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ABSTRACT

Y ‘ e 0 . 5 SEw

The purpbse of this study was to compare the
perceived knowledge levels about, and attitudes _l:ouard,
- issues and tupic‘s covered by the Pan.;ily Living z-zoovccurse
of tyo groups of high school -students. qne‘ group
consisted “of students who did Far;uy‘mving 2200 as part
of their program of studies. The second group consistéd
of students who did not do this course as part of their
program of studies. ) ) -

To make thié comparisa;-n a questdonnairé 'wns
/.@%mjnisteredvto studeﬁts ‘to. asdertain their pex;::veivad‘
.knowledge of and attitudes toﬁard the conte:r:t'ﬁf the
3 "‘.Familxv Living zzo'o» course. Thil.quas;-.ionnalire “was
e .Wm‘i‘ministéred to: all st;x(ients in their final ydar .of

secéndary school in. the Avalon- North inteqrated School .

District in the province of Nevfo}gﬂland.‘ These included

students who had completed Family Living 2200 as part of

their b:{gh' school program and students who had not

. compléted this course as part of their high school
. program. The q:;\estionnaire was .administered during, the

last week. ot_Mg\y, 1987. = At this time -students doing

Family Living 2200 in the sthool year 1986-87 had all.

issues and topics covered and were'therefére gonsidered as

students who-had uomplet‘ed the course.

Y’ Data collected. from four hundred. and silxty-aight

students in 'elevcﬂ secondary schools érovided the data

~ used in  the testing he various hy’pot&:l.

L




statistical procedures used to- test thebe hypz;theses s
includt_ad, a vchi-square test”  of independénce, and a
¢omparison of mea‘n' écore; of the Family Living 2200 and,
Non-Family Living 2200 groups. .

Analysis of - the data revealed that there was a
sighificantiy higher number of females than ngale% doing
“the 'coqtse. <7 ) '

Analysis ot" the data revealed.a practical difference

in the level of perceived- knowledge about issues and -

topics -covered .in the:course between 'students who had

completed Family - Living 2_200_and those wha had not

- completed Fa‘rﬁly Living 2200+~ . ° . -

. A;\Vn‘alysis of ' data revealed that. there were ' no
pi’axq\:icai differences in g\;‘t;ltgudg f:oward issues _and’
topics covererd.vin Family pi‘}inq 2200 between students who

have done this course and students who had not done this

have a knowledge of. ' parenting, .child abuse; venereal
disaasé, birth contrel, problems with teenage pregnancy,
abortion, dating and coqrtship and problems with teenage/
marriage. Both groups "gree'a that man‘y problems among
"tee@qers may -exist becau;e of. a lack of proper education’
‘at‘ the hi‘gh 'échocl' level and that schools shnuld. assume

‘the . responsibility fér teaching ' human  sexuality - and
pni-eiﬁting. wrd .. ’

’ Analysis of data . revealed that there were“practieal

‘differences in attitudas'_towartd k‘ﬁe Family ‘Living' 2200




course between those students who have completed this

course and those who have not com_pletad this ‘cqurs;. T
’ Analysis of data from Part III of the questionnaire

indicated that students who have’cempleted Family L!;ving

2200 aqree that this course has given them the., necessary

knowledge of venereal disease, birth control, dating and
’

courtship, pr

” marriagé, divorce,

and child abuse. They also agtee that |no other high
schoql course would have given them this knowledge. . . |
In conclusion the results, of this st&udy ipdicated

that Famlly vamg 2200 appears to contain subjsct mntter

that hiqh school students should know. Howevex, since the } e

study is' far from conclusive sevetal racommendutions‘fm."

further study are , suggested. by _the wr'iter. Such |
recommendations ineclude the ‘following: to ‘carry out |
i3 udd 4 th hool districts of the province;

to conduct studies which use pre<tests and post-tests ‘on’ Lo

groups of students who do Family Living 2200 to measure

knowledge gain as a result of doing this course; and to !

conduct studies fo ascertain the attitudes of parents,

teachers and administrators toward Family Living 2200.
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* ' CHAPTER 1
THE PROBLEM ¥
, N E “
K \ It is evident from the figures on divorce, single i

parent families, teknage marriages, teenage pregnancy,
v abortion and child abuse that there are very serisus
- sdcial problems in Canada today. 'Figures for Newfoundland-

-indicate that these problems ate as_severe here as in any

part of our nation. 1In a tive study on pr
» Ei
in teenagérs O. Kr}shnamoni’ and Cc.J. Subach (1g86) note

. .
that ‘Newfoundland has a higher proportion of teenagers and

) hi her/'proportion‘ of teenage . pregnancies in. ‘ifs
a g 3 %

populm://ien than the national average. They also note that
there is a higher rate-of teenage pregnancy-'in rural areas §
than in Grbdh areas. ‘ They suggest thi'snmay be due to
urban teenagers hav‘ir\q more exposure to sex education and
contraceptive measures (p. 75). The, researchers do not

offer any reasons why this i‘s so; hc;-l_eve'r some possible

explanations may be - that schools in urban areas are
offering yider programs than schools "1n rural éreas,
inmiliea in urban areas may be more h:';.g_hly educq:e&, and *
contYaceptives may be more ‘readily aval 1§Pla_in the larger
towns and cities where there . are abuﬁéant x."etail .outlets

_selling® cqhtracapt;ve vprodhcts. " Also- such organizations

as Planned Par of land and La » tend to

locate in mélugban areas, - therefore:giving urban dwelling
’ @ g Sl R .




teenagez‘s more ‘oppottunity tc avail of their s‘érvices thgn'

teenagers who live in the’ moL remote rural areas; "™

A repcrt by the Hxnisterxal Advisory cammittee on

" Barly cmmhood and Family Education (1983) states that:

the num.ber: of work.tnq mothers -is on’the 1ncr§asa. from

1976 ‘to 1981 Newfound;and' dxvurce raca, had risen

considerably; births to adolescent mcthe{é were on the

i;xcréase: and, the number of singla‘pkrent famiiies‘ was

also increasing. A survey,of thLPtoVinCial Prenatal
Program by Planned r of ol land and ‘
(1983) ,notes that: . - . L

. Y i .

- 1n Canada 55 out’ of 100 teenagers are
sexually actwe.

7 over 1,000 teenagers get preqnan: in

, Canada each veek. s
= - 94% of girls 16 and older can get
pregnant. - .
- 1 out of 5 teenaqe girl.s who are .
Sexually active w:Lll get preqnant. - .
-‘J 80% of teenagers ‘who are sexually
. ctive ‘do not use -reliable birth :
“ contrel. 3 'P e
5 N 5
- Newfoundland's rate of pregnancy is 55 ‘

teenage girls out of 1,000 will get %

¢ pregnant each year., In the outports
the rate is as high as 90 out of 1,000 -
girls. . E

- The V.D. rate is incr;.aasing rapidly.¢ (.

50% of ul]. new tgases. of V:D. ..are

teenaqers . . 3 \

- 8 out of 10 qirls who become \pregnant

before the age of 17 never complete e oF

.high school. " This greatly -yeduces
their’ chance: of gettlng a job later '




. /.
. There are two notable reasons why this 'study is

. ) significant at this time:. First no such study has been

undertaken anywhere in Newfoundland andjonly a.few in all B

of Canada.’ Second it is hc;;ed t):at this study will have

practical value for people who wish to do further research

in ‘the™area of family Iife education in Nawfoundla’nd or

who wish to continue to do additiondl research on Family

Living 2200 in particular. /

|
Definition of Terms

Family Life Education--Education to provide- selected

J lau:g:ning‘ experiéﬁces‘ and guidance for = young - people

ing human ‘psycho- Al developm@ primarily as tou

related to love, marriage, parenthood, ahd family life.

~




(b) the -importance of interpersonal
relationships among peers ' and
within the family.

(c) personal 'dsvelopment .

(d) the nature of children and concern
for their well being.

. (e) the functions and responsibilities
of parenting. °

These coOncerns comply with the
aims of public ‘education for this
province. The course addresses itself
to many of the objectives listed in'
the Handbook for Senior Schools of
Newfoundland and Labrador, most
specifically to: the development of
critical thinking; the px:omotion of
emotional mathzity, ‘students
appreciation of their heritage;
students -appreciation - of their
priviléges,  and responsibilities. as

family and commurity members. (Family B i
Living 2200 Course Description, 1982, B
p- 1) ”

It appears from- this statemant of purpose that Family
Living 2200 is designed to develop in our youth a thorough
understanding of many éxisting :social problems and ‘develop
an awareness of the responsibilities: they have ) as
.individuals, as family members ‘and as members of society.
However many students graduate from high 'school without

taking the course. H

Nolte, in -The Journal of Planned Parenthood
E__gxgggn_ngn_a_dg_._Tguu (1934), stateg that\a Gallup
Poll in 1984 revealed that tv)enty percent of Canadiar;é
claim their pa_rents dlacussed the "facts of- life" with
them when they were growing up and aixt;.y-fnur percent

would have liked more information (p. 13). This indicates




A C : s

that we cannot depend on the home to give quiq'ance and *
knowledge in matters of sex education, parenting and other
family life igtucn. - <

As a result of social change it can be argued that we
need to expose our youth to instruction in the area of
family living.

Family Living 2200 i%“an optimal course within the
program of studies for high schools in Newfoundland and

b/ , may from high

school without 5:omp1e£1nq any studies in family life
educg’cion; The questionnaire completed by - students
indicate several reasons why they do not register for
*Family Living 2206. The)Lincluda: .-tudants' choose not to
take the course, they are advised not to take the course,
there is no family ‘aturd‘ie\s \conzse offered in their school
and students cannot fit the course into their timetable.

Purpose of the Study

. .

The purpose of this study is to investigate perceived
knowledge levels about and attitudes ‘toward issues and
topics covered by the Family Living 2200 course which may

_qxtﬁt among . students who -have completed this course as

part of a student’s high school program.

.




Based on personal experience it was the expectation
of the writer that more females than males choose to do
Family Living 2200 as part of their high school program of
studies. It was also the expectation of the writer -that
students w\o take Family Living 2200 as part of their high
school. program of s:_\yes perceived themselves as having a
higher level of knowledge of the issues and topics covered
by this course than those students who do not include this
course as part of their high school program of studies.
Finally, it was the expectation ‘of the writer that
students who take Family Living 2200 will have a Vmc_vra
positive attitude toward issues and topics covered by this
course and will have a more positive attitude toward the
cpurse itself than students who do not take Family Living

2200 as part of their high school program of studies.

> Null Hypotheses

The following null y s will be™
tested: b

1.* There is ;'Io practical difference in the number of
m;les and females doing l_?amily Living 2200.

2. There is no practical -difference - in. perceived
knowledge levels about issues and topics covc\rad in
Family Living 2200 between students who have taken

the course and those who have not taken the course.




B There Ls ne practical diffarence in attjtudes toward
issues and topics cnvered in Family Living 2200
between those students who have,suken the course and ® B
those who have not taken the course.
4. There is no practical difference in attitudes tdward
the Family Living 2200 course itself between those
. ( students who have taken ‘the couyrse and those who Ihave -

not taken the course, ~

odol o §

’ . B hodolg ) .
The methodoloq’y included a questic?;"\te administezed

S . to students to. ascertain their perceived knowledqe levels

s and attitudes concerning ‘the issues an(d topics COVeted in

Family leing 2200. It was designed to.

(1) determine the attitudes of students
toward issues and topics vcovered in
¥ _Family Living 2200.

" (2) determine  the perceived ‘knowledge i
levels of students about issues and .
topics covered in Fgmily Living 2200.

(3) determine’ the attitudes  of . students
regarding Family ‘Living 2200 as part
of the:high school curriculum.

(4) Adetamine'apinlons of students’ who

s have taken the course with respect to

. making Family, Living 2200 available to g
all students In high school.

The guestionnaire was administered during :he last week of

May, 1987 to alk Level IIT student:s in the Avalon North

School District. \At \:hat tima those students doinq Family

Living-2200 in the 1986 87 academic year answered ‘their



) > >

questionnaire as students who had taken the course. A

% district co-ordinator "administered the questionnaire to
ensure that all students were given the nme\- instructions

and were .given enough time to 3

P to all
The questionnaires were completed and collected within one
class period. The only Level III students in the district
who did not complete the questionnaire were those who were
absent from class on the day it was given.

Scope and Limitations of the Survey
The survey was carried out in the Avalon North
‘Integrated schnol District of Newfoundland. This district

consists of inter denouinational schools  and . a * vast

majority of the - are P Also, this _

district does not include any large nétropol}tun :l'u.

rhe largest  town. in the dis:rict is carbonear with.a

X

population of 5,300. Finally, Religidus_Education 1100 is
taught as a compulsory course in all high sch;:‘ala in the

distiict. The potential overlap in concepts ‘i’which may

exist in this coyrse and Family Living 2260 is. not
considered in this study. ‘l’heratora, it would/be invalid‘

to\generalize !x-om this survey becauug oi thése inha;ah!:
limitations. Any outcomes and cunclusions eached as @
g result of .this survay can only apply to the/Avalon North

Integrated School District.




- 60% of girls who have, hmtheir
teend will end up on social
assistance.

- Those who choose to get narried in
their teens will have a three times

N greater chance of having an unhappy
marriage and being divorced later._
(p. 5) 3

The Federal Céntre for AIDS (1987) reports 1233 cases,
of AIDS. in Canada with five of those in Newfoundland.
Fifty thousand people in Canada are carrying the virus.
In Newfoundland' 53 people are known to be carriers.

The. above statistics appear to indicate a need for
adolescents to have access to information on sensitive

igsues vwhich concern them. -These issues include sex

. education, responsibilxties of marriage and how to, become

good parents themsalves. P o

In 1982 the Newfoundland Departmen;: of, Education.
introduced Fa;nily Lx\(mg 2200 into tl':e - high 'school
cu?sicumm. ‘The course includes a_unit on adolescent
sexuality covering puberty and the. raproductxve system; a
unit ‘on child development including conception, preqna.ncy,
and development; and & unit on parenting. The ‘statémént
of  purpose. as given in the course outline includes the
following: :
Family Living 2200 is designed to introduce:

students to the full scope of family
living, .thus enriching.their awareness and .

. . 'defining thei? skills -as individuals,

- family members, and -parents of -tomorrow.’
*+ ‘At the same time, the course serves. to help
- . students gain some understanding of: -

A “(a) - the functicns and respensibincies
= . of the fanmily.
L3




CHAPTER 2
- REVIEW OF RELATED LITERATURE -
a - -
The review of relatéd literature will focus on three g
main _areas: first, recent nationwide as well ,as

provincial statistics on the divorce rate, teenage $
pregnancies, teenage marriages abortion and child abuse;

. second, values education and the role the schéol should

play in ti'd.s area; and third, studies, group projects and

other literature that have rec‘antlﬂ been” conducted and !

' written which support ‘or are critical of family 1life \‘

: prograns for at the el v, 1 iate and

secondary school levels. . .

v n - %
. : During the 1970’s and 1980/s surveys have provided

much - data which indicate .that serious social problems

" exist in our society today. They also indicate that many

1 of these prob],ems ditectly affect our youn‘g people. In a -
‘:V publication titled mﬂ;&ﬂd The Task Force
; ' ) on Child as citizen (1980) reported the following:

i 300,000 canadian families are one- .
parent families.

- _  There are 631,360 children in these
' one-parent tamilies.

oyerf 50,000 - couples a year are
“divorced. v




|
\
° |

Y
victims of marriage failure and .many children became
members of single parent families du;ing the mid 70s.
=
~_
Statistics Canada (1985) reports the following figures on

divorce for the 1980s in Canada. ? L s
- 1980 there were 62,019 divorces
= 1983 there were 68, 567 divorces - .
- 1985 there were 61,980 divorces

~ .

N (Table 7, page 9)

Although the 1985 figu‘res are co}\siderubly‘ lower than the
e |

1983 figures the numher# are still much higher -than those’

of the previous decade. | -

/ Another area -of {'a'i)id: t‘:hange is the phenemenal
§ .increase: in the percenta‘qe ot‘ women. in the 1abcr force.
£ . The followinq statlstlc% reportgd by Schlesinger (1979)

show a rapid increase in|the number of women entering the

““\,‘Labor force. Since many, of these women are between the

ages of”26. and-45, a time| when most of them are mothers of .

growing children, and in :i:any instances their husbands are
working as well, -this ‘inditates a change in family

| > . %
structure and a far greater change in the roles of the

‘family members. v = v -
" ; )
Year No. of Women in Labor Force in Canada “Percentage
1965 2,076,000 ] 31.3
L1970 - - 2,690,000 35.5.

1978 . 3,697,000 4.2
(p. 180)

B 1 : .
These figures indicate that a high number of adults waxe? /




- for the United’States:

- _ Canada has an infant mortality rate of
15 per 1,000 live births, ranking 7th
of 16 developed countries in infant
1ife expectancy. R .

& Acci ts and acts of violence kill

(‘\ twici S many. people between the ages

= of 1:to 19 as’ do diseases.

- 27% of ° tirst admission to public
mental hospitals  and public

psychiatric units occur at 19 years of
age or younger. .

- ° In 1974, --38;314 babies were born to
mnthers between the ages of 12 and 16.

. L e 53

This same -publication, reporf:ed the fallnwing\ statistics
. . ' b

1’

Each year, more than one ﬁilflon 15 to 19° year-

‘olds. become pregnant, one-tenth .of all women in

this ‘age group. (Two-thirds ' of ' these

pregnanciesare concewed out' of wedlock.) In -

addition,  some 30,000 girls younge‘xg\:han 13 get
__pregnant annually.: Yp. 73) ~ =t

Benjamin Schlesinger in ‘Families: Capada (1979) s
cites the following statistics on diverce in 1975: ) .

Dependent Children No. of Divorces Percent

[ . 21,458 42.4
1 11,523 22.7
-2 _ 9,985 - 19.7
.3 4,643 © 9.2
4 1,904 ,..3.8
5 2.2
Total 50,611 100.0

The total number of dapendent children involved
in divorce in 1975 was approximately 58, 527.

adults and ,527 children for a total

- Divorce in/ 1975 . involved ' 101,272
! of 159,799 gmns. (p.' 40)

g

. i g




Statistics Canada (1985) reported that 'in 1980 46.2

percent of Canadian women were in the labor force and in
1984 this rate had increased to 47.3 percent.
/
Child abuse is another area where statistics give /

reason for  concern. 1} is difficult to.state exact

figures since many cases are never detected. The "Report
of the Standing ‘senate Committee on Health, Welfare and /
Science", M, (1950) states that, ".oneritnes‘/
est_:imated the number of abusec}-children in canada to VZ
aeme‘qhere between 5,000 and 9,000.; Oné research pg:eject )
“eéstimated the incig:ier\ce to be at.a rate of 250 per million (

- population" (p. 38). The repox‘t qoes on to state:

There is . riow an'increasing, awareness of the - .
rseriousneee of the problem of child abuse. In ’ g
some ‘countries legislation has been passed’ to
protect the safety of children. In Canada there" .
. are provincial laws requiring theé mandatory B
reporting of child abuse.. Each province has y
enacted legislation: for the protection of -
neglected children. - Nevertheless, the problém*
remains unsolved - and children cintihue to be
:bused. (p. 38)

The Federal Centre for /AIDS, Ottawa reports the
¥ 3

following as of October 1987:

- 1,303 cases of}AID _in canada. o
- 11,277 of the above cases are adults. .
lsz% of these cases have died. 2 #

|26 ot the 1,303, cases’ _are chxldren.
69% of these ‘have died.

- 3,000 to 5,000 people have symptems of
~’the disease but - are not considered
£adl-blown AIDS victhns‘
/

©50,000 cCanadians ' are carrying' the.
/vi:us without any symptcms.
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Figures for Newfoundland indicate that generally the
situation is_ very similar to the national scene. A report
by the Ministerial Advisory, Committee on Early Childhood
and Family Education (1983) states the following:
Approximately 30% or 15,000 of our
preschool population have working
mothers.
Our divorce rate is changing rapidly.
In 1975 the divorce rate was 69.2 per

100,000 population,“while in 1981 it
was 95,8 per 100,000 population.

34 In our province 9.4% of families with
children are single-parent families.

4.  Fifteen percent of. all live births. in
our province: are to adolescent

5 mothers. Many of these mothers are -
unmarried, many of these mothers ‘kKeep
their babies..

°
5. Parents .in our province are less
© 1likely to have the support of family
members in helping with child rearing.
WA The latest census figures reported
that in 1981 there was an average of
© 3.8 adults in ‘the Newfoundland
household. This average decreased
from 4.6 in 1971, 5.0-ip-3961 and 5.0

in 1951, (pp. 3-5)

Statistics Canada (1985) reports that the teenage
.therapeutic abortion rate for ‘Newtoun.dland went from l.f

‘per 1,000 females aged 15-19 in 1971 to 5.1 ‘per 1,000

females aged 15-19 in 1985. It also stat that there
were 561 df.vorcesvih 1985 in this province, about the same

as tiie figures for 1987, E : E .
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The &pove statistics on e divorce rate, teenage
pregnancies, teenage marriages, abortion and child abuse
indicate that there are many serious social problems in
our society today which directly affect our young people.
The statistics also indicate that many of these problems
have been increéasing over the past two decades. The
Newfoundland ﬁ.gur:es indicate that our province is no

exception. : 2 4P

!/Mmmum_:m_me_w:_mrmm

The twentieth cen;ury has heen ane of massxve chanqe.
In the last thirty years ma}n has landed on the moon ; the
1960s produced a turhﬁlent _so‘cia]. uph‘eaval; ‘the‘re has been
a sexual revolution; and we ﬁave m'ovec{ rapidly inEo the
age of the computer. This century of . techo-social change
has had a profound effect on the whcie realm of values.
In the experience of the writer many young people, in th;
past, internalized the values of their parents, and -church
leaders often without questioning these values. Inéeed
those who questioned and did not :e‘adily accap;:: the values
of i:he. home and the church oftt;n felt 4 car;:ain amount of

guilt. _ In the writer’s experience, however, this is often
) \

+ :
not the. case today. Today peer pressure is, to some
extent, Etrcnqar and the influence of family and ‘church

weaker. than in the past. 'Therefore, adolescents find it:

inore qttticult to make choices such. as: to,take drugs or




not to %‘ake drugs, to become sexually active z;\_- to abstain
from sex, and to lisvn‘o'r not ‘to listen to the advice of

< their parents or their _frisndé. What effect has ch’is c;n .
children? Harmin and ‘si;mcm_ (1971) state that their
observations of young peo'ple'i.'ndicai:e that ‘f“‘l,“a confuslor.\

. not value clarity i; qrcwing.. ''silver (1976) poirzts_.out

/ that the range and scope of value alternatives exacerbate

personal conflict and decision making, and erode

confidence in the values and beliefs previously held. '_'

The cognitive ;developmental approach to moral % 7

._development has. profound .impl,,‘icatioris for "thé school. Put
: vex"y sinply the theory indicates that, like lntal}ectu‘al.

. ‘ : s J
1o development, moral reasnniné is developed as a result of

progression ‘through’ a ‘»se’rias\crf stages. ' Theoretically,

schools readily accept the tagponsiﬁillty for moral/values o o

development. Howev‘.er, many, teachers have been reluctant
) :

to get involved in values éducation because théy feel more

conmfortable in the atea of intellectual develgpment. =

( It appears obvious to the wrXter that some

- .~ institutions in society should have vilues aducatl'un' as

one ' of their main goal_s: Thes)three. institutions.

- . A 7
traditionally chosen to carry out this task have been the

héme, the church’ and the school. Many people hbalievh'tha:

the home and the church thave declined as sour¢es of values

_educatidn. Hornbeck (1987) writes: =y . B
5 v 'Reéjret:tu'ny," fembersiip and ' involyement in
1 religicus; institutions of whatever faith is not
. . nearly as robust today . as a. generation ago. ¢
Sunddy . school attendance L/s' down; .. religious

o ow N ] . 1
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youth' organizationsg are also, in a dangerously E 4
. weak position. Fréquently when kids are
- involved in synagogue or church, their parents
dropped them'off and are not involved. (p. 4) _
- Should the school, then, fsn the gap? Some studies show L.
that the general populace is quick to say yes to this
question. Woodward (1975) stated that the Gallup poll of

L 1974 reported that 3 ine ‘of those surveyed

| agreed that schaols. should deal with moral *education.
. . Wallace and Saunders (1975) state that in a survey they
carried out in the public schools of Philadelphia an
s overwhelming majority of teachers felt that schools should
play some role in.the values education process. Hornbeck
by " (ie87) argues that {Wichools shouid contribute to the

education of the heart as well as the head" (p. 5).. He

goés..on- to say that values educationi-cannot be left to'

cHancs.’ one of Hornbeck’s three suggested approaches to . A

teaching values ‘educatipn is te, offer. it- as‘a course in
the elgventh or twel:th grade. Mills (1987) cites Davis

.-
-(1984) who "points out that it is impossible for schools
P 3.

—..not to reflect a value system and, further: if schools do
not‘h:l; some ’studehts form valu?s, no one else will" {p.

) 3G G s E . -
. The very nature and purpose of the school lends . -

itself to-values education. ' When dealing. with pugpose,

L . _one might concluda from John Dewey (1959). ‘that. the

o~ ot the - parent .or teacher is to

© seg to it that'tha greater number of ideas acquired ‘by

@ childrensand youth are acquired in such a vital way that
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they become moving ideas, motive forces in qulﬁnnca and

* conduct. This -requires the opportunity to make the moral

purpose universal and dominant in all instruction--
whatsoever the topic. Silver (1976) states the following
when dealing with values education' as a purpose of the
school:

= Youth needs inordinate self-confidence to force
drastic change, and education must play a
forceful role -in such attitudinal formation.
Toffler writing in has made a point
emphatically clear: education’s prime objective
must be to increase the individual’s coping

to ‘change. Schools can assist the’
process of decision making and valuinq for each
individual. (p. 10).
The philosophical 'starting point of education in
Newfoundland, namely, che‘wumm

and and (1954) allo argues in favour of

values education in the schools. ~This document reflects

the denominational character of the Newfoundland system of

.education. The influence of the Christiap denominations

hes resulted in a particularly strong emphasis on:values

education. According to this document the fullest and

-best developed person is defined as "one who (among other

thinqs) is' possessed of a sense of moral valies, based on

a belie! h\ and an to p ti and

exemplify in his daily living, the virtues both spiritual
and moral affirmed by his religious faith" (p. 3).  Also
this document states specifically that one of. the

objectives of the Newfoundland school system is to ‘"help
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pupils develop moral values which will serve as a guide to
1living" (p. 6).

The nature of the school affirms the thesis that _
leues education is an h!por"ant part of formal educatdion.
Childs (1950) contends that the organization of the school
is in itself a moral enterprise, for it represents the
deliberate attempt of a human society to control the
paéte;:‘n of its own evolution. Values permeate the whole.
school organizu’:_ion. It is a phenomenon’ which is a part
of both curricular and co-curricular activities. As
Farmer (1983) states, "The school swims in an ocean of
values" (p."52\)__: Values may appear in school policies, in
discipline, . in'schoolground “interaction,’ in selection of
laarnlng m:tlvit‘fea and so on. This may give rise t.o. what
Jacl’t— Frankel (1977) calls the "hidden curriculum” (p. 2).

What function doe-s values and morals education se‘rve
within the nchool. context?. When one pursues the question,
the Hord society appears over und over. That is, values
education serveu a social tum::ion. Dewey (1959) argu‘es
that the achoal. must go beyond preparing good citizens.
As he states, "We must take the child as a me‘mher of
soch;ty in tﬁs broadest sense and demand for and f‘rom'tha
'schoqls whatever is necessary _to enable the “child to
recognize all his social relations". (pp. 8-9). 'The
school’s moral aim lies in davalnpinq all of the social
1ntar£ncas of tha child-—the cltizen, the Horka:, the.

parent, the neighbour, etc. The Department of Education




Master Guide for Social Studies (1981) also makes
inferen;:es to the social functions-of values education.
One of the major functions of Social Studies listed by
this guide is, "personal development and socialization".
It then goes ?n to state: ) ’
Personal -davelopment is concerned with:
- a positive self-concept

- a sense of cultural identity

. .
- human relationships 3

- respect for the dignity and rights of

. others ) AN
= ability to make rational  and
independent Jjudgments, and a
willingness to take appropriate action

= adjustment to .change

- ' ‘an appreciation of ‘the value of
productive human activity. (p. 6)

Thé)overall goal cf socxal studies as’stated in the Master
Guide for Social Sr‘ggig (1981) is:

A% Person-centered. - The Social Studies
should help the learner to find
meaning in 1life situations. and in
human relationships, to be self-
accepting and others-accepting as he
develops in ways of knowing, thinking,
feeling, valuing, and ~intelligent
behaviour. ' s

2. citizen-centered. . The Social Studies £
‘the person-citizen
to participate effectively in the
changing 1life of ‘the democratic
society of which he is a member. (p.
12)

Writers such as S~ivar, Childs, Dewey, Woodward
E n :

Mills and others agree that the school has a role .coﬂ i1l
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in the moral education of our youth. The Department or/

Education of Newtoun‘d:land and Labrador clearly states that

a major function of our .;chools is personal development
‘and socialization. ” g ’

ojects

[ Vi g

Need and Desire for Family Life Education

e . °
The Department of Education of Newfoundland and '

Labrador published a' balletin (1984) entitled Aims of

c: o o and _and Lab . This
bulletin contained fourteen general objectiw}eé for
edut\:atién in Newfoundland and among these objectives were

the }o_l‘].ov'dng: ) .

1. ~To help pupils understand the ;
Christian principles and to guide them
in the practice of these principles in 3 1
their 'daily living.‘

2., To help pupils develop. moral values.
4. -To he]\p pupils to'mature mentally.
5. 'To helﬁ pup‘ils’ to mature emotionally.

10. To help \bupila understand . thé human
. po’dy and practice the principles of
good hea;th.

11. "To help pupils appreciate their
privileges  and responsibilities ' .as.
members. of their families and the
wider community and so live in harmony
with others. d k @

on December 11, 1964, the :Newta\indland Government

~appointéd the Royal Commissionon Education and Youth :6\
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examine all aspects of education in Newfoundland. Among
the dspects of education to come under the Commission’s
study was sex education. The first volume of ‘the
Commission’s report, issued in 1967 contains !.t's'tindingl
with regard to sex education in Newfoundland schools. Th‘
Commission outlines a twofold purpose of sex educn.inn and
also the manner in which it should be preaenced.

The purpose of sex. education is twofold:
first, ‘to provide biological information; and
second, to develop appropriate social attitudes
and ideals of human relationships and .family
life. The knowledge that is importapt should be,
presented in a manner that would fielp both. in‘
the molding of these ideals and in the building
of character. (Vol. one, p. 172).

The Family Planning Assoclation of Newtound;and and

Labrador organized a Provincial Family Planning and. Sex

- Education Conference on May 11-12, 1973. This conference

>
was planned by the Family Planning Association of

land and L with financial a’ss@staqc_e from

the Family Planning Division of the Department of National

Health and Welfare. One of the of the c
was "to hold open dis'cussi_qns on local -problens, - methods
of reaching those who ‘ara in need, communication,
education of public opinion, introduction of family life

S
education _ into the _schools, teacher  training, etc."

" (Report, p. 1). -

.\, Some 'of tha rbcommendntions‘ coming out ‘of the
Conference were. as follows: :

1. Panily life education should be made
available to all people.




Fami! life education;, including the
emoti. /aspects of sexuality as wdll
as the 'physical effects should be.
integrated into the curriculum at all
_levels of schooling. Sex education
should be considered part of a broader
program dealing with many sides of
family life, with special’ emphasis on
human relationships.

The Department of Education should
move rapidly to construct a flexible
family . 1ife education program which
-would - start at Kindergarten and
continue through to Grade XI.

Such a proqram 'should be co-
educational.

Planning and implementatx.on of family
life education: at the local .level
»should ‘be done in full consultation
with both parents and students.

" ALl ‘birth control information should
be madé available to students as part

of the family life program..

Sex ‘education should not be ‘divorced
from a profound examination of - sex
role stereotypes. -

Regional : family  life counseliinq
services should be established.- They

wolld include trained resource people .

in several disciplines, e.g., doctors,
nurses,t social ' workers, parents,
clergy and law enforcement personnel.
The teacher the local areas would
act as co-ordinator of this team in
providing family .1life ‘edycation
programs to the schools.

A program in family 1life and sex
education should be implemented at
Memorial University and credits should
be" given for such a course.. Fanmily
planhing - courses should ' be ‘a
compulsoyy part of teacher training,
para-medical '~ and. .medical ' training,
social 'services and social welfare

“training. 7

23




I's

e

10. Family 1life education should be
brought to the community through
workshops. and seminars where~educators
and parents can discuss human
sexuality. ‘

13.  The'Family Planning Association should
encourage co-operation among various
service organizations iwvolved in
family life education, throughout the
province.

14. At the community level it is desirous
"o to-write the 1locAl clergy, teachers
and other community leaders asking
them to co-operate in providing family
life education’ and family planning
services.

.

© 16, The Family Planning Association should

J seek out the "Family Law Study Report
for Newfoundland (1968-70)" and study
its recommendations regarding tamuyv
life education. -

17: " The television and radio média should
be -used to bring family, life and  gex
educatfon to the home.

32. ‘The Provincial and Federal Governfients
should be asked to help fund regional
family life conferences. (Report, pp.

 92-95)

.

These recommendations stress both the need for tnlpuily
life ‘education ‘through.a variety of means, including the
schodl, and the necessity of providing such education at

all levels in the school. y

Schlesinger (1972) writes the following in support of
family life education in the schools:

Althcuqh there is” a role for parents .an
the church in educating the young for famil]
. 1living, we suggest  that the need fo
appreciation of home life is so pressinq in ou
society that courseg in family life “educatio)
should be an important part of evefy child’
learning. ,('To ensure that the vast'majority of
young pecple are reached by such a program it




el must be carried out by the organization est
suited to do this. The organization in| our
society which reaches the largest number of
children and their parents is the public school v
system. It is, therefore, suggested that such
courses be)a:'t of our gublic school curriculum.
In tl ~way the largest number-of young people
-will be reached. (p. 142)

Schlesinger goes on to say

‘It.is apparent Ehat our society has much to %
gain from the developmehnt of educational

= programs that will contribute positively to the
. task. of preparing the nation’s young people  to
- become socially -responsible —and responsive
participants in the interpersonal relationships
of .adulthood and, family life. Recognizing this,
many ‘educational and medical groups, including
some . of the most prestigious ' professional
organizations, have endorsed the concept of
professionally prepared and implemented family -~ &
life and sex educations- curriculum. ‘Support
also comes from religious groups, fraternal v
organizations, governmental agencies and parent- k
teacher associations. . (p. 142)

Deiseach (1977) in a 1975-76 survay“ of family. lifer-\
education in Canada found that family life education -

has been widely adopted by school districts: at 5
) least one-fifth of all operating districts in .
' canada’ profess .to. have some "kind ‘of FLE
- program....that stude ts appreciate the course,
and that parants are .denerally supportive of the
program. (p.

5 Nolté (1984) ‘stated the !ollawing in The Journal of
v Planned: Parenthood Federation of Canada, Tellus:

Family Life Education courses provide_the . &
anly opportunity for . students to see that sex, :
generally considered as belonging in ‘the private
- - sphere, is linked to the social, economic and "’ l

l political concerns o! our society * - :

- To deny i:aenaqars the right to information
3 to please a small minority is unjust. - The
¢ values of can be by having

‘them withdraw. their children frpm "offensive"
. segtions of courses, for example. The needs and




wishes of 84 percent of Canadians who support
sex education in schools must also be respected.

Judging from the results of this-survey and
other recent opinion polls;\ the majority of
canadians want to have Family Life and Sex
Education courses in schools trem Grades K-13.
Such -give theyy i ion. they
need to make responsibla decisions about their
lives. (p. ) \

Ministerial Advisory Committee on Women's Issues ‘In

Education (1983) cites a survey done in 1973 which
. indicated that 88.1% of 800 people questioned lnlthe study
would like to see sex education taught in the schools.
This indicates that par&nts were generally in favour of
Sex education being )aﬁuqht in schools (p: 8).
¢ o further support the claim thu‘t there ;é a need for
sex educ/atien in the high schools Krishnamoni and Subash
(1985) cite a suwéy done in Ccanada in 1977 when 493 women '
had therapeutic™ abcrtio;ns. Four hundred and sixteen of
those abortiyﬂware l:;e:fdmed in the Hhospital where:'the
stu&y was carried out. Tl;a age .range of those women was
frcm 14 to 45 ygrs with three quarters (75%) under the
age of '24. Eighty-two percent of those women were single.
It was found that 10 ot the 416 women surveyed knew
absolutely ‘nothing about: concracaptive methods. There'
were 170 women (41%) who knew of contx'aceptxve methods but
for various.reasons had never used any method at apy time.

The following reasons were given. Sixty-four women

admitted i or -carel , 53 women said:
intercourse was unintended, 39 could ‘not get.any form of

céntraéeptive because they needed parental consent, 11 did
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‘nct use contraceptives 5‘égause of religious belief; and 3
had - medical reasons for not using centfacepti‘ves. -:rhe
significant factors here are that many of those womeén were
either high school age of just Peyond high school age and
one of -the reaso}as given for their situation 4was lack of
knowledge about the effective’use of contraception.
Koblxinsky and Weeks (1984) describes a survey carried

out_ in 380 California -districts during the 1981-82

academic yenr to measure the status of their Family Llfs 3

Education .ettorcs in ninth and tenCh grades, In thxs_

'survey . suﬁérintendents, principals and family 1i£e
education tedchers were sent questionnaires. éaééd on ‘the
~Findings the following racbmmendatio'ns ware made:

1., The'' finding that a rel‘atively small
\ fraction of’ ninth and_tenth grade students
i are ‘enrolled in FLE courses suggests' that
school. district personnel, parents, .and
community -representatives should’ expand
opportunities for students, to receive ,FLE
instruction. Special attention should be

given' to program developmant in rural and *
smaller districts when FLE: prcqrams are

less often.found in the curriculum

2. District personnel should- make efforts to
establish and consult with'an FLE advisory
board, . especially in . ' smaller rural.
districts. The membership of such boards
should ‘include parents, clergy, health
professionals and - representatives of

v special interest qraups. g

3. School administrators. should - attempt to
increase their involvément in the
development and implementation of FLE
prograns and should express ‘greater support
for teachers m larger. districts with 'a |\
higher 'percentage of mirority students.
Increased rinteraction between

administrators and FLE teachers may improve




+ teacher confidence and morale as Well as

promote more stable programs.

Schools -with shorter FLE units should
examine the possibility of expanding their
curricula .to addréss such " topics as
adolescent -development, marriage, parenting
and _dnterpersonal and decision-making
skills.

School 1 should to
greater parent involvement in FLE programs
through such mechanisms as ' parent/child
homework assignments and parent_education
workshops.

Teachers should be encouraged to evaluate
their FLE programs on a more regular ‘basis.

. Inservice' training programs can assist

teachers in .develofing ukills to
systematically  evaluate the impact of
different curricula, teaching meth duluqiss
‘and parent/

Future research should atcemp: to obtain
more detailed information about the quality

and effectiveness of FLE programs. Studies .

might examine the ways that adolescent
attitudes’ and behaviors are influenced by
programs that vary on the basis of length,
instructional objectives, content, grade
level or other relevant characteristics.
(p- 184) - -

This section has presented a number, of studies

and

projects carried out by gowernment sponsored groups and

. private individuals to ascertain the need and desire to

have family life education in our schools.

The findings

in these studies and projects appear to indicate that

there is a need and desire to have family life education

% :

.
available to all students at all school levels.




Effectiveness of@amily Life Education Courses

John F. Crosby (197?) did a study in New.York Stéte
to “determine )rlhether the attitudes held by adolescénts,
%especially toward themselves and their families,v could be
changsd" in a positive direction as a result .of a one
seﬁéster'Fumily Life Education program. ,In this study
three axperimehtal groups were used: private school boys,
public school boys, and public school girls. Initially,
aifficulty in obtaining a sample population was

encountered, due to.the controversy concerning Family Life

Education in the school at the time (1968-69). 'The final -

sample consisted of 38 volunteers who wm;ld ‘be accepted

only on c‘ondiciar! that there was .signed ‘pare’ntélv

pem}sﬁion. Their ages rﬁnqeﬂ from 14 to 17 years. 'l‘hre.é
control’ groups. were matched to the experiméntal group on
age, race, sex, school grade and socioeconomic status.
The experimental groups rsseived a total of two hours per

week for seventeen weeks h}‘class instruction plus

homework assignments. ~ Credits and course. grades were

given to all students in the experimental droups. ' The

. course was taught by the researcher and based on' a \text

co-authored by the researcher with a_psychologist " (Crosby

and Caldwell-unpublished). ., The experimental and control
studénts were both given identical pre-tests and post-

tests. . .

To. measure the students' human develnlﬁ‘ment knov;lgdge,

a multiple choic9 test by the author was aq‘minist_ered. To |

¢ s
. _ BUETEEE




deternine how the: adolescent felt ¢ ot h&msalt o tests
were used} the Elias Family Opinion Survey (Elias) and a
self-coricept inventory developed by the redearcher. o £
In this experihem‘. the...re;ults showed that "students
_who had taken a Family.Life Education course achieved, a’
'sxgmf.\cam:ly greater increasa in knowlhdqe of cencapts
cuvered ,in the course curriculum than students who had not
taken ‘such a course (at a'. .01 revel usinq a one-
direccional t test). It also %houed a significant guin in
positive attitude toward Ehemselves byu atudents whu hud
taken bhe coursa, as compared with students whu hud nut
taken the tourse (at-the’ .05 level using a ona-directionul
t test). Howevgr, there was no significant change in
.' attitudes téward’family either by\sﬁud/ants th had taken
the course or by those who had ‘not. .
‘The results of this study éugqest ttmt‘ ?‘amily Life
Educ;’%:ion at thg sécondary level acquaints' e:udenta with
the developmental aspects of Human gréwth and -development,

seku;l func\:ion,:d(atinq‘, mate selection, marital

interactmn, and tumily ralacions.‘ T

) At the same “time Edward E. ‘coates (1970) did a study = ¢
on the effécts of . the/ acquisitlon of knowledqe on ‘
attjtudes. - The purposes . of this study were. (a). tn
determine “the extent to which speciﬂc tactual in!amuticn‘ 4

. about reproduction cquld be acquired by ‘an nxparimantal -

group as compared to a ccntrol qroup, (b) "td datermine how Ty

knowledqe about human rep: tion attects ents! sex- i
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related attitudes; and (c) to determine how this increase

in knowledge affects atudent-panmt_ sex-related dxalague.

The ion and _lnn I y of Factual
Knowledge (HARI’PAK). dev;loped by Coates was used to
measure sex ﬁwledqe, and a semantic differential scale
was used to measure.change in attitude. These instruments
‘were administered ‘to the ﬁxparimental and control groups
lof fifth and sixth grade students both Eefnre and: after
experimental instrucl:ion in- sex education was qwen to the
experimental qroup.

The experimental group received a six week program
based on tjpicnl sex edu’qatﬁ)n currjculum guides and on
re:ammapdatiopg of the Aﬁeric;n Associatin;~ of ‘Health,

Physical nnd 7 ion 'x’hase guides were

developed in coneultatian with 'personnel ef Dak Ridge,

.Tennessee, puhlic schools. The praqram was presented by

regular classroom teachers_ to five randomly selected

= intact classes (N = 148) as part of their health science’

program. Five additional randomly selected classes' (N =

*174) were uéilized as the contrél q’roup. Th! effect of

the ital sex ion prog: on! ] -parent

sax-mlaced dialogue was evaluated by a questicnnaire.
Data f:bm, ‘the MARIFAK and the semantl‘c differential scale
weré subjacced to an analysis ot cov'arinnce‘ bécause (a)

1ntnct clnaaeu and not 1nﬂ1viduala were the treatment

units,..and (b) possible ) - ion, as

well -as knowledge gain wen ihvan_tiqated. 'The ‘results
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showed that a significant increase - in knowledge (beyond -
the .01 level) occurred in the experimental group ,as
compared to a negligible increase by the contrél group. )
The results . of the attitude tests showed several
significant changes in separate male and female wcores
within specific‘_concepts by the .experimental group as
compared to the control group. The parent questionnaires
showed a significant increase (beyond the .05 level) in
sex-related dialogue with children who were in the
experimental groups. ’ -

. Lark  April McGuire (1972) conducted a study to
investigate the relationship between sex education cotrses
and student attitude tomgu.;n and change. among freshmen
at Rider College. The results of . her nvastigetion
supported the z}ypnr.h“esxs‘. that sex education contributes to_
fhie! ‘developuent oF idbe: ‘apan student sexual attitudes.
Furthermore, sex education influences the formation of
liberal sex attitudes in students and.. lasssns the
development of’ romantic ones. Sex education is clearly
significant in. relation to the forn:.ation and change of

studeht sexual attitudes.

Freda K (1974) 4 a study similar to
M&Guire's \to evaluate the extent to which a Family 'Life
Education pregram cantx'ibutes to.the acquisition of Family
Life ‘Education knowledge, a pusitive gain in attitudes
about this knowledge and the cnrrelation between knowledge

gain and ‘attitude change. The program was judged to
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fulfill its above mentioned goals.by adequately increasing
student related knowledge and positively increasing
rglev‘ant attitgdes, especially, self image. ’

Herz et al. (1984i in Su ee_ Quasi-
Experiments describes a study to measure the impact of
three family life education courses on black inner-city,
junior high school students in Detroit. A total of 172
students in 7th and B8th grades partici‘pated in- the -
expe;—imental and control groups. The programs.varied in
1ntensity‘. The students in vthe experimental group met for
40 minutes once a week for 15 weeks durihg the school day
and students in the control group met for 40 minutes once
a' week for 10 weeks. The results of this experiment
revealed -‘that students in the more intensxve _program
gained greater knowlédge about x:eproduct:.ve psychology,

of teen and’ x

contrage’ption, and the
p‘arenthaod and they had a greater knowledge of the various
methods of birth control.

Robert Tobias (1985) carried- out a survey to measure
knowledge gain and attitude change of junior high and high
school students in a New York City school district. A
student opini-o.n questionnaire designed to gather
information on sﬁudents' perceptions . of the Family
Living/sai Education pngrams was administered during .the
Spring of 1985._ Naarly all ot the 345 students answering _
the quaationnaire reported thht they could comfortably ask

questions in class, 75 percent falt that. they coqld share
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their opinions,- and even .more answered that different
points of view were expressed. Seventy-five percent of
the students responded that they were encouraged to speak
with parents and other family members, 54 percent

_indicated that they actually spoke more with parents about
these subjects and 55 percent reported that they spoke
more with their friends as a result of the Family Living
Sex Education classes. Eighty percent of the students
surveyed said that they believed the Family Living/Sex
Education program would make it easier for them to speak
about these subjects with their parents and othér family
members in the future. ~

‘Students were also asked to suggest ways to improve
the Family Living/Sex Education prégram. .Nineteen percent
believed students should take .the class more seriously;
and two p‘ercent said that other students would _banatit by
taking this course. The students also noted that shy
students’ should not be pressured to participate in class;
more films should be offered; and the class could be made
more interesting. The conclusion reached from the student
data is éham;re was overall ;upport for the program.

Joanne Bl¥ir (1986) carried out a study to mEasure
the effe::;.:ivaness of a parent education course \to“r

secondary si:ﬁdents. This study was carried out with a
threefold purpose. First, the study inyestigated whether
students who had received' instruction in-an elective ane-

semester parent education course exhibited.' a better
| .




35°
understanding of parent education concepts than those
students who had nof receij(eq instruction. Second, the
study investigated the student's understanding of the
parent education concepts. Finally, the study
investigated the relationship between the variables of
age, sex, racé, and grade and the students' understanding
of basic parent educationeconcepts.
~ The findings indicated that students who had enroled
in a. parent education course for one semester exhibited a

better understanding of the basic concepts of parenting.

< The findings also indicated that an understanding of these

"same concepts could be ati;ai.ned, ‘if basic parenting

concepts were taught in related. consumer and homemaking.

courses. Recommendations made as a result of this study

assisted onal decisions ing the importan

of placing -additional " emphdsis on parent education

concepts in related courses, such as Family Living.

( Summary
This chapter has surveyed part of the literature and
‘research related to the role of the school in family life
education. Recent statistics on various.social problems

which exist among . were di Related

literature dealing with the role of the school in values
education was also examined.  ~Finally several studies,
group; projects as .well as other ‘redent literature

supporting family life programs were reviewed.

o S




Statistics show that many social problems exist among
teenagers today. Writers such as Silver, Childs, Dewey,
Woodward and others have long supported the thesis that
the school has a definite role to play in values
education. Studies and surveys show significant positive
relationships between family life programs and knowledge
@ain and attitddinal change among students who have

participated in family life courses.




CHAPTER 3 _

METHOD OF COLLECTION AND TREATMENT OF DATA /

~

in this is a description of the

general methodology and the specific procedures used in
this study. ‘The' data-collection instrument is dxscnbed

and the methods of 'data analysis are outlined.

Introduction

This study consists of a sur\;ey of all ‘Level III“high
schiool students in' one school ~board district - in
Newfoundland.. - The information for the survey was gathefed
by the use of a questionnaire usifg a Likert-type attitude

scale for 2 . Four hy were tested

and séveral other questions were investigated.
‘Separate sections will deal with Populat:.an and Data
collection, Data Collection Instrument and Method of Data

Analysis. .

The papulatian‘ for this study was 468 Level III high

school. students from the Avalon North Integrated school

District. . The of ing ‘st from -each

school ranged from, - 8 to 222. Five hundred and »thirty

‘qucst‘lnnnaires were .prepared and ‘468 were ;:ompleted




because a total of 62 students were a!;'u;nt from class at
the time the questionnaires were administered (Table I, p.
39). They were administered to studen‘ts during class time
in the last week of May; 1:987. This was done with the co-
operation of Réverend Clarence Sellars, co-ordinator of
Family Studies at the Avalon North Int\egtated School Board
District. The questionnaires were administered and
collected during “one class period. The questionnaires
from the 1n;1vmua1 schools were divided into two groups,

those anhwerad by 's,tudahts who had finished the Family

Livmq 2200 course and those answered by students who had‘

not done this course.

Data collection Instrument: The Questionnaire

The questionnaire used for the present study is

a
divided into three sections (Appendix). Section ‘I
contains questions that are related o the perceived

knowledge and attitudes of students concerning topics and

issues covered in Family .Living 2200. This section was

by all compi&ting the questionnaire.

Section II contains questions relating to the students

themselves and ‘was answered by all students. Section III

contained questions that were directed only to students

who had completed f.ha course as part of chalr high school

prugtam of studies. An attitude scale .of 1 t:o 4 is uud

An the quantionnaire with 1 meaning utronqu disagree, 2
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meaning dlumjrnc, 3 meaning agree and 4 meaning strongly
agree. The chglu of undecided was omitted from the scale
to avoid students making this response without giving any
thought to the question or statement. : s

To énsure content validity of the questionnaire it
was presented to four judges, Dr. Frank Cramm, Department
of cCurriculum and Instruction, Memorial U'niversity of
Newfoundland; Reverend Clarence Sellars, Coordinator of
Family Studies, Avalon North Integrated School Board; H::
'I..orne Squires, teacher of Pamily'Livgnq 2200, and Miss
Jill Pottle, teacher of Family Living"zzoo. An ‘analysis
\:t the judges’ ,eva‘luation resulted {n fhe revision of the

nstructions to the respondents and a refinement of _

s

Section II of the questionnaire.

Table I

Tabulation of Questionnaire Returns

&
Questionnaires ° Students who have Students who have
& completed Family not completed
Living- 2200 Family Living 2200
Returned by . . .

Respondents
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.\‘ﬁregram was used, to analyze the data. -The,practical

@

The following null hypotheses are tested:
'Null Hypothesis 1: There is no difference in the number
of males and females doing Family'
Living 2200.
Null Hypothesis“2: There is no difference 'in the
perceived knowledge 1levels about.
3 issua; and ’tcpics “covered in Family
Living 2200 between students who have
taken the course and those who have
not taken the course. '
Null Hypothesis 3: ’rhere is no differance 1n attitudes
’ ’ toward issues ‘and tépics covered in
- Family Living 2200 between those
.students who have taken the éoursa and i
those who have not takemthe-eburse.
Null Hypothesis 4: There is no difference in attitudes
toward Family Living 2200 itself as -
part of the high school curriculum
. hetweén those stufients who have takep
the course and those who have not g
° taken the course.
Practical  significance was tested rather than
statistic¥l significance because the total population. of

Level III students from one school district was used

Ve
, instead of a sample. The SPSS-X' Release 2.2 computer.

e




signifi;:ance of the differences in scores obtained from
the questionnaire was },esteq by comparing the mean scores
of the group who have completed Family Living 2200 with
che‘ mean scores of the group who have not completed Family
Living 2200. The attitude scale uses a rang-e of 3, from 1
(strongly disagree) to 4 (strongly agree). Therefore .3,
which 'is 10 percent of the highest possible range, is the
point above which differences in means i; judged to have
significance.

To test the four hypotheses the tollm’iing questions
were investiquted._ The question investigated “to test
hypothekis one is: )

1. Is there a relationship bétween enrollment in
Family Living 2200 and the sex of the student
ayn? =

The quettions investigated to test hypothesis two are:
1. Is thex;? a differenc_e in students’ perception
between those vho':ava done the course and those
who have not done r.ha course in the following:

(a) High school . has broadened their knowledge

of (i) parenting, (ii) child abuse, (iii)

V.D., (iv) birth control, (v) abo'rr.ion.

(b) Their ‘high school program‘ has made them
mora aware of: (i) problems with’ teenage
pregnancy, (ii) problems' with teenage

nqrri.a

A
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2. Are students who have done Family Living 2260
i more uwaz‘e.of existing- social problems than
« those who have not done this course?> .

$. Have students who have done Family Living 2200

‘had more opportulrity to discuss concepts related

to sex in a classroom situation than those who

have not dane the course? s

The guestions investigated to test hypothesis three are:

1. Is ther‘a a difference 1}1' the two groups’
perceptions of the effect high school p;oqrums
have on preparing‘ students tactuall‘y and
emotionally: *

(a) to’'deal with their sexuality?
(b) to deal with ) v.b., (ii) .blrth

* control, (iii) how the reproduction system

works, (iv) déting and courtship?

2. Is Ehere a difference in the two groups’
perceptions on the role nchc;nls should play with
regard to .aducation in the areas of: (i) V.D. ,’
(ii) birth control, (iii) how the reproduction
system works, ({v) dating and courtship?

3. Is there a difference in the opinions batw;en
_the Family leing 2200 'students and non-Family
Living I}fﬁo' students with requd' tl; the
trequanéy os pa'rent-chud discussions on mattafs

of human sexuality?




|
Is ‘there a difference in the attif:udes of Family

Living 2200 students and non-Famjly Living 2200

|
students toward ‘havinq the opportunity to
N\

discuss: /O
(a) dating,, couxtship, - intercourse, birth
control and venereal -disease in ar’1

. educational 'settXng? ‘
(b) child abuse, abortion and parentxng in an

educational settinq? “

The questions 1nvestiqated to test hypothesﬂs f’_our} are:

1.

Is there a difference in how Famﬂ'y Living.zzuo
students feel about, making |this course
compulsory and how -hon-Family Living 2200
students feel? C_

Is there a difference in the importance Family
leing’zon. students p.’t_ace on this course in
relation to Cultural He,ritage‘lzoo, Democracy
2102, Canadian Law 2104 and Canaduan Economy
2103 and the lmportanca non-Family ):.1ving 2200
students place on the course in contparison to
those same courses” ;

Is there a difference in ti-le import$nce Family
Living 2260 students and. non-Family Living 2200
students placa on the course in co?npariscn to

anh, English, the Sciences and Frenéh"

Finally, the ‘data from Secticn II.and saction III of

the questionnaire not analyzed for the testing ™ of

RS
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prictical significance uil} be presented in 'tubular .t.orn
and accompanied by a descriptive amalysis. Section II
includes data . related to reasons for n;t doing Fa‘luy
Living 2200. Section IIIgpresents data on how students

who have done Family.l.‘ivir;q 2200 rate the course. *
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> CHAPTER 4
ANALYSIS OF DATA s T
.

B 4 The purpose of this chapter is to present an analysis
Anf the daéa.‘ The chapter is divided .into three major
sections: (1) an analysis of the data from vs=ction II of

= the questionnaire related to personal information about
the students and an analysis of the data related to the
first null hypdthesis; (2) an analysis og the data related
ta hypotheses two, th‘ree and four which refer to the
differences in perceived k'nowledge‘ levels and attitudes‘cf
the Family Living 2200 sr:udents and the ngn-?amily Living

2200 students; and (3) an analysis of the data from .

i » Section III of the questionnaire 'containing questions

% * x (] 4
3 . Li“,ansvgred by only those students who have.completed Family
LI Lk . 5

i % ! Living 2200.

; Analysis of the Data Related ;gs;‘ ores Obtained
from Section II of the Questionnaire . v

out of 468 stu§énts surveyed 45 perceni indicated ere
% : that they had completed ‘Family Living 2200 as part of
thailr high school program: of studies. The data -were’

& subject to a &hi q test of i e in order to

. - 'ditamina whdther there is a re}aéienship between the
. ¢ students’ sex and their enroliment in the courig.
. q ; - N

4 . N~




ul is One. There is no difference in the
number of males and females doing Family Living 2200.

Table II

Cross-tabu}.ation of Completjon and Non-completion
of Family Living 2200 by Sek

1

Completed the Course Male ,° Female Row Total
Yes 74 137 211
No . 143 114 . 257

Columri Total 217 251 468 -

Chi-square = 18.70 . ¢ . .
Degrees of freedom = 1 °

This is 'significant at .05 level. v

Table II indicates that the number of females, who

have completed Family Living 2200 is signifxcantly higher

than the number of males who have completed the® course. -

—Mo_ré' females choose to do the course; thus the null
hypothesis is rejected. o
Table III presents the reasons for not doing Fumily
Livinq 2200 and the frequencies.
The £i§ures in Table 11T indicat:e) that the most
common reason for not takinq Family Living 2200 is" the

.course could not ﬂt into the student’s cimetuhle.

B
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Twenty-two percent of the students chose not to do the
course, nﬂarly 12 percent could not do the course because
it was not offared by the school, nearly 10 percent were
udvised not tho the course while six percent indicated ’
there were other reasons for not dcrﬂq the course.

,

Table III
N 2
Reasons for Not Doing Frequency valid Percent
Family Living 2200 5
Chese not to do the
course 55 = 22.2
J ;
Advised not to do the 3
course . 24 - 9.7
The course was not N
offered % 29 e 11.7
The course did not N 5 o
£it into the students . =
timetable 125 50.4
. Other . 15 6.0

1

Other questions from section II of ‘the questionnaire
were related to size of the community, size of the family

And order of birth .in the family. The results showed that

nene of thesa had any relution to the student's choice of

doing or not doing Family ‘Living 2200. B




Null Hypothesis Two. There is no differen‘ce in the
perceived knowledge levels about issues and topics covered
in Family Living 2200 between students who have taken the
course and those who have not taken the course.

In the treatment of data related to the second null
hypothesis, means and standard deviations were calculated.
for each,of the two groups ¥n the basis of scores obtained
from the attitude scales in Section I of the
questionnaire. -T\h\edmeans and standard deviations are

presented in Table IV. This attitude scale has a range

© from 1 (strongly disagree) to 4 (strongly agree).

Table IV presents students’ responses regardlnq the
effect high school has had on broadening their knowledge
of important issues and‘topics that concern them.

The' point above which differe}ces in means are judqéd.
to have a practical siqniticance is .3. The differences
in the means of the two groups are .5 and greater. This
indicates that in each case the differences are great
enough to have:pzjactical significance. The means for the
Family Living 2200 group range from 2.7 to 3.3 indicating
that they agree that_ their knowledge of the subjects
listed in Table IV has been broadened thrpugh courses they
have taken during their high school’ years. The means for ..
the .Non-Family Living 2200 group range' from 1.9 to 2.3

indicating that this group feels that their knowledge of
.




Students’ Respopses

the Effect High

Regarding
School has had on their Knovledge

Questiamaire)

(Questicn 1 of the v
Students who
campleted have not
Family Living leted
2200, Family Living  Difference - Difference
v 2200 in Mean ins.D.
. 4 Mean .. Mean s.D.
[¢Y) lum school. has broadened ¥
mowledge of:
(a) " Parenting 3.0 0.8 EXY 0.7 9 A
: (b) Child abuse 0.9 2.2 0.8 5 2
(c) Venereal disesse 3.0 0.8 1.9 0.8 153 -0
f (d) Birth control 3.3 0.8 2.2 0.8 1.1 .0
i (e) Teenage pregnancy 3.2 0.8 2.3 0.8 .9 .0
(£) Abortion 3.0 0.9 2.3 0.9 7 .0
(9) Dating and courtship 2.9 - 08 2.2 0.8 i .0
(h) Teenage marriage 2.9% .. 0.9 2.1 0.9 .8 .0




the same’ subjects has not been broadened through courses
they have taken during their high school years.

Table V presents the students’ responses regarding
how they perceive the effect high school has had on making
them more aware of social problems.

'The differences in the means of thé.twc groups affe .5
and greater. Therefore the differences are great enough
to havé practical signjficance. Family Living 2200
students tend to agree that their program of studies in
high ' school has helped in making them more aware of
existing social problems while the Non-Family Living 2200
Stanahts) TeaL, tHEE THELE Droranlon Stdtas. 4 high school
has not made them more aware of existing social problems.-
The Family Living 2200 students also indicated that they
have more opportunity to discuss éoncep:s related to sex
'in a classroom situation than those who have not done the
course. h -

The analysis of the data in Tables IV and V indicates
a difference in the means of the two groups in their
responses to each of the statements. Althobdh .3 was set
as a basis for practical significance, in all cases the
difference in the means is greater than .5. The means for

the Family Living 2200 group ranged from 2.7 to 3.3. This,

indicates  that this group agrees that their high school

program has broadened their knowledge of parenting, child
abuse, venereal-disease, birth control, teenage pregnancy,

abortion, dating and courtship, and teenage marriage; and

bl

)
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Table V
s "
Students’ the Effect High
hashad on their Marences 4
S o
C u 2 and 3 of the Questionmaire)
g Students who Students who
ampleted have not
Fanily Living capl
2200 Fanily Living Difference Difference
22 inMean , ins.D.
‘ Mean 5.0 ¥ean s.D.
(2) My program of studies in
the school has helped
me ke more avare of
0 existing social problens in
the areas of:
J .
(2)- Teenage pregnancy ePES 0.8 2.3 0.8 .8 4
(b) Teenage marriage 2.9 0.8 2.2 0. .7 o1
(c) Venereal disease 3.0 0.8 2.0 0.8 1.0 0
(4) Divorce 2.8 0.8 2.2 0.8 -6 °
- (e) Cnild aruse 2.8 0.9 2.3 0.8 .5 -1

Discussing concepts

related to the stbject
of sex with ny peers in
a has
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that their school program has made them more aware of the
social problems involving teenagers such as teenage
pregnancy and teenage marriages. The means for the Non-
Famlily Living ,2200 group range from 1.9 to 2.5. This
indicates that this group disggrees that their high school
program has broadened their knowledge of those same issues
and topics. Therefore, null hypothesis two is rejected.

ul S ree. There is no difference in
attitudes toward issues and topics covered in qugily
Living 2200 between those students who have - taken the, .
course and those who-have not taken the course.

In the treatment of data related to the third null
hypothesis, ‘means and standard deviations were calculated
for each of the ‘two groups. on the basi—s of scores obtained
from the attitude scales in  Section I of the
questionnaire. The means and standard deviations are '

presented iy Tables™ VI and VII.

.Table vI ’ regarding their
perception of the reasons why problems exist among
teenagers today.

The differences in the means of the two groups are
all below .3; too low to have pra::tica] significance.
Both groups agree that if the high schools do not provide
thé proper inltmction,“young people’ will be poorly
praparéd fact_:unily an:d emotionally to deal with their
sexuality. They also agfae that many problems 'among

teenagers exist because of a lack of proper education at




‘Table VI

Students’ Responses Reganding their Perceptions of Wy
‘Bist Among Teenagers .

(Questions 4, 5 and 6 of the Questionnaire)

~ 53

|
Students who Students who
campleted - have not
Family Living conpleted
2200 Femily Living  Difference Difference
2200 in Mean in 8.D.
Medn s.D. Mean . S.D. |
(4) Without proper instruction 9
pecple vill be poarly
2
emtionally to deal with
their saxuality. 3.0 0.9 2.9 0.9 1 0
: -~
(5) Many problens among 5
exist because .
of a'lack of
tion at the high
school level in the
areas of: ”
(a) Venereal disease 2.8 0.8 2.8 0.9 o B
(b) Birth control 2.9 0.9 3.0 0.9 a 0
() How reproductive .
works 2.7 0.8 2.6 0.8 s o
(d) Dating and courtship 2.7 0.8 2.6 0.8 5 0
(6) Perents ¢
natters of . P e "
humen sexuality with
children. 2.1 1.0 2.0 1.0 a 0




Teble VIT

Fole

* Responses Regarding mmmm
Schols Flay in providing Bhestion in Zases end
Topics that: Concemn Them
(nuﬂm-'l,audsa(m@m_lmkv)

Students who Students who
completed have not
Ta: Family Living canpletad

. 2200 Family Living  Differsnce Difference
2200 in ins.0.

3 3.5 0.6 3.4 0.6 a1 0
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the high school level. The low means for the two.groups
in question 6 indicate that most of the students agree
that parents do not discuss matters of human sexuality
Vwith their children:. The large standard deviations for
bot’h groups suggest, however, that there are many parents
who do di;euss matters of. human sexualit';( with their
children. -

Table VII S regarding

their perception of the role schools Ehould play in
allowing them the opportunity to learn .'about and discuss
topics and matters which concern them as young people in
today’s world. .

The diffefences in the means of the two groups are
all Dbelow /‘! which is too 1low to have practical
signif#PahGe€. The means for the two groups in questions

7, 8 and 9 are all above 3.0, indicating that both groups

are of the opinion that .schools should assume the

responsibility for teaching topics and issues which

and add social problems.

. N

The analysis of the data in Tables VI and’ VII
indicates that no pract‘:ical difference exists in the means
of the two groups in their responses to each of the
statements. In all cases the difference in the means is
«2 or less. The means for the Family Living 2200 -group
range from 2.1 to 3.5, g-xa meaps for the ' Non-Family™

Living 2200 group range from 2.0 to 3.4. Both groups tend

to disagree that quently discuss t of

e aidf
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human sexuality with their children. Bnth-qroups tend to
stro;xgxy agree that teenagers should be given the
opportunity to discuss such topics as dating, courtshi:p,

intercourse, birth control, venereal disease, child abuse, X

¢ abor/\l.ion and parenting in an educational setting durin?g

their high school years. They also tend to agree that

schools should assume the responsibility to pruvidq

. students with this opportunity. ~ The means indicate that

both groups tend neither to agree nor disaqree that
prcblems exist ‘because of a lack of proper educagion at
the high school level in the area of how thé"ﬁpreductive
system works. 'One reason for this might be that a. number
of students in each .group do biDlOQY‘V;ihlla there are
others in each.group who do not do biology. However *no
such conclusion can be reached at this time. The means’
indicate that both groups tend neither to agree nor
disagree that problems exist among teenagers because or a
lack of proper education at the hxgh school level in the
area of dating and courtship. ’rheretore, nu11 hypothesis
three cannot be rejected.‘ - R

Note here that a large standard deviation Lndicnf.as
considex’able/disagreement within each group about these
toplcs. . % N -~

Null Hypothesis Four. There is no difference in

)

attitudes toward Family Living itself as part of the high

school ‘curriculum between those‘, students who have taken




. Both groups tend to stfongly agree that Family Living 2200 & -
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Family Living 2200 and those who have not taken the

course.

In'the treatment of data related to the fourth null

hypothesis, means and standard deviations were calculated 4
for each of the two gruupé on the basis of scores ohtaine(( i
from the attitude scales in Section I of the
questionnaire. The means and standard de\ﬁjationg are
presented in Table VIII. N

Table VIII presents students’ responses regarding the

importance they place on Family Living 2200 as part of the
high school curriculum.

The amalysis of the data - indicates a practic\l . .
difference in_ the means of the two groups in their ’
responses to each of the statements 'with the -exception of

the of the to the H all

students sh do Family Living 2200 as,part of their
high séhool program of studiés. In this case the mean for - .

the Fami ,Living 2200 group is 3.6 and the mean for the ..

Non-Family "ivinq grou is 3.5, a difference 6: only .1. 1

should be a part of t e high school program of studies.
For the remaining tour tat;ments the means for the l-'amuy
Living 2200 group range from 2.3 to 3.4 while- che means

for‘ the Non-vl-‘amily Living 2200 group range from 2.0 to. ,

3.0, 'This indicates that the Family Living 2200 gfoup .

tend -to place greater valu’e'. on, the Family Living 2200
Sk NS ; .




Tahle VIXX

Students’ Regarding the Importance They Place on Feaily Living 2200
as part of the High School Progrem of Stdies
(Questions 10, 11, 12, 13 and 14 of the Questionmaire)
% AN
Students wio e Studants who
campleted have not
Fanily Living cample 0
N . 2200 Family Living  Difference Difference
2200 in Mean s.D.
- 4
Mean ©  S.D. Mean  S.D: .
(10) ALl stdents should do ' ?
Family Living 2200, 3.6 0.6, 3.5 0.6 1 [
s 5 2 (i . £ s
(1) Family Living 2200.is 3
* as important as .7 -
Newfoundland and s
Labrador Culture}
Democracy,
Law and Canadian
. e 3.4 0.7 3.0 0.8 4 1
(12) Femily Living 2200 is
as important as Math, .
English, thé Scigpoes 5 p
and French. 2.9 0.8 2.5 0.9 -4 .1 »
(13) Family Living 2200 is
more important than .
Newfoundland and .
Labrador Qulture,
‘Law and Canadian 3
« Booncmy. il 2.8 0.8 2.5 0.9 o3 W1
(14) Famidy Living 2200 is
Law. and Ca '
3 ~23 0.8 2.0 0.9 3
. 5 \
’ 3 -
. ’
s
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course than the Non-Family Living 2200 group. Thus null
hypothesis four 1;3 q}anerally rejected.

It is interesting to note that although the standard
deviation differs very little between the two groups, in
each case it is large.. This indicates that there are
considerable differences of op’inions among students within
each group. Further research is needed to ascertain why

these differences of opinions within the groups exist.

alysis o it ction I

of the Questionnaire

Section III 'of thé questionnaire contained questions
that were directegl enly*to the students .who did Family
Living 2200. - They were. designed to ascertain . the
studant’s,avgluati:onvot the course as part of the high
school grcgi‘am of studiés. The results are shown-in Table
IX. ' . . ?

’lfwo hundred and nine ~oué of 211 student‘s responded to
the statements in Section III. To the statement: ,I would

b B .

advise my friends to do Family LIving 2200, 99 percéht

ha‘lther agreed or strongly agreed. ‘Nin‘ety-fnur percent of

tha_s'tudants/agtaed or stx:ongly agreed that they enjoyed
c;agses in Family Living 2200; eighty percent ‘agreed or
strongly agreed that they felt more like tnfcing part in

z discussions in Family Living 2200 than they did in classes .

of ‘other subjects; riiﬁsty-seven percent agreed or strongly

agreed that Fami;y Living 2200 has helped broaden, their

\ N

2%
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' Tonle - -
Questions Answered by the Students who have
Comploted Family Living 2200 Regarding
Their Evalustion of the Course
(Questions from Section ITX
of the Questicmaire)
Question Strongly Disagree Agree Strongly
Disagree Agree
Frequency (¥)  Frequency (%)  Frequency (%) - Freqmncy (V)
{a) I would advise my ° ) ZI (1.0) n (34) 136 (65)
friends to do
Fanily Living 2200,
(b) I enjoy classes in 1.4) 10 (4.8) 85 (40.7) 111 (53.1)
Family Living 2200.
(€) I feel more like 5 oV 36 (17.2) 86 (41.1) 82 (39.2)
part, in -
discussions
Family Living 2200 .
than I do in classes
of other subjects. - -
(d) Family Living 2200 2 @ 4, (L9) 79 (37.8) 124 (59.3)
has helped broaden oy
ny knowledge of the .
issues covered in
the course,
i
(e) No other course 2 (1.0) 3 (1.4) 55 (26.3) 149 (73.3)
would have given me
the knowledge of
as
V., ireh comtro1,
dating and . ~
pregrancy,
teenage marriage,
divorce apd child .
abuse.
©
'
.
+
< v
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knowledge of the issues and topics covered by the course;

. .
and- ninety-eight percent agreed or strongly agreed that no

other course would give them the knowledge of such
concepts as venereal disease, birth control, dating and

courtship, A, marriage, divorce,

and child abuse.

The statistics in Table IX appear to indicate that
students yﬂ}xo do Family Living 2200 highly value the course
as part of the;r high school program of studies. They
aq‘ree that this course contains subject matter that young
people should know. They also agree that no other course
in the high school ‘curriculum can give them this
information. _Finally, they agree that other hi’gh school
students should do the course s part of their program of

Lz \
studies. .

A\l

fois chapter has presented the results of %he
statistical analysis of -the data gathered by the
questionnaire used for the study. The Eihall judgement is
that Null Hypothesis One is reje;:ted. This indicates that
in the Avalon North Ix{tequted School District the number
of, girls taking Family Living 2200 is significantly higher
than the number of boys. ~ ) .

Null Hypothesis Two is rejééta because the

differences in the means calculated for the questions of
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the questionnaire related to this hypothesis are large

enough to have practical significance. This indicates

that the Family Living 2200 students perceive their .

knowledge levels about issues and-topics covered in the
course to be significantly higher than the Non-Family
. Living 2200 students. .

Null Hypothesis Three was not rejected because the
differences in the means calculated for ’the questions of
the questionnaire related to this hypothesis was too small
to have Ay practical significance. This indicates that
there is no difference in the attitudes ’toward issues and
topics covered in Family Living 2200 between those
students’ who have done the course and those who have not
done the course. ‘ ¥

\Null Hypothesis Four ' is rejected because the
differences iP the means calculated for the ql;;stions of
the questionnaire related to this hypothesis were large
enough ' to have practical significance. This indicates

that there is a differefce in ‘the attitudes toward the

' course itself as part of the high school prcgram‘ of

studies between those students who have done the course
and those who have not done thev course. The Family l;ivingi
2200 students tend to place a higher value on the course
as part of the high school program of s;udieé than the
Non-Family Living 5200 st ent’s. g

In the evalua‘tion of Family Living 2200 by students

who did the course'the results showed that 99 percent of

i

[
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the students would advise their friends to do Family
Living 2200, 94 percent indicated that they enjoyed doing
the course, 80 percent indicated that they felt more like
taking part in discussion in Family Living 2200 classes
than in classes of other subjects, 97 percent indicated
that Family Living 2200 broadened their knowledge of the
issues covered in tle course and 98 percent said that no
other course would have given them the knowledge of such
concepts as venereal disease, birth control, dating and

courtship, pr . marriage, divorce

and child abuse.
In conclusion, Chapter 4 has presented the results of
the statistical analysis ,of the data collected by the
questionnaire. Chapter 51' will summarize this analysis,
araw conclusions and suggest recommendations for further -

research.

L




This/a{;apcer presents a summary of the problem which

was investigated, the logy, instr ion and the

<
methods of data analysis. An analysis of the findings is
presented, and finally, general conclusions are drawn and

recommendations for further research suggested.

J

Summary

The purpose of this study was to compare the
perceived knowledge levels about, and attitudes toward;
issues and topics covered by the Family Living 2300 course
of two groups of high school students. One :gm'gp
consisted of students who did Family Living 2200/as part,
of their program of studies. The second group consisted
of students who did not do this course as part of their
program of studies.

It was the expectation of the writer that students
who had taken Family Living'zzoo would have higher
perceived knowledge levels about and "a more/’positive
attitude toward issues and topics covered by the course.
Also it was the expectation of the writer: that students
who had taken Family Living 2200 would have ~a more
positive attitude toward the course itself than students

who had not taken the course.
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- >~ The necessary data was collected through the use of a

questionnaire which was administered to 468 Level III

students in the Avalon North Integrated School District

“Yuring May of 1987. Two hundred and eleven students had

taken Family Living 22.00 while 257 students had not taken
the course. )

The questionnaire used for the study was di\{ided into
three parts. Section I contained .q'uestions that were
related to perceived knowledge and attitudes of students
concerning topics and issues covered in Fanuly va:.ng 2200
and was answered by all students. Section II contamed

questions related to personal data about the students and

was by all . Section III contained
questiuns relating to the ‘evaluation of Family, Living 2200
and was answered nnly by‘the students who had\taken this
course. .

‘A chii'square test of independence was used to test’
Null Hypothesis One 'regarding the. relationship between
enrollment in Family Living 2200 .and the sex of the
student. A comparison of the mean scores of the two
groups was used -to t‘est Null Hypothesis Two, ’I‘hre'e and
Four to determine differences that may exist in perceived
, knowledge 18\‘!8'15 and attitudes of students who d.h‘i F;mily
-Living 2200 and ‘th perc_erved know,le'dg:e levels  and
attitudes of students who did not do the course. o

Eindings related to Hypothesis One. Null Hypothesis

One, which states that there is no “difference in the
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number of males and fem‘ales doing Family L)ving 2200 was
tested and rejected. There was a significantly higher
number of females’doing t\-:a co&‘na than males in the
Avalon North Integrated School District.’ ’
Findings related to Null Hypothesis Two.  Null
Hypothesis Two, which states that there is no difference
in perceived knowledge levels about -issues ‘and_ topics
covered in Family I:.Xving 2200 between students who have’
E‘aken the course and those who have not takem the course
was tested and rejected. This indicated that students w‘ho
did Family Living 2200 perceived their k‘l”\owladge level
about i .sues“and topics covered in the course to be higher
than t’hi of ‘students who did not do the course. )
Findi L to Nul ; . Null
Hypotﬁesis Three, which stan:.e's that there is no ditference'
in attitudes toward issueé‘”""ja’;d &pics covered in Family ,
Living 2200 between those st]{dents who did the course and
those students who did not do the cc;ursé was tested and
could!’\not be rejected. " Students in both groups had
similar attitudes toward issues and - topics covered in
Family Living 2200. . °
Findings related to 'Null Hybothesis Four.  Null
Hypothesis Four, which stq}:es‘ that there is no difterance_
in attit_udes toward the Family Living 2200 course between
those students who have taken the course. and those
students who have not taken the course was tested and
réjeci::gd. Students who did Family Living 2200 had more




positive attitudes toward the course as part of the hiqh

school program of/étudies than. those who did not do the

course.
/ "
e -3 d [=} the . A

/ i ;
calculation of percentages indicated that a very large

majority of students placed a high value on Family Living

2200 as a necessary part of their high school program of ~

studies.

Concluysions

\ B

There are several conclusions ‘which follow from this

sFudy . N i

- # v
First, the numbgyg of females who.chose to d¢™Family
Li\lrinq- 2200 was considefaﬁly higher than the number of

males. Therefore, females were more attracted to the

course than males.

Second, the students who had tw(cen Family Living 2200
perceive thutlduring ‘their high school years' they ;nad
gaiped a high level of knowledge rélated to parenting,
child ;gh,use, vene’real disease, ‘birth control,;aborticn,
dating and courtship, teen:u‘\ge pregnancy and problems with
teenage r‘narriage. ‘ However, students who did not do Family

Living zzob perceive their knowledge level to be low with

. raéurd,ta some of these i;sues and topics.

§ &

)

sy L]

%




Third, all the students had similar actit\{das toward
issues and topics covered by Family Living 2200. Both the
Family Living 2200 group and ‘the non-Family Living 2200
group agreed that it is important for all students to have
a thorough knowledge of parenting, child abuse, venereal
disease,_birth control, abortion, datix}_gl and courtship,
teenage pregnancy and problems with teenage marriage.’
Also both groups agreed that r.l:m school should play ‘an __
important role in the imparting of this kr)cwladge and give

those issues and topics in class.

them the opportunity to discuss‘?e problems related to —~— ~

Fourth, students who did Family Livinq 22?)0 had' a

more positive attitude toward the course as part of tha,\,ﬂ

high school ~pruqr:am of studies than studente who did not’
do the course. ‘Family Living 2200 students agree that ‘the
course should be made'av;ilgble to all students. They
also agreed that Family Living 2200 is more impar'tant th‘ah
‘Cultural Herltaqe 1200, Democracy 2102, Canadian Law 2104,
and Canadian Ecancmy 2103, and is as important as Math,
English, the Sciences and French. Although Students who
‘did not.dc Family Living 2200 agree that the course shcul‘d
be pade available to all students and that the course is
equally as important as Newfoundland and Lubralsdor Culture
1200/ Democracy 2102, Canadian ‘Law 2104, and canndi_an
Economy \2‘1»0;5.,‘,_ they did not agree that it is'as important
as Math, English, the Sciences and French. Therefore,

Family Living 2200 students placed a higher value on the
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course as part of the high school program of sbudigs\than '
the Non-Family Living 2200 group. »,\

Fifth, gtﬁdents who had done Family Living 2200
agreed that it helped broaden their knowledge of the
issues and topics which co‘ncerx; parentin_g, child abuse,
venereal disease,  birth ccntroli\abdrtion, dating and
courtship, teenage pregnancy and problems with teenage
marriage. They said that no other high school course
would have given them this knowledge.

Finally, the wide range in standard deviations,
indicates there is a considerable number of students in |

both the Family Living 2200 group and the Non-Family

Livinq 2200 group who are of a different opinion than the

majority of students in their groups. A further
investigation is needed in order ‘to ascertain why the

differences of opinion exist within the groups.

N ]
Discussion of the Conclusions

There are several points of interest that arise out
of these conclusions.

More females than males do Family Living 2200. ~There
dre sevdral reasons why this might be so. One, there may
be more female teachers teachiné this course., At the high
school. level males mQy tend to sghy -away from courses
taughf. by female teachers. ISeqond, females are more

mature: than males during the middle teenage years . and

7
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therefore they -may more readily see the value of Family

Living 2200 to them than males do. Finally, in some A

school programs Family Living 2200 is scheduled in the
same period as physical education and/or indugtrial arts
courses. Many girls tend to shy away from those courses
therefore they choose to do Family Living 2200 wher’aes
boys tend to enjoy physicalﬁducanon and L;dustrlal arts.

It was the expectation of the writer that st\;dants

who did Family Living 2200 would have more positive
' 2

attitudes toward. issues and topics ‘covered by this course.

However, the results showed that students who did not 'do
o %

Family Living 2200 were just as\interasted in knowing

about issues and topics that ‘them as 8.

Therefore, these positive attitudes cannot be gt}:r.ibu:ed
to doing the Family Living 2200 course. Such attitudes
may be acquired through general knowledge or fro’m ‘the peer
group. .

Students who did not do Family Living 2200 did not
value it as highly as students who did the course. This
may indicate that only after 'doing Family Living 2200 are
students aware of the true ex::ent of its value.
Therefore, students may not be fully informed of what the
course has to offer when choosing their high school
program. This, in turn, may reflect the little importance
pla;ed on the course by teachers, administrators, school

board personnel and government officials.
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The responses %of the Family Living 2200° students in’
Section III of the questiennaire suggested that thls is
the only course in the high school proq[vam of studies that
can give them the knowledge of and pp;;ortunity-to discuss

issues 'and topics that concern them as young maturing”

\_??llts. 2 .

The findings in this survey corrcﬁorate the review of
related literature which advocates that there is a place
for morals and‘ values education in the schnol‘ curriculum,
" that’ there is a need and desire to have family life
courses in the school curriculum and that family life}
courses may have had a beneficial effect 1n preparing our
young people to cope with the challenges and demands of
‘society. ’ )

The wédespread- differences’ of opinion of some
students within the groups, as the rstandard deviation
indicated, may be . attributéd to several causes. Home
environments ' differ among students. Students whose
parents discuss matters\oﬁbexuality with them would have
indicated high kr;owledgg levels.regardless /of whether they
did Famil&'fLiving 2200 or not. Some .teachers feel they
are not qualified to teach family 1life courses. These
teacher att:itpdas may haye’been .reﬁlected in the percgived
knowledge “levels and attitudes of their students. Also
stuclam:s~ may have had positive attitudes toward Famn_y "

Living 2200 and would have taken the course but were




prevented from doing so because the course was not, otgared
or it could not fit into‘their tjmetable. '

A concern of the writer is that although Family
Living 2200 ccntains’ subject matt'e.r that is very important
for young people to "know and that gives them the
opportunity to discuss issues that are. important to them,
a large percentage of our high school students graduate

without doing the course.
: 4

+ Recommendations

.In light of the findings of this study the following
recommendations are made. i i

Ao, THe present study was carried out in only‘one
school district in Newfoundland and Labrador, the Avalon
North Integrated School District‘. No other such ‘study has
been carried out ih any other school district. Therefore,
it is recommended that similar studies b; carried out in
other school districts of the province. These studies
will rew‘rsal any regional dffferences which may exist with
regard to perceived knowledge levels, 'at':titudes :!n_d

reasons for doing or not doing Family, Livin:j 2200. © -

b2 It is recommended that a-similaxy study be cdrried \

out using a sample of students selected at random from 'all
discricts\” of the province. The data collected can be"
tested for statistigal significance in order to draw

conclusions for the province as a whole about perceived




'Family Livinq 2200.

knowledge ievnls; attitudes, reasons for not doing Family .
Livlnq 2200 and the relationship between the choice of
doing Panily Living 2200 and sex.

3. This study assumes thn Family Living 2200
students ami,-tha Non-Family Living 2200 students were

similar in perceived knowledge and attitudes before the

+ .course hegan." This may not have been the case, It is

‘recommended that further research be carried out aimed at
prodﬁcing‘ intom\:l‘on» to measure knowledge gain and
attitudinal change" wﬁich'may occur as a result of taking
i)

4. Thera are several groups of people who have an *

effect on the status of Family Living 2200 in the high

* school proqram of studies ‘and who 1nt1uem:e %he students

1n thelr chuices of taking or not taking Family Living
2200. These groups include parengs, teachars.
administrators| Befiool board personnel. and the ‘provincial

government. It is r that a be carried
out to measurg the ‘attitudes of those groups t.owurd Family
Living 2200 as part of the high school program of studies.
“such a* study may d;tcrmina why many Etudenta choose no_t' to
do the course,’ why more'f‘c:l_nules than males c}‘:ocs’e to dol
the course, why atud.nts"n‘re ad’visad .not to do the course,
why the course is not ofgerad' in some high schnnlé’, and

why differences of opinion  regarding perceived knowledge

‘1evels and attitudes: regarding’ issues and topics covered
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in the course exist within -tha Family Living 2200 and the

Non-Family Living 2200 groups.

i e
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I am a student at Memorial University and as part, of

the requi nts for my I am ing a survey

of student éplnions and perceptions relevant to selected

, areas of the curriculum.

The quasticnnaire contains several atatements which
you are expecéed to read carefully and respond to by

circling the response of your choice. It is important

"that you are sincerﬁ in your response and indicade exactly °

how ‘you !eel about each statement.
You are not- to put your name on the paper in order
that answers will remain anonymous. '
The quastinnnaira is designed to be completed in oney
class period. This alluws you plenty of time to read each
quasticn and give ycur response.

. Please ‘accept my sincere . thanks for yo}(_/

participation. ;
)
* Ray Case
b Graduate’ student M U.N.
- Al -
 DIRECTIONS ’

are to respond to the statements within by
circling the number that best represents your answer.

1. . STRONGLY DISAGREE
2.  DISAGREE
3.

AGREE .
4. . STRONGLY -AGREE . ¢ ' i

Now turn the page and begin Section I.
. s g




‘The set of questions in this section is designed to
' gather your opinion or perception about related areas of

the high school curriculum. Please circle the point on

the scale 1, 2, .3, or 4 which best represents your point
of yiew.

I feel satisfied that my knowledge of
the following subjects have been

expanded” through courses I have taken .

during my high school years.

a. parenting
b. child abuse
c. venereal disease

. d. birth control

e. problems with teenage pregnancy
£5 abortion )

g. dating and courtship

h. problems with teenage marriage

My program of studies in the high
schqol has helped in making me
more aware of existing secial
pfoblems in the following areas:

a. teenage pregnancies
b. ' -teenage marriages
c. venereal disease

d. divorces: ) ' .

child -abuse

. v

Discussing concepts related to sex
with my eers in.a classroom

setting has broadened my knowledge
of this subject.

Without proper (1nutruction in ‘high
school, ycung.‘g‘ ople will be
poorly prepared |factually and
emotionally to deal with their
sexuality. A

.

PRPRERERR
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3 4
3 4
3 4
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Many problems among teenagers
exist because of a lack of
proper education at the high

school level in the areas of:

a. ' venereal disease

b. birth control

c. how t:ha reproductive system
works "

d. dating and- courtship

Parents frequently discuss mattets
of human sexuality with their

,children.

Schools should assume the
responsibility for:

a. teaching human sexuality

b. teaching parenting

. providing opportunity for
teenagers to discuss matters
which concern their
relationships with other
teenagers, adults and
- younger children.

Teenagers should be given the
opportunity to discuss the topics
of dating, courtship, intercourse,
birth control and venereal disease
in an educational setting in their
high school years.

l‘aenngers “should be given the’
opportunity to discuss the topics
of child abuse, abortion and
parenting in an educational setting
during their high school years.

All students should do Family
Living 2200 as part of 'their high’
school programme of studies.

Family Living 2200 is as 1mportant
as Newfoundland -and Labrador
Culture, Democracy, Canadian Law
and Canadian Economy.

Strongly
Disagree

PR

R

Disagree

(Y}

N1

'S




12.

13.

Family Living 2200 is as important
as Math, English, afd Sciences and
French.

Family Living 2200 is more
important than Newfoundland and
L culture, , Di y
Canadian Law and Canadian
Economy . &

Family Living 2200 is more =
important than Math, English, the
Sciénces and French.

Strongly

" Disagree |

4
2+ 3 4
2.3 4
-
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SECTION II -
Please provide the following information about yourself.

1. Iam Male Female

. .

2. I hhve completed or am doing Puil)‘y Living 2200.

|-

- B Yes

No

3. The community where I live has a population of:

less than 500
500 to 1000
1000 to 1500
1500 to 2000
2000 to 2500
2500 to 3000
over 3000

4. I have brothers and sisters. _ Y

I am the oldest __. 5
2nd

1]

5. The number of graduating students in ;ny school is

6. If your answer to #2 is Yes proceed to Section III. j 4

3 : If your answer to #2 1is No check one of the 4 s
il following. . =

a. I choose not to do Family Living 2200 _'
b. I was advised to do anothex, course .
being offered in the same time slot .

i A " c¢. , The course was not offered '
g7 d d. ' I could nottfit the course into my ag
SHE B programme , *..° e 35
+ * 6. Other reason " By S ' §
i : 2 — i

' il J ¢




SECTION III. 8
<
These questions to be answered only by stude'nts who have
taken or are presently taking Family Living 2000 as purt
of their pruqramme of studies.

SD . D- A SA
a. I would advise my friends to do % 5 .
Family Living 2200 1 2 3 4

b. I enjoy classes in Family Living B
2000 .
[
. I feel more like taking part in
. discussion in Family Living 2200+

than I do in classes ot other "
subjegts (courses) 1 2 3 4

d. Family Living 2200 has helped

broaden my knowledge of the % R 3\)

issues covered in the course ° 1 2 3

e. No other course would have
given me the knnﬁladqe of such
concepts as venereal disgase, 1
birth control, dating ans
courtship, teenage pregn: ncy, : -
teenage marriage, divorce and
child abuse. - 12 3 4
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