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The present study 'vas' designed to jinvestigate the

attitudes of school pri__ncipals in éwfoupdland “and
. L Labrador toward French as .a. second language within the
’ SRS school cui‘riculum. This ihwestigation fdhlis/e’d\o-ll second &
! . language * study and its ztx;xﬁs hip to” the aims of -
i - education for Newfoundland and Labrador; § raaso}s for
. decline in second language study; redsons for -teachan ar
sec\cﬁd language in, schools; and general issue statements
related to sa;:ond language learning. » : P
. The questionnaire employed in thin invest—iqati_ﬁiwas'
adapted from an instrument used in an Australian study ’iby
¢ M;Lean and. Van Pe: “Touw '(1954), . 'l‘he adapted questxonnalre,‘

W reflected the nature of the Newfoundla)\d education{al

F ‘ séene. w we, o ~ S
/ r ) : :

These pnncipals were representatxve of all thirty-five’

school boards in -Newfcundland and: Labrador. = Principals

! surveyed/represented both urban and rural areas, schools

¢ ‘from diverse geographiéal regions, diffeten‘t ‘relig\ious_
4 denominations, and scnoo'ls‘ which v:;x:lied ,in terms of

student population and‘ facil»ities’.' Of .these principals, /
243, or 52 pexcent, tespunded to the questibnnaire. - & &}
Responses on the various concerns were analyzed
according to relxgipus atfiliatianr, sex, community élze,

s B and school type. ‘; < J/




g b tween the study of Frgapch’ and the attaimqnt of the

.l.anqnaqe, were conslddx‘ed to be the aims most nearly .

Analysis nf responses concerninq the relationship »

general axms education; xndxca\ced that%princxpals

generally did not’ feel at‘ French contributed

signlfxcantly to the attainment of any of the p;'ovincial -
‘aims of education. Howeve(J principals perceived that ¥
'helpix:;: students to. mature ‘mentally, a‘ppraciating other
d’isciplings, and developing the work ;athic, which deal [ |

mamlt' m% the ccgnitive advantages of learning a second

,satisfied hy the st;udy of Pranch. ~ L . v

' The majarn:y of principals (76 pezcent) Yanked the “

-

p 4‘
x:emova]. of Erench as - a matriculation requirament as the

most sxgmflcam: raascn for. dacline in s&:nd language {

study at the high school level. In add:,tmn,‘lack of

pupil interest/motwatmn, students' perceptien o;‘.

irre. evanca, and low achxevement: were ranked as some of

the' more 1mportant reasons « for the drop ln French

enrollment from the elementary to the senior h.u;ﬁ\school

B “

1eve1. ;
Prmcipals viewed the main reascns for the study of . &
French to be the develcpment of communicatzve competence
in F(rench, empathy with French speakinq people, and for “‘j
‘personal sati;faction.. y : . \
Ancther outcome of .this stuéy was the detection of an ’ weirs

egalﬂarmn outlpok on the part of principals with regard v

to the academic’ability and the selection of students who




i'__‘;-_____‘__m » _reasons . than with percelved increased ]ub

5 "‘" ' » : St
should study French. “According té the; vast,majarlvf of
[> N 13 3 3
ptincidals (97 percent), all students, .regardless o: .
academic potential, shcu{d have. the oppartunity ta study o

French V3

Lfferences were detected among prmcipals’ ’according

to denommatxon, community size, sex, and school type.
Pn{ﬂc;pals employed with the Im:egx'ated and Roman catholic
smol boards tended to view French 1anguage instruction
as/ a cogm.t:.ve disclplxne. Th§se employed with the
Péntecostal Asse\&lles Board of Eduéatxon, howaver, tanded
0" perceive French as bexng\ more, 1mportan€ in helpinq
tudents apprecj.ate theil‘ pnvileges and tesponsibiiities
as members of their families and the  wider communif.y in
which they 1live. Pnnc;pals in raral areas waravmore A

concerned ,with the learmng of French for acadmic or

cppnrtunit:ies. However, the reverse was ;true ‘of urbﬁﬁ
principals.

v ‘Male pnnc{pals perceived’ French to be associated

mainly with the development of ‘the work ethic. Female

‘pnncipals however, felt ‘that hhe development of the’ fout

language skills and the poss&uity of ebtaining ;an,

interestin

]oh vere fmpo, nt re3sons for French stedy.
Ampopeant cor Fx

'l‘he aimqut education . ‘uhicﬁ strass;d cogniti‘ve
learning were'rax‘\kad hiqhest by principals at the high‘
schcol.hlevel, wly eas pnncipals at @ther the elementary

or all grade school vel indxcated that an appreciat%@




¢ of other disciplines was the main aim -of Teducation

» satisfied by the study of French. ;Ir; addition, only high'

school .pril_'lci;.vals expressed skep‘t'fcism’ concerning the

issué that language 1earn'ing becomes increu’\singl‘y

difficult after 12-14 years of age. o
There were some indication of inconsistencies among

the viewkof principals themselves and also between the

views. of principals and the‘'views of others involved in”

F}éncn education in the Province. Principals perceived

--the majar’ aims of education satisfied by the study of'

Frepch were those associated mainly . with cognitive

In 3 oral "l 'x"ather than, the
evelopment of the faur language skills as promoted by the
Debartment. of Education, was. viQerd as the main reason for

language study. The davelopment of comnknicative

competence, however, would not necessarxly comprlse an‘

important part of a course that was highly cognitive in
n&tu;e. . In addition, prln\:i;!aks felt that vn‘tually all
students can attain oral competency in the schoul system
as it now exists..whxs is a view that would probably not

be accepted by the major;ty of French teachets in the

Prcv{.nce .

The study ptasents feqommend tions to encourage'

communication between the various agencxes respons;ble ‘or

French* educatmn in the Province, with a view to assisting
principals to develop a censistent and realistic approach

to the place of French in the curriculum.

N
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r/‘\_-ﬁ INTRODUCTION
N £
Curriculum improvement has always been prime

concern of schooI'S. This concern is reflectéd in the .many
important and innovative phant;es that have occurred d_urinq
the past ten ‘years in all areas of the school curriculum,
bu!: pa dtlarly with respect “to instruction in French.
N . . e ‘he changes experienced in the area of French instruction
have involved not only the \reparatian of * carefully
planned instructional materials, but also the. development
of ‘new instructional techniques tn yrcmo(:e greuter

communicative compétence ‘on the part of -those using the

materials. puring _this time, the Frgnch ptog,rams
authorized for use in Newfoundland schools hava

experienced’'a period of tramsition.: In the 1970's, Ftench

the translation This Fs
qradually was repluced by courses, such as Le Francais
. Partout, hased on an audio-lingual method. -The current
programs in use across the Province, Répondez S'il~Vous

Plait (grades 4 - 6) and Pas<@port” Francais (tﬁades 7-

Wiy 5 French 3200), are more . eclectic in their approach to
L e

development of the four language skills: . 1lisfening,

,speaking, reading, and writing. The goal of instruction

programs reflected a more traditional lethodoloéy, usinq_

lan;uage teaching with equal emphasis being giver to the




has also changed from knowledge about French to an

.ability to function'in-the second language.

. cCurriculum improvement can only be made through the

ion and’1 ip of 1 who not

only recognize the need but also are able to take the

necessary steps to init;gte improvement. Certain aspects _,‘

of curriculum planning ca@est be achieved through the

ccnperaticnjbf committees representing entire school

togdMier to achieve _a commen yl.r However, although the
- teacher is ultimately res{:on
[T ’ curr@ imprnvementi, gtryde’ (1980) maiptains that:
- i . .
' ' Principals can do much to facilitate
imi:lementat‘ién through organizing teachers and
students for ins\:ructiz-m and through proper
‘ g % organlzation of . time, space and various other
e resources. It is here too that the princi:)als'
skills in moti“lating' and sti‘mulat;ing initiative
and cooperative endeavor among the staff will in
"large measure determxne the succass of programs

T which are devised. (p.-7) -

systems: Many aspects of curriculum improvement must be
. .developed in individual schools through the coéperation of _

teachers, students, \parents, and the principal working
X »

‘ble fo; implementation - of

' Receni: research by williams (1986) on the 1eadership

role of principals emphasizes the importance of the role .

I ’ of the. principal "in co-ordinating and influencing the

‘e 4 N




.

instructional program" '(p.A 1). wilii‘ams ‘ind'icates \:hat.:‘
there has be’en considerable fésearch on the behavioural
and personality characteristics “of the principal, but
little on how the principal can_ influence a teacher's
action in the classroom. /\ o

Principals, as well as othe; administrators and-

"teachers, must realize that, in order to create effective

schools, a conducive learning environment must be provided

for éach student. éohgn (1981) suggests that:

a school is‘likely to be effective if the
principal and instructional si‘:aff agree on what -
they're doing,” believe they can\‘do it, provide
an_ environment conducive’ to accompllls;'nir.mq the
task and 'adjuét t‘heir performance -on the basis

«of assessments of their effectiveness.’ \(p. 205)

Similar views are reflected by Sarasan (1971) and House

(2980) . g These authors. suggest that\ the principal,  as

leader of the educational organization, .should be the

initiator of taskf, and the -t hers, | working v
should ensure that theseftasks are aJ‘:comblished. f‘only‘
then will t{xa instructional program be Amproved.

.The realities in the day to day operation of any

school may impose re‘stricticns& on #ohieving wiat the

principals ‘themselves see as their ime funcﬁiohs} j‘i’he

g




energy for innovation in instructional matters" (Williams,
1986, p. 5). This view is also reflectéd in studies by
Downey (.1963’),L Croft (1964) and Saxe (1968). :

others such as'Bryce (1983) WPiew the principal's role
as either a "plapt ma‘nager" or as the leader of ah
il:structional organizatlon. /iaryce readily at;cepts the

varied tasks involved, in school administration but he

. . maintains t%at H‘(concept of the pnncxpal, as leader of

an {nstmcgional orqanf’zatan, provides a more accurate
description, of the role. .whil-‘e various educators and
writers provide conflicting dasc\ript-iuns of what they
perceive as the role of the pr;incipal, it is qenerally
accepted that the eclectic approach is more realistxc. As
such, DaRoche (1951) states thac e_ffectize ,.princxp§ls

"weld the ma‘magérial-admi‘nistrativg tasks - with the

instructional \e’adership tasks" (p'.'?}) “

Getzels, Liphamy and Campbell (1966) found a

_ relationship betweep principal efteétivenegs and teacher

satisfaction. 4Principals were more likely to be evaluated
favourably by their staff if the teachers themselves were
satlsmed with the,'u.‘_ employmen} -situation. Similar
ot wize found by Worthy (1950) .

‘The lead;rs!'nip role of the principal is campiicated
by other considerations, such as staffing \an
arganiza‘tiohal difficulties. S’taff changes, class size,

shortage of adéquately trained per_sonne]_. and tide-tabli|




difficulti!s can impede the instructional leadérship role

of the principal.

Nonetheless, principals who project a posxtlve

attitude toward their stiff and program ot"ten'iieteminev“

& the success of any project. Warren (1965) suggests that..\
no one expects the principal to be an expeft in
alk grade or subject areas, but he is expected'
~t:o be an expert in stimulating, encm;raging,
“coordinating,! articulating, planning, and
communicating so that curriculum “improvement

takes place. (p. 8) . : e 3

" It nay be argued, then,.that the attitudes of the
principal, as facnitator of _change; have a ‘significant,
% (unpact on the success or failure' of a second language
proqram. Th15 point of view is supported by the work &f

Stern (1970), Burstell (1974) , Durward ‘(1980), and Jones

v
(1981).
~ Stern (1970) postulated' that the prlncipéls'
4 attit':udes have to be considered in detemining the
. “potential achievement of a school's second language
~ prggram. Burstall (1974) discovered (:hat ptinc_ipals'

attitudes were 1linked to student achievement. : . In‘a
. longitudinal study of French education in éelect:'ed Eritish
‘schools, Burstall (1974) fund 'the" attitude of the

principal to be signifi¢ant factor in determining the
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a1

sul c,eAs's or failure of thé French program. One of the

- teachers surveyed noted that:

3
the lhead's [(principal's] very e;ithus‘iastic
attitude towards French is the main reason for:
French being successful; it is largely . the
unwavering ;upport of the head, her enerq}} and
c;rivé al}ied to the excellence and enthusiasm of
her teachers that has brought a measure of

success in this school. (p. 201)

'This claim is/reinforced by Durward (1980) who fpﬁnd

evidence = that principals' attitudes toward - a French
progr: can affect both the attitude and achigvément’ of
st:ude;.xgs. In addiéior_-n,’ Jo{ne’s (1981) Afol.md that a
principals' attitude tcward' second language programs is
reflected in scheduliné, \4:‘urricu1um development,

professional development, and evaluation of students.

>
Background to the Study

In a country as diversified as Canada, the nee;i for
bilinguél eduéation‘ is becoming more .important. The three
‘R'\s--reading, writing and arithmetic--have always held a
high priarity in our education system. However, much more

should be included in a "full" education than these three

,fundamentaf skills. s‘mjécts such as histcry., literature,
. -

geography, and others have to be taught if students_ are to




| W % . 2
i .

be provided“‘with an adequate education. Our educational

System has been with the n 1 task of

educating - the "whéle¥ child and equibpinq him/her with .

'both the academic and. sbcial fmmdati‘ans that will enable
each one to mature into a well-rounded and r‘esponsible B
individual. Second language learning is deﬂn1te1y an
integral pdrt of that puundatxun. This idea.fs reinforced

by Huebener (1965), who postulates that second language

study is the best nmedium fof im:roducing the students to
'the history, cxvx}lzatlon and the cultural achievements of .
other people. ‘Huebener views foreign languaqe study, next_

to English, as‘ "the most broademng 'and the most cultural |

* element of a J.\;beral edication” (p. 1J'. Second: language .

study is  such- that "in the hands of a skillful teacher it
eési\ly becomes a genuine core subject through which thg
fields of art, ‘architecture, music, literature, history
and geography-—to mention a few--can be cerrelatad"‘
(Huebener, 1965, p. 1). . . b
* In cCanada, in'particular,‘chs study of our second
official landuage.is being viewed as an essential part of
every child's: education. This view is supported by t‘he
zims of education of the Government of Newfoundland and

Labravfot (1984) which state that: . '

all students should be provided with the
opportunity to study both official languages and .
= 7

Aéo ensure that they develop competence in at

least onhe of them.




Government policy, in addition to increased funding and/

puhlic awareness, is qivlnq impetus to the view tha(:
second landuage lea'rnxdag s no longer a frill, but/an
1nval\aable and worthwhlle educational experience.

' Recent xlesearch in Newfoundland .35 focused attention
on the a(:tit des of students, teachers, and parents, and
their importance in detémining the succegs or failure of
the French program in our schools.’ Pack (1979) found a
pésit:i.ve correlation between parental re/\ceuragement

towards -lariguage learning and student errollment in

French. Studies conducted’ by the Newfcundland division of

Canadlan Parents §m: French (1980 1982) indloated a high

correlation .between ‘language drop-outs and " students’
atfitudes and motivation/ Howevér, the at¥ltudes of
school p;incipals h;ve not been examined in anyﬂ»depth.
Since thedrists sugqe;t that the ;rincip‘als'
attitudes, théir languade learr-iing ‘experiené_es, a_and the
perception tixey have of their‘role interacts to deteminé
their impact on the school's second language program, it
would seem that it would be a valuable study tfo
investigate principals' attitu‘des‘ toward ‘French
instruction if the PEovince. ' i
Qhis study will focus ‘specifically on the kat‘titudes
of school ~principals, rather than other administrators

within the educational system, since it is the principals

s \
‘who aye in a unique position for "initiating,

coordinating, and implementing gurriculum planning and




development" (Stryde, 1930)./ It is this unique position

within the educational arena that enables them to:
G & ¥
acquire' feedback from various interest groups

(such as parentsv and citizenwgroups) on the
outcom;s of various. school:. happenings, to
obferve first hand the curriéulum in action in
the classrocm,‘ to listen tg those 4who aré
\éé'p‘hnsible f;r implementing the curriculum
(i.e., teachers) and to those for _wham the
curriculum is designed (i.e., students), and to
liaison‘with district personnel céncerned about

curriculum. (Stryde, 1980, p. 5) P

The' principal, as leader of. the instructional team
within the school, wields a tremendous amount of influence
on the local school curriculum.

An investigation cnyRrincipals’ attitu?es, both

individually and as a pyBfessional group, could be a

valuable contribution to our ing of the

statusof French 1 guage in ion within land
schools. In addition, a distussion of the results .méy
provide®* a forum for self-evaluatipon which ultimut;ly may
:_esult in a more accurate and a more positive perception
of\ secohd language programs’ by p'rincip&ls‘ w%thin their
schools. It would seem that this ‘examination could only

lead to the provision of learning environments which are
»




more conducive to cr% p'x?b‘motion of second lariguage

’ insgruction.
e of the Stu . '
rf .
" The aim of the Atudy was to ascertain principals’
: A perceptions’ of Frenc)Z within the schools of Newfoundland
and Labrador. The qu stiopna_ire used in the study made an
! attempt to identify principals' views regarding French
: ; . with respect to each of the following:
‘ ‘ . (1) aims of education for Newfoundland and Labrador
(2) : reagons for decline in second ianquaqe study; .
': (3) reasons for teaching second languages in v
. schools; and -
- v (4) cé"n}roversial issues in second languages

learning.

This procedure was followed in order to determine the
importance of French within the school eurriculum.

The selectiorf of courses to be included within the
; school cnrriculum is based quite often on a perceived
4 . correlation between the aims of a specific course and its
relanonshlp to the aims of edu\atxon. To ascertain this
g‘erception, principals\_were asked to -indicate to_what
extent they felt French contributed to thé achievement of
each of the aims Af education of Newf;uﬁdland\* and

Labrador.




The study also sought to identify reasons which might
contribute to t}e decline in the proportion of students

enrolled in French at the high school level -as ,combared * %

with the number at the elementary level, a problem which

has been of concern to French ,educators within the -

Province. These reasons were explored since any

differences or deficiencies detected might be béneficial

in identifying factors over which principals might have
same influence.
Principals were also requested to indicate why French

should be included within the school curriculum to

determine to what extent their perception coxnclded Hlth

the aims of the French program as established by tha
Department of Educatxon. . 1

A further -aim uﬂ .t'he present: Astudy was ' the (
examirﬁtion of various controversial  issues statements ‘
rel;ted to second language study. These issues were
exar;lined to ascertain if tltl;are were any~ discernible - '

differences worthy bf note qmongst Newfoundland

principals, and if there were any points of view which ' I

might be modified, by exposure to current research

findings. It was also felt that views on these issues

might influence principals in decision-making with respect

to the French program in their' schools. : .

Other factors taken into” account when desxgnmq the

questicnnaire' included religious denominations, . sex,
. s

community size, and community type.
[



Newfoundland's distinct denominational education
system consists of four major groups: Roman cCatholic,
Integrated, Pentecostal, and the Seventh Day Adventist.
Historically, schools under the jurisdicx“.ion of the
Anglican church,' which later joined with other church
schools to form the Integrated school system, stressed the,
teaching of Latin as their second language. Schools
operated by 'the Roman Catholic church, 'however,-taught
Latin and also French. The Penthn{tal and Seventh Day
Adventist schodl systems were not established until later
when there was less emphasis on second language 1earning.’
An stfempt was made in the present study to determine if
any major differences existed in principals' perceptions -
of the importapce of second language study amongst the
four .denqminational groups. )

) A further aim of the study was to investigate
possible links between the ‘sex™of principals and’ their
attitudes toward second language learning. Previous
resea‘r‘}cvh by‘Burst@ll (1974) -and Pack (5.979) . had
\established a positive correlation between females and
continuation of language study. ‘Burstall (1974) also
concluded that girls generally ‘expressed more positive
attitudes toward second language learning than did their
male counterparts. The study attempted to determine
whether a more favarabie attitude to second language study

might be expressed by female principals.

~




An attempt was also made to determine if there were
differences in principals' attitudes based on school type
and locale. These factors were explored since responses
among elementary, high, and all grade school principals
could reflect both differences in training and in
perspectives on the importance of second language study.

The distinctiu‘n between urban and rural areas was
also (;nvestiqated since it is a widely held bslie»f that in
Newfoundland and Labrador rural students .receive an
education which is inferior to, or at least different
from, that obtained by their urban counterparts. It was
felt that more emphasis might be placed on the study of

French by principals.in urban areas.

P—

Research Questions

The major aim of this study was to ascertain the
attitudes of ‘school principals toward French language
instruciion. More specifically the study 'attempted to
determine the attitudes or feelings of princi:pals wf:h
respect to four general areas. These areas were:

(1) how do principals feel the study 6% French helps
to tontribute to the achievement of the aims of
education for the Provifce?

(2) what are the reasons principals feel are most

important in accour&ng for the dr?p\in French
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enrc{llment from elemgntary school to the senior
high school? e
(3) what do principals believe are the major reasons
. why Frenéh ought to b; taught in the schools of
. the Province? |
(4) how do principals feel about csrtgin issues
which are often discussed per;aininq to the
teaching of French, such -as whether or natball
students should' study French, or the optimal age ¥
‘for beginning French instruction?
It was felt that the attitudes of principals in these
areas would be of considerable .impo_rtance in influencing
the delivery of' French programs in tihe schools of the
" Province. . s

To investigate the preceding issues a large sample of

schools in land and L were surveyed to
determine principals" perceptions c;f the importance of
Freﬁch language Study in the total school Eurri,culum.

It was felt that the survey results woul_q proddce
findings that could be effective.in providing infohnation
about the current attitudes and feelings of principalé
towards instruction v~1n French m tHeir schools. This
infomatian would be helpful ip answering the following
questions: ” ’
(1) in which areas are principals' perceptions ‘m.ost

conducive to the development of effective\French

programs in the schools?

¢




.
(2) in which areas do principals' perceptions. differ

among vari;:us""groups? . 5

(3) in which areas are principals' perceptions least

) conducive to the development ?f etfe\:’tive French

programs in the schools? (.

" (4) in which areas do principals' perceptions.differ

from those ofi othérs associated with French
education in the Provigge?

(5) in which a}@as do pripcipals need more knowledge

in order tq make better informed-decisions -wijh
2

1 <
respect to the French programs ig their school:

It was hoped that the px:cv:'is)‘.en of such information

would:, .

(1) assist principalé in developinq a fuller
understa; dinq' of the 'French programs in the:
Province, and in their school, in particular;

(2) assist principals in self-evaluation, which
cc;uld ultimate."ly bring “about more effective
action on their part with respect tuk the
improvement of French programs in their schc;cls;

(3) assiét the Department of ~Education, and oth_ez's
involved in French Education in the‘ Province,
such as Frencl-l teachers and co ordinators, in
underscanding better the point of view of

\ principals with respect to French instruction i;\

the schools; and




. ) )
(4) provide a forum- of knowledge where informed

discussion could result in ,attitudinal

adjuﬂﬂnts and better understanding which would
assist in providing a more effective ,French

language program in uur'schools.

)

X organization of the Thesis .

This_intrng.uctory chapter has provided the background
ind purpose of the study in addition to posing several
esearch\ questig¢ns related to French educat‘ian. Chapter
‘. II présents a current review of the l'iterat\‘xre with <
respect, to administrators' .attitudes toward French

language .instruction. Chapter III presents the

. logy used to thé tesearch while Chapter IV
.'\“ presents the findings of the study. Chapter V, the final
chapter, - deals with the conclusions, recommendations ‘and

in;plicaticns for further study.
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REVIEW OF THE LI'I:ERATURE s

)
odu - C .

In reviewing the literature with respect to
principals and sedond language study, it was found that
most studie.s included a number of different types QE:
administrators. Therefore, this section of the report is ' .' ‘
nc‘>t' confined. exclusively to the ‘attitddes of \principals. Ty

Most of the literature is American ,in origin, and refers
= 4

not only to French, but to the study 6f .other languages as :

well. For this reason the -tfrm foreign language is
trequentl§ us%d. C
' e, . 4 - -
~ 3
¢ .
Administrators’ Attitudes Towards Second
. Language Programs-

! . - j
For the‘ purpose of this stud)f, the following S
lcate’gories h'av“e been identified with respect to
- é({ministracors' attitudes to ;edcnd' language study:
' (1) Ssecond Languages and the Aims of Education
= (2) University Retiuirements

(3) Academically Talented Students ,

(4) Reasons for Second Language 'Stl}dy
(5) Oral Componeht
(6) Cultural 'Aspepts of Second L'anguaqe Study

(7) career Oppori‘.unities




~(8) Reasons for Dec}ine of Second Language Study =

(9) Admini ‘ in Second Language
The literature pertaining to each of these areas will be
¢ reviewed in sequence. =

K cond es the Aj lucatios ,
In,a study of foreign language contribution to high

priority educational goals, Koppel (1982) discover‘ed that

S ;dminisb@crs perceived foreign Tlanguages contributed
1 . less to overall goals than did other subjects in the
- schooltcurriculum, such as mathematics or science. This
finding' was also reflected in a study by DeFelippis
(1979).  DeFelippis indicated that only about 38 percent A

of administrators saw a rﬁationship betwe, the goals of

foreign ' language ‘education and that of.the total school 5
qurri;culum. A‘lthough the 1982 study by Koppel indicated
no .stxon;; argument ir favor of French over: other subjects”™
in attaining overall goals, she.did, however, discover
that/‘a:imi.mistratcrs perceived Fren‘ch as bei_ng extremely

k important _in‘ the\atbaimnent of specific goals. 'she
concluded that foreign languages are best suited to the

attainment of s’uch goals as:

A
(1) general educatiorgﬂ
(2) development of pride, -self-

understanding and positive attitudes

t’oward learning; and
v




(3) the growth of cultural awareness and

understanding. (p. 438)

Second L and University Requirements

The-views of ad.m\inistratgrs varied considerably as to

whether or not a foreign 1 was a Y . 3
’ requirement for university e crawford-Lang
« . -
(1984), in her stua'y of Minnesota senior high school ?

principals, found that a largé majority.of respondents
disagreed both ‘with making a foreign .language a high
school graduation requirement and a prerequisite for
university admission. This‘v view is supported by -a study
by Del’-‘elippis (19.79) who found that. 69 percent .of .

admmstrators disagreed with these reguirements. Klayman - "

(1975) fcund that 62 of admmi atc were in

b favor of a foreign language reqmrement for admission 'to

unlvex‘s\i\ty, but on.ly for some students, depending on the -
.degree Wgogran. prever, approximately 30 pe?cent L :
disagreed with this stapce. Weatherford (1982) found that
44 "percent of principals who had studied a tm‘:eiqn\
language in both high school and university were in favor N

of 'universitx admission baséd on a foreign language

requirement._ However, of the principals surveyed who had

V ) no foreign 1 , only 18 vere .in

- agreement. !
e

¥ b Weatherford (}982) " also found that 40 petcent of

principals who had studied a second language at both n\

- - . [
. 4
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school and university felt that all university students A

should experience second language study. only.ls iaercent
of * principals, however, who had nevez,qt\{died a second
1anquaqe agreed with thls statement. Ir‘an séudy conducted‘ §
_ By Klayman (1975) in New York state, 99 percent of
respondents felt that the study of foreign languages was
important for a ‘liberal’ education. Of this 99 percent,
64 percent felt that a second language should be =
requiremel;g for a liberal arts degree. DeFelippis (1979)'t -
in his  sfudy of Pennsylvania secondary chool
superintendents, found that although 91 percent of the'
administrators had studied a fcreign language themsé}ves,
only 38 per felt that a liberal arts deqreg sho\“

o ' .
have a foreign language requirement. In another stucky ay

Beard (1984), 60 percent of the,r felt that all
students should be encouraged to enroll in foreign
language study with the majority agreeinq that "for&&n
language study ccnstitutes an indispensable element of a

general education program" (p. 30).

It would appear that most adminiétrators view fo’reign

language’ study as worthwhile and feel that it should be ~
:enccuraged. However, it does not appear that -
administrators feel second language study should be a
requirement for all students at either the high school or

university level. : s %




Foreign language courses are often viewed by many as
being designed for the ‘brightér’ or a’éaden:ically talgnted
students. It is felt that this attitude may have
contributed to low foreign language enrdliments. A rev‘iew
of the literature suggesgs that administrators unanimously
agree this myth of elitism must be dispelled. Crawford-
Lange (1985) found that about three-quarters of
administrators were opposed to forei;;n language study as
being primarily for the academicall{‘_inc‘lined. In
addition, the majority-of administrators in this" survey
also felt 'thatf, with appropriate curriculum .and
instructional practices, any student could ‘learn a foreign
language.- Similar views were expresseq by administrators
in surveys conducted by Beard (1984) 4nd DeFelippis
(1979). ‘Views of administrators are best reflected in:a
comment/ by DeFélippis (1979) when an administrator
involved ia his survey stated that: =

¢ - . e .

1 often thinic_some of our staff do not care

about student success. - ([Foreign language

instruction] is approached 45 an excluding
study, rather than .an including one. We want
the best’ student’s‘ only. Others are
unsuccessful, discouraged; and everitually
excluded. [Foreign languages] are taught for
the college e (p.-142) .
’
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- These findings are consistent with Herron “(1982) who
proposed that administrators view language instruction for
everyone, not just for the academically talented. In an
effort tp describe the benefit of foreign language study
on thg overall curriculum for all students, Herron (1982)

used data collected in a study by Grittner (1978) .in which .

2]} + he stated that:

~
...the study of second language has been shown
i | \ to have a positive effect en the intellectual
hl . functioning of many children, and that learning

of a second language. has even resun:ed in

1mprovement of readinq and writing sxills with a P

ks significant number of Zhildren. It.is important.

; " to emphasize, tgerefor%, that time taken away
‘ ' from other portions of ‘the school pragraﬁ shculzl 5

not be equated with educational deprivation. On

5 “the contrary, if children are actively

* participating in the learning of a second
languag‘, there i-s every reason to believe that
,the .1anq-tem effect of the program will be to
B ' improve, not to " hinder, their educational

development. (Herron, p; 447)

These views would seem - to ssuggest that administrators
. generally support second langu.‘aga instruction for a wide

‘
variety of students, and ”that it is not only the
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academically talented students who benefit from the study

of a second language.

for Second L Study .

\‘{/ stidies have indicated that there is almost unanimous

agreement among administrators as to the reasor;s for
foreign language study. The reasons chosen by some
administ:ra‘tm.rs, however, were’ of a*more traditional pature
than one might have expected. Administrators in surveys
conducted by Beard (1984) ar;d DeFelippis (1979) perceived o W
that the most important values inv fafe.iqn laing\_xaq,e were

"to understand another culture and customs and to broaden

4 © one’s hori’zcns" ‘(Beard, p. 32). = Weatherford (1982), in
his study, however,\‘ found that the major goal in foreign
language instruction was the development of communication
skills. It is also interesting to note that extrinsic

reasons, such as career opportunities, often perceived to

be afforded to d with in a foreign
~ . language, are not mentioned by administrators as one of
the top priorities of language study. Evidence to 'suppcrr.
" this finding is included under the section dealing y{?:h

career opportunities.

.

Administrators in a study conducted by Weatherford
(1982, stated that the main objective for foreign language

instruction was communicative competency. Beard (1984) by




found thge, although a majority of administrators. felt
that knowledge of a foreign language is more important now
than &t has ever been, the ability to communicate was
ranked fourth in a 1list of .nine reasons for language
study. Administrators in this study felt that general
aims of study such as "cu‘wal \understanding, broader
education, and self-improvement" (p. 31) \ler_e more
important than being able to communicate. Crawford-Lange
(1984) found that although the majority of administrators
viewed the’ ability to communicate as very important,
app?oximately half felt that grammar/translation should be
the major area of 'concentrati%n'"foz ghose stu@énts
planning to attend university. Crawford-Lange (1985
sfakes that since oral competentyﬁpannot be obtained after
a shart"period of study, "native proficiency may not be
appropriate for every ;t‘adent" (é. 17). Crawford-Lange
views the exposure to the language and the culture, rather
than oral proficiency, as the mos€ important elemefft when
sone is ‘faced with a limited time frame in which to pursue

for;ign language instruction. She states that:

As you perform sim‘ple language -tas_ks you Wil

learn about the culture that surrounds them{

Perhaps even m(;i'e important, you will learn how

to learn a foreign language so that, if you find
‘yourself faced with a language problem in t'ﬁe’
future, you will have a plate to begin to solve
it. (Crawford-Lange, 1985, p. 17)
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Althaugﬁ the oral component is viewed by administrators as
being somewhat important, much more tradit\i‘unally oriented
benefits of language instruction appear to take'precedence
over the abilit:)-( to cocmmunicate. X
cu spects cond \guage Stud
Cultural understanding ranked );igh among
administrators als one of the main reasons for, fcréiqn
language enrollment. Beard .(1984) found that "cultural
understanding was the major ju#tification for taking a
Eoreién Jlanguage" (p. 32). Similar views were held by
administrators in a survey conducted by‘DeFelippis (1979).

However, Crawford-Lange' (1984) found that administrators

were undecided as to which cultural aspects were tk;s most

important. As a result "the course syllabi need to
contain a more implicit definition of the inco‘rpqration
and integration of ’‘Culture’ (fine arts) and ’culture“
(how p;;ple live and ‘work)" (p. '350). Crawford-Lange
views cultiral instruction not as something that ha;;pens
inadvertently, but as something which has to be.planned in

order for it to be effective. This problem is intensified

when foreign language instructors. themselves have a ‘\’lery

9 “limited knowledge about the target culture:
v = R

b
Lack of adequate training, coupled with a 1acl§
of experience in 6 the target cuiture and
restricted resources about the culture, make it

difficult for teachers to fulfill their promise




A \
of increasing their .students' understanding of
otheér peoples and cultures. Such increased
understanding is, f;houqh, an important goal that
warrants major curriculum alterations and
appropriate teacher training in rrder to meet

it. (p. 18)
.

While cultural understanding lranked high as a goal of
foreign language vst:uc]y by American administrators, it is
quite 1likely that Canadian administrators would place
greater emphasis on such goals as oral communication and

the development of empathy with others.

Career Opportunities .

studies indicate that career -opportunities “for
students proficient in a foreign language have been h;ghly
overemphasized by second iangﬁaqe instructors. For
, example, Lippmann (1974) states that foreign 1anquatje
teachers "have made overly extravagan’t'claim/s»about the
vocational rewards of knowing a foreign language" (as
cited in Crawford-Lange, 1984, p. 19). Similar views are
also held by Rivers (1976). She states that "except for
those headed for careers as foreign ll‘angu$ge specialists,
foreign language proficiency is, in ter;ns_ of vocation, an
auxiliary skill" (Crawfo;d—bange,,u— 19). These studies
indicate that instructors need to redefine, in practical
terms, . the Felaticnship between foreign language
'p‘i'of‘iuiency and career opportunities. Crawford-Lange

v




(1985) suggests that in redefining their goals, foreign
language instructors need to develop a strong careexr

education component.

for Decline of Second L Study %

A study of the literature indicated that many factors
have contributed to the decline i\;| the proportion of.
students ‘enrolled in foreign language study. The majority
of researchers have concluded that the main reason for
this decline has been the abolit;on ofva foreign language
in university ‘requirements. Other major influences whi:‘:;h
havn contributed to the decline deal more with intrinsi.c
variabi‘es rather than extrinsic‘ones. \Crawford-mnge
(1985) noted that the difficult nature of the course,
irrelevancy of language study, in addition to timetabling
and curriculum restrictic;ns, were the main reasons”
perceived as contributing to this decline. Weatherford
(1982) and DeFelippis (1979) found that teachers En/d/ox:
teaching methods have also’ played an important role. in
declining enrollments. This evidence seems to indicate
that French students think class activities could be more
varied:.and interesting. Similar views are also expreésed
by\ Pack (1979) and Cahadianﬂparenm for French‘ (19(’50,
1982). '
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Adnini 3 in Second L Study

Recent resear::h indicates that the attitude of a
principal towhrd foreign languaqe‘ study is often
determined by exposure to the language. Weatherford
(1982)Y found that administrators with 1;0 previous French
education generally éxhibited less positive attitudes
toward French than their céuntezparts who had s&udied
French. Approximately 52 percent of the principals who
responded, to the survey had previously studiéd a foreign
lanquage,\il percent of whom indicated that they furthered
their “language, sfudy at the college or university level.
However, only 26 percent of principals who had not studied
a second language in high school began ong at the college
level. Weatherford co‘ncluded that tl(:ra is a T"high
correlation between language study and the recognition by
those ;}ho have studied a E’nreiqn language that it is a
worthwhile or even ner\jssary endeavor" (p. 32). One would

ve attitude is transferred to their

assume that this posi
. own particular school situation when making curriculum
decisions. This idea is aiso reinforced by Burstall

(1974) .

i

Student Attitudes and Motftion
in Second language Learning
Educators have long recognized the importance of the
)
multifaceted concepts of attitudes and motivation in every
; 3

field of human learning. Rect}nc research has toched

.ﬂ



\, Gardner and Lambert (1959&%.!:11 a group of qrade'eleven
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attention on the application of these variables to“the

learning of a secondylanguage. In Canada, the passing of
the Official Languages Act in 1969 and the entrenchment, .
in the Canadian ‘Chartér of Riqhts: and Freedoms in 1982, of

certain language rights has resulted in second language «

' learming becoming a question of national importance. * v

nitial research in this Warea was congucted” by pe
P

anklopl‘lone students in Montreal. ‘Results from this stﬁdy

have identified two gxontrasting types of student

s 2 -

motivation: . # I

(

The "intégrative" motive reflects a willingness

or'a desire to be like representative members-of
the '"oth_er“ 1anq§xage comﬂqnity. The contrasting
form 6{ student ‘motive ils an . "instrumental"
orientation which is characterizeti by a desire
to gain social recg ion or° economic

advantai)es through knowfedge of ‘a foreign

language. (Pack, 1979, p. 11)

Gardner and Lambert (1959) concluéed’ that .students who
were "integratively" orientated, as opposed to '.
"instrumentally" orientated, were more succéssful in o 38
aecant:l language Vacquiaition.

A follow-up study by Gardner (1960) not only‘

contirmed these results but also discovered that students,




to a large extent, reflect the attitude of their parents
% toward the French communn:y.
. ConvlnceF that language learning involved more than
' intellectual capacity and language aptitude, Gardner and
i Lambert (1972) suggest a social-psychological theory of .

second language learding. They concur that:

s . F ...the successful learner of a second language /
must be’ pﬂqholo;ically prepared to adopt -

# va;ious aspects of behavior which characterize

‘ members of a‘not‘her linguistic-cultural group.

The learner’s ethnocentric tendencies and his

attitudes ‘towards vt,{m‘members of the other group

are believed to determine how successful he will

be, reiatively, in learning the new lénguage.

His motiVation -is thz;ught to be determined by

N his attitudes toward the other group.. in N

particular and toward foreign people in general

and by his orientation toward the learning task

“ itself. (as cited in McInnis et al.,'p. 13)

Studies conducted, not only in Canada, but in parts of ‘the

United States and the Philippines have  proven the

relevance of the question of motivation to second language

achievement (Gardner and Lambert, 1959, 1972; Gardner and

santos, 1970).

Howe‘t&f, several of ,these  further gtudies havé

brought about some modifications in the theory.
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According to Gardner‘ and Santos (1970), students who
are instrumentally motivated may. also achievetveli in
second language learning when .it has obvious practical
value® (i.e., Jjob opportunities). These stu@ies indicate
that there i.\s a definite need for motivation, either
integrative or i‘nstrumen:al, in order to attain high

levels of achi in second 1 \ge learning.

3 Studies similar to those conducted elsewhere have
‘ilsu been evident on the Newfcundland' scene. Pa‘c\k (19‘79)\
conducted a study to ascértain the relationship between
the continuation or termination of second ‘language. study
and the. effect of. séveral variable\s on this decision.
These va\riables included such things .as motiva%na‘l"
orientation, s;ax, achievement,‘ attitudes toward French- ’
Canadians and thsir culture, the French lcourse_, "learning
French as a second language and parental enccurag‘em‘é’nt‘tn
study French. His investigation involved a random sample
of 209 grade ten stuflents in the Avalon North,Ihteqﬁated
School District. one half of the student sample,k had

enrollef in French while the remaining students had

termimated -their second language study.
In contrast to the early findings of Gardner amL/
mythe (1976), who found that ‘students successfur/in
'‘rench /wers largely integratively oriented,»?ack': (1979)
research revealed ‘that a mixture of bcth types of
mctlvat;onal orientation was present in- neatly half of the

students' in Newfoundland. He’ also discavered that the

-

ANy




majority of students,‘ not only those enrolled in a French
course, possaséed positive . attitudes toward ' French-
Ca"nadians and their culture.’ .

Discrépancies between the findings of Pack (1979) ané
Gardner and Smythe (1976) may be ex‘pla_ined, in part, by
the geographical proximity of Newfoundland to a French

milieu. pack states that:

...students may not have had enough contact with
the F:ench-canadiah- culture to instill in them a
T type of integrative,oriéntation.\ At the same
time; there are fewer material .advantages in
Newfoundl‘and,\ sucﬁ as jobs, . that migh‘t
centxil;ute to more instr\n@éntal motives on ‘the

part of students...

;’ack’s ‘study indicated that achievement seemed to be
the determining factor in students’ decisions to continue
the study of French at the high school level. “Pack also’
found that the large majority of French clas‘ses consisted\
moétly of female high achievers. These findin\gs are
éonsjstent with studies conducted by Burstall (1974).

In addition, the Pack study found a positive
correlation -becwee/n. parental éncéuragement towards
language learning and studen:: énrollment in French. !

Studies have also been conducted by the Canadian

‘Parents‘for French (C.P.F.) in Newfoundland. The first of

two reports, Ou allons-nous :(1980), focused attention on
ri 5 .

| K
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the significant decrease :in numbers of students enrolled
in Frer;ch at the high school- level ask compared to those at
the elementary school level. To further examine this
phenomenon, and to determine the reasons for this
situation, a second study was commissioned in 1982. This
report focused attention on the variables of attitude and
motivation and the importance of each in determining
studen® . dhrollment in French at the Grade X level. -
Hc;wgver, of the thirty-six sch;:uls selected for this
survey, two were operated by the Pentecostal .Assemblies
Board of Education. Since the Pentecostal Assemblies
Board of Education operates forty-six schools in different
/geographical regions (mostly rural) of the Island and
labrador, and employs 383 teachers with 5 total student
populaticm of 6,720, the Board decided to carry out a
similar study in its schools. In this study, it was
.decided to survey seven schools (three urban and four'
rural) that were typical of all schools operated by the
Board. stludents in these school‘s were given the same ’
questionpaire used in the study conducte‘:l by C.P.F.
(1982) . Results of these two sthdies were §imilar in’

nature, and are th di .

F’indings f\rom these studies concluded, as did Pack
(1979)', ‘that the majority of students enrolled in French
are high achievax_‘s, This raised questions about the
acaderic nature of the present‘ French program. C.P.F.

(1982) states that:




Within the Canadian context there appears to be

a contradiction between the thinking of

government and the education establishment. On

N the one hand, there is the federal government's
commitment /&o encourage all Canadians to learn

French. On the other hand, the education system

is ‘providing a French program which appears at

the senior high school level to cater to a large %

'taxtent- to high achievers, and thus, to

discourage less academié students from

continuing with thé subéect. (p. 59).

These studies have also indicated that students are
not satisfied with the oral component of the French
program in that it is not teaching them to speak the
language. The majority of students indicated.that they
wanted more and "better" oral work. These Sentiments were
reflected in comments by students who stated that

"...there is a chance that I may not be able, after twelve

years of French, to carry on a simple conversation in
French" (C.P.F. Report 1982, ‘'p. 60).. A closer look at the
final public examination in Newfoundland revealed thal‘: the
examination (French 3200) emphasizéd reading, writing, and

olistening comprehension (aural) skills. Reading and:
.

writing skills made up 60 percent of the content; the _ .

other 40 percent was devoted to listening comprehension.

It is only in 1988 that oral (speaking) skills will be

evaluated. Students, however, clearly see one of the m‘am
.
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objectives Gf studying French as being able to communicate
orally' in th; language.

Results from ‘these surveys also s‘how differences in
attitudes r.ovgards French between students who’were taking
French and those who were not. Non-French students
generally exhibited less posifive attitudes towards French
than did students enrolled in French courses.

A substantial number of. French students surveyed
indicated that ;:he French course was not as interesting as
they felt it could be. . The majority of students felt that
more Y.aried activities, in addition to more cultural
content, could greatly improve the class situation. . e

Survey results also indicated that one of the most
important factors that affected the student's decision to
take French was.the er;couraqement of their parents. This
finding is similar to that in studies conducted by Pack
(1979) and Gardner (1960). ’

Finally, evidence from the studies appears to
indicate that t:.he earlier students begin studying French .
at the primary and elementary levels, the more lfkely it
is that they will continue its study at the high school
level. This finding is substantiated by Burstall ’/1974).

In order to be effective, secohd ‘language ins‘tructurs
need to wotk with principals, other students, and parental
groups in an effort to develop positive attitudgs toward
learning the target language. This co-operation in:

develnping positive peréeptions could make the difference

v
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between success or failure on the part of the language

learner, and also for the Frencp program in the schools.

Summary '
e N .

A review of the }iterature indicated that
administrators perceived X foreign language study
contributed less to the overall aims ;f edu/cat'ion than did
other subjests in the school curriculum. Although
administrators wviewed foreign language instruction ‘as a
worthwhile 'e'fiuca}:iqnal experience for all students,
regardless of academic ability, there was no consensus
regarding whether or not a foreign‘ language should be a
requirement for u‘niversity‘ entrance. Administrators
ranked cultural understanding and the broadening of
horizons higher than communicati\’re competence as the main
reasons for language study. Administrators also felt that
career opportunities for ’:hd;e proficient in a second
language have been highly overemphasized. In yddition,
extrinsic reasons such as the abolition of university
requirements and intrinsic reasons 'such as irrelevancy of
language study were viewed by administrators as the main
r;asons for the decline in foreign language enrollments.

Recent re;ea ch has also focused attentioneon $£udent
attitudes andétivation. Two coftrasting types of
student .motivation have beel‘l identified. In}:egrative
motivation ref‘ ts a desire to be like the target culture

yhereas instrunental motivation is characterized by the

N




possibility of benefiting from language study.. Studies .

d in land have also indicated {that
although language classes consist mostly of female high
achievers, there is a high correlation between language
enrollment and parental encouragement to study Pren‘ch‘. In
Tdﬁition, lack of oral wor‘c and a V§riety of ‘classroom
activities were identified as two of the major

deficiencies associated with French language instruction.




CHAPTER II#‘

- DESIGN OF THE STUDY .

This chapter presents a comprehensive overview of the

study and dederibes the procedures employed in conducting

thg research. To facilitate this endeavor, the chapter

v
has been divided “into the following sections:

(1)
(2)
3
(4)
(5)
. (s

Instrument "
Data Collection

Profile of R?\spanding Principals

Data Analysis

Summary

Definition of Terms

Inst ent

-

The questionnaife used in the study was divided into

five sections (see Appendix II) and sought information on

(1)

! v (2)
e
(4)
(s)

* the fol léwinq:

School Data and Personal Background of the
Prin‘cipal ’
Language Study and the Aims of Education
Reasons for the Dgclina in Second xanguaqg Study
Reasons for Teaching Second languades in schools

Issues in Second language Learning




The questionnaire attempted to identify principals’
parceptions of second language study within the school
curriculun.

The questionnaire was designed using as avpoini of
reference a questionnaire from an Australian study by
McLean and Van Der Touw (199!‘). The questionnaire,
although remaining similar to .the original, was modified
in two major ways. First of all, modifications l;egarding
the aims of education, reasons for language study,jreasons
for decline in language study, a'ndrlssuaé int second_
language study were adapted to make thém more pertinent t‘u
the Newfoundland sit;.uation. Secondly, .consideraticns
involving denominational affiliation, gender, school type,
and community type, not addressed by the_ Australian
survey, vere added to the questionnaire becalfse these
factors were thol{qht to be esSential to an uiderstanding

of the Newfoundland educational scene.

1
Data Coggs ion

To obtain information pertaiﬁing to the attitudes of

principals concerning’ second langdage instruction; the
.Questionnaire was sent ‘ta 471 of 618 school principals.
/D;é to financial and - time constraints impos‘ed on the
presant‘study, it was decided that a mailed questionnalre\
would be the most appropriate w‘zhlcle for surveying such a

large sample.




Principals su_rveyed i-epresentag both urban and rural

B . areas, schools from diverse geographical regions,

. different . religious denominations, sexe:, and sc;mols

whi:.:h varied in terms of student population and

facilities. All school boards in Newfoundlan;i and

Labrador were represented. Two hundred and forty-three,

or fifty-two percent, of ;71 principals responded to the
questionnaire. . |

. Table 3.1 gives an indication of the number of

’ % . principals participating in the study according tn‘

religious affiliation.
* g . v

w.
. Table 3.1
Principals Participating in Study According

) N to Religious Affiliation
P (n = 471)"

. Religious Questionnaires Questionnaires Percentage
© Affiliation Mailed . Received of Total
Integrated 282 139 ' 47
R.C. v 147 . 76 52
' Pentecostal  © 36 - 26 72
. .S.D.A. & 6 ’ 2” 33
' Tqtal 471, . 243 . 52 -




As may be seen from Table 3.1 there were two religious
affiliations which deviated, to any great extent, from the
norm ‘of 52 percent. Principals employed with the
Pentecostal Assemblies Boaré of Educat.:lon were over
i‘epresented\ in questionnaires 'regurned while, on the other
hand, principals employed with the Seventh Day Adventist
School Board were under represented. i

The male/female ratio of returns is reported in Table

3% B}
Table 3.2 ™ . i
Prlincipals Participating in Study by
Male/Female Distribution
(n = 471) s
" Questionnaires Questionnaires Pegcentagé
Sex Mailed Received of Total
Male "33 193 8 52
Fenale 98 ©oso . 51
Total 471 243 : P 52

The above table indicates that there was very little
difference in' percentage of males and females in
questionna_lres returned. 44

A summary of' returns by school type is presented in

Table 3.3.
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Table 3.3

Principals Participating in Study by
School Type Distribution

(n = 471)
- R
School Questionnaires Questionnaires Percentage
e  Mailed . Receiveﬁ:’ of Total
T
Elementaryl 269 124-7 a6
Highl 116 68 59
All Gradel 86 .51 59
Total 471 243 \ 52

lsee definitions at the end of this chapter.

Table 3.3 shows that although thefe is an equal percentage
of principals representing both the high gchool am’i all
grade school levels in questionqaires returned, principals
representing ‘the elementary school level were slightly

under represented.

Profile of Responding Principals

A total of 243 principals responded to the
questionnaire. This sample consisted of 80 percent of
males and 20 percent of ier‘nales. Forty-five percent of
the respondents were employed at the elementary }evel,
while -about 25 percent were employed at each of the high
school and all grade school 1ew:els, 22 percent and 29

percent respectively.
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About 60 percex;\t .of r‘espondents were from the
Integrated School Board, while 30 percént and 10 percent
were fromkthe Roman Catholic and Pentecostal School Boards
respectively. Two out of seven respondents were from the
Seventh Day Adventist School system. It was decided not
to ihclude the responses of the last group in reporting
the data because of the small number of principals
involved.

An examination of the current teaching area of
principals surveyed indiéat;d that the vast.majority were
either involved with English (25 percent), social studies
(21 percent), or teaching all subject areas (22 parbent):
only three pe‘rcer.\t were invol'led in teaching French. The
teaching of French by principals -is comi:arat;.ive to those
teaching physical " education (2 percent),- religion. (1
percent) and special educhtion (1 percent). No
differences were detected among different school boards
concerning the teac;hinq area of principals.

The majority of principals (64 percent) had received
some form of French second language instructi.oh during
their formal aduca_tion. oOother languages studied by
principals included Latin (12‘ percent), German (3
percent), ‘Greek (1 percent), Spanish (0.8 percent), and
Mic Mac (0.4 percent). Most of the principals who had
received Latin training were employed with the Integ‘ratad
school boards, and those who had studied Greek were with

the Pentecostal Board.
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The prihcipals surveyed in the study were more

" familiar with the older gramar/translation approach and

the audio-lingual method than with the newer communicative
approach. The eclectic or basic skills approach, which is
currently used by t};e Province, was only familiar to 25
percent of the principals. ' Those employed with the Roman
Catholic school boards appeared to be less familiar with
the newer approaches for second language teaching than the
traditional and audio-lingual approaches. Principals

employed with the Integrated school boards tended to be

'more familiar with the older grammar/translation approa'ch :

than with any other. Those employed with the Pentecostal
Assemblies Boar:;.of. Education were equally familiar with
the communicative approach and the graﬁxmar/tr,anslati‘on:
approach. ’

In general, the Jpx‘incipﬂls were predominately male
and were teachers of English, social' studies or all
subject area;. The»majoricy of 'r.he principals had
themselves received some French language instruction and
in terms of teaching approaches in French, were more
famil‘x’.ar with the older gramﬂér translation and audio-

lingual approaches than with newer methods.

Data Analysis

Results of i:he questionnaires were tabulated

according to the four major categories: . -
=
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(1) Language Study ana thie Aims of Education
(2) Reasons for Decline in Language Study

(3) Reasons for Teaching Languages in Schools

(4) General C ng L Learning

In addition, each category of response was studied Ln‘
terms of sex, community size, religious affiliation,’and
sc'hool type. Results were v reported in terms of
percentages since it was felt that this would be the most
eéfective yay of demonstrating similarities and
diffe;ences between the groups beirig studied.

Answers to the qgestionhvaire“were‘ tabulated, and
tables prepared indicating the percentage of responses to’
each question. - Cross tabulations were‘made:vith‘ respect
to sex, _‘reliqiqus at\filiationv, school type, and size of
community for each of the four sections of the

questionnaire.

Summary

The aim of the study was to ascertain principals’
perceptions of instruction in- French in the schools of
Newfoundland and Labrador. N A questionnaire was desiqned
based on an Australi‘an stud¢ by McLean and Van Der Touw
{1984) . Modifications were maqm to adapt the
q‘uestionnaira to the Newfoundland context.’ seqtiohs
involving religious denominations, gender differences,

. .
type of school and community size were added.
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Specifically, priﬁcipals were asked questions related to -

French and: ) o % Y

’ (1) aims of education for Newfoundland and Labrador;

(2) reasons for decline in French language study;

” (3) reasons for. teaching French in the schools; and

. (4) controversial issues related to learning French.

The . questionnaire was sent to 471 out of 618 school

- principals in the Province. Two hundred and forty-three,

or fifty-two percent, responded to the questionnaire.

Re@onses were tabulated and presented as percentages. A

di.

ussion of these resuits is presented in the folléwing

chapter.

Definition of Terms

All Grade School: schools which consisted of grades
from Kindergarten to Level III.
Elementary §chool:1 schools which consisted of grades
from Kindergarten to 8. . ' i
' High échoo].: schools which consisted of gradés 7 to.
' Level III. -
Rural Community: for the purpose of this study,
rural communities were defined as communities with total
populations ~of under ong thHousand people. (Statistics
Canada, 1987) ‘




47

Significant: for the purpose of this study,
significant is used to refer to a notable difference in
studied. No statistical tests

of significance were performed.




ANALYSIS OF RESULTS

The results of the study a‘re presented in seguence
s accom%ng to the four major sections of the que;sticnnaire:

(1) Language Study aﬂ\ the Aims of Education

(2) Reasons for the Decline in Language Study '

(3) Jl}_aaaons for Teaching Languages in School

(4) General Issue Statements Concerning Second

Language Learning

and the tion’

Secti‘on B of the questionnaire solicited principals’
views concerning the relationships of second languaée
prograns ‘to the purposes of schooling. This section
presented the fourteen general aims of education for the
Province of Newfoundland, and principals were asked to
indicate their petce[.:ntion of the extent to which the study
of French promoted the achievement of each aim. Figure 1
provides' a summary indicating the extent to which
principa;ls felt that the study‘ of French made a
significant contribution to.the achievement of each of the
aims of education. N . ]

The most interesting finding of this section was that

principals in indland and L do not appear to

feel that the study of French makes a very important

contribution to any of, the aims of education. This
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Figure 1
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finding is similar t? that_ of Koppel (1982).. The major
difference, however, is that Koppel’s study was done in
the United States 'vhera there is not the same emphasis on
bilingualign, nor-are there two official languages.
As mﬁy be seen from Figure 1, there were three aims *
to which slightly more than fifty percent of the
. principals felt that the study of French did make some
contribution. These aims were: .
(1) helping students to mature me‘n\s{fly (57 ‘percent)
(2) apprecia{.i\nq other disciplines (56 percent)
(3) developing the work ethic/good work habits (54
percent) | . ,
{ There were two further aims which about half of the
principaids felt weré attained by the study\ of French.
Fg - /

im8 were: ¢

(1) career guidance (51' percent), and
(2) developing the fundamental skills of learning

(50 percent) &

Mental Maturity . .
Principals employed at the high school level were the

N
strongest supporters of the view that the study of French

contributed to the development of mental maturity (79
percent). Principals working in urban areas (6] percent)
. and those enplgyad by the Integrated boards (58 percent)
also indicated the development of mental maturity to be

one of the areas where the influence of French was

v
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greatest. This \finding suggests that many priﬂcipals
perceive French to be nnportant for its 1ntellectual or
academic value. This finding may corroborate the findlngs
of the Pack and Canadian Parents for French studies which
suggest that the academic” nature of the study of French
may be somewhat overemphasized in the schools of the
Province. \

It is generally accepted that the view of the
principals is somewh_at different from tpat of the
Department of Education which proposed, in the ;ie\.relupment,
of the Revised High School j
French be included with Acour’ses which contribute (o

personal development. It- may be that pr:mcxpals’\more

than the _Department of Education, are emph_asizing the ~

academc nature of the course. Other reasons often
advapced for the study of French in the Canadian context
'are good use of leisure time ard living in harmony with
others. ~ These aims received some support from principals.

This finding is also somewhat inconsistent with the
research conducted by Koppel (1982) and Beard (1984) who
rep‘orted that administrators felt the study of Fr'en::h was
extremely important to the attainment of broader
educational goals, such as general educaCicn, development
of pride, self-understanding and pcsiti\Le attitudes toward
learning; and the growth of'% cultural awareness and

understanding.

rogram, that the study qf"




Appreciation of Q§h§ Disciplines and Development of

Principalé in rural communities (61 percent)

indicated that the study of French made an important

contribution to the developmertt of an appreciation of

cultural ing. This ion is also shared by
principals varkinq in elementary sc.haols (55 percent) as
well as tHose employed in all grade schools (57 percent).
These findings suggest that the majnri_ty of principals in
.(:he_se groups tend teo see French, nt;t so much for its
cognitive value, b!xt as an inter;stinq discipline to add
to ‘the curriculum, and a vehicle by which to give cultural
instruction. This finding -would be consistent with those
of Koppel <(1985) and Beard (1984) who reported t!:at
administrators perceive French to be important to the

growth of cultural awareness and understanding.

dament: 'Go W

About 3/5 of both rural principals and. principals
employed at the high sghool levél indicated that the study
of French contributed to the promotion of fundamental
leaming skills. ) lhe ter}ns "tundamental skills of
laax‘ning" are difficult to deﬂne, and may encompass what
some principals identified as "gc\od work habits".

These findings tend to corroborate somewhat more the
findings of Koppel (1985) ar!d Beard (1984')», and suggest
that there are some ~pr!.nc:ipals in Newfoundland who feel

that -the s.tudy of French does cortribute to broader

~



. educational goals, particularly the development of pride,
'self-understanding and a positive attitude toward
learning. .

career Guidance
While the percentages are lower than nuqht have been

anticipated. (50 percent), the resultﬁ .indicated that N

principals believed that the study .of French contributed
somewhat ‘to ?etter career opportunities. These findings

suggest that ~the economic rewards' of knowing French are

not widely believed to be a reason for studying the\
lanquaqe in’ Newfoundland. These fifWings are consistent P
with thcse ‘of prpmann (1974) and Rivers (1976), tg a
certain extent, who contended that -overly extravagant LI
claims have been made about the careér oppartunitiesk

available to those .who study French. : . .

~ S
eligious Aff. ] ’ )

. An interesting trend was detected in this analyé!s,
as is ‘shown by Table 4.1. More than half of the
principals with the Pentecostal Assemblies Board of
Education (56 percent) regarded the major contribution of s
French to be to help pup’ils apprgciate their privileges
and reajponsibili'ties as members of.their families and the“
widex‘v’qcmmunity and sé: live in hamqny with others. This
T aim was selec:ed)as'beis\q mqre\important than any other in

the contributfon made by the study of French. This long ’
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~Perceived-Reasons for Decline in Second language Study Based on

Table 4.1

Y

' Sex, Oammltty Size, Religion, and School Type »
3 ( o i 1s i i .
3 . »
8 Mastery of Appreciation Develop and
\ Help Students ~ . Fundamental of Other Career Appreciate
Aim Mature Mentally Learning Skills Disciplines .  Guidance " Work Ethic
- -
Sex
Male 59 53 57 51 57
Female 55 47 55 53 e
. Commnity Size
Rural 53 57 61 50 s5
Urban 61 49" 54 51 52
Religion - P
(
R.C. 56 1 51 60 55 52
Integrated -+, 58 50 53 50 55
44 44 48 44 48
Elementary 53 47 55 53 49
High 79 60 59 50 65
All Grade 43 49 57 45 47

vs
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term humanistic goal wasy significantly dittgren\: from the
more cognitive, school-oriented contribution of French as
perceived by principals employed with other boards. This
brogder educational aim is, more often cited in the
literature as a major reason for learning ' French
(DeFelippis, 1979 and Beard, 1984).

It is interesting to note that the principals
associated with the Integrated School Boards ar}d the Roman
catholic School Bbards perceivea the study of French to bé

important primarily for its intéllectual value. It was

. also these principals who expressed greater familiarity

with the grammar/translation approach, aﬁd for some of
whom at least, Latin };ad been the second language studied.
It may be worthy of note that .princip'als with the
Pentecostal Assemblies Board of Edu(;ation did inbt feel
that the study of French contributed particu’larly to
better c‘araer opportunities for students. Principals
associated with the Roman Catholic school boards tanfied to .
supp;ort the study of French fo; its contribution to the
development of an appreciation of other disciplines and of

cultural awareness.

C




As also indicated in Table 4.1 thRe responses revealed
that little difference existed between male and female
principals with regard to four WP the five prominent aims
of education to which second language study was perceived
to have provided a significant contribution. Differendes
were detected primarily on the issue concerning the role
of second language study on the development of good work
habits and appreciation of the work ethic. Approximately
three-fifths of male principals (57 percént) indicated
agreement with this issue while less than half of their
fémale counterparts (45 percent) indicated agreement. For
male principals, more than females,'the study of French
appears to be a pursuit that requires a lot of hard work.
This finding is interestinq in that there may be more male
principals representing the high scrx‘ools:"where the study

of French is perhaps more academically oriented than at

.‘the elementary school levels. However, it may be that

this finding reflects the fact that moreefemales tend to
pursue the study qf languages than males (Pack, 1974).
This information does raise the question of whether
females find' the study of lang.uag‘es'easler than do their
male peers. 1

~

N
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Differences with respect to community size, shown in

Table 4.1 were detected on two of the five aims chosen as

being achiéved by the study of French. There ; was a
tendency for uwrban principals (61 percent) to feel that’
second language study helped’ students to mature mentallyv
whereas only 53 percent of rural principals indicated
agreement on this pc;in@‘. On the other hand, there was a
tendency for rural principals to indicate a positive
correlation’ between second language study and mastery of
fundamental learning skills. This finding may suggest
that wurban principals see the study of French as
contributing more towards the cognitive development of
o pupils than do ‘the rural principals. Principals in rural
areas tended to support the view that the study of French
'concributed'most to the development of cultural awareness.
. However, the more interesting .diftez:ené:e here is in
the area of career opportunities. .As mentioned earlier,
principals with the Pentecostal Assemblies and also
principals of a¥-grade schools appear .to see 1less'
con‘nection betweén the attainment of career opportunities -
and the study of ?‘rench_ than principals in other sub-
gri:ups. Since most Pentecostals, and \all-grade $chools A
tend to be in rural areas, ik may be suggested that j’ab~ %

v opportuniéies associated with tHe st dy of French are more
R

obvious in urban rather than rural areas. Such a finding i

»
would not be unexpected.
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School Tvpe !
>

The aims of education which stressed cognitive

b
learning were ranked highest by principals at the high

‘school level, as may also be seen in Table 4.1.

Principals working in elementary schools and all-grade
—

schools tended to support the view that the appreciati}w

of other disciplines and the development of cultural

awareness were the aims of education most supported by the

study of French. This finding seems to support .the

contention that the French program is more academically

oriented at the high school level. ) o

for Decline in Second L Study

This section examined possible reasons which might
contribute to the decline in the number of students .t'.aking
French at the senior high school - level relative to the
total student population. Section C of the ‘questionnaire
delineated a number of concerns, and principals were asked
to indicate on the ‘Licha‘t scale their perception
concerhinq the influsncé of each of these reasons on the
decline in percentage o‘f student. enrollment in French
courses at ' the high school 1level. Figure 2 provigles an
overview of the perf:entaqe of principulé indicating
agreement with each of the re:asons presented. It may be
seen thgt only six of the reasons presented received the

support of over half ofsthe principals. 2
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Percentage of Principals lxdlucuq Aqannt with Reasons
for Decline in Second

c o E F 6 H I J K L M

Reasons for Decline in Language Study

Renoval of French as a matriculation requirenent

Poor teaching
Negative parental attitude
Inappropriate curriculum mat

Bamination requirements
Conflict beca\u of Ml offerings

Tack of Fiva s avajlable for -uny
mmu with continuity of staffing
oo mary teasy’ alternatives in the curriculu
Students' perception of irrelevance of French
Need for more oral, work
Low achievenent in
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The reasons which, according to at least.50 percent

\ of principals, have contributed most to the decline in the
percentages of -French enrollments at the high school level

are presented in Table 4.2.

PN
: Table 4.2
Reasons Contributing to the Decline
. in Language Study
9 i I
‘ X Percentage of Principals
Reason Indicating Agreement
' Removal of French as a
matriculation requirement . 76
N Lack of pupil interest/
motivation 75
< Student’s percepﬁicn of N
irrelevance of French 71
Low achievement 64
o Need for more oral work 64
¥ Neéative parental attitudes 56
.
i
These reasons appear to be divided into three groups
.
with respect to their importance: -

(1) Removal of the matriculation requirement, with
lack of interest/motivation and a perception of

the irrelevance of French (about' 74 percent)

(2) Low achievement levels and the need for more
oral work (about 60 percent)

(3) Negative parental attitudes (about 50 percent)

]
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Table 4.2 reveals that in general, principals viewed
the removal of French as a matriculatj:on requirement to be
one of the most important fagtors contributing to the

“ decline in enrollment. This finding is supported by the
literature in the United States. Principals surveyed in
studies by DeFelippis (1979) and ‘c:awfo‘rd-[.ange (1984)
indicated the same concern regarding the removal of French
as a matriculation requirement on the enrollment in second
language programs. However, one would assute that
extrinsic motivation, 'such as academic requirements, would
be more necessary ,y\ a country that does: not place a
priority on bilingualism. However, as Newfoundland is
separated geographicglly from areas where French is used,
studies have suggested (Pack, 1979) that extex‘nai

motivators may be important.

Lack of I Motivation .

Nearly as important was the perception among
principals that there is a 1lack of pupil interest/
motivation in the study of French. There appears to be a
high degree of consensus among principals with regard to
the impact of lack of‘ student interest/motivation on
French enrollment. ’

However,’ in contrast to the findings of crawfcrd-
Lange (1985), principals did not f£ind timetabiinq and

curricular restrictions as important factors contributing
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to the decline in enrollments. ldddition, contrary to
studies by DeFelippis (1979) and Weatherford (i98s2),
principals in the present study indicated that teacher
related problems did not’ contribute largely to whether or
not students enroll in second language programs.
Principals did not view such factors as poor teaching,
inappropriate curriculum materials, and problems
associated with staff continuity as significant reasons
contributing to the declinc in percentage of enrollment in
French. Yet, the studies conducted by Pack (1379) and CPF
(1982) indicated that students feel these issues to be of
considetab‘%e importance in making their decision to
continue French.

’s P ion .of Irrelevance

Student’s Rerception of irrelevance wav also seen by

" the majority of principals surveyed to be a significant

factor contributing to the decline in French enrollment.
Principals workix;g in rural areas felt that the negative
impact of student’s p;rception of irrelevance of French to
be as important as tiie removal of French as a
matrichlation requirement on the decline in percentage of

French enrollment at the high school level.

Need for More al Wor]

0f somewhat less importance, but still of interest

\
were thHe findings with respect to oral work. The concern
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by principals’ over the irrelevance ni French to the
student population was further reflected in their
responses concerning the need for more oral work.
Responses indicated that nearly two-thirds of the
principals (64 percent) felt that more emphasis should be

.- placed on the vital skill of oral communication. When
asked to indicate the main objective of French
instruction,.- 98 percent of principals viewed oral
cc\wmpetency as the prime goal. As might be expected, this
view is somewhat inconsistent with studies conducted in
the United States (Beatd: 1984; Crawford-Lange, 1985).

It is worthy of note t{hat the need for more oral work
was cited by students surveyed in the C.P.F. study (1982),
as well as the studies by Pack'- (1979) anr.{ the Pentecostal
Assemblies Board of Education (1985), ‘asw:me of the'mosﬁ
important changes desired i‘n French programs. The view of
the principals would appear to be similar to that of the

students on this issue.

Low Achievement
Nearly two-thirds of the prlncipals’ (64 percent)

‘indicated 'that low achievement did prove to be a problem
i . n

in retaining students in the French  course. These
findings are similar to those of Crawford-Lange (1985) ‘as
well as Pack (1979), C.P.F. (1982), and the Pentecostal

Board of Assemblies (1985).
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Negative Parental Attitudes
More than half the principals (56 percent) also felt
that negative parental attitudes contributed somewhat to
the decline in French enrollment. Similar concerns are
feflec_ted in 'studies by Gardner (1960), Pa;:)“c\(\lws), and
C.P.F. (1982). This factor may also .influence the
student’s perception concerning the irrelevance of French

instruction and the low achievement levels.

Religious Affiliation

As is shown in Table 4.3, both Integrated and
Pentecostal piincipals tended to view the remova‘l of the
matriculation requirement and lack of interest/motivation
to be the two most important reasons for the decﬂne in
French enrollm’em:.s, whereas principals employed with the
Roman Catholic boards perceived irfelew}ance to be mar‘e
importapt.

Secondly, principals employed with the Pentecostal
Assemblies Board of Education tenéed to give higher
rankings than the principals from other school boards to
all of the factors presented, except on the issue of the

need for more oral work. Pentecostal principals indicated.

.that they considered the need for more oral work to be of

less importance in contributing to students’ decisions to

drop French than did pr’inci,p{als from any of the other

respondent groups. R




Table 4.3

- Perceived Reasons for Decline in Second Ianguage Study Based on Sex,
tysize, Relxgim, andsdm]. Type
of

i

(

Removal as Negative : More
Matriculation Fundamental ~ Lack of oral
~ Reason I work
.
~ sex
Male 76 56 -~ 74 ' 70 59
~——"Female R 80 55 7% J 73 82
Community Size
B Rural 73 54 ¢ 70 73 61
Urban 78 57 78 ' 70 65
Lo, . ‘.‘L"giu‘
R.C. © 76 -] L. 7 65
Integrated 74 56 7 S 65 64
88 60 84 80 52
School Type ’
Elementary 85 58 7 72 67
¥ 68 60 91 72 59

All Grade 67 . 47 67 67 . 61
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An examination of Table 4.3 wevealed that very
differences existed between: m}e and female principals
wn:h regard to five out of {the six major reaéons for
decline in second language study. Differences were
detected only on the issue concerning the need for more
oral work. The vast majority of female principals (82
percent) indicated that the need for more oral work
contributed | significantly to the declme in enrollments in
French while only 59 percent of their male countel:parts
agreed with this statement. - ) il
ft .is interesting to note, however, the perceptioffs
of.female principals with regard to.the reasons for
decline ' in French: enrollments in the senior high school
grades. Female principals regarded staffing problems (51
percent) and’ ir‘nappropriate curriculum materials (66
percent) as two of the more important reasons for
enrollment decline. Male principals indicated these areas
to be of conskerﬁ:ly less importance (40 percent and 53
percent, respectively). As already indicated, most of the
female principals surveyed in this study were employed at
the élementary school .level. It may be that these views
reflect problems wluch are more apparent in the elementary
school. It” may also be that these problems at this level
create student dissatisfaction which results in students
! dropping French at the high school level when they are
. . %

able to do so.
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Princip‘als for rural and urban areas differed little
in their perception -u! the reasons Vtor decline in language
study, as indicated in Table 4.3. Only on the issue of
the role of lo\; achievement in contributing to decline in
enrollment was there any noticeable variation. Principals
employed in urban'areas (68 percent) tended to feel tHat
low achievement was a somewhat more important contributing
factor than did ryral principals (57 percent) in

datei—mining French enrollment. Riral principals appeared

to be more d about ’ per ion c.£ the
irrelevance of the -program and the need for external
motivation, such as the matriculation requi;emsht.
]

School Type

Reference to Table 4.3 ‘also indicates that several
differences were revealed by responses according to school
tm. Eluentary.principals (85 percent) ipdicated that-
removal of matriculation requirement was the most
sidhificant factor contributing to decline® in language
si:udy. High school principals (91 pe’rcant)' mcugi\t that
lack of interest/motivation by students was the prima
contributing factor for lower enrollmgnts. Principals *
employed at the all grade school level gave equal weight
(67 percent) to bof removal of muttﬂcukution rt;quirement

\.

and lack of interést/motivation.




X 68

It is interesting to note that approximately 60
percent of high school principals and ‘58 percent of
elementary principa}s felt that .‘negative parental
attitudes played an important role whereas only 47 percent
of principals employed at the all grade school level
indicated’ agreement on this issue.

The only. other noticeable difte‘rencve was. detected on
the issue _6}3 wl;etfxer or not th‘er\_a was a need for more oral
work. ' About two-thirds (67 percent) .of pring,_‘tpa‘ls
.emplay_ad_at the Elemantary school le\vel felt that' there
was a definite need for increased- oral worigy This issue
;:Jas perceived dif_terencly, howew;er, by princi] als‘employed
at the high school and all grade school levels who did not
feel quite as stronqlﬁ that there was*a need for more or‘aI

work. -

for Teaching \" in Schoolsg

. .
In order to get a more realistic appraisal of
. f

principals’ percepticr’ns_of,the study of French as a whole, .
an examination of their views concerning the value” or
outcome resultiné from such_ study wés viewed as essential.
Principals we;‘e presexﬁ with some thirteen possible

beneficial outcomés or sons for the study of French.

Théy were asked to indicate whether or not each reason
“Hould be regarded as veiry important, important,- or
unimportant. Figure 3 provides the degree. of agreement

sren
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with each of the, reasons presented. It may be seen érom

.
Figure 3 that, while most reasons received a considerable

[ percentage of agreément, seven items received oyer 90

percent. ,

These findings would® seem to suggest that the main
reasons perceived by principals for teaching Freneh in
schools are those associated with the failowlng:

(1) attulnlng comfhunicative ‘éomp{etence,

(2; '“understandim? others better, And i

(3) personal satisfaction.

* Other reasons for teaching French, such .as increased job

\
opportunitiés and the ability to read newspapers and

magazines, were also ranked fairly high by principals in

.the present study.

Ccommunicative Competency

Examination of the survey. results indicated that to
' B \

be able to "hold convars&{j:ons with native speakers", or
the ?r;,]. component, was gercei}ved by 97 percent of
principals as one of the' most important reasons for
teaching French. In addition to acquiring the ability to
communicate orally, 94 percent of principals telt, that
being able to cammunicate "in w1:1ting was) also a very
important goal of French instruction. Th?tetore, it would

appear that the }najer qoal of Prency/ instruction for most

principals in lang, is icative ¢ 2

P
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are similar. to \khos/:ef:‘orted by

These views Weatherford
.
(1984).. -
It is also interesting to note that having the :

' "
ability. to read newspapers (81 percent) and baooks £23. -

percent) was not regarded by principalé amongst the most
learning- Frénch.

important , reasons . for It appears,

theretore; that principals ,view the oral and writing

components as the primary.goals if commuhitation is to be

achieved», vhereas the reading-le newspaperé and books is a
goal of lesser significanfe ihAachievinﬁ communicar.io’n.‘
This belief. is furthe); substantiated by the fact that .90
percent of principals believed chet a knowledge of French
was essential" for survival in French Canada. This view

seems " to indicate that _most principals regardedo:

"surviying" as essentially comprising' thé‘abi].,ity to

speak and to write. Reading the written word, espec{ally
books, _appears to be considered 'a lesser survival tool. . -

It is also int&asting to note, however, that thé»‘ ability

to understand radio programs, T.V. and otﬁer\films does

appear';a be rated as important by many principais. As a
result, comprehending the electronic media is perceived to
play a -more important role in develop{inq communicative
competence or "survival" skills than the print media in

the view of most Newfoundland principals.
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In addition to. cative P , 94
of principals pérceived the study of French as an
xmpun:ant means, of deve].opinq empathy with other people.
Studies bs Beard (1984) and Crawford-Lange (1984) also
stress the importance of French in the development of
empathy with othe cultures. In 2act, Beard (1984),
contrury to thg)findings of the present study, found it to
be ranked first, ahead of the ability to communicate. *

grawford-Lange (1984) also contends that a general
exposure to the language and culture ié more _heneficial
than coNsentration on céfmunication skills. In fact, she
maintains that oral competency is an unrealistic goal for
many students, espa;:ially in a restricted time frame. .

However, principals in Newfoundland appear to place
considerable emphasis on the goal of oral competence. It
\is\a goal which many educators f;el' cannot be reached with
our present curriculum materials and time allotments. It
is an aim which may be more dif;icult to attaip in
schools, as indicated by the Department 4f Education in
its 1list "’of éhe aims of French instruétion,' than many

. principals realize.

Personal satisfaction g
? .

. Personal sasislaction through the study of a ‘second

language was ranked amongst the most important reasons for

studying‘ French 'by Newfoundlapd princlpals. They
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perceived that, in orrier to have a viable French program,
v students’ must, experiancé success with the curriculum
materials presented. In addition, a sense of relevancy
must be a desired goal of the curriculum. If such is the
case, personal satisfaction in terms of achievemlent and
’relevancy becoma§ integrated witl' the _tw? a:oreme_ncinned

) )
’ goals qf icative

P y and with other

4
people. With desired communicative skills developed

through the curriculum and teaching methodology, the =
5 student not only has a sense of personal satisfactiqn, but
is better able to identify with and appreciate the culture .

- ) of other peoples.

Sex

Table 4.4 reveals that somevhat more female

princi;;als (88 percent) than males viewed the ability to
’ read dnd write, in’ addition to the poter:tial for find_ing
an interesting job, as two important reasons for second
J.anquaqé study. ,qn the other hand, i{ppmxima:aly 80 {
‘parcant of male principals shared this perception.. Ttbxe .

_difference between the sexes on this issue may suggest

that female principals see more possibilities ;.‘ ﬁqreers

in French where conpeten\ce in all four language skills is

w viewed as essential. There has been a tendénéy‘in the @ #
past for more females than m,;les to tind emploﬁent using
. Hrench. In recent years, however, the study of French has

led to increased job'opportunities for both sexes.
A . T . A
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Community Size
As shown in Table 4.4 the possibility of cbtaining‘an

interesting job was indicated by 86 percent of urban
principals as Ccompared to only 73 percent of’ rural
principals as a reason for studying a second langu: )qe. In

s \
contrast, 81 percent of rural principals indicated that

ing the re and function of the /language

wad a major regson for French study, while only 75 percent
of urban pz:::;ncipal.s indicated agreement with this

statement. It appears, therefore, that rural principals

\r\ H are more concerned with the learning of French for

academic or cognitive réasons. than with, perceived

i job oppor ities. , the reverse is true
. for urban principals. It may be, that in urban areas
. principals are more ccgr{izant of‘possible opportunities

for graduates with second language study than their ru:r’al %

\ ¢ ' colleagues. i (./ °

School Typ

Whereas 85 pércent of the princiéals employed at the
high school level tanded. to place more emphasis on job
opportunities this was the case for only 77 percent of the *

" i
principals employed at thle all grade school levels, as

= . {ndicated in. Table 4.4. ‘_'l‘his finding is th surprising ‘

considering the fact that high schools 'ave‘p Bably note .

. career oriented than the all grade séhobl, which may aléo

be located in a rural area. ' .
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General Issue Concerning L Learning

Section E of the questionnaire sought to iden{:ify the
areas of agreement among principals relative to issues in
second .language learning. The eleven issue statements
presented in the “survey dealt with the tolléwix‘\g aspects

of the language learner:

(1) age ' .
2 (2) sex
|

(3) ability
(4) compulsory study
(5) fluency in the second language N 4 &
Principals were asked to indicate” on the Likert scale the )
extent to which they agreed with the _various issue
/ statements. Figure 4 provides an bvewiéw of the
E / percentage of agreement by principals with each of the
issue sFatamenta presented.
e . Table 4.5 provides a summary of principals’ responses

and indicates areas upon which at least 50 percent of

principals. either or di
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General Issue Statements About Language Learning i

mm&mngxmmmmqmmamm:}m

Eglish if they o denire

Do sy of 2 lanuage other than English should be campulsory thrawhout high

Students who are of "aversge or of below averasge intelligence" should be
fron stdying a language cther than Bnglish. .

becomes hl:‘ll.lqu difficult after the IFBI 12-14 years.
than English provided encugh- tire is made

Only students who.have a good achievement record in French in Grade 9 should be
allowed to contirue in Senior High.

It is necessary for a student to have a good achievenent record in English to be
slloued to dovfrench
Students who

Level III as those who begin in Grade 4.

fluency in French by tha end of high school study.

High.
in languages in Lavel IT can bectme as proficiént by the erd of *




» Table 4.5
mm Statements About
ut Language Learning
Statement - Percentage of Princi
% Ir.ﬂicadn;pgmamnt T

' D: !

All students should be given the cpportunity
tosbﬂyalanguageotharthan jiish if

they so desire. e . 97
The optimm time for beginning French is .
in the primary school. 89

Vv Studem'swhcaxeof "averagecrhglf |

It is necessary for a student to have a good 0
achievement record in English to be allowed
,wdamﬂlmseniorhxgh 79%

b . Dnlysnﬁmmhaveaqwdaddevemm
5 record in French in Grade IX should be ® %
allowed to continue in senior high. 75%

Students who begin languiges-in level IT
can became as proficient by the end of o
Isvelmasﬂmseuhobegininsndew 68%

b Anyone can learn a language other than
English provided enough time is made
availab]

le. 68
i lan;uage learning becames increasingly
wh difficult after the age of 12-14. 56
N
] . P X .
*Issue an which i ai
' =
P
Opportunity to Study Other Languages

Analysis of the results indicated that there was
almost unahimaus agreement (97 percant) among principals

surveyed that all scudan;s shoulﬂ be given an opportuhity




tc‘: study a language other than-Enqiish if they\. so desired.
Consistent with this sentiment was disagreement with the
statement thet students of "ayera;e or below. average"
intelligence should be discouraged from learning a second
language. Approximately 80 percent.cf principals
indicated . that intelligence is. not necessarily a
prerequisite for second language study. This trend is
further evidenced from views expressed in\statement six in
which apprgximately “68 percent of principa‘ls agre‘ed that
anyone is capable of learning a second language provided 3
enough time is made available. Similar views were
expressed by administrators in studies conducted by .
DeFelippis. (1979), Herron (1982), Beard (1984), and
Crawford-Lange (1984). " - '_ [ 4

An examination of issue statements which dealt
exclusively with second *anquaqa ab?li.ty‘*revealed that, as
with general ability issues, ' there was' 'a fairly high
degree of consensus among principals. Approximate-ly 75
percent disagreed with the sc_atemant that only students
who performed well in Grade IX\ French should be allowed to
continue French in senior high school. Principals in
Newfoundland would seem to agree that the studj of *Frénch
should not be reserved for an academic elite, 4na that all
students should be exposed to the ‘study of Fre‘r;ch,
regardless of their ability. . ’

Statement eight dealt with the transferability of

v

language skills from English per to' per: in
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a second language. Approximately 79 percent of princip’als
indicated .disagreement with the contention that a good
achievement récord in English was a prerequisite for
continuation of French study at‘ the senior high school
levell’ ) f

0 um_Ti to Begin Frencl

Principals were also requested to indicate the
optimum time for, beginning second language study. The
vast majority (89 percent)’ prc’posed that second language

study should begin in the prifary school. In statement

nine, however, only 68 percent of principals expressed

disagreement with the vie{ that students who begin French
in Level II can become as\p:;ﬁcient in the language by
the end of Level III as those who begin in Grade IV. In
addition, approximately half (56 percent) of the
principals agreed that language learniné becomes
increasingly difficult after the age of 12-14 years.
These findings would seem to suggest that some principals
believe that students who begin French in the senior high
school can learn as much as those who begin in the
elementary school. It also raises questions as to what
principals consider con%ti::utes "proficiency" in French.

ee o

The issue of whether or not second language learners

could achieve the degree of proficiency of native speakers

)
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during their high schopl‘ program was alsos exploréd.
Approximately half (48 percent) _of r;!spondents agreed. that
it was possible for s&cond language learners to achie@’
native-like fluency in French by the end of high school.

only 23 percent of princ_pals disagreed with this
statement.  This finding seems to indicate a lack of
awareness on the part of principals with regard tn both
the purpose ancli structure of the French language program
in our schools and what constitutes native—(ike fluency.
The statement of purpasg‘fgr French 3200 states that;'the
objective for. the course is "to provide students with
sufficient oral competency to make themSelves undérstood
in conversations" (Department K of Education, éourse
Descripr:ion,' French 3200, p. 2). Furthermore, the course
objectives state that the students will learn:
(1) to converse with others on prepared

_ topics within the realm ‘of common

(2) to provide simple information and b:;1ve g
simple desc;-iptiuns of objects and
events in nonstructured -situations N
within the realm of common experience.
(Department of Education, Course

Description; French 3200, P 5)

Working with these objectives in mind, one would not

expect second language learners to achieve anything likﬂ

. native fluency in French before graduating from high
i ot

experience. IS




i schoal \kthis respect, \ehe views ot some principals may. 2
be .somewhut unrealistin:, or_t the cancapt ot native-like

fluency in French is not well -understood.

/ g ’A = -u J

As may be- seen in Table 41%, an examination of the

results ' according to religious affiliation reveal/ed'
savara:.l interesting trends. Firstly, pzinc‘igals employed
with the  Integrated and Pentecostal school “boards
indicm:e‘d_ (72 parcent and 34 percent aqreement

8 o reépectiively) that anyone -can learn a second \ranguags
pi‘ovided enough time” was availuhle. However, only 56

percent of tha principals employad with the Roman Catholic

A

School Board indicated agreemen wigh {lus issue.

Secondly, primupals enplnyed “with” the Integrated (53' \‘\-

percent) and Roman Cuthglu: school baards (60 percenf.) =

.indicated that language ieamin comes incraasingl.y i
difficult after the aqe'of 12-14- years. Principals
- employed with +the Pentecostal Assemblies Board of

. Edgcation, ‘on the other hand,: indicated some skepticism

', {eg}r‘ding this issue. "Ifhi's finding may sugg‘est that

\ relatively .fawer principals in the Pentecostal schools
. ' accept the need for an early introduction of the styiéy of =

e French. o ~ ¥

- : \ 4
An interesting ‘finding, although .not evident. from

Table 4.5 emanated from responses to the ‘Vissue of whether

d 1
or not it was possible for non: 1 native
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\ to achieve natlve-like fluency in French by the: end

'that students could become functionally bilingual.' These

_ assume that the pupus who are studying Frehch will have

‘difterent understanding 6f what tunctwnal bilinqualxsm'

whether or not anyone can learn a second lahquags, if time‘

high sghool study. Considerably more principals employed
with the Roman Catholic school boards (55 percent)
compared to those employed with ,éhe Integrated (46

psrcent) and Pentecostal school boards (40 percent) staf

responses, ‘relatd to thosd rsportsd in . the first
paraqraph in this section, may indicate (:hat principals in
Roman Catholic schools anticipate that the students in the _
French proqre-m,_w_ill achxeve" considerable fluency, but”
apparently do not believe that the numhe):s of sf.ude s 3.n )

these programs will be very larqe. 'ﬂ-ney also dppeér to

begun at an early age. The sponse may also indicate a

enta].ls. .
Commu
» P

As shown in Table 4.6 cifferences among principals

according to community ‘sizé were évident on the issue of

is available, and the issue ; tl(xe difficulty ot language

learning af{:er 12-14 yé"ars of age. Even though 73 percent

of the principals employed in rural areas tended to aqrae -
that anyone can 1earn.a second 1anguage if time is
available, 61 percent of thase same principals xndicatad

that language learning becomes increasingly difficult
L N A . S e
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after 12-14 years of age. .Thes® findings may, sug‘q’eé{i that

rural principals may have i for tting
' séuqents who ac'hieve .poorly in“French to.drop the subject
at the hig‘h school zlevel, or sooner.

" Although not evident from Tabley 4.5; it is
1nterest1ng to note that 35 percent of principals employed‘
in- ruralv areas, as compared to only 18 percent . of

principald employed ‘in urban areas, agread ~that second
i

language study should be compulsory throughout school.

chool Tm ' o .

As indicated * in Table’ 4.6, , responses xl'evealeci that‘
principals employed at the ‘three school iy‘pes dliffeied
11ttle ﬂeﬁarding two-of the four pos1t1ve 1ssue statements
about language learning. Dxfferences were detected on t:he

£ iollowxng two issues: 5

(1) that anyone can learn a language ° other than
English prquidad enough time is made avauable,
and ' e .

(2) that languaga learning beco;xes increasingly

difﬁcult after the_age of 12-14 years.,

There was little diffe the "of both

elementary and ‘all grade school ‘principals to thes*ﬁwo
1ssue statements. ‘ngh school princ¢ipals, on. the: 'her‘
hand, 'gave a much lower percentage of agreement with the

7 .
‘issue\s presented. On the issue of whether or not anyone

can -learn a second language if enough t’me is available, .
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61 percent of high“school princ}pal& indicated éqfamn&

.conparad “to épproximacely 70 pqr&ent of alegeh’!’tary

principals” and 71 ,percent all grade ‘school principals.
High school principals, on the other. hand, indicated

raservat&ms about the perception that 1unguage learning

“becomes increasingly Qifficult .after 12~14 years ot age.

only 46 percent of those surv agreed with this
sta This pe of is considerably
lower than, that ,among el y and all S'x‘a'de

school principals who indicated 60 percent and' 61, percar‘:r;
aqreemsnt respectively. ¢ ' B P 1 . )
These '1ndings would . seem to suggest that principals ¢
in’ high schools have “more positive parcepticns than e
in elemenury or all-grade scho&ll vith raspecc 4:».7.
learning of French lﬂier studentu

. summary

The 'tindi'n_gs of# the questionnaire suqqeft that_ Prench
is ‘not generally perceived as making-  an important
contribukiiion to the. achievement 'of any opa“ of t':h§‘
provlnci’al ains of edugation. “The contribution atérib\gtgél
to French was mn!nly cogn{tive,. rather thaa s‘oc{al,-

‘political, or vqcat:ional. Reasons for 'the ﬂecline in the‘_

percentage of enrollment in French at senior high schnol‘ .

levels, as E with el ntary,  were pr ly

attributed to factors outside the control of the school.,




Thesé * fdctors’ included «theé _renovaiv of t:hjé matélculatian
tgq'ui;'e‘men‘E the irrelevance of" F”ch or negative
parental attitut#es, ratl'ze'r ))ﬂf‘to factors asr‘océ%t_eg\ wiﬂf s ‘
curriculum, timetabling, or staffing, vhiwv’ cbq].d‘ be
modified wiqin the schoo’i system. Many prim‘:‘ipals did,
hpwever, feel that thgze was a need for more oral work..
) - It is Lntarqat"inq to ‘;ote that, far most princ’ipals, .f_he
main goal of the study of French was the ability to
communicate in Frqﬁch, or to "survive" in French canada.
‘lfgincipals also, expressed the .view that puplls/ of 'all
vacademic abilities should - be anceuraged to study French,
and t}xat French instruction shuuld begin’ in the primary Pr
alplqeptary grades.  There was less gqreemant as to whether
t(:he;study‘ of French became more d‘ittic\iit_with 'ag'/e, and,'
“in general, prinéip;ls séemed to, feel th‘at pup’ils ‘who. .

- began their "Btudy of French in high school could achieve'

-the same.level of p i those who began 14

2 ’ o

fluency was attainable by the end of the high schoolv\ %

. program for most pupils. These views give rise to several
N - .

apparent inconsistencies;-both internally and with respect'

to the views of others associated with French education. .

In addiéian, principals generally tal‘t that mative-like
O

-
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g oo ) . CHAPTER V., .

. SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

! Introduction .
The present study was established to investigal:e the
£ R attitudes of school principals and_‘thevir pgrceptions of
the importanc® of sécond language programs .in_the sc};oo_ls

of Newfoundland  and Labrador. The study focused

vis \ :

specifically on the acclitudes of school principals, Father
l

£ . than ,other administrators, within the edu ational systeﬁ

since it 15 telt that their 1n:eres1: and attn:udgs toward

the; variols ’ su

ect matters plays a s1gn1ﬁcant role in

the’ sélection and utxllzatmn of pro ams to be included»

within a'school's cﬁiri’culum In addition, the- principal s

,,_ha% a crucxal ‘role” in establishing an hamcnmus and

Supportive in his/her school. It ‘isVevident, "

:@:herefore, that ap under‘s;ahding of the principal’s
. ~ , attitudes toward French could do much to. facilitate’ better
second language progran‘xs wit}:in the schools df
Newfoundland and Labrad‘or.
5 A qmesciory\ai‘re,‘ consisting o& five) seéti’ons,”l was’ ;
dssiqned to gather information on the fo].lowing ‘areas:
(;) the ccntnbution of French languag}stuqy (:o the

. achievement of the aims of education,

(2)f the reasons for the declme in numhars enrol].ed
in’ French in the senmr hiqh school as compnred

. to the earlier qrade lavels.
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(3) the "reasons for ‘teaclung French' in the school

sys:em, and o .
(l4) the attitudes of pzin‘;ipals to certvain'ganeral
issue nt ) ing second 14t
R learning.,
A fifth section red some 1 information

about the responding principal. The pui'pase' of the

questionnaire wa??"

(1) to exanine factors that might influence
princ:.pals’ attitudss, and ‘ v

(2y to, foqus attentlan on the attitude of principals

.to cu; rent issues and programs in French.

It was. hoped ; that tms information might provide

insights 1nt 'the . way, in whxch French programs .are.
artlculargd in the schools of the Pravi\rlrce.

To ‘ascertain Lniomaticn pertain;ng to the attitudés
of' prmclpals concernmg French language mstruct:.on, the
mgdified questio\maire was sent to 471 school principals.
These prmcipals were representatxve of all thirty-five

e

sdhool boards’ in ™ land apd 'L . Principals

S : 7
'sm/rveyed represented both urban and rural areas; schools

from diverse geographical reqioi\s; different ‘religious

denomina%ior\s, and schools which varied in \t;ems, of

' student population and fatilities.

of tHesé principals, 243 or 52 percent responded to

the questionnaire.

)
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A total of 243 principals consisting of 193 males and
|
50 females, responded\to the questionnaire. Of these, 45

‘percent were emplnyed\ at the elemem:ary school level, 22

percent at the. hth schaol level, and 29, percdent at the
all grade school leve!l. . - - )
% & The present teacmng area of the surveyed principals
consisted malnly of Enqlish (25 percent), soc).a]. studxes
(21 percent), and, a-cmnb;nat:.on -of subject areas. (22
perce'nt)‘._ only 3 pexgent ovf 31l principals indicated any
. teachinq‘ experxance in the area‘ of French. . It. is
A - i interesting tc ncta, howéver, th: 64 _parcant.of ‘all
principals héd.g::ud‘ied ?rench atiine 'gin:_é during -their"

. formal educatior,| | . . .

Responses to| juestions ing .second 1 W

‘methodology reveal.ed that only 25 percent ‘of pnncipals t g
were cogmzant of the eclectic or basic, skills approach
which is currently used ‘by the Province. v

, Principals’ ‘ “ion of Second L Study ooy

¥ Results: of thel present study tend to indicaée t{hat
a Newfoundland princi‘als view’thn teaching of French as
% . important in achievi q nve of the Prcvince ‘s fifteen’ ams i
Y of education, ‘but ’n t essen:lal to the aéhie&reme t -of any
specific aim. Helping students to matjre lqenéally was
“seen as thé most bﬁneﬂcial result. Other aims. such as

} ‘helping students ‘u:: appreci‘ate‘ other- disciplines and,




em:uuraginq the work ethic vaxe also seen as i.lportant, as
7. were career -guidance and op)ortunittes to master tha
’ fundanental skills of laarning. Helping students to llvg
in harmony with others was seen as the most important goal
of the study{of French by pimcipals with the Pentecostal

Assemblies Board of Educatio
7

ason: i

" The stuc}y also ex‘plored several ‘factors as possible .

. ’

reasons vfhy the percentage of students enrolled in ‘French

at’ the high school 13‘}314 was ‘lower than that for the

elementary level. Respondents ihdicated |that the removal

of Fz:enc_rx as a matriau_’lation requirement Was. one \of .the

"I'IDE_t important.- ta.ctors contributing ::o t@ lecline,
8ther inportant‘ factors were the 1level of pupil

interest/motivation ‘and students’ pdéeeption of-

irrelevance. Low academic achievement, too little oral

work, and negative parental attitudes were also given high

v rankings. Poor teaching, inappgopriate c;u'riculum
k= naterlals. and problems associated with staff continuity
were’ vieved by only fnrty percent of principals as

* . important _tac&ors contributlnq to the decline 1:(1/_ French

eﬁrpument, although thaée. factors have been indicated by

. students as being of considerable importance ?.n their

decisions not to continue French. These fuctoré were,

howe'vex}, given .more importance by femala than by male

* /’jincxpals . s s '




wnue the need for more oral yurl! was’ ranked fifth as
a reason tor decli.ne in French enrollment, the ability to

hold conversations with native spea_k’axs was regarded as

the most important reason for teaching French as a second

lanquaqeg‘; Having an understanding. of people from

different backgrounds, comnl;nicating in writing,

appreciating francophone society, and Surviving in French

Canada were also ranked highly by principals as reasons

for teaching Ftanch v

A]\though 97 parcent of all princlpals percelved oral
competency as the main aim of French instruction, only 82'

.percent recognized the career importance of being

tunctxonally biungk:al. It is also interesting to note
/ ,

this wpile princXles req‘arded /Communicative - competerice

and the al;ilit/y to "suwive"'.in French Canada as ti}e main

Ty . Qeason for Fremch instruction, mental maturity was viewed
'.as the aim ot/ education best satisfied by $uch study The
dave).?pment of comnunieative competence, however, would

not qecessaruy conprise\ a large segment of a codPse

designed to help students mature mentally.

#
Gederal Tssue .Statements Regarding Second L

A_further a’im\uf the present séudy wag\ to evaluate
. // principals’ perceptions of the various issue statements
/.\{\ rglati\;e to the study of French. Ninety-qaven percent of
principals indicated that all students s‘hquld_be qiven;:ha
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opportunity to study a ldnguage other than English if they
so desired. Cor;sistent with this is their belief that the
average or below average A students, as a group, and
particularly those ‘with paer achieval;mnt in }nglish‘and
those who .did not perform well in Grfde IX French, should
!lot be discburag!fl from studying French in sen%or high
scho‘ol:. These” findings seem to point to an egalitarian
outlook .nn the part of principals.

Diff the Various School Level

Principals employed at.the “three school 1_evals were.
surveyed in the present study: elumentary‘,‘ high, a% all
grade schools. Differences between the three groups were

. detected ‘on perceptions of the aims of education satisfied
by the s;:udy of French, reasons for decline in French
-enrollment, ﬁnd responses to general issue statements

Y._concerning language study. No differences existed
regarding the reasons for .includinq French in the school
curriculum. .

The aims of education which stressed r:cn\;nitlve

learning were ranked highest by pfincipals at the high
;; school level. Of these aims, helping lsr.udenes to matu're
”l‘nentall‘y and developing the work ethic were ranked
highest. Ift-comparison, principals at b6th\ the elementary‘
'andv al:'l. gride schno; levels indicated that an appreciation
of other disciplines was one of the aims best prom3ted by

the study ff French.
¢ s




_‘The removal of French as a matiiculation requixé;:entA
w{s viewe';i by principals working at the elenant‘aty «lav.el'
and the all grade school level to be ofle .of the most

) significant factors contri.butiné ‘to the decline in -Frsn;:u
enrollment. Princi_pals employed at the hiqh school level,
however, vxaved tite impact of lack of student
interest/motivation as being more- significant. .

skeptiiicisn regarding the issue that l&nguage laiming
become increasingly difficult after the‘aqe of 12-14 years
was evidant :rom respunses of principals wnrking ‘at thal .
high school level. Other' principals 1ndicnted a fnirlg
hxgh degree ot agreement with this particular issue

statement.

Dif e Denominatiohal Groups ) .

Prinéipals'anployed with the' Pentecostal Assemblies
Board of Education consistently gave lower percentages of
agreement when requested tovxndin:at:e the intluence of”
French on the achievement of the aims of education.
Principals with this board regérg!ed ‘the contribution o!
French to be greatest in areas which would "help pupils-
appreciate their privil’eqes“ and :esponsib\llitiaa’as
members of their families and the wldut community., &‘hase
views were somewhat different trnm those exptessed by,
principals employed with other — b.oards." Principals
employed with the Integrated and Roman 'sacholic school

buar‘ds regarded mental maturity, mastery of fundamental




learning skills, and developing an appreéiatian‘ of the
_ work ethic as being more menxitant‘. 'Thosa employed with
‘the Roman Ccatholic school boards indicated that French
contributed most to the ap?reciztion of other diéciplines
and 'cultuxen. -

The removal of French as a nat’riculauon requirement
was viewed by all principals as being a most important
factor cantribut’inq‘to the decline in enrollments, as i;ae
the lack of "sstudent interest/motivation. - Principals

erployed with th& Pentecostal Assemblies ‘Board of

P ‘Educﬁtion gavé & much ‘higher ranking to this factor ‘than

. 'did- those employed with other boards, while principals

with the Roman catholic School Boards gave a high ranking -
to student perceptions of ‘irrelevance. - )

5 . Denominational differences were also detected in
responses to tﬁe vairi;ms issue statements presented to
principals for consideration. 3 First, Pentecostal
principals, mer_e than any other group, indicated that they

felt second language 1ea'rninq did not necessarily become

; more, difficult with age. Principa]:s employed with ‘the-

(¥
Integrated and Pentecostal school boards appeared to agree

that all students could learn French, while those with the

g Roman Catholic school boards disagreed.
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Diff ] en the Sexes

With respect to the aims of education, differences in _.__
. responses accordipg to sex were. detected primarily
concerning the role of second.'languaqe study in the
development of the work ethic. Fifty-seven percent of
male principals viewed French as a subject which requires
a lot “of hard work. Only 45 percent of fenale principall -\b
agreed with tl’is assessment.
An éxamination of the reasons for the decline in
@ ) second language study indicated that differences ’betwesn

the sexes were also evident on the issue concerning the

neeﬂ for more oral wcrk. More female principals than

males indicated that the desire for increased nral work is’ . 1}
. a factor in students’ decisxona about )cont:inuing the study ]
of French.- Staffing problems and inappropriate curriculum
m\aterials were also cited by female principals.
In addition, a higher percentage of female ptincipals
than males viewed f_he ability to read and write Prench. as
well as the pol;ential« for finding an intarestlnq job as ‘_ i

two fairly 1wrtant reasons for French language study.

. Overall, it appears that respondent 'principals at all i o
levels of the school enfvironment rstlect a generally

positive at:titude toward the study of Prench as a sacond -




(1982), who discoversd tha-t pr‘;ncfpals perceived Ftench aﬁ"

being extremely impobtant to 1t:l'ze attainment of speclflc

educational goals, . principals in t’he present study

perceived French, to contribute to thélachievement of the
aims of *education generally, but not as essential to ‘the
’

achievement of any specific aim. - Results of the present

study " tend to indicate}y that most principals _in
Newfonndlar;d and Labrador seem unaware of the holistic
dimension of this discipline. . Many seem to suggest that
the most benencxal results from the study of .French weuld »
be those related to the aims of education associated with
ghe immediate : s¢hool and Lnteilec@ual <oncerns ;of' the
stud‘em‘.s.b‘ seldoh aid princ;ipals refer to the long Fem
hum:r;x‘stxc benqfits emanating from second language study.
Such benefits, hnwever,‘must be made known for tlhe_y_' play a
significant role in, including French language study in the
cuiricuLuﬁ ax:xd developing the attributes of good

citizenship.

for Decline in L Study N

whe'n asked to indicate reasons for declme in the '
prnporticn of students anrcued in French at the high
schucl level compared with that at the elementary level,
principals suggested _that _the remqval of’ vFrench as a .
matriculation' requirement was the  most stgnificant

contributing factor. If such is the case, principals




appear to plnct emphasis only on ‘extrinsic m‘-n‘:ivdtion for
3 ’ French language ufﬁ\id.y. As a result, it would appear that
external motivators, such as the matriculftion

requirement, are needed in this Province. 6%
The need arises, therefore, for a more realistic
approach - to prasencir‘u; a rationale for the study v_::t

¢ o LR .
* French. Until 79«, . 3t that have

been only ‘instrumentally motijvated by a ‘rationale 3

;uggest' g that/ French stpdy was  a prerequisite for '

university entrance. K Gardner and I@éert (1’959, 1960, and ,

4 1972) concluded that sxudents who were "ilnteqrative‘ly"‘
A oriented; a‘s o;‘)posecf t;a "instrun{a.ntally" .oriented, w'ei'a:w

| &

more successful in secuﬁd lpnquagé. ncqﬁisicioni A change“

in. student motivational oriencauon"' would req‘uére a;

concentrated effort by both ﬁrinclpﬂll and teachers inf_

presenting studant; with a more positive A approach

. stressing the many beneficial outcomes from such a study ' <
h) rather than rix’erely informing students that it isl required

for matriculation status‘.

Most brincip:ls did not cite poor teaching, or

= inappropriate curriculum materials as ;a_asuns for ‘the
dec]:ine' in enrdllment in ‘French. These are, huw_ever,.somh R i
: ‘of  the maj’or areas cited in reéent studies by C.P.F. on *~ :
I ° © declining enrollment_s' in- French courae:k\tha s}:hools’ nf R
i " Newfoundland and Labradot: ‘ & b !

The results of the survey indicate that pupils

« are ‘aissatisfied with the French program insofar
Py 2,




seem to be aware ;:f the feel&nq of thei

enrollment 1n French courses.
- each course of the school’s French proqram,
skills.

regarding the extent to whlch an ' oral

improving the. emphasis on the oral: component.

the entire structure of the’ French program.

as it is not teaching’ ‘them to speak the

[ lanquage._ They want more and better oral work.

There also appears to-be consensus among all
students that French is not as lnteréscihg as it
could be.% _In'Y addition, the present French
course does not offer as much cul{ﬂral content

as students ‘feél tRey should have. {C.P.F.,

. 7 1982, pp. 63-65)

Principals in the present study do not seem to be aware of

the conclusions of the C.P.F. stud:.es, "but also dc not

the French program. -
. Principals, however, did suggest that the lack of an
adequate ox'al‘ compornent contributed to the' decline “of

Educatmn has encouraqsd the dsvelapment of oral skills 1n

little emphasis piaced on the formal evaluation of such %

individual teacher ulumately usés hls/he!‘ own/dxscretion

camponent

included in the French progran. However, the current °
adoption the Department ‘of. Education of the oral

interviey for® French 3200 'should greatly assist

this trend will have a rippling effect that may permeate

i BN

upils tpwards

while the Departmsnt of
“there has been

Due to the lack of an evaluation instrument the

No doubt”

This hew




e_)inphasis on ‘the evaluation of the oral component may,

however, MHave, serious implicatiens with regard to the

\‘ . level of compatency *for many French tqachers. Many are

teaching French ' without a’ strong zral background in the

language. In such an instructiona. environm nt, the goal .

of oral communication remains rather'distant. — I h
The majority of French Co-ordinators and_ teathers
would probably feel that co@unicative competence' cannot #
be- met with the present curriculum materials, ime
aﬁotment, and teacher quall.fxcatians. s Most’:principals,
’ however, did .not identxfy lnapproprl.ate curriculum
s materials;” inadequate time, or staffing quahfmatians as
b being ;Zrnblems ~when discussing the de_cline ir\l _French

enrollment. In addition the present text prescribed for

use in tﬁ/e schools treaté the development "of the four
language ékills,' but does not generally include’ culture or b wh
j e empathy towards o}:heré. These goals cannot lbe"‘met without
appropxiaté metho!olegynand n}ater/ials. Some materials are

- available for the teaching ‘of culture at the ' elementary

yrade levels, but the existence of ‘these Jaterials does %

not seen ‘to be widely known. < }
s . 2

for Teaching Selcond L in Schools
\ E x -

Itr can be“ concluded from the data that érincipals(\a .

perceived oral ' competency as one of ti main -aims of

Ffench language study. Ninety-seven percent of p.rinci‘p';]:;”T

viewed the ability to communicate with mative speakers.as




5%,

#

i ¢ - : o 101
the prime concern of the French proqral;. . In’ addition,
empathy with other people and ‘personal satisfaction. were
also viewed as impurlt:;nt reasons for‘ French language
study. ' -

It is interesting to note that principals place more
emphasis on the oral component than any of the.otrfer three
.lanquage skills. The Departlen;: of Education stresses the
develophent of all four Wenguage skijle<  listening,
speakiﬁq, r’eudinq, and writing. 'While oral skills should
form an integral part of any French program ir{ nur/"schoo.ls
across the Province, it is not generally ‘feﬂ: that -the

schoal can

.they would bl'-,come ‘fluent enough to cbmunicate,t‘re_aly’ with
native speakers. It appears that this is different from
the perception held by pnncxpals with reqard to the
development of native language proticiencn This view,
Qee-s to Ln.cate the need for more awareness ori the part
of principals with regard to language proficiency and the

French lanquaqa proqram in our hiqh schools. As noted 1n

Chapter 1V, the statement of purposa for French 3200

states that,. orauy, students should be ahle to "converse

“with others on pzeﬁareé topics...to provide simple

information and simple. descriptions - of Objects and

‘ s
events within the realm of common experience" (Course

Dg?ugtmmm_m_g, p. 5). If these objectives are
4
sa isfied, students would still not be expgcted to be as

A X

¥
b to the point. where

i




fluent as native s;‘ikars in their second language at high
school graduation. . N
It is also interesting to note that principals appear

to rank the skills to be taught in French in the.order of’'

speaking, writing, listening, then reading. This rank

order is not consistent with that of the aims of 'thlll
French program as perceived by most teachers. There
appéars to be a need for discussion between principals,and
teachers to determine realistic aims for the French
programs in our schools. ¢

General Issue Concerning L je Learning

‘An‘other'interestinq conclusion frqm the étudy was the

vdetection' of .an egalitarian outlook én‘_thé part -of

pchxpals with reqard to the ic level of

who should be enccuraged to study French. According to

: the .majority of principals, all students, regardless of

academic potential, should be encouraged to participate in
French _courses. It must be borne in mind, however, that
dccording to studie.s conducted by C.P.F. (1980 and 1982),
the pi‘es’ént’ French courses tend to‘ be highly academic in
nature. If the principals’_’ egalitarian 9ut106k were
applxed there Would pessibly be a higher rate of !ailure
experienced by students. The high failure rate in turn
would a’ffect not‘ only enrollment ebut also’ students!

magivation to study French., Thus, the aim‘vn! ‘higher

. - .

\




§

enrollment, Ithrough this avenue, would ‘become self-

defeating uriless there were major changes in methodology.
;i'th respect to reasons for teaching Px_‘r#ch, N

.principals stressed the need for oral competence. Again,

regarding reasons .fnt :iecline, two-thirds .af principals

indicated the need for more oral work as one of the more

important factors influencing declining enrollments.

These concerns, coupled with the expressed desire of
principals to- see all’ students, regardless of academic
level, particz_&paté in French courses needs to be
dddressed. The recanj trend requiring oral intewj.sws in

French 3200 may be an indication that the Department of

o, . ’
, Education . is ( also concerned with the 1level of

communicative skills achieved. fi rer, course

- 8 o 3
may have to be changed, teacher’s qualifications upgraded

and appropriate in-service provided \for those already in

the field before principals’ views raa_chrfruition.

ions and Implications for

Further Study

It is si"ident, from the present study, that there is

much room for discussion among all those involved in the

" educational arena with regard to ifproving the qual,%ty of

French educatidn provided in the schools of Newfoundland
and Labrador. The Department of Education, +¥French
cénsultunts and French coordinators have an bimportant role

to play in these discussions. 'Principals need more

.




information about the learning of French and a. consistent

|
and realistic  rationale for French study needs to Be

developed. At present, principals are not 3s able to

provide eﬂactive 1eadership if they are “not fully‘
informed abnut the goals of the French program
methodology, and the problems which now exist.

Until now, ptincipals,’ in general, have been looking
beyond the school for help with the problem of generally
low enrollments at the high schoul /level. In thes past

atlmulatlnn was provided by the matriculation requirement
|

,which was a prarequidite for univez-sity entrance. Since

this extrinsic motivaLor has been removed, prxnciéala, as
leaders of the instruf:ti&nal team,” now have to encourage
ways of mcﬁyatinq‘ st{lldents. Becoming fam‘iJ_.iar‘ with the
French curriculum materials‘ and teaching practices, -and
developing and L-plementu\g a consistent and ‘realistic
French program, in conjunction with others in the
educational field, would make a valuable contribution to
improviné French programs in the prwinci. )
\ The following is a ‘lith of ncomdndaf.ia‘ns designed
to assist principals in developing more in-depth
ungerstandlnq of the French' program, and ”hopefully
facilitate Dore effective instructional leadership:
(1) Principals need to be made aware, perhaps
through systematic in-service programs;‘ of the
L inclusion of the new aim of ‘educaticr‘l rs'spectir\q

7 -
® French, and of its significance for the rdle of

2
)
4




(2)

\ elsewhere,

. : 105
French .in the total education of the child.
This in-service should be undertaken by the
Department of Education with respect to: . -2
(a) infam{ng princiﬁals of new methodologies

and-~.how curriculum materials should ' be

used, . .

(b) informing principals' of actual levels of
~ achievement (part‘l’cularly oral) being’
reached in the Province, :

(c) informing 59ncipals‘ of the findings |of
‘ studies {:onduct_e_d in the area'of “French in
Newfoundland = (Pack, c.p.F., etc.) and

() a‘ssisting pfincipals to develop .a more
i -

realistic Ziaw of what French‘ programs ‘?xf
our schools can achieye, L
(e) - assisti;m; principals to understand (and
perh;ps to be afﬂe ‘ta rec‘ognize) wi_xat
nat’ive-like fluency in rench really is,
and -
(f) assisting principals to evaluate the French

programs in their schools more effectively.
. .

" Principals should be enabled to .make more

infoMmed judgﬁents about the French program in
their schools i)articularly with respect to:
&)

(a) actual amount of oral work that is done,




s

(b) amount of cultural teaching that is done,
and ’
(c) a\;ount of time given to French,

particularly for low achievers.

—t . i
ppes tions for Further Research

fr :

Although it is hoped that the present. study. will
result in increased understapding of the F¥fhch language

programs within the schools of 1 idland and L '

there are still many areas of the French curriculum which
remain to be investigated. Such investigations wqul\‘d be
helpful’ in answering r.he' following’q\;estions: g )
(1) What are. princlipals‘ peréeptioﬁs 5f oral
profic{ency in a sec;nd lang\;age? V R
(2) Why do'the majority of principals propose that
Y second lapguage . study should begin in, the
primary school?
(3) Why are principals’ V[;eptions reqar'ding L
reasé{s contributing to the decline 'in French

-

enrollment different frpm that of the students
as indicated by Pack (1979).and the Canadian
Parents for French (1582) .

(4) o females find the study of languages easier

'\ than their male peers?

‘.




The information gathered ip these studies could do much to
facilitate hmore effective second language programs in the,
schools'og thi;l, Province. :

As professionals we must continually self-examine and
re-evaluate our role(s) in an effort to be more effective
in the school env&;omnem:. For the principal, as leader
of the educationa’l organization, ,this seff-ixaﬁination is
particularly imperative. It is\poped tHat being cognizant
of the-findiqqs of this study ‘Zhould help principals in

their self-examination process ané result in assisting
them to become more effective -and knowledgeable. leaders of
the instructional teap. Princibalu serve very important
roles in curriculum'selection and ir\;plamantatian and with
the proper parapective. of the French program, their ,
. influence in this most imp&rtant area can create improved

educational opportunities for the pupils in their schools.

1y S
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D.
E.

F.

I.

J.

To help pppilg( understand the christian/ principles
and to guide them in the practice of these prin_ciples
in their daily living. ~

To help pupilé‘to develop. moral values which will
serve as a guide to living. ke

To acquaint pupils with the principles of democracy
and to provide opportunities forf the practi¢e of
these principle\as; : '
To help pupils %o watiira mentally.

To help pupils to mPture emétionally.
T .ensure that all pupils master the .fundamental
skills of leafning-to.hhe/}imig of thejr abilities.
To provide' cppcrtunitieé for the develoément‘ of
pupils’ abilities to think critically.’ '

To'help pupils to understand, appreciate and benefit
froms what is good and ) \.laluable in history,
literature, science and the arts. '

To help pupils make the best of their leisure time.
To help pupils understand the human hédy and praciice
the principles of. good healthf

?u help pupils  appreciate their privileges Snd
responsibilities as members of their families -and the

wider community and so live in harmoﬁy with others.
. -




\J 1117
’ L. To give pupils guidance in the chaice of a career and -

to provide opportunities to begin, preparation for el
: - , occupational life. v ;
M. To encourage pupils to strive for high stap‘dards in
<= their work and to develop an appreciation and respect
B for the work of others.
- N; To se’ak out and develop pupils’ special talents and
; _potentialities and to as;{st them in developing their"
strengths and in overcoming or adjusting to handicaps
4 . and weaknesses. £
‘ e i
: ,‘ i
' . -
: r e - 4
’ ' . a







S ctions: Some questions require a: number to be put-
. i a 'blank, or a blank to be ;ticked.
others ask you to write comments in the
. spaces provided.

i mm@m: .
Please ‘§1ck the space applicable to your school:

. a) Religion: * b) Level:
Integrated __ s Primary
catholic —_ Elementary
Pentecostal __ Secondary
N Seventh Day - 7
- . Adventist __
. c) In which community is your school located?

; d) * What is the popuiation of your community?

e) Is French taught in your scHool?
Yes No _ €
\ 2. Background Data
w5 a) Sex: Male __ Female __

b) What is your own teaching area?

(e.g., English/ ics)

c) Have you ever learnt a language other than
English? .Yes __ No

v d) If YES, indicate: .

B ; .i) Which 1
: . ' ii) v;hevre studied?
4 iii) For how long?
' 7 iv) Do you believe it \(as worthwhile?
Yes __ No




Why ?

o

e) Are you familiar with the following language

teaching approaches?

No

i) Grammar Translation Yes __ .
) i) Audio-Lingual ves __ No __

* wAt) - g X
iii) Direct Method Yes __ No __
iv). Eclectic/Basic Skills Yes __ No __

v) Communications '

Approach ~ " Yes _ No __

L Study and the Aims of Education
1. 'The following statements reflect current aims in

education.

Please indicate whether or not you

think that the study of French contributes to
the achievement of those particular aims.

|

i
Aims

If French makes a
contribution to
this aim, tick
the blank

. b)

c)

. d)
e)

£)

to help pupils understand the
Christian principles and to
guide them in the practice of
these principles in their
daily living

to help gupils to develop moral ’
vadlues which will serve as a
guide to living

to acquaint pupils with the
principles of democracy and to
provide opportunities for the
practice of these principles

to help pupils td mature mentally
to help pupils to inatu_re eﬁatiunally
to ensure that all pupils master

the fundamental skills of learning
to the limit of their abilities




Aims the blank

g)

h)

i)

3

k)

m)

n)

to provide opportunities’ for
the development of pupils’

abilities to think critically

to help pupils to understand,
appreciate, and benefit from
what is good and valuable in
history, literature, science,
and the arts

to help pupils make the best of
their leisure time

to help pupils understand the .
human body and practice the
principles of good health

to help pupils appreciate their

privileges and responsibilities =
as members of -their families.and , .
the wider community and so live

in harmony with others

to give rpupils guidance in the

choice of 3 career and to provide
opportunities to begin

preparation for occupational’life

to encourage pupils to strive
for high standards in their work
and to develop an appreciation
and respect for the work of
others,

to seek out and develop pupils’
special talents and potentialities .
and to assist them in developing ~
their strengths and in overcoming

or adjusting to handicaps and
weaknesses

If French makes a
0 contribution to
this aim, tick



Reasons for Decline of Second Language Study

)

C. Reasons normally given in the past for the decline in 7
the proportion of students studying French as a second
language are shown below:

the appropriate

box.

Indicate the level of your
agreement or disagreement with- each reason by ticking

The following have made a significant contribution to i;.ha
decline of French at s¢hool:

Strongly Agree
Ag:

Nexther Agree nor . Dlsagree .

Disagree
Strongly Disagree

W

SA

a
NAD

D
SD

SA

1) Removal of French as a
matriculation requirement

2) Poor teaching

3) Negative parental attitude

4) Inappraprlate curriculum

materials

5) Examination requirements

6) Contliﬁi because of
e

timetal

offerings

7) Lack of pupil interest/

motivatiorr,

8) Lack of time available

for study

9) Problems with contlnulty

of staffing

10) Too many "easy"

alternatives in the

Surriculum

N
11) Students’: pbrception of

irrelevance of

French

12) Need for. more oral work

Low achievement in French




D. ] Schools

The following are possible outcomes or aims of
teaching ‘French as a Second language. Please read
through the list and rate each item according to your
opinion of its importance, or.otherwise, by putting
1, 2, or 3 in the ‘corresponding blank:

.

1 = very important {
. 2 = important
¥ 3 = unimportant
v
. Importance
0 g %
. 1. To be able to read newspapers and

: i magazines and summarize information. w
2= 2. To be able to'"survive" when in French

¥ Canada. 1 —_

3. To gain personal satisfaction and
enjoyment through music, art, etc.,
encountered .in the study of the language. —_

4. To be able to understand radio broadcasts, @
T.V. programs and/or films in the language. —

5. To be able to hold conversations with

native speakers of the language. =

' 6. To i one’s ing of
people from different backgrounds. & —_
7. To obtain an interesting Jjob. 2

8. To be able to communicate in writing
of the language. B

= . 9. To develop one’s own capacity for
- creative thinking. A

10. To be able to read literary texts (e.g.,
’, short stories, novels, etc.). R

! 11. To serve as a basis for learning othef
languages by providing insights into the
P’ structure and functions of language. —

“12. ™6 9ive insight -into the workings of one’s
own language. -

13.. To help benefit society by equipping
members.with an appreciation of a
Francophgne society. _ s
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Below are some statements with which you may agree or °
disagree. After reading each statement,  indicate
your choice by ticking one of the five options.

Strongly_ Agree = SA
Agree = A - s
Neither Agree nor visagree = NAD -
Disagree & =D
Strongly Disagree = SD

“1) All students should be given

o the opportunity to study a
K language other than English R
if they so desire.

2) The study of a language
other than English should »
be compulsgry for all 2 :
students at high school:

a) for at least 1 year
b) or at least 2 years
c) or at least 3 years = ==, Ay eoul
d) throughout
3) Students who are of

"average or of below
average intelligence"
shduld be discouraged
from studying a language

b other than English.

4) The optimum time for
beginning French is:

q) in primary school %

bf\ in the elementary
school

c) in first or second
year of high school

\
A
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d) .as an adult when the : -
learner has specific
motivation e wa o v

5) Language learning becomes
increasingly difficult
after the age of 12-14
years. e s s s

6) Anyone can learn a
. language other than
*t : English provided enough
S time is made available. e e

. 7) only studenti who have
a good aqhiesgment & ’
- record in Frerch in /

Grade 9 should be ~ .

e , allowed to contintie
: . . in senior High. - — g e

8) It is necessary for a
student to have a good - & .
achievement record in

X v - English to be allowed . .
L . to do French in Seniqr .
. High. R B e v

9) Students who begin
languages in Grade 11
| can become as ptoficient\ .
by the end of Level III
as ‘those who begin in
g Grade 4. R — — it

10) , In general, girl . .
students méke better > . 8
language studenys than
boys. - = —

' 11) It is impossible for

non-native speaker

students to- achieve

anything like native

fluency in French by L "

the end of high school

study. P R it Ve e

. i v
Please accept my thanks for the time you have taken
. to complete these questions.
+ 1 appreciate the help you have given.

T o J - -
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