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"would: provide .the information. It was (there

ABSTRACT

) Conversations with teachgr-librarians and coo_}dlna'tnrs
of library-media services® pointed to an apparent weakn‘e.sa
in the teacher-librarianship educatlon program offered by
Memorial University of Newl’uundland.' Upon further invest-
igation it‘ was determined that one.problem was the lack of
information present/\tn the students regardlng the context
within which .school 'libraries op:rated ln Newfoundland.
Further studyrshowed chat while the\re was a need fm- such

information, there’ was no slngle documen‘t avallable which

ore proposgd

that the writer develop a text for an )nstructlonal init on

the topic. —

| T The procgss used to develop the instructlonal text was
a modified form nf t)ue "4-D Model of Instructlonal Develop-

ment". ° Thé process involved needs assessment, learner °

. analysls, concept analysis, specification of objectives,

“test construction,’ evaluatlon, and recommendations . for

diffusion and _ad‘option. The lnstructional . booklet

developed through thlls. process was based on the learner and-

* concept analysls. . Evaluation of' thc booklet ‘was based on ;

the ‘objectives. T

The evaluation phase u’nvolved ex‘pert appy,-/als;ils,

R




The fesilts of this process was used to revise the booklet

*student appraisals, pllot testifg; and valldation testing.

and student test as necessary. Both the expert appraisers M s
and students ‘stated the booklet was well designed, inform-

ative, cand very valuable as an 1instructlonal text for

teacher-ugrarlanshlp students in Newfoundland. The test‘b

‘results showed gains “in cognitive knowledge after: students‘

‘had studied it. )

It was resammended that the booklet be pubué‘h’e& and

used fn the educatlon of teacher- librarians- in Newfound—

" Tand. . As vlé].ly- 1t should :be made available to all schaols

and practlcing teacher 1ibrarfans 1n the Province..
VU - -
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CHAPTER I i
NEEDS ASSESSMENT

Background to the Project

In the Province of Newfoundland there is only one
university, Memorial University of Newfoundland, to provide
for ‘the preservice education of.the primary, elementary and"
secondary school teachers. About 90% of the 8,600 teachers
currently practising in the Province have tlxom;i,leted thelr
Baccalayreate degrees at that university, ind'm_‘any -.thelr
Master ‘of Edication degrees. Since Memorial University ls
the only preservide Institution for school teachers Ln the
I;rovlnce, it 1s also the only source for the education of
teacher:librarfans (school librarians): :

While MemorLal University began offering a couple of
courses In teacher-librarianship in 1968, 1t was nod until
1970 tl}at a substantive education program was established
for thosé teachers Interested In the provision”of school
lbrary. services. - THis first’ program was at the graduate
level leading to a Master of Ejaucauon. Later, 1n 1980, an
undergraduate diploma program ‘was implemgnted. The resglts
of these two theusts have greatly in e:as'ea the number of

qualified teacher-librarians avallable 1in the Province:
< @,




prefininary Investigation of the programs, particularly the
diplona program, indicated a possible problem relating to
the preservice education 'of tgacher‘-‘ubrarlans and their
knowledge -and ungerstanding of Ehe adiinlstrative,
financlal, and\dtmxcal context within which school
libraries operated in the Province of Newfoundland. VYet,
this was the context within which most graduates would be

employed . )

¥hat “Should Be
e e . h
" The writer was unable to locate a document containing
a statement of principle, goal; or objective requiring the
preservicé education -program for teacher-librarians to
contiln a unit on the Logal school library educatiorial
structure and environment. \ Sources checked were the
Department ©f Education's Director - of  School Services,
Dr. B.T. Fradsham; Secretary and ChstEREd T MR SiLaLLE
Undergraduate Faculty of Education Council, Drs. B. Brett
and’D. Treslan re'spzcuvuy; former and current Director of
F_me.la.l-A_Dlvlsion of Learnlng Resources, Drs. G. Fizzard
.and T. Braffet; and the Memorlal University of Newfoundland
Calendar. 1985-86. Hnwever, as 1is shown in the following
uscuiuo‘?. support for the cnn}cepli was found.




.

Education for Teacher-Librarianship -
A Review of the Literature

According to writers of Canadlan school.: library
\history, educatlon for teacher-librarianship in this
country has’been avallable for more than 50 years. Mustard
and Fennell (1968), in an essay on "Librarles in Canadlan
Schools" say that "In 1930 and 1931, the Ontario Department
of Education provided summer courses for elementary.and
secondary teach;ts" (p. 131). These courses were probably
the flrst ‘1nst'ructlon’1r; teacher-librarianship to be
“stfered 1n Canada. The proviston of siailar courses in

other provinces was slow in developing. Scott (1972) tells
g A

ship were “begun by the Departme}-t of. Education ln 1938"
(p. 200). It appears that from 1930 to 1948 education for
teacher-11brartanship was only avallable 4n Ontarle and
British Columbia. Similar course offerings bedame avail-
able in Saskatchewan in 19483 Manitoba in 1950; Albérta in
19523 New Brunswick In 19605 Quebec In.1962; Prince Edward
Island in 1963; -Newfoundland In 1968; and Nova Scotla tn
1969. o
Inittally 1it. seems that all feacher-librarianship
nroé‘ralms.cpnslstéd of “a few courses. Provision bf a_nore

. extensive educational program was  not avallable until 1956

“us that in British Columbla courses in teicher-llbrarlan-
y 5 .




when, according to Scott -(J372), the University of British
’

Columbia began offering Bachelor of Educatl;m and Master of
Educatioh” degtee\s with a library major. The availability
of such programns has varied from province to province ¥ i
nel} asJi.thln some ptovl{;ces: some offéted courses anly_u 7
some, undergraduate and/or graduate diplomas; and others,

professional degrees with a major or spectalizatlon.’in . :
teacher-librarfanship. The more common apptoach appeared - 5
to be th& providing of coll\h§es.. as "part of a:more general ) . .
prugram leading to speciali—/cnuncanon in teacher- S

llbrarianshlp. e

- In Canada, mostz of the teacher- 1ibrariansh1p program§

havc been provided: by faculties of education rather than

3 .. " the schools of library st_:lence. Subsequent to.'the e;tab-
. " lishment of professional library schools a debate arose as
E to who should be providing for thgnédixcatlan of teacher-
llbrarians: faculties of education or schoo].s"of'llhrary

‘sclence.. Carroll (1981)y in Looking at the issue from an

_ ™ " internatlional perspective, says "It was argued that . the

schools of éducation dld,'nf)t‘provlde sufficlent diversity, &

Just .more of the JSame, while the qrad’uatc schools  of

llbrariansl}u\\ falled to integrate study in llbrarlanshlp

With the needs of the_schools™ (p. 143). Further, Carroll
(1981) quotes Krikelas as distinguishing between tedcher-

" lihrirlanshlp and. general librarianship programs- on, the
[ \ : . - <



basis of:
1. Single purpose programs or speclalized
curricula with .
2. Unique requirements for admission, gradua-
tion, apd ceruficatlon.
Single purpose programs incorporated a sequence ~
of related units devoted to ome type of library, .
in this case, school libraries. The curriculum
or course drew together units from several
\ academic flelds, .particularly gducational tech-
nology, teaching, .and 1librarianship ... The
difference in education for ‘gederal librarianship
and for school.. librarianship rested on those
“‘tasks in school librarianship requiring study in
the areas of currjculum development, individual
> differences, learning theory, -and educatlonal
technology. (pp. 141:142). :

in th‘& Canadian context, Haycock (1982)-claims that:

The ¢ culties of ldbrary science and to a- much
i . lesser .extent the faculties-of education have not
responded tq the needs of. the profession through =
research and publication in the area of -education
3 for' school  1librarlanshlp andy In developing
3 : programs ‘which respond to newer roles and prilor-
e @ -ities. The faculties of 1ibrary science have too.
oft criticized the-essential” tequlrement of a,
teaching certificate for 'school librarianship (in
eight of 10 provinces). but have not ‘developed
programs which address the needs of school
& librarians. (p. 245).

b . Even though faoulties of library sclence may ‘question

T " the teaching ~certificate requirement . [for teacher-.

. librarians, it is not the root-issue in th¢ debate. The
fe . real Lss‘n‘le- is,whet“er or not a specialized curriculum/
program '1s heeded to train teacher=1ibrari

the extent of the speéiallzatldn required. |

ns, and if so,

The que‘sf:lon of« qualifications for eacher-11brarian-



(ship in Canada was addressed 1n the first . published

|canadsan _ standards for school librarles. These weére
.standards recommended by the Canadian/School Library Assoc—
lation (CSLA). They. state that "the school librarian needs
certification§gn both the library and teaching professions®
(Canadlan’ School Library Asgociation, 1967, p. 23). One of
tiis FecommeRIad JUALTALGALIGNE ToT teackes Libiarians 1s TA
degree of librarfanship from an acoredited library school.

(p. 23). Such degrees are only avallable through. schools

of -llbrary sclence. . It appears that the long standing role '

of faculties of aducatlon ln tralnlng teacher- lihrarlans

was ‘not recognized.’ The completely reworked- standards for : y =
school' libraries pdblished- 10KySgrs later by CSLA® and the\
Assoolation for ‘Media and Technology in Education in Canada
did recognize the role of cfidation facilities. - The
-current recommended qualifications includest ¥

- Valid teaching certificate or licence;
- - One of: .=
(a) valid .certificate as a school librarian or
educational media specfalist;
(b) equivalent..training as part of ‘an under-
+ gmwaguate 'programme leading to a bachelor's
. degree in ‘education, or
(c) post-graduate study in educational commun-
‘.~ . lcations, ' instructional technology and/or
'1ibrarlanshlp. (Branscombe and Newsom,. eds.,
1977, p.43), . @

A‘cofinlttes of CSLA was gstablished in 1978 to further

‘clarify and'.define "gualified teacher-librarian". The




result was the publication of The Qualifications

Teacher-Librarians. The committee identified nine a

. competence for teacher-librarians. The competency areas

% are:’ ¢

1. Administration of the Learning Resourcé
Program

2." Selection of Learning Resources

3. Acquisition, Organization and Ctrculation of

i Learning Resources

s 4. Reading, Listening and Viewinj Guldance i
‘ 5. Design and Production.of Learning Resources

6. Information and Reference, Services

7. Promotion , of Effective Use of Learning
Resources and Services

8.. Cooperatlive Program Planning and Teaching .

9. Professionalism and Leadership. (Haycock,
ed., 1982, pp. 20-23) E

Indicators of competence Is also given for'each of the nlne
> ‘ x

areas. %

The commlttée which prepared The Qualificatiors for

Teacher-Librarians was, rec"onatltuted in 1980 to develop a

model cunfculum for teacher-librarianship progranms.

- Using the competency-based qualifications state-
ment and .a similar procedure for policy develop-
. ment. the . conmittee prepared. the ded

> ¥ B Curriculum for Education for School Librarianship
, as a basls for developing those professional

. skills, attitudes and abilities essential  to
school ubnnanmip. . (Hiycock, ed., 1982, p.

18).

It 1: particularly interesting to note that the recommended

curriculum is addrassed to both faculties of aducation and

5%y schools of ubrary science. .. The Canadian School Lnu'ary

-




o .

. Associaum\has recognized the role of bath agencies in the
training of ‘teacher-librarians and has outlined programs

commenlsurate with the purpose and functions of each. The

prindiple basis for the recommendations is: i
X

Programs ' of educatlon for school librarianship,

% ¥ " whether in faculties of Education or of Library
~Sclence, -should develop and extend both teaching

*.and ' librarianship. competence _ to allow the

. teacher-1ibrarian ‘to perform = a  complex and
: -speclalized role in .a unique situation. It is

o= the fusion' of education and librfary science
through ‘professiunal guidance and preparatlon
that copstitutes education for school 1ibrarian-
ship. ?Haycock, edi, 1982, p. 27).

v

publl:hed;‘in 1982 a ’ducu’ment entitled Education For School

Librarfanship {n Canada. - This publication lists the nine

]
competenfzy areas identified in .The Qualifications for

Teaeher-‘.ihr‘arlans {Haycock, ed., 1982)"" which ‘teacher-

llhratia“nv education programs s uld -address. - -¥hile recog-

nlzlng rth“ all the nine competency areas‘ identified are

lmpnrtgnc, two of them hava particular televance to the

stated jproblem. These are "Administration of the Learn_lnq

Resourde Program"'and “Professlonallsn and Leadership"

(Haye(:ik. ed.; 1982, pp. 20 & 23). : .

j‘a

The [Canadian Library Assoclatlion (CLA) * and \the

Canadian School -Library Association .(CSLA) approvéd and .




- Task Force Report ° E s

.
"Admiﬁlst;atlon of the Learning Resource Program:‘
refers to the o?jﬁx’zanon and management of materials and
equipment, staff, budget,’ facilities, and services to
achieve school objectives. In the Province of Newfound-
land, school objectives are linked to district objectives,
which in t\l‘urn are expec:ed.to “relate. to the p,ro/vlnelal
educatlonall‘ goals |and nbjectlves. Thus for teacher-
librarians i\n Newfoundland schools Jto- functlon eflectrvely
as school li‘Prary admlnistrators, they most be cognizant of
the goals arﬁd ohJectlves of each 1eve1 of admlnlstratlun.
The ablllty\‘ i to astabllsh realistlc local qaals and
objectives is also -related tok_‘kn‘owlng the provinclal
context of s&hool librarfes. .
Competence in "Professional ism and l:eadetshl;)“ ’
involves having a knowledge and understanding of the broad
environment within shich one is' working. ' Therefore In’
order for teacher-librarlans to be seen b);.c;olleagues and
admlni“rators‘ as pp‘ofession‘alsland .leaders they must show
an un‘derstanéﬂing of the provincial administrative structure
pertaining’ tol school librfrlas and a knowle»dge of the -

current school: 1ibrary situation around them.-

In Improving 'the Ouau'{y of Education: Challenge and




. . . /
Opportunity (1979) the task force on edugation in Newfound-

land noted some of the concerns submitted regarding teacher
preservice edugation in the provinl. The docunent stated,

In addition to the concern over emphas¥s on
academic - subfects in present teacher education

- programs, recommendations . were xgresud
Tegarding the nature of the education corfponent.
Some -expressed opinion -that -education /courses
?hould reflect provinclal and loca]l congerns ...
p. 16). 7

While the above ‘statement refers to teacher education

that the same statement applies to teacher-librarian educa-

. . . i s
tion programs. . K : ot N

are in direct contact with the needs of their students in

relation to the program. Therefore 1t was thought approp-,

‘rlate to ask them.how thei perceived the need for stu

to be.cognizant of the overall aspécts of. the lo;:al school

‘ligrary scene.  ALL three of . those' consujted '(Or: G.

i firm beliaf that it was important for. the teacher-llbrarlan

,gducation program prov.lde ln\'nrmatinn on the toplc.4

programs In general, it 1is the ‘contentlon of the writer
se t ¢

. Those Involved In the eflucation of teacher-librarians

Fizzard, Df. T. Braffet, and Ms. 3." Brown), exprossed the °

<5




Teacher Education Programs, Memorial University

The fact that some of the courses 1in Memorial's
G i

i
teacher education program deal with aspects of educatlon in

Newfoundland lends credence to the idea that thls focus is

'lndeed important, “and should be provided' In preparing

teachers to function effectively in schools. Should it not
also be Important In the preparation of teachar-IIBFaFtans?

. 5 8 .
. Current Situation "

" until r’ecent‘ye.‘ar: there was no program available for
the education.of teacher-librarians in Newfoundland. In
1968 the Faculty of Education at Memorial\ University of
Newfoundland began offering a few courses he\lc ibrary

organization as well as educatlpnal media utllizatién and

production. These courses were elective for a l!at:he\l{z'\ﬂ =

Degree in Education.’ In 1971 the Faculty Introduced

Master of Edubation program' in Learning Resources and, o
1980, ° an undergraduate D‘iploma "Ings School Resource
S‘ervlc‘es. The undergraduate diploma program involves the
cémplet‘l‘on of 10 courses in the area of school library
services.  Admission to the gradua-te ;aroqram requires
students to have completed at least four courses in the

diploma program.




An examination of the current enrollment flgdres for
the two programs show that more than 70% of the total are
enrolled in the diploma program. The enrollment figures
for the gradiate piogian Ln Lsdfntng Reseirass Lndissts
that many of .those who enroll in the diploma program do not
go on to graduate studles 1In school 1ibriry services.
Thus, while qll of the teacher-librarian students in
_Memorial. University are being' educated in teacher-
librarjanship ‘at the undergravduate.‘ level, not all go on t;»
the graduatesprogram. Therefore -any unit of instruction
tnportant {n the preéservice education of all teacuer,-.
librarians in Newfou‘nd.land should be provided at the under-
graduate level, in particular in the Diploma In School

Resource Services progranm.

Diploma Program .
- J

+ ' To be admitted to the program for a Diploma {n School
Ubra¥y Services at Memorial Unversity, students ake to
have completed at .least_, fouk Seourses 1n ‘edu'ca(":l.on ar;d
"normaliy" have two years experience as a c’las'sronm
teacher. On admission studeqlts must complete ‘slx required
courses and four elegtl:ves from three speciflle;i' >ateas;

TRe six éo;e‘ courses deal with the .basics ‘of school

Iibrary development, organization ‘and administration.’ The




. électives must be chosen from areas of Vprimary‘, native, or
adolescent Ltterature: educatianal technology and ‘medla; .
nd one Sther course Ln learnlng resources or some relatéd =
afes.  OF" GeMplEELGn 'of TRE % «GpUFEes students are .
ellgible for the ‘Diploma In Schaol Resource Services,
provided they also Rave "a degrss in Educatien, or its

eqnivalén’t, from a recognized unlverslty" (émorga .

University of. Newfoluldland- Calendar’ 1985-86, p. ‘228) .. i

There s only one course in the diploma progran whluh

et " deals with urganizatlon and administrative aspects,of

_schoo]. ‘Libraries. * Thls course “is Education” 3380 - An

Introductlmn To The Schoul Re&nurce Centre; O‘rganllation,

Admlnistraﬁon and Services: The coursé descriptlion In the -

university calendar does not indlcate that any attentipn s
given ‘%o the uhique aspects of providing school:library 2
services in Newfodndland. However 'the detalled course

4 outline glven to students ii class has part of oge upit

-devoted to the toplc. Tt states "this unit will tiflude a'

brief survey of the hEstofy of school libraciés in. 'the

province, . the vresent sltuat.lon, and developing trcnds.", T

% © (Ed._3380: Cautse Descrinclon -and Outline, Summer) ' 1986).

x . " TM.s co&Irse is, often\ taugnt in the summer session by .

vlslting professors/lnsttuctnl’s. s . ¥

- 4 = [}




General Education Program v

A preliminary survey lndl‘cate.d that “many - of the
students enrolled in the diploma program had 10 or more _
education courses. Hence an examination of the course '
descriptions 'tn the undergraduate education program was
undertaken. It was found that among the required courses
the tmpact of historical and soolal forkes on schooling in
Newfoundland was examined in Education 2360, School and
Soclety; and the Toles of the Department of Education, the
Denominatlonal Education Councils, and the Newfoundland
Teachers'~ As‘so;:i"ation, were examined in . the - s.tudent_

g teaching courses, EducMon 2000, 3000, 4000. ALl other
“general education course descriptions mentlnning. the
- ‘edilc_atlonal system-in Newfoundland are el’ec;tlves. Nowhere

in the_gentral educablon program descriptions 1is there

reference’ to the history, development or operation of
N 1

school libraries in Newfoundland. /

Other Evidence -, : " / y
The-writer, ‘as the Provincial:School Libraries Con-
"sultant, has travelled extensively within the Province of’ 7

- Newfoundland visiting school Llibrarles and talking with

district library-medfa coardin-
. . I

vtea:cher-ll!gra’rlans .and
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ators. It was obvious, based on these Informal talks, that
there are many teacher-librarlans in Newfoundland who lack
a provincial perspective on school libraries. This was
apparent by ‘the questions asked concerning the roles of
various educational agencies 1in providing funding and
support services rnr‘school libraries. '

A number of school district library-media coordlnators
were asked for their impressions regarding the qualifica-
tions of teschersifbrarians: They ‘too noted a deficlency
in the cognizance of teacherzlibrarians' understanding of
the system in.whi_ch they would be working.

Further, the Director of the. Learning Resources
Divislnn. in Memorial ﬁniverslty's Faculty of Education,
because ‘of his famillari€y with the ocurriculum . tn” the
teacher-librarian education program, #as informally pro-
sented with the observations of the writer. He expressed
the view that fnsufficlent atteition was belng given to the

topic and that there was a need to do more.,

Reason For ‘and Nature of the Problem

Lo
The conclusion of the preceding discussion 1is that -

' teacher-librarians in Newfoundland should have a provincial
perspective on ‘school libraries. This lnform’atton shodld
be .presented in undergraduate preservice education by the




institution providing preparatory training. -However the

evidence presented strongly suggests that the subject is
glven insufficient treatment in the undergraduate pre-
service program. R

The problem appeared to be cognitive in naturé ’ That
1s, students were not presented with adequate information
which would lead to the acquisition of a knowledge and
understanding of the subject. Ik follows then that the
student teacher-librarian is in need of instruction which

will present the required information.

" Sutvey of Existing Materials
\

Before embarking on devélopment of a unit of
tnstruction. for the ldentified need, a search was conducted
f65 i ACKGE WRISH: Tiay §ave) Yseady Wedn doass  IF ik
material were avallable it mlght be suithble for adoptlnn,
‘or made sultahla with minor changes.

Publications
. A ‘search of publications from t:he _Provincial Depart-
ment of Education resulted in flndlng two publicatlon:

which dealt with ‘school 1fbraries as part of a broader

study.  These were the Report of The Royal Commission on
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Education and Youth (1968) and Improving the Quality of

"Education: Challenge and Opportunity (1979): both are

government comgissioned reports on schooling in- Newfound- )
land. While the 1968 report dealt with school librafies i ’
more detail than the latter, the information Ls now very
dated. Also found weré dncu'm;nts dealing with funding «
regulations and ‘facilitles pfanning. However, no single
docunent was found to<provide either the history of schooll
libraries 1in Newfoundland or the administration and
financial context of operation. ) : .

Publications dealing with the history of educitlon I ] ‘J

Newfoundland were also searched. = Those by Rowe (1952),
! |

- (1964), (1976) and "Andrews -(1985) contained very general
comments on Newfoundland school libraries, mostly relating
to the government's efforts .to provide funds for library [‘

collection development. No further information was found

in this area of the search.

Unpublished Work

5 ¥ Yow oo
Veronica Healey (1975), a student at McGill Univer- T

sity, wrote a paper entitled School Libraries in Newfound-
land. While this document i-epruented a fair dlscus_sii)n on

the history and plight of school libraries in the Province

’
to 1975, it was lacking pertinent information. I




Statistics Canada —
. : - . 14

Statistics Cahada, fo%l_; the Dominion Bureau of

Statistics, has been coblecting data on centralized school

librardies in Canada since 1963. The kind of information
gathered included: number of llbrarl_es and librarians,’
siie and nature of libracy collections, size of library
facilities, and_ expenditures on various aspects ‘of
W ltbraries. . The published results of the surveys glve a
p very general summary of the data. _Speclricbdetailed data

on ‘a particular 'prov’ince 1s not published, .and therefore

PR nst\ readily available to students. Reksulits of the last

: survey (1981-82) ‘were not published. 1"

Dissertatlons/'lhgiu \

The flrst\ dissertation or thesis to include a survey
A of selected school libraries in Newfoundland was written by
Betty M. Brett 1968y, Her M.Ed.. thesls examined the
leisure Feading interests of grade nine students in 15 of

the central high . schools' in Newfoundland.- Part  of the

study dealt with the avallability and services of the

school library. Crocker (1967)- in ‘his Ph.D. dissertation,

examined the’ relationship ~of Newfoundland. high school

. . library facilities and the students' home ‘\hackground
! -




\ leisure reading. More specific to school librarles in
Newfoundland, Hickman (1971) developed hils M.Ed. t.hes].s
around a study of school library facilities in t§e reglonal

and junior high schools. Butler (1975) also studied the

K ' Province's school library facilities but only as they=a

pertain to primary schools: One departure from a‘study of

facilities was a study- by Marrie (1979) of the .factors

land's elementary schools.

redge and - understanding . of ‘the development’ of school
~libraries in Newfoundland, none .give a ge;latal overview.
Jeey are limited_to studles“of. library’ facilities :and
- services-. at specified levels of schooling and library
services determinants in elementary schools. Also, it
*should Ee noted that the lba:t study of school library
STt S Was dode 12 years ago. -

> Proposed Solution

. R | .
o : © 'Sinée none. of ‘The ‘existing materials give student
g R 'ateagher-librarlans up-to-date and comprehensive information

i = about the school library environmént in Newfoundland, the

information into ;n lnacruétlanal booklet. This booklet

.which influenced the level of ljbrary services in N’ey'cfaund—-‘

= While the studies identifiéd above add to our -know-

writer proposed to compile and ‘consolidate the avallable.
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was designed particularly for students enrolled in- the
‘Diploma fn School Library Services Program at Memorial

University of Newfoundland.

— The writer also perceived the informatios in the 5 3
booklet to be of interest to students in éhe Learning
Resﬁrce; graduate program at Memorial University, teacher-

. librarians who have already completed their program, and ~ 2 o 2
school and.district administrators in the Province. "

: The, booklet was develuped using-'a modified instruc- = i

.7 tlonal development proce:s.‘f The model used was \hased on

s the 4-D Hééel of !nstrucunn'a]. Development as presented by

Thiagarajan, Semmel, and Semmel (1974). The process:used

“  1is shown in Figurg 1. -~ ) 9
The contents of the instructional unit focused on™ the .

school library progra;, administrative and fln_anclil.

w :tructut‘es, ‘support services, a;d the historical context of .

school Aub‘rarL:s in the Province of Newfoundland.

,
B 7 30
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_CHAPTER II
LEARN;R ANALYSIS

The instructional booklet was developed for Memorial
University students enrolled in the. Diploma in School
Library Services program. While relevant to all coursed in
the diploma prngram, 1t iwas developed for use In the
EAURRELGR 300 LouEsE-STRES: souTEd; XA TAtEeauELTSR To ThE
School Resourc’L Centre, Qrganization, Adnidistration and’
Services: s ‘the anly., couFss ‘dn the Diplowa Lh" Sohool
Library Servit/:es progran which examines in some depth the
overall administrative and g_rganuauonal aspects  of
providing school itbrary serviGes. Also, it.is the only
course in the program which accemch to provide an overview.
of the hlstory and present setting for school libraries in
Newfoundland .

The Eiiuleatlon‘JBBO ‘class, ‘summer session 1986, was
used for pllot testing of the instructional booklet. - The

main test group were Educatlon 3470 students,.Infornation

Services 'of a School Resource Centrs, snrolied ‘in-fhe 1987
sunmer session. . Education 3380 was fot offered in the 1987
session. . The students in these classes were mainly part-
time students from various parts ‘of the Province. Most of

them -were enrolled In the Diploma in School Libraryt:




Services program.

To gather specific background information from the
selected groups of students, a short quest-ioru:\alte (see‘
Appendix C) was devised and administered. Thé question-
naire askezi for information on current student and work,

'status, level of education, teaching and teacher-librarlan

experlence, and perceptions of the importance of

; . information for te;phex“ -librarians.

The responses of the Education 3’070 students to the
questlonnére is summarlzed in Table 1. . .
- Learner Characteristics : -

~

Current .Student/Teacher Status =
Lurrent Student/Teacheg Status

e

. Twenty-one of the targetad learners were part-time

-
suudents with either full.or part-time teaching posltions.
'lwn of the part tlme teacher: were also part- time uacher-
“ 1ibrarians. The other eight people classed themselves as N

full-time students.

Level of Edicatfon . -

g y (e

\
i ~ This gro{p of learners were .well educated, having at

least “three years of university. training.- Eighty-six



Table 1

24

Results of Survéy of Learner Characteristics

. Learner Characteristics . Responses S\~
G heStudent - full-time * 8 . '
N Status - part-time 21 (14 full-time
. teachers)
T e - 'y =
Level e(s. 25 (9 had 2 -degrees).

y! of university
education’ courses
course re NFLD

of,
Educatij
. D

5 (avg.),.range 3-7 yrs.

17 (avg'.), range 6-28

3 (avg.), range 0-9 = |
b

education system B 5
4 : --courses in diploma [.2..(avg.), range 0-6
5 program Y, T *
" 3 . 5 ! [
/ g ; &
Level - years ‘teaching 10 (avg.), range 0-28 i
of . (4 with none)
~ Experience |+ years as teacher- %y .
librarian a
- -spare-time (6) 4 (avg.), range 0.5-12
- part-time (4) 4 (avg.), range 1-11
S full-time (1) ? years

-9 - important

. Opinion ° - importance of
R knowing -about ‘NFLD |20 - very important
R school library . L
environment
’ : = X
'
? % ‘




percent of the respondents had one bachelor's degree and
thlrty-\one.vplercent ;wd two degrees. Wlt;| regard to the
menbe of education courses completed, the range was from 6
to 28 courses with #n average of 17. Half of the learners
had completed at least ten education courses.
While the above |figures indicate the learpers had
completed a number of pducation cuursus,‘ 23% sald they had
. not‘ completed a cours 1n which instruction was ‘given on

,the Newfoundland educa lon sys:em. The average number gf«/

\courses taken by thls group ih which. this topld was treated

was thiee. Thus many of the Isagness: Fave fad vary belef
expon_fté, if any; to the asystem of educatlon in Newfound-
land if preservice programs.

Most of the learners (73%) were In the hegl‘r.mlng
stages of the Diploma in School Library Services program.
The others.had 4-6 courses completed in the program. *Three

had ‘completed Educgtion 3380. .

| \

Exgeiience

- As was expected considering the entry requirements to

. .

the diploma program, 67% of the learners had three or more
years teaching experience. Five .of the twenty-nine
respondents had no .teaching experience beyond student

‘teachlng. Further .analysis of the responses show that 53%°
1 X A :




0 o 26

nad Xéss than ten yeuss of teaching, experience and 23% had
twenty or mor; years experience. The average was 10 years
exper‘l’yence., . ‘

A ‘few of the learners algo had experience as a
teacher-librarian. From the eleven who .indicated having
such experlence, aTx Glaksed: heNseIves: 5. EpdTBIELNG;
" meaning they were full-time teachers and carried out™ the
library management duties after school hours. One of the
sp:/fa-ume teacher-librarians had 12 years experience in

th

s role. Four of- the learners were part-time teacher-

11braz‘lan:|svw.lvth Up to 11 years experience. One person had

exper"ience as a full-t’me teacher-librarian for an undis- |
closed period .uf time. All of these learners thought that

1t was efther important or very important that teacher-

librarians have a knowledge and understanding of the school

‘Library situation within the Province. P

Subject Matter Competencies

As indicated "in the preceding d!scus‘slg)'n, the target
audtence 1is well; educat‘ed and - experienced as . school
geauhers. However; many of them would have obtained their
knowledge of the. Newfoundland educational system from
—experience rather. than preservice training. Since many of'

the learners in 'the taﬂrget grnu‘pawere ‘ln the Théginning
= 5 o




phase of thelir diploma program, and most haﬂ-no eprrlunce“
- as teachu.uhn’mans, 1t 1s suggested they were uninformed
about school llbrarlgs in l:he context of thu Newfnundland

educational system. - LI - e

Attitude . ; - 3
The responses indfcated a positive attitugé bovards
the .idea - of teacher-libmarians belng given preservLca’
Information about the school 1library administratlve_ and
operational setting in which ' they' would be working.
Re'sponse to 'éhe q’uest!o‘n nf percelved 1mportance showed
that 67% thought the ‘topic to be* very important and 33%
thought the toplc to be important. . .

N
Langudge and Learning Style r

. . ] - 3
"The content of the instructional booklet is In_ the
English 1an!qgua'ge,. the natural l.nnguag’e of the learners, and. '
it ls‘ was not expected that: teminology foreign to thé
learner would be needed or used. The instructional booklet

was written at the level of learner language, that s adult
level, . : - . : . . T~

Since the 1aarnen tiad at least three years of univer-

sity =ducag:ion, they should have had experience with a
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varlety of Instructional ptint materials and independent

study. - s ) .
Tool Skills
It was not anticlpated that the learners would require

any speclalized knowledge or skills to be able to deal ‘with

the planned booklet. . #




CHAPTER III
.

CONCEPT ANALYSIS

Some writers refer to this stage of the instructlonal

development process as "Task Analysis". Other writers,
including Thiagarajan .et al. (1974), distingulsh between
"ta‘sk anglysis" and "concept analysis". Such writers would
use task anal.ysls wh:e(\ skill -developmefnt is the gz;a(l»nf
tnstruction and concep‘bi pnall;sls when the acquxsi\:){o(‘ of

knowledge is the goal. Since it was: the Intention of this

" . writer to develop an instructional text which _would

facilitate thp-é¥qui§&tion of knowledge concerning school
librarfes in Yewfoundland, concept analysis was used.

To analyze the concepts relevant to the proposed
instructional text, various components' of and factors
relating to the provision of school lfibrary SeEVICHS 1
Newfoundland were identified and listed.  This List of
rconcepts was e;am}na‘d to detetmlr,e which concepts were
essen\t_gal to the attalnment of the)stated goal: a know-
ledge ahd undersTanding of the school Library environment
in the &vlncc of rllewfoundlam;x. The essential concepts
were, then arranged - to show relationships between the

concepts.




There were tworanalysis. of concepts. The first (see
Appendix D) was used In the preparation of the Initlal
instructional_booklet for pllot testing. The results of
the pilot tests led to a review of these concepts. The

revised a\nalysls of concepts Is shown in Figure 2.

il I Newfoundland School Library Environment l ’

’ ¥
i School Libr

ry Program

Financial

Support
Support System 3

Structure Services

[ »

| Administrative |

: School “Library History .
Figure 2. -Concept analysis for instructional booklet on

the school libramy environment in the Province of New ound-,
land T &

o




CHAPTER IV

OBJECTIVES FOR INSTRUCTIONAL BOOKLET

The purpose’ of defining .objectlves for the lastruc-

tional text on school libraries in Newfoundland was to
- .

clearly delineate and communicate the informational intent

to the learners. Without speéific objectives, Mager (1962)

says one "might neglect to provide informatlion’ and practice

in the very skills you are interested in developing”
(p.. &1). The objectives are stated in terms which
thateate: i i

(a) the kinds of behavio‘r expected of thq learner to

" indicate attainment of the objective;

(b) any conditions impo3ed on the learner Ln demon-
strating acquisition of the objective;

(c) a standard of acceptable‘performance (criterion of
success).

Stating in very spécific terms the content-bound

objectives permitted the formulation of a measurement "tool

to assess the effectiveness of the Instructlonal booklet.

The initlal set of objectives. (see Appendix D) was used to

g -
develop “a. pilot test for the bookle‘t. Results from the -

pilot evaluation of the booklet were used to revise ‘the

original objectives an® the Instructional téxt to better

/




meet the needs of the learners.

The objectives were classified using the classifica--

tion system described in Taxonomy of Educitional Objectives’

- H I: Cognitive Domain (Bloom, 1956). The class-

ification for @ach objective was indicated by using= the

letter denoting cognitive -domain, and a number to

"indicate the level of cognitive activity required. The

levels identified by Bloom, and their assigned numbers are:
(1) knowledge (recalling of information presented);
(2) comprehensiop (undérstandl‘ng c‘he o meaning of the

information);

"(3) -application (applying information to other situa-

tions); ,
(4) analysis (breaking down materfal and_seeing irter-
relationships);
(5) sy is (taking ts and building- new
" structures); - N ’
(6) evaluation (fudging value of material for spéci-

fied purposesi. (pp. 201-207)
The Goal of the Instructional Booklet

The overall goal is for student teacher-librarians,

" after reading the booklet, to d‘emonstrate a knowledge and

understanding of the school library environmént in the™

b <
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Province of Newfoundland.

Enabling Objectives

To assist students to achlevé the goal, the following

objectives are glven for each of the concepts Ldentified®n
\

the precedlpg(chaptar.‘ On reading the instructional book-

let dealing with school libraries in Newfourpiland, students

were asked to demonstrate attalnment of the following

obje_cuve:.
(1) School Library Programi Thé-learners will:

(a) define "School Library Program", (c,1)

(b) briefly describe the school 'library program
", situation 1n Newfoundland in relatlon to:
’ (1) the curlrlcukum and instruction, (c,z.)
(11) sch,ool library services, (c,2). :
(2) Administrative Structure. The learnebs . will Ca
describe the administrative structure "re’latlng to
“school libraries in the—Province by:
o (2) identifying the agencles In the structure,
ey ’

(b) @elineating the lines of relationship betwesn

the agencles, (c,1) ) 7 -

. =77 7(c) briefly describing the role’ of any three

agencies relative to school librarles, (c,2).
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Financial Support System. The learners will show

an under.s.canugmj of school library ‘flnanc!ng in

Newfoundland by:

(a) di(;ferenﬂating between capltal and opera-
‘tlon‘al funds, (c,2)

(b) -1dentifylng three sources of capital and
op;ratlonag Funds,/(c,‘l) ’ . 2

() outlining how funds from the major source. are
distributed in relation ‘to sch‘ool libraries,

(c,2)

" (d) describing the. purpose and distribution of the

y

.lerary Materials Grant, (c¢,2). .
Support Services. The learners will indicate a

knowledge of school library support services .in"

Newfoundland by:

"(a) listing two support services avallable from

each of five given agencles, (c,1)

(b) identifying two- agencies, other than those
given In (a), from whiéh additional support
matertals are avallable, (¢,1). .

Schoql Library History. The learner will briefly

describe the slgniflca‘nce of .any two factors, from

"a 1list. of four, which has contributed to school

library development in Newfoundland, (c,%).




CHAPTER V

TEST CONSTRUCTION
\ .

One of the intents of specifying behavioral objectives
is to provide a, bas\kl‘s‘fnr evaluating the effectiveness pf
th‘e informational packégg.‘ Mager (1962) says "the most

: lmpottant charac;:e\rlstic of a useful objective 1is that it
’ identifies ‘the kind of gerfurmance that will be accepted as '
) evldence _that the learner has achieved the’ objectl.ve" (p. '
13). The objectives stated in Chapter IV were ‘designed-‘to

:pecify what the learner wnuld do to ‘demopstrate achieve-

ment of the ub‘tectives. ,It is impnrtant to note in this

process that the purpose of such evaluation is to de!:el'nhlne~
the degree }f succ:ss of the ‘package and not, to evaluate #
the learners. * :

The overall purpose of the follawiﬁg t;e;t items, then,

is to determine the effectiveness of the booklet deallng

" with school libraries l‘n’Newloundlal\d.( These te: t items
are based on the revised concepts and pbjeptlve.-. stated in
Chapters III and IV. The original test (see Appendix D)
was us\l:d in the .pllot evaluation of the instructional

‘booklet.
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Test Items -
School Library Program

(a) Write a definition of "School Library Program".

w7
(b) With respect to school Llibrary programs in New- '

foundland: )

(1) briefly _describe how the proancla‘l curricu-
lum and instructional guides ax:e influencing
4ts development,

(11) briéfly describe school library services in
our schools ‘In terms of curricultm support,
curriculum: enrichment, . and curriculum
implementation.

Administrative Structure

(a) Construct a figure showing the general lines.of
relationship between ‘the gqucational admln‘«

istrative agencies in Newfoundland.

(b) Summarize.the role of, any three of the agencles

identified in (a) relative to school libraries.

Financing of School Libraries

(a) In a sentence or two, distinguish between capital

and operational 1unds.

(_b) Identlfy three sources of capital and operational -

funds for Newfuundland schools.,

Ce).

Briefly outline how capital and operational funds -




from the major source is distributed. .
(d) List four kinds of materials for which the Library
Materials Grant is to be used. . .
(e) State the Library Materials Grant allocation
formula and briefly outline the distribution
system.
~ 4. Support Services . -
(a) List two school library support services avalilable
from each of the following agéncles:
(1) Dep;rtment of EducatTon

,’ (11) School boards S
a
(111) Educational Media Council

(iv) Memorial Univérsity of Newfoundland

. (v) Public libraries .
(b) Name- two agencles, other than those in (a), from
which material may be obtained to support school
library collections.
5. History- 4 iy )
g ) _ Choose any two factors from the following 1list and
hrlefly summarize their contribution to school library
d‘evelopment in Newfoundland.
‘ (a) travelling libraries
(b) Department of.Education audio-visual ser_lvlceu

(c) Educational Media Council

(d) consolldation of school boards




Student Test
N 3 i

N . o c
The student test (see Appendix E) was.designed to_
provide spaces for thelr answers. One reason 'for this
approach ‘Is to restrict the responses to a wo{d or two, or

very brief statel_nents', as ‘appropriate for eagh test item.

Thls’test was used for both the pre and post-testing of ﬁhe

target audience.




CHAPTER VI
t CHOICE OF MEDIA . E

Part of the initial -design phase In the 4-D Model of
Instructional Development 1$ the selectlon.of the media to
carry the message to the learner., This selection cannot be
done arbitrarily 1f the best match is to be atvatned
between the learner and the message. Onhe has to choose a
media ythich’ .best facllitates learning of the'cunéepts
identified ;s important for the learner to learn.

In the $960s and 70s a number of -models were developed
to assist instructional developers in the appropriate
selection of medla for training and Instructional alds.
These models presented systematic procedures for the selec-
tion of media to attaln specific instructional objectives.
The early models concentrated on the varlous character-
istics of different media, while later models considered
task and learner characteristics 1In "combination with
various media.attributes. The latter type of model was
used by the writer to help choose a m‘edla‘ for the Instruc-
tlonal unit wn the school library enviroament In the

province of Neﬁf,oundlant The model used 1is shown in

Flgure 3. 4 . /"
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In consideration of  the conceépts and objectives for _
.the.instructional unit and.the learner characterlstics, the

following media attributes were identified as Important.

- visual - - inexpensive

-, self-pacinyg . - no ;peclal envitonment
- random acgess’ - leasy handling/storage
- self-contained - generally available

: - easy to use

Chardcteristics “such "as audlo, motlon, color, and® 3-
. dlnmnslonal}ty were not considered as -necessary. to facili-
‘tate learning ‘of the identified concepts. It was ‘also
noted that Romiszowski (1974) observed that "the print
, mediun ... s often very 'good at achleving cognitive
\\objsctives" (p.58). ,‘ “

The print media 'had all .the attributes deemed
necessary for the attainment of the goal and objectives for
the Instructional dnit. The writer therefore deciged to
develop an lnstructional booklet using Lnstructlonal design
princtples found in Hartley (1978). The booklet was
designed for independent ‘study.

It was alsx‘:'dgcTBed to produce a'set of overheal
transparency masters for the Instructor of. ‘the course 1in
Which the text would be.Gsed (see Appendix B). Even though
the instructional booklet was des:{g'ne'd for 1independent

study, the transparency masters wolld allow the instructor
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»
more lInstructional flexibility. For example, the trans-

parencies could be used to provide a brief Introductory
overview of the unit, or use individual transparencies to

discuss in more detall particular sections of the unit.
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CHAPTER VII ’
EVALUATION

The third phase in the "4-D Model" is the evaluatlon
process used in devéloping the product designed .in the
pEacading phasE. T L% Eertnliiy process te ensure Ehe
production of a product which wlllv meet the identifled
need. The process used by the writer involved four steps:
éxpert appraisal,. student appraisal, pllot testing, and
Tinal product testing. The results from each of the steps
were used to identify.problem areas and to revise the

product, objectives, and test, where necessary.

The Plan
Expert Appraisal .
= <
Expert appralsals were sought in three areas: con-

tent, technical/design, and feasibility of. implementation.
The content 'area was subdivided into two appraisals. The
first dealt with the adequacy, relevance, and appropriate-
ness of .the concepts, @ec:ue’s, and test items. - The
second’ content appraisal way to evaluate the draft booklet

relative to the stated objectives. The technical appralsal




commented on the appropriateness of the medium used and the
layout of the materfal. The feasibility appralsal examined
the cna\r\y:ergsucs ogf the product as to Its suitability
for implementation. (See Appendix F for the expert

appraisal forms).

Student Appraisal

Since the informational package was designed as a
SERIERY TRSLEUGELOREL text, 1t was thought apprdprl;te to
obtaln their reaotion to, and evaluation of, the booklet.
As an Instructional booklet it was Importdnt’ that .the
_product be written and organized In a style which would
facilitate student learning of the information in -the

.
text. The student appralsal form was designed to evaluate

the effectiveness “of the booklet in -this regard. The -

appraisal for was included with the booklet and given to
the students after the pre-test. The forms were collected
after the post-test. (s;e bAppendlx G for the sYudent
appralsal form)._

P ” . :

Pilot Testing ’
-

/ iThe purpose of ‘pilot testing is to identify any

problem areas which may need to be corrected before testing
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the product on the main hod>y of targeted learners. A pre
and post-test method was used in this |;roject. Two small
groups were selected from the target audience for the pilot
test. Both groups were glven the pre-test after which they
were given the instructional booklet to study; the first
group for four days, and the second group for six days.
The second pllot test group was tested a few days after the
first group. This allowed time to make minor adjustments

to the text‘and/ur test after analysis of the results of

the first ,test. Similarily, the results of the pre and

post-test for the second group were analyzed to determine
what éhanges‘were necess‘ary for -the booklet and/or process

prior to validation testing.

Validation Testing

This was the last step in the evaluation process. The
main purpose of this step was to assess the success of the
product againstv its objectives. A second purpose was yto
ascertain w“hether'\or"not rutgher rev’islon was necessary for
adoptipn of the prdéduct. Students from the Education 5&70
(Informa‘tion Serv'lce?w‘ ‘nf a §chool Resource Centre) class of

the 1987 summer

sésston were used for the final product

testing. These ~Students were subset, by the target

audience, students enrolled in the Diploma {in School:
? % X
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Resource Services program. The testing process was the

same as for the two pilot groups.

The Results

Expert Appraisals
- <

Content Appraisal - 1

Two School Board Library-Media Coordinators ag:ged to
assess the glven concepts, objectives, and test items for
the proposed pr.oject. Both have M.Eds. 1in Learnl\ryg
Résources’and h;ve considerable experience in the Newfound-
land school library system. L

The two appraise®s gave high ~evaluations of the
appropriateness of and agreement between the concepts,
objectives, and test items. Most of the checklist items

were rated as better than average, and other ratings were-

checked as being of outstanding quality. One apprais’er.

suggegted tha‘t consl‘derauon be given to rewording some of
the opject‘lves and test items to make them reqﬁlre a higher
level of cognitive a‘ctivity from the learner. On 'co;\slder-
ing the su«jgestlon, the writer reworded one objective (5)

‘and its corresponding test item to ralse it from a "c,2" to

a "c,4" classification. . »
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Content Appraisal - 2

One of th‘e appralsers from the first round of
appraisals was asked to eyaluate the draft of the booklet
and to complete an appraisal Fnrm. The ,u:tall reactlon to
the booklet was very positive. -In the 10 item checklist,
seven were checked as better than average and three ‘as
outstanding quality. There were a few suggestions, of an
editorial nature, for Improvement to the content of ‘the-
booklet. These ‘changes were madex The only other
suggestion related to an inconsistency between the sequence
of some of the objectives ‘and test items and the informa-

tion in the booklet. :Consequently the objectives and test

items were rearranged to match the, sequence used in the

\ booklet.

Technical Appraisal @

Dr. R.T. Braffet, Director of the Learning Resources
Division in the Faculty of Educatioh, Memorial University
of Newfoundland, agreed to evaludte the technlcal aspects
of the booklet. Dr. Braffet'has considerable traiming and
experience 1in graphlc arts, and the layout and design of
print and non- print educational materlals.

The appralser stated that, as a whole, the manuscript -

was well done and filled a need for material. on the toplc

for students in .the “Diploma fn School Library Services
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program. He also ' highly recommended that after the
developmental process, the booklet be redesigned into &
book, typeset and widely distributed in our educational
system. .
The appraisal checklist had a five point scale between
nine ltem ‘descriptors. ;See Appendix F): A rating of "1"
indicated inferior qualities w’hlle’ a r‘ate of‘ “5" indicated
‘mpe‘r‘lor qualities. Dr. Braffet rated six of the nine
items at a level of "4" aru:l three items at level "3‘7.
Specific suggésnons for iﬂ;pl‘ovement were:

(1) to include an Index; <

)
(11) to reformat the booklet from lts present manu-
“.script .style to a “published book" style. prior to-
'Y wide distribution; and i
(111) to Include illustrations, other than tables, in
the rearranged work. . ’
The appralser also saw the booklet to be more suitable as a
refe;‘enge text than an instructional tent.’ -

‘fhe writer ‘considered these suggestions ‘and decided to -
take them under advisement while ﬁroceedlng with . the
testing of the two pilot groups. This was done to see if
the pre and bost-te‘st ‘results, as well as the student
assessments, i‘dantifléd’ slmi_lar and/or other areas of

congern.




Feasibility Appraisal

Two instructors of/ the Diploma in School Library
Services program at Memorfal University .appralsed the pack-
age from a potential user point of view. One of, the two
has taught Ed. 3380 for two consecutive summers, and the
other was lnstructing some of the same students in other
courses In the diploma program.

Both ,of the appralsers were asked to assess the\ book-
let as a possible instructional unit in the diploma program
and both noted problems with using the booklet In this

manner. It was thought to.be too lengthy for the time

available to cover the topic and too comprehensive and
statistical, In~an instructlonal sense, ﬁ students just
beginning the dlp’loma program. However the two a;;prau'ers,
In thetr ‘evaluations of the booklet, spoke highly of It as *

a reference resource for both lInstructors and students of

the diploma program. . These observatdions were noted and
treated in the same manner as the suggestions made by the

technlcal appraiser.

’ One of the appralsers suggested a different order for
v

Chapters-V to VIII to match that in the CSLA standards -for

school llbrary services. Since the writer perceived the
sequence In the present form to be .more logfcal, the -
suggested -changes were not made! . There were .no other

suggestions regarding the feasibility of using the booklet. toa




Student Appraisals - Pilot Groups

The student appralsal forms (see Appendix G) asked
students to evaluate ‘the effectiveness of the booklet
agalnst seven items relating to factors like sequence,
style, clarity, and relevance. Space was also ‘provided for
suggestions and comments.

The first pilof group con‘slsted of seven students from
the Ed. 3380 class (summ@r. session, 1986). Some of the
"studerits' did not complete the appraisal formg two had: ndt
read the booklet and one had only examined part of it. No
major problems were identified by the four. respondents.
_One stud:!‘nt stated that the booklet had considerable value
and should not be limited to students of Ed: 3380.

: In respect to the checklist, .the pilot group ra’ted the
seven items as either avetgge,‘better than av.erage, or of
nut;tand;ng quality: _most indicated ratings of better than
average. '. ’ . ) s

The few"-sugéestlpns for improving the booklgtv were
.generally for more detail on certain topics and less stat-
istical emphasis in the last four chapters. No additional
detatl was add;d since, t| expert appralsers had. suggested
_that the bx{okl’et had sufrlclenﬁ detail. As to zhevsug-
gestion for less statistical emphasis, the writer thought 7

the problem might be related to insufficient time glen

“.this pilot group to deal adequately with the Lnformation.




The second pllot grogp of students used in the product
testing were al'so asked to complete an appraisal form on

the booklet. This gréup consisted of 14 students from the

Ed. 3380 class (summer session, 1986). Most of the group.

indicated that_t d the booklet to be interesting,
informatives”and very useful as a reference resource. ~One

student suggested that it should be distributed to all

teacher-librarians in the Province. .

The students' positive view of the document was
clearly indicated in thelr ratings of the,seven items In
the checklist. A combined total of 79% of the ratings were

either given ‘as "better than average" or "outstanding

quality". There were a few ratings in the average category.

and none in ‘the below average and unacceptable categorles.
There were only three suggestions, from three
students, for improvements to the booklet. The suggestlory

were to provide simplified examples, provide better expn‘n-

ations for the tables, and to provide an index ln place of

the detailed table of contents. .
There were also verbal comments about the lack of .time
available ‘to do a thorough study of:the-‘bipoklet.

Apparently the compressed schedule of suymmer session

- courses makes it d§ffleult to find time to study a document

of this length in addition to the course work.

Z BN
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Pilot Test

First Group .

Pilot testing consisted of a pre-test, the treatment,
and a post-test. It was administered to seven students
from the Ed. 3389 class (summer fiession, 1986) . The
stud;nts were given a brief overvh‘:w'of the project prior
to administering the.pre-test. They were told questions of
clarl“catlon could be asked at any time duting the test
and that they could have as much tlme as they needed to

* cogplete it. cnurlca;un was sought only on test item 1,
hifstorical events. It took the students from 25 to 50
=Zhinutes to write the test. ' -

The instructional booklet was distributed as the
students completed their test and arfangements made to meet

_'agal’n in four days for the<post-test. Some students
suggested that in view of thelir workload, the. allocated
time mlgh“t( not be suff‘h:ient to read th!.: booklet
thoroughly.' ’

The post-test was administered four days later in the
same manner 4s for the pre-test. There were no questions
from the students during ‘the test. Agaln It took the
students from 25 ,to 50 minutes to write the test. Two of
the students sai!they had not had enough spare time during

.the four days to read any of t;(e booklet. x
' /
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Each of the pre and post-test items was then analyzed
to identify problem areas with the booklet, and/or the
test. The Ltem analysis Ls shown in Table 2. Most of thd
galns 1in correct responses from the pre-test to the
post-test were made In the first Flve test Ltems. It fs
suggested that the students did not have-sufficlent time to
read the latter part of the booklet as thoroughly as” the
first sections.

The following specific points were noted from the item
analysis:

1. A number of the students are experienced teadhers

and therefore had some knowledge of certain
aspects of' school. library services.  This 1is

credited for the higher number of correct, res-

ponses in the pre-test for items 4, 7 and 8. This
was not seen to present a problem relative to the
N tegt or booklet.

2. Thfre was a loss of knowledge from the pre-test to
the) post-test for item 5(b). The particula
‘section of the booklet was examined and compare:i
to the’test it;m. It was thought that changes in

the wording of the .tést item would eliminate the

3 apparent confusion. - ) o s
3. Responses  to items requiriig descriptive state-

.
L . ments tended to lack speciffcity. This problem




was seen to stem from some of the test items being

too generally phrased, and the apparent Insuff-

'S ~ icient time between the pre and post-test. The
. .
offending 1items were reworded to elicit more -
specific responses. .
, g N
The quality 'of the descriptive statements was much
& better in the post-test compared to the pre-test, even
Py . ’
' : ; .- ~
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though some of them were not considered to be sufficlently
complete to warrant a mark as a correct response.

As shown in Figure 4, the pre-test results ranged from
0 to 60% with a mean score of 26.7%. Most of the students
showed galns In cognitive knowledge after reading all or
some of the booklet. The post-test results ranged from
0-93% with a mean score of 48.4%; an overall galn of
21.7%. It was suggested that a greater différence would
have besn evident If the students had” had more tine to

study the booklet and were given a revised test.

Second Group
A revised test (see Appendix D) was administered to
the second pilot test group. This test, like the first,

consisted of a pre-test, the treatment, and a post-test and

was adminlster%d in the same manner. -It was administered

to 14 students from the Ed. 3380 class (summer session,

1986) . “The. ’udents were handed the lnstruutlnna.l booklet

arteE ENE prostast and Given 41% davs, e Wore. EHaR tNe
pllot group, to read and study 1it. ° The post-test was
administered at the pre-arranged time.

As shown In Figure 5, all students showed gains in
cognitive knowledge after some study of the booklet. The

pre-test scores ranged from 0 to 33% with a mean of 14.7%.

The pou -test scores ranged from 27 to, 93% with a mean of




53.3%. The overall galn, as shown by comparing the pre and

post-test means, was 36.6%. In the six days given to
absorb {nformatlon from the instructlonal booklet, and with
‘heavy work loads, half of the test group had séore gains of

at least 40 percentage points between thelr pre and post-

Pre-Test

- Post-Test
100

90 |-

; Jan
‘Percentage 15

of Correct 60 [- /

+ Responses

= 12 3 % 5 6 7 8 9 10 11 12 13 14

Student Number !

Figure 5. Graph of second pllot test group
pre and post-test scores.
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test. Three of these students had gains of 60 percentage
percentage polnzts or more.

Also, there was Improvement in the quality of the des-
criptive responses from the pre-test to the post-test and
from the first pllot test to the second test. It seems
that the rephrasing of test Items to elicit more specific
responses was effective. As well, the rewording of test
item 5(b) appears to have eliminated the confusion ewident

in the first pilot test.

Problems and Action
.
. \
The evaluation process of éxpert appralsals, student
appralsals,--and pllnt’ testiing was conducted as outlined
previously. The.results of ‘each step in the process were
anﬁlyzed to identify prob!ems with the 1nstruct1:‘)nal book-
let and/or the process and to determine whaf act¥ons were
X appropriate. . ’ .

Both the expert and Vstudent appral’sers were- very
positive in thelr.vlews of the bz;okle.t as a resource for
Memorial University's - school Uhra'rlans_hlp education
program. However, three of the expert appralsers strongly
suggested that the booklet should| not be used  as- an
tnstructional text. One of the main broblems identified by

. X P .
these experts was in the -design of ‘the Pnoklet‘. They did




not see it as having a good instructional design. The
other major concern with the booklet was its length and the
amount of statistical detail. In this regard, they stated
that the booklet contained too much Lnformation to be used
as a unit of instruction In a course In the dlploma
program. This latter view was expressed in’ students'
comments on thelr appralisal forms as well as verbally to
the writer.
N - -3

The first pilot test identified problems with a- few of
the test items and consequently these items were r:avlsed
priof to administering the pre and post-test to the second
pilot droup. Whilét the results of the second pllot test
were betPer than the FINNE, nelther were satisfylng to the
writer as indicating achfevement of the goal for the book-»
let. - ’ .

In conslde.ra‘tion o; the problems noted above, apd :he~:
advice recelved from other experts who had been consulted, '
the writer decided to completely revise the Instructional
booklet " before proceeding with the vallidation testing.
Care was taken in the revision process to address— the
concerns and suggestions of the experts and students.

vy .

. N 7
Evaluation of Revised: Instructional Booklet

The decision to completely revise the" instructional
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booklet first necessitated a reconsideration and revision
of the original concepts, objectives, and test. The
evaluation of the revised booklet consisted of student
appralsal and validation testing. In the validation
testing Item analysis was doné on the pre-test scores as

well as the combined pre and post-test scores.

Student Appraisals

The student appraisal forms (see Appendix G) were the
same as those used in the pilot testing. The form was
included in the instructional booklet glver! to the students
after the pre-test. The ‘completed forms were gathered in
at' the same time as th; post-/teﬁt. Twcnty-thtc‘é of .the
students completed the appr#isal forms. :

An'overall total of 75% of the ratings on the check-
list were checked. as eigher "Qetter than average"‘ or "out-'
standing quality". Anoth'ak 21% _\.vere checked in the
“aver'@ge" column. No lndiv‘idual checklis‘t‘ item had a low
rating. The combined better than average and.outstand!ng

quality ratings for -each item ranged from 65% to 83% of the

individual totals. o ]

There ‘was no single theme to the suggestions of
changes from the 13 students who wrote comments on the

appraisal form. For example, one s_tudent asked for more
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specific examples, another suggested moving the sectlon on’
the history of school libraries to the beginning of the
booklet, while another would llke to have seen more stress
put’ on the library materials selection process. Many of
the students, however, wrote complimentary statements
ranging from "very well done" to "excellent".

The student appraisals did not polnt to any aspect of

the booklet that needed changling.

Validation Test .

The validation test (see Appendix E) used in this
phase bf instructional development was based on the revised
objectives and designed to evaluate the .effectiveness of
the revi;ed booklet relative to the objectives. As in'the
pilot test, this test consisted of a pre-test, the
treatment, and a post-test. It was administered to 29
students from the Ed. 3470 class (summer session, 1987).
The students were given the lnstructlt‘mal booklet after thev

pre-test and given one week to read and study 1t. The

.post-test was administered at the end of the week.

After the pre-test the student’ scores for each.test
item was examined to ascertain.whether or not there was a
problem with any of the items. The higher than expected

scores for five of the six items in question & resulted in




© an examination of these items relative to its objectives
and conceépt.- It wa/s decided to change the question for the
‘post-test to ask students to list serviceg provided by the
glven support agencies. The same &oncept was tested but in
a_different manner. ‘\
Each of- the pre and ;)ost-test items were then analysed
to ascertain if there were further problem$ with the bn;k-
let and/or test. Fhe CteN FRALYSLS W SHGWA! R, TABLE 3
The'gain in correct responses from‘ the pre-test to the
post-test ranged from 3 to %k with an average_or 14.6.
_Ex‘cept for two items in question 4, the galns were reason-
ably spread through all test items.’ Tile lower Vdiffer;ncesg
for items ln\questlon 4. may- be explafned by the high scores
in the pre-test.. The po:t test ‘scores for these 1ltems
.o compare favourably with post ‘test scores for. the other
items. . ¢
The pre’ and post-test scores o'i the 29 students are
displayed in Figure 6. The pre-tes_t’ scores ranged f’rom 0
to 55% with' a mean of 22.3% .and a median of 22%, THe
post-test scores ranged from 39 to 94% with a mean of 72-.3X
" and a‘madlqan of 72%. Comparison of the pre and post-test
means shows amerall gain.of 50.3%. While all studerts
showed gavlna in cognitive knowledge after reading . and
.studyiny thé instructional bnéklet, almost half (14) of éhe

students had score gu’.lns of at-least 50 percentage polnts,
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and five of these students had gains in excess of 70 per-

centage points.

Sc-lvary
The evaluation process of expert appraisals, student
appratsals, and pllot testing identified problems with the
original design and content of the instructional booklet.
Consequently the booklet was redesigned ° and repised.
Valldation testing and student appralsals followed the

revision of the booklet.

Student appraisals of b revised work wlre very

favourable. ~ There .were no problems identified in the
checklist part of the appraisal form. Stddent comments
t‘ende’d to be complj:mencax.'y of the bdoklet. Some
suggestions were made b‘h\c,‘ since each only occurred once or
twice and none were 'cor;E\l\viered 'szgnuxcant enough to
"require changes, the writer did not take action on them.
The results of the post-‘teat of the revised instruc-
tional book!et were significantly better than those for the
p}lut tests. The mean post-test scores for the two pilot
‘tests were ks.““ and 53.3% while the mean post-test score
for the revised booklet was 72.6%. Comparison of the over-
all galns between ‘the pilpt tests and -the validation test

also shows marked improvement in- the validation teét. 21.9%

it
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4 .
and 36.6% compared to 50.3%. .
The results of the appraisals and validation test

. indicate that the dinstructional booklet on the school
library environment in the Province of Newfoundland is a
viable resource g\ the education of teacher-librarians for
Newfoundland schools.

3 N '
e ° , |
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CHAP'[;R VIII
DIFFUSION AND ADOPTION

\ Thiagarajan et al. (1974) s:atés that "Diffusion is
the procdss through which a new idea or product becomes
,accepted and assimilated, that s, ‘'adopted', by an
“tndividual, a group, or a systen" (p. 170). With regard to
the lnstructiunal'ﬁo/oklet, developed thro:ugh the procesrs
desoribed &n itie nscsiiing ohapters; the writer makes: the
following regommanaatiohs for its diffusfon and ‘adoption.

: ) 1. The booklet be published.

3 2. The published 1Instructfonal booklet be readily” -
avdllable to Ed. 3380 students as well as ‘other

students tn the Diploma in School Library Services

program at Memorial University of Newfoundland.
s 3. The IMWewuctional booklet be made available to

students in the -graduate Learning Resources

o "program at Memorial University.
4. The Provinclal Department of Education acquire the

booklet and distribute coples to t’he schools and g

“district offices throughout the Province'. :
5. Coples of the booklet be made available -to instil

tuffons, natlonally and internationally, involved

"in andlér interested in school librarianship.

e
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INTRODUCTION p T s

An examination- of the preservice education
of  teacher-librarians  in . Newfdundland
pointed to a need for synthesized informa- .
tion concernlng the environment within which
school libraries operate in the Province.
The purpose of this publication, then, is to
pull together the avallablgfinformation and
present ‘it in a form appropriate to students
studying to be teacher-librarians in New-
foundland. In this regard the following
elements were identified as important to
examine: o

« school library prograpm,

. administrative structure,
. funding system,

@

support services, and
history. 5
It' Is hoped' that after students have studied’
this . publication, they will be better

‘- informed and prepared for the task of

operating and managing our school libraries.




Objectives
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1 2
THE SCHOOL LIBRARY PROGRAM
IN NEWFOUNDLAND
e L &
To describe the development of school
library programs and relate it to
Newfbundland school libraries. !

M. Outline how the role of“school
libraries is changing. b

.

2. Explain the role of resources in the
Newfoundland curriculum and
instruction context.

3. Define school library program.

4. Identify school library program
elements and developmental phases and
relate 1t to school libraries in
Newfoundland.

uJ ”

INTRODUCTION Jﬁ
One of the maln functions of the school is
to assist students in learning certain pre-
det)ermlried concepts and skills (the curricu-
lum) . The ways and means of assisting
students lsarn the curriculum are Knowleas—
instructional strategies or curriculum
implementation. It 1s widely recognized
today that effective teaching and learnirg
requires a varlety of instructional strat-
egles along with a variety of resources.
The school library; managed by'a qualified
teacher-librarian, ,i's .an essential element
in the provision of a.varlety of currioculum b
related resources, and as a partner :in the:
development of - varied instructional' strat-
egles. As ahown in figure 1, school library
services and.' actlvlcies grow . out of the




The School Library Program
in Newfoundland i 3

school's instructional philosophy and are
based on the aims and objectives of
education.

- L I School
Currlculum School Library Library
Activities Program Servicas
| Teacher | [Teacher- Librarian]
" \r/
' Resource- based
Instruction

Integrating classroom
curriculum activities
with school library
services

Y .
Figure 1. School 1library program In the
.- curriculum, and 1nstruction s
setting

The role of the school Llibrary has eyolved
over -the years from providing o the
recreational and basic information needs of
students to being an active partner 1in
curriculum implementation. This involvement
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. .
is..giving rise to an emphasis on developing

L ¢ school library programs rather than just on .
2 servicesy Alberta Educatlon, (1985) 1in %oy

. Focus On Learning sayst

In an lntegratcd school library

program, the services and activities <
aré not peripheral, or supplementary, ’
to the school's instructional program;

they are an essential and dynamic part

¢ of it. (p.2)

NEWFOUNDLAND 'S CURRICULUM AND INSTRUCTION

Curriculum Except for religlous education, the Depart-
ment of Education in this Province 15
responsible for curriculum development and
the prescription 6f textbooks. ALl curric- -
¥ ulum development 1is based on The Aims of -'
Public Education for Newfoundland and
Labrador. Th¥s means, for example, that the
content and text for grade 5 soclal studies
is the same for all schools  in the
= Province. While there is provision’ for the
use of alternate texts, they must be .
approved by the Department and cover similar
£ . concepts and skills. *

Instruction The how of teaéhing the curriculum, or ‘the
Instructional' program, is not prescribed.
: The classroom teacher, usually in conformity
with the instructional .philosophy ‘held by
b the school and school board,~/decides the
instructional strategles. )However, the
' Department of Educatlon does produce guides
for implementing the curriqulum. Most, if
. 2 not 411 -the instructional guides produced by
b . the Department ,n' recent years recognize S
E Y7 that:® . R »
[+ all children do not learn équally well
from ~ using' a single resource or
teaching style; e .
-
« school students at all levels need
concrete experianuesi_ g

A PR
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53 .
. vlcarlous experlencea through a variety
. . of media  (books, films, maps, models,
etc.) grcatly “assist in the learnlng of
o concepts and skillss

« students nesd _curriculunrvbased exper-
iences in learning how.  to  -learn
(locating, ‘processing, and’ ‘presenting
1nf\7rmetlon) . |

ALl of the above point fo the need for
students and teachers to have réady access
¢ to a broad collection of resources.in a
variety of forms. Teaching and:. learning
; . which makes use "of, such pesources, .n a
5 plannéd .form, 13 generally referred to ag
resource-based.  The Department of Education y
_1s today promoting resource-based instruc- :
tional strategles. . - w

Resource-Based The.pressure of résource-based instructional
Teaching/ strategles on the .school 1library’ls moving / 2
Learning ‘1t from the traditlonal concept of Just a s

provider of resources td active Lnvolvement

in the lInstructional. program. Wherea's the
traditional school-library'is defined by the .
. services 1t provides, the school 1llbrary N -
* - involved = In resource-based .teaching and
b learning 1s defined by the services and
activities involving It 'in the ’'school's
instructional program. These services and
= © activities, 'planned. around the. needs of
v ~ students, are the essence of a school
- library program. Alher:a Education (1985) .
in Focus On Leatning calls It an "intcgrateg N
" : school library program" and states that suc
a "program widens, deepens and personalizes
. learning by, finvelying students in “the
- planned and, purposeful ‘use of-'fesources"

f . T . (p.3)2 d 7 v,
. SCHOOL LIBRARY PROGRAH 2 ' & 8
. L n
2 pa“nltlan . “The school library proqram in a ruao e- .

. N based instroctional sétting consists .
s . _ services and actl\dt!es, Jolntly blnnned and bl
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taught by ‘the teacher-librarlan and_ the
classroom teachers, : which - involve students
in the use of resources 1j relation-to the
curriculum. il

s
The development of such a program is related

to the commitmenc and emphasis glven to each

and ‘all elements .of the program, The x
Ontario Ministry of Education, (1982) in
Partners In Action identifies:the following
eight elements. 1In the- development of a
school library program: = " 7

program - 3
‘personnel P
facilities :
collections i
management 5
.'board-operated resource centre support
financial support

s ptogram advocacy: .(pp.16,17)

ey

Development of a school llbrary program may
be seen as proceeding through three phases.
Progress from one phase to another is tied
to the level of acceptance and commitment to
resource-based ﬁruction by ‘the -partners

in the educatf system (1,6, teachers, h
principals, teag! librarians, school board i
+and other related” agencle;). The Vancouver
School Board,. (1982) in “Admipistering the
School Resource Centre sees the phases of &
development as follow. 4

«. Phase I -\Curriculum Support
N - adminlstration of resourte centre
- - selection of materials :
- - acquisition of materials LS
- organization of materials
- circulation of materials B . P

. Phase IT - turriculum Enrichment k p
- promotion of materials -and services * .
- guldance for readers, listeners,
viewers “ '
- Anformation services*
--design and production of materials
- cooperatlon w!th outside agencles
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~
« Phase III - Curriculum Implementation
* - curriculum planning and development
- cooperative teaching
- professional development services
to teachers pi22

*Note. The curriculum planning and develop-
. ment' referred to “here would more
~appropriately . be ° instructional
. planning and development in Newfound-

land. .

Development in There 1is . no provlnuially pruscrlbed scho\l\
e Newfoundland library program in Newfoundland. However, -
= g "3 the Department ::/Educathn, through- its..

School  Libraries/ Consultant,  provides

. assistance to schdol boards in_the develop-
. w - . ment ‘of their own programs: anv ensure same
= provincial standard ' Newfoundland
"~ - -‘Department of Educat (1977) pubtished-

and distributed .the School Library/Media
Center Skills ContinUum, Grades K-8~ -This rj

publication .Is a .gulde to - 'the kinds of
learning=. .skills students in grades - K-8
should "be “taught ~in conjunction,. wigh the*
curriculum. It:.is’left to the school boards'
and .their schools_ to develo " their own g
e 4 program for the teaching of these learning

skills.
. B . 8

- . - . Schoql library program. dev?lupment in
3 oo Newfoundland is not.well documented., While
there are statistics available deaang with
ty F certain elements of .the' school library,-they,

do. ‘not .cover all elements nor' are a

B elements ¢overed equally well. As well,. th
I - information is old since the last survey was'

- v conducted in 198%-82. Table 1 shows th

school * library ' services  reported .by. the

responding Newfoundland schools in the -last

. .. survey. -An Important point-to note is that

° these -figures' represent only "36.2% of the

gy total ‘number. of schools in the Province 1in
el 1981 82, 5
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Table 1. . . :
School Library Services in Newfoundland Schools
Service Percentage of Réspondents
Providing Service to 3
Students Staff v
(rientation . 57 T ?
Bok Talks 52 M,
Research Skills Lessons. 62 19 -
Leétures, Films, etc.-~ 2 28
Reference Servicy B 58
“Reading Quldan It N T
" Blocks of Librafy Materfals 5 :

for Teachtng thits 19 TTue - Bt

Source: .Canada. Statistics Canada. (Centralized .
School Ubrarfes). -
:
There are no figures available to indicate
how these services relate ‘to the curriculum.
and. instructional programs of the .responding

* _schools, :Nor is there any attempt by Stat-

Istics Canada to measure the degree to which
the 1identified services were 'used by .
. students apd teachers. -

It may be possible to generalize from Table . . E
1. where Newfoundland school libraries-are in
relation’ to the phases of development: out-
lined earlier. Whilé only 36.2% af the
total schools  responded  to the survey,” = I
approximately half of these ‘are providing
basic library -services for.thelr students
and approximately 30% provide servtcu far
the staff. Mast of Phase I-€lements must be
in place -in order: to provide these ser-
viges. Phase II elements include promotion
of materials and services (orientation, book
'talks, lectures); guidance for readers,
listeners, = .viewers (reading . guidance,
films); “and lnlormatlon services. (reference.
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SUMMARY

.commitment and emphasis given to elements of %
n

\
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services). Therefpre,llt seems reasdnable

. to suggest that a number of school libraries

in Newfoundland .have progresud to the Phase

II level of development. It is also reason-'

able to suggest that -many school libraries

in the Province have some distance to go._
before ' they can tlaim-to have a school =3
1ibrary program as defined earlier. §

2 o u ’

School library prngr‘ans grow, out of the

.Gurriculum and instructional programs of the . ° '
 schools. They are more effective when they
‘are designed around resource-based\teaching

and learning principles, and lnvoxve all the
pirtne in the educational procass. The - « 23
development of school 1ibrary progranms .

progress through identifiable phases. The P
phases of development are dependent on the M

the progran. - & : 3

The uuroundunn Dapirtlent of Education -

- provides guidance in the development ~of =

school library programs. Statistics from a
1981-82 survey suggest that many of the -

_school -libraries in the Province are at the

Phase I level of development with -some-- at. _
the Phase II level.




i N Objectives

9= . . . .
SCHOOL LIBRARIES JN OUR . ; -
EDUCATION SYSTEM .

-

To describe the current educational
administrative structure in.Newfoundland
and to outline the role of the various
agencies in regards to school'libraries.

1. .Qutline the current educatiopal 4
~.administrative structure in o
Newfoundland, v "
. - .

2. State the role of the following -
agencles in provldlng school .
libraries: .

«(a) Department of ‘Education

(b) .Depominationa} Eucatlion
Councils

(c) School Boards

(d) Schools’ G

INTRODUCTION
& )

In Canada primary, elementary and secondary .
education -is under the jurisdiction of ¢
provincial® governments. The manner in which
provincial governments manage this respons- #
ibility varies __from .one province to i
another. In Newfoundland there hag evolved i
a partnership structure between the govern- -

ment and the. major religious denominations

in the'management of schooldng. The general -~
structure 'of'this partnership ls shown in.
Figure 2.




- : " school;Librariés in our ’ :
TN . Educatjon:System - . ' 11 P

g e B Department 4 Denominational
o o - ) of - : Education
Fug o Ly - Education .. Councils
S ’ ST ; %

- Rt . .. Figure 2.  General educational administra-
S T e tive structure - Newfoundland t

g . In 1968 the Government restructuud the
Depattment of Education (further substantive
changes were: made in 1986), .established
church governed ‘education committees, con-
solidatéd. school boards, ‘and Tedistributed
managemgat . responsibilities. As  of the
1986-87 school year  there. were three Denom-
inational  Education Councils .- (DECs), 35
e school boards with. a total of.:593 schools, .
4 c - and the Department of Education. Each of
R 4 - the . administrative agencies - have ‘specific
. : legislated- roles. ' in the' management of
3 . education, ineludlng school libraries.
. Figure 3 shows the specific responsibllities

of these agencles :for school llbrarles.




School Libraries in our

i Education System
. ¥ &

Department of Capital
. —  |Education funds
‘ . ” Councils
-policy \Capital funds-
/ . -standards . lacilities
-progrant guide ~fumiture
N : -operational funds -aquipmient
e .| | teacher-lirarian units fecommend ey
. : oS s FRelgious Ed. !
-advice - \ |
-~
|
\ ]
policy \ . 2
coordination LI
s~ e program assistance b4 -
ol : hire teacher-bridans : -
Y capilal & operalionallunds =~ * - .
{ . district resource sgrvices ‘
. . devalopmental plans L.
. ‘ Inservice
i evaidation -~ -
i . advice < 23 .
€ bibliographle:
te T pmwncxamservscw i ;
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Figure 3. Administration roles relative to
- * 7" sehool librartes.in Newfoundland
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possible. educational '-services .and

The Provlnchl Government has the prlnclan'
responsibility of ensuring that the children
and youth of the Province-have access.to the -
best

i
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programs. , This responsibllity is discharged ™ .

through the Department of Educatjon by: 1),
establishing . administrative agencies and
delegating responsibilities; 2) providing
financial’ and human resources; .and

developing educational programs and stand-

- ards. The Department of Education has

established a _number of offices to help ful-
f111 its mandate. The-current, structure of
the Department is'shown in Figure &.

‘Much. ‘of™ the, responsibility for providing
‘school . libraries . has. been . delegated - to
school boards. However, the Department of
Education has, an. overall responsibility to
provide leadership and provincial services
to support the establishment and development
of school libraries. Specifically, the role
of the Department of Educatlon Is.to:.

. develdp provincial ‘;chuul library
. :.policy, standards and programy guide-
\ Ltnes;

provide  school  library  advisory
services to school boardsj;

provide - inservice, related to school
libraries, .to school board personnel
and, “at. the request of school boards,
.assist in providing similar 1inservice
to school per:unnel;

provide a provinctal library of high
cost audio- visual instructional
materials; .

“-. produce and distribute needed audio-
visual Instructional - materlals - which
are not avallable from other sources}

+ allocate. human ‘resources to school
~ _ boards, including teacher-librarians;

. provide capital -funds’ for’ school '
construction to the .DECs, " including'
money for :school llbrary facilities and
equlpmen N




/

14

19-9061 *2amionazs voTaEanp3 30 wemgen z ambyy

JR— [r— sweibosg | | saweamsvay
pe— IL- s TA-oTRY TenbuTTTE moTaINy
T i T T

vorIworaTaIe)
* asyorsy

.

-

S ——

[oraeorsraasy)

_ B N %

_ — srany m
X !

P

so13s13015|
wepnig

burasa @
i|v woavesoy]-

uoryenteas|

|

School Libraries in our
Educatfon System

s907A205
proTy

030070
ueysTESY

TITES c3vpeay
¥ e Toows.

EHE

uorieraodswesy|
=g Tooyog

UOTETATA
woavasay’ vorsTATG
® voraeniea3| |seorAsss T00yog)

suoraeasd) Tevorieanpy
3018 TuTH-A1ndag JuRIsTESY)

- |_||l

uoTsTATE worsATa
voTsIATG |-~ uorstaTa soveury « Touvosaeg ¥ |
uoraeanps_Te1osds] )| voraonayeuy uorawanpy uoraeaasTuTwpy|

| T g

” nﬂqugcﬂ
= | ¥ souwruyy)

3215 TUTH Aandeg aveasTesy|

—
#andag

voyaeonpy |
o
3038 TUTH




° 93 ;
\ 4
t . School Llhraries in our
! Educatlon System 15 :
— = : '
: = . provide operational funds to ‘school
: ¢ . bogrds, Including money to operate
ol libraries. ’
! DENDI[IM‘IIOIML EDUCA]’IOH COUNCILS
* As_shown in Figure 5 theu are three Denom-
inational Education. Councils - (DECs) which -
share {n the administration of Education.in
’ the Province of Newfoundland. They repre-
_ sent the major. religious denominations -in
‘ the Province. The| Integrated Education -
Council. is comprised of representatives from
the Anglican, noraviaﬁ Presbyterian, Saly
’ ,. ©+ tion Army and United | Churches. The Seven 4
o B . Day Advéntists also bperate a small school i
\ : 5 . * system in’the Province but they are not part ’
1 %o g - of the DEC: arrangemeént nor are the few B
© + private schools. it . — :
‘\ / . e
S - . e
‘ ¥ ‘[€atholic Pentecostal Integrated
5 . Educagion Education Education
’ “ Council Council Cour:cll :
i . ‘ %
3 N {
\ : 12 Je|EE A3 Kl
i i ki School School. | School
I Boards , Board = Boards

v o -

Py . o Figure 5. * DECs and number of related
. s b il __school boards. .. . . S——
i we d 2 & 3
- ~ 4
3 In general the DECs" areas of responsibility
| L . aret. . 1) ‘advising the Department of
| ¢ S Education on all matters affecting‘ the
- churchs' role in'education, school. district
. boundaries, - selection” and ‘appointment "of
. hool board members,. and the certification
o .~ of teachers; 2) development. and Implementa-
v . tion of Religious Education programs; and 3).
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. distribution of capital’ monles for school
construction and equipment. -

Role Related. In relation to school libraries the DECs are

to Schaol . ) responsible for:
Libraries, . 4

= allocatlng capital money to school

boards for the constructlon or major.

renovation of school library facilities
as well as .for appropriate furnfture
. and’ equipment; C z

. developing lists of recommended -mater-
ials to support the Reugleus Education
} programs.

HOOL BOARDS

he educational agency im Newfoundla which
s directly responsible for the organization
and'-operation of 'schools in a district is/
the school board. As of the "1986-87 school
year “there were 35 school boards, some with .
overlapping boundaries, 1in the 'Province.
School boards are directly -responsible to
the Department of Education on most,
tional matters. They are also responsible
to
each school district. The number of schools
in
¥ " 7 1986-87, 1s shown in Flgure 6.

. educa-

their respective DEC and the voters in

the province under - school boards, fin

b J

Foman Catholic Seventh

School School School Day.
Boardg Board Boards Adventist
(12) 1) @1 Schogl
Board (1)

[~ T T 1

to189 45
Schools Schools

Flgure 6. De»omlnatloﬂa—l school boards and

rumber of schools, 1986 - 87

352 . i,
Schools Schools -
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The general role of school boards is to: 1)
organize and maintain schools within the
district;® 2) hire appropriate staff; 3)
implement the policies and programs set out
by the Department of Education and the DECs;
and; 4) .3dminister funds as stipulated by the
various funding ' agencies, Also school
boards often -have 1input into Departmental
decisions- on policles, regulations, plans,
and progranms.

The Government of Newfoundland and Ldbrador,
1970; in The Schools Act (1970) states that
every school board’ shall:

wherever possible, ) provide nake
regulations .respecti the g‘fratlon
of, a suitable library for each school
under its control ... (section 12(e),
p.4725). 2

This clause is part of ‘the manditory duties

of school boards. Stemming from this dele-
gatlon' of responsibility, and' the general
responsibilities -noted above, school boards
are speclfically responsible for: .

developing and imp!ementlng a school
library polley for the district;

assisting  sciools to develop and
implement a school library program;

including operational funds “for the
. ‘school l!hrary 1n school budgets;

dcveloplng plans for. the pravlsiun of
school: : 11ibid ry facilities + and
equlpment and tu seek funds for these;

d:veloplng and lmplementing “school
library  inservice for' thelr schools'
staff; v . . ‘o

hiring qualified school library staffj
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“primary, elementary, lntetmediatc\ and

* Education, » 'Denomifational Education

" services, and’ programs: Speclf}cally these
T respnnslbﬂines inélude: - i

School Libraries in our 1. 3
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. ‘organizing appropriate school' library - -
support - services at the: district
- level; - a3 e :

. conducting periodic revlews 6f school :
llbrary programs. = ~

. ~
SCHOOLS, - * 3 : &

In the 1986-87 schoul yedr there " were 600

senior high- schools’-in Newfoundland, ..of
which two were'private and five were Insti-
tutional schools. Almost all -of the gchogls
are under the. dlreeglon of 'schpol ‘béards:

However, * each scho has its own . admin-
Astrative structure with nertaln spegified
A'espons.lbuitles. e E

In general, *school admlnlstrutuu are  toj
1) . arrange for the. day-to-day" lnstructlon-
and care of studéents; 2) ficllitate the
deyelopment of instructional strategies -fo
implément the specified prégrams; ,3) "deploy
human and finmancial resour¢es in relation to
the schools' program; and 4) plap.for ‘the
lqprovement ofi the pragram and facluties.

The schoni ubrary activities of the various
agencies Is focused o' the school. Schools,’
therefore, have the challenge of chafhelling
all the related actions of the Department of

.Councils,” and the school\ boards® into .the
provision ~of . school library facilities,

" developing and lmplement!ng a” school-
library policy which s based o6n the -
school buan‘d policy; . .

determinin he' needs of tfie" school Yo
: library r;aik\tivc to its role’ l‘n thc e

rschool.
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. _developing and implementing plans for
the improvement of the 'school library
program; "

. ensuring that the school 1library is
staffed by qualified personnel;

« providing the school Ilibrary with'
operational funds relative. to. avall-
;able resources_and its role fin the
school; \x\'

establlshing
selection, acquisition,

4 and circulation of materlals'

. developlng and implémenting a, school
library program which -is an integral
part of the ln;truc&:onal program.

“ > x

- &

¢

The Government-of Newfoundland and Labrador
kas  established ‘- three- educational = admin-
istrative agencies to assist schools in the
education of - our - youth. Each - of the

partners has specified roles and respons-.

ibilities in the - provision' of - school
libraries. The Department .of Education is
responsible .for providing guidance; financ-
ial ‘4nd human resources, and assistance to
school  boards as well as high cost and
unique materials to -schools. _ The DECs
funds' for the construction of
school library facilities and new furnliture
and equipment. School boards receive the
provisions rrom thuse two agencles, and work
with schools ‘the  building of school
library faullltlas, eullectlons, policies,
procedures, and programs.

procedures = for the:
organization, °
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" FINANCING OF SCHOOL LIBRARIES

- INTRODUCTION

To outline how school Iibraries are
financed in Newfoundland.

1. Distinguish between capital and
_operatidnal funds. d

2. Identify the sources of fundlng for
school libraries.

3. Explain how capltal and operatlonal
funds from differentssources are
administered {n relation to school
libraries.

4. Explain how the Library Matéials
Grant {is allocated and used. i

School l(hrari?s cannot exist without finap- -

&lal support. Like other libraries, money
is ‘needed to 1) build and equip the school
library, 2) acquire appropriate print and
non-print materials, 3) provide professional
and clerical staff, and 4) provide library
operational supplies. As In all financial
operations, funds for school libraries are
designated as -either CAPITAL or OPERA-
TIONAL. A knowledge of the purpose, source,
and -admipistration of capital and opera-
tional mgney will better enable the teacher-
librarian to access funds .for the school
uhrary.

Purgosex Money pJovided for .the aequlaltion
of permanent' items “are ~called CAPITAL
FUNDS. Permanent items generally include
land, buildings, furniture, -and equipment.
In' the case of school libraries, items
eligible for capital funding include the
room(s), shelving, tables, chairs, ‘carpet,




Operational

Funds

“ tional needs.

Financing of School Libraries

” «

and audiovisual equipment (hardware). It is
important to note, huwéyer, that while addi-
tions to furniture and equipment qualify for
capital funds, maintenance -and replacement
costs do not.

P,urgose-d:l?as allocated to provide mater-
fals an rsonnel are called OPERATIONAL
FUNDS. Such funds are used to cover expenses
like salaries and benefits, office supplies,
instructional materials, repairs and main-
tenance, and ‘replacement of furniture and
equipment. As applied to school libraries,
operational funds are used to acquire and
maintain a gollectibn of ‘resource materials;
for cataloguing, and other library suppties;
to replace and repair furniture and equip-
ment; and for salaries.

FUNDING SOURCES ; E

In ‘Newfoundland approximately 90%. of “the
capital and operational funds are' provided
by. the Provincial . Government. ' ~'Most of the
remaining 10% is .provided by school tax
authorities or, ‘in-.a .small number of-scom-
munities  not |covered by a school tax
authority, by local fee assessment. Other
sources 11ke local fund raising drivées and
donations, while - important at the school
level, is small|relative to the total avail-

. able from taxation sources. Y e,

Native schools also have 'access to ~funds
through ~a - Federal-Provinclal  Government
program *which provides federal ‘money for
native -comunity neegds. Some of this money
is available ' for the. schooling " needs,
including’ school .library capital and opera-

Nane of the capital money from the different
sources is specifically allocated for school
libraries.

Figure 7 shows the money distribution system
from the variou: funding sources to school
ubrarles.




; Ralsing [~
X : .
School Boards ' -
.
. .
School .
-~ Figure 7. Flow paths from money sources to -
' school libraries .
Covernment The administrative  authority for  all
Capital Grants Government supplied capital funds is vested

Financing of School Libraries

l " Government Capltal Grants |

— 1

[ penominato ouncis |

Gov. Operational Grants: E
(Including library materials grant) .

School Tax Authoritles. y .
: k Local
) ' thnallon_s Fond

.. in the Denominatifonal Educatlion Councils.
Annual capital grants are given to the DECs
through the. Department of Edpcation. Each of
the three Councils and .the Seventh Day
Adventist: School Board receives an  amount
proportionate “to the- number-_of denomina- .
tional adherants ‘in the Provincei~ Each DEC
applies ‘thelr. portion 'of the grant to_ the
capital needs of their school boards. —

7



101

. : Financing of School Libraries 23

School”boards must s?ﬁnit proposals to their
DEC for funding of 'jor capital projects.
Each DEC examines the- proposals and funding
requests from. their school boards and
decides which will be funded, delayed, or

‘ rejected.
The provision of a “school library
{ ¥ facllity, with the necessary furniture and
.equipment, ‘in-a new school is a capital 2

. expenditure funded through the DECs. How-
ever, constructing a library facility in. an’

fom . existing school, or expanding the current

. library, may or may not he funded through

the DECs. .\ i's not. unusual for school
B LS -boards to use %helr dlscretlonary funds if

the necessary " alteratiofis. are relatively

T\ minor and low cost. N
- covernlent e Annual opel‘atlunal grants are, given’ dlrectly
: Dperatlonal' to ‘'school boards by . the Provlncial Govern-
2 4 Grants ™\ ment through the Department’ of Education.

“authority - for all-" -operational - monles”
supplied - from this. source;- -However,. they
must adhere to the ~conditions which are
attached..to. certain grants; ‘the Department
of Education- monitors the "grants ' through
\annual financial statements submitted by the

v school .boards. ‘Any conditions a\ttached to
operational. grants from the Department are

noted by the Government of Newfoundland and

Labrador (1975) efther in'The School Boards

. (Allocation of-Moriies) Regulations and later
amendments or - in~ notifications to school

boards of .special” fundiwg. :

E . \ . School boards, then, have the administrative:

There are “av nulHe.x‘ af different operational
grants., The gest grant,  other' than -
salarieifor 'teachers-and administrators, is
the general operating-~grant., The other '
A jrants are related .to spectal purposes: such
,as ,achuol’ library ~“materials, - special

enrollments. All operational ‘grdnts from
Government are allocated to schoql boards on
a*\pat pupil basis and calculated using.the
student enroliment figures h'om September 30-
of \tha preceedlng year.
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per pupll basis, they are not required to
pass this money on to their 3chools on the
same basis. The school boards, 1in assessing
the strengths and weaknesses of - thelr
< schools, have the authority to distribute
varying per pupil amounts to each school.
| School principals generally have 1input in
' determining specific allocatlons.
|

|
} . While school boards recelve such funds on a

Library .. School boards recelverone annua} operational
Materials Grant grant from the Department of Educatlion
. specific 1 to the operation of school

libraries, the LIBRARY ' MATERIALS GRANT.
This grant is meant ‘to~assist schools in .the
development 'of school library collections.
School boards are expected to distribute the
~ money from this grant as they see approp-

C riate. However, the-Department of Education

= . expects the boards to expend all, the alloca-

= ® -tion for library materials as defined by the

v 2 Government. of Newfoundland and  Labradoer
. i (1975) in The School Boards (Allacation of
it . Monies) Regulation. Llbrary materials are -

B . * § defined as:
: i ¥ -

B s ‘books

N “ . R . magazines ! : .
' . plctures’ | &
. films a
. v . ' recorded magnetic tapes
i — . other audio-visual materials. lp 1)

=
This do:s not include:

i ol consumables (eg. paper, wofrkbooks and
~ .~/ art suplies) = -

. blank audio/vides tapes
.~ audio-visual equipment.

Should an audit show that the jgrant is not

. being expended-according to the/ regulations,

. “the, .Deputy,. Minister of -Educatlon hasQthe~

4 auharlty to hold further payments of g'

> ' . grant from the offending school. board(s).
Currently "school boards receive $8.00 .per
enrolledy. pupit= for the ‘cquisition of
lihrary uaterials.
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There is some variance in how school boards
distribute the library materials-grant. For
example, some school oards include the
‘library materials a11o9f;uon in the total
budget” given to thelr fchools and leave it
up to the principals and their staff to
determine the amount.to be spent on library
materials. Some distribute it as a separate
alloca n from the general . budget. Other
school boards use some of the grant to build
a district collection .of resources, which is
made accessible t¥ their schools, and
allocate the remainder for school library
collections. 2

School "boards administer the funds received
from the  school ‘tax authorities. Money
collected by each school tax authority is
distributed, after adminstrative costs are-
deducted, to the school -boards which, 'have
schools within the authority's boundaries..
Money from this sourcde 1is not designated as
capital or dperational and, therefore, 'may -

" be used. for ‘either or both.purposes. . How

much- of this -mohey isKallocated to school
dibraries depends “largely’ on -the priority -

..glven _to school libraries by. the school
“board. and , the. needs of  their schools. .

_Undoubtedly -some of the funds from this
source gets channelled into improving school
library facilities, providing _furniture and
‘equipment, and the acquisition of resource
materials and other operational  require-
ments, . A

Since schools are responsible for their own
fund-raising activities,  they control. all
the monef gained from this  source.- Money
raised from. Such activities are not desig-
;nated as - capital or .operational. .The

“prinoipal and his ‘staff determine how this

money will be used in the school. The amount
allocated to the.school library depends on

. the priority given to ’‘libraries and the

pegsuasive powers of the teacher-librarian.

oy




Dopations School boards and schools sometimes receive
donations of.money from business, community,
and private sources. In such instances it is
not -uncommon for the donor to specify how

e the money is to be used. It may Ii.e_ for
capital or operational needs. If thete are
no conditions attached to a donation, the’

< reciplent decides how the money 1is used.
School 1libraries have at times been the *
benefactors of funds from this source.

SUMMARY | e e

Most of the capital and- operational funds'

available to school libraries are provided

M L] by the Provincial - Government. The Govern-

~ _ \ ment capital grants are administered.by the

~~—_Demominational ‘Education Councils while the

Government.. operational grants are_ admin-

isterd by school boards. There is one grant

which .is specific. to school libraries, ‘the

Library Materials grant. This grantiof $8.00

% per student s ducrwucéd by school boards
- . *~ina variety of ways: - -

- Funds from school tax authorities and local
[} fund raising activities are nelther capital
nor operational but may be used for elther
or both purposes: The amount spent in school
libraries depends on the priority given to
. . school libraries and the persuasive powers
. of the teacher-librarians. .

® © Donated money may be designated by the

donor, for a specific- purpose, School
librartes are sometimes the reciplents of
donatlons. 1
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* SCHOOL LIBRARY SUPPORT SERVICES
- o

To identify and briefly describe the
school 1ibrary support seivices available”
in Newfoundland. !

1. Identify the school library support ™
services available from the following
agencies: . £

K (a) Department of Education

(b) 'School Boards 5

(c) Educational Media Council

,(d) Memorial University of
* NewfouRdland ¥
Public Libraries

&

2.  Recognized thatsschool library support
""" services are avaklable from a number
of other agencies. | -

i

INTRODUCTION

It is practically impossible for the school
library to provide all the  .materials and
services needed in the teaching and 1 ing
process, particularly in schools where jthe
library is an integral-part of the inStruc-

tional program. ‘What is ‘needed, therefore, .

are .resource centres -at -various geographic
levels which would.supplement the materials
and services provided by schools.

As shown in flgure 8, %‘ewfuundland there. .
t

are. school library -supp: services provided
by "a number -of agencies. These -agencles
include, thé™Department of Education, school
boards, Newfoundland. Teachers' -Association,

Memorial ' University of Newfoundland, -and’

public libraries.
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Figure 8. School -library support services
- from various -agencies ¥ .

DEFARTHﬁN‘l oF EDUCATION ¢

One of the functions of the Department’s
!nstruc{lonal Materials Section is tg¢ pro-.
vide "a library ofj curriculum related
materla]ws which are normally too expenslve - 5
for. schools and school boards to acquire. -
These materlals are avallable to all schools:

and school boards -in the Province. The
formats of instructional materials available

from thl‘s Provincial library.are as follows:

. IS'nm films

« video cassettes (1/2 inch VHS or 3/4
inch U-matic)

. 35mm filmstrips (a dated and staqnate
collection) -

. audio casséttes.
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| Technological changes is causing a shift of
{ - emphasis in the collection from 1émm films
' to 1instructional programs in the video

format. . -

/
As -ell,)the Instructional .terlals Section/
produces, or arranges for production, neede
audio-visual materials which are not ava
able commercially. Much! of the locally
v ‘produced materials have been .audlo progz&m:
and- filmstrips with acd\ompanying sound

E produced in the video format.

- . The clients of the library \‘aue informed of,

) = . “the materials available to' them by way:of
print catalogues. These 'materials may_ be

acquired by: . 1 g

o . . 'borrowing (all .materials free of

’ - charge); N

= i, e -
y . purchasing (fil-st‘rlpsﬁ‘ ptnduee’ by
J Instructional MaterialsiSection only);

. requesting a duplicate copy (audio and
video programs) :
- there-1is a ‘eharge’ elated. to thea
3 cost,of the blank .audio or video
w7 * tape . 1 B =
£ . - applies only{to programs to which
duplication rights have been: pur-
x " ‘chased -or acquired %e =
S _ . - = Instructional Materials ~ Section
does ‘the duplication .

. The = purchase of ‘more materials with®
duplication - rights ~and automation of the
booking system.is expected ‘to alleviate a
number of problems which have traditionally
hampered circulation.

. -
Newfoundland Each year, since 1981, thel Instructional
Books - Materlals* Section. acquires selection of

. . recently 'published. books .b Newfoundland

% writers. _Coples of each title are purchased
and‘ distributed to .the ‘appropriate schools -

/
/

tracks. Some materials |are now belng
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throughout the Provinde.  The two-fold

purpose of ,this program 1is to 1) assist
sch'ools = to build their ' Newfoundland
collection, and 2) support Newfoundland
writers. s

The provision of school library advisory
services and inservice assistance s another
function of the Instructional Materials
Section. Consultative service 1s avallable
for:
< .
. school library development, operation,
and maintenance;

. use of resource materials In Instruc-
tion;

. audio-visual production techniques:
. . audio-visual equipment.

¥hile most 'of these consultative services
are directed towards school "boards, some
guldance 1is. 'provided directly to schools
through manuals and bibliographies. Staff
of the section are also available for school
library “inservice. It {s a pollicy of the
Department of Education to work with school
boards 1n arranging and conducting  in-

—serv‘ice B T e— e
SCHOOL BOARDS

‘
A number of school boards in Newfoundland
provide some school library services. In
general, the larger school boards provide
substantially more - services than  the
smallér boards. There are exceptions how-

‘ever. Table 2 shows the number. of schoof’

boards, - by enrollment categories, -which
provide district resource centres and quali-
fied library-media program coordinators.

!
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District
Resource
Centre

which include:
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31
MNumber of
District Namber Nomber of District . .
Enrollment of - Coordinators Resource
Categories  Districts F/T PIT Centers
0 - 2999 18 1 1 ¥ 7
3000 - 4999 10 0 3 1
5000 - 6999 5F (e 2
000 - 7999 -2 1 0 LB
10000+ . 2 2 0 9
S 5 . % 10
School “Soards which have a qualified -
‘library-media coordinator provide services

. assistance and guidance in developing
school - library
tions, and program;

facilities,

collec-

.

« assistance in the production of audio-
visual materials;

« planning and delivery of 1nser-vlce;’

. evaluation-of school library services

¢ - and program.

filmstrips

models.

transparency sets
sound .recordings
multi-media kits
video" recordings

‘The emphasis in district resource centres .is
on providing.schools access to a collection
of materlals. which are usually toé expensive
‘for a  school to purclase.
materials. generally found 1in
collection are-as follows:

types of
district.




2" . - - As we‘, it 15 ‘not unusual for a distr}ct
3 resource gentre to; have, a collection of
‘ o - . print matertals for thc prnf:sslonal an’.

NE!IFOUI!DLAIID TEACHERS' ASSOCIATION

Educational The Newfoundland Teachers' Assoclation-(NTA)

Media Council has a professional development role as well
/ . as a’ lobbying role in educatfon. One of the
: . )\ . special interest ceungils- operating upder

. . its’ professional loppeat - arm. is the-

Educatlional Medtaf.Couhgll (EMC), formerly
the "School Librar
and regional meet ngs{he role of the EHL‘ is
to:

- ) . . < affect schoo llbrary servicesy
P ¥ X 2 . 4. develdp pro osals and wpositions on
R . - aspects, of sphool -library services;

MnsseyLoo _\forMacher-

Louncil. - Through annual '

School Library Support Sepvices 32 .

. 2 llbrari sand teacher=3 z i
% -
i provide a forum for sharing tdeas and_
-, concerns. s
- - . .
MEMORIAL UNIVERS[YY oF NE'FDU“BLMD e

4 .
JEducation of The only instltutiun in uem'oumuands pro-
(\ eacher- . widing - education” programs for = teacher-

Pbrarians ‘librarians is Memortal Ui'iversity. The
A R . undergraduate = and graduate rograms are

& Resou?’ces in the Faculty of Education. 'Thi
" is a -vital support .service for ° sghoo.
B e u libraries for without~ qualified toanher—

. able” from Memorial Unlnralty to support
U . . school 1ibraries. These resources include :

provided by the Division Tlof Learning .

" ' librarians school llhrarles cannot function
. effectively.
" Resoyrces Mpterial and human resources are p].so avail-'

~
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. a collection of st_udent-produceab
instructional materials in varlous
print and audio-visual formats;

. members of the Faculty of Educatfon
for conferences, seminars and work-
> shops’

PUBLIC LIBRARIES

There are a little over 100 public libraries
in Newfoundland. -Public librarians welcome
the opportunity to serve students and
teachers, and 'indications are that school
students. often use the public library for *
research and:recreational reading needs. - In
some ‘instances it 1s -the main library
collection available to school students.
While a .public libx‘ary cannot replace ‘a
suhooL llbrary 1t does provide:

. Ca r:ollec!:in1 of general interest, .
* print mater s

., an interlibrary loan network.

The "concept of .combined school| and public
libragies in rural areas has been tried with'
yaryifig de’érecs of success. There are 11
&ch libraries currently operatil\g in the -
‘Province.

OTHER -AGENCIES N
\All schools and ‘school boards have access to
other agencles ~for .resources of various
kinds. - The. following 'list is merely an
example of what ds avauahle.

.+ ‘National 'Film Board (16mm films and
videos);

. Provincfal  and ° National Museums
(multimedia kits);' . $ 5 e
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«

. Provincial and Federal Departments
(pamphlets, booklets, etc.);

. Forelgn Embassles (pamphlets,
booklets, etc.); : ;

. National Library of Canada (biblio-
graphles and loan of materfals). ¢

SUMMARY

There are:a number of support services
available to school libraries from various .
agencles. Probably the most important are
those provided by the Department of .Educa-
tion, school boards, Memorial University,
and the Educatlional’ Media Council. Public
libraries and other agencies also provide
valuable services. The services avallable
include material and . human resources,
teacher-librarian education and inservite,
and advisory/coordination services.




Objectives

5
SCHOOL LIBRARY HISTORY IN NEWFOUNDLAND

To identlfy and briefly comment on the
past events which have influenced school
library development in Newfoundland.

‘ ~

1. Identify the events which have:
*  influenced school library development
in Newfoundland

2. Briefly describe how each event has
influenced school library development
in Newfoundland.

INTRODUCTION %

In the first annual report of the Newfound-

land ' Department of Education, -‘the Deputy - " -

Minister ‘observed that "outside of .the city
of. St. John's, and a few of 'the larger
towns, no provision, as a general rule, is
made for reading other than from the class
textbook" (Government of Newfoundland and
Labrador, 1921, p.xii). Other ocbmments by
Department and denominational officlals in
the same report suggests that they pérceived
the basic purpose of a school library was to
provide the students ‘with a collection of
"good literature". It sgems that prior to

1920 there were very few school libraries in

the Province and,' the school libraries in
existance .probably carried little more than
a collection of literature.

Sm”ﬂ there have been’ a_.number of

) rdevelopnents\ which . have contributed: to

school library- growth in. Newfoundland.. As

————shown in Figure 9 many of .the developments

have staken' place since 1960."




1919 .
1920 .
B

1944

1958+

176(_7

L1935

N
Figure 9.
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1760 - first school established
1919 - Government sets up Department of Education
1920 - Pirst allocation of Government funds for
school library materlals ;8o
1926 - travelung libraries. started 4
1935 - flrst Rm;le Libraries Bnard . \
’IBM& - Pravlm:lal; film service e:tablished \
1949 - school radgo bmadcasts lnltlated !
1958 - (ﬁ)vermmr}t Library. naterials grant 1{s\ed on
nuriber of classronms
1965 - first organlzatlon for teacher—llbrarlans z i
1968 - first MUN couri s in” schaol ubrarlanahtp s
1969, - reorganization of educational structure
- first Provincial schoo.l library supervlsnr
1970 - new schools act
- first school/public llbrary
= = first District Library-Media Coordinator. ° . M
- Government library materials grant based on
~district enrollment
- Government provides subsidy for audlo—vlsual Ry
equipment and initial district collection of .
software v
1971 - MUN starts-grad prngram in Learning >
Resources W
1980 - MUN begins dlplema in School Library’
Services .° g ¥ -
1981 - Department of Education acquires and dlstu-
butes Newfoundland books
©1987 - Departm:nt of Education allocates teacher-

librarian unlts .to school boards
e

Teme line or‘ significant school library
development events .in Newfoundland .




Financial

: 5 -Teacher-
i 1librarian
: . Allocations

i . /
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GOVERNNENT ASSISTM’CE

In its first yeal{ of opnauun (1919- 1920)
the Department of Education approved a fund
of $1,000.00 to help schools in ,developing .
schaal libraries. This fund was used to
purchase a number of small collections of
books which were made available to schopls
on request. . The Superintendant of ChurcH of
England ‘schools reported in 1921 that
approximately 30 of their schools had school
llbrarles as a.result of this fund.

In 1958 the Department of Education insti-
‘tuted a grant to assist schools in the pur-
chase of library materials. Up ~until 1970
this grant was based on .the number of class-

" rooms in a school.. To receive the grant,

schools or school boards had to either sub-

. mit ‘paid invoices -for reimbursement or:

verify ‘that-.the applying school /had a

librdry.  This system was changéd.in /1970 to ’
an annual per capita, grant. allocatéd to. -
school ‘boards., . The - requirement

. invoices or library verification " was .
‘dropped. The first per capita /grant -was .

$5.00 ‘per enrolled student and .inkreased in
1972 ' ($6.00),
($8.00), -It has

ot changed since 1974,

As well, the Departm,en ~+has provided schools
chase of— 1o-visual equipment, and school
boatds - with funds for the initial  setup
costs ' of ‘district audio-visual libraries..
These" monies ' were, made available -in- the
early 1970s and di:contlnued ip 1979.

'w%\ subsidies~ts assist them in the pur-

In the spring of 1987 the Department of
Educatlon .announced changes in the provin-

.clal teacher allocation formula.' .One of' the

changes was the separating out of teacher-
librarian ‘units from the —.regular teacher
allocatlons. ' The.teacher-librarian alloca- "
tion formula,  phased 1in “over a‘ five. year
period, . is one unit for each 1,000 stuﬂents




- Audio-visual
Materials

N ]
-
oo N
Newfoundland
Books

‘lesory
Services

. tional Materials Sectlon).
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1
(rounded of figures) enrolled with a school
board. School boards have the respons-
1bility to deploy .the units ‘to thelir
schools.

A film service was astabllshed in 1944~ “E%y‘

the ‘Adult Educatlion Divislon of the Dcpart-
ment of Education. Its purpose 'was tq
assist field workers- in their efforts to
combat illiteracy. In .1949-50 the Depart-
ment become involved 1f -arranging with the
Maritime School Broadcasts the relay of
audio programs via.radio to Newfoundland
schools. The film. and broadcast services
were merged in 1950 to form the Audio- V.lsun].
Education ‘Division (later .ren

Growth. and change, in line -with
needs. and technologles, has . chara
the development of the audio-visual :ﬁ‘vldes
of the Department of .. Education, ' !These
changes include in-house -production of audio
programs - (1953), filmstrips (1975), . and
video- (1983);" growth in - the 16mm "‘film
collection at the axpense of.the filmstrip
collection; ' and recently an emphasls on
building a v!deo collection.

In 1981 the Department of Educatlan, through

the Instructional Materials Section,
initiated a program to assist schools 'in
developing ‘their Newfoundland collection.

Annually the Department -acquires and distri- .

butes, to -appropriate schools, a selection
of recent published -‘Newfoundland titles.
The number of titles distributed each  year
varies depending onj. the cost of individual
titles and avallable monles‘

Advisory <servlces for the selection and
acquisition of audio-visual equipment has
been provided by the Department of Education
since the early 1950s, ‘However, it was not
until 1969 that the Department established

the position of school library 'supervisor

ed Instruc- -
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S ) Nnow consultant). The basic responsibility <
of the consultant. is tq assist school boards
in the evaluation of exiisting school library
programs - and, development  of plans’ for
improvement. ~ Assistan¢e has .been provided
. mainly by way of ibrary organization
it manuals,” bibliographies, evaluation  visits
- and reports, and ‘inservice.

PUBLIC LIBRARIES

Travelling . Public libraries "have provided services to.
Libraries ~schools since they. were first established in
.1935.  In 1936, ‘the first public: library in -
e .. St.. John's (Gosling Memorial) began pro-’
3 o~ 'vlding deposits of books to 'schools in the _
i . city. Also,. ln the same year -the travelling
: 1ibrary operation, ‘established in 1926, was
: U : - passed’ from the. Department .of Education to .
- x iy ¢ the Public' Libraries Board. Travelling -
. . libraries: were -boxes of books circulated
P : among , ‘rural communities-.and were usually~
e | = deposited: in schools.” There. were approx-
- N imately 100 such boxes: of books in rural
g : 3 schools in,1952. _ . ° & o

. . . Travelling -libraries .took ‘on a different
¥ o form.in 1968 when. libraries were put on
b . wheels . (bookmobiles) . By 1973 there were
e QI six ‘bookmobiles in opgration across . the
v .~ -Province. 'This type of service, along ‘with
e . . @ .increase in' the number of public “and
N school libraries, -resulted in the ‘elimina-
‘tion ©OY boxes' of -books being circulated
. around the. Province. Because of soaring
y . ! " .-costs bookmobiles were discontinued around
- . 1982, Today the library needs.of commun- .

¥ . P” ) ities. without- public’ libraries. are beling
: " served by a Books by Hall -system. started in

% v 1975. N

S Community - Thare are apprnxlnately ‘110 public libraries
o .~ Libraries *  scattered across the Province. Each
g - library,- through a blended catalogue -and"
interlibrary loan, has access to ‘the collec-




W
School/Public -
Libraries

Education for
School
Librarianship
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tions of all the public libraries. Teachers
and school students do make u3e of the
services offered by the public libraries for
recreational and educational -needs,.

~
The first combined school and public library
was established in 1970. Over the next
seven. years, 10 more* were set up and are
11 in operation. Such:arrangements were
sean ‘as & Theans of providing library

fund, ls holding up further developments in
_this| area.

EDUCATIONAL MEDIA COUNCIL .

The  first organization for teacher-

librarians. in Newfoundland was established
around. the 'mid 1960s. . While initfally

_gomposed of teacher-librariaps in the St.

John's area, 1t now has- membeérs ‘throughout.
the Province. -One of 1its functions' is to
lobby for improvements in” school libraries
and, in this- regard, ‘it 1is said. to’ have’
influenced the decision of Memorial Univer-
sity of Newfoundland to offer, in. 1968,
credit courses In school librarianship. As
well, the EMC has- beén instrumental ' in
effecting other improvements in  school
library programs.

MEMORIAL UNIVERSITY OF NEWFOUNDLAND (MUN)

The most significant factor in the growth in
number of qualified teacher-librarians in
this Province 1is the . programs in school
librarianship offered by MUN. The first
courses were offered. in 1968. and four years
later the Faculty of Education instituted.a
Master of Education program ‘in Learning
Resources.  In 1980 they starq,ed a 10 course
undergraduate diploma  in School Resows

. ‘Services; -




Centralization

an
Consolidation

The Schools
Act
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Prior to the offerifg of school librarian-
ship courses and programs by MUN,” most
school 1librarians in Newfoundland had no
training in 1librarianship. . Since 1971
approximately - 60 students have graduated
with a Master of Education in Learning
Resource Services. And slnce 1980 approx-
imately. 70 students have received a diploma
in School Resource Services. Many of these
people are active in school libraries across
the Province.

otheR - : o

Two other developments in our educational
system which influenced, the provision of
school  libraries = were: 1) "the- move _t8
regional and central high schools. in Jhe
late 1950s; and 2) - the consolidation™ of -
school boards in-1969. The move to larger
schools allowed a ‘move from class collec-
tions to centralized school collections.
The consolidation of the 200 or more school
boards into 35 made it possible to develop
district resource services.

The new schools act of 1970"dekgatedH
responsibility for the provision of school
librariés to school boards. Also permitted
was the hiring of qualified district
library-media coordinators.. The first was
hired in 1970 and currently there are 10
full and part-time library-media coordina-
tors and seven district resource centres.

" SUNMARY

The first significant move. to help the
development .of school ‘libraries in Newfound-
land = was the recognition -that school

‘libraries were needed and, the establishment

of assistance funding by the Department of

" Education in 1920. The Department has
% : =
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improved the financial assistance over the
years as well as providing audio-visual
materials and 1dvlsory services.

Public libraries have helped in the
provision of print materials, through' a
varlety of means, to schools and students
since their beginning in 1935,

Other equally significant events were the
© establishment of an organization (EMC)- for
teacher-librarians in  the 1960s,  the _
provision. of programs for the education .of
teacher-librarians by MUN, the centraliza-
tion of schools, the consolidation of school -
boards, and the new schools act of 1970.
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o ) ) ) ) ’
Students’, Needs '
— ™

- [ Aims of Public Education |

o~

Curriculum %
-Concepts & Skills-

Library .
Services P

Classroom
Curriculum
Activities

Progra

Schoal lernry
( i

[ Teacher | [Teacher- L.ibrarian]

Resource- based
Instruction |
.Integrating’ classroom
§ o curriculum activities
? with school library
services

Figure 1. School library program in the = .
curriculum and instruction setting d




SCHOOL LIBRARY PROGRAM 'ELEMENTS

program i management
personnel T . district support
-facilites . financial support . -

. collectlons - program advocacy ’

from: Ontario Mmistry of Educatmn(1982)

Partners In_Action: The library resource
centre’in_the ‘school curriculum. (pp. 16:17). -

ae

-




: SCHOOL LIBRARY PROGRAM

2 ' DEVELOPMENT PHASES

3 -Phasel-  Curriculum Support
+ Phase |l - Curriculum Enrichment . . i3
+ Phase Il - Curriculum Implementation :

E lrdm.; }}anéouver School Board (1982).
andbook_of (p. 22)

seu;
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ADMINISTATIVE ROLES RELATIVE TO™

SCHOOL I:IB}AF(IES IN NEWFOUNDLAND - 1

[t T e
F funds
- policy capital funds
- standards - facilities
r program guide : - furniture
- operational-funds - equipment

- inservice
| advice . - Religlot_ls Ed.

thool Boards

(see next
L advice . transparency)
--bibliographies = ?

.| provincial a/v services

Dept. of Ed.] Capital {D.E.C.sl—

- teacher - librarian units T -
e g -—recommend library 4
- provincial a/v services " oionials for -

J
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SCHOOL LIBRARIES IN NEWFOUNDLAND - 2

School Boards,

poliéy

coordination
program assistance
hire teacher - librarians
capital & operational fu
district resource servi
developmental plans

inservice.-
evaluation
‘ Schools
~policy . -acquisitions
~program -organization
-staffing -circulation
-budget -management
-selection -evaluation
e
i /
/ /
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| Government Caplrtal Grants |

-

| Denominational Education Councils |

. ) -
Gov. Operational Grants '
(including library materials -grant)

| School Tax Authorities |

*~

1 Tp i 3 Local
i onlatvlons Fool

‘Raising

v
|‘ . School Boards l . _/

!

School #

Figure 7.  Flow paths from money sources
to school libraries .

v
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Department of Edu.cation School Boards

Public Libraries

SCHOOL
LIBRARY

Other Service Agencies

Educational Media Council: Memorial University
. . of Newfoundland

“Figure 8. - School library support services /
. from various agencies




S|gn|flcant School lerary Development
Events In Newfoundland

- Financial

% -
"\

Government Ass:stance

(1920, 1958, 1970) ‘
A |o-V|sual Malerlals : (1944 1949, 1953 19751983)
X

Advnsory (4 944 1969)
Newfoundland Books (1979)

'[eacher.- L|brar1an AIlocalxon_s (1987)

CLEL




- - Public Libraries

* Travelling Libraries (1926, 1936, 1968, 1975)
* Community Libraries (1935)
+ School / Public Libraries (1970)

- Educational Media Council

« Established (1965)
'+ Province Wide Membe[s!hip (1975)

2€L
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Memorial University Of Newfoundland

= School I,‘lbrarianship Courses (1968) -
« Graduate Program in Learning Resources (1971
« Diploma Program in School Resource Services (1980)

- OTHER

- School Centralization (1950' )
« School '‘Board Consolidation (1969)
« New Schools Act (1970)

€€l
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Current student status:

(a) Ful
(b) Par
and

LEARNER- CHARACTERISTICS

1 time
t time

(1) teaching p,

[
and/or (11) school librarian :

Level of

(a) deg

education:

ree(s)

and/or years university
(b) - Numbeér of courses completed for Diploma in School

Lib

(c) Number of education courses cnmpleted

rary Services

(d) Number oﬁeourses taken in which instruction was

given on the Newfoundland Educatlon System

Level of

exper;encg:

(a) Number of: years teaching

(b) Number of years as school 1librarian:

(
1

1) spare time

(11) part time

(11

understa

1)  full time

nd

. . ;
“How important ‘is it thd school librarians know and
the provincial educational administrative

structure and situation relating to school libraries?

Not -important

50mewhat important,

(.Impnrtant

Very' important
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Initial concept analysis for booklet on the develop-

ment of school libraries in Newfoundland.

-
l SCHOOL LIBRARIES IN NEWFOUNDLAND I‘
C.
E gt o,
. ] " \ .
L STAFF J | FACILITIES | . I COLLECTION I | EQUIPMENT l
] ) QuIRY
: —
FUNDING :
| penominatzona | [ oeparTMENT oF SCHOO
EDUCATION COUNCILS EDUCATION . 5. | BOARD

. g
&4
I ADMINISTRATIVE STRUCTURE |
- Z !

‘ l
L}u,s—t’oucm. PERSPECTIVE ]




N~
- °Initial Enabling Objectives

1«; assist students to achieve the termlnai objectives,

the following aijec:;v'es'a;'e‘ given for each of the
- concepts. . On ' reading the booklet dealing with school
Libwardes ﬁewrounnland? students . will demonstrate
attainmient of the following objectives.
(1) History. The Tearnets Wil

' .(a) 1ist .four of Jt,he events slg;nlflnant to the

B development of ‘school 1library services in

y ! . Newfoundland, (c,1)

(b) explain the significance of three given

factors affecting the development of school

- library services, (c,2)

L (2) Administrative Structure. The learners will

describe the administrative structure relating Wwo.

school libraries in the Province by:

3 (a) identifying the agencles in the structure,
; (e,1) ' ) 7
(b) desbrlblné the Punction of any two, (c,2)
(c)

delineating the relationships between the

¢ agencles, (c,4).

of school ll'hrar} services across the Province

by:

(3) Funding. The learners will describe the funding




%

(7)
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- = et
(a) differentiating between capital and opera-
" tlonal funds, (c,2)

(b

_identifylng three sources of both funds,

(c,1)

(c) outlining the distribution system for the
major source of funds, (c,2).

Support Services. Given'a listen “of" school

librafy support services the learner will

carrceély 1de’ntlfy the educatlional. agency mainly

responsible ;ox-_ each, (c,2).

Facilities. . The learner; will relate aspecés of

_the provision of school library facilitles to the

responsible educational agency py:

(a) identifying the agcncy.to \v‘;h_m application
must be ‘made for fundlng of.a major schnof

. library renovation program,\ (c,1) ‘7“

(b’) seleg:tlng from a u‘s't of four the one agency

" which 1s .f;;ponsn;le for .the planning and

design. of school library facilities, (c,1).

Facilities. The learners :will describe, by

writing brief notes, the current school library ..

facility situation in the Provinge, (c,2)
Eq'ulp-ent.‘ The learners will 'specify the typical
audio-visual equipment found in. most l‘schooi
libraries for the utilization and production of
- &
: ‘ Ny




(8)

(9)

. fotndland, (c,4).

+(10) «

audio-visual materials, and indicate where equip-
ment can be borrowed when not available at the
school, (c,2).

Collectfon. The learners will state the mafor
Soifes Bt runds ‘tof Wollsstien WEVELSEREHE 1w
school libraries, (g,1).

Collection. The learners will write three state-

ments relevant to the growth, composition, and

qualléy \,)f school 1library collections in - New-

b

staffl, The learners will identify the agéncy

ret?pnnsihlc for . ‘the designation of teacher-

lig;vtarlan ‘unfts to _schools, and state three
Ty : .

reasons why many schools across the Province do

not have a qua‘lified teacher-librarian, (c,&4).
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CRITERION REFERENCED TEST OF INSTRUCTIONAL BOOKLET

(Pilot Test)

#

This is not an evaluation of you, as each individual
is anonymous. Rather, this test 1s an evaluation of

th

“effectiveness .of the 1instructional booklet 1in

adhieving the objectives for the booklet.

Write answers in the spaces provided. Where explan- . ,

ations, statements, etc. are’requlred, please keep

them brief and to the point.




1.

/

History o :

(a) Ligt five of the events significant to the
development of school library services.

(0,
(11)

(1i11)

(iv)
(v)

(b) Briefly explain the significance of four of the
events identified in (a).




2y

2. _ Administrative Structure '

(a) Write the names of the educational administrative
agencies in the province and outline the function
of each with respect-to school libraries.

(b) Construct a chart showing the line of relation-
ships between the agencies identified in (a).

”

v/r
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3.  Funding

P (a) In a sentence or two, distinguish between capital
and operational funds. \

(b) Identify the Source of capital and operatlonal
funds as they relate to school libraries|and out-
line how each is distributed.

4. éuppnrt Services
For each item in the following list of school library
. support services, name the educational agency which 1s
responsible for providing it.
(a) advisory to school boards
(b). inservice to.schoals

(c) facilities and program
guidelines

(d) assistance to developing a
school library polley . ° 2,

(e) production facilities .and
equipment for schools

(f) a library of the more
expensive audiovisual
materials )




5. Facilities . f

(a) Name the educational agency to which application
must be made for the funding of a major school
library renovation project.

N o

(b) From the following 1list of four educatipnal
agencles, idengify the two which are jointly res-
ponsible for the planning and design of School
library facilities. Indicate choice by .circling.

(1) School Board ~
(11) Department of Education
(i41) School 2 )
v) Denominational Education Council

‘6. Facilities -

In your own words write a brief description of the
. current school library. facilities situation in the . 2
P - -province. » .
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Equipment

List six types of audiovisual equipment found in most
school libraries for the utilization and production of
audiovisual materials, and name the agency from which
equipment not available at the school may be borrowed.

Collection

Name the major provincial source of funds for collec-
tion development in school ldbraries. _

'

Collection’

Weite three statements relevant to the growth, compos-
ition, and "quality of school library collections in
Newfoundland.
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10. Staff

S
(a) Name the educational agenoy responsible for de-
ploying teacher-librarian units for schools.

(b) Expla_lﬁ in writing why n‘l‘a‘ny schools across the
province. do - not have a qualified teacher-
librarian. > s

e
ERTIR

i

i



REVISED. STUDENT TEST (PILOT)

T History
<7 a. List four of the events significant to the dev-
_elopment of school library services in Newfound-
land. o

(1)

[Eh

(111)

(1v)

b. Briefly explain the signficance of three of the J
events identified in (a).
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Administrative Structure .

a. Write the names of the education administrative
agencies in the province and outlline the function
of any 'two with respect to school libraries.

b. Consfruct a chart showing the line of relation-
shi between the agencies identified in (a).




Funding

a. In a sentence of tho, distinguish between capital
and operational funds.

b. Identify three sources of capital and operatlona
funds as they relate to school libraries and out
line’ how, funds from the major source is dis-
tributed,

Li r

Support Services

For each item in the following list'of school library
support services, name the educational agency which is
responsible for providing it.

a. advllsory to- school board

b. inservice to schools
c. facilities & programs guidelines :

d. assistance in developing .a
school library policy

e. production facilities and
equipment for schools

f. a library of the most expepsive
. audio-visual materials ' '




‘5.
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Facilities
a. Name the educational agency to which application
must be made for the funding of a major school
, library renovation project. .
b. -Frem the following list of four educational

.

agencies, identify the one which is responsible
for the planning and design of school library
facilities. Indicate choice by circkidg. -

(1) School Bpard - !
(11) Department of Education
(111) Schbol |

(1v) Denomination Education Council
; LA b

Facilitles

In “your.own words write brief notes as to the number,

quality and utilization of school library facL}ltles
in the province. °

|

1
i




Equipment

List six types of audio-visual equipment found in most oo
school libraries for the utilization and production of =
audio-visual materlals and name the agency from which

equipment not avallable at the school may be borrowed.

Collection 6 .

Name the'major provsnclal collection developmént in " X
school U.bra!‘iss. v W

Collection

Write three statements relevant to the growth, compos-
ition, and quality of school library collections in
Newfoundland. *




10.  Staff s @

a. Name the educational agency responsible for desig-
nating teacher-librarian units to schools-

b. State three reasons why schools across the prov-
ince do not have a qualified teacher-librarian.
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APPENDIX E

Student Test
for Revised Instructional Booklet
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TO THE STUDENT: ¥

brief and to the point.

This is a test of your knowledge and understanding of
the school 1library environment in the Province of
Newfoundland. The results will be used to evaluate an
instructional booklet, dealing with this topic, which
1s currently under development. S
Write answers In the spaces provided. Where explana-

tions, statements, etc. are required, please keep them

2 -

YOUR ASSISTANCE IS VERY MUCH APPRECIATED
1

AR



1. School Library Program

e (a) Write a definition of "School Library Program".

= (b) With respect to school llbrary programs in New-
foundland: ’
, (1) briefly describe how the provincial curricu-
lum and instructional gujdes are influencing
its development, »

(11) briefly describe school library services in

our schools in terms of curriculum ‘support,
< . curriculum enrichment, and curricuylum imple-
- © mentation.




2. Adminlstrative Structure

(a) Construct a figure showing the general lines of
relationship between the educational admin-
istrative agencies in Newfoundland.

. (b) Summarize the -role of.any three of. the agencles®
identified in (a) relative to school libraries.
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"Financing of School Libraries

(a) In a sentence or two, dlstlngul:h between capital
and operational funds.

«

(b) Identlfy three sources of capital and operational
funds for Newfoundland schools.
(c) Briefly outline how capital and operatlonal funds

from the major source is distributed.

(d) List four kinds of materials for which the Library
Materials Grant is to be used.




-

~
3.

LS

[Financing of School Libraries (continued)

(e) State the Library Materials Grant allocation
formula and briefly outline the distribution
system. ®

Support Services

(a) List two school libfary support. services avuilahle
from each of .the following agencies:

(1)  Department of Education
(11) School boards

(1419 -Eduoatlonalv Media Council

. ' ST
(1v)  Memorial University of W
" . Newfoundland

(v) Pyblic librarles .

(b) Name two agencies, other than those in (a), from
which material y be obtained to support .school
library' collect",&a‘ . Be B




History ! ’ )

Choose any two factors«from the following list and
briefly ‘summarize their contribution to school 1ibrary
development in Newfoundland.

(a) travelling libraries
(b) Department of Education audio-visual services
(¢) Educational Media Council

(d) consolidation of school boards
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% \,

CONTENT APPRAISAL

++ ,CONCEPTS , 6BJECI1VE51 AND TEST ITEMS CHECKLIST

Directions
Critically inspect the given materials relating to the
proposed reference booklet.  Evaluate each section for .
e , relevance, and appropriateness to the overall

Rate each item on the following list of the five-
point scale as indicated. Circle the appropriate number to
indicate your rating. On the second section of this check-
1ist, please glve your’ suggestions for Improving the
materials. s B . . . v

Rating Scale

- Outstanding quality
- Better ‘than average
- ..Average ‘ .
- Below average - e
- Unacceptable . i

“NwEw

1.  Ratlonale for reference. booklet 12 3 4 5

2. Thoroughngss of .céé\cepcual framework 1°2 3 &4 5 .

! 3.  Appropriateness of ooncepts for the
level of learners - 123 & = -

‘4. Sequencing of concepts 12 3 &

w

5. Relevance of objectives to the

general goals of teacher- llbrarian ¥on
4 * preservice education 1.2 3 45
A\ 6. Meaningfulness of objectives to .
=N student teacher-librarians 172 3 4 5
7.  Appropriateness of test items 1273 45

.+ 8. HMatching of test items with objectives 1 2 3 4 5 s

9. Linking between concepts, objectives b
and\gst items . 1.2 3 45




Suggestions for provement

Y
1. Conceptual shortcomings (additions, deletions, llnk-\
age).

\ 2 Additions, deletlons, changes to objectives.

3 Additions, deletions, changes to test items.-.

4, Other suggestions.




CONTENT APPRAISAL - 2

CONTENT AND LEARNING STRATEGIES CHECKLIST

Directions

the
respect to the stated objectives.

Critically iInspect the reference booklet.

appropriateness and adequacy of the

following 1ist on the five-point scale

as

Circle the appropriate numbegy to indicate your rating.

the

second section of the checklist please

suggestions for improving the material.

Rating Scale

SEPTI L

Outstand@aallty
Better than ¥verage
Average

Below average
Unacceptable

B
o

.
Relevance of content' to the objectives 1
Sequence of content
Theoretical soundness -of content
Accuracy of content

Adequacy of definitions and
explanations

Use of technical terms
Level of language
Adequacy of examples

Style of presentation c

Writing style

1

164
Evaluate
material with
indicated.
Oon
give your
273 4 s
2 3 &'5
2°3 4 5
2 3 N 8
2 3 4 5
2 3 8 S
2 3 & 5
2 3 4 5
2 38 9.
z 3 & 5

Rate each item in the
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Suggestions for Imprgvement
iz Content’: additions, deletions, changes.
= : = '
2. Language: level, technlcal terms, definitlons and
explanations. ; L
R . .
v . & -
3. .0 Presentatloni style, organization, examples: . ¢
. 1 w N -~
’

4

Other:




TECHNICAL APPRAISAL
MEDIA AND FORMAT CHECKLIST

Directions

Critically  inspect the informational package.
Evaluate the technical aspects of the package as it relates
to its overall objective. - Rate each Item in the following
list on the five-point scale as 1indlcated.. Circle the
appropriate number to ‘{ndicate your rating. On the second
section of the checklist please note ygur suggestions for
improving the presentation. )

1. Inappropriate medium 1 2 3 & 5  Appropriate medium

2. Ineffective use of 12 345 Effectlve use of
headings/subheadings headings/subheadings
3. Poor ldyout 1234°5 Well latd out . =
Illustrations poorly 12 345 ulustu:‘ions well'
‘glaced placed’
5. Too many or too few 12 3 4.5  Appropriate number of
illustrations 1llustrations
6. Illustrations of poor 12 3 4 5 Illustrations of very
quality i good quality
7. Poor use.of spacing 1°2 3 4 5 Good cholce'of
spacing
8. Poor choice of 12345 Good, nholce of
ypeface , typeface
9. Poor overall visual 12345 ' Attractive overall
quality visual quality .
. @ - ~ 4




& Suggestions for Improvement

1.° Cholce of media. B

2.' Design features:
% (aJ Laynut,

’

(b) TIllustrations:

" (c) Headings/subheadings:

-
z
' (d)’ Spacing and print style:
: T
& :
3. Other: . L
. -
g s wosm e . =
et ’ ? ‘
\ .
.

lleds s



Evaluate the package relative to its feasibility with the -

S

FEASIBILITY APPRAISAL

Directions

Critically  inspect

stated target audience.

‘1ist on the

appropriate number to 1ndxcate'your‘ra:1ng.

five-polnt

the  Informational

Rate

scale

as lndlcated "

package.

each item ln the fulluwlng

Circle the

In the second

sectlon of the checklist please note your, suggestions for

improvement of the package-.

w

Inappropriate for use
in the preservice
education of teacher-
librarians

Incompatible with
instructional

strategies used in
the preservice

education of teacher-
librarians V
5 . i
Inapproprht: lengt;\
relative to time
available for :
coverage of topic ;

Not prdetlical to '
implemgnt L

12345

12345

12345

Ll

Appropriate for use
in the preservice
education of teacher-
librarians

Compatible with
instructional
strategies used in
the preservice
education of teacher-
librarians

Appropriate length
relative to time
avatlable @or
coverage of tcplc
-
. '
Practical to
implement :}
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= A\l

Suggestions for Improvesent

1. Appropriateness relative to preservice education of
teacher-librarians:

\

- o0 i
.° Compatibility with Instructional strategles:

je
( T : ] ”
W ‘ B Iy
- T
3. Appropriateness of length:  ° <
> 2
8 *
L :
: 4. Practicalities of implementation: o

; " : : l

> g A

' e : .

£ 5.  Other: 3 e .
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“6. Adequacy of definitions and

STUDENT APPRAISAL OF INSTRUCTIONAL BOOKLET
- .
i
Directions

Please evaluate the effectivess of the 1nsnueuo@
booklet on the points [isted below. Rate each Ltem on the
_‘nvs point scale as 1indicated. Circle the appropriate
humber, to indicate your rating. On page 2, please give

your suggestions for improvement of the material.
. ;

Rating Scale 4 ) g " A

5 - Outstangdng quality

4 - Bettey/than average

3 - Averdge )

2. - Below average .

1 -~ Unacceptable - S

o .

1. . Sequence of content 12 3 4 s
2. Overall visual quallty (layout) 12 3 4 5
3. Writing style . 12 3 4.5
‘4. . Level of language _— 123 4 5
5. gse of headings/subheadings [ 120 w0

<.explanations

7. . 'se of Tigures and tables 12 3 84 s
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Suggestions for Improvement
~
1. Content: additions, deletions, changes.
>
|
2.  Language: level, technical terms, definitions and L
explanations. " 5 "
. s L R .
5
3. Presentatlion: style, organizatlon, examples.
i ~ . 5=
=
== .
< .
4.  Other. 5 P Sy




-. APPENDIX H
»

Cnrresp'ondence




_Belevedere Lane

@

<18 Yetman Drive
Mount Pearl, Newfoundland
. AIN 3A8 .
LI April 18, 1986

Ms. Ann Cody
Library-Media Coordinator
St. John's R.C. School- Board

St. John's, Newfoundland
Dear Annt

As per’ our recent convérsatlon, I have enclosed 1
material for your critical appraisal and comments. Also .
enclosed 1s background-information to the reference booklet
and an appraisal checkllst. I would appreclate being
contacted to provide any additional information or
explanation which. you may need. B

Thank you for your assistance. I look forward to "
receiyving, at your ‘earliest cnnvenlgpce, -your evaluation
and suggestions for improving the booklet.

Yours slncer;ly,

. v

Calvin W. Belbin




® 18 Yetman Driv [
oy Mount Pearl, Newfoundland ]
5 g AN 3A . : b o
April 13, 1986 T
- . IR
wl * !
- . Ms. Vicki Pennell ¢ ] !
Library-Media Coordinator . v i
, Avalon Consolidated School. Board ; : .
e 87 LeMarchant Road
. St: John's, Newfoundland —

Dear Vicki:

As per our Secent conversation, have enclosed
material for your critical appraisal dnd comments. Also - h
enclased is background information to the reference bookle'i
and an appraisal checklist. I would appreciate being
contacted to provide any additional information-or
explana'tlon which you may need. %

. 4 -

Thank.you, for your assistance. I look forward to
receiving, at your earliest conventence, your evaluation X R
and suggestions for'improving the booklet.

- Yours sincerely,

Calvin W. Belbin




~
o

18 Yetman Drive
Mount Pearl, Newfoundland
AN 3A8 .
April 18, 1986

Dr. R.T. Braffett

Director

Division of Learnlng Resources

Faculty of Education

Memorial University of Newfoundland . . K

St. John's; Newfoundland . .
Ve

Dear Dr. Braffett: 9 . :
o As per our recent conversation, I have enclosed E
material for your critical appraisal and comments. Also *
enclosed is background information to the informatlonal
unit and an appralsal checklist.

Thank you for your assistance. I look would
appreciate recelving your comments as soon as possible,

Please  contact me Lf additional information or "
clarification is required. -

Yours sincerely,

Calvin ¥."Belbin




Mr. Art Forgay
Instructor

" Division of Learning Resources

Faculty of Education

18. Yetman Drive "
Mount Pearl, Newfdundland
AN 3A8

April 18, 1986

i .
"

Memorial University of Newfoundland

St. John's, Newfoundland

Dear. Mr. Forga);x .

As per our recent conversatlo‘n, I have enclosed
material for your critical appraisal and comments. Also

enclosed is background information to the informational

unit and an appraisal checklist.

Thank you for your assistance. I look would
“appreciate receiving your_eunm'mts as soon as possible.

Please contact me if additional information or .

clarification is required.

Yours sincerely, =

Calvin W. Belbin

a4




Eok S r il

18 "Yetman Drive
Mount Pearl, Newfoundland
. Pl AN 3A8
N April 18, 1986

" Ms. Jean Brown
Instructor
..Division of Learning Resources .
Faculty of Education
Memorial University of Newfoundland -
St. John's, Newfoundland ¢

Dear Ms. Brown:

.As per our recent coAversation, I have enclosed .

material for your critfcal appralsal and comments. Also §
enclosed is background information to the Informational )
unit and an appraisal checklist. ~

Thank you for your agsistance. I look would > i
appreciate recelving your comments as soon as possible. ’

Please contact me if additional information or
clarification is required.

- Yours sincerely,

Calvin W. Belbin ~ ’ /
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