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tmnah-e wa divided‘into six secuons.' “$ection A
]
ofr pbout 1(;l'\e schocl Sectlon B, askéd

u felt abcut ‘their school librsry. Sactlon E asked

teachers ahout their ,perception of che principal‘ “;k‘ %y

"l support and" pf other teachers’ support for the schools

brary, Section F, asked teachers to indicate how nftbn ) —

they used the library, and thelr reasons for doing so.

»" An analysis of the dut:u shcwed that while bnly

one Eactor, :eacher atti:ud\ toward ;chool llbraries I.n -

L general, had a signlﬂcant ;nﬂuence on teqcher-use. nf




. T
5 A

i?assroom use, and (3) r.owécompany a =

teachers' use of t
eriénce ~-and grad?s taught.
An lmpor:en: recommendation tesulting from chis
study iis: That a*fur:hens:udy be conduc;ted to determine

1f there Hre fnctors .other than those used in this scudy
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the lnvaluable as:

bevelopment Egr hey coopera:lon ant.v

g
the statisticel analysls of the d:a £
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'CHAPTER'A/ . 4

o ¥y . ‘BACKGROUND TO THE STUDY = . -
2 g o R .

~ A

Lo il 2 o . Inl:rodul:tlon

~ e e ] Recent developments ln curﬂculum and instric-

g rtonal techniqués have changed the traditional,

memorbza:lon reeull apprcnch to- learnlng ) No longer is’

i ~ che use of a‘slngle :extbook and :encher explnnstinn

st‘udies, heﬂl:qgr studies ang ‘science reﬂecc thls

)
change in emphesis Huch of r.he lnfoma ion needed co .

!1mceruls. “Hence :he s‘chool H'brary, uhere mhny of these

‘materlals qre»etored, cakes on an incredsed l.mportance‘

is qssen:ul, the de{ree to, whlch :hoae rescmrces

facill:ate leurning and teaching depend’é upo\; :he exten“ .



oy . . Klthough tRe.school library has for ‘some time

been accéépted an an’ important part of the educational o B

. program, there has been no attempt made in Newfoundland ,

-and Labrador to determine the extent to which high school '

2 ": teadhers usé -the school libra’ry,‘ or to de:er%{ne the
s
@ 2 reasons why they do or do noc use their s¢hool library

. N . This study was under:aken prlmarlly as an al:cempt .

whic’h teachers make ruse’ of !:he servlces provided by

PR cheir‘ awn school Iifa.ta*ry. ) . 5 " ,.;-.,
" s - )

Historiqal deve}cpment of school. libraﬂﬁs

. ’ L‘or mor& chan half a cenfury 1ead(ng edu)a:ors o

in North America have :gcognized che importance of *

in the eaﬂy years of u.s‘develo ment, che ‘

chool .

p)ace where s:udents obtained ' . "

s books for suppl.pmenta}'y‘reading. This, charac:eristlc . B ;o

I 'concinued to exist ‘as, “the chief feature of the schacl 5t

ibrary until the mid 1969!5. At that time sghool




,!ﬁ-’,‘libraries in ma}:y parts of the United Staées and in some
".\parts of Cana{‘iix‘b‘eéan to be influenced i)y a pefiod of =
_major change in education.’ ’l‘he exp'rlosicn' of knowlege,

- ccmbined wich the rapid growth in educational technology,

L made -thé traditional approach to learning and" teachifg’

seem inadequate for preparing students Eot life in the

» and personalized learnlng, began to repIAce the

ditional mecho s of uslng a single cextbook and teacher
explana:ion.‘ ‘These. new approachps require ‘students and

teachers to have access to a wide. variecy of,resuurce

»

Nz B materials. . - "

In response to chese changes, many 1ib ries '

began to include non-print materials and :o*excend .

- b l;heir collecciqns. -Scott (1971) states that these

‘ 3 : ch‘gr_\ges_,occ\_l_rred in Canida in ‘the 1960's "'_l?e_causé "
edu;acors \:éalized that the new educational pro‘grams’
had lu:tle chance of success without :he support of -

mfd Library resources and services" '(p. 118)

S “uF

7 2z AN i Prior to 1958wery few schools in Newfoundland

L . and’ Labrador had a schnbl library Those cha d!,d were -

Voo e




< ‘province. At that time the government made a sel:lo\}s

effort to encourage the development .and groyth of school §
= v

libraries chrough'ou: ‘the province. Library grants,
- although meagre were provided by the government tp

Fott _ 'school boards as amw v inceritive to establish school

librsry callecr_ions. ] : v
LY . . " Grolier (1967) reported that the llbrary grant
was, at that l:ime, based on the number of rooms ﬂn a

school and was: allocated on the, following scale.

X ° 1 - 3 rooms $ 50 per year
4 - 10 rooms $100 per year”

over 10 rooms 5200 per year - g

Many schopls, however, did not apply for the special

library grant, and in the school year 1964-65, 37,.17.1 *
of the schools in the province ighored the g\ran‘t.

. S'igniflcanc “changes in_the structure of the

. library grant soon fol‘lowed. The criteria for awarding ° 5
.the grant was changed from gchool sTze to student pé_r'

c’ap‘l‘ta .rate, and’the school ‘boards, rather than , - - ' E

individial schools, wére given the school.library
. . t : i o+ A - -
. grant.. - . |
‘In" addition to the incentlve providetkby “ °

N »_lmproved Hbrary grants to schnol bonrds the escal:\]l;h-

4 ment and gro W

h-of school 1ibraries was influenced by




s s

".other developments which occured in the province at that

- : B
time. T

During the 1970's the Federal Government of

~——~._—Canada, .through its Department of Regional Economic

by'more and more administratcrs to the philosophy that

Expansion, provided spe€igl grants to this pyovince

" for building schoolé. These DREE séhools, as they 'were

+ known, 1ncluded adequate lib.rary space, furnicure,

audio- visual equipment and’ a| basit.\'collecr.ion of school

lihrary books. In msny 1nstanps these 'schools ser\led

s
as models for existing and new schools. i

At the same time there ‘was a growing committment
SoE ™

school libraries are j,portant r.o the educaci,onal program '

of the school. ” : " E
7 Also, at about the same. time the Faculty of

Educatioh at Memorial University embarked upon a .

training program for schocl librariaps. .

As a result of these developments, many school
boards began to make a serious effort to estahllsh ’

libraries in all their high schools. - ~ . I R




The Importandg of a school library
The importance and functi_c;p of the schoot

library or le nf?lg resource cefiter has been given-much , - -

attention duting the‘ past two decades. The \Amé‘rican

cational :leaders stress‘ the pqim: F :
tHat the, séhool .1library is one of the .
“basic requiremenas ‘for quality educal’.lon. i
s ,Through the -school library,- the many meterials 5

RN needed by teachers and students: can be
B ;upplied efficiently and economically, and -
4 *“their qdality and suitablility assured. -
Equally~important, the school.lfbrary . o

program,«embracihg teaching, gufdance, N
! and advisory services," forms a unique .
a and vital part “of quality education {p. 4).

Similsr view were expressed by +the Cenadisn

School Library Assoclation~(‘l967) when tt pubHshed 2

Standards of Librnry Service Eor Canadian 'Schools. . The -*

>
Associat(on highlighted l:he i.mpor:a.nce of .the school

llbrary in reflecting t:he ‘gims of general ’edi’]cat‘ldn

by ‘emphasizing th f "essentially, the schoo] library -

is an integral part df :he school™ (p. 2).

wSeveral educa:ors, 1nc1ud1ng Mary, P. Deuglas
- (1961), Ruqh Ann Davies (1'37-4) and Dorls Fenné]l (1977),
stress.,l"he lmportance of the link becween the library”

.
and .:he classruom. In (:T?elr vie.w, . the school libraryf

|




. suitet fo the needs, interests and abilities of the

students‘ *

’ 2 . L " v
$ use of the’ schocl library facititates leaming

. N ' by providing materfal§ r.hat aﬁpeal to the 1ndtvidual
o

1earn£ng differences of students, 1t i accepted

‘erent _backgrounds

P e

nt rates, and that ¢~
arn best when an- appéal is made to several

P
- - A Fof . che humsn senses: (Church 197 H Pearson, 1969;

Schuster, 19775 Lohrer, 1964)
£ In Neqfoundlanq and Labrador, lleﬂding educa:ors

have Also recognized for ome time the importance of the

school library in :he 1nstructiunal progra!n. Ina
brief o, the Rcysl Commissloh on. Education and Youth,
. Mr. Eugene Gatcinger (1967) Iibrarian ac Memorial
¥ 4 Unlverslty, put the case strongly when he ststed that
- i "a library will " not cosc much in abscluce terms, but

the denlal of this classroom atd to odr ch ldren will :

be tostly ‘eycnd human calculatloh" “(p. 27).

»

l‘il‘he Value, of the school 1ibrary in teachlng

studgpts how to léarn was emphasted by Brarher.

Shea,




The Mpor: pf

' | :eaching studen\:s how 3 Iearn" (p. 38).

of The ngal Commi;
agr'ee‘d wi\th' the sta

.Shea, but 1: also S|

program lt stated th

iel’thr

‘found in a nunber of research studlés Promineng among




7 ~ B 9’ .
§ .The. Newfoundlang Depnr:ment ‘of. Educatlon €1985) &
" repm’ted “in the Newsl‘étter that % &
JE a scansucal test of, signiflcance ‘of .t
’ : . the compbsite test scores (Can
+" ¥ Test of Basic Skills) ~shows= tl
& “ = is, ‘at the .05 level, signifi
. E scores from schools having ®.
¥ 7 A% level of library- services from those .. = . . ¢
A i with fnadequate” services, ... [I]t” séems g 2
& that we can say with reasonable confidence * &
(statistically) that provision of school %
2 -1ibnary services to our students positive1y< ¥ "
influences their ovex;all achievement (p .
- . f s .
. ‘e - o & o3 v T A
s N . T "Teacher usetof the high's::hool library £ ,
. : Stacements by renowned . educator and researchers C}
) explain and emphasize the” 1mportancé of the school _' o
. library in .fulfilling the goals of the pﬁrrlculum and A
: in meeting the lndividual, needs and interests of .(‘.he -
% % scudenr.s -However, little, lf anything, is known about
‘the, exten: to which high schoql teachers in this 5
. provlnbe utilize the library in their school, or about
. 5
the factors which, determine the éxtent: pf :he_:gacher s e
..o use or nan upe of the school .1ibrary. " i
o L Since the teacher prnvldes the Iink between ;he ) :
student, the curriculum and the library, it seems that °
& the extenc to which the teacher uses the library Ls a :
decermlning factor in the eft'ecttve .use’of resource Tl

S servlces by the students. . 5




Leading educators have made the poim: l:hac the o=
-t teacher's use of the library ts importanty to the ‘_' i, L B

) reffective use of learning respurces. Don W..James (1966{
,declared that "the prnduccive invol vemenl: of teachers i

is our:. greatest chﬂllenge in making a Hlﬁ-ﬂry program i

ea;:ingful" (p. 546). Shirley Blglr (1978) points out

that ?IE the school librgrian is to serve the students "

through the teacher's program, the. ceqcher becomes /the
‘. .+.+  most immediate and lndi.spensable link to effect!ve use.

of _the school resource center' (p. 93) ‘;'J.

Desplte ﬂne grqwing recognlclon of the,

w 1mporcance ofvthe teacher to t:he effective-use of the

school library, ft.is _apperent from the writer's :personal o B
-' observation that .there are gérong‘- differences of
5 v X
/;n_ - opinion afiong teachers concerning teacher's-use of the

school llbrary. _‘ In an attefpt to determine the extent

of thése a

fferences and the reasons why they exist,

.
wds- 1ni.clated. .

h o, this’ studs

; Need for che stu;ly

Vi & ;

Yo make the school 11hrary the center

e extent-ﬁ :c.‘\qhich nlgh,school teqchers

fid ‘the factors which deternine their !




(1) there are no data on che factors that determine the

teacher s use- of the high school ubraz'y dn !:he pvam:E‘v

3 the stedche

Hbraries"

- 5. r.he tencher s percep:ion of his or her school N B

o meRL ¢ princlpalls S\lpport for.the school Library




restri’cced co‘a su‘rv'ey' of the

|

| wn T e
school districts in Newfoundlend and‘ Lahrado T\e E =,
‘seem to be\tepr. o

P o o, concerning the, use of the school library However,

* . cautton should be used in any a:cemac to genera”ze
Acunclusxons to teaf.hers in other: school districts,

g~ there-exists- che posslbilitwa differences betwéen

v:Lews of the teachers who pa’rucxPAted in the study and o

the views of othér cenchers in high schools in other :

LS schnols dtstricts of l:he province. e . N

e . s Informatiun was sought only on selected factors >

which were though to be §1gnfficargt in determining
c h{gry. -It is possible . %

that other

: “use 'of the




% Orgunizal;ion of the study L @

Chupter 1 hns provided. the background to thls
‘séudy It 1ncludes a discussinn of the historical

development of schoql Libraries} the importance’ of
teva_ch_e-i-_‘usé o'f the l'ugh' school ™

. school. libraries;




: CHAPTER 2 o - &
';\ REVIEW OF RELATED LITERATURE - 5

5 " % . 7 St S
T s . .-Research .sjudiés of the factors that influence -

" teabhers! use OF .pHEThigh school }ibrary and the extent

SR to which hxgh school :eschers use the schonl Y lbrnry

hsve< bee‘h carﬂ.ed out dur!ng the - pap! 'three"de:ados ln

for qdn \.\se of .the s:huul library ‘were: r:eschers &id - i
8




' % %
collecti on uas insdequate. - . .
Nordin (1968) l.nvestlgated the attitudes of

high échool teachers toward the school Library in. " ] ;

=5 s . elght hish schoo]s ln centr.rl lberta. ‘As‘ a ?esul_p %

_-of an nnalyslp of the\dat coLlem:ed Erom the

skills:

Pre-service i\:astructlpn in tl{e role and -
—fﬁnction~ of the library was found to be highly ’ .

, correlated vith a teacher"' s’ un:it‘ude toward the school

" 1ibrary. N g & o

Such factors as age, sgx, level of teacher

:rainlng or yk

i to have had no influences on the teacher s 1ibrary N\




In a 8tudy to detem(ne the factors :hat e .

Jibrary at the

e influence teacher use uf the. §¢hool
: Universicy of Chlcagc s High Schbol Library|" Fadell
ELITE ~£ound that che factors which most mf/J/nced

the neacﬁer s use of -the” library vere: (1) -:he

ceacher s’ personal hablr: of using the librsry

- Fadell (1971) note’ B ‘hm:ever,' tﬁal:. "one t:h!rd

of those have reservatiens,‘such. the teacher whc

o ndtes chat 'l:he knowledge was- not, indlspenﬁnble but

L
o " helpful"‘ p- 41 Fadell's explanetion for the larg'e v
R ’ percentag?}’:f respondencs expressin’g resérvations | .
T that many bf them may have felt that "the word % = 2

indispe‘nsable cunnotes an extreme statemene" (p. 42)

Teachers of Foreign Languages, Socth Studfes

and Ehglish used- the' library more frequently than - : o

- teachers of other subject areas. . X —




» ‘
In addition, Fadell (1971) found that "a
T . g

- correlation between familiarity with the library and - | ®
¥ 2

frequency of usé .. shows that those teachers who
consfder themselyes véry ér somewhat familar with the

collectlun use the library more frequencly than those

who _do noc“ (P’(

).
Welch (1974) “investigated the usg of

1nstructtonal media in traditional ‘curriculum areas

'(Language Arts, Social &udies, Science, Ma:hems&ics, 5

; Health) and in the more 1nnovative areas (Indus:rial %

il g Arts, Curr-iculum Echect, Intermediate Science Curriculum *

T Study; Teen Involvement Program) “The 1nvesug,man

alsd iﬁncluded the r_gle oﬁ teAcher a:tltudes toward .
" media as determinants of utilization. | . d
F it

The flndings of ‘the study rex/euled that [1)

there was a significent relatlonship between the’ type g
. af curriculum program, traditional ‘or 1nnovat::lve, and 5

the exr.enr._ of utilizetion of &nstrqc:ional mediae (2)

the@wps a significant relationship between the xtent

of teacher ututzaclon of 'instructlonnl media end the

i £ W Hg trudltional curriculum areas, and/\(‘i) there was-no

S e e significant relal:lo‘nshlp between t:he exten:\of :eacher 5

. “'utilization and” the lnnovet:ive ‘cur‘riculvum‘ areas,




: variab!es as age, sex, yea

Welch (1974) concluded that t-eacher's attitude
.toward media is not the majo;; fector in determining

utilization-of inst c\:ionu] medl.g. Teacher chara\ter- Y

istics of hi degree held and yeurs of teaching %

exi;erience are {nconsequentia)/—tc the‘unders‘tanding of

utiuzatlon of insl:ructlcmal media. o

. 5% chhnrlus ti975) studled selected Eactors that
Laffect thg extent of -teach_e.r use of mggls. Fu]] tlme 2

eachers eﬁro’iled Ln‘_ mgdlé- classes ’esponded I:o a

quéstlonnsire‘deuun,g with the amaunt of pse of

media with students. -

¢ Results of an analysis of ch;w'd.ata collected
shoue&‘thit r.eacl.ners m;ke greéter. use of media than -
other :eachers if they see média lul:er!uls as being
Agenerally valuah]e, and if they see thelr co]lesgues
a\:til:udes as belng favourab]e toward medla use’

o . - No slgniﬂcant difference was fou‘nd for such

i of téaching‘ experience, :‘

media l:raining lnd experlence in its use, grade level

- taught, leng:h of class periad, avnilablllty of £ree r:

iods, or the presence of medln lpeclaltscs on the *
Also, no slgrﬂﬂcnnt dlfference was found ¢
between persons .who see the adm!nistrator s. attitude’

to media use as favourable ana those whc do nat.




* Science and Soctal Smdiés were mentioned

most frequently as: subjects which lend themselves to

. media use. -+ 9
ogman, (19 ducted a study o analyze

factors 1dent1fied Dy teachers which acLas deterrents. *

,E mediu cen:er services 1n

to the ur.llizntio

select:ed secondary*schools in San Dlegb Ci.cy Schools.

- Personal .gnd pi ession%l factors ‘of Ceachers, inSCruct-

ional constt‘a fiLs, and lqedia center constrai'nts were
compared to detirmine 1f (1) teacher utilization of
mediau c'enter se;’vlces was tnf].uenced by sex of the

teacher, yéars of teaching experience, grade level of

!nsl:ruction, subject. areas - of instruction, or schonl

o assignment, (2) attendance and participation in
medta inservice workshops influenced the utilization

“of mediaegencer services:by tgachers, or the type of
student assignment develop’ea. by tesc‘hers' i’or using thb -
media cencer, (3) lsck of materials, supplies, equip- )
‘ment, staff, productive ‘time or facilities rescrictﬁd
.the use of media centers by teachers or students.
During the 1976-77 sch&p]'year a series of

‘twenty-five media cen:er 1nserv£ce workshops was

—Att >

Language'Arts, Music and Social S udies.. “Six to eight




hundl ed twelve ceach

* “center sewices. .

weeks followin’g the wérkshops, evaluation meetings were

held at: the eight schools involved: in the study. One

in the four subject areas

evaluated the serviqes provided by their medja centers

and idencified deterrents to the utilizatmn of

The analysis of :eacher responses lndentif!ed

reh—rrunships ‘between bhirl:een variables. Personal and .

professlonal factors, ins:ruc(ional cons:ralncs,
deficiencies in the media centers, and sctendsnce at

medla&cencer workshops , a\}~demonstrated a_ significant

influence’ upon the use of.the media cénter by teachers °

and students. - . 52

Mc'f'oy (1979) ,cohducted an i'nvesl:igation of
:eacher utlll-zation of secondary school Hbrsries ln
schools under the jurisdictlon of the Carleton Board of
Education. The stated purposes of tbis study were:'

(1) to measure the frequency of use by teachers of ¥

gecondary school libraries; (2) to investigate the

ty\pes of use by :eachers of secondary school Hbraries,

and (3) toiﬁgdentlfy factors thch influence tencher use

‘of secondary school libraries. .

An analysis of "the data ‘obtained from a
« : i 'k .




questién;\alre cbmplgced by teachers in eleven seoondary

schools in the pérletcn syscem 1nd1cated a heavy use of
the school libraries by the teachers. V‘ s s @ % 53
.McCoy (1979) reporl:ed that "slthough 85% of the '

secondary ‘school tgechers in theasample made at l.eélst:r

oné Vlslt‘ to the school library‘per week, the 'most," SN

Erequen: response is one to _three visi:s" (p. 3). T “w |

of the reasons reparced for visiting the 4 0

l.ibrary, th‘ ne, most frequently given ‘was for

acquL ing materlals for class preparations. Another

frequently staﬁed réasor

as to consult with che teacher-

Hbrarian on matters relatlng ‘to _school programs, studenc

difficultles and proqusicnal rescurce needs. t

_In determinlng factors that influence, teacher

" use of the school.. llbrary, McCoy (1979) found that_'jthe

numbex of teacher-librarians ‘does have an impact © = ° ,

on :he number of teachers who are non-library users"

(p. 6) The lnrger the number of ceachers to be sérved ‘ [T
- =l

by one teacher—librarian, Ehe 1arger is the percentage

of noh-users. Furthermore, ‘the data showed thnt "when
less l:han a full-time llbratian 15 asslgned co library

department, there is'an even grea:er non- user pcpulation,

even uhen the 60:51 number of céachers 1§ 1ess than in
; A
a séhooé wn:h one full time llbrarian" (p ). & L




. Al't‘hough all subject areas received some
se'rﬁces from the schodl libr‘sry, history teachers listed
. )

the most reasons for using the library, followed by .those‘

in‘visual arts, dramat{c arts, "language arts and family-

studies. L ,

= SUMMARY

" The 1iterature sééms to indicate that several o« T

factcrs have an irfluence on teat;her use of the high
school 11brary.~ ;s w ,‘ - :

. Ogman 977)” suggests that both:personal and
professional characteristics nf teachers ‘and *attendance:

at inservice’ workshops had a signittcant inf,luence upon

‘ the use of the library by teachers. B

Ayrdin (1968) maintains -that pre-service

instruction in the use of the library has a positive

influence on ceachers b ‘c{tudes toward the school
library. -This view 15"supported by Fadell's '(1971) -
statement that a teacher s knowledge of library skl]]s

1s lmportant to his or her L’eaching.

/" McCoy (1979) concluded that the rntio of

teacher:]

cant fagtor ‘in tedcher.use of the sc¢hool library. - ¢

ﬂn—arians ‘to teachers was a strongly slgnlf!—




All studies found that the subject. being taught

/ «
is highly significant in ({eceminlng teacher use of the

school library. Social /Studles and Language Arts were

mentioned most frequently as subject areas which lend

:hemselves to Hbrafy use. - T 5




i [ $
‘% CHAPTER 3 g "

THE PROBLEM AND ‘THE METHODOLOGY "

Statement of the Problem

. From personal obsgrvation' it ‘appears that hi gh \)
- school teachers differ noticably in ‘their use of the B < . L
e school library. The question a‘ises, therefcre,— “as to . k ‘:
~ what facmrs cause thos 4tfferences and o what' extent et

do they exist?

use the high school ILhrsry.

‘To gar.her information by means of a T R

questionnalre on the followxng persunal and’

. E (13 age j AL s
w, ’ e (1£)fsex g o e

I:he teacher's professlonal character- I

] tsties: ' B AR
s : W X
Py - RRTNIE ] 1evel of teachex‘ tranﬂ 5
‘ -
‘ . -
4 . 2 "
. . . /-
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teachi ng experience

fe) the teacher s attltude toward school

librarles in genera}

(&) the teacher's a\:chUde toward his or

her own-school library . ,
«f€) the teacher's knowledge about his or -

hgr own ~s‘2:hool iibrary-

o the subject(s)’ taught by the teacher.
(g);the. grade‘(s) taught by the teacher

" (h) the teacher's perception 9f' the
’ principal's support for the s.chooll

¢ library 2 .
(1) the teacher' s perception of his or

i her peer's use of the school library s
t’l‘nalyzing the data, to determine whether,

rhe abave mentioned personal amti professional
characcerlstics influence teache( s use of '

the school 1 1brary .,




THE QUESTION =
The investigatlun of the problem g{ated above - T A

wa's gulded by the” following q_nes:lon

Is the teacher's use of the high school 1ibrary

1nf1uenced by the following factors: g L
o e _: a. the teachet s personal characterlstlcs '
T . .age» ¢ .
; ii. sex k ’ T )

., : bA the teacher's prafess!onal charac:eristlcs .

5, I - f 32 level of :eacher training

v o i level of library training 5

& "iii. years ‘té‘achi‘ng e;cperi.ence L M

% ‘ c: the teacher's attitude toward school, bibraries
- . . & - L s A
: . “in general " i

d. th¢ t‘eacher's attitude .toward his or her "
.- : . .

" own school library

the teacher s knowlpdge ebou his or her

b'g the g‘rade’(s) :a\:\ghb by the teacher -
W t;he teﬁcl’/r s perception of the princlpal'




Me thodnlogy

In order té answer the ques:lon, it was declded
to, collect data chrough the.use of a mail quesciunnaire,

'-Lik other fcrms of survey research, the mail questlon-

L‘ting (!‘lem returned

Nnn 2;urn§—decrease the ‘size of .
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r
_data by a s(ngle device with a mlr)i.mum expense of money

and tlma. » wst s ° =

Other advhhf%ges af the questionnaire weréd ‘that

it permi:ted collectian ofv data which cguld not be

conected b.y observatibn alone, and the I:Sme to cdnducc .

1ntervieWs‘was prohibitive; the 1mperschal nature of the

questlor\naire v(as expected to elicit more objective



CHAPTER -4

COLLECTION AND TREA)TMENT F THE DATA

W
© The putpose of this s[udy was to anesttgace

the factors that lnfluence or affect ceachet use of
N

the high school library. This chapter describes the
procedure, used in the investigation -- the type of
instrument’ used, the design and validation of™ the

1nsr.rumem:, the selectfon of the sample and bhe

collectlun and trea;ment of the datay L -

Development and Validation of the Instrum?né&_

The me':r;od <_:hosen to collect data for lt-he 5
study was th‘E use of a survey_questionnalre. As there
existed no que;tlonnuire that would elicit the infor-
matlo‘n nee“ied to test the hypotheses, it.we;s necessary
" ko develdp éne specifically for this study. A

In consulﬁti_un with the Director of the __
Divisior;'of Learning Resources. and other fémbers of
the Faculty of Educadon at Memorial University, a

estionnaire suitable for use in this study was con-
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L . AEirst draft of the questicnmairé was submitted
" for'validation to membérs of the Faculty of Education at )
Memorial Universty, the plj;:vinclix;l vli‘bra,ry' co“nsulta_nc,_ : '
a high school principal, a library-media specialist,
. 2 o ‘a school librariafl and several high school’ teachers. yIn
E accordance with suggestl,ons and recommendations emannting «
from t:he evaluations, séme minor ‘changes were made. The_ L e

sed 'quescionnelreAJss then e«amined by expert

Sec:ion A asked fdr information about the schon] irr “ 5

which the spondent was r;euchingu, ’l’he chara‘.:eristlcs

d : Section B dealt wtth 'both personal and ~

o ;
profe sional chara:cte 1sucs oE the respondents. They . 8

- certiflcacey number o! years of ceachlng experlence,

grades and'subjects, taughc, and whether or not zhelr

.;-eacher training-had 1nc1|;|d”ed instrucfion in the use )
% & % - o a3y N ¢ '




. lagme" to "stronglv dlsagree" . T s
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of the schiof™library and in the use of audicd-visual’

materials and equipment.

‘)9‘ Respondents were ;»gked 1n Sectijon C fo indicate

how they felt abour. school ligraries 1fi ‘general by
circl(ng nne gf !:he responses Accompanying ;ach‘s‘tsit‘e; ’
li!ent/'invrhe section. The responses rangéd from "strnngly

Section-D-was designed to elicit informat:i.cn
about (a) the teacher's knowledge of his or her owp
.schcol llbrary, and (b) the teacher s level. of. g
Sarrotaceson With hes ot few sun school libraty. : To"
obl:ain this informatfon, two sets of responses were * "
provlded for }each item in thls ‘section. Set A responses
indicated the extent of che ceacher S- knowledge‘ about’
certain featires of his or her ohn school library, and
Set B responses indicate the teacher s level of satls-
, fFaction with his or her own school ubrary

‘Items in Sec:ioan.asked the respondents to,
indicate their pévéepclon‘ ;;E their sthool principal's
support for the school 'llbra:—;, Sn;l their iaercepcion of

-~ .
the exc:r?to which their peers used the school library.

) 1)
s




o .
, S )
3 .’l‘he last sectlon f the ques:lonnalre, Section
: i»‘. asked respondents to indicu:e the exzqnt to which
B - _they used, :he school ubrary in a-slx-da) cycle, and to
; 5 also imﬂca:e the - re‘nson(s) for uslng the librury IS °
S & o oo S ¥ ' .
- E: » . ” .
. r 3 & i The Sample \ g ‘

\ '

- 'Because of the constraints oi time Bnd expense '

Jmposed upan :hls study , the inbestigation was conducted
i 0 18 in only one area af the pruvince == the Burin Peninsu)a.
y -”rhe tnvzscigator obcuned the- names of the high schno]
tenchers t'rqm the * school boards operanng high schools
on the penidsuh. The schools involved .included one

small high: schaol, three all—grgde schnols and elghl'. .

5 larger hlgh schools

\, : Collection of the Data ~
'.\ : ¥ R - - y w : ;i - m &8
The questionnaire was mailed to 156 teachers

“who were ceac\ong high ‘school caurses from Grade -Vl

" to Level II1, 'boch lnclustve. Accompunying the

e L questionnaire was .a covering letter” explainlng the

purpose of "the' st.udy and, asking the)e}pondents to

complete arid return rhe quest:laniul Te prompt]y The ) W ow ¥




letter also assured the respondents that the information -
éivén would be kept in confidence an;i used for stagistical " 3
o~ ’ purposes only. W‘l\‘s’tnmped self—addressed envelopé wes R s

L ' enclcsed ‘with fthe” questionnalre for, the conveniencé of

" .respondents An returning the quesnonng,re to the - B

1nvestlgator. Table 1 shows the percentage u teachers,

who pertlcipated in’the study . v ) . . . ———

“ TABLE 1

. . i . -
L_/“ No. of‘fjuestionnaires mailed. to teachers: 156" "
= CE
s g . No.. of que'stionnajires ret\'n—ne.d i * 96
. g ' B .

Percéntage of questionnaires returned
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Treatment of the Data

‘The data was subjected to an analys*ls cf

4relationships astested by the Pearson €, and in order

to analyze the information further, a crosstabulatiun

was run. L H R L t

¥ With respect to the” independ’en: variables, age, )

sex, ceacher training, y:e.!ching experience grades "y

taught,. and subjec§s caughg, ‘teaah‘ers were asked to check
one of Wa‘,number of possiﬂblke responses,  Statistics were
rur; 'on'the basis of the number of subjects .checking - o .

Items 10,- 11 and 12 of the 3ues~tionnaire asked

each category of responses.

teachers ‘to indicate the extent of theit. Hbrary g ¥

trmng. Four possible. responses were pruvided for

v each of the three items with a range‘ of values fr::g )
1¢to 4 for each item. The‘cct'al‘teacher trnl'ning ~ ~ - B
.- value for each 'subject was found by" combinlng T .
responses to ll:elus 10 11 and 12, with a range £rom w8

1 to 12 for each respondent.
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b example, ‘an "SD" response to item 13 wa;

o syt 5 s iy

- f B gy . s 35 ~
For atth:ude toward schocl llbrarles in general,

L values were based on items 13 to 2 inclusive, with

a range 1 td 5 per item, “The total value of the

% varlables for each subject wus‘ found by combini.ng

the responses to ltems 13 to 26: s The total range of

values was from 1 to’ 70. , So as. to discourage B

'respanden[s from answeri.ng t:he same way on alJ, 1tems,

che values for- slx of the items Yere reversed. For

t:o,nsidered as
“a positive.attitute and herice given a value of 5, .and
an-"SA" response given a value of(i. An "SAL response
to {tem 14 was cdnsiéeré'd' as ‘a positive attiCUde and,
glv‘en a valu€ of 5, and an’ "sD" response was given a

value, oﬂ 1. . g = Ay .

Values t'qr teachers' knowledge about thetr own
schaol library, was based on Set A responses of =] .
) quescrions 27 t;o 39, incl\xsive. “Theré were three posslhle

K reépoﬁses, "yes", "no",‘ and "don't know'". In this

instance, it was that if resp ‘replied
" "yes!" or.'"no", to a question.| 1t indicated kh_hwledge
about t:he school library, and a va‘l_ue,of' Io’was":as.s.‘igned




- "satisfaccory" to "unsatisfactory". A value from 1 .

2 36

to the responsé. A "dom't know' response was given a
’ 5. :

value,of 3., The total range of values was from 1 to

v ¢ ~
39, .and these values were collapsed into three equal

1n;erva1 s. -’

For attitude toward own schoo] 1ibx‘ary, values

were based on Set B z‘esponses to questibns 27r to. 39.

"The responses were arranged in’ three categories from

to 3 wgg assigned tg the responses. The value of .
individual respendent's attitude toward his or her own .
séhool library was found by combining, the values of the
responses to questions 27B to 398. ) N
The teacher's perception of his or her
principal‘s support fur the school 1ibrary was based
on responses o questions 40, 41, and 427 with a valu®
’ range- from 1 to 3 for responses to questlons AO ‘and’ 42,
‘and a vali‘.xe from 1 to 2 for qt}astion»l»l. Hence, the
total range for, the variable represented by these three

items was from one to eight. Lo

! Teachers' perception of their peer -suppprc /

for the school library wds based on responses to

.questions 43, 44, and’'45, with a valye range ‘from 1 to .
‘ 2 hl ¥ : N s :
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3 for question 43, and a _range from 1 to 2 for questions

44 and 45. The total range for the variable represented

by these three questions was from one ‘to sevbn. . <

To determlne the frequency of use of the school

H.brary, item %6 on the q_uesl:ionnai.re asked teachers tg

indicate the number of times per six-day cycle that they

used the school library by checking one of four possible .

.résponses¥ -(1) noc atall, (2) one to chree times, (3)

four to.six times,’ or (4) more than six cimes. For
purp‘oses of tabulatlon,' the ‘third and fourth frequencies
were combined Jto form a mew frequgm:y readiné ‘more ‘than

:hree~t1mes"
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ANALYSIS OF THE DATA

Introduction

%

CHAPTER

<

This chapter is a report of "the analysis and

1nterﬁrechclon of the data colrlgcted for the study.
s .

3 To determine if a relationship existed between.

the dependeﬁttvarluble_and each' of the independent’

variables, ‘the Pearson product-moment correlation

coefficient was computed.

. Py 4 . %
additional information,-a supplementary analysis of the

e

data was completed, using crosstabulations of the

The data were analyzed to _answer ‘the ques:ion

_Is the teacher's use of,a hlgh school’ 1ibrary.,

™
“b:

e

the age of the :eacher

the sex of the r.eaeher

Ansuering the Quesr. ion

"sl:al:ved. in the previous chupter'

»lnfluenced by ‘the follcwing factors'

the level of teaching training

l:he level of library tralntng

T 38

—

¢

fos

'the years of - ceaching experlence

For the purpose of bbtaining

‘dependent variable with each.of the independent variables.
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£. the teacher’s attitude toward school !

libraries in general

g the tedcher's attitude toward his;or her

own school library

h." the teacher's knouledge about hi’s-or her
- . 3 | .

school llbraxvy P %

subject(s) taught Q l:he teacher ~ \.

§ R \ . 'j.--t:hé grade(s) taught by the teacher

s ke the teacher' s percepcion !of che principal'

support for the “school’ Mb‘rary -

the teacher's perception of hls or her peet's (k]

. support for the school library

As lndlca:ed in Table 2, the only factor thch

s had any signtfgcan: influence on che :eacher s use of
the school library was the tencher s ul:tn:ude touard )

-. ’school llbrnrles An general . lﬂnil! no stacls:ic_al

signiﬂ.cance was shown betueey the’ dependent ariable E oy %
& and_ the. other lndependent varubles, a supple%tar} % % &

analys!s of the data revealed a favaurable comparlson

‘between the findlngs of this survey and thp find)ngs of

other. studies reporl:ed 1rr chapter 2. A more de:ailed »
_.nnulysis ‘of the data will be considered in the - \\ ,

'dlscugsion _sectlon_ at the enﬁ of ‘this chapter. & & N




5 Independent Variables '

~ A ‘TABLE -2 2

Coefficient of Correla:ion between

40 °

-

v

each of. the

ind the Dependenc Variable,

“Dependent Var.

N Teaching Cg,ﬂ:iflcace 4

" Gfa@,es Tapght
:|sybjects Taught

1Attitude &Bward m&‘n\schoul IIBrary

b 1£brary

'i‘ aching ExperiEnce .

Librsry Training

Attitude to school libraries in general

Library know} edge

ercepcion of Principal s support for

¢

3 .Percepctan of Peer stpport for 1i_brafy

(use of 1ibrafy)

<01




- that are of.some interest.
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¥
Supplementary Analysis of the Data .

The data revealed, some’ aspects bf,uh}any' use

Er‘eg’ uency of use K

gy . ol ; b
§ i <
# of visits - _# of teachéers
A O e V. Y20
(1-3 s 66
more than 3 ° 8
. |otar. - LA 100.0
f S : )
‘e
% .
5 . r 4
. ¥l .
= L
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The” extent of ‘1ibrary use by different age

5 gx;&ups,o‘fvteachefs i's.shown in Table 4.  The teache?s’

using the Iibrary most'were in the 30 to 39 year age”

used che 11brgry at least

1% of the group

under 25. and s

the’ aga g,roups

lLbnw at leas: onc

1.




. o -
- . ll
1) L] -~
- 43,
& ' w6
: TAELE & o . & = s
" Use'of the school Hbtsry by =
 Righ School Teachers ‘by Age ; ) E
a :
Fa
. lunder. 25}

4 ‘_4‘.} 13"
6 e 1S

- ;
2

6.419- ]
: 2.0 4 | 1 T3
20 [21.3] 66 70.2 | 8~ 94 |100.0

uf‘l almost

Ty, }hj.gh




; Beo : _ : w .
other area of this province or-{n the” general pépglmon
of high school. teachers because statd stical information
on that speciyfic ratio is nol: availab!e at et;»r the
Depar:ment of Education &%, Stat(sucs Canada. The .

& table Further shows that 85% OF the Eemﬂles used the

libr:ry at least once per cycle, compared to- 76.6% of iy

thé males who used the 'library at least once’per c‘ycle.

Also, the fable shows'that 75% of the’ fenales used the

library 1 o 3. time$ ger “eyeler eamisared tq 68:5% of N
';' the males who visited the ubr:»ny 3 to 3»Vti'gnes per cyele.” .
TABLE 5 o - o
o Use of the school 1ibr gy by

¥ “high Schobl Teachers by .Sex

T
Visits per 'six-day cycle .
« R more than| ~

o 1-3 3 . R

gk fo |2 [nl% % len.lgn -

Male 17* 18.8 |50 53.8 6.5 | 73 | 718.5
. L7

n

6

Female | 3 | 3.2 [15 |16.1]2  |2vzT70[7ry
Sloo fau.s ‘65 leo.ls -l

8.6 | 93 (100.0
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Level of Teaching Certificate : R

Responses of ceachers regarding “the level
of teuching cqrtificlte which they held showed_chat -
5 ' none of them had a certificate beldw Grade w’ level.
£ ‘ Table ﬁkhows that slchough none ‘of the teachers whose
v“, - highest level: cerciflca:e was Grade IV used the li\nrary
) more than '3 :lmes per- cycle, 87 5% of l:hem used £t at ..
least once per cycle. Of the eeachers who' reporred
having a (‘rude v cer:lflcate,, 73 9% visited the
. ) R library one to r.hree times per cycle, and 4.3% of them o
¥ made more,ﬁhan three visits'per cycle. “ .
Taple 6 slso shows that’ 75.8/. of teachers
with a Grade vI certiflcqte and J72.7% of ceachers with, K | e
% a Crade VII certiﬂcate use the library at least once ) -
per cycle.: It. can&e noted furcher that IB 2% of v
_ceac'hers with a Grade -VII cerclfiCace”rlsi:ed the a8 .

library more :han\:hree times -per cycle. X Y,




/ TABLE 6 ,

e = V4 12
. Us» of the school librqry by High School

. Teachers by Level of Teéching Cer

P

tificate
LI

(Vlsits EEr six-day. cxcle,

,Teaching i e thant

1—3

Certificy I -2

% |gn g

_u_s\g\‘n % n % |w
A AT L

1.1 |23 | 24.5

/ s |17 |18

[

&

6 1 i 36 .)38.3 |5 5.3 |52 |'55.3

3 AR, . - ¥ .

7 A= 3.2 6 6.4 2 2.1 111 |11.7
8

8.5 |'94.|100.0

¥ 0 [2&3 'é66 70.2
-~

Tedching Exgverien:e
reSponse to the Sl.'em asking

indjieate: their teaching experlence, the

teachers to

dsts in Table 7

sho’ws that’ theglargest single. grpup of. teachers, 45, had

* between 10 and 19 years teaching expe\re'

rof this group uséd the ubta'ry to some e:

‘remaining 17.8% did not use At-at all.
shows that 85% of the :ehqﬁers with less
experience used the ‘1ibrary, however 1 terms of teaching

experience, it seems ‘that the heaviest Hbrn‘ry users, 88.2%°

were_those.with 5 to,9 years éxperlence.

nce, and 82.2%

xtent', and.the

Table -7 fur‘ther

than 5 years

-~
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TABLE 7
‘Use of the 'school library by.

" . 5
.High School Teachers by Years

. 2 of Teachﬁng Experience
v . s : o
3 _ Visits per six-day cyclerf. - i
Years R 1-3 more t %
Teaching |_- . A 3
Experience - s - g i
n n % n % 3 %
Cess than| i /
: 5 ¥ 16 |17.00 1 |.1]20.| 21.3
Sizesl® 2.0 2.1 |16 fas.9l 1 faa 17 | 18
10219 |8 8%~ |32 [34.00.5 /s5.3]as5 | 47.9
20-29 | 6] 6.4 34 321 /|1.e10 | 106
over 29 [ 1} 1.1 T O ) M 2 2.1
Zl20121.3 les 7022l 8 I's.5!os4 l100.0
: F —F

" Library Tralning o 5 —_—

Respondents to the que&lonnglre were asked to

© ipdicate zhe extent of thelr ubrary cralning by checking

one of the responses, none part of a course, one course,

/or more* than one course. _The’ .data; as shcwn :,)l'a“ble 8,

revealed that teachers with some’ Hbrary training terided)

to use' the lihury more than thdse wil:h no library train-

. ing at all. However, 1: ls also 1nterest1ng :c note that’
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A)
73.6% of the teachers whc said :hac chey had no 1ibrary
training used the library at 1east once during the six—' -

day cycle. 4 - .

R . TABLE 8
Use of .school library by High School’
Teachers by Level of Library Training

Visits per six-day cycle < [
- . *~ | more than L. *
Level of 9 133 3 5
Library
Training |n % n % n % [En %
» None 15 |15.9 |38 |a0.4f4 |4.3 | 57) 60.6
Half P

Course 2 2.1 10 10.612 2.1 141 14.9
One - Y 2 N

Course 2 2.1 113 13.8]1 :1.1 16| 17.0
M th. 2

OggeCou:gf 1 dra s sl Jra 7] 7.
. Flaoc 121.3 les  l70:2) 8 8.5 | 941100.0

> " ' iy

Grades (R ol

On the survey ques:i’onnaivre hlgh’ school grades ' »
w}ete‘r categorized-as grade ‘7, grade 8, grade 9, level ‘1"
“level 2 andelevlfl '3.1 The data tn TaBle 9 shows that )
100% of_the.teacher;‘whb taught grade h%ne and level 1 .

used the.library 1 to 3 times.in'a slx—d{ay cycle. 90.9% -




1

of éhose who taught level 2 used the l'ibra‘i'y- to some

extent,” while 9.1% of that feoip d1d not_use it at all.

0f the teachers who taught grade 7, BS.ﬁ,{éporte_d not

using the library at all, and' 44.4% of those who taught

/

grade & did not use it at-all.

TAB!

LE 9

Use? ¢t school lihrary by High School -

Teachers by Grades Taught
: 7 ] B

«

er_ six-day cy:

cl

Visits p e
3 more than|-
0 £-3 '3
n’ % n % n % n-lg% -
1 1.1 1 2.1 |1 1.1'1 3 i
. - 4 Y
4 | 4.5 4 4.5 |1 141 |+ 9 .
5. 157 s| s.2
.2 2.3 2] 2.3
Level 2| 1 11| 9% |10.2 |1 1.1 11 | 12.5
Level, 3|12 |13.6 [41 [46i6 |5 5.7 |58 | 65.9
18 |20.5 [62 [70.5 |8 9.0 |88 [100.0 ‘
I % =
*




’ areas. It is also evidentJfrom the table that other

s:\?ct areas ate receivin

50

Subjects ' I

High school subjects identified on the
quesvtionn'aire were Art, English, French\Hcme Economic;,
Indusl:-rial Art,. Mathematics, Music, Physical
Educacion, Religious Education, Science, and, S(vcial
Studfes. Space was provided for respondents I:o .
1nd1caue ,Lf :hey were teaching a sub;ecc or suhjects .

or.herv those }isted. | Teachers were asked to indicate

. their major.teaching area by checking only .one of the

subjects listed. " %

As Table 10 shows, none of the respondents
indicated that they were ceaching Art or Music. .The
cabier Burther shows: thet téachors of English, Social
Stucies, Science .and French used the school library_
more“_.extensive].y than did teachers’of other subject -

some -service from their .

ool libraries, even thase creditlonslly not

assoclated with, libraries, such as Math, Indus:rial

Art and Physical Education.
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TABLE 10 . .
- Use of school. 1ibrary by High School

Teachers by Subjects Taught'.

o oo, vietes pet six-#ay cycle .
X § - more. than BB
N : . 0 _nsf Pqid s 3" w2 i
Subjects P - o
Taught nl % n_| % n % n s % e
English |-2'| 2¢3 |-16 | 18.2 |3 3.4 |21 23.9
Soct F 7 -
Seckels 2] 23 | s 5.7 |3 3.4 [10 | 11.4
. elsctence | 4. 4.5 |13 11 18 | wols |
. |Mathe- | - < B T
. v |mactgs [ 3] 3.4 |10 | 13 | 14.8
"IFrench - | 3| 3.4 | & 1 1.3 |10 | 1.8
andestrial 14 | s ] s 5.7
ey ! o - ¢ aw
. [Bausaesl, 2 | 2.3 4 w20 | 2.5
3 B ‘|Religt P
Bduckefon| 1| 1.0 | 1 | 1.1 | . - 2.3
Home - ] [+ P
Edonomics| 1 1.1 1 1.1 z g 2.3 r-
|other 101 |4 | as* -l 5.7- )
L l18120.5 %62 170.5 t& 19.0 88 | 100.0
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Attitudes .to School Libraries in General. i N

Teachets werg asked tc respond to fourteen d
quescions related Eo their attitude toward. schosl .
Libraries in general. Table 11 stous that 93.6% of the  °
Eocal number of respéndénts indicated a very positive

atti'tude toward sc¢hool libra‘rles in general. 'Of those

T shnwing a, highly ?asi\uve a,ttitude, 78.4% used the: '
].Lbrary at 1east once in.a 6—day cycle and’8. 0/. of them

- used lt more :han three tlmes per cycle. lt wnl also i ' 5 3

be nol: d. from I:he cable that 3 of "the responden:s were

- moaeéa:ely positive on the questlon of attirude, while

showed the le\us: posltive attitude. That

s with the leasr positive atticude toward
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\ . TABLE 11 -
/ ) Use of the school library by High School
< = - Teachers i)y Attitude toward school
¢ " libFaries in geheral
- i T
o o 2 A
: K}::;E'uae g - o
towa: X Visits per six-day cycle #
~fschodl. more than | .
libraries 0 1-3 3
Ain.
eneral n_.|% n % n % . Isn 5%
ghly 2
Positive 19-120.2 62 |66.0 |7 7.4 |88 93.6
Moderately] .
Posiclve 1 1.1 1 1.1 |1 1.1 3 3.2
ast ) -
‘|Positive 3 3.2 3 3.2 .
E |20 0213 |66 |70.218 |8.5 |94l100.0

lerar! Knozledg

“The extent of teacher s knowledge about thelr

school llbrary was determined by their responses to’

chlrceen quesl:lons on the ques:idnnalre.

Table 12 -

shows that 82.0% of teachers Hll:b most knowledge ‘sbout

_their school library used the library -at least once in

‘a slx-day cyclg, and’ 10. 57. of that group uséd it more

d chan three times per cycle.

' teachers who !.ndlcn!:ed less knowledge than thoge

Sixty-eight percent of - gge ’

%the o
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previously me_nc%oned group used the library at least —
once per cycle, and 4.0% of them used it more -thath
B - - three times during. that period. -
. ; . % . ,
" tamLE12 4 .
g p 2 Use of school 1ibrary by ; High Schcol e -
2 . <
P E i Teachers by Kno‘rledge\of the Hbrary g Y -
T . R
B Visits per six—day, cycle
"Knowledge < more than -
Abouts | e g% 'y y
ISchools, - 3
Library' |n % n -~ %, n % En %
Knowledge| 12 12:.8 bh 51.1) 7 )y 7.4 67| 71.3
Kknowledgel 8 | 8.5 |16 -]17.0] 1. |1.i | 25| 26.6
=~ |knowledgé St D 5 | S X
T = T B
-Z 120 ‘[21.3..166 70.21 8 18.5 941100.0
TA
Attitude rowdrd Gun school lihrarx el =
g As “Table 13 shows, tespondents expressed a '*
e high degree of satisfaccicn wir.h thei.r own sbhool I{brary.
For the. pU)oses of this sCudy, a, high level of teacher
satisfaﬂon with- hls or her ‘own school li‘brary deemed
- “wto be ir!dicatl.ve of a positive attitude tovaidpce 1 . ) -
) ; . %,
% . . ) 1
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" particular school 1ibrary. ' Of the respondents/who

indicated the highest level of satisfactlon, 83.3%

used. the" Hhrary at least once, and 16.7% of them used

. it mére than ‘three c}.mes 1n a six-day ‘:ycle

Alchough 26 of the respondents expressed some

disshtisfactio. ith their school library, 74% o f'\hem
used. it at least once pe: cycle. i , . -
- . .. TABLE 13~ ; e .
Use of .school library by High fchool Teéachers X

by Attitude.toward their own sc‘houl'library

Attitude Visits per six-day cycle

Toward . more than

Qs = 1-3 3

School i i

Library, (n % n % n: |% I [F%

satiseiddlt2 | 2.1 | 8, 2 |2 [12 | 12.8 3
Somewhat - " 5 - %
Satisfied|12 [12.8 |38 4004 |6 6.4, |56 59.6 |- =
Dis- ] g E o

satisfied| 6 6.4 |20 1.3 ‘. 26, | 27.7

Ll20 [21.3 |66 .{70.2 8 ‘8.5 loa lO0.0
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Perception of Principal's Support .

a Quesl:jons 40, 41; and 42 on the questionnaire

asked teachers to" indtcate their perception of the

oL extent :o which their school principal supported
':"- ﬁhe school library. 'As indicated in Ta.ble M moit
S 1 of the’ respondents say their school principa] as
e being supporclve of-the school library. Of the

o respondents who indicated that thelr principal was

. - highly supportive of the school library, 77.2%

used the library' at 1east once in a six-day cycle, and

66.6% used it one to three times per cycle. Of

urther interest i$ the observation :hac only four of

B bhe’respondents felt that their prlncipal was not

Supportive of the school library.
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{ TABLE 14 " s . .
. Use of the School library by High School Teachers
CrNd by Perception of Principal's Support for the
. school |1 rar‘y'\‘ ] =
" ¢
i RN i
% Visits per sixiday cycle
“Pereption .| more than
e 0, J4s 3 (
P'rinclgal's _ . - : d
L Suppor h |% n\ % n 5%
Highly - ¥
. Supportive [13 |13.8 |38 [40.4]6 60.6
; Noderately ; g »
Supportive |7 7.4 24 25.5(-2 2.1 33 3511 .
. Un-
% Snggortlve < 4 4 4.3
T &0 21.3 |66 8.5 194 1100.0
\ ;
5 : ) -
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Perception of -Peer Support . . ) .
Teachers wére asked ,in questions 43, 44, and . ~ s

. 45 to 1nd1CaEe their perception of their colleague's

. . support for the school As indicated in Table - «
15, all but two of the “Ce'spondents felt that thefir
R e YRy

peers were sggﬁbrcive l@‘ﬁe school library'. Of this

group, 78.3% used Lthe library at least once during u‘

. * six-day cycle, whereas 69.6% used it from one to three
times per.cyclé. o

i i 5 i 5

~ © . ) TABLE 15 . N

s Use of the school library by High School Teachers

[} s
-« by Perception of Peer’ Support for the

) } > school library . _ .
e A
(;:ception Visits per six-day éy‘clb g s g
~- |oF~peer- B more than - .
support 0 1= 3 13 g
fqi school T - v .
Library n % - In % n % n_ 5% e
E f B
1Slmt')rl:ive .20.) 21.3 |64 |68.1] 8 8.5 |92 | 97.9
n— i x 3
Supportive| 2 | 2.1 2| 2.1 et
B 2‘0 21.3 -l66 70.218 . |8.5 9 [100.0 |~ “ '
& ’ o b & #
N . ~ ’
~ % % =
» - 3 st




’ - o 59

" \ Reasons for using the Library g / / .
B Items 47.to 56 includively on the quescion—
naire asked teuchers‘to _indicate the reasgns for .

* . visiting the school llbraryA by checking one or more %
- of ten reasons given. Table 16 shnws the number and .
5 percenfu\e of teachers who used -the library “for each_" e
T © of the given reasons. = . 4
= ' > 'As :he table shows, the three most z W ’

\ important reasons given by teachers f‘cr visi:ing the _ §
oA @
s

- . library were: (1) - to brokse througl\ hooks and other . —

macerlals' (Z) to acquire materlals for classroom use,

= T. and (3) to accompany a class to the 11brary to wdrk on

1 an asslgnment‘ M \\\‘.‘ . . X i
-8

AN e s ‘QThe 1easn.. unpor:enc ‘Teason, as selected By T
sayp . .only 4.2% of the respﬂhdencs,_uas to produce : ¢ g R
A ins:rustiona! materlals' such as. g?apps, charts,

‘transparencies, etc. | . . A
. EPaRRES . . .
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e N = 9%
5 > = Y
#7of o oF ¥
teachers | teachers
. 3
s % e * | selecting | Selecting|
Reasons- . i reasoff* reason '
To browse "through materials o |t 66 y +69.5
.
To. acquire” materials ¢ 58 _\\61 .1
[To accompany a class to work on oot
lan. assignment 54 - 56.8
accompany a class Eo view a »
fi.lm, -slides, etc, - 37 *38.9
T accompany a class far F ¥
lnstruction in research Skills . 30 31.6
ITo accumpany a class for' L ts
recreational reading 23" 26.2
_vTo preview A=V materia]s 4 17 17..9
|To sug;esc materials for purchase 10 10.5
To plan a study unit wlth .. . !
librarian . -~ . TR 9 9.5
: e ¢
[To produce inscruetional g .
materials ¢ 5, Sy L b.2
’e . )
£ -
' 427 . ‘x"j A \

TABLE 16
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Percentage of teachers selecting each of the

given reasgps:for using ¢ "E school lxbrary'» o
2 P
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Discussion
: ' - -
‘ As stated earlier in this chapter, the only
factor that'was found to have had a statistically B
signiﬂcanc \-elaclonship to teachers' use uf the R
schoo] 1ibrary was their ‘attitude toward schnol
librarles 'in general. Thi's agrees 'wl!:h ‘Nordin (1968) # * o 1
" who found tﬂlt a teacher's use of the school library
;s dependent primnrily upon' the importance he. or she-
‘atcaches .to libx-ary resources, fac}licies and Lo ."»? 5

. per_sonne] . - L . < i

- Some. other seleéced factors, while not found
to be statlstlcally significant, were shown by the -
supplementary analysl\s of the data to have had some
influence on teachers" use of the -school library. *

Subjeccsvilgugh:, “extent of iibracy’ training,
knowledge abuu: the school lihrary, attitude coward :he
schoo] Hhrsry, perception of principal and peer
suppor‘ for the sc!\oulﬂ library were all found“to have . V
had an in‘fluencg on teachers! prac:isz £ using the

library. These results compare Eavou ably with those B

of other studies described in chaptet 2 4 < * .
oA i C Ve




. The supplementary analysis of the data
further revealed that age, sex, :eahher tra(nlng,
ten:hing.experlenpe, and grades taughz had no strong

influence on teachers' use of the Tibrary. These

_findings_are also similar to'those of Nordin® (1968),

) Frequency of Use

Welch (1974), and Zachsrias (1975).

Teachers. who  participated in: I:/)\is study

seemed . to have been freqlent library users. A large

majority of them, 78.7%," used the'.librar'.y at leas_t.

. oncein a six;day'psfcle, while 70.2% of them used it

from one to three times, and 8.5% of them used it
A X NS 3
more. than three rimas per cycle. These findings are/

very similar to t‘hose of McCoy (1979) who found chat

84, 97.’of the teachers surveyed used the Hbrary at

least once per weejey and .63. 3% of them used it one to

'“chree ‘tines, - whﬂe 1.6% ‘of tHem used it more’than

-

l:h‘ree times perweek. The grga:es: difference here is

in the percentage of teachers who used' the 1ibrary moye

than three l:.l_mes per wcle. While this difference night-

I} X .
bs1 due to several factors, one would suspect that
- A . b

.
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>

differgmces in curriculum:objectives, teaching styles,
cype's of library collections, and uvullﬂe help from
teacher-llbx’aruns s m(ght be among those con:r“ﬁutlng

) mOst to the differences. ; ™
4
Among the reasons listed for using the hbrary,

® §9.5% of:.the rzspondents $elect1ng "browsing" s their

\ chief ’reupn for visitlng the school library, and 61. 1'/.
indicac«k their chtef reason t’cr using che Ubrary was
to ucqulre mutgriths for classroom use. This percentage
is n}most twice as high as Lha: reported b;' HcCc‘y (1979)
who found that 34.5% of the respondents -visited the y
library to acquire materials for a class presentation.

; Alsgo worthy of note is that only 4.2% of
’i‘:he pai—tlclpants in this study used the library f‘or ) 5 T
~ the purpose of producing lnscructlonal mnterials. Th’ls
low percentage i{s understandable when ong consl‘ders
that most of the school libraries in the reggcn under_
study are not likely to hav; the equipment or materials
necessary for. the production of fnstructional aids.
) One Vvery interesting phenamenon revealed by
che data for this study was that a large majority,
78.5% of the relpcg\d_ents in thé sample were male,

. - T B
J .

Pe)
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compared “to 21.5% who were female. Why there is such 3
a high percentage of males in the sample of high school
- - 3
teachers gannot be explained by this writer.

& Percentages of male and f‘sle high school

\
4 .tedchers in the general teaching population of the . a0
¥ o pA .
provihce are not recorded b); the Depnrl:menl:J of / -
" Education’ or by Statistics Canada. .vThere'tm';e, no.
% " comparison can be made between the percentage of male - g ‘v
o " and female\high wehdol ceachers on the Burin Peninsula .’ ' .
and the perce) t,a,ge/of. male ‘and female Migh school - 7y
. . B PR i 3 4
, teacheys across the province. . T §
vl e . VP o . .
P . -
A ' : 9 .
- % . v i
. B . .
. , .
g -
L e AN
) . . B " ‘
P » { I
, 3 .
e - -
, . ~
. 0 . 1
! o s e
3 7 » & .
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) CHAPTER 6
' m/ F
SUMMARY, CONCLUSIONS AN} RECOMMENDATIONS_ \
.y 0 .
% - "
R This chapter includes a presentation of a .
A 5 i - L
summary of the problem under i.m;escigation, the method-
‘ology, and 'the l:y.p‘e of lustrumér:f: used. The ELndtngs
B resul:lng irom an analysis of the data" are also pre-
e _sented Finally, some recommendaci/ons for furcher . )
study are mnde. ). ) o .
& had
. e
. A Summa_ry» .
B e The Problem .
% The phrposes of the study were:, ’ . .

s o %o
To determine ghe ext:em: to uh{ch high

“®chool teacheri use .the school library.

B -
. . 2. To gather 1nfnrmetion on the following
persona_l "and professional characteristics g
. PN " of teachers:

(a) the teachers' gérsanal character—
istics. i

(1) age

(i1) sex

\)\ . 65 . ..
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(b

the ICIEEchers' professib'nalv.

_ charactertstics:

(1) level of teacher training
(1i) level of library training

(ii1) reaching experience P
. .

_(c) the_ teachers' A:citucie\ toward school
,¢ libraries in general
(d) the teachers' attitude toward cheir

own school lilggary, |

(e) the '!:e‘a'cher's" knowleage about ‘their
.- own school llbrary. ’
“(£) cwd suhject(s) taught’ by the teacher.

T (g) the grade(s) tnugh: by the teacher -
) the ceachens perception of theh—
é )

T prlncipal‘s7 support Eor the' schonl

library. - 2 ke
(1) ‘the teachers' perception of their
P lgeers" 'support for the school = _

v

library.

© 3. To deteriine whethe: the - above:, mentLoned

i

personal end professional characteristlcs
Lnfluence teachers' use. of the school

Library.




the high school library i

-

factors:

\‘:
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-

The investigation of the problem was guided

R

(b

by the following question: Is the teachers' use of

luenced by the following

= a

(a) the teachers' personal- character-

()

.istics:
vy

(1) agei

(11) seié . : 3 N
the teachers' proﬁeés{onar
ch;a:acter{gtics:

(1) level of tgachet training?

(11) leével of library training? .
(ii1) ‘ teaching experience? .
the teachers® At’titude toward school

libraries in ‘general?

the teachers"attitude tuward their

oyhvschool library?

- the teachsrs' knowledge abouc thelr

own ‘school 11brary7 :
the subject(s) taught by the ceachef“‘
the grade(s) taught by the teacher?
:he_ teachers' perception of thelr

principal's support or I:he school

1ibraty7 ' : 5
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(1) the teachers' perception of their

peers' support for the sc‘haol.
library? s

The Instioment ' - -

# The lns:rument used to collect data for this

s:udy was a sutvey questionnaire .consisting of six’

sections. Section A asked for information about the”

school 4in wh

asked suhjécts cg(provide Lnforma:ion about their —

personal and' p ofessional characteristtcs of age, sex, .

‘teaching cer:ificate, teaching experlence grades nnd

subjects (:aught:, and 1evel of librafy tralnlng.

'Se(tdon C asked teachers to indicate how they felt abo;.ft:

school libraries in general. Seccion D asked. for

& informstion about (1) the ceachers' knowledge oE their

school lfbrary, and (11) their attitude” toward their

schodl library. ‘Section E asked, teache}:_s to indicate

their perception of both their principat™s and their
peers’ support for the school 1ibrary‘d Section F

asked each respondent. to indicate che extent to which

.he or she used the school library

and the reason(s)

‘for using it.

e I:he respondent was teaching. Section B




’Me:hodologx % ey, iy

; 2
A¥ stated in chapter 3, the'data for this study

.was collected by feans of a’ survey questionnaire.

Compared to other means of iatherlng data, the use of
a questlonnaire se;med to of fer more advan:ages than
other methods offéred. N

The questionnaire was mailed'to 156 high

% school teachers on the Burln:eninsuls. Those who

erciclpated in the study were employed by both the

*urin Peninsui-uqlntegrated School Board and I:he Burin

. Peninsula Roman Catholic- School Board.

Conclusion

The analysis of the data collecced for the

study revedled that the factors having some influence'

. on teacher u:llization of the high school library

were: % +

(1) Attitude toward school librartes in

) 'genersl . -

£

(2) Kncwledgé about the school library

&, _.(3) Attitude toward their own school . library

i d) Subjecl:s caughc s &




~A5)

- |

< Those factors that weye found to hay ry
litcle,\}\a{y, influence on tdachers' /uxdvt:;\/'
library were age, sex, teacher M, teachifg

-

Extent of library training

support of thé I} brary .

experience and-'grades taught.

B The following recommenda

‘ons, are made for p g

. further scudyf‘ P : & \-

1.

~

-exterrt co whicr\ ‘a teaqher—librarlan ls

w

In order to .confi_;_,rm ’o‘F deny the Hnd‘ing;’

of the present_study, i‘l:'is r‘ecoinm;nded”

that a simiIar study be conducted in. i »
other areas of Ehe provlm:e.

That a further study be conducted to e L Bt
evaluate che relacionship be tween :eacher
utilization-of the school l.ibrary and the

evauable. T e W

That a Eurcher study be conduc:ed to w 1 ,’ .
determine if there are facturs other -than

those used in this study that infruence ‘7

teacher util!ze:ion of :he scl\aol ubrnry.
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. ’ L. ¥

o & P. 0. Box 186 * DN
8 - Marystown, NF
’ AOE 24O, 4 . . -

November 12, 1985 «

‘Dear Coll éague 2

A study of the factors that influence ox affect = i =
l:ea:her use of high school libraries is being conducted J
under the supervision of Dr. G. Fizzard, Division of .
Learning Resources, Faculty of Education, Memorial .
University of Newfoundland, St:. John's, NF, A1B 3X8.

‘Enclosed you will find a copy of a questionnaire
which I have prepared.to gather relevant data for the °
study. - I wculd bé extremely greatful if you would
complete the questionnaire because the success of the
study depends upon your willingness to parcicipate
and upon the £rank of your r g
information you provide will be treated as st&{&l ) /
con;idential and will be used for statistical pbrues ,/’
onl

5 % {

v,

- Enclosed ){ou will also find a stamped, self- 3 -

addressed envelope for ‘your canventence in returning
the quesuonnalre to me. . ( .
¥ o - Pleasq try to complete the questionnaire agiliour
. - earliest convenience. Your cooperation and*assi
can help contribute to'a better understanding of -
L S role of ‘the school library in the educational prucess.

. . .
- i _‘Thaik you. £
’ / ey
" Gerald L. Cheeseman
. o ¥ i N
¥ o ° ' '
!
P
* { 1




Definitiof of Terms
P ”

TERM ™

DEFINITION

SYNONYMOUS ‘TERMS

‘High School

School 'library
-

Learning resouft':e s

Full-time™
librarian = « -
.

v

Lﬁbr;:ry

collection

.A’school’in which
students are taught

@de 7, 8, or 9
and?or level 1, 1I,
or TII.

A seh&ol library

consists of the

following
onents:

Junior high, ~ |
Central high, -+
Regional high,
All-grade school.

Centralized v
library,

facgfitles , resources

personnel and
services related to
the educational
program of the
school . "
Learming resources
are sources o
information °
available in

- various formats.

A person who holds
a valid teaching
certificate. and
devotes 100% of
his'/her teaching
time to iibrary, \
services in his/
her school .

The -collectiog -
consists of b%s,
magazines, news=
papers, filmstrips,
s:‘tdes. etc.’.‘ which
the rary has ¢
_uvahfi{z e- for student
and teacher use.

N

Print materials,
non-print mater-
ials, audio-visual
materials, and
software.

Teacher-librarian, :
school Hbrurinn,

librarian.

Col‘lec!lom
library materials.
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\\;,. ¥ &

TERM-

DEFINITION

i
. SYNONYMOUS TERMS

Library 4
catalogue

. Likrary program

.An" organized up-
to-date record o
the library's
holdingsﬁ\ :
Instruction con- v
cerned with
teaching students
to be efficient
library ugers.

., ‘Card catalo_gue’. ‘/

Library
instruction.
7.




. _—
2. Number of- Studegats: lj

" 3. Number of Teachers: E b 2 “.",\
: o« 5 i

.

SECTION A ¢ * R

‘The-items in this section contaim certain characteristlcs
, about ‘your own school.

Please write your"’ response 17 the spsce pr‘ovided.

1. Grade range:

SECTION B -l o ) :

Please complete each of the fnllowing u:ems by placing
a.check mark (V) agslns: the apprupriate response in
the space provided

4. Age: ‘under 25 :25-29 30-39 40-49 50-59. over 59
S i o o o )
. ‘ .
¢5. Sex: malfe - female 5 . K
S o
6. Teacher s Certlﬂcate.' 1 I1 111, 1v. v vi VII

i e

7. Years teaching experience (including thi'schaol year):
<5 59 019 20-29 over 29 )

"R | B T
I TR




CVIpovinn Ix ¢

: m -

T

e

Level I’ Le\',el.u

81

Grades you are teaching thls year (check’ more than
one if necessary). -

Level III¢
-

. Your major téaching - area this year (check only one):

D Art

D; English* :
[_—_[ . Frénch

. [:' . Home Economics

L F1 Industrial Art
- 5

x
f—J Mathematics
— " |

] '|:|

EEERNEnRER)

To-what ‘ext¢nt did ycuf ceacher— -
ining program include A
nstruction in the use of the

Music

3

Physical Education ™

Religious Education

Science

™
Socla}y'étudies

Other (please specify)

7o 1j N

none

part of a
.course

one course-

more thar®™

,one course *




82

none
one-h;lf day
cn_ei “day
_moi’e than

one day'

none

one course

K » T . [] more than :
. # B '— ‘Tone cdurse
SECTION € .

This section con:alns items concernt
-purpose of a school Iibrary

g the ger\eral a2

Please read each statement and then circle ‘the. response
whith best represen:s your opiniocn, as .follows

lf you strongly agree, circle:'SA"
agree, ctr;:le "» SA

are undediced, cipete "U" ' ®sA

duagree, circle "D" ‘SA

>>>‘@->

s:rol:gly dlaagree ) cltcle"SD"sA

-part of a course




13. A classroom collection of resource
materials is nmormally more useful to
a ‘teacher :han a llhrsry collection

16.
§ .

18.

19.

20

21.

22,

develop a love ‘of reading:

in every high school <

Resource maberlals would be used
more if they were kept by the

individual teacher rather than 1n

the school library..

. A school llbrary cap help students

..A full-time librarian is essential

Posiuve student att{t}des ‘cowars
d t

the care of materials a
are promoted through the* use! of
the school library.

equipme

Because there' is usually only one
copy per title ‘in- the non-fiction
collection, a school library ‘is of

very little usé to a class of

students working on an assignment.

Every high school should have a
well-stocked library. s

There isn't enough time to cover
“the textbook ing@st courses;

a lot of use of"Cthe school
library would cuc into that ‘time
too much. 2 ..

1 would be willing 4o have more
students in my classes so that
we could have a Eull tlme ¥
librarian. o

For most uéudents, ‘time spent
in the school. library is time
well spent.

s,

&
83
.
’

SA A U D
SAA U D
sa A vU'D
SA A U D
saA’ A U D
SA AU D,
SA § U D
SA A U D
s Wy
SA A U'D
.SA A U D
.
o

SD

SD

'sD

sD
SD

sD




23,

24,

25.

26.

In a high school there is nm:l';ing
more important than a good library.
el ik

Learning from the textbook.s more
useful to studen han teading °
reference ma'te?é{-zt)r doing
research in thé€ school library.

The librarian should be spending
more’ time in the classroom to
help lighten the load of the otfier
teachers in the school.

In my subject area ‘there 15 very
little need to use the.school
library. .

SECTION D

SA A_U

SA A U D
SAA U D
SA A U D

In this section there are two sets of responses for
each {tem ---Set ﬁand Set B.

For

If your answer to Set A.is "yes", or "no", please answer
) S (satisfactory), (

Set B by checking
i ) U (unsatisfactory) .to indicate

satisfactory), or

your level of sa:isfaction with that aspekt of your
school library. -
27. Does your school hnve a a
centralized collection of . . .
school 1libipry materials? A. ( Jyes ( Jno () don't know
P TR (DS (OSSO s
28. Does your school have a ) ki 8
full-time librarian? A. ( )yes ( )no ( )don't kno®
) < T LA BUS L0ss (e G
d v
. . B
- , '
N

Set A, please check ( ) for '"yes"

, "no",

SD *

) SS (somewhat

or "don't know'".




§ o §
- # . % s & -
-
‘ -
. 85
! . 29.°Is there seating capacity N -
# “ .. in’your school library for £ . 3%
Z 5 ' an average size class of Ciet
students?. . . .- . - A. (- )yesr (-)no. (. )don’t ‘know. -
- T B s (s L :
L NN e 3
30. If you want to use audio-- . » % .
-, visual 'equipment ‘in your., 5
classroom, do you have to . N
place a prior request for it - J 4
with the schook - T . . o Coes >
librarian? . 2 . A (.)yes ( )no ( )don't know-
. 3 B: (S CISS (U -+ -
v © 31._Does your. séHoo1 library . 3 -~
subscribe to professional ! by
g ©  periodicals? A. ( wes ( )no ( )don't know
~ ' ) -~
& e o= B. ()5, ()SS ( )y :
S 32. Are the materials in your % q #
S¥hool library catalogued? ' A. ( )yes ( Jpo ( )don't *know
T~ : . 5

B. (s (ass () Y

. 33. Does yqur school 1L&¢;ry | . |
control. tHe circulation o EN |

of teaching aids such:as (I -
maps,. globes, charts, Y 2 .
- !nodels. etc,? » A. ( )yes ( Ino ( Edon‘: know
. : B. ()S ()ss (U
34. Can you get help from );c,ur !
librarian when preparing s i
your student assignments?’ A. ( )yes ( Jno ( Jdon't know *
e CB. (S ()ss (e e
.35, Ave therd materials in the . s
A library related to the E ) 5
g : ourses you teach? ‘. Ay ( )yés ( )no ( Jdon't,know
v . y h

U But s (dssaul




36. Is thenlibrary available for - A e . |
s your s:uden:s durlng class . "
hours? L Jno- ( )don't knew. =

o

3 ¢ B

(o

37.,In your schwol is it N : P . Ve .
'acceptable’ for you to mgke i R
recommendauans on the* " # L§: 5 %=

. type of material you Hant : g 5 * ; 4 %

5 ¥ in the llbrary ; A. | )yes ( )no" ( )don't know

38 Canyour-studerita- ‘get help
. from the librarian when they .
are working orf a project? A. ( lyes ( Ino

Ydon't know
B. (1§ .(.)88 ( 1

'
. S =
- 39. Can’you get help from the..,: C e
. : librarian when preparing L i ; it )
- B instructional materials . o = &g \ »
S such as overhead % *

a4 . trapsparencies, slides. :
etc.? ; A.

)yes (;)né ( )don't. know
: I B. ()S  ()SS (U -

SECTIONE ~ |

Please indicate your responsé to &ch of the followlng items
by placing ‘a che:k merk (&) in the space prnvldnd &,

ey v

B -2 40.'To what ex:en't would you say %y atet
R § that your principal encourages . i

teachers ana students ‘to )" ! ).wm(:(é . L4

use th( .school library? > { ) not all, .

r * . . .

= b - e . .

F 41, 1s it yo-)t oplnlon that, l:ho B TN i

I principal wants to hav C ) yes' &
+ ‘ full-time :librarian on sznf( L) e

'.\ Yo if at all pasuble" . i | '




t , library? »

X - - i i
e
7
g x . ~ .87

42. Ts it your. impréssion that the ( ™ always s

principal is as generous as he -
‘., can be in"supplying Eunds to t ) sometismes

the school library'? () never -
43.In your opinion, to what extent (.)alot. - -

o.other teachers .on your staff t 2 iome

(

use che school. llbrary' S

not at_all™.

44. Would ycu say that most teachers o X ¥ jes ' ] T
think of the library as%an % .
impprtant feature of the school? ' ( ) no

45.1in your opinion, do the .teachers L ) yes, "¢
on your staff encourage their - . 3 B
students to use :he s&hool P () no . = #

SECTIONF . : ¥ . .

: i X
This sec:lon contains items concernimg your use of the
school library.

AG On the average, how many tim!s do you use thﬁ school
ubrary jn a six-day cycle?

R

(\)notal:nll 13 ) 4-6 ( )'more'chane
Please indicate by pladng a check mark (v) in the spuce
provided why ¥ou used the ubrary. (check more than one
if applicable

‘%47. () to acquire materigls for classroom use:.
48.- () to dl,scuss a unit of.study-with the teacher—
. librarian.

i : &

) to accompany the class to che Mbrary for
‘recreational resding.

50. ( ) to accompany. g class to ghe llbrary for
- inkl:rucl:lon in reseerch skills.

51..(.) to accompany a class to the 1tbnry to uork on’
.an usslgnmenc. P
\ N -




) to accompany .a class to the library to view
.a film, fPlmstrip’ or slide presentation. .

) co discuss\with ‘the tea:her—librarian the need ",
., to purchase materials for your classes. g

) to preview audio-visuab macerials.

°) tc \prodice instructional msterials suchas
\transparencies, maps,; graphs, charts,~ecc.

materials. N

. 53 o browse’through books, magazines, or ,othef
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