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The intem was intetestad in 1mprov1ng reading and, study skills.

‘among the studenés of tvo“grade ten, classes at Gonzaga High School, St.
John's. Since reading and study are proceised fundamental to the tsarotos.
e ot s thought “that ‘any improvement b’xoggh: about by+ehebiiiiing
- o skills in these areas would positively affege the 'student's
dehtevenent levels by maftng his tasks-mpre chaltenging ang giving hin
a more positive attdtude tovard his schosl'otk,

A number’ of questions presented themselves related to th(ﬁds
“of el SR atudy, aRLLYE, RAESaR Ty, the. sfudents snditeatatbaea
their level of al{ilicy,md go— learning. —n
The fnternfelt that it was important to ascertain in a concrete
and realistic u'ay,.wt‘(a:‘ reading and'study skills‘his students lacked and %
what he r.omd a‘o co‘enuhle ach of them, béginpdng at his o level, to

pursue’a progran that would enharjce his * feading ability and, at the same
tine, foster technlgues that vould sspist him 4n dealing effectively with

his school work.

Accqrdingly, the’ tntern’ destgied &} ‘project to improve the reading

‘and sLudy skills of two grade ten clnsses at his 50‘\001. To measure’ real

gains made by students ‘rmediately iwolved in the study, the intern set’ '
“up a controlled situation involving two a'ddinonal grade ten classel.

“ The pmjec.t entailel four major tasks: (1) a survey of 5mdy\
llnbir_u and al’.titudes, (2) the administration of a reading test fo rlater»

et reading levels of the students involved in the s:udy. (3; a ’




l:lmllenges of the schnol and of ‘the world t 1arge.'

S : N g <o
i11

KA & % L

special traming petiudn for tvo of the ¢c1a§’sas \.involved in the study, -
angl - (49 th/adminiscrat!on at tl(e end of the prngram of r.he altemate
form.of the re.’iding “Hest given at the mceptinn of the projent. i

N One ‘of i banlc asau(i(ptions ot tha project was that readlng was
bauc ind fundamental to success m a changlng world situatinn. Conse-
quentlx, by en\phasizing the skills that pramo:e both repding and: atudy,

the teacher can help studants scquire the necessary tools to meet the

'V The» syzvey.of study habics -and actitudys shoved that.t e students.

1nvnlvedv w Ll|e study pcsseaaad negatlvq attitiles toyards their teachers

and thei p— work.  They gap tended to procrastinate. .
. B The pretest. Hnd\t;gs on the redding test shouad that the atudenl:s
had 'genenny lov vocabulary levels. here were also wide ‘ranges ﬁppnrent
m the cnmprehenslon ind, reading rate scores on'the test. .

‘The post-, test Eindings showed that thé students who had been

tavolved n the' reading and ‘study, skills ‘progran,had, indeed, made teal

gains i vocabulary, comprehension, and teading rate::

Carrelstions batween pretest and pos:—:es: scores ¢n the reuﬂing

ent and betveer nuher vari e meamred in Lhis study shoved Ponttten
and near-significant relaticnships in most cases: . |
", The project showed that given an-organized but largely self-
'd;re‘nc‘ed approach, students of varidus levels of eduna‘tlional ability, . w,"
motivacion, and interest could’be brought together to work tovard the
inprovenent of their reading and study'skills. ' "
T . ; - L ./
. s ° y ( .
i ., o
« P
J - A}
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.méterial to student needs, age, maturity level

- * " g 8 W 3 !
/ o Chapter 1 . ) i
INTRODUCTLON . cs ”?

An earLier malysis of classroon practice,shoved the. intern: thit
up to very xecently, ‘Engliéy depsrtments n Newfoundland high schools
@aced 11!‘.[12 or' no Emphﬁ§ on the developmem: of reading Skillﬂ.
Engliah was taught as two sepatate iubjects, namély, English literacuu
and English language. . The student Of English literature was expected to

study intensively two of three novels, Some poetry, and other non-

" fietional writing stipulated b® the provinckal departmen of edication

in the  annual ,prograi of studies.’ Students in grades niné to eleven were

required .to it for a yedr-end public ‘examination in all subjects. The

puhuc exanination was, in fact, the Sole determinant of success or

failure from one gmde to another Alld fron graduation from, schnol to
univetsity. Liccle lttention, =k any, was' paid to the relevnnc: of .

and 1nteres(s. The ;

assumption ‘seemed to’be that 1f a pirce df wrttlg vas literary, then

L all ‘stherx considerations could be set ‘astde. .The ‘study of English

language focused- on the undy and application of the rules of futmal

gramar; was prescriptive a character, and emphusized much formal -

s 2

wrlfing. & : ] =
While students of high mental ability and. academic fantly back-

ground, always geened to manage, the bulk of ,the student population of

average and below-average students found little to motivate them toward _




- grea:ar qchiev:ment. Apar: from meagre anemp:s nq teach comp:ehénsion,
4

: little else was done to qaach (‘aading. If studenr_s did beco‘m& p:ofm_em

co. W evadare: 1€ s 1argely By thetr ‘oup deteminad eEforts mnu than hy

&b ‘any training glven in school. The dteuton his ‘sinée 1mprov=d._
- N C0 e LA
E B & o , P
BURPOSE OF THE: INTERNSHIP v My %
% o @ e o v e

Consequenr_ upon the pre:edir&g analysis’ Lhe intern, m:ended dn |

this project to pursue a developmental progran in reading whidh vould L e §

also involve -the trainlng of students in che applicatinn of ‘study skills‘ - L5

e The intern suhsaquently institutEd an iuzﬂ.\iry 1nm what expex:s
on the subject’ had -to say abouc” the. kmds cf skufs needed b;, students . n]

v to read effectively In English and e Gother subjec: areas of the m;h

schccl curr.“culum. Spnche lined the £nl.10wing akills o ==

Undersf_andins and 1ncerpret1ng the content and® gmsping 168
- organization, developing special yocabularies, concepts and ° ' iy
“symbols , ‘evaluating what is read. selecting mceuags, gecal- :

> Ketar s(udying sorie one thousand tuenty—nln! canege f:anhmen, i
i o 5w
carter and Meinnds Listed etght reading Skills recognized by the. . 7 -

‘sttdénts as instrumentnl to scndamic auccesa.2 ®
. Vm:abulary Development
2. Word 'Study and Spelling .
3. Chap ter Réading ;
4: Concentrating upuin xeadmg

o C B

George Spaché, s ,Reading in Various Curriculum Field
_Reading Teacher, 11 (February, 1958),:pp. - 158-164.

N

Zomer L. J. Gartet and Dorothy J.. MeGinnls, “Some. Suggemnns 2 .
o' Crowing Out of an Evaluation of Reading Jnstructién by Sécondary. Téachers * ' |

and Thg,ir Students," Teaching Reading in the Hdgh Schood, ed.,Rnbe:t
Karlin (fndlanagolis The Bnbbs—llerrlll Company Inc., 1959), y 13, ¢ e " ¥




+ . .
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i I - L iy
. 5. Problem Solving" @ ! 14
- ' 6. Critical Evaluation of writer' s Blns and Preconceived Ideas
' 7. Identifiéation, Interpretation, and Evaluation of Ideas , - /-
-8 Adjustment of Rate of Reading to Purpose and Difficulty of - 4
Material
A réview of relevunt lltaracure ‘shéved that student failure

fesulted from ‘poor C—— byt _even more so from Low reading levely

and poor study habits. The intern found that it was necessary to

emphasize that "study" and "reading" are nnt synonymous -terms. When a

student studied he indeedread, but when he read he-did'not necessarily
: - . .

" he! igaro bin :lways felt nha‘c vhile the English class had
cieSeatREeTy o el av humai{zing the student, 1t had also, for, the
pzesgn} at least, to provide the tools of learning. LE sLudy skills
were l:u.b,e taught' u: all, there v.ms no more 'natural’ place thzm in the

. . English class. ' If. it as the ain of educscion to develop &-sotind ing
within a sound body, ‘and again. 1F 1€ was man's ability to, :hmx? that

made him superior tq uther Enrms of life,.thgn any realis(ic educﬂtional %

program had of ne:esslcy £+ Lead :he studeat to think, -read, question,
¥ Pt and renct, and thus to emphasize and affim new relationships. For many:

teasons, Howevet, ‘such dettvities am not ndequataly take place.

g B . . ANALYSIS OF THE SITUATION ¥ ,“6

© An. analysis of the situntion tevealed tb thé intern that there

o - uas a serious lack of student intezgst in reading. The causes of that
¥ 1nhdequacy “Appeared, to he' “Yack of proper (raining in elguentary, juhior
h@h, and sentor: High, achoul,, coupled with g o socio-econoridc -

) conditmns, individuﬂl differenm: o ative attitudes towards school

5 S and especlally teacl\ets i of; mocivamn, and 1ittle encouragenent




‘within and without the city.

given by teachers,
Gonzaga Regional High School, serving the educational dtstrdoe
of St. Joha's West, Newfoundland, is fed by six jusior’ high schools both

Students attend school from the parishes

of St. Joseph's, St Pius Tenth, and St. Teresa's within the city;-and

the parishes of St. Francis of Assissi - Flatrock, Holy Trinity - Torbay,

and-Roncalli, outside the city limits, Students from as far away as
F

Pouch Cove ‘are bused daily to and from Gonzaga High School. The variation
in environments Erom which students are drawn suggests that the question

of social adjusnme}-:_:o school may be significant in explaining differ-
“enttalls in performance. £ % N
In the viewpn{\t of thée intern the students at Gonzaga represented
“the full. ganut of; the socto-econiilc ladder with all the divergent atti-
tudes, intercsts). motivations, and hostilities that could be expscted..
Within the city, parental occupations ranged from unskilled to skilled
from laborer to.craftguan; to businessman, lawyer, doctor, ‘teacher,

nurse; ponncl.sn, and s0 on. Outside :he urban areas, m

plicd their age-old jobs of farning ‘the Lagd hariastliy e dus;
“Acutting wood, vorking in the pulp and paper muP1_s, or ‘the newer ‘indus-

tries that have located outside the urban sreas.
To the_intern parental interest and education also appeared to

determine to a fairly large extent the rpading interest patterns .of the

students, or again, the lack of them.
One significant determinant of curricular as well as extra-

curricular interest was the peer group. There seemed to be a tendency
s s

on the part of most peer groups to play down the academic interests and

“achievements af individual students. As, a result, an academically

oSt pareats

“



s
oriented’ student often found hinself in'n dilemma, for to excel'dn school
. 4 B

would assuredly bring instant disapproval and rejection from the peer

group.

In addition, the intern observed that the student's attitude to

-school and, in particular, towards his teachers, played an important

part in determining his interest in any oné swbject. A student often
developed a distaste for a subjecr. taught by a Feacher he had cont to

dlsllke. On the other lmnd, a teacher wuh the skill to motivate his

students often had a great 1mpact on tl\em,,parucuxar‘ly 1in areas of
genem:mg reading interest. 'Other determinants of reading interests

were individual differences that spanned the student' 5 own hlerarnhy nf

*interests. N

Examination results. in ianlisl\‘ns well as ‘in aiher subject areas
also proved to be good 1|;dicutors of poor ‘readmg ability. The student's
lack of appropriate response arose from his failure to comprehend what .
he was required I:u do in a particular problem of ‘question. fds confusion
effectively blocked his thought processes and thus prevented him from .
f£inding and applying npy_rnpria’t: solutions.

In the view o‘E the intern, the foregoing analysis emphasized the '
need to provide fhe student with different types of learning skills. The
wider [he‘ rage of learning cechniques the ‘student uas“;ble to. master,
the better equipped would he be to continue: lenming even after the
perdod of his formal training had terninated., The basic question under-
lying this intemship project might be expressed thus: What techniques
could be taught to high school students to ensble them to develop their

skill at reading and studying with comprehension, in such a way as to




enable them to analyze and synthesize data as well as interact with all

their fellow students?
In this-study the intern proposed the SQ3R approach as a secure .

and definite technique designed to help students acquire thé prerequisite

skills..




Chapter 2 &
‘ s .. -
"1 REVIEW OF LITERATURE : :
' . s R ; & i
Sston; wtddy -

’ The intern dered the concept ding,
¢

sklll and reading race-—fundmental to an understandlng of the pl‘ocesses

“with which thts project dealt. He, there(ore, cunsidered it of impnrtank:a '

to present the vicwpointa of specialisfs in the fleld as "they relae to
. these ‘concepts in particular, and as they zelate dn & more generel way

to the reading achievement of high snhonﬂs:udencs. . : o
P e 8
o N

VIEWPOINTS OF SPECIALISTS IN READING

According to Venezky, reading involves the interplay.of four
factors: the skills the student brings to the task; the learning abi11®
ties of the student; the teaching environment; and the relationship

between writing and speech. The skills mentioned refer to three broad

areas which deal with visual information, auditory Lnfurn\utiunﬂ, and”
comprehension. ! ) .5 3 X
! For Rebecca C. Barr, reading is perceptual learning which becomes
efficient once the child has become familiar with the characteristiis of

orthography and has identified cues Felating printed symbols to:lan- =

Richard L. Venezky and Robin S. Chapman, "Is Learning to'Read

1
Dialect Bound?" Theoretical Models and Processes of Readings, eds. Harry

Singer and Robert.B. Ruddell (International Reading Association, 1970).




2 2
guage.

L] Veriezky, defines reading as the translation from writing'to a’

forn, of lnnguage from which the readQF Was alzhady bekn able to dertis
meaning
For Kenneth S. Goodman reading involves the use.of language

- . s 5 4
interacting in such a way that it moves from code to message.

Atthur S. Gates gives a comprehensive definition whén he *

explains: .

Reading is not a simple méechanical skill, nor is it a «
narrow scholastic tool. Properly cultivated, it is essen-
tially a thoughtful process, However, to say that reading is
a’thought-getting ‘process is to give it too restricted a
description. It should be developed as a complex organiza-
tion of pattems of higher mental processes. It can and
should embrace all types of thinking, evaluating, judging,
imagining, ressoning and problem-solving.3, y

‘Again, for Russel G. Stauffer:

“« - Reading then; like thinking, is a process, It begins,
‘ goes on, and is in continual change as long ds the person
reads. At every stép the reader has to take account of the
content, its parts, ifs problems, its perplexities, and the
portions that indicate solutions.and point the way to the .
. overcoming of intellectual obstacles, Reading. and thinking’
always have reference to a context whether it be fiction or

Rebecca C; Barr, "Perceptual Development in the Reading Pro-
cess,'»' Language and Learning to Read: What Teachers Should Know about
Langbage, Hodges and Rudorf (Houghton Mifflin Co., 1972), pp. 13)-139.

Nenezky and ‘Chapnan, op. cit.

“xanne: S. Goodman, "The Reading Process: Thanry and Practice,"
Language and Ledening to Read: What Teachers Should-Know about Languagd,
Hodges and Rudorf (Houghton Mifflin Co., 1972), p. 144,

; ; .

5ruchm- 1. Gates, "Character and Purpo the Yearbogk," -
Reading in Elementary School, 48th Yearbook of the National Society for
the Study of Education, Part IT (Chicagh: University of Chicago Press,
1949) . Py




non-Eigtion ‘and the art.of reflective reading follows the . .

same- form, regardless of ‘the context. Therefore, early

habits of tioughtfulness, carefulness, and thoroughness

should be established & that they become deep seated and ;
i+ persistent.© 5

Gray and Rogers describe comprehension as:

+  Ability to translacb ‘words in:o meaning, to secure a

clear - grasp and of the idea: d, and to

sense clearly the moods and feeungs intended, ability to

percedve strength and weaknesses in what is read; to- detect o
bias and propaganda, and to think critfcally concerding the
vdlidity-and values of the -ideas presented and the adequacy
and thoroughnéss of the author's presentation, views, and
conclusion. This involves an emotional apprehension either
failable or unfailable as well as a penetrating intellectual s
grasp of what is read. The tendency to fuse the new ideas

acquiréd by reading with previous experience does require

new or -clearer understanding, broadened interest, rational

attitudes and proved patterns of thinking and behaving and

richer and more stable personality.’

g

According to Lennon reading ability hes the fauawmg components:
a general verbal factor, ccmprehenslon of explicitly stated materials,

ccmprehensinn of implicit or latent meanings, und an elemen: termed . , ,

appreétation. . By 'verbal factor' he means :he breadth, .depth, and scope
(of ‘vogabulary. The comprehensfon of ‘explicitly stated marerials includes
skills such as the location of specifically stated information, compre-

" hension of literal meaning, and the ability to follow specific imstruc-.

tions.
g Compreliension of implicit -meanings embraces all those outcomes
that aré labelled as reasoning in reading. These outcomes include the

ORussel G. Stauffer, "What is  Adequate Comprefiension and When' is
Comprehension Adequate?" Teaching ‘Reading in the High School: Selected
Articles, ed. Robert Karlln (Indianapolls: The Bobbs-Ferrill Co., Inc., "
1969), p. 148. .

"Ibid., p.-146.



ahuxcy to draw inferencés From what is read, to predict outcones, to*
derive meanings £rom words in c?n;ext, to peh:eive the structure of what *
i read, to grasp the main jdeaé of a central though:, and ,to interpret

what 'is_read as manifested either by applying the information to the®

\ sblution of a problem or deriving some generalizations or principle from
S, ) s
) The fourth cx;mponex;g is appreciation. . Lennon has in mind such
a:‘éxihuces as sensing the author's intent, testing the mood, and per-
Sefilng the literary devices by means of which the author accomplishes

Shis purpose.’

As far as study skills ate Jane H.
that, J .
Asevery field of knowledge broadens and deepend with
tremendous speed, it becomes obvicus that pupils require not
more "subject matter” teaching but a kind of teaching which
. helps them develop a bétter. approach to learning. The authors
«  of these papers have made it obvious that they think of study

skills not as something to.teach, but as g-Way to“geach--a
way of teaching which advances not only

natter independently and at will.?
Carter ‘and McGinnis have dratn up a list u.f_teadi ; skilds as'a
result of a study dealing with some 1,029 college freshmen’ . mgm;ed
the following skills as the ones most essential to their success:

BRussel G. Stauffer, "What is Adequate Conprehension and When is
Comprehension Adequate?” Teaching Reading in High School: Selected
. Articles, ed. Robert Karlin (Indianapolis: The Bobbs-Merrill Co., Inc.;
1969), pp. 147-148, citing Roger Lemnop, "What Can be Measured?" The
Science and Philosophy of Reading and the Role of Tests in Reading, Vols.
VIII and IX, Proceedings of the Annual Education Conferences on Reading,
March,. 1959 and- 1960, University-of Delaware, Newark,.Delaware.

C
e H. Catterson,.'Successful Study Skills Programs," Teaching

Reading in the High School: Selected Articles, ed. Robert Karlin (Indfan- -

- ‘apolis: The Bobbs-Merrill Co,, Inc., 1969), p. 202.
g




Y. Vocabulary Development
2. Word Study and Spelling
3. Chapter Reading: )

' 4 Concentrating upon Reading’

a " . Problem Solving < 5 % i
6. Critical Evaluation’of Writer's Bas and Preconceived Ideas J
oo Identification, Interpretation, and Evaluation of Tdess
' 8. Adjustmen[ of Rate' to Purpose and Difficulty Lf Material'®

To turn to the concept 'Rate of Reading,' the mmn sav it as
S T RS, A mindte of reading in an experimental or 'test

" getting.: Théeoncept raised quesilons’as 'to what vas adequate compre

hensfon and when was comprefisnsioniafaquasdy  #

According to u‘ﬁ{:,»scmdnnua tests are of relatively litele

usg to the teacher in appraising speed of

in-reading. , He
also maintains that it £ests. Sra inappropriate for discovering the

speed at which material is fead fn basic texts, iipplaen tiry books, or

in'che content areas. !
Smith atd Dechant affirm that: fa .

No one actually reads faster than he comprehends, but
fiany read much more slowly than their comprehension would
pernit. ‘Géfjerdlly the limiting factor to'fate improvement
is the mind.rather than the vision.

Oyoner L..J. Carter and Dorothy J. McGinnis, "Some Suggestions
Growihg Out of an Evaluition of Reading Instruction by Secondary Teachers
and Their Students," Teaching Reading in the High School: Selected
Articles, ed. Robert Karlin (Indianapolis: The Bobbs-Merrill Co:, Inc.,
1969),°p. 13. :

Miles A. Tinker, "Recent Studies of Eye Novements in Reading,"
 Psychalogical Bulletin, LV (July, 1958); pp. 215-231. .
; yenry p. Smith and Emerald Dechant, Psychology in Teaching
Reading (Englevood Cliffs, N. J.: Prentice-Hall Inc., 1961); p. 222.




¢ Stauffer“naintains that words-per-ininute represent the most
inadequate yardscick by which &b gausd an'officient reading performsnce. .
- litcle, if any, value 1n\the total scheme of flexibility of
adjustment of ‘rate to purpose, .tpe nature and d}fficulr.y of the m:er}al,
andthe reader's experience and fnowleige. 3 . P
The intern looked upon t"}at’:e SEreiingsnet we @ e Lovbs
attained but as a means of incre%s%ng the student's §k111 at making fewer
+ fixations as he read. It was fun} this reason cgat :he intern decided to
select a progzan which ephasized conprehension even vhen the atudent
was working to improge his rate. | )
In addition to presenting the viewpoints .af»special'ists conceming
the concepts fundamental to this prajecz, the intern also revieved many '
studies and' surveys which purpo!ted to identify the factors infiuencing

student achievenent. Some of the Findings were significant, and are, /as

a consequence, presented here. - . i
RESEARCH FINDINGS RELEVA[‘!T TO READING ACHIEVEMENT

tis FitidfiEahwal LAk GTEeaRR 1S EKSHT WaE. Eled directly to
feading achievement. In’this conndetion Call and Wiggins compared the
: rEsults of instruction in understanding word meanings with tylng then to
mathematical symbols without comparable Help in solving word problems.-
They found that thé students who received the fnstruction’(from an .
English teacher!) ‘achieved better results thin did the students who did

fot receive the instruction from their mathematics teacher. The influ-

Dpissel 6. Stauffer, "Raté of Comprehension," Teaching Reading
h s




énce of reading ability even on such subjects as mathematics was thus
recognized.'® ‘Again, Fay studied the relationship of réading ability to
different achievement areas. He repnrted that students of superior

reading ability achieved significantly better in sociil studies than

Students vho did not read as well.!®
. Another major finding showed that teachers did not teach students

- %
how to read in their respective subject areas. A recent survey by Squire

covered 168 high schools.in the United States. ‘In the tenth grade less

than five percent of the instructional time was. devoted to the teaching

«of reading. In view of this fact, he considers it necessary.to help

students ‘overcome their weaknesses-and achieve to the extent to which

each is capable. 16 °
A third major finding indicafed that a number of skills were

Tequired to read' literature and other content. According to Spache,

skills involving undgrstanding and interpreting the content and - grasping
its organization, developing special vocabularies, concepts, and symbols,

evaluating what is read, selecting materials, recalling and applying what

ig réad, and ‘broadening interests, .tastes, and experience--all contribute
e \

"to greater achievenent. !’
14, Call and N. Wiggins, "Reading and Mathenatics," Mathematics
Teacher, 59 (mmaFy, 1966), po. 149-15 ‘

Leo Fay, "Thé Relationship BetweEn Reading Skills and  Selected
rnal of 43

_Areas of Sixth-Grade

" (March, 1950), pp. 541 567. -‘

16 fames Squire, "Reading in the American High School Today,"
‘tion, Intemar_innal

Reading and Inquity, Proceedings of the Annual.Convéh
Reading Association (Newark, Delaware: The Association, 1965), pp. 468-472.

spache, op. ecit.

by




) 14
A fourth major finding suppotted direct ‘fnstructiod in’ specific
reading skills and for.,reading in the content areas.: MacDonald, in
éumm‘arizing the research on reading flexibility, concluded that ;'he‘re:
vas need for.systenatic instruction in develaping nbili:y to Tead for
difFerent’ purposes: L8 From thetr research, fusbands .and Shoresconcluded

that readihg consistéd of different abilities that wepg meeded for

; 2 ;
spécific purbases in various content areas..
A ELFth major Finding showed that personal factors--intelligence,

sex) interests, attitudes, andTamguage development--accounted for differ-

.ences in achievement levels. As far as the relationship between intelli-

gence and reading’ability is concerned, Jan“Tausch reported that advanced
‘readers were bettet able to'do abstract thinking than his poorer readers.’’
Harootunian and Tate obtained positive correlations between readin'g’:e-st
scores and seven intellectual abilities described by cut1dfora. 2t
Despite these findifigs, some reviewers found that some intelli-
gence tests failed to distinguish R poor readers.
18y thur MacDom;Ld, YFlexibility in Rend;ng e e
ment “and Development," Combining Research and Good Practice, Conference

Proceedings of the Annual-Convention; Vol. II, Part II (Newark, Delaware:
The Assm:ia[ion, 1966) ; pp, 67-71. e

19, Husbands and J. Shores, "Measurement of Reading for Problem
Solving," Journal of Educational Redearch, 43 (February,.1950), pp.

453-465.

20 james Jan-Tausch, "Conerete Thinking as &' Factor in ‘Reading
and, Comprehension," Challenge and Experiment in Reading, Conferemce
Proceedings of the International Reading Associatiun (Newark, Delaware.
The Association,. 1962), pp. 161-164.

2 B. Harootunian and M. Tate, "The Kelntionship ‘of Certain
Selected Variables to Problem Solving Ability," Journal of Fducational
Psychology, 51 (December, 1960), pp. 326-333.

b9
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e vinnik students of average and ;uvzrior ability vere classified as
inferior learners on the basis of the results of inadequate tests. Heace;
it would seem incorrect to assuse that slow learners are wable to profit

" from reading instruction. .

A sixth major finding showed that adolescent interests and atti-
tudes had a-profound 1ns1ume§ upon their reading behaviors. Such per-
sousl Lactors had thetr origias fu the howe and other exviramental
settings. -Both'past and ongoing’ experiences accounted fur variations ‘in
motivation to learn and in actual performance.' Hughes and Willis fuunda
Ehat parents of students who resd widely; resd more snd had more istesests
than parents of another group of studénts matched for sex and intelli-
gence.?? Watson found that poor’ zeaiing dropouts Lane from less stable

"and Lower socio-economic homes than ¢id Migh' school 3

Keshian conclided that succhssfil readers had pirents'who had shown' great °

“interest in reading and books and in school work and who built solid

family wmits. 2 MacDonald reported that parents of unsuccessful male

rediers who attended'public schools possessed signifidantly moré negative -
N

 attitudes than did pareats of successful studeats,?’

22y, ughes and P. wuu "Personal Reading: A Study of a
Seventh Gradé," On Becomi: ider,.?xocudi.ngs of the Claremont
Reading Conference; 29 (1965, pp. 50-101.

23g, L. Watson, Early Identification of High School Dropouts,”
Reading and Inguiry, Proceedings of the Annual Convention, Inlemutiond
Reading Association (Newark, Delaware: The Assnr_iatian 1955), pp. 265-257.

2‘: Kalhlln, "The Characteristics of Children Who Learn to Read
Enguah 40 (Qctober, 1963), pp. 615-616.

- 255, MacDonald, "An Investigation of the .Attitudes of Paun:u of
Unsuccessful and Successful Readers,” Journal of Educational Re:
56 (April, 1963), pp.:437-438.




" ‘superior students and found that they selected books which helped shape

: A seventh major finding showed that reading had fo Fule1 baste
needs. 1f reading was to havé a place among favbred activities in‘which.
adoleseents engaged,'bésit human needs had 'to'be met through it Puhap;a
the one need wiich uas met mosé directly by. reading vas. the g _to know.
Resesch into the reading préferences of high sehool s:udencs tend to
suppnrt “the preceding stateman:s‘ Shores attempted to detemfne what

boys and girls sought {n books. He concluded’ that information dbout

* national and international problems rather. than perspnal and jsocidl

matters dominated their interest.’® Whitman'polled large numbers of

¢
attitudes and vhich provided mfomamam”

Other studies showed thatlthe reading 1nt=resrs of boys .and -girls
varied and that those preferencds dm not seem to be greatly influenced
by feading abiliey or intzlligencz. ~As a-group, boys ptefatted books
which :ontnined elements of exc“mmen:, suspense, adventure, action, and .
humor.” Girls genernlly looked for honks vhich dealt with loVe, sadness,

the home, ‘and myste,ry

An &ighth major finding showed that differences in language

.abi}ity accounted for Some of the 'varfability in reading achievement.

stfi}kland recorded the_ spoken language of ghildren andfafter analyzin
5 0 h - analyzing

strijctural patterns concluded among other .things.that those,whq:made more
, B S

: - . .
“285. - harlan.shores, "Reading ; 1 Needs
of High school Students," The.Reading Teachet, i 7 (4prid, 1960); pp-
536-544.

4 ; . by
27Rabert Whitmian, "Significant Reading Experiences.of Superior’
English Students," Illinois English Bulletin, 51 (February, 1964) ,

1-24.




" (september, 1964, pp- 47-51.
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dnd silent.

usé of hef ranked highet in redding both oral’

Vocabulary development and resding achievement have been the

- subjects of ‘a nuiber of ;g\]ia:iia:sons. The' conclusions that vocabulary
’ . . . 4

,and reading compreherision were closely related and that word knowledge

was ‘one of. the 'signuicqm: contributors to meaning have been confirted.
Holnes ang Singer, r)wr(ed that voeabulaty played a very impnrtant role
i oAt g, Fo the Bk ehool, beudeniels e LGty . Keswladger

of votdbulary:both ‘in and out of ‘context helped: to differéntiate betweer
29 '

good and poor readers.

The last major finding in3icates ‘tHat gifted students do not’

achieve 1 reading to the exten:' to uhiich L‘héy lare cagyable. Coombs” anong

Others showed that" there were underachievers among gifted studentu.m
xrxppne: - Herald: cdbdierad an investigation to deternine whether ithe.
causies of poor xeading ariong gifted students difered from those of*
average students . Sinilar explanations for the réading difficulties of

31

gifted and average students were found to exist. Dat'a-frmi\ these and .

v other studies, showed chac instruction to overcome defacts would be bene—

ficul to gifted students as to other gmups.
kY

28, Ruth Stritkland, "Language of Elementary School Ch\ldren: Its
Reunonship to the Lengunge of Reading Textbooks and to the \Quality of

. Reading of Sel!cted Children," Bulletin of the School of Education

Indiana umvermy, 7, No. 4 (July,” 1962). .

" 2%ack A, Holmes and Harry Singer, “nzoretical Hodels and Trends
-+ Towards More Basic Research in Reading," Review nf ‘Educational Research,
36 (April, 1954), PP 131 1580 s "

20 Cha!les Coombs , "Pez‘cépt{cn of Self and

) i:houszic Achievenent
in the:Academically Capable," Personnel and Gui

Journal, 43

g wetppiier and C. HEPATd, “EEading DisalilteiRs Kibwg the

Acadenically Talented," The Gifted Child Quafterly | 8 (spring, 1964),
pp. 1220, i




1 . " Chapter 3
METHODOLOGY - - vt e L ]

A The purpose of .this chapter is to delineate in 'an orderly manner '

the component parts of this préject. This chapter will, therefore, deal

! ¢ . g
with the Population, Instruments and Materials, Definition of Terms, and .

Procedures,, The procedures will broadly outline the steps followed by" )
the intern in prosecuting this study. Since the trainihig period in’

reading and study skills for two of the four academic grade ten classes i

Fave10sEG ThaTRe]EeE waspivotal B s Sabibejeoyact, ehu tatera
Vi1l nore precisely set out in behavioural terms the objectives of the
reading and study skills progeam, pose e, st deie for investigation
and research, and- the schedule of theé program. b *

POPULATION

The stiidy was. Cairied ot ielth € help sud co-operablon of Four
sections ‘of students in the Grade Ten, AcHlemic High School Progrem at
) Genzagu‘ﬂig}:l School. naking up & total of 144 students. The average age
" and educational. ability levels of those stud;nta vere éi‘xmq yéars and
101 respectively. The students were arranged 1ato two groups, the Con:rol.
Group and the Experimental Group. -Each group was made wp’of an average -
and ‘sbove average, class aE g,

+18 "



+ = . INSTRUMENTS AND MATERIALS

A Survey of Study Habir.s and Acri;udes by
" Brown md Holtzman

‘The guive was. in actuality a disgnostic test set up by Brown
y y p by

and Holtzman with the specific objectives of measuring study methods,
motivation for studying, and certain attitudes toward scholastic activi~

. tles which were considered important in the classroom.

The .intern used the Survey of Study Habits aid Attitides in this

project for three basic reasonsi a) fo ald the intern in identifying
students whose study habits and attitudes made them poor achievers; b)

to‘aid the intern in the‘appIication of counselling techniques to stu=

dents with'academic problems},and c) to aid the students to clarify -and

improve -their study attitudes and thusy more fully realize their poten-
tlal. - )
. ,

The intern Used the High School edition of the Survey of Study
Habits and Attitudes. The survey contained 100items and permitted the

t
students to score on four basic sub-scales

elay Avoidance; Work
Methods, Teacher Appru\;al, and’ Education Acceptance. :Eacﬁ of two sub=
sbts.of scales was-again combined to provide scorea for Study Habits,
Study Attitudes, and Study Orientation: :

The folloving summary idéntifies each of the seven scores onthe

Survey:

lwilliam F. Brown and Wayne H. Holtzman, Survey of Study Habits
and Attitudes, Manual (New York: The Psychological, Corporation, 1966).



Scale Code "Maximn_Raw Score

Delay Avoidance  * om : : 50
Work Hethods et 50
Study Habits ' SH or (DAMM) - 100 )
Teacher Approval ™ ’ 50

, Education Acceptance ., EA . 50
Study Atgitude SA or (TAFEA) 4 100
Study Ordentation S0 or (SHISA) p

& Enough research has been'done on the Survey -of Study n;bi:s.'md

.7 Atitudes to establish its relfablity sad validity.? Tecause of its

low correlation with measures of a;:hgl_astic aptitude and Lts spprecisble

: ©“relationship to acatsnte bioskes, He EEHEY GF Study Habits and Atti-

tudes 15 suitable for inclusion with other _scaies in research investi~
l . e
gations of the educational or counselling process.

i * Form H'of the Survey of Study Hebits and Attitudes, which was )
used in this project, has been validated in a'large number of junior and.
sentor high schools throughoat the United States of America. e one
semester grade point average based on scores in English, Science, Soctal
Studies, Language, ‘and. Mathematics was the oriterion used in-these

R g studtes.? € .

To establisk the reliability of Forn H.of the high. school veéiloh
of the Survey of Study Habits and Attitudes, two hundred thirty-seven

“ninth graders in San Marcos High School were given the test. twice with a

3

id., pp. 16-24.

Ibid., p. 19, -



lapse of four weeks between sessions. The Test-Retest reliabiiity
coefficients were found to be .95, .93, .93, and .94 respectively for

Delay Avoidance, Wotk Methods, Teacher Approval, and Education Acceptance,

and. .95 for Study Orim:aiiﬂn which represented the total survey u};\:re.
The means and standard devintlons for the total survey changed lin’.le

duting the four-week 1n|:erval. e g .

The Nelson-Denny Reading Test

~ (Forns A and BYS Py
The iatern SHER: t 4R HUEVIGMIBILEDD 68 Nelson-Denny

T provided a useful measure of reading ability in

terms af vecabulary and comprehenaxun. The inclusion of a measure of

reading rate to and 1 the obsatned from

vocabilary md compreliension séofss mede tiis test sl the mire’ sigaifis

P cant, for the intern's proposed study. . Y
: For screening and predicting academic success, the total reading
score was most useful., Subtest scores -in Vocabulary and comprehension

and reading rate were uséful in diagnosing individual problems, strengths,

and weaknesses.
' Each of the slternate £orms A and'B of the Nelson-Denny Reading
Test contained 100 items to measure vocabulary and 36 items to measure

comprehension in_ reading: Each vocabulary item carried a single weight,

whereas thié comprehension items carried each’a double weight. The, total

T T

M. 0 Nelson, Ph.D. and E. Ci Demny, Ph.D., The Nelson-Denny
Reading Tesy, Revised by James I. Brown, Ph.D. Professor of Rhetoric,
P University gf Minnesota, St. Paul, Minnesota (Boston: Houghton M{fflin

Company, 1960), Examiner's Manual, pp. 22-29.
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vo’c‘_ahular‘y and comprehension score together constituted a single index
of reading ability.

As described in the manual, the test was designed for use in
g!a‘des nine through sixteen during the span of a single class period.
The normal working time for the test was set at thirty.minutes in addi-
‘tion to the time taken to distribute.and collect materials. The first
ben WishERS O ohs tastwas sceonzed Suriebs voeditazy e of the

test, and the remaining twenty minutes was spent on the comprehension’

* unit. Reading Rate was measured overya one-minute period, the first

ilnute of the twenty-ninute workink period allocated to the comprehension
test. ’ ) ) ’ g
" hree types of scores helped e ikt ge interpret the test
' results, namely, raw scores, percentile ;.'allks, and grade equivalents.
The ra}scores were interpreted with the help of other derived scores to
be“mostzpeanthafulss Theimercantiisveri sibcediench wevllentspniye
betieen: 1 and 99 to let hin know vhere he stood in the test in respget
to the norm group. The grade equivalem: of a given raw score let the

student know where he stood 14 terns of grade level. . 2

The SRA Reading Laboratorie: i .
The ‘SRA Reading Laboratories IIla and IVa which were used insthis

project are developmental, multilevel leamning materials designed to

enable ‘the’ student o start from his present level of reading and to

progress as.far as his learning rate and capacity will allow. Laboratory
g

'
Tila is designed for junior high or early high school. (Grades 7-9);

%bon H, Parker; SRA hadins Laboratory IVa (Chicagu- Science
Regearch Associates, 1959), Instructor's Handbook. *

v




‘Laboratory 1Va 1s designed For high school(Grades 9-13).
The Laboratories are built up around a number of Fundmental
Jassumptions: L .
) In any learning situation, individual differences exist in
both learning rate and capacity.

b) - Growth and development in reading can be regulated. Indivi-

dudls do not progress at the same rate.
® ¢) Leaming takes place when the lestmer finds success and
feward in the learning actxvityvi:s'elfv. % .
d)" Total reading skill lies in the step by step attainment of Y
certaln number of basic skills.
@) Every student has the ability to, inprova his reading perfort-
ance in both-rate .n'd .':u::prehenuum

Aczordlngly, the SRA program was designed to meet a number of

specific conditions. They are as folloys:®

a) The student starts at his own level and is allowed to master

the skills at his own rate.

b) The student is provided with materals that ave sequenced in

giadually increasing degrees of dffficulty, so thathe is helped to
attain progressively higher readLng levels. '

N
. & The student s helped to compete with hinself rather than

with ‘other students. -
4) Procedures have to be largely self-administrative to give

Ybid:, p. 3

Bibid., pp. 3-4.




the student fhe fée‘l"ing of xésponsi\:ﬂicy for his éwn progress.

€) To aid and improve the reading-thinking process, the student
has to be encourdged to correct his mistakes as soon as possible.

£) Materials of varied conteit are necessary for emcouraging

growth in flexibility of reading rate, and in comprehension and vocabu-

lary.

Each of the two SRA laboratories consists of a number.of Power

* Builders with accompanying keys, Rate Builders with accompanying keys,

Listening Skill Builders vith accompanying keys. .Lboratory TVa i
addition has a Listening‘“utgtakingVé‘ki‘ll Builder with its own set of +
keys. Each student has a Record Booklet in which to do his vork and )
\zecord ‘his pbgress:. -An Inetrunsnits Buidhook serves'ss u gutde £of fhe
teacher to enable him to administer . the program effectively. ‘

" The Pover Bulldets are four page cards which include practice

reading exercises. In each laboratory the power builders¢Span seven

- . .
© reading grade levels with'sixteen to twenty cards in each level. ¢

The' Rate Builders consist of cards containing short reading '

red within a speci-

passages and questions which are to be pead and'an
fied time. There are six:;en to twenty l:ar;i in each of s‘even reading
levels. %

; The Listening Skill Butlders introduce a Better Listening Fornula’
la‘hel].ed TQLR.  This listening fornula closely parallels the SQ3R' reading
Fatuild, WiE HEIGE the sake SrgaNIvATonAL FEObLeR MEW Lavolvedl
both these intake skill:;. The student is required to.tune-in, in other
Werds, to think“about what he alréady knows aboit the subject; to question

;.o o E
| what the speaker is trying to tell him or get him to believe and what

the speaker's background and ‘interest in the subject are; to listen to
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the speaker's words and to anticipate what he will say next; and to
review what has been said by way of summarization and evaluation,

The Listening-Notetaking Skl Builders require the student to
listen and to take notes, with the emphasis én notetaking. N‘;:enaking :
as’ discussed dn the tekt of the laboratory manual, focuses onm four Z

 ebatet Ay BE pager ‘and notebook to use, b) what to write

dowum, ¢) how o take notes, ind ) how co use the notes that have been

taken.

Audiovisual Materials

The project entailed the use of both Hardware and Software.

The fntern considered’ using the following equipment: tape-
ehserisiad lisetes vecariime;. oill naiifiimetoin eofactora; yiewers;
headphones ahd junction-boxes, and a stop-vatch. o

! The intern selected matertal £ron & widé variety of  relevant
audiovisual materials available at the film library in the Center of
Audiovisual Educafion at Memorial University and also..at the Dol

| of Education film library at Pleasantville, The following selections .
vere made:® ’ . o %

Sof tware: . ) \

Sltdes

Help Yourself Read - 35 framed  700-24-J

: Filmstrips N
An Add to Writing ‘and Reading * ' 700-20-W
Making Better Outlines 700-16-D

How to Discover the Purpose of
,"a Speaker . Y 700-6-A

How, to Tell the Difference -
Between Essentidls and Details 700-5-A




Filustrips (contiriued)

How to Tell the Difference
Between, Fact ami Opinion

Audic tages

Films - 16nm

Ustng Signs and Signals in
Reading

Spotting Tapics and Raragraphs
.
Underlining with a Purpose

Outlining: Finding the
Skeleton

Shifting Gears in Reading

. Skibming and Scanning

The Reading Habit

Reading Between the Lines

How to Read a Book

‘Building an Outline

How Vell do You Read
Reading to Remember
Learning to Study

Better Reading

Know Your Library ~ . | 4

Why Jimmy Can't Read

'Raadin‘g Improvement:
Defining the Good Reader
Comprehension Skills. '
Effective Skills

Vpcabulary Skills

101 9
101-F-10

101-6-2

101-G-4

©101-G6-7

101-G-8
101-G6-9

101-6-10

= 500-1-R

iy

500-1-5

500-3-0
N 1016
LA 1034A

N 3

ED 1031

EN.25

EN 24

EN 26

EN.27

2




DEFINITION OF TERMS.

‘Since the project dealt with the interpreting and correlating of
actual scores, the intern considered 1t essentisl to define operationally
all the varisles on the Survey of Study Habits and Attitudes, the
Nelscn—Den:nx n.’;dtn; Test, md others with vhich this stody dealt.
Terms Used i the Survey of Study 3

Habits and Attitudes 2
‘Dala! Avoidance (DA) is the measure of the student's ];rmnptness in com~

pletidg academic ‘assigmments,- his lack of procrastination, and . 1

‘freedom from wasteful delay and distraction. . For the purpose of

thi‘s u;uciy, it refers to the raw ncarg_(ouc of a maximum possible
raw score of 50)”c'btalneﬂ by the student on this subscale.

Work Nethods ‘(M) is the messira of the student's effective use of stiudy
procedures, his efficiency.in dolag academic assigaments; and
the application of "how-to-study" skills. -For the purpdse of

i ‘this pro‘j.ecl., it refers to the, raw lcp’re (out of a maximum
possible raw score of 50) cbtained by the student on this sub-

) scale. )

“Study abies (SH) is the messure’ of the student's academic behavior. In
this study, it refers to the raw score (out of a maximum possible
. . . raw score of 100) o'bmn.ed by summing the scéres obtained by the
g student on the Delay Avoidance and Vork Mathds scales of this ,
surveyl, ot f
Teacher Approvsl '(TA) is the measure of lhe“itl.‘lden:'a.‘uplninns of his ©
teachers and their classroon behavior and mefhods. In this )
study, it refers to the rawscore (out of a B possible raw

score of 50) obtained by the student on this subscale.
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Education Acceptance (EA) 1is the measure of the student“s appraval of

éducdtional. objectivas, practices, and requirements, For the

pirpose of this project, it refers to the rav dcore (out of a

‘maximum possible raw score of'50) obtained by the’ student on this
subscaie,

Study Ateirude (SK). is'the measure of the stuent's scholastic beliefs.
For the purpose of this study, ft refers to,the raiimcoze: ot
of a maximm possible raw score of .100) obtained by symning'the
scores achieved by the student on the Teacher Approval and

. Eicatton eceptancs subscales of this survey.

Study Orientation (0) is the measure of the spudent's study habits and
attteudes. It is a A L5 W (A R A

 possible raw score of 200) obtained by summing the scores achieved

by the student on the Study Hablts. and Study Attitude scales of

this survey.

Terms Used in the Nelson ennx

Reading Test
Vocabulary (V) refers to the raw s btained in the Nelson-Denmy

Réading Teat, Part 1 (Forms A and B).
Comprehension (C) reférs to the score dbtained in the N elson—-nermx ‘

Reading Test, Part II (Forms A’ nnd B).

Reading Mbilicy (1) refers to the total raw séore obtained by summiing
each vocabulary and cnmprehensicn score on the Nelson-Denny
, Reading Test. (Foms A and B>

Reading Rate (RR) tefers to the raw score (measu(ed in Words per minute)
cheabivaiidue teig. e £1rst minute Of Teading Part IT of the
Nelson—Dem\x Reading Test (Forms A and B). 5 t



Miscellaneous Terms Used in This
Project

10 ds defined as the score on Educational Ability obtained on the SRA
° High School Placement 'l‘es . The scores were further delineated
as: Above Average, if the student ubcained a score' higher thai

110; Average, if the student scored betveen 90 and 110; and Below

" Avmge' if the student scored below 90.

Grade Palnt Average (GPA)- is the score cbtained by averaging out the
scores each student obtafued in English, Socdal Studies, Maghe-
matics, apd Science in the final examination in June, 1974.

Study Skills are the cluster Of subskills Tepresented by the formulas
SQR aﬁ.mm. For the pitpose of this project the temn “study.
SKIIL' xelates to all &ttivities involving the we of Pover
Butlders, Rate Buildérs, Listenin Skill buildeis, and Listening-
Notetaking Skill Builders in SRA Laboratories Illa and IVa.

Gontrol Growp is the name given to the group of students who did not
receive any particilar training in .zeaamg and study skills
during this project.. They vere nerely given the.shme fests 'as

the other group. 'Being approximately of the same age and ‘educa-
tional ability as thé other group, their scores fctn;ed the basis
for measuring the 'real’ gains of the other group.

Esperinental Group is the name given to the grow of smadents o recelved
training in reading and study skills 4 the course of che project.
Ty YE §ives o same tests as the ‘control group “and vere of
“the same average age and educational ability' as the control group.

Crude Gains are’ the scores obtained by suhl:racting each pretes: score
from its corrésponding post-test score. In this study crude

gains were calculated ‘for each group.
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" Réal Gains are'the scores obtained for the Experinental “Group by sib-
tracting the post-test scores of the Criterion (Control) Group
from the post-test, scores of the ‘Expei‘imental ‘Group.

o o

PROCEDURES
v E

The project was conducted during the courseof thé third semester
at Gonzags High School.’ The Project wis divided-into Th;ee najor phs'se's. ;

Phase.1: 2) This-involved the adninistration and scoring of the
Survey of Scudy Habilts and Ateitudes togecher with i retording of
findings, During the course of sq;;sequen: classes, €he studentg had

their strengths and’ weakgesses pginted ouc to ‘them. b) 'Thi.l involved

“the administratian end seoring of the Nelson—Denny l'(eading Test Form A

“to each of the four claEEES of students, and the recording of Ffindings.

Phase I

Duxihg :his phase, the Experimem:al group was subjec:ed
to incensive training in veading and sLudy skills with the help of SRA
Laboratories 1ila and 1Va over’a nine-week period. There vere a nusber’
of objectives related to :he qnes:mns the fatern wished to investigate.

.wuh the aid of the Inséructor's Handbook for SRA Laboratory IVa, the
intern drew up &. tentative schedule for the entire n;ainmg period.

Objectives of the Training Program

Since.5Q3R is an’ activity-‘oriented program, the intein considered

it appropriate that the objectives of this probram‘be set doyn in
behavioral terss. ' Lo ¢

The, student shnuld be gble to: N

'+ 1. Recognize the significance of astitle rilative to the content

of the ‘selection.
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State ‘the. author's intent as indicated in the introductory

paragraph.

" Recognize the maln headings and subheadings of a passage.

List the key words of a passage.

* In his own words, re-state the guthor's point of view. &

Make up’questions on the topic being discussed, on the basis .

of ' infornation contained in the headings and subhéadings.
Eiprests in Hs ovm ‘wosds what ‘he,has read 4nthe passage,
Disciiss questions - fornulated ‘earlfer unider each heading and

subheading in th¢ light of what he has read. '

‘?"Rzrea_‘d the passage to see what he has left out or misséd, 1if

v he was unable to answer any question, Sy
' 10. Redall.the title of the passage. . R
. "L 11y Recall t@ headtigs and subhéadings' of the passage.
) 2. _Make “ap an’ outline Gf the _chaptet or passage.
E 13- Restace the author's. titent. -
. u Comparz ‘the dafornation tn the gassegs €6 Ehat which he
3 . b already possesses on. ehfe subject,
. . ‘ " _}5' biicuss ehe general questions at the end oi’ the. cmpter or
. . 4" passage, or those he and his grobp have formilated.
o, ,n..d eut ctte extert €0 wliich thebe chjecl:ives vere realized

E L

'. by r.hjs project, the intezn ‘posed the following questions:

wuuld students'cramed in SQJR obtain better overall scuxes
tn the pnst-test ‘than students who had received no auch
'training’l R . ’
vauld snﬁdenzs trained in sqsn and other related skills

obtam higher comprehension ,and vocabulary scores on the




eraining? N

3. Would training in SQ3R and other relateéd skilis enham:e the

reading rate of students beyond that which:was

students who had received no such training?

achieved by

4. Did any relationships appear to exist between other variables,

in the study?

5: Did the students make other gains as a result of this pro-

ject? g g &

Schedule i

The fouowmg(wss the tentative schedule the latemn set up:

Fizst.Week: . . -

. 2 . ) 4 )
Day 1. Goal setting and the administration.of the Starting Level

Guide:

ion of the

Day 2 Discussion of Indh ; 5

Student Reccrd Boal( presenta:iun nf SQ3R and Power Builder

Starter Selectton. »

Day ‘3 Rereading of Power Bullder Starter Selection.
vell did you, raxd?" section. .

‘Day 4 Completion of Power Builder Starter Selection.
ulary Building" seftich.

on Power Builder Starter Selection.

Day 6 AV.resource materials:

~ Why Johnny Can't Read’ . ED 1031
- How Well Do You Read? 500-1-J |
- Helf Yourself Read’ 700345

“- b Afd to Reading and Writing  700-20-§

Do the."How'

Do the "Vocab-

Day 5 Usé of Scoring Keyé and Progress Charts. Evaluation of work




Second Week: o =
Day 1 Beginiing Multilevel work with Power Builders (complete one)

Day 2 Power BuildeN (1) J s /
Day 3 Introduction of Rate Builders (1) ' ;
Day 4 Beginning of use of multilevel Rate Builders (complete either

two or three). Introduction of use of both rate and power

score.

Day 5 Power Builder (1)

Day 6 AV resource materials:

= Comprehension Skills EN 24 -

- Defining a Good Reader. EN 25

- Effective Skills EN 26 B ]
- Vocat;ulary skills EN 27 o

Third Week:
‘Day 1 .Building more SQ3R power; also Power Builder. (1)

Day 2 Power Builder (1) |

Day 3° Rate Builders (4 or 5)
Day 4 More SQ3R i your daily study; also Rate Builders (2)
Day 5 Power Builder (1) | sl

Day 6 AV resourge materials:

- Learning to Study 1IN 1016
) :
- Using Signs and Signals in Reading  101-F-9
< Spotting Topics and Paragraphs . 101-F-10 -

- Undérlining with a Furpose ©o10-2 |
y SRR

Fourth: Week:

Day 1 Rate Builders (2). Introduction of Listening Skill Buiiders. -

Day 2 Rate Builders (2). Listening Skill Builder No. 2.

Day 3 Power Builder ‘(1)

Day 4 Rate Builders (2 or 3). Listening Skill Buflder No. 3.

~Day 5 Power Builder (1) .
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|
‘Day 6 AV réesource|materials:

i - Shif J‘ug' Gears in Reading _ 101-G-8
- 'Skimming and Scanning 101-G-9 .

AT Fifth Waek: .
' Day | Introduction of Listening-Notetiking Skill Builders
Day 2 Listening-Notetaking Skill Builders 2A and 28
N Day 3 INT Skill Builder 3 '
Day 4 LNT-Skill Builder 4

Day 5 LNT Skill Builder 5

Day 6 AV resource materials: .
—_ - Making Better Ouflines 700-16-D

-~ Buildig an Outline . 500-1-0

: --Outlining: Finding the Skeleton  101-G-4
sixth Week:" B . o
Day | Power Builder (1) )
Day 2 LNT Skill Builder (6)
4\ 0 Day 3 Power Builder (1)
Day 4 Evaluation

Day 5 Power Builder (1) .

Day 6 AV resource materials: o : .
- How. to Read a Book . 500-1-R
A - Reading to Remember ' 500-3-0 Yok

Seventh Week:
Day 1' ‘LNT Skill Builder (7)

Day 2 Rate Builder (4 or 5)

[ Day 3 Power Builder (1) .
Day 4 Rate Builders (2 or 3). ~Listening Skill -Builder 4.

. : Day 5 Power Builder (1)




‘Day 6 AV resource materials:
- How to Tell the Difference Batween

Essentials and Details ©701-5-A
' ~ How to Discover the Purpose of a o =
Speaker 701-6-A
- How.to Tell the Difference
Betveen Fact and Opindon . L 701-7-A

Eighth Week:

Day 1 Power Builder (1)

Dn'y‘lz Listening Skill Builder 5 .
Day 3 Rate Butlders (2 or 3). Listening Skill Builder 6. e
bay 4 Power guuéar w ‘
Day 5 "Puwex Builder (1)

Day'6. AV resource materials: ]
- Better Reading “LA-1034 . s
[ - Know Your Library * IN 3: .
"'Ninth Week: . )
Day 1 Rate Builders (2 or'3). Listening Skill Builder 7.
Day 2 Power Builder (1) : . i
_Day 3 Power Builder (1) : oL )
Day 4 Rate Builders (4 or 5) ;
Day 5 AV resource materials: .
- The Reading Habit . 101-G-9
- Reading Betveen-the Lines  101-G-10
Day 6 Flna]. Evaluation

‘This phase involved the administration, scoring, and

° Phase 11
recording of the Nelson-Denny Reading Test: Form B. The resulfs of this
test were checked against the findings of the Pretest and gatns (or -

losses) were recorded.




Chapter 4°

IMPLEMENTATION OF THE READING AND .

STUDY SKILLS PROGRAM

The Reading and Study Skills Progran began immediately after the
tascgr ;gcess and terndinated on M;ay 29, 1974. A veek before the Easter
holtdays, thé intern administered.and scored both the Survey of Study -
Habits and Attitudes and the Nelson-Demny Reading Test, Form A.

In this part of the project two academic grade ten classes wete
involved; one was an average group, while the other was ‘above average.
waall ¢ Eks 95 ElaEES ‘i €6 EHE MEaELH classroom at separate times
durtng the nomal schedule of a regular school day

‘s aRRTO ST IR R ‘each student to
have an unobstructed view of the classroon clock, since much of their
work required ;Q‘em to keep an accurate record of their reading.and con-

_ prehension tines. ' T8 )

Prior to the start of the project, the intern ordered and received
safie 200 paperback books tosupplesint those’ already on the shelves of
the classroon casual 1ibrary.: . E

Noreover, the intem also obtained permission to borroy audio= *
visual materials from the Center of Audiovisual Instruction Education at *
MaasElal Uiijaraity, OLheE audiovisval sabdrlalsiosre avatidld upon :
request from.the Department of Education Film Library at Pledsmtville,

and also from the National Film Board of Canada. All the necéssary

A 36 v G 5
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audiévisual hardware was available at the resource center in. the school,

A week hefcre school closed inr the Easter holdday, the intemn
arranged for each of the four Shnaven dnvabved i i project to present
themselves on two separate. occasions. en the first occasion; the intern
administered the - Sutvex of Scudy Habits: and Attitudes.  Later in the
week, Form A of the Nelson-De\'mz Reading Test was also admini;tered.

The intern subsequenr}y scored the tests and established sets of

s ]
tables for each class showing raw scores, percentile ranks, and grade

equivalents set up in accordance with the norms given in the test manuals. -

In the ensuing weeks the intern held private conferences with the students

- and ther commenced the actual training program.

TEACHER~STUDENT CONFERENCES

During the first week of the training period immediately following
the Easter recess, the intern privately discussed the scores, grade

equivalents, and percentile ranks that had been attained by each student
: o

* with the individual concerned.

The students fared poorly on the Survex of Study Habits and

Setitudes. Not a single s;udenu scored above che fiftieth paxun:ue.

The intérn pxesented each student wir_h a gliagnostic ytnﬁle of his

personal study habits and attitudes. J i

. The overall results of this survey showed that for {ach subscale
f.hat was megsured the students obtained an overall 1oy mating. Tablel.
(p. 50) provides a breakdown of the results cf thut survey. Tal}e_ 1I (p.
54) presents-a’diagnostic profile of the study habits and atitudes of v

all'the four classes involved in the project.

Since the intern was also the English teacher of the two classes .

PR -
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making up the experimental group, and had come to know his students over

" the two earlier semesters of the school year, he-did not.have any‘reason
“to hold the findings of the survey suspect. .Mmyrw in the

‘average' ciass had very poor study habits, did not bother to study, or
simply did not knaw what to'do. The students in the 'above-average’
class got by, in many cases even did well, on thetd mental ability, even
though they had poor study habits. Thé counselling key “broved to be a

great help to the intern both in analyzing and discissing

individual student$.

In discussing the results of the survey with individual students,

the intern was ::Enftmted with a nunter of reactions from them. Some

_students exhibited a complete lack:of interest, others were mildly
+interested and evinced some enthusiasm for the intern's explanations.
Other students, particularly those eager to get ahead, appeared worried,.
while sond of the above-average students who all along did reasanzbiy '
well in school, seemed incredulous, and in a few cabes, hostile at their
ZTow scores. The intem.in effect felt-obliged to explatn that the low.
ratings vere in no.way indicative of the degree of ability they possessed
but rather poin:ed out the meed of cultivating worthvhile skills thac
would enhance their' achievement levels and make theiz study time more
productive. . ) g .

The intern followed much the same procedures in his personal
interviews with students after the Nelson-Denny Reading Test, Form A had
been scoréd and tables were set up én a comparative basis. .The intern
observed that students who were in fdct good readers were somewhat piqued
by their performance. Some ol:her students, of aZove—average ability who
achieved high comprehension scores, could not bring themselyes o secapt

! : . o
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the test results indicating that they had a comparatively low reading
r;te. The: intern generally advised the studentséto avail themselves of
_the training period to’ improve their skills. ‘

In a number of cases the séores an the reading test were so low
that the intern felt that students would become discouraged and give up
,working during the training period. In his conferences with ‘sich stu-
.dem:s, he usually made. it & point.to tell them that the tests shoved

that there was much room for improvement and that they had a-good nine

weeks to show what they really could do. '

THE TRAINING PROGRAM i

The actual training period began on April 6, 1975. The fize"t 5
session‘was set aside for goal setting. The miei-,. shoved the studeits
how important’ reading was in their lives as students and as young people
growing up in'a e e soctgty where T P
mined both by the quality of knovledge and the amownt of "know-how' a
person possessed.’ '

"The intern observed that while the better reading students tended
to listen more intently as well as ‘vthose interested in-getting ahead, a
1arge_nuh\\;er of average and below-avergge students; generally\the less
motivated ones, evinced little interest. There seemed to be no way to
get the al:vtenti‘nn of the students who disliked sclmol: '

It became obvious to the 1n:’e'(r‘n that such a strategy was out of
place with the kind of students he had to deal with'in the 'average! )
class. But it vas occasions like these all through the training period
vhich made the intern sensitive.to the needs of différent kinds of
-students and cogniZant of using strategies more in keeping with. the

v
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~ .
* 7 individual and group characteristics of each class.

The rext step'in the training perioed was to determine the Starting
Level at which each student should begin the program set out in the SRA
Reading Laboratories IIIa and IVa.. The Starting Level Guide was a two-’

part test roughly standardized in that it was administered to several

hundred students. The purpose of the starting level guid€ was to provide

a measure of the student's .ability to réad the kinds of materials found

in'the SRA laboratories used in the project. An accompanying table in

s Handfook indicated the ¢olor level at which to place '
cach student. -Since exact timing was lmperative., the inter used a stop-
watch to give the groups exactly three minutes to work on e;ch of ‘the

two selections in. the Starting Level Guidé.' . ' s
sThe majorlty-of students in the shovesaverage class were placed

at the orange level in Laboratory IVa, while two students were placed in

- " .
the next highest olive level. Ten students did very poorly on the

. Starting Level Guide. The intern, therefore, decided that those students

would commence their training by using Laboratory IIla and work at the
‘blue color level. The intern would watch their progress and at the

appropriate time move them into Laboratory IVa with the rest of the

students.
- The third session in the, training procedure fnvolved a discussion
of individual differences. The burpose of that Session was to.bring home
to the students the necessicy for each one to progress’at his on level

of ability. Sinca each one's s abilities and capabilities uere diffezent,

it was essential that each one progress -nt his own pace and withuut_

compecmg uil:h one another.® It was quite natural chat some students

would proceed more rapidly than others. It was made clear to them that

™\
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they were to bé competing only with Ehemselves. During the time that
remained they were introduced to the laboratory kit, vere shown the
pawer-b\_.ud,e:s and rate-builders, and;handed their own Record Booklets.
The students were then asked to spend a few minutes:familiarizing them-
selves with their record booklets. : )
The fourth step in the pro:ess’o‘f initiating the students info
the program required them to apply the SQIR study formula in getting to
Know their record booklets. The pr’m:edur-e was 43 'Follovs: '
a) A record booklet vas-handed to eagh student. ' .
b) ‘The intern indicatéd that they could thumb thiough their
bookTets. )
) Ty wate wked to pus d6in tHELE books asd GUeRELeasd EBGHE

7 * what they.had seen. A brief discussion followed.

" 4)" The students were then told to print their names and section
' o m:\mber on their booklets. -

e) They-yere then asked(to open to page three of their record
imue:s and to read about the four skill builders they would,
be using during the I;raining period and what benefits those
skill builders would gain for them. -

£)' The final pare of this session vas spent in showing the
students how to use the Record Blank pages, -the ‘various keys,
and the progress charts.

The intérn noted that in both cluJais camprising the experimental
8roup the studenits were anxious to get'started. After ‘repeating some of
the more important explanations, the intern dectded that students wosld

" learn nore quickly through trisl and error.

The, £ifth session in the initiation process iivolved the appli-
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cation of the SQ3R formila to the Pover-Builder Starter Selection. The

student had a set procedure to fullw whenever he did a pawet builder:

a)

He opéned his record booklet to the appropriﬂte recazd Bk
s wat donsthasdatay, nilbe Invil andimumberiof the pover

builder he was about to use.

. He took note of his starting time from the wall clock and .

made an entry of it in his record booklet.

He then 'surveyed' the passage. This activity required him

to look at the picture on the card and to read the title,

the Flrse sexesiios, nd dest patastaphiicf the passage.

As the student: surveyed the passage, he made an effort to .
question what he'savand read. That cnuld‘often‘be consciously
dnne by tuming'titles and subtitles into questions. )

The student then read the selection dt his normal speed and -,

noted down his finishing time. He subtxacted his starting

" from his finfshing time to derivé his total reading time.

Before completing the questions in the two sections marked

“How Well Did You Read" and "Vocabulary Building," the student

skimmed through the selection again'to find what.he was

looking for. Thus, he completed all the questions, ot hesi-
tating 't look back whenever (L TR S

, o
He recorded his "finishing” time. .To obtain his total
comprehension Ir.ime, he subtracted his starting time from his

finishing time. . . .

' The student then corrected his work. To do that he had to

consult the key which corresponded to the power builder he

¢ 5 .
was doing at.the time, He corrected his mistakes by circling
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his mistakes and placing.the correct answers above them. He .
thien tabulated the number of Tight snswers against the nusber

. of possible rights for both the "How Well Did You Read" and
“Vocabulary Building" sections of the power builder.

4) The student turned to the last page of his record booklet

where he was shown how to change h:‘is scores into percentages.’

) Finally, the student was required to tramsfer his newly .
darivad pareatugas toUtha pragrass charty adives ‘thettuckad
. how o Tecord his ‘percantages and keep track of his progress:
Dics eieatidsnts Wl Thu s setred theHSRIYEE VALK THE Petcke

D T v —

of both groups began to be evidended by fewer irrelevant questions and

longer periods:of purposeful silence. .

Tnzee days after the comencement of multilevel vork. vith the

pover builders, the im:em introduced the s:uden:s to the Rnl’.e'Builders. .

otk with the rate builders necessitited the folloing sctivities: )

2) The student noted down the date, nusber and color level on
the appropriate record blank. L '

b)

At a given signal the stud‘ent removed the rate builder from

his booklet and began reading it at his best speed.
), After reading it entirely he proceeded to e S
_questions, noting dova his aisvers fn the proper colum
& provided fn the rate builder skction of hls recopd booklet.
@) After the lapse of three minutes, the fntemn signalled the
\students to stop. If a student had not completed all the

comprehension checks, he drew a heavy lirie on his record page

under the last answer he had complited before the signal,
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and continued working until he had done all of them.

) Each student then opened the rale builder key booklet he had

been provided with to the.appropriate key corresponding to
the number and color level .of the rate builder he had, |,
. < Y L
% attempted. When z:aarrecting his answers the student circled

all errors and placed the correct answer outside éach circle.

z

* In scoring, the student first calculated his rate score on

the comprehension checks he'had completed before the signal
“t5 StopivEs/glven, THECVESIHLS FEtE FEE.. He then went
on to compute his power score by figuring out his accuracy
-‘on thdetoral nunber of comprehension, checks-he had completed -
both before am‘i after the s{gnal to stop was given. 5 :
The majority of students in both average and ah;ve—éverngE‘gtoups
Wiy RS VAL EhEEAYS BOa e, S Lice thive SR follE Eate Hitldhts
could be coupleted durisg any-one session, the intern wondered whether
‘interest resulted from the students' being able moré quickly to track
their progress on the, charts, or from the brevity of the rate builders
which, as a consequence, did not overtax the attention spans of the
stugents. ’
The intern introduted the Listening Skill Builders in the fourth
dedhof heeintatng veriof: ~The first two Listening Skill Builders in
that séries of seven were actually mini-lectures on how to listen.-

Points emphasized were ‘that listening involved thinking and organizing

the speaker's content; that Clpation was active. ; that
listening wds not a waiting process but an acuvm.r. The students were
also presented with egBetter Listening Formula- TOIR, Tuning-tn,
% Questian!.ng, Listering, and ‘R%Viewi.ng. _ In order to "rune—in. the

¢




[.was going to 8ay. Finally, the students had t

4

students-had to-think about what they already knew about the subject. -
x s B ~—

et v o
‘They then needed 'to question what the speaker was’ trying to say or

‘o N - . i, ®
persuade them to believe, what the speaker's background was, and what

the speaker's interest in the subject was. Next, the students had to

listen to the speakép's words and at the same time anticipate what he

summarize and.‘evaluate
Fume h

. what the spenke_r had said.

Upon’ listem.ng to a mini-lecture, the students vere. Tequtred to

4o- the corzesponding conprehension checks and to cirele the letter

.cnrrespunding to the phrase that best campleced each statement: Then-

r.he 1nr.em‘ called out the correct snswers, s(ter which each student

marked dawn his total of correct answers a‘gninst the, possible rumber of

degt ansedy le next defived his percentage of accuracy and recorded

sit in the aéprop‘ria‘te progress chatt i his record pooklet. The scudents
did a total of seven Cistening Skill Builders diring the course of the
project. .+ . i3 “C g e

‘The incern observed that Students of above-average: ebtliey and
reading sklll were the ones uuh longer attention spans and aﬁauity to -
cnncentrgce. Students in the average glass generally did not listen very
readily and were.at cines elther tndifferent or dfsriptfve. When the
intern called out the ansvers by uay of geteing’the students €o correet’
their ‘responses the students usually displayed ‘a sense of acconplishent

-when. they discovered that' they had many correct answers. -

“The-intern introduced the Listening-Notetaking Skill Builders in

the fifth ueek g_{ tha 'prcject; That skill-builder series emphalsizerl the .

nctetaking [echnique and provided the studen:s‘ with basic d.nfnrmztiun

relating to the kind of paper and notebook to use; what to write down;




"had been ‘taken. .
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how to write down what was noteworthy; -and how to use the notes once they

“The first three ‘Listening-Notetaking Skill Builderd.dealt with

know-how relating to the four-specific points mentioned in the. preceding

-
paragraph.. Other topics were "Science and Scientists," the "Hamnessing '
AR SRR f:or Peaceful Purposes,” the "Nature of an Educated

 Person," “Aix Pollution," and "Weather Chan‘ges." The interd recorded
eachw lecture on tape. While récarding the lecturesve fiade it a .

. point of recording them at a deliberate speed, 50 8 to give“ the 'students
the best‘oppnrtunlty of listening attentivbly to the ten—mim‘lte lectures.

e st Vet GHpeEtel b ey FartLOIAE ACEibees m,‘no%mg down N .-
main ideas, and key words and phrases which preceded the TR

: 1mpurt;nt “ideas and decails. After note taking, the student lv.ms expected ¥
to urite a sumary of frel Tenture vslin thesnorsaihe fad-téie n. The

" ‘Following format was recommended: . i :

Date.... . . Subject: ‘ cesnge ’
- § 4 .
Title . “ \ .
Main Poiht _ o S T _ ) l\
Detail " ) ) 5 . J
| Detail | Pl
Main Point % ‘ ‘
Detail - 3 \
Detail ' ) i \
. Main'Point ; ) \
Detatl l 22
Detail \ L




Summary

Wnile the sbove average group proved to be mbre amensble to. that
particular type of skill buuéi.ng'cechnx_que, the generaltty of students
found it diffdicult to pursue, The intern adduced two reasons for their
difficul:x\f‘stly, 1¢ vas an unfamiliar experience .t0 them; and )

secondly, it taxed their attention spans.’ What appeared praiseworthy

" about these two groups of students was that they worked at the skill

builders and‘d1d not.easily give up, an indication that the work was

indeed cmnengm‘g. | A thizd reason appeared to be that most of the

articles or mini-lectures were geared to a class beyond the presen: level |

af difficulty with which the studem:s were able to’ cope. A fourth

pussible reason could have been :hat the lecl’.ures tended to communicate

inforpitfon Tablist Ehan bl “up interest, The intern.felt that;if thé

Yeetiitn vioke ks relevant to the watuity levels of the studeats fu'™ °
the program, they would have sp'ayked greater interest and c‘nopera’tion. )

At the end of the sixth week of the training period, the intem
‘et dside a.day, for evaluaring vhat the students had so far gained, and
to hear some of their coments, problems and. difficulties, ad to offer

helpful advice wherever it was possible. The students vere permitted to

" make comménts abnu: the progran and to exchange ideas snd insights with

lheir tlassmates.
One, important cbservation was made by the ‘intern during the:mid~
semester evaluation. It became obvious to hin that ‘the students were

beginning to get tired of the tigid schedule which-they had willingly

submitted to so far. The intem, therefore, decided that the students
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would be given two 'free' periods per week ‘during which they, could elect
to do other homéwork, study, work with pover builders, read.books from

" _the casual library ér pursue other worthwhile tasks which did not disturd
other students. ! ;
“The intern cbserved that alnost invariably the majority of _
student elected to sign out a book from the:class library and silently
+lan thebushodt the entire period. The intern also'discovered that the.'
two free periods given to the students had broken down.mich of the resis-
tance which had been building up towards the training program.
On;e'a weeg{ during the ‘énme course of‘ the p_ragram‘, a day was

.- set aside for the use of Audiovisual Materials. The purpose fof using

audiovisual materials was strictly to provide the students with supple-

-
mentary information and "Wiaw-ho" ‘related o the reading and study

. skills they vere endeavouring to develop.

not considered to be an 1n::1nsic bart of the program.

As such these materials were
During & class
when, audiovisual materials were used, the intern usually made it a point
to spend a few minutes before and after a showing in discussing the
information betng comtiintcdbed.

During the veeks that folioved the mid-tern evahution he
students continued to work co-operatively and foiloved the schedule chat

had been set up.



Chapter 5
AN ANALYSIS OF DATA ¥
.On the last day of the project the intern administered the Post-
test, Form b of the Nelson-Denny Reading Test. After scoring the test
" and deriving the raw scores, percentile ranks, and grade équivalents, he

. ® s
set to work analyzing the data: he had collected on the Reading Test, the

‘Survey of Study Habits and Atedtudes, =t_:he Grade Point Average of students
‘ohtamed in the subsequent June. final examination, md a 'Mocivauom
Assessment' of the students in the expenmental grcup done with the help
/of the subject ?“achers of the students 1nvu1ved in the fraining program.
It hay be useful to remember that in the overall project four
g‘rade tén classes had beei Avolved. The two classhslcon;piising the
Control Group merely did the Survey of Study Habits and'Ateteudes and - *
the Nelson-Denny Reading Test - pretest and post-test. The other two
“classes, the E}(perl’mentél Group, did all the tests-and surveys, aid . |
moreover, were involved in the training program. The reason for chite

arrangement was to set up a suitable standard for measuring the real

gains made by the students in the éxperimental ‘grnnp. i “
Table 1 OF the Survey of Study Habits and Actitules shows the

raw scores ebta;inéd by Eour acadenic grade b claspagsiik c;uick refer-

encé to the definitions given in the section entitled "Methodology” will

show what each gbbréviated variable in the table really measures. The

range of ‘scores for each variable shows great variability and thé medians ',

49



Table 1

Findings of the Survey of Study Habits
and -Attitudes

Scores

7% 2% 24%

Variables DA WM SH TA EA SA 80

Number of ; :
P st ome 6 16 16 -
Max Lnum )

. Possible Raw 50 50 100 50 50 100 © 200
Score R . v
i . . o v % i
Range 0-34 8-80 . 2-38 4-40°  5-77 ' 12-156 L
¥edian 16.54 40.68  21.64 21.65 43.64 83.5

- Percent 3 oy
Scordng below 612 591 son-®ser 4 e4r s so%
the Median 5
Range of the _ _ g . -~ . ~
Mighest Seores 30734 4046 60-80 2538 3080 6577 100-156
Percent of High o 18 P,
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are low. The percentage of students scoring below the median- were in
most cases well above Fifty percent. '
Figure'] presents a diagnostic ptoflle of study skills and atti-’
"tudes of 136 students involved in this intemship project. The table
shows the percentiles of these students in respect to i Hgtis group.
Except for the Work Methiods subscale, nost of ‘the remaining variables
are-weli below. the Eiftieth percantiles The sibscales) Teacher. Approval,
and Education Acceptance, are significantly low at the twenty-£ifth
" percentiles in each case. These low percentiles demonstrate little
acceptance of :eacher_me:h&ds‘and behavior énd educational objectives
and pral:tiCES. ) 5
" The tatern ‘SeiuEitEad T sesEes BEEhE tv ldnseswho forned
the . experimental group and whon he had taught during the previous
"semesters in relation to their 1Q and 'otivation Aasess.pen:',"md aade
the following cbservations on the basis of his knowledge of, and famili-
- arity with, the students: . s ’ .
a) Students generally scored low in the Study Attitude subscale

of the Survey of Study Habits and Attitudes.

b) - Generally speaking, students who scored well on the Survey
were mot necessarily the students with the highest IQs.
c) Motivation seemed to be an important factor in determining

success a:ademically.
d) « The bes: results were nb:Ained from students who ‘were moti—
o vl anuske vhe W LAY BN 105
& Students whose N Sp— adjudged to Be average or below
average and had an 1Q of'less than 100 usually fared poorly

in the survey.
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-
Delay Work . Study ruchex Edugation = Study
Avoidance : Methods - Habits Approval Acceptnce Attitudes !)rienutlon
DA+ WM H sA s0
23 4“0 2 22 m 8
® 50 45 25, 25 25 35
99 99 99 99 99 99 9
95 95 95 95 95 95 95
90 90 90 90 90 90 90
: >
80 80 80 . 80 80 80 8
75° 75 15 75 75 .75 75
70 70, 70 70 70 70 70
‘60 60 60 60 6 60 60
50 50 50 50 * - .50 50 50
“ 40 4“0 40 40 40 w0
30 30 30 30 30 30 30
25 25 s 125 25 25 25 25
20 20 20 20 20 20 20
5 v p
10 io 10 10 10 10 10
5 8 5 5 5 5 s
t 1 1- 1 1 1 i
Figure 1. A diagnostic profile of study habits and

attitudes of 136..grade 10 students at

Genzaga High'School ,




£

-3

H

k)

53

Students who scored above -or near: 50 out of a maximum possible

score of 100 for Study Habits, usually had a motivation that
was rated n‘s. above average. ) w
Students of Kigh 1 but average or below average motivation
had aversgé success on the survey. . .
Students whosc@Mivation was rated as excellent. or near
P— usually scored well in the Study Attitude subscale
of the sutvey. ’ ! )

Some ‘students of high 1Q whose notivation rating was alsq
high, still did poorly in Ehe survey, .a‘n i;uﬂcatiori perhaps,
of negativism as seen from their low scores o the Study
Attitude subscale, ' )

Students of average ability'who did well on the survey were

generally considered to be of above average motivation.

Class ies, Yhat 1s, the of the group

in respect to motivation, reading level, IQ together with

the sum total of attitudes the students hrought with them to
class also made a-difference and affected both their total

group and individual scores on the survey.

Table 2 shows the Group Means.and Standard Deviations for pretest

.and_ post-test scores of both Control and Experimental Groups. Except '

for mean scores and standard deviations on Reading Rate subscale, com-

parisons between scores of both ‘the groups for pretest and post-test do

not exhibit vide ranges of variability. The purposé of using'a control

group in the project was to enable the intern té set up a criterion for

méasuring the real gains made by the experimental group. .The fact that

the differences for Vocabulary, Comprehension, ,and Total Reading Ability

i
i



* Table 2

Group Means and Standard Deviations for Pretest

.and Postrtest of ,Controlvand

Experimental Groups

Control Group

Experimental Group

' sp" M D
Preétest v 22.63 11.27 23.80 9.83
c '33.24 11.43 33.46 10,94
T 55.87 2146 -~ 5723 ¢ 19.03
RR . 30425 ' -126.07 24162 8287
30.26 13.13 31.59 10.4 R
33.77 11.65° . 36,49 12.73 ’
T 64,03 22.88 68.08, . 21.65 ;
. RR. .274.49 290.11 89.52

100.63

Key:. V= Vocabulary; C = Comprehension; T.= Total
Reading ‘Score; RR = Repding Rate;
SD = Standard Deviation .

M = Group Mean;
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between the. Control and Expermen:'a; Group were small satisfied the,
pein
intern that his criterion was acceptable.
" Table 3 shows the Crude Gains of both Cnnr.:ol and Eperimental

groups-and the Real Gaius of the Experimental cmup. The gains are shown

as Raw Scores, Percentile Ranks, and Grade Equivalencs a:cording to the;

norms" set out in the accompanying manual.

The crude gains wve ined by subtracting the pretest scores:
from the post-test scores in each individual case.

Following the norms set out in the menual and using grade equiva-
lents to interpret the meaning of the.scores for both.groups, the intern
found that the control group made gains of one year and one month, for
vocabulary, three months for comprehension, and eight months for total

readin ébilit:y. The control group mgis:ered no gains for reading ral:e.
8

o0 ¥hie sttiex aad, Hhe experineatal group showed gatns of one

yéar and one month in vocabulary, the same as the concrol groyp, nine
shiths: 1 compreliension, oisryssr angggwo fonths  for total reading
ability, and an overall gain of two y«;u(s and eight months for reading
rate. ; :

The real gains for the experimental group were obtained by sub-
tracting the post-test scores of the experimental group from the post-
test scores of the Cﬂnléﬂl glf&?llp. Again, u$ing grade equivalents to

' interpret the meaning of the scores, the intem was able to »Qhow that
"the expérinental gr(;up gained three, months for vocabulary, six months
for comprehension, and, five months for-total readingability.” No real
galns were made for reading rate. T

The following three tables show the crudeand real gains of the

stidents based on Educational Ability.(IQ).



= .
b3 » 2
. . 2 JuaTeATnby: 9pe1n = 39 H{UBY STFIUSIIBG = I[FI-Y {91005 MEY = SY
fa3ey Surpeay = WY ;uﬂgc.mﬁ«.nwwz Te30] =] fuoysuaysrduwo) = 5 ‘A1eTnqEdop = A A8y
: - s L9t Com .
" S L & a @ N |rT-% - Suren ey
. z9°s1 so'y  .zL'z €ETT . sa "
8z v 1 o e Tt ® -
: z vt 8 ot * 1 3 € %l _ ®TF¥a-z  sujes apaId-
©6Y°8Y §8°01 €0°¢ 6L°L 9L 62~ 91°'8 1198 S
» €zt 7 Eaas ot 8l L33 an
8 6L, W 18 o 08 A 19 o7~} 1823-3804
117602 6vof, 66 T8 - T eytwiz €09 . LL7Ef | 9Z°0C sa.
. ] (21 5§ {2889 - “ty T 1t @D )
- 114 .99 s9 6L € -9 79 eTRa-~z:  ase3eag
9:19Z 9%°€€ 8°€z SZ'y0E  £8°S§  YT'EE.  €9°ZZ - su %
. o 1 5 - i, T 2 Ty g seTqeTaEA
90T-dI TeIudTFIadXT : #01-DI TOA3U0D **. sdnoxg
: V ‘ sdnoay Tejuewpiadxy puE [013U0) 10J SUFEH VPNID pue TEIY
> - €.91qeL y e g s 4
. ' . s
. J B ¥ S




Table 4 posts the crude gains of students of above-aversge " : K
ability in both control and experinéntal groups. lso shown are the real -
gfai;\s nade by the above-average students in the experimental group.. ‘
Using grade equivalents to interpret gains, the intern was able
to show that sbove-ayerage students in the control group with an average,
1Q of 122 made crude gatns of eight woeieha. O VoSMELA, WG BEhs.
for comprehenston’, ‘md Eive nonths for total reading ability.  No gains )
were made. for reading rate. 7 e
The crude gains made by the experimental group for the snr;:i tests .
but yith the addition of the training program, amownted to one to three
nonths for vocabulary, £ive menths for comretansion, aid itiva Aot

for' total Teading ability: . Ae 5

The real gains made by the above-average students (IQ 125) in . i

\ the experimental group weve obtained by subtracting the post-test scores

of the control group from the p scores of the grouwp. )
¥ The results showed that the above-average made no real gains in vocabu-
‘lary. There were, hovevér, gains of five ad three months Tespectively v
for comprehension and total reading ability. No real gains were made
\for reading?rite. Tt ' " o
T U R
ability in the control and experimental groups. Alsoshown are the real
. gains of students in the experimental group. All gains are shown as raw
\scores. percentilé ranks,. and grade equivalents. .
The crude gains of students of averagd ability (IQ 94) in the

o -
control group interpreted as grade equivalents were seven months each

] B .
".for vocabulary and comprehension, eight months for total reading ability

. and ‘one month for reading rate.
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& o _‘ Table 5

Real and Crude Gains in-Students of Average

1 Ability

in’Control and Experimental Groups

Key:

RS = Raw Score; %-tile.= Percentile Rank; GE = Grade Equivalent’

Groups . Control IQ-94 * Experimental IQ-95
~'Variables's v ¢ i Lo R . (& T R
< Rse 14.18 ° 23.46  37.65- 223.65 18.39  27.8 46.19  204.93
Pretest ~g-tile - 24 ‘297 27 50 42 6 44 40
GE - -8.8 8.9 ' 8.8 . 103 9.9 9.8 9.5 9.3
RS 020,21 25.35 45.56  204.03 24.97  28.26 ° 53.23 - 244.74
Post-test , - %-tile 41 38 .7 4 53 60 4 55 79 .
GE T 9.5. .} 9.6 .. :9.6 10.4 10.8 10.0 10.5 14.0 '
RS - 6.03 1.91 7.91 © -19.62 - 6.58 .46 7.04 39.81 °
Crude Gains Z-tile 17 9 17 3 18 o 11 32
GE 51 ) .8 .1 .9 2 1.0 4.7
7 = z <
* RS 4.76 2.91 7.67 40.71
Real Gains I-tile 19 1 1 19
GE 1.3 3 .9 4.4
~V = Vocabulary; C = Comprehension; T = Total Reading Ability; RR

= Reading Rate;

“)



: \
The crude gains of students’of average ability in the, ex,Lexi— 1

mental group (IQ $5) were nine, months for vocabulary, two months for- "

compréhension, and one jear'for.total reading abilfty. Gains for|reading

rate were four years and seven months. bia taivesn ga1t thae anhéugh-

the gains for reading rate appear to be somewhat exaggerated, t.hey did

T — pajor gath’ For the group. %

The real. gains of students of average ability in :h; experimentex
group (1Q 95) were obtaned by subtracting the post-test scores ef‘\:ha
contzol group from e post-test snores  of the experinental group. l.Gains

" repxesented @ grade equlvslents were: shown to be one year gad thxeé‘, -
months for vecahulary,‘fuux months for compxe.hensicn, nine. months fqr : o
:Qtal'readxég ability, and-four years al:-;d four months for reading ra\ge. . e e
Again, the gains for reading aterstenmeoheneern e being somévhat.

exaggerated.

o . ; 2
_The intern observed that it was the average students in the - i

‘éxperimental group who made tlie fiost sizeablé gdins.

Table.6 shows the crude gains of students of below average = ' .
ability.in the control end experimental groups,. Also shown are the rk;gx) )
gains of students Yn-Uinseuparinencel swrofior ~he gatns are shown ash raw . §
‘scores, percentile ‘raiks, and grade cqaivaleats.

e crude gdins of students of below: average Tability in the
conttol group aq 86) repxesented as grade equivilents vere nine sonthe
for vocabulary, and a total reading gata of three nonths. o gatns vere
made in cemprehenslﬂn and ‘reading rate. In fact :his group of students

did rore poorly in the post-test than in the pretest. For this reason

the tible shows\a loss of about saven months in cnmprehension ior this

group of stidents,
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The ctude gains ui students of below aversge ability in the

- experimental group (IQ 86) intefpreted as grade equivalents were: one

year for voczbulary, a year and four months each for comprehension and

total reading ability, and a gain of four years and seven mo‘n,ch(;"‘fur

-reading rate, a someuhat exaggerated ‘gato.

The real gains of students of below .average abiliey tn the exper-

Tiiantal ooy vés also computed in terms T g

ability.

rate for this group.

to be three months .for vocabulary, and two months for'total' reading

No,real Gains uere made aither i comprehension or in reading

A serutiny of a1l the tables shows that the group subjected to

training in reading and study skills did'better than the other group who

" did not undertake any 1man51vjz training. It was also established that

the average students, who participated in che training program, made the

most gams

s 3 resuis ol vhe foregoing analysis, it seems clear to the

intern that thg major questions of his investigation were answered, and

that;

a) Students trained in SQ3R had in fact obtained better overall
scores in the past»test‘ than the studem.:s who had not received
-;any training. ' h‘ : ;
b) Training {n"SQ3R had enfianced the reading rate of students

e -experiieatal Broup vell beyond what was achieved by
] -

o
students who had m:gwhd no such training.
c) Students of ‘above average and average educational abildty tn

the experimental group achieved higher comprehension scores

on ‘the post-test than did students who had not been exposed




to such a program,
CORRELATIONS OF _VARIABLES

One of the other ;iské the intern set himself in his analysis of
scores was to examine what relationships existed bam‘vezn‘ the variables
under study. - '

The two major’ areas which wete tested were Reading and Study
Habits and Atfitudes. In addition the internl assessed the motivation of
the students engaged in the training program with che help of their
respective subject teachers. He also averaged out chaacia) ehch atudehe

had obtained during Lhe fj.nal June examinatinn fur 1974, and thus,

derived the Grade Point Average of each student.

The intern did a number of carxalations between cgrtain variablea %

uhiich appeared to be related: -The Fesults of s Pretest/Poat-teat Corre:
lation on the Nelson-Denny Reading Test were significant. Thcf!e CG!‘ZE‘—
lations.are shown on Table 7. The other correlations appeat in Table 8
| Six of ten remaining correlations that'were done show a close positive
" ralationsliip batwsens ; PR
(a) Motivation and Reading Abidity T R e
. (b) 1Q,and Reading Ability
(c) Study Attitude and Motivation
© (&) Grade Foint Average and Reading Ability
(e)  Study Habits and Reading Ability
(£) " Reading ahd Study Orientation o
The ‘intern considers the latter two correlations satisfactory
_even though they apfear to be lbw.. The scores of the Survey of Study

Habits and Attitudes' tended to be low in all ‘areas tested by this study.

.
i
£




Table 7 s

- Pretest/ Correlation Coefficients

. Vocabulary ~ Comprehension Total Reading Rate
T r T b

Gontroli .83 .79 87 .70
Group g .

Experimental , g3 . 4 .87
Group

* Moreover, other studies discussed in the Survey Manual .showed ‘similar
" correlations which the authoxs tended co consider as satisfactory.

. The high correlation between jQ and Reading Ability (. 71) and,
in compartson, the low corrélation between 1 and Reading Rate (.14),
and 10 and Voeabulary (.20), seem to emphasize the essential part played
by comprehension in' réading, since in the Nelson-Denny Test, Reading

-, Ability is r'aprasented‘v as the total vocabulary and comprehension scores
of the test. . ' )
The correlation betyeen.Grade Point Average and Reading M 1cy
(. 499) shows perhaps, zha: l’eading abxlity concxibuzes to success in

other subjact areas. .
The correlations between Reading Ability and Study Habits, and
again, between Reading Ability and Study Orientation, perhaps, underscore

the importance of skill in reading in relation to'most learning tasks.

- " OTHER TEACHER-OBSERVED GAINS

Apart from the. gains that were computed, interpreted, and corre:
lated, the intern noticed other gains that could not be measured by the
instruments that were being used at the time.

¢




Table 8 !
Other Cortelations Between Variables in the Nelson-Denny
Reading Test, the Survey of Study Habits and Attitudes,
a Teacher Evulua:ion of Student Motivation, ‘and the M
Grade Point Avérage of Students Involved in/This Study
: e
n PR g.
I 8 3 $:
§ 3 s o« w3 & :
33 8 888 § 4y
. ;
g §vg 24 3 o2 8 4
S 08 w w-§ =% & T &
2 o ] ] = I
2 & &5 5 > & .» 3 a
d B % 3 x ¥ & F 4%
§ 8.3 7% 8 3.3 B &
g 2 8'& & 8 & a & 2 &
19 . .20 NI .
Vocabulary : .20
Comprehens Lon & BV .
Reading Ability .71 L .33 239 .73 .499
Reading Rate B U ¥
Work Yethods 14 .
Study Habits .33 " s
Study Attitudes' - 146
Study Orientation’, .39 T
Motivation 75 46 ‘
. Grade Poidt Ave. 499 . .21
§ 3 .
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he titéxa notdiced ‘the _fou'outug: '
(8 i Ancrasse hrestingIntarest o Seipact ofimany aferass
! and below-average students;, '

b) increased use of the casual library facilities which had

been installed in the classroom;
.
(¢) an increase in silent reading particularly.in the average
. ’
class; :

(4) that students who generally tended to remain silent ‘in class
becane more communicative with the teacher and with other

- q;udenzs; and ’ )

(e) that at about the sixth week of the training period, a good
number of. students got tired (in the sense of fatigue) rather
than boved, which was evidenced by their continved coopera=

tion during the project as well as from their increasing.

interest in silent reading.
FACTORS- UNDERLYING ‘SUCCESS iN READING . .

On the basis of his findings, and also as a result of his obser-
 vations’ duzing the profect, the dntem underscores the following factors

as essential to success in reading:

R . ' % (a) a positive attitude towards aell-f and schco‘l s /
. (b) motivation to upgrade oneself ' C
(c) the d;sgée to know
' (d) challeh‘ging reading material )
(e)" interesting reading material .
(£) appropriate reading material E

s Co0 T 0T (@) puidadee and direction %




Chiapter 6

*EVALUATION *
The success of the internship was evaluated by using the following

methods: J

a conference with the Head of the English Department

. 2., a questiomaire folloved by informal student-teacher confe:—'
. ences : . ‘

i K , 3. a follow-up of the questionnaire nine.monr.hs later

. N 4, ax\vevaluatinm by, the intern X .

Each aspect of the evaluation focused on the following ideas: . '
% R o
1. " increased student ability and confidence in dealing with .

specific reading and study. tasks N

. @ 1ncreased student awareness of the specific habits he must
. . . brlng to his datly reading{_md study tasks
ro ' Ly 5 1ncreased studem; awareness of ‘the 1mpurtmce of m:iva\:ion
g il 1n 'the pursuance of leaming 1

P _‘4. ‘increased teacher awareness of the reading s study needs

| of sbudent; together with "know-how" and experience to
3 . assist students.: . . By

E 24 DO 4 C P = C
L E ' - CONFERENCE WITH THE n;zfuminr HEAD i

The

Head of the English Department stated that' the internship °

had focused upon.a definite area of need within, the school. English
s : .

5 - e
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impinged cn’every facet of the achnel curriculun and much of the stu-

ldent's snnial .and intellectual life. .It was important, ‘theréfore, thxt

the s’tudent‘he shown how to apply the.skills learnt in the English class,’

to other academic areas of the school curriculum. .
The internship project provided useful information on how the

English teacher could assist the.student to work in an organized manner

in othér subject areas of the school curriculun, He felt that the Survey

-of Study Habits, together with the .Reading ‘Tes:: and Programs, provided
a uséful system for ex[m\ding the student"s achievement level. Further-

 more, he hoped that in the future, English teachers in fhe school.would
work closely together in developing a further refined, dore visble
system of reading and study skills ac Gdnzaga High sediens,

* A QUESTIONNAIRE FOLLOWED Y INFORMAL

Y STUDENT-TEACHER CONFERENCES'

A final evaluation was held at the end of the training perfod
for the expertmental group. This: evaluation required :he»a:ud;n:s to
"answet 'six questions telnting to the work they had dong with. the aid of
the SRA laboratories. The auestions Homad 40 the gudatismnalre zelnced

to whether the student liked the program; ‘whether the student felt that

he had gained from the program; whether the work dome on' the tfaining

program helped him in other subject areas; and whethey he liked or dis- .

Uked certaln aspects of the program.
Table' 9 shows the responses of sixty-two studenls to three
questionaii the questiomnaire.

Fron the infornil student-teacher conferences it became ‘apparent

that- most students felt that they had definitely improvéd their. reading .
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Table 9

Response Frequencies to Questionnaire

' : ; Yes Undecided No
o T e U e
1. Did you like the W i % Lo i
progran? :
.2. Have you géined from @ : . .
this work? 3 3 s .
3./Has this work helped E
you in other subject 37 M ) :
areas?
. speed, comprehension, ‘and vocabulary, and stated that they had begun, to . ot

find reading in Social Studies easier to handle, Students doing Physics,,

" Chemistry, and Biology indicated ‘that there was little in.the way of

reading skills which they could apply.to those subjects. A few students, g

however, doing those same subjects mentioned that they were applying the

SQ3R study technique to those subjects and vere Finding it useful.

. The majority of students shoved that they med the Rate Builders =

best, since they were building both speed and comprehension. The Pover
B Toers) Faked 4acond 1 SHAME pERfsrentan. A even tNOLED Chey
proved to be challenging and interesting, the Power Builders tended to 7
be long and required much work to be done during the space of a class
period.

. 'As far as the Listening Skill Builders and’the Lis:enxng~uo:e:ak1ng
Skill Buildérs vere concerned, the comments'of the students shoved that

they vere the least liked, parts of the fEsRan,’ The taped lectures tended -
toribs dong and boxiag #nd eaved s concentrationsof wve thaybrighcase
students. ' Most of the ‘students felt that 4t would have been better to ,



.

omit them from the course. N .

Asked to make recommendations for mprovmvg the program, thé
studats had many worthuhile ‘suggestions, which -they mentioned in the
" student-teacher conferences and iri the follow-up va thespreviows qu‘ea—
tionnaire which they did on February 18, 1976. The students indicated .
that with a little better a:gmzaden and refintng, it codld possibly
‘become an important part of the school curriculum. The program should
‘have been spread,out e longer period rather than be cramped into a
;xngie term. Notetaking should i’e cezathd to e student's own texts.
Listening Skills should be adapted to the stident's Tevel and interests. |
Reading materials needed to be updated or removéd from the program. The
filns shown were ge}er"ally.‘ out of datt even though they conveyed useful
information. A few of the slower students said that they would have

liked more time for each of the power builders.

. A FOLLOW-UP QUESTIONNATRE

Nine months after the 'inr.em‘ship project was completed, the
intern did a follow-up survey with the students 'involved in the training
program to assess their opinions and feeldngs tovards the project. The 4
fntern’s assumption was that vith the lapse of nine moaths, students ? /
would be in a-better position to judge the 'program more objectively. If
students felt negatively toward the progran they would feel freer to £111
.out the quéstiomaire accordingly, without any misgivings or fears that
the intern would be prejudiced tovards them.
The questionnaire contained four questions, Questivn. One dnquired
Hether the students 1iKed the Reading-Study Skills Program they had

undertaken last year. Question Two asked whether students had gained
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from the program, Question Three inquired whether the program had helped

‘tha students, and Question Four inquired whether the students felt.that_

this program with refinements could.become part of the school program.
.“Fiféy-seven coples of the questionnaire were-handed out ‘and Fifty-three

were collected.

Table 10 posts the responses of fifty-three students.

Table 10

Response F;equencies to-Follow-up Ques:imnaue'

Questions : Yes Undecided No

Did you like the
Reading-Scudy Skills
Pre ram?

4 3 ‘9

~

Do you feel that you .
have gained from the 35 15 ¢ 3
 program? o L .

3. Has the progtam . ol adin .
_helped you? 34 15 ¢ -4 3

* 4. Do you feel that with j * ] .
improvements- this : P
progran can become 38 0 5
part of the school .

program?

THE INTERN'S EVALUATION - - :

By way of evaluation the intern felt that the project\had been

: b
of banefit to the students. I(oucver one facet of the Nelson-Denny

Reading Test proved worrisone to the intérn duev the exaggerated high *
scores obtained on the neacung Rate suhscnle, particularly for one group
of helow—avemge students. ° o

The manner 1nfwhich reading rate was assessed on the NElson—DEm\z
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Reading Test 1eft much to be desired. This sention ofpthe. test,

required ~
the studént to FeSBEY ik ST S WA e et during the nLg: ninute

¢ of reading the comprehension unit. The intern felt that 1o emphasis had
been put on’ comprehension and that a1l the exphasis e, been placed on

reaiing speed, thus raising the question Tegarding what ves adequgte .

don and when h was adequat

While this deficiency seemed to present a gxohiem to a satisfac-. S

tory analysis of data, it must be xemembéred that reading — was just
‘one of very many variables incthe project:that was ——— ) :
such dges not merit all the attention, Furthermre, the tendeacy on-the ’ ;7
pare of siudents to exaggerate their scores mist not alsc he discounted. - .
Durlng the training program i e encouraged to try to read
L " fatar B a ito dabLE ERERTES 18R ORI TGEE CRAELES per line of
print and thus-facilitate the transference. from reading words to, reading
meaning. ' .
But this deficiency was more than compensated for o Bl Re;adtng_-'
Study Skills Progran by the SRA,Rate Builders. Wiile the Rate Builders -

. emphasized the need for speed in reading, indetatandtng and: conprahedaion .
_uue’ no;'sacufued’. In working on a rate builder, the student was
sdiideetine bend o prsssne ol vien to attempt to answer the questions .
that folloved within a ‘definite time period. _ The number of correct res-
“ponses given within the time period gave the student Yi§ "EkER doves _
In addition, students vere éhcouraged to take a"little nore. tine after
the tine signal to stop was called so that they could complete all the 5
questions and- thus obrain (heir 'pover! or compréhensm scores. #

. Te poai-teat, results, which appearin, the preceding :haptez,

showed 'real' gains made by the students in reading cDmPrehenslan,‘ vocab-
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uldky, and speed, But not all the students indicated that they were able

' %pply the skills gained through the project to other areas of the

school curriculum,

Several reasons can be adduced for “this apparent, lack, The ‘main

Chirust of :he pzoje:t had been to develop spged, comprehension, and
. £

B vocabulary skills. The program of .developing study skills was centered

Em:ite‘ly on the SRA labora:’ory being used at th¢ time} without sufficient

carry-over into r.he other subject areas. The project schedule did mot -7

* * allow much time and opportunity for the studeits tbappl)l the SQIR study

. " technique o other'subject areas. " The:dnter! consddars this to'bé
deficisncy in the projgct and feels that if he had the opportunity to ' 4o
0

this’ project over sgzin he would perhaps, substicute che Listening-

uo:etaﬁmg skill Buﬂdexs for the applicaticn of study-skill techniques.

to other subject areas of the curriculum < O course, it’must also be!

reaiized ths: it was nct the purpose of the projecr. to achieve all the
L ub;]ectives set out in,thé project. It was, perhaps, _spfficxan[ that a ..
_‘ strong foundation be leid upon which to build study skxns'. ' M;ny students

commented that the pragram would h).we been gore profitable to them if it

spanned a mngu period nf time. I‘ne intern fully comcurs with'chls K

%, R
' " obser ;;jun. L . & i
e ¥ PR Lo g .. . e
) <% =g .. SUIARY. AND RECOMMENDATIONS ' . =
i THe purpnse pf this® intEQship prcject was to tnitiate a progran
@ e - oft lmp oving Reading and Study Skills ‘at ‘Gunzaga ‘High School.

" The progras yvas S geaveaith mvemgaung the-study habits: and

# str_ir_udes dnd reading skuls \oF gtade tcn tudents, and then to embarking

on a pmgram to imptoving theiz\ :eadmg and seidy sills. ; i
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— . First of all the project gnr.ailed r.he adninistration u? a

) bzttery of tegps to ascerl;uin :rge study habir.s and attitudes of che

‘students and their reading ability. Secondly, it involved the induction

of the students into a rigid sgredule of training in reading and study . 1
skills: Thu'dly, it involved .the administration of a posCtes[ in
reading to deternine “hat gains the students had made.

>, The prnject faeused on whether students involved in the :rainmg

program would obtain better scores on the post-test than ‘students who

had received no training, and whether or not they could be:expected to
*read faster and vith greater nmnpxehension than students who had teceived ]
4

"20_such l?fmmg .The nvestigation was also meant to examine the rela<

*tionships whiZh existed between the number of var{ables in the study.
The investigation also set out to discover what'other tea:her-utéserved
'\ . gains existed which did st B immediately apparent through the \
" analysis of, data! R
After”the prelmmary tests had been.administered, to the control.
and experinental groups, ni.ne—week training progran.fn reating and -

afidy-skill dnprovenent vas 1mp1:menr.ed in which students of the i R

. 3 mental group were S:\volved ¥ o v

® . | The Reading-Study skxlls progran .focused on bullding reading
power and rate together with nscenmg and lis[enl.ngﬂ'mtetaking skills,
together wl.th/ their am:lllarxzs. Audiovisual materxals Here used to
supplement ‘the. students' knowledge of the various program, skills. At
. r.he close of f.he program, v:he pus:—:es: was admimstered and -the tests
’ weré scored and analyzed, : T
R N The zesults of the analysis showed that ‘students invokved in the

i “
reading and study-skills program had in fact made good progress in ;

< v} l.',p\_ . . : ! r 4
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reading comprehension, vocabulary and reading rate. A pretest/post—test
correlation of student scores on the reading: test proved to_be signifi-

cant. Other close positive correlations were shown to exist between:

° dp:ivacian and"reading ability; 1Q and reading ability; study attitude

and motivation; ‘grade point average and reading ability; study habits

and Yeading ability; and reading abilicy and study orientation.
Ag @ result of the analysis of scores on the Survey of Study
Habits and Attitudes and the Nelson-Demny Reading Test and in addition,
the, intern's cin sheervarions, ths folling faatore wers Pousd to/ba
asaentidlivte succedacin weaiing i schieveents wiponitdes ac:m;de_'
towards self and school; motivation to up-grade oneself; desire to know; |

challenging reading material; interesting reading material; appropriate

reading material. s * oy

In the light of the findings of this, Project and the experience

obtained in the Readlng-snldy skills program, the intem would like to

make the fnllnwing recommendations: . t L e

Tra)ning in Reading and Study skills should be extended over

the span of an entire year at least.. A program spread over a period of
¥ :
.

HwE wore years would, eﬁviuusly,‘ba most ‘beneficial.

2.' In using matenal ‘like the SRA Reading Labn:atpties, it is
essential to endure, that ‘the reading — @relevmt to the age,
maturity, and cultul‘al aspirations of the students. .

Listening and listening-notetaking programs should be geared'

to the resource materials currently being used by the students.
4. ‘A langer peuad of time should be spent ixl r.rainir\g the

students to apply SQIR techniques to. their textbooks in gther subjecr. -
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5. Above.all, it is essential to keep aware of the motivational

level of the student-and the need for flexibility in adapting the program

" whenever ‘it is necessary to help students overcome their frustrations.
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