TOTAL OF 10 PAGES ONLY
MAY BE XEROXED

(Without Author’s Permission)













Report of a Counselling Internship at
Cabot College of Applied Arts, Technology and Continuing
ation including a Rescarch Report on the
Carcer Counsclling Needs of Colley udents Based
on Gender, Age, and Level of

by

Brenda L. Newhook

A report submitted to the
School of Graduate Studies
in partial fulfilment of the
requirements for the degree of
Master of Education

Faculty of Education
Memorial University of Newfoundland

1995

St John's Newfoundland



National Library Bibuotheque nationale
*I of Canada du Canada
Acquisitions and Direction des acquisitions et
Services Branch  des services bil ¥
335 Welingon Sureet 385, rue Welngton
Orawa, Otano g (Orvard)
KIAGNA KIAONS

THE AUTHOR HAS GRANTED AN
IRREVOCABLE NON-EXCLUSIVE
LICENCE ALLOWING THE NATIONAL
LIBRARY OF CANADA TO
REPRODUCE, LOAN, DISTRIBUTE OR
SELL COPIES OF HIS/HER THESIS BY
ANY MEANS AND IN ANY FORM OR
FORMAT, MAKING THIS THESIS
AVAILABLE TO INTERESTED
PERSONS.

THE AUTHOR RETAINS OWNERSHIP
OF THE COPYRIGHT IN HIS/HER
THESIS. NEITHER THE THESIS NOR
SUBSTANTIAL EXTRACTS FROM IT
MAY BE PRINTED OR OTHERWISE
REPRODUCED WITHOUT HIS/HER
PERMISSION.

ISBN 0-612-06139-6

Canada

Vst S roonce

Ot e e

L'AUTEUR A ACCORDE UNE LICENCE
IRREVOCABLE ET NON EXCLUSIVE
PERMETTANT A LA BIBLIOTHEQUE
NATIONALE DU CANADA DE
REPRODUIRE, PRETER, DISTRIBUER
OU VENDRE DES COPIiES DE SA
THESE DE QUELQUE MANIERE ET
SOUS QUELQUE FORME QUE CE S()I‘l'
POUR METTRE DES EXEMPLAIRES DI
CETTE THESE A LA DISPOSITION DES
PERSONNE INTERESSEES.

L'AUTEUR CONSERVE LA PROPRIETE
DU DROIT D'AUTEUR QUI PROTEGE
SA THESE. NI LA THESE NI DES
EXTRAITS SUBSTANTIELS DE C| i
CI NE DOIVENT ETRE IMPRIMES OU
AUTREMENT REPRODUITS SANS SON
AUTORISATION.




ABSTRACT

w ol counselling internship at Cabot College of

Thus renort provid

wtion. The prir activities

Applied Arts. Technology, and Continuing Edus
described ave those of individual counselling. rescarch in the area of adult carcer

reh project

development, and inservice training received by the student. The re

ceording

on the career ing needs of adult students categorized @

maturity- the

1o gender, age, and level of education.  Using a nx
Career Development Inventory (CDI) College and University Form - to help identify

career counselling needs, results indicated several significant findings. The female

gnificantly lower than the

students” mean score on the Career Planning scale was s
male students’ mean score, indicating a potential career counselling need. On the
cognitive scales of the Career Development [nventory, mean scores increased as the

level of education increased. No significant differences were evident en cither of the

cight CDI scales based on the variable of age.  As discussed in the review of the

areer

literature, further research on the topic of adult career development and c;

maturity is needed.
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CHAPTER |

“The Master of Education (E i Psychoiogy) Prog at Memorial
University of Newfoundland (MUN) requires graduate students to complete either a

d one non-credit,

thesis or i ip efier the { of ten credit

graduate courses.  This candidate chose to pursue the internship as partial fulfilment

of the Master of Education degree.

The internship was an extension of the ing icum which was
during the Winter Semester, 1994. at the MUN Counselling Centre.  During the
practicum the intern lcarned much about her strengths and skills as a potential

counsellor. The internship was seen as providing the opportunity to apply and build

upon the skills and the knowledge previously acquired. However, during the

ills which could be further developed and counselling

practicum, counselling
theories thit may be beter understood were also identified. Additionally, it was felt
that to become and to remain an effective counsellor one must continue to practice

counselli in further knowledge about the counselling process,

Given the intern’s interests, along

theor




with a desire to receive feedback from and seek consultation with other professio

in developing her counselling skills, a supervised internship option was chosen.

Goals and Objectives for the

The intern’s interest as a professi lies in adult ing. The i hip, as an

extension of the practicum. provided the opportunity to work in this area and helped

10!

. further develop and practice the necessary skills, competencies, and behaviours
required for effective individual counselling wiih adults;

° further develep and bring into practice an understanding of the theoretical
perspectives on guidance. counselling and therapy:

e develop and complete a research project which focused on one aspect of career
counselling:

. explore and practice a personal counselling style and work wward any
necessary changes;

° evaluate the ability to work effectively in her chosen ficld

During the internship the objectives were to:

. conduct individual counselling sess

jons in the arcas of personal and/or ¢

counselling:



a varicty of counselling skills while focusing on the skills of advanced

empathy; specifically — identifying themes, chal'=nging, interpreting, and

action planning:

. self-assess counselling skills and personal counselling style on a weekly basis,

d in

through feedback from and in consultation with the field supervisor.
relation 1o the different theoretical perspectives;
. conplete study and research in the area of career maturity in post-secondary

college students (a primary objective).

The Internship Setting

“the intern’s interest lies in working with adults from different age groups at the post-
secondary level. She wished to experience individual and group work in the areas of
personal and career counselling. and for these reasons the internship was completed at

Cahot College of Applied Arts, Technology, and Continuing Education.

Cabot College is well known both provincially and nati y as an
training facility offering a variety of quality programs, many of which are nationally
aceredited. There are approximately 3,500 full-time students from various age groups

attending Cabot College in the Adult Basic Education, Trades, Technology, Medical

Sciences, Business and Applied Arts, and Continuing and Community Education

programs. Cabot College’s mission statement highlights its commitment to quality



education: "To provide a broad range of educational opportuni

s of consistently
high qualily in response to the changing educational needs of the community* (Cabot

College Calendar, 1993-94, p. 16).

The Division of Student Services at Cabot College includes several resource arcas:

Registrar's Office, Counselling Services, Student Affairs, Financial Aid Services.

Health Services, Admissions, Library and Audio Visual Services. Sports and

Recreation, International Office, and Off

of the Dean. Being aware of the many

programs and services available at the College the intern felt that her interest in

counselling adults at the post-secondary level would be fully met at this placement
site.  Counselling Services at Cabot College offers support to students in both the
personal and career areas. As stated in the College calendar, services "are designed

to help students, in a confidential environment, deal with social, personal, academic,

financial, and vocational difficulties which may arise” (Cabot College Calendar, 1993-

1994, p. 32).

Research Requirement

As noted earlier, a primary objective of the internship was 10 complete a research

project in an area related to career counselling. The research wopic was selected

based on the intern’s interest in career development and the career counselling needs



of adult students. Tt was also felt that this research would be of interest and value to

the internship site.



CHAPTER Il

THE INTERNSHIP: A DESCRIPTION OF ACTIVITIES

Preamble

The internship at Cabot College took place from May 9. 1994 to July 4, 1994, for o
period of eight weeks. Although the number of full-time students at Cabot College is
approximately 3,500, after June 10th and during that part of the intern’s placement
the number of full-time students had decreased to approximately 300. Final exams
for diploma level programs concluded on May 26, the last day of classes for
certificate level programs was June 3, and Intercession for technology students in the,

Common First Year program finished on June 10.

Individual Counselling

During the internship 29 clients were counselled for a total of 36 sessions. This
number does not include telephone contact with students or potential students.  While
it is often difficult to categorize counselling sessions as being academic, personal, or

career oriented, an attempt has been made to distinguish the sessions based on the

reason given by the client for initial counsellor contact. Using reasons for contact as

identified by the clients, the intern’s counselling log revealed six clients with



three clients seeking personal counselling. with the

demic concer

primarily a

remaining 20 clients secking assistance in the area of carcer counselling.

Counselling sessions at the Division of Stdent Services do not normally oceur within

s one hour sessions only. and appointments are not

pre-set time frame, such

necessary. Flexibility is required, as stedents” program schedules are very demanding

25-30 hours per week. The service is somelimes

students are generally in ¢

referred o as an "on demand" or "walk in" service.  On an average, the individual
counselling sessions which were conducted lasted 60-70 minues.  However, some of
the counselling sessions were of 30-40 minutes duration while others lasted upwards

of 90-100 minutes, depending on the issues discussed.

The majority of students that were counselled were focusing on issues related to

career planning and career exploration. However, key concerns for some students,

ncluded making "the

many ol whom were displaced workers choosing to retr:

right decision” regarding occupational training: deciding what program would be

best" for them: and choosing an occupation where employment prospects were

somewhat hopeful.  Anxiety around decision-making existed for some individuals who

felt that at “my age" they could not afford to spend one to three years in training.
only 10 recognize later that they were not suited to, or would not be happy with. the

ademic

oceupational training choice they had made. For many of these students



upgrading and/or retraining represented only one aspect of the transitional process

with which they were coping.

wries. Academic

Other student issues fell in the academic and/or personal categ
concerns focused on learning study skills, discussing program planning and program

progress, plus requests for peer-tutors.  Personal issues centred around seif-esteem,

assertiveness, stress maj

agement, sexual orientation and lifestyle changes

Tes

n

Testing services are available to students through the Division of Student Services.

Some of the assessment tools that are available for use include: the General Aptitude

Test Battery (GATB), the Self-Directed Search (SDS), the Strong-Campbell Tnterest

Inventory (SCII), the Carcer sment Invent

ry., the Personal Career Development

Profile, and the Myers-Briggs Type Indicator.

During placement the intern became more familiar with the Selt-Directe ch, as

several clients were given this (ool to assist them during their career exploration

process.  She choose to concentrate on the use of the SDS as an interest inventory

because experience had previously been gained with the SCI during the practicum.

Th* GATB is generally administered once monthly, on a smail group basis, at Cabot

College; while the Myers-Briggs is used less frequently and on an individual basis.



During the internship, the opportunity did not arise to obscrve the use of these
instruments, however, there were opportunities for the intern to familiarize herself
with the materials and the reference manuals.  An inroductory session was also

atlended where the development and use of the Myers-Briggs was discussed.

Supervision
On-site supervision was provided by Mr. John Harnett, a trained counsellor and
registered psychologist, for approximately one hour per week, However, the field

supervisor was available on a daily basis to answer any questions and (o assist with

any ituation that might have occurred. The format for the supervision
micetings was assigned (o the intern to allow fully for the presentation of any issues or
concerns that may have arisen during the week.  The meetings included a weekly
update on the clients counselled and provided an opportunity to identify and consult
on counselling related topics. A sample of some of the issues discussed:

client preferences for a male or female counselior, possible reasons for this

derstanding and ing a

- the counselling services mandate at Cabot College; short term ccunselling
versus long term counselling/therapy;

« the depth of counselling. depending upon the client’s needs and desires in
combination with the counsellor’s skills and experience in using particular

techniques;



- the referral process: diminishing ouside resources and waitlis
- the developtrent of a small career infornmation resource centre on campus:

- the Educational Psychology program - program content, delivery process. and

course relevancy.

Two on-site meetings also took place with one of the intern’s faculty supervisors, Dr.
Kennedy, in consultation with Mr. John Harnett. At this time progress in the

internship was discussed and each person felt that the placement was progressing

successfully ; atiention and extra direction were also offered regarding the research

project.

Two off-site meetings were also arranged with both faculty supervisors, Dr. Kennedy
and Dr. Sharpe, to seck further support regarding the research component.  The

majority of the on-site research work could not b until midway during the

internship and these meetings were valuable in helping the intern to focus on and

clarify the work that needed to be completed during the Timited time of the plicement

Workshops/Inservice Training
The internship at Cabot College occurred ata time when a number of professional

development and training workshops were scheduled.  The intern had the opportunity



and was encouraged 1o attend a number of sessions which proved to be most

interesting and informative. A brief overview of the events attended is provided.

)

b)

¢)

A onc-day orientation on Total Quality: Philosophy and Principles. Instituting
a Total Quality program is a current initiative of Cabot College.

A onc-hall day inservice delivered to counselling staff on Anger Management.

This session was presented by Dr. Khalili, Senior Psychologist, Waterford

Hospital, and focused on assessing and working with clients in the area of
anger management,

A two-hour Open House at the Dr. Leonard A. Miller Centre. This visit
provided an overview of the many services available to clients who are

referred for assessment to the Centre.

Attendance at "Choices", a three-day personal and professional development
event for faculty and staff at Cabot College. The intern attended presentations
on Leadership Styles, Introductory Counselling Skills, and More About You
(information on the Myers-Briggs Type Indicator).

Attendance at the national conference of the Canadian Association of College

and University Student Services (CACUSS) which was held at Memorial

University of Newfoundland on June 26-29. This conference was a wonderful

opportunity to network with other professionals from colleges and universities

across Canada and the United States. Valuable information was gained on



student services programs, i ces, and ¢ ing 1echniques

Sessions attended:
- a one day pre-conference training workshop on Brief Therapy.

- ions on Date and A i Rape Prevention Training,

- Women and Depression: At the Crossroads of Pathology and Well-Being.

- Divorce Counselling: F:

itating Personal Growth,

- Sexuality Counselling and the University Student:  Gay/Lesbian Peer
Counselling,

- Recognizing and Treating Post-Traumatic Stress Disorder in University
Counselling and Health Services, and

- Legal Issues in Health and Counselling Services.

Research/Readings
The research project focused on the career development of post-secondary college

students age 26 and older. The nature of the intern’s work involved identifying

career counselling needs through the administration of a carcer maturity measure

self-report form, and the analysis of students’ responses. The title of the h

project is: "The Career Counsclling Needs of College Students Based on Gender,
Age, and Level of Education". A detailed report of this project, including a

bibliography, is provided in the following chapters.



Beyond counselling, carrying out the research work, plus other responsibilities,

additional readings in arcas related to either the rescarch topic or counselling issues

were completed. Coincidentally, a number of the readings were very related 1o some

of the sessions which were Iater atiended at the CACUSS Conference on June 26-29.

Materials read during the internship placement included:

. ‘The Carcer Development Quarterly, (December. 1993), 42(2).

volume of the journal focused on the carcer and personal

All articles published in thit
counselling dichotomy, suggesting in fact that the two are not as separate, nor can
they be separated, as often happens. This information and research was quite relevant
for the intern as the majority of clients she met were seeking career counselling.

. Mitchell, Robert (1991). D ion_in Counseling Records. The ACA

Legal Series, vol.2.,, VA: ACA.
In this book, onc ol seven in the ACA legal series, the author provides information
on accountability and offers valuable guidelines on record keeping in counselling.

The documentation process in covuselling records is an area of interest for the intern.

‘The material in this journz! also complemented information that was presented at the

CACUSS session "Legal Issues in Health and Counselling Services'.

. The Counseling Psychologist, (April, 1991), 19(2).

‘This issue [ccuses on counselling lesbian women and gay men, understanding the

sues associated with “coming out”, and how sexual orientation needs to be

considered in career counselling. This was selected reading for the intern because

13



during both the practicum and internship clients who were "coming ont” sought

support and advice. This

also a relatively new counselling area for the intern,

® Keirsey, David¢ & Bates, Marilyn (1984). Please Understand Me: Cly

ler

and Temperament Types. California- Prometheus Nemesis Book Company.

Based on the work of Carl Jung and Isabell My

this book provides a tool 1o help

identify and better 1 different ‘The four are

described and then further discussed in relation to mating, children, and leadership.

This information was useful to the intern

he intends to gain future training in the

use of the Myers-Briggs Type Indicator.

. Pritchard, Carol (1988). Avoiding Rape On and Off Campus. New Jersey:
State College Publishing Company.

This book provides important information for all students on date and acquaintance

rape, coercive sex, and group rape. It di

usses the myths and presents the facts.
Practical information is supplied on how to avoid becoming a victim and what to do il

ible (0

confronted by a rapist. The information is clearly written and should be ace
any interested client.

. Gibbs, Keith (1993). University Degrees and Learning with Ease.

Gloucester, Ontario: Keith J. Gibbs.

This booklet provides 80 useful and easy to understand tips for post-sccondary

students. Advice is offered in several areas

5 study tips, y writing, exam writing,

time management, financial management, physical and mental health, plus information

14



for part-time and graduate students. Although the book is targeting university

students, most of the information is also applicable to the community college student.



As part of the counselling internship. a daily log of” client sessions and case tiles

highlighting the presenting concern(s) and any recommendations, actions, or referrals,

were mainiined. Also, a

an intern practicing within the Division ot Swdent

Services, other related duti

s, heyond counselling and research, were assigned. |

duties included assisting with graduation procedures, overseeing the interview and
selection process for recruiting a summer student with the SETAD VALLEY project,

attending staff planning meetings, in addition o answes tudent inquiries re

reling

financial aid, the admissions procedures. and general program information.

Review of the Obijectives

The internship provided experiences that were dircctly related to the inem’s cventual
employment. There were opportunities to practice counselling skills with achults in a
post-secondary setting and also to conduct research on (he topic of Career matarity in
adult students. The internship also provided an opportunity to participae in the
relationships between various sections of the Student Services Division.

Objective I: To conduct individual counselling sessions in the areas of personal

and career counselling.

This was accomplished by conducting:

a) five personal counselling sessions with three clients;

16



by 20 carcer counselling sessions with 20 clients:

<) 11 academic advising sessions with six clients.

Based on the intern’s previous work experience as a Student Advisor. plus her

practicum experience, three (o four client counselling sessions per day were expected.
However, the total number of client counselling sessions for this intern was
approximately one per day.  As noted earlier in this report. counselling services at
Cabot Coliege are frequently offered "on demand”. One may speculate that the

number of client sessions was less than expected duc to various reasons: a) the total

number of students in full-time atiendance decreased dramatically after June 10th, b)

s less during this time of the academic year -

the "demand” for counselling servic

nearing the conclusion of the semester, and/or ¢) students who had previously
received counselling services preferred to maintain contact with the same college

counsellor.

Although the sessions were categorized based on the reason given by the

client. it is important to recognize that carcer counselling must operate using a holistic
philosophy.  As stated by Krumboltz (1993). "when we discover the complex

circumstances that are interwoven into our clients’ problems, it becomes almost

impossible to ny given problem as either “career’ or “personal™ (p. 143).

ategorize




In fact, "compartmentalizing [clients] concerns diminishes our ability o help them see

how their feelings, beliefs. abilities. and interests are interconnected” (p. 148).

Objective 2: To practice a variety of counselling skills but to focus on the skills

of f ifically - identifying themes, ging, interpreting,
and action planning.

This was accomplished by:

a) conducting individual counselling ons:

b)  weekly on-site supervision where client issucs, plus the counselling approach
and skills employed, were reviewed;

c) a self-reflective process - which was strengitiened through journalling.

Clearly the counselling skills used in any counselling sess

ion are dependent upon the

client-counsellor relationship, the number of sessions that they have spent working,

together, the type of issue that the client is and also

striving to cope with or resolve

the counsellor’s experience or practice with various skills and techniques.
Throughout counsellor training, the emphasis was on providing an overview of the

helping relationshi icing effective ication skills, and helping clients to

tell their story - the counselling model used was based on Gerard Egan’s text The
Skilled Helper, 1990. During the practicum and internship this intern worked 10

move beyond basic empathy and the use of probes into the skills of advanced

18



cmpathy. Bricf case examples are provided to help demonstrate some of the

counselling skills employed.

wse A The client was a mature student, parent, and displaced worker, who was
retraining for a new career. When the student visited she was very upset - stating that
she was very stressed, "didn’t know what to do”, doubted if she could continue with

the program, and felt close to "just quitting”. The intern began the session by having

the client tell her story. The client described a number of situations that were
presently causing her distress.  Throughout the session the intern noted that a number
of self-defeating vr negative thoughts were evident. In trying to cope with so many

and with so many demands on her time and energy, the client no longer felt in

control and had started to doubt herself - doubting herselt as a student, as a worker,

as a parent, as an individual.

An underlying theme that was identified through the client’s story was her waning

self-confidence. Thoughts relating to her feelings of incompetence and her decreased
ability to cope were expressed.  During the session the intern wanted to help the

more in control and to clarify and focus on specific concerns. A list was

client fe

complied of the many stressors that the client had identified and the question was

ked, "If we were to work on one of these concerrs first, which would be most

helpful for you to focus on?". (Summarizing and moving to action). The client

19



identifed her relationship with her teenage child as the most important issue which

required immediate attention.

During the remainder of this session and in the following session. we explored coping
behaviours and discussed some parenting skills. The intern also provided the client
with several techniques to first practice and later try with her teenager.  We role
played situations as the techniques were demonstrated. During the sessions it was
also pointed out how well the student was proceeding academically and how caring
she was as a parent. Her request for counselling was described by the intern as o
positive step in helping to avoid future conflict and in maintaining a healthy

relationship with her child. (Interpretation) The client was retieved and

thankful as she began to have a different and more hopeful perspective on her

situation.

Case B: This client was referred due (o an incident during on-the-job training. ‘The
Instructor felt that the student, a skilled and effective worker, may be dealing with
personal issues which were interfering with her ability to concentrate during training.
The session began by exploring the student’s feelings and thoughts about the program
and her present performance. As the student described her efforts she mentioned on
two occasions, "I have to do well." This was her {inal semester and exams were

near. The intern sensed that the student had expectations beyond her own that she felt

20



she had to meet. The intern probed, "How do others, your family or friends, fecl

ahout your studies?”.  Response: "Oh good. I don’t really have any time for friends
or sacializing." However, while the verbal response signified that things were good.
non-verbally it was evident that the student was feeling upset. It was also noted that

she did not mention family in her response. It was decided to challenge the

discrepany between the client’s verbal and non-verbal messages. At this point the

student cried for a few moments; she then began to talk about the stress of the

program and her desire to suceed and to show her parents that she could do it.
Probe: "So doing well and receiving your parents approval is very important to you."

Response: (a nod) "Yes, especially my father’s.". The session continued as we

discussed the pressures she felt and how personal time and her personal life seemed to

stay on hold as she gave so much time to the program.

Self-reflection/journalling. The intern also kept a journal during placement to help in

recording and reflecting upon counselling experiences. A sample of journal notes

follows:

* Tuesday, May 24. Today a student interview which began as a request for program

information evolved into a personal counselling session. This session was quite

valuable for me as I encouraged and aliowed the individual to tell her story. I believe

1 was indeed empathetic - dealing not only with feelings but also cognitions and

experiences. The opportunity also presented itself so that the skills of immediacy and



self-disclosure seemed appropriate”. The entry continues with thoughts on this

process.

Objective 3: To sclf-assess counselting skills and personal counselling style on a
weekly basis, through feedback from and in consultation with the ficld
supervisor, and in relation to the different theoretical perspectives.

This was accomplished through:

a) weekly meetings and case discussions with the ficld supervi
b) consultation with other counselling stalf:
<) meeting with the faculty supervisor Dr. Kennedy midway through the

internship (o discuss the intern’s prog

ions of the course text, Theory and Practice of

d) reviewing and re-reading set

Counseling and Psychotherapy, Gerald Corey, 1991;

€) attending an i session titled “Cy ing Skills® which focused on
Allen Ivey's work/text, il Interviewing and Counscling, 198%;
f attending a one day, pre-conference training workshop on *Brief Counselling:

Beyond the Basics’, presented by Dr. Brett Steenbarger.

The preference of this intern is toward the humanist'c, nondirective, client-centered

approach in counselling.  However, in her previous work experience student

advisor, youth and  plus prior training in reality



therapy and control theory, she felt that she was leaning toward a more directive
approach.  Prior to counscllor training, the tendency was to introduce structure in the
carly stages of the helping process, and eagerly move into the problem solving and
action stage.  Upon reflection of the counsellor training, and based upon feedback
from ficld supervisors and faculty, the intern believes that she has moved closer
toward a non-directive approach and tends to use cognitive-behavioural techniques
when working with clients in the helping process. At this stage, the intern feels that

amore i ive perspective, based on a ge and practice of a variety of

therapies and techniques will continue to be explored.

Objective 4: To complete study and rescarch in the area of career maturity in

post-secondary college students.

was accomplished through:

a) the initial research on the topic and presentation of a draft proposal:

b) intensive research on the concept of carcer maturity and a discussion of ideas
and critical feedback from faculty members;

©) the administration of a career maturity measure, plus the intrepretation and
analysis of results:

ul ¢

) the compilation of rch report with recommendations:

ings with faculty supervisor, Dr. Sharpe

c) regular consultation me
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Conclusion
It was quite useful to complete the practicum and the internship. which was ar

extension of the practicum, at two different post-secondary institutions - one bein,

university setting and the other a community college setting. The practicum

experience revealed a more formal and somewhat clinical approach where the

" primary ibilities are indivi research, and some

small group work. A direct involvement with other Student Alfairs tasks was not

evident, e.g. the peer-helper program. The internship expericn

aled

1 more

informal, non-clinical, "on demand" approach to counselling services. At the

college the °s primary ibility is also i
counselling, however, the counsellor is also actively involved in other Student

Services tasks, e.g.

academic advising, a:

isting with g

aduation procedures, assisting

students with student loan applications, ctcetera.  While the intern believes that cach

setting and style of ions has its s and possible dis ges, as i

"new" student counscllor she has yet to decide which approach she would prefer.

Overall, it was felt that the eight week internship was a valuable experience and many
of the goals and objectives the intern had set were met. The individual counselling

sessions were especially challenging and rewarding. Reading and research related 1o

career counselling, and specifically carcer maturity. was very usful as career

counselling remains a primary task for most college counsellors. Having the
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opportunity to carry out the research project was also worthwhile and a very good
learning expericnce, as further knowledge on the concept of career maturity, the

carcer counsclling needs of students, and the research process itself was acquired.

9
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CHAPTER Il

RESEARCH COMPONENT

INTRODUCTION

Statement of Purpose

This research project has assessed the carcer counselling needs of pos

condary

college students age 26 years and older. A carecr maturity measure and @ self-report

form was used to identify the needs according to the subjects’ gender, age. and level
of education. This study aimed to analyze the different, yet specific, needs of adult

students.

Significance of the Study

Presently in our province, it is estimated that the ratio of students to counsellors in
our schools is 1000 to 1, and this figure may be generalized 10 counselling services
available in our post-secondary institutions (Government of Newfoundland and
Labrador, Department of Education, 1994). This ratio indicates a substantial demand

for counselling services and counsellor time. Given this knowledge, and

that the of rareer I are varied, it would
therefore be useful to assess and identity those components that are most critical to

students seeking career counselling. This service could be both time and cost
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effective for the and the instituti it y, the identification of
carcer counselling needs, using a measure of career maturity, may also help the

and those aspects of career development that are causing feelings

student better underst

of frustration due 1o a lack of skills or information.

“The carcer development and career maturity of adults is still a relatively new area of

wrch,  As stated by Wes (1983), a nationwi (in the U.S.)

"indicates the need for studies of adult career maturity” (p. 299). However, Super
does suggest that the behavioral factors related to carcer maturity—"planfulness,
exploration, information, decision-making, and reality orientation”—are basically the

same for adolescents and adults but "the content in adulthood becomes more specific

inits focus” (Herr and Cramer, 1992, p. 304). Super (1977) also noted that "the
tasks. the topics to be explored, and the kinds of information needed by ... adults are

different” (p. 295).

Assuming that carcer development needs may be identified using a measure of career
maturity, patterns of needs may evolve, and relevant career counselling interventions

d. The patterns of needs. based primarily on the students’

can then be propos

limited human and material resources—to better serve particular groups. At present,

the more generic set of career counselling interventions can sometimes fall short of

2



meeting the specific needs of various student groups. especially the older adult college

student.

measure ol career

While career development needs may be identified using

maturity, one’s level of career maturity may be enhanced using appropriate carcer

counselling interventions. Career maturity outcomes have been found to be related to

career satisfaction, career success, academic and work achievement, vocational

and i identity (¥ . 1983; Wes + Sunford, O'Neal,

Horne, Fleenor, & Garven, 1985; Nevill & Super, 1988: Crook, Healy, & O'Shea,

1984; Savickas, 1985; laffaldano, Wells, Hyland. & Muchinsky, 1985). A study by

Healy, Mourton, Anderson, and Robinson (1984) states that "community colleges

could help improve achievement and probably could increase retention rates by
offering programs that increase aspects of career maturity ..." (p. 350). If these
outcomes are possible, then identifying needs and offering interventions which

subsequently enhance career maturity appear (o be worthy endeavours.

Rationale

With respect to carcer counselling in the post-secondary setting, a recent

provincial report that we "make adequate provision for

ce and ing servi

su

ent career gui the pos o y

education system for all students ... at appropriate times, but especially for students
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as they proceed through various programs” (Sharpe and White, 1993, p. 16). To
provide adequate career guidance and counselling, the identification of career

needs and an ing of career maturity in our adult student

is a primary requi . The identification and of career

needs must first oceur, prior to planning carcer counselling initiatives.

‘There are numerous

spects (o career development and many factors that may
influence it as it evolves. These factors can include education level, level of self-
esteem, work experience, age, cteetera.  Career maturity is a term often used to
reflect or indicate the stage or level of one's career development—one's knowledge,

skills, and behaviours as applied to, and revealing a readiness for, career decision-

making. "Career development ... is part affective, part cognitive, and increases
irregularly with age and experience” (Thompson, Lindeman, Super, Jordaan, and
Myers, 1984, p. 7). The problems one may face or the needs that one may have

are many. Campbell and Cellini (1981)

during the

er development proce

provide a comprehensive list including 17 tasks and 80 subtasks in their taxonomy of

adult career problems.

In this rescarch project the intern used a career maturity measure, the Career

Development Inventory, plus a Self-Report Form to help identify the career

counselling needs of adult students (Appendices A & B). Mihal and Graumenz (1984)
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caution however that "career counselors should be aware of potential bias in self-

assessments when dealing with counselees and should attempt to validate self-

assessments whenever possible” (p. 253). In considering this caution the intern chose

{0 use the Career Development Inventory (College and University Form) (CDI-CUY, &

published career maturity measure, which could provide objectivity and a
standardization of scores. The Career Development Inventory was also selected

because it is one of the few measures of'

reer maturity which was designed for use

with adults.

The scales of the Carcer Development Inventory (CDI) (College and University

Form) score five components of career development:

r planning, care

exploration, deci

on-making, world-of-work information, and knowledge ol preferred

ion, an additional dimension of

occupational group (Appendix C). Reality orien
career maturity, is not measured by this inventory. The CDI User’s Manual reports

that "the measure of internal col

teney for the combined scales ranges from .79 o

88 with a median of .86. These scales clearly have adequate reliability for use in
analyses of group differences” (Thompson, Lindeman, Super, Jordaan, and Myers,
1981, p. 14). The CDI User’s Manual also reports on the content validity of the

instrument and "strong evidence of the

construct validity of the

paratc and combincd

CDI scales" (p. 17).
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Super (1977) suggests that the CDI "is useful in assessing recycling concerns, that is.

in identifying adults who, having been established, are exploring possible new roles”

(p. 301). Herr and Cramer (1992) state that the Career Development Inventory (CDI)

. clearly attempts to appraise the construct of career maturity” (p. 672).

‘The self-report form which the intern developed was administered to students to
solicit basic data. The form was used to collect identifying information such as

vender, am of studics, and education level, but also included an open-ended

question. ‘This question asked students to identify the types of services and/or carcer

1 Is—inft ion, skills, , help with personal issucs,

eteetera-—which they required or 'ind at that time.

Research Question

What are the carcer counselling needs of different groups of adult college students

categorized according to gender, age, and level of education?



CHAPTER IV

REVIEW OF THE LITERATURE

Career Maturitv: The Construct

Career maturity was first conceptualized by Domald Super almost forty years ago
(Westbrook, 1983). While some consider the construct to be multidimensional, others
suggest that there is little evidence to support this view. (Super & Kidd, 1979;

‘Westbrook, 1983). Originally carcer maturity was conceived in relation to the career

development of adolescents and was termed vocational maturity. Since that time.
numerous studies have posed a variety ol questions, emanating from different needs
and perspectives, in an effort to further understand, define, and utilize information,

based on this concept.

Alternate terms have been used to refer (o the construct of ¢:

maturity—vocational
maturity. adaptive vocational behaviour, personal flexibility, and carcer aduptability,
with the term "career maturity" being credited to John Crites (Westbrook, 1983;
Crites, 1978; Blustein, 1987a.b; Sheppard, 1971; Super, 1977; Phillips & Strohmer,

1982). Researchers have considered different factors that may influence the

ed the construct itself,

development of career maturity, they have reviewed and modi

and have developed instruments to measure career matuvity. Terr and Cramer (1992)



suggest that ... the essential criteria of career maturity remain fairly constant. What

approaches to career maturity, are the methods of

does change however, across thy

ring the presence of specific elements of career maturity” (p. 296).

meas

Most work in this arca has focused on the definition and measurement of the construct
and the study of antecedents and outcomes related to it. Only a few authors have
offered specific counselling interventions appropriate for, and dependent upon, the
level of career maturity that different people of different ages exhibit. However, the
wealth of research that centres around the topic of career maturity is evidence that it
has some inierest and level of meaning for many people and may therefore be worthy
of continued attention.  Neviil and Super (1988) state, “career maturity is now & well-
established concept which has become central to many career education programs in

schools and colleges. ... However [it] is still in need of further study” (p. 139).

To what does the term carcer maturity refer and why is it useful to understand and/or

measure? Initially, Super defined vocational maturity conceptually as "the place

reached on the i of i from ion to decline" and
he theorized that a "vocational maturity quotient (VMQ) could be developed to
indicate: “whether or not the vocational development of an individual is appropriate
for his age and how far below or beyond his chronological age his vocational

development is™" (Westbrook, 1983, p. 264). But what purpose does the
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measurement of career maturity actually serve? s the goal to enhance one’s level of
career or vocational maturity? Is it to determine the factors which may influence
career maturity development? How does a high degree of carcer maturity relate to

later career success and satisfaction? Can the measurement of

eer maturity be of
benefit in identifying specific career counselling needs for various age groups in the

post-secondary setting?

Based on Super’s work, Herr and Cramer (1992) define career maturity

The repertoire of behaviours pertinent to identifying., choosing.
planning, and executing career goals available to a specific individual

as compared with those possessed by an appropriate peer group; being
at an average level in career development for one’s age. Autitudinal
and cognitive readiness to cope with the developmental tasks of finding.,
preparing for, getting established in, pursuing, and retiring from an
occupation. (p. 27)

(=

Understanding Career Maturity (CM) - CM described

Blustein (1987b) describes vocational maturity "as the reading

0 cope with the

specific i tasks that are i with an indivi s stage in life. [l
consists of two factors that represent relatively discrete domains, ... vocationally
mature attitudes [and] the cognitive components of vocational maturity” (p. 67).

combination of

While both domairs may appear independent of one another, it is

both that provides a total view of career or vocational maturity. Assuming that

vocational maturity is a desired and possibly strived for state, Phillips and Strohmer
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(1983) suggest that "vocational maturity has been widely recognized as a
developmental yardstick used to measure the readiness of an individual to address the

tasks imposed by his or her life stage” (p. 396).

Nevill and Super (1988) state that career maturity is developmental in nature and refer

it as a proces Accepting that career maturity is a process indicates its fluidity, its

ability and openness to change, based on time and internal and external events -

personal or situational, plus one’s behaviours and thoughts. This idea leads to the
questions:  what elements to be obtained, or criteria to be met. would constitute a
state of optimum or maximum carcer maturity? If career matrity is 4 developmental

ideal” measure of carcer maturity obtainable. possible. or

process. what would be a

desirable for adult college-level students?

In addition, Nevill and Super (1988) suggest that career maturity "should be viewed
in the context of” an individual's life-span and life-space” (p. 141). This view is also
supported by Campbell and Heffernan (1983), as they reference the reality of midlife

career changes and increased life expectancy, among other issues, in identifying

increased and greater needs for career assistance for older persons. They note that
theories of adult career development that "assume that stages in development are
sequential and cach is encountered only once” (p. 226) are in conflict with reality.

Also, in Campbell and Cellini's (1981) taxonomy of adult career problems, it is clear
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that issues related to career development can be faced by adults in mideareer. during
periods of unemployment. work re-entry. and/or into pre-retirement and retirement.

Accepting these career concerns as legitimate,

it appears that some aspects of carcer
maturity can resurface throughout one’s work and life history. and carcer counselling
assistance can be of value at different stages. Campbell and Cellini (1981) state that
their "four major problem categories describe(s) problems that may oceur at any age

or stage in the career development process” (p. 178).

Super’s work also reflects the notions of change, transition, and career concerns
throughout life and "the terms trial and transition have been intended to denote [a)
recycling of tasks through minicycles” (Herr & Cramer, p. 215). Although Super
says that while "the content of the tasks may vary. the process remains the same”
(Campbell and Heffernan, p. 236), he later chose to substitute the term career
maturity with the term career adaptability when referring to adults. But can a
measure of career maturity for adults, during different transition points, i.c., prior

college graduation, at the time of jeb loss, or entry into retraini

identify particular
needs or factors that require attention? Will a measure of carcer maturity be uscful in
determining the type of support or career counselling services that will be most

helpful?



Vaocational maturity can also be "defined as a level of attainment along a continuum

of i which is when selecting a vocation. It

includes the person’s feelings about a basis for choosing a job and his conceptions of
the occupational choice process” (Sheppard, 1971, p. 400). This explanation refers 1o
the individual's feclings and conceptions, similar to the two dimensions of attitudes

and cognitions, which are evident in some career maturity measures. Actions or

iours are not mentioned here, but one would expect that career maturity is also

by one's actions i . past and present, especially at the post-

ondary adult level.  Westbrook does state that attempts are made to assess all three

lomains—alfe , cognitive, and in the existing career maturity

measures (Herr & Cramer. 1992).

Indeed, our actions or behaviours, and what we learn from them, will influence our

gc about ions and c: lated resources, our i i king

skills and relevant future behaviours. The students™ information and skill levels are

very important in assessing their career counselling needs. However, Sharf (1984)

determi

reminds us of the difficulty that exists g an individual's level of actual

information seeking behaviour, noting that individuals will vary not only in the

amount, but also in the type. of jonal information sceking four. Also,
actions such as part-time and full-time work, extracurricular activities, volunteer

arch, eteetera, can all serve as antecedents to vocational

work, occupational res
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maturity (Blustein, 1987a). However, some may question whether these actions are

antecedent (o career maturity or are in fact descriptors /criteria indicating a level of

career maturity; a point on the continuum.

Career Development and the Career Maturity of Adults
Nevill and Super (1988) suggest that career maturity is developmental in nature.

However, this notion may appear to be in conflict with the idea of

development

needs appearing and reappearing throughout one’s lite span. Generally when the term

developmental is used one will envision a linear and sequential, or evolutionary

process. Developmental theorists suggest that "individual development proceeds

through a series of s

do not return 1o "lower” level

ages ... [and] individual

once they have been satisfactorily negotiated” (Campbell and Heffernan, 1983,

p. 226).

However, with respect to adult career development this theory does not seem to
apply. This intern would suggest that the adult’s level of carcer development: -based

on knowledge, skills, behaviours, and attitudes with respect to career related

activities—and as reflected in a measure of career maturity, can and will fluctuate. It

is not unusual in our rapidly changing world that the skills, knowledge, or

behaviours, that once served us well become outdated, lost, fess rel

inappropriate,
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Super postulated four stages of career
maintenance, and decline (Herr and Cramer, 1992). For the adult, perceived to be in
the maintenance stage of career development but now displaced from a job or

choosing to change careers, the methods or skills of job search used fifteen years ago

may be quite different from these required today. If the individual chooses to retrain,

the carcer planning process may seem unfamiliar or forcign and a return to the

“exploration” stage may oceur.

A recognition of carcer development as a lifelong and ongoing process, and as

applicable to adults as well as to adolescents, may require us to rethink some of our

ideas regarding carcer pment stages. career ing, and the

it means (o ha

notion of wi e career mature attitudes.  "Career maturity is a state,

usually thought of as the peak of development, but a carcer may have no peak, one

peak, or several peaks” (Super, Osborne, Walsh, Brown, and Niles, 1992, p. 75).

Indeed, it appears that as an adult one “may enter or reenter any stage ... at any point

| people are changing jobs in midlife, entering the workforce

in the life span .
during late adulthood, and coming out of retirement and starting over” (Campbell &

Heffernan, 1983, p. 227)

It is recognized that there are career problems for adults associated with the career

development process.  Identifying these career problems or career counselling needs
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may be facilitated using a measure like the Carcer Development Inventory (CDI).
Low scores on one of the scales may indicate needs in areas such as career planning.

career ion. decisi king. world-of-work i ion, or k dge of

preferred occupational group. A useful descriptive analysis of the CDI's 120 items is
included in the Technical Manual. Campbell and Cellini’s (1981) diagnostic
taxonomy is also useful in providing detail on four major categories, &nd
subcategories, of adult career problems. They state that "four common tasks were

identified as recurring across stages ... decision-making, implementing plans,

> Jand] e W

adaptation” (p. 177).

It is therefore assumed that any individual, independent of age. education, work
experience. elcetera, can benefit from career counselling—support, guidance,

assessment, information and resources. The identification of specific carcer

needs and appropriate i ons may be especially useful as one

progresses and/or recycles through the tasks associated with carcer development and

as may be reflected in measures of carecr maturity.

.
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Factors and Outcomes Related to Career Maturity

Introduction

A review of the literature indicates that there are many faciors or variables that may
refate o career maturity. They may include gender, socioeconomic status,
educational achicvement, aptitude, ethnic background, decision-making style. work
experience, age. sell-knowledge (values, interests, abilities, attitudes), career salience,

m/self-coneept, childhood experiences and life history events, and present

self-

lift e and/or transition point(s) (Herr & Cramer, 1992: Sheppard, 1971:

Taffaldano et al.,1985; Blustein, 1987a. 1987b; Phillips & Strohmer, 1982: Crook,

1984; Healy, 1991; Lucas & Epperson. 1990; Nevill & Super, 1988: Westbrook et
al., 1985, Guthrie & Herman, 1982). Many of these potential factors overlap or are
interrelated.  This research project focused on the variables of gender, age. and level

of education only. However, it may be relevant when considering factors related to

career maturity to distinguish whether particular factors influence the attitudinal

and/or cognitive domains specifically.

Anticipated outcomes of enhanced career or vocational maturity are also many and

varied. Possibilities include increased college success, greater career satisfaction and

suceess, effective decisi king styles, career i career salience,

vocational identity, and increased readiness and effectiveness in coping with the next
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career development stage (Crook, Healy, O'Shea, 1984: Phillips & Strohmer, 1983:
Nevill & Super, 1988: Healy. Mourton. Anderson, Robinson. 1984: Savickas, 1985;

Westbrook et al, 1985: Herr & Cramer, 1992: Healy. 1991). From this information

it is evident that some of the factors reflected in a measure of carcer maturity can also
zppear as  potential outcomes of increased carcer maturity. This notion leads to a

vision of career maturity as an anchor or core to a circular process: with the effect

that one’s level of career maturity is i i ing or enlarging—at other

times decreasing or reducing. Carcer maturity is theretore malleable and not static at

any age.

While a variety of factors and outcomes may be related to career maturity, this
research considered those of gender, age, and education level.  Knowing that other
factors can also influence one’s level of career development, and subsequent score of
career maturity, the variables of self-esteem, self-concept. decision-making style.
work achievement, and others, are also discussed in this review. IUis also important
to recognize that the majority of the research on carcer development and career
maturity refers to adolescents and young adults, whereas this project focused on the
older adult student. However, consideration of the material is of value and some

generalizations may be appropriate.
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Gender, Age, Education Level

While Nevill and Super (1988) do not suggest that gender is related 1o career
maturity, some differences related to gender have been found.  These authors cite
similar studies of high school siudents showing females scoring higher on the

suggesting that "females appear (o mature vocationally at an carlier

cognitive s
age than do males” (p. 148). Herr and Cramer (1992) refer to rescarch by Hollender

and state that "girls tend to be 'set” in a career earlier than boys (by about age 15)....
and significantly more females than males report a definite vocational choice during
this periad” (p. 375). A 1980 study by Westbrook et al. found that "technical college
female students ... atined higher scores than male students on all career maturity
measures™ (Westbrook, 1983, p. 295). Female medical students also showed a

grealer commitment to their career and “better developed vocational identity"

(Savickas, 1985, p. 335).

While the literature reflects that males are less career mature than females, laffaldano
ctal.(1985), with respect to vocational maturity and decidedness, state that many
males "guided by perccived societal norms, [may] feel compelled to choose a career
carly in life, before possessing any realistic knowledge about the profession or the
skills necessary to plan for such a carcer” (p. 294). If this information is accurate,
how does it play itself out in later academic studies or work siteations? Does this

relate to the number of studics focusing on male midlife career changers? Herr and
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Cramer (1992) cite other research which suggests that sex differences in career
maturity is not evident "by ages 24 1027" (p. 412). It is postulated. based on the
majority of this rescarch. that significant differences will be found between genders

on scores of career maturity.

Ageas a factor influencing the level of career maturity and carcer mature hehaviors
has also been considered in the literawre. A siedy of male and female college
students found age "fo be significantly related o vocational maturity" (Guthric &
Herman, 1982, p. 199). Herr and Cramer (1992) cite a number of studies which
sugpest that career behaviour in adolescence is "also related (o career behavior at age
25..." (p. 413). and "aspects of career maturity at the ninth grade ... fean] accurately
predict carcer maturity at the twelfth grade and at age 25..." (p. 304). Itis not
clear, however, that an absence of career behaviours at an earlier age can he

compensated by effectively applied career behaviours at a later age.

A recent study by Healy (1991), based on a sample of college students aged 17 10 58

years, examined the hypothesis that "age relates positively to decisi

n-making skills,
vocational identity, grades, and life satisfaction” (p. 208). However, while a

relationship between age and grades was found, 4 positive relationship beiwe

age
and the other factors was not evident. Also, "contrasts of participants who were older

and younger than 26 years of age did not reveal significant differences cither™ (p.
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211). Another study which compared male workers age 30 and over, by age group
and level of education, also revealed "no significant differences in vocational maturity
mean score between younger and older subjects” (Sheppard, 1971, p. 403). This

information would suggest that significant differences would not be found in this

lling needs

arch project, which included a comparison of student career couns

based on various age groups and using a career maturity measure.

With respect to level of education, Westbrook et al. (1985) found that neither mental
ability nor scholastic achievement were related to career maturity. A study by
Sheppard (1971) indicated that education level had little relationship with one's
measure ol vocational maturity. Within this research project, the variable of
cducation level may not surface as being significant in helping to identify career

counselling needs.

Self-esteem and Self-concept
A study of college students, conducted by Crook, Healy, and O’Shea (1984), looked

of work achi to self-es . career maturity, and college

at the

achievement. The results suggest that "self-esteem influences mature career attitudes

and work achievement directly, ... [and] mature career attitudes contribute directly to

college and work achievement, ..." (p. 76). Based on this information, it would seem

advisable to first work with students to increase their self-esteem, before counselling
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them around other issues relating to carcer maturity. Iowever, this study considered

only one of career ity—attitude. using Crites Attitude Scale of the
Career Maturity !aventory—and it is not clear that sclf-esteem influences other arcas
of career maturity, such as career choice competency. One cannot assume. based on

this study, that an individual scoring high or low on a career

score high or low, respectively, on a measure of self

(1985)

also noted that vocational decidedne:

is based upon attitude.

t possible then that
self-esteem, a factor which influences mature carcer attitudes, can also affect one’s

level of vocational decidedness?

Blustein (1987b) put forth a hypothesis which predicted that a low seli-monitoring

orientation and an internal location of identity—di ions of the seif-coneept
system—would be positively related to the two major components of vocational
maturity—attitudinal and cognitive. His study samples consisted of undergraduates

attending a community college. Results indicated that "low sclf-monitoring and an

internal location of identity were associated with the cognitive componenis of
vocational maturity (decision-making skills and world of work information), [but]
were not related to the attitudinal components (self-report of career planning and

career exploration activities) ..." (p. 75).



Savickas (1985) also found that vocational identity, reflective of vocational maturity.

was related 1o ego identity achi . The imp of self- . a strong

se of identity, are regularly discussed in the literawure on career

self-concept, and a
counselling and may dircctly or indirectly influence one’s score on a career maturity
measure. Tealy et al. (1984) note that "... people manage their careers so they are
consistent with their self-concept” (p. 348). Applied liberally, can we then propose

skills or knowledge in the

that an individual with a “poor” self-concept may have less
arca of career competencies and will therefore exhibit a decreased level of career

maturity?

and present experiences, one's social cnvironment.

It is common knowledge that pa:
personal and societal values, plus other significant individuals, can and do play a part
in the evolving conception of self. A study of senior high students by Iaffaldano et
al. (1985), which looked at vocational maturity as a component of vocational
indecision, noted that a variety of life history antecedents impacted males® and

Resu'ts showed that "the best predictors for females

females’ vocational decidedness.
are generally academic in nature, (i.e., declaration of a major, positive academic

ae), while the best predictors for males tended to be those with a more social-

interpersonal flavor, (i.c., social ion/pop ity, athletic i )" (p.

293):
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An evolving self-concept in college students

s therefore likely to have a direct

impact, either positive or negative, on their level of career maturity. Does this

information imply that for older students, who may be experiencing a decreased sense

seores on i

of identity or diminished self-concept due to job loss or career chang
career maturity measure will be lower? This would suggest that scores may indeed be

lower but, one might anticipate that low scores would be more cvident on the

attitudinal components and not the cognitive components of maturity me;

Work Achievement and Career Salience

Research by Nevill and Super (1988). based on a

study of 372 undergraduate
students, suggested that sex and socioeconomic status were not related 1o carcer
maturity, but, "commitment to work {or work role] was related to both the attitudinal

and the cognitive scales of carcer maturity” (p. 145). This information is similar to

findings by Crook et al. (1984) thai "mature carcer attitudes contribute directly to

er

college and work achievement, ..." (p. 76). Also, while it is not clear that ca

salience is definitively similar to Nevill and Super’s idea of commitment to work, it is

noteworthy that in a study by Westbrook and Sanford (1985), carcer salience itsell’

was not found to be related to other theoretical components of carcer maturity--career
decisions, career activities, self-knowledge, and career concerns.  As Osipow in

Lucas and Epperson (1990) hypothesized, "work may not play an cqually critical role

48



in everyone’s life" (p. 387). But how is it that the importance of and commitment to
work, and the work role, might vary so greatly between students, many of whom, it

iis assumed, enter college or university with a focus on preparing for future

employment?

Tt may be that some individuals enter post- till unclear or

condary studi

unconvineed regarding the connection of study and skill training to the obtainment of
future occupations.  Or, it may be that the work role is simply viewed as “something

one has 10 do” and the role itself does not inspire internalized feelings of importance

or worth. Other students may feel a

ense of importance or commitment to work,
thereby scoring higher on carcer maturity, but may later become disillusioned, i.c..
due 1o a poor labour market, and therefore reduce career exploration efforts, etcetera,
and consequently score less on a measure of career maturity. "Knowing now

ential in a

important work is to an individual i essing readiness for carcer

decision-making. 1 work and career are not important, then scores on vocational

inferest inventories have relatively little permancent meaning, ..." (Nevill and Super,

p. 149).

It appears that the relevance, or connection, of study to work may need to be

addressed on a regular basis in post-secondary scltings, and especially during

depressed cconomic times.  Even aduits who have many years of work experience
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re of

may be weak in planfulne:

during career change and score low on a meay

career maturity (Dillard. 1985). Evidently work. as one aspect of carcer

development, and its relationship to other lite areas will need to be reinforced and

highlighted.

Planfulness and Decision-making Style

Other factors that may contribute to carcer maturity are one’s level of

planfi ime perspective and also d aking style. Super and Kidd (1979),

d cite several studies that

in discussing models of vocational maturity in
focus on "the planfulness dimension [because it has] been shown to be the most
important group factor in vocational maturity, ..." (p. 259). A study by Blustein

students, examined the refationship

(1987a), based on a sample of community college

between decisi aking styles and
upon the rational style [as opposed to the intuitive or dependent styles| was the only

significant decision-making style predictor of vocational maturity: ..." (p. 61).

However, an earlier study by Phillips and Strohmer (1982) did not support a

that there was a i ip between rational decision-making and the

cognitive and attitudinal components of career maturity. They suggest that "the link

. is a weak one at best" (p. 221).
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However, whether an individual has, or develops, a rational and/or intitive decision-
making style can he influenced by a number of factors, i.e., earlier parent models,

peer styles of decision-making, courses studied which focus on systematic strategies

ion-making

and logic. 1 we choose to assist students in developing a rational deci

Both entail learning.

style this also relates o the concept of planfulng
understanding, and practicing, clear, systematic methods that include a consideration

of the past, present and future, in exploring options and alternatives.

Phillips and Strohmer (1983) state that a "planning orientation is clearly related to
progress in the task of choosing an occupation” (p. 399). Super and Kidd (1979) note

that "individuals who show greater carcer maturity in their decision making during the

exploratory stage are likely to be better adjusted (and therefore more satisfied and

s mature in exploring”

successlul) in the early years of work than those who were le:
(p. 259). Lucas and Epperson also researched decision-making style "because of its
relevance to effective carcer exploration” (p. 383). However, Phillips and Strohmer

(1982) suggest that any counselling interventions "to enhance vocational maturity,

strategies which focus on teaching clients to use logical, planful approaches in

decision making may be less effective than those which focus on individual

and g tasks" (p. 229).



Summary
The review of the literature has provided a sketch of the complex construct of carcer

maturity and reflected upon the more recent field of carcer development and care

maturity in adults. A number of factors shown to be related to career maturity or one

of the five dimensions of career maturity—"planfulness, exploration, information,
decision making, and reality orientation” —were discussed and possible outcomes

based on increased career maturity have been noted (Whiston, 1990, p. 78).

An understanding of the concept of career maturity is necy

ary because in this
research a measure of career maturity was used to help identify career counselling
needs of adult college students. Using the variables cited, significant differences
between mean scores on one or more scales of the Career Development Inventory
(CDI) were assumed to indicate a need and/or an arca for carcer counselling.
Patterns of needs were anticipated and were categorized by gender, age, and

education level. However, the literature review suggested that differences in ¢

maturity based on age or education level would not likely be evident. A difference in

career maturity based on gender was supported by some res

archers but not by others

The assumptions of Westbrook ct al. (1985) support further study of the measurement

of career maturity. They suggest that "an individual who selects an occupation that is

congruent with his or her abilitics, interests, and values will more likely enter,
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suceeed in, and enjoy the occupation more than an individual who selects an

oceupation that is not congruent with his or her abilities, interests, and values." Plus,

“career maturity is related to satisfaction with career plans” (p. 339-340).

Undoubtedly, identifying needs based on a measure of career maturity, and assisting

others so that they may gain satisfaction and success in their chosen careers can be

valuable.

Savickas (1985) suggests that vocational identity, "the possession of a clear and stable
picture of one’s goals, interests, and talents" (p. 329) is related to carcer

crystallization, a component of career maturity. Vocational decidedness is deemed to

e dependent upon two interrelated fonal identity and

maturity. (laffaldano et al., 1985). Considering this information it secems that, by

understanding and counselling students based on identified needs and levels of carcer
maturity, a stronger vocational identity may evolve, plus increased ease in vocational

de

on making. It is assumed that both states—clarity of vocational decisions and
vocational identity—would be desired by most adult college students as they move, or

reeycle, through the career development process and into various life stages.
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CHAPTER V

METHODOLOGY

Procedure

To help identify patterns of career counselling needs in college students based on
gender, age, and level of education, the Career Development Inventory (CDI)
(College and University Form) was administered. As reported in the review of the
literature, a number of factors and outcomes are related to one’s career development,

and these aspects of career development may be reflected in a score of career

maturity. Lower scores on a career maturity scale may ind s requiring career
counselling and/or a career development need. For purposes of this rescarch,

significant differences (at the .05 confidence level) between mean scores hased on the

variables of gender, age, and/or education level, were assumed to reflect a potential

area for career counselling or a career development need.

Results from the Career Development Inventory (CDI) can be used in planning carcer

s of

guidance programs and can serve as "a survey instrument (0 SSess Program nes
groups” (Thompson, Lindeman, Super, Jordaan, and Myers, 1981, p. 10). As also
stated in the CDI User's Manual the "College and University Form is recommended

jons and thus for




identifying those who need arousal, decision-making training, exploratory attitudes,
oceupational exploration in breadth, or in-depth exploration of a preferred field"

(Thompson et al., 1981, p. 1).

sked to complete a short, self-report form indicating which career

Students were also

concerns were a priority at this stage of their career development. This form
collected basic data on students and included an open-ended question. This question
asked students 1o identify the types of carcer counselling needs and/or services which
they had or wanted at that time.  This information was also used to help identify

patterns of career counselling needs.

Fach student who participated in this project was asked to read and complete the
Information/Consent Form (Appendix D), the Self-Report Form, and the Career
Development Inventory. Individuals were free to complete the forms either during
class time or at home. It was anticipated that on the average it would take an
individual approximately one to one and one-half hours to complete all the necessary
forms. The intern received the full support and co-operation of all Instructors

involved as each allowed free access to their classrooms where students could be met.



Sample

The sample included 45 students. both males and females. s and older,

who were full-time students in the ice/ p gy. business

and applied arts, or adult basic education programs at Cabot College of Applicd Arts,
Technology and Continuing Education. However, survey results from only 42

students were returned in time for inclusion in the rescarch analysis and one survey

was pulled from the sample as results indicated a distinet anomaly in scores. This

resulted in a reduced sample of 41 for anaiysis purposes.

As noted earlier in the internship report, Cabot College has a full-time student
population of approximately 3,500. However, at the time this research was
conducted, June 6-30, 1994, the full-time student population had decreased to

approximately 300. Due to this factor, the sample was in fact a conveni

as subjects were students who happened 1o be attending classes at that spec

Although limited, subjects were representative of several different programs.

Having completed the research, a review of the data indicated that 25 (61%) of the
participants were male and 16 (39%) female. All participants were age 26 or older
with the following age groupings evident: 11 (27%) students age 26-30, 12 (29%)
students age 31-35, 11 (27%) students age 36-40, and 7 (17%) students age 41 and

over.
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Instrumentation
‘The aim of this rescarch project was to identify patterns of career counselling needs
of adult college students. [t was felt that the career needs could be identified by

ing students’ carcer maturity, using an already published measure, in

self- of career needs. Therefore, two instruments

with a b
were used in the data collection process, the Career Development Inventory (CDI)

(College and University Form) and a self-developed Self-Report Form.

As stated in the Career Development Inventory Technical Manual, “the CDI provides
data useful in three major types of situations: surveying groups to facilitate planning
of guidance programs, ... testing hypotheses in research, and counseling individuals
and groups” (Thompson et al., 1984, p. 38). The User's Manual notes that the

Career Development Inventory was developed for "use as a sound instrument for

g carcer development and ... career maturity. This form can be used in
counseling, planning career education, and evaluating programs and services"
(Thompson et al., 1981, p. 1). However, while a career maturity measure, i.e., the
Career Development Inventory (CDI), may help in the identification of students’
career counselling needs, caution has been offered if ucing vocational maturity scores

s the results of a career counselling program. For instance, Guthrie &

Herman (1982), suggest that "a difference of 1 or even several years may not make a

in an indivi s i maturity score" (p. 203).
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The Career Development Inventory (CDI) (College and University Form) includes

eight scales and assesses five dimensions of’

eer maturity

areer planning,

2. world-of: and g of preferred

occupational group. The CDI User's Manual provides information on the dimensions

that each scale measures. Career Planning (CP) s

s to measure planfulness

by

requesting students to estimate the amount of time given to carcer-related activities.

Career Exploration (CE) assesses awareness and use of carcer related resources while

Decision-Making (DM) measures and application of decisi aking

principles to career decisions. World-of-Work (WW) assesses world-of-work

information and k of career and Ki e of Preferred

Occupation (PO) measures the students’ knowledge of the occupational group which

they chose as being of most interest (Thompson ct al, 1981, p. 16).

Two scales measure two group factors: Carezr Development—Attitudes (CDA)

combines career planning and career ion, and Carcer D I
Knowledge and Skills (CDK) combines decision-making and world-of-work

information. An additional scale, Carcer Oricntation Total (COT), combines carcer
planning, carcer exploration, decision-making, and world-of-work information, and

"is best viewed as a composite measure of four important aspects of carcer maturity”

(Thompson et al., 1981, p. 3).



The CDI User’s Manual and Technical Manual report at length on the reliability of
the measure based on internal consistency analyses and short-term test-retest analyses.
These manuals also provide evidence of the content and construct validity of the
individual CDI scales, including discriminant analyses and canonical correlation

analyses. (Refer also 10 notes p. 30.)

‘The Self-Report Form was used to collect basic identifying information. i.e.

level of education, and also included a question requesting a self-report of carcer

s 1o this question the

development needs. After a compilation of the various respons

carcer development needs were categorized into appropriate groupings. For example:

for carcer and/or employment counselling, requests for labour and

general reques
job market information, specific “hard copy” requests i.c.. use of a computer. requests

or needs of further skill development, i.e., interview skills, etcetera. (Appendix E -

Code Book).

imitations of the Study
Some of the limitations of this rescarch project were:
L ‘The small sample size of 41 students. This sample size existed for two
reasons: (a) the timing of the research—the full-time student population at the

internship site had decreased dramatically by late June, and (b) the financial



cost to this student of purchasing greater numbers of the prepaid. computer
scored, CDI answer sheets.

was @ small number of cases for inclusion

all sample

2. Resulting from a sn

by variables of age and total yea

s of education. Based on this sample size
any possible gencralizations arc limited.

3. Completion time for the CDI and Self-Report Form was estimated at one 1o
one and one-halt hours.  However, the time required by several students to
complete the CDI and Self-Report Form was actually between two hours and
two hours, fifteen minutes. Having to focus on this task for such an extended
period may bring into question factors of student fatigue and concentration
skills.

4. The Career Development Inventory (CDI) is a tested and well known tool for
measuring carcer matrity. However, it was evident during the administration

and student completion of the sur

ey that ambiguity existed for some

ular, Part

individuals regarding some of the CDI items: in parti

lI—Knowledge of Preferred Occupation.

Analysis

Statistical analysis was performed using a one-way analysis of variance or chi-square

using the Statistical Package for the Social Sciences (SPSS/PC+). A total of 28

variables and 41 cases were included.




ales of the Career Development Inventory (CDI) were

Mean scores on the cight s

analyzed by gender (male/female), age groups (26-30, 31-35, 36-40, and over 41

. and total years of education (8 thru 10, 11-11.5, and 12 or more years of

ye

cducation) using an analysis of variance 0 de ine any signifi iffe The

Scheffé test, a multiple comparison technique appropriate for a set of means, was

performed on those factors found to be significant at the .05 level. Gay (1992) notes
that "the Scheffé test is very conservative ... [and] it is entirely possible given the
comparisons selected for investigation, to find no significant differences even though
the F for the analysis of variance |is] significant” (p. 439). The same statistical
analyses were applied to the responses from question 9 of the Self-Report Form which

asked students to rank the components of career development.

Student responses 0 question 8 of the Self-Report Form, "what type of information or
services would be of most value to you", were also analyzed based on the variables of
gender, age groups, and total years of education. A chi-square analysis was used to

determine if there were any significant differences, by variable, between the groups.

Results
This research project focused on the question—What are the career counselling needs
of different groups of adult college students categorized according to gender, age, and

total years of vducation? The rescarch results that follow will address this question.
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Table 1 (p. 63) presents the mean. the standard deviation and the range of scores for

the total group on each CDI scale. Italso presents the percentage scoring below the

group mean and the percentage scoring more than one SD below the group miean.  As

shown, the attitudinal scales of Career Planning and Carcer Exploration, along with
Carcer Orientation - considered to be a good composite measure of carcer maturity

overall - reflect the greater percentage of need.

The analysis of variance summarics for each scale of the Career Development

Inventory (CDT) by gender is presented in Table 2 (p. 64). Results indicated that on

two of the scales, Career Planning and Career Development - Attitudes, significant

existed between males and females.  Career Planning measures how

differenc
involved an individual is in thinking about and making future carcer plans. It is also
identified as reflecting an attitudinal dimension of career maturity.  Carcer

Development - Atitudes is a composite scale—a combination of Carcer Planning and

Career Exploration scores. As is evident in Table 3 (p. 65), the female group scored

significantly lower on both of these scales in comparison 1o the male group.  There
was also a tendency for females to score lower on the Carcer Exploration scale and

on the Career Orientation scale. However, these particular gender differences were
not significant (see Tables 2 and 3, pp. 64, 65). This information indicates that as a

group, career planning is an aspect of carcer development that can be identified as a

particular arca of need for females,
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Table 1 - CDI Scale Results of Total Group

Scale TGM*  SD  Range % Scoring % Scoring 1
< TGM SD < TGM
1. Career Planning 103 17.7 72-135 46.3 19.5
2. Career Exploration 114 20.9 76-159 53.7 2.0
3. Decision Making 89 16.3 12-117 439 0.8
4. World-of-Work Information 86 192 42119 43.9 17.1
5. Career Development - Attitudes 110 179  71-146 537 122
6. Career Development - Knowledge and Skills 85 17.8  37-116 51.2 12.2
7. Career Orientation Total 9 185 63135 53.7 19.5
8. Knowledge of Preferred Occupation 91 19.5 38140 53.8 10.3
NB: N=41. *TGM - Total Group Mean
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Table 3 - CDI Scale Results by Gendet

Scale Gender Count (N) Mean SD Range

1. Career Planning Male 25 108.48 14.72 9 - 130
Female 16 95.25 19.31 72-135

2. Career Exploration Male 25 118.76 20.05 84 - 159
Female 16 106.13 20.64 76 - 158

3. Decision Making Male 25 88.40 15.90 42- 100
Female 16 90.56 17.31 56 - 117

4. World-of-Work Information Male 25 87.04 21.32 42-119
Female 16 84.50 15.85 58-119

5. Career Development - Attitudes Male 25 116.16 16.10 84 - 146
Female 16 100.75 16.87 71-138

6. Career Development - Knowledge and Skills Male 25 85.52 19.07 37-12
Female 16 85.25 16.27 54-116

7. Career Orientation Total Male 25 100.60 17.66 65 - 129
Female 16 89.94 18.46 63 - 155

8. Knowledge of Preferred Occupation Male 24 89.04 19.20 28-121
Female 15 93.33 20.47 61 - 140




Table 4 (p. 67) provides analysis of variance summaries of the CDI s

by age

groups. Four age groupings were employed.  The first thre > groupings were by

five year blocks, while the final grouping included the remainder of the studen

1g¢
41 years and over. No significant differences were found on cither of the eight scales

based on age. These results supported similar findings reported by Healy (1991) and

Sheppard (1971); these studie

so found no significant differences in carcer maturity

based on age. However, a trend was observed on the career maturity les related (0

the di ions of ki and skills: Decision-Making, World-of-Work

Information, and the composite scale Career Development - Knowledge and Skills.
On each of these scales, in addition to the scale Career Orientation Total, the mein

score decreased as age increased (see Table 5, p. 68).

An analysis of variance summary of CDI scales by total years of education is
provided in Table 6 (p. 70). (Sec Code Book, Appendix E, for an explanation of the
total years of education categories.) The results indicated significant differences on

the scales of Decision-Making, World-of-Work Information, and Carcer Development

- Knowledge and Skills (a composite scale). A significant difference was also found
on the Career Orientation Total scale, however when the Scheffé test was completed
it did not indicate a significant difference. A Scheffé test performed on the Decision-

Making scale indicated that Group 3 (those with more than 12 years of education) was

significantly different from Group 1 (those with 10 or less years of cducation)
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Table 4 - Analysis of Variance Summaries of CDI Scales by Age Group

Scale Age Groups Ss df MSs F Prob. of F
1. Career Planning 1-4 369.26 3 123.09 38 n
2. Career Exploration 1-4 49929 3 166.43 36 8
3. Decision Making 1-4 35080 3 119.93 43 .73
4. World-of-Work Information 1-4 3 327.42 .88 A6
5. Career Development - Attitudes 1-4 37.63 3 12.54 04 .99
6. Career Development - Knowledge and Skills 1-4 865.08 3 288.36 .90 A5
7. Career Orientation Total 1-4 476.30 3 158.77 A 72
8. Knowledge of Preferred Occupation 1-4 47316 3 157.72 39 .76
NB: Key: A

y: Age Groups
Group 1 26-30 years: Group 2: 31-35 years: Group 3:

36-40 years; Group Four: 41 years and over
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Table 5 - CDI Scale Results by Age Group

Scale Age Groups N Mean SD Range
Career Planning 1 11 107.64 21.64 73 - 135
2 12 103.42 14.30 82-127
3 11 99.55 1757 73-126
4 T 102.29 1876  72-125
Career Exploration 1 11 108.64 15.27 86 - 126
2 12 116.00 21.78 88 - 159
3 11 117.36 2508  76-156
4 7 112.71 2334 84-158
Decision Making 1 11 92.73 1400 69 - 110
2 12 90.33 18.90 42 - 110
3 11 87.91 14.80  63-110
4 7 84.00 19.03 56 - 117
World-of-Work Information 1 1 93.18 22.81 42-119
2 12 86.33 1669  50- 111
3 11 82.82 19.48 50-119
+ 7 79.43 16.83 58 - 104
Career Development - Attitudes 1 11 109.55 16.46 77-132
2 12 111.50 18.16 84 - 146
3 11 110.09 22.05 71 - 136
+ 7 108.86 16.17 90 - 138
Career Development - 1 11 91.73 18.04 61 -112
Knowledge and Skills 2 2 86.25 18.34 37-108
3 11 82.55 17.41 49 - 116
+ 0 78.57 17.54 54-112
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Table 6 - Analysis of Variance Summaries of CDI Scales by Total Years of Education

Scalz Yrs. of Ed. SS df MS F Prob. of F

1. Career Planning 1-3 1151.46 2 575.73 1.93 .16
2. Career Exploration 1-3 1629.18 2 814.59 1.94 .16
3. Decision Making 1-3 178323 2 891.61 3.84 .03%
4. World-of-Work Information 1-3 6140.12 2 3070.06 13.56 .00*%
5. Career Development - Attitudes 1-3 836.79 2 418.39 1.33 28
6. Career Development - Knowledge and Skills 1-3 4806.93 2 2403.46 11.57 .00*
7. Career Orientation Total 1-3 257844 2 1289.22 4.40 .02%
S. Knowledge of Preferred Occupation 1-3 55021 2 275.11 71 .50
*p< 03

NB: Key: Total Years of Education

Group 1: Low thru i0 years: Group 2: 11 to 115 years: Group 3: more than 12 years



On the World-of-Work and Career Development - Knowledge and Skills scales, both

Groups 2 (those with 11-11.5 years of education) and 3 were significanily different

from Group 1 (see Table 7, p. 72). In cach case. the greater the total years of

education the higher the mean score for each group. Based on this information, a

greater career counselling need appears to exist in the knowledge and skills
dimensions of carcer maturity for groups with less than 11 years of formal education

and training..

One question on the Self-Report Form asked students (o identify the type of’

information or service that would be most helpful to them at this stage of their carcer

sis using chi-sqg indicated no

development.  Ananaly.

hetween the categories of need based on gender, age, or total years of education

(Tables 8, 9, 10, pp. 74-76). However. a review of the column percentages indicates

that across all variables, labour market and job market information was the type of

information most frequently cited as needed.  After this self-reported need, a more
generic service—employment and/or career counselling—was the most frequently cited
request. Unfortunately students did not provide specilics regarding particular

counselling A "o comment” or "no response” code was received from only

three respondents. Additional observations regarding the frequency of responses are:
more males than females responded. as did younger students and students with 12 or

more years of education.

n
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Table 7 - CDI Scale Results by Total Years Education

Scale Totai N Mean SD Range
Career Planning Group 1 7 99.57 20.15 72-122
Group 2 14 91.50 10.26 73-117
Group 3 20 108.70 19.93 73 - 135
Career Exploration Group 1 7 127.57 18.31 105 - 159
Group 2 14 109.79 21.33 86 - 156
Group 3 20 111.85 20.58 76 - 158
Decision Making Group 1 i 1.29 13.21 56 - 90
Group 2 14 86.79 20.15 42 - 110
Group 3 20 95.15 11.48 76 - 117"
World-of-Work Information Group 1 7 61.86 11.64 42-73
Group 2 14 83.93 13.91 50 - 111+
Group 3 20 96.00 16.66 58 - 119=~
Career Development - Attitudes Group 1 7 116.29 21.33 90 - 146
Group 2 14 104.21 15.38 77 - 134
Group 3 20/ 112,15 18.07 71 - 138
Career Development - Group 1 ¥ 64.57 10.55 49 -78
Knowledge and Skills Group 2 14 82.79 17.82 3T~ 312™"
Group 3 20 94.55 12.17 73 - 116%*
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Table 8 - Type of Information and Services Requested by Gender

Type of Information/Service Gender

Male (hn=23) Female (n=15)

Freq. % Freq. %

1. Employment/Career Counselling 8 34.8% 4 20.7%
2. Job Search/Related Skills 3 8.7% 0
3. Labour/Job Market Information 10 43.5% 7 46.7%
4. Job Creation/Entrepreneurship 1 4.3% 4 20.7%
5. Hard Copy Requests 1 4.3% 0

(i.e.. books, computer access)
6. Employment in Foreign 1 4.3% 1]

Countries

NB: Chi-square analysis results by gender: Value 6.26; df 5;
NB: A no response was also optional on this question

ignificance 282



SL

Table 9 - Type of Information and Services Requested by Age Group

Type of Information/Service Age Group
26-30 (n=39) 31-35 (n=11) 36-40 (n=9) 41 + over (n=7)
Freq. % Freq. % Freq. % Freq. %
1. Employment/Career 3 30.0% 2 18.2% 3 30.0% 4 57.1%
Counselling
2. Job Search/Related Skills 21 10.0% 1 9.1% 0 - 0 -
3. Labour/Job Market 6 60.0% 5 45.5% 4 40.0% 2 28.6%
Information
4. Job Creation/ 0 e 3 27.3% 2 20.0% 0 -
Entrepreneurship
5. Hard Copy Requests 0 - 0 - 0 — 1 14.3%
(i.e., books, computer access)
6. Employment in Foreign 0 - 0 - 0 10.0% 0 -
Countries

NB: Chi-square by Age Group: Value 16.18: df 15: Significance .37
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An additional question on the Self-Report Form asked students 1o rate the components

of career development on a scale from 1 to 5; with 1 indicating the area the students

ance with and a 5 indicating the arca in which students

lelt they needed the most as:

istance.  Results indicated that for the total group those

felt they needed the least a:

ance with were Career Planning,

arcas which students felt they needed the most as

rated number 1 by 43.9%. followed by Carcer Exploration, which was rated number

The aspect of career development which 1as most

2 by 36.6% of students.

ance was Decision Making, rated

Irequently rated as an area requiring the least

of variance

number 5 by 26.8% of students (see Table 11, p. 78). The analysis

summaries of the self=reported ratings by gender, age, and total years of education

indicated a significant difference by age groups on the Carcer Exploration scale and

by total education on the Knowledge of Preferred Occupation scale (Table 12, p. 79).

However, a Scheffé test revealed that no two groups were significantly different by

cither variable on cither scale (see Tables 13, 14, 15, pp. 80-82).

Ci ive Summary of Mean Scores

The information in Table 16 (p. 83) does not address the research question directly,

compare the adult students’

pect to specific variables

a total group with the published group means of the CDI instrument.
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Table 12 - Analysis of \ of CDI C Rating by Gender, Age Group, Total Education
Scale Variable Ss df Ms F_ Prob. of F
1. Career Planning Gender 597 1 5.97 224 BES
Age Group 14.79 3 4.93 1.92 4
Total Education 7.88 2 3.94 1.47 24
2. Career Exploration Gender 44 1 44 27 61
Age Group 13.74 3 4.58 .03
Total Education 1.39 2 .70 .66
3. Decision Making Gender 4.09 1 4.09 .16
Age Group 6.18 3 2.06 40
Total Education 343 2 .72 A5
4. World-of-Work Information Gender 4.82 1 4.82 Al
Age Group 3.05 3 1.02 .66
Total Education 1.25 2 .63 A2
5. Knowledge of Preferred Occupation — Gender 1.21 1 1.21 7 40
Age Group 4.90 3 1.63 .96 A2
Total i 9.95 2 4.98 3.28 .05*

#p<.05
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18

Table 14 - Rating of CDI Constructs by Age

Scale Age N SD Range
1. Career Planning 26-30 11 1.63 1-5
31-35 12 1.2 1-5
36-40 11 1.68 1-5
41+ yrs ] 2.00 1-5
2. Career Exploration 26-30 11 143 1-5
31-35 12 1.06 1-5
36-40 1 1.04 14
41+ yrs 7 111 2.5
3. Decision Making 26-30 11 1.30 1-5
31-35 12 141 1-5
36-40 11 1.57 1-5
41+ yrs 7 146 1-5
4. World-of-Work Information 26-30 10 1.32 1-5
31-35 12 1.16 1-5
36-40 11 1.58 1-5
41+ yrs T 1.50 1-5
5. Knowledge of Preferred Occupation 26-30 11 1.08 1-4
31-35 12 1.38 1-5
36-40 1 1.37 1-5
41+ yrs 7 2.71 1.38 1-5
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Table 16 - Summary of Mean Scores on CDI Scales by Total Group

Total Group

% of Students Scoring % of Students Scoring

Scale Mezn Scores  SD 1SD < TGM* 18D < PGM**
1. Career Planning 103 17.7 19.5 122
2. Career Exploration 114 20.9 220 2.4
3. Decision Making 89 16.3 9.8 26.¢
4. World-of-Work Information 86 19.2 17.1 341
5. Career Development - Attitudes 110 17.9 9.8 4.9
6. Career Development - 85 17.8 12.2 41.5
Knowledge and Skills
7. Career Orientation Total 96 18.5 19.5 19.5
8. Knowledge of Preferred 91 19.5 10.3 23.1

Occupation

*

H

TGM - Total Group Mean

Published Group Mean (PGM) is 100, SD 20.



The Career Development Inventory (CDI) User's Manual (1981) states that in scoring

"the standard score used has a mean of 100 and standard deviation of 20" (p. §).

ased on this research, a potential career counselling need w: imed based on a

score which fell one or more standard deviation below the mean. Table 16 (p. 83)
provides an overview of the total group mean scores (TGM) on cach of the eight CDI

scales. The information reveals that the group’s mean scores were in fact greater

than the published group mean of 100 on the s of Carey

r Planning, Career
Exploration, and the composite scale of Career Development - Attitudes.  However,

the total group mean on cach of the remaining five s

ales—knowledge and skills

related scales—fell from 4 to 15 points below the published mean.

Considering the students’ results as a whole, this information may suggest that the
areas of Decision-Making, World-of-Work Information, and Knowledge of Preferred
Occupation, are aspects of career maturity in need of career counselling attention
when compared to a published national norm. Some may argue that it is moere
appropriate to use the "local’ norm as opposed to the CDI norm when reviewing the

data, although using different norms as the standard will reveal very different results.

Using our "local’ mean, the weaker arcas—based on the percentage of student:

scoring one SD below the mean—were Career Planning and Carcer Exploration, with

19.5% and 22.0% of students respectively scoring one SD less. These scales are
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considered to reflect an attitudinal aspect of carcer maturity. Using the published
mean, the weaker areas were Decision-Making and World-of-Work Information with
26.9% and 34.1% respectively scoring one SD less. These scales are considered a

measure of the knowledge and skills dimensions of carcer maturity. Results also

indicated that 41.5% of students scored one SD less than the published mean on the

scale, Career D T Knowledge and Skills.

Using one standard deviation less than norm to help identily potential arcas requiring

ional” norms indicated diff

career counselling attention, the “local® vers rent

needs. Spec for the career counselling of adult students are distinguished but
would focus on the attitudinal dimensions using local norms and the cognitive

dimensions using a national norm.

Summary.

With respeet to career maturity ard the variable of gender, these research results vary
somewhat from the findings reported in the review of the literature. Herr and Cramer
(1992) suggested that no gender differences in career maturity are evident by ages 24

to 27, Also other researchers (Nevill and Super. 1988 Westbrook, 1983), when

er

ng to younge. «wmales, found that on the average females were more career

mature than ma

: niost notably on the cognitive scales.  An extrapolation of these

carlier findings to the older female student group is not supported by this research.
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No significant differences were found by gender on the cognitive scales and &
significant difference was found on one of the attitedinal scales (CPY. with the female

group achicving a lower mean score than the male group.

No significant differences were found based on the variable of age. which is in

keeping with research findings reported by Healy (1991) and Sheppard (1971)

However, scores on the CDI scales were significantly different based on (ol years of
education (education level), which is in contrast o the results reported by Sheppard
(1971) and Westbrook et al. (1985). Respectively, these rescarchers reported that

education level had little relationship with one’s measure of vocational maturity., and

that scholastic achievement was ot related to career matrity. “This research reports
that in fact a significant difference does exist, at least on the cognitive scales ol career

maturity, with a higher mean score being positively related to total years of education

To summarize, it appears that the cognitive dimensions of knowledge and skills
represent an area of career counselling particularly relevant for groups with less than
11 years of education or training (i.c., less than high school graduation). ‘This arca
may also be relevant to older age groups based on an observed trend in the results.
Additionally. in comparing the published group norm with the local group norm, the
cognitive dimensions again surface as weaker areas. [t is also interesting to note that

across all variables, adult students responding on the Self-Report Form most
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frequently requested labour and job market information as a carcer planning need. one

aspect of the career maturity dimension of knowledge and skihs.

Additional i

from the Self-Report Form indicates that 61% of respondents

ion or

had never participated in a workshop or taken a course related to Career Eduea

Caicer Planning. This may help explain, in part, the need or deficit that is evident in

the knowledge and stills areas and also the female group’s significantly lower scores

on the Career Planning scale. However, as cited in the literature review, other

factors such as self-esteem, work salience, decision-making style, elcetera are also

related to carcer meiurity, These factors, combined with other potential factors, must

also be

when g 1o or explain the

differences ‘ound in this research.
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CHAPTER VI

CONCLUSIONS AND RECGMMENDATIONS

“The conclusions provided in this report will concentrate primarily on any significant

findings or trends resulting from this research project. The reader is cautioned,

however, that ba mall sample size any possible generalizations are limited.
Recommendations are based on the findings but also relate to adult students and

career development in a general sense

Information from the results reported in Tables 2 and 3 (pp. 64, 65), as related to

a group scored significantly lower than males on the

pender, reveals that females a
seale Career Planning.  However, previous studies cited younger females as scoring
better than males on measures of carcer maturity and specifically in the cognitive

One may speculate on the factors influencing this result. A consideration may

be that for the older female student, thinking about and planning for one's career was

not & priority, or a part of life that received much attention, ten to twenty years ago.
L'or many women, raising a family and maintaining the home environmenc was, and
for many still remains, the primary concern. Planning a carecr may have been a
secondary concern il it was a concern at all. Many women worked to help support or

to improve the family's financial situation only, creating dual-earner families.
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Women's work was a result of fi

ancial ne

ty. not a result of carcer exploration
and planning. Often their work was not viewed as a "career” and the woman’s job

was viewed as less important or secondary in velation to the spouse’s career (Herr

and Cramer, 1992).

Today, through education, the media, and family direction, most young women are

learning that they can have it both—a family and a care

This knowledge is clearly

a reality as we view an increase in the number of dual-carcer familics as compared to

fifteen or twenty years

ago. This knowledge may also be revealed through more

recent studies which show that young females are often more carcer mature than their

male counterparts. An interesting note, with respeet to adull fem:

maturity, is the fact that carlier research on carcer development most regularly

focused on males only, i.

., Super's Carcer Patern Study. Campbell and Feffernan
(1983) also noted that most adult development and career development models were

"based on white males” (p. 226).

‘Today, recognition that many women are choosing to have a carcer can also be seen
by the number of job entry and job re-entry programs which exist. These programs

aim to help mature women make the transition from home back into the paid labour

market. A component of these programs areer exploration and/or carcer planning.



Also needed are knowledge and skills on how to cope with a dual-career lifestyle

(Gilhert, L.A. & Rachlin, V., 1987).
1. Itis recommended that further rescarch be conducted regarding the career
counselling needs of mature female post-secondary students, particularly in

the arca of carcer planning.

2. Itisr that a career ing program for female students,

focu

g particularly on carcer planning issues he made available at the post-

sccondary level and in a group setting.

Although no significant differences were found between scores on the CDI scales by
age groups, a trend was observed. On the scales related to carcer maturity knowledge

and skills, the mean scores decreased as age increased (Table 5. p. 68). This

may ict any ion that as onc gets older, and as one
supposedly increases one's life and work experiences, that knowledge and skills
related to work and carcer also increase. The information in Table 5 (p. 68) may

actually indicate a reverse effect.

A situation may exist for older students, who were previously in the workforce for a

number of years, in which the skills and information related to decision-making and
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world-of-wark were no longer necessary or considered a high priority need. Also,

previous skiils and information in this arca. if obtained carlier in life, may now he

outdated or no longer appropriate. For adults who have been displaced from their

jobs or who are

onsidering a midlife carcer change, methods of choosing &

recr
and seeking a job niay be very different in refation to what worked ten or fitteen

years ago. Even today it is not unusual to meet mature adults who have never writien

a resnme or competed for a job through a formal interview proc:

For many of
these adults, knowledge and skills in these types of processes was not required in

previous years. Therefore, it appears that based on age, some adult students may

require, for example, specific and up-to-daie occupational information, information on
career and life stages and how this may be relevant to them at their particular life

stage, practice with job-getting methods, ctcetera.

3. Itis that career working with mature adult

students assess the students’ carcer decisi

n-making skills and work-related

knowledge in order to provide support and training that is appropri:

Information from the results reported in Tables 7 and 8 (pp. 72, 74) conclude that
education level is also related to carcer maturity; the dimensions of knowledge and
skills. The rescarch found that with an increase in total years of education, mean

scores also i B i in the world-of-work category but also with
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decision-making. It may be possible that part of any student’s additional education,
beyond secondary school, is refated 1o seeking and/or obtaining information on

careers, cither directly or indirectly.

One may speculate that a relationship exists between wanting to further one’s
education and work salicnce. One reason for increasing one's level of education may
be retated to goals of career satisfaction and carcer success. To achieve these goals

students would nece:

arily seck out the information and skills that can help make their
goals a reality; subsequently scoring higher on cognitive scales of career maturity.
However, Westhrook and Sanford (1985) did not find career salience to be related to
other theoretical components of career maturity, but Nevill and Super (1988) did find
that commitment to work was related to the cognitive and attitudinal scales of carcer
maturity. Therefore, it may be valuable when working with adult studeats to help

identify why they are entering or returning to post-secondary school.

For some students, the benefits of a college cducation may be viewed quite simply as
offering limited assistance with "getting a joh": related to a notion of just wanting to
get through college and get "the picce of paper”. For other students, the benefits of a
college education may be viewed as a stepping stone in pursuing a specific and

desired career path, related to an ling that ongoing ion and training is

necessary to maintain and further one's career. Hypothetically, an increase in
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education level positively related to

eer or work salience, may result in heightened

career maturity scores, particularly on the cognitive sca

s, Tlowever, age would not

be viewed as an influencing factor. Therefore, furthering one’s education while

exhibiting a high measure of carcer salience, i rdless of ali in

. nay

increased career maturity.

4. It is reccommended that further research be conducted on the cognitiy

dimensions of carcer maturity in relation to level of education.

5. Itisrec that career identify the adult students’

educational level prior to carcer counselling and provide

areer counselling
interventions specific to career related information and skills based on the

education level.

6. Itis that career identify the leved of career salience

of their adult students to help determine the most appropriate carcer

counselling interventions.

The responses collected by question 8 of the Self-Report Form and as reported in
Table 8 (p. 74), which refers to the type of carcer information and services needed by

students, were not surprising. Up-to-date labour and job market information is
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generally a need of all students, independent of gender, age, type of training, or

essential to carcer planning and job

ceducation level. This type of information is

scarch.

It may he especially important or more relevant to older adult students who may feel

that they have less time to "play" with carcer choices and training. less work years to

offer, and ofien more financial responsibilitics to consider, i.c., a home and family o
support.  Information on: job opportunitics, the rates of pay offered, and training to

kills and experience as relevant to today’s labour market,

complement previous
represents specific needs and very immediate concerns.  This type of information or

service is also in a greater demand in geographic regions such as Newfoundland

where the competition for jobs is very high and the economy is considered depressed.

7. Misr that post-secor 'y ituti and carcer s

specifically, ensure that up-to-date information regarding training programs
and Labour market demands for graduates of these programs be available to

all students. In addition, information on labour market trends should be

ble to all students.

Based on the results presented in this research project, including the information

provided in Table 16 (p. 83). the carcer maturity and career development of adult
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students deviates from previous re

search finding: ating to the caree

maturity of

adolescents aud younger adults.  Also, “local” adult student needs based on the total

group mean scores, indicate distinct di ences as compared to the CDI sample group

norms. Considering a summary of this information the following, and fin

recommendation is made.

®

It is recommended that (urther research be conducted on the cared

ne
and career maturity of adult college students. ‘To help better distinguish how

the career development needs of younger and older adult students v it

recommended that a larger sample be used and two distinet groups, i.c., one
younger student group, age 18-22 years, compared with one older student

group, age 35-40 years.

An additional variable that one may wish to consider in future rescarch in this area i

that of program of studies. A typical research qu Arce the car

ion may
counselling needs of adult college students different based on chosen program of

study?

Summary

Career counselling is needed by many pos

ccondary students. This is evident based

on the fact that 69% of the clients, or 20 out of the 29, whom this intern assisted
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is also

were sceking help in this arca. The adult students’ need for career counselli
reflected in scores on a career maturity measure and in comparison to the CDI
published mean scores.  As Westbrook (1983) suggested, the carcer development and
career maturity of adults is a relativity new arca of rescarch. Considering the
increasing number of mature adult students returning to our post-secondary

institutions, farther support and continued research in this field must be encouraged.
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APPENDIX A: Career Development Inventory (sample items}



‘/
" Consulting
: Psychologists
Press, Inc.

SAMPLE ITEMS FROM THE
CAREER DEVELOPMENT INVENTORY - College and University Form

by Drs. Donald E. Super, Albert S. Thompson, Richard H. Lindeman,
Jean P. Jordaan, and Roger A. Myers

Directions: The Career Development Inventory asks you about college, work, your future carcer, and
some of the plans you may have made. Answers to questions like these can indicate what kind of help
may be useful to you in planning and preparing for a job afier graduation, or for graduate or professional
school training before pursuing your occupational career.

The inventory consists of two parts. The person who administers it will indicate whether you shoula
complete the first part, the second part, or both parts.

Please answer every question. If you are not sure about an answer, guess; the first answer that comes to
you is often the best one. Work rapidly, but be careful to make your marks in the right boxes for each
question.

Career Orientation

Career Planning
How much thinking and planning have you done in the following area:

1. Taking courses that will help me later in college, in professional or graduate school, in job training, or
on the job?

a. I have not yet given any thought to this.

b. I have given some thought to this, but haven't made any plans yet.

c. I have some plans, but am still not sure of them.

d. I have made definite plans, but don't know yet how to carry them out.
e. I have made definite plans, and know what to do to carry them out.

Career Exploration .

‘Would you go to the following source for information cr help in making your plans for work or further
education:

1. Friends?

a. definitely not

b. probably not
<. probably

03 E Bavshore Recd PO Bux 1009 P il Alle: Caltfniid H303 Tel ¢ 0151 m0-5401 Fax t 4155 00t



d. definitely
Decision-Making
What should the student do?

1. E.R. took some tests that suggest some promise for accounting work. This student says, "I just can't
sce myself sitting behind a desk for the rest of my life. I'm the kind of person who likes variety. I think a
traveling job would suit me fine." E R. should:

a. disregard the tests and do what he or she wants tc do.

b. do what the tests say since they know best.

¢. look for a job that requires accounting ability but does not pin one to a desk.

d. ask to be tested with another test since the results of the first on are probably wrong.
World-of-Work Information

1. Which of the following changes of college major is the easiest to make? From..

a. Business Administration to Biology.

b. Physics to Business Administration.

c. History to Physics.
d. incering to Business A

Knowledge of Preferred Occupation
Characteristics of Preferred Occupation
1. The Occupational Group you selected requires the use of

a. no special tools or equipment.

b. hand-tools, without real precision.

c. hand-tools, with real precision.

d. equipment, with simple handling or adjustments.

e. complex equipment requiring technical knowledge and skill.

From Carcer Development Inventory by Drs. Donald E. Super, Albert S, Thompson. Richard H. Lindeman, Jean P.
Jordaan, and Roger A. Myers. Copyright 1981 by Consulting Psychologists Press, Inc. Published by Consuiting
Psychologists Press, Inc., Palo Alto, CA 94303. All rights reserved. Further Reproduction is prohibited without the
Publisher's written consent.

You may change the format of these items to it your needs, but the wording may ot be altered. Please do not
resent these items to your readers as any kind of "mini-fest,” but rather as an illustrative sample of items from this
nstrument. We bave provided these items as samples so that we may maintain control over which items appear in
ublished media. This avoids an entirc instrument appcaring at once or in segments which may be pieced together to
form a working instrument, protecting the vnidiz and reliability of the test. Thank you for your cooperation.
Consulting i issil Contra




APPENDIX B: Self-Report Form



L.D. Number.

SELF-REPORT FORM
THE CAREER DEVELOPMENT NEEDS OF POST-SECONDARY STUDENTS

The following information is requested as part of the survey associated with l.he
research project of graduate student Brenda Newhook.

PLEASE DO NOT PLACE YOUR NAME ON ANY OF THESE FORMS.

1 Date of Birth:

day/month/year

2. Gender: Male Female

3. Age Group (check one): 26-30years
31 - 35 years
36 - 40 years
41 - 45 years
over 45 years

4. Present Program of Studies:

5. Education Level: (Last grade completed in school - circle one.)
Grade 1 2 3 4 5 6 7 8 9 10 11 12

6. Other Training: (Please check if you have completed any of the. fallawmg )
BTSD___, ABELevel I___ Level2___  Level3__, D__

Other post-secondary training (eg. college or university):

1. Have you ever participated in a work shop or taken a course related to Career
Education, Career Planning, etc.? If yes, please name the course/workshop
and briefly describe it. What was the duration of the workshop or course?




8. If you were secking assistance with your career planning, what type of
information or services would be of most value to you? Please list.

9. Some components of career development are described below, Please read
each one carefully and then rank them from 1 to 5. Number [ indicating the
area you feel you may need the most assistance with and Nymber § indicating
the area you feel you need the Jeast assistance with at this time.

Thinking about my future and making specific career plans.
Finding and utilizing good sources of career planning

information.

Solving problems involving vocational and educational

choices.

My knowledge about jobs and what it takes to {ind and

succeed at one.

My knowledge about occupations in the group to which my

prefecred occupation belongs.

10.  Other Comments:

Thank you.
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(DI The Career Development Inventory: College Form

> NAME: =MITH JANE » ID: » SEX: F » DATESCORED 3/ 2/94
Year SOPHOMORE
Magjor .E Omitted items - Part J: O Part 1I- 2

Occupational Group Preference: #) Preference not marked

Standard Percentile
Scores Local National Percentile

10 20 30 40 50 &0 70 BO 90

*

W 23
<DA 9%

DW 95

=0T 95 £
Fo — -

Description of COI Scale 10 2o 30 40 50 60 70 B0 %0

Career Planning {CF): Houw invelved you are in thinking about your Future
and making cereer plans.

Career Exploration (CE): How able you have been to find and uvtilize good
scurces of career pianning information.

Career Decision-Makingi{DM): How able you are to solve problems involving
voecational and educational choices.

World-cf-Work Information (WW): How much you know about jobs and what 1t
takes to find and succeed at one.

Career Developmenrnt Attitudes (CDA): A combination of your Career Planning
and Career Exploration scores.

Career Develeopment Knowledge and Skills (CDK): A cembination of your Career
Decision-Making and World-of-Work scores

Career Orientaticn Total (COT): A combination of your scores on the CP, CE.
DM, and WW scales.

Knowledge of Preferred Occupation (PO): How much you know about occupations
in the group to which your preferred occupation belongs.

Gopyright 1986 Consulting Psychologists Press, Inc. All rights reserved.
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PUBLISHED BY CONSULTING PSYCHOI.OGISTS PRESS, INC. 3803 E. Bayshore Road. Palo Alto, Califomia 94303
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(DI The Career Development Inventory: College Form

ITH JANE »ID: » SEX: F »> DATESCORED 3/ 2/94

fareer Developmert Inventory developed by Drs. Denald E. Supeér,
Albert S5 Thompson: Richard H. Lindeman, Jean Pierre Jordaan,
and Roger % Myers of Teschers College, Columbia University

YOUR CAREER DEVELOFMENT INVENTORY (CDI) SCORES IN PROFILE
The artached profile is designed to help you understand how you scored

on : eight CDI scales These scales are briefly described on the
proriie sheet

How 4cu did on each scale is shown in the two columns headed ‘Percentile.
If 147 or more students of your grade and sex took the CDI at your school
ege, the first percentile column has a number on it. This is your
percentile The second percentile column shows where you stand
aied to a MAVIOMAL sample of students like you

What coes a percentile mean? It tells you where you stend compared with
other students like you in grade and sex If your percentile is 50, one-
half cf the comparison group obtained a higher score and one—half obtained
5 lower score than you did. If your percentile is 75, you are in the top
r of the group and scored higher than 757 of the group. Likewise, a
would mean that you scored higher than 35% and lower than

To hwip in interpreting your CDI Profile, the accompanying chart shows a
serie: of dashes opposite esch of the scales. These dashes indicate the
range of scores representing everage performance cn the scale. The width
h= range of dashes cepends on how accurately the inventory measures
that zarticular scale.

Your IATIONAL percentile is marked by an arterisk. Note whether your
percectile is aboves below or within the range of the dashes for that
scale This helps you decide on which scales you scored significantly
atove or below the average for your grade. In addition, if your
percertile is 90 or above, you scored definitely highi if 10 or below
your score is definitely low.

Each cf the scales is important, but the importance of a given scale
depenins on your stage 1n :areer development. For example, scales CP and
sure how involved you have been in thinking about the future and in
a help in planning: while scales DM and WW measure how much y
already know about how to make career decisions and abou 1d
i in general. Also: you can compare your gear 9 P
ther yocu need to broaden yo e s
cut more about the field a i

Your counselor can help you relste your profi y rent career
planning. The highs and lows in the profile sBgest cereer exploration
activities you may wish to concentrate on during the coming year.

CONSULTING PS YCHOLOGISTS PRESS, IN

PUBLISHED BY CONSULTING PSYCHOLOGISTS PRESS. INC. 3803 €. Bayshore Aozd, Palo Alto, Caliomia 94303




APPENDIX D: Student Information/Consent Form



STUDENT INFORMATION/CONSENT FORM

Dear Student,

I am a graduate student in the Faculty of Education at Memorial
University of Newfoundland and under the supervision of Dr. William
Kennedy and Dr. Dennis Sharp. As part of a research project, I am
conducting a survey to help identify the career development needs
of post-secondary students. I am requesting your permission to have
you participate in this research.

Your participation will require the completion of an already
published inventory entitled cCaree evelopment vent. . This
inventory consists of 120 items and takes approximately one hour to
complete. Participation also requires the completion of a Self-
Report Form which requests basic demographic information and your
views on your career development needs. This form takes
approximately ten minutes to complete.

All information gathered in this survey is strictly confidential
and at no time will individuals be identified., Participation is
voluntary and you may choose to withdraw at any time. This research
project has received the approval of the Faculty of Education’s
Ethics Review Committee. Any questions or concerns regarding this
research may be directed to Dr. Patricia Canning, Associate Dean of
Research. The results of my research will be made available through
the library at Cabot College.

If you are in agreement with participating in this survey please
sign below. If you have any questions please do not hesitate to
contact me at Cabot College, Room A222 or by phone at 778-2224.

Thank you.
Yours sincerely,

Brenda Newhook
Graduate Student.

I (student name) agree to participate in
the research project survey as described akove. I understand that
participation is entirely voluntary and that I may withdraw
permission at any time. All information is strictly confidential
and no individual will be identified.

- Date T Student Signature
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Code Book

Information from the Self-Report Forms was reviewed and coded for database

entry. While some of the information was casily assessed and coded other

information, from the open-ended questions, needed to be distinguished based

on what was viewed as natural working categories. Codes and categories are

provided below,

Question/Inform;
it

2

n

Identification Number

Gender
IHIE sorn e vso o0 e wome scme i & o oo 6 928 O 620 & PR R TS K % el 1
Female .o 2

Age groupings:

26-30 years

FIEIDIVOHEE 0 smcon 0 o w0 10 v omommn e Wowsle WAVIEE ADWIY TDIOE EEN MANS © 2
36-40'yenrs: 5 i 05 8k 505 0 TR 8 el B Ben Ba vad e 3
ATANGIGVEE: « o 2 o wiss wam D Su oS RN DT WA SO BA B 4

Present Program of Studies
Pre-employment or Apprenticeship . .. ... ... 1

Business and Applied Arts

Medical Sciences . ... . .



Technology Program (includes Computer Studies) . . .. ... ..

Adult Basic Education . . . .

5. Education Level (last grade completed in school)

Students chose one: Grade 1 2 3 45 6 7 8 9 10 11 12

As given

6. Other training Code

Academic Upgrading, BTSD, GED .. ... ...

One year pre-employment, or apprenticeship. and/or short courses
of special training ... .......... .. ...,

Dniyedr oPcolEEE v wisv van v an v a6 v s s #
Two years of ColleEe . . ..o
Thiee:years of CONCIC: w57 s 505 51 5 7 5 45 » 2 = spen

One year university

Two years university . .. ... ...

Three years university . .. ... ... ...
One year college and one year university . ... ... ......

NOOHEFIRINING « wcois v wov w59 @ s 5 s s s o

This question did not ask students to specily what type of training they
obtained or program they had attended, nor were they asked if they had

successfully completed the courses or training.



6a. Total years of education.
“This information was derived based on the students’ responses to questions S
and 6. The years of secondary schooling was combined with additional

training/years of college or university (o provide an overall estimate of total

years of formal education or training. Approxil one-third of

had completed high school only. However, many of these individuals were
mature students and high school completion was indicated on the response
form by circling Grade 11; they had finished school prior to the introduction

of Grade 12.

Code 1 (Academic Upgrading) and Code 2 (Pre-employment or Apprenticeship
or short courses) were assigned a value of one year of further education
beyond secondary school.  For example: an individual who had grade 10 plus
apprenticeship training was given a value of 11 years of total education, an
individual who had grade 11 plus 3 years of college was given a value of 14
years of total education. This information did not appear as a question on the
Self-Report Form but was tabulated as needed with respect to the research and

research question,

7. Other courses in career planning/carcer exploration Code



Type of information or service that would be of most

alue. The

information provided by students varied but wa

categorized in six al
The database was set up to allow for a total of three specific responses
from any one individual. Arcas of value:

* General employment or career counselling ... ............. I

i.e., help with decision making, information on other training to

complement this training, college progran

requirements.

® Job search skills, interview skills, resume preparation .. ... ... . 2

® Labour market information/Job market information . ... ....... 3
i.e., availability of work, rates of pay, information on where the jobs
are, future trends, job opportuni

* Information on: job creation, ip, financial
Human Resources Development services . . .. .. ............ 4

© Hard copy/physical requests . . .. ..................... 5
i.c., information booklets, access to computers to do resumes.

* Employment in foreign countries .6
i.e., information on working overseas, where the jobs are and how (o
apply, health and environmental concerns.,

* No response o4




In this question students were asked to rate several aspects of career
development on a scale of 1-5, with a | indicating an area where they felt

they needed the most assistance and a 5 indicating an area where they felt

they needed the least assistance. The aspects of career development which
the students rated were the aspects of career development measured in a

re the Career Development Inventory. Those areas.

career maturity me

are: career planning, career exploration, decision-making, world-of-work

information, and knowledge of preferred occupation.

. Other comments were also reviewed and categorized Code
® More information on the availability of jobs . ... ........... 1
© Information on future trends . . .. ... 2
® Personal support and/or career counselling . .. ............. 3

i.e., especially for individuals who are out of the work force after a

numiber of years of working.

* A type of jobs booklet . . .4
ing of jobs in different fields and work opportunities across
Canada in each field.
® Preparation on making career choices and goal setting . ... ... .. 5
. ion on i i training . . ... ... ool 6
® NOCOMMENt:: ¢ s sam 5 o5 vew 508 580 ¥EK 3 36 76l X wey e 9
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