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ABSTRACT

Hegel's politicai and social theory has recently been
given conside‘r'able attention by philosophers. But in the
field O’f philosophy of education, little or no attention is
currently being paid to thisraspect of Hegel's philosophy.
In educational philosophy, the trend since Hegel's déath has
been to represent Hegel as an enemy of individualism and an
apologist for political absolutism.. A close reading of Hegel's
major political text, the Philosophy of Right, suggests that
'éhe "received opinion" of Heéal"s poliﬁiual theq}ry, _held b;/
_ writers.?p.’the field of education, "is marred by sericus

mviazepr,es/entation. Rarely in the literature in education is

& ’ 71': pointed \out that individual traad’c’:’m ind development .is the *
I //\nain -theme of Hegel's philosophy‘ 1nc1ud1ng and espec%lly,

Heqel 's philosophy ot objective Spirit that moment in spirit's

d‘evelapment that is cancerned with pulitical and social behavior.

upon the principle ‘of freedom and that the aim o! education

in Hegel's staf.a is the empowerment of 1nd1v1duals for free,” ¢l
4 * salf-hood in'an objective world built-up through self-conscious
. particxp_ation in quasi-indapam_iant institutions? In Hegel's

state th? individual pn—ticip;tes in a consistent and coheéént
7 network of educational”’activities. & . -,
In the first” chaptar Hegel's general philosophical

perepective as it relates to feducation is intrcduced and this 7/
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writer's position relative to some important concerns in

Hegeltan scholarship . is explained. Chapter Two, Background

. e o5
- and Context, surveys the education literature on Heqel's'social

and political thouqht and concludes with a bvfg_ comparison
to Marx on the topic of freedom. Chapt:ar Three explxcates Hegel's
theory of freedom and individuality. Chapter Four, Halor Social
and Politigal 'I‘penias in Hegel Relevant to Education, d\iscusskes”
the Hegelian concepts of the vfamily, pro‘perty, labor, and class,
within the context of the Hegelian notion of ethical life.
In. Chapter Five, The Hegelian Educational Matrix, the institutions

of the Police and the Corporation are analysed for their

ducational istics. Chapter Six concludes the discussicn

- -of state and education h‘y’reviawinq'the place of freedom:in

Hegel's .philosophy proper.
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ABBREVIATIONS e
The Philosophy of Right, by G.W.F. Hegel,

ively

to which Hegel frequently
appended "Remarks," and, to many of which "Additiona" - derived

from notes taken at Hegel's lectures - have been -added
Quotations from the mumuﬁxm; are identified in the
text by the letters PR, followed by the paragraph number and
"R when the material cited appears in a Remark and "A" when
it occurs in an Addition. Quotations from Hege]}“ s Engmlggggu

_f_g:g_enil_gng._ql_s:‘ignggs are identified wit.h tha abbréviation

° ENC, followed by the section number.

sy
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consists of -
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PTER ONE , K
INTRODUCTION
\
Aristotle, in the Politics, claims that "the legislator
should make the education of the young his cpi-?t and foremost
concern."! Consistent with his claim, Aristotle treats the

topic of education in some detail: the bulk of two books (of

_the eight that make up the mi&ig,s) is devoted to xc G.W.F. v

7Hegs;|., whose political project might be regarded as quite

P

" similar’ to Aristotle's,? does not, however, share Aristotla's
concern’ with education Eo the same degreé - or so it would
appear if one Judgas By the numbe: f pages expressly dsvot_ad ’
to the topic in both the mmma zhxlmp_hy_q_ﬁ
Right. 3 such naqliqence\‘comes as even more of a surprise when

. one considers that HeqelLs PO, ikical theory was developed over

" a period of almust thi! tﬂ( years.'
It is with the pub 1cat:ion of the Philosophy of Right in ~
1821 that Hegel's political theory is finally completed.
While I do not wané tofbl
" i want to attempt to finish one 6: the rooms in éhéﬂalace that
é/ is Hegel's political philosophy. hSpeci!ically,

ticize Hegel for ;Tgission, I do

ate on the i ion of State and ?dqcution"i@n the
political and social th of Hegel. My thesis is th¥t in

t.he Hetﬁalian scheme of pi

behaviprs, education pl?ys an integral part. By
, Lf am suggesting that without an expiicuticn of the place and-
purpose of educgtlonal aétivity in Hegel's tﬁeary of the staﬁe, -
/ ! ‘ :
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‘Hegel's philosophy of education will not be clearly understood.
Moreover, T want to shoW that Hegel's political-system and his
concept ;.f'_freedom have been too often neglected by writers
in the field of education and that, therefore, the Hegel that
is portrayed in most education 1&{:““9 is a less than acturate
pori:‘rait. Finally, besides locating Hegel, and thereby correcting
mislocations of Hegel, it is also my purpose to offer Hegel's

ideas as being worthy of more than just a casual acquaintance.

Foll&winq some further intr ory and y
on Hegel and Hegelian philosophy, this essay will be o’rqanized
as, follows: d i
‘Chnpter THD - BACKGROUND AND CONTEXT

In this section the educationalﬂterature on Hegel is
s\;rvayéd briefly. = 5 ) .
Chapter Three - HEGEL ON FREEDOM AND INDIVIDUALITY

Hegel's ah&'lysis of freedom and its xelatiomship to the
concept of the 1ndiv1dua1 is e;plained in this chapter.

Chapter Four - MAJOR SOCIAL AND POLITICAL THEMES IN HEGEL
. RELEVANT TO EDUCATION

In’ th.\s section an ovaz'v.ww of Hegel/: theory of the
state and its attendant educational phuosophy is explained.
Chapter Nve = THE HEGELIAN BDUCATIONAL HATRIX 3

This chapter describss in detail the politico-social

.edu&tional network in Hegel's state in relation to the

1al of s three and four above.

Chapter Six = CONCLUSION
Rl
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The cu:rent renaissance in Hegelian scholarship appéars
to be having IXittle impact in the tield of philosophy of

education. And if there is at least one credible explanation

for this state of affairs - to ‘be mentioned momentarily - it-

is still rather bewildering b see Hegel regqularly overlooked
in the literature on education. It is aspecially bewildering

when one considers that recent educational philosophy has

experienced a sort of, road-to-Damascus encounter with Marxist

philosophy. Naturally, with tr:is interest in Marxism (occurring,
coincidentally with the shift a;lay from the arch-enemies of
orthodax Hegelianism, continental existem:ialism and British
emplr),cism)‘ one uould ekpact more than a passinq ir&terest in
Marx's patriarch: G.W.F. Hegel. But that this has not‘ happsned,
that the Hegelian r?naissance has not yet had a siqnuicant
effect imphilosophy r‘ef education surprises no one who is familiar
withi‘the reputatici’; of Hegel's ph)ilusop_hy for abstruseness and
the reputation oé some of his disciples for idola{:ry.,

By no meaés is it Eeinq suggested here that Hegel needs
to be resurrécted: if this were the case, the present writer
would certainly )bg ot1l-equipped to accomplisl': the task. 1In
truth, t;xére is a history of Hegelian scholarship in education,

beginn;/nq with Hegel's_ first biographer, Rosenkraf\z, whose
/ ;

textpé;ok in the philosophy of educ‘atiun’ is indebted Ej Hegel's
o

philosophy, although not necessarily true to it.t verall,

lowever, the literature on Hegel in-the field of philosophy

X of education is limited and, as will be argued below, also

”,



characterized by misunderstanding. The limitations in'the
educational 1iterature on Hegel is what Will concern us first.

| These limitations are easily justified: Hegel's philosophy

o
of spirit is, as he intended, all-encompassing. It is to be

expected, then, that reconstructing Hegel's philosophy of
education would have to do justice to.ali the permutations Jf
spirit, something which, it has been argued, even Hegel couldn't
accam[‘alish. Currently, the applications of Hegel's philosophy

A to education have coricentrated Qn 'Subjective Spirit', which

includes  anthr logy, 0 logy vﬂ)ﬂd psychology .
Considerations of 'Gbjective Spirit' ("spirit obje@ified in
human institutions")’ have not been as common howevér, and,

therefora, there 'is work stul to be done with regards to

education in this area. Hence, it is mpox:tant that the reader :

understand that the starting point of the analysls in this paper

is not Hegel's philosophical systen broadly speaking (Sub)ectxve,

Objective and Absolute Spirit), but his political philosophy

'Au expre.ssed primarily in the last hook'Hegel b‘ublished before

his death: t};e Philosophy of Right. (Hegel's other political

= writings will also need to be referred to, mainly for ;:urposes

og[clnrifying the meaning ®f selected concepts and caCeqories
in the mumny_q:_xm; .) N ’

Hagel's philosophy has been compared to a symphony whose

themes, once annhounced, are then’elaborated-both in the work

at hand and in other works." oOne might question, ther?tore,

whether it is fair to break an organic philosophy such as
P o

-

>
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Hegel's into sepapate parts. There is no doubt that Hegel®s f -
» 1 N T ¥

work, from the ¥ loay to.the p ly printed series

- of lectures, is uniffed as much by Hegel's style (including

A orqanuatxon, syntax and. vccabulary) as by an intrinsic relation

to their autfor's phil‘osophical 'mission' s Attending to"(}.his
unity presents three obstacles which it is the main purpose
of this introducticn to surmount. -Th-ese obsta;:les are:
s Justificatxon for the limitations imposed on the handlin@
of the topie of this paper. , s . “
2. The matter of pregcription vs. description. #
3. N Heg’el's use of thé term 'Mng',‘uauauy"trgnslated“té
" mean 'culture'. % ¥
‘we will \jltscusjs 'the'se ebstaclé&s geparatély wit;n ;n aim
toward clarifying d;nr position‘on each. It will also be .sa‘en
that "each obstacle concerns a matter of som\-\c:::troversy in
Hegelian scholarship; ccntroversies whose solutions will, X

unfortux?ately, not be found ln the brief consideration given

these natters her5 LI

1. Shlomo Avineri's Hsgs;l_s_'zhgqxux_:hg_m_dﬂn_sﬁ:ﬂ is

a landmark study of its topic. In his preface, Avineri ﬁutlh‘\rs

.the problem faced by a writer who tries to°limit his discussion

’
of Hegel-to only one aspect of the 1atter's’p}1nosophy. Avineri
writes: g .

If he-tries to-trace 1n depth the connection between

Hegel's political thought and hi%qeneral phil.osophical

system, he may find himself immersed.in an explication

of the systematic edifice of Hegel's philosophy without

ever reaching his political theory. ,Alternatively,

he'may try to condense the ganeral systen into a tight

Su, A




“«

Yy

as a whole.

_ and concise introductory chapter which will stand
., very little chance of doing justice to it while at
the same time being almost certainly so dense as to
be more obscure than illuminating; the writer may
_  ‘thus.raise more problems in his introductory section
than he will later be able to answer adequately in®
the detajled discussion of Hegel's political philosophy
proper.
Another disunqqi"shea commentator on Hegel's -political
philosophy, Z.A. Pelczynski, has written more confidently
that:
Hegel's political thought can be read, understood,
and appreciated without having to come to ‘terms with =
his metaphysics. Some of his assertidns may seem
less well-grounded than they might otherwise have
been ... (yet) a solid volume of political theory
and pelitical thinking will still remain.

While others *°no less distinguished - have taken issue

with these s ‘wents,” the for restricting the
present discussion has nevertheless been established.
B( In add}tilon to ignoring Hegel's speculative "metaphysi"cl:s
in this discussion of his.political thought,.the direction
this paper takes falls loosely under the heading of 'Philosophy
of Action' which asks of a giveh philosobhy: N TR 1
philosophy demand.in practice?n™ specifically, what this
approach means is outlined by A.S. Walton in his contribution
to a collection of assays entitled Hegel's Philosophy of Action.
Waltén's delimitation entails two ﬁings. first, "no attempt
... to offer a detailed historical account of the development'

of Hegel's thought" and uaoond, "no atke:npt. ... to locate Hegel's

’social theory within the context of his philosophical system

nis .
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None of this should be taken to mean that as a result of
this limited reading, Hegel's thought risks being distorted

in crder‘tu fit a pre-conceived mold. To prevent this from

occurring, Hegel's leading philosophical themes will be kept

in the forefront throughout the discussion. The concept of
troddon, For exsiple; (she of the WeJor themes: of Wegsiis

‘synphony') permeates all of Hegel's philosophical work.'*
(Indeed, Hegel's own life betrays a commitment not only to the
concept but also the practice, from the planting of a 'freedom
feree' with his youthful friend Schelling,” to his custom of
| celebrating the fall of the Bastille up to the end of his
[ 1ife.%) .

2. . The second obstacle which must be negotiated if the

9 nity of Hegel's is to be_ the issue
. E of) whether Hegel's political writing ‘is prescriptive or
deéscriptive. The origin of this problem stems from the preface
tc; the Philosophy of Right where Hegel states: "One word more '
" about giving instruction as to what the world ought to Hal
Philosophy, in any case, always co.mea on the scene too late
to give it." It has been argued, based on this statement. &nd
.“slmilar claims in the same preface, that Hegel is not trying
'to give aavice for the future but is seeking merely to comprehend
| the present, thestatus quo. Some have even gone so far as
,) to assert that his sole motive for the Philosophy of Right is
to praise and encourage the existinq“, repressive’ Pru‘lﬁinn state

of his time."” (This assertion concerning Hegel's motives has
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been the subject of much scholarly discussion which, however,
is not directly related to our point here.?)

There is no question that Hegel is opposed to what Ottman

calls "abstract ‘ought-to-be's'"?, those inadequate and

| ungrounded, purely formal general claims that are not responsive
to concrete manifestations of reason in the world. Nevertheless,
as Pelczynski states, Hegel's political theory does not differ
from other major political theories and, ux’g them, it too,
among other things, wprescribes".? In fact, Hegel believed

/ that no political state éould come up to the theory as expressed

! in the Philosophy of Right.? And, moreover,. it has been pointed
out that Hegel's theory "contains institutions which simply
did not exist in the Prussia of Hegel's time."?

Acknowledging the authority of these arguments, this

\

analysis will be based on the assumption - for the question-

is still not settled among | interpreters of the _Ehi;g ophy of
Right - 5 that Hagnl'u theory of the modern state Ls not merely

desgriptive. But, vhcther Hegel's flight plan for the owl of

is actually to direct society along a particular
course is another matter.’
Hegel's theory as reformist in the most conservative sense of

the term. That is, Hegel percaivau' philosophy as the

reconciliation which is itself very much Lixe' \an epiphany:
truth, aiready existent in the real| can finally be unmasked,
gt

, made actual, through philanq'ph + Only in this way should

Perhaps it is best to understand

intellectual apprehension of the tnl world leudinq to a higher |



w Hegel be seen as reformist: making our quotidian existence
: agtual by making it ratic\nal And finally, it must be remembered

/ that Hegel has bsen daad for more than a century and a half
’ and that, since his death, the political mentalities of Western
cultures have undergone changes which Hegel, obviously, could

not have foreseen. Hence, only a judicious reading of Hegel's

philosophy can guar a t ion of his thought.

S As mentioned above, Hegel does not address at lanq;h the
place of education’in his political and social writings. What

ol is required, therefore, is that Hegel's principles and catégories
~amust b eiplineteq inisows debalil, thé *hiadent conpestions

and ions and ations argued for. To do

this, what follows relles on the scholarship of philosophers
““whose first floyalty'sis to Hegel rathér than to the study of
education. This, in itself, will help to insure that Hegel

isgread and interpreted in a coherent manner dué simply to the
fact that there is a unity of sorts amonq‘ present day
commentators on Hegel. This unity is not a hogogeneity,
certainly,. but is, rather, a type of ‘negative concurrence'
which is primarﬁy the result of the agreed upon inadequacies
of ‘previous right-wing and left-wing readings of Hegel's
philosophy of right. ° 4

3. he third obstacle to a coherent reading of Hegel
rx'esults from his use of the term Bildung. Although generally
translated as "culture," T’.H. Knox, whose translation of the

Ehilosophy of Right 1< the standard 'translation, is satisfied
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to rend;r the term as "education".” Floden makes‘a distinccg
between Bildung (meaning ‘*Maturation") and - Erziehung
("instruction with a strong 'alamen:};dxscipune'f) , but bases
the distinction’ on what this writer believes night be an
incorrect reading of ENC' 387.% In any case, while it is true
that Hegel uses Erziehundq in :hqse portions of the Philosophy
of Right dealing with the education of children, the
inconsistency in the use of the two words in other parts of

the German text (also reflected in Knox's decision t5 translate

either one as "education") shows ghat the ‘separation of meaning

is not hard and fast and, theretu>e, relative nsiqnificax;t
as it bears upon the meaning of the term for bur purposes here.
still others accept "Cultivation" and/or "Acculturation" as

enough translation.?’

vell as ion" as an,
~ £

‘But because Hegel ne/ver/explicitly elaborated a theory

of e‘ither'am!mg or /edﬁcéticn, most commentators translate

w8,

the term in its broadest sense as “culture. Markus is one

such { who has d loped this notion ‘of Blldu

declaring that ot its four interconnected "maaning dimensmns"
education is only one. There is much to praise in Harkus'
contrlbution' to an understanqdiné of Bildung. And,' although
in this preseﬁtatiari‘ila will .follow Knox'é translation, the
meaning of "education" in.the Ehllﬂﬁmy_ﬁtxlgh& nust in turn
be understood to include what Corbett calls "t!xe’?fucess of
social interaction and tlo:::lnlizat:i.org.?'_zw Not only is this

broader conception of the gém in keeping with its traditional
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meaning,® but it also ; George g Kelly's
situating of Hegel within the "pt{)}\itico-padaqéqical orientation
of German idealism. "

It is-hoped now that we have euccessfully maneuvered past
these three obstacles to a unified read{l}q‘ ot‘ Hedel and can
proceed to develop the argument.that ;leqel's political and

social theories are worthy of a closer look. To copclude this

and as y ion for Chapter Two, we will take a

brief look at tﬁe‘ present state of "Hegel - labeling."
. A recent PBS television series "From Socrates to. Sartre"
- which also served as a three credit college course in philosophy
- presents an exampls of how Hegel's political philascphy is

usuauy offered for general consumption. 5 ke

Tt isg . ‘easy to see why Hegel has been‘labeled a
conserVative by same, a-reactionary by others, but
never a defender of liberalism. We have seen that-
his political philoscphy rejects-the twin pillarﬁ

< of political liberalism: 1ndividuansm and democracy . =

But then contrast tha: with Ottman's assessment, based
on a survey cf current interpretations of tht\m_qs_qp_ny_oj
Right, and it should be easy’ to see why Hegel is such a
difficult subject. Ottman writes: |

Hegel's state was to be the constitutional state of
modern political thought, which respects human and
civil’ rights. In Hegel's modern state, man hag the
right .to freedom -and equality, regardlass o his
origin, his religion, or ionality, Hegel izes
the freedom of property and peraon, the freedom oq
trade and the free choice of occupation, free access

to public office, .the rule of law, the respect for
conscience, the open administration of justice,

/ religious tol grance and the constitutional limitations

of monarchy. ¥

-
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Jay Drydyk, in "Hegel's Politics: Ll'baral or lﬁemoarat;c,"

has analyzed this problem thoroughly. Dryd);k demonstrates that
v for Hegel the standard by which to judgé a political organization
is "does it enable the people to voluntarily revise panﬂcular
- inte‘reists which would othervise contlict’#‘ Hegel was a#\ avid
observer of British politics in particular. And what watching
the liberal patlijamentary systenm there ;howed him_ _was that the
names and the tqces in guvernment change;!"bklt not much else.
=i, . Hegel proposed a System which he 't) ouqh\: w&ald actually give
citizens more power, in parti,cular, the power to reconcile

competing 1ritexests.?" Drydyk -is able to argue convincingly

iF , tnatla &‘lthough Hegel & . ST I .
) isavowed the damocrats' tactics, he still applied i
<. certain » he applied ¢
3 = hm in acritique: of liberal princibLes and practices - . .

... and the essence of his cr itique was not that

liberal ‘principle - and practice- aré excessively o
democratic but, on_the contrary, that' they akre not -
democratic enough. .

'n;ese points haynot been. ralsed to- justxfy pinning as
tical philosophy but to set the - stage,

\

'ism' on Hégel's pol.
80 to speak, for a more modern appreciation of that philosophy.
Thiu is aspecially ::rucial in tha field of educatian where the
t:aditicna‘l Hegel is the dominant one. And, it is to these

tnditionnl views of, Hagel in educatiopal scholarship that we

. now direct nur attention.




CHAPTER TWO o
BACKGROUND AND CO;fTEXT
JHegel's social and political thought has not fared well
at the hands of educational philosophers. While there are some
important exceptions, the genéral tenor of most treatments of
Hegel's philosophy in educational literature is negative. While
1Aoking for the cause of this sit\lati.on, one soon- discovers
another interesting fact: namely, that the mzsinterpretnt&onu 5
o’f Hegel actua‘nlly began in Germany soon nttér his death. and
have continued up to the prasent.” If philosophers working Y
in 'tl;a fi'ald of Hegel studies are prone to such distortion,
what hope is there for educators seeking, philosophical
ﬁnderpinnint’;s for f.heix ideas? Remarkably, even R.S. Pat;.erl,
who has made éignkticant contti.lyutions‘ in the fields of ph‘ll.oéophy
px’aper and educational pl;ilosophy specifically, is gquilty of
uismdersunciinq Hegel. R.S. Berki shows that Peters is "1_19‘!? - —
o’uy ... not conversant with Hegel's réunt. commentators but
he (Peters) has failed to master Hegel's mxg_amnm_mm.
the very 'book he critlcizes._"" ’
’ Floden is 'usentially correel:t when sher writes th'uc “ie
. (e)&ucgtors do not know of Hegel, or e}u thc_y know of M‘
‘ tho;ght \r‘.l]raugh 2 glass, darkly."“. Consider, for example,
«that when\ﬂega.l ia diseﬁssed, it is often as a phﬁosophlr
who tall_s u}\der the heading of 1dnlinu,t° that .educational
philosophy which stresses the spiritualﬁhnmony that is the

esserice of being and the final aim of ‘education. . Yet, even
. . .

s
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authorities on the elucational philosophy of idealism £ind it
difficult to cope with Hegel's place in it. 1In his
Philosophies of Education, published in 1971, John Paul .stxai.n
makes the important point that idealism in education is based
on "a special interpretation of Hegelian philosophy""' but four -
years later, writing in the journmal "Educational Theory,'™ Strain
fails to draw attention to this point, and leaves the impression
that Hega]: is reupnrisible 'tor an educational philosophy which
sttain feels "continuas t:o exist because of tradition and ecnnomic

a

prassuru. 42" a1 though s y ic* Heqel Donald

‘s(ackinger, in his "Responac to sf.x-ain" in the same journal,
while correcting stnin"s "unfortunate reading of Hegel, " still
u‘ema to feel that there is something _'wrnng' with Hefl's
"gspecific social views" and more than once commends those
"modern American idealists" who have sucdessfully tried to
"qod‘beyond" llggal.u Seckinger also repeats the charge that
He«';él was an apologist for the Prussian nation-state.*

Often the social pollﬁcs of "an Ldealisi: p;xilcsophy of
education u‘ra equated with totalitarianism.” In turn, Hegel
is then chax‘-nct-rizod as having fathrered “the phnosophical'
tnd‘ition in reactionary conservatism", namely the "wasi-
mystical nationalism" c;!'fascism and national socialism.“

; Hegel nnds up being charged with espousing the doctrine that
"wap is the ultimat- arbitar of what is-right."*
This sort ot misrepresentation ot Hegel in education has

been going on at least since 1923 whan Sir Percy Nunn claimed

\
A
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that "the connection between the World War and Hegelianism is
too close to be ignored."™® In the early:60's a fcédent of
education could read that "Hegel favoured thought control,"*’
and that Nietzsche, "a disciple of Hegel ... believed that in

the s:rubgle ‘for power the weak shnuld be destroyed to make

room for ‘the strong.® s things began to get better there
was still a degree of hesitation arnid lack of commitment toward
the task of correctifig the picture of Hegel in educational

literature. Althéugh Curtis, in 1958, refuted Percy Nunn's

. charges agaipst Hegel, in the suggestions for further reading

(Chapter the reader ié‘ac;vised to "bostpona'the reading of
Hegel, Texts that attemp\: to give a balanced picture of
Hegel's thought invariably 1Fnora or downplay the social and
pol1tica1 aspectssz or fail to Lquality stataments uhich are open

to the same ni s we have wi in the past.®

It is to be hoped that a nore exacting exposition of Hegel's
social and political philosophy will help to create the atmosphere
for a more judiciou‘a appraisal of Hegel's ideas on education.
It Will be one of our aims to show that simplistic, formulaic
assessments of Hegel's the,;ry of thelita\:e‘canncg but lead to
the wrong - headedness that seems to be characteristic of so
much educational literatures '_ i
ﬁesides the above incidental v:eterences to Hegel in
educational literature, there are three book-lenqth ‘studies
of Hegel in English. The first two wera publiehad in, 1896.
Hgggl_gg_mm, by ' Frederie Ludlov Luquaar, is
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A inconsequential. The first half of Luqueer's book is a

biography of Hegel, while Part II is a selection of translations
from all of Hegel's writings edited and arranged by Luqueer.
Also in 1896, Hegel's Educational Ideas appeared, hy William.

's system

M. Bryant.” Bryant's purpose is to present He.

as a "universal scheme of education".® Although Bryant does

at times discuss the importance of institutions, he comhits
tha common error of many readers of Hegel (both/in educait‘:n"
and philosophy), that of ignoring the place and purpose of wh
Hegel calls "civil Society". By failing to establish t}ri

important distinction between 'State' and 'Civil So¢ ., a
mere mention of the word 'state' can conjure up visions of

7 Germanic political absolutism. Anothar problem with Bryanr.'s

text, although pa:tactly noml for its time, is its prose.

Written in a style that used to make good loqical positivists

reach for the seltzer, Bryant's book has really only an historical .

value.

Hill{cent Mackenzie's, . ¢ [heo
Practice, is another matter.”” While Maékenzie does discuss
the concept of ci:ru Society (whicﬁ she c.aus "the civic.
c_:ommu_nlty") she too often 1gno¥iu it, which in turn} leads to
her n'agl‘uct: of H-gell'l f.heoﬁ og freedon. Hove\;a_r, much Better

e's is than L . 8 and Bryant's, Hegel's
Eﬂnmmmnmmugug_q 1s ntill rather dated (originauy
published, 1909) and flawed by what Floden calls "misplaced

respect," which causes Mackenz ie to tx‘oat’ﬂegel's commencenent *
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speeches to high sghool S ang/ their as being
on the same level as his more mature works on philosophy.®

While it is trueﬁthat the do not ict

hls later remarks - about educatlon -and, in fact, sometimes

antxclpate Hegel's later works - they will not be used as spurces

in this paggr for two reasons. First, they do net—provide a

sustained)&%d thorough attitude tuuard{ pollticalv and social
issues, for they respond instead to specific educational concerns
of the mqment.’risiecond, they are of more reldvance to 'subjective
spirit' in that they present Hegel's opinions on curriculum
and achievement as they !'eJ:ate to only one type of educationni
institution, the classh;l gymnasium. )

The few ‘exceptions in the educational literature to the

.‘ g‘eneral trend of short—ck?anging Hegeldian sogial and political

thought have riot been di here ref will
be made to- them_‘ as they bear on themes covered below. The

réadsr should be reminded that this survey of literature has

not been exhaustive of all th&t—has been written on Hegel and

education. As stated earlier, most of the material on Hggel
and education concentrates exclusively on Subjective Spirit
whereas ‘our concern, to repeat, is objective spirit, the rsa‘lm
of social and political philosophy. . -

A complete picture of the role of Hegel and Hegelian
political philosophy in educatinn‘;ufduld not be completauichout
an account of the full and part-time aducat:au who have haln

influenced by Hegel. ’l‘here have been many nuch people {nd,

: /

|/
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of course, they have written much. ‘n‘i'r contributions cannot
be easily assessed and certainly notWithin the confines of
this lssay.“ Many of these men and women, while publicly

acknwledging Hegel's philosophy, were, themselves, in the

educationa) trenches as s, superi of
commissions’ of ‘lnquiry and in-the case of two, qoverm.n;nt
ministers: Giovanni Gentile was Mussolini's Minister of Public
Instruction during the early 1920's and W.T. .Harris was tha.
u.s. commiauio‘ner of Education from usé to 1906. Philosophers
and sducatienal theorists such as T.H. GXeen, Bernard Bosanquet
and Lord Haldana in Enqund and W.T. Harris, Denton J. snider,
Susan E. Blow, and" qchn Dewey in the United States were all,
in varying degrees, Hegelians in their approach to the _1mportam‘.
social issues of mair'thw. "pnly after grounding ese‘witera
' in their time could one assess their versions of Hegel's theories.
But neither would such an assesszent be tah;, for none of these
people were merely interested in ‘pupqlaﬂzing Hegel: rather,
they set out to actualize the neqalhn agenda. They certainly

4
an i hap in t.hn history of education but

only one, John Dewey, has had any appreciable impact- on
educational theory and practice. And lh‘lce‘owey'sdmﬁacf: cannot
be so easily ignored, it is his relat{onuhiﬁ‘f:o Hegel that we
must now review. ; B \
)lemglly, John. Dewey, the matura philosophgr, is not
r;gurdad_al an Hegelian; if anything, an ambivalent _Heqe].ian 2
,maybe. . Certainly there is Deua‘y'l off-quoted remar); that
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Plato and Hegel "left a definite deposft" in his thought.%®
But, on the other hand, it is generally accepted that Dewey

,abandoned what he considered,an le idea}istic physics

for a "ﬁarwinian naturalism"®' <und'saugh: support for his
political theon.es in analytical science.® vYet John Dewey
is relevant to this dxscussion it‘ only because he is the best
/exampla of an educational pnnosophar coming to grips with the
same concerns as Hegel. For Dewey, one of the r{:ajor problems
_ for manking is: balaffcing the principle of indivlidu‘a'l.fraedom
with the e&ua'lly im’porAtan?.: need for collective wvelr.ly-b‘eing.fl
Altliough there was no greater champion of populist democracy,
Dewey was aware of 1t; shortcomings as,well. While not afraid
.“to accept educatxonal instituciona as agents for social control,

.Qewey arqued forcefully that men should be not, gnly subject

"tc but also "cxedtors and controlle’rs of cheixdnstxtuf_ions."“ .

. In hJ&s critxque of the abuses of capitalism, Dewey argued
for ané industrial demcctacy where sconomic reluticns would be
s ordinat:éd to human relations.“ Deway's abllity to see socsety

n association of smaller a_ssaciatians {testimony to his
'HJ elian deposit' as will be s'héwn later) made it p’ossible
for him to place the school firmly in the communn:y in a practical
sense i’?hat recognized the typical .occupations of pen.” T}i{.s
vision of society, >wheri .stratched, has . caused at least one
commenbator on Dewey's latsr writlngs co read him as an "anarcho-

communalist."® . Ce
B

2
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What will be argued in the following pages is that Hegel,

nearly a hundred years before John Dewey, sought also to
promote the principle of individual freedom while still
promoting the interests of a greater sovereign body. Both men
assigned to education the task of bringing the individual 'up

to' the stage upon which true'citizenship could be fostered.
Whether or not Hegel's theory'of the state can do this is
obviously one’ of the guestions that will have to be answered

below.

. To highlight further the themes.of this paper - freedom

and individuality - and, as well, to finish the stoxy of
Hegél's relevance to the philosophy of education, it is

~._ important~to. introduce a key p‘l&er in. current educational
" .philegophizing: Karl Marx. . Now Marx, of course, wrote even
less abbut_education than Hegel. Nevertheless, in a sense,

Marx, moré than anything, was himself a teacher. Evidence of

this need not be looked  £or in his motives but merely in the

tact that today, in the Enqllsh speaking world, alert 'stydents!

of Marx and Marxism are more vocal, more intense and probably,

more provocative than any other single group of educatxonal

\theorlsts.

: ' It is t:'on eurIy in time to write the history of Marxian
influence in education. Yet, trends are noticeable, influential

textu and artlclns are idanti!iable, and, surprising to no

one, critiqugs of the 'Critique' are already in ci;—culatlon.
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Marx's influence in education began to be felt as a result
of work in the field of sociology, especially the' sociology
of knowledge. The shift to political theory took shape finally
in a critique of liberalism and especially of liberal reform
efforts in education. Martin Carnoy expresses it thisyway:

freedom of movement and individualized instruction

in the classroom is not the issue ... The issue is

political and economic. How do we change a society

that colonizes people to accept dominated roles,

roles defined by a powerful, self-perpetuating

qroup?“

This "incompatibility" between liberal reforms and what
were parseived to be the "antiegalitarian requirements" ‘of
capitalismn finally led Marxian educational theorists to an
-analysis of the state. Unfortunately, this analysis, only
posed more quest:ions: At first, the correspondences between
the state and education were emphasized, leading many to assert
‘. that schools were "functional in’ obeying the rules of the game

' set out by the larger society ...

Before‘ long,  however,
contradictions, especially in the welfare capitalist state,
begaﬁ to be emphasized and it was pointed out the "the'state
is not merely the hand-maiden of the dﬁminant classes."”?

. The' issues at stake, then, were economic and political
domination of ‘one sector of soclety by another, and t‘he rolé

of education in a society (cult\;r_e) that had the potential to

. '
support degrees of emancipation previously restricted only to

'

a few but which' appeared to be failing to fulfill its promise. i

What was recognized. by very few of those who contributed to
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this discussion was that these issues were not unique to Marx:
they were in fact the same issues that Hegel had written about
in the Philosophy of Right twenty-seven years before the
appearance of The Communist Manifesto. (Marx, of course, had
written on sections of the Philosophy of Right; his Critique
of the Philosophy of Right was probably composed in 1843).

Henry A. Giroux is one of those who have challenged .the
contemporary Marxist critique of education.. "Marxism and
schooling: The Limits of Radical Discourse".puts forth the
thesis that

the radical educational theories that have developed

primarily within the contours of a Marxist framework,
whilé having made enofmous gains in contesting
conservative and liberal accounts of schooling, have

3 outgrown their theoretical and political slg‘nificance
as the basis for a radical discourse.

citing the inadequacy of such traditional Marxist categories
as clas.l!, history, economism and Marx's later scientism, and
attempting o go "beyond Marx," Giroux makes a telling
aistinction between schooling and education. Proceeding ‘from
this diaf.lnction, he out:linasystratagies ‘for “"radical pedagogues"
to use in creating "alternate public spheres".” The similarity

here the cal age that supports Giroux's

analysis and Hegel's concept of civil scelety is striking.
It might even be said that although Marx seems to’have ‘been
fifished with Hegel, Hegel is not yet finished with Marxism.

A Marxian - Hegelian convergence follows from Giroux's

distinction between schooling and education. It is a myth
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that schooling and’ education are the same,. declares Giroux.™

' Education "takes place primarily outside of established

institutions and spheres" where schooling occurs; "its' focus
is political in the broadest sense" and its aim is "human

emancipation."™®

Schooling, on the other hand, is only one
factor in the empowering of citizens, both individually and.
collectively. Giroux recognizes the importance of empowering

the individual but stresses the collective much more

When
he elaborates on the strategies for his radical pej:agogues

his overriding concern is with "social movements and groups"

(p. 131); "collective struggle"; “"oppressed and oppositional
groups" (p. 132); "alliances and social formations'; "collective
aspirations"; "community groups"; "new forms of social-relations"
(p- 139) and offers A specific example, the "nationality
federations" (p. 134) created in America at the turn of the
century.”

*  Now, the legitimacy of Giroux's critique is, at this
point, an internal natter for those still concentrating on
the Marxist and post-Marxist paradigms. Giroux does not invoke
the name of Hegel and neither is this the place for a forced
marriage. That Giroux anticipates some of 'the ﬁeqelian
‘architecture' as it is applied to education in this paper
will be c;bvi;:us in due‘tima: and, that Hegel would challenée
some of Giroux's assumptions about where education does and

should occur will also be clear as the argument unfolds.

g
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What now remains from Giroux's challerige to the Marxist
analysis of aducation and,” as vell, what is espe¢ially relevant
to the Marxian - Hegelian convergence is the final goal Giroux

sets' for his radical : ion and :

that is, freedom. The convergence of Marx and Hegel occurs
here, but so also does the divergence between thése two great
thinkers begin here. Freedom has long been recognized as one
of the central themes of both Marx and Hegel, but where Marx
is criticized for a concept of freedom which is empty and
wsituation-less",”™ Hegel is credited with a conception of freedom
which is "the richest in the history of political philosophy".”

P.G. Stillman develops the contrast between' these two
views of freedom in "Hegel's civil society: A Locus of Freedom":

... Marx's ideal’ men lack an articulated and.

dai ted social it in which each individual,

a social being, can discovergnd develop his potential;

they have no criteria by which to decide whether to

hunt, fish; critically criticize, or follow another

particular activity this morning (or at all); and

they lack an appreciation of the results on the society

as a whole, ongoing, and objective entity of universal

inaivianals produding in each and all spheres of humen
life.

In opposition to this Marxian, asocial freedom, it Iis
Hegel's position that freedom cannot concretely exist outside
a social ccm:ex’t'. That soci'nl context, broadly speaking, in
which freedom finally comes into 1t‘l own is thg Haqeliah state.
The’ main :anor of the criticisms of Hegelian educatlonal
philosophy to date is that freedom seems ‘to be lacking as a
result of Haqel's supposed zeal to shore up a reactionary
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political ideology. Marx is naturally credited with a critique
of such repressive 1deoloqies and thus it has come about that
educational philesophars have luoked toward Marx and overlookad
Hegel. Yot freedom is the substdnce and the goal of Hegel's
philosophy of objective mind (PR 4), a claim which, i
substantiated, should grant to that philosophy greater
recognition as a source for educational philosophers. In the
next section. Hegel's concept of freedoh is explained, with

special attention given to the individual.

L, -
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. CHAPTER THREE

HEGEL ON FREEDOM AND INDIVIQUALITY

Hegel lays the foundation for his concept of an actualized

freedop with a discussionof the will. The will is free, Hegel

says, by its very nature (PR 4A) but the likely consequences

of this naturally free will or 'immediate' free will are not

that Hegel is content to simply let it act unrestrained’

in his state. Naturxal or immediate will is distinguished by
its arbitrariness. The individual at this stage possesses an

immature will and, although capable of making choices, cliooses

without full knowledge. Hence, his decisions are arbitrary" )

and are mctiv;ta'c’l by his app_etite\s, fancies, and passions.
The tr?edom that he associates with his immediate willfulness
is apstracg a.nd is,_ accor‘ding‘ to’Haqel,‘only anegative freedom.
It is "the freedom of the state of nature, conceived as either
the primitive v‘pra-civui_zed cohdition of mankind ... or as a
modern philosophical abstraction."®'
In, keeping with the dialectical natdre of Hegel's

philosophizing, the 1mmedinte natural ud.ll and its complementary
fom of freedom is’ not tn be looked upon as without value,

however. It is indeed a necessary step 1n the process of man's

self-deteminaticn. It.is, though, a one-sided form of freedom.

While it allows man Eo free himself from restrictions, even
to the point of suicide, ‘if negative freedom is left to itself

it always sees.objects external to itself as outside interference
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and without something more powerful to restrain it, the arbyltrary
will takes shape in the world as fanaticism. As Hegel says,

only in destroying something does this negative will.

5 possess the feeling of itself as existent. ,0f course
it imagines that it is willing some positive state
of affairs, such'as universal equality or universal
religious life, but in fact it does ‘mt will that
this shall be positively actualized, and for this
reason: such actuality leads at once to a
particularization of organizations and individuals
alike; while it is precisely out of the annihilation
of particuldrity and objective characterization that
the self-consciousness of this negative freédom
proceeds. (PR 5R) 5

Hence, the appearance of the natural, immediate and
arbltrary hil], point up the capacity for trgedom but truly not

v its realization._ . \ =
Faced then with the terror of the destf_uctiye, arbitrary

y -will, there'is a tendency for man to over-restrict his natural
impu]:ses.’ In his lectures on the WMM,

« Hegel describes- those societies whlchl have enouraged the
extinctibn of the natural will by promoting the customs and
culturaf mstitutybns of the time. But Hegel warns against
stopping at this /"second nature which, put in the place of the

m;uay, pﬁrely natural will, 15 the soul of custom ..." (PR

‘151) . ‘Fcr, tpo qﬂ:en, a reliance upon the prescriptions of«
. custom ?ecom 's habitual and "a man is killed by habit" (PR 151A) .
still, progtess is being made hacausa here, freedom has become
formalized in these customs and institutions, and hence, is
‘for Hegel, a morXe mature form of freedom. It is a positive
freedom' in that it recognizes the importance of the nature of
- .

|
i
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duty and, through its stability, paves the way for an integration
of the individual conscience (which was at the heart of negative
freedom) and a public notion of ‘'the good' or morality. Yet
it is still an incomplete concept of freedom. As Pelczynski
remarksv:/ "this kind of 'substantial' or ‘'positive' freedom
appears compatible with all sorts of situations in which there
is very i}ttle liberty as it is generall‘y-understood by liberals
or democrats.® 5

What is lacking, of course, in th. \s wholesale overcoming
of the arbitrafy will by the objective will is a secure place
for the particular,. subjective freedom of the individual. This
is the treedan; that has come into its own in modern ti_me‘s (P?
‘124R). T—ha dialeétical movement in the direction of ‘concrete
freedom for the individual is thé theme of the Philosophy of
Right. 1In Hegel's view, this movement is the movement of a
mérely subjective freedom acquiring for itself a rational,
objective world. In his Intreduction to the mmghy_gf_ﬂ;g_h;,
Hegel introduces education as ghe means through which concrete
freedom is realized. ;‘:ancrete freedom for Hegel is "self-
det"eminiﬂg universality" (PR 21). And, Hegel states explicitly
that "this growth of the universality of thoﬁght is the absolute
value in education ..." (PR 20). For Hegel, the universal
evolves from an abstract and external universality into a
con::reta ar;é\absolute\'univarsality as freedom itself become
concrete. In the universal, as in absolute freedom, the

contradiction of objective and subjective is no ' longer
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debilitating. The will moves toward the condition of concrete
freedom dialéctically. In one of its most elementary forms .
the free will realizes itself in the world through the securing
of property. But in so doing, this immediate, suhjac;ive will
may not always cérrespund to the immediate, subjective will
of another. f:onflictsffesult and attempts to resolve these
canflicts in contract alld criminal law in turn help to build-
up an objective world. Initial conflict resolutions, however,
fall sl}xert of realizing uhivarsal fre’edam: fall short that is,
in e pressing~ the universal will that an objective order must
atte:}d to. Hegel explains, for exampla how criminal law, while
succﬁssfully annulling crime, nevertheless fails to meet the
"dema‘né for a justice freed from suhjaqtive interest and a
subjective form ..." (PR 103). . .

The dialectical movement of freedom continuesltrom its
embodiment in abetract right, (property, centr’act, etc.) to a
s‘ﬁge ‘of development‘Hegel calls Morality. Here the universal
i:ecomes characterized as "the good". But the good must be
actualized - enterlinto the attah:s of men - through a particular
will (PR 130). This fact severs an individual conscience from
the external world and makes of the qoo‘d an abstract total?ty,
another negative freedom ‘in neea of an objective determinate’ .
(PR 141). Because it does not want to see thiS new form of
freedom dominated by an even more overbearing objective freedom,
reason seeks again for a reconciliation of the particular and

the universal will, subjective and objective freedom.
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Having won theoretical recognition and practlcal
1 mo;

nct b ished from the modern world. But only i§
they e properly, 'organically' incorporated into
the ethical, civil, and pokitical structure of modern
society [ebj.ctiv- vﬂl] Fuld they be fully effective,
lasting and beneficial. (Gloss, Mine)

of
and 1eai imate self-interest [subjective uill] could

For Hegel, this synthesis of objective and subjective will
takes place in the sphere of concrete existence he calls Ethical
Life, specifically, in the three moments of Ethical Life: the
family, Civil Society, and the State; or, when conceived in
philosophical mediation, as the unity of "a family and a nation"
(PR 157{ ‘

In ethical life, M: is ral(l.ox‘.al freedom that prevails.
As the individual lives thrcugh the institutions of family and
civn society, ‘he reflects on thé constitution of the atace
and, in accordance with reason, must-discover ;nd/er recover
his true' spiritual self. He recognizes himself as a free
individual only within the context of ethical life (or, ‘as we
ha\fa been calling 'ethical life' up to this point, 'the state').
The idea of freedom becomes actualized ‘and concrete in the state
and, }ndea] s the "genuinely orqani:cd" (PR 160A) state is the
precondition for the universal rights and liberties that have
been won for man in the modern era.* John Plamenatz sums up
the true peaning of freedom in Hegel's political ideal and
why Hegel puts so much stress on t?ng social context of freedom:

As Hegel sees it, it is only ‘ul”a‘"s_ocial and moral

being that man is free, that freedom has meaning and

value for him, that he achieves it or makes progress

towards it. This progress is both in%he individual
and in mankind, foxf they both move gradually ... toward




freedom; thouqh the individual cannot have greate
freedom than social and cultural conditions allow.®

And, the social and culturnl conditiens of concrete freedom
must be the result of the self-conscious efforts of the
individuals in the state. As was stated in the beginning of
this section theé freedom to choose s an inferior conception
of freedom because along with the freedom to choose there must
also be the ability and the freedom to determine the available
choices. Now, absolute control over available choices is never
possible and Hegel is not pretending to be able to provide this
kind of moral and physical autonomy. @ulture and environment
are glven and‘all acts of the will must occur ‘against the
backgﬁ'ﬁnd of nature gnd history. Yet, opt of ali the- lessons
to be learned from the .French Revoluti;n - and Hegel draws
our a{:anticn to many of them - one l:ha.t cert"ainly was not missed
by Hegei.l was that when men bind themselves together for 3 common
end, the restraints of nature and history seem petty indeed.
Thus for Hegel, history proves that self-conscious individuals
have the ability to at least shape out of the present the
conditions for a future synthesis of subjective and objective
freedom.

Th'ere is certainly an element of optimism in Hegel's theory
of freedom: a faith in the overall forward movement of
civilization and a willingness to credit individl‘ml men and
women with what progress h.ad already been made. For Hegel it

is the power of man-made laws and social institutions which
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'guarantees not only deljverance fromthe terror of the arbitrary
will but also substantial and meaningful individual participation
in the making of ‘:hese laws and the opération of these
institutions. For 'Heqel, arbitrary freedom cannot, by itself,
leaq individuals to a community; and arbitrary freed;;m's
dialectical antithesis, objective freedom cannot insure a
community of free individuals. Hegel thus founded ins community
on a theory of social categories that "expr!ss the basic unities
ft selves and world in which members of a culture can and do
acknawl;dge one another."® The socia]lféategories are lethical

relationships, (not ethical rules and principles) which "o

a kind of rational reconstruction of a culture, explaining what
kinds of social union there must be if the culture
recognize and embody certain dbstract ideals."®

l;le‘qel's solution to the problem of fiieedom in the mofern
world is, in one word, 'participation'. The participation spdken

of here is participation ofian individual personality possessing
Y

free will only, in the three 'moments of ethical life. As will

be clear in chapters three and fcur of this paper, partwipaticn -

|
is, for Hegel, constitutive and aducat,!.ve of both the individual

and sociaty. In this way, participati solves the prchlem
of freedom. 's?eci:ticully, freedom becomes ;:oqcret‘e and r_at:‘iona.l
when the abstract ideals of libérty, equali‘ty .and frateiniiy
are defined realistically; that is,"'in a way that‘;nakes possible.
the constituting of institutions that allow for as much liberty,

equality, ard community as human beings in the modern world
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w8  preedom translated as ‘'participation' assumes
s ’

can attain.
the existence of individuals who freely choose this freedom.
~ Accordingly, so that 'participation' is more than a hollow,
or worse, a .mindless “acquiescence to a prevailing power
structure, the view of freedom Hegel offers needs also to be
supplemented bydan understanding of .].ndividua’lity that is in
"keeping with the logic that determines nig analysis of fréedom.
We began this -presentation of tl';e historical and
philosophical context of the Hegelian vtheory of the state with
a survey of Hegelian inisinfomatfox{. Nowhere has. Hegel been
mi)‘re misunderstoc‘d than in this area of individuality. .c;rbett

¥ writes:

\‘ The hbsence of a close analysis of Hegel's concept
of the individual may explain why the critical disputes
over Hegel have seb-sawed to the point where, as
MacIntyre has said, a philosophical neophyte would
have, good reason to believe that there was more than
one philosopher named Hegel.®

Moreover, it is Corbett's thesis that Hegel's concept of
the individual is in the ljberal tradition and that it shares

nso namely the problem of

Vl}bera‘lism's fundamental problem,
‘indi"riduality vs. citizenship. Corbett's criticisms of :the
L Hegelian individual will be considered later in this’ .paper.
For nbw, we are interested in showing ‘that Hegel's treatment
of indiyiéuality is responsive to the spirit of ‘oup@odarn view
of the concept. A
In the same way \a'mt Hegel is interested ‘inoshowing the
inadequacy of immediate Will and abstract freedom, so too is

Vo v .
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he unsatisfied with an unreflective concept of the individual.
For Hegel, the true existenéial man is a composite of three
beings. R.N. Berki' put it this way:

There is man the Individual, with his.own. private
consciousness, feelings, desires, thoughts, etc.
Then man the Universal - member of a-legal community
in whom customary morality is internalized. But
between them - and all the three faces are necessary -
stands man the particular being, one who is less than
the ethical whole but more than the Individual in
that he is something concrete, definite, positive.
Patrticularization is absolutely necessary in life
«... Thus, one is not merely an %nqlxshman etc. but
also a writer, bricklayer, etc.

Berki explains that particularization is how a man actualizes

Hinself. He accomplishes this in a social envirogment. Without

the inescapable restrictions of ﬁaciety, the -individual ' is
)

unrealized and' abstract. ok .

There is, then, a sense in which it is true to say that

Hegel does not believa in the sanctity of 'the 1nd

.id\'xal' .
He would argue th_ac it is "potentially evil" (PR 119b accept
the individual mén "with hi. wants, irterests, and appetites
as a given or to assume that men should take themselves as they
w92

find themselves. To put this kind of faith in the conscience

'

of the _individuu .ax;\d thereby hope that on the foundation ‘of

éqcie'éy's individual consciences a free and secure political

community can survive is, aga’in,‘ according to Hegel, too great

.
. a risk. whi{e agreeing’ that true conscience "is a sanctuary

“which it would be sacrilege to violate," Hegel wants it made
clear that :he individual, subjective conscience dses not have

a.monopoly on;the knowledge of good and evil.
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What is right and obligatory is the absolutely rational
element in the will's volitions ... and its form is
not that of feeling or any other private (i.e.
= sensuous) type of knowing, but essentially that of
universals determined by thought, i.e. the form of
laws and principles. Conscience is therefore subject
to the judgment of its truth or falsity, and when
it appeals only to itself for a decision, it is
directly at variance with what it wishes to be, namely
the rule for a mode of conduct which is rational,
absolutely valid, and universal. For this reason,
the state cannot give recognition to conscience in
its private form as subjective knowing, any more than
science can grant validity to subjective opinion,
dogmatism, and the appeal to a subjective opinion.
(PR 137R)
True conscience and hence the truth of the 1r\d1v1dua1u
requires education through interaction with other consciences.
True 1ndlv1dua}xty, for Hegel, is the result of education
(PR 1518) . ) T
- It is of crucial importance at. this juncture in the argument
to point out that Hegel is not ptopvosing that human nature is
in need of reform, On the c6ntrary, for Hegel, man, the self-
conscious individual, does not come into full existence unless
and until he is integrated with other. self-conscious men.
Because he holds that "there is no self-consciousness except
where there is a plurality of self-conscious beings closely
involved with one ano(:har,"‘D it follows for Hegel that there
is also No truth in an iSolated and therefore nascent individual
.
conscience. It is not reform that is needed, merely development.
~In the baginnxng man has only "his empty potential !reedom and
his 1mpulsive \qndA appetitive nature. "% Hence, a critical

consideration of individualish is necessary. A compromise
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between the extremes of rabid individualism (cf. PR 187R) and
the repressive totalitarianisﬁ of an absolute monarch requires
a full understanding of individualism.. A.S. Walton demonstrates
that in Hegel's political and social theory "non-individualism

does not entail anti individualism."® Further, he credits Hegel

with providing much of the g: for "a ption of the
individual that recognizes the constitutive importance of the
‘social context, but that does not regard it as wholly
determining. "%

Hegel was aware of the difficult task of achieving this
compromise. . \
The state is actual only when its members have.a
feeling of their own self-hood and it is stable only
when public and private ends are identical. It has
often been said that the end of the state is the.
happiness ‘of the citizens. That:is perfectly true,

'If all is not well with them, if their subjective

aims are not satisfied, if they do not find that the

state as such is the means to their satisfaction,

then the footing of the state itself is insecure.

‘(PR 265A)

Moreover, Hegel realized that the rights of the individual
needed to be protected. In the introduction to this paper,
the human and civil rights guaranteed in Hegel's state were
enumerated in a quotation from Henning Ottman.” The state,
through its constitutional laws; protects these rights and
provides institutions for their expression in the realm of:
economics, social relations, and politics. And, further, ever

aware that conflict is inevitable, (PR 2oo‘and~2uh)” the laws




~~

of the state are not to be considered immutable (PR 216 and
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2983). 2
Incorporating Hegel's concept of individuality into the
_concept of freedom, Melvin Leibowitz offers the following

summary:

The basic elements of Haqal's‘ﬂ-sedom* are:

1) that it must occur in a society, a stat®," in which
there are universals of thought and action i.e., a
constitution, laws, rules, customs, norms, ethics,
etc. These must be seen to apply to all individuals,
and these individuals must be regarded as having the
right to accept and act on them not, tlnally, due
to coercion, but rather by virtue of endctsemant or
choice; 2) the’ individuals must see themselves as
and-being capable of accqpting and acting on these
norms, rules, etc., or.not doing so, through their
own endorsement, ‘choice or subjectivity; and 3) a
congruity or concordance between 1) and 2) is achieved,
such that individuals realize' or become conscious
that the universals in the state embpdy that about
themselves which expresses their own natures; thus,
‘that to act on them is to act, not out of something
alien, but out of themselves. Furthermore the state
comes to recognize that its essence, as it’ is
expressed-in its universals and their orggnization,
is to embody the choices of individuals.

L3

For ”Heqel, freedom and individuality are achievements.
Education is the process thrcuqh which fréedom, individuality,
and in fact, the state are achieved that is, made actual and
concrete. A closer study of Hegel's social and political theory
Will locate significant thematic strains in that theory which
héve a direct impact upon education. In Chapter Four, these
tl';emes are explicated in anticipation of Chapter Five, in which’
the structural’ arrangements of education in He’gal‘s state are
explained.



CHAPTER FOUR

MAJOR SOCIAL AND POLITICAL THEMES IN HEGEL
RELEVANT TO EDUCATION

We saw in the previous section that freedom and individuality
could become actual only as a concrete social context. Hegel
reconciles the freedom given to man by vi’rtue of his naturally
free will with the 'moral' freedom grounded 1n‘shared custons
and institutions. He located this reconcilidtion, what he terms
rational or concrete ‘freedom, in a realm of practical
philosophical speculation he calls "Ethical Life". Ethical

Life is a stage of objective mind which a) bvgrcomes the one-

si of and the e‘quully unrealistic egoism
of self-centered morality which "t:or’ltains no criterion ... for
disti;’lgulthng the ethical tu}ﬂ.llner‘n: of obligations from
arbitrary decisions or from blatant‘ox‘ concealed (even from

oneself) willing of evil"'® ang b) yet preserves the right of

the individual to still act in 3 with self-i
while at the same time bgh_!q assured that his rights as a person
are recognized by the state and that his "livelihood and weu;re
be treated as a right, x.,é., that particular welfare as such
‘be 80 treated"™ (PR 23})) .}_/The state of objective mind that has
been 'wamﬁa' and 'y'at l;r,eserved' is called by Hegel 'Morality'.
The action of overcoming and yét preserving is Hegel's difficult
concept ol' m'm ’ .
The movemné from the stage of Morality (where, we

rammber,’ subjective and objective will co-existed but were

~ >
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not reconciled) to tne- stage of ethical life 1; necessary
because man can only be authentic - possess himself - in a ™
specific community of ethics. As Ludwig Siep puts it: "For
Hegel, the i}\dividua‘l is never a tabula rasa who approaches
a‘particular. community with its_ c\:\stoms and laws and then
begins to analyze them."'® such introspgction is impossible
becilise the "presuppositions of such maxims as ‘ons. should
nm:. do X'" are to be fo:and in the Vheritaga of that community,
in its "natural, social, and legal contents or 1nst1cut‘£ons.“‘“
So it is that, for Hegel; .man is “directly linked to the
ethical order by a Felation whigh ig more like an identity
than even the ;elation of faith or" trust" (PR 1”47) .

But the identity of the individual with Ehe ethical order
is not immediately known to the indivflduall. Thavf, ié, the ethical
order embodied by the community in its laws and institutions
are first perceived as "an object over against the subject,
and from his point of view they a‘re - 'are' in the hi?hest sense
of self-subsistent being"™ (PR 146). They 7‘become known only
in thought. Not, as \we have said, thought equatgd with
introspection; rather, thinking that has universality as its
object. To achiav;, then, the idertity:of the individhél with
the ethical order, t‘he‘ p;ograshian from particularity to
universality is required. And, as well, in this movement from °
particularity to universality the individual grows .Snto
concreteness; the identity of the individual with ethical life
is the goal‘and the reality of the will-as-freedom (PR 23).
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It is this progression that Hegel calls education: "This growth

of the universality of thought is the a.bazflute value in eﬁucatinn"
(PR 20). . )

The introduction of universality, the stress now put on

the community in whig:h the individual "participates as a

member" obviously shitt"sl or as Taylor expresses it, "displaces

the céntre of gravity ... from the individual onto the community

....""% Hegel collects the ideas pr here- in ‘P
5

A
The right o§//x.\dividuals to be subjectively destined
to freedom is fulfilled when they belong to an actual
ethical order, because_their conviction of their
freedon finds its truth in such an objective order,
_ and it is in an ethical order that they are actually
in possession of .their own essence or their own inner
universality 1 . .

And in the Remark that follows this Paragraph in’ the
Philosophy of Right Hegel affirms the connection between the
education of the individual and the state: "When a father

%nqu%red about the best method of educating his son in ethical

‘' conduct, a Pythagorean replied: 'Make ‘him a citizen of a state

with good laws' (PR ;.s:m). '

4 ° In the uripacking of this little anecdote we find some
very important ingradients of Hegel's poliiical‘philoscphy
and philosophy of education mixed toqath‘ér. To begin with,

by ‘ethical conduct' Hegel does not mean moral education:as °

it is usually understood by educators. This remark occurs in
the introductory analjsis of Hegel's -treatment of ethical
life. ‘'Ethical conduct' therefore, refers tq the identity of .

‘
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the individual with the ethical order, that Xs,t the free and
final product of man's development: the reconciliation of
subjectivity and objectivity. ‘ Only the 'citizen' can be said
to have achieved this reconciliation. And, furthering the
elucidation, it should be noted that for Hegel, citizens are
made, not born. Citizens create themsalves/g;tgr /a/ditticult
internal struggle“between instinct m;ltellect (PR 151A) .
The 'father' as tt}e living representative of the Ld%tity of
subjectivity and objectivity (that is, univarsai\i.Fy become
concrete in ‘sthlcal_life and its three moments: tami>1y, civil
society, and st;;é) symbolizes the instmmént through which
the 'son' will become a citizen/man. b )
'vie;:inq the citizen as the aim of educatidn-recalls the
shift‘from in\dividual to community to which ve drew attention
earlier. The sta“ta, rooted in the family and c¢ivil soclety,
is to be the‘ultimate community, concrete universality. V;le
need, therefore, to get a ;186!81 ‘éicture of the state and
7establist‘| its relation to the ind{vidual, to freedom and to
e@ucation.v The order ‘of our exposition of the three monments
of ethical life will thus be 1) the state, 2) the family, 3)
civil .society. , : N
The br_ecedence(the state takes over the individual hust
not be viewed either as a means-end relation or a
superior/inferior dichotomy. If a metaphor is needed, the
state should be compareii to a living organism with which it

-shares three characteristics.'® Like the hand ‘or the brain's
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relation to the organism, it "is not voluntary, arbitrary or
revocable"; also, it involves "development in time ... in which
both (all) the parts and the whole participate"; and finally,
"there is an internal - rather than external or mechanistic -
relationship of parts to whale.-"“ Hence, the state and the
individual come into being t‘ogether.

The result is that the universal does not prevail

or achieve complemn except alonq with particular

of particular
knowing and will nJ and individuals likewise do
not live as private persons for their own ends alone,
but in the very qct .of willing these they will the

universal, and their activity is consciously. aimed
at none but the universal end. (PR 260)

The state nust, of course, express its will through law.
It sl*ares the sa‘me ground as the individu\al by virtue of the
fact that it (the state) is also riot above the law.'”’ Moreover,
the conjunction of the law and the citizens is an organic one:
Thus a_law is valid in the state inasmuch as it is
ethical and it is ethical inasmuch as it is rational,
and it is ratienal inasmuch as it expresses the
interests and moral values of the people; i.e.
inasmuch as it is conducive to human freedon...
Accordingly, this sort of law is not static but
dynamic for it remains a living expression of the
will of the people.'®
B % Finally, in contrast to competing’ political theories,
Hegel's state’ is neither reducible to traditional contract
theories of the state'” nor the inore modern conservative and
liberal utilitarian theories of the state founded solely on
a the voluntan} consgnt of "atomistic" individuals pursuing
their own economic well-being.'"
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Consistent with the metaphor of the state as an organism,
it is education that sustains the state and keeps it and the
individual from slipping back to a condition of unrealized
formal freedom which isolates a man and leaves him but a step
away from the brutality or indifference.of his natural state.'"
As Hegel says on this matter: '

To have no interest except in one's formal right

may be pure obstinacy, often a fitting accompaniment

of a cold heart and restricted sympathies... It is

uncultured people who insist most on their rights,

while'noble minds look on other aspects of the thing.

(PR 37A) o .

Education in a political state founded solely on the
natural rights of man is characterized by Peter Stillman as
restrictive and’ conducive to "depoliticization".'® stillman
writes: "the education that does occur is’either education
that makes the citizen more 'Industrious and Rational,' i.e.,

, more eager to work and better able to calculate, t};an he was,

S ' .
or education that is peripheral to life's central concerns."'"

* Hegel argues against tr‘eating education as a mere means

to procuring c and "the pl and comforts

of private 1ife" (PR 187 R). He challenged the view that the
end of education should be the "attainment ot‘ marketable
skills."" Rather, education should aim to free man from his
natural sei.’f—‘centeredness and raise his "subjectivity to a
recognition of the rationality underpinning the soclal
‘institutions of sot:iet:y.""5

. The final purpose of educntion, therefore, is

liberation and the struggle for a higher liberation
still; education is the absolute transition from an
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ethical substantiality which is immediate and natural
to the ona which is intellectual and so both infinitely
subjective and lofty enough to have attained
universality of form. (PR 187 R) .
Fimally, the educational connection beveen the individual
= and the state must be such that a dialogue of sorts is possible.
The equating of 'freedom' with 'participation’ argued for above
must be made congrete. The interaction of state and citizen
in Hegel's political theory is summarized by Moran as follows}
i *
There is thus a mediated relationship - the state
as educator raises the consciousness of its gitizens
through the creation of a rational legal system and
the development of a new morality based on the
freedom of the individual. However, .the state must
justify its actions to the public through rational
arguments put forth in the open arena of the Estates

Assenblies ?ere “one shrewd idea devours another"
(PR 315 A).

0f course, Hegel was not the first political philosopher
to recognize the adu\cative -function of laws. Aristotle also
discusses the positive relationship between the moral character

Jt a state and its constitution anqslaws.’"

Also, like Hegel,
Aristotle acknowledges the role of the family in education,
both philosopherg seeing it as an intregal component in the
development of the state. And, altr_mugh a comparison uf;tne
educational philosophies of Aristotle:and Hegel would be
in{tructive, beginning as it would with their _respective
considerations of the family, it is to Hegel's theory of the
family = the first moment in ethical life -rt.hat our discussion

must now move. ‘
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The Family is the first "ethical root of the state" (PR

255). For this reason, its analysis logically precedes the
state. Nevertheless, accbrding to Hegel, the modern family
depends upon the prior existence of the state.'® It should

be obvious why this is soi the three moments of ethical life
exist in a unity as well as a unity-in-opposition "whose highest
expression is the constitution of the state."""” consequently,
the family must provide the community with whatever service
it can in their shared aim of actualizing freedom. Its
distingtiveness lies in the fact that "it provides its members
with experiences that are not available in other instltutiéns":

for the parents, feeling, intimacy, and love; manifest

and substantial community; and recognized particularity

and subjectivity;. for the children, all those, plus

education to autonomy, reason, treeddm, and culture, |

towards cgtizenship, life in civil society, and *
marrlaqe.

Although the state protects the tamily, it should not be
viewed as an instrument of the state. Its uniqueness and
separa(’:eness from the other moﬁenta of ethical life c be
seen in the types of bonds which exist in each sphe‘m of
ethical 1life. In the relationship' between the individual and
the state we char;ctarized the bond as organic. And, it will
be seen that the relationships between individuals in civil

society are mainly contractual and/or motivated by self-

interest. But in the family, Hegel makes it clear that the
.

members are bound together by love =

-~
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Hegel gives his definition of love in an addition to the '

opening paragraph of the section dealin
the' Philosophy of Right:

Love means in general terms the consciousness of my
unity with another, so that I am mot in selfish
isolation but win my self-consciousness only as a
renunciation of my independence and through knowing
myself as the unity of myself with another and of
the other with me. (PR 158A)

T with the family in
f

An institution based on love could not, unfortunately,
be depended upon to secure the state by itself; benée, it is
only one of two e!’.\nlcal roots of the state. Moreover, one
would -have. to question Hegel's understanding of love if he
intended the family to serve merely as an \%nstrun;ent. for

. political socialization. But thig is not the case in Hegel's
theory of the family. “Ihe family is a partial sector of the
political world, but it cannot pe reduced completely ta,;he_
logic of political or economic relationships."'?? Based as it
is on feeling and sentiment, Hegel did not expect that it could:
satisfy all the needs of reason and co}\crete freedom.

Nevertheless, the ed;xcative import of the family is
signiﬂcar}t_:*nough for Hegel to charge it wit_:h a two-fold
educational task. On the one hnn;i, §he marriage partners
themselves are raised to a higher level of ethical awareness.
First, marriage is a public institution and part:icigation in
it transforms the private sentiment of love into something
tending toward universality. (PR 161A) . ,Second, marriage

draws the individuals into the realp of moral cbjectivity




threuéh the partners willingness to share their property and
o share responsibilify for the welfars of their children.
‘In theSe ways the "basic ethical ideal becomes rooted ir’l their
cunsciou§ness and the unanimity of love, trust, and service
for others which marriage requires has a lasting effect upon

each partner. niz

On the other hand, the child also benefits
“from the educative influence of the family. Similar to the
effect of family life on the parents, the child too must be
raised to a consciousness of universality. That is, the child
must become what he is in truth.

"Children are potentially free and their life directly
embodies nothing save potential freedom" (PR 175). It is
based on this principle that Hegel charges parents to govern
+the behavior of the child according to

7

the positive aim of instilling ethical principles

into him in the form of immediate feeli g . (and)

the negative aim of raising children cut of the

igstinctive, physical level on which they are

originally, to the self-subsistance and freedom of
personality and so to the level on which they have’

power to leave the natural unity of the family.
(PR 175)

-Hegel is not very specific on the manner in which childr'\en
are educated in the family. To present an adequate picture
of what is involved, it is necessary to piece togetherp statement?sﬂ
in the Philosophy .of Right which are, as educational
propositfans, rather vague and at the same time are also -
unhappily - somewhat provocative. The position that I am

.arquing here is that when all is said and done, the education
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of children in the family is an essential but nevertheless,
simple process of superintending the growth of feeling in
young children.

It is the -h:pltcity/é/f this form of education which
excludes it from the discussion of the network of educational
institutions which will concern us in chapter five. Hegel,
in three additions to separate paragraphs in the Philosophy
of Right that'present an analysis of the family, suggests that
discipline producing a "feeling of subordination" must be
imparted to children and that this is primarily. the task of
the iother who has herself’been educated "who knows how? As
it were by breathing in ideas, byvlivinq rather than by
acquiring knowledge" (PR 174A, 175A, 166A). Ignoring for the
moment the obvious charge of sexism, it would-€een to be clear
from this that the cduuti;n provided \Jithip the fanily itself
is not much different from what the common usage of the term

'rearing' suggests. It should not be

rgotten, though, that
Hegel nowhere even implies that this firs £ the child's

4 - - ¥ %
education is any less necessary than later;-more structured

_ stages (cf. PR 175R).

(As regards the possibility of leveling a charge of sexism
against Hegel, the reader should understand that Hegel's attitude

toward women is far too lex to be di ally

in a papai‘__gpggl;ducatlyn. Concerning the education of women,,
this issue isexplicitly addressed only once in the Bhilosophy
of Right, in an addition to section 167. Nevertheless, the
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s reader is reminded that none of Hegel's prescriptions about

education in the Philosophy of Right directly or dndirectly
exclude women.) :

Bernard Cullen has pointed out that since Hegel is so
"desperately seeking social harmony" then it would seem
reasonable to "look for that harmony in the direction of the
family, as the most closely knit social unit..." But, as
Cullen goes on to show, it is not possible for the modern
family to discharge this function because its universality is
"unrefléctive"'® and to change that, as Plato tried to do in

the Republic, would violate the subjective freedom that also

5 finds expression in love. Now, as we have seen, subjective

& g

freedon, although necessary in the dialectic of concrete freedom,

B is not Hegel's favorite freedom , ‘it is nevertheless

the case that subjective freedon is, in Hegel's own words, "the
' pivot and centre of the §1££erence.betwsen antiquity and modern

times." It is "the right of the subject's particularity, his

right to be satisfied ..." (PR 124R). The family must be only

a "transitory stage"'®® therefore, and 'its dissolution in a

plurality of families" (PR 181) is both necessary and proper.___
Consequently, the individual's right to the satisfaction of
"nis subjective freedom is actualized in the.next moment of
ethical life, civil society, "the achievement of the modern

world..." (PR 182A). ,
'civil socjety' is where Hggel legitimizes the rat'race.
While it may seem that what Hegel is do‘ing is simply ucquieséing.
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to man's incorrigible selfishness, this is only half true.
Its .element of truth lies in t’he fact that the realities of
nature do demand from the individual a certain degree of
possessiveness. No amount of philosophizing can change that
very much. . Hegel uses an apt biological metaphor to describe
what happens in civil society to the project he had set for
man. -

Here ethical 1l1life is split into its extremes and
lost; the immediate unity of the family has fallen

spart into a plurality. Reality here is externality,
ing of the <ees (PR 1172)

'Here each man is his own end and other men are the means by

which the individual satisfies his "totality of wants" iPR
182). But riéht here, the philosopher recognizes the immanent

tr\\xth of universality: if reason were not operative in ’this

“world of dog eat dog there would be at best only one dog left.

et this is not the case, for ‘

In the course of the actual attainment of selfish

ends ... there is formed a system of lete

interdependence, wherein the livelihood, happiness,

d legal status of one man is interwcven with the
Tivelihood, happiness, and rights of all. (PR 183)
Where one would expect to find chaos, we find instead a system,

a proto-state, "the state based on.need" (PR 183). /»/

- -

Hegel's 'C/':ﬂcept of civil society, probably more than any
other aspect of his political theory, has-been the subject of
much study. We cannot hope to do justice to its strengths
(or its weaknesses - thouc h in the opinion of this writer they

are not significant) in a paper of this length. “Schmidt's
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summary is instructive for our purposes in that it draws
atténtion to the two principles that operate in civil society.
As Schmidt describes it, civil society

)

is an overly abstract and limited conception of the
state which is unable to grasp the essential attributes
of pouucal life and instead focusses on certain

: the of goods in a market,
under tha protection of a system of civil law, with
certain welfare functions carried out by public and
private  agencies (the 'police’ an
'corporations') .

So, besides being an arena for economic activity per se, civil
society is also the stage wherein the individual encounters
many of the social institutions which develop freedom, among
them, educational institutions. Stillman writes:

' Individuals become free ... in.civil society through
their liberation from the domination of nature and
their natural being and their cultivation and
acculturation (Bildung) to a fully developed;
inteljgotual, universal, and objective frame of
This freedom that civil society offers to its members is

embodied first—in property’ Civil society transforms what for
Hegel is. fipgi.:e abstract right of property into the subjective
right of property and upward to the social right of property.
(PR 33A and 189). Property becomes actual as.a result of labor
"in a system of ln’terdepandenca in which my labor depends on
the labor of all to be productive.'? Work then, is a further
moment of liberation for Hegel and is directly linked with both
theoretical education and practical education (PR 197). ‘}\.H‘
Vincent and Michael George have written one of the most recent
studies of Hegel and education'” and we have already had reason

N
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to refer to it above. They, however, locate theoretical
education in the school and place the school in a sort of
limbo between the family and civil society. This directly
contradicts Hegel's placing of theoretical_education in civil
soaiety proper and specifieal’ly in the sections i_n which he
discusses work and class divisions (PR 197 and 201). Hegel
does not place the school in any one particular moment of ethical
life. _Still, it is possible to discover where precisely
schooling occurs and this will be one of the tasks of the
following sections of this paper.

After property and labor, and following directly from

them, a further embodiment of freedom in civil society is

class.’ It is not necessary here to discuss each of Hegel's'

three classes separately for they all are intended to fulfill
the same purpose: growth of consciousness and social

0

inteqraticn." To understand the purposes which Hegel sets

for membership in a class it is important to remember that he

did not define classes in terms of relationskip to
the means of production, but rather t ypes of
work, the general skills required for Performance,

and the Kkind of eteh—?h‘:}co ousness which it
“produces among thes 5 perform these tasks.'

~This-notion of class takes us ‘bayond the consideration of mere
property as the basis for class distinction and sugges{s that
Hegel's division of classes is more of a "cultural r;ther than
an economic" separation."z ’

Hegel does .not select for the individual the class to
which he must_halbnq (PR 206). He recognizes that there is

k [
' \

e
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even a tendency - "aspa::ially in youth" - to 'chafe' at the
thought of having to apply oneself in one "sE-;Al position"
(PR 207R). Nevertheless, to be a "somebody", Hegel insists
that man must enter a class (PR 207A), though his decision as
to which class and which yocation winl finally rest on his own
"subjective opinion" (PR 206).'"

All classes are educative in that the individual by virtue
of his membership in a class, "learns ... to take into account
a wider and wider range of values" and "will ‘come not only to
have a sense of solidarity with others, but will also learn

. to take into account the claims and.desires of others in forming
“his own intenticns and purpases.:"" But to be fully educative,
lass membership must not be such that its ot:accA is to
emasculate the 1nd1vidu$l's future. That is to say, an
"\Pnreilective .commitment” to the status quo would not be in
k‘eepinq with Hegel's protesaaé concern with the "freely
abternined personal goals and projects of individual subjects."™
Htgel will not be misunderstood as promoting rigid class
mentalities if it is recognized, as A.S. Walton argues, that,
for Hegel, a "community co‘nsqt\icu a medium which is. drawn
‘upon by individuals, which is a source of their obligations,
and which is reconstituted through their use of it. ni36 Further,
Hegel notes the power of education to modify the characteristics .
of a class and for developing in M‘..‘n members the "power of

reflection" (PR 203R).
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Up to this point in the discussion of civil society,'we

have claimed that property, work, and class are embodiments
of freedom énd, consequently, have educational aspects. Yet,
because property, work, and class are concepts developed by
. Hegel in order to show his concern for particularity, their
connection wit}}- education has been essentially private and
indirect. A direct, prescriptive agency of education is to
be found in Hegel's concept of the corporation and to a lesser
extent, the public authority or 'police'. But, as‘ these
con;titute nat of the formal organization of schooling in
Hegel'sgstate, they are the 5lxbject of the next section of this

paper.




CHAPTER FIVE
" THE HEGELIAN EDUCATIONAL MATRIX

To be consistent with Hegel's social and political
philosophy, the concepts of individuality and particularity
emphasised up to now, must be brought into line with the equally
important Hegelian concept of community. To stress a‘s we have
the freedom of the individual in civil society, makes of civil
society a community of contingent ends only. The freedom
guaranteed in such a cm'nmunity, Hegel says, is an incomplete
freedom. As well, an education which would concentrate on
supplying to individuals the ways and means for personal
satisfaction only would have two consequences. First, such

'an education would contzihute to individual isolation and

. auenatmn, and second, by failing to establish and/or reintorcg/ / |

the soc;al, .would put at risk the existence of the community
itself. civil society, in other words, if left to itself, is
subject to a "necessity more akin to nature than to the spiritual

realm of Eraedon.'“’ Although a community of merely private

. ends - gn indh'cct community -is a necessary condition at full

commyhity, noBc ilportunt still is a conscious and deliberate
aiknbuledgepént of the universal ends of mankind. To bring
tha'mfv/e/r'sa]./ back into civil society, Hegel recognizes the
need to imp‘use controls upon civil society through the

establishment of positive law (PR 209-225) . But a legal system
p e s

1,140!: e/neugh and Hegel admits that provisions must yer.. be made

"against cunf.!ngcncin still lurking" in civil society (PR 188).
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Now, Bernard Cullen as we have se’gn claims that all of
Hegel's philosophy "is motivated by a desire for harmony in
human experience." He further writes that Hegel's quest for
harmony between the individual and the community "was prompted
by what he saw .as the lack of solidarity in modern,

ni3s

individualistic, commercial society Raymond Plant

likewise reads Hegel's ‘political and social philosophy as

“communitarian®,™ ai

/us stressing th;, forces of integration
to be found in thosé very "activities urg institutions" that
have heretofore been seen as "undermining ... the intimate
bonds of communal llta.""‘" If these readings of Hegel are
accurat; - and there is no reason to think they are not - then
we must indeed balance| our earlier concex“ﬂ:ratien on the
individual in civ society by considering q’lso'the elements
of harmony and chmity that Hegel expects ‘ci‘vil society to
be able to provide. It is the recognitio p‘t these disparate
atri}ns occurring in civil so/‘cfe'ty thataeadu a writer such
as sh:?cmo Avineri to speak of the 'pa’rndox' of ci\}il society:

‘kida by side with the elements of runiversal strife
and unending-clash which are of the nature of civil
society, there is according to Hegel another element
inherent in it which strongly limits and inhibits
self-interest and transcends what would otherwise
be a universal Rtnnlsm into a sphere of solidarity “a
and nutuality.'

ﬁe‘l have discussed in earlier sections of this p’aper,v

Hegel's claim that the de’valopm‘ant of the individual can only

tak e in a social € ina ty of self i

individuals, who, through reason, have moved from particularity
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universality. As well, we have argued that Hegel bases his

idea o community on a theory of social categories that farmauze

the relationships that individuals enter into flonq the way

from particularity to universality. We need now to look closely

at those specific relationships which are meant to fulfill the
requirements of formal education in Hegel's state.

"In Chapter Four of this paper, the order of the exposition
of the three moments of ethical life is the state, then the
famil;, and finally, civil society. But the theme of our
discussion of the state in that same section is that the
metaphor which best expresses the inter-connectedness of state
and 'individual is the comparison of the state to a living
organism. = 'l'ixe state, in other words, does not exist external
to the other moments of ethical life. It is not 'to .be seen,
as Avineri shows, as "the arbiter standing above the contending
forces of civil society...." Rather, the political state is
nprefigured"™ in the mediation that occurs in the institutions
of civil society and the family. As a consequence of this very
important distinction "the 'purely political' state according
to Hegel is ultimately a very minimalist state. "'

It is for these reasons that the state proper, as a "self-
dependent organism" (PR 259), has very little direct impact

%

upon the education of its members. The state, indeed, is only

conscious in the minds of its citizens after. they have passed

through the education system itself (PR 270). Except for the °

educative value of. the public debates in the Estates Assembly,
?
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the state performs no overt educational function in Hegel's
political theory. While the state, through a ministry of
education (PR 290), will take upon itself the tasks of expressing

the universal ends of education, the straight-forward

administration of the educational system will be in the hands

of officials more closely aligned with the institutions of civil’

society.™ Preeminent among these institutions of civil society
are the "Public Autharit.y" and the "Corporations"

(PR 230-256). <

The Public Authority, or as Hegel also calls it, the

'Police' is charged with the responsibility of makinq the

" state's "universal interest" overbalance the particular aims

of the other institutions of civil soclety (PR 287). * It was
pointed out above that the state has very little direct impact
on education. This is important to remember in order that the

role of the public ty not be mi In fact,

it is only because civil society "tears t;le individual from,

his family ties" and subjects him to "dependence" and

"contingency" (PR 238) that an 1 power Y-

The term itself - 'Public Authority' - has a broader application
than what is meant by the word in Englishq\gssides éducation,
the Public Authority in Hegel's state regulate public ut. Iities,

r

¢onsumer goods in "absolutely univarsal‘ daily demand" (PR -

‘236) » major industries (by virtue of the ‘fact that they|respond

to con;.'ution- beyond the knowledge and control of se’ who

work to;, them) and public h{:lth and welfare conce: . Its




59
precise connection with the political state is that its authority
is secured in the state's constitution, vested in the hands
of civil servants who make up the executive, and answerable,
finally to the monarch at the head of ‘tha political state as
well as the Estates Assemblies which themselves emex;\eslirectly
from the institutions of civil society.

In the sections devoted to "the state" Hegel repeats
aqa[: and again the organic nature o\f the hierarchical structure
of the political state:

Division of labor (see Pa/ragraph 198) occurs in the
business of the executive/also... (a) civil life shall

be governed in a concrete manner from.below where

it is concrete... (b) none the less the business of
government shall be divided into its abstract branches
manned by special officials as different centres of
administration, and further that (c) the'operations

of these departments shall converge again when they -
are dire¢ted on civil life from above.... (PR 290;

cf. also, PR 295)

In the matter of education, the Public Authority guarantee
the child's "right to receive not merely any type of education
but the right education in which he grows in mind and moral

stature....""

Although cognizant of the difficulty that
exists in sorting out the rights of parents from the rights
‘of seqiety in the matta{ of education, Hegel avers finally
that society's right is "péramount over the arbitrary and
contingent preferences of parents ..." (PR 239). Normally,
a chilé's education is to be financed iay his family (PR 174).
Where this is not possible, the public authority takes the place
of the family (PR 241).
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To sumlur.ua the activity of the Public Authority in
education we have noted the following points:

(1) the purpose of education being the growth of the
universality of thought, it is the responsibility
of the Police as an "external state" (ENC. 534) to
protect against the sometimes rampant particularity
of individuals and institutions in civil society;

(2) while not reaching into the actual day-to-day
administration'of educational activities, thé Police
represent the interests of the political state and
the prajacts_nt the executive of which'it is a part;

(3) where parents. fail, tor‘“ one reason or another, to

. fulfill their cbl‘igatlons‘ in all matters of education
em:?l;t\\d to them (not only financial) the Publii:
Aﬁthcrity take on the burden of securing the child's
transitian into civil society. :

The poucy of attimtive action as it is practlced in some
western states today shares some similarities with Hegel's
notion of the Police, or public authority.'’

Lest this last statement be taken to sﬁqgest that Hegel
is marshalling arguments in suppo;‘t of modern liberal
democracies, the reader is reminded that the Philosophy of
Right a'ttacké the democratic principle of one man, one vote,
and, furthermore, propounds a theory of constitutional mona;chy.
Moreover, H;aqal recognizes the need to prevent the cer‘n:nlization

of power ‘in the state lpp)n:atu- (PR 290A). - In addition, the

-
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executive is closely linked to the Estates Assemblies (PR 300A)
and subject to the criticism which public debate encourages
(PR 301R) . Clearly, then the minimalist state is chaf:gcteristic
of Hegel's political theory. That !.s‘, civil society is still
guaranteed the chance of providing individua(s with. the
opportunity to pursue private and public ends together with
the satisfaction of knowing that' their achievements are -the
result of their own inspiration and effort as well as the means
for and ti1e s‘}qn‘ of their own personal freedom.

Theoretically, the ‘medi\m in_ which individual actions
occur is th; conmunity; in p'ruc:t‘ice, for Hegel, voluntary
associations -.;‘the second ethical root of the state" (after
the family) - are the actual centres "round which the unorganized
atoms of civil society revolve" (PR 255 and R).. One of the
major distinguishing features of Hegel's polftical philosophy
is the emphasis given to these associations, without which
the convergence of particular and universal ends cannot be
accomplished. Under the general heading of 'Corporation',
Hegel includes commercial, professional, religious, and
municipal organizations. (A commercial 'corporation' includes
both employers and employees.‘ ) Their ex’istence, Heqel\hys,
is guaranteedlby the constituhon (PR 265) and'thair function
"is to come on he sce.ne like a second family for (their)
members" (PR 252). Thus, education, which bagangin the natural
family, continues in these second families: corporate bodies

give to life in ci\vj.l society the security and nther-di:eci\:edne/ss

[
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which is essential t4 the development of the full personality,
on the one hand; and, as well, lead individual men to
consciousness of their place in, the state. :

The exact age at which one enters the corporate world is
not specified in the m.].ge_qnhy_gx_xj.gn; However, Hegel's
aversion to "withdrawing children.from the common life of
everyday" (PR 153), and his disparaging comment regarding “the
play theory of education” which works against the child's natural
"desire to belong to the adult world" (PR 175R) would seem to
suggest that formal education under the auspices of a corporation
should begin before adolescente. In the Encvelopedia (396A),
_Hegel discusses a condition he calls 'hypochondria' which strikes
a young person who canndt easily make the transition frc}p the
ideal 1ife of the/family o the practical life of civil society.
This disease, he argu/es, can strike anyone and is the more
serious the later it is encountered. Certainly then, for Hegel,
the  corporation which, is expressly chargbd with the
responsibility of providing "the education requisite to rit
others to become members" {PR 252) pust begin to play a part

‘in the life of the youth at an early age. - 5

The content of the edication provided by co:poraﬁons
takes two forms. In the first instance, this.education takes
the form of thaoratica‘l and practical instruction and exercise.
.This is what Hegel conceives of as the education of the
understandiné, a mental stage preceding and preparatory to pure

rationality. Civil society, as we have already seen, is a moment

i
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on the road to the state, the state being the actuality of reason
and the rational. The understanding is only a “show 5f
rationality" (PR 189) but none the less necessary. The
development of the understanding reconciles the rational will
\(des&fe, caprice, etc.) with external things. This concept.
brings us back to Hegel's remark that the final purpose of
education is "liberation and the struggle for a higher liberation
still" (PR187R). Hegel specifies the gbjectives of theoretical

and practical education thus: |
The multiplicity of objects and situations which
excite interest is the stage on which theoretical
education develops. This education consists in
possessing ot only a multiplicity of ideas and
facts, but also a flexibility and rapidity of mind,
ability to pass from one idea to another, to grasp
complex and general relations, and so on. It is
education of the understanding:in every way, and so N
also the building up of language. Practical education,
acquired through working, consists first in the
automatically recurrent need for something to do and
the habit of simply being busy; next, in the strict
adaptation of one's activity .according not only to .
the nature of the material worked on, but also, an .
especially, to the .pleasure of other workers; an
finally, in a habit, prdduced by this discipline,
-of objective activity and universally recognized

\ aptitudes. (PR 197)

Whether the school is attached to municipal or commercial
corporate orqanizatiions (scméthgnq Hegel does not specify),( -
the immediate ‘aim of this education is to fit the individual
into a social cxéss (PR 201), whese‘educative characteristics
were outlined in chapt& Four of this paper. Heéel makes the
point clear that co orate membership allaws one to enter any

.
class for which oné is qualified, 4including the class of' civil
. <
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servants (PR 308R).

By not choosing to enter the class of civil servants in
no way excludes the individual frem participation in the
universal affairs of the state, however. The significance ¢e
this fact brings us to the second form of education which
corporations provide: political education in publ;c affdirs.
The public character of the work of cdrporations (PR 255A)
has a two-fold educative impact. "The practical experience of
managing the affairs of a corporation is one way in which its

members translate what superficially appear as self-centred

actions into efforts on behalf of all members of the state..

That is, corporate behavior has the "social® and psychological

function of re-integrating a society of atomized individuals."'®

We see then why Hegel speaks of the on as the.

ethical root of the state." The second component of the two-

fold educational impact of corporate activity is the gzmkh

\
of patriotism which Hegel defines as™"thé sentiment which, in
the relationships of our daily life and under ordinary
conditions, habitually recognizes that the community is one%s

substantive groundwork and end" (PR 268R). Through these two

educative roles the corporation mediates the particularity of

civil society and the rationality of the stat. .

There is also a formal ion the ion

and the pcliéical state which serves to reinforce the organic

nature of Hegel's bolu:_i::al theory. In the first plﬂace, Hegel

z.ﬂ;rvn for the state proper the power to ratify the elected
| -
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leadership of corporations (PR 288). While this connection

is essentially indirect, the more substantial constitutional
right of corporations to elect deputies (whose election is not
subject to higher ratification) to the legigplative branch of
the government (the Estates) where they "deliberate and decide

on public affairs" (PR 309) for of rporations

a voice in the state proper (see especially PR 302).
The concept of the corporation as integral to the
, organization of a state is not a uniquely Hegelian notion.
Corporatism had its origins in Roman law and, as well, was a
practice of the early Catholic Church and some medieval states. '’
Likewise, Hegel ‘was aware of controversies surrounding the
existence of corporations that occurred’during his own lifetime
(PR 255A and 290A). Alexis de Tocqueville recognized the
developmental purposes of associations in his analysis of early

_American society” and, finally, bringing us up to our own time X

and our concerns with education, John Dewey promoted
»"sorporateness" as a natural way for humans to channel their
1

activity.”' Levi makes plain the similarities in Dewey's, George

Herbert Mead's, the p:‘\‘ g'mai:lgtu and Hegel's thinking on this

subject: e f
What is at stake here is (the) insight.... that the|
self-realization of the individual, indeed, even his |

i self-constitution, is itself only truly possible within
a concrete oxqani:a}éﬂn of other individuals united
& in the social bond. N
il TR
Whether higtorically legitiifate ox not, Hegel's reliance
upon the corporation to provide for !hil individual development
\
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and meaningful individual activity has been all but ignored
by those educational theorists who have claimed familiarity
with Hegel's philosophy 3f education. It would seem that, as
theory, Hegel's corporatism is ripe for further analysis in
order to see if in fact Hegel's account of Subjective Spirit
as it relates to education is also compatible with hi‘s view
of the corporation. It is enough for the purpose of our
argument here to claim that, as one of many institutions in
which freedom and, more importantly, education for freeldom,
i§ to come into its own, the corporation is critical. By way
of conclusion, we will first revie.v the argument nf:’the
preceding chapters that freedom is indeed made actual in
Hegel's state and then turn our attention to the private life

of thé individual.



CHAPTER SIX

CONCLUSION

We have argued that uagei's thedry o!‘the state iSNfounded
upon the principle of freedom and, further, that the aim of
education is the upowemr;t of individuals for free selfhood
in an objective world built-up through selg-coﬁacioua
participation in quasi-independent institutions. In a survey
of these institutional arrangements in Hegel's state, we have
met with a consistent and coherent network of educational
activities - beginning in.the family, through to the Estata‘s
Assemblies. As well, it has been claimed that Hegel shows an
abiding agpteciatiun of the\ need for individual latitude in
the three moments of ethical life. N

In Chapter Four of this paper (Major Social and Political
Themes il:l Hegel Relevant to Education) speclal"attentian va;
paid to the philosophical connection of the developing individual
with Hegel's theory of the state. In the fifth chapter, (The
Hegelian Educational Matrix) we drew attention to the actual
structures vhich secure this connection. Of the two 1nst'.1tu;.iom
which serve this end - the Public Authority (or polir{)\and
the Corporation - we have held that the latter is the most
influential. To conclude this paper without relating what has
been sa’id in these last chapters to the major theme announc‘ed
in chapter 'l‘hrée.{ namely, Hegel's notion of freedom, would be
to misrepresent t'.':“, role of these structural components in Hegel's

theery...
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Y g
- [\/ There should be no need, however, to further justify the

L

external machinery of Hegel's state as it pertains to education.
Its legitimacy is to be found first, in the constitution of
fhe state (PR 272-274) and, sécond, in the organic network of
institutional interactipns which Hegel includes in his theory.
Yet anot}‘zer guarantee against tyranny and despotism is provided
by Hegel's acknowledgement (albeit given grudgingly) of the
t{ghts of public opinion and freedom cf. public communication
(PR 318-319).

More contentious‘_than the possibility of an unfair balance
of power affecting education in the operation of the political
system, is the possihllity of the erosion of freedom and
individu/lity that might result from too much emphasis being
placed on the 'eltinq' of particularity into the absoluté of
thg state. For exampla, Hegel asserts that public and private
ends should be "identical" (PR 205A). But'it 1é one thing to

- say that r.he "law of reason should k;e shot thl‘rough and through
by the law of pax-ticular freedor (PR'265A) and another thing
to actually bring about this st‘\:e of affairs in the life of

the citizen. an educ%tion that promotes sameness and pays only’
lip-service to divaréity would, naturally, find few adherents.

And an education that dignifies duty to the "whole," at the

) expense of the right to selg-culf.ivation Hould,,.atv‘( the very
s la"aalt, lead to a naéinn of more :ali_anated than actu;llzed cifizens
- a potential problem with which, it must be 'said, Hegel was

. not unnccfuainted B8 5

/
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Earlier in this paper (Chapter Three) rete;ence vas ndde
to the criticisms of Peter Corbett of Hegel's theory of the
individual. Corbett writes:

N

Not only does Hegel share a concept of- the ind{vidual

with the liberal tradition, but his inability to

reconcile his possessive concept of the individual

with his concept of citizenship shows that he shares

liberalism's fundamental problem of reconciling a

theory of the individual sufficiently inclusive as

to insure individual rights with a theoty of obligation

sufficiently strong as to make a political order

possible.’™
Now traditional criticisms of-Hegel on this same question have
been the opposite of Corbett's; namely, that the individual
\ |
citizen is swallowed up, by the state. These traditional|
criticisms have made much c:(t such statements as "This substantial
unity (i.e. the state) ... has supreme right against the
individual, whose supreme duty is to be a member of the state"
(PR 258) and "The |\arch of God in the.world, that is what the
state is" (PR 258A) . Clearly then, the past century of Hegelian
scholarship is not without its ironies.

One obvious solution to these contradictions is, of
course, to grant each side an element of truth and then resolve
the issue with a recognition of an essential tension in Hegel's
polkical theory which, it would follow, thus allows for the

possibility of at least as much individual freddom as

expected in any state more highly organized than the statg of

to a strident attack from either diteqt\io(n but it would also

reduce }:o pedantry all sincere efforts toinderstand, much less
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promote, Hegel's - or any political theorist's - philosophy.
So, rather than exploit the possibility of an unresolved tension
in Hegel's theory, we will approach this issue of
egtectiva/inetfective/tcc effective mediation by drawing-out
two specific underlying elements that we will call here the
Axiom of Reason and the Theoretical Presupposition. Both
elements work together to secure a reading of Hegel's educational
propos-itions that effectively summarizes the in‘tersection of
state and individual, as well as further clarifyinr the position
of education in the state.

Hegel's philosophy does not merely assume tl?at reason is
the unequivocal arbiter of truth for man. However, it is
beyond the scope of this paper to follow his ar ent that
reason is what Hegel claims it is., We will accept._this as an
axiom of his political ‘theory. Ri/chérd Schacht in "Hegel on
Freedom" clarifies the impurt’uée of reason in Hegel's view
of dom tHlis:

A person is free fryt/!leqel as for Kant, if and only

if the 'determining ground' of his practical decisions

is nothing external to reason itself. Human freedom,

therefore, is to be concdived not simply in terms

of the self-determination of one's actions in

accordance with one's will, but rather in terms of

their rational eelt-deteminauon, or determination -

in accordance with a will the principle of which iss

a law of thought rather than a law of mere nature.'

Schacht continues by showing that Hegel further argued that
reason is not simply "a natural inclination" limited by ones
w‘nlingness\or unwillingness to universalize it, as Kant

believed .(uc\l:ordinq to Hegel)'. Rather, Hegel emphasized that
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reason "can and doe.s give rise to laws the content as well as
the form of which derive from it itself."' Finally, then, “for
Hegel, laws and institutions likewise give expression to man's
inherently rational essence. In turn, these laws and
institutions form the substance of a state. When an individual
is able to perceive his essential being as rational and the
laws and institutions of his state as springing from this same
essence, his duty to his state is a duty to his essential being.
Consequently, his freedom is to be found in the ends of the
\s\tate which are public, i.e, his and every other citizen's ends.

\‘ Unremarked upon up to this point is the crucial

ition that Hegel is ing the istics
of a "genuinely organized" stgta (PR 260A). In the Philosophy
of Right Hegel repeatedly draws attention to immature étataa

(cf. 270A, 280A, 295R, 299R) and points up their failings, that.

is, where precisely they fall short of his déliberations of

the "philosophic science of the state" (PR 258R). In the:

absolutely rational state that is the subject of the Philosophy
of Right the dichotomy of individual and citizen is elevated
into an actual unity. The engine of this mediation is, of
cohrse, reason, a process\"th_at Hegel, in another text and
context calls 'vths cunning of reason', whose purpose is .to
unite dichotomies. Not a unity, it must be seen, in which
differences disappear, but, rather, aunity in which differences
work toward a ‘slngla end. A state that is able to achieve

this m{ty and give place to the full freedom expected by the

i



individual will meet the conditions Hegel sets forth in a crucial
paragraph (quoted here in its entirety) in his introduction
to the state as the culminating moment of ethical life:

The state is the actuality of concrete freedom.
But concrete freedom consists in this,that personal
individuality and its particular interests not only
achieve their complete development and gain explicit
recognition for their right (as they do in the sphere
of the family and civil society) but, for one thing,
they also pass over of their own accord into the
interest of the universal, and, for another thing,
they know and will the universal; they éven recognize
it as their own substantive mind; they take it as
their end and aim and are active in its pursuit.
The result is that the universal does not prevail
or achikve completion except along with particular
interests and through the co-operation of particular
knowing and willing; and individuals likewise do not
live as private persons for their own ends alone,
but in the very act of willing these they will the
universal in the 1light of the universal, and their
activity is consciously aimed at nong” but the
universal end. The principle of modern [states has
prodigious strength and depth because it\allows the
principle of subjectivity to progress to its
culmination in the extreme of self-subsistent personal
particularity, and yet at the. same timé brings’it’
back to the substantive unity and so maintains. this
unity in the principle of subjectivity itself., (PR
260)

Implicit in this passagé from the Philosophy of Right\
the expectation that one of the.conditions ‘that must be fostered( .
by an uﬁsolutely rational state is the g_qniqmg adoption o
. the state's ends as my own ends. As Schacht makes clear, "H 1
holds that action is truly free only if it involves self-
determination that is not only rational but also self-conscious.

If one's self- ination in vith one's rational

nature does not take place conncinuslﬁ. «+. it has the character

of a blind ahd mindless necessity."'®” It is only here, perhaps,

N
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that the many statements describing the purpose and value of
education-made by Hegel in thé Philosophy of Right will have
their full impact:

This growth of the universality of thought is the
absolute value in education. (PR 20)

Education —is the art of making men ethical. It
begins with pupils whose life is at an instinctive
level and shows them the way to a second birth....
(PR 151A)

When a father inquired ugout the best method of
educating his son in ethical conduct, a Pythagorean
replied: 'Make him a citizen of a state with good’
laws.' (PR 153R)

The final purpose of education, therefore, is
liberation and the struggle for a higher libetatlun

still; education is the absolute transition from an’

ethical substantiality which is immediate and natural

to one which is intellectual and so both infinitely -

sub: tive and lofty enough to have attained

univers: I‘Lt.y at form. (187R)

But this very substantiality of the stat is mind

knowing and willing itself after paulnq thruugh

the forming proceSs of education. (PR 270)

We have maintained\that the forming process of education
takes place in f_ha‘irgscitutions of the family and civil society,
especially inthe voluntary associations of the latter. Furthei-,
it is alleged that the organic structure of the state guarantees

sinteraction and participation by all members of the state.
(As George Amatrpng Kelly~writes, "Hegelian politics is a
healthy circulatbry system and not an inert w ""')

In accordance \qith vwhat we have ca}ltd Hegel's axiom that true
b =

freedom entail rational nlt-qataz‘ninaticn, and the

presupposition that Hegel is speaking of the absolutely rational
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state when ;a speaks of the unity of particular and universal
ends, we have thus observed that Hegel 's theory of the state,
far from 'melting' the 1nd1vldu;1 into a seanmless absolute,
does rather develop individuality at th:—sane time that it
develops citizens.

Before concluding this chapter, there is yet the question
of an individual's 'personal 1life' to be dealt with. By
'personal life' ve ret?r to those matters that can b:describad
loosely as things one does not expect to have to render unto
caesar. It is poésibla r.h.at the emphasis placed on the public
life of the individual in the corporation may leave with the
reader the mistaken impre’ssion that Hegel's political theory
does not give sufficient scope to the spiritual and/or non-
material concerns of the individual. The reader can be forgiven
for failing to understand Hegel on this question due mainly
tothe fagt that, as axplaind in the introduction of this paper,‘
it has been our intention to present Hegel's political and social
thought separate from his speculative -ataphys'h:s as a whole.
That part of his philosophy that has been described up to now
Hegel calls Objective Spirit, which is a middle term between
Hegel 's philosophy of Subjective spirit bctore’ it and Absolute
Spirit following it. Individualﬂ. growth and development span

all three pha:

, of, Hegel's 'p‘hilosophy‘. But rather than
attempt to-qqnmnrizu vhat has here been neglected, we can
return to the xnumm_nx_m.sn: where Hegel’ does in‘ fact
write of "the right of the"subjacélv-'. freedom of self-
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consciousness, the sphere of the inner life, which as such ls
not the domain of the state" (PR 270R) . ‘ 5.

The "as such" in the preceding qugtation from the Philosophy
of Right is not insignificant. In a footnote to the remark
just quoted from, Hegel points out that "Religion, knowledge
and science have as their principle a form peculiar to each
and different -from that of th‘e state." He continues, however,
to show that the principles of the state do have a bearing on

them. They are "means to education and (a }iqher) mentality"

but still “are in essence ends in themselves." Explicit support

is made as well (in another of Hegel's notes to this remark)
to the granting of civil rights to dissenting:religious sects

and Jews. Indeed, Heiman argues that P

... the activities associated with man's corporate
existence did not, in Hegel's view, obliterate all
the ambitions, aspirations, and essential particularism
of the individual. His corporate capatity was:
relevant only to.his occupational, vocation (gig)
and professional existence. It had nothing to do
with the individual's private life, the development
of his talents (artistic or nthemiea), or his
religious and philosophic leanings.

A reader of the Philosophy of Right will find Hegkl concluding

his discussion of the staca‘ with reminders of the coming into
Nexistence‘ a'nd the subsequent pa§sing u@ of states ’throuqh
the course of world history (PR 344). Moreover, in the book's
final pa_ragraph, Hegel declares that the state is the essential

Jjumping-off pgintf £rom which self-consciousness’attains to a

still higher spiritual world (PR 360). Truly, the "inner life".

N ™
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~ of ualt-oonluinu‘lnl should in fact preside in Hegel's state

and it should be required of education to insire that it does..
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