TOTAL OF 10 PAGES ONLY
MAY BE XEROXED

SANDRA L, EVANS













st.

A STUDY OF THE KNOWLEDGE, PERCEPTIONS AND BENEFITS
OF PRIOR LEARNING ASSESSMENT FOR AWARDING COLLEGE CREDIT
AT CABOT COLLEGE OF APPLIED ARTS, TECHNOLOGY
AND CONTINUING EDUCATION

by
sandra L. Evans, R.N., B.Voc.Ed.

A Thesis submitted to the School of Graduate
Studies in partial fulfilment of the
requirements for the degree of
Master of Education

Faculty of Education

Memorial University of Newfoundland

April, 1995

John'’s Newfoundland



ol S S

Acquistonsand _  Direction des acquisitions et
385 Wesiogion Street 325 e Wetingon
KIAONS KIADN i
Qe e rotence
THE AUTHOR HAS GRANTED AN L'AUTEUR A ACCORDE UNE LICENCE

IRREVOCABLE NON-EXCLUSIVE IRREVOCABLE ET NON EXCLUSIVE
LICENCE ALLOWING THE NATIONAL PERMETTANT A LA BIBLIOTHEQUE
LIBRARY OF CANADA TO NATIONALE DU CANADA DE
REPRODUCE, LOAN, DISTRIBUTE OR REPRODUIRE, PRETER, DISTRIBUER
SELL COPIES OF HIS/HER THESIS BY ‘OU VENDRE DES COPIES DE SA

ANY MEANS AND IN ANY FORM OR THESE DE QUELQUE MANIERE ET
FORMAT, MAKING THIS THESIS SOUS QUELQUE FORME QUE CE SOIT
AVAILABLE TO INTERESTED POUR METTRE DES EXEMPLAIRES DE
PERSONS. CETTE THESE A LA DISPOSITION DES

THE AUTHOR RETAINS OWNERSHIP

PERSONNE INTERESSEES.

L'AUTEUR CONSERVE LA PROPRIETE

OF THE COPYRIGHT IN HIS/HER DU DROIT D'AUTEUR QUI PROTEGE
THESIS. NEITHER THE THESIS NOR SA THESE. NI LA THESE NI DES
SUBSTANTIAL EXTRACTS FROM IT EXTRAITS SUBSTANTIELS DE CELLE-
MAY BE PRINTED OR OTHERWISE CINE DOIVENT ETRE IMPRIMES OU
REPRODUCED WITHOUT HIS/HER AUTREMENT REPRODUITS SANS SON
PERMISSION. AUTORISATION.

ISBN  0-612-01853-9

Canadi



ABSTRACT

This study examined the knowledge, perceptions and
benefits of prior learning assessment as perceived by the
Faculty and Management of Cabot College.

The study focused on: (a) their perceptions regarding
learning from past work and life experiences; (b) what non-
college learning activities they felt can result in learning
equivalent to that taught in college courses; (c) their past
practices of prior learning assessment and methods they felt
should be used or would be willing to use; (d) who they felt
should determine credit award, how it should appear on the
student’s transcript, and the maximum amount of credit that
should be awarded; and (e) their perceived benefits of prior
learning assessment for students and Cabot College.

The target group for the study was the full-time Faculty
and Academic Management at Cabot College during the spring of
1994. Cabot College was selected for the study because it was
the only public post secondary institution that was actively
involved in the development and implementation of prior
learning assessment. Also, the researcher anticipated that
the information obtained would be useful in the continued
development and implementation of prior learning assessment at
Cabot College.

A questionnaire was used in the collection of data. The
response rate was 81% for Management and 52% for Faculty.
Frequencies and means were used to determine the correlation

ii



the i and variables. BAnalysis of

Variance and Chi-Square were used to analyze the data, but no
significant difference was found.

The findings of the study indicated that Faculty and
Management at Cabot College are receptive to the concept of
prior learning assessment. Both groups felt that many non-
college learning activities can result in knowledge and/or
skills equivalent to that taught in college courses. While
there has been minimal use of prior learning assessment in the
past, both groups indicated they would like to see more
application of it and generally felt that whatever method was
used, the pass mark should be the same as the pass mark for
the particular course the student was challenging.

Responses varied on who they felt should make the
decision regarding credit award for non-credit learning, the
maximum amount of credit that should be awarded, and how it
should be transcripted. It was clear, however, that the
transcript should indicate that the credit was obtained
through prior learning assessment.

Finally, most respondents agreed that prior learning
assessment is beneficial both to students and to Cabot
College. The most common benefit cited by both groups was
that it can save the student time. For Cabot College,
respondents indicated that prior learning assessment would
yield better use of both physical and human resources within

the college.
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Chapter 1

Introduction

acke

In February 1990, the Government of Newfoundland and
Labrador released a paper outlining proposed changes to the
provincial post secondary education system. A major
initiative in this plan for a "Triple-E" policy framework of
equality, excellence, and efficiency, was the restructuring of
Memorial University and the provincial college system.

With the implementation of this restructuring plan, the
community colleges and three institutes merged to form five
new colleges of applied arts, technology and continuing
education and the Marine Institute became affiliated with
Memorial University of Newfoundland. Within the college
system, certain community college boundaries were altered and
colleges were amalgamated. The Avalon Community College
amalgamated with Cabot Institute (formerly The College of
Trades and Technology until 1987) and became Cabot College of
Applied Arts, Technology and Continuing Education (Cabot
College) in 1992, and with Eastern College. It now serves the
St. John’s area with campuses on Bell Island, Duckworth
Street, Parade Street, Prince Philip Drive, Ridge Road,
Topsail Road and Seal Cove.

Cabot College is the largest post secondary educational
and skills training college in Newfoundland and Labrador. As

a result of more recent restructuring, some of the programs of
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the Marine Institute were transferred to Cabot College. Thus
Cabot has approximately 11,000 full-time and part-time
students. With a Faculty of approximately 450 and 200
administrative and support staff, the College delivers 70
full-time and 200 part-time credit and non-credit courses
within its facilities and the Division of Continuing
Education. The College offers certificates and diplomas in
Applied Arts, Business, Construction Resources, Electrical/
Electronics, Engineering Technologies, Mechanical, Medical
Sciences, Service Programs and Basic Adult Education. The
college also delivers part-time programs through 10 Regional
Training Centres on the Avalon Peninsula.

In recent years, Cabot College has seen an increase in
student enrolment. This is in keeping with national trends
where the number of students entering post secondary programs

in canada is increasing. Over the last four decades, the

growth in full-time post ry has i ten-
fold, from 91,000 in 1952 to 950,000 in 1991 (HRDC, 1994b: 4).
In this province, with continuous government restraint,

closure of many small businesses and a ting cod

moratorium that is affecting every Newfoundlander and
Labradorian, there is a staggering unemployment rate that is
almost double the national average (in 1994, approximately 21%
for Newfoundland and Labrador, and 11% for Canada). Advances
in technology have resulted in increased competition for fewer

and newer jobs. As a result, more and more adults are
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enroling in post secondary institutions for job training or
retraining. In this province in the last 10 years, there has
been in increase in enrolment at both Memorial University and
the non-university institutions, from 16,619 students in 1986~
87 to 18,155 in 1989-90 (Warren, P.J., 1990:5). Adults who
are employed are also finding themselves in the position of
having to upgrade their qualifications to remain employable in
the present job market.

A number of students have previously acquired knowledge
and skills obtained through significant work and 1life
experiences. According to The Forum of Labour Market
Ministers "...an increasing number of adults are updating
their skills by registering for programs at colleges and
universities. These adult learners have acquired skills and

knowledge through work experience, community activities,

ing, dit and i study" (1993:
30). Due to time and financial constraints, these adult
clients are not prepared to waste precious time and money
relearning what has already been learned, thus wanting to use
their available resources in the bast way possible (p. 30).
Simosko and Associates concurred that adults are carefully
spending education dollars: "and adults themselves have become
wise consumers. It is they who are no longer willing to pay to
repeat learning they have already acquired" (1988: 5).
As a result of the continuously changing needs of the

adult client, the Mission Statement of Cabot College has
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recently been revised and reads: "to provide a broad range of
educational opportunities of consistently high quality in
response to the changing educational needs of the community"
(Cabot College of Applied Arts, Technology and Continuing
Education, 1993-1994: 16).

In keeping with it’s mission, in November 1991, Cabot
College, in conjunction with Health and Welfare Canada and the
provincial Departments of Education and Social Services, began
a three-year pilot project to upgrade the qualifications of
practising early childhood educators in Newfoundland and
Labrador. There had been no provision for formal training
programs for early childhood educators until ten years ago.
The result was that approximately 500 early childhood
educators who were employed in some 135 licensed child care
centres, had received little or no training.

The primary objectives of this pilot project were to
provide certification standards for early childhood educators
and to design a competency-based diploma program in Early
Childhood Education that could be offered through distance
education. This project was administered by the Division of
Continuing Education of Cabot College.

An integral component of the pilot project was the
development and implementation of prior isarning assessment,
hereafter referred to as PLA. PLA is a process whereby a
student documents knowledge and skills obtained from prior

experiences for the purpose of "challenging for credit" toward
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a course or program. That is, learning from prior experience,
and not the experience itself, provides the basis for the
assessment upon which academic credit can be awarded. A
common approach used in PLA, and in this project, was the
development of a portfolio.  This allowed students to
systematically record and document appropriate experiences,
that have resulted in knowledge and skills approprizte to the
early Childhood Education program content. The learning,
considered to be "college level", earned most of the students
some advanced standing in the program, thus avoldl.nq
unnecessary repetition in their training.

Awarding credit for learning from past experiences is
very timely. Lamdin wrote:

in a rapidly changing economy, recognition of

their learning is crucial to most working adults

for whom progress on the career ladder is often

tied to the acquisition of new skills and

competencies. For many people, a significant

portion of these skills and competencies have

already been acquired on the job; it is critical

that there be ways of measuring, evaluating,

documenting and awarding credit for them (1992:

xii).

PLA provides benefits for students, the institution and

the community at large. Benefits include accessibility to
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education, reduction in instances of unnecessary retraining,

and a saving in time and money for some students.

Purpose of the Study
The purpose of this study was to ascertain the knowledge,
perceptions, and potential benefits of PLA as perceived by

Management and full-time Faculty of Cabot College. More

specifically, the study addressed the following research

questions:

1. What are the perceptions of Faculty and Management at
cabot College regarding learning from past work and life
experiences?

2. What non-college learning activities did Faculty and
Management feel can result in knowledge and/or skills
equivalent to that taught in college courses?

3. What are the past practices of Faculty and Management
regarding methods of assessing prior, non-credit learning
and what methods do they feel should be used or would be
willing to use?

4. What are the perceptions of Faculty and Management
regarding the administrative issues of decision making,
transcription and the maximum amount of credit awarded to
individuals through PLA?

5. What are the benefits of awarding college credit for
prior, non-credit learning, as perceived by Management

and Faculty of Cabot College?



Limitations of the Study

The following limitations were recognized as being

inherent within the study:

1.

The results of the study were dependent on the
cooperation of the Faculty and Management at Cabot
College.

Participants may have been reluctant to respond to
certain questions that may be personal or sensitive in
nature.

The study was limited to the Management and Faculty of
Cabot College; therefore caution should be exercised in
generalizing these findings beyond the confines of Cabot

College.

Delimitations of the Study

The following delimitations were recognized as being

inherent within the study:

1.

This study was limited to Management and Faculty of Cabot
College who were employed at the college during the
spring semester 1994.

Cabot College was chosen for the study because it was the
only public post secondary institution that was active in

the development and implementation of PIA at the time.
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3. The researcher anticipated that the information obtained

from the research would be useful in the continued

development and implementation of PLA at Cabot College.

4. This study is descriptive and exploratory in nature and

summarizes the data received. It does not attempt to

further extend or draw conclusions.

Competency essay:

Portfolio:

Prior academic

education:

Definition of Terms

an essay/narrative that describes a
student’s learning in a particular
subject. Included in the essay would be
what the student knows, how/where it was
acquired, and how the knowledge has been
applied in real situations.

a detailed manuscript prepared by a
student to make a case for why credit
should be awarded for learning acquired
from past experiences. Included in this
would be various documentation sources to
verify the experiences leading to the

learning.

"that which has been acquired in a formal
educational institution and is attested
to by the institution through the

awarding of course credits, certificates,
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diplomas, and/or degrees" (Task Force on
Access to Professions and Trades in
Ontario, 1989: 90).

Prior experiential

learning: learning acquired from previous work/life
experiences (non-credit); or the
knowledge, skills and attitudes learned.

Prior learning

assessment: the process of evaluating non-credit
learning from previous work/life
experiences for the purpose of awarding
credit.

Work and life

experiences: any activities such as community or
volunteer work, family responsibilities,
seminars, conferences, self-study and

non-credit course work.

organization of the Thesis
This introductory chapter provides the background to the
study which includes a brief history of the restructuring of
the community college system in Newfoundland and Labrador.
The purpose of the study is stated and the research questions
that the study addressed. The limitations and delimitations
as well as a definition of terms are included. Chapter II

provides a review of the literature on PLA. In the third
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chapter, the design of the study is discussed. This includes
the methodology used to investigate the research questions.
Chapter IV presents the analysis of the data and the findings
of the study; Chapter V provides a summary of the findings and

nakes jons and ions for further study.




Chapter IT

Review of the Literature

Introduction

Changing trends in education, demands and expectations of
society, technological advances and a struggling economy have
all contributed to a steady increase in the influx of adult
learners into post secondary institutions. According to
Goodall, the number of students 25-and-over has grown since
1971 in this country, "...within colleges alone, the 1991 fall
enrolment by mature students was almost three times the 1971-
72 level" (1994: 45). This influx of older, more mature adult
clients is very much the trend in the United States as well.
According to the American Vocational Association (1985: 51),
"today, more than one out of three college students is 25
years of age or older" and "by the year 2000, there will be
more students over 25 years of age on college campuses than
under 25 years of age".

This increase in mature students has affected the way
post secondary institutions operate. Gallagher (1990:3) wrote
that "an original priority to full-time younger adult students
in a pre-employment phase is now being balanced by an emerging
conicern for older, part-time learners who see upgrading and
retraining as a standard reguirement in contemporary society."
As a result, post secondary institutions are continuously
adjusting their services to meet the shifting needs of the

maturing community they serve.
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Many of these more mature adult clients possess a great
deal of occupational and life experiences. Institutions of
higher education are now beginning to recognize that these
prior experiences have resulted in some learning. According
to Barba et al. (1985: 121) "learning does not take place only
in the classroom! Indeed, learning can and does occur in
community activities, on vacation, in the military services,
as well as on the job."

Selman and Dampier (1991) described adult
education/learning in terms of three approaches, form~1, non-
formal, and informal. Formal education is associated with
full-time study in traditional educational institutions. It
usually involves comprehensive curricula, is graded into
multi-year levels and is linked to a graduated system of
certification (p. 11).

They describe non-formal education as "...all other
organized, systematic educational activity which is carried
out in society, whether offered by educational institutions or
any other agency" (p. 11). Examples include a one-day
conference, one-week short course, a correspondence course or
a series of evening classes.

They describe the third type, informal education, as

Wisa ly ized y ic, and at times perhaps
even unintentional" (p.12). Examples of this type include
learning from daily experiences and exposure to home, work and

play.
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As a part of this recognition of the variety of ways we
learn, the concept of prior learning or experiential learning
has emerged. Keeton and Associates (1976: 4-5) defined
experiential learning as "learning that occurs outside of
classrooms." Torbert (1972: 7) stated that “experiential
learning involves becoming aware of the qualities, patterns,
and consequences of one’s own experience as one experiences
itew

Peruniak (1991: 6) indicated that there are many terms
related to experiential learning and goes on to list some of
them: "action learning, adventure education, cooperative
education, community experience, discovery learning, holistic
learning, internship, informal 1learning, practicum, prior
experiential learning, simulat®on, volunteer experience, and
work experience."

Experiential learning theory is based on the assumption
that people learn without having to be formally taught in a
classroom setting. In fact, advocates of adult learning woul™
concur that most learning does take place outside a formal
classroom. Some have gone as far as to state that 70 to 80%
of learning occurs in this manner through almost any type of
activity/situation (Tough, 1979: 1). Some of these activities
include volunteer/community work, workshops, self-

study/reading, home projects, family responsibilities
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and job experience. Caffarella wrote:
...adults on their own initiative acquire job
skills, gain insights into how to manage home and
family, pursue personal interests and hobbies,
and just learn for the sake of acquiring
knowledge. Self-direction in one’s learning does
not necessarily mean solitary learning. Rather,
often in these self-initiated learning ventures,
adults seek assistance in the form of human (for
example, friends, family members, and experts in
the content area) and material resources (for
example, books, magazines, and videotapes),

(1993: 27-28).

This experiential learning process is viewed quite
differently than the process involved with traditional
(classroom) learning. In fact, the two can be seen as almost
exact opposites. Coleman (1976: 50-52) described both
learning processes as a series of steps. With traditional
learning, we proceed through four steps; we:

2% receive information through symbolic sources such as
lectures or reading;

2. assimilate and organize this information so that a
general principle is understood;

3. apply the general principle to a specific instance;

4. apply the general principle in new circumstances.
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Coleman then described experiential learning in almost
the reverse order, saying that we do not use a symbolic medium
for transmitting information; in fact information is generated
only through the sequence of steps themselves (1976: 51-52).
Therefore, with experiential learning we:
: carry out an action with self-observation of its effects;
2. understand the effects of the action, or have learned the
consequences of the action;
3. come to understand the general principle and thus see a
connection between the actions and effects over a range
of circumstances;

4. apply the general principle in new circumstances.

According to Coleman, the most important difference
between both types of learning is the source of information.
With traditional learning, the source is "symbolic" such as
listening to a lecture or reading. Whereas, with experiential
learning, the source of the information is "acting" or
"observing"; the learner is doing or watching someone else do.

Although traditional (classroom) learning has always been
accepted as the norm, experiential learning theory has been
slowly gaining wide-spread recognition as a credible means of
learning. According to Cunningham (1983: 61), "experiential
learning’s strengths are intrinsic motivation, direct linkage
to further action, and the tendency for learning from action

to be less easily forgotten." 1In other words, when we learn
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by doing, the learning is most meaningful and more likely to
be remembered.

With this recognition of experiential learning, the
concept of PLA emerged. PLA is a formalized process of
acknowledging and evaluating experiential learning, or
learning from past work and life experiences for the purpose
of awarding credit where appropriate. Defined by the British
Columbia Council of Admissions and Transfer:

PLA is assessment by some valid and reliable

means, by a qualified specialist, of what has

been learned through nonformal education/training

or experience, that is worthy of credit in a

course or program offered by the institution

providing the credit (Koenig and Wolfson, 1994:

3).

With increasing numbers of adult learners in post
secondary programs, educators have been faced with the
challenge of recognizing these adults’ past accomplishments
and developing alternative approaches to assess prior
learning, to award advanced standing where appropriate.
Today, the assessment of prior experiential learning has
evolved universally into a comprehensive, systematic process
of evaluation using measurement tools such as an interview,
challenge examination or performance evaluation as a means of

assessing prior learning for the purpose of awarding credit.
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The acknowledgement of learning from past experiences and
awarding credit where appropriate results in a balance between
fairness to adult clients of education and maintaining program
standards. By doing this, education has become more

accessible, affordable and attractive.

Prior Learning - _Past and

Many countries have been or are becoming involved in PLA.
PLA in the United States, Canada, the United Kingdom,
Australia and New Zealand are discussed below.
The United States

The concept of "PLA" appears to have had its roots in the
United States. As a formalized, systematic process, PLA has
been in existence in most institutions of higher learning for
perhaps the last 40 years (Keeton, 1985; Knapp and Gardnier,
1981; Peruniak, 1991). As an informal process, PLA has
undoubtedly been in existence for a much longer period of
time. Keeton speculated:

prior learning assessment has a much longer

history than is commonly realized. Any good

teacher, for all time, has begun by finding out

why the learner has come to that teacher - what

the learner already knows and can do - and on the

basis of the information, that teacher has

sought to discern what the learner might best

next learn (1985: 2).
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The exact origin of PLA is somewhat unclear. According
to Peruniak (1991:3), "Baker (1974) cited evidence that the
University of Chicago offered challenge examinations in the
1930’s." However, he further stated that the first known and
documented, formally recognized system of PLA began in the
United States shortly after the Second World War. According
to Peruniak (1991:3), "it was the returning World War II
veterans who put real pressure on the formal system in the
U.S. to recognize alternative sources of learning." As a
result, the American Council on Education (ACE) initiated the
GED (General Educational Development) Examinations; initially
for people in the military services. After the war, these
were continued and extended to the civilian population
(Keeton, 1985: 2).

O’Houle (1976: 32) described PLA as appearing much later;
"among undergraduate institutions, Brooklyn College in 1954
was perhaps the first to award credits directly to adults on
the basis of the assessment of previous experience".

In the 1960’s, the College Entrance Examination Board in
the United States developed the College-Level Examination
Program (CLEP) and this program is still being used by some
educational institutions today (Keeton, 1985: 2-~3). Shortly
after, a rival testing organization, the American Testing
Service, created the Proficiency Examination Program (PEP),
(Keeton, 1985: 3).

In the 1970’s, a shift from formal examinations to
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documentation of learning slowly emerged. Under the direction
of the Educational Testing Service in the United States, the
Cooperative Assessment of Experiential Learning (CAEL) project
was established and operated from 1974 to 1977. The mandate
of the project was to conduct research in the area of
experiential learning and to develop methods which would
assist educational institutions in conducting PLA to award
academic recognition (Peruniak, 1991: 3; Knapp and Gardnier,
1981: 8; Harris, 1989: 201). Keeton and Associates stated
that, "“CAEL arose primarily because of the fact that
experience is no guarantor of learning" (1976: 4). In other
words, it was the learning that resulted from the experience
and not the experience itself, that provided the basis on
which academic credit could be awarded.

As a result of the CAEL project, the idea of "portfolio
development" emerged. The compilation of a portfolio became
a means of students submitting detailed information about
previous experiences, the learning that had resulted, and
evidence to verify the learning. However, Knapp and Gardnier
claimed that "portfolio construction and evaluation were
nonstructured, and students had little informaticn to help
them understand how they were to go about demonstrating, for
academic credit, their claims to learning" (1981: 10).
Further, in their view, portfolios were often inadequate, few
Faculty members knew the portfolio option existed and of those

who did, many were critics. Often, the portfolio itself was
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the only assessment method used, with Faculty members not even
meeting the student to conduct any other form(s) of
assessment.

In 1977, CAEL became a freestanding non-profit
organization and was renamed Council for the Advancement of
Experiential Learning. In 1982, CAEL again changed its name,
this time to the Council for Adult and Experiential Learning.

Since its establishment, CAEL’s purpose has remained
unchanged, providing leadership and guidance in the area of
PLA. According to Tate, the mission of CAEL has been "to
expand lifelong learning opportunities for adults and to
advance both experiential learning and its assessment" (1992:
127). Tate went on to say that in the last few years, the
following statement has been added to their mission: "this
learning should positively affect individuals, institutions
and ultimately the society.®

By 1981 a different picture of PLA had emerged. Knapp
and Gardnier indicated that written guidelines on how to
create a portfolio were in place for students, portfolio
development courses were available and increasing numbers of
students were submitting portfolios (1981: 10-11). Now the
process of PLA was becoming more organized, formalized and

systematic.
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In 1984, CAEL conducted a nationwide survey that resulted
in more than 1200 academic institutions reporting affiliation
with PLA. In 1991, another nationwide institutional survey,
conducted by CAEL, generated a survey to 3,694 academic
institutions throughout the United States (CAEL, 1992).
Questionnaires were returned by 1,732 (47%), with 86% of those
reporting that they assess non-credit learning through various
methods (p.5). This research revealed that since their
nationwide survey in 1984, another 290 institutions were
implementing PLA. According to Peruniak:
a number of factors have contributed to the
increasing interest in prior learning including
the competition for the adult education "market"
with declines in the traditional 18-24 year olds,
and the pressure to recognize certain kinds of
industrial training especially where such
training takes place as part of an overall
collaboration between business and education

(1991: 4).

Today, CAEL continues to remain active in PLA. It hosts
a major international conference and several national
conferences and workshops in the United States annually. CAEL
is well known for its continuing research and development in

the area of PLA and related consultation services.
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The following is a summary of the PLA activities within
each of the provinces in Canada.

Quebec.

Within Canada, Quebec was the first province as a whole,

to become involved in PLA. In 1982, a study on Adult
Education in Quebec r the impl ion of PLA
throughout the education system. In 1984, the Quebec

government passed legislation making PLA a priority for its
CEGEPS (Colleges of General and Professional Education),
resulting in a province-wide initiative in PLA (Thomas, 1989:
11-12; Simosko and Associates, 1988: 167).

Ontario.

P. Zakos (personal communication, February 1992)
indicated that Loyalist College in Ontario implemented PLA in
its Human Services Worker Program in 1982. R. Burke (personal
communication, February 1992) revealed that Mohawk College in
Hamilton, Ontario began implementation of PLA to all programs
in 1984.

In February, 1993, the Ontario government announced a
province-wide comprehensive system of PLA. This framework
included the establishment of a PLA Advisory and Coordinating
Group, appropriate training for staff of all 23 colleges prior
to their involvement in its implementation, and policy
development at government level. In an open letter to the

college system, David Cooke, Ontario Minister of Education and
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Training, stated: "prior learning assessment will facilitate

lifelong learning, make colleges more accessible to groups

which have been underrepresented in the past and increase the
efficiency of the colleges by eliminating the need for
unnecessary retraining" (Ontario Ministry of Education and
Training, 1993: 4). As part of this initiative, a PLA
secretariat has also been established to address policy
development, PLA training and the development of a monitoring
and information system (HRDC, 1994a: 5).

British Columbia.

According to Peruniak "in early 1989 the government of
British Columbia launched an initiative in PLA through the
Open Learning Agency as part of the British Columbia
Educational Credit Bank" (1991: 5). That initiative is very
active today according to S§. Brain (personal communication,
February 1992). In 1994, the British Columbia Council for
Admissions and Transfer embarked on a provincial initiative
for the implementation of PLA in both the community colleges
and universities (HRDC, 1994a: 6).

Alberta.

Within Alberta, PLA is practised by some colleges and by
Athabasca University and the University of Alberta, although
at this time, a provincial policy on PLA has not been
established (HRDC, 1994a: 6). A Draft White Paper proposing
a strategic plan for the transformation of Alberta’s adult

learning system, was released in March 1994 (Alberta Advanced
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Education and Career Development, 1994: 12).

Saskatchewan.

There is no provincial policy on PLA in Saskatchewan;
however, Saskatchewan Education, Training and Employment is
"developing a systematic approach to the assessment of and
recognition for prior learning (HRDC, 1994a: 6).

toba.

In Manitoba, there is no formal provincial policy on PLA.
However, the Education Review Commission recently released a
report which "...although making no specific reference to PLA,
did recommend that credit transfer arrangement be done to
better facilitate student movement between universities and
colleges in Manitoba" (HRDC, 1994a: 5). Red River Community
College however, has been actively involved in PLA with its
Early Childhood Education and Nursing programs (D. Blower,
personal communication, March 1992).

New Brunswick.

In New Brunswick, the Department of Advanced Education

and Labour implemented a policy in Sep 1994, izing

prior academic and experiential learning for the college
system (HRDC, 1994a: 4).

Nova Scotia.

There is no provincial policy on PLA in Nova Scotia. The
community college system is relatively new there, created by
a process of transforming technical/vocational high schools to

community colleges (HRDC, 1994: 3).
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Prince Edward Island.

In Prince Edward Island there is no provincial policy on
PLA in place (HRDC, 1994a: 3). However, L. Coffin (personal
communication, May 1993) confirmed that Holland College has
instituted PLA and this is available to all students entering
the college.

Newfoundland d Labrador.

In Newfoundland and Labrador the introduction of PLA at
Cabot College in St. John’s in 1992 appears to have been the
first systematic, methodical approach for the province. As
part of a three-year pilot project to wupgrade the
qualifications of Early Childhood Educators in the province,
Cabot College began research, development and implementation
in PLA, with the intent to apply this concept to other college
prograns.

A provincial PLA Task Group has recently been
established, under the Council on Higher Education. The
mandate of the group is to prepare a discussion paper on PLA
which will include a provincial policy and recommendations.

There is ample evidence that PLA is being practised in
many post secondary colleges in this country. The practices
range from individual and informal Faculty requests %o
systematic methods following appropriate policies and
guidelines. Further, Baker (1984) reported that 12 Canadian
Universities had some form of assessment available in at least

some departments (p. 13). The literature did not discuss the



use of PLA within the private schools.
United Kingdom

The research and writings of Norman Evans has been key to
the development of PLA in the United Kingdom (UK). Evans was
first introduced to the work of CAEL (Council of Adult and
Experiential Learning) in the late 1970s. In his work, Evans
credited CAEL in the United States for providing him the
foundation and background. Unlike North America where the
ternm PLA became common, the UK have founded the concept APEL,
assessment of prior experiential learning.

Not unlike the American system, demography in Britain
suggested there was a real need to take into account the
increasing proportions of adult learners. Thus, Evans’ work
involved researching the procedures in the United States with
a view to introducing those most appropriate to the British
system. From there, interest in PLA spread with a series of
exchange visits between the U.S. and Britain during the early
1980s (Challis 1993: 2 and Evans in Simosko and Associates
1988: 157).

In the early 1980s, a project was commissioned by the
"Further Education Unit", which resulted in publication of the
1984 document, Curriculum Opportunity: A Map of Experiential
Learning in Entry Requirements to Higher and Further Education
Award-Bearing Courses. From then on, APEL activities began to

spread (Challis, 1993: xi-xii).
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In 1986, the British government established the National

Council for Vocational Qualifications (NCVQ), whose mandate

was to set national ds in ional c ies in

all areas of employment (Evans, 1992: 62 and Koenig and

Wolfson 1995: 6). According to Challis:
the British model is able to offer not only
recognition and assessment, but also
accreditation in a very practical and tangible
sense in terms of certificates. This began first
in higher education as academic credit towards
diplomas, bachelors and masters degrees, and has
since expanded to different areas, partly through
the development of the unit-based framework of
National Vocational Qualifications and other
developing initiatives that seek to award credit
for demonstrated learning within a context of

clearly specified outcomes (1993: 5).

Also in 1986, Norman Evans established the Learning from
Experience Trust, an education charity devoted to the
development of work and the assessment of experiential
learning (Evans in Simosko and Associates, 1988: 165).

According to Evans, APEL has gained widespread public
recognition through policy statements of various departments,
agencies and councils. Today, Britain still avails of CAEL

publications for providing invaluable information on the
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theory and practice of PLA, although according to Evans,
"...however, things are now at a stage when we in the UK have
significant experience of our own to draw on" (Evans in
simosko and Associates, 1988: 158).

Australia

In Australia, PLA is referred to as RPL, recognition for
prior learning. RPL is already in place in a number of
universities, both as an option for admission to a course or
for advanced standing or credit within it (Cohen et al, 1992).

In 1992, a national survey revealed that 79% of the
responding Australian universities were able to identify a
number of PLA initiatives (Cohen et al, 1992). The study also
revealed, however, that few of those universities have RPL
policies and procedures formally in place, although a number
have policies in draft stages and many using RPL on an ad-~hoc
basis. Other universities indicated an awareness of RPL and
the need to introduce or further develop it (Cohen et al,
1992) .
New Zealand

According to Cohen et al (1992), New Zealand has
implemented a number of pilot studies to research the
implementation of RPL. The adoption of RPL has also become
policy in that country. The Educational Asscosment Act (199C)
requires the New Zealand Qualifications Authority to recognize
prior learning within all education sectors (Cohen et al,

1992) .



Utilized in Prior Learning

Over time, PLA has evolved from an ad-hoc and informal
procedure to become a comprehensive and systematic process.
As a result, many different methods for assessment of prior
learning have emerged. According to Knapp and Sharon (1985:

5) "...because experiential learning, in the sense employed in

the CAEL project, often differs from traditional classroom
learning, its assessment and evaluation require the
consideration of measurement techniques that have not been
widely employed in higher education.” In other words, because
experiential 1learning differs from traditional classroom
learning, so should its techniques.

Institutions of higher learning differ in their use of
measurement techniques. While some rely solely on the
portfolio, others use a combination of several methods.
Recently, the use of a portfolio in combination with one or
several other methods has gained popularity and has thus been
termed "portfolio-assisted" assessment.

The availability of well-written learning outcomes for
all courses is a must for PLA tc be successful regardless of
the method that was used. Baker (1984: 11) stated "the
vagueness of many course descriptions and the omission of
learning objectives and outcomes from syllabi make it
difficult for students to tell whether they have the skilis

and knowledge equivalent to a specific course.®
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The following is a brief description of the most common
measurement techniques used in the assessment of prior
learning.

The Portfolio

The portfolio is defined as "a file or folder of
accumulated information about a student’s experiences and
accomplishments that can be the vehicle for organizing and
distilling raw experiences into a manageable form for
assessment" (Forrest, Knapp and Pendergrass, 1976: 162). The
most common components found in a portfolio are usually a
chronological record, a life history paper, a goals paper, a
resume, a lengthy narrative containing the student’s claim to
learning (or several smaller narratives discussing specific
areas of learning), and a documentation section.

According to Knapp and Gardnier (1981: 9), "the portfolio
is not only a written product; it represents a painstaking
process through which experiences are translated into
statements of learning outcomes that are documented,
demonstrated, and evaluated for academic recognition.” Barba
et al. (1985: 122) stated "a portfolio goes beyond a
traditional transcript by placing emphasis on accomplishments
and experiences as other modes of learning. It further
encourages self analysis not only of students’ academic lives
but of their professional lives."

In Canada and the United States, institutions involved in

the use of a portfolio for PLA varied in their approach.
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While some institutions offered a credit course on portfolio
development, others offered minimal guidelines as to how to
compile a portfolio.

A major advantage of the portfolio method was that it has
the potential to be student-centred. That is, the student
designs the portfolio, including the content and documentation
sources he or she chooses to include.

Despite its popularity in Canada and the United States,
the portfolio had some negative characteristics; such as the
amount of work involved in creating a portfolio, and the whole
process of "going back in time" to recall past experiences.
The portfolio development process has even been described by
some as a "painful process." McCormick said:

the assessment process can be very emotional for

students. In order to earn credit through a

portfolio process, they need to review their

lives - scanning them to pluck out college-level

learning experiences. When students review their

lives, they sometimes snag upon painful memories

that they would rather avoid (1990: 26-27).

Because of the work involved in developing a portfolio,
its creation is dependent upon strong writing skills and is
therefore not practical for students who are weak in this

area. The compilation of a portfolio is indeed a substantial
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task for the returning adult learner, both physically and
psychologically.

According to Evans (1992: 69), for prior learning to be
brought to a point for formal consideration and assessment,
"there is a sequence of tasks which have to be completed."
The first he described as "psychological™ and most apparent
when adults prepare to enrol in post secondary institutions to
have their prior learning assessed. Again, according to
Evans, even adults with years of experience are intimidated by
the thought of having to learn in a formal institution. He
further elaborated: "...and this first task, psychologically,
is to believe there is a possibility that people can know more
and do more than they or anyone else gives them credit for"
(p. 69).

Once the student overcomes this psychological stage, the
hard work, to reveal the prior learning that has occurred,
begins. Evans goes on to say that, "there are three
subsequent stages for an individual wanting to identify prior
learning with a view to accreditation" (p.70). The first he
described as a review process, where the individual reviews
past experiences, reflects upon them and identifies the
learning that has resulted. Evans also asserts that "this
attempt to extract significant learning experiences from the
overall life and work experience of an adult is an essential

preparation for the tough intellectual task which follows."
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The second stage described by Evans is the formulation of
learning statements. During this stage, the individual will
"...begin to lay the basis for making a claim to possession of
certain knowledge and skills through isolating significant
learning drawn from the experiences which have been isolated
previously" (p. 70).

Evans’ third stage is "the collection and documenting of
evidence." The important thing here is that the documentation
substantiates the claim of learning being made. After this
step, assessment begins, with accreditation to follow.
Challenge Examination

The use of examinations in the assessment of prior
learning has been fairly popular. According to Simosko and

Associates, "often examinations are the easiest form of prior

learning to get by Faculty, since they
resemble most closely what Faculty already use in assessing
students" (1988: 53). For the student, examinations can also
be the easiest tool used in PLA, because they often require
less work than the completion of a portfolio.

Examinations used for PLA can be standardized or teacher-
made. Their contents can be essay, objective or a combination
of both.

The use of standardized examinations for the purpose of
assessing prior learning appeared to be more widely accepted
and used in the United States than in Canada, possibly because

of the fact that most standardized examinations were developed
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in the United States. Some of the more common standardized
examinations included: College Proficiency Examination Program
(CPEP), College Level Examination Program (CLEP), Defense
Activity for Non-Traditional Educational Support (DANTES) and
Advanced Placement Program (APP) (Simosko and Associates,
1988). Despite their popularity, Barkatoolah stated:

the limitations of standardized testing
procedures that focus more on cognitive criteria
are now being acknowledged.Such tests tend to
neglect behavioral and affective competencies,
especially those related to attitudes and
motivations, and the ways in which contextual

factors influence our choices (1989: 151).

When teacher-made tests were used to assess prior
learning, the ideal examination was “general" in nature. That
is, test items did not refer to specific readings, videos,
etc, that a student could only be knowledgeable of if enrolled
in the course. However, a teacher often administered this
type of specific examination, the same examination that was
used to test traditional learning. As Baker pointed out,
unfortunately for the PLA student "for courses which are based
on very specific content, it may be difficult for students to
pass a challenge examination" (1984: 11).

Examinations were relatively inexpensive to administer

and require minimal preparation in most cases. They were
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viewed effective when the intent was to measure theory.
Unfortunately this was also seen as a disadvantage as they
were limited to testing knowledge and could not appropriately
measure attitude or skill application. For students who had
been away from formalized schooling, a major disadvantage was
that writing an examination could be a very intimidating and
painful process.

Product Assessment

Forrest, Knapp and Pendergrass, (1976: 169) described
product assessment as "the evaluation of such products as
pictures, musical compositions, writing samples, mechanical
inventions, and the 1like." According to Simosko, and
Associates (1988: 32) "product assessment is one of the most
common and direct ways of evaluating students’ learning" as
they feel that "preducts lend themselves directly to the

evaluation of skills and knowledge."

Unlike a per product
produces an end product and that is used to "...make
judgements about the student’s learning” (Simosko and
Associates, 1988: 32). This method of assessment was viewed
ideal when the amount of time required to produce the product
was too great. However, this was also seen as a disadvantage,
as it was the product and not the process that was evaluated.
Therefore, it may be difficult to determine if the product is
actually the student’s own work. In the more recent

literature, products have been referred to as documentation.
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Performance Tests

Termed performance evaluation or performance appraisal,
evaluation of performance is a method of assessment used to
measure application of knowledge. Described by Simosko and
Associates (1988: 35) ‘'unlike product assessment...in
performance assessment, it is the process itself, the act of
doing, which is considered." Forrest, Knapp and Pendergrass,
(1976: 169) described the performance test as follows:
"frequently, a performance test is nothing but a work sample
requiring the accomplishment of specific tasks in a controlled
setting, but it may consist of a situational observation of
performance in a natural setting."

Performance assessment could take place in a real-life
situation, termed ‘"prepared performance" by Simosko and
Associates, or if impractical, in a simulated environment,
termed a "simulated performance" (1988: 35). The student can
be aware of and see the observer or it can be done
unobtrusively, with the aid of audiovisual devices. This was
practical if it was anticipated that the student’s behaviour
would be altered due to the presence of the observer.

The use of performance evaluation was ideal when
evaluating performance as opposed to direct theory. This type
of assessment worked especially well with competency-based
learning. Unfortunately, performance testing can be costly
both in terms of time and money for the institution and the

student.



Bimulations

A simulation is the creation of a real-life situation.
Described by Simosko and Associates (1988: 36), "in the
assessment of a simulated performance, the assessor endeavours
to create a situation reflecting the real-life one in which
the student claims competence."

When using simulations as a means of assessment, "these
tests require the student to pretend that he or she is engaged
in some realistic task, the nature and content of which are
described in some detail before the individual begins to
assume an assigned or unassigned role" (Forrest, Knapp and
Pendergrass, 1976: 169-70).

Simulations work well when the performance cannot be
measured in the real situation or by other means. For
exanple, a simulation would be most effective when evaluating
life-threatening situations. According to Forrest, Knapp and
Pendergrass, (1976: 170) "simulations are ordinarily used to
assess complex qualities such as analytical thinking, goal
setting, risk taking, interpersonal competence, decision
making, sensitivity to the behaviours of others, oral
communications, and planning skills." During a simulation,
the evaluator has the opportunity to challenge the student by
asking questions, to obtain more information for assessment if

needed.



Interviews

Defined by Forrest, Knapp and Pendergrass, (1976: 170),
interviews are "face—to-face interpersonal role situations in
which the interviewer asks the student questions designed to
obtain answers that will lead to an evaluation of one or more
learning outcomes." They go on to say that "the interview is
the most practical and widely used measurement device in the
portfolio process."

According to Simosko and Associates, "interviews can help
us to exchange information, verify information, influence or
change behaviour, diagnose problems, or serve any number of
other purposes" (1988: 39). The interview can be conducted by
one person or a panel, it can be very formal or informal. It
can also be very structured with specific questions developed
ahead of time, or unstructured, resulting in informal
conversation. The interview works well for students who may
have a learning/reading disability, thus enabling them to
properly express themselves without paper.

The interview has the advantage of being "student-
focused," thus adaptable for individual student use. Like
other assessment methods, the interview process can be time-
consuming and costly.

Another type of interview structure described by Simosko
and Associates (1988: 400) was the "leaderless group
discussion.” According to Simosko and Associates, i'ith this

type of situation, are to discuss a
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topic while assessors observe and evaluate according to pre-—
defined criteria. The students may or may not be asked to
assume a particular role within the group. The assessors do
not enter into the discussion; their role is strictly to
observe.

As PLA has evolved over the last decade, so has the
methods of assessment for gathering information on a student’s
prior learning. In recent years, there has been a trend
towards "portfolio-assisted assessment" as a means of fairly
evaluating a student’s prior learning. With this approach,
the student is responsible for compiling a portfolio for
assessnent. During the assessment, any content that is
lacking can be further assessed through any one or combination
of the other methods discussed above.

Whatever method(s) chosen by the post secondary
institution to assess prior non-credit learning, preparing
their prior learning for assessment and accreditation becomes

a rigorous process for the adult learner.

Issues with Prior Learning Assessment
The introduction of PLA into higher education has not

been a smooth process. With it, has been concerns and
misgivings that educational standards will be jeopardized as
credit is awarded for almost anything. Many of the opponents
of PLA have described it as a means of quickly obtaining

academic credentials without having to enrol in all required
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program +» PT of PLA have argued that
if it is done systematically and correctly, standards will be
upheld and learning outcomes equivalent to those of students
who have taken the course work.

According to Strange in Lamdin et al (1992: S51), "one of
the most frequent charges is that the evaluation of
experiential learning, especially PLA, will cheapen the
degree." The argument being that standards will drop, non-
academic evaluators will tarnish the reputation of academic
decisions and that the possession of practical skills will
replace theory. However, Strange argues that because Faculty
set the standards, if they continue to employ them for the PLA
student, then standards will not be lowered. In reality,
Faculty can be as stringent as they like to insure the
outcomes of the course, for which the student is seeking prior
learning credit, have been met.

Another issue raised by opponents of PLA is that
theoretical knowledge will be replaced by practical skills.
That is, credit will be awarded for having an experience and
not for the learning itself. However, Strange argues that in
traditional learning, too much emphasis is on theory, whereas,
with experiential learning, there is a balance of theory and
practical which is a more appropriate outcome (Lamdin et al,
1991: 52). Ironically, when references are completed on

graduates, the reference is often made on the performance of

the and not ic achi .



41
The issue of job loss is another major concern,
especially among Faculty. According to Strange, "an argument
often offered by Faculty against the formal recognition of
experiential learning is that assessment of experiential
learning programs reduce the need for Faculty" (Lamdin et al,
1991: 52). The fear among Faculty is that as institutions
award credit for prior learning, there will be fewer students
taking courses. However, in response, Strange argues that
"every institution which has wholeheartedly recognized the
validity of experiential learning, and developed an effective
program for implementing its evaluation, has significantly
increased its enrolment and the demand for Faculty" (p. 52).
Students receiving exemption/advanced standing through PLA,
often enter programs in the second semester and beyond, when
enrolments have dropped drastically due to drop out and
termination. As a result, enrolments are actually increased
in those semesters, necessitating the need for Faculty.
According te Baker (1984: 12) "the adoption of credit for
prior learning might increase the number of teaching jobs, if
more adult students are encouraged to register in university
by the availability of credit for what they already know."
Another common concern with PLA is the cost factor
associated with it; that PLA will prove to be too costly.
Once again, Strange (Lamdin et al, 1991: 54) argued that if
need be, institutions can charge what it costs to administer

PLA; “"people are willing to pay for saving time and tuition
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dollars." A second argument that he offered is that PLA
programs can make money for an institution, as long as
students are taught in groups, how to pull together their
prior learning documentation, as taking an individualized
approach would increase costs.

Another argument against the charge that PLA is costly,
is that it can be used as a recruitment tool, increasing
enrolments, thus increasing tuition intake. Ironically,
according to Peruniak, (1991: 12) "however, we now have the
situation where a government such as in Britain, possibly to
a lesser extent in Quebec and British Columbia, have
expropriated PLA procedures as part, albeit a minor part, of
a strategy for solving economic and manpower problems."

In the province of Ontario, the provincial government has
taken an initiative to implement PLA province-wide. A study
on the economics of PLA contained the following, "assuming
prior learning assessment applicants have a similar success
rate in obtaining credits as ‘regular’ learners, it would cost
twice as much to obtain an equivalent number of credits
through enrolment in courses than through prior learning
assessment" (Ontario Council of Regents for the Colleges of
Applied Arts and Technology, 1992: 48).

Another contentious issue among opponents of PLA is the
fact that credit is given for experience and not for learning.
Critics argued that adults are awarded credit just for "being

somewhere or doing something," or as discussed by Knapp and
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Gardnier (1981: 8), "many Faculty members feared that students
would be awarded college credit just for living." According
to Strange (Lamdin et al, 1992: 54), this can happen if
institutions lower their standards. It is important that
institutions advertise that they are awarding credit for prior
learning from experience and not for the experience itself.
Strange stated, "there is nothing inherent in experiential
learning programs that necessitates a lower set of standards"
(1991: 54). As with traditional learning, institutions are
responsible for setting standards and adhering to them.
Faculty opponents/critics of PLA have also expressed the
concern that credit for prior learning is not acceptable
because "the student did not learn it from me" or "did not
learn it here." Strange argued that opponents will not
overcome this obstacle until they recognize "that we all learn
in a variety of ways, and from a large number of sources"
(1991: 56). But this issue was an issue long before PLA

emerged.

for ing Learning

In an attempt to guide personnel in decision-making and
possibly overcome contentious issues, experts in the field of
PLA discuss standards to follow as a means of maintaining

quality control and gquality standards.
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In his book, Assessing Learning: Standards inciples,
and Procedures, Urban Whitaker discussed ten standards for
quality assurance in assessing learning for credit. The first
five, described as Academic Standards, are those directly
related to the assessment process itself. The other five,
termed the Administrative Standards, are those related to the
administrative context in which the assessment and award of
credit should occur.

These ten standards have become very well known among PLA
personnel; so much so, they are referred to quite frequently
in the PLA literature. These standards are often used by post
secondary institutions as a basis for formulating PLA policy.

According to Whitaker, "the first requirement for quality
assurance in the assessment of learning is the identification
of some rules for describing acceptable outcomes." Thus
Whitaker’s ten well-known standards are written below with a
brief explanation of each.

Academic Standards
1. Credit should be awarded only for learning, not for
experience (Whitaker, 1989: 10).

Whitaker described this standard as the most important,
yet the most frequently violated. He explained that no
experience is the same for all participants, therefore it is
the learning from the experience that should be given the

recognition. (Whitaker, 1992, CAEL conference).
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whitaker wrote: "some clear negative rules emerge: seat
time, hours on the job, and life experience should not be
calculated in assessing learning. They may be effective
educational inputs, but they don’t guarantee credible learning
outcomes" (1989: 11). Evans (1992: 80) stated "the insistence
throughout must be that the experience of a student is
significant only as a source of the learning."

For the student, the challenge begins with the breakdown
of past experiences to identify the learning that has
occurred. A portfolio development course or assistance of
keen Faculty, makes this identification easier.

2. College credit should be awarded only for college-level
learning (p. 11).

According to Whitaker, "in any case there are two
questions that must be answered before college credit should
be awarded: is the subject matter appropriate for credit at
the college level and is the learner’s competence in the
subject sufficient for college level credit?" (p. 12).
Whitaker elaborated further, saying that answering these
questions is difficult and this ends up being a "judgement
call." He went on to say that application of standards three,
four and five help to insure the quality assurance.

Smith and McCermick (1992) said college-level learning
"is generalizable, conceptual, and contains an appropriate mix
of theoretical and practical knowledge" (p. 22-23). Tate

(1983) said "though college-level learning is difficult to
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define, most Faculty have little difficulty in recognizing it
when they see it, regardless of the circumstances under which
it was gained" (p. 62).

Although adults will identify much learning from their
many experiences, the key is to assist the student in
identifying which learning is college-level and which is not.
3. Credit should be awarded only for learning that has a
balance, appropriate to the subject, between theory and
practical application (p. 13).

Whitaker stated that a common complaint of traditional
learners is that they may be strong in theory but weak in
practice. on the contrary, a common complaint about
experiential learners is that they "can do something" but
cannot explain the how or why because they have not mastered
the theory. Thus the argument and the need for this third
standard; when assessing prior learning, the assessor must
look for an appropriate balance in theory and practice.
(However, depending on the situation, a practical component
may not exist, such as in the assessment of a student’s
ability to recall history).

Whitaker contended, "a common test is whether the
learning is transferable to other contexts than that of the
specific learning environment" (p. 13). If so, then the
learning is the same as that of the traditional student who
would be taught to apply the knowledge in more than one

situation.
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4. The determination of competence levels and of credit awards
must be made by appropriate subject matter and academic
experts (p. 15).

According to Whitaker, there should be two kinds of
expertise when making decisions about credit. oOne being
content expertise, to determine how much the learner knows and
how well; and the other being "academic expertise: given the
extent and quality of the learning, is college credit
appropriate, and if so, how much, in what subject(s), at what
level, and with or without the completion of additional
learning." Whitaker elaborated that ideally one person will
possess both, thus being able to make both decisions. When
appropriate, this expert should be from the Faculty, except in
circumstances that may warrant the consultation of outside
expertise such as to preserve quality assurance while
extending the institution’s flexibility (p. 15).

5. Credit should be appropriate to the academic context in
which it is accepted (p. 15).

This standard is self-explanatory. Whitaker was implying
here that a student who is challenging against a "history"
credit obviously has to use a knowledge of history from which
to base a case. In other words, discussing a knowledge of

"welding" or "poetry" will not suffice in this case.



48
Administrative Standards
6. Credit awards and their transcript entries should be
monitored to avoid giving credit twice for the same learning
(p- 16).

According to Whitaker, this becomes a simple
administrative task, "however, it may require academic
judgement in cases where the relationships of the subject
matter are complex or where credited learning has not been
adequately described or clearly labelled" (p. 16). As with
transcripting traditional learning, the practice needs to be
clearly monitored to avoid duplication.

7. Policies and procedures applied to assessment, including
provision for appeal, should be fully disclosed and
prominently available (p. 17).

According to Whitaker, every effort should be made to
advertise the rules applied to assessing learning. He said
that "it is important that the rules be comprehensive,
explicit, and accessible..." and that "every caution should
be taken to avoid wmisl:ading statements that encourage
unrealistic expectations" (p. 17). Experiential learning
programs can be confusing to newcomers; it is important that
the institution emphasizes that the award of credit is for
learning from prior experiences and not for the experiences
themselves.

8. Fees charged for assessment should be based on the services

performed in the process and not determined by the amount of
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credit awarded (p. 17).

According to Whitaker, the cost of a traditional course

is the same whether the student passes and receives credit or
fails and does not receive credit. Therefore, the same should
apply for experiential learning. He stated that "fees do vary
as the amount of credit attempted varies. But fees must not be
based solely on the amount of credit awarded" (p 17).
9. All perscnnel involved in the assessment of learning should
receive adequate training for the functions they perform, and
there should be provisions for their continued professional
development (p. 17).

Whitaker stated that "this standard is as badly needed

for classroom teachers and assessors as it is for experiential
learning personnel." He elaborated that even those who are
experts in assessment of classroom learning, it is essential
that they be provided professional development in any
experiential learning assessment they are involved in (p. 18).
As with anything, the success of PLA can only be attributed to
those who are directly involved with its administration.
10. Assessment programs should be monitored, reviewed,
evaluated, and revised as needed to reflect changes in the
needs being served and in the state of the assessment arts (p.
18).

Again, as with anything in education, evaluation should
be an ongoing process. Whitaker discussed how local

evaluation can take many forms, and there are other outside
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national agencies that can assist in monitoring programs and

assuring quality (p. 18).

Summar:

There have been many challenges faced by the education
system in the province of Newfoundland and Labrador. With
government cutbacks, closure of businesses and a continued
moratorium on the cod fishery, more and more adults are
joining thousands of other Newfoundlanders and Labradorians
who have been forced to turn to government assistance. As a
result, temporary unemployment insurance benefits have become
the main source of income for many families in Newfoundland
and Labrador. For most of these adults, training or
retraining is the only viable option to take advantage of the
new opportunities in the new economy.

As a result, the introduction of PLA could not be more
timely for this province. Assuming that most or all of these
adults possess a wealth of experiences, such a formalized
system has enabled adult educators to assist adults to
articulate and document the learning that has resulted from
these experiences.

The variety of methods used in the assessment of prior
learning would allow educators to individualize assessment
according to the learners needs. The development of a
portfolio would be an excellent tool for the student who is

uncertain of what opportunities are available and not ready to
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start writing examinations. Whereas, challenge examinations
could be administered to the learner who feels more
comfortable with that type of assessment. Wnatever method(s)
used, the adult client must be treated with fairness while
program standards are maintained.

Because Cabot College has taken a lead role in research,
development and implementation of PLA, the opportunity is
there for Cabot College to continue to build upon, and other
post secondary institutions in this province to learn from,

the Cabot experience.



Chapter III

Design of the Study

Introduction

This study attempted to ascertain the knowledge,
attitudes and potential benefits of PLA, as perceived by
Management and full-time Faculty of Cabot College. The review
of the literature did not provide sufficient information to
respond to all of the questions put forth in this research.
Also, the literature did not reveal an instrument appropriate
for such research; consequently, an appropriate instrument was
devised. This chapter explains the procedure that was
followed to accomplish these tasks, the population used in the
research and the methods used to analyze the data to arrive at
meaningful conclusions.

Population and Sample

The population for this study was Management and Faculty
from Cabot College during the Spring semester, 1994. The
Management at Cabot College was divided into academic and
administrative personnel. For the purposes of this study,
those from Academic Management only (see Table 3-1), which
represented 17 personnel including the Director of Programs
and Academic Services, the six Deans from the two divisions
and four faculties, the Registrar, eight Managers and one
Campus Director, were chosen for this research. However, one
Academic manager, Manager of Computing Resources, was not

included in this research because his role is non-academic.
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Table 3-1: Academic Management at Cabot College

Second-~level management Third-level management
Director of Programs and
Academic Services

Dean, Faculty of Business

Dean, Faculty of Engi in Manager,

Technology; Campus Director, | Manager, Trades Programs

Erjineering Technology Centre | Manager, Seal Cove Campus
Manager, Resources

Dean, Faculty of Medical

Sciences;

Campus Director, Topsail Road

Campus

Dean, Division of Student Registrar

Seyrvices

Dean, Division of Continuing [ Manager, Contract Training

Education Manager, Evening and Extension

Dean, Faculty of Community Manager, Adult Basic Education

Educat:ion and Applied Arts; Manager, Community Education

Campus Director, Parade
Street Campus

Campus Director, Bell Island

The number of full-time Faculty at Cabot College during
the spring 1994 was 236, however, 15 of those were considered
"non-teaching" Faculty belonging to the Divisions of
Continuing Education and Student Services. These Faculty did
not have teaching responsibilities, thercfore were not
included in this study, leaving a total of 221 full-time
Faculty as the population. They were associated with the
faculties of Business and Applied Arts, Community Education,
Engineering Technology and Medical Sciences at Cabot College
for the Spring semester, 1994 (See Table 3-2). In order to
identify the members of this population, a list of Faculty was

obtained from the Human Resources Department at Cabot College.
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Table 3-2: Full-time Faculty at Cabot College, Spring 1994

Total number of | Percentage of
Faculty/Division full-time tota.
faculty

Business and Applied Arts 39

Community Education 47 19.9
Engineering Technology 77 32.7
Medical Sciences 57 24.1
Continuing Education 13 ]
Student Services 3 1.3

Total 236 100.00

Type of Instrument

A questionnaire was used to gather data for this study
(Appendices A and B). Kidder and Judd (1986: 222) discussed
four advantages to using a questionnaire: The first they
described as low cost, saying "written questionnaires are the
least-expensive means of data gathering, and cost is not a
trivial consideration."

The second advantage Kidder and Judd cited was that the
questionnaire method eliminates interviewer bias, "research
has shown that the way the interviewer asks questions and even
the interviewer’s general appearance or vocal qualities may
influence respondents’ answers."

A third advantage they cited was that ‘"written
questionnaires may place less pressure for immediate response
on the subject" especially on questions that may be

attitudinal-type.
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A fourth advantage cited by Kidder and Judd was that

"written questionnaires are sometimes credited with another

- viving r a greater feeling of anonymity

and therefore ing open r to sensitive
questions."

The questionnaire used in this study was designed to
qat’her all necessary information and avoid asking questions
that would generate unnecessary information. The items were
carefully designed to be as clear and concise as possible.

The questionnaire was divided into four parts: parts A -
D. The first three parts focused on statements specific to
PLA and elicited responses through the use of yes and no
answers and a Likert-type scale. This type of scale is
frequently used to measure an individual’s attitude toward a
particular subject/practice (Borg and Gall, 1989: 311). The
scale used was a five-point scale, with respondents asked to
make a choice: SA (strongly agree), A (agree), U (undecided),
D (disagree), or SD (strongly disagree). According to Kidder
and Judd (1986: 210) "summated scales of the form developed by
Likert (1932) are the most widely used in the social sciences
today."

Part A of the questionnaire consisted of general
information on PLA and asked respondents to indicate their
level of agreement with six statements. A seventh item asked
respondents to indicate from a list of 12 non-college learning

activities, which they felt could result in learning that
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could be equivalent to that taught in college courses.

Part B of the questionnaire consisted of six items, each
dealing with a specific method of assessing prior learning.
Each of the six items consisted of three parts, eliciting the
following information: was the assessment method used in the
past, did participants feel it should be used/wculd be willing
to use it in the future, and what respondents felt should be
the pass mark for the particular method.

Part C of the questionnaire dealt with administrative
issues and consisted of five items. The first asked
respondents to select from a list of choices, who they felt
should make the decision to award credit for non-credit, prior
learning. The second question provided a list of choices and
asked respondents how they felt credit for non-credit learning
should be recorded on the student’s transcript. The third
question asked respondents to select from a list of choices,
what they felt should be the maximum amount of credit awarded
to a student for non-credit prior learning. Item four asked
for level of agreement regarding PLA being beneficial to
students at any post secondary institution, and item five
requested respondents to indicate their level of agreement
regarding PLA being beneficial to Cabot College.

A second part to each of these last two questions asked
those who strongly agreed or agreed, to indicate what they see
as benefits. The questionnaire sent to Management included a

third part to these last two questions, asking those who
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strongly disagreed or disagreed, to explain why.

The last part of the questionnaire, Part D, obtained
background information on the respondents, using a checklist
type of format to elicit responses. On the Faculty
questionnaire, respondents were asked to identify their age,
gender, associated Faculty/Division of Cabot College, highest
level of post secondary education and the number of years
teaching at the post secondary level. To ensure
confidentiality, part D on the questionnaire sent to
Management differed slightly. Due to small numbers of
Management in some faculties they were not asked to identify
which Faculty/Division of the college they worked at the time.
However, they were asked the number of years experience they

had as an administrator at the post secondary level.

Procedure
The following steps were taken in order to carry out this
research at Cabot College:

1. A letter was submitted to the President of Cabot College
(Appendix C). This letter briefly discussed the purpose
of the study and asked for permission to proceed, using
the colleye internal mail system to expedite the process.

2. Upon approval of the President, a letter was sent to the
Deans at Cabot College whose Faculty were involved in the
study (Appendix C). This letter briefly discussed the

purpose of the study and asked for their cooperation and
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support. The Deans were asked to coordinate the
distribution of the surveys and follow-up letters to the
Faculty in their respective areas.

A pretest of the questionnaire was carried out to refine
and validate the questionnaire and locate any ambiguities
that may exist. This step allowed for revision and
retesting of items, until all items were phrased to be
easily understood. Fifteen full-time Faculty and two
Academic Management were selected from the population and
asked to participate in the pretest.

The questionnaire was distributed the end of May, 1994 to
Academic Management and full-time Faculty. The
questionnaire was accompanied by a cover letter that
briefly explained the purpose of the study and asked the
participants for their cooperation and support in
completing the questionnaire (Appendices A and B).

One week after the questionnaire was distributed, a
letter of reminder was distributed to all Academic
Management and Faculty in the study, thanking them for
their participation and reminding them to complete and
submit the questionnaire if they had not already done so
(Appendix C).

One week after the first follow-up letter, a second
follow-up letter was distributed only to those who had
not returned their questionnaire (Appendix C). This

letter included an extra copy of the questionnaire in



case the participant had misplaced the original.

Data Analysis
Using the computer statistical analysis program SPSS
(Norfisis, 1990) frequencies and means were used to determine
the correlation between the independent variables and the
dependent variables. Independent variables included age,
gender, Faculty/Division associated with at Cabot College,
highest level of postsecondary education, number of years
teaching experience, and the number of years experience as an
administrator at the post secondary level. Dependent
variables included attitudes toward learning from life and
work experience, past use of six assessment methods,
willingness to use the six assessment methods, perceptions
regarding pass mark for each assessment method, perceptions
regarding who should make the decision to award credit,
perceptions regarding how PLA should be recorded on the
transcript, perceptions regarding the maximum amount of credit
that should be awarded for PLA, and perceptions regarding the
benefits of PLA for Cabot College and students. Analysis of
variance and Chi-Square were used in the analysis of the data,
but no significant differences were noted between the

dependent and independent variables.

Reliability
According to Babbie (1979: 129) "reliability is a matter

of whether a particular technique, applied repeatedly to the
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same objects, would yield the same results each time." For
this research, to ensure reliability, the survey asked about
information the respondents were likely to know the answer to,
or express no opinion.

Upon completion of the first draft of the questionnaire,
a pretest was conducted to determine reliability of the survey
instrument. The questionnaire was administered to 15 full-
time Faculty and two Academic Management to determine if
problems existed with language or if there was possible
ambiguity. With most Faculty leaving for summer vacation
within two weeks, once all feedback was received from the
Faculty pre-test, the survey was sent via the internal mail at

Cabot College.

Validity

Babbie (1979: 132) states "validity refers to the extent
to which an empirical measure adequately reflects the real
meaning of the concept under consideration." 1In preparing the
instrument for this study, an extensive literature review was
conducted. The initial questionnaire was designed, and
reviewed by three university professors and two PLA
practitioners in Ontario. The questionnaire was also reviewed
by Faculty and staff at Cabot College who have been directly
or indirectly involved with PLA. A pilot study was then

carried out as discussed on the previous pages.



Chapter IV

Analysis of the Data

Data for this study were collected using questionnaires
which were facilitated through the internal mail at Cabot
College. These questionnaires were sent to 221 full-time
Faculty and 16 Academic Management, who were teaching/
administering in the spring of 1994. Thirteen of the 16
Academic Management (81%), hereafter referred to as
Management, and 115 of the 221 full-time Faculty (52.0%),
hereafter referred to as Faculty, returned completed
questionnaires. This high rate of return from Management was
not surprising considering they have been exposed to PLA on
several occasions through presentations and policy
discussions, each time expressing interest. The lower return
rate for Faculty was understandable, considering the fact that
they have not received the same exposure to the concept of PLA
as Management and they were in the process of concluding the
year’s normal activities.

As outlined in the data in Table 4-1, a majority of the
respondents were over 40 years of age (67.0% of Faculty and
76.9% of Management). Within each group, there were more male

respondents than female (56.5% Faculty and 61.5% Management) .
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Faculty Management.
Variable | Item L3 L3

1. Age 0-29 5.2 6 -
30-39 26.1 30 23.1 3
40-49 48.7 56 61.5 8

50-59 17.4 20 15.4

60+ -9 1 -
Missing cases: 2 [
2.Gender | Male s6.5 | 65 61.5 ] 8
Female 41.7 a8 38.5 I 3
Missing cases: 2 [

Among faculty, the largest response was from the Faculty

of Engineering Technology (see Table 4-2 for tabulation of

this data).

However,

this was expected as this faculty

accounted for a large number of full-time faculty during the

spring 1994.

Table 4-2: Associated Faculty/Division

of Faculty Respondents

Faculty

Faculty/Division

Business 19.1 22
Community Education 15.7 18
Engineering 39.1 45
Medical Sciences 22.6 26
Student _Services .9 1
Missing cases 3
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Among faculty, 48.7% have at least a Bachelor’s degree;
and 23.5% have at least a Master’s Degree. Within management,
formal qualifications fared somewhat higher with 23.1% having
at least a Bachelor’s degree and 61.5% having at least a
Master’s degree (see Table 4-3 for tabulation of these
findings). Responses to other for faculty included “almost
completed a Bachelors Degree" and "professional

Certification."

Table 4-3: Highest Level of Post Secondary Education

Faculty Management
Level of post T N %
secondary education
Certificate 3.5 4 - -
Diploma 18.3 21 7.7 e
Segree 48.7 56 23.1 3
Masters degree 23.5 27 61.5 8
-9 3 7.1 1
Other 2.6 3 - -
Missing cases 3 -

The number of years of teaching experience was similar
among faculty and management. Of the faculty, 46.9%, and
55.5% of management have between 11-20 years of teaching
experience. Regarding administrative experience, 66.7% of

management have between 11-20 years of experience as an
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administrator at the post secondary level. (See Table 4-4 for

tabulation of these findings).

Table 4-4: Number of Years Teaching/Administering at the Post

Secondary Level

Facult: Management
Number of !eaxu * N A N
Teaching 0-10 35.5 40 33.3 3
11-20 46.9 53 55.5 S
> 20 17.9 20 11.1 1
Missing cases 2 4
Administering 0-10 33.2 4
11-20 66.7
> 20 e -
Missing cases )

In order to obtain the perceptions of faculty and
management regarding PLA, a number of gquestions were
formulated. Findings of the study are presented below using
the research questions as a format for the discussion.

ions ng Learning

Question 1: What are the perceptions of faculty and management
at Cabot College regarding learning from past work and life

experiences?
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The questionnaire attempted to determine the level of
agreement among faculty and management with the following six
statements:

(a) people may learn from life experiences;

(b) s=ome knowledge gained from life experiences can be
equivalent to that taught in college courses;

(c) some skills gained from life experiences can be eguivalent
to those taught in college courses;

(d) people may learn from work experiences;

(e) some knowledge gained from work experiences can be
equivalent to that taught in college courses; and

(f) some skills gained from work experiences can be equivalent
to those taught in college courses.

Participants were asked to indicate their level of
agreement using the Likert-type scale as discussed previously.
Tables 4-5 to 4-10 show the results of these findings. All
percentages are based on the number of respondents to the

particular item.



66

People May Learn from Life Experiences

of the 114 faculty who responded to this item, two-
thirds (64.0%) strongly agreed that people learn from life
experiences. None of the respondents were undecided or
disagreed. Of the 13 management who responded, the findings
were fairly consistent; 69.2% strongly agreed and 30.8%
agreed. There were none undecided or disagreed. Table 4-5

tabulates these results.

Table 4-5: People May Learn from Life Experiences

Faculty Management
Level of % N 3 N

Strongly 64.0 73 69.2 9
agree

Agree 36.0 41 30.8 4
Undecided - - - -

Disagree = % - -

Strongly - o i -
disagree

Missing 1 o
cases
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Some Knowledge Gained from Life Experiences can be Equivalent
to that Taught in College Courses

The findings on this item were even more consistent among
the groups; 30.7% of faculty and 30.8% of management strongly
agreed with this statement, and 58.8% of faculty and
61.5% of management agreed. Almost eight percent of faculty
were undecided; 2.6% of faculty and 7.7% of management
disagreed with this statement (see Table 4-6 for tabulation of

this data).

Table 4-6: Some Knowledge Gained from Life Experiences can be

Equivalent to that Taught in College Courses

Faculty Management.
Level of s N % N
agreement
strongly 30.7 35 0.8 4
agree
Agree 58.8 67 61.5 8
Undecided 7.9 9 = =
Disagree 2.6 k| 7.7 : 1
strongly - - - -
disagree
Missing 1 o
cases
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Some 11s Gained from Life Experiences can be Equivalent to
Those Taught in College Courses

The findings on this item varied somewhat between the
groups; 40.4% of faculty and 53.8% of management strongly
agreed; 49.1% of faculty and 38.5% of management agreed, and
a small percentage, 3.5% of faculty and 7.7% of management

disagreed. Table 4-7 tabulates these findings.

Table 4-7: Some Skills Gained from Life Experiences can be

Equivalent to Those Taught in College Courses

Faculty Management.

Level of 3 N 3 N
agreement

strongly 40.4 a6 53.8 7
Agree 49.1 56 38.5 s
Undecided 7.0 8 - -
pisagr 3.5 a 99 1
strongly - - = -
disagr:

Hissing 1 0
cases
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Of the 114 faculty that responded to this item,

majority (74.6%) strongly agreed and 25.4% agreed, which was

consistent with management, at 76.9% and 23.1% respectively.

Neither group was undecided or disagreed with this statement

(see Table 4-8 for tabulation of this data).

Table 4-8: People may Learn from Work Experiences

Faculty

Management

Level of
agreement

strongly
agree

85

Agree

29

Undecided

Disagree
 bisag:

strongly
disagree

Missing
cases




Some Knowledge Gained from Work Experiences can be Equivalent
to that Taught in College Courses

Among faculty, 39.5% strongly agreed, whereas a larger
percentage, 52.6% agreed with the above statement. A small
number of faculty were undecided or disagreed. For
management, more strongly agreed than agreed (at 53.8% and
46.2% respectively). No one from management was undecided or
disagreed with the statement. Table 4-9 tabulates the results

of these findings.

Table 4-9: Some Knowledge Gained from Work Experiences can be

Equivalent to that Taught in College Courses

Faculty Management

Level of ® N ® N
agreement

strongly 39.5 45 53.8 7
agree

Agree 52.6 60 46.2 3
Undecided 6.1 7 - -
Disagree .9 1 - -
strongly .9 1 - -
disagree

Missing 1 o
cases
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Some Skills Gained from Work Experiences can be Equivalent to
those Taught in College Courses

Compared to previous statements, the percentage of those
who strongly agreed, increased with this statement, with just
under half (49.1%) of faculty and well over half (61.5%) of
management who strongly agreed and 47.4% of faculty and 38.5%
of management who agreed. A small percentage of both was
undecided or disagreed (see Table 4-10 for a tabulation of

this data).

Table 4-10: Some Skills Gained from Work Experiences can be

Equivalent to those Taught in College Courses

Faculty Hanagemen:
Level of s N % N
strongly 49.1 56 61.5 8
agree
Agree 47.4 54 38.5 5
Undecided 2.6 3 - -
Disagree - = e #
strongly .9 £ - -
disagree
Missing 1 0
cases




Non-college Learning Activities

Question 2: Which non-college learning activities did faculty

and management feel can result in knowledge and/or skills

equivalent to that taught in college courses?

Faculty and management were asked to select, from a list
of 12 choices, the activities that they felt can result in

knowledge and/or skills equivalent to that taught in college

courses. Table 4-11 tabulates their responses.

Table 4-11: Activities that can Result in Knowledge and'‘or

Skills Equivalent to College Courses

Faculty Management.
Activity 3
Seminar 58.3 67 92.3 12
55.7 64 84.6 11
66.1 76 92.3 12
Independent reading 57.4 66 76.9 10
Correspondence course 77.4 89 92.3 12
Community work 47.8 55 69.2 9
projects 54.8 63 76.9 10
Travel 47.0 54 61.5 8
Recreation and hobbies 48.7 56 69.2 9
Work experience 87.8 101 100.0 13
Family life experiences 43.5 50 69.2 9
volunteer work 60.9 70 84.6 1
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Work experience was the activity that was chosen the
most, by 87.8% of faculty and 100% of management. The
second-most popular choice for faculty was correspondence
courses, chosen by 77.4%. Correspondence courses, sSeminars
and workshops were the second-most popular choices of
management, chosen by 92.3%. Less than 50% of faculty felt
community work (47.8%), travel (47%) and recreation and
hobbies (48.7%) can result in knowledge and/or skills
equivalent to that taught in college courses.

The least popular activity, that is the activity chosen
by the least number of faculty, was family life experiences
(43.5%) whereas travel was chosen least by management at
61.5%.

The activity showing least consistency among the groups
choices was seminars, with just over half of faculty (58.3%)
and a majority of management (92.3%) choosing this activity.
The activity showing most consistency among the groups choices
was work experience, with 87.8% of faculty and 100% of
management indicating they felt that this activity can result
in knowledge and/or skills equivalent to those taught in

college courses.
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The pre-test of this questionnaire resulted in a slight

wording change in this item. On the faculty questionnaire,
the question read as follows:

"of the following 1list of non-college learning

activities, which do you feel can result in knowledge

and/or skills equivalent to that taught in college

courses? Please check the appropriate box(es)."

On the management survey, this question was reworded as
follows:

"0of the following 1list of non-college learning

activities, which do you feel can result in some of the

knowledge and/or skills equivalent to that taught in

college courses? Please check the appropriate box(es)."

The reason for this wording change was that the
researcher received a pre-test back from one of the
management, after the specified return deadline. By this
time, the finalized questionnaire had already gone to all
full-time faculty because of time constraints. However, there
was still time to make this change to the questionnaire sent
to management and the researcher felt it was worth making this

change and comparing the results with this in mind.
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However, the addition of "some of the" may have been the
reason why each of the 12 non-college learning activities were
chosen, on average, by approximately 22% more of management

than faculty.

Past Practices of Prior Learning

Question 3: What are the past practices of faculty and
management regarding methods of assessing prior, non-credit
learning, and what methods do they feel should be used/would
be willing to use?

Each of the six questions regarding methods asked faculty
to indicate if they have (or have not) used that particular
method in the past to assess non-credit prior learning, or if
it has not been applicable to their work.

A second part to each question asked respondents if they
would use that type of assessment method, or felt it should be
used, on a scale of SA (strongly agree), A (agree), U
(undecided), D (disagree), SD (strongly disagree).

Part C of each question asked those who agreed or
strongly agreed with the second part, to indicate if they felt
the pass mark for that particular method should be higher, the
same, or lower than the pass mark for the course. Results of
the findings are discussed below and details are summarized in
Tables 4-12 to 4-29. All percentages are based on the number

of respondents to the particular item.
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Past Practice/Willing to Practice

Challenge Examination.

Results of the data revealed that in the past, 25% of
faculty have administered a challenge examination to assess
non-credit prior learning, whereas almost twice as many
management (46.2%) indicated they have. (See Table 4-12 for a

tabulation of this data).

Table 4-12: Past Use of Challenge Examination

Faculty Management

Past use A3 N $ N

Yes 25.0 28 46.2 6
No 54.5 61 23.1 3
Not 20.5 23 30.8 4
applicable

Missing 3 o
cases
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When asked if they would be willing to use this method,
88.5% of faculty and 92.3% of management either strongly
agreed or agreed. A small percentage of each group disagreed,
and a small percentage of faculty was undecided. See Table 4-

13 for a tabulation of this data.

Table 4-13: Willing to Use Challenge Examination

Faculty Management
Willing to ® N v N

use

strongly 33.3 38 53.8 7
agree

Agree 55.2 63 38.5 5
Undecided 6.1 7 o -
Disagri 1.8 2 2 &
strongly 1.8 2 7.7 1
disagree

Not 1.8 2 - -
applicabl

Missing 1 0
cases
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Challenge Essay.

The use of a challenge essay in the past, to assess non-
credit prior learning, differed among both groups. Whereas,
only 8.9% of faculty indicated they have used this method,
38.4% of management indicated they have. Almost one-third of
each group, 27.7% of faculty and 30.8% of management indicated
this type of assessment is not applicable to their situation.
A big difference was noted in the percentage of those who have
not used this method at all, 30.8% of management and twice as
many faculty, 63.4%. See Table 4-14 for a tabulation of these

findings.

Table 4-14: Past Use of Challenge Essay

Faculty Hanagement
Past use 1 N A3 N
Yes 8.9 10 38.4 s
No 63.4 7 30.8 4
Not. 27.7 k3 30.8 4
applicable
Missing 3 0
cases
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When asked if they would be willing to use this method to
assess non-credit prior learning, only 50.9% of faculty,
compared to 84.6% of management indicated that they would.
Only 15.4% of management were undecided and none disagreed,
whereas almost half of faculty (49.1%) either strongly
disagreed, disagreed, were undecided or felt it was not
applicable to their situation. (See Table 4-15 for a

tabulation of this data).

Table 4-15: Willing to Use Challenge Essay

Facult Management
__'_—9——
Willing to + N s N
use
strongly 14.3 16 46.1 6
agree
Agree 36.6 a1 38.5 s
Undecided 12.0 19 15.4 2
i 17.9 20 - -
strongly 7.1 8 - -
disagree
ot AT 8 - -
applicable
Missing 3 0
cases
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Documentation.

The use of documentation to assess non-credit prior
learning has been common among both groups with 46% of faculty
and 61.5% of management indicating they have used this method
in the past. A small percentage of each, 16.2% of faculty and
23.1% of management, indicated they felt this method was not

applicable to their situation (see Table 4-16).

Table 4-16: Past Use of Documentation

Faculty Management.
Past use % N % N
Yes 46.0 51 61.5 8
No 37.8 42 15.4 2
Not. 16.2 18 23.1 3
applicable

Missing 4 o
cases
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The percentage of faculty and management willing to use
documentation to assess prior learning was very high with
80.7% of faculty and 92.3% of management strongly agreeing or
agreeing. A small percentage of faculty (19.3%) either
disagreed, strongly disagreed, were undecided or felt it was
not applicable to their situation. Table 4-17 tabulates these

findings.

Table 4-17: Willing to Use Documentation

Faculty Management
Zanfgomen;

Willing to 3 N % N

use

strongly 30.7 35 53.8 7

agree

Agree 50.0 57 38.5 3
7.9 ) 7.7 1

Disagree 6.1 7 - &

strongly 1.8 2 - . -

disagree

Not. 3.5 4 - -

applicable

Missing 1 0

cases
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Performance Evaluation.

The use of a performance evaluation in the past to assess
prior, non-credit learning has not been very common with only
23.2% of faculty and 38.5% of management indicating its past
use. Over half of faculty (58.0%) and 30.8% of management
indicated they have not used this method in the past to assess
prior, non-credit learning. See Table 4-18 for a tabulation of

this data.

Table 4-18: Past Use of Performance Evaluation

FBC\llty Management
Past use % N A3 N
Yes 23.2 26 38.5 5
No 58.0 65 30.8 4
Not 18.8 21 30.7 4
applicable
Missing 3 o
cases
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Despite its low popularity in the past, a much larger
percentage, 78.1% of faculty and 92.4% of management,
indicated they would be willing to use a performance
evaluation to assess prior, non-credit learning. Almost one-
quarter of faculty (21.9%) were undecided, disagreed, strongly
disagreed or felt it was not applicable to their situation.

See Table 4-19 for a tabulation of this data.

Table 4-19: Willing to Use Performance Evaluation

Faculty Management
Sonsgenent

Willing to % N + N
use
strongly 27.2 3 46.2 6
Agree 50.9 58 46.2 6
Undecided 7.0 8 7.7 1
Dis 6.1 7 & 2
strongly 1.8 2 - -
di
Not 7.0 8 - -
applicable
Missing 1 0
cases




Simulation.

Use of this method of assessment in the past has been
even less popular than a performance evaluation, with only
12.6% of faculty and 23.1% of management indicating its past
use. Almost one-quarter of faculty (24.3%) and 38.5% of
management felt it was not applicable to their situation. See

Table 4-20 for a tabulation of these findings.

Table 4-20: Past Use of Simulation

Facultz Management
past_use 3 N 3 N
Yes 12.6 14 23.1 3
No 63.1 10 38.4 5
Not 24.3 27 38.5 5
applicable
Missing 4 0
cases
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. a of each group indicated
they would be willing to use simulation, especially those from
Management (100%). Among Faculty, 62.5% indicated they would
be willing to use this method to assess prior, non-credit
learning. A little over one-third of Faculty (37.5%) were
either undecided, strongly disagreed, disagreed or felt it was
not applicable to their situation. See Table 4-21 for a

tabulation of this data.

Table 4-21: Willing to Use Simulation

Faculty Management
= ===

Willing to s N + N
use
Strongly 19.6 22 2355 3
agree
Agree 42.9 48 76.9 10
Undecided 11.6 13 - -
Disagr 10.7 12 = =
Strongly 2.7 3 - -
disa
Not 12.8 14 - -
applicabl
Missing 3 o
cases
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Interview.

The results. of the data revealed that this method of
assessing prior, non-credit learning has also been used
minimally. Few faculty, 12.6%, and only 23.1% of management
have used an interview in the past and 19.8% of faculty and
38.5% of management indicated they felt it was not applicable

to their situation. This data is tabulated in Table 4-22.

Table 4-22: Past Use of Interview

Faculty Management
Hanagement

Past_use 3 N s N
Yes 12.6 14 23.1 3
No 67.6 75 38.4 5
Not 19.8 22 38.5 5
applicable
Missing 4 0
cases
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However, a greater percentage of each group indicated
they would be willing to use this method, 40.2% of Faculty and
77.0% of Management. Almost one-quarter of Faculty (23.2%)

was undecided (see Table 4-23 for a tabulation of this data).

Table 4-23: Willing to Use Interview

Faculty Management

Willing to % N Y N
use
strongly 10.7 12 30.8 4
Agree 29.5 33 46.2 6

decided 23.2 26 - -
Disagree 22.3 25 15.4 2
strongly 6.3 7 7.7 1
disagree
Not 8.0 9 - -
applicable
Missing 3 0
cases

Overall, the results of this data revealed that the most
common practice in the past for both Faculty and Management,
has been to allow students to present pieces of documentation
to assess for possible exemption from a particular college
course, 46% of Faculty and 61.5% of Management respectively.
When asked what methods each group would be willing to use,
88.6% of Faculty indicated they would use a challenge
examination to assess prior, non-credit learning, whereas 100%

of Management indicated they felt simulation should be used.
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The method used least by faculty in the past is the
challenge essay (8.9%), whereas 23.1% of management indicated
that simulation and interview have been used the least. The
method that faculty and management are least willing to use or
feel should be used is the interview, 40.0% and 76.0%
respectively.

The method showing the largest difference between past
use and willing to use/should be used was the challenge
examination for faculty, 25% in the past and 88.6% in the
future, and simulation for management, 23.1 in the past and
100% in the future.

The method showing the least difference between past use

and willing to use was the interview for faculty, 12.6%, 40%

r ively and ion for 61.5%, 92.3%
respectively.
With all six of , more than

faculty indicated they have used the method in the past to
assess prior non-credit learning. A possible explanation for
this difference could be that management has performed most of
the assessment in the past, thus the student may not require
any intervention from faculty.

The pre-test of this questionnaire also resulted in a
slight wording change in these six items, again for the same
reason as described previously. On the faculty questionnaire,

the questions read as follows:
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"If a student claimed to possess the knowledge and/or
skills taught in a course that I teach, I would be
willing to allow the student to <method> for possible
exemption from the course, if such a college policy

existed."

On the management questionnaire, this question was
reworded as follows:

"If a student claimed to possess the knowledge and/or

skills taught in a course, the student should be given

the opportunity to <method> for possible exemption from

the course, if such a college policy existed and this

type of assessment was suitable to the course."

The addition of "and this type of assessment was
suitable to the course" may have been the reason why, on
average, approximately 22% more management than faculty
indicated they would be willing to use the methods discussed
above, to assess prior learning.

Pass Mark for Assessment

Finally, each of the six questions on assessment methods
also asked those who strongly agreed or agreed that a
particular method should be used/willing to use to assess
prior, non-credit learning, what they felt should be the pass
mark. Those who were undecided or disagreed were instructed

to proceed to the next question, thus acccunting for the large
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number of missing cases. All percentages are based on the
number of participants who responded to the item. Discussion
of each method is presented below and results of the data are
summarized in Tables 4-24 to 4-29.

Pass Mark for Challenge Examination.

With this method of assessment, the responses were fairly
consistent among the groups with 36.1% of faculty and 33.3% of
management indicating that the pass mark in a challenge
examination should be higher than the pass mark for the
course. Approximately two-thirds of each group, 62.9% of
faculty and 66.7% of management, indicated they felt it should
be the same. A small percentage (1.0%) of faculty and none
from management felt the pass mark should be lower. See Table

4-24 for a tabulation of this data.

Table 4-24: Pass Mark for Challenge Examination

Faculty Management
Pass mark compared to ® N % N
course pass mark
Higher 36.1 35 33.3 4
same 62.9 61 66.7 8
Lower 1.0 1 - -
Missing cases 18 1




Pass Mark for Challenge Essay.

Like the challenge examination, responses to pass mark
for this method were also fairly consistent among the groups
with 43.6% of Faculty and 36.4% of Management indicating that
the pass mark in a challenge essay should be higher than the
pass mark for the course. The remainder, 56.4% of Faculty and
63.6% of Management felt it should be the same with no one
from either group indicating they felt it should be lower.

See Table 4-25 for a tabulation of this data.

Table 4-25: Pass Mark for Challenge Essay

Faculty Management.
Pass mark compared to s N
course pass mar]
Higher 43.6 24 36.4 4
same 56.4 31 63.6 7
Lower - - - -
Missing cases 60 2




Pass Mark for
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Responses to this item were also very consistent, with

28.1% of Faculty and 25.0% of Management indicating the pass

mark when assessing documentation, should be higher than the

pass mark for the course.

The remaining three-quarters in

each group indicated they felt it should be the same (71.9% of

Faculty and 75.0% of Management).

group indicated that it should be lower.

data are tabulated in Table 4-26.

Table 4-26: Pass Mark for Documentation

The £

Again, no one from either

indings of this

Faculty

Management

Pass mark compared to
course pass mark

3

N

Higher 28.1 25 25.0 3
Same 71.9 64 75.0 9
Lower - - - =
Miseing cases 26 1
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Pass Mark for Evaluation

Both groups were somewhat consistent in their responses
to this method as well. While 28.7% of Faculty felt the pass
mark for a performance evaluation should be higher than the
pass mark for the course, so did 18.2% of Management; leaving
71.3% of Faculty and 81.8% of Management indicating they felt
it should be the same as the pass mark for the course. Again,
no one from either group indicated they felt the pass mark

should be lower (see Table 4-27 for tabulation of this data).

Table 4-27: Pass Mark for Performance Evaluation

Paculty Management
Pass mark compared to s N 3 N
course pass mark
Higher 28.7 25 18.2 2
same 7.3 62 81.8 9
Lower - - - -
Missing cases 28 2
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Pass Mark for Simulation.

The responses to this item were also fairly consistent
betweeri the groups with 31.9% of Faculty and 25.0% of
Management indicating they felt the pass mark for a simulation
should be higher than the pass mark for the course. The
remainder, 68.1% of Faculty and 75.0% of Management indicated
they felt it should be the same. As with the other methods
discussed, no one from either group indicated they felt it
should be lower. (See Table 4-28 for a tabulation of this

data) .

Table 4-28: Pass Mark for Simulation

Faculty Hanagemant
Pass mark compared to % N % N
course pass mark
Higher 31.9 22 25.0 3
same 68.1 47 75.0 9
Lower - - - -
Missing cases 46 1
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Pass Mark for Interview.

The responses to this method revealed the biggest
difference in opinion between the groups. Whereas 34.1% of
faculty indicated that they felt the pass mark in an interview
should be higher than the pass mark for the course, only 11.1%
of management indicated the same. Thus, 65.9% of faculty and
88.9% of management indicated they felt it should be the same
and no-one from either group felt it should be lower than the

pass mark for the course. Table 4-29 tabulates this data.

Table 4-29: Pass Mark for Interview

Faculty Management
Pass mark compared to 3 N + N
course pass mark
Higher 34.1 15 1.1 1
Same 65.9 29 88.9 8
Lower e - - i
Missing cases 71 4
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Perceptions Regarding Administrative Issues
Question 4: What are the perceptions of faculty and
management regarding the administrative issues of decision
making, transcription and maximum amount of credit awarded?
There were three items on the questionnaire pertaining to
administrative issues: who should make the decision to award
credit, how should PLA credit appear on the transcript, and
the maximum amount of credit award for PLA. Cross tabulations
were also done with the data obtained from these items and
some of the demographic information. Results of the findings
arc discussed below and the data are tabulated in Tables 4-30
to 4-48. All of the percentages are based on the number of
respondents to the particular item.
Person(s) to Decide on Credit Award
Faculty and management were asked to select from a list
of choices, who they felt should make the decision regarding
the awarding of credit for prior, non-credit learning. Among
the choices were: (a) Dean of the division/faculty; (b)
Faculty teaching the course; (c) Faculty teaching the course
in consultation with the Dean; (d) Faculty teaching the course
in consultation with a person knowledgeable ahout PLA; and (e)
other. The responses to this question varied somewhat within

and between the groups. The data are tabulated in Table 4-30.
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Table 4-30: Person(s) to Decide on Credit Award

Faculty Management.
Person to decide 3 N % N
Dean 1.8 2 7.7 1
Faculty, Dean 50.9 58 23.1 3
Faculty 5.2 6 - -
Faculty, PLA person 35.1 40 30.8 4
other 7.0 8 38.5 s
Missing cases 1 [

The most common response from faculty was "faculty and
Dean" (50.9%), whereas the response chosen most by management
was "other" at 38.5%. Written responses to "other" from
management indicated that all 38.5% felt the decision to award
credit should be made by the Dean, faculty, and a person
knowledgeable about PLA. Among the very small percentage of
faculty who indicated "other" (7.0%), half felt the decision
should be made by the "Dean, faculty and person knowledgeable
about PLA". Others indicated: "a faculty person teaching the
course who is knowledgeable about PLA"; "faculty teaching the
course, the Registrar and a person knowledgeable about PLA";
"faculty teaching the course, a person knowledgeable about PLA
with the Manager’s approval"; and "the Dean and Registrar".

Very few (1.8% of faculty and 7.7% of management) felt the
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decision should be made by the Dean alone and 5.2% of faculty
and no one from management felt the decision should be made by
the faculty person alone.

Cross tabulations were calculated to determine if there
was any significant relationship between some of the
demographic information obtained on the questionnaire and the
choice of who should make the decision to award credit for
non-credit prior learning. Demographic information included
highest level of post secondary education for faculty and
administration, faculty/division the faculty person was
associated with, number of years teaching experience for
faculty and management, and number of years administrative
experience for those from management. Sigrificance level (p)

was set at <.05.



Highest Level of Post 2 i and Person(s)

to Decide on Credit Award.

Cross tabulations were calculated to determine if there
was any significant difference between these two variables.
For management, Chi-square calculated at 14.74 with a
significance level (p) of .0982. Therefore, no significant
difference was noted (see Table 4-31 for a tabulation of these

findings) .

Table 4-31: Crosstabs of Management Highest Level of Post

Secondary Education and Person(s) to Decide on Credit Award

Management highest level of post secondary education
Person cert | Diploma Masters | Doc Other
to T
decide L3 L T O} L3 N % N| s [nNfs]|N
Dean o -1 - -1 - o I 2 S I
raculty, [ =-| = = =] 79| 1f 15.4f 2 o I
Dean
Faculty -] - -1 - o e - i e e
Faculty, | -| - - -] 77| 1| 23| 3 -1 -t -] -
PLA
person
other -l -1 7] 2] 7.7] 1] 23] 3 o I e
Missing cases 0

X* = 14.74236
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Among faculty, most of the respondents with a Masters
Degree favoured the faculty and Dean making the decision. Of
those with a Bachelors Degree, most either favoured the faculty
and Dean or the faculty and a person knowledgeable about PLA.
However, Chi-square calculated at 10.04 with a significance
level (p) of .9674; therefore, no significant difference was

noted. See Table 4-32 for a tabulation of this data.

Table 4-32: Crosstabs of Faculty Highest Level of Post Secondary

Education and Person(s) to Decide on Credit Award

Faculty highest level of post secondary education
person | Cert Diploma | Bachelors | Masters Doc other
i Rea | fache ors | e

decide | % [N | @ N s N % 2 (n| s [N
Dean -] - o 9] 1 o) 1) -] - - -
Fac, 1.8 2| 9.0| 10{ 21.6| 24 25.3| 27| 9| 1| 1.8]2
Dean

Fac -1 -] 18| 2| 18| 2| 1.8] 2| -] - -1 -
Fac, 1.8 2| s.af 6| 22.5( 25( a.5f{ s| ~|-| .91
PLA

person

other -l -f{ 18] 2| 3.6 a| 1.8) 2] -| - -1-
Missing cases 4

10.04391
p = .96737



Faculty/Division Associate¢ with and Perso; to Decide
on Credit Award.

Cross tabulations were calculated to determine any
significance between the faculty/division the faculty
respondent was associated with and their choice of who should
decide on the credit award for prior, non-credit learning.
Most of the respondents from the faculties of Business and
Engineering Technology chose the Faculty and Dean, however,
Chi-square calculated at 16.87 with a significance level (p)
of .3940. Therefore, no significant difference was noted.

Table 4-33 presents a tabulation of this data.

Table 4-33: Crosstabs of Faculty/Division Associated with and

Person(s) to Decide on Credit Award

person Faculty/Division associated with

s fioson sosociated with

decide | Bus Comm_Ed Eng Tech Med sci Stu Serv

Ldecide | £ Erg fech | Ped Scr Lotw sery |
i N ® N A N A N A N

Dean = e = Lo .9 1 -9 1 pac z

Faculty 13.5 | 15| 6.3 7| 23,4 26| 7.2 8| .9 1

Dean

Faculty 9 1 -~ -] 18 2| 2.7 3 -1 -

Faculty 5.9| 6] 9.0) 10| 1.7 13| 8.1 9 - -

PLA

person

Other - [ -9 1 2.7 3 3.6 4 - »

Missing cases 4

X' = 16.87075
p = .39401
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Number of Years Teaching Experience and Person(s) to

Decide on Credit Award.

Cross tabulations were calculated to determine if there
was any significance between the number of years teaching
experience of both faculty and administration and choice of
who should award credit for prior learning. Within faculty,
those with more than 11 years teaching experience seemed to
favour the faculty and Dean, however, Chi-square calculated at
21.86 with a significance level (p) of .3479. Therefore, no
significant difference was noted (Table 4-34 tabulates the

results of this data).

Table 4-34: Crosstabs of Faculty Number of Years Teaching

Experience and Person(s) to Decide on Credit Award

Person Faculty years of teaching experience
to
decide | 0-10 11-20 >20

L3 N 3 N % N
Dean .9 1 - - .9 1
Fac, 14.4 16 25.2 28 0.8 12
Dean
Fac - - 3.6 4 1.8 2
Fac, 1.4 16 17.1 19 4.5 5
PLA
person
Other 5.4 6 1.8 2 - -
Missing cases 3
e

X* = 21.86395
p = .34794
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For management, Chi-square calculated at 11.63 with a
significance level (p) of .4763. Therefore, again no
significant difference was noted with these variables.

Results of this data are tabulated in Table 4-35

Table 4-35: Crosstabs of Management Number of Years Teaching

Experience and Person(s) to Decide on Credit Award

Person Management years of teacmng exgerienca
to
decide 0-10 11-20 >20

| decide

* N % N A3 N

Dean = = 211 1 211 1
Fac, .11 1 .11 1 o &
Dean
Fac - - - - - -
Fac, . - - .22 2 - -
PLA
person
Other .22 2 .11 1 211 1
Missing cases 4

11.62500
.47625




Number of Years Administrative Experience and Person(s)

to Decide on Credit Award.

Finally, cross tabulations were calculated to determine

if there was any significance between the number of years

administrative experience management had and their choice of

who should decide on credit award. Chi~square calculated at

23.83 with a significance level (p) of .3012.

Therefore, no

significant difference was noted. Table 4-36 tabulates the

findings of this data.

Table 4-36: Crosstabs of Number of Years Administrative

Experience and Person(s) to Decide on Credit Award

person Management years of administrative experience
to
decide | 0-10 11-20 >20

s N Ly N
Dean - - 8.3 -
Fac, 8.3 1 16.6 -
Dean
Fac - - - -
Fac, 24.9 3 8.3 -
PLA
person
other - - 33.2 -
Missing cases [

23.83333
+30120

x




Transcription of PLA

Also with administrative issues, respondents were asked
to indicate from a list of choices, how they felt prior, non-
credit learning should be recorded on the student’s
transcript. Table 4-37 lists the choices and tabulates the

results of these findings.

Table 4-37: Transcription of PLA

Facultx Management
Choice of i L3 N 3 N
Exemption 23.9 27 15.4 2
Numerical grade 6.2 7 - -
Letter grade .9 1 - -
C-PLA, no mark 31.0 3s 23.1 3
C-PLA, grade consistent 37.2 42 30.8 4
with course marking
scheme
other ) i 30.8 4
Missing cases 2 [

Responses indicated that a letter or numerical grade
alone were the least favoured responses among the groups with
no one from management and only a small percentage from
faculty choosing either of these, .9% and 6.2% respectively.
The response chosen the most by faculty (37.2%) was "C-PLA,
grade consistent with the marking scheme of the particular
course". The next popular choice was "C-PLA, with no mark",
chosen by 31.0% of faculty. The only faculty response to

"other" was: "depends on the course standards."
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Among management, the choices "C-PLA, grade consistent
with the marking scheme of the particular course" and "other"
were the most popular choices, at 30.8% each. Responses to
"other" included: "C-PLA with a mark where possible, otherwise
an Exemption"; "Transfer Credit"; and "mark same as course
standard without the C-PLA designation"

Cross tabulations were also calculated to determine if
there was any significance between some of the demographic
information obtained on the questionnaire and the choice of
how prior, non-credit learning should be recorded on the
student’s official transcript. Demographic information
included highest level of post secondary education for faculty
and management, faculty/division the faculty person was
associated with, number of years teaching experience for
faculty and number of years administrative experience for
management. Again, the significance level was set at <.05 and

Tables 4-38 to 4-42 summarize the findings of this data.
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aculty Highest Level of Post Secondary Education apd

Transcription of PLA.

Cross tabulations were calculated to determine if there was
any significant relationship between faculty’s highest level of
post secondary education and their choice of how credit for non-
credit prior learning should be recorded on the student’s
official transcript. Chi-square was calculated at 27.90 with a
significance 1level (p) of .3126. Thus, no significant

difference was noted (see Table 4-38).

Table 4-38: Crosstabs of Faculty Highest Level of Post Secondary

Education and Transcription of PLA

1 _of post secondary education

Cert Diploma
Choice
of
trans. A N 3 N
Exempt Sl " 4.5 5 9.0 10 8.1 9 - L 1.8 2
Num 9] 1| 18] 2 1.8 2| .9f 1| .91 -1 -
grade
Letter -l - - - .9 1! -1 -1 - - -|-
grade
c-PLA, 9| 1| 4.5 s| 180 20] 63| 7| ~| - - -
no_mark
Cc-PLA, 1.8 2| 81| 9of 18.0| 20| 9.0 10| -| -] .91
grade
same as
course
other -1 - -1 - o) 1 ol B B -1 -
Missing cases 5
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Highest Level of Post y on and

Transcription of PLA.

Cross tabulations were calculated to determine if there
was any significant relationship between the highest level of
post secondary education of management and their choice of how
credit for non-credit prior learning should be recorded on the
student’s official transcript. Chi-square was calculated at
9.34 with a significance level (p) of .4062. Thus, no

significant difference was noted (see Table 4-39).

Table 4-39: Crosstabs of Management Highest Level of Post

Secondary Education and Transcription of PLA

Choice Management highest level of post secondary education

of %‘======éL========éL===============r————————————————————-r----
Other
Lobhes

2] s | n s N % N s |nf[s]|N

Exempt. -1 - - -l 27| 2| 77| af -] -] -] -

Num = - - - - - - - - - - -

grade

Letter - - - - - - - - - -] - -

grade

c-pLA, -1 - -l - - -] 15.4) 2f7.2| 2] - -

no mark

c-PLA, - - -l - 1.4 2| 15 2f - -] -]~

grade

same as

course

Other o e 2 -] -] 23.1] 3]- - [-]-

Missing cases 0
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Faculty/Division Associated with and Transcription of

PLA.

Cross tabulations were calculated to determine if there
was any significant relationship between the faculty/division
one was teaching with and their choice of how credit for non-
credit prior learning should be recorded on the student’s
official transcript. A majority of respondents from all of
the faculties indicated they would like to see C-PLA recorded
on the transcript. Chi-square was calculated at 22.61 with a
significance level (p) of .3083. Thus, no significant

difference was noted (see Table 4-40).

Table 4-40: Crosstabs of Faculty/Division Associated with and

Transcription of PLA

Choice Faculty/Division associated with
o 2Lvision apsoriated with
transc Bus Comm Ed Eng Tech Med Sci Stu Serv

% N % N * N % N A N
Exemp 3.6 af 2.7 3| 1a.5] 16| 2.7] 3 - -
Num 2.7 3 - -l 2| 3 9 1 - -
grade
Letter B N ) 1 -l - - - - -
grade
c-pLA, 8.2| 9| 3.6 4 9.0| 10| 9.0 10 - -
no_mark
c-pLA, 4.5 s| o0 10| 13.6| 15| 10.0| 11 .9 1
grade
same as
course
other -1 - - - 9 1 - - - -
Missing cases 5

= 22.61146
p = .30827
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Number of Years Teaching Experience and Transcription of

PLA.

Cross tabulations were calculated to determine if there
was any significant relationship between the number of years
teaching experience faculty had and their choice of how credit
for non-credit prior learning should be recorded on the
student’s official transcript. Most of the respondents with
less than 20 years of teaching experience indicated they would
like to see C-PLA on the transcript. However, Chi-square was
calculated at 30.18 with a significance level (p) of .2178.

Thus, no significant difference was noted (see Table 4-41).

Table 4-41: Crosstabs of Faculty Number of Years Teaching

Experience and Choice of Transcription

Choice Faculty years teaching experience
of
transc_| 0-10 11-20 >20

1 N % N L3 N
Exempt. 8.1 9 10.8 12 4.5 5
Num - - 1.8 2 4.5 B
grade
Letter - - .9 3 - -
grade
©-PLA, 10.8 12 15.3 17 4.5 5
no_mark
C-PLA, 15.3 17 18.0 20 4.5 H
grade
same as
course
other .9 1 - - - -
Missing cases 4

X' = 30.17510
p = .21780
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Number of  Year: Administrative Experienca and

Transcription of PLA.

Cross tabulations were also calculated to determine if
there was any significant relationship between the number of
years of administrative experience for management and their
choice of how credit for non-credit prior learning should be
recorded on the student’s official transcript. Chi-square was
calculated at 27.50 with a significance level (p) of .1549.
Thus, no significant difference was noted. A tabulation of

this data is found in Table 4-42.

Table 4-42: Crosstabs of Number of Years Administrative

Experience and Transcription of PLA

Choice Management years of administrative experience
of g#“b—
transc | 0-10 11-20 >20

kS N s N + N
Exempt. 16.2 2 - - - -
Num - - - - - -
grade
Letter - - - - - -
grade
c-PLA, 8.3 1 8.3 1 - -
no_mark
c-PLA, 8.3 3 24.9 3 - -
grade
same as
course
other - - 33.2 4 - -
Missing cases 1

27.50000
.15491




Maximum Amount of Credit Award for PLA

The third administrative issue participants were asked to
respond to was the maximum amount of credit, from a list of
choices, they felt should be awarded to a student for non-
credit prior learning. Table 4-43 lists these choices and

tabulates this data.

Table 4-43: Maximum Amount of Credit Award for PLA

Faculty Management

Maximum credit 3 N ® N
04 5.0 5 - -
1-25% 37.6 38 23.1 3
26-50% 26.7 27 23.4 3
51-75% 12.9 13 38.4 s
76-100% 17.8 18 15.4 2
Missing cases 14 [

Within both groups, respcnses were well distributed among
the choices. BAmong faculty, the response chosen the most was
"1-25%", chosen by 37.6%, in comparison to management whose
most favoured response was "51-75%", chosen by 38.4%. The
response chosen the least was 0%, chosen by a very small

proportion of faculty (5.0%) and none of management.



Cross tabulations were calculated to determine if there
was any significant relationship between some of the
demographic information obtained from the questionnaire and
the maximum amount of credit respondents felt should be
awarded for non-credit prior learning. Demographic
information included faculty/division associated with, highest
level of post secondary education for faculty and management,
number of years teaching experience for faculty and number of
years administrative experience for management. Significance
levels were set at <.05 and Tables 4-44 to 4-48 summarizes

this data.



Faculty/Division Associated with and Maximum Amount of

Credit award for PLA.

Cross tabulations were calculated to determine if there
was any significant relationship between the Faculty/Division
the Faculty member was associated with and the maximum amount
of credit they felt should be awarded for prior, non-credit
learning. The most popular choice from the Faculties of
Business, Community Education and Engineering Technology was
1-25%; Medical Sciences was divided and the only respondent
from the Division of Student Services chose 26-50%. Chi-
square was calculated at 24.42 with a significance level (p)
of .0807. Therefore, no significant difference was noted. A

tabulation of this data is found in Table 4-44.

Table 4-44: Crosstabs of Faculty/Division Associated with and

Maximum Amount of Credit Award for PLA

r%wnw with
Bus Comn Ed | Eng Tech | med st | stu serv |
vaximn 2N [ N [y N s | N
credit | 1.0| 1 - - 4.0 4 - o e
| 1-250 s.0| 8| 80| 8| 60| 16| s0f s| -] -
26-50% | 4.0| 4| 2.0 2| 14.0| 1] s.0 5| 1.0 1
s1-75% | s.0| 5| 2.0 2 1.0 1| s.0 5 - -
76-100% | 2.0| 2] s.0 5 4.0 4] 2.0 2 -1 -
Missing cases 16
%2 = 24.41996

08073



Highest Level of Post

Amount of Credit Award for PLA.

Cross tabulations were calculated to determine if there was
any significant relationship between the highest level of post
secondary education and the maximum amount of credit respondents
felt should be awarded for prior, non-credit learning.

Among faculty, those with a certificate or diploma were
fairly divided, whereas, the 1-25% range was most popular among
the respondents with a Bachelors or Masters degree. Chi-square
was calculated at 15.24 with a significance level (p) of .7626.
Therefore, no significant difference was noted. This data is

tabulated in Table 4-45.

Table 4-45: Crosstabs of Faculty Highest Level of Post Secondary

Education and Maximum Amount of Credit Award for PLA
]
Faculty highest level of post secondary education
cert Diploma | Bachelors | Masters Doc other
==L SErhl .
Max DO S Y N s N . s Ny | N
cred
0% o -l -] a0 4] 1.0 1 -1 - o
1- 1.0| 1| s.ofl s 17.0| 17 220 22) 10| 2| 2.0f 1
25%
26- -| -| s.of s| 14.0] 14| s.0] s -] -] 2.0 2
50%
51- 1.0/ 1| s.0f s| 6.0 6| 1.0] 1 - - -] -
75%
76~ 10| 1| 4.0 4| 8.0 8| s5.0| s -l - - -
100%
Missing cases 16
Lionoig cagee

X! = 15.23837
p = .76261
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Among management, most of the respondents had a Masters
degree and were evenly distributed in their choices. cChi-
square was calculated at 12.35 with a significance level (p)
of .1943. Therefore, again no significant difference was

noted. A tabulation of this data is found in Table 4-46.

Table 4-46: Crosstabs of Management Highest Level of Post

Secondary Education and Maximum Amount of Credit Award for PLA

Management_highest level of %us: secondary education

Cert Diploma Bachelors | Masters [ poc | other
Maximum % N * N * N % N % N ® N
credit
[ -|- - - - - - - -l -]1-1-
1-25% -1 - - - - -] 15.4 2| 7.7 1] -| -
26-50% -4 -] 7.7 1 - - 15.4 2 o e e
51-75% o - -1 23 3| 15.4 2 o I I
| 76-1008 -1 -1 - - -1 15.4 2 o e e
Missing cases [

X! = 12.35000
p = .19429
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Number of Years Teaching Experience and Maximum Amount of

Credit Award for PIA.

Cross tabulations were calculated to determine if there
was any significant relationship between the number of years
teaching experience faculty had and the maximum amount of
credit they felt should be awarded for prior, non-credit
learning. Responses to this item were distributed among the
choices, although there was a tendency toward the 1-50% range
from all respondents from all three categories of teaching
experience. However, Chi-square was calculated at 17.73 with
a significance level (p) of .6050. Therefore, no significant
difference was noted. A tabulation of this data is found in

Table 4-47.

Table 4-47: Crosstabs of Faculty Number of Years Teaching

Experience and Maximum Amount of Credit Award for PLA

Faculty years of teaching experience
0-10 11-2 >20

Maximum * N % N A N
credit

0% 2.0 2 3.0 3 =
| 1~25% 10.0 10 19.0 19 8.0 8
| 26-50% 11.0 11 14.0 14 2
51-75% 6.0 6 3.0 3 3
76-100% 8.0 8 8.0 8 2.0 2
Missing cases 16

X = 17.73260
P = .60502



118

Number of Years Administrative Experience and Maximum

Amount of Credit Award for PLA.

Cross tabulations were calculated to determine if there
was any significant relationship between the number of years
administrative experience management had and the maximum
amount of credit they felt should be awarded for prior, non-
credit learning. Most of the respondents with 11-20 years of
administrative experience indicated preference with the 26-75%
range. Chi-square was calculated at 27.53 with a significance
level (p) of .1539. Therefore, no significant difference was

noted. A tabulation of this data is found in Table 4-48.

Table 4-48: Crosstabs of Number of Years Administrative

Experience and Maximum Amount of Credit Award for PLA

Management years of administrative experience
0-10 11-20 >20

Maximum % N ) N % N
credit

0% - - - - - -
1-25% 8.3 1 8.3 1 - -
26-50% = i 24.9 3 - -
51-75% 16.6 2 24.9 3 - -
76-100% 8.3 2, 8.3 1 - =
Missing cases 1

X! = 27.53333
p = .15389



P Benefits of Prior Learning

Question 5: What are the benefits of awarding college credit
for prior learning, as perceived by the administration and
faculty of Cabot College?

With this item respondents were first asked to indicate
their level of agreement on a scale of SA (strongly agree), A
(agree), U (undecided), D (disagree), SD (strongly disagree),
that (a) PLA is beneficial to students at any post secondary
institution and (b) PLA is beneficial for Cabot College.

BLA is Beneficial to Students

Specific to PLA being beneficial to students, a large
majority (85.4%) of faculty either strongly agreed or agreed,
whereas all 100% of management strongly agreed or agreed. A
small percentage of faculty were either undecided (12.8%) or
disagreed (1.8%). Table 4-49 tabulates the findings of this
data.

Table 4-49: PLA is Beneficial to Students

Faculty Management
Level of % N [y N
strongly 32.2 35 53.8 7
Agree 53.2 58 46.2 6
Undecided 12.8 14 - -
Disagree 1.8 2 - =
strongly - - - -
disagree
Missing 6 [}
cases

==
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The second part of this question asked respondents to
indicate what they see as benefits. Sixty percent of Faculty
(70 of the 115 respondents) and 76.9% of administration (10 of
the 13 respondents) completed this section. The responses are

summarized below and all r are in ix D.

A number of the Faculty respondents indicated they felt
PLA would result in time-saving for the student. As a result,
the student would not be wasting time on material already
learned, therefore applying energies where best needed. For
some, this could possibly accelerate the time needed to
complete their program. Comments included: "older students
won’t spend valuable time in a classroom" and "allows student
more time to work on other courses."

As well, some Faculty indicated that they felt PLA would
boost self-confidence and self-esteem for the student,
providing them with much needed encouragement to continue with
their studies, and in some cases be the motivating force to
partake/continue. Comments included: "very beneficial to
older students to prove they can learn because they were
already learning and may not have realized it", “attitude and
commitment much higher, more focused student", as well as
"helps maintain motivation as the student is not bored in the

classroom with redundant work".
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The benefit of a reduced workload was also cited by a
small number of faculty respondents, being that if students
were to receive credit for non-credit learning, they would
possibly have a lighter course load in a semester(s). This
was seen as beneficial for the student who has been away from
formal studies for some time and needing to "readjust" to the
formal learning situation. One respondent wrote: "slower pace
- especially for older students".

The value of just being given recognition for what was
previously learned, was another benefit cited by some of the
faculty. This would encourage students to draw on previously
learned material and assimilate it to new learning situations.
Comments included: "gives the individual student a basic
knowledge of his/her level of achievement/knowledge per
subject" and "promotes the concept/validity of lifelong
learning”.

Other benefits that a small number of faculty indicated
were increasing accessibility to post secondary education,
determining students needs and saving the student money.

Among management, time-saving was the benefit also cited
the most. Like faculty, management indicated that this could
lessen the amount of time needed to complete a formal program.
The issue of motivation was cited by three management
respondents, indicating that students would receive
satisfaction of having a post secondary institution recognize

their past learning for credit purposes.
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Accessibility ‘o post secondary education, mobility in
the workforce and cost saving to the student were also cited
by management as benefits of PLA.
PLA is Beneficial to Cabot College
Specific to PLA being beneficial to Cabot College, again
a large majority (82.4%) of faculty either strongly agreed or
agreed whereas, 100% of management strongly agreed or agreed.
A small percentage of faculty (15.8%) were undecided, 0.9%
disagreed and 0.9% strongly disagreed. Table 4-50 tabulates

this data.

Table 4-50: PLA is Beneficial to Cabot College

Faculty Management:
Level of + N s N
strongly 28.7 31 46.2 6
agree
Agree 53.7 58 53.8 7
Undecided 15.8 17 - -
Disagree -9 1 s =
Strongly .9 1 - -
disagr
Missing 7 0
cases

The second part of this question also asked respondents
to indicate what they see as benefits. A little over 58%
percent of faculty (67 of 115 respondents) and 76.9% of

management (10 of 13 respondents) responded to this section of
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the question. The responses are summarized below and all
responses are recorded in Appendix D.

For Faculty, a large number indicated they felt that PLA
would result in better use of material and human resources;
this would result in an overall cost saving for the college in
the end. Specific comments included: "frees up classroom
space and instructor time for students who need it", saves
administration and teaching costs", and "students can fill
empty spaces in the senior years so resources not wasted."

Faculty also indicated that they felt PLA would be
responding to the changing needs of the mature adult learner.
This in turn would benefit the college in that more students
would be served. Specific comments included: "shows Cabot’s
recognition of value for adults experiences - respect for its
learners", enhances progressive image of the college", and
"makes us more receptive to the variety of backgrounds and
experiences older students are bringing with them - our
student population is becoming increasingly older."

Others also saw PLA as a marketing tool that could be
used to attract learners to the college thus possibly
increasing enrolment. Specific comments included: "attracts
experienced students", "smooth access or completion of further
post secu:idary studies", "it will be another example of the
student coming first - it will enhance Cabnt’s profile as an
institute that cares about its students more so than its

tuition dollars."
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The idea that PLA could be used as a marketing tool was
also indicated by a number of the management respondents.
Comments included: "the college could be seen as a forerunner
in these ideas in the province and that the college recognizes
life and work skills obtained prior to college is valid and
important", and "better student access to full-time and part-
time programs."

A number of the management respondents also indicated
that they felt PLA would be responding to the changing needs
of the mature adult learner thus improving the image of the
college. Comments included: "improves Cabot image/reputation
with respect to meeting adult learners needs" and "increased
opportunities for a variety of persons."

Two management respondents indicated they felt that PLA
would increase funds to the college; specifically: "more
security of funds as more students return for retraining" and
"may be revenue generating for the college."

Other individual comments which could be thought-
provoking include: "challenge us to separate ’‘nice to know’
from ‘need to know’" and "instructor/course/program renewal
which comes from the in-depth review of content necessary to
the PLA process."

A third part to these two questions was included on the
questionnaire sent to management. This item asked these
respondents who disagreed or strongly disagreed, why they do.

No one from this group disagreed or strongly disagreed,



therefore there were no responses to this item.

overall, both Faculty and Management indicated that PLA
was beneficial to both students and to Cabot College. For
students, receiving credit for prior, non-credit learning
could result in not repeating material already mastered, thus
saving the student time. For Cabot, this could be used as a
marketing strategy which might increase enrolments and
possibly increase revenue for the college.

The idea that PLA would boost self-concept and self-
esteem and increase motivation was also cited by both groups,
as students would feel they are valued as a person and that
their previous learning has counted for something. Both
groups felt that PLA would be responding to the changing needs
of the adult learner which would improve the image of the
college, having it seen as more flexible and progressive.

In short, the findings of the study indicated that both
Faculty and Management at Cabot College are receptive to the
concept of PLA. Both groups generally agree that people may
learn from life and work experiences, and that knowledge and
skills gained from these experiences can be equivalent to that
taught in college courses.

Faculty and Management at Cabot College felt that many
non-college learning activities can result in knowleage and/or

skills equivalent to that taught in college courses.
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In the past, there was minimal use of the methods of PLA,
however, in all cases, both faculty and management indicated
they would use/like to see these methods used more. Regarding
pass mark for challenging a course through one of these
methods, the majority of both groups felt that the pass mark
should be the same as the pass mark for the course.

With regard to who should decide on credit award for
prior, non-credit learning, responses from both groups varied
with no one person/team of persons clearly favoured over the
other choices.

The responses to the issue of transcription of PLA again
did not reveal any specific choice. However, it was clear
from both management and faculty that the transcript should
reflect that the credit was obtained through PILA, using the
designation C~PLA (Credit - Prior Learning Assessment).

The issue of maximum amount of credit award for non-
credit learning also revealed no clear choice. In fact, both
groups were clearly divided on all five of the choices
provided.

Finally, most faculty and all management who responded to
the questionnaire, agreed that PLA is beneficial to students.
similar comments from both groups included: PLA would be a
time-saving for the student, a source of motivation for the
student and possibly reduce the student’s workload. Regarding
benefits to Cabot College, again, the majority of faculty and

all management who responded, agreed that PLA is beneficial to
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Cabot College. Common benefits cited by both groups included

that it responded to the needs of the community, it could
improve the college’s reputation and it could result in better

use of human and material resources.



Chapter V

summary and Recommendations

Presented in this chapter is a summary of the study of
the perceptions of full-time Faculty and Academic Management
at cabot College, regarding Prior Learning Assessment, and the
conclusions reached in the study. Reconmendations and

suggestions for further research are also included.

Summar

In recent years, there has been an increase in the number
of adults enroling in post secondary institutions in
Newfoundland and Labrador for job training or retraining.
This has been due, in part, to government restraint, closure
of businesses, changes in economic opportunity and advances in
technology requiring retraining to stay abreast.

Many of these mature adults possess a wealth of knowledge
and skills that may be eguivalent to what is being taught in
some of these post secondary programs. Some of this prior
learning has been acquired through a prescribed education or
training program, where formal credentials have been awarded
and the present mechanism of transfer credit/exemption is
applied. However, there is an area of informal/non-credit
learning that is not always recognized. Thus, a need exists
to provide a mechanism to assess this non-credit learning to

award credit where appropriate, and this is known as PLA.
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The purpose of this study was to ascertain the knowledge,
perceptions, and potential benefits of PLA, as perceived by

Management and Faculty of Cabot College. A questionnaire was

sent to 221 full-time Faculty and 16 Academic Management

personnel who were teaching/administering at Cabot College in

the spring of 1994. Eighty-one percent of Management and 52%

of Faculty returned completed questionnaires. Through this

questionnaire, information was gathered to answer the
following research questions:

1. What are the perceptions of Faculty and Management at
Cabot College regarding learning from past work and life
experiences?

2. What non-college learning activities did Faculty and
Management feel can result in knowledge and/or skills
equivalent to that taught in college courses?

3. What are the past practices of Faculty and Management
regarding methods of assessing prior, non-credit learning
and what methods do they feel should be used or would be
willing to use?

4. What are the perceptions of Faculty and Management
regarding the administrative issues of decision making,
transcription and the maximum amount of credit awarded to
individuals through PLA?

5. What are the benefits of awarding college credit for
prior non-credit learning, as perceived by Management and

Faculty of Cabot College?
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n Learning from Past Experiences

Respondents were asked to indicate their Ilevel of
agreement with the following six statements: a) people may
learn from life experiences, (b) some knowledge gained from
life experiences can be equivalent to that taught in college
courses, (c) some skills gained from life experiences can be
equivalent to those taught in college courses, (d) people may
learn from work experiences, (e) some knowledge gained from
work experiences can be equivalent to that taught in college
courses, and (f) some skills gained from work experiences can
be equivalent to those taught in college courses.

Both Faculty and Management who responded to the survey,
agreed that people may learn from work and life experiences.
The number who strongly disagreed, disagreed or was undecided
was very minimal among both Management and Faculty.

As statements became more specific, for example, asking
whether knowledge or skills gained from work or life
experiences could be equivalent to that taught in college
courses, there was variation in the level of agreement from
both groups. Overall, both Faculty and Management were more
inclined to agree that work experience can result in college
level learning (knowledge and skills), as compared to life
experience. Thus, both groups indicated that work experience
is better than life experience, for providing college level
learning. No significant difference was found in the data

analysis for this item.
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Non-college Learning Activities Equivalent to College Courses
Respondents were asked to indicate from a list of 12 non-
college learning activities, which they felt could result in
knowledge and/or skills equivalent to that taught in college
courses. The activities listed were seminar, conference,
workshop, independent reading, correspondence course,
community work, independent project, travel, recreation and
hobbies, work experience, family life experience and volunteer
work.
Overall, both Management and Faculty indicated that these
activities can result in knowledge and/or skills equivalent to
that taught in college courses. Seminars, conferences,

W ops, Ccorr and work experience were

chosen by a majority of Management respondents, while work
experience appeared to be most popular among Faculty.

The activities least favoured by Faculty as a source of
learning equivalent to that taught in college courses were:
community work, travel, recreation and hobbies and family life
experiences. For Management, the activity least favoured was
travel.

The activity that showed the least difference of opinion
between the groups was work experience. The activity that
showed the most difference in opinion between the groups was
a seminar, with many more Management than Faculty feeling this
activity can result in college level learning. No significant

difference was noted in the data.



Past Practices of PLA and Methods Willing to Use

Respondents were asked to indicate from the six methods
presented, which they had used or would be willing to use to
assess non-credit prior learning. The six methods included
challenge examination, challenge essay, documentation,
performance evaluation, simulation and interview.

With all six of more than

Faculty indicated they have allowed a student to challenge for
credit in the past.

Overall, both Faculty and Management indicated they would
like to be doing more PLA than they have been, using all six
methods. However, this was indicated by a greater percentage
of Management than Faculty.

While Faculty have used the interview method minimally in
the past and do not appear to be too keen on its future use,
a large majority of Management indicated they would like to
see that method used in future. The literature indicates,
however, that the interview method is the most practical and
widely-used method in the portfolio process. Low popularity
of this method among Faculty could possibly be due to time
constraints, fear of subjectivity and the fact that this
method is rarely used in everyday classroom evaluation.

The method most favoured among Faculty was the challenge
examination, which could be due to the fact that this method
is often used to assess traditional classroom learning. This

is in keeping with the literature that indicates that the
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examination is often the easiest form of PLA to get accepted
by Faculty since it resembles most closely what faculty are
already using to assess students.

All of the Management respondents felt they would like to
see simulation used to evaluate prior learning. This is
probably inferring that the ideal situation could be used to
accurately assess a person’s non-credit prior learning.
Approximately two-thirds of Faculty indicated they were in
favour of using this method.

This section of the questionnaire included a question
that asked if the pass mark for a method of PLA should be
higher, the same, or lower than the pass mark for the course.
Approximately two-thirds of each group responded "the same"
for all six methods of assessment. On average, cnly one-third
of each of the two groups indicated they felt the pass mark
should be higher.

However, one method that a large number of Faculty felt
should require a higher pass mark than that of the course, was
the challenge essay. The method that most Management
respondents felt should require a higher pass mark than that
of the course, was also the challenge essay and the method
that the least number of Management felt the pass mark should
be higher than the pass mark for the course, was the
interview. The possible reason for the challenge essay being
the method chosen the most by both groups, to require a higher

pass mark, may be the idea that essays are often not
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invigilated. As a result, respondents to the questionnaire
may be questioning the validity, thus feeling that raising the
pass mark may assist in maintaining standards. Again, no
significant difference was noted in the data analysis.

ions of Faculty and Regarding Administrative

Issues Associated with Awarding Credit

Faculty and Management were asked to select, from a list
of choices, who they felt should make the decision regarding
the awarding of credit for prior, non-credit learning. Among
the choices were: (a) Dean of the Division/Faculty; (b)
Faculty teaching the course; (c) Faculty teaching the course
in consultation with the Dean; (d) Faculty teaching the course
in consultation with a person knowledgeable about PLA; and (e)
other.

Responses to this question from both groups varied with
no one person/team of persons clearly favoured over the other
choices. Half of the Faculty indicated they felt it should be
them in consultation with the Dean. A smaller number of
Management felt this was the best procedure. Responses from
Management indicated that some felt that the Faculty and Dean
alone should make the decision, while others felt that a
person knowledgeable about PLA should participate in the
decision as well. VYet, others felt that the Faculty member
teaching the course along with the PLA person could make the
decision. A small percentage of Faculty and no one from

Management felt that I'.culty alone should make the decision to
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award credit for non-credit learning. However, Faculty were
included in most choices which is in keeping with one of the
quality assurance standards discussed in the literature
review.

With regard to transcription of PLA, respondents were
asked to indicate their preference of how they felt credit for
non-credit learning should be recorded on the student’s
transcript. The choices were: exemption, numerical grade,
letter grade, C-PLA with no mark, C-PLA with a grade
consistent with the course marking scheme and other.

Responses to this question were also divided among the
groups with no choice clearly favoured by either group. The
choices of a letter grade or number grade only, received very
few responses, whereas the remaining choices were almost
evenly divided. It was clear, however, from both Management
and Faculty that the transcript should reflect that the credit
was obtained through PLA, using the designation C-PLA (Credit
- Prior Learning Assessment). While the literature did not
provide any information relating to how PLA should be recorded
on the transcript, one of the quality assurance standards
discussed included monitoring of PL: credit awards to avoid
giving credit twice for the same learning.

Regarding amount of credit award, respondents were asked
to indicate their preference of the maximum amount of credit
that should be awarded through PLA. The choices were 0%, 1-

25%, 26-50%, 51-75% and 76-100%.
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Responses to this question were again widely divided
among and within both groups, with no clear choice favoured.
Within Faculty, the most popular choice was the 1-25%
category, chosen by a little more than one-third of the group;
whereas almost the same percentage of Management favoured the
51-75% category. No significant difference was found in this
data.

of Faculty and Regarding Benefits of

Prior Learning for and cabot College

Most Faculty and all Management who responded to the
questionnaire, agreed that PLA is beneficial to students.

Specific from the revealed that the most

common benefit appears to be time-saving for the student,
allowing him/her to better spend valuable time learning new
material. Respondents from both groups also indicated they
felt that PLA could provide motivation for the mature student,
reinforcing the idea that they are never too old to learn and
that their past learning is valuable to the college.

Some Faculty indicated that PLA could possibly reduce a
student’s workload in a semester if he/she was exempted from
a course(s) for prior learning. Some Management respondents
indicated that PLA could possibly be a cost-saving for the
student also. Respondents from both groups indicated they
felt it could also increase accessibility for the student, to
post secondary programs.

With regard to benefits for Cabot College, again a large
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number of Faculty and all Management respondents agreed that
PLA is beneficial to Cabot College.

A large number of Faculty and Hana§enent indicated they
felt that PLA would be responding to the changing needs of the
mature adult learner. This, in turn, would improve the
image/reputation of the college, which as respondents from
both groups indicated, could be used as a marketing tool.

A large number of Faculty indicated that PLA would result
in better use of human and material resources, resulting in an
overall cost-saving for the college. Some Management felt
that it could even generate more revenue for the college. The
literature supports this fact that PLA can increase enrolments

and thus increase the amount of tuition intake.

dations
In view of the findings of this study, several
recommendations are offered:

1. Management and Faculty at Cabot College should continue
to work together to develop and implement PLA for fair
and accurate measurement of students’ prior learning.

2. A PLA office should be established with a full-time PLA
Coordinator to oversee the continuous development and
implementation of PLA at Cabot College.

3. An intensive PLA training program should be developed and

implemented at the college. Such a program should
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provide general information on PLA to all new employees, and
intensive training to those who would be directly or
indirectly involved with its implementation.

4. Cabot College should provide on-going in-service
education te Cabot Faculty, administration and support
staff to assist personnel to acquire the skills needed
for effective understanding and implementation of PLA.

5, Long-term research should be conducted to assess whether
attitudes/perceptions of PLA have changed among Faculty
and Management. This could build upon this present
research, by comparing such aspects as the perceptions of
full-time Faculty and Academic Management, possible
reasons for differences and how they could be resolved.

6. A pilot study should be conducted on the
attitudes/perceptions of the entire public post secondary
system in the province to inciude all colleges and

Memorial University.

In conclusion, the focus of this research was an
exploration of the perceptions of full-time Faculty and
Academic Management at Cabot College regarding PLA. A
questionnaire was the mechanism used to offer this group an
opportunity to express their level of agreement and opinions
on the concept and issues around PLA. It also provided the
opportunity to ascertain past practice involving assessment of

non-credit prior learning and the willingness of Faculty and
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Management to implement PLA for assessing non-credit learning.
While the findings revealed interesting data, no statistical
significance was found.

As the age of the student entering post secondary
programs continues to increase, and the concept of lifelong
learning is encouraged and accepted, Prior Learning Assessment
has the potential to become common practice in all post

secondary institutions in this province.



REFERENCES

Alberta Advanced Education and Career Development. (March 1994).

Draft White Paper An Agenda For Change: Adult Learning: Access
Through Innovation. . Alberta: Alberta Advanced

Education and Career Development.

Allen, R.J. (1982). New Facts, Assumptions, and
Approaches in American Graduate Education. New Directions for
E; rienti. Learni anding the Missions of Graduate and

Professional Education. 15, 63-72.

American Vocational Association. (1985). Adults and the Changing

Workplace. Virginia: American Vocational Association, Inc.

Babbie E.R. (1979). The Practice of Social Research. 2nd Ed.

California: Wadsworth Publishing Co.

Baker, J. (1984). Credit for Prior Learning from a Capadian
Perspective. Unpublished Manuscript, York University,

Educational Development Office, North York, Ontario.

Barba, M.P., Carrolton, E.T., and Yeaw, E.M.J. (1985). Portfolio
Assessment: An Alternate Strategy for Placement of the RN

Student in a Baccalaureate Program. Innovative Higher
Education. 9 (2), 121-127.



141

Barkatoolah, A. (1989). Some Critical Issues Related to Assessment
and Accreditation of Adults’ Prior Experiential Learning. In

S.S. Weil & I. McGill (Eds.), Making Sense of Experiential
Learning. (pp 150-169). Philadelphia: The Society for Research

into Higher Education and Open University Press.
Blower, D., Parsons, N., & Morrice, M. (1993, May). Giving Credit
Where Credit is Due. Paper presented at the Canadian Child

Care Federation National Conference. Toronto, Ontario.

Borg, W.R. & Gall, M.D. (1989) Educational Research: An
Introduction. Sth ed. New York:Longman Inc.

Boud, D., Keogh, R., & Walker, D. (1985). Reflection: Turning
Experience into Learning. New York: Nichols Publishing Co.

Brain, S., and Koenig, C. (1994). Prior Learning _in

British Columbia: Guide to Earni C it for Your ski

and Knowledge. Burnaby, BC: Open Learning Agency

Burnett, D.G. (1985).  Giving Credit Where Credit is Due:
Evaluating Experiential Learning in the Liberal Arts.

Tnnovative Higher Education. 10 (1), 43-54.

Cabot College of Applied Arts, Technology and Continuing Education.

(1993). Calender: 1993-1994. St. John’s, NF: Cabot College.



142
caffarella, R.S. (1993). Self-Directed Learning. New Directions

for Adult and cContinuing Education. 57, 25-35.

Challis, M. (1993). Introducing APEL. New York: Rutledge.

Cohen, R. et al. (1992) Commissioned report on credit transfer and
Recognition of Prior Learning Australian Vice-Chancellors
Committee: Laarning from Experience Counts; Recognition of
Prior Iearning in Australian Universities.

Coleman, J.S. (1976). Differences Between Experiential and

Classroom Learning. In M.T. Keeton & Associates, Experiential

Learning: Rationale, ClI istics and San

Francisco: Jossey-Bass Pub.

Council for Adult and Experiential Learning (CAEL). (1992). Prior

Learning : Results of a Nationwide Ins:itutional

Survey. Chicago: CAEL.

Cunningham, P.M. (1983). Helping Students Extract Meaning from

Experience. New Directions for Continuing Education. 19, 57—
69.

Denise, P.S., & Harris, I.M. (1989). Experiential Education for
Community Development. New York: Greenwood Press.



143

Ekstrom, R.B. (1983) . Assessing Prior Learning Experiences.
Measurement, Technology, and Individuality in Education. New

Directions for Testing and Measurement. 17, 69-78.

Evans, N. (1992) . Experiential Learning: Its A and

Accreditation. New York: Routledge.

Evans, N. (1988). An A of Prior Experiential Learning.

London: Council for National Academic Awards.

Fenwick, D.C. (1985) . Traditional Education and Methods of
Access: Transcripting Extrainstitutional Education.

Innovative Higher Education. 9 (2), 99-110.

Forrest, A., Knapp, J.E. & Pendergrass, J. (1976). Tools and
Methods of Evaluation. In M.T. Keeton & Associates,
Experiential Learning Rationale Characteristics and

Assessmen* (pp 161-188). San Francisco: Jossey-Bass Pub.

Forum of Labour Market Ministers. (March 19%3). Organizational
Linkages in Educational and Training. Final Report prepared
for the Department of Education, Government of Newfoundland

and Labrador: St. John’s, NF: Training for Tomorrow Inc.



144
Fugate, M., and MacTaggart, T. (1983). Managing the Assessment

Function. New Directions For Experiential Learning. 19, 27-
43.

Gallagher, P. (1990). Community Colleges in Canada: A Profile.

B.C.: Vancouver Community College Press.

Goodall, A. (1994). Two Decades of Change: College Postsecondary

Enrolments, 1971 to 1991. Education Quarterly Review. 1 (2),

41-56.

Hahn, A. (1993, ). Self 2
The _ Place Format and O of a Portfolio
Development/Career Course. Paper presented at CAEL

International Conference: Empowerment Through Experiential

Learning. Orlando, Florida.

Harris, E. Effects of Experiential Learning on Formal Teaching and

Learning Processes. Equity and Excellence. 24 (3), 41-42.

Harris, I.M. (1989). Granting College Credit for Prior Community
Work. In P.S. Denise & Harris, I.M. (Eds.), Experiential
Education for Community Development (pp 199-208). New York:

Greenwood Press.



145

Heeger, G.A. (1983) . Marketing Prior Learning Assessment
Programs. New Directions for Experiential ILearning Cost
Effective of prior Learning . 19, 7-26.

Heermann, B., Lowe, W. & Saltman, L. (1981). Program Initiation
and Implementation: Three Diaries of Practice. New
Directions for Experiential Learning: Financing and
Implementing Prior Learning 14, 95-119.

Holtzclaw, L.R. (1985).  Adult Learners’ Preferred Learning

Styles, Choice of Courses, and Subject Areas for Prior

Experiential Learning Credit. Lifelong Learning. 8, 23-27.

Holtzclaw, L.R. (1984) . Self-Acquired Competency: Student
Participaits Reaction to the Process of Crediting Learning

from Life Experience. Lifelong Learning. 8 (2), 12-14.

Hubert, G. (1989). Mixed Mode Study: has it got a future?.

Studies in Higher Education. 14 (2), 219-29.

Human Resources Development Canada. (1994a). PLA Newsletter
Ottawa, Ontario: Occupational and Career Information Branch,

Human Resources Development Canada.



146

Human Resources Development Canada. (1994b). Profi of Post-

y Education in Canada 1993 Edition. Ottawa, Ontario:

Education Support Branch, Human Resources Development Canada.

Hutchings, P. & Wutzdorff, A. (1988). Knowi d Do. :_Learnin

Through Experience. San Francisco: Jossey-Bass Inc.

Irish, G.H. (1980). Critical Decision Making for More Effective

Learning. New Directions for Continuing Education. 6, 43-53.

Jacobs,F. (1982). Experiential Programs in Practice: Lessons to
be Learned. New Directions for Experiential Learning:
Expanding the Missions of Graduate and Professional Education.
15, 17-29.

Jarvis, P. (1987). Meaningful and Meaningless Experience: Towards

an Analysis of Learning From Life. Adult Education Quarterly.
37 (3), 164-172.

Johnson, P.E. Changing Teaching for a Changing World: Implications
of the Knowledge Explosion. Community College Review 19 (3),

54-58.

Keeton, M.T. (1985, June). Prior Learning Yesterda

Today and Tomorrow. Keynote Address at a Conference on the

Development of Prior Learning Assessment in Quebec Colleges.



147
Keeton, M.T. (1982). On ’Scholarship for Society’: A Decade Later.
New Directions for Experiential Learning: Expanding the

Missions of Graduate and Professional Education. 15, 5-15.

Keeton, M.T. & Associates. (1976) . Experiential Learning:

Rationale, Characteristics, and . San Francisco:

Jossey-Bass Publishers.

Kidder, L.H. & Judd, C.M. (1986). in Social

Relations (5th ed.). New York: Holt, Rinehart and Winston.

Klemp, G.0., Jr., (1979). Identifying, measuring, and Integrating
Competence. New Directions for Experiential Learning. 3, 41-

52.

Knapp, J.E. (1982). Assessing Experiential Learning in Graduate
and Professional Education. New Directions for Experiential
Learning: Expanding the Missions of Graduate and Professional

Education. 15, 43-61.

Knapp, J.E. & Gardnier, M. (1981). Assessment of Prior Learning:
As a Model and in Practice. New Directions for Experiential
e ng: inancin and __ Implementin Prior Learnin

Assessment. 14, 7-31.



Knapp, J. & Sharon, A. (1985). CAEL: A Compendium of

Technigues. Chicago: CAEL.

Knox, A.B. (1980). Helping Teachers Help Adults Learn. New
Directions for Continuing Education. 6, 77-100.

Koenig, C & Wolfson, G. (1994). Prior Learning in

British Columbia: _An _ Orientation for _ Post ry

Institutions. Burnaby, BC: Open Learning Agency.

Lamdin, L. (1992). Colle: Credit For What You Know. 2nd

ed. Chicago: CAEL.

Macala, J.C. (1986). Sponsored Experiential Programs - Learning
by Doing in the Workplace. lew Di; ions for Cont i

Educatiop. 30, 57-70.

MacTaggart, T. (1983). A Primer on the Financial Management of
Experiential Learning Assessment Programs. New Directions For
Experiential Learning. 19, 71-87.

MacTaggart, T. & Knapp, J. (1981). Costing and Financing Prior

Learning Programs. New Directions for Experiential Learning:

Financing and Implementing Prior Learning 14, 33-

47.



149
Mandell, A. & Michelson, E. (1990) . Portfolio Development and
Adult Learning: Purposes and Strategies. Chicago: CAEL.

Mark, M. & Dewees, P. (1984). Recruitment, Retention ard Alumni

Development of Adult L through of Prior

Learning. Lifelong Learning. 8 (1), 18-20.

Martorana, S.V. & Kuhns, E. (1979). The Politics of Control of

Credit for Experiential Learning. New Directions for,

Experiential Learning. 4, 1-14.

Matusak, L.R. (1981) What Next?. New Directions for Experiential
Learning: Financing and Implementing Prior Learning
Assessment. 14, 133-140.

McCormick, D.W. (1990) . The Painful Emotions of Prior
Experiential Learning Assessment. Adult Learning. 2 (2), 26-
28.

McIntyre, V. (1981). Faculty Development for Prior Learning
Programs: The Essential Ingredients. New Directions for
Experiential ILearning: Financing and Implementing Prior
Learning Assessment. 14, 121-132.



150

Merriam, S.B. (1993). Adult Learning: Where Have We Come From?

Where Are We Headed? New Directions For Adult and Continuing
Education. 57, 5-14.

Miller, M.R. & Daloz, L.A. (1989). Assessment of Prior Learning:

Good Practices Assure Congruity Between Work and Education.

Equity and Excellence. 24 (3), 30-34.
Neely, M.A. & Schuley, M.R. (1980) . Turning Experience into
Competency Statements. 'he Person Gui ce Jof .

58 (10), 663-665.

Norfisis, Marija J. (1990). SPSS-PC + Base, Version 4. Chicago,

Illinois: SPSS Inc.

O’Houle, C.0. (1976). Deep Traditions of Experiential Learning. In

M.T. Keeton & Associates, Experiential Learning: Rationale,
istics and (pp. 19-33). San Francisco:

Jossey-Bass Pub.

Ontario Council of Regents PLA Committee (July, 1992). Final
Report to the Minister of Colleges and Universities: "Prior
Learning Assessment: Enhancing the Access of Adult Learners to
Ontario’s Colleges." Toronto, Ontario: Ontario Council of

Regents for the Colleges of Applied Arts and Technology.



151
ontario Ministry of Education and Training (1993). Open Letter to
the College System: College Standards and Accreditation

Council and Prior Learning Assessment.

Peruniak, G.S. (1991, June). Prior Learning : Challenges

to the Inteqrity of Experiential Learning. Paper Presented at

the Tenth Annual CASAE Conference, Kingston, Ontario.

Pratt, D.D. (1993) . Andragogy After Twenty-Five Years. New

Directions for Adult and Continuing Education. 57, 15-23.

Remnet, V.L. (1989). Understanding Older Adults: An Experiential

Approach to Learning. Toronto: Lexington.

Rolls, D.M. (1987) . Techniques - Documenting Experiential
Learning: Preparation of a Portfolio for College Credit.

Lifelong Learning. 10 (6), 19-21.

Schatz, J., Huber, M.M. & Spencer, D.W. (1981). Learners Assess
the Prior Learning Assessment Process. New Directions for
Experiential learning: Financing and Implementing Prior

Learning Assessment. 14, 71-93.

Selman, G. & Dampier, P. (1991). The Foundations of Adult Education
in canada. Toronto, Ontario: Thompson Educational Publishing

Inc.



152

sheckley, B. & Warnert, J. (1983). Budgeting for Experiential

Learning Assessment Programs. New Directions for Experiential
Learning. 19, 89-97.

Shipton, J. & Steltenpohl, E. (1981). Relating Assessment of
Prior Learning to Educational Planning. New Dirertions for

Experiential earning: Financin and Implementin ior

Learning Assessment. 14, 49-69.

Simosko, S. (1985). Earn College Credit For What You Know.

Washington: Acropolis Books Ltd.

Simosko S. & Associates. (1988). Assessing Learning: A CAEL
Handbook For Faculty. Columbia, Maryland: Council for Adult

and Experiential Learning.

Smith, K.E. & McCormick, D.W. (1992). Translating Experience into
Learning Facilitating the Process for Adult Students. Adult

Learning. 3 (5), 22-25.

Snow, R. & Bruns, P.A. (1982) . A Successful Experiment for
Transferring Prior Learning Experience. New Directions for

Community Colleges. 10 (3), 83-91.



153

Strange, J.H. (1991). Experiential Learning and the Liberal Arts.

In Lamdin, L. et al (Eds.) Roids to the Learning Society (pp
49-66), Chicago: CAEL.

Swift, J.S. (1985). Increase Institutional Income by Granting
College Credit for Life Experiences: A Case Study. Journal of

Education Finance. 11, 205-218.

Task Force on Access to Professions and Trades in Ontario.
(october, 1989). Final Report to the Minister of Citizenship
and Minister Responsible for Race Relations, Multiculturalism
and the Human Rights Commission. "ACCESS!". Toronto, Ontario:

ontario ministry of Citizenship.

Tate, P.J.  (1983). Measuring Learning from Life and Work

Experience. New Directions for Testing and Measurement. 17,

55-67.

Tate, P.T. (1992). Empowerment Through Experiential Learning. In
J. Mulligan and C. Griffin (Eds.), Empowerment Through
Experientia arning: loration of Guod Practices (pp 127-

135) . London: Kogan Page.



154

Thomas, A.M. (1989). The Utilization of Prior Learning Assessment
as a Basis for Admission and the Establishment of Advanced
Standing in Education in Canada. (SSHRC of Canada Contract No.
484-87-0014) . Toronto, Ontario: The Ontario Institute for

Studies in Education.

Torbert, W.R. (1972) . earning From Experience: Towar:
Consciousness. New York: Columbia University Press.

Tough, A. (1979). The Adult’s Learning Projects. Ontario: The

oOntario Institute for Studies in Education.

Warren P.J. (Feb 1990). [Equality, Excellence and Efficiency: A

Post. ry Educational Agenda for the Future. St. John’s,

NF: Department of Education, Government of Newfoundland and

Labrador.

Wessels, P.A. (1987). Portfolio: An Alternative for Returring
RNs. The Journal of Continuing Education in Nursing. 18 (3),
97-100.

Whitaker, U. (1992, April). Quality in Prior Learning A

Programs: ds and Policies. Paper pr at the CAEL

conference, Chicago, Illinois.



155
Whitzker, U. (1989). SS. Learning: ards, Principl.

and Procedures. Philadelphia: CAEL

Willingham, W. (1977). Principles of Good Practice in Assessing
Experiential Learning. Princeton, NJ: Council for Adult and

Experiential Learning.

Withowski, E. (1983) . The Individual and Social Benefits of
Experiential Learning Assessment. New Directions for
Experiential Learning. 19, 99-109.



Appendix A

Management Questionnaire



May 30, 1994

Division of Continuing Education
Cabot College of Applied Arts, Technology
and Continuing Education

Dear Colleague:

As part of the requirements for completion of a graduate program in Educational
Administration at Memorial University, under the direction of Dr. G.A. Hickman, I have
elected to pursue a thesis in the area of Prior Leaming Assessment. As you may be aware,
over the last two years, Cabot College has conducted extensive research and development
in this area, specifically within a pilot project with the Early Childhood Education diploma
program. It is the intent of the college to expand prior learning assessment into other
courses/programs as appropriate information and training is provided. Therefore, this
research will be beneficial to both my personal development as well as the ongoing
development and implementation of prior learning assessment at Cabot College.

The aim of this study is to d ine the i ge of and benefits of
prior learning as p by Academi and full-time faculty at
Cabot College. To do this, I have devised a survey to be completed by these groups. I
know this is a very busy time of the year for you but it would be greatly appreciated if you
would take a few minutes to complete the enclosed survey and return to me in the enclosed
self-addressed envelope, at your earliest convenience.

1 wish to assure you that all information obtained from this survey will be strictly
confidential and absolulely no attempt will be made at any time to identify any participant.
Your participation is strictly voluntary and you have the right to withdraw at any time
without prejudice. You also have the right to refrain from answering any questions you
prefer to omit.

At the completion of the study, copies of the report will be available upon request.
Should you require any further information or have any questions, do not hesitate to contact
me (778-2635). If you wish to speak to a resource person not associated with the study,
please contact Dr. Patricia Canning, Associate Dean, Research and Development at
Memorial University. Thank you in advance for your anticipated cooperation.

Sincerely yours,

Sandra L. Evans




PRIOR LEARNING ASSESSMENT SURVEY

Please circle the responses that most accurately reflect your opinion:

I SA Strongly Agrea A Agres U Undecided D Disagree  SD Strongly Disagree  NA Not Applicable u

Part A: General (questions 1-7)
1. People may learn (acquira knowledge and skils) from ife experiences.
2. Paople may lear from wark experiences.

3. Some knowledge gained from life experiences can be equivalent to that taught in

college courses.

Ly

Some skills gained from life experiences can be equivalent to those taught in college
courses.

5. Some knowledaa gained from work experiences can be equivalent to that taught in
callege courses.

6. Some skills gained from work experiences can be equivalent to those taught in college
Courses.

7.0 the following list of non-collage learning actvites, which do you feel an result in

some of the knowledge and/or skil lent to that taught i Ploase
check the appropriate box(es).

O Seminar O Independent Projects

O Conference O Travel

O Workshop O Recreation & Hobbies

O Independent Reading O Work Expe

O Correspondence Course O Family Life Experience

O Community Work O Volunteer Work

Part B: Methods of Assessment (questions 8-13)

8. Challangs Examinations
1 have allowed a student to write an examination for possible exemption
from a course, because the student felt he/she possessed the knowledge
and/or skills taught in the course.

b.  If a swdent claimed to possess the knowledge andfor skills taught in a
course, the sludcnl should be given the opportunity to write_an
‘examination for possible exemption from the course, if such a college

policy existed and this type of assessment was suitable to the course.

SAAUDSD
SAAUDSD

SA AU D SD

SA AU D SD

SA A UD SD

SA AUD SD

YES NO NA

SA AUDSDNA

If you strongly agres or agree with part b, procesd to part c, otherwise proceed to question 9.

c.  The pass mark for the fination should be: ( the appropriate
0;

O higher than the pass mark for the course
O the same as the pass mark for the course
O fower than the pass mark for the course



" SA Strongly Agree A Agree U Undecided D Disagree  SD Strongly Disagres  NA Not Applicable I

8. Essay Writing

1.
a

Ihave allowed a student to write an essay and provide docymentation for possible
exemption from a course, because the student felt he/she possessed the
knowledge and/or skils in the course.

1 studant csimed to possess the knowladgs andior skls aught in s couss, the
student should be given the opportunity to

dimuniatio for poasiie'sxampton from tha coursé, f Such a coBes okcy
existed and this type of assessment was suitable 10 the course.

YES NO NA

SA A UD SD NA

If you strongly agree or agree with part b, proceed to part c, otherwise proceed to question 10.

The pass mark for the essay should be: (Please check the appropriate box).
O higher than the pass mark for the course
O the same as the pass mark for the course
O lower than the pass mark for the course

Products of Assessmen( (Documentation)
1 have allowed a student to provide documentation for possible exemption from a
course because the swdzm felt he/she possessed the knowledge and/or skills in
the course.

1 a student claimed to possess the knowledge and/or skils taught in a course, the
student should be given the opportunity to provide documentation for possible
Sxamption from the course, i such 8 colage pofcy eisied and this e of
assessment was suitable 1o the course.

YES NO NA

SA A UD SD NA

If you strongly agree ur agree with part b, proceed to part c, otherwise proceed to quastion 11.

The pass mark for the docymentation should be: (Please check the appropriate
boxl.

O higher than the pass mark for the course

O the same as the pass mark for the course

O lower than the pass mark for the course

P Skills
| hivu allowed for an gvaluation of a student’s performange for possible exemption
a course, because the student felt he/she nossessed the knowledge and/or

skms e cours.

If a student claimed to possess |hu knowledge and/or skills Huqm ina course, the
student should be givan the op
for possible exemption from e course, if such a college puhcv existed and this
type of assessment was suitable to the course.

YES NO NA

SA A UDSD NA

If you agree or strongly agres with part b, procesd to part ¢, otherwise proceed to question 12.

The Bt a for the performance_evaluation should be: (Pleasa check the

ox).
.gnu than the pass mark for the course
O the same as the pass mark for the course
O lower than the pass mark for the course




jed D Disagres SD Strongly

HiA Strongly Agree A Agrea U Undecic

e NA Not Applicable ]

12, Slmuhmd Performance
2. lhave ala /ed for an gval imyl
for possible ex!mpuan from a course, because the Stodens fit heishs
possessad the knowledge and/or skills in the course.

b, Ifa student claimed to possess the knowledge and/or skils taught in a course, the
student should be givan the opportunity for an evaluation
ing 3 simulated si for possible exemption from the course, if such a
collage policy existed and this type of assessment was suitable to the course.

YES NO NA

SA A UD SDNA

If you strongly agrse or agre with part b, procesd to part c, ofherwise proceed to question 13.

c.  The pass mark for the simylated performance should be: (Please check the
appropriate box].
higher than the pass mark for the course
O the same as the pass mark for the course
O lower than the pass mark for the course

13. Interview (Oral Examination)

a. I have allowed a student to be interviewed for possible exemption from a course,
because the student felt he/she possessed the knowledge and/or skills in the
course.

b, If a swdent claimed m possess the knowledge and/or skills taught in a course, the
studant should be given the opportunity to be interviewed for possible exemption
from the course, if i s callege policy existed and this type of assessment was
suitable to the course.

YES NO NA

SA A UDSDNA

If you strongly agree or agree with part b, procoed to part c, otherwise proceed to question 14.

The pass mark for the interview should be: [Hezu check the appropriate box).
O higher than the pass mark for the course
O the sama as the pass mark for the course
O lower than the pass mark for the course

Part C: Administrative Issues (questions 14-18)
14, The dacision to award credit for prior, non-credit learning should be made by:
(Please check one box onl
€J the Dean of the Facuity
O the faculty teaching il parm:ular course, in consult
the Dean of tho Faculty/Divis
O the faculty teaching the particular course;
0 the faculty teaching the particular course, in consultation with a person
who is knowledgeable about the practices and techniques of assessing
non-credi learning;
O other,

15, Ifa student raceives credit for a course, based on learning from non-credit sources,
the transcript should record: (Please check one box onl
€ - exemption from course, no mark;

O a numerical grade, eg 85%;

O a lotter grade, eg B+

O C-PLA - credit for prior learning assessment, no mark;

0 C-PLA - credit for prior learning assessment, grading consistent with
normal marking scheme for the particular course (eg. numerical grade,
latter grade...)
othor.




I SA Strongly Agree A Agree U Undecided D Disagree _ SD Strongly Disagree  NA Not Applicable I

16, a. The amount of credit awarded to a student for non-credit prior learing should be:
(Please check the appropriate box]
of the courses in the program;
O 1 -25% of the courses in the program;
O 26 - 50% of the courses in the program;
O 51 -75% of the courses in the program;
0 76 - 100% of the courses in the program.

17.  a. Prior Learning Assessment is beneficial to students at any post-secondary SAAU D SO
institution.

b. If you strongly agree or agree, what do you see as benefits?

c. If you disagree or strongly disagree, why?

18, a. Prior Learning At

sment Is beneficial for Cabot Collegs SAAU D SO

b. 1f you strongly agree or agre

what do you ses as the benafits?

c. If you disagrae or strongly disagree, why?

Part D: Background Information: This sectionis designed to provide background information which will
help in the interpretation of the information you provide.

1. Ageasof your last birthday.
0029 0303 D4049 05059 O 60+

2. Gende: O male O female
3. VOID-no question for Acsdemic Management hare.
4 What is your highest level of pon -secondary educati

O Cenificate O Diploma O Bachelors degree O M-slm Degree O Doctorate
O Other,

5. Number of years teaching at the post-secondary level.

6. Number of years experienc

an administrator at the post-secondary level.

Please return this survey using
enclosed self-addressed envelope.




Appendix B

Faculty Questionnaire



May 30, 1994

Division of Continuing Education
Cabot College of Applied Arts, Technology
and Continuing Education

Dear Colleague:

As part of the requirements for completion of a graduate program in Educational
Administration at Memorial University, under the direction of Dr. G.A. Hickman, I have
elected to pursue a thesis in the area of Prior Learning Assessment. As you may be aware,
over the last two years, Cabot College has conducted extensive research and development
in this area, specifically within a pilot project with the Early Childhood Education diploma
program. It is the intent of the college to expand prior learning assessment into other
courses/programs as appropriate information and training is provided. Therefore, this
research will be beneficial to both my personal development as well as the ongoing
development and implementation of prior learning assessment at Cabot College.

The aim of this study is to ine the i lge of and benefits of
prior learning as perceived by Academi and full-time faculty at
Cabot College. To do this, I have devised a survey to be completed by these groups. 1
know this is a very busy time of the year for you but it would be greatly appreciated if you
would take a few minutes to complete the enclosed survey and return to me in the enclosed

If- envelope, at your earliest i 3

I wish to assure you that all information obtained from this survey will be strictly
confidential and absolutely no attempt will be made at any time to identify any participant.
Your participation is strictly voluntary and you have the right to withdraw at any time
without prejudice. You also have the right to refrain from answering any questions you
prefer to omit.

At the completion of the study, copies of the report will be available upon request.
Should you require any further information or have any questions, do not hesitate to contact
me (778-2635). If you wish to speak to a resource person not associated with the study,
please contact Dr. Patricia Canning, Associate Dean, Research and Development at
Memorial University. Thank you in advance for your anticipated cooperation.

Sincerely yours,

Sandra L. Evans




PRIOR LEARNING ASSESSMENT SURVEY

Please circlo the responses that most accurately reflect your opinion:

|[ SA Strongly Agres A Agree U Undecided D Disagree SD Strongly Disagree  NA Not Applicable "

Part A: General (questions 1-7)

1. Paople may learn (acquire knowledge and skills) from life experiences. SA A UDSD
2. People may learn from work experiences. SA A U D SD
3. Some knowledge gained from life_experiences can be equivalent to that taught in SAA UDSD
college courses.
4. Some skills gained from lfe experiences can be equivalent 1o those taught in college SA A UDSD
courses,
5. Somo knowledge gained from work experlences can be equivalent to that taught in SAA UDSD
colloge courses.
6. Some skills galned from work experiences can be equivalent 1o those taught in colloge SA A UDSD
courses.
7. Ot the following list of non-college learning activities, which do you feel gan result in
soma of the knowledge tothat 2 Please
chech the appropriata haxlas),
Seminar O Independent Projects
C1 Conference O Travel
O Workshop O Recreation & Hobbies
O Independent Reading O Work Experience
O Correspondence Cowrse O Family Life Experience
O Community Work O Volunteer Work

Part B: Methods of Assessment (questions 8-13)

8. Challenge Examinations

a. | have allowed a student to write an examination for possible exemption YES NO NA
from a course | teach, because the studant felt he/she possessed the
knowledge and/or skills taught in the course.

b. It a student claimed to possess the knowledge and/or skills taght in a SA A UDSD NA
course, the student should be given the opportunity to wi
examination for possible exemption from the course, if such a college
policy existed.

1f you strongly agres or agree with part b, proceed to part c, otherwise proceed to question 9.

c. The pass mark for. inatig be: (Please check thy iat
box).

O higher than the pass mark for the course
O the same as the pass mark for the course
O lower than the pass mark for the course



,‘ SA strongly Agres A Agree U Undecided D Disagree  SD Strongly Disagres  NA Not Applicable u

9. Essay Wr

9
I have allowed a student to write an essay and provide docymentation for possible
exemption from a caurse | teach, because the student felt he/sho possessad the
knowledge and/or skills in the course.

If a student claimed to (e the knnwledna amﬂnr skills taught in a courss, the
swuem should be given the opportunity to

documentation for puss\blo exsmnﬂnn o e sotwrua. Bk 8 college policy
axited,

YES NO NA

SA A U DSD NA

1 you strongly agres or agree with part b, proceed to part c. othewise procesd to question 10.

The pass mark for the essay should be: (Pl-ase chuck the appropriate box).
O higher than the pass mark for

O the same as the pass mark for m- o

O3 lower than the pass mark for the course

10 Products of Assessment (Documentation)

| have allowed a student to provide documentation for possible exemption from a
course | teach because the student felt he/she possessed the knowladge and/ar
skills in the course.

1fa student claimed 1o possess the knowledge and/or skils taughtin a course, th
student should ba given the opportunity to provide documentation for possible
exemption from the course, if such a college policy existed.

VES NO NA

YA A UDSD NA

If you strongly agree or agree with part b, proceed to part c. othawise proced to question 11.

!aase check the appropriate

O higher than the pass mark for the course
O the same as the pass mark for the course
O lower than the pass mark for the course

(Skills

I'have allowed for an ev: for possible exemti
rom 8 courss | tosch, Lacause the studant fo Horehs possessed the knowlodge
and/or skills in the course.

1fa student claimed to possess the knowledge witree skills taught. In a course, the
student should be given the opportunity for an rman
for possible exemption from the course, if such a cnllunv policy wisiod.

YES NO NA

SA A UDSD NA

If you agree or strongly sgree with part b, proceed to part ¢, othwwisa procasd to question 12.

The pass_mark for the performance evaluation should be: (Please check the
appropriate box).

O higher than the pass mark for the course

O the same as the pass mark for the course

Tl lower than the pass mark for the course

2]



I SA Strongly Agree A Agree U Undecided D Disagree SD Strongly Disagre

NA Not Applicable ]|

2.

3.

Part C: Administrative Issues (que:

14,

15.

Simulated Performance
1 have allowed for an eval
situation] for possible exemption from a course | teach, because the student felt

helshe possessed the knowledge and/or skills in the course.

If 3 student :Iam\aﬂ to possess the knnwlma- and/or skills taught in a Sl
student should be given the opportuni v

ind o simulated situaton) for possile sxempiion from the course, f sueh 3
college prlicy existed.

YES NO NA

SA A UD SDNA

If you strongly agree or agree with part b, praceed to part c, otherwise proceed to question 13.

The pass mark for the_simulated performance should be: (Please check the
appropriate box).

O higher than the pass mark for the course

[ the same as the pass mark for the course

O lower than the pass mark for the course

Interview (Oral Examination)
1 havo allowad a student 1o be interviewed for possible exemption from a course
1 toach, because the student felt he/she posscssed the knowiledge and/or skills in
the cours

1 a studont claimed o possess the knowledge and/or skills taught in a course, the
student should ba given the opportunity to be interviewed for possible exemption
from the course, if such a college policy existed.

YES NO NA

SA A UD SDNA

1 you strongly agree or agree with part b, proceed to part c, otherwise proceed to question 14.

The pass mark for the interview should be: IPIease check the appropriate box).
igher than the pass mark for the cour
0 the same a5 the pass mark for the course
O fowver than the pass mark for the course

ns 14-18)
Tho decision to award cvedi( for prior, non-credit learning should be made by:
(Please check one box

O the Dean of mu Faculty/Division;

O the faculty teaching the particular course, in consultation with
the Dean of the Faculw/uivislun;

O the faculty teaching the particular course;

O the faculty teaching the particular course, in consultation with a person
who is knowledgeable about the practices and techniques of assessing
non-credit learning;

O other,

1t & student receives credit for a course, based on learning from non-credit sources,
the transcript should record: (Please check one box only)

O E - exemption from course, no mark;

O a numerical grade, eg 85%;

D a letter grade, )

0 C-PLA - credit ing assessment, no mark;

D C.pLA - cradit for prior Iﬁimlnn assessment, pladmo consistent with
normal marking scheme for the particular course (ep. numerical grade,
letter grade...)

O other.




H SA Strongly Agree A Agree U Undecided D Disagree _SD Strongly Disagres NA Not Applicable l

16.  a. The amount of credit awarded to a student for non-credit prior learning should be:
(Please check the appropriate box]
% of the courses in the program;
O 1-25% of the courses in the program;
0 26 - 50% of the courses in the program;
O 51 - 75% of the courses in the program;
0 76 - 100% of the courses in the program.

17, a. Prior Learning Assessment is beneficial to students at any post-secondary SA A UD SD
itution.

b. If you strongly agree or agree, what do you see as benefits?

18.  a. Prior Learning Assessment is beneficial for Cabot Coltege. SA A UD SD

b. If you strongly agree or agree, what do you see as the benefits?

Part D: Background Information: This section is designed to provide background information which will
help in the interpretation of the information you provide.

1. Age as of your last birthda:
D029 03039 D40-49 050-59 D60+

2. Gender: Omale O female

3. In which Faculty/Division of Cabot College do you workiteach?
O Business O Community Education O Engineering Technology
0 Medical Sciences O Student Services

4. What is your highest level of post-secondary education?
O Centificate D Diploma 1 Bachelors degree 0 Masters Degree [ Doctorate
O Other.

5. Number of years teaching at the post-secondary level. ___

Plaase return this survey using
the enclosed self-addressed envelope.




Appendix C

Correspondence



May 20, 1994

P.O. Box 23131
St. John's, NF AIB 4J9

Dr. Edna Turpin-Downey, President

Cabot College of Applied Arts, Technology
and Continuing Education

P.0. Box 1693, St. John's, NF AIC 5P7

Dear Dr. Turpin-Downey:

As part of the requirements for completion of a graduate program in Educational
Administration at Memorial University, under the direction of Dr. G. A. Hickman, | have
elected to pursue a thesis in the area of Prior Learning Asscssment. The research proposes to
study the knowledge, perceptions and benefits of prior leaming assessment as perceived by
management and faculty at Cabot College. This lelter seeks your permission to undertake this
research at Cabot College. This study will survey all Academic Management and full-time
faculty in the following five areas of the college: Business and Applied Arts, Community
Education, Engineering Technology, Medical Sciences and Student Services.

. - Enclosed you will find a copy of the survey instrument. With your agreement, the study
will commence with a "pretest"on a representative sample of 16 faculty at the college. A final
Qquestionnaire will be constructed and ready for distribution to all full-time faculty and Academic
Management. Itis my intent to also approach the Deans of the College to seek their assistance
in the distribution of the survey, which I anticipate will be late May, 1994.

As the s\udy has bcen rcvnewed and approved by the ”Elhncs Review Committee" of the
Faculty of by th: will be strictly adhered to and
the information gamed lhrough this research will be stnc(ly confidential; there will be no attempt
made to try to identify any of the respondents. Participation will be strictly voluntary and the
respondentc may opt out of the research at any time. At the completion of the study, a copy
of the report will be submitted to you and will be available to any employees of Cabot Collcge
who are interested in the findings.

Thank you in advance for your anticipated cooperation in this matter. Should you require
any further information or have any questions, do not hesitale to contact me (ext. 635) or at
home: 895-3109. If you wish to speak to a resource person not associated with the study, please
contact Dr. Patricia Canning, Associate Dean, Research and Development at Memorial
University. I would appreciate a reply al your earliest convenience.

Sincerely yours,

Sandra L. Evans



Consent Form

1, Edna Turpin-Downey, Ed.D., President of Cabot College of Applied Arts, Technology and
Continuing Education, hereby give permission for the full-time faculty and Management at Cabot
College to take part in a study on the knowledge, perceptions and benefits of prior learning
assessment for awarding college cmdn at Cabo( College‘ this study being conducted by Sandra

Evans, graduate student in at ial University. 1 also
understand that pamcxpauon of each subject is ennrely vnlunlzry and that he/she can withdraw
at any time. All i ion is strictly and no will be identified.

Date Signature



May 20, 1994

P.O. Box 23131
St. John's, NF AlB 4J9

Dear Colleague:

As part of the requirements for completion of a graduate program in Educational
Administration at Memorial University, under the direction of Dr. G. A. Hickman, I have
elected to pursue a thesis in the area of Prior Learning Assessment. Through my research 1
propose lo study the knowledge perceptions and benefits of prior learning assessment as

s and full-time faculty of five areas of Cabot College:
Busmess and Applied Arts, Community Education, Engmeenng Technulogy, Medical
Sciences and Student Services. This research will be b I to the ongoing
of prior learning assessment at Cabot College.

Enclosed you will find a copy of the "draft" survey instrument. I would greatly
appreciate your cooperation in helping validate this questionnaire. I would like you to look

1) ambiguous questions or statements;

2) items which should be deleted or added (if any);
3) clarity, interpretation of items;

4) any obvious gaps.

Feel free to write any directly on the i i Please return the
questionnaire today if possible, or no later than noon on Tuesday, May 24. Once
necessary revisions have been made, a final questionnaire will be constructed and ready for
distribution to all full-time faculty.

Thank you in advance for your anticipated cooperation in this matter. Should you
require any further information or have any questions, do not hesitate lo contact me (778-
2635) or at home: 895-3109.

Sincerely yours,

Sandra L. Evans



May 24, 1994

P.O. Box 23131
St. John's, NF A1B 49

Dear Colleague:

Thank you for your recent participation in the "pretest” survey for my research in
prior learning assessment. The feedback from each and everyone of you was excellent, and
as a result [ have made a number of revisions to the survey. Because of this, I am obligated
to "pretest” the instrument a second time, therefore again I am asking for your assistance.

Enclosed you will find a copy of another "draft" survey; I would greatly appreciate
ynur cooperation in helping validate this survey. Again, I would like you to look for:
ambiguous questions or statements;
2) items which should be deleted or added (if any);
3) clarity, interpretation of items;
4) any obvious gaps.

As before, feel free to write any directly on the i i Please
return the questionnaire by noon on Friday, May 27 to my office on Prince Philip Drive
(Rm B-211) or FAX (778-2602). Unfortunately, I will be out of the province from May 25-
29. 1 return noon on Sunday, May 29, at which time [ intend to make any final revisions.
If all is well, I will be able to process everything and begin distribution by Monday, May 30.

Should you require further information or have any questions, you can contact my
colleague, Mary Gosse-Prowse (778-2633). Thank you in advance for your anticipated
cooperation in this matter.

Sincerely yours,

Sandra L. Evans



Division of Continuing Education
Cabot College of Applied Arts,
Technology and Continuing Education

May 24, 1994

Mr. Bruce Baker, Dean

Faculty of Business

Cabot College of Applied Arts, Technology
and Continuing Education

Dear Mr. Baker:

As part of the requirements for completion of a graduate program in Educational
Administration at Memorial University, under the direction of Dr. G. A. Hickman, 1 have elected o
pursue a thesis in the area of Prior Learning Assessment (PLA). Through my research I propose to
study the knowledge, perceptions and benefits of PLA as perceived by management and faculty at
Cabot College. This research will be beneficial to both my personal development as well as the
ongoing development and implementation of PLA at Cabot College.

This research will be conducted through the administration of a survey in early June, to
Academic Management and all full-time faculty in the following faculties/divisions: Business,
Commuaity Education and Applied Arts, Engineering Technology, Medical Sciences and Student
Services, The purpose of this letter is to:

1. inform you that I will be seeking the assistance of a support personnel on cach of the
campuses to facilitate immediate distribution of the survey and any follow-up letters; and
2. seek your assistance in encouraging the faculty to complete the survey.

Information gained through this research will be strictly confidential and there will be no
attempt made to try to identify any of the respondents. Participation will be strictly voluntary and the
respondents may opt out at any time. This research has received the permission of Dr. Edna Turpin-
Downey, President of Cabot College. At the completion of the study, a copy of the report will be
submitted to the President and will be available to any employees of Cahot College who are interested
in the findings.

Dr. Turpin-Downey has been provided with detailed information regarding ethical
considerations involved in the study should you wish to review them. Should you require any further
information or have any questions, do not hesitate to contact me (778-2635) or at home: 895-3109. I
hope you will participate in this research; thank you in advance for your anticipated cooperation in
this matter.

Sincerely yours,

Sandra L. Evans



Division of Continuing Education
Rm. B-211, Prince Philip Drive Campus

May 30, 1994

As per our recent telephone conversation please find enclosed, the surveys for full-time
faculty at your campus. As we discussed, the immediate distribution of these letters will greatly
facilitate my research at Cabot College.

In a few days, a second letter will be sent to all of the participants, reminding them to
complete and return their survey. In approximately one week, a third and final mail-out will
occur; this will involve fewer letters, as they will be sent only to those participants who have
not returned a completed survey at that time. Again, I appreciate your cooperation in the
immediate distribution of these letters.

If any of the above correspondence is not picked up by the appropri:.'e faculty after a
week or so, please return it to me at the above address. Again, my sincerc thanks to you for
your assistance and cooperation. If you have any questions or concerns, do not hesitate to call
me at 778-2635 or at home, 895-3109.

Sincerely,

Sandra Evans
Prior Learning Assessment Coordinator

Enclosures



June 2, 1994

Room B211, Prince Philip Drive Campus
Division of Continuing Education

Cabot College of Applied Arts, Technology
and Continuing Education

Dear Colleague:

A few days ago, I asked you to complete a questionnaire dealing with Prior Learning
Assessment at Cabot College. This survey is part of the requirements for completion of a
graduate program in Educational Administration at Memorial University. It is important that
I geta good response rate to maintain reliability of the study and it will also benefit the ongoing
development of prior learning assessment at Cabot College.

If you have already returned you completed questionnaire, please accept my sinccre
thanks. If you have not, I would be most grateful if you could take a few minutes to complete
the questionnaire and return it to me at your earliest convenience. (If you have not received the
survey, please contact me at 778-2635). Once again, I wish to assure you that all information
obtained from this survey will be strictly confidential and absolutely no attempt will be made at
any time to identify any participant. Your participation is strictly voluntary and you have the
right to withdraw at any time without prejudice. You also have the right to refrain from
answering any questions you prefer to omit.

1 trust you will support me in this worthwhile endeavour and I thank you sincerely for
your anticipated cooperation.

Sincerely yours,

Sandra L. Evans



June 13, 1994

Dear Colleague:

Recently it was brought to my attention that none of the full-time faculty at Seal Cove
received a Prior Learning Assessment survey which was sent to them (through the Cabot internal
mail) two weeks ago. I understand this caused some confusion when you all did receive the
"reminder letter” that I sent to you last week. Please accept my apology for this mix-up

Enclosed you will find another copy of the survey (which I have arranged personal
delivery to ensure arrival!) with the cover letter and return envelope. I would be most grateful
if you could take a few minutes over the next few days (or before you finish for summer
vacation) to complete and return it to me. Again please accept my sincere apology and thank
you for taking the time to assist me in my research.

Sincerely,

Sandra Evans



June 22, 1994

Room B211, Prince Philip Drive Campus
Division of Continuing Education

Cabot College of Applied Arts, Technology
and Continuing Education

Dear Colleague:

A short time ago, T asked you to complete a questionnaire dealing with Prior Learning
Assessment at Cabot College. Thxs survey is pan of the requirements for completion of a
graduate program in University. It is important that
1 get a good response rate to maintain reliability of the study and it will also benefit the ongoing
development of prior learning assessment at Cabot College.

As of yet, I have not received your completed questionnaire. If you have already sent
it, thank you and please accept my apologies. If you still intend to participate in the survey, for
your convenience I have enclosed another copy of the questionnaire. I wish to remind you that
all information obtained from this survey will be strictly confidential and absolutely no attempt
will be made at any time to identify any participant. Also, your participation is strictly
voluntary and you have the right to withdraw at any time without prejudice. You also have the
right to refrain from answering any questions you p.efer to omit.

I trust you will support me in this worthwhile endeavour and I would be most grateful
if you could find a few minutes to complete and return the survey to me by June 30, 1994. [
thank you sincerely for your anticipated cooperation.

Sincerely yours,

Sandra L. Evans



Appendix D

Benefits of PLA as Quoted by Respondents



benefits

to Faculty:

Number of Respondents:

39

& o © ©

w

Time could be spent more beneficially not having to
repeat skills already acquired, thus applying energies
where best needed

increased confidence/self-esteem for the student
accelerates the process of obtaining certification
reduces student’s work load

helps maintain motivation as the student is not bored in
the classroom with redundant work

saves the institution money and materials
saves money for the student
student can begin advancement immediately

the student is able to concentrate on new learning
experiences

the students can share their knowledge and skills with
other students

“"recognizes the value of experience"

"positive message that one’s experiences and prior
learning is recognized and valuable"

1 for each of the following;

"saving of faculty time"

"faculty will not have a class whose prior knowledge ranges
from none to competency"

"slower pace - especially for older students"

"determines needs, characteristics and values of the incoming
student"

"encourages mature students to continue education in a formal
setting"

"students can direct more effort to those new areas to be
learned"



"smooth access or completion of further post secondary
studies"

"stronger linkages with industry"

"faster assimilation of new skills to new programs"

"gain useful exemptions"

"mature students always seem to do well, they know their
objectives and are prepared to work"

"due to the increasing lack of employment, students are
training in several areas and they’re taking advantage of work
in any field. They need encouragement - give them credit”
"very beneficial to older students to prove they can learn
because they were already learning and 'ay not have realized
itn

"suitability and demonstrates ability"

"able to utilize the knowledge students already have"

"the value of the feedback for evaluating what is required to
pursue a program"

"less of a drop-out rate"
"experience is valuable in clinical oriented courses"

"less stress on students to perform in something they (he/she)
is qualified to do"

""promotes concept/validity of life-long learning"
"illustrates institution’s value of student’s time"

"gives the individual student a basic knowledge of his/her
level of achievement/knowledge per subject. Round pegs with
square holes!!"

"attitude and commitment much higher. More focused student"
"why should a student repeat courses, while bhaving done an
equivalent course or material ~ all students should be
assessed upon entry"

"allows the student to be a role model for other students"



benefits ng to s

4 better use of student’s time

3 recognition for past experiences

3 avecids repetition of material already learned

3 motivates student - satisfaction of having a post

secondary institution recognize their past experiences
for credit purposes

2 shorter training period

1 of each of the following:

"transferability of careers"

"mobility in workforce"

redugtion i'n negative r_eaction to change acceptance of
continuous improvement, life long learning"

"saved academic space for use by other students"

"increased accessibility for adult learners"

"the student may enter a course with an advance standing"
"saves money"

"validates current knowledge and skills"

"change in acquiring education and training is upon us! We
must drop our barriers and accept all ,learning!"



College benefits according to Faculty:

8 time could be spent more beneficially not having to
repeat skills already acquired

5 better utilization of college resources

5 saving of money and materials by the college

-} fosters completion of a program

4 encourages more applicants

4 increase the number of people served

3 saving of faculty time

| student can begin advancement immediately

3 increased success rate may decrease attrition

3 provides for a better motivated student

2 happier students and probably more productive

2 student gains useful exemptions

2 allows for flexible enrolments/faster graduation
schedules

2 smaller <class sizes - "may allow for more

instructor/student time"

1 for each of the following:

"frees up classroom space and instructor time for students who
need it"

"opportunity for mature focused individuals to come to our
programs"

"allows the college to provide more cost-effective courses and
design courses more applicable to the students needs"

"shows Cabot’s recognition of value for adults experiences.
Respect for its learners"

"efficient use of awarding credit"
"saves administration and teaching costs"

"enhances progressive image of the college"



"makes us more receptive to the variety of backgrounds and
experiences our older students are bringing with them - our
student population is becoming increasingly older"

"money and energy will be focused in the right direction - eg
developing an individualized program plan that will ensure
that students will not have to repeat any areas of study they
have already attained"

"improved public image"

"reduced work load"

"better use of instructional personnel"

"enhances students’ self-esteem”

"faculty will not have a class whose prior knowledge ranges
from none to competency"

"less variety of learners (eg acagemic background) in a
course, improved student results"

"students can fill empty spaces in senior years so resources
not wasted"

"to determine the needs, characteristics and value of incoming
students"

"will accelerate applicants through the system and provide
space for new applicants"

"encourages mature students to continue education in a formal
setting"

"has potential to counter attrition effect"

"instructor can better pace class if all have similar
backgrounds"

"reduces student boredom with rehashing old material"

"smooth access or completion of further post secondary
studies"

"stronger linkages with industry"

"faster assimilation of new skills to new programs"
" non-duplication of skills training"

"elimination of duplication of learning/teaching"

"makes Cabot a leader in the implementation of PLA"



"demonstrates leadership/models for other post secondary
institutions"

"puts students previous experiences/learning in proper light
(instead of just marketing/filling Cabot programs"

"based on the varied background of those who seek education in
post secondary institutions this area is in need of
consideration as the older student often has through
experience, gained a knowledge/skill/attitude"

"attracts experiences students"

"streamline"

"suitability, demonstrates ability"

"it will be another example of the student coming first. It
will enhance Cabot’s profile as an institute that cares about
its students more so than its tuition dollars"

"it could improve the quality of the graduate and give more
priority to other issues and better time management"

"clear waiting list a little faster"

"concentrate on those with need to learn"

"better quality graduate"

"higher quality of learning facilitation"

"to determine the strengths and weaknesses of students and to
establish some sense of measuring the norm of standard or
capacity with which to begin the teaching/learning process"

"it allows us to reach out and recognize the learning of
adults"

"gives students positive recognition of past skills, etc..."
"greater student benefit"

"PLA will help you to lead the students in the direction you
feel most suited to his/her knowledge"

"experience is valuable in clinical oriented courses"
"college seen as more flexible - more in tune with industry"
"shows the college as flexible and forward looking"

"enables faculty to obtain another qualification or a higher
qualification”



"keeps everybody happier in the long and short term”

"from the students perspective, it provides recognition of
valuable knowledge or skills already achieved"

"promotes concept/validity of life long learning"

"gives the individual student a basic knowledge of his/her
level of achievement/knowledge per subject. Round pegs with
square holes!!"

"more responsive to community needs"

"we cannot afford to slow our learners down"

allows student to be a role model for other students"

"we don’t force students to be in an environment that doesn’t

suit their learning needs. Adults value time - we have to
respect this"

Cabot benefits according to Management
"petter utilization of faculty"
"better utilization of facilities"

"improves Cabot image/reputation with respect to meeting adult
learners needs"

"instructor/course/program renewal which comes from the in-
depth review of content necessary to the PLA process"

"open access to all who deserve accreditation"

"potential enhancement of instructor’s exposure to knowledge"
"maturity in the system"

"responsiveness to our students"

"challenges us to separate ’‘nice to know’ from ’‘need to know"
"the college could be seen as a forerunner in these ideas in
the province and that the college recognizes life and work
skills obtained prior to college is valid and important"
"motivated students"

"flexibility in program offerings"

"assists individualized participation"



"more security of funds as more students return for
retraining"

"better student satisfaction"

“"enrichment of programs by enrolment of experienced students"
“increased opportunities for a variety of persons"

"this would be beneficial especially as the new
articulation/harmonization of trade and technical courses is
completed which will give credit for previous courses"

"better student access to full-time and part-time programs"

"may be revenue generating for the collage”
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