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Language -is. -one ot the" :
characteristics

.animals.’ .
. nature: bestoved
‘,alone. ' It is an
of his 1ntalligam:e




(1) "rhe “ysars betvean birth and ﬂve are crucial to -

the acguisit?un and davelop-ent of: larzguaqe
-skills meces ary for leaminq and hencs to'

tutu:e success!.

\

o reflsct a lackyu'

f .
deve opnient

veloped and na;led f_n au

A quest:ionnaire vas

5 existing presehaol Iacilities i the pxuvince for the"

lact;nq data pertainiqg to lanquaqe‘

in presehool settinqs .8




S
'ﬁ)r a- t_:t'mpg‘ehe;_\sive 4

. . . preschool sat::ing.

chapter n 1:eviem=S tha l,ltnntura relatihq to-

.theories of 1anguaqa acquisition, the - 1mportance ot tha

= d Hxst.\ﬁve yearsvtn the learning process, and - o

1 e

en,vir?nnencal lnnuences . on tha ucquxaitmn nnd‘ °

',-develupnem: of lanquage. &R

i
o
chapter II,I outlines the net-hoﬂoloqy nt the survey‘

. and pre\(id'es 1ntomutlon concerninftha instyumen: ussd to

cq}}ec_t; data, de_ncriptio _afv the‘umple and" ,snmpung_
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. The’ mpottance of \1anquage to the learning process

4 has lnng been’ establiehed.‘ Joh dewey (1933) points cut

isc ‘s_ing 'the relationship between thought an

lanquaqa, Dewey (1933) xdentifies thr"ee typmal views

(1) Tk?ught and lanquaqe are idenncal

TR NS Wozas are
t . i3 t . for conveymg 11:

o (3) “while language is not :hought, ft is
J . necessary for thinking as well. as.for . ! ’
. \ % comunlcntioﬂ’i‘,- P ;230) T won g o G T

. Dewey: 41933) also po.mts out that mule i:):xe pnmary =

T motives °

or 1anguage are to J.nfluence tha act:wn:y of'

tfmate soclable relatmns

el cthers ‘and” tu enter into more

gyt with them, ¢ 1anguage is V’also employed as ‘a. “‘consclcus E,

hxcle of thought Bnd kncwledge“-(p 239) "He describes:

ual use ‘of lanquage. !

Wi tms as the intglleg

5 = vygccsky (196 ehows hcw usinq words facxlitates the

development of concepts that cannct be., derived dxrectly

3\ ~ frum concreta experiences, and ,are therefore dependent on

e : ldnguage: -

“pPlaget '(1_9‘5_7) maintains:that thcught orlginates

hut ha does concede that

of



_‘Langrua'q‘e: -tra_nll'&im thuught {haraby making concept*'

fcfﬁaum possible’. 5 'rha proceu o! concagt building

‘the child's constructlon of reallty. :

Scudies cnnducted by . I slm:lait and Bovet; 7.

(1974) also dmnstrata t.he relltien-hi.p bawean lanquage

change in vsrbul at_r.ei‘i;s can’ J.sd to A chanqe n abil» y

t:o grcup consetvatian ccncepts.

Bruner (1973) claims that thinking ahd raasoning are. Py ’

made possxble through 1angaa “To f.hink symholically J

.means “to think n .words. In. this senu lanquaqe is seen _'

as a prerequisite to synhoiil: thought.

* An . 'examination”. of prograns and- naterials ‘—usagi in ‘--_.4

A‘preschobls in the st.‘anhn's area auggsstu a- lack- of

-structured programs designed tc -facilitate lu'nqu'dga/"'
development in tha enrl.y years Hhile most '’ preschuols

Vls:n:Ed have dnvelopad ‘a collactl.bn of amaterials\’und'
r actxvit;es for chair Qwn use centered around story t!.me,‘v"

< art’ activitiea and " gay ac\:ivith-, there ‘is 2 1apx o! ¢

spec‘if‘ied gcals and behavioral objectivu to qive purpos

,dire_ct.z.o_n, or ddllrea outcmu- to* these .act].vi{leu."




=i - Morenver, thoge preschool warkers intervieued expressed.a

naed’ tor some type of- 1anguaqe experience progran to

P g snpplement thalr own teso\xrces and quide then ‘in their _' =

2 . endeavour ta provide for the needs o! chxldren “in their

& : B ~oare, especiany thosa c)nldzen who are devalopmentally

delayed. - 1 V. I . S

Based* on, i:nformétion gathered from in'formal-

1nterviews at syexal preschool facilities in St. John’s,

this intervxewer felt that a -more extensive study was ¢ & 3
requ.\zed to dete’rmine a . need for u lunguage experience =
; proqram for, 3 ‘in preschools- Accordungly, a .o

udy: xs two-foldi ¢ -

-Ths:puxj'poéo of_'}':ﬁts s

“(1) "To \déterm{ne “the 'cuz.rent: ‘status of lanquazje
y .devéIopmant practices at the_pt'eschool 1eve14

: (.a): Hhat formal progtamé are presently bexng used7 o

,If intumul programs developed by - preschool

personnab are.-bemg used, -what "is--the. contént -
% e i 4

T o

i for use in .

(2 o \1‘.0 eveloiﬁ a1

preschocls. e

‘The: Activity Package to be proposed is .not mterWd
to lgmgg’!ﬁose already developed b/y, preschool persoﬁnel.




Instea® it”is intended for use as a supplement to existing
éroqrslks as ‘well as to suggest. direction to ‘a

compx ive app to 1 development. =~ It is

hoped that . through ire to a str d 1
-experience prdgram .at an early age, children will enter

school Le}:t’er equipped to cope with the entire cuu‘iculum. :

The Need for a L Development Prc <

‘A survey oE randomly selected preschool facilities in
the city\cf st. J;hh's does seem to.indicate a need for a
structured program in the area ot languaqe dev‘elopment to
compleméent’ existinq programs developed by preschuol

4 " .
.perscx’mel g . P B2y s a

This investigator fcund that - a varlety ‘of programs'
v‘iére being utillzed. While Some praschnuls placed a. gucd
deal of. emphq51s on language develapment and had organized
spesific activzties for th;s purposa, others apparently .
. did litﬁle to provide exper;encas deslqned to, facilitate

the development of 1anguaqe skills. It is hoped that the

péckage to. *be supplled wx].l be of some use to those

concerned with the educntion of young children. .




: . um’m;n 1T ’ )
s REVIEW OF REIE\'ANT umAmE L

e \
“\

Before attempting to devélop a .\).anguage experience
package for use in preschools, it was £irst necessary to,

research related literature in  a number of areas, -as
. =

follows: R
1. In order to develop a paékage based: on prinpiples

dei-ivga from research in this area, -this investigator

. attempted .to determine how children .acquire and

develop ].angu'age. N N

w325 since the package* wxll be used _in preschool

segtipg,‘ xt was nacessary to establ:.sh a - éase for.
P % . 1axiguage intervention at an early age, .0f particular

.’Interas\:‘ is the 1mportance of the tirst five years to

~ the, learnmg procass. A g

3. It was felt y\that, in order to develcp a rlch and

stxmulat:mg act:ivn:y Apackage in t:he atea of language'

. devalop)l_lent,— an’ investigation of environmental
— N

influences . on . the .acquisition' and ,develo\pment Lof

language would beof interest as well:

'rhe béses for & Cin emerq.é b tween .
the nges cf one and one .half years and three and ‘one half ey

yaars, and by the time a. ch:lld reachas .school aqe he has_‘ ’




This' monumental accomplishmen't occurs with amazihg “speed
and ease and wmhaux: benefit, of fomal teaching. "'phe'_ :

P . Question -is: gHow does this take place" various theories

- have been put- forth but as yet there is no_ (:heory, which .. xias Sl

"adequatEIy explalns the phencmenon.\ One is inclined to -

agree with the well-known psfchcloqi&t who, (after four

\days of discussion on the ‘subject of language acquisition, -

remarked ' that .'he still févcured the ."Miracle Theory" -

. (cited in Fry, 1979, P 35) st

Systematxc study into how children acqulre .language

‘is a relatively ‘recént endeayour. _-Until the mid '19th

century the focus was on "surveys of vocabulary, ffequency:,

b p counts ' of Vanous grammatlcal classes and. case’ h;sturies-
v._\gf jhe qradual -élimination qf errors cin sbe.'akjn\g'u .
(M cueul, 1967, p'. ‘16). - The basic -assumpt}ion' &

inchild: language . was adult lahguadgy £iltered
! \guage, it languadgg £l

. . great deal _,of‘_ cogﬂitvive-'_‘.{-x'oise, and ' impoverished of .

sr;u’dies, o

'voeabulary" (McNe'in,

1967, - p, '16) Mcre rece

the chxld as "a fluent speaker of an exutxc lanquags“'
(McNe111 1967 p. 16). L R

4 . - —Early atten\pCS to descrlbe‘ cluld lanquage focused on

theorxes Mcw language is organized and attemp:ed to

“show How' semantxcs,. synt_ax, and phonetxcs ate 1nterrslated

“in c‘of\stxjucting sentence! The\ process of- hd\children

achuirg‘ivanguége was réré;& noted. At present th\e are,




'th@/ eories of lanquage\acquisition which £ocus/ -on

proceus.\' These are: . v w3 SRR Y

D
(1) * Behavioristic Theory, whic{-x maintains that childtan

.acqui:_e languaqe thmugh a system ot stimulus-

and. rei t f om the environment

\(‘2)' 'COgnitive 'l‘heory, uhich explains language acqu;sxtionv

3 ' in terms of cognitivé prarequisites

(3) ‘Nativist’ Theory, which assumes that 1anqua§é.

acquisition . -is simply the development of . inhate”’
linguistic nbilities and is< t.herefore binlogical m'“

orxgin.

acry ut 1anguage acquisiticn acsun (1967)

,(1957).. ..Both atress ‘the: impox'tance of

4 environment “An. shaping learnir\q. According to behaviorist e

g theory, people 1earn by respondinq to st.hnuli from the

envitunment. A :‘esponse that s: pcsitively reinfnrcadv

that is nqt g

" will" be' repeated; converbely;

remforced or relatively reinforcad will be eluninatad.

“Watson (1957) relaCas lanquaqe acqu).sztmn to!

stimulus-respcnsa 1earning when he claim g

‘..Ig: is. “belief that’ in the unlearned sounds S, Bl

response :which'. when later. brought together (by
: .conditioning)are the words:of our dictionaries. -
“Thus - all “the ‘sounds that- the- distinguished,:

. eloguent.' and facile’ lecturér makes . in his.
impassioned \ address . are ‘but his :unlearned:

‘infantile

und, pu: toqether by pauent
,

N



.t(:ondit hing im in!anc'y,' childhood and. ‘youth. '
P. § : ; i g
yon Sir i B.F. Skinner aiso explains 1ancjuage 'acquie'ition in
o . terms of stimulus-xesponaa. He propcsed a theory of

- language hehaviour in’ which he claims that language s
Qm;Ld through opernnf conditioning and then” gmmgg

= - thxouqh response g‘eneralizatinn. >Sk§nnsr (1957)

7 . ma:mta:.ne. : S e Y X }' - T
f _— A child ' acquires. verbal  behaviour “when
- relatively.. unpatterned vocalizations,
‘selectxve re1nforced, gradually assume torms
s which-
, given’, verbal communit. 2
.« process:--we .. do. not need .
occurrin\; pricr to th

“In' formulating . -thie fogy I

mention . stimuli--

ehaviour to, be
: -

Churcl 1961) id critical ofa: hehavioral thanry of
1Angua e acquisiucn and offers-the followinq crith:isnv :

Parents -are
indiscriminatel.

- does -
appropriate,.
there. is.

A3) Behavlour theory “does not explain the
i . passive languaqe that precedes active
_ speech "

Behaviour theary daesn't hal§ explain
“the. child's 'steady.  improvement  :in
pronunciation’since ‘parents.are Iiker
to* reinfo:ée baby \:alk.

. (5) Reinforcement theory. remains ambiquous
G ~#:.as, * 'to * what! 1t is - that’ xs‘bein'
§ reinforced.

wit (6 Mot:watum and rexnforcement arje
. i7" ‘essential’ .cdmponents of . behavioyr
- ‘theory;~-yet - ‘neither 'motivation, npr.
reinforcement ' 'is essential S
1earnj.ng.




(7)- If-a, child only \‘rocalxzud what he was

- reinforced for, it would take'him a
. -lifetime to learn languagé. (pp. 80- i
. ' °85) - .

it s v = -
In. spite of th.e ‘of rei theory to

® explain J.anquaga acquinit:mn, many suéh. theories have been

pro sed. staat- and staats (1954). Pa[emo and Jenkins
(195(). Lovas's (19@5); Bncker aml ‘Bricker (1974). and

Guess, sailar and Bur 11914) all ~prapese theones ot’ s l 1

1anquaqe acquisicion based on the bahaviaurxstic ‘models of

skinner and watson

age 15 part ef 3

L to P;ag tian thaom f.he energence of lan

a general nem:al reprasenx:atiuna’l uhiuty nd: as  such 15 :

continqent cn the child's representatmnal capacxtxes

Piaget and Inheldar 61969) uintain that "language does~

nstlt.uf.e the source of log;c but is

.on the' 3

contrary, stx‘uctured. by n—_- (pv 90)

giaget and Inhelder (1969) go on to s ; '\Neither

s P i ]
‘\consta‘nt> help: 6f “-the'. structuration charactsr' tic :

i ihiéliig’e‘nca" “(p. 1) 4

s:mclai\r de - zwart (1979) ,echoes Piaget when .shq

malnt ns:




.Horeovex:, it . seems ‘easier, and much more
.~hopeful, to suppose that the c)uld brings to the
task of acquiring his mother tongue a. set of
. universal cognitive structures which. have been
built up. during the first year of life and which
provi enough assumptions about' the naturé of
human. language to enable the child to begin to .
join .the talking community at about the age of ~
1%¥....I - find" it -impossible  to ‘admit  that
1anguage might not be a cognitive -ability....I
suppose that the closest link between language
,and’ intelligent activity dealing with reality is
to be found ‘during the  earliest: period of
language learning;.and that therefore Piaget's 5
analyses of  cognitive ‘structur will be of the -
greatest use when one deals with’ the question of
. the. basic nypotheses about the nature of human 14
. "language. = (pp- 133=134)

g Although, she stresses priot cugnitive development in
S explaxninq children ‘s emerging language, she cauticns that -
ccgnitiva prerequisites Hlone do not ~account fully for
language acqu:.sition Sinclair-de Zwart’ {(1979) points out

‘triats - LR LR 'S

. ' - Recent studies “show. that ‘there' are’ close 'links’’
between knowledge .in one field and’ that.-in

,another:, but they alsoc -show 'that - what were

initially’ described. as
_structurés are. more properly consldered as
dymptoms of ‘even.more general ‘structures..

- Linguistic structures may . well ba yet anbther
symptom of the very general; universal coqnitive
structures. (p. 147)

Hacnamara {(1972) -argues that cognition is not nnly a
px:arequisite to 1anguage acquisition but accnunts for it ”
’!{e !ays ealm I o

e “have continually- insisted ‘on’ * the chiI‘_d's‘-
possessing " nonIinguistic cognitive prccesses
e before he learns their linguistic:signal....
: 7 " accept. Piaget's ‘thesis" that children gradually
3 , develop many of the cognitive structures, which
" they ‘employ. in association with language....
< All ‘that is needed for my position 'is.that' the
development™ of those basic- cognitive structures:
to .- which I  referred should precede  the

ersal cognitive




éavéloplunt ' of the corresponding xinguistic
. structures... (p. 11) 8 5

- Fodor (1966) also acknowledges meﬁ: of quhition
in language acquisition when' he points out at:\_'.m e

‘..the child -u.f. brlng to the language-learning
situation some amount ‘of intrinsic structure..
This structure may take the tom of telatively
detailed and 1
the/kind of grammatical uyntal that underhes
atural language. But wihat canhot be denied is
at any organism that extrapolates from. its
_ experience does so on the basis of ‘principles . L) %
that . are 'not themselves . supplied by :its — iz
SR axpgrienu ...the chi#ld is born with.‘a  very. ,
. geéneral ‘tapacity to learn learning principles. - .-
-and” that ith is such ‘learned principles that the.
. U chila brings to - the problem o! masterinq hls~
5 2 langu'e. (p. 106) =

slobin (1979) proposes coqnitive prer; quisites to
rtain abillties n;\g

\iu®, v‘i’anguaqe laarning in’ tha¥

'undezstandinga muet be acquizeh bgtora a ‘child 15 capable. Eliss =

5 of using spu(h for cmunicatxl‘m. He -nintains that:

- I The child must be able to perceive, §naly2’g, and

—_—*—f——v—stnre verbal messages; he must ©C sive iof a
stable world, with objects' and events .and human
participants, ‘and. he must be able to- engage in
social interaction, for'' the achievemerit' of

» various 1-and- ; 1 goals. (p. =
89) s - :

Slobin (1966) further aays. .

. ' It seems to me that ‘the child is born not with a
k set-of linguistic categories but with some. sort 2
; of ‘process ‘mechanism--a t of procedures .and . . -
‘inference rules,  if ‘you vfiu--that he. uses to
prwcess linguist,ic data. pp. 87-88)

Accnrding to, Slobin: (1979_ two faetors account fsr -
unguage acquhition in child K 3 3 E

_1) Intrnlndividual factou-—those v’lithiﬁ
the.  child .and- ‘His cognitive
cnpabn!.e!.es. o K. %




2) Interindivgdual tactcrs-—thosa uhich
3 and

upon:
social internctions -with ca:egivsrs. 5

i Those critical \ a strong cegnitive ‘thaury of
B 1anguage acquisitién@r the following\arquments..
-E) Emphasis 145 & 1aced on only one
S ) direction of influenca, from cognitlon
S 2 to languuge, iqnaring other
. . fpassnziutxeF \ ’
* 2) - The:. idea \ tha_t 1angunge is . a

manifestation of: more -general

cognitive structures,' does - not : take
o508 . into. account |that language ccnstitutes

ja "prcblem-sﬂalce" of its own. E

 3) szgmtlve theory' s ‘concerned : with
o abstract - orqahizational structures -
N . which over;shadov a recngnitian of the
‘role “of specifiu ‘mental processaa,_
such’ as: information gettinq systems, R
. attarntion, ar[d .memory,. all of which ..% -
‘are crucial to: 1angu\ga acquisition.!
: ¥

4) CQqn\it:we theory nodels do not capture-
. .. other ways. fcﬁildren have of  concept
- . « building. and fur:themore, these other
) . kinds of “conceépts’ and categories have

o , direct : parallels 'in ;hildran's
11ngulst1c knowledge . o

5) - .Cognitive theories ' underestimate -a
" ".-child's knowledge Of ‘the :social world
and the. contributions of ‘this social
unders€anding to lanquage develcpment,
(R;ce & l(amper,\ 1984)

S W |
eo; %)

=}
Nativist theory assumes that language , is’ datemined
from wn:hin the ch;ld and that lunquaqg\ acquisu:ion, is the
maturational unfolding' ot irmate linguistic’ abilities

.triggerad ‘by soc;al_ .interaqtinn’ and . qnvironmantal




experience. Arguments in defense of this theory are as

follows: % o ¥ oo % -

1) Language. occurs in only one species—- o
mam--and only man possesses the .
anatomic and physiological features
necessary far spee‘ch « .. . (Nottebohm,

1975) .- s S R

2) Language is unique to huhans and
cannot be taught to non-human forms of
‘Life. . (Nottebohn, 1975)

3 Lgnquage acquisition in, humuns cannot *
be. “suppressed and. evén ‘those ~ with
severe handicaps, such as the ‘blind;
" deaf -and -retarded learn’ language to

... some degteeA (Lenneberg, 1§67) t

4)‘ There is<'a regularity of ‘onset . and. .
‘milestones arFe ached . in. fixed- .. . i
sequencei regard of_. _cultire. L
(Lenneberg, 19679 - L E i,

« 5)" .There' is . a universal aspec 2
.language;, in-that all languaqes are . .
based on- the sameé universal prlnc:ples .
of: semantics,- syntax, and phonolcgy.. . B
(Lenneberg, 1967) AR I

. xchomsky (1965) malm:alns that. children _have an inbbrn . o

abinr_y to learn ~1anguage and that certain, features of™“ . . . ',

chlldrﬁn's 1ﬁanguage are due to 1nnate 11ngu‘3§t1c

_mechanisms: Jdts _,»napld__md apparently effortless ™

_’acquisi ien, its univeésal»’regularities‘ in - age of

acquisi n and- constraints on hngulstxc structure, and "

1ts ru. e-governed nature. ’ F : N =

chomsky\ (1965) says chat even though the 1nnats

3 theory accounts\ fcr languagé acq\usltxon, it: is dlfficult

'to farmulate ﬂn hypotheSLS about innate schemata.‘ C_homsky i




The important question is: What are the initial \
assumptions concerning the nature ' of language -
that-the child. brings to language learning and N
how detailed and specific: is the "inhate schema’
that gradually becomes ‘' more explicit _and
differentiated as the child learns the- language?
For the present . we cannot 'come ‘at all close ta

- making a hypothesis about innate. schemata that

~3s rich, detailed, and specific enough to

“Efitcount for the tact of lunguuge acquisition.

v ) »{gg;. 27), 2 e N

)‘..enneberg (19677 also, sees language as; arfl aspe:\ of ¢

o s the biological nature of ‘man, ¥ Lenneberg argues that while
' each ch;ld nust learn the specific details of the 1anguaga
of hls culture : the abnity to laarn 1ang\mge ‘is innat:e and .’

bx.clcqical in brigin Acuording o Lenneberq (1957)- '

B .awe must assume  .a biological matrix ‘with"

‘speclﬁable characteristicg that detérmines the

. «-..outcome of. ‘any treatmem{ €o which the * arganism

5 . is sub)ected....with respect to language, we'’
2 s should- like to 'know -how narrowly defined the . o

4 + biological matrix is....At present we have only

indirect clues' (language universals, common age

for ‘language onset, and a universal strategy for

. language. acquisiticn) ‘and ‘these point to great

v ‘specificity “of: the ' underlying matrix....There

are many reasons to beliéve that the processes

by*®.which'. .the Fealized, -outer structure of a

natural language comes about as deeply-routed,

species specific, innate ‘properties- of ‘man's

/ 5 bxologlcal nature.  (p. 394

o B A ma]or *criticnm of ‘the inpate theory of 1anguage

acquisltwn is that -it. too often Lsolates language

1earnmg from other areas of knowledqe und from the socio-

cultural envxronment of a childu Recent ' studies have ’

. as: d an i _* ionist a to.la ! development

and: recogn ze vt:l'xa\: : llnéuiutic; ‘social and cognitive
domams of . functioninq are hiqhiy intan‘euted. " Human ,
beings are biologicnlly prediaposed to- leam language but




) i o 2 :
our geénetic endowments. must be cultivated by an

environmsnt consisting of pecp‘le,‘objeqts, ~and actions,

thereby makinq development possible thi-ough interactiun;

schlasinqer (1976)" in discussing the ro;e c;f

cognitive development and ]ij‘nguistic inp in’ 1§nguage

' acquisitxon, pcinta out that.,

psycholcqical theorlzinq, as in . most
endeavcurs,, it is.usually not wise to side with-
tHe - extremists. ...l thérefore propose that it. is
not . either .cognitive development -or linguistic
input which detemines linguistic growth, but ‘an.
8 hese’ ,which will.
lalmost certainly revea;[ itself. to be much moXe-
the'above. - dxscuss:en makes . :n: ’
(p- 167) RS

schlesinqe'r f197é) alse ays "cognitive developm‘nt m&

learned by “%he ' ch11d in hxs intaractinn -wlt«h ~the

anvxrcmnent aubsequem:ly .converge on, 1 thosa he learns fro‘m .

the “language deacribing this enviromnent" (p. 166) .

Bruner (19;5) whose studies zeﬁlect the ! col necuon
between infants accians and the baginning -of
maintains (:hat nhildren are inherently isociable and th:.s
provides motivation for attempts to communicate. Bruner

i ’concludes tha\: childran become languaqe users thruugh

Furthermoze he staﬁ:es that. o

interactian wif,h athets

o The racts of languaga ‘acquisition could not -be

.as they are unless’ fundamental : concepts, about [
action-and ‘attention»are available to children =
at the‘beginning.of’learnind.. I should add to N
‘this,. parhaps, the proviso’ that ' these qconcepts :
must “be ‘ones’ that are. déveloped in mutuality
‘with a speaker af the. 1anguage. ‘(p. 6).

anguage ’e




In this Bruner "echoes Vygotsky (1962) who ‘maintains
s : B

“the -principal function of speech, in both children and '

adults, istcomunication, ‘Social contact. The _ earliest

speech of the child is therefore essentially social"- (p. -

to \:he mcdern wcrld, Twenty-three hundred year ago Plato ’

wrot

,Du you not know, -then, tha the ‘beglnnxng 1n,
every task is. the.chief thing, aapeciall.y for.
any creatura that is young and tender? . For it
is ‘then. that it is best molded and takes the
xmpressmn that- one wishes to stamp upon x;
(cited in- Hami!ton & cairns, 1961, p. 624) .

Plato even suggests that sbechl care be given G

pregnant women: ta "ensux.-e her cultlvation of a gracious, _

b bright ’and serene spirit" ((cited in Hamilton & Cairns,

~

1961, p. 1368). : 5

QIn the mid 17th century comenius, uritinq in }g
w(l&zﬂ), advocated "The Mother Schoolt
f"‘the flrst six years of llfe- X According to Comenius
the earliest educaticn of the child is the most important

that tendencies acquired in’ tha eutly . years rs.
difficult ‘to evercum&. Therafore it is nacessary for

patants to’ lay the toun&ations ot lanrninq before ch;ldyan

" enter school at; _gi)_( years of age. *



comenius, in ‘his book, .School of Infancy' (1628) ’
B maintains thqt. . i T 3 ]

'Everyone™'knows ' that . wvhatever disposition the
~.._branches of “an old 'tree possesses, they -must

'. necessarily have rbeen so formed from the first N i
- . growth.. The anihal, .unless it receive in its s

very first formation the foundations of all. its

=Y v membérs; no - one. expects that it would ever
3 w ‘ « receiye cham, £or ‘who_can amend that.which was.
; g T born lame, blind,_-defective, '6r deformed? ,Man, .. - .
. « 2 therefore, in the very first formation of body '
z § ‘ . and -soul, should be ‘moldedpso as. to be’ sach' as g
. C hercught,‘to be throughput h:.s whole life. (p.

Rousseau's Em_il_e published in 1762, also stressed .

Ve
" the importanca of education in early childhood. Accotdmg b -
to " Roussean (1911), "the earlzest educatinn \is most °

impnrtant and it undaubtedly s . woman's wnrk" “(ps " 5).

o il Rousseau fimly belxeved in, allown{q chxldren to" develop

v'.l.'hat man is truly ‘freé who desires what he -is -

i ‘dble to perform,-and does what hé desires. - This’
is my fundamental maxim Apply ‘it to childhood,

Kad\all the rules of educat].on sprxng t‘i‘om it. fi
8) 2

Intluenead 'by t:ha writings of . Rousseau, :he' Swiss
educatqr Jphunn Pestaloé‘zx § believed "in ‘the * natural
qoodness of " the chﬁd and addbcated a’ natural education
" for chudren. Thraugh educats,cﬁ all cmldren were capable

'o! 'dev loping " into respactahle, self uffaclent_ -and, . .

. i : D, e e
£ oot SAC socially,useful adults{ 2 Recogn z1nq the \r‘aIué of

educatinn in the early yenrs, P_estalozzx stressed the: '




" importance of _providing the - necessary stimulation_ to

n enable the child's potential to be fully developed during .

¥ ' the first years of life.

In the book entitled, How Gertrude Teaches fer
. . Children, published in 1801, Pestalozzi w;’cgei

I now tried to find out the exact time when the

X « =4 child first began to learn, and soon convinced
™ myself that this coincided with the hour of
. Vo birth. From the moment when he is first
- sensitive to external impressions: nature becomes
"y his teacher. The beginning of IYife is nothing
other than the ‘dawning capacity for receiving
these impressions... (Green,-.1916, p.. 86)

I
) " Frederick Froebel, a German educator, is regarded as
the WFather of xmderqarten" and much of preserit ‘day

'praqth.e in_ early childhood - 'education is based on ‘'his

b bhiloscphy'. Frnebel (1887) felt children learn b

they are physlcally involved ‘in actwn:y and’ stressed the

use of play as, a method of instructxon. Play, accordmg
"' to - Frroebel; allows-for develepment of :the mind wh;le:

7 . . sxmultaneously giving the ch11d knowledge and " experxences.

_Froebel felt that since the early years of life.is 25

the time when a child first. experlences anti Lnterprets the:
5 envlronment .these. years aré crucial. Froebel (1887)

contended g:hai:: - $ Ry

At ‘this  stage of .development the: young' and

growing human belng is called © saugling .
i (sucklmq), and this“he is in the fullest sense -
‘. of “the word; for sucking in' (absorbing) is.as"
= * ‘yet the almost eéxcIdsive activity of the child.
. Does - he “not,." indéed, such' -in. (absorb) the
e . condition. cf surroundxng human beinqs....é'

S e i ie atage he humar ‘beingabsorbs and
. takes in only, diversn’.y £rom without or this
reason even this ~firqt stage | of devlalppmsnc is,




of the utmost importance for the preaent and o
later life of the human being. It is highly .
important for man's present and later life that =
at this stage he absorbs nothing morbid, low, 5 v
mean; nothing ambiguous, nothing bad...for,
alas! Often the whole life of man is not
sufficient to efface what he has absorbed ‘in -
childhood, the impressions of early - youth,
simply because”his whole being, -like a- large

5 . eye, as it were, was open-to them and wholly
given up to them. (p: 24) -

The philosophy of Maria Montesserl as Well, has had

e
tremendous influence ‘on educational -progtums for younq

children. Dr.. Mentesaori was the first woman to receivs a

medical ‘degree from the University of Rome and he begdn
her work with youhg children in the early.1900's. The

lxrst "Chlld:en‘s House" was. estab!ishéd in Rome in 1907.

In recognition of the i nportancs. of ‘thé_environmenit to t}<

learning - procoss, the envirohment ~of a Montessori'

."cnndreh's Houde® ' vas ® spaled. to the. child's physkcn"\

" needs and made responsive to the child's unigue. mantalxty.

Dr. Hnntessori muxnta’lned- 'that “the hraxn 7 devalppad

$ according to special periods ‘of ‘sensitivity, ahd therefore - >

sensory sti‘-ulation desn;ned ta. retine the child'Js

parception of the world must ha 1ntroduced duru\q thxs

critical- period (carcorun, 1976) . I . B b

- pike Mer predecessors, Montessori»...(lslz) saw l:ha’

early years from birth to six \as being cne most nnportant

‘years of qrowth because 1: is during ‘this period that ™4 the: L

_‘child is’ mnﬁtr ctinq his personality 1n xespnnse to his

experiences with tha environnent. . . = Ga




///J_ean_ﬁaqef_m swiss psychologist constructed o7
o a theory of cognitive growth based on four developmental’ s

' stages. The - first two stages are. concerned with .the

preschool years and aré therefore pertinent to this study.

These two stages .are as fuliews:

Stage 1 - Thefsensorimotor. period, lasting from birth —

to eighteen months, covers a period”of transition fron a’

reality that only is self, to a reality that-includes

. others and the environment. "Thev practical 'knowledge which .

ccnstitutes _the substruc&,uge uf later . representational

knowledge is developeq during this staqe.

§ gg g The prenperational periodl 1asting frou\ two

to four years -appz . ely, is

ehe _Lzed by | the. " "

developmem: of symbol:u: functiemng _"This is a périod
invesugatim\ of the environmem: und play bscomes a

pnmaxy tool for adaptatwn.

P;aget mamtains that durlng thxs preoparatwnal ,

perlod twa important.\evants take place, the development of

5 ] language and the development ,of symhclic play. ; Tﬁe

emergence of language in conjunctinn with the development

ot symbelm play acceunts for, dramacic ehangea in the S

young chxld'srthmking. s b

i ., ,‘ & Accord;ng to Px’get’ (1967), language enable_e dhje’ctrs "
AE ‘nd aven(:s o be: B arme o ."‘ L

experianced wlthin a'- conceptual ‘ana ratinnal
. ®framework. which .ehriches ‘the' understanding of-

at ‘about - .the.'same ' time'~as language but
;inﬂependently of it ‘and is:of coneidarable‘




signi!.‘.cance in’ the young. child's thinking

is' a source o ersonal. cognitive
equ lly ‘perscnal

“ . presentative schematizaticns. 89) g

Piaqet's cognitive developmentul theory has serious

a.mplicatiuns fox.- ‘those: concernad with the education nf

T young children. . 'Early éhilahosa: is 'a tine. when the. -

foundations of learning are laid. Enriched educational

- experiences during the vea‘rly years of life are crgcinl to “

the growth .and developnent o'fft:he child. Fnrthermcre,
given,the h\portance of lanquage throughcut life,

‘_ educaticn during the early years becomes increasingly g

important. 2

...V Bloom (1965)_ pompared resuits o! longxtudinal studies
nf intelligenca . and: “concluded thaf. 50 pezcenc of
develégmem: takes place between bixth and four: Years.
Blomn aisn cuncluded that the development of verbal and
1anquage k behnvior ‘is, in part, n function of the.
environment and that | environmental effects appear to be

qreatest during the'early and more‘rapid perimz of

o intelliqence deve! cpment. :

'rhe ‘Plovden” Repﬁ:t (1957), respcmsihle for: outlining
the educational impli atmns ‘gt env.\runmental influence on
'school,,pertomance, noted - that - s.mce languaqe plays a

csm:ral rale in learning, the develepment of langhags is

'crucial to the educational precess.' Moreovar

chxld‘s 1anguuqe vskins grqw at’ a dramatic rate between .

tpe aqes e 2 and 5, intarvent:mn shauld take place as~

: soon as pesaihle. The report reveals thut~ i




Poverty of 1 {s_a_mador causa of “poor

T 4

achievement and atte\np s t ot! t poverty - otv oy i
language:. are best early

possible....The argument thus eads to the'
conclusion- .that .since: 'development. in
communication hegins in the earliest.years, one
way in which ~ the. ‘consequerices . of “social
deprivation -can,be overcome is to provide richer
experience -as ‘soon as children are raady ‘for *
nursery- education. (p. 119) B

Woodhead (1975), in’ his report on the National'

Foundatiun ‘for Educational RasearCh (NFER)" ,pre-‘schagl

project maintains tha

+ The, focus on the early years nrises out of the SR

P numerous’ developmental. ‘studies which ' have . .

" pointed. to' the, years béfore five -as’ the major
..growth period. ‘for 'language, -conceptuad, and
.'social:develophént. . This is' the -time when .the
basic’ ‘skills' are ' acquired’ and ' on..which -.:
subsequent ‘educatiocnal  progress depends. . Vit is
argued’ that the most .profitable. strategies:to
reduce - inequalities will be _those that
concentrate ‘on the years.before school. (p.:11)°

nvi; [uenc
Ac tiol e,

Froebel's' "xindergarten" 15 based on the \philosophy'

that children learn prmarily thrcugh salt-accivity. The*

Chlld is encouraged to actively explore his environmant

and thereby davelop inner resourcss thraugh invastigation. g 2 \

) In_ other wozds, it is the envix’onment which prgvides thevv L o

resources and stmu].atmn needed t‘or learninq. ance,ﬁ

Froebel‘ believed .that’ later lunquage skill

quallty o’f the 1anquaq$ envxronment Sn early

In his wr:.ti_nqg, Froebel (1887) stated'




- 2 £ then,‘ we ‘would restore our’ children’ to a
. T, . “true, highet, spixitual, arnd inner life, wé must
2 T ’aqain awaken in. them  that . inner. ‘life of
% . ..’language, -, of. natura-contemplation, “and - of
e teeling....instead we put an end to budding life
Wt : . with ‘crufle,  dead,- heartless words, and frighten
) back “into' rigid nactivity whatever . of life -.
strivea to fx-ee itselt. - (pP. 218,°219) =

Froebal (1q87) gcee on - to say thaf. children w111 s B

express themselves - naturally’ and creatively nwere - ve not

ignorantly bluntinq so many tendencxes in- our chudren or

¢ starving then ' into 1nanxtiun" (p» 220) Never the less,

C we expect our children, who have grown up so - barren and

- ¥
& .em_pty of’ feeling, to understand pnets and. nature at i~

“ L ater period" (p.V 220) .

maintained that the xnteuectual potential of . the ch;ld

can be.. stimulatad or llml‘teﬂ by “the - envircnment,

2 5 . ‘.especially during the first six years cf 11f.e.' 2

Interaction with the exivironment and expc-sure tc a- great

: variety o: sanscry stimuli is crucia. £ the child 1S to'

SheI stated: - o

LI . One’ of ' the rnost urqent endeavors - to . 'be
¥ sl SH Y undertaken on behalf; of the reconstr\lction o ?
‘\ . ..soclety’ is the ion of on 1 A i
g must’ be brought about by giving the children AE
:enviromnent that is adapced to their 1:.te.
100)




.,_' Piaget stressed éxperienc‘e,‘,through interaction with'

a rich and’stimulating environment, ,as-a factor' in’ the

e mental development of the child. In' discussing this theme

1n anget's work,. Hunt . (1951) says: . 3 B

H anqet's -conception - of organlsm-envircnmant ™Y

; E . . inmteraction” .through  assimilation and’ %
L s accommodation is neither ‘hereditarian nor is.it - >
environmentalistic; it is both.. The. role of i

-'genetic. influence is-never dehied, but it falls '

. far . short: of "being ‘the whole ' story....What
variations “in the environment 'do ig to force the
child/ to cope with ‘this wvariation, and, in the

_ toping, to modify the structures.. This later is. .
accommodation, -and -the modifications are -then 4’
assimilated throuqh repetition in practice play
(p.. 259) . %

VY LT punen (1961) outlines ‘three pnnciples found-: wmun .

ot Plaget's thema of organlsmuenvxronme‘nt lnteraction. These

‘are as: follows: o P PO

e U 1) Apprcpriate - stimulation. -and - -
Gt i LY opportunxty to exercise schemata are £
; required ~-for ' the = survival,K of " both:
reflexive and acquixed schemata . % -

2) New ™~ acccmmodative modifxcaticns ‘and’

‘new assimilative ‘combinations of

. schemata -.are - sources . of : function

i . spleasure which - promotes their’ A
i . - rehearsal in practlce play. A F ‘

. ..3). The rate of develcpment is in. ‘- . o wil
- . ', '+ substantial part, but certainly. not . e -
Y R whol‘];%a function of environmental

t

. cire stances. . ‘Change - ‘in

ket . . s circ ances is required to force the-

- Co X “accommodative’” modifications of 5
s .1 schemata .that: constitute development. on ek
5 . Thus,. the" more-.new thihgs.a child has’ Pl y o
‘. seen and heard the' more. new things: he’ -
- is.interested "in, seeinq and -hearing; - 7

and the -more variation' in reality he: / EERSTR
has. coped with. the greater is his Yorda T
capacxty for coping.: ) '




In terms of  languaje ‘development, these principles ]
iy can be interpreted in the following way:
- (1), The child ‘needs /llotb ‘motivation and opportunity

-

to exercise his newly acquired verbal skills if

e /uerlfa behavior is to continue.

:(2)_ i verbal behaviour is expérienced as a

i - pleasurable activity, t:he child will rehearse

b 58 a verhal skius in play., P . ' 4

An enviromnent: that is rich, si:imulgting‘and<

Barns{eih C1979) puts forth “a theory in wkuch he’

. %
relates social ‘class ana environment ta 1anguage

acquisition and deve opment und hence to educational

‘acbxevamem: and success, in 1ife._ Bernstein's concefn 15'

with' the contextual ccnstraints upon speech - -and" the

socioloqical ractors whxch affect lanuistlc performances

‘within' the tamily which are critical to the procsss of .

socializatxon. ;. - T

Bernstein (1579)' argues” that ‘the _mést. fcméﬁi’\re .

_influepca upun the process ‘of soc:lalization is, so

N class and that forms ot sov alization orient the ch:.ld



According, to Bernstein (1979) there are two types of-
“speech codes’--elal:o.ratgd_and restricted. - Elahorated codes -
orient the child towards universalistic meanings in which'
principles and operations are made '1ing:u.m:iz:al).y,~
explicit, are. less t)ed to a éiven coritext and théretore
are available to all Jsecause the principles and operations
have been made expucxt and public. Restricted codes, on

che other hand, orient the ¢hila tawards particulanstlc ~

meanxngs in™ which princxplas and eperaticns are

linq\ustu:ally imp).icit, : are: more"can'text bound, "pn’d“
because it 1 tied to a local: sociul structure,.xﬁay-ba

festricted . to the_!e“w,h_ | sharé a. ,,slmilez -ccntextual

history.

g One ‘of - the effects of the class systen\ is that it
limnt.s, access. to elaborated codes. - Those Hho.haye access
to. elaborated. codes, by virtue of - i:elonqini; “to _a
part:cular social class, have an advantqge over thosa who
do .mot. = . :

. Bernstein (1979) maintains :hat-'

, . --the dxf:erenc focusing of experience- through a
‘. restricted code,:zeates a major problem-. of
educability °only where he . school . produces
dxscontinuity between- -its'/symbolic -orders _and
those of "the child. Our ‘schools.are 'not made
for ' these ' children;  why should'‘the _child
.respond? ', “To ask the,.child: to .switch ‘o, an -,
" elaborated ‘code which' presupposes different role
relationships and systems oOf- -meaning without a
; sensitlve understanding of the required.contexts.' '
" nmay create for the:child a bewildering .and ¢
& 'potentially damaging expetien:e. (p.:323) - -,




In t{us, respect, the child's environment is crucial to the e
" development - of language skills necessary “for school
5 AU A 3 Y

success. -

. Bloom (1965),: citing evidence from various studies, Lo

‘

. concluded that the envirunment, and*specially the eaxly

3 envirnnmqr:t. ha- a siqu;.cant effect on the developnent
of the child. support for this can.be found in studies of

slblings and traternal\and identical twins reared tcgether

.and reared cg\,rt Several investigators,A Burt .(1958),
N_ewman, Freeman, Hcl, Iing r (1937) and Husen (1959),‘&

citea in. Bloom (1965) cor{cmded thn:u

ereditary makeup

Accompahxed by similar enviromn _m:s resulus in siurlla

levels of generul intellxgence, while similar hereditary

makeup accompanied by dissimuar environments results in . °

different levels: of genera% xntellxgence. Further. supporc : -

‘can be. tound in studies by l(u'k (1958), and Lee (1951) xnl LN

which child n in ct ‘: ing envi were rep |y b O

studied. .. 'l'he svidence from these studies make 11: clear .

- that the environmeht hns a slgnlficant eft‘ect on .. the
dave).opment of solectad characteristics, especially in the :
b_ early years (cited in Blomn, 1965)."" )» T " »

lala_mn (1965) 1dant1fi_es three .. reasons “for. - the-

importance and influence -of " early environment.' an

experience:, e oy A

(1), ‘There ' is a very rapul growth nf g 1
¢ 4-selected: chuacteristics inh the: ea\rly . X
‘years and ‘ the . environment i{s - so. -*
important 'because it shapes_thesc
* ‘characteristics  in‘’ r.heir “most rapid
= pariods ot tumatxnn. - - <P




- <"(2) . Because -of -the sequem:i'f nature of—
' much, 'of human - development, each
. - " characteristic. is-built on a base of
v , ' that same characteristic at an earlier
Y time, -on .'the base - of “other .
istics which it in =
development. Therefore,. . development ‘
at' one period ‘is, in part, in!luenced
2 . by earlier developments which in. ti
will' influence and determine the
nature of l,ajer development,

(3) 1ng theory points to the effects
cf earlier learning on later learning, e
. s ' in.-that first ' learning. takes place, .
5 3 more -easily.than .a later .one ‘that.is ? ’
. "5 ' intertered with* by earlier. lsarninq.
¥ E Fl'hus “the« influence -of :the ' early
5 : N environment is critical to later A g
o A learning. (p. 215) * Sy

Smr:e language is- one of the most cri‘tlcal‘ faétoré in

the development of human dnt_el‘ligence, 'xt is of particular
'inipartanc‘s Jin thé"'aarly’)}ears‘ w 'rhe environrent must
provide good mcdels of 1anguaqe and ample reinforcement

and practlce for the child, . in order to ““lay ‘the

foundations for: intellectual growtl‘n.‘

'rhe Plowden Repcrt (1’67) noted “that "children who'

are brcught up in a home background where thevfoms of . )
0 ‘speech.are restncted are at a consi_‘derable disadvantage
. when. they first® qo to  school and may need-.to have

Bl conslderable‘ satory cppar' ities for “talking if

& they are “to develop verbal skf'ls and fom congepts" - (p\

+19). ok S »

i
The Bullock Report, publlshed eight years : later,

}'estatad this but: added, MThere is ‘an undeniabla

xelatmnship between social class ‘and. languaga development

(but) what' is really at issue is the language environmenr.




in whlch the child grtms up, and particularly the role

p.\uyed by - 1anguage in his relatmnshxp with his mother"

(p. 52).. * - %

The Bullock Report (1975) also ncted that the effects '
of the language env1rqnment _b_eccm_es apPa_rent at’ &
approximately 24=-30 mcnths and . that - diffe;rences in - J
1anguage skills beco;ne mére matked as cnndren qrow older._
The child cannot be. expected to come \:o schooi with ready-v'

made lanquage skuls f he has not: been expcsed tov

.. previous experlences in” whlch he has to explore recall,

»predzct, plan, explaxn, an\i analyze. Howevet, th:.s does‘
'v . nnt mean that any facuity fcr language us& is ‘beyorid the
child. what it does mean’ is that conditxons favourable
for ‘the’ develapm nt of 1anguaqa skills must be set up. )
v 'I‘he Bullock Report (1975) clearly oltlines’ the role’
of the environment in languaqe learning and further points-
out the impottance of the preschool setting 1n pravlélng
thxs enerDnment. ) ALY . cluldren should be vhelp_ed. to

develop a wide range of language usage, - and' one ot‘ the

- “means‘ to accomplxsh this is thraugh the skill and

>

studies “iAto ‘how children iire language ‘has

resulteﬂ in an‘ interaction‘tstl'app cach . to language

odevelopment in that 1inguist:.c, social Qnd cagnxtx e!




30

‘domain’ls. are. rec_ogn'xzed .as’ hs'i'ng highly, interrelated.
While people are’ biologically : predisposed - to 14&;;|; .
.1anguage,‘ ge‘ne\:ic ‘factéx-‘s, nurtured by' a '.x-iéh and . .
s;inulaf‘.inq “language: e;vitfxnnuné,' nake _davalopnént

possible.

‘The. years between. ‘birth an ive a ér%chl_ ta

1earn1ng, and. aspeci@lly to the de-velopmen £ language,"
since that is” the period in vhich lanqnuge is Hrst %,
act’;u'ired Hotaover, since lanquage davelopmént pluys such =

'an un artant role in the educétional prqcess,,emgfhasfs:

should

e placed cn provj.ding g atimulatlng 1angua§a,

: environment durihg ‘the prasc}mol years.

- The- qualn:y of the 1anguaqa anvironment, especiallr o

e o dunnq the ﬁrst ﬁve years, has tremendous mpa:t on- the

qualxty of 1anguage skxlls acquired by the chxld The

preschcml setting, staffad by knauladqeable and creative

' people can_ play an impox‘tant xole in providing a nurt\xring

environment.




Definition of Pregghog .

. ) - . ;
For the purpose of this study the term "preschool"

refers to day .care. cepters, nursery. schools and

" preschools. The children are cared for in a group setting

which ' encourages ‘ the Pphysical, %social; emotional and

codnitive déevelopment, of the child.

L Scope dnd Limitations . =

(1) - This study- is fecused on preschool settings in. this

province. .Results canno yed to other

provxnces ol

(2 Beca-uss of the re:.auvely nmted rate Lof resgonses,'

:the» results of thxs study may” not be truly

g re{;‘re;éntétxve of what ,i’s‘."a‘c‘:uaily happening iin |

", presthosl settings.in this pzavmce,. with regard to

l’anquaqe development prcqrams and practices.

Navsrtheless, we have' no choice except ’to qenerate

z:onclusioné on that basis. S A




ure

A. (1) 1Informal interviews' were condicted at four

randomly selected praschoolé in st. John’s in

October of 1987. "
(@ Informal interview with-Susan Capps, Director of
> "Ther Early . _chu” hood  Training " Genter was

Z " conaucted in October .of 1987.
3) Infomal interview with Bernadette Coady- Condon,
- © . ' Early childhood Education consultant with the
: Department of ‘Education was conducted in October

X of 1987. . y

' : The putpbsa of- these interviews was to address

the following ccﬂcerns. S,

programs ifi"

use ‘in the preschool setting in this

pmvmce7 . -

(2 Are there localized materials in. use inr'the

Dol e .. . preschool setting in this pr \nce? el .

¥ : (3) .Is ‘there 'evident an. awaren\ess' of ' theory,

.research,  and suggested’ pracci in  the

\ ‘preschool sattinq in thxs'provxnce"

required. ’ Accordmg1y, a questionnaire was develcped

for d1s§ributwn to praschools in: th.i& province.

(1) " Are - there commercxal-a ianguage devélnpmenc’

sgd' “on ‘information: gathered - from'\“tngse !

- " ‘more’ extensive study di-rected toyards the issue was-. '




X " Questionnaires,’ together with a prepaid, self-

- addressed return envél‘opa were then mailed

1s in : land and L in
of 1987. - T .

~ Since information about :heftexact numbef of

- preschool ‘wo':kérevin- each facility could not be
. obtaxned, additional questionnaires” were ,enclu'sed Lo
1nsure an adequate dxsh‘ibutian. Consequently 350

® questlonnairea were mailed to 80 preschodl facilities S

in the_ province. = The maximum number of returns,

possible was.estimated to be 289.

The area of 1nte:est: in t.his atudy ‘has been that’ of ‘», _‘
anguags deve)opment practu:es in .praschool “settings.
Accnrdingly, an, instrunent was d\esiqned to elicit che
__infornation raquu'ed. 'l'he questionnain (see Appendxx B)

vuas developad undar the tollwxng haaqus. :

Sy 1 and pr sional -istic:

>(_2) ,‘adninlstration vanables o ; o -

L) scheduling

v 4):- foml programs in use v

s (5) ! con am: ct infcmal programs in use

Parsnnal 'anq professional characteristics‘




‘A 1isk of. formal 1"angu'a_q'e develgpment p;oérgms (see
Appendix B)\uas éompiled from in:ormation on file it‘éhe
curriculun. Materials center, Memnrial University

A lxst of activit;es faqevaloping .language skills
was ‘compileﬂ from. information. gathered from formal

-4 langiage development programs _pnfile at the Curriculum

° Materials Center, Memorial Unfversity.‘»

The questiur‘maire- was, dirécted toward: all préschool
personnel frcm the 80 preschool. facilxties in Newtoundland:

.and Labrador. The' sample is. sstimated ‘to consise of 289 T

pecple (mfomation as -to. exact number is unavallable)
.

| This est:.mation was obtained as followsA BN

2 year olds o1 worker for & children N

‘3 -5 year olds ., - y worker for 8 children
‘ (as' per gu1de11nes ‘set’ out by Department of sucial

Services) % t=

A ratio of seven chlldren for every worker seems” to

be a reasonable est;mate. " w R e
The total: number of ch:.ldren that can be accnmmcdated )
e throughnut the provtmce is 2017, (as per information® from.

‘the- Department of Social services) . "‘_ e o BN

_‘2017+7-zss
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; Addi‘éiong; " questionnaires weré included

- en aloge' sent, in order _to "insux_"e' an adequate number of
questionnaires distributed. - ) B




DATA ANALYSIS

This section provides a’ dbgcriptlon of results o\f‘the

.-;urvey. Tables are ini:lhde;?:o illustrate findings. Data
is presented under the tolluwinq headings:
1) Rate of Rutum ) i d
/(2)1 De_mgraphic Information ) -
@ (3)  Administrative Data
() Scha_dt_x].:ing Practices

(5) Progr sin Use

_(8) "'checkl.i.-t of Activn:ies Apprupriate for Languaga
1 'Davelopmant

‘Three hundred questionnaires were mailed “to ‘80

preschools. in” the px‘avim:e.,‘ However, the naximun nunbcr

of returns pbslible was estnmted to ba 289.. A tocal of

s §z. questionnaires ‘were “‘returned !rom 26 prés(:hooln.

p -vThirty two ‘and a half rcent ot the 1s s rvay

responded to the questionnaire,

while only 21.5% of .the

estmated



’l‘ha tix'st section of the quastionnaire was de‘slqnad

) to elicit demogtaphic intormation on the subjects. ® o
%l S .
T 2 " rTabler .
; - ) - - .
i Age’ Group .
. e
o E TR i )
! Number . Percahtva Subjects -

s ' ‘25 and under!
26 26 - ;

iy vooE ¥

Fiff.y twa percem: of respondents‘ said vth!y/

" iTable i1

B . . Gender” »

Percentage = VSubjectsv

Fenale




Table III

Tables I and II show,that..the majority -of the

respondents (a¥total of 52. percent) 'were between the ages

of 26 and 45 and all of the respondents were female. =

TEy o Respoh‘c\ents with Children of Their Own a
Number * h - Percentage “Subjects
37 X 60 "Yes
25 s e, B

No,

‘of ‘their own.

" Table IV ..

' ° Number of Children

g Sixty pgrcent‘ ofi res‘pundents said t:heyvl-n“ad'».rchilc‘ir Sh” o 1

/

s

Number

', Subjects 2

12 Percenchge .
1 st 30 - 1 chila’ 4 .
3T e s ‘2 children
g 8 . Lo ar 3 chi;dze;u- i
g 3 8. .4 thildren’
1 e X3 ‘6 ‘chilaren
1. N 3 :

9 children:-




;—Eighéy‘six» percent of respondents said they had.three
“ or less than thréé children. ) ' /
~ Table V - -—

‘Number of Children of Preschool Age

Number 4 kPercE’ntai;‘e )’ subjectg ¢ B
. 1:" 11 ’ - said they’ had ‘children ;
o ax ™. but did not.indicate . :
. f‘ 2 N e how : many,. if any,.were
) S . . of. preschool age -
2. o 18y g Lm e '5; ©'no -childx‘en of
Sk o e 5 5 L i presc’hool aga i
tar st oner chi].d of preschaol
v " age Y L

Ttwo leh 1dren o’
_pfesclguql_ age . B

.- .- . rables IiI,‘ IV ‘and- V sho. that . 60. percent of

‘respondants snid they had children of their own. E.lghty

s esix. parcant ot those said they had “three or 1ess than -

5 three chi).dren, while only 14 percent had more than three

jchildren. j‘ourteen percent ‘of re ,pundents who said they.

»had éhildren ;ndicated thgy had children of pres;:hucl age_.



Table VI.

Academic Qualifications
N A

Number . Percentage Subjects

6 9 . no response -~
& 2 ’ " less than grade 9 i
==y X A grade 9
% ) 1 " : grade 10
30 A 48 " e grade ‘117 P s
B BT grade’ 22 . A
gy 2 e _’5 T fgnde 13 ;
| 2 CE e otner (graduated. * high

i scheol 1n Kanya)

“able VI shows that 76 percént of }.gpondal"\t’.s‘ are

high. séhécl graduates (given the recent ir_ltx‘;dinctioﬁ of
grade 12 in this pt(’:vi‘nce, the assumption that grade 11

constitutes +high school ¢ 1" séems le) .




- ‘Table VII'

Post Secondary émirses or Degrees Obtained

Number " Percentage Subjects
7 . 1 i no response’ s e
] g - : no post secondary :

courses or~degrees

50 4 - 81 post secnnduﬁ courses
* 8 pit K or glegrees 4 8

Kl they had completsd pnst secundary ccurses o

degree§'
* while only eight patcant aid they had not. g ¥
e . ‘. ot =¥
N i i LI Y S
5 Table VIII. s o

_~ Breakdown of Respandents Who Had Completed
. - Post Y or

\Number | Percentag®m " subjects A s

- - : - "said " they ‘had completed
N Yy F o courses ‘in “early. childhood -, -,

. - _edacation -but . -hads . no
B 3 ) diploma or cert:.hcate p -

9 18. _‘said. they had a ‘diploma or
AT 3 % certificate . in . early -
childhood aducat;on Ca,m

4 "said_ tl ‘had ‘some
~university educatwn but‘
. ©. " did.not qtnduata
17 s 5 03 e 34" . snld thay\ ware umversi&y

grnduaul




Eighteen percent of respondents said they ihad
completed courses in éarly childhood education bui:' had no
diploma’ o;' certificate. Thsy indicated that they}had done
ccurses through workshops, in-sswice sessions or courses’
from the Early chudnocd Training Center. B
Eightsen pﬁrcent of respondents 1m~ucated they held a

diploma or z;ert;ificate' in early ch'ﬁ.d.hco(!, and. said they

'_had'recaivgd their ‘training’ at the "Early  Childhood

‘.Tra‘ir;ing‘ 'Centei“: ‘in: St. John's. B o .

Tnirt}

; said tne‘yr had s('i.me_— 2

. university.education’ but:' did’ ‘not gradqate._ Of " these;..

three' people’. said ' they “had ;;ompleted less than orie

academic ‘year at \;riivers_i;y» bug—ﬂad ‘.r‘:e'mpletaid courses in &

primary education;: one-person said she had completed one

acac{ei‘nic year in .primary education; s‘eve_n 'géople sai&'théy"
had l:nmpletéd two ‘academic ye‘a:’rs in prhﬁary‘educ’ationr two,
pecple said they had completed threa academic years - in
primary education and were doing caurses towards a degree;
and two people saxd they had completed four academxc years
in’ .primary education and were doing. co_urses towards a
degfee; . £l o : . A i

Thirty tour pex:cem: of respondents said they werd

. universlty graduates. of these, ten people said they held

ByA. (Ed.) degrees, fou}: people saia ‘they held B.A::

.dd grees, oné person held a B. s::. degree,_one perscn held .
. B.A. ‘and’ M.A. degrees. " \And " one person holds. B.N. and

M.Sc. ’degree‘s.i




' Number’

@

.. Table IX

Position Held ' /
~ T ‘ -
Number - ' . Percentage - - " suﬁ:jects -t
20 | : 32 ‘ dir‘bctor .
a2l R f other

‘Table IX shows that tha majority at res\pondants (68

percent) hold positions other. than director. \
. . " G L k

3 3, oo ‘rable X % T

. Breakdown of. Respnndents Description of PQ‘T

other than Dlrectot

tion

|

b \
g N ‘\\
ET 33 - ‘teacher’ \
8 - 200 .day care worker |
.4 100, ’ teacher assistant’ !
4 - 10 : care giver
3 7, ’ aupervisar .
2 < / . early childhood ad Jcator - i
2 . 5 F 'working with ha dicapped s )
E - child— T - i
"1 2 :assistant director
1 2 " assistant director -
1 2 - helper )
1 2 4 part-(:ima worker ith alter
Rt ® E ;. 'school. chﬂ.dr 1
1 i 2 : cook and’ childcare™ wox‘ker 5

i 202 -7 soctial work student‘ ~




G Table x shows thnt 57 percent of raspendents th .

indicated they held positions o{her “than aireétor

. K *  désgribed their position .as M?mmm
Aoy 8 rm, I_as.hgr__nais_un& supervisor, . Au.imn&
Director. . - Y .
: ) Table XI o /__,ﬁ .

Years Experienca Ln a Preschaol:sm:tinq

. . /
s - N ¢

2y

e " Number © . .Percen.t_aglg T ,Suhjaci:_s_
7 Nt ‘less, than 1 year
o 8 C s C- 1 year ' o -
10 K ‘ 16 ° ) ' 2 years % - &
‘10 . 16 : 3 years. i .
' 9 3 ~ 4 years
- ) 6 9 . -1 ysar; -
« f g 6 | 9 6. years .
3 2 3 = "7 years .
. L1 2 8 years | * s
' % 43, : 5 = 10 years '
" ¢ T2 3 11 yea‘rs R -
3 . 5 12 years )
1 R 2 P . 18 years
1 2 ‘ 18 years ) 3
i . =
1 i ‘19 years




2 ‘TaBle XI shows that the majority of preschool workers

(56 percent) ~ have thx‘-e_'e" _or “fewer than three .years

A L : _experience 4n a preschool - sattinq. _This would seem to

“suggest a high rate of turqover of workers.

- “ % . Table XIT ’ ) 5
anation of School * R

" Percentage * subj acts . B

a .. no response
6 gave hame of commbnity
.18 . .. " i *pasement of private home’

a4 % A
14’

Inst 1tute

church basement
uomen's group’ huildinq
nbrary F ‘.
~-..public s ol ]
Vex'a “Perlin ~bu;\1dxng
Kinemen hut o
3 community center °
- “mini ma11’
renovated house - i
7 .7 above ‘garage .\ L
@ " industrial park’
“'confederation Building

o oo

2%

-3

2
2

SN NI )
= A\d




. : - NP B
: Results show~that  preschools have' been set up-in &
wide ‘variety of locat s . Thirty two percsnt dt

respondents identified private homes or upurtnent

ngs as their place cf work, while 68 percent

indicated a variety of other locations. J [

Table XIII

Number of Péeople on Staff &

Number i‘-‘ercentaqe' Subjects ”
i
A T2 no response M
; L1 2 - said Mdoes not applyV ’ &
2 © 3 one on staff !
% g LA . two on staff
1 13 om - three on staft
3 . 8 . E “four on.staff .. 4 [
2 ! 3l 7 éiw{a’ on staff
! - 8 Co e e on stats .‘ .
] o, i 11 g A |, 'seven on staff:. .- o
B b T 5 s . eigh‘t ‘on staff . n
. 4 6 v. R nine on statf ;
= g - 6 - ten on staff . . -

i . 2., " = 3 " eleven on staff

Table xIII shows that 55 percont of respendcnts wcx‘kad

in preschcol settings with five or more peopla on sea!t.




Table XIII >

. ,Number of children -in Attendance -

* . Number " percentage ‘dél;bjecr,!’
T el s L . 1%
-2, - 3 g no response
F o - ST less than 10 children - - .5
R 19 i 10 '~ 19 children .
: ) 9 . 14 20 - 29 children
: 15 24 30 - 35 children T .
ot 10 1 40 - 49 children _~
10 s .. 50 - 59 children
S ) .5 60 - 69 chiidreﬁ i

’l‘able XIV shows that the majarity of respondents (56 =il
. parcent) indicatad thut they wurked‘ in settings wn:h :
o between 30 and. 60 children in attenduncﬁ while 39 percent_

said they wo!'ked in settings with less than 30 children in . o it

; attendanca. only five, pgrcent of espondentg said thei(
worked in satt‘i_nqs with ‘more than 60 children in

favttshdanéej. - Ly ' N ol



i Table XV

. Age Range of Children in Preschool Settings

Number Percentage a Subjects .
? i
1 2 no response
3 5 2-4 N
5 8 S3 -4 P .
3 5 3-ay
4 * 1 5 2 3% - 4
\ P 5
16 25 2-5
6 s 10 ; 2% - 5
e 5 14 5 23 . 3-5
. 1 . 2 4 4
. £ . ¥ P
2 3 o b Y2~ 6 B E
2 i s S S :
) ;
2 3l 2 -9 B
% sy L gl «
. oy 5

Table xv “shows that the aqes of children in praschool

settlngs ranqe from two years tc twelva years. Eighty one

percent of respondsnts said the ages ot chxldren in ‘their

wor place waa between twc nnd zive, while 19 percent'said

‘.their wo:kplace accemmodated children over five years of

aqe (school aqe) durihq aftar echool hours.
: o



. v Table xvI

Ordaring of Scheduled Activn:ies by Frequericy

Ativity Fraguency (%)
‘ . Daily 2-3 ﬂm ~Once no no’
a week © a week tule zspnnse

" seiial ‘stidies activities

-'T'ablrev " XvI s.hows‘ the frequency 6t vschedﬁléd

) activif;ie‘s. clearly ;/raa play, pernuttmq children to

music ars the ‘most” popular act:wities ,whxle_,ksccialf

studies nativitxes, science ‘chties, dr‘_ama,r Show’ -and




tell, and ‘mathematics concapf.s appaar ta be tha leas\‘.’ 5

popula_r.v orle possible explanutxon for this might be -a
A . ‘lack  of direction and limited x:esources whlch cohld

provide suggestions regarding the integratien of various

‘. : sub]ect matter with daily activities and assist teachers N

\ in planning and impiementing a wide variety of learning

. experiences.

=® . . Table. XVII

Field Trips .

T 5 e
Number! : . ' . Percentage Subjects -
- s . & o x b M .

* 3 S, . no response

; 920 kT L yesm
i W B X N o £2n .
T v A ST e

. Thé majority of .'respondents (92 ‘percent). sald -they

‘-take their chudren on field trips or outinqs to’ selected -

places in the con\munity. A \:utal of sixty five settinqs

'(see Appencux ¢) -were 1isted by praschaol workers as.

, ...+ .. places where they miqht take children. Hawever, ntty one

setnngs were visited by less thah 10 percent of,

'respoﬁdents. : Results .indicate that whue a wide :ange ct

settings, appropriate tcr tield trlps and outings, are 4

avanable 1n ‘the’ ccmmunity, very tew lucal resources a:e

beinq utihzed to any significant e: tent. 3 o 2y v




T e - 2 .
Percentage ' subjécts:

a0 . no response
32 - _yes |

58 [ .. no

‘they usad the Peabody program, 25 percent Sald they used

the Edqe 1 program, and txve parcent d they used the ol

Neal scales cf Early childhood Development. Ten percen ;
of~ respon ents ndicated they used proqrams not llsted on ..
t:ha questionnaire and the: e’ were idantified as : "Lanquage e

Thro h: Play“ and "Lady Bird Readxng Series"




. Table XIX:

Programs Developed by Preschool Personnel

T
Number Percentage Subjects

¢ : 1& N N is o no response :
2 32 yes
32 " 52 - no
. = .
R Thirty two. percent of r\aspondents said ‘they. '\}ay :
s program ‘they | had developed thamsalvas. -Howaver,

',descnpticms of localized programs (aee Appandlx C)

‘revealed, little rega: g ent’ or.

’x‘abla xx P
S

Breakdown of Data Acccrding to Type of Program L'sed

Number . Percentage - N Subjgcts "W FEE
- - i - - = - % - - L PR
a ‘29 SRRt do nog have: any program
« 13 : 21 " have-a commarcial prugram

R . but.do not have a. program;
which . theyfhave’ devaloped

themselves™ j
: 13- ot 21 .- S have . a program*ilhich they’ “o
* . ) have developed. themselves
% but . .not a commercial
£ Y proqram " a g By sihe
7 . O & R s hava both. a cbinﬁerci‘il

progtam and a proqran which
they. have’ developed
chemselves X




Table XX.clearly shéws that 47 percent of respondents

have no language development program in use. B y
; RS 3 i

e tivitiés Appropriate
for Language Development

0

: . In addition to the list of activities .depigned to
elicit infvc\:rmati:cn concerning s‘cheduling, the

' qués‘tionna;re also i includea a list of thirty ‘Efeven-‘
activities <appropxlata for .].anguage develcpxﬂent at the
'preschcml level. . Subjects were asked to check those \

= activities wh!.ch they ncmauy used’in developinq languaqe v
“Uskills' in children ‘(see” Appendix cy."’ Some respondents (16 -

% percent) added activities of thexr own -in addn:mn to -

checkinq those on ‘the. hst‘supplied. s

. an anqusis _of tbhe }activiues Teast. often checked |

Y _’ .. showed & »de(}:‘i}vi,ne in the . humber of responses regarding - -

‘those ‘items Cconcerned with wusing books and stories. to

. foster imaqina‘tion and self e)épréssion'—-p“articularly those

activities 1nvolvinq responding, d}esc'rihipg, pre@ictjng,

", .'reporting; exptessing, recalllng, relati‘nq, interpreting,
v'comparinq and relating word ‘to prin:. " "
[ 'T ‘he : final section ot the questio‘nnaire‘ provided.

oppottunity for sub’acts . to: add any comments they felt_

wnrthwhile -to the study.‘ only 14 percent of ‘respondents

’, |3 o addad comments (saa Appendix c)‘ AT o A 3 : i




The purpose of this study was to determine the °

current status ‘of  language development programs and

_ practices at "the preschool ' level. Informal interviews

conducted at

suggest ' limited planned activities . and' a lack of.

structured pfogramming in the area ' of 1angua=je,

development. Subsequently, a questionnaire was _developed

in “order to'elicit infomat:ion ragarding what rcmal

programs, if any, are in use. in preschool aattinga in this

prcvmce, . as well as-* the content and rnm o: in:crm l
" : e
programs, if such' exist -

The ras lts claarly show thai: many of the praichool 3

. facilities .
i devéioplqent
percent or respondants indicated thay ‘have- no lanquage
development program in use, 21 percenc suid they used a
éomerciai‘ rogram, while 21 pa:cent indiﬂated thay have

dev‘elop.ved"'a praqram “of their own and only: 11 parcent ut

respoﬁdehts said \:.hey used both commatcial and localized

matérial. Des_cripti‘bns of ;ocalized proqrama pravided'

-.scant i nation regarding "' it, form or rationale..’

& T e % 3 . 5% . N .
‘A’ look at - Table : XVI ‘which.shows ‘the frequency of

scheduled activities ' 'seems ‘to sugqa;ﬁ a ‘lack of

integration. of. a va'ri.ety:"otk subject ‘matter with ’ne:rmal.

daily- aqtivicias, _Areas ' such as, social “studies

lelected preschools in St. John's seemed to .

urveyed do not hava any - £orm of’ hnquaqs, &

programs .in place. Table'. XX shows " that. 47,

accivit’isu’,v drama,’ :mathn‘l_aglclf




‘cunéépts,. pfe-réidinq activities ‘and movement education

were scheduled less often, than the more traditional
" activities such as tree Vplay, arts and “crafts, music,
“reading té children and permitting children easy access to
books. Moreover, an analysis of a list of thxrty seven
_acti)rl\':les (see’ A‘ppendix c) su{:ablg for language
develupinent shows Ehat tha i;.ems least ofte;| checked by
respendents ‘as . activities they nomally enqaqe in ‘are
"_thnss ‘items dealing with using books and stories to foster
language skills throuqh imagination and self expressxon,
particularly thase activit;es requirmg chx;dren to )
're_spong,‘ descrlbe,‘ ﬁr‘edidg,l' »rapn‘rvt, é‘:‘cpres's‘,v 'x“ec.all, ]

'c}:ﬁp'are, “and -associate. talk with print.

‘reiate"," inéeipiéé,

Taplé XVII shows that 92 pernent of respondents said

they took: theiz' chlldren on tield ‘trips and outings: to.

G selactad places in the commum::y. ‘an analysis of thnse

: set:inqs listed by. respnndents indicates that while chere
.is a wide range of. 1ocal resources available, very few are

beinq utilized to any extent.

To date, etudies in early chlldhood educatxon in-this

provinca have focused on kinderqarten and the pnmary
grades; while the.educational potential of preschfools has

been' largely ignored.* clearly there is a’ need for .more"’

- reseurch and- involvement in this very 1mportam: area.-

Results‘ ot this' survey indicate that while :here is 3

much to be said - thnt is ' good, ‘language develcpmvt

,programs “and practices in. l:his prcvincs are madaquate. g




There is a crucial need for' allsnguaéé development p:rugram
whichv would assist preschool ‘workers in. planning and
implementing a wide variety of learning experiences, using
a variety of methods, and'integx.'ating various ' subject

natter with planned daily activities.

Areas for Further

1. _Présently, the Cabot Institute in St. John's is
offering ra two' year gcourse in Early Childhood
§ ' Educatjon. Their first graduates will be ready !or

‘the’ work force t:his spnng. ; A teplication ox this

'study shculd be candncted at a latsr date, t_o_‘.

detemine what nnpact, if any, this willv have" on
language development programs and practlces in :he

preschaol ‘settmg in tms province.

‘2. A comprehensive language development program should

be developed and délivered to Apreschbnl settings ir.l
:;onjuirct‘io;nA with the Department of Social Services
and the Department. of Education. A follow-up study

could then be conducted to determine effectiveness.

3... An. ir‘-semice program . dealing with planning &nd

implementing a language experience program shguid be

_'develqped for:use in, preschool settings.

a. A  study ‘aimed. at _worker attitudes. and job

'satisfact¥nn should be’ ccndu\;ted to detamine what
factors contribute to the, hiqh turnover tnte of

workers in preschaol settings.
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% Memorial University - 3
' St. John’s L, ot
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b _pimser . ‘ SR
As rt of graduatn degrea raqulramants at Memcu.—inl B
University, I'am developing a Language Exper:l.enca prcqram

for use in:. in land

f—’__'mﬁdme asa—mﬁﬁW
L s - programs ‘already developed by preschool pgrsonnel, and it ;
: .is Hoped it will be of ‘some benefit to .you in providing a - '
ive and i ed prog. in the .area, . of.
language :devel opment.. . Eg 3

A AR expnrlenced prima; teacher in thia province; I
P an-w&ll' aware of the  contributions-made by preschools to
R . the -overall development and well being of young children. ;
% The . effects. of 'a ‘good  preschogc}: exharienca can readily be
. seen .when a child enters kinderqarten. &

I would be qratstul to you 1! you and other praschool N
workers “emj ployed at your ' preschool would complete and.' . -
. return the enclosed questiunnaire to me..at your aarlisst‘ s
convenience. -
4 Your response is critical to the investiqatien. I
will of ‘course share. the tasults of chis study wieh you at
» the appropriate time. -

Thank you for yonx' assistance.. ¥

¢ 1

. Yo _Yours .sinéerel_y,.

GA/‘mk 3 Gwen Andrews
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. Questionnaire for Preschools




- » :
Questionnaire .for Preschools

e \

To what age group do yol-belong?

25 and under
2 35

2. . Your sex.. -

- ‘__ 'Femaie
LTI wate

3. (a) Do you have any children of }our own?
L ' ; N

Yes ) e e 5

: = %o P w2

. (B) If yA.E. please spe_ciij}‘
Number of children. ; . T

How many ara'a‘! preschool aga?‘

Please indicate your backérch’nd. . N o

1. (a) Last high énhoai grade completed..

(b)* Post Yy or obtained.
' : e Gew ¥ ;
2. . What position do you .presently hold at’ your work
place? G & £ :
' ¥ " 7k -
Director R

e Other. ' Please sp‘_acity“ e e F

Number'.of years of exp,a‘gien,ce_'in a prépqﬁool.} setting. -




,.Hhere is your school located? (e.g‘-. éhurch'
N nt, etc.) 3 :

How many peopin are on ‘your staff?

‘,How many children attend thin praschuo). !scuity at
thiﬂ time‘?

What is the agn- ;:a'nqe of vyour _&h{lz’iran?; o
2 to

1., The following is a list of general activities which
might : be relevant to -your preschool program. What
“best - descrlbu'tha time spent on .each of these
activities? ‘'Please check ( ) "in the appropriate -
column 2 5

Activity ) . Dally 223 tites \ No time

d a week




2. (a) Do you organize fiel trips orqouhinqs to
selected places in the unity? ]

Yes
No

(b) If yes, please list places where you mlqht'}:ake
the children. .

‘Do ‘you use ‘any commercial language development

t ' programs?
: e
— Yes
L — No
2 If/ yes, please check the-,appropriate boxes. .

Thé Peabody Languaqe Developmant kit. 4 |
The; Br
* The Neale Scales ot Early childhood Development'
- Child--Teacher Interaction -:
¥ * Initial Experiences: .An Early Dearninq Module
. Ginn ‘Reading Series=--kit A" (Pre-Reading) -
- An Early childhood zd’ucatiohal System
Please .specify: ; z

an

ol 1 H

D ,

3. Do you have {a program which you hava deve].apad
yaurselt?
“ C o Yes? ) C ;R
. o No * { & - ,/. R

4.. If yes, briefly describe. .. - - /
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AR \l S =B, -Check any of the ‘following activitiés which yau, .

s i normally use’ in developing languaqe, skills in

ol . children.‘ ’ 2 St
B R s o v Neighbnrhoud walks for simple observations

— JDemonstrations shewing how thingn wcrk

—_ Viewing ffilms on: various \:apics cf \nterest Y

—_ Assemblinq displays ot Ltems of- intsrest % T w

Listeninq to. stcries and poems

. Talk{nq about . reul or". imaginary ex'psz:j.encesa . ,' e
; :

A:gaciatinq namés cf objects wit’h t:he objects
thamsalves . = ‘ . < ]
.,Ass‘ocia‘tinq names - of ubjec:ts with pictures of
the nbjects

J\dding descriptive wcrds to names pf things
Listening to, racordings . " L
R K i

;Paintinq picturas to reqesent what is observed %
‘or 1magine ) R

T Hodaling wiﬂ: clay and paper

Pl nq qnmes——espscia].ly ones in which words
phrases are repeated '

'_‘Singing songs and playing singinq games : .
_'_Feeling somathinq and describinq how it’ tee].s
Smelung smnething and deacribing how 1t smells

= !
»Tuating something and describinq how it tastés ,’

vListening to sounds' around tham and dekcriblnq
what they hear " %

' ,lListaning “to. ‘nthers
‘dlscuasions .

nd\ contributihg to

i.
e

Answering quevswi.:in‘ns'

SE i:uucvix\g var‘ha'l directions

'Id-ntity!.nq nain ideas anﬂ details <
-and pcamu whan read to




- e 74
4 - I

—_ 'Extending vocabulary by " using new words: t:heyv
. hear and-new mean!mgs for fumiliar wnras

—_ ,Participating in creative dnna and role pla ing

_' ‘ExXpressing thoughcs, !ealings and expeziences in
: ?

sentences”

Retel.lmg stories they are; :amillai- with

Providing endings for stories’ '/ g

; P ; “._ . .’._‘, ‘Making up their own sturias

o P S ¥ g Describlng charactars in a acury ana’ reportinq
on their appearance, hQW/(:hey teal, etc. .. [

e Retellinq stori.es /téey are’ !nmiliar wi
. puttinq evsnts 4 o;rect order. & .

S Pred.u:tlng what ’1 happen naxt in a sto;

s Selecting and lcekinq at books ‘on their ‘own

Beinq read ‘to by the taachor

e - Providing titlas to storiea

1 Playing rhyming qames

iR Having children make ,up stnrieq while sthe
teacher writes their stories on chart’ size paper‘

' 3 ' e Rscal].inq and. relati.ng events from the past .

: i< 17 ;Please describe ‘addfi’ onai ‘ac vftias which may
not be listed. here.” [

Please taal free (:o add ‘any mmmgnts you \',hink warthwhﬂa‘
“to this stu}ly. ; v




mn 'c

g r Rnuyles of . oiielnbnx_mire_'.




¥

sl 3 Number
-and under

22

L e 8 ~/ 1‘6"" Lol 26

b "15 O .26 \ B
] T8 < : Y .
. % 3 3 5 .'
i » ° ' < - .

- .

(.a) Do you have any children.of your m{n?.‘ RN




one child
Mo chudran
thxu chlldren*
' lour chudren
X childran =

. nine chj.‘l_dr_enA ik

Indicated in 3.(a) they .
.‘had  children but did
not .indicate. how many
if any. were of: -
'preac.hool age - 7 !

* No childran o-!'. E
pmchoo]. age B o

One child ut ?rescheol‘ %
age " .: - ;

S Two 'ch_i»ld'x-en Tof
preschool ‘age, e




§oee % - g 4 v
B B L B‘.- Pléase-indiéate'yqurvbacquoénd.
1. i(a) * Last high;school grade

u\mpl‘étéd o

lumbe.

- k. 8 Hosa 1y . 9 No x:‘espnnsé

st Mg Ea s Sl Grada

LR | T g s MY X ‘ g Grade“

o ot it S “a4s8 . 7 . Grade.l

: .Grade -1

5t 1 : ¢ 2 SR other graduuted hiqh
55 C " . schoolfn Keny 2

7o, . " No response :

T i B ... No ‘post’ sacnndaiy
W w x - courses, or degreas ok



*7'said” the! tiad completed
-courses -“in : Early
...Childhood ~-education

through' workshops, «
sess ions:

RS- I
1 certiﬂcate

;said they ‘had a diploma

or, cettificate in ‘early
childhdod - from . Early

‘Childhood Training
', Center:: - . o

said they “had" ‘somi
university education
but did rot di:aduate

—*3_ had - less ”than. 1’
. year -

-1 had"1 . year

primary educaticn

<= 7. had 2 'years i

ptimary education

-‘2 had 3 .*years ‘in
*primary’ education and
were doing courses
-towards a degree- in
education

-2 had L ‘years  in

primary education ‘and -
rwere doing .. courses

., towards a- degree dn*

i educntien &




sfaid the
iversity gt;duntnl

. .- 10 said thay ha
S w 'B.A. (ed.) degre:

M e - 4 "said, th;}"_

'y i L B dcqrae
o = 1 had B. Sc. d.groo
s el lvhad B.A
{
wh;t ponit'io_ﬁ . .d'o_ 'you' - presently ..--h'o].d‘v at-“your' 2
workplace? e . oy i ‘
o * R

20, ) 32, i Director
a2 o " ° ' Other

Breakdown 'of résp ription of - theif' position-
other - than director. 2 “ .

Number . - Percentage > S By o
: s 4 ‘Teacher - ~

o8 Bz 2 20 - Day care workers -

- o . 10 e Bt Teacher -ass stants’

‘10 & a care givers|

7 i ~_Eup¢fwhbrs. L 2

hildhood

; ol witn'
'handiupp‘ﬂ chila

As’ihtnr!t dix'gc_tér

‘Helper




i aﬂ'.u' school ildren

Ccook . n\d chle ca\'n
workor .

Sochl work stmiant.

4 _y'in‘r:

.. 5 years
> .

.

.
I
9

.

. _’u_“y-ir;
12 years
15 years

‘18 years

L N O )

. 19v.ygars: g




No _responise

‘Gave name ot uomnunity

on calupus
' a7\ L cnuren basamanr.
L . 4 - . T e wc{nen'a group buuding
3| s EY ' 5. E Library i .
P ;:. - " public schoul
gn 5% -3 o ‘. Vera Parnn building
2 - v"-: var g . 3 ',,2 2t Kinsman Hut

c«:mmunity center

Mini mall ©. - k y
K S = m, © " 'Renovated hous'e
' S 2, * Above garaqe s

Industrial park



N responsa % v

said “'does, not apply"

“17on stngﬁt S

a6 v g . zonstatf

w

on staft

‘4 o:_i staff

C I P - " .5on

daz -6 on'

Ao, « - 7 on.

‘8 on

o w

9, on staff

gt DDt 60 - . 10 & stafs i
e LI Y ) a
e . . g %

& How many chudren actend ‘this- preschool facility at

".this time? . . E

X AR ) Né' respofise

Less than 10 ' 4°

10°=19

200~ 20 T

R P T

40 -tasi
“igg 3

A



‘What is the age range. of your children?




H L R N e




. Y o AR

11~

Percentage

“ Do yon organize field trlpl or' ontings.
~ selected places I.n the cnmuni y?

If yes plnse list pkces vhura yoq, mlqht tak

‘-

_¥o -response .-
= T e
Yes - . =

No

‘Fira station *
) an'k i
) Arts ‘and cun:\u'e CBn\:zr

L . c
‘Police Station,
i . post Otﬂ.ce s

.wulkh L

4 e

Liprary’ e }

Supeimarket

Animal .Farm *

Playqround
skm:inq =
Afxport

Natur- Hikes g & »
Honpital i
Buch o
Bus Ride
shoppirg _m';
sliaing




W o oaa e w e o oa o
3 ‘

WL W W oW

y @ o o

I

Bowling
senior é:ui_x:enn Home
vet :
Restaurant. -

E ‘swimming -
_H\uu‘aun
Dentist
Tce Cream Parlor
Parn‘x & i

~Parents Work Place

Picnics s R

'Be(‘ry Picking

Arts Displays. at
Confederation Building

- children’s Farm
i N
Bus Depot
Stores A .

_ T Fish.Plant
“Interesting Community y
Bv-nta. 4 -

-

’ Gym bln Schowbl
camping'l
v ski-doo Riding
E Piuhing. )
Ponds o
'cvonccn:s', . <L

Visit Schools -




' ’"Boat Building Place P o

vlsit Other Pteuhools

Music Shop -

Visit Kindergarten
Class -

Bakery

Community Centre Gym.

Botanical ‘Gardens
Party at l(-l‘laz_-t
Woods A A

santa’s Village

Marine Laboratory . —

Nurseries: b T

Labs and Dis’plny! on

H varg' stqije

Icé Cream Factory
SPCA

cw‘gn " i

The Hagpour

Florist - . - .
TV station .
Radio Station "o M




E. - . A

17—Do you use any: ‘commerciuf language »develapme"x’\i :

i . pragram? X . &
Number le_ﬂ;emg;— ’ ) - el
- 0 - . >Nq re;ponse “ T
20 ’ 32 Yes * . .
36 58 " No )

a; x 2. If yes please check the appropriate, boxes.

b ‘- Number * _ Percentage - & E
N 12 - ‘60 k . The, Peabody- Lanquaga
* e - Development Kit
o .’ . o .- ‘The |-Breakthrough to
. v R Lit:eracy\ Program

5 ; I o Toa 75 . The - Néale . Stcales . of ' o

& : L . Early- Childhood "

. ‘. Developmeng+ Chila- .’
v - Teacher Interaction

- An  Early Learning -
Module

- = T - F Initial Expetiencas'.

¥ s Co- - Ginn ‘Reading Series-*
) . Kit A (Pre-Reading) .-
5 * 25 = Edge 1:.:  An Early . y
- Childhood Educational o o BNES
* System Ve ™ 4

2 . 10 ' Other. Pléase specify: PR




., 3. Do you have a progrnm which \yuu' have. -developed. :
yourselt’ X : o

. Number Percentage o
.10 16 ! No- response,

20 . 32 Yes

- 32 e 52 No

4. It yes, briefly descrihe. _

- I have develuped my -own .style of interaction
. with the children which I feel is as qood as ary.
. ' of the above.

Through ccnsultations with .a’ sacial worker we
© develop . activities to’ stimulat‘e\ intarest in
certain areas of - devefopmant. <

3

Translatinq words, stories and'\ songs ’ iﬂtc’
Inuktitut. 3

PN w T’ have vm:icus se%tions o! books* where 1 get a’
few - ideas. : Thefl teacher before me,  who was
experienced and ‘qualified gave me 'ideas,. - Also .
much help comes  from my mother who has been” .-
teaching for 30 years =

» 2 a Series of cards with pictures on them for vocab
T development, as well as grouping, etc.

3 g 3 .
) We " allow children to communicate\and‘ “tell
—stories, sing. songs, play with their peer group .
! as much as possible, water play, sound play, - 2

B ke - playdough,. puzzles, peg hoards, puppets used by >

: " ° children, .used by i to teach . .
¥ about - safety and health rules, also aids us to"
w | Vi * help - children ‘learn . about social ski],ls-- o
5 \ ' sharing, taking turns, etc. :
. Free ‘play, snack; - cix-cl.a time, free play, lunch,

free play, sleepers sleep while others .get teeth .
brushed and tuces washed, art, snaqk, free play. 1

Fa 7, - Normal preschool curriculum.

5 = wWater pl.ay, sand‘ bnx, dress-up tima.

- Pictuta praﬁantatigh, geneul reading prpgram,
ﬂ"nger: play. .




. - Mainly chila/! X ction ng a -
x§ lot of conversation. from' both -child and,
caréqi_var. +Alle learn from each other.. = L

- We use bcoks, chturas and objects to promote
Sl devel ' a.g., 1ctto, teely

bag, etc. music, snnqs. N

- Inuktitut l.anguage.
B - Individual programs for hnndic__pped children. ¥
- A program with structured accivities for each
teacher to follow also allowing for rlexibuity.

{ -0 Myself and -the other staff -make .a weakly plan,
. containing a theme for -each week. We provide'a
calendar and newslétter for each of the parents,

to let them. know what’s: happeninq. -

mathematical, pte-readinq accivltias
are <continually being expressed. do .not

[ however set- a daily -or waekly time%: ~do_ 2
s ¢ structured autivit‘.y. . 3 . o

érea)cdbhn of data\accoi’dihg to.program being used:
: - .Number ° . Percentage ’ . o g

47 v Do not ‘have any

program.
‘21 4 - Have —a commercial
T B program but do not have ./
‘s e S F \.,, program  which thuy
K ‘ .have devel oped /
themselves. |

Have:. a ‘program which
they ' have. developed
themselves but not,
-covmarcial program.

LS | . . = Have both a comme:cial
' i prcqram and' a“program ..
¢ 1 4 . R . " which they /have
i . - -developed thems lvan.




‘Check: any .of ..the foilowing activities 'vwhich‘ you

T ' " . ‘normally use in  developing language skills in
T * -children. s . %
55 ‘89 neighborhood” walks for  simple ¢
E m, 2 3 observations . £ a
. 54 . 87 "demonstrations showiné how things
o § L work .
30 | ' R 48 viewing films on variaus topics of .
interest
T 51 " 82 . ' assembling’ displays of Ltems of
i E _interest,.
59 95 K] ’”' ) 1istening to stories and pcems )
59 < 08 'talking about: real nr imaginary
k B DS experienceé .
59 95 ; aasociating nares . of objec‘ts withf 4 2
A * ects themselves
1 59 L v ‘95" associatinq names of objacts with"
o i N w gt " . pictures of the cbjects .
P \ .
47 ‘ 16 Ve adding descriptive words to names
b : * .of thing: .
- ' & ML T O Ly
N 7 ., .
56 %0, PAinPing - pictures—to—
/what is, observed or imagined
57. C {92 modeh.ng wich clay and paper ¥
53 ‘85 _playing games--qspsciauy ones in
. : B . which  words'  and phrases are
™ e ® ‘. vepeated -
: 62 o 100 sipging snngs and’ playing - singing
. i h games .
- -
55 7. .89 ,’teaung something and descrihing %
. WY = how it feels' Y
- 87 =’ smaning somethinq and dsscrlhing
N - how it gmells 3
85 taav,tﬂ"g something and describing.

how 1\:




; 57. N 92" ° listgning to sounds around tham
- and escriblnq what- they hear —

sa - 87 . 1fetening to others ‘and’
< . . contributing to discussions ‘
o ol s8 93. ° answering questions «
B Y "
55 | 89 fallnwing verbal diractions
49, v 79 identifyirig main ideas and detalls
= 5 5 . of stories and poems when read to
"+ 44 . . 71 extending vocabulary by using new
i . 5 .~ words they‘ hear and maw’lmaaninqs
.. - _ for familiar words' \ o
g’ 77 _partiVipating . in exaacm dr;ma

and. rcla playing ‘

: " e \
“45- 72 ... expressing thoughts,‘ realingu and

/ il experiences/in sentences :
54 i a7 retelling stories' they are '
. familiar.with G Tr
31 ’ a 50 - prdvtdiné éndinq:s tcr ;st:éries'
.4‘77 7_6 . o makinq up their-own storlas

41 66 . describing charucters in'a story
J ) L * and reporting on their uppenrance,
——how they feel, etc. ‘

P familiar with, pucting avem:s in
= - corract order B

in a,story .

their own
bainq read to by the teacher
providing titles to sto: _

pla'y’inq rhymiﬁé games -, v

. while the teacher'. writes| their
stories on chart size paper!

36 ‘58 retelling stoéries they .are

predictinq uha\: w111 happeg next

N

salectinq and lcoking ab'\baoks on *

‘having children make ‘up .stories .’




tecalling and relacing events frcm
the past L

.
please - dascriha additianaf\‘d

‘activities which may not be listed -

here




/

——— computer qames -

~ = singi

.| pajam

+ : ¥, R
Please describa additi/gnal aétivitias which may not .bé
listed here. ¥ e . A

\\sand;ilay . L _' - ——

- waterplay " <o [ »

< visits from lelderly pecple to tell of their‘d\ildhond
. expe[lences

ng songs, countifng and colouring in the I'nuktitu: ¥
language . . - o .
- cbox}ing activities )

- caiendar énd weather chart

ccnécruction games

Vactkcns with music
- trampol.ine, slida balls, rocking horse, car and tructnr
tunhéls for physical exercise

shadow shows
‘ g
- nnqu things with™ ﬂashlight and idem:itying them

'~ wvisit . from community workers

- preparing books a!;out the children s B

[ identlfying colours Ld ‘

N 1

- invité guests such as blinQ person to tell about what it
is |like

"’-' desi gate days. for special activities, e. q., beach day,
day, .camping day.: For -camping day you could set

., up tents in-center, use boxes for canoes, magnets for
£i. ]nnq, make jam out . of berries. have talks and
_d1 plays on unimals, bh—ds, fish. ¢ 2
ot . .

- dal cing i x .

p1 ying action and muaical games‘




_ Please fesl free to add any -you.think worthwhile
to this study. b

- J“st enjoy what you do’ .
- Most parents, when asked which 1anguaqe they~would like /
their. child taught, ‘eithar English or Inuktitut, - .
answered English, .

- I'would like to see more people hlred as a one-on- one
worker ‘who yare taking ‘courses in —early childhood
education. / - == . -

| 3 .

- We operate -a ‘structure free proqram and - provide
stimulation in all {reas !.'or the children to learn
naturally‘

- There  are 'so many tnings which a teacher can do- to Y
develop language with preschool children, without having
children ‘sit through- g language. development' program each .- .
day. I hope. your program will ke quite.flexible and one.
which ‘the ' teacher car( implement and - ‘weave 1nto her own
creativity. 3

. i

- Most ‘of these activities I  have found to be done in
‘almost every preschool setting I have been-in.

- We use puppets a great deal to help tle childfén learn «
about' safety, good health rules.and.sqcial skills such
as 'sharing,. taking turns, being. kihd -to one anéther,

good mannexs, .and 'so on. . *
3 I

. = These . activities seem to be. a little technical for
preschoolers.

=1 wauld welcome idé€as conhcerning language development in
younlg children. I would not like to see -a strict,
structured program at this young age: Something that is’

. fun and intarasting and at the same time a learning
axpariance. e




APPENDIX D
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List of Preschools.




GOVERNENT OF NERFOUNDLAND AND LABRADOR
DEPARIMENT OF ‘SOCIAL SERVICES
DAY CARE 'AND HOMEMAKER SERVICES DIVISION,
. wod ko
7 3
Newfoundland
, Bldg.
tes
, Newfourdland
strazt
++ Newfoundland
&V&
anevay
Newfoundland
‘ield Road
Pewtoundland

LOCATION
Foxtrap
Torbay
Torbay
Moint Pear]
Janeway
leasantv;

(E i
i
i

- (364-8678)
" 4. Busy Bee I
. m




10,

r Y
12. * Hansel & Gretel Canada Drive
. nrnyn.nup:y (364-5049) - 's
. - e
s 1 ] i)
.- & . . B &
t e . &

)

1Road

lm-raimmtcﬂs:-,ooby)_ . R
S "

nstépher Ribin Day Dare - Military Road 55 Military Road ’
Zita HoCallun (753-3620) St. Jan's, Newfoundland
AlC 205 S
T i o ;o
| cniraren's | Géntre . Golt Avepue 40 Golf Averue
F!qu Hogan (sn—vosgx St. John's,’ Newfoundland
® . Alc 53 . an® o
o e . i o gy TR
3 * ine
Daybreak Parent/Child Barnes Road , 3 Barmes Road
Cass Shannahan (726-8373) St. John's, Newfoundland
N G Aacx . &
» e % ..
Early Childhood Training Newfoundlard Dr.  P.O. Bax
m:nn Qres (75!-6002)’ , st. Jdm's, Newfoundland
~
” . 3
m Language Day i qy‘o Amt:laﬂm Prnna:pan

m Martin: mHm)

: John's, Newfoundland'
164 2

-

5 4




mﬂ Burry (726-8570);

\

. After-school Activity

Crauley (753-5200)

.

"37A Weymouth Street
St. John's, Newfoundland
A1B 287

* .0, Box 13741, StationA
St. John's, Newfoundland
AlB 4G3

\ -
100 Road

St.. pavid's Church
Lmluhoth Avenue

MN Campus e

St. John's, ‘Newf
AE 39 -,

Perlin Street 0
St. John's, ‘Newfoundland
AE 43

Full







Janice Hopkins (164-4545)

Catherine Draver (368-7790)
. >
_Wallace & Carolyn Willians
.. (364-1381)

'32.,#Vera Perlin Preschool

33. Wee Care Day Care
.Catherine LeDrew/Judith
- Hanley (895-6555) ~#

655 'lqsad Road e
St. John's] Newfoundland
AlE 2E3 H .

By

Half

Half

Full




Denise Stone (778-2400) )

‘40. m-/ Diy care

* Ethel Street (782-1668)
i




' »
\ g
Building Parent st. John's Confederation Bldg. Amex 50 spaces “Pull,
' Prinde Philip Drive 2 - 5 years @
- St. Jam's . v ‘
- St. Bon's School , - P.0. Box 9127 . 30 spaces Half
St. Jon's St. John's, namFurd 6~ 12 years .
. 122 Fouler's Road  P.O. Box 541 ’ S Py — R
Chamberlains' 4 , Newfoundland 2 - 6 years
I 'AGA 3Y0
Busy Childreni's Day i Perbes Strest 14 Forbes Street ' 16 spaces N
-Care Centre % . John's 5t. John's, Newfoundland 3 - 6 yoars "
Lenora Shortall (368-5820) = b AlE 3156 / )
46. “Miss Arme's' Day Care and 213 Partugal . 213 Portugal Cove Road 20 spaces B Al
o . Cove Road st.acn'-,mm 3 -5 years |
Amne Puddester (753-2335) St. John's . 5
47..mmmhﬂy N 77 Bond Street p.o.umu,sudm)\ 36 spaces | Full
Childhood Cex st. [.1an3- st. Jdm'a Newfoundland 3 -.8 years: L

- Bev Greene/Val Welsh
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APPENDIX E -
, - ? .
List 'of Commercial Language bavelopmén:

Programs Available




. g B ~ %
Adler, Sol; King, Deborah; 'and Hodges, Ann Lacy. a
Communicative Skills Program for Day C: , Preschool and
Early . Elementary Teachers. ChaMes ,C. Thomas,
springfield, Illinois, 1982. . . o

Allen, Roach Van; and Allen, Claryce. Language
‘Experiences in Early Childhood Teacher’s Resource Book.
Encyclopaedia Britannica Press, Chicago, Illinois, 1969.

Brigance, Albert H. Brigance Diagnostic Inventory of
Early Development. curriculum Associates, Inc., North
Billerica MA, 1978. p

Clymer, 'x‘heodore' Christenson, Bernice M.; and Russ€ll,

' David H. Building Pre-Reading. Skills, Kit h——Languaqe.

THE Ginn'Basic Reading Program. Ginn and Company, Boster,
Mags., 1965. 2 .7

2
. DeFranco, Ellen B. Learning' Activities ‘for "Preschool

Children. Olympus’ Publishing Company, Salt .Lake City, .
*Utah, 1975. , . X ) N :

‘ Dunn, Lloyd M.} and'Smith; James O.- Peabody ~Language
Development Kits ‘Level " " American Guidauce Service,
- Inc., Circle Pines, Minnesotaj 1965. . -
Department /b’f Education, Government of Nawfoundland and
Labrador. Preschool ‘Parent Resource Package, 1986.

Edge '1: = Language and Reading Skills. Developed by
Universal/Learning Achievement.. D.C. Heath and Company, !
.[‘EXingtan, Hass‘, 1970. s *

Education Programs afid Evaluation Division, Department of
Education, Northwest Territories. Language Development.
Primary. ‘Enqlis‘h Edition, 1978. .

Language‘stelopment Cards. Group A, Concept Cirds. The
'Ecenomy ccmpany, Oklahoma city, Oklahoma, 1968. .

MacKay, David; 'rhompson, *-Brian} .and’ schaub,v " pamela.
Breakthrough to- Literacy.' Teachers Resource ' Book,. |
, Bownar, Glen‘iala, Califotnia, 1973. o .

HcInnas, John A.; ‘and’ Gerrard, Hargarat G. Down- Inw
Hickory Hollow. ‘TeaéMers’ Guidebook. Thomas Nelson and "
Sons; Don. Mills, Ont., 1969, s e ¥

MclInnes, John; Gerrard,- Margaret,.kyckman. John; Gdrry,
Mimi; Graves, Clayton;. and Turner, Margaret.. Teachers’ \
Resource® Book for Hickory Hollow Friends, - Hickory Hoblow ' .
' ABC. Thomas Nelson' and.-Sons, Don Mills, Ont., 1977. . F




oy . ) % ) S ha
“

s § i L . (\/ p
4 Neale, Marie D. Neale- Scales” of Early chudhccd 43
Deyelopment. Child-Teacher Interactioms (SRA) Science -, ° 4

r Research Aséociates Pty. Ltd., Sydney, Australia, 1976.
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© . A Langudge Experience. Package




A language experier’u:e approach to language

development requires 't!ge-use of many materials and a.
. variety of _mechods. It is designed to help children at
all levels of ability to be increasingly sensitive to the
world in which they live. The role of the teacher is to
select activities and establish learning situations
designed to promote g;th 'diveréan: and convergent

» thinking, thereby maximizing success for each individual.

(Allen and Allen, 19_69)

The  goal of a langu:iqg e.xim‘riem;e approach 1; to
translate language learnings into meanlr;gtult behavior.
Successful comu;alcation is the major emphnsis' and

. planning. is guided by three najo‘t emphases. s

- (1) The child uses his own language. -

L +(2)" The child understands the language he

. '/ uses.

) 3 The child understands--his language as

used by other people.
4 ) (Language Experiences in Early Childhood-
Taacﬁers'keuourqa Book. ‘Allen and Allen,

1969, p. 9) J ) . .
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SomesBasic ons Underlying a L e N

Experience Kpproach
hé

It is important for children to achieve success at
all stages of their learning experiences.
As children learn about language, they ‘have the

greatest measure of success working with their own

spoken language. - \
»

The teacher should be an active participant in the

child’s learning process, constantly offering

guidance and help.

language, spoken and written, is highly patterned.

‘The more that learning materials help to reveal this

patterning, the more effectively .thé children will be '

.helped to learn to read and write.

Children ‘should become well acquainted with language"
through listening to it and experunentlng with it
before they are ever expected - to read it or wl‘ltf )._t.
Children need materials to manipulate a;ad~ create
their own situations) naéh factual and imaginative,
that sti;nulate tl'ieir oral_expression. L

Children should have their own learning material_s‘
that allow them to ‘p:ogr.ess, each at his own rate.
msten1n§ to and lauking‘ at mény stories, nursery,
rhymes, ‘and .poems help the  children understand the

cencept of a" wrh:inq syscem. Bxperienc;sr' with =

produced books, storias written in ckuldren s pwn
o - . 5 :




language, - nutéery rhymes, and, poems will helﬁ
children to eventually read themsalves. 5 W

The first materials children are asked ffo read should
be related to i:heii‘- own dinterests and experiences and
should include forms of imaginative writing. !
Printed: materials, from the beginning, should be
linked to t‘h’e child’s spoken language. The
children’s neighborhobd dialect may be the only
resource that they‘ have for learning to read and
write, and to present them wit’ﬁ writlten language
unrelat‘ed to their own is to cut.them off from what'

they know. § W g ‘

(MacKay,. Thompson and Shaub, 1973, p. 4)°







"Paper Bag. Puppets".

To

activity and role playing.

foster self expression _through art

1) paper bag 4) crayons
2) glue B) scraps of coloured
% wool :
3) scissors 6) scraps of construction *

paper

.Have children make a paper bag puppet

using wool for hair or bea}‘dmn‘d scraps

of coloured paper for eyes, nose; mouth
“ SR

or children may prefer :to draw thé
eyes, n}:se and mouth ~ withl cruycn.-"
Encouxtag; chi?dran' to use their
imaginations: g )
Have children discuss and share their
ideas as they, work. . :
When all the puppets are made the
chlldterl .qay p.'!.ay swith their ;wppets or
put on a puppet sh'ow.

| 7 : L




Activity: "Snack Time|Fun'.. § ] Yol

. | ,"
Objective: To provide opportunity - for \tasting N
\

> ° § different foods and describing- how they

taste. .
", | . 5 )
Hg‘_tg:igls: 1) bread 5) celery ’
»-A 2) peanut itter 6) nuts N
v 3) ‘raisins | - 7) coconut, etec.
- 5

carrots

E

Have children make funny faces out of
© " round bréad. Raisins can be used for

eyes, ce‘léry for a mouth, etc. N

< 2) Have. children describe ‘the ‘ga_s‘té and
‘texture of the .food ‘as the‘y eat.
Encouraée descripti:ve words'-- for
axample,' sweet, sticky, chewy, crunchy,

delicious. = -




Activity: "A Story About Me".

Objective: To generate excitement about words,
\

reading, calking‘ and listeninq.\\

' Materials: 1) construction paper, wall paper, felt,
etc., for use as covers

2) sheets of white unlined paper * &

" © 3) length of ,cqloured wocﬁ‘(appzoximately
12 in.) e .

~
Procedure: “1) Guide the children in making a book,

- using the wool to threa_& through paper . "5
' and covers to bind t;.he book »taga‘ther‘.

2) Print the 'story as the child tells it, . /

making the child the central character. '

For example, p. 1 This is me. , My
name is John. /
—
p% 2 This ‘is my  house.
It is white.

3) Have the children make a drawing for
.-each page or cut picéures from a

< magazine for each page. %
. .




"What’s 'gn the Bag?".

To develop descriptive language by

1)
2)

1)

2)

Bet

describing how th 13
) ‘/Bﬂjr ng how ings fee.

paper bag .
a variety of small objects to.feel-

(Sponge, rock, felt, velvet material,
wool material ,‘u;.eal wool, etc.)

Place all the objects in the paper bag.
Name( an object and have a child reach
into the bag and find '{:he ‘object namgd.
‘Have the chi}d describe how the object-
_feels. . Ho R




"My Book of Words".

To provide opportunity for associating
names of objegts with the picturés of the

objects. R

1) sheets of white unlined paper

2) material suitable for book covers
(construction paper, wall paper, felt
material, etc.).

3) crayons or markers ;6
4) 12 in. length of wool ~
5) glue . B

6) scissors

1) Help the children construct books using
’ the wool to bind the book together.

2) Have the childrenr cut pictures of

" familiad objects from magazines or

\

catalogs‘and paste a picture on each
page. .
3) Underneath each picture, print in the
word that corresponds. -
4) - Print T.“n(tle on the.cover)
5) Have the children read” their  books

periaéically.




Objective: To

5)

Listeping Time

develop sensitivity to word pictures.

* —
paper
crayons or paints
Read a poem or story o the children:
-- for example, "£he Noisy Book" by
Margaret Wise Brown, "the Listening
Walk" by Paull Showers. g
.Ask the children. to listen cargfully to
find out what the author ‘makes us see,
smell, hear as you read. _ .
List cheiz"responses on poster size
chart papet‘*. i »
Have each child draw a picture to
illustrate his favorite word picture.
Arrange the p:‘ict;ures on the bulletin
board.and have the children talk about

\ >
their pictures.




Sharing Stories

To provide opportunity for children to

express ideas.

A book appropriate for pre-school children

-- for example,  "Alexander ‘and The

Terrible No Good, Very Bad Day" by Judith

Voist. "Where Did My Mother Go?Y by Edna

- M. Preston. \

1) Read the story to tHe children. Show
- =

*the picture to the children while” the

.2)

3)

4)
<

6),

story is being read.

Discuss &he s:oFy with the children.
Have children make up their own stories
and share with the class. ’
Print each child’s stc;ry on poster size
chart paper. :

Have the children draw pictures to .go
with their stories.

Display the stories. and pictures around

the room.




Group Fun
Vocabulary Development.

A book appropriate for age group and
purpose of the activity.
Eg., "A Snowy Day" by Erza Jack Keats.
&

1) Read the story !:o,ther\children. .
2) Aask the children to Fugéest as many
words as they can with the word snow i‘n
wt. - 4
Eq., _snowlnan, ‘snowball, snowsuit,

»snuwgtoﬁ, snowy, etc.

3) Prttvtne words on poster size “chart .
&

pap )a-d display. o -




- Objective: "

Materials?

Discussion Time g &
.

1)

2)

1)
2)

Crayons
N

‘Read the story to the. children;

Gl

To stimulate discussion
o 3

To provide opportunity for predicting

outcomes "

Drawing paper

The book "Sylvester and the Magic s

Pebbla" by William’ stelg or any .

book appropriate for age 1eve1 ‘and

activity. o

o A

Stop
reading before the ending. is reached.
Close the book anfi‘ha\;e fthe children
discuss how the story might end. »
Ha_ve childre’r‘; draw .piéturad\cf how t_hey
think the story’vqi’llA end. .

and~ have

Finish reading the story
i
children' compare endings.
Cp .
’ g
3 r




Retelling Stories

1) To develop oral expression *
2) To provide opportunity for retelling
stories, keeping events' in sequential

order.
Any book suitable for age group. For
example, "Curious Georgé Rides A Bike" by
H. Rey or "Naughty Nancy" by Mercer Mayer.
+ 1) Read the séory to the children. &

2)' Have the childreh ,retell the story

putting events. in sequential order.




Picture Stories

To stimulate oral e;xpreusion.

.Any book that éells a story through

illustrations. For example, "A- Bay, a Dog,

and a Frnq" by Hercer Mayer. .

1). Explain to the childrej that there are
no words in the bock and that the story
—1s told through its pictyres.

2) . Have the children tell the story by"

disqussing md. descr‘ibiqg what is
) happening in the pictures. :
3) Print the story on postar size chart
paper as the children tell it.
4) Have the chxldran re-read the story
from the chart




Activity: “Choral Readiny « . E

gm_gc_g}u: To provide opportunity fo‘&; associating v
;lerbal language with written 1anquag’e. .

§ Materials: ’ Stories and poems suitable for age level —

and activity. For example, "I Can’t Said

N oy s the Ant" by Polly Cameton, "Nuts) To Yeu and V -
Nuts To Me: An Alphabet of Poems" by Mary

e - ;Ann Hoberman, "The Gobble-Uns’ll Get You, ~
If You Don“t Watch out" byr\J. W. Riley.

N Procedure: Read the’ R?e"!- o} story to. the childr’én._-

’ Encourage them to join ;n ‘on repeated lines

and phrases.




Objective:

Materials:

Procgd;re: <
4 L

v

Dramatization

To stimulate oral eypression.

Book suitable for age level and activity.
)

For example, The Three Bears, The Three

Billy Goats Gruff, The Gingerbread Man.

1) Read the story to the children..

2) -D:].scuss the story with the children.

. ..
Ask questions about the story. ~
3) Have the children act out' the story, '

making up the diajogue as  they go '

along: .

W




Pantomime

= /

Tb improve listening skills. To develop

self-confidence.

*'A book suitable for age level-and aotivity.

~ E
For example, The Three Little Pigs, Snow
White and the, Seven Dwarfs, the Three
Bears. :

1)  Read the story to the children.

2) ‘stimulate group discussion by askin

questions. .' o
3) Explain to the children that they are
going to pantomime the story as you
read the com?er’ﬁational parts.
Assign .a part to ‘:eat;h chilq to
/ .pantomime. 3
Have the children

5) Reread the story.

pantcmi‘ma thg actions as you read.




- . Materials:

N { Procedure:
~

A Diorama -

. . . 5

1) To stimulate creativity.

?2) To-develop an appreciation for books.
‘1) shoe boxes .
2) sand
1 s

3) mode‘llinq clay

4') paints .

5) 'Book appropriate tg :age -level; ™,
activity. " For example;” "'rhe"/'/l‘a;\e of _‘
Peter Rahvbit" by .Beatrice Pnf},t/er.

b bt} ; / \

1) Read the story to-the children. * .

2) Have children dis_cués t/lé{ story.' 10 !

' stigulate discussion,/ ask questicn's’ i

about ‘the story. “/
3) * Have the Vchi‘ldgqn /ake a ;\Lorama of

4)

Peter’s home in a ,Qandbank, under the

: - .
.roots of a fir tree.

Have children decorate a shoe box with

paints. Put ‘sand-in each shoe box pnd' o ¥




Using Descriptive Words ) -

To build vocabulary

\ E
"The Emperor’s New Clothes" by Hans

Christian Andersen. . ¥

1) . Read the 'story to the children.

2) Ask the children to '’ describe one -~
% ~

another’s clothing. _~

3) Haveﬂth’e,‘t';hildzen descrx‘be clothing

people might wear on other occasions.

" For example, a- party, -to tt;e beach,

skating, etc.




| Materials:

Procedure:

Let’s Pretend

~

- 1) .To stimulate discussicn_‘

€N Ly
2) To provide opportunity for¥expressing

idefs.

’

1

{

\

Bdok "Curious George" by H.A. Rey or any
B .

suitable story.

s z
i
1) Read the' story to the chil‘dren. Ask
questions to stimulate discussion’
2)

came ‘to. their

school.

Have _the children pretend that George

- Have’ 'the -

childrén tell stories about what they

think would happen.

(




A Nei Walk

1) Jo sensitize children to the
. \eighbnrhood.
2) To provide oppo}tunity for observing

and ;eporting’ .

None required.

1) ‘Have the children name and tafk ;ga'u\:

' things they see as thfsy walk.
"E:énugage descriptive ‘language. '
2) When th'a‘grogp re;urns to the school ,
. havé the children réport ;n ;t;at they
saw on éheix'_ walk. The teacher car;
,then érint each contribution: on” post‘er
size chart paper for éisplay around the

room.




Guessing Game
To encourage self-expression.
None required.

1) Play - act silently, something that is
familiar, t'cﬂthn children. Fu.rbexample,
Taking\ a bath.  Ask the children to
describe what. you lare doing and ‘guess' °
what it is. .

2)  Have each child pla‘y-uct i while the
teacher and the ot;her children gues_n‘!

what ‘it is. © -

2




Small Bottles >~

To stimulate use of descriptive language.
. 7

1

1)

2)

Smau%-s such as pill bottles, baby
food jgrs, etc.

Small amounts of various things for
children to smell--pepper, <coffee,
nnicn‘-powder, perfume, jelly powder,
Place-a small amount of veachv thing into
a.jar and 'punctg small,‘holes in the

cover.

Have the children smell the contents of

>e>éch jar and describe the odor.

Ay




Object. Lv‘e:

Materials:

Procedure:

Labeling

1)

2)

.2)

1)

72)

3)

To develop the concept that everything
can be descr‘i_bed by words, which can be
spoken or written.

To develop ar'| awareness of print- as
talk written down.

Cardboaré strips about 2 in. x 5 in.
Wide marker. .

Make labels for objects or.areas in the
room. For examp];e,_ Bathroom, chair,
tab}.s_, door, window, dress-up box,_ toy-
box. Tape labels to objects or areas
to be labelled.

Help the children make a scrapbook with
pictures of familiar aéjepts cut from
magazines or catalogues. Print - the
appropriate word.beneath each.pictuwg.
Encéurage the ch‘_il.dren’ to "\read" their
scrapbooks. > ° ‘

Keep a box of familiar pictures along

. with corresponding labels, Have the

., children pair each picture with the

correct label.




Sharing Experiences !
: i . X
To extend language through sharing

experiences in group discussdons.
.

None rtequired. a

‘1) . Have the ¢hildren sit if a circle on

the 'tloor.

2) Encourage.each child to talk about a .

.real or imaginary ex?erience. The
. 3 2 | » .

teacher, - can -stimulate\ SRCussiun by
asking qusst_i"b?:s. For example, "John,
can you tell us what yéu saw on your

car trip to Grandmothér‘s S\inday?"

"Mary, I hear you Have a new baby .

brother. Would you like to tell us how

you help mommy ‘take care of him?"

E



P

Materials:

Procedure: "

{

Colour Clues

To

t4

provide opportunity for children to

identify the colour of an object, to match

according to colour and to sort according \
.

to- colour.
1) styz:ofp;m trays‘ . o
.2) plastic discs of v‘arious colours-jor
squares of coloured construction paper
. . N
1) Distribute a tray containing coloured
. discs or paper squares to each ::n/i:‘ld.
2) Hold up a coloured piece of paper.
) Name it and have the children find the
B . samé colour in their tray. ! Prnceet;
through all the colours. )
3) Have the childrem group E-hei‘r discs or
squares according to colo\rr:
4) A child is chosen to hold up a coloursd

disc or square aﬁd the other children

have to guess the colour.




*
Objective:
‘Materjals:
N Procedure: -
U P Y] E

L ..‘l‘ - 8?‘.

" Tool Hunt

‘1o expand language through observing and

describing. | - ~
Tools or utensils the children use every
day. For example, Knife, fork, spoon,

brush, comb, toochbrush,’ pencil, etc. .

. 1) Have the children collect YVarious

utehsils dround the ro'on:f '

2), Talk —;bout each object’s ‘purpose and
) how. it helps us. Demonstrate how each

+ 14 dsed. 3 L

3) . 'Have t_hg ché.ld){gq make a tool sc‘raﬁbcok

usiné pict’ures 'f:ut from magazines.

~ N
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Activity: MSae, Feel, Smell and Taste What Happens.

~Objective: 1) To provide opportunfty for children to
' note .and compare changes in appenrance\/
. texture, consistency and taste in food
. as itfis c‘ogked.
2) To develop descriptive language through
discussion.
Matérials: Raw fruit or vegetables--carrots, potatoes,

. .broccoli, apples, etc.

cedure: - 1)
2)’
~ 3)

4)

Ha’ve‘the children ea?: a piece of fruit
sor vegétabl; ‘that has not be,enh qunked.
Discuss its appeara;\ce,- te);tux:te,—‘and
taste. St ’ v
Prepare food for cooking and have the
children dasbribe'what is béing done-- .
peeling, cuttiné, .scrapinq, coring,

etg.

As food is being cooked allow children

to féel changes in consistency with t‘a
fork. . :
Serve cooked food' to bhe" chilglren_and‘

encouta;;e them to Eal_k about .changes Ln.._

@
its raw and cooked stages. P’




Procedure:

Dress Up Time

To provide opportunity for self-éxpression

‘through dramatic play.

Dress up box containing grown-up clothing,

.shoes,; handbags, etc. R "

“+
1) When the children are involved in
dramatic play, ask if you can join in..
2) Lét the children ass‘ign you a role to
® play or make one.up ‘fox.‘*lurself.v @ ’
3) Follow the theme of .the play as
‘developed by the chiidren.
4) Talk with the chiliren-afterwards about

what happened and.how they felt.

c




¥

Agt‘j vity$

. Objective

Materials:

Procedure:

Making up stories.

To }nvolve children in ‘' composing and

providing titles for stories.
'

A large poster or picture of people or

}mals.

1) show the picture to the children and

have them discuss what they see, what
t‘:'hey think happened, what could happen,
etc. - B . E

2) Have the children make up a story about- -
.the picture. ' Print the story on poster
size chart paper as the 'childran tell
. ‘ . _—

Have the children decide on a title for

e

the story.
\
4) \Read thé‘’story back to the children.

5) Display the story in the classroom.




story Plays , ! .

1)

2)

1)
2)
3)

LI
1)

2)

3)

To  involve children in dramatizing
familiay stories.

To invélve children in composing and
dramatizing familia# stories.
Cardboard tubes from toilet paper
rolls.

Crayons.

' Scraps_of wool. *

Have the ‘children make puppets n\‘xt gf
cardboard | tu);,es_,-' “using wool for hair-
and. drawing the faces with crayon.‘ s
Retell a familiar story and have t;_he
“children a“:l: out t}xe story with
" puppets. .
@e children make up .and dxlamatize

v
their own stories.




tivity:
. bisgtives
i erials:

\._-"  Procedure:

Teleph&ne Calls.

To pfmvide opportunity for expressing ideas_

and /feeling. : ¥

x

Toy' tel or make tel out of

cardboard tubes from toilet paper rolls and

wool or string.

1) 1can a child on "thé phone'. .Encourage
im to talk. If necessary supply him
igh ideas. For éxample,’ Can yéu think
f one thing that made you feel good

today? ’ ¥ i e .
2) Have children pick a partner to talk' o\n'

the telephone with. ’




ot KON Sy

Beah Sprouting. i

To gktend language through describi.l?g and

discussing.

1) Ahna beans.

2) Small dishes or jars.

3) Water and absorbent cotton.

1) Have each child plant several “beans.
Describe and discuss each step with the
children. N .

s First vyo'u presoa‘k the ‘beans.

-~ Next you line the jar with cotton.

.=  Then, you wet the cctton. e )

- Next you place the beahs in-the jar.

After they’re ‘in place, count the

beans. .

- Then you se€ them aside for watching.

.2) Have the children obsex.:ve and describe .

. “what is happening dai’ly‘.




Moving to Music.

To link children’s movements w. u\varbnl

ion of the, %

Tapes or recorki; of wordless music..

1)

2)

.3)

7
Have the children move sporitaneougly to

the music. .

Have the children describe h the
music sounds to ‘them and how ,n'.\u\kai
t';ham feel. Draw atter;tion to musica;
features that might go unnhétig:ed.

As the children experiment with various
:novainents,' us‘e duscrip‘t:i.vé words
appropriate to the children’s actions.

For example, twist, turn, shake.




Farm Animals.

1)
2)
3)
4)

1)

3)

4)

)

To encourage the use Af new vocabulary.

Pictures of farm animals.

Books about farm animals. :
-

Modelling clay.

T)Qp to a farm, if possible. "

Read books abBut’ farm animals to the

- children.

Display picture‘s o‘f f;m animals and
have childrén igxentif‘y _each animal.
’_l‘alAk about what each anin;al eats, the
size of the animal, the sound made J;y
the Aanimal, etc. |

Have each child make a farm animal with
fnodeliinq clay. ’

Have each child present the animal he
has made and tell something about it.

Displiy the animals’ in the cladsroem. *




\ Procedure:

Baby Chicks,

To strehgthén understanding and use of

descriptive words.

1)

2)

3)

4)

5)

Constfuc\:ion paper. i
Cotton balls.
Yellow tempera paint.

Glue.

Draw the outline of a baby chick: on'
sheets of construction paper. %
Have the children glue ‘cotton" balls

inside -the out]:in_e .

Have the childre; .paint the cotton
balls with_ yella!z:mpra paint:

When the paint is dry help .each child
draw -a face on the head of the chick,
using a black marker.

Have the children describe a chick,

using such worés as soft; fluffy,

pretty, cuddly, etc.




Listening Walks

. : . :
1) To dsvelcp‘ iisteninq skills.
2) To expand vocabulary.

3)‘ To relate print to talk.

None required. 2

1), Take children on a walk in the
r;aighbcrh‘ocd t‘oﬂlisten for as many
'so\_mds as pnséible. .Encouraqe
converkation about sounds heard. ’ % 5
2) " When hé - children return to their
" .classroom, ‘make a }ist of the va;riuus‘

sound;-they héard, and display in tRe”

room.




Procedure:

Rhyming Words.

To familiarize children with words tha{

rhyme. k
Ly ez 3

1) Tapeg or records.

2) Stories and poems. For example, Mother

Goose Books, Dr. Suess Books.

1) Read or sing rhymes and  (let the .

children identify the rhyming words.
. a
2) Encourage .children to sing algQng with

tapes -.or ' fecords - which. .emphasize "

* rhyming words.
3) Have children make up their own rhyming

words.




Silent Moves.

1) To develop- vocabulary through observing
and describing. .

2) To sgimula:e discussion and self
expression. L -

.

Any film appropriate for age level.

Show the film with the sound. frack turned
off.  Encourage “children to talk during®the

£ilm. Stimulate discussion by asking

' questions such as "Why .do you think this

happsﬁad?“ "What will happen next?",f’etc,_

—




Objective:

-
Materials:

Procedure:

Painting Sky Pictures.
f .
,
To foster . language development, and self .

expression through art.

1) Art paper.

2) Paints and‘brushes.

1) Talk about different Vappearahces.of the
sky that children could paint,‘ ’ N 4

2) Have children paint. their pictures.
When dry, ;nake captions for the sky K
pictures that includeé appropriate words

of color, size; mood and movemen.t. o

g




Telling stories to acqompan} filmstrips. &

T stimulate oral expression.

Any. filmstrip appropriate for age level.

1)

2)

5 N L A
4 . all m g o]

“n he

Show a fiimstrlp and have the {:hildren

make up a story ‘for it. Get one child

at a time ‘tell about each frame as it
is projected. a7
Tapé the story and play it back to

accompany the filmstrip. ‘.




Materials:

Imaginary cre&turas . . F
- .

To foster self expression through ux"t.

1) Art p‘ape‘r.
2) Paints. .
3) Crayons.

4) - Modelling clay. \
5) Scrap m terial

(buttons, scraps of

wool, taﬁrié, etc.)
. Lol

1) children paint or draw imaginary
. creatures, or combine scrap material to .

fashion imaginary. credtures . or , 1

construct imaginary areatures out of

modelling clay. . = © . i

Sy 5 :
2) :Have each child make up,a name for his

or‘her creature.  Print the name on a

- card and display with' each chlll;d"s
ch-tel

creation.

3) Have the children tell ‘somathinq about

*‘their creatures. For ‘axamp'l'eh where

. _they live, what they eat, etc: TR




2)

. Procedure: 1

2)

Activity: Name Games. N

4

) P
objective: To provide opportunity for children to
recognize the‘ir own names and n.ame's of

cth‘a when printed.

strii;s of cardboard, approximately. '
4 x 3.
Wide marker.
-

Children and teacher sit in a circle.
The._teacher begins.’ "My name 1‘5

) " gnd then t“urns to ;:he child
on’_the right and a‘sks, "Whac. is your

name?" The child responds, "My ‘name is

. (ﬂis‘: and last némés)". - He

‘then turns\tothe child on the right

and asks‘,b‘"whut is your name?". ' ‘The
qam‘e‘ gentinués arouny the cir;cle;

Paint each child’s hame on a strip of
cardboard. = Each child holds up the
strip and says, This is my name. ' It

says . "

Display ‘the x:\a;ne cards “one at a.time.
: T

and describe- the chfild whose name is on
the card. Children|guess whose name it

is.
















	001_Cover
	002_Inside Cover
	003_Blank Page
	004_Blank Page
	005_Title Page
	006_Copyright Information
	007_Quotation
	008_Abstract
	009_Abstract iv
	010_Acknowledgements
	011_Table of Contents
	012_Table of Contents vii
	013_List of Tables
	014_Chapter I - Page 1
	015_Page 2
	016_Page 3
	017_Page 4
	018_Chapter II - Page 5
	019_Page 6
	020_Page 7
	021_Page 8
	022_Page 9
	023_Page 10
	024_Page 11
	025_Page 12
	026_Page 13
	027_Page 14
	028_Page 15
	029_Page 16
	030_Page 17
	031_Page 18
	032_Page 19
	033_Page 20
	034_Page 21
	035_Page 22
	036_Page 23
	037_Page 24
	038_Page 25
	039_Page 26
	040_Page 27
	041_Page 28
	042_Page 29
	043_Page 30
	044_Chapter III - Page 31
	045_Page 32
	046_Page 33
	047_Page 34
	048_Page 35
	049_Chapter IV - Page 36
	050_Page 37
	051_Page 38
	052_Page 39
	053_Page 40
	054_Page 41
	055_Page 42
	056_Page 43
	057_Page 44
	058_Page 45
	059_Page 46
	060_Page 47
	061_Page 48
	062_Page 49
	063_Page 50
	064_Page 51
	065_Page 52
	066_Page 53
	067_Page 54
	068_Page 55
	069_Page 56
	070_Bibliography
	071_Page 58
	072_Page 59
	073_Page 60
	074_Page 61
	075_Page 62
	076_Page 63
	077_Page 64
	078_Page 65
	079_Page 66
	080_Appendix A
	081_Page 68
	082_Appendix B
	083_Page 70
	084_Page 71
	085_Page 72
	086_Page 73
	087_Page 74
	088_Appendix C
	089_Page 76
	090_Page 77
	091_Page 78
	092_Page 79
	093_Page 80
	094_Page 81
	095_Page 82
	096_Page 83
	097_Page 84
	098_Page 85
	099_Page 86
	100_Page 87
	101_Page 88
	102_Page 89
	103_Page 90
	104_Page 91
	105_Page 92
	106_Page 93
	107_Page 94
	108_Page 95
	109_Page 96
	110_Appendix D
	111_Page 98
	112_Page 99
	113_Page 100
	114_Page 101
	115_Page 102
	116_Page 103
	117_Page 104
	118_Page 105
	119_Page 106
	120_Page 107
	121_Page 108
	122_Page 109
	123_Page 110
	124_Appendix E
	125_Page 112
	126_Page 113
	127_Appendix F
	128_Page 115
	129_Page 116
	130_Page 117
	131_Page 118
	132_Page 119
	133_Page 120
	134_Page 121
	135_Page 122
	136_Page 123
	137_Page 124
	138_Page 125
	139_Page 126
	140_Page 127
	141_Page 128
	142_Page 129
	143_Page 130
	144_Page 131
	145_Page 132
	146_Page 133
	147_Page 134
	148_Page 135
	149_Page 136
	150_Page 137
	151_Page 138
	152_Page 139
	153_Page 140
	154_Page 141
	155_Page 142
	156_Page 143
	157_Page 144
	158_Page 145
	159_Page 146
	160_Page 147
	161_Page 148
	162_Page 149
	163_Page 150
	164_Page 151
	165_Page 152
	166_Page 153
	167_Page 154
	168_Page 155
	169_Page 156
	170_Page 157
	171_Page 158
	172_Blank Page
	173_Blank Page
	174_Inside Back Cover
	175_Back Cover

