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. fiity-nx counualors cf Newfoundland nnd Lubxador und

educationai letk.hlg lr:ach hypor-he;is was divl?gd into
two sections for the actuu.l and xdau\ro].e. respectively.
The population of t.he study involved all of tl\e

the‘ir nfq-chtee pti.ucx 1s. 'lhs counna!uu i.ndicat:sd

their professiohal : p K ation: l 1n gy,
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lndieated how they believed theif~ c:mnselors should ¥

spend their guidance time on the same e:.ght guidance.

roles, and f\mctiqns. 'l‘l\e key fmqus were: . slgniflr:an{/

. - differences existéd between the counselou actual ‘and -,

;gleal g\;iqanpe ._rolu__i ccunsela_ra ,w1t31 different types
‘of pi:afessional experience diffeted significantly in ‘the
.allcation of their quidance txme; counselors with

dlfiexent 1evels of. pmfess‘lcnnl cqunselo: educatlun spent

their time aifferently "thé principals and their rounselors

hela, si.milar views On hcm the cohnselor shmlld _spend_his

quxdunce timm .and ‘of - tha -five' iactox§ tansidered influ-

ential on counselo: “role within the school aettinq, three
wé:e £ound to be aigniﬂcaﬁt—-pro!esskznal duties..wc:kinq

at one or que than two school ‘levels, and s,tudenc ratip. |

Onl‘y two of the. faurteen ,,' 65 wers fully ‘sipp A
Emerqing £rom the study was" the obsezvatxon ‘that
provincial school .counselors . are not satisfied with some

aspects of their :ales and a number of counsﬂors\are

4

over what titutes an inse] !'OLE' #

It is suggested that the pmvincial school counselur! And”

: their associm:mn\uschool Counselors' Associa}xon nf

r Newibundlmd) should work toward defxninq the role of the:

. sdhool counselor inithe provinée ‘and froviding the

Y school for'an qul.dance

program. - In-addition, it may ‘be advantageous-if all
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Toduy 8 nead ior pref asinnal guidunce uetviceu P

in Newfoundland schooh has grown uut of-the phehomenal

social ami technoloqical chqnges which have been sweeping

ou.: prnvlnca for more, than x e Royal Conm\issinn

on Education’and Youth for the.Province of Neuinundland

& and Labrador, pubhshed in 1968, st‘ated that:

¥ Dramatic adcj.al and technological. changaa “. e
‘have altered the very nature of our way of ,life.
. Automation -occypational shifts, competition for
jobs, increased leisure, conflictingyalues,
‘. “bigness in industry and-government, t}gd population
. mobility have made more -fo: ab! & task of
' .building a career and solvi: ersonal problems.®

The Royal Conmission furthér added that':. I

There'is-no' easy answer 'to the question of
how a person may best cope with these pressures .
andconflicts. It is certain, however,,that never
has there been a greater need for a clear jander=-
standing of and commitment to a system of values
whigch snpplies the individual with a sense of
purpos: and direction.2

~—One of the majcr mpucations of these aocial and .
technnlogical ¥rends was the need for a compleﬁe revision

#~15.7. wirren (Chalrman), "Guldance Setvices,". .’
t 'of 'the Royal Commission on E: ucution and Youth:
d![ana and Labrador, (October 1967),

. i

v nce oreu
p.,22

1mu.

2p.3. Werten (M iirman), "
Re ort of ‘the Royal Cmmilsion on’ Education and Youth:
r:ov nce o lewEoun d an an brador, I llannqrx 1967
pp. 10-1: B : § NN
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of our schools', educatiopal policies:. Parsons stressed

the vital ty of such an 1 revision when .~
he stated that: . '

' rraditionally in Newio\mdlanﬂ our educatinn 3 .

_.has been along academic lines - what you might -
call "book learning." <Little emphasis has heen::
placed on problem solving, examining,. evaliEing
and being concerned with the real issues of living ’
in the twentieth and twenty-first centuries. Any
society which leaves.the solution to its techno-
logical and developmental problems to other
societies is not' investing in.the future.

In 1968 the Royul Ctmmiuaion advccated fﬂ *noth-
ing 1esu than a ccnplete revision of our 1daas in every
phage of education . . . will be' Bﬂti!fncmry' in order |
to ‘ensure ‘that Newfoundland's school educational B "‘zticiea
will adequately provide. for the needa of ‘our’ students in
a manner cummensurate with demanﬂs and preaaures of a new
aqa. JIn its policy for broad, genenl educqtinnal objec-
tives for the, prcvincs, the Royal Commission recommerided

that "an ‘éducational ram should: be p: which

" would give each individual the opportunity to make the most

of his potentialities." To achieve this educational soely

) e

Llewellyn Parsnn-,' "The Relationship Between
Education and Econamic P:oductivity," (paper read for
Speech Night Activities, Norman's Cove,.T.B., December, . -
1967, Memorial University of Newfoudland), p. 6.. (Hﬁned-
qruphadl. %" o

P 3! Warren (Chairman), .summary, Erf. nf the
Royal cnmisslan on Bdm:atiun and Youth, I (.'Iunuary,
P N

Sibid.; p. 17.
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the Royal Cﬂminnlon .pecuxcany stated that:

Guidance and ccun.lpllng must be Acl:epted as
a vital and integral part of our educational ™" °
.System. Well-trained guidance personnel.can. do
~much to reduce the waste of human resources result- o
ing from drop uts and 1 o

The need for qud.dance services h- our provincial uehmla

m hglp t for- ﬂ\e d ds -and 3 of

a new age was ulso folt by others.. Ia ifs Brief to the
Royal Conmission in 1968, the Anglican Board for &t. John's
stated thats. - | o LA

Educators attempt to see each child. as the .-
individual that he is and try to assist him-dn
.. .the educational, vocat:ional, social and emotional
-problems which may arise from time to time. - The
resolution’of these problems helps the-child to
develop his potentialities to their fullest extent
This f\;jﬂll.nanc o! the child‘l potential is
and . ccunseling
services.? s

A Brief submitted to the Royal Commiasion by the Guidarice
’ y
Council of the Newfoundland Teachers' Association made ‘the

following case for guidance services: ol >

With adequate facllitie-, a luge divetsified
high school can a suitable

environment for every suitable student. Without
such facilities, our efforts in the future \d.].l .
remain epi.sodic and nugatory.®

Thus, guidance’ uex'vh:eu have been seos; by the Royal
Commission: on 2ducation and Youth for thh pnvince and -
our educational plunners as a major school ptogtam vhich

7

S1bid., p: 18.° - VR weatn
7p.3. Warten (Chaimman), "Guidance Sérvices," II,
s 22, 3 . 5 . p T g oW

B1bia: - \
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will help _move our pruvince umi its peop].a into the age .
of technology. ‘ Although quidance aervices have been an »

Canada for more than a decade, our educational ‘lag has

‘given our educational glannets} cotnselor eﬂucatot.s. and

school; offiai 1s the perfect opporl:unity to upprcximate e
_an ideal counselor mle £ox‘ the province by adopcing pro-
.cedures, methodq, und functions which hnve proven most

beneficial and s\h:cessful .in’ the, other Canadian provmces.

their problems, As’noted by the’ $t..John's United Church
Board in its- Brief to the l‘\o;,avl comission in 196B'
. the generally accepted desirability of

-guidq;nce services shou.

inte«}:a!. pért of the edueahional program on mainland

"not blind us to t!

reality. I:hat -the practical procedures and

techniques of guidance are fax from perfectly

"/ understood.

However, our guidunce pxoqram! wil.l not”be without— |

Also, with guidance services relati.vely new in Newt‘oundlanﬂ,

the demands for counselors have ‘Béen greater than the snp-
ply, reaulting in ‘guidance Eunctions being’ gexfomed by .
personnel with. varying types of aducationul backgmundy
some of these personn€l have little ‘or. no professiona}

counselor ‘education at the Haster 8 level.

A survey con- .

' ducted by H.H. Way showed that of (:he twenty-six counaelozs

employed in our provincial schools during-1969-70, uppmxl'&

mately 38 per cent had Master's degrees .in Eduustien, these

THHT BINOWE.




S A

degrees wm not nm:ennrily in quldnnce. The remaining*
62pe.rcenthld ducati nal b g to sych
dagms as B.Sc.,.B.A., B

, ‘and 5.8a.20" Within the

eomuelox 8 eduz;utloml ‘ £ and.

/my evolvg over the’ coumle.lor s role if the -ufs, students, :

- and_the ahiniut.n,tor are’ not f_ully.qure of the purpases

of the q'nlc‘hnc‘a program. It is ‘vital that the mm#lor be -

tully aware of his > 1 functi and con=

timlal}x :aluce t.hele tp the udminhtza!:or and teuchern wlth‘

whom her%l \mrking .

In v&aw ol the nncia). anﬂ techno].ogical chnnges

inig .in indland, :ha ogniti by, nembers' of the™

. Royal'Commissi nnd othar ‘s on the importance of

: souml quidnnca programs in ptopuinq Nowfmmdhnd for the ~

Suture, and the fact thac guidance -is pxenntly -a young .but

in this p e, it is vital that'we

(1)»conatantly axnim the qu-uty of qnidance programs
being prc-oted in our- nchooh, (2 mn-ider f.he facton
-which nfioot m promotion of tﬁua pzogrm and (3) devalop_
ways ot contlmw\llly mlmenel.ng bettsr and more suitable

guidance programs.’ " ; ™~

. I. THE'PROBLEM
. ,Vl

statement of the Pxoblem
'me nvenn puzpoue cf u:e study vu to examine tha

b mﬂ.x, Way,” "Status-of Gnidance and Cuunseling
.Newfoundland Schools, 1969~ (lhmthl Univer: ty ot
Newlnundlund. 1370), p. 100




schoo]. aounuelox An

ad ami the v'n‘ ¢ b of tl\eae .
S
‘s ‘, 0 1 i his

_‘;d\'matr:ln‘nal biék’érﬁunﬁ in-guida

und counaeling, and
Eactou in tha educaﬂcnul settinq in'which- he wo:ked.
N Annweta to t:he fnllmd.ng rusearch questions we'xe.

souqht 3

1. How do counaalon uctunllz div!.de their cima among *
several guidanea £ung ng and’ aetivi:iea? _

2. What do'counselors bsli.ave to be an mcnl’nuocntinn
" of. their time among these same functIuns and .
nct.lv!.tian?

3. po’ counuelorn with varying eeqmea of educational -
. " backgound ‘and professional experience in guidance
and ‘counséling differ. in respect to (1) ‘the types -
of functions ‘they perform or (2) the amount of tSme
. they actually lpanﬂ on ‘these ﬁg\mctions? e~

' 4; Do counlelon with varykug dsgraan of edhentionu

&G dance
and cuunsanng differ in thsir e:captione of what
an ideal amount of time to apand on ‘these
same funcdons and nctlv.ltiea? i : .

5. Do B\u:h factors Ln the aducatianal latting .as
".counsélor-pupil :ratio, ‘the principal's counselor °

- role. perception, ‘the ‘length of time the.counselor
.has been 'in a.particular school setting, his pro-
fessiortal duties other than counseling -in the school-
setting,: and the. school level(s) in‘which he works,
¢reate counselor role variability among counseloru
in the of . land and ?

6. 'Do counselors. and tlxe&r principals assign similar
* :time ‘allotments' to the various functiﬂns performed
by counseluts?

significunce of the Stu gy - )
P This-study logks at vhut the investigatox considers

“to ‘be'two yery !.mportanf. £u|:tnrﬁ which my cause counselor,




| role.

e : il
role diecrepancy among’ Newfoundland -céuriselorsi (1) differ-

counauloz i

(eauned in; our ptovinm by the hma'

ences i.n the level of

te demand for- .

cpunnlom h\ tha aduantional setting) -and fnators exiating

. withid the counualox‘p educatiunal sst«:lng vhich might: 3

J 'Mmi} of dn ap te counselor role.

. way 8 lurvey ir 1969 showed that the

2 mujozity oA' -:mmaalon in’our pmvinclal school- had. not

received counselox aducntion at the Master!3 1evel.u When

counselors have' 1itt1e or no pzoteaeionu). bnckgo\md in -

gutdance and counseling, they may, in deterpining” their

guidance role, rely.on their own limited professiohil
kx\md.edgu o£ co\mseung ar _on_the. udv"laa and infomti@n
given to them by other. nd\:cntionul pannnnai within the
ICMOI !ﬂ:ﬂ.ng‘ Bﬂtumlning one's g'uldnnoe ‘role irm auch

baqiu may result in.a. nqgllqenca by the counuelox- oE criti—
k

" cal guidance - funotionu -or may lead to the perfumm;e of

non-counseling duties. imposed through ‘the advice of other

ool 1., With profes 1 guidance servi

being extendéd every. year to'more Newfofndland schools, any
e 'of guidance time must be avoided; the doyaselor's

. ¥
functiohs should gradually approximate a more ideal counselor,

Within the educatiopal’setting,~the counselor is ~ '




_ member, including the counselor, It is usuaily when the

i A g i ¢ Vot e
squeqted_, to various role dmndka;_d pregsures from a

nunier ‘of sources,” chief of which IS the school adminis-
trator;, 'l‘he att!.tude of tha sl:hool administzatox is

to ?IE development of an' e!fective quidunce programp

He ‘is thé leader of" the, school pxogta_mg and thus plays a

major role in determining)the functions of each staff

counselor wants to function ‘in ways incongruent with the

principal's expectations that a role conflict emerges.

When a role conflict develops it is vital that the counselor
¢

be fully aware of his L role and & Bilites;

otherwise, he may find himself spendxng too much time on

'non-counselinq £unctlons.

. similar’to the

In Newfour anﬂand"‘ d ,where juid and

caumzeling is new und smewhut unfamiliar to many of the

sbhco].s, it is’ mPortant to find out what principals expect

-agxeement with those of the counselors? To W xtent is

of theu' caunselogs. /Ake the pringipals' Qp;:::jons in-

the counselor's role ‘performance guided by the expeccations

of the principal? 1Is there any relationship between the .

level of the counselor's professional counselor educutiu_n
and the extent to which his role performance might be
of the 1?

‘Like counselors in the other Canadian provinces and.
in' the United States, Newfoundland school counselors face
St s :

a dilemma created by their level ‘of professional counselor




" educac!.un a.nd factors in the edncaticnal seﬁtinq. ,Those

counselors wit_h limited connselor train;nq may £ind, them-

_selvss isci 'w ahd/or {ously aing time o

non-counselinq functions becauae they really do’ not know

@ whut their profas!ional functiona shcmld be Counselors

trained- at t:he graduate 1ev=1 may “become frustral:e'd because
puncipuls impose or try to impose duties ‘upon them which

+they feel deviate’ fm uppropziate lcounaelor functi.nns.

. such ptoblem! and questions about the counselor's. :ole and

" the fnctors related to that roie'merit careful 1nvesti— .

gation. . . L R

Hithéut laying. claims to all—im:lusxveness, this
st\ldy shuuld pravida fuxthez' clnrification of (‘.he school

1 's role in N land and Labrador. Specifi-"
cally, the sf.udy shollld p:ove Bignificnnt in the: follwan
ways: = .

1. It should pravide‘ 1n£nmation'cn the present pro-

g fessional level of guidance in A:he schools of ; -
and L, into thé types

of functions which cmmselors are actually petfcmiqg,

‘the amount of . time _they &evote to the various .

functions, and whether or not they are satisfied

with: the" ‘actual amofnt of -time.spent on these o

functions will aid in agsessing the quality of ‘our

guidance programs being promoted and how the .

incum.bent counselors: feel about: these programs:

2. It should provide infomgion on any existing
relationship between the professional level of
guidance .being performed in our schools and the
counselor's educational setting, his cmm-elor o

' educational and his.
experierice. Such information would proye benef;cial
in encouraging incumbent counselors to extend their
: counaelo: educatiun to a,more profeaaicnnl level. -




3. The -tudy -honld prove helpful in developing ‘the, 5 -
- counselor's professional consciousness of anabung .
. him to cqu! ‘himself in a nuiber of significant’
ways to other counselors in- similar positions L =
oughout the province. .. -

. B The £Lnd£nq- should prove Mlpful. to lnperintandents.
prhwipul-, and other educational personnel in
tanding more cl.aarly ‘the nature of the guidance
progn- and thg m of the counselor.

5. It should aid counseldr educators in evaluatiny
the aifectivaneu and the use of courses designed
for ! an

nchooll. . . -~
6. The -r.nay couid iruucwe éhe need  for counuelozs to
clarify their' roles to their employen. : ; ;
7.' The study’ should prove helpful in assessing the .
advancements- made in our -provincial guidance sawieaa
since tha survey mde by Dr. H.H..Way in 1969-1970.

8. ’l'he study nhould provide’ infomﬁion oh the work of
%o those. .
. vho may be wniideung counlaung as fhaix ).iievork,

but who are having difficulty i making a decision
.because of tha dck” of ptacdcal Lntomuon. . AR

Statement of ‘Hypothesed Y - w3

The following hypot.hesea are preuanted for this -

" study.in nnl]. “form: o ',
Hypothesis 1., There u no siqnlﬁeant diffe:ence between.
- % thamnscoia-c!mcc:nui::s,na,
group, actually spend their t. on
Traiviatal qulfance functions and how ~E |
+" . " they believe théir time shoyld ideall;
‘ .be- spent on ‘each.of these functions.
=~ (The functions are listed in Section
= B ? IT oi the. queuunnnane). N ‘

‘He, NA=NB Ax NA!‘NB s

Hypothesis 2.1." There is'no significant dl!ference,-' %
Eioael . ' . between -the mean‘scores of the adminis-

> .. trators' opinions of what the. counselor’ 8
A * - 'role should be for each o! the guidmce

T BINOWE



PR - functlons and ‘the mean score
. . counselors' actual role for each”of
Y eeiie the gqidunca Fun lons. S

. i m=mi‘_ T As MR # NB-

There is ng significant difference’ 0
+ © 7. Petween:the mean ‘scores of the adqiniu-
trators' opinions of what the.counselor’
: role ghould be for -each.of the guidance .
fuhctions and theé mean scores of the' .

counselors' ideal role .for. each of the:

guiaance fnn'&’i'—s.

H: NA.= NB _A: NA'# NB

Hypothesis 3.1, Therg is no. sign!.ﬁ.caht aifférence
%, between:the actual mean scores of
‘counselors with a Master's degree ‘in
. quidance on-each cf the guidance
functions and the actual mean scores
of. counselors with an incomplete Master's
. degree in. guidance on each of the
. . .guidance 'iunctiona. . i .

H: NLB NB A: NA #'NB

‘There is no lignificnnt diffetance Ny
»between the ideal mean scores.of - -

- . counselors with-a Master's degree ‘in
"o, 2 - - - guidance on dach_ guidance Ffunction and .
: s 'the ideal mean scores of counselors
: wit.h an. Incomplete Master's degree in

oh each

[ER ) m*‘e-ma SR ¥ NA#NB Jt
Hypothesis 4. ' - There is no significanc diffe:ence

. « s ey between the actual mean scores and the

: N ‘ideal mean scores of counselors with a

‘Master's degree in counselor- education

on each:guidance functipn. . & s

A NA# NB.

R
H: NA = NB,
Thefe is no -significant difference
tween the actual and ideal mean scores
on each guidance fuiiction for' counselors
. -with®anincomplete Master's degree in
" .+ counseloxr education. i

¢ . Bypuu\ésia 5

oE ROt Ar NAY NB

INOWE:
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Hypothesis 6.1.‘ There is no ligniticam: difference g )
k etween the actual mean scores on each
'guidanue function for coungelors above . s
. 'the mean age'and the actual mean scores . ¥
5. on'each guidance :unc Jon for counselors
. -.. equivalent to'or 'younger than the mean
v - ages -

e mv-np‘(\ K NA# NB ., g ¥ s
6.2. :There is no significant difference
between ‘the ideal mean scores on each
guidance function for counselors above
the ‘mean ‘age-and’ the ideal mean sgores .”
R on edch guidance - function for counselors
Vg " equivalent to or yonnger than the mean *
s age. | . N 2 8

R m-m e magwe .

the actual mean scores of counselors with
LI one year .or less of.counseling experience .
oA and the'actual mean scores of counselors
with more- than one year of counseling
3 experience ' for each 'of the g\lidmce
. g functions.

. . .
Hypothesis 7.1. There is no ‘significint difference between

H: NA-= IIB‘ © At NAYNB ., .

Su Te@3 " Theré is no- signiticnnt difference between
: the ideal ‘mean scores of counselors with
.. one year of. counseling experience and .-
- "7 ' - the ideal'mean scores of counselors with .
. ' more, than dpe year of c'ounseling. - &
experience for each of the g\udance i
f\ml:tion!. D W " = :

CH: Nn-km' B NA';'N'B' R

Hypothesis 8.1. ’I‘here is no significant aifference betweén

L Lo - ‘the dctual mean, scores: of counselors
vith_ﬁﬁisuative experience and the
‘actual mean scores of counselors with no
administrative experiénce on-each of the
guidance furctions.

i NA = ma"'. A: nA,Hm

8.2. Thete _is no significant dlfferem:e between 3
3 the ideal mean scores of counselors with.
adminutxat;ve eupetignce and the ideal B .

BINOME.



‘ed(\catioml sat;ting for more than-one year, .

cid = .
'J."hete is no szgniﬂ.cant dltfarence

eari: scorss of <otidslors with no administrative’ i
expezienca on ‘each . of the guidance functi ns.. N

m\-ma : '. A:"NA # NB

‘Thére is no siqniﬁcnnt difference between-the .
actual mean.score on 'each guidance function for g
counselors with five years ox less of teaching.
experience .and the, actual mean score on. each -
guidance function for counselors with more than

five years of teaching experience.

LH:NA = NB A: mfma ’ - .

There is no.significant difference between the . -
ideal mean score on each guidance function for N

' coungelors with. five years or less of teaching

experience and the ideal mean score on each guid-
ance function for counselors. with more than.five ’

. years o£ teaching experience.
‘Hx MR = NB'

,.m;‘ns - 3

There is no significant difference between the

actual mean scores on each guidance function for
part-time ccunnelou and the actual mean scores
on each | for full-time’

H: NA = NB NA#NB~'

There is n&ﬂigniiicm‘: difference between the
ddeal mean ‘scores: on.each guidance . function for
part- Ttime counseldrs and the ideal mean scores

. on each guidance function for full-time counselors.
JH: NAL="NB - Az NA #NB

here ie.rio ‘significant aiffererce between the
ictual mean .scores’ on each guidance function .for
cvunselorl working- in.an educational setting for
one year and the actual mean scores on each .
for workxng in an

m#ma

ideal -mean scores on each guidance ‘function iat
cotngelors working .in' an, educational setting for

- 'one year “and theideal mean scores:on: each guid-
“ ance -function for counselors working in “an ‘efu~
"_cational ‘setting. for. more: than.oné year. s

H: WA'=NB oA NA # N O

between ~the..actual mean scores on, each’

guidance function for counselors waxking
at one echool level and'‘the actual | )




~ R Lol

+ 7 . mean‘scores on each ‘guidance, Fanction
P ki ¥ 1 {or iaumelors woxking at two school
< evels. K

. Az NA)‘NB

12 20 There 48 no signiflcpnt difference
. B between: the ideal ‘mean scores on ‘each
guidance functlon :for ‘counselors working
at one, school level and the ideal mean’
scores. on each guidance function for i
M counselors wozkinq at two school levels:

- . o . H: NA = B . A: m\#ua .

Hypothesis 13. l. There is no significant difference L
between the actual mean ‘scores on each
guidance function- for counselors working

. at one school level and the actual mean .
. Bcores op each guidance function for’
g counselors working at more thun two
school levels.

- o 2 B: WA =B A:’ NA £.NB
| Bt 13.2. There ia no significant difference
) : tween the ideal mean. scores.on each
. ; guidanca function for counuelors working
= ‘at on€ school level and, the 'ideal mean
. . "~ scores ‘on each guidance function for
. - counselors workirng nt more . tHan' two
¢ -achool l.evels. ) :

'ﬂ: NA - NB . ‘Az ‘NA ;‘ NB
Fim

Hypothesu 14 1. There -is no significant difference
- between the’actual mean scores on esch’
. . -guidance function for counsélors with-a
¢ - - student ratio equivalent.to or less than
' *five hundred and the actual mean scores ..’ .
. on each guidance function for counselors- .
. with a student ratio greater than five Es
hundxed. =

] : B: NA=NB . ' A NAANB L

14.2. ‘here is no signi.ficant di.fietence
between the ideal mean scores on each
guidance function for counselors with a
student ratio equivalent to or 1ess . v o

“ BINOWE



than five hundred and -the ideal. mean
‘scores- on-each guidance function for .

counselors.with a student ratio greate: =
.- than five hundred. g

roles: - .~ -' : _‘.

2.' The responses to the 1nstruménc are valid. ~°

- «L\/ e ixx.\ Lmn-rxons i e FY X

. 'l‘.he ut\ldy is M.mited ‘to the school counuelors

in‘v vfoundland and brad

2. "'The uhldy is 1j.|n1ted by the extem: to which - ’ _'
cuunselnra fall to respond t:p itams on the queutiannaite. !
% o 3. The fact ‘that relmted quidunee £unctiona are
grouped \mdar a mjor )\eading umitu the pousi.bility of
£inding- out how much (:ime 18 nctually devoted’ to- each )
function within the gxfn\lp:“ (sae_ questionnaire, Appendg(' A) ;.\‘_ i
' Tt DEFINITION OF TERMS . - ' T
. Counselér.” A person within the sc‘hool setting w‘ho

had devuted a minimal ol 20 per: .cent of his uo:k':lng thle .

to quiﬂam:e and caunueling “functions.




;Ls".

Actual counse;or‘ ro1€.  The gquidance. and counaeling
functions vmich the counsélora stated they wete parfoming

_in’ their school ser_tingn. ' i . o .

5 - %2

Ideul c’ounse’lot :o.le. The quidince and cmlnseling.

Eunctions which “the' counselors stated they ahould be per-
foming in their achoplu if they could stmctux'e a “work

"sumemn for t.helualveﬂ.v “ oo

. Administrabor. The leadér of ‘the aehool progran.

* He detem{nea school pohcy au'well as the functions of

each staff member, including the scliool counselor.

Part:time counselor. One who devotes an assigned
portion 6f his professional time o dufies other than

quidarice and counseling.’ . ° s

F;lll-dine counselor.. ‘One who devotes his total

lonal time to guidanée’and counseling functions
wm{m the school setting. . .
£ '

caun:elox' 8 udminiaCIative experience. ' Any part or :

pxesent si i 1 7 the & 1 or

perfoms a prlnci.pul.'a role with:ln a.school setting.

School l.e'vela‘ _'Refer to the Elemgm:ary Junior high,

High Schoo].,‘ani*l‘ District positions in which' the counselors

"work. " 5 ‘ % i aha” W‘




RN & EX

meea!‘lnnul caunseler educntion._ 'l‘his'tém ‘refers ., .

A S

to speciuli: qr duate;t:aining h\ cnnnseling and ;elnted

N

. guidance sarvices.

- Edncutionul backgruund szoughuut the study the

f.em descri.bes any: 1ave1 oi university f.tuining which the' o

i 5 'had» ired either in guidnnce a.nd

unsel or in othet s onal areas (i. . teax:hing,

w0 administtatiun\, miraing; buaineas) e R
Pxolaasianal' experience. The counuelor.‘n working. "1
aQ . b&ckground in education and other fields for which .he was

- ) . qualified. WL } .

No counselor education.. The term referred to any

counselor who had not received any training in guidance

. . " and counselirg at the, graduate/level.

Role conflict. This term shall be interpreted as :
meaning' the extent to whick the. counselor's actual and
& .

ideal roles are not congruent.

' V.. SUMMARY .

This Chapter p: d ‘a ent of the p!
to be investigated,” the aigmucance of the study, a resmé ’
s . of the history of the p:ohlem and its. prelent atutus, the o e
o limitatiofis of thé s(:udy,,and definitiona of tems \m.{que \

to the study. . - - w o . A .




the ].itenl,tuxe related to the topic under study.

as fouuwé

£, ROLE B /USE OF GUIDANCE TIME.

'This section presents lif@thura related to time ‘spent by-

lors: on ons, factors att ng
tc such couneelox time m.lluse, and pxoposed zoles and,

ions which the profes: 1 counselor should perform.

II. COUNSBLOR ROf.R PRBPAIU\TXON. 'l'hia section pre-

sents literature on the relationship between inadequacies

in coungelor z'ola nnd t:he quali.f.y of coum;elor education ’

p:oqrams, the eounsalor 8 ;.e'vel of pzpfesuionn:ll training, .

_and teachinq expetience.

IIL PAC‘I'OR% IN m EDUQ\TIONAL BB’I‘TING INFLUENCING
COUNSEI;OR ROLE. . ‘m\e majar factou considered will’ be the

principal's influende, .t.he n:aunsel.or, s ppil ratio, and

‘the counselor's perfcmu\ce of professional duties’ other “

‘than guidance and cn\mselinq. T

v, SUHHARY. -This aect‘lon presents a summary. of

1. COUNSELOR ROLE PROBLEMS: USE,OF- 'Gummi:s TIME

' Riese.and Stomer wrote. that: S

|
!




. e heed not delv& ‘tao far intu the lite:at\u:e ;

;- and‘reports .of 'research. to learn that the functions
and the'role of theschool counselor -have not;been
‘agreed ‘upon. . 'Not only 46 administrators,” teachers,
arents,'and students have diverse and varied i W
# 3 -of .the Functi and the zole of ‘the

- . 8chool & but. cot a.re
*.not, in acco:d. T, B .

The counselor

Eunctions Jwhith uhould be perinmed by other school petaon—
Tneli A survey condicted by !.yttun on, tmnean top q'ual:lty

schools in’ the 0 United States shwed “that- "much coun

time is taken up by quaui—cleticnl and ud.minhtrative
duties ..l w2 r.ymm estimated that, snchmact).vities i
consume between 75 tc 95 per cent of the councelot 8 tz.me. |
Similuly, Martyn fuund that counselota in the San .
Pnncisco Bay ax:ea were spending from 43. 1 to 80 per cent
of theix time on clerical wor:k.

Stewart :epomd r.hnt a’ study <conducted by Sevdy -

on the dist on'"of g time by selors in

California showed that:

B C. Riese and W.G. stonqr. "Perceptions, of the
Functions and.Role'of the School Counselor,™ The School
Counselor, XVII <(November, 1969), p. 126

24, Lytton; "School Counseling = . An Outside View,"
Personnel and Guidance -'!oumnl XLVII (September, 1968),
ppi 13-14, ;

3 Martyn, "We are. Wast ng the Ccunuel.or 8
Time, " Cnl.ifoznia Juurnal secondag Education, XXXII *

(November, I957), pp. 439-




' spent ln such g tasks,
‘teaching, admini.ltrutive functions, attendance . B

-+ ‘accounting, halk-duty, punishing discigune cases‘,'~ i
and’ bhaperoning utudant social events.d’ °

In a st\ldy nﬁ 106 co\maelo:s Ln the Long .xslami

Guidance lssoeiation, PurceIl pcinted out: the loss of ti

cauned by e asaignnent of counselota to auch a varisty
. " of cho:ea as asugninq shudentﬂ f.o c!.aaaes. keeping dauy \

uttendance recotda. cheuking tegiate:s, :eeording ‘test

.. *resun:s or tx:amctipta, preparing \:he achool

chedule and-

r.leuu.ng with attendance p:ohlm Purcell fmmd th’at
70 per cent' of these cmanselors upm one‘half.a. day ong . | \
cle:icnl dutiu. 5 ER N S % 3

ot.he: studieu hnvs also sho\m the nmmaelat s time,

to be misuseﬂ and/or. abused. In an axticle enti;led

"A Bill-of- Riqhtu for school ¢ 3 " st . 8 sed
the uzqent fieed’ fut cmmnelo!s t:o perfom the funct;onu

selor- i.mplies. He stlted tha

,éwhicn ‘the term

. pui.m:eﬂ as counselors, they freqnem:ly serve .
as ‘elerks, dluclplinaﬂanu, or.gftendance accountants.
his mi ion, many counselors

are aiscouruqed and ashamed of thei: services.' o

Cody gbserved that' counselors, are pa:fomsm{ Foles and

funl:tions in many ubBuxd sitmtions. He stated that: ')
et
- 2!
: C. stenn-_, *A Bi1l of. ngh‘ts “for schml
Counaelo:s, Personnel a.nd Gnigx_lce .’toumal, KXXVIT
(March, 1959),"p.- 501 »

5 F.B. Purcall¥ ‘Counselinq Aseigm;;entg ? nd -
EEEiciency " Voeational Guidance Quurter 1 Novgmbex:
1957, pp. 111= T )

sstwart, _g.cit.. p. SN).




e eepl,
tﬂ opying 8, - and arvinq “5 3
secretary ‘for, tha dminig’ ative. o uncil. meetingn

He., :munnel.or) hnrs the title "connaeler" but ;
g B > uauully he Hasn't the time. to.involve himself in

. an’interpersonal ‘counseli

- troubled student: um:e-'he

gramming. “who a:
:fail\lté!, hnndlmg dlncip‘line ptoblem!, ‘checking -

alar activities ",
Bchedule and- ha.ndu'nq q!ie_ty of other adminis-~
. ‘trative dutie L Tk M N

3 John T edy "!Iethinkinq'r.he utpoaes of Guidance.
Bulletin of ‘the National Aswhintion ‘of Eacunﬂna ch

PrIncIEé Apr: 1J

F.B: ounseloxs i Actio /* The’ School:
Cuuneelor XIII (Octobet, 1955), p

Noble on £ ‘Colingeiors Cm-n 1?% The .
,\School Caunnel.or, xvl (Nuvenher 1968 P
B e : .V, Boy, "’l’h

i 'l'he Schno]. g\mselo

hool o\lnselur le: Dllemu,
IX (May 195:). Be129s 5




S - "2
. Like Boy, Wrenn also was of the opinion that counselors

3 have little ;s.me to do real cmmsennq. ‘He said ‘that:-

) co\mselux are ‘pulled uway from ‘their counselor
functions: in two ways: (a) in performing guidance .
pxogram functions other than counseling; and (b) P
- - .in'doing clerical work, serving as advisor to clubs;
- agsemblies, and social events, substituting for
. absent teachers, ;and ingaginq in similar non-
guidance activxties.

Many, atudles have indiuqted that the counselor's’ y eE

L time is not alvay: utilized in accordance with his pro-

feusioml skills.‘ Speciﬁcally, the indications are f.hat

the counselor is upending too much time on cletical work.

Kaplah ‘said that: . 5
- K guida lor; as a onally
- B trained‘pe:son, pends his time best.at guidance
- . activities. If an inordinate amount’ of timeé is

1gpent at clezicnl tasks, ‘guidance quﬂlzty and uut‘- g
put will suffer.13

Honevex:,- many vtiteta are. ‘not in agrzement .on what
constih\xtes glerical tasks, for the uounaelet. Goldstein - J
indicated thut, “alhhn\lgh mny of the clerical dnties perfm:nad
by counuelors could be handled more expeditiously and
with 1esa expense hy a school clerk, certain clerlcal 3

tasks tequite the profes!iuml judgenent .and skills of the

.coun!elor. In thu list he inc].udeﬂ checkihg on test -

scores, preparinq bulletins, and wurkmg with pupil reco:ds

© " +Mog urenn, The Coundelor in a Changing World,
(Washinqton, D.C,: American Personnel and Guidan e
Association, 1962), p. 141. ° L.

. C 25,5, aplan, *The Role and Duties, of the New .
ot . vGuidance Director ‘The National Association of Seconda: whE
i ~“school P!incigala’aull_i—'—(l N_—Tov ember, 1957), '_1_2Lp. L. :

. o % e % g
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e :the n!.atruti - and. nfoxcement o£ E
attendance regulations’ and.student codes ‘of con~
ductare ‘the :esponashnu:y Of the schoel .

. -administrator, . the.counselor. sfiould be expected
."to.become involved. at'the request of the ‘principal :
in:many case: ‘This: involvement should’ gxtend o,

aearching for aauaes of’ behaviour e ot

N
I a CALTPORIIIA GU A‘NCE NEWSLE’I'.I'ER, publiahed in 1950,

f the assumption \ms

de I:hat, ".'., -a cettain amounb_ £

clerical work is necesnty to f_he p:bper fnnctianing of a

guidance sezv:lce ¥, -15 The- newsletter furthex added |

: that some cmmael.o:s ha worked aut more, affective ways of -

handling cleriea]. dm:ies than uthe:s. s

Agai.n, \Hﬂ inaon indicated that aome administ:ative

:eaponsibilitiea are sultable cmmaelo: f\mceions, no‘

ever; 1)\ contrant to Go!.dneein a\nﬂ Heyt, Huxtinsun atated
thnl:, "Clexlcal duties 1nvolvinq records or. attendance

reports curtaiJ. possxble quidam:e contzibutiuns.!’ls o Rt

133 K. Goldstain,."Ipb, AnAlyais of Tynfor and . "

Seniur High School Counselors,” Industrial Arts and
vomtir:nal Education, XXXIX | am 50), pp. 386<388.

1“l(.li. Hoyt, "What. the- School Has a Rzght t6 Expect
of its_Couriselors;" Personnel and Guidance Journ Jourrnal,
EI_

. (0ctober, 1961); -p.

15¢ A, ‘Martyn, "Counselors Revealed ‘as- Clerical
Workers'," Occupations, XHIX, (Januuy, 1951), p. 294..

R A; Martinaoh, ."Duties of Elementary: School #
Counaelors." Ocet) aticml, xxx (Decembex', 1951). P 1.69.




Asmﬂy .' Auy “on ‘v 1z lvwo

o eﬂne their mle. In. n\any-

counselor role L

| are nut coincidinq w!.th their’ actual role perfomlnce,,

As Katz portrayed it- -

Often ‘the cmmselot '8 ears are assaulted with:

a‘babel of donflicting values; demands; expectatinns, 725

- influences,, and dictates.. - In trying to perceive-

‘ and play.his-réie, he is like an' actor on.a stage
surrounded by-prompters.. Even though he may.not -
have faltered or sdlicited any help, all ‘these . - .-
4pxompte:a -simultaneously may throw -him different 1
.unes. How- can’ he' decide whic¢h script to fonow? 7

thousand cmmaelu s in iorty-eiqht states 1n t_he United

Staces shuwed ‘such striking ccntrasts betw&n what cuunse- B

lors weu liolnq and what: they beuevsd t_hey al\ould not. be.

’doing. thut Hitcheock doubted whether or:not the counselors_‘

r.hemselves knsw whut «-.heu- counseung roles really were. 18

In his digse: tudy, * Tenny iou.nd that sehoel

. counselors in Missouri’ were not fully satisfied with chexr =

actual conselor rqles. ‘Like Bltchcock,__ Tennys_on found

. é:hnt ‘great:variability existed in ﬂ\e’tgmg ‘that co}msél.ors,

" spent on guidance activities and their perceptions as.to

17 Katz, “The Rnle of the Guidance Caunse!.or.

Bulletin gf the National J\ssociation of Secandug School’ * ¥

rIncig 18, vaIl lsapt

3 1“w L. ﬂxtchcock, "Counselo:s Feel They shoﬂld,

Personne1’and Guidance Journal, :gum (octaber, 1953),

pp. 727747




'l.ots shwed a, désize

pazn 3 in more pr ional ks

.—dnti.es than (:hey were! Ehen doing. 20 . Koch .'spnke‘of' the’ S e

elor's c '_ seionin; ‘xole pax srmance in this wvay:.

® There ate numerous well—estab.u.ehed counseling % [, .

mispx:uct:ices," 80 well stamped in that ,counselors g "
. can no.longer diacrimimte what they do’ irom what 4. .0k
they should be doing. .

-A;ldzeaaing nhemaaILVes to tha Bame 1ssue, Hart"™ ana P:.ane

Iéeally hxa profeasrbnal nctivities 8] uul.d be
-guided by pupil personnel-philosphies an t:echniques - - N

" which. hnYe as-their baais sound . resea:ch ‘support. e
In tice; .

a.more pragmatic poslﬁsdon. and the result is an i -
. interaction between .the ‘role conceptions of others 2 L
and his own percepti.ond of uhat he’ ahould ‘be doing 22

- -Appnrently, t-.he sehocl connselox.- is faced with an

dilemma whereby. ‘hg devotes. t._tme and-effo:t to-functicns “

e

W.W. Tennyson, "An Analysis of the Professxonal
-Guidance Pouition .of Certified. Secondary. School ggunselom, g 3
in Missouri," .- (Unpublished docto{al disaex:t:ation. .
University of ‘Missouri 1955), P. 3. .- e i

205G, Dahleh, "hActual, Tdcal.and Expected Role T .. -
Goncepts ‘of Secondary -School Counselors,” '.'l‘he ‘Journal of ¥
*. Educational: Resenzch, (LXIV (January, 1971), P- 07. ’

- 213 gs xaon, ‘The Trouble with Counael.(.ng," The
* Biagl  Gonacion XX (May, 1972), p. 173 ) :

22 4. mart ana plg. Prince,. "Role Conflict: foz Ea .
School Counselors: Training. Versys Job Demands, " - X
Personnel and Guidance Journa.\, xr.vnr (Januax:y 1970),
P. 374. E .




‘Which lie féels deviate from hid own conéept of. appropriate

'stewarl: in ‘hia study of

: Dbligated to I

counselinq praetlce. A verbal ebatement recotded by

4 achool

marizes this dilemma vexy well: "1 never had ‘such ‘a’frus-. - -

trating Job:in all my 14fe] I'have nb time to'do any real:

cuunaeung. ol 3

Related to the evidence that the counselor's. time

is being misused 1n the schools are the causes:of such "

/misise and'réle confusion. 'Johnson proposed that the time

dilemma and role confus{on 15 pmbably daused by a. semantie

: problem in deﬂninq. counseling and guidance. He sugqen:ed

that if a- ﬂ!.vi.sion were made batwaen thase two separate -

" but inte:dependent E\!nctiomz, than counselors “would nat be

the tions of the aan worker. 2

himselt tu Johi ‘s p:opoaa]., Daldxup said chqt-
4 ; =
. While thue would be problana and h\n-dles to.
overcome before the above eituation comes into,
existence, -many.counselors -in the field, as well
as school administrators, see it as the only .

* .| effective way to solve the, tine dilemsa, of the:

‘school counselo‘t.25 2 L o

Concern with seuuntica as a ccntzihutory factor to co\maelor

role’ confusio_n has also baen discusged by such vell known

.23,

24g.6, Johnson, "Guidance and Counseling. A Serions #
Error in Nomenclature,” Counselo: Educaeion and Sugarvison,
V (Summer, 1966) , PP L 198=

ste'uart, _g.cit., P~ 501. . . ,

250.3. Daldrup; "Counselor Time: A Pezuistin r, 3
Problem, ceunulo: Bducatinn und suErvlaion, vI (Ep!‘inq,

" i967), p.




-hia p:oper

,_1_e ! ‘tohh fofessionsl

ness, and leun to avaid funr:t!.ona which uze not his’ 2

selor mle confuuion may be cnuued by diife:encea in
cmmselor and admlnist:nto: pezscnalu:ies. " Be concluded

thate. " s e R R
2 It would seem. esnential that' the school
counselor have enough. awareness. of. the uniqueness
of his professional tasks .and his professional’
responsibilities-so that he can help the adminis- ;
trator understind. these- functions and respon-
sibilities. 27

Peters stated thats . o

If we do .not_défine our ducies, we -will be
_.saddled.with ‘tasks and, :esponsxbilities that not
‘' only take time away.from our.primary concerns, but
‘ accual‘ly £ with the ‘gui ,

261'1 W. 'l‘annyson, op.cit. t.
Tp.s, A.rbuckl,e, "B Queatlon of. Co\muelot Function

and Responsibility,” Personnel and Guidance Journal,
XLVII (December. 1968, p- 344.7

) H. P ters, "l.‘he Schbol Counuelor 8 Emergi ng
Responaib:.lities," '.l‘he School Counselor, IX (nay, 1962)
pp. 134-135. - - AT




Arnold's study on counsélor. duties also revealed that a

"’grent deal of time-was beinq'upant on. non'guidax;ce» g

functions; he vc'a‘lled‘ attention’ to-the counselors J appa'xem;.

lack of -thought as to the purpose of their activities and

P2 5 \b 2 i
.posed r.he' pravocatlve question:’ "Are cuunse].ots themselves

clear as to what they really vant’ to do?"zq Arbuckle was
more direct: "Some counseloza, then, whether they pezfom
theix' questionable actn becauss, of ignorance or becauge

oi their own neuknesses, are a menace to the professien."ao

The counselor must take an active role in estnbli_shinq a

‘proféssional identity for Himself. ‘A former President of

the AmericanSchool Eounsélor Association, Frank Morin,
) : #

uxged that~ 2 I
the counselon, must becom accountahle i
fnr ini\:lneing necessary changes ‘in our profession
or face the:alternative of having some other pro- °
ional group « our 3L

Smiluly, Bhertzer and Stone claimed ‘that the " counselct

nust take the major zesponsibility'ior role definition,

even to the point of becoming, at times, 'the militant

cop_niselnr'. 132

Like Shertzer and Stone; Pietrofesa and
o B : .
29D.L. Arnold, “"Time Spent by Counselors and Deans,"
Occugationsy XXVII (March, 1949), pp. 391-393. .

305, S: Arbuckle gounseling Philosophy, Theo! ory
and Practice, (24 ed,; 'Baston- Allyn and Bacon, Inc., 1970),

_pp- 99- 1oo. ! "

Frank E. Morin, "The P:esident's Hessage," ’.l’he
School Counselor, XVIT (January,, 1969) , ‘p. 3.

*25. Shertzer and 5. Stone, "ma Militant Connselo:,
Personnel and Guidance .‘J‘aurnal. )mn (December, 1963
PP. =347, B N ‘

IoNT 3”,&.,;



Yriend éti-ohqu contended. that:’

Caunnelots cin 0.'longer. aifatd to be sub-'~
their e . .
cannot nllow themselves:‘to he tossed ‘hither und 2
yon based’ on’ the whims. of administrators and
- teachers. -: Cooperatively, much can be done for L 5
the proper. redefinition of counselor role . . . )
. But counselors must be uilling to stzmd up and
be’ counted.

confrontation, at times, may be vhat | is-most G
needea.” “In addressinq himself to the same issue,

Arbuckle stated that: . / ¥ . %
The counselor must resist the tendency in the. v
name of good fellowship and harmony, to become ' - - .
_.. saddled with a.series—oftasks wl ; while B
possibly quite egsential,, are those of teucheru
- and administnmrs, not co\mselora.3

It 18 evident £rom tha studies that mich of the confusion
and frustration over counselor role is created by the g - o
counselor himself.; As Xnnpp and Denny stated: *

‘Although t.hexe iu a tendency to place 'blame’

. for this situation on an uninformed administrator’

. ‘or school.staff that is not 'guidance oriented’', 1
it is equally if not more closely related to the
counselor's own lack of initinf_ivg in at least
‘tentatively delineating his role. %

The schcol counselot must begin to taka the 1nltiative to

5 S8y Ty Piet:oiesu and 3: Vriend, The School Counselor
as a Professional, ed. William H. Van Hoose and Edwa:
G. Adamed (Itasca: F.E.. Peacock Publishers, Inc., 1971),
Pe. 39,
.4 §

345 5. Arbuckle, "Does thie School Really Need
Counselors?* | The School Counselor, 17 (ay,.1970); p. ‘329

/355 1. Knapp and E.W. Demny, "Thé Counselor's
Respcnsibxuty in Role Definition," Personnel and G\udance
Journdl, XL (september, 1961)., p. 48

L Bivorme



‘orgahiz:e nig time,within the school sett"im_; and éséabligh‘
p:iorities on fnnctions and roles, As Roch stated:
. In the 1970’5 ‘it is impérative that counselors
(not administrators) defend their own role and

function, ‘and demonstrate physical exemplars of,
specificable individual outcome . _5 ,

Many | writex‘s have squeaced apeciixc-roles, Eunct:mns,

and concapts that t_he bounselor Bhould develop in order to
eatablxsh a pzofesaional identity. Hcyt, ‘for example,
emphasi.zed three types of activities in \duch the school
co\mselor must engage in deﬂ,ning counselor role. (1)
‘—"x‘Elit_i‘ng directly with students - one-half time: (2) .
-relating tht; other perscngnel contributing to r,he,tatul
guidance program -- one-third time; and .(3) organizing,
studying, and interpreting data requixed for aucceasful
. accomplishment of actlvities (1) and (2) -- one sixth
. time.? - Similarly, in 1962 the American School Copnselor
Asaocxacian suggested that the connselor should divide h.m
* time amonq four main funétions. They are.as follows:
s § g ? "
(d) counsel with students; (b) consult with
teachers, admindstrators, and parents as they
in turn deal 'with students; (c) study the changinq
faets about the student.committees and adminis-
trators; (d). coordinate counseling. resources in e
schdol and between school and community. From
two-thirds to three-fourths of the. counselor's
time should be committed to .the first two of these
functions. ‘Activities that do not fall into one
of these four areas neithér should be expected

3Swrenn, op.cit., p. 137,
3p.8. Hoye, *Guidance: A ‘Constelldtion of Ser-
vices," B and Journal. XL, (Aptll. 1962) ,
p. 694: =
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nor encoutaqed as part of l:he counselur 8 :egular
work schedule 38

© Pruett and Brown utudied the extent to’ which counselors

X1V movembex, 1966) , pp. 90-93.

in Indiana were folluwinq ‘the above recmmendntions by

ASCA on profeusional use ‘of counselor time.- It was founﬂ

that. counselou were spendi.ng App:cxmately 50 per: cent

of their time’ inazeas (a) und (b) instead of the recom-

mended ! “third to th ‘ourths; abou\: cme-qnarte: of
assigned time was span‘b on nunguidunce fl:mt:tion:.39
Within the past decade, a sociolugical apprnach

to guidance has developed...For axample, luchazdson Eeltr

" %
‘that the’essential role of ‘the caunuelcn:, to. distanuish_

. his ro].e from that of teacher und ather educational per=

sonnel, is:

To assist in the process of edm;ating individuals

by helping them'. . . learn“to study and know them- -

selves as .subjects through . the course of their
development. a8 persons in.a social.context. 40

Lipsman proposed. that: » : s B ‘

‘Action or.involvement in the community's major

issues'is an appropriate strategy for counseling,.
consistent with fundamental philosophy, major i
professional guxdellnes, and day-to-day operations.’

JBHKEM, gg.cit.‘-,'p‘ 137,

R F-. Pruett and D. Brown, "Guidance Worker’'s
Use of Assigned Guidance Time," The School Counselor,

40,

a Professional,” Counselof Education und sugennsion,
VII:(Winter, 19687, p: : o

\ 41¢ k. iipsman,” "Reve on and

H D. Richaz'dscn, ‘"pPreparation for Co\mueunq as .

Involvement for Counselors," Pe:sonnel and Guidlnce
Journal, XLVIII (dctober, 1969), p- 97.




- The Counselor's Role: A Dilemma and a Solution,

Other vriwers nnd :eleatchexs nuch as’Weinberg (1966) »

Leacock (1969) Cicoutel and, Kitsuse (1963), and Steva:t

jand wuxnath (1965) ‘have uluo auqqeated that the l:ounseler

epend his quidmlce ti.me as a; "aocial engineer.” In
response to the suci.oloqical vieu of the counzeloz 8 role,”

Boy and Pine statad thab i

We would zes!.at: cnnvertinq the school’ caunuelm-
.ifto a schqol'; sociologist whose primary responsi-
bility would be. the teoonn:rnctinq of the societal
context of the school . The school counselor's "
primry tesponsibuity 15 counseling.42

. In amary, debaf.e anﬂ controversy. cantinue from

many ers’ on’the profes: ‘uaeotthe lor's

quidance t!.lim In the light ef such controversy and y

* critical 1usuu. Nlehaus said t—.hut~

It serves J.itue constructive ‘purpose to lay the -
‘the blame exclusivaly at any pmicu!.a: docrutep.
uperviso:
adminilttatou ~=~ has cenulbnisd (-.n and shares a
xeuponlibiuty in this mkt.sr

our' mjm: task: 1- to develop a ptofeelional counselor
role. ‘As Riene nnd Stoner said:

Since one. o! the ‘major pzohlemu confronting the
guidance: counselor is that of his function and
role in .school, ‘it. appears that such conflicts 2
. should berésolved so that friction can he mini.mhed
and ambiguity of role can: be ‘diminished.?

rd (‘. .
425y, Boy and G.J. Pine, "A' Socloloqicul View of
Personriel

and Guidance .Journal, XLVII (April; 1969), P 7

2 435w, Niehaus, "The Counselor Menuqerie," Phi
Delta Knmﬂn, XLVII: (January, 4966),.p. 253.

“H C. Rieseand W.G. Stoner, "Perceptions of ‘the
Punctmns and Role of the Schoc]. connselor, p.-128.




I, COUNSEIOR. ROLE pmm-uou et kg ¥
mtlay stated that_ 2 ) . i

m issue-of eounselnz yupmum neeeauuily .
iy

any
since, invariably, the quality of preparation
will grutly influence role perfonmnca.ﬁ

In an article mtltlad *Forces_ Inﬂnem:hq t.he Coun=-

selut s kuh," nohz -aid that:

I do not _think that we are doiwg a very gaod
job in all ‘areas et‘ counselor education. The %
problem here we have’all kinds of counselor- . -
education programs,* and again po uniformity. - Until
«we come to some kind of an agreement as tq where * : i
we are going in the counselor planning. program, g a
"I believe we will have a. dittiunlc tl.ne daﬂnlng b
counselor rolel.

Li.ke Moler, Pier-cn ellimed ?_hat 1lck of aqzmen: ‘among

counselor educatarr on vhat un adequate cmuuelor education 3
ptoqrm should be uku it difficult to deune counsélor Y .
roles.. To iuuu:nte his contention’ he vzoee that:

" There aré counselor training prognu oriented'
to social work, cunicnl psychology, remedial

. ’ 2 ¥, speech tbenmv,
home and -‘- it 1 d 7

Other writers have criticized the quality.of eonnselor:‘

‘saonph C. Bentley (ed ), The Counselor's Role:

Commen ;x‘-n_g Readings (anton, Houghton MIfflin Co,
‘1293')th : :

8), p. 137

46p, Moler, "Poroes Influericing the Cél;nue](.nr s
Role," issued by Ray Page, Research in Education (pre-
pared by Elementary School. Guldance, Dept. of Cuidarice . .
. Sexvices office of the.superintendent of Public, ° = .
Instmction, Illinois, 1966)., p. 2l..

“Plerson, “Aesop and the School Cnunuelo:, 3 B
Petaonne]. And Guidance’ Journal, XXXII® (1952)7:p: - 236




’rhat‘}me,ununaelo:s perform ncnprcfeasi nal W g 8
tasks is’ not nlways, however, ‘due .to-ignorance; :
. feeble sute departments,’ or inadéquate .s8chool
preparation .".. . .- The tault here. 1i & on thé"
' of 'the neti-. 3
tution’'. .-u.te Bve time a. graduate’ of a e T
counselor edncntion pzoqrnm shows on; the job
that he
. manher, the’ institution must lock at its p:oqr.m,
and at xt: admission policies, and’ feel-that
somehow, ‘somewhere,’ it has no«: done the 'job ‘that
it shouid be datnq.“

. smuauy, Nelsnn and Fredricksun said that:

. .. Perhapas coungélor edncamrs cuuld -assist in role
clarification.by ta-examining their school counselo:
preparatory curricula’for more.self-searching -
opportunities whereby counselnra can develop eheu-

4 role qnd 'Butch 49 .

Lytton diacove:ed a need t:u re—examine the counaelor

educution pmgramq 1n his survey of top quauty Echools m

the Un:lted States. He reported a disczepancy betweén :what

counuelnza uska vere 11ke in university ccu:ses and

. training and ‘what acthully went”on in the counselar edu-

catxonal aettinq.so Hart -and Prince. cmpazed Qrincipals

expectatiqns on six collnselor role dimenaions to ideal N &
roles as neen by counuelo: edm:atozs. 'x‘hey concluded ‘that

" since all’the princlpuls——sume principals had.counselor

48, Azbuck].e, Co\mseling Philosughy_, eoﬂ and;
Practice, B
SEACt08,

49,

R.J. Nelson ‘and R.H: Predrickson. "Schao]. Counselor
Broblems: ‘Colorado and* " XLVI i 8
1967), p. 386. . * % N

S0tyeton, op.cit., pp, 12-17.




t1ser 'zaquru)

= : o 5 a
| 1tiuoTeTATedng BEY SGTOFUNOD . u ¢
£ %u: Fo “suoT3oung fmn:;u\ma [T’ * ST anq:v 8'0cg

15

% -oxd v susosq’ Jouiren ‘,.'. ‘,,'

xotwnlmoa [Oolln
our 3o ooud3EdWOD tnuerﬁla;oza 2y} pue.enyeys s 3
'(maxlns;axd su3 30 smaq UE dTed” oq enoza‘ypn'[ . 5
Aroans ST, 3T uayl PEANCS, PWYT-— gasd mog v an d
e pau(ard Bu';AE X4
£ o> oq uwo :oxannoa Toouds Wy ‘s Buor sy

" 13eu3 pres rronazy T3uY tnn

T Euyuyex: teuaxsna;o.‘ld s :otaau‘non s 3o Toamy oux

(e

wfooten oy an) 9s00m uen \ +(eo6T). Suya puk Ao “(L36T) -
dnxw'?ﬂ ‘(9961) utPIOn .’ (396T) \qux_ pue. &eax s¥ -yons
“axouoavessx pue 4203jan Aq PeEFOTIFED pUY peUTNEXS uSd.

s OSTY Saty.s npe 1PUI“Fo- 4.mhr

toouos Axuptodes. sua ut.’
S8 T3TITqreUodas a:mvpynb :hﬂ K::na o3 XAxesseosu
sy

_ ®U3 IG osTwoid NIt '[auuon:ad Souvpins 3ootew o3}
SR T )

oy ‘{xe.}n

. 9o 30
pqun aroz a. T: _tr-» 1

< ee amz reap-; ou3 mz;




0 n'eqben'.' Special trqini‘luz in g\x'i;lmce‘m; a tvo—y;ar

pxog-ram was pxopuned by Rls:hardson ih order to help

amdenu to. t\mcti.on 4’ a cmplex md changing mcxety.s“

Hartyn uid ﬂmt,,,'cnnnseluu pnzpelely “keep th-nselves

Busy vith clerical vnrk as a rgsglt o£ deficiencies in’
. counseling skilis."3% ‘In gn-ax’tlcla‘,andt‘led, 'Ae.sop o

and the School Counselor,” Pierson clained that ‘oné of

the ofactors t)ut make the schoul counselor- so insecure’ i.s
% the perfomnee of cuunseunq auigmnents before he is
: adequately t:x:ained. Bentley -indicated that a qreat ma‘ny

4 pracc:.cinq counuloru fall into the catequry of aub- :

1s to the @ t of the American

Persorinel and Guidance Association, which stated that a”
coungelor should, spend a_substantial ortion of a two,

. 'year period in fu].i time grnduam study.>7" wrenn ohserved .
chac- R :
-~ e large-scale a-pl'oymnt f_counselors at
_-a sub-professional level may nffect neqatively
s . not only the. of the 11y-
_qualified counselor ‘but eventually,the.quality-
" of the'total service provided to the client. 51

Hansen al-o noud thut the sub-profelpional ny ccrmpucate S

; pp. 124-13L. ¢

nicmm n, ’_g ci

L0 S8y lartyn, "Wa are- wascmg the. Counselor* s Time,".
pp. 439- a1, . 2

Pierson, op.git.. pp. zzs—z:s.

aen:ley, _gcit..p 15.

T el s
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the progesis of clarifying counselor role. -Often the subs’
professioﬂal is" identified with the- praieusional counselor,
thus '@iffusing the two r_Qlea.' ‘Hansen claimed (‘.hat t:he

sub-professional needs more supexviunn and . leaa freedcm

of tole to distinguish him* from-the p:ofessxonully
qualified counaelor.sg In an editorial commenc "‘Harden. |

clai.med that too many céunselors are without the trai. 1ng

“to "tackle the studentB p!oblems The ‘arguments that

uounselors don t have enough ﬁime to- do their quxdam:e

wd*are excuses’ to cover up for-, their 1ack of traimng.

Appatently, Hoyt. threu his hands mto the air at the whole.

counseler 1Bsue when he, stated

“There are too e madequately p:epared school
. counselors, too many substandard. programs of
* school’ counselor -education, too many inadequate’ -
certification provisions and too many ineffective
programs of quidunce sezvices 1n exietence 6.

Another uéue in counselor pxeparat} n is the S
neceasity of teachinq qualiﬂcatmns umony those . selécted

for the counselor’. educuti.un program Hu&aon insi.steﬂ that

‘a counselor with teaching experience and qual;f;catxons

knows what teaching entail nd can appraciate che com—

plexity of the teacher 8 job, thus” provxqu for gmater
/‘ . R

Editotial ‘Comment, “"Counseling Services Must
< be Improved," Occupations; XXX (Apxil, 1952) , PR~ 536 ~537

] Slgoye, "Guidanc ' A Constéllation of Services.
P..696. " . , <

Ibid.

DRy
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- (1954) ; Tooker (1951), B:u:ker (1959). No:ns (1960), and’

ﬁeld. Campbell damonstnted that people going im:o

: ounsglér Education and SuErvision, 00 (Spring, 1961

’_Counselu:, P. 5 .

. » .,”
communicat‘ion betwee'n_tlie wo.62 Hudson may B considered

_repregentative of those ‘such as- Hoyt. (1961), Pxeraon B o B

Weitz - (1955) who all’argued that a. teaching background is ‘-

" of great importunce in \ievelopinq ‘hamoniuus relatxonship -

-wlth the staff and the principal._ On d\e other lmnd. =

Arbuckle said that, "peaching’ gives oné a0 many bad *

»counseliﬂq habita that a major’ iunctiun of counselor . ’

ednca;xon is to help- fomer teaehera unlea:n most of what
.63

they learned a8 “teachers. Stewart’and Warnath -pro-
tested that recruitment "of .counselors sulely £rom the

rnnks ui teacher: shuta off nav ideas from the quxdance

cuunselinq with a taachinq background used subrales in "~
counselinq umilu tu their teaching expe:lencez and made

algmncantly mo:e uae “of tutoring, advising, and 1nformat10n
5

giving than counselors withqut teachmg e}q:ex':_.em:e.6

52 G.R. Hudaon, 'Counselazs Need Teaching Experience, " :
) .y

Pp. 24727 ) 2
Arbuck'le

64y,. stowart ‘and.G. Warnath; The Counselor and. * °
Societx A Cultural ‘Approach (Enstcm Houghton MIffIin

" Company, 19857, Chapter 3

T65p Campbéll, "Counselor Personality. and Back- .

" ground and his, Interview Sub-Role Behaviour," Journal of.

Co\mseligg sxchnlggz IX (1962), pp. 329-334.

"The Conflictlnq Punctions of the School: .~




" similar views were ‘expressed by Cohen (1961), 'Brwn a‘rﬂd

Peterson (1968) » Rochester” ang Cottingham (1966), Ba:ry
and Wolf (1952) »-and Nuqent (1966) .
Defining: the role 3£ the counselor is a task whick
is complicated by a variety of counselot training programs,
béeing offered and the appn:e‘nt‘ lack of ‘agreement about’. F
what should constitute an appropz:Late counaelor preparatiun ﬂ,‘
) program. As'Moler acated. . J

Certlfieation. is needed and national standards-
should: be. set up. . Also, there is a need for greater
cohesion®between various  coungelor training pro-

 ‘grams even though they are designed to meet the
needs of varying” school programs and community needs.
‘The kinds of-roles the counselor should perform
are.to act as.a megber of the éducational-team,
to provide helping relationships for students, to
serve as a professional consultant.to.the students, :
£0 serve as a professional-consultant to the staff, . - .
parents,.teachers, children, and people in-the" .
community, to be able to devélop and manage.a
‘ guidance program, and to Berve as a resource person
making contacts with liospitals, using community
. 'resources, and finding psychologists. In the future,,’
. differing levels of counseling. activity will ekist
’ and the term counselor may be changed to more ,
accurately réflect the nature of counseling
. activities. 66

TIIT

FACTORS IN.THE IDU’CATIONKL .SETTING

Imx,méncms cquixszmk ROIE

Wasson and sttowiq wrote that- Do o

'.Studies of cwnselnr role !hc\xld alwaya give -
0 the work ; . 5
counselors, for’ theae settings are related to .some -
. facet of role, and they may even influence role. /" .
Counselora cannot be. understood apart from their

6Moler, op.cit., p’1.-
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situatmna. If theae 8l 1 differ ally, - *
then counselor roles may d;ffex as well, 67 P

Thé most intluencinl faceor an cuunselor role within

the school sattinq is the uchool lldminiutl:a(‘.ian.s Gould

* said that, "Perhapa it is unnecauary to mention: the fact

that, if-a- eounse].an pqu‘m -is to be effective, it must

be hnplemented thmuqh “the support of the schodl ndminis-
68,

t:ato:. * Kemp' also Dbaerved that the’ principal s the

mjor influence in detemmining’ the function of eich staff & '
member, 'including the counselor, and that the guidance
program will have vety Little success if the counselor _

vants to functlon inways incongrient with the > ons

of the principal 3. {Erickeon sald that:

The itude’ of the"‘ 1 i liq s
bas;cnlly 1le for the d
ineffectiveness of the )\Lgh school guidance pro- W
gram ., . .. . It is* the school principal who
encourages, the .counselor to work in effective ways
or who vitiates the counselor's effectiveness by
having him perform countless chores which bear 70
little'relation ‘to acknowledged counselor:functions. '®

" 57, wasson and.R.M. Strowlg, "Professional
Isolation and Counselor Role," Personnel and Guidance
-Journal, XLIV (January, 1965), p. 150- ]

68, M. Gould; “How can'we provide Effective comaii=
1nq Services for Students ‘in Junior and Senior High Schools?"

Bulletin of the National Ansoc;ation of Seconduy_ School
xInc;Eala, XIT1 (I§58$, iy

9 1ing" Res and Need e’

enp,
..of High Schgol Pxincipala and of Connselors, " Journal of

Comnseling Psychology, IX (1962), pp. 326-328. = .
‘10K, Erickson, "The Principal and the Counselor -in

*‘a Changing World," Bulietin of the National Association of

Secundary School P:Inclgal Tp:u 1962), p.-189.
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Arbuckle exami'ne'd the édncepts and, attitudes of. the school

administrato: raqardinq the functions of the school coun= .

'aelor. He found that some administratozs expected the

coumselcr m disnipline, to-have courses in administrative

. and_curriculum devélopment, “to X?e_ 4" teacher on assignment ;

and to have functions 'similar to college deana.’’

Shertzer and Stons ‘outlined several administrative deter- -

rents to the develo'pmen{: of an effective’ gutdance progran
‘and clained that ". . . adminietrutors have béen quick to,

agsign . . . clerical and admimst:rutive duties, such ae

taking scheduung, gning- discipline penal-
ties, and doing substitute teaching" to counselors.’?
. felt that::. t % o F o e :

The' administrator certainly must druw upon the
,.resoufces of his staff including the ‘counselor,

but it is when clericdl or semi-administrative .

tagks dre inéluded. in the job description of_ the
 counselor that a re-evaluation is necegsary. 73

Sweeney reported thut althouqh counselcrs anﬂ princxpals
tanked Bix cuunselcr activities sl.milarly on'a survey con~-
ducted in Ohio, t‘_he adminlstxators put more M;resa ‘on

: 71Arbul:k1e, "A Question of Counselor Function anﬂ
Responsihility," pp 341-345. s

725 shertzer and 5.C. Stone; "Administrative °
neterrents to Guidance Progyam Develapment, ‘PP 40 -43.

« P31, Rott, "me co alor in the.Junior High
Schools,” Bulletin of the National Association Of
Second: chcI rl_axgnls, XIVII, (septe_ms 1‘9’63) .
P. 86.
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clerical and admini functi for the 10r.7

In a study .camparing principals' e);pectatiuna on six
counselor roles with ideal counselor rolesv‘a! seen by‘
counselor educators, Hartand Prince concluded that there
is a conflict between counselors and principals over
counselor role, with theé ptinclpal seeing the cnunselor
aa an all-around-asistant Eor clerical work, monikounq.
and teaching, . .However, Schmidt studied the actual and
ideal counselor :ole concepts among forty co\mselo:-
grincipal pniu and found that counselors and principals
were much closer in aqreement regarﬂing counselot znle .
than is popularly’ bslieverl. Similatly, Lund compared

the perceptions of the.ideal counselor role held by

counselors, teachers, and principals in Minnesota and found

“that counselors and principals were in closer agreement.

than either wa# with teachers.’’ Apparently there is a
conflict between counselors.and principals over counselor

role, although not necessarily in every situation. -In an

T J. Sweemey, "The School Counuelo: as, Perceived
by School Counselors and Their Principals,” Personnel and
Guidance Journal, XLIV (Apru 1966) , pp. 844-849).

75,

Hart and Ftim:e, loc.cit.

. 765..D. Schidt, "Concepts of the Role of Secondary
School Counselors,"” Peraonnel and Guidan/:e Journal, XLI
.A1962)), pp. 600-605.

"Tp.R. Land, " éma of Cownselor; Principal and
Teacher Perceptions of the Secondary School Counselor,”

rev. by G.G. -Dahlem, The Jou:nal of Educational Research, ¢ ;

LXIV (January; 1971), p. 205,




® program. Humes stated that:

‘pupils, provide clerical assistance, and 4id the teachers

aiticle entitled. "sol;ltie.n €0 School Counselor Role:
Adninistrative Change,' Humes said that the ‘school. "' °
counu!.cr shauld be oom::olled by a directnr af quiéance a
services rather than the school adminl'stxatoz, who is not- *, ]

5 !
professionally qualified to diréct or "supervise a guidance

. When this comes about the school counselor
will be emancipated from quasi-instructional tasks, .
adninistrative trivia, and myriad clerical chores. 78

In. addreasmq the asm annual prinuipﬂls convenucn,

Spears claimed-that ths ‘dchool adninistrator should achieve

better utilxzation of the time and energies of the school

coinselor. Speuu suggested that principals must first .

" have. an P counselors,, .then

initiate procedures for better use of the counselor's time,

advance . the sophistication of the counselor's role to attract

to’ understand and app:eciate qnidanne. 2 Addxe!smg hin-
self to the same iasue, Koch said that:

The ndminhtx‘htor s role ‘(in counseling) is to
provide the.necessary climate, time and necessary
facilities in order for the grofeasmnully certified
counselor to obtain results. 4

: ‘ ’ g
78¢.4. Hunes, Jr., "Solution to School Comselor
Role: Administrative Change," Counselor Ed\lcatiun ahd E o
ugerviuon, X (Pull, 1970) , p. 89. kS

79y.5. .Spears, "How Can We Make the Best Use Of the
Time and Energy of the Guidance Counselors We now Have,”
‘Bulletin of the National Association of Secondar schonl
nnc{g als, | YW Apr_tI, 156, 61), PP 302-304.

80,

Koch, guit.,‘p. 178. :




H in of ap ate cour roles

. bem;m ccunul.on and prindpqls were lluo 1nvuugatéd

by !ﬂbeck (1965), Get:eln ‘and Guba (1954), Potl.u (1367),
Herr - nnd Cramer (1965), and Dlll\lop (1963) -
Tben' ‘appears td be iigenergl éoqunuua on what
an % : -pui:il. ratio for an -

id ptoqnm. % r.haf. che s

work cornuhtl of eight busu: functions, \dth counseling
consuminq 50 per cent of the' counsalor 8 time, Hoyt con=
cluded that a fun-time counaelor is needed for every 4no
students (in order for 'the co\mselor to pax!om nt a

‘81

mininal level of effecti ress) .®L wrenn

that for a lor to have a ¥ 1

" with students, the pupil’ratio should be approximately 300

-students per counselor:®? . In a study to determine an

adeguate. counselor-pupil xat!{ during a 'schpol‘ year,

Finley and Shertzer concluded that considering the amount

and nature of needed and by ]
and u{a counselor's time available for contact uiéh'pupm,
teachem, parentl and” others, the counselor could serve

235 3. e ican School Associ

K B. Hoyt, "What- Should be the Pupil Load for r.he
School Counselor,” Personnel and Guidance Jonmal,
(October, 1955), pp. 86-88.

82 renn, op.cit. 2ol R -‘

83, Finley and B. Shertzer, "What 1: Adequate

Cnunselor-stwdent Ratio,"” School Connuli.n rs ctives
* ami Procedures, ed. H.J. Petexu and M.J. ﬁry ilfasclx

F.E. Peac;sk u.blhhets, Inc.,’ 1968). PP 291.-297.
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that ‘the ; counsel 'a pupn load should not"

-(ceed 250~ 300 studem:a, in order that the ceunselur may ot

" parry'out his Functions effectively.® e Newfounaland .

Royal Cormission on- Education and Youth stated that, ., ' ¢

"'meauy, there -should be oné school ‘counselor for: e\';ery ‘
- 20 0 300 students."85 such writers and :esearchera as’

 Cherks (1958), Shertzer and $tone (968), Stewart (1959),

and Kenned_y (1971) expregsad.smilat opinlons on adequate

couhselor-student ratio. Howeyer,ras Finley and Shertzer

cautioned that: - 5 .
L connselor-student ratio, however cazafully . ’
“cannot be -

“universal standard"but rather ahould be detemméd 3
for each counselor based upoti his' characteristics
and the ntudmtu he serves within a particular
achool. .

Very ].ittle of the literature dealt with the effect
that the counselor's performance of proféssional duties
other than caunaeung had 'upon the co\mselor s ‘role.

However, Axbuckle stated. that, .
Every individual who has a part-time coungeling . i
function . . . should check carefully to determine -
:_'the degree to which he is being rendered ineffective
as a gounselor because of his other conflicting .
functions. ‘He might exert every effort to see that :
he becomes either a full-time teacher, or a full-
time counselor,”and we 'may hope that the day is not
too far off when every school counselor is a fully
qualified professional worker. This he can never be

%pjetrofess and Vriend, op.cit:, p..183.
®S4arren, ‘Report: of the Royal Cmiaaion on Education

and Youth, II, pp, 23-24.. ¥

pinley and Shertzer, op.cit.; p. 297. .
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46,

‘if he 1s snt:.sﬂ.ed 6 accept a dual rolé, a put—’ i
tine status, which makes hin an ineffective fish
and an equaily mefﬁacuve fowl 8]

. Peters pzovided a nun‘able sumary for the thtee
pn.or aectians of this chupte: when he wtcte that:

If W, are to be valid entities, secure withii o
the educational team, our duties must be < BT
realistically assigned; ‘Loads must be.rational, :
. . and coungeling time must not be squandered on
B items which could best be. handled by clerical

. help and lower echelan administrators. 88

“Section I of this chapter has presented research

findings to suppozt m pvlitionu. (1) the #chool . counselor

has ‘been found ing tine b n lance roles

a‘na ! at the’expense of his na duties,
-and (2) a num.bez of ltudu! have indicated that three

factors cont!ihnta ligniﬁ,cantly to coum!elot role con- *

fusion: 2’ semantid prablam in defihing cotnseling ‘and’

quidance, the ‘counselor’s own lack of initiative in defin-

ing, his professional rolé, and conflicts'among educators 3 |

what the ssional xoles"and functions of

the ‘professional school comnselor really arei

|

Section II hag presented research £indings wrich

" identified factors in _t:he counselor's ‘educational- and
§ 1 ) N
Azhllckle, 'conflicdnq Functions, o£ the _. Schnnl : N LA
Co\mselar, p. - .

D.L. tetl, "Ptofesa:mnal Identlty,' 'l'he school
Counselar, 18 (May, 1971), p. 307. e

" BINOIE



. éxperiental” bacqununds ‘witch Have. attrihuted r.o counsglut

vite- sontisdon. s m.u.n t-ccan presented vere varying -’

types ‘of uuxricula in coumalor eﬂucatinn pxcqrams, the ~

* level of the coun s {onal ttaininq in

" and ccnnselim;, and teacher qualiﬂcations and expeuence.

saction III hua p:esented research findings cn

three factors ‘within the ommselor 8 educatianal settlnq

] wmoh the pro E 1 m of ‘the school

counselor: the attitude of the, schopl administrator towards
the qu_tdam:e pzagram. the counselot-ntudem: mtm, and the

counselor's pxnfeuional aitids otl\er than counaehnq.




| CHAPTER T1r- " -

/THOD: OF ' COLLECTTON ‘AND TREATMENT.OF DATA

..I. THE QUESTIONNAIRES

M questiormuires were develcped by the inveuti-

gatox' from authoritative resburces available 1n the
literature.on the Eunct:iona and es of {the’ school

. ¢
counaelor. No parcicuhr methnds, proceﬂurea or it:ems

were adopted fmm any single stndy or researcher for the =

eationnaire . Specificnlly, “the sources for the

queut:l.onnnix‘e! were "as fullow 3 s p "
% g Previous research studiea. surveya And artx’ales
on the role of the school ccunlalor._

2. Textbooks on p::hmiples and met:hoﬂa of school
guidance programs

3. ‘Booklbts and amtements of achoul. counaelor dutxes ¥
and' roles ag prepared by the Division of Special
Services of the Department of: Education for
Newfoundland and .Labrador and by. the Newfoundland
Guidance Association.

4. . The investigator's.own tra)ninq in counselox
“ education at the Haster‘s level from July. 1971
to April, 1972,

‘5. Interviews and, consulbation with counaelor educatora

at Memorial University whll.e the quentionnaize was’,

.. being deviaed) L i

1As'a :esnlt of ctitxcal aﬂalyus made by a nnmbar

a numbez at

THwrT BINOIWE.




'i‘he counseloz questionnaize was divided 1nm two

sections.

Certain

in which (‘.he ::mlnaelor was Norkinq.

: time Ln

“D.

F.
6.
H.

g

into seven specific, ‘sub-roles -and functxons wh;ch m

co. .

Snal, and "

Eectim‘l i :equired the respondent to pwvx.de

Rarent ‘consultant. .
Teacher ‘consultant.

Adninistrative consultant.

Clur:\.cul iunctiuns ..

Ptnfessimml relati.onships .

B anel -

Othes

‘such &6 age, ednultionql hucquound, 1ength ot tine A ]
“"present - aetting ‘as.a Counselor, and the school level(s)
; Section II contained :
’eiqht roles ana functions which consume the counselor's

the educational 8 ttinq. These were ‘as fellawu )

. Function }, assistance to studénts, was further uubdiyideﬂ

counselor performs in his Felationships with' students.

1 data




to spend on each Of these'sme rolés’ and functions in

el An "other" heudinq was included at the end” 3 che

queacmnnai:e to’ ensure that any functiun or functions .-

vhich. the counadlor nd¥ pave \).;Len performisia), but’which -

was omxtted £rom the questicnnaire, would be included f£or .

analyais.
The : presentatton Of each role and function al.med . )
at eliciting responses which lend themselves to'a

quantitive interpretation in ‘the forih of percentages.

“The indicated the actual c  of tine

he aevoced to each of tha roles. and £unctinns in COLUMN A,: °

and’ the percentage of time ha Con?’idered would beé-ideal

covumy B, (See Appemu“, Cuunnelur 5, Questionnaire) .
At the ‘end Of Sec\:ion II the reapondenta were given
the opportunity to p-tovide/uome relevant comments. Which

could possibly be i

‘into a-dis ion’ of the

£indings of the ‘study.

- since the study qenaidered the school princ pal to

a major role l.nﬂ.uem:e within the: counseloz 5 edu-

cational setting, a° queutionnaire was ‘sent to-all princi-
pals i Newfoundland ‘and Labradot emp].oyinq counsélors in
theur schools, ln the caae of a counselor wurking at the

dist:xct level and' not servming any particular’ school,

 the queationnulre was senﬁ: to the district superintendent.

"The queatiohnaire to. the \ptinnipal and the snpe:intendent

‘containéd ‘the same etht roles: and functions as the

76HT BINO
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que-tinnnaire Hwever, the k‘espondents

‘were usked to indicate only the pe:centage of time ~they:
beuevea that the ctmmelor should be spending on the

| eight xnles and functicns. (see Appeqdix %% Admin

trator's Quautldhnai:e 2 B )

.On"both questionna the: were

“to present ‘a toul allchnent of 100 per cent for the e!th

roles and functions.

II. THE POPULATION AND DISTRIBUTION
OFQUESTIONNAIRES ’
In order to’ obtain the names‘and addresses: of the
tntal counselor populutiun exﬂployed in our ptovlncial
schools, thres sourcés were used:

1.. A list of schogl. counselurs employed in the schools

by .the .Special Services Diviainn of the Deparment
of Bd\xcution-

2:; A list.of schonl cannselors for 1971-72 as recarded
by the Department of Educational Paycholow: G!ud-
ance and Counsaling at Memorial Dnivetsity

3.'a lettef to each ‘school ﬂisu—icr_ ‘superintendent
within: the province requesting the names of the
eoungelors employed. in his district.. .

The names of the pxincipals 1nvclved in the utudy

-wete obtained £rom two sources:
-
1. 'rhe Newfoundl.and and Lahndnr Schonls Di!ectory. .

‘2. The dist:ict supezi tenden\:s.:" i '/

’!‘he letter to each district nupsrintendant's oiﬁce
contained a tentutive list of the ceunselots and their

THowT BINOwe

of Newfoundland and. Labrador for 1971-72, as recorded




N puncipaln ﬁrom tha sch ql dutrict, as developed fmn

_';:espondenu -

" €n& information avnilahle from the Departnent, of Eaveation.

The superintendent vas, rediested to confim the accuracy - . '

of the 1list or mke the necesaary adjuamentu. 'l'he same
letter also, tequested pemzasim o -conduct the study on
the school district's counselors und their gnncipals. =
This letter appears in Appe‘néix B, é;aqe 219

-After obtaining the required infnmation fwm the’
pr\wincial school board-offices, a copy of the appropriate

questiannaire was sent to’ euc)\ of the prim:ipuls' and .

- counselors. Of the ﬂ.fty-thtea principals involved, four

were ‘engaged in counseling activities on a part-time

bagis. These four principals were included with the -

. ‘counselor’ pcpulnci-o_n' for use in the study. Two other

principals had two.counselors assigned to their school.
Thérefore a ”c;py’ of the principal's questionnaire was sent

to just for“ yipals. Three’

'also zecej.ved a copy of the principa].‘a questmnnai,re.

A copy of the: counselor 8 questionnaire -vas sent to each

"of the fozty-two counaelon and to each of the four coun-

"selor-principals, makifig a total of £ifty-six counselor

A

'l'hese buasti&nnairea were-sent to the counselors

and their principulu on May, 1972. A self-nddren:d, p

_stamped envelope was enclesed so that t:he completed

questionnaire could ‘be mailed directly t.p the. j.nvestigatc:.

Although the ;espdndenbs were encouraqed ta —mqix:ntnin_
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anonymity, seve:a]. of them alected to siqn their ‘names...

xespondents at the end-of | Hny in orﬂer to elicit

" A check” on” these aiqnatures and the postmarks assisted
.in 1dent1£yinq those counaalou, prinqipala. and

supenntendents who had not. returned the appx‘opriate N

questionnaire. A follow-up letter vas sent to these non- -

;
greater response. (See Appendix C).". During chegf al
week in June, thosa who had not’ respcnded were cuntacted '_
by telephonaa “The final ance *fux recelpt of questxonnaires
used in the study was Jily 17, 1972

HC 4 the fifty-six questionnaizes mailed to coun-

selozs, thirty-eiqht wexe used in the study. Pout returng ;

were discarded becauue the zeapondents did not meet the
criterid necessafy for participation in the study. ;
Although :heae four” respondenta _were, 1isted by the Specxal
Services ’Division of the Departmsnt of Edncution aB coun-

selors during the school -year" 197_1~72_, .t_hsy did Yot per-

form any guid in their ation leectingn.

A total of fourl:een counselor questi ires were

for in the utudy.

of the questionnaires which

were delivered to counseldts qualified to purticipate in.

" the stud, 144 per cent were used. .
) y, 74 pe:

of the fifty quaqtioma!.:es ma!.lsd to principals

. and u\lpe;intendem'.a, thirty-thxae were used in the study.’

Olnltted f£rom this popnlnt_{.nn were the four princxpalu_ B

vhose counselors. were discarded as indicated above. A

mcu of -thirteen principal quesucnnuirea vere

T2 BINOWE
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 ubaocomited: £ot in the study, Therafore,” of.'the question- Y
naires which were deuvend to principals qualified to

parficipate in the study, 70.per cent were used.

| 3 ‘
JIII. TREATMENT OF DATA
Section I of the counselor's questionnaire was
treated first in the study (see Appendix A). " Data such

as age, pr onal and educational bac years of

professional expe‘rienc"e, counselor-student ratio, and
school level(s) in which'the counnelor worked ate pre-
sex\ted in tabular fom in Chapter 1v- the investigator

aimed to detemine any sanificant relutxonships becween

these data in.Section T and- (1) how the counselor
actually spent his guidance tine and (2) how he belicved

his time should be. ideally spent as recorded in Section II .

‘ot the” questicnnaite.

Each respondent was asked to rate his antual and’
ideal percentages of time for.each quidance functian. For
analyuia, actual and ideal mean percentuges were calculated

‘for. each ion. C isons: and ‘igona were

made between these actual and ideal mean percentages to
test the hypotheses and answer the research questicns,
" 8tated in Chapter I.' : 7

- From'the principals’ 'quggcionnures, mean ‘scores’

of pe:centagas were calculned on how “the principals'and

supexintendents believeﬂ the counualur should spend his
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-time on each giiidance function. —fThese means were' used in '

with the 1eses and . A
stated in Chapter I., ) R |
Descriptive statistics were used to explain the B
distribution of reapcr;ses. /In comparing and cross- . r &

comparing actual and ideal means on each function, t tests
Of the differences between the means were computed 'for . 4
significance.. The- critical level of significance vas set.

a priori at .05,

IV. ‘SUMMARY
s 3 5 g = /
“ This Chapter has discussed’thé dévelopment and final

draft of the: two questionnaires used.in the study, the B

population from whom the data was collected, the method of . ' :

aistributing the 1

ires, and the t of the i

! data. -

B
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CHAPTER IV.

A’DESCRIPTION OF THE PERSONAL AND PROFESSIONAL

ISTICS OF 11—13

“The purpose of this chapter is to present a

_descriptive analysis of the data gathered fxcm Section I

(Personal and’ ssional - ) of the 's
.questionnaire (see Appencux K), - The data were the bases
£rom which mean percentages of time yere' computed for '

actual and” ideal counselor roleu ln Sectian II of the

lestionnaiz a;.a and -con “for signifi-

cant dxffex‘ences at the .05 level of confidence.

., g PRSI RSB T B
Co RESPONDENTS S e

. Tablé 1 pmsenea the, distribution of respondents
accordig to-sex and profeusienal/pe:sonal title. Of the’
thirty-one-male respondenta theré were two ministers, each

. of whom held educational degree at the post graduate level,

- and one doctor .of education. The remaining twenty-eight

male . had A their 1 studies

in the £ield of education..’Of the seven female’ zespondents,
" two held* deqreeu in pzofessiona; ﬂems other than edu-
cation. 'Thus, four of the respinding, counselors had pro- -
fessional degrees in. fields other than education. Tt was
. 6udgestedl in the review of relatéd literature that.redruiting

7756w Biwowe




X v TABLE I . .
DISTRIBUTION OF THE RESPONDENTS BY SEX'
) pnorsssrowu/?znsom TITLE

B a + b .
Professional/Personal @ Sex. " *Professional
Title . Nutber Male Female Educal for Other

Ml 28 28 T8 0

Mrs. *3 3 Y -2 1

Miss 4 4 3 1

Father 1 1, 1, 35

Reverend* 1 1 o1 ‘1

Doctor 1 1 1 1.
* Total ¥ 38 . 3 7

+ Professional training does not have totals because.a -
" number: of the coun-elo: reapondents dre included in hoth
ca:eqorias. 3 .
P
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" Gounseldrs solely ' from the field of education,
'egpecsquy teacher <education,’ prevents e.he entry of new

ideas into’the guidance field.l

IT.. AGE, COUNSELOR TRAINING, AND PROFESSIONAL
EXPERIENCE OF ‘THE RESPONDENTS

'Table bid the distribution of the
. by age.. The ages ranged from ‘twenty-three years “to forty-

nine years, with a mean age of 32.7 years and a median,age

of thirty yéars. .Twenty-two counselors, or 60 per cent of _

the respondents, were below the mean age. Of the coun-
selors below the mean age; seven had completed the Master's
degree in counsélor education, ten were in the process of
completing the degree, and five had'ro graduate edufation.
The ptoie:sional experience of this age growp showed a medn
of 1,91 yea:s of cuunsennq experience and a mean of 3141
years, of * teacmng experience. Two of the counselors had
one yeaz of administrative experience. Of the sixteen
cbunaelars above the mean Aqe, tuelve had complated the
Madter's degree in counselor edication, three were in the
pmceas of completing thé degxee, and one had nnngaduate

ge group.

The 0 i 1 i ' of this

showed, - JfL.Lyeazs of counseling experience ands

<

. . Stewart 'and C. Warnath) The ‘Counselor and *
socie:z 1\ cultural Approach: (Boston: Houghton MI H'Kn
company, 1’955}, cﬁap z 5, p. 365.7 .
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- TABLE II
DISTRIBUTION OF RESPONDENTS BY,AGE ‘

K - :_Respondents
, Bge . C . NEber T

25.years and under & v
Age 26-30.years . 7 15 | 39.5
Age 31-34 Years’ ' 6 15.8
Age 35-38 years . C .4, 10.5
Age 39-42 years fot s P .6 15.8
Age over. 42, years * o "3 7.9
e N . N
Mean Age 32.66 . ' ¢ : i . :
Median Age 30 years' . . Total . 38 - ., loos
S L4
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. a mean of 9.51 years of teaching experience. ‘A mean of - - . ‘. . -

" counseling, three had a Bachelo:'s degree in Theslogy and three

g7 s W g G T 60

“two years of administrative experience vas found for the

twelve counselors vihh a Mastér's degree in counselor: edu-'
cation. Hypothesis 6.1 ana 6.2 (page 12) will test
significint différences between' :hc actual and Sdeal mleu #

of counselors above and below the mean qmuuelor -

Table III presénts the educational ind of

the o insel or, 50 per cent of

the reappndentl, had, conphtad»a Master's deqxee in.coun- *

seling and gyidance. This percentage shovs an ihcrease in
the mumber of caunulon with Master's degzeea in counsennq
and guidance -over the l'ay !tudy ("Statul of Guidance and

Counuelinq in Ilaw!ound].gnd School. . 1969770 ) in vhxr:ll .

approxinately 38 per cent held Master's degrees but not
2

necesmuy “in quhhnce and uoun-eling - Of the nineceen coun-

selors who had completed a Master's degree in guidance and

had worked beyond the. Master's level with one having completed

a in Eleven or 29 per cent

of the respondents, were working on a’ Master's degree in

Master of Arts and one othér.counselor had an incqmplete.

.guidance and counseling. One co\lnlelor had an incomplete ‘
|
\

graduate diploma in guidance and counseling., Six counselérs

had no graduate counselor education; one of these six had .

poolosil. . Tl

-*Way; op.cit,



AS OF- ACADEMIC

R
“YERR 1971-72

i ¢ e €ounselor;
‘Type of sducauonal P ) NW—L

Background
& 1 2.6-
¢ 1 2,6
. 31 - 81.6
L 13 34.2.
) 17 4.7 -
e 3. 7.9
¢ R . Y 3.2 7.9
B.B.E. . ToaTT e 1 2.6
_M.Ed. (Complete) -~Guidancé & Counseling. :"19 .. 50.0
M.Ed. (Incomplete) ~-Guidance & Caunaalan 11 - .28.9. S
Diploma in Counseling - (Complete) a1 - FE :
-Diploma’in Counseling (Inccpplete) v oy b 2.6
Diploma in other (Complete) 1 2.6
. M.A. (Incompleté) . 1 2.6 ¢
Work beyond Master's (Completed) - 3 - 7.9
No Graduate Edncation E . 6 15.8 -
~ ' . ¢
. . “ L
1 ' |
‘ " ) i
s i
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no- uhdéxgxaaua’te degree.. (éee-awéx}dix o, page 2'23', for =

uidarice and cnunselmg courses com- :

indicated that it may not bé appropriate ‘to taIk in' tems R

os’ ) schml and ional

statua when counselors lack pmfesaional training at: the

Master s degree 1eve1.

Table v presents p:e professmnal experience of'

- the responqents_. “The: maxlmum mcunt of counsela.ng experi-

'ence was six montha. Nmaty-twa per cent of the cc\mselors .

had fxve ye rs ‘or less of counselmq uperience.. -Th_e ’ -
mazumum teachmq atperience of the counselors was_ nineteen

years

two counaelurs Had: E‘ teaching gxperience’ 51xty-cne o I
per cent of the cmmselnrs had ‘five years or less .of teach- !
i 1ni1 experience. such percem:ages mdlcate t:hac the -

respondents .have had more teachtng expenence than-. cnnnseling

experience. The review of rélated Literbture on counselor

role pzeparar_wn pxesented evuience suppnrmnq the assump- *

_tion that counselora thh teaching experience tend to use
" teaching subroles in their Kr(bmanﬂe of quldance “roles and
functions. Twenty-six per cent.of the respondents had
3p,5. Arbuckle, "The Conflicting Function of' the
School ‘Counselor,” Counselor Educatmn and Sugervzsxon, I .
(wincef,.'wsl), p. S5, . . . 4

. }1%R.E." Campbell, "Counselor Per.sonality and -Back- .
grounduand iio nterview Sub-role Behaviour® Journal of .

Counseling Paychology, I (1962),"pp: 329-334.7
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paonss_mum: EXPERIENCE OF ‘RESEONDENTS AS OF ACADEMIC. °
: S/ YEAR 1971-72 -, G o Y :
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“administrative experien:

’yeus. Sixtaa

runqing from one to r.welve

per cent ‘thé xeapondantu had other

wo:k experienﬂas, lncluﬂing inﬂuatrial work, clinical

work; .and reaéarc

III. j LENGTR OE‘TIHB N l’_li-B‘SENT COUNSELOR SETTING

'l'abl v. ptesent:a tbe l.ength of time the tespondents
had ‘béen i.n theiz’ ptssem: aehool settinqs as counselors.

’l'he J.enq,}:h of their employment rnnqed from' one to’ nix year

with ‘a mean of 1. Bl years and -a medlnn of 1. 55 yeu:s.. The

greatest ,percentuge cf counselors had hean in their school®

setting for one year (47 as). Counselura who hmi been in

the dchoul eattinq or two years or mﬂ—a :epuzted ‘the most

teachinq axpexienca, with a'mean of 7.35 yeat as compared i

to-a mean of 5,43 years for counuelors amployed in the'

school setti g for one "yenn however, ".counselors emyloj/ed

in the school 'iécting £oz-one year reported ‘the most ddninie- :

tncive exper!.ence, with a- mean of 1. 22 years as compned

to a, mean of

65 yaura. when the length of time in the
present counsaloz uettinq wag conside:ed in :elation to <4

1 duties by the counseloxs, it .was

; found &.hut 61. 1 per cem-. of . the cmmualon Ln the, school’

aecting for enﬂ year were perfoming quidnnae services full-

bime as, eompnruﬂ to 61. 5. pex‘ ‘cent. of “the counselura in the

" ohool setting for two yenrs, 50 per cem: of: ‘the COunaelors

;.in the 8chéol -setting t,‘a.rr three ygars, J.p_o per “cent -of _the




: P P g o 65
- ) § T
L . T il B
: : ¥ :

. W RESPONDENTS HAD SERVED AS COUNSBLORS N
vs . THEIR PREEENT ECHOOL SETTING

: . \gth- P ' - Counielors : .
- Length-of time; Nuiber By g
7 :
. 1 year . 2o i
2 years R, "
g e LT
A years > L' . )
- 6 years . - = , .’

i
H

h

!

. % o |
©  Mean years 1.84 H - . . . . g

' . Median years 1.58 - .- Total | . loos- - -l !
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A

'connealou in' the -chool uetting lor four years, und 100

pex cent ‘of ‘the céunselors in the ‘school settinq for Bix

yearﬁ . L J

IY. AHOUNT DI’ TIHE COUNSELORS EPENT DN VARIOUS : B @
PBD!‘EBSIONM MTIVITIBS

& ‘_e/my‘layad as ull-time counselors.  This percentage i 4n.

" spent on varioua pzofeuiaml dutiu in their. school’ set— v J

Tnble VZ uhowp tha amo\mt nf time the teapandents

tings. _Ot the t.hirey-a,tght unpondencs, 63 per cent were

_Gontrast to Dr. Héy'n study, "Status of G\;id;_nce'ahd
Counseling in Newfoundland Schools, 1969-70," in Shich

more than one-half of the counselore were zeported as part-.
 ine quidance workers.” . The other duties of the part-time, ,
-Counselors in the pteaent study consisced primaruy of a”
tear_‘hing. Gf the’ f\lll C:Lme counselozu, 59 3 per cent had L %
a Master's ‘degree-in gnidance and co\mseling ‘whereas nnly ' $s 5

35 i per cenit of the part—time counselau had a Master's

 degree in gquidance and counseling. In: Chapter v, Hypntheus :

10.1.and 10 2, (mddﬁ-lsl)wiu test siqnificant diffsxenr:es

-between .the" actual, nnd weal roles of !ull-cime and gart- ‘ » b

time cou selors.
. v. COUNSBLO_ STUDENT RATIO- OF THE RESPONDENTS. ag e

_ Table VII-presents, the distribution of the respondents
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f o e
| TABLE VII iy .

COUNSELOR-51 RATTO .FOR o B e

e e gy o e e

Mean student ratio: 1'to 1055.3
Median student ratio: 1 to §00.

' Sy : ) ;
| & ¥
: e ;
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* for the ptwinee.

. . S @ 4 S e
according' to their counselor-student ratics. . The: ratios
c ¢ 90 ;

ranged from 1-250 to 1-4500, with a meat counselor-student

ratio o£ one to 1055,3 and a meuan counselar-atudent

ratio of'one to 600. Sllch a dluc!epancy between the mean

score .and the median Bcore may be attributed to the wl.de

range of student _tar.LpB (250-4500) - £67 the thirty-eight

T counselors and the fact that four of these counselors had

a student ratio of 2000 or more. Thus; the median may be .

2 more accurata estimate Of ‘the cnunsel.ot-student ratio

of 'the relpondents, 52.6; per cent had & student’

tatio graat.ex than 5005 one-quarter of these counse].oxs

" were employed at the district level. In the revieu of Xelpted *

,J.itezatu:e Lt /as -reported thal: a camn/;n;y agreed upon.

" . optimim ‘oounseling - Toad was one full-tife’ counselot to

. Newfoundland s::hoolu, 1969 7ﬂ.e

every 250 to 300 !tu\iel‘n‘.ﬂ.6 A high' ﬂtudent ratio for
Neyloundlund cnm\selon ‘was also pointed -out by the Way

study entitled, "Sutua o! Guidance an\i Counsellng in

. In the present study

only eighi of the respondents approximated the optimm

" 6¢.6. Wrenn, The Counselor In A Chan jing Ho:l .
(Washington, D.C.: Jm"‘Ican'_Peuonn‘r and Gul X
Association, 1962), p. 137.

3.3, Plotrofesa and 3. Vriend, The School Counselor A5 A
Professional, ed. Willliam H, Van Hoose and EQward G.
A‘H‘_T_‘mek Ttasca: F.E. Peacock Publishers, Inc.. 1971),

bly. wazren rt of the xal. comiasion on Bducation |
and Youth, I 'xge. g = o

ey, op.cit., pob - A S vy
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. counselor-stident zatin as repcrted in the review of
Thlatea 11tenture. n Chapter v, Hypothesés . 14.1 and

1472 will test aiqniﬂcnnt difiexencea between the oun-

selors' guxdance roles when clausiﬂed accordinq f.o etudgnt .

tatio.

VI. - A COMPARISON OF iy

OF COUNSELOR-STUDENT RATIO

Table VIII presents a compirison betveen the amount

“of time the ‘counselord aper&:‘ on the varicus professional

. duties in their school ‘settirgs and the éize of their

ccunueloz-student ‘ratic. . The ‘table shows that ‘the amount
“of time’ devoted by counselors to quidance 2y funcfﬁxs -gener-

. a}ly incrause{as the Efize of the utudent population in-

Creases. - v

- VII. SCHOOL LEVBLS AT WHICH 'I‘HE REEPONDENTS WERE

: EM:PLOYBD
' Table IX presents the school Lev’éia“at which, the

zespondenta‘were mnplayed. Aithouqh the majority of the'

co\xnselon we:e fnund at the aenicr high school leyel (27),
only eighr_ of them ;l-va d thieir full-time to guidance..

and counseling activitieu within a senior high school) the -
remininq nineteen counseler! pe:formad guidance iunctions

at.all E_ou: levels. Only ona dounselar apent 100 per cent .

of his kine at the elementary school level.: Only two

Ticwr Biwowe
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TABLE IX

THE NUMBER OP R‘BSPUNDENTS WORKING IN Tifh VARIOUS
DUNDLAND SCHOOL. LZVELS DURING 1971-72

Type of School Level

Respondents
Number™ . |

Elementary’ .. ' RO " 11.0s
- ‘Junior’ High ) 24 2 25.16
Senior High, ; , -2 : 54.18
District g B 5, 9.61
: el o .

= = —— &

* r. 6 respondents wozxm} at ssch ‘school Level,

art-time respondents who were working at one -
e of the other school levels in the Table.




counselors were employed fQu—the at the junior high - & st
schocl level. "Of 'the :m Counselora Empluyed at the

distxict level, three were full-time supexvssou of

guidance services..’ Thus;, theéze is a tendency £6r many |

provircial counselory to work at several school: -levels

*rather than at ‘one Bchool level. v’—« * w ™ & R

.. adstiict) revealed a’mean of 1-1000 and mini.mum—maxlnmm

y he udent-ratio—of buunlel. 5 pex-

! Eorminq specific q\udance roles and funl:d.ans at all four

" levels (eleméntary; junior-high, and senior high) had a - -

nean student’ ratio of 1-709 and minimum-maximum ranges of . -

school levels (elmntary, Junior.high, ‘sepiox, hiqh, and v T

x‘anges of 1-250 and, 1-2500. Ommselurs performing speciflc

guidince, roles and functions at only one of the first th:ee

1-270_and 1-950.., "'m‘e optimum 'cuunaelor-uudene ratio |\ .

reportéd in “the. review of related litetﬂture wag one full~

time counselor t‘.n 250= 30(1 students.a

VIII. ‘SUMMARY. mcuncnvsxons' Lt

" The" purpoue of. :ma chapter was to present a descrip- \

\tive anulysiu of the. dﬂtﬂ gntheted hum Section I Df the

counselor s queutionnaire (Personal and P onal Inf

tion)’ . A toul of thucy-eight ceunlelo:s vas stndied. The ¥

findings in the duucriptive anllyuia of" theaperaonul and

Byrénn, .vit., b e
~Pietrofesa and Vriend, _g_ cit,, p. 183. >
War:en, _E cif_., pp.
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1 stics of the énts point to

several concxunena- st el s o (85 B .
1. of the totul ;:o\ln!elor respondehtn, 81.6 per Cent

were males. Thus, the majority of Newfoundland
\ caunaeleta were mnlea during the school year 1971-72..

4 . 2. Of the total respondents p:ﬁenuy\wozkxng as : B
a . counselors in Newfoundland - schools,’ 89 5-per cent by
Frorg . . hate t from the tional mc?

3. Th S ——

that Newfoundland has a young school :ounselor .
POPulntIon. . 3

There has ‘been an 1ncxene in .the fumber: of counlelors v 3
with'a Madter's degree in .counselor education in- i 4
. provincial achools since 1969-70. - The present study |1
; “revealed that 50 per cent of the Gounselors had
completed, the Master's degree in counselor ‘educatiom *
and 29 per cent were woxkinq__ on the Master's degree.

5. The majority. of counse, %nr! working in the provincial
schools -have more teaching experience than counselihg
experiende. Analysis showed ‘that the professional -
experiende of the counselors ranged from six months .

. to-.six years of counseling experience and from none .-

S f-'  to nineteen years of teaching experience, with me&ns .

g of 2.46 years and 6.46 yaaru respectively. .

@

There thas been an increase in the number of” full-
time counselors.in Newfoundland schools since 19%9-70.
| Of the thirfy-eight respondénts in this,study, 63 per
‘cent were employed as full-time counselors as com-
pared to Dr. Way's £indings in 1969+70 wherein . , , ' 1
3
1

more than one-half of the.provincial counselors
were pirt-time guidance workers. '

8 The majority of fuu-tsme guidance pc‘biciona were

*+ '+, held'by counselors with a Master's.degree in counselor:
- - “ieducation.. Analysis showed that the gounselors with .
the most professional counselor quali¥ications o
. . (completed* Hnter 8 degree) were the ones provided ¥,
. : . with the most-time for guidance services. Of the -
s . full-time counselors, 58.3 per cent had a Master's Lo
degree in guidance and’counseling wheréas 35.7 per
. cent of the part-time aoumze;)m had a Haster s R
" degree in quidunrze and coun! eling.. a

.

8. A minimum n\mb exr of the counselor respondents,
21.1 pet cent,” appzoxunahed the . upt!.mum counselor=

THk7-BINOWE



N 75
student ratio of one full-time:counselor ‘to P
250-300 Students. ' The present study showed a

s mean counselor-student ratio .of one to 1055.3

i ‘and a median counselor-student ratio of one to
. 600. - . N ]
9. The iajority of counselor respondents were found
at. the senior high schooél level. The study showed
that .of the thirty-eight respondents, twenty-seven,
. or 71.1 per cent, performéd guidance functions® =
at the senior’liigh school level. -

*~10. A mininm number of counselor respondents werd
: enployed full-time at any-one of the four school
—~ levels. Of the sixteen counselors working it the

elementary school level, twenty-three at the junior

high school ‘level, and twent¥-seven at the senior
+ high school level, only 6.3 per cent,'8.7 per cent,
- --—and 29,6 per cent; vwere, employed'as full-time

guidance workers at their respective school level.

i - At -the district level, three 'of the five counselor
s respondents, or '60 per cent, were employed as full-
e / ‘time supervisors of guidance services.. . - :
4 3

. e |
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AN’ ANALYSIS OF THE Ac'l\mx. mn mm COMNSELOR ROLES. = -7 ' -

&

OF THE RZSPONDEMS Nﬂ) THZIR RELM'IONSHIP
TO PERSONAL AND mrzs_s;onu DATA

3 : . D :

— ’—“*‘mj—’Dx'Putp‘_“dse OF .this Stuly wao. to examine” the. -

actual and idaal :eles of H‘Ae p!‘wincinl !chool counselnrs

" factors as_ age, educu(:ioml bnckgzouna, professiunal

4
i
AT o
and t.hexextent to which such peupnu and pmfessiqna]: "
e
exper) ence, utudent ratio, and pzofecsiunal duties’ with.in
/

-, T the achobl sar.ting Ant uenced r.hese roles. sec}:ian IAIAof

the counselox 8 qnes!:ionnnit

{(see’ Appendi 3) reguired i Y

the € ¢ ‘to““‘the'

time they actvally spent: on cer@ain gnidanca functions anrl' ;

the" percentaqes of ti.me they considered ideal to spe cL on :

these same quid ‘Mean percéntag cf ‘time were

* computed fe.r uch ‘Actual And ideaz quidance function fo: the 7ty

" counsélor \granp, and cmpnriacne and utnss-cumpazisons were

made fuz aignifxl:ant difiemncu at’ the .05 1eve1 uf ‘con-

The maj or. ux‘po!e of this chaptet 15 to

) the reslllts of ; the nna].yseu reluted to the hypotheses atated, s M v

in Chapte: B (pp

-l'i) and r.o dlacnu f.he related findings. : &

DIYFDFZNCBS BBM%N THE ACTIJAL AND IDB}\B COUNSBW[( ¥

" ROLBS

" il iypottiesis 1: - There is] qalsignificant

TR BINOme



_ " _observationss:

"o seling.

77

mean pcbreu of how ccunseloxs, as.a gzoup, .
actually spend -their.time ‘on- individual .., .
guidance furctions and how they believed ' -
cheir-time' should be ideallx spent .on each' 5
- these functi.on:. s

i “fancti £ort.he“ 1

g:oup. A total of

thuty~ﬂve co\maelnrs was l.nu:luded, there .wete three missing N

. “Findings. ‘l‘the x inucaceq hat Ryputhesis 1is -

:ejected‘ siqnit‘icunc diffatences between the ac:uul and

-ideal mean percqntages were: foumi on fouz functiona-
Clencal Punctions, Educatmnul/%catianal anomatmh,

Pollaw-vp and Research, and Professional. Relatxonships. The ¢

counseloxs £61t that less of’ meix guidance \tims shoild be' -

spent 4 pxoviﬂing educationul/vncntioml. aenvices tu .

st\:dents and: in parf.omlng c!.ezh:a! wtk. they Ielt that 4 s

more of theit the umla be upem: in comiuctu\g follow-up
. studxen and ‘consulting wi.th' profeasionél wnrkus. Individ- i
ual Counsellnq xe::eived more of the- counselots Actual and’

- igéal quidnnce cme thun any'oeher guidunce innc fon. With

the excepr.ione \of 4

"Travel” and. "Other";. the 1cast. amnunt i

. '6f time s actually ana xdéally spent.con nengmua Coun




TABLE' X '

FUNCTIONS BY

% Lo
cmﬂmsous OF MEAN PERCENTAG!S ‘OF TIME ACTUALLY SPENT ON CBRTAIN GUIl
'O MEAN P ‘OF TIME THE SAME R!EPON'D

BELIEVED SHOULD B! IDEALLY SPENT ON GUIDANCE FUNGTIONS -

I. Other .

? G\liflance" Punctions X | mu;"““l Tange - -* Wesh
B D .
A. -Assistance. to Students - ” i
5 1. ‘Orientation . 2.29 10 3.46, 10
2. . Counselifg Wl . 3
(a) Inﬂividnal y . 20.86 70 24.56 65
g (b) ‘Group 11.23 40 14.11 . 4
3. 'Reuglouh c°unueu.ng 1.44 5 ».1.83 . 1
4. -Educational/Vocational : b e
. Information 17.26 43 13.51% . 30 -
" 5. Individual Appfallal 8.80 30 %7:39 27
6.. Student Services- 3.64 15- .-3.73 15 %
3 7. Placement Services 4.81 20 4.06 - 15
B..-Pollow-up Research on: Studﬂnt. % .

* :.and/or Curriculum 2.01 5. 3.57* 10
‘C.. parent, Conlultlnt Y ¢ 5.40 14 6.49 ¢ 15
D. . Teacher. Consulta 5.66 15 6.69 N 26
E. Administrative Con.ultant 3.89 *10 3.24 20
P. /Clerical Punctions . 6.86 25 *2.19* oo ‘10
G. Professional Relu:ionnnip- 3.46 - 1s 4.94% 25
H.: Travel %,}B; s 0.34 " 1;

v denotes significant djfference at




.. selors," Peraonnalv and Guidahce Journnl XXXVII (March,

. actual coun‘uelor ‘role for Reliqious Counaeling, !‘ollow-up,

! uniigm rnnqe Of -actual ‘and ideal :nw scores on each

. Association,.1962);, p. Ul
. 3: . g

T s e ; . s, u \

79 .

Vorational ln!umution \with nn actual rnnge of: 43 and an . S

ideal- unqe of 30. .<The 1went tanqe ‘was 5, found on the

and othe:. and on the 1&951 <o)

Tor role for" Travel,

. In ganenl, t.he data indicuta .that the counselors :
- felt: thnt they" shnu.'l.d ba apendlng mora _time on the majard.ty "
of these quidunce tuncuona. Althouqh there was a Euirly .
functlon, noted discrepuncies occurred mainly on: the fcur

signiﬁicant quidunce functions. ¥

bidcussion. 'x‘ha tindingu in g‘nble B 1ndicnte that

the counselors dn this_study were not !ully satisfied- with

the “time . actually spant on caﬂ:uin quidance mles and

fungtions. A:eviu uf ulnted uts:qtu:e indicuted thnt
counselors ofteﬁ spand too much H.me«pe:!crminq clé¥ical
‘ work which should be per!oi‘mad hy cthaxs. * dIn th(u study, ;

the’ couneelora believed that two-thizan Of their clerical -

18.3.. Kaplan, "Ite Role and Duties of the New: B 3§
Guidanca Director,"” The National Association of Saconda: X
School Princignl- :Bulletin, XLI (November, 1957),

K.A., Martyn, "We are Wasting The’ Counaelb:'s Tin\e,
California a%xnnl Secondary Education, xxxu (Novembe:, ;
+ PP: 4 ]
F.E. Purceil, "Eounlaling Auignmentu and - CN : H J
Efficiency." Vouational Guidance Quarterly, V (Novambex.
1957) pp. 11I-. ' v
" PPe.c. Stwatt, " BAll Gf Rights for School’ Coun- Lo

1959, °p: «
C.G. Hzann The Counselor 1n a' Changing World, . .
(Washington, D.C.1 I,\ma_fc‘—rxsun;ﬁ anrc'ugaungc

TAowT BINOWE



. vork. was nonq\lldunue n:l.eneéd. Bimilurly, the .coungelors .- s 0 s
'benevaa that unedqunrtar o! thu thl\e npent o1 providing

1

. career i ion. was. Y.

_In contrast, the’ oounaexarl !elt that more of t:heb: quidancé . "
v time uhnu}d be spsnt ;n doing !ollw-up and research on ) :
students and “the échoa!. nurriculm und in developinq pro-
fessignal ralationahips wm; such pexqonnal a8 paych{an—mg

and “social worken. L . - > -

Reviaw of raluted uterlture indicnted that Approxl-

relatinq with psrlo{mel. -cantribnting to the tdtq:l. quidance

'p;cgram.z' In this at\:d.yy conaultntlva zelationsh&ps with

’ purants, 1 worker: 0 and administrators

¥
- mately one-third of the counselor’ . tine.should be spent e
. uccupied one-: tuth of the counselor's quldlnce time. stv'er,
b the mean percen-taqeu of time thnt the counaélor mspondents
_ccneidetad ideal te !pend on nonnu!tauve xelatiomh,ips B
appruximar_ad that ot tha authnrtueu m the telated literature.
Related 11terature alse 1nd1cat&d that counnlora
shouild spend 50 per cent of their available g\ﬂ.dnnce time.on
1nd1vidual counselinq. Table X showa thut tha co\maelors :
: .. in this study had an. inadaquate actual and idgul role concept.
“for individuul counuennq since their actual and ideal meun ' 1 H

'_percenuges 8¢ tine spent on’ individusl cmmseling vere 20.86;
2g.p, ‘Hoyt, "Guidance: A Constellation of-servicss,”
Personner and Guldunaa Joutnal, XL. (April, 1961) »p.-694.




'ing clerial functiona and more of thelr tims spent in con- |

" supported.

and 24,56 reapactively. -Howevar, the actuul And ideal

“ ‘ranges Lnd!.catad that some co\mnelon all.oted more than

one-hult nf their quld!nca time to individual ccunueling.

Summary and conclusions . L g .
othesis I ucutaﬂ that there was no~uiqniﬂ.cant

differ;%e‘ 1_:

selor rales og"carca!.n quldunce functiona. ' & T

= 0

,een the rdnpondenta' actunl and Ldenl coun—

slqni&icunt differences were !dunﬂ between the R

cqunsalors ‘ncs.ual and ideal rolés on tou: guidance Euncuona.

i 1 i 1. In ’ Follaw-up And Research,,

Clericul Functionu, und Profe“ional Relationuhipx. The

counse!oxs felt that ieus of thah: guidance time should be
spent in providing ogcupationll‘infomuticn _and in perform-

duccinq follow-up utudiu and’ aonaulting with professioml o s

1. ‘In’ on, thén, Hyj 8is I'was not ly

= A . . P .

I1." DIFFERENCES BETWEEN ACTUAL' AND. IDEAL COUNSELOR ROLES .
" AND P'R'mcri’m.sf PERcsprous OF CODNSELOR ROLE,

Hypothesis®2.1: " There is no s:.gmucuc difference betwean
* the.mean scores of the administrators' |
¥ B opinion of what the counselor's role
E R Ema for each of the guidance functions
E and the mean scores of the counselors
actual role for each nl f.he guidance, »
!um:dmu.

In :eulng this- s, both the and the:

principal éeap‘qnd'en:i were included. Grcﬁp one’ dncluded




':hix:ty-ﬁve counne!.nul group t\m 1nel\:ded thirtys "Ehraa

,principuln. ; 4 : ,

nna_xng-.' ’rable X1 1ndicutss _that Hypothells 201
is rejected. aiqniﬂuant ‘84 ffershoes between the counselors'
actual meah percentage n:‘ M.mn ll:ant on guidance.functiong
‘u‘nd the prix;cl.pnlu“épinion on how much.'t'hna thE counselér
should dpend on ‘the same ‘guidance !unctlona were' found- for -
sducacionAl/Vonationul ‘Information and cla:lcnl Functions,
‘The Coungelors spent l'igniﬁcant!,y more time in the'areas .,

ot aducati 1/vocational 1 ices and clerical -

duties than ‘the principnla felt they lhould upsnd. Althouqh
not acatisticnuy significant, \-.ha principalu felt that a -

higher perceptnga ‘of time nhmﬂ.d be davotad to orientahion

_a&‘\tivitiea. mornl. nnd :euqloua counaelinq, and canuul:atiun .

'with pe:ucnnsl contributinq to the total guidunca prngtam,

The principuls baliqvad that tha cu\lnue.l.on nhould apend
considarnbly lan time on Ind.l.vmual Ccunleunq than they

repartedly upent. Howuvar, ‘the counulora actual” pe:cent-

- ages at time. npem: on, emup Counuung. Xndividual )\gpraiul, .

__student sarvicen, and Truval were. almilgr to the’ percentnqeu,

that principals réported to bs ideal..’
Both responding’ groups hud the hiqhent unqeu on

Individun ounséling, with a nnge of 0 for oounaeloxs and

. red fo: beth groups on Grollp cnunse.ung, Educntienal/

Vdcational Informat: and Individual isaly “The urqe
i Rkl L b !

THowT BINOWE.
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a range fof. 50 for prinblpulu. 8imilarly, high rarigep ocdur=,




*TABLE XI.

" E sz * COMPARISON.OF MEAN PERCENTAGES OF TIME Acrm\u.‘l SPENT ON CERTAIN GUIDANCE R
-AND MEAN .

F BY PE OF TIME PRINCIPALS
= © ... .. BELIEVED COUNSELORS SHOULD smb ON THE SAME GUIDANCE
. FUNCTIONS i Syl e B 92
5T 5 ELoR %8 Counselors' d Principals’ :
Guidance Tmctiun e A 18 . . Opinion % .
5 : ety e an v 3 Hean Range b0
Asnimnce 4 Studem:i 3 i . *
Orientation S 2496 10 3 12
£ 2. Counseling" . .
oz (a) Individda.l N . 20.86 .70, .50 !
(b) o ® 11.23 g 40+ 40°
: 34 mugxw- Counseling” 1.44 v e, % ]
AL ' 4. Educational/Vocational ' o2 . N
‘. 7. .. Information 17.26 ) 43 30
* 5. . Individual Appraiu . 8.80. ‘30 23
Student Services - ' ° 3.64 . 15.5 10 |
7/ Placement service L 4.81 .20 ¢ 12 S
coe B. Follow-up Research on studenu . o %
. and/or Curri \ 5 5
Parent Consultant . 14 e iiige
<O Teacher Consultant ° aae 15 22 2
- Administrative consultant 10 15
“Clerical Fun né 25" 10 s
Professional 1aexopin1p- 3 1s o 10
i Travel - . 1.22 "7 . - A8°. 5 ©
N ‘Other ' 0.80 5 - 45° “ -
s B 3 ‘




o g F TN )

" range diueupnnay hetwnan the cuumalora and theit

prina!.pull on "othn:" was’ cauged 'by one principal who vas

of tho opinjon that counselors should devcts 45 per cent g

of their guidance time to !qnnﬂona other jb.han those ~

Ancluded . iri ‘the pnn‘oiiw{ ona.'nom\n;ée.

V Diseunion. ‘Table XI 1ndicutad that the pxihcipnls

dld nat agree w!.th how -their lehonl counselors

actually
‘spent aama of thuiz quidnnce time. Rev-iew of relutad

\uteutura inaiautla that the !choal principul was the most

. inﬂuanclul zmte: wh;hi the uuhaol setting en counselo:

role and th.t the qu!.dancu pxdqnm "would -have vezy little
auéceas withnut. his auppart 4 Thus, from Table XI it

jnay. seem. chat the.school: princlpal wais an . inlluentill hetur

in cnuylnq diuutiutautim unong pravincial nchool counsalors )

over. thatr agtual guiﬂaneu tola a8’ reported in Table X .

(g: 78)« On ‘the eantrary, he principnla' opinion u to

: how their counnlnu ahould upam!. thalr guidance time on

tonal ocutionll 1 and Cle:icul Functl.onu,
and on ehs mnjori,ty ot the quidnnea functiﬂns as a whole,

z ot

4K.a, Exickson, "l‘ha Principal and tha Counselor.

"in & Changing World," Bulletin of the Naticnal Association

of secondnrx school Principals, (April) 1962), p. I89.
"M, Gould, "How can We Provide Effsctive Counsel-

1 for in Junior-and S8enicr High Schools?"
Bu. letin of the Nacxonnl Al oclntion of Secandary” School Schocl
Fr{nc!gn 8, XLII™ (19

C.G.' Kemp, . "Cnunlalin lenpnnuel and Need
Structures of High.School .Principals and of Counselau,
Journal of counuung pquhalogx IX (1962), pp. 326-328.
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O N 1

. in Table X (p' 18). ’!’hul, ths cuunlelnn lpant much more, - ) i

time on ulari&u dueiu and oduun!.oml/vocatinnal Ln!omn- ’

‘tinn‘ 1 !har,{ their principals and themselves tho_uqht o g

fiecessary. L. ) & ) =

-in related ‘i ed that .-

counseleru sho\ud spend ayp:oximataly ona-t:hm of ehair
avnilnhle guidunca time ulnting with personnel cont:ibut.tng E

to the total qu!.dunae px-egrum.-"l In"Table XI, ‘the princi- -

" per cent of their available guidance tine- Gonsuledng with.

pals folt thiat their counselors should be spending-23.48 : i
purents, tncheu, udminiltratcn and professional putuonnul ‘
auch as plychaloqutl, nurses .and unciul workeru, a8 com= i
pured to-18.41 per- cent uctuully spent by the oeun-alorg on
theaa gnidnnca \funutionu. N

Mwwar, in. uontraat to anthozlueu in réview of .
roluted literutura lnﬂ to. tho pmvinciul rzhonl ccunu:l.on

as. a whola, the sznaLpaJ.a ln the -tuqy 281t that less t.i.me

should be davoted, to Tndividual Counseling than was actually . |
devoted by . the counselors as shown in Table XI.' Thus,

provinciul counselors -noum ensure that their principalu

" be fully lwue a8 ‘to the p\l:pnﬂ'!l and functlanu sarvsd by B

individial counuunq and tha 1n\pottance of mvinq luﬂiainne 2

; tlme uvniluble to r tn.ls £ don. H (

Table XI'shows that t‘ne nald L’or this will vary !ram setunq

SHoyt, 'gg. alt,

T BINWE



T re)wd. Theza vas

4 3.
. School Coumulor, xIx (May, 1972), 'p

Koch ututed; T

g &a setting since the‘ range on Indivluual Counaaling indicutu
3

thqn gone, p:!.nwiyalp do’ feel that eounulou should be - °
npen¢1ng 50 per cent of thci: tine ‘on this function.  Ks

! L
i - L

In. the 1970‘- it s !.mpentl.vs that counselors

(not administrators) define their own role and.' .
funotion, and demonstrate phy-%uul exmplaa of
specifical individual outaum

Hypothnalu 24 There is no’ lignuicunt: diﬂuence
between .the mean scores of the admini,
trat os!.ninn ©f what the counselor's

. role shou e for ‘each of the guidanca
+" functions and the mean. scores .of tI
‘counselors" 1d§al role for euch of the

Y gnidnna. functions
‘In ‘testing thiu hypcthnh, the counulo: and
principnl gxaupl rbmuincd the sane. a8’ :or Hypochau.lu 2.1,

indigg . Tahle xn 1n61 ate- that Kypothaoia ‘2, 2

liqniﬂunt diﬂerance ‘betieen

: the eounnelorl‘ ldual role: u‘hd the princi‘pqlu' opisiton ‘or

'other" guidnnaa Eunctiom. Hauave:, the' counselors'. unqe %,

nn"'ctha:" wu 5, mn compa:M 5 45 for the principals, . As
.dxacuuad Ln tha ﬂndingl !or Hypothesis z 1,, the hiqhez

‘prin,cl'al range i oﬂ ”other" was. 1nﬂ.uenued by one principal X

who. felt thnc cnumalon should spend 50 per cent ot theix

quldnnaa tims a8 8 tauahet. '.rhul, axcept for the "Othex"

: nuctiol\, tha coun -lozl and chaiz pzincipulu had. limilax

o belietl as-to how thu ccunlelor should idsully spend his

quidanau tha.

H. xoo‘h, "The Tmuble with g:]gunun,nq," Tha r

THowT BINOWE




Y TA.BLE X1

COHPARISON OF mﬂ OP TIME ? BELIEVED ‘THEY SHOULD st
©ON' CERTAIN .GUIDAN vAND MEAN OF TIME PRINCIPALS
i BELIEVED counszwns \SHOULD SPEND ON THE-SAME GUIDANCE FUNCTIONS
. & P e % %
; T e Counselors® Ideal - Principals' Opinion £ o
Guidance Punctions S PERE [y 2 B
i [ 4 Mean Range . Mean Range :
MR T Misﬁncatostud\s;v g1 A AN T ST e ey ; olont

Ori. 5 B
oum an e
X (g) Imliv:ldunl & A
Religious Counseling - |
Educatiopal/Vocational -

.- . Information o
- 5. “Individual Agpuu-x. W

3 =

+ denotes significant difference at the .05 leyel of confidence.




Both the and the

;re-pondenn -had the Myhalt nngu on :ndividul coumaung,

" with ranges of 65 and 50 respectively. Other than "Other",
an

Growp Counseling r-éo‘iv-d the next highest ranges, with a

. range of 45 tor the canuelo: :e:pondant- range oi i

40 for th prinutpl!. nlpcndont:a. !han ranges séemed to
indicate. thut both n-pmdinq .grwpl in the study ideally.

felt that ind dual and qroup connu:l.ing should’ réceive a

luqs porticn of the aonn-alo qvul.lablu' c.i.me.

._n is' & reasonsble agsumption :n'u_:v‘ the
‘counselors and principals 'vin_a this study had similar beliefs '
as to how. the “eoun: nl.ér shoild spend .hu gﬁiduncé time. *
mun to. u.ndtng
liteutuke by Schmidt and. Lund: vho studied the lnf.\xa md

zaportod in the review of ra}.nted

This is

" ideal lor role of lors and p!inoipull
and found that both gro‘\qu were nuch clour An agreement
zegudlng wunuunq role than was popularly bsuwed.
However, nypothnh 2.2 was 1ot -upporttd due to the Hndirg
on "other. R

Since the uounnletl and their prtncipnh ganarllly

agreed on what _the qounlalnr should be doing, proyxnchl

TR, Lund, 'A ‘Story of ‘Comseling, Principal, and'
'reAcha: Perceptions’ the Secondary School Counselor,” rev.

by G.G. Dahlem, The nn!nnl of Educational Research, LXIV .
(January, '1971), p. 205
L.D. sehmidt, concnpt- f Role. of Secemlary

‘School Counselors;".Personnel and’ Guidance Journal, XLI
(tss:). Pp. 600~ 608, - . < g : -




uchool ueting-, eounnalozi may h-va eo comply ‘with the 5
cuntenuon- of Pletrofesa and Vriend thati

* Coungelors . . . cannot allow themselves. to be -
r.uued hithex and.yon | hued on the whims of adminis-
trators and teachers : . . counselors. must be willing
to stand up be eonnted. _Confrontation, at times,
may be what is most needed.® - .- = Tl

umiary and and Concluniona

I Hypothesis 2 teated for ligniﬂcanc dluaxences

betwean the counselors! actual and ideal b1

8. dnd the R
pzincipulu op.l.niqnl as m hnvl the cuunulon uhould spend

. his quidnnca tm TERN

: signiﬂunt di!!arencas were lcund bl.laen tha coun- ’

nlou -actual. mh lnd the pzim:lpnh' 'opinlon n( two
funcum 1n llypouml- 2.1.7 2 The coumalou scored aiqnifi—

cgn}:ly higher'than the principals on _occuplucml inﬁu;ntionu

services and nlé:iqn_ duties. Ai:hmngh there was agreement

r;n‘ ‘some guidajoe functions, in general the principals often i

disagreed with the way the counseloxs actually spent their _

time. : -

Only one c‘lgnt!lc«n‘t’ di fference was found between

the counnelun\ .tde_nl toh:,lnd.t:ha p;inc‘ipa];l' opinion in -’

“Hypothesid ,2.!. Princfonls scored ‘significantly higher -on E

8.1 J. ‘Piétrofesa And \T Vriend, Thc School Counselor
as a’ meenxannl, ed. William H. Van Hoose and Edwar
_HmeE (Ttasca: F B. Peacock Pub!.iahnrl, Inc., 1911). P “39.

|




0

guidance finctions.  Thus, there wag

between or ‘and"pringipal

respondents as to‘hm! e.he uounulox lhnul.d ideally lpesd’

'hn ‘gquidande time.

4 . nuppo_rtad 3

III.. THE Rsm\'ﬂunsnn’ BETWEEN Ac-wu AND IDEAL!COUNSELOR
ROLES AND :‘.xvu. oF Pmussxomu. cowsnhox

. Y ‘ <o TRAINTNG - -‘ o
HyBothesia~3.1: " Thete is no significest aifference betweén
s actual mean soores. of counselors with
" y ogzes in guidance on each
1 ) guidmce !uncl:ion and_the ac

score: lors ‘with an Xm:nmplate
un:e:' g:ga 1n ‘guidance - on .eac
g . : . ~guidance ‘tuna
% : .To “test sis. 3.1 5 cted' and.

Srouped ‘according to their amount’of professipnal coungelor.
. “éralning. “Group: one: included deventedn counselors with -
complated. Master s degrees in guidance,and counseling;
there waru two missing ob-e.rvat&onu. Gmup ‘two included ,
eleven counselors with gn incomplete Master's degree in

.‘guidance and counseling. - 1 g g
'. g B . // .

Findings. Table X1Ir indicates that Hypothesis"3.l
is' rejécted. Thers'wad a significant differénce between the
L 5

actual-roles of the two’groups of counselors on Religious

Counseling. Counselors with a Master's degree in‘guidance

and counseling spent more’ €ime ¢ 14

ships. ‘The. counselo)

twice




/NG LHL

N % _TABLE XTI 5 sk 5 ¥R

COMPARTSON OF MEAN PERCENTAGES OF TIME THAT COUNSELORS WITH:A MASTER'S’DEGREE IN

~. *+ GUIDANCE ACTUALLY SPENT ON CERTAIN GUIDANCE FUNCTIONS AND 'THE MEAN psmzmu;zs
'IME THAT COUNSEL WITH AN INCOMPLETE MASTER'S.DEGREE IN GUIDANCE,

EA . ACTUALLY SPENT ON CERTAIN GUIDANCE.FUNCTIONS |, . . .

- o Complete ‘Master's’ e Incomplete Master's
4 & 2 Actual 3% & -

-, Guidance Functions.’ i Actual $
Hean- ~Range

Assistance to Studenf_s frn
© 1. Orientation- =
‘2. Counseling -

i 3. Religious’ Ccunsel.ing o
w & -, 4.: Educational/Vocationa}
{® .  Information
5. Tndividual. Appzax’sal
6. Student Services N, e
e Placement Services
‘B. . Pollow-up-Reseéarch on Stidents
o and/or Curriculum -
Parent Consultant
“Teacher, Tonsultant : s
Administrative Consultant o
clerical Functio:
Professional Relatlonships 3
-.Travel . . Bk s
Other ™ . T «

| #denotes significant difference at the




% éounaeltnq. Altnaugh not uqni.ﬂ.cnnt, connselcra wi(‘.h ,,nn

incomplete Mdster's degree in guidancs and cc\msenng spent N L
dlxghtly more, time on Indlvidunl cuuns_eling, Stud_ent Ser~- : :

. students on religious ‘and ‘moral values than did couriselors

Te2

presen wnxking on the Master's degtee 1n guidnnce and

.vices,| Plabemt Servicea, and Administrative Ccnuultant,

und twice as inuch ti.m on Clatieal Functions as did coun:

selors with a. complated Husta ! Qeqrae' in quldance and - .
connseung. Individunl ,Counseling received more guiﬁance T : 3
time £rom boch counulor sgroups than any other gu!.dance .

function. with the exceptiun of "Travel" and "Othe:", the

“least amount of’ time 15 spent-on Religioua Counseling by
both qroups. o . o B o e (
Wide- rangen were found on tmuvmuu Counse.l.ing for

£

bm—.h counselor qzoups, vit.h a range of 50 fox counselors

" Counseling, and Educational/Vocational:

" of their guidénce time pn Individual Counseling, Group- b

with a Master s deqraa- in quidmcs and eo\mseling and a

range of 60 for counuloru ‘with an incpmple(:e Master ‘s

degree in guidance and l;ounngli.ng. Other notably hiqh

ranges uccun—ed on Gmup cunnnelinq, with a range of 40 for ."»
cnunselurs with a Hnster a deg:ee and a range of 32 .for
counselou wnzkinq on the Mnster s daqree and on, Educntional/

Vocationul Infnmtion, vﬁh :anges of 43 and 38 respectively. .

These: ranges, together with their respec means,

_that bioth counselor groups. actually. spent one-half dr ‘more

THHT BINOWE



‘held ngloqical degreeu (eae Tnble IIi, p. 61) A coeal

m'eumen'. Table XIIT indicates that onunse!on

with a Haeter 8 deqree 1n quidnnce and ccunaeunq actualx

‘working op’a Maate’ o degree in g\u.dnnce umi cnunueling,

although'a significant difference was iound on only one |’
function, Reliqioua lenseling. Purt:he: axuminatian shwed
‘that a.total of nins ccmplatad Hnte: degree coul’\!elors

g

perfomed religious counsennqy thrae of theae couhselox‘s

of six 1ncompleta Hnstet degrae counsalors perfomd
religioua counuaunql nana of these.counselors had previous'
theologlcul t:aining. Th\l!, a siqniﬁcune differance
between the two ccunulur tjxoupa on ‘Nauqious Counseling .
may ‘be atetlb\lted to the ﬂnding that ' smne completed Master
deqree cuunselau heﬁ\pﬁaolngical deg:ees. Putther

) inveutiqutiuns revsa»led that the th:ee cc\mneloxs with . =

theoloqical training devotad 5 pnr cent of their guidmce 5,

tilwe to reIlgiuua cnunsanng; twn* per cent: was the highest
range' devoted by incumplate Master ﬂaqree Counselors, to
Reugio\m ‘Counualing u-oompntad to 5 pex-_ cent dav?ted_ by
completed lhn:et dagme coynselors,  Review 6f relatad
uteramre presented twu poles pfjconttweray on the influ-
ence of previous teachq__r tuininq ‘and quali!.lcntions on’
counselor zole, with one pole axq\.\ing that co\muelors with
teaching baukgrounds tend to use. taaohe: subtoles 1n %

the p?rfomnce of ‘their guidance and cbunse!.ing

N

THwT BINOWE
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_spent their quidunce tima dlffetently than those counuelu:s .

3




: degree 1 spent

. .func! iona.? I'!_ this argument.is true for:a teaching.back- -

. ground; then it can‘Gertainly be true fof a theological back

ground., '." B : e .
’» Authoritles 1n rslated literature ind,i.cated that

counselors uhould davota apptoximat:sly om-thhd of thair

'guidunce time to aonaulting with pu:aonnel concxlbuting tn

the 65 of the total ‘guidance program. “‘_ Counielors -

with completerl Huter Y degrees in quidu\qe and counselinq %

apptoximated tha quthoritieu more uccuzately in Table qu
by devcting 20 33 pex: cent of theit guidance time to consult-

ing with' tznchars, parenha, ndniniat::atoi'a, anrl professional

personnel as ?:on\pued to 17. 17 per. cent davoted by incamplete ‘:

‘Master degree counuelur- to the same quidance f\mctions.

-Table.XIII also 1nalcateu t_hat lm:amplete Master

ely twice as much tme

" Performing clerical duties as did counselors with & Mastek's

degree in guidance and‘counseling. ‘Review-of -related -liter

ature pointed out the 1uge petcentaqsn of -time thn: caun"] o

selors waate on alerical wotk,< vith some counselors having

.E, Campbell, “Counselér Personality and Back-
gtoundﬁun His Interview Sub-role Behnviau:,‘ Journal of °
Counse¥ing Psycholo IX (1962), pp..329-334.

.S, Arbuckle, "The Cohflicting Functions of the
School Counselor,” Counsalor saucaeinn and suggrvigion,
(Winter, . 1961), p. 55.

108oyt, ‘op.oit.’
LR

¥

nt' as much _as 80 per cent of their available guidam:e time

et AR

i
|
g

1
i
O |




’ on, clerical Eunationu.n- Reuaarcheu auch as A:buckle, :
i Peters; Arnola and Bentley eoncludad thm: such misuse of

quidmce time could be attributed tc guch !uccora as (1) I

mcomplete lor traini J whi.eh or ed to ‘cne
mcompatent counlelor not knowing what:his protsasionu
\counselor rolea rea.uy were, (2) lack of in!.tintive on the
part of the scheol caunulcr to sxplain hiu n:ounselo: role
*o the udministntion und staff uithln his sr.-huol sseti.ng,

’ an_d/er 8y inaq!aquaqian in’ cqunue).nr r'ola pzeparatinn at

® the' Master's dsqua 1;"1.12? With guidance ‘and uo\lnse’ling"

: relatively\%{w tn Nou!nundlnnd schoola, &chool caunaslots

to" eliminate,

any possi’biuty of nuch !autou cauaing r:aunualo: role
"nuspmctlaa' on tha put o! pmvlnnla!. uahool cuunaalorm

Hypochasn 3.2: ’meu 1l no lignuicanc difference, batween
. the ideal mean scores of counselors with a
B ¢ Master's degree in-guidance on each
G - -guidance’ function and the ideal mean '
s, - scores of counselors with an incompléete
Master's-degree in guidance, on each ‘quid-
ance .!uncuon.. Gau BRI

1 Kapian, cit. ' P
Martyn, 'En;e Haninq the. Counsalor 8 ’Hm,
p 439 “1. . » " TR
* Purcel: .cit. prp. N E st
Stewart,: __%.T ! 501, .
Wrenn, op.Git., p. 141.

1259, Axbuckie "A.Question of Caunselor Funueion ’
and Reaponuihiln.y,' huunnel. and Guidance Journal.‘ XLVII
(December, 1958), p. 344

L, Arnold, "T s nt by caunuelou and Deans,"
Occugatinns XXVII (Hntch 1949) ‘pp. 391-393.
J.c. Bentley'(ed.), The Coinsalors Role: Comment:n:y_
and Readings (Boston: Houghton MIfEIin Co., 1968),
Peters, "The School Counselors Bme:qing Rasponul—
m»uc;es, he School Counsslor, IX (May, 1.962), PP ne-ns.

i
i
|
!




In f.asting Hypothesis.3.2, the’ ldeal mean pe:cantaqa
“ for each guidunz:- !unueion for- cuun-alo:e with a complated

Muee:'u daqzee in qnidan e und ecun-eunq vas compared to

‘the ‘ideal mean pexcanugu on enoh gu!.dance funutlon for *

»counnelota with'an 1n_cmplate ‘Master's degree in guigunce
and tounseling. The cn\inig‘lo; goups ‘remained as for testing = ' }

" Hypothesis 3il.. - - B oy 5 e

pindinga. table XV !.Micu!:eu that Hypothesis B W L
is: acceptedy there was-no. ulgni!iuant dﬂference bat;ween the
ideal counselor role: oL' complete and 1ncolnplete Hasts: 8
) degree, colmsalorl. Both caunlalor :groups Eslt that Individlul - I
c::unueling should zacaive more g\xidunce thn;rthun any. othar ¢ )

avel® and

guidance function, With the excéption of "
" "Other", » coun-elon with a uutnr‘s deqrse in"guidance and’
ccunseling talt: thut Cluriual Functions ahpuld receive the

leaat amount ol guidance time whereas co\muelou vith an : ’ .1
’ incomplete Master's daqrae telt that Religious coumzsung B '
shoulﬂ receive the least’ munt ‘of guidarce. time. !

The wident range wan found on Individual Counseling

fot both counnalor groups, with a range of 60 !or counaslon =

with a cmpletaﬂ Master'a degree und a ranga o! 40 for * :
counnelcrs with an 1neemp1ote. Haater'u degree. A noted rangav
diac:epnncy was Eound on Gteup Counaeunq for bor_h g:oupa

with completad Master's deqrea connulou huvinq a range

of 45 as compnred m A unqe of 19 for' mcmnplate Hutar 8

, degree counselou. However, co with an:




- S . ) TABLE XIV | . ° i Gt
COMPARISON OF HEAN PERCENTAGES OF TIME THAT COUNSELORS.WITH A MASTER'S DEGREE IN
. GUIDANCE BELIEVED SHOULD BE IDEALLY SPENT ON CERTAIN GUIDANCE FUNCTIONS AND
THE MEAN PERCENTAGES-OF TIME THAT COUNSELORS WITH AN INCOMPLETE- - . .
MASTER'S DEGREE .IN GUIDANCE BELIEVED .SHOULD BE IDEALLY - - :
. SPENT ON cswmm GUIDANCB ?mlc'uuns B -

s : - "L " complete Master's . _Incomplete Master's'
~Guidance Functions . L peplete Mastec's £ plate-Master's™.i

. A. Assistance to Students
;- 1. Orientation

o 2. sel
S (a) Individpal
el #{b) Group 3 Sk
. ‘3. Religious Connaelmq
s 4. EBducational/Vocational
E: Information .«

on

Individual Appraisal
~Studerit. Services
Placement Sefvices

B 'Pnuow-up Research on. Shldents
-~ and/or Curriculum-

Parent Consultant:

Teacher Consultant
Administrative Conspltant
Clerical. Functions

Professional Relauonships
Travel . -
Other

;- .+ ‘' Genotes significant difference at the




.-

Master's daquaa‘_ip“g‘uidanc‘a‘;and‘ counseling ﬁgd a. range of -

. counuaunq. When mpuad. the - ranges‘on the tenmining

‘the adninistration,’ ; and

"19.5¢ on Aﬁiﬁlat:utiva cbnsultlnt' as oempui-ed to a range *

* of.5 for ccnnnlou wit.h a uutar 8 deg:es in guidanue and !

guidance functions “for. both cu\lnlelu: g-xoupn were. tairly

unitom throughout. v Gl

Muaunion.‘ The H.ndinqn 1ndinate thut the 1deal

. role p ons of

degree’ cuun-elou wetu -muu, even thpuqh both qrcmps had

diffarent leV.ll of proleu onal aounaelur tzuininq. How=

ever, there were -oma non-aiqnificunt ‘erences. In

- Table XIV. the app:up:!.nts maana show. that counulcn with

a Mautet 8 degue !ol!: that more, thu uld be spent on
Group Co\mseling t:hnn Cid counselors with an inuomplate 1
Maater 8 deqraa‘ cwnulo:s with an anamplete Master's
degree 1deully unigncd no:a guidnnce \time to cccupntionul
xnfomtioml urv;cas. shudant nrvice-. ccnaulting wich

clerical work than did

ééux&s‘e!oru. Altheugh a :nnga of 60 on’ Ir\dividuul COunuling

for complat.sd Master's aqgue counnelon app:oxim-ead tha ol

view of uuthorit:lu_n in related, lltanture, thair mean of

. 25.29 per.'cent is inadequate. Different 1evela 6¢. coun~

selo: educaticn for ‘the two gxnupa muy hnve‘ warnnted

!Dla

 and’ iricompl Master

differenees in the 1danl




-Hyputhesll'l.‘ 'tmhar 1rno llqﬂitiunﬁ dl.ua:enae b

.. were ing. 1u_ﬂed

guidance: tunctions: rcl

M
tual:.mean scores’ and the ideal mean'’

scores: on"each.. quidlnu. function for coun:
‘.selors with :a Ma .g:ue in guiaanua
and cnuhlannq

:n cening this hypathblj.l, counulorl with Hnataz 8
deq:a s in guidance nnﬂ cuunuling vere JBelected’ !r&%’ the

total ubunlaloz' ‘sample in u.a -tudy. “he’ actual and 1deal

mean pe:cn\nngea of guﬂnnce tine on each quidance function

ifm’ theae seleated aounlalon yera then compned tnz

uiqniticunt fe: _' < A'total-of

g Einding Tale XV indidatés that iiypotheailfi\lu

: :ejeuted.\ qunma t: du!uenaal vere’ tounﬂ on thzee

oW=up; Rnauroh Admini!tl‘ative

Corisultant, ‘ahd C»Le:!.eul tuncttonl. a: [ daqree coun="’

selom !elt that 1y ligni!lcuntly more of ths;r quidanue -

) time should b, spent doing !onw-up ltudien und rapaurch
“on students and thé sahool cun‘ieul\m and (2) -iqniﬂeuntly
~leas of f.heh— quidunuc time- lhuuld be lpam: conlulting ~ylj.th

the administration and in perforr olérical duties. °

P.lthouqh not' ligniuennt, thua counselon nl- fslt that

mora time should be spont on Lnﬂividuu and g:enp cuunna].inq
and thnt leu tlme uhoum be lpent providing eduutionul and.

u 14 on’ :o ', Theze:vas fairly

uniform :anqe o!’ uutunl nnd idul mnn panzantaqeu o! time

on the :amnning .guidunua mle! And !unut!.unu.

Individunl counlell.ruq hl& che uidalt tangés, with an




S TABLE Xyl . DT i Lo

" 'COMPARISON OF THE ACTUAL AND: IDEAL MEAN' PERCENTAGES OF TIME SPENT S
“ON EACH MIWC! FUNCTION FOR COUNSELORS WHO BAVE COHPLE'L‘BD THE R
. “MASTER'S nsaxxz IN GUI DANCE - . .

. Guidance Functions - TR

“‘Assistance to Students
1. ‘Orientation‘

- 7. “Placement sarvi.cu

2.: Counseling Mk,
.. (a) .Individual

“(b) Group , .
3: -Religious. Couriseling’ .
4 Bduc-eion-l/vochtinnl . A
> Informatio:

5. Individual® Apprﬂi.lll v
6. Student Servic

B. Follow-up Research on Students

: and/or Curriculum

C. .Parent Consultant .

D.: Teacher anl\lltlnt
SBL ative cmunlun:

F. Clerical Funct:

G.: Professional ulltionunlpl

.H. Travel

I.. Other 5 A

* significant di at the .05 ‘level of confidence.' . .




Cren.

actual range of 50 and an’ 16551 rangu of -60. ol:her not;ce-

ably wide ranges yere found ol\-group ucunuung wieh ‘an '

actual range of. M and nn idnl range of 45 and occuputiunal
informational. aérvices, it n actual range o!’ 43 and an %

ideal range .‘1

30
g - . Duuuuioin . The in Table XV indi a

con!ll.ct becwaan tha nntual nnd Menl role pe:cspuonu of

the Mannr' l daq:

counlul.ors on thzae guidance functlcns-

Fouow-up luaaz Mmlni-tntive Cunuulunc, and CIericul

2 Functienu. A similar nﬂ.tc& as . evident for tha ceunuelor

. . S respondantu as a yhnle (ne Tabla “‘Both Hutar [} deg:ee * e

couhaeleu actuul\y pent. uon-ida:nbly less time performing

‘clerical duties than d!.d thg ucunuelor :eu ondents as, a

oo whole. Revi.aw of ralatsd 1i|:aruuu had ind] qated that

b . counselors otton lpend oo much tims ps:fominq clericul

wozk.“’ In contrast ‘to the

o P : whole, caumalord w!.th ‘a Maister's degtea “in gummce an
counueunq tel.t thut 1es txné should be spant in consultiﬁ

wlth the uchool. ndaniltration

¢ ’-3Ka lan .cib P ' .
: At 3& Te wnting the Ccunseloz L] 'Mma, .

# Martyn,.

2 Pp. 439- Ml. e : %
S o 3 Purcell \_)gvcit PP 111—113. CER S o, 2
; ) 3 - 'stewart, OpiCIt.s. P. 501. s % B

3 + Wrenn 2

op-cit Eﬁ p. Ul




‘inq, religious counlaling, and pxoteuionnl zalutionshipa

" were aliqhtly aboye. the, xalpsctive actual and 4deal mean .. . i

counuoﬁ'x who' had' a cumpleted Master's deqree in q\l!.danca .'
,and counseling hud tha majori.ty of caunssling expe:iunce,
* the most of nal’tra ing. 4% ‘quid and counseling, '

_and the majorn:y of !nu-time counuel!.nq positiuns. The '

’ Muster 8 degrei

. actuai and 1deal mean vpatééntn‘gap of 'thne.npent on each

degree counulo 8 on nziantation, T ugioua connuelinq,

. cccupation.\. Ln!omutiun, teucher cmsultatiun, and

professional :slationlhips und the ideal- percentagea of

tj.mu for Master's degree caun-a!on on’ inﬂv!.dual eounuel-

for the counse e8P0 as a hole.

SR chupte: Iv o! thh s‘tudy it was, ehawn. that the

. dlffarancan batwnﬂ ‘the*actual und ideal xoles “of Hnster s

: degzea oc\mnlc:u and tha cuunulor raupendenta as a’ whole

A muy have heen partinlly due, bn thaas factors.

Hypothesis 5: ~There is no uqniﬂcant difference between ]
. <7 the-actual and ideal mean.scores on each
+ quidance funotion for. counselors with an .

incwmlute Master's ", deq:ee in guidam:e \
1

i

mﬂ comleling . s

In celting thh hypothesis, ununlalo:a v!.th 1ncomp1ete

1n g\l!.dance and counseling ‘werg selécted . 7

from the total udun_s_al.qr_ ;upgn_aanu in the studg. The

qutdance funcuon for t.hen uluctad eounselo:n were cmn- £y

paied for lignu icant ’»dularancea.

Pinding‘!. Tabl xvI indlcuten that Hypotheuis si4s -

rejecé_ed.‘ quni!!.cunt Mﬂarencas wara fcund on two guidanca




‘TABLE_ xv1 il : --'/

COHPARISON or THE ACTUAL ‘AND IDZA!- HBA)I PKRCKNTRGBS 01’ T!ME SPENT . g K, ) N %
ON EACH GUIDANCB FUNCTION FOR'COUNSELORS ‘WITH AN - INCWM 5 . 3 y
HASBRSD!GR!BINGUIWCB s . .

Follow-up Re-en:ch on
- and/or Curriculum ;
Parent cona 1t|.n:

- Clerical Functions . :
Profeniml Ralntion:hlpl

Travel
Other ™ - .




shipu. “The. GotngaldEs felt that they were. spi _ding over.

inﬂivldnal . gznup, and -ze].ig ous

e pem: on religiouu Aeoun al.{n i Of-all




. ;
a . Eee].inqa of, ths counaelo:a as'a whole (see Table x). hml- W

3 s ¢ C o Jlos] Loy

. ever, r.he 1deu1 pexcpntnge x‘utinqs of the 1ncump1ete

H - Master a deqree counnelon wezs hiqhar on these two guidance

g N ﬁmctions. Actua’.lly, ;he 1ncomp1ete Master's degree coun- "o

e selors‘ idenl’ ﬂme for clexical functicms resembled the

prlnc1pals opinion (sce Table XI), more than>it 4id’ the “

1dea1 of the counselora as a whole o: of the Master 8 deqree i

S # ‘:ounselors ‘(see’ Table SXV). - The' desixe af counselara with an
. N @ mcomplete Haater 's degree tc ‘spend more time on nnentauon,

o individual, qroup, und rellqlous counselingl fouo\v-up and

resenrch on studentu und curficulum, and censultative

relationships with, purentu and" teachers was ‘also expreued
N by - the couneelou ‘as a whah anﬂ the co\mselots vhu had com-
pleted a Muter 8 dsgree in quidanca and co\.msallnq.

Sy e e 9 W R S

. o immary” and Conelusicne.

/‘ypothesea 3.1, 3.2,°4, and §compared and’ cross- LR
ki compazed actual and 1den1 roles ot counselors vit_h a Haster 's

: deiree and 1 \d.t.h an’ince ‘_ te Master's deg:ee 1n

gmdance and ccunse].inq‘

Analysis of datu related -to these ki o

. . hypothesea ’anhcatnd certuin ‘trends., Bath counselor groups

felt: that siqniﬂcuntl ess tjme _should be spent periomlng

“clerital dutses. 1 with .1 back in

theology viere thouqht to ‘be using :eligious suhxules in’
- performing- hheir ‘counselor :nles. In genanl,\ the actual
[ L 2 v ;

% and ideal roles-of counselors.with a completed Master's

\ degrée in quidance and. comaélihq more glosely approximatéd. -

P ""-‘Q, e B

T7eH T BINOWE



¥ : o s | : \ 106
the ideal guidance rale repnrted by authorxties in xeview of |
:relaced 11tarutuxe th.:n d.ld t.he actuul nnd ideal mles of 4
_counseloru with an- 1ncmp1ete Master 8 degr!e in quidum:e and
counseling. with the exception r:t "Trayel" and. "Of_her"
both; counse].nr qzoups uctually upent the least amount of
theu guidance. time on :eugiaus cuunseung "Individual
. counselinq teceiveﬂ the la:geat actual and ideul percennges

of time. for both counaelor groups. Review of related liter-

ature indicnted that the counselox shuuld devote uppruximntely T

. 50 per'cent of hil guidance time to 1nﬂivﬁual counsennq,
both cmmaelor gxoups have actual and 1dea1 mean percentages

of tima for 1ndividual cu\mseu fa: below chat of

authuxitias opinion ln zelated literature. . The ideal coun-
selor mles of’ both groups ve:e ve:y simxlat wn-.h no siqmﬁ--
cant difterencea found baween the ideal mean percentages of .
txme that«both qreups !alt phnuld be spent on® each guidunce
finetion. N s o B o ety

In’ uddj.cion to noted tranda, there vere sana

1nconsistencies. Alt‘.hnugh both &unselor groups agreed that

3 slgniﬂcantly 1eu time sho\lld be upeni: on clerical- dutiea, ¥

" counselors thh a H,uf.er 8 dagzee in guidance and co\mssling 2

also Eelt that ugniﬁ.cmtly less time should be’ spént on :_' y
_'hElpxng tha administration and more time on ccnductxng
follow-up xesearch, wheuaa counselors with an imomplete .

Mastsr s deg:ee, Ea),t thut mox time should be spent

. on’ professional rela:ionahipn quster 8 deg:ee counaelurs

1deally devoted ane—half as much tilne to halpinq r,he

THdr BINOWE.




" an incompleté Master's degree,. Although Haat‘a:'é’ degree

counselors -actually spent more time nn-disseminatin'q o Songh Y oy
o occupatsonal mteriala to studem:u than was actually spent ’

by ‘incomplete

er 8 degxee counaelera, the former £elt

th;at less t. should be upcnt on this fnnction, than was '

‘felt. by the latter. e ¥ ey . s g R
Hypothesia 3.1.on actuul counéélor.éole;s was ':ejeccéq

“when counselors with & Master' “dogree: i {n’guidance and. -

" counselimy—geored aignincanti»y higher than incomplete o

Master' s deg:ee counuelou on Rel.igi.o\m Counseling.

No signiﬁcant difference was ﬁound Hhen a comparison

rs

- was' made between ths d.ﬂenl counselor roles nf caunaelots .
*
@ @y ©. with a Master‘s degxas and co\lnsslou with an incomplete

Haster's deq:ee. Thus, Hypothesis 3.2 vas auppn:ted. .
When co\mselou with a Master's deqree in q\udance -

and counseling had their. actual and 1deul mean parcentaqes

of t1me on’ each guidance tunction cempared, aigmﬁcant

differences ueze found on thzee gnidance iunctions. They "" &= .

felt that siqniﬁcahtly mo:e time shmlld he spent on ;. o i 3
¥ o Eollow-up and meearch and significantly less ti.me shonld :

be spent on helping ‘the udn\inistntion “and in perfommq PR

clerical work., - Thus, Rypothesi.s 4 vas rejected‘

T vhen selors -with ‘an i lete Master's degree

had the'ir 'actﬁal ahd ideu! cuunsalor roles compaxed, Lgni- oo B '

xcant dlffetences were £onnd on two gnidnnce fum:tions.

. ’l‘hey felc that sdgniflcantly ore time shuuld be spent.. gn & s o ’

THhT BINOWE



R by the.leve; of counselor training. Further tests reveaied

|
!
i

& Sy > PO &1 3

professioral zélationships ana '&hat s'iqnifieantly'j less’ time

should be spent ‘on- ‘pexforming clerical work. This, HypSthesis™

5 was :ejected.: : - . E7
In concluslon, then, cmly Hypathesis 3 2 wbs sup-

ported. both ccunselur groups had similare counselor role

'tdeals, although each group had attained different 1evels

_of professional counselor trazning. Review of related

lxteratute had ir\dxcated that counselor rele is, influenced

‘significant differences between the counselor groups'. actual
roles, between. the actual and ideal mles of Master s degree

dounsélors, and between the actual and :.deal roles of incom—

plete Master s degree ccunselors.

In general, then, these two cq\.\nselor groups were

found to be not only dissatisfied with the’ time chey actuallx

spent’ on certain gu dance .xoles but were alsc fau‘nd to be

-spending various an\mmts of tm\e on guidance Eunctions, with

‘a significant dxﬁ_fexence found on Religious Counseung.

I’V.‘- RELA’J‘IONSHIP BETWEEN CQU'NSELOR AGE AND

DIF!’ERE‘NCES BETWEEN- Acrum: AND, mEAL - el

IR s _COUNSEW"ROLES- 2 i :

_‘H)"pot'he's_i's' 6.1t~ There "is no, Mgnificant difference Between

the actual mean--scores on each guidance’
* function for -counselors above ‘the mean age
and the actual-mean scores on each guidance’
* function” for counselors equivalent to or
. younger than the ‘mean age.. X

.In testing this hypathesi counselars were divided




% s 109.. g

!.nto tuo groups, nceordlnq :o thelr qqeu. Group one 1nc1uded

. twenﬂy counselora who vere equivnlent tn or younge: than the‘

‘mean cc\maelor age, cf 32. 7. Group tvm includad fifteen = e 4 vy

counselox's vho were - u.bova the mean age of 32 7. 'l'hare were .

thre misuinq~ ubuewutions .
: S Chupter ;- ’l'able el (paqe 59, vit was ‘shown ‘that - d . oah
60 ‘per, cent of the co\mualo: :enpondents were below the rean

- age. -Of these, only ‘seven had completed the Mister's' degrée

in ceunselo; ‘education. and Een were in the p:oceas of com~
. pletinq the degree. ’l‘hs pxofasu!cnnl experience of thiu

. aga gmup showed a mean of 1 91 years of co\lnseling

" experience and ‘a mean of 3. 41 years_of teaching experiénce.

o of the counualor had one yen ‘of admin!.lt_ntive

. the counsel by ﬂ|e mean ag twalve e

pr.-oceu of complee;ng Lt.‘ T}w profesuinnal e: pe!‘ience of .

thxs ‘group showed a muan of 3 13 years of cuunseunq hxpexi— 4

ehce and a menn pf 9.51 years oE. teuching experience.v The i

twetve cnunue].ux‘a with a Hunr s deqtee xn counualor edu-

catinn had a meun of m years of ndminiututive experxence. 3

indingu. Tuble xVII inﬂicntei r.hat Hypothalis 6. 1
18’ xejected." Siqnif un.t ditfeunces batneen the two . q:oupa

" were found ‘on Student sarvicel ‘and clericul Puncl:icns. ks

counselora eq-uivalent f.u or youngar than t.he mean counselor

: aqe spenf_ signi!icnntly more time pexfominq clerical’ duties

“and student servicaa Q:han dig- counselora older thun't o' mean e oo




. , TABLE XVII ¢ .
COMPARISON OF THE Ac'rUAL MEAN PERCENTKGES ON GUIDANCE FUNCTIONS FOR cowszwns
. .ABOVE .THE. MEAN AND THE ACTUAL MEAN on P
FOR couuszr..ons EQUIVALENT TO'OR YOUNGER THAN.THE.MEMN AGE

ya

above the mean age

younqn: than or equiva- . .

Parent. Consultant ... 5.05 B . -} x 5.87 . g 15’

Teacher .Consultant ' 5.06 1 -15°,  6.43 s,
mni.trltivlcan ult.ant 3.75 ¥ 10 T 4.07 . ., ¥ 10

Clerical Functioni 9.10 25 3,87+ : =20
meesniom xahtionlhipa 2,98 . A LA ] . 4.40° - . 15
1.38 a8 v V143’ : 7:

v Actunl ‘s for counselors Actual s for counselors




counselor age. ‘Although. not atgnificant, coun‘aelor; oldér
‘than the mean counselor. age spent more time oh Individual
Counseling, Group Counseling, Toachér Consultation, and
Profeuinnul Relutionships than 4id. counselors equivalent
to or younger thzm tha menn counselor age. Individual .

counseling reueivad mnm quidance time by both counselor

groups t;un any’ other quidunce £un=t1on. Indivxdual counse.
" ing also had_the wident ranges for both counsalor groups, -
with a range of 50 £ox counuloxa equivalent to ox younger
than the . mean ccunulo: age-and ‘a range of 70 for counsalors

above the mean :mmsqloz age. Othar notnhle hiqh ranges for N

bothcounselor groupl were found onal info: ion
dervices and group caunselinq zaupectively. With- the
exception of “Ttuvel'l and “uthez", the least a’mo\ln‘i: of time
was spent. on Relgiious caunseunq for counselors: equivalent :

. to or younge: ‘than tha mean’ age and on student Services for

3 cuunsqlgxa nhove .the me_u{\ counselor, age. In udditinn,
counselors equivalent to or younger ch:n:ﬁ; mean age had:
the lowest- range on Raliqioul Counsalinq and those counaeloru

above the mean age hnd the lo\vaut runge on’ Studem: Services. *

Diacusuion.-v In 'uble II (page 59). 1t vas shown that
a relaeianahip existed bstwaen th “qe, sxperlancs, una

training of the counaalox respondents, with co“nselom above

the meun counuelax age of 32. 7 hav!.nq (:L) the qzeatez umo\mt

. of counael{ng experience, “(2). ‘the q!ente: amo\mt of teachinq

experience, and (3) t.he mujority of q:mnpleted Haater 8 deg:eea

. .
e i T it




in ‘guidance ana‘cbunpallnq. In 'l‘able KVII,, ccunuio:u .

equivalent to at' youngaz' thnn the mean. aga upant appmxi- i
lmutely three tsmen u much t!.ma pst!orming clericnl dut:ien
" and fu\lr r.unqs as much time pe:!ominq student: uetvh:ea T,

than did coumelon -bwe r_he mean counlelo: aqe

Raview
of related litexet:uza {ndicited thut counnelors often .

spend time. orming 1dang _" 1

beceuse of in-

adequate counsslb .eriué-ation.'

For exumple, Mnrtyn said

‘that, "Counseloru purposaly keep thsmaelves busy-with
clerical work as a xewlt o!-deﬂcienci_al in coungeling

;sknls.““ & ﬂgain; Plerson claimed ﬂ;“, on:e of the factors

tha

- of _counsaling*auiqnmnnta -buf‘&ixa ile is'adeqmtaly truined.u

' Y 'l‘able XVII ;showa that counlelora above the mean
counselnr age and thua with n\ore co\maelor t:aining and more
teachinq and comueling expa!ienca, spent, more time on

% cxienution, Individual Counueling, éroup Counseling, !’ollow-
up, Puent Cona\lltunt, 'l.‘eacher Conaultnnc, Administntien

al Reldti ehi

make the achool counselor so insdcure s thé pérforming: -

[ and than did

; 5 3 & ; G
.equivalent to or younger tmm the mea_r_i counselor age. Review
of rolated literat8re.s the 'imp é of (1) -coun-

" seling with studénts--one-half time, . (2) consulting yith

*. pafents,.

and. admini -third time, and

BRI U

e A;‘a' wa‘utin'q ‘the Eoﬁnuelé:'s “Pime, "
bp. 439-441.

Martyn,

156.a., Pieraa.n, "Aeuop and tha School Counael.or,
', Persoansl and “Guidance Journnl,_xxxnl (Pabruazy, 1954),.

TN BINOWE
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; time.

funw-up
16,

uctivi Aes--one ixth

From 'l‘uh!.e xvn, it is evident that’ counaelcn
_above ‘the .mean cmmulu nqe apprdximuted the vuw of
authuritien in revlew of :alutud :uf.entuxa fuch better 1

0 or younger than the ! '

“than did eounneloru equivnqlen !

. mean cuunselor ‘age. -

'x'hns, age " peax'n to ‘be an. inﬂuential fnutot J.n

the conflict haevean the necunl counuelor role of the. two

counselon gtoupu prqbably becnnae of the close relutianuhip

between . uge, counlelar experience, and level of counsalur i

training.' llypothalen 3. 1, 3.2, 4 und 3 showed thut a
relationship axlsted betuean the actual and ideal roles

of. counselors and tne level of i-.heh protauional training.

Hypotheses 7,” 8 and 9 will determine whethu‘ a signiﬂcant
relution‘ship ax’i.sg:- between the céuhaellor:‘actug‘]. and’ ideal
r'oLes' and hig éfoteéilonil .experdences or.a counselor,

administutor and/cr teacher’:.

/
lypothesis 6.‘21 Thereis no slgnificant differencs

" between the ideal mean scores on each:
- guidange functlon for counselors dbove
the ‘mean age and the ideal mean scores’

“'on -each-gquidance function for counselors
aquivnlenc to-or yonnger than the méan

In teuting this- hypnthelis, &hq connulnr groups

temained divided as toz testing Hypothnih 6.1: .

“ﬁmyc; ‘"Guidance:s A Contellation of Services," ' .
p. 694, : v K : 4

THohr BINdiwe




. younger thun tha mean ‘age.- ﬁowever, coutiselors equivalent

- generally similar. ' A

*'"- Findings. ‘Table XVIII indicates that Hypéthelin

6.2 ‘J.s rejected. Biqnuicune diﬂerencau beween the r.\(n

cotinselor grq'\ipn vere tound on Gzoup Counseling und

Student. aawiéea.» Ccunuelon nldat thnn the nean age
gelt that pig‘niﬂ.c nuy Toré guidance tine. should be" upem‘.

on group coun eling than did counselozs squivuent to or

to or younqu: thm tha meun uge felt that siqnificantly

-more" quidnnce ‘time shmlld be spent on student aervices

* than did counsulo:u olds: than “the mean agel It shunlﬂ bs

r%ted that this latter ﬂndlm; is cunuiutent with’ the
Eindlng in !lypothesis 21, the hiqhant mean pa!ceﬂfage of '
time was found on Indtvidual counlelinq also had the widest
ranges, wit.h a rnnge of 65 fot counselors aquivalent to

or younqer thun the mann aqe und 2 unga of 60 for coun-

selots above the mean nqe. With the. exception of "Travel.:

and "Gther"; both’ counselor, groups felt that the lesst '
amount of guidance tine should be- gpent” on Rég.igi_uua Coun~
seling. . noweva:, ‘couﬁu'elots Qéutva!ene “t:o or younqe‘r’ than
the mean age . !e t thut more time should be spent on-

reliqieus ca\mnaling thun did counuelo:s older than the

© mean aqe. Other thnn Grroup Co\msellng, Student s=rv10es,

“and Religiouu Counselinq, the idsnl pex‘ceptions ‘of the two

counselor groups' on' the re.maining guidunce functions were.

i . ~
Discussion. Counselors equivalent to or.yéung‘e_x‘




. TABLE XVIII

o T COMPARISON OF THE MEAN PERCENTAGES OF TIME THAT COUNSELORS ABOVE THE.MEAN .
AGE CONSIDER IDEAL TO SPEND ON CERTAIN GUIDANCE FUNCTIONS AND THE MEAN - . .
PERCENTAGES OF TIME THAT COUNSELORS EQUIVALENT TO 25 % 4 .
YOUNGER ‘THAN THE MEAN AGE CONSIDER IDEAL :

‘Ideal %. for ‘counselors
- ‘younger than and :equiv-

e ; X Ideal s for'counséiors .
Guidancé Functions above. the mean age-

AL Assistance to students
1. orientation

20
(u) iy idual
i -(b) -Grodp. -t . LI
S 3. Religious ‘Counseling 3%
‘4, Eaucational/Vocational 2 ¢
. Information ©o.13.45
‘. - Individual Appraisal . 7.33
6. Student Services = . - 5.30
i 7. Placement Serv: 4.80
., B. . Follow-up Raueqxch on nStudents. . T
st .- .. - and/or Curriculum . .ro3.10
- C.. -Parent Consultant < 6.40 7!
D. Teacher. Consultant 7.00
. ‘E. Aaministrative Consultant - 4.03
& . Clerical Functions . . 2.88
Professional.Relationships .. 4.30
< Travel L7 0,55 .

Other .. N SRR TR

“+ denotes significant aifference at the :05 level.of confidence.




“in guidanca and ccunaali R

‘mately twica as, much tima

B younqei thnn‘ tha m,,an

g cimes as much: timla ;0.

of guidanc,a time o

.schocl counuelory
Readings, pp< .15-16. .

age have (1) the‘mjozity £<

o "‘"Hustex:s

(z) I'_he q:em—.er umount of -

teachi.ng and* cou.nseung exgeriencs. Tabla vaII indicutes :

that counaelo:s oldar thnn ths menn age felt that app:oxi

-shnuld be apent: on gxoup coun—'

'fseung thun aid; cmnaalurs equivalant €oor’ younger than

the mean dge. - Tn. nddi' on, cnunnlm:s equival.em: to ‘or

.-older’ than the mean ‘qa

17

b chg t\l_on 5

.Arb\u:kle,' "'l.'he Conﬂ.icting !unctic}s of the *
12 .

“Bentley, '.l“ho COun.a loxr's Role: Comenta:x rui_'

Editorial: oment, ”counueling services must be
Improved," Occugetionl, XXX .(April, 1952), pp. 536-537. -
» aidances: A on-tel].aticn of Services,”

P. 696. ¢
=, Hn::tyn, "He. u:e Wntinq the Counselor!s ‘Time.";'

BP.439-441. ;
D. Richardson, "Prafnration for Ccunselini as a
Pxofeasionul, ".Counselor Education and Bugerviuon

(Winte: 1968) , P. 127-‘,

Ae would devate upproximacely three.

26 would lora -




a mean o! 1. 5 fox: incwlste mte:

) ,abov: the mean age.’ 'l'hlu,_ :the levul -of pro: essionu-}

~training was not an’ap factor 1n "-"-'"'"'

i
a.eqree counle].ox:n L e {

siqnulcnnt di!ta:anc.l bctwaen r.ha two cou.nwe).oz groups

z Qon Group Counseling and’ !tudent Serdces. 'r

© . Review o! related literature had'also 1nasca«-_ed ) =

that teachinq earper.lence 1- an 1n£ uenti-l facto: in _'

y kley

¢ School Cnun-eio\‘,

: Campbell, .

»and His: Intarvie\r Sub~Role Bahnviuur,mpp. o d
:Stewart and C. Warnath e Ccnmua or p

A cuu\u-n Ammch (noscox'x- uou'mn tﬁ—




hing’ i “4.4 123

less, time! t:c Group

'wu-_}a‘\)( yenza or 1qsa,,o:

teaching axpezience had ideal

mean p;reentaqas of 1.13 Eey Sounselors above: the’ ‘mean.

both

equivalent to or y

“selors eguivalent: o

nérethan  mix yéa:

coun'ulurs Above “the

ean Age ana, uounhelora B S

gex ﬂnn the mean uga. Thus, coun=—

¥ unger t—.ham \the: mean age with

ofteaching axpax-iem:e believead ehat

more- time u)\onld ‘be ‘mpent’ o Student. s rvices than dia’

counselors equivalént

with® “six years ox 1é

‘A as.mu T ;u-nnlyaii

.57 or' younger than the ‘mean: age.

~of teaching expetience.

& made to determine »whezhex—

,fuccox- An

&
. .couhselors © ;!




: e sis 6. z. In
Chapte: IV, Table IV (p- 63) the mean counselinq expeti—
: ence of the counueln: xeepondents vas ‘2,40 yean. On'

Group’ caunseling, counselnn wieh me:e than tuo years of

counsellnq experience hnd mau mean percentages of 19 9.

Ecr counselora above - the mean aga and 1u 5 for counuelors h

eqmvalent to ‘ar yonngez than e mean age. cuunselora

. with two, years or less of connseling experience had ik
Adea!. mean percenuqea of:20,0° fo: counaelon abova the:
mean aqe and 9 8 !or co\m-elors equivalent ‘to or yc\mqer
than the ‘mean aga. Thun, co\mselura equivalent tq 13

t. younger * ‘than the mean age with: more ‘than* two yearsgnf

" . counseling expex'ience belie'ved that more thne shculﬁ be . ‘.

“'spent ‘on Group Counseling than did co\maelo rs equxvalenf_

to or younger than the meun age" with two years or less of

wn: more thnn twa yeau,of counsellnq experience hud

above the’

1deal mean

< méan age ami 7 5 for counselora equivalent tn or younqer
than the mean age. counselora with twa yea: percem:aqes
& hiof 2 2 fo: counuelo:s above ‘the’ meun age'and 2,7 for. L
ce\meelora equivalent to’or younget than the mean ‘age.
Thus, counselors thh moré than t:wo ‘years of counselmg
experxence had higbex 1ﬂeal mean percentages for huth G
counselor age groups on studem: se:vmcea ‘than ﬁid cour\- _’

. selora u‘th two years or 1esa of". counaennq experience.

THT BINOWE
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Table.n’ had 1nd1<_:ated that c_ouns,lo_:s older than.




sxgnifican(: diffezencea between the. two age grcups. b

Group Counselinq and - student ervices hm:ever, it was,

respondénts may have been influéntial Factors, p’u’eicuxﬁ\

on studeanewiéas. Ca\mselurs equivalent ‘o or younge

than che mean age Hi.t:h more- than six yeaxa of tea hing

. expe 1ence believed that more ti.me

ould “be spent on

student sexvxdes than d).d cnunselcrs equivalent to or

younqer than the’ metm age with ‘Bix yeara or less of teue

smuany, connsel.or

A years of, counseung experiex\ce, in both® counaelor aqe Y

graups, believed that more time shuuld be spent on Student

SerVJ.ces \-_hun d;d ncunse ors wie_h twg_years. or less of

: teachinq experz.ence. th more than uix yea:s

Yof teachan experience and more than two years of coun-

- ‘seling expex-iénce ideally assigned legs. tine; to. Gtoup

Ccunsaung t.han aid counaeloxs with six years or less of -

teachmg expenence and twe years or 1ess cf ccunsehnq

expenenca.; R o S R, e EERE (T




’ below the mear age. °

" 6.1, counselcra‘équivalent‘t‘o*u younge: than \:he mean:

»functions on the ideal mle cmparidona in Hypothes.\s 6.

“'youngé: chun the me
: fessmnal counselor traininq wu not an influentxal factoz
7 and Student’ Sery

5 L5
expenence and counse

¢ aqe qtoups were’

the- bpsis n! agg would not’ differ aiqnifieantly theix‘

ctual ;nd .ldeal counselox- rn].e perceptiane. In testing

this hypethesis, counseloxa were classlfied on u-.e basis

‘ .of. uge. wu:h thoue counselnra uhova the, mean age of 32 7

huving their Actual and _ieeal coinselor role pe:cept:ions

compared w!.th the petceptiona of cthose eounselors

Siqniﬂcunt diffsrencss were. found -on. twc guidance

functions on th act\ml rnle campurisons in Hy'pothesis~

age actiially’

rad significantly higher on Studeht ser-

' vices. and Clericul Hork. It vma\{ndica(:ed t‘.hat ﬂuch dif—_

‘ferem:ea may be dne ko differences in t e level of pru-

"fessxonal counselnr u—nmng of_the. two ‘age’groups.. mh;é

_corresponded vith tlndings in zelated literaturs. :

@ Significant differences were Eonnd on two quidanc

. Ccunselorn above tha meun Age scnted Bignificuntly highe: .

on Group Cotn; eling ;md cnunae ors equivalent to or”

age acnre_ aigniiicantly m.gher 'on

Student Sewices. It ‘wus evident ‘that the. level of pros.

1n detemininq siqnif,icant aif{erences on' Gm\rp Counseling

ceu.' Hmievex, it was shmm + at enchinq

actors detemining saniﬂcant aiffetences.

’l‘hus, Rypor_heuia dwas nnt suppurted

g experience of the :wo cohnsslo:




cowssz.an ROLES "

Hypacheael 7,8, and k) atate tﬁit COIlnselcr o

espnndants cluuuiﬂed -of th basis of uuch pzofessmnal

experi.enca as counsenng,

admin‘ ratlon, and teaching

would nbt diifet signiﬂcnntly in the nctuul and 1deal

Gounsélor mles .

Hypol:hesis 7.1.,

. “-one year or 1ess of ccunseling ‘experience
. 3 ctual mean .scorés’ of counselors -
: ‘e than-one year of counseling
e axperibnce on each af the qu:uiance

~fdnctions.

In testinq thia hypothesinf-the connselcr :espondents,

were divxded 1ntq two gmupa, haaed on. ptofeulonal coun=

selur expe:isnce. Group one Included fourteen” counselors

vuth one year or laes of coumaeli ¢

experiénce’  Group

tiro- anluded‘ tquty—one counsélors with:two or more years -

of ‘counseling ‘éxperience.’ _Th‘erevwelre_ three missing

obsexvations. ..’

Findinga. Table xxx 1nd1cntes that Hypothesla 7. l'

is, rejected. A signi 1cant diffe:enue was found between

" the two gxcups of ¢ nselcre on Incuvidual counnel.ing.

caunselors with one year or less ef cuunseling expe/riem:e b

spent signlﬂcantly les tima counselinq stydents imuvid-

ual!y than d a- co\mselots vith tu ) or’ more years, of coun

seung expetience. ‘In .a_ddition,\counseluzs wi!;h one ygu




- TABLE XIX -

- COMPARISON. OF THE MEAN PERCENTAGES OF TIME ACTUALLY SPENT ON GUIDANCE
FUNCTIONS BY COUNSELORS WITH ONE YEAR OR LESS OF COUNSELING
EXPERIENCE ‘AND ‘THE MEAN PERCENTAGES ‘OF TIME ACTUALLY
-’ SPENT ON GUIDANCE FUNCTIONS BY COUNSELORS WITH- & ow sy &
% MORE: THAN ONE'YEAR OF COUNSELING:EXPERIENCE . . iy “ 8

E Actuai $ for coun- = :'Actual % for
‘selors with experit - counsslors with, ' ;
‘one_year.

. “.experience Jone year. "
e Mean . . Range

A Guidance ;Functions. |

}\saistance tp st\ld nts
Xz -Orienhtion

iCou: ¢
(a)® Indlvidual ;
(b) - Groyp.

.- Religious: counselan
‘Educational/Vocational
N Information:

Individual’ App:alsal

. Student, Servides
. .'I7.  Placement .Services
7 B: Follow-up.Research on
ke X and/or. Curriculum - *
* . C.. Parent Con u1 m-. i
Teachex - Com:
Admini‘stz‘utive Conau!.tam:
Clerical ;Functions =
-Professional Relatiomshipe %

Students:”

IeNG ANHL

'# denotes mignificant différence’ at the 05 level of confidence.’




or less of cmmaeling expe:iem:e sp nt more ti.me on

guidamce' funr.-t:lon.- Alt.hough nol:

 more yeara “of cuunuelinq expgrienc

onal/' rm thnn__cn nny othet., e

: niﬁcant +Gounselora’

with one yeqx: or less of counua ing experience spent

consxderably more ':!.me en Ind .vi ual ‘Appx‘ isal thun did

Re la tgonships .

0 3 arent Conuultant b onsultant,’ am? -Ad.nginistrat'ive' X

Consultant.

Indlvidua Counael!.ng had the wides: ranges for both

groups, with a x’ange o! 0 fm: counsel.ox:s with -two or

und a: range uf 40. f.o:. el

~

. counselurs with one -y ar or les- of ccunseling experience.

'rhe latter qroup also- hn -a x:ange'o£ 40 on Educatioml/

Vocatioml Infamu.on ; 'rhe J.west. :qnge was 5' £ound on

Rehglous Ceunseling, Pollow-up nesearcg, and Dther on: 5

. bo;h counselor qroups. Counaelors .w.{th two ox‘ more years

of counsel!,ng _xperianoe also had. a xange of‘

Discusaion. -Counselors w!.r,h mote than’ one yaaz f e

cour{aelinq experience upat \-.he » guidunca thne differently

than caunselors \d.l:h one year or leu of counueling

ae

experience . A's

© ual Counsalinq. q«mwever, tﬁe mean parcem:aqea of time .

spene on Individual Counseling by hoth counaelo: groups

TAH 7 BINOWE




e % : S s : 125, - i
vere considerably: less than the!50. per cént' that L

authoru:i.eu in Yeview of: relateﬂ iterature Eel.t coun-

selora should gpind on thu Eunntidn. In ccmpariucm

lo Table x, counselou \vith more t.han one year ot coun—
seling expetience -pent lqoxn d’me nn Individual Cn\msel-
mg than did the whole cn\muelnr gtoup in the atudy.

Table XIX, tha rangss to: the two © connue:l.oz gx-nupn on

-tnaividual coun-aung dhows that some counleloxs with moxe'
) than one*yeur Df ¢uunaeﬂng axps:ienca spent: as much as
.70 e ent’ uf t.heix‘ guidance ti.me -on ‘individual. cnnnael—
.ing as' cumpaxed to a- maximum range of 40" per cenﬁ for.
counselors with one yen or !.us of ueunaelin§ ‘experience.
Both counlelor gmups .lpenc more tima on Clezical ’

relati ips, student -

, Fu "thunon o

serviceu, and fonw-up atudies. Review of related

hterat\ure zeported t;he loas of valuuble quldﬁnce t:ime ’
because of numemlu clerlcul dnt!.eq thnt counselo:a ’
beccme saddled with and !uxtharmoxe, caur.:loned ccunselota p v

on’ the ﬂettlmantul effacts of nbundnnt clericun‘l. work on”, !
the estnblhhment o a -ucceuful guidance proqnm.za

[

S5, Hoyt; "Guldance; X Constellation of Ser-  :
vu:es," Penon.nel a,ha Gumunca Jon.rnnl, XL~ (Apzil, 1932’). .
p.694. - ¥ e C

o -C.G, leann The Counualor in-a’ Wor »
(Hashington, p.C. TaFﬁan Panonnal“and E\liaanc
Assoclation, 1962); p-.137.

20gaplan, ez.cit., ‘p. SI.
. H.an‘.yn, "We _are Wasﬂng lﬂm Counae!.o: 8 Thne,

PP u9 Mg

\lréell. . pp‘ 111-113.
& » stewnzr_'\ig clt., p. 501.- .
s H:enn, _E.cl.tg, P 141 4 5
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- fypothesks 7.2: There is fio aignificant difference . -
i between

e T & Bt
Table XIX. lhm ﬂut t'.hn liou‘nt of t!.ll thlt both oo~ X

selor groups igned: to - a _' vith‘
pa;énil, nachu‘s. lh{niiéuticn, ‘and profeséional per- ;
sofinel is far less than the one-third that authorities

;n zeluud l.iunm upact to be ipont on' such guidanc

activities. 2t . E

deal mean scores of : .
counselors with one year ‘or‘less Of . %
counseling axgariance and the ideal -~
‘mean ‘scores of counselors with more

in one year of counseling.experience
for mn.ol -the_guidaice functions..... >

In tuunq uu- hygof.he:i , the same groups were

" -used as in tutinq Bypothesis 7.1." For the present hypo-

i cons\nung vith the ndminiut:ation and in pe:tominq

thesiu, thq ideal’ ratings of thg ‘two groups were compared

to ‘test -1gn1!1_c-neg.

Findings: Table Xk indicates that Hypothesis 7.2

. is rejected. Significant differences were found between

the two counselor groups on three guidance functions: -
Individal ‘Counseling, Administrative Consultant, and

Clerical Functions. Counselors with more than ene yuz

v of counuunq expazlencs felt mt more oounselnr time

" should be spent on eounuu.wg -tudentl individually.

ﬂouever, counselors wi.ul one. yenr or less of counsenng

expenenue "gé1¢- that more counular time uhould be ‘spent.

.- “aoy:, -uummca. A Ccnste!.luticn of Sexvices, " -
«Pe SDIA +
B \'nnn, op. ch.., ‘p: 137,




TRBLE XX

COM‘EARISON OF THE MEAN PERCENTAGES OF TIME THAT

WITH ONE YEAR

OR LESS OF COUNSELING EXPERIENCE CONSIDER IDEAL TO SPEND ON GUIDANCE
" FUNCTIONS ‘AND THE MEAN PERCENTAGES OF.TIME THAT COUNSELORS WITH
b MORE. THAN ONE YEAR OF COUNSELING EXPERIENCE CONSIDER IDEAL -

.TO SPEND ON MIDANCB FUNL‘J‘IQ‘.S

Guidanca Punctionl

Ideal'§ for camele’n;
‘one

vith axpe:ience

| Ideal % for counselors -
" with axpezianea ‘

3.
- 45

3
.

Assistance to’ studanti

1. Orientation

2. Counseling i
- (a) :ndividnu

(b)’ Group

Bgugionl caunnling,

Educational/Vocational
Infotmation. '

5. Individu;l Appraisal

6. Student Services

7. ‘Placement. Services '

Follow-up Research on
Students and/or .

riculum . L

) 3.64 R 5

“ Paren! nsultant 7.07 *'15

‘Teacher Consultant + 6,86 “15

Administrative Consultant 5.00 5

Clerical Functions . 3.29 10

Professional Relationshipe '5.57 . 3 13| -

. Travel: . s 0.64" X N T
: : ! . 1.00 L

Other

L éenotes“sigqificun: difference at the..05 level of ! confidence.




T L I L
clerical dueled. Both: counselor groups. had"similhi: ¥ e W
ratings for o:iantation, !allmr-up Reueaxch, .and 'rsuche:

consultunt. uthuugh not, aignuiuunt. counseloru with'

one year v\:: less of 'counseung expezfence felt that more
time shouﬁ be p‘ent pmviding on Edncutionul/vocutiunal
Infomtlcn, Individual Apprainl, Placement Services,

.Plrent Consulunt‘q and Prn!esuional Rslntlonuhlpe. For

both groups, Individunl cc\mselinq received more quidance

time than any other gu function m.th thé ccepti
“of “Tra\‘m.l" and Jother", both qzmnps assigned |:he least
: amuunt of time to Reuglouv Coungeling.
The wideat :anqau were !o\md on Individuu Counsel-" *

xng for. both gwupu, with a range of 60 for ccunuelera

" with two or max:e years. o!rcounaeung axperiam:_e and a nnqe'
" of 65 for counselors with one year or'len of co\miauﬁg " i
experience.” e fomer also had a ‘range of 45 per.cent on

“group Counseling as compnted to a range. of 25 per cent for

the latter.

: n;scussion. " Table ‘XX.indicatéd that ceunselors
with one year or lesa of counae’ling -experience had different -
ideal pexceptionn of hou thah: guldmca time lhu\l\).d be
spent than - counselazs vith nore than one yeu: of. counulinq
‘experience. Atthough both groups' differad significuntly
on the unuunt of time uhi.ch shcvum be spent on. Individuul
Counselinq, ‘meither group approximated the 50 p‘éx, cent

 vhich' authorities in reviev of related literature felt




", the. ad.m&niatx; .tion ‘as

1 .should be spent on ﬂu.s Qu a ce fun tion. : chever

“the 29.71 pe' \msalo:e vlth twu or ilore .

years of: doun el.in expat.lence telt t:q be ideal,’ is. ‘the

- hj_qhese pezcenmqe o! time d.avoted to Indlvidual counsel-

ing by nny counselor gxoup in the em:irs study. _Exami-

an influential E

the ideal percep

07 pe: cent: )

for counselora vit-.h mo:e t.han tme yeu of counsaling

expexience. 'J.‘able IV (p 63) showed that’ counselots with

one year or less of counseling experience hmi the! mnjux-ity

R of adminiskrat!.ve expeti.ence.' There is the possibility

. that counselora wi\:h one'yeu: [ 4 ‘ounsellng experi-

_ence were incliﬁed to perfom admin&strative subroles ‘as

part of thei.r unselor role’

] sin-:e the 'teview
of related 1iterat|u:e !.ndi.cated that caunselox's sl’&ould

spend approximately cne—third of ‘their guidance  time in

e 4 : 7




. - ‘literature.

high when’
i o

- perfomanca ot ounuelo: mlen.

Cannulau. ith cme yau or. 1eua ot cmmaelinq

experienca félt thal: 1gni£1cant1y Hox time’ should be

2 spent cn clericl : work’ t.han te].t by co selﬂbn w!:th»wpte.

'hs mentioned in

than one yea: of co eling axpstience

Hypcthelu 744 reviaw oL‘ xal.atqd 11 a!ature eautloned‘

counselors nquinnt ;uking

functidns hy perfominq m-merauu clsrical duties. However,

uvAy ircm important guidance .

such reeeurcheu as Gcldntain ‘and Hoyt indicated ﬂ\at cer=: . .

~tain clerical tasks s\u:h as checklng on test nco:es,
‘searching for causes of imprcpsr studem: conduct, and
workmg uith pupil tec.ords vere' nuitnble cpunselor clerical

functions. 24" mus, it is !.mportsnt emc pruvincial school

- 231pia.

23y p. Goldstein; "Job Analysis’of Junior and : *

Senior. High School Counselors,” Industrial Arts and Voca-
tional Education, xxxxx (December, 0), P. 386-388.
S B. Hoyt, "What the School has a Right to
'Expect of its Counsclots," Pezaonnel and Gui\ianee Juumal,

THHT BINOWE
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ccunselors amlyze theh: ¢ erical xoles vm'_h emphasis

“on the types of claz'icnl dutiaa they are- purfoming and
the suitnbi‘.l.ity of such élerjcal functinns to.the total.

guidance pzogrum._ o X

Hypetheail a 1% There s no siqniticant difference
4 hetween ' the actual ‘mean“gcores of coun-
."" pelors with.adminlstrative experience
wom ‘and the’ actual mean:scores of counselors
ith'no administrative axperience on
gnidqnca function. i

In teati‘ng his hypdtheuis, the cuunselnrs in'the

stuﬂy were divided in wo groups. Group one inclu\ied

’;en counselaru vith udminutzutlve expe:iencg, qtoup r.wu ‘v "

intluded twenty-ux cmmuelors with:.no ndminintntive

expenence. n group twb tlm:e were two missinq ohzezva-'-

tmns .

- is re)ected. ‘signiﬁ.cnnt diffe:encas were £ound between~

the two g:oups on two ‘quidance functionax Raligious

Cuunaelmq and ’l‘eacher Consuuant. Counselors with pre-

vious administntive axpex!.ence spem-. significantly more
time perfomi.ng reliqiouu cn\mscung and consulting wu:h
3 teachera than did cc\mselcn vlth nu,'pxe'vioua ad‘minis- ..

s tt,ati\re experience, A.'I.thuugh not Bignlﬁiaant, t:olmselors

“with administrative experi '.penc siderably more : -

xxxlx ;octobaz, 1951). p- 131 : -
K.A. Martyn, "Counselors Revealed as €lerical
Workera, Occupations, . XXIX -(January; 1951), p. 294.
R.A. Martinson, "Duties of Elementary School
cnunselora, occugut:i.onu, XXX (necembar, 1951),. p. 169. .
i -

rindings.: Table XXI iridicated that'Hypothesis 8.1

Sremac ]

T



X % y SRV g e S mmExr ¢ Lt 0 T ety

OF THE, MEAN OF TIME ACTUALLY SPENT ON GUIDANCE -
FUNCTIONS BY -COUNSELORS WITH NO ADMINISTRATIVE EXPERIENCE AND
THE MEAN PERCENTAGES-OF TIME ACTUALLY SPENT ON GUIDANCE
PUNCTIOIIS BY 'COUNSELORS* HITH ADHIHISTMTIV" EXPERIENCE

o.ov. . . Actual‘y utz,counuluu Actual % of cohn\ulun
© vt yith adninistratiye °

:1enc'a R
Gnidnna l’uncti.on

A mumueoami te -
1. Orientation :

2v3e Rlugiau cwnunng i
4. Bdicational/Vocational ..
. Information .

7. Placement Services -

:Be Ponuw-up Research on séudsntl A
- and/or Curriculum © .: 7. 1,98
Parent Consultant '

e
D,
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- tine on professional rélationships and parent con-

' sultatmn then did coufiselors with no previous adninis:
trative expeﬂence. Wxth the exception of Travel and - n ol

Other, the "least’ amount of time was spent on Pollw-up

by group oné and Religi.cuu Oounueung by group two. Of _. L

au the ‘guidance functions; Individual counselmq received R

the most guidance time from oth growes.. | . .
The widest x'anges vere found on Individual Cmmsel-

& ing; for both groups, with a. nnqe of 70 for; Gounselors

“ - with.no administ:ative experience and a range. Gf 50 for. :

.- counselors w:lHl adninistrative experance. The widest

S dxsczepancy between the tvm groups on any one guidance 5 ' |

function was. found on, Groip, Counseling with: axanqe of”

40 for counselors \dth no ndminist:xacive experience and-a-~

range £ 15 for counselors with adminiscncive«éxperience

Discussion. Do counselors with previous admims—

n the

tranve experlence use admiuisr.ratwe subznles

perfomance of their quidance functxons? The/revx of -

@ related literature indicate/that people qoinq Anto coun-
seling wn:h teaching backgrounds’ tend: to use Yiachtal G

. roles in- the perfcmunce of theix guidance duties.?5

Axhuckie, "The' Conflictinq Functxons of the -
scﬂmox Co\muelor," p. . .
# Campbed1; . *Counselor Pexecnality and Background
o, ¢ .and His Interview Sub-role Behaviour," pp. 329-334. b
; . . ~..  Stewart.and Warnath, The Counselor and Society: -¢
: ) Co Cultu:al Agg:uacn, Chnpter i -

s
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. 14 Table XXI, the actualmean percentage of time that

- K counselors with administrative experience spent on,

Individual Counseling, ndiyidual Ap‘;vréisa ) Placement

services, Admimstruhwe Consultant, and Tencher Con-~ S
. sultant appxoximated the pe:centaqe of quxdance timé. that .
. the px‘lncipals in Table XI 'felt the connselor should spend y
iS . In adaition, Table XXI shwed that

St . "6n ‘these functio

. ° counselurs with ad.ministz'ative experience spenc a sxgn -
ficantly larqer -amount: of time in ccnsnltxng thh teachers

moré. time consulting v_ith. paxents v(ad.m:.nis_trative su_b—

‘ ! roles) : i

Cuunsslors wit adm:.nlsf_ratxve expexienee 5pent

significant].y more tlme ‘on: Reliqious Counselinq than' aia’

* counseldrs with no pxevious adminisentive ~expenence.

Two of: the, co\mueLoxi uith ndminiskrative experience held»'

- hdxlogical degrees; none of -the. cuunselars vith no

administrative a:pezience had theelogical traininq. .
.+ " » such findings may point-to a tendenicy for . the
counselors with prevxous adnu.nisttatxve and theelogical
R experienca o' perform Ed@h‘professxonal-like subroles in’

cuunseimq. Hypothesis 3 1 tp 90 2lso ahiowed & eenaency.»

for- co\mselora with t.heological traimng to emphasize M

theological aubxolea in eheit counselor rule.

i - liypothesis 8.2: - There.is no, significant gifference . e wa b
* . between the' ideal mean scores.of coun- *
_ selors with administrative ‘experierce
& and the’ ideal mean scores of counselors
- ‘ i E . with no administrative experience on
3 Sy o . - _ each guidance funcimn <

THeyr BINOIWE



; e Ter3s
'.In testing this hypothesis, the. same’ counselor

groups were used as for teséinq Hypothesis 8.1.

’ Findings. Table XXIX .\ndicates f_hat Hypuchesis 8.2~

is rejected. significunc diffarencea were found on three

functions: Parent Cons\llta'nt Travel. and Other. CQunsel- .

" ors with previauu udminist:ative experience felt that

“ sanxficuntly more time nhculd be - spent ccnsuiung with .
parents wheteas counselors with n'o previone administrative
experience ’lt thut Travel ‘and Other should receive
s;gnxfxcantly more: guidance’ time. Alr_hu\lgh not siqmﬂcant,
cuunselors withnut administtative experience spent more
tme on Individual: counselinq, Rducattonal/vocational
Infomation, Individual Appraiul, Stndent Sexvices, and,

Placement Se.vvices. S with admini brati expem-

ence spent more tSme oﬁ'G:m\p Counselmq. Teacher- Con-
sultant, and Professional Relationships. Both groups felt .

that Individual Counseung should receive more guidante

‘time than any o,thgr v o i With, ‘the ¢

of 'Travel" and’ “Other“ the least amo'unt of q\udance time

was asslqned to’ Rel iuus Caunseling for caunselars with-

out a@min;stratiwe e:gparience and on’ Clerical Functions’

", for: lors with out """"ni ive experience.

. The widest zange was 65, foumi on ‘Individual Coun- .

seling for both _counsgloz qronp_s._ . Wide ;anges were -also,

"found-on Group Counseling, with a range of 4§ for coun- .

‘selors, without administrative experience and a range of 30 .

T75HT BINOWE
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... TABLE XXIT
COMPARISON OF .THE MEAN PERCENTAGES OF TIME THAT COUNSELORS WITH NO
ADMINISTRATIVE EXPERIENCE CONSIDER IDEAL TO'SPEND ON GUIDANCE
- FUNCTIONS. AND THE MEAN PERCENTAGES OF TIME THAT COUNSELORS

WITH, ADMINISTRATIVE EXPERIENCE CONSIDER IDEAL TO SPEND
ON GUIDANCE .FUNCTIONS

. ¢ Ideal’ % of counselors Ideal % of counselors -
IR . with no administrative with ndmini-e:niv.
. v . ' > L -+ experience experience
Guidance Functions fargaere . _‘h_n.q- ﬁ;—m Range
= g 5 L
Aaustancn o' Ftudann . X . LS.
Otientatinn . O 1 1 .10 3.22 ¢ 10
24.96 T 65 22.22 65
o Group 13.23 o 3 48, 16.67 30
3. 'Relig!.ouu Counuaung * 1.85 o 0 . 1.78 N -
4. Eduuntinnu/vﬂcaﬁonul g B - Y . ” P 3
. Information . 14.62 . . -30 10.33 . s w20
?5. Individual Appraisal . 7.90 27 5.89° -, ' 15
6. Student Services £ 4.25 g 15. . - 2.22 . » P,
7. Placement|Services ) 4.12 Cooe .t 218 3.89 10
‘B. Follow-up Research on Students i i . .
2 and/or Curriculum: . . i 3.27 U 10 . 4.44 310
C. Parent Comultmt 8.65 . . 10 . 8.89*% L 15
“D. Teacher Consultan r 5.92 AR 8.89 . T 28
E. Administrative Conqu tant 3.48 20 2.56 “ . 5
F. Clerical Func . 2.44 10 - l.44 5
G. Professional fzexationshipu . 4.04 1o 7.56 a 25 -,
H. Travel 0.46 5 0.00*% * 00.0
I.

. Other-- = °° B o 0.65 : $ . 0.00* 00.0

| *'defiotes -significant difference at the ..05 level of confidence.
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for with administ: S experience. the remain-

ing ranges were 'fairly’ unifom t.hroughout the Table. 5

Discussion. m’e ﬁndxn‘ga in this 'male are some-
what consiatent vlth the ﬁndings on Table’ XXI. Previous |
ad.mxmsttative expexiem:e may have 1nf1lxenced cu\maeloxs
with administrative experience to ideany uusan signifis

” cantly. riore time to ‘consul ting with parents and more time, "

- though not aignxﬂmnt to conau.ltinq with teachers. The

ideal roles of couns€lors with no "administrative expen
ence more closely apprcximated the 'ideal roles of the
cuunselors as a vhole- (sée Table X).
Counsélors With administrative experience felt that
n6 guidahce time ‘should be spent on “Other functions' .
duch as travellinq between’ schwls or attendxng g\u.dance
L i ' meetings whereas counselore \«uthout admimutratwe experi-
ence felt that some p,otuon of the counselor's ‘time should
" be spent on thése functions: . However, this portion-is’ "
still very small, vith a menn of 0 46 for, 'Travel and

a méan of 0.65 Eor "Othez.

Hypothesis 9.1:: -There is no significnnt diffe:ence

. - ‘between the actual mean score on’each

. *‘+-- . guidance function for counselors with,
N : - . five years .or less of ' teaching experi-

. . ‘ence and thé actual mean score on each

. Toon . guidance function for counselors with

5 " . E on B s more than. £ive years of tenching

: s sxperiem:e.

In testing this -hypotheus, the. ccuﬁselor respondenta
,‘we_ze divided into twa groups acco:dmg to amuunt of_vtegch-

ing experience. Group one included tuenity~one Counselors: .

T7eHT BINOWE




By o - 138
with five years or lessv 'oflteachfng' exi:e’riehce.' Gr:;up -
two. included . fourteen counselots wit_h mqre than five .
years of teaching expezience. 4

riﬁdingé. Table XKiiz indicates that Hypothesis

9 1 is rejected.' Counselnrs with five years or.less of.

teachlng experience spent slgnificnntly more time on
,student Services ‘than did counselors with more than five

years: of tea&hxri'g experience. .Although not siqnificant, - -

‘counselors. in groups one spent more time on Individual..-

Counseling, Group Counseling, nnd Clerical Functions,

How- .
‘ever,

counselors in grDup two spent considerably more: time

on Educational/Vocational Infomm:ion and Student Appraisal. E r

Counselors in group two ‘spent al.most as’ much -time on Edu-

catxonal/Vocat:Lonal Information as they spant on Indxvidua). N

Counseling. Howevex:, Indi@idual caunseling received more

guidance time for Both groups than’any other function. 'With,

the @xception of "Travel™ and "Other", .the least amount of

tine.was spent on Religious. Counseling by both groups. .. ,
Tablé XXITI showed a wide rarige’ discrepancy between

the. two cnunselor groups. Cm.\nselm:ar with -f£ive Qeazs ‘ox‘ *

less of teachlnq experiénce, Kad their highest range’of 7o S k

- on Indxvidual Counseling, with other notable high ranqes

‘of.33, -38, and 30 found on, Group Co sexing, ducational/

Vocational Information,

and Individual Appraisal respec-'
tiVEI.y. Counselors. with’ more than five years of teachan % s
experlence had theix‘ hlghest range of. 43 found on, Edun:ational/

Tosrr BINdrwe



° TABLE XXIII " .

. COMPARISON OF MEAN PERCENTAGES OF TIME ACTUALLY SPENT ON GUIDANCE. - .
FUNCTIONS BY COUNSELORS' WITH TEACHING EXPERIENCE EQUIVALENT
z g TO OR LESS 'THAN FIVE YEARS'AND THE MEAN PERCENTAGES OF
. e TIME ACTUALLY SPENT ON.GUIDANCE FUNCTIONS BY.
ok - COUNSELORS WITH MORE THAN FIVE YEARS OF ?
A . & - -  TEACHING EXPERIENCE B .

. " B * R - Actual 8 of counselors . Actual % of counselors
] ? T, : ¥ wit.h teaching experieme with more than five

QNG LAY L

- F, B g o g -, & five years . .years of teaching -
. . ) o 9 i e%riem:e
Guidance Functions M . Hean “Range an ge
_'A. Rssistance to Studenta § o s X X . R A
¥, : ¥ 1. Orientation £ 2.31 o 10 3.93 10
2. Counseling = e : B 8 ol g
.(a)- Individual - - : 21.48 .70 19.93 - 38
(b) Group ' 1300, " =* -33 . 8.57 . .40
. 3. Religious Counseling . 1.33 s 1.61 . - 5"
' “ .4. Educational/Vocational S, B A 3 - e
. .Informatien g ©16.05 38 . 19.07 43 7
5. Individual l\ppraisal . T 6.71 - 30 ©11.93 20 4
i 6. Student Services 488 . 15.5. ° 1.79% A 5 %
‘. 7. Placement Services 5.21 4 20 L 4.21 : 15
B. Follow-up Research on Students. e B . W
5 . and/or Curriculum . . . “1.88 - -5 2,21 5 x b
o T. Parent Consultant .. . a 5.05 p 14 7 5.93 : B s
z - D: Teacher Consultant 5.33 .15 6.14 15
E. . Administrative Consult_ant : 4.10, ] 10 3.57 - .0 10
Clerical Functio . 7.76 25 . 5.50 20
Professional, Relatx.onsh;\.ps .- 328 . 10-. 3.79 < . A8 -
.Travel - : 1.52 is 0.89 | 5 Te
Other. . . o (0471 \ 5 0.93 5° i
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b VOcational Information, uith other notéble high ranges

of 10 and 38, fo\md on’ Gtuup Cwunsalinq and Individual
&

Counseling respeccively.

Dihcussicn. 1gee,a_ significant difference between

the two groups was found on ‘only oné function, Student,
setvices, it is inportant to hote how closs the two coun-
selor’ groups ‘really were on the distrib\n:vi‘on of their '

* time’ for quidunce functions. However, - these counselor
groups vuth varying degrees of teaching experience did.
spend their’ guiduu:e time duterently. cmmselors with'
moze than ﬁve yeara ot teach)inq expetiem:a apent more

time on ai 3 carger tion to.stug and

| appraising studénts' abilitiss tha did coulselors with
five years o_rv.‘vlsss og Q;:enchh\g expériepcey also,. group

. two spent slgnificantly less tine on’student services
(organizing irouth aﬁgoq{ationa,' s‘ecutlng pﬁy’”sifal-édclal

needs for students ‘or’ setting up. a sex ed\l_ca:ién program

- within the school). The function of ‘digtributing career

mfumacmn to ztudentn and appxaisinq students' potentials

and abilities can be teaching dutxes as uell as counseling

duties.: Havan more_tedching _experience may_have con=

‘tributed to the more’ frequent performance of these .

functions, by‘ cour;'aeloru in group twu :In hdditinn,. 'cnn_n—- :

selors with tiore than five years teaching skperience

spent ‘as ‘much ‘tine distributing,career infomation as:they
_+ spent'on fhdividul counseling. Authorities in Ehé related

T2 BIkvdwe
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literatu:e connideted 1miividna1 counaeling to be the
major guidance !unction, occupying 50 per cent of the )

counselozr's time,26

I comparison to the actual time *
K [ B
spent on quidance functions by all the counselor respond-
ents in the atudy (Table X), the, actual mean scores. of .

counselnrs with five years or less of teaching experience:

* (morxe counselors in thia group) more closely approximated

: the total counselor respondents than did.those of the

counselors with more than £ive years of teaching ‘experi- '

ence, A review af relatsd liteutuxe showed two d;stxnct

' poles of oplnion on the necessh:y ‘of teaching experience

for connselou, with one qx'oup inulsting that counselors

- with teaching experience can hettaz understand the

complexity of tha teacher 8 jcb and the other gmup claim-
ing that cmmselorn wu;h teachinq exp :Lence cend to use
teaching supxoles in :he:periumnnce [f their gounailan
duties ‘(tutqki;ﬁg, adviging, ‘and informatioh giving) to

_thé _ex:tént that- téaching gives many bad counseling habits. 2]

From the findings in Table XXIII, it appears that in the

' Zsﬂoyt, "Guidance. A Ccnstellation of Services,
P. 694, - - St
ernn, _E cit., p & 1 R 2 h.

¢ 27 G.R. Hudson, ‘wgounselors’ Need Teaching Experi-
ence, " Counselor Education and Supervision, 00’ (Spring
1961), pp. 24-27.
| Arbuckle, "The Conflicting: Functions of the
School Counselor," p.

Campbell, .cit., pp..-329-334.

- Stewart and Wurnat_h op-cit., Chapter ERE

THowT BINOWE
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case of some guidance functions the amount of previous
tea;:hing expegience may-be ‘an influential factor in the
utilization of ‘the counsslor's guidince ‘tine,
Hypothesis 9. Zx~ There .is nu ‘'significant difference

etween the ideal mean score on each
guidance function for counselors with,
five years or'less of teaching experi-
ence and the ideal mean &core on each
guidance function for counselors with
more than five years of :eachi.ng :
‘experience.

In testing thiu hypotheuis, f.he coungelor groups

zemamed divided as for teating Hypotheaia 9. 1.

Pindlngs. Table IV 1ndicaud that Hypothgsi,s
9.215 rejected. Counselors with. five ‘years or less of
teachinq experience ielt that they should spend niqm.ﬂ.—
’cam:ly less of their counselinq time on Student Services
than dxé counselors with more t‘han,ﬂve years of teaching
experience. This £inding is the sane as or Hypothesis
9.2s Alt.hdugh not uigniﬁ.l:ang, EOmaelors with five
years or- ‘less of Eeuchj_,nq experience would iﬂeal_ly spend
less quidance ‘time on O.zlentutiun, Indi\(idual Counseling,
'nd Individual Appraisal. ‘This is similar to the findings
on Hypothesis 9.1 except for Individual cuunseling on which

counselors in group’ one devoted more time." The remainmg

quidance Sunctions in Table XXIV were fairly unifom

throughout ' for both cuunselor groups. Both counselor -

groups felt that Indivi.ﬂual Connselinq ‘should receive more )

" guidance tine than any other function. With tﬁe exception

of Mrravel® and "Other", ‘the two™ gzoups helieved that -the '

THHT BINOWE



TABLE XXIV

COMPARISON OF MEAN PERCENTAGES OF TIME COUNSELORS WITH FIVE YEARS' OR LESS
OF TEACHING EXPERIENCE CONSIDER IDEALTO SPEND ON GUIDANCE FUNCTIONS
AND THE MEAN PERCENTAGES OF ‘TIME THAT COUNSELORS WITH MORE' THAN ..

FIVE YEARS TEACHING EXPERIENCE CONSIDER :

- IDEAL TO SPEND ON GUIDANC.E FUNCTIONS

Ideal % of counselors Ideal % of caunuel.ors
wi:h teaching experience with more than five- yaars_» %

. . . . five years -+ . teaching ggzience G e
Guidmce -Functions . ‘Hean i Rnnge Mean - - .-Range- 5
A., Assistance to students L & L. , SEERE - e
1. orientation . § g 2.76,' W T d BT MU0 LTET .10
2, Counseling W, % @, . . . - 3.
(a) -Individual .. 2. 38- 65 27,07 S ;.60 -
(b) Group . © 13,90 L 30 14.43 ' 45 -
. 3. Religious counseling T 2529 i 10 1.14 x " 5 B
-* "4, Educational/Vocational .. i S s . 3§ Py :
Information - .- - 13.48 -7 30 13.57 - C30 e
- 5. Individual Appraisal 5 6.98 : 27 8.00 , 15 el
. 6. Student -Services ' 5.26 © .15 1.43%° - - ) - 6
7. Placement Services . 4.66. | - 15 . 3.4 .2 et 10
B. Follow-up Research on- Students = . . g B & el
and/or Curricuilum . 3.52° . lo- 3.64 "0 ¢
| C. Parent-Consultapt - LB.6T .15 6.21 10 .
! D.".Teacher Consultant ' . 6,71 19 6.64 .25 ¢
E. Administrative consultant ' 3.86 - p 20 . 2.32 5
F. Clerical Functions . - 2.43 210 1.82 5 : o
. -.G. Professional Relationsh:.ps 4.95 R 13 - 4.93 25 .
H. Travel -~ 019 o 2 0.57 o
I. Other i3 * ; 04375 g% 38 0.57 5 )
- 2 * denotes significant difference at'the .05 level of confidence. &
& ia N :
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_1éhst, anount of ‘tine Should be ‘spent on'Religious Couhsel: -

ing. o

. Thé ‘widest ranges’ were found'on Indlviﬂual Ceuhsel-

+ing for buth qroupa vith co\maelo:a J.n grnup one having a

‘range of 65 aud counselors in qxoup tma having a :anqe of

60. wxde ranqes \ve:e ‘also fonmi on Group Counsel;mq, w1ﬂ| %

a range of 30 !or cmmuelora in group - one and a ranqe of

45 fcx cu\mulora in qroug two. A range of _30 was alsc

J-found ‘on ional, nal on for both coun-

selor groups. C . b .
" 'Discussion... Tablé ‘XXIV indicated that counselors
with varying degrees of “teaching experience had slightly -

different views on how they should spend their guidancé

time. . Counselors with £ive years or less: of teaching

experience would ideslly spend less (but not significantly

less) time on' orientution activities, ‘individ\ml counsel-
ing, and utudent appxuisal, and significantly more time on

student dervices. These Eindings are similar to those in

15 9.1 with the exception of Individual Counseling:
Hovever, ‘these differ :s may not ily have been
. due €o the"di s in tea eri Of the

twenty—one counulox:s with five years or less of t:ezmhinq
experience ten .haq a Master's degrge in guidance and
cowiaelisg, eightwere wo;:king-un the Master's degree in
quxdance and cvunseling_,/and thzse had no q:aduu:e ‘studies:

Of the iourteen cuunselox:a with moze than five .yeara of

THw 7 BINOwe




,teaching experience had 2 mear £ 5.00 yeurs of co\maelmg

expenence as compa:ed t6 a mean of 2. 64 years of.. counael-

ing expeziance fox counl .'I.orn with mre than, £ive yenxs of .

teaching axperience us axftezenaed in‘the ldeal . " L%

counselo: rule puc pf cms uf cu\mselota with fwe yeats !

B

or less of teacm.nq expsrience‘may be ‘due to a nmnbe: nf

§ 1nfluentiu1 factors auch as level. ‘of ccmnaelo: t:aininq,

" counsehng experience, and amount of teachinq experience. A

mary and Concluuinm c T " il

|
!
.
!

Hypatheaaa 7, 8 ané 9 stated that counselor respon-

’ dents classifxed .on the basis of such ptuiesslonal expen.- . 3

mmseling, admlnisc:atian, and xeach;nq would not R -

2ﬂmucm, "The Conmcung Functions of the
.~School Counselor," p. .1
Bentley, The Cuunsalor 8 Fale ommentagx and
_Readmgs. pp. 15-167 - . . -
Editorial: comment, "Cmmaeunq Services Must Be
_Improved, pps” 536=537.
% Hoyt, "Guidance: A CQnutellutidh of;, Sexvxcea,
P. 696.
Richaxdlon, "P:epuntion !ox Counzeling as a
Pro(eusion, P

4 § e -




time . on 4ndividual ieling ‘than dia— 1 with

more r.mm one yaat of connsa].i.ng gxpzrience. In Eldrlitxcn,

cuunselors with oneé
folt that ideally, signifivantly more time should be spent
in consultihg With the administration and in perfbiming

1orical "autiés but significantly less time u‘hould be upenc :

* admini dence, 5i tg‘ i a1 " wefe

found between:the actua)-gounselor roles of the respondents

on two guidance functi . Counselors with.pfevicus .

admini i 3 spent signifi tly more, time

ng- religion seling and consulting with teachers

_ than did counselors ‘with no prévious administrative experi-

ence. In addition, counselors with administrative sxpent-
ence felt that;. ideally, significantly mord time should

 time.should be apem: on ergvezung and in pe:torm.tng

"other" guidance. finctions H s

. When the counselors wers classified by

a significant i ‘e was found b
; 5
actual counselor roles of the respondents on Jome quxgﬁmg




servu:es;than aia ccunselo:s wlth more “than five yeats

of teaching experj.ence. ‘a sxgnxflcunt dlfference was ‘_.»
. also found between bhe xdeal counselur roles ofrthe two

groups ‘on student: services. 8

In ccnclusicm, then, Hypm:heses 7 p 5, éx’:d ‘9 ‘have

noc becn suppo:ted. Tests revealed that the actual and

1deal gu:.dance roles’ o r_he respcndenr.s d+ffeted when the,

.respondem:s were clas‘élfied on the basis .of such experi-

ence as, gaunseung,' teaching,'and admnlstratx.on.

VI. DIDEPERBNCES BBTW'B‘BN THE ACTUAL AND IDEAL' OUNSELOR

- - RDLES CP RBSPONDEN"I‘S WHEN CLASSIFIEB BY

INFLVE'NTIAL ,FACTORS\ WITHIN THE 2

'Hypotheaes 1o, 11; 12 13'. and" 4 state that zespon-_

Eecmrs in’

. wculd— nnb

1fier signifldanhly in their

ctual ,ar_ni xdeal

role pex:fomance .

_Hygo;heg 510

«1l: ’L‘heze is n Biqnxficant dxffetence
. betweén the actual .nean scores on’ each.
~q\udunce function for part-time: ‘coun-
s selors and-.the actual mean sScores on .
© . .. each guidance; function for -full-time
_ counselors. -, SRk

T BINOWE
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In test:inq this hypothuis, r.he counselo: reapan- g

dents_weré ‘@ivided jnto-two qmups. Gxuup one included s 0

twenty-one: full—;i;ne counselors and.group two includEd

- . * fourteen part-time counselors. There were three'missing /-

observations:.

Findings. Table XXV indicates that Hypothesis 10.1 <’
is réjected. A'significant difference beween the two -’

‘groups was found on: 'pxbf'euionar ne1ationsnii>s. - Full-time

ccnnselors spem: slgnificantly more of their guidance cme
consnltxng wu:h pxofessional personnel (psychologists, :
psychxutrists, sol:xaL worke:s) than dxd paxt—nme counseloxs.

Although not s:.gni.ficant fun-cime cuunselnrs algo spent

more time on ouenr.a:iun and Group Counsehng, whezeas i
'part—time counselnrs spent more time on Individual Couasel_inq‘ :
TRt L *and Indxvidual Appraisal. Both counselor. groups spent more’

. guxdanca time on !ndﬁiidual counseung than on any other.

- guldance function. Hir.h x:he exceptmn of "Travel" and

"other", the ].easy: amount of tm& was spent on Re].xgious)

Ccunse.l!.nq for fllll-time counselors and; oh Follcm-up
Resarch “for part-time counnelo:s. ‘ ’

ST CoL T he, widest ranges were found-on Ind1v1ﬂual Counsel-
* ing " for both groups vuth rnngek. of SD and’ 70 fot full time
and pa:t—tme counaelors. Ranqes af 40 and 41 were founﬂ

on Group Counaenng nml‘ Educa nnal/vocational Information

a ” . “for iull—tme counaelors. simllarlyu a range of: 40-vas

fuund on: Educanona.l/vocntional Infcmacion for parbtme

THwT BINOwe



TABLE XXV

-COMPARISON OF ‘THE MEAN PERCENTAGES.OF TIME ACTUALLY SPENT ON GUIBANCE
FUNCTIONS BY FULL-TIME COUNSELORS AND THE MEAN PERCENTAGES
ACTUALLY SPENT ON CUIDANCE | FUNCTIONS BY PART-TIME
COUNSELOR!

Full-Time -Actual %
T —me Rotyes 2

'ime” Actual \ v

Guidance Functions % . iean nge ~Rang|
- s 1. nssistance to student-
N 1. oziantati % 10 2,75 10
2. Counsel 4 B i
T (a) mdividual 50 24.36 70
. (b) . Graup 40 8.57 30
! 3. Religious Ceunselin .86
;N nlw Bducatianaxnaaaeional -
~ Information 16.93 40
$ .- 5. Individual Appraisal ’ F 10.36 30
S 6. Student Servic 250" * s
7. Placement Services e 4.61 . 15
_ B. Follow-up Research on Students - - -
and/or Curriculum % b s
. Parent Consultant ° . 9 13.
: ‘Teacher Consultant 14 15
. E. Administrative cansulr.an: il 10
S > L lerical Fenctions 25 20
* @ Prcfgasional ne1atxonuh1ps 14, 10
" H. Travel "15 7
I. Other - -5 5

+ denotes significance difference at the .05 lével of .confidence.
; . : e S

6T




< o parents,.aﬂm{ni

T 1500
counse‘lors.. The other ranges were “lower and fairly

uni form for bnth grcupa.

Discusston. Table NIV indicates that. full-tine
and paxt-cime eounselors epant their gumance time aame-
what d)_ffezently, with a siqnificant difference fnund on-
Professional Relationships. Review of related lltemture
indicated :hat conaultatwe re],atlonslnps wxf.h teachezs, ‘

_and other pe 1 contnbuzinq

to the .success of t.he guidance p:ogram should occuyy one-

“third of the counselor's. time.?% However, although the

mean percentagés ‘of time spent on professional consultation

by both groups in Table XXV may be"deahed inadequate in :

comparison to review of 'xéhted uteratuté, 'the greater:

percenmqe of time apent on this function’ by fuu-thne

cuunselors may have been dlle to two Enctors: (1) level of
counselor training,‘and (2) uvnuabxlity of pxofessxonal

assistance Revieﬁ oE reluted lite:ntuxe stressed the

need fer all ccunaelon to have. a Has:er 8 dsqree in

guidance and c;mnsallnq in order’ to gain professiunal B

competericy.?® Table VI (5. o), ind;cated ‘that 5.3 per cent ‘

29Hoyt:, "Gnidinee: A bonstellat’ian-nf -Services,”

T p. 694. .

Wrerm, _g.c:l!:.. p. 137,

Orbuckle, "The confncting Functions' of ﬂm s«:mox

caunéelc.:, p. 127,
Bentley, gz cit., pp.. 15-16.

_Editorial Connent, 'Counsel ng Seﬂricea Hust be .’

Improved,” pp.-536-537.
* Hoyt, "Glliﬂance. A Censtellatlon Uf Seﬂicee,
p. 696. -
Richardson, op.cit.; p. 127.
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+ of 'the’ full-t!me co\lnuelon hgd a\:ch Master s degrees as

compared to 35..7 per cant of the pnrt-time counselors.

Thus, the fact that £u11~time caunuelors spent. signlﬂcantly

"imore time on prcfessmnal consultation. than am part—tima

counselors, may be due to differences in ithe" level of
pmfessmnal counselor -training attnined by the two qmups,
In addition, .a list oE the school counseloxs in, ueufounuandf
(1971-72) avanabxe n-m the Da_partment of, Eaucation,”
nms' on if Pupil Personnel SErvices, Lndicated that ‘the

majbrity of incial s were. employed in the major

" populated centers’ such as: St. 'Jc'gm's,‘Gtand l’aus, Gander, |

and Corner Brook, and thus near profes;aional Aasis'tance.
The ma]nuty of counselurs in this study ‘were full-time
counselozs. '.l‘hua, 5 % seems f_hat the avauabihty of pm—
fess;cnal hélp had a s}.gniticant J.nfluence on the amount of
_t).me that provmcial cnunselors devoted to suk:h a quxdance

function.

* Hypothesié 10.2¢ There is rio significant. disterence betueen

the ideal mean scores on .each.guid:
¢ " functlon for’ part-ume ‘counselors and
- the ideal mean scores on each’ guidance
_funct. Ion for full-tme counselors.

In testinq this hypotheqis, f_he counselux groups
remained divided as for t.estmg aypoﬁhesis 10

r’inamgs. Table x’xvmndintes. that Hypothesis 10.2
is acc-epteé. There u o signiticant difference between the
ideal - role petceptionu on each guidance function.for.the tuc
counse}o: qtoups - Although not significant, pdrt-time

THHT BINOWE:




TABLE XXVI

COMPARISON OF THE MERN PERCBNTAGES OF TIH.E THAT. FULL-TIME COUNSELORS
. CONSIDER IDEAL TO SPEND ON' GUIDANCE. F[INCTIDNS AND- THE MEAN - -
PERCENTAGES OF TIME THAT PART-TIME COUNSELORS CONSIDER
IDEAL TO SPBND ON GUIDANCE FUNCTIONS

. . S Pull-Time Tdeal -  Part-Time Ideal's
o Guig:ﬂc'e Punctions - . - FWean, -  Range _ Mean . Range

."Assistance to Students i

. 1. Orientation - - "L o3.50 Di100 T 3439 % - 10
2.’ Counseling e . v & ; i e l -
\\ (a) Individual %, i 22,38, 65 . 65
- - (b) Group * $14.95% | 45 30
3. ‘Religious Counseunq TR S E w 5 10
N. 4 .Educntional/‘/ocutional . G <
- g Information .. .. . - 14.14 30- - .25
. _ 5. Individual Appraisal . - -  7.17 27 15 7
1) : 6._studenc Services - . 3.52 15. 10
s 7. Placement Services _ 3,76 .15 £ 10 .
‘b. B.  Follow-up Research on studenfs S B i e
k b and/or Curriculum . v .0 3.76 - - 107 55
'E- C. Parent Consultant g . 6.81 15 10
a D. Teacher Consultant 7.81. . 25 “10
& e Adminiatrative Consultant A 2.69 5 20
F. Clerical Functions . 2.26.°. . 10 5
G. Professional Relationahiya 5.8 25 .7 10,
H. Travel, . . B3 0.14 .2 5
I.Other . . . - 7, R s 0:62 « g " 5 3
53 . N

* denotes significant difference at the .05 level of confidence. .
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connselou believed that more. time ahcml.d be apent on -

lndwidml c:yunae]..ing ‘ana Admini-trativé Conaulmt where:

full“tine counselors believed.that more time’ should be spent -

on Group Counseling, ducational/V hal

Teacher Consultant, and Professional Relationships. Both
counselor groum felt that Individual Cmu-nnhng should
Arecuve more gmdanue time mn any other guidance functmn.

X With t.he ucepcion of "Travel” and "Other", idaally the 1mt
amount of :m was spent on Reuqiouu Counseung for full-time
cuunselou and on cleucu ?unctsuna iuz pan,—qime counaelox's.‘
Individual Co\lnuelors had the wiﬂsnt ranges, with both

counselor groups having' a nnge Jf 6.

-Discussion. - Table XXVI indicated that there 1.
qenexal aq:eeaent among the !\d.l-thne and: ‘part-~ ~time coun-
selors in f_hz study on how t.heir qluda'nce time should be
spent even though Tablé VI (p. 67) showed that 58.3 per cent
of the full-time comaelotl had lhstaz s degrees in guidance
and counseling as compared to 35.7 per cent of the part-time
counselors. In cmpu—isen to t.he ntatxstxcal ﬁnrlinqn for
the whole ‘counselor group in Table X (p. 78), the full-time

. counselors ;pp}oxm:;d more closely the ideal role of the
whole counselor group. - . Tl )

Review of related utentun nueued the ne:essity

.of adequate connselq: training‘ at t:he Master's level to
avoid »:g‘mguxdunée “functions lnﬂ establish a sound guidance

Program. Tabld VI showed that & minority of the province's

T#HT BINdwe




Haster's degree counselors were working part-time with
their other d{mea consisting maihly of teaching. In
related uterat\lre Arbuckle aaid that:

Bvety individual who has a part-cx.me counselinq
function should check carefully to, determine the .
degree to which he is being rendered ineffective as '

. a couniselor because of Itds other conflicting

- functions.- . . we'may hobe that the day is not.too

* far off when every 'school counselor is a fully
qualified professional worker.. 'This he can never

be if he is satisfied to accept a dual role, a
part-time status, which makes him an ineffective fish
and an equally ineffective fowl.3l

Altheuqh the fuu-tme and part-time ceunselors had

similar ideal counselor tole pe:ceptiona, based on the
related ln:e!ature, theére is'still a need for a large E
number of prcvincul counselors r,o be trained at the
. Master's level and to perform their professional counselor
role of a full-tizie basis to becone more professionally
cconfident; and competent, in order to establish sound guid-
. ance policy tvhroug‘hc\;t‘ the province. ’

Hypothesis 11.1: Therel is no significant di.fferen'@e\]-\
C - between' the actual mean gcores. on eacl
guidange function for counselors who had.
_worked in ‘their'educational setting for
g one year or less and the actual mean
L scores on each guidance function.for
o counselors who had worked in their

were dxvxded into two gronps. Group one included geventeen .-

cnunsexora wha had been in theu‘ school. ccunselor Eettlnq

_EOr one year or lesa and group two 1nc1uded eiqhteen

arbu uckle, "The confucung Functions of . the
school Cnunselmr, p..59.

educationul setung for 'moxa than ore year. ,

In"testing this hypothesis, the counselor réspondents |
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counselors who, had been in their school setting for more

than one year. Thete were, three miasing ob!ezvntiona.

indings. Table XXVIT indicates that Eypothesis
11'.1 18 accepted. Mo significant dilfezenceb vere found
between the mean pexcentaged of ti.me that .counselors in

their school settings for one year or less spent oni. qumance

 functions and the mean ‘percentages of time that counselors ¢ -

in their school settings for more than'oné year,spent on.the

. P
same function

* ‘However, ‘there were notable differences.in
the time spent by the’ tio counselor groups ‘on some qmdance
funct:.\ons‘ -Co\maelors in t}\eir school’ settinq fnr mu:e than
one 'year spent conaxden.b].y more time on’ Xnﬂlvidual Cp\msel—
dng than did those' in the school aet(:an for obe year or

less, wheréas counaelors in the school setting-for one year

or less spent RS . tine on Bducational/
vVoc;inonal Infomation. Both groups spent more time"on
'_I‘ndiv‘idual’coun)sel.ing than on.any, other guidance function.
With ithe exception of "Trave" and "Other / both groups -
spent. the least SOUAE OF 196 On RALIZIOMN Counseling.
ne widest rarges were found on Individudl |Counseling
’foz both groups with a range of 50 for counselors Jn their
" school setting for one year or less and a range of 60 for
Gounselors in their uatting for, more .than oné year: Othe_x
notable wide: ranges  wete found 6n Group’ Cuunseur.g and
Educatxonal/Vocuf-lunal 1n£emaf.1nn on' the two gzoups w,n:h_
randes.of 30 and 40 and 43 and 38 xeapective]:y. -

THHT BINSwE
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*TABLE .XXVIT

COMPARISON OF THE MEAN PERCENTAGES OF TIME ACTUALLY SPENT ON GUIDANCE

FUNCTIONS BY COUNSELORS WHO HAD WORKED IN THEIR EDUCATIONAL SETTING . *

-.FOR ONE' YEAR-OR LESS AND' THE MEAN PERCENTAGES OF THEIR TIME ACTUALLY

SPENT ON GUIDANCE FUNCTIONS BY COUNSELORS WHO HAD WORKED
EDUCATIONAL SETTING FOR -MORE THAN ONE YEAR

N

5 : S " Actual & for counselors
in a setting for one
aar or ].e!a

“ Actual % for counselors. .

in.a setting for more

- than one year
e

. G

: Other ~ ' N B 0.65 . 5

Guidance ‘Functions : . : Range “Range
A. Assi.atance to Students 8 :
1. orientation 2.24 ¢ 10 10
2. Counseling T R >
(a) Indlvidnal C1R12 .- 50 ol 60
.(b) Group ©10.537. - 30 40
3. Religious Counsel: . 1.59 5 ;8%
4. zducaeionalﬂocatinnul o BAF ~
Informat 43 38
5. Indi.v!.dual App:aiual 30 27
6. Student ‘Servic 10 15
7. Placement Sarvic 8 4.82° 15 20
B. Follow-up Research on.Students ! . =
and/or Curriculum 2.00 s 5 5
Parent Consultant X 6.29 : % i4 i 9
D. Teacher Consultant = 6.65 . - 14
E. Administrative canaultant 4.24- 10 10
F. Clerical Function: 6.88 w 25 20
G. Professional Relneionshlps 3.71 ’ 10 15
H. Travel 1.88 15 5
I 5

9sT .




g Discussion. ~The 1ength of time that the cmmselors

in thig' study had been “in theix' cmmselor setting as coun-

.selozs ‘was, apparently not:’ a a&gniiieant factor in deter-

minxng the COIIXIBBIOZ zole. - Table V' 1ndicated that the * y
length of time that' the caunule: :espandsnts hadsbean: s &

their school settings St eEon 668 €6 cik years with the

latgest percentage of counselors (47.4). having beeh in their

school _se_ttixigé for l.'ne year, (p.' 65) . In comparison to % »
review of related literature both groups spent considerably

less tine on Individual Counseling and Consultative Relation-

ships than they should have spent.’? No literature wds found

relating the. performance of counseling duties to thé length.

of time 'in the school setting.

* Hypothesis 11.2: - There 18 no significant:difference
E : H between the idéal méan scores on’each .
: guidance function for counselors who
had worked in their educational setting
for one year or less and the ideal mean
scores on each guidance function for
. counselors who had worked in.their
-educatioml setting for more t)(an one
' year. X .

In testlnq this hypothesis, the counselor gxoups o ¢ . )

remained divided as for testing Hypothesis 11:]

o .
pinain'gs. ’l'able XKVIII, indicates that Hypothesis™. '

11.7 is accepted. ‘There are no significant differences

between the ideal perceptions on each guidance function for:

counselors in the educational setting ‘for one year r 1¢ss

32yoyt, "Guidance:'a Constellation of ‘service,"

« Wrenn, o op-dit., bl 137,

T76HT BINOWE



TABLE XXVIII

COMPARISON OF THE MEAN PERCENTAGES OF TIME THAT COUNSELORS WORKING IN AN
EDUCATIONAL SETTING ¥OR ONE YEAR OR LESS CONSIDERED IDEAL TO SPEND
"ON GUIDANCE FUNCTIONS AND THE MEAN PERCENTAGES OF TIME THAT' - a
COUNSELORS WORKING .IN AN EDUCATIONAL SETTING FOR MORE, THAN- - *
ONE YEAR CONSIDERED IDEAL TO SPEND ON GUIDANCE FUNCTIONS

Ideal % of ZTounselors
in .a setting for one

> _year or less
Mean

1deal %'0f counselors
in a setting for more
than' one. year” - E

Guidance Functions Range Mean Range

A. Assistance to Students. . v s
1. Orientation | 3.24 5, 3.67 - 10

2: cO\mseun \
(2) Individual . : 20.59 65 27.72 60
) Group 15.35- - 25 12.94 45
3. Religieus COunseling 1.82 10 1.83 10
.- 4. BaucationalVocational )

Information” 13,71 -, T 30 13,33 .30
' 5. Individual Appraisal 6.76 15 7.97 27
6. Student Services 3.59 10 3.86 - 15:
7. Placement Services 4.47 % 10 3,67 15

B. Follow-up Research on Students’ - * N i
and/or: Curriculum . 3.59 5, 3.56 10
C, Parent Consultant 7.29 .15 5.72 1o0.
. D. Teacher Consultant 6.71 15 6.67 25
-E.. Administrative Consultant 3.82 5 2.69 20
F. Clérical Functio 2.47 10 1.92 ]
G.. Professional Relatlonahxps 5.35 13 4.56 25
H, Travel 0.47 . E 5 0.22 2
I. Other ' 0.76 * 8 0.22 3

. * derotes significant difference at the .05 level Of confidence.




* and the counselurs 4 €he edui:&tiunal 'set:é"ix':q' for more

. than one. yea Y Hcvueye:, there wete notable difterences

on, sorme guidance functiona. e unselors in tha educatiqnal g

. settlnq for more than ane ‘year: fe].t: that conaiderablly mote

“time should be spem: on Indideual counaaling \:han dia ‘

caunse.lors in’ their sef ting" foxr one year or leas, but

counselors in the aetting for one year or less-felt. that

Group Counseung aheuld get .considerably mare guidance

tune than aia thdse counaelnrs ‘in their setting for "~ mc:

than one year Both ounselor groups felt that !ndivzdual ol

Counselinq ‘should :eceivé o:e g\xidance time thun any o}:her

% g\udam:e !unctinn. wu:h hhe exception uf "'l‘xavel" and

"Other", f_he least amount of time was: spent on Reli_ ous .

Cpunse ng by both counselor group

The vidut rungeu were found o Individual COunsel-

mq thh a ranqe ef 65 fo! counaeloxs !.n c.heiz setting !or

one ygat _t_::. Lest nnd a range o£ 60 £or cpunselpts in their

setting for lnbte than one year: a Hid discxepuncy

between the nnges of the two connselu: groupe as found

on Gx‘oup caunsaung with counselou 1n'=he1: aetting for &
¢ one year or’ less havug a tunge ot 25 as compued to a:

setting to: moze than -

ranqe of 45 for counselors in (:hei

one year. The othe: rungep wgre"lw;r and fai:l.y unifum ¥

X thxouqhout foz both groups. . 6 )

: Diucus'sion. Tahle xxvul 1ndxc ted that t:hexe u a T

qeneral agreement amm\q counaelo:n wﬂo had




school 5atting for. one year or lesaang counaolurs o

had worked. in their school. netting for.more, thin’one year . - :

on. How - their guid-nca time. ihonl.d be ‘spent on_ guidarce”

functions. .. Thus, tha l.engsh of! /time that the’ ‘:cunsslon :
in this study '’ Had: heen ln e_naiz sdueauonal settin

counsélozs- was apparently nst a Ty x\uxcane factor in

o % de:emmmg meg counselor fole perceptions: ‘of rthé two

counselor ‘groups. . When' eoupued 6. the; ideéal couhseloz ...

. role-pere ns-of the counselor its ‘a uvhol.a

in Table X (p 78), both ‘counsel groups,

i

ihose ideals very clusely, No 1iterature -a.' found
R .- relating cotingelor Tole. pet:eptlene to 1enq:h of “time i.n

thé educational seeeing. S * 2T e T,

sl 1 . " Hypotheais’ 13: 14 ‘Where s né significant difference ’
e . 14 between the actual mean scores on each
. : 3 guidance function for counsélors wnrkinq
at. one. school level and the .actual.’
mean, scores on each-guidance function
.fof. counselors’ working at .two neheal
< i Tevels

SN B T r_e-ti.ng ems hypothesia, the Rl 5 ‘respon=

dents were. selectéd ana' groupéd 0 the 't

school level deugaa. Gtoup one dncluded twelve counaemm

who' worked at 6ne: nchnox Yevel. Group two 1nuludeﬂ

fifteen counselors who worked' at w0 achoal 1ave1=. There ..

was' one miqsing obaervut -:m s A

‘Findings.: 'r-hle XXX 1nﬂicatas that 'Hypothal BT B

12.1 is ac * Nosignificant

‘between the mean pércentages :Of timeé actually

(1) counselor vot):i.nq‘ut one, schgol devel havea greates =, :

“opportunity’to becoma -cgu.inr.aa whth thelr. teacher : e f e




T}\BLE XXIX

- . COMPARISON OF MEAN PERFENTAGES ‘OF Tll@E ACTUALLY SPENT ON (UIDANCE_ZI Y " . '_
* FUNCTIONS “By- COUNSELORS. WORKING AT\ ONE SCHOOL LEVEL AN THE - . & g

: v . [ ; . MEAN PERCENTAGES .OF TIME ACTUALLY SPENT ON GUIDANCE *
; < e e . FUNCTIONS "BY. COUNSELORS WORKI AT TWO' SCHOOL LEVELS °
&3 . : s ¢ 0 Actual % of counselors = Actual ® of counselors’
£ . 50 i - at_ one school -level. two school levels -
Guid!nca Punctib_nl .o =7, Hean g

< .7 LA, nssistance to st:udentl' K )
S i 1.  Orientation * o 1.719

ooy .-2..'Counseling O -
;@ i (a) Individual . © - i0.23.67 " -
ch re 12028
VL 1,50
RN N .sducneionu!./vncntioml v 2
n % - Information. .- : N 92
. 5. Individual Appxuilal " " 6.50 ,
Vot )6. /Student Services 4 ©02.33
g .- % . 1. Placement’ Services’ . 4029
. B. Follow-up, Research on studen ”
. and/or eurriculum = “\, 2,04 S
Parent Consultant . = - ° \5.67
Teacher Consultant ;. 7.63 " .
Administrative Cenuultant _‘ L 4.42 T
* Clerical Functio: 7.66, "
Professional Re. neionnhips 24,00 T
. Travel '~ - -1.08 ¢

Other ' ~ . 2 3 0.25

. et i s et

P s . iv = e



" each quxdance Elmctiun by the ‘two counselor 1gToups. 7'
However, counselors who wotked at two Bchool lévels: spent

considerably mori t.une on o;

ventation activities than did
counselors’ at one school ieve:., whereas counselors wurking
at one schoo]. 1eve1 apem: canaxd&ably more t::.me on

Teacher Consultation. .’ Both® qmups spent more time on

».Indxv;dunl Counuelinq than -on any other gu!.dance function.

i 1nq q

With the exceptien of 'Tx:avel" and ”Ot.het" the least .

amount of ti.medwus npen: on Religious Counaelinq by bath
counselo: groups.. - . * L

'.l‘he widest :angea were found on Indiv;uiual CQunsel-

the two counselor q:oupa on Individual Counael.ing w.lth

cuunselors wu:k:lng -at ‘one school' l.eve]. having a range of J .

65 as compared- to a zange ‘of 30 for counaelurs uorkmg at

" two. school levels. In uddition, ccunselota worKing at two

school levels alao had a ranqe of 30 on Gtoup Cmmseling.

* Counselofs working at one. school' level had.rangés of :3-

and 38 on Grcup counaeling and Educational/\focaticnal

In With the of "Travel' and "Of_her"
the lowest !anges were found on Relig;ous counselan with,

a range o\f 5 io: both gxoups. Counse].ors working at two j‘

achool levels also had a range Of 5 on the Follow—up

e N 2t
Research- - v e o3

Diacuesj,on. Table XXIX 1ndicaced that the null

hyputhesie is accepted. counaelors who' worked at oné
e » ” P

However, there was a large range discrepnncy between'

s ol i




1. T T e

: . i — N ]

" school level 'spent their time similaxly to counselors who.
worked at two school ;levels. However,. al.thnugh t.he:e was -
very little discrepancy found between the mean percentages
Of time spent on, each gu'idanc'g function ;b'y both ‘counselor :

JoroupEa fiotable range aiscrepancy occurred. on ‘Individual

Counseling. , Analysis of dats showed that this dua:agimcy

was reaaona.bly due to minunal—maxmum zanges of 5'and’ 70
-for couns«eluts ‘working -at one IChOOl level as . compared to‘
minml—mxm\xm ranges, of 0 and 30 for connselo:s workmg
. at two school levels. Dnly one counselo: workmq at one
school level spent 70 .per cenc of his time on Indivxdual
 Counseling., X
" #en compued to'the statistical hnd.lnqs in Table
X, Table XXIV shmed that both counselor groups _spent more’
time on Individunl ccunneung thm the whole counselor

qroup included in the sf.udy. nwever,‘_ like the total

cuunaelor respondents, ‘the counselgrs under study. in,
Table XXIX spent, considenbly less time on Individnal )
Counseling than.agreed upon by augha:xtsea in the review
of related literature.3? rurther comparisons shoved that
the.counselérs in Table XXIX spent more time on Group
Coungling, than aid Counselors in Jable Xi coufiselors
working at one school level alnc spem: more time on
Teacher’ COnsul.r.amt, Administrative Consultant, clencal

: Punctiqns, and Profensiunal Bvelationu-hips'thnn did counselors

"

uxbfd. - Fag L




" il ’l‘ahle X.

" gividea as for testinq Hypcuf_hesis 12 <

-between the ideal mean ‘percentages on each guxdance 3

“. ag _one schioal Javel, ,.Coun,selors working at one achonl

“one school level ..

'between how’ the counselo: spent hie ‘time 'nd the numher

two school levels were cgnnidetably greatet Lon Oriem:at;ion,,

'l'able Jnux al.so indicated r_hat counselors wnx-kinq
at two school leveld spent consxderably mdre time perform- -

ing orientation activities than did ccrunseloxs working at - - -

This may be :easonahly due to the facl./\

that .there 1é greate.r need for orientation activities at

W schoul levels than at one school level,

No 11t.en4ure was found'on. the relahicnshiys. <k

of school levels in which he wox'ked . @ 2t
Hypothesis-12. 2~ Thete is no significant difference .
o1 between‘the .ideal mean scores on-éach. . °
guidance functIon for counselors working -
o at one school level and the ideal mean
scores on each ‘guidance function for.
mupselntp worki.ng at: two school levels..

n testing f_hl.s hypotheuis, the counaelors remaxned -
TR v g
Findings. Table xxx indicates that Hypnt.hes).s P

12.2 is éccepted. No significant dijfe:ence& were Eound

function for \:he t:wo coux};eloz qroups. Hawevet, the .1dea1

counselor role p ptions. for 'nv- ki wotked at ',

Group Counseling, 7 onnl ational I ation, and

Student -Appraisal than r.hgy were for counselors who - worked'

level had: higher ideal mean percentaLs on Individual
o b Do = B

« gER . So al




_ TABLE XXX

COMPARISON OF MEAN P
‘CONSIDER IDRAL.To! SPEND

TIME THAT cotmszmns AT TWO SCHOOL:

‘OF TIME THAT ( AT ONE|

EUNCTIONS AND THE MEAN
LEVELS: CONSIDER. T
SPEND ON GUIDANCE PU‘NCPIONS N

oN

SCHOOL' LEVEL
PERCENTAGES _
PEAL TO

Ideal % of ‘.cou_nueldrs .

Ideal B of counselors.-
. - i at one school level at_two| school level: "'
Guidance Functions Hean - . . Range, Hean | _‘—W‘s_nge
A Asuintance to studentu - 5 :
Orientation - 2.46 ‘5 4.20 10
Counséling ~ E
(a)‘ Individual 25.83 " 60 23.00 .30
- (b) Gr a ™ 13.75 . 2 30 16.20 30
3. Religious Counseling - 1.42 % .10 .20 10
4. Educational/YVocational " ! s
Informaty 11.83 30 13.00 "5
‘5.* Individual’ Apprpisal 5.75 15 8.73 20
6.  Student Services 700 5 3.93 10
. '7..Placement.Sexrvices 3.08 ° 5, 4:33 15
B. Follow-up Research on Stxidents s - ’
__.and/or Curriculum . 10 2.73 - . s
C. Parent Consultant .7 7.58 12 5.40 10
D. Teacher Consultant: 83 24 V4,67 10
E. Administrative Ccn!ultunt 2.83 5 3.63 ¢ 20
Clerical Functions 42 .y 5 2.43 5
Professional Relationships = 6.67 < & 28 4.27 i 10
Travel .00 B 0 0.67 S5
Other a5 0.25 Q [ 0.60 | & 3
. significant _di at the .05 lével of confidence.

69T °



e 1166 -
Counseling,. Teﬂche! Cnnslutunt, lnd Professional Relation-

‘ships. [

aotn ounselor groupu felt that Indwn!ual Cuunsel—
" ing shoul\! receive. tore gu),dance E1me ehan any’ other
guidance functiom. With the exceptlon of "Travel' and
. "Other”, both groups felt that Relxqz.oua Counselinq
should receive the’ 1east amount ef qui\innce time.

The widest ranges were -found on Individual Coungel- ",

ing for ‘both group . Aqﬂin, as in l'a.ble XXXX, there was™

a 1arqe range dlsc:epancy ‘between the. two qroupa on’

L Indivxdual Cotnseling with counselura working at one -
schocl level havan a tanqe of 60 as conpared to a ranqe
“of 3g;ax counselora working at w0 school levels. In
~addition, ccunselp:a who worked at tw{ school  levels also -

had a range of 30 on Group Counseling.| This vas similar'-

to the finding in Table XXIX. With. the exception of
* "TJ::Iél' and "Other", the lowest r.axiqe viag & found: on
Orxentation, Student’ Services, Placement Services,
Adninistrative Comultunt and Clerical Functions for
*' " cpunselors working'at one schiool level and on ?nllm-up
Research and-Clerical Punctions for counselors wbrking

at two “school 1evelu._

‘Discusaion. Table XXX indicaéed- that. there is

" general agreement amonq buu. co\mseloz groups on. how’
theix qu;daxre time’ should be spent’éven "though . they vork

at dlffezegt levels. Purthez an!ly!ln of data Ehaved
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" %that general aigteument among t the‘ two counselor groups
“Way be. rlue to similar levels of professmnal txaininq.
Table" III (p. 61) shaued that nineteen caunueints had’

a’ Haater s degree in qulda_nc_a and counseung and eleven

were in the process of completing a Master's in guidance’

and counseling. 'In Table ‘XiX,—£ifteen of ‘the counselors

had comgleted a Master's degree in guidance and couns;

ing and ten were in thie process of completing it.’ Réview i
of related litexaturé on 'cc:mnselor role prepara;:inn ; ) ,.
strebsea the need for piofessiopal’ counselors trained, N § ‘
at the Master® s level to x‘educe ‘much of 'the role confllcts 1
in quidance ana _t_o come to some kind 6f agreement as to = ?
what ve should be doing. %! lpparently, Lick of:signifi-’ 1
cant conflict-on gui funotions and the presen PR 1

of gene_ral agreement/ ol the counselot shouﬂ» si)end
hxs tun.e may be due m bnth counaelor groups.,in Table xxx

havinq a high leval of professional tralninq.

I8 adrlxtion, noted smuantien weze found between

ypo! is 12.1 and ¢ is 12 2. In huth ca!es, ¢ ) .
Individual Cmmsehng zer:eived t_he q:eatest amounc of

‘quidance time. Noted m{czepanmes occu:xed on the

- Individual Counsel&ng ranges uith Cuunselnrs working nt

one school level having the hiqher ranges. on this. functmn.

b\lckle "The confhctmg Functmne of -the Schoo],
Counselo:, p. 129.
sene;ay, op-cit. pp. 15-16
Bditorial Commen t', "Counaellng Serv;ces Must. be
Improve\i. PP. *536-637.
Hoyt, *Guidance:' A Constellation of Services, p. 691.
wxenn, op.cit., p. 137

T BIND
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A rande of 30 was found on Individual Counsaung and - 4

Group’ co\xnseling for- counselors workmg at two 1evels‘ ' - . e
on both hypotheses. ) .

Hypothesis r13.1: There 'is no significant difference
= & ‘- between the actual mean scores on each
# guidance function for counselors working
- -at one ’'school level and the actual
mean scores on each 'guidance” function .
for counselors working at, more than - two
school leveis.

JIn te:txng this hypothesis. the counsdlors were <. -

selected and groug ng to the ate school

‘levels to be_t.e.ute'r}' " Group one mciuded twelve counselors < ’

who worked at' one.school level. Group two inclufled: twenty- =~ = . ¢ ”
three counselors !q}xo wbx.'ked' at more than two school teveldr 4 } .
'I“here were three miusiné obéewation-s. 4 & ;

. Findings /‘ruble XXXT indicates that Hypothes].s B
13.1 is accepted ‘No siqnificapt di&ferences were fou.nd —

between the-mean percentages of e actuhlly spent on’

each’ guidance fnﬁctioﬂ by the tie couselor _groups.

Houevgx, cuunselors who worked a%‘ one school lével- spent
considerahly mox-e time on :[ndivhlual CQunseling, G:cup o5 *
Counseling, and Teacher Consultant than did counsélors 2 . v By

who worked at more than two school . lévels,, whereas,” .. {"":.

"counselors at two, levels spent cons:.derarbly ‘more tlme .

on. Onentatn:n, Bducational/vocntional Infomatlon,

Induu ual Appraisnl, and Student Services ‘than ' aid -

counselo:s at oné !chool level. Both counselor groups

A}
speht more time on Ind;vidua]. Colmselinq than on, any




- 2 3 ‘Tnuxxu pte P 4
- COMPARISON OF MEAN PERCENTAGES OF TIME ACTUALLY. SPENT® ON, GUIDANCE ) <
X ) - PUNCTIONS BY COUNSELORS WORKING AT ONE SCHOOL LEVEL AND THE
s X PERCENTAGES OF TIME ACTUALLY ‘SPENT ON-GUIDANCE
o . FUNCTIDNS BY" COUNSELORS WRI(ING AT mRB THAN
. % Sy e F TWO SCHOOL. LEVEL:

. = : Lt o >'

v, % e o ¥ 3 " Actual ' of courselors Actual % of counselors

s, i S X 7. working ‘at one school ' working:at mer =
ST 7 o . 5 . level two school leve !
L ] Guldance Puncgien- L < an y nge ge
= 4
. Assistance to Students TN -
. . 1li Orientation’ B 1.79 o 3.87, 10
~." 2. Counseling X Sy f CE " g
N (a) Individual aale ol o X d
¥ 37 {by Group Toad1lse o s BT R . -
3. Religious’ Co\mu‘ling R It . f " : 2 i
. zducuzionnll\/ecuticntl & . " : o
> o - Imat. ¢ 14.92 \ % 38" 18.48 . 4l ¥
i g . Individual lpptalﬂll w0, 64800 & % 20 10.00 27 s 4
“ .. . 6. Student Services v 2.33 10 4.33 - A5 i
- 7. Placement Service 4.29 x 10 5.09 L0 :
17+ . Fbrlow-up Research o Students 5 e
i and/or Curriculum . 2,04 . . 5 2,00 ' 5
c. Puent Consultant a¥s 5.67 P .13 5.26 9
D. cher Consultant g 7,63 D15, 4.63 5 15
E: Aamlni-tzltiva con-ul.unt c4.42° 2L 10 3.61 B 5 5 .
F.- Clerical Function . 7.66 25" 6.43 14- g
- .~ G. Professional Mlntlonnhlpl_ © 4.00 2 15 3.7 10 ey
_ © " ‘R. Travel 1.08 7 1.37 15° o h
; .41 Otper 0.25 - 2. 1.09 5 ©
* denot ignificant di at the .05 level of confidence.

sbiuiiliomsy 4ot

2~ ?k" RN . o
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‘other guidance function. With the exception of "Travel"

and ."Other", the least amount of time was spent on

Religious Coungeling by both groups.

" The widest ranges vere found on Individual Counsel-, -

ing for both groups with a range of 65 for counselors' who
worked at one Schaol level and a rangé of 50 for those,at

nore than two school levels. Both counselor groups had

- fairly wide ranges on Group Counseling and Educational/

Vocational I}iibmation, with ranges of 33-and 38 for . .
counselo:a at one school level and ranges of 40 and 41
for counselors at more than two school ‘levels on these’

functions. 'l'he other rangee were low and fairly umfom'

N .t . ¥ PR
Discuusi,on‘. Table XXXI indicited that counselors
uho “worked at ohe school. lavel spent their uidance time

sxmxlarly to counselots who wotked at mo:e than two

- school levels.  Again, as.in Table XKIX, Gounselofs who

worked at one school level speiit more.time on Teacher’

‘Consultatxun, v!.th hoth gronps spending more t:.me on

Individbal Gounseling and the least amount of time on’

B nengioua Cunnuenng. In addition, Table X1, like
.
+Table XXIX, ahwed that counualots who Horked ‘at more

than one school 1eve1 spent conslderably more’ t:me on

onen%cm activities.. Such.a £inding may be. §ue to the
fact .that more orieptation services are’ needed when.a

counselor’ workp at more than ‘one school le\(el. No

>
i

|
|

Py




. 5 e
3 : i R o
.'u.texatﬁrl was. iaund on the :elauonshj.p betueen huw % /

the counselor lpen(: hia quidance time ahd tha numbér of

_ school levels in which L R
Hypothesis 13.2: There is no Biqniiicant difference '’
§ . between ‘the ideal mgan scores on. each '
guidance function for counselor!
working at one scliool level and 'the
, ideal mean scores on'each guidance
. - Function for counselors working at - -
. more than tuo’school levels:

In testing this hypothesis, the counselors remained .. '
" givided as for testing Hypothesis dha. £

i ings.' “Table XXXII indicated that Hypothesis

13.2 is x‘ujar-ted. siqniu.-a'nc difierénces were found.

Between the two. gxoupu on"l‘eachex Consultant and Travel.
Counselors a& one school Tevel felt that considerably ’ -
more time should be spent “on consultlng with teachers.

whereaa caunneln:s at more’ than ‘two school ;.eve!.a ielt g *

that considerably- more time should be spenc on truvelling. :

felt that mox'e time should he spert on ‘Individual -

i,
Although not significant, coinselors at more than two - }; \
5chool levels felt'that more time should be spent on i
& ational/Vo tional or, and %
Indivxdﬁai Appraisal than was Fatts vy GoRnBaLota A E e :;‘
school level. quever, counselors at’one school ].evel . %
* 9%
0]

Counseling, and Parent Consultant than was felt b;(

Both munuelo:

counselors at more than two schoo). levels
groups felt thnr_ Individuul Connselinq nhould receive

more guidance e.ime thun any ‘other qludanea function. -




COMPARISON OF MEAN

& . LEVELS CONSIDER IDEAL TO

.- TABLE XXXIT

OF TIME RS AT

.. CONSIDER-IDEAL TO SPEND ON GUIDANCE FUNCTIONS AND THE MEAN -
’PERCENTI\GES OF TIME COUNSELORS AT MORE THAN TNO
SPEND ON 5

e o - GUIDANCE FUNCTIONS- :

. ONE 'SCHOOL 'LEVEL

' -Guidance Funotions

Ideal % of cqunselors
working at one: ‘school
1eve1 )

Ideal & of counselors
working at more than
twd' school levels'

E—n Range °

Bl.stance to- S

a. 2s - 3
1. orientation o 10 X
2. Counseling X g i
(a) - Individual » e 65
(b) Group . 45
+3. Religious Counseling. - ‘s
. 4. Bdupational/Vocational
- .+ Information 30
- 5. Individual Appraxsél 27
6. Student Services ’ 15.
© 7. Placement Services,.” . 10 5 &
B. Follow-up Research on’Students 3 °
and/or ‘Curriculum ¥ 5
C. Parent Consultant 10
D.-Teacher Consultanf - 15
E. Adndmst:atwe Consul.tant 5
F.. Clerical Fun 5, 1 & . £ ‘10
" G. Profeasa.onal Re].atxunshx CRE . 6.67 ' . 25 4.04 :, 10
s - H. Travel™: 3 . 0.00 ) 0.52% . 2w, W
I. Other _ : s 0.25 0 " 0.61 » 5 .8
e = 5 - . ~

* den significant’ dif




» ANy L
with the excaptio‘n of “Trave:(.“ md 'Othex" the 1éaa':‘

by both . gxoupa. Hwevar.\counselnu working at: one

schoul leval alsa felt that tﬂw 1ent nmount of time

: should be npunt cn clex.tca].' Eunceiona, uith a mean “of
1.42 for both neuziou; Counaeung unﬂ‘ClarLcal

Punctiona. %

Indivldua Cc\mselinq had the wideat ranges, with

range of so tor ouneblon worklnq a: ane ucheol lavel

. i cwo school levela. - Counaelars wo:mnq at mze t:han two

e e

. school I.evelu a].ao had a ange nn Gxaup Coqnneiing ’

§ s cuupared to a range’ of 30 iot cbunseleu wnrking at’
one- achool level. With tha exceptj.on of "’r:uve!" and’: . .

"Other", the lowash rnn ¢ vas 5 Eounﬂ on Otientabion,

R . . student Service!, Placemm: Services, Auminlstratlve 5
Consnltant, nnd clezgcal P\mcxiunu £ar counselou working
at one uchoal 1evel and on Reliqiouu cuunaeunq, Follw-

. up Research, and. Adminj.stnt;ve connuuunt for oounaelc:a ¢ 3

workinq at. mnze than two ul:hool levels.. ;I

(e Discussion.” Ir Table XKXIT it vas uhown that
B 5 'counselora working ‘at one gchool level had different "
; ldeal perceptionb of how they ahould apend theiz‘ éuidunce .

time than did counaelors working ‘at. ‘mote: than two achobl

8] 1eve1: Eignificant axffarences betieen the cwo gzoupa W e
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(1) counselors working at one school level have a greater
opportunity to become acquainted with their teacher
colleagues and to have continuous professional contacts
with them since both spend all their time in the same
setting, and (2) six of the counselors working at one
school level were teaching part-time which might have
been an influential factor in why counselors at one
school level considered consulting with teachers so
important. In addition, working at more than two school
levels, counselors might have found it physically
impossible to establish professional rapport with all
the teachers involved because of the time factor.

The significant difference between the two counselor
groups on Travel may be due to the necessity of counselors
working at more than two school levels to travel much
more than counselors working at one school level.
Hypothesis 14.1: There is no significant difference

between the actual mean scores on each
guidance function for counselors with
a student ratio equivalent to or less
than five hundred and the actual mean
scores on each guidance function for
counselors with a student ratio
greater than five hundred.

In testing this hypothesis, the counselor respon-
dents were divided into two groups. Group one included
seventeen counselors who had a student ratio equivalent
to or less than five hundred. Group two included eighteen

counselors who had student ratios greater than five

hundred. There were no missing observations.



rinim@g_g;_ Tab, Xxx!n‘:lndicn o5 that. ypochem

. }ndividuul Counseli.nq and Bduea.ticnul/vocational

Iniomntloh. Bouu euun-elo‘r groups spent’ mor: t.i.me on
Indwidual Cuumgli.ng than any uther quidanc f\mcti.on.

With the axceptinn of *Travel” and. “Othei"; the least

amount of time vas ﬂpa.nl: on _Religious Counselinq.

Indivldunl counseung had the widest ranges; wi

a unge o£ 50 tnr eo“nlelon with a student ratic ,’
eq\uval:nt tn or len ehan 500 and a range of 70 for
counselo:s vith a ntudenbzatio greater thnn 500. The;
lowest range vas .5 §omd on R_eliqio_us .counse!.ing, Follow-: -

up 1 ar;«i~ 2| 9 1. Relati for ccunaelou

with a atndept ratio equivalent r.a:o'; dess than 500 and : /

on Reugioul Coﬁnleunq; Fullw-up Regearch, and
Administfative dpnuulunt for cmmseltxrs with'a studen:
-

ratxo qrenter than 500. : . LB ) i [3

nucuauon. Exémination of the level of profes-

sional counselor ttaininq of ‘the. tvo ytnup.u may have given B

" insight xntu the xenon for lignificant differencea on

Clsxical P\mctions and Pm!aluiom!&elatxunah‘ipa. Analys;s




= cuu.néa Punctions '

. 6. Student Serv:

'or Curriculum 2.35
{C. Parent Consultant § 6.00
D. Teacher Consultant 6.18
E. Administre Lv. Canlultlnt 4.41
F. c]g:i.cu r 19,35 £
G. P siol i’ n-l-elon-hip- CR 75 Uit L T
CHS 'l'xavq). 1.17 v ¥ 7

TABLE XXXILI . - . -

COMPARISON OF MEAN PERCENTAGES OF TIME ACTUALLY: SPENT ON GU:DANC! e
FUNCTIONS BY COUNSELORS WITH A STUDENT ' RATIO EQUIVALE! n -
OR LESS THAN FIVE HUND D AND THE MEAN . PE! m:zm-ms * ot S
TIME NT ON

A. ‘Rsaistance to xeud.nn
1. Orientatio:

- Coupse! nq W
(a) lndlv!.dull. " B
(b) Group .
" 3. Religious CounseYing 2.00.
4. sdue-eionu/v-:cuunn
Information N

5. Individual Appraisal '

'7. Placement’ sotvi
B. Follow-up rch on Btudant'

I. Other. i I 1) £ 5




ties in cne revleu of nlntad ‘Liferature ¥

lndica ed the nesd tor llv trained lors -,

School Cnunuelor, P

" A8 long. ‘a8 the lel\ool counaelux can be conside:ed
‘to’ be xdaquata!y educuted by. having picked up a
_‘few .part-time courses .:.". then it is surely-
ludfcrous ‘o talk ‘in terms of the professional
_status -and. the pmtanloml competenca of the
“.school cdunselor .36 :

m addl':ion, ficant ALES between the
two caunueloz g:oups nn clerical duues and p!o!euional
relnticnshlph may have baan d\ls to ether fuctors.
speciﬁ.cally, u(ilting dsunds un uvaﬂabla guidnnce time’

and  school levu- at witdch the cmmselor worked.

Bxa}ninnt!.on of ths dltl revaaled ‘that. Bf the eighteen

counselors vit.rr ntudent ucio- gzeater than five hundrad,

eiqnt vcrkod at. thxee, or more school levelu. with thxea of

these. n}: the diut;:lct level. l'Ms would nndex it

Time," pp. 439-’«
3 rhickie, "The: confuctan Punctionl of me :




pexiormed by tha uchool cu\mdelo ,'\_ . o

D smun:ly. counulun with s:cp@nt rgtlus greater 5 Y

time -Gonsulting

v . than Hvu hundred may have !pant
~ith pmteuioml petsonn 1) - purticulaﬂy refe:ul

aqencien, because ;he damands and needs of the mn‘ﬂy P

3 school ILvela on t.he guidance prngnm tendexed it pt

cally 1mpcnibla tux‘

ainq%e counselor tq,h.unrue every;_‘

counaelmg cne‘ o L o

Kypatheuu 14 2: There is'no slqnificant difference. . . . o
bétween the ideal mean scores.on each. = S
. .~ guidance functIon for counselors ‘with .
. B v a student- ratio equivalent to or.less’ D
than five hundred and the ideal:mean -:
p .8cores on each guidance functionyfor e
L -ﬁﬁ%g%ﬂ ith a gtudent ratie- |- : -
e '_ ‘(xeata n five. :ﬁndred. V- . .

- In‘testing. thJ.s hypothaniu. the connselor xeapon-' sy

ﬂents :euined dividod as for, t!ltinq Hy) 't.hesj.n 1 1.




. -~ Al:houqh not signsueant, counnelurn with a utudent uci.c 5 ~
0 grsatel' thnq soa feit t.hat conaidenbiy more: time ahold. .+ i

st\uuld xecaive m:e g‘ui’dmcg time ‘thanany ou\az guidance :

Eunctionv Hith l:he exception of "Tuvel" un‘ "Other"

s . the least: amount of quldum:a cum wonld be’ spent'\ on/

oo B o Cleucnl E‘unctiunl by ‘counselors with a’ student ratio,
, o y\J equivnlanc to.0r ).ena thnn 500 and on Reliqtouu Cotnse: ;
L < Ty ing by, couuelou with \utudent ratio q:enter thnn 500
! P ~ .The wideat tunqas were toumi. on: Indwlduul Cmmsel- .
i
Y . -

lattex had a tange of: 30 on Bducatianal/vocationul

“wien ‘the, i os‘--ruyex ana—-fc:hez
S . R :
L . the lwe-t\rmqas were', !o\lﬁd on Clexicnl Eunctim\s ‘Eor

coun!elnrl \dt.h a s:uaenb atio eq‘ulhlent to or 1esn«




COH.FARISON‘vOF HZAN P MTIO b
LESS THAN OR_EQUIVALENT TO FIVE uunn D CONSIDER IDEAL TO SPEND o .

or{ GUIDANCE PUNCTION AND THE m PERCENTAGES OF TIME ' W)

THAN FPIVE. ' - 2 2

consmzx TDEAL o nm ON K ¥

T of counselo: leal & of coun:
with student ratio < with stddent ratio
. fiye hundred =4 five hundred - *

Guidance Functions'

A. u-i-unce to s:mnn
- 1. Orientation

Religious Gous
‘!d\lc«lt!.cnll/\locltionl 3

nformati

5., Indivtd\ul Appr.l.lll

6. Student Serv.

7. Placement scxvl

Follow-up Research on Students
and/er Curriculum

Parent Consultant '

Teacher Consultant .

Administrative Conlu.ltln(:




" ratio'greater than 500. Hmlevat,.althwgh oth quups

RUEN

“lsee ‘Table viI, p‘ 69 )i

".131

'than 500_,-»41 on Reli ous Coungeling and Adminintrativ:

o c:m:mltnnt tor counse) Ors wit_h a utudem: rutiq gruter

than 500.

iad ‘ainiiar” {deadzole perceptions cheuLaetual

&+

roles diff.exed ligni!h:n t1y as pointed put in Hypothesis

In xéviaw of relat g
& commonly aqreed upon optimum vcounueunq loud was one’ *_ L

full-tire counselor to every 250.to 300 students. EUNS Y

the present . ntudy, 52, s per cent of che tespondentu had
a student :a(:io gzeat:: r_han 500. Only eight of the
respondents. approxinatéd, the optimu do;xnselot—student

. ratio as xeporeed Mn the :eviaw ot rehted literature

|
A high ‘student: ratio for

R

What Should be the Pupil Load for the'
Peraonne!. and Guidance Journal, XXXIV

37)(.3. Hoy
School Cnunuelox,
(Oc(:ober, 1955) ,

Piqt:ofen and Vri.end, _p_ .cit., p. 183.

R, Finley and B. Shertzer, "What is an Adequat:e
Counselgr-Student. Ratio," School Cuunsehn . Perspectives " -
and Procedures, ed. H.J. \Peters. an H. - Bathoxy ;n:auca..
F.E.. Peac ock Publishers, Inc., 1968), pp. 291- 1;97i

P.J. Warren, Report of the Royal Commission on
Education ‘and Youth: Pravgnce of Newfounﬁlana and ﬁbndor,
m:. 1967, pp. 23-24.

Wrenn, op.cit., p.. 117. N ST

1
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* "study-entitled, "stat:us of Guidance and Coinseling in’
NewSound1and Schools, 1969-70. "% an

u: pxovinclal

:cunselora to. ndsquat perform their quidance tola,

nudent xaf.fo- must be zagqcaﬁ.

ummary and Conoiusions ’ R
; Rypathalel 10, 11,12, 13; -and 14 stated that
c,b\ﬂmelot respondends: cu--uua on the basis on sucn'

factors withih ths counuelou‘ educational uettinq as
protauiéml dutie!, length of time in present school

set!.lnq, school levels at \lhich g'uldum:e functions are,
N performed, ‘and student ratio would ngt differ llgnificantly
in the actyal and ideal caunuinr roles. &
N . - When the\c unlelou were classified by their pro-
fespional duties in the educational ne:;{.ng, 1t wég found .

' that full-time counselors spept significantly more time

* ot oping pre 1 felat than aid pu:-

time counselors. - However, no etgnificant differérices ..
_were found between the ideal Younselor roles of the two
groubs. v g oo b LA
When the coun-elo:i mere cluulﬂed by length of

time they had besn in their present educational uettinga
as ceum;ou, no’" 1gn1s;e.ne :u;:eunce was ‘found when

Way, Status of Guldunce and Counseling in - ¢

3y

H

' ewfoundland Schoola, I985°T0. uunozs‘! Univers ty of
NewfoundIand, 1370, p. 4 o




s to tuvex.unq. Fat el

wnen tha ommlelou were, ©] uuiﬁed by, the number

cf nchool level.l lt which they worked, “rio aiqnifidant

d;fferanca u&p £6und betuaan the- act'.uul counselnr rel:s i :

of raspondents wotklng at one “‘school lgvel and the actual_

‘coungelor mle. o!‘ renpondentu workinq ut two schwl

- 1eveln. sim!.larly. nu -!.gniiicanf dlfference was. fnund

when che ame tvg‘ co\.\ £ elor qraups had their ideal coun-
selot mlea cru-q—compuea.y When the™ actual coun‘:zlor
roles of relpomlants wurkinq at’ one school . level

crcsa-cumpnzad with tha actual co\maelcr rolas_ of xespon-

: denta@rking at mxe f.han two levels, pé ulqniﬂcunt )

diffetence was touxkl Hwaver, when ‘the nna twc .
counaalor grcupg hnd their idaal counlelor roles cross-.
compnsd, it was, found that counnelcru “working at one . R
school level would 1dea11y lpent uiqniﬁcantly more t!ma
on consulting w‘lﬂn teachers thun would &ounselors voxkinq
at more than bwo achnol leve!.a, vhereas, counselors 92

more than tllo ichool levsll ideally devoted lﬂote time .’

T7wr BINOmE




scml“asttinq. Bwavar, tauta revea:

ferences on ‘the actual, and ideal zcxeu of-the' counuelor Wi

arte Clannicson by o i

eduutxunax nttlnq, student :auo,

and mre thm\ two school ‘l.eva].s. :

VI 1. CQ}ICLUSIDNSV

duths in the .

vypxklnq at one




3.

4.

5..

6.

7.

- actuul and ideal role. .’ T s e

s e whole, nd .50
- conflicts between the time spént on g\udnnce r\metxons'
."and’ their perceptions on how much time-should be s

- gpent-on guidance functions.. .spaciﬁcnuy, the $3

counselvrs: felt thiat less time' sfiould b8 by o

nal and 'ln
% clericdl duties and more timeispent on’conductins
follow-up Btudies and conunltinq with pxufenion

personnsl. o

The pancipah and, their coun'elo:a held jlmunx
views: on how the counselor should spend nu guidance
time.

, Counsalors: vith dlﬂa:ent 1evslu~o£ pmfeshional" = G O, ¥
‘training in guidance and coungeling .spent’ their ¥
guidance time differently, although tﬁere vu
general among how -
they should sdeuny spend their guidance tlme_ Of,
the counselors, those with a Master's degree in %
guidance and counseling more closely approximated -
the views of authorities inr\related literature. 5

Counselors™with varying degrees of educutianal back-

ground in areas other than in counseling differed .
significantly in the allocation of their guidance, .
time among . various guidance functions. ‘The primary -
educational backgrounds discussed were teaching, .
‘administration, and theology. .

Counselor age vau an. appaxent factor ligniﬂ.cancly
influencing the allocation of guidance time with .
counselors - equivalent to or younger than the mean ' %
‘age of 32,7 having different actual and ideal: roles” *
r_han counnelnz- oldar than the mean.age. .

The' amoint. ui profenionll experiénce in nunselxm;,

+ teaching,‘and administration significantly influenced-
“'the.counselors' allocation of :guidance time among M §
vuioul guidance functions. 2

Df the !ive factors considered influen}:ul on

counselor, role within the school Qettinq, 1) .

! professional duties, (2) length of time in the' .
* educational setting, (3) yorking at(one or two . .

school levelg, (4) uo:k ngx at ‘one or more than- cvo . .

school levets, and (5)' student. ratio, -only (2) -and -

{3) were shown not to be 1nﬂuenctng the co\lnselbx 8

THHhT BINdWVE



DE these m 8 ‘to the
hackground 1n guidance and l:ounselinq

‘i B.ﬂllcﬂtlunul
edu:ational setting m whh:h he worked.

& factors “in’ the' v
A sought'

Ansvera .to_the Eo!louing zueatch questiu

4.,
How do counsaleu actially divide their time among
R sevaznl guidanc unctfu ‘and activities? -
What'do counselors beueve to be an ideal auocntion
of their- time among these same ﬁmctIena and
actlvit!eu?‘ s

Do coumelors with varylnq deqreel of. educauongl.
1

in guidance
and counlalinq Adiffer in respect to. (1) “the types
of functiohs. they perform or.(2) the amount of time <
they- uctunuy lpant on these !unctinns?
L

bo counselors with vdx:yinq degrees of educnciunu -
and |

in
and cmmulinq differ in r_neir perceptions of what
an ideal amount of time would be to spend on these
same functionu and activities?.,
3 4

Do.such factors in the educational setting as '
counselpr-pupil ratio, the principal's counselor
role perceptioh, the length of - time .the. counselor

- has been inl- a particular school setting, his.

professional duties other. than co\mseling in’the
S Sa o,

THw7 Bikowe




tl:hool lattinq, lnd lchuol level(u) in uhich he, 7
vnx)u, create tounselor role variability ‘among
“counsgelors. in ‘the prwim:e of Nw:ound!.und und
Labradnt?

i " bo connlelo;t and their primﬁpalu auiqn uin,ilu
i’ ‘timé allotments ‘to" ‘the vurioue functionn pez!oma
by: cv\mlalou? G

In cnépm iz ’ 13 vas, o

‘ the, topac undg: ltudy lmi divi\ied inta fmlr majox aections

as follows: {1} Cor Role blems: Use of Gai
“fide,” (2] Counsolor' Nole lﬁ: ra\iib;l.

) Euetozs in the: B

Eﬁucaticnnl satting Inﬂ.ue neing Counselor Role, and (

5y R Sum!ury\‘ WG ququtionnai:eu yer developed by the_

© investigd »im,,, ithorita ,re.ouzce. siaisble o the't"'
s reuggd” .. 'These qi

) were 9ent 1:0 E

pxnvxncul ce\xmielnru And their principala.

o The Counselox Oneatibnnaixe and the Principal

Questiomnira uate sent oh Hny, 1972.. A lelf-addreseed,j P e 5
stamped envalope vn encl.osed. The- :glppndentn were . " 3

~:encouraged- to nllntuin anonymiby. At.the end of May (o

follaw-up letter was nent tu.non-respondants in oxder tu 3
elicit a grnnr teuponne. Durinq .the Ehml veek in June,

those who hnd not responded vere contacted by telephone. .

led to connaelnrs, .

+of :,he ﬁﬂ:y--;x que-tionnuires
mxcy-qght were used in the sty y. of the fifty

quest;mnnuizes mlhd :o grincipﬂs, mitty—thme uete =3,

used in the atudy. 'l’he ﬂnal date for 22021pt of questson- :

nai:e.s usad in the ‘study’ was auya, 1972. i £




Appan recdﬂpt of the 'dnta, descriptive atatietlca wefe

£ . used”zo explain the, cuszribunm& of Tesponises. Hean per-, v

csntuges oE ti.me iiere computed for' accual and ideal :oleu

and n:ompuisonn and ctoll-cﬂmpuisops were made for alqnif-

icant di.ffezencos ut the .05 level oE conﬂdence.

; ; - X boncpus;uus mn mcon&mo@'uous e

<3

Recmerlﬂatid

Neyrfaundund schwl ;mlnaelots expe:i-

enced sofne confucc betvean the actual time apentv on qu{dance’
vaad

and thels: dption of how mich cme they should

spend on these f\mction y ~!n ‘addition, he ::ounuelot respon-
P

dents indlcated that somé”coungelor time was being spent on _
y . Qn-guid s 1c .xeu" 2 't.hattheachocl - e

,counselors lnitiate a clatiﬂcnt!.on of their gu).dance roles .

through .the Schnal connselozu' usociauon of Newfoundlana. : N -

4:onc1usion z. JIn tama of pmgeaamnal licerature, sy
madequate tSme was ' spent by ptcvincial "school™ col\naelors on

Indxvxduai counseunq, ‘bt the. pmvineul counselors did X

not feel that thia is.a serim p:oblem. . ¥

Recomendat ion: ~Although ‘the school cmmaelors xpenL

" more fime on lndivnlual Counseu.ng than on any other quidance

f\mctlon, the actual and" meu mezm percenbaqes uf cm,’ all

5" cated to v_ms function’ by ‘the, counselors. as a ‘whole was

Loy
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inadequate. Hhereu authorities ;hn related I.itexatuxe indi-

cated that school c:mnu;lou nho\nld devol:e one=half of -their

guidance/ time woxkh"g dxueuy wm. students and in this *. . N

study the uchool uungalors, .as.a vhole, devoted aPpmxm.eely
25 per cent ut r.helr tlme to ‘this - functién, n is recommended
that p:qvim:ial sl:hocl co‘lnsulors spend much more ‘time. on
indfvidual co\lnueunq. A )

Concluai n 3. In accurdunce with' related literatuxe,
pmvincinl school caunaelcrs need ‘to devote wre cime to ccn— .
sulthq vith pmtassional penonnel eon(:ributing to the ‘

total quidance pgoqram and to,!ollow-up‘tguatch.

i oy
ion. - Whereas, provincial school counselors

épent less than z? per cen€ of ‘their guidance time on these.

' 2 in xelm:ed 14 ¥ that

.approximately one-thixd ol ‘the school oounnelor s guidance

time should be apent in theae ataus.v Thus, it.is recomended

i e st
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d th :ial achool : su.mmce

all clerica!. work which is hot a put &f e.hah: guldlnce

Conclusion “5. l’mvim:ial school couniulors were

dissnuuﬂ.ed with .the amum: of time they spent on .

Wy nal T tion and felt that less. time '

should be devoted to this function. -
5 ] _,“ cy
Recommendation. ‘To ‘eliminate devoting too much time

to Educational/Vocational ia it is

‘thiat todnselors (1) provide stw;ianuv with direct access
€0 this informatibn through & filn club, student &ids,
career days, periodlc occupatinnnl group wntk, and (2)
provide a rom or pu't of ths aqhool lib:a:y vheze utnde;u

can’ ﬂnd the information themlelves. e

Cohclusion, 6., The school counselors and their

principals were in close agrgement on how the c,ounael)or s

should sperd his guidance time.

Recomnendation. Sincé the amount of ccnfllct‘bemen
a counnelnr and hil principal will vary from school settinq
to achonl setting, it is recommended. that uchool ccunuelou

be . fully a\nre of whnt ngti an
pxogram and puum: ﬂaia program to their principals upon
entnrfng a -chzfl system or prior to employment. For a

guidance program to be it must be




degree in guidlnce and cmmlelinq.

with che suppo:t of the nehool.principul, %m. 15 the

major in ce in . ‘the. £ "o: auch amf
member, including the sehool aminu'e).ot. :

Cofclusion 7. As & whole, lchool l:ounuulura with’

a Mu‘ta"rdagza (An quidam:e nnd counseling more clolely

Bk

of a es in the related -

i " o 3
1it3:tuh ag, to how uw ogunulor'u time should be ‘spent .

ndation. lihetenu guidance nnd z:mmaelinq o

is relatively ~nev to nwfoundund lCl\DOlH, Lt is xeconmnded 4

that all pancnnal assuning the xcla of aclmol counselox &8

* have ndequata counselor tnin.lng at the Master's degrea

level. If a person within u.s school setting caii be
considered n uhool coumelor after mvinq ‘taken only a

few part-time wnueu in guidnnca and connaelinq, it uul

be difficult to achieve a-prof 1 level of co

status and ef s in the provincial schools.  In

this lt\uiy Lt was lhmm thut only 50 per cent of the

) provincin school counselors had l:ompla:erl l Hutet 's J'

. - e o
Coﬁulullm.! .. Other than "rravel", the least amount

of actual and.ideal @idance ‘time was éevot.ud to mliqrio,us

Gounul.inq &

ncmnduucnc. No-authorative ‘literature was '

found on ‘the ancBnt of tive that school counselors’should
- j




" and Youth 11 and by in related 1

SLa9

i A e ; o 2
devote to. raliqloua counseling or-on vhether. of ‘not this.. .

‘is & q\iidnncu function. In this ltudy." vteliqious'f:oim-

selinq
backqmnnds. It u reomended that- caunualon yne t.heir
own diactation in dacl.ding when they are perfoming
religlous counuaunq ‘and judge thek p:ofesaional empe- .
tence in-this mttar in accdrdance with their own edu-
cu:hml bncquoun s and type of raligmua pxuhlalu it);

which thay are pzelented. .

Conclusion- g. An optimuny counselor-student rutio
of one cotnselbr to 250 to 300 stidents.was achievéd by a

nmininal number.of the pruv}nclal Icimol dounselors.

‘Recommendation. It‘is"mcuﬁeméd' that to hni}a

efhcient guidnm:e programs within the provlnelal achooll

the counselcr-studenb ratio -honlrl not exceed 3n(studann. 5

such an ‘optimum oounaelox-uturlant ‘ratio had also Jbeen

straqsed by the'Report of r.ha Royal Cmniuiun on Eﬂucnucm

: A

D Conclulion 10. A total of 63 per cent 'of ‘provincial -

school caunu&ers were employed as. tun-time quidum

counnelou. ¥ % e — 5 ) '

Recomiendatdon. hlthqg;qh there has been'an increase

in the mumber of full-time counselors in provincial schools

since 1969-70 -(in which more than one-half of the wunia;ox

peztomed mainly by. coun-elon wx;h tmol.ogicn




193

population was énic-tlma'wb'x‘k‘a:h_l we ‘8111  have “too many

part-tine workers.. ‘Since an’individusl vho has & pn':c—

r.s.me coundeunq Pouitlon muy be :endend less’ aﬁﬁeutive g
as a, counselor because of othex conuxcting school

funsti At is end thatsuch otnselors exact'

evexy effon: to become fuu-tme cqunlelors. .
. Conclu iun 11 vl sgional

of the counuelon in ﬂsldl other than coum:ellng my have ]

been an uﬂuentlul iactor in datemining the allocation -

’uf avnuable quidanca time

Recommendation. - since ine study showed.that coun-
selou vithont previuua ndm;niatrative experience and wlthl
len .than ﬂve years of tenchi.ng expe:ience more cloaely

E apptoxhnabed an’ ideal co\mselor rol: than did counselors
with luch experiance, it u reenmmendeﬂ ‘that - p:aviuus pro-
feninnnl expezienca be conuidered an intluentlal factor

in the uelactloh of applicantn Eor the Hntez s deq:ee

’

}
% Cont:lusion 1_2. 'Phe majori.ty of the pzovincia).

ptoqram in’ quidanca -and eounueunq. . : Ve

. school cévnsellora ‘worked at several school levels with &

ciiphasis’ placed mainly -at the serior high school level. '

' Recommendation. It is recomended that fore school

: counselou be employed full-time at the Elemenmy nnd
Junior High school levels dince u isat these' tuo 1gve1s-"

‘that preventutive co\lnneunq cm take, place.

TAHr BINOwE
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- ' Lorig Pond, Manuels
Conception .Bay
May 3; 1972. .

To ’rhe Couueloux

) % e following. questionnaize La dn important, part s
of a ltudy vl\ich I am doinq on the role of tlm schogl

4 l'hq questionnaita- will hojafully provide valuable
information both on ‘the:various activities actéally‘per-
formed by, school ‘counselors and on the judgement of the
counselors as to what.would be an.ideal performance of
these -activities.: This could assist the Department of

. Education and the Department of Educational Psychology,
uidance' and Counuelh\g at' Memorial University in deteminiﬂq
futtire policies. regarding ‘the education of .student coun-
selors for our Newfoundland- and Labrador school scene.

‘As a graduate student in counsellng ‘and a’ futnre
§ colleague; I amasking’ £6r your generous, cooperation in
helping me -partially fulfill my thesis requirements by
completing . the attached questionnaire: I would like to
point out to you.that this is voluntary and that you are
in no_way obligated to.answer ‘the questions. However,
your full cooperation will be very much apprechted.

o You ued not put’ your name on the queauonnaua
Aho, leave blank any:question which is not applicable

or which you cannot (or would rather fot) answer. A self-
addressed, smped, envelope ls enclosed for your .
convenience.' ! . = W B
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SECTION I. GENERAL 'mommcm

A. TITLE

(3]

s s Counséling

NS

1. Counseling years
2. Teaching ' years
3. Administration years-
4. Othgr (specify) years

5. Reverend
6... Doctor
+7+Brother
~8. Sister,

QUBSTINNAIRB ON THE RDLB _OF THE scaim, CMEMR A
o o IN mommmn AN'D LABRADOR e ok

|

|

INDICATE WHETHER YDUR PREVIOUS PWBSSIONAL EXPERIENCE

HAS FULL-TIME m/ml PART-TIME.

2. Teaching

Full-time ears
Pull-thne_’yeuu

Part-time_- - years

‘Part-time years

3.  Administration Full-time years Part-time

4..0ther - -Pull-time years

years.

YOUR AGE _years.

Part-time_years = -
‘LENGTHOF “FIME 'IN YOUR PRESENT COUNSELOR SETING

T UIIMRSITY DEGREES HAVE YOU .RBCBIVED? (1 e. B. A.,_

1.Ed., etc. ) )
1. No degree (if so check)
2. Undergraduate degree(s)
Diploma - (specify area)
. Graduate degree(s)

a. completed (specify)

b.  incomplete (specify)

aw

-

-

Have you uorked
beyond

Master's 1eve].?
(check ‘one)

a. yes

b. no

PRBSEM.‘ PROPBSEIDNM- DUTIES '(Check appropnate npm:a)

" 1. Counseling (full-time) -

3.".Counseling (parr.-f.lme)

- Mninistxation

3, Teaching

THwr Bimome

ears

ne-half one-ﬁ! xd one-!cuzm( Gthex, “ e
specify
on e-li 354 ne-EEI H one—!o\miﬁ other - (upecify)

one -Eﬂ! She-thizd one-fourEﬁl other (upecify_”




Iy,
Junior High'. ' '
Senior High .
Diltr!.l:f. ‘Level.

IPYOUC&!CKEDKORRTHAN

m PBRGHTAG! ‘OF: TIME YOU SPEND HOI\.KING A’l‘ ,EACB

hme taxy
2. J\udox' High'
3, ' Senior. High

ONE IN 'H"

g
M.-triet Level 2 %

PLBASB INDICATR

*z\ !‘eutn nd” ueuurements in Eﬂllcution 24

‘3. ional 1

4. "coiuiuél"ing Téchﬁiques '
“5. .. Researc] :Methods
6. ‘Statistics - ;
7., ‘Personality Theory
Indivldual 'resunq
Group! !’auting &

1T, ization and 1

Practicum in Comuieum; .

LEVEL.

125 Moh-c-nt Pnycho;ogy
13. chila Psychology

e  Other. -(specify)




SBCTION II. GOVIISELOR Rﬂm INPDRHAI‘IW ,'

Thiu uction :aquirel two types of - infomaticn- :
) the actual é.ule spent: in performing various guidance
activities. (COLUMN A), and (2)' the ideal amount of time
y(ou feel ;houlﬂ'he spent in per:oml'ﬁ_ hese nutivitiau i
(COLUMN B) . 4

In COLUMN A please 1nd