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This study was designad to 1nvutiguta thé rasponaea ; e L

of a seccnd-grude class to a literature program comprisad
* of-literature™ P! esen‘:uticnsl, int:erprativa activitiaé and
independent reading. The intention of the 16~week study : N

was to datermine whether the" 20° children Ho\ild demonstrate '

grow\:h in theix' rendim; and. wx:iting abilities, and displuy

N _an 1ncraased desire t:o read and write indepandently.«—

uthough each of these factors, had hean isidered by
- other researchers, not all’ were present in nny ona itndy
Furthemore, beeause a slngla primu-y class vas -alacted

" as the sample £or this study, it pami\:tad the researcher,

who was?the classroom " teacher, to ohserve, .desqtibe a_nd

' analyze the development’ of individual’ childten. .

'.I.‘he evaluation of the study was based on standardizad

readi‘ng tests—e‘b’servatiene of :he cnildren a8 Ehay

parﬂ 1 in\the 14 1 , nnd-on an evaluaticn £ . 5
ot (:he childran‘s wr:itt:en expression accarding to selected .

'critaria. The results of the Gatee-H& Gini {e Reuding ey 5

-'l‘ests 'ht'the beginning ot the study reve led that the mean

, scores- in both vocabulary and reading comprehensinn were . =

* pelow those & e for a g class. The reqults

of the pustteat ravealad that although the mean gain made

by the class was qteater ‘n vocabul.ury than in comprehonllon, (1)

neith_e_x- gain was -greater than expaqted Qlthough the ltudy *
s N S £ N . « e SN
| : : I




did ndt reach cléhr conclusions ragarding the relacionship

n children’a e: ire to i - re and thai.r develppment

o! vocabulary und reading copprehension, indlvidual scores

revaalad that 5 u! the 20 chlldren mnde ccnsidarabla galns

An/ vocabulary, and 5 o! them ude cnnuiderable qains in o

= comprehensiun. It the atudy had cimtinnad for a longer

period, or if er form of a "\} had been used,

= t:ha nndings migm: have been dizferent.

obsarvations ot the children indicutad that, as

i rasult of thair participation in_the, litarature prngram,

the’ children's 3 ing and: appreciation Qf 14

‘wére enhanced. Tha children also displnyed an increased
" desire to read and ylrite indepandently. An evaluatipn of

7 the c‘hudraﬁ's‘ written expression fevaaled‘qenerai

-
davalopmentul trands includ g the davelopment of story
v mry and r.n.& ~Case studles

of two ~o£ the children further revealed how indiv 1dua1
= childun usponded and developed in _relatipnship to the

. literature progran. o o

Based on the reaults of this study, it was concluded
: that a reading prngram enrlchad with literature presencat;qns,

extenaian activit:ies nnd 1ndepenﬂent raading supporf_s the

deva].npment: o: children's 1nterest ,in books” and enhances
theix‘ desire to raud 1ndapandantly. It was !urther concluded
thut pnnieipution in literature-related aactivities, motivates

children to write and develops the guauty of theix writing.
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“CHAPTER I

‘THE NATURE OF THE STUDY

Int’roducuon

We are, after all \:working to develop a literate.
society that will read, not just know how to:
read. It is time, perhaps, to. evaluate. our

. reading programs and $ind out just what -opportunities
we are giving our students. (Chambers, 1966, p.
257)

The area ef readinq haa undergnna considerable research

during the 'years since Chambers made this statement.

There exists, therefore, a valuable body of knowledge

pertai-ning to the teaching of raading. Huck (1982) imints,

. however, that  prominent educators cuntinue to advocate

' 2 g 1 be schodls have failed to muke

children readers. ..She elahorat:as on this point by saying:

- we know ‘more - about _the process of len‘nlnq to

& .read, about thé meaning. of miscues,  about, the

way a ‘child tackles print, about the importancé

‘of personal meaning in what a child reads,  but.

we ‘have not' incorporated that knowledge into our
teaching methods. . (p..318)

“/hé" teaching of reading" continues to, réceive considetuhla

’emphasis in the elamentaty schaol ::ﬂux-rxculum. _Goodman "

(1978) suggests; " howevéx:, that . the  problems of reading

instruction continue to eﬁxint because learning to'read has

.become: equatéd. with the acguisition of a series’ ot\skills.
Basal reading proqrams huvej ttnditlonuny been used
to help the teacher davelbp raadinq skuls, arid *their

widespread use is still evident. - Huck (1982) makes reference

“to a United s

‘ates national survey which réported that 94%




of - teachers in 19‘1)'7 used cmetcin\l materials tu \teanh Yok
. ~

‘A good. should do more " than

duvalnp skills, however. In 'uddstlon + tanchi'ng childran d

how to rend, tenchers should provide the: ’vith nmple\ time

.g—tog reading in order tc: davelup ‘their tluency and 1ntex-es(:.’

chmnbers (1955) reveals that teal:hers have t.raditionally
not provided childrem witd adequate time for: .independent
reading) According. to' Huck, in 1982, the ‘majerity of. R

children still received little sustained reading at school.
The rcpux‘t of the commission on Reading, Becoming a Nation

of by A, ' Hiebert, Scott and Wilkinson . & '

(1965) . gives, support to. this statement when it refers. to

ing 'éhht' échool chi,ldren apend L.

about- 7 minutas rending 4in- an ~average day at schnol.

! (1§66) 3 that our conscientious

étforﬁa hava resulted in ovazteaching" leaviﬁq little

. time fcr 1ndepqn\iem: readinq (pp. 254 255). Cansequently,

nost ' childfen read p:innrlly trem busgl readers.l sinua

these books are chu'auterized by .stilted vgcnbulary and

' the children lack expesure to t:ha riqh

lunquuge ‘of children's Jieera\;ure and all the ,benefits it

-1mpla sentenc

holds in stoxe. n o, * %

« Huek (1.965) contends that childreh Hho ata hmnaxrsedl .
1n books will increase thair vacabularj.as and develep
their -an\ait:ivicy to 1anguaqe. In ndditien, she” mninr.ains ‘} 5

:hnt tine ntcraf.nre can provide a nodel for chndren's



own sturies, und moti’vnte then to writa oriqinal stcrics.

. This philosophy is shgrad by, Ahujn (1984) who baliavss‘

that the children will di that

and pleasur‘e f:an come from printed vords. , canéequgntly )a
. love of reading is ‘fostered. . 1

Research indicates that .th;a potential ujf :literatureb: 8
— 'in‘'the classroom envirnmnem: ia not being raached. Keellex’

(1981) uays that tor more .than a quarter of+«a’ century<

'educaturs have contimled to. advocate the inclusion of

children’s literatum in tha rending pragram. on¢ £ ‘the

- advncat:es is Pfau (1967), who nuintains that: éxpg ure to

e good literature causeés’ children \:a "tind it di‘t!icult m
: N

tq,&uant to raad" .,(Pt 35). Tharerora, as, Huck (1982)

sugg‘ sts, “inst:ead of going back to the basics and éiving
children more skills, we shculd free chﬂdren to discover

the pleasures ‘in re;ding" )(p 31n) . Teachers can give

children the "gift of reading" (chambers, 1966, P.- 257) by

f,leading them ‘into the world of childran's iitaratu_ra

statemqmt ot the Problem

Reading has long been racaqnized ‘as an impcrt:ant

component of- the primary. school curriculum\ ost primary.

teachers devote considernble time each day to the te ching &

ot reqding Bkills‘. Bual taadara, characterizad by a:

:cantrollad vocabulnry and simple lentencc conltructianl,




: V, . s 5F B v S, 4
are widely used to develop these skills. n: is: important,
hovever, that teachers not i‘eiy upon bual readers to fnu .

the entita mding program. ¥ -t
“In uddition to teaching children how to nad, teachers
2 -hmlld provide f_hu with ample eho for reading in-order’

to develop fluency and a de-in to nad. - Cnnsiderabla . i S

“indicati that to good books vill also
pcl!.ti\'ely intluoncc childran s canpulition and 1angunqc" :
abnitlns. e At

ary ‘to enrich the
-ruding prnquu with-literature:’ 3 Tt

It 8, v . that the ) ial ‘of 11tsrﬂture

. ih-the’ nchoo! cnvironnent of prinry -chuoi children is- |

not baing--renlizcd. Many px“inary Bt\ldontl are-not ‘being °
prwidad vith frequent upportnnitiu to tead .and enjoy
“-books: 1n school. " since u:eﬂa childrcn lack continual
exposure - o qood books, t.hay are being deprived ct tha
rich lnnqwaga and imaginative ideas  which® could rustai» t.he’
desire. to read anﬂ aslilt in the dwelapment of t.halz, . :

“ ruding, vrn:i.ng and l.nnqunga abll.ltiu. et ; .

- ’ g

'l“h. Pnz-pou of the study : R . k %

'l‘ho purpoa ’of thil atuﬂy was to davelap and 1mplemenf. .
. a llte:atura proqnn to anrich thn bnal reading proqran

ld 1n a qrndg t\{a clanroom 'rha ehildnn nxpex-ianccd_

nux-.m- dnily

n a va.rlety of ways; and ware providad P



z with opportunities to’ inte\ﬁarat books - urept;u&y’. Tl;o

on -of ‘the 1i ' program was to- develop children’s _ -
‘interest 1;1 books ahd to l;'alp thém davélop their reading, - .

their oral and written composlt:ion nnd their 1anguage

abilu:ies. Thus, the major ‘questions underlyingv.this

investiqation were:

1. ‘will daily\exposure to quality 11teratura davelup

asire ‘to

cl\ildren'é :‘.nterest \!\n books and !oster their K
read? '

i 2. Will'daily expos'{ra to quality literature enrich
children s reading vocabulury and ‘develop théir reading

‘combrahension? y . S e A AT

3. Will daily opportunicieu to interptet “books

tl'u:ough a variety of activn:ies, includlng art, drama and

creative writinq, dave{cp children’s languaga abuiﬂ\
+. -and their ng and apprec: ation of 1 7.

4. will daily exposura to 1iternture motivata childzen

yo write and develop the quality of their writi g?

_Need for the Study
Lo S o "Althouqﬁ the, area of reading has been well krasoarched, 5

there still tsm\!.na the noad tor 1nstrucﬂ:ion 1 stratagias

which will asslst in* ptomoting raadlng at i.qvement and g

fostering in_ children a l.ova of, reading. he rauultl of- in

f.ha canadian '!es\:s o! Buuic Skills for grade six -tudenta

land and L



’
\

\
"vncnbulary nnd {aading damprehenuion achievement over -the

‘yevru of tasting from 1976 to 1985 (see Appandix A).
'Ih*ta are some centra,g, primnzny urbai where the nams
uz‘«1 ah;wa average or .average. Perry-l’aZun (1986) reports,
hewever, that tha school norms for the ‘Province .as ‘a whola

huve ramuined below the cnnadiam < norm for both - l:hese

- subtests. It saems 3 : f:hat el y in

N this Province raquire frequent cpportunities to experience -

B qualit:y~ 1iterature in a variety of ways.
An addicional need for this study is to focus'.the’

. attention of tem:haxs Jon the prpmotinn uf_childzje{-n's

i

-writing so that children will develop fluency in hritin;;

:l‘his may pasitivaly 1nt1uenca reading achievem\nt* as well.

,. The Department of Educntion (1982) maintarns that:
Prominent researchers of writing in the school
have claimed that the most severe problem in ‘the

. alementary school is-no . writing. The 1little
writing. that is carried -on in some schools is

.not’ for communication; it is rather, a timetable N

event frequently characterized by such formal,
- structured experiences_as completing a workbook
page, filling in a ditto sheet, and complet:ing
Bet. blanks. . -

. Current; opinion’ concérning some readlng p:nblems
attributes. reading difficulty to a general lack
‘of writing. . It appears that output is as much
required as 'input, that writing is to rendinq as
speaking is to listening! . (pp. 1-2): B

It is/ uppnrent that there is a need to investiqate

skills. = T

tha relaﬁanship J:etween readinq and writing, ‘and vta

explore;\ins:ruecionnl strategies: for developing tt;ese .




‘Limitations ) )
- ¢ = il o8 s

This study was- éarriﬁ out '\'dth one -class -of 20 /

segond_—’q.rade students who were observed ‘during a ‘l6-week

pu‘-io:i. Because there was no cuntrel,gtou;:i,' it is .not. -~

known whether the atudy was - influenced by any extru'neous i

variables. According to ca-pball and stanley (195:), a

0 P, r - Desiqn ennnot contrul or test
such possibl.e influential ta&tcru lu (a)'. hutory, other

eventa occurrinq during the :I.ntervnl between tha pteteat

and’p ;| ions, (b)° irati chunqa or gzowt An
the childran ova: a‘period’ ot time, (c) a!!ect of teatlng,

experience" ‘with the. . ing ing the e s to

the posttut, and (d) ihuﬁnm.ntltion,'cnund' by the
taachur who My havc dutennt mndnrd- tnr .val\xlting

and obsatvinq on ditt.rcnt occu::lonl.

o‘rganizatj;on qt the Thilil

Chapt:er I tncludn ralavnm: mcquound intamation tu

< 1ntraduce the study, a atatenem: ot the problem, and th-
purpose, need, obj’activas and’ Jimltatienn ot the study.
cnaptn: II reviews the related 11tcraturl. . Chnptar mr -




' ch_apter IV prwidei un avaluation ot the study. chapter V




v - . - Introduction -
. Gt \ | - O
.Many educators emphasizé the importance of providing
3 Y | S 5
activities which will offer c_hildr'pn pleasurable experiences -

vith books. ‘In order to 1lp1.lln": a literature program in,
‘,thu classrozm, Ehe ‘teacher should first plan‘a variaty o!

am:ivu:ies which will not-:only ntL ct phildzon to boeks, F
“ huf. will ulso tollc-r thoir desire o‘ Thsre!ora, thq :

v 1iterntura review : for this at:udy foeu-a- on di-cuuion‘l

and research conc-rning techniquu which th. teachex uy

employ in the devélépment and impl L >. a! al
program. Thus, for the purposes (Gf-tHis study, particular .
atte.nticm is placed on the ln:an cénccrrilng (a) 'thg g

lpact at childzen'l ur.araturo on children'n lanquaqo

dwalmcnt and reading achiavmﬂ: (B) the crantion ot
_ the- learninq onviron-ant, (c) tot:hniqu-l for cxplorinq~ . £

“thildren’s 1i ure, (d) ofdn reting 1

Vs v B iy L B
The  Impact of Children’s Literatura-on Children’s
Language Davclo;npantl nnd Rlud'j.ng Achievement - .~ . Ly

Prominent educators qnnarauy ag:n t:huc 511 chndr-n <l
should be cxpouqd to the vorld of chllﬂr.n'l .literature.
Bxposure to good boox.l is t.hunght to bq an’ hpen:ant vay




10

n’_’ oral 1 development, stimixlatihg

rintl st J.n hooks, developinq rending ‘competence, - and

ravidinq a tcundation for the davelapment ot child:en s’
w:iting abilities. Thasa ~values. of children’n literatuze

are recogniz d.in, reseatch ngudiu which have been conducted

duri.ng tha/paat 25 years. S \ 5 B

{ pfau (1966) invastiyated the effect n! a planned

progxam of recraatiannl tendinq used to supplement the
hasnl r-&ding pngram in tirst- und Eecona—grade classrpams

-~Each classroom wus ptovided wi.th one h\gdred trade beaks.

"J.‘he teachers, who had been tr. _ined in’ reereaticmul reading

3 cechniquas, prwided the children with oppnn:nnities to

read and participute ‘in follow-up activities for 30 minutes

aach day. 'Attar two years, the exparimental group of.

. - ‘children made signuicantly more visits to the library,

: ahowed a Mghat interest. in. rending, nnd lﬁad higher sight
vecibulary ‘scores than dia the concrol qruup. No aigniticam:

. dit!arence wns tound hatween the comprehension or spalling ww B X

\ abilities of both grnups. The i 11 étoup, r, " e
hnd a ligniﬂcantly greater mean length of \%ttgn sentences.'

Ptau concludcd thnt sueh a . r _i onal x adin‘q}

uqms to prapura children for reuding“and language success.-

£ A study of 285 second-qrade chndx:en conducted by
-Cohen (1968) invastigntad the ettacts which reading aleudb/
to. the . children had upon their vocabulary, and readinq

B achiuvamant. Bof.h the control a'nd exparimantnl groupsh




were socially diudvnnt".agad children attending schools 1n.v Y

New York City. In additioh to their plrti‘gipation‘ in a
basal';reudinq’ﬁi‘bgnl, the children in' the experimental i
group listened @a story and were involved in tn\llov-up

qctivi\:les each- day. Their teachérs were provifad with
books selected according to speciﬂc crltaria. They were
also given a manual of story md!.ng techniques and lqunud
follow-up. act{vitio- tn strangthun ‘story and vocahulary =

‘comprehension. Children’ ir:‘ the ncrol group occaaiunully

" heard atnrias as usual. After one acadenmic year, tha

childten in “the’ exparinannl group showed an. incuue in i

= vocabulary, work knowladge and ‘reading comprahension uver

the control group. . Cohen: concluded f.hat t.adinq aloud tn
socially disadvafitaged chlldzan is’ un uportlnt .factor
. ing: their Sn le: 2 to rond.

Similar reuultl were found by Chomsky (1972) who

intansivaly 1nvut£g:f.ed the 1anquage lcquhitim a! 36

chndren bef.ween the ages of 6 and 10, ang ‘then exuin.d
the ralationship between the children’s -xponuta tc wr!.ttan
iz lang\uge and” their rate of linguhtic dwalqpmant.r She .

. reported that thera was a !ttnng corralation bctween tha

i lanquage deva;opnent oc the children in the study and

8. their exposura to chi].dran'u 14 X ing den '

'raading and haiting Ato:‘ies read aloud. She concluded

- that children should be prwidnd with ‘a’ rich lang_uag.

gh wider i R ¥ ‘ding 49 y



children should listen, to sto:£e§ read aloud and raceive

stimulation to read on their wn chomsky can:luded that

children. benetit £rom readinq (ur listening lao) Xariety

‘ot gond books as upposad tu!'restricgive and c: efully

progzamed materiuls“ (p. 33).

|
. Ming (1974) conducted a tour year 1ungh:udi 1 study

"anx)-l xe 'lo'r ing ©. o ’tfon" (p"

3 971). '.l'he‘ ]
aneucigatbr tuught a ao-minul:e Iasson every week !ar 6"
i mont'.hs durinq éach year of che study. . Ezrch lesson introduced

a- seleetion of chlldren's 1itaruture nml included follow™ . ;

L up gcﬂvities such as ’d.ramatization. : The 1essons also’
praaanted sbacitic writing 1nstruction based on t:ha selection. PEUR

During t:he tirst: grade emphaqisrwas placed on qroup

i6ns, with i easingly more ,:’\ sis’ pl!ced on

' individual cempositions 1n the second and thirda qudes.

Hins rapoztgd that- "40- children remuned Ll’l the

akperimental group from the !irst: qrade um:il the fcuzth 7

. qrade when testing was sonducted vith both the xpanmental

and conrrol‘ groups. Although' no significant diffex‘ence PO

was found batueen the tuo groups in vocabulary or raading, . 5

’thn axperin&ﬂ:al group scored, siqniﬂ.cantly hiqher on

proticisncy ln compositien thnn ‘aid the control - grcup
Feat In a ' the mental”

graup ucored siqnizh:.antly highar ‘on * standazdizad teats

which had no, special F

b w\hlch. neasured eupihanzution, punctn’qtdun and total




. llunquuge skills. Both the investigntar and the classroon

teachéy;s repctted that the st.udents m’ the nxpa:imentnl

qroup also demonstrated a more positive attitude toward
uriting. R \ < 3 : T oo

sevsz‘al reseuchers have investigated the influence *

of Tliterature upon “children’ in Ne\(roundland schcnls.

strong /(1978) impl mente _an int > ‘$ ip: projact Hhich
provided 1itera\:ura based activi(:ies to ndine, p:imny
_'schoal chilqlrgn vho had ancountered problams in /learning

fxow 'to read he childran \were identified- by stnndazdized

t!sts and classrqom ‘ebs,ervations i For 8 weeks .they
participated in daily one-hour sess:.ons desiqned to devalop
in the childuen positive at:\:itudas Ebhnrds reudinq-.

’ Tha pr_ajecq inclqded ehe prution ogt a mdinq ‘mvixomar\t

by providing a balanced sélectioneof good, books at the
e '

children, s interest 1eva1,‘-- and by establishing a reading
. cenere 1 the” claésroom. Records Here kept ot tha num.ber‘
. und typa of books read by each qhild. strong 1n1t1atad a
peer tutoring prcqram, and ptnvided the ‘children with the ’
. npportunit& to participate in read aloud, storyteiling nnd‘
interpret:we activities
The evaluation oﬁ the i\&ternship was baqed on. an

asséssment of the ch: 16n_and reaction to

dren’s particip

the. prpjecn, and an eValuat:ion by the clanroom teucher,

ras, well as_ the intern- 'rhe evngluatinn indi\:ated that the

pbjectives o! t:he piajact: had .hesn met ;tzong,cqncludad




that children’s ‘literature ‘may be used to "supplement a

|
bulu]. rauding proqrhm and. that; interpratlva activitiés may

‘help develep children’s attitudes toward readinq. ° -

- aﬁutéhor (1§so) Hau also conuezned with’ primazy'

childfen who Had axperienced' aifficulties in learning how '

to x-ua. Seven chudx—en, aged 7 ‘to .10 years, had been
racommondad for :amed.ial halp by their classroom teacher.
mtche!‘ adninlstarad tha Gutea-l(acsinil:ie Reading Test
(% ‘which- 1ndicat:ad f.hat ‘a1l the students axcept one. were at

,.'least. one grade lsvel in| reading parfumance belov t:heir

grnda lavel. ‘She_then " impl merted a.literature

which - vas ‘carried éut’ four timeu a week over. 8 ﬁ-month

s pax‘iod. :l'ha ‘half hour sassions incluﬂed lahgunqa experience,’

" read. aloud and intarpr‘e‘five activitie(

-The evaluation of the hip was based 3 rdized

t--tu pnd the edacher's nnd

) -tatﬁd thnt the gains. made in ~reading comprehension- and

vocubulary ware ng. ‘The 5! attifudes

“towa¥a -r-ucung ‘ulla showea . positive ‘results with “tne
majcrity of studants having rsad rro’n 60 to 70 bopks. -
sﬂ-seu (1981) conduc.ted a atudy desiqned to implement.:

Taad enrich !

with 33 stud ts in'two

qzada one oLaues. Durlhg thh s-waek atuqy, the experimental
group pnrhi ipated 1n dg;ly ena hour sessions ot read

aloud anq nterprative uctivities. In addition, parants

_of  these cn.glqren,we:a asked _tn_

nta 6blgrvatiorls. Bautcher

read. aloud . to tham ach.




day.  The 41 cliildren in the control group participated in

the same basal readinq program, but were not involved.in a

special literature program. Both groups were administered’

the Gutes-mc:{initie Reéading Test as a pretest ‘and a
posttest to d;temin; the gains made in reading wmpnha;:smn
and vecabulary The r‘esults lhﬁ‘l.d‘ \'.hnﬁ‘ t!;e axpex:imantu;
group. made greater gains than did the, cuntrol group. Only
the gain in vocabulary; however, was recognized as significant.

Bissell concluded that. the 'children in the treatment group

_alsc appeared to have a gréeater interest in books and-an

increased -desire to read  indep ly. ° She

thnt a. literature program should be "a part of €ha bauic

curriuul\m and'an opportunxty afforded nll. chl.luren m&m: "

&hunnxs_m: (p- 152). . S B

palton: (1985) impl ‘ed & literatu: jram ko -

familiarize 18 first qradex:s with tha genres of - “fairy
tales., fantasy.and poetzy. The program consisted of daily

4 i.ute periods.:of literature in the, mnrning, ‘followed
by%minute writing sessions each aﬂ:emnon. The morning

‘sessions z:unsiated of read uloud and tqllow-up activities

including choral ‘speaking, - dramatization, discussion and

art., During the i2-week period the children weré réquested

to write: 'fairy tales, or ‘poetry, ' ng upon

'uhicn genre: was being emphasi.zad at the tine.  Results of

:ha study’ indicated :mn:, as a result of t:hair exposuu to

J.M:erutuze, _the ghildren cquld px:oduce rlous forms ot

S



.. writing. The children’s writings ul'su fevealed developmental

qrawth in vocabulary, sentence atructure, apellinq and use
ot literary c‘onvontions.

Creating the Learning Environment

The physical environment withiri the Classroom holds

1
an 1mportam: key to- the 3 of the 1i P -

Huck (1979) emphaaizes that if children are. tn became true

ders, the cl envi s ansb. stinolate e

enrich their axperiencas th1n g60a “books. - She therefore’

with ‘children 4n-the. - "\

advises chers to work

‘creation of iuéhlan énvirox{ment.

. .. Huck (197§), Morrow- (1985). and ‘Robert's (1985) . a11
" recognize the importance’ of creatlng an au:racuve reading - . .-
“ centre which encourages children o browse thiough books: - t ’
They suggest that the reading cent:re should’ ux:lude comfortable
-eating such ns ruqs, pillovs and chairs whh;h will entice
chudun ta traquent the area and’ px'nvida th-m with a -
teeling of cozineﬂs amay raad. . Huck - also pointa our."

t.hal: if. the children ‘are given the oppnrtunity to ehax:e “in

- the planning ‘of - tha feading centre, _they will devglu
¥ greue-r interest- in tha b_ ks located thera._ Wod = -
Accorainq.to l:ha !b-ld'inga nt a ut:udy cunduct:ad by

Horrow (1932) in 30 nursery raoms und ‘37 kinderqartena,

chndnn's  freduency of ues of 11 in the cld

prearY o o—



positively correlutas with cartain physical features .of
clas 1 1ibrary + such as the pravlsion of: (a)‘

. .riew -books c#rculated on a reqular basis, - (b) ‘adequate

—space for small group -of children, ('c) comfortable

seating, ‘(d) partitions ‘for privacy; (e) taped a\:ar’ias

uith headsets, and '(f) books placed within easy reach. .
she belieVes that a literat.uxe program should provida an

"attractively designed library corner" (p. 339) in ozdet-

to develop childran's interast in bocks. H

§ bers (1966) zes: the fact that: the reading

uﬂ:eﬂ gd to find an excit g changinq collectinn of gobd
hooks. " Huck (1979), too, elievdd that childran should.:

have access, to boaks uhenever thay need theh. 'rhe meurtanca
“of the accessibility of books in“the classroom is supported

by the, findings of 'a ,atuay conducted by Bissett (1570).

chndter\ in schools with librnrie Ubnriuns and ‘reading

teachers. Biasett found thnt the childran were not ‘reading .

many books voluntpruy. When books ‘were recnmmended and.’

placad 1n cl,assrcom lihrarias, however, thi tifth gude,rn_

e taad an averaga of 22 67 books each durlng a 15-week -

8.56 books read \mder, ncmul Glassroom cenditicn 1 Y%

chudran mus!: ba aurrounded by books. But tha mere *

of large % it ‘fes of books will not epsure. that

centra must ‘be .dn - interesting place whara children 'can'», B

This study exmﬁned the ‘reading hnbits of , advantaged o

‘periqd. This was aigniﬂcantly ‘greater than the mean ot s '



W~

-

they will be read. Roberts (1985) feeld that the physical-

envi offers oi:p'o; es for

aﬁd. loarn!ng. Book Ahplnys, for exa-pl-, r:all utte.ntion

to books Wﬂﬂtﬁcﬁt M:tr-cf.ivcn-

believes that if chudrcn are involved in the process of

* Huck (1979)

selecting’ and nrnnging baoks for dllpl‘hy purposes, “they _
vill develop a g a FE ‘in ing the ‘books!,. She

urges teachers to collact suitable objuctn tn be placad
with. the books - on dinplay. ‘She !lels that : attractive
dinpluys arduse uhndten's naturu curibsity so that they
vin be: ancouragad ca axplare particular bnaks._

* sof
Thcrn (1974) lugqauts that attractive buuatin boards s
’lhrml} be incorponted into ther r-adinq cantre. Such

di-plays could requhrly ‘book 3 ” s and
book  reviews. The bulletin board - could ocusionauy
teature - npeclal dioplays about interesting t.hms. Huck
(1979) nh\tlin- that huuctin bonzdl should feature
childx‘an's vork, \ such a-»nalactionl of their artistic
i ons u!\h .
+bulletin board dilpluyl consisting o! uterature—zalat:od

she also uuggesf.s that

riqdlas and . games will encouraga the children to become

lctivcly involvid in tha activl _)e’l, and will 1néuasc
thei‘r intarast 1n bdakl. ) » i s

Rauurah 1ndicatu that the tuuhax- pnnuld encnuugn

chudm to assist in the’ creauop ot a -mum;mg cxasurom

cnviton'nnt condncivn to 1uz-n1nq. /" Such an ,enviromnt'




*should be ch: ized by. ﬁny ‘ac *m. books,

displnys and comfortable areas for rudlng. This phylicnl

environ-gnt pmidn the contaxt tor lurn!.ng ‘as Bol.dnway

< (1984) points out, the -nvironlent should al-o "be one in

vhich literacy is of hlgh human \nlua" (p. 33). "rhq

: t:aachar ‘should inspire the desire to Tread by danonntratinq
a l.ove of hoolu .and prov;;i’ing the chudron vith cim for

- nading every dny. Thus, a wa):l—p].zmn-d qnv!.romnant can.

chunnel children’s natural * curiolity ‘and desire to 1eurn

¥ towards the devalopmant of a lifetime habit ut readlnq.

Techniques for Exploring Children’s Literature -

° : ) b Hllﬂiﬂl !]Ellﬂ 5 .

'rhe tucher may choou from a variety of mathodl by

which 14 i may be 5 5 to uhudran. Norton,
(1533) nuintainu,\ however, that "thcre is ptobably ne
V) b -batter way to 1ntoraa; children in thc world of hooks than B

to read to them" (p. 3.77) A she is supporﬂd in her beliof

_*. & by many : “who' gnize the lnpurtnncu
‘of reading hloud to.children.. . ;
) i 2



. e g . A i
.Sadker and Sadker (1977) point out that when children .

listen to stories 'raagl' aloud they are developing their L =

ural comprehension skills. cr.nl.x' (1975) 'aqrees that the
.ence hilp- children develop- their c‘en’ca'pt.s,‘ knowledge’
undrthink}ng n!;ilig;. He is convihced that as children
ur;' Lm;:arled in' ‘ltorle"s, _ their language. is enriched.
C.ral.er is l\lm!‘,“.ﬁﬂ by cull!ﬁh (1987i in the asse&iqn
thut chil.dnn, both uncenéi:‘iausiy and conlciously, meporize
new nnd unulull vords, phraseé and syntax trum t‘.he stories
that thay hear.. canuquantly, children'l dnpth and breadth
of vocnbuury ararenhanced, and their' averaLl lnnguage

devalapnwnt is 1n;rnaled by listenl.nq ‘to stories read alcvud
Glazer (1981) and Norton (198:) point eut that not.
enly does x.uu.ng aloud’ to children improve their Comprehensién

N at vrittan 1nnq\|aga, put alao it helps thel to develop a
po-itive attitudn tovud learning to read. Glazer suggests
that talel, pootry and_the sounds, of language 'tcundv'in
_books appeal to childnn Therefore, e.hrough x‘aading

aloud childr‘n are instilled with the desire to x'ead.,

Huck (1977) and Norton (1953) believe- that when nhudran

lnjoy 11inninq toa bcok, they unualIy uttempt bo raad it ‘

by themselves. o
Horton (1983) luggntu “that many uhiidran struggle 1n
their uttempt to learn to read. - cenlequnntly,/ they may

d-v.lup a ncgativ- attitude towards books. Nortonuintain-

“that x‘-udlnq aloud to such ‘children will help them to
- v T . %




deva];ob an Sppre&intion for utezn.ure. sha‘ i -uyporﬁud
in this view by Cramer (1975) and Ahuju (1984) who' -nphuln
that- :sndlng uloud is such an .enjoyable . activity for'
children that they are certain to develop a ‘love nnd
appreciation for books.

Sadker and Sadker (1977) nnintain that reading aloud
is an im;;ortant way of creutinq a nutual )Lond batwaan cha
teacher'anq the childran. Cramar (1975) ulao advocates
i:ha\:’r‘eadin‘g'aioud : ablishes a bond amdng listeners. He
ii;nfxer,_lgugée;ts. at this can ‘have- a positive inﬂuance P
on class'disqués_' ns and,other .activities.’ . . :‘

A re'ad_-nldud segsion ‘should be carefully prepared and

pertormed; Both' Cramer (1975) '.and Norton' (1983) iuqdéai -
_.that the rale of the teacher is an :lmpomm: factnr detsmi.ning

the success of the experieénce. - c:amer emphasizes that the
teacher is resporible for- se],ectipg books st;itqd for the ~
age.and interest ﬂvels of the éhildreri. . He alsé-muintqins'-

t}xat the h should t pt.to i e the ch!.ldren’s

enjoyment at the raad-alaud :essinn by creatinq n r;ceptive 2

2 climate for ranﬂing, and then reading tha story e!twtl.valy.

The teacher should astabush a comlorcab].a and 1ntomn1‘w
enviromnenb for. reading aloud to, children.’ cramax' (1975) "
o and sudker and sudker (1977) sugqest: that tha childrnn ‘may !
. gather together on cushions or a cnrpee in tron\t of the[

teachar, vho is uented on a l.ow chair: s0 (‘.hut tha childrnn



can ca‘uny qea the »il;uatratio;l as well as the expression’
on: ‘the tcachar'l face.- /s;dker .and sadker encourage f’.he
‘ teacher/trc/ icate the meaning ot the story by chanqlnq
vcica to,ne and pitch. ‘ The duratian of - the - read-aloud
‘uasllon will depand on vuriouu fncbor! slu:h ‘as’ the age_:
Vlavel of the chudren, tha stary being(:read and the children’s .
interest . in tho utory. crnmax‘ maintains that the teacher‘
should’ raad only as lcng as the - children can snstain
attantion to “the: stary. He points out, however, that a.. :

read-iloud saqsinn each day ia recamended.

"__ Norton (1@53) qttors 8t estions to the who
v‘risha‘l ;o' yrepur; a ﬁa@-aluqd ae_‘ssior’n.' " she‘advigés the
teacher to read’»’the story ‘silentl'}‘( first -in order‘ -to

' understnnd it, idant:it},r the mood and detemina if t:here

are’ any dirticultias with vncahulnry or’ concepts. . she

squasts that: the teachar should than read-the atory aloud .

in o;‘dut . to prgctice pronunciation and - the appropriate..

tone and liitch of voice. Nori:cn ilsé .recommends” that the P )

_ teach "'"shou‘.ld' -ermine” how to i oduce ‘the'‘story and
detide "which tolluw—up\ activihies to propase. ~0n this "’
point, Huo:k (1979) believes that’ duting tha im:roduction‘

: che teacher should intom the childran o! the ‘names of the . .

nuthor and {llustrater ‘of the book. Follow-up activieies_
vﬁueh as uri\:j’._g latters tu ‘authors’ and ulustrm:nrs and

_watching, filmed 1ntarviawa incrensa the childran' 8 interest




in books and develnp their %concept of books as livinq
ntaratura" (p. 593).

Lamme (1976) conducted a study 1n order to create an
instrument - to measute ‘the effectiveness of a . read aloud
session. She: concluded that sevarpl factors’ strongly
cont&mted to ‘the quality Jof the reading per!ormance.
child’ invclvement in the activity, such.as reading retrai.ns, )

’grem:ly contrib\lted to tha session. , Eys cont:u:t batwaan :

‘the teachaz‘ and tha children was also taund to. be an .
iimportanc factor."‘ Furthérmore, \:enchers who read withri
expressien, were ramiliar with the story and’ paintsd out
,words and pictures guve hetter pertomances. Lamme alsa K
tound that i‘t was impqrtant ‘for- \;hevteuuhers “to select
books and group the 'ch#ldr’an s.ci that ‘each’ chlld-coulq see .
the pictures and hear the s(:ory. She, advised teachers to
cdhsider these £actors Af thay wished to strengthan their

read-aloud peztomances. -

The Value of Repeated Readings’ .
’ khildren 1learn ‘muc'h about' the ‘reading pfocess by’
listening to their tea‘chér reading aloud: . Glazer' (I581)

asserts- ‘that | the taacher can . struycture the read-aloud )

session in such a way thqt it ussists ‘children in ncquirinq

’ an understanding of the reading prucass. Bhe pnin:u out -
that "simply trqm watching the adu].t loox at tn. page,
tn:n the- pages, and ‘tell’‘a story trem i(:, chudron begin

'to raall.ze thaf. the. p;i_nt on the’ page carr}.el a lleuag Lo




(p: 82). Glazer maintains, ‘however, that it is by hearing

the same story several times that children learn that "the

_book keeps_the story, con (p. 82). T e h rereadings
of a familiar, story, &hiildren gradually learn'td xecognize
'shnt-;lces, words and sou‘nd—:!.ettér cén-espondence. This
}:hllosoghy.is su‘ppoﬁ'e\djiay'ﬂoldawuy‘ (1982), wh(g maintains
that" "tHe request ib 'z‘ead” it again’ arises as' a natural
davelupmental demand of high s:lg'nificance and an integral

‘part. of’ book exposute

B. 295).
. = Glazer (1981) assetts thnt: it ' is in\pon:ant for the

teacher to " rovide vays for the children to heat ‘a story

" more "than once" (p. 82). she suggests that this can be

achmplished 1n a_variety of _ways such as rereaqing a"'

tory to groups or J.ndividuals, asking parents or. older
students to read to 1nd1vidua1 children, or by setting up
va listaning centre ‘so that the children can follow tha
story or paem in the book as they hear it. Fearn (1971)
also’ suqqests ‘that roading stcrias whiie listening ‘to

thair taped - narrution 1a an e!tective,,"instructional

gy in.the ﬂ-‘"ﬂ X al reading P (p.‘ 205) .

'rha value ot npeated readings during storytima is

. diacuuad by Martinez and Rosar (1955), ‘who conducted homa"

' case studie and yra-uchoo!. studies in ox‘dex‘ to investiqate'
how chndra ‘s responses to literatuxe change with incteasinq"
faminarity with' a utory. ’;‘hny cc_:chuda ‘that vchﬁdren

appanx: to ‘be "morl, al'glu _(6r more" viil@_ng) to respond




P :
verbally" (p. 785) when a'st:ory is familiar. Chudun

also appaar to be capable' of ravnlinq more nbout: such
factors as characters and d-tails when they ‘have heard a
sto(y more than once. Martinez and Rcsar_t.her-ton urqe\ .
the teacher to~ prov.ide’ repetition of literature in order )
to foster children’s divergent responses and full a'pprec;ution
of books. ;o B *

. Durirﬂq a‘s‘torytel.liné session Ehe'tencher does not

. depend on “a -book' to 1nvolve the childten in the utury.
Glaze: (1981) ‘feels that one of thq rewards of storytalling o

is that the teacher can maintain direct eye qnntact with

‘the children. - Sadker and Sadker (1577) explain that: the'

flaxibility of storytellinq enubles the teacher to mudiﬂf:y

) the stary in urder to Weet the various needs ot the children
,1n the mdiance. on this point, Glazer (1981) acknevledqea
that the teacher can not only modity \-.he qg:ory nccordinq
ta»the children's reactiuns, but can nlso exprnss parsonul
feelings about the. story. Huck ( 1979) ‘maintains’ thnt
storytelling pemits the tauc}\‘ar t'; ucqpire' "ing:iymta

contact and rapport with the childran" (p. 713).

The teacher should take a numher of conuideruticns N

into - account when~ selacting a sto‘ry to tell. ' Norton



_ (1983); emphasizes thaf it is important to select a story .’

that the teacher, :aé ‘well ﬂ‘s»‘the‘ children, wi_‘ll'_"enjey.' &

Sadker ai §'sadker (1977) and ‘Glazer’ (1981) stréss that the %
. & —_—
* story ahould natch the i By u.nd\ ta; level of v

s:he children. They maintain that stories whiuh have much
action and dialogue are partlcularly uppaaling to chﬂ.dren.
e, ’ Glhzar sugges‘fzs that the" teusper nhouJ.d choose. 'a story
with a "strong beqinning and a sm:isfyinq conclusion® (P,
27) Folk talas, which,uere originally tald orally, are

usually appropriute for storytelling. E e /, L
Tha teucher must dacide whether Jthe story is mde;.d':,
bet.ter t:old rend ulou:l Ac:ording to Sadker and Sadker
(1977) unti Huck (1979), exact. words are sometimes necessary
' to convey the mood of certain storles. The appeal of a
story mny be damptned if the speciflcklanquaﬁqe 1}1 _.u_xe -

L original is not used. slmilarly, ﬁuﬁorcu's or ﬁeauﬁitul

S ulua:nticns ln picture books are frequently essential Twi Ko

E accompaniments to the stories. .

. A storyteuing sassien x:equires careful preparatien s ¢
which is ' usuully more time-consuming and demandinq than
the prepuratioh of a. rend-alpud seasion. Thé teacher may,

howaver, Wsuch difﬂcultiss by m:inzmg- some of &

ths tachniques which storyteuers ,employ + ;I.earning a

story.” Glazer (1961) Bug that the teac ‘ ‘scould pse’ . -

Cfile '.cardq on which to ot

he ‘main’ saquenc‘L :of -events.




LIt muy help to read the sﬁury saveral timon while vhmhlnq i

. the setting ux}d ractert The 3 oductory and closing |

sentences, as Well as .gn'y refrains, “mny have to be memorized.
Althogh the teacher 'should \be familiar wifh the plot,
settinq, haracters and story lnngn£qe, lGlaz’ar mainca;ns
that the story should be 1nterprated _not memorized. Huck

(1979) points out thuc mamorization uuuu'ily produ:eu an .

artificial presentatien whxch ma«y be furt.her etoded by a

Jorgotten line. \

Sadker and sadker (1977)' maintain that it is euentiul

= for the teacher to teil the story in a natural munner.

X Althouqh the mond of the stury can be portrayed t‘.hrough

vocal expressions and phyaical gestures, they should not
be dxstractmg. on thia subject Tuoze (1972) asserta
" that starytelling is distinct from drmatization,. since

words are the ‘medi\m of the ‘storyt:.eller. The teachar

_.should thérefoke ‘use a pleﬁing voice and hatural géstures-

when telling a story Tooze suggesta ]:hae contrasts in

" the nood of the story may be sl(int‘ully conveyedx thrcngh
N

an appropriate voice rate, apeaking slowiy, quickly, ‘or !

even pausing Jfor - cartain e'ffects. ¥ In th:\s mnnnar, as

sadker and Sad}(eﬁ‘ and Huck (1979) point out, tha chi‘.ldren's
attent:.on becomes “focused on the story baing told ratherv

_than on the taachér s marmer of telling it.

'," The teacher may chooae to Juse, visual aids during
storytening. Norton (1983). amphasizea"that ponters,\mll&/'

L




di-phyl, or real objects ral‘ated to the’ st:oxy -may be used . . L
! to lthmlu‘:a tha childran'u interest: in the stom“lmq‘

ne-sion. “d1azer . -(1981) auqqents t:hat f.he teacher _may use
a puppet to .i \:rnduce und conclude the Bessioi. Sadker
and Bndkax' (i977), Huck (1979), Glazar and  Norton all
raport that a feéltboard, or magnetlc board, is a popular=
1 and- a«ttectwe maans of divetuify‘ing stomellmg sssaioqs
und maintnining tha children’s :l.hterast.
- \" 5ndker and s:dker (1977) and Huck (19,791’ suggest that

“_storiu selected for féltbnard prgsentuticn shiould be

slmple,‘ with lau characters, since physical accior_\,and ”
dgtai‘]._ad settings are di\tticult to bortray 'through'this '
. - r{x’qdi\m\. as the teacher tens the shcry, figutes of story’

5 and snme i nra placbd on the board; Huck

? pcinth ot that, :inca the * fiq\:ren can ba arranged 1n

nquanca, they can provide the ceacher with cues for the .

ltury.. Another ndvantage, recognized by both Huck and

Norton (1993), is, thnc ‘the children are usually mot:ivated
to usa the figures to ratell the stuty in. their own. woxds.
1 Btorytauing is ‘an nrt: which has been handsd down

throuqh the centuries. - Huck 119‘19) cuns attencion to the

ﬂct thnt "tha art qt ktorytelling 13 frequem:ly neqlacted - .=
‘\ in th- alamantazy school toduy“ (p. 713). She urges . B8 :
i 1 oz

cenchgrs _tO'provlda the. ;hildren with well-told atories_ in
. _order to h‘elpv “tyansmit t‘h‘e 11‘:erazy heritage" ‘(p. 713).



In ing Li ay *

Many authors and illustrators display their creative
. talents in children’s books. Thus, when children are '

med to qua‘uty lltanture, they are. pta-antod vlth ag )

form of creative" art.’ Hanul 51972) believes that t:h_ndran
have  many .qualities, such as imagination and cnriosilfy,‘
which “are 1den€itiod Hith) craativit.y. .Thax‘n!ora, u

childrsn read or lin(ren to litaraturo, they ‘ars ganantinq

their awn unique 1deash A . (1972) el on

. this poim:" . 4 -.' by .

When children read and interprat théir print nnd »
picture litérature,” they do it alone.s

solitary venture - a direct and personal. firs umnd_
contact with authors and artistd. . While it is. : ‘
possible to read &Q a chilq, it 19 not ponihh 4 T
to z‘ead for him. - L,

ok ) ~ EBach child, receives his nt.rltur- anly , Z
= 3 through the meanings - his ideas. and faaangu- 5 N
- . which he is able to take away with him “as‘a” i

result of his raading (p. 45) £ *®

Reasoner fuxthar luggeltl that if the" utarn-y axpezianu
is’ mninqtul to th- children, r.hey win be ltinulated to,.

rsspon@ 1n creative- vayﬁ

nppurant chat tha teuchor should p:ovidu the

childxjén Sl epportunitiaﬂ to z'upond ko litnruture [in S

’ (p. su) s She oxplaind f.hnt when chudnn int -rpr-t books

in. Haya thut are’ launinqtul to them, f-hc_y‘vul be “ar




more. deeply into the meaning of the story. Cianciolo

. (1973)..al8o affirng that children benefit from "interpretive
-activi.ties uhich make books come ' to. life, ,develop t:he

Yo hnnqi.nation nnd tacilitn:e prnductive creativity" (P'. LV %
' 415) . . She believes t t.hat the chlldren should be encouragad ’ ;

— “to exprcss ‘their’ own reactions and parsonal ‘thoughts about. -

" the literatiire. ciunciu}.u maintains that such activities

will encourage the children to becpme more thoughtful in.

—
their rend'ing, and more capahle of. expressing their own

,:. she ' '_ 1 t:hat ive activi,ties
pemic t.he children to interac': with the meaning and mood 3 -
‘of a\ptcry, promuting their ah:l:lity to* identify with the

B story characters and situationms,’ > - . T \
Because children ~ are usua.uy aager to shate their

ideaa with others, they enjoy contrihutinq their pe::sonal

:asponses to books they 'have heard or read There are

tines, howave;, ‘'when children’s fealings are so- affected

by'a_ stnry or poem, that they prefer to keep their impre.'ssions
private. ~ Cﬂnﬂequantly, 1anciolo (1973) .and Glazer (1981)
both urge teachers to permit the children to choose an 3

which is ) opriate fo: tham at the tima..

me role ot’ tha teachar 15 céntral to a clasdroom

. envi which e & cxeativity ' wenzel (1972)
‘po:lntu qut that the taachar should stimulute -and ancou ge
tha childun \:o pnrticipate in. crcative uctivn:ies, but
Alhunld neither 1nuist upon pnrtieipntion, nor - -direct tha



pan-.iclput:ion as it occurs! sho is -upportod hry Huck
(1979) in her belief that r.ha hlchu' should -nco)u'ngu the
response rather. than the p:nduct, since t.ha objtctiv- is
to enable "all children to exparienb- the ntil actions Q{‘
creativity" (p. 54). g2 -

Many educators in f.he field of childron'u literutura

(svynehnx:dt and "Hatlestad, 1972; Wenzel, 1972; :Cianciolo, '
1973; carlson, 1:976: Fox, 1'9,7.6'_; Lanmé and Kane, -1976;

Huck, 1979, Gli:n—, 1981; Puunn, 1?851 Bauer, ' 1983)

.uugqest numerous act:ivl.tien whic:h -ncournge chilﬂren r_o
. interpret‘. the literature which thay have ham:d or .read.:
' . The teacher may prcvida che ch:lldran vith a selection of
lxaxperiencas which utinza a variaty of media, includlng
i u—t activities, choral.zuding, c_uok‘inq, creative lnv‘.'mnt,
‘drm, music and, pupﬁtq. " Huck’ (197‘9) concludes that

"response - to books may ta):a as many forms as craativ.

t.achars and children can deviu" (p.” 659).

, Children’s Literature and the
.Development of Childrents Writing _

£
The value of. chilaran's 1i e h\ tHe p ion

of ch,u\d\en’u writing is well utabulhud. nany educatorl
}(Wilt, 1965; Brown,. 1977; Gay, 1977: anox,. 1977z lluck,
19793 'x'vay, Jseoh and 1981; Guve- 1983) am:ourug- ‘teachers
to mround chndnn vi:h utautux\ in order to pr:ovido a




v : . i . . .
firm toundatin@ for ({the development of the children’s
writing abiuties. R " i e A f
b3 Wllg (1965) lmintnlna that "the toundutlo‘n.stone of b

ail writing is ta see, heir and redd massive amounts ‘of

gobd writing in'all ii:s vui:iéty and ton;u_.- Nothing can be °
substituted for this" (p. 152). - She is supported .by

wucox (1977) who henevas thnt p to good 1iterat ' |
A _is Prabably the best experience tutuz'e wr,itets can have" . |
¢ (p. 549). significant rsasona ‘given for this promotion

are’ that literature servas -as. a model for children’s v

writing, that 11teruture developa children's 'sensitivity

‘to 1 and that 14 e provide'é a stimulus_ to
: children’s writing. -
.

Writers must. coordinata meani.nq with the form apprcpriate \
for exprassing it. 'As children read and hear good uterature, N

* they bagin to asi@i}ate the structure ar ox:ganizatinn of

- vnrious 1iterary forms, cramer (1975) helieves that

."children nuai'. internalize a sense uf story, form,

4o ?:haractorizutlnn, pht, mood and so on in order tc-become

- effective wricars" (p.: 460) . Both Hilcox (1977) and Huck ;'-;
¢ 1979) suppozt crnmar, who muincains that expesura to qood

11tarature ‘provides children with a-variety of forms and

atructureu which they will 1m1tate as they bsgin to wr:n:v

‘on.their own. Huck suggests t;hat“childran will slzwax-n:amwvual)xl
cﬁco-c to use .various urig.ten forms, such as poetry, folk‘ S
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wide variety of literature. In this manner, children

riisplay that t:hey~nra beginning to understand literary form.
Daily exposure tn quality ' literature appears to

develop chndren’s sansitivity to language. Many good
books ' contain rich expressions and vivid descriptions

which children do not usually hear in casual conversations.

.t Cramer (1975) says that 'unc and ci on 5 ! ‘

€of wurds, phrases, imnges and -syntax often results" (p.

t]

460) from reading to- children. - T (1977) believ
childrsn who are reqularly read aloud-to will bacome aware
of subtle dit‘(atenqes in word maaning and vill davalop an

understanding of metaphor und nnalog-y. She is supported

R by “Huck (1979), vho states that.
. \ .

Creative writing requires many first-hand experiences
of touching and feeling and. savouring textures,
sounds, colors,' shapes, rhythms, and- patternms. B
Literature, too, can sharpan sensitivity to

nature, people, and relati Rich

imagery helps children ’‘see’ the' world nrnunﬂ
Wi : . .them in new perspactJ.Ves. (p. 670)

'.rhrough fine. J.iteratura, children may -become nvaré of »tnu

power of metaphorical lanqunga and beqin to davelup desoriptive
_writing abilities. Huck also sugdquts that chndrln may

+.develop an’increased appreciatiom. of the vritinq of o!:hars.'

IChildren'.s literature. may provide 'childran v;ir.h

motivaticn “for writing tor; as Huck (1965) da?f};,
"children cannot . craata\{ut of a. vacuum" (p. 149)< Hany
- » g children do not feel a need to write and sometlmel cancludl

that yrix:inq is an’ irrelevant activity. . 'l'hou-chll,dran'




nped to be mo‘tivat?d to write on their- Cramer (1975) -

8 thut "raadinq to ‘:hildran sparks the imaglnntiun and i

hildren'l literature may 1nspixe t}ieu tu writa
etcries based on a theme of a weu-xnowp story.
Huck [¢ 979) points out that as children develop confidence

in thur qu.:ing abil:l!:y, they will’ begln t'.o write out of -

their own axperiencas abou: topics which they, consider to/

.be hnpoztant.

A Publishlng is treq\zently considax:ed to be an integral
that

upect of writing proqrums. Huck (1979) states
& ' "nothing motivataa children to wtite more than the opportunity
to crnte a- hook to bBind it and ‘illustrate. it" (p- 682).

As chlldron create their own bguks, they develop an ‘awareness

f the work that has. gone 1nto the books they. read. This

activity also provides chndran with a purpose for wru:ing e
According to Graves . (1983), . "writing ‘is a public act, i

. menpt to 'be shared with many audiences" (p. 54).. Puﬁlis&lh\g
14!! thai‘afou,'an impqrtm_'li: vpart o# the writing process. i
Pﬁbllq}n{ng can' provide childrer with a ‘clearer sense ,
_ot Audi\ance. ) Hubbard ‘(1985)' suggests that -as. children
X 5

bécome-aware of their audience they no longer write only

for: thannalvau. They begin to x(aaliza thnt other people

viu. rnd their books and respond to vhu!: thay have wrimn




P;b'iishing helps children beca-'- ‘avare of ‘the need  for
ravillng their’ writing, and th-nten improves m quauty
of their vritlng.

Publishing can alsa help to develop the chudnn'-

concept of authorship. * Graves (1983) contends tlnt ﬂuldnn ; 4

should’ live literature by, hau-ing, roidinq and writing ~

stories, and by ai e ing how h ose children’s -

books. . He ‘maintains that. whan .the teacher does ‘not

discrininaté betwveen readlng tha writing. ut& childran ‘and -

that ' of progagsionnls,,the mystique ‘of nuthoruhip iI

‘removed" (p. 75). childrsn nra thura!un pamitted to ¥

F experlenca enjoyn-nt !ron reading Btorhl, nnd satisfaction

trnm writing thu.

The  ‘teacher ndnul;u a: v-o;.'y ihpertAnt ro]’.e" in ._;th.
* .development - of nhildran s vx:itan ‘abilities. Bhux' .
- (1981) belisval thlt "chil.dz.n luam to vrlta by wx'lting S
in an envh:omnt !u!.l of wx:'iting and vtltlngs" (p- 757)

It.is tne i ‘Htvof the teacher tocnate.aclugm

anvirenmem: conduciv- to vritinq. 5 X "

Gay (1977) “is convinced that - a ralatiunship foltl‘

) loud and 1¢ write: . Sh mnineninl
; n/ of n ;o rite: e

that chudnn'- writinq nbiutie- Hil:l. inpravc if ‘the
tnachar raadl nlo\ld tm good books. tcr nt 1uale twonty
(1983) lllo raeognhol thc;mmv i

minutes daily.: cruva




of ‘imersing children in @liw literature. He maintains

that a. rs may use di: xds of.
ut:nnture to ::hudnn, vhan children are encouraged to
b.cou uctiv.].y involved, they will begin to "nﬂiitentuga

t.h-ulv.l t’.Ezuuqh vrlthng" (p- 75) .
‘Bissex (1901), Graves (1983),(&nd Newman (1984) all
t-cognlzc the hportanu of nodalling thl writing proca-u

for the .cnuJ: 3 'nuy mintain thut tha teacher should
writa uith the uﬁlldn in order to ahln the procesnea
‘and problans of compoling. The cucher may choose to. ask

. th ehildren for their help as an audimca. As the :hildn.n
’nblarva q.heir teacher writing; they uay select’ elements of
.the \rritinq process uhich jrelate to. their own vriting.
M-l‘x and Graves both nai.ntain that t.hrouqh wfiting
oon!urlnceu vich their - teacher, ¢ children di-wv& that

) la-obn- 19 an.mt.d ‘in what they m writing. Consequently,
* they become eager to share their writing with their teacher
aha their classmates. j .
It is important for the acher to ‘_: ide an

* ot ‘nuehpﬁmcu.vithin the cl bard (1985)
that the_teacher should be as a: "fellow writer".
(p. 682). Thil cannot. be - ished 1! the

id-uandi "'pert-et 'tirst draft. copy"‘ (p. 662).. Bial‘i'ei: T
(1581) bel

es’ thnt ’chiu my be achieved by teachers who




P Within an atmosphere o'fr acceptancq, children 1§a!n that .

their writi‘hq ;i“u‘ abpreciated. They feel free to axparlmu’nt

at the expense of maaning. airnbu\m (1980) and Graves
(1983) euphasize that whan childran acquire’ purpuleu for

wtiting, thay are more in r g the ' b

Thay are supported by Golub (1971) who states that: .
The quusi-llnguistio prn);lams such as spallinq,
80

capitalization, and
. when an adult looks at uhlldrarn'ﬂ writing, must
E be: d ized by the ‘Rather, , the .

. teacher should attend to.the child'a linguistic *
L and rhetoridal development which'is as. inevitable .
. as. the child’s physicu devalepment. (p. 34)

Gaining control of wrh:ing conventions 1s challanging tox-

haqinning wricaru Burris (1985) thara!ore advises tha

does not take"

war,"the tion of the:story"

(p. 35).
The ﬁaacher should carefully usaeu t:he childtan's
) vritlnq in order to deteml.ne the ex;ent of thair dsvelupnant
. ,’ % or control of the vx'itinq pmess. .Both Clay (1975) and
I Graves (1983) minbuin t:hac the’ taaeher should axgmlne how

each . child s’ ng a co ison of the

.chil:i{s a;’r].i‘é'r and later work. They ‘advise.the taache_r

to observe each ci'ld.ld dutihg the writing i:rocus, so that

a compleca asseument ot ‘each child’s.’ prcqreu may be

» with their writing, and do not nttenc'l tofhe conventions

,teacher to ensure that nttantion to writing conventions |,

-

obta}x;_qd,. ; azavn and’ Bissqx (198_1) sugqelt that it 1- i



helpful if the chi;d'nivriting is colldcted in a folder
"}or future reference by the teacher and the child.

' : { . s

.1 * Summary -

i 2 - RS .

studies c 'duﬂnq the past- 25 years

have 1nvesc1guted tha benefits of naaing aloud m primary

: —~ children as ons by achiever in vocabnlary and

:ending cemprehanai‘nn.‘ Ptau (1966) and Bissell (1981)

" found' that the experimental group . shoued a signiticant

di!funnce over the conf.rol group anly in voca‘bulary.'

cehan (1968), who selected a“large sample, hovever, round
-a siqnitinunt di!tetance in both vocabulary and - reading
comprahnnsion. Therefore, it appears logical to conclude
“ that rnading aloud to 'children -can help them develop

cumpatance in reading .

Five st\ldies investigated f.hs etfects otvar'plunned

recreutionul raading program on_ children’s’ participation

in indspanden{: :eading. APgau,’ Chomsky (1972), Strong

(1978), Boutcher. (1980) and Bllaell all concludad that the

: childr.n who pazticipated in such praqrams demensttated an

increased desire to” read indapandently. -

Three studies investigated the influence of literature:

on children’s compositicn abilities. ' Pfau conclided that

th- -xputinentnl group which partici in a onal

rlndinq program ‘had a lignlficnntly qreater mean longth of
e

. vritten --ntsneeg. g llills (1974) found’ that: the children




who listened .to 3tories and participated in follow-up

activities scoréd signiicantly higher on proticiency in.

ion and\ c a ‘more positive uttltude
toward writing. Dalton (1935) ‘concluded that as a. result
of their e)rpusure to '11teratura, the children partlciputing
in' the study could - produce yar: fus forms of writing, and
also showed devalopmental gran& in written. expression.
Therefore,. it. appears thnt chnaren s * literatire can have
a pesitiva 1n£1uence on children’s. att!.tudcl tcward witiﬂq,
as He].l as on their development of wrictan expression.,
Hany prominent educators have 1cnq recognized the

value cf reading aloud to children. As children listen to

good literature thby develop their comprehension of writtefi

language, and their vccubulary is enhum:ad.. Literature
can alsn help children develop an uppraciation to: books

and a desire to read independently. " Children’s writing

séems to be influenced by literiture as well. Good'books '

can serve as. a model for childran's wx:iti.ng and encourage

children to wt‘ita their own stories.

' The role of the teacher is crucial to the uccany of

"a 11 P a indicates that the teagher:

shou].d work with the chiidren in the creatl.on of a stlnulathg

_c].assroom environment vhi.ch will enrich the childrents’

expetiance! vi.th good books. = The :auchax uhoul.d pruvide

daily x'eud-alou:l or s\:nryt-llinq sessions tcuturlng quulit:y

chudren's 1 3 ition of 14 e shoitld be

o -
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provided in’ order to help the children -deve

Wil e
lop \,a fuller

“should 3

understanding and appreciation. .

ng- of the 4 The
= E oo, ®
also encourage children "to i 1i
RN K N 2
their -/own creative responses to further develop their




- ° CHAPTER IIT .

METHODOLOGY
- ~
Introduction <

. . e 8 - [

. 5 This chapter provides a descrlption of the sampie and
.the éollection ‘and trea\:ment ot the .data for th\é study.
AY

A brief review of evaluation. criteria for ch;.ldren'u G

writing 1s given inorder.to support the ‘selection of

evaluation criteria for the present study. This chapter:

also describes the procedures used:in the development and

imp1 on of the 1 T (a) selecting . i
S instructional materials; (b) g the 1 i 2 )
' (o) exploring children’s RE " re; (d) i o
o reading; and (e) interpreting literature cx-aacxvexy. T

Sample " -

‘This study vas impl ina g e

in rural Newfoundland. The class consisted -of 20 children,
; ¥ i o .
. 8 9irls and 12 boys, whose average age was 7 years at thé_

beginning of the -study. The researdher, who was the iR

a1 . and i with all 20 *
children' during the dr 1 ca ‘each day

Yo
and the one. addn:ional. 4o-minute wx.-iting seanion each week ooy

‘throuqhout the 16~-week study. - ¢ J



. :
g 8 ion The classroom ohosen for this study was probably B
ey'picnl of mo-t d-g ade cls S8r in Tand Y

=l . A basal reading program was being used vith all the children.

. In this 001, some enphasis was heinq placed on reading

aloud to the’children. . ALl the- children made regular

visits to-the school library with their teacher. Nope of
them, however, had been préviously exposed. ts a literature
program. . e % : EI

Collection of Data

" The Gatss-HacGinitie Reudinq Tests are designad to

v datemine the "gengral level of. reading g:hievement ot
'1na1v1n1ua1 ntudents by tnsting for vocahulary and raacung
campr-hansion. The tests can nid in detemininq the

apprnpriate 1nstructional levels !or 1ndividun1 children,

in—.valuatinq progrnms and 'for measuri.'nqmqrgwth in reading

s nchiwu-nc. e E i

Altamate forms of the Gates=MacGinitie Reading ‘Tests

QII!'I ldminiltared to' th. 20 ‘children in’ the class. ’l‘esti

uvﬂ. B, Form-1, was.’ gillan as a pretest on Janunx'y 5,

¥ 1987, and test level B, Form 2, as a posttest on May 15,

1987. ! ®




- b . and Reaction

The kept 1 3 of the children’s !
= cti ., i unyk_ y or opinions which the
children ' made the 1 = The

children yere not, however, specifically ng'uutod to

on the of the 11 -
The teacher ul-o kept daily records of materials pro-nntcd' 4
to the class, the interpretive activities selected and the oE
. books read thep'andent}y" by the children. . i S

The chlld'znn kept r.hah‘ vriti.ng calhction in individual

.. " 77 folders, which were valuable racords u: writing development

o . for ﬂ/chlldr.ﬂ and “the tcnchar. The teacher a].-o knpt-
aneadotal records pertaining to writing contcrancal und
h-urvuticn- of the chndron Ln tha process of vtit:l.ng,

\ 5 i
i ‘ S . . ' 3
5 . :

e Treatment of Data )
..

) \uf data pcmlgllnb to reading achievement, including 23

the. results e‘t'tna G-taa-mecinﬂ:lo‘kéadinq Tests, are

. sented and di as well is a discussion

ot tha quancu:y and -alaccion of books yead indcpanduntly.
Tha children’s reactions to, and participation in, all

ct the 1 ' i are also 3¢ ‘and

w8



dlscussed in order to further assess the impact of the
llﬂtlhli..proq!n.

on- sample of each child’s creative vrltlng ‘completed
during ehn first week of the study was evaluated according
to specific criteria. - Each ol the criteria was given a
rlting scale comprised of f.hxac levels of vrit:ing quality.
Thlll, each writing sample was uliqmd 1, ‘2, ux- 3 pnlnu

for each of the 10 criteria, :or, a total possible score of

30. This ptocndun v.l rspauéad during the final week of
the study. - The rnlultl n! the pr-t--: and the pnstteut

were ‘then _ The son ‘of these resu:.ts,’

suppl with ational a of the children’s

vritlng bahuvioux', were utilized to depict the q'enetli
tiends of v.n- children’s writing aavunpncn: which . are
p:a-ant-d I.l'ld discussed.

. Data ralatod to the md.{nq achievement nnd writing
development o! two of the children in the class are ptasmtod
and dilcull.d in detail. Both case studies help to portzay

44

the influence gf° Efn Iiterature program on the davelop-ant_ )

of individual nhildr-n

Specific evaluati a the to

'car!ll ency. ~ According to Rupley (1976); the evaluation

oriteria should be , by the ‘p of .the

E8tmian

the childrén’s writirg with.a certain degree of .




o T

writing. in order for the evaluation to be successful.

sincé the was. with- the devel of

meaning, or communication of ide
reflect this concern. Tripp (1978), Searle and Dillen
(1980) and Greenhalgh and Town-and (1981) all agree that

the evaluator should first focus on content, or meaning,.

since this is the most iiﬁomnt phirnctnriltlc of writing.

Applebee (1978) rnvnnll that children begin to develop
a’sense of story at a very early age. d\udraﬁ 4s' young
as. 2.5 years ol* uqa cln ralntu stories chlruct-rind by

) use Of the past tense 'and the Lnulusinn of formal. beginnings

and andinqa. He maintains that ‘chd..ldz:ln qzadunlly dcyplup "
their sense of story to include.dialegue, ‘characterization,

complexity of plot and climax.: Brown (1978) suggests that

the extent to which a child has developed a s ‘of story

affects the child’s abilify to create stories. Webb
(1978) and Dalton (1985) anluda sense of story in their
waluation criteria for cﬁlldren's vriting. . :

Brown (1977) naintains that the children’s expressions
of ﬁersonnl views and e-ot;lgn- enfiance the. quality of
their writing. Webb (1978) agrees that v;'it.x" roa'ction
'meirts a vital].ty to the writing" (p. 42). 'I.\lly {1980)
also searches for oriqinnli:y in chudr.n'l writing. . !hc

-encourages tgacha:- to look for "nuggets" . (p. .29_9) in '

uhndren'u writinq such as humour, oxpr- ons of feelings

and uniqua !.nt.rpnnti.on. of tnniuur nxpu-ioncu.

., the evaluation should’




Brown (1979), Hebbr(1978), and Dalton (1985) focus on

other cha: stics. of ive incliding self-
.. _Llsxpreeei'o»n, choice of yc:‘:ubuiur;v and complexity of sentence *
structure .Ln thei} evaluation criteria. These vriﬂng
techniques were :elsc considered by the researcher in‘th.e.
salect!.an' of nppropx:;ate evaluation criteria for .this

study. “Fur e, the :

has -included an adaptation
of the thxea-point ratlng scale’ eeleuted by Webb h)her

evaluative- criterin.

coherence. . . R

1. The story. is not well-developed, or is a ret:elling

of a known etory » 4 o o ) .. e
2.- The etory is developed, with ideae rollowing s
loqicany from heginning to end. v % \
3. The story is well—conetructed and contains
originality, such as an intereeting beginninq or a novel

y ending. “ - S "'/_ %

1. <The chareatare are Ldentiﬂed, bqt not. described.

2. The characters are identified and also deecrihed.
3. The characters are deecrihad, -and behave according

to the;r du-cription.




Dialogue.
1. Dj.alggua is ‘stilted, bimplied, or is not present -

cat all. . .

2. Appropriaté dialogue is used for the character. °

3. Appropriate dialogue is used for the chancte:;

and is partlcularly effective.

. ) N * *
1. '!‘ime and place are generally indicated

spécit.tc ‘time and place are given! -
Time and place are qivanvand desc‘ribed.‘
., o ¢ .

3.

1. The story is'a narrative.
2.

The story includes a literary devica, such as

exaggeration, nurprisa endinq, figurative exprausions or

repetition of words, for effect.

) 3. . More than one 1 Y- dav_i_ce is vely -used
in the story. o ’ )

1 ‘_Nc title, or’ uﬁ 1nuppropriaﬁé t_it‘le, is gl\;en.
2. A qeneral title is given. ‘ ‘

3. The title. builds interest in the story.

‘Self-expression
15

‘L_it}::!.e ‘emotional feeling is expre;ssed.'

2. Some emotional

Iing is expressed. It may be .’

repeutivﬁ- A




3. hotional laelinq is clearly portxayed, contrihuti.ng -
to ':h( a!tactivanen ot the stary.
" gensory impressions. :
& // i . 1.:No sensory impreaﬁions are "evidant in the story.

2._. Some sensory. impressions .are 1nulu&ed vinv the

story.

3, Sensory impreanions contribute to the quality . of
tha story. T ‘."

. 1'. Ccmmon verbs are used. Féw adjectives or adverbs / -

.are anludad.

2. a variety of verbs ' is used. Adjectives and.

. adverbs are included,

- A varieey ot verbsxaan selection of ndjectives o«

and’ udverbs are apprcpriately use:i and contribute ta -the

quality “of the at:ozy. _ ¢ '
2 sentence structure. :

N, D 1 B S CRPR.

1. short, simple sentences are used. 3 Y

2 "And" is \iaad to e simpie
e s
Subordinatien is not used.

, g ‘Complex santences ara used.



Selecting Instrictional Materials

The. impl ion of a- 11

gecessltates “the provision ot a wide vutiety of ! qunlity
books for dail.y 1i ons Sutticiant

quantities of good books must nlso ha raudily accauuihla SN

. in the ‘¢l for i i Although ‘the” i
‘clusgmom in which this study wn- cenuucted already. con ined ’
a selectlun ot upprnximtely twa hundred quality book:

the cluasrnom lihrary required expunsicn in ordar to
_’provide a broader eelection. Books were therefore _borr_owed 1
.on a bi-yeekly basis grom h’g\ﬂ.i‘ the s;:ho?). " and pu_tslivc
1ibraries and the sSchool Board District 'Ra's‘our'ce. Centre;
thus ptaviding a chunginq collecticn of books through

i which the children could browse. %

Buoks and peems were caretully sela:ted in tame ‘of

cheix- lit:erary value and “their 34 !or

graﬂe childrep (see _‘Appendiee'a By é,: D and IEi. " These.
q;lalities vere also embed‘isd' in the a\idio-visu'al_ muteridls,
:’lncluding 'ﬂlmstrip‘s‘,' cassette t'apes and v‘idedc‘anet\:eu,
“which were sélected . to enrich the litarature progrm (see
“. Appendices F, G' pnd H). 'rhs taachar referred t:u a list of
standard bibllngraphic and selactien aids. An unnotnud
list of the selection aids found mosf_ useful is providad

in Appendix I. The selection ptacesu was turthnil roﬂmd

" by, the: rfs’ direct of the children’s




" interests through duﬂy obsarvatiena and lnfoml discussiuns

) throughout the ltuﬂy.

I‘nng-tern_l planning was vneces\nxy 8o that jch bi,"
w’eeklyuuellection'included a'variet‘y of genres, a‘bpropria‘t’e
seasonal to‘plcu, ba‘oks by one author of illustrator, books
for 'cémjparing ‘stories or illustrations, related audio-
visual mtarl..uls,/ur‘nd: mﬁltipl'ﬂ copies of some books' for

¢ groups ‘of chllﬁran to share tdqether.‘ - Some 'flexibility -

. , . L. was naeddd hnwever, 1n order ‘to nccommudute the children'

"suggcetions and tn take " age of ‘oppé oment: for

-uhuring particu].ar books or poems. - S ; § e _

creating the I.earning Environmem:

The classruom environmem:, vhich proyides the context
for .;_’im;ng, should enrich the childran s axpezlencas
‘o wlth q:’nod books. conaequently the teacher worked with the »‘
’ chndrnn in the creatiun of -an envircnmem: charactarized
by many ucueuihlo buoks, attrnctiva book displnys and‘
»«-:omtoriable areas. tor raading.‘ A dhgrnm of the x'esulting
classroom’ arrungamam: 1s provi.dad 1n Appandix o #
In ozdar to prwide an inviting atmosphete for .the

clauroom ).ibtary, a raading uentre vas craated in a quiet J

‘corner of the ‘classroom by noving a bookcase "to form a

pan:ition, thus glving“ the_ uentra a deqree of ptivacy.‘- .
cax-pl\:, culhi.ena npd a rccking chhit prbvided the: chndran




with comfortable : for- the inviting

collection of books on the shelves. Many books were also
prominently displayed: on f.ho_top surface' of the bookcase,
on a small table and in portable baskets, {.ntic!:ng the
V_ children to come and read. Real objects were oculior_wlly
displayed in. the reading centre to call lttet;tion to
g pfniwlar books. For cxuxple, a nall -tutted haz ltuod

beside a copy of m_slmm: by Waber. Hora claborutl

displays apcli as one .uontainlr;g a ﬂnlaution of hooks about A

dinoaaur:s," models .of dinésuurl, related - filmstrips,
-int‘omtion_nl posters and. poéns' were _g‘llo created to
capture the chiidran'a attention. -~ Bulletin board diupﬁy:

ng i ation about i1

i

1i a e-x-elat-d r and the, children’s own artwork

were placed r-gul-rly in the reading centre to prulot. a
greater interest in che books located “the ..

Poetry was ptalintntly featured in - the clauroun
thrgughout the’ ltudy. A bare tree branch Puc«d in a

stand was ‘into a laden with seasonal

poens_ prim:ad on paper shapes, such as anlekﬂl, ‘hearts

und butterflies.” A poetry npran taaf.uring a“copy of the
poam "Keep -a Poem in Your Pockat" by . Bnatriu s:henk de

.Regniers also 1nv1t-d tha ohildren to lhue poutry since

pockets- in the apron held .numerous ‘copies of poems which '

the children. were" pmi‘ttlvd to ki

display, featuring pé-n expressing the author’s thoughts

Another poetry-
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ubou!: having a loose tooth, invited the children to read a .
poem and sign their nanes uhcn they acquired a loose
teoth, thus pemitting poetry tn become a part of their
parlonal llves. .
. The litaruturn pr-lam:ations were held in an area’'of

the classrao‘m which was 2 _tn' the

activities o@urrinq there., contortahle aeating was

ipzavided hy placing a large ‘rug on the ﬂuor in frcmt of
‘. 'the caachar'u desk. A table lamp plaqed on the desk

" A’lluminated the front ot the dgsk and a partioq of the i

" chalkboara vhich vere used as magnetic boards for storytelling.

\A primury chair was’ plncad in’ front ct the desk for the .
teuchar to usa during the literature presantatiuns and for .
the young authors to usa durinq t.he sharling sessions. An
adjucent corner contained a “chart .stand for displaying
longu and puemn and . a display of ‘the baoks which were

. .'recently shared. .

) :‘his stgrg}::lma a;:aa, which, was equipped with a screen,
a tap “and a £iime o projector, becum‘e\cunveniem:' -

-place for audis-visual pre e}ltations. A listaning &entre, .
which could uccommudate up o four c!;ildren, was set up on

a nearby tgbla. ' wl}:h the addition of a-filmstrip viewer .

‘the children were able to visit the" arga'and 1n:_iépeixdént1y_.

use a changing selection of filmstribs,‘ tapas'a‘nd bookss

. Thn prapnntion of che classroom environment 1pc1uded

*the ptovinion of variou: naterials for i c 1

. . - .




creatively. An assortment of art materials 1nc1uding
Sy

on paper, A y » paint and plps!:icine
was easi].y' ;cceséible on a small table. Specific materials
for writing 1nc1uding_a chiid;s typaw;'itar, a ‘container of
writing implements, a‘nd bookbin&i_ng'vsuppues were also
provided for vindependent use by the children. 'I'hla area
was, in addition, convenient for storing the. childran'u
‘scrapbo’cks and writing folders. 'rha wall spac- adjacent
to £ha table: digplayéd a ‘poate;r offering Aug‘gqstxonu tor‘
interpretive a,ct:ivit;es‘ and a 1ai‘ge, olnth\pocke{ ::hart,
‘for holding the‘ —éhildrén's ‘own f:p.l’a_lish‘é»d Sooks.‘ Thus,

this area eerved’to .support a'nd‘stimulat:e the childi—en'a

- creative responses to literature.
Thr:;ﬁgh the combined efforts of the‘ teacher and the

children, the classroom environment became an appropriate

sstting for experie};caa in literature (see Appendix- K for

p ). . An of accesaible books, audio-
visual matarials, art aupplieq,"’lit’efiﬁﬁre displays and a
comfortable area to raad were ‘provided to- 't:'reata an atmcspheta

‘where enthusiasm for books could tlourlsh.

Bxplor!.ng.'(‘.'hndrsn's Literature. - .
r

5

During a 16-week period, from January 5; 1987 qnti;
May 15, 1987, the teacher provided:the children with'daily

axperianéau in 1iterature through planned read-aloud;




: ) . N
storytelling and audio-visual presentations. 'The duration

of .ach 1 was 20

minutes, varying with the selection of stories and pee.ns‘,
and with the presentation techniques which were utilizeq.

Bach sion began when the children were comfortably

seated on the rug, cushions.or small chairs in ﬂiepstnryﬂm
area. The tncl;or sat on a lqv chair directly in t‘r.ont of
the childran 8o that each child could gasuy ‘see the
111“lt;lt10ni and. the teacher's face." The sessions ‘us‘unlly
.commenced with familiar ‘songs or polmn—-dinplayed on tha .
chart stand. Occasionally some of the chndren wouild
select a poem tr_on _tha poetry apron ‘or "poetree" to ‘share
with the class. The t’eachat then prisantcd a' selection of
poems and stories to the children.. Each poem and story
was .given-a ):ari-! il;tiodu on which included information
about ‘the author; the illustrator and the time and place
of _publication when i-uc.hv i on, was ate

There was ulualiy a brief discussion about the title of' .
' each utol:y and poem, and about the cover illustration as a

book \.vu being presented. This 'served to arouse br’im:mm

the children’s As ‘the acher .read aloud the -
11dran were ancmxnged to become 1nvolv-d in the activity

b ja_lning in on the rafrains, predict_inq what would

happen next, or i on the il Y g ,7 Several
of the books had .nlnrgcd print so thnt the children could
read along iitmy 80 duix'ed.‘ *




Once: each week a child was !.nvl‘toc to turn on the
~ ¢ table- lamp tS create an atmosphere for ltorxialling.
: During the initial ' storytelling sessions the teacher

presented familiar nursery rhymes as she manipulated

magnetit figures of the objects and ‘characters mentioned
inh the rhymes. occasionally Feal objects re].ncad to the
story were usgd. As thn teachlr related "The Crow and the
Pitcher," for axangple,_ she ld:opped stones to a pitcher

of water tp stimulate the children’s interest in the fablé -

“-and to i ase their Y ng of. it. some stories

ER told by the teacher encouraged:- the childre_n to become

involved by 'joininﬁ’ in on the refrains such as "ﬁlundr.ad-_

of cats, thousands of cats, Pillicnl and billions and
trillions of cats" in Wanda Gag’s Millions of Cats.

The children participated in an audio-visual presentation
of literature at least once each Hcax. During v{duoupc

presentations the chudran vieved Dannil Lee reading a

selection of his poetry and Robert Munsch telling several

& . of his stories. - These éaaions i:‘alpod to’ make 1‘ite:}_tun |

come alive and showed the children that authors are réal
people. " After the children had shared The Island of the

S » -
Skog by Kellogg, they viewed a filmstrip which showed how

the book was made. othar_!ilmt‘riplj presented to the
children‘ inciuded McClosky’s mugy_ggx__mxum
Kahl's mmmw and Sendak’s Hhere the
mj.ngg_m " These’ £ilmstrips, vhich contuincd the




original illustrations and text, sefved to. ‘enrich the

1 . by good chil.!.dx‘an's books in

another form.

Independent Reading

The 'child.ran‘v parti 1n i . reading

durlnq a designated pa:iod of time each day,\beginninq
with 5—m1nu€a uesuions, which were increased a few minutes
each week until the- sesainns had been extended to 15

minutbs. During this. time the children could Tread thair

‘ualaotad books' ‘in the readinq corner, at the lis:ening

¥ books read from among i:husé on display.

centre or' in other areas of the Glassroom. The teacher
read along with the children in Srder ‘to model ‘the activity
£6f them. (m. children Kept qraberdq‘ of the books which
they read during the study. They recorded the title of
the book and’ the author’s name on small cards kept on

ringu, on papor bone shapes stored in dxsh-shﬂaad pockets

and on. paper Easter eggs hung on. a tred. The children

‘also had checklists, organized 't!,x‘em‘ntically, of books. in

the - classyoom lil_’rary. 'x"hay used' .these tc"recoid m"Ay
RN ~
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Following each literature presentation the children
were provided with an opportunity to-interpret. literature
in a variety of creative ways, including art, drama and

writing, in order to their ng of the

* selections. These’ daily se-siuns were  approximately 30
minuteés in length. ' A discussion:followed the story or

poem " if the children so’ desired. The teacher and the

children then e possible i ve . activities

such as

zing fhe Mitten (Tr 1th, making dioramas

, of (F: ). and ¢ . pruppet:s for a drmtization
of mnm_mm_ﬁ_s_tm (P!.ttmnn)- Edch.child, however,

_ made an'i 1 isdi the !ollw—u‘p Ict&vitiol,

Tif any were to be selected. Many of \the children’s artistic
4

of 1lit wer:
“fhe -children also’ maintained a personal collection of
their artwork in 1ndivi¢:iua1 scrapbooks .
. The children zecorded in individual writing toldars
their writt:e? respanses t.c the uhildren '8 J.itarutura they
” experienced. Inside the tron“, cover of the folder each
chila“also recorded a list ‘of possible topicu, the titles
of completed piecas o! writinq, and biographical information
,which wns usually included on the back cover of their
published books. Every week the children par:icipac.d Ln
at least one 40-n,imn:a wrri.ting session during whith thl

teacher held conferences with them, and cccauionauy wrote

isplayed in the classroom. ,




N

ulcm} vitin them to motiel the process for the children.
The writing conference thus ‘provided the teacher with the
oppurtunity to express an interest in each child’s writing,

to rulu questions nbout meaning, to closely Inonitor each

child’s writing develnp‘nant and to assigt with editing.

The p\‘ahlluh;nq and sharing of the children’s own:
books ver,a’ important features -of each vriﬁing session.
The stories ulecf.a'cl for publtcation_wera typed or printed

with curxect spelling -and uation lSy "the er-.

Attet the. story had been ulustrated by . tha child and
hcund 1nto a book, the child shared it’ with the rest ot

,the clnss. ] bc_:o was then availahla in the pockab

chart for independent r ding.




@ CHAPTER IV
EVALUATION

Introduction

The evaluation of the study is baua on aata' hlut.d

in the 1i * This _ I ﬂut

and discusses the rcﬁ)l'xlts of the Gutq--xaccinltie Raading .

’rests_ in -order ‘to assess ~theac:himten’l growth in reading

achi x The er then and di the

chudren s r-actinn-, includinq :pom:unoouu comments which

the children ud. concerning their involvement in * t.he

lltentura program. This discussion p-miqs to.  the
quantity and selection of books read 1nd‘p-ndargt:ly, as

well as the participation in ' the various interpretive -

activities. The evaluation also.includes a discussion of
the genetal trends of the chudrcn's writing acvalop-enc

based on observational “and 1 notes

Acancami.ng their vxiting behaviour, and an avnluution of

their 'written expression. Exnminll of thé childtnn'l\'

|
writinq are prwid-d to clurit 3 th- di-cunicn of the

¥

findings. The chap cludes with the 3 n of

case studies of two children involved in \:hn literature

program. These vere prepared after the -tudy wa nnhnt.d. s

in order to d.pict hou indlvidnux chndron -re ond.d -M;‘




divclape,d in relationship to the literature - program,
i B \
thereby adding depth to the findings of the study.

. .-

- Reading Achievement

Alternate forms of the Gates-MacGinitie Reading Tests

_w'ora administered to 'éhe 20 children in the class. Test

Level B, Férm 1, was given as a pretest on .Tunuary s, el

1987, and test Level- B, Form 2, as. a polttest on Hay 15,
£ 1987. ’I’he mean grade aquivulant scores for the- clasa
were . ulcd’intld according tn the procedure. recommended 1n

th tes-MacGinitie Readind Tests: s Manual

(isso). The nvunga 'l'-lcoz‘mi of the class were first
oolpncad,,and then used to locate the womapondinq grade
‘nq'uivalanu h| the norms tables. . 3 .
'l‘}n_ ruulu of ty- prutasg (Tables 1 and .2) revealed

that ‘tha»;nun scores 4in both ‘vocnbﬁlary‘ and - reading -

cunpnhun-ién were below those ‘ for. a d~g: da

cla “Of the 20 children in the class, only 2 hld.vocabulary

scores approaching grade level (2.4) or a_bové. Of the
i’unining _childr.ﬁ, 10 had extremely laifr'a\:r scores‘ which
may. have ‘been below the 1.5 .qndq level indicated 1n‘ 'Tablah
nas Altheugh the mean ‘score. in cnnprch-nliun was higher

\thln that in voclbulnry, only’' 5 childron uccivud scores

ypmching grade le .1 (2.4) or nbevo. Of the -
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cqtnuponding grade cquivulent in the norms.tables. . ..

and _then finding . the

» Bxtreme raw score which was assigned the lowast acora i



_ remaining ,cﬁildnn, 3 had extremely lw' r;v scores (see
Table 2). ’ \ o 8
According to the test norms, one would expect the
children to have gained apppokintaly 4 months (o.q in
.vocabulary and mpnhanu’:lon- lchie_v‘;nnt during the 1‘5-
week stimy. The rn-ul.tl:ot the posttest revealed that the
children shwad an av.rnga gnin in voclhu).ary of 4 months
(0.4), 'as shown in 'A‘nble 1, and 1n umprnncnsion of 2
months (0.2), ds shown in Table 2. 'The r;nultn i-‘ovo‘nlnd
chat, as did the findings of the studies uonducud by Ptau’
(1967) . and Bissell (1981), the gain in vqcnbulnry wa- 5
q‘re'aqerzt.hgn _gr_m gain in ctmptehanlion... Uhliiey time pnviuus
studies, ‘however, ‘the gain. in iécuhulm,’ as dﬂnmtrutﬁd‘
in the ;;raeant study, ‘'was not greater than expected.
Alt.hgugh' 7 of the 20 children showed no gains in
either vocabulary or comprehension, in liqht,. of the low
reading sthu;Lu of most of the children at the beginning
ok‘ the stndi, paihnp- piqnifig:antAra-ult[-hmld not have
been expected from these children in just 16 weeks. An
exnmina‘tion ‘of the 1nd1v£du91 scores, j’l shoun ‘p _ﬂ‘abl‘al 1
and-‘ 2, revealed that some children did make considerable
gains ‘_.E a rauult’qt'pa:t%c_ipa;ing 1n ‘the li.cfrgtﬁ:.
: program. éix ét th; chil‘dran achieved Qboya the "expected
= galn in vocnbulury, wh:h thc highest gain of anyone boinq
1.1 yaan which was nchieved by 2 childron. Five of the

childre.n “scored nbovu the exp y gain in rehensi




with one child achieving the highest gain of 1.2 years.

Had the study been conducted for a year, és»yas the ,case

possible that the ﬂndinqs may have been different.
xlthough the Gates-ﬂacGinltie Readinq Tests were

ion

nlected for nssesaing § bulary and’

curricula" (p. 1249),‘ If a rii_ form of

h‘ad been’ used, the findings may have been, quite different.

“Student Involvement and Reaction

:

mnut apparam: in t-.ha childtan's comments and raactiens to

the. daily -euiona. Thasa ravaaled that, even during the
literature hm_i Vs_tarted ,to -develop. - 'The children.appeared

‘u;uioh ‘somé ‘of thenm made ‘puisitive comments such as:"That

‘was''a really good ’utory\l" "and ‘"Could 'you'fead apother

story - to us this : ?"  This enthusiasm “for: the

5

liter sent: seemed to- incre as the. study

v, : piogr‘lud.

in - the st\idiaa of cohan (1968) and Pfau ('1957), it’i‘s

ucco:dlng to Pur:lu, Cross and Lipson (1984), theseé tests.

The value of the literat\xrc prasentations was initially

aage_zf to hear the qtorias ba;nd' ’i)oams. Following ‘each 1

" wggem ‘ill-suited as’ measures..of variations in classroom

first vesk ‘ot the study, the c’hildren s apprecintion of




As the children were exposed to more books, and their )
interest grew, they becase inguisitive sbout the books |
. vhich vould later be shared with them. Some children, who .
varevintrigue.d by the title .or iuu-éntlonl ot ‘plrticulu'
books, beqan requesting that lpacitic bocks be read to
them. Aﬂ:er one :hud dimwaud a copy o! Blume’s Freckle

,I_ux;_e, news of the boc book spread ‘IO rupid.}y that almost
everyone beggad to hnr it Linedint-ly‘ ©On another occasion
a g'roup of chudrun diacuvex‘ed mn_qhm_]m by B\ul
Hartin, Jr.. on dilplay in \:ha 1ibnry. I€ was nppatant
thnt: the children had accuratexy 1n€arpret-d the mood of
the story.. After t_hc teacher had agreqd vto read @t aloud,,
one child suggested, "Read the story with a spo;ki voice!"
and suvaral ot.harl llk.d, "Could we have the liqhtl turncd
.off when you read Atew ]

Pollwinq the first storytelling. lesllon the children
often asked their tucher t@ "tell a story without loocking
at tl;a,ii&o&' The atmosphere created by the 1light from
the table .lamp &nd tﬁsv nppe-l of the magnetic tiquru
he].pad to make thc initial uasninn a particularly mjbyubh

B experience for tha ohild:en. l'he childran quick]y Joinea
in on tamiliux' rhymel and often nlked to have them upanud

‘Btoryteuing -a-siunu vhich' occurrad lator in thu proqran

usuauy involved a few li-np rops luch 8 —Lplckﬂgl ot

‘turnip seeds for ‘the pres of The rmous Turnip -

(Hunia). The chiildren become totally absorbed in listening.




to the tol_x tales, yet they were unually» feager to make

predictions’ about the stories:” one child c':l“ rly explained
why she was nbia to llst‘eq ag.tentively duri; :; a storytelling
session featuring Hnl;ons of cats (Gag) themlaimed, g
F ¢ could see the Ppictures in my mind wh;:n you were tlellih'q’ .
.o the stomv 5T
The children’s listening ability appeared’ to grow as

_ the -1i $ m p .The teacher 'began
. sharinq 1ongax: sto:ies with tha children by reaaing a
chapt:gr each day when it became apparent that they qould

suutuirj a story over.a period of tima_.'v It became quite

~obvious that thai.x: ability to s,ustili.n atm;rtic:‘n‘wus i.ncrim!sing
Following-a 'lengthy. chapter of clear;-y's ngng_mLP_gs_:
cam‘e “the plen, ncould . you. rsnd one more chapter now,
plnuo?" \'rha uhildun enjoyed listening to repecition and
nga'ly Jjoined in on ths refrains of stories such as The

. (axno) and Ths_bitlls_m_ﬂﬂn (Galdone).

The r  conments and quesciona revealed that they were

‘paying aétantion to unusual uurds and phrases. . Azu: the
cl ss had shaud Blune’s Ex_ggklg_q_\ugg the teacher heard
) a Lrackle-l’ace\i child telling his' friends, "Mon. laughed

hen I asked her if she hud any freckle remover!"",

The ' children appeared to :iavelop their ability to -
mka pr-diationn about stories._ !‘hey 11ke\i to pradict Vi f

uoud vhile a ntory was being shu@d and they tuquently



exclaimed "'I was right!" when thei; predictions were
realized. i . .

The teacher initiated story comparisons early in the
study. fradually the children shoved .that they were
learning to compare stories. While .the teacher was reading
Hogrogian’s Opne Fine DTay, sa{zeral children exclnim-.d,

) "That story is just like Big Bear-to the Rescue (Margolis),™
which had been available at the lista‘nir‘xg‘ centre. After *
the teacher fix;isha,d reading Wild’s ﬁgm@:.mng__nn;mu
Enormous; one child remark‘ed rf'Robert Munsch 'nhv.:mld ti'avé

vvlrittenv that sto:y,“:eveulinq that she recognized the
book was written 'in the humorous style ty;\:icul of Hunsch"a'—
books i

The chi}dren began to show an 1n|:x'aasinq awarenes3 of

authors and illustrators by uaking questions: such as . "How v

old is Paul Galdone?", "Did Eric Carle write any othsr
. . books?" and "Did }(chy stir‘m’on draw the pictures in Her

books?" The c¢hildren were very excited to Gee familiar

authors and' iilustrators on t‘ilmst;ip‘s_nnd_videocuuttea.

Many of the children placad photographu of the 'tmiq_{xritq,v

and illu in . . One chilq,
-showing his scraphook to a. friend, remarked, “I’ve"on‘ly_'
got Robert Munsch’s picture because he’s - my tuvountu‘
Thirs,

© story writer!"

“ Humorous and colourful illustrations were wéll-r_aceivéd, S

by the class.’ The children immediately reacted 'with

7




1augh‘€ar when they s;w mg_uu_mxmg_mngm by Bishop
. and Aninals Should Definitely Not Wear Clothing by Barrett. ' .
They .enjoyed carefully e;(anininq the details .in books such
// . as Burton’s my_msm and Heyward’s The Couptry .

' By contrast, the.style of art used by some illustrators

was not well-received by the children. Madeline by Bemelmnns

certainly drew an indifferent response from the class when

b e they vere shown the cover illustration: One chifd commented,

L 4 loak‘d. at the pictuzés in that book. ‘They aren’t'drawn
very well.! ther child $ % "couldn't you read
umotn-r book insteaaz® when NcClosky's m_tg;_m}.mg : .

was ulectad " for Bbarinq. "The " pictures aren't: very

calourful " he addad; While both these books were being

shared, however, the children. realized that the illustrations . * el

= g
provided. them” with details about tha scoriaa;‘ The-children i .

% musr. ‘have m:qu!.rea an & on for these il1l x ons - iy

sinca thay returned to tham rapaatedly, leading one, child

-to exclaim, "At !h‘sc _this didn't look 1like a good- hook,

“but it turnad out to be &n. excéllent book!"

aur the end ur the literatux-e program it ‘was evident

‘‘that ' the’ childran wera developinq an appreciauol\ for
: different styles c! ‘art. - As. the teacher statted to read
Gnralick’s mu&mn_un_mmmug_mmmm one -

§ .\' child nomment:gd, "Just 19ok, at; the beautiful. pictu.r_asl v g_,'

This led’




another child to comment, "I know how they were made. The .

dark blue is paint and the white part is chalk.™ The

-children were intri d by the 1 of

5 ; .n‘; . books and 1y asked which &chniqua-
were used in particular books. They were fascinated with
the plasticine 111u-tra_tiuns. of Barbara Reid, the comical .
.drawings of Paul Galdone and the photographs of Janat - e
Foster. Their questions such as, "How did Susan Jeffers -

learn to draw?", and their comments such as, "I wish T
.could draw 1ike Puul Galdone," showed that the children
were developing an awareness’ ut\illuutr&tcu. Indeed nost.

of the childxan could mily r-cnqnh- illustrations by

Paul Galdnne, Ezra Jack Keats and others. =

- The children displnyad enthusiasm for poetry throun)wut

the study. They especially enjoyed humorous poems, and

frequently requested to have rereadings .of their favourites.

The cliixé.rqn eagerly selected poems t;'ol the poetry display
and frequently found poems in anthologies to share with

S the class. They sometimes recited certain -lines and .
"phrasés fro ‘poems simply to enjoy the rhyme and humour, ’
'occaslonally the ’Ehildnn recited lines- ‘at opportune
'homentu. - one wint:nr a!tlrnoon ag thc snow beqxn to !l].!.,

_one’ »chixd_ gl\n\ncod: out . the  window' of the classroom and

3 - "It’s sno *  (author ¢ ). Some.of his K

A
3 friends Joined'in on t.ha lines, "It’s whirling and twlrlinq
i A ~xc dosan 7t make a sound.”



It va_-.nvidnnc that the cizilgxen .were idutiéyiﬁg
with the characters in the stories they heard. One child
u-puthlz‘od with Tikki Tikki Tembo and commented, “Just
imagine what trouble he had iuminq to pri;'lt his name in

X rten!®. child, to hear of Mr.

f&ppex;;l plight, exclaimed, "Poor Mr. Popper. They put

him in jaill"' None ' of ,.the story characters, however,

c:mlﬂ surpals the ettact that Ramdna Ouin.by had. on the

clun. ) "Imagine if, Ramona was in_this schooll"

< they oﬂ:en exclaimed. This characte; was so believable to

_cha childun r.hat they were natonlshad to hear Beverly

Cleary say duri_ng a taped interview that Ramona was not an
actual. person. . ’ '
obnrvationn of the ‘children chroughuut the day,

oltan at rm:

or lunl:h-tine, 'ruvaulad their reactions to
the -éorial read aloud.’ One child brought a new notebook
to school one nming and discreetly copied the recipe for
tuckla juico btlon classes hegnn. Another child, vgarlng
3 new pair of rubber boots, ocancd out to her trieﬁds.

'."l-u., I'm Rnndnn," as she spluuhad through a puddla in the

parking lot. "Incidents such as these réevealed that the
children were developing ‘an appreciation of literature.
i Although the children freguently made unsolicited

qu;mo'ntn about specific bocks'upiéh were read to them,

“they raru!y‘ comonhd‘l‘m the method of proientntioﬁ. One
. s 2 b q

'lorniqq near ‘the end of the program, hovava_r, one chfld
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said, :'r really lika‘ your stories.™ Rnothar child ugrénd,
"I do, too. I like the way you put yt‘mx‘ voice \;hen you
re;d." Perhaps -the most revaalihg comment was one which
MWas made quite frequently, mu& I look at that book

now2"

Raat #
Independent Reading X

All: of the children - anthusiasticz;lly assisted in

E ucranting the reading cantte, which they aptly named "The
_Cusy cornar" The children gradually bagan visit!nq the
céntre at every available opportunity during' classes,
beéora and lafte'r school, and also during recess and lunch-
time; Everyone enjoyed sitting in the rocking chair or

relaxing on’ the carpet and cushions. In the beginning,

the childran tandad to go there in groups to browse through'
the muguzinea and books on displny. As' the ntudy progressed,
.ihdividual children often sat alene, totally absorbed in a

* ~book.” “One child frequently sat in the, rocking chair with

a copy of Brigg’s Mother Googse Treasury as she .sang the
. . ; % .

7

' rhymes softly to herself. The .reading éaﬁtrn was usually

a guiet area. -One af A cries of

laughter came from the centre. Upon clos¢ inspection the™

teacher c_iisgovefed two boys sitting in "the rocking chair

_xaadlné. They laughed heartily with each new stunt performed

" by Curious George.




Althm;qh ‘independent zeiding sesa’ions had y‘a;antic{n

of only 5 ninutas durix;g the first week dt the literature

o "proq'ru, this pruvided sufficient time for most of the
childra'n. several children were granted mcte time uhan

they rnquasted 1:, but a few chudren in: tially regarded

. \:ha activity as one tu be cumpleted us quickly a possib],e. 4

Cries of "I’'m finishedl" wara heard tuquently during the’
ﬂnt few weeks of the program.

’ . The duration of - the 1ndependent reading - sassior;a
gnduully inéreasad to 15 minutes 8 weeks aftér the literature
prog:am began. By tiis time all the children appearad to
thoroughly enjay reading the variety ot materials available’
for their own &‘hoasing. Dhringleauh session the chudren

usually read alone or in small groups seated about  the

classroom (see Appendix .L for photographs). @ While one'

group of children wore earphones and .liatsned to taped
versions of bdoks - or viewed ::’llms\:z‘ips, other children
were  seated .comfortably on cushions or in the rot.’ing
Ehnir as they read in the r;ad!.ng centre. Several o!‘ the
;childrcm usually chose to read poems .from the chart stand.
*Others often selected the Big Books dispiuyed’ on . the
easel. One little girl even read the BLg,Bsok of stinson"'s
- . Bﬂﬂ_il_hll ;n it stood in front of her ;:n the floor,
; \ causing her friends to wonder whe: s she was.

Because many of the children were just becoming

-
7§ independent readers, theyy erfjoyed sharing their books with
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tha teacher by raading along or simply by lhtening to a i

pnrtion ot the story. As the chi].dren aoquh-od no:c‘

confidence in thair reading ability, thay tx'aquuntly

offered tt:\;éad aloud to the teacher. 'rhey genarnny-l
enjoyed sharing their books, plrtlcularly by. read’ing'
.Zumoruus lines or showing their . tavourita illuntraticms.l

ne child, holding Bemnet Cerf’s Book of Riddles in his’

hand, once sighed, "I can’t raud this one alone, an

.all

ny friends are busy readinq. can : % Ask you the riddlea?"

Saveral weeks after the proqrum bagnn, mnpy children
began readinq independantl\y ou:side of the deuignurad
reading time. It became ev_idem: thut most of these Fhildx-an
were rat’urning to certain books again and again. Oné
child chose ‘Galdone’s ‘The Shoemaker and the FElves so
frequently, it always seemed to be on his -desk. Anothar
child reud ﬁxgen_ngg_s_gnd_m by Dr. Seuss every day tar
several veeka. This. prompted his friend to exclaim one

day, "He’s got Green Eggs and Ham again! _ Why i8 he.always

. reading the same bu’ok?" Other children not only devsioped_

a préference for spegigi‘.g_‘eéquaﬂ,‘ but also clutched them in
i:heir arms as they moved aboucﬂthe c)nsstogﬁ. ) One utiia
girl was so moved by sxinsbn'a Red _is Best that she nn’mgad
to hold the Big/ Book version of it in her arms-'as she
‘wrote a story about her favourite colour.

\ .

The children

-
tl{osg books which had blen{nnd to them. After a book was

a for reading’
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shared it usually circulated in the classroom as children

‘aaqorly awai‘t:ed its arrival at their ‘desks: Many of the

chiMiren displayed a determination to read even’ those

_books which were well above their reading level. Their

interest in the novel which was currently being shared was
g0 great that several children often tried to read the
next chapter.. A call of "‘I know somathinq’ about the

5 5 ~
storyl" would summon a\qyoup_ut children to huddle around

the book and help each other read an interesting paragraph..

D\ﬂtinq visits to the 1‘ihrary s:)ma of the books were greeted

1like old ‘friends with exclamations such as "Look! I‘ve

“got Katy!" (Burton’s Katy and the Big Snow) and MOh-h,

here’s M. Popper’s Penguinsl" (Atwater). Poa
The enjoyment which the children experienced while

_ reading familiar stories nudgéd titem towards exploring new.

books. The children were excited to discover other books

" the manner, 1n wl“ich different illustrators interpreted ‘the

samo utory 'I‘hmchecott Award winners were popular with

/a few chi].dran, while othars enjeyed browsing through

anthologies in order to find poems ot pnrticular 1nteregt
to them.

The ch!.l.dun were asked to keep a zacord ot all tha'

beckn uhich they read during the designated -tea?ing time.

Many of them, however, recorded all of the books;

read at
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,Sy tamiliar authors. Tr-ay also enjoyed pausing to study \




- o
visited the ubrupy‘during lunch-time. At end of the

school. Their r-c.ord- inﬂielt_o‘d (see Table 3) that the
total number of books read, or attempted to be.read, by
each child ranged -from a minimm of 51 to a maximum of
207. The nvq‘inq- number of book- read by the children in
the class .was »124.5.1. Although this h‘dic;t-g £hat “the
children rénd an average of 1.4 books per dn¥, observation A

of the children revealed that they read considerably more

- near the gbnclu‘_uiun of the study than at the beginning.

VDurJ‘.ng the first month of the literature prnqram,‘ one
child in particl‘xlnr ,na.idad encouragement to seiect a book
for !:ndspendent reading. ‘Wha'n she announced one morning
that she was "getting tired of taAding books," several of
. P ided - the Y & One
astonished friend quickly replied, "You know you 1like

her " friends

- reading beoka Everybody does." Another friend added, "I

love,read‘ing books. Bv;ar'x night I get-in-bed and read ,
before I go to sleep." A gni,rd chila agreed, "I do that,
too. "'1'va" got ‘lots “of books home." They soon convinced
their friend. ts select 'a book, bit ab.

e did so, l)!'.
cqmanted, "I.don’t h.avu any bo'oku, at home." That afternoon
aha“v_iaitad the school library ir_\‘t;n}hr to b;}-row a book
to tagn home. During the .toliwlng -w,.ekl, 'lha _frequently .' .
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study her- recoxdl indicﬁt.d that lhl had read, or Attnptcd
to-read, 149 books 1nd-pgndanuy. . *
occaslun ly, some childten read as nny as 12 pictun

bocks in one day. It was not unusual to look ut a chnd s
desk and see\a stack of books waiting to be _nud. One
_utt;.).e boy, who arrived ‘at school url‘y one lornl’nq, had
:cara‘fully selected 30 books v;xich he 'puqod on his desk.
"I feel ‘lika reading all éhesa today!" he proudly proclaimed.
Although he was not able to-;cpiave his qcal‘ !n one éay,

. he eventually read all of: his !avoqritaa.’

Although the children pax:ticipated in various interpretive
activities, art.explorations were selected vith the greatest
frequency. , The children’s growing lpprociaticn of

. illustrations and ot 11

them to experiment with tht: various techniques and art
lgci;a' used by ulustnt.ora of chlldrf_’n’ books Several
ch’udrgn c_rem:q_d paper sn?wuuka- -in pa’tul‘colon'x'l like
those of’l(em:s in mg_snm_mx After ‘several of Keats’
boeks hﬁﬂ ’bean shared, .some children were 1r|_-p1r¢d to

create their own collage pictﬁres from a vnr@ety of materials.
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Many children enjoyed using Barbu:u' Reid’s ' technique of |

..using plu\:ici.ne to create pictures. On other occasions

4.

the children chose to r-praunt the l‘tori 8 through art

media different from those used by - the uluntnf.en.,
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'Gruups of children cooparated to rapruant scenes from

Burton’s m__nnd_:nu&snm and McClosky’s muﬂ_mx
mg]gum with plut!.c'i.nn models- A storytelling presentation
of Gag’s Millions of Cats i‘.nsp:l.rcd the children to paint a
-variety of cats which were 1m9rpnratad into § nura_l. The

interest which the children during these _‘ '

and their obvious pride as they placed thei‘rj works on
. |

display, indicated that they would gmva pleasaq’t mén_xuties.

of the stories.

The ehildran'l pnttlcipation in draml, storytelling

3 and’ puppetry clearly revealed their oral language dévelopmantal
. durin§ the literature program. Aithoug!l most of t':he

children were eager to participate in these a‘ctivi‘tieu at

the beginning of the program, most lanngd unsure of how-to

proceed. The children _coep;rated, however, and there was-
t:ra-andou‘u excitement as the chndren"d:mtlzad such
neoriaa as de Paola’s s_:x_gg_g_x{mm and slcbodkin s Caps for
Sale, uuing a few lhlpl. props. Even one child who. had

not prcviou-ly purtluipnted in creative drama was eager to

become the papa .bear in a dramatization of Ihe Three Bears -

(Galdone) . The children anjeyid manipulating magnetic
tiqurch of characters to tell stories and nhrsery rhymes
i;y themselves or in groups, occasionally before a zmall

audience. with equal enthusinnm the children created

' stick puppcel and partornad ncsneu from m_m_mun

Musiciang by Grimm. 'm- chudr-n'- lr,cm:nnemxu usa -of
T




language during these act!{.yitlu’ indicated "that they were

more in lizing story 1anguag¢ ’
and vocabulary relgvant to specific stories A
The children pootry ha of

craativa expericbcc:. Some of the’héh;ndtt-n‘iuultratod'
copieu of f.ho poun they most enjoyed and placed thelr
collectlons in s..npbeo)u. Most of the t:hnd;'-n enjoyed
_moving creatively while the teacl‘mag or a‘gfuup of chilaren
" read suitable poems aloud. The ‘c'hi;.drnn scurried like

mice to "Mice" by ﬁhmm, twirled 1like inowﬂa);os to

"'."t'ausnwing“ .(author unknown) , and_ .waved their mitten-
_clad hands to the t‘hythn of "The Mitten sur’ni;“ by Allen. . 2
Thay also. -njoy.d ynrtlcipating in t.hc choral reading o!
vu-ioua poems. luch as "ovar in the lu-dow" (tnditiuml)
ﬂndak'u "Chicken Soup \d.th Rice" vn a tavouritc among
the c.hildren 'x’heraton it was not lurprhing f.hat some .

enildzen cham:ad th.ir own pou- using the putuzn of - the
tuilhr xefnin, “Whoopy once / whoopy’ tvice / whoopy *

chicken soup / with riced ¢ __ =

V a viz«hty of activities 1nc1\idinq making roller’
-movies, baking gingatbuad men and collecting a varhty of
pobbles ancou?g-d tha an to J.ntarpnt the litarutun
which they heard ‘and read. As thu chlldr.n -xpnlnn

" t-.heir own reactions to’ the ntotin und po-n-, it vn

apparent that thlu nativit!._n helped go aavn].cp the




'9h£1§ren'l iation of 11 (see 2 ix. M for

photographs) .

At ‘theybeginning of the lite the children

‘wrote at least once each week during the scheduled writing

periods, and .occasionally as a follow-up to the literature

pzuéﬂtatﬂ.ons: The childraq were excited about their new
folders, - coloured paper and containers of v;x:iting and
drawing 1mp1ginenta. They eagerly decor;ted the | front
cover A»ot thoi‘r folders and cﬂmpletei! the ."All. About Me"
_ page, which would be used to provide biogruphical information

- abuut thn young, aumors in thq.:lx published books. considemb).e
interest was also dieplnyed by ‘the children as they

brainstormed for wrlting topics, Which .they listed inside

‘the. front_ tover of their !oldars. L v
+ Although the childx'an displayed tremendous enthusiasm

for writ:ing during the. first 2 weeks of \:he program, a;

high propartion of aach writing session was devnted to
_diluussion. A !ew childran who had ditﬂculty chcosing a

tépic, anqaged in lengthy ions with ‘the

.and each othet until they reached a. decision. other

children exchanged ideas: in between short bursts of writing.

Somcbo! the children were so cor;cemad nbc.mt sl;ellinq that,

“they needed frequent reassuring. Neverth_glass, the children

.dld produée written- products wl}ich they willinglf_ ahqied»




h

with each other. : 'A'hay wrote olit of their own experiences .

about t:opiu vhic.h were important to them such as buimh\g
-nw!orts, nk:lng -nuvun and sliding. -

Several weeks mar a gradual uhnnq. in the ehil&'ﬂn
writing behavlaux %'-n This was most nppumc during
vhele-clasa vx’ltinq sessions. Although most of the children

still wished to write ‘in groups, the amount of talkihg

decreased significantly as the children concentrated on
writing.' Fewer..children experienced dittlcul;:y f£inding
topics and attempting to spell words 1ndapandantly‘ ’l'hc.
children tandad to rely less and less on the teacher for
assistance, as they consulted with -each other, ir pairs or
small groups. At tinea _;:on‘e children -unght areas ‘in the

classx:ou- vhare ﬂuy could write in private. Several

i childzsn li).ad to -1t or lie-on the carpet in the reading

c:fn ;hey wrote. others liked to sit alone at ‘a

ear. the of the. cl away from ‘th-
actl{rit‘ia- in the ren:ral nm One child, delighted with
£inding an empty lu‘dio-vhu'-l cart in the ‘clnuroon’ one -
lorning,‘ transformed it into her temporary desk. .

Ti:e children selected wﬂtlnq as a follow-up activity
with _greater tnq\uncy as ‘the program progrnnd. The
average number of pieces of writing produc.d by the alan
was 28.8 (su Table 3), . While one ‘child 'wrote only 15 .-

'piecas, \er child pre the maximum of 46 pleces of

“writing Quring the 16-week study. . Some of the children




‘Written érc_ductg i

o Jan. " Feb. Mar. . Apr’ . May )
sgudent (3 wks.) (4 wks.) _(4, 4wks.) (3 wks.) (2 wlgs.)’_ Total-
A 6 2 ] 2 4 22
B 6 3 8 s 5 Te27 .
c 6 5 5 3 6 25 -y
- D e a 5 2 6 21" .
. E 8 5 6 8 16 43
F 7 8 6 10 7 38 -
G 8 s L 12 4 9 38 i
H 4 3 3 3 3 16 !
. 5 ‘1 6 10 8 40
3 8.0 2 4 3 a 21
K 6 4 5 4 6" 28"
3 L 6 5 10 8 7 36 .
M 4 3 -2 2 6 17
N 11 6 6 12 1 a6
- I 4 6 T s - 26 .
E P 4. 4 7 2 22 g, A
" Q 4 2 5 ) 6 . 25 ;
.- R 6 7 7- 3 7 30
s 6 6 14 5 ul a2
K d 3 3. 4 2 3, . 15

Total 116 . .92. /. 129 o8 140




his w_riz&
. atvscim/ 1. As the dlass muved trcm one achivity to anochar,

. he would-— steal a few moments to write.. _"I_Lm not gn;ng

;wx:ite 1onéer piace

L

outdoors during rscess," he declarad. . "You .‘Sea, 'I've got |

to ‘work on my stor.vyl" He was amonq the many uhndran whd’
enJZyed writing tcr plaasurs whanever tima was avallahle,
such as during 1un=h—time or while wuiting for the hus
ter schgml. One chilcl, while erasing the chalkboard one_
Z:ter;oon, tnund the new writing inplementu 8o, ‘appealil\§
t

/that he remained at tHe chalkboard for 20 minutes to wri

a story- bators going homel Another chudv burst into the -
classroom one mcrning and exc].aihed,"“lipy,"hava I-got a
good story to write abeut teduyl" Incideﬁca such as these
indicated that the r:hildren were thinking abcut topics

throughout the day. The :hildxan were - 80 involved- in

.writing near the end of the prnqim, that one morning

every child was énghgad'in wrlting or illustrating a book

" while l:hay waited tor clnses to begin., During the' last 2

;quéntity in comparison with thoseé of pravious.weeks 'i(see

ey
weeks of the the c].au L an g o: 70

written products each: week. This wu‘-- a much' greater

Table 4). - !

i




T A

Although me:childr;n continued to write iaersonal
narratives, they -also beqan using other writtén fon?s.
Poetry was not chossn fraquenth, hwever, most children
wrote at least one ‘poen durxng the prograh. A selection

of poems about bubbles, sha'red while the chndren blaw

bu.b‘bles, inspired some children to write poetry. ‘Several.

A P ~

A .Bubbles :

Bubbles -are funny. ' .
*With different colours. - .
They ldok like-Mars. ~ .

Bubbles are soap.,

Shawn

. -
PR

' . Bubbles - - -

Bubbles are floating;in the sky.

Do bubbles pop and fly? - 4

oh! Thera's one now!' - el

Pop! s e
= ~oh, nbl . The bubble burst! -

Oh, my! I think I will die!

e - 3uanié§

Vo \ Bubbles are Fun

Bubbles are fun s
. . For everyone. - C I
B Bubbles in' the air. .
] ~Bubbles here and there. ]

Ryan . s=




) they heard. Aﬁ:er the class, had shared Stinson’s Bgd;i& !

VAKevin the bsst" and "Red i

vincluded 1n Ehair stox:ies.. Tha s'e'ncgncc ?'I{m going to-
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s saveral‘ children rato].d familiar tolktales such as

The Three Rears and The Shoemsker and the Elves after they

becane “familiar with different vérsions of these stories. v
Some childrer_\ were inspired to write original fai‘rytales' sy
entitled "The Five Bears" and "The Princess.{ other books

were~ alsn use{i as® models for ‘the children s stories

After tha Acla‘ss had, shared Stinson’s Rgg ; Best, one\\

‘child wrote a- sEory; entitled " "Pink is B_est." Qlother \-\\

. child wrote "The Mouse Whd’ Had a Honda 200" several ;:E;x&x\ )
‘after he had seqh the filmstrip of Cleary’s The Mouse and. . \\‘

<. Tl e\ childrei‘ﬁs atdriéé wr&t’én/ durinq the literature

program !rﬁquently “included” elements found in the stbries -

: they had heard ‘and_read. ’l‘ha children often wrote ahout

fictional characters such as ghosts, leprechauns monsters

and ‘elves, who behaved as e\ac\d. Some of their'stories

told of animals, including :ahblts, \hears, toads and ‘mice,

who talkeéd and generauy behaved like humans. Such stnries

’ were appropriately set Min the woods" or "i.n a s\:ranqe house "

_ The cmldran s writing begun to reveal their develupmg
sensitivity ‘to the lanqunge tound in literatnre. Some of,\

thaixratories included exprassiohs round in t’.he stories

“Best, usntancea such as "I like orangas the bast " wy like




" gobble you up!® appeared in one child’s writing following
: the storytelling prasentatian of MMM

gmt_{ Another child discovex-ad ‘that her writ:inq dfan’t’

_often contain the 1qtter g, so she dacidad to e the

letter Q 1cok like a cat after she heard Clea:

;hg_rgﬂ Huny of‘these expressidns were incorpornted
1nto their stcries imediately, but otten appaared eeveral

weeks after -the stories _hud been presented, d.ndicating‘

that ‘the children were incorporating the rich -1
1nto theu: writing and co\xld use it when they desirad.

Some of tha children demonstrated _that- thay could

- mccrporate appropnate words and expressions intc their

stories to cnnvey particular moods. A reading of Hartin'
Ih.e_GhD.E&_E)Le._’.EI_e& xnspired a mmhar Jof’ the :hildran to

wr;Lte gtor;es vhin:h included such -phrases as "It Hus a

dark, dark night," “haunted, " "strunge Tnoises," and "t}:n

ghost got them," helping to_ portray Ja- spooky mood A

read-aloud session featuring poams about huhhles encouraged
some children to write humnuruus pieces ahout bubbles
incotpnrating 1deas such - as "Thay burst in my face -and

make my eyes Qtrange."' one pérceptive child wrote, "I
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would hate to be a Bubble Because I would _only‘ last ten.

sééohdsﬂ' Other children saw only the beauty in bubbles * '

. and’ selected appropriate words such as "colourful," “floating,"

autiful,n .

_——




As -the program proqre'ssed the children’s inclx"easing

awaréness of audience was exhibited in their bdhaviour

Duri‘ng a writinq conference one child would only whisper

‘as he npoke with t the teacher, bacause he did not want.his_

clussmates to hear his stary unt{l he vas ready to present
it to *th| anth:a class._ "This 15 rgaing to he a funny
s!:ory. Everyonc is going ta laugh," he whispered. Several

child‘ren REt m : trated their
including nsldes to the reader in theh: st:ories. One

child wrote "I. was happy :.md you Hill be, ton The. water
bomber put the fire aut L 5 | =

- B
some children, sansitive to the

% vba‘gan to edit their writing. Various strategies _ot révision
- B - . \ Gl -

“were adopted:iby the children as ‘their writing-developed.

Ooné of<the first types of revision demons\‘_crat';ed waé the

-rewriting of an entire piece, often without \referring back

to . the ‘ origh}a_lﬂ. Another - revision stra’taqy involved
chungdd’inrspaning or voéabu‘l‘arj ‘As one chud read
nl’dud, ng 1ooksd “into the nest," shd detamined that 1
peeked ‘‘into. .the. nest" sounded hetter Some- children

x-eauzad that more 1n£ormat}en needed to. be aupplied, so

they. te the s Y of addingl '_ ion at_the end :

Towarda the end of tha study saveral children

of a piece
- ex ibited ‘evision scrataql.es amploged by’ mn‘ture wx‘iters

'rhay reraad their piecas, deleted certain pnttions, and

used arrovs and n:a:ets t:o insert: necessary 1n£ormation.

.of audience “by-"

eeds of an audience, )




,Aas the childzen p:epm:ed their " stories .!nx' publicatian.

* their. families After a huok had been shared, the chudren

¢ evaluated according te the crisaria presented in Chapter

. Occasionally, however,~a graui-n‘g sansitivl\ty,tu nn‘audiencg's‘ T

reaction caused -some t‘agg.inqs of delf-doubt. -One child
erased ,an.ént;ira piecg that he‘had written a mPnth earlier.
Whén 'asked' why, he replied, "I _§1dn't want-'.anyone to ‘see ‘/ .
it. -I wrote a better story than that -today."

* Not all chxldren were eager to have . their storias

‘puhlished at the beginning of-- the study. = Yet, as the

L1 e pr ‘, , there wag increased axci:emant:

After each hoak was published, 11: vas then shared wlth the "
class (see Appendix N for phetographs) The children\

'usually prepared for the sharinq sessions by :ehaaruing

‘the . oral " rending of their stories “with the teuchaz or

enj ayed asking’ que

und making ,One child,

Vd just asket his triend a question, curned to the

ask . He/ thus - dem

Y Written Expression
. Ty e . :
One sample -of each child's ciaati?lé writing campleted

durinq the first wveek of "the. study (see Appendix O) vas

.o




III. " This procedure- was .iepaatad’during the final week of
ther stu‘dy (see Appendix P). ’I’he results ef the pretest

' und pes‘:t.esf. v&au then compared. - The comparison of these

results, uupplemsnted with observacionnl assessments of

the children's \u'iting behaviour_,_ were utiu:ed to depict
tha general ‘trends ot tha chudren's writinq develnpment
which ate pressnted and discussed. §

4
7

-ggngxp_ngg All of the children wrote oriqinal pieces.

Hcst of the pieces were personal narratives about the

of ehlldren's racent expariences. : smne exnmples of t.hege e

One - day I was Up to Ryan*s-house and—his-
- dad ‘let me on his slide. ' And I couldn!t steer
Ryan'a slide. . 3

I was. on my horse
Todny my dad got a load

Althnugh' most -of the children ‘presented 'ideas which were

related to their chosen tapie they did not develop a

ﬁtory-line.‘ The avernga length o the samples ‘was only 24

in a few sam:ences.‘ ALl 20 children erefore raceived a’

~score of .1, which indicatee thnt their stotias were nut

vall-eanatmcted (m- Tabla 5).

tion Criaract ntinn was not Twell- 7

developad 1n any ot tha writing snmples.. ’I_hree ‘of the. :




.. mebles v : . -

¢ v
. . Evaluation of Writtenm on ( g january 1987) :
. o R . .
. Rating Given fach Student ;
2 ; ) - L ; Total
Criteria A B CDESS GHTIJEKLMNGOTPGQ QRS T Points
S Story Structure - g
- 3t B
" Kpoherence 1111°11 2.
. Characterization « 121111 2
Dialogue 11w
Setting 111111 2
Literary devices L1412 2t
Title a7 271 101 0t L
© Self-expression” : , i 2 Rk
7 Enotion . 1fd 2w ia s e s Bdogear
" Sensory fmpressfons 1 1 11 2 1°1.2.1 212 11,2 121 2-2 28
: 2 \ S
Language . &5 . _'
Vocabulary 1111211211811 1111111 22

, Sentence structure 2 1 1.3 3 2713 3.2 14132222 3,3 &

+ Total Points . 11 10 10 12 15 1111151212 1111 10 13 1612 12°11 15 14 uz -

s g 5 b P

12.10 points




N

, children fer to the 2 with general words
such as "my friends" and "my doé", but did not give them
specific names. When the chanctnro were "(ﬂenf:_iﬂedﬁ by
name, such as "‘.‘I.nnifsr" and "Chad", they were mt described.
One chlld, who' received a score of 2, did describe a doq as
being "gcod" and "a little x‘ough " but hu did not describe

) the doq'u appuranca or nctions in order to pun:ray the

; dog's'character. The ‘'remaining 19 childran, who mex'ely

identifiad and did’ nnt describe “the characters, received a”’
s:ore af ) (sea l‘able 5).

lli!lmﬁ ; None of ' the writing aumples centnined
diulogua.' All ot the children therefore racexved a-score
b! 1 (see Table'5). One chi‘.ld hwaver,- at:tempted to use
dialogue by chorporntinq "ﬂ'heal" and "I Hill\come soon"
in speech balloons in harnulusf.ranons of childx-en skixng.

Setting. Fewer than hal of the children indicated
til,!‘ ‘and place in th&ir writing. When thesé elq’-ents_ were
included, thay"d‘id not provide an adegquate descriptio_n o’t
the l'et:tlnq'. * The' children ihdicated time in gene;al terns

1 " such - as "oncL ., "vhon I qet home". or "at christmas'}

£ Place. was. 1nd1cntad in tems such as, "in my romn," -fiout

there" and "in:the woods."/ The most * -pnciﬂc indicaticn
of place was "on the hill basiﬂe ny housb " huf. .no further -

details ware given.. ‘As shawn in Table 5, a11 of the

children reeeivad a score of-'1, whlch indieutae only A

ganarnl de-cription was givcn.




" literary devides. oOne-child attempted to ‘ckeate 'an image
of snowflakes for  the. reader mth The /snowflakes are
white, just iiken'snaw " Aluhuliqh this domparison is not
particularly effective, the same vr.u:ing sample ‘contained
the waminq, "It yau go- out in/the snow you’ll drown just N

like my. dqg drov:magl L This involved the reader and—provided

an i esting, in on o! walking through Bnum:lriﬂ:s
11;15 Only t:wo of the 20 children :Gppliad a title.
jBoth children selacted tha same apprcpria:e, ‘but qenerul,

‘title’ "sn wt Ke s," and t:heref7a received a: scora nt 2

(see Tal;l

Emo’;;’on 3 wrote in th; tirst

person, yet ‘they tended “to supply tactual intcmntion,.

" rather than' to describe how they .t_elt. The  following -
exanples are typic‘al‘ of those présented by 13 of -the
children qho;récéived} score [of 1 (see' 'E!‘ublg 5):.

A . Last night me and Jennifer went . skating.

But when we got, out there my dog bit me u,nd‘ ~

Jennifer. Then f’al% - ;

* ‘once I. ﬁt sleacing with my triends ‘and the

ice cracked.’ ' One of my|friends.fell down .into
the water.. I Had to get |help.

!

Such piacas lagk ‘the writer’s persahal 1nvalvo‘manr¢_iwhich :

could ¥ hava qi en\the stérius vitalit'.y 'Savej: chi. dren,




and sn‘matimes/ repetitive statements such'as "I got a

© examples indicate how these child¥en attempted to describe
: ¥ i

g their feelings. . e,
v ’ I like the snow. - It is fun to play in.' I
- like to build a snowfort. I like it. Yes, it[

is fun. . I like to make a snowman.
At Christmas I got a surprise when I eaw
tha aircraft. cnrrien

Sensory impressions. Eiqht: of the 20 chudren im:l.udsd
s‘nsary impressions in thair writing rand therefore taceived

Yt | a'score of z (see Table 5). one child inccrpcrated,several

‘i sensory” impz‘essions in the tollowing descriptive piece-

u AP g ) Snow!.'lakes /are Bo™ beautiful when they ~
A glisten ‘and -when theéy. fall down on'.my 'ndse. =
1 *. When I'm sliding they tickle my nose.

‘Her description df the snowflakes includes the senses of

\fiqht and touch, giving - the writing 1ndi*ndua11ty and

itality. Another child wrote that the snowflake on her

i l:‘pngue_ yas cold." None of the children, however, referred
B Eis - i

< te heurin;;, smell'ing or éast‘ing. Most. 6f the references

té things ‘seen were abjecciva remarks, such as "I saw ‘a

rabbit:“ and "I, got a snowtort

lacked detailed dem:ript.ion This 12 children received a

.’““ ot 1 which indicutes .that here we:

~
imgressicns. eviderit in-their writing. -

& suc‘:h as "gat," "lika" and "nake" /in thair writing. Nirte.

surprise,” "it is fun" or I had lots of fun." The follewing -

. Ir, is hiqh, too," which 2

+4] ’l‘ha children” usad mainly common verbs‘




adverbs and a variety of ‘/erbs (see Table 5) .

of the children, ﬁowever, gslected at leasty oné from ‘a

total é_f 15 verbs not included in the Dolch basic sig}xt . s
vocabulaty. For example, one child selected tha appmprinte
verbs "t).ckle" and "gliaten" when referring to snowtlakas

‘oply four children ir(cluded adjectives in thair
writing. One child used two adjectives; “good" ‘and "rough, "
which were included only once. The .adjectives "funny,™ ‘:
"beautiful” ;ndl "nice" occurred rn"r:ce in other writing samples.

Few adverbs were included in the ‘children’s writing. -
An "m’:lv,ex;b of degree, "so beautiful," was use.d by one
c;hild._._' Two other children incllfd'ed adverbs ' of time,isuch.
és "1;:5_; nigpt"' ‘and ";n'gﬁ we . /ell n. There 'waré no‘ mbre'
than three advarbs presant in any one writing sample..;'
Thus,.only ‘2. of the 20- children received a score. of 2;

which indicates that™ their/ writing contained adjectives,

‘e, ~ Six @f the children used only -

shortﬁsimple es with no " ives and were g!‘)én

a score of 1 (see/l'able 5). For gx&ﬁple:

I like

Christmas. -It 1‘5 fun. You get lots
uf presant{ &

seven of/ the :chu’dre,n“used nana¥ at least ohce to . g
siy le p s and were, 'thar_etora‘, .qiv/anVa“:. .
score of 2. 'i'he tolldwhig is an axam;;le of this: : )
Me and Chad went ‘over skating gnd I sava £ -
xr: hit. Chnd saw ‘a.rabbit, too. ER s

/ YA
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§ema of th€ childre tended-.‘t_o ‘ovgy’rely on the connective . ’

"and," as demonstrated in the following sample:

s N <
I- was sliding dmm my hill and my slide

slipped under me ;ng hit a:-nail .and hurt »
f.

mysel: "‘ -

Seven .of- t;ﬁe childran used at least one complex. ' -

.. sehtence which ccntained an adverbial clause and were-"
dwarded a score of 3; .Two children inc].uded as many as
thiree advez'blnl clauses 1n their pieces, although they had

g an, ovi!r-reliance on the connective “&hd." - Examples of ) -

writinq cnntaininq uomplex santencee include:’ .

S am going t:c ge skiinqA with m triend wheg
1_get home. " I.will Jhave lots of fun.

e . ggng:gngg All of the childten wrote original pieces,

Mast nt the pieces were personal narratives aboit their a
recent axperiances. Two examplea folloy. o & “ ;

. . P
e ‘One day I was riding By “bike and 1 got a ¥

flat tire.  And I asked a man over pto ‘Frank’s] .
4 to tky to fix thesbike and-he cauldn’t fix-the- 5
‘ . bika. t ‘and- the next day my dad-fixed the bike. i '

k. 8 = And I went: .¥o the ~hike rodeo,é‘an I have won a | ® il
- & trophy. ~ 1 Sl g

g i The End | By 0Vl
;. - . B - One" day T vas go.lnq ta my Uncle Boh's. And ¢

when I was'going ' down -there my'Uncle Bob’s cat
“'had kittens. ' I was playing with'them. . One of:
then died. :.He was a nice kitten.. 3 ‘u




e L Three 'of the childfen wrote nnrtutives'tolq_ in the

2 . third person. One.of these is quoted below.

¥ - "Once ‘upon a time [there -was] & little boy °
and his name was Brian. And he went out.in the
s night and. he saw & strange house. And he went
in the strange house and. he saw a” ghost and he‘
g = never. came ‘back. .

The End . .
¢ The children tended-to:include a satisfactory‘introduction
~ %, i

to chei; stories such 'as "onel-day T was going to see the

% circus.n Three of the children xncludad fomal beglnnings *

such as "Once upon a t,\)ne" and "gnce ‘ﬂot long ago.“ None

L Qf the introducticns, however were particularly intereating
Although most of the children devaloped a logical

f)’tjl’ the samp,las ‘was’ unly 50
woxds, and many ‘of the sf_ories endéd abruptly. " Some-

Vs\:ory 11ne, the veruge 1eng

;'_ i ’ exaﬁples of these abrupt endd.nqs inclqde "I could nct see
rhim so T wen(:. hcme. ‘The Bnﬂ" and ."And we gan‘go to Lisa's
w

3 house.® And this is the end." some of the .children did

not write.a conclusion to tHeir* storles and left the

v ©° reader wendex‘ing whal: happaned next: "And I was almost
blmd"- "And I put my hard in the watcr. : Eleve‘n of the-
children wrcte "The End" at the conclusicn of thelr _stories, *

+ even’ though only six of the stcries‘ hud actuully reuched a
0 [on
¥ satlsfactory conclusion and theretore recesved a scor

2(seewab1e5).' A TR LI T

- mnmx_um. Most al tha’ childran refex‘red Fo™,

the \characters with general wox:ds sueh as "a ‘man,"- "my

»«_..
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o Tables 0 o U7 L
" " Evaiuation of Written ion (Pos 1987)
. hl - ) . §
. ‘“r{ : --.l ! , , ) .
L. o S Rating Given Each Student -
o b 5] Criteria ABCDEFGH[JKLNNOPQRSngL
. Story Structure »' .
: Coerence 22121i18112111111211 %
’ Ghacactertfation 111211111131 1111113 2
. . '.nigldguer 1‘112‘11=11111i11111-112_1 21
VSawtngt c L1111 11aM111111114111 %
& _ LlLeurydevices 24171410 1123211300321 B
e rm- . 1212221 1111112112112 .2,
L Selt-expression Tame = Lo,
A ul " Bnotion 11212231121'312'1 £1.321 3
e ",sv‘.:ymprmannzxkzxz1122114122{1129’
LR
£ 8 " Language . - * & " - . ) » ‘\I
© o .. Vocabulary L2t1 222 1112101111212 2
Sentence structwe 2 23.232333.235272:223383 %
g Total Points JERTRt] 1517161 1213 13 ;'uv'vu 131112 x‘;‘u By e

Note. Mean = 13.90 points -




friends" and "a ghost," and did not describe them or qi‘;e
them épecific _names (éee Table é).’ When the children did
name the characte:;s_, such as "ch;x," "Gregcry"_und "Keit‘.‘h,"
their appearance or personality was not even briefly

mentioned. Therefore

‘17 of the 20 children received a

score of 1.: P -
When one ‘of - the characters was an animal, however,
. .
the children tended to provide a description of its appearance.

one child deécribed a goat as having -"big brown eyes and

little- black ears. ‘.The goat was white". This child
received a score of 2 because her writing contained dlaracter

descriptinn. In two writing samplas the charactsrs were

described, and ‘behavéd according to their description.
" Both children were therefore awarded a score of 3. One

of these chlldzen described three mice .as "a papa mouse
and a mama nfouse and a_ baby mouse." Their actions were

those expected of mick. .
. - s N
The three mice went out to the barn to get
some corn.... Then the thrée mice scurried out
of the barn and into their<burrow.® .

alogque.. As shown in .Table 6, only one of the
writing samples c_o}ntained dialogue and therefore recéived
‘a score of 2. Although the dialoque' was Srief, and not

- | ? :
particularly interesting, | it.did add vitality to the

: story:

. . And on his‘way he. saw a bird. And the
little boy said, "I want to get that bird." so-
the boy went home and made a trap. ) a




¥ Tnble 5) This can be seeh in the axamp

' in their writ:ing. mada generu]\ statements such as "I’ got.

&

Setting. All but three of the childrén indicated

thn'e"m‘thair writing. General te\rms such as "One night,"

\ . J'.‘n 8 ..,

"Ons day" and "once upon a time,” however, did not sufficiently &

cantr:l'bute to the creation of a settinq. Fever childrern’
indicated the place where the stury»was set, , and r{ongl
included & specific descriptlon. They t;nded to use
general terms such as "in the woods,“ “in a strange house"
and "in the barn." All 20 children thatafore received a
score of 1 (see Table 6).

Mggg. None ef the childran used 11terary
devices in thair writing (see Table 6) .

wg. As shown 1n Table 6,.7 of ‘the 20 t:hildren were

-awarded a acnre of 2 because .they supplied appropriate

titles such as "The Ghost," "My Goat" and "The Three .
Mice." Although these titles were appropriate, they did not
P 7 2

build the reader’s interest in the stories.
Es z

Self-expression . o T g
Emotion. Half of the writing ‘samples lacked the’

,uriter’s vpe'x'sdnal reactinns, providinq cnly factual -

“ in!omation, and wer:a ‘therefore awarded 7core of 1 (see

below:

One time Gregery ‘came to my house and [we]
went out to play.” 'And Colin came with us.  'We

played in the limestone. And Colin threw-a ball® ~

of limestone. and I was almost blind.
" ‘seven children, who attamptad to include their feelings
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bored" and."It ‘was fun." They v{ere‘i:haratora awarded a

score of 2. Three of ‘these children, however, were awarded

a score of 3 bécause they' portrayed their .tealings more
clearly. This is-demonstrated in the following examples.

One time me. and Keith went across the
river. The water was almost up to our waists,
and we were.scared at first, but we got over it.
And we. were satched, but it was funl

My cat ran away. She never came back yet.
I miss her very nuch. T wonder if she’ll come
back.

P N .
2 Se€, L like her because she hugs into me.
* ' Do your cat? Well, mine do. When I was .a baby
my little cat died. I.cried a lot. Do’ you love
your cat?’ I, love‘my cat. Y 2

W As shown in Table 6, 9 of th\P .
20 children 1ncluded sensoty impressihns in their writin

and received a score of 2’. . The: majcrity Of these. were
visual impressions. Although one’ child provided details
about the goat in her stoﬁ, "It had big brown eyes and
’1itt\1e black gar‘s’,“ mos\:. of the,children wrote i:rief_

impreasions such as "He saw a-strange house" or

‘ghoat (] one child re:erred to the snund ot u trap closing

_with the word “bang.'_' Another child mantioned the sense
'of touch when he wrote "We were satched [saturated] " Few
of the children included more than ona sensory impression,

. -and examples of tasting and’ amelling were not included at .

all.
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- dn tha_childgan'l writing.
‘advérbs ‘in tipi; writing!

Language
" Yocabulary.
such as "like," "go," "waix® and 'play'.in their writing.

They

rather than a repetition of the .same ones.

Most of the children used common verbs

tended, however, to use-a yariety "of these verbs, ¢

below will illustrate this.

‘The childzan also - included’ a
verbu in ﬂ\eir vritlng.
thuy ngixed the bikn,'f "won a trophy," and "milked"
- Others ‘wrote that. "the V\ter splashed" and "the
three mice scurried." Thus, 11 children salecge’d'zs verbs

goat.

other than those inqlud'e;i in the Dolch basic siéht words.

My dad mm; me a goat. It m big brown

eyes and little black ears. The Hoat was white..’

At dinner I gave the goat some milk and - she
liked that. 2

“Then I u_gn: upkn land and I p.u: on my oid

sneakers. And then ‘I ran .into the water. The - ’
water gplashed 'in my face everywhere. ' Some went'
happened

in my mouth, too. [The] same thing
vith Mary, too.

One child selected 5 such vérbs.

Althnugh eight of these chlldrsn includad only one adjee\'.iva,
two p: them included five adjactivns.

adjacti.vn \:o modity one noun when she describad a godt as

Thirteen children included adjéctives in their Hriting

hnving "m, m eyes" and "].m:.g black ‘ears.n

The exmpies'

ulectian ot app:opriate

sm of .the children wrote that

One ichild useéd two

Five of the c.hildren included
Adverbs of time included "once

b ed less f tly f.hun did adjectxvea




not long ago" vund "once.". Adverbs of déérea included .
“very much,” “almost" and "a _'lut'."‘ Thus, 7 of_the- a0 =
childran included adjectives, ndvérBs and a 'variety of :
verhs in their writi'ng, -and were therefore awarded a scora
of 2 (see Table 6). . : - -

entence cture.. Nohe of the children restricted

their yrit'ing to short, simple sem:encas. Ten ch’ildran
mused simple sentences connected by "and" with no subczdinntion

used. Thsse childreq received -a score of 2 (aea 'rable 6)..

Some examples of their writing im:lude. s wE =

Today I: am going” to build -a cabin with

g y o Brian. And we are going to use branches: :- And’ . "‘,»
© we _are going to get the hrnnches on- the new
; \road. G vy g . . !

One night I was walking. and I saw. a house. R
And I went in the house.. And I was in, the house
-and’ I saw... X

Ten of the children used’ scme subordinution 1n their

writing and were award_ed a sco:e of 3. There were - n -

adjective. clauses.. Three of ‘the children -included noun

: . clatses Such’as "I like "I vondey’
: ’ mr_e_a_hg_ig;, "r wond_er‘ " and "I hope X
" mg;]_s\ng__w_ill__ggmggk". one of the children used four B

B\i'chvclause_s in her Hriting.. six children ised adverbial
clauses sucl; as "... when I get home I m going to fix .my
bike," "when nisnt came I milked her

ause s _hugs o " ‘No sample, however, ‘contained

and. "I " 1ike . her :

‘more- than ‘two adverbial clauses.

B
v
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A campnris_o‘n of the pretest and posttest in written

axpx’anllon’ revealed certain: generaz trends in the children’s .

—, _writing development. 'Each’ analysis focused on the quality <
< < g "

'\

characteriscics, including diulogua, literary devices and

'Althoﬁ’gh»thcir stories sometimes endéd abruptly, 10 of the!’. -

of story self: ssion and exhibited

in their “writing.’ The analysis of the ;iitinq samples

qnmplated\‘at the-beginning of the study revealed that»tl';e

2k
and exristics of story were not well-developed.
The childzen uttempt:ed to tell their entlre ‘message in a

tew lines. Although churacters and setting were ddentiﬂed

K "1n qaneral terms, they were not . dsscribad. “other stm.—y—

titles,’ were qenernl'!.y nmitted o - g . T A

At the conclusion of the, study the’ children wmte'
longer piecas thch inéluded . more detaus about- thexr
axperisnces. Ten of the ch:udran expresua' some emotional.

!aenng 1n comparison with 7' in the preteat, and 9 includedv

sensory impransions in rhair vritinq in comparision with -8

in the pratast (sae 't‘nbles 5 and 6). whereas none "of theé~
A

chilﬂten had devalope7 a story-line in the pratest, ‘there

‘yas’ ‘a recognizable haglnning, middla and conclusion’ in .

ot tha ponttast selecﬁinns. .Three of the children. included‘

a tormll baginn fg tound in litez'ature, such ‘as "Oncé’ upon R

u»-v time".. ‘Most of’ ths piacea were: charncterized hy some" :

development of prot with a: logical sequence’ otf 'ave‘nl:s. b
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children attenpud to have their lt.br!.u resemble the

texts of tuiliar boo)u— by incxuding "The End" at  their

conclusions. only one child did this in the pretest at
the beginning of the study. Three of the 20 children

" showed improvement in their ability to develop characterization

(see Tables 5 and 6). Eight children included titles.in
comparison with' 2 at the beginning of the study. These

findings appear to support the wviews of Cramer (1975) ,

104

Wilccx (1977) and Huck (1979), vho maintained that axpoau?-._,-\

tn good .1iterature helps children incarmuza a sense of

story which thay will incorporate into their own writim;.

The 1ite: . the children to the

rich language in books, vhi.ch ctamr (1975) balinvad wou]‘~
Be 1ncorpontad into tha childrun'- uricinq. The evalv.utlon y

_of the chudx‘en'ﬁ written expresliun 1nﬂicated that the

childxen were attempting to include the wlplox language

in their writing through their selection of varbs,.adjectlveg
and to a lesser extent, adverbs. The posttest writi.nq-
samples generally contained not or;l.y a greater vnfiety" of
verbs, but ‘Fluo a greater number of appropriate verbs
other than f.ho-n inclnrlcd in the bch:h basic sight words.
Seven ot tha 20 childgen included a varief.y of verhs, as

7
well as adjectives and_ndverhl, 1n their writing ‘at tha

end of ttgé progran, whereas only 2 of the children did so

at. the _baqinninq.' Many of the children incorporated

ons from 1 @ 'in their writing during the




”shd:t,v simple sentences. consequently b

~.study. ‘Da‘lt:on (1985) also 1mlnd‘tduring her study tha}: the

children’s writfng shoved develcjm«al growth in vocabulary.
. Although sehtence structure was the most devéloped

. feature' of the children’ s uritan at tha beginning of tha,

study, - 6 of the children wrote cunventional pieces
characterized by short, choppy sentsntes. Tnuaxlis the end
ot the study the -:hildren's writing appeaxed to re!.’lect
the complsx 1nm;uage that they had heard and z‘ead 'rhere
appaared to be a trend towards.. qteater fluency in the:u'
writin_q. . None cf “the childzen limited their writinq to

many children

tended. to: qver-rely on the use of "and" ‘as a :onnec:\:ive

"Thsra was evidencs, however, tnat: the cmldren cuuld:

] . 1ncorporate suhordinution, in the \ng of noun and adverbxal

cluuses, in thair writing.. . ‘Seven. of ‘the 20.,_wmildren
shwed ,an increasé in the complexity of sentence ‘structure

in a. comparison of their .pretest - and posttest writing

_sanplas. ’I'he children in Daitnn’s smdy also showed a

developmantal _growth .in sentence stzucture.
Huck (1979) mintained that expnsure to q\lality'

1iteratura stim\llates children ‘to produce variuus tams at

"wr!tlng. Dalton v(1985) eoncludad that the children in her .= °°
. 'class cau!.d indead produce vn:ious foms of wr/Lting :;s a B

% resuu: o{ thei/x sxpeaura to literature. Durinq the present

study, the childzan pmdueed poetry, tolk tales and fairytales,

without .havi.ng been specifically reqested to ! ‘do. ‘so.




% ! .
Exposure to' various genres of- 11taratnra motivated the

children t? gQuce these forms of uriting

Cramer (1975),  Gay (1977), Huck (1979) /n'nd Graves

(1983) - all maintained that exposure. to good 11_t:srature

view was supported by the findings of a study conducted by

Mills (1974). . She concludéd-that! literature encouraged

/children to develop a positive .atéituqe toward writing.

#
interest in. writing? - They concantratsd on writing for

lonqar per!a’s of time, and selected writing as a fnllow-

wrxtinq when' _they. maintainad theit[interest j:n a topic

S they shared their writing with others“

_ ' Hubbard (1985) proposed that p\lbl:.shing helps chndran

develop an awareness of audiénce. Tha‘ chudren participating‘

o 1.
1n this study d a growinq ‘ of audience

as they puhlished and shared their writing. nuring writing

conterences, the children 8 bomments concerninq what they

: o ‘had written provlded evidence 4 that" ‘thsy ‘were -not only

3 wri\:ing for an nudienca, but that they vere also hecomi.nq
|
, ¥ sé;msit:we to. ‘the heeds ot theit amﬂ?nce. The children

sometimes expx.-essed concern :agnrding how their classmates

woul_d 'respcnd to: their writing; This” promptad some of ‘the
¥ ¥ \

s

would motivate children to write their own stories. This'

/6urinq the present study, the child‘x“en displayed a qraa_tér

up ac:ivxty with greatsr frequency as\ ‘the progran| progressed. 2

over a periud of sevsral days: and ;l'ispluyed enthusiasm as

'I‘he children further exhibited a poéitive attitude tnmu.-d b




-v._ ':"chiﬁ.d;'én. to edit their writing before it was pﬁhlislxeci.
; o i ’

o~ D_u;-ing}the sharing sessions, f.ha\ children provide{ thought ful

e \' dha ions; further their ity

to thelrole of an audience in the writing process.

P .




Vanessa: A Case Study

" packaround

' Vanessa (age 7) travels to school by bus from™ a
neiqhboux:mg community where she lives with her parents

and “younger broyher Some of her !avourite activities

" include sinqxng % ‘]'.‘aylnq with her pet kitten and Barbie

dol;s,. and. attendirig nmeetings of the community Brownie
pack’ Her xinderga'irt‘en and first-grade taachers repbrted
f_hat Vanessa made good pragress in 1anquage an:s during s
her fizst tuo yeats at schaol. Althouqh Vanessa did not
engnqa in‘much independent readinq or uriting, she seemed
to enjoy ns\:eninq to stories read aloud. Hexr mother
related that Vafessa had“éhown a greater 1nteresun_@q/' -
@is year by hrihqing'librpry hnuks_ home to read.” She
also noted that Vanessa spent considerable time writing

stories. . at home They results of the Gates-MacGinitie

Reading. Tesl:s at ;ﬁe beginning of this s-tugggrevealad that

_ Vanessa’' was performing. at a leveles below that normally
2 :

€xpected of a segphd-ujrude student at the time of testing.

Her scores wexe,yl.a in reading ‘comprehension and below 1.5

in vocabulary. ° Her pésttast scores .of 1.7 in reading

comprehe}réinn and 1.7 in. vocabulary reve'aled that Vanessa -

: did_ not progress as expected during the 4-month study.

Observutian of Vanessa durlng the litﬁraturq program, .
hcwever, /oftered insights :Lntn har develepment as a reader

and a writar. o ° . /




3 the daily activity. During independant reading time one.

- Reading’Bel .

During the first 2 weeks of tﬁa literatire . i)rogram
Vunessa seemed "to enjoy liatening r.o the stories read
aloud and ff’;quently offered to help set up)ook dmmys. .
Although she always selented a boo_k to read .€uring independent

it 'an'y fasm for : {

rauding time, ahe did not

day; houavafr Vanessa discovered a copy of W
1Say (Gelman) ‘That proved to be a very important Jgiscnvery'
for Vmeﬂga. At’variou: tines t:hrcughoqt the day she
showed the teacher illustrai.’ilans* from. the book_as A'sl'ie'
E;mmented, "Just look at him there [laughing] " What 'doeé £ .
it  say?" The following morning Vanessa read the book as

she: wnited tor class to begin und asked - the, te;cher tn ey
rand it with her. dur:.n{ h-uiepanaent reading tims. she 5 '
chose the’ snma book aguin for many 'days, carrying it )

around and capturing everyone's attention by saying, "This -

s a real funny hcok.» Just look!"

vshe wnlked aWut the classroom and read during her free’

As the study progressed Vanessa began tQ show considerable
o . | Al i
enthusiasm for other books. EZvery morning vanessa’enter’ed

the classroom an‘d(immadhtely. Wen.t 'to the reading corner

vhai-; she 11ked‘ to read as she sat in the rackinq chair.
During q asses thare wu} usually .a stack of books on

Voo

vnnessu’n desk. s{o frequently had a bock in her hand as’ :

time s aspeciany during :;ecess and at 1unch-tine. One day
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~after school at the énd of Jnnuu‘ry, Vanessa proudly announced
ST+ that she had read 12 bgoks that day. G <

’ At the .beginning of the study, Vanessa read .each book

aloud, mo‘ving her finger beneath each word that she was

reading. “One day in Harch she held up a copy of The.

_mggmmg_umx (Arno) and axcuimed,."l can’t Hnish it

IS - all. fook, I got this far [showing a page near the end],

but then’ I ran c;xt of breathi" mthc;uqh van'essa- qontinuéd

to enjoy z:agd_ing allolud P?‘éms.. a'nq\_singin? songs from the

', . chart 's‘tand,k shie ‘demonstrated ‘more mature i—eadinq habits

aé\she si;ent}y r‘ead.books, :ql‘alivio\?xs of' everyons around . :
e e &

her.
.

Duri.ng “the initxal read-aloud s€ssions, vnnessa

'seemed to be listening intently but_she rarely commem:ad

. on any of the. stor;.es or poems. she gzadually demgnstrated i

. her intgrest in boo_ks t:hrough her questioning.  After -the
. s ; 3
- class had shared The Story of Ping (Flack), Vanessa.asked,
s g =
© ~ "Why did’ the man give him aZspank?" She quickly added,_ . %,

“nHe' shoulfi,

Shldn’t mind’ beinq' Tast." 'me stery Red is Best

have given him a pat. ﬁ"hat:'s what 1/d’do.

Then he

(Etlnson) ‘lcaused Vanéssa tn wonder aloud, "why did she say ° ’

red is best? .I gunk Plhk i; best. { . Her comments sometimes

reveuled tﬂat she was. dave!oping.not ‘only’ an intarest but *

R also a taste :l.n literature. As she surveyed the classraom

bookshelves one day, she pointed to one shel! and statqd,

"Here'g where the‘ good.’ bocks. are. 'l‘hey'rg the ,or(e: I

‘-




read." .Dux‘tnq' class vibits to the library Vanessa frequently
’ clutched a book and asked, "Will you read this one o the

E&ass? This is ‘a good book." i R

i VQnessa ‘had become un active participant in all
of the’ literati ‘ogram by the end of the study.

she diaplayed enjbyment of books as she viewed tilmstrips,,

variety of intei'pretivg l:\ctivitiea. It was also apparent
i that vnnaaaa was spendinq a. greater amcum: of time reading

‘ i ly. Hez' ordg reveal thdt she read or atcempted

to read 150 hooks 1hdependent:}y durinq the l6-week period.

At the heginnin'g of .the study writing appeared to be
- a, farm. ot pluy for Vanessa. . she was usuhlly surrounded by

markers, books and paper as he' sut uritmg at her desk.

'l

played an activa role in discubsions und participated in a'

N sha tarely discussad her topic beforehand. Instead, she .

c_hase-to ;‘xlunge into the actual wr}ting, copying each word

/ 2 ( quick_ly in invented spel‘ling Vanessa rarely stopped to

. 5 'wan illustrating ,and comment on ‘her wcrk, "This is what I

looked ].ike when - I-was 3 snowilakel" : Vanessa's writing

gpisudes would than teminat& as quickly as, they had'

* bequn. With nn"ahrupt decluration such as, "I*m ﬂnished,"

'Va‘ﬂa'sl‘u _would proceed to the reading cotner a;\ listening

centre., - Although 'she wrote ‘on +eight " occasions d;xr:l.nfqv

"uak for’ assistahce: Occusionully, she would pause as she




Januury,\ ‘about half of the pieces were poems or portions

of stories copied directly from books. Her four vnarratlvas,

however, showed that she was \dlling to express her own

ideas in writing, and to. take risks with some axperimenta:ion.
Audience was not importunt to Vanessa at this time. She
rarely offered to read her stories, "and showed no desire

to have ‘one published. % -

o - s
Vanessa wrote the following: message on January 6,

1987. ., - &

. snowman arn masgc somt tims so you sout be
mor crfl

The int .
Translation' ~

Snowmen are magical sometlmep so’ you should
be more careful.

he End

‘Although she did not develop a stm:y-line, her ideas were

imaginative, and ‘held the potential for further development. .

Vanessa, however, did not wish to t‘nrther_de‘yelop her
'story after conferencing. She did show an awareness of
audience, ne‘vertheles's,' since she attempted to involve the

reader with her warning "you should® be more careful". She

also a an of writing convantlens by

placing "The End" at 'the conclusich- of her massaqe.

Although only 30% ot the' words shé used are spelled

_ccnve.nttonally, Vanessa’s decisian tao 1nclude the adjectives

"magical"and “gara:ul" showed that ahe was willing' to




The following story, written on January 21, 1987 was

the first in a series of piecéa which were introduced with

. . .
the sentence "I am a ...".
I am a sonwflake and sowflake flot in to
the ear and tean taey fal too the Ground and
wain the sone caim out the sonwflake wil malt
‘the ene . E =
Translation.
am a snowfluke. And | snowflakes .float *
into the air. And then they fall to the ground.
And when the sun comes out the snowflakes will
. melt. The End.

w “
. Vanessa’s writing indlcated that: she was* expex’iménﬁfnq

with storytelling by attemp!:ing to use- the first pe:san,
even though she had some difficulty maintaining this point

of view. She once again took risks ‘with spellinq in order

-to utilize appropriate words to convey. her {deas., She’

spelle’d 48% of the words conventionélly, lncllidinq the

word "gro\md" which she copied from -a -poem displayod J.n :

the classroom. Vanhessa‘s nttentien to thase various

tubt_or,s did not seem to have detrar:,teq, from her’attempt to

milntain fluency. Although she showed an over-reliance on

the connective "and," she utilized the adverbial clause

“when the sun comes out " which demonstrated that she was

capabla of using complex sentences. A phococopy of her -

ﬂrst draft is ovided in'Appendix Q. endix R contains
T a photocopy of her bbok published in Febmary.
Dlu:’ing Fabnlqry the tive pieces which Vanessa Hrote

wéra orlginal personal.narratlves. The !ellowing place is )

rvapresdntat‘:iva,r of her writing at that time.




Wain the snow fal I go out to play in the.
snow I maek snowmans in the ‘snow and it is faen
and and sowmtins I go sidgn in the snow to and
taes faen
Translation:

i When the snow falls I go out to play in the
snow. I make snowmen in the snow and it is fun.
And sometimes'I ga sliding in the snow, toc, .and
that’s fun.

Vanessa aia not develep a story-line. Sha presented,
instead, a series of fac@:a which lacked dataued description.
Although her sentences tended to be tepatitiva, Vanessa_

= 1nc1uded one, adverbial clause, "when the ‘snow fnlls "
As Vanessu was writing chis piece she ested for

—n

. spelling (."saew"‘ was changed \:o _snuu, and "aut" was

' ccnventionally increased 4%, with ah average ’6:;\75"

throuthut tha month.

" When vanessa wrote the followinq piace in Harch shs

had 'some pbvious ditficulty with verb tense.

Wain samri Fons I will go swmeg in the watr
and. I will go ‘riedg my biek “on ‘the grawat arid
wdin I got tierd.I wait in the haos to rast and
tain I qot: a triek

sTranslation: - -~ %
. When summer comes I'-will go swimminq in €

~" ‘water-and I will go riding my bike on gm ground:
And“ when ‘I got tired“I wept in thé houso to
rest. ~And then I got a drink.

"4 \For the !irst time, _however, sha includad two ' adverbinl

¢hanged to* "out"») .. The 'pimber of -words.sHe spelled - '~

. clauses,A "When sumner comas" and "vhen I qot tired. o

_Although the centage ot tionally spelled words

& # 3 = E B
. « . * -

decreaged to 61%, Vanessa shovad that; she was spening‘




“ to her "I ama ...t pattarn

some’ werds accordjing to the vay they look ("riedq" for
"rlding," and "g" for "bi.ke"). % &

2 About a month aﬂ:ar Vanessa .had written this piece,
she tnok a particular interasb in it as she was browsinq
throuqh her vriting folder. As she read the plece, she
tuund it necessary to ask what some of -the misspelled

words wara._ She commented, "I wasn’t very gcod at spelling

* pack then' [laugnj.ng]. Her attention then focused on the

méaning of - the piece. . Atter she ‘read aloud, "I will -go

ridinq my bike on the gro\md," she laughed and said, "Of

_course I’d rid e} i\: on the ground. 1 couldn’t ride it up

inthe skyl"‘ g, 5 3

The following piece is"of particular interest because

N £ 4 vas writtan shortly after vanessa had heard I&EL&&hﬂ!mE

Never Lie (Bulinn) .

I ant a leprechann and' I do ‘not lie ‘and
.leprechan' haev gold and taey dpas in green I
liek been a leprechan -bebas it is faef to be a
lepre can and my favrt calry is green.

. Translat\iQ’ .

oy I an leprechuunrand I do not lie. And
,prechauhs have ‘gold and’ they dress- in green.
like being 'a leprechaun because it is fun to

be' a laprecha\m and my favourite .colour 15
greén. «

A].though sha did not develop a story-lina, ‘she demonstruted» "

an undt_ars ing cf tha o ‘mﬂ of 1¢

in
storias. _She choaa tu present this 1n£omation accardxng
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Throughout April, Vanessa wrote more frequently. she‘

%\egan ‘to show an interest in publishing her stories by
;nakihg books herself. Although sha'conﬁnued to write her
e patterned pieces ';lhich lacked a developed story-Xine, the
following piece"was more developed than those written
previously. '

One day my dad gave me a gaoet and wene my
mom came out she sae the gaocet and she had a beg
sapris to see the gaocet. She said were did you.
get it? my mom-asst I .said my dad gave it to me.,
My mom said do you like it? Yes I said she is a
budflle gaot. My mom said go but her in the
bran. So I did and tein I gave her. some mlik.

Translation :

*  One day my dad qave me a qaat And when my
mom came out she saw the goat and she had .a biq
surprise to see the goat.

- (She said) "Where did you get it?" my mo;n usked
e ‘I said, "My dad gave it to me .
- My mom said, "Do you like it?
"Yes," I said. ."She is a béautiful gaat.“
3 * . My mom said, "Go put her:in the barn."
o so'I did. .And then I gave her some milk.

_Vanessa’s familiarity with her neiéhbouzj's goats, and

high inter‘est in reading stories and poens . abcu€ goats
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seemed to have inspired her to write' this story about a

goat. “Her. ideas !ollowed logically . from ther briet
introduction, although the qnding was rather abrupt:. She
was successful in her first nctempt to im:orparate dialogue

in her writing except for one 1nc1dence of redundancy

The number of words spellad convantionally rose to .

84% in this piece. Vanessa attempted to spell some words
tha way they look- ("brnn" for "barn"; "muk" for "milk";
and "ganet"’ and "gaot". for "goat"). She turthax' demonstrated

’
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her growing knowledge of conventions since she oalted for

punctuation after she had completed her story. _' 2

s of audience became apparent

near the end of the study. She no® only vithd to present

friends repeatedly whether they warited to hear them again.
Vanessa’ began writihg p,rolinca_ny at every available
oppertunity‘. Her positive battitude towards writing seemed

.+ to"have influenced othér children in the classroom. .. This

uf was n ted -as, they t in the publication of

their own' books. '

Altheugh Vanessa lmed to enjoy liltaning to storles,

she did no\: exhibit -any. am-.husian for the nteratura

progtn vhen it was 1n1tiated Dut!.ng the third week of

the ltudy, ) v astically to
one pmiculn book. She gndunny dmt.ed an increasing

her stories once to' the class, bft. she also asked her °,

e % v

1ntateut in books by upendirq mza time readl.ng independently, . - :

ultening to ltorin at the ustanlng cpntre, asking to

and 1ntarprating stories through art, drama Lmd writing.

did make ioqa, gains, in vo;:nbula‘ry. Her qenaril behaviour
‘throughout the i}i:udy, hovever, : indicated that she was

huvq cnrtaln poems nnd stories raad, talking about: bouks N

e '. Although Vanessa’s roadlng gains were not as expected, ‘she :




developing an enthusiasm for books, an understanding of
literature and an increased desire to read.

E‘rcu, tﬁe beginning of the study, Vaness3 was able to
write freely, l\fsing invented nbelling. “She not only felt

‘comfortable choosing her own topics, but was also able to

ate on ing her own “ideas. Although . her
gr_owth in writing did not proceed in a direct linear
fashiqn, hér writing development wag‘ chux;actel.:ized by
observable trends. The stories sl['na heard and read apgaared
to be influencing her writing as she developed a story-

line with a more formal beginning and some plot development.

Vanessa also began ii ing the rich 1 € !iaérd
in stories. Her writ'ihg bégan tq includé complex sentences,
adjectives, phraues from stories, description and dialogue.
As she demonstruted more control }ver the wri.ting process,
some writing, conventions started to appear and her spelling

became more ional. Her of audience developed

gradually as she became interested ig publishing and
sharing her sto’ries. " This seemed to further enhance };ex-
Venthus/asm, for 'ﬁx:iting, einéé she wrote with ql:aater
frequar;cy quwnrds the end of the study. ) ) \

' s ’
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Adam: A Case Study

P Backaround
Adam (age 8) ‘enjoys making Lego block éonsémcticns, 7

piuxing soccer and riding his bike. His mother related
that Adam, his younger brother and _sister have always
_enjoyed 1ist:ening to storles. Adam also enjoys reading at
home. He has -occasionally shared some de. his 'books with
his classmates. Each time that his mother VSSited the
clnsroom, Adam was eager to share his scrapbnok, wnting

folder * und puh!.ishad bcoks with her. One afternoon he

'/pgesantad her with u_ detailed map ol thelr farm whiéh was

brought home 'tor display His mether ncted that one. of

‘Adam’s favourite acti'vicies is czeatinq treasu}'e maps
which he curetully 1ab¢15

’rha results of ‘the Gates-MacGinitie Reading Tests at
the beginning of this study revaaled thac Adam was pertcming
néar qrada level at the time ot testing. ‘His scores were
2.3 in both vecabulary and reading camprehension. His
posttest scores of 2.6 in vocabulary nnd 3.2 in re;ding

copprehension revealed ‘that hdam's growth in vocabulary

..was near that expéeteci, whereus his grovth in reading

bn was 2 than K. “Adam’s hehnvmur i

throughout the literature program disclosed further insights

inta nis reuding»and wgiting davélopment. i




Adam to the 1 with enthusiasm,

which"/was quite e'videné_ in his behaviaur.' He frequently
inquired about the books which would soon be px-eu/snted,
and ’égcasionally.recemehded certain titles. He was
usually one of the first children to be seated at storytims
He list;hed intently and enjoyed participating in rollow—
up discussions. ¥ i

ring the second week of the study, Adam was sitting-

in the rocking chair one day while he waited fct clagses

k= ;';ta begin He qlanced up from his bonk and inqui.red, "When

are we having reading today? .You know, when weé listén to
you tell.us a stcry. I Lq_v_e that!" “Later ‘that same week,
renavatians ta the qymnasium ‘caused a late cancellatic of
a physical education class. . "can ée have ra,ading now
instead?' Adam asked excitedly. "ml 3 love reading
’ [duing an impromptu dance]!" He maintained this enthusiasm
‘throughuut the study and demonstrated it’in various ways.,
vAfter the class had shared Mtrix Pottet’s M]._g_q:

P_et_er.mm; Adam brought his own coyy 9L, Ihg_zus_et_ﬁhg .

mm (Potter) for sharlng. one day in mid-Harch

as tHe :lnvest:lqatpr finisned reading HL_P_QML_LP_QHSHLDE %

- (At'.water), Adam groamed, "oh-h, 1’ wish that: book could go

on forever.' I wish it was this thiek [holdlng open his
. V. /

hands]."




, Adam demonstrated several mature reading habits. He

. a longer i 1d reading time at the beginning
of the study. He would occasionally read on for a longer
time, or, K keep the book until he could finish reading it

d;:rinq his spare time. After the class had shareq Katy

u_q;g_qgkg; /(Puyne), Adam read it independently over a.

period of several days. He was one of the first children.

in the class to be obsexveé reading Bilently, totally
absorbed in A book. * : *
Adam read a.wide range of materials throughout the

literature prngram. He selected his reading material

until he. found just the right book. He displayed an

interest .in magazil"nes, information books, fiction' and

traditional -tales. ' Adam'’ enjoyed poatry, as well. . He

/often ka/sked whether he could select .a poem to be read to
the cla’ss. He liked to collect some of his ;avourite
poams, which. he placed in his scraphook beside his own
ulustratir.:ns. Dt_lrinq the’ study Adam recorded the titles

. of 76 books which he read, or j to read, ly.

In addition, Adam used all the/book/tape kﬁs and filmstrips
which were placed at the listeninq centre. '

v = < v

Adam was 8o excited about his new writinq folder that -

..
K¢ he immediately cnmpletad tye "All About Me" section and

carefully by browsing through the books on the. shelves n




this piece entionally. He

. * f . A
begaq to write pis first st;‘ory. The following day he"
‘fbrought a package of looseleaf paper to sc§001 and promptly
secured it in the centre of his folder. He then procnﬁdad
to caref‘ully number all 70 pages. "See what I’m doing?"
he asked. "I’m going to have stories on all &f th;se pages."
The following is Adam’s first narrative, written on
January 6, 1987. .
got a snowfort, it is the sia; -of the

I
little reb T . And I'AM going to put a r on s
“it. it is hi to. .

Translation: - 2
got a snawfo:’t It is the size of the
little red ‘table. And I'm gaing to ¢ut a roof
on it. It is hlgh, too. 4
He saemed to anjc)(/ writlng about his own experiences, gnd
was quite willing to talk with his teacher and clnssmates
about this piece of writing.. A!:’Ehough Adam presented
ideas. related to the 'bui).dinq ‘o‘l his snowfort, he did not
develop a stary—line. He remined distant from the piece
since” he failed to include any emotional involw{sment, such
as the enjoyment _he expezienced vk_ﬂle builddng: it.. Adam
presentggz however, a unique description of his anowtprt
‘when .he cu;npared its size to that of the red tab/le in his.
cla;srnom. He chosé to app‘l‘x his knowledge of writing
conventions in hl‘s vr‘iting by appx’opt‘intaly uuing pa{fﬂds
and capiltal letters. He also experimented with the use ot

an apostrcphs in Mim." Adam sp;lled 73" of the words "in’

p ‘to functionall: i #
. > Y\\,,’f
spell certain words, such as "size" and "high". He included,

e . 2




: - ’ 123
however, only ,the knithl consonfnta for "table"  and .
""roof," electifig to leave a space to placehold the remaining
Ed letters of these words. 4 :

#
. 7

Several vaek. later, Adal wrote the fouoving personal

narrative. * - .
When I get home I‘m T ing my and
qoinq sLiding” I got a dig hill so someti-e : 4
< into my bog anb sometimes I go r
t p my bog Igor t into a big b and I
ba r t, into some tesseé But my t bon’t
‘got B up 2 .

Translation: ’ \ B

When I get home I’'m ta)dng my toboggan and .
going sliding. I‘ve got a big hill, so sometimes .
I slide right .into .my bog and sometimes I go
right past my bog. ''I go right into a big bank 2
. and ‘I bang right into some trees, but my. toyggan 5 - &
don’t get beat up

Although ha ‘aia né’é devalop a atory-line. Adan provided -

more detail in this longer piece. Of particulax inter:

is the language growth which is demonstrated in his >

-o;\ this writing octasion Adam i not

sentences, but also subordination with a jre-pogitioned

ot xreason, "uo uonatimes X Blida. rd

The pe of onally apalled words dimmxshad

-uqhtly (70&) + although Adam carrected h!.s misspellinq ot 1 ..
’ “!'m. He elected to placehold the .palling of some words v
by 1m:1ud1ng only the 1n1t1l1 conndnam‘., a space and

occn;onany a verb ondinq or final “consonant: Adam > P
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épprop}'iately used aposttrophes. His attention:to punctuation
diminished, how'avet, as he ‘concentrated nn‘rilatinq his jdeas.
.Adam was’ dissatisfied with his attempts to spell.

- words f\uncéional::y. 'H€ kn;_w when words were not spelled

conveﬁtionally, and thérefer?. demanded- correct spelling in*

his writing. Although- he attempted to placehold. the -

spelling’ of some words, he wag often frustr:ted with this
and requested that these words be spellsd for him. This
may have contributed to the chanqe 1n Adam’s writing
—behaviour aronnd the enﬂ of January. During a’®5-week

period Adam wrote on only foir occasions.’ While muny of

his classmates were enguged in writing, Adam preterrad to

read, watch filmstrips, illustrate poems or participa e in

some cher bcok-xreiated acuvity, He' continued to display o

..an interest in writinq dux'ing this ti-me by referring to
his writing folder and occasi.unally cupying portions of
stories directly fx:pm books.
Adam wrote the following message 'about his _biz‘thdéy
S
on February 10, 1957
. b 4 IDVE plAyinq with my. toys ANd 1 jist
cAn’t wAit till this SAterdAy CAuse then it is
‘my BRX!:HDAY. . & ‘e &
™ x « B - :
Translgtion 3 ' 4
. I loveplaying with my tbys and I just
can’t wait til1 this Saturday ‘cause then it 15
my hirthday. - v
T It is of puriicular interegt bpcause for the t,irsc thne he

expressed his feelings-through his writing.. 'Although he~

s




daid “not \‘Iilh ;6 elaborate on this piéce, by early March
Adan began writing other personal messages which he enjoyed

lhnx'inq with his clalmtes.
Durinq mid-March seéveral xud-aloud sessions featurinq
stories and poems about leprechauns prompted Adam to begin
. writing a story which hc antit]lgd "Ryan and the I.eprechaun"
(see Appendix s) ’l’hi- was Adn s ﬂnt attfempt-at writing
a true namtive. , He quietly"” vorked on the story tor
several days unt.',u "he seemed o lose interest in- it.
aqvarui waa)_cs J.at‘u‘, howa\;ér, .hg, acquired a renewed interest
in the ”piace’ and 'uorkad at i.t enthusiastically.' . He was ui:
excited about his’ sc0ry that he freguently pﬂused to share
some of his ideas with the teacher. 5 Ha whispared as‘ he
spoke -s0 that hil rriand, Ryan, voﬁ\ld not hear the story
until Adam was rndy td presant his}urpriae.' A, pnotocopy
© of yi- {publishad. book h inc}uded in Appendix T. 'His
ltory can also be’ seen below. & 3 % Vs

if I wAs a leprechAun I wood in A md and I
wood a pot of gold.one, DAy I wAs wAlLking In the
.woods But Quick As A Elash I wAs in the HAND of
A Boy *named RyAN ANd of course he TolD Me to
Tell him where my_ gold wAs I _tolD him it wAs
behind the house underneath the grouNd And he
. bug. And bug And bug And bug. And dug unitl he
big méRe m heAr it:is he siAd he oNped the pat
ANd wAsn’t ther All right MADMAn whre is it finD
it jyour sclf ‘crgy boy tell me. it is up on A hill"
* under A big rock he wnetlup ANd up uNitl.he came’
-to A big rock ‘he Looked uNder it:ANd it. wAst’s
ther whilb he. wAs Looked I escApe when he cAme
BAck he WAS so mAb that he smAshed A‘window thAt
night I wAnt up on- the hill I Look-ed- unebr A
rcok And-got my pot golD I nevr liabed But I
nAvr sIiD the biggest
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’
Translation: . %

If I was a leprechaun 1 would [dive] in a
log and I would [have] a pot of gold. One day I

was walking in the woods, but:quick as a flash I e

was -in the hand of a- boy named Ryan. And of
course he told me to tell him where my, gold was.
I'told him it was behind the house  underneath
the ground. And he dug and dug and dug and "dug
and dug until he [couldn’t] dig [any] more., .

y "Ah! Here it is!" he said. He opened the
pot and [it] .wasn’t there. ‘MAll right, Madman;
where is?"

_"Find it yourselt, crazy boy." .

"Tell me. ) v

"It is up on a hill under a' big rock." .
\  He went up, and up until he.came to a hiq,
rock.' . He looked under it and it wasn’t there.
While he was' looking I, escaped. 'When he came'
back he was so-mad that he smashed a window. .

That night I went up on'the hill. I looked.
underneath a rock and got 'my pot [of] gold: \ I
never lied, but I never said [under] the biggest-
,[rock]. .

N
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Adam utﬂézed his concept- of stury as he was writing

this piece. Althouqh the beginning is; not’ yel;-constmct_ed,
Adam devalepet{ anﬂ original plot with a novel ending. "’ He
included upprepgiai:e dialogué whlfzh i‘s par:ic\:lai'ly effective
in giving vitality to the stu‘r‘y.‘ Adam utilized ,ﬂ}a diulogue

to po'n:ray the chaructera feelings of - surprise ("Ahl

Here it’ dsj"). and anger ("All right, Madman, whére is

Rt ?")." Other elements ot story, such as 11ternry deviceu,

urp resent in Adam s wx:iting He ettectivel—y used repetitlon‘

("And\he, dug und dug and dug . :.") and imagéry (i'quick as
a flashh). - | B . ) i
. Adam demnnstrated his ability to, empl‘oy complex
language throughout this plece. He utilized a va'ristf( of -

' verbs ("es:aped" and "smashed"), mﬁect‘.ivea ("erazy" and




i ) and
"ungmenth' the .ground”). ' l}e also employed a variety of

ae‘nte;xcals, inchi'ding one question and two commands, as

itional "("n the ‘hana" and

“well as exclamatory and d_eclarat_:'ive smgemes._ The structure *

of these senten;/s includes s_ubgr:diriaticn, with six adverbial
cln”uses {"When he came Puok"). and two ;1oun clauses (“whe‘re
my gold was"). : ’ '
Although Adam used some punctuation, such as apostrophes

) and" a hyphen ("look-ed"), };e chose to ccnc‘entrate on
’ meaninq instead His ideas seemed to be tlowing so fraely,
that he occasianuily omitted wbrds in Jhis haste to ‘write
g his ideas. ,Adam pausgd gccasicnauy to :con‘sider the

.spel‘!.ing. of certain words.. He did nn\:‘, however, placehold

‘uny 4pelllngs'. He chose, instead, to spell snme.words_

according tn‘th‘e“vay‘they loek ("unebr" for ‘"under"). He
thus’ succeeded in spelling 77% of the. words conventionally

Adam began to wrn:e the following narra\:ive at the
end of April.

. one nigHt there wAs A boy And A girl in the
wood’s’ Look!. siAd the Boy Théres A House it Look

. Spooky. Jist then it sterted to xAin ho! nol!
Will ‘hAve to Gup go in the spooky house when
they got to the Door And outed it the girl SAid.
it lodks haunted CoMe oh Theirs (no suth t.hxng
as that). sAib The Boy They WAnt in Suddenly“-A -
MoNstRe Junp out ANd Aet up the ‘girl.. _(The Boy)
rAn out. of the house And colese the Door;/ ANd
NOBODY "every cAme BACk And .NOBODy krices if the

. (HoNutRa) is stiLL Auve < . f

'
'rranslation.
Oné night there was a boy and a gitl in the
woods. "Look!" said ‘the boy. "There’s a house.
E It leoks spooky. .




Just then lt startod to, rain. "oh, no!
We’ll have to just go in the spooky house."
., they* got to -the door and opanad 1t,
the girl said, "It looks haunted,™
‘“"Come on, thére’s .no such thing as that",
said the boy.
They' went in.. qdenly a monster j“‘Eﬁm Yo
out and ate up the girl." The boy ran out of
house and closed the door. And nobody ever came
back and nobody knows if the nonster is still
alive.

\

He again “developed a stury Iine with a bnqinning, a middla
and a concluaion. His wru:inq included other story elements
* such as’ dialuque and 'punctuation for effect ("ho! noll") o3

In his haste, Adam omitted some impnrtant words: from the

séory. He quickly recognized this, and used carets to‘_

insert ‘these words into the text. '

‘adam’s inmediate reaction to the ‘1L€eratu'ze Pprogram
was - oné of enﬁusiasm. He enyetly awaited eu::h day’s
\ read-aloud session and seema:l to particularly enjoy discussions

about the stories. Adam appeared to take particulnr
deltht. In poetry. He often asked tor 'cgglas of his
favourite poeme which hennlustrated and' placed in his
scrapbook. Although Adam al_rgady spent part of his tree
~‘time reading 1ndependentiy! access to -an ample “supply of
\Qod books and a-comfortable place.in w’hich to reud exxéouraqed
him to read more often and for 1onger periods at time.
Durinq the study he made a gain ot 3 fmonths in vocubuliry,

4 4 v




which was near that oxpoéted, and 9 months in 'mpxeh‘e_nsion,h

which was ‘well above' the average gain !o.r the class.

A o -Adam a ltrong'dés!.re to write
at the beginning of the study, he seemed unable to write

‘freely because of his concern with ‘spelling. At times

Adam experienced- difficulty choosing a topic. Thus he -

traq;lently preferred to read, use the A{ltening_centre or
-engage in art activities ‘while many of the other childtren

were writing. Adan did hot find a topic which was of

pux‘ticulat intara-t to him until the nid—vuy point in “the
study. He ch-n demonstrnted his ability to l:uncgntxata on
writing for long pariodu of time. . Several. pieces of
'Mam 8 writing seen to have been greatly,intluenced by the
ltorias he heard and read. In contrast with his earlier
pieces, some of l;is later stories have well-developed
-tn_ry-linﬁs';ﬂn formal bgginninqu, intaruﬁng_enm.lus'im_s
and 1literary alal.ontl .such as effective dialogue. . He
dnonamt‘:ed éonuidgrnble control over the Awr*ting process

-as he

for maar;lng as he wrote. K ) {

‘complex 1 and edited his ‘stories.




CHAPTER V

> - SUMMARY, CONCLUSIONS AND IMPLICATIONS

Summary

Prominent’ edugators contend that schools have failed
to produce children who read. Problems’ with raading
instruction continue to exist déspite the extensive reseatch

. which has been conducted in the area of reading, and the
emphasis which has hean' placed. on the t;aqhing eading
in }}xe elementary sc“hnul. ° Basal readers, £réquent1y

characteriied by a controlled vou{bulax_-y and simple sentence

constrzucticris,"are widely usgd'tu ‘develop reading skills.

Yet, many ptim‘ary Etud’ents are. not being provided with-

fréquent opportunities to'read ‘and enjoy. books in school.

It rs that the ial for liter in the
primazy classroom is not being realized. conséqueht‘ly,
children are being deprived of tha ricl;x 1nnguuqe and

. imaginative ideas which could foster the deaire to read
and assist in .the development of their reading, writing
‘and language abilities, Rqsearch indicates that certain
reading difficulties may be- attributad td’ the absence, of

purposeful erting in .the elementary achool. 4 'I’ha (d/~
exists, therefore, to- investigate the'relationsh;pztw:eh

reading a’nd writing, and to investigate instructional

.stratggie‘s which win.deyelap ﬂuéncy in writinyg, promote

o
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readinq achievement ang, tﬁste_r in chi\ldren a love of
reading. * N
:r_.'hisfpxesent study investigated the effect of( a
planned , :lit:entun program, . comprised of literature
- presentations, lollou-up activitles and independent reading,
on children’s development of reading cumpatence, wru:/ ‘ten

expression and attitude toward 1ndependenr._reading and

writing. "l'hev daily ore-hour literature sessions were
.iri -a d-grade - classrc for a period of. 16
weeks: ' The expéc of ‘the progran was that the

.20 children’ would dsmanstrate\ gtowth Jin their languaqe B

» abilities as ve).l as, in their reading and writing abihtxes,
and display an~ 1ncreased desira t:o read .and' write
indapendently. The four ‘magor questions underlyinq this-r .

study were: '

i 1. Vl‘il;. daily exposure to quality literature develop:

: children’s intereét in bonks‘u and tcs_tex} _théir ‘desire to
x;ad? % - i % ) } £ <
2. Will daily exposure to quality liée'ra;'turé enrich!
chiiglren’a reading vocabulary and develop their reading

éemprehension?

.3.  Will daily opp ities to i et' books

_ through a v'&ri'-t_y ot‘aciv:ivitien, including art, drama--and
creative writing, develop children’s inngﬁaqé ‘abilities

_and their und‘grntaddi_ng‘ and appreciation of literature?




4. Will daily exposure to literature motivate children
to write and develop the t’;\lélity-of their writinq:?

‘The ansvers, based directly on information which has
been pxésﬂﬂ:ed in more detﬁil ‘in Chapter 1V, are g,utlined

below.
: .

1. Will daily o quality.l ‘e develop

. - o
read? i’rne teacher provided the children with daily experience§
in literature throqg§ pj)anned .raad—alo\.xd,/ sto:.ryt:elli-ng .and
audio-~visual présentnt_ions.l The' childtél} also partiéipated
. in" independent i‘auding ‘dur_ing a y:‘h‘as"iqnated ;;ériod of time

each day. The children’s and 4
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revealed that t.hey enjuyed listeninq to the stories and '

poems from the very beginning -of - the literaturs program,

and that their interest 1ncreaued as the study progressed.

Tha books which the children selected for 1ndependanc

reading were often thosa. Hhich they had heard read aloud.

Their growing interest in books was turther demonstntad

as they retumed to certain books repeatedly, und chcse to

read outside of the desiqnated reading time. 'x‘ha teacher’s |

obsexvgtiom_; and‘r ‘the children’s recoxds of books read
‘disclosed that the children’s participation in independént
reading gradually i;lcréaued throughout the study.

2:  HWill daily to éuality 14 enrich




vlongar term, Fur\:hemo'

fr

administered the Gates-MacGinitie Reading Test, "level B,

133

Forn i, to all 20 children in the class. The results of .

‘the pretest revealéd that the mean scores in both vocabulary

and reading comprehension were, below those expected for a
s % )

second—grade class. The results. ot the posttest, lLevel B,

' an 2, revealad that the class nhowad an avaraqe qain in

wvocabulary of 4 months,  and in comprehension of 2 months. ,
Although the mean gains were not greater than expected and‘
no clear conclusions regarding.the relntionship b&tween

children’u exposure to quality 1i and theu- d

i axamination of the individunl sco;es revealad‘“that -some

children did achieve gains above 04 as''a z'esult of
partiéipat!nq in the | literature prnqram. Six of” +the
child:fen achieved above the expected éaln in vocabulary, '

with the maximum’ gain ot 1 1 years achieved by 2 children.*

‘of vccahulury and reading > rel e ion were ' r } an

Five of thé children sccred above the expected gain in

»comprehanaion, with one cmld achieving the maximum gain

of 1.2 years., ° Cnhsiéerinq the low reading ‘levels of the

*.children at tha beginning of the study, the find.mgs may

have baen ditterent hud the ‘study been %nducted t‘or a

, ‘a dit!erent zorm of" assessment‘

may ‘have reveulad qrawth 1n reading abiuty which was not =~ °
e

by the : itie Reading Tests, <




which occurred in’st

writing, i children’s  and iation

g;lig_gqgng? Following each literature presentation the
children were provided with an opportunity to interpret

literature in a vériety of creative ‘ways. Thé 20 children
7 “n

in the class gr'éw in their and iation
. / €

of literature. This was ewi as they fr 1y
through’ books, returned to certain books x_-apaatadly,
showed an awareness of authors. and illustrators, predicted
as they listened. to stor{es, talked ‘abou;t characters in
books and relateﬁj Pt rsonal 1nc1dents similar to thoss
f jes, N 4 o

© 4. Wil _expos:

. ‘mwmwxwmv

During “the 16-week study changes in the children’s writing

behavicur were observed. The chlldren wrota with greater’

£ and

on the activity for longer
periods of time. They showed an increased awareness of*
audienc; as they edited, publiéhed and shared their wrltinq.’

As the study pragressed there was a gensral improvement in

"the quality of the children’s writing. An analysis o£

their written froducts revealed that the children were

imposing story s\:ructure on, their writing by daveloping a‘

recognizable beguminq, middle and conclusion: They were .,

ing’ to-i r the rich 1 of 1

in their writing by selecting a grenter variety of "verbs

and includinq udjectivaa. ’rheiz- writinq was baceming more

f \,




’

. ’

. fluent with the ipclusion of connectives and subordination,
. as they reflected the complex language of the stories they

heard and read. %

3 conclusions
; P
This study nonifored the p of 20 d-grad
2 % ] P
children to a 1 p which was ippl in

their clnsurcan ‘for a 16-waak period. The expected outcome
of the- proq;‘nm wus that - the children would demonstrate
grmn:h in thair reading und v:lting nbilitles, and display

nn 1ncreand delire to read and vrite 1ndependen’tly/ The

-study revaaled that. a reading | ptug'nn enrldad with literature

i .4 X rudlng and axtsnsion actlvn:ieu

support:n cha d-vn].opunt of t:hildran s intamc in books
and enhmv:ea their desire to read independently. It also

indicated that. participation in 11 ated activities

mqﬂvnéas children t;: write um{ develops the quality of thedr.
. & &

vriting.
The promotion of children s literntura in the prunary

2 clauro/om is ‘dependent on several key factors. The presence

of a clauﬁno_m library--which ‘contains an ample supply of
5 ; Gy

* quality books, ‘suitable. for the children who will read
2 tn_m; is mandatory. " 1f these books are placed in attractive

displays near comfortable areas for reading, the children
will be !uﬂcg enticed to read them. The promgtion of

135
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‘children’s literature alsg requires 2t ine--for reading,‘
sharing, intex‘prertinq and 1listening to 'nox.":l.esténd poﬁ_n,ls
at a comfortable pace which pamits-uch child to experience
enjoyment through participation.

Although this study focused on the effects wr;ich/che
literature ?r;qrum had on the children’s reading and
writing behaviour, as the study progressed it became -
evident that the program was having a positive influence
oh the feeling of community vithin’The classroom. This
developed _as‘ a result of the many énjvoyable mumgnta'which
the class shared as they listened to stories, vorked
"tagethe‘ on interpretive activities, shared their writing
and laughed together as’ they 1ist:enad to humouraus stories
and poems. . B . o8 A .

Perhaps ' the greatest insight into the value of the
literature prognm, however, came trom cbs/ervations of the ..
chudren after the study was terminated. They continued
to read and write independently on a daily basis, and
frequently selected books to be read aloud. In /ox"dar for

/these children to” develop ;aven further as reud;.rs and
writ‘ers, however, they will require other classrooms which

will assist in their development. It seems logical to

conclud‘e,‘ therefore, - that all classroomé sh.ould/ become

involved 1‘:‘1/ the promgtion of qh{ldten'a ntetature:/ao that *
children will not Snly learn hov to read but will alsoé’

want to r;ad. ’

P




Implications “ 3

‘mu findings nti this sfudy clearly indicate that all
! c'hudr-n should panic_%pata in regularly planned literature-
/based activities. fThe findings also provide insights into %
children’s literacy development and jest i ional '

hplicationl which may as they
to px'onwte children'’s litarntun and g\ude the development

\,et ‘young readers and writers.

. . ' it in videly acceptad that taacharF should-read aloud
to children dnily. Fearn (1‘971), Glann:‘ (1981), Holdaway;’
(1982) ,und Martinez and Roser (1935) aintaiﬂ, however,

that i tnuiar i to children i.ncreases

their a jation of 1 and ists| in the development

t;! Jkheir reading abilities. The childrenwho énﬁicimted
in l:hiu study duphyed a amng desire to hear their
lnvourk.a _stories repea edly by asking thair teacher to

reread them, brlngi_nq books home for their: pnx‘entsgo raad

. aloud, listeni g _to taped versions of ies and ing
K = 2 - Yack
filmstrips of favourite books. ey frequently attempted’
to ‘reread: these stories éither in ependen ly oxp with' dome .
. usianncé from their teacher or a small roup of friends.:

Teachers should, therefore, coi :Ldar‘ ways" of providing,

chlldran with opportunities to hear utoriag more ‘than once
* Huck _ (1982) ‘and 'indnrsen et al, (1985) reveal that.

.schools are not providing children with -ulti_gien: time:




for in;iepende:nt readim‘; in order to practice their skills
and develop‘ anj interest -in reading. At the beginning of
this - study many 'of the ch:lrldren could not éustain their
attention to reading for longer than 5 minutes. When they
were provided whith numerous good books, comfortable pl_acas
to‘ read and a scheduled time .tof regding, however, all of
the children qr_adually' ‘ipcreaiiei t.h{eir time d‘evc\:ed‘ to
independent reading to a winimum of 15 minutes each day.
Many of the ch11dren also chose to spend much of their
), . availdble free tlme each day at school hx:owsing thx-nugh

books/and reading independently. it sea% uppax:ent,

g = thatefore, that teachers should nct only pravide children'

éreai:inq a classroom environment which will encourage them
to read ar!d, further develop their interest in books.

. . According to the ,Department of Education '(nlssz‘),
prominent researchers maintain that elementary schools are
'qene'rally not encourag;ng children to express their own
idets through writing. Yet, many educators (Wilt, 1965

Browl”n, 1977; Gay, 1977; Wilgox, 197.7; Huck, 1979; Tway,

. 1980b and 1981; Graves, 1983) aqree{thut children should

7 be immersed in literature in order to, develop as writers.
. c\ontinual exposure to literature motivated the d'hild;:en
pérticipating in tiis study to write their own stories.
The opportunity to share _their writing further enimnded

their desire to write. N&heﬁore, the unality of their

with time fnr reading, but also 'seek their assistance in- -




i )
writing showed a genéral imp;-m{ement as a ‘result of their
exposure to literature and their participation in the

writing and sharing sessions. . conseque‘ntly, teachers

‘should provide children with a classroom environment

ccnduciﬁ\tfluxiunq 5 o
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Appendix A
; comparison of Achi in P le Ranks for
Each vear of Testing Grade Six Students In
1976 1979 1982 1985
(School (School (School (School
Norms) Norms) Norms) Norms)
. 'Vocabulary 16 | 24 16 10
Reading iy . E
Comprehension 22 37 . 31 ¢ 46 .
Language o o .
skills .23 40 39 . 39 g

Source: Perry-Fagan,* L. ' (1986). Elementary standards
. testing. Department of Education Newsletter, 7,
4. . 2 .
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Bauer, C. F. (1983). mmm. New York: Wilson.

The -author provides a ‘collection of ideas and
programs designed to involve children with books. Each,

technique or theme is accompaniéd by a briefly annotated:
he

bibliography of recommended children’s books.
poetry section includes texts of poems as well as
techniques or exploring poetry.

S

Huck, C. S. (1979). Children’s literature ifi the elementary
school (3rd ed., updated). New York: Holt, Rinehart &
Winston. - :

-This well-known textbook on children’s literature
reviews, research concerning the value. of children’s
literature, provides a discussion of books by gepre and
suggests procedures for developing a literature ﬁugram.
Extensive bibliographies of children’s books are.included.

Landsberg, M. (1985). Michele Landsberd’s:quide to children’s
: el 3 TR

Ontario: P

~“The author discusses the adult’s role in encouraging
rﬁudnn's interest in reading and provides a critical

/guide to-books. An annotated bibliography of more than

350 recommended children’s books “is includéd.- Entries
are classified according to reading levels and age groups.

Mevitfy, W. (Ed.). (1985). .
};t_enm_e. Rozelle, Australia: Primary English.
This for and p: di
how to promote books to children of all ages. It contains
annotated bibliographies of children’s books grouped by
age level, from preschool to secondary school, and
frequently nubdivlded» according t pme and genre.
Roser, N. & Frith, M. (Eds.). (1983).

. s
e Newa;k, DE:

Internutionn_l Reading Association.

5 This book is.a collection of informative articl
which provide suggestions for usihg children’s:1literatuf
in the crassroom. It .contains a bibliography representing’
a composite listing of books selected annually f’o_r the
Children’s Choices List. Titles are arranged according

/

/
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to age level and the catsgérél of poetry and informational
books : .

. N . . 7
. . Trelease,” J. (1985). The read-aloud handbook (rev. ed.).
New York: Penguin. . -

/ . - The author discusses the value of reading aloud
% g and . children to,
books. The book 9nnninl Ill annotated bibliography of 7
B books ies as p: books, novels
. and poetry: squnsm grade levels are provided. :
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APPENDIX. O
w:mu:mm

g By studanb A

One day I was up .to Ryan'u ‘house and his dad let me
on his slide. and I couldn’t steer Rynn s slide.

; By student B
. Me and wrinkla wara in my room and ‘we were playinq
with my toys and we lay down.to have a nap.
v g ' -
By Student C -
was on my horse nnd I went in the woods. Today my
dad gat a load of wood.

By Student D i:

When i\: snows it’s nice when ycu can make snowmen and
snowforts 'and’ you can make -snowballs. And-in the sunpuer
.you can’t do these things: By .the time it snows again
summer will be over: -and it will bé nice to have anow

again.
The End

X o
By Student E
snnwflakes are. funny when thay fall on your nose. and
when you try to catch them.on your tongue and when you
pick them up and make them into a snowball.
By scudent F
Once I went skatinq wich my ‘friends and the . ice
cracked. . One of my friends fell down 1ntc the water. - I
had to get: help.
. By Student 9 .
I like Christmas. It is fun. You get lots of presents.




. v Snowflakes
‘ By Student H

Snowflakes are 'so beautiful when they glisten and

when they fall down on my nose. When I’'m sliding they .
tickle my nose. p - B

By Student: I

2 . <.. " .
§ I.aat night me and Jennifer went skatinq.‘ But when we
got. out the;e my. doq bit me and Jennifer. 'rhen we fell.

£ \ " e By Student J -
I was slidinq down my-hill ‘and my slide lepped under
me. And I hit a nail and hurt myself.
By st\,xdent.x R
z :
I 1like the snow. It is fun to play in. I like to

build a snowfort. I like it. VYes, it is fun. I like to
make a snowman. B

£ . By Student L
Me and Chad went over skating and' I saw a rabbxc
Chad saw a tabblt: tou. 3 ~
8 » 3
By .Student M i .

One’ day I was sliding on the hill beside my house. I
flipped over on my .slide.” My head went in the snow.
) Law;anca'a head went-in. the’ snow, too. W
- ,

B} Studenc N

S I am going ‘to /goi’skiing with my friend. whsn I get
home. . I w111 have lot of: fun. .

L Snowflakes-
« s By studem: o

N I. had a snowflake drop on my congue., It was cold.
‘.. Me and:Alicia had a snowflake cold nn our tnngues. It was
. :un. An we van\' snding. b :




.'By Student P

A dog were qoing to my house. He was a good dog.. 1
And he is a little rough. We had to chu@ him on the Bot™
swing. .

¢

By studeni.' Q

. I got a snnwtort._ It is the size of the little red
* " table. And I’m going to put a roof on it It is high,
too. .

BY Student R

Me and shdba'are going to make a slide today. Angd we
are going to go out to Danny’s house today.
. : = y . *
L B ) By Student S

I love the snowflakes when they fall from the sky
most of all. The snowflakes are white just ‘like snow. If
you go out in the snow you’ll drown just like my dog
drowned.

By Student T

e " At christmas I got a surprise when I saw the aircraft
carrier.

' : )




- And I asked a man-over (to Frank’s) to try to fix ths bike
_and’ he couldn’t fix the bike.- Afd the rext day my dad 5

3 name was Brian. And.he went out in the night and he saw a

APPENDIX P

Writing Samples ( = 1987)
. . .

* By, student A

Y

'/ oOne day I was.riding my bike and I got a flat tire.

ike. Ana I went to the bike rpadeo and I have
Pl The End

The  Ghost
By Student B

Once upon a ‘time (there was) a little boy ‘and his 2y

strange house. And he went in the strange house, and he
saw a ghost and he never came back.
. The End . P

By Student C
Today I am going fishing with my mom and my dad. We
are going to have fun and we are going to catch lots of
fish. And when- I get home I‘m going to fix my bike.

The Boy and His Father (3 z
- By -student D ¥

. ] .
onte’ not long ago there was a little boy and his 5

father. ' One day the little boy went in the woods to get =

some wood.' And on his way he saw a bird. And, the lxty.le ’ .

boy said, "I want to get that bird". So the boy went home [

and ‘made .a trap ‘and put some bread in the trap. And the

bird walked in the trap and ... bang! And, the boy got the .

’bird and the boy went home with his father! e B
The End % ’ L




- My Goat
By Student E g .
. My dad bought me a ggat. It had big brown eyés and
little black ears.. The goat was white. At dinner I gave~
the goat some milk and she liked that. When night ggmﬁur
. milked her and thén I drapk the milk. = - enly

Thé End: .- .

E { swimming - '. 7
¢ By Student F

I love to go,swinming at Rocky River. 50,-dd Mary.
We have a lot ‘'of fun. Then I went up.on land and 1 pit on
my old' sneakers. And ‘then I xan'into: the ~water..- 'The

mouth, too, (The) same thing happened with Mary, .foo. -
. ; . . : o

” % 3 S
2 -, By Student G °
My cat ran away. She nevér came back yet. I miss
her very much. I wonder if she’ll come back. I like her
very much. I wonder where she is. She is beautiful. I
hope, she would come back sometime. .I like her. .I like it
) when\she plays ‘with me.

By studeﬂ H

.,0“ day I was goigg to my Uncle Bob’s. And when I
was going‘ down there my Uncle ‘Bob’s cat had kittens. I
was playing with them. One of them died~-He was a nice
kitten. : «

By Student I

© I liked
fun to be on
in the water. -

it when I went in a speedboat Friday. It was
speedboat. It was fup. -And I put my hand
)

The End .

By Student J 8 Vi
oing to see the circus. And Lt\w\as

The End’  *

water ‘splashed in my face everywhere.  Some'.went in my' :




one any I was qoing down th. road .ln ny car and I* sav |

a father bear. .He ran acrosi, the road-and I lookKed in the °

woods. . I-could not gee.him 6 I went home. .
m

BY stuc\\ant r.

TN © I like my cat ‘but_Mom ‘do. not 1\11§y at ‘because my
. % cat jumps’up ‘on me. -Her 'name is Smoke; She naowl at f.ha " %
- - ‘table: ' see, I like héer because ‘'she.hugs into me. Do your ° . M)

.. cat?' Well, mine do. ‘When I:was-a baby my little cut

A ‘° I'cried a lot. , Do you love your cat? I _love my .
My cat likes, to. ldck me a 1lot, too. And\my\doq
jumps up on mh, toe. I like when he ,dces thae.'

. . s o el B g oV § 4

o . .. omy stuaem: M.

I am qoing ‘to huild-a cabin with Brian. and we

e S ) are g. to use branches.’ ‘And we are going to . get: the -
& # .. branches on the new road at the end of Gosse’s .Road. We
B are‘going to have a 'table and two chairs. ..We ard goinq to
ST get money and huy some ca}'ldy.

: CsT0 %My Priend - d ) L, Ty
Y ., By studem: N N

* Today-I am playlnq with/ my !riend Lisa. : We- wul have
lots of fun.- We are, going ol bike. And we' uin go playing T
up to my house and we will have lots of fun.' ‘I am going -/ ;
.. to play with Lisa all day. We are quLng to play wu:h my
R ram:it. And we .can go ta Lila’s houss e end.

& N -
s ~ I Wen! s_wimming -
s g gt By Student O - . »
. v e s K i &
* ) I am going to go uvhnlling this summer.. And I will

“with my sister out- in the deep part. ' And Mom and Dnd wi! 1
“come out, with.ne. Mom ‘lets me on her back..




_— S a g, By student P

. \oqe ‘night T.was walking and T sav a house, , And I

o g - went ‘in“the. house. And I _was in-the house and ‘I saw a
: . "~ skuli and crossbones And then I fell.in the mud.
= The_End
- o B ; The Time N
Pt 2 . . By stuqent Q k

A L= One . time Gtegory came to my house and (ue) went out

- . to play. And Colin came with us. We piayed in the limestone.
. " .. And colin threw a 11 of limestone in my eye. And I was

almost blind. * et .

vt By Student. R

3 N \Yasterduy the horses were in. and me- and Keith drove
them across the bridge. And' they kept coming back. . And.
one time when they were in, me and Keith-drove them in_the’
rive, And in the river it is. a big hole. One time me*
and” &ith went across the river. Mter was almost’ up
to; oup waists, ‘and we were' scared first but we qot over

And we were satched, but it was tunl

\By studem: s

one day when I was r\eading n book. ' The book' was

called "Do Baby Bears Sit in Chairs?"- But after that I
got.bored and I went outdoors teﬁ)l\y \ I went riding. on
my bike. “Then my mom called me in ~JIt was suppertime.
But. after I was finished I .went out ag&in and all of my .

$ e went riding my bike again.
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* ' . The Three Mice
By Student T

papa mouse and a mama mouse and a baby mouse. The thr'ee
"mice went out to the . barn to get some corn. - Just then
somebody came in. Then the three’ mice scurried out of the
Ubarn and into. their burrow... And.then he came after them.
Ha tried to dig -into the other side of the burrow, but they
got out-_the hack doar. ;l‘hen they/had to find unather
urrow. .

friends were out there. - They were waicing\tor me. And I‘

.- bnce- “upon a t.ima there were three mica. There ‘was 'n :
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