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ABSTRACT

A new social studies program for Newfoundland and
' Labrador has been developed in recent years. To partially

fulfill an need for suppl y materials in

the Grade Three area of the program a uni curriculum
: and instruction.entitled, Recreation in St. John's was
. ‘deVeloped. ' The um.t deals with.a number of recreational

events and 1ocat1cms available "to the citizens of st

‘John's. 'The topic coverage is not exhaustive but sexves

as an_ introduction to each of the'events and locations

. y :
ce presented. A slide/Cape ion and an’ ing

teachex’ s manual were. the media chosen to convey the

xnstructxon T .

| ?mruqtionql devel;i:mens: ‘proce'ss reéuired
that a compreheneiVe needs a\nalysis, J.ea_rner analysis,. task
analysis, anfi media ehalysis \he cqnducr'ed prior to the
actual prodyé‘ti"on of materidls. After the materials were™. -
- ) gzodpce&'u‘hey W' subjected to Both formative and’
summative evalﬁati_ons. Advice and assistance ‘duri‘ng the;
iormat‘:ive e\;aluaqioﬂl resulted in minor revisions. The
summative evaluation was- conducted with twq groups of Grade
Three students. On of the groups was_ comprised of students

Beg 8 from within the cxty of St. John's while the other group. B

. conslsted of s from a” cc ty 20 kil 8 .

i outside the city. "The res\rlts obtained from both ‘groups




¥

indicated t.hat kmvledge increased after iutmction‘ha

taken plnce, hovevax, the gteatolt krmledge qain was
vlth the qmup from outside the St. John's uea.
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- CHAPTER I

% INTRODUCTION ® o=
This report pertains to the development of a u.ru.t
Enrriculum‘and instructxon intended Jfor use in the “ ,'

el A
area of Grade Thzee Sm:ial Studies “in the province of
wag\mdlam} and Labrador .- ' The unit was’ chosen to partially
fulfill\a need, as exXpressed by educators, fcr additional . B

materials in this aréa. The unit is entitled, Recreation ’ ’ :

in st. John 5. It deals with a number of recreational
events and locations ava:.lable to the citizens of st.
John s.

A Bxief View of Some Historical Definitions
- ¥ LA, oE curriculum | +
. : N % .

q’\ annklin Bobb:.f_ (1918) was the. first to pubhsh -a

book on curriculum. He defined curriculum as:

that series of ‘things ‘which children - ' 4
and youth must do and experience by P E T
way of developing ability to do the ;
things that make ‘up ‘the affairs of - T
) adult life (Caswall & campbell 1935, S |
pp. 66-67) . L. y

Bobblt's experience definition. held for several

B
| years and in 1935 Caawell and Campball were still defming

durriculum as ‘all experiences children have under the ¥ "

o !\V




- be effectively ;organ :ed?

" defined currxculum ‘as’a plan’ fo: learning. Taba viewed

guidance of hers (p. 69). 1ly, definitions
‘bec“ame more objective-gtiented. In 1949, Tyler synthesiied

. these views and ed four 1 québt which

in his opinion must .be answezed in develapinq any cnrriculum/

and ‘plan of instruction. . .
1)  What educational purposes should the
. school seek to attain?
2) What educational’ experiences'can be
« % provided that are likely to attain
€ these purposes? /
"3) ~HBw can these e§ucational experlences

'4) How can we detérmine Whether these
putpolses‘are ! 3}5\9 attained? ('p._ 1) “_
In‘l‘957 the threat of Russian domination in the
field of science became very real :m the United states.
As a'result of this ﬁhreat a great deal of emphaais was
placed on content\areas, particularly the sqiences.' in

1962$ Taba developed a more encompassing deﬂnition that

curricylum development as a task requltinq orderly thinking ,

and that pursuing it would :esult in a more thouqhtfully L

planned and a more dynamxcally concéived  curriculum ,(p. 12).
! & g 5 s

The

gg! order was pr nted in seven stepe which -

enlarged upcn ’L‘yler 3 ideas.

i ~ “

Diagnosis of nesd

Formulation of objectives o
Selection of content : '
Organization of content .

* Selection of learning experiences.’
Organization of' learning experiences
Determination of what to evaluate .

L ? and ways and means of doing it

. (p. 12)




Saylor and Alexander were initially objectffe-
G . s
B oriented but later became influenced by the plan concept,

as seem$ evident by their 1974 definition of curriculum

as:

5o .a plan for providing sets of learn.\.ng
- opportunities to..achieve broad goals N
v and related specific objectives for an,

‘et - identifiable population served by. a .
,single school centre (p. 6) . (

on of Instruction

. if curnculum is defined as planm.ng what i5 to be

taught then xk -usually follows that xnstruction defined
. as teachinﬂhat has been planned. nderson and To}nlcixis

v (1983) are of the cpinmn that a distincfion between

5 cut:iculum _andvinstr_:uct;on is not an issde unless there

. ds: - B, 5 P
P a’'danger %hat a. focus' 6n analysis of

- e materials‘will ‘dveremphasize “curriculum"

TR at the expense of "instruction". It'is . _
» in the process of instruction that the

ot < 'value assumptions built into materials

- L . are most likely to surface (p. 9).

o 0 &
i : A Definition of Social Studies '

& .
St o e o B
In trying to find a definition of ‘Social Studies
"one is soon’ made aware that many di’ffe:‘e.nt‘deﬁnitibns exist.

Michaelis (1980) éréaenté #ive definitions which he states




B

ing in education. They are:
. 1. Social ‘studies
v as citizenship

F transmission

Social, studies
as social

W © . science
education

. . 2.

. 3. social studies
- as' reflective
¢ thinki.ng

“

4. Social studies
as social -
criticism and

-y action

are rooted in a philosophical point of view of long stand-

, Effective c:.tizens know

Those who adhere to this .
def;nicion hold that . .
social studies should
transmit basic aspects
of our history and our
cultural heritage. They
feel that responsible
citizenship grows from a
thorough understanding of -
the” best of oyr cultural
heritage. 3 :

This definition is favored g
by those exponents of -
realism and positivism who .
believe that the social
studies content and methods:
of study should be drawn
from the social, studies.'. fT
basic concepts and can use -
methods drawn. from the

social sciences to handle
issue's and problems.

This definition is emphasized
by those pragmatists who
believe that the central aim N
of the social studies is to
develop thinking and decision-
making ability. Effective )
citizens can use models and
processes of thinking and
decision-making .to ‘solve.
problems and resoiveﬁ,sguea.

This is the emphasis of
reconstructionis€s who

‘bélieve that the central aim
- of the social studies is to

develop tlve khowledge "and .
skills needed to improve
society. Responsible
citizens’ can make critical .
analyses of current issues - P
and, problems and take appro-

. priate action. .




5. Social studies This is stressed by pro-

as personal ponents of progressivism

/ . development of and existentialism who

the Lndividual believe that the proqram

should be student—centeréd

and should develop the
whole child - socially,

emotionally, intellectually

L e and physically. Self-

undérstanding and self-

direction are essential to

* . i 3 ' : responsible citizenship.

v - these definitions.

LI

(®.'3

y & Most social studies programs .embody ‘some aspect of each of

s of
Newfc\mdland and Librador Social Studies
Program Unaer Criticism o
In 1978, a Social Studies Sequence Committee
7 . (Division of Instption) completed a paper entitled, The

Nature of Knowledge in-Social Studies:. In this paper they

stated criticisms 'which hud'been levied against thé‘sécial

e stuﬂi:es program in Newfoundland at that time. *

The present social studies program in :
Newfoundland has been criticized for -
lacanq sequence and. ovexall ‘direction.

: . by obsetva‘:ions that the aocial studies
course in one grade often has very little
to do with another in the next grade. ~.
Not only may the,content not be !

. complementary, " but there is also .'Lfttle
. evidence of a gradation of difficulty.
‘The:lack of an’overall direction in
:the ‘program'is reflected by. the fact
that some of the individual sqcial
. studies courses have fundamentally - i
- - different goals and philosophieu fx.-om
the others (p. 1).




This paper was.one of a group of .four intended -

to treat the major foundational questions affecting the

provincial social studies program.

part of a-social sPudies development and implementation

: pla‘n.
for Socjal Studies, K-XII in Newfoundland and Labrador was

compiled.

‘Upon their. completion and evaluation The Master Guide

aoo\ v

' The Major Purposes of the Socidl Studies Pragram

The Master Guide for Soc].al studies, K-! XII in .
_Newfoundland and Labradur states £hat the majot purposes

of the social studies proqram are: 1) -personal de_veio
. P——J%,_,} 2 a

and socialization, and 2) growth in citizenship gqualities.

'The four papers were

Personal development is éoncgrned with:
-'a positive self-concept

a sense of cultural iaencity

humane telationships

respect for the dignity and rights

of . others

‘moral and spiritual ﬂevelopment

ability to make rational and independent
judgments and a willingness to take
appropriate action: F

adjustment to change . -

an appreciation of the value of productive
human' activity . -~

Growth in cxtizenship is concerned ‘with:

= understanding preaent day culture
- understanding the prirciples of democracy °

-~ understanding and‘ap reciating the rights,

freedoms' 'and responsibilities of citizens
- knowledge of social'institutions and the
chauenges to society to adapt its .




- institutions-to change in response to
s, . people's. needs
v - skill in social 11ving and group
° processes
. .- understandings of important wor!.d,
% national, provxnczal and local civic 4
L % problems u k .

L . ) (The ‘Master Guide for Social Studies, K=XII -
1 n Newfoundlan and -Labrador, pp.

- ‘;" The developex, having worked in' the area of Pzimary

o education, was of the opinlon that the new: development and

unplementatmn plnn for the §oc:|.a1 studies pxoggam in’

d Newfoundland and Labrador was needed and would be readlly
i o . accepted by othet.Primary teachers.

‘The developer was also.of the opinion that to teach

th:.s new gocial stuches program a number of supplementary
- materials would need to be made available t:o teachers.

A meeting with an Education Consultant from the: Department‘
. . of Educatign” revealed that materials were requxred. A
] i desire was expressed to have materials developed in the '

i v area of Grade 'rhzee Social Stud;es. .
! ', .'“Theme and Areas of Emphasis in Grade Three Social
. Studies as Stated in Master Guide for Social ~

Lo stuﬁ'{es, K-XII in Newfoundland and Labrador

’ , § N e 5

- Theme: ' Meéting the Needs of Communities

T W2

% & Areas..of emphasis include: the
® fundamental needs of pevple and the
varying ways: in which the people in. the
. local community and selected Newfoundland
. and Labrador cammunities meet cheir heeds
' . ' il ’ r v




« for food, clothing, shelter, transportation,
communication, education,’ recreation,
worship and public services; how. 'people
cooperate with each other for their
common good; ‘the need for law in
conffunities; the reason for' government
services of-various types; and the
further development of map and globe
concepts (The Master Guide..., p. 31).

As a result of the development of ‘this theme t::he.

fouowan outcomes are expected: .

‘ Children will know and apprecinte the
interdependence of peoples and realize
that in working together people meet . o R E
their needs and the result is better g
sérvices- for.all. The principles of

good citizenship take firm root. : PRI
Positive attitudes toward self and N
‘others are extended, .and values ‘ate .
strengthened as children learn about ! .
and practice ion ibility,
fairness, loyalty, honesty, and txu,?h

(The Master Guxde.. «r Pe 31).

v 2

Obje'ct:i.‘ves of thie ‘Grade Three S al Studies Program
To firther c&arxfy the future ditection of. the

social studies px‘oqtam in the prcvint:E the Depa tment of

.Eﬂucat,}on set up Task Force III. As.a zesult

2 g
Social Studies, K-VI was developed. The Desig) -vI
N outl'ixie_s the objécéives of .theicrade Three Social Studies

¢




.
Theme: Meeting the Needs of Communities

Major Understanding,
Values, and Skills

Knowledge, Values, and Skills
Objectives

Major Understanding

The role of the

individual, family,

school and church in
e camun.{ty

s

' Concepts of. time,
‘place, distance, and
sequence of events

" The nature of
democracy including
“knowledge of the
democratic process

Interdependence is
a constant hctot
in human

relationshipr

Inaividuall 1££er
_from dne angther in
sonal values, .
attitudes, personal-
- ities, apd rules but,
at ‘the same time, the

members of a group -

possess certain "
common values and
characteristics -~

Conservation and

utilization of
natural resources

‘Specifics

Knowledge Objectives

Area of ;!ﬁhaun: The Needs of
e Col ties *

The community, a unit

. organized living with mportant

needs satisfied by available
help and resources, by inter-
dependence amonyg communities,
by workidg, sharing, contribu-
ting, cooperating

Children will know: '

At‘.he meoptant needs of com-

munities - food, clothing, .
shelter, energy, transportation,

. ‘communication, health care and

safety, law, education,

- recreation, vouhip. etc.

«_Hayl of fulfilling impoztanc

needs -

: building; distxibuting. conluming,

protecting,  communicating,
transporting, educating,
socializing, worshiping, etc. -

that communities in Newfoundland
and Labrador utilize the natural
environment to supply their
needs, for, example, a farming
community, a fishing cemmunity, >
a mining community

that climate affects the way
people satisfy basic needs




Major Understanding,
Values, and “Skills

Knowledye, Values, anﬁ skills
Objectives

Major Understanding

Recognition of, and
adjustment to societal
and cul.tural change #

THe effect of
geographical conditions
on ways of 1iv1ng

.People attempt to ~,

modify "and change

their environment as
they seek'to satisfy
their needs for food,

clothing, shelter,

protection
comminication and
transportation
Community life in
Newfoundland, Canada,

, and selected parts

of the world ¥

Public issues
affecting the local

-community

Rights and duties
of citizenship ~ .,

Values; Ags:eciati’ons B
and Attitudes -

sharing

honesty - '
truth

loyalty - "

trust %

" that communities change over

Knowledge Obj ectives

the resources of the jocal
community and the need of the
community to exchange |com-
modities and services |[with :
“other neaxby communities

~ of particular service / e.g.;
transportation -and co.munieation
which link communities in the |
province ‘\,«.
of services in’ the copmunity .
provided by federal, provincial,
and municipal governments

that a community needs
responsible citizens

of the rights and dutfies of
citizens ;

time in response to needs
(Here children will have the
opportunxty to. study a
community's past.)

values, Appreciations| arid
Attitudes - .

Social studies confronts © “°
questions rooted in attitudes
and values. As children become
_involved in a study of ways to
satisfy the important needs of
4 community, they can develdp:

an appreciation that a com-
munity needs the: products and
cultures of othar communu:iel




-

Major Understanding, -
Values, and Skills

Knowledge, Values, and Skills
Objlectlves

\

Valués, Aggreciations,
an M:t::.l:u les.

justicé .

respect for self
. respect for others
self-,dvisc._ip.li‘ne i

respect and ..
appreciation for
community officials,
.helpers, policemen,
etc. "
‘personal respons- -
ibility of community
members

3 concern ‘for the '
« welfare of otheis

" citizenship
cooperation

responsibility té
government’

- faithin. the
_ province's future

Values, A xeciatxons, and ;
_Attitudes T 3
¥ : — i

a realization that a community
depends upon people's ability

. to produce economic goods in »
'intex:action with 'the environment

a real:.zat:.on of the rights
and ‘duties -of citizens .

an appreciatlon of the’
,importance‘of citizen co=
operatian -

respect’ for law .and authority

an apprecxation of government
services

respect f&x oneself and for
others |

desu:able attitudes towa:d our
way of life and faith 'in’ our
future
.

desirable. values of honesty,
truth, justice, loyalty, co--
operation, ‘work, ‘dependability,
gelf-discipline, and the joy.
of living . :
an appreciation of the environ-
ment and an intereat in caring
- for it-.

an appxeciétion of ‘their
community's past and of the

. changes that made the community
as it is today o

E pride in one's community




. Knowledge, Values, and Skills

Language and Thinking
Skill

Information Gathering
(study skills and work
habits)

Social Skills

Témpo:al Skills , .

v

Map and Globe Skills

Objectives

Skills

0
Skills are processes Or ways
of doing. To deal effectively
with social studies content '

‘calls for a variety of skills.

.dramatiging, role

In. Grade Three, emphasis is
place? on: "
languAge and’ thinking skills
(llstening, reading, observing,
writing, reportin questmning,
%lay ing,

locating and gathering informa-
tion wherever possible, outlining
appraising, classifying, aum—
max'i.zing, recotding

worki.ng as members of groups

in leadership and fellowship
roles for the achievement of a
common purpose; sharing; making
dec;sions .
use the vocabulary of time.
expressions; relate the past

. to the present; interpret

sequende of events; arrange
events lin child's life in order
of happenings; work wi 3
materials in social studies,
in-basdl readers and library
books. that are concerned with
time; make posters and murals
to show changes over time in
the community, e.g., in trans-
portation and communication, .in
buildings, in ways of schooling,

‘.etc.; make time lines

locate. oceans ‘and cont nts on
globe and maps; locate Canada
and ‘Newfoundland and Labra r

ive thinking) '




A T, SN S

- .Major Understanding, Knowledqe, Values, and Skills
Values, and Skills N Objectives

-Skills : skills
; B3
= the advantages of globe and bt
flat.maps; use map symbols and
. legends; relate maps to pictures
A and* descriptive prdse selections;
xdentxfy polea, equator,
- ) . . heni have of
. t . and-a Vocabulazy for landforms .~
I and waterforms, e.g., island,
B © river, coast, continent, ocean,
' peninsula, poxt, strait, etc.

A (Deslgn for Social Studies, K-VI, pp. 34- 38)

£

Materials Provided to Aid the Implementation -
of the Grade Three Social Studies Program

‘A Qe;ching guide, Studying Community in Grade Three,
was authorized by the Minister of Edupation in November

1983. fThis guide provides a resourcé unit to, aid teachers
< . - in the acconplishnent of the' gpals and objectives outlined = -

in the Design for Social Studles, K-VI.
= B The guide deals m,th the main thene,. Meedng he

Needs of - Communities, by identifying a number of sub—themeg:

1) community/our community, 2) food, 3) cloghing, 4) shelter,

” and 5) transportation. It ptovidés the " teacher with an

& overview and main ideas of each sub-theme and ways of

initiating and daveloping 15 The quide alao suggest:a
activities and things to do and pr_esenﬁs ideas to assist" C o

‘in evaluation. . ) Ca




,The Problem . :

cem .

An exijting problem in Grade Three Social studies
is the lack ‘of ready-made materials for use by teack:ers-
and students. "As the xnfcmat:.on presented has shown, the
overall design .of the social studies program has greatly

nnprcved since crincisms were levied against it, in 1975.

’l‘he goals and objectives af the program have now been cleurly
dehned. Howevet; a meeting with an Education consultant &
fx‘om the Department of Education clarified that at present
supplementary material€ are not available for use by Grade

Three teachers and students of the province.
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CHAPTER II | - .7
P

NEEDS ASSESSMENT : " -
v .

)
Taba, as ‘@arly as 1952, stated- that the diagnos:s
| of nmds should be the first step in a thoughtfully planned
curziculumi '1_‘he needs assessment procedure was -f£irst
impleme;xtad in :he United States-in the early 1970's. e
The ‘State Plan Adxm.nistx:ator s ManuaI, ESEA, 'l‘itle III of

the Elenentary-and Secondary Education Act details the K

prncedure in the following way:
pat s T IR 5 Educational needs assessment is a & t
l i technique for identifying those ? . %
$ i educational objectives which most need
to be aocomp].ished in a qiven J.nstrucuonal *
e

. needs assessment prov:.des for (a) the .
i identifying of a .desired learner outcome
; . and (b) the ascertaining of the learnet s
current status with respect to the .
outcame. The assessing of educational’ - L
‘needs should be ‘léarner-oriented, focusing
on the behavioural needs of children in
the cognitive, affective .and psychomotor
domains. Such needs assessment is
5 . essential to making any significant
£ * improvement in educational outcones and
should be carefully planned and implemented.

(Sayior;ﬁ Alexander, 1974, pp. 183-184)

. Statement of Need £ m, ) \

5 . 3

i

. < W " The i"l\tuy chaptex of this report traced- the "




‘Guide states that:

provin-qe. The goals ‘and ol;jgctives of the i)togxam, havé
now been clearly 'stated.. The remafining need to :be filled 5
is the supplying of supplementary ma‘ter‘ials for use by Y
social ?tudies i:eacl"xex:g. To. muxvimi‘ze, thejyse of these’ ;
naterials- they should be accompanied by a teachers manual 1,

vwhich offers suggestions for their, present’ation and

) evaluation. . B [T

The ‘existlng Grade Three Social Studies Teachinq ,__' 8

a . .
% N v
Organizing and planning’ 1n5txu¢t10n means
moving £rom the goals and objectives of
the Design to settlng up a pattern of
act;vItles that will help accomplish' the
Des1gn' goals and object).ves. Many
resources are needed - print, realia,
pictures, audxo—visual materlals, and
people.

D*‘he guide also recognizes that the pranning and ., .

organiz ng of inst{uctmn is very t:.me-consuming. Teachers

will naturally want! to famxlia:ize themselves with the A °

communitxes 1? which they teach. In this way they will

know the aspects of it that are 1mportam: in shaping the

lives of their students. !
These comniunity studies will obviously require a ]
c’onsidenbld amount of effoz{; and the compilation of the i

.varlous types of inforn\atinn will greatly reduce the amount

of time availnble for pzoductim) of “aterials for use within v

the classroom. This sitvatipn is’ even more acute when. there




"s is often t:he case, within th:.s provmce[ Facts which

" Attest to this situation were recently presented by the

"' Newfoundland Teachers' Association President, Ray Goulding-
There are in our.schools, over 2000
classes having in excess of 35 -students,
i ' Some clagses have as many as 69 students,
» . many are in the 50's; whilst there-are
’ hundreds of: classes with 40 or more.
students N

i ., ; there are-still many multi-graded =
- sstocme housing up to f:we qrades with
'just one ‘teacher

. all—g‘rade\hchoels .o that, in any- %

where .from one to four rooms, containm * LA
.all the classes:from Kmde:qarte'n to. .

. Grade 12.in a particular community "
LI . (Gouldl.ng, septem.ber 1984') :

. A meetmg thh an Education consultant ‘from the
Dep y tment of Education

V. %

‘there is a need for. mater:.a Ls- in the primary grades. She™

ptember 1984 confimed that

presented a teaqh:.ng guxde that had been prepared to ass;st
" teachers in the study of commumt:,es ih Grade ‘Three but

noted t:hat actua,l iterials were not available o ,accompa iy

it. .she was of the opinmn that supplementary mate:ials
would be. useful ‘to’ primary” teachexs. "The cansultam:

iexpressed a present: naed to have matsrials develoyed %

pertaining to the communities of St John' 5, Corner, Brook,

and Lebrador cicy.

it 'l'o fnrthex confim the already atated need qu i

nupplsmanta:y materinlu t:he develope: fe}t that 'input ‘Efom




- ‘ Grade Three teachers in the province was necessary. A
@ questionnaire (see Appendix A) which contained four items -
- directly related to Social Studiés materials, and two

: SR questions to obtain’ ingormation relevant to the completion

. of Chapter v, wa; dxstrxbuted to teachers. Fiftéen

questxonna; were completed and returned. * .o ® e

. Respondents were from the -£ollowing school hourds:.

= st John's Integrated, St John s Roman cathohc. Cdnception

Bay South,, Avalon Notth Integrated, and Bonavista—'l‘rin).ty-

Placentia Integrated. The sample populat;on was sma11~in

o ¥ :‘, # o ope, and as a. result the respa}ses canno€ ‘be presumed to’ a 87

xepresent the views of teachers nrov.\.ncefwide. Desp:l.te

. its llmltauons, however, it can be used to further 1ndxcate 4 ¥
the. existence of a nesd for additional supplementary
ha;:eriels in .th'e azea of Grade Three Social Studies.
Asvcan be seen in Table.l, aIl ‘of the respondents
had scme a\:cess t:o the types of mater;als presented in item
s one. Maps. globes, and books wexe the materials used most
) ‘often, while games and ides were almost never used‘due
to, their unAVailabilityf

Discussion v;it‘h some of‘ the

i respondents revealed that few of the materials. available

t were specincally Newfoundland onen:ed. .

Item two deal\: w:hth the coverage of sub ~-themes 1n

-

iy, Ty Grade Three Social Studies. As shown in Table 2, all oi 4 §

T the sub-themes were coveted to some ex(:ent, although u: wns .

noted by some respondents that many.of them were ,"cove:ed




. ] % - * *
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y cTABLE 1, - G 3 i
r Assessment of Availability of Materials .  ° -
= gueshic;nmiré _ Available 0§tén used Seldom Used: - Never Used ’
: Item 1 B T R
- . . S e . - .- . . ¥ i
Pgsters : . 93 To60° .. it . @ X ) E R
- .+ - maps , - 100. 80 . =UnEl L Bl ‘ P s
., Globas 100 I - R e Y : Sl 4
.- Games 40 2 ¥ 7 g s IR I B 67,
e ’ Kits - . 67.% s 45 Co21 40 . 3
., " .Bocks £ : 100 v 1o i ¢ e, 2 = : .
- - Records . &0 . 3 g s B e v 33, w53
' - w Audiotapes .67 . 20 33 0 a7
videotapes -+ = 53 13 . amE @F 7 60 .
© Slides o 20 - 200 - 80 -
L ) Filmstrips 93 40 . 53 7 ) P
Pz 16mm Filds - 80 20 1] : i 20 ’ ’
& -+ oOther - ) - R " -

= . -
i . - &




TABLE 2

gs Assessment of Sub-themes Covered by Materials Selected in Item 1
’

5 f

Bub=theune . " . Responses
Ttem 2 | Covered % "
Food - 100 wl o
Clothing 87
' .Shelter 93y -
gy To67 i -
Health Care’ > 93 s
Communication 93 !
Transportation 93 . ;
Occupations and Services 87. s ’
Recreation i 33 N
Resourtes . Bg . 277 " .
Governmént E 20 =5 :
Education | 40 -

Note: same zespondnnts notéd that many’ of the sub-themes were "covered in a very

incidental way".

.0z




in a very. inciﬂental way". and again specific Newfotindland
materials were not available for coverage of the suh—themes.
Recreation, rescmrces, and governmem: were the sub-themes
least often covered by any type of n\aterlal. -

oy . In response to item three, 10 respcndem:s reported

hat they were not presently satisfxed w:u:h the materials

avauable to‘ass.lst them in the teaching of Social Studies.
"_, . ._ Pive respondents did-answer yes to that particular - question,
but two of the five still. noted that they would like to see
e » . - more . local mterials mde avuilable. Lo
. i Item four gleaned several suggesbmns for n\ater;als
that teachers would like to have made available to ass;sr.

in the teachmg of Social Studies. These are:

1) More filmstrips as' an introduction to .
each of the sub-themes . B

. 2), More material applicable to Newfoundland d ) -
- on this“grade Jlevel

3) Hoi'«e materiais that are relevant~to (3
¢ ! the'community/communities being studied,
- . mater.lals ‘being slides/study prints/ : .
. video: caasettes . o |

° 4) The materials that are available dedl o
mainly with communities in the United g
States. More Newfoundland materials '
would be helpful. % <

5) Newfoundland materials.are sadly lacking.
. + Any materials dealing,with community B
- studies .in Newfoundland would be useful. .

6) A filmstrip or slide presentation on
our province--covering topics we do
in Grade Three ‘Social Studies

o 7) Media kits on selected topics
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-8) Any materials dealing with Newfoundland
would be useful

= 9 Newfoundland materials . 5

10) Introductory materials on local
Newfoundland tcpics

.11) Posters, games, kits, videotapes, slides, '
films--anything related to the communities
that we have to study in the program

The information presented thus far seens to co.hfi_rm
. 'the need for the. production of Newfoundland raterials which

‘would enhance tbe‘qrade Three Social Et,uﬁieé program for

both students and teachers..
N :

Altérnative Séolutions ' .
o~ . o .
- When the need for materials has been estdblished “_,

the developer has thrée options available. fThe first entails
the research _and gathering of materials from variz;us sources:
which may fulfill the estafausﬁed need and _adopting them
* for the proposeﬁ instzuci:ion‘.( The second op_tion is the
adaptation of previo‘ua:'ly prepared materials to ensure tpéh:
suitability for the ‘intended imstruction. If the first
two options are not considered viable ‘then the developer
must implement option three whxch is to produce otiqinal

materials. i " & ot

The third opticnv is ob‘;iously the most expena'ivl
‘and the most tfme-consumi'ng. Before rushing into production,

it is in the devéloper'sl best intérest to conduct a search




.of material has been provided as well -as the developer's

2 fishinq industry after the establisﬁmént of the American

to determine if any materials presently exist which may

be adopted or adapted to meet the proposed need.

Survey of Existing Materials

The developer conducted a search for materials .=

pertaining to the. l:_hem'e: Meeti'ng E’ he Needs of Communities .-, . .

in Newfbundland and Labrador.” The search was (condicted ’

at 1local nbrayies..tn.ma city.of.St..dahnls and at’the =
curra.culum Maten.als Centwe and Resources clearinghouse at

Memm:ial University’ of Newfoundland. “The resuilts of that..

: search are presented below. A brief synoésis of each type

opinion as to its appropriateness for inelusion in the \

PrimarysSocial Studies Program. .

N &

1) Type of Material: Pllmstrap/dassett:e .Tppe

" Length: g approx. 5 min. 4 . %
- % Title: In Tune with"gmle Sea
producer: - parryl Kelly (1978)

This filmstrip deals with the gecline of the Branch

Naval Base in'Argentia. It provides information on the state

of the industry today, gov i ést in the- i hon
fiahery, and statistics on the opa:atinn of the fishplan\:.




¥ boaf_s and. crew, numbers and types of nets, methods of

This material is inappropriate for primary classes.

The narration is presented at a very fast pace and is overly

factual and statistical for this age group. If the material

had been presented in a slide format some of the pictures

showing fishplant operation, boats, maps,. and so. forth Eculdv

* have been used with a'nazrau‘on s\iited -to younger children. .-

. 2) Type of Material: Discussion chture Za/n
" 2 3 . Teacher 's Manual §

Title: 4 a Newfoundland Pis}ung
& . L communit:y *
Author : ' . Edaward E. Owen "
Published by: * University of Victoria
Fitzhenry & Whiteside Limited
(1972)

The snlgll squtheaé& coast’ community of Hibbs Cove
is featured in the discussion picture. The teacher's

mahual pr'o-vides a description of the picture plus back-

ground i ion on the T ity. The description and

_inforl\nation deals with poi:ulation, occnpal:ions, number of

dry g fish, bumldmgs used in the fishing industry, and

the excens.we use of wood as:a building material. The

manual also sugqesta several discussion questions. The

.developer ‘considers thé'd,iscuasion picture, with its related:’

- - information and pertinent questions, to bé of value in a

primary Social Studies program. & 5
14

)
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3) Type of Material: Discussion Picture 3a/2
— Teacher's Manual

Fishing Community

= Author: Edward E. Owen
Published by: University of Victoria
a Fitzhenry & Whiteside Lmited .
(1972). ,

The disgussion picture presents Petty Harbour, a
ﬂahing community' near St. John's. The reverse side of the ’
picture contains'the meam.ngs ef fishmg—related words,

shows drawinqs of Canada s Atlant:u: £ishing gtcunds,

working.s of lobster and ccd traps, fishing in a dory,
menéing nets, and preparing a c;;ch in Peggy's Cove, Nova
. Septia. A'number of“'things to do' ;re suggested.

L’ ’ .The teacher's manual tells.about the in‘shore . - )
- LA fishery, main types of fish caught‘, and the many waye of

e * ~p:oces§ing it. 1In addition, several discussion topics and

A." ' activities’ arev suggested. This discussion yictnxe also

appears to be appropriate for inclusion in a/primary social

Studies program. . « ~

4) me of Material: Filmsﬁxip/cassette Tape L.

Length approx. 3 min.
- 'N.tl g Summer£drd: APr'ofile»l £ \

' & Producer:’ . W. Earle (1978) @ )




This filmltrip tells when the community was first
settled, by vhom it was settled, its present day population,
and the work carried out during different seasons of the
year. It shows homes, schogls and the({ocal hockey rink.
It explains that the snowmobile has replaced the horse in

transporting vood to the coumum.ty. -
There were no major problems with this'material.
The pictuxe§ were’hasically' of good ‘quality and the narratio’r‘:v
was kept to a miﬁimuin. The main concaxn is that t:he infor-
. mation pteseneed at certain t:.mes wauld not hold the _' ’

.interast of young chi‘ldren. To this, the f‘,

could be presented with the teacher providing a more suitable

narration where necessary. »

Y . g -

5)  Type of Material: Slide/Tape -
Lenﬁ‘: app'x';x. 13 min. ) .
‘Title: = New Chelsea: Its People and

their Lifestyles ) _;J_)
.Producer: Jerry Weir//(1983) )

N Mr. Weir predents a short history of the comuni£§
of New Chelsea, located in Trinity Bay. HeVanludea several
piqtu:gx of people from the community. He includes others ‘
to 'givc_x_ us an insight into their way of life. A handbook '
is also availlab;e for use by the teacher. It contnin'u a

list of questions meant to be orallyigiven to the students




at the end of the pzelentati‘o;'n.
The music uegx;ents are much too long but the
pictures are of good quality and include many things that
might be of interest to the young.child, i
6)‘ B HE of Material: Booky e
) gy o 20 pages - # L -

Northern Labrador

kose ‘Oliver (1980)

Ms. Oliver includes a map .ixThez book. which clearly
shows the comm\xnicies sha—wulﬂb\ ducuasing. she qwes a
general “description pf the follawing plgces. Nain, Davis
Inlet, .Hopédale, Makkovik, Postville; Rigolet, North West
" River, and Happy Valley-Goose Bay. She ;l}lovs two to four

p’ntagraphu‘forveach community. The written description

- consists of one page per ty with an ng
page of black and 'white photographs.
. . o .

. Ms. Oliver's book would be appropriate material

for inclusion in a primary school study of communities ‘in

Labrador. " - & -
. S B &
1) Type of Material: dFilms‘trip/Cassette Tape i,
{ Length: i appréx. 13 min.
Title: : So You've Never Seen St. John's
< pgoduceti . Shirley Squires (1978) A




i

'city of St. John

B e et vl

This -filmstrip begins by showing the various ways
of getting to St. John's. It then points out areas around
the city deemed to be of interest: shopping malls, smali
stores, homes owned by differ;nt income groups, different
styles of dwellmgs, buxldings of impoxtant:e, ¢hurches and
theit unique, architec:u:e. It also_shoys places where
people yorl; and‘ where they go for recreation.

The filmdtrip éives comprehensive éover‘age of the ’

.’ The ‘marration is well-paced and most

" og-it 'should be able to be understood by young children.

The developer’ would recommend this filmstrip for inc'Iusion

- in a 'meeting the needs of commumty study' except for whac\\

is cons;dexed to be a major flaw--the quality of the £ilm-

strip is very ‘boor. The film is badly scratched all the

“way through. The five available copies wére checked and
. -y

the samiprnblem was éouﬁ_d to exist with each cc’apy! The
use of ‘this type of medium not ‘only conveys a m;ssage but
‘should-also be aesthetically pleasiné, especially if it is
being presented for viewing by young children. s

i There is also. the .concern that a 13-minute
presentation might contain too much il"n'formation for the
primary child to comprehend and as there is no quide book
the teacher would have no zeady means of reinforcinq the

instruction.




8) /‘rxge of Material: Filmstrip/Cassette Tape .
‘Also.available in Slide/
° Tape format

Length: . 7+ .approx. 4 min. =
“ritle: What Do We See in a ., |
¥ - Cominunity? N
Producer: Ruth Winter (1978/1982)
* DY
. This material is- ded as an i d ion’ to

4cummunity study in Grade Two. It presents ‘things that are
typically fe\md in communities and suggests that children
« have a look around their own communities to see if any or

“'all of the suggested things can be seen there.. The producer

alsd includes a booklet to assist in-the p3 tion
and evaluation .of the material.
This filn{strip has good quality pictures and sour;d. -
The narration is well ‘paced for easy cumprehéne;ion by yéﬁ{g
children.’ It is worthy of being included in the Primary
-

_Social Studies Program.

As shown by the search, assmall number of n{atérials

do exist which cculd be included-to some extent in a Gratle

Three Social Stud:l.es Pxogram. {rl‘\e search also mde‘.it

1. qui;e obyious that many more materials need to be produced

"“:")reievgnt to the theme, Hee{ig'the Needs of .Communities.




hese findings, in add;t.wn to the need for
materials expressed by an Education Consultant from the

Department of Eéucatiog\ and the Grade Three teachers' who ,

\ : 5
responded to the questionnaire, convinced the developer timt,

the produd¢tion of materials was the necessary option to
take. % s S ' o

The decision was made to d‘ev‘,el’up’a unit of -
curriculum and instzuct/ion .de'al-ingwiith the sub-theme.'~
‘recreation. 'As shown 'in Table 2, it was one of the tc;pics
least covered by any.of the matefials presently available: |
It was also considergd to be a topic which would .be of
interest to youn children._ The city. of St qohn s was
chosen to be the . featured ccmmunity. 3 A number of reasons

warranted thi’s choice. They wgre.'

1. It was the’ developer's place of residence and

as.a result offered easy access to relevant evénts and
lécations s . o

‘2. 1Its citizens are offered unique events in which
/
to. participate that are not offered in other Newfoundland

commuﬁtxes. After initial 1nstructi»on a ccmparative

community study could ensue.

3. It would give young children new 1na{'ghts into

the capital of their province.

4

4. An Educat:xon Cmﬁultam: E:om tlae Department ot‘(

Eﬂucation expressed a pxesent need to have mteriuls

’ i

developed pertaining to the community of St..John's. @

«




GHAPTER III = "t . .

' LEARNER ANALYSIS . )

-

are tp be dises:ibuced £o; and used by thé makimum possible

Thiaqarajan, Semmel and ¥emme1 (1974) " state

stage -of instructional devel cpment o

which the characteristics of the target: ek .
. students whiéh are. relevant'to the % ¥
1 design of materials are identxfied v B ¥ o

(p. 25). - 3
3N Ideally, mstzuct;onal materials s‘hopld be designed

to meet the-individual needs of each'childq who may eventually
use them. This situation is obviously impossible if-materials -
.
numbex- of scudents. Grade Three students w111 share certain
common ttai‘ts while still maintaxn:mg chaxacteristxca whieh

make them unique £rom all other memhers of a-particular

o - g ,
: The Design for social"s‘tudies K-VI' gives eight

years as tﬁé averagé agé of st\’:de‘nts who parr_icipate in the

Gx‘ade Three Social Studies progx:am in our schools. ‘It .

pzovidea :he follow{nq general description ‘of the needs

and abilities of children belqnqinq to this age group.

. inﬂepemlenty teaching shous results; - . .- I .
and ethical values, ‘emotional and social. . -
/ development’, and creative abilities are il
:sadlly encouraged.. Active, outgoing and IR
3 BOC: al ««s have a need for group status




. . and are less with' the

and more concerned with the group.

Curious and concerned with the "why" of &
events.' ,i. acquiring the ability to

make comparisong and contrasts ...

B 4 capable of a mo ility of - thought that

use
experiences to evaluad:e and interpret:
the tesent ... concept_of histarical
;n\e is still qualitative in the sense
i - . < . that' it depends upon concrete props;
w5 - nevertheless ....now think beyond the .
g boundaries of their neighb@urhood and
community. and of immediate time and

. x ( space experiences. Broad interests are
developqd ... ahd are sustained by ...
n and "growth

J.n reason:mq povers. et w ¥

3 ... cafi engage in longe: 'work periods .. &
: '++. develop more con\prehenswe themes in

. social studies ... principles of ‘good ) .
LN cn:).zenshxp_ can take firm root. - b

e ) 1 (Design ... K-VI, pp. 32-33) ' .

Piaget_iusﬁ) developed a_three-stage profilé on
e the growth _patterns of children." The Grada Three.child is

e ey profiled in the $tage of Concrete Operations or Operatienal

LR Thinking.. It inc].ﬁdes _the age zaqge‘of seven to eleven

years\.\ s i . % N\

uring these years, children velop

5 reasoning strategiea 8uch as, classifying
4§ in varlzus ways - grouping things into a

" : " .'class of subclass; doing one-to-one, °
& corregpondence ; zeverslng thouqht

P ) opexatiohs ~= ‘addin subtractlng, B o, %

p 5 . subscltutinq. multzplyinq, dividing, Lo
P ” orderimg in apace and tlmk . - b
’ t (Bybee & Sund/ Y982, pp. 97— 98)
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- _ :
. Beauchamp (1964)° places the eight-year-old child

in what he calls "The Perjod of Middle Childhood™. To the
child in this period he assigns the following attributes
-and squest’s their iﬁplieétiona‘ih planning school programs.

.’l‘his is-the per:.od auring which
children begin in earnest such school . B
actxvities as reading. Children ...
- are constantly under the influehce
+ of the school and the school is L
expected to: play a significant role
in their cultural development, Here
the schools ordinarily attempt to
~ develop a considerable proficiency
‘in ‘the handling of the skills of
ion and.exp: in =
addition to reading, and at the same
time they help guide thése children
7/ in exploring the intricacies of a
rapidly broadening environmént (p. 24).

Before .p:’oceed}nq with additio;naT steps in the
ins:zuctional developmenppﬂ:ce:\‘s it seems mportant to
futther clarlfy the characteristics of the Lntended learners.
The Grade ‘l‘hree learner was perceived to bs capaple of:

.domg graup projects
- making comparlsons and ‘contrasts

- thinking beyond the boundaries of their  ° R
nei.gbbourhaod and comnunit

e engaging in longer work periods

. ' - using previous learnan experiences g
B - to evaluate and interpret the present

- = reasoning Ln.a;-x elementary way if
concrete objects are used 8

- being concerned vith "why" things
happe!

- claasifying- and ordering ohjects




- more earnest reading . v

- some understanding of historical time ’ :
* if concrete props are used

- developing mor€é comprehensive themes
in social studies -

This list provides implications worthy of consider- .
ation when pljnninq a unit of instruction on the theme
of recreation, featuring St. John's as the chosen city E

comﬂkﬂity. In ‘réviewing Ehe collected information, Grade

. Three students seem to ha\}e the ability to compare an‘d
contrast: different types of recreat’ienal event;s and
locations in their capital city. The inclusion of historical
recreational activities ;lso seems feasible. The students' =
ability to take' part in é:;oup projects provides many
opportunities for the mclusmn of sugqested activities
which would enrich the preseribed instruouon. Chlldren . @ L9

‘is age‘group are’generally very enhhnsiastic about new

&

learning experiences if they are presented in a meaninqﬁul
. way. N
. . N N =
Role of the Teacher
s Y . 5

When conducting an analysis of a #earning'.

population v;:ithin a school setting ig: seems ﬁecessary +to ’v’ :
rec'Q’nize the important role .of the teachers who will ‘be . H

participating in-the proposed lnstrucéiop. Many S
- . p
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professiomals involved in the fielqﬁ:f education have

’ come to ize that a ive téacher is essential

%o in the implementation of any planned cuxnculum.

As B:uner (1966) states:

“ . . Teachers can make or break materials by
¥ .~their. attitude toward them and their .
pedagogical procedures. No matter how
. * well the material may.be "presented" by
the curriculum maker, it may be over the .

- head of teacher and student alike, v

L ) producing in the end a misconception.

. S R Leéarning.and teaching are procksses that

X depend -upon a contingent link between a

: . teaching source and a learner (p. 166).

l(el.ly (1977) further substantiates that the
teacher s attitude thhxn the school is cruclal in.deter-
mining the curriculum. He .states. o

. That the individual teacher has a.'make . .
' or preak' role in the attempts of any.
outside body to bring about curiicuium
change is now indxsputable, nor is this
surpx:isz.nq since, it is the individual
Ig h who has the task of bridging

% any gap that might exist between
[ . curriculum theéory and curriculum

practice (p. 18)

A 3 i
Anderson and Tomkins (1983). also .ackriowledge the

significant fole of tlie teacher as shown by the following

: comments :
e Materials may well be powerful = - i .
i . =7 determinants of the ‘curriculum but B

it’'is the teacher who selects and - i

i modifies them afd determines their -

actual use. This is but one role,

++ albeit a majon one, of thé teacher

as a gatekeeper in the process of
curriculum development (p. 2).




As st_atéd in the assessment of need many classrooms

are ov and 1eave with little time to

cyvelop materials for use with. the new Social Studies
Program. - In view of this it seems essential th3s the
: develope'r present pnte:ials in a c].eax‘and concise manner -
to ensure that the p‘rupcjedrobjective! are as_:pto;_sriate»to
“ the learning level of Grade Three ‘studenta;‘otlgemiae, the
valuable»t‘irqe of the &eﬁl_oper -.u,svwe"ll‘ as that of the -
taacher_.ig and students will have be‘en wasted.

The que‘s(_:innﬁaize, prev:‘lbusly discussed, reﬁealeq
that teachers do seem to desperately want'any' materials e
that could be of use to them in the teaching of their

Social Studies Progxam A positive attitude has alréady . ¥

been displayed. It seelnk ‘safelto ‘assume”that if appropriate:
N materials are developed they will be received and implemented e
> by teachers, thereby providing students wif.h additional

worthwhile social studies expenencu.

:
23
F




CHAPTER IV’
TASK ANALYSIS

-The role of a task analysis in the instructional .

deve];opmen't‘pracess is to break down an‘instructional

task ‘into :.ts various component subtagks. The use of a -~

al- Jemen bles ‘the develqper to J.nclude ' PR

details relevant, to the instructional task and as a :esul't'

aids in the discardinq of any deta.\.ls deemed unnecessary 4
7 .. i

to the task. 5 ‘

According to Thxagarajan, Semmel, and Semmel (1974)

M a task analysis serves several Eunctians, mdud:.nq the

following: N
i
. 1) It forms the basis for both the
construction of measuring instruments ’
, and the design'of lnstructional .
/\_ o mterials. .
: 2) It helps to deten!\z.ne the type of SN

- + media_ to. be used. e

3) It augqesta the instructlonal forn\at

- 4) 8 allows'a potential user to get a

quick overview of the content of- the

package. . A

. e (p. 31 "

'The task: analysis for age unit of instruction

entitled, Recreation in St. aohn s first presents the' | ) g

\Principle caska of the -instructional unit and £c>110ws with -
the vax'ious subeaaks which supply details to, further clarify

the principla taaka. a0 . B ‘2







6¢




RECREATION IN ST. JOHN'S
Task Analysis (2)




41

.Suxuﬁ

Bﬁo.ﬁﬁ




. e
" (€) stsArewy yse
mE..BmEEE .






Behavioral Objectives

Behavioral objectlves have beécl;ne a recognized

i
feature;oé the cuxziculum and development planning.process.

Burns . (1942) writes very strongly in £avou’r of the usé of 4 4’;‘

, behavioral objectives. He states: ) » L.

Y

- =l . . The quality of J.nstruction, the quality . :
- of instructional materials, and:the quality -

of achievemént tests really demand that .

‘behavioral objectives all be set- forth

prior to instruction -(p. 2). o . < ¥ -

Sockett (1976) expresses what, in his opmlon, a -

i )
—%-  “behavionl ‘objestive shobld'do. HS“mgates: . !

A behavioral objective should refer to i

an intended change to ‘be brought about in A
. a learner. That intended change should | :
be described in terms of measurable. o
learner behavior. A behavioral objective -
must therefore be specific, measurable - )
and unamblguous (p. 39).

3 Haget 62), another- proponent of objectiyes, =

3 states that: - . .

& i _An important reason .for stating objectives
... relates to the evaluation of the degree ’
to which the|learner is able to petform in
{ . «the manner desired (pp. 3-4)-

¥ager (19621 also emphuizes the importance of

objectives for the teacher as yell as the stident.- He g&\
5w ™ 8

on to- atate H

} . » Tests or examinat 8 are the mileposts
= Alonq the ‘road \of Wearning and are supposed
E ’ ell the teacher and student the degree
t hich' both have been successful in their v
' [a Al evement of the course opbjectives. But




unless goals are clearly and firmly fixed
e ... tests are at best misleading; at worst,
.+s irrelevant, unfair or useless (p‘. 4).

The behavi‘oral‘ebjectives; for the unit Recreation

in St. John's are presented below.

“a After the slide/tape has been presenced and dis- = °

uussed with a Gxadg Three class, all members of the class

will demonstrate~ >
. .
L v 1. A knowledge of specific recreational events
W h‘ held in St. John's by being able tb identify, when given

B pertinent. information, three specific days which are =
célebrated with oxganized apt:witxes 1n St.. John's. |
2. A knowled‘ of specif;c recxeatianal locatmns

in st, Jchn s.by 'being able, to h']entify, when given pert.\.nem:

1n£oxmat:ion, four” sp‘ecific locations where; cnuzens o: st.
¢ 2 . John 8 can enjoy themselves. p . ’ J\'
’ '3. A knowledde Gf the hiatorical aspect of
- Areereatlon inst. John's l:y ):rEi'n\g* able ‘to identzfy a specj.hc
’ type of :ecre&tion which has’ been gn;oyed ‘at” the. s«:. John's )
Reqatta for many ‘yeax@, when qiven a 115(: of two kinds, of 4

recreation enjoyed n{ the St.. John's Reg& ta at. present.




vant to aud:.ovisual materxals.

RATIONALE FOR CHOICE OF MEDIA

A great“deal of r

a number of resenrchers and a synopsis of their findings

Vper:inenf\o/hé‘production aspects of audi‘ovisual ;nate.r:ials.

'rhe~f ndings- of Hoban.and Van Ormer (1950) were

sometimes direany related to variables in film and

télevzsion production, but in Kelnp 5 view most of their

::i}ts were alsg’ﬂvalue in the production of other
£

ex;als, such as slldes and f:l.lll\str;ps. *

studies

1) The tate of development or pacing ]
of a £ilm should be slow enough to
permit the learners to grasp the
material as‘j‘kis shown...

i .
2) ‘Présenting only.the bare essentials.
or too rapid coverage-of subject
matter may be inefﬁect!ve.

3)/Films that treat factualgmatter 4
appear ‘to_ be'improved by the use
of an organizational .outline in-
titdg and: commentary.

4) . Special effects used as -attention=
getting devices have no positive
1n£1uence on, lea!ning.

(Kemp, 1980, pp. 19-20) .

' ~
May and Lumsdaine (1958) “conducted’ experimental
concerning problema 1n pro(mctien and utilization

.
i

~” -
"h?as'be‘en' Snducted rele-

Kemp (1980) presents u‘s with




of teaching fiJms. Their findings wete: -

1) Except where the use of live
.dialogue can haveé marked supermnty
A for meeting particular objectives,
the narrated film has .great
6. advantaqes.

- @ ’ 2) Liberal use of titles, questmns
‘and other printed words can
improve teaching effectiveness.
g $(kemp, 1980, pp. 20-21)

¥ ‘Travers (1967) ,examined. the litexature ‘relating

. to the ssion of inform cion c the senses and

= g 3 pointed out unplications fox‘ the deslqn cf audxovlsual

ol . . teaching materialsf{ . ¥ o .
. 4 1) -The Z[et that color adds to the . 7 :
§ attractiveness of a training device
i i does not necessarily mean that it
improves learning. Black-and-white
is as effective as color forJ
‘. instructional purposes except when
! the learning involves an actual \
ot color ‘discrimination. ‘Learners R
: prefer. color versions despite tnt -
. fact that the -addition-of color
e _does not generally contribute to
o ) learning.

2) The special effects (fudes, dlssolves,
and the like) .that.are used to -
A " % represent lapses of- time and other
: events were not effective in conveying
the intended meanings. Print;titles
seem. to be more effective,,special
sound effects appear: to provide much
: more challengé to the film producer
LN than aid to the learner. The same can o/
be said of humor and of other special
+ means intended to retain-the interef/
» © 7. Of the learner. ' -

b}

fi . 4 % - .3)  Verbal simpliticntion dn film j
. B *". ‘commentaries increasea ceachinq
e o 4 effectivenes:




-

Hartman (1961) revised the literature on single-

and multiple-channel communication and concluded that:

The meaning of a visual mesﬁaqe is
often ambiguous and subject to personal

‘interpretation.” The use of words to

direct attention is essential.
(Kemp, 1980 p. 22)

Gropper (1966)"stud1ed the selation of visuals

words for developing programmed audxov;sual materials and

found that. .,

'
While concepts and pnnciples can be.
‘acquired on the basis solely of visual "

presentations, to rely only on visual
lessons is inefficient. Words serve .
an: important cueing®role and should be *
incorporated, for this sdvondary purpose, -
into a visual presentation.

(Kemp, 1980, p. 22)

Allen (1973). presented the following points:

1) When a’'student participates
frequently by responding actively
to some stimulus, learning of the
materials will be inc’x‘eased.

2) It is useful to airect the learner's "
\ attention to particular elements of

instructional visual
cueing or other attentmn-attracting
devices. - )

(Kemp, 1980, p. 22). *

Levie and Dickie (1973) conaidered the fouowing

generalizat‘l“r\ o have a bbarxng on the deﬂqn of audio-

visual materials T

Learning is facilitated by increasing

the' number of relative cues and reducing .
the number of irrelevant ones in terms




.
of the concept to be learned. When a ,
presentation involving a media form can *
-be reduced in complexity so that only - .
factors that directly contribute to
omplishing the task (like realism,
color, motion, picture, detail, and so
on) are included, kearning will be.more
predictable and replicable. s

(Kemp, 1980, p. 23)

Dwyer (1978) contributed findings which refutéd

Travers (1964) belief that color did notsimprove learning. . - n

~ ' *He concluded that: 15

There is an increasing amount of
" ' empirical evidence to support’the use
\ « - of color in'visual illustrations as . e N
o evidenced by improved achievement of E s
specific educational ovhjectives. =

(Kemp, 1980, p. 23) £

. x -
s ~ Dale (1969) studied the use of audiovisual materials
,within an educational context and found that they could .do
.

i a7 mn){sitive ‘things. These included: . P

# -3
1) Heighten motivation for. learning

2) Provide freshness and variety

’ .
. * - - 3) - Appeal~to students of varied abilities

4) Encourage actiye participation

.5) Widen the range of st:udenr'. exper‘iéncé

6) Assure order and continuity of thought ‘

7 Improve the eftectiveneas of other .
‘s . . materials - v
\» ) (pp. 150-156)

~Reiser.and Gagng (1983) provide six chax:ts which B

mnke up their media nelection model. Prior to ‘uaing this.
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" model they suggest four types of informanon which should
be obta:.ned by the developer at an eax:h.er staqe in the

instructional development process. These are: . .
. . » \
1) The objective(s) to be taught
Y 2) The domain of learning outcomds g
to which each objective belongs
(i.e., intellectual skill, verbal
informatich, cognitive strategy, - d
=, « motor skill or attitude) . y
v
< 3) .The aetting in which the 1nstruction
. . ,will take place (e.g., will the B
g 24 ) instruction be broadcast ‘from a’
» ' central lpcation? Will the . .
. 5 + ' instruction be delivered by a s B
T . live instructor? Will the students L r
p . .. be-expected to learn by self- - :
1nstruct10n?)

4) Whethex‘ or not the learners hre
. . expected to be competent readers
A (i.e., whether.they are able, with
reasonable efficiency, to gain
J,nfc:<matxon from’prxnted text) & Cowtw \

(pp. 67- -68)

Based upon the findings of the task analysis and

learner analysis the developer concludeé‘ from the Reiser .

and Gagne model that the' tea 1ng oi information is best

provi)ld to students by an i{xstructor with the aid oi/'l:he ~
- following: ' . - . = =5 u 3 i
M | . 50 . 2 '

- filmstrip 5 x w § . .
- motion picture" s .
- 'printed text (supplemente 'with, or : b -
' including pictures), ‘
0 - slides : : . . , <
i +« =+glide/tape . . . .
=TV cassette -




In making the final media selection, Reiser and
. , ) \ f
. Gagné (1983) pose a number of questions for consideration.

These are:

,1) can the medium be produced by the
time ngeded?

"1 .-2) - Can the costs of production, maifntenance, ) -

and operation be afforded?
3) can the medium be approved as cchat:.ble : 4
with existing policies and programs? 3
. . ) IR the: madium practical: for use in e
Dy ¢ ‘ ‘ ’ its intended env;ronment? i~ e o
- ¥ 3 « N v 5
iy . 5) . Is more ‘than one medium necessary to , . -
. 4 : enable students ‘to learn all.of the
o objectives? -
’ 6)“ what ‘axe the comparatxve costs of
i the' final candidate media and media
o ccmbinations? o
; . .. 7 ‘can each medium meet the estigated
Hsm # " requixements ‘for change and updatinq" -
. 25 - . (pp. 82-84)
As stated, in the completion.of an instructional -
: Vdevelopment project of chis type many factors have to’ be
_‘considered wﬁen attempting to choose appzoprhte med:.a.
i ; Obviously one vishes to choose media which will be
§ 5 P le to the i audience and to the téacher r

who must implement the instru::timg. The developer,
h ; 4 B " :
however, unless‘'being paid to do the project by a client
b 3 N

. must take into"account the factor of cost.

In this particular situation cost ‘considerations .

" \zulsd,gxut.t;hé use of lémm £ilm and videocassette 'reco;'ding. ”

# \ 5
The use of slides or filmstrips were a much less expensive
Ty . ‘. ’
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choice and accordxng to the Reiser and Gagne model appro-

“priate for the Y. on of the i instruction.
- e juestionnaireuzed to deternine a need for
the project also coptained a qugstion wh‘ich' asked 'teachérs \
to'indicﬁt;-- the -types of medi.a they p:efer to use in -thei.r
c\lassrooms (see Appenchx A, question 6). Filmstrips were .
ct_:os/en more often than sl.ides_. This may be due to\bKEa'ct‘

that filmstrips were indicated as one of the materials M . $

pre:sently available which could be inc"luded in the ,teaching

‘ of their, scémtudies proqram, wher:e,as slldes apprupriate
to sub- themes were not ava:.lahle. h
« B S The developer had an opportun:n:y to speak with - .
some o£ the respondents and they showed no particular
aversion to the use of slzides in ‘their classrooms. -Eighty- .
aew}exr percexit of the teachers surveyed :ep’orted th’e
% avallability of a slide, projector for their use.
Slides appear to be ‘a more versatile medium than
filmsfrips. Once slides l;a_ve been taken, ‘they can be:
N used in thaf forn\at._!;hay_nan;be_placeztomyidan:v:m

or they can be convexted to.a filmstx‘ip, thug satisfyin

three particular preferences. » 4

The slide medium is beccm.ng incraasingly familiar

» - to young children today. The 35mm cameta is a popular W

item and many childrel; can now providé their own slide

shows of 1nteresting places they have visited or of apecinl

= * occasions - xecently celebrated.
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|

/rfx) developer, during her time as a teacher, has
qive;: ;1. e presentations to children in the i;ril_na:y gradesA
and always, found them to be enthusifstically received.
‘Ch.iidren who didn't ar‘dinaii.}\(. share. che_i;‘ experiences in
x:egu'lax" ciass discussio’;x‘a éften got very excited over,
pidiurgs on the s‘creeill.. This was eépeciall‘y’t_l-ne‘case when
a parciﬁular house or -landmgrk ‘from t}‘xeir.j comun'ity was -, g N
‘ré;oinized. On’several occasions .they would want to touch
l:.l;e pi:uge on the Q(:re‘en 1n’ order .to poini: 9ut-'sométhing

of ;in't_ est to them. These were always pleasant times

for both) and and’ es to the 'show' y

continued.long after the iaxesentagion had ended. -

The ‘developer's high opinion.of slides as an
acéep'table-cla sroom medium is shared by others, as seems
evident by the follow.mg glowing account.

The power Dﬁ the slide medium hes 5 L

" in part in_ the _nature of the slide

presentation. \‘rhe very darkness of the
', room not only -imp oves the. brilliancy g
% and three dimensicnal:.ty of. the image,

an s -an envi &

in which the’ viewer is compelled by the .

slide. . The.darkened room focuses the .

attention of the viewer so totally on

the-dazzling. screen, that the image J.s -

projected on our very minds. The %

; centering power of slides cannot be © e - -
. underestimated, paréicularly in relation

. to young children.
T - X ‘(Heix&, 1977, P B) ¢
He goes on to staée that: . 2 N '

While they lack the .illusion of.movement - W
- that makes the cinema ‘such a powerful - 3, 5 N g
i @ recreation of the ever-chnnging mux of GO (v R




perceptions, slides in: th"eit frozeness,
have a, "gestural" quality that make' them
seem to contain meanings as‘'well as captur!
moments.

(viein, 1977, p.®) =

shdes prepared for classroog use be accompanied
Ry

by a cassette tape containing appx:gpriate nar:ation. As
“with slides, the cassette tape is t'amiliat to young »
children in o’ur: society tcday. The portable mini cassette ®
player and a supply of tapes often top the list of xequests
for Chnstmas or blrthday gifta. .

.A survey was conducted by Hardesty (1978) to

ascertain the reactions &f individual librarians to the

use of slide/tape presentations. Many favoﬁrable comments
use @ presents

5 . a common point of departure for all
A nudents in the class . -
. ™ . e
10) Slides can be ra-organized to use 1
Lo

were compiled 1nc1uding the following:

‘1) Flexibillty of ;emovmg out-dated
slides

2) Flexibillty of altering tape
" 3). Durability of slides and’ tapes
4) Low initial cost )
5) ‘Low maintenance of si:fui‘es and’ tépe.s
6) ‘Easy d‘;glication of matetinls
P “Good color :eproducnon 4 .' "o

8)+ Can be run on equi.pment which is )

' ® easy .to use ¥ -
9) Can be incorporated very easily into .

M class discussion sessions and sexve as

w&ﬂ\out tape . ‘.




11) sSlide/tape format is useful for' .
presenting individualized instruction
Loty or for classroom use .

s A S ,
* 12) Enhances creativity
i 13): Easier tha/n f‘illri‘s to alter =
* 14) .Programs can be copied on vmeo-
g . cassette )

15) Pictutes closer to-reality, the:éféz i

A - more easily assimilated .than pr;nted
’or verbal Lnformation d "
. ' '\

'16).© Major ndvan}:age over filmstrips is K

“ that it can be chan‘qed quite easily

17) slide syn nization can be

- at any point in the ptesentation to

' add’ additional explanation

18) Simpler to pmduce than vxdeotape or !

. £ilm,” yet gives both audio and visual

19) Less éxpensive to produce than

videotape or film =5
. 3 (pp. 27-126) -
T : M shown the sl:.de/tape combination has many

e note its potential dxawbacks. The main complaint is

down. The suggested way to ovércome this is for the

i ths class, as' would be expected of any type “of media

positive attributes; however, it would be negligent not to
' the slides may get out of sequence or be projeuted upside

teacher to praviev; the presentation befoxe s'hcwing it to

. presentation. Previewing its

the intended audience. )12 the slides are numbered and

to

placed in a a\:o‘rage tray which can che’x; .be directly attached
y; " S s g

lide projector for viewing purpoges, problems of
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this type should not be . The audi should

aleh be played in ¥

ning that it is

in good working order and that the narration is clear and

well-paced. . i . - : "
The pdsitive aspects uf a slide/tape -edi\m nppeax

to outweigh the negative aspects. As a reuult of these

“"'ﬂndings it was the medium selected to present the nn‘it 5

of vinltr‘ucgion. L

. The slide/tape preseniﬁtieg constitutes. a large
part of the instruction; howewer, an additianul medium
seemed essential. To make the objectlvas of the instruction

her 's manual was,

clear. to c and a

included as part of the unit. '

The manual contains a copy of the scripted narration
cfn_the audiotape as well as a numbered description of
gﬂ;ch slide in the presentation. In addition, the manual

contains di i and activity -

suggestions, and provides a quiz which may be used for -

evaluation. pnrposei .




CHAPTER VI

= DEVELOPMENT PROCEDURES. ANVORMA\TIVE’ KVALU.ATION
E . =y

. The mstrucnonal development process *requxres
adherence to a precxse plan. The plan used by thg
dé‘?e!opex is based upon a‘'model developed by i‘hiaqarajavn, :

‘ Semmel, emd Semmel (1974) The mstructional development- (
plan-is -divided into four st‘Ages, as shown in Figure 1.

~- The analyses stage has been, covered 1n the precedxng ¢

I chapters of thu report. The remaman stages are covered 7
: in the present chapter and the ones which _follow.

S P
Production and FormatdVesEvaluation
'
" consigted of 1) a sl1de/tape presentaticn, and 2) a
teacher's manua;. Prior to writmg the script for the

slide/tape tzresentatiort/ﬂréde ‘Three basal readers, spelling

. i books, and workbooks’ \}ete, studied to determine an apprc-'
X A

griat‘:e vdcabulary 1e\’e'i. Aftér the. script haé undergone

S séverai revisions, .it and the objectives for the unit of
’ b ’ study were taken to’M‘s\.;'J. King, a Grade Three teacher.
T Ms. King cbnai’dere§ .th_e _olﬁect&ves of the unit to be
’ appro‘priats as well as the vocubuiaxy and con‘tene’ﬂf the e

script. She was also,of the opinion that most of the aural

]
:t ————. The, matenals prcduced for the unit of study U
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K thr_oughouthhe yeax‘. The necessary _slideb were callected

. -~ s %
vocabulary used could be read by Grade Three sstudents,

with the possible exceptlgn of the words 'officials' and

'ceremony' which were used to describe activities held

on St. John's Day. This information was of help to the

developer when pq;paring a test £<x summative evaluatfon.
- ‘?ﬁe qypzoval of ‘r_he script auowed the developer

to proceed with'the wking of the nedesnry €1ides. This

endeavor required a péziod’ of ueveral manths as the upecxal

days included in the presentation,occur at Various times

with f.h'g exception of those portraying. ci'm Re.'g‘attn Da¥ - ’
boat races. $ome oF the s.'lidea for this legm‘ent w‘ere notd
cons4dered to be of uuiub]\e quality and, therefo:e,'ete

not included in the ptelmtatio’\ 'I.‘his lack of suita.blg N
slides created a potentjal ptoblem sane the boat.races

are considered to be the nain qttxactlon on Regatta Day.

1t, i seemed iate e the numbqr

of sude; perbu’inﬁ'ng ta: tha races. Mr, W. Sturge from the .
Depazt.nam: of Devalopment ("l‘ourism Branch) ‘helped to uvex-
dbme this ‘problem. When the developer contacced him and
explained the- gitun’!lon and the pxng‘tmn 4in prog;eu,

. H:..Sturge supplied the raquired slidea, He. also%hrovided

slides relevant tqp tflm, segment concerniing ‘the Children's
- . o4 . & o
_Animal Fatm,' - . v M ‘\, b
whén (:ryinq to locate hiltofical slidas of bbth

-~

the Regatta Day)_ boat races and a parade in the dmtown = <
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area of St. John's, the daveloper was informed by Mr. H.

Brown, an employee of the Newfoundland Archives, that

pictures such as thesé were a\;ailable at his place of

work. ‘A search revealed that appropriate photographs did

exist. Ne’wfcundland }\rchiyevsi personnel‘séﬂ the chosen

i:hotugraphs" to Cameramun at Memoriafy University whére_the

copies were made ‘in'co a slide format. & ) \\
When the necessary slides were- obtained they, .and v

the scnpt, were shown to'Mr. H. Dé‘vunq. Mr. Dewllng,_a ' .

recently reéu—ed employee from the Department of Patks and

Reureation *(n St. John's, checked the accuracy of both - .- : L
the script, and the slides. The 1n£Qrmat10n in the script N
was considered to be accurate; however, three of tiﬁ_ slides

needed ‘clarification. All three slides were }:ontain’ed in”

the St. John's Day segment of the prese ion and dealt,

+in pattxculat, wn:h the paraﬂe held -on- that dny. 'Nn-of

- the slides showing the nghts o( ylumbus and the’ shrinau' =4

club Band had; been erroneously sequencea. Thu erxor. - wag

‘i.mmedxately cotrected. The thixd slide wns thought, by
thg developer, to be.a picture of two msmhets of the ~ . ,‘

“Royal danadian Mounted Police in uniforms which depicted

’ suggesnd !:hat r.hey ‘were unifoms from the pnst but he wal

7 quul canadian

some present day Btyle of dress. Mr. Dewlinq, however,‘

unsure of tha paxticul.ar psricd. His suggestion proved tq‘

be con‘ect. The® Police




» v
‘the content of the slide was clarified. . P

e . Thé recozding of ‘the script on a cassette tape
required the aid of people w:.th expettise in that area.
"r Mr. F. O‘Byrne, who has been involved in various aspects ’ -
of the xecordinq and television fiéld for several years .
and is now completing a degree in Educatwn at Memorial

University, offered much valuahle advice when the cassette :

] tape recording was in progx_:e_ss. He a_lsp provided hxs -
services as narrator on.the finished tape; Dr, T. Braffet
. and Mr. G. Hollett, from the Division of Learning Resources:

at Memor!.‘nl University,» also provided needed appraisal a;yd

< ‘assistance o

this a.spect'of‘ the\productién. Théy further . *.

.' ex:ended ass;stance i? f:mauzing the vxsual portion of

the producticn. -

» i ’A‘he teacher s. manual was déveloped-to further
» extend the information eoptained in the slide/tape

presentation. Additxonal Lnfomution was gleaned from

. ires and infor on k qui , by the

5 3 B

o developer, from various branches of beth the Government of

land and L r and the Go ¢ t of Canada.

e :
\I King, tha Grade 'rhxee teacher previoualy .

ponaulted regardingathe sc:ipt, was shown Jt:ne con\pletea

slide/tapa presentation and the ‘accom) anying teachet's manual.

S ) she conaidsxed the p:esantation to be uitabls fox: Grade
d Tp:ee lenm‘ Ms. King vag also of |the opinion that the

" i i% ana's ons provifed in the teacher's manual - °
v e
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érg worthy of beipq included in a Grade Three social . ;
' studies unit. In giving an overall reaction to the

tdacher's manual, Ms. King reported that she thoughﬁ 'it

to \be 'workable', whereas many manuals or guides supplied

\to eachers Were unteah.stic in terms of the schoo], supplles !

needed to implement the provided squestﬁons. To obtain

o of Curriculum and Instructxon at Memorial Univerulty. v 5
' Neither Mrs. Mahaney nor Dr. Brett suggeste? any changes

in the format of thé manual.’ N - .

Before the developer could take the \completed

~ Pr ation for a mative evaluatien it was necess’axy‘-‘

to receive Evaluptibe comments from a group of learners.

g3 " Five cidldr:en viewed the slide/tape presentation and the
- :

developer was by the husiastic 1 it

¢ elicited.. The slides seemed to proﬁt many comen!:s as to

. which of the things 1oo d 11ke.they would be~" "fun ‘to do
All of the children sedged to identify with the segment

pex,taininq to a chid's backyard “@and offered their own

experiences. The' daveloper assisted them in calculatinq \

the _number of years ago that the historical pictures had

been taken, howevex, they g‘id not - make any referencé to the

Enct hat these- two pictures were not in colat.
. v - i
5 T h o




When the learners were working.through the test
* prepared for the summative gvaluation the dev_einper was

again pleased by their enthusiastic receptiop toward the

"uessing game". format of the test. The developer, during
z he¥ years as a Piimary teacher, was aware that children

in'this age group like to play 'gixessix_\g game’s' and as’a .

result the test was designed with that format in mind.

Summary

N . s i

The expert.appraisal, awcg, and assistance provided

from varioué sources and the enthusiastic raspohses received

from a q:oup of learners indicated to the developer that .
,the materuls she had pxodnced were worthwhile. The next

« "
requirement of the ins onal deve. P was

N to h;ve the unit of study undergo a,summa’:ive e-valuat'ion;




) CHAPTER VII

' . SUMMATIVE EVALUATION

Y Procedure \ ,
A / s B 3
‘To obtain feedback on the effects of the

' instructional unit, eValnéfion was conducted with ‘two

éroups ’of‘ Gx:i‘e Three s)tudents. .Each group was comi:tl‘sed

B ' T- "of 28 scdden \l:o&i groups contained male and -female *-
10

u’a/ademic abxlities and socioeconomic
P
= 43 isted-of from 'the, city

. ‘students of var

of st. John's. Group vadonsist"ed‘ of students from a

L s 5 fity 20 kilo s outside the city.

“ g ’ Before the'students were exposfad to the
.+ instruction eadh :of' the ‘ty;o‘te'achers used a pretest
check‘list, in the form of a ’quessing game', to obtain
an indication of the amount of kncwledge tfe students ~
K posssased prior to administrntion of the instxuction.
" The checklist contained five items (see App/endix B).
' z These ﬁve items were later administered using a paper and
pencil stttest, which was completed by each of the 56
students who toc;): parwn the 1nstzgction. !
iy ‘The sfyle of administration of the pretedt and
: p;)sttest differed due- tc the aqe of t‘e students. Duxinq

the developer'o‘yaara of training in the Primry area™




< of these teachings it seemed inappropriate to administer

the importance of fostering a positive self-concept and

of giving children, especially yguhg ones, positive

iy t was ly being zed In view

-

- a test to young children o‘n'ma't'eriul of which they had
nof received, . any inst’ruction. This view seemed
pa:cicuhrly relevant for the group outside St. John's.
children within t:he city-may have acm’ally taken parc in
'some of the events shovm in the presentat.\on, however;
the ghance of_ success seemed less likely for 'the s\:udent:;
‘out:s!.de the city.~ The-other Prix‘mary teachers‘consulted
‘zegarding thu tatter were supportive of the dsvelopsr s
choice of pretest’fomat. The quessinq game' could nge

/an lndxcatlon of ths amoune of knowledqe already known »
withaut causinq mdue concern t§ the .students at not *
knowing the correct ‘response to the items. - h "

i Three itely_ls were included on the posttest which

had nc;t prev:’Lously ‘been used on the precést. Items 6, 7,

and 8 of the posttent could have caused cdnfusion, without

B firat seeing the presentatian, due to the specific nature

", of the content (see Appendix €) .« Upon completion of the

~pretest, the -sli(ie/taps ‘presentation’ was viewed by the

d ghe .of the ation wera' di
and t:he .students provided thair own related’ experiences.
'.l.‘ha paper and pencil posttest was then ndminiatered to

both g:oups of students.

aie




To obtain additional feedback the teatherd who

took "part in the administration of the instructmn ere

! .. asked to indicate _the extent cf their aqreement i3 dis-
/A agreement, using 4-five-point scale, with stateménts
. relevant to the unit of instruction (see Appendix D).

%+ They were also asked to give an igfomal assessment of

the slide/tape p:esenb_ation.apd their studenr.s' ‘reactions i

3 o to it. : o I

® 'l‘he results of ‘the posttgst adm:.nistered to
-

N 'Group 1 yxeldeh a per of

oz to each ~
of the five items which was highez} than the percentage
¥ B DE

X o;;ect respcnses estimaced by the teacher during

* the pz'g:est (see Table ‘3)

. e 1 Item I showed -t e__greatest pezcentage gain from .

pretest to posttest - a lbO\ gain.- Items 2, 4, and 5

each ehowed a 25% ', from p; ‘to 8 .

R i &z
s As shown. in Table 4, the results of the posttest g o s

"/\dminytered to Grou}: II also yielded a peréentage of T~

correct ;eséonses to éach of the £ive items which was

5 ’ higher than the percentage oE correct responses estimated:
Y « by the teacher Auring the preteut.

: !
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’ TABLE L L 3
Compariatm of Pretest a Posttest Responses
in Group
’ . <o
. < Item pretest® posttest® |
3 T -
\ _ S—
L ¥ - o - .
1 w o, 100 :
i 3. i 75¢ ~ 100y ’
. 3 Vs 96 .
.
A 4 75 100 *
5 - 75 - 100
‘. Note. Total number of stugientsj 28; ”
‘@pretest per Sonanls Condiet onhinibions

bposttest percentages were obtained in a papet and -~
pencil test completed by all members of the qroup

N -

Itema\l\and 3 showed the; greatest percentage gain . 0

from pretest to posttest - an 89% g!ﬁn on each of v;he

fwoit It 4 and 5 each showed an imptovement of

68% E:om pretest t:o posttest. -Group II indicdated a,
% Bobwe, g:sutex percentage gain fram preteat to posf tepc thnn did

5 & Gzcup Ion a 1 but the first item. The 1owsr percentage '

. wog glin Erom Bretest ‘to posttest was not a cause of great . e

€ e uurpzlse when 1t ‘,vaa taken into account r.hat: all of the




A ) . : @5 pren o8 i g
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TABLE 4
Comparison of Pretest and Posttest Responses
. in Group I
e .
v = - v
: . . a Svagtd
. Item Pretest E Posttest
[ s Y 5
. o N
. p—
/ I Vo . o ;
* 2 -2 2 ¥ 100 v EF
. 3 o7 B 89 = .

- a7 . 25 o9 :
('/ > -2 93 .
x| - . F

“"\L{f\ Note: - Total number Gf students = 28,

o are. estimates.’

\ Pesttest pércentages were obtained on a paper and .
» \ pencil test completed by all members of the 'group. _ .. 2

Y
.

atudents from Group I were residents of St. John's - che
community poxtrayed in the presentation.

k e ) To obtain an overall comparison of pretest and .

~post}test responses to each of the five items, the- results

_fron)\the pretests/and postteats of Group I and Group II
- were combined (see Table 5).

Item I shwad a-95% gain from pre\:est to posttest.

Iﬁem& 4 and 5 showed the lowest gain - 47% from pretest’




\
TABLE 5

Comparison of Pretest and Posttest Responses
Groups I and II‘_Combined

2 N
A
If:em Pre:est / Pas:test
¥, = &
1 o . 95
w2 ‘. 50 ) ~ 100
g nf ¥ g v ‘93
S so a7
) 5 “s0 ¥ B
3 '

T to posétest. Although percentage gains were indicated on’
all of the items they were somewhat diminished by the
High pr,etesé/ rem'xlt,:.s by the group of students within the .
city of st’.’/doh'r;'s. These' results ‘may‘Indicate that’ the
>1ns‘,truc'ticn would best serve Gra‘de Three students who

““live'in cofiumlties outside the city.. & o
3 _The three items on the posttest which were not

. .px;avioﬁsly administered on the pretest received a high
ppxcentagé of correct responses frﬂ Group I and Gfgup II

(see Table 6)', N




T o e A ol W Vet
TABLE 6 Y
-
Posttest Responses for Groups 1 and II
Both Individually and Combined
- -
Item Group I Group II Groups I and I1
- % % %
6 ©oey 79 86
. o 7 . 100 100 . . 100
. . » Vool « 5
; 8- 93 ¢ . 86 © 90
) Both gi-oups obtained 100% on Ttem 7. while Group
- T received a hiqh‘er .percentage on each of the other two X e
by items. z ¥ v <
a The results presented thus far -see indicate —
that student knowledge inéreased after exposure to the . . o

instrucﬂon. ‘The develo;et deduced from the percentage

+ U lof correct responses on each of the test items that theé P
objecti.ves for the unit had been met. .The overall success- ° #
in reaching the objectives with both groups of qcudants L F

-was calculated and, ‘as the raaults in xakgle 2 show, 728

. of the students obtained 1008.0n the posttest with 898 * ) . 3
b . gy . RS
of the.students obtaining 80% or more on the posttest. % G v
¥ .
: x -, "




TABLE 7

71

oOverall Success in Reaching Objectives

2

ST =
Students Items Cou-ec't
X = . s . . g
i ' -~ - .
e 72 . (200 = )
; 72 ™ 90. (@x nore)
g .BS . ' 80 (or more)
L 4 97 1‘ . ~ ’70“(orvmore)
100 , .60 (or rbre) ‘

Note. Total number of students = 36.

of innt:uctlon was positive. The teacher with G;oup I

that her

: PR expnued in a vritten

ey 'nlzaady fmuaz" The other two Grade Three teachers

. t.houqht to include 'gpaciul days '

a good iden to do lo. .

in their discunion of-

Aa nhuv.m in Table 8, teacher response to the mit

-

'really enjc_yed laarninq about thxngu vi,th which they are
"_'1n that purtieular school aleo examined the materiald and
axp:eued an ineerest 1p using them in their .classrooms at

a tuture dnte. Thése' teacheu ccmm;anted that thsy had not

. the topic tacrgatien “but thay were of the opininn thut it
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. - . TABLE 8-
Teacher Attjtudes Toward the Unit of Instruction
-
o
- . . =N
Teacher I = Teacher II Totals
. ¥ -~
Statement 1 5 ' 5 10 .
- .~
.~ statement 2 5 s . 10
Statement 3 4 . 5 / ¢
statenént-4 ' D 4 . s 9
~ 0 = - o -
. =

Note. Maximun total possible for each statement ='10.

P P

.

y

with the audio portion Of the presentation - she had

The teacher with Group I had one minor .:omplai..nt
g .

.

"difficulty hearing the audible signal during the music

of the pr ation.. The’

have been with the :casset{t‘e player used by that particylar « -

abpears to - + V.

teacher. The Pveluper -checked with the teacher from .

ne if she had

Group II to

a ioh.” Pripg to

. ‘uspect of the

cassette tapes to both’teachers the’ tapes had been playeg.,

ed a problem

‘e’ . of this kind. No problems had been encountered with any
- g .

thes

on~varim|n t:apa players and the signal was clently

&hce:nible on each player. 2




L . . O - 1

.The teacher with Group II, prior.to"acc.epting the
.xlptetials for 'evaluation purposes, had descriheé er
class as being ve:y *forthright' when expxeasing theix
o,pinions. E‘or example, on the occasione when she azxived

s cluas wearing un/article of clothing which ‘aia .ot

appeal ‘to them ‘it wouid be pzompt!.y and " '1cud1y made

‘Xnown ‘to her. She assured me that their xeactions to the

" preséntation would be ‘honest! ones. As a résult it vas
most “encouraging to be told that upon compl.etion of ,the /
slin/tupe prasentation the comment, "that was’ some . lood,
Mits", was loudly expressed Sy several hembers of the

~ - <lass.

cae Sumary and Conclusion’
v ' . T

e ‘ " The results of pretedt'and ‘gosnesc evalu}tians

* with two qtogpn .of studentn seemed to indicate that bdth

'\.groupu 1ncreased meu knowledge as a, xeuult of the
lnltructlon ndm!.plltared to, 'them. The results obtajned
on the test items ovaxall Qdicaced u‘t tr;" objectives
of thu instruction had been :auu,:ed In, addition, both,

Sl utudant-*nd teachdrs gave favourable comments ragurdiné

the instruction. The developer concluded from the results

5 of the summative evaluatioh that the nffabu of the.
- ' ’Lnltruouonll unl: had blcn po-ltiv.. . k

i

~ -



. ! CHAPTERVIII ’ :

i . CONCLUSIONS,’ RECO NS, IMPL roN

. The summative e\?a}pe’ on indicated that the
effects of 'the,instruetiohéil unit entitled, Recreatioh in -
St. John's were Véositi.i;ah 'J;wo groups of studem:s ga{ned
knowledge from the instruct:.on end both studem:s and -
teaehers seemed to en:roy the insttuction. Baaed on these
S findings ﬂg developer recommends that the .unit of
instruction be widely used by other Grade Three® students

‘and h of >undland and L while they

W

explore the theme of the Grade fhree social studieg program,

Heetipg the Needs of Copmunities.

.

E s, The_ unit presently completed has fulfill just

N a small part of: the need, as expressed by teachars..for

. additional materials to aid them in their teacRing of the ~

socinl studies program.. Each topic inttcdue;d Ln the

unit could be developed- into it's own slide/tape

: - =
» presenfhtion. In addition to having recreutional mceriuls‘

Y K: on the. clty of s6®John' 8, it would be, most educational’
tot lcudantl if levenl, presentatloxp on’ an exgensive
nuanr of congnunitien in Newfoundland and Lubuqor could
be made available to them. Recreation is jlllvt ‘ona‘ of
the iub-r.hems covered in Grade Three social studies.. A

. ll:udy of any or all of the other luh-thelui would be

Pt
g £y . -
[ EZ )
3 & ¢
-

. (R
- e e




enhzmced by the availabiltty of suitable supplementary

mat?xials o . o £ i

. . In the dissemination p:ocess cne must not discount

fons made by 3 who have su 11y

" used the instruction.’ .As noted during the summative

3 evaluation. two Eeachers not involved ‘in the evaluation

. had expressed im:erest in uBinq the Anstxuctiop at a future‘

date. ‘To achieve provifice-wide dissemination’of the unit
. %
of inétructlon all Grade Three need to be i
. of its availability!

‘The Clearinghousé at Memorialgyy

" P 4 X
University will hopefu‘lly serve this purpose. A catalogue

& from thelClearinghouse is available to schools. The
e . :utnlog.lm proviiiea teachers with a list of instruqtiopa1
b packages, provides a short synopsis of their contents, =

V/ and gives the age group for whil:h the, iinstruc(:ion was
= designed. :
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i - 3 " ‘ 81 .
g E !
o S s QUESTIONNAIRE: * SCHOOL MATERIALS
" 1. 'Which of the following materials are’ available to' " ;
_assist you in the teaching of your Social Stlidies . o
F Program? S . .
e
T w R Materials ¢« Often -+ Seldom
g . . Available “Used < Used Used
& s 2 3
= £ ’
-a) Posters 3
‘- 3 -—— # * 2 . , g . .
b) Maps ) § V!
c) Globes ’
5 .. d Games i
e) Kit )
L — — s
L ve, 5 ¢ E) Boovks" i
" g) Records . P
/ LA h) Au.diotapss } . X . 3
%% g .4) videotapes A - _
¥ 2 L. Coe " Y
< 3) »slides, ' ., . : - 2 \
: q
k) Filmstrips : 2
B = — _
1) 16mm Filns x5 e Hia 285
| ] . i } ; ) N =
m) Other & % ;
s ey (w g™ - . . -~
e 1 : . ob 3 4 s i
1 (LR 5 :
‘ TR el




B .2, Keeping in mind the theme of the Grade Th;ee Sm:ul o

¥l “ Studies Program, Meeting.the Needs of Communities, -
. . - which of the follow ng -sul emes covered by the

; a) Food ’ e ¥ &%
e " by Clot‘hing
c) Shelter
! 8 L
Fs d) Energy : L
. q) Health care ' N « * .
: £) Communication -
a5 ] ] .
- .9) -Trahsportation “
. h) Occupations and Services <y
. 1)  Recreatian 4
- §) + Resources
i k) Goven:nment
< ’ . 1) Education
y‘ " " ’
3 3. Axe you presently satisfied with the materials 50
.~ .7 -avaflable to aasiat you in the teachingsof Social A 2L
Studies?
’ v oA ’
3 " . Yes N No "
e, y B Y . 3 i
4. i"fbiae suggest mtetiulytt you wduld like to have -
.. made available to you. !
* . v '

4




e

Which of the following types of
able \t your school?

a) ‘ Filmstrip Projector
b) Slide Ptoj_ecto:’

.c')_' 16mm Film P_toj_ectof
*.4)" Audiotape Recorder -

y-
equipment are avail-

e) Videocassette Recorder 3/4 in.

Y \p
Considering the available‘equipment listed in question
five, which typu of media do you prefez to use in your

clasaroom?

a) Filmltxips
b)’ Slides’

€) 16mm Fil.ml_ f

. d) Audiotapes

e) Videocassette Tag
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It

slide/tape presentat!.on'

Ve ér’é qoix@ to see 2

ualléd Recreu(:ion in St. John 8.0 Beiore 1,7 watch the

) p:esentation, ‘letis play a. guessinq game. You[are to.

’ ,queu uhich apecial day I am celeb:atmg in s Jchn'}s

= o: wh}.c;\ spacial place I am vxsitihg irom the clues tha

I qive you. P!.ease wa*c for all the clues and then raise *

yout hand j.f you think that you knaw the, correct answer.

. . - -
e " 1. Guess the Special Day - | .
o e g % -
W »Clue number l:_'. = B
I am watchirg city-0ffictals (mayor, councillors, .
atc.)‘\perfom ap/opeiing” ceremony. . \\ . =
- Clue’ nuiber. 2 -
b . I am watching an unusuair-dory race.
: . -
" clue l&umber 3- : R
. 1 am watching a colouxful parade on Water Street. R v
The: spaclal Day is ST. JOHN'S DAY
', How many of the class knew the corract response? t % 5 T
. All Most some A few None, .
k ’ Rd e y [ -
- ‘ (100%) - (75% ) (50%) (25%) - , (0%) .
1 J #5 i L # Yogg T W % w s
L ' 2. Guess the Special. Pplace & el E g,
; - . D -
Clue’ number 1: ,; LA '\4.\ ~),..
§ 6v!.li.ti.ng a plnea whex,a lots of chiidran like ° N
i g90. . . B
o) i : [ . 3




¢ e number :
I am making new £r1ends here®

- Clue nu.mber e

g a qoat. L : ¢

‘I've just: made frlends w‘th, a duck, a rabbn:, and

‘The Special Plvace is THE CHIL'DRE“'S ANIMAL FARM '

How muny of the c].us knew the correct response?

*
All___ - 'Most___ ' Some A few

. (100%)  (75%) - (50%)
. :- "

3. (‘;uas‘s the. Spécial Day

Clue number'l: 4

1 ‘am on Sh’;nal"iill.

Clue pumber 2:

S(sy”

None

Lotony
- °

s

I an ‘watching the Signal Hill 'l‘ar.too put on a upacial

show for the occasion.

.Clue number

for the singigg of:a ce:tuin song.

The Special Day is CANADA®DAY.

P =

! o 14 % Yoo W
E }oﬁ many of the clal\uLkne‘ﬂ the éorrect responsa?

O A o 5

(508)

Some A lew 3

(Z5l)

S

-an

e

“,‘{"."

None__*

§7

I am going to\jolp in with all of,the ,nthet peoplo




4.1 cuess the special Place i -

© clue number 1: .~ , - £ s

A ItQ is Bonfire Night and 1

Clue number. 2: . : ' . g

. L Im going on a hike. V~ .
£ Clue numbex 35 = - '’E o

(3 ’ I am qa:.ng for a swim and then I am gomq to join TR
my frxends for a picnic. . ¢ '

The Specxal Place is’A PARK,

How many of the class knew the correct respohse? . >

» ¢ - = % . o B
. ) ¢ ALl ‘,H9§t»_ Some__, A few None I
m ; g . .
(1008) - (758%). © (50%) (25%) (08) .
‘Guess the Special Day N B
. : - i B
Clue number 1: - : . T

‘I am buymg txckecs and’ hoping to win a prue. &

Clue’ number 2 . \ . .

I am en:oyxng\a\m:s;c Eestival. \\ . ) ’ . A

clue” number 3:, N . s )

S2ue number o .

I.and thousands of cthe: people are stanqu beside ,
a“lake watching boat racea iy . . . 3

e . ’I‘he Special day Ls RBGA’M’A pAY. - " il

How:many of the class knew the correct tesponée? )
h b T g
‘ All Most some__," A few, - None

(10bw (758 (s0m) o (258) © (0%)







% . if I am watching these things.

Choose the -special day I am celebrating in St. John's

‘I am watchlng city officials perform ‘an opening

C o 4
. % '
N cerembny. 5 & N o~
o t 2) I am watchxng an.unusual dory race. } N
*\ ¥ 3) I am watchzng a cqlourful parade on water stre7t. o,

s =

. PLEASE CIRCLE THE CORRECT ANSWER.

a) Canada Day - -b)

st. John's Day’

Where i:nast. John's am I if I am doing these things? '~ =~ |

o) \Regaita Bay”
. LY :
J

2.
:l) I am visiting a place where lots of children
l.i’ke. to go. :
T ’ 2) I am making new frxends here. % -
e . "
. 3). I've Just maae friends with -a duck a tabbit,
_)\ % . . and.a gaat.

°  PLEASE CIRCLE THE CORRECT ANSWER.

N a) on: the waterfront
b) &t the Children's Animal Farn
. ‘ . .7¢) " in Robert's backyard

N - <




- Lraie ) e Lt LN
r.‘ ) - 3 '. o # .
I3 N .. .90
. * T g e . :
3 3. Choose the special day I am celebrating :.n St. John's . £
if I am:doing these thinds. ' . : . Y. ,
L ST . - 5% o A .
AT 5 1) I am standing on.Signal-Hill. _ I &
A 2) - I am watching the Signal Hill Tattoo. e
W 3) .I am singing’0 Canada! b E ot 58 "
¥ . = g " . . . 4
PLEASE CIRCLE' THE CORRECT ANSWER. i . i ;
. | _ 5 kR " '
X § a). Canada Day  b) . St. John's Day. c) Regdtta Day :
i o 5 L ’ N . % ¥
£ "M :
4. Where in’St. John's am-I if I am doing thése things? \ : s
: . B o |
o i 2 \
. ; © 1) " I am having a picnic.
¥ . * " 4 '
2), I am going on a hike. ¥
3)" I am watc}iing a big' fi‘re on.Bonfi're Night
A 3 B Lo T
& \ : L ; :
;i \ PLEASE CIRCLE TAE CORRECT ANSWER, = . -~ L
- a) - on the.waterfront SR ) ’ -
o b) ‘at the Children's Animal Farm =~ .. - . 7
; c) 1in a park o T O ¥ o
ie ' L
B , i .
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Chqose the special day I am celebrat/\\g in st. John' s

Cif I am doing these things.
1) I am buying tickets and hoping to win a.
prize. s

s ' 2) I am enjoying a music festival.

ragces. . &

PLEASE CIRCLE THE CORRECT ANSWER: ’

a)’ Cah;da pay b) st. John's Ddy c) Regatta Day

6. Where in St. John'

3) I am standing beside a lake watching boat \r/
) 5 =N !

things? ¥ & . . 5 p

1)L I am looking at boats' from Canada.

T am looking-at boats from other parts .of &

' PLEASE CIRC’LE THE CORRECT ANSHER. N

. a) at the Regatta Day boat races

b) 'walking along the wate}\front . C =

the world. . B
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48 . i .
7. Where in St. John's did Robert enjoy these things?
Y rollinq in the snow )
2)_\ building a wall with snowblocks . A3
4 3) digging a tunnel with his’ friend Danny - 5
- . = P
“ PLEASE CIRCLE THE CORRECT ANSWER. 2 5 . ) N L
a) At the Children's Animal Farm = g R .
*b) ,.in his own backyard .
. <) in a park o L . ' g
£ 8 " Which ofthe things-h % oy in-St. John's B2y

on Regatta Day for many ye€ars?

' PLEASE GIRCLE THE CORRECT ANSWER. S .
N a) watching “the boat races. X . ' ‘
. b) watching the folk festival
/ ; |
T TR
i B ~ . LA
. ) o
& ' - J ’
3
. |




APPENDIX D

INSTRUMENT USED TO OBTAIN
—_

TEACHER FEEDBACK '
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Please remi the followirng statements concerm.ng the
instructional-unit and indicate, by circling the appro--
R priate number, the extent of your agreement or dxsagreement
rwith each statement. 2

Statement 1: . - ~ @ \ .
The students enjoyed the slide/tape pre‘sﬁt\tion. ’
w - Strongly . ., . Voo e B stto!\gly
. Disagree Disagree Undecided - Agree | _Agree
RO % T 25 3 *=h g L.s

\

. "s:ate:inenc 2 b Gt o g3 12
The students enthusiutically dxscuased the events and .
<. locations preaented. - < s
Strongly ~ . . Strongly
Disagree - Disagree Undecided Agree . ~._Agree - :
oo A v 2 . Fo % &> ®2as
. statmnt 3: o® » L e s . g 3
e unitlof 1nstruotien is appropxinte material to include
,‘ in the Grade Three Social Studies Program.
‘ = Stzon 1y . 2 stx.;onqu “ip -
Diugee Disagree undecided Agxee . _Agree -
5 s 2 - - SR o R .
% ) =y e 3
Statement 4: * s )
; The unit of inltmcti.on shoyld be récommended to.othex;' T R

J Grade Three teachers. N o s :

. stron 1y . stzdnqu
o DilagzeeA Disagree Undecided . Agree Agree

1 2 3 - 4 2 5.
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. >
and teachers, to the . sub theme xecréﬁ\tion during their |

* who lxve outside-St. John's the pze:entation may be their

s . g % . «
Introduction LR -
’ s .
» .
) TP . Sl

' The instructional unit, Recfeation in St. John's, '
"has been developed to mtroduce Grade Three s'tudents of * |
Soc;al- studxes in. Newfoundland and Labrador to a selecttcn
of things the citizens of their capit# cn:y do during ST
their t!.mei of le:l.sure. The init features somé of the .

recreatlona‘l events held on.’ St John s Day, Canada Day,

and’ Regatta Day. ’l‘he unit also features i

our recreatienal S
locations - the Children 8 Am.mal Farm, the uaterfront, ) o

1ocal parks, ant a, chxld's backyard. Thg coverage D{ ‘these *

topxcs is uo.h—exhaustxve but wx;l_hopefulfy serve as.a

pleasant and “inforna{:ive introduction, for. both student’q‘

overall study. of. ‘thd Grage Three l:heme for sccial studxgs

Meeting the ‘Needs of Commu; es. ’ . s il

Etudents who hve in St. John s may have taken

and they can compare what they already know with‘ I:he4 L s o

in’pxmation given during the ion. - For

£irst i ‘on to

ional poasibu!,ties‘in their
. . |73

capital city. . - * o E g



The manual contains nine fopics. The first deals

\uun the general topic of recreation. The remaining eight
topics deal with the, recreatmnal events and locations y .
preaented in the sude/;ape prepenntion. Information ’
provided under the various. tnpics 1nr:1||de~ 1) :bhjecl:ives 4 o

/
_of t:nenmit, 2) ‘a copy of the script containing the .

narration on the mdiot‘_ape as.well as a numbered description

nf veach slide 1n tha { '_ tion, 3) 0 info: on,

iacussion and activity sugqestiona, and 5) a quiz

" which may be used . for evaluation purposes. Ta ey T e

L 4ok i - ‘ i :
¥ \ ¢ - Background . N vy
. - 1

¥ . . Factors Which Led to the Development of the Unit, - : .
. \— Recreation in SE. John's 5 B 2 % s

In 1978, a Social Studies sequénce Committee

(Division of Instruction) &omplgted a paper entxtled, The

o Nature of Knowledge in. Socxal Studies. In this paper they -

* stated crxtieilms whi.ch had been levied against the social

Ot el i

studiea program in Newfoundla.nd at that time. i o £

| . The present social st\xdies program g
A . . in Newfoundland has been criticized
E ., - for lacking sequence and overall. ¢ v &g Y
v ® direction. .The concern for sequence - ¥ oE
is expressed by observations that the - % A
social studies coursé {in one grade
often has very little to do with “ 5 4 :
. _another in the next fqzada. + Not only . . .
v- T+ T mayrthe . . o
* but there is- alsu uttle evidence of .
a guduatinn ez diffieulty. The lack i .




¥ T s A ) ' . 101

of an overall direction in the program
is reflected by the fact that some of
.. the individual social studies courses
have fundamentally different goals and
phxlosophies from the others.

{ps A) >
_The overall design of the social studies program ’
has baen greatly- i.mproved since criticim were levxed

agai.nst it in 1978. A Hasf_er Guide for sacial Studies,

K=XII in \Ieﬂfoundland and Labndor was compxled which -+
expxeused the majo: purposes of the social studles pzogram.
The Grade Three Social Studies thems and area of emphapis

_as expx:ess‘ed in the Master Guide . . '. was Meeting the Needs

of Communities. The objectives of the Grade Three Social

.. Studies prograil\ Was next outlined in t.:he Design for Social

Studies K-XIT, in Newfoundland and Labrador which was

developed by -Tasks Force III, set up by the pepa}tmenc of

Education.’ The Design’. . . reminds teachers that they

" should adapt this outline Of objectives to the ability,

maturity, and experiential background of pupils (p. 34).
. To further assist Grade Three teachers a teaching
gu:.de, studxing comunitx in Gtaée 'A'hrea was authorized by

the Mxnister of Education in Novem.bex 1983. " ‘This quide

pravides a rebource unit to aid teaehershn the- accomplinh-\

ment of the\goaln and objectives outlined in tha'Dedign. i3 i

An axisting. problem in Grade Three Social studisa

appears to be the lack of ready-made matarials for ule‘by

_eachers and stidents. 'z‘h.ls lack~of mtabfal‘l was conﬂmd
-3- -/ * n -
/ Yy . %




by an Education Consultant for Social Stud‘ies“, from the
nepartment of Educat;on. ¢ ‘:\ ®
Prior to the development of the instructional unit, '
Recreation in St. John's, a number of Grade Three teachers
were requested to suggest ynate‘tials‘ tl::at.they_ would like

to have made available to them in,their teaching of social

..studies. Their sugqestiens were:

1) more filmstrips ‘as an introduction
to each of the sub thertes

2) more material applicablé to Newfoundland
7 * at this grade level

3) nmore materials that are 'relevant to
the community/communities being studxed,
materials-: being slxdes/studypringt/
video cassettes

_4) the materials that are availahle degl
mainly with communities in the United
States. More W&wfoundland materials °
would be helpful -

. 5) Newfoundland materials sadly lacking:
¥ any matexrials dealing with community
studies in Newfoundland would be useful

6) 'a filmstrip or slide presentatior on’
our province - covering topics we do
in Grade 3 Social Studies

7) . media kits on gelected topics |-

8) any materials dealing with Newfoundland
would be useful . ~ .~

Y9) Newfoyndland materials 3 T o

g . 10) introductory materials on local - . .
g Newfoundland topics . "v Lt

11) posters, games, kita, videctapes,, o
- slides, films - anything related to
the communities that we have to st:udy
in the progta\n
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A search was also conducted to determine the

. existence of materials relevant to the Grade Three Social
Studies theme. The results of the seatch revéaled that a

xsm.e;u nuiber of materials ch‘ exist which could be included

to some .éxtent in a Grade Three Social Studies progxam.
’x'he search also made it quite obvious that -many othet
ma materials needed'to be produced relevant to -the theme,

Meeting -the Neels .of Communities. Trie need for additienal

maten.als as- expressed by an Education Consulham: and Grade

Three feachers and. the lack of readily avallable materials,

as&evealed during a seax:ch, cumulatz.vely corﬂ‘.rlbuted to

the decxsmn to develop a unit of curriculum and instxuctian.
The unit chosen to be developed was the sub-theme.

Recreation. A questiqnnaize completed by Grade Three . ’

teache;rs revealed ‘that ‘recreation was nn‘e.of tl’n;ye”vtzl:pics

least covered by any of the materials presently available,

"It was also Gonsidered to be a, topic -would would be of

interest to ‘young children. The city of St. John's-was'

chosen .td‘b‘e_‘the featured community. A'number of reasons

warranted this ¢hoice.. Théy were:

« % 1) 1It.was the develcper s place of B X
residence and as‘a result .offered - PO

X P ready access to évents and locations.
3) | Its citizens arg offered events'in = - ™

offered in other Newfoundland .
comn\unities - : . o

3) It would give young child:en new
insights, 1nto the capital of their
province. oy .

which to participate that are not '’ B




4) . An Bducatlon Consultant £rom the

i

5 D

. -1 ptesent need to have materials
- developéd pertaining to the

community of St. John's.

‘,many favou:able .comments, 1ncluding the following~

: R 1) flexibility of removing Sut-dated
- + slides

i

\ ) flgxibiiity of aitaiingf’tape

-3) . durability of slides and tapes
. 4) ) low in:.tial cast N

5)  low maintenance‘ of slides and tapes -

. 6) ea"sy duplication of materials  °

n good colour reproduction R "

. -+ 8) canbe run on equxpment whu:h is dasy
2 ‘to use -

3 15, 4
. ' 9) can be incorporated:very easily into
N s class discussion sessions and serve as
a common point of departure for au
Yy W studenta i.n the; class

2 10) slides can be re‘-crganized to’ use’
. without tape

X ' . ©11) slide/f_ape\ fomae i.s useful for*

s g 8 presenting individualized instruction
> : "o . or for, classroom use . :
b 12) enhances, cr“eatiw."ity Tl

13) .easier. than' films to nu:er

v 14) “programs can be copied on video »}
v cassette {
. y a o
5 . . o - o /

o -6 r

wds a slide/tape presentation. A survey cohducted by

= The mediim chosen to convey the intended instruction

# Hardestj( (1978) to ascertain the }eactions of indii/idbai

3 L librarxans ‘to the use of. slide/tape, presentatiuns gleaned




Lo

16)

17)

19)

105

pictures closer to reality,
therefore more easily assimilated
than printed ®f verbal information

major advantage over filmstrip is e
that it can be changed quite easily

slide sy zation can be .
at-any point in the presentaticn to’ ‘.

‘add additional explanation = e

simpler ‘to pxoduce than videotape .

or film, yet gives both. audio and

visual ; )

less expensive to produce than

wvideotape or film " 2 .
‘(pp. 27-126) | -

4
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- ¥ -
o P Topic One
Recreation- (General Discussion) t
2 \
objective‘ & s J
o ~ To formally introduce Grade Three gtudents to the
word recreation. -
‘JFor_the Teacher
’ Definitjon of Terms. .
P v I T bos -
= . .
S 5 . \
Recreation
A ’ The naturdl expression of certain human interests ’
< 2 and needs seeking satisfaction dﬁfing leisure. It isan
3 individual or group experience motivated primarily by the
. , enjoyment and satiifaédpn derived therefrom. - It takes
: many forms and may be planned or spontaneous activity.'
. . Municipal Recreation
‘J' ] - _Publlc recreation administered by a unit of local
government. . . g t ) L

Public_Recreation

:~Governmental provision of recreation oppq;tunitieé:‘

and services available to all pe?ple. I‘t is financed

(e primarily by taxation and, includes the establishrent,
. L3 : /

‘ "‘._,,_.' k




eration, conduct, control and.maintenance of program,

services, areas and facilities.

Public Park

Any area regardless of size, set aside, maintained,
and presen‘led for public use and‘e_njoyment ~'a public ‘-
xét_;rea"tion resource.

Leisure s . g :
Leisure s . v
',/' - 3 Time, free from work ‘and from fulfilling the -
bauc obllqations and necessit:.es of life, available for
- 3 " pursuits Ereely decided upon by the individual. .

ASugge sted Approach

— ~ ' . _The above definitions are suitable to clarify

- relevant terms for adults, however, a sxmple definition
of‘t‘he term recreation seems more appropriate for young-

- .childzen. Indeed, dictionary ri\'eanings of "agnusement" and

"ente’:tainmem:" may be quite sufficient. These two meanings

will give the students an ample basis from which to draw

examples of It:he différen@ types of recreation enjoyed by e .

- them, their families and friends. Besides the things that
they and the other peoplé living in their community do

o s -for recxeatxon, the studqnts will probably he able to cice

many -other examples that they are aware of which have been

supplied b‘?one of the main recteational devicea ln their

o s 5 o

, . i b e : E "
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homes - their-television set. o

It may prove interesting to record the students'
responges on chart paper or the chalkboard, If the
students keep note books cpntaining word 1ists,.»ma1;y new
‘additions are possible under t!;e heading of "recreation".
If students have bee.n keéping scrapbooks the ad;ﬂitioh of
their favourite types of tecg‘eation‘ with drawings or &
pictu;es to accompany éhem might "prove to be a worthwhile
legzpi;{g expérience. ) B 3

To help make this topic as me‘anix;gﬂful as possible '
a list of diffeterét types‘of. recreat.libn has been ptoyidéa_ )
under the general .headings of “sports" and “hobbies".
If. students seem to be ' running ouf of ideas 'an iten from:’
the given lists may help to eli:it several otﬂer prev_iously

unthought of responses. - \P _

-




baseball
basketball
bicycling

bowling’

&

boxing ~

canoeing
curling
diving

field hockey

fishing

football =

goif

gymnastics

11~

~ horseback riding
- ice hockey

- judo

- karate

< kite flying '

- roller skaciné

- soccer

- softball
- swimming
- table tennis

- wrestling .

109




Hobbies

.

making model airplanes, ships, cars, etc.

collecting autographs
bilzdwatchlng 2

button collecting i

.camping ¥ -

clay nwdauing"

“coin colléctinq T

A dtaw‘iné &

finger p‘uintinq‘
flower arranging .
dancing ) .
making jewelery
knitting
crocheting E

leather-craft

‘letter writing (by pen pals)

photography
recogg collectiné
rock. collecting
sewing

shell collecting

stamp collecting

/

-12-
g & ¢
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Topic Two ~ )
- } X A slide/Tape Presentation, (length: 10 mins.)
/ S
< To give Gradé Three 'students a knovledge of: by W
1) spec:.fic recteat:.onal events held in
- st. John' S
o % o % —_— ® ¥ E
& o 2) * specific recreational locations in
L st. John's » E - 3
2w L . 3) the historical aspect of recreation E =
. _ ~ in st..John's
% 3 . . For the Teacher 0 ’ &
- A- script of the narration to accompany the slide/ = »
tape presentation has been provided. The script allows -
o . for a q‘l'u‘.ck overview of the information to be presented
, to the class. It is essential that this, like any other b
b . .
3 type of media, be previewed prior to be:mq presented in i
A
= "c].ass. This will ensure that the slides are in the proper
L sequence and that the cassette tape, cassette player, and —
sy b slide ptojector are all functicn:.ng satisfactoruy. 5 i
ke . P . s
' .Suggested Aégroach -
— = Explain to the students that vhile their last o
class discussion talked about some of the different types *
. of recteatjon that cou‘J.d be enjuyed by pedple f£rom many ; K, f
" i = " o s an ¢
; : ’ P -13- . R




P . . « 112

-parts of the world, today they will learn about some of

the special days and special places which provide

g, = 8 recreational enjoyment for the people who Iivé in st.
: . s < ) -
& John's - the capital city of their province. They will

- learn about these things by watching a preseni:ation

|+ entitled, Recreation in St. John's.

7 B

-+ 7

. .
& ' "
i
¥ E

, )

Y \ .
' -l '
; ‘e




SCRIPT TO ACCOMPANY SLIDE/TAPE PRESENTATION

.
RECREATION IN SP. JOHN'S

VISUAL : . © " NARBATION

0.

-15-

Focus - * o Pow Vb
- Advance one frame % . B apdd e
Then start tape LI N
Black slidé  * Masie
x ’ - T S AL~
Title slid X Music continues ok
Recreation in st * TN P
John's . s . g B FEOEE
. cc J )
General:view of . st John's is-a* clty
St. John's commum.ty. G
Small qroup of - The:ycitizens of St. John's
-peopl * like to enjoy themgelves
¥ . and there are many ways in
! _which t:hey' can do this.
City officials ’ ,.' In June ey can take pa(t
[(Mayor, Councillozs, in activitjes o:ganxzed to
atc.) celebrate.St. John's Day.®
il Gity of ficials per.Eorm the
% npening _ceremony.. " * 4
L - >
-ﬁory race on ' Then there are_fun :hj.ngs K
Water Street . to do, such as” akxng pan:
(dory on wheels) , " in a dory race.
Dory race 4 . Do yo‘u‘ see' anything unusual
. about these dory races?
Royal. Canadian Music fades-in !
Mounted Police” B o " - W
(18741898 pillbox hat) T ¥ 25
black/yellow _ A %
(1898-1901 white hat) . . 7




°

1 114 .
. .
) s visvaL % NARRATION.
s : . : 2
9. Horse and cariiage Music continues .
< 10." Newfoundland Music ‘continues ~ <
Constabulary C .
in dress uniform
11. . Newfoundiénd Music continues
Constabulary . # .
- . in dress unifonym : &
i d ? 112. Knights,df Columbus Music continués ;
- 13. . Shriner¥ club Balj\d' Music continues o :
- 14. 'Parade‘- Courtesy parades have been.enjoyed
of Newfoundland by.the citizens of St.. -
Archives +(black and John's for'many years. -
- white photograph) .This picture was taken in .
* the year 1900. |
~ , . - ’
15. People sitting on Canada Day is "another Voo et R
s T * Signal Hill -exciting day for the .
B - . .people who ‘live in St.
i - John's. On.July the s )
£ p 3 ) First.they gather on . il
¢ - o Signal Hill .to celebrate A
: VA 1, A ‘Canada's birthday. A bl

g 16. Three'r Square

17. signal Hill Tattoo

18. signal Hill Tattoo

19. signal Hill Tattoo
: . firing rifles

Duncets * e

.and here, . the signal Hil.lv

Entertainment, such as -
dancingj is provided by
local comunity groups, .

Tattoo are putting-on a
special® show for the
occasion. .




VISUAL

C1s

. NARRATION

2

S

22. -Crowd scéne by’ Quidi
& vidi 'Lakev .

23, .Boat races

i Lake

.24. * Boat races

Lake

25, Boat.races

-Lake

Lake

. Lake . .

o ..26. Boat races

. People on Signal Hill

\.
. 21. -Crowd. scene by Quidi
k . Vidi Lake

on the

on the:

on the

on the

27. Boat races.on the

28. “Regitta < Conitesy”

e of ‘Newfoundland "

b ‘ " archives (black and
3 white photograph)

“’'have-been ‘watching the -
.'Regatta Day boat races,

and of course, before the
celebiration comes to a
clpse, everyone gets ready
to. join in the singing of
0 Canada!

Perhaps the Tost excxting
day in St. John's is
Regatta yay. X

On ‘the first Wednesday in
August’ thousands of people

.'gather beside Quidi vidi

Lake to ‘take part in:the,

day's act;ﬁrines. "

You. need to. be!: there early
to get a good view of the
boat ‘races

(Fade ip music)
Music continues .*

Music continues

fsic continues’

- Music coptinues and begins

to fade out

Citizens of 5t. John's

for many years. “This
picture was  taken, in -
19 ; o

!




VISUAL .

** NARRATION

29,

30.

.3](

‘32,

T 33,

34.

35;

36,

37..

38.

39.

an

Child with a rabbit

Chxldren in overslze
hats

Lions Club booth

s tui fed toys

Reégatta Folk Festival.

(stage)

5 A 1
‘Regatta Folk Festival
Regatta’ Folk Festival
Crowd scene

. s

Children with ducks

Child with a goat

Boat - B S

gout from Italy

Boat from, Italy

A8 well as watching the
boat rates there are.fun
things to buy P

.+ - . and charitable
organizations,set up stalls
where people can’ buy txckets
«'« . and try ‘t:q win prizes.
You can also take part in
('the Rega_tta ‘Folk -Festival

"y where each year you can v
enjoy’ lots of good music,

and smging and dancinq. v

As.the day comes to a close,
crowds of happy peop].e ge(:
retdy for home.

As well as having special
days to ‘enjoy,:St. John's
also has interesti places
to visit. One of th¥se is
‘ the -Children's Animal Farm.

It's always fun to make a
new friend. ¢

No nan;‘atiun : »
A walk ‘along ‘the waterfront
is most enjoyable. You can
" see boats from Canada . . .

and cthe'r ‘parts of the world.

‘This is-a cruise ship from
Italy. v




VISUAL
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NARRATION

42. Royal Yacht
“Britainnia"

43. Royal Yacht
- "Britainnia"

44, " child in swimming
> [Pool

45. People on park

" " . equipment

"46. Child eating” o
1

‘47. “Person walkin‘g_ in e
5 s

4. Bird®

49. Sunset
50. Bonfire

51.- Bonfire 3

52. Bonfire
53. Bonfire

54.  Bonfire with crowd

. 4

=19~

And ,this is the Royal Yacht
Britainnia from England.

Who do you think travels
on this boat? . i

St. John's has several
parks where its citizens
:can go for some fun in the
pool‘

;or go for a ride,

or enjoy a picnic.

Some parks have tra;ls '
where you can go (_:n a hike

. “ana enjoy the beautiful

thingn in natuxe
No narration n

On November Fifth,.-Bonfire

Night, some parks have a

big fire. ) &
On this special night

people gather to watch the -
flames j “higher . . .

and higher . . .

PG

into t‘:hq air. ’ ¥ .

of course it's important”

not to get too close to the '
fire. =
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VISUAL

NARRATION

55.

56.

57.

58.°

59.

60.

61.

62.

Group shot of
children playing '

Child lying in
the snow"

Child building a

_snow wall

Two children havin§
fun“in the snow

The End"

Produced by:
Irene Brown

Proguéé‘c! in corporatioh
with Memorial University

jla’ck slide

Although there are lots of

«» places to go in St. John's,

sometimes its citizens like.
to enjoy themselves right _

in their own backyard.

This big snowfall means‘

that Robert can'have hours
of fun rolling in the snow,

buxlding a wall with snow-

blocks '

his friend, Danny .

Music

N or dzqging a tunnel with




John's Harbour. In 1978 a planning’ Comnittee, headed. by ’
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Topic Three

st. John's Day

Objective . . .
The objective of this topic and the ones to follow

is to provide students with'additichal opportunities to

‘explore the topic of recreation in St. John's, their own

nei and txes, and/of beynnd. It is

hoped that the suggésted discussions and activ&t‘;’ies,will

provide these ‘bppo:tuni_ties in entertaining yef: meaningful

ways:.

" For the Teacher & . " ey

On st. John's Day in 1497 John cabot, ar; Anéio-
Italian explorer and navxqator, first sighted New Folnd. i P
L§n§ unfurled the Royal Banner and claimed it in the °
nﬁe of King Henry VIII. Hxstorians have supportea the i

contentzcns that th;s landfall dxscovered was that of st. )

now Deputy Major Shannie Duff, was establ;s{ed to o:qani.ze . a3
a celebrat:.on commemorat:.ng the C;ty s birthdate of J,“ne

24, 1497.° 3 - -

When discussing St. John's Day with ts dory :acea
and parade the BtuQents from St., John's (iifhey have ever ’
taken part) can’give their account of the activities held.‘ 3 7

-21-
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Students who live outside St. John's may ‘hold their own

‘special community day, This wpuld( provide an excellent
- opportunity for a comparison of the activities that- take
place. Children from coastal communities may find the
idea of dories on wheels being pushed down a street rather
‘humorous if they are used to real dory races held in their
communit:.ea.

The colorful outfits seen in the present St. "

John's Day paré;ife providé‘/a good contl:ast tq 'tl"fe 'blac(k‘a‘né )
white phocaqxabh af a égr'a'fle from the Newfoundland Archives
c X taicen over 80 yeqrsv ago. It can give childr'en a.sensé of
+the histozy of their capital c].ty and an example of a
' % t;adit;on that is carried on -today. -If the chlldren have
S : ! not taken part in a parade in their own comnunity they
will p osfibly have seen the various parades prgsented on
television -.Sanr_a Claus Parade.from St. John's or the
Rose Bowl, Orange Bowl,‘ and Disney woxfld parades froﬁ the
United States.' There may, algo be books or magazines .ivn
the school }ib;ar)} showing 'pict:ures'c;f v'ar'iohg parades. "
# A élobe and/or map of th‘e'world as ‘well as maps
“of st. John's, ?lewfouﬁdla’\d,‘ an.d Canada would be ‘,an asset
duxl-ihg these discussions. Community maps of Nawfoundlaﬁd'
nnd Labrador may be obtained from:
Air Photo. and Map Library -
Howley Building '

Higgins Line
St. John's, ’l:lewf_oundland




Suggested Discussion

1)

5) -

6)

7)

8)

9), Have the citigens of St. John's enjoyed

» . at B

(,yes) . %,

In which month are the St. John's Day cele-
brations held? (June)
Does your community, neighbourhood have a
special day o celebrate? e /
What types of things do you do to _cele;x-ate?
Does your community have, official people?
" (Mayor, ‘cnuncillm:s‘, etc.)

>

Do they perform the opening ceremonies

.-when something‘ special is going on in your,

community, neighbourhood, etc.?
. . - N
Have you ever seen a ‘dory (bBat) race?

Where was the race held? On the street? !

On a pond, etc.? .
Have you ever seen a paradei’ What kind

of parade was it? (Sant‘a Claus, etc.) /
Wﬁo organ}ied it? (Lion's Club, etc.)
Have you ever takep Eért in a parade?

What kind of a‘parvade was it?

Who else took part in the parade?

‘How many different ‘types of uniforms and/or

costumes were. there? ‘ -

“Did you walk? march? ride?

watching éarades for a very long time? .

-23= 2 K




———--——-- - -Suggested Act‘ivity_

chi1aran could have thelr o perade at school,
- They could make finqer/ puppet characters, popsicle stick
’ characters_,,hana/pﬁpﬁets or more elaborate puépp\:s if
(available, or if th!xe allows, perhaps art class could also
be used for this activitys funny hats or some other article
of clothing (using paper and other'scrap materials) for
3 . themgelves to show that they are a -special group in the
'; E .parade. Readily avnlable stuffed toys could also be

3 inclu&et_h a possible finale for the activ;ty night be to -

march around theu.— classroom or gymnasimn to a piece of
* marching music supplied by a record, a tape, or a song
' they sing themselves.




Topic Four

Canada Day

For_the Teacher 2

: On July 1, 1867, the day of Confederation, Canada £
as we know it now was born. The British North @merica
(B,N.}-.) Act came into force’ onvtha,t day, and Canada's

first four provxnces united & i >
The terms of the B.N.A. Act were worked out- by ' -
canadians, the "Fathers of Confederation," and approved
by "the Bntigh Parliament. A The Act was a product of *
negotiation, not of violent revolution: -~
It set Dut'the patte:‘n, called federalism, for
tﬁe union. 6f British colonies in ANo;:th Americ;. They would
have separate prcv;nclal gcvernments with full power ovex ~
some areas of responsxhxlity, and there would be a strong
natxonal»qavernmen‘:.the federal qovetmnent - with_pgwer
over the other areas. Some Fathers of Confederation wanted
more powel.: for the’\?ederal government; others wanted more
for the provinces. Thé process of negotiatiop/which t}‘;ey
started has contin;xed- throughout our history Sometimes -
old §rral}gemeﬁts have to be reworked, like the sharing of
tax revenues. Sometimes entirely new situations ha‘)e_ to be
.'discussed, like electronic communications.
' Thé‘ four Pro‘lﬁses which united in 1867 were Nova L

Scotia, New Brunswic’k. Quebec and Ontario. They believed '

t2s5- . .
N




¥ 5 that union would strengthen all of them econbmically‘and

nelp them preserve different tx‘raditiens and values from

those of the United States. These traditions and values
. include some aspects of our heritage like the parliangntary
system and the monarchy, and presefvatmn of two official

lanquaqes withm the country.

—— Three other pzov;nces were also already settled,

2 T and jbined when they saw the advantages of being part of

Canada, - British COlumbia in 1971 Pnnce Edward Island

:in 1873, and Newfoundland much lacer in 1949. The Pza:.ne

. in 190%5) "and the Yukon and Northwest Territoriés were formed

qradually from land acquired by Canada soon after Confed-

ratxon. For all 2rovinces and territories, July 1 is a
\

hol_xdayl Canat_i&',s,hi{tnc_iay. Lot ~ '»

History of the Signal 1 Tattoo

The Signal Hill Tattoo was first performed in 1967

as a local project in celebration of'Canada's centennial
year. With the exception of a three-year lapsxe from 1969
(- . to 1971 the\ Tattoo performances are a summer tradition

in St. John's. The Tattoo presents an authentic display

of mintary exercises which were perfcmed ny the oriqinal

_Ruyab Newfoundland Companies qatt;soned at Signal Hill

‘//b'e}tween .1843 and '1862. Initially presented by the

-26-
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provinces :{Manitoba }lainad in 1870,,saekatchewan and Alberta,
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Newfoyndland.and Labrador M: itia District, the Tattoo

became f.he b ibility of tl:xe land and L
Army Cadet League in 1979’. ) '

The name Tattoo originates from the military
tradition of shutting off beer keg taps at the end of the

evening. This practice served to notify soldiers to return *

to their quarters. In thedearly 17th century “Tap Shut"

would qhgng_e 4into the ‘old English spelling of the "Taptoe"
(Tap‘too) “ The‘ return to qu.arters .signalialso became more
1nvolved over the yeazs, f;rst with a drummer and then
with drum, pipe and bugle. } T .
. "The_Signal Hxllﬂ‘at’too is not exclusively a part
of .the.canada Day c¢elebrations. Tattoo perf&rmanc.es at
s;gnal Hill National Historic Park are normally held from
mid- -July to the end of August on the follow:mq d)e/ Tuesday,
Thursday, Saturday and Sunday, at 3:00 p.m. and 7:00 p.m.
—In the event that you would like to have more

.information concerning the é‘ignal Hill Tattoo you, or your

students, may obtain it by writing to the address below: *

‘signal Hill Historic Park
P.0. Box 5879

~ St. John's, Newfoundland
ALC 5X4

g - s

You may also request information on Terra Nova and Gros
- . +

M&Zne National Parks; L'Anse.aix Meadows, Port au Choix,

castle Hill, Cape Spear and Signal Hill National Historic

. Parks; information on National and National Historic Pazkn
.

in other Atlantic Provinces is also provided.
\ .

~27-




Canada's National Anthem

Another featuré of Canada Day is the singing of

i o
0 Canada! Jf students do not already know their National

Anthem this may be an appropriate time to learn it. If
the ti‘.me allowed for socia_l studies is not sufficient -
perhaps music ci.;ss would be a suitable alter.native. To.
* facilitate this instruction the vords of O Canada!’are’
ércvided in both official languages. '~
\

O Canada! 5 w @
Our home and native 'land! 3
True patriot:love . J
in aIl thy sons command. ,
.With glowing hearts
N we see theé rise, 5
The True Notth
strong and free!
From far and wide, : &
0 ‘Canada, . ~ s
We stand on guard
" for thee.
God keep our land - . - .
qloriéus and free! " . .
- O Canada, o -
we stand on guard for thee, - °
0 Canada, B
- we stand on guard for thee,
‘ ro




0 canada! ; f e
Terre de fos aleux,
Ton froﬁ; est ceint
de fleurons glorieux!

Car_ton bras - ° .
B sait ter 1'épée, <
_portex pée
I1 sait 'Poi§gr

¥ la cfoix! . \ o L
' Se Ton Ristoire . L
& est une éﬁbpée 4 . . =~
¥ Des plus . A
brillants éxploits. s & X
Et ta ‘valeur,- ® E . o
. de foi trempée,r -+ . . y ' . "
\ ' Prot&gera nos foyers ot de s . .‘ ]
- L et nos droits, . ¢ e . St
_ Prot&gera nos foye‘rs‘_’ e . ll Y
a et nos droits. L 5 -
: e camstgrapiag T N
. . B - : : &
The maple leaf design‘bfficially became Canéda'é ) ) (’

national flag on February 15, 1965. Cloosing it wdsn't easy.
Politicians had been:talking about a Canadian ‘£lag sincg
Mackenzie‘l(inq, but those who ‘wanted onie éould- ne’ver agree y 4
B on what it should be. . More. than two' thousand orgahizations.
and lindiv%duqb’s submitted designé for ‘the ney flag, and tha‘

controversy over whether the new flag should have one maple . :

.o leaf or three, was among ‘the longest in parliamentary -

history. - 3 - E N 2




- - Suggested Discussion

(si‘gnal\ﬂill)

. . celebrated? (The first day)' ‘1 .
. 3) HHb put on a spec:Lal slow? (?‘e'signalA
b A -Hxll Tattoo) ™
4) . wh_a_t special song does eéveryone sing? .
- (0 canada!) 20, e
L 5) How should you get ready for the singing °
) of O Canada'? (You stand up) ; .
* - '6) Have you ever taken part in‘a canada Day

>

celebgatmn?

- celebration?

Suggested Activity

A flag po.

popsicle siicks, or straws.

-30<

1) Where do the citizens of st.

Do you know all the wdrdé_?

John's

gathgr to celebrate Canada Day‘?

2) on which day in July is Canadj Day .

o

. 7) What'was your favourite partAo‘f. the

.

8) 0 Canada! is Canada's National Anthem.

This may accompany ti\eir Learning of .O:Canada!.
: » Make a Canadian flag using: available materials such as felt,
construction sapex, bristol board,-cardbqard, and crayons.

ould be made wit,!x pipe cleaners,; "a pencx.l,




Have students, locate information pertaining to
their ognvprovincial flag. WNen was it designed? = Who

.designed it? How many different colours are there and
LI .

what does each one represent? - .
SN , s
, 5 v
- - <
i a ’ A s
2 '
L 5 s ' B
B .
. P
N
< §a
= LI
N N ~
.
N\ ‘ . .
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. . .
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- fopic Five' .
2 ; : Regatta Day ) i )
For the Teacher ’ »
¢ ' @ = A Brief Look Back
i % . g 0 o

N . Ea Available sources indi;:;xte thqt the' *first regatta
in st. Jop_n"s took pxu:‘:e. on T@eséay,.éeptembgr 22, 1818.
& g Wy ¥ i _Ths‘e;rly'racehéats ver; gigs,’ whnlehoa}:g, and .
punts with such names as Lallah: Rook, b‘ﬁ{d of the Mist, )
Red Rover, Lady of the Lake, Jenny Lind, Quickstep, Minnie
Clyde, Indian Chief, and Ferryland lLass. , '
The £1;§t evidence oE any race taking place ‘on
Quidi vidi Lﬁ’ vas\in 1829°- bqth the Royal Gazette and
- & . athe Public- Ledger. for the week of Monday, August 18, 1829,

mentioned ‘the event. o 3 .

1877 3 ia crew was able to win the

Fishermen's Race in 10 minutes, 28 lecohds. a xemarkable‘ .

thing about this crew. was that t.hay huile their boat in

Placentia and carried it on theiz backs over a mugg traill
~ ', through the woods, since no roads ex‘i’.s‘,t:gd. The eight men’
' were all.’ over six feet tall.- They rowed against teams

‘from Torbay, Ouﬁeg ‘Cove, i‘a:bugr Gr:uce ,-‘50;. John's, anq'

from & British warship that was in port. Their victory was

: . the cause of :gxeaé excitement and Governor Muugrave_haked »‘

2 . Z32-

Y
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» ¥ . .
.

to have the eigﬁt visitors brought to him so he could give

- each a gold sovereign. Their moment of glory over, the

victorious crew hoisted their boat on their backs again
and walked home to Placentia.

(Source: The Oldest Ci’tz by Paul O'Neil)

The St. John's Rééatta is a civic holiday. This
annual éveng: is the oldest contip;linq sporting event in
North America. .Tra‘ditionally the Regatta i_s held on the’
first Wednesday in August - weather gern;it,ting ~ or the .

first fine day thereafter.

1) - ‘In vhat month is Regatta Day held?
(Rugust) ‘v . ¥
2) What can you watch on Quiz‘ii vidi LaKe? .
(boat ;:aces) ’ . =
3) Have people been watching the Rdda€ta bay
.boat races for a veiy’ lorg time? (yes)
4) Can‘yau win prizes at the Regatta? (yes)
.o 5). Do big crowds of peopl_e '94.3 to the
) nega}:gn? (yes) ’ ,
6) What can you enjoy at the Regatta Folk .
Fesgz;al? (music, siﬁqing, dancing)
7) If you .could take part in the Regatta Folk »
~ ) Festival, which Ngwfou;ldlnnd ‘song would you

0n . i




sing? (po/sgible prompts: I'se the

Boy, Jaq{ Was Every Inch a Sailor, Feller "
S s

) from- Fortune). .
L . . 3 ,
‘Suggested Activities X » o

1) Have children locate as many interesting

. ) imac names as they possibly can. (Names * -

previously mentibned such as . Lallah Rook,

(O ., & i Red Rover or Quickstep may prove to be an

X inspitation). ‘This.activity could fnvolve
Al haviqq children visit local wharves in )
'tl?eix- area to obtaip‘ any names that appéal
to them. - 3 ’
2) st'l;dencs could add a Regatta D.‘ay feature
- X to their. end”of - year sports day. Groups

. of s could get h and make

boats from cardboard ‘boxes (the boats would
not need bottoms as the different teams v;ould_
stand-inside the -“boat" nd. ruii along during
the race). This would be an oppo;:t_uné time
to use the unusua:]. boat names coflected in

the first activity. ] N
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Topic Six

Children's Animal Farm

. " For the Teacher
The Children's Animal Fam"‘was opened in the summer

oF 1984.. It operates year round but its most consisteiit

schedule i'; in the summertime lwith éaily. opening hours of
10:00 p.w. to 4:00 p.m: In addition to 'the animals seen
during the presem‘:ation there are also three diifereﬁt
breeds of cows, a sheep, a rooster, a 1llama, and each
summer a pig expecting piglets. On good weather days
children can visit with the animals out of doors. On rainy
or cold days the animals are kept in the barn.

. Suggested Discussion
v 1) Where can children in S‘t. John's go to : 4
visit with animals? (Childran's Animal Ferm)

& 2) Have you -ever seen a goat?

© .3) Have Ygu ever been to a farm? What animals
aid you see theré? What things did you do
there? - -

< . 4) Have you ever bee;{ to a zoo? "How m}?*

aifferent kinds of animals do you remember -~

seeing there? What was your favourite animal?

picture taken with them?
. b

L=35-

Did you feed any of the animals? Or have .your *
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Suggested Activity < .

K O flave students i?cate books in.the school or local

1ibra:y, or at home, dealing with animals. When collected T
t:hey can be attractlvely arranged on a dxsplny table in-
the classxoom. Each student could then pxck a favourite
‘animal and write a few decaus (facts) about it. The

7 gV assign.ment could include ammals considered to be pets,

wild animals, pre-historic animals, ete. - P

236-+ k7 . i " o
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- Topic Seven ' 7\ . .

The St. John's Waterfront : »

. ‘For the Teacher .
2 This may be a good‘ time to use a.world map and/or " -
globe ‘in your classroom. With your help, students can see_
- _thaﬁ Italy and,léng}and are couptries that are very far. '
from St. John's. It is meortant that students :eaiize,

howeve:, that these are not the only countries outside of

Canada from which boats may comexto ‘St. John's. The ! B
fisRing boats from Russ:la, Japan, Portugal, Spain, etc. .

may be worth mentiomng.

suggested Discussion ° . , o
* . ' 1) If youwalk along the waterfront in .
St. John's can you se‘e boats from pla

other than.Canada.. (yes) v °

N 2) Can you remember where the boats we saw

Z in the slide/tape piesentation were from? L

(canada, Italy, England) v g

3) .what kind of 4 boat-came from Italy’f o -
i (a cruise ship) -~ ' “
S 4) Hho do you think came to St . John's on r.he . C
Royal Yacht Britainnia? (possibie raaponses~ ’

members of the Roya]: Family, Lady Diana, .

N © " "‘prince Charles, the Queen).’

¢ S o =37
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Suggested Activity
Have the class pretend that they have just arrived

. = n
in St. John's for their vacation. They are to make a

postcard, The front should contain a favourite scene

from something shown during the slide/tdpe presentation.

On the back, address the postcard to-a friend or relative:
.

On, the side containing space for a message, ask them to. “
& - ~

writejabout the picture on the front, telling that they

saw the event, how mm‘ they enjoyed it\' a favmj ite
N .

:part ©of the day, etc.
The postcard cou}d be made out of construction ¥

paper\, or othex. cardboard with pictures added using
\ . s & .

X colouring pencils, crayons, and markKers.

; " fo Exttend the Activity -
¥ = Have a bulletin board display of all the po‘stcards

made by the class. Students may contribute commercially

] - made poétcardh which ‘they have received from vacationing 8 ’
- 3

, friends and relat‘ives. %
a . o ' {4

: . u i . -38-




5 o : Topic Eight

0 St. John's Parks, /
BE.; Uohn & iparke;

For the Teacher )
st. John's. has seve;al parks which offer various
recreational c_;pportunities. he oldest is Bannerman park.
~ ) It first opened as a botanical garden on July 23, 1847.
) It was established as a park Aprxl 13, 1864. Rotax:y Park
Y is the- focus for the Department of Parks/necreatxon outdoor
recréation and educatlon program. It was donated to the

city of St. John's in the early 1970's by ‘%the st. John's

~ Rctary Club. .~ b
* For additional pa: }nfoxmatlon wrxte to: .
' “The Depargg\ent of parks and Recreation -
P.O. Box ’
St. John's, Newfoundland . .
.AlC 5M2 ’(’ .
Suggested piscussion . . 3
R n & 1) Does St. Jchn s have more ‘than one park?
(yes)’
) 2) What are some of the things you can enjoy
a . in the different parks? (rides, a swim,
a picnic, a hike, beautiful things in .
nature = bird, sunéet) . .. . "

3) On the night Of November the fifth what
might you see in a park‘? (a bonfire) - - 1

o ; B L -3 .




4) Have you éver seen a bonfire? Was it
a big fire? a small fire? Where was it?
weré’thgre'a lot of people? What kinds of

things were burned in the fire? (possible

T responses: logs, rubber tires, leaves,

. an old boat, wood from an old building

recently torn down)

Suggeged Activity , .
. Have the students draw up a plan of their

'neighk\murhood or ‘community’, put’tihg in all the recreational

locations (local park, -playground, ball field, stadium,

( clubs, organizations). =y .




Topic Nine

Backyard Fun (A Child's Backyard),
For the Teacher 4

This topic was included to show childre’ﬂt that/ they
don t necessarily have to go outside theu own 'immediate

area in order to have” an enjoyable time.

suggested Discussion i . . ;

1) Althdugh St. John's has lots of different
places to go for enjo‘yment. where did Robert
have lots of lfun? (in'his own backyazd)

2) fhat did Robért use to build & wall?

(snowblocks) . E
3) What activity dx.d Robert's friend Danny
help Mm w;c.h? (digging ,a tunnel)
¢+ 4) Did you ever.dig a tunnel in the snow? )
*5) pid you ever build a snowwall, a sno;man, -

.etc.?

)

‘pid a ﬁ:iend help you? i brother?
s a sister? - your parents? !
7) Was it'a lot of fun?. Did you.get cold?

) A -~ v s «

suggested Activity - % 5
§

1Have students compile two lists of backyard

recreational activities, the first ghowing winter ac’tivitisu

a1y ’ e
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' and :he second showing -summer activities (bgrbecues,

sw.l.mming, xunnan through spxmklery picnips. etb Ve
A

Evaluation of the Unit

; |
“When working on a daily basis with students their
ability and willingness to take part in class discussions

2 o~
and activities is const:an'tly being avaluated. Ir\ the

(RN
v event that you may w:.sh to evaluate the attalnment of the
ob]ectives which accompany the sllde/yape presentntlon,
Recreation in St. John's, a quiz has been provided.
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if I am watching these things.
i

1)

w

s

o~

-

. Choose the special day I am celebrating in St. John's

4
I am watching city official*perform an opening.
= s

ceremony.

I am watching an unusual dory race.

£

I am watching a colourful parade on Water Street.

v

PLEASE CIRCLE THE CORRECT ANSHER .

~a) Canada'Day b) st. John?s Day

-2. FVhere in

1)

N
¢) Regatta Day
<, . ’

Iam visiting a place where lots of childre&n

like to go.

I am méking new friends heYe.

‘I'vé just made friends with a duck, a rabbit

and a goat..

— .

PLEASE- CIRCLE THE CORRECT ANSWER:

o
a)

on the waterfront
on *he

' oW

c) ,in Robest's backyard

b
—43-

b) B vu;: the Child\zen's Animal lFum

6

st. JohrNg\am 1 if T ‘am doing these things?




~

' Choose the special day I am celebrating in St. John's

if I am doing these things.

1) I am standing on Signal Hill.
2) I am watching the‘Signal Hill Tattoo. - -
3) I am ginging O Chnada! -

.

PLEASE CIR¢LE THE CORRECT ANSWER.

/

a) Canada Day. - b)  St. john's Day \ c)- Regatta'Day

. ¢
4. Where in s{. John's an’I if I am doing these things?

)

. 9 -
1) Iam having a picnic. 3 ~

2) ,g ‘am qoing ona hike. . 2 g .
3% an watching a Mﬁ fu'e on Bonfirg Night.
N N
PLEASE CIRCLE THE CORRECT ANSWER. ‘ : .
.. L
a) on the waterfront . e e .

k) at tie Children's Animal Farm
€) 4p a park L -
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5. Choose the special day I am celebrating in St..John's

. 1! I am doing thése things. L

. o oy
. o ) I am buying tickets and )xc;ping to win a
. Coe < a 1
- prize. . u
bl : . - 2)’ T am enjoying a music, feétival..‘ . <
. ' ©3) I am standing beside a lake watching boat ) .
" : . races. & e o ey . i :
\l SE CIRCLB THE CORRECT ANSWER. . -
” .

a) Canada Day b} st. Juhn s Daye c)  Regatta.Day

(

6. Where ésc. John's am'I if I am looking at these

things? » 4 § s '
S R 1) I-am "Looking at boats fzcm canada. . @ SN

- i) I am looking at boats fram othet parts of

PLEASE CIRCLE THE CORRECT ANSWER. . oy 3 Ty

o Sl - the world.

N a). at the Regatta Day.boat races

- & b) yalkimj along the wat§r£ront

. -45-
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» 7. Where in St. John's did Rebert enjoy these things?

1) ° rolling in the snow
! 2)  building a wall wlth snowblocks .
‘3) digging a tunnel with hxs fn.end Danny %

:

] & PLEASE CIR&E THE CORREC;I.‘ ANSWER.
] : 1
a) at the Children's Animal Farm

b) in"his own backyard ' <

c) ina park - .

' g B

8. Which Of these things has been-enjoyed in St. John's

on Regacta Day for many years?

PLEASE CIRCLE THE CORRECT ANSWER‘.; ’

a) watching the boat races:

- ' b) watching the folk festival e
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Resource Materials ‘

(For the Teacher Segments)
Books
5 Hooks:

Edmonds, A. (1979). - The Years of Protest 1960/1970:
(Cappda's Illﬁstrated Heri_tagé) . Ontario: Jack

3 McClelland.

-

McFarland, E. (1970). ‘I‘he.Develogment of Public Recreation

in Canada. Canadian Parks/Recreation Association. ’

O'Neil, P. (1975). The Oldest City. Ontario: Web
Publications Limited.

= . '

Encyclopedia

The New Book of Knowledge. '(1974). .Canada: Grolier Limited.

Information Package‘s and Brochures

Department 'of Development (Tourism Branch) -

Parks Canada

: Secretary*of State P

St. John's Parks and Recreation, Department

‘- “(L) . St. John's New’ag‘agexs. ’
o - A > . .
The Evening Te‘leg:"am C
The ‘t~_1e'tro ¢ ) %
' -47- . ]
b - . ” )
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RECREATION IN ST. JOHN'S
R WO R ¢
VISUAL NARRATION . o

& ’ '
p 0. Focus L N N

Advance one frame =

Then start tape ~
! ' . # .
S 1. Black slide Music E - 3

PR L i 5 oo )
B4 ’ \ .
¢, 2.. Title slide: 5 ‘Music continues a8
o B Recreation in St. -, i E

John s’ v N B ]

. L General v1e_w of St. John's is a.city
.. St. John's community.

g shall gxoup of % The qitiéens of St. John's S

\peop e Wiy . like to.enjoy themselves
3 b and ‘there are many ways_in -
y which they can do this.
P .
" 5. city officials . In June they can take part
" (Major, Councillors, in activities organized to
etc.) celebrate St.” John's Day.
City officials. perform the »
openinq ceremony.
6. Dory race i "Then there are ‘fun things
p , Water Stres -
/ (dory on erels) . in & doxy* race. N s
. 7. Dory race *. . Do you see anything unlisual
) about these dory races? - ”
.o B N B
8. Royal Canadian . Music fades in '
Mounted Pollce s A ;
o (1874-1898 *pillbox h.ﬂ) ‘ " Hy 4 <
- black/yellow % : &

(1898~ 1901 white hat) s weow g =




VISUAL

NARRATION

10.
11.

o 12,

L R

15.

.Shrine:

' .
Horse and carriage
Newfoundland

Constabulary
in dress uniform

Newfoundiand .
Constabulary
in dress uniform

Knights' of -Solumbus

' Club Band

Parade - Courtesy

of Newfoundland
Archives (black and
whit:e photograph)*

- ‘.
People su:tlng on
Signal Hill

Three F Square
Dancers

Siqnhl Hill Tattoo

Sighal Hill Tattoo

" signal Hill Tattoo.

firing rifles

.

W
Music continues

Music continues

Music continues

Music continues - ¢ °

-, Music’ continues

Parades havé been enjoyed
by thé citizens of St.
John's for many years.
This picture was taken in
the year 1900.

Canada Day is ancthez
‘exciting day for ‘the
‘people who live in St.
John's. On July the
First they gather on
Signal Hill to celebxate
Canada's birthday.

v

g
Entertainment, such as
dancing, is provided by *
local community groups,

r
and here, the Signal Hill
Tattoo are putting on a -
special show for the .

. occasion.

X
No narration

*No narration . 3
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. VISUAL NARRATION
' 3
.
) 20. People on Signal Hill And’ of course, before the
N ol A celebration comes to a
4 close, everyone.gets ready
» to join in the singing of
0 Canada! -
21.° Crowd scene by -Quidi . Perhaps the most exciting .
L g ¥ Vvidi Lake- day in St. John's is ‘
Regatta Day. A\ -
T 22, Crowd scene by Q\udi On the first Wednesday in
Vuh ake August thousands of people i "
¥ ' * gather beside Quidi Vidi +
~ . ] e * Lake to take part -in the
. - day's act:wxues. o
23. Boat races on the " 'You reed. to be there early |
| . ‘Lake to get a good view of the’ ’ .
E ' boat races. 4
£ .
(Fade in music)
l 3 ) 5
24. Boat races on the Music continues E
s Lake . .
) 25. Boat races on'the Music continues '
Lake 3 v
26. Boat races on the Music continues J
Lake . 7 % 5 i :
27. Boat races on the L (Music continues & begin‘s T s
Lake 8 ! to fade out ST
' . e i
28. Reg‘atta - Courtesy ' citizens of St. John's o -
of Newfoundland have been watching the
v ‘Archives (black and Regatta 'Day boat races’ ;. 2
. white photograph) - for many ykars., This : N\
1 ' picture was taken in .

1957. .
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NARRATION

29.

30.

-

"33

34.

35.

36.

37.

38.

"39.,

40.,

41.

Children in oversize
hats

-
Lions Club booth

-

Styffed toys

i

Regatta Faolk Festival .

(stage)
Regatta. Folk Festival
Regatta Folk Festival

Crowd scene

Children with ducks

Child with a rabbit

Child with a goat

Boat

Boat from Italy

N

Boat from Italy-

&

L

As well as watching the “
boat races there are fun
things to buy . . .

. + . and charitable *
organizations set up stalls
wheére people can buy tickets .

e . and try to win ﬁrizes.

You can also take part in
the 'Regatta Folk Fest:.val

where each year you can
enjoy lots of -good music,

and éinginq and 'dgncing.

AY the an comes to a close,
crowds of happy people. get
ready for home.

ecial
ohn's

As well as having
days to enjoy, St.

-also has interesting places -

to visit., One of these is
the Children's Animal-Farm.

It's always fun ‘to make a
hew friend.

No narration .

A walk along the waterfront
is most enjoyable. You-can -
see boats from'Canada . . .

and other Frte of the vorld.

This isya cruise ship from
Italy.w . 3 f
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NARRARAQN

42:

43,

4.

45.

: 46.

47.

‘8.

49.

50.

51.

52.

53.

54.

Royal Yacht
"Britainnia"

Royal Yacht
“Britainnia®

child~ in swimm:.r}g
pool

R

People on park
equipment

Child eating

Person walking in
woods *

.Bird

Sunset

Bonfire

Bonfire

Bonfire
Bonfire .
.

Bonfire with crowd

‘ No narration

" offffourse it's impottant

And thxs is the Royal Yacht
Britainnia from England.

3 : 1Y
Who do you think travels
on this boat? '

St. John's has several . i
parks where its citizens

can go for some fun in ‘the

pooL %

‘or go for a ride,

0; enjOy a picnic&

Some parks have tra:.ls
where you can go on a hlke

and' enjoy the beautiful
things in nature.

On November Fifth, Bonfire

Night, some parks have a
big fire. B

On this épecial night
people, gather to watch the
flames jump higher . .. .. . i#t
. 5 .

and higher . . ‘.‘b

into the air,

not.to get too close to the
fire. o i
4 } -

I s




i w VISUAL

NARRATION

55. Group shot of
children playing
+

56. Chi{l lying in
the snow _

57. Child building a
snow wall

fun in the snow

59. The End ~

58. Two children having

60. Produced by:
* Irene Brown

. 61. Produced in corporation
’ with Memorial University
62. 'Black slide

”

Although there are lots of
places to do in St. John's, ™
,sometimes its citizens like
‘to enjoy themselves right
in their own backyard.

This big snowfall means . *
that Robert can have hours
of fun rollinq in the snow, .

buil a wall with snow-

blocks,
of’digging a tunnel with
his friend, Danny.

Music
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APPENDIX G o

SLIDE/TAPE PRESENTATION: ' .
RECREATION IN ST. JOHN'S .
3 s
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