CENTRE FOR NEWFOUNDLAND STUDIES

TOTAL OF 10 PAGES ONLY
MAY BE XEROXED

(Without Author’s Permission)













Comparative Analysis of A Practices of Edi
Psychologists in St. Jolhn's, Newfoundland, Canada, and West
Essex, England: A School Psychology Internship Report

By

Dale MeLean, B.A. (Hons), B.Ed.

An Internship Report submitted to the School of
Graduate Stud partial fulfilment of the
Jequirements for the degree of
Masters of Education

Faculty of Education
Memorial University of Newfoundland
September 1995

St John's Newfoundland



E.! s Nahonal stvary Bibliothéque nationale
IR du Canada

of C:

Acquisitions and Drrection des acquisitions et
Bibliegraphic Senvices Branch  des services biblographiques
395 Weilngton Street s we Wmmgmn

Ottawa, Ontano Ottawa (Ontario)

K1A ON4. KIAONS

THE AUTHOR HAS GRANTED AN
IRREVOCABLE NON-EXCLUSIVE
LICENCE ALLOWING THE NATIONAL
LIBRARY OF CANADA TO
REPRODUCE, LOAN, DISTRIBUTE OR
SELL COPIES OF HIS/HER THESIS BY
ANY MEANS AND IN ANY FORM OR
FORMAT, MAKING THIS THESIS
AVAILABLE TO INTERESTED
PERSONS.

THE AUTHOR RETAINS OWNERSHIP
OF THE COPYRIGHT IN HIS/HER
THESIS. NEITHER THE THESIS NOR
SUBSTANTIAL EXTRACTS FROM IT
MAY BE PRINTED OR OTHERWISE
REPRODUCED WITHOUT HIS/HER
PERMISSION.

ISBN 0-612-06135-3

Canadi

L'AUTEUR A ACCORDE UNE LICENCE
IRREVOCABLE ET NON EXCLUSIV
PERMETTANT A LA BIBLIOTHEQUE
NATIONALE DU CANADA DE

REPRODUIRE, PRETER, I)ISIRIBUI R
OU VENDRE DES COP!
THESE DE QUELQUE M ’\Nl

PFRSONN[ N’

L'AUTEUR CONSERVE LA PROPRIETE

EXTRAITS SUBS‘IANTIH S DE CELLE.
CINE DOIVENT ETRE IMPRIMES OU
AUTREMENT REPRODUITS SANS SON
AUTORISATION.




ABSTRACT

The internship placement component of the Masters o Fducation (School

Psychology) was completed in Hardow. Faglnd.  The repost has twa

(1) a pl P and (2) o research component. An

overview of educational psyehology in Britain (specifically West issex). the interni's

goals and objeetives, and the intemshi fence aetivities and leaming) e
outlined in the pl of the internship report.
The rescarch consists of a comy

practices ol i T

England.  Eight (8) ceducational

interviewed.  Results indicate that educational psychologists in both scttings

reported simi common reasons for referrals,

However. educational psychologi ttings indicated that the referral

process. red

ssmient practices. and time spent i

Limitations of the rescarch are also discu




Acknowledgement
The intem gratefully acknowledges the following individuals for their input. effort
and support: Dr. W. C. Neshit (Internship Supervisor). Ms. Ann Ricketts. Ms. Paula
Croshie. Ms, Debbie Orton, the stafl at the West Essex Formal Assessment and

Evaluation Service. Mr. Christopher Mercer. Dr. Frank Riggs. Dr. Leroy Klas. Ms.

Dorathy Joy, the jomal psychologists who participated in the interviews. Dr.
Elizaheth Strong. Mr. Gerald Smerdon, Mr. R.B, Mereer. Dr. Glenn Sheppard, Dr.

Norm Garlie. Mr, Gerry White. The Harlow Trust Foundation. Ms. Angela Wilmott.

the stalt and administration at the Maltings. Ms. Dawn MeLean. Mr. LT, Mcl.can

and Mrs S Winnifred Mel.can, Ms. R. Kean. Ms. S. Walsh. and Mr. M. Spencely.



Internship Report
Table of Contents

Abstract p.i
Acknowledgement p.ii

PART I: PLACEMENT COMPONENT

CHAPTER 1: DESCRIPTION OF THE INTERNSHIP SETTING
a. Introduction p.6

b. Educational Psychology in Esse p7
¢. Legislative Impetus p.7
d. Overview of the System P9
e ucational Psychologist’ p.9
p.11
p.id
p.15
p.17
j- Summary p.18

CHAPTER 2: GOALS AND OBJECTIVES
a. Difficulties in Defining Goals and Objectives — p. 19
b. Evolution of Internship Goals and Objectives  p. 20
¢. Internship Goals p-21
d. Internship Objectives p.22
i) Independent Objectives p-23
ii) Placement Objectives p.24
p.

e. Summary .28



CHAPTER 3: REFLECTION OF INTERNSHIP EXPERIENCE

a. Phases of Experiential Activities p-
1) Observational Phase p-
2) Participatory Phase p.
3) Independent Phase p.
(i) Professional Development p. 3
Visits to Special Provisions p.
(iii) Cascload p.
(iv) Activities p-
b. Supervision p-
¢. Lvaluation of Internship Experience p.
i)  Critical Thinking p-

ii) Assessment Technigues p
iii) Time Management p
iv) Prolessional Skills p.
-consultation skills p
-report writing p.
p

P

P

-knowledge-base
-casework planning
v) Systems
vi) Evaluating and
Processing Learning p-
d. Summary p.

s
o



PART II: RESEARCH COMPONENT

CHAPTER 4 A COMPARATIVE ANALYSIS OF ASSESSVIENT
PRACTICES OF EDUCATIONAL PSYCHOLOGISTS IN ST.
JOHN'S, NEWFOUNDLAND AND WEST ESSEX, ENGLAN!

a. Introduction/ Literature Review p- 48
b. Rational p-52
¢. Procedure p. 54
d. Sample p.55
e. Rescarch Findings: p. 56
L] reasons for assessment referrals p- 56
L] assessment procedures used p.57
L] time devoted to formalized assessment & report writing p. 60
L] school board/local education authority referral process — p. 62
L] definition of success upon completion of an assessment  p. 65
f. Limitations of Research p. 67

i) questionnaire p. 67

ii) framework of educational psychology work p. 68

iii) questioning skills of the rescarcher p. 69
g. Summary p. 70
REFERENCES p.72
Appendix 1 Interview Questionnaire p.75

Appendix 2 Consent of Educational Psychologists to
Participate in Research p. 76



PART | : PLACEMENT COMPONENT



Chapter 1 Description of The Internship Setting

INTRODUCTION

“The internship component of the Masters of ducational Psychology (School

hology) at Memorial Univ

ty of New foundland began on May 1. 1995 and

extended for a period of thisteen weeks. Four days per week were spent at the
internship placement. ‘The other day cach week was spent pursuing independent
research and developing the research project component of the internship weport

i}

setting for the internship placement was the West Essex Fornal

Assessment and Evaluation Service (FAES) situated in Harlow. I

Fngland

More specifically. the intem worked with the Educational Psychology Service ():

within the Formal Assessment and Evaluation Service.

onal pychologists on the West

X team. Ann Ricketts and Paula Crosbie. Both supervisors are registered

psvehologists in Great Britain and have extensive experience working professionally

as educational psychologists in several Local Education Authorities within England.

sion from Memorial Univers

Super y of Newloundland was provided by

culty member. Dr. W.C. Nesbit. Ph.D. Profes

al Lducation.

sor and Chair of Spe

Dr. Nesbit also resided in Harlow for the §

ring term. 1995 and provided a reat deal

of guidance in the completion of the internship report.



EDUCATIONAL PSYCHOLOC

Issex is o large ducational Authority. providing a broad education for

almast a guarter of a million children and young people (Kerfoot. 1993, The

Lducational Psychological Serviee (EPS) structure. as outlined below. provides the

I hial framework of educations hol servive delivery in

the Fssex Local Education Authority. There is a Principal Psychologist. Sue Rerfoot.

who has two Assistant Principal Educational Psyehologists with specific county-wide
duties, Andre Tmich and Peter Parnes. There are six teams that are led by six Area

. In West |

Senior Fducational Psychologi . the Area Senior Psycholog

Debbie Orton. She has sy ist and as well

is manager of the team of seven educational psychologists based at Bray's House.

Traceys Road. Harlow .

LEGI

ATIVE IMPETUS
I'he practice of Educational Psyehology in Great Britain is closely linked with

governmental legiskation. The Warock Report (1978) made many far-reaching

recommendations for a broader view ol special education and argued for the

integration ot childeen with special needs. when possible. with a greater imvofvement

ol parents. Further. the Harnock Report advocated a phased syt




ongoing monitoring of children’s progross and the defining of educational obyectives

(Webster, 1993). The Report indicated that 20% of British children have special

educational needs. Hlowever, only 2%0 of pupils require i Statement identify ing these

needs and provision requited 1o ensure that these needs are met. These "statemented”

pupils are considered to have special educational needs that are both long-term and
complex.

These ideas stated in the Warnock Report were futher delineated in the 1994

document called the Cade of Practice. This Code envisages that most children'’s

special needs will be met in the mainstream without statements

nd that many other

children with statements will receive their education in ordinary schouls. Parinership

with parents and children. early aetion. and clos

nter-agency collaboration are core

and fundamental to the Code of Practice (1994). This Code elearly identities and

deli the process of staged These

the driving force for the development of the present policy that guides the provision

of psychological service to the educational system. Thus. legislation dictates the

of! 1 psychologists in Great Britain.




EM

OVERVIEW OF TIHE SY!
Children who have difficulty in fearning have special educational rights.

Local Educational Authorities have the responsibility to identify and seeure

specific educational needs. Further. parents have

appropriate provision for children's
the right to be involved in the decisions alfeeting the educational well-being of their
children (Bulcock & Beehe. 1993),

Where possible. special needs children are educated in ordinary schools.

s and the interests of the other children in

bearing in- mind that both parental inter

lucational Authorities’

the sehool must be considered. The Lo
include: drawing up a formal statement of the child's educational needs. and a paratlel
statement of the actions that it deems suitable for meeting those needs. Parents can

L out in these

appeal W a special ribunal if they disagree with the provision

statements (Code of Practice. 1994). Thus. working with parents on providing the

an essential skill in professional

Dest edueation in the best setting for their children is

practice for educational psychologists.

THE EDUCATIONAL PSYCHOLOGIST'S CLIENTELE

lzach of the educational psychologists on the West Essex team is allocated a

“pateh” and is required to provide the full range of services to children Iiving in this



area (Kerfoot. 1993). Lach "pateh” typically includes two comprehensive schools

which would be comparable to junior and senior high schools in New foundland

Also within this catchment area are feeder primary, infant and junior schools. In

addition. the educational psychologist in West Essex is responsible for a special

provision school or "unit” that caters to children with special educational needs. The

iy also for nur

v and preschoal children that

live within their catehment area. Serviees are o

Iso provided to students attending out-
county schools and post 16 students (Kerfoot, 1995).

The educational psychologist's activities associated with these educational

settings are consistent with the central role of the Fducational Psychology Service.

“This role is to assist the Local Edueation Authority meet it:

atutory responsibilities
for children with special educational needs by providing advice on the educitional

needs ol children who live within their patch (Kerfoot. 1995). These statutory

quirements are guided by the 1993 Education Act which provides a legal
framework for special educational needs. The Code of Practice (1994) provides

guidance on how schools and others should deal with special educational necds.

Jissex County Council has adopted this framework for the assessment and support
of pupils with special educational needs and has developed the Essex Stages of

!

sessment from that document.



THE ESSEX STAGES OF ASSESSMENT
the Exsex Stages of Assessment is a five stage model. The first three stages

hool-based Fiach successive stage involves more detailed

are related Lo s

sment and increasingly intensive support arrangements for the pupil (Lssex

County Council. 1994). There are Individual Education Plans (11:Ps) at cach stage.

a sequence of action steps that take us from the

Mass (1995) describes the stage:

atively informal everyday response of the class teacher o more  formal

l

arrangements with increased specialist involvement

STAGE 1: the cluss or subject teacher identifies or registers a child's special
educational needs and, consulting with the school's SEN co-ordinator
(Special Educational Needs Co-ordinator) takes initial action.
This results in u differentiation in the curriculum to meet the
pupil's specific needs.

N co-ordinator takes the lead responsibility for

the school's Si

gathering information and for co-ordinating the child's special

cducational provision, working with the child’s teacher. At this

stage an individual educational plan s drafted with specific

oals and targets specified by the pupil's educational needs.

teachers and the SEN co-ordinator are supported by specialists

STAGE



Sfrom ouiside the school (Code of Practice. 1994, p.3)

At Stage Three. the educational psychologist is consulted regarding progress

and planning refated to the pupil

needs. At this point. the Individual Lducation Plan

(IEP) is reviewed. Monitoring of the [EP may result in three possible courses of

pe 3 eview meeting which involves consultation

action. Depending upon the §

with the

chool. pa

nts. other agenci

s. pupils and the educational psychologist: (1)

the pupil's needs may be deemed to have been addressed with the consequence that
monitoring be reverted to Stage One or Twa. (2) the pupil may continue on Stage 3

or. (3) the pupil may move on to the Fourth Stage of the

Ssyex Stages of Assessment

(Moss. 1995).

STAGE 4 the LEA (Local Education Authority) considers the need for a
statutory assessment, and if appropriate, makes a multidisciplinay:
assessment.

STAGE 5. the LEA considers the need for a Statement of Special Fducational
Needs. and ifappropriate, makes a Statement and arranges, monitors
and reviews provision (Code of Practice. 1994, p.3)

Once a Stage Four assessment is initiated. all partics will be asked to submit

written evidence related to the needs of the pupil. The educational psychologist

drafts the Appendix ' of that document which addresses a wide

nge of factors



which may affect the child's functioning. Such factors include the child’s cognitive

skills: perceptual skills: adaptive. personal and social

skills: the child's approaches and attitudes o learning: his or her educational

and the child's sell-imaze. interests and behaviour (extracted from the

Guidelines for the completion of Psychological Advice for the Statutory Assessment

ment.

Pro. edure). This psychological advice is gathered through observation. a:
interaction, and examination of work samples. 1Uis envisaged that a Stage 4 statutory:

a5

sment. would only be fior pupils with particularly Tong-term severe and complex

needs. for whom a multi-disciplinary assessment is required (Essex County Council.

1994).
Stage Five refates to the issue and maintenance of the "Statement of Special
Vducational Needs." Essentially. a Statement is a listing of all of the child's special

educational needs and a description of the provision that is required in order to meet

these needs along with other non-uducational needs,  Reviews are held periodically

with the parents, school and other agencie:

depending on the unique needs of the

chools.

pupil. Further, each Statement must be formally reviewed with parents,

ather agencies and educational psy i icipating in the process during an

Annual Review meeting. The purpose of the Annual Review is to integrate a varicty

ol perspectives on the pupil's progress. to ensure that he or she is achieving the



to amend the s

ement Lo reflect newly

identified needs and provision ( Code of Practice. 1994, p.106).

PROCEDURES AND TIME LINES IN STATUTORY WORK

“The 1993 Education Act and the subsequent Code of Practice (1994) pro

a listing of procedures and time seales for the asse i

ment proce:

informed and are given 29 days to provide their opinion regarding the ne

proceeding with an assessment. Next. information is colleeted from all sourees wha

are uble o provide advice regarding the pupil's needs. Advice is colleeted from

parents. medical personnel. speech-language therapists. social serviees. education

(school) and the Educational Psychology Serviee. Adviee must be submitied to the

Formal Evaluation and Assessment Service within six weeks of obtaining the

request.

A Statement of Special Education Needs or a parallel statement. a "Note in
lieu" is then written within two weeks by another educational psychologist on the

team. "Suggested Entries” for the statement list the pupils needs and describe the

required provision based upon the information gathered from the adviee of all

sources. These entries become the Statement of Special Educational Needs. A "Note

Lintrics

in Licu" is drafted when the educational 1 writing the



considers that the child's needs can be met from the school's usual arrangements for

supporting children with special educational needs and that the Statement is not

required (extracted from Notes of Guidanee for Preparing Suggested Fntries and

Iroposed S in accordance to the liducation Act 1993)
The proposed Statement or the "Note in Lieu” (depending upon the child's

special educational needs) along with the advice from cach source is sent 1o the

parenis. They are given 15 days to consider the educational placement of t

fearly defined as

ment is

The final Statement is then drafied. “The process of o

six months. Thus, the educational psychologist in Essex works within striet time

frames,

DUCATIONAL PSYCHOLOGIS

S RESPONSIBILITIES IN WE

of the jonal psychologist refleet the §

The

needs dictated by the Essex sment. The follewing list depi

reages o

services for children that are provided by the educational ps;

yehologist:

[l statutory assessment work - preparing psychological advice (Appendix F):

n contributing to Annual Reviews ol children with Statements:

L] contributions to nsition  Plans  which draw  together information

within and beyond the school in order to plan coherently for the young



person's transition to adult life (Code of Practic

Py

n multi-ageney case work:

" advising on the needs of pupils who are post 16 yea

L] advising on the needs of preschool children:

u Stage 3 work: consultation. direet assessment and intervention:

- Supporting and monitoring the |

X Learning Support Poliey and the

It

ex Stages of Assessment:

L] Preparing

iggested Entries (Kerfoot, 1995),

Educational psychologists in West ssex are supported hy administrative

vision,

iuncd a clerical

ance and supe h educational psychalogist is as

support staff person who has many responsibilitics. For example, after cach school

sy st is ible for de ing the visit in terms

offa summary of the discussion and the actions

ced upon. Sehool Visit Summiary

she

s rust be typed. copied and forwarded 1o the respective school within 21 days.

The clerical support stalf ensure that this work is done. Both the cler support stafl”
and the Assistant Administrative Officer of the FAES help ensure that the statutory

process is following correct procedures and time frames.

The Eiss

ex EPS provides opportunities for the educational psychologists to

become involved in various projects and multidisciplinary teams. Several members




ist iducational

as Speci

of the West Essex team waork in other capacitie:

P in the area of

Psychologists.  For example. Ann Ricketts is the Specialist

in the arca of’

inclusion and Paul Curran. another team memher. is a Specialist

ional development as well as being a tutor with the University of Fast London

profes;

s were designed to

“These specialist pos

Fducational Psychology training cours
aptimize the skills and knowledge of team members and at the same time piovide

onal contributions t fellow educational psycho'ugists in the arca of service

profes

cts associated with the LEA

deivery. as well as in broader developments and proj

< also contribute to multidisciplinary child

(Kerfoot. 1995). Fducational psychologis

issex. One member of the West Essex team. Paula

and family support teams within
Croshic. works as @ member of the Child and Family Consultation Service in

addition 1o duties related to her "pateh” within Harlow.

SKILLS OF EDUCATIONAL PSYCHOLOGISTS IN ESSEX

Educational psychologists in Essex are required to have a first degree in
Psychology and teaching qualifications with a minimum of two years teaching

expericnee. A Master's degree which includes professional training as an educational

x Local Educational

psyehologist is also required for 1Ps working with the E:

Authority (Kerfoot. 1994: Lowenstein, 1984).



employed by the s 2x Loeal Education

The educational psycholog
Authority have many skills in arcas that are essential for good practice. They are
knowledgeable in ehild and adofescent development. They are skilled in assessment.

problem-solving. intervention and consultation.  Inservice training. rescarch.

and ing are also important skills required for the

ngland

s of the work of an educational psychologist in I

arious aspec

(Kerfoct. 1994).

SUMMARY

“The profession of educational psychology in Great Britain is closely linked

o I legislati Further.

within the British educational context relate closely to ensuring that children with

special educational needs have these educational needs met within both an

appropriate and facilitative environment. The Exsex Stages of dxsessment provide

guidance to parents, schools and i psy ists s (o the

process in meeting children's special educational needs.



Chapter 2 Goals And Objectives

“This chapter includes a fon of'the diffieultics in ping goals and

he evolution of

abjectives for the intemship experience in West Essex. lngland.

the final goals and objectives adopted for the internship experience is delineated.

‘I'he final seetions in the chapter outlines these goals and objectives.

DIFFICU

STIES IN DEFINING GOALS AND OBJECTIVES

In March, 1995, a tentative draft of internship goals and objectives w

Educational

developed. This drafl was developed to provide the West
Pychology Team with the opportunity to determine if they would e able to provide

o leaming experience that was consistent with the goals and objectives outlined by

the prospective intern. Afier linkage with the Essex personnel. the draft was refined

and expanded in an intermship proposal submiitted and approved by the Memorial

University faculty supervisor before departure to Great Britain,

“The goals and objectives were difficult to develop without a prior working

ation system in Great Britain. Thus. the goals and objectives

Knowledge of the edy

reflected key arcas highlighted during the intern’s carlier practicum experience at the

Roman Cathotic School Board in St John's. As such. the goals and objectives were

closely tied o ¢ and stand sential for

a competency



good practice within the context of the Masters of Educational Psy chology

programme at Memorial University of New foundland. Further, the goals were

general. somewhat abstract. and related o broad categories of intervention. Not

knowing the extent to which these duties were consistent with the roles and

of" hologists in Britain, it was difficult 1o determine
specific activities within the British context that would provide further shill

development. Succinetly. it was difficult to de

would be essential to include without a K ledge of psychol, | intervent

within the educational system in Great Britain.

EVOLUTION OF INTERNSHIP GOAL

AND OBJECTIVES
Through discussions with the on-site supervisors in West Bssex. it became

apparent that the draft of goals and objectives developed prior o leaving

Newloundland was too general and lacked the specilicity ne

ary o developa plan
of action for the internship placement. Through observation of Essex educational

psychologists in their roles. and discu

fons with on-site supervisors regarding their

responsibiliti

es within the educational context. revised goils and objectives for the

internship placement became more clear. Thus. specific activitics that would provide

an overview of psychological intervention and service delivery in the Lissex school




es were defined in

system. were decided upon through consultation. The objecti

terms ol behavioral tasks and activities that would provide the intern with the

professional skills necessary to function as an educational psychologist within the

Local ducation Authority in West Essex. Fngland.

HP GOALS

IR

The overall goal of the internship experience was Lo provide an opportunity

1o continue 10 build both professional skills and knowledge in the field of school

psyehology. Mentoring and working as a school ps;

provide an opportunity to experience the full range of activitics and responsibilities

associated with the role of the school psychologist within an expansive British
educational setting. Further. it would afford an opportunity to work independently.

wilh responsibility for case management. with guidance from British edueational

psychologists.

Further. it was anticipated that the opportunity to work in the school system

in West Essex. England, would provide an opportunity to compare the defivery of

psychocducational servie ms in Newfoundland and

¢ by educctional p

Hologistto

the Uniited Kingdom. specifically West Iissex. Variations in service delivery would

provide the intem with & more comprehensive view of approaches to providing



ance 10 schools. teachers. students. families and other professionals,

The more specific internship oals related (o buildir

domains of consultation, asse:

and know lu

e closely tied to the gene
and intervention. SKills in these arcas were to be enhanced through the experiential

process ol casework

INTERNSHIP OBJECTIVES

Elidiad

The objectives | 1o achieve the goals relating 1o

fessional skill development were nto two groups: (1) independent

objectives which could be completed without the supervision of an educational

hologist and (2) placement objectives that required the inputand puidance of the

he placement objectives required both & participatory and

independent aspeet. The placement objective activities were undertaken upon the

completion of an action plan with supervision from cither of the two West Tisses

educational psychologist supervisors assigned 1o the internship.




Independent Objectives

1.

3

o evaluate behaviour management programmes in an infant school,

primary school. secondary school and a special provision,

To evaluate the interventions for a student in cach of the following special

provisions: speech and language unit. emotional and hehavioral un

moderate learning disability unit. and an autistic unit.

Fo complete a research component for an internship repori( Assessment

Practices of Iid i I Ne! and

West | ngland).

T develop skills in interpreting the sment and

the Code of Practice,

T'o develop competencies in using the British Abilities Scales (BAS)

and the Wecehsler Objective Reading Dimension (WORD)

To learn abowt Brief Therapy (Solution-Focused) and its impli in

psychoeducational practice.

To merease professional development growth through liaison with the

University of East London,



Placement Objectives

To conduct problem clarilication interviews resulting in o des

statement ol coneerns, written in performance terms. with the
Tollowing individuals:
(a) A parent

(b) A class teacher/Special Educational Needs Co ordinator

To negotiate the design. implementation and evaluation of an 1P for
the following students:

(@) An infant pupil (age 5-8)

(b) A junior pupil (age 9-11)
To negotiate the design. implementation and evaluation of hehaviour
management programmes for the following students:

(a) A primary student (age 5-11)

(b) A secondary student (age 12-16)

“To consider issues arising from an educational ps i
with children of ethnic minorities.
To contribute to the preparation of "Psychological Advice” (Stage 4 and

Stage 5 Ass

ments).



mples)

6. To develop skills in informal assessment (writing and reading s
through:

(a) classroom observation

(h) curriculum-based assessment

5. students

(c¢) interviews with parents. teacher

7. T'o observe and participate in the preschool assessment process.

ARY

I'he goals and objectives outlined in this chapter evolved from initial

observation and participation in the Educational Ps logy Service delivery in West

Essex. The objectives were derived with the intention of obtaining practical

experience and knowledge relating to the established goals for the internship.
Related activities allowed the opportunity to learn about the English education

of i psychologists within this

stem, and roles and

system. Further, it allowed for the development of prefessional skifls relating to the

hological intervention for pupil's within the

delivery of effective and etticient ps

context of this educational system.



Chapter 3 Reflections of Internship Experience

“This chapter is a discussion of the intern's progress in skill development and

professi

ional knowledge through the activities related to functioning as an educational

psychologist in West Issex. England. The first seetion of the chapter provides an

overview of the s

ope of activities and the phases of experiential work carried out

during the intemnship placement.  Supervision of the intern is also discussed in

relation to the development of both professional knowledge and skills. The last
sections of the chapter provide an overview of some of the intemship leaming
experiences which are deemed essential to good practice within the profession of

cdueational psychology.

PHASES OF INTERNSHIP ACTIVITIES

“The internship experience had three phases.  Fach phase provided an

opportunity to learn about the English educational system. more specifically. the

I psychologist's duties and ibilitics within the contest of this

system.  The observational phase provided the intern with the opportunity o

and observe i I in various aspects of their work.

“The second phase was the participatory phase. During sessions with schaols and

families, various facets of work were assigned to the intern under the direet



supervision of the internship supervisor. During the final. independent phase. a
cascload was delegated to the intern and psychological work was carried out

independently.

OBSERVATIONAL PHASE

During our initial meeting with Debbie Orton. Dr. Nesbit and both Memorial

s ol

schedules of visits for the first two weel

University interns were provided witl
the internship placement. These schedules had been drafted by several educational

psyehologists on the West Essex team with the expectation that the schedule would

provide an apportunity to observe educational p ety

hologists working with a va
afchildren at differentage Tevels and in different school setings, At that time. Ms.

Orton also provided a copy of the Code of Practice(1994). the legislation that guides

profiessionals working with pupils having special educational needs. As well, Ms.

This

Orton outlined the izati structure of ed;

meeting was an excellent introduction and overview of the

vice in West

During the first two weeks. the intern

on school visits. Much was learned about the education system in England and the

s have within the context of that system.  This

role that educational psychologi;




phase was a valuable i

0 many professi ies ential o

elfective psychological intervention within ey educational system. The initial two

weeks allowed the intern to obtain a sense of the context of the Essex: educational

system, the duties and of ed hol

| psy within that

system. and the professior S 10

competencies required w effectively deliver servi
schools and families.

The context of educational psychological work related closely to elficient

scheduling and planning s

sions with schools.  Effective time managenent was
essential. Upon arrival at a school. an agenda for the session was reviewed so that

both the I

1 teacher and the educational psychologist were clear on what would be

undertaken during the session.  These

ons were approsimately 3 hours in
duration and scheduled well inadvance, The educational psychologist met with the

school coneerning issues involving students at St

ge 3 or students who had received

Stage 5 Statutory Assessments. On some visits, the educational psychologist would

assess a pupil with the goal of writing an Appendix I (Stage 4). The educational
psychologist would then document the contents of the meeting and the actions agreed

upon ona School Summary Visit Form. The needs of the school would be discussed

and the educational psychologist would provide guidance on issues such as

behavioral difficulties. individual education plans, and academic difficultics.




ion that F attended with Ann Ricketts involved meeting

The first s

head teacher. the SEN-CO. and the class teacher. An observational session of the

child in the classroom and a meeting with the pupil's parents to discuss statutory

assessment were also included. A was very thorough and - professional. clearly

defining the purpose and direetion of the session. The school personnel worked with

he team to ensure that the school visit was both time and resource efficient.

This and other sessions demonstrated effective time and resource management

ervice delivery.

I'he intern observed students both at the seeondary and the primary level

within the context of their classroom.  Educational psychologists were observed
during class interactions. using materials from the classroom environment to build

rapport with pupils in order to obtain asses

ment information regarding speech-

il

ind social interaction sl

Tanguage skills. cognitive skills. appraach to learning.

Fdu s were also observed providing feedback to SEN-COs at

various schools and assisting in problem-solving strategy development intended to

benefit the child within the classroom.

sment in West within the context

x focuses on information gathe
of the elass. Children are observed interacting with peers and adults within the class.

using academic materials found within the classroom setting,  Approaches to



leaming. behaviour

listening shills. focussing skills as well as a wealth

of other information were determined by observing and interacting with children in
their classroom environment.

During the first two weeks | attended several meetings relating to the various

roles and ibilities o fonal psychologists in West

sex. The intern

attended a

chological team meeting at the West |

< office. At that time
preschool issues were discussed. As well. during the observational phase, T sat in on

an Initiation Panel which is a body prised of educational logists and stalt’

from the FAES that determines i€ a statutory assessment is warranted. At the

meeting, i psychalogists' drafts of psychological advice were examined

to determine it the pupils' needs were long-term and complex and il the information

presented was sufficient to proceed with a statutory assessment.

The educational psychologists also facilitate 19

-CO support groups. These

groups are organized to deal with issues

arising from the Code of Practice. Pauls

Crosbie and Ann Ricketts, intern supervisors, allowed both Memorial Uniy

interns (o sit in on a support group meeting. 1t was very informative. We met
individuals from the schools that we would be working with concerning Code of

Practice issues.




PARTICIPATORY PHASE

By the third week, several of the duties of an educational psychologist were

si

wned. Both supervisors continued to provide opportunitics to observe various

aspecls of their educational psychologist work.  However. in preparation, before

attending sessions at various schools. the intern was briefed and provided with the

opportunity to complete a of the (c.g.. observation of a

preschoolery. Further, the intern participated in a class inclusion programme called

e of Friends." “This programme promotes empathy and attempts to build a
support network around excluded pupils.

ed

Alsoas part of the Participatory (pre-independent) Phase. a dralt of Sugges

Entries was completed for a specific pupil. This draft (previously described) is a

tentative Statement ol Special Educational Needs for a pupil. taking into account

advice from parents, school. social services. medical personnel and other health

The document

uch as speech therapy. physiotherapy and psycholog;

lists the pupils special educational needs and provisional needs. An observation and

individual as;

ssment session were also undertaken by the intern for the purpose of

writing an Appendix F. These independent picees of work assigned by Ann Ricketts,

one of the two internship supervisors, were intended 1o prepare the intern for the

phase of the internship experience



INDEPENDENT PHASE

During the final six weeks of the internship placement. educational

Ps) y activities were indey . Visits were made to several

(@i Profe:

sional Development

Both interns attended the Na

omal Conference of Educational Psychologist

Trainees in Cambridge. Sessions focussing on family issues. the Cirele of Friends

programme. and systems theory were included. These sessions were estremely

helpful in furthering professional development. In addition, the opporiunity to liais:
with other trainees from England. Ireland, Wales and Seotland was « valuable

learning expericnce

(ii) Visits to Special Provis

ons

Visits were made 1o several units or s

pecial sehuols for pupils with special

cducational needs within Harlow.

Green School - a special school for children with severe learning

dilficulti

» Mead School - a special school for pupils with moderate learning difficultics



> Harlowbury School-Speech and Language Unit
. Pupil Referral Unit - a unit for pupils whose behavioral and emotional needs

are beyond the scope of the mainstream academic setting

» Mencap Nursery for preschoolers with moderate and severe learning
difficulties

Visits to these provisions afforded knowledge about the facilities and

resources available (0 meet the educational, cognitive and social needs of the pupils

involved in the cascload. Information ing special

teacher-student r:

io. programming. and support stafl” availability were important

factors in determining pupil placement. 1t was css

ntial 1o be knowledgeable in the

o

oI provision and services in order o work effectively with schools and parents

in Gireat Britain,

British educational psychology trainees on their final placement take on a

caseload of approximately ten cases. Through discussion and consideration of the

pervisors provided a list

bjectives previously described. th

of possible cases. Cases were chosen by the intern to provide experience in working

with pupils of various ages having a wide range of needs. The caseload reflected a



sampling of the range of special need pupils that receive psychological intervention
within the West Essex Local Education Authority. The caseload work provided an

opportunity for the inter to be responsible for the scheduling. time fines, report

writing and assessment. Skills in consultation and intervention were also developed

®  apreschooler with possible special educational need

®  aprimary pupil with learning difficultics:

©  aprimary pupif with emotional and behaviour difficultics:

®  asccondary pupil with learning difficultics

e asecondary pupil with emotional and behavioral
difficulti

o pupil with moderate learning difficulti

®  upupil with spee:h and language difficulties:

®  apupil with a physical impairment,

(iv) Ac

Casework involved many activities that are fundamental in delivery of



servi The ion was that. the intern would be

T 0
responsible for the initial contact. scheduling and arranging visits with schools and
parents. Scheduling included developing an agenda and negotiating a plan of action

with the school staff and parents. During school visits, meetings were held with

SEN-COs and on several oceasions with parents. Mectings with class teachers were

also an important component of casework.
Assessment of pupils' needs included classroom observation and interaction

room environment. Informal and

with the pupil both within and outside the cl:

urriculum-based skills were developed during these periods

However,

some standardized assessment measures were used. Two WISC-3 (Wechsler

Intelligence Scale for Children-Third Edition) and a WORD (Wechsler Objective
Reading Dimension) as well as some of the subtests of the BAS (British Abilities

Scales) were administered.

Feedback 10 parent ilso the

nd school stall” concerning assessment wa

responsibility of the intern. “This approach provided an excellent opportunity to

experience further facets of the edueational psychologists role. Skills in the area of

information  pathering, informal  and

administration and follow-up were gleaned from the independent phase of the

internship,



Reading and rescarch in a

uch as writing difficulties. reading difficulties.
cerebral palsy. conduct disorder. Aspergers syndrome. and speech and language

difficulties as they related to individual cases. were

sential in the development o
effective casework and in the development of effective action plans o ensure that

proper provisions were established

SUPERVISION

Psychological work within the educational system was carri

Lout by the
interns with the following model of supervision. The intern observed the educational
psychologist in various aspeets of their work. Classroom observations, meetings
with Special Education Needs Co-ordinators. meetings with class teachers. meetings

with parents. atiending Stage 3 reviews meetings. Annual Review niectings and

 meetings were @ major component of the initial use of

nternship time. “This

provided an execllent overview of the educational system. the roles of the

educational psychologist. and the professional competencics essential to effective
psychological intervention within schaols,

During the final six weeks of the internship placement, supervision mectings
were held for one hour cach week to discuss eases and other professional issues.

“These supervision sessions were directed by the intern's needs in term of professional



growth ind development. Issues included administration issues and instruetion on
administration and scoring the British Abilitics Scales (BAS). The supervision

r from the West Essex eam

meetings were chaired by the intern with one supervi

pres

ent 1o discuss progress on cases.  The supervision meetings allowed an

opportunity to plan the upcoming week in terms of visits and other administrative
duties.

Supervision provided by the West Essex 1EPS was extremely heneficial as it

allowed an opportunity to further enhance professional development under the

wuidanee of an ex

erienced educational psychologist. Skills in evaluating proce:

and plinning casework were developed under the supervision of both Paula Crosbic
and Ann Ricketts, Questions such as: What do | knew about this child's needs?. What

do 1 need to know about this child's needs?. How do I obtain this information within

the context of the school?. and. How do | evaluate the information gathered in

relation to the information gathered trom other sourees? were dealt with in the

context of the supervisory meetings,  Profissional supervision relating to the action

plan aspects of educarional psychology were valuable in terms of developing

ics in dynamic with parents and schools. and

most important, in finding the best way to meet the pupil's educational needs.



EVALUATION OF TH

INTERNSHIP EXPERIENCE

The experience ofworking with the West Essex Fducational Psychology team
provided the opportunity to develop a wide range of professional skills.  The
internship placement also moved philosophical and theoretical knowledge into the

realm of practical knowledge, This experience. allowed for the development ol an

wareness of the profi

kills that are essential to good practice within the

context of  providing psy I services i an ed

[ system.  This

experience greatly contributed to the intern's professional development.

The knowledge gained during this internship placement is expansive. ‘The

following sections comprise an overview of the knowledge gained and arcas o

profissional development enhanced during placement in West Fssex. lngland.
Critical Thinking

Overall, the most significant skill learned during this internship placement

was critical thinking. It provided the opportunity to develop as a "reflective
practitioner.” Questioning What? Why? How? Where? When? fosters an approach

10 all educational psychology work in a problem-solving. ¢

ructive and prouctive

manner. “This approach encourages competency and confidence in one’s ability as an

educational psychologist.



Assessment Techniques
Informal assessment skitls were observed and developed during the internship

¢ liducational Psychology Service. An app

placement with the West |

ant information that can be obtained by observing a

for the massive amount of el

pupil within the context of the classroom. interacting with peers and the teacher has

been an important learning experience. Looking at the child's approach to learing.
to approaching a task. to listening to instructions, and the examination of work

samples. reading samples and other contextual information provides important

knowledge about the pupil's strengths and needs in refation to learning.

-

ssment materi;

A range of ay s and techniques were explored and used

J ized (WISC-3.

during the internship g
WORD. BAS) were utilized in both a norm-referenced and a dynamic manner.

Curriculum-based a ment involving reading and spelling assessment. as well as

memory and peneral knowledge retention, were also employed during the internship

and

Cheeklists. observation, also proved to be

ssment techniques.

important information gathering and informal as

Much was learned concerning A professional approach to

collecting information concerning pupils within the context in which they learn is

ntial in the development of an aceurate picture of the child's strengths and needs.




Further. the skill of developing hypothe ing these

potheses through and discussi ential in the development of
effective interventions. Because interventions must be well planned and relevant. it

is important that feedback to parents, pupils and school staff be done in a sensitive

manner. with the information provided being relevant and practical.

Time M:

agement

Because the Educational Psychology Service and the Iormal Assessment and

ivaluation Service work within such strict time-lines for the statutory process. the

intern's time management skills became more: highly developed during the internship

placement in West Es: However. in wol

ing with schools, one

"human" elements must be factored into time management (¢.g.. pupil's illness
teacher illness). As a consequence, schedules are often altered. The intern learned

that 1icxibility and careful preparation are e

ential for appropriate and clieetive

service deliver

Other management skills acquired related to effective use of time during

sessions with schools. In West Essex. the educational psychologist plans sessions

that last approximately three hours. The agenda is set and the purpose and process

of the visit is agreed upon before the session.  Therefore, the educational




psychologist is able to efficiently complete many essential activities such as Annual

Reviews, assessment of specific children, and consultation with parents. teachers and

school s to be effeetive.

“Time management is critical if this

Professional Skills

i) Consultation Skills

Consultation skills come. to some degree. with experience in the role ol an

educational psychologist. However. during this internship placement. there were

opportunities to participate and independently consult with school personnel (e.

Special Lducational Needs Co-ordinators. class teachers. head teachers). parents and

other professionals (c.g.. speech-language therapists).  Given the high level of

support and supervision from the 1EPS. much was learned about effective consultative

I ase the hood that a session will

processes and

be successiul.

Skills in relating o parents concerning their child's special educational needs

und; i The imy of being

directive. yetat the same time non-confrontational and supportive. is a skill that was

ously developed and evaluated during the internship.




i) Report Writing Skills

Closely tied to the skills that are essential for elfective consubtation are the
skills required to write psychological reports, 1t is essential to write reports that are

clear. specific and knowledge-hased yet tempered with sensitivity concerning the

. Lf

special educational needs and the subsequent prov tive report

spects, applying consultation skills in a written format.

iii) Knowledge-Base

As part of the internship. a wide variety of casework was sampled. The cases

related to various special educational needs: cerchral palsy. specilic learning

disabilities. emotional and behavioral difficultic:

developmental defay. and spec

e difficulties. The cas

and langua vork provided an opportunity to do rescarch and

read in these areas in preparation for related activities. Further. casework rescarch
emphasized the importance of having a good knowledge-hase from which to draw

when working with children who have special educational needs. Knowledge and

understanding of special educational needs is

ssential in developing credibility with

parents, with the pupil and with other professionals.  Succinetly, knowledge is

essential for the educational psychologist to be effective.



iv) Casework Planning

Another "good practice” that developed during the internship placement in

West Fissex was effective casework plamning. For example. prior to calling a school

and seheduling a session in relation to a particular student. the pupil's file would be

read and notes taken to precisely determine the purpose of the visit: that is. what

information had been gathered and what information needed to be gathered. Thi
identification of needs is essential when planning a school visit. A tentative schedule

Not only does

must be dratted with an agenda for the meeting and related activities
this approach provide an opportunity 1o develop a clear understanding of purpose.

onal confidence. Further, it helps

it also facilitates the development of profess
establish professional eredibility with the school personnel with whom the
educational psychologist works. Casework planning constitutes a very effective use

ol'time and resources

Syst

stems”

Edueational Psychology practice in Great Britain is very much a "

approach to service delivery. Inorder w understand a pupil's educational needs, it

is fundamental 1o examine and have an awareness of the systems which impact upon

himher and of” which he/she is a part. To illustrate. the family. church and




neighbourhood grouping are all legitimate components in a comprehensiye systems

approach. The system from a legislative view includes the Code of Pracrice. the

Education Act and the Childrens et which are essential sourees o' know ledg

they help to guide the system in working with children in Great Britain frons a legal
pointof view.

As noted. the "system” is not limited to professional entiti

Itincludes the
child as a member. 1t affeets the pupil's apportunitics t learn-- past, present and

future. Tssues such as the school’s understanding and approach t the Zssex

oy

of Assessment. the strengths and needs of the Special Educational Needs Co-ordinator

and the class teacher working with the pupil, the politics of the provision. and the

available funding within the system all impact upon the pupil's opportunity o reccive

differentiated and appropriate educational provision,

Thus. to work efficiently within a

tem. an understanding of the dynamies

and underlying guiding principles of the system is essential. In order 0 work
effectively with the child, the school stafl. the parents and outside agencies. @

stems approach seems a requisite.

The initial introduction to the systems approach afforded by the internship is

viewed by the intern

s a base-line on which to build. Working competence within

a system's approach would require further experience. and as well. further academic




and theoretical underpinni i heless. the i provided

insights.

aluating And Processing Learning

During the internship. a support network was developed to assist in
processing new knowsedge and to facilitate an understanding of the English

Discussions with both

clucational system through discussion of casework activitie

supervisory educational psychologists and a fellow Memorial University intern

placed with the West Essex team. provided an opportunity 1o develop creative

Is and skills

problem-solving techniques. critical thinking skills. solution-focused s
in action planning.  As a group. during intem supervision meetings. cases were

discussed and action plans were developed. Both Paula Crosbic and Ann Ricketts

provided feedback and presented the opportunity to develop skills in evaluating

systems and individuals within systen Feedback on written reports was

constructive. 1t provided an opportunity to process the experience and learning that

ional

went on

h day.  This approach proved valuable in terms of proft

development.



SUMMARY
The intership experience in West Essex. England provided an excellent

apportunity for profe

ional growth and skill development. The

in casework were varied and required the development of an understanding ol the

English cducational system and the procy

ol providing effective edug

psychology service delivery to schouls.
Skills were developed in the arca of cognition involving probleni-solving in

a solution-focused manner. Professional skills in consultation. report

writing. and action plan development began to emerge and the importance of such

skills became more evident as casework became the responsibility of the intern. An

awareness of systems work, time and the i ol ing and

processing learning were some of the many learning experiences gleaned from the

internship placement in Spring term 1995 in West

ingland.



PART Il: RESEARCH COMPONENT



Chapter 4 Comparative Analysis of the
Assessment Practices of Educational
Psychologists in St. John's, Newfoundland and

West Essex, England

INTRODUCTION
“The refationship between school psychology and assessment is one that is

built into the historical tradition of the profession (Shinn, Rosenficld & Knutson.

1989). A primary ibility of a school psyckologistis to provide

services. Graduate training programumes in school psychology continue to promaote

ment as an important function of the professional development and skills

required within the field (Gutkin & Conoley. 1990). Further. the activities associated

with assessment form the

s of contemporary rescarch in school psychology

(Gutkin & Conoley. 1990). Thus. as

sment practices are a core clement in
educationat psychology training. research and practice.
Interest in assessment procedures used within sehools has grown as a result

of the legal requi for comy ive and fair of students in the




ited States (Thurlow & Ysseldyke, 1982). Further. itis becoming more common

that parents are hetter able w advocate for their children’s educational rights to ensure

inc

that cducational needs are met. Accountability ha singly become a concern

In line with this. the utility and elfectiveness of

is being questioned by school personnel and

parents. Shinn (1989) reports that over the past 20 year:

assessment practices have
come under intense seruting and eriticism. The purpose and effectiveness of

assessment practices has emerged as a key issue in the lite

Asa the roles and ibilities 0f e

psyehologists are being redefined. Throughout Canada and North America. we are

witnessing trends that are departing from the historical notion of

psychologist solely as a psy ician (School Psychology in New and

Labradar. Policy Document. p.2). The practice of school psychology as a profe

expanded and diversilied from its historical role of assessing special educational

of pl (School Psychology in N

needs children for the purpo

and Labrador. Policy Document. p.2). Educational psychology assessment practic

continue to evolye, Even though. educational psychologists are no longer viewed as

pss chometricians

sment practices remain as a fundamental component of their

profiessional role.




Most ps wow af

hologisis view the profession as having achieved only a sl

its potential. Visions of what school psyehologs should be and could e are not

congruent with the reality of what school psychology has come to be (Gutkin

Conoley. 1990). One ol the greatest difficulties facing the profession is the perecived

ss of many of the psychological inters entions presently used within the
school system.
Over the last several years there has developed substantial dissatisfiaction with

the use of non I 1. lardized tests for evaluating the academic

performance of students (Shapira.1994). The assessment method required is one
that provides information which is of value in determining students developmental

and instructional levels, in- ev:

uating curriculum placement and monitoring
academic progress of students. This kind of information is considered 1o be much

more practically based and is perceived as necessary in meeting students' needs

within the school environment. Teachers report that an informal approach o

assessment is more benelicial to instructional planning for students.  In contrast,

continue to favour standardized

some research indicates that school psychologis
tests almost 1o the exclusion of all other types of data (Shapiro & lickert. 1994

Thurlow. Rosenfield. & Knutson. 1989).  Thus. it appears that educational

of existing assessment practices

psychologists and teachers view the effectivenc:



differently.

Regardless of the format of practices. educational psychologi

ment (Hutton & Dubes. 1992).

devote approximately 50% of their time Lo assc:

ed in much of the literature. Research

Assessment is not clearly defined o deline

of educational

into the clfectiveness of the various ment pract

ment methods and

psychologists is warranted. Research concerning effective ass

practices is important in tens of promoti ility and increasing the success
rate of psyehologieal interventions within schools,

What is assessment”? Assessment is broadly defined in the Principles for

Fuir Student Assessment (1993) as "the process ol colleeting and interpreting
information that can be used to inform students and their parents/guardians where
applicable about the progress that they are making toward attaining the knowledge.

skills and attitudes and behaviours to be learned or acquired and to inform various

personnel who make educational decisions (instructional. diagnostic. placement.

curric planning. T . policy) about

nent includes information: gathering. collation. anal:

students"(p.3). Thus.
synthesis, evaluation and the subsequent actions determined by this process.

s that informal or more curriculum -based

Research is emerging that indica

is a viable alter 1o nort




nrocedures. There are several models of curriculum-based ass

sment (CBAY Faeh

model i

rounded on the premise that a direet link must exist between instruetional

interventions and assessment practices (Shapiro & Erkert. 1993). A survey

conducted by Shapiro and Erkert indicates that 46% ol school psychologists are

using some form of CBA.  In another survey. the same authors reported that

curriculum-based was i and I

rated as more

acceptable than standardized tests by

ool psyehologists (Shapiro & Lirkert, 1994,

p.176).

RATIONALE
During the Winter 1995, the writer completed a1 2 day per week practicum

with the Roman Catholic School Board in St. John's, Newfoundiand.  During that

placement. the student was exposed to the practices of educational psychologists

within that educational jurisdiction. During Spring 1995 the writer obtained further

practical professional development during a three month internship placement with

the Wey

m. A res

ex Liducational Psychology T arch component was required

to be completed within the context of the British internship placement. Because

in North America, a

psychologists in St




cemed

John's with the practices of educational psychologists in West |

appropriate as it provided an opportunity 1o compare service delivery models off

i ison would

psychological interventions in two systems.

provide valuable insights into the practices of educational psychologists in both
setlings. Further, it provided an opportunity to glean from both experiences the most

beneficial a;

ssment practices for pupils and for overall delivery of educational

psvehalogy services

Increasingly. the practices of educational ps are being

hed and are now more open to debate and eriticism. Although standardized

il

tests do not dircetly provide the information necessary for instructional decisions.

there s litle information available on the extent to which teachers' reports and

observational data can be used suceesslully to plan instructional programs. Furher.

educational psychologists within the United Kingdom have moved steadily away

and failure in

from an emphasis upon the "within child" explanations for suce

learning to a more "systems oriented" that ¢ upon

the total context in which learning is expected to oceur (Burden. 1978). [ssues that
educational psychologists in Great Britain address often relate to classroom

and curriculum rather than the ol and

sment in North America is often the

achievement. [n contrast. the purpose of us:



identification of an underl

ng construct or disability that interferes with the student's

academic

chievement (Knutson & Shinn, 1991).

Because of the differenc:

in the focus of educational psychology, both in

ope and orientation. between the Roman Catholic School Board m St John's,

Newfoundland and West 1

ingland, mueh was fearned through the experience

of working in both settings.  Further. interviews with individual educational

psychologists regarding their assessment practices were valuable. The assessment

practices of° i psychologists in St. John's Newfoundlana and West Lissex.

Eingland comprise the focus of this comparative analysis.

PROCEDURE

“The rescarch project had two phases. Phase | was carried out in St John's,
Newfoundland and the second phase was conducted at Brays House. Tracey's Road.
Harlow. A semi-structured interview format was developed (Appendix A). The
questionnaire focused on the &

and the tices ol

essment process st f

I psychologi: More ilically. questions relating to the reasons for
assessment referrals, the types of practices used in assessments. time management

issues and the referral process

were posed during the interviews and became the basis.

of the comparative analy:



In total. cight cducational psychologists were interviewed for this rescarch

jeet. Lach interviewee signed a writien consent agreeing o be interviewed. to be
audio-taped. and for the subsequent information to be analyzed and quoted in this

report (Appendix B). Permission to interview was also obtained from the employing

institutions. The interviews were approximately twenty minutes in length. Fach

interviewee was presented with a standard set of questions during the interview,

Fach interview was audio-taped and the contents were later transeribed  to form a

data-base [or this rescarch project.

SAMPLE
Fight educational psychologists presently employed in an educational setting
were interviewed--four in St John's, four in Harlow, Each of the four registered

psychologists at the Roman Catholic School Board in St fohn's were interviewed.

One interviewee from this sample was the Co-ordinator for Guidance and

Psychology Services with the Roman Catholic School Board. This psychologist has
a caseload of pupils with severe emotional and behavioral difficulties as well.

The W

t Lssex sample was selected based upon contact that the intern had

with the interviewees within professional setting.  Both English internship

supervisor/psychologists were interviewed. Another educational psychologist was



seleeted because of his v

St profiessional expericne Ihe

¢ in assessment practic

Area Senior Psychologist was also interviewed as manager of the West Fssex team,

aparallel position to the Co-ordinator in St John's.

In order to proteet the identities of all interviewees. the sample (rom

Newfoundland were given the descriptives Psychologists 1. 2. 3 and 4. The

educational psychologists from the West I

ex team were given the deseriptives

Psychologists A, B. C and 1D,

RESEARCH FINDINC

Reasons For Assessments Referrals

Educational psychologists at the Roman Catholic School Board in St John's

and in the West Essex Educational Psychology Service in Britain reported common

reasons for psychological assessment refi

5. Hallof the educational psychiologists

reported that behavioral and learming/ace

demic difficulties were the primary reason

for assessment referral. Both an educational psychologist from the Roman Catholic

School Board in St John's and the West [

X Fducational Psychology Serviee
reported that schools come 1o them for advice regarding pupils needs (Psychologist

B) and when feounsellors) are stumped and want @ more indepth assessment

¢ received when “the

hologist 2). Psychologist C added  that referral



schaols feel that they've done sutficient work and are looking for something different

for the pupils with special needs.” Psychologist 2 with the Roman Catholic School

Board in St John's additionally reported that he is responsible for all French

on pupils as well as pupils with neurological difficultics.

Immel

Educational psychologists in both settings are faced with similar ty pes of’

educational difficulties and needs in terms of their caseload and casework. Schoot

personnel and parents require their expertise in the arcas of learning and behavioral

ieeds and

difficultics. However. the activities associated with determining the pupi

the subsequent actions associated with meeting these needs vary in terms of

time and pereeptions of

chology work.

The Assessment Procedures Used

Iree of the educational psychologists at the Roman Catholic School Board

in St John's, New foundland reported that they use both informal and formal

sment procedures.

Py st 2" i is a given. 1 they want an assessment. a
large component is standardized...beyond that scope depending on what I'm looking

andardized or informal.

for it could be s

ment is initially used to collect information and from
.o the format of assessment I'll ust

Psychologist 4" informal as:
there it really depends on the is




Psychologist 1 "1 usually try 1o talk to the parent <and
teachers to find out what the teacher is saying about the child. Then there are
intelligence or ability tevis. T usually use some kind of an inteligenee or ability test
when I doing a formal assessment and 1 always use some hind of an achieyement

and interview the studen

test.

iducational psychologists' assessment reports at the Roman Cathotic School
Board in St. John's often require fardized or normed-rele ced
measures such as Hligence test and an achi . Psychologist 2 riised

an important point with regards (o his reasoning for relying upon standardized
measures. e explained that he is very comfortable with his informal assessment

skills but you "still do {standardized tests} to proteet yoursell.” Further, educational

sment work in St John's

psychology s dependent upon the results of initial

standardized assessment. There is no planned format at the outset of the assessment

(Psychologist 1).  Both Psychologist 2 and 4 reported similar approaches o

ssment procedur

In contrast, to the apy of the above psychologi Ps pist 3

reported that she uses informal ass

sment procedures. " Hler} role is to bring

school personnel...the counsellor...the special education teacher, and people from
outside the school setting...Department of Social Services and the Community Health
Department...and take all the information and pull it ogether o decide on what the

more demanding needs of that child are with respect to an educational programmie.”



Thus. informal assessment and information gathering procedures are important to

Psychologist 3's jonal psyehology work.

s interviewed in West Lissex

In contrast. three of the educational psychologis
reported that they rely heavily upon informal assessment techniques in assessing the

needs of pupils. Formal as 1) which are often written by

ment reports (Appendis

cducational psychologists are b sment measures,

d completely upon informal as;

hese informal assessment measures include such things as structured observation

within the el

room. information gathering from teachers. and obtaining teachers'.

parents’ and students' perspectives (Psychologist A). Psychologist B added that

looking at the child's work. speaking to children about their perceptions ol school
and what they think their difficulties are. and relating this to what {she. the

psyehologisty sees in their school work and what their teacher tells {her) are

important components. Then the psychologist puts all of this together. analyzes and

comes up with recommendations related 1o the child's needs.  In contrast.

Psychologist I reported that he uses standardized assessment practices in his work.

in terms of b

ic literacy and numeracy.

These differences in o sment practices can be explained to some degree

by the differences in training orientation in North Ame nd Great Britain.

trained in informal assessment

Fducational psychologists in Great Britain are high




measu

In contrast. North American training relies much more heavily upon
standardized assessment. Experience and comfort in using assessment techniques

(cither formal or informal) dictate their use by individual psychologists, Tn cach

setting. 3 of the 4 psychologists interviewed relied he

vily onone type ol's

sment
procedure and in cach setting. there was one psychologists that employed a different

v and approach to assess L

Time Devoted To Formalized Assessment And Report Writing

Tiducational psychologists at the Roman Catholic Sehaol Board in St. John's.

Newfoundland reported that the time they spend @ ng pupils varies. The

amount of time devoted to formalized assi

ment ranged [rom 20% to 50%. In

contrast, Psychologist 3 reported that 90% of the time is involved in conducting

informal a

ament. “This psychologist does not employ formalized assessment due

to the nature of her position. S ized is I hefore she

receives the referral which initiates her involvement.

In West Es formalized as:

sment take up much less of the educational

psychologists' time. On average. 10% (range 5% to 15%) of time management is

devoted 0 P gist C included ion time and observation

time and concluded that 30% of overall time in devoted to assessment both informal



and formal in nature,

formalized assessments with reports

1hus, it is logical that the number of

s in West

completed each year is drastically different for educational psychologis

Essex and St John's. i psy ists in St. John's

50-75 asses

complete on average sments with reports cach year. In West Essex. the

| ists reported @ significantly lower number of formal

essments (Appendix ), On average, the psychologists within the West s

feam complete 6 formalized assessments with reports cach year.  In 1
educational psycholagists work with the schools 1o meet pupils' special education
needs. However, special educational needs are met without the reliance upon
standardized and formal assessments. Needs are addressed through consultation with

parents and stalT and through observation and interaction with the pupil within the

context ol the classroom.

This lower number of reports completed by the West
with the Warnock Report (1978) which stated that only 2% of pupils with special
educational needs in England require a "Statement of Special Educational Needs."
Further. the mandate and framework of educational psychology work in Britain

difle

significantly from that in North America.



School Board/Local Education Authority Referral Process

FEducational hologists in St Johs

I and Great Bri

work within very different frameworks in terms of structure and process. I Great

Britain. educational p:

chology work is dictated by the 1994 Code of Practice.

Under this Code. educational psychology work is closely tied to the statory
requirements ol identifiention and provision lor special educational  needs.

Educational psychology work in

John's has evolved differently, 1t is not guided

by legislative directives. Work in Newfoundland is closely tied to the mandate and

needs as determined by

the employing school board. with

the Roman Catholic School Board of St

1. John's work within a framework for

referrals for In St. John's Psychologist 3. Co-ordinator for

s described the process

"When children first present ihems as havi ificulties with the
s she will ry (o

address the problem through consultation with other teachers at a grade level
meeting...consultation with the parent and the teacher would have taken place and.
ding upon the child's needs. ion with the | cducation teacher

d. and if the decision is--that there has not heen progress. it would go to the
“The principal would then call a Programme Planning Team(PPT) meceting
meeting. most often the school counsellor is involved. 1t may be decided
at that point whether informal but a more focused assessment is done. looking at
work samples of the child....conducting  more interviews with outside agencies
possibly. At that level. the educational psychologist. might be involved.




Psychologist [ continued 10 deseribe the referral process: " The school must
invite the educational psychologist to a PPT meeting or to review the minutes of the

PPT mecting including the parental consent and the completed  parental

. A PP referral form from the school must be completed and sent to

the edue st." Psychologist 2 udded that he requires the s

ional p

send full file information. Fle then goes on to check medical information. "To do a

deeent (ass

ssment), you need all those forms completed and be certain that process
has taken place.” Psychologist 1 reported that the standard referral form states what

e. what his needs are. what his

has been done already. what the child's problems

wed. and il he has had therapy or psychological

ngths are...grades

e
assessment. Therefore, in order to obtain psychological assessment in this setting.

information must be collected and collated by the school personnel.  Towever.

Psychologist 4 reported that this process is often bypassed. e is more interested in

obtaining ancedotal information by talking and note taking rather than by utilizing
the referral form which is primarily a checklist, At times referrals are not aceepted
due (o ek of information.

In contrast. cach educational psychologist at West Essex provided a very

similar deseription of the referral process that is employed by the ducational



Psychology Service in [

X, The roles and responsibilities ol educational

psychologists within this setting are dictated by the Education Act (1989). the Code

of Practice (1994) and the £ ex of Assessment (1994),

“The referral proces:

employed by the West I

X team is brielly outlined..

"We have a staged as

ssment procedure which has been laid down in the Code of
Practice. There are five stages. Stage 1 and 2 are really sehool based stages where
the responsibilitics are with the class subject teachers and special needs co-ordinators
working with parents to ensure that the programmes are appropriate. At Stage 3..the
cducational psychologist is most likely to be direetly involved. although at any stage
the psychologist can be consulted. At Stage 3. there would be a dis
al the schoo

ssion. Tooking
ecords and then | would do some observation in the classroom and
that would initially be fairly loose ...secing how the child is managing....how adults
respond to child. ... There is a process of ongoing assessment and r
frequency of {involvement} would depend on the ¢
some children you may go forward to a statutory assessment. In which case nothing
terribly different happens...because you have done a lot of work hefore that stage in
order 1o come up with that decision” (Psychologist A).

views and the
and the targets.set. For

Stage 3 review information regarding particular pupils is forwarded to the

educational

sychologist

gned (o that particular school.  Educational

psychologists are consulted during school visits about the pupil's elucational
progress and needs in relation to the review process. Psychologist C explained that
when

"akiddic is first placed on Stage 3. [ would say let's look at the documentation. . let's

look at what you've done at Stage 1 and 2...what have the reviews said? what arc the
parents views?..the [EP and how has it been monitored? Often my involvement is
Lo tell them what they could be doing further... 1 they have done what you want them
10 do at Stage 3 and there is still minimal progress. | might be involved in terms of
doing some class observation. 1t would depend on what the purpose of the r




is. 1 might look at their books. secing where the 1EP is appropriate ...problem-
solving with the teacher...possibly working with the youngster...in a solution-
focused manner. 1 after some time. and I'm still coneerned. the school is still
concerned and the parents are still concerned that the {pupil} is still not making
progress at Stage 3 and the programmes are appropriate then there might be a
consideration that we need 1o go on to Stage 4 or not. Similarly. if they are making
progress on the programmes. encourage some active thinking about moving back to
stage 2

s in Great Britain work within a framework which

liducational psychologi

places a preat deal of responsibility upon the personnel that work directly with the
pupil.  Further. the framework provides the educational psychologist with a

manageable level of casework and protects the EEPS system {rom being overwhelmed

with referrals. The process for as

sessment is much longer than that employed in

Newloundland in terms of ongoing assessment. reviews. evaluation. monitoring and

weneral involvement. Neverthel

the British system attempts to provide all
children with special needs with the professional and educational services necessary.

ina manner that best meets their special educational needs.

Definition of Success Upon Completion Of An Ass

Fducational psychologists in St John's, Newfoundland and West Esse

ngland focus upon different aspects of their work in defining success. Two of the

educational psychologists in St Job's defined success in terms of accurately

describing the child so that their findings "conlirm what the teacher feels”



(Psychologist 1). Further. Psychologist 2 added that it i

so rewarding to be “able

to pinpoint something that someone has overlooked.” Two of the educational

vehologists defined suc hle action s

1 terms of possible outcones or po:

iesult of an ass

sment. Psychologist 3 defined suceess as "the identification of an
appraach for the child that is arrived at through the involvement of parents...ihat the
child has a new sense that there is a caring concern and genuine effort 1o address his

needs and his

experience of school is a little more positive one.”

n West |

ducational psychologis report that suceess is closely tied

with identifying pupils' needs and identifying appropriate provision to ensure these

needs are met. (Psychologist A and Psychologist C). Psychologist B added that

in order 10 be success atalevel that is

ful. "the pupils are able 1 make progr

appropriate for them and that the people working with the child feel that they know

s been

what they are doing.. and the parents feel happy about the provision that ha

made."

{ducational psychology work in West Essex goes heyond the level of

identification. Not only are needs identified in this system. but the statutory and

gislative mandate is that jonal psychology service delivery he provided
“This legislative provision outlines how educational needs as identitied by the

psychologist are to be met. There is a legal requirement to ensure that these needs




at the Roman Catholie School Board

are met. In contrast, educationad psychologist

in St John's, Newft and. identify ional needs. however. action

availability of the school's

on ¢

regarding provi: r these needs is dependent upon the

professional and financial resourc

LIMITATIONS OF THE RESEARCH
“There are several significant limitations in this rescarch project. Difficulties

with the questionnaire format. lack of experiential knowledge concerning the

scribed.

educational system in Fngland. as well as other issues are d

Questionnaire

The focus of this rescarch was assessment practices ol educational

psychologists within two different jonal settings. The questionnaire was

developed during the Winter Term 1995, At that time. the format for questions was

drawn from practicum experience at the Roman Catholic School Board in St. John's

Newloundland. At that point. very little was known concerning the British

educational system. Therefore, the rescarch information gathering process drew

heavily upon the prior practicum experience. Thus. during the interview process in

wland. it beeame apparent that some of the interview questions were not applicable



and that others were not effective in terms of abtaining relevant information about

issues relating (o assessment practices within that educational setting.

or example.

educational psychologis

in Great Britin work with pupils with special cducational

needs only. Thus. the first question about reasons tor assessmenl relerrils was

irrelevant. Further. in England. it is the educational psychologist himseltherselt”

decides th;

child should move on to Stage 4 (a statutory o

sment). Thus. no
one in the educational system refers pupils for psychological assessment in the
manner that referrals are made in Newfoundland. To Essex. pupils needs may require

aneducational psychologist's input but this does not necessarily result from a referral

for ssment.

Fi k of E i Psychology Work
These differences in assessmenl practices are the result of different

frameworks of orientation.  Fducational psychology work in Great Britain is mostly

dictated by the Code of Practice (1994). 1:ducational rolesand responsibil

clearly outlined by the mandate of this governmental legislation. In contrast. there

are o provincial guidelines in terms of legisktion to determine and monitor

howe

cducational psychology in Newfoundind. There - adralt document

called School Psychology: in Newfoundland and Labrador Policy. Guidelines and



Professional Standards. This document outlines the roles and responsibilities off

government, school board. school personnel and the educational psychologist within

vice delivery framewark. However. this document is not a policy manual and

not provide precise direetions to guide educational psychology practice. At

times. during the analysis of interviews and the drawing from personal experiences

during both practicum and internship. it was dilficult o compare assessment
practices because the settings were so vastly different in terms of support and

structure.

Questioning Skills of the Researcher

T'he fir:

et ol interviews were condueting in April. 1995, ‘The seeond set off
interviews were condueted in June and July. 1995, During this time span. much

Knowledge was gained about assessment practices and the educational psychology

profi A knowledge-base developed during the intervening time. Thus.

questions asked during the seeond set ol interviews (in Great Britain) - were more
highly developed than those utilized in the interviews in St John's. Further. several

ofthe interviewe

from hoth settings interpreted the questions in a somewhat unique
manner, responding from a personal perspeetive, in retrospeet, not providing

information on issues relative o the re:

reh subject. For example. one psychologist



Irom St. John's did not deseribe the assessment practices that were employed during
educational psychology work.  Shills in interviewing and questioning evolved

through time and with expericnce.

MMARY

Educational ps;

chologists in both W

L England and St John's,

Newloundland reported common reasons for assessment referrals. Lducational

psychologi

s in St Johi's reported that they rely on both informal and formal

assessment procedures, In contrast, educational psychologists in West Fissex rely

almost ively on informal in theirwork. Ineach setiing.

there

whose practices were dissinilar

o thatof his/er colleagues.  Educational psychologists devote much more tine o
assessment and report writing in New foundland than do their English counterparts

“This difference can be explained to some degree by the differences in structure and

direction of educational psychology services delivery as dictated by legistation in
Great Britain,

Differences in time management are also apparent in the referral process

he West |

employed by cach group. carn has a clear mandate regarding their

involvement in intervention within the school system.  In St John's, educational




psyehology is less structured and is dictated 1o a preater degree by the school board

s determined

and school admini Fducational psychology work in St John's

by the approaches that psychologists' develop o allow them to individually work

most elTiciently with schools.

Edueational psyehologists in each seting define success different]

in Newfoundland define ess in terms of accurately

Fdueational psychologis

deseribing the student's educational functioni An is considered

bl

ul when of! acilitated because ofassessment. In

contrast. educational psychologists in West consider an assessment success(ul

n has heen

when @ pupils' needs have been identified and appropriate provis

a British legislative mandate.

determined. Because the provision for needs i
children’s educational needs are addressed beyond the definition of needs level, The
edueational psychologist is responsible o monitor the process. In New foundland.

the responsibility of the school and is

the provision of speciit educational needs is

subject to resource allocation,

Limitations became obvious

inthe information gathering process linked 1o

intervicesing in both St John's and West Essex. England. Although assessment

practices in these settings differ in scope and orientation. both settings strive to meet

childrer

needs in the best way possible, within the existing framework.
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APPENDIX A
Internship Research Component
Comparative Analysis of Assessment Practices used by Educational
P

sychologists in St John's, Newfoundland

CLIENTELE

Ll In your opinion. what arc the most common reasons for refermals for
assessment?
Wha can be referred 2
What types of problems can be referred?

RVICE DELIVERY

L What are the sment procedures that you most commonly use in your
work? (Informal, Formal)

. What activities are involved in completing assessments?

" How much time in hours do you spend cach week devoted to assessments?

L] How many formalized 4 ments with reports do you complete cach year'

. What do you consider a successful outcome after you have completed an

assessment?

REFERRAL PROCES

S

within this school board/local

" Could you outline the refermal proc
education authority,
EVALUATION
[ What is your evaluation of this referral
board/ Toeal education authority
] Any related to the P I within the
ibilities as an educational psychologist?

em employed by your school

context of your roles and r




APPENDIX B co

Research

LETTER- S

T JOHN'S

Dear lducational Psychologist.

Weare Educitional Psychology Graduate students in the Faculty of Education at Memorial
University of Newfoundland. With the Faculty of lducation’s approval. we are condhueting researeh
coneerning Educationl Psychologists experience in the arcas of assessmentand consulition, e
data collected will be used in comparative analysis researdh components of aur respective ternship
feports.

Central to our rescarch s the gathering, Eduentional Psychologists views hng
assessment and consuliation. o do this. we wish 10 interview four (4) cducational psychologists in
St John's, Newfoundland. and four (4) educational psychologists in 1arlow, Essex. Englind. Vhe
interview, approximately 25-35 minutes in length. will pertain to such things as: the role and
responsibilities of the school psychologist in $t. John's and Harlow. and assessment and consultation
asit relates to the educational psychologist, Upon completion of this rescareh, we will include ou
findings in our respective internship reports. 1t is expected that such i comparative amalysis of the
Newfoundiind and British Education system will benefit practitioners by presenting information
they may not personally have access 1o,

“The information gathered in this interview will not re ference any school or students within
the school board. The interviewer do. however, seek pemission of the interviewees to identity s
quote said participants. We also request permission to audio-tape each interview (o ensure accurate
transcriptions of” the intervies information.

This letter s o ask you to participate in an interview. We would appr ouhelp, but
you are certainfy under no obligation to give your consent. “The results of this study will be made
available upon request. I you are in agreement with being interviewed, please s
one copy tothe interviewers ( the other copy is yours). If'you have any guestions or concems, pleise
do not hesitate to contact us

Thank you for your consideration of this request.

Sincerely,

Dale McLean

Christopher Mercer

B L hereby agree 1o be interviewed for the research project on edicationl
psychological wssessment and consultation undertaken by Dale Mel.can and Christophe Mercer. |
understand that participation s voluntary, and | can withdrany fiom the interview at any time  No
individuals (except the interviewee) or schools will be identificd. and | give pemission 1o he
audiotape and quoted in any rescarch article produced.

Date_ . Interviewee's Signature




LE] SEX

TER-WIEST

Lchucational Pychologist
Formal Assessment and Evaluation S
aarlow, West Eises.

M. Dl MeLean, Educational Psychology ntern
Mr. Cliistopher Mercer,
Memorial Univasity of Newfoundland,
L Old Harlow

arlow Campus

Dear

Plecase zonsider ourrequest (o inerview youas one (1)of four (4) Educational Pyeholog
with the Formal Assessmentand 1y, “Tracey's Road. llarlow, Es:
Our resarch is desgned o bea qualitative comparative analysisof the Assessment and Consuliative
ctices of Fdueational Psychologists in St Tohn'sand Harlow, Essex. The information collected
through interviews will form the basis of the research components for out respective final Masters of’
Fiducational Psychology Intemship Reports, required for the fulfilment of our Masters programues.
The complete interviesy time is from 3040 minutes, and will be conducted at Bray's House.

As ourrescarch is gualitative, we e requesting that cach interviewee agree to he identified
by nameand quoted in the final rescarch document. To ensure accuracy and efficiently. we are o
requeing permission to audivtape the interviesys for detailed analysis. Any references identifying
indlividual students,parents, eachers. administrative saft. ar individual schools will beomitted. You
are under 1o obligation 1o paticipate, and can withdiaw your support at any time. - Copics of the fial
report will be made available o you, the other interviewees and the Local Education Authority.

Interviews conducted in April 1995 with Educational Psychologists in St John's are inthe
processof transeiption andamlysis. Weare planning to have our respective final reports completed
by Sepember Ist, 1995, Copies of the questionniie are included in your files. [Fyou haye mny
coneems or queries, please contact us at 0279-430266. 7o facilitate the schedulinng of inervics, we
< asking that youfil in twn (2) possible inerview times at the bottom of this pege. fron whichwe
Cean megottate: asession, Please forvward your response (o cither Dale or Chris.“Thank you for your
consideation of wr reques

Dale Mel.ean Christopher Mercer

Preferred Tnterview A

Altermative Interview
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