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ABSTRACT
The chosen internship setting was the University Counselling Centre,
University of Newf This allowed the intern to
fulfil individual goals of learning and professional growth. It provided many
opportunities for new learning experiences and learning through quality
p i upervisi pecil the allowed the intern to engage

in individual counselling with 53 clients whose concerns were of personal, career
or of a mixed nature. She assisted students in finding academic and career
information during regularly scheduled times spent in the Career Planning Centre.
She participated in training meetings for Career Planning Centre personnel, case
conference weekly meetings, Interpersonal Process Recall training, co-led an
assertiveness training group, other training and a full day workshop. The
culmination of training, activities and experiences during the internship enabled
the intern to further develop her counselling skills, gain new knowledge and feel

competent about related future employment.

the i ip pl itted the intern to develop a
project aimed at assisting other new students in the Masters of Educational
Psychology program. The University Counselling Centre is committed to the
development of research by its staff, and the intern was allocated weekly research

time.
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CHAPTER [
INTRODUCTION
RATIONALE FOR THE INTERNSHIP
The degree completion options available to fulfil the Master of

gy included the ion of either a thesis or an
internship. The internship was chosen because it provided a better opportunity to
develop proficiencies and skills as a counsellor. The internship allowed the intern

to set personal and professional goals, then work toward them over time with

pervisi It also i P to an ive counselling setting from
the school system. The internship included a research or project component,

which allowed a combination of scholarly work and practical experience.

INTERNSHIP SETTING

The internship location was the University Counselling Centre, Memorial
University of Newfoundland. As part of the application process the intern was
interviewed by Dr. E. Church and Dr. E. Davis during the Spring of 1995.
Subsequently, she was then offered the opportunity to become a full-time intern at
the Centre from September to December 1995. The Centre had much to offer,
and it was a favoured internship setting. Some possible beneficial experiences
which an internship at the Counselling Centre might provide are as follows:
- engaging in individual counselling with university students;

- ivil i id and supervision throughout the i

- engaging in group counselling as a co-leader;



- engaging in career counselling and disseminating career information
through working regularly in the Career Planning Centre;

- becoming involved in training offered within the Centre including:
Interpersonal Process Recall training, weekly case conferences, and weekly
Career Planning Centre training;

- taking advantage of any opportunities for learning which became available
through the Centre’s association with other university faculties such as
guest speakers, lectures or relevant workshops;

- relating the experience and knowledge gained to possible future similar
work settings.

The University Counselling Centre services are based upon the philosophy
of

P ting a I and p i for campus services
and meeting the needs of students. Additionally, as an integral part of the
academic community, research training and scholarly activity are core concerns for
faculty members. These objectives are met through the Centre’s seven counselling

faculty, its teaching staff, its faculty associate cross-appointments, the

staff, and pre-dq | interns.
The services provided by the University Counselling Centre include

for academic, career, or personal concerns. Within

academic counselling, courses are offered in test anxiety reduction, time
management, speed reading and writing term papers. Group counselling with
varying focuses is offered periodi each groups may focus




on such issues as surviving sexual abuse, general therapy, and assertiveness

training. Career and ic i ion is di i through the Career

Planning Centre (CPC). The CPC is staffed by trained career information
assistants who serve the needs of MUN students, but also handle inquiries from
the public both city and province wide. The Counselling Centre is also involved
in outreach activities, thereby creating a more visible presence to the wider
university community.

The University Counselling Centre outlines a description of its services in
the Counselling Centre Referral and Community Resources Handbook, (1994).
The services included are learning enhancement programs, career planning centre

information indivi and group ing, and a ials service.

Professional Faculty and Staff

George Hurley, Ph.D. (University of Missouri-Columbia)
Associate Professor and Director

Elizabeth Church, Ph.D. (University of Toronto)
Associate Professor and Training Director

Peter Cornish, M.A. (University of Saskatchewan)
* Assistant Professor and Group Counselling Coordinator

Elaine Davis, Ph.D. (Kansas State University)
Associate Professor and Career Planning Centre Coordinator

Michael Doyle, Ed.D. (University of Toronto)
Assistant Professor, Consultation/Outreach and Independent Practice
Coordinator

John Garland, Ph.D. (Texas Christian University)
Associate Professor and Research Coordinator



B. Mark Schoenberg, Ed.D. (University of Houston)
Professor Emeritus

Lester Marshall, B.Sc. (] ial University of )
Reading Assistant

Ann Athorpe
Predoctoral Intern

Sandy Hoover
Predoctoral Intern

Wayne Yetman
Administrative Assistant

Patricia Tizzard
Secretary

Kathleen Kenny
Receptionist
GOALS FOR INTERNSHIP

The internship provided the intern with the opportunity to fulfil her

primary objective of gaining practical h i and

growth in the helping field. The intern developed goals to assist in meeting her

primary objective.

Goal 1: Become aware of the needs of the university population regarding
personal, social, academic and career domains, and to learn
effective ways of dealing with these needs.

This goal was achieved through engaging in individual counselling with 53

clients, participating in weekly case

and career information to students in the Career Planning Centre two hours



weekly, reading about effective jes related to and ing with

the intern’s supervisor to learn treatment options.

Goal 2: Develop counselling skills through practical experience and from
direct ision of and group

As with the first goal, this goal was achieved through engaging in individual

counselling with 53 clients, receiving supervision for two hours per week, engaging

as a co-leader of an it training group, iving supervision as a co-

leader, and through participating in Interpersonal Process Recall training (IPR).

Activities related to this goal are detailed in Chapter IL

Goal 3: Examine my counselling skills for areas of strengths and
weaknesses, and develop a personal style of counselling.

This goal was achieved through critical self analysis of individual
counselling sessions by reflection and some review of tapes, observing and
recording personal reactions to some sessions, weekly supervision sessions through
joint review of tapes and discussion of clients cases, and participation in [PR
training. Striving to meet this goal has allowed the intern to achieve a better
understanding of the process of change in counselling relationships. She feels

more skilled in the area of rapport and trust building, information gathering,

identification of themes and and i d of gies to

help her clients change. A total of 24 hours were dedicated to IPR training. The
training is focused on

ping and ing basic ing skills through



review of video-taped sessions, di i i and to

pertinent areas of counselling.

Goal 4: Gain through i in case with

other and reading.

This goal was achieved through participating in weekly case conferences

with all counselling staff ing. Each d a case once per
semester and others offered their insight or suggestions. The intern gained much
knowledge through this process, both as the presenter and listener. The intern
attended a full day workshop on Sex, Drugs & HIV. The workshop was an
excellent opportunity for new learning relevant to the helping field. It included a
video series, guest speakers, discussion, small group work, and many take home
resources. The intern took full advantage of the University Counselling Centre
library, which included a wide array of resource books. The intern read
professional resources related to current client counselling areas, books and

readings suggested by other counsellors, and books in her own interest areas.

Appendix A contains an d i of the intern’s

reading.

Goal 5: Become familiar with career counselling methods and practices,
various career tools.

This goal was achieved through specific training in career counselling

methods, weekly one hour Career Planning Centre training meetings, and

gaging in indivi career ing with 35 clients. The training also



included an overview and study of career assessment tools available to use with

clients.

Goal 6: Gain knowledge of various counselling theories and techniques.
This goal was achieved, yet the intern believes learning in this area will

continue. The intern availed of any opportunity to read about counselling

theories and i Theories and techni studied included interactive

therapy, brief therapy, psychoanalytic therapy, process therapy, and cognitive-
behavioral therapy with variants of the same, such as focused therapy, behaviour
therapy, and rational emotive therapy. Many of these therapies were combined in
an approach with a target problem versus a study of theory in isolation. An
example of this was cognitive-behavioral treatment of bulimia. Reading was

accomplished both during the work week and on her own time. The intern

enjoyed and from di i i hes and ical

interventions with other and her supervi Weekly hour case
conferences also allowed the intern to gain knowledge regarding counselling
theories and techniques.

Goal 7: Engage in i itii iated with the Universil

Counselling Centre.
The intern became fully involved in most of the professional activities of
the Centre. The intern sought to become involved in a second group counselling
activity and in training which takes place for pre-doctoral interns. The specific

activities in which the intern icij are d fully




Goal8:  Develop a project which is compatible with the internship
placement.
This goal was achieved by developing a project under the supervision and
guidance of faculty supervisor, Dr. Lee Klas. The Counselling Centre made eight
hours weekly available to the intern to pursue this goal. The project was the

ofa for new trainees king on a Masters’

of Educational Psychology degree. The project is more fully described in Chapter
III of this report.

The internship placement allowed the intern to meet all the goals she
specified at the outset of her placement. The intern believed she received
excellent field and faculty supervision and was assisted in every way possible in
meeting her goals.

SUPERVISION

Th the i i the intern was supervised by both

field and faculty supervisors. Dr. Elaine Davis of the University Counselling

Centre agreed to be the intern’s field supervisor. Dr. Lee Klas of the Faculty of

(E ional P: gy), agreed to be the intern’s faculty supervisor.
A supervision schedule was arranged at the beginning of the internship. This was

followed th: hout the and specifically included:

1 Field supervision consisted of two one-hour meetings per week between the
intern and Dr. Davis. This time gave the intern an opportunity to use
Interpersonal Process Recall, with segments of selected videotaped client



sessions. Client cases were di:

8 problem

theoretical approach and possible interventions, intern evaluation of
progress, and concerns or questions.

Faculty supervisi isted of ions by and duled

meetings between the intern and Dr. Klas. Dr. Klas made time available
whenever the intern wished to meet with him. The focus of supervision
was to assist in the development of the intern’s project. However, the
faculty supervisor was interested in the intern’s counselling progress and
expressed his availability should the intern require it.

There was an initial meeting of both supervisors with the intern to detail
internship goals, time lines and responsibilities. Also, supervisors met with
the intern mid-way through the internship placement to discuss the intern’s
progress.

The field supervisor assisted the intern in arranging activities to meet her
goals. Dr. Davis provided supervision while the intern engaged in the
internship activities.

“The faculty supervisor assisted the intern in the selection, proposal and
development of a project, and the development of the internship report in
preparation for submission.

Both supervisors met with the intern at the end of the internship placement
to discuss overall progress and attainment of goals as set out by the intern.
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CHAPTER II
THE INTERNSHIP: A DESCRIPTION OF ACTIVITIES

The purpose of this chapter is to provide a description of the activities in

which the intern engaged during her i i from September 6 to
December 8, 1995. Table 1 contains a summary of activities with time allocated
to each. This information was summarized from a daily log of activities

maintained by the intern during the placement.

Table 1

Hours Allocated to Internship Activities

Activity No, of Hours
Orientation Activities . . . 16
Individual Counselling . 105
Group Counselling . . .. .20
Career Planning Centre .. .42
Interpersonal Process Recall Training .24
In-service Tmmmg/me Confexemng .13
Workshops . 8

Supervision
Research ..

Orientation Activities

Orientation activities provided the intern the opportunity to meet with the

C ing Centre’s ing and inistrative staff, gain ing of
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policies, procedures and daily operations of the Centre, and become familiar with
the ings and its In i the intern iarized herself

with resources available in the Counselling Centre’s library. She chose to borrow
several books of interest to begin her goal of p i reading. A

the intern spent time in the Career Planning Centre. The career information
assistants were very helpful in educating the intern about the type of services and
assistance offered to students using the CPC. The first several days of the
placement were devoted to orientation activities.

Upon reflection, the intern found individually scheduled meetings with
Centre staff very beneficial. The consultations provided a time to meet and
become acquainted with the staff, gain knowledge about the staff person’s roles
and duties within the Centre, discuss theoretical counselling styles, and be
appraised of suggested reading that might benefit the intern. This process made
the intern feel very welcome at the Centre and subsequently at ease about

approaching colleagues in the future.

Individual Counselling

With the exception of the first three days of orientation activities the intern

was available to indivi counsel ial University students. A total of 53
clients (43 female, 10 male) were seen regarding personal, career or academic
concerns. The presenting concerns of the 43 female clients included 22 for
personal counselling, 19 for career counselling, and 2 clients who had a mixed
focus. Of the ten male clients, two had personal concerns and eight had career



concerns. Clients received counselling from a range of one to eight sessions,
depending on the presenting concerns and their progress in counselling. At the
end of the internship all but two clients had closure on individual counselling
from the intern. Three of these were encouraged to engage in group counselling
during the next semester. The clients who remained in need of services were
transferred to other counsellors within the University Counselling Centre. Table 2
presents a summary of the above client characteristics.

The intern spent a total of 105 hours engaged in individual counselling

during the internship placement.

Table 2
Client Characteristics
lPusnn.lJQnu’ mrmﬁn|wd
Training | _Sessions
Females
o [ 2 [ w [ 2 [ 5 T 1s
Males
o [ 2 [ s [ o [ 1 ] 12
Group Counselling

The intern also became involved in co-leading an assertiveness training
group. The assertiveness training group usually runs for six weeks, with each
meeting lasting two hours per week. Due to a lower than usual number of

participants, the assertiveness training group was conducted for five weekly
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sessions of two hours. As co-leader, the intern took responsibility for delivering
approximately one half of the activities to the group during each meeting.
participants, introducing new concepts, leading the group through exercises,
processing these exercises, engaging in role plays, offering feedback to
particip iewing and delivering assisting and reviewing

participant goals, assisting ici| to gain an ing of
concepts, and working cohesively with the supervisory leader, Dr. Davis.
Additionally, the intern and Dr. Davis met for one hour following each group
meeting. This time was used to reflect upon the areas of strengths and
weaknesses of the preceding meeting. The leaders discussed ways to improve
particular activities and validated the positive aspects of the meeting. The time
was also used to plan for the next meeting, divide the activities, and divide the
participant’s homework which needed to be evaluated.

The intern was quite enthusiastic about co-leading the assertiveness
training group, as it was a particular interest of hers. In preparation, she read two
books on assertiveness training which were recommended by the supervisory

leader. The intern felt i ingly skilled and comp as she wil d the

process of change among the participants. Overall, the intern believed this
training was valuable to her. A total of 20 hours were dedicated to the

assertiveness training group.
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Career Planning Centre

The intern was trained as a career information assistant in order to work in
the career planning centre. Throughout the internship, the intern worked for 2
hours per week in the Centre with another career information assistant.

The Career Planning Centre (CPC) is a drop-in facility where students and
others may browse through educational and career information. Within the CPC
users will find detailed information, through books and vertical files, on many
career fields and occupations. There is information about career planning, job
hunting, resumé writing, interview skills, work and study abroad, and guide books

of study available in Canada, the United States,

and Commonwealth countries. The CPC contains a complete collection of
Canadian university and college calendars.

Acting as a career information assistant allowed the intern to further
develop her career counselling skills. Typical activities included assisting patrons
to find specific career and educational information, finding and interpreting

demi d isseminating i ion and booklets on graduate
examinations, redirecting some patrons to individual career counselling, and being

available to follow through on any request made by a student.
During the semester, the intern participated in weekly Career Planning

Centre staff meetings. These meetings were attended by the faculty directors of

the CPC, career i i i and ing staff and interns. The

meetings were used to discuss difficulties encountered (such as student’s requests
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for specific information, difficult clients), to clarify regulations or information, and
to locate missing materials. The meeting was also used to invite guest speakers
whose information would be of benefit. For instance, a representative from the
Canada Student Loan office came to inform the staff about changes in
requirements for obtaining student aid. Representatives from the School of

Continui ion gave a ion as well. it the
were used to disseminate new educational and career planning information.
Administrative duties were also carried out at the weekly meetings. A total of 42

hours were spent working in the Career Planning Centre.

Supervision
Supervision was conducted by both field and faculty supervisors. The
intern met with her field supervisor, Dr. Elaine Davis, for two one-hour meetings

per week. The supervisi ings included reviewing and di ing sections of

video-taped counselling sessions, discussing clients on the intern’s case load with
respect to progress or difficulties in therapy, and intern questions. The intern

growth in ing skills as a result of this field
supervision. She appreciated the expertise and insight of her supervisor and
worked hard to put suggestions into practice.

Faculty supervision, with Dr. Lee Klas, was conducted through three joint
meetings with the intern and field supervisor. The first of these meetings was
used to become acquainted and to discuss the placement and the intern’s goals
and responsibilities. The final two meetings were evaluation and progress of the
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intern at the mid-point and at the end of the i i The mid-
evaluation found that the intern was making good progress toward her goals;
areas for continued improvement were noted, such as confrontational skills,
analysis of in-session process, and ability to direct clients’ focus. At the end of the
term evaluation meeting, all parties agreed that the intern had successfully met
her outlined goals. She had increased skill levels in counselling and showed a
high degree of professionalism with faculty, staff, interns, and students. The

intern also consulted with her faculty supervi the to

discuss development of her project and compilation of the internship report. See

Appendix B for a copy of the intern’s evaluations.

Interpersonal Process Recall Training
Interpersonal Process Recall (IPR) is an interdisciplinary seminar. The
focus of the seminar is on ping and refining ing skills in a variety of
areas. An integral part of the training includes viewing and discussing video taped
sessions of clients. Participants in IPR training can include graduate students

from helping professions, such as master’s level students from educational
psychology, social work, nursing, and first year family practice residents. The
intern participated in IPR training for eight consecutive weeks, three hours per
week. IPR training was conducted by Dr. Elizabeth Church for seven meetings
and by Dr. George Hurley for one meeting. During training the intern was
exposed to a variety of counselling issues; these included relaxation and stress

reduction training, using IPR to critically examine one’s own counsellor skills,
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learning about work with gay and lesbian clients, and examining therapy models.
A portion of each meeting was reserved for videotape viewing.

The intern found the IPR training to be a valuable method to critically
examine her ing style. The i ions and feedback from the

other participants focused on current skills and skills to be achieved. The intern

leamed by ing video-taped interviews by other partici A total of 24

hours were dedicated to IPR training.

In-Service/Case Conferencing

One-hour weekly in-service meetings took place during the intern’s
placement. The purpose of the meeting was two-fold: first, administrative issues
were raised and discussed by the Director and counselling staff; secondly, a

counsellor presented a client case and received suggestions or feedback from

other The case d was usually parti ing for the

lor. On two ions, i ice p ions were
informational sessions given by cross-appointed faculty from the Faculty of
Medicine and the School of Social Work.
The intern presented a client case on November 17, 1995. The client case

was chosen after with her field supervi The intern received

and ions from the other counsellors. This input
enabled the intern to be a more effective counsellor with the client in future
sessions. Overall, case conferences offered the intern an opportunity to gain

insight into various th

pp identify hyp and
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themes in counselling versus specific behaviours, and examine process in
counselling. The case conferencing was found to be therapeutic by the intern. It
allowed professional support in dealing with difficult client cases. A total of 13

hours were spent in in-service and case conferencing.

‘Workshops
During the internship placement the intern was eager to participate in
training or workshops relevant to counsellor issues. She attended a full day
workshop entitled "Sex, Drugs & HIV", sponsored by the Faculty of Medicine,
Memorial University of The p was multi-faceted, focusing

on sex, drugs, and HIV. Presentation style included panel discussions, guest
speakers, videos and small group work. The workshop proved to be an
information filled day for the intern, and a topic to pursue further. The intern
also applied for a two-day training session in adolescent addictions offered
through Drug Dependency Services. The Fall training session was filled to
capacity; however, she could attend during a Winter offering. A total of eight
hours were spent to attend the workshop.

Reading/Research
The University Counselling Centre places emphasis on scholarly work. To
facilitate this effort, counsellors are allocated eight hours per week for research.

The intern found this time very beneficial. The time was used to concentrate on



completion of her project and internship report and to meet with her facuity
supervisor.

During the placement, the intern was eager to augment her learning
through professional reading. The Counselling Centre library offers a wide array
of counselling resource materials. Other professional reading was suggested by
Centre counsellors or the intern’s supervisor. The intern chose to do much of the

reading outside the internship day. Appendix A consists of an annotated

of the intern’s i reading. A total of 104 hours were spent

doing research and a total of 29 hours reading professional materials.

Maintaining Log and Case Files
The intern maintained a detailed daily log throughout the internship. The
intern used the log to record data, i and jons on i

activities. The variety of activities, with time allocated to each, was also noted in

the log. The log was beneficial, as i ions and

provided another way to process and learn from internship activities. The log
proved to be a very valuable resource when the intern compiled the internship
report.

The University Counselling Centre follows a defined procedure regarding
client files. The intern carried out the procedure, which involved completing
intake reports on each client, maintaining working notes of client sessions, and
completing client summary reports for termination of counselling. As the
internship neared completion, the intern spent a great deal of time completing



summary reports for clients. The intern also maintained an ongoing list of all
clients. A copy of this list was given to the field supervisor weekly. The complete
list was submitted at the end of the internship. As well, all case files were
submitted for review by the field supervisor. A total of 61 hours were spent

maintaining the log and case fil

Conclasion

The intern gained valuable i and personal i and

k led; the 13 week i i The p

descriptions illustrate the depth and variety of activities in which the intern

became involved. The experience gained from these activities assisted the intern

in her i k ! i i ion, counselling skill, and
overall ies. The intern the i ip as a very 1
endeavour.

The internship placement provided the intern with the support and

resources to carry out a project. The ilation of a manual for new

counsellor trainees was a ding learning i It is anticipated the

manual will be ial to i E i P students.
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CHAPTER III
SUMMARY
The intern engaged in a thirteen week internship placement at the
Memorial University Counselling Centre. For the research aspect of the

the intern d an ori i for i

Educational Psychology students.
The internship experience enabled the intern to fulfil individual goals of

learning and i growth. The pl provided many opportunities for
new learning experiences. The intern engaged in individual counselling with 53
clients whose concerns were of personal, career, or of a mixed nature. She
assisted students in finding academic and career information during regularly
scheduled times spent in the Career Planning Centre. She participated in training
meetings for Career Planning Centre p case weekly i

Interpersonal Process Recall training, co-led an assertiveness training group, other
training, and a full day workshop. The culmination of training, activities, and
experiences during the internship enabled the intern to further develop her

skills, gain new and feel comp about related future

employment. She would highly recommend the internship option to other

grads students in E ional P gy
The i ip project was d ped to fulfil the i ip option
qr The intern developed an i P Graduate Student

Orientation Handbook. This was a complex undertaking yet quite rewarding for
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the intern. She received much satisfaction from ing 2 handbook which will

benefit incoming graduate students and hopefully be a resource for the
Educational Psychology program.



CHAPTER IV
INTERNSHIP PROJECT

Introduction
The requirements of the internship option in the graduate Educational
Psychology program state that the intern must complete a research report or
project on some aspect of the area of study of the internship. The intern
investigated several possible areas of study which would be beneficial to her.
With the consultation of the faculty supervisor the intern decided to develop an

handhook - for i . i in the

Psychology program.

Statement of Purpose
The counselling field is an expansive one, providing many different types of
The trainee is faced with learning the basic

tenets of several selected areas i essential. The i Psy 8y

program objectives strive to equip the counsellor trainee with the knowledge and
skills needed to launch their career.

The overall plan and intended outcomes are likely more holistic for the
graduate educators and counsellors already working in the field. These
individuals have the advantage of knowing that the program pieces will integrate

to form a useful, working program.
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For the counsellor trainee, immersion into this wide array of knowledge
and skills could be intimidating and unclear. The trainee is focused upon learning
the new knowledge and skills required by the program. This learning often occurs
in isolated without the ion of a ive program
overview. A focus including a holistic overview would be of more benefit to the

trainee.

The above illuminates an area of need within the Educational Psychology
program. The purpose of this project is to address this need. More precisely the
aim of this project is to develop a handbook for the counsellor trainee. The
handbook is intended to augment and enhance the trainee’s progress in his or her
graduate education.

Specific purposes within the handbook include:

view of all

1) medcxhegndumsmdemuon:mauonmth:pmgzmandmhnhsnc
of the Program.

2) Provide practical information to the graduate student about important
things to know.

3) Provide detailed information about the program subspecialties and their
requirements.

4 Provide the graduate student with suggestions and advice based on the
experiences of previous Educational Psychology students.

5) Provide information on emplayment u'ends of prevmus mduaws. the
ion process and to join.

6) Thehandbookudevelnpedmththemtmoipmwdmg!hzgmduaze
student with information for the duration of their




Rationale .
Handbooks are well known as tools to assist learning. They are widely

used and offer an alternative learning format. Some uses include training in a

specific skill area, guides for internship placements, and guides for supervision of

trainees. D ofa for the i trainee will

serve to augment the program and enhance learning for its users.

Methodology

The intern used a multif: d in ing the

Information was gathered from a thorough literature review, input from previous
and current Educational Psychology students, input from Educational Psychology
professors, ideas from similar ped by other university

hology d across Canada, and other resources from

people whose input enhanced the handbook.

An extensive review of the li very little i

addressing the concerns of graduate students. Stewart (1995) states, in his
development of a three stage model of graduate student development, that
"Despite the importance of graduate students to the academic vitality of a college
or university, very little clinical literature pertaining to the unique issues these
students face has developed” (p.21). Vlisides and Eddy (1993) reviewed several
graduate student orientation models. Mohoney’s research (as cited in Vlisides

and Eddy, 1993) also that studies ining to graduate ion in

general have not been abundant and that research has been lacking. In their
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review of graduate student orientation models, Vlisides and Eddy recognized the
of orientati in allaying student anxiety and in ingratiating
new graduate students.

Some other support in recognizing the unique concerns which face
graduate students comes from Bowman, Bowman, and Delucia (1990). These
authors report on a student to student mentoring program instituted at Purdue
University in the Counselling and Personnel Services section of the School of

Education. The program was established to assist new graduate students in

the stress iated with beginning graduate studies. Graduate studies
begins a period of unavoidable life changes, challenges and transitions. Valdez's
research (as cited in the Bowman, Bowman, and Delucia, 1990) found that eighty-

one percent of

peri a or major crisis during their
first graduate semester. Bowman et al. (1990) acknowledged that the stresses of

new graduate students can be minimized by p i ies, and peer and
social support networks in particular.
Although the literature review did not uncover a vast amount of

information concerning graduate students and their particular concerns, the gap of

in this area the need for more interest in the graduate

student p ion. The of the ori i is one way of

assisting new graduate students in their adjustment to a graduate program. It is
intended to help alleviate the stress and fears of the new graduate student by
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providing them with information about all aspects of the Educational Psychology
program.

The intern also drew upon the experiences of previous and current

ychology students. ion was gathered in an informal
manner such as discussions, casual meetings, and telephone contact; some
valuable suggestions for the handbook were obtained during this process. A
smfommmmmwlmme Educational Psychology

the intern sch individual meetings with those professors who
were available. She outlined her proposed project, then inquired if the professor
could offer any ideas to include in the handbook. Once again, very helpful
suggestions were obtained.
In the pursuit of ping the most i possible,

the intern i i whether other universi i P !

P had ped a similar The nine
are listed below. Six universities which returned the intern’s contact were quite
interested in the project. Several requested that a copy of the finished handbook

be forwarded to them. The University of British Columbia was in the process of

loping such a for the E i Ps but did

not have anything that they could send. The University of Calgary Educational
sychology dep was the only which had already developed a

similar handbook. The copy of their handbook provided the intern with many
ideas about format for the handbook and topics to include. Table 3 below
provides particular details about the universiti and i

furnished by them.



Table 3

Information supplied by various universities

University Number of Information Available
Contacts

University of British Columbia 2 Handbook in progress
i 3 iTabl

University of Alberta 2 Program information
brochure

University of Calgary 1 Educational Psychology
Orientation Handbook

Ontario Institute for Studies in 3 Contact was not established

Education (OISE)

University of Ottawa

Contact was not

University of Western Ontario 1 Handbook for graduate
students in gradate education
information and application
leaflets

McGill University 3 Contact was not established

University of New Brunswick 1 No handbook available

Acadia University

Information on seminar and

practicum in counselling
information leaflet for M.Ed.
students
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ANNOTATED BIBLIOGRAPHY

Alberti, R., & Emmons, M. (1994). Your perfect right: A guide to
assertive living (Rev. 6th ed.). San Luis Obispo, CA: Impact Publishers.

This book teaches what assertive behaviour is and how to achieve it. In
addition to basic assertiveness skills the book describes how you can
become more assertive at home, at work, and in relationships. There are
also chapters to help others deal with the new you and integrating
assertiveness with the rest of your life.

American Psychmmc Asoaanon. (1994).
(4th ed. washmgon. D.C: Author.

‘This is a manual developed for mental health care providers. Included in
themmmlareduecuonsfnrm Disorders which are usually first

in infancy, chil or Also, all other disorders
are described in great detail with diagnostic criteria. It also contains ten
appendices with further information.

Ansbek, TJ. (1993).
bulimia (2nd ed.). New York: New Harbmger Publications.

The focus of this book is to treat the client by dealing with issues in his or
her life through cognitive behavioral therapy. It does not focus on food. It
teaches the client through stress relievers, awareness of how his or her
personality flaws has kept them in this disorder. It gives step by step
instruction and assignments to help the eating disordered client become
free and healthy.

Bauer, B.G., Anderson, W.P., & Hyatt, RA. (1986). Bulimia: Book for
IN: Accelerated Development Inc.

This book extensively covers all aspects of the eating disorder bulimia. It
gives the therapist an understanding of the disorder via the epidemic,
medical aspects, differences in individuals and personality. It then covers
the treatment and therapy issues and recovery.
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Brodsky, S.L. (1991). Testifying in court: Guidelines and maxims for the
expert witness. i DC: i ical Associati

Tmsbookgxmthemnnmmghtmmmownm

Campbell, D.P. (1974). ' 're goi
probably end up somewhere else. Nile, IL: Argus Communications.

‘This little book was excellent. It succi dd: the of
career planning. I would recommend this book to young peuple and I will
use it as a career counselling resource.

Dolan, Y.M. (1991). A i
i i i . New York: W.W. Norton and
Company.

This book is very useful to therapists trying to help their clients resolve
their experiences of sexual abuse. Dolan describes an array of symptoms
arising from abuse. She provides many techniques to work with the client,
utilizing supports, and dealing with nonsupportive contacts. Much of her
book deals with the healing process.

HanmeQ&&mpbeEDP (1935) MamuLhuh:.S!ﬂ&SQ]..

Gt of the strong vocation
blank (4th ¢d.). Palo Alio, CA: Comumngpsychologssm

This is a manual used to describe the SCII and its development. It
discusses reliability and validity of the test and of test components. It
-offers suggestions on interpreting the test results. An excellent resource to
the SCII test.

Lange, AJ, & i, P. (1979). assertive
itive i i IL: Research Press.

This is a very good resource book for conducting an assertiveness training
group. It distinguishes among assertive, non-assertive and aggressive
behaviour. It includes many exercises to teach assertiveness and the
procedures to aid in changing behaviour. There is information on how to
run different types of assertiveness training groups.



Llnehan.MM.(l ).
New York: mGuﬂfmdPl'&

'mshooktsdmdedlmnfmrsemm 'n:emeoryndcunptsof

ity disorder, and goals, basic

and for specific tasks. The book consists of
mmoivuydenﬂndusemlmﬁnmmmthgm I was interested
in this book as a guide to assess a client. I found the book very interesting
and with many ideas.

O’Hanlon Hudson, P., & Hudson O’Hanlon, W. (1991). Rewriting love
stories: Brief martial therapy. New York: W.W. Norton Co.

I really enjoyed this book. Its focus is solution oriented versus

understanding the past. noﬁenmnymchmqusmmwnhmxﬂmsm

relationships. Four factors for good lasting relationships are: skills, ethics,
humour.

commitment, and

Wincze, J.P., & Carey, M.P. (1991). s i r
New York: The Guilford Press.

This book is 2 manual for practiti It itions of sexual

function and d i ions, and the sexual

dysfunctions of men and women are i and

approaches are discussed. It offers valuable knowledge on the topic.

Wolpe, I., & Wolpe, D. (1988). Life without fear: Anxiety and it's cure.
Oakland, CA: New Harbinger Publications.

This book is a useful resource to understand the development, variety, and

treatment of anxiety issues in clients. Through explanation of how

anxiety/fear issues develop, the practitioner can gain insight into how

~treatment is effective. manlhoxsdmmednunnemanﬂnblem the
treatments i

behavior reversal, sexual i intense fear exp and fears
based on wrong beliefs.
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COUNSELOR EVALUATION FORM (Evaluator)
Counselor Robyn Thorne Evaiuator E. Davis
InterviewNo. ______ Clietsfirstname ______________ Datc ___November7.1995

Circle pertinent items by rating 1 (low achicvement) to 7 (high achicvemeant). If not pertinent, circle
N/A.

Relationsti
: sbnwsmm.genmmprdrordiulw

being cool, distant, aloot. 123456@N/A
2. Shows accurate, mp-d:mundmnndmgol

client vs. inaccurate rstanding vs.

misunderstanding. 12345@7 N/A
3. Communicates with openness, self-disclosure

vs. inappropriate self-disclosure vs.

defeasiveness. 123 4 5@ 7 Na
Counselor Verbal /Nonverbal Behaviour
1. Strives toward understanding by reflecting,

clarifying and questioning vs. making quick

judgemeats or lecturing. 12345@7N/A
2. Listens to clients vs. allows clients to ramble

vs. counselor talking too much. 123 4@ 6 7 Na
3.  Supportive and encouraging to client vs.

quick, inappropriate confrontation or denial

of(ulings. 1 2 3 4 5 @ 7 NA
al sl b

vm.hve:balbeh:vmvnmm

verbal bebaviour. 12345@7N/A
Exploring the Problem
L Accurately and quickly responds to important

affect vs. missing affect, or excessively

attending to cognition/content. 1 2 3 4 5§ @ 7 N/A
2. Moves toward concrete description of

preseating problem vs. abstraction, or

unfocussed exploration. 12 3 4 s@ 7 N/A

3.  Achieves a clear, concise understanding of
problem vs. a vague, general statement. i 2 a4 % 5@7 N/A



Problem Solving

st - " "
behaviours vs. diminishing or ignoring them. 1
2. Explores client initiated options for problem-

solving vs. directing client’s possibilities. 1
3.  Develops mutually agreed-upon behavioral

goals with client vs. imposes solution. 1

4. Utilizes appropriate strategies for problem-
solving vs. inappropriate. 1

5.  Implements appropriate strategics for
problem-solving vs. inappropriate. 1

Describe and/or comment below on strategies which were (or could have been)

6.  Counselor has theoretical rational for chosen
strateges vs. lack of awareness or theory for
strategies. 1

Evaluation and Outcome
L Wnsd:eprmdthummsand‘muym
terms of an appropriate and helpful
relationship?

2. Was the outcome of this session satisfactory? 1

Comments: (Includes counselor’s strengths and limitations during the interview.)

Robyn,

2

3

4

5

SRS OROYO)

N/A
N/A
N/A
N/A

N/A

N/A

lb&umuﬂmmﬂamﬂ&nﬂnmmmphdm:m

idgd, .
processes and perhaps even in how and when



COUNSELOR EVALUATION FORM (Evaluator)

Counsclor ____RobwmThome ~ Evalvator__EDavis

Interview No.

Clients first name

Date _December 8,1995

Circle pertinent items by rating 1 (low achicvement) to 7 (high achievement). If not pertinent, circle

N/A.

Relationshi

1

2

Shows warm, genuine regard for client vs.
being cool, distant, aloof.

Shows accurate, empathic understanding of
clieat vs. inaccurate understanding vs.
‘misuaderstanding.
Communicates with openness, self-disclosure

vs. inappropriate self-disclosure vs.
defensiveness.

Counselor Verbal/Nonverbal Behaviour

Strives toward understanding by reflecting,

clarifying and questioning vs. making quick

judgements or lecturing.

L:.s(f.us to clients vs. allows clieats to ramble
counselor talking too much.

Supportive and encouraging to client vs.
quick, inappropriate confrontation or denial
of feelings.
Appropriate noaverbal behaviour congrueat
with verbal bebaviour vs. incongruent non-
verbal behaviour.

-
1. Accurately and quickly responds to important
affect vs. missing affect, or excessively

attending to cognition/content.

Moves toward concrete description of
presenting problem vs. abstraction, or
unfocussed exploration.

Achieves a clear, concise understanding of
problem vs. a vague, general statement.

5

s 0

5@7

5

w

® -

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A

N/A
N/A



Problem Solving
1. Reinforces positive, growth-produciag

bebaviours vs. diminishing or ignoring them. 1 2 3 4 5 6@N/A
2. Explores clicnt initiated options for problem-

Solving vs. directing clieat’s possibilities. 1 2 3 4 s@ 7 NA
3. Develops mutually agreed-upon behavioral

goals with client vs. imposes solution. 12 3 4 5@7 N/A
4. Utilizes appropriate strategies for problem-

solving vs. inappropriate. 12 3 4 5 (671 Na
5. Implements appropriate strategies for

problem-solving vs. inappropriate. 123l5@7N/A
Describe and/or comment below o strategies which were (or could have been) used.
6. Counselor has theoretical rational for chosen

strategies vs. lack of awareness or theory for

strategies. 1 2 3 4 5 @ 7 NA

Evaluation and Outcome

L. Was the process of this session satisfactory in
terms of an appropriate and helpful

relationship? 1 2 3 4 5 6 1 @

2. Was the outcome of this session satisfactory? 1 2 3 4 S5 6 7@

Comments: (Includes counseloes strengths and limitations during the interview.)

Robyn,

In the four weeks since the "mid-term” evaluation, you appear to have maintained and improved
yuuﬂkn&lh&umbem&mmbam(ndnm)mm
PR 4 s inch 2

youxuzwpmnuudnmmndhnnmg your counselling skills.
Elaine Davis
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Welcome
Ce i ‘Welcome to the i program.
‘Well, don't just stand there. Come and meet your new friends.

h Everyone is probably a stranger now, but as you work through your
courses some of these strangers will become your best friends. The same is true of your
professors. They may demand quality work but you can count on them for help when the
going gets rough. This is a good time to plan a group social and it's a great way to meet
everyone. Most new students experience some anxiety about their new commitment
called a Master of Education. You may be wondering what you have gotten yourself into?
‘What's it like to be a master’s student? How difficult will the courses be? If you are
nervous or anxious, don't worry, it's normal and more than likely your fellow students feel
the same way. Just remember that if you did not have what it takes to succeed, you would
probably not have been admitted to the program.

So just what can you expect from the Educational Psychology program? The
purpose of this handbook is to answer that question for you. It is intended as a resource
to help you get a positive start in your program. It provides useful information about the
program, its organization, the people, and activities related to the program. It addresses
the questions and concerns of previous students which will likely be yours too. It hopes to
provide you with an overview of the entire program so that you will gain a perspective of
the wider counselling field. This perspective will help you integrate individual program
components, thereby getting the most from your courses and from your overall degree.
However, the i i ined within this isto be taken as i




and advisory only. Official regulations regarding your program can be found in the

Graduate Handbook and/or The School of Graduate Studies Calendar.

This handbook is but one of several you should be aware of as a graduate student.

It is intended to cover all you will need to know, but almost certainly there are gaps. The

following handbooks are also very valuable to the new Educational Psychology graduate

student. Many of these are published annually. It is recommended that the responsibility
of your program and it's procedures rests with you!

=] The Graduate Handbook: A guide for graduate students and faculty members
(available from The School of Graduate Studies)

a Handbook, Graduate Students, Faculty of Education, May 1994
(available from Graduate Office, Faculty of Education)

a Guidelines for Graduate Studies in the Faculty of Education, Memorial University
of Newfoundland (available from Graduate Office, Faculty of Education)

a Information Pamphlet: Per Semester Information for Graduate Students, Faculty
of Education (available from Graduate Office, Faculty of Education)

a A Lifetime of Learning: A resource book for mature and non-traditional students
(especially applicable to students new to St. John's or back to University after a
long break. Available from Office of Student Affairs and Services)

a Graduate Students Union, Memorial University of Newfoundland Handbook and
Daily Planner/per academic year (available from the Graduate Student Union
Office; Room 2007 Field Hall)

a Graduate Calendar (available from the School of Graduate Studies)



a Abstracts of Theses and Reports (available from Graduate Office, Faculty of

Education)

=
Common Queries

Most new graduate students wonder about the new 9
program which they have started. This section will address
some of these queries. R
1. How will my life change? The graduate program will keep you very busy just
completing the academic and field placement requirements. You will need to make
adjustments in how much time you have available for your spouse, children, and "luxuries”
such as sleeping, television programs or hobbies you pursue. You will find that time
becomes a precious commodity. Ellis (1985) is correct when he says, "It is unfortunate
that time cannot be saved like wood for a stove or food for the winter” (p.45). Suffice it
to say you will be very busy as a graduate student. You may find it helpful to refer to
Ellis' chapter entitled, "Time", in his book, Becoming A Master Student, for ideas on how
to use your time most efficiently. Other authors who have written on the topic include
Lakein (1973), How to Get Control of Your Time and Life, Ellis and Knaus (1977),
Qvercoming Procastination, and Eliot and Breo (1984), Is It Worth Dying For?.
2 ‘'Will the master's program be that different from an undergraduate degree? Most
likely, yes. Expectations will be higher for the quality of work you produce and the
commitment to your program. You will find that classes are longer in duration and



smaller in numbers of students. The typical format will involve a seminar approach

combined with lectures, guest speakers, case conferenci dio-visual,

fieid trips, and a great deal of required reading. Incidently, you may want to polish your
presentation skills, as you will be teaching and presenting to your classmates. Of course,
you will note a big difference in the minimum pass grade. It is no longer 50, but 65
percent.

£ Is there anything you should know about written work? An almost universal

expectation related to written assignments is they will be typewritten and written in APA

style. APA refers to the American P i iation. The iation publishes
an up-to-date manual outlining specific procedures for preparing written documents,

Publication Manual of the American P ical Association, (1994). A benefit of using

this writing style is that you gain experiences for writing your internship, project or folio
report, or your thesis, which follows those same guidelines. See Appendix A for the

for the ion and ination of a graduate thesis and internship,

project, and folio report.



Administrative Structure
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structure of the

Graduate Programs within the School of Graduate Studies. The actual people holding

you require specific names, these would be available at the Office of the Associate Dean of

Graduate programs.



Acronyms (you might run across)
EDPS: Educational Psychology
SGS: School of Graduate Studies
GSU: Graduate Student Union
GO:  Graduate Officer/Head
GA: Graduate Assistantship

TSC: Thompson Student Centre

Admission Accomplished, What's Next?
Introduction
Welcome to the Educational Psychology program
which is often referred to as "Ed. Psych" by it's students. The

Educational Psychology program offers two subspecialities:
School Counselling and School Psychology. The School of Graduate Studies has
conferred a total of 188 Master of | ion degrees in i hology to

students like you since the program's inception in 1970.

All affairs related to the i hology program are d at the
Office for Graduate Programs, Faculty of Education and the Office of the Associate Dean
of Graduate Programs. These offices are located in rooms E2007C-F on the main floor of
the G.A_ Hickman (alias Education) Building. Telephone numbers are located in the

directory of this handbook.



Registration Procedures

All graduate students are registered through the School of Graduate Studies,
whose office is located on the 6th floor of the Alexander Murray Building, room ER6038.
‘The School of Graduate Studies (SGS) publishes The School of Graduate Studies
Calendar and The Graduate Handbook. It is recommended that you obtain these
publications. They include the official i ling student ibilities with
which all students should be familiar, such as degree regulations, registration, payment of
fees, awards, and deadlines.

Upon admission into the program, you will receive a letter of confirmation from
the School of Graduate Studies (see Appendix B). Sometime later, you will receive an
information package to orient you to the program. Although actual registration takes
place through telephone registration, your required courses are selected for you by an
administrative staff specialist. The staff specialist coordinates the course offerings so that
core and prerequisite courses are completed early in your program. In addition to
selecting your required courses, the staff specialist will advise you of elective courses you
need to complete. It is important that you advise the staff specialist which courses you
MKmAtnublndwhqhaymimmdwdolthed;wnjea,inandﬁpwppuﬁ)ﬁo.
This procedure insures that you do not register for a course for which you do not have the
prerequisite. Elective courses can be chosen from the selection of courses being offered in
and is also in an information brochure for each semester, available at Graduate programs,

E2007F.



Telephone registration is provided by the registrar's office. You will
receive a permit to register and a letter confirming your eligibility to
register. In a separate mailing you will receive detailed graduate

p Twoi points regarding registration are:
1 You must register for "Graduate Registration” every semester, regardless if you
are registering for other courses or not.

2 Registration is valid only if academic and financial obligations are met.
Once again, you are advised to refer to official publications for complete registration
details.

Part-Time Students
Part-time students adhere to exactly the same regulations and procedures as full-
time students. An effort is made to give part-time students a selection of courses offered
in evening sections. Part-time students may wish to consult with the administrative staff
specialist when selecting elective courses.

It has been observed by some previous part-time students that during the course of
their program they have felt isolated and disjointed from the program. This stems from
infrequent trips to the University and being physically separated from the full-time
students. To avert this, you are encouraged, to initiate and maintain social contacts, early
in your program. One suggestion is to connect with a full-time or another part-time
student for information and support. More ideas on social support are presented later in

this handbook.



Advising
Initially you will not be assigned to a specific professor to advise you on program
or personal matters. However, the people mentioned below will be able to address certain
concerns.
As you progress in your program and meet the individual professors, you will
undoubtedly find yourself going to them for advice, direction, supervision, and even
ic support. one will become your thesis, internship, project, or

paper folio supervisor. Your concems can be addressed by the people mentioned below.
They are located in the Faculty of Education office (E2007C-F) known as Graduate
Programs, telephone 737-8587/3407.

Secretary:

of Graduate Programs, thesis submission, registration procedures, and other general
program inquiries.

Administrative Staff Specialist IT:

registration, fellowships, and other inquires relating to courses, once you are on the
program.

The other specialist addresses concerns regarding applications, admissions, distance
education courses, and other inquiries relating to program content/requirements once on a

program.



Associate Dean of Graduate Programs
Chair, Graduate Program Committee

=
Financial Assistance
Full time students may qualify for fellowships, although these are
limited. They are valued at $4500 to $6500 per year. They are

awarded on the basis of academic To be
eligible for consideration, an overall minimum average of 75 percent in
undergraduate courses is normally required. The awarding of fellowships is subject to the
of funds. No application is however, you can enquire at the office
of the Associate Dean, Graduate Programs (E2007).
Fellowships normally begin September 1st of the year of registration as a full time

student. Students commencing full time study during the Winter semester will also be
considered for fellowships beginning January 1st of the year of registration as a full-time
student.

Full-time students may also apply to be a graduate assistant (GA) during the Fall

and Winter GA's are for duties These duties are

assigned by academic unit, in your case, the Faculty of Education. Such duties may
include assisting in research, assistant teaching, marking of assignments, or invigilation of
examinations. Application forms can be obtained from the Office of the Associate Dean,



Graduate Programs (E2007). More thorough information can be obtained in The
Graduate Handbook.

Students selecting the thesis option may have access to limited research funds.
This assistance is intended to help with expenses associated with research and thesis
preparation. These expenses may include questionnaire, travel, or resource materials costs
incurred while executing your research. See Appendix C for detailed guidelines.

As mentioned previously, you may receive financial assistance through fellowships
or graduate assistantships. You should become familiar with other fellowships, bursaries
and scholarships outlined in the Graduate Calendar, The Graduate Handbook, and
information about other funding from the School of Graduate Studies. Additionally, some
varied positions are available at Bitters, the Graduate Student Union lounge and
restaurant. Any students from the school setting may be eligible for funds through the

land Teacher's iation. Itis i that you are aware that only full-
time students are eligible for any type of financial award. As a full-time student you are

not permitted to commit to any more than 16 hours per week to employment.

Study Space
Did you ever see a student burrowed away at a carrel
in the library? That could be you in a year or so. For the time

being, you will get tucked away in a room somewhere in the

G.A. Hickman Building (alias Education Building).
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Full-time students will be allocated a room, which they will likely share with two

or three other students, due to space limitations. These rooms are furnished with desks
and chairs. They are available for occupancy at the beginning of each semester. You can

refer to your semester i ion pamphlet ding specific rooms available and inquire

at the Office of the Associate Dean for room allocation.

In addition to study space in the G.A. Hickman Building, some library carrels are
available. A carrel is a room available for research and typing located within the Queen
Elizabeth I Library. You should note that a student is discouraged from having a carrel
and an office because of the short supply of study space. There are only 68 carrels
available for all graduate students, both part-time and full-time. You will need to apply
for a library carrel through the School of Graduate Studies. Detailed information about
the policy, requirements and an application form for a carrel is included in Appendix D.

Mail Box
Have those people you used to call friends mail you a letter. The Educational
Psychology mail box is located in the mail room (E1008). You will notice other mail
boxes; these belong to the other education graduate programs.
== —————————— ]
Computer Facilities
available for their use in room E5006 and 5007.




There are 50 personal computers and two printers. A fee is charged for printing. In
addition to the equipment, there are available a computer consultant, a laboratory
instructor, and laboratory monitors who assist with software problems. Thereisalsoa
faculty co-ordinator for computing facilities.

To gain access to the computer room you must first apply for a computer account
from the office in E5008. Appendix E contains an application form and computer facilities
regulations. After you have an account, you will receive the code to gain access to the
room. Your account is good for the semester and will continue into the next semester;
however, you need to reapply each semester. Stem-net and e-mail accounts are available,
but you must apply for these through personnel in office E-5034, across the hall from the

computer room.

Program Details

‘The Master of Education in Educational Psychology has two

bspecialities: School C ling and School Upon

admission you have declared one of these subspecialities. There is

some overlap between the subspecialities, as they are more
complementary and integrated than discrete. The Department of Education's policy
statement (1992) supports such an integration, noting that depending on the area and
other resources schools have at their disposal, service delivery may be indirect through
consultation or direct to children and parents. However, the distinctions of each are
outlined below.



School Counselling

The school counselling subspeciality is designed for the preparation of counsellors
for educational settings. The focus will be on school guidance literature, including child
and adolescent learning/development, career education, and counselling psychology
(School of Graduate Studies 1995-1996 Calendar).

Generally, the candidate in the School Counselling program will not have a degree
or major in psychology, although they are required to have some psychology background.

For specific admissic i to the ional refer to the
reference entitled Guidelines for Graduate Studies in the Faculty of Education, (1995)
(p. 17). This program aims to prepare you as a counsellor, although some candidates will

program are in ing settings. prospects, upon ion, are
counsellor related. More detailed iptions of roles and ilities and
Guideli
The school iality provides ion in the theory and

practice intended to prepare students for careers in school psychology. The program
from both and education with the of

practitioner skills (School of Graduate Studies 1995-1996 Calendar).
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Candidates enrolled in the School Psychology program will have an undergraduate
major or degree in psychology, or its equivalent. This program is geared to a registered
psy ist track upon jon. Practica within the program are in

P or school settings. The will likely be for a
psychologist at a school board level or at an agency or institutional setting. The
D of! i lication, The School hologist in dland and

Labrador (1992), indicates that "the school psychologist is school board based” (p.6) and
that "the school psychologist has a role clearly different from the Guidance or Student
Support Services Co-ordinator” (p. 7). To gain a better understanding of the full scope of

the school ist's roles and lities you are to read the

D of Ex i ication entitled, The School logist in

and Labrador: Policy, Guidelines And P ional Practice ds (1992).
Program Core

The minimum requirements for all options of both programs are outlined for you
below. You should note that the programs for some candidates may exceed the minimum
Thesis Route: 18 course units and a thesis
Internship/Project/Paper Folio Route: 24 course units and one of internship
report, project report or paper folio.
All candidates in both programs complete course units that form a program core.
Courses within the program core will normally be prerequisites or corequisites to all other
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courses in the program. The core courses outlined in Appendix K are as they appear in
the School of Graduate Studies Calendar. In addition, there are student worksheets
included with each course list. In Appendix F, you will find a complete listing, with in-
depth course descriptions, of graduate i courses available.

Practica

The easy part was taking notes and doing presentations.
Now it is your turn to develop, practice and polish your new found
skills. Do not fret! You will be eased into the new learning via your
practicum course work. Your professors are kind people, they will gradually immerse you
50 you leam little by little. Before you know it those new awkward skills will become old
hat.

The objective of the practicum courses is to synthesize textbook learning and
hands-on experience. It is perfectly normal to feel a period of personal upheaval,

and being The i has also been described as being
“gray and fuzzy". In comparison to regular course work the practicum courses are
exciting and positive experiences. On the other hand they do involve personal risk-taking.
You are cautioned about becoming emotionally invested in your clients or becoming over-
involved thus neglecting your other courses. To prepare for your practicum work you
must become adept at working video taping and recording equipment. Also get used to
watching and critiquing yourself.
heduled by the Administrative Staff’ ialists for full-

courses are

time students. Part-time students should consult the staff specialists for the best time to
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complete these courses. Practicum locations are arranged by the co-ordinating professors;
however, you do have input regarding your placement. A list of settings where practicum
placements have traditionally been available is held by the co-ordinating professors.

‘The practicum courses of both programs are listed below. Detailed course
descriptions of these are in Appendix F.
Both Programs: All Students

a 6702 - Counselling I: Theory and Practicum (2 units)

O 6753 - Practicum in School Psychology (2 units)

Over The Top (degree completion options explained)
Over the top is where you will be once you have completed all
courses and your choice of a thesis, internship, project, or paper
folio. Just think what a great feeling you will get hanging your
framed degree. Do not get the hammer out just yet.
It seems this is where so many students get bogged down. Most
students do eventually finish their last requirement. However, itis

possible to save yourself this grief and aggravation.
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Your first decision is choosing the option that is best for you. To help you with
this decision, information and particulars on the options is given below. It is advisable to
decide early in your program so that you can then prepare for the option throughout your
course and practicum work.

Good sources of valuable i ion are the reports of i ips and theses

completed by previous students. The Centre for Newfoundland Studies in the Queen
Elizabeth II Library is one location of these holdings. These reports are helpful in that you
can get ideas about the types of issues and problems that have been researched. They can
also give potential internship settings and insight of what the internship experience offers.
Singh, Doyle, Evans, and Van De Hulst (1995) offer another resource entitled, Graduate

reviews. This book is a compilation of all titles and authors of master's reports since 1977.
These resources are valuable throughout the completion of your option. Regardless of
which option you choose, you will be required to choose a topic of relevance to research
in some manner. For many students the difficulty arises from not having a topic versus not
being committed to the task. The above resources will provide you with ideas about
‘opiavwwysthethbenmaﬁpdnedmdm Later in the process you can use
the reports' formats to guide your report.

Faculty professors are also useful when trying to decide upon an option or a topic.
Make appointments with professors to learn about their areas of research interest.
Appendix G contains a brief description of the research interests of professors within the
faculty of education. You could possibly do research in a related field. You should be
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aware that professors are not obliged to supervise research or projects. Their function is
to guide and assist you through the process and make appropriate research related
decisions. You will be expected to be a self starter, resourceful and motivated to
complete your research or project. You may already have an area of special interest. If
50, you will need to decide how you want to explore your interest. You will also need to
read related literature, then formulate some possible research questions for study.

Martin (1980, pp. 4-5) alludes to two processes of topic selection that are certain
to result in frustration. These processes are called "dreaming in a vacuum” and the
"expedient" approach. The more detrimental approach of the two is "dreaming in a
vacuum". The student believes a research idea will come from an inspiration. The student
goes to parks, for walks, or to quiet places waiting for the inspiration. The "expedient”
approach is also an inappropriate strategy. In this case the student selects his or her topic
by choosing the subject sample, familiar statistical analysis, or readily available data. With
this in mind they proceed to try to find an idea that fits the situation.

Martin suggests that both of these strategies lead to students with ABD (students
who have completed all their required work but the dissertation).

VTheplpufoliomdwuieaopﬁommdaﬁvdyn:wmsfordmu
completion. To gain insight about these you could read reports on some that have been
completed. Previous students or students currently doing one of these options may be
able to offer additional information to help you make your decision.

To recap, choosing an option to complete your degree requirements can be a
difficult one. Although the decision is difficult, it is important not to procrastinate. You
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should try to decide as early as possible. You should try to decide as early as possible.
You should try to decide as early as possible. This is not a typing error. It is a message.
Do you get the message? A reasonable goal would be by the end of your first summer
term. Future efforts can be towards choosing a topic and supervisor, understanding the
process of your chosen option, and/or selection of possible internship settings. Appendix

A contains the detailed gui ision and ions for ions for

Thesis, Internship, Project and Paper Folio".
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THESIS INTERNSHIP
- Select a topic, meet with potential 1. Leam about possible settings

Faculty supervisors

2. Obtain interviews, select faculty
Select a faculty supervisor supervisor
Develop 2 proposal, obtain ethical 3. Develop goals for setting
approval forms if required

4. Select topic for research or project,
Collect data obtain ethical approval forms if

required

Write Research Report

5. Develop a proposal
Evaluation of Report by External
Examiners 6. Simultaneously begin internship and

research, Mid and Final Internship

Possible revisions to sections of the Progress Evaluation
report

7. Write Internship Report with
Re-evaluation of Report Research Aspect
Thesis Degree conferred 8. of Report by External

. Possible revisions to sections of the

report
Re-evaluation of report

. Internship and Research Successfully

Completed Degree Conferred
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PROJECT
Have a general idea for topic
Learn about possible settings
Select a faculty supervisor
Select a topic for Project
Develop proposal for Project
Obtain ethical approval if required

Carry out needs analysis for
intended project

. Produce the final product of the

project

. Write the Project report

. Evaluation of report by external

examiners

. Possible revisions to sections of the

report.

. Re-evaluation of report

. Project and report successfully

completed: Degree Conferred

PAPER FOLIO
Decide between three papers on
one topic or three papers on three
topics

Meet with potential faculty
supervisors
Select a supervisor or supervisors

Develop a proposal

Integrate original component in
each piece of work

Work in consultation with
supervisor(s) to prepare paper folio
for evaluation

Evaluation of paper folio by
external examiners

Possible revisions to sections of the
report

Re-evaluation of report

Paper Folio successfully completed:
Degree Conferred



Proposal
The word "proposal” can create anxiety for many students. The word itself is not so

bad, but it represents fear of the unknown. Most students did not hear about proposals as
undergraduates, let alone have to develop one! Okay, breathe deep, relax. A proposal is
kind of like a term paper. You segment the work into manageable chunks. Little by little
the proposal will come together. The background work for the proposal becomes part of
your report when the research or project is completed. You will be required to develop a

proposal for any of the completion options. These may vary slightly.

To get started you can do some reading on the subject. Some resource books are

listed below.

1.

Balian, E.S. 91994).

doctoral and master's research. MD: University Press of America.
Behling, J. H. (1979).
DC: University Press of America.

Long, T. I, Convey, J. J., and Chwalek, A. R. (1985). Completing dissertations in
the behavioral sciences and education. A systematic guide for graduate students.
San Francisco: Jossey-Bass Publishers.

Martin, R. (1980). Writing and ling a thesis or di ion in logy and

education. Springfield, IL: Charles C. Thomas.
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Behling, (1979) has specified some of the purposes for writing a proposal (pp-2-3).

He states the proposal:

«  Isadocument used to convince academic bodies that your research/project is worthy
of attention and/or is valuable as it may contribute to a body of knowledge.

«  Isastudy plan which is followed through the course of the research or project.

+  Isadevice to help guide the development of the research process.

«  Gives continuity to the various steps and stages of work and order to the research
effort.

« Helps the researcher focus on the time and energy required and the overall feasibility
of the research.

+  Forces the researcher to think through the steps involved in the process. The writing
will force you to take a direction which shapes the research and the procedures for it.

*  Acts as a guide for the hypothesis testing process.

*  Serves as the basis of the first three chapters of the final research report.
Proposals are like most everything else, in that there are variations among and within

them. Despite the variations there are general commonalities of proposals. An outline of

a prop‘os:l is described below. The Handbook,

(1994) also contains a thesis proposal outline.
Introduction:

«  Introduction to the Problem

*  Purpose of the Study

*  Hypothesis and Research Questions
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+  Definition of Terms (if applicable)
«  Significance of the Study
*  Assumptions and Limitations
Review of Literature:
+  Historical Background
*  Theory Relevant to the Major Research Question
*  Current Literature
Method:
+  Population and Sample
+  Instruments
. Validity and Reliability
+  Design and Data Analysis Procedures
*  Materials, Tasks and Treatment Conditions

*  Procedures

What Exactly Is A....
Thesi
A thesis in its simplest description is a piece of research. As a student you will be
expected to select a topic, then define and develop it into research. Your research on the
topic will contribute something new to the field and the findings usually have some
generalizability. The proposal you develop will be the blueprint guiding your research.
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The thesis option may be an advantage for any students aspiring to doctorate work.
Some PhD programs will require a master's degree with thesis as a prerequisite. Students
pursuing the thesis option may contact the Associate Dean of Graduate programs in
E2007D or the Program Chair to discuss the thesis topic and to secure a thesis supervisor,
or may contact individual professors for ideas and guidance.

Financial assistance is available to some students doing a thesis. These funds assist
with the expenses of research and thesis preparation. Full details are outlined in Appendix
C.

Internship

An internship is as close to the "real” working world as you will get, except you will
not get paid. You will spend twelve weeks working as a full-time counsellor or
psychologist in a setting selected in consultation with your academic supervisor and the
intended setting. You will assume most of the regular duties of the setting under
supervision. The internship provides an excellent opportunity to gain more practical
experience. Regarding internship sites, you are not restricted to the city. There are
options to do your internship elsewhere in the province, country, or at the Harlow Campus
m&w. To investigate the specifics about these alternate sites contact the Associate
Dean of Graduate programs or the Program Chair.

An additional component of the internship is that you will be required to carry out a
small scale piece of research or develop a meaningful project applicable to the setting.
The internship project or research would likely be smaller in scale than a thesis or project,
but of a high quality.
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Project
The project s a recent development as a degree completion option. It is described as
a reflective development of programs, curricula, policies, or other materials that have
practical applications. It usually involves working closely with a setting to develop a
useful document. You will likely have both field and faculty supervisors while developing
your project. Some examples may include: the development and implementation of a

tragic events response team; guidelines for i isord students in our

schools; or guidelines as a response to violence in our schools.
Paper Folio

The paper folio is a recent development for a degree completion option. It consists
of three pieces of work related to the field of Educational Psychology. You must
integrate an original component in each piece of work. Depending on whether you choose
to do three papers on one topic or three papers on three topics, you may have one or more
supervisors. An example of a paper folio might be three papers on Attention Deficit
Hyperactivity Disorder (ADHD).

You are reminded to refer to Appendix A for more complete details on the

guidelines for the thesis, internship, project, and paper folio.
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[————umee e ———— )
Becoming Registered or Certified

As a person you are registered with the Department of Vital
: Statistics, your vehicle and home are registered and your savings
can be registered. Did you really believe you would become a full fledged counsellor or

psychologist and not be registered?
Historically, professionals in your field have not always been registered by a
governing body. However, with progress and istration and

is becoming less of a choice and more of a well accepted procedure.

In istration as a p! gist is available through The
land Board of Examiners in Psychology. This board will grant you licensure as
a P gist for Newfoundland. Certification for school is

available through the Canadian Guidance Counsellor Association (CGCA), which offers
national certification of school counsellors.

Authors of The School Psych ist in and Labrador (1992),

outline in the section entitled, i for School P ists, that you

"will have fulfilled the mandatory standards outlined in an ACT TO PROVIDE FOR

REGISTRATION OF PSYCHOLOGISTS (1985), and to the professional training,

qualifications, and assessment requirements as outlined in this policy statement" (p. 21).
The criteria for eligibility for becoming registered are outlined in Appendix H. It

will provide you with complete details on this topic. You can also contact the Registrar of
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the Newfoundland Board of Examiners for other questions you have which are not
The CGCA offers to its members Canadian Counsellor Certification (CCC). The
purposes for CCC are to establish a national certification process, identify counsellors who

have obtained Canadian Certification, and to maintain a register of certified counsellors.

The CGCA believes that certification promotes i lity and visibility.

It identifies to the public and professional peers those counsellors who have met specific

development of counsellors.
Interestingly, once you have acquired CCC you are required to maintain your
certification every three years. Appendix H contains complete information and

applications forms regarding CCC.
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Employment Opportunities
For Graduates Of A
Master Of Educational Psychology Program

As a student of ling or h you may imes ponder about the

potential ities available upon ion. The i l skill

training received through your programs becomes applicable to settings other than schools
only. Professions such as ministry, law, teaching, administration, publicity, and others
draw upon the skills you will possess.

Klas (1993) has researched the professional career trends of formed Educational

Psychology students. The findings of his work are presented in the tables below.
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TABLR 1
pmmnmmrma!mmm
IN EDUCATIONAL

PERCENTAGE
N Mfﬂn:
TION
CAREER AREA (OUT OF 263) ™ = 263)
L. Quidance apd Counselling (1a-10) mn 65.7%
. K-12 School Sysem ) 7.3
b. Post-secondary System (university, tackaical schools. a9
colleges. i
@ as
“ s
()] (%]
@ (&)
19 1.25
13 6.87
12 4.58
9 1.43
6 2.33
4 1.53
4 1.53
3 1.16-
3 L1
2 <1.0
2 <1.0
2 <10
1 <10
1 <1.0
1 <1.0
4 1.53




TABLE 2
PROFESSIONAL CAREER PATTERNS OF FORMER STUDENTS
OF GRADUATE PROGRAM IN EDUCATIONAL PSYCHOLOGY
FACULTY OF EDUCATION, MUN
(a986-1992)
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PERCENTAGE
oF
N POPULATION
CAREER AREA (OUT OF 65) o = 65)
L. Guidance and Counseiling (la-10) @ 64.6
o K-12 School 5) as (53.9)
b. Post-secondary System (university, technical schools, [0 (<209
=i . »
- i . m (<20
d. Other Community Agencies
e. Social Services ™ 4.6)
f. CEIC @ 3.0
2. Educational Therspist (K-12) 7 10.3
3. Guidance Counssilor/Educarional Therspist Combined [ 92
4. Edvcational Pavehoiogist (K-12) 3 46
S.  University Teaching (in prychology, educationsl
psychology sad reisted aress)
PR— = K2 givensi
Sedings
7. Tescher/Counmilor for Soecial Needs Studeng (K-12) 2 3.0
8. Lawver
o - g =
feesczzen: of Simcion. Provipeial Governoy Semvi : 1 <20
10. Educational Resssrch 1 <20
| 1. Poivws Prcic jn Prchulors sadlor Coanine
12 Mg
13. _Teaching (K-12) 1 <20
14. Bublic Reistiogs (Tadustry)
15. Student 1 <20
16. Military
17 Unable to Desermige 1 <2.0




Future Connections
‘You may not realize it right now, but as you progress
through your program you are gaining a new identity. You
are ing a school {lor or school

Although you will learn much of what you need to know

through your courses, much learning also transpires from your colleagues in the field. The
best way to tap into this knowledge and expertise is to join relevant associations. You can
also become familiar with the relevant professional journals and you may choose to
subscribe to selected ones. For continued professional growth you can attend conferences
and workshops when they become available. As the old saying goes "there's always room
for improvement”, and there is really no excuse, with all these resources available.

To assist you in this pursuit the chart below provides the names of some

known iations you may be il in lication forms to join these

are ined in Appendix L.
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Student Support and Social Facilities

As you pursue your program in Educational Psychology, you will
most likely find it exhilarating, yet stressful. The nature of the
program involves self examination, which can have an impact on
yourself, your family, and friends. It is important for you to

and this common D ing a support network in and

out of your program will enable you to deal with any personal challenges you encounter.
Peers

Your friends will be valuable. You can support each other and share information
during your program. Students in the year ahead of you will also be able to offer much
information on program details. At the University of Calgary, the students and faculty in
the Educational Psychology program recently published a graduate student orientation
handbook (1995-1996) in which they described the development of a system of peer
mentors. Although such a system is not in place at Memorial, your group could initiate it.
To do so, students already enrolled in the program could volunteer to become peer
mentors. Names, telephone numbers, and program would be compiled in a list. These
students would be willing to chat with new students about questions they have and their
experience in graduate school.
University Counselling Centre

The Counselling Centre is staffed with registered psychologists. They deal with
personal, career, and academic problems. Should you feel you want to see a counsellor at

the Counselling Centre the service is free of charge to students.



Graduate Student Union (GSU)

You became a member of the Graduate Student Union upon registration. The
Graduate Student Union is an organization for graduate students run by graduate students.
They strive to represent graduate students in academic issues and assist in difficulties
between an individual and the university. The Graduate Student Union is located in Room
2007 at Field Hall, 216 Prince Phillip Drive. Included within the structure of the Graduate

Student Union is a ive for ional P I ‘This person

can listen to concerns or opinions you may have and give them a voice at the board of
directors' monthly meetings. Some funding is also available through the Graduate Student
Union. You may be eligible to receive funds to participate in a conference. Appendix J

contains an application for conference aid. There is also a maximum of $500.00 available

to each year. Your ive would be able to elaborate on the
application process of these funds. Additionally, the Graduate Student Union produces an
annual Handbook and Daily Planner. This user friendly handbook will give you a yearly
calendar, information on the Graduate Student Union, St. John's, funding, and other
tidbits.

" You will be working hard, so remember to relax sometimes.
You are encouraged to make time for some socializing during your
program. "Bitters" is the Graduate Student Union student lounge
and restaurant. If someone is a social organizer youcould plana
social to be located at Bitters. Previous students really emphasize the importance of

regular social activities to keep in good spirits and remain connected. Other options for
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relaxation are to avail of the facilities of one of the many programs available through

MUN physical education. The Gr

1995-1996 elaborates on the extra curricular activities at MUN (pp. 23-24). Of course,
you will find there are many places to drink coffee and relax too.

Dr. EOward DIOMBR. . . .toe s o 5 » 5 5 sovssagionssio e atie iianero wimss 737-7614
Dr.Nom@Garlie. . . . .. ... .. ..................... 737-7611
De Gy Iy« o waie 5 2 455 E oot et ea s BB eI 5 B 737-7654
De Wil EenBalY ... .« ¢ wov e simisisrcsnsms aa i s e 5 < 737-7617
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Frequently Used Numbers
Bitters Barand RestRUTMOE: ... ».o.0 5 o1 ¢ = o s soeseBulbnmin imie b 737-3300
Booksore: : 2 <5 5 sheEReE s P o g imes PR R AR SRE T 737-7440
CHE TR : - - - & covwsin s 4005 AR EEEEH R B ETEe 737-8228
Counselling Centre/Career Planning Centre . . . . . . ... .. ........ 737-8874
GORAUIE SUUBEE - oo dominioh o S e s B s Sy s i 737-2445
Graduate Educational Psychology TelephoneRoom. . . . . .. .. ...... 737-3500
GSU: Generll OfiCE:. - - s cvvran o von o @ wiss R s P TS 737-4395
Legal Ad . . . .. ..ot 753-7860
Library: Health Science Centre . . . . ... .. ................ 7376671
Libeary: QueenElzabethll . .. :c: . cc:vvemsasvesnanes 737-7425
MUNDAyeate Comtre: o ccuiv i s a5 & oo alevvaleiess s ey saamvee 737-4728
MUNPhysiCabERIBRHON =< 5 o o 5 ¢ 0 5 wavesmss e smmierssi 737-8675
Office of the Associate Dean . . . . .. ... .............. 737-8587/3407
Registrars Office . . . . . .. ... .... ... ... ... 737-4474
SOMHY: « 55 s W TUGEEEE § 5 ¢ RTEEEPRETE SR EeEE 3 737-8561
Sexual Harassment Advisor . . . . . . ... .................. 737-2015
Student Health Services. . . . .. ........... ... unnnn 737-7597
Student Employment Centre . . . . . ... .................. 737-2033
Stodent Al oo iioreii < 5 s L RCRESRE #E S B BE A BEEER T 722-2688



University Chaplains
ANGHCRR.  sivaia® 5 s BEEEEEEE E P E § § 9D puaTens 7374373
POODBCORRY. - o 1o 5. pmssew IS € s NS B s PR 737-4374
RomanCatholic. . ... ......_ .. ............... 737-8589
SAVINOB AR .00 & 5 05 e st 5 § e D ahs HOeRES 737-4375
Vhited CBUNCh - .2 570 o 4 & & Ssieidiin s 5 8 668 5.5 9s% e s 737-4376
WEHEEE . .o oominnnieia ms 5 sosia i & 6, Subuonins S 5 i SRk 737-3737

Phone Directory

Name & Address Telephone Number E-Mail
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Top Ten Things You Need To Do!!!

TOP TEN

Take a tour around campus. Include TSC, Libraries, Bookstore, Bitters, Graduate
Studies Office, Office of the Associate Dean, Computer Room, Mail Room, and
the Registrar's Office.

Get your ID card at the TSC, get it updated for the semester at the Library.
Apply for a computer account at room E-5008.

Apply for your E-mail internet account address at room E-5034.

Get a study office and keys assigned to you. See personnel at the Office of the
Associate Dean for this.

Inquire at 4 above for mailbox key.

Collect all the handbooks that will assist you. They are listed in the front of this
handbook.

Find out time and location of first orientation and information session given by the
Associate Dean of Graduate Programs.

Plan an informal get together with fellow students. Invite second year students, as
they will have much advice.

Buy a detailed daily agenda.
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10.  Pat yourself on the back. Congratulations, you are on your way to a whole new
life.
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‘The examination of a doctoral dissertation consists of two related parts; an examination of
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examining
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dean of " prtiurabepbr
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Memarial University Handbook

‘When a candidate has been granted a pass and has made the necessary modifications; three
copies of the final corrected version of the thesis, wwlwﬁﬂﬂ
(appendix N) recommending that the student be awarded the degree, are submitted to the
oﬁunfﬁedmbythﬂhﬂdd‘ﬂmmdmm Ifthe dean accepts this

name will be 10 the Academic Council of the
School of Graduate Studies for approval, and then to the registrar for transmission to the
Senate.

(d) Corrections and Revisions - Time Limit

Minor: The final version of 2 doctoral thesis found acceptable with or without
corrections, shall be submitted to the SGS within six months of the date on which the
thesis/report and the examiners' reports are returned to the student's academic unit. Ifa
mmummmnmﬂnnﬂmuwmm
withdrawn from the program. After this time, the

= iy to b
Major: Mmmmmummﬁesmm
ummdmdmmwudxmmwmwmnmw
student. Students requi and of theses must maintain their
registration during this period. Failure to resubmit the revised thesis within 12 months will
resuit in termination of the student's program.

Graduation Procedure
Candidates expecting to graduate at i mx—ﬂescs,
wwmwﬂhmn@mw&m(wxm

along with i of $30, must be itted to the

omamnmnmwumdmmammuum orif
applicable, by the date of the final comprehensive examination, and for MBA candidates in
the final semester of course work. (MBA students should aiert their associate dean when
they are in their final semester so that the necessary recommendation is forwarded to the
SGS in time.)

mmhmn;mﬁmﬁnyﬁmmnuhﬂow

(1) (a) failure to obtain the required grades in courses as stated in the appropriate
degree regulations;

(b) failure in comprehensive examinations;
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GUIDELINES FOR INTERNSHIP, PROJECT AND PAPER FOLIO 58

Annnmn-mdm-wwmdwun-m
compietion of course work, and where

pr-nu.mdlerml of i ltun-‘ludm

of sup: ivities in which intarns have the oppartunity
1o exercise i which are with the i
mlnmmmwnmmﬂum on some aspect of the area
o'lndvalmmmndnn mmwummnhwm
the at the work sits. These

overall and is
mumummmn-mm-mmmm
experiencs.
Goals
The purpose of the i is to provide for:

1. the development of personal and professional competencies for each intern
based on his/her needs, previous experiences, and career pians;

2. practical experiences that will bring into facus the theorstical component of the
program;

3. practical experiences that will enabie the intern and the Facuity to evaluate the
intern’s professional and personal competencies;

4. the development of research and problem-soiving skills appropriate to the
needs of the intamn and the setting, considering the nature of the placement
and the intern’s career goals; and

5. feedback to the Facuity which will serve to inform further program
development.

1. The Folio should be comprised of three pieces of work that are related to the
student’s fleld of study. Each piece may deal with separate topics or may be
related, one being an extension of the other, for example, one article may
provide a historical perspective.



2. Each piace of work must have an ariginal component, for example,
interpratation or analysis.

3. u-ummmu-mmuummmm The

review of one or more of these thearies would bs mmmmm
folio.

4. The folio may be supervised by ane person, or in some cases, more than one
person if the papers deal with unreisted topics.

PROJECT

1. Tluprepclrwtnulul of curricula,
policies, and other materiais that have practical application.

SETTING FOR THE INTERNSHIP AND PROJECT
The ing should be i in a setting:

1. the avail of on-site with desire and time
allotment to provide on-going supervision and to collaborats with faculty
personnel in the delivery of the program;

2. the opportunity for a variety of i i with ional goals.

OF THE ’, PROJECT OR PAPER FOLIO
of the Faculty

The selection of Facuity Supervisors is coordinated by the Assaciate Dean of
Studies and Services, taking into consideration
administrative and-personnel factors such as workload and availability.

Facuity Supervisors must meet the following criteria:

1. normally hold a doctoral degree appropriate to the area of study;



2. have a minimum of two years practical experience in the area of the student’s
program or its equivalent; and

3. have sufficient time, as determined by the Facuity, to carry out the
responsibilities associated with being a Facuity Supervisor.

wdm-

1. Assists the mdmhdmmnulpmpuulmnmuumgolh of the
internship, project or paper fol

2 Emurumnﬁnpmwrlpnﬂ:mln acceptable standard prior
submission for evaiuation,

3. (For possible it ip sattings o the
intern’s-program of studies and the intarnship goals and maintains contact with
the on-site supervisor.

4. (For Paper Fofio). To provide advice and guidancs in the selection and
refinement of the topics; the development of a proposal which is to include a
rationale, a statement of purpose, and a discussion of the scope and the
significance of each folio piecs; the research for each piece; and in the
preparation of tha writtsn fofio pieces. Also, recommends to the student
appropriate faculty with whom the student shouid consuit for each Folio piece.

S. (For Project). To provide advice and gui in the and
of the topic: the ofa the ion of the steps of the
pmpcr needs andvlu. dwdcmm of the project, pretiminary testing,
of the final product; and in the
preparation of the wnmn project report. Also recommends to the student
appropriate facuity with whom the student should consuit.

(See aiso Section 8 for i ibilities of the Supervisor.)

SELECTION AND RESPONSIEILITIES OF THE ON-SITE SUPERVISOR (Internship)
Sefection

The suhcm:n of On-site Supervisors is mld. by the Associate Dean of Gndum
with Facuity

school hnlm agency or instituti On-site i must meet the
criteria:



1. m.m-mamwmnmmwm-m
and a

2. be invaived full-time in a professionai role compatible with the intem’s
program; and

3. have the sufficient time, -dlumin-dbvm-mq mmmm
intern and the Faculty Supsrvis

Besponsidviities.

The On-sits Supervisor:

1. mvuulmumnmmmdmmmnm'.wnm
intellectual growth and member
of hisfher profession. lndﬂ-w-nm-omwmmm
intern to provide him/her of the

wmmmmmmmnmd
making a contribution to the field of study.

2. is reasonably accessible to the intarn for consultation on an on-going basis:

3. provides supervision of the intern consistant with the expectations of the
internship;

4. advises the Facuity Supervisor of any concerns with respect to the intem or
the deiivery of the program:

S. after consuitation with the intern and the Facuity Supervisor, provides a
written formative mid-term progress report with a copy to the intern;

6. uannegmplmnufm-imship,mmsawdmmwmmnv

iervisor;
7. makes Y for the of the intern when he/she
is on extended absenca from the internship setting;
8. knows the ions and o which an i is required t©

mhmmd‘mmmlmuwmmﬁﬂmmmﬂ
standards;

9. requests permission to be replaced as On-sita Supervisor when it is feit that
he/she should withdraw in the best interests of the intem, and
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10. ethics, integrity, and professionalism
in the dww:f a mﬁun and abjective relationship with the intam.

INTERNSHIP, PROJECT AND PAPER FOLIO PROPOSALS

A written pmpuinmh‘wbmﬂldbvﬂummmmruumvllaf
the murnsrup, project or paper folio. It must be lupnw.dbydl. Supervisor, and

by the Dean of Studies and Services. The
propasal will include ﬂn following:

(a) a rationale;

(b) objectives;

a bibliography to support the intended work;

(d) identification of the Faculty and/or On-site Supervisors;

(e} i ification and ion of the ities intended to meet the
internship/project objectives;

(f) (for Internship and Project) a research (see Guidelines in lix F -

Graduats Handbook).

INTERNSHIP REPORT

Upon completion of the internship, the intern shall submit within 12 menths, a final
internship report to the Facuity Supervisor.

1. The report wnll consist of two with a
reflective, critical discussion af the value of rh- activities in meeting the
specific abije and a research
component. Th- format of m- research component will be as outlined in

P L F of the

INTERNSHIP EVALUATION

1. The On-site and Facuity Supervisors and the intern will meet, either face-to-
face or by teleconferencing, at least once during the internship. One such
meeting will be at mid-way through the internship period to assess the nature



and quality of the mummlp progress and to approve any needed modifications
for the remaining.period.

Should the Supervisory Cemmnn (On-site and Facuity Supervisors)

to the Dean of Programs and Instructional
Services i of the ip prior to
may i with tha Commi on- of the
following:

0] submission of a new internship proposal for another fisid setting (once
only);

(i) selection of one of the ather graduate routes to program completion;
and

i) termination of the candidate’s program.

Upon of the field the ip report shall
be submitted by the Facuity Supervisor to the iate Dean of

Pragrams and Instructional Services for examination. The final evaluation
procedure is as outlined in the University Calendar, Graduate Studies General
Regulations.

PROJECT REPORT

The process of development is of key concemn. The project report must include a
description of the following:

needs analysis (to inciude a thorough raview of existing materials in the
province and in the market place):

development (to inciude a review of the relevant literature);

preliminary testing (where appropriate);

(where i and

the final product it i program, i policy, atc.).




Project Exampies
Sample Topic: Palicy Development

Schaol districts throughout this province are constantly in the process of
formulating and reformulating pcﬁ:v. A prupctmmn could take the form of a

draft policy relating to a specific district need. Subsequently, this report could be
Cmnlov.d by a district working eummmu o facilitata their work. Enmnlu-
action, student multiage

medical emergencies.

Sample Topic: Lessons to Deveiop Probiem Saiving Strategies

Teachers are always looking for ways to teach nud-m e Iurn A prmm could
consist of the development of activities and
Inm quaxnmpl.. a um;mmnhtmmafdwdm: umlu'hsum plnns

with the of teaching skills or pr
solving strategies. The effactiveness of this project could then be svaluated by
means of anecdotal reporting, observation, and personsi reflection.

Sample Topic:

Caomputers can be used ‘as prosthetic devices. How can computers assist people
with severe motor impairments? The project would extend the discussion on the
pnsmon that ulmg computers as prostheses is like all aspects of educational

[ Tutoring (ITS's).

PROJECT AND PAPER FOLIO EVALUATION

Tha Fra.em Report or Paper Falio snull be submitted by the Facuity Supervisor to
Dean of and Services for

i The final i is as outlined in the University
Calendar, Graduate Studies General Reguiations. .
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Please be advised that your academic unit has not recommended that you
fipancial

be awarded amy SUppOrt at this time.

Please complete and return the enclosed form as socn as possible so that
if you decide to decline cur offar of mmmzmu
offered a place. umwum,‘ will be
sent to they become available. At that time, you will also
'?m&fffﬁ"”ﬁnu containing a mmber of pertinent dates
o yun a
You are advised to read ehuu:ltnuyu mm-tﬂt-ldwau
applicable deadlines. T

If ive questions about aspect of your proposed programme,
Bluzednm:minnwmdﬁca‘cd Inlluwlsdwcl
of Graduate w.mwm.umt—ddmm:

.WM:

Caristopher A. Sharpe
Acting Dean
School of Graduate Studies

Cas/dk
cc: Dr. F. Riggs



Thesis Research Expenses Information
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September 8, 1993

GRANTS TO FULL-TIME GRADUATE STUDENTS IN THE FACULTY OF
RESEARCH EXPENSES

A

EDUCATION FOR THESIS

of the research cost incurred by full-time graduate students may

paid by gramts from the Dean’s budget. Them:dmld‘m:m governed by the
pracedure outlined helow. =

NOTE:

L

Funds available w0 support graduate research are limited Ind.

mﬂmhmummwﬂymhw ﬂ"

case 75 percent of actual expenses to a maximura of $350.00 will be
any one student.

Bpmiumbrhdﬂminmlumybedmwﬂﬂm
transportation, room, and board

questionmaire cost

transiation

‘The cost incurred for and thesis ion, for books, and
for typing, word processing, duplicating, binding, etc, will NOT be
covered.

mudamrwmuﬁh:euedmwumuws
Office must be provided with

vouchers for the total expenses should be submitted. Reimbursements

will be made afier vouchers have been received. There will be oo
payments in advance of the expenses being incurred.

are to ensure that the research costs are necessary (e.g the

Supervisors

research is being undertaken in the closest possible locality), that the least
mwwuwmummmmummmn
observed regarding costs for board and
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E Memorial

University of Newfoundland

Otlice of the Daxn
School of Geaduate Studies

REQUEST FOR ALLOCATION OF A LIBRARY CARREL

Student Name: Isthisa request for first allacation
Student No: request for renewal.
ic Unit:

€. IO BE COMPLETED BY THE SCHOOL OF GRADUATE STUDIES

Initial carrels for
assignment number
Signature

D. EOR LIBRARY USE:
Deposit Received
Carrel Number
Damage Check
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[E.5006 - 5007 Computer Lab User Regulations.
Before entering ES006 - 7, I will check the door scheduie.
- Times shaded Dark : [ WILL NOT ENTER
- Times shaded Light : I WILL ASK BEFORE QUIETLY USING ACOMPUTER.
I will not pass on the combination.
1 will not take materials such as software, manuals, ete. from E 5006 - 7.
1 will not copy software, as this is a criminal offence.
1 will place unwanted paper in the rooms’ blue recycling containers.
I will not bring amy food and / or beverages into E 5006 - 7.
I d that my user: is T will be the only user;

all actions onmy

I will not leave my computer unattended while I am logged on.

1 will not tum off any equipment.

I will proof read and examine pri: frommy jtor in order 0
conserve paper Therefore, [ will not pri ies of my work.

I will not conduct any personal printing ( job letters, resumes, and other non-course-
reiated material ) .

Twill use ing servi than prio muitipk

Computer lab monitors may advise me to refer problems that [ encounter and questions

that [ have, to my course instructor.

If T misuse my account, it will be cancelled.

Any sexually explicit and/or porographic material may not be accessed on my

network account.

I understand that accounts continue until the next semester.
SIGNATURE OF NETWORK USER




FPEONE = ___—————

Faculty: ROOM # = ________

PHONE = e

staff: ROCM # = _

PHONE » —

COURSE # =

STUDENT % =

Undergrad. Student: COURSE # =

Employer's name, room #, phone § =

FACULTY/STAFF/STUDENT S

The requester should bring this form to E5008,
Laboratory Instructor, Sandra Hiscock.
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MASTER OF EDUCATION (EDUCATIONAL PSYCHOLOGY)
‘COURSE DESCRIPTIONS

mmm&mldumtf:bdw&m

mednulmﬂam-hd:d-ynhud. mlmm—idﬂlm
approach, students are provided with opportunities to practice ethical decision-making.

garch (2 units)

Leaming and developmental psychology is reviewed relative to current issues and
methodologies. Pmmummumdmyudr—dlﬂdmwm
making decisions. Students will
mw&mhﬂﬁnmuﬂb:ﬂcmhddmwﬂwﬂmﬂmmhwdﬂ:m
mﬂmedmpvefmml

6702 - C: I: Theory and (2 units)

This course examines the major concepts and practices of comtemporary theories of
eumugﬁngﬂ.lunuplmondu with sup

i mbmhmnlndmdmulmm“
Lmkadwhzh:mnapmplm Wh--‘lym"‘“‘
practicing and for an exposure to their professional practices and responsibilities. At
least 30 hours of field placement are required.
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6711 - Behavior Modification in Educational Sertings (2 units) [replaces G6225]

A study of behavior i and it ion with specific ions to
educational and related settings.
6712.-The Nature and of Disorders in Children and Adolescents
(2 units)

Thi ide P

and criteria.

ofd:ﬂdmnd:ddmwnhhehvum nmw:mdw&ﬂm
forthe those who wark with

these students, their families and teachers.

6713 - of C Coenitive (2 units) [replaces
G6725]

An ination of the ial el -_' P ical theory and
research that il i ions for jonal practice in general, and instructional theory
in particular. Particular emphasis will be an the Neo-Piagetian and i i
perspectives. The survey-cum-critical is approach is intended to generate an of
the between cognitive psychological theories and instructional theories and educational
practice.

6714 - Pri and Practices in (2 units) [replaces G6800]

An cxamination of thy i physical, genetic, etc.) which result in
alterations in sensory/perceptual, cognitive, Ingugg, ‘motor, udmehmaﬂdwdopmmd
functioning. Emphasis will be on th of special needs of i ’-"'vmblm

related to habilitation and provision of comprehensive community support services. Aspects of
psychoeducational assessment will also be examined.

6715 - The Theory and Practice of Peer Helping Programs (2 units)

‘This course examines the theories, curviculum and practices associated with peer heiping
programs in educational settings. Through a combination of lectures and experiential activities
students will acquire the leadership skills and knowledge necessary to implement, manage and
evaluate effective peer helping programs.
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6716 - Working With Families and Parents (2 units)

This course focuses on the family social unit in our society and examines 2 variety of

mmummum The course will be tanght from a.

m.ﬂy-b-sdmmmwh;'ﬂhi-vﬂ:MqMGM

w--w.mg school-age children. In addition to lecrures

and seminars, the ‘will consist of a component which will provide an

opportunity to demonstrate and practise in smulated and real family groups many of the skills and
strategies being taught in the course.

§717 - Counselling Adolescents (2 units)
Amiummdmuhmmdm

as well as a selection of aldhu’d-'h

in schools and other settings. nmummuummwumum
the world of their significant others, and heip significant others understand the world of the
adolescent.

6718 - Elementary School Counselling (2 units)

Am&hwmmwmnwwhmmd sesting.
This course will examine issues such as needs level,
chﬂdxumwmmmnwnhwm nh-d-l

§750 - Practices and C: in School (1 unit)

This course studies the various components of school psychological services, including the
lﬂmd’mhmﬁﬂwdmwm
uddguhnrynipnnad‘ gical sertings, with particular
atention to r_d".hsdnol i




6751 - Principlesand of {1 unit)
msmsnmmmnmmdwdmmmm m
focus is on the process and the purposes and lit

usmd&ﬁmww nwﬂlnﬁﬂenmaﬂ
standardized tests and other

appraisal and
assessment (validation, refisbility). kwmnnndmshuctmgndmm

6752 - Schoal and the Carri (2 units)

This upt of thy l ical research to enhance leaming.
An ical concepts and beused to
with the modification of school curricula and teaching practices is acquired. Issues such as the
foll ill be fe students; altering classroom
dynamics for a more effective learning i ion to
potential discipline, emotional, and misbehaviour problems; curricular expectations for

‘monitoring
clarity and reasonsbleness; deciding when to intervene to motivate smdents; and deciding when and
how to alter lessons to maximize leaming.

6753 - Practicum in School Prychology (2 units)

Cnmuammmmwymmumwmwm

are selected to for students to

mmmmmdmwmmmmmmum«md

psydmhgms. Mmﬂmmwxmmlulyumdmmmszﬁdd

Their | areas will be evaluated against goals and

program expectations mﬂuhdulh:mufmepum duamnnonohpnslﬁd
grade will be made by the university sup ion with the field

4 - The and Psy of (2 units)

This i he - cognitive - linguistic processes
ofmdmg Anmdmndin;o{thmﬂngm acquired through a systematic examination
afpmndummddsdmﬁng mnlw:ﬂ;d&m th:

memory, attention, and cognitive style affect the reading process.



§755 - Nature and Assessmentof Learning Disabilities (2 units)
m@-smmmumdmwﬁhm

The. A “The first i ion of the nature of
different leaming problems. mmmmmu—bﬁimd
mathematical problems and methods of remediation.
§757 - Advanced Studies of Disabilities (2 units) [replaces G6210]
This course will examine Mndmmrﬁﬂmhwdmm
included within the term tllvnhml Content will inchude a brief chronology of
muwﬂuamdwmm A specific
emphasis will be upon research disabled individual as a leamer. The
course will examine in detail current designed to ially reduce functional

limitations both within the educational context and within the broader social context.

6758 - Theorv of M (2 units) [replaces G6350]
Amimﬂmm&ydhw&r
application in an educational context. The topics ipsative and criterion

reliability, vﬂydmdhmhbmmmﬁrmm
of measurements and their use in educational pianning and decision making. Individualized course
options will be offered in the study of specific instruments.
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Cahill, Millie

Cinmic. Puiric

Collins, Alice
Doyie, Clar
Garlie, Norman

Haché, George

Maior Research Interests

Students' perceptions of schooling in Atlantic Canada; education
in Trinidad and Tobago - a study of educational development of
students’ aspirations.

Gender and teaching; research on the art and craft of teaching;
issues in teaching secondary english.

l-di;-*-dwmd‘m
illiterates; whole language instruction; writing development in
primary students. .

Leadership for school improvement; school Ebrarianship; school
improvement and educational change.

Career education/counselling;
s gender issues; lifelong learning;

demﬂwﬂmpm
schools; determinamts of the quality of chid care
mmmhpﬁyiﬂm

‘and children's

Teacher ypm total quality

Distance delivery of group counselling; touch in interpersonal
g

mmuwmbwcm-ﬂm
others in the education of children.

Social studi i and i tion; case studies of teaching.

Refiective pracice . ~theory
and practice.
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Kim, Ki Su
Mann, Bruce

Netten, Joan

Norris, Stephen

Okshevsky, Walter

O'Sullivan, Julia

Phillips, Linda

Roberts, Brisn

Schulz, Heary
Seifert, Tim

Sharpe, Dennis

Shuell, Noel

I —— T—— in educari

Effects of computer sound on achievement; cognitive and
S ing in I : $

nerworks in education.

Classro in second language
m“m_gm-m

Nature of science & science educstion; critical thinking testing;
critical thinking & reading.

d ions of critical thinking and
mnﬂnym-dnmlnﬂahﬂlmm
aspects of policy sndies and schooling.

jsm, identity sociology of
Ikmowledge, historical development of music education, historical
of school in the arts, sociology

Leami jorc strasogy i

Longitudinal study of youth (early school lesvers and Level I
students) into the lsbor market; post-secondary attrition;
technology education in Canada.

Religi . ical and s o
curriculum & instruction theory; program evaluation.




Singh, Amarjit

Tite, Rosonna

Treslan, Dennis

‘Yeoman, Elizabeth

Child sbuse: role of the school; gender and schooling; families
and schools.

" it
personnel services.
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Newfoundland Board of Examiners in Psychology

P Bax 5666, Satien C. 2 Jokas, NF 41C SWE

Dear Applicant:
The attached Candidate Information Form is the same 23 the form the Board

Recently, the Faculty of Education at Memorial moved to a unit system where 3
units is defined to be equal to 1 full course at the graduate level. Please be aware that
courses taken under this system will be prorated appropriately (e.g- 2 2 unit course will
not completely fll the requirement of ane course).

Be aware as well that the Board recently announced that it will be requiring all
P king to become to atain 2 scare on
o R s e il
EPPY pass point has not, as yet, been set, the implementation date

be July 1, 1996. Thatis, all persons who have not become registered by that date will
be required to attain 2 satisfactory score on the EPPP in the provisional period.
Contact the Board for further information when you make application.

Don't hesitate to telephone (719-579-6313), to fax, (09737456, please mark
'Attention, John Gariand, w.rhﬂulmhqmm
conceming

this information.

John C. Garland, Ph.D.
Registrar



For Iaformation Ony, Net to be Filled Ont by Applicant
Candidate Information Sheet

Name:
Degrees:
Ooctorai degres completa? tyon/ 7/ varal
Masters degres compieta? yen/ v / v
Ifmaster's level, 1 year residence documentad? /el
Undergraduata degres in psychology? tyon/ nei
Ifno, equivalenca critania met? tyon/val
. ‘above (or 1 o/ ret
ow/ ri

L I I

2 stausoes courses (see Scheduie 3]
[ I |
‘Theary aress? (See guidelines 2i# and Scheduie 4] N/
O s [ S—

Registration file completa?
Applicanan: tyoe / ra) Feu: o/ o)
Auzzstavon: trwa / nal Refarences: ]




ines for the

for

will
degree in psychology or

Hn

hv.hz:hmned‘abnvyurdevn pychology, applicants at the Master’s level will
ent "appropriate equivalent

hlkming;\ndﬂnu
L

study” to the satisfaction of the Board by meeting the
Appiicants will document a minimurm of 12 courses in psychology at the senior
undergraduate or graduate level.

& Indudedlnrhlhdlzmmh-slmlwummum
in psychology and 2 approved courses in statistics and research design.

b. There may be included in the total of 12 courses only those graduate courses
which are in excess of the minimum degres requirements at that level.

Couxsudaqmmdn mh ogy at th

level," " 'prdmum
mdm\:hdqn Mhhdhyhlﬂdhmd’ld-hhdm
of |

ﬁemdhmdan’:ﬂthijﬂ'mhm"‘
hmdmmmhmdpﬂnmﬁm
courses taken by the applicant or by an these progr




Note:

for the Iat of Guideline H: for
i will

t-u.f.a-q ﬂ——kaﬁﬁﬂhm{moﬂmlwu Transcrips frem
ma{um h

Schedule 1.

Al coses, 2000ievel and above, within the .

b Faculty of E foll

Ed 2610 [ntroduction to Child Development
£d 2900
uszm hmhu-uums-nu

‘Study of Exceptional Chikiren-intellecuial Dilferences
I'd dewmnﬂﬁmﬂ
E4d 3250 Md-_nmlq-_
Ed 3255 Child Abuse and the School Age Child

Leaming

and Analyss

"Ed 3260 Human
Ed 3680 Behavior Therapy for and Eds

i Sewtings

Their the Inswuctional Pro
wrumlmu:mmwmm

Educaional Prychwlogy of Hearing Lmpairment

umo ‘thl.n-demuf

< All new and old courses from Schook Cowselling and Schoul Prychuiogy provided they ase not

counted as part of applicant's Mazier's degree.

prl T e G o Exkscatic (Faculty of Education) as
folluws:
Ed 6600 Leaming and Mouvaton
£d 6680 Fe
Ed 6681 Spectalist Research Methods
Ed 663G Ameszment
Ed 6687 Specific Cognitive Disabilities
Ed

660
Ed6@1 Mesacogaition
Ed 6@2 Socil Cognttion

. Courses in the Department of Mathematics and Sttisucs.

Stat 2500 Statistcs for Busmess and Ans Studenss |
Stat 2501 Statistes for Bunness and Asts Students 2
Stat 2510 Stauses for Science Studems |
:mun Stausiics for Science Sudents 2
permental Deugn |
st




Schedule 2.

Courses in the Prychology Jwith
Py 2300, sy 2001, and Py 3900, (5) ail 4000Hevel ©
66016621, 70017005 if extra (o the Msmar's degres programme.

licant's Mi degr pes-thag

mm Inciivicual Coummelling
uaw q-um-u-u-h nd
Inseiligence snd Learning

except Iy

Faculty of Education, if extra 0 the

G660 Advanced. Prychology: n—u—-.

G660 Advanced Educaional Peychoiogy: Human Development
GGI00 (mues tn Human Development snd Leaming

Go72s Paychology
GGaSS Newropsychology

£d 6707 Amemment for Coupmeliors

Ed 6708 Gooup ‘wnd racuice

Coumelliog: Theory
usm A—d*_l—“

w—
Ed 6716 Working with Fumslies and Farcsss
751 Principl Amesment

Ed 6754 The Physiology and Prychology of Reading
Ed 6755 Nasure and A

Schedale 3.

ia

Courses within the Department of Prychology:

Pyy 2900 Design and Analyms |

Tay 201 Design unl Aralysis 2

Fry 3900 Design and Analyss 3

Course within the Faculty of Educason

Ed 2900 Inwoduction © Quanutasive Design and Analyns
the of M

Seas 2500 Statistics for Business and Arts Suudenss |
Stas 2501 Statistics for Business and Arts Students 2
Seat 2510 Stausses for Science Studenss |

Stas 2511 Stausuces fur Sdence Studeins 2

Stat 3520 Expentmental

St 3521



o
.

Courses meeung Guidelige 2)1: Physiological bases of behavior

L

L

Sersor speal lopics or graduate level courses judged cquivalent W above.



S Faculty of Educaon

GG200 Geroup
£d 6708 Group Coummelling: Thaory snd Fractice

Ed 4240 An Introduction w the Exceptional Lesmer
Ed 4260 The Natwure of Late Adolescence
Ed 4520 Behavior

Adolescenss
Ed G701 lIssues and
Research

Ed G709 Assessment of Intelligence and Lesming Skills

uwn Nature snd. ad

=g|s; m-ql--n—uuc—p—-q
s-a- ‘Developmental Dissbilties

Goi00 u.-:u-m Imelligenes and Lesrning

G0 Advanced Educasonal I'ychulogy: Human Develupment
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MM
ity

What is the Association of S|
Provincial Psychology Bnu..a;" a
The

8

sithough there |s & wend toward requiring lcensure of
sgoncy employess 1o ensure the same level of protecan
for consumers of sarvices in o the public and privaie
secur. The peychologist who offers direct sarvicss 10 he
putic for & fes must be fcensad.

Typical H-qukunll;ls l;! Psycholagy

docioral degree and emtailing more reswicions on e
pracsitioner.)

B) Esporience: One or two years supervissa
@xperience in & seting spproved by the board. tast, tu
ot a, jwisdictions require that some of the supeniEed
xperience be pomdocral.
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|

|
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cialty examinasions, e.g- In cinical peychology, Incustal
peychology, or school psychaiegy mey become commen in
e fumre.

Stmmd axccincly, he major resmants which any

Requirem
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if
|
|
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il
th
]h
l i

pproved intemstip programs. Each candidate shoud ran
for spervissd mperience hut wl smisly e legat
recuirements for practics In he jwisdiction in which
osnzure (s desired.

3 Examinstion Performance: Successis perfor-
mance in Scomsing examinmions usually requires
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retevart 1o professional pracice. sing wih Wrowiecgs cf
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Dimansion I: PROBLEM DEFIN
DIAGNOS'IIS (26%) rosy

%00 trom cherupasent and shers. Aspirea tovmrocge
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Dimension Iii: AESEARCH (17.5%)"
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St e e Lk
Dimension V: APPLICATIONS TO SOCIAL
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ASPPE atso makes evaisbie 1 imeresied saxents
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Previous Exams”. This document conaing approximately

the srudent who elects & broad background in peychology
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© encoumer few probiems, in e feansing
Process. The swoent should especially sssk expariences
which emphasize the spplicston of peychological now-
ledge 10 prodiems fkely 10 be encoumered as & profes-
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ENTRY REQUIREMENTS
FOR PROFESSIONAL
PRACTICE OF
PSYCHOLOGY

A Guide for Students
and Faculty

Association of State and
Provincial Psychology Boards

formerly
American Association of State Psychology
Boards

P.0. Box 4389
Momgomery, AL 361034389
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> CANADIAN COUNSELLOR CERTIFICATION (CCC)

Agproved by the Board of Directors of the Canadian Guidance and Counseillag Association oa Jamuxry 31, 1987
and reaffirmed on Jue 4, 1983. (Revised on Jasmary 27, 1990.)

L

WHAT IS CCC?

The primary purpose of the Canadizn Counsellor Cerification is to esmblish 3 sational certificatioz
process, identify counseilors who have obtzined Canadian Certification, and to mainmia 2 register of ces-
tified counseilors. CCC was initiated by the Canadian Guidance and Counselling Association.

WHY CERTIFICATION?

A.C promotes and visibilicy.

B. Certification identifies 1o the public and peess those ‘who have
met specific professional saadards,

C. Ceru the ing growth aad of

CERTIFICATION CRITERIA
A. CGCA Membership
All muﬂn“hmnma{uwmmaw Association
are eligible for centification. Memhership 1o CGCS must be mainined royshour the thres <22z ges:
od followine cexification.
B. Graduate Training
A graduate degree, or equivalent. in counselling or relazed professiopal fleld from a CGCA reogmized
umwwummmmumv&:»wmm:
1. Counselling Theary
2. Supervised Counselling Praczicum
and GRADUATE course work in six of the following areas:

12, Multi-Culrural Counselling



PROFESSIONAL REFERENCE FORM

Note: forms must be

Name:

Canadian Counseilor Certification.

mmnmmmmuuummuwmnm
Canadian Cenified Counsellor. Your it

will enable CGCA © evaly

ate whether this applicant meets its standards. Mgmmmwndlmd‘mﬂy

L Name:

Business Address:

Degree:

Position Tidle:

[

2 Please rate the appiicant compared to other counsellors you know on the following characteristics.

Please place a check mark in every cawegory.

Above | Avemge | Below | Canmor
Average Average | Evaluace
|Individual counseiling skills
|Group counseiling skills
[Personal integrity
|Consulting skills
|Ability to relate 10 co-workers

|Ability to be objective on the job

[Ethical conduct

(Concern for welfare of clieats

|Sense of mpnuibimi

Recognition of own limits

Supervisory abilities

|Ability o keep material confidential

(Plnucnmph:m:iﬂsnfmixfnm.



PROFESSIONAL REFERENCE FORM 98

Note: forms must be by 2 wa

Name: applying for
Canadian Counsellor Certificarion.

mmmmmmMummnmmmAMnm
Canadian Cenified C. the appiicant's istics will esable CGCA  evalt
uwmmamﬁmmunm Hnummmqﬁmnumdmﬁ&y

L R Name:

Business Address: D 5
Position Tite:
-

2 Please rate the applicant compared to other counsellors you know on the follow is
Please place a check mark in every camgory. charcreristics.

m— Above Avenage ™ Below | Camnot
Avernge Average | Evaluae

|Individual counseling skills
(Group counsefling skills
|Personal integrity

(Consulting skills

| Ability to relats to co-workers

|Abillcy to be objective on the job
|Ethical conduct

|Concem for welfare of clients

Sense of responsibility
of own limits

|Supervisory abilities
Ability 10 keep material confidential

(Please compiete both sides of this forr:






APPLICATION FOR MEMBERSHIP
in the
CANADIAN GUIDANCE AND COUNSELLING ASSOCIATION

Edoextion & instim-

tion)

Degree, Year

Instimrion

Guidance

FULL MEMBER

@ Persons in guidanc
snd umivessity rec-
ognized by the Association of Universities and
Calleges of Canzds o7 2

m ? pand

(0 Persons who bave successfully complésed 2 two-
year cours ¢or equivalent) in the field of couns:.
ey ekt

it pracaice o gudioce sad comselling,
(Gv) Persons who, without s degres. possess atleast

Hog.

full member appiicaton.

ASSOCIATE MEMBER

«  One who is ingeresied in the association but not
eligible to become 2 full or student member.

ou

STUDENT 3
*  Muost be engaged in a full-time smdent progrm
Proofof *

1 be atmached (2 yr. maximurr

RETIRED MEMBER
*  Must be retired from work.
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- < A E-mail:
detailed agends will be svailshle during January =
mums@dn—i-&-hﬁb&-‘ Sehoot:
Mu-mhu-.-ﬂ. * Pasition:
e School Board:
(Guidance
Regional High School
Conception Bay South Integrated School Board
834-2081/2082
Fax 8347121
Membership Fees:
(Make cheque payabie ©o SCAN)
Full Member: $15.00
Student: $ 5.00

Mail Completed Form To:
Ron Martin
Treasurer

A181T1




An invirarion to joitn the %

Psychologicall Association

Association is the nationat association for peychologists in
Canaca Pouncetin lﬂ.lnmmamdmm&—-—-

10 svance the interests of peychologists who Peycnoicgica! services 10 e
communty, Snd WhO 188CN and GO researcn.
ACTLVILLES coa gves you ready sccems cotieagues intoreecs.
events.
CPA publisnes 3 quarterty jourais ana

CPA acts as & lisison with provincial associations and other reguistory bodies.

CPA cffers optional Professional Lisbility insurance.

CPA produces many documents of interest 10 psychologista: for exampie. 4 Canagian Code of Ethics:
amwm—-um-w“ 'm- Counsetiing anc.

Therapy with Women.
Divisions
and. p-:':am-~—':--nm=-n-'="”""

Sections  imerest grouss) in which you may become invotved.

Fees@o86)

‘Sumamae/nom ce famille Given Names/prencms. Titievtitre (eg. Or. Prot.. etc.)

Cutyrvine: Prov./eis: Postat

EDUCATION: inciude highest

Present <8 Femplot:

CURRENT MEMBERSHIP OGICAL A
OE PSYCHOLOGIE:




MEMBENS M.
THE COUNCIL FOR EXCEFTIONAL CHILOREN TON
1820 Association Orive €.5.C. CANADA.
Resson. Vieginia 22091 6450. THOROLD STONE AGAD,
NIAGARA FALLS, QNTARIO.
TIY e Totonmmer ovaianie &27 183, (e
416/35¢4=1951.
i
Name
A - ]
Address T
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CONFERENCE AID APPLICATION

Graduam Smudent
muuzun—n-‘.“-: A S
(709) 7374395

=E oF

STUDENT D NOMBER: e S.IN. _____
PEONE BOME SCHEDAL

LOCAL MAILING

MASTERS: ______ VhD:___ FOLL-TIME:______ PART-TIME:_____

or
HAVE YOU APPLIED PREVIOUSLY?: WERE YOU SUCCESSFUL? e
IF YOU WERE SUCCESSFUL, EOW MUCE DID YOU
TIIIE aF
SPONSORING ASSOCIATION(S) :

DATES:
ARE YOU 1) PRESENTING A PAPER?____ 2) 3
TOTAL :
BREAKDOWN OF EXPENSES: 1) TRAVEL 2) s
3) rooo___ ©
5) oTEER rY)

TOTAL AMOUNT OF FUNDING EXPECTED FROM OTEER SOURCESf e
oF E8} 2

3

4) OTHER (SPECIFY)

ANY OTEER

| HERERY DECLARE THAT THE INFORMA mnmmm-wm;«mumﬂ.nm‘u
THAT IF ANY INFORMATION IS FOUND TO SE UNTRUE, MY APPLICATION CAN §E DECLARED

WME (PLEASE FRINT) SIGATURE DATE



Jication Informati

Please complete the attached form to help us assess your application for travel
aid from the Graduate Students’ Union. Please enclose the following documents
to assist us in the selection process:

¢  Letters from your Supervisor AND Department Head stating the
imp of this confe to your the title of your paper
(if applicable) and verification of any granted or expected funding. If
no funding is available, this should aiso be stated.

¢ Ifyouhave already the confe you are requested to submit
original receipts, which will be returned upon mquest. These receipts
should include either proof of registration or

totalling a minimum of $100.00.

4  Ifyouhave not alread ded the confe please submit 2 detailed
kdown of esti d Original receipts totalling a minimum
of $100.00 will be expected within two weeks of your return.

apphmwillrmhe id until the foll
A ived in adv of will be held over to the
ing unless a breakd, of received or expected funding is

enclosed. Any information given in this regard MUST be verified in the letter
ﬁ'um yunr Head of Department. Applicants MUST submit evidence of
of the confe ‘with this applicati
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Psychology Program Course Qutlines
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6100 - Research Designs & Methods in Education (3 units)
6700 - Ethical and Legal Issues in Counselling and School Psychology (1 unit)
6701 - Issues and ies in Learning and | Research (2 units)

6702 - Counselling I: Theory and Practicum (2 units)
You should note that course units relate to hours of class contact. A one unit course
meets for 12 hours per term. A two unit course meets for 24 hours per term. A three unit

course meets for 36 hours per term.

School Counselling With Thesis
O 6100 - Research Designs and Methods in Education (3 units)
O 6700 - Ethical and Legal Issues in Counselling and School Psychology (1 unit)
O 6701 - Issues and Methodologies in Learning and Developmental Research (2 units)

O 6702 - Counselling I: Theory and Practicum (2 units)

O 6703 - Personal and Professional Development Group (non-credit)

O 6704 - Counselling II: Theory and Practicum (3 units)

O 6705 - Nature and Development of School Counselling Services (2 units)
O 6706 - Career Education and Career Counselling (2 units)

O 6707 - Assessment for Counsellors (1 unit)

O 6708 - Group Counselling: Theory and Practice (2 units)
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O Thesis
There you have it. These courses give you the 18 required units. The boxes are provided
to check as you complete your course work. Your thesis is last, but not least. More
information on the thesis option follows. Below you will find some workspace to

tentatively plan your course work.
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course date:
program ion date:
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a

a

School Gounselling With Internship, Project or Paper Folio
6100 - Research Designs and Methods in Education (3 units)
6700 - Ethical and Legal Issues in Counselling and School Psychology (1 unit)
6701 - Issues and Methodologies in Learning and Developmental Research (2 units)

6702 - C ing I: Theory and Practicum (2 units)

6703 - Personal and Professional Development Group (non-credit)

6704 - Counselling IT: Theory and Practicum (3 units)

6705 - Nature and Development of School Counselling Services (2 units)
6706 - Career Education and Career Counselling (2 units)

6707 - Assessment for Counsellors (1 unit)

6708 - Group Counselling: Theory and Practice (2 units)

Electives equalling 6 course units:

o

a

a

Internship or
Project or

Paper Folio
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This program is comprised of the 18 required course units listed above and 6 elective
course units. Note, 6 elective units does not mean 6 different courses! In addition, you
are required to complete an internship, project or paper folio. Details of these options are
elaborated in a following section. Your total program includes 24 course units and an
internship or project report or a paper folio. The boxes are for you to have fun checking
off courses completed.

Below you will find some workspace to tentatively plan your course work. Part
time students may find this particularly useful.
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School Psychology With Thesis
6100 - Research Designs and Methods in Education (3 units)

6700 - Ethical and Legal Issues in Counselling and School Psychology (1 unit)

6701 - Issues and Methodologies in Learning and Developmental Research (2 units)
6702 - Counselling I: Theory and Practicum (2 units)

6750 - ional Practices and C: jon in School (1 unit)
6751 - Principles and P of Psych ional A (1 unit)
6752 - School Psychology and the Curriculum (2 units)

6753 - Practicum in School Psychology (2 units)

Select 2 courses from the 5 listed below:

a

a

a

a

a

6709 - Assessment of Intelligence and Learning Skills (2 units)
6712 - Nature and Assessment of Behavior Disorders in Children and Adolescents
(2 unit)
6754 - The Physiology and Psychology of Reading (2 units)
6755 - Nature and Assessment of Learning Disabilities (2 units)
6756 - Identification and Remediation of Problems in Leaming Mathematics in Grades

K-8 (2 units)

O Thesis
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The above 18 course units and a thesis make up this program. Your thesis is not last nor
least. More information on a thesis is covered in a following section. The boxes are
provided so you can have a little fun checking off the courses you have completed.
Below you will find some workspace to tentatively plan your course work. Part-
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School Psychology With Internship, Project or Paper Folio
O 6100 - Research Designs and Methods in Education (3 units)
O 6700 - Ethical and Legal Issues in Counselling and School Psychology (1 unit)
a 6701 - Issues and Methodologies in Learning and Developmental Research (2 units)
O 6702 - Counselling I: Theory and Practicum (2 units)

O 6750 - ional Practices and Cq ion in School P (1 unit)

O 6751 - Principles and Procedures of Psych ional (1 unit)
O 6752 - School Psychology and the Curriculum (2 units)

O 6753 - Practicum in School Psychology (2 units)

4 elective course units from the following courses

O 6709 - Assessment of Intelligence and Learning Skills (2 units)

O 6712 - Nature and Assessment of Behavior Disorders (2 unit)

O 6754 - The Physiology and Psychology of Reading (2 units)

O 6755 - Nature and Assessment of Learning Disabilities (2 urits)

0 6756 - Identification and Remediation of Problems (2 units)



6 elective units from the following courses for a total of at least 24
course units

O 6710 - Devel and ion of Special Education (2 units)

0 6711 - Behavior Modification in Educational Settings (2 units)

O 6713 - Educati ions of Cognitive P (2 units)

O 6714 - Principles and Practices in i (2 units)

O 6716 - Working with Families and Parents (2 units)

O 6757 - Advanced Studies of D Disabilities (2 units)

O 6758 - Theory of Educational Measurement (2 units)
O Internship or

O Project or

O Paper Folio

‘This program is comprised of the preceding 24 course units and your choice of an

internship, project, or paper folio. Details of these options are elaborated on in a
following section. The boxes are provided so you can have some fun checking off the
courses you have completed.

Below you will find some workspace to tentatively plan your course work. Part-
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