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L T Vi R W e e g e N v ; i N
e, 0 2 ABSTRACT N . 1
Y T . ’rhxs study atc;mpted to detemne the factors relatéd Q.
F 8 to the traﬂxtional or nontrad;tional ca:eer choice of.

. ‘ females in Nswfoundlgnd _high schoois. . :The sample
SorafaEEa ﬁ»zas grade }V\}Ge females. f 'weﬁty-one
o schools. " *These students were aiso, included in ¥ Tem - :

wiseman s 1982 study. Hls study focused on the factors

radi innal or‘

3 Hm\a\ aspiratl ns

.'l‘his

who were pazt at wiseman's sample.

In- 1985, data from these grade r.welve gxrls were & i

gathere¢ usmg two p:ocedu?é : The fu-st was a survey-

-

3 ‘queshonnnres used in w:.seman's s!:udy as well as 'other

1 J
quas\:icno— pertxnem: to the top;c. The second prccadure.. "

- . compnsed personal intervisws dhiqh wgre ccnﬂucted with

| thh—teen gir_l ,‘The g:rlsA were categorizbd xnto four‘ B -

qron'ps accord g to. whether »or not. tney, chanqad theix: w
(-\traditlanal or nonﬁ"radxtlonal dareer orxant»atxcns‘over ;he

hreg year penad. A crcss-tabulation analysxs of the . .

traditlcnalism ‘changa categories was, used to find. factqrs

e cles a8, i
related to the change or stability ct career ehoice m_‘ .
% 4 " Ea

v these g‘irls.‘ i3, G B o Cla
" The instr\ms t

2 i e : L
- L ths 1nc1\hdius‘_iucntional and occupaticnal plans




3 T -
=R ’ of w}-a gixls, elriy childhoud tanily ekpezionces, the -
1r)tlucncv~of hgni{icant nshets, <the ~amount af”,

W occupatinnal knovledge, péﬁ:eivad parental attxtudes,.and Pk

g the alpira:xons and expectatmns of enployment ,Queutions_

al-cltocused on: po:‘ceptions of abilxues and li,mitations i

requrding wox-kﬂ‘ parental e \ucvatinn levels,, success

critnrh, and pecr influence

s sweral\factors were detemined tu be associatad with‘

V.G t.rad!tional or ncntraditional canar ‘choxce ‘Some qf

7 / " 'thcu included' role nudels, .percepthns of: ;self,

ingdlvement, in trnditiona! hildhood  vork, "and ’acadg

!xpn'lance. L ;: 5 AT e
R i e Recmendaticns tor pratice tocused on —davslopmental, A
programing, -selfrconcept fi _.dtion, and earuez career -

e aducai’.‘ion. = Rac‘pmmandnt-ions ~ for zesearch conniderea

- s!udying other ralataa populatwns, attitudinal tom tion‘ R

and values explcracion & B et g e N n L.
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CHAPTER Y. -

P %monucnou'ro THE STUDY
. . r -

The' puzpose of this study was to detemine the

a toxs that are related to the traditior}al or

nontﬂditxonal career cholce of females in Newioundlgnd

RS 1T s&hoqls, and to explore nar.uxe ’bf chanqes in:career '

i N

“x ’
W e B

. i W

) % . Lgnificmce nﬂ"katianale 3 o
ey . =) 3

> g e mm-e employment opportuniue/;re openqu in whab’ have

aften been considered nontraditional enfployment areas for

up of &men, canadl anployment and Imiqration (t985)
pomted out that: S8° & T > p

ional g
» and service. (p7
.

clerlcal, E :
In 1981, Earley held that :he prospec\! for empldyment in.

these three traditional areas of wdrk for vcmen were

were beinq felt in the clerical ,field. - A subcamnit;u o

" chcrt of \f.he Newfaundland Mlnls'eezlnl Advlsory Ccmm'ittca
..on women s :ssuAG in Mucntiun (1983) pointed cut that

aspuations in the h,lg’h school years 8% ) e

B : :, @ " In the technologxcally changiw society of. today, e

H |vumen Altﬁaugh over Sut\{ the pam 1abour fcxce is made
-

« diminishing. " The’ s of ntinn especially, B




. 3 e 5 "3, . - B sl
? in high technology fields; particularly in

nfiqroelectronics and. ’ r-related: 1 ions. ,The

48(‘ L Advisnry committee quoted the 1981 Dadqe Report ‘which

’ gt [emphasized] that - ths qrr.\vth in~cje-labour force

g in coming years [would] largely come from the &
increased participation of women. (p. 3)

Howaverﬁthe IGMED notad that not many “Vorien wou1d~

have the traininq o background raquired fnr these hxghly .

s Skllled jobs. SN o # Lk

statistxcs on \:he qrad_g}:es of Hemcrial Universxty of ; o
Newfoundland May 1983 and on studant‘. enrollments, 19&2-83

. at the Collage nf Trades and TechnologY. the College of @

S Fisheries, Naviga\:ion, ‘Marine Er ineetmg and Electronics, Lo et A
R -the Bay st. George Community College; and Vocatlonul :
’ schools throughaut Newfoundlnnd indlcated that the

m&j,pr.lty g Newfoundland temales have graduated from, or.

- " .were. enrolled in, tr nional female courses of study. E

D e Montgomery (1983) stated that over: 70{ of the “female

- students enrolled at.the c::llege of 'ﬁ'rades and Technolagy ¥
were training tor the tradttional female trades of - e

- clerical work, cgoking, hairdtessing, and medical

Ih 19!2-83 the stﬂdengopulation >at

Electronic. ‘was upproﬂimately Bﬁt male. The’ female

enrollment was as falluus" (1) 25 out of 239 in




v
. “Electrical Engxneering Technology; (2) 5 out o£ 406 in

Nautlcal Soxenoe Technology, and (3) 5 oqt of 80 in’ Nuval

'. Archltecture Technology No fémales weére* enxoned in, . e
Mechanical Eng).neeung Technalogy». o’ . ‘ ’ (3

At t\xe universlty level, the number of female and

'm*e graduates was almost equdl. Montqomery,‘(lsaa) noted =

. tnat ten years .ago ori_ly 30% of the graduates ‘were females. %o

she pomted out, ,however, frhat even 1983 "the majority

ok cf the’ progr at the un1vez¥.ity [were] dlsccunagingly B :

¥, 2 N 'lopsidgd" v 15). At théMay 1983 graduation the’

fol?_Lowj:ng daba' were present 41) Engineering 3 88’; 2 e

maie; (2) science 07, 63% male, (3) Busxness _- 66% male, \J

»‘lb). Goals cf Education * 3 e

v . It has long -béen :one goal of career education to
provide individuals thh kncwledge about the opportunities, .

£ =3 open “to, tnem. “It has even. 1onger heen the gaal of -

educati.nn, in gener?l € assist younq people in"

developan their skxll o: the ‘best of their Ebilities. el o

Imploicit in this gd‘el has ba%e’ the need to help

ndividuals work. towards the best and the most fulfi.lnng
. future possible for them. If high school gir)s"are not

,considering the broadeninq career options open to’ them,

then they are not developing their skills to the bast oi




their potential and it may even bé\ argued thatlithey-are

g " : not working towards their most’ fuig\j\lli& future. 4

%, " ‘Possible Relatéd Factors

others belxeve that a whcle range of f@c\:a:s are evident &~

. which focus on ultimate caree: choice,

o These appear to'

5 rIm:ernal Factors N

8 ? B some qf the internal/personal factors mencioned in' <
. 3 s “ :

4 < . the’ 1iterature .are as Eouows.

v{-.l)_ Role snnfll.cts between the family and work exist n Ford o)

any femules. SDme 'wrn.l:exs holﬂ that & woman® ceuld B s

not dn )ust e to bcch a family and-a career (Alml‘;ulst,
“1971;Retx, 19337

Uy, 4976
i Ay

3 ’ " & Rog- percepti,cms Of: abnities and 1Lmitations has generally 4

been held co be lower than tha: of ma].es' (Becz and

gty ‘.'Hacxm ‘1951, Famer, 1976;
’ supe_r, 19693 w_elsﬁ.. 1983; Yu,




(8). Knowledge and gwareness SE careers ava‘nuhle 1n

1 e ‘:the world cf ‘work. is believed to. have been dehcient for

females (Ge:son, 1983, Mcl.urre 'and Piel. 1978)

(4) Attitudes.of ycung people are st.xll

role stereotypic (dustin Department“ of Occupaticm-sl
i & ’ Educétion and Technulogy, 1979; Haring, 1983; Reporc cf.

1976 Olson, 1931 Ruhland 1978).

Exte:nal(situatiqnal E‘actors Ty C S
K

v > some of the ex:ernal/situationa) factars mentioned in

(}ge literature are as fcl;\ows. T T
.7 (1) ~Early sex-role traéningfthrnugh society nnd the

Eamlly has tended _to. encourage se: ole ste:eatypinq-
“Early- expan.ences with:\.n che f:urs!: soc;al
_‘system, ‘the - family, teach typically-‘that-it is*.

" men .w] o, have authority to manage_the:- family's
place ¥in‘the .éxternal.world, while ‘women handle. -
the internal world of family and children.’ ..

... ' (Boyles and Newton, 1978; Chodotran,..1978 as
. cited inGerson -and Lee, 1982, p..237)

=(2) Dack of role mndgls has been considered . .
slgnificent (Almquh: 1971; Block, 193 _Brooks, 198’57"
’ PR ) :




! and Lopez rsaz We].sh, 1933)

&g believed to have possessed
" i
\ personal biases which have pzevem:ed them Erom providing J\

range of caree: optmns to the:u: female clients :

B E 2
% i (chusmir ~1983;r Fitzgexald and Cntes, 1978; Mclurre 8‘_nc}

197ﬂ Weeké 198 43

n éri\:’icize‘dj

A'5)-. The educatlon sxstem has nften bee
. tor providing girls with inadequa truining in ‘high.*

& schoal (Astin ‘as clted in Famer,

976; Fox anc_i Renas,

1977 ‘Sheinis, 1981)-

(G) nack of flnmces maw have prevented some girls '_ .

o B B from anterlng nontraditinnal areas (Wisemnn s

] T\1e nun\her of Eerscns ccnsulted abcut career 1

plans: may have affected nontzadltinnal selections
(wiseman, 1982).
B L 4 X ialrly\ con\prehensive study cf he avai;alile

lu:erature ‘on, career educatian fcr wcn\en has indi.cated

. thal: all of these fa:tors are possihle :easons for w0, B

,wiseman, 1?82) SRR 2 >




k" 5 :-vseAlection of :raditicmal careers: Howevef, many: of the

studies :reviewed vere somewhac narrow in that ‘the;
s on only one ok two Eactcrs, vhen it is apﬁatent that the .

. phenonena of career choice is a “multifaceted one that ; /\ i

ot be understood’ well 1i its factors are studied in " il

isolation. ' Keith (1981), “for instance, focused his

i b “ questionnaire on work/famlly conflicts as a’ possible

i factor in careery entatiox@ Betz and. Hackett (1982) i

L directed their questlonnaire towaxds seli efficacy ~of

'females reqardan educntlonal xequirements and job duties

b Ellock, Dsnker; and Tit:tle (1981) used ‘an intervlew f.o n

ng career choice £rom high

two questlons- (1), ,!'wljny i

* did you choose that careex?" and (2) "Was theré any |

7, bt particular person Or ‘expérienc nflienced your . ... ’

decisi'o;x?" “(p. 898). It 'is difficulé to »§et>ohjeqt§ve,

.and comprehensive answers fzom suc)‘. an p 6ach As welﬁ‘, . MR

265).

B dec;slans ‘(p. ¥

‘high! schdol qirls cnly. Kapla




3 ) '\' Lmeri.t: scholarships frbm 1956—60. A:Lmquist: .and Angtist B D iR
3

(1971) ulso x,cudied ccl ge, “not .high schcol, women. B“E %

{ \ and Hackett (1931) looked at approxjtmately ZOD s:udents >
' ‘(males and females) reqistered in.a fizs\: year Psycholagy
course at ‘Ohio State Un;vers.lty. Olson and Kansky (19&1)

studied the precollege occupational aspxrations and gt B

mathemacical preplration of ' a relat;vé‘ly random mple of

ik Wyoming's‘ hiqh school senlc\rs., However » >the,, authors,

" themse}.ves, cau::.uned that:thé’ sample com:amed only -

R

e n 1‘¢-=1]v able fe . weeks, w:.se,\and Duncan : SpEes

»(1994) surveyed sixty-fou: 'fanales in anly one home a

»junior high class in, Oreqan. stu es arev needed then, b

i i : dace Wlth a Eocus on Several possible factors sampling mo;e g : 5

than one narrow population, if useful geneulizaclnns and TR

xecomnendatio

are to bemade. Ty e, ey By T

¥ °a B 1f one follcws the goals of educatxon ahd cazeer £

T ‘education, oné believes thal: achieving their’ greatest v ; =,

_patential ‘and beeomlng aware of all passible iuture : o

opt:,ons_‘are' importqnt naeds of ‘high school .st:udepts. yet

s ’ " evidence exists illustrating that females are riof .. |




achxevinq theix. € ential y they are hot 2

consldeung all the opt:.cns open’ to them.
is’ needed to

Thus ‘more: comprehensive zese rch

‘diseover the sxgnxncant reasons why fehales are not
. Hopefully some -

- entering trd itional

developmem: and hoice._ A review of¢ the x:elated B 5

nccu;iational choi.ce og females. The' t‘heoretieal framewoxk~
fcr this study has been develcped fzom the works of two .

A .
cheoxists, . John Krumboltz and Dona.ld su In cheir Bes

‘choice. N
Before the framework of these “two thecries is

ALscussed some. mention shoulS bu made of the major views

on ‘career educat n tox: women.
- An’ Ficzqerald and crites, 1980), noted. chat caree:

psychologists wg:e more often suggesting that tl'!e t‘he'cx_ies

Patterson (1973, as ‘cited




of cnreér‘choicev whi‘cfx éuzrently gxisted cauld nar;
C adequa:ely explain the vocational behavio: of women.
zytwskl in 1969, gave n:.ne postulaces to chatactezize

s W female cccupatianal partici aucn patterns (Fitzgerald and

o T g::ites, .1980) ., psatho!f (1968 in Fitzgerald and Crites,

1980)" described seme factors affecting wonen's. .,
Ok

_ccupatinnal xoles as heing the wcman‘s intentmn ata

maxry~ the tlme af the mar:hge, and the attltude of the:

E‘xtzgerald and c:it-.es, 1980) assezted that-

apid sccial change in the areA vccation and

because of 1

sex,‘ any theoretical proposals ox ganeralxzations made :
i

O £ ahout wdmen s career develcpment Would likelyu be
**Apremuture.. Fitzgerald and Crites hmru) pointed put thar.

the lack of any um.versally accepted theory for women

S vy "should not be taken as a xgtxonale for ignonng theczy~‘

-choice theories have ‘been developed £of men, chese “sare

théories hwe a lot to; offer a cazeer counsellor, un‘less

his counsello: believed that females and males were very
"y iuqdamentglly ditferent :Ln their asplraticns and needs.

For E‘itzqerald and Crites, all indlviduals, male cr~

female, »”shure the basic humun need for self fulfillment

thruugh meaningful work" (p. 46) lnd:

IR . 'r‘heo:etical ts such as ‘self-
0 on, -person-envi i iction
LE - 'and 50 on, are useful ways of thinking about
: . indivldual career development that apply to a-
el ! g 8 ¢ qten:t;_f or’ lesser degreA to'all’ persons,
i . (p: )

_ husband toward woxklng mves. . Osipow (1973 as’ cn:ed in i

et altoéei:hs’:‘ (p, 46). They held . that while presenb cireer:




’r’hxs study :Ls based o -
= Krumm al. (1$7s) deve‘loped a speial learning

apptcach to- cazeet selec';lon Basmally, this theory

(h.ls theoretical premise. ..

holds that fhe’ aree: de‘,\'elovment prooess lnvalves Tour

4 factcrs* E e e “ \

l1)

(4) casks app:oach sknls

The ocial leatning approach to careet selection’ maintains -~

" that t& "ex\:ernal“ factcx:s of environmental cond;.tions

and,lx:ing expe::.ences ‘fluence_ career choice,. 'l‘hese
. are 6Ethq peverd the contrel'ot the individual.. - .

Ksumholtz et al. also ‘hold that more perao al,

ctors xniluence cazeer cholce. ..Genetic™ -

i M:ies ”&nclude inherited

: endawment ana’ spec:ial

quau.tles which may set limits on the 1ndividu cnreér

‘—opportunlties" (Zunke:, 198 " B 24)._' ey T Vo
Thxee klnds of)earn:mq, or. consequences, are a

result of atcombination of these four factqrs. E‘ixst are

the sel bservntion genetalizations. 'L‘hese a);e leurned

‘ self- views based upon the: life expezxences of the T f'
i i,ndividual. The second consequem@ is che task appro!eh\
s’k;l‘ls.' ,Tht»esev are affect;ve and gpgnitive predispos{c:_l?ns

1




chat the xndividual s.llustrates :.n“ lnterpret.mg, ¥ S

i’ p:edicting, and dealing wu:h the environment. Finally,

‘  3 ‘the third‘consequ g:e is the’ a;tflcn ou,tcomes. These ’ /
"outcomes ‘are dgc\l;i‘on-reluted behaviors' that develop from

'genenlizations, sqlﬁ—obse‘rvaticns, and task a‘ppfﬂach

skills (Osipow, 1983)

-.Donald Super"s"the‘ory foclises on ‘the impdrtahce‘ui

flf-cencept in terms of* he career’ development process. L I’

-self-concept here refers to attu:udes, ‘and pexceptlons af

) ah.;..uties @nd 11m1€a ns. Acccrding to Super;, vocatienal

seli-concapt ‘develops through phyﬂcal and meqtal gx-ow:h
king adults, obsezvatlons of wo:k,

identlfication with\
general environment al Qgeneral exper:.ences ( zunkex:,

19%1).. For Super. 5 ‘o =
E The pzucess of vozm{_ evelopment is . °
E % essentialiy that of developing and 1mp1emenc1hg
e . a 'self-concept: it is a compromise process in £ Y

which the ‘self-concept is a - p:oduct of ‘the .
interaction of inherited dptitudes, neural and’
p, ‘opportunity to play various
o i aluations of the extent to’ which the:
& S f .- ,results 'of rode-playing meéet with the approval

®
=]
[
5]
Q
"
5
]
3

S o ' ‘of -superiors and fellows. V(Herr and Cramez, = . 5
o1 _ 1984,'p. 12), ; i N .

Self-concept foxmat.\on, for super, requires chat a petsén

recognizes his or’ he: ind:.v:.duality, but nt the same time ‘n

be. aware of his or her simxln {ties w:.th ethexs. Ina-

well integnted indiv.idual, the self concept is

i continually develop:.né, changing thrcugh 1 £e as . .

p s
experiences deem necessary. As . an mdividual matures, s
.o v
] . mcre recoqniticns ‘about self- be::pme appatent. such : o
$ i recoqnitiuns then lead to decisions abaut woxk and’ A 5 . ‘
o . . . " Mo ot A




Lo varicus_;a
>

1983’) . = . b ”

‘Bo theories, then, Eocus on the xnfluence of
s on occuputxonal choice. The Eramework of

these ombined J.nus rate how both inte énaiipexsonal

Research Que ons ~..%

% The Scllwxng research questionsfax:e ‘based qn' the-

 idea that personal/ir}ternal factors’ and situational/
external factors Sféeét careet thoice, as outlihed through
the theones of Krumboltz.

L Pexsonal(lnternal Fa&ors

‘a., To what degree are the attitudes of femaie

_regarding sex roles, wqr)é and §am_ily A

elated to.the traditional or non.:

4 giadit;onél career:‘choices: of ',female‘s in

: '»'New;ounaland ‘high schoois? |

To what degree is the se1f~c3ncept of
B females, in tezms cf percepticns of
abilities and un\itations related«tb the

i 2 t traditi.onai—or nontxaditi?nnl caxeer




: 3 B . d e 14 -
- - . _ et 4, ~ ' @ ne ¥ g
: ‘ ‘choices. of ‘females”in Newfourdlard high ®

- . +.schools?

B 5 o c. Is the aitount « of occupatxonal awareness ana

kncwledge nf an 1nd1vidua1 related to the .

: L 'traditlonal or’ noncradn:.tonal career.... & ;

¥ a.: Tn what degree are family expériences, N o o

Es’pecial‘ly in early. childhoad, related &0 . = s

. A . hoic of ’ . v -1,-..:1 high
S " - schools?. : -, 3 7 {\\ ?

~y —ES the educabion leve?. and sacioeconemic =R

} T y s -
Yo M L traditlonal or nontrad}tlanal %r i
Iy wy, o < 'chcices oi femalas»;n Newgcund an high fs




§ . d. To what degree go sch&5l counsellprs and/or.-

signiﬂcant other's influencg the

c -, 'traditional or nontraditional career . ERS
. J .. choices of females in Newfou.\:ldlnnd high’
. . e 4 ‘.. CEe Lt
M N schools? 3 \ - . g
s S e. Is the amcum: of pxebaratian glven in the
- 1 2% * g
selection oi high swhonl courses related to . - &

the :raditx.oﬂll or! nontrgdxtipnal career '.

choices of- ;‘.emal,es'in Ne_wicupdiahd higl’i"

_.schools? .

. +, Definition of Terms

Asgiratiém A pxrt'icular educational or occupational

goal a person Aesxrgi to attain‘ (Wiseman, - 1982). L S -~

e ‘-} Expectation: A partlcular educational Qr o o

oo occupatmnal gaal a person expects to attain (wiseman,

'982).

‘ . . .

External Factors: Environﬁéntal'or sicuatibnai

External TAcrols

:.nfluencers which affect an ind:.vldual‘s .career choice.

= Internal Factors: Personal 'vﬂaractgxistics of # .

lndividual which affect the individual's career cholce.

\Selg-concegt. For purposes of this study, self- - 5
qonqept xeiets to an individual‘s perCthions oE his er ¥ M
" Tt abil‘ltxes and Limitations. w & . e L

ontraditiana;-« Ih terms of occupational chojce for . ¥

women,, j.t xefexs to t.h_ose jobs which are preuqﬂ:y




' . dominated by male workers or those jobs in which 33'138 T 3
b . 5 " :

" “ or fewer of the workers are women (CEIé‘. 1984). - ! s

BE TRy .’ Tradﬁ:xonal- In terms of occupational choide fuz o

women, it -sefers to those johs whx.ch are presently SR . _{\
' dominated by female workers o, those jobs im which ]

R R ' approximately 66% or mare of the workers are ‘women.
. -l : A K . L

Lj.mxtati.ons of the smax : - 0 T

cnl,y a llmited sample' of emal;s Also, che ma;ox:.ty -of

.a result, some caucien must be (:aken thh makan

. »

geheralizations to‘ all the quesuonnaire sample.

. 2. This study is deslgned for the: Newfoundland

region and zmy generaluations to other regicns must bear S

" this fact in mind. Tl v
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4 C REVIEW oF RELATED ngamzr

stays” care 'v ) e

! 2 by theoretical framawcrlc fot this study has bden .

Krumboltz ami Super. A d:l.scussxon of theaa

.and Anm«lnl ah\] tie

hich may‘lim t ‘or ;enhanca ol




o e . Learnl.ng em:ien!:es mclude bcth instrumental

i and assocxatlve .leunan uexpen.em:es. Instrumental

learnlng experiences are those an indlvidual learns

through the reactions ot others, ‘the reactions to

43 conseguences, and ;he direct thetvable rasults of -

; of learnan activities and

- AndLvidua‘l nas fox' these occupahons.. These assouatxor{s g




. performance in learned situations; (2)' Sts bﬁ developed

3 = - .
skills that- are used for environmental coping; and (3) *
career entry behaviot such ‘as seleeting an edu@ticnal

: instituuon Qc applyinq fox a job.

- v' K.rumbaltz et al. poim: out that occupannal chnu:e

I nffected by nume:ous learning expenences in various

envisonménta) T-r' ke s and'by the xndivxdual's own -

_:eactiuns r.u these expenences ThXS modei uuggests,

then, that em:erinq ol pa:tieular jcb’is not always a

.In a smilar fashic?h super also emphaslzes the .

; influence of al and envi 1 factors .over

vocatienal choice., -

s\lpex estahlished a devel,qgmental model of career '

. devel nt-which strésses the interaction of

'envi:cnmental and petsoml variahles, ard is made .up of

. ten 'majar prcpositions 3,

y % (?.) Peapla differ

Ty’ et e pe:sonuluien

(2) By virtue’ o£ these characte:ucics they are B

ot o _quals.ﬂ.ed Ecr a number of jobs. A

Kr O - (3 l:,ach of :hese o!cupathns requires a pattern of

19
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r’tnglx interests, Vab!.]:‘ities, and




(a), Vocaunnal onpetencies and nces, and
- ‘ hence their self-concepts, change with r :
& R experience and ti.me \_ ;
<", .. _ (5) This process may be sunmed up in a-series of
use staqes of gtowth, explnuticm, .
e 5 & establishmanc maintenance, and decline. ©
(6) The mdividua].'é ‘'socioeconomic level,
persomlity characteristias, and the . _. i &
2 opperr.unicies to which ha/she Ls exposed, C -

determine the natu:e of the careex pattern .

(7) xpeveflopment thx:ough he life staqes ‘can be

: 5 quided by fac&lxtatinq the pxocess of matuxation

df interests -and. ahili.ties and by ald,mg Ln the

develcpment of r.he seli-concept ¥

(8) Develol:inq and '. ing a seli '.:is

C i . essentiany the process of . vocncional
2 j devgfupnent e ¥ Y ) 5
: (9) The process of ::'anprém.‘:se between‘individﬁal
social ~£uetors, between zeanty and se1£~ r

ﬂ‘ concept is one of role playlng ST

B2 Wy (10) Life satisfactions and wark satisfactions depend

e e o L " upon, the ‘extent -to which the .individual finds

; ; ) suitable outlets, for hh/her inCerests, '~,

‘, i abilities, personanty tnit! and values (Herr, -
2 and Cnmer, 1984, p :123). 3

In :later. ye“s Super triad to make the: idea of the

20'

self-cnncap’t mbre expllc!.t For super,\ the {p!matlan of a

A




N i self-cdncept requirés that a person recoi;nize him or. . T
herselt as a unique individual, maim:aining an a’wareness
of the similarities that one has‘with others. 1In.a wall- C h

1ntegrat:ed mdividual the self-concept is continual!.y

deve.lopinq, changing ".. .somewhat throuqh life as , ;
expetlences ind;.cate that changes ara necessary to reflect
- reality" (Osipaw,_lQe:, p. 155). . X T ' 5
In relatian toithe idea of change, Super also Holas
s : ¥ that most paople play different roles thrauqhout a life

span. In fact, 'he sugqests that nine roles emerge in .

apprnx:,mace chrcnological order. 'l‘hey are, (1) child' - &

(1nc1ud1ng dauqm:er or son), (2) student, (3) 1eisur1te.

T (includinq nonworker or unemployed il

i

4) ‘the workplace (Herr and Cramer,

1984)

several \:he 65" simult: "l_y, jges -ing “that tamily. g7
occupation/' €, 'and community roles attect each . L “

2 other. Each tine a person contemplates giving up an old

role or, takinq -on a ney_one,, decision : points occur.

w Ty According tc Supe:, then, decisions, 1nc1uding

B oa, T vocational declsions, are not ‘made in a vacuum. They come
about thrduqh the inLluence of a variety of tactors. v % : ;

Super (1980) ‘as cited in Herr and Cramer (1984): holda'




i The decision points of a life career reflect CANERIE "
3 & ancounters with'a variety of personal and- N
situational determinants.. The former consist of . ' " .
the genetic constitution of . the individual -
. modified by his or her expariences (the a
y environment and its situational determinants) in ° . 5
the womb, the home, and the community. The
" latter are the geographic, historic, social, and
-t economic conditions in which thé individual :
functions from ‘infancy through adulthood and o],d L.
' age.’ (p. 294)-, X . . Ay

“similarities can be perceived between ‘the theories of*

s .sppér and Krumboltz. In Krumboltz, the four sxtuatxonal

LD i %, fact:ox:s lead to the developmenc of the primary mfluence

: . % ‘of ‘the self—observation generalization, which seems to be

muéh like Stiper’s self-c p Both are 1

¥ % * the ways - -that individuals approach decision

. involv1ng careers. | - : §

“* (b) “Womeh in the Labow r""“"-te inds o e

ve =

hs discus,sed ear].ier in this study women presently
. are n‘,‘entaring nehtx@ihional occupatlons in very great - : 5
" numbers. At ‘the Na\:ional Consultation on Vocational v
cpuﬁﬁe}ling by Canada Employment and' Immiqgalt‘ion .(January
22, 1985),:\B‘auer ét»al. stated that there h}as’k‘reen.a'-' 3 iy ity
o ) % d‘ramatic. inc;ease in- the number ;st womeri in the paid * .
" labour force over the past i5 years {1960 - 31%;'1970 = . " .
41331980 - 54%).  Yet, t“.here.has‘vheen ittle change in_ '
the kinds of )abs that, women do. In 1980, 63% of all

women in the wctk forca vere divided into three groups of

; occupnticns. clerical,_service, and sales. The CEIC iy

group. maintained that “s‘uch _occupational segregation




B . 5, )‘z}

limited the earﬁing qapabilities of women and ‘restricted
the possii:ilitia’s .for financial indgpandence. As wél_l, in
the more traditional female work areas previously
mex;tf:oned, opportunities’ for ;dvancanant are generally .
-limited. A number of long-term Pcnaflts are available in

itional ions. These often include higher

" _salaries, increased expression of technical and cr’éative, .

‘abilides, and grenter variety o! job oppnrtun.tties.
2 According to Keith (1981) females usuauy enter. the

fields of arts, hunanities, education and .social sciences,

"'while males usually enter the physicul sciences,

agricultu;\e, angineering and businaas.

- Ha ing (1984) quoted the U.S. Buréau of:Census

(1981): J : s R S

More than half of all working women todw’ar:ég)
‘relatively low-pay, low-prestige clerical an
service domatms. Many of the remninlnq working -
women have chosen traditionally fema.

professions such as ceaching, llbrarianshlp and
nursmq. (p.” 301)

N Rudd and ncxenry (1980) and Work (1932) also held

that while more women are working-today than ever befoxe,

"they are still. ‘pursuing. tradit jonal and crowded

b 'bccupations %

nlomen .In the same year, over '70% of cushiers,

Rudd ‘and Hckenry (1950), as vau, pointed

_out that 1n 1978, over 90% of re istorod nursas,

‘bookkeepers, bank tellers, and secratary-typis

muchine operators and teachers (other ‘than unive:sity and’

,-cn_llege)‘ were. women. In contrast; only 34% of college

b
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teachers, 30% of bank officials and accountants,

. ‘Cause ccnflicts between the z‘olee.

" make,'a 'career central to ‘the man‘s lLf

and 11%

of ;»nysicégns)\;zewb/men. : . G
~ e 5

g . £

: y e N N
- (c) -Reasons Why Females Choose Traditional or
s g Nontrad{tional Careers > N

'L’he literature focuses on’ 1nterna1/persunal factors

and external/sxtuatwnal factors which" affect the

craditional or nontraditi?al career chaice of females. '}." .

some of the 1ntemal/personal Eectors mentioned in

the 1iterature include: . ~ &

Role conflicts xbetueen the fgmily.end work. . ¢ g e iy

(1)

Seme females believe tha.t a woman qannot do_justice to- » :
hoth a- family and a career. Yu (1976) wrote that young “o
women who are amb:.guoue about a future which® depends
entirely upon marrlage and motherhcod w111 find it very
difficult ta commit themselves to any occupation, swhether
1t is female-dominated ‘or male-: dominated. Feelings of G ! &
'uncertainty regai‘dmg the roles .of mothet/wxfe and woxkez

“pucinski (1971) also’

held that ambxvalence often occurs between & cafeer and

hcmemakinq £or women. . He maintaxned thet whx.le
ambivalence is aiso kncm:m, _society and traditicn

This same

scciecy and tradition make homemeking central to the

woman* s nfe. As,a result) if a an decides ‘to pursue a

career, conflicts muy develop between hex mle as wc:ker 5

and he:\tﬁle as homemaker. .
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Kerr (1983) focused her attention on-gifted‘girls.
According to, Keri-, gifted qi;ls who see a conflict between
a (.cexeer and family may decide against careers which ;
require any great sense of pezsone_l commitment. l-:mr Kerr,
though, these are the careers which lead to high salary ’
and status These guls believe that a fanu.ly and caxeer

cannot be successfu].ly combined. (

‘McLurre and Piel (1978) conducted a. sr.udy

ne tions of barrlen to pursuing a

the 1\,017 ale ﬁhiqh school girls whc had been
screened, using ACT scores shwxng they posséssed high W

: ebuity in science and mathematics, none of -the .girls

indh:ated they wished to puxsue careers in sclence,
mathematics ‘or technology. The two items cited by the
respondents as being the gxeatest barriers were (1) the
conflxc: between home and caxeer, and (2) the difixculty\
of px‘eparauon for apieer 1n science. R i
Pattersol((1973) asserted that glrls have elways been

encou:aged to view the primary- iemale rele as that of o
mothe: and hamemlker. If a g:‘.rl is alsb Lntetested in{J

career, conflicts are bound to arise. According to

' l?a'tzt_etson,ﬂ the. concerned counsellor can help by teaching

* the, girl that resolutiops can occur if she accepts-one ‘aﬂ
Y 7 2

five stsiEilitIe‘ :

Q) 'being a ﬁife and a mother, -

& X

e

i sclentxfi.c cereex. Although thex.'e was a 931 return £rom % e
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‘ L
‘career with marriage, (4) having a cereer anQ marriage but . B
Vs ’viewlng the career as most important, (5) attempting tc
balance both roles "so as to gain fulflllmem: through ’ both T
nurturant and competitive achievement activities" (p.
371).  Almquist-and Angrist (1571) matntain that if a. J
— woman wants, to realistically aspire to.a career, “she needs
= . exposure to appmpriatel:ole models who willvill\ist:ate‘ L&
h : hoy ‘to satisfactorily conmlne e career and marriage. ’
,‘ Finally, Farmer (1976) perce;wed one of the main £actors .

lnhlblcing achlevement’hd career. motlvatmn in many

females to be. hame-career conflicts.

X In summary, conflict between the traditlom\l female . &

role, of homemaking, and the nontxadumha'l"’femele role of .
campegition in a career exists ln some .form for most

Yo L females confronting career choices. The way that this

« conflicc is® resolved will strongly lnfluence the. choices

B ilnally ‘made.” A deeper underscandihg of thd-nature of g

this conflict,.and ‘the factors that mfluence its | E .
resalutlan, should lead a better unde;standlng of o
LR lm:er entlcns wlthin the schoql that cculd be' helpful in

. assisting Yyoung women ta their career. cholce. i ;'

“(2) The self-conceg cf females ‘is generally -held to

be di!fe:e_nt than thet of malés. especlally ln terms of

perceptions of abllitles and, llmltatlons cn their ablllty

Y (4
e et t’c pursue nontradltlonal careers. Bardw:.ck (1971) (as . -

- clted in ‘Iu, 1976) said l:hat females have ‘a very




< motivation a person needs to strive for achievamem:‘.

svﬁr (1963) as cited in Osipow (1983) focused much' of his

wark on self—concept formatiﬂn. super held that the
formation of the self-concept requires a person to

B . récognize him/herself as a unique individual, but. at the

: same tnne to note the sxmllarities he/ehe has with others.
In"a person’s search for 1dent1ty ‘a p\rocess ef

different;ation from others occurs. puring thie

. dlfferentmtinn process thcuqh, a process of

:Ldentificablon goes on. A child’s identificatien begins

> with the like sexed pax:ent and he/she develops behavior

and self-'lmages whxch ‘are; appropriate to gender-role
5l : stereotypes in sac;ety. ° Betz and. Hackett (1981) studied
.self~ efficacy expectatmns"}n order .to expﬁin the

continued underrepresentatinn of ‘women in many managerial

and professmnal occupatians. ‘Their definition uf self-

effxcpcy expecta ions wag/very similar to the de‘fihit!oli

" of. self-cuncept: us n this .study. For thenm, self- -

:: . : eff1cacy expectatlons were "a person’s beliefs conqe!ninq
T his or her abihty to successtully perform a given task or
0w ~behavmr" (D« -400)..- Betz and ‘Hackett held "that a. majorv LF

. [ 28
. . factor in the restriction ot career aptions for women;

parmculariy in the more.ni itional o ons, "has

been low se.

ficacy expeatacians. . - '. ad

Putnam and Hansen (1972 as cited 1n Welsh, 1953)

R, T Ry believed that Super s. ideas on qelf-concept in career

development are applicable to uomen. NAg ordinq to them, a:




4 univer

,_-’machemacics in gradi 10. sixby-two percent of the

young éirl would seek an ‘occu‘patiuﬁ in which she can play

‘a role "appropriate to }{er'self-concept" (p- 2)_.‘ carsser).y:

1979; Fox, Brady,\ and Tobin, 1980, (as eited in Welsh,
1983) pointad out that for equal oppon:unxty in the world

-of vork, mstery of nathenatics La of signiticant
‘importance. Yet Olson a f’r;\ K\ (1981) , while studyinq

}Jccupational aspirations and precollege mthematiu;l w

preparation of saninr hiqh students antaring the"

ity of Wyomlnq, diacovered that-37% cf temales as

compared :o 22% Of\ males terminated their precolleqe

females, but cnly 27% of males made occupntioxml choices
which requlred em:ry-level mathematics or less. wilson
(}982, as cic:ad in Kammer, 1985) asserted. t:hat many women
question thelr intellectual abiutiea to succeed dn’ .
traditionnlly nale-donina\:ed occupations. 'l’wo of tfhts\ 'many

factors Hhich Farmer (1976) listed as inhibitinq

achievement-and career motxvuticn in' women were fear of

' success and lack of acadanic self-confidence.

(3) Kn_uu.dsg_am_uamms of éareers’ available in

the world of work iu beliéved to be pworly undarstond by
!emales. -In the 1978 Hcl.ux-re and Pial study, this was

found to be relatad to-the careet choiee .of -females.

‘Accord‘ing co theua writers, hiqh school temaléﬁ otten did

not antet cutaara in machemutics or nc ence because they
vere not given information about cheua \careers in high

school. o 2 \ A -
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Gaskell (195?) wrote that girls were hot aware of the

* / many careers open to thém. They were given more &
_./—

information on tradxtmnally female occupatiens than oh~

- itional ions. Gaskell held that this- was

ol both because the counselor thought of giving this

information and because ‘the girl asked for it. According

to Gaskell, a ba in science and m cs is

. becoming increasingly’ important fcyfuture training and i

job prospects. Tt is impéxtant’ior guidunce couneellors ¥

to discuss not/_fy}ourse s&lection:’ hut occupational

. choice with, students, as. well. Along: with “this, Gaskell

also held that knowledge aboE\: the availabxlity -of 1obs,

_/) the labbur mez—ket the Toutes into work, the. pay 1evels, " i

’and the increasmg ‘number of women particlpatlng in t‘he

paid 1abour: force are important in encouraqing girls to
cons:.der all career options open to them. ) %
A = % (4) Attitudes of young people are still quite sex-

role stereotypic.v Harinq (1984) s(:atedw that females Qiteh

v
have negative attitudes twith regard to nuntraditional =

A occupations. . Haring quoted }\shby ‘and Wittmaier (1978): N

. . Mostvresearch in this area has focused on * - .
3 eetablishinq that young people have'gender-based: i
! ! Job stereotypes and on the extent f£o ich their -,
» perceptions’ can be modified throughMome form of s '
7 P mtervention. .. (ps 303): - .

For Haring, this negetLve attitude stems from a lack of : o ot

‘-confidence amcmq wcmen regarding the "jnasculxne" skills . o .

. ’ \ ' that are required to. perform male- dominated jcbs’L
ce

_\' campetently. These included "math’ematics and- s

.




skuls" (p..302) - Unfoxtunately, she dld not go on‘to ' .

explain the ways in whlch females actually perce:.ved their

amunes in :hese skills, particularly mdependem:

chinking and decision—makinq. The 1973 Repcrt nf -che i b
Rc\yal Commission on the Status.of % ern in canada pcmted

out that although the atcxt“des of. ung pecple were

ae. ?gmg, .2 ’girl would somet’imes teg

lity and "

% - and xn'telllqence 5

Acco:ding tc the reporc, it W

preoccupanon of their lives. Imphed 1n this was the

. 4 nsed for ‘an irLdvividual to- ‘view hw\ ox herseli in more than* e
K 2 ¢ § . o

o e Sl
& o “one nfe{‘ role.: Patterson 11973) maintained‘that the . U

adolescent ,gitl, hexself was the mast .unportanc

11mitatlon»on effe tive career cnuq\elllng. Agcofqiné to™

’ Patterson ; _' 1

[Gizls] have’. ncouraqed to: seethe ' T
Yomemaker and motl role as ‘the primary female
role, while boys!kfigw" “from an early age that Sl Sy ol
C(:heyzi_;éll be expected ‘tb seek! e)nployment. L ¥ \ i & 38
P Y, 4 d Zh




for £emales with more’ l.ibaral sex—role aétltudes,' As';t.h!r' i

- ‘authors pointed aut... N t', :
= . Somewhere beman the beqinninq of junior high *

- school and the end of senior high :chool :he g
career- horizons of young, women shri .
internal psycholoqical batnexs nm what is~ g
perceived.-as poss&ble p. 23) Ok

‘ The;, Ausun Depaxcment uf Occupational Education am‘l
Technclcgy (19791 developed - program- ior rectuxunent into

nontraditional careg:s." Dux‘.tng the:’ procgss tha

boys s:ul‘ wanted

. acknwledged the. possibxlxty that men:and wongp were.
.equally: suited fcz lnnst Johs. 4

sr perd and Hes (1975 as oited in tha Austin

Deputmene of Occuputional &éuCation and Tec'h loqyi
pxo};\ram, 1979 scovexed that the number of boys “and

Vgirls&";he eighth qrade Hho consldered the ccupaticns
. : .
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2 of women. ‘One of these major factors was the lack of o
\'xisk-taking dehavior dn the part of women. According to
Paxmer, Eemales who choose the more, trachnonal careers

are uften afraid to take a chance on the more

.nontraditional occupatlons. Feax uf success and 1ack ot ..

academlc self-confidence may account fcr this. Evans © e

§ (1975, .as cxted -in ch\rsm:.r 1983) added several\reasons » AN

} " why iemales cften dld))lot risk‘“ente:ing t:ad1ncna11y
‘male: dcminatea ‘jobs. .These’ mcluded " (1), fear-of.

v fauure, (2) fear of- wha: thg ccmmum.ty outs:.de the work

':place would think '(3) fear ‘that® people (mostly males) in

the new ‘woik place would nat- accept new female workers,

. and (4) fear c:f» Ehe unknown element assaciated with the

k newvjob content. §oe s R O 5

nnauy, velsh -r(nasr in’ her study of ninth-grade

gj.rls at high schoals within tbe Middle scates region, ) # -

. noted that even though these' g rls were dcing well xn

school. and were.aspiring ~tuviards college, many QE them P

were afraid tbwsf.\ldy for' less traditional nccupations. g

' This was be ause: they aid nmt consider themselves to, be . 5 &
- acudemxcallw outstanding when comparqd to’ obhers in thein

school. o _ . 1

(6) Females may be less -aspiring than males an‘d; B B

’ hence, may - severely T duce their cn:eer opticns. ! Buwker

(1983) surveyed the number of women in administrative ¢ §

positions at 106 State'universities. only 21.3% _of all "




--number 'decreased significantly as the level of’

. there was no sxgnihcant d:.fference between the

. aspitanons of’ males and females at this 1eve1 she

‘and orienta;ions scores lower on, meaégtés of achievement

. adminigtrators were women although.78.7% were men. . This

administrator increased. For exa.mple, Chief officers of
" Administrative Duties 1nvolved 5.7% women and 94. i men.’
Women represented 1.6% of the Presxdents and chancellori

as cumpared to 98.4% -who were men % Yet Bowker held that

reported that studj.es indxcated that female st:udents had

.lcwax caree: aspirations ;han ‘male students, afnd femaie o

? rs at ther elemér and v school level had

v

"lowe: aspirations for ad.ministxative poslticns than [did]
(p. 66) . >
.Ruhland et al:’ (1978) asked 45 jum.a: high and’ 73

their male counterpart

senior high gikls at. a sm_,a»ll, id-western unxvers:.ty town,.. .

r.o‘ 1) chcb‘se an'occupation’éhey would be most intexested
in if they could be trained for any occupatian they

wanted; and {2) to state what occupation they thought they

would accua"ly putsue. Regults indicatéd that’a large

-, humber of girls both at_the junior )u.qh and senridr: high

level. selected relativgly 1nnovative, nontraditlonal

ideal chuicas. Fm: the, seniax high qirls, thouqh, there

was: a fnuch greater discrepancy between the ideal and
probable choices. .- 8

‘Alper (1974, aé cited in Farmer, 1976)‘discovered

that women who ‘had traditional female attitudes, bellefs,
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e v » J
e . mét&v?ticn than did fe.l;la‘]:‘es with more nont_r‘at‘nr.ional
. attitudés, beliefs, and orientétiens. Harman (1972, as
- cited in Farmer,. 1976) noted the females who had aspired
ta rather hth leve careers in their freshman year of

_ »_golle:ge cha;lged by l tune they were college seniors to
.less demanding careers. Im?]’.ied: in the last tv_:e studies,
‘<z C ‘then,” was the need to provide reinforcement and '
encouragement to the qirls‘ who have the ahility and+ .
AR : . interest to pursue thcir 1nltia1 ‘caréer aspintiohs. 4 |-

It wa,s already noted i.n Welsh (1983) that Eor equal

opportumty in’ the world of Hork, mnstery of mathematlcs

was to be of . slgn:\.fican\: mpo:tance. olson and Kansky: - .

..(1981) found, however, :hat decidedly more females than

% ] ; mleWe to- pursue occupations which N

}. .requited'unly 'glrst year mathematics or ):elcw. o
& ‘Intere_stingly, this sample iwaé said to Ennta‘in pr.‘unarily 2 T
1lly able Gt In this case, it wculd .
/ﬁ. ' aypear to have been lack of desize, rathar than lack of =

abili.ty, that governed decisions by women not to puxsue
high 1.ve1 caxeers. z £ s

R ‘ Some of ‘he extexnal[si;uational £actors mentioned in
the literatuxe areas follow.

{1) Early aex-rcle trainigg through the family and
Asgci,et‘_:y‘, v_ﬂhich could teng to encourage sex- role 4
sterectﬁlﬁé. Boyle. and iewt.an; _Chddnrew (1978,’ as i:;ted
in Getson and Dae, 1962) munt:alned thnt fears of

i1 ity and ¥ were part of t.he human’ nntuxe




of both 'men/hd\uomen However , females more so than

males, have been cra;ned to deal with these fears 1n ways
that ‘are not alvays "adaptive to vocational success" (p.
236). A ¢hild's first social system, (the family, often ’
teaches that it.is the man whc handles the external world E
of wark whlle he’ woman bandles the Eamily and children ln
the Lnternal world. ’

A].mquist and, Angrist: (1971) wrote that women with
‘nontradltmnal career aspirétlons often -had enriching
childhcod and fami].y experiences which provided "broaderr
views of appropriate ‘adult female roles", (p. 265).
Llpmen—alwnen and Tickamyer (1975, as cited ;Ln Black et.: v
:a’l N 1.981) noted that while men were. social).zed to find
'ﬁuliulment throuqh both occupational and family roles,

-women ‘were cften taught td find their tctal fulfillmgnt

3 through the family. Kammex (1985) found that even m t.he

eighth grade, boys Eelt their work wculd not be ! N et

interrupted by family, while e.tghl:h-fgrade gx.rls were

'searching ior alternatives for com.bining a family and
work. Accordin_g to Angrist (1969, as cited in BIock et

' al. , 1981) learning. of the -a;;;;i:obriate adult sex role"is

. seéen prin\arily as occupation dxrected for males and family

direcced for fem les" (p‘

(2) " Lack of rol models to uppropriately encéurage
nontraditional eareet choice has also been., viewed as a
facter in much of the litexature. ‘Block et al (1981)

/ surveyed 600 eleventh qraders from New ¥nrk city high i




§ s;:hoalg € deteminé perceived influences on_caréer
choices: For bpt‘i’l males ‘and females, family members were
rated fitst as hav’ing{the most influence on their 'cag:'éer & §

- décision. The ‘most influential v;:iahies’, according ‘to

percentages cited, included: direct personal exparience -

18.2%; famlly member . in prcfessxo;\ - 16.0%; and academic

; expetiances g 14 5%. d

perfotmed" (p. .2 "_ £ : LAy g
o ,‘ ) women needed role models who could demonstrate hcm a

,'carear and m&rruge ceuld be 'combined satisfactnruy.

them, the nother wvas .the' mcst imp(ktant model of thils O 5 e ¢
'H'kxnd. onm their 1cngitud1nal study of one class from the

vwomen s college of é ‘Small unlversity, though, they nuted

that persons in the cccupatian and teachers seemed to: be

I "the most impcrtant ksourc,el of personal inf _ence oq

[female] eccupatlonal choice" {p- 273). £

- ! Noncqreer-oxlente.d women who stressed ‘the importance
of mothe:hood and family had: little. contact with cax:eer Lo s e
role models. They also wrote that career-ord.ented femnles
ware 1n£luenced by. both male and female peers, whi].e the

. noncareer-otiented women "chose occupatlons which were

s:l.mila: to those chosen by their female peers" (ﬁ. 277). o ”

they also found a relatively strong associ.atlun, e




have s

N

during collegé years, -between maternal e'mployment and + -~
career salience. * i § = w
Buhland et ‘al. (1978) mentioned the role-modglling

effect of characters 'px-esent: in the media. According to

" these researchers, sex-role st.ereotyping af a_career-

related nature was often reduced "for young women™

influenced by the mpdia. " Their study ‘indicdted -that yeung

" career choice influ'ences, often chose caree:s'wh!.ch were

d ﬁlgnificantly ‘more finnovative than young women who /did nct

h influences. - -t ¢ W iy

Acco:ding to Yu (1975) 1lack af professional role |
mcdels in. mlddle childhood affected female vocational X

choice. “ In.aaz‘t:.culaz Yu identiiied mothers, who were

vsatisﬁied and happy at work, as the grouR: which was mos:

.apt. to influence' 8 less traditicnal view of the female
mle in their daughters. S "

. self and Lope (1982) noted that although the number ¢

of wamen puzsuinq careers in Mgh level managethl,

professional, and téchnical nreas was incteasing, the”
. total number. was’ still quite small for women working in ,: :
nontudi_;io_nal occupations.. They helq_that a, major reason
for the smnu-.-nul.n'hex was tt;at many young women had not

been exposed to adult women who were w'orkm;g. in career

: ‘Aregs""such as finance‘-,'\engi-meri.ng, .law, and 'mamqem'ent.

(3) wCounsellors may. pdssess personal biases which

prevent them £rom providing their female cnengs‘v/lith all

women who viewed books, movies, or television .as important. °




‘" the possible career gfn:ions open to them. Patterson :

(1973) poihted out that. many coun;ellors%id_not-hake

: ghemseives aware of job‘giisct':'__.nlinatign and, _héncg, did

"not prepare female clients to .meet  the chqllenge' of

ﬂnding career satisfaction in spitg of discrimination™

(p. 270]. Waldman (1970, as cited in Patterson, 1973.)

. held that some counsellors still thought a career was

- something a girl could M£all back on" (p. 269).

Thomas and Stewart (1971) studied cnunsellor i ;

zespsnsetlto females with nuntraditicnal career goals: -

_Their results indicated t:hat female counsellors., more. sé

than male counsellors. gave h:u;her scores of acceptance to

both nontradit}onal ( “deviate") .and tradltlcnal’“

("conforming") cliencs. They also noted tha: r gardiess
of sex, ceunseuors rated tzachcional career guals as

being moze appxbp!iate than the nontradieional career
gonls. Also, regardless of- sex, counsellors rat:ed females "

who_had nontraditional career goals to need counselling '

T, more’ so than females with tradicional career goals. The '

authors concluded with the statement that: -

The school counsellor is not completely. free
from the pressures. of the 'society in which
he(she] works. It may not be possible or
' .appropriate that he[sh€] should become * °
completely free of these pregsures. ‘(p. 357) . €
——

Nevertheless, they finished with the assertion that- . .

" awareness of these ‘areas where he/she was not "completely

free". was important. . - LT i




Allison and Allen (1973 as cited ir; Chusmir, 1983)
' suggested several Yeasons why “women were still enlung up =,
in some of the 1owesc paid. accupational h.elds. One of FiE

' ! ) these was tha; school counsellors, along with famxly

memhe:s and yourg people themselves; often disceu:aqed
o sl females £rom takmg t\ne prerequisite courses needed for ) o

. entrance 1ntc some -of the nontraditional, occupatlons.

3 ¢ These discourageme.m:s afféc:ed ithe shape' of a woman s

; caree: choice beﬁoze ;she_even entered college. I G

g V’ A flnding by Ruhland ‘et al. (1978) was that iemales %

- who listed counsellc:s or teachers as having the most

important influence nnrtheir decisions tended tc make-
career choices wh}.ch were very traditloqal. 'Thon;as .and
Stewart (1971, as cited~in Fitzgeraid and Crites, 1980 L
R las‘sertled in their 'study that counsellors-viewed females
) whz; had selected a non‘traditiehal career chaice as having
made a.choice which was!less approprlate r.han the choices
made by mure traditmnal females. These ncntraditional
females were said to ‘be ‘more in need of counselung too. «
Bingham and House (1973, as cieed in Fitzgerald' and >
Crites, ,1980) noted that "somé counsellors in their study
had "very neqative attitudes: towards women and work" (p.
''53). some male ‘counsellors 1n this sample said "Thexa must’

. ' " pe something wrung \with a waman who wants to do a

t:aditiona],ly mascunne job" (p. 53) .

Medvene and Cnllins (1976, as cited 1n Ntzqeuld and -

-




d , and, y 'school

counsellors by having these groups consider twenty-five

nontraditional occupations and rate their appropriateness .
for women. Results Lndicated \-_hat ninety percent of the

male counsellors Eated- less than hailf of the twenty-f:.ve'

»occupat:ions as being appropxiate fox: women" (p- 53)

(4) The education and’ soclceconnmic status of 5

garegts was believed by some to affect the career choice

how ol of yaung women. The. 1973 Repnrt of the Royal Corimiss:

< & on .t"h'e Status of Wonen: in Cana‘aal;noted that the education
level ‘and SES of parents.influenc d op‘por»tuniﬂt’iieﬂs for: ,‘ :
r . educa;:ion. In 19%6, if both the mother and father
: " ‘attended uni‘{erslt‘y, the;e wasvja flfty-’cne per;:en_t_chance
o \ - that their chll‘dren would do likewise. ’ i
v t Etauqh (1974) wrote that males ‘and females with 5
working ‘mothers perceived smaller sex-role differencas ln
. occupatibns than did children whose’ mothers did nct work.
. Ak well, among the children of work).ng mm:hers, those who
had mothers wurking in. ‘professional cccupations showed the
highest ‘level of ar;ademif: achievamen;._ ‘Frieze, Ruble, and
. A. Pa:sor}s‘ (191;, as cited in Eta'ugh, l:974) discovered ‘a*
k& o ‘poslti-'v,e- reli}‘ionship between -higher career aspiéations
i i and maternal émployment but ‘not.with the socloecunomic B

W% By : status. Nagely (1971) xepezce%‘chac the fathers of

ncn:radiuonal females were ‘often highly educated and more

likely to accept. female employmen\t




Ruhland et al. (1978) .found that the encouragement. _pf'
'independence on the part o'f" the mother often led young
woren to.aspire tq noﬁtraditiongl johs. These researchers
aiso discovered that for éhs junior -and senior high-girls

“<they studied £rom a small, midwestern universi:y town, - the i
sucioeconnmic sta\:us of the parents was: "perhaps tlle most
.‘powerful faccor xnfluencing career aspiraticns" (p 11)

The(y found no evxdence tu suggest that the employment of

- mothers, by 'self, would 1ead to career chuiaes which -
'were of “a hlgher status ‘or which wete more innovative for"
the females studled.. »Chusmir‘ (1983_) cited some studies’
with conflicting :gsults..: - = w ' .
i-lennig (1970,"~as cited lfi‘phusmir. 1983) stated th#t
the majority: 9£ ﬁoi:_l]eré‘ of r;on_traditional females were
houﬁet;ives. on the.other hgnd,' Ta\ngr‘i (1§72) and v
2Zuckerman (1980) (as cited in ‘Chusmir, ‘193"3_) maintgined
‘that \:he mothets -of nont:édltional; young. :vtcmef\'were'
.educated just as well, ox bette‘{ than, the fathers.
G:eenfleld (1978, as cited in Chuspir, 1933) also st:ated
© that the fathers of females who had nontraditicnal career
gcals were often very well-educaced.

(5)- The educat.ion sxstgm is often cxedited for
proulding qirls with 1nad=quace training in high scheol to
-prepare ‘them :ar nor_n:taditicnal jub' sele_ot{g;_\. Peng and
Jaffe '(;1979, as ci_!:'éd'ih Lunneborg in;l r.unneblorq‘,‘ 1985)
prointed out’ Fth the best predictor of a_,‘ncntr‘adl’tiul_\g‘)_. .
é_ateex: choice .by-botﬁ sexes ‘;{as thqvnumher vqf mathematics ’
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and science courses taken in high school. The 1973 Report :

of the Royal Commission on the Status of Women in canada °
maintained that ulqﬂiﬂcan( differences Ln the education
of bcys and girls Eust became evident Ln their selection
of high suhool courses. . Girls . seemed td“conczntra;ﬁore
- on socia'lrstudiex whuemere“more .p%?ti\minate iAn LT
" science ana mathenatics. _:' se s
Sheinln (1981, as cited Ln Ferqusen, 1981) proposed
_'one possible reason for why S0 Sew canadt An women. were
entering science fields. .’Shellf\aintalned habg:urls
‘probably .dld hot receive adeq’u;éé .training\ in thé sclences
during their high schoo]. years. sha goss hack even
further than this to’ state that this inadequate ‘high -
schoo{ c:ai.nlng may be the xesult ot imdequate =

and ation for the sciences at the

- primary schaol Javey Scott (1981) gave stﬁtistws on the:
pezcentages of ‘high school students enrolled Ln the T
scllences during 19:!/8 79 Ln Newfoundland. 8.§ percent n;
girls we're’enrol]‘.ed 1n Physics, compared to 24 § p‘e}cént
of the males; 12.3 percent of girls were em‘pl].ed in
chemistry campaud to 17 percem: af the boyJ: 75:3 percenc
>a£ girls _were eqr_olleddr: Biology, ccmpn:ed o 53.9 percent.
of _the boys.: "These: !ta‘\:‘ls‘ttc:s seéemed -to in’Iﬂ{catev that .
there were certain science courses which were yiéwed as
moxe appropriate thnn others for girls. ) . é

Hore recent lutiuiqs, htmovet, shuwad a somewhat

dai 1 In £o dland, , the

w

.o
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girls enrolled in both Biolegy 3201 and CHemistry 3202,
during 1984-85, was greater than the percentage of boys
. thése two courses. For Biology 3201 )

enrolled\i
‘er'xtél].men ”péi‘be;‘itages ;«ere 60 percént £female and 40 *

S . y «
percent male. For:Chemistry 3202 the percentages weXe 52 . L
S % 245 N

: . ‘4
percent female, and 48 percent male. - The PoysTsHill ¢ v E
outnumbered” the girls -4n Phys’ics,’(’:houqh. . Tk)e enrol—lmené 4

* f’
o

in Physics 3204 ‘was 40 percent girls, and 60 pPexcent boys. -

T e real difference came, however, 'in’enrollment B -

percentages for the r?\_oxe traditivnal male/fema‘]g. c’éursas,

In T984-85, - Metalworking 2102 had 15 percent females and ~, - v
; 85 percent males enrolled. Woodworking 2107 Showed an
enrollment of ‘18 percent'females and -2 percent males.
Drawing’and Planning 2101 had 29 percel:;t females and 7
percent males. making up its emollmem:. The Enrdllment
- for Nutrition 3101, perhaps c considered a more tudltionnl
ferfnale course, was 83 percent females andhﬂ percent n
males. mnany, as one nore example, Textiles 3101 shoved
‘an enroument of BE percent femules and 2 percent males.
Astin- (1974, as czteg in Chusmir, 1983) looked at the

issue ugain oi Science and tics and mai that

boys_‘and girls pesfnrmed equally well in ‘ﬁzlence and '

,mathemt!.cs up £Q nbout aqe 10. After that the .
perfomance of girls became“"increasinqu poorer" (p. 12).
She squested one possible reason fc: this to be the

,.differe&wiul reinforcement on’ the part of parents and -

: tekchars“ (p. 12) - . . ' ’




® (6) LQQ)S of §inances may: be a tact:or discouraging

scme qirls from entering nontmditicnal job areas. \A

: ¥ research question by wisemnn (1’582) considered how

» economic dlfferences were related to the traditxonal or fi; 5 o

nontradltional nature af career cheice i.n Newtcundland.. .

--Hxs results 1ndicated that as the‘“ conomic consxderatlpns

became more mpartant, in students seemed to mllke more = . s

N nontradltional career choices. a sb pointed but tha

\ ; F this cbu].d have been, in part, reLated ta the student:"

regicnal area, The more isolated areas of the province k:

! / s R career ehoice, concluded that tha number of pars ns

consulted did have an !.tact ans the* type qt cnreer chosen‘ o
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with anyone tended tc‘

< have mure tra it onal career aspiratxons. The less

’ o Twomeén than their Counte:parts who made mcre tradiuonal )

choices. Seventy percen: of conventional wamen hud ;




mothers who were employed. Unfcrtuna:ely, nb option was -
provided in the study for wogen to select continuous
employment and a fanuly. As, well,. the generalxzabxlicy of
this study has to be. questxuned Jince the semple was taken
from a very narrow pgpulaticn. ¥ .

McLurre and Piel (1978) conducted a survey o
-determme student perceptlons of barriers to pursulng a’

‘nontraditional, ientific careex. Although thsxe was a

high schoal worten’ who

93% return from the 1 017 \talenr_ed
*had- been screened usmg ACT scores showing they possessed
‘h:.gh ab;lity in science and mathematics, none of the g:Lrls
1ndicated ‘they wxshed to! pursue careers m science, 4
‘mathematics or technclogy 'mo items cxted by the

_v.»respondents as being the greatest barriers were. (1) the

'- conflict between home and a career-and (2) the difficulty

olf‘preparation for a- ca‘geer in science. Other 1mpoxtantv
o N = = ] E X
..reasons noted were lack of encouragement from counsellors
and tea’ch’e:s; and lack of 7£nf’ox':mati'on about seience'- and y

“technolegy carears. X Hh:.le the sample fcr ehis study was

qui:e 1 rge, Lt was also narrow:. to t:he degree ‘that it ¢

focused on vexy talented high school females as’ opposed to

a represencatlve sample of high school females, in
‘general. on che oeher hand, it demonscrates the stre‘nqth,

' of other factors 1n influencing t:he career direc:mn of

’.wnmen. R P ' Bl g

Hul:t (1983) conducted a study which exumined couege

student:s' 'pexceptions of men s andwomen' s career * o




patterns. A 15-item forced-choice questionnaire was p
developed on the care‘er development of men and women. The
# - . . respondents "agreed" or "disagreedz' to the questions. -The
questionnaire was mailed to a random:sample of 301 males
and 204 females at a private’ university in the '
northeastern United States. Twé hundred and seventy-four
¢ . students returned the questionnaires. Results indiéated»
3 . that:’ (1) "The more education a woman has, . the more \.»
likely, she is'to work," (73.77% of the males bilieved:

© this; 71.20% of fenales) ; (2) "Men's. attitudes about "

PR Y appropriate vocatlonal roles for women were.an ;mportant =

Afactor Ain detemininq what adult women will do," (M .~ N 6

- 6301185 F - 39:208) 5 .(3) "COllege men [had] mghez levels '

2 o B < of aspitauon than [did] college women of equal equity,"f -2

(M - 2‘1 87%; F -.10. 48%) § These results were limited t.c

this one university. As well the perceptions of career !

patterns and abilities may have been difterent_for jiqh

school students.

Zseveral 'other studies were, directed towards

s 1 : . ¢ unwersity/colleqa populations: whue all research in

‘this area was generally usetul, a, closer look at the hiqh
.. school population would be most benéficial. Betz and 1 E 7
! Hackett (1981) researched an - interesting area of self- : '

efficacy expectations, meaning' "A person's beliets

concernan his or her ability to. successfully pertqrm a e
g:wen task or behnvior" Their sample consisted ot 134

: females and 101 maies from' an introductnry Psyuholcqy : 2




i tne job dnties‘

course at Ohio State University. Twenty occifpations were
selected, representing a balance of both traditional and

:ncntraditrional ones. :The levels of self-efficacy

ions were mé d using two methods. The Eii's\ 1
asked the respondents té state whether or’ not they felt
they could successfully complete the education rsqui;ed

for each.occupation. The second asked the.subjects. o

x w):ether‘cr not rﬂéy‘ felt they could successfull_y cgmpiete_

quired for esch cccupsnam Results |

indicsted the following . 3 o ®
y . .
B Abll:.ty to Successfully ~Ability to Sucdessfully
Complete Education Comple\:e Job Duties_
.. Requirements : .
Males | 6.9/10 (traditional) ~ . 7/10 (trsdition.al)

6.9/10- (nontraditional)  7:2/10 (nofitraditional) -

Females  8/10 (traditional) . 8:1b. (traditional) |
. .- 5.7/10 (nontra’ditional)-’ 6/10 (ncnttaditionsl)

Acccrding to their ACT scores in English and Matngmatics,

there were no significant d:.fferences l}theen these males-

.and females. Furthet research is needed, then, to

. '
" illustrate w_x females questién thei: ability td sucs:eed

at itional a ‘vnne, 4

B:coks et al, (1985) looked st "The Effects of

k Hontnditional Role-Modeling Interventlan ur\ ﬁex ryping of "

Occupational Pteferences snd ca:eex‘ Snlienee 1n Adolescent
Females" (title). 'J.'heir ssmple consisted of thirty junior !
high dnd cwenty ﬂve senicr high qirls. These ggrls were .

.
shown videos of women 1nvnonqraditicnsl- occupations;




discussed pay scales for vnontraditional versus traditional

jobs; talked to some women in nontraditional iields’; had

group discussions on the 'succass stories of v;umeﬁ in’

. i nontraditional occupational areas. An occupational

" . checklist of twenty :réditional, twenty. nontradit‘ional,

and twehty n_eutr:al occupations\was used a’s a "pog" and '

. ‘,"_ "post" ,qa'eas);xre. The results iridi¢ated that the
incervéntion'progfam had no siqnificant effect on chan‘ging
the vnc‘atlcnalv aspxraucns of young girls from traditional ’

r.o nontr iuonal. Gottf:edson (1981, as cu:ed, in Brcoks

- e P
# 4 et.al., 1985) gave one possible explanan.on for this to be > \)
s that' in, American societyy, occupatxonul‘ aspirations - ~ '
a3 PR w
9 T developed within a "rarige of acceptable sex-typed . . &

alte:natxves" “(ps 274) 'l'his range Became set between the

;. ages oi six and eight, and did not change .- .except under 2 e

very "unusual cixcumstances" (p. 2741. The more hopeful

il - explanation pz\opcsed by Brooks. et al. yas that sex typed

.

aspira\:ions ‘could, indeed,. be changeq, bp: sucge§5£u1

~interventions have not yet been diécgv‘ezed. Perhaps;= . | “ ..

-then," intervention has to be continuous and has” to s:gr_t” '*

early in a3 child srdevelornnem: to ensure that he/she Yo .

consider-all possible career choices.
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. 412. students in 1985, Wiseman's ust;xdy was 'concexned with "

CHAPTER 3

B METHODOLOGY .

~ P:ocedures’
* mhis studysused two procedures. The' first was a
survey:, usxng a quesnonnaire developed to obtain
infomation about factors wh;ch were related to the:
traditlonal or ncntraditional career choice of females in
Newfoundland high schools. This. questmrmaire was %

administered to a epresentative sample ot‘ grade 12

s\‘.udem-_s throughout the provx.nce at the end of rJ'\e 1984 -85 -

schobl yeax . =

The seccnd pracedure comprised personal interv;ews
which were conducted with' thu‘teen qxrls in the academc
program 't6: obtdin indepth infotmatxon ahour_ the fagtors
Whieh affec:ed Aheir” nontradx:mnal career choice.’

terviews were carr}ed out w1th three girls :.n

The. sampl.e for this study consisted of the grade 9

emales in Wiseman's 1982 s;,udy. “These girls were grade'

- the impact of the off- shore oil develogflent sltuaticn in
o\

land with 'to ' career aspiraticn&

ile he= regarded his sample to be representstive of

3




school children in the province with respect to the off-
shore oil development situatior: at that ‘time, he also
pointed out that it was iaxxly representative of schools A
in the province in general (Wiseman, '1983). wxseman s
survey was admffistered :when the prc\‘linqe was in the firs
year of impleme‘n;ﬁng a ;evis_ed vhigh school: program. ‘fhe P i X
grade. 9 students in 1982 had to make decisions ‘about / ’
courses and prograns ‘of study. . -
., With the excébtion of four schools, all the schools
_j:ghicﬁ wiseman us‘ed in his survey were ’also ‘used in:this’ &
3 Y study. The twen:y-nhe schools su:veyed were located in '

sixteen Newfoundland and Labxadar cofmnumtiesA These

en communn:les were desiqnated i) to the followmg N

iYL sreas. st John s, Site 1 (Hsr&;l:a;a/carbonear area) g
- Site 2 (Placentia area), and Isolated (Western * «~ .
v » V, Newfound»la.nd and Labradar) 'rwo hundred elghty-nine grade

w7 12 (1evel II1) female students were surveyed by the BoE

S o . questionnai:e._ . ,.v. 5 :

A bxeakdown cf W1seman s female sample is’ show
i Table TS EE




Table 1.

1982 Sample Size *a
(Wiseman, 1982, p. 35)

. Region . ) sex. - Grade Nine®’
'
/ 'st. gohn’s © - Female .82
‘ site 1 S " Female . 226 )
: site2 . . . ¢ peiiale .86
Isolated - . Female 116 X
L : ‘i‘oéal, LEN Female. . - Blgy ‘iz,

)"’ = . ‘The 19'3.5 sample ‘was ﬁot as’ larg‘e as the .1982' sample.
5 _‘ * .  'This was die to several factors. P:Lrstly, this study ) 7
focused on students who had made career choices.. One
A hundred seven grade 12 females in grade 9 had noé ‘
A, ’ i established a ‘career choice. These girls,' then, _were
s classxned as "undecided" anq were not included in the
“; present . study. Secondly, as was )ﬁen‘tioned‘ previous-ly, by
* :x > four -schools included in wiseman s study were not 1nc1uded .
. in ‘this preaent study. cm—; of these schools was a
S X . relatively large high school from St. .Tohn's. The girls
o "in this high sthoul .had come from a junior high school m § <
+ = Wiseran’s study. Thirdly, a number of: students either )
w0 ) PO drcpped out of -school or moved to a dxfferent school.

Approximately 160 students would .be. includeﬂ here. poe

Fourthly, it is possible that‘"ona class was not
: . .‘administered the survey at a school in tha Site 1 ragien.
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.Table 2 - . '
'1985 Sample Size

. Region sex - . Grade Twelve
St. John's’ Female 62 -
T site1 . Female . 108 ¢
» Site 2 . Female . - 38
i S i - %
b B Isolated : . 7 Female . .84
3 ‘Total S ®~Female ' - 288
' . Ihe Instrument = * e 4 %
’, ' One‘ queséionnaire was used to collecf.‘ data’ in t‘his

survey. This instrument drew on queStions from the two

questionnaires -used in Wiseman's study as wellwas other

qugstions pertinent to the topi¢. . . ki :
'fhe first questionnajire used in wiseman's ’study, Form

C - Data Sheet (see Appendix), was developed by Mxldred

U " * St. Croix Cam.ll (1981) in con;unct;on with her study of "

. ., -~high school studen_ts work a;t&t_udes. He{estionnalre -

consisted of. twenty-five questions designed to obtain .

‘information on “the. educatioral and occupational ”
i ' ’ Sspixacions of youth in Newfounc»ua'n'djhigh ‘schools.
i Specific quastlons were asked about reasons for career
plans, the occupation of the parents, the nature of the
career inte:est, the wo:k experience of the student, and
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- X
. \

information about the student's job search (‘Hiseman,
1983). Of these twenty-five questions, sixteen cth them
were sel.ected to be included in'g.l:is present sthéy. ,/\The
questions selected related to factors mentioned in the
ilit.'erat.u:e which appeared to be particularly related to

occupational choice. Some of these factors included the

s €Ffects of significant others (e.q., pa:énté,: counsel_lozs,

:e,achers,&f’tiexi""sl'unv’caree: choite;. the effect of knowing. . k ]

someéne in a particular career (e;g.,‘role“'models‘); L .

previous work experience and its efiacr_ on g\;ee: chou:e:-

B . and the effect. nf parentul occupations cn caree/r ho.\.ce.

The second queseiunna_xre_. used h? Wiseman's study,
+. Form D - Career’ Development Survey (see Append.ix), was
“p devgloped by Tom Wisemax_x (_1983i in order to observe tfxe -
-development of vocational eki:ectations aﬁd aspl}a'tiaﬁs.of .
Newfm_md).and high school yéuth as-well as the
t’raditionélism of career choice. Twenty-five questions
were al‘so.included in ‘this instrument. For the )2 ésen:
) study,_ ten out of tw‘enq-_five questions were u's\ed. As . '/
- with Form C, questions weie selected because they focused
on factors mentioned in the literature which possibly I}
—* affect female occupational Ehoicxz. Some of. these factors )
: included kncwl'edqa/awaren‘ess‘ of proqru‘ns offered; o
= knowledge of pluc;s to go to find out about specific
careers; parental attitudes regardlnq pest-ucondary
edupat;on, perceptlon of ability; influence oi significant

P others (e.g., parents, teachaxs,.coupsenor, friends) in
0 s e e |




decidiﬁq upon a career; expectationé “of career success;
and influence and importance c‘f. Experiencé and. education
on occupational chéice. -
Four other .questinns‘were also added to the twenty-
six previously mentioned questibns to complete the
N queétib{me;ire for this study‘. v"I"hese four questians. were -
"-il_-ncluded t%"focus on f'a(_:'tors, mentioned quite often in the

literature, that specifically.affected female career =
| - b o \

g ‘choice. "Th_ese questions focused n the eff‘s}cts.cf

’ § ‘- family/work ‘conflicts;, per§0n31 a:t‘ithdesi, counsel_l&

e ‘ vsuppor‘r., and the educatiqn‘s‘ystem in ger;eral on \:he._f
‘trédit}.onal or nontraditional ca‘reejr choice of ..

Newfoundland ‘high school.girls.

L] ' Interview Process
. L . en 6 )
‘ The Ehirceep girls personally interviewed came from
both‘v"the urban and rural areas. All were academic ' i

students and all were high acmevexs in'sghool. These

.. girls had selected nontradxtmnal career goals. However,_ i

" the occupations they chose, whil_e sr.xlI nontraditional for

wcmeh, are becoming more accepced for both sexes (e.g:;
B

lawyer, doctor, engineer dentist)

. The intérviews took place in :he girls*- schools
d 5 during May and June of 1985. Each lntefview ‘usted

approximately 30 minutes, Sevarnl of the questions asked

on the questionnaire were also asked durinq the

s .




interv‘{ev;s. This‘was done in order to obtaim information .

which would further explainm the questionnaire régpcnses.
The main interview questions asked were as follows:

(1) How did you become interested {n this ca??er?

"2y I-iave you received much sfppéxt for this career

. choice? _From where did Ehis suppdrt come? A

© (3) What was it about this career which anerested ‘you?

(4)" what do you chin; your chances are for iuture jcb

success? =, -~
? 2= (8) What, was your.most vimpprtani: considaradtion in ’
) choosi‘ug‘ a career?” . : E w9 ]
(6) What were your childhood-household duttes like? Were : A "

i they- the same for all members of your family?, . 2 .
{7) Did you know anyone working in your chosen career?
(8) Do you want to combine a family and & career? Do you
think you can? How? w : 3
;o - (9) - Are your parents working? What are their '{
- occupations? . - g . ) s
- Thiee telephone interviews were -carried out with b
girls in the site 1 and Isolated areis.‘ These :Ln‘éervxews
were carried out for tyo* reasor?s~ (1) because the gxrls
in the general program we're not_inélugled _in thé’ other
Yy ‘iaersbnal interviews, and- (2) the girls were not in schooi
(durlng the summer months. The personal interviews Qete e wie W

*£inished aux'ing the, last schocl week of June.

'mg telephone vinterv;ews took pl_n,ce aurinég:‘Juiy;

B . . " i
1985. These interviews ‘lasted for approximately 10 v oW




‘n‘\inutes. Similar questions as were asked of the academic
éi}l&"were also ;asked of the general girls.._ These
included: b :

(1) How did you become mtere!ﬁed in :h:.s 4f:areer?

.(2) “Have you xecexved much support for this career

-°  choice? .. From where did th:.‘ support con?e?

(3) Did you know anyone working in youx chosen caréer?

(4) What were y&ur childhood household duues?

’(«5) Do you want to combine a family and a career?
16) wh_at was it about this:career which interested you?

47) 1f your parents are wcr‘i&ing,«ghat are their

; occupations?

3 * -Analysis .- '

In the analysis conducted in this study, the females

were 8ivided in;o' four groups. The first group was' *

referred to as the ™traditional/traditional" gréup. These

were the girls who were. trad&tigxﬁ], in their ca:éex chcice

in 1982 and who retainéd yxeir traditjonal 'career choice
in 1985." The second group was, classified as
“nontraditional/trad’ltional." These girls selected

nantrnd.lcional careers in 1982 but.changed to a v

e traditienal career selecticn in 1985. The third group,

** called tional/no; Hmu.l",j selected o
S

no_nt\raqiticnal careers $n 1982 and 1985. Finally, group

J'1‘“\/

' four was referred to a "traditianal/nontudltiona




These girls- ael.ecteé tr;diiioml career ehoices in 1982

but changed to nontx’adicional‘ career choices 1n 1985.
-

can be seen in Table 3.

S F o o
Table 3.

N\
The braakdwn of - t.he nu-ber ot g£r1= in “each_ category




(I)' The attitudes of Eemales reqarding sex roles, work,

and famly.

o .Questiognaj;g Ite 5 "
(1982) (2)- Did,’you -partlcipat'e activély’ in familly_ ’ e
% b LA 7

. dec;s).on-makinq? (e.q., holid‘ay‘s,‘ moving, -

= s W chores)




Questionnaire Iteéms
(1982) 1) Compnred to other peaple yoyr age, what are

your chances of obtaining m:rk in : o

Néwfoundland? .
(2)' How d6 you rate yourself in school ability._
compared with other students in your class

at’ school?

. ., £3) Do you think you have .the ability to’
v : complete university regaxdless cf whethe:

you will at:end or' mnot? : \

c(4 )" what nds of grades (marks) do | you expecc

il to get th£s year apd what kind do you th:mk

you are capab%e of?

(19857 “i1) 'Ho'w do 'véi rate vourself in’school aBi‘iitj(v
! :cmpared to the other students in- your
. ‘class’ at school? :
,.“2.) ‘Compared to ‘other people your aqe, what ‘are
your chances of gettmgv a job”
(3) Compared to nther people your age, what are
pal -l your chances . of success in yaur planned

i " ‘‘career or :ob?

(4) .Do’you believe that men have more career’

.,oppotfunitges than vomen?




(III) The amount of occupational awareness and knowledge

of an indivzt){aal (post-secondary) .

Questionnaire Items ) /
(1982) (1) How much do you feel you know about yhat

each of these institutions are like and the
kinds of programs offered at them'
« hospital nursing schocls, ccllege of Trades
g - and Teqhnnlog}, Hem'oxl__ll University, .

College of Fisheries, vocational schools?

(1985) £1)- How much do you know about what each of
1 :these educational institutions are, like,
: and the klnds of programs offered ‘at each

of them?: Memorial University, callage of -

Trades, édllege of Fisharies, Vocu:ioml

5chools Hospual Nurs)ng Schools, Bay St

George* Community Co%lege; Grenfell colleqe,
,Other caxber Academles, Txaining Outside

Newloundland - ¢ . e
o

(IV) Aspirations and expectations of-employment.

Questicnnaire Items ¥ o i - :
(1982) ““(1)* Do you know ‘what you vant to (do after yéu

finish high—school? If yes, describe the

career ‘or job.




-
(2)
.
. interested in.,
4 (1985) (1) What job or type
hope to hé doing
v .(2,)“ It you\{{ gcing»
4 N next year. or ‘the
R (v' “institution 'tha\:‘
‘ AR Tt !
(3)_ “Compared t
(1)  Early childi'iood iaﬁily experiences.
Questionnaire Items
% 0 (1982) ¢ (1)

(2)
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Do you plan to continue your education

immediételyv after high school? If yes, /|

indicate in theé spaces ‘below the -

institution and program that you are most

»

of work do 'you expect or

in%khe fucure?

to continue your education - .

>yeu after, check the oné

mterest you theé most’ and

£111 .m the'" course or prngram 1£ you know

vother penple your age, ‘what are

your chances of getung a ]Ob?

Do you participate actively in family S ]

decisions? (e.g., holidays, moving,

chores)

Involven\ent in tradit;onal chudhood work -

Have you ever had a iaax:t tlme joh? What

What was it?

- vad® 157 Have you ever had a full-time job? -
. A 0




|
]

(I1) Education . level and socioeconomic status of paren€s.

Questionnaire Items
(1982) (1) . Does your father work?

', (2) What is your father's occupation?
4 (3) Does your mother wark?
(4) -What is your’ parents' education level?

lIII) Exposure to specific occupational role mddélls. .

guestiormaire Items . . ) P

(1982) (1) Do you know anyone work.Lng 1n your chosen

career?: friend; relative. - i -
5 .:‘ oA At F/ ET
; 14 PR o
(1285) *_ " 11). -Do you know' anyone working in this
- occupational area?" father, ‘mother. 5"

' relative, friend,_‘acq}uainﬁance, other.

ce counsellors, parem:s, frlends, teache;s, or

neémbers Of the communlty. e H s Rares

(Questio’nnaire Items.
.(1982) ‘(1) Have you di d"your u \“lnnn'l ‘p;ans

'with anyone?- paients, triend,. ﬁeachar,‘

v . iy . pzlncipal, someone who does the - work,

relative, guidance counsellor, other:

S . e —
(IV) The’ lnfluence of sxgru.ficant others, 1nc1ud1ng
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] s s
(2) How do your mother and fathér feel about
. i \) _your coqtinu&n‘g»your education after high
| P . N school? e

(3) wWhat do you think your best friends will do
about their education? "

ol ) X (;1) _Right naﬁ, how \importan: are the following .

. in helping‘yrou decide..what to do?:

\ " pa’ren:s, friends, teacher, cc‘unsellor,.

N athez perscns Ln commumty, economlc

condxtmns v

b ; =

+ 985y (1)\.Ha\{e ‘you aisé your .oc nna'l' plans

% with Enyone?: parents friend, teacher,
o R pnncxpal, someone who does:-the work,

= relative, parent's frxend, guidance

ounsellor, Canada employment other,

" (2) How do"yuur mother anﬁ father £ee1 about Lind
e " - your connnuxng your, educatmn after hlgh #
: R e .
¥ ) * L schoe1? 4 # pen

® (3) whatido you th:.nk your -best fnends w:.ll do -

Tosg ) . "about. their educanop-after high schoo1?”
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uestionnaire Items = | . )
. (1985) (1) check the courses in the ust below that
’ . you have done since beginning Level I:

General Science, Physical Science,

Environmental Science’, ‘Biology, Computer
(R . Studies, Career Education, Foods, “Drawing
i . 3 and Planning; Typing, -Chemistry, Earth

science, Geology, Physics, Clothing,

Textllas . :ung ” Home"Ma; 12 .

B . - Hetal workinq. 5 S o ,’
'rests of significance were not used since the purpase
“was to’ set up hypotheses to further reselrch rather than

- make eoncluslcns. The' rlsk of Type II error wouid have ..

. been high w1th tests of siqnificance.‘

kS _Two main linitations exist to this present éthdyf
Firstly, none of“the girls: in the general population were

»
intervi ed pers 11y, whue ‘téleph intervieus were

conducted wn:h these girls, more 1ndept;h intervieue could

1 /  _have occurred in person.. - Secondly, 107 qirls vere o
categqriaad as “undecided" in thsir career choice. It |
cannot be presumed then, that conclusions for thosa

makim; grade: 9 chqices would apply to those nct havinq a

would be useful. . :

grade’ 9 choice. A study of these undecided nintl_-n graders
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CHAPTER 4

LI G e
ANALYSIS -

In this chapter eacﬁ research question will be
examined by analyiing student responses t\n questionnaire
items related to each research gquestion. For each section
in thi§ ch;pter the research question will be presented —
. followed {;y a list of the cortespondlnq Ezsx%tionnalre'
.items, a discussion of the results, and a table.
,'illustratxng these results. . . C -

Research Question 1: What are the attif:udes of females

regarding sex roles,,wc:k, a}d fanuly related to the
traditional or nontrudxnonel career chcuce of females in ’ "

he Newfound].and hxgh schools?
7
The questxonnau:e items that appned to this research

= quesgion were as follows-

82 L R L -

(1) Do ycu participate in family decls.mns (e.q.,”
! .

st hol idays, moving, choresn L 7 ) @

] (2) Huw/uch wdre you mvolved in traditional childhopd
.. work? Have you’ ever had a part time fob? Have you i il

. ever had ‘a full- tme Job? : Bow
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1985 2, 9/
(1) Do you believe that men have mote:career
opportunities than women? : ™~

(2) Do you plan to marry in the next! five years? °

(3) 1Is it necessary for both a husband and wife to work?

(4) wnich best- describes your plans to combine marr:.age

and a career? % B T

The tradltiona‘l/nontraditional group was involved the

most in family ‘decision-making. and traditional childhood

_wcrk. The tradlnonalltradltmnal gmup was ]ust behind

the tradxticnal/nontrachtmnal group.in thls area. The

nonr_radit:.onal/nontraditiana1 group vas: least involved in

\Qsmz.ly declsion-mqking and;tradzt:.onal chxldhcod work.

“The t\radlt1unal/nontrad1tional drqup, more than any

‘other group, believed that men had more” careeg

" opportinities than women. | The traditional/traditional
B

group was just Hehind in this ared. -The vast majority of -

girls.in the ndntr;ditional/_nuntraditional group did not

believe that men had more’career apportinities than womén.

Almost all of the nohtraditio: allnontraditianal girls

planned not to marry “in the next.” five years. "TThe

K nontradit10nal/traditlona1 group, more than any other

group, planned to marry in the’ next ‘five yeuxs.

~Most of the nontradiuonal/nontra itional girls %

'thought it vas necessary for both a husband and wife to

'mnrfiage .

"'work) 'and most planned to combine’ a full curé_er and

fg‘he: nontraditional/traditional group included
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the smallest numb.er of girls who wished to cgmbine a full
career and marriage. . h
The girls_making nontraditional choices who wére
interviewed, . indicated=that they had -often shared i
_childhood work with their brothers. That is, they often
took care of the lawn,.garbage, etc. - chores ’ )
'_traditionally associated with males. These girls .al§9 .
said they were treated equally in other afeas. One girl

exclaimed that whenever she and her .brotner got into an a

argument it was, always "Both of you go to your xocms - nct
’\\ [Joanne] . go to your room" These gx,zls also planned ta‘ .

combine a fl.rll career and marriage but viere sometxmes

uncercaln about hcwamportant a career woul‘d be:- cnce a

family came along. 'l'he results of ' the analysis of each o g

. item are shown xn Table 4. ' ! SN ,
# Bésearéh. Question.2:: How is the self-concept of students

in terms of perceptions. of abilities and limitations T et
related to the traditionél or.nontraditional career cMoice - '

of Eemales in Newfoundland nigh schools? o y ] ’

¥ £ g The questionnaixe xtems that applied to chxs xesearch S

que-uon were as follows:

1982 T ' e , e =
e . "{1) Do you think you havé the ability to complete . . -

university regardless of whether you v'liii attend or




LN ) How 4o you rate yourself in school abili;y‘cumpared
: o with other .students in your class at schDol?

(3) wnat kinds of grades (marks) dc you expect to get -
o owm this yesr and #hat kind.do you think you aré capable - I

‘o2, % . Lt - .

c.olgEs e Sag B pelo g
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1n_1_955, none of the groups we@\e‘ovegly conf ident
about their c}vxaq‘:es of gebtix}q a job. However, the
tradi‘tionallncntraditional and the nontraditional/
X nontraditlcnal felt most conhdent that their chances were
very good. . %

* In 1985, the traditional/nontraditional and the
nontréditibnal/novntraditicnal grqups agéin ‘wepe most
confiﬂent in th\gir beuaf that they were "among, the best"
or "ber_cer than most! 1n seli rateﬂ s:hool “ability. The :
same pattern was ev:.dem: fo: estxmates af‘.futuxe career
'success. ‘ ’ $ AL
”In)%S m:id\alltraditicnal and tradivional/ v

dit}onal groups felt strcngest that men did have

k more _areer upportun}ues ‘than women. .-

The gul% who were personally interviewed were

acaﬁemic scudem:s -and rugh-ach:.evers in school., These
gixls were:classified intg .the vnontraditional'/ s

% _‘vnontraditlonal category. All of the girls interviewed
Aseemed to exhibn: a great amcunt of‘confidence.- “They were
t ccsnfident abiou their acadenic abilitxes and abouc their

! ‘futu).‘e supces ‘in their desired accupatiuns.

e resul tof the anulysis of - each item aré shown in

Table 5. : : ) LI
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Research Question 3: .To what degrge is occ'upa:ional
§ . |awareness and knowledge related to the trad;tianal or

‘% nontraditional career choice of females in Newfcundland

" high schools7

The que_stionnaité items that applied to this pesearch ‘™

question were as foYlows. . .-

(1) How nluch do you feel you: know about what each of
these instit\xuons are like and the kxnds of programs
2 ofgered at t_hem. Hospital Nursing Schools, collegg
‘of“'rrades andr Technology, Memorial Univex:siti(',"

= o ¥ College of i‘;sheries, Vocational Schools?

(1) How:much do giou know about what e,ach’of these

like, and the kinds of

‘e o % eduqatioqal"’institutions‘
programs offeréd at “e’a;:h Ehem: Memorial

University, Colieqé of* Trades, Collé?e pf Fisheries,

vocational s:hool, Hospxtal Nurs:.ng schools, Bay St. v

ewfoundland. -

George Communi:y College, Grenfell ollege, Ocher
Careet Ac!demi.es Training Ou:side

In 1982 the nontraditional/nontradltional group said
they knew the most about the Hospltal Nursing schools and
Memorinl Univeuity.‘ 'rhe nontraditional/tuditional group

telt more knowledq able about che College of Trades an
Technology thnn “the\gther three groups.’ The traditional/ e '




VN
traditlonal group claimed to know shghtly more than the N
nonr.rad;txonal/tradu'_xonal group about’ the callege of
Fishenes~ For the sttnct Vocatmnal Schools, the
traditmnal/tradxtmnal group felt they knew the most
/‘ follcwed hy r.he nontradxuonallnontrad.\tmnal group
A, :'9‘ ‘In-1985, there was not a lot of difference tegardlng
@ \‘ :he girls' )mowledqe of many of these Lnsti:\xtions.

Huwevet, the nontr&ﬁitional/nontraditional group said they

kn{éw more abéqt Memorial quvgrsiq’( and'universities and "
schools -outside of Newfaundland than did the other thi(.ee i
groups. -The nontraditional/tﬂ:aditmnal group‘, .r.hough, was
just slightly.behind v.he nont:aditxonal/nontradiuonal
g:oup with percexve;\ knowledge of these two institutions.
The traditibnal/nontradi;;onal group feit they knew“the

[ least about thé College’“cf Trades anq"l‘echnolog.y. The
traditional/traditional group and the ncm::aditional/

" tradiegenal‘group said they knew more about the District

Vocational Schools.than the other two™ groups. ‘

'The.:ésuits- of the analysis of each iten
g Coo g

. mabie 6. : ] T

' % o i etk

Research Question 4:; To what degree aze the ‘aspiracions{
and expectations f employmént related to the tradxtionn 1S

. oz nontradltiqnal carear choic of fen!ales 1n,New£oupdlnnd'
’ T Gy
' high schools? | :

. The Questioﬁnaira items that applied to this reseax‘qh _‘

. ; . v
question were as fol].q{va:_ ’ . .
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i 3 ccqﬂ,denc about their chances ct\«@ettinq a job.‘f‘ The

12383 4 )

(1 what jcb or ty'pe cf wcrk do you expect or, hope to .be

domg in the future? Try tc he speclhc and hame an e

occupation. R o

(2) Compared to other people your age, what are your

.dhances ‘of getting a job?

Y

.

In 1982, the tradxtmna1/nontrad1tional grcup and “the

nontrad:.tional/nom:raditional gtcup wer most anxiots to .

attend a: pos
‘.,

seconda:y institunon .

with regard l;o chosen * career, plan in 1985 mcst of

b rhe nontraditional/nontraditional and -czaditional/ 5

nontradxcional girls wahted to be professzcnals (ve.q

dacr_u:, lawyer, enginee:, etc ). Careers 'n

shag,; ™

relatively nc interes\: to any of. che groups Careexs in

ransportation/consq:ucticn and crafts/trade fxelds

. thg technical field vere of most interest to the' ; «

tradin@onal/traditional and nontraditional/traditional
glrls. The t:aditicnalAtraditional’nnd nontraditional/

tradltlonal groups also were more: i cerested in, the

clerlcnl/secretuial ﬂ.eld than the other two:groups.’
.In 1985 the tradltional/nontraditional and

nontraditional/nol*nditlonal groups ‘said they were most
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majority of girls in the traditional/traditional ard

nontraditional/traditional groups t\hought their E)\_ances of

ge::’inq a job were "average".
The personally intezvxewed girls, while: expressxng

confidence in tha!x academxc ahxlitles, were also quite

confident of thexJ future success in thelt desired

nccupatxons . g

mployabiut was very important to these girls
They believed that tfie fields. they were Lntezested in
offered good empldyment prospects « /They alsameld that

they had a good chance of achieving success in their wcrk

Research mntion S Tn what. qeqzee are childhoud
experiences, especially in early childhood related to the
‘ traditional or nontraditional career choice of females in

Newfoundland high schools? 3

The questionnaire items that applied to this research

i W

question were as follows:

1982 :

(1) >Do you participate activel); in family decisions, )
e.g., holidays, movin.g, chores? d '

(2) Wer‘e‘ you, as a child, involved in c:adi‘hcnnl“
childhood work .for a qirl'i‘ (Di§ you ever have a
part-time or_‘fnll-éime job2) ‘

. The traditional/nontraditional’and nontraditional/ -

traditional .groups were involved the most in family




© was 1nvolved th:ilens: “ih tradiuon

o

deéi—s's.un -making. The tional 7

onal: qmup

was Xnvclved the least in famny decxsxon-making

The traditional/traditiocnal and the traditxcnal/

: nontraditionll girls .were involved :he"most in- :raditianal

5 o
childhood work. .The nqnt a tianal/nontxadxtignal group -

2 chxldhood wokk.

The persona. ly xntervuwed girls, in early chlldhood
had' sepata:e duties £mm :heu hm:he:s.. 'rhey said;
t‘hough, that they were open to "shared" duties, Many of

Ehem often took care.of the lawn anﬂL qarhaqe (i e, chores

: traditinngllyw‘aunciuted wlth males) A ccuple of \:He

girls who were ::}yl dmng housewcrk oﬂ:en did so because

of their family's situation" .(e.g., the mother and facher_

_were both working ‘and the brother or ot‘her sister wa’s‘ away

'st_udylng) . .

A girl in, the general’ pepular.ion who was lm:erviewed
over the telephone expla?ned her interest in mechanics- was'
a res’ulgt of her chilghood work with her father. Her 2t
father was also a mechanic.. '

The results of the analysis of’ each item are shown in
1 g \

B enuzcli ggeltign 6: To what degree is the edue\atiun

level pnd occupatsonal sta 5- of parenf,s telated tnmﬁne

Table 8.

tudition;l or nnntudu!.omi career choi.ce of temales in

Newfoundland lcthll? > " / ’ P “
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L ) -question veze as fol.lows.

P o
% & : . '
1982 *\ : /
i Y ow o L) « Does your father work? c LI " o3
i (i) Does yaur mo:‘ner wotk? 8 " &
(3)
(4)4 What is your fathex' s occupat:lnn?
“ g 2 W™ e
T o 4 In 1932', the group w th the fek‘t number of warking

- 5 .
Afachers was the nontradi:i.onal/nontraditional group. The

greatesr_ number of working fathers came from the

nontradxtional/tracﬂtional ‘gru

. The tra_d;tionpl/nonpradi;ionai- and the .
‘ : ,L;gxtraditLona-l/nontiaditional ‘grm’xps were i:he~grou§s with ° - 3
j ‘the ost number .cf mothers working (full t_Lme and part- By

_ time ccmbined). The traditlanal/tradxdcnal gxoup had the

fewest number of working mothek\s\. w TP G S o X

'l‘he\mnjgity, of the tradit. onal/cradltional mothets

~Most of the- mothers of the

tradltional/nontrad:\tional and nontradxtional/ \\
nontxaditionﬂ gitls had "hxgh schoel" Only-a very few ”
mothers of any of che girls had some wﬂvef:sity level .‘ ‘
'educnti on. The mothers of ‘the. ncntxaditional’/;ruditional ¥

," s gixls,, mo:e so sthan any other group, had. traini.hq from p

nursing or’ vocntional schaol.

The occupat}.ons of mnny of the t:adidonal/ ¥ ' o i § k

_‘noncraditional and nera tional/ r itional we:e




either uwner/mu.nagez or’ in'crafts/trade. A similar v 7 X
s

“ pattern was"found Eor the fathers of the nontraditional/

- was adun\am: that her daug

traditicnal gizls. The largest number of fathers cf the v
‘cradnlonal/tud’ﬁmnal g{:ls wcrked as 1ahors:s. « 3 Koo
eﬁ;gizls, Jboth- ™ \

. purents were working. Smne of fr,\he parents held

*Generally, for the personally 1nterv

nmﬂ oee r‘s‘n=~.- Two: were |

aval ed in the. canst uction 1ndus&ry.ﬁlﬂ several £ cﬁezs e

were fighermea or trades people.‘ A _coupll/o the mo\:hers s 5

were cashiers or secretaries. ‘orie- mother, a xecepttgpisty

receive'x};re' educ\a_tion than -

hie:
‘she’ received. d '

Table 9. o ; :
A\

Renearch Qg‘ iestion 7: To what degree is the exposure to

role models relateq to the traditional or nontradi:ional e, MY

caln C

Gareer choice ‘of femalgs in Newfoundlahd high 'schcols? LTy s

. 'rhe guastiahnaixe items that applled to this xesearc?.
quesuon were as fouows- e . i -

1982 - g B e e ¥ el g
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¥ . d »‘(i) Do you know_ anyone working in this occupatienal e:ea _' o
) AL, .

. w ¢ - £athex, relative acquaintance, mothe:, fnend, .

othes? @ . L

¥ t . In 1582,nthe ncntraditional/nonttadltional group knew F
Eewer people working in \chelr chosen occupaticnal area:

than any cthv group. The traditional/nontraditional

gzoup knew the greatest numher of. people fallowed by the R

. traditional/tuditianal group. Lot i '
g ] In 1985 only one’ father from the four groups was
worklng in hi“aughter s chosem occupauonal field. 5

chevex, several of'the trad;tmnal/traditicnal and

Eradi;kongl/nonttaditzonal girls had a relative wozkin in . -

'tﬁéir‘ chosen occupational.area. » Mogt of the traditiopal/

¥ hid . il
I traditionall/greup also knew a friend, .acquaint: e, O

other. perso! working in thexr desired occupatianal area. . o
Some nontraéicianal/non:ndir.ional gixl,s hsdw a friend
‘working in theix occupational area but most did not knew

« ‘snybody working in this field, One'mothér' Of a: .

é@ad&tional/nuntx‘adi:ional girl and two mothers of
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'lleseax.‘ch mest:ion 8: To what degree -do- sc)lool counsellors
a}{a/or sxsnificant others influence r.he tnditicmal or
nontra‘{iitxanva} career choice of females in Newicundland
4 hig'rj‘chools‘?, &2 ' ‘
\- 5 i
(w The questionnaue items that applied to. this reseuch

questflon were és fcllows‘

1952{ > g RN
- s ll) \lHave you dis ussed ‘your ‘occuf onal plaﬁs wlth

y [anyone & paxent(s), fnend teacherl F:Wn,

}s_omeane in wo:

to. ! other?

x’.‘e‘lative ' guidaqce- coungellor .

(2) \ How de your mether and fathe: feel ahcut your
r continuing- your education after high school? &
"(3) [\What ‘do_you” think your best friends will do &bout,

‘their educat:.qn? o TR A5

(4) | Right now, how impnn:ant are the follawing in helpinq )

: [N
‘ you decide what to do: , friends, €s,
| counsellors, .Other persons in the community, .economic

conditions? L 4

198 g Yy -

cussed your occupa:ional plans with

“ anyone = pa ent(s), friend, teachel’, principul,
Iy

] guidance counsellcz, Canada mployment, other?

omeone who does the work, relative, parent’s £riend,

2y “doyour mcther And fath\r\ ‘feel about yaur ®
continuing your edueatlon nfte high schocl? i

T




(3) vhat.do you think your best frEth_do about
their education after hig;T s¢hool? » ) : .
1In 1982, fhe traditional/traditidnal group discussed

their plans. with more peéple"t‘:han with any other group.

The other three* groups were around .the same. In 1985, the

tradltional/nontnditia nd nontradir_ional/ i ’

ncntnditi?nal groups. were 1ower in the -niimber of people)-
they ccnsulted than the oth r two qroups.

In 1932, post-secondary education was believed by the -

girls to be’ impan:ant to mothers in dl1 four groups. ‘It

" was seen a&mcst impqrtant s though, -for the 'mothers o‘

girls in the nontraﬁitxonal/t:aditmnal and .
ncntuditiqna1/nongtgdigional groups. In 1985, post-

secondary eduéatién ‘w;ag‘still bélieved to be important to ',

all the md}‘ﬁ;rs How’ever', it was perceive’d’ by ‘the.girls
‘as most j.mpox‘tant m the mothers ‘of girls in the _
traﬂitionallnont:aditional group. w‘;ssz, the g.u-ls in
the nontnditional/ncntradxtiona grol belxeved chat
their/uhers felé that post-secondary education was most
1mpor:anc in the nnntgadlt;onnl/ncntraditj,anql group. '_In

1985, post-secondar: S

3 mnst 1mpcrtanc r.o th r.z;aditional/nuntraditianal fathers.

In 1985, most of the friends of girls in all four

.groups planned to continue their educntion after high

. school. This was most S.mpertam:,] though, to f:iends }f
>

,qirls in the nontraditiona1/n£trad1ticnal group. Thi.s

: was- differen: from the 1982 results which showed post- .

'dﬁcation was"seen by the girls to be o




T a1y

Table 1L 3

secondary education being most important to ’Shﬂ

traditional/nontraditional friends.

For the petsonally interviewed gnls. exposure to
siq)iﬂ!zm.\people seamed - to play an meortant role in
their career selection. swen out of f;fteen students -
knew soméone wqﬁcing in their field of interest. Thg

school counsellor vgas mentioned ‘twice as being .

particularly infiuéntial in the girls' career selections.’

waé/v’er, .if should be noted that counseliors yzlere not in' ° -
the schools.: S \ ) j

i The‘enc’ouragement given by’ parents seemed to be very °

: ]
/impo::ant ‘ag’ well. For one particular schocl outside’ of

s: John s, teacher encouragement was extremely 1mportanr..

Teachers at other schcqls encouraged these girls to "go'

ut did not say riuch.else on this

Tmatter. For the school mentioned outside of SE. John's, a .

very.strong sense "qf school pride was eévident. ‘The

‘interviewed students said that a lot of individual

encnugag’elﬁent and support of career plans_g‘iven by-the .
teachers at this school. X . ¥ s

The resull‘.s of the analysis of each item are shown in

Research Qgeution 9. Is the amount of pxepaﬁio \qiven -
in.the selection of high school courses relaéed to the
trmﬁtional or, nontraditional career chaice of femles in
Newfoundland high schools?
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The questionnaue item which appues to this reseuch

question is as f£ollows:, /

1985 -

(1) Check ‘the courses in the list below wh}ch you have

done since the beginning of I.evel Ty

In 1985, enrollment was hiqher }n General Physlcnl,

and Environmental science for ‘the trndltion&l/tnditlennl

and ncntraditional/tndiuanal glrls than for the other

two groups. Thes: scieaces are couraeu usually compleced

% by students i th general px‘cgram. Biclogy, Ccmpu\:ex

st:ud.\es, chemistry, nnd Physics were courses completed
most often by t;he nont:adi:ional/no.ntnditional and
traditinnal/nontx'adltional'g{cups. The nontrad'irtional/
n‘antraaitioriil‘ group had the ,gx‘eatest number of g.ir.ls in
all these Véourses except Physics. A few motre éixls iR the

trad.\ticnal/nontraditxonal -group. were reglstered fbr

- Physics than in the nontzadicional/nontzaditlona!. group.

lntexesnngly, the majozity of gizls in all four groups

a uere regxstered for Typing, howevet the greatest number

came from the tradltional/no‘n?nditional group.. Clothing
and Textiles were courses takeén more often by girls in the
N‘adxucnalltraditinnal and nontrnditional/tradi Yonal

groups :han the other twa groups. Thg same paftern was

present for the Home Mai ’and, 1i ingly,

woodworking courses. . )

° b

e



. . ' ’:‘!.T
The majority of the girls who were iﬁteﬁiéued 2
personally were enrolled in Ch_emfs"try and -Physics. ‘It
.,wou].’d seem, theh, that most of the girls \:ho‘ were doing
well academic‘giy in sqhool‘bften‘ Feqistered_ for the

academic écian_c coursés. ) YT
The results\of the analys;'s of each item are shown 1n.
Table 12. -\ " 24 ’

.,
v

¢
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& CHAPTER 5 5

‘. CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS.
J B P a

 The purpose of this study was to investigate and
examine the ‘factors which are related to the tradftional.

or nontraditional caréer.choice of females in Ne{gfog.\nd_llnd

. - . . /
high ‘schools; .Throughout this study focus has /been placed °

* ‘on four groups of females whd' were cateqorized/ according

to their 1982 and 1985 career choices. The grpups were:

traditiéhai/t;&ditianal ¥ nontra@iticnul/nontr'aditinnal >

traditional/ : ‘Hnnﬂ'l; and nont itional/:
traditional. K Cleg

-In an ‘attempt to understand the career choices of
females in Newfoundland hiqh schools, a summary of the
majo: ﬁnd{.ngs on- each of . these four groups will be

presented.

Group 1: Traditional/Traditional
The following 1list of. f:.ndmgs on this group seem cu

descxlbe the traditioml/txadxtmnal group as just that -

traditional. o : : L3

{1.1 More of these girls were enrolled in the- general
program than the 1985 nontndn:ional girls

'!Z) Thkse girls had established their career goals \
ear].:lex than the 1985 nontraditional girls.

(3) T};ﬂle girlsywere 1;mre involved in traditional

childhood work than the 1985 nontraditiohal girls,
= - s

N

a#



(4

)

(5

KG)

(7

(8)

(9),

(10)
(11)

(12)

Most of these giris ‘gfew up in their home
communities. & .

The mothers cf these girls, in 1982 and 1985, were
léss insxstent that their daughcers attend post-
secondary institutions than the:mothers ‘of any other
grou,. - E 2 S N

In 1982, the fathers.of these girls.were less
encou:aging' of their pu,xsuig ‘of ﬁcst-sécohégry

educaf;ion thar'; any other 'graup In 1985, a similar

e response was found, tbcugh less pronuunced chan

1982

* More of these t}:aditional g;rls had more sources of

information and consulted more peaple in 1982 and. «

'+1985 about théir career choices™ than had the’

nontradltlonal qraups

In 1985, this group had the lnwest E‘nronment iq the
:echﬂblogically-oriented high school caurses

More of chese girls were enrolled in,€areer

Education 3101 thanvany nther group.

In 1982 and 1985, tlus group, had the lqﬁest success ©
expecta%a—r-—-\

This group, in. 1982 apd 1985, planned tqirgar'ry at an
eazliex.:‘ age than the o::hers. ’ \ . e
In 1985, the fonowing‘ were very ’ln\pcx'-tant to this ./'
group: v"a sc;eady income"’, “amplcyment
apport\mities"‘, "s‘cayinq near home", "keeping out of

debt", and "length. of training". v
B ; ¥




(13) "Gompar'acl.vé s_éhooi ability" was_percle&i to be low ~
N . by this group. . )
- (14) "Importance of work experience” and "importance of .

sc};ool’ for success" wete low for this group, as ’

compared ‘to the other groups.

Gronp 2- E unt:aﬂicmnal[Nuntr-diuonal L Y (} [
‘tJust as the traditional/traditional group exhibn:ed’
. relatively traditionak chatac’teristics and lifestyles, the
* 3 nontraditional/nontrad;:ional group xllustrated fxd d
nont;aditional characterlstlcs and 11£estyls¢

(l) All of these gitls were in either the_ a-:adei‘nic' or «

honours prcgram
-
“(2) In 1982, this group contained the greatest munber of
girls J.ivinq in ﬁmeix community less, than two yéars.

(33 1In 1982, the girls in this group, did not have their

career goals estabhshed as eaxly as the two S 5
traditianal groups. ’

(4) None of these girls were involved in traﬂitic’ma_‘l

— ? )
g chndhocd work. - K- % - L T
) & 15) ~'Most of the friends of these girls were planning@
g
. ccnt&inue their education after high school.
. @ < .{6). 'In 1982, most of thelr mothers and fathers v
! , - “definitely‘ wanted" or "insisted" that thefr™, ..~
, ! ¥~ O\

daughters continue their education. 1In 1_93'5,'

& parental attitude was not a‘s'de.finite.




. (.7)

(8)

b than -fog the cth%x: thrae' groups. |

. (9)
s . +

- (10)

(11)

O

i (13)

(14)7

9 . Group 3:
P o & - The major_f_iggings on this group are presanf.ed

., Education. 3101.

(12) ,.In 1982, "zeachxng_their full potential" was most '

- In" 1982, "directing other peopia" was least S‘ -

(15):

‘belows

In 1982 and 1985, tha "number of information

sourcee" was- fewer than for any other qroﬂp

In 1985, the "numbar o! penple consulted" was fewer

More of this group enrolled‘ in technical high school ¢ e

co\lrges hhan}ny cther group. - s

This group had the fewest enrolled, in Career®
A 3

In 1982 and 1985 their preferred’ marr!&qe age was

.older than any other group. - . * .

important_ to this grbup.’ | N =y

lmpoxtant to this gtoup s /_b.. .

In 1985, "nnpnrtance qr ‘employment cppettunities"
was very !mportant to this group while "staying naar

hcme" was not very important:. S N o
"Keeping outv ‘of’ debt" and "length of*training" were
less impbr’tant to this vgroup than t% the

traditiona]./tradltional und noyraditional/

traditional groups. ~

144

ional A

mradii—{nnn'll




/ '(1)

_
(2)

7]

N PY)
o (s)

i
(6.

(7

v
(a)

"9y

“ l20)

In 1985, the “number of 'fnfor}hation sources" on

’ the other thrse groups

In 1955, v"keeping qut of dehc‘“ and "amount cf pay"

113

e

Ppst-second.ary education was perceived as beccming

slgn.\ﬂcantly more impor:r.anr. to parents in 1985* than

for any ather group.

cargers was less ‘than in ‘19'32.‘ . & 4 "
ngftiggg ‘age’ e in -1585 to later in. | :
lige, N 7 S S

In 1982,"‘a steady‘ 1ncome" and "reaching full

potential" were equally m] rtant -to this qrcup

In 1985, employmem; oppartunities' wers impuztant

for 'tﬁ‘is. roup but: not as important as they were’ \:o' )

"Staying near: home" was. not as 1mportant tq ‘this

ip ‘as h: was to the othe: t‘hree greu s;in 198

were not a§ meortant to chis grcu)ﬂ as r.hey were to :

o

the cther qroups " o > = . o

In 1982, "comparative success’ expectat;ons'" were,

almcst ldendcal for the tradicicnal/nontraditlonal - * "

N
In 1985, "chance of _Success - self-escimute" was )

and the nontf‘aditianal/nantradlj}ianal groups.

hlghest iﬂr ‘chis group.

In 1982, this qroup was mos confidgnt that they e

would not "need to leue Newfoundland" in ord 'r to

nnd emplcymant;. L TRy



(11) "Next to the nantraaninna»;/né;}fdnsonal goup,

. this -group was most "wiliing to leave Newicundland" . L 2
S0 .. it ‘they had to in 1985, . .
(12) In 1982, "ccmpara;we school;, ubxlity“ was higher fox
thJ.s group than -any other group.

) ‘(.iaj 0 1952 ana 1985

‘in\pc:tance of work for succe <

‘was ranked high by thxs qzoup In 1985 "importance k

"seli rated schnol abs.;,ity“

1985, thxs was approxﬁ.mately equal m importance fa

a11 four" groups. L
.

i (15’) In 1982, this qzoup, along with the traditi ,,al/

i traduional group, worked part t).me more so than f.he
; 3 uther two- gxoups X g8 1
(26}

In 1985 this group, alosrrg with ‘the ncntra itianal/



L educaticn. ¢

Se s g w it 1985, the majoziw of the girls perceived a | "

o -—_——_‘____(2) Next :o the traditmnal/tradicxunal grcup, this

group had 1ived the 1onqest in- their communi.ty. ’ L ’
eI This group did not establish thelir care‘E"goals '

quite as early as the ocher three groups. o T v . ' P
(4) - In 1982, next to the nontraditional/nontraditienal : g

group, this qroup was. J.nvolved the leasc amnunt in g

:ruditi,onal childhood work. 2
»;9‘(5). 1n‘1985 the friends of thése yuls, more than any

L K = cther group, said they would not ccntmue theiz
e . [ g
A - TN e e

mcr.hers as lnsxstlng they continue thelr educatxnn.

change in the:h' mothers attitudes— The glxls

chought then: mothers "Mould defmx,tely lxke" them

4 S to continue their educaticn but did not ins;st :hat .

'they do 50,

(7)., In 1982, ‘the’ ma oriﬂy uf fathers of gixls in Jhis S A

. group wgre petce;véd as msxstinq that theu ’

dauthers continue theix education afte: hxgh b

r schcol However -it was ' per&eived in 1985 :hat

fewer ﬂ\thers in thisqroup wanted theu: daughtezs U

to ccntinue their education than compared/‘to uny .

other gxoup. T . Y




116 .

e

nontraditicnal qrcup. In 1_9.85 this increase‘d to’the
'seccnd hlqhest. ', ’ ’
. | (9) * In* 1982 the “nu.mberko{' pecple consulted" was 1ow

) but 1ncreased An. 1985. g P . '
(16;_) In.1982, thése guls were plannmg to- marry at a '

.. ., later age than the tram:xonalltraditional or SR

tfadit:.onal/nontradn:ional grcups. . In 1985,

however, these girls said they were most - likely to

g ol marry in the next ﬁve years. | o S o e BBy

.\ © ' (11) .In 1985, _the follow;ng we:g important to this qroup‘
\ . "staying near home“., | "i{ee_ ipg au: of debt“, "1ength

of training", &nd "m\‘\o‘\(:mt‘ .°f pgy".. o 4

12) 1In 1982 and 1985, “"comparative pr— expectations”
was the second lowest for this group. a LI

A (13) 1In 1982 this group, more so, -than any other grnup, o

\ ‘ felt’ they would ‘havg‘ to "leave Newfoundland" in
s.xder td o‘btain eméloyment. Yet in 1985, this

- group, more so than any other group; was not "

5 - ,"'willing :c leave Newfoundland" in order to get a e B
L "'jcb.‘ s s T

* g " (14): 1In 1982 and 1985 'a self- esumate‘of their "school

abs.llty“ was relatively 1ow compared to the- other

N ' Qh.ee group.s .
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— # \ Implications . . h
o . ~
These findQ.nqs seem to indicate that the general
wtareer direction of ‘females in Newfoundland high schools
may, in fact, be well established before beginning high
" .school .. A hi’gh}chool -student may not always know the
actual career she will pursue (e g.; nurse, teacher,

secretary, doctor,’ 1awyer, welder), but she ‘is probably ) R

pr ¥ i mu=1'v to. either traditianal i "y |
or nontzaditional op:ians. For instatice, even though the o
g traditianal/ncntraditlunsl and nontraditianal/traditional
groups\seemed t:o change their career aspiratj.ons ove: a
three year period, the evidence of this ‘thesis supports
the idea that most of these girls did not ar:(:uallyl change.
their intrinsic honttaditi:mal or traditional ' ]
borientati.ons. '!’hei,r 1982 ‘career choices may ha\vre been
more the result of translent external iniluences, wmle
the'ix 1985, ’choices may have more accuz.ately représented
their basic’ o::.’i.en\:ath:ms5 which had not changed in the
interim. ' ’ '

Whether or not they pursued th:.s nanuaditional or
tnditiunal path appears to have been dependent upon a
numbe: of factors. The nontraditLcnal/traditicnal group,
even though they 1nit1a11y seleeted a ncntraditional path, -
exhibited ‘a number cf _f.radiuonal charqctezistice _which .
weqld w?ik against the £ollw.§ng through of a .

npntradicionu"l .career aspiration. For instance, as was ’

. poirted’ out earlier,; many of-the pedple in this group were




opportunities"
‘debt", "lengt.h ‘of craining" and "amount cf pay“ In a

similar pa:tern, this ‘group in 1982' and 1985, along’ wlth

>

in the general qu'am in 19_32—and 1985. They had lived a
long time in thel’ home community; and in 1985, more than

any other"gro_up, ‘they said their friends were not' planning..:

to continue their ed\ication. In 1985, they reptesen\ed

the group whq was most likely to marry in the next f£ive

_ vears, with the traditional/traditional group i# 1985, the

following were ‘very important to the nentraditlonalj
triditinnal group: "a sténdy income", "emplo_ynmn{

"staying near home" "keeplng cut of _.

the trad;.t;onnl/_tuditional group, rated themselves as
being very. low ‘in "schobl v.a'bility" and "success
expectétions" In 1982, a couple of factors which mlqht

have MPed Encoux-qe this group- to pursue their

' hontraditional choice were as follows: Next to the

tional/ y itional gmup, they were involved
the least amount in tuditional chndhood work. Next to

ditional/nontraditional group, the mjoricy of

mothers and fathers "definitely wanted" or "inslsted" that

their dauqhters pursue past-secom_iary education. .Next to

‘the n(_:m:radi:lonul/nontu.dicio‘nu1 group, they .represented

the group ﬁhb wu_"leut likely to marry edrly. 'Hewgva:,

‘as vas pi'evio\'laly mantioned, these students' expeétatlnnl
[ of themselvel u::ldem.tcally and in the world of wu:k Hora

Just-as low u the traditicnal/t:aditiennl group.— This

low self-concept wauld not ancour“e these girls to




contlnue their initial nontraditional career aspiraticfxs
unless this was dealt with actively in some way. .Coupled
‘wn:h this 'is the fact that in 1985 there w;'s)a slight
chanqe in the attitudes they perceived in their parents
tawards post-secondary education.’ While post—seco?dary
aducation was still important to the parents in 1985 it
was not seen by the girlg as being quite :‘As important as‘
‘it wus. in 1983. ' The fathers’ attig:udes changed fz;om béinq

the‘ second most ng of po: . ry education ca

the least .epcouraging in 1985. The qirls' tendency i
. toward; a more. traditional role was probably slower taking

place. :

Perhaps .educators and/or parents sometimes ‘find .

5 themselves ancouraging someone t‘cr making a nontraditional

career choice. However; they may not always actively

sug‘qeka nontraditional career choice to a student/child.

Such encou{agemenc would probably be very important for a .

group such as the nontraditional/traditional one. For a

short’ amount: of time they seem to indicate an interest in

‘a .nontraditional ca_x'eer.- However, several factors may . R
possibly, prevent them from carryingrout this idea: tw

(1) pre_cbnceived conditioned ideas and philosophies about.
‘the roles ot men and women,in the work force; (2) the lack

ofs encouragement from significant other to'pursue this

field and: (3) i ): mtn salt + eéspecially in
terms of perceptions of abilities and limitations. .

Because this group may have held rather traditiofial values .

for a number of. years they. would not be inclined tn_pursué !




" they had to. 1In 1982 and 1985, “comparative .school

a nontraditional area - espeplal{withouc adequm;.ev
support and encouragement. Many of the girls in the
nontraditional/traditional group would not be the high
achievers in 'sehqol. They may even be !nore unobtrusiv'e
than any other group and, as a result, could easily go
unnoticed t»;itheut intervention, then, they would follow

the, path of least resistance. : =

The traditional/nontraditional group, on the other
h‘and,_ while initially chbosing a traditional careei: path,
exhibited a number. of nontraditional characteristics| which’

would have been related ultim;tely to their nontradifional

" ' career choice. For example, post-seccnﬁa;y education

became significantly more important to the parents of
these girls in 1985. In 1982,a steady income" and « .
"reaching full potehtial" were equally importun:‘_\:o this
group. None of the following were as impolrtam: to this
group as they were to the other three groups: "emp‘loyment
opportunities", '"staying near home", "keeping out of
éebt",.and “amount of pay"! ."c»amparative success )

expgctatibns“ vin 1982 were almost identically high for

. this ‘group and the nc_mt‘r:aditional/noniraditional/m.

In 1985, "chance of success - self-estimate" was highest

for g:hls' gzodp‘. In 1982, this group was most ‘confident

that they would not "need to leave Newfoundland", l:;ut: in

1985, they were most "willing to -leave Newiuundl[',d" AE
| | i

- ability" was very high for this group. The import q&eqot

P o




work and school for success was very high for this .group
both in 1982 and 1985+~

. This group, ‘#hen, appeared to be Very confident and
rather zisk takinq-in bnth 1982 and 1985. It would seem
relatively natural for them, then, to switch from a
craditlona}“ career choice in 1982 to a nm{xaditicnal one
in 1985. It would also seem likely that :his' gx“oup would

be noticed andhence, perhaps given some support ‘and

encouragement . . .

The literature and information gathere}fzom the

. person}l‘ iq;efviews supports ‘many of these conclusions.

‘Ruhland' et al. (1978) asked junior and senior high girls

from a small, midwestern town to (1) choose an occupation
- -~ y
they would be most interested in if they could be trained

for any cccupatien they wanted, and (2) to then state

& wluch occupa:xon they would actuauy pursue. Results

indicated that a large number of girls both at the junior

and'senior high level seiected relatively innovative,
nontraditional ideal‘ch‘oices. For the senior high girls,
though, there was a much greatler discrepancy between the
ideal and probable choices. ’

Harmon (1972 as cited in Farme:, 19‘76) nited that

3 females who had aspired to rather-high lavel careers in

their freshman——year of ctollege changed, by the time they

. were college seniors, to less demanding careers.

Thege two studies seem to agreé yith the finding

here that some females aspire to pursue non;raditiohql




paths but: for some reasor do not do so. [This ‘implies that:

there is a need to provide rei and

to the girls who show an initial interest in
' nontraditional routes, or who have the ability to pursue
nontraditional paths. s )

Encou:aqament £rom fami.lt members appears
partlcularly importnnt. Blncl_z et al. (1981) su?veyed 600
eleventh t}:ad‘ers‘ from New York City to ‘determine perceived
influences on career choices. For both males and fém;le-,

Emily members v;:ere rated first as having the mc.st' ' o
influence on their c‘éreer decisions. Gene Shave (19!4)
also pointed to the importance of parents gn their
children's career'decisions in his study of the factdrs

related to post-secondary educat.lon decisions in

ically capable . Interestingly, the parents
of the 1985 nontraditional girls were the most encouraging
of heir daughters continuing theh education after hlqh
school. It must also be noted, though, that the majority.
of parents in all four groups wanted their daubhters to
continue their. eduf:lr.ion'. SN

all :h§ girls interYLewed mentioned the importance
of their parents in helpir?g them reach their c‘:ee:
decision. Ohe= mother, who was divorced and working as a
secre laxy to support her fam‘g‘ly',' told her daughter to find
a challenging career whemg she could make a good salary

and be happy. ’

\
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. ‘
In line with this, Ruhland et al. (1978) found that ‘e

the t of i on the part-of the

yr:o:her\cf:en led young women to aspire to nontraditional
Jobs.
’ A major conclusion of this ’present study on
Newfoundland high school girls has been that a‘qirl's
" s‘elf—coneep‘t in terms of perceptions-nf abilities and
' nmltatiyns has an lmporr.ant role in career choice.
Y . Putnam and Hansen (1972 as.cited in Welsh, 1983) held that.
. Super's ideas aon self-concapt in career development are
applicable to womén. Accordj.ng to them,_a young girl
would seek an‘occupation in which she coh}y, a role

"appropriate to her, sélf-concept" (p. 2).

Betz ‘and Hackett (1981) studied self-efficacy

: expectations in order to explain the continued
underrepresentation of women in many managerial and
professional occupations. . Their defirxition of self-
eéiicacy ‘expectations was very similar to tie definition
of self-con;:ép? used in this study.‘ For them, self-

' efficacy expactatians were "a person s beliefs concerning- . ‘
his or her ability to succsssfully perform.a given task or
behavior" (p. 400). Betz and Hackett held that a major
fnctoz in the rest:ictien of career op:lons for womert, ‘

S @ pnrticularly in the more nontraditional occupations,’ was

low self-efficacy expectations;
i
! All of the interviewed qirls seemed to—exhibit a

qreat amount of confidence in their academic abilities and




e alsu ir{ the‘ir chances for future success in their desired

occupations, pﬁe gix;l, ‘who was interested in medicine

said: "There's no way I want to be & nurse and get all ) . & 2

the dirty jobs. I want to go straight for the top".

» T Sever\al studieﬁ also support the éonclusion 6£ this
study that career education has to begin before a person’'s - -

~ _last year of "high schnol if it is tc be- successf‘ul. The

Austin Department of Occupational Educa\::.on and Techriology ’
(1979) ‘developed a rﬁunmenc program inr.o nuntradiu.onal
careers. The reseatchers discovered that elementary boys’

" still v}an:ed to bé policemen “and girem, while the |
elementary‘girls stii; vanied tr; be nurses or teachers
when they grew up. <$ ' :

N - Ruhland et al. (1975), however, pointed to a chang
uring junio; high._ These researchers £ound by studying
hi_gh school/females in Missouri, that no signifi}:ant
relat, nsh_ips exiéted between career choice and sex-role
attitudes .,¥ In senior high, howeve:, only those females 5 -

thh more liberal sex-role atmtudes were aspiring to

tional ions. According to these-authors: #

- ...'by] the end of senior high school the
career- horizons of young women shrink and
' internal psychological barriers limit what is
perceived as possible. (p. 23)

s the adclesqen_t girls trylng‘ to decide on 'a career path.

- A great deal Bf confdsian, then, seems to exist for -

According to Patterson (1973): ° N




[Girls) have been encouraqed to see .the

homemaker and mother role as the primary

female role, while boys knew from an early age

that they will be expected to seek emplayment.

(p:. 270)

~ Even the Lﬂterviewed girls who had decided upon
noncradit&onal careers and who .believed that having a
‘career was important for men and women, sometin\es

prassed@a sense of confusion with reqa:d to a famxly and \

a career. All expressed an interest in bo;h marriage and
a career but vere -sometimes uncertain about how important

. s 2 - . ‘
a career would be -once a family came alogg. - "

~

Recmnenqitions
With such confusion existing, then, it would seem
that help is needed fox these students xf ‘they wish to

discover the ca:eer options whlch ‘are best for them. This,

leads to the recommendations fot practice and research.

Recommendations for Practice .

Developmental Presramming =

1 Since it is the conclusion pf this study that

attitudes influencing career asplﬁtions develop much

eaxllgx chen higi\ school, early\ﬂevelopmental proqranm\lhg)

is meon':ant. Thisg conclusion, however raises a guestion

of values. Thut is:" Do educators have the right to

change a child's natural orientation towards a particular

lifestyle (i.e., early sex-role stereotyping)? Reaction.




to such a question gaes back to the rationale for this
stidy. It is a fact .thﬁt career edytation and counselling
are ir‘meffect in 'man]’( Newfc\:mdland high schools, It

long been a goal of career education to pzovicl.e »
indivilduals with knowledge about t}\e available

opportunitiés open to them. It has even 1oi.1ge;x been a

. ¢
goalof education, in general, to, assist young pe_ople in

‘develeping their abilities to the best of their pote:

towards their most fulixllkng Eu:ure. This® study has, -
hopefully, 'si ppcrtgd ‘the idea that females in Newfoundland
high schools are.not considering all the career i
opportunities open to them. This does ‘not. mean that all

girls should’follow nontraditional career paths.rq It méans

that all studen:s should be exposed to the varinus options
é’nd then make the choice which is appropriate for them,
conslderlng the. atntudes and values that_ they hold. It
seems to follow, then, that since high sthool qlrls aré
» not considering all the options open td them, exposure—to
such options-should pegin at‘an earlier age, Y.
within this progr?ng, parenta/i j:nvolveme-nt shpulc}'
be encouraged. lijarents
would ge 1nvolv;ad in such programming. Those who hfou]_,d be
.interested, in more active im‘mlvegl\en: could also be

enéaurageé to beccme involved wi;z such a career education

program, especially at the elems ary level.. )
s : .
¢ . :
, s .

uld be informed of- exactly what”

1al.
/i-'p cit in-this goal is-the need to help individuals work ’

'




4 elf-concegt Fomatlon‘
= * One small but very positive part of the career
Educatlgn 3101 course is the emphasis Jdpon self-—

’ ’awareness._ most of the cradltxonal glrls supveyed seemed

to have lower self concepts than the no‘ traditicnal girls.
;portent and should'

Self- concept formation, then, 1§ very, il

. B consciously be encouraqed and’ developed throughout q

ntire school cazee:. This can begin in pr. mary.

# child'

school where children are encouraged to’ xespec i
other.. Child:en could be helped ‘to recognize thelr
abnities as well as lxmitatxons. In essence, they should

be able. to develop'a :eeustic, but full picture of

-5y

themselves.; Fax. too often, adolescents, especially, are

quick to point )out what is "wrong" with ‘then. Perhaps i»f‘

they had a_more pusitlve view of themSelvesthey would be )

‘more willing to. foll

w the life pa%:hsﬁley t:uly wish to

,follow,y ‘More emphasls on the self-ewareness component of

the ‘c&:eer.,education course 5 pe:haps‘one way of

encouraging’ thl’s‘ view'of‘self' As well the ‘course could

‘.focus upon expandi'ng the students‘ awareness of not just

the" professlonel careers but als he t;echnical vﬂelds.

| =
< In orde}- \to encourage students te sider all options

open to' the\n th!f career educatiorg ‘urse could also show .-

.'qirls héw their strenqthu cohld be APPliad :Ln other’ than

' traditicnal female roles. oh this basis, follows the !;h_irq

xeconmtendation. o _' ki



)
. career tdueaticm 3101 is being ottax-ad in* most.*

_Newfoundland hiqh schools. THe data trem ‘-.’his atudy show .
thab—ﬁe majority of females who a:e :egisuered for'. this

course have traditicnal caress orientations. ’l‘ha reason :

‘, for thls is not clear Perhaps the mcré nqntraditionul,

+ academic gir i te opting fcr more technological ’ “ “

: -alectives. Whatever .he reas’on, this course., could help

the girls c' ider aJ.l carebr’ options. un:nrtuhatel

‘this cburse’ comes too late™ (Leval III) .in their high

school program. Many post—secnndaty Anstitutiuns (i ed, i .. 8

college of Trades and Technoloqy, and all Disr.ric}:

Vccational $chcc].s) afe how on a "fix‘st-cnme-.first served"
i basis.. This means that if a Level IIX student ior

example, is interested in the x-ruy technology progra.m at

the S!ollega of’ Trades nnd Technnlcgy, then that student

. -has to apply m Level II Eor acceptance intc the program

o iy Iy which uo\xld start after ion. It As” commenc 5

‘.then, thét this course start i\; Level I, ‘1£ not earlier.

y This . ‘earl ustart is ~orie way of making young people aware e
' ; "o"f l:he chani ing socinl noms ‘in chs world today. "




‘population, research .should be carried out with girls in
‘‘the. qeneral program. t . o
Because the qirls ‘who' were "undecided“ :in their

" career choice in ninth grade were not surveyed in the

v . : X g
twelfth grade, a-follow-up study of these girls should. be

done. ' - R

. . Some: litarature exists, in areas oul:side ef
Newfoundland, on the attitudes of young chudren towards
. career. optj:ons. a 'study of children in Newtoundland
primary and éleiqentary schools would help to ascertain
..when 'ar‘ld'how.ca'z."ear. att;fhdes are formed in these
childfen. .- t e -
tion .of Va o, s‘ ) s

In order to work on a developmental program of

career educatlon a more 1n epth expluration of the valnes

'ana role copffici:s of 'high schaol students, should be

‘carried out.

I-‘uz:ther research is needed into.the forces that make
girls more tzaditional in grads 12 than they were in grade.
‘9. More focus coild parhaps be placed on What actually

influences a girl in her lagt year of high school.”

.}
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CAREER DEVELOPMENT mrMm
.‘Third'yanrf follow-up. *

& 1. NaED

‘,2 Sﬁh H‘nle' Feule

. 3 Town- uhere you 1ive,
4. Name of yeur SchooL

'6 Hhat u yuur progrnn? R

5.‘Hhen do you plan to gr u-te?

“Hork st;ndy

B \ : Acadenm: Genernl
* / 7 Check the courses in the lut helou thut you hnve done unce beginning
. .. Level I-

N‘(}gqer_ll Sciepee 1-209. :
) Phygidai Sciente 2205,

Environmental Science 3205

i Bic'léqy 200 c
4 Biolugy 3201
Y Colputer sturuu zzus

2 Cureer Bﬂucntion 3101,
Fuodu 1100____ L
) " Draumg nnd Planning 1100____

Typing 1102; -
. Typing 2102

' ‘Chem:lstry 2202,

Chmntry 3202

- Earth Science 2203
Geology 3203,
"Physics 2204,

Physics 3204

Clothing 1101

Textiles: 3101_ &

. Hoodiorking 1107,
Home Maintenance 3108___

Metal working 1102_

S'pec:ul Eq,




-
6. What job or type of work do you expect or hope to be dcing in the future? Try
t6 ‘be specific and name an occupation. X

Check here 1if you aré undecided?_ *

-
or write in the name of the job or occupation below.

o

9. Wher did you decide 6n this occupation? |, - - -
I haven‘t decided vet__- . a . ‘
R ’ Lol Hithin the last six mnths N s
’ 1 to-2 years ago, i 5 e -

More ,thnn_z years ago__- -

10. What gave you the idea to try this occupation?
i Check:all that‘npply‘

. TV
Radio: . B
I reld about it )
I lumu lonone ®ho does the work -
T learned about it in school___.
CHOICES,_

" “Someone told me about it

Other: (Specify)_

11 bo yo\l know anyone uurking in thu occupational area?

Check all that apply ?

ikdon t know a yhody. in this occupation ___

My ‘E‘nd\nt___ N My Mother__ _ '
VA Rpiltiva;_ - A Friend___.

An icquuintlncp_ : Otherr(specify)

sy
a




12. Have you discussed your occupational plans with anyone?

Gheck all that apply in }he list below.
I haven’t discussed my plans with anyone

Parent(s)______ Relative
Hy’ Friend My Parent’s Friend
Teacher, e Guidance Counsel.nr -
Principal ) Canada Employment.

* Someone who does i ‘.. Other
the work ¥

13. Right noWw, how important are each of the following in helping y'ou to decide
what to do in the future? Circle the number which best describes your

feelings about each.

) MOST
™P
Availability of work nuu‘ i |
Good chance of future employment E Y
Staying near home  * 1
Keeping out of debt 2 ).v
Length or difficulty of training 1 -

Amount of pay 4

‘QUITE IMPORT-
233 -
2 3
2 . 3
e 9§
2 S
"2 3
2 3

LESS
™p -

NOT
IMP

5
5
-]
>
S
5

14. Cm-red to other pgople your age, what nre your chances of syccess in yonr
number.

p].-nned career or job? Circle one
vmy GOOD - FAIRLY GOOD: AVERAGE
1 2 3 4

NOT GOOD < POOR

5




%
15. What will you do next year?
I haven’t decided 4 -
I'm going to take off the year to decide

I'm going to work next year

I'm going to take the year off, then go to Work the year after.
3 I'm going to continue my education gext ye-r
L.
.7 I'm going to clke the yeur .off, then continue ny education the year after____
16. It you are going to continue your educlnon next year or' the year' atter,

check the one institution” thlt interests you the nnst and fill'in the course or
. program if you know it. .

Institution . . ~Program X
- Undecided

University:

.College of Trades, e i} s

College of Fisheries

vccltioml School,

Hospital Nursing s:hool n
_Bay st. Georqe % i ‘e - s 3 :
Community College

Grenfell College
{Corner Brook),

Other Career Acadeni

Training Outside
and

Other. ; N

-




sprrg

1

17. Hom do your mother and father feel about your continuing your oﬂuﬂue-n
after high school?

* Check the one that applies most to your mother, then to your father.

1 Does not wWant me to continue after 'hiqh‘(;:'hool - .
| Does not care whether or not I continue after - o=
i high school. .

Probably would like me to continue, utter
high school. ¥ E

: Doﬂ.n:ltely would like me to continue lﬂer
N _high chool.

" Imins that I contlnue after high school.

I don’t -know huu they feel.

1 18. What'do you think your best.friends will do about their educntmn after high
: school?

Think about your 1 or 2 very best friends and check only one category.
They will not finish high school.

They will finish high school, =
but will not continue their educaﬂon

They will Hu!.lh high school el
and continue their education next year

They will wait one or two years,
then continue their education




19. 1t you are not continuing your education, which of the ,fonouug is the most
% important reason?

Check only gne. _
I couldn’t do well in further education

I'don’t need more education to do the work I've decided on
I can’t get enough money to pay for further education
I can get a_job when I finish high school

« Idon’t want to leave home at chi’: time_

( + 20. Will you leave Newfoundland ‘in order. o find a job? #

Yes, No,

21. Do you believe that you will be affected by the
development of an oil industry in Newfoundland?

& Yes, No
Please explain why, or why not.

e 7

22. How do you rate yourself in SCHOOL ABILITY compared to the other students in
your. claksrat school? Circle ope number.

AMONG - BETTER THAN Am BELOW AMONG THE -
THE BEST = MOST AVERAGE POOREST -

i : 1 2 3 s 5

\ o . |
i_:. Compared to other people your age, what are your chances of getting a Job?
g G o i ‘
EXCELLENT  VERY GOOD Avp'vm' NOT GOOD  VERY POOR

% " «* g 3 a 5 .




Tl

24. How important will work experience be in helping ybu achieve success?

VERY . QUITE AVERAGE LITTLE NoT
. o IMPORTANT 'IMPORTANT  IMPORTANCE IMPORTAN IMPORTANT
. X 2 3 ' .5 % .

25. How important will ;thoclinq be in helping you.achieve ahcces-?

\

VERY . QUITE " AVERAGE LITTLE NOT '
IMPORTANT  IMPORTANT ; IMPORTANCE IMPORTANCE TMPORTANT
B owy o 2 *° o3 4 5 .

~

26. Have you ever had a purt‘-tme job while attending school?

G )
Yes_ No
27. Do you have a 10b‘n&_;/ : . N
Yes, No_ Bl R

28. W you believe that men have more career opport_uniues than do women?
i Yes Mo 3
. ' )
D
; —~




How much do you know about what each of these educnu.oml. m-ututiom are
1ike, and the kinds of programs offerred at each of them'

Memorial U!\tvurltty
College of Trades
College of Fisheries
“Vocational Sehool: -
Hospital Nursing School

Bay St. George
Community College

Grenfell College
(Corner Brook)

Other Career Academies

Training Outside
Newfoundland

A LOT

A FAIR'
AMOUNT

A LITTLE

NOTHING

e




30. Do you plan to marry in the next five years?

Yes No, Already married

31. Do you think it is necessary for both a husband and wife to work?

Yes___ ° No.

-

32. Which of the following best describes your plans to combine marriage and

career?

CHECK ONLY ONE

I d\on‘t plan to ever marry.
I will not work after I marry.

I will work until children arrive, then
stop until they finish school.

I will work until children arrive, then
stop until they are school age.

I plana tuq career after marriage, but no children

I plan a full career after llr;ringe with time off to
have children.







1.

2

1982 Questionnaire

Form C
Datd sheet
School Name:
Grade: 9 _: 10 _ 11 _ -Za Hometown:
l?roqram: Academic ___ General ___ Other «__
ch‘lcng have you 11\(ed in th&% ares?: .

Less than 2 years
2 to 6 years
10 to 19 years

More than 19 years

Age: 12 __ 13 __ 14 __ 15
Y :
19 .
n
sex: M F

Do you know what you want to do after you finish high

school? %

Yes No y

If yes, describe the career or job:
»




O - R E% S U = T LR I L AR

8. Do you plan to continlle your education immediately
after high school? (
Yes No ___

If yes, indicate in the spaces below the institution
and prggram that you are most interested in.«

+ Institution . or Cours

University —

§ College of Trades & Technology __

College of Fisheries -

T — 7,
- Vocational School S T
- . > <
Nursing School —
Training p};side of Nfld. __ Specify where and
e what Fae
—_—
Y
" Other f —

9. (a) Some students work for a .year or so af ét
completing high school and then return for pore
education. Is this ycur[plan?

Yes __ No __
(b) © IL you answe}ed no to quest’ion 8, do you plan to
return for more educagion at some later date?
"les’._ No __ ¥
(c) If yes, what do you plan té do .next year?--—
. ] v 0~

Wl




10. If you do not plan.to continue your education agter”
high school, indicate your reasons.

For example: __ - lack of 1nterest in further
@ v education -
- S =
__ furtheryeducation nct needed for
chosen career

lack of finances

T N __ availability of immed:.ate . -
’ . \ employment
L __ other: specify s
7 11. Have you talked to_anyone about your present plan? b
) Yes ___ 'no — -
’ If yes, to whom? (Check as many as apply):
' Parent v 2. \ .
Friend — .
; Teacher . p——
- Guidance Counsellor -
~ ‘ Other: Specify : A ! :
. P iy

12. How lony have you been interested in this career or 1.
job? 3

» .«

)

Less than 6 months
Pt
1 to 2 years N o’

. More than 2 years

1 & .
13. How did you become interesteuin this carder or job? ~ .

f N




L ,;s15,ono’te $;o,ooo; per ‘year

T "sz'b-ooo'tu $25,000 per year =’

Do you think that careers or. jebs as the

Do you know anyone in this career or job?

Yes __ - No ___ i
“If yes, who: Friénd
: . ;Relntivé .
E Acquai‘r,mahce

4 bther: sbecify ¥

‘Will’ you  have to 1eave Newfoundland to. prapara for
vyour career or job L

ou think is, the avex;aqe'étét'ting income ;‘Zor ;
in. this [career or. job . which you hope to
fter hiqh schmcl? ‘,

than $10 000 per year

'10 DDD to $15 ,000. per year "

: $25 000 to $30 000 pat year -

More’ t:han 30, ooa per

chosen are plentiiul nutside llewfmmdland

How 1ikely is it, in your opinion that you'w
able to qet the :lcb yeu want in Newfcun la: d? &




.19. Do yquv believe that you vhl’ be affected by the
P possible davalopnent of an oil industry in
Zio _ Newfoundland? = =

, = Yes No

Why or why ‘not?

|} ~

.. 20." What is’ your father s" (or legal guardian's) job or
occupation2 If he is ‘no longer working, write what
% “he. used to do when.he did work in the correct space
s = . . below." (Be,as specific as you can: tell not.only
= s what he does but where he works. For example, "he
fishes on a‘lopg- 11ner", ar "he !ella lnsuranca for ‘a

1arge cmp‘any") .

oes yquz mother n lw have a joh uutaide the horne?

. Yes, she ‘has* a lull ime joh. ’ }' v

Yes, she -has. a part-l:ime job.

llo, sha does not have a job nutside ol the. hnme.

22 If she ‘is wor)qinq or has ‘ever worked outaid'e ‘the home -
& either part-time ‘or full-tile, ‘please . dn.%;i:e her . .
jub in' the con'.ct :space, bel ou . (Be speci 3
example, ,Mshe is’'a cashier in-a épamen score » or
3 "she is a high® heol te cher") 2 ;




e

- o
"25. Did you ever havgya full-time job? Yes

If yes, when?

What was it?’







i o n{\‘
s 1982 Questio: nira ’

NAME:

GRADE:

[

SCHOOL:

4 Form D

AN ‘ _ e

T In your family, where are you in order of birth:

-t}{e_ oldest ,

" - the youngé§t;» %

BOLUSBH ssmyer snbykods oo

2. How many people are there prese‘ntly 1iviné at
home: - ' : [

-

3. Are your parents livin
¥ Both: 4 fupesgemwdasndvasvarnio

mother -

‘father ....
4. What is youj‘ parent’s marital status: / £HIE
: T WAAOWEA eenenrieeianeeeraas

DATTIEA +eunnnreeiereensesas
divorced ......iceieiiiaiians
a'aparatad tesestesitasiicans

- 3 v mingler: sves dusk an s eemsiess i
s N T e




5. Do you have any physical handicaps/defects:

B T R

e z Vo8 ivi nvsveis we e e e
If yes, explain:
. 6. Do you have any sp:acial interests, talents, or

hobbies:
MO tovcrnreenssnescsnsananins
o SO SRR - N

If yes, specify: ”_°

7. ' Do you—partxmpaf_e actively in fam:.ly decisions,
e.g., holxdays, moving, chores:

>
I .
gl - Yes toiaiietiiieen —_
B 8. What is your parents’ educational level:
i Y » > 50 4 3
/_"M_Qhﬂ: Eather
H some Scho6ling v.eeeeerevecvecenans J— R
i % s
’3 ; completed high school ... e — B
: " 'some university . y R e
fon completed university .............. T
qcmp}eted .nursing sGhool .......... e P
t o ' 'completed'vbcational (trades) or
| i technical 6ChOOl ..cvvenntnnscnenns — pec
AON’t KNOW +vvvesvaionsonanssionnss ™ -
! -
£ ’ .

i i



10.

- schools ....

x ,
Do you think you could get enough money to go to the
following schools when you finish high school.
Answer for each even if you don’t plan to go on with
your studies. -

Yes - Probably Not Sure Unlikely No

hospital
nursing »
schools .. ... B P — S

College of
Trades and .
Technology.. LI — — L -

Memorial '
University..

" college of

Fisheries..

vocational ’ g

school. ....

: -
How much do you feel you know about .what each of
these institutions are like and the kinds of programs
offered at them: *

alot A Fair Amt. A Little :Nothing
hospital i :
nursing &
" R L= S— e
College of * . ¥
Trades and . "
Technology. . i S R B

~

He¥oriu1 .
uUniversity.. o o E W B,

" college.of

Fisheries.. = s ’ cde g P

vocational - . .

8chool . ... X Bt T i

List all‘ the places whe:
about jobs, university, other schools, careers, etc.

l\\are you ‘could ‘go. to find out

v



12.

13.

‘14,

15.

-continue after high school.....

Have you ever failed a course: MO ....evevee

If yes, specify:

Have you ever failed a grade:

If yes, specify:

E:

Have you ever skipped-'a year: no .....

4 Yes ...
If yes, specify: ) -

ahi ties that you have: ° 3%

ther people praise you for tha special talents or

How do your mother and father feel
continuing your e&ucation after high school

does. not want me to continue after
high school ........ sresecsresannse

does not care whether or not I

probably would like me' to continue
after high school ...... cesienns ces

deﬂhitely would like me to
continua uﬂ:er high school .......e®

_insists f.hat I continue after high

school ..

I don’t know how they feel ........



16.

17.

‘mostly 50% - 54% (D’s).

What do you think your best friends wilY do about
their education (think about your two or three very
best friends):

drop out of high school ......
£inish high school and get a job .....oiuvnivnnnnn

finish high school, get a job for a few years,
then continue their aducation ; vovessieiiese e s e

finish high school and continuertheir education .

Did your father do the same work as his father:

no .....

" CNes G RS SRR .

Did your mother do the same work.as her mpthet:‘.

DpMO Ceeieiiteniiiigeaeens

Po you think you will'do the same work as one of your

' parents:
NO tveevsennas B SR ety
yes AL LR T P p—
R . .
If you get married, how old do yoﬂ"th;nk you.will be:

What kinds of qrades (marks) do. you Mg_t
this year and what kind do you think you are g_pgng

of: /
; : - Emex_si_e_e& capable of
mostly 80% and over (A’s) ot —

mostly 65% - 79% (B’8)...~ . LR PR

mostly 55% - 64% (C’s).

_.mostly less thar 50% (F’s) @ - _..-- . __"

g




; ’/,. 26
20. How do you rate.yourself in school ability compared '
with other students in you: cluss at school
among thae beSt ..iwewes savrsarviveyvuss S
above average .... e Creseees
= AVETage .svieiiiiieiiiiiitiiiiiiiiiiees o
'!(below BYBLAGE cunrewinn siwmrersioniers o mio &6 | o

S - among the poorest .......

21. Do you think you have the ability to complete
. university regardless of whether you will attend or
not:

yes, definitely ..

Yes, Pprobably ..cececececccencececanann
’not sure either way .
proﬁ;ply not . )

‘definitely not P R T TR EETETPP PP W

22. Right now, how important are the following in helping
you decide what to do. Put a number one (1) by the
most important, .a two (2) by the next most important,

etc.:
parents wishes and‘plar}s TP S I e
friends.opinioné and plans y...iedecene
* Fe‘ach‘erscp‘inion....................,..__
K counsen.ot opinion’..................., —_

other persons in the community ........

economic conditions .....,.....
&

b




23.

-

.24

25.

165

& .
Success means differént things to different people.
The following are some signs of success:

a. having a lot of money

b. having a steady income or job

C. being locked up to or admired by others

d. being able to influence and direct other people
e. being self-sufficient; one’s own boss

£. doing something outstanding or excellent

g. developing intelligence to appreciate and work
y with ideas .

h. having close and satisfying friendships and

. relationships

i. developing skills and pbilities to their full
potential

Which two are most important to . you \write the
cotrespondinq letter): V\\

most important J...ci.iieeeieeniiecion.

next mast important .

Which two ate lsast important to you:
least imp'ortant

next least important ...

Compared to uther people. your age, what are’' your
\\?hances of actually getting the success you want
circle one number):

Much Better Equal g Much Worse
;5 vo2 3 4 B i w6 7

How impbrtant will ‘schooling be in helping you-
. achieve success (circle one number): s :
Much Better Equal Much’ Worse
1 Ha” 3 4 5 C 6 7

How important will work experience be in helping you
achieve success (cizcla one number):

‘ Much Baytar " Equal © . Much Worse

1 2 3, 4 5 6 5 9
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