay 1981) land Parents' Magazine and Mother's

Assistant, pUblished in 1840 and 1841 respectively (Croake

and Glover 1977). The establishment of kindergarten in the

United States by 1859 ~lso offered a source of aid to

parents, for as such classes were established, parent

participation was encouraged through "mothers' clubs" and

"home visiting by teachers" (Stout and Langdon 1968:3).

It is difficult to establish the extent to whi'h

parents availed of these resources. The effect may have

been somewhat limited and perhaps only represented the spark

of what was to come, since the demands of the Industrial

Revolution still required the labor of large numbers of

children.

Goldstein states that:

The growth of factories, with the division of labor into
simple tasks and the use of power machinery made it more
feasible to employ unskilled wo:.:kers without much
physical strength such as children. (Goldstein 1976: 30).

Goldstein goes on to descr ibe the extent of children's

participation, as he states:

A visit to Samuel Slater's spinning mill in Providence,
R. I., in 1800 found all the work being done by children
from four to ten years of age, with one adult as
superintendent. In 1820 about half of all textile
workers in Massachusetts, Connecticut and Rhode Island
were children, and in 1832 42 percent of cotton mill
workers were boys under 12. A 12- or 14-hour work day
was typical, and many children worked a night shift.
(Goldstein 1976: 30-31) .

Although Goldstein suggests some attempts to control

the situation were made between 1813 and 1853, there was

little real effect, and child labor increased extensively
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after the Civil War. Goldstein describes the growth:

In 1870. 764.000 children 10 to 15 years old were gain
fully occupled--a figure that represented 13 percent of
all children of this age 1n the United States. By
1900, the number of working children reached 1,750,000-
18 percent of all 10 to 15-year-olds....

The: major industrial employers of children under 16
in this period included textile mills. glass factories
and coal mines . . • (Goldstein 1976: 31) •

It was not until the turn of the century that legis

lative approaches setting minimum age limits for employment,

maximum numbers of hours for work, and requring conpulsory

school attendance had a great deal of effect (Goldstein

1976) .

Nevertheless, midway through the period (i.e. from

1861 to 1900), children increasingly became the objects of

scientific study (Hymes 1953).

The approaches which Oa.rwin used in 1859 to record

children's development in the form of a diary (Hunt 1969:

Lazerson 19721 gave way to more scientific approaches, for

it was in the 1880s that the child study movement began and

created a new a .....ar~nesl:l of "the child functioning as a

whole with all experience both inside and outside school

being interrelated and affecting his behaviour and learn-

ing" (Stout and Langdon 1968:3). A key figure in the child

study movement .....as G. Stanley Hall (Encyclopedia of Education

1971; Encyclopedia of Educational Research 1982; Schlossman

1976). His work no doubt influenced the founding of the

Society for the Study of Child Nature in 1885, which is now

called the Child Study Association of America and has the
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distinction of having provided the oldest continuous

parent education program in America {Croake and Glover 19771

Fein 1980l.

Parallel to the interest in child study ",ere develop

ments in the medical field, which emphasized the distinc

tiveness of childhood.

Jacobi, the founder of American pediatrics, suggested

that "Therapeutics of infants and children are by no means

so similar to those of the adult that the rules of the

latter can simply be adopted to the former by reducing

doses. The differences are many" (Jacobi cited in Public

Health Service 1976:66).

Rotch, the first incumbent of the chair of pediatrics

established by Harvard Medical School in 1588. projected

the ideas of Jacobi a step further by acknowledging the

uniqueness of children and then indicating the need for

further r..:!search:

To intelligently understand the fully developed man in
health and disease, it seems rlelf-evident that the
anatomy and physiology not only of the final state of
growth should be studied, but also that the various
stages of development, from embryo to infant and infant
to child and child to adult, should successively be
dealt with. This in the past, however. has been but
little done. On' :le contrary, the very opposite method
has been adopted; the most careful attention being
paid to adult anatomy and physiology, and then deduc
t.ions made backward from adult to child--a retrograde
means of acquiring knowledge, which has proven
eminently unsuccessful. (Rotch cited in Public Health
Service 1976:661.

Prior to the end of the century, a number of groups

attempted to interpret and disseminate some of the knowledge
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gained through child study and from pediatric medicine.

The Society for the Study of Child Nature, the National

Congress of Mothers, l\nd the American 1't.ssociatlon of Univer-

sity Women attempted to -educate parents in child develop

ment" and thus help them become more effective at child

rearing (Goodson and Hess 1976:31. Beginning in 1897, the

National Congress of Mothers held three congresses to

educate mothers in chl1drearing and to emphasize the

importance of home-school relationships (Encyclopedia of

Educational Research 1960).

The latter part of the p...1riod (i. e., 1900 to 1950)

saw continued recognition of the uniqueness of children,

as well as a greater understanding of various aspects of

their development. The work of Binet (~c1opedia of

~ 1971), Montessori (Encyclopedia of Educational

Research 1982). Terman (Encyclopedia of Educational Research

1952), and Piaget (Encyclopedia of Educational Research

1982) is evidence of that fact.

It was a time, as Robertson suggests, when "public

bodies began to .think of children as children with special

needs because of their helplessness and vulnerability

rather than as small adults ... " (Robertson 1974:428);

hence, the decline of child labor and the institution of

legislation r'l protect children from exploitation and

cruelty.

The creation of the White House Conferences in 1909
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added further emphasis to attitudes of increased sensitivity

to children, for they required large numbers of Americans

(e.g., physicians, social workers, educators, community

leaders) to focus on the needs of children each decade

during the century, Since the conferences were sp"hsored

by the United States President, the political area began

to be drawn into the care and nurture of children as well.

The creation of the Children' 5 Bureau in 1912 and the

Children's Charter in 1930 were but a few of the accomplish

ments of the conferences (Brim 1965; Croake and Glover 1977;

Heffernan and Todd 1969; Oettinger 1960).

From the 19005 to the 19505, interest in providing

knowledge and support to parents continued. In 1905

Sangster published The Radiant Mother (Cable 1975). In

1906 Mothers' Congress Magazine began to be published

(Encyclopedia of Educational Research 1960). Material on

infant and maternal care was published by the Children's

Bureau in 1913 and 1914 (Public Health Service 1976). As

well, in 1914 legislation was enacted to create two thousand

home demonstration projects to aid mothers in child care and

family life (Brim 1965).

During the early 19005, the philantropic efforts of

Laura Spelman Rockefeller's family in creating ~ foundation

as a memorial to her created funding which prOVided for

"extensive research in the area of child development and

parent education." As well, the foundation sponsored a
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number of conferences on topics related to the research

(Brim 1965:3).

This period also saw tremendous growth in the number of

organizations providing parent education, for seventy-five

such groups existed by 1930. representing the involvement

of "national organizations, university based research

centers, teachers' colleges, women's colleges, state

departments of vocational education, public schooL systems,

private schools. nursing schools, social agencies, child

guidance agencies, health and religious agencies" (Brim

1965:327). "By 1935, the U.S. Office of Education cata-

logued the agencies, public and private, which had programs

in this field [Le., parent education] , with the list

covering 53 pages" (Encyclopedia of Educational Research

1982:1379) .

It is not surprising, perhaps, that

. . . where infants and young children were concerned,
the mother of the 1910s, '20s, and '305 tended to
place abiding and implicit faith in science that their
Grandmothers had placed in God. (Cable 1975: 175) .

The effects of the Depression, World Wars, and

changes in the role of the family began to take effect as

well. Throughout the period, functions traditionally pro

vided by the home (e.g., education) became the purview of

the school and other social institutions (Handlin 1976).

This occurred at even earlier stages in children's develop-

roent with the advent of kindergarten and nursery school.

The development of more scientific approaches to childrearing
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called into question the ability and competence of some

parents to deal with the tasks of childrearing. It,

perhaps, caused some parents to begin to doubt their own

capacity for the role, particularly when statements such

as the one made by a public health nurse in 1918 were

advanced:

If the lives of IOO,veO babies can be saved by some
thing that we can do or leave undone this year, it must
be that what some of us have done or left undone has
caused the death of 100,000 babies each year in the
past. Those babies did not die of their own accord.
They were killed--killed by feeding them with dirty,
uncooked cow's milk or some other improper food, killed
by weakening them with heavy clothing and then exposing
them to a sudden draft, killed by letting someone
who was coming down with a "cold" fondle them and pass
on to them the deadly germs of some disease. . . .
Most of ... these 100,000 [were] killed by their
mothers or their grandmothers or the ir sisters, who
loved them very much but did not know how babies ought
to be cared for. (Public Health Nurse cited in Public
Health Service 1976:62).

Cable reiterates the point:

.•. there were new forces at work at the turn of the
century in America that meant trouble for mothers who
believed in their own infallible alchemy. It was a
time of social reform, moral uplifting and conscious
reexamination of many heretofore unquestioned institu
tions. The world of children was invaded by pro
fessional child trainers, . . . social workers,
pediatricians, psychologists •.. (Cable 1975:196).

Additionally, conflict in traditional approaches to

discipline with the new air of permissiveness advanced by

writers such as Spack in 1946 (Cable 1975) added to their

confusion and concern. It does not seem surprising that

Cable states, "Many parents were exceedingly baffled .

and "In their dilemma •.. reached out to parent education
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organizations" (Cable 1975:176).

Riesman, Glazer, and Denney suggest that parents'

search for guidance extended somewhat further. They write:

Increa!'\lngly in doubt as to how to bring up their
children, parents turned to other contemporaries for
advice; they also looked to the mass media; and
they turned, in effect to children themselves.
(Riesman, Glazer, and Denney 1953:65).

Mid-Twentieth Century to the Present:
Empathy and Guidance

Becher, in an article for the Encyclopedia of Educa-

tional Research, suggests that a number of social, political,

economic, and educational events converged during this

period and focused attention on a number of problems

affecting children and families in America. Arn...ng the more

important of these events and problems were:

(1) The civil rights movement which brought attention
to th~ economic and educational deprivation of
minorities;

(2) Increased occupational mobility, with drastic
reduction of opportunities for intergenerational
and neighborhood provision of child-rearing
information, modeling, and support;

(3) The increasing numbers of single parent families,
reconstituted families and blended families,
together with expanded career opportunities for
women, which brought significant change in family
structure, patterns, problems and relationships for
which little expert guidance was available;

(4) Increased educational costs, declining achievement
scores, grOWing distrust of bureaucratic institu
tions, feelings of alienation, and a renewed
interest in the American concept of particii.Jatory
democracy, all of which caused renewed emphasis to
be placed on the rights, responsibilities, and
influence of parents to effect significant changes.

(Encyclopedia of Educational Research 1982:1380).

Grotberg recognizes the emerging desires for equality
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embodied in the civil rights movement. She intimates the

important influence that the mid-century White House Confer

ence on Children and Youth had, as it was "the largest

effort in recent times to focus on the needs of children."

It "examined the work which had been done since 1900" and

focused attention on the "emotional growth and development

of children" and "development of healthy personalities."

"Prejudice and discrimination" were discussed, and

recommendations were made to eliminate them (Grotberg 1976a:

411) •

Equally important influences were present during the

19505, which are succinctly described by Grotberg:

During the 19505, a shift occurred in both the focus
and methodology of I.:hild development studies. This
shift was from mapping out age trends in thinking,
language, growth, and creativity to concentrating on
the processes, mechanisms or structures underlying
changes over time. Studies on socialization, environ
mental influences, and parent-child relationships were
popular in the 1950$.... Re~earch on child develop
ment in the 1950s investigated parent-child relations
as these influenced the development of the child.
Further, research studied the social context of child
development and the effects of early experiences on
later development. (Grotberg 1976a:415) .

Indeed, the criticism of education in the schools by

individuals such as Flesch, Rickover, and Bestor combined

wi th the furor caused by the launch of sputnik in 1957

probably tended to encourage such research (Encyclopedia of

Education 1971; EnCyclopedia of Educational Research 1982).

McDill, McDill, and Sprehe state:

In the late 19505 and early 19605, the social conscience
of Americans was awakened to the fact that many children
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were not receiving the education which would equip them
to cope in a full and useful manner with the complexity
of our society. (MCDill, McDill, and Sprehe 1969:11.

A great deal of research emerged during the 19605

which called attention to the importance of early experience

on development (Bloom 1964; Hunt: 1961: Erickson 1963).

Books such as The Culturally Deprived Child {Reissman cited

in Encyclopedia of Educational Research 1971} and The Other

America: Poverty in the United States (Harrington cited in

Encyclopedia of Educat.ian 1971) further emphasized the

effects of an inadequate nurturing environment. Studies

relating environnent and achievement also increased the

recognition of the important role of the horne (Coleman

~. 1966; Dave 1963; Fraser 1959; Wolf 1964).

Morgan concludes that:

The early 19605 witnessed an upsurge of research in
interest in the primacy of early experience and early
learning. Not only the home was perceiv(!d as a major
learning center, but also the parents were perceived
as the child's first and most important teacher.
(Morgan 1980:vi).

Grotberg states that it perhaps is not surprising

that "following logically from the recognized importance of

the environment on the development of children are studies

of the effects of special intervention programs to CQunter-

act the environment or reshape it" (Grotberg 1976a:4161,

the most significant of which was Project Head Start.

Head Start was initiated by President Johnson in 1965

and was intended to give delayed three- to five-year-alds

preparation for entrance into elementary school. It at
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first consisted of a brief SUJl\lller program but later became

a two-year center-based program. Central to the program' s

operation was the mandated involvement of parents

(Encyclopedia of Education 1971; White 1981). Heffernan,

in writing for the Encyclopedia of Education, states that:

. . . not only have young children been involved 1n
development programs, but parents and other members of
the community employed as aides or serving as volunteers
have been learning about human growth and development
and effective child rearing practices. (Encyclopedia
of Education 1971:1411.

Early evaluations of Head Start (Westinghouse Learn-

Ing corporation 1969), however, were some,...hat disappointing,

as initial gains of program children tended to decline over

time and particularly upon entry into school. Honig

infers there developed the need for reevaluation:

So persistent were the patterns of failure to maintain
10 and language gains that child development experts
began to rethink their initi.al premises that early
education by focusing on children alone could com-
pensate for .. poverty of environment and that a
teacher sing.Lehandedly could sustain the learni.ng of
disadvantaged young children without support and
meaningful efforts of those other far more salient
teachers--back home ... the parents. (Honig 1982:
426-427) .

Similarly, Radin suggests that focus had to shift to

the stabilization of. gains that occurred at the preschool

level (Radin 1971).

Tanner and Tanner surmise that:

The early education models of Head Start, by limiting
intervention to the children, all but ignored the very
conditions which produced deficits. Attention to overt
cognitive and social deficits without giving attention
to root causes has been a disappointing failure. The
focus must be on parent education as well as child
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education. (Tanner and Tanner 1971:211.

They go on to state that "In view of the evidence I

early education without an accompanying program of parent

education has be",!",. and continues to be a futile and waste-

ful effort" (Tanner and Tanner 1971:21).

Prior to 1970, the creation of the Office of Child

Development began to address the concerns ex.pressed about

Head Start by creating additional programs to support and

extend its effect. They included programs such as:

Home Start, Follow Through, Health Start, and Parent-Child

Centers.

Extensive evaluation of intervention programs by

Bronfenbrenner in 1974 confirmed assumptions expressed

following the initial review of Head Start, Le., parents'

involvement made a significant difference to the persistence

of initial gains, and such involvement had positive effects

on younger children within the home (Bronfenbrenner 1974a)"

Although the efforts of Head Start and other

compensatory education programs received much of the focus

and attention during the 19605 and 1970s, a number of

equally important events took place. They included the

establishment of a National Laboratory on Earl:" Childhood

Education by the United States Office of Education and the

Educational Resources Information Center Clearinghouse on

Early Childhood Education at the university of Illinois in

1967 (Encyclopedia of Education 1971:170), and the
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diversification and expansion of parent education programs

such as the Education for Parenthood Projects for junior

and senior high school students, sponsored jOintly by the

United States Office of Education and the National Institute

of Mental Health (Turner 1980). Perhaps one of the high

points of the decade was the declaration of 1979 by the

United Nations General Assembly as the International Year

of the Child (Hart 1982).

De Mause suggests that the latter half of the

twentieth century can be characterized by the increased

empathy, tolerance, and understanding expressed toward

children and by an increased recognition of their rights

and needs (De Mause 19743:52). Indeed, Grotberg suggests

that the ideas of the period reflect major shifts in con-

cern for "the child as part of an economic system to seeing

them as part of a human social system" (Grotberg 1976a:402).

Richm:::nd and Janis reflect upon the events of the

period:

Clearly . . . an extraordinary interest in human infants
was generated during the past decade. This interest
has led to the emergence of several dominant themes-
themes which pose new challenges and possibilities for
us in our future thinking about infants' and children' s
growth and development.

Perhaps one of the most s1gn1f icant of these is the
theme which appears, at last, to put the old nature vs.
nurture controversy to rest. It now seems evident that
neither the hereditarians' notion that "It's all in the
genes" nor the enJ'ironmentalists' approach of a tabula
rasa will suffice. Rather, there appears to be a
Widespread acceptance of what may be referred to as an
"interactionalists' position, one which attempts to
integrate the heredity and environment theories by
emphasizing the interactional nature of an individual's
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relationship with the environment.
This position acknowledges the role that an

individual's genetic heredity plays in influencing
behaviour, but it also recognizes the importance of
environmental influences. (Richmond and Janis 1980:4).

The twentieth century has been called "the century of

the child" (Takanishi cited in Hart 1982:2), for as

Guidubaldi states, "By comparison to earlier times the

child I S right to love and freedom from fear is presently at

its zenith," as:

Historically, the child's right to personality and
social development has not basil. recognized. This was
primarily due to a lack of acknowledgement of childhood
as a distinct developmental stage, qualitatively
different from adulthood. (Guidubaldi 1980 :26).

Anderson and Shane underscore the unique importance

of this century:

In the perspective of nearly a thousand years, early
childhood education in the present century assumes
unique significance both because it opens the pages
of a promising new and humane chapter in the story of
man's relationship to his children and because it
suggests that man is beginning actively to participate
in social evolution of the species by mediating the
formative input of experiences during early and middle
childhood. (Anderson and Shane 1972:371).

Vernon, in concluding this section, states that, "In

rearing children, parents are shaping the future" (Vernon

1981: 91); however, she indicates that it is a demanding

task in the context of the stresses in today's world.

Vernon writes in a subsequent article that the 1980s

must analyze the data provided by the 19605 and 1970s to

seek new direction for the next century, for there will be

a need for new approaches, particularly by educational
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institutions;

As we analyze these facts, it becomes obvious that
parents' needs will include services and responses
quite different from those formerly offered by
schools. (Vernon 1982:103).

The Nature, Scope, Range, and Effect of Parent Education
!'rC';1rdffiS and Techniques

Describing the nature, scope, and range of parent

education programs and techniques is a difficult task, for

there is not universal congruity in terms of definition.

There are those who view parent education informally and

suggest that it has always existed (Bijou 1984: Enix 1981),

while others maintain that it has a more formal structure

which did not begin to evolve until the latter part of the

nineteenth century (Brim 1959; Croake and Glover 1977).

Becher, in an article for the Encyclopedia of Educational

Research, combines both points of view, for she writes

that:

In the broadest sense, the generalized familial and
cultural transmission of child-rearing values, skills,
and techniques can be cons:l.Jered parent education.
Str ictly speaking, however, the term "parent education"
is used to denote organized activities that have been
developed in order to further parents' abilities to
raise their children successfully. (Encyclopedia of
Educational Research 1982: 1379) .

The opinions expressed regarding the nature of parent

education are as limitless as the variety of programs and

techniques which have emerged. Croake and Glover comment

that:

Today, parent education and group methods in parent
education are practically synonymous. The publication
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of materials has proliferated to such an extent that
to decide which materials are pertinent to parent
education is virtually impossible. (Croake and Glover
1977:1531.

Honig further suggests that "It is difficult to cap-

ture the richness of national efforts" (Honig 1982:430)

with respect to parent programs. It is, however, important

to view a sampling of definitions of parent education, ar

well as some of the specific programs which exist, in order

to develop a broad conceptual understanding of the extensive

range of possibilities the term parent education encam-

passes.

Def 10iog Parent Education: Its Nature

Some theorists view parent education as but one

element of a larger system of classification, that of

parent involvement (Smith 1980). Gordon, for example,

includes parent education as a category of five distinct

types of parent involvement which may occur in relation to

educational settings involVing children. They are:

(1) parents as supporters, e.g., servjce givers,

facilitators by being involved in clerical, custodial,

maintenance, and fund-raising activities i (2) parents as

learners, e.g. / by being involved in parent education

courses and observation of childrelt I (3) parents as

teachers of their own children, e.g. / by taking horne toys

and books for use with children I (4) parents as teacher

aids and volunteers in the classroom, e.g. / by preparing
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materials, reading stories, working with children

(5) parents as policy-makers and partners, e.g., advisory

board members (Gordon 1969a). (Italics mine.)

Rowen, Byrne, and Winter express a similar perception

of parent education as a sub-category of involving paren~:s.

They provide an extensive list of methods of parent

involvement, which includes: parent orientation programs

designed to describe school philosophy, goals, and objec

tives to parents; handbooks written to inform parents of

certain school practices, schedules, and the like, classroom

and school newsletters detailing current events; special

notice .• regarding meetings and activities; parent visita

tions to observe children; reports to parents by telephone

and through conferences; and meetings with parents to dis

cuss particular topics, hear quest speakers, watch films,

or to accomplish a special task (Rowen, Byrne, and Winter

1980). (Italics mine.)

In 1973 the Child Care Task Force of Chicago,

Illinois, presented parent education in a framework of

four categories based on the level of contact parents

would have with early childhood education programs. Parent

involvement was characterized in this way: as non

involvement or little involvement, e.g., fund-raising,

parent conferences, newsletters, parent lounges, parent

education dealinq with specific areas such as child develop

ment and behavior; involvement--non-decision-making, e.g.,
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working as volunteer in the classroom, or field trips, or

providing special services ; involvement--decision-making,

e.g., having a formal role in making particular decisions

concerning curriculum or discipline through an organized

committee structure; involvement--control, e.g., all

decisions being made by a parent board (Child Care Task

Force 1973). (Italics mine.)

Others support the notion of parent education as part

of the broad spectrum of parent involvement (Feldman,

Byalick, and Rosedale 1975; Simches 1975). Canine and

Reeve state:

.•. parent involvement reflects the emergence of a
new relationship between parents and professionals.
Involvement of parents has expanded beyond the tradi
tional PTA role, to view parents as teachers, advisors
and advocates. (Canino and Reeve 1980:97).

Researchers such as Honig view parent participation

in terms of involvement models which may serve to educate

the parent, the child, or both simultaneously. She des-

cribes nine primary models of involvement. They are:

(1) The Home Visitation Model, which emphasizes the parents

as teachers of their child. She cites the programs of

Gordon (1911) and Levenstein (1977) as examples (Honig

1982). Honig suggests horne visitation models may have

"varied agendas" (Honig 1982:434), e.g., toy demonstrating,

role-playing, providing emotional support and building

self-confidence, supporting new mothers, providing

activities for parents with handicapped children
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(2) participation as A.ids and Teachers in Group Care Set

tings, e.g •• Follow Through programs with parent participa

tion in their children' 5 elementary school classroom.

(3) Mothers as Models for Other Mothers, Le .• programs

where mothers serve as teachers in their own homes with the

supervision of a trained teacher. Honig cites the "Back

yard Center program of Gordon and Guinagh (l969)" as an

example (Honig 1982:440). (4) Stimulus Response Therapy and

Parent Training, Le., parent training utilizing a system of

rewards to parent response. (5) Parent Group Meetings,

e.g., meetings to teach mothers how to improve language

skills, increase paren tal sel f-awareness, and home manage

ment skills. Honig suggests that such meetings may

utilize planned programs, e.g., "Far West Parcmt/Child

Toybrary Program" (Honig 1982 :441) and may take the form

of parent workshops. (6) Parents in Job Training, i.e.,

parents actually work in the educational setting and are

paid for their services. (7) Teenage Parenting, Le.,

information and skills for adolescent mothers and prospec-

tive adolescent mothers. Honig sugqests "700 such pro

grams" exist in the United States (Honig 19B2:445).

(8) The Child and Family Resource Program (eFRP), i.e.,

a ni.ltional Head Start demonstration prOgram to meet the

needs of childt"en and families through comprehensive,

individualized programming. (9) Potpourri of Models, which

includes pediatricians' offices, hotlines, libraries,
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te!evisiun series, audiovisual media, and publications

(Honig 1982:430-448).

Others see parent education in more precise terms

and perhaps somewhat separate from parent involvement,

for the Educ2tion Commission of the States suggests "parent

education includes any type of educational program,

involvement or intervention designed to increase parental

competence and self-esteem in the parent role" (Education

Commission of the States cited in Edmonton Social Planning

Council 1982a :5) .

Croake and Glover view parent education as:

. • . the purposive learning activity of parents who
are attempting to change their method of interaction
wit:l their ch:i.ldren for the purpose of encouraging
positive behaviour in their children. (Croake and
Glover 1977:151).

This suggests that a wide range of methods and

materials could be utilized in educating parents.

The American Educators' Encyclopedia has defined

parent education as:

. . . programs/efforts that seek to inform parents
about various aspects of chilarearing and thereby make
better parents of them. Parent education is also
referred to as "parenting," "parenting education."
Parent education programs may be carried out "-'ith
groups of parents or by working with individuals.
Although most parent education is carried out with
parents of preschool children, it has also proved
successful with other parent populations (e.g., parents
of the handicapped). (American Educators' EnCyclopedia
1982:382) .

This definition infers that not only a wide range of

methods and materials can be used in such programs but that
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there may also be variety in terms of content and intended

audience.

The report of the Edmonton Social Planning Council

makes a number of observations concerning parent education

and then concludes with a composite definition.

Parent education is any kind of program or service
that would inform/educate and support parents in learn
ing about their tasks as parents.

Parent education is parents obtaining knowLedge of
child behaviour and adequate ways to cope with children
and encourage them.

Parent education is designed to give parents good
information about parents so they can make their own
decisions. It includes professionals educating
parents, as well as support services to parents (e.g.,
conferences, promotional materials, leadership training,
etc.). (Edmonton Social Planning Council 1982a:5).

The report roncludes by adopting the following

definition: "Parent education refers to programs and

support services designed to assist parents in learning

about parenting" (Edmonton Social Planning Council 1982a:

6).

Fine has defined parent education as "instruction on

how to parent"; however, he further elaborates:

This def inition properly applies to organized programs
rather than to informal get-togethers. Parent educa
tion . . . refers to a systematic and conceptually
based program, intended to impart information, aware
ness, or skills to the participants on aspects of
parenting. These programs usually take the form of a
weekly r,\eeting of a few hours over several weeks.

The format usually includes the presentation of
.specific ideas, some group discussion, sharing or
rrocessing ideas and experiences, and some skill
bUilding activities. A given parent education program
may stress one aspect over others. For example,
behaviour modification programs usually focus on the
mechanics of selecting problem behaviours and program
ming reinforcement. ... Other programs might stress
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the sharing of developmental information. . . . One
program might use a great many audiovisual activities
such as films, slide programs, and audiotapes, whereas
another might emphasize discussion and sharing of
personal experiences.

Some programs are offered without charge through
churches, schools, or community agencies. Often there
is a charge. . • . In some cases. • . . the program is
franchised, the instructor keeps some of the fee with
the rest sent to the franchising source.

"Homework" is an important aspect of many pro-
grams Some programs may require detailed reports
or logs (Fine 1980:5-6).

Brim aptly suggests:

Parent education, we must constantly remind ourselves,
has many faces and takes many forms, from the random
contact of an assistant in a day-care center with a
mother at the end of the day to a program of discussion
groups that meet weekly for two or more sess iOns.
(Brim 1965:vii).

He goes on to state that:

Parent education can be defined as an activity using
educational techniques in order to effect change in
parenting roles performed. Nothing is implicit about
the action being directed to a specif ic end such as
physical health of the child; on the contrary, parent
education is customarily employed in the pursuit of a
variety of needs. (Brim 1965:20).

Parent Education: The Scope and Range of Programs

Parent training [or education], in the broadest sense
of the term, has had a long history, probably beginning
with the extended family. In all likelihood, initially
it consisted of advice ... "Give him plenty of love,"
and admonitions ... from friends, relatives and
authority figures. With the advent of mass communica
tion and the decline of the extended family, parent
training (or education] exploded to include numerous
individual methods: first in how-to-do-it books,
pamphlets, and newspaper articles, and the radio,
television, and multimedia packages such as audio
cassettes, filmstrips with accompanying workbooks. And
now in the offing are video cassettes and videodiscs
to show and tell parents "how to do it." (Bijou 1984:
IS) .
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Similarly, Brim comments on the scope and range of

programming available to educate parents:

Educational programs for parents have existed in this
country for as long as we have records. During the
past three generations, from about 1880 on, there has
been an uninterrupted expansion of these programs. At
present, many organizations, both public and private,
commercial and nonprofit, at the national, state, and
local level are engilged in educating parents about
child rear Ing. Parents are counseled by physic lans,
clergymen, teachers, and nurses. They participate in
group discussions on child rearing which meet under
the auspices of mental health, parent teacher, and
other associations, read books, pamphlets, magazines,
or news columns; view films, plays, or teleprograms,
and listen to lectures and radio programs all concerned
with educating them in child care. (Brim 1965:17).

Becher, in an article for the EnCyclopedia of Educa-

tional Research, suggests that, over time, parent education

programs have been concerned with a number of topics

because of the variations in "philosophical convictions

and theoretical positions regarding what constitutes

successful parenting" as well as the "needs of parents at

the time. II Hence, the 18005 were concerned with the moral

and religious training of their children, whereas, during

the early 19005, programs focused on "child welfare, child

study, child development, child behaviour, child care,

nutrition and health, mental hygiene, hO:'1e management and

family living." The 1940s and 1950s saw an emphasis being

placed on prevention of mental illness, with attention being

focused upon childrearing practices which promoted mental

health. The 19605 and 19705 saw the emergence of a number

of programs to meet the needs of parents in an historical
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period of great social, political, economic, and educational

change (Encyclopedia of Educational Research 1982: 1379

1380). Becher lists fourteen such programs, with extensive

citations of specific examples. Her list includes:

(I) programs to help parent.:! of children with special

needs (Le., mentally, physically, and learning disabled;

socially, emotionally, and behaviorly disturbed) deal with

family adjustment problems and the behavior, developmental,

and educational needs of the children; (2) programs to

further parents' general knOWledge about family life, basic

childrearing practices, and positive parent-child relations;

(3) programs to aid prospective parents in preparing for

parenthood; (4) programs to assist parents in adjusting

to, caring for, and stimulating their infants; (5) programs

to teach parents techniques for changing their children's

attitudes and behaviors; (6) programs to help parents

change their own negative behaviors toward their children

and lessen the chance for child abuse and neglect; (7) pro

grams to assist teenage, school-age parents in adjusting

to their role as parents; (8) programs to aid adoptive

parents in adjusting to their role as parents; (9) programs

to prOVide parents with health, nutrition, and sex

education information; {lOI programs to help parents deal

with adolescents; (11) programs to provide information

about gifted and talented children; (12) programs to help

parents become aware of their rights; (13) programs to
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educate parents about education and to teach parents to be

come involved in the sch.ools and to assume leadership roles

regarding educational decision-making; (14) programs to teach

parents how to assist in the education process and to further

the cognitive development and achievement level of their

children (Encyclopedia of Educational Research 1982: 1380) .

In a comprehensive handbook on parent education and

intervention, Abidin classifies parent education programs

according to intended audience. The list includes programs

for parents of aggressive, hyperactive, learning disabled,

abused, neglected, preschool, and foster children. As

well, programs serving parents of disturbed adolescents,

parents in rural communities, fathers, and black parents

are described (Abidin 1980).

Fine, in a similar handbook, lists programs based O!1

the theoretical frameworks espoused by Dreikurs, Ginott,

Orgel, Gordon, Sirridge, and Simpson. Approaches such as

Parent Effectiveness Training, transactional analysis. and

behavior modification techniques are presented to individ

uals or groups of parents having specific needs. The hand

book includes programs for single-parer.t, adoptive.

reconstituted, and communal families. As well, programs

for adolescent parents, parents of preschoolers, and

parents of abused and neglected children are descr ibed

(Fine 1980).

Croake and Glover suggest that "methods and techniques
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used in parent education h".·:~ been adopted from other

disciplines" such ali: ""~ounsel ing," "psychotherapy," and

"education" (Croake an~ Glover 1977:153).

Canina and Rtle ....e state three major types of counseling

strategies or models used with parer.'t.<i, They include:

(1) informational counseling, e.g., parents being informed

of the nature and extent of a child's handicap; 121 psycho

therapy. e . .;., parents being taught to utilize behavior

modification techniques; and (3) group therapy, e.g., help

ing groups of parents through sharing information, opinion,

and experiences in a discussion format (Canina and Reeve 19BQ.

A slightly different approach to parent counseling is

suggested by Tavormina. Three models are stated: (1) the

behavioral, (2) the reflective, and (3) the combination

format (Tavormina 1980). Behavior counseling focuses on

helping parents deal with children's behavior (Becher 1971;

Graziano 1977; O'Dell 1974; Patterson cited in Tavormina

1980: 137). Reflective counseling deals with achieving

effective parenting strategies through a group process

{Auerbach 1968; Bricklin 1970: Cary and Reveal 1967; Dee

1970; Ginott E·57; (, rdon 1970; l.JcGowan 1968).

The combination format reflects elements of behavioral

and reflective counseling, as discussion and the learnineJ

of behavior management are elements of such approaches

(Abic"hn 1975; Sanders 1975).

speci fic strategies or techniques are emphasi zed in
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some programs, such as active listening (Ginott 1969;

Gordon 1970); filial therapy, Le., learning about children

through the medium of play (Guerney 1969); and C-group

process, i,e., collaboration, consultation, clarification,

confrontation, concern, caring, confidentiality, and

commitment to change (Dinkmeyer and Carlson 1973).

A more education-oriented approach to parent education

and training is suggested by Kindred, Bag10, and Gallagher.

They maintain that programs can assume two forms: direct,

e.g., in-service courses, workshops, clinics, special

meetings, preschool conferences, study groups; and indirect,

e.g., handbooks, films, slides, case studies, bulletin

boards, exhibits, subscriptions to publications (Kindred,

Bagin, and Gallagher 19671.

Although there seem to be a number of differences in

the programs described, C'erevensky intimates that all

programs have certain commonalities. He states:

Most programs are based upon some conceptual,
philosophical, and/or psychological mod(:l and provide
their participants with information, awareness, and
skills related to parenting. They attempt to facili
tate parents' understanding of the child s development,
as well as to incorporate and demonstrate a variety of
techniques and methodologies thought to foster optimal
development. The format of such programs can be
either centre bdsed or home based; can vary in duration
and frequency; can utilize a wOl:kshOp, didactic or
m.... ltimedia approach; and can be either designed
exclusively for parents or for both parent and child.
Alternative approaches, including Burton White's
television series on the First Three Years of Life
and including the Pre-School and Infant Parenting
Service (PIPS, Los Angeles) "warm line" program which
provides non-medical guidance for parent telephone
inqUiries regarding child rearing problems, are
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examples of intervention strategies attempting to
reach an ever-expanding clientele. (Derevensky 1981:
276). (Italics mine.)

Thus, to further clarify and elucidate the scope and

range of programs, techniques, literature, and services

which exist to educate parents, a number of "alternative

approaches" will be reviewed.

Exhaustive reviews of a multitude of programs to

educate and support parents exist (Abidin 19aO; Fine 1980;

Honig 1979, 1980, 1982). Such programs, for example, may

include those which teach parents hvw to teach their own

children, as in the case of special needs children lsee

Boyd 1979; Hearing and Speech Agency of Metropolitan

Baltimore Inc. 1977; Luterman 1967; Philadelphia School

District Office of Research and Evaluation 1976). Other

programs may provide a comprehen}.,lve range of services to

both parent and child, inclUding some form of parent educa-

tic.. e.g., Horne Start (Collins 1980; O'Keefe 1973), the

Brookline Early Education Project, BEEP (Whitesides 19771,

Parent-Ch~l.d Development Centers (Gross and Gross 1977;

KeUher 1969), and a combination of a variety of activities

(Langham-Johnson 1985)

Other techniques include: parent guidance group~

(Slavson 1974); parent discussion groups (Auerbach 1968;

Heinicke, Carlin, and Given 1984; Kelly 19B1); parent

study groups (Fears 1976); special events for parents, e.g.,

mothers' days, fathers' days, field trips (Croft 1979);
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parent volunteers (Lane 1975; Sayler 19711; displays of

educational toys and books for parents IElinsky, Farrell,

and Penn 1955); toy c.emonstrating (Levenstein 1971);

lectures, conferences, individual instruction, home visiting,

and parent buddy systems (Edmonton Social Planning Council

1982a): parent training packages (Stowitschek and Hofmeister

1975); and pa.~kaged parent education courses, e.g.,

Systematic Training fOr Effective Parenting, STEP

(Dinkmeyer and McKay 1976).

Audiovisual approaches include materials such as:

ongoing videotape presentations 1n health clinics (Edmonton

Social Planning Council 1982a); slide and sound cassette

programs (Badger 19721; television programs, e.g., daily

television lessons and home visiting for parents (Appalachia

Educational Laboratory 19701. "Picturepages." i.e., daily

television and prescribed sets of written materials to guide

children and parents (Dusewicz and Coller 1978), "Parent-

ing," i.e., a half-hour variety shaw to inform and educate

parents (Canadian Broadcasting corporation 1985) J films,

e.g., "Tomorrow's Families" (Sullivan n.d.), "The Adult

as Enabler" (Bank Street Films cited in Lane 1975),

"Parents Are Teachers Too" (Modern Talking Picture Service

cited in Lane 1975 ); radio, e.g., open-line shows, guest

experts, weekly counselors, citizen access programs,

conference tapes, editorial commentary, young children's

programs, family planning information (Young n.d.) i and
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multimedia study courses, e.g., Exploring Childhood

(Educational Development Center n.d.) .

The medium of print offers a wide array of additional

resources which can be utilized in educating parents.

Parent advice literature or childrearing books are one

such format. Some examples include: Surviving With Kids:

A Lifeline for Overwhelmed Parents (Baratz and Roson 1978);

The Prac"ical Parent (Corsini and Painter 1975); Raisi!!9.

a Responsible Child (Dinkmeyer and McKay 1973); How to

Parent (Dodson 1973); A Pil.rent's Guide to Child Discipline

(Oreikurs and Grey 1972); Natural Parenthood: Raising Your

Child Without a Script (Le Shan 1970); Children's Emotions

and Moods (Lewis and t-lichalson 1983) i Taking Care of Your

Child: Po. Parent's Guide to Medical Care (Pantell, Fries,

and Vickery 1977); Grow Healthy Kids! Po. Parent's Guide to

Sound Nutrition From Birth Th:t:0ugh Teens (Peavy and

paginkopf 1980); A Working Mother's Guide to Child Develop

ment (Rice 1979); Baby and Child Care (Spack 1981); The Ar!

of Parenting (wagon seller ~. 1977); and Life Among the

Giants: A child' s-Eye View of the Grown-up wor~~ (Young

1966) .

A number of parent education programs are also avail-

able in book format and are intended to deal with a wide

range of topics. The list includes: Parent Handbook:

Developing Your Child's Skills and Abilities at Borne (Ahr and

Simons 1968); How to Raise a Brighter Child (Beck 1967~; ~~
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Child's Intellect: A Guide to Home-Based Pre-School Educa

tion (Bell 1972); Parenting Strategies and Educational

~ (cooper and Edge 1978); Parents, Help You.r Child to

Read! Ideas to Use at Home (DeFranco and Plckarts 1912);

Home Guide to Early Reading (Gould 1976); Parent A....areness:

Positive Parenting for the 1980$ (Lerman 1980); Ages 3 to 4:

Your Preschooler (Rubin and Fisher 1982); Parenting Today':

A Teaching Guide (Schultz 1984); Teaching Young Children

to Read at Home (Smethurst 1975); Child Management:

~0..9!!!!!. for Parents (Sm~th and Smith 1966); The Parent as

Teacher: A Guide for Parents of Children With Learning

Difficulties (Stott 1974); and You and Your Child: A

Common Sense Approach to Successful parenting lwagonseller

and McDowell 1979).

Other forms of print material available include:

newspaper articles, e. g.. "Focus on Newfoundland Children

(Evening Telegram); newsletters. e.g .• "Sesame Street

Parents I Newsletter" (Children I s Television Workshop).

"ERIC/ECE Newsletter" (ERIC Clearinghouse on Early Child

hood Education), "Practical Parenting Newsletter" (Meadow

brook Press); pamphlets, e.g., "Motivation and Young

Children" (Barman 1975), "Child I s Play Is serious,"

"Those First School Days," "Parents Are Teachers Too"

{Newfoundland Teachers' Association I; workbooks. e.g.,

How to prepare Your Child for School (National Education

Associadon 1983 II journals and magazines, e.g., Children,
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Child Development, Childhood Education, Child Focus,

Children's World, ~ ¥ears, Parents' Magazine, ~

Child.; and handbooks, e.g., Doody 1982; Futter 1957;

Kossow 1957; Lewis 1972: Massoglia 1977; National Associa

tion of Elementary School Principals and National School

Public Relations Associations 1972; Turner 1980; Rowen,

Byrne, and Winter 1980 .

Government agencies, educational institutions (e.g.,

schools, universities), public and private community groups

and associations provide additional parent education

resources through a variety of programs and services. They

include: workshops, e.9., Bruinsma 1978, Burgess 1977,

ChIld Care Task Force 1973, Criscuolo 1974, Doersch 1957,

Downing 1974, Lewis and Morrow 1985 ; parert centers and

parent resource units (Alberta Education and Alberta Social

Service and Community Health 1982); toy lending libraries

(Duff ~. 1978; McDonald 1971; O'Keefe 197)); telephone

services, e.g., "Dial-A-Parent Advisor" (Edmonton Social

Planning Council 1982a), "Parent Stress Hotline" (Lane 1975);

parent-teacher conferences (Grissom 1971); conununity schools

for family learning and activity (Walker 1980); non-credit

night courses (Dubanoski and Tanabe 1980); university

courses in parenting and child development (Shoop 1979);

parent and child programs, e. g., PAL 1Potentiall~ Able

Learners) for gifted preschoolers and their parents

(Harris and Bauer 19831; correspondence programs for
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parents and preschoolers (Hofmeister 1977; McGaw ~.

1975); "Saturday School Centers" where parents and children

learn together (Beebe 1976); and numerous groups and

fl:",!Sociations which fulfill the needs of very specific

groups of parents for informational and educational ser

vices, e.g., parent-teacher associations (Ootten 1972) and

others, such as the Assc,-:l.ation for Childhood Educational

International, Association for Children With Learning

Disabilities, Association for Parent Education, Center for

the Study of Parent Involvement, Child Study Association

of America, Child Welfare League of America, Council for

Exceptional Children, Family Services Association of

America, National Ai"',.;:()ciation for the Education of Young

Children, National Association for Autistic Children,

National Association of Pre-School Playgroups, National

Center on Child Abuse and Neglect, National Conference of

Parent-Teacher Associations, National Congress of Parents

and Teachers, National Council of Family Relations, National

Council of Homemaker Services, National School Volunteer

Program, Vanier Institute of the Family (Akey 1984;

Henderson and Henderson 1982; Land and Gallagher 1985).

Such groups number in the thousands.

From this overview, it becomes readily apparent that

a multitude of programs, techniques, and services are

available to those who wish to provide parent education

programs.
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The Effect of Parent Education Programs and Techniques

In assessing the effectiveness of parent education

programs and techniques, a number of difficulties arise,

the most prominent being the lack of congruity in definition

of parent education and the limited amount of data available

regarding the effect of parent education programs. Croake

and Glover comment:

Research on parent education continues to be limited.
Programs of parent education are expanding and seem to
be achieving worthwhile results, but no final con
clusions can be draw.l that provide a precise definition
or description of parent education as it currently
exists. (Croake and Glover 1977:156).

A similar opinion is expressed by Becher in an article

for the Encyclop8dia of Educational Research. Sl,e writes:

From a review of the literature on parent education,
it becomes clear that although there is an abundance
of enthusiastic testimony regarding the effect of
various programs in reaching their goals, only a
relatively small number of programs have collected
empirical data to substantiate their claims.
(EnCyclopedia of Educational Research 1982: 1380) .

Stevens underscores this point by stating, "Evidence

about the effects of paren~ education is small in comparison

to the abundance of programs in operatIon" (Stevens 1978:59).

Brim contends that "only a few of the many studies

undertaken in parent education are satis~actory from the

standpoint. of design and analysis" (Brim 1.";65:2'10).

Dubanoski and Tanabe reiterate the problem in terms

of assessing the effectiveness of parent education. They

state that the main problem with the literature in parent

education is that very little research has been done to
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evaluate effects of given parent education programs

(Dubanoski and Tanabe 1980).

Considering the inadequacy of research in the realm

of parent educat.'.on as expressed by a number of writers

(Brim 19651 Croake and Glover 1977; Dubanoski and Tanabe

1980; EnCyclopedia of EC:ucational Researc~ 1982; Stevens

1978). it is nevertheless important to determine a

relative degree of effectiveness of such programs. Thus,

general comments, comprehenSive overviews, and individual

studies will lJe examined to provide reasonable documentation

as to the positive effects of parent education programs and

techniques.

General Comments Concerning the
Effect of Parent Education

Johnson comments that "One of the important develop-

ments in early childhood education is the turning to parent

education as a way of enhancing and maintaining children' s

competence" (Johnson 1976:3). A number of researchers

point to the necessity of parent involvement (Le.,

through parent education or in other forums) to the success

of educational programs which involve children (Beebe 1976,

Bronfenbrenner 1974a, Canino and Reeve 1980; Oinkmeyer

1968; Fredricks, Baldwin, and Grove 1974; Kelly 1973;

Kelly 1981; Shearer and Loftin 1984; Schaefer 1971, 1972a1.

Gonder suggests, for example, that parental involve-

ment in projects such as Title I and Head Start in the
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United States helped contribute to the performance of

children in school:

Citizen participation in schools began its comeback in
the mid-1960s with the creation of federal programs
like Title I anc Head Start. In order to receive
federal funding eL'ch school had to create a parent
advisory council to assist in planning, implementing
and evaluation. School officials rediscovered that
parents, with training, would make positive contribu
tio'1.s to these programs. The low-income parents who
were involved gained self-esteem; because their
opinions were sought, their self-esteem, in turn,
positively affected their children--who performed better
in school. (Gonder 1977:6).

Canine and Reeve In ake similar observations.

Though more definitive findings are not yet available,
it appears that when given an opportunity, parents can
become a potent educational force and can develop
mutual respect with professionals. For parents this
has resulted in a growing sense of control over their
children I s destiny and a sense of accountability
jointly shared between parent and professional.. Thus,
parent involvement seems to have lessened the distance
between the goals of the school and those of the home.
(Canino and Reeve 1980:97-98).

Fredricks, BaldWin, and Grove suggest that a partner-

ship between ~arents and school {i.e., where parents are

aided in helping their childrenl will almost double the

rate at which children learn (Fredricks, Baldwin, and Grove

1974) .

Dinkmeyer poInts to the effectiveness of a specific

parent education technique (i.e., parent discussion groups).

He infers that such techniques can have profitable effects

upon children as well as parents. This is due to the fact

that such groups help parents relate more effectively to

their children and increase their general knowledge
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regarding the effects of parent-child relationships

(Dinkmeyer 19681.

Indeed, others feel that several forms of parent

involvement (i.e., parent-teacher discussion groups,

parents as aids, or parents as direct instructors of their

children) can improve children r s level of achievement

(Kelly 1973; Warfield 1975).

Schaefer has conclUded, following an extensive review

of intervention studies, that:

The accumulating evidence suggests that parents have
great influence upon the behaviour of their children,
particularly their intelligence and academic achieve
ment and that programs which teach parents skills in
educating their children are effective supplements or
alternatives to preschool education. (Schaefer 1972a:
444-445) .

Schaefer feels so strongly about the positive effects

of parent education that he suggests: "Thc~e data should

influence future educational policies and programs" for

"an exclusive focus upon academic education will not solve

the major edu(..ational problems." He maintains that "A

major task for our child care and educational institutions

and professionals will be the development of support

systems for family care and education" (Schaefer 1972a:

444-445) •

Comprehensive Reviews Concerninq
the Effect of Parent Education

A number of comprehensive reviews of research point

to the possible positive effects of a variety of parent
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education techniques and programs.

Berkowitz and Graziano reviewed thirty-four studies

which trained parents in behavior modification techniques.

They subsequently alluded to the important implications

which such training held for the field of mental health

(Berkowitz and Graziano 1972). O'Dell, in a review of

s\3venty studies 1n training parents 1n behavior modification

techniques, drew similar conclusions (O'Dell 1974).

Bronfenbrenner' 5 longitudinal evaluation of preschool

programs, nine of which included parent-child interventions,

led him to make a number of inferences in support of train

ing or educating parents to work with their children. Among

his conclusions were the statements that: (1) Parent-child

interventions resulted in substantial gains in 1Q which

were still evident three to four years after termination of

the program; (2) The effects of intervention were cumulative

from year to year both during the program and, in some

instances, after it had ended; (3) Parent intervention

influenced the attitudes and behavior of mothers not only

toward the chij 1. but in relation to herself as a competent

person capable of improving her own situation; (4) Parent

intervention was of benefit not only to the target child

but also for the younger siblings (Bronfenbrenner 1974a: 53-

54).

A review of twenty-eight parent education programs by

Goodson and Hess further suggests positive effects. Among
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the twenty-five programs using IQ measurements as a gauge

of effectiveness, t ....enty-two produced sigr.ificant differ-

cncas. Programs using other fllethods of evaluation produced

significant gains as well in program children. Goodson and

Hess concluded that programs training parents to teach

their children produce significant gains (Goodson and Hess

19761.

Behavioral counseling was used as a parent education

technique in fifty-two single-subject st,udies reviewed by

Cone and Sloop. All studies had successful treatment

outcomes for a variety of problem behaviors. Each study

st.re",;ed the need to involve parentz Ll the tre~tment

procp-dure by teaching them new ways of responding to the

child. Many of the studies po.1.nted to the durab.1.1ity of

change over four- to seven-month follow-ups. There were also

some subjective obsorvations of beneficial side effects

in terms of family functioning. e.g., a greater expression

of warmth and affection, greater parental self-esteem

(Cone and Sloop 1971).

Stevens' review of a number of parent training

programs suggested that concurrent benefits both in terms of

improved parent knowledge and skill were ev.1.dent (Stevens

1978) •

Individual Studies Concerning the
Effect of Parent Education

Research in this section of the chapter will be
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further divided into three categories (i.e., research

concerning effects on children, research F-crtaining to

effects on parents. and research resulting in a combination

of effects).

Research concerning
effects on children

A number of researchers have found positive effects

in terms of changes in cognitive and intellectual function-

Ing in children as a result of parents I involvement in some

form of parent training, e.g., home visiting, where parents

are taught to use games and activities to stimulate and

encourage intellectual development (Andrews~. 1975;

Gilmer, Miller, and Gray 1970; Gordon 196!b; Gordon and

Guinagh 1974; Grantham-McGregor and Desai 1975: Karnes

1969a: Karnes ~. 1970; Klaus and Gray 196E; Lally 1971;

Lambie, Bond, and Weikart 1974; ;.asater ~' 1975; Leler

~' 1975; Levenstein 1970, 1971, 1974; Radin 1969, 1972;

Rayder ~. 1970; Stevens cited in Honig 1979; Weikart

and Lambie 19691.

A program designed by Gordon, for example, to enhance

intellectual and personality development of children and to

increase mothers 1 self-esteem used para-professionals from

the community to teach mothers games and activities based

on Piaget' s theories of conceptual development. During

the initial testing using Griffith l'olental Development Scales,

experimental children scored slightly but significantly
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ahead of control children. At twenty-four months,

ment using the Bayley Scales of Infant Development showed

no significant difference; however, by twenty-seven months

significant difference was observed (Gordon 1969a).

Radin' 5 evaluation of the SuppleI:lentary Kindergarten

Intervention Program (SKIP), consisting of home visiting to

help mothers plan and carry out stimulating activities with

the child at home, showed that the children who experienced

a full program both at home and school exhibited higher 10

gains than those children with a supplementary program plus

kindergarten or kindergarten only. Indeed, children with

no parent intervention (i.e., either preschool or school),

and who were later involved in SKIP, fell six 1Q points.

Radin concluded that the impact of the classroom program

was negated by the absence of any previous or concomitant

parent involvement (Radin 1969) .

A replication of the previous study using four-year

olds from low-income homes showed that upon attending

kindergarten, children who had been tutored by a visitor

with no parent intervention made no significant gains in

1Q, whereas the two groups experiencing intervention by

mothers had full increases of ten to fifteen IQ points in

the second year of the program (Radin 1972).

Weikart and Lambie report that a program utiliZing

trained educators to teach parents to supplement their

child1s education in conjunction with a preschool program
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resulted in mean 1Q gains of up to thirty points 1n 10"'-'10,

disadvantaged children (Weikart and Lambie 1969).

Levenstein reports similar resul.ts from a program

using toy demonstrators to teach parents to utilize educa

tional materials more effectively. Children whose mothers

were involved in the program gained as much as seventeen

1Q points (Levenstein 1970 I.

Significant gains were found for children whose

mothers participated in an eleven-week program of small

group meetings which included toy and book demonstrations,

as well as a lending library where parents could obtain

play materials for their children (Stevens cited in Honig

1979) •

A number of researchers also report effects on

children's language development as a result of some form

of intervention with parents. Results include increased

syntactic complexity, improved questioning skills, greater

conceptual knowledge, and higher rates of vocalization

(Andrews ~. 1975; Gray and Klaus 1965; Henderson and

Garcia 1973; Lasater ~. 1975; Mann 1970) .

A study by Henderson and Garcia of Mexican-American

mothers who were trained and instructed in the use of social

learning principles to modify their children t S question

asking behavior resulted in significantly more causal

questions being asked by experimental children than
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by children whose parents were not trained. Henderson ilnd

Garcia concluded that parents having relatively little

formal education could be successfully taught the use of

modeling, cueing, and reinforcement strategies (Henderson

and Garcia 1973).

A number of researchers clt<.'! combined benefits in

terms of language and cognitive development resulting from

interaction with parents and aiding them to encourage such

development (Gray and Klaus 1965; Karnes ~. 1968;

Karnes ~. 1970).

A study designed to help mothers in an economically

disadvantaged neighborhood utilized twelve weekly, two-

hour sessions to help mothers become more effective at

stimulating intellectual and linguistic development.

Parents made educational games, learned songs and finger

plays, and availed of a toy lending library. Experimental

subjects evidenced a six-and-one-half-month gain in mental

age growth, according to the Stanford Binet assessment,

during the three-month training period, while control sub

jects experienced only three months' gain. Experimental

children also demonstrated significantly greater gain in

psycholinguistic functioning than did controls, based on

results from the III i.nois Test of Psycholinguistic J1-hili ties

(Karnes ~. 19681.

Researchers also allude to the positive effects

trained parents can have on child behavior (Clement and
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Alexander 1975; Dee 1970; Graziano 19771 Haberkorn 19731

Mash and Terdal 1973; Rinn, Vernon, and Wise 1975; SaIL

1975; Schaefer, Palkes, and Stewart 1974; Sol€lrn 1978;

Tl'I!lchUk 1975) •

A study done in Saskatoon, training parents in

behavior modification techniques using Alderian-Dreikurs

study groups 1n conjunction with elements of the Parent

Effectiveness Training Program (PET) and Systematic

Traini.ng for Effective Parenting (STEP). was effective in

changing children's behavior. Parent participation 51g01£1-

cantly improved children' s behavior in the perception of

the mothers trained and in the opinion of the children' s

teachers. Improvements in behavior were maintained in the

eight-week £?l1ow-up at the end of treatment. Mothers

also noted the proportions of behavior which they found

bothersome were significantly reduced lSo1em 1978) .

Graziano conunents on the importance of parent training

in the area of therapeutic skills:

Seriousl.y utilizing parents as cooperative change
agents and training them in therapeutic skills may be
the single most important development in the child
therapy area. (Graziano 1977:257).

Two studies report on the effects of parent training

in improving the psychomotor skills of children (Forrester

~. 1971; SaIl 1975).

An intervention study, the DARCEE Infant Program,

conducted at the George Peabody Coll.ege, was designed to

enable parents to become more effective educational change
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agents of their children. Mothers were recruited from

well-baby clinics and subsequently helped to develop

better coping skills in daily life, to take increasingly

greater initiative 1n planning interactions with their

children, and to interact with their children, using

readily available materials an:'. simply constructed play

items. Evaluations showed that experimental infants

exceeded control infants on the locomotive and performance

scale of the Griffith Mental Development Scales. Addi

tionally, experimental infants exceeded control subjects in

performance on the Mental Scales of the Bayley Scales of

Infant Development (Forrester ~~. 1971).

Similarly, a program used to train parents in

improving gross motor skills in kindergarten and primary

children resulted in development of higher levels of skill

in children following participation in the sixteen-week

course (Sal~ 1975).

There is also some suggestion that the parent educa

tion and involvement may exert positive effects upon

achievement (Almeida 1976: Levenstein 1971; Loveridge and

Carapella 1979; McGowan 1968; Smith 1968; Watson, Brown,

and Swick 1983).

Almeida developed a program for sixty-three four-

year-olds in East Harlem. It involved preschool services

for children two full days and two half' days a week.

Additionally, parents attended workshops. The goal of the
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program was to present a stimulating preschool environment

and to ,;ncourage positive self-image. Pupil achievement

levels 1n selected skill areas were above chosen criterion

levels following assessment (Almeida 1976).

Levenstein did a longitudinal analysis of children

who had been involved 1n a program which had trained their

parents 1n the use of verbal interaction techniques through

toy demonstration. By 1971 nearly all children were up to

grade level in reading, arithmetic. and spelling. There

was also evidence of improved psychosocial skills as well

(Levenstein 1971).

A comprehensive program for parents and three- to

five-year-old children in Missouri which included two and

one half days of preschool classes for children and a

variety of education activities for parents le.g., seml.r.ars,

workshops, in-home visiting, classroom observations,

booklets) was effective in incraasing the developmental

growth of the program's children as assessed by a compre

hensive achievement battery (Loveridge and Carapella 1979).

Simply informing parents of appropriate at-home

behavior had significant effects on the reading achievement

of one thousand students in a low-income housing project.

Smith asked parents to support their children's education

by performing a number of functions; however, direct teach

ing of the child was not among them. Parents were asked

to keep the household quiet at homework time, read books
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themselves in the presence of their children, and listen

to their children read. Significant gains in scores on

reading achievement were measured in both second and fifth

grades (Smith 1968). Similar findings were made by Pickett

in a review of twenty-six projects involving parents who

were educated about reading and later actively engaged in

helping their children read. Twenty of the projects

reported significant gains in children's reading achie"e

ment (Pickett 1983) .

An assessment of a sample of first-grade children in

South Carolina, using the Cognitive Skills Assessment

Battery by Watson, Brown, and Swick, led the researchers to

a number of interesting conclusions concerning children's

achievement.. They found a significant relationship between

the support a parent received from the environment and the

support subsequently given the child by the parent. A

significant relationship was also established between the

amount of parental support given and achievement in first

grade. Active involvement by parents (Le., reading to

the child) was more effective than passive involvement

(Le., telling the child to read). The conclusion reached

by the researchers was that parents do make a difference in

children's school performance and that the kind and quality

of parent involvement affects school achievement (Watson,

Brown, and Swick 1983).

Other studies showed effects in terms of child
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learning style, e.g., greater curiosity, willingness to

explore; and parent-child interaction, e.g., increased

cooperative play (Kogan and Gordon 1975; Lasater et al.

1975 ).

Research concerning
effects on parents

Researchers have noted a variety of effects experl-

enced by parents who participate in some form of parent

training or parent education program. These include:

improvements in parental awar~ness and understanding of

children and their development (Andrews.~. 1975;

Auerbach 1968; Brickl!n 1970; Cary and Reveal 1967;

Dubanoski and Tanabe 1980; Gordon and Guinagh 1974;

Grantham-McGregor and Desai 1975; Kelly 1976, Kogan and

Gordon 1975; Lane 1975; Lasater et al. 1975; Sanders 1975);

in knowledge (Ashern, wright, and Van Oost 1982; Endres and

Evans 1969); and in confidence and competence (Andr.ews

at a1. 1975; Ashern, Wright, and Van Oost 1982; Oubanoski

and Tanabe 1980; Gordon and Guinagh 1974; Gray 1970; Kogan,

Gordon, and Wimberger 1972; Lasater ~. 1975; LeIer

at a1. 1975; Luterman 1967; Mann 1970; Sandler et a1. 1973;

Solem 1978; Waksman 1975).

Auerbach states, for example, that parents who have

involved themselves in discussion groups have been helped

to understand and accept their own feelings and concerns

about childrearing with others going through the same
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experience. Auerbach suggests that such groups provide a

sense of fellowship (Auerbach 1968).

Reflective counseling has helped parents gain greater

understanding of children with special needs, e.g., learning

disabled children' IBricklin 1970; Cary and Reveal 1967).

Dubanoski and Tanabe found that the format of a non-

credit night course on child management affected parental

awareness and confidence. The course consisted of two

hour sessions once a week for nine weeks. The course was

divided into three parts: (1) teaching parents how to

observe and record children' s behavior; (2) describing

general factors related to child development through

lectures and audiovisual materials; (3) teaching the

pr inciples of social learning and their application to

child management. In assessing the effect of the program,

each parent was asked to write answers to four behavior

problem situations. These were rated by two independent

judges. The findings suggested that the parent education

group participants produced more appropriate responses in

the post-test. Responses were statistically significant

on all four questions. Additionally, the parent education

group demonstrated better skill in applying behavior

techniques and used significantly more behavioral

principles than did other groups. Content analysis of

the parental group responses indicated that at least half

of the group increased handling behavior at onset rather
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than taking corrective measures later, increased their

awareness of the factors influencing their child' 5 behavior,

increased the use of reinforcement for desired child

behavior, and showed increased confidence in dealing with

their children (Dubanoski and Tanabe 1980).

A program us iog an Adler ian parent study group

model in Catholic schools in Tallaha:;se~, Florida, to deal

with problems related to childrearing, family management,

and discipline was successful in creating increased aware-

ness of the relationship between the psychological well

being of children and their academic performance. Greater

apprec lation and awareness of the counselor' 5 role in

school was also evident (Kelly 1976).

A comprehensive program funded by the National

Institute of Mental Health in the United States entitled

Nurseries in Cross-Cultural Education (NICE) was successful

in developing enough confidence in parents that parents

took over the organization and management of the program

once initial funding had ceased. The program was many-

faceted and included a number of services to parents I

e.g., parents' corner, small group meetings, parent

education classes (Lane 1975) .

A parent program described by Ashern, Wright, and Van

Oost was set up by the Toronto Metropolitan Department of

Social Services for welfare and low-income mothers. Its

goal was to develop and ffiilintain the interest of mothers in
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topics related to child development (e.g., nutrition,

sensorimotor and manipulative needs). Techniques such as

modeling, discussion, use of films, role playing, and

demonstrations were utilized. Evaluation showed that nine

of the twenty-four mothers attended all sessions, and

thirteen of the twenty-fc..lr wanted more sessions and would

attend again. Ten of the thirteen expressing continued

interest told others of what they had learned, and twelve

had appl led the knowLedge gained in their own home s1tua

tion, e.g., by talking in a nicer way to their children,

by using alternative methods instead of spanking (Ashern,

Wright, and Van Oost 1982).

Endres and Evans conducted a study utilizing a parent

education group, a placebo, and a control group. The parent

education group met in a series of meetings to explore

feelings of adequacy, level of understanding, and self-

perception. Films and pamphlets were also used. The

placebo group met three times for activities unrelated to

parent. education (i.e., to view a travelogue, to discuss

hobbies, to make Christmas decorations). The control group

received no treatment. The parent education group experi

enced greater significant growth in knOWledge and attitude.

Significant changes were also observed in the children of

the parent education group, as they perceived themselves as

doing well in school, were happy and satisfied (Endres and

Evans 1969).
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A number of researchers have found that parents'

competence in providing a more optimal learning environment

in the horne has improved following parent education.

Parents provided more appropriate play materials and had

greater awareness of the learning potential of household

items (Andrews ~. 1975; Gordon and Guinagh 1974; Leler

~. 1975).

Fears describes the use of Adlerian Parent Study

Groups to deal with specific topics regarding child

development and behavior. A handbook on Adlerian concepts

and audiovisual aids \~ere used. Evaluation of the project

showed that parents felt that such groups were a valuable

asset to a school program ,;lnd expressed interest in the

groups continuing and in meeting for longer periods of

time. Statistical analysis following the invol"ement of

parents in study groups further showed that parents per

ceived that they could positively change their child's

behavior (F'<!ars 1976).

Luterman documents positive effects of a program

designed to support and educate parents of preschool deaf

children. The program utilized group meetings, lectures,

child observation, a correspondence course, and work with

a therapist. The program was founo'! to be successful in

helping parents resolve their initial confusion and

apprehension regarding their child's handicap. Additionally,

parents had a greater understanding of their role in aiding
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their child's deveLopment ILuterman 1967).

Research regarding
combination effects

At times, it is somewhat difficult to alloca'.:e

specific effects of parent education prog-rams to discrete

categories; therefore, studies demonstrating effects on

both parent and child have been included in this section of

the study.

A number of researchers suggest that particular types

of parent education programs may have positive effects on

the parent as well as the child (Badger 1972; Collins 19801

Derevensky 1981; Duncan and Smith cited in Research

Related to Children 1969; Hamilton 1970j La_lY 1973; Radin

1971; Read 1979; Stern ~. 1968; Waksman 1975).

Badger' 5 review of blo parent education programs

(i.e., The Mother Training Program, Hamilton County, and

The Parent Child Center, Chattooga County) provides

insight into the effects of such programs on parents and

children. The mother training project was designed for

parents of infants and toddlers. Mothers attended weekly

two-hour meetings where teachers led discussions and demon

strations. A lending library of toys and educational

materials was made available to mothers. Weekly follow-up

visi"ts, a book of readings, and parents' involvement in

making play materials (e.g., scrapbooks on topics such as
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Familiar Objects, Opposites; felt boards; lacing cards and

sorting games) were also part of the program. The social

interaction of mothers was also encouraged through pot-luck

suppers. Results included greater response by mothers to

program goals; individual mothers felt they could effect

better solutions to problems, and mothers helped children

feel successful. Adc.itionally, the attitude of the staff

changed toward parents, as they perceived them as eager to

help their children. Similarly, the Parent Child Center

employed in-service training of parents; however, the focus

was on visual motor skills ill children. Results of

mothers' interaction with their children and their involve-

ment in the prog:::am were evidenced by improved skill

development in children, as well as greater interest in

learning, increased attention spans, and a greater sense

of order and organization. Mothers took pride in their

children's accomplishments and developed confidence in their

role as teacher (Badger 1972).

Collins reviewed a Homestart program designed to

foster child and family development. Parents were involved

in one-and-one-half-hour training visits, had the services

of a home visitor, and attended monthly group meetings.

Comprehensive educational, health, nutritional, social, and

psychological services were also provided. The children

involved in the program made significant gains in relation

to the control group in terms of school readiness, scoring



157

highest in task orientation. Diffusion of effects to

other children in the family was also noted. significant

changes occurred in parents as well. They taught more

reading and writing skills to their children, read to them

more often, provided more books, engaged in a higher rate

of verbal interaction, were more likely to emulate a

teaching style in questioning, and became more involved

in the community (Collins 19BO).

An extensive program o£ services to parents is

described by Derevensky. The "Ready-Set-Go Infant-Child-

Parent Program" established in the Department of Educa-

tional Psychology and Counseling at McGill University,

Montreal, provides a program to assist parents in realizing

their individual potential as teachers of their children,

to enhance the development of infant cognitive competencies

through parental awareness of developmental capabilities,

and to provide parents of young children with information

regarding child development and childrearing techniques.

The program utilizes a psychotherapeutic, inter-disciplinary

approach, with infant stimulation being based on a cognitive

development model. Parents and children attend three-hour

weekly sessions between September and April. The first

hour involves infant stimulation, providing the child with

exercises and activities to facilitate cognitive, language,

motor, and social development. The second hour is devoted

exclusively to parent educati0n, which takes place in a
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classroom, seminar-type setting. psychologists, pedia

tricians, occupational therapists, speech therapists, and

nutritionists give lectures and lead discussions on

cognitive, motor, language, physical, and social develop-

roent. Videotapes, films. and an elaborate parent handbook

<" ce also essential to the program. The thir.d hour of the

program is devoted to individual cons\lltation with mothers

experiencing problems in childrearing. Several parent

evenings ilre also held to provide an opportunity for

fathers to attend. Developmental data using the !?=nver

Development Tes~, Hunt Uzqiris Ordinal Scales Psychological

Development, and the Bayley Scales of ~nfant Development

clearly indicate that program children exhibit accelerated

development in cognitive, motor, and language functioning.

Preliminary data also suggests that mothers became more

effective change agents and competent teachers in their

child I S world. Children became more active in exploring,

imitating, and manipulating. They also sought more social

interaction with other children and adults and appeared to

exhibit less separation anxiety. Parents report an

increased knowledge of developmental processes, better

understanding of parent-child interaction, and enhanced

enjoyment and lessened anxiety over childrearing (Derevensky

1981) •

A parent-child horne visiting program in Frederick,

Maryland, reports similar positive effects. The program
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was designed to reduce developmental delays in preschool

children, to encourage achievement motivation, to promote

eff·.::ctive parenting techniques and parent-child inter

actions, and to foster development of the family system

through interagency services. Through home visits parents

were encouraged to provide experiences and a home

environment that helped children reach their potential.

Group preschool sessions for parents and children were

also a part of the program. Each child had an individual

education program planned, based on particular needs.

Activities were geared to motor development, social develop-

ment, language, conceptual, and cognitive development, and

building self-concept. Evaluation of the program Lound that

80% of the children gained 20% or more in fine and gross

motor, social, language expressive, and language receptive

Results of assessment of the home environment

showed growth in avoidance of restrictiveness and punish-

ment, greater organization, and increased maternal

involvement with the child (Duncan and Smith cited in

Research Related to Children 1969).

The review of the effects of parent education programs

and techniques suggests a lack of consistency in terms of

program content, format, and measurement. Various programs

have positive effects under a variety of conditions. The

researcher was unable to find any data which significantly

demonstrated the effectiveness of one particular approach
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over another. Similar observations have been expressed

by others (Croake and Glover 1977).

The Need for Parent Education

Since "the best education occurs when home and school

work together" (Histed 1983:21), the need for parent

education must be examined with reference to those indi-

vlduals involved in the process: children, parents, and

teachers. Hence, this section of the study will explore

parent education as a method by whi.ch the particular needs

of each of the three groups can be addressed.

The Child's Need
for Parent Education

The critical importance of the early years and the

effects of environment upon children's development have

been established by a number of researchers (Bernstein

1967; Bloom 1964; Bradley, Caldwell, Elardo 1977;

Bronfenbrenner 1974aj Deutsch 1963; Hunt 1961: Hymes 1955:

Erickson 1963; Gordon 1967: Schaefer 1972a; Skeels 1966).

Others have concluded that parents can positively or

negatively affect children in terms of their intellectual

development (Bee ~. 1969; Bernstein 1961, 1970; Bloom

1964; Deutsch 19671 Hess and Shipman 1965: Lesser, Fifer,

and Clarke 1965: Lewis and Goldberg 1970; Reissman 1962);

their personality development (Berelson and Steiner 1964 i

Bernal 1984; Honig 1979; Koller and Ritchie 1978\; their

language development (Anselmo 1978 i Beck 19671>; Bernstein
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1961, 1967; Biber 1967; Cazden 1972; C~arke-Stewart 1977;

Holdaway 1979); their reading development (Auten 19BO;

Bruinsma 1978; Chall 1983; Criscuolo 1974; Cullinan 1983;

Durkin 1961, 1966; Larrick 19S3): and their achievement

(Brembeck 1966; Caldwell 1968; Coleman ~. 1966;

Douglas 1964; Henderson 198b Jencks ~. 1972).

The importance of experiences in the early years as

a foundation for later learning and success 1s underscored

by a number of writers (Bielawski 1973; Bloom, Davis, and

Hess 1965; Getzeis 1974; Hunt 1964a; Smith 1978).

Bielawski suggests that "In the preschool years,

children are developing behaviours which are preludes to

later learning" (Bielawski 1973 :2). Similarly, Hunt

conunents that "earliest experience or pr'.mary learning .

forms much of the .~i::I.ttern for later information processing

capacity in the system and serves as the I program' of the

human brain computer" (Hunt 1964a:242).

Getzels emphasizes the important developments which

take place in children within the conteKt of the family;

All children acquire the fundamental "codes for future
learning" or "learning sets" in tte family •...
One of these SE'.ts is the "language code" and the
other is the "value code." The language code gives
the child the categories for structuring and communi
cating experience. The value codes tell him which
experiences are important. In a sense, language
becomes the medium through which the child perceives
and experiences ... the values determine the experi
ences he will accept or reject. (Getzels 1974:219).

Smith suggests some of the necessary envir.onmental

conditions for positive growth by stating that a responsive,
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stimulating environment is necessary for all forms of

development (i.e .• cognitive, larlguage, or motor) and that

there must be opportunities to practice, experience, and

receive feedback (Smith 1978). She adds:

Children need opportunities to experience a variety of
materials, people, and places with adults or older
children who can answer C''1estions and stimulate further
exploration. The young child who experiences a dull,
repetitive environment day after day. simply does not
have the opportunity to exercise mind and body toward
new skills and understanding (Smith 1978:10).

Many empha size the critical need of an appropriate

preschool enVironment, for the early years. as a period in

child development, c orne only once in each child's life,

and the consequences of inappropriate preschool preparation

may be difficult to reverse (Ausubel 1963; Bloom 1964:

Bloom, Davis, and Hess 1965; Morrison 1978: Standing Senate

Committee on Health, Education, Welfare, and Science 1980,

White 1981: Winter 1985) and indeed Itlay be compounded as

the child proceeds through school (Bloom, Davis, and Hess

1965; Hess and Shipman 1965).

Cave states:

Many psychologists are now of the opinion. based on
studies with both animals and humans, that it is a
reasonable hypothesis that if the right conditions
are not present in the environment when a child is
ready to practice some mental or physical function,
vital learning may never occur, or occur only with
great difficulty at a later date. On the other hand,
if the necessary stimulation occurs, learning takes
place and the correct responses are established and
structured (Cave 1970:251.

Cave goes on to suggest that if a child is frustrated

during "optimal learning periods" then "learning may be
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blocked" (Cave 1970:25).

Bloom, Davis, and Hess allude to the consequences of

inadequate preschool preparation once a child enters the

formal educational system:

The first three years of the elementary school are
critical. If learning is not successful and satis
factory in these years, the entire educational career
of the child is 1n serious jeopardy. The child 's
interest 1n school learning 1 the problem of the
school dropout and the educat;lonlll and vocational
career of the individu~l dore largely determined by what
takes place in the first few years of public school.
(Bloom, Davis, and Hess 1965:22).

Passow suggests that:

In some cases, children are unable to benef it fully
from f'ducational opportunities owing to limitations
which are environmentally conditioned, such as lack of
preparation for initial success at school or lack of
stimulation and support for continued progress.
(Passow 1970:16).

A number of writers caution, however, that children

must not be unduly pressured by their parents into achieving

unrealistic expectations (Chilman 1971; Illinois State

Office of Education 1977; Larsen 1982; Price 1971; Widmer

19631.

The Illinois State Office of Education states that

"the last thing children need is to have the home turned

into a classroom. A regimented program in the home could

have negative effects" (Illinois State Office of Education

1977:15) .

Chilman observes that "Perfection pressure may be

particularly intense among parents . . ." (Chilman 1971:

125) .
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Widmer suggests that:

TOO often, misplaced parental zeal may result in a
child who has been pressured at home to memorize the
alphabet, write abstract number symbols from one to
one hundred and recite reams of verse.

The pressure to succeed and learn even more
diffie"lt subject matter has permeated even Kinder
garten. (Widmer 1963: 7) .

Thus, it appears that, firstly, children have a

paramount need for parents who are knowledqeable (Le.,

parents who understand the importance of the preschool

years, who are aware of the various stages of children's

development, who understand the significant part which

they have to play in nurturing children's growth, and who

can provide appropriate stimulation which will help their

children to achieve their maximum potential). Koller

and Ritchie support this point of view, for they suggest

that children need adults who are informed and sensitive

and capable of making the mast of children's capabilities

(Koller and Ritchie 1978).

Queen reiterates that:

All children need responsiv~ parents, stimulating
environments, questions to support curiosity and
explorations to extend creativity. .

Creativity and giftedness are sparked through
varied stimulation with open-ended materials and
myriad experiences beginning in infancy and continuing
through the school years. (Queen 1983:436).

Children's initial encounter with formal schooling

produces additional needs, for "the young child has a

tremendous adjustment to make to new emotional and

intellectual tasks, to strange adults and to ather
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children h (Ministry of Education Ontario 1975).

Koller and Ritchie suggest that:

The entrb.nce of children into formal schools is a
momentous event. They face a new situation, vastly
different from anything they have ever experienced.
The persons all around them are comparative strangers,
and each child must find his or her way safely among
them. The norms regulating behaviour are now verbal
and made more definite. Rules, routines, and
regularity govern what will or will not occur.
Personal needs and interests do not necessarily have
precedence except to the individual child. Concessions
to whims and fancies, toleration of moods and wishes,
allowances for inadequacy and ineptitude mayor may not
be granted. (Koller and Ritchie 1978).

Widmer corrunents in a similar fashion:

Kindergarten is a great adventure for the child. It
is usually his first experience away from home. It is
his first experience with a large group for a whole day
or half day on a regular basis. It is his first
exper ience, on a large scale, in becoming accepted by
others for who he is and what he does, not because he
is part of a fond family. It is his first experience
in learning away from home. He is one among many and
must wait his turn for necessities which he has taken
for granted to date: recognition, acceptance, affec
tion and reassurance. (Widmer 1963 :23) .

It is perhaps not surprising that some children find

the transition from home life to school terribly frighten-

ing, extremely stressful, and traumatic, particularly if

they ?re unprepared for the experience.

The importance of the kindergarten experience being

a positive one is suggested by the Ontario Department of

Education:

The first year of school is a critical period in a
child's growth. Initial experiences and impressions
leave indelible imprints which affect later growth
and development. (Ontario Department of Education 1966:
61·
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Thus, children have a sec..md need. Those entering

kindergarten need parents who are aware of the kinds of

demands a child will face in kindergarten and who will

prepare their children for the transition from home to

school.

With such preparation, Martin suggests that it is

"less likely that the child will be alienated from school

in later years" (Martin 1975:1151.

Children have a third need (Le .. that of parents who

support and encourage school learning experiences), for

Gordon suggests that "children learn best when home and

school share in educational experiences." He adds that

such involvement "will continue to enhance children's

growth" (Gordon 197Jb:28).

A fourth and final need of children is the establish-

ment of a pOSitive relationship between the home and the

~, so as to ensure continuity of experience--as

umansky suggests, "so that the needs of the whole child

may be addressed uniformly and consistently" (Umansky

1984: 33).

Smith contends that "The education prov';'J.ed in school

is part of a child I slife. The other great influence in a

child' 5 development is his family and it is surely important

that he sees these two factions working together harmo-

niously" (Smith 1978:7).

Moeller intimates that:
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The parent and teacher each has their own unique
view of the student. Using these views in il coopera
tive way can support and stimulate the success of the
student, can enable the parent and teacher to foresee
possible difficulties that may develop in the future,
and finally can help solve ... existing problems.
(Moeller 1971:40).

Cave suggests the appropriateness of "home and school

cooperation beginning 1n the pre-school years" and states

that "a wide variety of methods and approaches should be

explored so that parents and professional educators may

work together to lay firm foundations" (Cave 1970:36).

Umansky supports the need of positive parent-teacher

interaction and points to the benefits of such involvement:

Educators and parents must become more familiar with
each other. We believe that a revitalization of the
school-home relationship will improve ... attitudes
toward the child I s capabilities. Children show many
talents at horne of which the teacher is unaware, and
they perform skills in school unknown to parents.
Closer contact between parents and teachers will give
each a more complicated picture of the child I s ability
and improvements in working toward desired goals. Most
important perhaps the child will identify both the
school and the home as places to learn, and parents and
teachers as sources of learning. (Umansky 1984:34).

Sayler concurs by stating:

The school and the horne need each other. The goals
they seek in the lives of children should be mutual
goals. If the goals of home and school are in conflict,
children often become confused and develop anxiety.
. . . (Sayler 1971: 7) .

Thus, in meeting the needs of children for parents

who are knOWledgeable (Le., aware of the importance of the

preschool years, of the stages of child growth and develop

ment, of their role in providing appropriate preschool

experiences), who understand and support the kindergarten
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program, who effect the transition of their children from

home to school, and who establish a positive relationship

with teachers, parent education programs present an

appropriate vehicle through which such needs can be satis-

fied.

The Parents' Need
for Parent Education

The twentieth century is a period of ~xtensive

social, cultural, economic, and technological change

(Guidubaldi 1980; Neudecker and Burke 1985; Umansky 1984).

Amid the increasing stress of daily living, parenting must

take place without the traditional system of education and

support which existed in earlier times (Adams 1980;

Christianberry and Wirtz 1977; Honig 1979; Lane 1975) .

Hence, as many writers attest, parents lack the appropriate

preparation for the task of childrearing (Balter 1983:

Bell ~a76: Brim 1965; Dangel and Polster 1984b: Department

of Health Education ar,d Welfare cited in Honig 1979:

Dinkmeyer and Muro 1971; Kruger cited in Kerckhoff 1977;

Larsen 1982; Otto 1983: Rowen, Byrne, and IHnter 1980:

Stokes 1968; Swick 1972: White and Watts 1973; Winter 1985;

wolfenberger and Kurtz 1969).

Parents themselve~ have recognized the need for

greater preparation, as is evidenced by their extensive

use of childrearing literature (Balter 1983; Boggs 1981:

Clarke-Stewart 1977; Costner 1980; Geboy 1981; White 1973).
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A survey conducted by Geboy indicated that the use of

child care material by parents was a widespread phenomenon,

as 96.9% of parents surveyed indicated they did at least

some child care reading (Gebay 1981).

White supports the findings by corrunenting on the

large number of articles related to parenting in the

popular press and magazines r as well as the astounding

popularity of child care manuals such as Dr. Spock's,

which has sold 1n excess of twenty million copies (White

1973) .

Balter concurs and states:

The popularity of books, magazines and newspe.per
columns as well as radio and television programs
devoted to the subject of childrearing indicate that
there is a strong and growing need on the part of
parents to seek assistance for the child-raising
activities. In addition to the media, continuing
education programs in many of our schools and univer
sities offer programs in child-rearing practices.
Self-ir.terest groups have developed so called networks
for parents. Parents Without Partners and Mot~
of Twins Club are representative of this trend.
Contemporary parents have many concerns about bringing
up their children for which they seek authoritative
advice. (Balter 1983:119).

A nwnber of surveys indica te the expressed need of

parents for support so that they may adequately perform

t.heir role as parents (Edmonton Social Planning Council

1982a; Gallup cited in Encyclopedia of Educational Research

1982; Lusthaus and Lusthaus 1982; Phi Delta Kappan cited in

Gordon and Greenwood 1977) .

Thus, considering the socia-cultural milieu, parents'
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first need perhaps is for a forum where they can communi

cate and share ideas and frustrations. Lane comments that

"Parents need to build identification with others who have

like prOblems. Parents need someone who will listen with

a n empathetic ear" (Lane 1975:10).

Parents also need to understand that they have an

important role to play 1n their child's growth and develop

~ and as such should be informed of their crucial role,

summarized by Feldman, Byalick, and Rosedale:

Parents can more greatly influence the child than
professionals because of both the time and emotional
intensity shared between parent and child. Parents
can playa more positive, active role than has been
traditionally left to them. (Feldman, Byalick, and
Rosedale 1975:551).

The importance of encouraging parents and instilling

confidence in them regarding their capacity to parent

effectively is underscored by Price: "r-Iothers need to be

encouraged to believe in their own capacity to deal.

with their children" (Price 1971: 92). (Italics mine). Price

suggests this is so because:

In our child-centered society, the model parent strains
to raise his child not as a carbon copy of himself, but
rather better than father or mother. This pressure has
resul ted in delegating many traditional parenting roles
to the "experts." Many mothers and fathers no longer
feel they have the answers. They distrust their own
feelings about how to deal with their children.
(Price 1971:96).

Thus, if parents are to be encouraged to play

active role in the growth and development of their children,

a need for knowledge of the stages through which children
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pass as they grow 1s essential, as is an understanding of

appropriate expectations for children at each level.

Wolf states:

Every step of the way parents need to know what is fair
to expect of the child at various stages: infancy I

toddlerhood and during school years. If they have this
knowledge, they can gear their expectations and demands
accordingly and can be ready for those moments when
they can help a child take the next step. (Wolf 1966:
696) .

Lane supports this point of view and writes:

Parents of preschoolers need to have an understanding
of what children at this age are like: their behaviour
patterns; their needs and developmental tasks; their
physical, motor (fine, gross), cognitive and language,
psychological and social development as manifested in
their behaviour. Suggestions for growth and enhance
ment, i.e., play activities which encourage learning
should be shared. (Lane 1975:20).

This knowledge is particularly important since:

. . . the more a parent knows about child development,
about the effects of interaction between parents and
children, about their cwn goals and desires, their own
emotional responses and the inf luence on the family
of the environment in which they live, the more ade
quately will they be prepared to handle their family
situation. (Auerbach 1968:23).

Once parents are aware of the development stages of

childhood, a consequent need develops for information

concerning the appropriate types of stimulation necessary

at particular stages of development.

This is particularly so since, La Pierre found

with a substantial proportion of parents in Ontario, many

"do not perceive the educational importance of early

stimulation and play in the growth and development of the

child" (La Pierre 1979: 23).
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Je~inek suggests, for example, that parents have a

need for knowledge of how to stimulate language growth,

as they have not received prior training in how to do so

(Jelinek 1975). Enzer makes similar observations, for

although parents provide the most important source of

stimulation within a child' 5 environment, many parents

lack the skill to give proper stimulation (Enzer 19751.

Gordon infers that the same may be true of parent

involvement in reading development. He states that:

"People do not automatically know how to read to a child;

when a teacher of a preschooler says to parents, 'I would

like you to read to your child,' that is a very inadequate

message" (Gordon 1976:180).

Upon a child's entry into school, many parents

experience anxie';y. The feelings are aptly summarized by

Kappelman and Ackerman, who state:

You certainly remember the pleasure and anguish of
that bittersweet moment when your child took his or
her first hesitant steps toward that structure, that
unknown building called school.

Many parents experience a profound sense of loss
at that moment. a sense that they have relinquished
something very important and very valuable to people
who may not care or be as acconunodating as they."
(Kappelman and Ackerman 1977:1) .

Kopp reiterates:

When a child enters school, both the child and his
parents are beginning an important, far reaching
experience. For the child going to school represents
a transition to a world of broadening horizons. For
his parents, it is also a time of transition--a time
filled with anxiety and hopes which generally create
an intense interest in all that surrounds the child's
school experience. (KOpp 1960:202).
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The Child Care Task Force suggests that parents'

"learning about what is happening to his or her child

reduces parental anxiety" (Child Care Task Force 1973: 4).

Andrews infers that parents need to be included in the

framework of their child's world at school (Andrews 1976)

and thus have a need to know the goals, objectives, and

content their children will be exposed to.

Smith states: "A parent has a right to know what his

child is doing at school, what attitudes and values are be-

lng encouraged and what kind of person his child spends his

day with" (Smith 1978:7).

Additionally, the parent needs a knowledge of the

child' 5 program, for there has "sometimes been little short

of a revolution, since parents were at school themselves,"

which necessitates the school explaining such changes, "so

that parents can take an informed interest in what their

children are doing. Parents will not understand unless they

are told" (McGeeney 1980:131).

Parents also have a need for knowledge about their

child's program, so that they may reinforce and support

what is learned at school. Widmer suggests that parents

will be more effective in terms of the education of their

children if they "know the reasons for the experiences he

or she is having in kindergarten" (Widmer 1963: 21.

Ojemann, writing for the Encyclopedia of Educational

Research,
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It is not sufficient for the parent to know how to
build the home environment. He finds that he must also
know how to work with the tea..:her to support the kind
of influence needed, to get suggestions as to what
experiences to provide as aids to children I 5 school-
work••..

Furthermore, many parents have recognized that it
is diff icult to understand and guide the child's
behaviour at home unless they have some knowledge of
his experiences at school. (Encyclopedia of Educational
Research 1960 :938) •

Stott maintains that traditional attitudes and

relationships between parents and teachers have sometimes

prevented parents from becoming involved in helping their

children at home. He states:

Parents who wish to help their child at home are often
reluctant to do so because they fear they might teach
them something which conflicts with what they learn at
school. (Stott 1974:116).

Thus, there is a need for parents to develop positive

attitudes toward teachers and the school, for effective

interaction cannot otherwise take place.

Heffernan and Todd suggest that:

Some parents fear teachers. Sometimes their fears grow
out of feelings that they are not as well educated as
the teacher and that he will think them uninformed if
they ask questions. The fear of the teacher may be an
unconscious carry-over from their own childhood. Some
times they fear that they may be considered "meddlers,"
"trouble makers," "apple polishers." They fear that
suggesting any criticism might lead to reprisals
against their child. They fear they are being blamed
because their child acts as a hormal child and not as
a supposed adult. They fear schools may be experi
menting with their child and may leave him unprepared
to meet the demands of a complex world. (Heffernan
and Tc,dd 1969:52).

Gross and Gross maintain that parenting is difficult

for mos~ new mothers; however, it is harder yet for those
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who may not be able to read well, who have not the resources

to follow current child development research, and who are

additionally beset by a multiplicity of stresses (Gross

and Gross 1977).

Schimidt reasserts the need for the development of a

cooperative relationship between the home and school:

The parent and the home environment have a greater
influence on the child than his . . . school will ever
have. The child will spend more time in his home than
he will out of the home. His thinking and living have
been shaped by the people around him--his parents and
his family. As the child begins school, he is helped
to grow into a happy and stable person by his teachers
and parents. We must view this as a team working
together, each giving helpful suggestions for guiding
the child. A spirit of cooperation, mutual trust and
helpfulness must develop. (SChirnldt 1971:9).

In surrunary, parents have distinct needs which may be

addressed through the provision of parent education programs

or techniques. The needs include: the necessity of a forum

for cOIl'llTlunicating, sharing ideas and frustrationsl t'1e

necessity of understanding the role they play in their

child's development; the necessity of being encouraged to

believe in their capacity to parent effectively; the

necessity of having knowledge of the stages of child

development and appropriate expectations for each level;

the necessity of being aware of appropriate types of

stimulation at various levels or stages of developmentl

the necessity of knowing the goals, objectives, and

content children will be exposed to in the kindergarten

program so that they may support their child's progress;
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and the necessity of developing positive attitudes toward

teachers and the school, as well as the necessity of a

positive relationship emerging between home and school.

The Teacher' 5 Need
for Parent Education

Initia 1. investigations into the effects of Head

Start in the United States pointed to the critical need to

involve parents (Bronfenbrenner 1974a). l::.<ieed, many

writers subsequently maintained that parent involvement

was essential to the success of early childhood programs

(Biber 1970; Bronfenbrenner 1974a; Gordon 1971a; Hodgden

~. 1974; Kelly 1981; Levenstein 1970; Rowen, Byrne,

and Winter 1980; Shearer and Loftin 1984; Tanner and Tanner

1971) •

Additionally, a number of researchers documented the

positive effects upon parents of parent education as a form

of parent involvement, e.g., improvement of their awareness

and understanding of chi.1d development (Auerbach 1968;

Bricklin 1970: Kel~y 1976); increased knowledge {Ashem,

wright, and Van Oost 19821; improved competence and greater

confidence (Andrews ~. 1975: Dubanoski and Tanabe 1980;

Gordon and Guinagh 1974; Gray 1970); and chonges in

children. Changes in children were demonstrated in

increased cognitive and intellectual functioning {Andrews

~!.. 1975; Gilmer, Miller, and Gray 1970; Karnes 1969a;

Klaus and Gray 1968; Lally 19·11; Lambie, Bond, and Weikart
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1974; Levenstein 1974; Radin 1969, 1972); in enhanced

lan':fuage development (Andrews ~. 1975: Henderson and

Garcia 1973); in positive behavior changes (Cone and Sloop

1971; Graziano 1977; Haberkorn 1973; Solem 1978), oS well

as improved psychomotor functioning (Forrester ~. 1971;

Sall 19751.

Johnson ~. comment on the importance of increased

parent involvement through parent education in suggesting

that "One of the important developments in early childhood

education is the turning to parent education as a way of

enhancing and maintaining children's competence" {Johnson

~.1976:3).

Shea and Hoffman lend support to the importance of

parents educating their children. They state:

Of all the innovative research from the current reform
movement launch·...d in 1959, the practice of extending
the locus of control for children's learning from the
home may prove to be the most significant. Although
schools have long been aware of the need for informa
tion about and an understanding of the home background
of its children, it is only recently that home directed
learning h.1s been recognized as a potentially useful
complement to classroom ~nstruction. (Shea and
Hoffman 1977:2).

Hodgden ~. comment that:

Recent research has shown that what parents teach
children at home, if not more important. is just as
important a part of the education a.£ -·'hat goes on in
the classroom. Therefore, if tl,e tea:her is to help
children develop as tar and as fast as they can, she
needs to make the most effective use of home as
possible. Looking at it from the parents' point of
view, of course, they should be seeking at the same
time to make the most effective use of school.
Putting these two together, we see the education of the
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child ideally as a cooperative venture between parents
and the school, in which each can help each other.
(Hodgden ~. 1974:420).

Traditionally, however, there has not been widespread

support for the extensive involvement of parents in

children's education at home and in school. Stott writes;

up until a few years ago, it was the policy of boards
to keep parents, as far as possible, off school
premises. This had many unfortunate results. Generally,
the Principal and the classroom teacher only saw
parents when they felt they had a grievance. Many
parents especl<llly those who had left school early and
did not cherish sweet memories of it were afraid to
visit the school at all and only did so when they were
so angry that they resolved to have a row. Both sides
saw the worst of each other. Being strangers, they
e<:sily slipped int.o a ml,;.tual and unfounded suspicion.
(Stott 1974 :126).

Gordon suggests that previously a parent's only L:: e

in the education of the child was that of "silent partner,"

for:

They were told rather emphatically by school people that
it was neither wise nor desirable for them to attempt
to ~_each their own child. Teaching belonged to the
teacher, and it was separate and distinguishable from
child-rearing. woe to the parent who proudly told the
first grade teacher that she had taught her child to
read. (Gordon 1971b:27).

Champagne and Goldman maintain that "As teachers and

professional educators we have for too long looked down at

the efforts of parents and have discouraged their active

participation" (Champagne and Goldman 1972:ixl.

Fredericks intimates that:

Many unmotivated parents perceive education as the sale
province of the school. In other words, some parents
have not yet been convinced of their influence on their
child's learning. In addition, they may not have been
prOVided with meaningful opportunities to join with
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teachers in the education of their child. When teachers
acknowledge parco"s as important members of the educa
tional process, high levels of motivation usually
result for th., family. (Fredericks 1984: 221.

Thus, perhaps teachers' first need is to dispel the

notion that parents should not be involved in their child's

education.

In acccmviishing this goal, a second need arises, that

of developing a positive. cooperative relationship with

parents. Hymes underscores the importance of mutually

satisfying interactions between teacher and parent. He

states:

We must build good personal relationships with parents.
Mothers and fathers must know their child' 5 teacher;
the teacher must know the parents. Strangers cano"')t
communicate. Strangers seldom feel trust and confidence.
Distance does not lead to enchantment; it only breeds
suspicion. (Hymes cited in National School Public
Relations Associations 1977 :91.

Cave suggests that a critical period for the formation

of positiV€, attitudes in parents occurs upon children's

entry into school. The first encounter with the child's

teacher sets the stage for future interaction (Cave 1970).

Once a positive relationship is established, teachers

have a need to develop an awareness and aepreciation of the

home environment provided the ~hildren, in order to

effectively create programs for both children and parents.

A number of writers support this view (Cave 1970; Chilman

1971; Herwig 1982; Smith 1978; Umansky 1984; Waksman 1975).

Smith states:
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From the teacher's point of view, there is a fundamental
need for cooperation and understanding. A good teacher
makes learning provisions for the individual to develop
from the point of view of where he is at. Therefore,
it is essential to understand what a child brings to
the learning situation and this understanding will
be greatly enhanced through cooperation and contact
with parents. (Smith 1978:7).

This position is similarly stated by the Ministry of

Education for Ontario:

Teachers need to understand the exper lences, the values
and the language style that a child brings to school in
order to set objectives and :::;elect learning experiences
that will take advantage of the influences of the home.
(Ministry of Education for Ontario 1975:9).

A number of additional teacher needs are inferred by

Rowen, Byrne, and Winter. They state:

It is the teacher's responsibility to create a positive
relationship between school and home. She must convince
the family that her method of instruction is going to
help the child succeed. She must maintain open lines
of communication with the family and keep them informed
about the child's growth and development and she must
provide the family with information about what they can
do to follow through at home. The teacher who has won
the support of the family has enormously increased her
ability to teach the child. (Rowen, Byrne, and Winter
1980 :333) .

Thus, a teacher has a need to inform parents of the

program and methodology to which children will be exposed.

Additionally, there is the necessity of an ongoing

channel of communication for discussion and reporting, as

well as a need to prOVide parents with information as to

how they might support their child's learning at home.

A study conducted by Gallup International of 551

first-grade teachers in 261 major American cities suggests

that teachers see a great need for parent involvement in
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their children's development; as well the suggestion of a

broad range of potential involvement is evidenced by their

comments. Each teacher was asked what he/she would like

parents to do at home. The largest number of respondents

(60%) said that parents should expose children to reading

and books by reading to the child more often and providing

plenty of reading material. Thirty-seven percent of

respondents (Le .• the second largest area of response)

suggested that parents should talk and listen to the child.

Answering questions and bui.b... ing vocabulary we;:e also

stressed. The third largest category of response (35%)

encouraged parents to take children to places of interest,

such as zoos and mus';,llJlS, while 31% suggested stimulating

interest in learning and developing curiosity. Other

categories of response, in order of preference, included:

providing a good family relationship by sharing experiences

(28%); taking an active interest in school affairs (26t) i

providing learning materials such as number games, coloring

books, and building blocks (25%); being interested in the

child's school work (24%). Teachers were also asked what

they did not want parents to do. The top five responses

included: to not find fault with teachers and the schools

(33%) i to not unrealistically pressure the child 132%}; to

not teach the child school subjects (24%1; to not keep

children up late (17\) I to refrain from comparing one child

with another (17% 1. The third portion of the survey



182

questioned the teachers as to the type of information they

saw as being valuable enough to be included in a parent

guidebook. The top responses included: why talk and listen

to children (99%); discipline which helps a child (97%);

teaching children independence, to follow directions, and

answering children's questions (96%); taking your child to

interesting places (95%1; how to develop greater interest

in school work (94%): the importance of reading (93%)

(Gallup International 1969).

Parent education programs can provide an adequate

forum through which teacher needs may be satisfied, since

such programs prClvide the opportunity to dispel myths,

develop cooperation, share information and perceptions, as

well as improve competence in dealing with children thro~lgh

increased knowledge and resources.

Since, as Croft suggests, the quality of teacher-

parent involvement relies heaVily upon the skills of the

teacher (Croft 1979), the teacher has a number of subsequent

needs in terms of attempting to prOVide parent education

programs.

Some writers suggest a need for further education,

either at the pre-service or in-servi~e level (Anselmo

1977; conant 1971; Croft 1979; Gordo'l 1971b; Martin 1975;

Ric~) 1976; Yawkey and Sakawa 1974).

Conant expresses concern for teachers' lack of

preparation at the pre-service level:
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A final note of concern regarding- the parent-teacher
relationship is the lack of attention that teacher
educational institutions give to preservice preparation
of teachers for working with parents. (Conant 1971:118).

Rich concurs by stating that "Many, 1f nat most, of

the teat:hers and principal g . . • graduate from schools of

education without having heard much--if any--mention of the

word 'parent'" (Rich 1976:1).

Gordon suggests teachers' need for extensive resources

and training in equipping themselves with the necessary

}mowledge and skills to provide appropriate parent programs.

He wr!tp.;:l.

A basic need in professional education--both for the
teacher and administrator--is for information and
experience in workinq for and with parents. Coursee
in colleqes of education ill-equip the professionals
for this new role. unfortunately, it has to be learned
on the job and requires considerable unlearnlnq of
bureaucratic notions. (Gordon 1971b:30).

Martin concludes by sugge'sting that "Each teacher

should know of -the mariyoptions there -are for irivolvement

for the moms 'arid 'dads of her 'students" (Martin 1975:113).

(Italics mine.)

In summary, parent education prov:i.des a potential forum

for meeting the needs of the child, parent, and teacher.

As teachers will likely organize and conduct such

programs, there exists a need for guidance, information,

and resources to. aid in the planning of such parent

teacher interaction. Essential as well is adequate time

free from regular teaching and supervisory duties, so that

planning anu subsequent program implementation can take
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place. Jones found, for example, that teachers were more

likely to make home visits when schools allowed them

fl.exibility in defining their working time (Jones 1970).

Thus, generally speaking, children, parents, and

teachers have both similar and diverse needs related to the

establishment. of parent education programs. It. remains to

determine the extent of need of such programs in the

province of Newfoundland and Labrador.

Parent Education and Involvement:
The "Newfoundland Pers[ ~"ct:lve

As early as the 1.9208 (Strong-Boag 1982) and through-

out the twentieth century, a variety of parent education

programs and techniques have been prOVided for mainland

Canadian parents (Adams 19801 Ashern, wright, and Van Oost

1982; Bruinsma 1978l Carpenter 1967; Derevensky 1981; EdInon-

ton Social Planning Council 1982a; Health Promotion Directo-

rate 1979; Heartwell 198]: Hir.;ted 1983; Solem 1978; Waksman

1975; Young n.d.). Others have advocated increased

parental involvement in their <;hildren'::: education (Blowers

1972; Government of Jtlberta 19T.; Jac·,:son and Stretch 1976;

Pomfret 1972), and at least one province (i.e., Quebec)

has legislated mandatory parent involvement (Lucas,

Lusthaus, and Gibbs 1978-79).

In comparing Canadian involvement in the field of

parent education to the extensive range of programs which

exists in the United States, it becomes readily apparent



18S

that there is a tremendous need for program development and

implementation. In the context of this particular study, it

1s important to establish whether or not the province of

NewfolU1dland and Labrador has a similar need.

Thus, this section of the study will present a

chronological review of the emergence of interest in parent

edocati,on and the type and extent of programs that have

evolved in the province.

Parent Education in Newfoundland:
Emerg1nq Interest "and program
Development

The early history of the provision of formal parent

education in the province remains to be written, for the

researcher could find no evidence of such programs in the

literature. Hatcher alludes to a form of parent education

in 1936 in reporting on current developments in Newfoundland

education. He stated:

••• the education of parents is not to be neglected.
. • • The Third Annual Report of the Newfoundland Adult
Education Association shows that. Opportunity Schools
have been conducted successfully at twenty-two centers
in the outportSI an increase over last year of one-third,
in spite of a very severe winter. While the first work
of these schools is the instruction of adult illiterates
in the three RIS, the chance for further services has
been eagerl.y seized. Music is always a feature of this
type of school, visits are made from house to house with
leaflets on health and conununity service, classes are
held for a few women in the home of one of them.
(Hatcher 1936:396).

The emergence of parent involvement in the field of

education in Newfoundland and Labrador seems to have begun

sometime prior to 1960, for a Department of Education hand

book indicates the existence of a Home and School Movement.
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An excerpt from the handbook produced for school boards

shows that although the functions of the movement appeared

to be somewhat limited, the Department of Education never

theless took a somewhat jaundiced view of such involvement.

This attitude continued to persist well into the 19705

{Pickett 19831. Thus, the handbook states:

The ,Home and School Movement is spreading throughout the
provin-.::e and its early stages appear to have developed
t-;,·o characteristics. (I) It 1s emerging as a fund
raising organization or school auxiliary. (II) There
is a tendency to take on projects which are more
properly the concern of boards. • • •

A Home and School Association has no legal status-
a fact that should be understood by its members at the
beginning. {Department of EducatIon 1960:22).

The Department of Education did, however, see Home and

School Associations as an appropriate forum for bringing

information on school matters to a section of the public

which indicated it was prepared to receive it. Indeed, the

Education Act, as stated by the,handbook, required boards

"to take all such measures as may be practicable, to inform

the public of education in the prOVince and to arouse public

support of improvements in the educational system" (Depart

ment of Education 1960: 20). The handbook suggested the use

of press, radio, discussions at home and school associatioo,s,

and bulletins circulated through the schools as possible

vehicles through which the public could be informed.

The 1970s showed a marked increase in concern for

public relations and parent involvement. A study conducted

by Roe, for example, concerning the socio-economic and
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educational input variables affecting reading achievement

called for increased cooperation between home and school

(Roe 1971).

A study by Grace assessing parental attitudes concern

ing the state of education within the Roman Catholic School

Board in St. John's recommended the development of a public

relations program designed to inform parents of the work of

the school board. The study emphasized the particular need

of informing parents on curriculum change. Grace states:

• • . changes in curriculum should be well-planned and
thoroughly explained to parents, otherwise beneficial
innovations'may fail to succeed due to lack of parent
support and understanding. If children perceive parents
as being negative or indifferent toward curriculum, the
success of curriculum is in g,;:'we doubt. (Grace 1972:106).

Bromley undersco~ed the need for increased public

relations in a study of a board in the Conception Bay area.

The s"~hool-community communicat~ons program which he

developed proved to be effective in creating positive

interaction between school and community (Bromley 1972).

An analysis of potential dropouts in the Bay d' Espoir

Hermitage-Fortune Bay Integrated School Board by Duncan also

emphasized the need for greater communication between home

and school. Duncan suggested that School Boards should do

all within their power to establish consistent lines of

comrnunl~atlon between home and school, so that parent-

teacher cooperation may be fostered. Additionally, Duncan

maintained that parents should be educated in ways they can

help their children at home (Duncan 1973).
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An article by Buffett which appeared in Memorial

Un1verslty' s Morri:;l:n:q Watch recommended the development of

sound, constructive relations between school and community,

so that common goals could be achieved. The article sug

gested that person-to-person communication was the most

valuable and pointed to a number of techniques to achieve

greater school-communlty interaction, e.g., use of the mass

media. school-produced handbooks, open house. parent meet-

ings, and orientation programs for new parents (Buffett 1978).

Interest in increased public relations and parent

involvement reaohed its zenith at the end of the decade with

the pUblishing of Improving the Quality of Education: Chal

lenge and Opportunity: Final Report of the Task Force on

Education (Crocker and Riggs 19791. The report recommended:

That steps b~ taken to establish a closer liaison
between home ar.d school. Teachers shou~d, as policy,
initiate more frequent contacts with parents, and
pa :ents ought to be encouraged to communicate regularly
with teachers. (Crocker and Ri.99s 1979:10.10).

A publication entitled Teacher Image: A Handbook for

Community Involvement, produced by the Newf~undland Teachers'

Association, stressed cotl\lll.unity involvement from the

teacher's perspective. It alluded to the value of parent

support during times of stress or crisis, such as those

presented by nego~iations with government (Newfoundland

Teachers' Association Communications Committee 1979).

The 19708 also saw increased emphasis and activity in

the area of parent education.

The first suggestion of such involvement, however,
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came in 1967 in a handbook for kindergarten teachers,

parents, and others, produced by the Division of Curriculum

and Instruction of the Department of Education. A section

of the handk..;)ok reconun~nded appropriate "treatment of the

kindergarten parent" through the provision of an orientation

week, which might include presentations to parents on how to

prepare the:lr child for school, the kindergarten curriculum,

or curriculum innovations (e.g •• new math) (Division ct

Curriculum and Instruction 1967). This particular har.<ibook

represented the first actual resource for teachers regarding

the education of parents. The suggestions contained in the

handbook do not seem to have been wl.J.ely adopted by kinder-

garten teachers in the province, however, since the current

study revealed that only 43.37% ~f kindergarten teacher

respondents indicated they were using a program or tech

niques relative to the education of pre-kindergarten

parents (see Table 24).

Prior to 1971, the formation of the Early Childhood

Development Association seems to have given some impetus

to the idea of educating parents, for Cox, in a paper

presented to Memorial University Extension Services,

describes a series of ten seminars or study sessions

offered by the group in conjunction with .the Extension

Department and FaCUlty of Education at Memorial University.

Specialists in areas related to education, psychology,

music, art, drama, science, '.anguage, and reading
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participated in the program (COx 19711. Provision of such

programs by the Early Childhood Development Association

has continued into the 1980s, albeit on a limited scale.

sharp's pioneer study of the provision of early

childhood programs in the province drew attention to 80m£:

of the research done in the United States and elsewhere

concerning compensatory education and the involvement of

parents in ~.uch programs. Equally significant was the

highlighting of a small number of examples of parent educa

tion programs that had bElen utilized in the United States

(Sharp 1976).

During the period of 1977 to 1979. three researchers

focused their attention on educating parents to work with

their children at home (Wareham 1977, Wrigley 1978; Smith

1979) •

Wareham developed a program of activities that could

be used by parents to assist adolescent children with their

homework and thus enhance their school achievement.

Al though no significant difference was found, parents

seemed to react favorably to such an approach. The short

duration of the program may have resulted in the lack of

significance being established lWareham 1977).

A study by wrigley in 1978 concerning a home stimula-

tion program for language development in kindergarten

children represented the first extensive attempt to assist

parents in a_.ding young children' S development through
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program provision in the home. The study was significant

in that it called attention to the important role which

parents have to play in child development. wrigley

stated:

Educators are now recognizing the need to involve
par~nts once more because of the vital part they play
in the child's development. The cognitive and
affective development of a child begins with his
parents in his own home. Their influence is irrefut
able. Even the most advanced conlpensatory program or
the most culturally enriched program cannot negate or
reverse the ultimate influence of parents on children.
Parents play a primary role in the development of
emotional attitudes, physical growth, and the formation
of language skills. Parents stimulate a child's early
awareness of, and interest in, all aspects of learning.
(Wrigley 1978 :57).

A program to augment Grade Three reading achievement

by using teachers and parents was developed by Smith in

1919. Tho:: program extended over a period r-f three months

and included a range of activities, e.g., gene ·\1 meetings,

discussions, guest speakers, a film (Le., "Reading Is the

Family"), and individual consultation. At the outset,

many parents were reluctant to join the group, as they felt

they could not help their child or were not aware of the

correct means to Cl.o so. At the conclusion of the program,

however, parents overwhelmingly supported it. Although an

increase in -self-concept among children in the experimental

group was not significant, the parents invc..lved in the

study made significant improvement in assessing children's

self-concept (Smith 1919). The study was the first of its

kind to offer a wide range of activities to inform and

·1
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educate parents.

Evidence of additional parent education programming

during this period appeared in~. It descri.bed a

videotape counseling program· for parents of hearing-impaired

preschoolers. The program was designed to assist parents

in developing the languaqe and communication skills of their

preschool children (MUM News, 26 February 1979, pp .. 1-4) ..

On October 18, 1979 I the Honorable Minister of

Education, Lynn Verge, was interviewed on the television

program "The Harris Report." In her assessment of the

Newfoundland educational system, she commented that it

"inadequately prepared young people in the social skills

needed to. function in marriage, family life, and parent-

hood M (verge cited in Payne 1980:21). The sensitivity of

the Minister of Education to the needs of parents and young

children became an instrumental force in the tremendouG

increase in interest and activity which occurred in the

19805 related to child care and family life.

The 1980s can be characterized by three distinct

changes: (1) greater advocacy of parent involvement and

'parent education (Ad Hoc Conunlttee on Family Life and Sex

Education 1982; Case ~. 1985; Committee to Study

School Retention 1984; Eden'1983; Hines 1981; Ke1ly-Freake

1982; Kennedy 1981; Ministerial Advisory Conunittee on Early

Childhood and Family Education 198~; Newfoundland Teachers'

Association Curriculum Sub-Cornmittee 1980; Newfoundland

: .: ~

'I'"
I
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Teachers' Asaociation Policy Handbook 1983; Primary

Teachers' Council 1981, Provincial Kindergarten Committee

1981; Punjari 1980; Steer 1981; The Dr. Charles A. Janeway

Child Health Center 1983; The Newfoundland and Labrador

Association for Gifted Children 1982; Vincent 1982; Working

Committee Responsible for the Development and In-Service of

the Preschool Parent Resource Package 1985. work1ng Group

to Establish Guidelines for Early Childhood Centers in the

Province 1985); (2) an increase in the number of resources

available for encouraging parent involvement and for con

ducting parent education programs (Case at al. 1985; Eden

1983; Working Committee Responsible for the Development and

In-Service of the Preschool Parent Resource package 1985;

Working Group to Establish Guidelines for Early Childhood

Centers in the Provi.llce 1985): and (3j increased interest

and c.ctiVity on the part of government to examine and

recommend program and policy concerning early childhood and

family education (Ad Hoc COllU1\ittee on Family Life and Sex

Education 1982; Case~. 1985; Ministerial Advi.sory

Committee on Early Childhood and Family Education 1983;

Provincial Kindergarten Committee 1981; Verge 1981; Working

Conunittee Responsible for the Development and In-Service

of the Preschool Pa,rent Resource Package 1985; Working

Group to Establish Guidelines for Early Childhood Centers

1n the Province 1985).

Disadvantaged chil.dren, in particular nthe unprepared

'\
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five-year-old," became the focus of attention at the

beginning of the decade with the completion of two reports:

one by the Newfoundland Teachers' Association (Newfoundland

Teachers' Association Curriculum Sub-CorNllittee 1980) and

the other done under the auspices of the Avalon Consolidated

School Board (Mastropietro 1980). Both reports helped to

draw attention to the need for special consideration of the

eaJ ly years in child development.

The Newfoundland Teachers' Association Curriculum

Sub-Committee commented that:

since there is considerable public ignorance of the
importance of early childhood education in general, it
would be essential to educate the public before attempt
ing to lower the age of school entry. The community
as a whole and parents in particular would have to be
lnvolved from the outset in the planning of such a
program and even then considerable opposition may
remain (Newfoundland Teachers' Association Curriculum
sub-Committee 1980 :52) •

Additionally, the Sub-Committee recommended that the

Newfoundland Teachers' Association encourage the Department

of Education to examine such programs (Newfoundland

Teachers' Association Curriculum sub-Conunittee 1980).

A similar recommendation was made by Mastropietro in

iler study of disadvantaged learners in the Avalon Con

so1idated School Board in St. John's. She suggested that

the Newfoundland Teachers' Association be approached to

wri.te 4 brief conc~rning the provision of compensatory

education and to support the idea of providing a full range

of services, e.g., education, health, and social assistance



195

(Mastropietro 1980).

It is conceivable that the two studies contributed

to the government's decision in 1980 to investigate the

provision of kindergarten and early childhood education

programs in the province.

Two researchers at the time advocated the need of

additional parent education resources and programs (Payne

1980, punjari 1980).

Payne recommended that" social workers. family and

.marriage counselors, and other helping professionals may

have to adopt more . . . counseling and education programs

to help male and female parents" (Payne 1980:102).

Punjari, in a study of fami! i.al correlates of child

psychiatric disorders in Newfoundland, concluded that the

services which existed in the province were oriented toward

crisis, rescue, and remediation rather than prevention,

representing a reactive rather than a proactive approach.

A strong recommendation was made for increased parent

education as suggested by the study's data:

The data indicates a crying need for programs for
preparation for the parental role, and the need .for
knOWledge about childrearing. They strongly suggest
that the parents who are not ready for the parental
role, who had an unhappy growing up experience, and
who are less satisfied playing a nurturant role may not
be particularly satisfied and happy being parents and
this may influence their functioning. They roilY not be
able to give loving warmth, plus firm, deroocratic,
killdly discipline, discipline that is neither too harsh
nor too permissive. The need for parent education
programs which not only suggests but demonstrates how
to stimulate children, when to praise them, how to
discourage dependency, how to play with him, and how
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to talk to him; cannot be underestimated. (punjari
1980:140) .

Continued interest and concern was expressed for

?arent education in 1981. Of particular note was the

establishment of the Ministerial Advisory Committee on Early

Childhood and Family Education. One of the objectives as

set by th~ Minister of Education related to outlining

parent education programs and suggesting ways of involving

parents in early childhood education (Verge 1981). Although

the Conunittee did not deal specifically with such programs

in its final report, it did recommend the setting up of

committees to accomplish this goal (Ministe:r.ial Advigory

Committee on Early Childhood and Family Education 1983).

A second committee established by the Deparhnent of

Education strongly endorsed the concept of increased parent

involvement and parent education. The report of the

Provincial Kindergarten Committee stated:

More ways need to be explored for utilizing parents
teachers of their own children in the light o£ the
effect the environment and early experience have on
later learning. Ef£orts must be TQade also to increase
and strengthen linkages between the home and the school
by involving parents as advisors and volunteers. Many
parents are willing and able to give of their time and
talent to the educational process and the schools must
recognize this pool of untapped talent. Other parents
want to learn about the kindergarter program and about
early childhood education. Teachers and principals must
d....vote more time to explaining to parents instructional
processes, strategies, and educational goals. The
Provincial Kindergarten Committee believes that if we
are to have better kindergartens in this province, we
must enhance and support the role of parents in child
hood education. (Provincial Kindergarten Coramittee
1981 ;28-29).
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The COmmittee subsequently made the following

recommendation:

That principals and teachers initiate parent education
programs in the schools so that parents may be involved
in decisions affecting their children and that parents'
role in influencing early development may be recog
nized. {Provincial Kindergarten Committee 19B1:46}.

A nu~er of interesting observations can be made

concerning the report of the Provincial Kindergarten

Committee. Firstly, the report marked a turning point in

the traditional view many educators had of parent involve-

ment. Secondly, al though the report strongly endorsed the

goal of increased parent involvement and education, it

specified no particular program to accomplish that. objec-

tive, except with regard to child assessment. It suggesf".ed

that parents should be prepared for the kindergarten regis-

. tration day by informational booklets, letters, or some

form of conununication, to explain the purpose of the kinder-

garten program, the role and nature of early assessment,

and the important contribution which parents could make to

their child's first days in school. Meetings, orientations,

and discussions were suggested. The bibliography of the

report, however, makes no mention of parent education

resource materials or programs. Thirdly, the report

reconunended that principals and teachers initiate parent

education programs in the schools. It is interesting to

note that only 2.56\ of respondents indicated that parent

education programs and techniques were initiated by the
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principal-teacher combination taee Table 26}. even though

43.37% said they were utilizing a program 0': technique

related .to parent education. Fourthly, widespread

implementation of the report's recommendations was not

apparent when the current study was conducted in 1985,

as only 25.90\ of respor.dents reported using meetings

with parents, only 13.86% utilized a parent handbook, and

only 6.02% used pamphlets (see Table 27).

Additional support ."or parent education and involve-

ment was expressed in 1981. Steer, Director of Special

Services for the Department of Education, wrote that:

Inviting parents to become partners in their child's
education is one way of improving the quality of
public education in our Province. When the ,parent
and the conununity-at-large understands what is happening
in school, I believe they will be more willing to offer
direct support. (Steer 1981:6).

Steer further suggested, following a review of a small

number of American parent education programs, that the

degree and type of involvement program can vary widely

(Steer 1981).

The Primary Teachers' Council of the Newfoundland

Teachers' Association encouraged the setting up of parent

drop-in centers, which could provide parents with a

selection of literature related to childrearing, teacher-

made games, worksheets to reinforce skills, and educational

toys and books. Results of the current survey, as shown in

Table 16, indicate, however, that only .01% of respondents
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currently operate such centers (Primary Teachers' Council

19B1) •

In a report to the Minister of Education on services

for the deaf and hard-af-hearing children and their fami

lies, Kennedy suggested the need for programs such as the

Home-centered Video Counseling Program, which had been used

with pare~ts of preschool deaf children, particularly since

the program had been very well received by parents and had

gained international recogni ticD for its novel approach in

providing such services to rural areas (Kennedy 19B1).

Although a large number of groups and individuals

advocated parent education in 1981, only one study was

conducted to ascertain the effectiveness of certain

approaches. Hines studied the use of behavior therapy as

a vehicle through which parents could be helped to

facilitate adolescent weight loss. Meetings and dissemina-

tion of literature were the main vehicles used to educate

parents. In an eight-week follow-up, the researcher

concluded that this type of parent involvement had

facili tated weight loss (Hines UBI).

A second study by Vincent took place in 19B2. A

parent training (PT) program of two-hour sessions for a

duration of seven weeks was utilized. A series of meetings

and presentations was designed to increase parents'

childrearing expertise. Although the program achieved a

relative degree of success, Vincent recommended that
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parents of preschoolers were likely to be the best targets

of such intervention, since they could apply principles

learned more readily than parel1";d who have already

experienced problems of a long-term nature. Further I

Vincent suggested that parant training groups should be

offered by social service agencies, which have easy access

to parents, e.g.• day-care centers, schools, and children' 5

hospitals (Vincent 1982) .

Parent education programming for adolescents was

recommended by the Ad Hoc Committee on Family Life and Sex

Education. The Corrunittee suggested that family life and

sex ed~cation courses should become compulsory at all

levels and that a parent involvement component should be an

essential part of the program (Ad Hoc COIlIlllittee on Family

Life and Sex Education 1982). As late as 1985, however,

Family Living 2200 of the reorganized high school program

was still an optional course (Andrews 19851.

A stUdy of kindergarten curriculum by Kelly-Freake

in 1982 viewed parent education as an essential part of the

kindergarten program. She recommended that a parent

education program be developed to guide parents in their

understanding of the n.eeds and abilities of the young

child and to assist theJll in providing a stimulating home

environment (Kelly-Freake 1982).

Need for increased parent involvement and provision

of parent education programs continued to be in evider.ce in
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1983 (Ministerial Advisory Committee on Early Childhood

and Family Education 1983; Newfoundland Teachers' Associa

tion Policy Handbook 1983; The Dr. Charles A. Janeway

Child Health Center 1983). The comments of Rennie Gaulton,

President of the Newfoundland and Labrador Home and School

Parent-Teacher Federation, indicated tha t parent advocacy

for such iovalvament was also being voiced (Daily News,

16 November 1983, .p. 221.

A study conducted by Crosker.i in the Port nux Basques

area supported this conclusion. In assessing parent

attitudes toward the school and its programs, a significant

number of parents clearly felt that the school had failed

to inform them about educational practices, even though the

school iovalved in the study had made a conscious ef.fort to

inform parents through £ull-page weekly reports in the local

newspaper, local radio broadcasts detailing school events,

parent evenings twice yearly, and accessible meeting times

with teachers. Croskery concluded that:

••. traditional forums for promot.ing parent involve
ment have been less than successful. Other avenues
must be developed to ensure that parent involvement is
fostered and sustained. (Croskery 1983:23l"

A number of techniques and approaches regarding parent

education surfaced during this period.

A journal procl;uced by the school administrators of

the Avalon Region suggested the increasing importance of

parent in"/olvement and parent outreach for schools and

school districts. The journal suggested that "Many
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administrators have found the International Reading

Association Parent Brochures to be a valuable tool in

implementing this kind of outreach" -(Ava-Ion' Admin'istrator

1983:2). It is important to note that in the current

survey of kindergarten teachers no respondent reported

using such material.

The use of a booklet format for informing and

educating parents was advocated by Marsh. It consisted

of pictures, diagrams, and literary content to inforIll

parents and guide them in the care of asthmatic children

(.Marsh 19B3).

An extensive education program, albeit with a limited

clientele, was provided by the community services Council

and Job Corps of Cana~a Employment and Immigration Canada

in 1983. Although it was basically designed to train

individuals who would later find employment in early child-

hood centers, many of the areas covered in the pro~ram

could be appropriately incorporated into parent education

programs. The course lasted forty-five weeks, with. one half

the time covering theory and c.he remainder devoted to

acquiring practical experience. The course covered topics

such as child development, creative learning activities,

child observation, children's boOks, language development,

communication, aesthetics, nutrition, parents, and health.

The program has continued to be offered up until the

present time (Community Services Council and Canada
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Employment and Irnrnigr'ation Commission 1985).

In 1983, the Department of Education adopted a

resource guide for kindergarten teachers in the province.

The program was entitled Early Experiences and made a

number o£ suggestions for parent involvement and education.

Eden recommended parent volunteers, informal meetings to

introduce parents to the play-based developmental program,

informal contact through telephone ~ '\11s and notes, and

formal meetings throughout the year to explain special

aspects of the program (e.g., the value of play, reading

instruction. and early writing). Although an extensive

bibliography of children's literature is included, no

resources or programs regarding parenting and parent

education are cited (Eden 1983).

An important recognition of parents' capacity to

effectively teach their children in the home was· made by

the provincial courts in 1984. The case concerned a parent

in Port Rexton who had removed his child from school and

had provided instruction at horne through the use of a home

based correspondence program developed by the Department

of Education in Manitoba. The individual was subsequently

charged and convicted. In an appeal, however, the courts

ruled that parents have the ability to provide efficient

instruction in the liome. This was supported by the fact

that the child invelved had excelled in all subject areas

tested by the school {Evening Telegram, 20 November 19841.
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The case pointed, perhaps, to a growing awareness, at least

by some parents, of the need for greater involvement in

their children' 5 education.

An extensive study on the school drop-out problem

that same year recoqnized the important role of those

parents who~ the school system to educate their

children. The report recommended that the province's

Federation of Horne and School Associations and the

Newfoundland Teachers' Association develop a public rela

tions program directed at parents to assist them in becoming

more supportive of keeping their children 1n school

(Committee to Study School Retention 1984) .

Perhaps the most productive time in terms of the

provision of parent education resources and programs of

the entire period under study was tha year 1985.

The Kindergarten Curriculum guide was published and

included a chapter on parental involvement. The four-page

chapter outlined the benefits of parent involvement for

children, parents, and teachers. Additionally, it suggested

possible approaches to parent involvement. These included a

preregistration program of personal t.:ontact with parents by

letter, telephone, or home visit; a prepared parent hand

book; 8 teacher-talk on the kindergarten program; displays

of children's projects, books, learning games, and toys; and

audiovisual presentations. A second program of activities

was recommended upon the child's entry into school (e.g.,
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a second handbook, monthly parents' day; parent-teacher

conferences; a kindergarten newsletter; parent resource

center; teacher home visits; parent volunteers: and

parent education workshops and conferences). The guide,

however, listed in its bibliography only t.wo resources

regarding parent education (Case at al. 1985).

A more extensive and detailed set of resource

materials was provided by the Preschool 'Parent Resource

Package. The guide contained a set of materials to use

in in-servicing parents on school readiness. The package

included information on defining school readiness; planning

a parent in-service program; suggestions on working with

parents; the role of the parent in school readiness; the

importance of the early years; a rationale for working with

parents; a sample handbook, suggested books, records, and

tapes for children; and audiovisual rF.'SQurces (Working

Committee Responsible for the Development and In-Service

of the Preschool Parent Resource Package 1985). Al.though

this document represented the most comprehensive resource

produced in the history of parent education in the province,

it tapped only a small portion of existing materials and

programs, particularly those which have been developed in

the United states.

A similar but less detailed resource was provided by

the Working Committee to Establish Guidelines for Early

Childhood Centers in the Province. It consisted of a
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chapter concerned with a variety of ways to inform and

involve parents, "e.g., notices, newsletters, meetings, and

workshops (Working Group to Establish Guidelines for

Early Childhood Centers in the Province 19851.

Print resources were produced in 1975 by the New

foundland Teachers I Association publication of three

pllJlIphlets designed to aid parents in caring for young

children. They were: "Child's Play Is Serious, n "Parents

Are Teachers Too, II and "Those First School Days" (Handrlgan

1985).

In summary, the history of parent education and

involvement in the province is a brief one. It is

characterized by a great deal of advocacy (Le., toward

the end of the 19708 and into the 19805) but little real

action in terms of proqram development and implementation,

and thus the need for additional resources is suggested.

Designing a 'Parent Education Program: Considerations
Regarding Content and Porm

The difficulty in selecting appropriate content and

effective format in terms of parent education programs has

been underscored by a number of writers (Brim 1965: Brophy,

Good, and Nedler 1975; Croake and Glover 1977; Dubanoski

and Tanabe 1980; Encyclopedia of Educational Research 1982;

Enzer 1975; Johnson ~. 19731.

The degree of effectiveness of specific approaches,

the needs of the individuals involved, and the availability

l
I
I
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of appropriate materials and resources have been suggested

as potential considerations to be made in terms of the

design of a parent education program.

Brim has stated, however, that there is virtually an

absence of data on the effects of different methods of

parent education and their usefulness in achieving goals

and objectives under different conditions, content, and

clientele (Brim 1965).

Becher, in writing for the Encyclopedia of Educational

Research, concurs and states that:

Although the overall effect of several types of parent
education has been supported, there has been relatively
1ittle systematic examination of the significance of
the varied spec:l.flc facets of the programs.
(Encyclopedia of Educational Research 1982:1379).

Johnson at 'a1. comment that:

The development of programs designed to help people
achieve long-range educational goals is difficult and
there is much about the process that is unclear. The
choice to be made between the many content areas and
processes calls for a degree of knowledge that is not
available. (Johnson et al. 1973: 2) .

Since research does not provide the extensive and

definitive data needed to select program content and format,

a number of writers have suggested that such decisions be

based on the needs of individuals to be involved in the

programs (Brim 1965; Brophy, Good, and Nedler 1975; Carson

1971; Croft 1979; Enzer 1975: Hodgden ~. 1974; Lane

1975: O'Connell 1975: Seely 1958; Umansky 1984).

O'Connell state~, for example, that teachers must

have knowledge about parents and their problems in order to



208

be effective parent educators (O·Connell 1975) •

Similarly; Lane concurs and suggests that "Programs

for edueating parents must be •tailonnade. • They must be

built. out of the expressed or repressed needs of the

participants" (Lane 1975:6). For as Enzer suggests, "What

may be important goals and objectives for one group of

parents may have little meaning for another group of

parents" (Enzer 1975; 15).

Hadgden ~. infer the importance of parent

involvement in program planning and state that even a

traditional approach such as the evening meeting

..• will be effective only to the extent that it
meets needs felt by the parents. Programs need to be
set up based on SU9gestions by parents as to what
they would really like to see and hear. (Hodgden et
!!.. ~974:423-424). -

Kelly rei.terates the necessity of parental input in

program design in conunenting that:

No matter how experienced the teacher and how careful
the preparation and presentation of selected subject
matter, if parents are not personally involved with
tne subject or are preoccupied with overriding con
cerns, the experience will be a mere academic exercise.
Therefore, parents should define the curriculum through
an initial needs assessment •.• (Kelly 1981:29).

Croft suggests that a needs assessment could be

accomplished "through discussion or use of a survey

questionnaire" (Croft 1979:66), while Enzer advocates the

use of "verbal or wr"itten comments from parents" or the

formation of a "parent advisory group" to direct the

planning of such programs (Enzer 1975:15).
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Brim, however, suggests that the content of parent

education programs can be "derived from the observation and

analysis of specific children" (Brim 1965:152). In such an

approach, educational programs could be developed to meet

specific needs of particular children. This would be

accompH.shed by educating their parents, who would subse

quently implement some type of program with them at home.

Brophy, Good, and Nedler summarize the previous

points:

Clearly there 1s no such thing as the program for
working with parents. • • . -

Parent programs like all other phases of the
preschool program need to be geared to local needs
and restraints.•.• Parents are individuals with
Widely differing needs and interests•.•. Parents'
programs are often less effective than they might be
because they have only one program agenda. (Brophy,
Good, and Nedler 1975:316-317).

Thus. it would appear that the determination of needs

of both parents and children represents an iJnportant con

sideration in the planning of an in-service program for

parents and that a needs assessment procedure should be

incorporated into the design of the proposed program.

Additional direction in terms of program design is

prOVided through the review of child development research

and the literature related to parent education. A number

of important themes emerge which provide gUidance in terms

of cantent selection".

Considerations Regarding Content

Since the early years {i.e., birth to age eight I have
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been recogni.zed as a critical period J.n terms of child

development (Bloom 1964; Erickson 1963; Hunt. 1961; Skeels

1966), and since it has been suggested that early develop

ment of learning processes sets the stage for later learning

(Bielawski 1.973; Cave 1970; Hunt 1964a), knowledge related

to child development becomes essential.

Thus, in facilitating children' s growtn, parents need

to be exposed to content concerned with how child.t'en grow,

develop, and learn (Auerbach 1968; Brim 1965; Carson 1971;

Clarke-Stewart 1977; Derevensky 1981; DiS1.bio 1984; Evans

1975; Gans, Stendler, and Alroy 1952; Hofmeister 1977; Honig

1979; Hnugh and Stevens 1981; Rerckhoff 1977; Lane 1975;

SWick, Hobson, and Duff 1979; Widmer 1963). Such lnforma-

tion is essential to parents' determination of realistic

and appropriate expectat ...vfls for their children. so that

undue pressure to learn and achieve is not exerted upon

them (Larsen 1982: Price 1971; Widmer 1963).

Subsequently, parents must be made aware of the

experiences, either real or vicarious, that foster and

encourage various aspects of child development (Bell 1972;

Bruinsma 1978; Derevensky 1981; Edmonton Social Planning

Council 1982a; Enzer 1975: Evans 1975; Gordon 1976: Hof

meister 1977; Honig 1979; Jelinek 1975; Lane 1975; La Pierre

1979; Punjan. 1980; 'Schaefer cited in Honig 1972; smythe

1972). A number of writers emphasize the important role

which parents need to play in terms of language and reading
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development (Anselmo 19787 Biber 1967; Bruinsma 1978;

Cazden 1972; Criscuolo 1974; Cullinan 1983; Deverall 1974;

Enzer 1975; Flippo and Branch 1985; Levenstein 1971, Lukens

1973; Reid 1968; Wri9'J.<:!y 1978): hence, the need for informa

tion regarding appropriate experiences related to these two

specific areas of development.

In attempting to provide a wide range of experiences

for their children, parents will frequently assume the role

of teacher; thus an additional need for information

regarding appropriate teaching behavior is necessary (Koller

and Ritchie 1978; Olmsted, Webb, and Ware 1977).

Since parents need to facilitate the transition and

adjustment of their children to the school situation,

information concerning the demands which will be placed on

their children in t.erms of regulat.ions, routines, course

objectives, and teacher expect.ations is essential (Child

Care Task Force 1973; McGeeney 1980, Smith 19781 Widmer

19631.

Similarly, since a number of writers emphasize the

importance of developing a positive relationship with the

school (Brophy, Good, and Nedler 1975; Cave 1970; Herwig

1972; Moeller 1971; sayler 1971; Smith 1978; umansky 1984),

parents need to be made aware of the range of possibilities

for increased involvement in their child's education.

Honig summarizes some of the specific areas of content

necessary in a parent education program. They include
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knowledge about child development (both emotional and

cognitivel; observational skills, alternative strategies

for problem prevention and discipline; knowledge about

how to use a home as a learning environment for children;

language tools and story-reading skills; and an awareness

of being the most important early teacher of the child

(Honig 1982).

Schaefer presents a similar list of objectives for

family-based programs, e.g. , increase the level of oon-

sciousness of parents, make them aware of their 1.mportance

in the child' s lif~, help them to obtain the information

they need, and make them aware of community resources they

can use to educate their children (Schaefer cited in Honig

1982 :427).

Lane concurs and states:

Parents of preschoolers need to have an understanding
of what children at this age are like; their behaviour
patterns; their needs and developmental tasks; their
physical .•. cognitive and language, psychological
and social development as manifested by their behaviour.

Parents will also want to know what community
resources are available. (Lane 1975:20).

A number of writers suggest that teacher need should

be an additional consideration in terms of program planning,

as teachers have specific information which they wish to

share with parents or retrieve from them (Cave 1970;

Champagne and GoldIlian 1972; Fredericks 1984; GallUp Inter

national 1969; Herwig 1972; Rowen, Byrne, and Winter 1980 I

Umansky 1984; Wakeman 1975J.
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A survey by Gallup International of 551 first-grade

teachers in 26 American cities indicates, for example, that

teachers had a number of particular areas of concern.

Among those considered important by teachers were; stress

ing the importance of reading to children and providinq

them with a wide range of reading material, encouraging

parents to talk with and listen to their children and

answer their questions; advocating children's exposure to

a wide range of experiences (e.g., visiting parks, museums,

and zoos) I stimUlating the child's interest in learning I and

creating an appropriate learning atmosphere in the home and

at school through good family relationships and positive

attitudes toward school (Gallup International 1969).

A study conducted by Carson to determine the areas

basic to meaningful prt.oparation of preschool children

l'evealed that government, private, and commercial agencies

felt health care, language development, perceptual-motor

development, quantitative concept development, and social

development were important areas of focus. Head Start and

first-grade teachers surveyed in the same study suggested,

as being essential, topics such as language development

(Le., talking With the child, identifying objects, answer

ing questions, and reading to the child), health practices

(i.e., cleanliness, dental care, and nutrition), and

readiness skills such as knowledge of color, shape, size,

and number ICarson 1971).
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The Provincial Kindergarten Committee st.ressed the

importance of child assessment in terms of initial parent

involvement (Provincial Kindergarten Committee 19811.

Additional insight into teacher need will be pr.ovided

by the survey of the province's kindergarten teachers. The

results contained in Chapter Four will be coordinated with

the suggestions contained 1n this chapter in order to

determine appropriate content.

In sununary, then, the areas of content wh1ch have been

considered important and appropriate for inclusion 1n an

in-service program for parents of pre-kindergarten children

are as follows: (I) knowledge related to child growth,

development, and learn1ngf (2) information concerning

realistic expectations at specific stages of development;

(3) awareness of appropriate pre-kindergarten experiences,

particularly those related to language an~ reading develop

ment) (4) knowledge of appropriate teaching behaviors and

styles of parent-child interaction) (5) knowledge of

resources to aid in parenting, (6) k'i-,wledge of the

kindergarten program's goals, objectives, and content,

(7) knowledge of school organization and policYI and

(8) awareness of positive home and school conutlunication

and interaction.

Since the in-service program is to be implemented by

kindergarten teachers, additional areas of content become

important in addressing their specific needs in carrying
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out a parent education proqram. Thus, teachers require

(1) a procedure to aBsess parental and child needl (2) 1n-

formation regarding the specific areas demonstrated as

being important to parents; (3) knowledge of an appropriate

format for addressing parent needs and in providing them

with necessa,ry information and guidance; and (4) awareness

of the wide range of resources available regarding parent

education and involvement programs.

Weikart has summarized the teacher's role in the

provision of programs for parents as one of facilitator

rather than expert, for he suggests thatl

The principal lesson to be learned by teachers from
parents is that the teacher I s role is to provide
services to parents rather than "expert" translation
of middle class social wisdom into universal child
rearing practices. (Weikart 1971:135). (Italics
mine.)

Gray alludes to the particular importance of

teachers providing

. . • more options for the mother to enable her both
to take advantage of the options that are available
and to develop new ones for herself. Some of these
options relate to her whole life circumstances. Many
of the objectives ... have relevance to her inter
action with her child and her increasing ab:.' ity to
shape the child's behaviour rather than simply to cope
with it from minute to minute. (Gray 1971a:llO).
(Italics mine.)

Suchara points out that:

While parents need help in establishing an effective
environment, teachers need guidance in working in an
alliance with parents. This dual challenge con
stitutes an ambitious, but necessD.ry goal, which calls
for a total school/community program to be organized
and 1mplemented. (Suchara 1982:132).
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Thus, in designing the format of the proposed parent

in-service program, consideration must be made of the dual

needs of teachers and parents, particularly in terms of

facilitating the sharing of information, the development of

positive interaction, and the provision of resources

extending beyond the scope of the in-service program.

Considerations Regarding" Format

An extensive range of possibilities exists in terms

of the format parent education programs can assume (Abidin

1980; American Educator's Encyclopedia 1982; Auerbach 1968;

Brim 1965; Canino and Reeve 1980; Cary and Reveal 1967;

Croake and Glover 1977; eyster, Clift, and Battle 1979,

Derevensky 1981; Dinkmeyer and Carlson 1973; Edmonton

Social Planning Council 1982af Encyclopedia of Educational

~ 1982; Fine 19BOf Ginott 1969; Graziano 1977f

Honig 1979, 19821 Tizard, Mortimore, and Burchell 1981).

Brim's review of studJes relating to the effectiveness of

certain forms of presentation (e.g., mass media, counseling,

group discussion) was inconclusive. He did, however,

infer that:

.•. in any given instance changes are too small to
be measured, but that they are cumulative, so that
exposure of parents to a variety of educational events,
for example, not to just one pamphlet or one study
group session, but to dozens of pamphlets, and dis
cussions over time, produce cumulative changes in
parent behaviour. (Brim 1965:313).

Rowen, Byrne, and Winter have suggested the importance

of appropriately selected strategies for different parents.
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They suggest that teachers need to be concerned with

choosing techniques which "match" the individual teacher-

parent-child relationship, as what may be an effective

approach in working with one family may not be suitable

to another (RO\olen, Byrne, and Winter 1980).

A number of writers comment on a variety of approaches

which can be considered in developing an appropriate format

for the proposed program.

The Y..L,dergarten Curriculum COIlU'lllttee of Saskatchewan

suggests that:

Traditionally, the scope of parent involvement was
somewhat limited and took the form of interviews and
occasional meetings. However, we believe that in
order to effectively guide a Kindergartner in a meaning
ful way, the teacher must extend the scope of parent
involvement. There are varied farms of exchanging
information: preregistration, registration, confer
ences, presentations on the Kindergarten proqram by
teachers, paying visits and others . • . (Kindergarten
Curriculum Committee 1974 :56).

Mallory points out that:

Parent education programs should be available from the
pre-natal period until the child is two or three years
old, and should rely more on demonstration a,d inter
action than group lecture or printed material.
(Mallory 1973;26).

Brim advocates the use of "a number of consecutive

sessions [meetings) without lengthy intervals between

them," since it takes time for a group to develop the

ability to function and learn together. As well, such an

approach provides the opportunity for "organizing new

knowledge and developing a consistent point of view" (Brim

1965:217) .
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A study by the Edmonton Social Planning council

suggests th<:l.t MA wide variety of educational approaches

should continue to.be made available to parents wishing

to learn more about parenting. M These include group

approaches, e.g .• presentations and discussions; mass media

approaches, e.9., television and mailed materials: and

individual approaches. e.g., home visiting (Edmonton

Social Planning Council 1982a).

A number of writers allude to the importance of parent

orientation sessions or workshops, for as Read states,

·Parents need an introduction to the school just as much

as the school needs an introduction to parents" (Read 1979:

26). See also Case~. 1985; Croft 1979; Educator's

!ncyclopedia 1961; Gonder 19771 Herwig 19821 Provincial

Kindergarten Cormnittee 19811 Rowen, Byrne, and Winter 19801

Smith, Krouse, and Atkinson 19711 working Committee

Responsible for the Development and In-Service of the

Preschool Parent Resource package 1985.

Rowen, Byrne, and Winter suggest that a parent cannot

be expected to endorse the unknown, and thus the first step

in creating a positive parent-teacher relationship is the

establishment of open lines of communication such as those

provided by a parent orientation program (Rowen, Byrne, and

winter 1980). They further state that such a program could

be held at the beginning of the year and deal with the

philosophy, goals, and expectations of the classroom
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teacher for the year. SU9gest:lons AS to things parents

might do at home with thei.J: children may also be J.ncluded

(Rowen, Bryne, and Winter 1980;313)_

Smith, Krouse, and :'l.tkinson underscore the importance

of such sessions, for they state: " ..• time devoted to

orient.ing pupils and parents is well spent, for it clears

up many misunderstandings about the school and school pro

gram" (Smith, Krouse, and Atk:lnson 1961:95). They go on to

outline the format of such programs:

DurJ.nq the reg:lstration period for youngsters entering
kindergarten • • . many schools have established parent
study groups to orient parents to the regulati.ons.
policies and procedures of the school and to explai.n
curriculum. Wo..:kshops are held by many schools com
prising several sessions where guest speakers, con
sultants, parents and school staff members discuss in
a variety of ways the characteristics and needs of the
pri.m&ry grade child. the child's new environment in
school and ways in which home and school can best
cooperate in the total education of the child.
(Smith, Krouse, and Atkinson 1961:961.

A number of writers advocate the use of workshop

sessions with parents to explore additional topics. such

as reading readiness and beginning reading (Bruins-.a 1978;

Criscuolo 1974; Doersch 1957; Elinsky, Farrell. and Penn

1955), language development (Knipers. Boger, and Beery cited

in Honig 1979); behavior modification techniques (Pinsker

and Geoffroy 1981), nutrition (Hinze 1980), toy-making

(Badger 1972; Lane 1975), parental worry (Downing 1974).

organizing and imp1ement:ing curriculum (Lucas. Lusthaus.

and Gibbs 1978-79), as well as sessions which deal with a

combination of topics (Burgess 1977; Edmister 1977; and
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Hlsted 1983).

Kindred, Ba9in, and Gal.lagher suggest that in-service

training can be either direct. such as workshops, meetings.

and conferences, or indirect, such as handbooks, bull.etin

boards, exhibits, and subscriptions to publications

(Kindred, Bag1n, and Gallagher 1967).

Several writers stress the importance of a parents'

handbook as an important technique for educating and

informing parents (Audain 1982; Case ~. 1985; Criscuolo

1974; Croft 1979; Eden 1983; Educator's EnCyclopedia 1961;

Kossow 1957; Kroth 1972, Lewis and Morrow 1985; Massoglia

1977; National Association of Elementary School Principals

and National School Public Relations Association 1972;

Rowen, Byrne, and Winter 19801 Savage 1957; Turner 1980;

Widmer 1963; Working Committee Responsible for the Deve1op-

ment and In-Service of the Preschool Parent Resource

Package 1985).

Lewis and Morrow suggest that preparation of a hand-

book for parents is the first step in helping them develop

an understanding of the education program. They state

that:

This resource for parents (Le., the handbook] should
include information about pre-reading and reading
readiness sk::'lls, methods used to teach reading • .
and definitions of" terms used in reading and math
. . . lists of recollUl\E!nded trade books for children
are valuable also. (Lewis and Morrow 1985:18).

Rowen, Bryne, and Winter comment that:
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Some schools provide handbooks which contain informa
tion about the school's philosophy, its population, a
list of staff and personalities, sample daily schedules,
and other practical details about school life. Such a
handbook may be given out to parents when they pre
register their children, or Day be distributed at a
teacher's orientation meetaq. In this case teachers
might take some time to go over the information,
stress procedures for contacting the school, attending
meetings and ways to become involved. SChool handbooks
may be prepared by school personnel, by parents, or
preferably by II committee representlnq both. (Rowen,
Byrne, and Winter 1980:113-114).

Croft attests to the value of the handbook oy

suggesting that although general orientation sessions pro

vide opportunities for asking questions about the school,

nparents appreciate h.aving information in printed form so

they can refer to it from time to time M (Croft 1979:25) 0

Although some writers have pointed to specific

formats for educating parents, others feel such decisions

shou1d be based on the opinions of parents (Brim 1965;

Brophy, Good, and Nedler 1975; California State Department

of Education 1972; Croft 1979; Pinsker and Geoffroy 1981;

Seely 1958; Swick, Hobson, and Duff 1979) 0

Brim suggests that MIt is the parents themselves who

can shoW' us the way i£ we w111 listen 0 0 oM (Bria 1965:

xii) •

Seely points to the importance of a number of con-

siderations, including parent need, by stating:

There 1s some evidence to suggest that greatest
satisfaction occurs where the approach 1s relatively
informal and flexible and where discussion is directed
toward problems which parents themselves identify
(Seely 1958:384-385) 0
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The results of the needs assessment conducted by the

researcher among kindergarten teachers in the province 101111

provide additional guidance in the selection of an

appropriate format for the proposed program. The sugges

tions of respondents will be contained 1n Chapter Four.

Chapter Five will coordinate the information presented in

the literature review and the survey.

Although a number of approaches as to the methods to

be used 1n conducting in-service education with parents

have been advanced, no specific format for educating parents

of pre-kindergarten children has been outlined in the

research literature. Brophy, Good, and Nedler do, however,

offer an interesting series of suggestions which could be

adapted to provide the basis for designing a parent in

service program. They comment that a general orientation

to school facilities and program goals, the creation of a

parent advisory group, conducting a needs assessment to

identify parent interests or problems, discussions,

demonst.rations, and observations are all important elements

in thp preliminary involvement of parents in the school

program (Brophy, Good, and Nedler 1975).

Thus, a suggested format which could be followed in

the proposed program might include: (1) an orientation

workshop for parents, followed by the distribution of a

parent handbook and related literature; (2) evaluation of

the orientation workshop and the distribution of a survey
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to determine additional parental needl (3) observation and

assessment of the pre-kindergart,en child to determine if

specific programs need to be planned for individual or

small groups of parents, and (41 provision of additional

programming to parents to aid them in childrearing based

on assessed need.

Such an approach provides the opportunity to meet a

wide range of needs. As well, since parents can be exposed

to varied content and technique, they will be able to make

more informed choices as to the kind of additional informa-

ticn and programming they see as being essential for

effective parenting.

Tavormlna has suggested the value of a con1blnation

approach:

No single group or time-limited intervention, no matter
how effective, can solve problems that have taken years
to develop, consequently, the combination format
attempts to build a foundation upon which other more
specific intervention can be based. • • . the combina
tion method [e.g., the orientati.on workshop] serves as
a general introductory course; more advanced courses
can be taken if other problems arise. (Tavormina 1980:
146) •

Thus, the proposed program will represent a combina

tion or synthesis of the suggestions regarding content and

format selection found in the literature and supported by

the survey data from ~he province's kindergarten teachers.

It is clear that in addressing the needs of children,

parents, and teachers through the medium of in-service, a

wide range of options will be necessary (Gray 1971, Martin
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19751 (italics mine): henc~. the proposed program will be

entitled Options: . A Program fur In-Servicing Parents of

Pre-Kindergarten Children.

Summary

This chapter has presented a review of the literature

pertaining to parent: education. Initially, the historical

context of parent education was described through an

exploration of the evolution of the concept of childhood.

It produced evidence of the development of increased

sensitivity and recognition of children's needs over time,

which l~d in the twentieth century to the emergence of

programs to assist parents in raising- their children more

effectively. Additionally, the chapter demonstrated that

an extremely wide range of programs and techniques exists

to educate, inform, and involve parents. The positive

effects of selected programs were established. As well,

the generalized need for such programs and techniques was

expressed. A number of writers advanced important

considerations in terms of the content and format parent

education programs should embrace.

Although the review of literature pointed to the

need for the development of a parent in-service program in

Newfoundland and Labrador, the researcher decided to seek

additional support for the concept through the administra

tion of surveys to district school superintendents and

kindergarten teachers in the province. Chapter Three will
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d1.scuss the study in terms of its deslqn, samples,

instrumentation, methods and procedures, and data analysis.

A summary will conclude the chapter. The results of the

survey will be reported 1n Chapter Four.



CHAPTER III

METHODOLOGY

Introduction

The purpose of this study was to consi.der the need

for, and the nature of, an in-service program for parents of

pre-kindergarten children in the province of Newfoundland

and Labrador. The program was designed to enhance

parents' abilities to exert positive influences on their

children's growth and development and thus help to ensure

the maximization of their children' s potential.

Research has docurnen ted the necessity for the

increased involvement on the part of educators in providing

knowledge and Support for today's parents, particularly

during the early years of their children' s development

(Andrews 1976; Bell 1976; Bond 1973; Bruinsma 1978; Cave

1970; Central Advisory Committee 1967; Child Care Task

Force 1973; Christiansen 1969; Croft 1979: Duckworth 1958;

Fi1ipczak, Lordeman, and Friedman 1977; Gordon 1976: Herwig

19B2; Hess and Shipman 196B; Karnes 1972; Kelly 1981; Lane

1975; Lapides 19BO: LaPierre 1979; Levenstein 1970: Lillie

1975; Lombard 1973; Morrison 1978: Rowen, Byrne, and Winter

19BO; Sayler 1971; Schaefer 1972a: Sharrock 1970; Winter

19B5: Wrigley 1978: Zwick 1974). Thereforp-, the researcher

226
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viewed as ideal the involvement of kindergarten teachers in

the development and implementation of such a program.

A number of additional factors supported this decision.

Firstly, kindergarten teachers, through their educa-

ticn and work, have a degree of eKpertise and experience in

the field of early childhood education (Bond 1973; Evans

1982) • Secondly, they are knowled';l'e.:r.ble of the kinder-

garten program's content, its goals and objectives (Smith,

Krouse, Atkinson 196I:v). Thirdly, as teachers they are

acculltomed to dealing with parents on both an individual

and a group basis. Fourthly, in the course of their

teaching careers, kindergarten teachers are exposed to a

diversity of in-service educational programs. At times,

these teachers are not only the passive participants in

such in-service ~ -ograms but have been actively involved

in their development and implementation and therefore can

bring a degree of proUciency to the task of in-servicing

parents.

Further consideration rests in the possible benefits

of parent-teacher interaction, such as parent in-service

resulting in more knowledgeable and informed parents and

the consequence of this on children I s p:.:eparation for

initial entry into sc~ool.1 Also, there exists the

I The Newfoundland Teachers' Association curriculum
Sub-COmmittee (19130) report entitled "The unprepared Five
Year Old: Some Solutions to Hls Problem" and the findings
of the survey of 150 kindergarten teachers in the province
by the Provincial Kindergarten Corumittee (1981) (the latter
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potential for improved parent-teacher relationships 1n

terms of more clearly defined reciprocal expectations.

Doersch has suggested that it is "only natural for our

teachers to oriqinate the idea of having a teacher-parent

workshop to inform parents of the work done in school"

(Doerach 1957 :192) •

The selection of early childhood educators, such as

kindergarten teachers, to encourage parental involvement

through programs such as parent in-service has been

supported by a number of researchers and writers (Case ~

!!. 1985; Eden 1963; carson 1971; Tizar.d, Mortimore, and

Burchell 1981).

A study done in Newfoundland by Wrigley, which sought

to improve the language development of kindergarten stu-

dents through the use of a proqram implemented by parents.

utilized third-year university social work students as

intervenors or instructors of parents. In his conclusions,

Wrigley suggested that the use of social work students as

intervenors may have been a contributing factor to the lack

of significance achieved by the study (Wrigley 1978). One

might infer that kinderqarten teachers could possibly have

been a more appropriate group to be involved in such inter

vention with parents;. hence, the choice of that group as

indicating 15 to 20% of kindergarten students come to school
unprepared for the task at hand) document teachers' own con
cern for those students who have difficulty coping with
their first year of school life.
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the major sample for this particUlar study.

Chapters One and Two of this thesis examined the

factors which substantiate a need for parent education

programs and surveyed a variety of parent education programs

to ascertain their effects upon aspects of child develop

ment. Although the researcher made a deliberate effort to

review a broad base of research, the sources quoted are

primarily American and secondarily British. The ,researcher

found Canadian sources to be limited and those pertaining

specifically to the province meager indeed.

Thus, in order to further establish the need for an

in-service program for parents of pre-kindergarten child~en

in the province, it was felt that it would ~ appropriate

to sample the total population of kindergarten teachers and

determine their opinion as to the existence of the need for

such a program and its potential value. Questionnaires were

completed by one teache:t: in each school surveyed.

since these kindergarten teachers would have intimate

knowledge of the kindergarten program, its content and

objectives, and as it has been demonstrated that it is

important for parents to be aware of such information, it

was decided to seek teachers' input regarding the format

and content the proposed in-service program should take.

Design

The assessment of the need for the proposed in

service program and the subsequent development of the
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program have been based on information gleaneJ. first of

all, through an extensive review of related literature.

In accomplishing this review, the researcher undertook two

computer searches of ERlC holdings and a review of serial

and periodical holdings at Memorial University of Newfound

landrs Queen Elizabeth II Library (particularly those of

the Center for Newfoundland Studies, the CUrriculum

~1aterials Center, the Center for Audio-Visual Education,

and the Library Audio-Visual Resources Center). 1\5 well,

the Newfoundland Teachers' Association librarian and

Professional Development Officer were contacted for addi

tional sources of information. Access to all Canadian

teacher organizations and pertinent Canadian material was

provided through contact with the canadian Teachers'

Federation Library in ottawa. Extensive use of the Inter

Library LoanF.~ service of Memorial University of Newfound

land made it possible to add to the review a number of

North American and European sources which were unavailable

in the province.

Thus, articles, journals, pamphlets, books, reports,

newspaper;:;, microform reproductions, and unpublished

sources served as the basis for preliminary investigation

of need and the determination of a framework for the

development of the proposed in-service program.

Secondly, "since the neljds of a group are generally

determined through discussion or use of surveys or
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questionnaires" (Croft 1979 :66), the researcher conducted

two surveys. '!'he researcher surveyed thirty-four of thirty-

five superintendents of school districts in the province

as to their district's policy with regard to: parent educa

tion and Inv~lvement, information on programs and practices

dealing with parent education that had been tried or were

currently being used within their respective districts,

and their personal cOlM\ents with regard to the subject: of

parent education.

Thirdly, a survey instrument was constructed and

administered to a sample population of k.indergarten teachers

in the province.

Fourthly, a series of interviews was conducted among

the various agencies (e.g., Department of Health, Department

of Social Services) involved in the care and education of

the young child, to ascertain the extent of provision of

parent education programs in the province.

Based on the data accumulated from all four sources,

an in-service program for parents of pre-kindergarten

students was developed. A detailed report concerning the

procedures used in structurlng the parent in-service pro-

gram (Le., the criteria for its development, the selection

of its content, and the compilation of the program handbook)

is contained in Chapter Five.

The remainder of this chapter will deal specifically

with the nature of the problem, the populations to which
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the surveys were administered, the developnlent of the

survey instruments, the methods and procedures undertaken

during data collection, and the data analysis, gi,ren the

information collected.

The Problem

The problem as posed by the study had two distinct

dimensions:

1. To assess the need for an in-service program for

parents of pre-kindergarten children in the province of

Newfoundland and Labrador.

2. To develop an in-service program for parents of

pre-kindergarten children in the province of Newfoundland

and Labrador.

The investigation of the main problem through the

medium of the survey questionnaire required the researcher

to state a number of specific research questions or Bub-

problems, firl'lt of all to support the need for such .m 1n-

service program, and secondly, to clearly delineate the

program content and format.

Sub-Problems

In the determina~ion of need, the researcher felt it

necessary to explore current involvement in parent educa-

tion by school boards I individual Bchool~, and individual

teachers in the province. The level of concern for the

provision of parent education programs was also

I
!
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investigated.

As the review of related literature suggested that

a disadvantaged socio-economic envlronment had detrimental

effects upon children (Bloom, Davis, and Hess 1965;

Davidson 1950; Deutsch 1963: Douglas 1964; l:raser 1971:

Hess and Shipman 1965; Hill and Rowe 1983; Mastropietro

1980; Passow 1970; Taylor 197.6), it was necessary to assess

the educational, economic, and occupational characteristics

of parents served by the respondents in th.a study,

particularly since research demonstrated that positive

and lasting effects could be achieved by parent education

with parents and children from dis3.dvantaged environments

(Bronfenbrenner 197~).

Kindergarten teachers' perceplions of current levels

of parental involvement and awarenesf., of pa..:ents' ability

to be effective teachers of their own children, and of

the value of a program designed to aid parents in that

task were also explored.

Similarly, in order to determine the content and

format of the in-service program, kindergarten teachers'

perceptions as to effe~tive techniques and approaches to

be used with parents were examined. Teachers also expressed

their opinions as to the appropriateness of a workshop

format in educating parents and a handbook as a delivery

mode for the information kindergarten teachers would need

in developing. their in-service programs. ThllS, the .follcwing
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sub-problems were posed. The parameters established to

determine the need for and design of the program follow each

sub-problem.

SchoOl District policy Regarding Parent Education

1. What are the policies and programs of school dis
tricts in the province with regard to parent
involvement and parent education?

A large number of respondents, that is, over 7St,

indicating a lack of policy and provision of program in the

area of parent education will substantiate the need for such

a program--as well as the need for policy development

throughout the province.

Current Parent Involvement

2. What is the extent of Parent-Teacher Associations
and other parent-teacher groups in the province?

A large number of respondents, that is, over 75%,

indicating a lack of parent-teacher groups will indicate

support of the idea of increased parental involvement

through parent education.

3. What are the aims and objectives of parent-teacher
groups in the province?

A large number of respondents, that is, over 75%.

indicating aims and objectives. unrelated to increasing

parent involvement and to providing parent education ser-

vices ....ill suggest the need for the program proposed.

4. What parental involvement activities are currently
characteristic of the schools in the province?
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Respondents shOWing a narrow range of parental

involvement. activities (that is, over 75\ of respondents

indicating four Activities or less as being characteristic

of their school's program) will indicate a need for addi-

tional approaches to parent involvement such as a parent

education program. As well, a large nwnber of respondents,

that is, over 75\. indicating that their parent involvement

activities were of low educative value for parents (e.g.,

open house/parent visitation, informal chats, school or

class newsletters, phone contact) will further support the

need for the program.

Socio-Economic Characteristics of Parents

S. What are the educational, economic, and occupa
tional characteristics of the parent population
served by the teachers involved in the study?

Characteristics of the parent population are indica

tive of the level of advantage or disadvantage of the home

learning enviroIUllents of children. A parent population

characterized by low levels of educational achievement

(that is, over 75% of parents being categorized as educated

to uneducated), high unemployment (that is, over 75\ of

communi ties being characterized as having more than 20\ of

parents unemployed and/or receiving social assistance), and

low status occupational levels (that is, over 75\ of parents

ranging from mainly skilled/semi-skilled to largely non

professionall will suggest a need .for support servi;:es such

as parent education programs.
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Parent.al Awareness

6. What has been kindergarten teachers I experience
regarding parental awareness of:

(al kindergarten goals and objectives?

(b) kindergarten program and curriculum?

(el early childhood developmental levels?

(dl appropriate early childhood experiences?

(el ways of aiding pre-kindergarten children's
development at home'1

(f) resources available to parents to aid in
parenting?

(9) the importance of good home and sd:nol
communications?

Respondents indicating over 75% of parents as being

moderately aware to totally unaware of the individual areas

listed from 6 (al to (q) will demonstrate a need fl')r

increased parental awareness through a parent education

program. In addition, such responses have implications for

the development of the in-service program.

Parent Effectiveness in Fostering Pre-Kindergarten Readiness

7. What are the attitudes of kindergarten teachers in
the province with regard to parents' effectiveness
as teachers of their pre-kindergarten children?

The need for a program designed to in-service parents

will be supported by the beli~f of teachers that parents

can, indeed, be effective teachers of their pra-kindergarten

children. A large number of respondents, that is, over 751,

indicating that parents can be effective teachers will be

sufficient to recognize the value of such a program.
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8. What have been the observations of kinderqarten
teachers in the province with reqard to parent
involvement in fostering pre-kindergarten readi
ness?

A large number of respondents, that is, over 15\,

indicating a lack of parent involvement in fost.arinq pre

kindergarten readiness will suggest the need for a parent.

education program designed to aid parents in this task.

9. What are the perceptions of teachers with regard A:.o
parents being helped to improve their competence as
parents and teachers of their own pre-kindergarten
children?

In order to justify the development of a parent in

service program, the potential for positive change must

exist. Over 75% of respcondents indicating that parents

can be helped t ...· improve their competence as parents and

teachers of their own pre-kindergarten children will

endorse the concert of a parent education program aimed at

that objective.

Current Parent Education Programs and Techniques

10. What is the current level of provision of parent
education techniques and programs by teachers in
the province for parents of pre-kindergarten
children?

Over 75% of respondents indicating a lack of parent

education services in the proyince will justify the need

for the proposed program.

11. What haa been the past experience of kindergarten
teachers in the province with regard to their
utilization of parent education programs and/or
specific educational techniques with \a) parents of
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pre-kindergarten children and (b) the parents of
children of other ages?

A large number of respondents, that is, over 75%,

indicating a lack of previous knowledge of and experience

with provision of pare1'.t educatio" program,] and techniques

will suggest that it is a relatively new phenomenon and

that there exists a need for such programs to be developed

as a resource base for teachers attempting to provide 10

.service for parents.

12. What is the origin of initiation of current parent
education techniques and programs in the province?

Respondents (greater than 75%) indicating that a

large number of programs were initiated by lnd1-,idual

teachers will demonstrate that the in-servicing of parents

is not a widespread activit.y supported by school or dis

trict. policy; rather it. is, for the most part., a series of

act.ivit.ies or programs set up on an~ basis by

individual teachers without. specific administrative direc-

tion.

The lack of consistent. policy and progranuning

throughout the province will suggest that a program needs

t.o be developed which reflects the concerns of this broad

population base of kindergar~en teachers.

13. What are the characteristics of the parent educa
tion programs and techniques offered to parents by
kindergarten teachers in the province?

The need for the development of a parent in-service
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program '01111 be further supported based on a large per-

cel,tage, that is, over 75%, of respondents indicating that

thelr parent programs or techniques served a function other

than educating parents about goals, objectives, stages of

development. Rather:, they were designed to gather informa

tion through registration procedures, to allow assessment

to take place, to orient the child.

14. What 1s the level of response by parents to· the
current parent education programs and techniques
utilized by kinderqarten teachers 1n the province?

Over 75% of respondents characterizing parents as

being extremely positive to positive will indicate strong

parental support of such programs. Further. it '01111

demonstrate that not only kindergarten teachers but parents

recognize the necessity and value of such programs.

15. What are the formal and informal observations of
kindergarten teachers in the province as to the
results of their parent programs on (a) parents;
(hi children; and (c) inter-personal relationships
with parents?

The need and value of a program such as the proposed

in-service program for parents of pre-kindergarten children

will be supported by a large number of respondents, that

is, over 75%, indicating their programs to be beneficial in

each of the three cal:\gories described in sub-prOblem

fifteen.

Proposed Parent Education Proqram

16. What is the current level of concern of kindergarten
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teachers in the province for increased parent
education and involvement in relation to the total
kindergarten program and school situation?

A large number of respondents, that is, over 75%, who

indicate a range of opinion from moderate to greatly oon-

earned will demonstrate the desire of kindergarten teachers

in the province to have such a program. Since the provision

of a parent education program is being compared to all

other facets of the kindergarten curriculum, it will also.

establish the priority kindergarten teachers place on the

development of such a program 1n relation to all other

needs they have as teachers of kindergarten.

11. What are the opinions of kindergarten teachers as
to an in-service session (workshop) being an
effective means of helping parents improve thei..
ability to teach their own pre-kindergarten
children?

OVer 75% of respondents indicating a positive view

point will support the need for the development of such a

program.

18. What are the perceptions of kindergarten teachers
with regard to the usefulness of knowing how to
conduct in-service with parents of pre-kindergarten
children?

A large number of respondents, that is ~over 75%.

indicating the importance of knowing how to conduct in

service will atrongly suggest the need to develop such a

program.

19. What are the feelings of kindergarten teachers in
the province regarding the perceived value and
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effect of the development and implementation of a
parent in-service program?

It 1s important to determine the perceived worth and

value of such a program for the teacher. the parent, and

the child.

Value for the teacher will be established by over 75%

of respondents indicating that such a program will (al save

time; (hI be a resource to further develop; or Ie) other.

Value or possible effectiveness of the program for

parents will be supported by a large number, that is, over

75%, of respondents answering in a pasitiv'El manner regard-

Ing the program's potential for (a) improved parent

understanding of the school program and its objectives;

(b) improved parent-teacher relationship!;;; and (c) increased

variety, quality, and quantity of home help for kinder··

garten children.

Similarly, value or perceived effectiveness for

children will be substantiated by a large proportion,

that is, over 75%, of respondents indicating that there

will be (a) significant improvement in the readiness of

pre-kindergarten children; (b) more successful kindergarten

students; (cl improved social and emotional adjustment of

st\ldentsl (dl improved parent-child relationships.

20. What are kindergarten teachers' opinions regarding
the usefulness of a teachers' handbook in outlining
the process for implementing the proposed in
serv1.ce program?

A large percentage, that is, over 75%, of respondents
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giving a positive response w111 sugg,;st that the handbook

15 an appropriate, effective, and acceptable medium through

which information may be cO'lveyed concerning the in-service

program.

21. What are kindergarten. teachers' opinions concerning
the reasons for the handbook's usefulness?

A re~ponse by over 75\ of respondents showing that a

handbook will (a) provide planning and organization,

(b) provide a series of ideas to adapt, (e) suggest

resources. and (d) other, will indicate that kindergarten

teachers see value in having a resource such as a handbook.

22. What are the perceptions of kindergarten teachers
in the province as to the expected le....e1 of parental
involvement in the proposed in-service program?

Over 75% of respondents suggesting paren'·S would

attend such a program will infer parents' acceptance and

recognition of the value of the proposed program.

23. What are the opinions of kindergarten teachers as
to the reasons for the lack of participation by
some parents in the proposed program?

Although the response to this part.icular sub-problem

does not support need, information contributed by

respondents will aid the researcher in the dtlvelopment of

the program, as there will be an attempt to make positive

suggestions to deal with some of these difficulties and

thus hopefully increase parent participation. A reason

being listed by more than 75\ of respondents will be
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24. What are the feelings of kindergarten teachers as
to the attltude of school adJninistrators to the
provls1.on of parent in-service programs by kinder
garten teachers?

Essential to the successful implementation of any

program in the school system is the recognition of its

value and the support it receives from the school adminis

tration dur!.ng its implementation. It 1s important, then,

to assess the likelihood of that occurring w1th the

proposed proqrllm. Over 75i of respondents indicating that

school administrators will encourage and support the

;i.mplementation of such a proqram will demonstrate a recogni

tion of its value by school administrators.

25. What are the perceptions of kindergarten teachers
reqarding the reasons school administrators would
not support such a program?

The response to this sub··problem is a1med at the

developmental phase of the program. It is hoped that the

researcher will be able to abstract the suggested causes

for the lack of support which may occur and thus will be

able to provide kindergarten teachers .....ith strategies for

dealing with these particular problems. Reasons being

listed by more than 75\ of respondents will be considered

of particular importance.

26. What are the opinions of kindergarten teachers
re.,..;arding the most effective and least effective
techniques and approaches to be utilized in the
proposed in-service program?

I"
i
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Effectiveness or lack of effectiveness of a technique

will be established by 75' or more of kindergarten teachers

responding to the quest.ion and indicat.ing that the

particular techn;ique ;is most effective to effective or

somewhat effective to least effective. Those techniques

receiving the highest responses on both the least and most

effective categories by kindergarten teachers will be

ranked in order of preference. This information is

significant to t.he development of the program, as it

delineates the k.inds of <:.pproaches preferred and seen to

be effective by kindergarten teachers.

27. What are the recommendations of kindergarten
teachers 1n the province regardi.ng the areas of
content which they feel should be included in an
in-service program for parents of pre-kindergarten
children?

In developing the parent in-service program, it is

extremely important to have direction as to the tlreas which

are, in the opinion of kindergarten teachers, important to

include. Responses of teachers will a:i.d in the development

of guidelines by which content will be selected fer the

program. Although the researcher will attempt to respond

to all recollU'llendat:1.ons concerning content, a large per

centa9"~, that is, over 75\, of kindergarten teachers

indicating the importance of' a particu1ar content :1.tem will

be considered indicative of the emphasis respondents feel

certain content items in the program should have, and thus

they will become the focus for the program.
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28. What have been the reasons for lack of response by
parents to kindergarten teachers' attempts to
utilize parent: education techniques and programs?

In planning a parent in-service program, it is

essential to determine some of the reasons why such

attempts were seemingly ineffective. Thus. the researcher

will attempt to suggest strategies to circumvent some of

the difficulties encountered by teachers and hopefully

encourage greater parent participation. Over 75% of

respondents indicating a particular reason will suqgest

that it 1s of particular concern.

29. What were the problems encountered by kindergarten
teachers in their attempts to provide parents with
an education program?

Essential to the development of a program designed

to educate parents is an awareness of the types of problems

encountered by kindergarten teachers in the1r attempts to

conduct such a program. The researcher will attempt, in

the course of deli.neating the progr~, to deal w1th the

problems encountered by teachers. A level of importance of

a part1cular problem will be established by more than 75%

of respondents indicating they found it to be a difficulty

while attempting to implement a program for parents.

30. What are the opinions of kindergarten teachers in
the province regarding the appropriate timing of
the proposed parent in-service program?

A large number of respondent~, that is, over· 75%.

designating a particular time-- (a) before the child comes to
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school; (hi after the child starts school: (c) combination

of (a) and (bl; or (dl other--will cause that specific

time to be considered most appropriate in t.erms of the

suggested timing of the program.

Similarly, those respondents indicating, to a great

extent, that is, over 75%, their preference for (al morning

or afternoon or evening' and (b) weekday or weekend, will

cause the particular categories of their choice to be of

primary importance.

31. What are the reactions of kindergarten teachers in
the province to critiquing and/or piloting the
proposed in-service program?

This sub-problem will provide information as to the

relative degree of comfort kindergarten teachers have with

regard to the task of critiquing or piloting; a large

numbe-r of respondents, that ls, over 75\, indicating they

would be willing to perform these tasks will be considered

indicative of the relative degree of acceptance of kinder-

garten teachers of involvement in such a program.

32. What are the additional areas of concern of kinder
garten teachers in the province regarding the
kindergarten program?

This research question has been structured in an

open-ended fashion so as to .permit kindergarten teachers to

include any area of concern which may not have been dealt

with in the survey. It is also an attempt by the researcher

to determine other areas of concern or difftculty which may
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impinqe upon the effective implementation of the proposed

program. seventy-five percent or" IIlOre of respondents

indicating the same specific difficulty will cause it to be

considered a major concern of teacher respondents.

'rho sample

The establistunent of need for an in-service program

for parents of pre-kinderqarten children and the subsequent

development of such a proqram required the ralilearcher to

undertake a province-wide study of two distinct populations:

distri=t superintendents Ilnd kindergarten t.eachers.

TO construct the initial list of individuals to be

included in each sample population, the "D.t:rectory of New

foundland and Labrador School:s. 1983-84 (Division of School

Services 1984) was consulted. This document listed all

school districts, district superintendenta, school prin-

cipals, schools, school qrade ranges, and the partial

addresses of all school districts and their respective

schools in the province.

6ample One: District Superintendents

Baser on information obtained from the Directory of

Newfdundland llnd Labrador Schools. 1983-84 (Division of

School Services 1984). the resea:07cher was able to determine

that the total district superintendent popUlation consisted

of thirty-five individuals. No attempt was lIlade to

randomize this population, since it was important to the
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assessment of need for t.he proposed proqram that the

existing level of policy development and actual proqram

implementation of parent involvement/parent education

programs at district levels throughout the province be

ascertained.

As the resear.cher consulted extensively with

personnel employed by one of the thirty-five school dis

tricts during the preparation of the needs assessment

instrument and the field testing of specific techniques

to be included in the proposed in-service program, that

district was excluded from the study.

Thus, thirty-four district superintendents comprised

Sample. One of the investigation. This population repre

sented the Integrated, Roman catholic, Pentecostal, and

Seventh Day Adventist denominations and was province-wide

in geographic scope.

sample Two: Kindersarten Teachers

Initially the researcher had hoped to survey all

teachers in the province involved in the teaching of

kindergarten; however, it was difficult to obtain a

consistent and accurate account of the numbers of people

involved, due to the statistical reporting procedures

utilized by the Department of Education and Statistics
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The researcher !iUbsequently decided that "a representa-

tlve sample or group approximatinq the characteristics of

the total population relevant to the research in question"

(Kerl1nqer 1973 :119) 'Would be selected. Thus, the sample

population of kindergarten teachers would consist of one

kindergarten teacher for each school in thirty-four of

thirty-five school districts 1n the province. Although

randomization of the sample was not attempted, as only one

survey was sent to each school and a number of schools had

more than one kindergarten teacher, there was a small

degree of randomization in specific instances.

rn constructing Sample Two. the lH.rectory of New-

foundland Al'ld Labrador Schools. 1983-84 (DiVision of School

2DJ.Vision of School Services 11984) lists the number
of schools offering kindergarten as being 423 for the school
year 19S4-85, however, II document entitled -Full-Time School
Staff Elementary and Secondary Public DND canada Educators
by Provine ial Teaching Level by Sex, Survey Year and
Grade (s) Taught for the School Year 1984-85- (1985) supplied
by SChool Services, Department of Education, lists 223
people as teaching kindergarten, 45 as teaching J{, 1, and
43 as teaching X, 1, 2, for a total of 311. It liOuld seem
that if 423 schools offer ~;l.ndergarten then there would be
at least one teacher per sc-!'.ool: hence the inconsistency.
The difficulty in obtain in", an accurate number for
individuals teaching kindergarten was further explained by
Andrews (1985), statistician with the Department of Educa
tion, when she commented that there is not a clear-cut
definition of kindergarten t<!ilchers in statistical repcrt
ing, since some teachers teach kindergarten only, others
teach kindergarten and some primary grades, still others
teach kindergarten and different subject areas (French,
Math, etc.l. Such diversity in job situation presents
difficulty in categorization and eventually in enumeration
of the individuals actually teaching kindergarten.
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Services 1984) was consulted. As tllis directory listed

information based on the previous school year. the

researcher wished to obtain more current information

regarding the number of schools offering a kindergarten

program. 'rhe Newfoundland Teachers' Association was subse

quently contacted fo"r the 1984-85 school mailing list,

which provides a list of schools as well as current and

detailed addresses for all schools in the province receiv

ing conununications from the Association. The researcher

felt the specificity of this information would also help

to ensure a greater possibilit.y of receipt and return of

surveys.

The lists of schools composed from the Directory of

Newfoundland and Labrador SChools. 1983-84 (Division of

School Services 1984) and the Newfoundland Teachers'

Assoc:iation mailing list (1984) were cross-referenced to

obtain a total sample of 424 schools to which surveys were

mailed. The sample population consisted of 234 potential

respondents from Integrated districts, 141 from the Roman

Catholic districts, 40 from the Pentecostal district, 6

from the Seventh Day Advent.ist. dist.rict, and 3 others which

could not be allocated t.o a school district as they were

obtained from the NewfoundlaJ:ld Teachers I Association mailing

list (1984) and designation by school district was not

indicated.
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I-nstrumentation

As tho datormlnatlon of need for the proposed progralll

was to be based on the opinions of the two dlatl..nct:. popula

tions (i.e., district:. superintendents of schools and

kindergarten teachers). it was necessary to develop methods

of information retrieval appropriate for each qroup.

The mode utilized in the first survey consisted of a

letter (Appendix A) to each district superintendent in

thirty-four of the thirty-five school districts in the

province. It requested the following information:

(1) district policy regarding parent. education and involve

ment; (2) information on pr09'ra.JJ.S or practices dealing "11th

parent education which have been tried or are currently

beinq used within each district I and (3) the personal

cOIlllIlents of the district superintendent on the subject of

parent education and involvement.

The second survey instrument was a questionnaire,

which was developed in two stages.

First, based on a preliminary review of related

literature, the needs assessment furmat entitled "Kinder

garten Handbook Needs Assessment· (Appendix £1 was con

structed. It WAS comprised of a personal data section

and twenty-five questionnaire items. It WAS submitted to

the researcher' s supervising committee and to a panel of

four kindergarten teachers for content analys1!,. comment.

and suggested l:6vision.
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In consideration of the reaction received, the

researcher undertook a more specific review of the litera

ture pertaining to studies employing survey methodoloqy,

1n particular studies done by Bruinsma (1978), eyster,

Clift, and Battle (1979), Elder (1954) I the Provincial

Kindergarten Committee (1981), and Sharp (1975). Subse

quently I a second revised needs assessment format entitled

"Parent In-Service Program: Needs Assessment" (Appendix E)

was devised. The revised survey instrument w, s reviewed by

the thesis supervising committee and found to be satis

factory for the purposes of the study.

The "Parent In-Service Program: Needs AElsessment N

questionnaire was arranged in five sections: (1) intro

duction: (2) sample data; (3) community profile; (4) assess

ment of need, and (5) nature of the program. It utilized

a total of thirty-four questions of varied types (e.g.,

closed, open-ended, multiple choice, and Likert-type scales).

At the request of one school district participating

in th.~ study, an alternate introductory form of the "Parent

In-Set:vice Program: NeedR Assessment" was developed,

eliminating references to respondents' name, address, age,

selt. phone nUrnbe~, school r. me, address, and phone number.

A copy of its format is inc~uded in Appendix E.

"Methods and 'procedures

During the month of OCtobe~, 1984, a letter (AppendiX

A) was sent to district superintendents in thirty-four of



253

the thirty-five school districts in the province. The

letter served a twofold purpose. Firstly, it requested

permission to administer the assessment instrument to a

sample of kindergarten teachers within their respective

school districts. secondly, it acted as a survey instru

ment, requesting of the superintendents information

regarding district policy on parent education and involve

ment, information on programs or practices dealing with

parent education that had been t.ried or were currently

being used in their districts, and their personal comments

regarding parent education and involvement. Accompanying

the letter were copies of the letter of request to

principals (Appendix el, the letter of request to kinder

garten teachers (Appendix OJ, a copy of the Parent In

Service Program: Needs Assessment (Appendix E), and the

District Superintendent's Letter of Permission (Appendix B).

By November 30, 1984, twenty-five district super-

intendents had responded to the researcher's request. Two

more responded by the end of January, 1985. As se',en

district superintendents had still not responded, a second

letter of request (Appendix A) to these district super-

intendents was issued. It outlined the nature of the

previous request and stressed .the need for a speedy reply.

As well, copies of all previous correspondence were

included in this letter.

All district super intendents had responded by
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lII.1d-Y.arch of 1985.

1\dmlnlatration of the Questionnaire

As the questionnaire could not be ...Ued until per

IIl1ssien to conduct the study was received from district

pupe.rintendent~1 the first malling of questionna.:Lres could

not take place until"mid-December of 1984. Subsequent

mailings of surveys took place as soon as permission was

received from all district superintendents. the final

group being nw.lled in March of 19B5.

A package of information consisting of a letter of

request to principals (Appendix C), letter of request to

kindergarten teachers (Appendix 01, and one copy of the

Parent In-Service Proqram: Needs AssesSlIIent (Appendix E)

wa s. forwarded to the school principals o~ all schools

offering a kinderga.rten program in each of the thirty-four

school districts in the study.

The principals were asked to have a kindergarten

teacher in their respective schools complete the ques

tionnaire by the expected date of return indicated and

then to place it in a pre-stamped, pre-addressed envelope

and return it to the researcher. Respondents were

encouraqed to telephone the researcher, collect, if they

encountered problema in comp~etinq the survoy.

By May, 1985, which was set as the deadline for the

study, 210 questionnaires had been returned, of wnich 204

were able to be used 1n the analysis. As 424 had been
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sent out, 204 represents a return ra.te of 48.11 percent.

Data AnalySl.s

The data generated by the survey <If district super

intendents of schools in relation to school. district

policy and programs related tc. parent education and involve

ment, and the information retrieved by the needs assessment

questi.onnaire completed by kindergarten teachers 1n the

province, were analyzed by the researcher. 'l'he findings

have been presented in tabular form. using descriptive

statistics such as range, frequency distributions, and

percentages.

Summary

Review of the literature related to parent education

substantial.ly demonstrated the need for such a program;

however, a significant number of sources utilized in the

documentation did not reflect a Newfoundland and Labrador

perspective. Thus, the researcher fclt it imperative to

veri.fy the need for a parant in-service education program

for the province in a significant manner. Hence, surveys

were developed to provide the relevant statistical 1nforma

tion necessary tc further justify the development of such a

program.

During the period from OCtober of 1984 to May of 1985,

the researcher conducted a province~wide survey among

district school superintendents and kindergarten teachers to
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such al; existing school district policy, current parent

involvement and parent education programminl}, ana the

soclo-econOlllic characteristics of parents were investigated,

as were the perceptions of what a parent education prog-ram

should include. The. findings of the study are described in

Chapter Four of this thesis.



CHAPTER IV

RESULTS OF THE STUDY

Introduction

This chapter presents the data col~ected from surveys

administered duri.ng the period October 1984 to May 1985 to

district superintendents and to kindergarten teachers in

the province. The discussion of the data emanating from

those surveys has been divided into seven main sections:

(1) Schoo~ Boal':"d Policy; (2) Current Parent Involvement;

(3) Socia-Economic Characteristics of Parents; (4) Parental

Awareness; (5) Parental Effectiveness in Fostering Pre-

Kindergarten Readiness; (6) Current Parent Education

Programs and Techniques; and (7) Proposed Parent In-,::ervice

Education Program. A description of characteristics of

the survey popUlations as well as a table summarizing the

distribution of teacher respondents by school district

precedes the analysis of data. The remainder of the

chapter contains the interpretation of the results of the

study, with a brief summary concluding the chapter.

Characteristics of the Survey Populations

District Superintendents

Sample One of the study consisted of thirty-four of

thirty-five district superintendents of school boards in

257
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the province of Newfoundland and Labrador. A1.~ thirty-four

superintenden.ts responded to the survey. A list of the

school boards represented by the survey popuLation is

contained in Table 1. The researcher observed that the

respondents were all male and represented the Integrated,

Roman Catholic, Pentecostal, and Seventh Day Adventist

denominational systems. The student populations of the

districts administered by superintendents ranged in size

from 344 to 20,091 (School Services Division 1984).

Kindergarten Teachers

The second sample population was derived from the

total population of kindergarten teachers in the province.

One teacher for each school in the province offering a

kindergarten program was selected. and the sample comprised

a total of 424 potential respondents.

A total of 210 individuals responded to the question

nai.re. with the results of 204 responses being selected for

analYl>is. 3 Schools of the Integrated. Pentecostal, and

Roman Catholic systems were represented by the survey

population, as no responses were received from kindergarten

teachers employed in Seventh Day Adventist schools. Table 1

indicates the distribution oi respondents by school district.

30ne s~rvey was returned as the respondent had moved
and had left no forwarding address. Two were returned
because the schools no longer had a kindergarten class.
One teacher worked in a joint service situati.on, 'Working at
both an Integrated and a Roman Catholic school, and thus
completed only one survey.. Two surveys were not completed
but were returned to the researcher without explanation.
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TABLE 1

DISTRIBUTION OF TEACHER RESPONDENTS BY SCHOOL DISTRICT

School District No. of No. of Returns as
Teachers Returns % of No.
Surveyed Received Surveyed

Integrated Districts
Avalon Consolidated 18 8 4.
Avalon North 30 13 43
Bay D I Espoir 11 6 55
Bay of Islands 12 3 25
Burin 13 7 5.
Burgeo 1 1 100
Cape Freels 6 • 67
Conception Bay South 5 5 100
Deer Lake 10 4 40
Exploits Valley 11 , 55
Green Bay 23 14 61
Labrador East • 5 5'
Labrador West 2 1 50
Notre Dame 10 5 50
Port aux Basques 10 5 50
Ramea 2 2 100
St. Barbe South 12 8 '7
Straits of Belle Isle 12 5 42
Terra Nova 23 13 57
Vlnlimd 14 6 43

Pentecostal District 40 18 .5

Roman ca~olic Districts , 3 50Bay St. George
Burin 12 7 58
Conception Bay center 6 5 83
conception Bay North 7 3 43
Ex:plo1ts-Whit~ Bay 12 7 58
Ferryland • 2 22
Gander-Bonavlsta-Connalgre 14 3 21
Humber-St. Barbe 18 8 44
Labrador 8 • 50
Placentia-St. Mary I s 13 8 62
Port au Port West 8 7 8a
St. John1a 28 11 3.

Seventh Day Adventlst District , 0 0

Other*' 3 3 100

.Total 424 210 50

Note: Other* refers to three respondents who could
not be allocated to a specific school district, as the
information was unavailable to the researcher.
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Further analysis of the kindergarten teacher

respondents indicates a primarily female population (see

Table 2), as 91.4% indicated they were female and 8.6' male.

TABLE 2

DISTRIBUTION OF TEACHER RESPONDENTS BY SEX

Possible Responses Number of Percentage
Respondents

Female 139 91.4

Male 13 8 .•

Total 152 100.00

Nil Response 52

The kindergarten teacher population ranged in age

from 19 to 58 years for females and from 30 to 49 years for

males, with 77.09% of respondents indicating they were

within an age range of 20 to 35 years (see Table 3): hence,

a relatively young teacher work force.

Table 4 indicates that a large number of teacher

respondents have achieved degree statues, as 68.09% of

respondents had acquired at least one degree. Of the 68.09%

achieving degree status, 54.79% held one degree only, 10.64%

held two degrees, and 2.66% held three degrees. Most

respondents (57.45%) held a B.A. (Ed.). Ten teachers ind1-

cated having a Master's degree, while there were a small
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TABLE 3

AGE DISTRIBUTION OF TEACHER RESPONDENTS

{Years}

Possible Responses

below 20

20-25

26-30

31-35

36-40

41-45

46-50

over 50

Total

Nil Response

Number of
Respondents

25

33

43

13

131

73

Percentage

.01

19.06

25.19

32.62

9.92

4.58

6.11

1.53

99.24
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TABLE 4

LEVELS OF TEACHER QUALIFICATION OF RESPONDENTS

(Degrees)

Possible Responses Number of Percentage
Respondents

Holding One Degree

B.A. • 2.13
B.A. (Ed.) 91 48.40
a.Ed. 3 1.60
B.Sc. • 2.13
H.Ed. 1 .53

Holding Two Degrees

B.A., B.A. (Ed.) 4.26
B.A., a.Ed. 4.26
B.A. lEd.), B.P.E. .53
B.A. (l::';d.), B.Sc. .53
B.A. (Ed.). M.Ed. 1.06

Holding More Than
Two Degrees

B.A., B.A. (Ed.). M.Ed. 1.60
B.A., B.Ed., M.Ed. .53
B.A., B.Sc. , M.Ed. .53

No Degree: Certificate
Only

2 1.06
5 2.66

17 9.04
31 16.49

Other 2.66

Total 188 100 .00

Nil Response 16
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number of teachers (29.25%) who had not achieved degree

status. Of the 29.251 who had not achieved degree status,

1.06\ were at certificate one, 2.66\ were at certificate

two, 9.04\ were at certificate three, and 16.49\ were at

certificate four.

Five teachers indicated qualifications other than

categories listed in Table 4.

The results of this portion of the survey are in

stark contrast to those of Sharp. who found that of the 406

kindergarten teachers ehe surveyed in the province, only

36.0\ held at least one degree, while 58.3% held no degree

at all. The results of the Sharp study are nearly the

reverse of the findings of the current investigation

(Sharp 1976).

Ind1cative, as well, IJf teacher qualification 1s the

certificate level which respondents have reached. Table 5

indicates 12.76\ of teachers are at certificate levels one

to three, while 87.23\ of respondents range from certificate

level four through to seven. As the level of teacher

remuneration is based on the certificate level achieved by

the teacher, the results indicate that 87.23\ of teachers

are being paid at or above the grade IV salary level. This

4 Five .teachers listed the following: one Associate
in Education, NSTC Certificate VI; one B.A. CEd.~, H.Ed.,
A.T.C.L. Music Diplomat one Ontario Permanent Primary
Specialist Certificate, Permanent Elementary Specialist
Certificate: one B.A. (Ed.), Graduate Diploma, H.Ed.; one
B.A., Diploma in Theology.
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figure doubles the figure obtained by Sharp in her study of

407 responding kindergarten teachers in 1976, where she

found that 43.4% of teachers were at certificate level IV

to VII.

TABLE 5

LEVELS OF TEACHER CERTIFICATION OF RESPONDENTS

possible Responses Number of Percentage.
Respondents

Level I 2 1.06

Level II 5 2.66

Level III 17 9.04

Level IV 63 33.51

Level V 75 39.89

Level VI ,. 9.57

Level VII • 4.26

Total ,.. 99.99

Nil Response 16

Initially, one of the major reasons for selecting

kindergarten teachers for the sample was their experience

teaching at the primary level. Table 6 demonstrates that

178 of the 204 teachers responding to the survey, or 87.25%.

had from 0 to over 25 years' experience teaching at the

primary level. This is in contrast to 40 respondents

indicating experience at the elementary level and only 11
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respondents indicating high school experience.

Although a large proportion o£ respondents indicated

having primary experience, Table 6 indicates that 78.09%

of them had lower levels of experience (0 to 15 years).

and only 21.91% had higher levels of experience (16 to over

25 years).

Analysis of the teaching assignments of the survey

population presents some interesting information. Table 7

shows that 48.15% of respondents taught only kindergarten,

while 47.62% were teaching kindergarten in addition to other

grades or certain subjects at particular grade levels. 5

Eight respondents ind·icated they were not teaching

kindergarten, and although one respondent confirmed that he

was a principal, it appeared that five of the eight may also

have been school principals. Two of the eight teachers

indicated that they were kindergarten teachers but that they

did not have any kindergarten students registered that year.

In all cases, the researcher felt that the responses of the

eight individuals were indicative of their particular

school's philosophy concerning parent education and

SThe category of Other included such combinations as:
teaching kindergarten and being principal; teaching kinder
garten and teaching TMR (Trainable Mentally Retarded chil
dren) or special Education classes or remedial or French
(grades IV to VII) or music (grades I to VI) or physical
education; or teaching kindergarten and operating a learning
center or library. The most extreme case described con
cerned a teacher who indicated she was teaching kindergarten
and subjects in grades IV, VI, VII, and IX and at levels I,
II, and III in the reorganized high school program.
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TABLE 6

YEARS OF TEACHING EXPERIENCE OF RESPONDENTS

Possible Responses Number of Percentage
Respondents

Primary

O-S 4. 25.84
6-10 4S 25.28

11-15 48 26.97
16-20 22 12.36
21-25 9 5.06
over 25 8 4.49

Total 178 100 .00

Nil Response 2.

Blemen: ,ary

O-S 2. 65.00
6-10 10 25.00

11-15 3 7.50
16-20 0
21-25 1 2.50
over 25 0

Total 40 100.00

Nil Response 164

High Scho'Jl

O-S 8 72.73
6-10 1 9.10

11-15 0
16-20 1 9.10
21-25 0
over 25 1 9.10

Total 11 100 .03

Nil' Response 193
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involvement, and thus they were included as part of the

survey popul.ation, even though they ",,-ere not kindergarten

teachers as per the definition accepted in Chapter One.

TABLE 7

TEACHING ASSIGNMENTS OF RESPONDENTS

Possible Responses Number of Percentage
Respondents

Kindergarten 91 48.15

Ki.ndergarten
and Other
Primary Grades 55 29.10

Kindergarten
and Other
Elementary Grades 4.23

Kindergarten
and Other 27 14.29

Not Teaching
Kindergarten 4.23

Total 189 100.00

Ni.1. Response 15

Table 8 reveals that only a small proportion of

kindergarten teachers (19.54%) responding to the survey

taught in schools with a population range of 0 to 50 stu-

dents. The majority of teachers (80.46" taught in rnedium-

sized or large schools with student populations ranging

from 51. to over 150 students. The 1.argest single category

of response (43.10%) was that of teachers working in large
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schools. The schools of respondents to the survey ranged

in student population size from 5 to over 800 children.

TABLE 8

SIZE OF RESPONDENTS' SCHOOLS BY STUDENT POPULATION

Possible Responses Number of Percentage
Respondents

Small School
(0-50 students) 3. 19.54

!,jedium-Sized School
(51-150 students) 65 37.36

Large School
(over 150 students) 75 43.10

Total 17. 100.00

Nil Response 30

A large proportion of teachers (51.83%) responding to

the survey taught in elementary schools "ith grade ranges of

kindergarten to grade six (K-VI) and kindergarten to grade

seven (K-VII). Few teachers (lO.47i), however, taught in

primary schools. A number of teachers (11.52%) taught in

all-grade schools. A small percentage (2.62\) worked in

schools with grade ranges other than those contained in

Table 9.

In summary, then, the survey populations consisted

of two groups: district superi.ntendents and kindergarten

teachers.
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TABLE 9

GRADE RANGE OF TEACHER RESPONDEN'l'S' SCHOOLS

Possible Responses Number of Percentage
Respondents

K-I 2 1.05

K-II 3 1.57

K-III 15 7.85
K-IV 4 2.09

K-V 5 2.62
K-VI 79 41.36
K-VII 20 10.47

K-VIII 13 6.81

K-IX 19 9.95

K-X 3 1.57

K-XI I .52

K-Xn 22 11.52

Other 5 2.62

Total 191 100.00

Nil Response 13
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Group One consist-.ed of thirty-four all-male district

superintendents of Bchool boards in the province of Newfound

land and Labrador, representing the Integrated, Pentecostal,

Roman Catholic, and Seventh Day Adventist denominations.

One hundred percent of those district superintendents sur

veyed responded.

Group TWo was comprised of 204 kindergarten teachers,

representing 48.11% of the sample population of 424. The

respondents as a group represented the Integrated, Pente-

costal, and Roman Catholic denominations, as no responses

were received from teachers teaching in Seventh Day

Adventist schoo1s {see Table 1).

Kindergarten teachers responding to the survey formed

a primarily young. female population, with 91.4% (see

Table 1) indicating their sex as being female and 77.09%

(see Table 3) indicating they were between the ages of 20

and 35. A wide geographic area was represented, as

responses were received from all but one district surveyed

(see Table 1).

A large proportion of respondents, that is, 66.09%

(see Table 4), had at least one degree, while 87.23% of

teachers (see Table 5) were at certificate level four or

higher. Over .87\ (see Table 6) indicated teaching experi

ence at the primary level; however, 78.09% indicated low

levels of experience (0 to 15 years).

A great number of teachers, that is, 80.46% (see
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Table 8) taught in medium-sized or large schools, with

51.83% (see Table 9) teaching in schools with a kindergarten

to elementary grade range.

Teachers described a variety of job situations, with

48.15% (see Table 7) indicating they taught only kinder

garten and 47.62% showing that they taught kindergarten and

had other teaching responsibilities as welL A small number

of respondents, that is, 4.23%, indicated they were not

teaching kindergarten at all. Their responses were

included, however, because they were seen to be representa

tive of their school' 5 approach to parent education and

involvement.

Analysis of the Data

This section of the chapter is concerned with the

analysis of data retrieved from the survey questionnaire

pertaining to the assessment of need and development of

program. It has been divided into seven main sections.

Information gleaned from the study of responses served to

determine the need for the proposed program of parent

education and subsequently directed the development of

the program. The seven main sections were as follows:

(1) School District po1icy Regarding parent Education:

(2) Current Parent Involvement: (3) Socio-Economic Charac

teristics of Parents: (4) Parental Awareness; (5) Parent

Effectiveness in Fostering Pre-Kindergarten Readiness:

(6) Current Parent Education Programs and Techniques;
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(7) proposed Parent Education Program.

School District policy Regarding Parent Education

In ascertaining the level of policy development in

school districts throughout the province and in determining

the kinds of programs being carried out, district super

intendents were asked to provide the researcher with

information regarding the district I s policy on parent

-ducation and involvement, to provide information on pro

grams and practices dealing with parent education that were

currently in use or had been tried, and to state their

personal comments regarding the subject.

Initially I the researcher hypothesized that over 75%

of respondenta indicating a lack of policy and provision

of program in the area of parent education would substantiate

the need for such a program. as well as the need for policy

development throughout the province.

Analysis of the responses of district superintendents

indicates a need for the formulation of policy at the

district level and the development of a parent in-service

education program for parents of pre-kindergarten children.

This conclusion is supported by Table 10, which indicates

only 8.82% of districts surveyed had a written pol.icy

concerning parent education and involvement. and thus 91.18%

were without any policy. Copies of statements submitted by

district super intendents are contained in Appendix F..
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TABLE 10

DISTRIBUTION OF DISTRICT SUPERINTENDENTS INDICATING WRITTEN
POLICY ON PARENT EDUCATION AND INVOLVEMENT

possible
Responses

Integrated
District
Superintendents

Pentecostal
District
Superintendents

Roman Catholic
District
Superintendents

Seventh Day
.J\dventist
District
Superintendent

Total

Nil Response

Numbe:t of
Superintendents
surveyed

20

12

34

Number of
superintendents
Indicating
Policy

Returns
as % of
Number
Surveyed

10.00

100.00

0.00

0.00

8.82

Similarly, Table 11 shows that only 23.53% of district

superintendents indicated that schools within their district

were utilizing parent educat:ion programs or techniques.

COnsequently. 76.47% of district superintendents either

failed to rep?rt activities within their district or had

schools which were totally inactive 1n t.he realm of parent

education.

Five district superintendents provided descriptions
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regarding parent education programming within schools in

their respective districts. Copies of these descriptions

are contained in Appendix G.

TABLE 11

DISTRIBUTION OF DISTRICT SUPERINTENDENTS INDICATING USE OF
PARENT EDUCATION PROGRAMS OR PRACTICES BY

SCHOOLS WITHIN THEIR DISTRICTS

Possible
Responses

Integrated
District
Superintendents

Pentecostal
District
Superintendent

Roman Catholic
District
Superintendents

Seventh Day
Adventist
District
Superintendent

Total

Nil Response

Number of
Superintendents
Surveyed

20

12

34

Number of
Superintendents
Indicating
Programs

Returns
as , of
Number
Surveyed

15.00

100 .00

25.00

100 .00

23.53

Further, Table 12 indicates that one district super

intendent, or only 2.94% of the sample of district super

intendents, chose to make a pe:r.sonal statement demonstrating

concern and support for the concept of parent education. It
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is difficult to determine whether the remainder did not

support the notion of edu"ating parents, were unfamiliar

with the concept, or simply did not choose to respond to

the question. A copy of the comment made by the district

superintendent is contained in Appendix H.

TABLE 1.,(

DISTRIBUTION OF DISTRICT SUPERINTENDENTS MAKING PERSONAL
STATEMENTS CONCERNING PARENT EDUCATION PROGRAMS

Possible
Responses

Integrated
District
Superintendents

Pentecostal
District
Superintendent

Roman Cath<.>lic
District
superintendents

Seventh Day
Adventist
District
Superintendent

Total

Nil Response

Number of
Superintendents
surveyed

20

12

34

Number of
Superintendents
Making Personal
statements

Returns
as , of
Number
Surveyed

5.00

0.00

0.00

0.00

2.54

Current Parent Involvement

OVer 75\ of respondents indicating a lack of parent

teacher groups in the province would have supported the
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idea of increased parental involvement through parent

education. Table 13, however, demonstrates that only 58.50%

of teachers stated that currently such groups are not

operating in their communities. As only 41.50\ of teachers'

responses indicatel\ access to such groups, it might be con

cluded that the need eXists for the formation of such groups

in fairly specific areas of th~ province.

TABLE 13

DISTRIBUTION OF TEACHER RESPONDENTS INDICATING PRESENCE OF
A PARENT-TEACHER ASSOCIATION OR OTHER

PARENT-TEACH::R GROUP

possible Responses

Yes

Ne

Total

Nil Response

Number of
Respondents

83

117

200

Percentage

41.50

58.50

:;'00.00

An examination of Table 14 demonstrates that no

particular objective of parent-teacher groups achieved a

level of substantial response; however, the objective of

"providing a close link between home and school" was .. 10ted

by the majority, or 64.71%, of respondents. The objective

receiving the second largest number of responses was "to

raise funds." It was chosen by 56.47% of respondents. The
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TABLE 14

TEACHER RESPONDENTS' PERCEPTIONS OF OBJECTIVES
OF PARENT-TEACHER GROUPS

Possible ResponseS'

To Provide a Close Link
Between Horne and School

To Give Parents and
Teachers a Better Under
standing of Each Other' s
Problems

To Raise Funds

To Inform Parents of the
School's Teaching Methods
and Educational
Philosophy

Other·

Total Responding*'"

Nil Response

Frequency of Response Percentage

55 64.71

42 49.41

48 56.47

30 35.29

4.71

85

11'
Note; Other* refers to groups formed to have new

schools constructed or to improve school safety, etc.

Note: Total Responding·* indicates total number who
answered the specific research question concerning objec
tives of parent-teacher groups. As several respondents
chose more than one objective, totals of frequencies '''ill
not equal total responding nor will percentage totals be
100.
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objective of "informing parents of the school's teaching

methods and educational philosophy" received the lowest

number of responses (35.29%). Three teachers indicated

that their group had been formed to lobby for llnproved

school ':acilities (see Appendix I).

It would seem that based on the responses received,

parent-teacher groups serve primarily as communication

channels and as vehicles for raising funds. They do not,

except in specific instances, have educating the parent

population as their primary objective, since only 35.29%

of respondents made reference to that type of function for

their particular group. The inference is that currently

parent-teacher groups do not pro~Tide extensive or intensive

education programs for parents of pre-kindergarten children

or for parents with children of other ages.

The data provided by Table 15 fail to reach the level

determined by the researcher to substantiate need, as they

indicate that only 67.011 of respondents' schools have less

than four involvement activities a.vailable to parents. It

is noteworthy, however, that only 32.991 of schools were

reported as having more than four activities as part of

their parent involvement program. While the results do not

definitively s~pport the need for the development of the

proposed in-service program, they suggest that the potential

for expansion of parent involvement programs in the province

exists.
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TABLE 15

RANGE OF PARENTAL INVOLVEMENT ACTIVITIES IN
SCHOOLS OF TEACHER RESPONDENTS

Possible Responses Number of Percentage
Respondents

Schools Having Less
Than Four Parental
Involvement Activities 130 67.01

Schools Having More
Than Four Parental
Involvement Activities 6. 32.99

Total 19. 100.00

Nil Response 10

An assessment of Table 16, however, more clearly

points to the need for additional programming in the area

of parental involvement, particularly activities and pro

grams of an educational nature. This is pointed out by the

fact that the four activities receiVing the greatest

frequency of response are of a low educative value and,

well, are low parent contact activities in terms of actual

time involving teacher and parent. Open house or parent

visitation scored highest, with 88.24% of respondents

indicating it as the most frequently used parent involve

ment activity. Informal chats with parents (83.82%),

regular home phone contact by teacher (57.84%), and school

or class newsletters (48.04%) ranked second, third, and
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TABLE 16

CHARACTERISTICS OF PARENT INVOLVEMENT
IN SCHOOLS OF TEACHER RESPONDENTS

Possible Responses Frequency Percentage
of Response

Open Hause/Parent Visitation 180 88.24

School/Class Newsletters 98 48.04.

Parent Volunteers 74 36.27
Home Visits by Teacher 22 10.78

Regular Home Phone Contact
by Teacher 118 57.84

Informal Chats With Parents 171 83.82

School Handbook for Parents 67 32.84

Parent Resource Center 2 .01

Other* 10 4.90

Total Responding** 204

Nil Response

Note: ,Other'" usually recferred to some modifica
tion or combination of techniques already listed.

Note: **Total survey population responded. A
nnmber of respondents gave two or more types of parent
involvement activities as their response: ther.afore,
the sum of frequencies does not equate with the total
responding. Similarly I the sum of percentages 1s not
100.
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fourth respectively. Although these ar.:tivlties do, indeed,

involve parents, they serve primarily to inform parents of

student progress and the daily happenings in the school

s1tuation and thus are certainly not designed to educate

parents in any formalized way.

Arl analysis of the parent involvement activities

which have the potential of informing or educating parents,

through observation, presentation, or print, st,ows that the

extent of their use in the province is low. Use of parent

volunteers, where parents can observe firsthand the teaching

of their child and participate to some extent in that teach

ing, was reported by only 36.27% of respondents. Parents

were most frequently described as operating in a supervisory

capacity on field trips and the like. A school handbook

for parents was in use in only 32.84% of schools, while home

visits by teachers and provision of parent resource centt:=rs

were almost non-existent, as o!lly 10.78% indicated visiting

homes, and then only "rarely," and .01% of respondents

(e.g., 2 teachers out of a potential 204) indicated provid

ing a center with resources for parents. A need for pro

grams and activities of an educational nature seems evident.

Socia-Economic characteristics ·of Parents

In Deprivation and Disadvantaqe: Nature and Mani

festations, Passow indicates that the socio-economic climate

in which a child. grows may restrict later educational

attainment and limit social and economic opportunity (Passow
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1970). Similarly, Karnes and Zehrbach state, "It is well

accepted that a strong relationship exists between the

socio-economic status of parents and the educational

attainment of children" (Karnes and Zehrbach 1975:34).

While the perceived socio-economic characteristics of

parent~ do not definitively delineate the chil.d's environ-

ment, they are indicative of the conditions around which

growth and maturation occur.

Table 17 deals with the educational levels of parents

served by the teacher population responding to the survey.

TABLE 17

CHARACTERISTICS OF PARENT POPULATION SERVED BY TF.:ACHER
RESPONDENTS (PARENT EDUCATIONAL STATUS)

possible Responses Number of Percentage
Raspondents

Uneducated (only
primary level) 4.76

Moderately Educated
(only elementary level) 103 54.50

a::ducated (high school
completion) 70 37.04

Well-Educated (university,
technical college) 3.70

Total 18' 100 .00

Nil Response 15
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It is important to note that 96.30% of respondents {ndicate

a parent papule.tion characterized by low levels of educa

tional achievement (Le., over 75% of parents being

classified as educated to uneducated). Of this 96.301,

59.26% of respondents suggest that parents have only

eleroe~tary-level education or below. Table 17 also demon

strates that, ,only a very small proportion of parents (3.70\)

are classified in the welI-educated category.

The information presented by Table 18. is indicative

of the parent population economic status in terms of level

of employment and receipt of social assistance.

TABLE 18

CHARACTERISTICS OF PARENT POPULATION SERVED BY TEACHER
RESPONDENTS (PARENT ECONOMIC STATUS)

Possible Responses

Parents Unemployed
(more than 20%)

Yes
No

Total

Nil Response

Parents Welfare Recipients
(more than 20%)

Yes
NO

Total

Nil Response

Number of
Respondents

142
50

"2
12

6'
125

18'

15

Percentage

73.96
26.04

100.00

33.86
66.14

100. 00
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Althougt. a level of substantial response was not

reached, a fairly large proportion of respondents (73.96%)

commented the.t their parent populations were characterized

by more than 20\ of the parents being unemployed. One

teacher (008)6, for example, responded that unemployment in

her COOU\lunity had risen to a level of 60%.

Those respondents indicating that more than 20% of

their parent populations were receiving social assi£'tance

reached a figure slightly more than one-third of total

respondents (33.86%): hence, a level of substantial

response was not reached. This is, perhaps, in keeping

with the percentages quoted for unemployment, as it would

seem unlikely that a large proportion of communities would

be characterized by both high levels of unemployment and

extensive receipt of social assistance benefits. .In

most instances those who are unemployed would be receiving

unemployment insurance benefits and would be ineligible

for social assist.ance.

Table 19 shows that parents in low status occupational

levels (i.E'!., ranging from mainly skilled/semi-skilled to

largely non-professional/unskilled) approached a level of

substantial response, with 71.72% of respondents indicating

that parents ser~ed by them could be classified in those

6TO ensure confidentiality, individual teacher
comments will be identified by a number assigned that
respondent prior to thp. conuuencement of the study. This
procedure will be utj lized throughout the study.
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occupational groups. The percentage may have indeen been

much higher, as 26.26\ of respondents categor1zed parents'

occupational status as a mixture of various categories,

some of which would .undoubtedly have included those of the

low status variety.

TABLE 19

CHARACTERISTICS OF PARENT POPULATION SERVED BY TEACHER
RESPONDENTS (PARENTAL OCCUPATIONAL STATUS)

Possible Responses Number of Percentage
Respondents

Parents Who Are Largely
Non-Professional and
Unskilled Workers U. 58.59

Parents Who Are Mainly
Skilled or Se1l11-
Skilled Workers 2' 13.13

Parents Who Are Mostly
Professional or
Managerial Workers 2.02

Parents in a Mixture
of Categories 52 26.26

Total "8 100 .00

Nil Response

Parental "Awareness

lin analysis of Table 20 indicates a substantial need

for increased parental awarGness, as in all categories over

75\ of respondents commented that parental awareness fell

into the moderately to totally unaware range. Further
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TEACHER RE3POhllENTS I ASSESSMENT OF PARENTAL AWARENESS

Categories of Awareness'

· . .. ' , ,@ 0 .~ 0· . ."'"' .. .. "'.. . .. § • ..... " ... .
~li!

..
I ~ £ " . .... "" m .. '" •Possible ......... ll. RUB ... .... . ~'CS ~e'~g

",.o. 0.0 "'Responses " ....... o. tIl"'- 0 J..IOVd,j"l

isH• • 0 .""' "' ...... 0" • dlU'tl .... :s ........ c"' .... " "'" ... .. 14.-r'tllU ....'t! .... 111 0", .
Cltl·,.. .'1 0

"
'rl > > ll:~8g 'tIc: .... ~ ~ f;l ~;;188 ti8,s ;;i! .... ..dQl ~~8:.;A::8 <~..d 111 ""0 tt:"'C"'Ca.

N 1 p N I p N I p N I p Nip NT p N I p

EXcep
tionally
Aware

Moderately
Aware

Totally
Unaware

Total

Nil Response

2.03 11 7.10 3 1.75 5 2.94 8 1 5.19 3 1.82 28 17.51 :

16. 85.79 121 78.06 106 61.99 131 77.06 116 75.32 87 52.73 125 78.62

24 12.18 23 14.84 62 36. ~6 34 20.00 30 19.48 75 45.45 6 3.77

1.7 00.00 155 100.00 171 100.00 170 100.00 154 99.99 165 100.00 15. 100.00

4. 33 34 50 3. 45

Note: N denotes number of responder.~IJ. P denoteil percentage.
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observation shows that 97.97% of respondents felt toat

parents were moderately to totally unaware of kindergarten

goals and objectives. Similarly; large proportions of the

survey population indicated a lack of parental awareness in

other categories; such al. knowledge of: the kindergarten

program/curriculum (92.90%) 7 chil.d development levels

(98.25%-); appropriate early childhood experiences (97.06%);

aiding the pre-kindergarten child's deve!<.:Iprnent (94.80\);

resources to aid in parenting (98.18%); the importance of

good home and school communication (82.39%1. As a number

of areas of need for increased awareness were

specified, consideration was:. tben: ..gi.ven:· to_ .diem.. ,in the

development of the proposed program.

1?arent Effectiveness in Fostering Pre-Kindergarten Readiness

Table 21 clearly indicates that a substantial number

TABLE 21

TEACHER RESPONDENTS' PERCEPTIONS AS TO PARENTS'
EFFECTIVENESS AS TEACHERS OF THEIR

PRE-KINDERGARTEN CHILDREN

Possible Responses Number of Percentage
Respondents

Parents Can Be
Effective Teachers 176 88.89

Parents Cannot Be
Effective Teachers 18 9.09

Undecided 4 2.02

Total 198 100 .00

Nil Response
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of respondents (88.89%) believed that parents could he

effective teachers of their own pre-kindergarten children,

and thus the need for the proposed program was supported,

since there exists a population (parents) who could

effectively utilize its content.

:rn contrast, however, Table 22 indicates that 59.70%

of respondents considered their experience with parents

fostering pre-kin~ergarten readiness to be in the range of

exceptionally good to average, and therefore the need for

the propose~ prog;;'am did not seem to be substantiated.

This resul.t, however, may nevertheless be indicative of the

fact that parents appeared:..tD want to aid their pre-kinder

garten children' 5 development.

Viewing Table 22 in conjunction with Table 23, which

indicates that 99.50% of respondents felt that parents can

be helped to improve their competence as parents and as

teachers of their pre-kindergarten children. it might be

concluded that teachers are relatively satisfied with the

level of parental involvement in fostering pre-kindergarten

readiness but feel that improvement could be beneficial:

hence, the necessity of the proposed program to provide a

means to accomplish this task.

CUrrent: 'Parent Education Programs and Techniques

Table 24 reveals that 43.37% of respondents indicated

that they were utilizing a program or technique relative

to the education of parents of pre-kindergarten children,
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TABLE 22

TEACHER RESPONDENTS I EXPERIENCE CONCERNING PARENTS
FOSTERING PRE-KINDERGARTEN READINESS

Possible Responses

Exceptionally Good

Average

Mediocre

Non-Existent

Total

Nil Response

Number of
Respondents

15

105

66

15

201

TABLE 23

Percentage

7.46

52.24

32.84

7.46

100.00

TEACHER RESPONDENTS' PERCEPTIONS AS TO THE POf=<::IBILITY
OF HELPING PARENTS TO IMPROVE THEIR COMPE'l'.c;NCE

AS PARENTS AND AS TEACHERS OF THEIR
PRE-KINDERGARTEN CHILDREN

Possible Responses

Parents Can Be Helped

Parents Cannot Be Helped

Total

Nil Res:p~nse

Number of
Respondents

,..
1

200

Percentage

99.50

1.00

100 .50
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while 56.63% were not using a specific program or technique.

TABLE 24

PROVISION OF PARENT EDUCATION TECHNIQUES AND PROGRAMS
FOR PARENTS OF PRE-KINDERGARTEN CHILDREN

BY TEACHER RESPONDENTS

possible Responses

utilizing a Program or
Technique With
Parents

Not Utilizing a Program or
Technique With Parents

Total

Nil Response

Number of
Respondents

72

94

166

38

Percentage

43.37

56.83

100 .00

Although the majority of respondents indicated a

1ack of programming, the figure does not represent a sub-

stantial response. The result~, however, presented by

Table 24 must nevertheless be viewed with a degree of

caution, as teachers were responding to a yes-no question

format without reference to the specifics of the program or

technique being offered. In response te an open-ended

quastJ.on later in the survey, where respondents were asked

to describe tHeir programs and techniques, the researcher

observed that in a number of instances programs and

techniques described were not primarily oriented to the

education of parents, but served such functions as the
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assessment, the registration, and the orientation of pre

ki.ndergarten children. Although teachers perceived these

activities as parent education programs and techniques,

their real purpose is other than that .. and thus the number

of teachers who indicated that they were not utili zing

parent .education programs or techniques could, in actual!. ty,

be much higher. Actual parent education programs described

ranged in complexity from full-f1.edqed in-service with

multiple presentations, activities, and displays, to the

simple distribution of a pamphlet. (See Appendix I for the

specifics of selected programs described by kindergarten

teachers. )

The data described by Table 25 indicate the provision

of parent education techniques and programs £or parents of

children other than those of pre-kinde}"garten ages. It

would appear from analysis of the findings that provision

of such programs is not widespread, as only 13.53% of

respondents indicated ever having utilized a program or

technique with parents of this age group. It is important

to note that 86.47% of respondents had not utilized such a

program. The results point to the need not only of a

program for parents of pre-kindergarten children but,

perhaps more acutely, for the parents of chi1dren of other

ages as well.
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TABLE 2S

PROVISION OF PARENT EDUCATION TECHNIQUES AND PROGRAMS
FOR PAREN'I'S OF CHILDREN OTHER 'l'IIAN PRE-KINDERGARTEN

BY TEAQlER RESPONDENTS

posBib~e Responses Number of Percentage
Respondents

Have tJtil.ized a Program
or Technique With
Parents ,. 13.53

Hav,~ Not utilized a
.-rogram or Technique
With Parents 115 86.47

Total 133 100.00

Nil Response 71

Vit.al. to dete:nrdning whether need existed:fur the

establishment of policy and development of a program related

to parent education Was the determination of the origi.n of

programs currently 1n use.

Table 26 shows that of the 11.7 teachers who responded,

38.46% had themsE:ll.ves initiated the programs offered,

while 23.00% of respondents indicated initiation by the

school. administration and 22.22' reported initiation by the

school. board. It:is interesting to note that not a single

respondent reported parent request for a program.

While none of these figures reached a level of sub

stanti.... l response, the majority of programs were initiated

\

i
I•i
(
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by kindergarten teachers. with the remainder of respondents

indicating initiation as being divided almost equally

between school administration and school boards. It would

seem, therefore, that the notion of a lack of consistent

policy and provision of program exists to some degree in

the province, thus inferring the necessity of policy and

program development. This conclusion tends to support the

findings of Table 10.

TABLE 26

DISTIriBUTION OF PARENT EDUCATION PROGRAM
INITIATORS AS INDICATED BY RESPONDENTS

possible Responses Number of Percentage
Respondents

School AdInfnistration
(a) 27 23.08

School Board
(b) 2. 22.22

Respondent
(c) 45 38.46

Parent Request
(d)

Cornb.ina tions

ab 5.13

abc 4.27

2.56

be 3.42

Other .85

Total 117 99.99

Nil Response 87
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It can be seen from Table 21 that a wide variety of

parent education programs and techniques wexe xeported by

respondents. The 166 responses were classified into 19

separate categories, of which 10, or 52.63%, appeared to

have a function related to the education of parents, and 9.

or 47.37%, seemed to have a function priJ'llarily unrelated

to parent educaticn.

Although the figures do not substantially support the

need for the development of the p.roposed program, it is

interesting to note that only 22 respondents, or 13.25%.

described prov.ision of an actual parent in-seryice program.

which tendedto indicate a nE"~d for "lllOre extensiye program

ming.

Table 28 clearly demonstIates support .for the concept

of parent education, as 85. 05\ of respondents indi.cated

that parents' reactions to their attempts to provide a

program ranged from extremely positive to positive, which

suggests that parents, as \,-,ell as kindergarten teachers,

recognized the need and value of such programs.

Table 29 indicates that a substantial number o£

kindergarten teachers fel t tha t their par"!nt education

programs had positive results with parents, as only 3

individuals of the number responding indicated no

noticeable difference. No individual category of response,

however, achieved a level of substantial response.
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TABLE 27

CHARACTERISTICS OF EDUCATION PROGRAMS AND TECHNIQUES OFFEm;n
BY TEACHER RESPONDENTS" To PARENTS OF PRE-«mDERGARTEN

CHILDREN rem CHILDREN OF O'1'8ER AGES

Possible Responses

~d~~~ti~~T;~~1~~:with Parent

Meetings Explaining School
policy and Program

Handbook for Parents
Parent In-Service
Pamphlets
Displays (Books, Toys, Games)
Slide Shows
Vis! t':"ng Presenters
Meet the Teacher Night
Observation/clasSJ:oom Visitation
Home Visits by Teacher

Programs/Techniques With Primary
Funct1.ons Other Than Parent
EducatIon

Assessment of pre-Kindergarten
Children

Student 01:'ientation Sessions
Newsletter/Notes Concerning

Day-to-Day Happenings
Informal Chats About Student

Progress
Parent Volunteers
Headstart Programs for Children
Phone Contacts
Readiness Package for Pre

Kindergarten Children
Registration of pre-Kindergarten

Children

Total Responding'"

Nil Response

Frequency of Percentage
Response

43 25.90
23 13.86
22 13.25I. 6.02

7 4.22
4 2.41
4 2.41
4 2.41
4 2.41
1 .6.

" 11.45

" 11.45

13 7.83

I. 6.02
5 3.01
5 3.01
4 2.41

1.81

.6.
166

38

Note: Total Responding'" indicates total number who
answered research question 15. As some respondents indicated
use of more than one technique, totals of frequencies will
not be equal to total responding, nor will percentage totals
be 100.
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TABLE 28

TEACHER RESPONDENTS' PERCEPTIONS OF PARENTAL
REACTION TO THEIR ATTEMPTS TO INVOLVE

AND EDUCATE THEM

possible Responses Number of Percentage
Respondents

Extremely Positive 30 28.04

Positive 61 57.01

Neutral 14 13.08

Neqative 1.87

Total 107 100.00

Nil Response 97
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TABLE 29

TEACHER RESPONDENTS' OBSERVATIONS AS TO THE .RESULTS OF
THEIR USE OF PARENT EDUCATION PROGRAMS OR. TECHNIQUES

WITH t'P>.UUTS

Possible Responses

Better'Understanding of What Is
Expected of Child and What
Needs to be Done at Home

More Knowledgeable of Kindergarten
Program and What It Is Trying
to Achieve

Parents Surprised at Material
Covered

More positive Attitudes to School

More Aware o.f School Policies,
Needs I Concerns

More Aware of Children' s Needs

Fewer Complaints' .From Parents

Parents More Willing to Discuss
Problems

More Relaxed With Teacher

More Apt to Send Requested Items
to School

More Aware of the Reading Process

No Noticeable Difference

Total Responding'"

Nil Response

Frequency of Percentage
Response

25 15.06

17 10.24

10 6.02

7 4.22

3.01

3.01

1.20

.60

.60

.60

.60

l.81

166

3.

Note: Total Responding"" indicates total nUIUber who
answered research· question 19. As several respondents
indicated more than one result or failed to respond at all
to this portion of the question, frequencies will not
correspond to total responding, nor will percentages equal
100.
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Simi31axly, Table 3Q shows that 0.£ the 74 respondents

who reported some form of re.1'~1t regarding the children of

parents who had taken part in the parent education program

provided only 2 of the t,""achers surveyed indicated no

noticeable difference. No individual category of response

achieved a level of substantial response.

In like manner, Table 31 shows that teachers per-

ceive their attempts at parent education as having posi-

tively affected their inter-personal relationships with

parents, as 54 respondents reported some category of

positive effect, while only 2 indicated that theIe was no

noticeable difference in their relationships with parents

despi te the efforts of their parent education program. No

single category of response, however, achieved a level of

substantial response.

Selected comments of .respondents regarding the

perceived effect of the use of parent education programs

and techniques in all categories discussed are contained in

Appendix 1.

Proposed Parent Education Program

Substantial encl::!rsement of the need for a parent

in-service program is shown by Table 32, as 95.22% of

respondents described their concern for increased parent

education as ranging from great to moderate concern. This

finding is especially important, as respondents were asked

to compare their concern for increased parent education to



TABLE 3'

TEACHER "RESPONDEN'SI OBSERVATIONS AS TO THE .RESULTS OP THEIR
USE OF PARENT. E:DDCA'rroN.. PllOGlU\KS. OR TECHNIQUES ON CHILDREN

Note: Total Responding"" refers to the total number of
individuals who answered research question 19. As some
respondents indicated more than one result or failed to
respond at all to this portion of the question. the sum of
frequencies will not equal total responding, nor will per
centages be equal to 100.

Possible ResponseS"

Chilcrren Are Better Prepared Emo
tionally and Academi.cally for
Kindergarten

Children Are More Self-Confident

Children Socialize More Easily

Children Have More positiye Atti-
tudes to Their Work

Children Bring Required Items to
School

Children More Eager to Come to
School

Children Have Increased Satisfac
tion with Their own Work

More Books Made Available in
Children I s Homes

Children Evidence Less Baby Talk

Children's Reading Level Improves

Less Pressure on Children From
Parents

Improved Scores on School Screen
ing Tests

No Noticeable Difference

Total Responding·

Nil Response

Frequency of Percentage
Response

3' 23.49

• 5.42

1 4.22

3.61

1.81

1.20

.60

.6.

.60

.60

.6'

.6.

1.20

166

3. Ii
!.
h
it
I
:~
.•..
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TABLE 31

TEACHER RESPONDENTS' OBSERVATIONS AS TO THE RESULTS OF
THEIR USE OF PARENT EDUCATION PROGlU\MS OR TECHNIQUES

ON INTER-PERSONAL "RELATIONSHIPS WITH PARF.NTS

possible Responses

Parents Are More COlllfor.table
and Less IntimiOi:lted By
Teacher

Teacher and Pl'lrent Have a
Better Understanding of
Each Other' s Expectations

Parents Are More Cooperative
and Willing to Help Out

More Frank and Open Discus
sions Can Occur

Parents Take Greater Initia
t1ive iIi. communicatliJi.g

Fears of Anxious Parents Are
Allayed

No Noticeable Difference

Total Responding·

Nil Response

Frequency of Percentage
Response

,. 11.45

14 8.43

14 8.43

3.01

.60

.60

1.20

166

38

Note: Total Responding· refers to the number of
teachers who responded to research question 19. As some
respondents reported more than one result or failed to
specify a result· in this portion of the question,
frequencies will not e qual total responding, nor will
percentages equal 100.
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the total kindergarten program and school situation.

TABLE 32

TEACHER RESPONDENTS' CONCERN FOR INCREASED PARENT EDUCATION
AND INVOLVEMENT IN COMPARISON TO PROBLEMS AND CONCERNS
OF THE TOTAL KINDERGARTEN PROGRAM AND SCHOOL SITUATION

Possible Responses Number of Percentage
Respondents

Of Great Concern 102 54.26

of Moderate Concern 77 40.96

Of Li t tIe Concern 8 4.26

Of No Concern 1 .53

Total 188 100.01

Nil Response 16

Respondents gave substantial support to the concept of

in-servicing parents to improve their ability to teach

their pre-kindergarten children Table 33 reveals that

97.03% of those responding felt that such a program would

be effective.

As is indicated by Table 34, a substantial number of

respondents (98.53%) felt that it would be useful to know

how to conduct in-service with parents of pre-kindergarten

children, while only 1.47% felt it would not be useful.

Selected conunents regarding respondents' perceptions of need

are contained in Appendix I.
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TABLE 33

TEACHER RESPONDENTS' OPINIONS AS TO THE EFFECTIVENESS OF AN
IN-SERVICE SESSION FOR PARENTS IN TERMS OF IMPROVING

THEIR ABILITY 'IO TEACH THEIR PRE-KINDERGARTEN
CHILDREN

possible Responses

would Be Effective

WOuld Not Be Effective

Total

Nil Response

Number of
Respondents

,..
•

202

TABLE 34

Percentaqe

97.03

2.97

100.00

TEACHER RESPONDENTS' PERCEPTIONS AS TO 'm.E USEFULNESS OF
KNCMING HOW TO CONDUCT IN-SERVICE WITH PARENTS OP

PRE-KINDERGARTEN CHILDREN

Possible Responses

would Be Useful

would Not Be Useful

Total

Nil Response

Number of
Respondents

201

3

204

Percentage

98.53

1.47

100.00
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The perceived effect of the proposed parent in-service

program was assessed on the basis of its value for teachers,

parents, and children.

Table 35 indicates that a significant number of

teachers (9LIB%) felt the proposed program would be a

resource to, further develop or adapt. It is not surprising,

perhaps, that only 38.73% of respondents felt such a program

would save them time, as a number of teachers indicated the

excessive burden which high pupil-teacher ratios and work

loads currently place on them in terms of the time they

have to devote to developing and implementing in-service

(see Table 55 and Appendix I).

The findings reported in Table 36 substantially

support the development of a parent in-service program,

90.20% of respondents felt that such a program would

improve parents' understanding of school programs and

objectives. Similarly, 87.25" of respondents indicated

that such a program would result in improved parent-

teacher relations.

Table 37 reveals that a substantial number of

respondents felt that the proposed parent in-service

program would have positive effects on the home help which

parents provide their children. Respondents indicated to a

large extent (97.86") that there would be a greater variety

of home help; 97.99" suggested an improvement in the

quality of home help, and 91. 26% inferred an increase in
":j
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TABLE 35

TEACHER RESPONDENTS' PERCEPTIONS OF THE VALUE OF THE
PROPOSED PARENT IN-SERVICE PROGRAM FOR THEM

AS KINDERGARTEN TEACHERS

possible Responses Frequency of
Response

It Would Save Teacher Time 79

It Would Be a Resource to
Further Develop or Adapt 186

Other ll 19

Percentage

38.73

91.18

9.31

Total Responding""*

Nil Response

20'

Note: Nineteen respondents listed Other* but did
not specify their intent.

Note: Total Responding** indicates the number who
answered research question 1. A number of respondents
indicated perceived value in more than one category;
therefore, the awn of the frequencies does not equal the
total number of respondents, nor do the percentages total
100.

,.,
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TABLE 36

TEACHER RESPONDENTS' PERCEPTIONS OF THE POSITIVE EFFECT
OF'THE PROPOSED PAilENT IN-SERVICE PROGRAM ON PARENTS'

UNDERSTANDING OF THE SCHOOL PROGRAM AND ITS
OBJECTIVES AND PARENT-TEACHER

RELATIONSHIPS

possible Responses

Improvement in Parents'
Understanding of School
Program and Objectives

Improved Parent-Teacher
Relationships

Total Responding*

Nil Response

Frequency of
Response

194

178

204

Percentage

90.20

87.25

Note: Total Respondi.ng* equals the number who
answered research question 9. several respondents indi
cated effects in both categories; therefoxe. the sum of
frequencies does not equal the total number of respondents,
nor do percentages total 100.

;,!
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the quantity of home help as a result of the implementation

of the proposed parent in-service program.

TABLE 37

TEACHER RESPONDENTS' PERCEPTIONS OF THE POSITIVE EFFECT
OF THE PROPOSED PARENT IN-SERVICE PROGAAM ON

ASPECTS OF HOME HELP BY PARENTS

possible Responses Number of Percentage
Respondents

Greater variety of Home Help

Yes 183 97.86

No 4 2.14

Total '.7 100.00

Nil Response 17

Improved Ouali ty of Home Help

Yes 195 97.99

No 4 2.01

Total H' 100.00

Nil Response 5

Increased Quantity of Home Help

Yes 167 91.26

No 16 8.74

Total 183 100.00

Nil Response 21

The final category of perceived effect of the pro-

posed parent in-service program concerned its value for

pre-kindergarten children. In three of four areas,
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respondents felt the effect on pre-kindergarten children

could be substantial, as 90.69% of respondents suggested

that the readiness of pre-kindergarten children .....ould be

significantly improved by such a program. S:bnilarly.

84.80% said kindergarten students would be more successful,

and 78.,92% felt the social and emotional adjustment of

kindergarten students would be improved as a result of the

implementation of the proposed program. Although the

improvement of parent-child relaticnships was not

substantially supported by respondents, 73.04\ felt it

would be an effect of the utilization of the program lsee

Table 38).

Selected comments of respondents regarding the

perceived effect of the proposed parent in-service program

in all areas are contained in Appendix I.

It can be seen from Table 39 that a substantial

number of teachers (98.02%) felt that a teacher's handbook

outlining the process for implementing the proposed parent

in-service program would be useful, and thus the handbook

was estabJ.lshed as an effective and acceptable medium to

convey information concering the proposed program.

Tab1e 40 shows that 83.82% of respondents felt that a

handbook would hel~ them plan and organize; 92.16% commented

that it would provide a series of ideas to adapt; and 79.90\

said it would suggest resources. Thus, the findings

expressed in Tables 39 and 40 substantially support the
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TABLE 38

TEACHER RESPONDENTS' PERCEPTIONS OF THE VALUE OF THE
J,lROPOSED PAlmNT IN-SERVICE PROGRAM FOR CHILDREN

possible Responses Frequency of percentage
Response

Readiness of pre-Kindergarten
Children Would be
Significantly Improved 185 90.69

More Successful Kindergcu:ten
Students 173 84.80

Improved Social-Emotional Adjust-
ment of Kindergarten Students 161 78.92

Improved Parent-Child Relation-
ships 149. 73.Q4

Total Responding*

Nil Response

204

Note: Total Responding* refers 'to the number who
answered research question 9. As a nW1lber of respondents
indicated more than one area in terms of the value of the
program, frequency totals will not equal total responding,
nor will percentage totals be 100.
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TABLE' 39

TEACHER :RESPONDENTS' OPINIONS AS TO THE USEFULNESS OF A
TEACHER'S HANDBOOK IN OUTLINING THE PROCESS FOR

IMPLEMENTING THE PROPOSED ~ARENT IN-SERVICE
P>OG"""

Possible Responses Number of Percentage
Respondents

HandboOK Would Be Useful 198 98.02

itl'lndbook Would Not Be Useful 4 1.98

Total 202 100.00

Nil Response

TABLE 40

TEACHER RESPONDENTS' OBSERVATIONS AS TO THE REASONS FOR THE
USEFULNESS OF THE HANDBOOK IN OUTLINING THE PROCESS FOR

IMPLEMENTING THE PROPOSED PARENT IN-SERVICE PROGRAM

possible Responses

To Provide a Series of
Ideas to Adapt'

To Provide Planning and
Organization

'1'0 Suggest Resources

Other·

Total Responding**

Nil Response

Frequency of
Response

188

171
163

10

204

Percentage

92.16

83.82

79.90

4.90

,
:.l
-"-,

Note: Other. refers basically to negative comments,
examples of which are contained in Appendix I.

Note: Total Responding"· refers to the number who
answered research question 11. Frequency totals will not
be equal to total responding, nor will percentages total
100, as some respondents gave more than one category of
response.

'J",
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value of the handbook as a means for delineating the

proposed parent in-service program.

Selected comments of respondents concerning the

utility and value of the handbook are contained in Appendix

I,mportant to the establishment of the need for and

the value of the proposed in-service program was a deter-

mination of the expected level of parental response. It is

important to note that 84.24% of respondents felt that

parents would attend such an in-service program (see Table

41) •

TABLE 41

TEACHER RESPONDENTS' OPINIONS AS TO THE EXPECTED LEVEL
OF PARENTAL INVOLVEMENT IN THE PROPOSED I?ARENT

IN-SERVICE PROGRAM

possible Responses

All Parents will Attend

No Parents Will Attend

Some Parents Will Attend

Total

Nil Response

Number of
Respondents

171

13

19

203

Percentage

84.24

6.40

9.36

100.00

The findings as reported by Table 42 must be inter-

preted somewhat cautiously. as only 12 respondents
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indicated t.heir perception of reasons for a possible lack

of parent participation in the proposed in-service program.

Work commitments was cited by a majority of respondents

(83.33%), while educational background and apathy were

reported by 75.00% of respondents respectively.

TABLE 42

TEACHER RESPONDENTS' PERCEPTIONS OF THE REASONS FOR LACK
OF PARENT PARTICIPATION IN THE PROPOSED PARENT

IN-SER"v"lCE PROGRAM

possible Responses

Work COmmitments
Educational Background

Apathy

Family Responsibilitie$

Negative Attitudes to School

Other·

Total Responding··

Nil Response

Frequency of
Response

10

9

9

4

4

12

192

Percentage

83.33

75.00

75.00

33.33

33.33

8.33

Note: Other. refers to one school which was closing
and thus unable to offer the proposed program.

Note: Total Responding·· refers to the nwnber of
individuals who completed research question 12. As some
respondents chose lOOre than one possible response, the sum
of frequencies will not equal total responding. and
percentages will not total 100.
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Table 43 indicates that a substantial number o£

respondents (97.1l%1 felt that school administrators would

be supportive of the implementation of the proposed parent

in-service program: hence, it might be inferred that

school administrators are perceived by teachers as seeing

the valp,e of such a program.

TABLE 43

TEACHER RESPONDENTS' PERCEPTIONS AS TO THE ATTITUDE OF
SCHOOL ADMINISTRATORS TO THE IMPLEMENTATION OF TilE

PROPOSED PARENT IN-SERVICE PROGRAM

possible Responses

Administrators would Support
Program

Administrato:z::s Would Not
Support Program

Unsure

Total

Nil Response

Number of
Respondents

16'

173

31

percentage

97.11

1.16

1. 73

100.00

Table 44 tends to support the findings outlined in

Table 43, in that it shows only 2 respondents indicated

reasons for a lack. of support of the proposed program by

school administrators.

Table 45 indicates respondents' perceptions as to

the possible effectiveness of certain techniques and
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TABLE 44

TEACHER RESPONDENTS' OPINIONS AS TO THE REASONS FOR LACK
OF ADMINISTRATIVE SUPPORT OF THE PROPOSED PARENT

IN-SERVICE PROGRAM

possible Responses

Would See No Educa tional
Value In It

Was Tried But Did Not Work

Too Time-Consuming

Other*

Total

Nil Response

NWllber of Percentage
Respondents

5D.00

50.00

100.00

202

Note: Other"" refers to a school which was closing
and thus unable to offer the proposed program.
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'.5
approaches to the proposed parent in-senri.ce program.

Table 46 provides an analysis of the data contained

in Table 45 and indicates that a substantial number of

respondents saw activity-oriented sessions and siJuulation

activities as the most effective techniques to be used in

the pro"posed program, as both achieved a level of sub

stantial response. In addition, Table 46 provides kinds of

techniques in rank order from most to least important.

Such information "g.tfid e:d" blie researcher in the develop

ment of the proposed program.

'fable 47 does not indicate a technique which has

reached a level of substantial response in terms of being

least effective. Rank order demonstrates, however, that

lectures and cormnercial/government books and pamphlets

would seem to be the least attractive techniques. This is

supported by Table 46, which shows these two categories

as receiving the lowest response in terms of being con

sidered effective techniques.

Selected comments concerning effective techniques

and approaches outlined by respondents are contained in

Appendix I.

Areas of content to be included in the proposed

parent in-service. program were classified into three

board categories: suggestions pertaining to school policy

and organization; ideas related to parenting; and informa

tion related to child readiness. Each of the three general
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TABLE 46

RANK .ORDER OF MOST EFFECTIVE TECHNIQUES/APPROACHES TO BE
USED IN THE PROPOSED PARENT IN-SERVICE PROGRAM AS

PERCEIVED BY TEACHER RESPONDENTS

Kind of Technique No. of Respondents Percentage of
selecting Technique Respondents

Selecting
Technique

ActiVitY-Oriented
Sessions 136 75.14

Simulation Activi-
ties 132 75.86

Video-Tapes of Sample
Situations 120 66.30

Displ.ays 119 64.32

Other Audio-Visual
Presentations 118 64.64

Child Observation 99 53.80

Guest Speakers 8' 49.44

School Publications 86 49.71

Discussions 85 49.42

Role Playing 63 37.95

Commercial/Government
Books & Pamphlets 41 23.84

Lectures 26 15.20

Note: Percentage represents the total of most
effective plus effective responses in each individual
category of technique (see Table 45) .
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TABLE 47

RANK ORDER OF LEAST EFFECT:IVE TECHNIQUES/APPROACHES TO BE
USED IN THE PROPOSED PARENT IN-SERVICE PROGRAM AS

PERCEIVED BY TEACHER RESPONDENTS

Lectures 73 42.69

Commercial/Government
Books & Pamphlets 67 38.95

Role Playing '5 27.11

Child Observation 28 15.22

School Publications 27 15.61

Discussions 22 12.79

Guest Speakers 20 11.11

Other Audio-Visual
Presentations 14 7.69

Simulation Activi-
ties 13 7.47

Displays 12 7.03

Video-Tapes of Sample
Situations 11 6.08

Activity-Oriented
Sessions 4.97

Kind of Technique No. of Respondents Percentage of
selecting Technique Respondents

Selecting
Technique

Note: Percentage represents the total of somewhat
effective plus least effective responses in each individ
ual category of technique (see Table 45) .
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categories had seye.ral auh-eategories to which respondents'

comments were allocated.

Table 48 indicates t:.at respondents felt information

should be provi6ed to pamnts concerning the kindergarten

program content and objectives; the importance of parent

teacher c<Mmlunications; the philosophy, rules, and regula

tions of the school; the things children need in September;

evaluation procedures: bus schedules; a sample kindergarten

day: and student-teacher relationships. No specific

category achieved a level of substantial response; however,

the majority of respondents (39.74%) felt parents should be

informed about kindergarten program, content, and objec

tives.

The data described by Table 49 suggest that

respondents felt it important to include information

related to the task of parenting. The suggestions made by

respondents could be classified into two general areas:

information concerning child growth and learning, and

information related to health and personal care. While no

single sub-category reached a level of substantial response,

it would seem that respondents felt it most important to

inform parents about the stages of child development and

the necessity of adequate sleep for the very young child.

The third important area of content ....hich respondents

saw as being essential to the proposed parent in-service

program was child readiness. Respondents' suggestions were
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TABLE 48

RECOMMENDATIONS OF TEACHER RESPONDENTS REGARDING
AREAS OF CONTENT TO BE INCLUDED IN THE

PROPOSED PARENT IN-SERVICE PROGRAM
RELATED TO SCHOOL ORGANIZATION

AND POLICY

Possible Responses

Information for Parents
concerning:

Number of Percentage
Respondents

Kindergarten Program, content,
Objectives

Importance of Parent-Teacher
Communications

Philosophy, Rules, Regulations
of School

Things Child Needs in September

Evaluation Procedures

Bus Schedules

Sample Kindergarten Day

Student-Teacher Relationship

Total ReSponding·

Nil Response

60

10

151

53

39.74

6.62

5.30

2.65

1.99

1.32

.66

.66

Note: Total Fesponding* refers to the number of
individuals who completed research question 22. A number
of respondents may have chosen more than one category or
failed to respond to this particular section of the total.
question. Thus, frequencies will not equal total
responding, nor will percentages equal 100.
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TABLE 49

RECOMMENDATIONS OF TEACHER RESPONDENTS REGARDING AREAS OF
CONTENT TO BE INCLUDED IN THE PROPOSED IN-SERVICE

PROGRAM RELATED TO PARENTING

possible Responses Frequency of Percentage
Response

Information for Parents Concern-
ing Growth and Learning:

Stages of Child Development 27 17.88

How Children Learn Through Play 7 4.64

Preparing Child for First
Separation 3.97

Importance of Praise, Interest,
Motivation in Children's
Learning 1.99

Learning Problems 1.32

Good Parent-Child Communication .66

Understanding Each Child I S
Learning Style .66

Information for Parents Concern-
ing Health and Personal Care:

Adequate Sleep 2. 13.25

Adequate Nutrition 18 11.92

Children Being Able to Dress
Themselves 12 7.95

Toileting 4 2.65

Dental Hygiene 1 .66

Irnmuni zations 1 .66

Total Responding· 151

Nil Response 53

Note: Total Responding· refers to the number of
individuals who answered research question 22. A nwober
of respondents may have chosen more than one category or
failed to respond to this particular section of the total
question. Thus, the sum of frequencies will not equal
total responding, nor will percentages equal 100.
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divided i.nto two general categories: (1) information for

parents concerning unspecified readiness areas and

(2) information for parents about specific readiness

activities related to reading, language .. mathematics,

science, physical development, and social-emotional

development. No specific area attained a level of sub

stantial response I however, "being mature socially and

emotiona~ly, sharing, cooperation. having manners, working

independently," "being read to," "talking with their

child," and -developing coordination through cutting,

pasting, and drawing" were the most frequently suggested

specific areas (see Table 50l.

Selected comments of respondents concerning areas of

content to be included in the proposed parent in-service

program are contained in Appendix I.

Table 51 indicates respondents' perceptions of the

reasons for a lack of parental response to their use of

parent education techniques and programs. Although no

particular category reached a level of substantial

response, it would seem that parental work and family

cormnitments and a general lack o£ concern by parents were

suggested as the major reason for lack of parental

response.

Table 52 reports that respondents encountered

problems in twelve separate areas in terms of their

attempts to conduct a parent education program. A level
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TABLE 51

TEACHER RESPONDENTS' PERCEPTIONS AS TO THE REASONS FOR THE
LACK OF PARENTAL 'RESPONSE TO THEIR USE OF PARENT

EDUCATI(.•~ TECHNIQUES AND PROGRAMS

possible Responses

General Lack of Concern
by Parents (a)

Parental Work and Family
Conunitrnents (b)

Ineffective, Uninteresting
Program (c)

Transportation Unavailable
to Parents I.d)

other

Combinations

ab

ad

be

bd

Total Responding·

Nil Response

Frequency of
Response

24

26

66

138

Percentage

36.36

39.39

4.55

6.06

9.09

1.58

1.52

1.52

1.52

Note: Total Responding* refers to the number of
individuals who answered research question 18. A number
of respondents may have chosen more than one category of
response. Thus, the sum of frequencies will not equal
total responding, and percentages will not equal 100.
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TABLE 52

PROBLEMS ENCOUNTERED BY TEACHER RESPONDENTS IN CONDUCTING
A PARENT EDUCATION PROGRAM

possible Responses

Varied Degree of Concern of
Parents

Time for Planning and
preparation Inadequate

Lack of Good Program Organiza
tion and Materials

Lack of Transportation for
Parents

suitable Timing for Program

Limited Financial Resources

Following-Up the Program

Uneducated Parents Who Have
Difficulty Understanding
the Program

Parents Not Confident; in
Voicing Concerns

Parents Who Come to Listen
and Say Little

Lack of Child Care for
Parents

Teacher's Dislike of Public
Speaking

Total Responding*

Nil Response

Frequency of Percentage
Response

17 29.31

14 24.14

12.07

6.90

6.90

6.90

3.45

3.45

1.72

1.72

1.72

1.72

5'

146

Note: Total Responding* refers to the number of
inaividuals who responded to research question 20. Each
respondent made only one conunent.



I
!

I
I

325

of substantial response was not achieved in any specific

area 1 however, it would seem that the varied degrees of

concern by parents and inadequate time for planning and

preparation were seen as the problems encountered by the

majority of respondents.

Selected comments of respondents pertaining to the

problems encountered by them in proU'iding a parent education

progro:.m have been included in Appendix I.

It can be seen from Table 53 that a variety of

opinion exists as to the appropria te timing of the pro-

posed parent in-service program. It would seem from the

findings that a majority of respondents felt that parents

should be in-serviced prior to a child's starting kinder-

gar ten and should also be in-serviced after the child has

started school, as 55.21% indicated their support of such

an arrangement.. Similarly, 62.83% of respondents felt that

such sessions weul.., be most appropriately held during the

evening. A substantial proportion of respondents (91.72%1

indicated that such sessions should be held on a weekday

rather than a weekend.

Table 54 indicates a fairly positive reaction by

respondents to the idea of critiquing or piloting the

proposed parent in-service program. Even though a level of

substantial response was not attained, a large number of

respondents (62.50%) said they would critique the program.

and 57.14% indicated that they would be willing to pilot it.
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TABLE 53

TEACHER RESPONDENTS I OPINIONS AS TO THE APPROPRIATE TIMING
OF THE PROPOSED PARENT IN-SERVICE PROGRAM

possible Responses Number of Percentage
Respondents

Before the Child Comes to
School (al 77 40.10

After the child Start!;
School (bl 9 4.69

Combination of (al and (bJ 1.6 55.21

Total 192 100.00

Nil Response 12

Morning 21 10.99

Afternoon 5. 26.18

Evening 12. 62.83

Total 191 100.00

Nil Response 13

weekday 144 91.72

Weekend 13 8.28

Total 157 100.00

Nil Response 47
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The majority o.f teachers indicating that they were not

willing to perform either function indicated lack of time

as their major reason. Thus, it would seem that from the

analysis of results of Table 54 a degree of interest in the

proposed program by respondents might be inferred.

TABLE 54

REACTIons OP TEACHER RESPONDENTS TO CRITIQUING AND PILOTING
THE P'RQPOSED PARENT IN-SERVICE PROGRAM

Possible Responses Number of Pe.rcentage
Responden ts

Would Critique Handbook 105 62.50

WOuld Not Cri tique Handbook 63 31.50

Total 16' 100.00

Nil Response 36

Would pilot Handbook Ideas
and Conduct Workshop 92 57.14

Would Not pilot Ideas or
Conduct workshop 6. 42.86

Total 161 100.00

Nil Response 43

The final area of response in the survey quet. :':ionnaize

was an open-ended question which invited respondents to

make comments or indicate general areas of concern not

s~ecifically dealt with in the survey. Seventy respondents

made extensive comments. Remarks were categorized into

distinct areas by the researcher. Althollgh no specific
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achieved a level of substantial response, the majority

of respondents (45.07%) commented on their personal

recognition of the importance of the program proposed by

the researcher. The second largest group described changes

which they hoped to make to their own existing program

(see Table 55).

Selected comments regardin3 additional area!.' of

concern of respondents have been included in Appendix ~.

summary

Chapter IV reports the results of data collected in

a survey of thirty-four distr tct superintendents and

selected kindergarten teachers in the province. Generally,

the results are indicative of substantial support for the

concept of developing an in-service program for parents of

pre-kindergarten Children. Additionally, a number of

reconunendations were made regarding the format and content

of the proposed program. These recommendations, together

with research gleaned from the review of literature,

providm the criteria, contained in Chapter V, for the

development of the in-service program. A detailed sumruary

of the findings of the study wil' be contained in Chapter

VI.
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TABLE 5S

ADDITIONAL AREAS OF CPN....CE~ OF Rt;:SPQNDENTS

possible Responses Nwnber of Percentage
Respondents

Recognition of the Importance of
the Proposed Program 32 45.07

.Descriptions of Improvements
Teachers Were Making to
Their Own Programs 11 15.49

Range of ReadineEs of Incoming
Kindergarten Students 7·,04

Limited Time for Providing
Such a Program 5.63

Need for a Good Pre-School
Program 2.82

Program Organization ".82

Specific Comments on Parents 2.82

Timing of In-Service 2.82

Parent Response to Previous
Efforts at In-Service 1.41

Motivational Techniques With
Children 1 1.41

Reaction to Critiquing Program 1 1.41

Difficulties Setting Up Program 1 1.41,
Parents Instructing Children 1 1.41

I
Need for Student Assessment 1 1.41
Principal's Role in Encouraging

In-Service 1.<1.1

Department of Education's Parent
Resource Package 2.82

Unrelated Cor,unents 2.82

Total Responding· 71

Nil Response 133

Note: Total Responding· refers to those who
responded to research question 27. Each respondent made
only one suggestion or comment.



CHAPTER V

PROCEDURE FOR THE DEVELOPMENT OF THE

PARENT IN-SERVICE PROGRAM

Introduction

The purpose of this chapter is to aynthes;l,;:..a the

information gained from the review of literature pertaining

to parent education and the data provided by the survey of

kindergarten teachers in the province. in order to develop

in-service program for the parents of pre-kindergarten

children. The chapter will deal with the criteria upon

which the researcher based selection of content and format.

As well, the actual program structure adopted by the

researcher will be outlined, including the format chosen

to facilitate teachers' iInplementation of the parent

in-service ·program.

Criteria for the Development of the
Parent In-Service Program

Many researchers attest to the difficulty of pre

scribing a parent education program appropriate for all

circumstances (Br:un 1965; Brophy, Good, and Nedler 1975;

Croake and Glover 1977; Dubanoski and Tanabe 1980;

Ellenburg and Lanier 1984; Encyclopedia of Educational

Research 1982; Enzer 1975; Johnson et a1. 1973; Kindergarten

330
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Curriculum Committee 1974).

Croake and Glover suggest, for example, that "There

is no universally agreed upon method in parent education"

(Croake and Glover 1977 :153), while Ellenburg and Lanier

express the opinion that "Different parents require differ-

ent approaches" (Ellenburg and Lanier 1984:317).

The Kindergarten Curriculum Committee of Saskatchewan

concurs in its endorsement of a broad context for parent-

teacher involvement. The"Commtttee recognizes the exist

ence of a wide range of possibilities :':or interaction 1n

stating that:

••• the teacher needs to •.• understand that parent
involvement is not.!!. "program, If a "set" of "experiences"
nor a "particular type of particIpation."

The parent involvement program is as unique as the
interests and needs of the child. (Kindergarten
Curriculum COllwittee 1974:571.

A review of the effect of parent education programs

and techniques (see Chapter Two) points to a variety of

benefits for parents and chlldren; however, ~he researcher

was unable to demonstrate the effectiveness of one

particular approach over another. A number of writers

support this conclusion (Brim 19fi~; Croake and Glover 1977;

Dubanoski and Tanabe 1980; Encyclopedia of Educational

Research 1982; Stevens 1978). Nevertheless, the researcher

was able to abstract information from other areas of the

literature review and the survey of kindergarten teachers

which provided valuable guidance in the structuring of the

in-service program.
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.1n terms of content, the literature review suggested

that the parent in-service program deal with inf?rmatlon

regarding eight specific areas: (1) knowledge related to

child growth, development, and learning; (2) information

conce:z:ning realistic expectations at specific stages of

development; (3) awarensss of appropriate pre-kindergarten

experiences, particularly those related to language and

reading development; (4) knowledge of appropriate teaching

behavior and styles of parent-child interaction; (5) knowl

edge of resources to aid in parenting; (6) knowledge of

the kindergarten program's goals, objectives, and content;

(7) knowledge of school organization and policy: (8) aware

ness of positive home and school communication and inter

action.

The results of the study conducted by the researcher

tend to support the importance of these content areas, for

more than 90% of kindergarten teacher respondents

indicated that parents were moderately to tot.ally unaware

of information pertaining to the k lndergarten program

(1.e., curriculum, goals, and objectives), child develop

mental levels. appropriate early childhood experiences,

aiding the pre-kindergarten child' s development, and

resources to aid. in parenting, while 82.39' recognized a

lack of parental awareness of the illIportance of good horne

and school communications (see Table 20).

In response to a research question asking the
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province' 9 kindergarten teachers to specify content for

the proposed program, te~chers perceived the necessity of

including information from three distinct areas:

(1) information regarding Bchool organization and policy,

e.g•• program content and objectives, the importance of

parent-teacher communication, the rules and regulations ~f

the school, bus schedules, and the child's transition into

kindergarten (see Table 48); (2) information pertaining

to parenting, e.g., knowledge of children's growth and

development, learning through play, the first separation,

the importance of motivation, learnin-: problems, learning

styles, and adequate personal and health care--nutritian

and adequate sleep (see Table 49): and (3) child readiness,

with the IlIOst frequently suggested. specific areas being

the importance of encouraging mature social-emotional

development, reading to and talking with children,

developing coordination, as well as fostering children's

vocabulary development and their ability to listen and

follow directions (see Table Sal.

Thus, in the selection of content for the proposed

in-service program the areas specified by the review of

literature and the survey data provided the focus for

the in-service. Consequently, these content areas

represented the selection criteria for information to be

included in the handbook prepared to guide teachers in

implementing the program.



33'

Add! tionally, a number of wri tars suggested that

parent and child need were important criteria in the

selection of :::ontent for parent education programs (Brim

1965; Brophy, Good, and Nedler 1975: Carson 1971: Croft.

1979. Enzer 1975: Kelly 1981; Lane 1975). Since it was not

within the scope of the current study to assess the needs

of parents or children in the province. procedures for

accomplishing this task were provided, so that programs

conducted by individual teachers could be responsive to

local needs. Thus, considering the content that was

suggested, a number of implications arose concerning the

structure or form the program assumed.

Structuring L"'e Program

First. of all, the in-service program had to provide a

forum to deal with the areas of cont.ent outlined by the

review of literature and the survey data from kindergarten

teachers in the province. <As the assessment of parent and

child need became an integral part of the program, this

element also had to be incorporated into the structure of

the in-service.

secondly, an exploration of the programs and tech

niques currently being utilized by kindergarten teachers in

the province indicated a substantial need for more exten

sive and varied programming, as only 43.37\ of respondents

reported the use of a program or technique to educate
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parents (see Table 24). Additionally, none of t:.he

"richness of national effort" (Honig 1979) as seen in the

United States was in eVidence, as the programs and tech

niques described by teachers consisted mainly of meetings

to explain school policy and program or the dissemination

of literature. Only a limited number of teachers (13.25%)

indicated that they provided in-service (see Table 27).

Finally, a number of additional suggestions concern

ing program format, arising from the review of literature

and the survey data, needliid to be incorporated into the

design of the in-service program.

Kindred, Bagin, and Gallagher point to the importance

of involving parents in both direct, e.g., workshops and

conferences; and indirect in-service, ,e.g., hanQ.books and

pamphlets (Kindred, Bagin, and Gallagher 1967).

The Edmonton Social PlaT'.:'l1ng Council indicates that

a variety of educational approaches should be made available

to parents, Le., individual, group, and mass media

te;;::hniques (Edmonton Social Planning Council 1982a).

Rowen, Byrne, and Winter COilcur by suggesting that

different strategies must be provided for different

parents (Rowen, Byrne, and Winter 19801.

others point to the necessity of introducing or

orjenting parents of pre-kindergarten children to the

school and its programs (Case ~. 1985; Croft 1979;

Educator's Encyclt -:'tluia 1961~ Gonder 1977; Herwig 1982;
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Prov1ncial K1ndergarten COlMl.ittee 1981; Read 1979, Rowen,

Byrne, and Winter 19801 Smith, Krouse, and Atkinson 1961;

Working Committee Responsible for the Development and 1n

Service of the Preschool Parent Resource Package 1985).

Brim suggests, however, that a variety of approaches

used over a period of time have the potential of creating a

positive cumulativ" effect on parent behavior. He

advocates a series of meetings closely spaced rathel.' than

a single ,session approach, so tha.t group cohesiveness can

deve10y and parents can learn from and support each other

(Brim 1965).

Workshop sessions with varying agendas and purposes

suggested by a number of writers (Badger 1972;

Bruinsma 1978; Edmister 1977; Hinze 1980, Histed 1983;

Lane 1975; Murphy 1982; Pinsker and Geoffroy 1981).

Others indicate that more extensive options for

involvement, varied services,' and networks of support need

to be provided as well (Balter 1983; Gray 1971a; Martin

1975; Weikart 1971).

Although no specific format was reconunended by

kindergarten teachers in the survey conducted in the

province, actiVity-oriented sessions, simulation activi

ties, use of vid~otapes, audiovisual presentations, ahd

displays were suggested as some of the more effective

techniquas to use with parents. Lectures, pamphlets,

role-playing, school publications, and child observation
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were perceived as being less effective (see Tables 45, 46,

and 47). Additionally, varied techniques to educate and

involve parents were limited. Table 16 indicated, for

example, the use of a parent handbook by only 32.84\ of

respondents, home-visiting by 10.78%. and parent resource

centers by .01%.

Based on the suggestions advanced by the research

literature and the survey data, it became clear that a

single in-service session could not accommodate the range of

ideas indicated. As well, in the absence of a knowledge

of paren':. and child need it was impossible to describe all

the possible alternatives necessary for in-servicing the

parents of pre-kindergarten children.

The alternative, then, was to specify an approach or

process which could accommodate the needs of all those

involved in and affected by the in-service. Such an

approach could also reflect the multitude of suggestions

arising from the research literature and survey data

concerning form and content.

Thus, the program structure presented reflects

the following characteristics:

1. Clear, systematic organization (Fine 1980), so
tha t teachers can implement the program effec
tively without the necessity of extensive
in-service themselves.

2. The potential for creativity on the, part of the
teacher (Umansky 1984), in that the approach
will be flexible and easily adapted to individual
needs and situations.

".1',
,Ii
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3. Comprehensiveness, in that it will provide

:~c~~~~sW~~~l:;W~~tr~r~;~~)O~o~P:Ad~:s~r~:Ytile
needs of parents, and in extending the range of
services provided and the kind of involvement
which can take place.

4. Feasibility of implementation, in that the
suggestions provided will be practical in nature
and will not require extensive £inancial support.

Options: An In-Service Program for Parents of
Pre-K~Dderqarten Ch1.idren

A statement by the California State Department of

Education aptly expresses the need for extensive information

and "options" in conducting parent in-service:

Our children are the world's greatest human resource.
Schools play an important role in the life of each
child. There is a growing demand for information to
guide parents and schools to work together so that each
pupil's life may unfold and blossom to its .fullest.
(California State Department of Education 1973:iii).

To accomplish a positive working relationship between

the home and school, the in-service had to P"Chibi t three

features: (1) provision for orientation; (2) provision

for assessment of needs; and (3) provision of resources

for extending the initial orientation program and address-

ing expressed needs. Thus, the parent in-service program

proposed by the researcher will contain the .following

three components.

Component One: . Orientation Options

This component consisted of suggested procedures

to accomplish the orienta tion of parents to the school,

the program, and the teachers. A sample orientation
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workshop was outlined in detail -as a possible option.

It was desig:-.ed to expose parents to a wide range of

content and activity, so that parents would be able to

make more informed sU9ges tiona as to the kind of add! tional

knowledge or prograrnJl1.ing they require. The workshop would

provide the teacher with an opportunity to become familiar

with the parents of incoming students, to discuss concerns

and expectations, to address anxieties, and to establish

an initial channel of communication.

Additional orientation options were described and

actual samples were provided where appropriate and feasible.

Specific details of the component are outlined in the

Teacher's Handbook contained in Appendix J.

Component Two: Assessment Options

This component of the program detailed the options

or alternatives teachers have for further program planning

and provision of in-service. Procedures for assessing the

needs of parents and children were outlined. Suggestions

were made to facilitate the development and implementa

tion of additional direct and indirect in-service. The

specific content of Component Two is outlined in the

Teacher's Handbook contained in Appendix J.

Component Three: Resource Options

To provide for flexibility, variety, adaptibility,

and comprehensiveness of progranuuing, teachers must be
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aware of the potential options which.. exist .for direct and

indirect in-service. As well, should the necessity present

itself for more extensive involvement of parents beyond

the scope of parent education, teachers would require

access to an extensive range of ideas and resources: hence,

Component Three provides a collection of resource options

designed for such purposes. The specific content of

Component Three is contained in the Teacher's Handbook

contained in Appendix .J.

Implementing the In-Service Program:
A Teacher's Handbook

Options: A Program for In-Servicing Parents of Pre

Kinderr-:.rten Children has been designed to be implemented

by kindergarten teachers in the province, as the survey data

indicated that 98.S3' of respondents suggested that knowing

how to provide such in-service would be use£ul (see Table

34) •

The researcher selected the handbook as the format

for describing the implementation of the in-service program

to teachers. This was done for three reasons. First, an

extensive review of the card catalogue of the Center for

NewfOWldland studies, Queen Elizabeth II Library, St.

John's, indicated that the province's Department of

Education had recognized the handbook as an effective and

useful mode for delivering information and guidance to

teachers since 1935. The card catalogue indicated in
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excess of twenty instances where the Department had

utilized the handbook during the fiofty-year period

extending from 1935 to 1985. Second, several researchers

in the province have demonstrated the appropriateness of

the handbook as a medhuu through which programs could be

outlined and resources suggested (Brushett 1979. Crant 19a1;

Hepditch 1983; Kinsella 1984; Stieda 1977; withers 1983;

Wrigley 1983). Third, the survey data indicated that 98.02%

cf teacher respondents perceived the handbook as being a

useful tool in outlining the process for implementing

parent in-service (see Table 39). As well. 83.82% of

respondents felt a handbook could provide planning and

organization, 92.16% felt it could be useful in providing

a series of ideas to adapt, and 79.90% felt it could be

useful in suggesting resources (see Table 40).

Thus, the in-service program for parents of pre

kindergarten children has been outlined in Options: A Pro

gram for In-Servicing Parents of Pre-Kindergarten Children:

A Teacher's Handbook, and because of its length and subject

matter it has been placed in Appendix J of this study.

summary

Chapter Five outlined the procedure utilized in the

development of the parent in-service program. Information

from the review of Ii terature and the survey conducted

among the province 1 s kindergarten teachers provided guidance
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in the selection of content and forma":. fur the program. A

brief outline of the program was provided. Additionally.

the selection of a handbook as the medium for describing

implementation of the in-service program to teachers was

supported. The handbook, entitled Options: A "pr0qi:"aIB. fox

In-serviCing Parents of pre-Kindergarten Children: A

Teacher' $ Handbook, is contained in Appendix J.

Chapter Six will conclude the study. It will provide

a sununary of the findings and state the researcher' s

conclusions and recolMIendations, based on the review of

literature pertaining to parent education and the data

collected feom the surveys administered to district school

superintendents and kindergarten teachers in the province.
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CHAPTER VI

SDMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Introduction

This chapter is concerned with a summary of the

probl.em investigated by the study, the methods and pro

cedures employed, and the subsequent findings of the

research.

As a numbe~' of distinct methods wexe utilized in

addressing the problem under investigation, the sWllllary of

findings is divided into four separate sections,

representing pertinent information gained .from the review

of related literature, interviews, and the surveys

administered to district superintendents and kindergarten

teachers in the province. Methods and procedures utilized

in each category. as well as the findings from each source,

are discussed. Conclusions and recollllllandations emanating

from the findings of the study are outlined.

SUImlary of Findings and Conclusions

'rho Problem

The problem as posed by the study had two distinct

di.mensions: (1) to assess the need for an in-service

343
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program for parents of pre-kindergarten children 1n the

province of Newfoundland and Labrador; and (2) to develop

an in-service program for parents of pre-kindergarten

children in the province of Newfoundland and Labrador.

The problem was addressed through the C"Qnsideration

of information gleaned from four specific sources: (l) the

review of related literature; (2) interviews conducted

among agencies concerned with the care and education of

young children, (3) the administration of a survey to

district superintendents of schools; and (4) the adminis-

tratian of a survey to kindergarten teachers. The methods,

procedures, findings, and conclusions pertaining to each

source are reported under four separate headinas in this

section of the study.

The Review o£ Related Literature

Methods and Procedures

The review of related literature was accomplished

through computer searches of ERIC holdings, an examination

of the serial and periodical holdings at Memorial Univer

sity of Newfoundland' s Queen Elizabeth II Library and

related centers (e.g., Curriculum Materials Center and

Center for Audiovisual Education). and a study of the

resources of th~ Canadian Teachers I Federation Library in

ottawa and its affiliates, including the Newfoundland

Teachers I Association Library in St. Johnls, Newtoundland.

Extensive use was also made of the Inter-Library Loans



345

service provided by Memorial University of Newfoundland' s

Queen Elizabeth II Library, to obtain- American and European

sources unavailable in the province.

Articles, journals, pamphlets, books, reports,

newspapers, microform reproductions, and unpublished

sources served as the basis for a preliminary investigation

of need and the de- c.ermination of a framework for the

development of the in-service program for parents of pre

kindergarten children.

Findings and Conclusions

The review of related literature established the

existence of a nwnber of important conditions emphasizing

the need for parent education programs such as the one

proposed. The summary of the findings is drawn from

research contained in Chapters On~, Two, and Five.

1. It determined that parenting must take place in a
complex, technologically-oriented society beset
by varied demands. and stresses and without the
traditional support systems present in earlier
times.

2. It pointed to the inadequacy of preparation for·
parenting, as well as parental anxiety and confusion
concerning the tasks of childrearing.

3. It established the criticalness of the early years
in terms of child development and the importance of
the provision of appropriate experiences during
this period.

4. It documented the range of positive and negative
effects which parents can exert upon aspects of
children 1 s development, as well as their level of
achievement.
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5. It established the parents of preschoolers as a
primary target group for intervention, education,
and support because of their critical role in
fostering early childhood development~

6. It demonstrated the existence of a w:l.de range of
resources and a diversity of program~. designed to
inform, educate, and support parents in areas
outside the prOVince, particularly the United
States.

7. It suggested the positive effects which may accrue
for both parent and child when parents are involved
in programs designed to educate and support them
in childrear Ing.

8. It indicated that schools (Le., teachers) should
playa more active role in the education and
involvement of parents. A need for increased
communication and cooperation between home and
school was also emphasized.

9. It inferred the potential of parent education pro
grams- .(i.e., in-service) as a vehicle for meeting
the diverse needs of children, parents, and
teachers.

10. It demonstrated a growing awareness in the province
of Newfoundland and Labrador for increased parent
education programs. Additionally, it documented a
great lack of resources and programming in the
area of educating the parents of pre-kindergarten
children.

11. It pointed to the need for pre-service and in
service training of teachers in implementing parent
involvement and education programs and techniques.

Similarly, the review of literature related to parent

education resulted in a number of findings pertinent to

the development of the in-service program.

1. It pointed to the lack of adequate research to
indicate the appropriateness of specific types of
content and effectiveness of certain kinds of
format for parent education programs.

2. It indicated that an approved method of determining
content and format of parent education programs was
through a procedure of needs assessment.
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3. It specified a number of areas of content which
could be considered appropriate for inclusion in
a parent in-service program (e.g., knowledge of
child growth, development, and learning; the
importance of setting appropriate and realistic
expectations for children, the importance of
providing children with a wide range of real and
vicarious experi""i.1CeSI and so on).

4. It suggested a number of considerations concerning
the selection of format and the structuring of
parent education programs. They include: using
different strategies with different parentsJ pro
viding access to a variety of approaches (e.g.,
individual, group, and mass media); and the uti '.1
zation of direct and indirect in-service.

Interviews Conducted Among Agencies Concerned With
the Care and Education of Young children

Methods and Procedures

In AUgt.lst of 1985, through the medium of the tele-

phone interview, the researcher contacted a number of

agencies concerned with the care and education of young

children. The agencies included the Department of Social

Services, the Promoticn and Nutrition Division of the

Department of Health, the Public Health Nursing Division,

and the Newfoundland Teachers' Association. This was done

to determine the extent of parent education programs and

resources provided by these agencies.

Findings and Conclusions

Information obtained in the interviews pointed to the

need for the development of the proposed parent in-service

program. The findings were as follows.

1. The most extensive involvement occurred under the
auspices of the Department of Health through its
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Promotion and Nutrition Division and Public Health
Nursing Division. Provision of resource material
and resource personnel was evident. The focus of
the DepartIr.ent'S efforts was on aspects of maternal
and child health, care, and nutrition. The Public
Health Nursing Division did provide a home visiting
pro£'".:am and prenatal classes throughout the
province. As well, a pilot parenting program had
been implemented in one area. Coordination with
the efforts of other agencies such as the Depart
ment of Education was not evident. (Lawlor 1985;
Maher 1985) •

2. The Department of Social Services had only limited
involvement in the provision of resources for
parent education. These included: one parenting
program at one daycare center in St. John' s; twenty
women involved in a teaching homemaker program
throughout the island; and a parent education pro
gram for adoptive .mrents. (Hayles 1985).

3. The Newfoundland Teachers' Association's involvement
in the provis.ion of parent involvement and educa
tion programs was basically limited to the medium
of print. The Association produced a kit on school
conununity relations, a handbook on teacher image
and community involvement, and a 6eries of
pamphlets relating to parenting. the importance of
early experiences, and facilitating children's
transition from home to school. (Handrigan 19851.
Policies did exist within the Association advocating
the provision of parent education programs and
other support services. (Newfoundland Teachers I

Association policy Handbook 1983) •

The Survey of District Superintendents

"Methods "and 'Procedure s

Data was collected from a sample population of thirty

four district superintendentI': in the province by means of

a letter which requested information concerning district

parent education and parent involvement policies, programs

or practices dealing with parent education which had been

tried or were currently being used within districts, and



349

the personal opinions of superintendents regarding the

subject of parent education and involvement. Letters were

ma11ed in the month of October 1984, and by November 30,

1984, twenty-five district superintendents had responded.

A second letter of request was ~Bsuedr and by mid-March of

1985 all district superintendents had replied.

Findings "and Conclusions

L The survey determined the need for the formulation
of policy at the district level, as only 8.82' of
the district superintendents surveyed indicated the
existence of a written policy concerning parent
education and involvement for their respective
district.s (see Table 10). Copies of statements of
policy submitted by district superintendents are
contained in Appendix F.

2. The survey suggested the need for more extensive
programming in the area of parent education
throughout districts in tlLe province, as only
23.53% of district superintendents indicated that
schools under their jurisdiction were utilizing
parent education programs or techniques (see Table
10). Copies of programs described by district
superintendents are contained in Appendix G.

3. As only one superintendent of the thirty-four
surveyed offered personal comment regarding the
concept of parent education, it is difficult to
speculate as to the level of support which exists
for the concept of parent education among super
intendents in the provinc<3. Three possibilities
exist: (1) they may be somewhat unfamiliar with
the concept; (2) they may not support the notion
of educating p,- :ents; or (3) they may have simply
chosen not to .cespond.

The Survey of Kindergarten Teachers

Methods and Procedures

Data was collected from a sample population of kinder

garten teachers in the province by means of a survey
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questionnaire. Based on a preliminary search of the

literature, an initiai lnstrtl.:1\E!nt was constructed entitled

"Kindergarten Handbook Needs Assessment" (Append:Lx E).

Follow1ng its review by the researcher's supervising

cornmittee and a panel of four kindergarten teachers,

revisions were made based on the reaction received and in

consideration of the information obtained from a more

specific review of the literature pertaining to studies

utilizing survey methodology. A second, revised format

for the questionnaire was prc';nced, entitled "Parent

In-Service Program: Needs Asse:oisment" (Appendix E). The

questionnaire was arranged in five sections: (1) intro

duction; (2) sample data; 0) community profile; (4) assess

ment of need7 and (5) nature of the program. It utilized

a total of thirty-four questions of varied types (e.g.,

closed, open-ended, multiple choice, and Likert-type

scal.es). The survey requested information pertaining to

the perceptions of teachers regarding: (1) the l.evel of

current parent involvement in the province's schools7

(2) the socio-economic characteristics of parents served

by the respondentS7 (3) the level of awareness of parents

concerning various aspects of the kindergarten program and

child development7 (4) the effectiveness of parents in

fostering pre-kJ.ndergarten readiness and the potential

for improvement in this areaj (5) the current level of

provision of parent education programs and techniquesj and
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lastly (6) teachers' opinions as to the need for an 1n

service program for parents of pre-kindergarten children

and the content and format appropriate for such a program.

At the request of one school district participating in the

stu('ly. an alternate introductory form of the "Parent In

Service Program: Needs Assessment" was developed, which

eliminated references to personal data regarding

respondents, such as name, age, address, and the like. A

copy of this format is included in Appendix E.

Utilizing the Directory of Newfoundland and Labrador

Schools r '1983-84 (Division of School Services 1984) and the

1964-85 school mailing list of the Newfoundland Teache3:"s'

Association, the researcher determined a list of 424 schools

offering a kindergarten program. As one survey was to be

mailed to each of the schools, the sample population of

kindergarten teachers consisted of 424 respondents, of whom

234 were employed in Integrated District~, 141 in Roman

Catholic Districts, 40 in the Pentecostal District, and 6

in the Seventh Day Adventist District. Three additional

teachers could not be allocated to any specific district.

Once permission to administer the survey questionnaire

had been received from all superintendents, a package of

information, consisting of a letter of request to principals

(Appendix Cl, ietter of request to kindergarten teachers

(Appendix 01, and one copy of the Parent In-Service Program:

Needs Assessment (Appendix E), was forwarded to the school
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principals of all schools offering a kindergarten program

in each of the thirty-four school districts under study.

principals were asked to have one kindergarten teacher in

their respective schools complete the questionnaire, place

it in a pre-stamped, pre-addrp.ssed envelope, and return it

to the researcher. The mailing period extended from mid-

December 1984 to March of 1985, with May of 1985 being set

as the deadline for return of questionnaires.

A total of 424 questionnaires were sent out, and 210

were returned. As only the results of 2Q4 responses could

be utilized in the study, the actual return rate for usable

data was 48.11%.

Findings and Conclusions

1. The survey population (Le., those responding with
usable data) totalled 204 kindergarten teachers,
representing the Integrated, Pentecostal, and Roman
Catholic school districts. No responses were
received from teachers employed by the Seventh Day
Adventist School Board (see Table 1). Respondents
represented a primarily young, female population
(Le., 91.40% being female, with 77.09% indicating
they were between the ages of 20 and 35) as is
shown in Tables 2 and 3. A wide geographic area was
represented, as responses were received from all
but one schoo~ district surveyed (see Table 1).
Table 4 shows that a large proportion of respondents
(68.09%) had at least one degree, while 87.23% of
teachers were at certificate level four or higher
(see Table 5). Over 87% of teachers indicated
experience at the primary level; however, 78.09%
of respondents indicated low levels of teaching
experience (Le., 0 to 15 years) as is shown in
Table 6. Most teachers (80.46%) taught in rnedium
sized or large schools (see Table 8), with 51. 83%
teaching in schools with. a kindergarten to elementary
grade range (see Table 91. Respondents indicated a
variety of job situations, with 48.15% indicating
they taught only kindergarten and 47.62% showing
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that they taught kindergarten and had additional
teaching responsibilities as well (see Table 7) •

2. Respondents indicated that need exists in specific
areas of the province for the formation of parent
teacher groups, as 58.50% of teachers stated that
currently such groups are not operating in their
communities (see Table 13).

3. Respondents de.monstrated the need for parent
teacher groups to focus on providing more extensive
and intensive prOCl'rams for educat1ng parents,
particularly those of the pre-kindergarten age
range, as respondents perceived the current primary
functions of such groups as being channels of
communlci\tion or vehicles for fund-raising. Only
35.29% of teacher respondents indicated that such
groups were util.ized to inform parents of the
schools' teaching methods and educational
phi losophy (see Table 141.

4. Respondents suggested the need for expansion of
parental involvement activities in the province's
schools, as only 32.99% of respondents ;lndicated
that the~r schools provided more than four parental
involvement activities (see Table 15). Additionally,
the responses of teachers surveyed infer the need
for greater provision of activities which serve to
educate parents and increase the physical contact
between parents and teachers. This finding emerges
from the fact that only 36.27% of respondents
utilized parent volunteers and frequently only in
a supervisinq capacity I home visits were conducted
by only 10.78% of respondents, and parent resource
centers were provided by only .01% of teachers
responding (see Table 16).

5. Respondents' perceptions of the socio-economic
characteristics of parents indicate a parent
population characterized by low levels of educa
tional achievement (i.e., 96.30% of respondents
indicating parents as being educated to uneducated,
with 59.26% suggesting levels of attainment by
parents at the elementary level or below). only
3.70% of respondents classified the parent popula
tion as. being well educated (see Table 17).
Additional.ly, a large number of respondents
(73.66%) commented that their parent populations
were characterized by more than 20% of the parents
served by respective schools as beinq unemployed.
More than one-third of respondents (33 .. 86%)
suggested that more than 20% of their parent
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populations were receiv.i.ng social assistance
(see Table 18). Respondents also indicated that

many parents were involved in low-status occupa
tional categories, as 71.72\ of respondents
indicated parents served by them were involved in
occupations which ranged from mainly skilled/semi
skilled to larqely non-professional/unskilled
(see Table 19). Considering the socio-economic,
educational, and occupational characteristics of
the parent population as perceived by teacher
respondents. the potential need for services and
programs to inform, educate, and assist parents in
childrearing exists. As well, governmental
response to the problems of unemployment and the
need for prOVision of adult education is indicated.
The effeuts of such a socio-economic climate on
children warrant further investigation as well.

6. Respondents indicated a substantial need. for
increased parental awareness in a number of areas
related to child development and the kindergarten
program, as large proportions of the survey
population suggested a lack of parental awareness
of: kindergarten goals and objectives (97.97\);
the kindergarten program and curriculum (92.90%);
child development levels (98.25%1 j app'·opriate
early childhood experiences (97.06%); the importance
of fostering the pre-kindergarten child's develop
ment (94.80%); knowledge of resources to aid in
parenting (98.18%); and the importance of good
home and school communication (82.39%) (see Table
20) •

7. A substantial number of respondents (B8.89%) were
of the opinion that parents could be effective
teachers of their own pre-kindergarten children,
suggesting the existence of a group who could
potentially avail of and benefit from programs
designed to enhance this skill (see Table 21).

8. A number of respondents to the survey (59.7011)
cons~dered their experience with parents foster.1nq
pre-kindergarten readiness to be in the range of
exceptiona11y good to average (see Table 22);
however, respondents also indicated a great p·.,ten
.tial for improvement, as 99. 50i of teacher
respondents endorsed the possibility of parents
being helped to improve their competence (Table
23), thus suggesting the necessity of a means
(e. g., an in-service program) to accomplish this
.task.
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9. A specific procedure .for developing and implementing
parent education programs does not appear to be
evident in school districts or schools wi thin the
province, as jUdged by the great variety of pro
gram initiation reported by respondents. Respond
ellts indicated, .for example, that programs were
initiated by teachers themselves (38.46%}, by the
school ac1ministration (23.08%1, by school boards
(22. 02%), as well as by combinations o£ these three
groups. No respondent reported a single instance
of parent-initiated programming (see Table 26) •
Hence, there appears to be: a need £or coordination
of resources and ideas regarding program develop
.IIIent at the district and school level. This
further suggests the necessity of personnel to be
.responsib~e for such coordination (e.g., parent
education/involvement coordinator). Additionally,
parents need to be made aware of the potentia~

range of programming, as we1l as being provided with
a vehicle to express their need for specific types
of programming.

10. Respondents indicated the current level of pro
vision of parent education programs and techniques
to be inadequate. This is demonstrated by the
fact that 43.37% of respondents indicated use of
a program o!:' technique to educate parents of pre
kindergarten children, and only 13.53% i.ndicated
use of programs or techniques with parents of
children of other age groups (see Tables 24 and
25). This suggests a potential need for parents
of children of all ages to be provided access to
appropriate programming.

11. Respondents indicated the provision of a variety of
parent education programs and techniques; however,
upon closer analysis of the 19 separate categories
suggested, only 10 appeared to have a function
directly related to parent education. Table 27 shows
that relatively low levels of usage existed for
these categories (e.g., 25.90\ used meetings to
explain school policy and program; 13.86% provided
a handbook; 13.25% provided in-service; 6.02%
distributed pamphlets; and so on). Thus. the
provision of more extensive in-service and related
programming is indicated.

12. Respondents indicated the potential acceptance of
increased in-service programming .for parents, as
85. 05\ stated that parents' reactions to their
attempts to provide a program had ::ranged from
extremely positive to positive. It would seem
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that at least a spectrum of the parent population
recognizes the. value of such proqrams .(see Table
28) •

13. Respondents reported a variety of positive effects
on parents, children, and parent-teacher inter
action as a reau1.t of their attempts to provide
parent education programming. Firstly, of the 78
respondents commenting upon the effect on pal"ants,
75 indicated a positive result of some kind (e.g.,
better understanding of what is expected of the
child and what:. needs to be done at home, greater
knowledge of the kindergarten program, and 80 on),
while only 3 respondents observed no noticeable
difference in parents (see Table 29). Secondly, of
~he 74 respondents commenting upon the effect upon

. children, 72 indicated a positive result of some
kind (e.g., children being better prepared emo
tionally and academically for kindergarten, children
being more self-confinen~, and so on). while only
2 respondents reporterl no noticeable difference in
children (see Table 30). Thirdly, of the 56
respondents commenting upon the effect upon parent
teacher interaction, 54 indicated a positive
result of some kind (e.g., parents being more
comfortable and less intimtdated by teachers,
teacher and parents having a greater understanding
of each other, and so on). while only 2 respondents
observed no noticeable difference in the parent
teacher relationship (see Table 31). The opinions
expressed by respondents are merely indicative of
the kinds of effects which may accrue from the
prOVision of programs; further stUdy is indicated
to document specific effects upon parents, children,
and the parent-teacher relationship.

14. Respondents strongly endorsed the need for a parent
in-service program, as 95.22% characterized their
concern for the provision of such programming in
tha range of great to moderate. The finding is
especially important as respondents were asked to
compare their concern for increased parent educa
tion with the total kindergarten program and school
situation (see Table 32). A large number of
respondents (97.03%) also perceived the in-service
session as an effective means of imprOVing parents'
ability to teach their pre-kindergarten children
.(see Table 33).

15. A large number of respondents (98.53%) i.ndicatc.d
the importance of knowing how to conduct in-service
with parents (see Table 34) and further recognized
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the potential value of such programming for thelll
se~ves, the parent-teacher rela"';.lonshlp, the
provision of home help, and for chUdren. A
large number of teachers (91,18\) saw such II. pro
graJll as a resource whi.ch could be further developed
and adapted, while 38.73' felt such informati.on
could save them time (see Table 35). A large
number O%: teachers saw potential benefit in terms
of the parent-teacher relationship, as 90.20% said
parents' understandll1g of the school program and
objectives would be improved and 87.25\ felt it
would generally iJD.prove their relationship with
parents (see Table 36). Substantial numbers of
respondents perceived positive ...ffects in terms of
home help, as 97.86% felt there would be greater
variety of home help, 97.99% felt the quality of
horne help would be improved, and 91.26% felt the
quantity of home help w;,)uld be increased (see Table
37). Respondents also saw substantial potential in
terms of an in-service program's effect on children,
as 90.69% said readiness of pre-kindergarten
children would be significantly iJ'llproved, 64.60\
felt kindergarten students would be more successful,
78.92% felt kindergarten children' s Bocial
emotional adjustment would be improved,' and 73.04%
said it would iJ'llprove the parent-child relat.1onship
(see Table 38). Although generally speaking,
teachers' cOrnrJ)ents are indicative of their having
perceived the positive effects of parent in-service,
more intensive research is warranted to determine
the actual effects of such prograJD1ll1ng.

16. A larg6 utDber of respondents endorsed the use of a
handbook as a delivery mode for information concern
i.ng the implenaentat.1on of the in-service program,
as 98.02% of respondents indicated that a handbook
would be useful (see Tabl.e 39). The value of the
handbook was further endorsed, as 83.82\ of
respondents said it would provide planning and
organization, 92.16% ind.1ca':ed it could provide
a series of ideas to adapt, and 79.90% indicated
that it could suggest resources (see Table 40).
lU.though teachers perceived the usefulness and
value of the handbook, further study is warranted
to substantiate this opinion.

17. Respondents indicated that they did not foresee
tremendous difficulties i.n implementing the 1n
service program, as first of all, 84.24\ of
respondents felt parents would attend such sessions
(see Table 41). Secondly, only 10 respondents
i.ndicated potential reasons for lack of parental
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participation (see Table 42). Thirdly, 91.11\ of
respondents indicated that their school administra
tion would support such programming (see Table 43).
Additionally, when questioned 38 to the extent of
difficulty encountered when teachers had attempted
to provide parent education programs r only 39.721
indicated having experienced problems .(see Table
52). As 1010;11, only 36.36% of respondents indicated
a lack o.i:: parent participation due to apathy (see
Table 51).

18. Respondents offered a number of specific sugges
tions regarding the content and format of the
proposed program. Areas of content suggested could
be classified into three broad categories:
(1) information pertaining to school policy and
organization; (2) ideas related to parenting; and
(3) information related to child readiness. Infor
mation regarding the kindergarten program, its
content and objectives, was seen as the most
important sub-category of information pertaining to
school policy and organization, as it was suggested
by 39.74% of respondents (see Table 48). Informa
tion concerning stages of child development and the
necessity of adequate sleep received the highest
response levels in the category of information
regarding parenting (17.88% and 13.25% respectively)
as is shown by Table. 49. Encouraging social and
emotional maturity, reading to children, developing
their coordination, and talking to them were seen
as the most important a:r.eas of focus with regard to
child readiness (see Table 50). Thus, an in-service
program focusing on the nature of the kindergarten
program, with information as to the stages of child
development and knowledge about the way in which
growth can be fostered, seems appropriate.
Additionally, the need for providing resources to
aid parents in childrearing seems evident.

In terms of format, no specific type of program
format was recOIlUllended; however, activity-oriented
sessions and simulation activities were perceived
as the most effective techniques to be employed
(see Table 46). while lectures and commercial/
government books and pamphlets were seen as least
attractive (see Table 47) .

Since the recommendations regarding effective
techniques and approaches are based on teacher
perception, additional study is required to deter
mine whether the effectiveness of partiCUlar
approaches is, indeed, signi£icant statistically.
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19. Respondents gave no clear indication of the
appropriate timing of in-service for parents of
pre-kindergarten children; however, 55.21% did
suggest that there be a combination of programming
(Le., before the child starts school and after
the child enrolls). A majority of respondents
(62.83%) advocated holding such sessions during
the evening, while 91. 72% felt they should take
place on weekdays rather than weekends (see Table
53). The conclusion to be reached is that teachers
tend to prefer a somewhat flex.lble approach to the
timing of in-service, with the exception of insist
ing that it be held on weekdays. Some degree of
greater flexibility on the part of teachers and
administrators in providing appropriate times for
in-service to occur may be necessary.

20. Respondents indicated a degree of interest in
critiquing the handbook, as 62.50% said they would
be willing to perform such a function, while only
57.14% suggested they would be willing to pilot
ideas contained in the handbook (see Table 54).
Although no a ttempt was made by the re searcher to
discover the reasons for these responses, it is
important to determine why respondents commented
in such a manner, as conditions may be present
which could limit teachers' ability to critique and
pilot the program and ultimately to implement it.
Further examination pertaining to this area seems
warranted. Additionally. since the piloting and
evaluation of the parent in-service program was
not within the scope of the current study, further
ex.amination and refinement of the program through
teacher critiquing and piloting seems appropriate.

21. Respondents were requested to provide comments as
to additional areas of concern they had regarding
any matter pertaining to the surveyor teaching
situation. Responses again pointed to a degree of
concern for the provision of parent education
programs, as the majority of respondents (45.07%)
commented upon the importance of the proposed pro
gram. The second largest area of response (15.49%)
consisted of descriptions of improvements teachers
were making to their own parent education programs
(see Table 55).

Thus, it appears, based on all four sources of infor

mation reviewed, that generalized need for a parent in-

service program for pre-kindergarten children is suggested.
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Similarly, there is a fair degree of agreement concerning

the content and format appropriate for such a proqrarn as

suggested by the review of literature and the survey of

kindergarten teachers. A nUlIlber of recommendations emerged

from the data .obtained during the investigation of the

problem. These will be outlined in the following section

of the chapter.

Recdmmendat!ons

In the course of completing the current study, it

became readily apparent that the subject of parent educa

tion and involvement has been relatively neglected by

researchers in the province. It was also surprising to

note that the influence exerted by the range and diversity

of parent education and involvement program.s developed in

the United States and Great Britain over the past twenty

years has been, at best, only marginal. Thus, the need for

a great deal of further research is indicated.

Additionally, as the provision of more extensive

programming in the realm of parent education has been

suggested by the study, there exists a need for greater

action on the part of agencies and associations concerned

with the support, education, and care of children and

their families ..

Consequently, a number of recommendations will be

formulated to deal primarily with the need for more

extensive research, as well as increased activity in the
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area of parent education and involvement. A number of

recommendations arise directly from the findings of the

study, whereas others have been inferred by conclusions

reached during the investigation. A number of recommenda

tions will be addressed to particular agencies and

associations.

Recommendations Addressed to the Government
of Newfoundland and Labrador

The subject of parent education and involvement is a

matter of provincial concern, since parents and children

represent our most valuable natural resource. The current

study addressed itself to the needs of parents of pre

kindergarten children, and thus the needs of a large

spectrum of the provincial parent population have been

ignored (e.g. I those of single parents, adolescent parents,

parents of children with special needs, foster parents,

and so on). As well, the current study determined that

portions of the province are characterized by high

unemployment levels, low educational attainment, and the

like. The effects of socia-economic and cultural stress

have been documented by a number of researchers (Hill and

Rowe 19831 Mastropietro 1980; Taylor 1976). Others have

suggested the lack of adequate preparation for parenting

(Ministerial Advisory Committee on Early Childhood and

Family Education 1983; Punjari 1980) and the need for

resources and programs to aid parents in the task of
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childrearing (Duncan 1973; Hines 1981, Kelly-Freake 1982,

Kennedy 1981; Newfoundland Teachers' Association Curriculum

Sub-Committee 1980; Provincial Kindergarten Committee 1961;

punjari 1980; Sharp 1976; Wrigley 1978).

Since the Provincial Government is Ultimately

responsible for many of the agencies which have the poten

tial for prOViding services and resources to parents and

children in the Province of Newfoundland and Labrador

(e.g., the Department of Education, the Department of

Health, and the Department of social Services), it is

crucial that a provincial perspective regarding the pro

vision of such services be developed, as well as related

government policy and legislation to ensure accessibility.

Thus, the researcher makes the following recommendations ~

1. It is recommended that the Government of New
foundland and Labrador set up a Royal Commission
to StUdy parenting, Parent Education. and Parent
Involvement in the Province.

2. It is recommended that the Cormnisaion seek sub
missions from all agencies, groups, and individuals
involved in the provision of suct services and
programs to parents. Additionally, input from a
broad spectrum of the parent population in the
province is suggested.

3. It is recommended that the mandate of the Conunission
include:

(a) The determination of services, programs, and
resources currently being provided to all
spectrums of the parent population in the
province.

(bl The assessment of nee~, as expressed by
parents, for additional parent education and
involvement programs and support services.
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(e) The determination of the level of preparedness
for the parenting role of a cross-section of the
parent population.

(d) The documentation of the effects of parents'
lack of preparedness for childrearing and the
subsequent effects on children' s development
and level of achievement.

(e) The determination of the effect of socio
economic and educational disadvantage upon
parents and children in the province.

(f) The examination of the types of preventative
and Interventive programs necessary (l.e., for
parents and children) to address the problems
caused by a disadvantaged environment.

(91 The determination of methods and procedures for
the development of additional parent education
and involvement programs and support services.

(hi The determination of the kinds of resources
and personnel needed to facilitate program
development and implementation.

U) The examination of the feasibility of coordi
nating the services of agencies, groups, and
individuals in the provision of programs and
services to parents.

(j) The determination of the need for pre-service
and in-service training for those involved in
program development and implementation.

(kl The investigation of the feasibility of setting
up a provincial parent resource center, as
well as district parent resource centers
throughout the province (Edmonton Social
Planning Council 1982a).

(1) The consideration of the possibility of
enacting legislation to mandate the involvement
of parents in the educational programming of
their children, as has been done in the United
States and the Province of Quebec (Brady 1977 i
CaJ:ifornia State Department of Education 1972;
Lucas, Lusthaus, and Gibbs 1978-79; Lusthaus
and Lusthaus 19821.

4. The researcher recommends a number of sources of
information to the Commission in the consideration
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Recommendations Addressed to the Department of
Education, School Boards, and Schools

The development of an in-service program for parents

of pre-kindergarten children has been the focus of the

current study. The program was designed to be implemented

by kindergarten teachers. A number of researchers recog

nize the appropriateness of the school as a provider of

parent education and involvement programs (Balter 1983;

Kelly 1981; Swick 1972; Vernon 1981; Winter 1985). As the

current study suggested the need for an expansion of parent

education and. involvement programs to other groups of
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parents served by the school, involvement and cooperation

among the Department of Education, school districts, and

schools is essential.. The researcher offers the following

reconunendations,

5. It 1s recommended that the Department of Education,
in conjunction ....ith school boards, develop a
provincial policy related to parent involvement
and parent education, to guide school boards and
school.s in the provision of such ser~'~ces and
programs.

6. It is recommended that the Depar~nt of Education,
in conjunction with school boards, dei:3cribe pro
cedures and methods for developing parent involve
ment and education programs (Hodgden at al. 1974).

7. It is recommended that the Department of Education,
school. boards, and schools describe potential
parent target groups requiring additional programs
and services.

8. It is recommended that adequate in-service training
be prOVided those individuals .involved in the
design and implementation of parent education and
involvement programs. The ability to assess needs
and to evaluate the effects of program is essential.
Such in-service can be provided at the provincial
and/or local level (Kelly 1976; Lynch and Pimlott
1980. Rich 1976; Sharrock 1970; Tizard, Mortimore,
and Burchell 1981; Umansky 1964; Wolf 1982) •

9. It is recommended that there be a coordination of
materials and reso' ~ces pertaining to parent
education and invo. :ement at the provincial and
district le·vels (Lynch and Pimlott 1980).

10. It is recommended that the Department of Education,
school boards, and schools be involved in the
development of resource guides and programs to
serve specific parent groups (e.g., parents of
adolescents, parents of abused or neglected
children, parents of children with learning
disabil!.ties, parents of children who are potential
dropouts, parents of gifted children, and so on)
(Goldman 1973).

11. It is recommended that consideration be given to
the hiring of personnel at the prOVincial and
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district levels to coordinate parent education and
involvement programs. Other researchers recommend
coordinators at the school level as well (e.g.,
home liaison officers (Bailey 1980; Cave 1970];
designated parent educators (Bond 1973; O'Connell
1975]) •

12. It is recommended that sufficient financial
resources be allocated to school boards and
lndivic.<J.al schools for the purchase of resources
and materials to carry out adequate parent educa
tion and involvement programs.

13. It is recommended that the Department of Education,
in conjunction with school boards and schools, set
up a number of demonstration projects to evaluate
the effect of varied techniques and content upon a
range of parent groups.

14.. It is recommended that the Department of Education,
school boards. and schools attempt to determine if
a relationship exists between the level of achieve
ment of children served by schools in the province
and the degree to which parents are provided with
education and involvement programs. Such data may
have implications for the current dropout problem
in the province.

15. It is recommended that school boards provide
teachers with adequate time for the planning,
implementation, and evaluation of parent ed\:.cation
and involvement programs (Bailey 1980; Cave 1970;
Jones 1970; Pitcher ~. 1979; Wolf 1982).

16. It is recommended that where possible at both the
provincial and local levels resources and provision
of programs be coordinated with other agencies, and
thus prOVide a more comprehensive service to
parents in the province (Lynch and Pi.mlott 1980;
Schaefer 1972a).

Recommendations Addressed to Other
Groups and Agencies

Memorial University
of Newfoundland

A number of writers have pointed to the necessity of

training for teachers involved in the provision of Farent
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education and involvement programs (Kelly 1916; Lynch and

Pimlott 1980; Rich 19761 Sharrock 1970; Tizard, Mortimore,

and Burchell 1981; Umansky 1984; Wolf 1982). Tizard,

Mortimore, and Burchell have commented that:

Teachers are U~ ually not taught how to explain their
work to parents, how to organize untrained volunteers
in the classroom, run workshops in which parents can
help their children at horne. These activities (all
far different skills than in managing a classroom, or
working with an individual child •.• (Ti:tard,
Mortimore, and Burchell 1981:1B3}.

Since Memorial University of Newfoundland 1s

responsible for the pre-service training of a great number

of teachers in the province, the researcher makes the fol10w-

Ing recommendations.

17. It is recommended that Memorial university provide
courses and/or institutes at the W'l.dergraduate and
graduate levels to educate teachers in the pro
cedures for developing, implementing, and evaluating
parent education and involvement programs. Such
training also needs to make teachers aware of the
potential diversity of resources and programs
available.

18. It is recommended that Memorial University consider
the sponsoring of conferences or symposiums regard
ing the role of the parent in education, as well
as programs designed to educate and involve parents.

19. It is recommended that Memorial University sponsor
courses for parents and prospective parents through
the Extension Services Division. Such courses
could provide information on a broad range of
topics (e.g., Parent as a Teacher; Facilitating
Your Child's Development; Matching Toys and
Children) .

20. It is recommended that Memorial University encourage
research in areas related to parent involvement in
education and concerning programs designed to
inform, involve, support, and educate parents.

21. It is recommended that the library services at
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Memorial University continue to acquire materials
and resources related to parenting, parent educa
tion, and parent involvement.

The 'Newfoundland
Teachers" ASsociation

The Newfoundland Teachers' Association has, over the

past number of years, shown a great deal of concern for

young children, particularly those of disadvantaged

environments (Newfoundland Teachers' Association Curriculum

Sub-Committee 1980). As well, a number of policy statements

and publications have pointed to the increased awareness by

the Association of the need for recognizing the value of

more positive schoo1-cornmunity relations and increased

parent-teacher interaction (Newfoundland Teachers' Associa-

tion Communications Committee 1979). Addit:l.onally, the

importance of extending' programs and services to varied

parent groups has been advocated (NeWfoundland Teachers'

Association Committee on Early Childhood and Family Educa-

tfon 1984; Newfoundland Teachers' Association policy

Handbook 1983). Since the Association recognizes the

involvement and education of parents as being essential to

the provision of quality education for children :In the

province, the researcher makes the following recommenda-

tions.

22. It is recommended that the Newfoundland Teachers t

Association develop a policy regardi.ng the role of
parents in education in the province' s schools.
The policy should address, as well, the provision
of programming for educating and involVing parents.
The Association is referred to Parents in the
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Schools: policy Document (National Union of
Teachers 1979) as a starting point.

23. It is recommended that the Association spotlight
the theme "Parent Education and Parent Involvement"
at an Annual General Meeting.

24. It is recommended that the Aseociation" through its
Special Interest Coune ils and Committee structure,
encourage the development of resources and programs
to aid teachers in the provision of a broad range
of services and activities to parents (e.g.,
developing parent kits of science/math activities,
videotapes of how to read to your child, pamphlets
concerning practical topics of interest to parents,
such as "The Report Card," "Computers in the
Schools, It "What to Do If You Think Your Child Wants
to Drop Out") •

25. It is recommended that the Association provide in
service training for teachers in the province
regarding the provision of a wide range of parent
education programs and resources.

26. It is reconunended that the Association study the
possible implications of extensive teacher involve
ment in providing such services to parents,
particularly with reference to increased demands
in terms of time and workload.

27. It is recommended that the Information Center of
the Newfoundland Teachers' Association expand its
current holdings on parenting, parent education,
and parent involvement.

28. It is recommended that the Association continue the
circulation of pamphlets such as "Parents Are
Teachers Too" and "Child's Play Is Serious" to the
general public_

29. It is recommended that the Association intensify
its efforts to make teachers aware of the valuable
effects which accrue to children, parents, and
teachers when parent education programs and
involvement activities are prOVided. This
recommendation may be actioned through a series
of articles in the publications of the Association
(e.g., The Journal), presentations at Branch
meetings, or Spotlight Sessions at President' s
Meetings} .

30. It is recommended that the Association consider the
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possibility of highlighting parent education and
involvement du.ring Education Week.

31. It is reccxnmended that the Association study the
1Jnplication of the provision of increased parent
education and involvement programs on teacher image
in the cOlDlll.unity, as Steer has commented that the
expansion of parent involvement programs (e .9.,
parent education, home visiting) Illay be a key
factor in combatting- diminishPod support for public
education in Newfoundland and Labrador (Steer 1981).

32. It is recommend6d that the Association encourage
the establishment of home and school parent-teacher
associations and parent advisory groups in
communities throughout the province. Dotten points
to the value of such groups by stating, "Many
educators it seems have overlooked the fact that
they have had for decades a 'built-in I public
relations organization 1n home and school [associa
tions]" (Dotten 1972).

The Newfoundland and Labrador
Federation of Home and School
and Parent-Teacher AssociatJ.ons

The Newfoundland and Labrador Federation of Home and

School and Parent-Teacher Associations is one of the few

organizations providing parents with access to information

and a forum for participation in the province's educational

system, and thus it occupies a critical position i.n terms

of the continued growth and development of parent ;.nvolve

ment. The researcher addresses the following recommenda

tions to the Federation.

33. It is recommended that the Federation develop a
policy statement with regard to the involvement of
parents in the province's educational system. The
policy -should also address the kinds of educational
and involvement programs necessary in the provision
of quality parenting.

34. It is recommended that the Federation continue to

.)
"

,
,1
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encourage the organization of local parent-teacher
associations throughout the province and to high
light, through the media, the importance of parent
involvement at the local and provincial levels.

35. It "is recommended that the Federation encourage
local associations to diversify their programs with
less emphasis on fund-raising and more emphasis on
informing, educating, and involving parents. Local
groups could be encouraged to: set up toy and book
lending l.ibraries, provide adult literacy courses,
provide guest speakers to talk on topics of
interest to parents, develop a cookbook of nutri
tious school lunches, and so on.

36. It is recommended that the Federation become
involved in the development of short courses or
mini-workshops concerned with topics of interest to
parent-teacher associations (e.g., Organizing an
Effective P.T.A., Attracting the Apathetic,
programming for P.T.A.s).

37. It is recommended that the Federation establish a
resource center of materials and research related
to parenting, parent education, parent involvement,
and parent-teacher interaction and that bibli
ographies of materials be circulated to local
associations :from time to time.

38. It is recommended that the Federation consider the
possibility of mandated parent involvement in the
province 1 s educational system.

39. It is recommended that the Federation seek to have
representation on all government committees or
investigations pertaining to the education, health,
and welfare of children. In particular, it is
recommended that parent representation be sought
for all committees which develop curriculum,
evaluation procedures, and the like for the
province's schools.

40. It is recommended that the Federation consider the
possibility of employing, on a full-time basis, a
provincial coordinator of the Federation's programs
and services, as such an individual could contribute
a great. deal to the expansion of the Federation and
the coordination of services.

41. It is recommended that the Federation approach the
Government of Newfoundland and Labrador for increased
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funding necessary to carry out the previous
recomrnenda tions.

Recommendations for Further Research

Stevens has suggested that "substantial research

needs to be donF to identify those aspects of parent educa

tion programs which indicate effects" (Stevens 197B) •

Since the currant study was primarily concerned with

the determination of need for an in-service program for

pareo ts of pre-kindergarten children and the subsequent

development of the program, further research in specific

areas is indicated.

42. It is recommended that the handbook developed by
the researcher (L e., Options: A Program for
In Servicin Parents of Pre-K1nder artt:ln Children:
A Teac er sHan 00 e eva uate through piloting
and teacher cr~t1que to determine if the handbook
meets with the needs and expectations of teachers
in the field.

43. It is recommended that the effect upon parents,
children, and the parent-teacher relationship be
determined following the presentation of l/laterial
from the in-service program for parents of pre
kindergarten children.

44. It is recommended that further needs assessment of
the opinions and perceptions of parents as to the
content and format of parent education programs be
conducted.

45. It is reconunendeo that the perceived value of
current parent education programming be assessed
by. obtainin~ a cross-section of opinion of those
parents participating in such services.

46. It is ·reconunended that a number of controlled
studies be undertaken· to determine the effects of
various parent education programs and techniques
in a Newfoundland setting.
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47. It is recommended that research. be undertaken to
determine the relationship of adult illiteracy and
the ability to parent effectively.

48. It is recommended that research determine the
effects of a disadvantaged socie-economic environ
ment on children's development and level of
achievement.

49. It is recommended that research be undertaken to
determine the relationship of inadequate preparation
for childrearing and marital and family relation
ships.

50. It is recommended that research be undertaken to
document the history of parenting. parent education,
and parent involvement in the province. As well,
the historical perspective of the position of the
child in Newfoundland society needs to be examined.

Concluding Summary

Children, parents, and educators in the province of

Newfoundland and Labrador stand on the threshold of the

new and exciting challenges of the twenty-first century.

At this time in the history of the province, there exists

a unique opportunity to learn from the knowledge and

experience of others, to do more than we have ever done

before to foster the growth and development of the children

in our homes and our schools. The challenge is oursJ It

is hoped that the current study will serve as a catalyst

for change.

The most important task we have before us is the
development of whole, fine human beings. The task of
enhancing human potential requires knowledge and skills
that can be conveyed to parents and potential parents.
A comprehensive program of parent education for human
development is the touchstone for improved parenting
and healthy children. (Lane 1975:26).
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[Initial Letter of Request to District superintendents]

Box 775
CIarenville , NF AOE IJO

Dear Sir:

As part of the degree requirements for an H.Ed. in
Curriculum and Instruction at Memorial University of New
foundland, I am in the process of preparing an in-service
program for parents of pre-kindergarten children. The
program would be ut.:.. ... lzed by kindergarten teachers.

To adequately reflect the kind of program that
should be developed, I have devised a needs assessment to
be completed by kindergarten teachers. Thus, I respect
fully request permission to administer the assessment
instrument to a random sample of kindergarten teachers
within your School District. I have enclosed a consent
form for your convenience.

As well, I would appreciate your forw<ording your
District's policy with regard to parent education and
involvement and/or any information on programs or practices
dealing with parent education that have been tried or are
currently being used within your District, and/or your
personal comments with regard to the \subject.

I have enclosed a copy of the needs assessment for
your perusal. Should you require any additional informa
tion, please feel free to contact me at my home address
(above) or telephone after 5 p.m.

A reply at your earliest convenience would be
greatly appreciated.

Sincerely,

Linda M. Doody

enclosures
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[Second Letter of Request to District SlJperintendents)

Box 775
Clarenville, NF AOE IJO

Dear Sir:

During mid-October of this year I sent the enclosed
package: of information to your office; however, I have
received no reply to my request. As the information per
tains to a request to administer a survey in your School
District which will enable me to complete an M.Ed. degree,
I would be masi. appreciative of your cooperation.

As I have a deadline to meet with regard to the
research, I would certainly welcome a response to 1t\y
request, be it positive or negative, at your earliest
convenience.

I look forward to hearing from you.

My thanks for your anticipated cooperation.

Sincerely,

Linda M. Doody

enclosures



APPENDIX B

SUPERINTENDENTS I LETTER OF PERMISSION



473

[Superintendents' Letter of Permission)

TO: Linda Mo. Doody
Box 175
Clarenville, NF
AOE IJO

I hereby give my consent to Linda M. Doody to
administer her needs assessment to kindergarten teachers
employed by my School Board.

superintendent's Signature _

Name of School Board _

Date _
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[Letter of Request to Principals)

Box 775
Clarenville, NF AOE IJO

Dear Principal:

As part of the degree requirements for an M. Ed. in
Curriculum and Instruction at Memorial University of New
foundland, I am in the process of preparing an in-service
program for parents of pre-kindergarten children. The
program would be utilized oy kindergarten teachers.

To adequately re£lect the kind of program that
should be developed, I have devised a needs assessment to
be completed by kindergarten teachers. It would be
greatly appreciated if you would have the kindergarten
teacher(s) in y')ur school(s) complete this assessment and
return it to me in the stamped, sel£-addressed envelope
by . Permission has been granted by
your D~str~ct Super~ntendent to conduct this survey.

Should you or your teachers require any additional
information in completing the t:onn, please contact me at
my home address (above) or telephone (collect)
after 5 p.m.

Thanking you in advance for your anticipated
cooperation ,.

Sincerely,

Linda M. Doody

enclosures
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[I.etter of Request to Kindergarten Teachers)

Box 775
Clarenville, NF AOE lJO

Dear Teacher:

As part of the degree requirements for an M.Ed. in
Curriculum and Instruction at Memorial University of New
foundland, I am in the process of preparing an in-service
program for parents of pre-kindergarten children. The
program would be utilized by kindergarten teachers.

To adequately reflect the kind of program that should
be developed, I have devised the enclosed needs assessment.
It would De greatly appreciated it: you would complete and
return it to llle in the enclosed self-addressed envelope by
~co=n~fIT,~de=n=tIT,~alr.-----. All replies will, of course, be

Should you require any additional information in
completing the £Ol:Ill, please contact me at lOy home address
(abovel or telephone {collectl after 5 p.m.

Thanking you in advance for your anticipated coopera-
tion,

Sincerely,

Linda M. Doody

enclosures

N.B. If you would like to participate in critiquing
the in-service handbook or in piloting the program, please
include your name, mailing address, and phone number so 1
may contact you. If not, this specific information is
optional.
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(Initial Needs Assessment Format}

KINDERGARTEN HANDBOOK NEEDS ASSESSMENT

Please complete the following information sheet concerning
the need for a handbook on in-servicing parents of pre
kindergarten children.

Name Age __ sex __

Home Address Phone _

Degree (5) Teaching Certificate __

Years of Teaching Experience: Primary (K-4)
Elementary (4-S)
High (8-12)

Present Teaching Assignment _

School Address _ Phone _

L Do you think knowing how to conduct a Parent Workshop
would be helpful to you? Yes No

2. Explain why this knOWledge might be useful to you.

3. Do you think such a workshop would make parents mare
aware of the nature and scope of the kindergarten
program? Yes No

4. Do you think such a workshop would make parents more
aware of the ways and areas in which they could help
their children at horne? Yes No

5. What do you think would be the effect of more informed
and knowledgeable parents?
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14. If you are presently teaching kindergarten, or have

taught kindergarten previously, describe any program
or technique y Qll. used to involve parents.

15. How would you rate parental reaction to your attempts
to invalve them?

Very positive positive neutral negative

16. In the case of Jack of parental involvement, what do
you think may hav.:! caused it?

17. What observations did you make as a result of
increased parental involvement?

In parents _

In kindergarten students _

18. What problems would you foresee in implementing a
Parent Orientation (Workshop) Program?
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19. HOW e£fective do you think the following techniques
and approaches would be with parents as part of a
parent orientation program?

eNB: 1 '"' least effective; 5 = most effective)

Guest speakers (nurses, doctors, etc.) 1 2 3 • 5

b. Simulation Activities (simulating
kindergarten experiences) 1 2 3 • 5

Child Observation 1 2 3 • 5

d. Discussions 1 2 3 • 5

!;>ecture-Type Presentations 1 2 3 • 5

f. ActivitY-Oriented Sessions 1 2 3 • 5

g. Video Tapes of Classroom Situations 1 2 3 • 5

h. Other Audio-Visual Presentations
(films, slides, tapes, etc. ) 1 2 3 • 5

i. Conunercial Booklets, Books, Pamphlets 1 2 3 • 5

j. School-Produced Pamphlets/Booklets 1 2 3 • 5

k. Displays (toys, books, etc.) 1 2 3 • 5

l. Other 1 2 3 • 5

20. In what areas do you think it is important to inform
a parent?

b.

d.

21. What do you think is a good time to hold an Orienta
tion Session with parents?

Prior to children coming to school

After children have started school



24. Please make any comments you wish to make:

22. Would you be willing to critique a handbook on 1n
servicing parents of pre-kindergarten children?

Yes No

23. Would you be willing to pilot the ideas contained in
such a handbook and conduct. a Parents' Workshop?

Yes NoI
What time? ~torninq

482

Afternoon Evening

25. How would you rate the idea of involving parents more
in regard to the total problems or concerns you haV"{'!
in relation to the kindergarten program?

Most important concern

Moderate concern

Least concerned

Not concerned at all
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[Revised Needs Assessment Format]

PARENT IN-SERVICE PROGRAM: NEEDS ASSESSMENT

Introduction

The purpose of this questionnaire is to deterIlline the need
for an in-service program for parents of pre-kindergarten
children. As the program will be designed for utilization
by kindergarten teachers, your input prior to its develop
ment is of. paramount importance. Thus, you will be asked
to give information as to your perception of the need for
such a program, its possible content and probable effective
ness. As well, you will be asked to comment on any
related involvement you have had in the area of school
initiated parent education.

please complete the following information.

I. Sample Data

Name (optional)

Mailing Address (optional)

Phone (optional)

Age Sex

Degree(s}

Teaching Experience
Clears)

Teaching Certificate

Primary Elementary High
K-4 4-8 9-12

Present Teaching Assignment
(GradeS/Subjects)

School _ Phone _

Mailing Address _

School Population Range of Grades _

Does your school have a PTA or other parent/teacher
group? (Check one) : Yes No

If yes, indicate by checking which of the fol1~~wing

basic aims and objectives o£ the group:

(al To provide a close link between home and school

(b) To give parents/teachers a better understanding
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of each other's problems

(e) To raise funds

(d) To inform parents of the school' 5 teaching
methods and educational philosophy

(e) Other (please specify) :

Check which of the following areas of parent involve
ment are currently characteristic of your school at the
primary level:

(a) Open house/parent visitation
(b) School/class newsletters
(e) Parent volunteers
(d) Home visits by teacher
(e) Regular home phone contact by teacher
(f) Informal chats with parents
(9) School handbook for parents
(h) Parent resource center
(i) Other (please specify) :

II. Community Profile

Which of the following bes';;. describes the parents of
the children in your ochool? (Check one):

(a) Largely non-professional and unskilled workers
(b) Mainly skilled or semi-skilled workers
(c) Large number of bJrofessional/managerial workers
(d) A mixed community, not adequately described by

(a), (bl t (e)

Is the geographic area served by your school charac
terized by high unemployment (over 20%)? (Check one) ;

Yes
No

Is the geographic 'area served by your school charac
terized by a large number of welfare recipients (over
20%)? (Check. one) ; Yes

No

Is the parent population served by your school largely
(check one) :
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uneducated (primary level only)
moderately educated (elementary level only)
educated (high school completion)
well educated (university, technical college)
other (please specify):

III. Assessment of Need

L Indicate the level of awareness you have found
parents to have in the following areas. (Check
one in each section.)

(a) Kindergarten goals/objectives

exceptionally aware
moderately aware
totally unaware

(b) Kindergarten program/curriculum

exceptionally aware
moderately aware
totally unaware

(e) Early childhood developmental levels

exceptionally aware
moderately aware
totally unaware

(d) Appropriate early chil.dhood ex~riences

exceptionally aware
moderately aware
totally unaware

(e) Ways of aiding pre-kindergarten child I s
development at home

exceptionally aware
moderately aware
totally unaware

(f) Resources available to parents to aid in
parenting

exc~ptionally aware
moderately aware
totally unaware

(g) The importance of good home/school
communication
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exceptionally aware
moderately aware
totally unaware

2. Do you think parents can be effective teachers of
their own pre-kindergarten chil.dren? Yes

No

If no, explain why:

3. Indicate from your own experience the level of
parental involvement in £ostering pre-kindergarten
readiness you have observed:

excepti.onally good
average
mediocre
non-exi stent

4. Do you think parents can be hel.ped to improve their
competence as parents and as teachers of their own
p1.·~-kinder9arten ch'ldren? Yes

No

S. Do you think an in-service session (workshop) for
parents woul.d be an effective means of helping
parents improve their ability to 'teach their own
pre-kindergarten children? Yes

No

6. Do you think knowing how to conduct in-service wi th
parents would be helpful to you? Yes

No

7. This knowledge would be helpful to you because it
would (check all which apply) ;

(a) Save time
(b) Be a resource you could further develop

or adapt
(c) Others (please list)
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8. Do you think such a program would significantly

increase any or all of the following:

(a) Vari.ety of home help Yes No
(b) Quality of home help Yes No
(cJ Quantity of home help Yes No

9. Which of the following do you feel to be the
effects of more informed and knowledgeable parents?
(Check all which apply.)

(al Significant improvement in readiness of pre
kindergarten children

(b) More successful kindergarten students

(e) Improved social/emotional adjustment of
kindergarten students

(d) Improved parent/child relationship

(e) Improved parent understanding of school
program and its objectives

(f) Improved parent/teacher relations

(g) Other (please specify):

10. Do you think a teacher's handbook outlining the
process for implementing parent in-service would
be helpful? Yes

No

11. Would such a handbook be helpful because (check all
which apply) :

(a) It would provide planning and organization

(b) It would provide a series of ideas you
could adapt

(c) It would suggest resources

(d) Others (please list) :
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12. Do you think parents in your particular area
....ould participate in such a program? Yes

No

If no, pl.ease indicate reasons (check those which
apply) :

(a) Work commitments
(b) Famil.y responsibilities
(e) Educational background
(d) Apathy
Ce) Negati.ve attitudes to school
(f) Others (please list) :

13. Do you think your school administration would
support and encourage such a program? Yes

No

If no, please indicate reasons (check all which
~pply) :

(a) Would see no educational value in it
(b) Was tried, did not work
(e) Too ti.me-consuming
(d) Others (please specify) :

IV. Nature of the Program

This section is to be answered by teachers currently
teaching kindergarten and those previously involved
in any type o£ school-initiated parent education.

14. Have you ever used a program or specific techniques
to involve and educate parents of pre-kindergarten
children? Yes

No

Chi.Ldren of other ages? Yes
No
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15. Describe in detail any program(s) or technique(s)

which. you have used and/or are currently using to
involve and educate parents.

16. Was the program you were involved in initiated
because of (check one):

(a) School administration
(b) School board
(e) You
(d) Parent request
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17. How would you rate parental reaction to your
attempts to involve and ed-'1cate them? (Check one) :

extremely positive
positive
neutral
negative

18. Do you think lack of parental response and involve
ment was caused by (check all which apply) :

(al General lack of concern by parents
(h) Parental work and family commitments
(c) Ineffective, uninteresting program
(d) Transportation unavailable to parents
(e) Others (please specify):

19. Indicate the info:nnal or formal observations you
made as a result of increased parental involvement
through your program:
In parents _

In children _
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In your inter-personal relationship with parents

20. List the problems which you encountered in
implementing such a program:

21. How effective do you think the following techniques
and approaches would be with parents as part of a
parent in-service program? (Circle one in each
line. )

(1 '" least effectivei 5 '" most effective)

<al Guest speakers (nurses, doctors. etc.l 1 2 3 4 5

<bl Simulation activities (simulating
kindergarten/pre-kindergarten experi-
ence) 1 2 3 4 5

(cl Child observation in classroom setting 1 2 3 4 5

(dl Discussions 1 2 3 4 5

<01 Lecture-type presentations 1 2 3 4 5

<fl Activity-oriented sessions 1 2 3 4 5
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(g) Role-playing

(hI Video-tapes of sample situati.ons

(i) Other audio-visual presentations
(films, slides, tapes, etc.)

(j) Commercial/government agency books,
pamphlets

(k) School-produced pamphlets, booklets

(1) Displays (toys, books, etc.>.

(m) Others (please specify):

1 2 3 4 5

1 2 3 4 5

1 2 3 4 5

I 2 3 4

1 2 3 4

1 2 3 4

I 2 3 4

22. List the areas of content which you feel an in
service program for parents of pre-kindergarten
children should have:

(al _

Ibl _

(e) _

(dl

Ie) _

23. What would be the most opportune time for holding
such in-service sessions with parents? (Check
one.)

(a) Before the child comes to school
(b) After the child starts school
(c' A combination of (a) and (b)
(d) Other (please specify);
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24. What time of day would seem to be more appropriate
for maximum involvement of parents? (Check those
appropriate. )

(a) Morning
Afternoon
Evening

(b) Week day
Weekend

List any combination you feel particularly
appropriate:

'..15. Would you be willing to:

(a) Critique a handbook on in-servicing parents
of pre-kindergarten children? Yes

No

(b) pilot the ideas contained in such a handbook
and conduct an actual Parents' workshop?

Yes
No

26. How would you rate your concern for increased
parent education and involvement in comparison to
the problems and concerns you have in relation to
the total kindergarten program and school 51 tua
ticn?

Of great concern
Of moderate concern
Of Ii ttle concern
Of no concern

27. Please feel free to make any additional comments
you would like regarding any portion of this survey
or some new point which has not been dealt with.

(continued overleaf)
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THANK YOU FOR YOUR TIME AND COOPERATION.
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[Alternate rntroducto'::"y Form]

PARENT IN-SERVICE PROGRAM: NEEDS ASSESSMENT

Introduction

The purpose of this questionnaire is to determine the need
for an in-service program for parents of pre-kindergarten
children. As the program will ba designed for utilization
by kindergarten teachers. your input prior to its develop
ment is of paramount importance. Thus, you will be asked
to give information as to your perception of the need for
such a program, its possible content and probable effective
ness. As well, you will be asked to comment on any related
involvement you have had in the area of school-initiated
parent education.

please complete the following information.

I. Degree (5) Teaching Certificate

Teaching Experience Primary Elementary High
(Years) K-4 4-8 8-12

School Population _ Range of Grades

Does your school have a PTA or other parent/teacher
group? (Cher': one) : Yes No

If yes, indicate by checking which of the following
are basic aims and objectives of the group:

(a) To provide a close link between horne and school

(b) To give parents/teachers a better understanding
of each other's problems

(c) To raise funds

(d) To inform parents of the school's teaching
methods and educational philosophy

(e) Other (please specify):
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POLICY STATEMENTS PROVIDED BY DISTRICT SUPERINTENDENTS

Introduction

Three district superintendents provided written

pOlicy statements concerning their respective district's

policy regarding parent involvement and education.

Two of the statements have been included in their

entirety. The third statement has been condensed, as a

lengthy portion of the statement included a parents' book-

let and a series of cutting, tracing, and coloring

activities not specifically related to policy. The

booklet, which was entitled "welcome to Primary Kinder-

garten." contained information on school policies, a

description of the first day at school, etc. The

introduction from this booklet was selected and reproduced,

it further elucidates the intent of district policy.

For the sa~e of consistency in format and ease of

incorporation into the body of the text, all policy state

rr.ents have been retyped. To preserve confidentiality,

the names of district superintendents and their respective

boards have been deleted.
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rolief Statement one

IN-SERVICE PROGRA.'tS FOR PARENTS' OF PRE-KINDERGARTEN CHILDREN

The [Board' s name deleted] has been concerned for

time with the disparity in level.s of school readi-

ness experienced by kindergarten students. Those children

who have suffered from some form of deprivation are not only

handicapped initially but tend to experience problems

throughout their educational careers. often dropping out of

school before obtaining an adequate level of education.

This being the case, then, there has been a concerted effort

to offer parents and children some form of assistance.

While programs differ from school to school, certain common

features can be noted:

1. The School Readiness Survey, distributed by the

Guidance Center in Toronto, is provided upon request to all

schools wi thin the constituency. This survey provides data

on various aspects of readiness. The information gained

allows teachers and administrators to set up preparatory

classes to help address some of the weaknesses indicated by

the survey.

2. A number of schools also have parent in-service

sessions. During these sessions parents are shown the

importance of a number Of readiness ideas which can be

utilized in the home. Some time is usually devoted to

certain health and nutritional concerns as well. In some
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sessions t.he paren1:.s are given a brief overview of t.he

kindergarten curriculum. One resource booklet that. has been

used for a number of years is What To Teach Your Child,

distributed by Continental Press.

3. Pre",:,klndergarten sessions have been set up in a

number of schools, where children are given a number of

readiness experiences by qualified pr1.mary teachers. One

school commences its program one year prior to the actual

year of entrance.

While schools are given a certain degree of autonomy,

then, in initiating programs and services for pre-school

assistance, it is hoped that all schools will offer

assistance where it 1s deemed necessary. The Board

certainly provides for all necessary assistance 1n this

area when cal.l.ed upon to do so.
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Policy Statement· Two

POLICY STATEMENT

1. Age of School Entrance

Kindergarten chi1dIen r~gistering .for the school year
beginning in september must be five (51 years of age on
or before December 31 of the school. year.

2. Proof of Child's Age

To register children for the kindergarten year, parentI!
must bring a birth certificate, baptismal. certificate,
or accepted proof of the chi1d' 5 age.

3 • Medical Examinaticn

Children entering kindergarten for the first time must
receive a medical examination before t.8ptember of th.e
school year.

KIN DERGARTEN REGISTRATION

1. All elementary schools shall set aside one ha1f-day for
the purpose of registering children for kindergarten.

2. The form, Kindergarten Enro11ment, shall. be completed on
the day of registration and forwarded to the school
board office.

3. The form, Kindergarten Checklist, shall be sent to
parents we1l in advance of the designated date of
registration. This will ensure that registration pro
cedures are completed prior to, and on the date of,
kindergarten registration.

4. The booklet, "Those First School Days," shall be given
to parents at registration. Shou1d time permi.t. the
kindergarten teacher, or other available school
personnel, should do a guided reading of this booklet
in the presence of the parents.

5. Kindergarten registration is to take place on or before
March 15 of the year previous to the child's actual
schooling.

6. A list of the names of children enrolled in kinder
garten sha11 be forwarded in advance to the Public
Heal th Nurse and to Central Office upon completion of
enI., Ilment. This procedure will ensure adequate cover
age of each child's profile when to"he "Teacher/Nurse"
conference is convened.
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KINDEBGARTEN TEACHER/PUBLI.C HElUoTH NURSE CONFERENCE

This con.ference with the Public Health. 1..urse should
take place in september. Basically, this con.ferenca will
deal wi.th. the overall development of each cMld. Specifi
cally, the kindergarten teacher should be informed of the
results of testing, especially on the Denver Developmental
Screen Test.

Also included with the policy statement was the

following checklist.

KINDERGARTEN CHECKLIST

(To be Filled Out by Parents of Guardians of Students)

Name of Student: (Last) (First)

AddresS/Telephone:

Student's Birthdate Age: Sex: Denam. :

School to be Attended: _

Name of Parents or Guardians:

Address of Parents or Guardians: _

Father' 5 Occupation: Mother's occupation
Father' 5 Educational Level (circle one):

K 1 2 3 4 5 6 7 8 9 10 11 Post-Secondary

Mother's Educational Level (circle one):
K 1 2 3 4 5 6 7 8 9 10 11 Post-Secondary

DEVELOPMENTAL HISTORY

1. Was child born premature? __ (If so, how much?)

2. At what age did chil.d say first words? _

3. At what age did child first walk? _

4. Has child ever had any serious illnesses? _

5 _ Has child ever had ~ny serious accidents? _
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1. Does student presently wear, or has child ever worn I

glasses? _

2. When did student have last eye ex.amination? _

What were the results? _

3. Do you think the child. sees well? Yes No

4. Does child have frequent headaches? Yes No

HEARING

1. Has this child ever had any ear infections? __ If

yes, please explain _

2. Has child's hearing ever been checked? __ If yes,

what were the results? _

3. Do you think the child hears well?

GENERAL HEALTH

1. Does the child vi.sit dentist regularly? _

2. Does the child have any physical problems? _

3. Does child need to use washroom often? _

4. Are there any other medical problems which teacher

should know about? _

SOCIO-EDUCATIONAL

1. Did this child attend nursery school? _

When? Where? How long? _

2. Is this child shy? Yes __ No

Does this child like talking? Yes No
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3. Does child receive the recommended 10-12 hours' sleep

per night? Yes __ No __

4. Is the child normall.y happy? Yes __ NO __

5. :La the child overaotive? Yes No

6. Does this child like playing with other children?

Yes No

ACADEMIC

1. Has your chil.d been read to often? Yes No

:2 • Does the child know any of the ABea? Yes __ NO __

3. Can the child count? Yes No How far?

4. Does the child know any colors? Yes __ No __

Which ones?

5. Which hand does the child use to hold a pencil? __

6. Does the child have an interest 1n books and numbers?

Yes No

Kindergarten children registering for the school year

beginning in September must be FIVE (5) years of age on or

before December 31 of the school year.

To register your child for the school year, you need

to bring a birth certificate, baptismal certificate, or

accepted proof of your child' sage.

Children entering kindergarten for the first time must

receive a medical examination before September of the school

year.
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Pol"icy Statement Three

A GUIDE TO DEVELOPING ORIENTATION SESSIONS FOR

PRE-KINDERGARTEN CHILDREN

Preliminary Organization

The Kindergarten Committee recommends that every

school in the District i.1'llplement an orientation period for

pre-entry pupils and parents. These sessions would occur

each spring over a period of time and would involve at

least four sessions--one for the parents and a minimum of

three for the children. In the sessions for parents, the

curriculum and various school activities CQuid be explained.

The following is a list of recommendations which the

committee would like to have implemented for immediate use

in the District, Le., these suggested orientation sessions

would be instituted this spring_

1. Regular kindergarten classes would be suspended

to accommodate the orientation period.

2. Pre-entry children would be involved in a minimum

of three sessions.

3. Each of these sessions would involve a maximum of

one hour.

4. There should be a maximum of 10-12 pre-entry

children per teacher per session in instances where total

enrollment is too large to accommodate in one group.
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5. Parents should be notified by letter ox phone

about the time of their child's orientation session.

6. Parents can stay for the first session.

7. Changes in any· of the above arrangements to be

done in consultation with appropriate Central Office

personnel..

The following conunents are suggestions for activities

and mat.erials to be utilized.

Session I

Children would be supplied with name tags in various

shapes, e.g., triangle shape. The main activity would be

playtime, which would enable the teacher to ascertain the

degree to which each child can interact socially with his

peers.

1. l>1aterials needed: plasticine, puzzles, large

picture books (preferably with few words). caryons, manila

paper, scissors, toys (trucks, cars, balls, Fisher-Price

toys, shape-o, stacking toys, or any others found in the

classroom) •

2. Games such as Little Sally Saucer, Ring Around

the Rosie, Jack Be Nimble, etc.

3. Songs such as "Rickety Tickety Bumble Bee,"

"Alphabet Song," "ROW, Row, Row Your Boat," or any nursery

rhymes.

4. Distribute for coloring a large picture of a fish,

an apple, a ball, or some other such object with few details
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in it. These could be taken home. Provision should be

made to put a star, a happy face, or some other such award

on these take-home papers.

5. A simple story such as "Goldilocks" or "The Three

Little Pigs" could be read. Whatever material 1s chosen,

the pictures should be large and colorful, and the text

should be short.

Sessions II and III can include some or all of the

items conducted in Session I. Activities to be done could

be chosen at the teacher's discretion.

session II

1. A different-shaped nalne tag from that used in

Session I should be distributed to each child at the

beginning of the session.

2. The teacher can check the recognition of the eight

basic colors while the children are coloring.

3. The teacher can determine whether the children

can print their names, and this can be done, for example,

as the children attempt to put their names on the sheet for

color recognition. At the same time, the teacher can notice

how the children print, e.g., all capitals (JOHN), or

capitals plus lower-case (John), or reversals ("tor'ft), or a

mixture (JoHn).

4. A large picture (e.g., a squirrel or a balll of

dot-to-dot tracing can be used to determine coordination,

perception, or number knowledge from one to ten.
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5. During this session, the teacher can also check

letter recognition. capital letters would be checked first,

and if the child recognizes these, then the lower-case

letters could be checked.

6. The children should be provided with a take-home

paper which can have a star or a happy face attached.

Session III

The work begun in Session II could be continued.

1. All children would be prOVided with a different

shaped name tags.

2. Numeral recognition (1-10) can be done if this

has not been completed in Session II.

3. Teachers should check rote counting, using

objects, e.g., blocks, pencils, crayons.

4. Another checking activity would be tracing,

coloring, and printing of names. These activities could

have a star or a happy face attached.

5. Children should be taken on a tour of the school

to familiarize them with the washrooms, the resource center,

the gym, the canteen, etc.

6. Dressing ability, e.g., tying shoe laces, can be

checked if time is available.

7. A checklist ·on each child should be completed at

the end of this session.

A pre-kindergarten checklist can assist the kinder

garten teacher in a number of ways:
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1. It would give the teacher a considerable am lUnt of

advance :information on the various stages of readiness of

the children. This 'fo"Ould create a starting point for the

teacher when these children do enter school and enable her

to make IIlDre efficient and effective use of her time.

2. It would enable the teacher to identify potential

problems (e.g., eye or speech defects) prior to school entry

and to advise parents to seek professional assistance about

these problems if they have not already done so.

3. It would give teachers an opportunity to secure

necessary instructional materials and to make teaching plans

that accommodate the unique needs of individual children.

This is especially important 1n th\! area of ordering

materials, since this 1s done in the spring of each year.

4. Some children are very anxious and emotional

about the beginning achool experience, and an orientation

session can do much to allay these fears.

5. It must be emphasized here that these orientation

periods are not intended for the purpose of categorizing or

grouping children prior to entering kindergarten. Nor is

it intended to ascertain whether children have mastered the

concepts and skills outlined in the checklist or whether.

indeed, they will have retained in September what was "know'

during the o:-:ientation period. The main purposes of these

sessions are to establish a healthy relationship between

the child and the school, to develop a good rapport between

l,.
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the child and the teacher, and to assist the teacher in

gleaning some knowledge of the children before they come to

school.

The following checklist 15 an example of the kinds of

things which would be beneficial for the teacher to know in

planning for the eventual entry of the pre-kindergarten

children:

1. Handedness--Is the child left.- or right-handed?

2. Name Printing--Can the child print his name? If

so, does he use capitals, lower case, or a mixture of both?

3. Color Recognition--Does he know any or all of the

eight basic colors? Which ones doean I t he know?

4. Coordinatlon--Has the child a highly developed

sense of coordination as exhibited by his coloring or

tracing? Does he have great difficulty in this area?

5. Letter Recognition--Does the child recognize andl

or know capital and lower-case letters? Which one (s) is he

having difficulty with?

6. Numeral Recognition--Does the child recognize the

numerals 1-10? Which one (5) cause difficulty?

7. Rate Counting--can the child do rate counting with

objects?

8. Conunents--This section would be for indicating

social behavior, defects, or any other atypical or note

worthy behavior the teacher feels is useful information as

it pertains to the child's instruction.
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The following key can be used with this checklist:

v - "znastered n at present

- - doesn't know at present

F - fair

G - good
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parent Questionnaire for Session J:

A checklist to help parents in appraising readiness
for kindergarten

Chi.ld's Name:

parents' Names:

1. Will your child be five years, six DlOnths, or older

when he begins school? _

2. Can strangers easily understand your child's speech?

Can your child tell you:

1. How many legs a dog has _

2. Where milk comes from

3. The names of three or four colors you point out _

4. In \olhat ways an apple and orange are the same _

5. What his ears and eyes are used for _

6. Which is larger, a cat or a mouse _

Can your child:

1. Play -::ooperatively with other children his age

2. Button a coat or dress

3. Zip up a coat _

4. Care for himself at toilet

S. Wash his hands unaided

6. Go about the neighborhood alone _
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7. Be away from you for two or three hours without being

upset

8. Dress himself except for tying _

9. Use pencil or crayons for drawing _

General Questions:

1. Have you attempted to create in your child the idea of

looking forward to school? _

2. Is your child unafraid of g01ng to school? _

3. Does he often ask about school and when he can go?

4. Do you have books in your horne that your child looks at?

5. Does your child watch Educational Programs on T.V., such

as Sesame Street?

6. Do you read stories to your child as often as you can?
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(Excerpt from "Welccune to primary School Kindergarten"-
A Booklet for Parentsl

This booklet and the accompanying pamphlets are

intended to help you prepare your child for kindergarten.

please read them carefully, and keep them .for future

reference.

Attending kindergarten can be a very large step for

a child, especially if it is the first time that the child

has had to leave the security of his mother and his home.

It is hoped that the orientation program will help to make

the transition from home to school easier by giving the

child an opportunity to become familiar with his teachers

and classroom and hopefully develop the attitude that school

is a pleasant, happy place.

The kindergarten year is a very important period in

the child's education. It is a time of learning in many

areas, and the primary objective is to get the child ready

to successfully cope with the following eleven years of

schooling.

It is well for parents and teachers to remember at

this time, as indeed throughout the whole educational

process, tha t all children are not ready to learn the same

things at the same time. Nor will all children progress

through the program at the same rate. You do not worry if

another child walks or talks before your child because you

feel certain that your child will walk or talk when he is



514

ready. The same applies to education; some children are

ready to do more advanced work before others. OUr job at

the school 1s to meet the needs of the children at their

present stage of development and help them to progress from

there at the rate that the child' s capacity to learn will

permit. Your job at home is to continually encourage the

child, whatever his level of development, and never dis

courage him through useless comparison with another child

who has progressed to a level which is beyond your child's

pt:asent capacity.

Accentuate the positive and praise him for those

things he can do. Do not undermine his confidence through

criticism of those things he is slow to learn, for that can

only serve to exert pressure on the child and turn him off

to the joy of learning before he has a chance to begin.

Especially do not be dismayed if he has not started reading

before Easter, or even by the end of kindergarten. There

are many skills which are cornplementa::y to the act of

reading which must be thoroughly developed before the child

becomes involved in the actual process of learning to read.

Research has shown that very often the cause of reading

problems in later grades can be traced to the fact that

children were rushed into learning to read before they were

ready. At primary school we try to ensure that the child

has mastered all of the reading readiness skills before

attempting to teach him to read, whether it be in
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kindergarten or later on. In this way we hope to avoid

lMny readl:1g problems at a later stage.
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DESCRIPTIONS OF PARENT EDUCATION PROGRAMS AND TECHNIQUES

UTILI ZED IN SCHOOL DISTRICTS AS PROVIDED BY

DISTRICT SUPERINTENDENTS

In traduction

Eight district superintendents indicated utilization

of some form of program or specific techniques related to

parent education. Three of these descriptions ....ere reported

in Appendix F, as they were part of the district's written

policy concerning this topic. The remaining conunents halle

been included in this appendix as they are unrelated to any

official policy developed by the respective districts and

merely indicate in a descriptive way some of the activities

which go on in specific schools.

The excerpts are taken from carre spondence received

from the district superintendents surveyed. To preserve

confidentiality, the names of district superintendents and

their respective boards have been deleted.

Excerpts of Correspondence Received

From District Superintendents

~xcerpt One

"You also inquired about the Board's policy on parant

education. While there is no written policy there is some

work being done in the" district. For example, regular

parent education meetings are held dealing with the compo

nents of the Religious Education program related to the
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Sacraments (Reconciliation, COIllIDunion, and Confiz:roation).

The Family ...ife program, too, involves several meetings

with paIents. This year the Library Coordinator is offering

a program for parents who volunteer to work in school

libraries, and the Language Arts Coordinator is meeting

with parent groups at individual schools to discuss the

new Language Growth program in Grades Four to six."

"In terms of a policy respecting parent education and

involvement, I regret to inform you that our Board does not

have a fixed policy. The practice has been to conduct an

assessment of kindergarten-level children in May in con-

sultation with the Public Health officials. Pre-school

programs for these kindergarten children are normally run

for a nwnber of weeks as well. Both of these processes

~nvolve some liaison with parents. Certain of our schools

also compile handbo...1(s and other lists of information

that are of particular interest to kindergarten parents."

Excerpt Three

"While we do not have a policy ~~ in respect to

parent involvement for pre-schoolers, schools under the

jurisdicti.on of this Board are encouraged to foster

parental in .. olvement with pre-kindergarten parents as '.l!arly

as possible in the year prior to the children's attendance

at school.
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"While the pattern may vary slightly from school to

school. all schools now have a program of parental involve

ment which usually includes pre-registration contact ....ith

parents. school visitations, and an orientation day for

students and parents."

Excerpt Four

"Our Board, to the best of my knowledge, has no policy

with regard to parent education and involvement or informa

tion on programs dealing with parent education as relating

to pre-kindergarten children.

"However, we have considerable counsel regarding how

children should be guided prior to their entry into school.

They should be 'free as lambs' until the~' are 8 to 10 years

old. You may check with (name of Board deleted} kinder

garten teachers you meet. Ask £or books entitled Child

~, Education, etc., by Ellen B. White.

"You may get more appropriate information from

Andrews University, Berrien Springs, Michigan 49104. Ask

for their Early Childhood Training. Program, and explain

what you are endeavoring to do."

Excerpt Five

"We do not have any written policies on parent educa

tion or involvement. although there is a considerable

amount of both which is conducted within our District,"
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COMMENTS OF DISTRICT SUPERINTENDENTS CONCERNING THE

CONCEPT OF PARENT EDUCATION

Excerpts o£ Correspondence .Received From
D~str1.ct Super1.ntendents

. • I wish -;;'0 advise you that our district

wholeheartedly supports your undertaking.

"On behalf of our School Board, may I take this

opportunity to congratulate you on addressing such a sub-

stantial issue."
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SELECTED COMMENTS OF TEACHER RESPONDENTS REGARDING

SPECIFIC ASPECTS OF THE SURVEY QUESTIONNAIRE

Introduction

This extensive appendix has been compiled as the

nature of a number of the questions in the kindergarten

teacher survey instrument necessitated an open-ended format.

Tabular presentation of such data does D,ot provide ;he

reader with the kind of detail necessary to formulate a

distinct picture of the variety and complexity of response.

The researcher has attempted to select comments which

represent the diversity of opinion expressed by respondent::!.

TO ensure confidentia11ty, individual teacher conunents will

be identified by a number that had been assigned that

respondent prior to the commencement of the study.

Selected Comments of Res ondents Related to
Ob ectives 0 Parent-Teac er Groups

Six teachers offered further elaboration of the goals

of thei-:- parent-teacher groups. They were as follows.

"A parent action committee was established, concerned

with getting a new school and with school safety." (418)

"The P.T.A. gives parents the opportunity to hear

speeches and discussions informing them of special topics

of interest like First Aid, nutrition, and child abuse." (262)
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"It was formed to lobby for a new school." (292)

"To provide a better physical environment, more

classroom space." (258)

"To try to instill interest in parents by having

speakers who speak about the problems that some students

have encountered." (239)

"It provide's guest speakers on a variety of topics

regarding the school and implementation of new programs."

(~86)

SelectedCornments of Respondents Relafed to Parents'
Effectiveness as Teachers of Their

pre-Kindergarten Childrt,:n

Positive Comments

"Parents will be effective as they will be keeping

in contact with the school." (400)

"Parents will be effective with much help and

organiZation. II (397)

"Parents can be effective if they are aware of the

child I S age limitations and if they are aware of what a

five-year-old can comprehend." (290)

"Parents can provide books, challenging games I etc.

They can set up a home learning environment." (3761

"Yes, parents can be effective with guidance.

Parents are not always willing to acknowledge that children

learn differently and at different rates. Sometimes their

expectations and their children's performance are totally
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at oG.ds. This causes a lot of problems at school." (258)

"Yes, parents can be effective because they havf'l them

at home more and knO\J them better and can give a variety

of experiences not available in school." (313)

"Yes, I believe very strongly in parent effectiveness,

but in this community I see very little of it." (334)

Negative Comments

"Some parents of pre-kindergarten children have very

little education and a poor attitude toward school in

general. Others just don't bother to take the time to help

their children." (002)

"No, because parents who do not understand the pro-

gram will most probably place the emphasis on academic

learning--e.g., letters, numbers--and ignore socialization,

coordination skills, physical activity. e'tc." (217)

"No, because many parents 'think kindergar'ten is only

a type of nursery school or babysitting." (051)

"NO, as most parents are unaware of what they should

be teaching and many just don't spend time with their

children." (064)

"No, they can only be effective if they know what and

how to teach their children." (333)

"No, as for the most part the what, why, and how of

teaching are not there without in-service." (102)

"No, they are not aware of enough ways and means to

teach." (323)
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"No ••. not without some form of education in this

area as sometimes parents put too much pressure on young

children trying to prepare them for school. It (398)

"NO, as most parents are unaware of what to do and

many would not take the time to help 1f they did know. 11

(052)

"No . . . for the most part parents haven' t cam-

pleted high school." {20B)

"NO, since parents have a tendency to encourage rote

learning by their children." (060)

"No ••. most parents, in my opinion, first need

in-service before being effective teachers of their pre-

kindergarten children." (062)

"No ... academic and specific skills are both

overexposed and underexposed. Many parents believe the way

to teach reading and math is the old-fashioned visual drill

method. Many are unaware of linguistic development, the

developmental stages of young children, and how stages

relate to reading." (201)

::;elected Descriptions of Parent Education Programs and
Techniquss Implemented by Respondents to the survey

nr send a pamphlet called 'My First Years' home to

parents. Also newslet;.ters which enable parents to under

stand what the child should know before coming to school."

(399)

"We have two nightly meetings (Kindergarten



521

Orientation), one in spring and the second in fall, to

introduce and explain the kindergarten program within our

school. Followinl? that meeting, the new kindergartners

visit the class for one hour with the regular year's class

in attendance. This gives them a glimpse of sorne things to

ex.pect in september. It helps ease any doubts or fears

some children may have. Also, I send home monthly letters

which outline the basic concepts, skills, which are going

to be taught each month. This keeps parents well informed

as to what's happening at school." (264)

"We have for the past six years been having a parent

in-service for the pre-kindergarten children. This 1n

service is held one night in the spring. Discussions are

centered on (1) the school; (2) the kindergarten program;

(3) the importance of early experiences; (4) visitations to

the classroom; (5) display tables; (61 VHS tape of the

kindergarten class." (072)

"We give parents a handbook called 'What To Teach

Your Child: A Handbook for Parents of 4-6 Year Olds.·"

(002)

"We have parent volunteers. This way they can see

the routine kindergarten students go through and the kinds

of things they must know how to do. This aids the parents

in helping the student at home. II (094)

"There has been limited involvement. At Kindergarten

orientation, the parents are invited to meet such persons
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as the school nurse, guidance counsellor, and principal,

as well as the teachers. At such meetinga, general informa

t10n 1s given and the =vle of the parents !.!. the child' s

level of development, readiness, adjustment to sohenl, etc ••

as well as the kindergarten program, are all discussed.

Information books and pamphlets are distributed as well."

(150)

"We have never used a program as such to educate

parents of pre-kindergarten children--we do have •Meet the

Teacher' night at the beginning of the school year, when

the teachers, parents, and school board memb":lrs meet

informally and then the parents from each class go to the

classroom with the classroom teacher to see the room, the

books the children will use, and to have the program

explained briefly. I always send out a booklet at registra

tion time containing hints and ideas for parents and send

home newsletters regularly during the year. I also have a

couple of parent volunteers." (200i

"I have always had a short talk with my pre-schoolers'

(kindergarten) parents about their children' s programs and

goals. Also, I have discussed with them how they could

help their child get I ready' for school. I really do not

think it is quite adequate." (237)

"1 have used meetings where I explained sections of

work being done and then specified what was learned and how

parents could help the child with the particular concepts
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(four to six meetings per year). I have used telephone

contacts to reinforce these meetings, to explain certain

things, or to give directions. Parents seem to need an

explanation of major topics and an illustration of how this

is taught. This is particularly true with math and pre

reading skills. I have on several occasions invited

parents in to see a lesson and then had a follow-up and

discussion of what was required and a question-and-answer

sort of debate. I have also used newsletters at the end of

each month to report on what took place during that time."

(3971

"Each year parents of pre-kindergarten children

attend a meeting or informal gathering, at which time the

teacher becomes acquainted with any me.ltal or physical

problem her next year's students may have that needs to be

dealt with. In turn, the parent learns basically how the

kindergarten program works and what is involved. Also the

parents learn w~at is expected of them during the kinder

garten year and the kind of home help that may be required.

The parents continue to be informed through parent-teacher

interviews, other informal get-togethers, and telephone

conversations." {3791

"Parents of children who will enter kindergarten in

September, 1985, have been to the school for a general look

at things a child should know before he/she comes to school

and a look at a few things that will be taught. A screening
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test has been de-ne on all the pre-kindergarten children,

and parents wl11 be told where they can give specific help

to their child." (322)

"Kindergarten Orientation :l:or parents of children

entering kindergarten in September consists of parents

being invited into the classroom, usually during April or

May. This takes place in the evening and usually lasts

a couple of hours. Teachers inform parents of materials

needed for September, ways to prepare their child for

school, services provided by the school, etc., library,

school nurse, music, physical education, and overall a

general introduction to school and the kindergarten program.

Hopefully, parents will develop a relaxed attitude and will

feel free to ask questions of concern.

"Orientation in OCtober deals more specifically with

the curriculum and methods of teaching. Usual:l.y, to create

an informal and relaxed atmosphere, parents help prepare

an art activity for tileir children--e.g., cut out the

traced fi ...ure of their child's body. Coffee and donuts are

served. to (262)

"In June of each year, we send home readiness

packages to each child that will be attending kindergarten

in September." (110)

"Each year we meet with next year's kindergarten

parents before their children come to school. We talk with

them about the different things that they can do to prepare
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their children for school. We have our own handbook. and

we give them Part I at this meeting. Part I deals with

3'etting the children ready for school. After the children

come to school in September, we have another meeting, and

we explain our kindergarten pr.ogram. We use overheads,

dlsl:Jlays, etc. All the teachers (physical education and

music) are present at this meeting and explain their

programs. The school nurs~. also attends. We give them

Part II of the handbook, which deals with the kindergarten

program. There is a similar presentation in Grade One to

explain the program to parents." (265)

"Our school has a Kindergarten Orientation Program,

in which pre-kindergarten children attend school for on~

session in the spring before starting school. At this

time, parents are also present with the children and are

given an opportunity to meet and talk 'r, .... th the principal

and kindergarten teacher. view the kindergarten room, and

see some of the materials, game~, etc., used with the

program. Also handouts and booklets about 'First Days in

School' are given out." (376)

"Several years ago we had parents visit the

kindergarten classroom and discuss the program. its objec-

tives. etc. We were, several years before the Board

approved pre-kindergarten children visiting the school r

having them come with the other children not present.

The Board has not, up until now, shown interest in
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implementing any program to inform parents about kinder-

garten. We recently attended an in-service in our area

dealing with this topic, and I was and am much encouraged

by what is happening throughout the province. n (382)

"We are in the process of developing an extensive

program involving slides of kindergarten activities, ..

also involving parents in hands-on art projects to demon-

strate what their child will be involved in during the

coming year • . . also guest speakers--i. e .• nurses,

guidance counselor, etc." (387)

"Presently a series of meetings to inform parents ~

kindergarten program. Constant telephone contact. In the

past a parent volunf:eer program was set up in order to

assist the teache1: in meeting the needs of children in the

kindergarten classroom. This program ran for one year,

1982-83. It was very time-consuming on the part of the

teacher, as several training sessions took place, lesson

plans and schedules had to be done well in advanc~, and

when a parent failed to show due to work conunitrnents,

babysitter problems, or other personal reasons, the schedule

had to be changed at very short notice. By the end of the

year, the number of parents available had dwindled. At a

subsequent meeting in the fall of 1983, parents decided that

they would like to remain inVolved, but on a less formal

basis. Since that time parents assist for art periods,

field trips, celebrations, and other planned activity



533

sessions. No written schedule or lesson plan 1s necessary,

which saves time for teachers." (402)

"The ma1.n technique I have used is discussion (during

Progress Report ti.me, phone calls, and informal chats) •

Usually during these times I try to mention to parents

specific skills or behavioral objectives that I would like

them to work on with their children. In many cases this

produced positive results. Without being involved in any

specific program, I still feel that it' s very important in

kindergarten to involve and educate parents to an awareness

of their child's development. As well, I feel it is

essential to have some form of communication (whether 1n-

service or other) between the school and the parents regard-

lng their pre-kindergarten chi~dren." (~87)

"Presently kindergarten readiness tests are adminis

tered in February when the chi~d reqisters. Part, t.s are

given the results with sugqestions on where his/her child

can 1.rnprove or be he~ped. Chi~dren then attend kinder

garten in the spring for a session." (042)

"1 provide parents with samples of letter formation

used in kindergarten, and I distribute copies of activities

which parents could be involved in with the child." (268)

"We administer t:he School Readiness Survey, Second

Edition, by F. L. Jordon and James Massey, which deals with

number concepts, color naming, speaking vocabulary, listen

ing vocabulary, general information, etc." (078)
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"I have a one-to-one discussion with parents. Games

are provided, and I show them what to do at home." (226)

"I have one parent in-service session of two to three

hours in the spring. I give an overview of the program,

distribute a kindergarten handbook, have a discussion or

sharing session, book display. I have resource persons,

such as the public health nurse, to talk about nutrition,

sleep, safety, and personal cleanliness. The guidance

counsellor explains the school guidance program, and the

reading consultant explains how parents can help. The pre

kindergarten children are invited to attend some school

sessions." (306)

"Each year after we do our kindergarten registration

(usually March or early April) we invite parents to come to

the school for an afternoon session. The afternoon is

usually divided into two sessions. One session is spent

with the kindergarten teacher. During this session, I have

used a parent handbook put out by our school board.

usually go over the points made in the handbook, especially

draWing attention to those which I feel very important. I

also have on display home-made letter games, number games,

and other activities parents can do at home with their

children, using items which usually end up as garbage.

The other session is spent with the principal, who explains

school policies, answers any questions parents might have,

and gives a short talk on readiness." (114)
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"My present program consists of;

"(a) Child and parent visit class--r do a little

readiness test and show parent and child around class .

.. (b) I visit the home to explain results of the

readiness test, to explain activities that the parent

might do, and to observe the child and parents in the home

environment.

" (e I All new kindergartners visit class for one

hour for a variety of activities and further observations.

II (d) I may recontact parents if I feel it necessary."

(282)

"We have orientation day for kindergarten children,

which is very helpful to teachers, parents, and students.

In my situation, I know most of the people quite well and

have many informal talks with them concerning the children,

etc. I find most peop} e are very interested in helping

their children. However, some parents, because of a very

low educational background, are not interested, and it is

extremely difficult to reach those people. The children

of such parents are in desperate need of help. I would

like to see something done to try and reach such people."

(392)

"In my kinderga~ten program, I invite parents to

visit our classroom every month or so. During that time,

the children show their parents the centers around the

room and demonstrate how they work, show them their work
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displayed around the room, and do some sort of presentation,

like a rhyme, play, song, dance, et.c. I also send home a

newsletter each Friday. It :informs the parents of topics

covered during the week and how they can help their child

with each concept.

"My pre-school program has three parent sessions.

"Session II--Parents are introduced to the kinder

garten program. All texts and kits were displayed and

explained. A selection of easy-to-make games was displayed

and the importance of each explained. Parents received a

handbook covering: school rules, supplies needed, educa

tional games, good books, snack ideas, etc.

"Session '2--0ur coordinators for math, science, and

social studies met with parents.

"Session '3--OUr Public Health Nurse and Language

Arts Coordinator met with parents.

"Each of the presenters in Sessions 2 and 3 spoke

to parents, outlining skills their child should already

know and how these skills help when entering school.

"My program also invited pre-schoolers to visit me

each month after Christmas. Children were not to be

accompanied on those visits by parents. During each session

we sing songs, play gaJ;lles. color, share ideas, etc. During

the visit the children are given an activity book to take

home, complete, and bring along on their next visit. Each

activity book contains rhymes, dot-to-dot pictures,
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coloring pictures, alphabet, numbers, etc." ,:;74)

"Early registration and letting the IK' child

attend school prior to his September opening day have been

on the increase in this area. Along these lines there is

also an attempt to make parents aware of what they should

be doing during the pre-school years. This is done at the

Board level, but it could be done by government funding by

all the denominations together--i..e., one center for all

parents of pre-schoolers. These parents could meet with

teachers and adVisors, get material, attend workshops,

etc." {2931

"I have be~n in the process of having meetings with

parents of pre-schoolers over the past four or five years;

however, this year I have gone into these sessions in much

more depth. This year I have involved people from the

Department of Health, Social Services, and School Board

office.

"Our attendance at the sessions we have had so far

has been very encouraging. Quite a few parents seem to be

eager and willing to do what they can to help prepare their

child for kindergarten.

"For our first in-service session this year, parents

were made aware of the. kindergarten program as laid down

by the Department of Education. I also carried along a box

of I Junk or Garbage I in milk cartons and spent some time

discussing with parents how this could be used to introduce
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basic concepts to pre-se.hoolers. Parents were really

impressed.

"For our second session I involved the Public Health

Nurse, who did an excellent job of discussing nutrition,

adequate sleep, etc. We also spent some time discussing

story-time with young children--for example, how to train

young minds to think, etc.

"Our next session involves someone from the Department

of Social Services on child neglect, as it does exist in

this

lOr also show the parents a Video-tape of our kinder

garten class while a math, language arts, and a physical

education lesson are being done. This is being made

possible by involving our media coordinator from Board

Office.

"I am planning a Saturday afternoon session in June

involving parents and children," (117)

"Parents are invited to attend a pre-kindergarten

session during the spring term. At this time they are

presented with a packet which contains information related

to the kindergarten program--Le., alphabet, a color train,

booklets with numbers 1-10, a general readiness checklist,

info:rmation on health, and a handbook entitled 'What To

Teach Your Child. '" (038)

"At pre-kindergarten registration there is usually

an afternoon set aside with three groups having a session
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the sartle time. Each group is headed by a guiding person.

We use a rotation system. I have had parents in to work

on projects they can do at home. They bring material

(useful junk) from home, and I give them ideas on how to

use them for games, etc." (309)

"Teachers of X-VI meet with all parents (at least

those who take the time to attend) early 1n September to

acquaint parents with school philosophy and curriculum,

reporting system, and anything else thought useful. These

are usually followed by Open House, parent-teacher inter

views, 'oelephone calls." (108)

"Pre-school inventories which my Board uses showed

very negative results in my pre-school inventory as com

pared to other schools in the same district. To improve

this situation, I have solicited the aid of a speech

pathologist. She is presently screening children and is

planning on helping the parents and/or children who need

help." (346)

-I have an early childhood pilot project whereby

children from deprived families or those with social

emotional problems will take part 1n a ten-week program

(non-academic) running from April to June, to try to

improve their level of readiness for actual kindergarten

program work that will begin in september." (333)

"This year pre-school children attend school one hour

a week for ten weeks. After this we administer a
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Kindergarten screening Test (Brigance). The parent is

present. Afterwards, the test scores are sent home to

parents. We hope to have the parents of children who

scored low on the test to a mini-workshop and give them

suggestions for preparing the child for kindergarten.

"This 1s the first year that I will be invulved 1n

such pre-kindergarten workshop for parents. At my in-

service, I am having a short devotional period by our

prlnc.1ila1, plus an introduction of guests, a talk on

nutrition by our Public Health Nurse, an overview of

kindergarten prepared by me, which will include (al develop

ing a positive self-concept in the child, (b) asking a

child questions, (0) providing a selection of materials

at home for children to work with, (d) encouraging inde-

pendence in children, (e) reading daily as essential,

tt) encouraging counting, (g) singing alphabet songs. A

Board Office official will be present, who will stress

language--the readug aspect.

"I will be providing kits for the parents, which

will include shapes, colors, recipes for Playdoh, alphabet

songs, pamphlets on nutrition and on the I first day of

school.' As well suggestions concerning letters, etc.,

that I make at the workshop will be included." (034)

"There is a pare~t-principal conference to discuss

time schedules, rules, regulations, what it is expected the

child should know before coming to school. As well there
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is a display and distribution of literature to help

parents prepare their child for BchOOi.

"This is followed by a pre-kindergarten student and

teacher get-acquainted hour, which includes: (al play

time with selected activities until all children arrive

(plasticine. puzzles, blocks); (b) story-time; (e) playing

with water; (d) kindergarten packets of upper- and lower

case alphabet puzzles, a number of books, shape ring,

color ring, fun work sheets (color, tracing, dot-to-dot),

crayons, pencil, and a balloon. If (040)

!tIn our school, we run a pre-kindergarten program for

approximately twelve weeks each spring. The pre-kinder

garten child comes to school one afternoon per week. The

purpose of this program is to familiarize the child with

the school setting. The children are observed at different

activities, and any weaknesses are discussed with parents,

as well as suggestions as to how to help their children.

Prior to this, a meeting is held for parents of pre

kindergarten children. Talks are given by School Board

personnel, principal, and the kindergarten teacher. This

is very brief i however, in the past four years since we

began I have found that the children seem better prepared

for school, the parents are more aware of the kindergarten

program and of ways to enhance the experiences of their

pre-school child." (029)

"Kindergarten News. Every few weeks a newsletter is
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sent horne, telling about activities taking place, what

curriculum the child is involved in, and how they can help

their child by reviewing topics covered in school. n (112)

"Parents (always motherl::) spend an afternoon with me

and the school nurse. The kindergarten program 1s pre

sented by myself. as well as ways in which parents can

help their child get ready for school. I give each parent

a Readiness Survey to complete with their child, to help

them know what is expected of a kindergarten child. We

have a discussion period when parents ask questions they

may have and discuss among themselves any concerns. I

find this helpful, because parents find out that others

share much the same concerns. Other times I have the child

in school for a session where the parents are encouraged

to stand back or leave." (310)

"I give parents the Newfoundland Teachers I Association

pamphlet 'Those First School Days' before their child

attends school." (084)

"Our School Board has a handbook for parents of next

year's kindergarten class. Each January we have a meeting

with these parents to inform them of school routine, the

curriculum, the things they can do at home to prepare their

child for school, questions and answers about their con

cerns. The school nur·se and principal attend." (304)

"We meet with parents of four-year-olds approximately

one year before the child starts school. At the first
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meeting, we outline general things that -have to do with

school (good health habits: physical, social, and emotional

readiness: discipline: school policies on nutrition,

kindergarten promotion) etc.). Also we outline things

that help prepare children for school (being read to, being

talked to, exposing them to a good language sample, being

exposed to books, crayons, etc.). Parents are given tips

on things to buy for school (clothes) that are easy for the

child to handle, what pencils are good, etc.

"At our second meeting, we deal with the kindergarten

program itself. We go over text~ that are used and give

parents some idea of concepts dealt with in kindergarten.

Parents visit the kindergarten classroom and become familiar

with the school. Parents are introduced to the child' 5

teacher. Schedules are set up for the child to be inter

viewed." (353)

"In November there is a meeting with parents of

pre-school children informing them of what is expected of

a kindergarten child. This information is contained in a

handbook. Parents are also informed of the pre-school

interviews which take place in January.

"In January pre-schooler interviews of one-half hour

per child are done, whereby you test for number concepts,

discrimination of forms, color naming, symbol matching,

speaking vocabulary; numeral recognition, body parts, hear

ing vocabulary, general information, geometric figures,
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drawing a perscI;1, and printing their name. We then meet

with the parents of children whose scores are low. The

children whose scores are low will be invited to class at

least three or four times before the whole group comes in

for orientation in May. These children are given booklets

containing games and activities in which parents can help

their children. Those with severe language disorders or

any language disorder are recommended to see the local

hospital speech therapist." (349)

"We have kindergarten registration one afternoon in

Education Week. We give out pamphlets and show the child

the classroom and the school. Many parents are amazed at

some of the things they are expected to know or have

learned. There is a need to communicate more, as many

have too high 'expectations 1 of their four- or five-year

old and do not recognize motor skill development for what

it is. If a child doesn't paint 'a picture' or paints a

tree blue, they become upset. There is room for much

improvement. This will benefit both child and parent."

(0591

"I have a parent in-service night where parents

are initiated into a typic:'!l kindergarten day. They are

made aware of the characteristics of the pre-schooler,

instructed in activities which strengthen reading--for

school especially the importance of reading to children-

given lists of children's books and other resource material,
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given an appolntlr.ent to bring their pre-schooler to the

school for a readiness survey. Following the survey,

parents see the teacher:w discuss results and to participate

in activities to strengthen weak areas. Pre-schoolers begin

to attend one school session per week beginning in April.

Also in the in-service, nutrition and proper sleeping

habits are discussed. The Department of Health provides

resource mater.ial in this area." (019)

"I had parents in for one afternoon and chatted. I

went over the 'School Readiness Survey' and a booklet by

Elizabeth M. Wial, 'What To TeaL.· "our Child: A Handbook

for Parents of 4-6 Year Olds.· It was a very basic discus

sion and probably didn't go beyond the school walls." (012)

"I have a spring in-service devoted to increasing

parental awareness of ways they can help children develop.

I provide handouts with activities, recipes, games they

can use. I also make a calendar for July and August, with

daily 5uggestions--for example, take a walk and find five

different stones.

"My fall in-service is used to explain the kinder

garten program and give ideas for home help.

"At each interview, parents are given suggestions as

well as instructional material (teacher-made). These are

geared to the individ~al level of each child." (2721

"Parent involvement in my kindergarten class is

restricted to a few parents. Those parents are the ones
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who always participate, be it in the form of fund-raising,

baking, or through parent-teacher interviews, etc. (Puppet

shows are a favorite.) Most parents are interested in

what the child is doing, but when it comes to actually

implementing a program to be put to use at home, the time

and effort are just not there. I have cotne across few

parents who actually sit and help their chi.ldren at night."

(077)

"There is a Ii-hour evening session of a lecture-

type presentation on the philosophy, program, and approaches

in kindergarten. A video-tape presentation on the learning

center approach to teaching and a slide presentation on

student activities during the year are given. Open

classes where displays are set up include resources used in

teaching. There are informal discussions with the class-

room teachers and a parent volunteer program." (141)

"Several years ago we--Le. I the school and the

P.T.A. (now defunct)--had an evening and a day in-service

for parents and teachers on the theme of toys. The evening

session was hosted by a visiting university professor.

He talked about the appropriateness of certain toys and

the place of toys in helping children develop ideas and

attitudes. He used a~ AV presentation as well. During the

day there were demonstrations of various toys for children

and parents. Also for the last seven to ej,ght years, we

administered a screening instrument for pre-kindergarten
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children. Part of the follow-up is to provide parents with

a package of ideas to deal with shortfalls." (325)

"Last September (1984) I began using the Thematic

Approach to kindergarten. Since t:his approach is supposed

to be implemented over a three-year period, parental

involvement with regard to trying to educate them about

kindergarten has not been done as of yet. However, the

coordinator with our School Board told me in January that

there is going to be a meeting (5) with the parents and the

teacher. She indicated that this meeting tal would be con-

ducted by the teacher as a means of informing parents as to

how the new approach operates. We have had several meetings

with our coordinator during the past eighteen months to two

years, where we did up themes which included the goals and

objectives as well as actual worksheets. Learning centers

are an important part of this approach. These centers can

be misinterpreted by parents as a waste of tJ.me, so they

certainly need to be informed as to the value of these

centers." (239)

Selected Comments of Respondents Regardinq the Perceived
Effect of Their Use of 'Parent Education

Programs and Technigues

Observed Effect on Parents

"Parents are more aware and appreciative of school

policy, needs I and concerns. They are much more knowledge-

able about the kindergarten program and very surprised at
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the amount of material taught." (264)

"Parents are b'etter able to understand what is

expected of the child when entering the kindergarten pro

gram and are able to give help at home." (399)

"Parents have a more positive attitude to school.

Parents are more willing to p ...... ,dde good early experiences.

There appears to be a better line of communication between

home and school." (072)

"Increased concern on the part of parents and a

greater willingness to discuss any problem or question that

arose as well as a greater degree of home help was indi-

cated." (379)

"Parents were more aware of the kindergarten program,

and for some they had a better understanding of how to

help their child at home." (269)

"Parents were more relaxed with teachers, understood

the curriculum, and could discuss topics with children

(e.g., knowing the characters in the language arts program)

and were more willing to volunteer services and help."

(2621

"There were fewer complaints. Parents understood

policies and could call when bothered by anything they

hadn't understood. Parents knew why it was important for

children to cut, paint, use modelling clay, etc. They

mentioned they had never seen the need befor~_ and felt

children were wasting time." J~-.--"

'.)
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"Parents have come to realize that we cover· quite a

bit of material and a variety of topics in kindergarten.

They realize how iIhportant kindergarten is and understand

about all the things we are trying to achieve in kinder

garten." (265)

"Parents show more interest in getting children

prepared for school and are more open to suggestions from

the school aa to how to prepare them." (196)

"Parents are realizing more the basic needs of the

child with relation to time. They see a need for aids to

help the teacher in the run-of-the-mill running of the

classroom. They are becoming more aware at home and are

asking questions and are communicating more readily."

{<021

"It was somewhat of an eye-opener. It gave them a

goal to attempt to reach." (078)

"Some parents take the kindergarten program. and their

children more seriously.M (282)

"Some parents cooperate, while others will say yes

but will not follow un by helping the children. n (2901

"As parents become more increasingly involved, I

see a growth in positive attitudes about the kindergarten

program and about education in general. n (245)

"Parents seem more relaxed about sending their child

to school in September. The initial step has been taken

during the orientation period." (381)
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"There was a slight change in attitude. Parents 1n

this community appear reserved and unwilling to be involved

1n school generally. Towards the latter part of the year

this attitude changed to one of more interest and enthu-

eia8m. n (4lB)

"Parents seem to be more aware of things their chil-

dren should be exposed to. They seem more aware of what 1s

expected of the children in kindergarten, and they seem to

be more w.i.lling to help 1£ they have guidance." (042)

"Parents were very positive about sessions and glad

that they could help their children without feeling they

had to sit and teach their child as a teacher would." (097)

"There is a better understanding of what the school

expects from parents. Parents are more apt to send items

to school that the teacher has requested. Some parents

took the initiative to read stories, point out colors or

shapes, and to help the child recognize his or her own name

in print. Parents labelled all student items with their

name." (074)

NParents seem more willing and able to assist the

child. Some are also more confident when asked if they

would like to help out with classroom projects. Most are

very supportive of my attempts at expanding or enriching

the program." (292)

"Parents are. very pleased with booklets. They have

a guideline to help prepare their child for a major year
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in his or her 11fe." (205)

"Parents were amazed at what kindergartners were

doing in this day and age." (313)

"Parents appear to really enjoy the session. I have

overhead some comments such as, 'My, I'd better work with

Sally and her colors.'" (308)

"Parents were more aware of the kindergarten program

and its objectives. They were more aware of what makes up

the reading process and what I s appropriate for this age

group. They were more aware of all the factors that play

a role in the education process ;\nd the importance of

establishing good habits at the beginning. They were also

more aware of the things that contribute to the child's

being ready for school (reading to the child, etc.I."

(353)

"It created a greater interest by some parents in

working with their pre-school children. This was evident

by the readiness level of the children." (301)

"They are better informed generally. You still get

those few parents who are still not involved, and these are

usually the parents of children who do need extra atten-

tion." (349)

"Because parent~ were more interested in all aspects

of childhood education, they could intelligently make

inquiries regarding specific aspects of child development."

(019)
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"Parents of slow children began to develop more

positive attitudes and put less pressure on their chil-

dren.

"Parents encouraged and praised their children for

achieving at school by displaying the child's work around

the house. I found once this was suggested to parents,

many of them continued this for the remainder of the year."

(398)

"Parents assumed a very active role in the activities

assigned to their children during orientation. Some parents

exhibited a lot of enthusiasm and desire to help. Others,

however, displayed a lack of tolerance and patience. This

may be brought about by 'hidden motives' or factors."

(334)

"Some parents are truly amazed that there is so much

involved in the kindergarten curriculum. They were under

the misconception tha± kindergarten was and still is a year

of play. They are (at least most) willing to help their

children at home if they are aware of what goes on in the

classroom." (2711

"Parents were made aware of some of the readiness

skills that a child needs to be ready for school. They are

also reminded that fo; a child to grow and develop as he

should, he must be allowed to do things on his own. M<"Jst

parents tend to baby their children." (085)

"Parents have a greater awareness of the place of
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toys in teaching children skills and values. They

deliberately try to teach the skills that are arosessed in

the screening instrument." (325)

"Most parentf: responded favorably. Some were

initially 'put out' ('who do they think they are?')."

(329)

Observed Effect on Children

"They come better prepared for kindergarten, espe-

cially emotionally. but also academically." (264)

"Children are better able to socialize with other

children and the teacher." (399)

"Children have a more positive attitude to school.

They are less afraid." (072)

"Children are more self-confident in areas they

participate in. They have a more positive attitude to

work and social behavior." (379)

"Children feel proud in having parents visit in the

classroom and see their work. They feel more relaxed in

discussing things that occur in the classroom with their

parents. It (262)

"Children show an eagerness to come to school and

are less shy in September when they see a familiar face."

(196)

"Children seem to adjust to school better and quickly

settle into the routine." (114)

"Some students showed marked improvement over the

")
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l::Iununer as a result of parents' help." (282)

"1 see a qreater degree of self-confidence in trying

new activities. I think that the child I s self-concept is

enhanced. Moreover, he senses the mutual support that

exists between home and schooL" (245)

"They're better adjusted to coming to school, less

fearful. I haven I t had any tears since using the in-service

approach. Also children can usually recognize their colors

and print their nam~s." (309)

"Children brought all the required items to school on

the first day (including book money). Children no longer

feared the classroom setting. Children were more ready to

leave the parent at the entrance and enter the class with

a friend." (074)

"Children reported more books available at home.

There was increased interest in listening to stories and

more creativity in their art work. There was increased

ability in recognition of letters of the alphabet.· (312)

"It has helped the brighter child more than the

slower child. In most instances the slow child has the

parents (in spite of our in-service) who have done very

little to help their child." (308)

"Children have less fear about beginning school. In

some cases we have noted improvement in social skills, less

baby talk." (353)

"Children had a better understanding of what was
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happening. They had a very positive attitude toward

school. They had developed some skills--Le., manipulating

scissors, shoe-tying, bathroom skills, etc." (112)

"For the most part. children seem to be •ready I when

they arrive at school. I found that in some cases children

whose parents did not attend the sessions were not as pre-

pared as those that did." (310)

"Children are able to cope with the school program."

{4151

MThey are more able to tackle the various concepts

as they arise." (266)

"After three years of in-service, we have not

noticed a significant difference in kindergarten children.

Perhaps we should consider in-servicing the parents of

younger children." (141)

"We have had improved scores on screening instruments."

(325)

"Children see you in a different way when they know

you have their parents' support. They are more cooperative

and understanding. They see you have their best interest

at heart. II (193)

Observed Effect on Inter-Personal
Relationships with Parents

"They will help in any way they can to ensure a

successful kindergarten year for their children." (264)

"Parents and teachers have a better relationship and
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are better able to understand nora fully what is expected of

them. N (399)

"Discussion of the program has become more meaningful

and less one-sided." (379)

"Parents were aware of the work involved in a

kindergarten class, and m<l.ny would do extra things to help

out, such as help cut papers, trace patterns, make garnes,

hang up a child's work." (269)

"Parents have some idea of curriculum and teaching

methods, so it makes discussion easier, and having met

parents before September makes teachers and parents more

comfortable." (262)

"Parents were less likely to have to call the princi-

pal on certain issues. I had more help when it was

needed." (397)

"Parents and teachers get to know each other and are

more open to discussion and dealing ~"ith the fears and

problems associated with a young child leaving home to come

to school." (196)

"I generally found parents became more open. They

asked questions more readily and were more accepting with

regard to changes in scheduling on a day-to-day basis.

They become more aware of differences in children and often

offer advice or help where they can." (402)

"Parents are more relaxed and less intimidated by

the teacher's 'position.' n (251)
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"It gives me a good feeling to know I have the

parents' support. Moreover, I realized that I need parents

to achieve my goals. I feel comfortable talking to

parents." (245)

"This is my area of greatest improvement. Again,

specific to my community I parents are generally reserved in

the presence of teachers. Over this past year, I found

communication to be more honest and open in the latter part

of the year than in the beginning. Parents need to feel

that their opinions are of worth and that their contribu

tions are important." (418)

"Since parents seem to be more aware of what the

program is about, I Und it easier to explain specific

problems to them, and they seem more receptive because

they understand. They don't feel threatened." (042)

"Parents don I t seem to be as defensive as in

previous years." 1038)

"Parents are usually very supportive ot any innova

tion I make in the kindergarten program. They realize I

want what is best for their child and will sometimes ask

for help in solving a child's problem." (292)

"At our school there is always a good relationship

with parents, but at the kindergarten level their interest

seems very much higher than at the elementary level."

(255)

"The contact breaks the ice and gives us both a



55.

talking point. Parents are friendlier." (040)

"Parents are more willing to become involved in

school activities--classroom helpers, etc. I find a

comfortable and open parent-teacher relationship." (029)

"We feel there is a better understanding of the

importance of good rapport between home and school; also,

that the more we work together the better off the child

will be." (353)

"Parents seem to understand my job more and are

very cooperative." (310)

"When parents came to parent-teacher appointments,

they were much more knowledgeable in the questions they

asked. Their understanding of the program was much

improved." (102)

"Parents appear to show more understanding of what

the school is trying to do." (317)

"They get to know me and find out what I will require

of thei.r children when they come to school. They also

find out how high my standards are. I also receive

information about how cooperative they will be and some

idea of the home situation." (085)

Selected Conunents. of Respondents Related to Perceived
Need 'of Respondent for Information Relating to

Conducting Parent In-Service

"It would give guidelines and extra insight." (002)

"I feel parents would know what to expect from the

year's work. They could be taught how to help their child
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in many areas of development." (397)

"It would provide an opportunity to pinpoint a child's

strengths and weaknesses." (078)

"It would help parents to know what has to be done

and see the iJlIportance of education even at the kindergarten

level." (226)

"It would give a standard perception of kindergarten

readiness." (251)

"It would promote better rapport between teacher and

parent." (387)

"If given in time, it would, hopefully, cure the

thought of • too many' parents: I I didn I t teach my child

anything at home because I thought he'd be bored in kinder

garten.'" (187)

"It would help to adequately define the needs of

parents." (293)

"In a multi-grade situation the teacher does not get

enough time to spend with each grade, not to mention each

student. It would aid parent-teacher understanding and

better enable me to clarify what to expect from parents.

It would create more awareness of the importance of school

readiness work and provide descriptions of how to increase

school readiness." (4.16)

"In-service cannot be a one-shot thing. It must be

an ongoing process. It will be effective only if parents

feel they need it, want it, and have a genuine interest in
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it. How about a questionnaire for parents of pre-kinder

garten children? I think it is an excellent thought., but

parents have to perceive a need and have a genuine inter-

est." (l08)

"It would give focus to something I'm already

attempting and provide me with further. ideas for future

programs. h (292)

"Children would be more qualified for the kindergarten

program. y~..l would get fewer students entering the program

that are a year or two behind the kindergarten level. M

(0081

"It would give me knowledge as to what the pre-

kindergarten child was exposed to at home." (322)

"In-service would have to be more than a one-shot

experience. I think it would be valuable if it were

connected in some way with a pre-school system or program

for children." (186)

"One of the major problems we are experiencing is a

lack of parent involvement. We have little difficulty with

moms, but dads we can't drag in." (334)

"It would give me ideas to use with my own pre-

school children. It would reduce the failure rate of

primary students." (052)

"It would be a basis whereby parents could con

tribute valuable ideas." (352)
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Selected Comments of Respondents Regarding the
Perceived Effect of the Proposed

Parent In-Service Program

"If a teacher works with parents, they try to help

their child each night. With no communication children

are oftentimes left on their own." (397)

"A larger number of parents wll1 be involved in school

activities in subsequent years." (251)

"More knowledgeable and informed parents usually lead

to more helpful discussions come progress report time,

etc." (187)

!tIt results in more readiness on the part of the child

entering schonl for the first time." (060)

"It would develop positive attitudes about school for

children and parents. Such would be reflected in a child's

self-image and school success." (306)

"There would be improved cOllU'flunity support of the

schooL" (282)

"Since I have been in-servicing parents, students

are more prepared for school. There' s no crying. und

children seem more relaxed and comfortable." (074)

"The student has an improved self-image." (361)

"Children coming from good homes with informed and

knowledgeable parents are usually working from a good

experience base. They are much more informed and have

good sources from which to draw--Le., travel. books,

games, etc." (112)
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"A feeling among parents that they are actJ.vely

involved in their child I s education." (352)

Selected Comments Per
Teac erB Han oak

1m ementin the

positive comments

n to the Usefulness of a
t e Process for

ent In-Service

"It would be instrumental in getting a good program

implemented in the beginning of the school year." (397)

"It would be good for new teachers especially, as

they attempt to set up their program at the beginning of

the year." (187)

"It would serve as a guide I could follow. It (421)

"It would provide the parent with definite goals and

specific ways to help their children. Most parents are

willing but lack the knowledge as to how to help." (392)

"Some parents need little games and ideas to help

them out when their children have a problem. This would be

a sort of dictionary resource book." (313)

"It would give the inexperienced teacher some helpful

hints which are not given readily through textbooks in

teacher training." (t821

"It would make parents more aware of what is included

in the kindergarten program and give a better understanding

of the curriculum and educational objectives of the five

to six-yedr-old student." (248)

"It would give confidence and direction to a teacher
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in a one-stream school." (156)

"It would provide a good source of comparison."

(272)

Negative Comments

"I don't think you can have a standard handbook

because of the nature of the student and particularly the

diversity of the many communities to which it might be

applied." (334)

"Handbooks can be helpful and useful, but as in the

case of too many books they become tools or ends rather

than a means to an end. Books tend to destroy creativity

and ingenuity from a community perspective." (271)

Respondents I Additional Suggestions Regardinq Effective
Techniques and Approaches to be Utilized in the

day in the classroom and show it to parents at the 10

service program. Many children do not always act as they

should when parents come into the room, and this makes the

parents embarrassed--a video-tape would let the parents

how their children really do behave in the classroom

situation. II (200)

"Samples of work and activities of previous kinder-

garten students." (074)

"Parent helpers are a good way of on-the-spot

learning." (293)
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"Quality speakers are important." (292)

"Make parents fully aware of kindergarten concepts I

especially language development and the ability to follow

directions, the importance of being able to listen as well

as talk. Most children when entering school lin my experi

encel have to be taught to .listen as well as speak.

Children usually have to be taught to be observant. Many

parents place emphasis on rote-counting. saying letters

from A to Z I but not on being able to distinguish, etc."

(0621

"Parents of sketchy educational background may be shy

or question the worth of such things as role playing and

simulation games; however, I believe experience is the best

teacher. n (157)

"There should be a list of specific objectives for

parents to help C"hila.ren with--e.g., teach each child his/

her phone number." (105)

"There should be a readiness survey." (310)

"Parent self-help groups where parents share ideas

and experiences with each other." (192)

"Small group sessions on what to read to a child,

how to read to them, taking advantage of everyday experi-

ences, learning through play, buying toys, etc." (141)

Selected Comments of Respondents Regarding Areas of Content
to be Included in the Proposed Parent In-Service Program

"There should be displays of homemade (easy, cheap)
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games and toys. Simulation activities and a display of

suitable books." 1118)

"A kindergarten handbook." (262)

"How parents can assist and 3nCQUrage children in

readiness for kindergarten; the kindergarten program;

school philosophy; and supplies needed for September."

(142)

"Social skills--helping the child cope with the

home-school transition emotionally. Readiness skills,

like correct letter formation, the importance of showing

interest in your child's work, praising your child, etc."

(169)

"The importance of good child-parent communicati.on

and the importance of good parent-tea.::her communication.

Stages of child development. Special games and activities

parents can play with children. The importance of reading

to children and haVing books available for children."

(111)

"Social development and language readiness." (094)

"The kindergarten curriculum, resources available to

parents, early childhood experiences, and developmental

levels." (284)

"The whole program, school rules, busing, the need for

proper sleep." (257)

"Maintaining good nutrition, adequate sleep, etc.

Emotional and social development of children. Understanding
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how young children learn through pli'y and suitable play

materials. Concept formation and how to help. Inforraation

about suitable bOOks and records." (150)

.. . . • characteristics of four- to five-year-olds ~

places of educat,l.onal interest . . ." 264)

"Vocabulary development, physical activities, like

walking on a line." (367)

"General objectives for parent involvement, general

to specific behavioral expectations, sample kindergarten

day schedule ~ special 'skills' child should acquire at

home, special 'skills' child will acquire at school." (187)

"Motor skills (cutting and holding pencils), letters,

numbers~ colors." (391)

"How parents can help chil.dren prepare for kinder-

garten. Display books and records. Have a handout of

suggested activities. Displays of work. Ways parent can

make the first day comfortable." 1306)

"Child behavior, child motivation, the child's pro

gram, reading and why it' s ill'Iportant." (~93)

"The child's self, phonics, and math concepts."

(416)

"The learning center approach to learning, skills

they can work on at home, curriculum content, books and

games appropriate for children." (408)

'How to talk to your child at home, to develop

proficiency in language, games that can be played, stories
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and their importance to language development, the need to

'experience with' and provide 'experiences for' the child. II

(157)

"Good nut .1tion, rest, dental care, immunization,

personal cleanliness, sickness, dressing-undressing, use of

bathroom, the kindergarten program." (074)

"Helping the child be an individual, letting the

child proceed at his own pace I reasons for reading to the

child, exposing the child to many activities, music,

library, etc. The value of family activities and experi-

ences." (182)

"School philo!:lc,phy; school curriculum; absences; bus

schedule; money; clothing; class schedules; a child check-

list regarding handedness, printing, coor(l~.nation, letter-

number recognition; a parent questionnairef a parent

booklet showing how parents might prepare children for

kindergarten, how children learn, as not all progress at

the same rate; children should be encouraged regardless of

level of operation." (108)

"Preparing the chil:, for leaving home; developing

respect in children; ways to communicate better; advantages

of providing good, stimulating material; the advantages and

disadvantages of pre,-school television on the pre-school

child." (260)

"Equipment you would like pupils to have." (313)

"Educational toys; pre-reading sktllsf parents

-)1
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reading storieSf encouraging a child's independence.

language (speaking clearly). vocabulary development,

parental .involvement with children." (015)

"Readiness, language, social living. science." (248)

"Explanation of child development (4-6), philosophy

of the kindergarten program, content of the kindergarten

program (skills, concepts, attitudes), roles and expecta

tions of parent-teAcher-child during the kindergarten

year." (1521

"Encouraging children to share, pI.. .. toys away, use

good manners; reading every day--discuss and ask questions

about a story; playing educational games and watching

educational programs on television; using scissors and

coloring; knowing colors. If the child 110 interested,

printing letter fOJ::mSsuch as name; taking care of personal

belongings; dressing h1lttself; knowing general information

such as name, address, phone, family names." (301)

·Physical abilities of children at that age,

problems of learning (mental), problems of hearing

(physical), psychological needs (discipline, love,

encouragement)." (084)

"Films, pamphlets, displays .•. " (336)

"Being respons.ible for property; identifying body

parts I knowing that in a group one cannot always have his I

her own way; letter recognition; printing; being able to

handle pencils, crayons, scissors properly." (243)
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"The importance of play--structured and free plaYJ

the curriculum; social development J ho.... parents can

stimulate the pre-kindergarten child; ideas for readiness

for classroom instruction." (281)

"Social skills, communication skills; community

living; how to take care of one's needs, security for the

child." (193)

"The Home; Your Child's First School; Developing

Listening Skills; Developing Social-Emotional Maturity;

Kindergarten Program anf'l. Pi'cmotion Requirements I Importance

of Parent-Teacher Visitations." (3521

Selected Comments of Respondents Regarding Problems
Encountered in the Implementation of Parent

"Degrees of concern varied. Limited resources at

home." (379)

"No transportation was available, and it was diffi-

cult arl ..nging a suitable time for all. n (397)

"Parents are very wary about voicing concerns they

have. They come to listen to the teacher, but they say

very little." (322)

"I always find it difficult in deciding what approach

to take with setting up the session. I am not pleased

with the handbook now used, but at least it gives me gUide-

lines to follow. I would like to see something better."

(1l4)

"'Money'--this was a limited resource. The school is
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small and has financial limitations, limited resources,

including personnel, and there is limited time. n (251)

"The time needed to assess resource aids and

materials. Also there is a lack of money. M (187)

"My problem is getting time to prepare the program.

Also money for materials such as bristol board, glue,

construction paper to use at the in-service. It (309)

"Lack of school support. There were no objections,

but a great lack of enthusiasm. II (418)

"It 1 5 hard to get each parent to corne. I found it

difficult to get some parents who really need to be

involved in activities to participate. They preferred to

watch. If (042)

"While parents are there and you are informally

chatting, you still have to be giving your attention to

your own class because you are the teacher." (278)

"Follow-up is a problem. Parent interest and usage

of ideas after the program." (323)

"We still get 14% to IS% of our parents who do not

come to the meeting. In many cases, those are the parents

who are most in need of such a program. Thus, we are left

still trying to get the information across to those people."

(353)

"It's a lot of extra work getting thing~ arranged.

I hate to talk in public. This was why I really appre

ciated our coordinator doing the in-service. She was
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exceptional. This was my biggest problem, speaking to a

group of parents for such an amount of time." (308)

"Difficulty getting parents involved. They lacked

interest. Parents feel all aspects of education belong

to the teacher and are very hesitant to offer assistance."

(023)

"Time--Freparing for these programs takes time. A

kindergarte•. teacher gets too little planning time to keep

up with twenty-five active children as it ls, and to take

time from an already full schedule is difficult. To carry

out the program I think. would mean returning in the evening

fa:.: planning and having the in-service." (102)

"It is difficult at times to gauge how much to

include, and in many cases information had to be reworded,

as no one wants to listen to technical jargon." (266)

"I had occasional trouble with child observation.

For example, some parents could not understand that a group

of children could be reading while others were (quote)

'los1ng time' at free play. Unless parents are educated to

some degree, there is trouble here. The children who need

more time to adjust were expected to perform. Parents will

say they understand, but when it' s their child they want

the same performance. A second problem was that volunteer

parent a id.s will be quick to point out slower children.

In a small community this is sometimes fatal. It causes

problems for the teacher and the child." (397)
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Selected Comments of Respondents Regardinq Their
AdditIonal "Areas of Concern

"r feel the program we have is a g-ood one, but with

any undertaking of this nature there is always room for

improvement. A pool of ideas from across the island,

Canada, anywhere, would be an asset, as one could use the

material most suited to one's own situation. It is nice

to know how others handle a situation. It may not

necessarily work in a partlcu~ar area, but certainly

modifications could be made to make any orientation

workable." (266)

"I feel that in-service should be~Tin at least a year

prior to a child's entry to kindergarten. Parents should

be given guidance in the kinds of things most beneficial

to the child in those months before kindergarten, as well

as insight into what the child will be doing upon entry

into kindergarten." (1021

"I have always felt that parents should have an

'education' as to what exactly goes on in kindergarten,

and thus how they can help ready their child. I have often

held one-night sessions myself to discuss this with parents,

and interest was very high. However, one night is not

exactly what you would call an in-service program. A lot

of parents seem to think t]-lat kindergarten is a sort of

Ibabysitting year' and have no idea of the amount of work

that actually goes on. In this area, a lot of parents are

asking for a pre-school program. If one could be set up,
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your suggested in-service for par~nts would be very success

ful, I would think, as the kids would be getting what the

parents would be getting, and together feel successful."

1186)

"Our Kindergarten Orientation Program has been in

operation now for ten years. All our teachers find it to

re of tremendous benefit to ch:lldren (pre-schoolers) and

their parents. Every district should have one." (264)

"I think this handbook is greatly needed and can be

of benefit to all of us as teachers of young children."

(018)

"I f.eel that with the many cutbacks today I good

parent help would be great. This. however, has to be

extremely well organized. I feel the help some children

need at this early age is oftan too late coming. With a

large group of kindergarten children, the basic skills

can re lacking. Any help should be welcome tor kinder-

garten." "(397)

"Sometimes a survey of this nature is hard to

complete. Some parents are very interested, willing, and

able to give their child an adequate pre-school readiness

program; others just don't have the skills for effective

parenting--hence, their children are usually lacking in

the necessary pre-school skills and are usually behlnti the

others in the t:>tal kindergarten program. A parents'

program may be helpful--but very often the damage is done
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unless the program can be conducted with parent:3 while the

child is still young enough to be formed into good habits.

Very often parents spall children, and it takes the school

a number of years to correct bad habits; sometimes they

are never able to do it. II (249)

;'Some of the parents have a grade eleven education.

Others dropped out before grade nine. A parent of one of

my present students didn't attend school at 1'\11. There

was no school here years ago, and people had to travel to

other communities for school; therefore, there are a great

many illiterate adults in this community. Those who have

gotten grade eleven in the past ten years since I've been

here have not gone on to a higher institution of learning.

They are working on fish plants and collecting U. I.C. in

the winter. It's my feeling that som.1, but not all, of the

parents leave the education of the kindergarten child to

the teacher. I've found that the children do not know the

alphabet and colors when they come to school. The parents

help them with their work sometimes, but not all the time."

(207)

nr feel that P.T.A. formation and involvement is

essential to the success of the early childhood program.

Current f;inancial re;straints hamper the growth of such a

program. In my former school I found that parents formed

small self-help groups, usually two to three parents. This

was particularly effective for the development of
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socializat~on skills in some children, plus it helped

parents in that they shared ideas and experiences." (2511

"You have unfortunately not dealt with motivation

or motivating techniques to encourage parent participation

in such a program. One must look at how teachers can

enhance their involvement; however, the first problem is

getting them to attend a meeting. This may require the

teacher to meet in areas outside the school and possibly in

smaller cO!l1IIlunlties (busing points)." (387)

"Each year my kindergarten class ranges from forty to

fifty pupils. There is a tremendous range in the develop

mental stages of the students. Parental education 1s all

the more important. Many of the parents in the community

are not well educated. The average grade of parents is

grade seven. I am very concerned that education may not be

a priority in the home, and I don't mean this in only the

academic sense. I think your project is quite worthwhile

and quite necessary." (382)

"My situation is far from ideal, as I have kinder

gartens and Grade Ones in the morning session and Grade

Ones and Grade Twos during the afternoon session.

"One of my concerns is that I would like there to be

probably two openings for kindergarten during the school

year--one for those who will be five from July to December

(1985) and another for those who will be five sometime

during January to June (1986). That way you won't have the
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age gap we now have in kindergarten and one which makes a

tremendous difference in my opinion to the child I s maturity

and learning ability." (381)

"1 feel that a program such as the one you are

suggesting would be of great benefit. This 1s my first

teaching position, and I was shocked when I first arrived.

I had sixteen kindergartens, and most of them didn't know

how to print their name before they began school. I also

had parents tell me their child hadn' t begun talking until

they were between four and five. I had to send home e:xtra

work and talk with three to four parents in order to get

them to work with their child. These children are doing

very well now and have benefited from their at-home and

in-school experiences. I believe parents need to be guided

before their children begin school in order to benefit

their children. A definite need exists for a pre-school

program in order for the child to be prepared to enter

kindergarten." (367)

"I think in-service of pre-schoolers I parents is

badly needed. I'm glad you're working on this topic."

(1711

"The enrollment each year at this school 1s very

small. It would be difficult to set up an in-service pro

gram with one or two mothers. I do not think any fathers

would participate. I have two kindergartens this year, and

I found a big discrepancy between the two. One had qotten
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a lot of help and attention at home, while the other had

absolutely none." (416)

"There is difficulty generalizing about the parent

conununity as a whole. There are individuals who are

exceptionally interested and concerned and are that way

regardless of a parent involvement program. At the other

extreme there are apathetic or unconcerned parents.

"Overall I feel that parent involvement is of a high

priority, but I do not feel that the teacher as an

individual is responsible for initiating this. There

should be emphasis on this area at the Board and especially

administrative levels." (4181

"I feel that parent in-service is a good idea, and

I feel it is still necessary in this area even though we

have the kindergarten pre-test. I still get many questionB

from parents of pre-schoolers as to how much the child

should do before cominq to school; in fact, I am a parent

of a pre-schooler myself, and I ask myself that question

many times. Guidelines and parent in-service would be a

great help in that area." (042)

"I feel that parents should be aware of what is

expected of their child. Personally I do not look forward

to speaking to a group of parents. This does not mean that

I am not interested. If a parent approached me for

suggestions or help, I would not hesitate to give it, but

I don1t feel confident with a group of adults. If one of lOy
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kindergarten pupils is having difficulty, I will help hut

her individually, and I usually send home an ext.ra practice

sheet for the parent to help the child with." (239)

WI think it must be emphasized to parents that the

four- to five-year-old is not ready for formal instruction

(seat, workbook type). They need to touch, feel, explore.

They must develop their listening skills, and their atten

tion span must be lengthened. I have told parents that

Johnny is unable to sit and listen for any length of time,

and they tell me he can watch cartoons for two hours

straight and not move. Parents really don't realize what

is necessary for a child to bl'! able to operate in a learn

ing environment and in most cases become an interactive

part of the group." (201)

"Generally, we feel in our area it is one of our

greatest needs--a good pre-school program. While we don It

wish to 'knock' efforts sometimes made by the Department of

Social Services, it is essential that an educator be

involved in planning and supervising. Soml;!one with some

knowledge of and interest in early childhood development

should initiate and monitor such a program. This can be

accomplished through cooperation with school administration.

As a general rule, administrators have too much to do

already to take on sale responsibility for designing a

pre-school program, whether for parents or children. II 1157)

II ••• I feel that pal-ents can sometimes feel left



570

out of their child I s sr.hool career unless we as teachers

make a real effort to involve them. I have found the more

I involved parents in the classroom, the more support I

received. II (292)

"personally I would like to see pre-kindergarten

programs taught in school. This I understand 1s in effect

in some provinces. In this way, all children would be more

prepared for kindergarten. Many children seem to have poor

language development. Is it too much exposure to tele

vision? Maybe! Kids can be so engrossed in watching

programs that they are no longer beside Mom or Dad (as

Mom or Dad works). There seems to be not as much

communication between parents and children as there once

was." (062)

"I think parents should become more involved with

their child in a classroom situation. Often, I have found

that some children are not emotionally ready for a class

room situation. In these cases the parent tends to side

with the child, saying that 'he doesn't do that at home,'

or lhe acts this way because he is bored,' etc. Parents

should become more aware of social adjustments involved in

the school. Children have to learn to play with each

other, display manners, take on small responsibilities,

such as cleaning up or dressing themselves, etc. Most

parents and even the general public feel that kindergarten

is ABCs, printing, and coloring. Some even expect the
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ch.ildren to do a Grade One reader.

"In my experience I have taught kindergarten and

kindergarten/Grade One, and I strongly suggest that if a

pre-kindergarten program is developed, it should include

making the parents aware of the social and ernotJonal

development of the child. I f~~l it would be better to

prepare the child and the parent for kindergarten. If the

parents understand how a five-year-old may be thinking,

then they may understand why a child behaves as he does.

Parents should be encouraged to visit the classroom every

now anI! then and see the children play or lnterar::t with

others. Too often parents are not aware of how a child

will react in a classroom with others his own age,

especially if there has been no \?re-school in the area.

I feel social and emotional growth is a strong point in

kindergarten, and it has been overlooked in importance.

I hope this questionnaire is an aid in developing the

pre-kindergarten booklet." (103)

"Many parents for various reasons need our help to

help them prepare their child for kindergarten. Kinder

garten can be a very large step, especially if it is the

first time that the child has to leave the security of

his mother and his home. Many parents may not need the

in-service; many do. Many parents become concerned or

worried when their child does not progress as well as

another. Parents need to be made aware, in a face-to-face
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situation, that this is normaL Parents do not worry if

another child walks or talks before their child, because

they feel he will walk or talk when he is re.ady. The same

applies to education. Some children are ready to do more

advanced work before others. Parents are anxious. Parents

need to be aware that part of their job at home is

continually encouraging the child, whatever his level of

devel0pment--never discouraging through uselesa comparisons.

Accentuate the positive; praise him for the things he can

do. Especially do not be dismayed if he has not started

reading before Easte;-, or even by the end of the first

year. Parents, in most cases, are interested, but many

just don't understand." (108)

"I feel this is a very important issue. I did a

research paper this fallon 'early reading,' and I found
I

that parents are vital and can do so much. I have spoken

to my principal about this, and we are planning a parent

orientation session. It (195)

" • • . I feel that an in-service for parents of

kindergarten children is a very good idea. Also, it might

be a good idea to include the in-service of all parents of

children ages two to four. In this way parents will have

plenty of time to ~repare their children for school before

they are actually in school. Parents of a two-year-old

child could be made aware of the simple benefits of

reading to the child." (241)
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"In order for such a program to be effective we feel

assessment needs to be done on the student. Following

this, ideas can be given to parents to cope with specific

problems. For example, we have discovered students with

langua~e delays and other problems during our pre-school

screening. We immediately try to get the parents to work

on such problems by following our ideas and also by seeking

advice of other professionals (doctors, speech patholo

gists, etc.)." (353)

"An in-service program is badly needed in our area.

I firmly believe that parents should be in-serviced when

the child is very young, not only months before the child

enters school." (008)

"Parents are crucial in determining the actual social

and emotional success of their child i.n kLndergarten.

The kindergarten year is the foundation of the student IS

school life. Planning for and working towards and

achieving a good foundation increases the prrJoability of

success in school life. This is a very pertinent topic of

study." (040)

"I feel moat parents in my area have no concern for

their child who is corning into kindergarten due to a lack

of education on the importance of being ready for kinder

garten. If a child is five before December 31, par~mts

send them to school no matter how backward that child is,

without giving him any horne help." (012)
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'I.I feel that a program for parents of pre-kinder

garten children would be quite usefuL Such a program

could only help to avail of situations we sometimes find

kindergarten children in. Far example, if a child has a

speech problem, this kind of program would probably

encourage parents to seek help for that child at an early

age, rather than waiting until he starts school. Also,

parents would be aware of the things a child should know

when he starts school." (234)

"I feel parent in-service is a must for parents of

pre-schoolers. We have been holding them in January of

the pre-schooler l s year for the past three years. They've

been most helpful for children. The only problem I've

faced has been that parents of childre.n who had not met

readiness expectations become overwhelmed at what must be

accomplished before September. Often they have not the

understanding that a child's education should automatically

be part of his everyday life, and they have left education

to the teachers. While kindergarten in-service is

beneficial, I wish there were some programs for parents of

first-borns to explain the importance of a child's

experiential background and environment in relation to

his performance academically. A lot of parents feel it is

sufficient to provide the material necessities and do not

realize that a child' 5 brain and mind should be stimulated

by his natural surroundings and that they are the most
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natural persons to make aaid environment conducive to

learning. A parent is a child 1 B first and best teacher. II

(019)

"This is fine in theory; however, the classroom

teacher is already overburdened with new programs.

committees, Parents' Nights, report cards, concerts, bus

duties, supervision, the stress brought on by teacher

redundancies and overcrowded classrooms. The last thing

we need is MORE WORK I 1 [Identification number removed by

respondent. J

"I feel that schocl principals should work closely

with teachers in this area as their support is necessary

in making a success of any program in the school. School

should encourage more communication between kindergarten

and Grade One t.eachers." (271)

"My major concerns are: the pupil-teacher ratio

in kindergarten; the teacher is still teaching two full

classes per day; the length of the kindergarten day should

be changed to a four-hour day with n~ more than eighteen

pupils so there is time for relaxed learning through more

play. Also there are inadequate facilities and materials."

(180)

"I would like to say that a parent workshop for

parents of pre-kindergarten children is a good idea. To

make it work in my area the least emphasis on educational

theory would be best. A list of practical ideas to help
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children develc.p in the content areas of math, social

studies, science, and language arts would be best. It

will be hard to get some parents to understand they need

to do such activities to help the child, not just to make

the teacher 1 s job easier. A great many parents feel it 1s

the teacher' 8 job to teach their child everything, and they

have no responsibility in that area." (344)



APPENDIX J

A TEACHER'S HANDBOOK FOR IN-SERVICING

PARENTS OF PRE-KINDERGARTEN CHILDREN



OPTIONS
APROGRAM

FOR
IN-SERVICING
PARENTS OF

,I



Each teacher should know

i~~ole~~~n~h=h:~~sa~~dfor
dads of her students.

Martin 1975:113



TABLE OF CONTENTS

PREFACE ••••••••••••••••••••••••••••••••.••••••••••••• 590

INTRODUCTION ••••••••••••••••••••••••••••••••••••••••• 591

THE NATURE OF THE PROGRAM •••••••••••••••••••••••••••• 593

THE PURPOSE OF THE PROGRAM ••••••••••••••••••••••••••• 595

GUIDELINES FOR PROGRAM IMPLEMENTATION •••••••••••••••• 596

OPTIONS: A PROGRAM FOR IN-SERVICING PARENTS OF
PRE-KINDERGARTEN CHILDREN ••••••••••••••••••••••••• 603

COMPONENT ONE: ORIENTATION •••••••••••••••••••••••••• 604

COMPONENT TWO: ASSESSMENT ••••••••••••••••••••••••••. 610

COMPONENT THREE: RESOURCES •••••••••••••••••••••••••• 615

CONCLUSION ••••••••••••••••••••••••••••••••••••••••••• 731

SELECTED BIBLIOGRAPHy •••••••••••••••••••••••••••••••• 732

APPENDIX J.1: OUTLINE OF IN-SERVICE PROGRAM ••••••••• 739

APPENDIX J. 2 : PROGRAM PLANNING SHEET •••••••••••••••• 756

APPENDIX J.3: INVITATION TO PARENTS ••••••••••••••••• 760

APPENDIX J.4: PROGRAM AGENDA 762

APPENDIX J.5: PARENT WORKSHEET AND ALPHABET CODE •••• 764

APPENDIX J. 6: PARENT ORIENTATION HANDBOOK ••••••••••• 767

APPENDIX J. 7:

APPENDIX J. 8 :

SAMPLE EVALUATION FORM

SAMPLE ASSESSMENT FORM

589

788

791



PREFACE

This handbook represents the culmination of study and

research regarding the assessment of need for an in-service

program for parents of pre-kindergarten children in the

province of Newfoundland and Labrador.

The selection of content and format of the handbook

was guided by an extensive review of the literature related

to parent education and a province-wide survey of kinder

garten teachers to determine the content and format they

felt appropriate to include.

The handbook has been designed to facilitate the

planning, development, and implementation of direct and

indirect in-service programs and techniques for parents

and to provide resources for the expansion and enrichment

of existing parent education and parent involvement

programs.

The handbook, utilized with creativity and ingenuity,

should provide a valuable resource to teachers, adminis

trators, school boards, and others concerned with the

provision of education and involvement programs for parents

of pre-kindergarten children.

590



INTRODUCTION

Parenting of young children in the twentieth century

is filled with challenge, and oftentimes frustration, for

it takes place in a complex, technologically-oriented

society beset by a multitude of social and economic

stresses (e.g., high unemployment, high rates of residen

tial mobility, and marital disruption). The absence of

traditional sources of information and support, such as

the extended family, leaves many parents anxious and con

fused. Alternate sources of help, support, and information

are necessary if they are to facilitate the growth and

development of their children in a meaningful and effective

Parents' need for assistance is accentuated by

the fact that the early years are a critical period in

terms of children I s growth and development and that the

kind and extent of stimulating experiences provided of

utmost importance.

In many countries, particularly the United States,

a variety of programs and techniques have emerged to

accentuate parents I awareness of children' s needs and to

increase parents I effectiveness in providing for them.

Such approaches include comprehensive programs (e.g. I

Head Start and Home Start), home visiting, toy-demonstrating,
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counseling sessions, group discussions, workshops, as well

as a myriad of audiovisual presentations and print

materials, and have been provided by a number of individuals,

groupS, and agencies. Indeed, schools have been recognized

as a particularly important source of knowledge and

support for parents (Adkins 1975; Bell 1975; Bronfenbrenner

1974 i Bruinsma 1978; Cave 1970: Croft 1979: Kelly 1976;

LaPierre 1979: Martin 1975; Morrison 1978; Rowen, Bryne,

and winter 1980).

Al though a number of positive effects of the various

approaches have been ascertained, the superiority of one

particular program or technique has not yet been estab

lished. Thus, a number of researchers suggest that the

needs of children, parents, and teachers be determining

factors in the development of programs to inform, support,

and educate parents (Brim 1965; Brophy, Good, and Ned1er

1975; Carson 1971; Croft 1979; Enzer 1975; Hodgden et al.

1974; Lane 1975; Q·Connell 1975: Seely 1958: Umansky 1984).

Since the needs of all three groups are apt to vary,

knowledge of program options and resources is essential for

those attempting to respond to expressed needs.

For the past ten years, a number of individua1s and

groups in the province of Newfoundland and Labrador have

stressed the need for the provision of programs to educate

and invo1ve parents of young children. The following pro

gram is a response to the need expressed for such a resource.



THE NATURE OF THE PROGRJ\lot

There is no universally agreed upon .method in parent
education.

Croake and Glover 1977:153

Since research has not yet specified the content and

format which can be particularly e££ective in terms of

parent education programs, the in-service program contained

in the remainder of the handbook represents an attempt to

describe an approach or process to be utili zed in the

development of in-service programming for parents of pre-

kindergarten children rather than to advocate a singular

program or technique.

The program entitled Options: A Program for In

Servicing Parents of Pre-Kindergarten Children has been

designed on the basis of information gleaned from an

extensive review of the literature related to parent educa-

tion and the recommendations emanating from the province-

wide survey of kindergarten teachers.

Thus, the program will emphasize the use o£ the

folloWing content:

1. Knowledge related to child growth and development.

2. Information concerning realistic expectations at
specific stages of development.
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3. Awareness of appropriate pre-kindergarten experi
ences, particularly those related to language and
reading.

4. Knowledge of appropriate teaching behaviors and
styles of parent-child interaction.

5. Knowledge of resources to aid in parenting.

6. Knowledge of the kindergarten program' 5 goals,
objectives, and content.

7. Knowledge of school organization and policy.

8. Awareness of positive home and school communication
and interaction.

The format of the program will include the following

features:

1. Provision for orientation.

2. Provision for assessment of needs.

3. Provision of resources for extending the initial
orientation program and addressing expressed need.

Since a single in-service cannot possibly accommodate

the potential range of needs to be satisfied, a compre-

hensive list of resources will be specified. Additionally,

the structure of the program is flexible and provides

opportunities for both direct and indirect forms of in-

service.



THE PURPOSE OF THE PROGRAM

For Teachers

1. To provide a process for the development and
implementation of parent education and involvement
programs

2. To make teachers aware of the potential for
expansion of educational and involvement programs

3. To provide teachers with ideas and resources
necessary for program development

For Parents

4. To provide parents with knowledge, opportunities,
and experiences which will assist them in becoming
more effective parents

5. To make parents aware of the important role they
have to play in their children I s development

6. To provide parents with ideas and resources so
that an appropriately stimulating environment can
be created for their children

7. To make parents aware of the wide range of resources
that exist to aid them in parenting successfully

8. To provide an opportunity for parents to express
their needs for additional programming

9. To make parents aware of the importance of positive
home-school interaction and continuous involvement

For Children

10. To ensure the best possible circumstances for
learning, growth, and development, both in the home
and at school

11. To facilitate children's transition from home to
school and adjustment to a new environment

12. To raise the level of preparedness of incoming
kindergarten students
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GUI DELINES FOR PROGRAM IMPLEMENTATION

Parents need an introduction to the schools just as
much as the schools need an introduction to parents.

If schools are to accomplish the task of "enhancing

the capacity of parents to be a more effective and powerful

influence upon their children" (Morrison 1978:iii), there

must be an opportunity for parents and teachers to meet.

Through introductory meeting or orientation, parents can

be informed of the demands and expectations facing their

children upon initial school entry, of the necessity of

preparing children for this "giant step" in their lives,

and of the kind of options in terms of resources and

programming that are available to parents in the facilita-

tion of this preparation. It is also an opportune time for

teachers to develop rapport with the children I s parents, to

gain some insight into the children's backgrounds of

experience and levels of development, and to determine the

areas of in terest and concern parents have regarding their

children I S growth and development and school achievement.

The in-service program, therefore, has been structured

in such a way as to provide for orientation, needs

assessment, and additional programming. The suggested
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procedure for implementing the program is as follows.

Orientation

The initial part of the program consists of an

introductory in-service or orientation. It will serve as

a model for the development of additional in-service. The

process of program development, implementation, and

evaluation will be described in detail for that reason.

Al though parents of pre-kindergarten children ranging

in ages from birth to five could possibly attend, teachers

may wish to restrict the participation to parents whose

children will enter school within one or two years. In any

event, all parents of a prospective class of kindergarten

children should attend. The sessions will be designed to

expose parents to a range of content (e.g., knowledge about

child growth and development, information concerning the

necessity for and the kind of appropriate pre-kindergarten

experiences, and the nature and scope of the kindergarten

program). In similar fashion, a number of techniques

approaches in terms of format will be utilized (e.g.,

observation, group discussion, simulation, demonstration,

displays, audiovisual and print media) to expose parents

to the varied methods through which knowledge can be

gained. The in-service will be followed by an evaluation

and the distribution of an instrument to sample additional

paren t need.

The extension of programming beyond this level should
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be influenced by the kinds of concerns expressed by parents

for further information and programming. An additional

consideration must be the needs of children, since

special individual small group programs for parents may

have to be developed to meet the specific needs of certain

children.

Thus, to go beyond the initial orientation in-service,

teachers must be committed to the idea that greater support

of and interaction with parents will have positive effects

upon children' 5 development and their success in school,

for a great deal of time, energy, creativity, and ingenuity

will be required.

Assessment

Different parents require different approaches.

Ellenburg and Lanier 1984: 317

Brim has suggested that "parent education has many

faces and takes many forms" (Brim 1965 :vii). In expanding

a school's in-service program beyond the orientation

phase, assessment of need provides essential guidance in

the determination of appropriate content and format, for

there is no point in exposing parents to irrelevant material

in a manner which is unpopular and consequently unproductive.

Thus, teachers may examine the needs of children and

parents to provide further information in terms of program

planning, development, and implementation beyond the
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orientation stage.

Parent Need

A number of methods exist to provide teachers with

knowledge of the concerns and interests of the parents

of pre-kindergarten children. They may range in complexity

from a sophisticated multiple-choice questionnaire to

simply asking parents what types of programs they would

like to see offered. Additionally, parents' need for

information may extend from a desire to know how to develop

pre-reading readiness to the types of toys to buy at

certain levels of development. As well, parents may need

additional support services or resources that can only be

supplied by other agencies. Such considerations are

important in the provision of further programming.

Child Need

Certain types of parent education programs or involve

ment activities may be based on the assessed needs of the

child. This necessitates the observation and assessment

of the child to determine the extent of development in

various areas (e.g., language, social-emotional, and

physical) . This can be accomplished through formal or

informal means (e.g., medical examinations, standardized

tests, checklists, and so on).

For example, in the course of assessment a teacher

may discover that a child has a very limited listening
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and speaking vocabulary. A specific program might be

developed for that child t 5 parents to aid in enriching the

child I 5 background of experience and vocabulary development.

Such a program might consist of a number of trips or walks

to places around the community, with lists of words to be

pointed out and reinforced (e.g., a trip to the beach--sand,

water, waves, shells, wind, driftwood, and seaweed), and

prescribed follow-up activities after each trip, such as

the construction of a creature from things found at the

beach or the assembling of a booklet of words and pictures

concerning the visit to the seashore. In essence, the

approach is diagnostic-prescriptive (Le., determining

need and specifying an appropriate program or technique

to meet that need) .

Teacher Need

The orientation in-service is designed to provide

parents with a fairly broad exposure to the potential

range of parent education pl."ograms and techniques; however,

one in-service session cannot possibly provide experience

with the myriad of possibilities which exist. It is

therefore important that teachers are cognizant of the

fact that they may offer programs which parents have not

suggested, to make parents aware of certain information

or alert them to the availability of certain resources.

Teachers may also find it appropriate to provide more

broad-based and extensive programs and services for parents
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and children. For example, a teacher may feel that a toy

lending library would be an asset to the preschool children

in the community, and a1 though the teacher would not be

responsible for its development and operation, she could

provide the essential information and guidance in setting

it up. The IX>ssibilities for the expansion of programs

to inform, support, and educate parents are limited only

in terms of a teacher' 5 imagination and access to and use

of resources which exist.

Resources

In planning and implementing additional programs for

parents, knowledge of a wide range of resources is necessary.

Firstly, teachers must be aware of content resources (i.e.,

sources of information topics such as child development,

play, stimulating pre-school experience, parenting, and

ways to extend and enrich existing programs). Secondly,

teachers must be cognizant of format resources (Le.,

sources of information regarding the manner of presentation

of content, such as pamphlets, magazines, films, videotapes,

discussion groups, toy-lending libraries, and workshops).

Guided by assessed need, teachers may select from

both resource options to plan additional direct or indirect

in-service for parents. Such in-service might range in

scope from a full-fledged in-service or workshop with

several sessions designed for a large group of parents to

the simple act of providing a single parent with a
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bibliography of selected materials on parenting or a

pamphlet on a specific topic, such as "Getting Ready for

School. "

In the remainder of the handbook, resources have been

allocated to specific components of the program; this has

been done merely for the sake of convenience and ease of

access. Resources listed in a particular section may be

adapted or changed to suit additional purposes. The general

approach to utilization of resources should be one of

flexibility.



OPTIONS: A PROGRAM ,FOR IN-SERVICING

PARENTS OF PRE-KINDERGARTEN CHILDREN

This program consists of three components:

(1) orientation; (2) assessment; and (3) resources.

Each division of the program consists of an introduction,

statement of purpose, and specification of some of the

options available to teachers regarding the particular

component. Selected specific samples of materials relating

to certain individual components will be included in the

appendices of the handbook.

Sources of information appropriate to a specific

aspect of the program will be indicated.
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COMPONENT ONE
orientation
- In t:roduc tion
- Purpose
- Options
- Resources



COMPONENT ONE; ORIENTATION

Introduction

The early years of a child' s life are characterized

by change and traOlsition. Parents can playa critical role

in fostering and facilitating their growth and developnlent.

To do so effectively, however, knowledge, guidance, and

resources are essential.

Vital to parents' understanding of this period in

children's lives and the challenges it presents is an

increased awareness of how children grow, develop, and

learn, of appropriate styles of interaction with children,

of the types of experiences necessary in stimulating

growth and development, and of the means by which transi

tions (e. g., initial entry intv school) can be facilitated.

A number of options exist to accomplish such an

objective. An in-service orientation, however, is recom

mended, as it provides an opportunity to expose parents

to a wide range of content and format. A sample orientation

in-service and parent handbook have been outlined in

detail and included in Appendix J .1.

The remainder of this component will specify the

purpose of orientation and some of the additional options

available in providing orientation. Resources to expand
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and enrich the orientation in-service will be recommended.

Purpose

Although four major objectives are specified for this

component, additional objectives may be added by teachr-rs

implementing the in-service. The major objectives are:

1. To increase parental awareness of their role in
fostering children' s growth and development.

2. To provide parents wi th the knowledge and resources
to parent more effectively.

3. To provide a forum for parents and teachers to
interact and establish rapport.

4. To provide a means by· which parents can indicate
their need for addi tional knowledge and programming.

options

A multitude of options exist to accomplish the objec

tives set for the orientation component. The in-service

session and the handbook are but two of the possibilities

which exist. A list of additional options follow8, and

although the list attempts to be comprehensive, it by no

means exhausts the kinds of alternatives that exist in

providing orientatioD.

1. Based on the format developer; for the introductory
in-service, teachers may want to develop a series
of in-service sessions dealing with child develop
ment, provision of pre-kindergarten experiences,
and so on. Such sessions could deal with topics
in greater depth and permit more extensive
investigation and discussion.

2. (a) Teachers may wish to develop a series of
pamphlets outlining in summary form information on
topics such as the learning center approach,
goals and objectives of the kindergarten program,
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facilitating language development, and so on.

tb) Teachers may develop a weekly calendar of
suggested activities and materials to stimulate
various aspects of children' s development. Such a
calendar might specify stories, songs, exercises,
recipes, art and science activities for the week,
as well as places of interest to visit.

(cl Teachers may develop a series of bibliographies
providing relevant information regarding a variety
of topics such as parenting, children's books and
magazines, resources to aid in parenting, and so
on.

(d) Teachers might construct a parents' dictionary
to explain some of the technical terms and educa
tional jargon (e. g., visual discrimination,
intelligence quotient, and psycho-motor develop
ment) with which parents may be unfamiliar.

(e) Teachers may write a series of newspaper
articles related to topics of concern to parents.

3. (a) Teachers may develop a series of videotapes
related to various topics. Such tapes would be
designed to increase parental awareness (e.g., a
taped session of a child at playl, with commentary
as to kinds of abilities a child is developing
during play.

(b) Teachers may show a series of films or film
strips related to parenting and child development.

(c) Teachers might develop a series of audiotapes
which parents could take home and play at their
leisure, concerning a variety of topics, such as
the goals, objectives, and content of the kinder
garten program, reading to your children, or what
to do on a rainy day.

(d) Teachers might enlist the assistance of the
local radio station to provide a once-a-week
feature on parenting. Possibiliti'1s include an
open-line format, where parents could call for
information regarding growth and development,
weekly feature topics, or special guests providing
information on topics such as child health and
nutrition.

i'~;
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4. (a) Teachers may do individual borne visitations
to discuss child development, transition from home
to school, or related topic s.

(hi Teachers may fonn parent discussion groups to
explore aspects of child growth and development.

(el Teachers lOay sponsor monthly make it-take it
sessions. where parents could learn to construct
toys, games, or activity packagfls which could he
used at home with their children.

(dJ Meet The Staff Night could be held, and each
staff member could explain his or her function as
well as give a synopsis of the program for which
he or she is responsible.

(e) Teachers may arrange for regular presentations
at parent-teacher association meetings by members
of the school staff. Such presentations might
include "Your Child I S Mental Health" by the guidance
counselor or "The lmportance of Nutrition" by the
school nurse.

tfl Teachers may organize tours of the school while
classes are in session, so that parents become
familiar with the routine and procedures, as well
as developing an insight into the elements of some
of the programs.

(g) Teachers may choose a highly visible place
in the community, such as a shopping mall, to have
a monthly display of materials relating to some
aspect of child development or the school program.

(hl Teachers may arrange for parents to visit a
kindergarten classroom in session to observe
firsthand the kinds of activities in which children
are involved.

(1) Teachers may provide a half-day Saturday School
which parents and children could attend. Demon
strations of the use of various play materials and
activities coul'" be given, and parents could
experiment witl the ideas presented under super
vision and guidance.

In attempting to provide additional options for

'i
i

)



SQ.

orienting parents, teachers are referred to the content

and format options contained in Component Three of the

handbook.
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COMPONENT TWO: ASSESSMENT

Introduction

The Orientation Component provides an introduction

to the range of possibilities that exists for in-servicing

parents of pre-kindergarten children. Additional program

planning and implementation should consider two primary

sources of information: (l) parent needl and (2) child

need.

In determining the needs of parents and children, a

number of formal and informal methods are available to

teachers. Existing published resources may be utilized,

or teachers may develop assessment instruments sui ted to

their particular situation. Sample Parent and Child

Assessment Forms will be contained in Appendix J.B.

The remainder of this component will outline the

purpose of assessment, some additional options available in

assessing need, and resources to extend and enrich

teachers I knowledge of the topic.

Purpose

Two objectives are specified for this component of

the program. Addi·tional objectives may be added by

teachers conducting assessment. The major objectives
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1. To provide teachers with information regarding
parents' need for knowledge, programs, and
resources, so that appropriate content and format
may be selected.

2. To provide teachers with information regarding the
needs of specific children. so that individual
prcgrarmning to be implemented by their parents may
be planned; and additionally, to determine the
necessity of referral of parents to other groups
or agencies for knowledge and support·

Options

A range of options exists for assessing the needs of

parents and children. The Parent Assessment Form contained

in Appendix J.8is but one example of the potential methods

teachers may select. A list of alternative options

follows.

Options for Assessing Parent Need

1. A telephone interview conducted by teachers or
volunteers

2. Various questionnaires related to parents I

knowledge of specific topics

3. A series of essay questions to be completed by
parents regarding aspects of child development. the
provision of kindergarten experiences, and the
like

4. A pre-test to determine parents I knowledge of
resources for stimulating the development of pre
kindergarten children

5. A parent self-evaluation form. where parents
estimate their knowledge of specific topics

6. A parent report card. where parents grade them
selves on aspects of parenting

7. A checklist to determine the resources available
in the home to stimulate children' 5 development
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8. A rating scale to detel:llline parents' effectiveness
as a reading model for their children

9. A suggestion box

10. An "I Would Like To Know About " form,
where parents CQuid indicate spec:Llic concerns or
questions

11. Meetings to discuss additional programming

12. Teacher assessment of videotapes of parent-child
interaction

Options for Assessing child Need

A number of the options may be carried out by either

parent or teacher. In some cases (e.g .• child observation)

both teacher and parent may be involved and llleet to share

i'::~as and observations. The options include:

1. A sample observation guide for parents to indicate
particular competencies and behaviors of children,

2. A checklist of developmental characteristics, to
be completed by parents or teachers.

3. Readiness inventories, where teachers or parents
provide a yes or no response to specific questions
(e. g., Can the child listen attentively? Yes/Nolo

4. Child interest inventories to determine the types of
experiences which have been made available to
children.

5. Published assessment instruments, such as the Denver

~~~:t~t:~;t;;s~~r::di~6eT~iiin;~~b~:;tP~ft~~~c;::-
hngUl.stl.C Ab.llities.

6. Teacher-made informal assessment instruments to
evaluate child competence in areas such as language
developmen';:, pre-reading readiness, and visual
discrimination.

7. Observation of the child interacting with other
children.
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~

In developing appropriate techniques for the assess

ment of parent and child nep-d, teachers are referred to

Content Option: AssessmEnt contained in Component Three

of the handbook.
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COMPONENT THREE: RESOURCES

Introduction

Once teachers are aware of the needs of parents and

children for additional progranuning, a knowledge of the

range of possible options for content and format is

essential. Component Three provides such information. It

has been divided into two major sections: (1) Content

Options and (2) Format Options. The section entitled

Content Options has been further divided into nine sub-

sections concerning information related to: (1) assessment:

(2) children's growth and development; (3) children's learn

ing; (4) facilitating transition from home to school:

(5) interacting with children: (6) kindergarten goals and

objectives and content; (7) parenting; (8) play; and

(9) stimulating children's development. Appropriate re

sources are listr'" in eac~ subsection. 'l'he section entitled

Format Options has been fm:ther divided into three subsec

tions concerning manners of presentation of content. These

include: (1) audiovisual media; (2) print media; and

(3) programs. Relevant sources of information have been

specified for each ,subdivision. To facilitate the develop

ment of additional programming, a planning sheet has been

provided for teachers. It is included in Appendix J.2. No

616
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attempt has been made to advocate specific content or

format for teachers, as such selection decisions must be

based on the needs of those to be served by additional

progranuning, in consideration of each teacher's unique

set of circumstances le.g., the numbers of parents involved.

time available for planning, and accessibility of resources).

Purpose

1. To provide teachers with an extensive list of
content and format options to facil! tate the
ability of teachers to mE._t: a wide range of parent
and child need

2. To alert teachers to the large number of possible
options there are for programming and thus encour
aging diversity in and enrichment of existing
parent education and involvement programs

Options

The possibilities which exist for the utilization. of

content and format options are limited only by a teacher' 5

imagination and ingenuity. A particular technique could be

used to convey a variety of content (e.g., a series of

lectures on the nature of play, appropriate toys, setting up

a toy-lending library), or a number. of different approaches

could be used to deal with one topic (e.g., films about

play, pamphlets about play, a bibliogr.aphy of books on the

subject, observation of children at play, simulating play

experiences, displ~ys of appropriate play materials, and

so on). The combinations are endless.

Rather than specify an extensive list of combinations
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in this section of Camponent Three, specific suggestions

regarding possible options will be made at the beginning

of relevant subsections.

Resources

In planning, developing, and implementing additional

in-service. teachers should select from the content and

format options the information necessary to meet the needs

of those to be involved in programs offered. specific

resources perta.ininq to content and format options follow

this section of the handbook.



COMPONENT THREE: RESOURCES

Content Option: Assessment

It has been suggested that needs assessment is

simply a gathering of infonnation about parents' interests

and concerns (Brophy, Good, and Nedler 1975) 1 however, for

the purposes of this program the needs of children must

also be considered. The following resources provide

teachers with a number of sources of information regarding

assessment instruments and techniques to use with parents

and children. Teachers may want to use specific resources

or adapt them in some way for their own use.

Parent/Teacher Resources

Brophy, J. E.l Good, T. L.; and Nedler, S. E. Teaching in
the Pre-School. New York: Harper and Row, 1975.

Caldwell, B. M.; and Bradley, R. H. Home Observation for
Measurement of the Environment. Homewood, 1111.n01.5:
Dorsey Press, n.d.

califo~~~:t~=~t:i~~P:~:~~;:ofAE~~~~;i~~.pa~vement

~~~d~~~:~~lR:~~ga:~ions~~~~~~:-aEDC~Hf~~~~a~973.
(Note: Contains Parent Interest Survey Form.)

Croft, D. J. Parents and Teachers: A Resource Book for
Home, School, and Commun1.ty Relat1.0ns. Beimont.
Call.fOrnl.a: Wadsworth, 1979.

DiSibi~04R(1~84) ';~;~:~~~~ ~N~~:~he~~~t:~~;RI;;~~~~~~c~~t~n
Home Rate?"' and "Are You a Good Reading Model?"
checklists. )
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Green, D. "A Report Card for Parents." The PTA Maga2ine,
September 1972, pp. 24 ...25.

Nedler, S. E., and McAfee, O. Working with Parents:
Guidelines for Early Childhood and Elementary Teachers.
Belmont, caiJ.;fornla: wadsworth, 1979.

"Read';ng Questionnaire." The PTA Magazine, October 1971,
pp. 29-30.

Roe, A., and Siegelmann, M. "A Parent-Child Relationship
Questionnaire." Child Development 34 (1963) :355·369.

Child Assesament Resources

Alroy, M. C. Ways of Studying Children. New York: Teachers'
College Press, 1959.

Bell, D. R•• and Low, R. A. Observing and Recording
Children's Behaviour. R~cfuilOnd, Vl.rg1.n1.a: Perform
ance AS50C1.ates, 1977.

Caldwell, B. M. Preschool Inventory. Princeton, New Jer
sey: Educational Testing Services, 1970.

Case, N.; Dobbin, '1'.; Tudiver, J.; and Wright, A. Kinder
garten Curriculum Guide. st. John's, New£oun~
Department of Educatl.On, 1985. (Note: Contains
checklist and procedures for observation.)

Casey. o~' th;n~~~~~u~i~~~nin;~~~~~~?'D:~~I~~:~nt:iR~iSk=.
HuntJ.ngton Beach, CaiJ.fornJ.a: ZweJ.g, 1977.

c1assr~~~s~h~~i~il§77.Piedmont, California: Circle

Cohen, D., and Stern, v. "Observing and Recording the
Behaviour of Young Children." Teachers' College
Practical Suggestions in Teaching 18 (1958) :n.p.
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colligan, R. C. "Prediction of Kindergarten Success from
Preschool Reports of Parents." Psychology in the
Schools 13 (19761: 304-308.

Doud, J. L., and Finkelstein, J. M. "A Two-Year Kinder-

1;~~:~ T~~t=~~:S;~ D:~;l~~:~ta~a~h;~~ilsi::,)18-21.

Eden, S. Early Experiences: A Resource Guide for a
Developmental Program 10 Early Chl.lahood Education.
ScarbOrough, Ontar1.O: Nelson Canada, 1983.
(Note: Contains information on observation and
assessment of children.)

ERIC Clearinghouse on Early Childhood Education. Current

~~;~n~:~~~r~~~g~~m:c~~e~;~iy~JfAh~~a~ a~~bana.
Illl.no:LS: ERIC ciean.ngfiouse on Early Childhood
Education, 1978.

Hodgen, L.; Koetter, J.; LaForse, B.; McCord, S.; and
Schram, D. School Before Six: A Diagnostic
Approach. Ithaca, New York: Corneii un~versity,

1970.

Kindergarten Curriculum Committee. Children First: A
Guide for Kindergarten. Saskatchewan: Department of
Educat~on, 1974. (Note: Contains checklist.)

Lavine, S. B. "A Diagnostic Prescrirtivt :omputer Program
for Pupil screening." Educational 'technology 17
(1977) :37.

Monteith, M. K. "Screening and Assessment Programs for
Young Children: Reading Readiness and Learning
~f~~~~~;20-~4~RIC/RCS Report." Language Arts 53

Nash, C. ECHO: A Diagnostic Teaching Kit. Toronto:
Coll~er MacIHllan.•

Wood, M. H., and Layne, F. M. Pre-Academic Learning

;~b~~~~~r~ns~o~;;~~ CalifornIa: Academ~c Therapy

Yahraes, H., and Prestwich, s. Detection and Prevention
of Learning Disorders. Wash~ngton, D.C.: United
States Government pr~ntin9 Office, 1976.

Young, .~., and Schleicher, I. "Watching for Developmental
Lags and Disabilities." Day Care and Early Education
4 (1977) :21-22.
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Content Opt"i'on":" Chi1.d.ren's Growth and Deve'loprnent

Essential to e£~ective parenting is an understanding

of how children grow and develop: hence, it is important

for parents to be aware of the characteri!ltics of p1'le-

kindergarten children le.g., their curiosity, imaginative-

ness, energy, and self-centeredness). A number of options

are available to create this awareness (e.g., viewing films

concerning child development; having parents make a chart

to document the various stages of developroenAt their own

child has passed and the characteristics and behaviors

exhibited at each level; viewing videotapes of child at

different ~tages of development to note similarities and

differences in interests and behavior; ar.d so on). A list

of specific resources related to the topic follows.

Teachers should survey format options as well for addi tiona!

parent/Teacher Resources

Ames, B., and 11g, F. L. Your Two Year Old. New York:
Delacorte Press, 1976.

Bax, M., and Bernal, J. Your Child's First Five 'lp.ars.
New York: St. Mart~press, 1974.

Blatz, W. E. UnderstandinDhe Y.oung Child. New York:
William Morrow, 1944.

B owIQy-, J. Child Care and the Growth of Love. Balti
more: PengUl.n, 1965.

Bowley, A. fl. The Natural Development of the Child. A
Guide for Parer;ts, Te'achers,· Students, and Others.
London: Livl.ngstone, 1969.
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Brazelton. ':1". B. Infants and Mothers: Differences in
Development. New york: Delacorte, 1972.

• Toddlers and Parents: A Declaration of
Independence. New York: Deiacorte Press, 1974.

Burnet~, D. Your Preschool Child: Making the Most of the
Years from 2 to 7. New York: Holt, R~nehart. and
I'hoston, 1961.

Child and Maternal Health Division. Up the Years from One
~s~. Ottawa: Information Canada, 1971.

Church, J. Utlderstanding Your Child from Birth to Three.
New York: Pocket Books, 1980.

Cooper, G. C. Guide to Teaching Early Childhood Develoe
ment: A Comprehens1.ve CurrJ.culum. New York: th1.ld
welfare League of Amer1.ca, 1975.

Deutsch, M. "Facilitating Development in the Pre-School
Child." Merrill-Palmer Quarterly 10 (1964) :249-263.

Dreikurs, R. Children: The Challenge. New York: Haw-·
thorn Books, 1964.

Erickson, E. H. Childhood and Society. 2nd ed. New York:
William Norton, 1964.

Hincks, C. M. et al., eds. Do You Know Your Child?
Waterloo, Ontario: Canaa~an Mental Health Associa
tion, 1955.

• "How Children Develop Intellectually." Children
------rr (1964) :83-91. ---

Hurlock, E. B. Child Development. New York: McGraw Hill,
1969.

Hymes, J. L. "Starting with a Child." In Those First
School Years. Edited by Mary A. Dawson. Washington,
D.C.: Nat~onal Education Association, 1960.

• The Child· Under Six. Englewood Cliffs, New
--J-ersey: Prentice-Hall. 1963.

Isaacs, S. The Nursery Years: The Mind of the Child from
Birth to sIx Years. New york: schocken Books, 1968.
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Kindergarten Curriculum Committee. Children First: A

~fi~du;~~i~~~di9'4~ten. Saskatchewan: Department
Klein, C. How It Feels to Be 3. Ch.ild. Ne.... York: Harper

and Row, 1977.

Krogman, W. M. Child Growth. Ann Arbor: University of
Michigan Press, 1912.

Leach} P. Your Baby and Child, From Birth to Age Five.
New York: Knopf, 1980.

LeShan, E. J. The Conspiracy Against Childhoo<':. New York:
Atheneum, 1967. ..

• How Does Your Child Grow? New York: David
--M-cKay, 1971.

peairs. L., and Peairs, R. what Every Child Needs. New
York: Harper and Row, 1974 ..

Pearce, J. C. Magical child. New York; Bantam, 1980.

piaget. J. The Origin of Intelligence in Children. New
York: International UnJ..verSJ.t1es Press, i!f[6.

Pulaski, M. A. Your Baby's Mind and How It Grows:
Piaget's Theory for Parents. New York: Harper and
Row, 1978.

Rice. ~~gi;WO~dW~~~~f;,M~;ee~~~s;~;dep~n~~~~~H~i1~ll§;~t.

Richmond, P. G. An Introduction to Piaget. New York:
Basic Books, 1971.

Rubin, R. R., and Fisher, J. J. Ages 3-4: Your Pre
schooler. New York: Collier Books, 1982.

Thibault, J. P., and McKee, J. S. "Practical Parenting
with Piaget." Young Children 38 (1982) :18-27.

Warrell, S. E. Help Your Children Grow: A Humanistic

~ii~~:~hN=~ ~:~:~~~ngp~~~t~:::~iI; l~~g~ewood

Warren, R. M. caring:" supporting Children's Growth.
Washington, D.C.: Nat:Lonal Assoc:Lat1.on for the
Education of Young Children, 1977. (Pamphlet.)
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white, B. L. , Development 'of the Young Child: Maj"r
Influences. EnglewoCid ell.fIs. New Jersey: Prentice-
~.

. The First Three Years of Life. Englewood
---criffs, New Jersey: Prentl.ce-Hal1, 1975.

White, c~~~r~~d :~;t~~r~; NHar~;1~~~:~t¥98a~of Dis-

yussen, S. R., and San'track, J. W. Child Development: An
Introduction. Dubuque, Iowa: WJ.iiJ.am C. Brown, 1982.

Content Option: Children' 5 Learning

Parents are a young child's first teachers. More

extensive information concerning the way in which children

learn can certainly enhance parents' ability to facilitate

the learning process. Knowledge about children's need to

explore, to manipulate, to have first-hand experiences, to

question, to discuss, and to receive reinforcement can be

helpful. The understanding o£ the importance o£ play to

children's learning, as well as an appreciation of the fact

that each child has a unique style of learning, is

essential. A number of options are available to teachers

to heighten parents' awareness of the way in which children

learn. For example, parents could be presented with video

tapes of young children learning in different sets of

circumstances, such as a mother and child making cookies,

a father and child discussir,g the attributes of particular

objects, and a group of children involved in playing a game.

Discussion could ensue as to the process involved and the

knowledge gained by children in each situation. Teachers
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might also develop' an extensive in-service 8eBs~on with a

series of sessions on topics related to children's

learning (e.g., "How Do Children Learn?", "How Can Parents

Facilitate Learning?", and "Do Children Really Learn

Thiough Play?"). A list of spec"ific resourges related to

the topic of children I s learning folloW's. Teachers

should consult related material in other se.etiens of

content and Format Options in COmponent Three -as well

(e.g., play, stimulating children's development).

Parent/Teacher Resources

Arnold, A. Teaching Young Children to Learn fr01\'l Birth to
~~rl~\~9i: Englewood chffs, New Jersey: Prent1.ce-

Bell, T. H. Your Child's Intellect: A Guide to Home
Based Preschool Educat~on. Salt Lake CJ..ty, Utah:
Olympus, 1972.

Birch, H. G. "How Children Begin to Learn." In The New
Encycl0gt;dia of child Care. Edited by s. Gruenberg.
Garden Cl.ty, New York: Doubleday, 196B.

Case, N.; Dobbin, T.; Tudiver, J.; and Wright. A.
Kindergarten Curriculum Guide. St. John' 5, Newfound
land: Department of EducatIon. 1985.

Cohen. D. The Learning Child. New York: Pantheon, 1973.

Dinkmeyer, D., and Dreikurs, P. Encouraging Children to
Learn: The"EncOuraqinq Process. Englewood Ci:LffS,
New Jersey: Prentice-Hall, 1963.

Hendrick, J. Total Learning for the whole child: Holistic
Curriculum for Chl.ldren 2-5. St. Louis, Ml.ssQurl.:
C. V. Mosby, 1980.

Jones, E. "Involving Parents in Children's Learning."
Childhood Education 47 (1970l :126-130.

Jones, S. Learning for Little Kids. Boston: Houghton
Mifflin, 1979.
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Kindergarten Curricul:um Committee. Children First: A
~~i;~u~~~1~~~dI9~4~ten. Saskatchewan: Department

Lehane, S. Help Your Baby Learn. Englewood Cliffs, New
Jersey: Prent1.Ce-Hall, 1976.

LeShan, E. "The Most Important Things Parents Can Teach
Little Children." In· Readings in Early Childhood
Education 77/78. Edited by J. McKee. Guilford,
Connect1.cut: Dushkin, 1977.

Miller, M. S. Bringing Learning Home: How Parents Can
playa More Act1.ve Role 1.0 Tbe1.r ChIldren'S Educa
~. New York: Harper and Row, i98i.

Ministry of Education for Ontario. "Children and Learning."
In Education in the Primar¥ and Junior Divisions.
ontar1.O M1.n1.stry of Educat1.0n, 1975.

Palmer, F. H. "Learning at Two." Children 16 (1969) :55-57.

Pitcher, E. G.; Lasher, M. G.; Feinburg, S. G.; and Braun,
L. A. Helping Young Children Learn. 3rd ed. Ohio:
Charles E. Merr1.11, 1979.

Rice, M. F., and Flatter, C. H. Help Me Learn: A Handbook
from Birth to Third Grade. Englewood clIffs, New
Jersey: prent1.ce-Hail, 1979.

Rodney, C. How Youn~ Children Learn. washington, D.C.:
Association for Ch1.1dhood Education International,
1969.

Steinm;~~U:'1 '~~;~~r~~~i~: The Joy of Discovery. n child

strickland, D. "Know the Learner: First Step in Planning
the Early childhood Language/Reading Curricuhull."
In Resources for Early Childhood: An Annotated
Bibl1.ography and GuIde for Educators, L1.brar1.ans,
Health Care PrOfe-SS1.onals, and-Parents. Ed1.ted by
H. N. scheffler. New York: Gariand, 19B3.

Toister, R. P. "A Reinforcement Theory perspective of Early
Child Rearing and Education." Educational Technology
11 (1971) :49.-51.
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wittes, G., and Radin, N. Help Your Child to Learn: The

~fu=~i~~s~Pn6·;~h. San Rafael, cahlorn.l.a:

Witles, G., and Radin, N. Help Your Child to Learn: The

~Ji~~~i~~:mht~:roach. San Rafael, cahlornia:

Content Option: Facilitating Children's Transition
fram Home to school

The following resources -may be utilized by teachers

in planning activities or programming to facilitate

children's transition from home to school. Some of the

resources may be recommended to parents. A selection of

children's books concerning initial school entry are also

listed.

Parent/Teacher Resources

Anderson, L. S. "When a Child Begins School." Children
~ 5 (1976) :16-19.

Andrews, P. "What Every Parent Wants to Know." Childhood
Education 52 (1976) :304-305. ----

Beyer, E. Teaching Young Children. Indianapolis, Indiana:
Bobbs Merr111, 1968.

Blake, E. Hello and Goodbye. New York: child Study
Assocl.atlon of AmerIca, 19.65. (Play.)

Case, N.; Dobbin, T.f Tudiver, J.; and Wright, A. Kinder ...
garten CUrriculum Guide. St. John's, Newfoun~
Department of EducatIon, 1985.

cohen. D., and Rudolf, M. Kindergarten and Earll schooling.
EnglewQod Cliff~, New Jersey: Prentl.ce Ha 1, 1§5'.
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Danoff, J.: Breitbart, V.; and Barr, E. Open for Children:
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Content Option: Interacting with Children

The manner in which parents and children interact

can either facilitate or inhibit learning. For example,
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parents who u·s e; elaborated speech in conversing with their

child (i. e.. expanding children's sentences, adding

description, and so on) will encourage language develop

ment; however, parents who speak in a restricted format

(i.e., speech limited to commands--e.g., "Go outside",

"Be quiet") will discourage language growth. Thus, it is

important for parents to be aware of the manner of inter

action which facilitates growth. development, and learning.

Parents need to be aware of such concepts as parents being

behavior and learning models; the importance of consistency,

patience, and interest on the part of parents; and so on.

Olmsted, Webb, and Ware, for example, outline ten desirable

teaching behaviors which can guide the actions of parents

in their attempts to foster learning (Olmsted, Webb, and

Ware 1977). A number of options are open to teacher in

creating an awareness of positive manners of interaction.

Role-playing would seem to be a partiCUlarly good technique

to use. Parents could view teachers role-playing parents

and children in situations exhibiting both positive and

negative forms of interaction. Pa""ents could then

participate in model role-playing situations set up by the

teacher and later discuss their observations of their

experience. Videotaped sessions pointing out positive

methods of interaction might be another ~.lternative. A

series of selected resources pertaining to this topic

follows. Teachers should consult other content and format



632

options for additional. resources xeJ.ated to the topi.c.
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prentJ.ce-HaII, 1916. .
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16 (1977) :7-11.
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Content Option: Kindergarten Program:
Goals, obJectl.ves, and Content

A great deal of change has taken place in the

kindergarten program in the province of Newfoundland and

Labrador in the past five years. Committees have examined

i.ts content and format, and significant changes have been

made (e.g., greater emphasis on play, learning center

approach, and so on). It is important that parents are

made aware of the nature of the program and the rationale

for certain experiences and approaches. Additionally,

parents can facilitate the learning which goes on in

school only if they are i.nformed. A nwuber of options

open to teachers to provide this information (e.g., parents'

handbooks, pamphlets, observation of kindergarten class in

session, and 50 on). Se1ected resources concerning

kindergarten programming follow. Teachers should consult

other relevant sections of Component Three for additional

Teacher Resources.

Case, N.; Dobbin, T.; Tudiver, J.l and Wright, A. Kinder
garten Curriculum Guide. St. John's, Newfounrrarid'T
Department of Edt:.catlon, 1985.
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1967.
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Preschool Parent Resource Package. St. John's,
Newfoundland: Department Of Education, 1985.

Content Option: Parenting

In today's world, the tasks associated with parenting

young children present many challenges. Parents need a

great deal of knowledge, support, and resources if they are

to parent effectively. Since no family situation presents

identical sets of circumstances, the needs of individual

parents can be quite diverse. Some parents may need to

acquire a general knowledge of parenting, while others may

require more specific types of information (e.g., how to

deal with gifted or learning disabled children or coping

with single parenthood). A wide range of general and
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specific print.ed resources follow. As well, a list of

organizations has been included. as many offer both support

and information to parents. Teachers have a number of

options available to them in the utilization of these

resources. For example, a group of parents could be given

a list of selected ~eadings. Once the material is read,

parents could assemble for a brainstorming session to

discuss the varied elements :nssociated with parenting.

Teachers could decide to construct a vertical file of

materials on par'::mting in the school library. Parent

volunteers might be enlisted to write to various a850c1a-

tions for infomation. Teachers could organize a conununity

aeryices fair at the school, having agencies which serve

parents (e.g., Department of Health, Department of Social

services) set up displays, and so on. In addition to the

resources which follow, teachers are encot:'raged to examine

other sections of Component Three for information which

might be adapted for use in further programming.

Parent/Teacher Resources: General

Association for Childhood Education International. Parent
~. Washington, D.C.: Association for Child~
Education International, 1973.

Babcock, D., and Keepers, T. Raising Kids O.K. New York:
Grove Press, 1976.

Bartz, W. R., and Roson, R. A. Survivinq with Kids: A
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Cah£ornia: Impact,1~
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Briggs, D. Your Child's 'Self-Esteem: The Key to His Life.
New York: Doubleday I 1970.

Brown, S., and Kornhauser, P. Working Parent: How to Be
Happy with Your Children. Atlanta: Humanics,l980.

Callahan, S. C. -Parenting:- - principles and Politics of
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Young, L. Life Among the Gian:ts: A Child's Eye View of the
Grown Up World. New York: McGraw Hill, 1966.

Parent/Teacher Resources: ·Speeific

Associations and Groups

The Alberta Federation of Home and School Associations
5801 37th Street, S.W.
Calqary, Alberta T3E SM4

American Association for Elementary-Kindergarten-Nursery
Education
1201 16th Street, N.W.
Washington, D.C. 20036

American Association for Gifted Children
15 Gramercy Park
New York, New York 10003

American Diagnostic Learning and Reading Center
2211 Broadway
New York, New York 10024

American National Red Cross
Linco:l:-n, Nebraska 68501

Association for Childhood Education International
3615 Wisconsin Avenue, N. W.
Washington, D.C. 20016

Association for Children and Adults with Learning
Disabilities
4165 Library Road
Pittsburgh, Pennsylvania 15234

Association for Parent Education
Public Information Office
170 Thompson Street
New York, New York 10012

Bank Street College of Education
610 West 112 Street
New York, New York 10025

Canadian Alliance of Home Schoolers
195 Markville Road
Unionville, Ontario L3R 4V8
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Canadian Association for Children ....ith Learning Disabilities
323 Chapel Street
Ottawa, Ontario KIN 7Z2

Canadian Association of Toy Libraries
Suite 1207, 50 Quebec Avenue
Toronto, Ontario M6P 454

Canadian Association for Young Children
323 Chapel Hill
Ottawa, Ontario KIN 7Z2

Canadian Council of Children and Youth
323 Chapel Hill
otta....a, Ontario KIN 7Z2

Canadian Institute of child Health
Suite 803, 410 Laurier Avenue, W.
Ottawa. Ontar 10 KIR 7T3

Canadian TOy Testing Councl,.l
P.O. Box 6014, Station J
Ottawa, Ontario K2A ITI

Catholic Family Services Society
395 - 15th Avenue
Regina, Saskatchewan S4N OVI

Center for Parent Education
55 Chapel Street
Newton, Massachusetts 02160

Center for the Study of Parent Involvement
5000 Manila Avenue
Oakland, California 94609

Child Development Associates Consortium, Inc.
Suite 601, 7315 Wisconsin Avenue, E.
Washington, D.C. 20014

Child Study Associatio·. of America
9E 89th Street
New York, New York 10028

Child Welfare League of America, Inc.
67 Irving P~ace

New York, New York 10003

Children's Book Center
5th Floor
229 college Street
Toronto, Ontario M5T lR4
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The Children' s Bureau
Office of child Development
Office of Human Development
0'.5. Department of Health Education and We lfare
washington, D.C. 20201

The Council of Exceptional Children
1920 Associat.ion Drive
Resto~. virginia 22091

Council for Exceptional Children in Canada
6450 Thorold Road
Niagara Falls, Ontario L2J 183

Day Care and Child Development. Council of America, Inc.
1401 K. Street, N.W.
Washington, D.C. 20005

Educational Resources Information Center
Early Childhood Education (ERIC/EeE)
805 W. Pennsylvania Avenue
Urbana, Illinois 61801

Family and Community Support Services Association of
Alberta
1175 - 124th Street.
Edmonton, Alberta TSM OLI

Family Service Association of America
44 East. 23rd Street
New York, New York 10010

Family Service Association of Metropolitan Toronto
22 Wellesley Street, E.
Toronto, Ontario M4Y IG3

Family Service Canada
55 Parkdale Avenue
Ottawa, Ontario KIY 4Gl

Fatherhood project
Bank Street College of Education
610 W 112th Street
New York, New Yor'- 10025

Federation of Catholic Parent Teachers Association of
Ontario
1096 Dublin Street.
Sudbury, Ontario P3A lR6
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Florida International University
Childhood Education Division
International Center fpr the
Advanced Interdisciplinary Study of Childrearing
Tamlarni Trail
Miami, Florida 33199

Future Homemakers of America
2010 Massachusett.. Avenue, N.W.
wasnlngton, D.C. 20036

Home Economics Educational Association
1201 Sixteenth Street N.W.
washington, D.C. 20036

International Reading Association
800 Barksdale Road
Newark, Delaware 19711

Mothers Are People Too!
2250 Yates Court
Oakville, Ontario L6L 5K6

National Association for Autistic Children
169 Tampa Avenue
Albany, New York 12208

National Association for the Education of Young Children
1834 Connecticut Avenue, N.W.
Washington, D.C. 20009

National Association for Gifted Children
8080 Spring valley Drive
Cincinnati, ohio 45236

National Association of Pre-School Playgroups
149 Fleet Street
London, Eng land EC 4

National Center on Child Abuse and Neglect
u. S. Children I s Bureau
P. C. Box 1182
washington, D.C. 20013

National Center for the Prevention and Treatment of
Child Abuse and Neglect
1205 Oneida Street
Denver, Colorado· 80220
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National Coalition of Title l/Chap. 1 Parents
National Parent Center, Suite 6
1314 14th Street, N.W.
washington, D.C. 20005

National Committee for Prevention of Child Abuse
III E. Wacker, Suite 510
chicago, Illinois 60601

National Confederation of Parent-Teacher Associations
43 Stonebridge Road
Northfleet
Gravesend, Kent, England

National Conference on Parent Involvement
579 W. Iroquois
Pontiac, Michigan 48053

National Conference of Parent-Teacher Associations
1 White Avenue
Northfleet
Gravesend, Kent, England

National Congress of Parents and Teachers
700 N. Rush Street
Chicago, Illinois 60611

National Council of Family Relations
1219 University Avenue, S.E.
Minneapolis, Minnesota 55514

National Council of Homemaker Service
67 Irving Place
New York, New York 10003

National Council of Organizations for Children and Youth
1910 K Street, N.W.
Washington, D.C. 20006

National Education Association
Department of Elementary-Kindergarten-Nursery Education
1201 Sixteenth Street, N.W.
Washington, D.C. 20036

National Forum of Catholic Organizations
National Catholic Education Association
1077' 30th Street, N.W.
Washington, D.C .. 20007
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National Institute of Child Health and Human Development
Room 2A-49, Building 31
National Institute of Health
Bethesda, Maryland 20016

National Head Start Association
1707 15th Street, E.
Bradenton, Florida 33508

National Nutrition Consortium
9650 Rockville Pike
Bethesda, Maryland 20014

National School Volunteer Program, Inc.
no Seventh Avenue
New York, New York 10019

Newfoundland Teachers' Association Primary Interest Council
3 Kenmount Road
st. John's, Newfoundland AlB INl

Off ice for Child Development
U.S. Department of Health Education and Welfare
400 Sixth Street, S.W.
Washinqto~, D.C. 20013

OMEP (World Organization for Early Childhood Education)
U. S. National COllllllittee for Early Childhood Education
81 Irving Place
New York, New York 10003

One Parent Families Association of Canada
2279 Yonge Street, Suite 17
Toronto, Ontario M4P 2C7

Ontario Association for Children with Learning Disabilities
1901 Yonge Street, Suite 504
Toronto, Ontario M4S 2Z3

Parent Cooperative Preschools International
P.O. Box' 31335
PhoeniX, Arizona 85046

Parental Stress Services--Parents Anonymous
P.O. Box 843
Burlingt0J:1, Ontar~o L 7R 3V7

Parenting Materials Information Center
Southwest Educational Development Laboratory
211 East 7th Street
Austin, Texas 78701
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Parents Anonymous
2810 Artesia Boulevard, Suite F
Redondo Beach, cal1.fornia 90278

Parents Natior-al Educational Union
3 Vandon Street
London, England SWIft OAH

Parents Without Partners
7910 Woodmont Avenue, Suite 1000
Washington, D.C. 20014

Play Schools Association
120 W. 57th Street
New York, New York 10019

The Pre-School Playgroups Association
87A Borough High Street
London, England SE 1

Society for Research in Child Development
University of Chicago Press
Chicago, Illinois 60637

Toy Libraries Association
Seabrook House
Wyllyotts Manor
Carkes Lane. Potter's Bar
Hertfordshlre, England EN 6 2HL

UNESCO Public Center
317 East 34th Street
New York, New York 10016

United States Department of Health Education and Welfare
Office of Child Development
Children's Bureau
washington, D.C. 20201

United States National Committee for Early Childhood
Education
81 Irving Place
New York, New York 1000 3

The Vanier Institute of the Family
151 Slater Street, Suite 207
Ottawa, Ontario ~lP 5H3
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Fathers

Biller, H., and Meredith, D. Father Power. New York:
McKay, 1975.

colman, A" and Colman, L. Earth Father, Sky Father: The

~~:n5~~;e~~nc;~:n~i~:~~=ii:°1981~nqleWOOd cliffs.
Dodson, F. How to Father. New York: Signet Books, 1974.

English, o. S. Guide to Successful Fatherhood. Science
Research Associates, n.d. (Pamphlet.)

Lamb, M., ed. The Role of the Father in Child Development.
New York: Wiley, 1976. -

Levant, R. Yo, and Doyle, G. F. "An Evaluation of a Parent
Education Program for Fathers of SChool-Age Children."
Family 'Relations 32 (1983) :29-37.

Lynn, D. B. The Father: His Role in Child Development.
Monterey, California: Brooks-Cole, 1974.

McFadden, M. Bachelor Fatherhood: How to Raise and Enjoy
Your ChiId as ·i!.Sinq!e Parent. New York: Walker,
1974.

Foster Parents

Franshi~, D. Foster Parenthood: A Role Analysis.
Minnesota: UniversIty of Minnesota Press, 1966.

Single Parents

Bel Geddes, J. How to Parent Alone: A Guide -to Single
~. New York: Seabury, 1914.

Hope, R., and Young, N. Momma: The ·Source Book for Single
~. New York: New American Library, 1976.

Schlesinger, B. TheOne-Parent Family. Toronto: Univer
sity of Toronto Press, 1969.

Pa.rents of Gifted Children

Braumbaugh, F. N., and Rosheo, B. 'Your Gifted Child.
New York: Henry Holt, 1959.
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colangelo, N•• and Pfleger, L. R. "A Model Counseling
Laboratory for the Gifted at Wisconsin." Gifted
Child guarte:ili 21 (1977) :21-25. --

GinSbU~~h~;' ~n~a~~~~:O~~rCpa~~nt:O:n~OT::~He~~~r~;;ted
York: Monarch Press, 1977.

Harris, R. L., and Bauer, H. "A Program for Gifted Pre
Schoolers." Roeper Review, May 1983, pp. 18-19.

Jenkins-Friedman, Ro, and Fine, M. J. "A Useful Framework
fqr Parent-Teacher Contact.s." Roeper Review,
February 1984. pp. 155-158.

Kaufman, F. YourGlftedChild and You. Reston,
Virginia: Council for Exceptional Children, 1976.

Miller, B., and Price, M., eds. The Gifted child: The
Family and Community. New York: Walker, 1981.

Page, B. A. "A Parent's Guide to Understanding the
Behaviour of Gifted Children." Roeper Review,
May 1983, pp. 39-42.

Perrino, s. C., and Perrino, J. Parenting the Gifted:
Developing' the Promise. New York: Howker, 1981.

Parents of Learning Disabled and Handicapped Children

Boyd, R. D. "Systematic Training Through a Home-Based
Model." Exceptional Children 4S (1979):647-648.

D'Mtoni, A. C.; Minife, D. G., and Minife, E. R. A
Parent:' s Guide to Learning Disabilities: Understand
ing -and -Helping Young Children. Elizabethtown,
Pennsylvania: Continentai, 1978.

Feldman, M. A.; Byalick, F.; and Rosedale, M. P. "Parent
and Professional: A Partnership in Special Educa
tion. II Exceptional Children 41 (1975) :551-554.

Flint, W., and De Loach, C. itA Parent Involvement Program
Model for Handicapped Children and Their Parents."
"Exceptional "Children 41 (1975): S56-557.

Galik , M. Strictly for Parents: A Parents' Guide to
Learning Problems. Quebec: Quebec Association for
Children with Learning Disabilities, 1969.
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Jones, B., and Hart, J. Where's HaIUlah: A Handbook for
parents and Teachers of ·ChIldren: ·with 'I;ea:rn:lnq
DisabIlities. New York: Har.t, 1968.

Kell.y, E. J. "Parental Rol.es in Special Education Pro
grams: A Brtef for Involvement. n The Journal of
Special Education 7 (1973) :57-64.

Kingsley, L. V. "Parents Can Help with School Difficulties."
Exceptional Parent 1 (19,71): 1-15.

Levitt, E., and Cohen, S. "Educating Parents of Children
with Special Needs: Approaches and Issues." ~
Children 1 (1976) :26-272.

McConnell, P. "The Parent Teaching Home: An Early
Intervention Program for Hearing-Impaired Children."
Peabody 'Journal 'of ·Education 51 (1974) :162-170.

Moxley-Haegert, L., and Serbin, L. A. "Developing Educa
tion for Parents of Delayed Infants: Effects on
Parent Motivation and Child Development." Child
Development 54 (1983) :1324-1331. --

Muir, K. A.; Milen, M. A.; Branston-McLean, f.1. E.; and
Berger, M. "Advocacy Training for Parents of
Handicapped Children: A Staff Responsibility."
YoUIig Children 37 (1982) :41-46.

stott, D. H. The ·Parent :loS Teacher: A 'Guide for Parents
·of ·ChHdren. 'with Learning Difficulties. Belmont,
Ca1ifornia: };",...ron, 1974.

wender, P. The Hyperactive Child and the Learning Disab1ed
~. New Yorkl Crown, .19'78.

Content Option: Play

There are a number of reasons why parents need to

have a greater awareness of play and its purposes. Firstly,

play is a major learning tool of chl1dren. It is their

way of exploring and discovering the world around them.

Parents can faci~itate play by prOViding certain environ

mental conditions (e.g., space, time. things, and some

times someone to play with). Secondl.y, some parents are
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unaware of the valuable learning which can result from

play and the aspects of development it can facilitate. It

is important that parents have a knowledge of such informa

tion, since the new kindergarten program in the province

is play-oriented. Thirdly, parents can profit from knowing

the kinds of play materials appropriate at various stages

of development.

Finally, having information regarding sources of play

materials and toys is important as well. A number of

options exist to increase knowledge of the nature and

purpose of play. For example, teachers may help parents

form local playgroups; monthly toy-making sessions could be

held at school; teachers could visit homes and demonstrate

the use of toys; a toy-lending library could be set up,

parent volunteers could construct a community playground:

and teachers or parent volunteers could make up lists of

appropriate toys, games, or activities to facilitate play.

A number of general and specific resources concerning the

topic of play follow. Teachers are advised to consult

other relevant sections of Component Three for additional

resources.

Parent/Teacher Resources: General

Arnold, A. Ydur Child's ·Play: How to Help Your Child Reap
the Full Benefits of Creative Play. New York:
Simon and :;;chuster, 1968.

Canadian Council of Children and Youth. All About Play: A
Source Book for Planning ·Play Opportunities. Ottawa:
Canadian Council of Child and Youth, 1980.
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""ney. S. Steven Caney's Play Book. New York: Workman,
1975.

caplan, F., and Caplan. T. The Power of Play. New York:
Doubleday, 1973.

case, N.f Dobbin, T.; TUdlver, J.; and wright, A.
Kindergarten Curriculum Guide. St. John's, New
foundland: Department of Education, 1985.

Cass, J. E. Helping Children Grow Through Play. New
York: Schocken, 1973.

Eden, ~~ve~~~;:n:le~~~;;:::inAE:~~~~h~i~h~~~ id~c;tion.
Scarborough, OntarIo: Nelson Canada. 1983.

Frank, L. K. Play Is Valid. Washington, D.C.: Association
for Childhood Education International, 1968.

GordoI?-, I. J. Baby Learning Through Baby Play: A Parents I

Guide "for the First Two Years. New York: St.
Martin's Press, 1970.

Gordon, t. J.; Guinagh, B.; and Jester, R. E. Child
Learning Through Child Play: Learning ActIVITies for
Two and Three Year oids. New York: St. Martin' s
Press. 1972.

Hartley, R. E., and Go!denson, R. The Complete Book of
Child'·s Play. New York: Thomas Y. Crowell, 1963.

Hartley, R. E.; Lawrence, F.; and Goldenson, R. Under
standing Children's Play. New York: Colu~
University Press, 1952.

Headley, N. E., et al. Children's Business. Washington,
D.C.: Association for Childhood Education Inter
national, 1979.

Hendrick, J. The Whole Child. St. Louis: Mosby, 1975.

Herron, R. E., and sutton-Smith, B. Child's Play. Toronto:
John Wiley and Sons, 1971.

Kindergarten Curriculum Conunittee. Children First: A
Guide "for Kindergarten. Saskatchewan: Department
of Educatien, 1974.

Kraft, A. "Are: you "Listening to Your Child: How to Bridge
the Communication Gap 'Through Creative Play Sessions.
New York: Walker, 1973.
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Le Febvre, C. B. "Play:
Resources "fdr 1 ChUdh
Bibl Gu.! e fdr
Heal ssionals
H. N New York

Marzolla, J., and Lloyd, J. Learning Through Play. New
York: Harper and Row, 1974.

Matterson, E. M. Play with a Purpose. 2nd ed. Middlesex,
England: Penguin, 1975.

Morreau, L. E. 'Teach Your Child. St. Louis, Missouri:
The Cemtrel Institute, 1972.

Newfoundland Teachers' Association. 'child's play Is Serious.
St. John's, Newfoundland: Newfoundland Teachers'
Association, 1985. (Pamphlet.)

Piers, M. W., and Wallace, L. B. "Pathways to Learning."
In "Readings in Early Childhood Education 77/78.
Edited by J. McKee. Guilford, Connecticut: Dushkin,
1977.

Pitcher, E.: Lasher, M. Feinburg, S.; and Braun, L.
Help ':Cour Children Learn. 3rd ed. Columbus, Ohio:
Merrill, 1979.

Provincial Kindergarten Committee. Kindergarten Education:
A Report of the Provincial Kindergarten Conunittee.
St. John's, Newfoundland: Government of Newfoundland
and Labrador, (1981J.

Singer, D., and Singer, J. Partners in Play: A Step-By
Step Guide to Irnaqinative Play in Children. New
York: Harper andRow , 19-77.

Sumpter, D., and Metger, R. How and What Your Child Learns

~~~~11~aP~:~~r~~~~~~aEd~~~~~O~~r~~~~~: South

Sutton-Smith, B. "Children at play." In Readings in
Infancy Through Adolescence. New York: McGraw Hill,
1977.

Sutton-Smith, B., and Sutton-Smith, S. How to Play with
Your Child (And When Not To). New York: Hawthorne,
1974.

Taylor, B. J. When I Do, I Learn. Provo, Utah: Brigham
Young university Press, 1974
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vygotsky, L. S. "Play and Its Role in the Mental Develop
ment of the Child." Soviet 'psychology 5 (1967) :6-18.

Weininger, G. "Focus on Play: Through Playa Child Learns
What No One Can Tea.ch Him." Child Focus 1 (1979) t
8-11,

Winnicott, D. W. Play and Reality. New York: Basic, 1971.

wlttespl~Y'-A;~~O~~;~: NSanH~;la;~~r ~;¥~~~r~~a ~a~'tn;~~~~~~.
1969.

Parent/Teacher Resources: Specific

Computer Programs and Manufacturers

Apple Computer
Children's Television Workshop
20525 Mariani Avenue
Cupertino, California 95014

Educational Teaching Aids
159 W. Kinzie Street
Chicago, Illinois 60610

Floppy Enterprises
716 E. Fillmore Avenue
Eau Claire, Wisconsin

The Learning Co.
4370 Alpine Road
Portola Valley, California 94025

Spinnaker Software Corporation
215 First Street
Cambridge. Massachusetts 02142

Xerox Educational Products
245 Long Hill Road
Middletown, Connecticut 06457

Games

Ern ie' s Quiz
Mix and Match

(two programs)

Run Robot Run

(one program)

Floppy Teaches How
to Print
(one program)

Juggles Rainbow

(one program)

Hey Diddle Diddle
Facemaker
~mp
(three programs)

The Stickybear
ABC
lOii'e program)

Anderson, V., and Bereiter, C. Thinking Games I. Belmont,
California: Pitman Learning corporation, 1980.

Arnold, A. World Book of 'Children·'s Games. New York:
World, 1972.
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Grasselli, R. N.• and Hegner, P. A. Playful Parent Games

~~n~:tly;O~~dI~~~~~~n:l~Y~d~;:r~o;k~w ~~:f~an~i.

Hagstr~~e~'fO;r~~~;~~; ~~~~~O~e:~~i3ia. AN:~n~~d~ of
A. , W. VJ.sual Ll.brary, 1981.

Kamii, C., and De Vries, R. Group Games in Early Educa
tion: Implications of pl.aget' s Theor1.es. washt-ngton.
D. C.: The Nat1.0na! Assoc1.atJ.on for the Education of
Young Children, 1980.

Karnes, M. B. Creative Garnes for Learning. Reston,
virginia: The CounCl.l of Except1.onal Children, 1918.

MacKay, J. S. "Funfilled Travel Games." Children's Digest,
June-July 1985, pp. 10-12.

Matterson, E •• compo Games for the Very Young. New York:
American Heritage Press, 1971.

Nimnicht, G. P.; Brown, E.; Addison, D.; and Johnson, S.
Parent Guide: How to Play Learning Ga..iues with a
Preschool chIld. MorrJ.stown, New Jersey: General
Learn1nq Corporation, 1971.

Sparling, J., and Lewis, t. Learning Games for the First
Three Years: A Guide to Parent-Child Play. New York:
Walker, 1979.

Stein, L. D. Family Games. New York: Macmillan, 1979.

Playgroups

Watts, H. How to Start Your Own P:ceschoo1 Play Group.
New York: Unl.versity Books, 1973.

Winn, M., and Porcher, M. A. The play Group Book. New
York: Macmillan, 1967.
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Play Spaces

Association for Childhood Education International. ~
scapes. Washington, D.C.: Association for Child
hood Education International, n.d.

Adkins, P. D. A Priceless Playground for Exceptional
Children. E1 Paso, Texas: Early Learning Center
for Exceptional Children, 1973.

Bengtsson, A. Adventure Playqrounds. London, England:
Crosby Lockwood and Sons, 1972.

Broad, L. P., and Butterworth, N. The Playground Handbook.
New York: St. Martin's Press, 1974.

Children I s Environments Advisory Service. Adventure Play
ground -Kit. Ottawa: Canada Mortgage and Housing
Corporation, 1977.

___"... Playspaces for Preschoolers. Ottawa: Canada
Mortgage and Honsing corporation, 1978.

___• Creative Playground Information Kit. Ottawa:
Canada Mortgage and Housing Corporation, 1980.

Children's Rooms and Play Yards. Menlo Park, California:
Lane Books, 1970.

Ellison, G. Play Structures. Pasadena, California:
Pacific Oaks Coliege, 1974.

Hewes, J. J. Building Your Own Playground. San Francisco.
California: San Francisco Book, 1975.

Hill, P. Children I S ·play in Public Housing Projects:
Living space. Ottawa: Canada Mortgage and Housing
Corporation, 1974.

Hill, P. A Good Place to Bring Up Kids. Ottawa: Canada
Mortgage and Housing Corporation, 1978.

Hogan, P. Playgrounds for Free. Cambridge, Massachusetts:
MIT Press, 1974.

Hurtwood, Lady Allen of. planning- for Play. London:
Thames and "Hudson, 1968.

National Task Force on Children's Play. Play Space Guide
lines: " A Research Document for Planning for Informal
PIa S aces Throu hout the comrnunlt. Ottawa:
Cana ian Counc 0 C i ren an Youth, 1980.
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Rouard, M., and Simon, J. Children's Play Spaces.
Woodstock, new York: The Overlook. Prosy, 19.17.

Playthings and Toys

Alton, w. C. TOys That You can Make. New York: 'l'aplinger,
1972.

Burtt, K. G. ·Smart Toys: For Babtes 'from Birth 'to Two.
New York: Harper Colophon Books, 1981.

Canadian Association of Toy Libraries. ABC of Toys.
Quebec: Canadian Association of Toy Libraries, 1974.

Caney, S. The Toy Book. New York: Workman, 1972.

___" Stephen canayls Toy Book. New York: Workman,
1973.

Educational Development Center. Building with Cardboard.
Newton, Massachusetts, n.d.

___" Building with Tubes. Newton, Massachusetts, n. d.

Fun in "the Making. Washington, D.C. I Department of Health
Education and Welfare, 1973.

Hill, D. M. Mud. Sand, and Water. washington, D.C.:
National Association for the Education of Young
Children, n. d.

Illinois Montessori Society. A Balanced Diet of Toys.
Oakland Park, Illinois: Illinois MontessorI Society,
n.d.

Kaban, B. ChooSlngToys for Children from Birth to Five.
New York: Schocken, 1979.

Madaras, L. 'Child's 'Play: A Manual 'for Parents and
Teachers: 'GameS, Toys, Playgrounds. Culver City,
California Peace Press, 1972.

MatterS0J;l. E. M. Play and Playthings for the Preschool
Child. New ¥ork: Penguin, 1967.

Miller, M. "Homemade Toys and Activities for Mothers and
Children." Flint. Michigan: Mott Children' s
Health Center, n.d.
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Newson, J., and Newson, E. Toys and Playthings in Develop
ment and Remediation. New York: Pantheon, 1979.

Segal, M. "Play's the Thing: Toys Most L1.k.ely to Succeed."
Parents" Magazine, May 1965, pp. 85-90.

Southwest Educational Development Laboratory. How to Fill
Your Toy Shelves Without Emptying Your Po~
70 InexPensive Things to Do or Make. Reston,
virginia: Council for Exceptional Children, 1976.

Sutton-Smith, B. "Toys That Reach and Teach Kids of All
Ages." In Readings in Early Childhood Education Tl..l!!..
Edited by J. McKee. Guilford, Connecticut: Dushkin,
1977.

Tyler, M. The Big Book of soft Toys. New York: McGraw
Hill, 1973.

Upchurch, B. Easy-To-Do Toys for Infants and Toddlers.
Greensboro, North Carolina: The Infant Care Program,
1971.

Woolco. TOYS and Your Child. N.d. (Pamphlet.)

Toy .Manufacturers

American Toy and Furniture Company Inc.
6130 - 32 N. Clark Street
Chicago, Illinois 60626

Aurora Products corporation
Cherry valley Road
West Hempsted, Nevada 11552

Block House
1107 Broadway
New York, New York 10010

Child Guidance
Division of Questor Educational Products
1055 Bronx River Avenue
Bronx, New York

Childcraft Educational Corporation
964 Third Avenue
New York, New York 10022
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Caleca Industries Inc.
945 Asylum Avenue
Hartford, Connecticut 06105

Creative Ideas Company
5328 W. 142nd Place
Hawthorne, California 90250

Creative Playthings Inc.
Division of CBS
Princeton, New York 08540

Fisher-Price Toys Inc.
606 Girard Avenue
East Aurora. New York 14052

Hasbro Industries Inc.
1027 Newport Avenue
Pawtucket, Rhode Island 02862

Ideal Toy Company
200 Fifth Avenue
New York, New York 10010

Irwin Corporation
200 Fifth Avenue
New York, New York 10010

Lido Toy Inc.
175 Fifth Avenue
New York, New York

Master Woodcraft Inc.
First Avenue at 39th Street
Brooklyn, New York 11232

MatteI Inc.
5150 Rosecrans Avenue
Ha\'l'thorne, California

Playskool Manufacturing Company
Milton Bradley Company
3720 N. Kedzie Avenue
Chicago, Illinois 60618

Component Option: Stimulating
ChUdren I s Development

This section of th:" handbook presents a comprehensive
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list of resources related to stimulating children' s develop

ment, for if parents are to be encouraged to stimulate

various aspects of young children's development, they must

be prOVided with ideas and resources for doing so.

General sources of acti" ities are listed, and specific

sources of information and resources regarding particular

aspects of child development are also included. Such

resources can be used in a myriad of ways. For example,

teachers or parents may use sorne of the sources to develop

learning centers on various topics which could be borrowed

by parents of young children in the conununity. Booklets

with lists of activities centered on some topics could be

prepared by various teachers on the staff (e.g., the music

teacher could prepare a booklet of songs and fingerplays

to use at home) and distributed to parents. A series of

workshoF's could be set up on individual aspects of

development (e.g., language and reading). demonstrating

a variety of activities to facilitate growth. Parent-child

sessions could be held at the school, where teachers could

prOVide a range of activities for children to try and

parents can be guided by teachers as they work and play

with their child. The options are endless. In preparing

any additional programming for parents related to this

topic, teachers should refer to other sections of Component

Three f'1r additional resources.
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parent/Teacher Resources:

Adkins, D. C. T,O:me Activit
Manual. of- Games an
C 1. ren at Home to
Hawa : Un1.vers1.ty 0

Ahr, Ayo:~' C~~fd~;~~~SSk~ilS p:~dn~~i~~~~~k ~t ~~::~oping
skokl.e, Ill1.no1.s: Pr1.or1.ty Innovatl.on, 1968.

Al.ford, R. D•• ed. Home-Oriented Preschool Education
curriculum Plann1.ng GU1de. Charleston. West V1.rginia:
Appalach.l,a EducatIonal Laboratory, 1.977.

Allredsait ~~keM§~~;~n U~~h: 11o~~~k~~af~~i1MiA. the Ch.ild.

Augustine, F. Creative Activities: COgnitive Development
Materials for Teachers of special Classes.
P.l.ttsburgh, Pennsyivanl.a: Stanwl.x House, 1970.

Badger, E. Infant/Toddler: Introducing Your Child to the
Joy of LearnJ..ng. ~ew York: McGraw 81.11. 1981.

Bailey, R. A.• and Burton, E. C. The Dynamic Sel£1
Activities to Enhance Infant Development. St. Louis:
Mosby, 1981.

Barager. E. M. Teaching Ideas for Primary Classroom.
Winnipeg, Manitoba: Gateway, 1978.

Baratt:;~~~~~~~e~ts:WO~~3:~:~n:~~si:~~ni975.Reading.

Beck, J. How to Raise a Brighter Child: The Case for
Early Learnl..ng. New York: Trl.dent Press, 1967.

Bell, T. H. Your Child's Intellect: A Guide to Home
Based Preschool Educatl.On. Sait Lake Cl.ty, Utah1
Olympus, 1972.

• Active Parent COncern: A New Home Guide to
Help Your Chl.id Do Better. Englewood Cll.ff's, New
Jersey: Prentice-Haii, i976.

Belton, S •• and Sparks, C. T. Activities to Help Children
Learn at Home. Washington, D.C.: Hurnan Servl.ce
Press, 1972.
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Berlinger, A., and Utterback, B. Kindergarten ABCs and
123s. Minneapolis: Denison, 1974.

Board of Cooperative Educational Services of Nassau County.
While -Your 'At It: 200 Ways 'to "Help Children Learn.
Reston, vIrginIa: Reston, 1976.

Braga, J., and Braga, L. Childre;n and Adults: Activities
for Growing Together. Englewood cliffs, New Jersey:
Prentice-Hall, 1976.

Brown, R. M. ThE! 3 'RB "in the Kindergarten Calendar.
Minneapolis: Denison, 1974.

Cadwallader, S. 'Cooking Adventures for Kids. Boston:
Houghton Mifflin, 1974.

Ca I'd well, B., et al. Home Teaching Activities. Little
Rock, Arkansas: Center for Early Development in
Education, 1972.

Champion, A., and Hamilton, V. Beginning Discovery:
Learning Center Ideas for Early Childhood. Cali
fornia: Discovery Learning, 1973.

Cole, A., et al. I Saw a Purple Caw and 100 Other Recipes
for Learning. Boston: Little Brown, 1972.

Collier,"M.; Forte. 1.1 and MacKenzie, J. Kids Stuff:
Nursery ScilOol and Kindergarten. Nas~
Tennessee: Incentive, 1969.

C0111n~: CD~nD~~~~~: ~~t~~io~ndA~~:a~'W:~l:Y,t~,~~bet

Cooking and Eating with Children: A Way to Learn.
Washington, D.C.: Association for Childhood Educa
tion International, 1974.

Croft, D., and Hess, R. D. An Activities Handbook for
Teachers of Young Children. Boston: Houghlin
Mifflin, 1972.

De Franco, E. B. Learning Activities for Preschool
Children: A Home Teaching Handbook for Parents and
~. Salt Lakf': City, Utah: Olympus, 1978.

Dodge, D. T. Ttainer's Guide to Art: A Creative
Curriculum for Early Childhood. washington, D.C.:
Creative Associates, 1979.
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Dodge, D. T. Trainer's Guide to House Corner: A Creative
Curriculum for Early Childhood. Washington, D.C.:
Creative Associates, 1979.

• Trainer' s Guide to Table :oys: A Creative
Curriculum for Early Childhood. Waahington, D.C.:
Creative Associates, 1979.

Doray, M. J Is For Jump. Belmont, California: Pitman
LearnIng, 1982.

Ferreira, M. The Mother-child Cookbook. Menlo Park,
California: Pacific Coast Publishing, 1969.

Fleming, T. J' t and Fleming, A. Developing Your Child's
~:L' New York: Association Press, 1970.

Frankel, L., and Frankel, G. Activities to Learn By:
What to Do with Your Preschoolers. Ne\'l York:
SterlIng, 1974.

Gordon, I. J., et a1. Child Learning Through Child Play:
Learning ActiVities for Two and Three-Year-Olds.
New York: St. Martin's Press, 1972.

Gregg, E .. "What to Do When "There's Nothing to Do".
New York: Dell, 1968.

Gruber, E. Learnfilg Can Be Fun: A Learning Center
Approach to Creative Activities. Atlanta: Gruber,
1978.

Gruber, E., and Short, V. Creative Fun for Everyone: A
Learning Center ApproaCh to CreatIve Activities.
Carrollton, Georgia: Southeast Educators Services,
1976.

Hartley, R. E., and Goldenson, R. M. The Complete Book
of Children's Play. New York: Crowell, 1963.

Hein, L. E. Entertaining Your Children. New York:
Harper and RoW, 1971.

Hirsch, E. The Block Book. washington, D.C.: National
Association for the Education of Young Children, 1974.

Isenberg, J. P., and Jacobs, J. E. Playthings as Learning
Tools: A Parents' Guide. New York: John Wiley and
Sons, 1982.

Jones, S. Learning for Little Kids: A Parent Sourcebook
for the Years 3 -to 8. Boston: Houghton Mifflin, 1979.
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Karlin, M.S. Classroom Activities Desk Book for Fun and
Learning. West NyaCk, New Y'ork: Parker, 1975.

Lally, J. R., and Gordon, I. J. Learning Games for Infanta
and ToddlerSl A Playtime Handbook. Syracuse, New
York: New Reader's Press, 1977.

Langstaff, N., and Sproul, A. Exploring with Clay.
Wheaton, Maryland; AssocIation for Childhood
Education Inte.rnational, 1979.

Le Hane, S. Help 'Your Baby Learn: 100 Piaget-Based
ActivitIes for the First TWo ·Years of Life.
Englewood Cliffs, New Jersey: Prentice-Hall, 1976.

Lewis, W.; Burge, A.; and Hodges, W. Learning Activities
Ma:I'iual.. Atlanta, Georgia: Georgia State University,
Department of Early Childhood Education, 1971.

Lieprnann, L. Your Child's 'Sensory World. Baltimore,
Maryland: Penguin, 1973.

Linderman, c. Teachab1es from Trashables. St. Paul,
Minne sota: Toys I r.· Things TrainIng and Research
Center, 1979.

Lundell, M. Mdthe:rcraft. New York: Simon and Schuster,
1975.

Lundsteen, S. W., and Tarrow. N. B. Guiding Young Chil
dren ,·s "Learning. New York: McGraw Hill, 1981.

Mc A fee,. 0 ".", et al. Cooking and Eating with Children:
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Children, 1979.

Weller, S. "Nutrition: Kids' Cooking." Child Focus 1
(1979) ":30-32.

I~inick, M. A Parent's Guide to Good Nutrition: Growing
. Up Healthy. Ne,,' York: Morrow, 1982.

Science and Math

Althouse, R. Science Experiences for Young Children:
Air; Colors;" Ma9Iiets; Wa:ter'~Wheels;" "Food; How We Grow;
PetSf Seeds; Senses. New York: Teachers' College
Press, 1975.

Beetlestone, F. "Baby Animals." Child Education 61 (1.9841;
19-21.

Carmichael, v. Science Experiences for Young Children.
Los Angeles, California; Southern California
Association for the Education of Young Children,
1969.

cobb, V. Science Experiments You Can Eat. Philadelphi.a:
Lippincot~, 1972.
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Doman, G. Teach Your Baby Math. New York: Simon and
Schuste;, 1980.

Forte, I. Creative Math Experiences for the Young Child.
Nashville: Incentive, 1.973!
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HarlanYe~;s~' c~~=~:,E~h~~;me~~:ri~~~eMe~~ili:ht~~~od
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Rea:di:n:gS "in "Early "Ch:tldhood Education· 77/78. Edited
by J. S. McKee. Guilford, Connecticut: Dushkin, 1977.

Neuman, D. B. Experiments in Science for Young Children.
Albany, New York: Delmar, 1978.

Nickelsburg, J. Nature' Activities for Early Childhood.
Reading, Massachusetts: Addi.son-Wesley, 1976.
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Social and Emotional

Ames, L. B., and Gesell, F. L. Your Four Year Old, Wild
and WonderfuL Ne·... York: Dell, 1976.

Ames, L. B., and Gesell, F. L. Your Three Year Old,
Friend or Enemy. New York: Dell, 1980.

Ames, L. B., and Gesell, F. L. Your Five Year Old: Sunny
and Serene. New York: Dell, 1981.

Briggs, O. Your Child's Self-Esteem. Garden City, New
York: Doubleday, 1970.
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New York: Random House, 1973.
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Child's Well-Being. New York: Putnam, 1981.
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Thought. New York: Harcourt Brace Jovanovich, 1971.

'n



6.3

Children. Englewood CHffs. New Jersey: Prentice
Hall, 1982.
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Moods. New York: Plenum, 1983.
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for Parents. Atianta, Georgia: Humanics, 1975.
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York: Simon and Schuster, 1976.
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COMPONENT THREE: RESOURCES

Foraat Option: Audiovisual Media

Audiovisual media provide teachers with a number of

options for infondnq and educating parents (e.g., films,

filmstrips, transparencies, and videotapes). A number of

possibilities exist for teachers in terms of the utiliza

tion of various forms of media in the development of new

programs or the expansion llnd enrichment of existing ones.

A particular filmstrip series, for example, could become

a program in itself, with parents viewing filmstrips and

discussing content shown. In other circumstances, various

forms of media could possibly supplement a more involved

program such as an extensive in-service session which

might utilize films, videotapes, .M.d transparencies.

An additional option open to teachers is the development

of their own media resources, since the content of

cOllllDE!rcially-produced material may not be relevant to their

particular situation. Teachers could develop videotape

or slide tape presentations on a number of topics, such

as "The Developing Child," "The Kindergarten Program and

Learning Centers," "Kindergarten--The Integrated Thematic

App:roach," and so on. Such presentati.ons could be made

available to parent-teacher associations or individual

684



685

parents who, beca.use of work commitments, might like to

view them when time 1s available at home.

Since audiovisual materials are fairly costly, the

purchase and production of such materials should be

coordinated through media personnel at the school district

level. This would avoid duplication and encourage sharing

of resources. District committees might be set up to

produce resources with content appropriate for district-

wide circulation.

A number of selected resources follow which can be

used by teachers in the implementation of programming.

Such resources can also serve as models for materials to

be developed by teachers themselves.

Audio-Tape

Powers, D. An Evaluation of the New Approach Method.
Princeton, New Jersey: ERIC Document Reproduction
Service, 1973.

American Personnel and Guidance Association
Film. Department
1007 New Hampshire Avenue, N .W.
Washington, D.C. 20009

Being An Effective Parent

Bank Street Films
267 West 25 Street
New York, New York

Home-Schoo1 Interaction
One Family, . One Home Visitor, and Learr..lng
The Adult as Enabler: When, Who, and How
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center for Audio-Visual Education
Faculty of Education
Memorial Univers.ity of Newfoundland
St. John' 5, Newfoundland

Blocks
childhood: The Enchanted Years
Conference Time for Parent/Teacher
Kids Today
Let I s Visit Kindergarten
Personality and Emotion
Physical Development of Child~en

Play is the Work of Children
Talk, Talk, Talk
The Growing Child
The Growing Mind

concept Media
P.O. Box 1.9542
Irwine, California 92714

First Two and a Half Years
Two and a Half to Six Years

Clouse, K. L.
Instructional. Materials
Felton, California

Who Me? Teach Reading?

Davidson Films
3701 Buchanan Street
San Francisco, California 94123

Growth of Intelligence: Preschool Years
In the Beginning: The Process of Development
Nurturing

Diffor, J. C., and Diffor, E. N., eds.
Educator's Guide to Free Films
Educational Programs Service, Inc., 1984
Randolph, Wisconsin

A Good Start
Barnyard Snacker
Food as Chil'dren See It
Kindergarten Is a Very Special Year
Parenting: Emotional Development
Parents: Do You Know What Your Kids Are Doing?
School Bus Safety

and others
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Division of Instruction
Instructional Materials Section
Film catalogue and Supplement (1983-84)
Department of Education
st. John's, Newfoundland

A Child's World
A Is For Alphabet
Building on Wha t:. Children Know
Children Are Pt"Jple
First Friends
Learning Is My Job
School and Community

Encyclopedia Britannica Films
425 North Michigan Av~nue

Chicago, Illinois 60611

Answering the Child's Why

Filmfair Communications
10820 Ventura Boulevard
Studio City, California 91604

Parenting--Growing With Children

Filnunaker's Library
290 W. End Avenue
New York, New York 10023

OUt of the Mouths of Babies: The Acquisition of
Language

Extension Services Media Unit
Media Catalogue (l9S3)
Extension Service
Memorial university of Newfoundland
SI:.. John 's, Newfoundland

Boxes
cylinders
Floats
Good Books for Children
Kindergym
Play Clay
Play space
Problems of Young Children
Tools for Toyrnaklng
Toying with Reality
Your Child and You
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Graphic Curriculum
P.O. Box 565
Lenox Hill Station
New York, New York 10021

The Importance of Mothers

Harper and Row Films
10 East 53rd Street
New York, New York 10022

Devel.opment of the Child: Infancy

High/Scope Educational Research Foundation
600 N. River
Ypsilanti, Michigan 48197

A Special Kind of Mother
Cans: Toys for Learning
Opportunities for Learning
Responsiveness to Baby' s Actions

International. Film Bureau
3225 Michigan Avenue
Chicago, Illinois 60604

Fears of Children

Marlin Motion Pictures
47 Lakeshore Road E.
Mississauga, Ontario LSG le9

Child's Play and the Real World

McGraw Hill Films
Ha/15th Street
Delmar, California 10020

Anxieties of Children
Beginnings of Conscience
Child At play
Children's Emotions
Children's Fantasies
Children's Play
Cognitive Development
Development of Individual Difference
Principles of Development
Shyness
The Aggressive Child
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Modern Talking Picture Service
5000 Park Street, N.
St. Petersburg, Florida 33709

Abbey' 9 First Two Years
Aides Make the Difference
BeginnJ.ngs
A Chance at: the Beginning
Four and Five Year Olds in Schc.ol
Parents Are Teachers Too
Talking Together

and others

National Audio-Visual Center
National Archives and Record Service
Washington, D.C. 20409

Parent and Child Center Series

National Film Board of Canada
Film and Video Catalogue 1984-85
Pleasantville, St. John' s, Newfoundland

Alphabet
Child Series: Parents 1-5
The First Two Months to Six Years
Kids at Play
The Sari-cus Business of Play
The world of Three

and others

New York University Film Library
26 Washington Place
New York, New York 10003

How Babies Learn
Learning to Learn in Infancy
Maternal Deprivation in Young Children
Patterns for Parenting

Orlin, L. E.
Media Review Digest
The Pierson Press, 1983
Ann Arbor, Michigan

Child Development: Observational Studies of
Individual Children Series

The Children IS Growin9 Up Series
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Parents' Magazine Films
S2 Vanderbilt Avenue
New York, New York 10017

Bringing Up Children Series
Everyday Problem of Young Children
I Peel: Angry
I Fee1: Scared
Mothers and Fathers
Parent Involvement: A Program for Teachers and

Educators

Polymorph Films
331 Newbury Street
Boston, Massachusetts 02115

Adapting to Parenthood
Call Me MOIlUna

Research Press Films
Box 3177E
Chicago, Illinois 61820

Parents and Chl1.dren
Positive Approach to Child Management

Time-Li.fe P11ms, Inc.
1271 Avenue of the Americas
New York, New York 10020

How Do Children Think
Sensorimotor Development
Spr.:Lngs of Learning

Toy Manufacturers of America
200 Fifth Avenue
New York, New York 10010

Play Is Child's Work

University of 'roronto Press
63A St. George Street
Toronto, Ontario MSS lAG

The Adul t' s Role in Play
Pliable Materials
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Filmstrips

American Education Week
P.O. Box 327
Hyattsville. Maryland

How to Get Your Child to L1.sten
How to Listen to Your Child

Campus F11m Productions
20 East 46th Street
New York, New York 10036

Blockbuildinq

J. C. Penney
Education and Consumer Relations
1301 Avenue of the Arnerioas
New York, New York 10019

PHrents; Fathers, Mothers, and Others
Safe-Toy Environments

Parents' Magazine Films
S2 Vanderbilt Avenue
New York, New York 10017

Bring Up Children Series
Child Development and Child Health Series
Developing Creative Thinking in Your Child Series
The Effect1ve Parent Serles
The Parent Involvement Series
Understanding Early Childhood Series
Understanding Parenting Series

Kits

Teaching Resources Corpo.cation
100 Boylston Street
Eoston, Mas"'","chusetts 02116

Touch and Match Textures

The Educator' s Workshop
The Children' s Television Workshop
New York, New York

Sesame Street Learning Kit
(Note: deals with letters, numbers, shapes.)
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packaged Programs

O'Angelli, J. P., and Weener, J. H.
Philadelphia Humanlst}.c Center
8504 Germantown Avenue
Philadelphia, Pennsylvania 19118

Communicating and Parenting skills (CAPS)

D1nkmeyer, D., and McKay,. G.
American GuJ.dance Service
Circle Pines, M;1nnesota 55014

systematic Training for EffectlVfJ Parenting (STEP)

Gordon, T. G.
Effectiveness Training
531 Stevens AvenuE.
Solana Beach, Califor.lla 92075

Parent Effectiveness Training

Marlin, K.
Practical Parent Publications
Box 16
Columbus, Missouri 65201

Pract1cal Parenting

Narramore, B.
Zondervan Publishing House
Grand Rapids, M!(;higan 49506

Help, 1 ' m a Parent

Young, W. "Community Communication: Parent Education
Radio Program. II Canadian "Jdurnal 'of 'Educational
Communication 11 ~3-16. (Mimeographed.)

Slide· 'Tape Presentation

Partington, H. M. "This Is Our SChool." In Parents and
thE! School,. . ThJ:rty-S.tx.th: 'YE!arbook. Edited by
Department of Elementary School principals.
Washington, D.C.: National Education Association,
1957.
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~

Coan, D. L. Television for Effective Parenthood: Parent
Education 'Needs: . A National "Assesament Study,
Charleston, West Virginia; ERIC Document Reproduction
Service, ED 132 972, 1976.

Dusewicz, R. A., and Coller, A. R. An Evaluation of the
Kentucky Picture-Pages Program. Kentucky: ERIC
Document Reproduction Service, ED 151 081, 1978.

Gotts, E. E. "Long-Term Effects of a Home....Oriented
Preschool Program." Childhood Education 56 (1980):
228-229.

Heartwell, J. "Parents Reached by the Stars." Access
Magazine, September 1981, 11-12. (Note: Contains
information on Footst~ps TV ser ies, developed in the
United States, and The Parent Puzzle series,
developed in Alberta.)

Transparencies

Co-ed/Forecast for Home Economics
50 West 44th Street
New York, New York 10036

Development of Young Chi.ldren
Growing Patterns in Children

3M Company
Educational Services
3M Center
St. Paul, Minnesota 55101

Grand Development Patterns
Mothering

Lansford Publishers
San Jose, California 95125

child Growth and Development

Video

Evans, J., and Taylor, R. E. "Use of Videotape with
Parent Education." American Annals of the Deaf
125 (1960) :111-713.
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Format Option; Print

Print materials proVide teachers "'1th additional

resources which can be utilized in parent education and

involvement programs. Pamphlets, leaflets, brochures, and

handbooks are excellent sources of supplementary informa

tion for discussion groups, workshops, conferencing or

counseling sessions, since they can elaborate upon and

reinforce points covered. Additionally, they can serve as

a permanent source of reference in the home long after more

direct forms of in-service such as workshops have been

completed. Such material can also provide teachers with

guidance as they develop their own print materials.

Periodical literature and newsletters are an excellent

source of current information regarding parenting and a

multitude of topics concerning children and their develop

ment. Teachers have a number of options open to them 1n

terms of the use of such materials. The school librarian

could be asked to set up a file of such material in the

school library. A bibliography of sources could be

prepared and distributed to parents, so that they would be

aware of the resources and could borrow pertinent ones

from time to time. Teachers may form discussion groups

to review and comment upon selected readings. The

regular study-d'lscussion section contained in The PTA

Magazine provides appropriate content for such purposes.

The remainder of this section of Component Three contains
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selected information on and sources of print materials.

Brochures, Leaflets, and pamphlets

Association for Childhood Education International
3615 Wisconsin Avenue, N.W.
Washington, D.C. 20016

Early Childhood: Crucial Years for Learning
Kindergarten Portfolio

(14 leaflets I

Bureau of Publicat.Lons
Columbia University
New York, New York 10027

Belug a Good Parent

Canadian Mental Health Association
2160 Yange Street
Toronto, Ontario M4S 2Z3

Feelings and Your Child Series
(l2 pamphlets)

Department. of Health
st. John's, Newfoundland

Ready for School
Enjoy Your Baby Series

International Reading Association
P.O. Box 8139
800 Barksdale Road
Newark, Delaware

You Can Encourage Your Child to Read
Your Home Is Your Child's First School

and others

National Institute of Mental Health
5600 Fishers' Lane
Rockville, Maryland 20852

When Your Child First Goes to School
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Newfoundland Teachers' Assocla~lon

J Kenmount Road
St. John's, Newfoundland A1B lWl

Child I S play Is Serious
Parents Are Teachers Too
Those First School Days

The Master Teacher
Leadership Lane
P.O. Box 1207
Manhatt, Ransas 66502

Reading Is the No. One Skill
Schools Arc Doing Better

and others

Public Affairs Pamphlets
381 Park Avenue, S.
New York, New York 10016

Enjoy Your Child, Ages 1, 2, and 3
The Shy Child
Your Child and His Reading

and others

Southwest Educational Development Laboratory
2llE 7th Street
Austin, Texas

Children Learn by Watching and Helping
Help Your Child Cope with Trust
Practice What You Teach
Praise Your Child
Pay Attention to Your Child
Read to Your Child

conception Bay Center Integrated School Board. The
Kindergarten Handbook: Book 1. 1985.

Conyers, J. G. "Warm Up to a Hot Homework Handbook."
Early YearS/K-8, December 1984, pp. 46-49.

Goulds Elementary School. Kindergarten: An Approach.
Goulds, Ne"wfoundland, 1979-80.
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Lazarus, s. Parenthood Handbook Project. Bloomlnqton,
Indiana: SOCial. St.udies Development Center, n.d.

Lewis, A. C. Your 'Child 'from Home 'to 'School; A Handbook
"for 'parents Whose' 'chIld "Is "Enter1:ng 'schooL

NClwsle:tters

Allqaler, J. F. "A Brief Guide to Newsletters in Early
Childhood Education. Urbana, Illinois: ERIC
Document Reproduction Service, ED 048 937, 1971.

Day Care/F.arl.y Education Newsletter
Behavioural Publications
72 Fifth Avenue
New York, New York 10011

Center for Parent Education Newsletter
55 Chapel Street
Newton, Massachusetts 02160

Education for Parenthood Exchange
w. Stanley Kruger
400 Maryland Avenue, S.W.
Washington, D.C. 20202

ERIC/ECE Newsletter
College of Education
University of Illinois
Urbana, Illinois 61801

Gifted Children' s Newsletter
P.O. Box 115
Sewell, New Jersey 08080

Harms, T. 0., and Cryer, D. "Parent Newsletter: A New
Format." Young Children 33 (1978) :28-32

Headstart Newsletter
U.S. Department of Health and Human Services
Washington, D.C. 20201

···i"·
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Living with Young Learners
cooperative Extension
U.S. Department of Aqriculture
Roberts Hall, Cornell University
Ithaca, New York 148S3

News for Parents from the International Reading Association
P.O. Box 8139
800 Barksdale Road
Newark, Delaware 19711

Newsletter of Parenting
Highlights for Children, Inc.
803 Church Street
Honesdale, Pennsylvania 18431

Parent Child Center Newsletter
55 Wheeler Street
Cambridge, Massachusetts 02138

Parenthood Educatiol, Report
P.O. Box 81
Peabody College
Nashville, Tennessee 37203

Practical Parenting Newsletter
Meadowbrook Press, Inc.
1813 Minnetonka Boulevar.d
Deephaven, Minnesota 55391

Sesame Street Parents' Newsletter
The Children' 5 Television Workshop
1 Lincoln Plaza
New York, New York 10023

Periodicals. Journals. and Magazines

Child Care Quarterly
Beha....ioural Publications
2852 Broadway
New York, New York

Child Development
UniversIty of Chicago Press for the
society for Research in Child Development
University of Chicago Press
5750 Ellis Avenue
Chicago, Illinois 60637
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Child Education
scholastic Publishers (Maq.) Ltd.
9 Parade, Lea1llington Spa
Warwickshire, England CB32 4DG

Child Focus
P.O. Box 67, Station F
Toronto, Ontario M4Y 2L4

Child Study "JoU:rnal
State university Col.lege
1300 Elenwood Avenue
Buffalo, New York 14222

childhood 'Education
Association for chIldhood Education Internat:l.onal
3615 Wisconsin Avenue, N.W.
Wash.ington, D.C. 20016

Children/Children Today
Children's Bureau
Superintendent of Documents
u. S. Government Printing Office
Washington, D.C. 20402

Children's ·World
Incorporated Children I sHouse
P.O. Box 111
Caldwell, New Jersey 07006

Da Care Earl childhood Education
2 Fl t Avenue

New York, .)lew York 10011

Early Years
P.O. Box 1223
Darien, Connecticut 06820

Exceptional Paren t MaqdZ in~
296 Boylston Street
Boston, Massachusetts 02116

Fami.1y Circle
488 Madison Avenue
New York, New York 10022

The Family Cdordi:nator
National council of Family Relations
1219 University Avenue, S.E.
Minneapolis, Minnesota 55414
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Family Learning
19 Davis Drive
Belmont, California 94002

Family Life
American Institute of Famil.y Relations
Los Angeles, California

First Teacher
P.O. Box i308-rr
Fort Lee, Ne,~ Jersey 07024

Good "Housekeeping
Hearst Corporation
959 Eighth Avenue
P.O. Box 517
New York, New York 10019

Instructor
7 Bant Street
Dansville, New York 04437

Idea Exchange/parental Involvement
Janice Ryan
800 Silver Avenue
Greensboro, North Carolina 27403

Journal of Marriage and the Family
National Council on FamIly Relations
1219 university Avenue, S.E.
Minneapolis, Minnesota 55414

Learning Magazine
530 University Avenue
Palo Alto, California 94301

Parents' Choice
P.O. Box 185
Walsan, Massachusetts 02168

Parents' Resources
P.O. Box 107, Planetarium Station
New York, New York 10024

partners in parenting
Family Focus, Inc.
2300 Green Bay Road
Evanston, Illinois 60201

The PTA Maq'azine
700 N. Rust Street
Chicago, Illinois 60611
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Teacher
7 Bedford Street
Stanford, Connecticut 06901

Today's Child
92A Nassau Street
Princeton, New Jersey 08540

Totline
Warren Publishing House
P.O. Box 2255
Everett, Washington 98203

woman's Day
CBS Publications
1515 Broadway
New York, New York 10036

Young Children
National Association for the Education of Young Children
1834 Connect Avenue
washington, D.C. 20009

Format Option: Parent Education Programs

Programs designed to educate parents take many forms

and utilize a number of techniques. The possibilities

include comprehensive programs, credit and non-credit

parent education courses, counseli.ng and conferencing

sessions, parent resource centers, and so on. Essentially,

the varied formats provide opportunity to meet diverse

needs. In extending existing parent education and involve

ment programs, it is important that teachers are aware

of the options which exist, so that programs will be

suited to the individuals for whom they have been

developed. Thus,. the goal of this particular section of

Component Three is to provide directed access to a range

of program options, so that teachers may be able to

C'
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diversify their approaches and expand the kind of services

offered to parents. A selection of general and specific

sources of information related to parent education follows.

Teacher Resources--General

Abidin, R. R. Parent Education and Interaction Handbook.
Springfield, Illinois: Charles C. Thomas, 1980.

Arnold, E. L., ed. Helping Parents Help "Their Children.
New York: Brunner/Mazel, 1978.

Becker, w. C. 'PArents "Are Teachers: A Child Management
pro~. Champaign, Illinois: Research Press,
1971.

Boger, C. N., and Brown, A. W. "Mothers Learn to Teach
Their Own Children." Phi 'Delta Kappan 58 (1977):
500-501.

Brim, O. G. Educatfon for Child Rearing. New York:
The Free Press, 1965.

Cansler, D. 'Programs for Parents of Preschoolers. Winston
Salem, North Carolina: Kaplan, 1978.

Carta, E. Education -for School-Age parenting: Final

::pr~&~ct~~~W~~~~i~~~n~~t~~~t~16~R~~7~curnent

Champagne, D. w., and Goldman, R. M. Teaching Parents
Teaching. New York: Meredith corporation, 1972.

Charnley, L., and Myre, G. "Parent-Infant Education. n

Children Today 6 (1977) :18-21.

Clark-Hall, M. Responsive Parent Training Manual.
Lawrence, Kansas: H. & H. Enterprises, 1976.

Davis, E. A., and McGinnis, E. Parent Education.
Minnesota: The University of Minnesota Press, 1939.

Dinkmeyer, D., and McKay, G. D. Systematic Training for
Effective 'Parenting. Circle P1.nes, Minnesota:
American Guidance Service, 1976.
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Edmonton Social Planning CounciL Parent 'Education Pro
grams "and support Services in: "Edn1ontori:' , "Report.
Ediiionton, 119821.

En.ix, .. C. A. "Parent Education: Problems and
Potential." Master's thesis, Pacific Lutheran
University, 1981.

Fine, M. J., ed. Handbook on Parent Education. Toronto:
Academic Press, 1980.

Fraser, J. G., ed.
"It 'To ether.
parent 'Pro r
Columbia, So
of Parent Education, 1977.

Goodson, B. D., and Hess, R. D. Parents as Teachers of
younq Children: An Evaluation Review 'of Some
'Contemporary Programs. Washington, D.C.: ERIC
Document Reproduction Service, ED 136 967, 1975.

Gordon, I. J. Early Stimulation Through Parent Education.
Gainesville, Florida: Institute for. the
Development of Human Resources, 1969.

• Reaching Young Children Through Parent Education.
--childhood Education 46 (1970) :247-249.

• Dos and Donts of Parent Education. Gainesville,
--F-Iorida: Institute for the Development of Human

Resources, 1972.

Gordon, T. Parent Effectiveness Training. Solana Beach,
California: Effecti,·~ness Training, 1975.

G re en bur g, P. "Seminars in Parenting Preschoolers."
In Early Childhood Education: It' s an Art? It' s a
Science. Edited by J. D. Andrews. Washington. D.C.:
National Association for the Education of Young
Children, 1976.

Grim, J. Training Parents to Teach: Four Models. Chapel
Hill, North Carolina: TAOS, 1974.

Guerney, L. F. Parenting:" A Skills Training Manual.
Pennsylvania: Institute for the Development of
Emotional Life Skills, 1980.

Hall, M. C. The Re'sponsive Parent Program. Lawrence,
Kansas: H. & H. Enterprises, 1978.

I

.\
I
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Health Promotion Directorate. Guidebook Oli 'Parent -Educa
tion, Research'ln saskatchewan. saskatchewan,
1979.

Honig, A. S•. 'Parent 'Involvement 'in "Early 'Childhood Educa
. tion. Washington, D.C.: National Association for

'tJi"e""Education of Young Children, 1975.

InStit~=~e~~h~:~lYp~~~~,E~~~~;iO~~st~~~~~i~!~~milY Home
Education, 1974.

Karnes, M. B.; Zehrbach, N. K.; Teska, J. A. "A New
Professional Role in Early Childhood Education."
"Interchange 2 (1971) :89-105.

Kohl, H. Growing With -Your Child. Boston: Little Brown,
1978.

t Research Pro ram: A
and Earl C lldhood

Washington, D.C.:
pment, Department of

Health Education and Welfare, 1974.

Lane, M. B. "Educating for Parenting. Washington, D.C.:
National Association for the Education of Young
Children, 1975.

Lerman, S. Parent Awareness Training: Positive· parenting
for the 1980s. New York: A. & W., 1980.

Levant, R. F., and Doyle, G. F. "An Evaluation of a
Parent Education Program for Fathers of School-Age
Children." Family Relations 32 (1983) :29-37.

Lichtman, E. Educating Parents About Education: A Review
of Some Issues, Methods, a:nd Sotlrces of Information.
Palo Alto, California: ERIC Document Reproduction
Service, ED 129 710, 1974.

Lloyd, H. M. "New York City. prpgram for Developing the
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CONCLUSION

The research conducted in the proceSs of developing

Options: A Program for- Ill-Servicing P'arents of Pre

Kindergarten Children pointed to the need for expanding the

range of programs to inform, support, educate, and involve

parents in Newfoundland and LabradoI. Unless teachers,

schools, school boards, and other agencies in the community

become cOJlIIr.itted ::'0 the idea of expanding such services

and programs, the opportunities £or children in the province

"to achieve their fulln.t development both as individuals

and as members of society" (Crocker and Riggs 1979:25) wil~

be severely limited. Widmer presents an appropriate

closing comment:

Only when our communi ty reflects enlightenei. concern
and care for all children, based on an understanding of
their special childhood needs and the critical impor
tance of quality environment, will our tiltles have begun
to earn the title "The Century of the Child." (widmer
1975:Cover) .
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OUTL:INE OF IN-SERVICE PROGRAM

Introduction

This section of tho;:! handbook contains a description

of the procedures to be followed in preparing for and

implementing the orientation in-service for parents of

pre-kindergarten children. It outlines in detail the

content and format of the workshop. An evaluation form

and sample Parent Orientation Handbook have also been

included. The orientation in-service is entitled "Getting

Ready: That's What Kindergarten Is All About." Teachers

are reminded that this is a sllmple in-service and as such

may be changed or adapted to suit the particular needs of

individual teachers. Additionally, the program serves as

a model upon ....hich other in-service sessions rna:i be based.

Pl.anning the In-Service

This is an important phase in providing in-service

education for parents. Goals and objectives must be

decided upon, content and "format of presentation selected,

and so on. In accomplishing this task, teachers are

referred to the program planning sheet contained in

Appendix J.2. This form is provi-:1ed to facilitate planning.

A sample completed form regarding the orientation in

service is also included..A planning sheet should be

completed for all direct or indirect in-service programming

that teachers may provide.
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In the initial stages of planning th'!re a.re a number

of things to be concerned about: (1) making parents

aware of the program: (2) ensuring attendance, and (3) the

availability of resources.

Once decisions have been made about timing, content,

and format, teachers must take extensive" measures to

ensure the attendance of all parents. A number of options

are open to teachers. The following procedure i,a

suggested.

Send a letter of invitation to parent~ containing

information pertinent to the in-service (Appendix J.3)

about two weeks before the session is to be held. During

that same interval of time, utilize the public media

(e.g., radio, local newspapers) to advertise the in

service program. A week before the session, telephone

each parent to confirm attendance. Send a copy of the

program agenda (Appendix J.4) to each p'irent. Additional

options include making horne visits to explain the program,

putting notices on community bulletin boards, having

announcements made at church services.

A second concern is facilitating attendance at the

in-service program. Teachers may do this by arranging

for older students in the 5c.:.001 to provide childcare

service and by having the regular school bus pick up

parents if they have transportation difficulties. Teachers
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might also have to be .flexible with regard to timing.

that allowances can be .1Ilade for parental work cOlllI'QitJDents.

Teachers ~ght also offer an incentive for attending, such

as a door prize of a child' s toy or book.

The availability of resources is a third concern.

Teachers should assemble all resources a week before the

session; however, teachers may need to order print materials,

such as pamphlets, much earlier in the year and thus have

them on hand at the time of in-service. Resource people

must also be contacted and their attendance confirmed.

Implementing the In-Service

Once all preliminary planning is completed, the

1n-:service can be i..mplemented.

A day before the presentation of the in-service,

teachers should doublecheck to see that all resources are

available. The kindergarten room should be arranged and

appropriate displays set up {e. g., display of educational

toys, display of current curriculum materials, display of

children's books and magazines, displays of children's

work.

On the day of in-service, teachers should greet each

parent informally before the start of the program. This is

done to break the ice and put parents at ease so they can

more fully enjoy and prf)fit" from the in-service.

·.,;'1·.
i

.•'"'1.<..'..

• ' p

\
!
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The Program

Prior to the beginning of the program, circulate

again a copy of the agenda (Appendix J.4). Ask parents

to be seated, and begin the workshop.

Introduction/Welcome

Parents are welcomed to the workshop. Individuals

participating in the workshop are introduced. An overview

;)f the day's activities is given.

Presentation

The local Public Health Nurse does a presentation,

stressing the importance of:

(1) naving each child participate::in the preschool
medical

(2) Having regular immunizations

(3) HAVing regular vision. hearing, and dental checkups

(4) providing adequate nutrition

(5) Ensuring adequate rest and relaxation

Literature is also distributed following the

presentation, and parents are encouraged to voice concerns.

As adequate nutrition and good general health are

extremely iroportant to a child's performance in school,

this session serves to stress th.e point.

Simulation Activity

Th.e sill1Ulation activity is called ~What's It Like to

Be in Kindergarten?" and it serves to heighten parents'

I

\



744

awareness of the need for their involvement in their child' 5

education.

This session includes simulation activities in which

parents can participate and realistically project them

selves into the role of a kindergarten child. The basic

aim of this session of the workshop i=: ..0 highlight the

importance of varied experiences at home as an excellent

preparation for kindergarten.

Activity One

This activity centers around the child's recognition

of his/her name and its use in a Helper's Chart.

Prior to the beginning of the workshop, all parents I

names are coded, using a modified alphabet code (Appendix

J.5) and then printed on index cards. On the back of the

caro;1, their name is printed in regular alphabetic writing.

The names are then placed on the floor and covered. Parents

are then told they are going to playa game. They must

find their name, and by referring to the Helper's Chart

see what job they will be doing to help the teacher that

particular day.

Once the names are uncovered, all parent.s begin

experiencing difficulty in reading this "unfamiliar" code

and may in some instances become very frustrated.

At this point, the teacher tells the parents to flip

their cards over, and they will find their names written

in the regular symbols. Once paren.ts:" can decipher the code
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:tJiey .wi'll be;·able to easily identifY the task they have

been 91.en as teacher' 8 helper.

Through this actual kindergarten activity, parents

readily see the need for some exposure to letter and print.

not that children need to know all their tetten before

coming to school but that they have at least been exposed

to them, so that the symbols are not totally unfamiliar.

Activity Two

Activity Two revolves around the familiar "Show and

Tell" ritual.

Prior to the workshop, the teacher gathers four to

five objects, such as a plastic soldier. a toy boat, a

t.~ddy bear, and the like, and places them in a covered

box.

During the session, individual parents are asked to

come to the front of the room, select one of the objects,

and tell the group about it.

Many parents may find this activity quite difficult.

They may experience feelings of embarrassment and shyness.

They may not be able to think of much to say about each

item. The teacher should point out that it is an equally

dlfficu1t task for a five-year-old child to get up in

front of a group and to verbalize his/her thoughts about a

particular thing when ther~ has never been any practice

related to doing such a thing.

The idea of talking to children and helping them to
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expand and increase their awareness of theu surroundings

should De discussed, as well as the idea of practicing

the comrounica tion of their thoughts and impressions.

The teacher should suggest playing the game at home

with their children an.d should encourage parents to have

children look at various aspects of things, such as size.

shape. color. texture, use, etc.

Through. this kindergarten activi ty, parents can see

the importance of oral language development in the home and

how it could help a child at school.

Activity T~ree

This activity centers around the introduction of an

initial. sight vocabulary of four color words.

Prior to the workshop, charts and worksheets should

be prepared, using a modified alphabet code (Appendix

J.5) •

Parents should be given accelerated instruction in

the recognition of the color words. They should, however,

be cautioned that the accelerated method of teaching used

with them is not the procedure used in a true kindergarten

setting. Nany of the activities are similar, but much

more time is used to develop the concepts.

Following instruction, a worksheet should be

distributed and completed by the parents. Each parent

should be given a star for his/her effort.
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Parents .may experience dif.ficllity completing the

task.:·and they become :more aware of the .i:mportance of

preschool experiences with color and print.

Activity Four

Although it is difficult to siJOulate psychomotor

activity since adults have fully developed skills, a

number of activities can point out the difficulties some

students may have because of lack of experience at home.

Have parents attempt the following, using the hand

least preferred li.8; •• :l.f the person were right-handed

he/she would use the left hand throughout the activities).

Thus, the activities are:

Cutting with scissors
Throwing a ball at a target
Buttoning a shirt
printing their name

Discussion on Simulation Activities

During discussion parents should be encouraged to

express how they felt when trying to accomplish various

activities. They should be encouraged to project them

selves into the probable thoughts and feelings of a four-

year-old.

Nutritien Break

During nutrition break parents should be encouraged

to circulate around the room and view the various displays

which have been set up while they sample nutritious snacks
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(e.g., fruit plates, vegetables and dips, various juices).

This short session serves a two-fold purpose: (11 oppor

tunity to review displays and ask the teacher about them:

and (2) reinforcement of the need £or concern about good

nutrition.

Tour of the School

Once parents have finished their snack and ha'.:e

viewed d; ::;plays, take them on a tour of the school. Intro

duce parents to all members of the staff. [Jave aome

members of the staff quickly outline their function

(e. g., music teacher, guidance counselor). This part of

the session provides parents with an opportuni ty to

familiarize themselves with the physical layou"t:. of the

school, its personnel, and the type of programs in opera

tion. It also provides a good introduction for the next

session of the in-service.

Overview of the Kindergarten Program

In this session of the workshop, the kindergarten

teacher gives a detailed talk on the various components of

the kindergarten curriculum. Included in the teacher's

presentation are specific examples of the kinds of work the

children participate in, the nature of the learning center

approach., and the importance of play.

For example, part of the presentation might be as

follows.
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Perhaps. the .most important area of the kindergarten
program is getting children ready to read, and" that
is where 'ltIuch tilne in kindergarten is spent. We
can break down reading readiness into several more
specific areas:

(a) vis'~"l discrimination or being able to see like
nese-es and differenc;~B in objects, pictures,
letters, and eventually words. I usually start
with some concrete objects, such as a ball and
two cups. I point out the way in which two
things are the same and one object is different.
Later I might use different shapes or pictures.
7ioal1y we will deal with the differences between
words.

The kindergarten teacher goes on to discuss aud! tory dis-

crimination, oral language development, listening skills,

seeing categories and relationships, alphabet recognition.

and so on. as facets of the reading readiness program.

The kin.dergarten teacher may go on to explain the

concepts taught which relate to traditional subject areas,

such as social studies. math, or science. Actual textbooks

and teaching materials used in instruction should be

shown to parents during the presentation.

The oral presentation should be followed by a short

slide-tape or video presentation, showing children at

"work and play" in learning centers. The kinds 0.£

development being facilitated by the children's activity

should be pointed out.

In this detailed explanation of the program, each

parent sees exactly t and i~ a concrete way, the various

components of the kindergarten program. The teacher should

point out that many of the activities discussed by the
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teacher can be reinforced at home.

opportuni ty for parents to ask questions should be

provided.

Demonstration Session

This section of the workshop is called "How You Can

Help Your Child. II Emphasis is placed on the provision of

a wide and varied background of experience with various

areas of development related to the school program. The

communication of positive values and attitudes by parents

is also stressed. Parents are encouraged to help children

set important habits that will be beneficial in later

learning.

First of all, the teacher gives parents some general

guidelines concerning their participation in their child 's

learning. Parents should be encouraged in the following

ways.

(1) Make learning fun, relaxed, enjoyable, and natural 'by
choosing opportune moments to point out the color
of something or to count objects or engage in some
other learning activity.

(2) Establish a little mental schedule so that each
day they attempt to talk with their children, read
to them, or work with a particular toy.

(3) Attempt to answer children's questions with more
than a mere monosyllable answer. For example, if a
child asks, "What is this?"--narne it, tell what it
is made of, and what it can be used for. A child
might ask a question about a measuring cup. Say it
is a special cup which tells you how much water to
use when you're making cookies. It's made of glass.
Point out how it is different from other cups. You
might even experiment with the cup by having the
child fill it to various levels and then tell the
child what they are (i.e., half full, one-third full,
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and so on). By giving more involved answers to
children's questions, parents can expose their
children to many new words and ideas about a
particular concept. 'I'hese words in- turn become
part of their listening and speaking vocabularies.
In all communications with children, parents should
be encouraged not to use baby talk and to try to
explain things in terms and language a child can
understand.

(4) Communicate a positive attitude to their children
about school, and show their interest in what the
child does at school by questioning him/her about
it and by keeping som~ of the child's work in a
scrapbook, to recognize its importance.

(5) Encourage and praise their children's successes
and overlook their difficulties and failures.
Self-esteem is tremendously important.

(6) Be accepting and patient of each child's
individual rate of learning. Some children learn
more rapidly than others; each child's learning
style is unique.

(7) Provide their children with as many experiences
as possible, for each experience adds new words and
ideas to a child's various vocabularies and his/her
general understanding of the world. Parents should
be encouraged to travel to various places, such as
parks, museums, department stores, cities, etc.,
with their children. They should also read books,
magazines, or comic books and provide a variety of
games and toys to play with, such as blocks, puzzles,
and puppets, etc. The importance of watching
educational TV should also be stressed.

(8) Be sure that their children eat a healthy diet
which includes fruits, vegetables, meat, milk, and
other nutritious foods.

(9) Make sure their children have regular medical,
vision, and dental checkups.

(10) See that their children receive adequate rest and
exercise.

(11) Continue to help their children throughout their
school career and to be as interested and as
supportive as they are when their children are in
kindergarten.
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Once the general introduction to this session has

been completed, the pract,ical ayeas of alphabet rec~gnition/

production, reading readiness, experiences with numbers,

colors, and shapes should be discussed.

During this part of the demonstration session,

practical suggestions should be made and concrete examples

should be shown to parents of the kinds of activities which

may be Wldertaken at home with their children.

Thus, a sample of the kinds of things which are

suggested is as follows~

Activi:ties for experiencing the alphabet

(ll Teach the ABC song and point to specific letters
as it is sung.

(2) Buy magnetic letters or blocks with letters on
them. Say the letter and place it on something in
the house that begins with that particular letter.

(3) Make letters from clay. play dough, popsicle
sticks, or strips of paper. Make a scrapbook to
keep these letters in. Cut additiona~ letters frOID
magazines to paste on the appropriate pages.

(4) Have the child form letters in the snow, in sand,
or other material.

(5) Buy ABC books and read them frequently to your
children.

(6) Play the game -I Spy" with your children. having
them guess items by saying the letter they begin
with and then describing the object.

(7) Help your child to make his/her own alphabet book.
Staple a number of" pages together. Place a letter
on each page, and have the child draw a picture
of something that begins with the letter. Print
the word below the drawing. Reread these books
frequently. Sirililar books can be made to expose
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children to colors, shapes., or numbers.

tBI Point out let-ters to children in their everyday
environment. Say the letters that :make up STOP!
on a stop sign. Note the lette1:'s in a sign on a
store frequently visited, such. as WOOLCO.

(9) Make up games and puzzles for your child to use.

(10) Buy commercial alphabet puzzles and games for your
child to use.

(II) Help your child to learn to print the letters of his
or her name.

(12) Have your child watch Sesame Street or other educa
tional TV programs which deal with readiness
concepts.

Things to do to experience reading

(1) Form a habit of reading to your child each night if
at all possible. Start with five'll1inutes, and then
jUdge how long you think is an appropriate length
of time for your child. You might use books contain
ing nursery rhymes, fairy tales, Bible stories,
animal stories, pictures, and concepts such as
up-down, in-out, YOWlg-old, loud-soft. ABC, color,
and number books are also important. COmmercial
series such as Walt Disney, Dr. Seuss, Golden
Books, etc, are also good. If books are not readily
available in your particular town, try borrowing
from a nearby library.

(2) Ask your child questions about what you read to
them, for example:

- Why did certain things happen?

- If they liked the story, and Why they did?

- Did certain people in the stories do the right
things?

- I f your child was there, would they have done the
same thing or something different?

- Have your child retell (read) the story in his/her
own words by using the pictures and what he/she
can remember about the story.

- Stop at points in the story and ask your child to
guess what will happen next.
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- Ask· your child if the story is real or rnake
belieYe?

(3) Give your child books as gi.fts (birthdays, Christ
mas, and other holidays' or as special treats).
Make a book something important and fan to have.

(4) Let your child see you reading, and show him/her
by your eXaJllple that reading is an ll'nportant act.

(5) Make your child aware of words; for example:

When passing signs such as CO-OP, IRVING, or
MCDONALD'S, tell your child what they say and later
check and retell what the words are if they have
been forgotten ..You itIight also do this with labels
on different things. such as Corn Flakes, Special
K, tomato soup, and so on. Make a scrapbook of
Labels that your child can read.

(6) You might make children aware of words by labelling
things around the house, such as their favorite
toy, a door, window, table, bed·, etc. Fram time to
time take several labels of£ the objects, and
see if your child can replace thero.

(7) "au ca'n also make a child' s own picture dictionary
oy printing words for him/l;1er and having the child
draw a picture of the word. Words can be paired
with pictures cut from catalogues or magazines as
well.

(8) Make a child I s own storybook to read. Have them
draw an experience which they have had or a picture
of some person or thing that is important to them.
Then copy a story which they dictate to you beneath
their drawing.

Make It/Take It Session

This session of the in-service provides parents with

an opportunity to make some kind of learning garne or

educational toy from found materials (e.g., shape matching

game, a puppet). Once parents have completed this task,

they should demonstrate the usefulness of what they have
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made and point out two or three possibilities for its

Conclusion 0.£ the rn-S~rvrce

When all sessions have been completed, parents should

be provided with an opportunity to share their ilDpressions

of the day's activities. In this regard, parents should

also be given an evaluation form to complete (.Appendix J.1l

80 that more detailed feedback can be included. Before

parents leave, they should receive a Ittake-home kit" of

resources, which might include pamphlets (e.g .• Those First

School Days and Ready for School), a calendar of activities,

a parent orientation handbook. Such resources Barye to

reinforce and extend the content of the in-service session.

A Parent Assessment Form (Appendix J .8) should also

be distributed at this point. in the session, and continued

;'nvolvement on the part of parents should be stressed. The

in-service might conclude with the election of a parent

advisory group.

Following the analysis of the needs expressed by

parents, further programming should be planned.
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PROGRAM PLANNING SHEET



Audience:

Type of
Progarn:

Goals and
Objectives:

Content.:

Pormat.:

Resources:

Evaluat.ion and
Pollow-Up:
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Sample

Progr"am Planning Sheet
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Type of
Program:

Goals and
Objectives:

Content:
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Comple'ted Sample Form

Program Planning Sheet

All parents of children who will be
entering kindergarten in september.

Orientation In Service

1. To provide a forum for parents and
teachers to interact and establish
rapport

2. To increase parental awareness of
their role in fostering children's
growth and development

3. To .make parents aware of the
kindergarten program goals, objec
tives, and content.

4. To provide a means by which parents
can indicate their needs for
addi tional knowledge and pro
gramming

1. Demonstrating the importance of
appropriate pre-kindergarten experi
ences

2. Simulating the kindergarten child's
experience upon initial school entry

3. Explaining the kindergarten program,
school routine, procedures, and
regulations

4. Making parents aware of the impor
tance of their support and encourage
ment

5. Providing practical, workable
strategies Which parents can imple p

ment to foster their child's
development of readiness skills



Fo.rmat:

Resources:

Evaluation and
Follo....-Up:

'5'
A workshop .£oJ::mat using a variety of
techniques le.g., siJDulation activities,
role-playing, discussion, lecture. video
tape, and print resources)

Props
Videocassette and player
Displays
Pamphlets. handbook
Resource people (e.g •• school nurse)
Worksheet, art. and craft materials

1. Adminster evaluation £Ol:11l

2. Distribute parent assessment Ionn and
plan further programming based on
expressed need
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INVITATION TO PARENTS



School

'lbis year our Parents' Workshop for
parents of in-coming kindergarten children

~~~~~n~e;: ;~o,;;o-;.:c.m;;-.---"ao;;;",';-;;p;;;.re"n;;';;-.-;.re;;;-"'
cordially invited to attend .•. please
do if at all possible.

The workshop will give you an overview of
what's involved in the kindergarten program. and it will pro
vide you with practical ways to help your child at home.

'lou will be called next week to confirm your attendance.
Please bring an old catalogue and/or magazines and glue
with you if you have thelll available.

See you on the ,

Kindergarten Teacher

For further information
call:
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PROGRAM AGENDA



Welcome to our
Parent orientation
Xn-Service. The
program has been
designed to explain

just what is iovolved
in kindergarten and to

tell you how you might
help your child have a
successful year in kinder
garten. The program is
called "Getting Ready-
'!HAT'S WHAT K.!NDERGARTEN
IS ALL ABOUT." J:t will
consist of presentations

and discussions and, of course. a nutrition break. nil:: PROGRAM
IS AS FOLLOWS:

GE'l"TING READy•••••THAT'S WHAT KINDERGARTEN IS ALL ABOUT!

Introduction and Welcome

Presentation by the School Nurse

Simulation Activities--"What's It Like to Be Five
and in Kindergarten?"

Discussion

Nutriticn Break

Viewing Displays

Tour of the School

Presentation and Videot<.pe on Kindergarten P:rograJII

Demonstration and Make It/Take Xt Session

COnclusion and Evaluation
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PARENT WORKSHEET AND ALPHABET CODe



ALPHABET CODE
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~ CO 'E> ..2:...- \---4

~

J65
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PARENT ORIENTATION HANDBOOK



GETTINQ

READY
~.\' .

Pore"+
O~ien+a+ion

Handbook
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I
- .fun

star-l-ing new things
workiYj
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1&r;;~;;:~;::_....~"Jj

;(5 . '... ..• nU
~ We can easily see frOID the conroents on )

/L-\\ ~;~!n~;~;i~~1t~;;~:g:;1~~.[,illYI(j .~ it's fun" show us that children see
Kindergarten as a time for learning

and experiencing as well as a time for fun
and play.

In reality, Kinderga.rten is a combination of all
these ideas. It is a tilIle far children to learn and
experience new concepts, new ideas and different social ==
situations. For the first time, they will be formally exposed to
letters, numbers, and colors and be int:z:oduced to subjects such as
reading, social studies, an.;! science. As well, some children will
have their first experiences working with groups of other children
or working on their own. Kinaergarten will also be a time of enjoy
Illent with activities such as dressing-up. acting-out, painting, and
playing with favorite games and toys.

Kindergarten, then, will be a time when children can develop
socially, emotionally, and physically while they are actively engaged
in leaming through play and activities.

Of utmost iltlportance at· this special time in the life of every
c-l)ild is the sense of success and achievement . . • of doing well.
For it is at this crucial point in a child's school career that
important first impressions and attitudes toward school are formed.

It is hoped that for all children the attitudes they develop are
positive and that school for them is a place of wonder, ex("'itement,
and joy.

Thus, in an attempt to ensure that each child has the best
possible opportunity to develop these positive feelings toward school
and learning, an ori(>ntation program for children and parents has been
developed.

770

I.
I



Kindergarten Teacher

<Z?1
~

.)i:J __~~ ••
;. • • co:rt'osed of two parts. The first part involve

the children coming to Kindergarten for the
first time. These children come to school for

W
a half-day session where they meet their

( teacher and participate in activities similar
to those they will be involved in throughout
the school year. An atmosphere of fun and
enjoyment is created, so that the child leave

school with a very im,portant "positive" first
experience •

The second part of the program involves
parents. A workshop has been designed to info
you about the kinds of things involved in the
Kindergarten program and to elq)lain how you
might help your children have success with the
year's work.

In addition to the in-service, this book
let has been produced to sUJIlll'Iarize and expand

the ideas discussed in the workshop. Hopefully.
it will provide a ready reference of ideas and
information about your child's program and how

you can reinforce what he or she will be involved
in at the Kindergarten level.

Thus, parents join with us, children and
teachers, in "getting ready" aQd in helping to make

your child's year in Kin(lergarten as enjoyable and
rewardinq as possible.



1
;------------------.
GETTING READ'{- 7he k;ncler'9Q f'l:en

Pr"9rant

'!'he Kindergarten program is basically one which helps students
get ready to do more adlo.:lncedwol;k in such areas as x:eading. math,
social studies, and science. It is, in other loIords, the founda
tion 'Upon which a successful school career is built.

KINDERGARTEN
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THE Illb-WA;QR I EN
WHAT'S INVOLVED? M1
JlEAI)IllG_SS \

- Visual Discrimination (J t)
C1Lildren learn to see likes and differ-

::::.:.1n .ha..s, objact., latter.,M6ZJ
- Auditory Discrimination

O!.ildren learn to recognize sounds
which are alike or different. Such

thin•• a. rhyming word. Md nbeginning sounds are covered here.

- Oral Language Development
Cll1dren learn to express ideas orally
through Show and Tell, act.ing-out,
discussing, and saying nursery
rhymes, etc.

- I.an9Uilge Experiences
Otildren leiUn to tell stories which
are printed by the teacher on a
chart. Tbe stories are usually about
some Sllperience the class or an individual has had.

- Story Time
Children learn to listen to stories %ead by the teacher. An espe
cially important ~t o£ this section of the p%Og'rmD is questioning.
Students are taught to think abcut and understand what they hear
tJ~ruu9i1 questions which the teacher ask~.

- WOrd Recognition
O1ildren learn to recognize certain lrlord£ on sight through. the
use of word charts, experience stories, games, and other activities.

- Concept DevelopllEnt
Children learn categories (toys, food, ani..malsl, opposites (up-dOWIl,
in-out, over-Wlder, left-right), and relationships (a hand is to
a man what a paw is to a dog) •

- Alphabet Recoqnition and Production
Children learn to recognize by name the letters ot the alphabet and
learn to print tileIII. ntis includes both upper- and lower-case
letters.
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- Tracing and Printing
Childr1!n learn hov to .make different kinds of lines (straight,
curved, slanted, etc.) and later foXlll letters from these various
lines.

MA'l'H READINESS

- Shape Recognition
Children leaxn to recognize the shape of a square, triangle, circle,
and rectangle and the names of these figures.

- Counting
Children learn to count rotely and to recognize the nUJtbers from ze:w
to ten.

- Math concepts
Children learn the di£ference between few and .many, what one IIXlre
means, and classification according to size, shape, and color.

O'IliER READINESS SKILIS

- Social Development
Children learn to get along with others.
They learn to share.
They learn to follow rules.
They learn to adjust to a routine.
'1'hey learn to develop good work hahits.
'Ihey learn to work alone or with a group.
'Itley learn to listen to others.
They learn to be polite and .mannerly.
They learn to respect authority.

- Physical Development
Children develop hand muscles through cutting,
traciny, coloring, painting, pasting, using
clay, printing, etc., and develop other body
muscles and coordination through Physical
Education.

- Music/Art

~~:d~~~~~;~y:mco::,s:~sp~~~~:hX::Z-" "'\.,,......~'"
band instruments. They learn to use different
kinds of lnedia such as crayons, pencils, paints, glue, fabrics, etc.,
to create pictures, murals, etc.
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HOW do we learn
in KINDERGARTEN?

THE KINDERGARTEN CLASSRCX>M IS STRUCTURED IN SUO!
A WAY AS 1'0 PROVIDE FOR A WIDE RANGE OF ExPERIENCES.
MANY CENTERS ARE SET uP 'l'O ENOOURAGE PLAY AND THUS TO
FACILITATE DIFFERENT ASPECTS OF CIlLO DEVELOPMENT.
THESE INCLUDE,

HOUSEKEEPING CENTER.
SAND/WATER CENTER.
BLOCK CENl'ER.
QUIET CENTER.
SCIENCE CENTER.
ART CENTER.

MATERIALS AND RESOURCES !'.;"!PKlPRIATE TO THE
ACTIVITIES ARE PROVIDED .IN EACH AREA. CHILDREN
ARE PERMl'I"l'ED TO SELECT 'I1lE TYPES OF ACTIVITIES
'!HEY WISH 'l'O BECOME INVOLVED IN. ADDITIONALLY.
WE SEE FILMS, 00 ON FIELD TRIPS, AND HAVE LOTS
OF VISITORS.
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~Io
what material do .
~ we cover?

( , ,-.. L·NG\lACB ARTS

~
all the activities of

(
I Reading RI!Iadlness such as- l visual discrimination.

~~
.wlito", dl.crimin.tio••
language experience.
story time, etc. Some1 resources which are used
include:

I w,1'l9\lage Development leit A " B
published by Ginn and company

It consists of a set of charts
which expose children to nursery

rhvmes and fai.ry tales, as well as
themes such as the zoo, the super-

ma.rket, the circus, the forest. pets, etc. The charts are used
basically for the development of oral language and colIIPrehension.

Lan'1U!ge DevelopJ;!!lnt Reading (LDRI
Published by Nelson OClapeny

'n\ls proqrarll consists of three booklets: H.icltory Hollow Friends,
Hickory Hollow ABC, and Hickory Hollow-I CAN READ. Accompanying the
proop:~ are pictures to discuss. puppets to play with, and records to
listen to. The prograII e~ses children to thUle. centering on:
colors, city-town, picnics, birthdays, vehicles, signs. nQlses, the
zoo, homes and how they're built, the post office, the bank, the
supermarket, playing in different places. the airport, under the sea,
and games.

A basic vocabulary consisting- of approximately twenty-five words is
introduced. Other reading skills, such as visual. discrira.indtlon,
auditory discrimination, rhyme, following directions, understanding
sequence, letter and wora recognition, retelling stories, describing
pictures, and story comprehension, are reinforced by this part of the
LDR program.
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Wl'lliEMi\TICS

A textbook called Investigating School Mathematics, published by
Addison-Wesley COlllpany, is used for this part of the proqram. It
consists of a workbook which teaches the following concepts.

Size
Position
Classifying

Geometric Shapes

- big and small, tail and short, etc.
- high-low, over-under, etc.
- sorting things which are the same into

groups on the basis of color. size, and
shape, etc.

- circle, triangle, square, and rectangle

Matching nUJDbers to sets of objects
counting and fono.i.ng nlllllbe..rs from one to ten
Introduction of the concept of addition and subtraction

SCIENCE

1\ textbook called STEM Science, published by Addison-Wesley company,
is used. in this part of the program. 'l'he program covers four basic
units: space, time, energy, and .matter. Each unit is taught through
the use of opposite concepts, such as living and non-living things,
hot-cold, young-old, hard-soft, etc. The idea of rreasurement is also
introduced in the form of height, weight, and length. In this pro
gram, children are taught to wonder, question, pose problems, and
solve them. Essentially, the program develops a positive attitude
toward science.

SOCIl'IL STUDIES

Social Studies includes instruction
in religion, health, social awareness, and
family life. Part of this program is the

,.-- '~ DOSO (Developing of Understanding of Self
/' and Others) Kit. Through the use of a

\

character called DUSO, the dolphin, various
thelDes are explored, such as: sharing,
helping others, being nice to friends,

, under-standing why we do thin9s, etc.
~ Health covers nutrition, growth, body

cleanliness, posture, safety, and dental
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~
care. _ Social awareness and faJDily life dealsrt\ with qualities of sharinq. honesty, tzuth. loyalty,

~
self-diSciPline,thxough the examination of themes
such IU. ME,Im BODY. FAMILY, NEIGl.BORHOODS, and
BASIC NEEDS.

~ PHYSICAL EDUCATION

~
f:Th:"e;;1p-:,hY,='i::C'O"',<Ed="~;;o',:,ti",on=Cux~r=,i",cu,,l,"um~GU=ide=- by Van

Holst is the text for the program in Kindergarten. It
deals with experiences relating to balance, different
types of movement (hopping, skipping, jUlllping, crawling.

)

etc. I. increasing eye-hand coordination through catching
and throwing balls, discrimination be tween left and
right, recognition of shapes, understanding rules of
games. and social concepts, such as taking turns, ahar-

• • lng, losing gracefully, etc. l'
~MD~ro ~

There is no formal ~tbook in either of these two areas.~.
In the area of a:r;t, exposure to all different types of
media is important. Expe:r:iencing art and creating
different things are really the two basic objClctives.

Music is taught through the use of records, fingerplays,
songs, chants, rhymes, and rhythn! band inst:r:uments.

FIlENCH

AID: Yeux des Petits, published by Holt, Rinehart, and Winston, is
the core of the French progr/llQ. Through songs, gr "!S, activities,
and little conversations, topics such as weather, holiilays, basic
greetings, tOyS, families, clothing, parts of the body, anil animals
are explored.

The basic purpose of the F:r:e'lCh program is to
have chililren experience French and develop a
positive attitude toward the language.

Students receive five ten-minute periods of
instruction per six-day cycle.

I
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LET'S GO TO KINOEa:;AATEN • • •
WHAT A DAY 'l1IERE MIGHT LOOK I.IKEJ

10 minutes

15 minutes

40 minutes

30 minutes

20 minutes

30 minutes

r.o--V
o! )

\l (;.~5

Ji
):.~2?

FREE PLAY

OPENING

Includes attendance, helper's chazt,
date and weather chart, prayer,
lOOrn~n9 song. and NEWS TIME or SHOW lIND
TELL.

Includes activities for language and reading zeadiness
development.

Includes readiness activities dealing with recognition
of colors, shapes, letters, or numbers, provided in
learning centers.

REST TIME AND llECESS

Math center and teaching of related concepts.

20 minutes A variety of activities or subject
"areas. S01De activities might in
clude storytime , games, songs,

'. ... dress-up, book corner, puzzles,-.: rJama. or fll1ns. At various tillleS
during the week this section of the K

timetable 1s used for music, art, I~D£R~

"--" :~~~;~a;t~:~::~ion, French, or
CLEAN-UP TIME AND CLOSING

o
But really every day is dliferent

---
- -----------779
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~
~'HOW YOU ... ~

CAN HELP . ~ I .~~
'lou may think that with so.many things _
going on in Kindergarten there is no need .for
youx: child to :receive help at hame, but

~~~:a~O~::n~:e;~~h~:~ill~~lY~\UO
help him/her to be a llIOre confident, bette:r
prepared, and probably mol;e successful student.

IN HELPING YOUR CHILD TRY TO REM&MBER THESE GENERAL POINTSJ

OON"rs Don't tty to do too 1lll1Ch at anyone titre with your child.
Dor>' t tzy to force youx: child to do things when he or she really

doesn't want to or is too tired to do so.
Don't be afraid to give your child lots of gui<1ance and help.

OOs Do Illake learning fun, relaxed, enjoyable, and natural for your
child.

Do try to establish a little schedule with your child so that
at different Lines during the day you chat with your child,
read to your child, t"alk.: about a color or a number. etc.

Do try to answer questions that your child asks you. If he/she
asks you what something is, name it, tell what it is made from
and what it is used for. For e:ItaDlPle, this is a plate, and it
is made of glass. People put th.ings to eat on it. By answer
ing in this way. you expose the child to l'llany new words and
ideas about a particular object or' concept. Also do not talk
to your child in baby talk and always try to explain things to
him/her in terms and language he/she can understand.

DO try to communicate a positive attitude to your child about
hisfher teacher and school in general. Help your child to think.
of school as a fun place. Never use it in a threatening sense
or frighten your chil,j with the idea of being punished by the
teachet'. Child1"en cannot learn effectively if they at'e fearful
and anxious.

DO try to find time to a!>k your child what happened at school.
Look at the work that he/she has brought hOllle. Keep SOllie of
your child's work in a scrapbook or display it in hisfher room.
This will show your chUd how important school work is and how
proud you are.
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DOs Do try to enccnu:age and praise your child's successes at home
and school, but try to overlook difficulties and ~ailures. A
child needs constant reinforcement that he/she can do the tasks
assigned.

Do try to accept your child's individual rate of learning.
Srome child:ten learn mo1.'lI'! rapidly than othersj SOllle take a
longer ti:l'DE!;. Be patient and accepting I

Do provide your child "'ith as many experiences as you can.
Every experience adds new words and ideas to your child's
various vocabularies and 'len~lll understanding of the world.
Travelling to museUlllS, cities, circuses, parks, etc./ reading
books and magazines I using p~~les, games, and toys; sorting
and grouping objects by size, shape, and colon and watching
educational TV--all are very illlpOrtant in this area.

Do make sure that your child eats a healthy diet which includes
fruits, vegetables, meat, milk, and other nutritious .foods.

Do make sure your chil(l has regular medical and
dental checkups.

Do see to it that your child gets plenty o.f rest
and ttXercise.

ABOW ALL DO CONTINUE 'IO HELP YOUR CHILD
THROUGHOUT HIS/HER SCHOOL CAREER, AS
KINDERGARl.'EN IS ONLY THE BEGINNINGJllll

IF YOU ARE ALREADY OOING M1\NY OF THESE 'l1UNGS •••

&
00 KEEP ,:::"IIUl"
On the following pages is a list of some of the
things you might do at home to
help give your child some experi-

ences with areas he/she will be involved in 0
during the Kindergarten pro~ram.
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EXPERIENCING

-i:::"='=:;:'3."S~o..~~
bet ".fore ,ornin. to 'ch~l. but he or ,he '-~
sho~\ld. recognize a few. You can help in this
area bY doing the following_

(a) 'I'eac"h your child the l'.BC song and point to specific letters
as you sing it.

(b) Buy magnetic letters <) r blocks with letters on them and practice
saying the nlllll8S of one OJ;" two of theDI at a tl1lle. Ilave your
child pic!<; out a letter from a small qroup of them.

(e) Make letters out of clay, popsicle sticks, strips of paper, or
have your child shape. the letter w~th hla/her body. Malte O. L,
T, etc .• with the child's fingers, for example.

(d) Print letters on a piece of paper and have your child outline
them by gluing wool on the lines you printed to fann the letter.

(el CUt particular letters out of tlIagazines or the newspaper. Paste
the letters in a scrapbook. Have your child try to make the same
lettel:s with a pencil.

If) Kelp yOUl: child to l:ecognize and pdnt the letters of his/hel:
own name.

(g) Buy and read ABC books to your child.

ih) Kave your child watch Sesama Street and other educational TV
programs. Discuss these with. your child..

(i) Make letters in sand, snow, etc .

.".-11 Ijl Malte alphabet pancakes or eat alphabet macaroni.

~
~ re(~!~~habitof readi" to your child each

night. Start with five minutes, ana then judge
o how long you think is an appropriate length of

time fOl: your child. You might use books oon-

~
taining NURSERY RKYMES, FAIRY TALES, BIBLE
S'1'ORIES, ANIMAL STORIES, ABC BOOKS, COLOR AND
NUMBER BOOKS, PICTURE BOOKS. CONCEPT BOOKS,
which teach things like up-down, in-out, young
010., loua-soft, are also 9000.·
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"',r-~) (hI Ask your child questions about what you read, for
\!o example:

~GJ5L WIly did certain things happen?
<...~ If they liked the story. and why they did?

-- m'\ Did certain people in the story do the right thing?

~
If your child was there. what would he/she hav.a

(I~"~ H':~L~r oh11d =ren the .tory in hi.jher ~"
_ Stop at points in the story ana ask your child to

quess what will happen next.
Ask if the stoxy is real or tnake-believe?
Have your child xead the IItory to you, using the

pictures and what they nmaelllber f7;QIIl the reading
to retell the story.

Ask your child to name the characters in a story
and tell what each dtd.

(e) Give your child books as gifts (birthdays. Chriatmas, etc.) or as
special treats. Make a book something ilnportant and fun to have.
If there are _not many books available .for you to buy, take your
child to the library, use the Lihra.ry BUS, bo=w from II friend,
or help your child to make histher own books about topics such as
animals, colors, shapes, etc.

(d) Make your child aware of words; for example,

When passing signs such as CO-OP, :tRYING, etc., tell your child
what they say anCl later check anCl .retell what the words are.
You might also do this with labels on things such as COm
Flakes. Special K, etc.

You might make children aware of words by labelling things
around the house, such as their favorite toys, a door, window,
table. bed, etc.

You can also make a child's own picture dictionary by printing
worCls for him,fher and allowing them to draw a picture of the
word. WOrds can be paired with pictures cut from a catalogue
or a magazine.

(e) ShCOlorsPle to your child by reaCling yourself.

- Cut pictw:es out of catalogues or JlIagazines of things which are
blue (or different colors). Paste them on a sheet of paper.
Follow up by cutting out things of different colors, such as red,
green, brown, black, etc. Print the word that goes with each
color.

- Give your child a series of objects or things and have him or her
pick out the objects which are the same color.

- When getting your child to dress himself/herself, emphasize color
by saying. "Put on your yellow or green sweater, your black socks,
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- Draw an:! color pictures for your child of things which are usually
the same color; e.g., a yellow banana, a green tJ:ee, an orange
orange, etc.

- Print the color words using their color . • • take a black crayon
and print the word black.

- Buy your child storybooks on color, or borrow theIQ from the library.

- Try to emphasize color with your child as you go for a walk or
travel. Point out a green tree, blue sky, brown house, black dog,
etc.

numbers
- Help your chila aiscol1er numberS' by practis.ing counting to at least

10. You can do this by having hi'm!her count things around them, such
spoons on the table
their eyes
their fin<JE!rs
letters in words
the number of things of a certain color

- !'lhow your child what the numbers look like.

- Sort out groups of things to represent numbers, such as two marbles,
three cars, five crayons, etc.

travel
_. Allow your child to trawl in as IDany.JllOdes of trans.J?Ortation as

possible; cars, trains, planes, boats, etc. This helps to add.ara.ny
new vocabula~s to your child's listening and speaking vocabu-

("\ t:.\.f lades.

~0~ ~ - Take your child to familiar and differ
(!~lent places such as: nature parks,
" .. ••:. farms, fish plants, train stations,0<" .' post o~fices, supermarkets, llIalls,

~
~ ~ otliei' experiences

- Give your child practice draw-
r/ ing, coloring,. cutting, using
{ ~~y, and trac1.ng.

Q .r\"'" - Expose your child to con-

~
C ~ ~pto ouch .. up-do~,

top-bottom, open-closed,o ~ 0 J :~~~~~h:~~~ed, long-

'- 'l 0 \ . D - Get your child ready
for school by explaining

what school is all about. Tell
your child to ask the teacher for help if he/she does not understand
or has so~ problem. 784



GET READY TO BECOME INVOLVED IN THE SCHOOL PROGRAMl

'l"iIERE ARE MANY WAYS 'llfAT YOU. 'l'OO. CAN BEOOME
INVOLVED IN THE EKPERIENCSS WHICH YOUR CHILI)

HAS AT SCHOOL.

JOIN OUR P.T.A. ••• IT MeE~ miCE A MON'm.

BEOJME A TEACHER AID AND HELP GIVE M:lRE

INDIVIDUAL ATTENTION TO STUDENTS.

COME ON OUR FIELD TRIPS AND SUPERVISE.

THINK ABooT :ITI

785
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1. Provide your child with nutritious snacka for recess, or
give him/her fruit, nuts, raisins, juice or a sandwich.

2. Make sure all the things your child brings to school have
labels on them. Check to see each day that your child brings
home what he/she took to school.

3. Provide your child with an old shirt for painting snd a
p4ir of slippers to wear in the classroom.

4. Hske sure that your child has all the necessary materials
to do his/her work at school, such as pencils, glue,
s scrapbook, erasers, exercise books, crayons, etc.
A bookhag of some sort is necessary to store them.

5. Be sure to drop off your child no more than twenty
minutes before class starts and pick your child up
pro-mptly after closing. If he or she trsvels on a
bus, make sure that t hey know where to get off.

6. Do make a point of discussing each day's work with
your child.

7. Get to know your child's teacher. Discuss your child's
program and any problem be or she might be having.
Do ask for suggestions as to how you might help.

8. REHEHaER the school's telephone number is
Do call any timelll!

9. Your child's teacher i5' _
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If you have need for further infOJ:lllation about the school program,

detach this fo:cu and ..·.md it to school. A reply will be made

within. a few days.

I V\OJD~
LIKE

TO KNOW ABOUT...

NAME _
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Sample Evaluation Form

HOW DID YOU FEEL ABOUT THE WORKSHOP?

Please complete the following' {om, as the information will
aid greatly in the planning of next year's program.

1. List some of the things you learned as a result of
atte:- ding the in-service program.

2. What did you like best about the in-service?

3. What did you least like?

4. Do you have a greater understanding of why helping your
child at horne is so important?

5. Can you better appreciate what a child goes through
upon initial school en try?

6. How will this in-service session change your interaction
with your child at home?

7. Do you think tne in-service session was useful?
Explain why or why not.

8. Do you feel such a program should be continued?

9. How CQuid this particular in-service be improved?

(OVER)
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10. Do you think you would participate in additional
in-service?
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Sample Child' Asses'sment' FOlE

Name _

Age

Date _

ORAL LANGUAGE DEVELOPMENT TI::ST

Show the child a picture of some activity involving two or
three people. Have the child talk about the picture.
Record the child' s responses, and analyze them according to
the following checklist.

CIRCLE ONE OR MORE IN EACH CATEGORY BELOW.

.~.

EXPRESSIVENESS 1.
2.

3.

4.
5.

GENERAL MEANING 1.
2.
3.

4.

5.

SENTENCE 1.
STRUCTURE 2.

3.
4.
5.

WORD MEANING 1.

2.
3.
4.
5.

No response without prompting.
One or more remarks, no further

response.
Doe or more remarks, further comment

wi th prompting.
Responds freely, productively.
Three or four sentences, conversa

tional tone.

Enumerates objects, names them.
Describes (qualities or actions).
Interpretation (makes inferences

about feelings and relationships).
Narrative interpretation (events in

sequence) .
Evaluative interpretation (evaluates,

draws conclusions).

Isolated words or gestures.
Simple sentences (subject/verb).
Simple sentences (compound subject) .
Compound/complex sentences.
Sentences with dependent clauses.

unable to point to object or define
word.

Can visually identify but not define.
Defines by stating use.
Defines by describing object.
States generic class.

C.OVE10
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QUALITY OF VOICE
SPEECH

pl.easant loud relaxed
harsh soft tense

ARTICULATION

cl.ear lisping precise
bl.urred infantile defective

RHYTHM

smooth irregular fluent
jerky hesitant blocked

FURTHER
COMMENT
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Sample Parent Assessro.ent" Forro

Please complete the following form in as much detail as
possible, so that additional programming can be planned.
based upon your individual needs and those of your child.

~

1. Have you provided stilllulating experiences at home for
your child (e. g •• reading to hinl/her)?

2. Does your child have access to a wide range of toys,
games, and books?

3. Has your child travelled extensively?

4. Does your child have :medical problems which might cause
difficul ty in learning?

S. Do you foresee any difficulty in your child adjusting
to school? Explain.

6. In what readiness areas does your child show:

(a) competence

(b) a lack of development

7. Is your child excit.ed about coming to school?

(OVER)
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8. HO'l'1 have you prepared your child for that first school
day?

You

9. Would you like to see fut"ther parent education program
ming provided? Explain.

10. Check the type of context you would like such programs
to cover:

making toys== ~~~~itI~~S effectively

dental care
-- safety
-- discipline

how to read to your child
how to provide readiness experiences

-- what's involved in the reading/language arts
-- progarn

learning centers and the~s

-- others (specify):

11. What techniques or approaches would you prefer? (Check
those you prefer.)

guest speakers
-- films, filmstrips
-- videotapes
-- simulations

observation
displays== others (specify):

12. (a) Would you like to become further involved in the
school program?

(OVER)



796

(b) Check the sorts of activities you might like to be
involved in:

parent advisory group
-- parent volunteer

teacher aid
-- fund-raising
-- others (specify):

13. How would you prefer the school communicate with you?
Check those which appl y:

home visits
newsletter
telephone
parent visitation== others (specify):

14. Do you feel there "is a need for more extensive support
services for parents in the community? Indicate which
ones by checking:

play groups
-- toy lending 1 ilirary
-- parent resources center

others (specify):

15. List any particular concerns you have as a parent.

·.. ',~ .
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