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,and Inu).t people of Labradar. A 'siur'\iléy of the 'vliite'r';;uiéwff”

* focussed on the Indian,'Inuit, and white groups gf/Labzadez.

> . b
. ABSTRACT . T

The purpose thi 3 ins' -
purp of xs‘s‘tugy_&s to devedop an instruc
tional package about the different .peoples of Eﬁbrador.
The instructional unit was developed as supplementary
resource material for the Grade Six program of social *

studies. The package is multi-media.in format w:.th a sarxes

of four sl1de—-tape presentations and an accompanyxng student

Jo has been well documented over the last dec?de

hat Labrador students face unusual problems in terms .of the
-curriculum offered w1th1n the ‘Newfoundland an Labrador

social studies p{ogram. ‘a survey of the current curr1cu1um, i -
materials by the dev;eloper identified the need for mure '
accuratg and current materials about Labrador. Thxs was

especially true df the materials which described the Indian

and reports about’ schoonnq in Labrador confirred ‘the need
for more relevant maten.als about the Labx;'ador portion of

the province. :
__/' An instructional paf;kage was developed vfh.lch‘

When ' the fackage.was complbted, two content specialists, .
two ia specialists, 'and a learner speéialis.t were .con-

sulted to evaluate the_content and technical’quality of the =




pacmge. Baseé upon their recommendations, a number‘ of s

changes were made in theunstrucnonal umt

S The package was piloted in three Grade $ix classes

) in Indian, Inuu:, and white ccmmunltles of Labrador. A "

- | total of 43 students recéived the program. ' ’
Two majn tools were employed to gauge the success

| of the “Labrador Peoples” program as a teaching unit. A

pretest‘posttest instrument was used to evaluate the achxeve—
+ ment of the students. Secondly, questlonnalres were com— .
- pleted by the participating teachers and students ‘to
g ' detezmxne then attxtude towards the program.
e % * FRRY Results ‘of the pretest/posttest instrument showed~

that the student made slgn).fxcant gains on the xﬁaten{l\

; pxesem;gd by the media package. Not only did the um.t

promote effective learning, but also both -teachers’and
+  students held positive attitudes towards the content and
K technical :aspects of the instructional program.--

In-summary;therinstructional unit has been pre=

. sented and evaluated. The unit materidls have beem €fféc-

£ U tive in br;ngan ‘about student gains| oth student and
J I~
*  ‘teacher respoKse to @ "Labrador eoples" unit of. social

studxes has been posxtxve. ¥ 8
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. CHAPTER I

| : INTRODUCTION

Labrador'is an unknown entity to most Canadians.’

’-‘Surpxisin‘gly, many of the people growing up in Newfoundland

have very little knowledge of the Labrador region and its

.peoples. The land of Labradcr was the setting for many -

-\past migrations as a nuxnber of groups of people usgd the

B s
. More modern evehts are better known., The story of ‘the

region since the end of the ice ‘dge. Only-‘recently, arche-
ol qist;s have»rbu'th'ed ‘out the .comings and.qoings of the

indian and Inuit peoples along the perimeter of the,af‘éa. :

Labrador f,is’hery,‘the trade relations between outside
groups”and native inhabitants, and the rapid increase.in
1mlnigtant§ of{ European descent--these are thi‘ee‘ 1mpo.rtant
historical chapters related directly to the Labraddr part
of thélpgpvim.:e. =

. The Indxan, Imu.t, and white people that made use
of the region in the past providé a fascinating tale of
survival and social mtercmltse, both, on the coastline,
and at intericr locatlons. The interaction between the -
different peoples is the raw mutenal for ‘the stedy of how
change takes place between distinct cultures. violent-

conflict appears to have ‘been present with earlier contact.

Evem:ua].ly, trage‘ brouqht peaceful. coexistence, plyde the

-




‘sharing of ideas and language. Christian missionary

activity changed traditional native beliefs. Finally, an
influx of Eu:opgan and glewfo;mdland newcomers spread along
the south and central coast. The native inhabitants
relinquished &dme of their land holdings to the better
el 1Iped new settlers. Then the resources of the region N
wergf more systemically exploited, in some cases to the
pgu\t of almost complete destruction.
The territorial give and take had a further tragic
cnnséquence. The mative Indian and Inbit populations of i

the region be'gan to approach the point of disappearance.

* This was due, among other factors, to the devastating-.impact
v

of "European disease upon the native people.

What dogs..t'his account have to do directly with the
children of coiirse of studies of this provinde? Undoubtedly,
the material has direct importance for the children born in

Labrador today. This is especially true for the indigenous

population. When one examines the i erials of

the p provxnce s schools, howevet, Labra S seen as a

treasure-hcuse of interior wealth. The native Indian and

Inuit people are accorded brxef mention. Unfortunately, the.

widespread and somewhat vaned settlement pattern and land -

use activity as seeg_in Labrador;, is for the most part

largely i‘gnored. | . . i
’ on closer examination of Newfoundland's curriculum

contexit, th_e main cultu;:e grougg of Labrador are almost

completely overiooked.. The caribou culture of the Indian

people rec@les' minor reference. The Inuit aJ:een




through the stereotype image of northerh coastal dwellers.
Many unusual facts about thege people, such_as their pre-
vious whaling culturey are not included. The l;eaxty breed
7 of settler people of the Labrador coast are given evén less
inclusion than the two previously established native groups.:
Historians such as Gosling (1910) and geogral;hers

such as Tanner (1944) attest to the depth and breadth of
human expei‘ience and belie_f found among the peoples of )
Labrador. Writers such as Zimmerly (1975) and Kennedy
(1982) point to the multicultural fabric of the society . |
emerging on the central and north coast of Labrador. It

is in this modern petiod.thaé Cultural di{lterence and the
continuation of separate native cultures wif_hvih Labrador,
has been placéd inm serious ‘jeopnrdy. Building upon this
hinto_ricnl circumstance, .ther complicated issues of toda)_( in
Labrador, such as land ciaims, ;uinority language xzhts,

and government assistance, are better understood.

People of every soc_iety have a basic need to have

. their story recounted. Minority groups and nativé peoples —
are two special cases to cpnsider: There is an ongoing
case for more relevant school materials about the pefple]

in Librador. While this need first comes to light within
the Lahrudor society M:self, there is also a need for
-students living alg:: Island part of the province to huve
a better understan: of the Labrador region and its
peoﬁles. The purpose of this project, there!ore,.was: to
prod\:ce an instructional unit that would help the ele-

mentary school children of this province,-and particularly



those in Labrador, to gain a better understandlng of the

past and present way of living as pructised by the dif-

ferent peoples of Labrador.
l JEn.




CHAPTER II =

NEEDS ASSESSMENT

To establish a need for'thé development of a unit
of instruction on the topic of the peoples of Labrador, a
number of strategies was employed. The curriculum mate-
rials as approved by the provincial department of education
were sﬁrvéyad ‘for content relating to Labrador "pe.chles.

Secondly, historical r.\e,velopgnents we:e"resea;ched. . Govern-

ment reports and \\by local L groups were
examined for references to the need for, Labrador materials.
The writer conducted a survey in the’schools of Labrador

to determine if the need for additional materials was—-

by » , and of Labrador.

= atement of Needs
| : %
The Ney#Oundland and Labrador social studies cur-

riculum is established upon’ a -numbex of fundamental 1ean‘\-
ing ‘strategies. Most easily :eéogni'_zuble is the concept
of the "expanding environment." In the .t:ouxse of the
indlv;dual student's social—cﬂﬂ intellectual development,,
Lthe school pmgrum begins with the immediate world of the

child and sequentially projectn the learning environment to

larger snciﬂ and cal limits. Ci itly the

child's world is expanded from a personal one to a distant

global one.
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Division of Instruction, through the publica-

tion of fhe Master Guide for Social stfidiies K-XII in

Newfouridland and Labrador (n.d.), outlines the basic aims
and specific goals for each yearly program. The study of
the province's cultural heritage-comes at the Grade Five
level. Study of Canada and an emphagis on Canada's native
peoples follows in Grade Six. Onhe targeted goal of that

year is encouraging "respect for the rights of Carada's

native peoples" (Master Guide, p. 35).
e
' survey of Relevant Materials

The writer examined the school materials as out-

lined, by the Division of &nstructién in. the Prugkamme of
stud;es 1981~ 1982 for incidence of discussion of Labrador
peoples. ‘ A checklist procedute revealed that the Labrador
part of the prpvince was dealt with in Grade Five and Grade
sik. Minor references were in evidence in Grade Nine and
Grade Four. Refer to Table 1. - )

Most of the references in the discussion portray

Labrador as a resource-rich region. The nativg Indian and

" Inuit people of Labrador, as well as the coastTI white

seci:ler pe.ople, are given little attention. Eyen then, the
1nhab1tants are dealt uuth through means of rigid histori-
i1 Stubectypen: References to past conflicts or deeper

comments on the problems and transformations fin their cul-

tures of today a‘re laeking (McLean, 1981). nfortunately,

_ few visual materials are available. Textbodk illustrations

, and pictures are obviously not recent. In /sharp contrast,




L Table 1

Labrador Peoples Content Checklist .

Historical Emphasis of Culture G:o;xp

Original Contact Contemporary
=

Grade 4 :
Whites " % - yes
. 3

Grade 5 | == i ¢
Inuit . yes (brief) yes
Indian ! | yes (brief) ) yes

Whites 9 yes . ) yes

Grade 6'
Indians yes (brief) “

Whites yes

Grade 9
Inuit yes (brief)
Whites : . yes (brief)

Grade 10 . "
Whites . yes’ (brief)

—

T £
Key to Emphasis Listing
(1)_oOriginal indicates the reference predates whites.

(2) contact early ) natives/whites.
(3) Contemporary means that more recent events are
disclussed.



g .

‘well-written and beautifully illustrated booklets. about

other Indian groups of Canada predominate in the Grade Six

course of study. i
The writer surveyed the holdings of thé National
Film Board of Canada, the Resources Clearing House of

Memorial University, and the Instructional Materials Center
in St. John's to ascertain the quality and“quantity of
Labrador related productions. The ‘se"areh uncovered a small
number of excellent films. Much of the subject matter of:

this £ilm material a;gcussed the inland wéal:h of Labradox.

For example, Iron from Labzador (1962), is an optstanding -

prnduct;on which described.the ?nornnus effor\: undertaken y

to link the iron resources of the u}tenor th}\ Sept Isles.
Labrador '(1963)“ provided an Qvez‘:view qf Labrador
society at that time. Thisit;heme was again p\_x.rsued with a
coastal focus in the 1977 proddction called Labrador: _Land
_Out of Time. fhe film highlights some of the timeless and

”dxfficult aspec

Other films such as A Family of Labrador (1978) and

Labrador North (1973) illustrate some of the apparent modern

problems in the multicultural| fabric of Labrador soc‘i‘ety‘

" In the writer's opinion, the films are valuable, but their

documentary‘approach functions at a level far beyond that
of elementary children. Politicél references in the'filvms
are more in keepzng with material more easily understood
by high school students. .
Pinally, two filmstrips, A Day'in the Life of an
Indian Boy - (1954) and-A Day in the Life of an”Indian Girl

ts of the way of life on coastal Labrador.- - —
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(1964) provided one of the few instances where material on
the Indian way of life was available. The presentations )
ar‘eﬁimportam: for their historical value because they

depict aspects of the Indian way of life that are rapidly . 4%

vanishing.: "

Availability of E:lem’entarx evel Literature

A survey of available literature was undertaken at

the Arts.and Culture Centre Library and in the Newfoundland

S .
Room afggMemorial University.. It was discovered that very
few materials were written at'a level which were readdble C

hy. el i Secti of E. Goudie‘s‘pook,

Women: of [Labrador "(1973) and Them .bays Magazine, edited by
D. "Saunders, were the most ‘adaptable publicatiqné 7£‘or
classroom ise A Ehe: SlemRTbAEy level. ' Loose-leaf ;}x:;‘nted -
pages which discussed the natives.of Labrador, available
from the Museum of Man, Ottawga, were among the’ most suit=~
able macer‘ia]:s for element;iy studexécs« However, here
again, t‘.he’w’h 'é settler people are omitted from reference.
’ In the writer's opinion, the materials examinaci‘o,n
unc;overed the fact that all other written and better known

materials such as the compilation ‘Our Footprints Are Every-

wherey Inuit Land Use and Occupancy in Labrador (Brice-

Bennett, 1977} and Hunter‘s in the Barrens (Hendriksen,

1973), as well as a variety of other historical ‘and anthro-
pological works, were well beyond the reading level of the

targeted students.




]

: 10
In conclusion, the materials search uncovered a
number of audio-visual and written productions about

labxadcr and its peoples. For ihe most part, t'he ‘written

works wexe too advanced for elementary children. The audio- -

visual matetials spazsely depicted the diverse’ lifestyles

of past and present cu}tuxes in Labrador.

Needs Identified by Government and o
School Agencies

The w\rit‘tler the by g

and school age‘hcias ‘to determine if special educational

‘needs were ide_ntifiéd in Lalrador. | Documents in_cludinq

The Report osb the Royal Commission Ln Labrador (1971), The '

Labrador Development Proposal for Submission to the Govern-

- T 1
ment of Canada through the -Department of Regional Economic

‘Exgansion (Department of Regional Economic Expansion, 1977k,

and The Einal \emrt - Task Force on Education (Crocker's
Riggs, 1979), clearly discussed the need for more _zeleva.nt
materials in Labrador schools. -
_The school system was singled out as failing the
native Indian and Inuit students. In response to this

dilemma, different strategies were developed. Native

1 ion was' i

at low g‘rade levels and
a, numbex: of native teachers were employed as class.instruc-
tors. Even with these measures, the schdol syatém was .
criticized by “some 1t;cal interest groups. At the extreme
the schoo¥ag was ‘viewed as an m‘:tuide force which was
assimilating !h ative children into the mainstream of
modern. society, as rep_o\rted in the Labrador Inuit Education
#N i
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conference Report (1977), and the Naskapi Montagnais Innu

Association's Comment Paper on the DREE Proposal (1978).

Survey of Current Gurriculum Needs

\ A survey ‘conducted in schools of Labrador estab-
1lished rthe current teacher, student, and parent view on the

subject of Labrador currldulum topz.cs (see Appendxx A).

* There was overwhelml.ng support for the xnclusian of Labrador—

relatéd issues of past history and present Eegelopments. -
For exenble, the need for the study of Labrador Indian,
Inuit, and white groups by school children was fated as
"1mporcant" or "very 1mpcrtant;' by 95% of all respcndents.
Table 2 1151:5 the _responses of the overall sample on a

survey, : - |

icnale for Develogment of Materials

Following the materials sea.rch the historical back-
§round research, and.the school survey, the need for a unit
on Labra_dorvpeoplés was firmly established. It was clear :
from the examination'of existing materials that no re’s‘oﬁxce
units were available on the cultural groups of Labrador.
The materials in circulat;on were few in number. They
usually dealt with one c\ﬂ.tu_re group in isolation. Most
published materials were written at a level of dif£§'ulty
far in advance of reading skills of elementary students.
With this situation established, the writei began to develop

an outline of instruction entitled "Labrador Peoples."



Table 2

Labrador Curriculum Survey Results e

Curriculym Topic Response
J

. . I Ur X
2.1- ndlan, Inuit¥ and white groups 62 6. 5 1 .
2.2 Cchurchill Fal& hydro project 56 64 8 3

2.3 Circumpolar peoples . 4 74 .43 7

2.4 Role of native Labrador wohen b 29 69 27- 5

2.5 Inpact of development projects 88 39 3 1 ;
2.6 Moravians influence on Inuit 31 7 25 4 %
2.7 Rapid growth of Goose Bay . 26 63 32 8

2.8 Labradorians dependency on fishery 71 56 4 0 .

2.9 Prejudice in labradog - 47 64, 1505

2.10 Quebec's view of Labrador - 49 63 14 3 °
Pitomrptm et . W@ i s

2.12 Fur companies and native cultures S A 71 5 14

.2.13 Newfoundland fishermen in Labrador 25 74 27 4

2.14 Roman Catholic nussions and 19 70 30 7

Indians . i
2.15 Implications of separatism . 6 s6 7 2
2.16 History of whaling ' " 17- 73 34 6
2.17 Native inventions adoption - 3 73 14 '3 - i
2.18 Future resource development B 40 571 ]
2.19 Native land claims 48 65 16 0
3

2.20 Labrador City iron ore 32 .80 13

Response Key: ' (VI) very important; (I) important;
(UI) unimportant; (X) completely of no use. )




' Development Model -
The developer proceeded under a systematic approach
towards the goal of developing a unit of instruction on the

peoples of Labrador. The wr-iter followed the model as |

devised by Braffet fLos0).

FEEDBACK " "

Figure 1. Aped model of instructmnal By
*-development. . |

o . N . S
The pzocess of mstrucnonal development as outhneq
by Braffet takes the creation of an instructional unit
dhrough four specific phases. First, the problem is identi-
‘fied ar;d analyzed. The analysis <includes }:he study of the
characterisciqs of the learners, ﬁthe content and‘app’l‘icable
- concept’s, and the creation of tasks to achieve success in " .
' the study of the instructional unit. All of these factors
contribute to the formation of a set of performance objec-
tives which are the core of the 1nstruc_ticna1 unit. The

next step is for-the desllgner to choose appropriaté media

and 1ear§ing activities to b:h}g about success in-the
. . mastery ‘'Of the performance objectives! In the’third step,

the unit is subjected to evaluation pr&cedure to determine
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the success level of the learners. Any weaknegses that
become apparent will result in revision of the unit
matérials. E‘inally’, Braffet's model identifies" feedback =
as the constant: element which “spurs ‘revision. Once the
fi;|al revisions have been qade, the developer emhazké g;i
the final task cf making the finished materials available
to mgencies that di‘stt‘ibute 1nst‘xut‘:tional n_\a'terials,. °
Through this means the unit should reach the learners for

which it was intended. .




CHAPTER I1I

LEARNER ANALYSIS

The students for which this instructional unit was

“fdeveloped were Grade Six students of Newfoundland and

Labrador ‘elementary education. However, the need for ‘more

f) ' . materials about the peoples.of Labrador first came to light
N B

vof age. In terms of chronological age, the hative children

within the Labrador society itself. With this starting
poxnt[ the de\ieloper “identified the primary audiente £&r
thg unit as. Grade Six students of coastal Labrador, The
mate:xals Were parucularly relevant to an sub-group of. the

; targeted Grade Sxx qroup of coastal Labrador. This was the
Indian dnd ; Inuit: auqience of the schools on the ‘norch coast.
This sub—group shhred many of the characteristics of the

total group, but had dlffexences which were taken into, *

acqount in the analysis. The learner analysis examined

the following characteristics of age, achievement, attitude,
. 4 .

and ‘culturdl constraints.

Age " R
The native.audience that was a sub-group in the
primary audience of coastal Labrador widened the parameters

of typical expectations for Grade Six students. Normally,
s w5

‘. students e;\terinq and leaving Grade Six are 11 and 12 years




in Grade Six on the Labrador coast are generally a full
half year older than. their wh;te counterparts throughout

the rest of the province.

Achievemerit .
Generally speaking, the students of coastal
N Labrador pe’rform at levelé below the provincial norm for
achievement in a number of language and mat‘hematical*skills.
This conclusion was gleaned from the d1scussi*0n of the
special proﬁém in coastal Labradof in The Final Report -
Task Force on Education (Crocker & Riggs, 1979). Cur!‘lculun{
,relevancg ant?/the high reading level in p:escribed_ texts are
two issues that poin‘t to the special cirtumstance for
improving student achievement on coastal Labrador.
i N Attitudes i
The _writer'p’xoceeded from ;:is .e’xperience as a
teacher ;lit the knowledge’ that the students ir; native
schools e};p'eri‘em‘:e sc;me- fr\;stra;ion with the reading level
_in sogial studies textbooks. Audio-visual education has
. made an impact in the native schools in the last five years.
The developer was aware thaé studerits responded positively
toﬁtl-medxa techniques in 1nstnlct10n. The writer pro-
* ceeded under the assumpticn that Grade Six students in
genera‘l but native ‘Labrador students in particular, would
be more positive to actlvities which used a number of
techni‘ques as opposed to instruction centred on textbook

activities. v : g8 .



Cultural Constr:

One of the important considerations in creating a
unit that was effective for the primary audience of Inuit, i
Indian, and white students was to take into account a:
number of facts about the diverse backgrounds in the tar-
geted population. Most of the Newfoundland settlements are
sj::uar.ed in coastal settings.l These communities are
usually snall and relatively isolated. This elenent of -
isolation is magnified on the Labrador coast. ’

- The most central feature in the study of the
environmental factors, is that, until recently, the Inuit,-
Indian, and white groups practiséd different types of land
use and resource exploitation. Oply in. the last generation
have the Montagnais Indian people become paménent residents
at Lake Melville. Even today, a good portion of the Inuit
and Indian people contlvue hunting and flshlng trad:.txons
of their forefathers and spend part of the year 11v1ng in
tents.

It is interesting to note that North American
society, as typified by the telécommunications revolution,
directly reached ail communities on coastal Labrador in
the last decade. This was accomplished through the mediums’
of radio and television. Only two con;munii:ies, at this
time, have not received television programming. This
feature points to the fact that English has become the ¢
language of communication beéween all Labrador groups of -
today. This circumstance also xei;\forced the growing

-
importance.of the English language, as English had
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previously been entrenched as the main 1angu—aqe of instruc-
tion in all schools, including the nati.ve schools of the
north. 3

Despite this reality, the Indian children still
actively communicate in their mother-tongue. The same can
be s?_id. of the Inuit children of the north. It would be
£51% ko may, Ehat Englisiia a edoond Fanguage foz the

- coastal native children. However, mixed marriages and an

increasing p of English king people living in

the north coast communities, point to the trend that the

English language continues .to gain more widespread usage in'™

‘the native communities.
What_did this cultural differentiation mean for
this study? The ;titer predicted that the unilingual
m(gnsh—speaking_chud:en would perform at higher levels on,
the test materials than the native children. This is
because the test materials and unit presentation were

developed in the English languagé.

= <4



CHAPTER IV

TASK ANALYSIS

The Task Aralysis is a development procedure to
refihe the content material. The main facts and concepts
are gathered under subheadings. The central issues related
to a given \topic emerge through the process of elimination
and refinement. Then, key ideas gre structured in a sys-
tematic plan. This strategy enables a ‘deVeloper to discard
nonessentials and retain the most appropriate iﬁforl;\ation.

It also makes the task of presenting the material in a

‘learnan sn:uatxon much more orderly. ¢The content of the

unit, entitled "Labrador Peoples," was dxaqrammed. This
hierarchy (see Figure 2) acted as’a sequential map from '
which the completed‘ package was derived and assembled.
‘Once a content hierarchy is identi:fied, tasks that
the learners are to accomplish are described. The taske
that learners are to perform are designated as performance

objectives. The learning outcomes derived from the packdge

on "qur:ador Peoples" were listed as 17 appropriate objec-

‘tives. The objectives cover, in the writer's opinion, a

manageable amount of materials for the instructional unit.

Pérformance Objectives
The 17 performance objectives were directly derived

from the content hietar‘c?\y on the subject of "Labrador

19
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(' LABRADOR PEOQPLES -
I . | 5 1
. + [naian or 1anu reopie] - [znuit reopre] [white setiier peopie |
]
- Modern dettlements
N N " I tintex‘ior
5 salmon- . Modern Resource coastal iron ore
i arine-Based Exploitation ——— 14nd-Based—— =
L. codfish
¥ . ydro power
fish.
plant —Governnent Influence

part of Canada— [
under Newfoundland's | Missionary &

jurisdiction ™ contact w1tL Native [ ct!{pxed canoe/dogteam

linked with-Britain—— native trappers
.

’—Catholics linked to Indians

P Mordvians linked with Inuit

Land Resource individual trappers
. Explou—.acmn i —
Newfoundlanders independent traders
settled south coast® trading companies
contact and trade —-—
= with Ianit Marxne Resource John Cabot

schoonermen (floaters i Exploitation ) B
“Basque whaler: e Cartier disappointed by coast
salt-cod fishery— - J ikings, first Europeans

0z

. N - - ~ 4
’ B . ‘ Ngure 2. Labrador Peoples content listing: white settler people. \




Modern Settlements Land' Claims
Present Bands (Montagnais/Naskapi)

Contact with__ .

——Impact of Churchill
Falls Hydro Project

[ Government Assistance

| __Missionary Activity by ,,;
Catholic Church

White Groups
Caribou Dependence

snowshoes
Inventions: canoe

tents

Trade with Hudson Bay
[— Company and independent
traders

-——Explorers meet Indians

—women's sewing skills '

Nomadic Hunting Cult
” 3

harpoon and arrowhead artifacts

burial mound

ngt Arrivals in L

ved wildlife

Lr
% in Straits rggion

Figure 2. Labrador Peoples content listing (continued): Indian

or Innu people.




Inuit People -

[
North Coast Settlements

Land Claims

Market Economy

—government assistance

(-resettlement

intermarriage between
[“Inuit and whites

| trade with Newfoundland
schoonermed or floaters

[-disease reduced Inuit.

Maravxan Church activity
[ ana twa

_v1olence between whites
and Inuit on the coast

Ftrade with traders
Lexplorers meet Inuit

ame from the north

fishing —Maritime
fish plants—{
sealing — . .
trapping. Contact with White
Groups
snowhouse: Housing n
sodhouse:
tantac ‘Technology: kayak
fish-spear
‘harpoon
- komatik
whaling .soapstone
sealing Y freseving
caribou 2
fishin
berries Second 'Arrivals in Labrador .
c Ecastal dwellers
h
Figure 2. Lab:

rador Peoples content listing ‘(continued): Inuit. people.



Peoples.”

L
and white cultures of the Labrador coast equal representation

in the listing of the objectives.

against overemphasis on one culture group in the unit

material.

The writer attempted to give the Inuit, Inddian,

This was done to guard

The 17 objectives were distinguishable in test

materials which were administered before and following the
— ~

unit presentation.
objectives, the student was expected to accomplish the
following tasks.

(1) identify the Indian hame of the Labrador Indian people

(2)

as Innu;

correctly ﬁe or identify the Montagnais and Naskapi

2 Indian gro 3
3)

(4) identify the sbdhouse and snowhouse as Inuit homes from
(5) identify the komatik (dogteam), an Inuit invention, as
* being in wide usage today on coastal Labrador;

(6) identify fishing as an important job activity of the

(7) identify the Inuit as the group that made use of soap-

-

(8) identify‘tha Churchill Falls area as l;eing located in

entify the hunting lifestyle of the early Inuit and

Indian people;

the past;

Inuit of today;

stone;

Students will:

To indicate mastery of each of the

Indian territory in the past;

(9) identify the Basques as the first European whalers éé

come to Labrador;



(10)‘idenqify the Moravians as an early missionary group
who came to the Inuit people;

! (11) identify the dogteam and canoe as native Xnvenéions
that were copied by the white nevcomers;

(12) identify the Indian, Inuit, and white groups as the

. threé nmi’n peoples of Labrador; -

. (13) identify fish as the most important coastal resource
today; )
» :

(14) identify the Hudson Bay Company as the agency that
tried to change the native people into trappers;

(15) locate on a given map of Labrador the following
features: modern hydro town, Goose Bay, Torngat Mts.,
largest Indian village, area well known to ‘the floaters,

""" Montagnais territory, largest Inuit village, iron ore
centre, inland reservoir, Basque ‘area; s
(16) identify the Indian people as the first group that:
lived inthe Labrador area;
(17) identify fish as the L[abrador product sought by the
floaters. P ,
The 17 objectives were %pgntifiable in questions on

sthe pretest and posttest.

Insttucéional Strategy
The instructional unit was designed for presentation
ain\ four lessons. The strategy was to provide a separate

section to describe the history and culture of each of the

three major grou‘ps in Lébradgg. The final lesson, which was
multicultural in format and content, reviewed "ome ‘of the

L

. |



25

material from the three previous lessons. -

Four Day Design

Lesson.l - The Indians .
) Lesson 2 - The Inuit

] Lesson: 3 - The New Settlers

l[.esson 4 - The Labradorians I

‘Figure 3. Labrador Peoples Instructional ‘Unit:
2 Four Day Design. Ry ¥

The instructional unit was not intended to be totally

self-instructional, but in order to facilitate evaluation of
the effectiveness of the content of the package, the unit

was designed to require minimal teacher intervention.
-~

i



CHAPTER V 4
 RATIONALE FOR MEDIA CHOICE

The instructional unit, "Labrador Peoples," was a
multi-media program developed for use in the Grade Six
program of social studies. The writer consulted literature
on the usage of media to su?port the concept of-a multi-
media package. ’'After exqmininq the possible options, it was
found that cost and-access;bility of media_technplogy nar-

rowed the choices of mediums for use in the presentation.

Review of Literature

There now exists a body of research that supports
the use of multi-media education in terms of 'student prefer-
ence agd instruction with effective learning. Moldstad
(1974) reviéwed studies into the effectiveness of inst'ruc-
tional }:echnology. The author concluded that students pre-’
ferred multivmedi“a instruction when compared with t’?!‘i\divticnal
instruction. Similarly,; Jacobs and Bollenbacher (1960)
dem.onstrated positive student attitudes: towards bio'leg‘;
i,.nstrucﬁior, ihrough television viewing. Studies by.l.yop
(197‘2) and lchuiré (1970) also documented student prefeuer;ce
for nonprint media.

» While the evidence overwhelmingly' supports p‘ositive

attitudes by students to multi-media education, the quéstion

5 26 .
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) .
arises: is media preference correlated significantly with
learning? A study conducted by Deu;:sch (1972) with
"general" Grade Nine English students showed that ideas and
abstractions expressed through pictures, music, and poetry
were much more creatiwely expressed by the students than
through the tradi;’ional classroom learning situation. Br:;m
(1975} singled out film as a powerful medium to bring about
learning. This teacher used film appraisal and film produc-
ticns'tn make sign%ficant communicatio‘n a{\d learning gains
with his English ¢lass. . .

A doctc;ra.]. d%ssertut%on,ﬁocuséed on tﬁe rolé of'
_motion pictures.or still pictures i‘n pzomqting‘ science. |
wccabularvy gains in elementar‘y grades. Romano ' (1955)
observed that the groups that utilized mediated 1e’ax;n,ing made.
sxgnifxcantly greater qa.ms injvocabulary than the control
groups who lacked such presentatwn techmques in the study.

In conclusion, the review of research lndi‘ca\:ed that
students prefer a varied approach td®instriction. This is d
an intrinsic element of multi-media education. Effective ’
learning more frequently occurred if the instructional:
program was based on a "sy;tems approach" to educgtipnal

prepentation rather than through traditional classrgom

Select/&n of Media

 Given a number of restraints of production capabili-

insttuction.

ties, -cost, and school facilities, as well as the media

preference ‘that the teacher survey produced as depicted 'by




Table 3, the riter selected a multi-media format. °

Table 3 B s =

Teacher Media Format Preference

Media Format R i Responsé ) .
video P 37
booklet a7 *
slide/tape” E 43
audiq/cassette T ] $
filmstrip . ey 29

¥

‘It was decided to creaté an instrucr_icma,t package
which contained a dlverslty Df media b,ased on the Bkill! Of

s'eel.ng, listening, and wrxtan. Shde vlshals and audlo-

assattes requivh velatively winplertovis mnd wkilie Sn order

to produce effective instructional materials. Secondly, they

-are relatively .easy to révise and zepxoduc‘e. The audio-visual

materials were supplemented with a prifited booklet. The

booklet format, which was highly rated by the teacher survey,

was designed as a student consumable. The developer proceeded

under the assumption that even if the s.tudents overlooked -
some 1nfomation when observing the slide-tape, ‘the content’
would very pbssxbly be mastered whdn the booklet exercises %
were corrected, so the booklet was demqned to complement

the xnfomatxnn of the slide imagea and audio-cassette tapes.

Repet;tl.on and reinforcement wexe built 1nce the presefftation

«to bring about mastery of the performance objectives.
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The developer c_i‘eated four .slide-tape presentations.
Each of the first-three slide-tape materials centred on one
of cheatﬂ;ee culturad~Jroups--the Inuit, the Indians, and

whitesz-of Labrador. The final presentation embraced thé .,
theme of telling the combined 'story of the three cultural

groups through a multi-cultural fcntat. b

> . The student prlnted booklet ,was designed as a segies

of four exercises. ' The first three lessbps corifesponded

directly with the %ude-:ape material. The fourth exercise

was designed as a general review instrument.

* The partxcipatlng teachers xecelved‘ ja package coh- o
taining informdtion about the perfomance bbjectxves, an out—

line map tof Labrador, qnd evaluation todls of the pretest/

posttegt 1nstrument as well as student and teachez question="
naire copies.’ sufficient copies of the work bopklet, e
."Labra§or Peé‘ples," were provided for participating students

‘as well as to the sppervising teacher. Two carousel slide

trays containing the.four visual presentfnj,bns plus four

cor ifd audi tapes completed the media .

package that was distributed to each participating teachér.

C




CHAPTER VI e

FORMATIVE EVALUATION

In keeping %ith the model of systematic development
of curriculum materials, a formative evaluation was con-
ductéd after the prelininary production of the unit
materials. Two content specialists, two media specialists,

. and a learning specialist assessed the materials.

Evaluation by Content Specialists .

.~~The main cont’ent appraiser of the media package was

).

materials in the production.. The evaluator pointed out the

a member of ‘the Department of Anthropology of Memorial Uni

vexslty.‘ The cofitent expert analyzed the accuracy of the,

aifficulty surrqunding the use of the term "Inuit." Con-
fusion’ surrounds tixis term because of associations with
earlier Dorset and PréDorset or Palaeo-Eskimo gzc‘ups.
However, in the nature of Ehis historical survey, the
"Inuit" label "was appl?ed to a number of northern cultures. '
This\ was ‘seen as th implest solution to deal with the
possi\blé confusion over prehistory 'terminology.
In general, the content specialist indicated that

the materials wez\g accurate and a useful. additiqn in 'the

) portrayal"of Labrgdar cultures. . '

; One chanqe came under the advice of a second content

expert, an archeologist, also a member of the staff of

30
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Memorial University. A map X_J)Austrat‘ing the southern extent
of the most recent Inuit group was altered as a result of

his recommenQation .
7

) _ B
Evaluation by Learning Specialist

A Program coordinator of the Labrador East Inte- %

grated School Board examined the unit to assess the learning

effectiveness of the package. The specialist predicted that

the unit would be sutcessful in bringing about effective

learning of the stated objectiyeS. Under the advice of the
examiner, mihor word inaccuracies in two audio programs and
a printing reference were noted. . Other than these revisiox‘xs,
the spetialist judged the unit to be a welcome addition. to
the social studies materials available t: coastal Labrador

teachers and the province in general.

Evaluation by Media Specialists

Two faculty members of the Division,of Learning
Resources of Memorial Univérsity previewed the slide-tape
and booklet materials. A number of improvemen/ts‘ was. recom-
mended to the producer. One graphic visual was not of
acceptable qua}ity. the message of the visual being unclear.
Secondly, t‘he audio signals on the cassette tapes were
longer than fmmally\ recorded, causing a distxac.tion fr‘om‘
the:‘%;mrration. One media specialist also identified'a script
error that had to be eliminated.

)\ctin(; upon the’ recommendations of the t;wo exa;ninex‘s,

L
the weaknesses were corrected for the final version of the

A

~ L



T p TS
32

production by redrawing the graphic visual, correcting the
script error, re-recording the four narration tracks, and

adding less disturbing signals on the audible signal track.
v



CHAPTER VII i
SUMMATIVE EVALUATION

The summative evaluation of the-instructional package
was' conducted with three Grade Six classes at different
locations on the Labr;dn: coast. The summative prqcedu‘re
consisted of a number of )\r-su:ni_nary steps. Three partici-
pating schools were s‘elected which Aweze representative of "
the target audience. Each school's population consisted of
children living on the Labrador coast. One school was made
up primarily of Inuit children, one was primarily Indian’
children, and the third was primarily white children who were
descendants of early !ettlex.s to this region as well as those
of recent immigrants. Nain, Sheshatshit, and Happy Valley
were the community locationsuof the selected schools. While '
Naiu and Sh:ﬂhatfhitfhave all-grade schools which serve the
entir?cm!mnity, Happy Valley is a larger community with
n\o’re than one school. Peacock Acm‘iemy was chosen as the
school for the sample group of white settler children..

After the selection of the schools, administrative
clearance was made. A t:.m\e)\)’er:.od for the unit presentaticn
was determined. The efﬁctiveness of the unit package ‘was e
measured over the following sequence of events with the
desig}mted experimental groups: administration of préteat;

presentation of the unit; administration of the posttest; the,

3



* 34
. R g 35
administration of attitude questionnaires; and analysis of
data. '
A fourth group, made up of white children from_
Peacock Academy, served as a ccntrol‘group for the unit
< experiment. This group received the pretest and posttest

but - they did not complete the unit paciage. ®

» Procedure 4

The un%t materials were delivered to each school by
the developer, who instructed each cooperatfng teacher in -
the required lesson seéuence for administering the program.
Each teacher w"as asked to pr‘esent the program with a minimum
of teacher intervention in four 40-minute periods distri-
buted over f::ur consecutive school days. Care was takeﬂ to
ensure that all three participating classes would receive
essentially identical instruction. -
. Eatih of the three participating schools received the
following treatment: d£ ‘one, administration of pretest;
day two, lesson one, The Innu; day three, lesson two, The
Inuit; day four, lesson three, The New Settlers; day five,
lesson four, The Labradorians; and; day. sixg. administrut}'on

of posttest and student ‘questionnaire. : B

- . Instruction to Shudents

The ing* the unit

and administered the testing materials. Each of the four

40-minute lessons in the package presentation followed-an

identical procedure. The students were given the exercise
' .

—
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booklets, "Labrador Peoples," at the commencement of the
period. 1In the first 10-minute segment of the classroom
period, the classes viewed one of the four slide-tape :
productions following the sequence as outlined in the book-
let. Second, the students were-instructed to complete the
cotéespcndinq lesson in the booklet. The booklet.exercise
time segment did not exceed 15 minutes. Finally, the .
‘ students reviewed the slide-tape production and simultane-

ously corrected their exercise answers and revised any
2 -

incorrect with =i

Measurement Instruments
*  The evaluation of the mastery of the objectives by

the students was calculated by a number of instruments. The—

analyses consisted of: (1) a percentage of students com—

pared th i)ércentaqes of items correct on the posttest;

(2) an item analysis of objective mastery as seen thrc:ugh
“~

' ™%, comparison of and p i ; and, (3) the

comparison of means on the pretest, posttest, and pretest/
: pasttesté diffex;nces of the three classes.
‘The pretest/posttest instrument was derived from
the 17 objectives. A matching of the objectives, pretest o ¥
questions, and posttest questions is Listed in fable 4.
The pretest consisted of 16 completion questions
and one matz;hing que;tion. There were 16 multiple choice
questions and one matching question on the posttest gsee ’

=% ix B). The p: in h 3 varied some-

what in format but they were as close to identical as
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possible in content. The questions were derived directly

from' the objectives, and, therefore were crucial in evalu-

ating the success achieved by the students. Answer keys to
both tests were supplied to the supervising teacher (see
Appendix C). A comparison of means was uséd to show whether

or not the unit presentation caused significant learning to

take place with the three classes who received the unit.

Table 4

,
Performance Objectives Matched with

Pretest and Posttest Questions

Posttest Item

Objectives . Pretest Item
¢ b 12 10
2 B! 5
3 9 8
4 2 2
5 6 9
6 11 12
7 14 14
8 10 11
9 4 4
10 3 . 3
11 7, 7
12 13 13
13 15 .15
14 16 o 16
15 17 17
16 1 wd L
17 8 . 6

A further method of measuring the effectiveness of

the program was with the use of attitude questionnaires.

Upon completion of the unit, the students were administered

an attitude questionnaire (see, ix D).

THE ¢

ting

teachers of the three classes also received an attitude

Questionnaire Jsee Appendix E). The data on the completed
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questionnaires !uppé‘l the student and teacher reaction
to the difficulty, success, quality, and applicability,of

the unit. The results of both questionnaires were tabulated.

Overall Success
The “overall success of reaching the objectives was
tabulated by a cumulative percentage listing as depicted by
Table 5. The tabulation showed that 93% of the _students
(N=43) correctly answergd 703 or more of the items on the

posttest. Secondly, 74% of the totg]_.,gxof.lp .maStered at

least 75% of the items correctly. These:figures are one Ve

positive indication that most learners wer;’successful in

achieving the objectives of the instructional unit. o

g we—E Table 5

\ Overall Success of Reaching Objectives (N=43)

Poncack Sheshatshit Nain  Total  Correct Items
® s t o %
o 0 0 - 0 100
1 0 11 9 95 or more
14 0 16 a1 90 or more
39 : AT - 26 25 85_or more
67 17 63 58 8Q or more
83 33 79 74 75 or more
98 83 95 93 70 or more
e 7 s ¥ = less than 70

"Item Analysis
‘The item analysis identified those objectives which

were effectively mastered by the students. It also isolated

~* those objectives in which a signiﬂc‘anc gain in learning did

\J
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not occur. Each test item was examined individually in
order to determine how many students responded correctly to

the item on the pretest and the posttest and to compare any

differences between the two tests on an item-to-item basis. \
A Chi square’ test of significance was the statistidal tool
employed to determine the significance of the differences
between the number of successful students on the pretest

with those of the posttest on each of the test items. The -

results of this analysis) for each of the three groups follow.

\

Item Analysis (Nain)
‘The pretest/pngzcest gain by item for the Nain Grade

Six class (N=19) is shobn in Table 6. It shows that signifi-

cant gains wgre made in 14 of the 17 questions. Answers to -

‘questions 2, 13, and 14 demonstrated no statistical signifi-

cant gain. Some explanation of this is now given.
Question 14, which dealt with the special use of
soapstone by the Inuit, was not mastered by the students.
As a‘group, the students displayed good k'nowledge of this
item on the pretest but they did not make a statistically
significant gain by the posttest outcome. The item was
referred tl; once in the'slidegflape presentation and once in
the booklet materials. Therefore, more drill and practice
of the concept of the use of soapstone by the Inuit would

be the means to produce mastery of the item.




Table 6
Item Analysis of Pretest/Posttest Results (Nain)
(8=19)
Question Pretest Posttest X Posttest 8 S.I.
1 x 7 4.5* .41 .33
2 8 17 3.24 .89 .81
3 7 19 5.54* 1.00 .00
4 0 17 17.00%** .89 -90
- 3 18 10.71** .95 .94
6 o + 8 8.00%* .42 .42
7 1 13 10.29%* .68 .67
8 8 0 18 18.00%** .95 .95
. 9 1 14 1L.27%%% .74 .72
10 0 18 18.00*** +95 .95
¥ 11 1 13 10.29%* .68 .67
" 12 2 L Y 11.84%%* .89 .94
13 9 14 1.09 .74 +60
14 8’ 16 2.67 .84 .'[2’
15 0 15 15.00*** +79 .79
16 0 14 14.00*** .74 .74
17 1 ) 16 14.23%%% .84 .84
S = E *
*p < .05; **p < .,01; ***p < .001 "
. S
Identifying the "three groups" that live in the *
Labrador region today was the subject of question 13. The
| students achieved at a high level on_the pretest but they
fa"‘ed to make significant gains on this subject. Since this
concept was key to two of the slide-tape programs and a main
% element in the booklet material, the writer can only suggest
T that the use of the word "Canadian® in the posttest question
- confused the students in their att’gmpt to choose the correct
answer. ) )
The subject of Inuit hmn'e's from the past was dis-
cussed by question 2. The Nain students scored relatively
. high on the pretest question but they did not make a ,
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significant gain on the posttest in mastering the objective.
The writer believes that ambiguity between the subject and —/)
verb in the posttest question contributed as a factor in

the lack of mastery on this question as shown by the post-

test results.

Item Analysis (Sheshatshit) 3
The pretest/posttest gain by item for the Sheshatshit.

Grade Six clas$ (N=6) is shown in Table 7.

- . Table 7 ¢

Item Analysis of Pretest/Posttest Results (Sheshatshit)
. (N=6)

Question Pretest Posttest . Xf Postgtest & S.I. ¥

1 4 ] .40 1.00 1.00

2 0 5 5.00* .83

3 0 5 5.00* . .83
‘4 0 47 . 4.00* .67
5 5 6 0.09 1.00

6 0" 4 4.00% .67

7 0 3 3.00 .50

8 0 6, 6.00% 1.00

9 0 4 4.00% .67

v 10 0 6 6.00% 1.00
1 0 5 5.00% .83
12 0 3 3.00 .50
13 1 4 1.80 .60
14 0 3 3.00 s
1s o ‘5 5.00% .8
16 0 3 3.00 .5
17 -1 4 1.8 .67

< .05; **p < .01; **p < 001

This group is a sburce of statistical difficulty
because ‘of the sthail number of particlpants, Significant
gains were made on nine objectives at the .05 level of

* ,
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significance. Eight items, including 1, 5,'7, 12, 13,.14,
16, and 17 showed no statistically sxgmficant gain in learn-
ing. Students did acore at relatively hx/qh levels on the
pretest on two of these items--ttems 1 amd 5'. The ax?alysxs

indicated, as in the case of the Nain group, that no signifi-

: cant learning took placé with questions 13 and 14. As for

the lack of sign’ifsu'ant gain in the map matcRing question,
the teacher reported thatt students epjoyed and worked
hard at the map exercises 1€§ihe booklet' For some unex-
plained reason they did.mt record a high degree of success
with the posttest qpesticn.' Possibly, tl-“«eymave had very
little map skill activity in thei® school“\ instruction in the
past. s : =

The writer has reservations about the statistical
analysis of this class because of the low qqmlfer in the
total group. 'In addition, the writer is aware that this
group of students use Engush as their second language.

This qualeying factor casts the results in a totally dif-

ferent 11ghc. One cannot expect a group such as a Grade

:8ix class ‘at Sheshatshit to derive the same amount of

information from an audio-visual production in English as

- @ Gpade Six class of English-speaking students.

Item Analysis (Peacock Academy)
The-pretest/posttest gain by item for the Peacock

Grade Six class (N=18) is shown fn Table 8. This group
|
achieved a success ra‘EE‘ at the .05 level of significance on

all question items except question 14. To reiterate, in
s
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the writer's opinion, additional practice with the subject
matter of this item in the slide-tapé amd booklet materials

would produce the desired learning level.

. Tahle 8
Item Analysis of Pretest/Posttest Results (Peacock)
§ (N=18)

¢ -Question Pretest Posttest X2 Posttest % S.I.
1 * 05 15 5.00% .83 .92
2 6 17 5.26* .85 .92
3 0 4 18 18.00%** 1.00 1.00
4 0 17 17.00%%* .94 .94
5 - 0 18 18.00%** . 1,00 1:00,
§ 1 1 8133+ T A
$ 7 0 12 12.00%%% .67 - .67
& 0 15 15.00%** .83 .83
9 2 15 9,944 .83 .81
10 0 18 18.00%**  1.00 ¢ 1.00
1 2 14 9.00%* .78 .73
- 1F 0 10, 10.00%* .56 .53
13 7 17 4.17* .94 , .9l
T4 7] 14 2.33 .78 .64
15 2 13 8.07** 72 .69
16 - o 12 12.00%%% .67 .67
17 B 15 5.00%% .83 /.94
3 <

*p € .05; **p < .01;  ***p < 001 -

Y  pretest/Posttest Mea‘x‘ Result

B The i fferences between the mean scores of each of
the three experimental groups were compazed with the mean
score of the control ‘group. The control group, a Grade Six

lass, also at Peacock Academy, was used to weiqh the
\;statistxcal impact of the pretest “in cantributing to the
mastery of the objectives. This was accomplished by giving
5 e

the control group the pretest and posttest at the same time




The 't-teut corparisons showed _that the pretest score means
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as the experimental groups. THe control group éid not
receive the instructional package. ‘

The t-test was ulee to determine w.hethex there was
a statistically significant difference between the means of
the three groups and the control grdip on-the pretest. “The
same t-test procedure was .applied on the posttest results of

th2 four groups. This strategy was one method through which

‘the statistical difference betwéen the experimental groups

and the control group would indicate the success of the

. learning unn:.

- The oompariaona of the ptetest means of the experi-

mental classes at Nain, £, and P d B o

wkth the contdol groups are’listed in Tables 9, 10 and 11.

were - not atatistically different at the g5 level of sxq-‘
@ » ¥ o

m.fxcancev

Table 9

Comparison of Prete3t Means Qf Expenmental (Nain)
“ and Contml Q:oup

.‘\‘
Group e . N M sp t
: : L
Control. & 1<7 2.47 0.31
Nain A 1 . 2.25 B ’
ag = 34;°p > .05, ¥ A : v
- ¢ Y " .
» . % *
¥ 3
% , 2 o \ .
. % -
o i
. £ ot ’
LS ; . - 3



Table 10

Comparison of Pretest Means of Experimental (Sheshatshit)
© and Control Group

B é
Group N - M SD . t
Control 17 3.71 2.47 0.67 *
Sheshatshit; 6" 3.00 1.27 ~”
af = > .05 N
_ 0
- N
. JTable 11
Comparison of Pretest Means of lerimental (Peacock) .
and Control Groy
B 3 Group N . M sD < t
Centrol Y 3.71 ' 2.47 .
Peacock ‘18 2.78 ., 1.22 1.43
. .
af = 33; p 5 .05
N -
The samé statistical procedure was applied to the §

postt‘est means of the exRerimental groups and the contral‘
group. The t-test analyses clearly showed that tﬂere were
siénificant dsze:ences BeigﬂEen each of the mean scores of
the three’grou{)s and the mean score of the control group.

Tablg 12, Table 13, and Table 14 list the results of the '~
tests at the .001 level of significan_ce. : -




't Table 12
Comparison of Posttest Means of Experimental (Nain)
and Control Group

Group N M *® sb t
" control 1% 9.77  2.70
Nain 19 15.90 1.63 8.34
5

df = 34; p < .001

- )‘A‘ée 13

comparison of Posttest Means of Experimental (Sheshatshlt)
and Control Group

— .
Group N M . SD- t
By . s
N --= Control 17 9.77 ..2.70
* . Sheshatshit 6 14.55 1.43 4§10

Table 14

Comp‘ariscn of Posttest’ Means of Experimental (Peacock)
and Control Group -~

' -
Group N M sD t
Control , 17 9,77 2.70 o -
Peacock 18 16.44 1.42 214
. af = 33; p < .001
b N
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These results offer positive evidence that the
differences in the means of the posttest scores of the
experimental groups and the c;antrol group wex:e not merely
due to chance. To -the4 researcher's knowledge, since  there
was- 110 intervening treatment received by the experimental
groups other than their participation in the instructional
unit, the differences between the experimental groups and
the control group can be interpreted as resulting .from the
learners' mastery of the material in'the instructional unit.

\ “hese results are even more encouraging when it was dis-
'

% : covered that the control group experienced Labrador related

instruction during the same time frame when the instructional

unit was being delivered. Even_with a slight gain from con-
tamination of the control group, the success of 1éarn1ng by
the experimental groups, as calculated by the t:fiegt proce-
dure, was clearly shawn.- Therefore; the "Labrado.r Peoples"
instructional unit was successful in bringing about a sig- ©
nificant increase in knowledge about the three peoplés of ’

Labrador to the three experimental groups. -

N Attitude Questionnaires

Attitude questionnaires were administered to
’ pa:tiqipati{\q st\lﬁdents and teachers at the conclusion of
. the posttest (see‘ Aépendices D and, E). The language level
of the questionnaire; was very different. However, certain
elements were common to both inst:uments. "

The results of the student questionnaires were o

% tabulated. .Generally, the students enjoyed the progrbm, f
v
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s
learned something from the unit, and liked the slide-tape
format. A summary of student responses is presented in
Table 15. & " 4
Table 15 L
Results of Student Attitude Questionnaire
Statements Res] ses
G ) 1 1 2 3 4. 5
G ~
e 1o e lessons were not very
fficult 5 17 19 5 4 b
2. I learned a lot from.the ~
material Sl 22 18 4 1 R
3. The program clearly taught - y “~
' about Labrador Peoples ‘ 25 12 [ 3 -
4. The tests were fair and went
along with the material 16 14 9 3 3
5. I enjoyed the Labrador unit ~17 10 6 h LOS: ¢
6. I felt rushed to complete v
the lessons 4 12 12 2 15
7. This would be a good unit to e e
have in Labrador schools 29 12 2, 2 1
8. The slide -shows were a very .
. < go@d way to teach about 9
Labrador Peoples 31 10 4 1 -

2 - 1
R ! Response Key: (1) strongly agree; (2) agree;
(3) undecided; (4) disagree; (5) strongly
disagree
’

The results of the ‘:eache; attitude questionnaire as
completed‘ﬁi:he tihzeé participating teachers are shown in .ﬂ
Table 16. *A checklist for positive and negative responses

. and written r a f le a *The

.i:aachers wgre positive about the gontent, nppncabili'ty‘,
-




technical quality, and educational effectiveness of the

instructional unit.

Table 16

Results of the Teacher Attitude Questionnaire

Statements s Responses
- . tes No_
1. The materials were well organized 3
2. The materials were clearly prese‘nted ;3 : .
3. The content was accurate 4 =3
4. The technical quality was good ' 3
5. The objectives were clear and ¢
approprlate for the grade level 3
6. Sufficlent practice and review 3
. 7. Adequdte feedback for the learner 5 3
% 8. The testfs supported the objectives 3
«ame 9. The presentation was well-organized
in terms of style and sequence 3
10. The unit has potential for teacher use 3
11. The unit has poten;lal for student use 3

12. The instructional program was effective 3

Conclusions
The results of the summative evaiﬁatlon for the
instructional unit eni:.itled "Labrador Peo‘ples".were_ generally
successful. A number of statistical indices were' used,w
determine that the increase 1n'\dent knowledge wus sty-
tistically sigmfxcant. healthy majority of the students
' mastered 75% of the targe:é. outcomes. Unsuccessful out-
comes on two of thé.objectives of the unit presentation point

to the need for revision in the, posttest instrument and

- . s
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more pzacticé 1n the unit activity. The student and \-‘
teacher attitude polling measure showed the participants
to r;upond favourably 'to the audio-visual package. The
developer concluded that t‘:he instructional unit was success-
ful and a suitable addition as supplementary materials for
the social studies programs of the elementary schools of

Labrador and Newfoundland.




\
CHAPTER VIII

CONCLUglONS » RECOMMENDATIONS, AND IMPLEMENTATION

At the completion of the evaluation, the developer

of the "Labrador Peoples” ipgtructiopal unit was able to
make a summative statement about theuxg presentation as

well as several ions and impls tation considera-

tiong for the future.

Conclusions .
The credtion of "Labrador ?ecples," a multi-media
package about the diverse pe‘oples of Labrador,. was a worth-
\ .while and useful undertaking. The b(ocess, from the
-beginning idea to the final instructional presentatio‘n, was
tempered by a deliberate plan and systematic approach to

established and a survey ofj\ literature and available

ensure a successful conclugm. The need for the unit was
materials was completed. The unit was justified through
the means of a rationale. The,intended audience for the

W presentation ‘was'examined and, app}opriate objectives were
establis{\ed. The selection and rationale for the media
formats was accompliéheci. The unit package was produced ™\,
and the unit was evaluated by content, learning, afid media
;p‘ecia‘lists. The mateti“al was presented and formally
evaluated with ‘ti\a use of statistical tools. The unit proved

to be successful for three culturally different Grade Six:

X 50 '
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classes. This fact appears to p;:in\: to adaptability to a
more general audience of the elementary grades of the

province.

Recommendations
The production of t\hi‘s\instzuctional unit is only a
smal.l contribution to describing‘;the many aspects of the
diverse historical backgrounds aljﬂ current lifestyles of

o
the peoples of Labrador. The present’ion was general and

broad in Many i ting L stories await

being reported on by other uni{developern. The subject
matter of Labrador is basically an untouched area in cur-
riculum development. Other interesting topics relating to
Labrador history and .current events might wet the appetite
of other developers. Some of the topics that come to mind
are as_follows: the fur trade in Labrador;j the Moravian or
Catholic churches establishment and growth in the region;
the Okak influenza disaster; resettlement in Labrador;

the impact of the Churchill Falls project on the people of
Labrador; and 1$nd claims in Labrador. ‘Other topics related
to the field of natural science also stand out as pertinent
subject matter. A few of these include: the life cycle’of
the argtic char; the caribou herd of norﬁher;\ Labrador; and
_Labrador Inuit seal hunting techniques of today. These
lists are by no means ‘exhaustive. Labrador-related cur-
riculum development appears today as a wide open area.

The writer realizes that t:i'xe relative r?‘moteness of

Labrador from university research facilities makes discus-
sion and research of these topics difficult at the best of

¥
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times. It is the hope of the develoger that.the Learning
Resources Division of Memorial University continues with a
goal of producing materials and encouraging students to com-

plete projects about the Labrador part of the province.

Implementation

This instructional unit was recently used in a nul:—
ber of elementary classrooms of the Labrad'b:.East Integrated
School Board. On the coast of LabradO§ the unit was vieweq
as a welcome instr'ume‘nt for use by local teachers. The
developer plans to make the uhit accessible throughout the
province. The instructional package will be available
through the distribution service of the Resources Clearing

House of Memorial University and:.possibly at the Instruc-

tional Media Centre of the Depaitment of Education. Through

their catalogue services, teachers will become aware of the

existence of this instructional unit. Secondly, teachers

who use new material tend to pass on information about a

useful audio-visual program to other teachers through word
of mouth, These are the two main avenues by which the unit
entitled "Labrador Peoples" will hopefully reach the ele-

mentary students’ of the province.,
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'SURVEY 5
2 .
Labrador Cufriculum in Schools

N b
The Royal Commission survey in education in 1971 and more
recent gurveys indicate that some of the curriculum offered in the Labrador
schools"is irrelevant to many of the observed needs in Labrador society.

To help in the developmept of supplementary materials for Labrado:
students ip the area of social studies, this survey. is being conducted ags
part of a §raduate research project under the @irection of Dr. R. T. Mraffet,
Division of Learning Resources, Faculty of Education, ‘Memorial University.

/
Your responses to this survey will assis;}ﬁ the development of
Labrador curriculum materials. Apy -information yofprovide will he treated

as confidential and w1l be used only for statistical purposes.

1 would be grateful if you could complete the attached survey, -

-
Thank you. N
" \ ; ‘
Steve Mclean :
c/o Learning Kesowces Division
Faculty of Education
Memgrial University
st.{John's, Newfoundland -
wprill 30, 1982 AlB 3X8
.
| = A . .
' =
’ | .
- ) . .
s > i
. B
i , i /
L . e et 4



2
. PARENTS AND STUDENTS, plemse complete Part I and Part II only.
.
PART 1
Please complete each of the following items by writing a
check (;) markn the appropriste box.
> 1.1 Parent: E Teacher: [7]
Student: [:] Principal: []
- ! 5
1.2 Age:
as 15-20 21-30 31-40 41-50 50
o 4
1.3 " Sex: ale [] Female [ | ! .
: “
1.4 " Ethnic Group: .
- Tnigt ngnn White Mixed Other
s " :
- 1.5 Place of Birth:. L t
Labrador " Newfoundland Other: specify
~ -0 O- O 0
/
1.7 Educatfon >
Less than Grade 8 Grade 8 - High School Uwerult'y Diploma . Qther
- O .0 o 0 o
. . 1 : E e
¢
Nd
-

61
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Please read each statement and then circle the response which
best represents your opinion about Labrador content or social studies
topics.

Students should study the pasque whaling of Labrador

If *

b < S

If "

6 ¢

2.1

very important”, circle VI

important”, circle 1

"unimportant”, circle UL

"completely of no use’s*circle X

Students need to know about the Inuit, Indian, and
white groups of Labrador

Students need to know-about Churchill Falls \
hydro-electric project

Alaska, Scandanavia, and Russih_

: N ¥ >
Studentsegeed to know about the role of women in
early Indlan andcInuit Labrador society

'
Students need to know about northérn peopyu of

£ . =

Students need to krdow about ggod and bad effects
of development projects like Giranium mining 1g

Labrador ) § :

Stugents need to know.about the history of the -
Moravian Mission impact on the Inuit

Students ‘need to know about the rapid growth of
Goose Bay .

Students need to understand vhy, many Labiadorians
depend on the fishery

Students need to know about prejudice that éxists
betveen different groups in Labrador .
Students need to understand Quebec's view of ‘
Labrador . »

Students need to be familiar with transportation .
concerns of South Labrador ™,
- < 5 L
Students need to know. thags fur~trading companies
changed and upset ‘the naflve way of 1ife

»

Vi 1ounox
vi o1 ounox
vIo1ounox
VI 1 ouI*x
VI 1 UI X
vi 1 oo ox
VI1ounox
VI 1 UL X
Vi1 ourox
1ouox
Vi1 U1 cx
Vi1 ouL X
vi1loulox
VI 1 oun ox

.
V11U X
vI o1 ouloX
VI T ounoX
-
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Students need to know about the Newfoundland . {
U1

floatér, liveyere, and settler fishermen vI

Students need to know about the Roman Catholic
mission vork among the Indians Vi1

Stiodents need to'‘know some pf the implications of
Separatisn for Labrador, Newfoundland, apd Quebec VI I
. . i

.
Students need to'know about the history nf{ whaling
on'the coast [from the time of the Inuit to the

presgnt VI o1

. Students lhoulﬁ know how Indian and Inuit inven-

tions contribufed to the way of life of the new i
settlers P’ vi o1

Students ghould study and discuss future develop—
nént in Labrador such as the lover z:huuhxu, oil
and gas, shrimp fishery, etc. R

Students need to study the issue of native
“Land Claims" - B ‘I 1
5 .
Students need to*Btudy the hlatory of Labrador
City iron ore deyelopment vi o1
A

List any other topicd that' you think are important
for a student study that wvere ..oi 1isted:
. -~

ur

u1

- UL

ur

U1

u1

"IN your, opinion, the topics named 4n the above stateents

should be studied in’ the grade levels of

elementary high school P % both

8] O
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PART II11
To be completed by Principals and teachers only
Check (v) the appropriate answer
-
,3-1 Teaching Certificate: .
1 2 3 4 s 6 7.
3.2 Years of teaching:
¢ YHa 3 45 610 11-15 15-20 420" . .

: - ) '
O [} a o o o o
3.3 Grade(s) currently teaching: : :

4 5 6 7 R

9
oo o oo o.oo-oo

10 1

3.4 Major teaching area: v
2 Classroom  Science Lscm.,i Studies Math  English “Specialist e
o0 o ino o 4

p : J

3.5 Have yqu developed curriculum materials?
& [ or "
@ evo [ ' .-ves [

3.6 Would you work on a social studies curriculum development project?
1 * v

o O Yes [] Undectded [] -




%

. 65
5 g
3.7 1If Labrador studies materials were available, which type of
materials would you prefer? (Check one or more)

(a) vidéd (b) booklet (c) slide/tape {(d) audio-cassette (e) filmstrip

a Iy, ] [}

-~

3.8 Would you like to see a Labrador studies unit included in the new
revised High School program? .

- ’ Yo [ e [0

.
. 4
3.9 Identify kni! grade levels which would be most suitable for
Labrador udies courses. (Check one or more)
1
t (a) elementary (b) Jr( high school (c) Senior High School
. "
. O oo O
- %(d) Please specify or comment:
.
b : "
.- N
. ’ . .
o = 7 -
) < 5 ~
s
>
. 2
: 0 r -
: - -
i * g . ‘/ o
2 %
. ( \
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L‘abra}o’r Peoples Quiz Name N
1. Complete the sentence with a correct answer.
(1) The were the first people to live in the
Labra or region. : .
(2) Two types of Inuit homes were and 5
(3) Onec carly group vho spread the Christian faith to L;é}zﬁ\lor.
were the ) (néme). .
(4) The were thé first people to send whale
pfoducts back to Europe. )
(5) : ___and ? are the twq Indian
~. tribes of today. 4
o (6) The most commonly seen Inuit invention used in all .
s : parts of coastal Labrador is the . .
. (7). Two native inventions that the European settlers copied in
- Labrador were the 1 and .
- .(8) fl‘hc mqst important product to the 'floaters' was ’.-
(9) The original way of life .of the firé‘?“peuple of Labrador is
usually describetas = . .

(10) The Churchill hydro-electric dam flooded _ . (group)
hunting territory. @ :
(11) Today most Inuit of Labrador earn a living by _ "
(12) Another name for the Indian people is the .
(13) Today it i's tommon to describe Labrador as being home to
three language groups; thg - , the
. » and .
.. (1b) The 2 made use of_soapstone in the past.

(15) The most- impoxtanf coastal resogée ‘in modern Labrador is
e 3 -

W & ]
' (16) The . changed the natjve. people into
_‘" commercial fur trappers. B

A »

. i » 4 v | g .
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Labrador Pcoples Quiz page 2 © Name _

-

II. Map Question: Examine the map.letter positions. Write the
letter in the matching posilion with the
correct phrase or description.

madern hydro town

)
large coastal airport town

Torngat mountains

e—— largest Indian s¢€LTGiGnt
___ known well’to the "floaters"
. Mon’tagn;\is’ “territory

____ largest Inuit scltlément
iron ore- centeor

inland reucrvoi“p

the Basque area

(Note: there are morce legter:

than answers) .




Labrador Peoples Test Name

I. Multiple Choices Circle the most \cor:rect answer letter.

(1) The first people to come to Labrador were the
(a) Vikings' (b) Init (ec) Indlans (a) Muravmns

(2) Better known Inuit home(a) from th[e past
(a) snowhouse (b) sodnouse (c) tent (d) both a and b

(3) One early groip who brought Christianity to Labrador were
(a) Moslems (b) Moravians (c) Salvation Army ,(d) Jews

(4) The first people to 's'ené’%ac!‘('hw}‘m];e products to Europe were
(a) Basques (b) Vikings (c) Capt. Cartwright (d) Japanese

(5) . The, Indkan‘ tribes in Labrador today are

- (a) Montagnais (b) Inuit (e). Naskap1 (d) both a and c'

(6) The most important‘product /to the fl‘vater was

; (a)‘saltflsh {b) vhale oil (c) anpstone :

(7)  Two natwe inventiuns that were copled by the. white settlex‘s.
(a) musket/canoe (b) dogteam/cahqe (c) kayak/dogteam

('8)' ’l‘he f)rst people of Labrddor are usually descrnfe/d as hav:.ng
- away of 1ife of .
(a) industry (b) trade (c) hunh.ng (d) ‘nomadic killers
(9) The Inuit 1nvent:Lon most commonly seen un the caast today

(a) ulu  (b) kayak (c) komatik (d) fish- -spear '
(10) Anothar name for ‘the Inqian‘ people of fiabrador “is - -
(a) Truit  (b) Inna - (c) Innu or Inuit (d) Enni oot
(11) The Church:.ll hydro project flooded huntlng 1ands of.
(a) Indians (b) Inuit ™ (c¢)’ Esklmos (d)* noth b and ¢
(12) Today most InMit earn their living by .
(a) trapping (b)’ “trading (c) hunting’ (4d) flshmg
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Labrador Peoples-Test: page 2 ‘Name S o -
v .
. " . v P v o~
I. Multiple Choice: (contlnued from page one) : .
- 3 Ne s : . .
(13) Tﬂy Labrador regxom of today is made up of : S d
-(a) Canadians (b) Imit  (c) Indians (d)—a—}lr of the;e ¥

(14) which group made special use of soa-pstone in the past?
."(a) Europeans (p) Indians (c) Imit (d) none of these

(15) The most important respurce of coastal Labrador t8day “is -

(a) fish (b) whales (c) lumber (d). all of these .
. (16) Who tried o change the naf,we ypeople into fulltime trappar-x
" (a) Basques (b) Hudson Bay Co, (cﬁl Moravfans 8 -
; . ® S
II, _Map Question: Examine the map letter positions. erm tno
let‘ter 1n the matching position with’ ‘the correct phrnne.
hyd: i kS .
hydro l'van N )
langest Toastal town

‘i‘orngat mountains

largest Indian
community *

=0 'k_nt;wn ugll. hy-thn %

floaters i

= ] Hontagna_ia territory

____largest Imit ;:own "

__. iron ore cont;:; "

= inlanﬁ*eaewoir e
. the Basque area ; !

(Notei- there are more
letters than answers)
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. Answer Key --Labrador Peoplt;s Quiz .
. . .
Y i .o . ‘
¢ -I. Completion 4 . . .
[ 5 i
O Indiv:s 1 9. hunters, hunting/gathering
2. » tent, ! e 10. Indian .
* % r’orav‘xa.ns. R. Catholics 11. -fishing
4, Basques ) 12.. Innu
5. Montagnais, Nasl;api 13, Indians/Innu,, I‘nklmon?!nult,
5. komatik ¢ .. - whites/Europcans . '
'7. dogteam canoe, tent -, 14, Inuit P
sealskin oots,: komatik, .15, fish i %
parka. snowshoes, Alu, : 16. h‘aders or Hudson qu Co/
- 8. saltfish . i
P ¥ ’ 16 X 1 - 16 marks)
3 II. Map Question ! Ll
y s J- - Modern Hydro town = 4
3 ! E - Goose Bay
\ A - Torngat Mts. -
D - largest Indian vil}ggt_a “
“© ForG - well known to floaters % & et
H or B - Montagnais territory .
. C - largegt Inuit village - - B &
I - iron ore cente .
"7 B - inland reservoir ’ ” »
v % G -.'Ba§que area* '(,‘ marks) .
0 P % - =5 9 - 10 correct - I marks .
® v & 7 - 8 correct - 3 marks K
- B~ 6 cofrect - 2 marks
"‘ » .3 or less than 3. corrucf-' 1-mark g
* = N “ 0 correct - 0 mark
L, % v . ..
, Final mark to be té'tau'ed out-of /20,
- R 5 s b R
At i e

g,

-
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Answer Key - La‘hrador Peoples Test
z

1. murtiple Choice Question' , -
3

1." ¢ - Indians 9. ¢ - Kgfatik
2. a- bothaandd -  10. b- Inm
3." b Mofavian . 11." a - Indians
4. -a -.Basques -12. 4 - fishing | 3
5. d - both a and ¢ ° :13. d - all of these
6. a - saltfish T 1b. ¢ - Inuit
G §
7. b - canoe/dogteam , 15. a - fish $ !
8, ¢ - hunting. . . §6 b - Hudson Bay Co,
- i -(16x1=16'marks)L .
I3. Map Queslion . - "
o W ) [ 3
*J - modern hydro town ¢
E - Goose Bay @ »
A = Tornght Mis., . o B g 3
D= largest Indian ‘}iilage ~
F og G - we}l known to floaters
- i . o
HDB Montagnais territory (total of & marks)
_
C - Largest Inui't villagowms ¢ 9- 10 correct W marks
I - iron ore center 7- 8 correct - 3 harks
4- 6 correct - 2 marks
? - inland reservoir 5 14 3 correct - IN;mark
G - Bas arda , -~ 4 0 correct - 0 mark

"Fipal-mark to be totalled out of /20.

s
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APPENDIX D A

~8TURENT ATTITUDE QUESTIONNAIRE
N ’
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. These i;asons were not very.difficult. SA A

.

4 %, . ' \ 4 . 7%

- Student Questionnaire j
~

) G
What did you think of the school materials on Labrador
Peoples? Please indicate-how you felt about the lessons
and the materials by circling the 1etter ansver that w‘]
best describes your feelings. “Key: strom;ly agree (SA),
agree ,(A), undecided (U), disagree' (D), strongly

disagree |
. ) J

.D SD
I learned a lo%t ffom the material. SA A U D 'SD
The Program clenriy taught»afn;ut e
Labrador Peoples. ¥ ) " SA AW D SD
The tests were fﬁir and went along. with
the material that we studied. SA A U-D “SD
" I-enjoyed doingythe Labr: o:r unit. SA A U D, "SD

I felt rfushed to complete the lessons. SA A U D\SD
2 " B

This would be a good unit to have in all T
Labrador s’chools. ’ SA AU AD sD ¢
’fhe slide shows were a_ver;’-good way to L g
teach about Labrador peoples. SA A

‘\ y T :
If you have any more comments, please write them below:
. ’ i, ; *
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bt uctor's Appraisal of the Unit
5

* . . L
B PleaSe indicate the effectiveness of the Labrador
. . Peoples pro;{ramme by checking the appropriate
r 'Yes', -hlly accomplishe.d in the
unit, or 'No:, not‘ successfully accomplished.
L B .
[ Yes . _No-
.v » (1) The Jn‘aterials we‘x‘e w‘ell—-organizedv R
(2) The materials were clearly pre;ented ,_l_
(3) The eontent was accurate ' e
(W) ';h; technical quality was godd -
: (5) The objectives were clear and
z ’ appropriate for the grade level —
; (6) Sufficient practice and review =
‘ .(?) Adequate feedback for the learner e ey
(8) The tests sup‘ported the objectives —— i e
(9) The presentation was well-organized
l;-: terms of sty‘vle and‘sequence _
.- .(10) ‘The unit has potential for teacher use ___ _____
(11) Th‘e unit\has potential for s‘tudent WBE s e
(;a% The inétr\xcti,onal program was effe€tive e
ey ) v )
' ’ i
-
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Instructor's Apprajsal (continued)

= [ 1_Comme: s; Please comment on any .aspects . A
of tﬂe unit presentation which you believe would be.
valukble. Any observatmns whx* throw lizht on the % ’
_‘auccess or weakness of the.unit wnuld be apprecxatcﬂ.

#= % . ¥

. Cr
¥ 0
Thank you very much for instructing and evaluating =
3 R o
the unit,

ST
.
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. The Northerners: The Inuit -
(Background' Music) % .
1 - snowmobile/speedboat ‘ .
"' ° 2 .- cleaning codfish ' . ’ .
x 3. - sealing "
« 4 - Titlex ;ﬂe Northerners The Inuit are the onlfr-group of‘

4 people to live year.round in the
arctic climate of the north.

5 - map/North Jmerica These peoplé arrived lcng Ago - - .
from ‘Asian lands. Their foré-
fathers moved across the islands
and coasts of the north. Some' -

k = came south on the rugged coast
of Labrador.

- -6 - seals . Seal, walyps, and whale is what
* . = . ‘the I*xt were searching for.

The Labrador coakt was rich in
9 e all of ‘these sea creatures. -

7 = man/harpoon 3 The early‘oup of ‘Inuit were
G hunters. They made simple .

tools that had to be well made.

A broken harpoon could make the

(difference in lifé or death in

such a-cold region.

.

8 =~ sodhouse The Inuit were clever .in build-
yod ing homes. These sodhouseg
" were in northern Labrador. This
\ was one way to hide from the x
> \ # long cold winter.

9 - snowhouse . The snowhouse was also their
f e invention. Properly made this
house “could stand for we&gs. ‘*
10 - people tent The most commonly used house
was simple and easy to'move. . )
” ) Known to us as the tent, it was
4 most often covered with seal-
skin. . N

11 tent/couple " The Inuit were well-organized
. o, in' their daily tasks. Each per-
1) S . 8 % son had a part to play in the

. . - family activitiea.




12 - seal hunter
~

13 - shooting

14 - hauling seal

15 - women/children

16 - dogteam/people >

-
S
'

kayakers

18 - fish-spear

19 - harpoon

20 - arrowhead ~
.

21 - Levi/soapstone

22' - soapstone pots

.

_The men were the hunters of food

and the builders of kayaks and .
tools. This modern picture shows
a man waiting for a seal to come
to the surface. °

One rifle shot cap: easily kill
such an animal.

_But imagine for a moment the

olden ti when the strength,

5] eed.g‘:‘?’;unniug of the hunter
ere C letely. necessary- for the‘
famxly to eat.

Momen were just as important for
the survival of “the family. Their
sewinq skills produced warm cloth-
ing. Women and children also

took part in fishing and berry ~._

picking.

The Inuit made important forward
steps with a number of inventions.
The komatik and dogteam were used
for speedy winter travel.

The ‘sealskin covered kayak was
usedgfor water travel.

B

__The fish-spear was used t3 take

salmon and arctic char.

The harpoon was an all-round
weapon used on all ds of sea
mammals ljke whales and seals.

TheNJnuit had little or no iron.
However, these people were
splendid carvers. This arrow
head, made from a hard rock, was
chxpped to be razor sharp.

Softer rock commonly used was
soapstone. This boy from Nain
found this soapstone lamp. Seal
or whalq oil"was burned in it, tor
heat and light.

,The soapstone pot on the rxght
was used as a cooking pot

was held over the fir® by neulakln
line. This shows the Inuit ate

.
. - cooked 1s8. .,
4 myple- ¢
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34
@

©

% traders in house

The Inuit also liked to carve.
‘Notice the polar bears. Were -
these magical objects to the
Inuit? We will probably never
know, PRossibly the carvings
served as simple toys to children
“of 3, 000 years agol *

The. ‘Inuxt suw1ved easily on the
-coast as long as food,was avail-
- able. * THe people had to move in
diffexent.feasons to go‘where the
. _animals were most plentiful.

There were no larqe permanent
vxlI@qes. The people Scattered
in the bays and on the islands
in summer.

In the winter’ gnd spnng seasons,
seal “hunters went’to the putszde
islands agd the edge of the lce
or sina. (sheena)

Ih the late. springg’people
__travelled to the heads of bays

and fished arctic char through

the river ice, ’

The Inuit were constantly on the
move. That was a wanderf4g or
nomadic way of life.

The,old way of living changed
with the coming of the Europeans.
The Europeans had many articles,
which the Inuit found useful.

s Europeans’came in four main
groups. The whalers were among.
the first. They were after the
oil that the whalés provided.

A second group were the traders.
Both ‘individual traders and
large tradiny companies like the
Hudson Bay wanted! the fur of the*’
fox and beaver.




“ 132 - fishing station The fishermen were the most
with schooners numerous new ‘people. French ol
% sPortuguese, English and Americans
v were among the nationalities who *
appeared. ‘Later; the Newfound’-

33 - close-up A . land schoonermen came in .
X thousands to flsh the cod rich )
3 waters. 2= ey

34 - missionary family A different gréup were ’tne

Pl . . missionaries. The main. purpase. i
7 of the missionary chutchmen was, o .

£0 bring the message of Christ

to the native people. p i

: gy ¥ 35 - skirmish ; "Until ‘this point the Inuit had V4
@ : 5 been viewed as hostile savages. .
Killing .took: place, between Inuit &
and fishexmen or whalers. There-
fore, another simple purpose of
s the missionaries was to end the o .
E - .violence between the white and ' .
z - - native groups. :
3 b

36 - map/retreat - One"of. the results of contactswas
thatithe 1 gave up tefritory
- in the so d moved non:h.

- Hebron site ‘' The Moravian church set up vil- ®
® ' ' lages or stations on, the north
N . coast. The Inuit slowly left-
- - their nomadic ways land came to
- live in the new communxtieg ’

i * 38 - Inuk at Nain 1t'1s trus thav. tiie actioh pro- fr o
e tected the Innit from more \ o
pressure froff:ithe increasinq
v - % .number of fishermen. Yet, in the - N
s ‘end, the main result was that thé N
£y o Inuit way of life was greatly - ,
3 - ] ¢hanged:. N .
1 5 5 - . -
\ 39 =~ fur trapper » The people trapped fur, and still \“-.O
\ . p " do, for tradewin theystores.. ° L
40 - frozen sealsy THe Inuit alsc.nettedrand sh:_x, g #
- seals, not simply for person:
o~ use, iut dlso, for trade. s::aung
41 - sealskin . contiffues to be important: i’h the
e way of life qf taday...
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4%

47

52
53
54

55.

56

- t}:ap motorboat

- Indk at ‘net

- fish plant workers

- snowmob'i].e/house ”

g |
=ypoor péoplﬂ‘“

£ poor’housing
-.trapper -

+ school young
‘people B .

- women  *

- @rying char'.

.
- photo credit
:— thanks to .’
- production

- end

The greatest chun;i from'the old,
and new Inuit way of life is that
the men now ‘'spend the summer

. moiiths as™fishermen.

In fact. fishing is the most * |
. common job.on the north coast.. [

One canal'so see modern fish
plants woxkxng around the clock'
with a staff ‘of Inuit workers. .

The old ways are almost gone for,
the Inuit of tndas have modern
homes, schools and™ Snowmobiles.

Some argue that the Inuit are
8till treated like second-class
citizens. Many are poor— and
they depend on government
assistance in the winter.

others complain that the housx.nq
is too'old and that it should be
replaced.

Today the f it are between two
worlds; some Ware still hunters,
and trappers. Z

others are ‘fishermen with
- children going to schaol in the
squth.

The Inuit’”of today are aware of
their past a8 well .as what their J
life -has become.

¥ Only the future will .tell what .

i§ ahead for this hearty droup-
of Labrador people -.the Inuit
of the North.

7

-'with cooperation-of Memorial University




. The Innu ° _ . Bt .

.~ (Music introduction with slides one to six) s

1= Naskqpi profile N f

2 - cache -‘woods R
+ 3 "= women tent . . ¢ l‘, .
4 e, . T -
x 4 < playing hockey
s ' 3
5 - skidoost "
6 =~ Title: The Innu ¥F
7 --map ‘of Canada’ Labrador is located. in the north- * lu

.eastern_jrner of Canada and it
is part of Canadu s most eastcrn

¥a, ., @ ¥ province.
& .
" 8 - caribou feeding Many years-ago, after.a cold
period in the earth's historfy, -, .
the climate became warmer. %

Animals from-the south moved north
. to feed on%he new plant life. e

9- - seals The sea coast became alive with
* animals and fish. Seals, whales, .
-~ and walruses made the sea their ——
home. v . 9.
10 - map The first people to come to

' i Labrador were Indiarn-people. They’
arrived in the 'Strait of Belle
;sle about 9,000 years ago.

11 - women/tent . Their simple homés. were frobably

made up of wood and animal skin.

e The best known Indian shelter is

. : + the tentw—

12 - tent:/malr gy The ‘tent was covered with caribou
or sealskin. At times tree bark
was used as a covering. »

( : ]
13 - sfone foundation On the islands.of the coast, d
I3 stone was .used. This old founda-
s Ve sz 2 --tion was possibly covered with a
sealskin roof.

il g
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14

15

16

17

18\

Y

19

20

21

22

23

‘24

- ‘artifacts

~ Montagnais/Naskapi
. map

- people "in ‘tent

= family/land"

- caribou

- boy/parka

- boy/fur jacket

- max‘/caribou coat

- family/qané:e

- making canqes

» w B . N
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-’l‘he ancxent -people had no wrxtlng

system.  There is little we know

about w)_'mt: they -believed. ' However,

they left behind this old grave
or burial mound.

In it were found a bone v‘l}isf_le
and a harpoon. *The grave and the
pieces are 74000, years old.

The last group of ‘Indidns or Innu
torarrive in Labrador are members
of the Algonkin. lanquage group.
There are two tribes today, the
Montagnais and Naskapi.

The most saut&rn group are the
Mantagnais. is is a French
name meaning the mountaineers.

N 7. i
The northern Naskapi describe

themseives as the Mushwau Innu. A

T}u.s means the Barren Land people.

The centre of their life was the
roaming herds of caribou. ' Almost
all the needs of the people were
met by these animals. , .

Y .
Not only was the caribou the main
source of food but it provided -~
the people’ with materials for
tent covering as well as mocassins
and clothing. v

' The Innu women were the clever: -

makers of fur clothing.

In fact the sewi_nq‘skilig of women -

were absolutely necessary_for sur-
vival, Without warm clothing the
people.would have perished in the
cold winter temperatures. °

The Innu had a variety of trans-

portation methodsi In the summer

season the canoe was the most
important. The rivers and bays
were like the modern roads of
today. 5

Up to.recent ti.mes the canoe was
made by the Indian péople. But .
now the outboard engine has taken
the plnce of ‘the paddle.




- In_nu/sncwsho\e'ﬁ'

- snowshoes

- people/tents/
barrens
\

N

-, group of Innu

'R

- looking at water

- mixed group

- group of men

- Cartier

- trading post

‘way of life of ‘the Innu.
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In the winter the Innu improved-
their speed of travel with the
use of snowshoes.

The Labrador style is extremely
broad in design. They work very
well 'in powdery snow conditions
found in the forest..

The Barren Ground, people of the ‘

north ‘are an unusual group. They
left the protection of the forest

. and developed skills of living on

the hlgh plateau.

They' had no steel knives or ./
rifles.  Yet their knowledge of
the yearly movements of caribou
enabled thém to kill enough
animals to -live-in one of the
world's toughest climates. ¥

One way this was done was tﬁrough
spearing the caribou inMhe water
as the animals crossed a’ wuie
lake or river.

Sometimés -the caribou changed
travel routes. -The Innu' people
had to move and follow the
caribou,, Otherwiseé, the entire
tribe would starve. \

The movement .after carxbou herds
produced a nomadic way of life.
Such a lifestyle kept the people -
slim ‘and healthy.

A new-period in the history of

- the Innu came .with the coming of

the Eurcpean explorers:. .These
people were- at first disappointed
with the land of the codst.

Soon, other Europeans, interested
in the ‘animal fux of the fox and '
beaver, set up trading posts on
the coast. .

The tradexs directly changed the
Fur-
trapping took time away from
caribou hunting.



~ 35 - man/gun 2 *The fur was exchanged for things
ot that the Innu did not have like
.. the gun, tea, and new types of
clothing. =
. . J
36 - Innu/canoe/post In t:une. fut tradinﬁompanieu, "

: e . like the Hudson Bay, set’ up posts
in many parts of Labrador.

37 - traders/Indian The r{ative people began "to depend
, on the trader for bullets and
‘ —supplies. 'In some cases, however,
the Innu were unfairly treated.

trading post, very little time
N was 'spent. there. ' The "varibou

still remained the mpst important .
+ centre in the life of the.] people.

38 - trader/Innu | In spite Of the influence of t».he'j

. 39 - priest/Indian Another change in the old way of.

- I y life came with the Christian mis- ~
«£ sionaries. Most Indians today =

: believe in'the teachings:of the

Church,

40 = group picture Notice the woman in the back row
= o who is wearing a large cross.
s This picture wan taken in the
et w - 1920's. :

41 - tent/skidoo - © The Innu way of life:underwent e
. : : . the most difficult change in the
last thirty years. Up until this
time they were still living year-
round in tents. 3 .

Y 42 - map/NWR/Davis ' .Communities were.built at North-
Inlet* + . west River and Davis Inlet. .
== I Since then the southside of North-
. west River has been renamed ==
=1 . . Sheshatshit.
43 - Sheshatshit - Houses were bunt for the people. :
* . ' Hospital and school serVices were -
. o improved. . Y .

44 - children__ The chilaren were faught in the * ' .
* : English language for most of - 4
B . . their classes in school.™ .

45 - looking for . Still some of the ﬂcnu prefer 74
. “caribou . their old way of 15, ing on the o
< 3, land.



25 . 4 90
' L\

46 - map/settlements Another recent change came with
Y e modern developments. The settle-

b ment of Churchill Falls-and g 4

N . * Labrador City were built in the

centre of traditional hunting and
. trapping lands.

47 - dead caribou One result was that the caribou
. herds have been killed off or
3 . moved farther north. : -

= A8 ‘- map/reservoir The Churchill Falls. hydro project
- . * ~ .chanqed western Labrador. The .
' P . = reservoir flooded important .
s o % v . “Taribou lands a$ well as special,
1 v < s : Indian meet‘:ng grounds. .

B
497 ~ headlines J It is no surprise that in the
1= ~/* 1970's the Indian fbeople organized
4 n ‘ . themselves into a body unife¥ in

one vou:e. b
5 ~ - .
% 50 - woman/child . In concluslon', great changes ‘in
i . ; . the Indian way of Life have
4 occurred since the arnval of the
Butopeans.

. 51 - tent scene ,7 Change cohtinued to take place
. from the fur trade to the- hydrc
——hoam_of recent times

/ 52. - caribou hunt But the’ Innu people- adapt:ed and— —————
fro - x survived, Even today they prefer
e B : .. many he old ways.
T . N 2 2:/(
- o . 53 - youpg men ’l‘hey are now beginning to take
. - : ) they: Place .in the modern world ——
“ a ' ‘as one of ‘the thrse ma:m groups

TR % . ‘of Labrador.
" ‘54 4'- photo credit R
r 3 55 ‘-’special thanks to uewton & N Rxch L.
: 56 =~ thanks to = . " G
B , " 57 - - praduction ’ [ -
4 5 58 - end ’ ) . 5 =
. A' . 59 - coopgration Aof Memorial University 7
— \ i .
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The Labradorians

(Background music with slides one to four)

-
'

Inuit

Indian’

N
'

3 - European . ) s
---4 - Title: Labradorians labraﬂorhns are a small number
: . in’ Canada's tbtal population.
— This mixture-of£-¥nuit, Indian,
. and, white people are also- found
. ¢ Y e m other parts| of northern Canada.
~,

. . 5 - map highlighting Labrador is tl largeat part in’
Labrador the province Newfoundland - .
and Labrador.” But.this region
. is not well known by most ~ *
L & : Canadieas. B

6 - Torngats __ _ one of the facts that stands
3 out about Labrador is the size
5 . “and beauty of the Torngat
i mountains.

° : .

- ¥ __ 'This northern and distant
. g mountain range is the hiqhest -
: 'y . land in the eastern par€ of .
N{:rth America.

®
'

plateau, caribou The mountains of the north give
- .way to a flat’plateau irn the
| - R <« interior. The land, here, is
O like a_rough table-top. =

9 - map, f L » has high
® ¥ muntainl in the north and a :
. high frat inland region,.

10 - tundra ¢ The north is colder with little
sy . . -vegetation or plan fe. This
. plant group ‘is called tundra.

11 - forest: With the warmer climate_of-the
% ) ‘south, the evergreen or '
-~ . . . confferous forest grows well.

* . 122: - coastline The coastline is almost tree- !
2 . less. This is because strong
. % e wind and exposed rocky land make
LaN : 2 . i the;zowﬂr’nt trees difficult.
.
. £ : v A o . L

~ = g i is
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- early map An early map from European new-
) comers shows how the area was
believed to be shaped. It
" .-names two native groups. -These
e .are the Montagnais, an Indian
« " group, -and the Eskimo people,.’ =,
2 who are now better known as X
the Inuit. Eis : N °

- Indians/caribou The Indians'were first believed
g o to’be a-wild people. 'They = =

depended on the carihou for

food and:clothing.

- caribou Y% These swxft moving members ‘of
.o . : the deer family roamed in large

herds on the plateau, forest,

W g and ‘barren lands of Labrador.

1.

boy/parka The Indian people used all parts
of. the taribou. The hide ér

. skin was changed into mocassins

and suits of, deerskin. The meat
was a rich food source. d

Inuit/kaya"ks While the Indian people depended .
on the caribou, the seal was °

“almost as important to the Inuit
people.

e

'

- Inuit/harpoon The Inuyit did-well .ip<the cdast -~ _

19

21

ey were .vBry success-

al hunting with the
harpoon. /They also took fish, - -

¥ whale, anh caribou.

=

- map/Indian/Inuit .~ 'By “the time the first white LA
people came'from faraway Europe,
Labz:ador was roughly divided &
. into two parts; the Inuit were .
living on the coast while the J
Indian people made, their homes
~ inland. g

- tent/family . This was a difficult way of

life for each®group.- Both
peoples made homes that were

warm in winter ax\tz easy to move __
in summer and spring.

- Inuit/sodhouse . One Inuit dwelling was a,partly

¢ v J undergzound sheélter called a
« ‘sodhouse. This was a clever
way to keep protected from the
. long winter cold.
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23

28

29
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30

31

)
- furs

- Inuk/spgar

s

= uoman/,children -
.

- cabot/ship - .

Y]

~ natives/trading

- trading post
g

- trader/natives

¢

- historical ‘fishing
- (Prowse)

- map/floaters

- boy/codfish

r
Tuols.ere made from the best
materials that the land had to
offer. Stone, bone, and wood'
were joined together to make- |
weapons for- taking meat. -

The women and children on:en
helped by fishing through- the
sea-ice or gathering henies in
the fall season.

John Cabot ‘was, pcssibly the
first explorer to-see the
Labrador coast. He sailed Exon\
Europe in 1497.

The "native pénple were
imediately affected. In a’’
short time the Indian and Inuit
bagan to trade fur for goods of
the Buropeans. . Iron and the

. single-shot musket made hunting

much easier for them.

’I'ravhnq posts were built al.ong
the coast of Labrador. In time,
_the trading posts: became centres

for the native people.-

The natives started t
‘depend on the 'iﬂjiers for dif-
ferem: goods «

bne thing is cegtain-.. Labrador
proved to be a lIand which pro-
duced fantastic amounts of furs.

‘Not only was the land a source
of wealth, but the sea proved
to be even more valuable. " Once
the knowledge of plentiful cod-
fish reached Europe, many
sgilors spent their summer’
g;hinq in coastal Labrador.

“In time, thousands of Newfound-
land schoonermen known as
"Eloaters" came each summer to
ish.” They spoke of—this"
journey as "down on ‘the

Irabrador.

Huge codﬂah were found in the
inshore waters. Even. after
ny decades of fishing they
id not run out. -

~




32 - schooners , the i land

° . fishermen filled their boats
- % L with salted codfish and returhed
E: £ ) . with their’catch to Newfoundland.,

. 33 - Inuit/sailboat The Inuit people were quick to
: . . follow the example of the New-
< foundland schoonermien. ° They
" . 5 soon learned the skills 6f sail-
. : 5 ing and fish trade; -

o * ¥ {4
*. 34 - settlers Yo = ile, the land
) . : goveérnor opened La‘brado: to i
settlers. Many immigrants came
-from Neyfoundland while others
came from Europe.‘\ : g !

or % ' 35 - settlers/sodhouse . - Simple dwellirgs were built.

F: *' . o Like the earlier rative péople,
: 5 their houses were well-made =~ '
E - . to protect. ‘them from Labrador's -
| - " ' cold winters.

\ 36 - *v{hite/‘n ive ¥ 7 some of the new arrivals were -
~ . single men. They married native
T « . women: :

# | -
t I 37 = mix-blood children This mixing of peoples produced
% a new type of person. The
] - . children often spoke two
\ . languages; the native one of -
: o their mother and the English
« . - tongue of their father, .

Y, ] g - white;/dogteam This mixing of pepples helped
N all groups, for the whites
E b copied the important native
. inventions like the canoe 'and
¥ e - dogteam.y . *
: B 39° - Indian/gun The native people found that
. life was easier with the use of

v European tools and weapons.
. <
R \QO - native disease The contact between the three
o o i R grodps of people did bring one
E - sad event; the Inuit and Indians o

were not able to resist the
- diseases of the whites. Man

. native ] le died with ter- - .
: = s rib* n%esses. - .
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N ] 41 - settlers . Despite this setback the native, .

. 2 people did survive.- They, 5
along with the new settlers,
lived together on the coast of
Labrador practising the trades

\ e of fishing and furring.

42. - Labrador City It has only been in'the recent
> times that large settlements
. have come to Labrador. The iron
s -ore near Labrador City and hydro :
- § . power from Churchill Falls pro- 1
T K . v duced modern towns.,

43 - map interior places Unlike earlier times, the newer
settlements are located on
- - . interior lpbrador. -
44 - char fiih'inq . /Even with these mcdern activi- .
% ties the coastal way of life is
. - . still to be found. In the .
\ o /  northern communities, the native -
2 * g people still continue the tradi-
‘ / - tions of their forefathers. *

i

45 - Indians bush Some of this populatipn- con-
/ tinues to trap and ~live in “the
3 bush.
. —
© " 46 - cod filleting . To all coastal Labradorians the,
: C fxshery\u an meortanc food

. -~’-"\E\ . . source.
2 ‘47 - inside fish plant In fact, fishing is the mosl:

- N Gommon 'joh'mivity on the
i ‘coast today. ‘Modern fish plants
are to be seen in many coastal

i i = comupities . 4
~

48 - Indian leaders Other new ideas came into view
. : in the'1970's. The native
: » % people became aware of their
; ” rights. Both the Indians ‘and
: Inuit groups formed 1ndependa¢lt
/ ¥ groups with elected leaders...____ .

L 49 - newspaper clipping No treaties were ever signed in
i 5 2 Labrador. It is not clear if -
B the native people will receive
any future special treatment
from the federal and provincial
o7 ) governpents. y %

AV ) N
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. 50 = 3 women ' Also in the 1970's, some pegple
L showed that theéy were proud pf
: the  mixed “ancestry of the |
region. .
. . . ? .
= 51 - Labrador ‘N@g In 1974, the Labrador-flag was
'_ created. One simple message’ of
—r @ the flag is that Labrador is home

' . . to three founding peoples--the
* Indians, ‘the Il’luit and the Whites. '
52° - Labrador City In spite of these feelings,
% o Labrador'remains a land of dif-
. % ferences. Th&Te are places like
Labrador City which are well-off
communities. .
53" - poo‘r housing' . There are coastal villéges .
L : which are clearly quite poor.

54 - Churchill Falls Such diffefences in wealth and
: poverty may never be doné away~
with even though Labradoer is
i rich in rescurces. « b
55 - hauling trap . Yes, Labrador is a rich land.
- It is rich in the old and new B
ways of .living.

56 - Inuk hunter It is rich in the history of the
. _three foundihg peoples. )
‘57 - iron ore 1ndustnal It is rich in resources ;oi a.
gite . . prosperous future. "
58 - children . .Possibly the wealth of the
fh . Labrador ‘will,be more equally °
e - shared among the people of the
e . whole region in the not.too

distant future.

59 - photography
60 - thanks ) o k .
61 -' prod‘uc;i{m ' e

62 ; - end




The New Settlers ’ Ve gm g

(Background music with slldes ohe to four) “3 e

- explorers f

= schooners

- white settler . o IR

- 4 =~ iron,ore mine site . ot

B § - Title:  The Ne Sattlers C S e— w E =, \

¢ 6 - map - Nfld./Lab. Labrador is the northern part
L e b W B of the province’of Newfoumﬂand y i

. g 4 Lo and Labrador. : w“ &

~
1

Inpu with. tent - The first people t:o. settle ﬂus S A
, ¥ % _land of forest, -tundra-and’ L

ety @ ged coastline Were the

g I . <t . Indian or. Inmu people

8 - Inuit/kayaks Next came a dxfferent soc:\ety § -
* . . + Tfrom the north. These were, - . ¥y
o3 E : . coastal dwellers known as the
’ P - . Inuit people.: 3

9 - map N. AtMntic * The most récept group to make. ' ,)' s
— . Fi E: Labrador their home came from
ER . Eurcpe. They used the.land and
5 F ) sea - for different purposes. w 3

«

’ 10 1 Vikings ship °. _The f£irst Europeéans to travel E -y
: : . . "along the_coast.of ‘Labrador .- i
‘ g 5 were the Vikings. these people
- : = sailed if smalll stream-lined
$ ships. ¢ T
11 - viking‘'man - Some believe that® the Vikinge
. = . . came to Labrador from their . E
Greenland home to collect timber..,' - *

12 - explorer's ship Almost 500 years pasaed before

% another group of European N L

. t . adventfirers looked at_the new .

. . land. § ¥ N

13 =~ cabot Drawn by dreams of riches’ in
. . ¥ $ R far-off Asia, the earliest.

. explorers, sailing in a westerly

s - direction, struck North America ¥ .

5 P B instead. . . * :
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map/early

_ -
early drawing

whaling'site
R

whaling

red tilf site
P
men whaling

harpoon heads

oil barrel '

mdern whal:.ng

agtivit:
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&
Some > 6f the explorers like
Jacques Cartier were disappointed
by the bleak rocky land.

At this time the region was
given its modern name. Passibly
the word "Labrador" comes from
.a Portuguese expx‘esslcn meaninq
‘"place of laborers."

Instead of East Indians, the
explorers met Inuit people.
.This is an early drawing of two
Inuit as seen by an art:.st of °
that tune.

No S].IFOI‘ rare spices were: to
be found. Other treasures_lay -
hidden in the inshore waters of

.. the goast. Whales'and fis&*‘

were especially -plentiful.

TIn a few “short ye.;rs a large

. number. of whalers and fishermen
were taking these resources in
the summer season.

The Basques, a group of whalers
from Spain, built whaling
stations on the south coast.
This red material is what
‘remains of their roofing tile.’

The whalers had a number of
larg® and small vessels to help™
them take whales. The dangerous
job of killing whales brought
spen in small boats“alongside
‘the enormous prey. .

Special iron harpoons were madew
to help the whale:s succeed in
this task.

The great risks broyght rich .
rewards. Oil stored in barrels
was ofi€ of the main products
shipped back to-Europe.

The Basques eventually left the
coast but whaling continued as .
.an_economic activity up to
modern times. .




28

29

30

31

%32

33

- another whaling
site 3

- shore Station

- schooners

’

shore sta§e

map/ Labrad’or

- fishermen

-~9A-hor‘e site/houses

- native fishermen

a

- modern nativ
£ishing

"~ Capt. Cartwright

99

Finally, the discovery of other
sources of oil and rubber
brought the awful siaughter

of whales and the industry to ,
an end on the Labrador coast.

A second European group, who
made their living from the sea,
were the .fishermen. Large
amounts of fi?myleze taken by
the simple mefhod of jigging.

Usually the fish were split and
carried back in heavy salt! The
entire catch was taken to Europe
before the winter set .in.

In time the fishermen built
stages and drying racks called
flakes. Some fish were salted
and dried in the open air.

The fishery entered 'a new phase
in the last century when.a
large number of Newfoundlanders
came to fish for cod.

This was the beginning of a
strong link between Newfoundland
and Labrador. . Some Newfound-
landers settled on the coas€.™

Simple houses, fish stages and
wharves were the start of many
of the settlements.

Fishing became the major occupa-
tion of all people in the coast.
This was because the native
people copied the fishing
methods’ of the new sgttlers.

The coastal Inuit, Indian and

white people of today speak a

l:o on_Jlanguage when it comes
he fishery.-

A small number aff§ European
pioneers saw that the land was
rich in fur-bearing animals.
Captain George Chrtwright was
one 'to take advantage. of this
resource. He Buccessfully made
friends with the Indian and
Tnuit paople.




34 - native/traders In return for European ﬁgds
the native people exchanged
different furs like fo6x, marten,

and lynx.

35 =~ HBC post Hopedale Eventually, the Hudson.Bay
Company set up trading posts
along the length of the coast.
The native 0ld ways of living
were powerfully affected.’

36 - trader/Indians The trading centre became 'Very
- . important. In fact the native
people began to depend on.the '
new goods. The trader became
a man who was respected and
sometimes feaged.
37 - missionaries— - A differetit breed of newcomers -
‘ were the missionaries.  Their
* aim was .to spread the Christian
message to the native people.
38 - Inuit/church The Moravian and Catholic
N churches also brought formal
T \ education to. the Inuit and P
Xndi_an people. 4

39 - natives/cross F The native people became--
believers in-Christianity.
Hardly any of the original

' L native beliefs are found today.

40 =~ Nain band - One interesting influence of the
-- Moravian -church was the creation of
. thebrass band. Visitors-to the .
. - north coast of today can still
3 hear and see the musical people.
. g
41 - skirmish An important influence of the
\ whites/Inuit Moravians was the protection of
N | £ the Inuit from destructive out-
~ siders. This was made possible
by the building of northern
’ villages.
42 "~ Hugh Palliser The churches were not alone in
this protection. A Governor of
Newfoundland, Sir Hugh Palliser,
ordered the killing of natives
to stop.
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settlers Up until the present century
the whalers, fishermen, traders,
and missionaries brought an
increase in the number of
settlers. Most of these people
lived on the south-east coast !
of Labrador. [

map Labrador The second World War brought
great changes to.the coastdl .
pattern of Labrador. Goose Bay
became the main transportation
centre for the region. Then,

in the 1950's, more growth took

B " place.
Labrador City A huge deposit of iron ore
\ brought' the instant town of

Labrador City and.Wabush. This-

region became a large popula-
tion centre.

Churchill ‘Falls Development continued in the
station 1960's with the hydro electric
power of Labrador being tapped

. for the first time. At com-

' pletion the Churchill WFalls
hydro’project ‘wa’s the biggest

2 % in the world.

cod trap . ‘On the coast of Labrador bhe
‘ocean resources are still the

major source of livelihood.
This is especially true of the
inshore cod fishery. F

2

split-ting cod Tdday the people depend on
salmon and codfish for most of
their yearly earnings.

salmon ° As in the’ past, when the codfish

= or salmon become scarce, life
becomes difficult for these
' seagoing people.

boy/codfish * - In conclusion, the European

newcomers and their offspring.
made use of the resources of
the sea and land of Labrador.

'hey learned importun‘t skills *
om the first peoples.-

whites, komatik
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55

56

6 -

61

- natives/church
setting
)

- spowbiles/winter

- fishing

- Nain Bay'trip

- two young men

'~ photo credit

- thank$ to

= production

,end .

102

These new settlers had a direct
* impact on the native way of
1lixing.

Generally the newcomers did
ver: well with the resources of
They adjusted to the
imate.

to live. The new and the oid

ay, Labrador is a good {i:ce
ways are both to be seen.

It is a truly beautiful region
that has not been overrun with-
.new people nor polluted with
n\?de:n industry.

Labrador tprned out to be a
land that yas very qood to the
new settlers.

—

- with cooperation of Memorial University

P
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FORWARD

Who are the main peoplés of Labrador? How
<did they use the land in the past and up
to present times? This booklet is part of
ap audio-visual package about Lab_xjadorians.
It will show what you know about the'lnuit,
the Indians, and the recemt newcomers -
that is, after you view the filmstrips.

Simple facts about the three groups are one
point of interest. In the past the three
peoples did not always get along well to-;,
gether. In time they shared important |
inventions, Some intermarriage took place
between.the groups. Most people lived on -
the coast until recently when modern in-
dustry came to Labrador. Then mahy ney.
people came to the region.’ '

Weic_mne to the peoples and land of Labrador!




THE INNU

The Indian or Innu people were the first

group to live in the Labrador region. It

is now known that they used many parts of

" the area of Labrador for thousands of
years. Both the coast and inland positions
were lnhahi‘ted. .




m INNU - i .
(1) Name the two Innu groups of today. Map, Question' i
: i f .

‘5‘ .
(2) “Make a 1ist of Indian inventions.

(3) Wha} was the most important animal to
the Innu?. Why?

(4) How did the fur trade change the Innu?

(5) .When did the people move into quérn

houdes? __. 1 .
s ©(1) Name the two trYbes:
(6) wWhat was the negative result(s) of i % 2
Churchill Falls dam on the Innu? g B -
» (2) Name their communities of, today.

c-
. I

D - . : |

(3) What feature is found in area E?




THE INUIT s
The Inuit are coastal people who came first
from the’arctic islands of the north. They
moved south along the coast of Labrador. G \
Some journeyed to the shores of Newfoundland. @ ) P

A number of their important inventions are

still o be seen on the coast of Labrador
today. . . . B




THE INUIT,

(1) ° Hhat was the main way of life for the .
e the eu‘ly Inuit people? L i X T -
. Map Question
N, ~ ‘ : )
N (2) - Ndme three kindh of Inuit homg& from
O “the past
; ‘i A :
. _ 5
o~ *(3) Match the invention with the activity.
\ ' _Invention ¢ _Activity .
H a - harpoon S wints_r travel :
b - kayak ) \ ___ arctic chan:
) ¢ < fish-spear . __seal hunting
a - komatik - water travel

(4) ' Name tha purpese or products of tbene
3 I nsweomsrs to Labrador. b

T =~ T 7 (1) Choose the answer.letter from the map.

.. wl)alurs. - . v . 3
B Moravians .- i Match it with the cor.ract phrase.
i " traders - . 7 where the Inuit use to live
" (5) What was the main use of soapstone? | "_._ Nain, “Yargest Inuiy community
' . .
e 3 e r / _____ where the Inuit gre found today
= 7 s e o J = ) . ’
(6) ’How did Inuit life change, after ‘the o o’
. coming of the schoonermen? .° ; : A




' . -
<.
. ; i ~ " ~

THE NEW SETTLERS 5 !

:A third 'group'of ‘people to.make Labrador 5
i g '
tbei'r home originated from Europe. The / s
, settlers harvested the sea and land . i i .
' - ¥

resources. A.great increase in newcomers H |

occurred” in this, ca_nt‘ury when many News !
foundlanders cagﬂar to the south coast of
Labrador. More‘rece’ntly. inland waalth
has brought Wnany new people and brand! J E ) . =
new: settlements. . 5 " 1




'ﬂ'lBHEWSBT‘J.'LERS

.

) h’h): were the first people from Europe

Ay

L |
i

~

(6) ﬁow was fish prepared for transport

““to visit Labra r? . to Burope?
(2) Why were the early exp ers like | -
- Cartiér disappoirtted by Labrador? v

A

(3) What three main msourcd; brought many

more ‘people to).Lahmd’o'x‘?
et

i )

(4

A

Who were the ?
X

(5

a0 o

.=
f-
g -
h\-

Write the letter aﬁ the people column
and match it with t\ correct phrase.

People ' Phrase

G. Cartwright ___ arrived in 1497
Basques — famous trader
John Cabot __ tarly onristians
‘Vikings — ttnding company
Moravians ____ Nfld. governor

Hudson Bay Co. - first whites
Roman Catholics.___ early whalers

Sir H. Palliser reachers to the

ndians
\

Map Question \

(1)

¥

Write the correct answer letter with

the m’tching phrase:
S "inshore codfish
iron ore mine

___ hydro dam

Goose Bay




[
¥
!

THE LABRADORIANS

Today it is common to speak of Labrador as
being settlecf by three fouriding peoples.
Each one has its own interesting history.
In the modern times the peoples have shared
many of their inventions. Others have

‘ intermarried. A growing number of these

- people call themselves Labradorians. . .




THE LABRADORIANS . Map Question

(1) The first two groups nr-“people to live
In Labrador were and

(2) '_ A modern name for the Eskimo pbople

is the : . .
(3) The Indian people call themselves the
« There are
‘(number) tribes in Labrador.
(4) Mark the following phrases as:

for Inuit

A

{ _In for Indian
Wy for whites/Europeans %
— "floaters® _ numac!ic ) % (1) List two facts about each area as
modern towns caribou #1 food marked by a letter on the map:
- . " first whalers - kayak S '\
____ no land treaties ___ fur busi A - : D -
sodhouses ___ lands flooded
— 5 \
(5) Namei two inventions copied by B - E -
newcomers from the:
Inuit - . S o F-.
Indian - > ’
) (6) Name one sad result of contact

between the natives and Europeans.
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