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Abstract

This study was conducted to investigate student attit ude toward the

Level I social studies course, Newfoundland Q Jlture 1200. T he targe t

population consisted of 330 Level I studen ts within the Western Avalon

School Distri ct. Thi s is a rece ntly crea ted schoo l distric t resulting from an

amalgamation of the Conception Bay North, Conception Bay Centre, and

Place ntia-51. Mary's Roman Catho lic School Boards. Geogruphlcnlly its

boundaries extend from Conception Buy in the north to Placentia Bay in the

south and fro m S1. Mary's Bay in the southeast to Placentia Buy in the

southwest. Of the 11 schools surveyed, there were five central high schools,

three all-grade schoo ls, one regional high school, one with grades VIII to

Level III, and one with grades IV to Level III.

Two instrum en ts, a Liken- type Q uestionn aire and a Semantic

Differentia l Scale, wer e de veloped a nd used to test the sa mple. The

administratio n was don e by the social studies coord inator for the Western

Avalon School District so as to avoid any possible teacher bias. The three

variables teste d were school, school enrolment, and schoo l type .

A one-way ana lysis of variance was used to test the three hypothe ses.

Since the a na lysis of variance revealed significant F rat ios, t he Stude nt-



Newman-Keuls Procedu re was used to determine which group means differed

significantly.

The find ings of both the Likert-type Scale and the Semantic

Diffe rential Scale revealed statisticallysignificant differences between groups

for all three hypotheses. The findings also indicated tha t the majority of

responses on bot h scales were positive.



Acknowledgements

Thank you to my family for their support and patience throughout the

writing of this thesis.

Thanks a lso goes to Mr. Kevin Flynn, social studies coordinator with

the Western Avalon School District for admin ister ing the stude nt

questionnai res.

Finally, a special thank you to Dr. Frank Cram m for his ussistuncc and

guidance in the preparation of th is thesis.

iii



Table of Conte nts

Abs tract . ... . . ... . . . . •... • •... .. • . . .. . .... .. ... •. . ..• . . • . i

Acknowlegemems

list of Tabl es • . .

list of Figures . ,

.. ... . . . . . . . . .. .. . ii i

..... . .. . • . • . . . . .. • . • . • . • .. • viii

Introdu ction . . • • . .. • . . . . .

CHAPTER 1 • TH E PROBLEM .. .. . • . . . •. .. . . . .. . . . . . . . . . . . . 1

. 1

Statement of the Problem . • . . . . . . . . . . . . . • • . . . . . . . . • . 5

Purpose of the Study . . .. . . .. ..•.. . • . . . .... . • •. . . .. . . . .. . . • . 6

Hypothe ses . •. . . . . . . . . . . . . . . . . . . • . . . ... . . • .. . . . . . . . . • . . • . 6

Scope and Limitations of the Study . . . . . ... . ... • • . . • . . . ... . .. .. 7

Methodology . • . . . . .. . .. .. . • . 7

Definition of Terms • • .

Summa ry and Conclusion . . •. • • • . . .. •.

iv

• R

. 9



CHAPTE R 2 - REVIEW OF RELATED LITERATUR E II

Introduction . . • . • • . . . . . . . . • . . . . • . . . . .. • u

Various Definitions of Att itude .. .. • .

Status Studies of Attitude toward Social Studies . . . .

Causa l Stud ies of Attitudes toward Social Studies . .

Culture and its Sta tus in the Curriculum . •.

. .. . 15

. . .10

.. 46

Summary and Conclusion • .. . . ... . . . . . .. . . . . . .. . • . . . . •.• . . . . 5.1

CHAPTE R 3 • METHO DOLOG Y

Introduction .

Design of Study .. . . •. •• . ... ..... .. .

Collection of Data • . . .•• . . .. . .

Instrum entation . .. . .• . . . . . . . .

Adm inistrat ion of the Instruments

Interpret ation of the Dam . . . •. . . . . . .

Limitations of the Study .. •• •. • ...

Summary and Conclusion . • ... .

CHAPTER 4 • FINDINGS . . •.

Introduction .

Demographi c Informat ion • .

.. .. SS

....... . . . •. . . . . • 55

. 55

. , 56

. 56

.. 59

. . . .. 59

6()

(,1

.. .. 63

. 63

. 63



Hypothesis I . . 64

Liken-type Questionnaire 64

SemanticDiffe rential Scale . . . 71

Summary and Conclusion .

Hypothesis II .

Liken-type Questionnaire

Semantic Differential Scale

Summary and Conclusion . . .

.. ...... .. . .. . 76

. .. .. .. . .. .... .. . 76

.. .. .. .. .. 76

. 81

84

Hypothesis III 86

Likert-type Questionnaire

SemanticDifferential Scale . . .

Summary and Conclusion. . . .

.. .. ... .. ...... . .... 86

.. 89

.. 93

Supplemental Findings 96

Percentage of Responses to the Liken-typeScale 96

Percentage of Responses to the
Semam'c Differential Scale

RelationshipbetweenMeanDifferences and
Significant Differences .

.. .. .. ... 96

.. .. . . 102

Summary andConclusion .

vi

. 106



CHAFTER V - SUMMARY , DISCUSSION. IMPLICAT IONS AND
FU RTHE R RESEARCH . . . . . . 1tl7

Introduction ••. .. . • . , . .• .• .. . .

Summary . . . • . . . • . . • . • . • . . • •

Discussion of the Findings . . . .

. . . . . . . . . . . . . . . . . . . . • . 107

[07

• . • • lOS

Implications of the Findings .

Recommendations for Furthe r Research

. .. . . 112

• • • • ••. 113

Refe re nces .. .

Appendix A: Liken -type Scale

. .• . .. . . . • . . . . . • • • • • 115

Append ix B: Seman tic Differe ntial Scale

Appendix C: Cor respondence

vii



List of Tables

TABLE

Means and Standard Dev iations by
School-Liken-type Scale . . . . . . . . . . . • . . . . . . . . .•• . . . . . 65

Studen t-Newrnan-Keuls Procedure by
School-Like n- type Scale . . . . . . . . . . . . . . . . . . . . 69

Means and Standard Deviations by
School-Semantic Differentia l Scale . .. .. .. . . . •. . . . •. • . • ... 73

Studer u-Newman-Keuls Procedure by
School-Semantic Differentia l Scale . . ... .. . . . •. . • .... . .... 75

Means and Standa rd Devia tions by School
Enrolment -Liken -type Scale . . . .. .. 77

Studen t-Newma n-Keuls Procedure by School
Enrolme nt-Liken -type Sca le .• .• • . ..•.• . . .. . . . .. . . . . . . . . 79

Means and Standard Deviations by School
Enrolment-Semantic Diffe ren tial Scale . . . • . . . . . . . . . . . .. 82

Student-Newmun-Keuls Procedure by School
Enrolme nt·Semantic Differential Sca le .. . . . . .. .. .. .. .. • . •. 85

Mea ns and Sta ndard Deviat ions by School
Type-Liken- type Scale , . . . . . • . . .• . . . . . • . ••• . 87

10 Student-Newman-Keuls Procedure by School
Type-Liken -type Scale . • . . . . . • ... .. . . . . ... ..... . . . . . . . 91

11 Means and Sta ndard Deviat ions by School
Type-Sema ntic Differen tia l Scale . . . ... •. . •.. •. .... • • • • . • 92

viii



12 Student-Newm an-Keuls Procedure by School­
type-Semantic Differential Scale • ...... ..

13 Percentage of Responses-Likert -type Scale . .

• •• • • • ()5

. . . . . 97

14 Pe rcentage of Responses-Semantic Diffe ren tial Scale . . . . . . . • 100

ix



List of Figures

FIGU RE

Com pariso n of Means by School-Liken- type Scale . . 67

Compa rison of Means by School-Semantic
Diffe rential SC'<1le . ... . . .. .. • • • .. 74

Com parison of Means by School Enrolment- Likert-
type Scale • .. • . . • . . .. . • • •.•. . . . . . .. . .. •. . . . . . . . . . . . 80

Co mparison of Means by School Enrolmen t-Semantic
Diffe rentia l SC'<1le •• • , . . . • . • . . • . . . . . . . . . . • . . . . . 83

Comp arison of Means by School Type-Liken -type scale . 90

Co mpariso n of Means by School Type -Semantic
Diffe rential Scale . . • . . . . • . . • • • • . . . . . . . . .. • • 94

Percen tage of Responses-Liken-type Scale . . 99

Percent age of Responses-Semantic Differential Scale .. . . to l

Mcun Differences .. . . .

10 Significant Differe nces . .

. 103

• 105



CHAPTER ONE

THE PROBLEM

Introduction

The intr insic value and educational import of heritage and culture in

the curriculum cannot be overemphasized. The Master Guide for Soda !

Studies in Newfoundland and Labrador states tha t the social studies program

"should reflect Newfoundland and Canadian content so that children may

learn of the heritage which is theirs" (Master Guide, p.l(4).

The Master Glljde comments further as to the status of cultural

education in relat ion 10 Newfoundland and Labrador specifically.

The same basic need and lively interest must be brought to the

study of our province. Man's comprehension of the present and

his skill in planning for the future depend upon his

understandi ng of the events of the past. ... Man needs to have

his past story told, a story that is ongoing, expanded upon by

the events of his present and leading into the vision of his

future (p.l0S).



This has not always been done well and history has been, for some

students. mainly the learning of unrelated facts and meaningless mate ria l

Hodgens, 1968; Monlsse tt, 1984; Smith, 1990; Dunn, 1991.

Hodgens. 1968, in his study, "What Culture, What Heritage",

commen ted:

What they do manage to remember has neither pragmatic nor

aesthetic value; it has not enriched their minds. They have not

found much in the Canadian past with which to identify, very

little tha t is interesting or meaningful to them, and pract ically

no source of inspiration in their cultural heritage. They are

future citizens without deep roots, lacking in historical

perspective and only dimlyaware of Canadian traditions that by

no means have outlived their usefulness" (pp.84·85).

In their introduction to the teacher 's guide for Our Newfoundland and

LabradQr Oil !JJra! Heritage the authors emphasize how important knowledge

of one's culture is for personal and social identity.

One of the conclusions of the Departme nt of Education's study

of the social studies needs of today's students was that our

curriculum should include a course that emphasized our



cultural heritage. Once "relatively static", our way of life is

current ly in flux. Technological advances, in pa rticular, have a

strong impact on our society. A related phenomenon is the

osmosis-like influence of other cultures upon ours as a result of

modern communications systems and the interc hange of ideas

through commerce and travel. As complex forces - economic.

social, political, and philosophical - interact, the e ffects of

change, usually problematic as well as beneficial. arc felt.

The decision to introduce a specific course of study of

Newfoundland culture is undoubtedly linked to ambivalent

feelings abou t the quicken'ng pace of social change in this

province. Of major concern are the potent ial effects of oil­

related wealth. and, more specifically. the prospect of being

drawn into the mainstream of North American life. The object

of Cultyra l Heritage 1200 is not to promote parochialism, but

through a better understanding of ourselves and our roots. to

promote the preservation of worthwhile values, practices, and

ideals that will bolster us in times of social instability. Kearley

et al. (p.3).



The teacher's guide for Newfoundland Cultur e: 1200 specifically

indicates how the course could achieve this end.

Not only do the 50CiaJ studies have intrinsic worth, but

instrumental value also; they help students develop

understandings, values, altitudes, and skills necessary for finding

mea ning in life and contributing to a better world...

Newfoundland culture studies have an important place in the

program because of their relevance to program goals (p.6).

In adherence to the aims of public education for our province students

a ttain "knowledge and appreciation of their culture, its nature, and the forces

that have shaped it", The course helps students ' understand, appreciate, and

benefit from what is good and valuable in history, literatu re. science and the

arts- and "appreciate their privileges and responsibilities as members of their

families and the wider community' (p.6).

Understanding of -complex inte rrelat ionships be tween the fishery and

Newfoundland culture' ; values such as "an acceptance of the privileges and

responsibilities of citizenship in Canada", skills such as "an ability to formulat e

rational opinions and generalizations- a re all examp les of possible outcome s

of the cou rse (p.tz).



Research has shown however that the success of any school subject is

hinged to some degree on the altitude of the student. Positive alti tudes

expedite the process, negative att itudes hinder it. Greenblatt, 1962: Herrnun.

1963; Haladyna, 1979: Fraser, 1981; Fouts. 1987: McCarthy, 1992.

Statement of the Problem

During the past thirty years var ious researchers have found that high

school students react negatively to the social studies. Students deem it

unintere sting and unimportan t. When compared to mathematics. Englisb or

science, social studies ranked last or next to last. Curry and Hughes (1985)

found that students ranked social studies fourth in order to preference behind

physical education, English, and science. Students, in a study by Fernande z

(1976), believed that social studies would not beas useful for their career s as

math or English. Fraser (1980) found that alti tudes deterio rated with Increase

in grade level.

As a teacher of the course Newfoundland Cultyre 1200, the author

observed that many students regarded the course negatively. Other teacher s

who were teach ing or who had taught the course made the same observation.

No previous study had been done as to student attitude toward Ihis course.



Several questions needed answers. Was this a problem of a particular school

or was it a problem throughout the school district? Was it limited to a

particular type or size of school?

Purpose of the Study

Based on the autho r's own concerns and those of other educators, the

author felt that an attit udinal study should be conducted to determine how

students in various educational settingsperceived the cultural heritage course,

In the study the author would attempt to answer several questions,

Did the students in any particular school in the Weste rn Avalon School

District react negatively or positively toward the social studies course

Newfoundland CultllTe1200? Was size of school a factor in student atti tude

toward the course? How important was the type of school in dete rmining

student attitude?

Hypotheses

The following hypotheses were tested: (1) School is not a significant

factor in determin ing student attitude toward the Level I social studies course

Newfoundland Culture 1200 (2) School enrolment is not a signlflcant factor



in determining student attitude toward the Level I social studies course

~,,:wfoundland Culture 1200 (3) School type is not a slgnitlcunt factor in

determining student attitude toward the Level I social studies course

Newfoundland O llt m e 12Qo.

Scope and Limitations of the Study

Firstly, because this investigation is to be administered in a relatively

small geographic area and, secondly, because its main focus h. a particular

social studies course, care must be taken in making genera lizations relative

to other school districts or other social studies courses,

Methodology

This survey was cond ucted among Level I students within the Western

Avalon School District. The sample is of all Newfoundland Culture 1200

students within that district.

Two instruments were used:

(1) likert-type scale. This was constructed by composing twenty-five

positive and negative sta tements relevant to the Level I socia l studies course,

Newfoundland Cultyre 1200 eg ' Learning how our ancestors lived is useful".



Students indicated how they felt about each statement by checking one of five

possible responses viz, stronglyagree, agree, undecided, disagree, and strongly

disagree.

(2) Semantic Different ia! Scale. This att itude scale was constructed by

-selecting antonymous adjec tive pairs which were suitable for ra t-illg the social

studies course, Newfoundland Culture 1200 and which were well defined for

the sample surveyed. A scale was constructed using two sources, related

semantic different ial studies and a thesaurus, Students ra ted each adjective

pair on a seven point scale by placing a mark on a line as illustrated below:

pleasant L..l I I I I I ! I [ I I ! unpleasant

Each student's tota l attitude is generated by adding the score obtained for

each of the adject ive pairs.

The survey wascarried out in February, 1993. This time frame allowed

the stude nts time to becom e well established in the course and to have

formulated definite opinions.

Definition of Terms

AII·Grade School: A schoo l with grades from Kindergarten to Level III.

a.uil.l.!.!k.: An evaluative or pleasurable tendency, based on experience , to



react positively or negatively toward an object, concept. or situatio n. Johnson

et aJ. (p.22).

Cent ral High School: A school with grades from Grade VII to Level Ill .

Newfoundland QJ!ture 1200' : A Levell course in the Newfoundland school

curricul um offer ing an Kin dept h study of the Newfoundland culture and way

of life now and in the past with an eye to the future" Maste r Guide (p.44).

Regiona l High School; A schoo l with grades from Level I to Level III . In

some instances a regional high school may include Grade IX.

Summary and Conclusion

Cultural education is important to the schoo l curricu lum. A knowledge

of one's culture is necessary for personal and social iden tity. O urs is a time

of social instab ility and we need to promote and preserve the worthwhile

values, practices. and ideals of our cultural her itage.

Resea rchers have found that studentsdisplay a negative att itude toward

social studies gene rally. T eachers of Newfoundland Cu lture 1200 have

observed similar attitudes expressed toward that course. T he author fell that

'Th is course is someti mes referrer
Cultura l Heritage 1200.

Depa rtment of Educa tion puhlications as
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a study was needed to determine if this negativism was authe ntic and

widespread. A surveywas conducted in the Western Avalon School District

using two measuring instruments, a L ikert-type scale and a Semantic

Differential scate.

In th is chapter the aut hor has endeavou red 10 show the impor ta nce of

cultural education. Research has shown that studentsreact negatively toward

social studies and hold it in less regard than other disciplines. Furthermore,

the author and other teachers of the social studies course~

Cu.J..ui.Bt.110 have observed that students react negatively toward that course,

In the nextchapter the author will consider four aspects of the topic

of this study. Several definitions of attitude willbe considered. Two types of

altitude studieswillbe reviewed. The first are statusstudies whichdetermine

the positivity or negativity of student attitude. The second are causal studies

which consider the causes or factors in the formation of a psrticular attitude.

Finally, the author will consider culture and its place in the curriculum.



CHAPTER TWO

REVIEW OF R ELATED LITER ATURE

Introduction

Thischapterwillfocuson literature relevanttostudentattitude toward

social studies gene rally and cultural studies part icularly. Whereas much

research had been done in att itude toward social studies. very little attention

has been focused on attitude toward cultural stud ies. Th is cha pter will

explore the following:

(1) Various definitions of att itude;

(2) Status studies of attitude toward social studies at the elementary and

high school levels;

(3) Causal studies of attitude toward social studies at the elementary and

high school levels;

(4) Culture and its status in the social studies curricu lum.

Various Definitions of Attitude

The term attitude lends itself to many definitions and inte rpre tations .

In his review of "various definitions and characterizations"of attitude. Allport

11
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(1935) found contemporary definition s "he lpful hut none alone is complete ly

sat isfactory " (p.8 10).

The chief weakness of most of them seems to be their failure

to disting uish betwee n attitudes w hich are often very general

a nd habits, which are always limited in thei r scope (p.81O).

He presentshis owndefinition:

An attitude is a mental and neural state of readiness, organized

through experience, exerting a direction or dynamic influence

upon the individual's response to all objects and situationswith

which it is related (p.811).

D ooh (1947) found it nece ssary not only to define attitude as "a n

im plicit drive pro ducing respo nse considere d socially significant in the

individual's society", but to break it down "into the phrases and clauses

requiring further definition, elaboration and discussion" (p.135). He

concluded that:

An attitude is an implicit response which is ... anticipatory ...

in reference 10 patterns of overt responses •.. which is evoked

bya varietyofstimuluspatte rnsas a result of previouslearning

or of gradients of generalization and discrimination, which is
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itself cue and drive-producing,and which isconsidered socially

significant in the individual's society(p.I40).

Mager (I968) defined attitude as "ageneraltendencyto act in a ce rtain

way under certain condition s", He described an att itude liS a predisposit ion

to approach or avoid a given object. event, or idea . A ptl...itive attitude is

reflected by the student's tendency to initia te contact with the uttitudinnl

object while a negative attitude is demo nstrated by the tendency to avoid

conta ct wh ere possible (p.14).

Wagner (1969) offered a more precise description of at titudes. He

sta te d tha t attitudes are composed nf cognitive, affect ive. and behavioral

com ponents whichco rrespond to what we believe about, how we feel about.

and how we act toward the object of the altitude (p .IIO).

Kannampadam(1978) defined attitude 35 _ "behavioraland responsive

dispositions of students with respect to the grade len social studies course,

Canadian Society: Issues and Concerns". These included the mores, values,

and beliefs of stude nts as they are Indicated on an altitude questionnaire

(p.7) .

Blahut et al. (1984) defined two attitudes. Auitude J was defined as

being 'evaluative", i.e. how important, useful, valuable and worthwhile the



I"
learners viewed the content as being. Attitude If -..-::.! defined as being

"ple asura ble", i.e. how exciting, pleasant, interesting. tmjoyable, a nd how much

fun the lea rner viewed the content as being (p.1S4).

Mue ller ( 1986) discussed the difficulty of defining psychological

cons tructs such as attitu de.

Attitude exemplifies this dilemma. The word 'attitude' is used

with many dif ferent definitions. or with no clear definition at

all, in everyday language. Even social scientists are not in

complete ag reement regarding a definition (p.3).

He adapted the definitionof Louis Tburstone, the socialpsychologist.

and he restated it thus:

Attitude is affectfor or against. evaluation of, like or dislikeof.

or positiveness or negativeness toward a psychological object

(p.3).

Elser (1987) defined altitude in relat ion to a pe rson's express ive

beh aviour.

Just as words have meaning, people have att itudes and the

concep t of a ttitude is no less important for und erstanding
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huma n behaviour than is the concept of mea ning for

und erstanding language ~!J . 1 9) .

All these definitions have some common elements necessary for a

comprehensive definition of attitude. Terms such as 'experience', 'positive',

'negative', 'evaluative', and 'pleasurable' a re essential components of such a

defini tion. Student s who interact with each other in pleasant surroundings

and pleasurable activities are more likely to develop positive att itudes toward

school gene rally and Newfoundland C"lture 1200 PilT!icll!mly. Conversely

students who exper ience NewfQundland Culture 1200 as just ano ther history

course a re more likely to react negatively. Johnson e t at (p.22),

Re search reveals several studies of altitude toward the social studies.

These studies are of two formsviz. status studies and causal studies. T he next

section of this chapter will review status stud ies Ie. studies comparing attitude

toward social studies to atti tude toward other subjects.

Sta tus Studies of Attitude Toward Social Studies

Over several decades, the sta tus of socia l studies in the curriculum has

been comp ared to the sta tus of other subjects. Greenblatt (1962), Herman

(1963), Inskeep et al. (1965), Curry et al. (1965), Hodgens (1968), Yamamoto
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et al. (1969), McTeer e t a!. (1974), Haladyna et al. (1979), Fraser (1980),

Schug et a f. (1984) and Schick (1991) invest igated school subject preferences

of elementary and high school students. Gene rally students' att itude toward

social studies ranked low as compared to other subjects.

Greenblatt (1962)investigated the relativepopularityof certain school

subjectsamong children of the third, fourth,and fifth grades of schools in Los

Alamitos school district, California.

Approximatelythree hundredchildrenof the middlegradeswereasked

to list. in order of prefe rence, thei r favourite school subject. Fir.ct choices

were allocated three points;second, twopoints; and third choices. one point.

In thismanner a 10la1 point accumulationwas derived for each of the subjects.

Data relative to level of intelligence andachievement in the areas of reading

and arithmetic were obtained from the California Test of Mental Maturity

and the California AchievementTest.

Greenblatt 's research findingswere as follows:

(1) Art, arithmetic, and reading were significantly preferred over other

subjectswith the possible exceptionof spellingand social studies.

(2) The position of social studies wassomewhat nebulous, in that it was

not significantly more preferred than the least desirable of the subjects nor

were subjects of high preference (art, arithmetic, and reading) found to be
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significantly higher in regard than social studies.

(3) Boysshowed a significant prefe rence for science, girls for music.

(4) A significant re lationship existed between achievement of girls in

arithmet ic and their selection of the subject.

(5) A strong correspondence was fo-nd between subject preferences of

boys and girls with an IQ of 110 or higher, a nd little or no relationship

between choice s of boys and girls with an IQ of 91 or lower.

(6) Children of the higher intelligencegroup showed a wide r diversity in

subject select io n than did pupils of Group II.

(7) The preference of teachers corresponded most strongly with those of

the children in the higher inte lligence group (p.555).

Herman (1963) investigated children's inte rests in the various subject

areas. Two hundred fou rteen fourth, fifth, and sixth grade student s in a ru ral

Pennsylvania school participated. A matriple-cholce Interest Invent ory was

developed using five subject areas: mathematics. English, science, soc ial

studies and spelling.

When all the boys and girls in the test popu lation were conside red,

social studies items in the Interest Inventory were reject ed more frequen tly

than the items of any other subject When the children were asked which

subject they liked the least. social studies and Eng lish were ment ioned most
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frequent ly. When all the boys and girls listed what the y liked best in school,

social studies ranked behind spelling and arithmetic and slightly ahead of

science and English. The test population chose social studies fourth or fifth

more times than any other subject (p,43S).

Herma n suggests two possible reasons for the low inte rest in social

studies. The first is a reading problem.

The social studies textbook is usuallyvoluminous. The reading

problem for many of the children is not unreal (p.435).

Asecond possiblereason cited is the"expandingenvironment"concept

of teaching social studies.

The 'expanding environment"conceptof teaching social studies could

be responsible for the low interest. Preston (1958) thinks the

"expanding environment"concept is inconsistent withthe development

of children's social concepts - a development which is not orderly.

Others suggest the children already know "expanding environment"

content becauseof contemporary communicationmedia- in the main,

television. The home- school - neighbourhood- city- state - nation ­

world plan is totally geographic. Preston suggests these sources of
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content: community,social processes.regions and cultures. and the

past (p,436) .

The author also makes several suggestions in relation to children's

Interests.

Although it is unr ealistic to think we can produce high inter est

in all areas by most of the children, it is desirable that high

interests of children be utilized to their optimum advantage:

also,that an attempt is made to raise [ow interest levels by the

introduction of a variety of teaching modes and activities.and

by the evaluationof current theoriesofsocialstudiesscopeand

sequence (p.436).

A study by Inskeep et al. (1965) yielded data relevant to the study by

Greenblatt. These researchersstudied the subjectpreferences ofS50children

in the Cajun Vall ey Uni on School District, California. All 19 fourt h-, fifth­

and sixth-grade classes were taken from three schools in different socio­

economic areas. Questionnaires were used to collect the data.

The researchers analyzedtheirdata in the manner used byGreenblatt.

When the writers treated their data in this manner, they found their list of

pupilpreferences to be markedlysimilar to that of Greenblatt A Spearman



20

rho correlation of .96wasobtained for the twolists. It showedarithmetic as

the most preferred subject and language as the least preferred. Social studies

ranked seventh out of the nine subjects compared (p.226).

Whereas the previous mentioned researchers studied subject

preferences of students of the elementary grades, Curry et aJ. (1965)

researched the preferential order of required subject areas for high school

students.

Nine hundred eleventh-grade students in four high schools in Waco,

Texas were asked to rank in order of prefe rence the five requi red subjects in

their high school. The subject areas included were English, mathematics,

physicaleducation. science and socialstudies. Data collected on each student

included the sex, socio-economic status, ethnic group, and to. The

questionnaire was designed in such a manner that the student wrote the

number beside the subject areas in the order in which the subject areas were

preferred (p.236).

The following findingsrelated to the social studies:

(I) Amongthe white students social studies was less popular for the boys

than for the girls.

(2) Amongthe blackstudentssocial studieswasmore popular for the boys

than the girls.
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(3) When the ethnic groups were compared social studies was more

popular with black stude nts than with white stude nts.

(4) When the state d preferences of both ethnic groups were combined

social studies was less popula r with boys than with girls.

(5) For the total sa mple social studies ranked fourth . On ly mathem atics

ra nked lower (p.239).

Yamamoto et al. (1969) offered the following rat iona le for their study

of school-related attitudes in middle-school agestudents:

c.chlldren them selves have been rather consistently left out of

the recommendation-making process. Thus. we find little. if

any, information on howpupils themselves perceive the school

curriculumand personnel. In the samevein.L," muchis known

of the possible variationsin these perceptionsas a function of

pupil, sex, grade, or subgroups (private vs. puhlic schools,

norma l V5. disturbed children, Ori entals vs. Ind ians, etc) (p.191).

A se mantic differ enti al scale was administer ed to 800 sixth through

ninth grade students in a suburban public schoo l system in a north central

state. Under the supervision of reZ-.llar classroom teachers, each stude nt

ranked four subjects social studies, language. scie nce. and mathe matics.
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It was found that attitude toward social studies generallyranked lower

than mathe matics. science. and language. It was also found that attitude

toward social studies varied from one grade to the next Ther e was "a

consistent decrease in rating as the grade level increased" (p.202).

As a rationale for thei r study. McTeer et a!. (1974) stated that. "since

so lillie study had been done in the area of what characte ristics of students

are related 10the student's interest in particular schoolsubjects, this studywas

conducted to inves tigate the influence certain student characteris tics have

upon the student's interest in the academic area of social studies versus

English, math, and science" (p.238).

Thre e hundred 10th, 11th, and 12th grade students from a rural

Georgia High School were tested. "A Scale to Measure Attitude Toward any

School Subject"was administered. The researchers used this scale to measure

the students' attitude toward the school subje cts of social studies, English,

math and science. Scores were determined for the student's interest in each

of these school subjects. Using these scores the researchers established those

students with a high interest in each of these school subjects and the students

with a low interest in these subjects (p.238).

From these three hundred students, six groups of thirty students each

were selected. The groups were categorized as follows:
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(1) high interest in social studies versus low interest in English:

(2) low interest in social studies versus high interest in English;

(3) high interest in social stud ies versus low interest in mat h;

(4) low interest in social studies versus high Interest in math;

(5) high interest in social stud ies versus low interest in science ;

(6) low interest in social studies versus high interest in science.

The sixgroupswere paired in order to compare their relativestanding

with respect to the variables of intelligence quotient, reading ability, grade

point average, educational level of mothers.educationallevel of fathers, and

sex. The group withhigh interest in socialstudies combinedwith low interest

in English was compared with the group with low interest in social studies

combinedwith highinterest in English. The same procedure was used with

thesocialstudies-mathcombinationand thesocialstudies-sciencecombination

(p.238).

In order to test for significantdifferencesbetween the two groups in

each pair on the '.ariablesof intelllgencequotient, reading ability, grade point

average, educational level of mothers,and educationallevel of fathers, the t­

test was used to compare the meansof the two groups.
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The data collected by McTeer et aJ.support twonotable conclusions:

(1) high school boys expressed a higher interest in social studies when

compared to interest in English while the opposite was true for girls,

(2) boysshowed a greate r interest in science than in socia l studies while

girls were more interested in social studies (p.239).

In their research article "TheAttitudes of ElementarySchool Children

Toward SchoolandSubject Matters", Haladyna et a!' (1979)reported on their

att itudinal survey ofapproximately three thousand elementary schoo lstudents

in Oregon. A nonverbal attitude inventorywas administered.

The purpose of the study was to examine the attitudes of elementary

school children toward school and several subjects with respect to the

variables of grade and sex (p.IS).

The findings indicated that social studies scores were the lowest

regardless of grade level. When analyzed by sex "no differences existed in

social studies, as most students regardlessof their sex,gave lowratingsto that

subject" (p.22).

Whereas all the previouslydiscussed studies were carried out in the

United States, one Australian studybyFraser (1980)has been reported. This

particular author expressed his concern not only about the limited amount of

research in student att itude toward social studies but also by the fact that
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what resea rch evidence existed suggested that students grew increasingly

disenchantedwithspecificschool subjects.

In comparison with the considerable amount of attention

devoted to cognitive achievement, quite limited attention has

been paid to students' attitudes by either researchers or

teachers interested in social studies. What research evidence

exists. however, provides cause for consternatio n because it

suggests thnt, as students progress through the school grade

level, they tend to grow increasingly disenchanted with specific

schoo l subjects and with school in gene ral (p.65).

Fraser (1980) conducted a cross-sectional study at the grade 7 to 10

levels. The sample consisted of 1817 students in 68 different classes in 17

differen t schools in suburba n areas of Melbourne, Australia. Each school

provided a compa rable class at each of the grades 7, 8, 9, and 10 levels so that

the sample was made up of 17 classes at each grade level.

The sample of schools consisted of eleven coeducational government

high schools, two government technical schools (one boys' and one girls'), two

indepe ndent Ca tholic schools (one boys' a nd one girls') and two independent

non-Catholic schools (one boys' and one girls'). Although not randomly
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chosen, this group ofschools wascarefullyselected to be representative of the

various geographic and socio-economic areas and of the number of high

schools , technica l schools, Cath olic schools, and independent non-Catholic

schools in suburban Melbourne.

Studen ts' att itudes toward social studies was measur ed with a six-item

semantic differenti al scale. The main data analysis procedur e used was a

4 x 2 analysis of variance in which att itude to school social studies was the

depend ent variable, grade and gender independent var iables.

For both boys and girls,attitudes towardschool social studies varied

from grade level to grade level. A decline in positive attitude occurred

between successive grade levels (p.67).

Schug et al. (1984) used a method different from previous researchers.

The sample combined elementary and high school stude nts and an inte rview

met hod was used. The resea rchers sta te their reason for this approach.

The studies done previously each had approached the problem

by using written questionnaires and had focused largely on

secondary students. We felt that doing interviews with both

elementary and secondary student s would yield a more

complete pictureofwhatstudents thinkabout social studies (p.383).
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The participants in the study were tony-sixstudents in two schools who

were randomly selected from their social studies classes, Twenty-three

students were selected from grade 6 and 23 fromgrade 12. Fifty-twopercent

were males and 48% were females.

A Midwest school districtwas selected as the site for the study because

it was similar to many middle-size cities and had made special efforts to

improve the social studies program at several gra de levels over a span of

many years. Th e sample size was limited because of the cost of collecting,

transcribing. a nd analyzing interview dat a.

The interviewformat consisted of six main questions which attempted

to probe stude nt thinking a bout the ir experiences in social stud ies etas...ses e.g,

-What do yout hink is the most impona nt subject you study in school? Whyr

(p.J83).

The data was analyzed primarilyby simple frequencydistribution.", In

addition, one-wayanalysisof variancewasused to lest statisticallywhether the

average responses of the students were significantly diffe rent from each o ther

bygrade . This form of analysis was used because of a primary inte rest in the

single factor of grade (p.383).

Th e following findings are notable English, mathematics and reading

were ranked ahead of socialstudies and science. Seventeen percent of the
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students chose social studies as their mostimportant subject. These students

shared the reasoning of other stude nts that a subject is importa nt because of

the skills a nd knowledge it provides for the fut ure . Howeve r, 13% of the high

school students hinted that social studies was important because of its

emphasis on citizenship educa tion. Stude nts conside red social studies

unimportant because it had little meaning for their future lives. They alsofelt

tha t social studies subject matter and leaching methods we re boring (pp ,383·

387).

Schick (1991) based hisobservationson an81 question Gallup Survey

of 1.611 Americans aged 18 and over commissioned by the National

Geographic Society in 1988. He compared student attitude history with

student attitude toward math science, English. and social studies. Schick

(p .342).

Respondents to the Gallop Surveyidentified math as firstamong"least

favourite" subjects. English second. and history third. Science and social

studies followed in that order. Among"most favourite" subjects math again

placed first and history second. English.science, and social studies placed

third. fourth. and last respectively.

History had ranked well in comparison. However, what was most

notable was the disparity between those regarding a subject as "most
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favourit e" and those regardin g it as "least favourite". History had the greate st

disparity. Seven percent more of the sample deemed history to he "most

favourite", Math and English produced negative numbers. Science was

slightlypositive (+ 1%) and social studiesshowed nochange. In other words,

many more . 7% of the sampte . found history to their liking than those who

disliked it. These data show history to have the greatest positive difference

between most and least favourite subject and 10 have been the most

interesting of the choices given (pp.332.333).

In relation 10 the theme of this research, Schick's comment on social

studies deserves mention.

Please note that while social studies garnered fewer det ractors

than did history, students also liked history far more than they

did social studies. Social studies attracted the sam e small

number who like it as those who dislike it. Apparent ly history

gener ate s stronger feelings, both positive and nega tive. than

does the academ ic stew called social studies, but history has a

significantl y higher favourable-to-unfavourab le rating than does

social studies. This finding deserves much wider dissemination

among professiona leducators and schooladmlnlstrators (p.334).
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Status studies research has clearly shown that student attitude toward

social studies both at the elementary level (Herm an, Inskeep, Yamamoto,

Haladyna, Schug), and at the high school level (Curry, McTeer, Haladyna,

Fraser, Schug, Schick) is low compared 10 other subjects. Research has also

indicated that student attitude toward social studies decreases as grade level

increases (Yamamoto, Fraser).

Researchers,cognizant of such findings, have investigated further and

probed the causes of theseweaknesses. The next section of this chapter will

review several causal studies of attitude.

Ca usal Studies of Atti tude Toward Social Studies

The rese arch in this section does not investigate attitud e toward social

studies but rath er possible causes of these attitudes. Wheeler et al. (1973),

Kelly (1974), Barry (1976), Ferna ndez et al. (1976), Farman et al. (1978),

Knnnampadam (1978), Barnes et al. (1981), Haladyn a et et. (1982), Pellegrini

(1982), Wallberg et a!' (1982), Fouls (1987), and McGowan et al. (1990)

investigated poten tial cause s of low or high status ranking of social studies .

These studies indicate that factors such as classroom climate, coursework,
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special programmes, future careers, and the teacher. among others, affect

social studies attitudes.

Fernand ez et al . ( 1976) used the concept of articulation in their

research into high schoo l stude nts' perceptio ns of thei r work in several school

subjects . It Articulati on" refers to the extent to which students per ceive thei r

coursework willbe helpful to some future aspect of their life. A high level of

art iculation means th at students perceive their coursewcrk as very helpful for

some future aspect of their lives while a lowlevelof articulation means that

they percei ve it as not helpful. The researchers sought to dete rmine which

future outcomes students considered important, and which school subjects

were perceived as linked 10 these rewards. They found that career

development was an outcome of schooling that students considered

overwhelmingimportant. Therefore. theauthors limited their analysis to the

effectsof student perceptions of articulation to the worldof work (p.53).

Fernandez et al. (l l:l76) questioned 1,476students ineight highschools

in the San Francisco area. Participants were asked to fillout a confidential

questionnaire about their perceptions of school. The researchers found that

students believedthat learningsocial studies wouldnot be as useful for their

careers as would math or English. The articulationbetween what students

learn in social studies and their future careers was relatively low. The
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researchers concluded that students' less favourable attitude toward social

studies were due to their belief that the subject would not be favourable for

their future caree rs (p.57).

Farman et at (1978) reanalysed the same data which Fernandez et el.

( J976) had used in their report. They extended the concep t of a rticulation to

include links to other future activities, such as family life and community

participation. Two important questions left unanswered by the previous

researchers were addressed:

First, is the amount of articulation to careers which students

perceive in their cou-ses a good predictor of the amount of

effort that studentswillexert to learn the subject? ...The second

question asks whether students consider aspects of the future

other than careers when they assess the importance of learning

a subject (p.36)?

The researchers found that, although subject matter that is relevant to

careers does not automatically produce greater motivation, student attit udes

are also influenced by articulation to future goals other than careers:
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Studentsappear to take manyaspectsof the future into account

when assessing the importance of learning various subjects.

Career ar ticu lation is clearly importan t, but this study showed

that at least two oth er aspects of later life (marriage and family,

and work in the community) also ente r into student pe rceptio ns

of the value of thei r subjects (p.37).

Pellegrini (1982) surveyed the attitudes toward their high schoo l social

stu dies of 400 college students, 200 males and 200 fema les. recruited from

socialsciencecoursesin history, psychology,sociology.and economicsat San

Jose State University. Allrespondentswere firstor secondyear students who

had graduatedfrom highschoolwithinthe previousthree years.

The students were test, d with a questionnaire entitle d 'Hlgh School

Social Studies Education Survey". Two types of test items were used. One

was the Liken-type, five-point scale, forced choice e.g."ln compa rison to other

aspects of your high school ed ucation, how valuable and important do you feel

your high school social studies classes were?" Response alte rnat ives were:

(1) The most valuable and important, (2) Very valuable and impor tant, (3)

Moderately valuable and important, (4) Not very valuable and important,

(5) The least valuable and important". The second type of test item was
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open-ended e.g."What aspect of your high school social studies do you feel

was tbe least valuable and important to you?" (pp.7-1l) .

Generally the forced-choice item results indicated moderately

favourable attitudes among college students toward their high school social

studies. However, the response distribution reflecting the mostunfavourable

attitudes were obtained on itemswhich asked students how well they thought

their social studies classes helped them "learn the kinds of things a person

needs to knowin this world today", how"useful"they felt was the knowledge

they gained (rom those classes and "how valuable and important" they felt

their socialstudiesclasseswere in comparison to other courses. Reasonsfor

these negative responses were quite evident in the open-ended items. The

researcher found that the more remote the content or style of instruction from

the student's own, immediate, personal needs, concerns, and experience, the

less "good" it was seen to be.

"Negativevaluations were most frequently attributed to courses

in history and world cultures other than our own, and positive

valuations most oflen attributed to learning about the criminal

justice system and civil rights ie. "practical" knowledge that

might just be useful someday in one's own, ' real","everyday life

experience" (p.13).
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The findings of Pellegrini are similar to those of Fernandez et al.

(1976) and Fa rman et al. (1978) . All three findings indicate that attitudinal

positivity or negativity is linked to the perceivedusefulnessof the knowledge

in later life. Posit ive or negati ve attitudes toward social stud ies the n might be

a product of its perceived practicality or impracticality in the everyday,

workday world.

Wallberg e t al. (1982) used a produc tivity model and the "National

Assessment of Educational Progress" data 10 examine correlates of social

studies attitude. The model used by the researchers incorporated nine

construct s that are consistentl y correlated with learn ing outcomes and may be

causally implicated . The constructs are: (1) student age and development ,

(2) ability and achievement, and (3) motivation; the (4) quality and

(5) quantity of instruction; the social-psychological environments of the

(6) home, (7) peer group, (8) classroom, and (9) exposure to mass media

(p.285).

The data was obtained on a sample of 2,755 17 year old students who

participated in the National Assessment of Educational Progress. Two

instrument s were used, a 38-item achievement test addressing student

knowledge and understanding of social studies issues and ideas and a 27-item
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attitudinal surveycoveringstudent attitudes or beliefsabout socialstudiesand

citizenship.

The authors concluded that the study genera lly supported the notion

that student ability and motivation, the social psychological environments of

the home and classroom, the quality and the amount of instruc tion and

leisure-time television viewinginfluence knowledge and attitude in expected

directions (p.292).

Haladyna et aJ. (1982) established a theoretical model based on

substantive data identifying key variables which help student thinking about

social studies. Whereas the previously discussed theoretical model of

Wallberg (p.28S) utilized nine constructs, the present study used three

constructs viz the student, the teacher. and the learning environment. The

researchers classified the variables with respect to two dimensions: content

and focus.

Content refers to the nature of the variable: student, teacher,

or learning environment...

Focus refers to the location of the variable with respect to the

institution being studied•.. exogenous variables are those which

reside outsidethe immediate influenceof the schochng process.

These variables include a teacher's age, gender of student,
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physical condition of the school building, and socioeconomic

status of the neighbourhood where the school class resides.

Exogenous variables are "givens" in the schooling processand

may not be manipulated to produce changes in atti tude...

endogenous variables can be manipulatedand maybe powerful

determinantsof att itude change. Suchvariables reside within

the schooling process and are under the direct control of the

teacher and other school personnel. These variables include

the att itude of the student toward school, class organization,

teacher praise and reinforcement of students... (pp.2-3).

The research questionsfor the study were:

(1) Whichstudent. teacher, and learningenvironmentvariables were most

highly and significantly correlated with social studies attitudes?

(2) What are the respective contributionsof eachof these three constructs

in explainingthe variation of social studies attitude scores?

(3) What combinationof all variables seem most potent in accounting for

this variation of these scores? (pA)

Seventeen hundred and sixtystudentsin gradesfour, seven, and nine

part icipated in the study. The instrument employed was "The Inventory of
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Affective Aspects of Schooling". Findingswere stronger among ninth-graders

than those in grades four and seven. For this the authors provide the

following explanation:

By grade nine, the student has experienced social studies for a t

least five years, and negat ive a ttitudes arc fairly prevalent ... (or

the most part. social studies is a required course and changes

its identity... fewer socialstudies classes arc conducted in grade

nine... these students, when given the chance, are electing not

10 take social studies (p.l?).

Ingrade four importanceof the subject matterofsocial studies was the

most highly related to social studies att itudes. Fatalism and self-confidence

in ability to learn were moderately related to attitudes as was the teacher's

impression of the general overall ability of the class. In grade seven

classrooms where self-confidence was high. fatalismwas low and social studies

was viewed as important, students were generallypositiveabout social studies.

In grade nine, three variables we re again significant viz self-confidence,

fatalism and imparlance (pp.ll~17).

The researchers' findings were similar to those of Wallberg (p.292).

Teacher variables and learning environment variables were consistentl y and
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highly related to social studies. Teache r variables such as enthusiasm for

subject matter, knowledge of subject maUer, commitment to help students

learn, individual atten tion, fairness and frequent use of praise and

reinforcement were considered significant. Important learning environment

variab les were a sense of direction for the goals of the class, the use of

intere sting materials. a friendly group of students. a pleasant physical

environment and satisfaction with class work. Student factors such as self-

confidence, importance of social studies and fatalism were also consistently

rela ted to social studies attitude (p.22) .

Fouts (1987) continued exploration of the Haladyna theoryat the high

school level focusing on the environmental determinants of attitudes toward

social studies. The sample consisted of 686students from four high schools

in a large, suburban westcoast district of the UnitedStates. To assess the

classroom environments, "The Classroom Environment Scales" was used.

Students:were also asked to complete forced-choice questions as to their

favourite and least favourite subject, and what they considered to be their

most important and least important subjects (pp.106-107).

The followingconclusions were made:

(1) Students in elective social studies classes have more positive attitudes

toward social studies than students in required courses.
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(2) Class environment is a determining factor in student attitude toward

socia l studies .

(3) The elective-required status of the course, class size, school and area

of preparat ion are not necessarily limitin g factors in determini ng classroom

environment (p.l 14).

McGowan et al. (1990) investigated the research question, "Can

improvements in social studies attitude he linked to particular teaching

practice?" The focus was a sixth-grade classroomteacher in the laboratory

schoo l of a mid-western slate university. The classof 21 was heterogeneo usly

grouped. The teacher was observed periodically for four months and

intensi vely for two.

Results indicated that the teacher did improve class perceptions of

social studies. Teaching style (howshe treated students) more than strategy

(her selection of method) seemed the crucial factorin her ability to improve

social studies attitude. Her style featured nine elements: commitment to

student learning .confldence, diversity, enthusiasm, fairness, formality, goal

direction, praise, reinfrvcement, and support of theindividual (pp.l12-113).

The judgement that there was a positive change in altitude was based

on thre e periodtcsurveysof the students, at their initial social studies lesson

(August), at the semester break (January), and in the final week of May.
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Students ra nked social studies on both enjoym ent and V"<1Jue. Other subjects

ranked were reading, an, physical education. science. math. language arts,

health and music. As 10 student enjoyment. social studies rated 1:1.."'1 in

August. sixth in January and fourth in May. Rulings for value improved from

sixthin August to thinJ in Januaryand May. The resultsof the studyconfirms

the findings of other researchers such as Wallbcrg and Haluc.lynu that the

teacher va riable is an important de termina nt of social studies altitude.

Several casual studies (three of them local) deal with the effects of

special programmes or specificcourses on social studicli attitude.

O ne such study was concerned with Man: A Course of Study

(MACO S). MACOS was a special social studies program established in the

United Stat es as a result of American reaction to Russian space program mes

and the recommendations of the Woods Hole Conference of 1959.

Barnes er al, (1981) examined the influence of MACOS on the

attitudes of children toward six practices: cruelty 10 animals, divorce.

canniba lism, murder, suicide and female infanticide . Ninety-five fourt h-grade

students who atte nded the same school in a suburban, upper-middle class

neighbourhood in an American southeastern city part icipated In the study. An

IS-item att itudinal inventory was used. Two experimental (MACOS) classes

were tes ted. Th e research showed that the MACOS program produced no
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~ignificant attitudi nal change in children toward cruelty to anima ls, divorce,

murder, suicide and female infanticide (pA2).

In another American study of the "new" social stud ies programmes,

Wheeler et al. (1973) investigated the attitudes of fifth and sixth grade rs

participating in cooperative inquiry activit ies. The setting was a suburban

midwestern school. 2ighty-eight students were assigned to one of three

treatme nts: cooperative, competitive, or control. The two experimental

groups were exposed to the same social studies content for 18 days and

worked on inq uiry-relate d problems within subgroups (coope rative) or

independe ntly (competi tive). The three measu res used were a pe rcep tion test,

an alti tudes towar d social studies test, and an attitudes toward coope ration

test.

The researchers found that students participati ng in the cooperative

inquiry ac tivities liked socia l studies and their socia l studies activities better

than students who compe ted with each othe r during these activities (pA06).

Another implication drawn from the study was tha t the "hidde n

curriculum" , which consisted of the interpersonal contact in which inquiry

activities took place. can significantly influence learn er att itudes. The

resea rche rs comm ent further as to the effect of these act ivities:
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The findings indicate thai inquiry activities, which are launched

in an atmosphere relativelyfree from the threat of individual

failure and whichallowstudents to make specific contributions

towa rd a common goal. will result in m-ire posi tive studen t

attitudes than inquiry activities carr ied out in a more

competitive classroom environment (pA07).

Kelly (1974) investigated the effect of a pilot grade nine history unit

on students' attitudes in four Newfoundland and labrador high schools,

Peacock Academyin Happy Valley-GooseBay, J.R. SmallwoodCollegiate in

Labrador City, 51. Stephen 'S High School in Stephen ville and Ascension

Collegiate in Bay Roberts. The student sample was described as having u

wide range of academic abilities and intere sts. A ques tionnaire was

administered to each group upon completion of the unit.

A wide range of feedback was received. In-class participa tion

increased at 51. Stephen 's and Ascension Collegiate, decreased at Peacock

Academy, and remained about the same at J.R. Smallwood Collegiate. The

student questionnaire revealed that 68% of the students enjoyed working with

the material in the unit. 17% did nnt like the unit while the othe r 15% were

undecided .
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Possiblecauses forsuch widelydivergentattitudes towardthe unitwere

such variables as teaching strategy, student ability, and the classroom

environment. factors discussed by previous resear chers, (Wallberg et al.

(19H2), Haladyna et a!' (1982), McGowan et a!' (1990».

In a seco nd local study Barry (1978) developed and pilote d a unit of

work on community study. The researcher then field-tested the unit in a

fourth grade and sixth grade class to determine its influence on students'

a ttitudes toward their community and toward social studies. A seman tic

differential scale was administered to determine the students' a ttitudes prior

to the unit and after completion. The researcher found that the unit resulted

in more positive att itudes. A student questionnaire verified these results

(pp.42-43 ).

A loca l study by Kannampadam (1978) was similar to the present

research in two respects. Firstly, it concerned a specific social studies course

in the Newfoundland and Labrador curriculum. Secondly, the populati ons

surveyed differed as to size and geographic location.

Kannamp adam investigated the attitude of grade ten students toward

the social studies course Canadian Problems in three geographic regions (a

large urban area, a small urban area and a rural area in the Province of

Newfoundland and Labrador). The sample consisted of 210 students divided
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into treatment and control groups. Students were asked to respond to {OLIT

specific areas of attitude (towardthe course ingeneral. the methodologyused.

learn ing outcome among students and its impact on student attitud es).

Th e followin g findi ng.s we re significant:

(1) Attitude responses of students in the rural area toward the overall

course and knowledge obtained consistently exceeded the responses of

students from the large and small urban areas.

(2) The large urban area students exceeded the small urban area students

in regard to met hodology and attitude difference resul ting from their exposure

to the course.

(3) The large urban area students exceeded the rur al area students on the

atti tude difference resulting from their exposure to the course (pp.tt -Iz).

The literatur e in this section has described several different but related

methods for investigating the causes of attitude. One tcchnique was

articulation. The positively or negativity of student attitude toward a subject

was determined by its relevance to careers or some other aspect (If future life.

All three research studies showed that articulation is a probable cause of

negative att itude toward social studies (Fernandez, Farman, Pellegrini) .

Other researchers identified a key variable or variables which helped

influence studen t thinking about social studies. Teacher , student, and learn ing
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environment, in combination or individually, determine student attitude

toward social studies. The four studies indicated that one, two or all three

variables were determinants of social studies attitude (Wallberg, Haladyna,

Fouts, McGowan).

Finally a third group of researchers investigated the effect specific

social studies programmes, units or courses had on student attitude. All bu t

one of the studies indicated attitudinalchange (Barnes, Wheeler, Kelly,Barry,

Kannamp adam).

The research literature contains little reference to student attitude

toward cultural studies per se. However one study, Hodgett s (1968), does

address the topic in some detail. This study and the status of cultural studies

in the curriculum will be discussed in the next section of this chap ter.

Culture and its Status in the Curriculum

Culture can be defined in various ways. Tyler (1935) called it "the

complex whole uf ideas and things produced by men in their historical

experience" (p.14). Benedict (1934) discussed culture as "a pattern of thinking

or doir ; that runs through the activities of people and distinguishes them

from other people" (p.8). Shapiro (1957) defined it as "learned behaviour ...
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induding all the patterned, habitual actions and ideas and values we perfor m.

hold or cherish as members of an organized society. community or familt

(p.19).

For Hodgkinson (1962) the term culture represented "the shared and

agreed-upon values, a ttitudes and behaviour normswhich control the selection

of appropriate behaviour" (p.3). To Ryan (1969) "the concept of culture

rela tes to the body of knowledge and technique and value through which a

society direc ts and expresses its life as an inte racting, functioni ng group entit y"

(p.7).

Matthews e t al, (1984) provided several definitions:

Th e sum to ta l of the accomplishments and activities of any

specificperiod. race or people. This total includes imple ments,

handicrafts, agriculture, economics, music, art, language.

religious beliefs, tradition, and history.

The sum total of the accomplishments.and learned behaviour

patterns of any specific period. race, or people. Culture is

regarded as expressh.a a traditional way of life, subject to

gradual but continuous modification by succeeding generatio ns.

The civilization of a people at a given time: its customs, arts,

conveniences, and all other aspects (p.x).



48

Thus culture is defined as the essential thread in the fabric ora society.

Consequentlycultural studiesare 'designed to transmit to student knowledge

and appreciationof our culture, its nature, and the forces that have shaped

it" Kear ley et al. (1985). However , culture within the social studies curric ulum

appears in severalformsand undervariousnames. Mostoften it becomesthe

last subsectionof the last section of history. Sometimesit becomespart of a

geography text. Rarely is it treated separately as a subject. Hodgetts

commented:

Every department of education assigned to the classroom

teacher of Canadian history,in addition to a variety of other

objectives, the awesome task of "transmitting the cultural

heritage, inspiring pride in the past, encouraging reasonable

loyaltyandfosteringthe developmentof responsibledemocratic

citizens" (p.18).

A~ to the importanceof culture and citing the education systemas a

vehicle for transmitting it, the Royal Commission on Bilingualism and

Biculturalism(1963)stated:

Schoolsare the formal means bywhich a society transmits its

knowledge, skills,language and culture fromone generation to
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the next. Canada's public school systems are primari ly

concerned with the transmissionof knowledgethai is essential

of all citizens. including knowledge about Canad ian institutions,

the trad itions and circumstances that have shaped them and the

two official languages (p. 137).

Hodgetts alsocommented on its importance and niche in the education

process:

Historical knowledge can be worthwhile for its own sake for its

aesthetic and cultural values. Departments of education leave

no doubts about the importance of this objective. Giving

students "a knowledge and appreciation of their cultura l

heritage" is one of the main purposes of a civic educat ion

(p.73).

Kearley links the decision to introduce a course in Newfoundland

culture "to ambivalent feelings about quickening social change taking place in

this province" (p.t).

A better understanding of ourselves and our roots helps

promote the preservat ion of worthwhile values, practices and

ideals that will aid us in maintaining our identity in times of
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social instability. Knowing ourselveshelps us to growas good

citizens (p.2).

Smith (1990) in his arti cle, "Canadian History and Cultural History:

Tho ughts and Notes on a New Departure". refers to the curre nt inte rest in

Canada 10things cultural.

Scholars, not all of the m nationalist and some not even

Canadian, have been buil ding up for their own reasons and in

their own waya picture of cultural life in Canada. Tha t picture

- rich, compelling andverywellcrafted- is beginningto attract

the atten tion its quality and interest deserve (p.llS).

As to the implications of this the author comments:

Given this burgeoning interest in a rapidlydeveloping area, it

will not be long before the necessity to know more about its

systematic study becomes even more pressing than it is now.

Teachers noless than researcherswill feel that imperativefor ­

in this domain as in any other - effectivelycommunicating the

character and significanceof what is happening will require a

clear grasp of the fundamentals shaping it (p.126).
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In the review of the litera ture there is no study, Canadian or Amer ican.

devoted exclusively to cultural education and its effect on student altitude.

The liter ature does contain one related study into the leach ing of Canadian

history, social studies and civic education in the elementary and secondary

schools of all len provinces. The National HisIQry Pr~ was initiated in

1965 by Trinity College School located in Ontario. The director of the survey

was A.B, Hodgetts in collaboration with the Ontario Institute for Studies in

Education. Its main emphasis was on "the influence of formal instruction in

developing the feelingsand attitudesof youngCanadians toward their country

and its problems, and the knowledge on which these attitudes are based"

(Hodge ns, p. l). Various means were used to gather the data such as student

questionnaires, open-er.ded essays, stude nt interviews, and classroom

observa tions.

As a part of the study, tbe resea rchers administered a question naire,

in French or English, mainly at the Grade 12 level, to approxlmute iy 4000

students across Canada. The researchers used three questions to dete rmine

the respondents' knowledge, apprecia tion, or awareness of their cultura l

heri tage. These ques tions related to "sources of inte rest or pride in Cana dian

history, sou rces of interes t or pride in present-day Canada, and recen t

noteworthy events" (p.73).
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The following findingswere significant in relation to the present study.

Ninety-one percent of the students did not mentio.t anything related to

culture. Eighty-onepercent of all respondentsdid not name a single cultural

leader. In answers to questions dea ling with artists, poets and writers, 88%

were unable to name three Canadian artists, 78% were unsuccessful with

poe ts, and 81% with prose writers. Hodgens attributes the weakness to

classroom procedures. He cites the namesof the Group of Seven artists as

an example:

•..when these names are merely memorized from a list in the

textbook with little explanation and no follow-up in class, they

cannot make a lasting impression or havecultural value for the

students. And the same holdstrue,not onlyfor art but also for

literature, religionor anyother aspect of our cultural heritage.

There is no doubt in our minds that a great manystudents

fared poorly on this part of our questionnaire simply because

their work in Canadian studieswasnot consciouslydesigned to

achievecultural objectives(p.75).

The questionnairealso revealed that inEnglish-speakingCanada,social

studies courses ranked behind mathematics, science and English in student



53

appea l. Among social studies courses Canadian studies ranked poorly

compared to Ancient, Medieval, and Modern European history. It was found

that Fre nch-speaking students from Ouebec developed different attitudes.

French-speaking children in Quebec identify more passionately

with the kind of past that is taught to them than do students in

other parts of Canada . Regardless of how well or poorly taught

they may be, French-speaking students seem to become

emotionally involved and interested in their own cultura l

heritage (p.34).

Culture then is the lifeblood of a society's behaviour. Theoris ts and

educato rs attest to its importance. The school must transmit it to future

generations. Although research into cultural education is limited, existing

litera ture tells us that cultural education [5 lacking and student's knowledge

of it and attitude toward it is poor .

Summary and Conclusion

Attit ude as a mode of thinking has manyconnotations, When assessing

stude nt attitude, evaluative polarities such as e.g. positivity or negativity must

be considered. The literature reveals that student attitude toward social



54

studies is primarily negative. Genera lly students rank social stud ies lower

than other subjects(Herman,lnskeep, Yamamoto, Curry,McTeer, Haladyna,

Fraser. Schug, and Schick). The literature also indicates probable causes of

student attitude such as career articulation, teacher, student, and school

environment factors (Wallberg, Haladyna, Fouts, Fernande z, Pellegrini).

Some researchers. investigating several grade levels have discovered that

student negativity increaseswith increase in grade level (Yamamoto, Fraser).

Limited research indicates that cultural studies are also poorly taught and

lowlyregraded (Hodgetts).

The next chapter discusses the methodology used in the present study

of studen t attitude toward Newfoundland Cult~. Aspects of the study

such as design, data collection, instrumentation, administration of the

Instrument s, interpretation or the data, and limitations will be considered.
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METHODO LOGY

Introduction

This chapter will descr ibethe methodology that was used to carry out

the study. Included will be the design of the study, a description of how the

data was collected , what instrumentati on was used, how the instruments were

administered, how the data was interp reted, and what the limitations to the

study are.

Design of Study

Th is study focused on students in the Western Avalon SChool Distric t

particular ly those enroled in the Level l social studies course,~

~ with regard to what atti tudes toward that course they expressed.

The study was de signed to test for differences in student att itude

toward the course, Newfoundland Cuhure 1200, on the variables of school.

school enrolmen t, and school type as existed within the Weste rn Avalon

School District as or March, 1993. A cross sectional survey type of design was

used to carry out the study.

55
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Collectionof Data

The study was conducted in the Western Avalon School District. A

survey was computed on all Level I students enroled in the social studies

course, Newfoundland Culture 1200 for the school year 1992-93.

Eleven schools in the district offere d the course , Newfoundland Culture

J1OO. Of these, there were fivecentral bign schools, three all-grade schools,

one regional high school, one with grades VIII to Level III, and one with

grades IV to Level III.

For the school year 1992·93, a total of 363 studen ts were registered for

the course Newfoundland Culture 1200. orthese. 330 completed the survey.

Anystudent who wasabsent at the time of the survey was not included in the

study. One school, a central highschool, had only two students emoted in the

course.

Instrumentation

Two instruments, a Likert-type questionn- t-a and a semantic

differential scale, were developed and used to test the sa mple.

In a study conducted by Tittle et al. (1967) as to the effectiveness of

various types of attitude scales (Likert, Guttman , Semantic Differentia l,
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Thurstone, Self-rating), the Liken-scalewasfound to be"superior to all other

scales- (p.202). Borg (1983) considered the Likert technique as ' usually the

easiest method of developingscales" (p.342). The Liken-typescale has also

been widely used in previous research. Wheeler et al. (1973), O'Hagan

(1976), Accurso et a!' (1978), Fraser et al. (1980), Pellegrini (1982), and

Blahut et al. (1984).

For the present study a 25-item Liken -type questionnaire was used.

The questionnaire consisted of 14 positive statements e.g"~

C:u..l.1.u.rL.1 is fascinating and fun," and 11 negative statements e.g.

Newfoyndland Cullur e 1200 willbeof no use to me in late r life-, The hems

were randomlymixedon the questionnaire. Eachitem hada five-point Likert

response forma t viz. strongly agree, agree. undecided, disagree. strongly

disagree. Negative items were scored 1. 2, 3. 4. 5 respectively for the

responses. Positive items were scored in the reverse manner 5. 4. 3. 2, I

respectively (O'Hagan, Accurso, Fraser, Blahut).

The second instrument, a semantic differential scale, hasbeen used in

previous research to indicate the intensityof student attitude on an issue.

Yamamoto (1969), Leney (1974), Accurso (1978),Fraser (1981), Maguire

(1973)stated four requisites for the selection of an appropriate scale viz.

~...representative of the attitudes in the domain.., well defined for the
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populat ion of inte rest... appropriate to the concepts in the domain... polar

opposites" (p.297). Fraser found the scale to be "•..both ...reliable ...and

extremelyeconomical as it takesonlya fewminutes to administerand is easy

to score"(p.66).

The scale for the present survey was constructed by selecting six

antonymous adjective pairs suitable for rating the course,~

CW1J.I..r~, The adjective pairs were pleasant · unpleasant. bad > good.

Important- unim portant. meaningfu l - meaningless. ugly - bea utifu l, worthless

• valuable. Each ite m was rated on a seven-po int sca le. Polarity was reversed

on half of the items to reduce response set. Scoring for these three negative

items (I, 3. 4) was reve rsed . Each student's tota l altit ude score was obtained

by adding the score for each of the adjec tive pairs , Fraser (p.66).

Both the Liken-type question naire and the Semantic Differential Scale

were examined for face validity. According to Borg, M.. face validity refers to

the evaluator's a ppra isal of what the conten t of the test mee.ures" (p:276).

Blahut er al . (1984) based the face validity of his Liken-type que stionnaires

on •...the examination of eac h instrument by four competent judges...M (p.154).

Face validity has been ensured in several ways. Firstly, the researcher's

expe rience as a teach er of Newfoundland Culture 1200 has facilitated the
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selecti on of suit able ite ms. Secondly, the literatur e revealed a bank (If items .

Finally, the itemswereexamined by the thesis advisorand revised accordingly.

The reliab ility for both instruments was det erm ined by using the split­

half method. The odd-numb er items were placed on one sub tes t a nd all even­

numbered items on another subtest. The scores for the two subtests were

then calcu lated and cor related. Borg, p.284; Cro nbach, p.298 . Cronbach's

Coe fficient Alph a formula was used to compute the reliabilit y. The re liability

coefficient for bot h instruments was .999.

Admin istratio n of the Instruments

This survey was conducted within a four-week pe riod during the

months of Febr uary and March, 1993. Both the Liken -type and Semantic

Differential Scale were administered within one 4Q-minute class period. The

administration was done by the social studies coordinato r for the school

district. Thus teacher bias was avoided and a standard procedure was

followed throughout as suggested by Borg (pp.304-306).

Interpretation of the Data

The three hypotheses were tested usinga one-way analysis of variance.

An analysis of variance is used "to determine whether the groups differ
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significantlyamong themselves or to determinewhether the between-groups

varianceis significantlygreater than the within-groups variance", Borg,pp.549­

550. A significance level of p < .05waschosen. A t-test (Student-Newman­

Keuls Procedure) was used to de termine significant diffe re nces between group

means. This procedure is used when the analysis of variance yields a

significant F ratio. "If the a na lysis of variance yields a nons ignificant F ratio

(t he rat io of between-groups variance) the computat ion of t-tests to compa re

pairs of rneans is not appropriate", Borg, p.SSO.

The percentage of responses to items on each scale was noted to

indicateintensity. The means and standarddeviationswere alsocomputed for

all items on each variable. Finally a comparison was made between mean

differences and significant differences.

Limitations of the Study

This study has several limitations. Firstly it is limited by the paucity

of prior research into student attitude toward cultural studies. A second

limitation would be the samp le of stude nts. Because the sample of students

used in the gathering of data was restricted to one school district the results

must be considered to be limited to the population of Level l stude nts whose

charac terist ics are similar to those of students of that school dist rict. Finally
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the study is limited to the status of student attitude . No conclusions as to the

causes of this attitude can be drawn fromthis study.

Summary and Conclusion

Thischapter hasdescribedthe methodologyused in conductinga cross­

sectio nal survey of student att itude toward the Level I social stud ies cou rse

Newfoundland Cllltme 1200. The sample consisted of 330 students from 11

schools in the Western Avalon School District. The students were tested for

differences inattitude on the variables ofschool, schoolenrolment, andschool

type. Two instruments for the study, a Liken-type questionnaire and a

Semantic Differential Scale were construct ed by the researche r. Doth tests

are considered valid and reliable.

An ana lysis of variance was used to test the three hypothe ses (p < ,OS)

and t-tests were used to determ ine significa nt differ ences between group

means . Pe rcentage of responses to items on each scale, mean s, a nd sta ndard

deviations were computed. Mean differences and significant differen ces were

also compared.
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Chapter four will show the results in tabular form with graphic

illustrations . The following willbe discussed: analysis of variance results fop

both scales on all three variab les; Srudent -Newman-Keuls Procedure to show

differences between groups; supplemental findings.



CHAPlER FOUR

FINDINGS

Introduction

This chapter will analyze the results of a survey carried out in the

Western Avalon School District to determine student altitude toward the

Levell social studies course Newfoundland Cultyre 1200. The analysis will

be based on three variables viz. school, school enrolmen t. and school type.

The following statistical results will be discussed: analysis(If variance results

for 00.... the Liken -type Questionnaire and the Semantic Differential Scule;

Student-Newman-Keuls Procedure to show differences between groups;

supplemental analysis. The findings will be presented for each research

hypothesis followed by supplemental findings. Tabular and graphic

representation of the results will also be included.

Demographic Information

The study was carri ed out in the Western Avalon School Distric t. This

school district has a total student populat ion of 7200. A total of 11 schools

and 330 Level I students participated in the study. School 2 had just two

stud ents enroled in the cou rse, NewfQundl and Q 11We 1200. The instruments
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were admini stered durin g the months of February and March which afforded

the students sufficient time to become familiar with the course.

Hypothesis I

Schoo l is not a significant factor in determining student att itude towa rd

the Level I social studies course, Newfoundland Cultyre 1200.

An analysis of variance designwas first used to analyze the data from

both the Liken -type Questionnaire and the Semantic Differential Scale. A

value of p c .05 was considered as statisticallysignificant. Since the analysis

of variance yielded significant F ratios, a t-test (Student-Newman-Keuls

Procedure) was used to compare pairs of means, Borg, p.S58.

Ukert-type Q yestionnaire

Th e mean s, stand ard dev iati o ns. degrees of freque ncy, a nd F rat ios are

presented in Table 1. The findings in Table 1 indicate that the groups

differedsignificantly fromone another for all items (p < .05). However, the

magnitude of the F ratios varied greatly, rangingfrom a highsignificance of

20.08 to a low of 1.87. The majorityof items with the greater significance are
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Figure 1

Co mpa riso n of Mea ns· by Schoo l

umt=
~

CD
(;
oen
c

'"CD
::0

School

"Positivity is to the left on the Likert-type scale. The lower X value indicates a higher
degree of positivity.

NOTE : School 2 had two students emo led in Newfoundland OIlture 1200.
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related to the enjoyment of the course, Newfoundland Cu!lmc 1200 e.g.

"Newfoundland Culture is fascinatingand fun" (F =20.08). Items of low

significanceallude10the importanceoflearningabout thepast e.g."Learning

about the past is worthless" (F = 1.81).

In compari ng means schools 4 and 10 show a much great er -degree of

positivity than a ll other schools on all items (figure 1). The graph also

indicates that school 3 has the least degree of positivity". The means of

schoo l 4 are lowest excep t on item 17 (X = 2.13) and item 18 (X :: 1.43).

O n item 17 schocl tnhas the lowest mean (X = 2.00). On item 18 the means

of schools 4 and 10are equal (X :: 1.43).

Since the analysis of variance indicated that the groups differed

significantly from one another, the Student-Newman Keuls Procedure was

computed to determine which group means differedsignificantly from one

another. The resultsappear in Table 2.

Table 2 indicates several interesting findings. The re were 308

significant differencesbetween group means. However, for items 5,6, and 10

no lWOgroups weresignificantlydifferentat the .05 level,for item8 there was

"Positivity is to the left on the Liken-typescale. The lower X valueindicates
a higher degree of positivity.
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Schoo l.Liken _type Scale
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one significant difference and for item 24 two significant differences. As

al ready indicated by the findings of the analysis of variance. these items do

not refer to Newfoundland Q llt ure llOO specifically but related tn the

importance of the studyof culturegenerallye.g."Learning howour ancestors

lived is useless".

Of the 26 Liken-type items, item I had the greatest number of

significantdifferences betweengroups,33. This statement referred specifically

to Newfoundland Culture 1200 and its enjoyment. Similarly nine other

statements alludi ng to enjoyment of Newfoundland Cultllre lLOO had 17 OT

more significant differences amonggroupmeans.

The most frequent significan t differe nces among group means centred

around schools 4 and 10. School 4 means were significantly different fro m all

other group means on items 1 and 3. On nine other items school 4 diffe red

from all other schools expect school to, School 10 differed from all othe r

groups , except school 4, on five items.

Sema ntic p ifferential Scale

The mea ns, standard deviations, and F ratios for the Sema ntic

Different ial Scale are shown in Table 3. The res ults of the ana lysis of

variance indicate tha t the groups differed significantly from each other on all
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six attitude items (p < .05). The magnitude of the significant differences

varied from F :::: 10.50 for item 1 to F '" 5.11 for item 3.

Simila r to the Liken- type scale the Semantic Differential Scale shows

a much greate r degree of positivity for schools 4 and 10 than for the ot her

schools. A compa rison of the positivity of all 11 schools as measured by the

Semantic Differential Scale is shownin figure 2. The graph clearly illustrates

the more positive att itude of schoo ls 4 and 10. Similar to the finding of the

Likert scale, school3 againhas the least degree of positivity." The-meansof

school 4 are highest on all items. School 10 also has high means (X :" 6.10

to X '" 6.00) excepton item 5 (X '" 5.13).

The Students Newman-Keuls Procedure was next comput ed to

dete rmine which group means differed significantly from each ot her. The

results appear in Table 4.

The findings in Table 4 reveals 93 significant differences betwee n

group means. School 4 and school 10show the majori ty of these diffe rences,

42 for school 4 and 36 for school 10.

Of the six items. item 1 reveals the most sfg.dflcant differences betwee n

group means (~2) . The least differences were for items 2 and 3 (U).

•Positivity is to the right on the Semantic Differential Scale. The higher X
value indicates a higher degree of positivity.
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Figure 2

Com parison of Means· by Schoo!
Semantic Differ ent ial Scale
li.=.JJQ

_ _School

•Positivity is to the right on the Semantic DifferentialScale. The higher Xvalue indicates
a higher degree of positivity.

NOTE: School 2 had two students enroled in Newfoundland Culture 1200.
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Summary und Con clusio n

The findings for Hypothesis I indicate thai there are statistically

significant differencesbetween group means. These findings do not support

the null hypothe sis. T herefo re, the null hypothesis (Ho) is rejected and the

alternati ve hypo thesis (HI) is accep ted.

Hypothesis n

School enro lment is not a significant factor in determining stude nt attitude

toward the Level l social studies course,~nd Cu lture 1200,

An analysisofvariance wasfirstused to analyze the data from both the

Liker t-type Questionna ire and the Semantic Differential Scale. A value of p

< ,05 wasconsidered as statisticallysignificant. Since the analysisof variance

yielded significan t F rat ios, Studen t-Newman-Keuls Procedure was used to

compare pairs of means.

I jkert. type Questionnaire

The means,standard deviationsand F ratios are presented in Table 5.

The findings in Table 5 indicate that the groupsdiffered significantly fromone



Table 5

Means and Standard Deviatio ns by Schoo l Enrolment Uk Cn.type Survey
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a no ther on all the attitu de statements except item 8 (p = .0959).

Similar to the findings for Hypothesis I, there was a great disparity of

F ratios, ranging from a high significance of 28.86 to a low of 2.13. The

majori ty of the ite ms with grea te r significance related to the en joymen t of the

cou rse, Newfoundla nd Q II!!! re 1200 e.g. "Newfound land Cu lture 1200 is

something which is very enjoyable" (F = 13.92). Items having the least

significance refer to the imponanceor practicalityof learning about the past

ego"Learning how our ancestors lived is useful" (F = 2.87).

In comparing means schools with the lowest enr olment (0- 199) showed

the highes t positivit y with means lowest on all items (Table 5). Schools with

the highest enro lment (400 +) showed the lowest positivi ty. These differences

in pos itivity between enrolments ere graphica lly illust ra ted in F igure 3.

Since the analys is of variance indicated that the groups d iffer ed

significant ly from one ano ther, the Studen t-Newma n-Keuls P rocedu re was

computed to dete rmine which group mean s differed s ignificantly. The resu lts

appea r in Ta ble 6.

The notabl e findings in Tab le 6 are the following. There were 71

significa nt differences betwe en group means . Howeve r, for ite ms 8 and 10 no

two groups were significan tly differ ent at the .05 level. Ite ms 5, 6, 23, 24

sho wed only one significant differe nce betwe e n groups. All these items .



Table 6

School Enrolmen t - I ikerl-ty.peScale Stud en t_Ne wman.Ke1!!S Procednre
Significant Differences Between Means
~

79

Q' 0-\99· ""'" ,'W ...,." .'w '00,
Q' .'W ""'" c-iw ...'w .", '00,
0> .'w '"""' .'w zo-'w . ow ,."
'" .'w ""'" xooss ...'W '00.'" ,,,..
Q' . 'w 300-'"
Q' .'w ~,

Q7 .ow ""'" .'w '"'"'w . 'w ~,

Q' . 'w ""'w .m ...'" . 'w ~,

QU . 'w ""'" .'w a».'" .'w ".,
Q07 . 'w ""'" o.iw ...'w . 'w ~, 300-)'1) 300-'"
Q" . ,w

""'~
.m ...'" 0. 1'.19 ".,

Q" .,w "",W .,w ""w . ,w ~,

Q" . ,W "",W .,w zoo-", . ,w ~, "",w ~, JOO-J'J') zoo.z'J'J

Q" .,W ~, .,w aoo-", '"""' ~, 300.3\l9 ...."
Q07 . ,w 300-'" """", 200-2'.19 '00, 200-2'J'J

Q" .,w 300-'" ""'" zoo-,W '00' 300-'W
Q" .'W '00' . ,W

zo-'" »>-m ~, ""'w ...."
QW ..w """, .'W ~, .,,, ...,,, 300-3'i? ~, JOO..3'J'J 200-2'1'1

Q" . ,w """, .,W ~, ""m '"'"'"ora """, '00' ""'" '"'"'"
Q" ..W ",.",

QN .'W 2\;(1.299

QU .'W """, .,,, ~, 0- 1'J9 200-2'1'1 300-3'.1'1 ~"
3l)'1-3", 2lW~2''J

-0-199 etc. indicate school enrolment



80

Figure3

CnmparisoD of Mean:;- by Schoo l Enrolment
U kerH ype Scale
!'!=JJl!
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o
en
c

'"'"::;:

0-199 200-299 300-399 400+

Schoo l Enrolment

"Positivity is to the left on the Likert-type scale. The lower X value indicates a higher
degree of positivity.
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except 23. do not refer to Newfoundland Cult ure 1200 specifically but to some

practical aspect of the studyof culture e.g. ' Leamlng howour ancestors lived

is useless".

Schools with enrolment of 0-199 show50 significant differences and

differ from the other three groups on fifteen items.

Semantic Different ial Scale

The means, standard deviations, and F ratios for the Semantic

Differe ntial Scale are shown in Table 7. The results of the analysis of

variance indicate that the groupsdiffered significantlyfrom each other on all

six att itude items (p < .\)5) . The magnitudes of the significant differences

vary from F' '" 14.34 for item 1 to F = 1;37 for item 3.

Similar to the find ings of the Like rt Scale, the findings of the Semantic

Differential Scale show a higher degree of positivity for schools with

enrolments of ~199 than schools of other enrolments. A comparison of the

positivityof all four enrolments is illustrated in Figure 4. The graph d early

illustrates the more positive attitude of schools with an enrolment of 0-199.

Schools with an enrolment of 200-299show the least positive attitude. This

findingdiffered from that of the Likert Scalewhere the least positiveattitude



Table 7

MeaDS and StanWmL.J2evjatjoDs by Schoo! Enrolment
Semlmtjc D iffere ntia! Sg lle

!i.=JJll
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Figure 4

ComparisoD of Mean s· by Schoo l Enrolment
Semantic Differential Scal e
~
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School Enrolment

"Positivity is to the right on the Semantic DifferentialScale. The higher X value indicates
a higher degree of positivity.
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was shown byschools with an enrolment of 400+ . However. this difference

is only marginal. The analysis of variance also indicates that schools with

enrolment of ()"199have the highest means on all six items.

The student-Newman-Keuls Procedure was next computed 10

determine which group means differed significantly from one another. The

results appear in Table 8.

The findingsin Table8 reveal25significant differences amonggroup

means. Schools with enrolment of D-t99 differ from all other groups on all

six items. The other seven difference s are between schools with enro lment

of 300-399 and schools of enrolments,200-299 and 400+.

Of the six items, items 1, 4, and 6 reveal the most slgnlficant

differenc es among group means (5). The least differences are on items 2 anti

5 (3).

Summary and Conclusion

The findings for Hyporhesls II indicate that there are statistica lly

significant differences between group means. These findings do not support

the null hypothesis. Therefor the null hypothesis (Ha) is rejected and the

alternative hypothesis (HI) is accepted .



Table 8

~mcO! - Scm?jll jc Differential Scale
Styd ent-Newman.Key ls Proce dure
SignificantDifferences Between Means
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Hypothesis III

School type is not a significant factor in determiningstudent attitude toward

the Leve l I social studie s course, Newfou ndland Culture 1200,

An analysis of variance designwas first used to analyze the data from

bot h the Likert -type questionnai re and the Semantic Differential 5c-<11c. A

value of p < .05 was considered as statistically significant. Since the ana lysis

of varianceyielded significant F ratios, the Student-Newrnan-Keuts Procedure

was used 10 compare pa irs of means.

Likert-twe Q uestionnaire

The means, standard deviations, and F ratios are presented in Table

9. Table 9 indicates that the groups differ significantly from one another on

fifteen of the attitude state ments (p < .OS). Most of these ure only marginally

significant, item 1 (F '" 7.83) and item 15 (F '" 8.74) only having high

significance. For a1125 statements the F ratios vary from 8.74 to 1.19. The

items with the greater significance, 1 and IS, refer to the enjoyment of

NewfoundlandO lttllre 1200e.g. ' Newfoundla nd Culture 1200 is something

which is very enjoyable". The majority of items of lower significance refer to

the importance or practicalityof culturestudy and do not specifythe course



Table 9

Means and StUDdard Dev iatjonshy~
I jkcrt-type Survey
1S.=.l1ll

K · 12 7 · 12 9·12 Other Total

X SO X SO X SO X SO X SO df F P

0 1 2111 I.' 33' 1.8 3.20 1.2 263 1.3 3.00 1.2 3,321, 7.38 .0000

02 1.92 1.1 2.14 1.0 2.32 0.9 1.90 1.1 2 04 1.1 3,324 1.82 .1428

03 263 1.2 296 0.9 3.21 0.9 2.66 1.2 2.82 1.1 3,322 331 .0206

0 ' 2.67 1.3 297 1.1 2.76 1.1 23 7 1.1 2.76 1.2 3325 3.64 .0131

05 1.72 0.' 2 02 1.1 2.12 1.0 1.69 0.9 1.89 1.0 3325 2.89 .0356

06 2.13 1.1 2.18 1.1 2.08 0.9 1B2 0.7 2.05 1.0 3,325 1.66 .1764

07 2 18 1.2 2 42 1.2 2.08 0.' 2 04 1.2 2,lS 1.1 3,325 1.92 .1258

0 8 2.\7 tn 2.31 1JI 2.56 1.1 2.IJIl 1.0 2.28 1.0 3,324 1.56 .1980

0 9 zct I.' 3.07 1.1 3.00 1.2 2.61 I.' 2.82 13 3323 ,.7 "',.
010 tsn 0.' 211 1.0 2.24 0.9 1.80 0.9 1.99 0.9 3,324 23 2 .0750

0 11 2.45 1.2 aso 1.0 2 48 0.8 2>1 13 256 1.1 3,325 23 7 JJ7fY1

0 12 2.62 1.2 "I 1.1 2.Il4 1.1 222 1.0 2.62 1.1 3,325 3.., . 139
013 2.'" 1.2 2.67 1.1 2 68 1.0 233 1.0 255 1.1 3325 131 .27Il8

014 2.45 1.2 3.03 1.2 2 92 1.0 2.59 13 2.75 1.2 3325 5.12 ' 018

OIS 2.65 1.2 3.U. 1.1 3.17 1.0 246 13 aa 12 3,322 8.74 .0000

0 16 2>2 1.3 2.68 1.3 3.00 1.3 2116 0.9 25/ 1.2 3,324 4.24 .lXJ58

017 2.43 1.1 2.58 1.1 2.Il4 1.0 2 22 0.7 2.'" 1.0 3.325 2.59 .0527

0 18 1.95 1.0 222 1.0 2 44 1.2 1.73 0.' un 1.0 3.325 4.73 JX130

0 19 2 25 1.1 u_ 1.1 2.60 0.' 1.96 1.0 2.41 1.1 3.324 635 J)JOJ

0 20 2.44 1.1 ae 1.0 272 1.0 >t6 0.' 2.58 1.1 3.325 5.61 .0009

87



Table 9 (continued)

021 2.35 1.3 2.91 1.2 2.56 W 2.22 1.2 2.59 1.3 3,:m 5.93 .OtXXi

022 2.13 1.1 Uh 1.1 2.28 W 1'1 ua 2.l5 1.1 3,324 3.19 .(241)

023 3.22 I.' aeo 1.2 3.2lI 1.1 3'" 1.3 3.37 13 3'25 3.19 ,1l241)

024 2.)' W 2.58 1.1 2.56 1.1 2.)1 1.0 2.47 1.0 3'25 1.19 M1II7

025 22 . 1.1 2.57 1.2 2.44 0.' 1.98 1.2 2.36 1.2 3,325 3.111 mos

P values < .OS are statisticallysignificant
X ;: mean, SD = Standard Deviation, F ;: ratio, df ;: degreesof frequency
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Newfoundland Clll!ure 1200e.g. "Learning how our ancestors lived is useful".

In comparing means schools of the 'other' catego ry show a greater

degree of positivity than the other three groups. Schoolswith grades 7-12 and

grades9·12 showthe least positiveatt itude. These differences in positivityare

illustrated in figure S.

Since the a nalysis of variance indicated that the four groups differed

significantly from one another, the Student-Newman-KeulsProcedure was

computed 10 determ ine which group means differed significantly fro m one

another. The results appear in Table 10.

The notable findings are as follows. There are 28 significant

differences among groupmeans. Seventeen of these are between the group

la belled 'other' and the remaining groups.

Ten items (2, 6, 7, 8, 10. 11, 13, 17, 22, 24) show no significant

differe nces a mong groups. All of these except items I I and 13 refer to

genera l aspects of cultural studies. None of them allude to the enjoyment of

Newfoundland O.lture 1200.

Sema ntic D ifferen tial Scale

The means, standard deviations, and F' ratios for the Se mantic

Differe ntia l Scale are shown in Ta ble 11. The findings indicate that the four
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Figure 5

Co mparison of Means· by School Type
likert -type Scale
li=.Ull

~
o
(J

(f)

C

'"'"::;:

School Type

Other

"Positivity is to the left on the Likert-type scale. The lower X value indicates a higher
degree of positivity.



Table to

SChoo! Type - I j kSrl-'YW Scale
S!lIdenl-N ewmao.K eu!s Procedure
Significant Difference Betw een Means
~

91

01 Other 7-12 K-12 7-12

03 K·12 7·12

04 Other 7-12

05 Other 7· 12

09 K-12 7-12 .. -
0 12 Other K-12 Other 7· 12

014 K-12 7-12

01 5 Other 9-12 Other 7-12 K·12 7-12

01 6 Other K-12 Other 7-12 Other 9-12

OI K Other 7-12 Other 9· 12 K·12 7·12

019 Other 9-12 Other 7· 12 K·12 7·12

020 Other 7-12 K-12 7·12

021 Other 7· 12 K-12 7-12

023 Other 7· 12 K·12 7·12

024 Other 7-12



Me ans and Standard Devia tionsby Schoo! Type
Se,n ant!c Differential Se;,11e

l!.=..l.ll!
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Anllude K-U 7-11 '" Olber "''''31
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, ..~ .. '"
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P values < .OS are statistically significant
X "" mean, SO = Standard Deviation, F = F ratio, df "" degrees of frequency
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groups differ significantly from one another on items l, 4, and S. The range

between F ratios is small, from F = 5.51 on item 1 to F "" 1.19 on item 6.

Similarto the findingsof the Likert Scale, the findingson the Semantic

Differential Scale showa higher degree of positivity for schools of the 'other'

category than for schools of the other three types. A comparison of the

positivity of all four groups is illustrated in figure6. This graph also indicates

that schools with grade 7·12 have the least positivity.

The Studenr-Newman-Keuls Procedure was next computed to

determine which group means differ significantly from one another. The

results of this procedure are shown in Table 12.

Th e findings in Table 12 reveal only four significant differences

between group means . Schools labelled 'other ' differ from schools conta ining

grades 7-12on items 1 and 4 and differ from schools conta ining grades 9-12

on item 4 only. Schools conta ining grades 7-12 diffe r from schools contai ning

grades k-12 on item 5. Items 2, 3, and 6 show no significant differences.

Summary Jod Conclusion

The findings for Hypotheses III indicate that there a re sta tistically

significan t differe nces between group means. These findings do not suppo rt

the nu ll hypothe sis. Th erefore, the null hypothesis (Ho>is rejected and the

alternative hypothesis (HI) is accepted.
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Figure 6

Co mparison of Means· by Schoo! Type
Semantic D iffer e ntia! Scale
~

School Type

•Positivity is to the right on the Semantic Different ial Scale. The higher Xvalue indicates
a higher degree of positivity.



Table 12

Schoo! Type - Semantic p ifferential Scale
Student -New man-KellJs Prrn:edl!re
Signjfi cant Differences Between MejlnS

1i=J3l!

95

Item 1 Other 7· 12

hem 2

Item 3

Item 4 9·12 Other 7· 12 Other

item S 7-12 K-12

Item 6



Supplementa l Findings

Percent age of Responses t9 the Likert-type Scale

The percentage of responses for each attitude statemen t at each point

on the Likert-type Scale is shown in Table 13. The findings indicate that the

majority of responses are positive. Twenty-three items show a response

ranges from 30.6% to 57.3%at the agree level. Of the other two items, item

5 shows the greatest positive response with 41.8% of respondent s stro ngly

agreeing. Item 23 shows the least positive response, a tota l of 47.H%at the

disagree and stronglydisagree points on the scale. The positivity or negat ivity

of the total response at all points on the scale is illustrate d in figure 7.

~ge of Response5 to the SemaOlic Differential SCi!le

The percentage of responses for each item ut each point on the

Sema ntic Differential Scale is shown in Table 14, The Ilndtngs indicate that

the majority of responses are positive. Five of the six items show ,~ response

range between 54.7% and 67.8% at the positive poles of the scale. Item 5.

although showing a positive response of 39.7% to a negative response of

18.9%. shows a neutra l response of 40.9%. The positivity or negativity of the

tota l response is illustrated in figure 8.



Table 13

Percentilge of Responses for 01 to 025 . I jkert-tyoe Scale-

~
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SA A U 0 SO .~

01 9.1 34.2 18.8 23.0 14.8 330

02 34.8 40.0 13.3 7.9 3.3 328

03 9.4 30.6 25.5 21.8 5.5 306

Q4 17.8 39.1 19.7 19.7 10.0 329

05 41.8 41.2 7.0 6.4 33 329

06 27.3 49.7 11.8 7.3 3.6 329

07 29.4 36,1 20.6 6.4 73 329

08 18.2 57.3 10.6 7.9 5.5 328

09 12.4 36.4 16.7 21.8 11.8 327

010 31.8 48.5 9.1 73 2.7 330

011 12.7 43.6 203 15.5 7.6 329

0 12 12.1 42.4 20.0 17.3 7.9 329

0J3 15.5 40.9 22.7 13.0 7.6 329

014 13.9 39.4 15.2 18.8 12.4 329

015 11.8 32.1 16.7 27.6 rc~ 326

0 16 19.4 41.2 12.4 16.7 9.7 328

017 9.7 53.9 19.4 10.3 6.4 329

0 18 28.8 49.1 11.8 5.8 4.2 329

0 19 18.8 44.2 17.6 14.8 3.9 330



Table 13 (continued)
9"

020 13.6 41.2 23.3 16.1 5.5 329

0 21 20.9 34.8 17.9 15.5 10.3 32"

022 27.3 46.7 13.3 73 4.8 32"

023 10.3 14.8 26.7 23.6 24.2 32"

024 12,4 51.8 \7.0 13.0 5.5 329

025 22.1 45.2 \4 .5 10.0 7.9 3292

SA = strongly agree, A = agree, U '" undecided, 0 '" disagree,
SD "" strongly disagree

"Positivity is to the left.



Figure 7

Per«otage of R es OODS<;S for 0 1 to ms . I j ke rt ·wc Sca1e-
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SA A u
Likert-type Sca le -

o SO

SA Strongly Agree
A Agree
U Undecided
D Disagree
SO Strongly Disagree

• Positivity is to the left.



Table 14

Pe rce ntage of Re~pQnses for Item 1 In Item 6
Semantic D ifferential Scale'
I!.=J3D

100

1 2 3 4 5 r. 7 N

Item 1 6.1 5,5 8.5 25.0 20.7 20,4 13.6 328

Item 2 5.5 4,2 8.5 17.3 26.1 24.2 13.9 329

Ite m 3 4.2 4.5 7.3 19.7 19.1 22.7 21.5 327

Item 4 4.2 5.5 6.7 20.0 24.2 23.6 14.8 327

Item 5 7.0 5.8 6.1 40.9 14.5 15.5 9.7 328

Item 6 6.4 5.5 6.4 13.6 23.9 22.4 21.5 329

'Positivity is to the right.



Figure 8

Percentage of Responses for Item 1 to Item 6
Semantic Differential Scale ·
~
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•Positivity is to the right.

Semantic Differential Scale
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Relationship between Mean Differences · and Sigojfjgmt Djffe rences

The findings indicatea decrease in the mean differences fur the three

hypotheses on both attitude scales. Tables I, 5. and 9 show the mean

differences on the Likert Scale decreased from Hypothesis I (1.33) to

Hypothesis n (.74) to Hypothesis III (.47). Tables 3, 7. and t1show the mean

differences on the Semantic Differential Scale decreased from Hypothesis I

(2.73) to Hypothesis II (1.40) to Hypothesis III (.64). T his decline in mean

differenceis illustrated in figure 9.

X, - mean difference
X, - mean of highest positivity
XL- mean of lowest positivity
Nl . number of hems

Note: Xh and XL are "means of the means". Kirk (1984) p.74.



Figure 9

Mean Differences
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Thi s de crease in mean differe nces is reflected in the decrease in the

numb er of significant differen ces. Tables 2. 6, and 10 show (he significant

differences on the Likert Scale decreased from Hypothesis I (308) to

Hypoth esis II (71) to Hypothesis III (28). Sim,: -,;iy tabl es 4. 8, and 12 show

the significa nt d ifferences on the Semant ic Differential Scale decrea sed from

Hypoth esis I (93) to Hypothesis II (25) to Hypothesis III (4). This decline in

the numberof significant differences is illustrated in figure 10.
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Summaryand Conclusion

This chapter has analyzed the findings of a survey ca rried out in the

Western Avalon School Distr ict. The purpose of the survey was to determine

student attitude toward the Level I social studies course,~

Cul.tw:UZOO. This analysis was based on three varianles viz. school. school.

enro lment , and school type. The following statistical resu lts were discussed.

analysis of variance results for both the Liken -type Questionnaire and the

Semantic Differential Scale: Student-Newman-Kents Procedure to show

diffe rences be tween groups; supplemental findings. Tabu lar and graph ic

rep rese ntation of the results have also been presented In the chapter.

The find ings show statistically significant difference.'i be tween grou ps

for all three hypot heses. Based on the se research results, the null hypotheses

have been reject ed and the a lternative hypotheses have been accepted. In the

next aed f!:',al chapter the problem. methodology. and findings of the study

will be summar ized. Findings will be discussed, implication! of the filld ing.o;

will be present ed and recomme ndat ions for further research will be mad e.



CHAPTER FIVE

SUMMARY, CONCLUSIONS, IMPLICATIONS
AND FURTHER RESEARC H

Introduction

This chapter has the following purposes. First, the problem,

methodo logy, and results will be summarized. Second, the findings w':1be

discussed in the context of previous research. Third , implicatio ns of the

findings will be presented. Finally, recommendations for furt her research will

be suggested.

Summary

Co nsisten t with the findings of previous resea rch, t he autb'r and other

teachers of the Level I social studies course, Newfoyndland Culture 1200

perceived <I rela tively negat ive student att itude toward the cou rse. Since no

previous study had been done regarding student attitu ies towa rd the course,

Newfonndljlod C!!!Iure 1200, this study was conducted to determine these

attitudes.

The survey of studen t attitude toward the Level l socia l studies course,

Newfoundland Culture 1200, was cross-sectional. The sample consisted of 330

107



108

Level l students in 11 schoo ls throughout the w estern Avalon School District.

Two instrum ents were used. a 25-item Liken-type Questionnai re a nd II SiK·

itemSemanticDifferential Scale. Aone-wayanalysis ofvariance was used 10

deter mine whether the group means differed significantly from one anothe r.

The Student-Newrnan-Keuls Procedure was used to determine whichgroup

means differed significantly.

Statisticallysignificant differences between groups on both instruments

were found for all three hypotheses. Also the results indicate thaI the

majorityof responses on both scalesare positive.

Discussionof the Findings

For Hypothesis I schools 4 and to show a much higher degree of

positivity than the other schools. Onthe Ukert Scale, the mean forschool 4

ranges from 1.17 to 2.13. The mean for school 10ranges from 1.37to 2.30.

In comparison the total mean is much higher, ranging from 1.88 to 3.37.

Similarly on the Semantic Scale the mean for school 4 ranges from6.311 to

6.61while the school 10 mean ranges from5.13 to 6.10. However,the total

meanranges from4.36to 5.01.
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For Hypothesis II schools with enrolmentsof ()'199show the most

positive attitude. The mean ranges from1.55 to 2.70 on the Likert Scale and

from 5.38 105.98on the Sema ntic Scale. The total mean ranges from 1.85 to

3.37on the Likert Scaleand from 4.36 to 5.01 on the Semantic SCale . The

differences, however, are not as great as for Hypothesis I.

For Hypothesis JI1 school-type'other' showsthe highest positivity. The

mean ranges from 1.69 to 3.06 on the Likert Scaleand from 4.42 to 5.37on

the Semant ic Scale. The tot al mean ranges from 1.89 to 3.37 on the Likert

Scaleand from 4.36 to 5.01 on the Semantic Scale. The differences for this

hypothesis, althoughsignificant, are less than those of the othe r hypotheses.

A reviewof the test items and the magnitudeof response difference

reveals several clues as to the determinantsof the differences in attitude.

One such determinant is enjoyment. Johnson (1979) suggested using

enjoyable activitiesto obtain positiveattitudes. Researchers of social studies

altitudesuchas Inskeep et al. (1965),Pellegrini (1982) andSchuget al. (1984)

have also noted the enjoymentfactor. The results of this study reveal more

significant F ratios for Liken-type items related to the enjoyment of

Newfoundland Culture 1200 e.g. "Newfoundland Culture 1200 is something

which is very enjoyable". The F ratio is high, varying from 10.58 for

Hypothesis I to 13.92 for Hypothesis II to 8.74 for Hypothesis III. Similarly
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on the SemanticDifferentialScale the itern.pleasunt-unplensumyields1Imore

significant F ratio than the other items. The F ratio varies from 10.50 for

Hypothesis I to 13.92 for Hypothesis 1110 8.74 for Hypothesis III.

Importance or usefulness is anot her possible dete rminant of student

attitud e. Fern andez (1976) found that students believed thutlcamlng sod'll

studies would not be as useful or important for their careers as math OT

English. Other researchers into social studies att itudesuch as Farman et a!'

(1978), Fraser (1981), and Haladyna et at ( 1982) have also noted this factor.

Items related to importance in this study reveal low or less significant F ratios

e.g. "Learning how our ancestors lived is important". The F ratio is low,

ranging from 2.26 for Hypothesis I to 4.87 for Hypothesis II to 1.66 for

Hypothesis III. On the Sema nt ic Differentia l Scale the item, impor tant­

unimpor tant shows a less significant F ratio than the other ite ms, The F

ratio s range from 5.11 for Hypo thesis I to 7,37 for Hypothesis II to 1.75 for

Hypothesis III.

Generally the findings of this study reveal a more positive respo nse

toward the Level I socia l studies course, Newfoyndland Cylt llre 1200 than has

been previously repo rted for other social stud ies courses. Schoo ls 4 and 10

show an except ional positive attitude and the findings indicate that aspects of
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the "hidden curriculum- such as enjoymentwere influential in acquiring this

atti tude.

O ne exception 10 this positive response on the Likert scale is the

a lti tude sta tement, . , am happier in Newfoundland CullUTe 1200 than in any

othe r class". 48.7% 01stude nts responded negative ly to this statement while

only 25.1% responded positively. This negative response isconsistent with the

findingsof previous research comparingattitudes toward the varioussubjects.

Greenblatt ( 1962), Herman (1963), Inskeep (1965), Curry et al. (1965),

McTeer et at (1974), Haladyna er al. (1979), Fraser (1981), and Schug et al.

(1984 ).

On the Semantic Differential Scale the response to feeling 5, ugly­

beautiful, is notable not because of its positivity or negativity but beca use of

its neutra lity. 40.9% of responses were at t he middle or neutral point of the

scale. Maguire (1973) describe d such an item as bei ng ' fnappropriate to the

co ncept- (p.297 ).

Gen erally these findings reveal that student attit ude in schools of the

Western Avalon School District toward the social studies course,

Newfoundla nd C" !lIlte 1200, is more positive than att itude toward other social

studies cou rses. However, it also reveals a great disparity in att itude among

district schools. Further examination of student response to various items
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reveals possible reasons for this disparity. The student response and the

reasons for it have important implications for social studies educa tion.

Implications of the Findings

The findings of this study prese nt two reaso ns for optimism. One is

positive attit ude exhibited by the majority of stude nts in the survey. The othe r

is the highly positive attitudes shown by students in two particular schools.

However two other revelations temper this optimism. The first is that for

many students the course is not enjoyable. Second a majority of students do

not consider the course important,

The study of culture as an enjoyable activity builds positive a ttitudes.

Furthermore, as Farman et al. (1978)suggest, "linking the subject muller to

future personal development will increase its Importance in the eyes of the

student" (p.38). Selectingsuitable activities and promoting the course is the

teacher's responsibilityand require an eclecticapproachto teachingstrategy.

"Our effectiveness as teachers," according to Pellegrini (1982),"depends on

howconvincinga job ofsalespersonshipwe're able to do on the matter of why

our students should bother to try 10learn what it is that we have to teach"

(p .14).
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Reco mmenda tions for Furthe r R esearch

Th e implications of the study for further research are:

1. This study should he replicated in two for.ns. One study shou ld be

conducted in a school district with a similar proportion of larger growth

centres and smaller, semi-Isolated communities ego the Pori au Port ~ St.

Georges region. Asecondstudyshouldbecarried out ina largeurban centre

such as St. John's. A three-waycomparison of the results would make the

find ings of this study more meaningful.

2. The study should encourage researchers to investigate the underlying

causes of student attitude toward Newfoundland ' !!ltme J200 or any other

course. Such a study cou ld replicate the model as developed byHalad yna et

al. (1982) . This theoretical model identified key variables such as student,

teacher and learning environment. which help shape student thinking about

social studies (p.2).

3. This study should encourage future researchers to investigate factors

that cause attitude differences in specific geographic regions. Through such

research, courses can be modified or supplemented so as to make them more

appea ling to the student and more identifiable with a particular geographic
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4. Finally this study should be replicated to investigate the influence on

attitude of othe r variables such as teache r, gender, teac hing method, e tc.
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Apptndi x A: Ukert Scale

Li kert Sc lUe ' _Newf oundland .cul tur e 12 0 0"

Indicate bow you f eel Coward each stat~ment by placing an ·x·
in the box which ,best d e s cribes your feel iri g .. "

SA .. Strongly Agree
[i _ Di eagTee

A '". Agree U _ undecided
SD • Strongly Disagree

1 " Newfoundland Culture 1200 is fascinating
a nd " fun .

2. Learning about culture is usel ess;

3. 1 feel a definite positive r eacti on t o
Newf oundland CUl ture .

4 . 1 would t ak e ffe"wfoundland OJ.lture 1 2 0 0 on l y
i f i t were r equired .

I
L-.!.....bd _ "=d 5 . Le arni ng abo ut the past is worthles s .

6 . Learning how ou r ancestors l i v ed is
i mpor tan t .

I I I

1 o
; ". I f a 's"ubj e ct: has "!=-o be droppe d fram ""the
" . scJ:loo l ' p r ogr a m, Ne"w"f a und l a Dd Cul tur e" 120 0
. sJ:1ou':-d be;d ropped.' "" "

8 . Learning about t h e past is wo r thwhile .



9. I r eally like Newfo undland CUlture. 1200

SA .. Strongly Agr e e ,
Ii _ Dis.a~e .

A • Agr ee . 0" - Undecide'd
so • Strongly Di sagree '

i

1
!

I - I

10. Learning how our an cestors l i ve d is
us e l e s s.

11 . The feeling t ha t I have t owa rd "
Newfoundl and Culturc, 120 0 is good.

1 2 . Learni ng about our an ces t or s i s en~oyable. '

13 . Ne wf ound land CUl tur e 1 20 (1 ....ill be of no
use t o me i n later life .

14. I .r e a lly enjqy going to Newfoun dland
CUltu re 1 20 0 'c a a e s e a ,

15 . Newfoundland QJl ture -12 ° 0 . is something
....hich is ve ry en j oyabl e .

I
16 . Learni ng how ou r ancestors l ivea is
boring . .

-I !

18 . l e a rni n g about our c u l tur e is a waste of
time .



SA • Strongly Agree
'D - Disagree

A • Agree . ' u ..·Unde c i de d
SD • ~trongly Di s agree

o

I

I

I

I

19. When' I hear the .name Newf oundland Cul t u re
12QQ. I h ave a f eeling of diBlik~.

20 . Learning abo u t our culture would b e fun .

21 . Newf oundla nd CUlt ur e 1 200 s houl d be
include? i n t he proo r-am of every schoo l .

22 . Learning how our ancestors lived is
worthle s s .

23 . I am ha ppier in Newfoundland Culture 12 00
fo:bd n in a ny o t her class . '

2 5 . Goi ng to Newfound l and Cul ture :tl.Q.Q. class
i s a was te of t i me .



Appendix B: Sema nlic Differen tial Scale

Semantic Differen tia l Scale for Measuring Attitude Towards Newfou ndland Culture 1200.

Indicate your fee ling.' about Newfoundland Cul ture 1200 by reading eac h pa ir of te rms and
checki ng an appropriate space .

A centre space is for a neutral respon se.

A response to the left of the centre space indica tes agreement with the term on the
le ft, and the further to the left the stro nger the agree ment with the te rm.

A response to the right of the centre space indicate s agreement with the ter m on the
right , and t he further to the right the stronger the agreeme nt with the term.

A nswer once hut on ly once for each pair of terms , Don't skip a pa ir!

The responses should reflect your feelings. so don't worry abou t right or wro ng
answers.

Pleasan t I I I I I I I I I I Unp leasant

Bad I I I I I I I I I I I Goo d

Important ! I I I I I I I ! I I Unimportant

Mea ningful ! ! I I ! I I ! I I I I I I Meaningless

Ugly I I I I I I I I I Beau tiful

Wort hless I I I I I ! I I I I Valu able



Appendix C: leiter or Memorandum

Western Avalon Roman Catholic Schoo/ Board
P. o. Box 100

Clarkes Beach, N~wfou1Ulland
AOAIWO

MEMORANDUMTO: All High SchoolPrincipals

FROM: Nicholas F. Hurley, Superintendent of Education

DATE: August27, 1992

This memorandumgrantsapproval for Mr. ClarencePower, Teacher at LavalHigh School,
Placentia to conducta surveyinvolvingCulturalHeritage1200 tostudentsin thisschooldistrict.

Mr. Power will becontacting you in this regard and I ask your cooperation on his behal f•

.. . NFHIec
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