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ABSTRACT - * L

+  This study of potential dro_poutsvwas carrjed out at t!;e request

;f and with the cooperation of the Bay d'Espuir-Heml‘t‘agé-Fdrtune Bay 1" "
lntegrated School Board-in the Pruv-mce of Newfound]and The ‘general.
anectwe vas to ‘initiate contact vnth students and teachers, and

through ‘their cooperatinn and assistance, ubtam apprppriatg data

relev«?nt to the dropout situation within the s;ht;nls under this Board

wh’ich wouid then provide a factual basis for. the B_oard to begin

develop\ing action plans to combat the’pmb]em. out of this, 19

g

specific objectives for the'study were developed.

A review of the Hterature mdlcated wide areas of d1sagreement

among researchers in the field. D1fferences i .researth design, »

. sampling pro'c_edures yad terminology made comparisons of some studies
invalid. While writers did generally agree that Tow achievement ‘was .

= characteristic of the 'dropout, the reasons for this®phenomenon were

~ the source of many apparently :untradictnry\reseércl; findings. Wide-
spread agreement'was found in the 1iterature; however, wheh discﬁssing
socioecunumc factors and their‘affects on student motivation. THe
Hﬁerature 1eads one to conclude that the lnosc prevalent character}m/
of the dropout are low Tevels nf academic achiev nt-and, cqmmg from

e
famhes 'of Tover socioeconomic status// .

-
Two assumptwns were made in the conduct of this study *
The first was that dropping out is a process, and as a result, the
study of potentla'l dropouts was a valid procedure for the purpnses

of th‘lsvstudy. The second was that simply asking s({;udents if they
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. were expecting to Yeave school before the end of Grade XI was an

-adequate way to identify potential dropouts. . .

Two saniales were used in-the conduct 9f this study. In all
cases, s':qdenfs considered pot‘zné‘ia’l dropouE were compared with a
control group of potential persisters to 8nsure that the final ©®
conclusions would be b‘ased on factors Which clea‘v;ly identified one
fmm the other. i

Data were obtained ftlom questvbnna‘lves conce)'mng attitudes
toward school, family structure -socioeconomic bases of the families,
se1f-rat1ngs. teacher ratings and educational background. Marks and
attendance werg obtained from school records and standardized tepts .
were used to measure intelligence, mading ski’lls and social matirity.

It was fnumi\that many of the basic trends ryp%rted in jthe

literatu{nere applicable to this 'school district. As @ group,

‘potential dropouts were found to'be more heterogeneous than potential

persisters. It was hypothesized that dropping out may be the“result

of one (;f two sets of, predisposing forces. The first saw premature

//!i\th/mwal as an ego -protecting device. While potential dropouts

s

considered, edhcationai goals to be important, they clearly recognized

thetr own lack of success ‘in reaching them within the’ public school:

The second saw dropping out as the result of (denﬁficatiun'w‘lth

significant others 'leading to the development of‘leyes and life styles
inconsistent with the pursuit of studies.

. Usually, the potential dropout expressed the lntentwn of
;etting but‘of thé school system, finding a Job‘and taking adu‘ltv &

.
up-grading courses from the Vocational Schools when he reached the

—
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necessary age. The family backgmund also’ p'layed an imp\%mt role

with potent1a1 dropouts tending to cnme from Famhes on Social’

Asslstance more sothan putenha] perslsters. A fann ly chain reaction‘

effent “Was 1dent1f|ed with erlihood of dropplng out 1ncr‘easlng 1f
3

the pa\-ents and one or more s1h'l| had also been dropouts. The

putent1a1 dropout emerged as “a mlsﬁt within the classroom, a]though
the yeasnns for-this were mu’lhfarinus. The major fmdmgs of.a

Newfoundland dropout study conducted by Sister Mary Perpetua Kennedy

“in! ]966 were. found to be operant up.to the time of this study.

Recommendations centred aroun(_i the -development of consistent
.;m‘tho’ds of record 'keeping, \greaier_ contact and cooperation between
the shome and school, approaches to instructjon and-evaluation taking
g‘reater.account of individual differences, the development of stronger
student identification with the si:hqo]s and the provision of ;d‘equaté
guidance serv%cés. In addiﬁpn. recommendations for further research
were made, andia checklist, based on the fiﬁd1ngs of this study, was’

,constructede_t'o help identify potential dropouts.
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SECTION I
INTRODUCTION

PURPOSE OF THE S"TUDV ¥

This study was generated a‘s a'result of a request from
the’, Bay 'd'Espair—Hermltagé-Furtune Bay ‘I‘ntegrated School Board who
desired to have a thor;ug‘h investigation o‘f‘the drupout' problem in

their schools. ' While the School Board and school staffs realized”

that it was a major educational problem wMj’ e District, they
_wished to have the extent and nature of tKe problem clarified and
obtain data basic to the development of approaches to combat the
problem. The study was therefore mmated to mvestigate factors
relevant. to the dmpout situation” in the schools under the au}hnrlty '

of the requestmg School anrd
N SIGNIFICANCE OF THE STUDY ’

Thé ;a'lamﬁ'ng]y high rate u_f premature loss of studen‘n‘.s fmm ’
schools in the‘distv_‘ict was a major and .puzzling frustration for the
Board in Tight 6F: s ’ )

(1) their desivre to: ;;rovide & meaningful school experiénce
for all oF the1r students,
N ”7(2) their deswe to see their students makmg meamngful
' contrlbuhcms to society relative to individual

capacvtles and . \



(3) admlnigtrative anqvplénning di{fjculties resulting from
inaccurate enrolment estimates.

. 1}| a review of the sit\iatiun, it was stated by the Board
staff t%at “many of our bupils are dﬁon\ed from .,Fhe start to repeat
grades and eventua’l Ty drop out of school."! MWith an esHmate that
they were-not meeth the needs uf more than 60% of their students,
_they felt that on the basis of, past trends, no more than 150 out of
253 students in Grade VIII would reach “Grade XL, and out of these’,
only about 100 would be graduaCed.2 WhiTe not stated as such, tms
data was indicative of a drdpout rate greater than 60.5%--at least

one and one half times the generaI'Pravinéial rate.® “The Boarg had

v not "béen able to idennfy any general pattermns, and there appeared

to be deviations from the general pattern reported in the literature. ¥

BACKGROUND INFORMATION

“he Bay d‘Espo\ r-Herm tage-Fortune Bay Integrated School
Buar‘d had a September 1972 enrn'lmem: of 2217 students in.20

INathan Cutler and Everard Dawdge, VA Propusal Regarding

: Szcondary and Post Secondary Education for the Connaigre Peninsula
and the Bay d'Espoir Area" (Enghsh Harbour West: The School Board,
. .

972), p. 1 (Mimeographed).
*Ibid,, p. 3. . ; ' ;

3province of Newfound’land and, Labradur. Stat1st1cal

Supplement to the Annual Report of the Department of Education and .
: -VoEtﬁ for the School Year ended June 30th, 1971 (St. John's:
Government Frint‘lng Office,. 19 7 7, p: 40.

*Opinion expressed by Everard Dav1dge, Board Supervisar,
-personal 1nterview, danuary, 1973. :

B



schou’ls in 16 sett'lemnts S This hroke down by sex to 1142 boys and
1575 girls, and by rengn to 1912 Anglicans, 136 Salvation Army,
79 Roman Catholics, 47 Pentecostals, 38 United Chun:h and 5 others.*®
A sthdy of Table 1 reveé]s th:t. the District had a large
number _of Al]-grade. Schools to deal with. By numbers, they comprised

35% of the schools (in the District and served 28% of the students.
- - £

Out of the total number of schools, 25%, were located in isolated

‘sett‘leme‘nts accessible only by boat. The others. had only recently

been connected to the Provincial roads system.

TABLE 1
TYPES OF SCHOOLS -

Province District
# . # %
All=grade Schools - B 1 7 35%
_ Elementary Schools s:? o 9 dsg”
" Central High Schools ) 129( 162 o ow & 20%
Regional High Schools 36 43 [} -
Total 826 100% . 20 100%

There were six discernible school systems served by the
SStatistics, Bay d‘Espoir—Nﬁmitage-Fortune Bay Integrated
School Board, September, 1972, p. 1.

¢Ibid., p. 4.



rovlnclal v‘oads system, as follows:

_‘Enghsh Harbour, R
" Harbour Breton,

@ @ A Mi1]town,

» Hermi tage, .

Pool's Cove, and

.v Sea'l Cove. e
& _In addit‘lon, there were five school systems de'l'hmted hy .
) ,.t'heir: 1so1at1on. "They were:
. Pass {slaud,‘
/McCa'I‘Ium_,
e Rencontre East, -
) Gaultois, and
Francois. : . L T ®
! ' . More detailed background on each of the systems and the
communities in which™they were located are included in Appendlx_l’\. .
N SvPECIFVIC:OBJECTIVES
" - The following c;hjectives were estgb'lishe be aécump1ished
) by this project. : 'd—g%
T Mea}ure tl:ue h}:1ﬂing power of each ;)f the school systems
i within thé District per Grades VII, VIII, IX, X and XI.

2., Measure thrcn:"l]ectiv_e holding power of the District per
Grades VII, VIlI, X, X and XI
3. lnvestigate pcss1b1e re'lat’lonsh‘lps between the t'lme of

year and premature w1thdrawa1 from school. =



4.

| .
/Invest'lgate selected reasons for 'Ieaying school 'ir_| terms of

appHcahiIity.to ‘pu}’ential dropouts and potential persisters.
Investigate potential dropouts' and potential persisters’
perceptions of thg consequences of actual withdrawal from
school. &% .t

Investigate the slmi‘]ar’ities and/or differences between
teachers! rEactii);'s to the selected reasons for leaving

school and those Bf:’_the potential dropouts and putentjgl

persisters.

Investigate possible differences between potential dropouts

,aiu‘i potential persisters in teims of academic variables.

Investigate possible differences between potential dropouts.

and' potential persisters in terms of peer relationships.
. ; T

Administer the Vineland Social Maturity Scale to ysotential
dropouts and poter;tial persisters to assess any p‘ussﬂﬂe
dfvfferances in social maturity, as measured by the Vineland.
Investigate the in-school behaviour of potential dropouts

and potential persisters.

. Investigate the relationships between hhssing, walking to

scho‘ol and attending school on bursary with the potentiality
of dropping out.
Identify any-}ﬁfferences between potential dropouts ang* ‘

potential persisters in terms of their views of the

i}mpartjnce‘of and the ability of the schools meeting the &

-of aducat'lon in Newfoundhnd as outhned in the Aims




RER Investigate tht.a possible existence of familial.differences

! “" bétween poténtial droi)uuts andv potential per’sisters.

314, Investigate the ’pus;s:ime‘ex-iste‘nce of differéences between
potent1a1vdrupuuts_ and p‘etenﬂa'l persisters in vocaﬁiovia]
aspirations. : . ; .

15. Identify differences betweeﬁ potential dropoits and potential
" persisters in the degree of participation in school and
community act1v1t1es . )

16. Identify differences between potent_ial d;'opouts and potential
persisters in terms of att‘endance.' .

17. Identify differences between potential ‘dropouts énd potential
persisters in terms of their attitudes toward ‘tea:hers.

18. Investigate Fﬁe re'lationship_ hetwegyg sex and potentia‘l
withdrawal from school. :

’I‘B. ldennfy similarities and/or dlfferences between the dropnut ‘

R 2 pattern eyidenced in ?15 study ;nd the. dropout pattern for

Newfoundland identified byv'sister Mary Perpétua Kennedy in

. 1966.7

\ ¢
T~y o . o DEFINITION OF TERMS

Drogout K
A dropout was considered to be a pupﬂ who left school, for

. 7Sister Mary Perpetua Kennedy, P.B.V.M., "A Critical Analysis
> of the Dropout Problem in ‘the Province of Newfoundland Over the Ten
4 Year Period, 1954-1964" (Unpublished Master!s Thesis;, The Catholic
y Universlty of America, 1966? pp. 96-100

<



B an} reason except death, before gradﬁa‘tion or completion of a program

«of studies and without tran;ferv-ing to another school.® i

Persi stev

A pers1ster was considered to be a student who remained 1n
e

schoo'l lmtﬂ graduatmn or cump'letiun of a program of studles
Potential Drogou‘"c
A potenﬁa] dropgut for the purposes of this study, was .

deﬁned as a student who, in his own aplnmn was hke‘ly to becoma

a dropout..—

1 Persister -

A potential pers'lster for .the purposes of this study, was

defmed-‘as a student who, in his own opinion, was likely to he a

‘persi ster < t

In this study,.the term "Board" was’ used to r’éfer to the
Bay d'Espoir-Hermitage-Fortune Bay !ntegrateé School Board,
estabTished under authuh'ty of the Integrated Denqminatiuna'l

Educatinn’cmitteé as empowered uhder the Schools Act, Number 68,

1969, as passed by the House of Assembly of Newfoundland and Labrador

and signed into faw by the L'ieutenargsuveinon, the Honourable
¥ S . .

L. Schre1ber, B. A. Kaplan, andR D. Strom, Drupout

0,
StudTes Design and_Cpnduct (Mashingto National Education
ssociation, » Pp. 72-73. &J
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S
‘area nf the Province of Newfound'land and Labradoi under the

Jur1sd1ction of the Bay- d'Espmr-Hermtage -Fortune Bay Integrated
Schoo] Board.. This was an area bounded by a line commencing at Cape,
Lahune 1n:1us1ve and extendmg in a northeasteﬂy direction to ..

- Round Pond, thence in a straight Hne to P1per s Hole exclu§|ve,

. ~thence in a southwesterly direction to Brunette Island, thence to

.. the point of commencement.® . ’ Lo
. T 2
Holding Power B s R

For the purposes of this study, holding powe'r was defined as '

the grade enrolment at . the time of the study divided by the oﬁglna'l
Grade. IT_ enro]ment and converted to a per cent
Fur‘ the.purposes of this siudy; a system wa§ defined as an

a'H grade school, or a central high school ‘and 1ts feeder system nf
/e'lfzm}xtary schools. ,Thls delimited e1evg_n systems within the
. JuFisdiction of the Bay\d'Esnui-v‘-Henn'itageAFortune Bay Integrated

School Board as follows: 1 . . s

(a) English Ha.rbour ' Ve $ -

’Constitutmn of the, Bay d'Espoir- Herm'lta?“Fortune Bay
Integrated School Board,

_In this study, the tenn "District" was used to refer to that

%




= (b) Harbour Breton E e Ty

¢ (c) Milltown

(@) Hemipage . .

% * . (e) - Seal/Cove %

2001's Cove L
Pass Island J 5 - p : . .

s < e
McCallum CREN N o

Gaultois -+ - o o T ey #

Francois I l. S v L

Renconitre East e \ o :

« " LIMITATIONS o

~ This study was limited to students ‘sti 1n school uho, in *
_* their own opinion, were very fike]y or._very erly to dmy out
+ " before the end of Grade.XI. - The prime reason for.this was an

expected dearth of school records. Many of the schools had only.
, begun to keep cumulative records when this study was undertaken. &

and 1n many of. the cases nhere vecurds had beef"kept, these.had
been misplaced in moving or destroyed. This shortage of ‘cumulative .
X .- records- and their Jaék ’;f consistency, when available‘. did hgve a
v f Hmiting eéfect on this study as expected The full extent of o
this limitation will be more fully expla‘lneﬂ in suhsequent sect1ons.
Wt \ A large number of sch!zth used to eflst within the . ¢
' D1str1q§ had been phased out due_,}o re_s_et_t'lemen ind the maJor high
schoo'lswwere cunstr'ucted in the few years befc this sturly As
= . . well, the integration of a large nunh;er of -small School Boards *
: fd g®



_in this reg16n of " the

dr;stical'ly altered the"educatiuna] setu

Prévince Connectmn w{th the Prov1nc1a‘l roads system for most

conmunitles Ain the D{strict along with the developn\ent and 1mprove-

1

ment of te'lev1swn receptwm removeé‘ the Isu!aﬂun which had

o . o ex1sted as recent]y as 1972 4 L

B

o Any atte;npt to- generaltze From students who upped out Aa

e >few years'agn to students in the schoo'ls tuday wou]d have heen apen

to ser'lous quest\umng conceming its va'Hdh: ... However, hy studying

students who were se‘rwus'ly expect'mg t,n .drop’ nuc the daca pbtained

Jvas, re]evant to the s1tuat1nn as 1t exvsted., it the time of the.stuqy

che study, had a dagree of 11mitat1on in nax studymg actual dropauts,

but ;h1 ‘was campensated fur by the 1dentlf1catiqn of fa:tors re'la?ed

to.d pmneness to droppmg out ex'lsting at, the'.time of the study

S Time “and-weather were also Jimiting factors in thew‘nduct
% v h_‘ nf this study wh1ch resu'lted in the writer being unahle to .personally.

.visit two of'the schnnls in the 1so1ateﬂ settlements As a result,.

o, '_‘f .datd co]lection from Pass . lsland was ﬂﬂ, whﬂe the data from e
Gau’lto‘ls was restricted “to- that obtamable frum 4n initial

' questlonn?[we o eyt s N Lo e . 7

W Th‘rough the. companson uf potenha] dropouts amr potential pérs1sters.‘ 3




SECTION 11 s, B
A REVIEW OF JHE LITERATURE

. o longer is the pompletion of Grade XI an edicational end

in itself, but Eather/,—nur t;echnolndical society has evolved to ‘thé’

pni.ntvuhare it is thé end of a gener51 edhcation and a'ste’:pving"
'vstane to .fu.rther s»eciallzed training. Daniel, Schreiber‘s ohservatiun
‘thal_t % 5 e EhE schtw'( drepout for’ aH the authentlc concern the.

pul;'lic has recenﬂy shown 1s not a new phenome on, but the pr'oblem ! ‘
X of the school dropout is,"‘ becomes more anA ,mre apparent every )

. year

. "
EVOLUTION OF DROPOUT RELATED RESEARCH

A p]etbora of stud1es art1c'|es. theses am! books can easﬂy
be found, all- concerning ‘themselves with the dropnut Periodical 5
and ERIC indices contain pages of listings of relevant art]‘c\es each ~

o
year and a numbey of bibliographies have been prepared. In.its!

Bibliographies in \Education Series, tl\e Canadian Teachers' Federation
) 'ﬂevotgd its' secon 'bibliography to the school dmpout question,?

Tisting 103 books afid papers pubhshed between 1959 and 1968, 79

chreiber rofﬂe of the’ -Schoo’l Drogout (New York:

Random House, 1968) ,

- ’Canadian Teachers' Federation,’ Schoa'l Dropouts , Bib’lio-
graphﬂes m Education. No. 27 (mlneugrapheai, Pp. 3- 7 [
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noteworthy articles printed between 1962 and 1969 as wel'l as 23 Bh.D.
Theses cnmp]eted-hetween 1964 and 1967. In 1964, the United. States

Office of Education, in a bibliography prepared by Miller, Tisted

‘394 different ‘references available at that time.® A quick scam\ing

of the ERIC indexes to educational research makes obvious the rapid
rise of tJMs area of educational researchi.but this wealth of material
has led to the beginnings of dis‘ééreement among various writers in
the field. While the 'Vast‘prepﬂnderance of writers encourage mpre
studies at local levels, there aré some, such as Dufresne, who are

expressing the concern that the emphasis now being placed on dropouts

. may be detnmenta] to regular students, and goes as far as to suggest

that the schools get rid of the "obvious misfits"* who apparently
don't want to be there.

While there has been a vast amuunt of research, its' deslgn

and scope have changed over the years. Taken in conjunction with

the vast social transformation brought about in the past few decades,
the extent of the generalizability of earlier research findings is
open to ql:estinn. . i

The earliest research 1n,th1.s field bégan‘ with the ’§0a1 of
discoverjng 'the' cause of dropf)lng out, but it was quickly realized

that no one global cause existed. A study reported in 1937 considered

‘ 3Leonard Miller, Dropouts - Selected Referem:es (Washmgton.
United States Government Printing Office, 1964),

“R. A. Dufresne, "Perspective on the Dropout Problem = The -
Stay Ins," ournal of Secandarz Education, 40: 1 (January, 1965),
. 234

N
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the variabies of age-w/status . mental ability, school marks and
socio-economic status.® Xn.1939 Richman, refering to dropouts,
wrote “there are probably hundreds of rgasons, varying with the many
md’(vldua]s. . ."% and went on to brlefly refer to several factors
that seemed apparent. This move away fram the previous emphasvii on
géneralities such as lack of ‘interesé, needing guidance, being truant
and requiring different subjects” was a positive s;e;; as research
began to identify factors in the individual's background and makeup.
In a study of the dropout problem as it existed in fhe Iowa
h1gh schools, Van Dyke and Hoyt 1aid to rest the concept nf dropping
out as a specific event with'a preclpltatmg cause. In summarizing

their findings, they reported: w
Dropping out of the secondary-5choo] was, for almost
every subject included, a true process and not a s1mp1e
event. It was a process which began at'some point in
time:considerably earlier than the day. on which the
student actually withdrew from school. As a process,
dropping out of school was seen as involving the
interaction of predisposing, precipitating and counter-
acting forces in the student's environment with similar
forces existing within the general personahty makeup
of the student.®

*Harl R. Douglass and Kate Wind, "Factors Related to With—.
drawal from Junior High Schools in Minneapohs » lementarx School
Juurna\, 37: 5 (January, 1937), p. 375.

SHarry H. Richman, "Drupnuts," The C]earmg Huuse. 13: 9
(May, 1939), . 548.

7Joseph Samler, "The High School Graduatg)nd Dropout ;" The
nurna] of Exeenmentﬂ Education, 7: 2 (December, 1938) p. 1057

Van Dyke and K. B. Hoyt, The “Dropout Prob1em in Iowa
High Schoo'(s (Iuwa City: State University of lowa, 1958), p. B8.




SELECTED LITERATURE  RELATED .TO THE
" OBJECTIVES

. Introduction

Hoyt attempted to descr;ibe the potential dropout-when he =
wrote: : ' '

He'is more likely to be a boy than-a girl, to be below
average in intellectual ability and even 1nwer relatively
- speaking, in academic achievement. He will not have
participated in many school activities and will have his
closest friends outside of the:school popu’lation He -
comes from a relatively large town and is attemﬁng a
. relatively large high school. In this community"he
will see some opportunity for employment.

. His parents’am Tikely to be f‘rom a lower social stratum
and his father employed in‘a Jower class occupation.
Neither his parents nor any of his brothers or sisters
are apt to have distinguished themselves in terms of
educational attainments. | While he may or may not
express an active like or dislike for schodl, he is
apt to be absent rather frequently and in other ways.
to demonstrate the attitude that he really does not
belong in the school building.®

Hwever, the accuracy of Hoy?:'s description is open to
queét'ion. Kneller, for examﬂe, cites:lone study of 1500 dropouts
in San Diego in which only 34% of the ﬁmpcuts were -found to be - .
below averag.e in-intelligence.'® Another study in Maryland found °

'vthat 49.8% of the dropouts in their samp]e ‘were of - average or ahnve
e average intelligence.!!: Each of these findings and Hoyt's opinion
e

°Kenneth Hoyt, "The Counselor and the Dropout," The clearmg
'House, 36: 9 (May, 1962), p. 516. ’

%George F. Kneller, Foundation of Education (New Vork
fohn wﬂe,y and Sons, Inc., 1964), p. 306. ~
!1The Maryland Commission for Children and Youth, The Out of
School, Unemgluxed Youth (Baltimore: The Cmmnssmn, 1963 Pp. 6-8.
“

7 & % ©



. appear to be“‘somewhat divergev,t, .

Y .Two possible reasons exist for the finding nf‘cont%’adiétory or ¢
divergent results in valid-research projects. The first p1austhIe
explanation |_s that the discrepancies result from basic differences
‘in research design ‘mak'ing the results of many studies non-comparable.
The second 15‘ that_Tocal ’é’unditions may lgad to_var}'ations from one
school gysﬁem to another. Both of these ideas'appear,v to this
investigatér, to have some basjs in fact, and will be considered in
more detail later. . )

Objectives 1 and'2 S

Measure the holding power of each of trk school systems'
within the District per Grades VII, VIII, IX, X and XI.

Measure the ‘collective holding power of the District:
per Grades VII, VIII,/IX, X and XI.

Many methods have been developed to statistically describe
thakpv:evalence of dropping‘out in the.absence of ad;aquate data to
account for each student indiv‘iduaﬂ_\}. “Usually, a percentage is
obtained which is referred to as the 'holding power' of the school
or schools‘ cona_erned.' The bxtent of the dropout problem is then
implied frl‘)l’! this statistic. , . - .

‘Both the Provincial pepartment u‘fn‘Educatidn in Newfoundtand ~
and the Statistics Division of Information Ca,naqa assess the schuo‘]
hul‘d(ng power as the percentage of Grade Ilrstudents\re‘aching Grade XI
nine years later,'? The most recent information at the time this:

2Neyfoundland, Statistical Supplement, op. cit., p. 40.

“
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was written indicated a holding power for Newfoundland scho_o]s of
62.3% at the beginni"ng of Grade-XI.13" It was only in the school
year 1968- 1969 that the f1gure passed the 50% mark.'"

A study cited in Your Child Leaves School compared l/he number

. of students in a grdde with the enrolment in the next lower grade in
the nreyiuus year.‘f Studlies conducted by the 'Office of Edu;:ation
iin the United States develop the\'; statistics based on either G‘rad’e N
or Grade IX enrolment, and the number of graduates eight or four
‘years later.!® /"

7 Varner aiso describes (a’,othe/r method which is used by the

U.S. Bureau of Census which entaﬂs a statistical comparisan of ‘the

“number of school age children and the number actua'lly enrolled.}?

Objective 3 |

lnvesugata possible re'latmnslnips between the t\me
of year'and premature withdrawal from school.

The time of year in w)u:‘ch a person is most Tikely to _dr‘op
ot has not been a concern of most researchers in this field.
Several studies, however, have repﬁrted findings. The I1Tinois

* Dropout*-Study found a tendency for dropouts to increase after

158, G, McColl, Your Child Leaves School. (Toronto: The
Canadian Research Cmrmttee on Practical Education, 1950), ‘p. 10.

Education ‘Association, 1967),

“Sherreﬂ E. Varner Schaal Droguuts (Mashmgtcn National

171bid,
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Christmas and at the end of the spring semester, when school closed

for the summer.'® A ;tudy conducted in Ohio by#achnﬁ’h, Gelson and."

-Odgers in the 1962-1963 found most drbpcnts 'occurrigg during the

summer months, at' the beginning ofsthe school year and around
Christmas, with the least in June.'® » e
i The Canadian Study of 1948 supported the l]Iinoi;}findﬁg .
that most drﬂupw\ts occur in June but not the finding related t;)

dropping out after Christmas.?° .

Objective 4

Investigate se]ected"reasons for leaving ;chool -in terms
of applicability to potential dropouts and potential

persisters. N 3
A vast amount of literature is available concerning why
students drop out, and three ‘gene.ral approaches to the answering of
this question can be 1dent{f1ed. The first is the use of actual
CM;IE!“-S or ratings of dropouts, the sscund is the classification -
of responses by an interviewer and the third is the provision: of ’
reasons by th_e schools the dropouts attended. Varner found s]ighﬂ\

differences between the First two methods?! while a study conducted .

— '

18procedures for the Identification of Potential High School
Dropouts (Springfield: The Office of the Superintendent of Public
nstruction, 1962), cited by Robert H. Zeller, Lowering the Odds.on
Student Dropouts (Englewood C1iffs: Prer]tice-Ha nc., s PP

19 eonard R. Nachman, Russell F. @élson and John G. Odgers,
Ohio Study of High School Drogouts! 1962-11963 (Columbus: Ohio State
epartment of ucation, ks P 3.7

> 20McColl, op. cit., p. 51.
!Varner, op. cit., p. 10.

~




by Williams in the State of Tennessee found great differences hetween
- the rankmg of)mthdrawa'l causes by pupils and educators.??

. The Canadian Study of 1948 found ‘lack of interest in school
work to be the most prevalent reason for withdrawal at all grade
1eve'|s except for Grﬁ‘de XI giﬂs in the general sample’, where it was
suparceded by the desire 'to earn muney for self.2? A study of the
stat\stlcs provided, however, indicated that lack of intemst in

. school work ’tended to gradually decrease in 1mportance from Grade VII
‘to XI as 2 reason for dropping oyt, while 'opportunity for go_cod
position' an:i 'desire to earn mo’, ey for self" tende‘d ‘tﬁecome more
relevant as reasons for-droppin‘g out.,?*

The Canadian finding that.having an opportunity to obtain a

_’gooﬂ position was related to dropping r.:ut was -also supported by the )

) findings of an Ohio study of drop:)uts with a nfinimum Grade IX
education who left fchool in 1§62-1963. THes:Lw«estigators‘

stressed the relgfionship between not fi‘nismng lschoi)'l and‘ the

25 However, no data

opportunities for employment in the community.
. was provided to indicate if this reason increased in Impgrtance

progressively through the high school grades.

Differences in semantics create difficulties in comparing ?

22Benjamin R. Williams, "What Do We Really Know Ahuuc High
School Dropouts?," Journal of Secondary Education, 41: 6 (October,
1966), pp. 277-84, cited by Varner, op. cit., p. 11.

3McColl, op. cit., pp. 50-51. ) -
241bid.

2*Nachman, Gelson ,and Odgers, op. cit., p., 59,
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the results of'many studies. Certair‘n patterns do appear, however, in
a preference of work to school and a general disinterest in school.
While financially based reasons dre present, the incidence of students
dropping‘uut of school to-earn money is not as prevalent as many

suppuée. Table 2 summarizes -the’ findings of investigations by

“Dillon, ¢ Patterson,?” Kumerlein and Jensen,?® and Pond.2® Reasons

for v‘lithdrawal are ranked in order of importar‘\ce, as found by each
investigator, and where a\}ai]ahle, the appropriate pertentages are
fnc]uded in parentheses. The most noticeable factor permeatmg the
more common reasons 15 a greater attractiveness in the wor'ld uf
work -than in the world of school. 4

While the world of wo}‘k is attrac\!ive to many droffouts, it
is interesting to note Gillingham's finding that the dropo

generally did not hold a part time job after school as-often as ~

2*Harold J Dillon, Early Scbmﬂ Leavers A Ma;lcr
Educational Problem, Nationa’ 11d Lal mmittee Publication
No. 40T (New Vo_rR Natwnal Child Lahor Comnittee 1949), p. 50.

27Hal ter'G. Patte'-son "What Are the Major Causes of
Student Drop-Outs and What Shuu1d the School Do About the
Present Condition? Reasons for Dyopping Out of Drury High S:hoo'l w

Bulletin of the National Association of Secondary School Princi a]s.
397210 (ApriT, T955), pp. 85-86. -

28T, J. Kumerlein and Gordon Jensen, "Nork\ng Effe:tlve'ly
With Dropouts and Delinquents," School Executive Guide, eds.
Prenc1ce~l{a]9/ Editorial Staff (Eng ewood CTiTfs: Prentice I|al'l Co.,
192), p. 58

2%frederick L. Pond, "Pennsy]vama Study of Dropouts and

the, tu;‘riculum," BulTetin of ‘the National Association of Secondar
Schoo] Princigals. 37: 193 (March, 1953), p. 86. |



TABLE 2 . .
RANKINGS OF REASONS "FOR WITHDRAWAL AS FOUND BY VARIOUS. RESEARCHERS™

Ranking “ ¢ pillon & Patterson Kumerlein and Pond
. Jensen "
» " Preferred work Desire to work ~. 'Dislike of Mpre interested
to school . . school ) n work than in
(36%) . (39%) school .
‘ : . R (34%)
2 - - Needed money Disliked school *Academic failure ‘Needed at home
, 3 (158) 7 (308) . .
- Not interested . Family needed Poor social Needed .to earn
in school financial help ‘adjustment money
(M%) 21%) - BN (133) -
4 Dissatisfaction Need to work Too many poor
“with curriculum .- . grades 2
. (16%) . K (8%)
5.5 ' Failure and Jow Pregnancy
i i marks
(11%) : =
6 s Marriage’ = 1
7 . Needed at home
8 Teachers unfair .
« '
l/ ’ A
\

0z
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J ,l:heq per‘siyster.“ Cur.ley and others found, however, that 40% of‘
dﬁ:pouts would have remained in school if a work-study project had
béen’éyajlahle té_ them:31*

A Maryland study found that 35.3% withdrew from school due
lack of (nterés@. .but |7.B§ stated simply that they left
/::ge of lack of d'cn-demic success.?2 Mink and B;rker. in a similar -

vein, reported a widespread feelind among .dropouts that they wouldn't
be able to graduate,’® while Jablonsky reported that dropouts comonly K
feel that they can't succeed ¥no matter What, "

There is a great variety of. reasuns fdr leaving school
expounded by students, ‘but two factors mitigate against their un-
questioned acceptance. The first is that if §chool withdrawal 1s
an ego protecting device, related to masury of feelings of "defeat,

as espoused by | Mfﬂard 35 then reasons advanced hy dropouts must | be

”Johnathan Gillingham, A Study of Dropouts: Dade Count
F]unda Florida Public Schools (Miami: Dade Eounty Pub ic Schools,
'To6%), p. B,

3'Théodore J. Curley et al., "The Social System Cantrlbutor
or Inhibitor to the -School Dropoﬁ" (Paper read at the 1971 meeting of -
the American Orthoysychiatﬁ: Assocwat‘lon, March 21-24, 1971,
Washington, D.C.), p. 14. 3

3ZMaryland Commission, op. cit., pp. 6-8
: *30scar G Mink and Laurence W. Barker, Dropout Pruness in
alachia, Research Series 3, Report NO-RS-3 ( organtnwn enter
. for AppaTachian Studies and Deve'lupment, 1968), P 27 :
’ 3Adelaidé Jablonski, The School Dropout: A Review of ERIC
therature -ERIC-IRCD Urban Disadvantaged Series, NumEgr 9 (New York:
0 mvers‘lty, 1970), p. 2. .

2*Thomas L. Mﬂlard "Some Clinical Notes on Dropouts,"
_ Journal_of Secondarx Education 39: 8 (December, 1964), pp. 343-344
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possible cases) 'rationalizations. Second1y, Varner reports an

~ indication that advanced at the time of drapping out and

those given at a in time may differ.3® This means that

reasons for withdrawal put fi Grd by dropouts or ‘poténtia] dropouts

» must-bé studied carefully with the realization that they may be high-

thte%asrpects of an underlying general malaise, rather than 'R

‘reasons' in the usual sense of the word. )

Objective 5 1 g iy # o
Invesﬁgate potential drupcuts' and potential E ¢ .
persisters' perceptions of the consequences of actua'l .
withdrawa'l from school. L L/

»

Very little could be found in the literature related-to these
two research quzstin?s. * Curley did report, however, that 57:3% uf‘\
" the school Teavers- he investigated either, regrgt_ted the decision or
questioned. the wisdom of their cho'ice' 37 A person regretti'ng or’
questioning his actions. 13 quite different from the student at the
time of Ndrawal as descrvhed by Millard, who in presentmg a

c;

21 interpretation, presented dropouts as being "unab'le‘/—\’\ﬂ

to d@w realistic inferences from what is happening to them," and

psycholdg

"having fantastic notions of self-marketability and ideas'of. being
exceptiona'(” with "{1lusory* and i17logical seTf—canfidence fue

Kumerlein and Jensen cpﬂc\‘uded that "usua'lly, the student who drops

38\larner , 0p. cit., p 10,

’7Cur1ey, op, cit., p 11

© 3Millard, op. cit.; p. 344, ' \
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23 -
out lacks both a goal in 1ife and, even more important, an awareness ¥
p . of the probable consequences of his actions."® X
¢ Objective 6 B L : L
S ) :
N Investigate the similarities and/or diffgrences between v #:
P teachers' reactions tp the selected reasons for 'leavmg -
school and those of the -potential dropnuts and e C-
. potential-persisters. 3 i e
The only. research hndimelatéd to th1s uhaective that * \-‘
could be found by the writer were “those of Wﬂh.ams cn:ed earher
chapter.(g Williams reported that there was agreement among ' Al
g . < ;teachers as to the reasuns for student 4 w1thdrawa], but that these
"d1fferwreaﬂy" from the rankings of students.““ The exact .
-‘differences were not spelled out. - " E A
. 3 ' s ey 5 B —
Investigate possible d!fferences ween-potential -~ =
dropouts and potential-persisters n"~ tarms of . S
s academjc var\ablesA & griietr i " -

- Th acadennc perfomm drapouts has been anglyzed in s
great de‘hﬂ,,,b&ra'am ths ‘l’erature is replete vnt apparent

contradmtwns. Sume of these may be ref]ecnons of regional

differences’, butvmany, if-not _most, aré probably the results gf
o ¥ ) &ifferences in research design and st‘atist'ical analyéis. Writers
o .in the field have been, al; times, very specific in terms of the

= various aspects of academic performance measured while others have

s B G

”Kn_m\eﬁém and densen 1nc cit.*
- T Oyi1THams, loc. cit. - ’ ; :



heen fair]y genera] o™ i )
= o
G o Nachman Ge’(son and Odgers, in d1seussing characuristics of

the youth which serve as. sources of factors reTgvant to dropping aut,

+*° . mentioned "those that 'Iead 6 academic failure" as’ one of the tHo

most |mportant groupings of pussib!y relevant -factorsa"“ Mink qnd

i Barker descrlbed the dropout. as "a student of probah'ly Tower than-

averaqe measured vnca'lligence, performing- pnor]y in academi:
‘i‘ Lésks o pﬂﬂe S(nl‘th Tseng and Mink restrlcted the academ!c
performance aspéct to. a pattern of falLure or fai\lure syndrome "

' Cook also fmmd euucational retardat:on to be an m%or‘tant factor-, g

' aIthough he’ dESbflbed it as Just one of'a mu'lnphd»ty of factors, N
S which when operatmg together-present the student with seemingly . -
unso] uble proo'lems which he can most easily meet by -wi thdrawmg from

schoo] KT

o ..o+ In a study presented at the 1971 ;ueetmg of “the American

erthovsycmatmc Assomatwn in Hashington, D. C , it was noted that
60% of premature schoo'l leavers had been reta1ned |n a “grade compared

o to 11% of non- leavers and that 10% of the 1eavers had been retamed

*!Nachman," Gelson' and Odgers, J_ p. 59.

“Mlnk and Barker op. cit., p. 7. “ . :

“330hn E, Smith, M S. Tseng ang Oscar G. Mink, "Prediction
of School Droponts in AppaIach\a Validation of a Drupuut Scale,"

Measurement and Evaluation in_Gujdance, 4: 1 (Ayrﬂ 1971), p. 35.
““Edward S Cnok Jr.; ""An Analysis of Factors Related to

. W1thdrawa1 from High School Prior to Graduation," Journal of -
. Educational Research, 50: 3, (November, \956). p. 1967




-

Avﬂce compared tn 2.5% of the non—]eavers. Homr’d' fouﬁ& that 30.7%
of dropnuts bad been reta‘lned one year compared ‘to 6: 2{ of the :
.

g graduates,“ while Zeller reported retention of dropouts as bemg
. 80%, mth grade p’la:emnt two or more years bélow age level L

‘Greene, in a more usychological lnterpretat!on, saw withdrawal as an

ego prtfltecting ﬁevice resu]ting from consistent failure to acirieve
along withthe resultant ﬂ|screpancy in- ages of the* drnpou,g and h1s

classmates.' “® ‘Dauglas and W’Ind med grade retardatlon mth a point

- biserial correlaﬁon of 676 to Le one of the two most. sign{ﬁcant

W

factors. us % Y

lt shou'ld be. noted however, that/ he Canadian study found

‘ that 56% of the boys and, 66% of the gir'(( who dropped out had not

répeated any grades, althuugh grade rep{htlnn was more preva]ent
among drop({ts from Grades VII and- VIXI with 66% of the boys and
58% of the gw]s hauing repeated orie or more grades. 5

Douglas and Wind cunclnde/d that general mental ablllty was

:closely related to uithdrawal,/from schoo] 5 but "def1nite1y sepbndary‘f'
o e . P

,"C«rley. op. git., p. 8. . o /-

: “$Bi11 Howard ‘Dropouts: ~Prevention and Rehabilitation
.(Hashmgton Nationa’l chool PubTic ReTations Assoc ahnn, 2),

P

1V eIRg r*'i: Zeller, Lowering tfie 0dds o Student Dro outs
(Englewuod 1iffs: Prent\ce- .

*®Bert.1. Greene, Prevent‘lng School Drognut (Englewond C'Hffs
Prentice-Hall Inc., 1966)
i

“%Dquglas and Wind,. 0p. cit . p. 379.
_ %cColl, op. cit., pp. 50-51. © 2



‘were helow average or very Tow in achievement levels, compared to

* Malters ad’Kranzler concluded that the 1 appeared somewhat Tess -

¥ reasénab]y used as an indicator of proneue\s;to dropping out when

' .
- taken in conjunction with other variables, especially age, arithmetic

- S¢Samler, loc. cit.

to grade retardation and socio-economic status.s! They found schodl

marks and mthdrawal to have a biserial curre'(ation of .397 cumpare
t.d»the .876 for grade: ret_ardatmn and .624 fon socio-economic status.
Van Dyl;.e and Hoyt fo;md that dropouts, dn the average, were less
intelligent and learned less in school, as m.easumd by mark;‘ and a
standardized achievement test.%? Richman cited failure in two or
more subjects as being ,import’ant,“ and Gﬂ'lin.gham found the. dropout
had, on the ave'r_agé, failed three or more subjects.®S Samler found
o’n!y 25.01% of éropautg. compared to 72.68% of_,graduates, had grade
averages of B- or better.5¢ Hyward found that 68% of the dropouts

8.2% of. the gv‘aduat‘.es.57
% ¥
N The relationship of intelligence, as measuréd by IQ tests,

and withdrawal -or’ graduation, has been an area of disagreement.

significant than indicated in the literature, although it could be

*1Douglas and Wind, Joc. cit.

>3Van Dyke and Hoyt, op. cit., p. 83. o

"S“Richman, op. cit., p. 548.
SSGillingham, op. cit., p. 39. \

*7Howard, Joc. ¢it.

52 °
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.aChievemEnt and socio-economic Tevel. 58 van Dyke and -Hoyt found a
difference in mean IQs of 11.4 points with graduates scoring h1gher
yhan dmpouts._59 . Samler also reported a d1fFerencg in thg same
direction of 9.3 points.®® Greene reported a slight difference in
mean. IQs®? but Lloyd found the differences in 1‘nte11‘igen:e test
“scores statistically sign’ificant’ in comparing Negro female dropouts,
and vgraduates, but not for Negv“o males, white males or white
females.®2 The Maryland study®® found 49.8% of the drupnuts, and
the Canadian study,®* 70% of the dropouts, to be average or above
. average in 1nte]’|1gence :
. Resear;kg:"s have also devoted attention to specific subjectsv
and skill areas to ;ee _if there is a greater propensity for dropouts
than graﬁuates to incur difficulties in mastering them. Howard
found that) 50.7% of dropouts were below average or very Tow jn

reading ability compared to 11.8% of graduates.®® Zeller, 58

S%Harvey E. Walters and Gerald D. Kranzler, "Ear]y Idemnh—
cation of the School Dropout," The School Counselor, 18: 2 (November,
1970), p. 103. o m

$%Van Dyken and Hoyt, loc. cit.

Sosamler, Joc. cit.

®lgreene, op. cit., p. 39, G
m"\a

- 2Dge Norman Lloyd, "Antécedent Relationships to High School
Dropout or Graduation," Educatwn, 89: 2 (November-December, .1968), p.. 167.

\

"The Maryland Commssion Toct cit.

““McCoﬂ " loc. cits
*Howard, loc. cit. e
‘S6Zeller, op. cit., p. 20. e



6i11ingham,®” and Richman®® also found poor reading abi‘]-ity to be
reated to premaéure school withdrawal. N
T . . Walters and Kranzler, ﬁowever. found reading to be soMewhat
overrated and arithmetic achievement to.be more imporiant." They - .
- . found that ariéhmetic achievement, in conjunction with age, IQ ‘and '
father's uccupati‘un made it pgssil;le to identify dropouts with a 9% -
accuracy, and disti;lguish between d?opuuts and graduates with an ‘80%
accuracy raﬁng.’“ Interestingly ;nuugh, one study of potential
drépouts, conducted by Davis, fgund no appreciable diffenence in
readin‘g and mathematics';achievement between potential‘dropnuts and
- persisters,”?
Lloyd found that mastery of the. Endlish language was
significant ‘fcr both black and whit; males:” while Strom wrote:
It is.preciseiy in the basic courses of language arts,
math and social studies that antipathy or enthusiasm
is nurtered, success or defeat is sealed, dropout o™,
retention determined.”*
. Related to intelligence anﬁ sk-iﬂs“mastery, one other ﬁin’ding, o2

reported, by some researchers, is a greater prevalence of discrepancies

" %7Gi1lingham, loc: cit.

“®Richman, Joc. cit. ' '
Ny “%aiters and kranzler, op. cit., p. 103.
* "Ibid., p. 104, "

=] 7'Donald A. Davis, "An Experimental-Study of Potential Drop-
outs," The Personnel and Guidance Journal, 40: 9 (May, 1962), p. 802.

2%0yd, loc. cit. ¢

» 73Robert D. Strom, The Tragic Migration (Washington:- ﬁatinna’l
Educatign Association, 19647, p. ’2%. p
R e .
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betm;en potential ‘and performance am’nngvdmpouts. Greene found that
while the differences in mean IQ scores\is slight, this discrepancy
between performance and potential did exist.”* Zeller also found
achievement levels to be lower t_han abi—’lity potential, with an

increasing discrepancy reflected by continually lowering marks.”$
‘ X :

\
Objective 8

Investigate possible differences between potential
dropouts and potential.persisters in terms of peer
relationships.

The generall piéture of the dropout and his_peer relationships
that emerges from the 'Ih_‘.eratuve is that of. a misfit within th.e i
school situationl. Howard found that (mly 51:3% of the dropouts had
their ciosest friends in school compared to 78. 4% of the graduates.’®
Zeller reported a general. 'Iack of feelings of 'belonging' and a Tack

of acceptance by peers.”” In addition, Bowman and Matthews found

that dropoutg did not accgpt others as well as persisters did, in
addition tof

classmates not seeing them as people to choose for
friends,”® while Greene found that dropouts had few friends in

- their class in comparison-fto persisters.’?

“"%Greene, log, cit.
75Ze1ler, op. cit.
?Howard, loc. cit
""Zeller, loc. cit

70, . Bowman and Charles V[ Matthews, Motivations of
Vouth for Leaving School (Quincy, Univeksity of Chicago, 960),
" 7%reene, Joc. ¢it.

o N




ot

Objective 9 / 5 >

+ as measured by the Vineland.

¢

Administer ‘the Vineland Social. Maturity Sca'le to
potential dropouts and potential persisters to
assess any possible differences in social matu

,
Very Tittle research in this area 'cou'ld be found. Some

writers have referred to dropouts as not being as mature as pev‘éisters

and generally evi‘dencing pborer adjustments,. but othérs have dispu.ted 5

this.®® Bowman and Matthews did r\epar\‘. that. dropouts were found to

QF\:CK"‘Q in social maturity, and generaHy obtained. poorer scores

Objective 10 ) ( . =

e’California Psycho1ogica1 Inventury

Investigate the in-school behaviour of potential
dropouts and potential persisters.

Zeller reported a greater prevalence of antagonism toward

teachers and principals and more discipline problems among dropouts.®*

Howard reported that out of the samples he studied, 23.3% of thé

.
dropouts had previously been suspended from school in comparison with

"8.2%.0f the graduates.®® Nhﬂe others such as Mink and Barker also

identified the dropout as often being a discipline problem,®*

Nachman, Gelson and Odgers didn't mention it. Rather, they reférr'ed

’“Vm{er . cit., pp. 14-17.

”Bowman and Matthews, op. cit., pp. 32-33.
®2Ze1ler, Joc. cit.

®3Howard, loc. cit. ,

®*Mink and Barker, op. cit., p. 17.

p;
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to the "reaction of the scﬁnol to those unable to achieve success,‘_‘“'

and herein could lie the source of many of the 'discipline' problems. *
Objective 11 X "
Investlgate the - re'latmns}nps between bussing, walking '
to school and attending school on byrsary- w(th the
potentiality of dropping out. )
In 1955, Boggan found that students whose homes were within
the school district graduated more .freniuent'ly than those who Tived
outside of the d1st‘r1ct. S This méy or may not be app'licgbl; to
ursary students, however, as these individuals stay in boarding
houses or residences within the district: In addition, Buggan
found that students who lived close enuugh to the school to waIk .
back and fnrth were more er1y to graduate than bussed students.®’
Objective 12 .
. o ’ Identlfy‘d1ffsrences between potential drapouts and- /
’ potential persisters in terms of their views of the
importance of and the aln'hty of the schools meeting .
- the goals of education in Newfoundland as outlined in
thel Aims_of Public Education.
Ans of Publlc rucation.
Research'in this area is somewhat sparse, and none couTd be

found rela(ted specifically to ::/IQIMS of Public

Educatwg. However, several fifidings are pertinerit to this question.

®SNachmar, GeTson-and Ddgérs i'cit 5 P. 59. s

Boggan, "what Are the Major Causes of Student Drop-
outs and Hi t Shou!d the School Do About the Present Condition?"
the National Asscclatlon of Secondary School Principals, -




s ' : ] 2

A general dislike of school among dropouts has been fa‘und to be a .

_ significant factor in mdny studies,®® and this might be reflected
in an_evaluation of the effectiveness, of a ;chool. Pond found that
dropouts tend to rate the ;chool as being of "much.help" in 1ear’n1ng '
to get along with other people but only of "some help" in using '

Teisure tine well or getting and holding.a good job.®®

Objective 13
Investigate the possible existence of familial
differences between potential dropouts and potential
/‘ .persisters. .
The importance of familial differences has been stressed in

most studies, with Walters and Kranzler concluding that in terms of

‘predicting dropouts, "no cnmbir}aﬁiun of variables can be used as
predictive ones to an efficient degree unless some measure of sqc)"o—‘
economic status '1s,inc1uded.“’°' Three aspects of family er’sho\ﬂd

= be con%idemd--{amily structureb, educational 'ur1eﬁtat-icn apd socio-

W economic status. ¢,

[Family structure. Boggan,®! Cervantes,®? and Dillon,*?
could find no re"[aﬂénship between family size and dropping .out.

°®Varner, op. cit., pp. 10-11. !

°%pond, op. cit., p.-95.

*%alters and Kranzler, op. cit., p. 103.
PR °1Boggan, y;._g’g.’. p. 84, '

**Cervantes, op. cit., p. 35.

" *3illon, op. cit.
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Bama.n and Matthews, hm(ever,-fr.;und that dropouts tended to come

from families with five o} more chﬂ‘dren. while graduates came from
families with four or less.®* Lloyd found number of sih]in&:v be
a useful variable in predicting dropouts.®* l.lh"lle Cook did not find
a difference in family éize, he did note that younger/chﬂdren were

Tess lﬂfely to. withdraw than older ones, but the likelihood of

dropping Sut increased if the child was between siblings.®® -

Educational orientation. Mink and Barker described the

* - ; . y .
dropout as ", . ,. coming from.a family that does not value education

highly and has a history of low gducational attainment."®” He went .
on to.state ‘laterbthat "it is prialﬂe that the home and family of
the dropout prone student set the stage for poor acddemic performance
and negative identification with education."®® Howard mported"that.»
in hi; stndy; the mothers of 37.3% of the Adropouts had graduated ,
from high school compared to 81.5% of the mothers nf‘ graduates,®®
Zeller reported that in _thé :;ase of most drdpouts,‘ the parents n'ad'
less than a Grade VIII education.®® Pi»ll'ngham,‘“ and Van Dyke

’."Bomaniand Matthews, op:. cit., p. 30.
*SLigyd, op. cit.,p. 166. d
5Cook, op. cit., pi 193.

“7Mink and Barker, op. cit.,.p. 17. °

Obig. ; ) .
”Ho?./loc. cit. T
loc. cit. ) 2
W 100iter, op. cit., p. 20.

_*°'Gillingham, op. cit., p. 39.



" of the dropout.
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‘and Hoyt,'°?% also reported re'lative]} Tower educational attainment

for parents of dropouts. -In a somewhat similar vein, Jablonsky,!"?

and Greene'®* referred to parer;tal rejection of schools and trans-

mission of Tow <t)aducat'lona'l values to the child as being characteristic

’

= Socwecanomic status. The literature related to dropouts

appears tu have much of ‘H:s greatest consistency in f1nd1ng : %
re1ationsh1ps between dropping out and Tow Tevels of sacmeconomlc .
status. The Maryland study found.that 46.4% of the dropouts came ©
from families where the income source was from unskilled labour.”’
Douglas-and Wind found a biserial correlation of .624 between socio-
economic ‘status and dropping out.!®® " Suffice it to say that (nva’l’l
of the Titeratire reviewed by this writer, only one study uut ef
more than one hundred found no re'laﬁonsh\p between socioeconomic -

status ‘and dropbt{g out.

Objective 14 . -
Investigate the possible existence of differences,
between potential dropouts and potential pers1sters
. in vocational aspirations. %

No research findings re]ated to vocational aspirations

192yan Dyke and Hoyt, op. cit., p 85.. . ' e
1933ablonsky, op. cit., p. 1 o
1%%Greene, op. cit., p.'38‘.
1%5Maryland Commission, Q_. cit., pp. 6-8.
1%%Doyglas and Wind, op. cit., p. 379.




could be located, although this is not surﬁrising. Since the va.st
majurﬂ:y of research undertakings have cnncerned themselves with.
students who have-: a*lr-ead opped out, m:cupat'luna'l aspects of these
studies have tended to emghasize whﬁer or not the dr'opuut is-
working, and 1f so in whalt occupational area. However, if any of |
the psycho1og1ca1 findings are relevant to vocational outlook, the

) previously nénthmed findings of lack of goals amung\drapouts may

extend into the ‘area uf vocational aspirations. *

Objective 15
© Identify differences between potential dropouts
and potential persisters in the degree uf participation
in schmﬂ and comunity activities. '
The importance of extracurricular- achvities is an area of .
‘agreement among the vast majority of resear:;)\ers and most studies -
'reporhng multiple correlation analysis results show parhc\patwn
'1v'| extracurricular activities as one of the factors in their more
highly correlated grm_lpings of-factors. '
Howard reported that- 86% of the dropouts in his. study took
part in no extracurricular activities compared to only 24.7% of
the. graduates.'®” Extending this beyond the school out into the
. clunlnunity, he also found that 86% of the dropouts were not involved

.in any comunity activities compared to 31.8% of the graduates.'%®

97Howard, loc. cit. . T

1091bid, >* 5 -



. \{-\Z::"l‘er.‘" Greene,*? Gillingham,!'!' Van Dyke"a’nd Hoyt,''? and.Smith,

g and M1nk’” all reported’ diffevences'between dropouts and

persisters or graduates in terms of participatwn in extracurricular
actfvlties Thomas, in g study conducted in ‘the ear'ly 1950's,,
fcund invoTvEment in school activu;lss to beythe most important
factor d(stjnguishing dropouts from persisters ak i
e
Objective 16 .

Identify differences ‘between potentla‘l dropunts and
potential perslstev‘s m terms' of attendance..

,Most researchers considering attendance as a factur:‘ related -
to dropping out have found differences between persisters and
dropouts. Ze'l]er,"” Van Dyke ard Hoyt.“5 and Stroup and Robins???

found attendance to be an important factnr Howard reported that

e tbazetier, loc. cit.

5 5 lV“G;‘s:ene,'_J)_ ety f 40!

) ‘“GI]'Hngham, op. cit., p. 39. .
112yan Dyke and Hoyt, op. cxt ) BS '
“‘Smith Tseng and Mink, _g cit. 0 P 35.

“"Robert J. Thomas, "An Empir‘lca'l Study of High School Drop-
outs in Regard to Ten Possibly Related Factors," The Juurnal of
Educationa] Sociology, 38: 1 (Septemher, 1954), pp. -

“5Zg’|’|er, loc. eit. o ¢ .
l“‘Van Dyke and Hoyt, 1nc cit.

2 ' “7At'lee L. Stroup and Lee N. Robins, "E]ementary School

" predictors of Hoh Schos) broputs hnong(Mack. Hales,  socicloly



days,‘wr.;ﬂe the resugct{va f1gures for graduates, were, 0.5%, 8.2%,
and 48.5%,“’ Peréen}tageg missing 6-15-days we‘;e ot provided.

3 Greene reported that the differences in e'le‘mentary school ‘were not
gré;t, hut/ 'that they becavgte more obvious as the s_tuden.ts progressed
thrmigh school.1® It appears that for most drnpuu“t\s* withdrawal

- is a gradual prucess with temporary w1thdrawa]s in the form of R

absences until finally,.a complete break is made
X o
‘Objective 17

Identify differences between potentia] dropouts
arid potential persisters m terms of their attitudes
toward teachers.

Results of research. in this area are 1ncunc1us|ve Wh\\'le
_one might want tn considef the need for d‘lscmhne as reﬂectmg v
,:attitudes toward teachers _the sources of behavioural prob‘lems
are too numerous and. w1despread to a‘]low thls . Zelleri2® and . Y .
. Greene2* both reparted anatgonism tuward teachers and principals/ . N

admmsfrataw; on' the part of dropouts. While: Bowman and Matthews T ¥

did find that 19% of dropouts said they v{ere unable- to get along

-with their teachers, the more important finding is ‘thit.m% said

% ‘?’Muhard,.'lo_c. cit. '

g - “’Gr‘eene,fm. cit., p. 37, ° |

129%1%er, loc. cit.' . otesly

1%1Greene, op. cit.,p. 40.




- '_ § that the} had been abTe to get along with their teachers 122,
Cervantes found that 70% uf the dropouts had cmrmlamts about
o curr]cu'lum ’staff and schno'l act1v1t1e,s 38, :

- Objective 8 . et g : —'

& 8 o= © Invesﬁgate the re'laﬂunsmp between, sex and
b poteny 1 w-lthdrnwal *from school.

Varner c'ltes a study by Blough, who in rev1ewing the
-literature found t.hat 69 of. 83 studies reparted ‘marked .differerices
~in dropout rates for boys and g1rIs 128 of these. 61 found that more

boysd:han gl s. dropped out Huwever, Bowman and Matthews foun

that while mn e buys than girls tended to: drop aut ‘the differences ’

 were not s1gn1f|cant““

ob;emve v t o/ f . ”

LS . © " Identify similarities and/nr d-|fferences hetween
. . the dropout pattern evidenced in this study and the S
LA A dropout pattern for Newfoundland identified by stter N
oo Mary Perpetua Kennedy in 1966. /

In 1966 Sister Mag Perpetua Kennedy reported' a study of -
Newfound1and drppouts who had dropped out. of Grades VII, VIH or .
JX hetween 1954 and 1964, * .One hundred and ten dropouts who were

; ’ -

i o 12280uman ‘and Matthews, o cit. cit., p. 45. 5 [ 7 - 1

¢ ‘“Cervan}gs op. cit. - R )

- RED SEEVEY Blough, "A Cr1t1'ca1 Analyﬂs of Selected,
Research on the Problem of School Dropouts" (uripublished Doctor's: 2
thesis, Unive‘rsny \of Pittsburgh, 1956), cited by Varner _g cit.,, "I~

v R pal :
X ~ 8
- .‘”anmpn and Matthews, gg. -cit., p. 86.
5 o PICI ¢ o -
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. ; : de : - " .l . '
) . e'_ither employed in or held for punitive reasons in five 1nst1‘_tution§
\ ’ ) '_ . on the 'A\)a'lonr‘l’eninsu'la made .up the sample, which was consideréq to -
be representati‘vve of Newfoundland school dropouts of that. day.2¢
L 3 A family ;hain }zacHnn effect was‘fuund to be’ operant with

. 85.4% of ‘the fathers_and 71.1% of the mothers having drcppedvout by

the end of Grade VIII.and 74% of the dropouts studied had both

pqmnts and s1bhngs who had- dropped out of school. In terms of
k ;warent attitudes thard education, she fuund however, that 66.4% of . «‘
Vthe pamnts had wanted to see thelr child, graduate whﬂe on]_v 8.2%

vere Indlfferent and 5.4% wanted him to leave. She d1d find, however,

that* 50%. uf ihé' dropouts had been t%ham:/atz,,one tlpe or another: i

“In tems ef academic pe-formance, /it was found that 73.6%

of the dv‘opouts had repeated one or more grades. As well, dropouts z h\

tended 1 score higher ‘on"non-verbgd” intelligence, -and white maths
~  ‘and social studies were the wegkest areas ‘in the curriculum, these

were chosen By many as the hJecés they like best.

Y S\ster Perpetu: ‘ennedy found that thb dropnuts while -

/having both positi

- £ ", . . understpédwell what good teachers and teaching ought to be,"*27,

and negatwe attitudes toward teachers,

g the MMPI, no indications of personality disorders

12653ster Mary Perpetua Kennedy, _y_ cit., pp. 38-39. Y

- 1271b1d ' P 9. . /\’ ) ;



S By SECTION III
S : METHODOLOGY

From an %niﬂa! pool ‘of 438 students, aged 1‘4 and over,
atiemﬁng the Schools of the Bay d'ﬁpuh-ﬂem! tage- Fortune Bay
Integrated School Board, 210 sthﬂe&é were identified who, in their
own opinioﬂ, v\iere very unlikely to"lea.ve school beforg the end of -
“Grade XI, and 46 :students vﬁo were very likely to leave prematurely.
These studénts were compared. in ltems of certain. futurs relevant to
dropping out as identified durmg a review of tne Hterature and -
included in an 1n1tial questionnaire.

Q sample of 43 students.who indicated they were potential
dropouts was. found on the basis o‘? age categories and random
simp'ling. A matched group of potential persisters of the sane size
was selected as a control group with individuals being selected
_randomly from categorie§ matching the potential dropouts on the
basis’of age and sex. ‘These people were subjected to a more o
deta'iled study involving self-rating forms, teacher assessmgnts.
standardized testing, several questionnaires and the acquiéitioﬁ n

- of ‘pmyious academl::'h‘istor,yf Dfata wére analyzed and .compar‘isons

made: between the tw‘o groups to 1’dentify those factors which

distinguished potential-dropouts from potential persisters. : A



SAMPLE SELECTION .

,?ases for Studying Potential Drngduts

The initial problem. in developing the re'sear\ch Jde'sign for
this jproject was .the quéstion of sample selection. - While it may be
successfuﬂy argued that actual dropouts form’ the best sample -pool
for'a study of the factors related ‘to dropping out, the expe:ted
11m1tations and purposes of this research lent themselves to the
selectmn of potential dropouts as the sample, with potenthﬂ
persisters as the control group. Three cons!derations eventuaﬁy‘
resulted in this decision being made:

»'I. The writer accepted the é:anc]usinn of Van Dyke and'det
that dropping out is actually a procéss with its'
antecedents much further back in time than the day on

which. the dropout left school. .As a consequerg:i_f this,

the. writer felt that the study of potential dropouts;was . oy
justifiable in that’the focus of the research was on an
earlier phase in the process of dropvq:? out rather than
_ the final action of withdrawal. :
o 2. The School .Board desired data that wnul& form the basis for
) action 61an§. to féduce the incidence of premature student
withdrawal. While being a potenti’alﬁropou@ isv no’
guaranteg that a student v::ﬂ’l actually take thé fiyxa] step,
,. it was" felt by the writer that factors leading a student
l to seriously consider dropping out are just‘ as valid for - -

planning pr_'_'evention programs and making other decisions ‘as
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those related to former' students who have already withdrawn.

3. ,: It was expected that‘limit‘atians wou‘id be placed in the
project by a lack o‘f consistent records of any substance,
and the high rate t;f teacher turnover in most; parts ‘of the
" District. First, it would have been a major operation to
find out simply who had atténded the schools, even as
recently as two years ago_ in some cases. Many‘former students'
.would not have been :identified and/or located, ir)d while
: inadvertent, serious sampling bias could have been l‘ntrodu_ced.
; Second, .due to the wide geographic dispersion of_the former
: st}ldents, this approach wou{d have necessitated putting
t N complete confidence .in a questionnaire mailed out to former
students. Th"(s was not .acceptable t‘u the writér in that;
(1) it was felt that personal contact was of the utmost
lmportance if "socially acceptable" answers were to
“a be avoided, and
(2) data related to reading ahﬂlty, 1Q, arithmetic ability,
and so forth, which have been found to be important in

. much of the literature, would not be available.

Determination of the Primary Sample--

An introductory letter and the Initial Quest1unnairé ‘

(see Appendices, C and D) were sént to the schdols in the District
and admini‘ster:d\&,)( the respective staffs to all students aged 14

and over as of M.ay Ist, 1973. Age 14 was~ se'lected as the minimum

in that it wou'ld gwe a range of students who were not _yet able to



withdraw 1ega11y_ as well as some who could.
A total of 438 questionnairés were completed throughout the
Distrﬁ_{, except .fnr‘ Pass Island, from which none were.recei\)ed. in )
" the case' of Gaultois, these were mai'le; back to the writer when it was
eventuaﬂy realized that he would not be able to visit that ,system.
The Initial Questionnaires served two main functions;

(1) they provided a basic set of data for the entire school

population aged 14 a:?wer, and” :
(2) - they were used for t purposes of secondary sampie and

cnnt,rn:l group identification.

Tables 3 and 4 are summaries.of the data obtained related to the’

makeup of the Primary sample by age and grade anq sex. .

TABLE 3

DXSTRIBUTXON BY AGE AND GRADE*
(PRIMARY SAMPLE)

e 2 15

Grade - d 14 15 T 16 =17 18+ Total
Les‘s than Seven 13 6 - L= 20
Seven s IET TS B 58
* Eight 55 3 .13 - - \mz
Nine @ 3 19 6 10
Ten ’ S| 29 37 1w ) 2 84
Eleven - o - - 27 26 20 ‘73
&

Total 150 13 106 46 23 438

*Excluding Pass Island-



TABLE 3

*DISTRIBUTION BY SEX AND PROPORTE)NF DISTRICT*
£ . (PRIMARY SAMPLE)

W Proportion
N Male N Female N uf.D'istrict
English Harbour 55 de T e L2
Harbour Breton 2 - mc o s
Milltom 56 . w 9 .26
" Hermitage " 23 23 1 )
seal Cove w0 e g =
Pool's Cove S % T R
Gaultois ‘ 2w
McCallum T s T 0 s
Francois; . .14 ' 2 =16 3‘.7-
Rencontre East 9 il ' 20 : 4.6

Totals, _.248 . 190 438 .. 100.1%

*Excl uding Pass Island
I3

/
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Deter’mina\:ioﬁ of the Secondary Samy
' The secondary samp]é, consisting of potent(a] dropouts, and

the control group of potential persisters were selected.on the has1s
of respnnses‘to Question .11 of ‘the Initial Questionpawe. This
question asked each student to indicaté the 1ikelihood of his leaving
school ﬁefore the conp]letion‘ of Grade XI, with answers arranged-.in a
Likert.. fashion from 1 (Very likely) to 5 (Very unlikély). Potential
gers1sters were those who resgonded with a 5, while potential dropnuts

were those respondmg w‘lth a1, The 'Iatter then formed the secondary

'sampIe with the former serving as” a control group. In certain cases,

s;udénts responding with a 2 (Possibly) or 3 (Don't know). were
inc'lu&'ed in the secondary sample. "This.was only done, however, when
including 1'responses a'lone wuuld not yield a sample propnrtional
to the representation of that system within the District. when this

tiad to be done, a check was made with the student concerned to further

= ‘c'la-rify the response, and if this clarification revealed a serious

consideration o_f dropping out ‘fn'th a tendency tov(‘ards taking this
step, the student was‘.then included in the sample. -

Potential dropouts were 1denltif1ed first. and then categorized ,
on the basis nf‘ age (under‘ls, 16, and over 16) and sex. The age
classifications were based or(’the Provincial minimum schopl attendance

age of 16, and were selected as ’!ncluding first, a group of students

“who might want to drop-out, but could not legally take this step;

seco‘nd, a group who had just reached the point where they could

legally drop out; and third, a group who were in a position where
) 3

they could have taken this step, _but had not, up to the- time of t'(l}s

2
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1ler than the number available, it was done oﬁ the basis

I/WQE:S st

- - of Peatman'$ and Schafer's "A Table of Random Numbers from Selective

Service Numbdrs." P

" The potential persisters were then categorized in a similar’
nﬁnner,‘and as Quc'h as possible, matched with the potential dropouts‘
on Ehe basriv\s of age category and sex. In most cases, thert were

more individuals available for the control group than were needed,

-Final selectioh, in these cases, were random choices which were
also made on t};e basis of Peatman's and Schafer's table of random
numbers. -~ } 2 Y p
Table 5 shows the distribution of responses to Question i1 -
of éhe Initial Questirnqnaire wﬁﬂ_e fab1es 6 Aand 7 summarize the
data related to the basi’c structure of the seco’ndary samp];and

-control group. y iy B
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JET TABLES - R

. OISTRIBUTION OF RESPONSES T0 QUESTION 11 -
LIKELIHOOD OF DROPPING OUT
(PRIMARY SAMPLE) A =

Very Possibly Don't Don't 'llfry ' Totals
nlikely

Likely Know Think So
“English Harbour 8 6 13 B 94
Harhour‘Breton 6 4 21 18 28 77
Milltown 1 3 15 1 56 99
Hernitage 3z 6. 7 8. - 46
Seal Cove’ a0 3 5 15 21
Pool's Cove, 2 0 4 3 6 15-
Gaultois 5 2 6 4 1B 30
McCallum 1 2 4 4 3 14
Francois ' 5 0 ok ] 1 t7 16
Renconter East | 1 1 3 4 n 20
Totals 16 20 78 8 210 438
TABLE 6

DISTRIBUTION OF SECONDARY SAMPLE AND CONTROL
GROUP BY AGE AND GRADE

; )
Grade, - i .. Age .
LIRS | 16 17 18+ Totals
" < Seven 1. 1 - - - 2
Seven o 1 5 - . s
Eight 5 4 4 - - 13
Nine' 6; 4 -8 2 - 20
Ten - 4, 8 4 o 5 BV
Eleven - - 7 8 6 21
14- 7 86

Totals 13 20 32




) TABLE7 .
. DISTRIBUTION BY SYSTEN AND PROPORTION
OF DISTRICT*
. “(SECONDARY SAMPLE)

- A B ‘Pote:tia'l Pateﬁtm = .. Proportion
_Dropouts - Persisters  Total of District

.Eng'l%sh Harbqurv . 9 . 9 18 X 20.9%"/\\
ﬁari‘)‘our Breton © . 8 I 8 -6 18.6%. -
HiTTtoun S0 10 kY 23,3%
Hermitage 5 5, 0 n ;% :
seal Cove * 3 ) e ) 7.0%
“Pool's Cove L2 2 ‘4 “‘4.‘7% ’
Gaultois B 0 0 0:0%
McCallun 2 2 4 L AT
Francois 2 a2 e 4.7%
Rencontre East 2 R4 4 ) 4.7%
Totals” ©. ¢ . 4 43 8’ 100.22

*Excluding Pads Island  and Gad'l_tm's e /




INSTRUMENT DEVELOPMENT \
. A

In1t'ia'|"0uesti‘nnna1're - . N
. The Init%Al Questionnaire, included as Appendix D, was
designed to obtain basic data from a]] students. in the Distrlct aéed
14 apd” over .and, fuur pomts were kept in mind durmg.1ts preparation
271, 1t also had to serve the function of identifying the
secondary sample and control grcup.
2. The purpose of the study - would haye to be screened. It was
felt that jf the students ~knew, t potential dropouts wer; '
be:ing studied, some’ of thé pdtential.pershter; might have

become worried about ;lhy they were picked.' As well, vthere

v

was the possibility of negative reactions from peers and family.

’ 3. Completion of the questionnaire had’ to be as simple as- possible
’ in that the writer Was not in the District at the time of

admi nistratmn
* Answers had to be in a form.suitable for efficient cdding

.for computer programming. ) ’

For these reasons'; one question was designed to identify the -
;ample: This questjon asked students, to rate the 'poss'ibﬂity of )
iﬁeir lleaving school before the end of Grade XI as-Very Likely,
Possilﬂy, Don't Kmm Don't Think So or: Very Unhke'ly

wm Te all questions were relevant to the purposes. uf this
study, they were organized to appear as a genera] :onsideratmn of
biographical factors and feelings about school.’ I‘f questions could
not ‘be answered numerica]h;,)mut‘]'iple choice an_swers'were provided.

/
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. As well as providing information about the individual's Tike-
S Tihood of leavmg schoo’l other data nbta1ned were: )
= . A

1) age, grade &nd sex,- . .. ; N

(2) basic family structure, . . .
- (3) method of reaching school, . - \

(4) whether ‘or not the dndividual was a bursary student,
, (5) rankings of subjtcts in order of preference,

A (6) ‘involvement in schooI and” commthy uct'lvitles. S

i (7) satisfaction with what was being learned ‘in school,
(8) percept!ons of the consequences of dropplng out,
% (9) desire to be a teacher,

¢ (10) evaluation of past teéchers. X

(11)  feelings of ;&hgg 'picked on' by t‘eac_ners,

(12) attitude of parents tmrd quitting school,

(13) attitudes towards coming to school, and

(13) exfent uf grade retention. ’

Since a p.I'Iot mn,wigh'smdeqts for whom the questionnaire”

* . was designed wa§ impractical, the %nstrument was vallda‘ted through a
panel of five graduaté students in Guidanée and Counsé]!ing and a

= trial run with-a group of undLrgraduate stu’dents Tiving in University
re‘sfa_ence, S_evgral changes were recommended, and mgst— f M!ich weére

1ncnrpnrated‘1nto thg final design. o

QHESU onnai I‘E to Teachers

b, " The, Questionnalre to Teachers (see Appendix E) was designed

to ahtam snc1oeconom1c data relevant to the families of students in <



o &

" the secondary sample, and consisted of six multiple choice questions.

" Five were concerned with socioecondmic status while one dealt with the.

st ent s classroom behaviour: Validation was carried ‘out through

exi:é:rt Judgement by the sdme panel used to’validate the initial

qyes‘ti‘onnaire No changes, de'letions or addﬂ:ions were recomnended

Data obtained from this indtrunent were,

"(]‘) fami ly“fiuancial status ;Y
(2

. suurce nf family income, : .
(3) the value the family p]aced on zducathm,

. (‘74) conducweness of the home env1ronment to education,”
65) ‘fam'ly social sta(,us and ) - s a ..)'

S
.* (6) ‘teacher evaluation of the student's in-ﬂschool, behaviour.

Prinuga'l‘ s Questionnaire =

' one- question v‘elatedﬁ to the number ‘of times a student's behaviour”

was brought fo his attent%oﬁ. No validation study was carried out

as the qh‘e’stion was basically the:same lqs one on the Questionnaire to
. 3 s

Teachers’.

7

Sociometric Checklist .~ E AL
' The Socwmetnc Checkllstz(see‘?l\ppendix G) used 'In this
study was a mm?if‘lcatwn of one used ,prev’lous'ly_by this wnter wheﬂ
involved in group work with the Y‘MCA'I It ﬁés désigned to obtain
measurés of how an 1nd1vidual accepts his. fellow classmates-and how
they, in turn, accept him. The checklist_had ban validated and

its reliability established in previous YMCA studies and grolp
\ p

The. Principal's Questlonnawe (see Appendvx F) c,ons1sted of /
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development pragramsk that the writer was “involved 1n

The instruvﬁnt y1e1ded “two has1c SCZ? ... The Tevel of

5 acceptance nf c1assmates was computed by adding up each rating the)

subJect gave the |nd1v1dua'|s in ‘his class and then’ dividing by the

numbEr‘ of

best friend\as|5 and the other extree as 1. Leve’l of ac:eptanc;

. o J .Us-ing the basic sociometric format of ah Jndividual naming \\
& 7% . a'-selecvted' number_of "his Best friends, Sociometrics 11 .(see Appendix H).
‘ expanded. this technique to provide dﬂté, on 'in school' and 'out.of

school! choices. " As wel'l, ‘out of 'school' choices were further.

oy 1dent1f1ed as 'workmg or 'not working.' G Validat'ion of the technique

e ¢ was not ne:essaryras"n is & standard procedure in snciametric
™ ! measm‘emem:.z but the format was submitted to a panq& of experts to
assess the c]ar\ty of the 1nstructmns No mod1fvc9_t1ons were
° recomnended A ' - '
& - . D
* Performance/Potential Checklists - T W R,
DT | Student form. . This’ inst,y‘u‘ment'_(see Appendix I) listed the 4f. .
o L9 . “ Hedley Dimock, Grou Deve'lo ment. (Montreal: . Montreal VMCA, AT
& © Sir George Willidms Umverslty, 962), pp. V- 23 (M1meographed g Yoo
. manuscript). . . A R
. 2Ibid;, p. vz B E g W
i LA N ' . i O
o 5 ‘ L
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various subjects offered i)y the schools, and was. designed such that.

a student would indicate -his performance and poténtiah as he .percgh}ed

ﬁt, in each subjegt area., C]dssificatiohs\were the lowevf, middle’ or

. top third of the class. The validity of this instrument was assessed

by a panel of. expert: ji d el + Their r ion concernmg a

change in the manner of indicating potential was incorpor;ted in the

final_deéién of the instrument. Placerent in the Tower third of the

5 .class was scored as 1, middle third as 3 and top tm‘rd as 5’.

- Teacher form. Development and Validation of this instrument
(see Appemhx J) were ‘the same as the student fomL -The only

d\fference was in the wording of the instructions.

Interview Form : v

‘The Interv1ew ‘Form (see Appemhx K) conslsted of a number of

e qnestwns whose answers cou'ld have been obtamed through the Initial

Questionnaire, but’were put intp the Interview Form as an ~1ntermed1ary

phase hetyieen the initial uueﬁing and rapport building and the

administration of the Vineland Social Maturity 'Scale In this way’

the‘;tudents were gradua'l'ly achmat‘lzed t0 having-their answers

Jotted .down and were not surpnsed when this was done with the ™

Vim:'land At all times. students were free to Took at the comments

. hemg wr1t(:ev\ .down” by the mterv*lewer. . o ol m

‘The data obtained from this. 1nstrument were: i N
) relatwnship between marks and best liked subject,
relatmnship betwean marks and 'teast liked subJect, -

" p ckﬁtmns of the consequences of qulttmg schoﬂ‘l, o G 5




(8 rycu:al:ioﬁa] aspirations, . C §

A . . Ju

(5) "curfent employment experiences, A
e . (6) mother's-Tevel of educati n, (¥

3(7)- - father's level of education, and
@

ordina]‘position in the family.’ :

. - Format-"and content of this part of the 1‘n_ter:v1ew were’ .

: validated by a pan;T of e;(pert Jjudges and through a'm]mber‘of }rials
with volunteer University undergraduates as \‘.h.e writer familiarized .~

hiriself with‘the use of the Vineland.

W ) " Reasons_for Posgibﬂitx of Leaving School

Student form. This check off rating form (see Appendix L)

contained 15 possible reasons: for leaving school, and students
* ggked to rate each-reason in a Likert fashion from Agree“Strongly

sion were

to bisagree Si:rongﬂy. The reasdns selected for in

determined after conducting the review of the J tgra\ture.' The 'scale :
Vv the written 1nstruct1ons were supp1 nted by verbal-ones to ensure %

/—\Eﬁt—s‘hﬁdents_expcesse

guess how actual dropouts felt. ) -

ir own Fee'l'mgs rather than trying to

Ratings ubtamed were relevant to:
ay prefermg work to schou'l i . r
: (i) cuns1dehng marnage, N -
§3) 'finding school boring, o e
(4) “'feeling Lhat the family needed fmanc1a'| he’lv, )

(5\ want1ng persona] Independence,



(6

(7)- feeling that most of their friends were outside of Rthe school

_fesnng teachers were unfair to them,

environient, E
) (8) finding school work too hard,

(9

feelings about‘:y having to do'homework,

(Id) feelings that théy wouldn't be able to éradun‘ate,

(11)  feeling .out-of piace ‘in the classroom, age-wise,

(12) lsatisfactiun with what they were learning ‘in SC?’|00'| o

(13) reactions to restricted‘s;bject éhoice,

£14) feelings about the level of maturity with which they were
" treated in s:hool, and

(15) desire for own income.

Teacher form. The teacher form%f Reasons for Possibility of
" Leaving School (see Appendix M) was basically .the same as the student
ekcept that the teachers were asked to rate tﬁe v:;asons in terms

._ of ‘the’ apph:ab\hty to their particular system, and the descnptov‘s-

were, nvad\ﬁe to read from Highly Applicable 40 Yery. Uncommoi’,

Aims af Education . -

Based on the Aims“of Public Education for the Province of-
Newfm;nd'land, the Aifis of Educa%ion Quedtionnaire (see Appendix N)
was designed to obtain ratings of the\importance of these Aaims‘and
'the“effectiveness-uf the schoé)ls in meet? vtrlgenr. Completed by

the secondary sample, control group and teache , -each of- the aims
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and each systen was rated from-5 (Extremely Well) thv:ou‘gh 1 (Poorly)
I,n'terms uf‘ the progress of the éystem in fu]fiTl'ing these aims.
Validation was by a panel nf"expert judges,_'whose recnmendat.ion
" that the written instructions l‘:ev supplemented verbally was accepted
i by the writer. Nhen‘ the questionnaire was administered, the writer
ensured “that everyone realized that they could use from 5 through 1,
not - just 1 3, or 5
’ People complenng the questmnnalre were ‘asked to vate the
1mportance uf and effectivenes§ of the school I'" helping students
to:

(1) ‘understand basic Christian princip_"les‘,

(2)
(3)
(@),
(5)
(6)
(7
(8
(9)
(10)
)
(12)
T (13)
(14)
-~ (15)

practice basic Christian princw'lesv-,

-develop moral values,

undergo democratic experlences,

mature mznta]’ly,

mature emotianally, ; ) P
master fundamental skﬂ'ls‘,'

appreciate their cultural heritage,’
mke wise use of leisure time,

think critically,

understand and pracﬂce principles of good health,

prepare for famﬂy 'I1fe, '
prepare for community life,
make vocational plans,

prepare for occupational life,
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(16) “strive for high standards, ¥

(17) appreciate and respect others,
(18) develop individual talents, )
(19) he'lp“'indivi'duals to cope with T‘imitatl‘ons, apd
(20) help‘indi\?idua\s fo maximize tﬁeh potential.

SELECTION OF STANDARDIZED: TESTS

Se’ve‘ra1 standardized tests v}ere uéed 1:n answev;ing the
research questions Telated to academic variables and social ;
maturity. The Gates-MacGinitie Reading Tests were selected to assess
reading levels, the Canadian Lorge-Thorndike. Intelligence Tests to
obtain Verbal ‘and Non-verbal 10s, ‘and the. Vineland Social Maturity

Scale to assess social maturity.

Gates-MacGinitie Reading- Tests )
The Gates-MacGinitie Reading Tests have gained wide acceptance

in ﬁewfuundhnd due to their validity and ease of édministration.

The tests took approximately 45 mmutes to administer, and yie]ded

four scores: Speed, Accuracy, Vocabulary, and ‘Comprehension, !l S
In the construction of the test, item analysis was condug‘:ted‘

?gfter the original pool of items was completed by -approximately 800

students in the g’rade for which an item was designed and 750 students

in, the adjacenvt grade 1ev‘e'|s 3 Norms vere then estabhshed samphng "‘

approxmate'ly 400 students in 38 Amerlcan communities wn:h an

*frthur 1. Gates and Walter H. MacGinitie, Technical Manual:
-MacGinitie Reading Tests (New York: Teachers College Press,
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adjustment made for intelligence based on the Verbal scores of the »
Lorge-Thorndike.* Studies of reliability by the authAors found a
split-half reliability ranging from .88 to .9 for tl;e levels ‘and

various subtests used in this research.® Alternate form reliability _

- ranged- from 67 to 89.°

Canadian Lorge-Thorndike Intelligence Tests

-The Canadian Lnrge-i’horndike ln_t?‘J]Iggni:e‘tests consisted of
3 subtests yieldjng a Verbal IQ, ilon-verbal 10, age and grade
equivalents. - Standardization,’ conducé_ed in the Fall of 1966, was
_based'on a randomly sefected sample of schools. This eventually
involved 31,739 ‘students in 229 schools which ranged in size Fron the

small rural school to the large uljtia_n high-schools. Provinciat

- representation was proportional to the English speak1n§ child

population of the Province.. :
Split-half reliability® for the Verbal Battery,ranged from
.830 to .945 depending on which of the 2 ’Ievels was used. The“l!mh

A verha] Battery ranged from .894 to 931 Correlations between the:

X tm batteriestranged from .558 to 681

In studying the validity,® the Verbal Battery correlated with .

S 4 :‘\_ g s

*bid., pf. 2-3
Sbid., p\B. [
$Tbid. _ e

rv ng Lorge and Robert Thorndike,- Manual fur Admmstration
(Toronto Thomas Nelson & Sons (Canada) L1m > pp. 33-36.

*Ibid., p. 29.
_ *Ibid:
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the WISC Verbal Scale from about .75 to .85, while the Nui\verbal
Battery and the WISC Performance Scale’ correlated from about .. 65 to
‘75
¥ N .
Iis' widespread use 'in NewfoundTand, the’ writer's previous
, use of the test$ and the ability to compare fhe results with thése of
Sister Mary Perpetua Kennedy's research Ted: tn the final selection of

this 1nstrument . .

Vineland Soci‘a.'l Maturity Scale ¢

The Vineland Social Maturity Scale. developed by Edgar.A. -
Doll over a period of 20 years,'® &ffords, according to the au’thor‘,
*... a measure of individual differences..." and indicates

"... the social status of the individual..." ! Anderson referred

" to it as a mersure of acheviement,'? while Isco reported ‘that it can '

be used to yeild "a total evaluation o‘f the social &eve‘opmﬁta'l‘
Tevel of a,ch‘ﬂ_d."” An individually administered test, adninistration
time vaired f}*nm individual to inﬁividua], depending on age, level of
maturity and jﬁﬂﬁuf time necess,ar& to build sufficient réppoiﬂa

“No reliabi

data had heen'pulﬂished,‘ but while he/p;n'nted out

cei‘t‘ién weaknesses jn the standardi zation procedure, Cruickshank

1%dgar A. Do1T, Vineland Social Maturity Scale (M1nneapahs'
E_ducatjona] Test Bureau, 1947), Fureward

lbid., PP. 2-3 7

”.)ohn E. Anderson The Fifth Mental Mea§urerruents Yearbook
ed " Oscar K. Buros (Highland Park. _ The Gryphen Press, 1959) p. .1022.

”Ira Iscoe, The Flfth Mental Measurements Yearboale, p. ‘]’019.




visiting all syst:ems except Gaultois and Pass Island. This entaﬂed

conicluded that:

" Psychologists, soc\ologlsts, educators, and Social
workers ‘will find it & reasonably well-standardized «
+and validated reseach and clinical too; for the - ;.
measurement of social. competence.

, B BENERAL PROCEDURES

Altogether, the writer spent one. month- in the District,

v’”t»rave]Hng over 2000 miles by car and approximately 250 miles on

_ sample of"potential-dropouts and control group of. potential

five different boats. . < =
Upon arrival at a school, the writer first met the staff and
then picked up the cump]gf:ed Initial Questionaires. Theie were

immediately coded for ke‘;ypunching at a later date, The sebondary
b 2

pers1sters were then identified.

Generally, ‘the interview was the next actwny, although in .

‘a few systems, they had to be ‘held later due to scheduling.difficulties.

After the interviews were -completed, the' Canadian.Lorge-Thorndike or
the Gates-| Macmmtle Readmg Tests were administered. Each was
adm1n1stered on a seperate day in order to reduce fatigue, but the s

urder of administration WA\determmed by ease of schedu’hng. The

‘other questmnalres and forms' were cnmpleted when most convenient,

At
although nerver ‘immediatly before either”of the standardized tests.

Data from the School Registers and Cumulative Recorgs, when avaﬂah]e,

» &
kshank , The Mental Measurements Yearbook,

e
TWilliam M. Crui

p. 1020




were cn'l’lected and recorded when it was must convenient for the -
writer and administrator of the system.
The amount of time required to obtain the data varied from

system to system and ranged fron one and a half days to three and a

nalf days < g £ s e
PROGEDURES IN MEETING THE OBJECTIVES
0b]ect1ves 1 and 2 ' . “ o "
Measure the huIdmg power of each-of ithe 'school ' o ’

systems within the District per Grades VII, VIII,
IX, X and XI.

Measure the .collective holding power of the District
per Grades VII, VIII, IX, X and XE.

* Records of the Integrated Denom‘matwnal Educatwn Commttee / .
were searched to provide ‘the necessary stansucs for computatinn of .
the, holdmg power per the definition of that term in Chapter I
Holding pewer nas' assessed for each system and‘thg D1:str[ct at each

grade .level from Grade VII to Grade XI.
. v o .

Oblectwe 3

Investigate .any possible relationships. between the
tm\e of year and premature withdrawal from school.

The records of the Integrated Denominational Educatmn -

Cnmn'lttee were searched to yield the required statistics to*deten‘mne

the frequenmes nf d upping out durmg the summer and during the

schod'l year

1] ]ec ve 4
Investigate selected reasons for leaving school
X - A




i 5 J .

in terms of apphqabihty to putem‘.‘xal drppouts and
potenhal pers1ster

The Studenc Furm of Reasons for, P-oss1bﬂ1ty of Leaving‘ Sl:hl‘)o'l y
‘(vinﬂuded as Appendix L) was administered to the secondary sample and
control .agzp.' Means and standard deviations- for each item and the
total score were found and compared for .the'two groups. Levels of

"significance vere established uéing a’'t-test.

Objective 5 . ' N
lnvest!gate potential dropauts' and potennal
persisters' perceptions of the cunsequences af actual
withdrawal frum schoul
The data to answer this questionvere obtained through both
the Initial Questionnaire and interview. Answers were ciassified as,

* positive, negative or neutral. In the Initial Questionnaire, the
.claisifi‘catiof&as made hy the.respondent In the’ interview, however,
the students descrihed the cnnsequences as they percelved them, and -
j:he _class1f|cat,1on_ﬁwas made by the wnter. Responses 1nd1cat$ng
-benefits to the individual concerned were classified as pusitive.

" Negative perceptiofis’ were those which’indicated‘such action would
have a Timiting effec‘t on the plans and/or Tife styles of the “
individual, Reéponses classified as neutral were those in which

- the student did not describe the.effects of such action in terms of °
con&equepcgs for h\'msellf. In situations where the student referred
to possible reactions of his parents, further discussion ensued.
However, if he still did not relate the results of dtio‘pping out to

his own life, the response was classif";ed as_neutral.



= A frequency dlstnhution of respunses in the In|t1a'l é
L . Questionnaire was obtaineqd for the primary sample. The leve\'l of . ‘
s1gmf1cance was established using chi-squaré and the correlatwn %
o . with ]1keHhoud of leaving school was found. Data from the 1nterv1ew
re'latmg to the secondary sample and control group were treated in

the same manner.

* Objective'6 LF R P U R

. _ Invéstigate the similarities and/or differences between T Pe EN
teachers' reactions to the selected reasons for leaving® :

+ school and those of the potent1a1 dropouts and potential

] " perslsters. .

Téachers were administered the Reason for Possibility of N

Leaving School, Teacher Form. Means were found for each item and

the total .score. These were then compared with 'the results ‘in

Objective 4,

Obqectwe 7 . . ' o -
Investigate possible differences between potenna]
dropouts and potential persisters in terms of academ(c
variables. " « s .
Standardized testing results (reading, i‘ntehigenc’e), ‘teacher

assessment of performance and potential, students' assessment of “their

'_' own performance and pa\‘:en Ts st{udent rankings of subject prefére ce,
grade _reténtipn, marks and pupﬂ‘satisfactinn with what tHey are

Tearning in school were obtained and analyzep. % .

Rea&ing. Several factors related to the acquisition of
reading skills by the secondary sample and control group were

assessed. Mean deviations of reading grade equivalents from-actual . -7




"grade levels were found, and in certain caﬁas, data was available
‘to measure the increase in reading grade.equivalents in the past two

years, . - .= :

Levels of significance were established using t-tests and

'curré\ations with potentiality of drobpin’g out found.

N ' Intelligence.’. The Aresults of the Canadian Lorge-Thorndike
E Inteﬂlgence Tests were analyzed 1n four ways.
The'hrst was tu compare the means ‘and standard deh‘qtiuns
of the ée\condary sample and ‘co’ntro'l group. Levels 5f significance
were estabhshed using a t-test and a measure of ‘correlation with
the putentiahty of droppmg out was found. ’ '
Second, scores were classjfied as more than 1 SD below the
standard\zed mean, ithin 1 SD and more than 1 SD above the mean.

LEve‘ls of slgmficance were “ esta\bhshed using: ch\ square and

cq_rre'lanpns with potentiality of pplng out were found.

‘* _Third, each group was compare on the bas\s nF mean : 2
dlfferences between. Verba'l 1Q and Nonverba] ’IQ The level of )
slgn1f1cance was estah'lished using a t-t‘.esi~4

Fourth mean d1fferences betieen the grude equvva]ents of
the students based on the1r raw scores’and their actual grade Tevels

‘were faund and level uf s1gn1f1cance estabﬂshed using a t-test.

ssessme@ of Eerfarmance and gotenhg Ratmgs ‘of - student

performance and potenha] by the students themse’lves and by teachers

were cbtamed for each a:ademc subject and overall schon'l perfnrmance.



e 0 es

A mean"di fference was obtained for_eagh inqividua'l and the ,secondary
N sample and. control group means were. c"ompared with the level of

51gn1ficance belng estahﬁshed, usir\‘g = tests.

E " Sub] ect greference. In the Initial Queshonnawe the prmary
2 samp'le was asked to rank their subjects in order of preference firom e e
1to 7., For each academic subJect a crosstabulation of sthect

rankings by the hkehhood -of leaving school was obtained. Leve'ls of

s1gn1f1cance were estaﬁ‘hshed using ch1-square and correlationsiwith

the likelihood of !eaving school were found. Y . (

" As well, the numbers of students obtaining their best marks . fe:
‘in the most preferred subjects and poorest marks in the Jeast pre-

ferred subJects were identified, i . N

a e (S
i Grade retention. Data ‘concerning the frequency of grade’ o al
rétentjon and specific grades -repeated ‘Were, o‘bta’ine'di Memhers of»th’e' '
primﬂry sample were cnmpafed. Level of significance was.estah'i'ished
using‘éhi-square and correlation with 1ikglihood .of dropping oyt

was found. o : 2

Members. of the secundary sample-and centrul group were

cornpared on' the bas1s of grade Tevels repeated. Levels of sign1—v'

ficance Tlem established uslng ch1 square and curre]atmns w1th the

potenna'llty of dropping’ out. were obtained. L 4.

~Marks. Final marks fur the past three years were obtamed

except in one school where marks frum previous years had not. been

. _re_corded,, Average schn'last'lg marks of the secunda_ry sample -and. control, s

| C L




! wich what ‘they were 'Iearn1ng in school ..

~

" Object1ve4 PR

"be\ng Yes, N&\D\m‘t Know. A crosstabulatwn of respunses by the

vquestmn d,ealt with in Reasuns for Possuﬂlity nf Lzavmg School, 7

s . A

2 a S - . ' )
group were - compared ‘as well as the marks in each subjeét. Levels of

slgmﬁcance were’ estab'Hshed us1ng t-tests and correlations with °
-"pntentiaﬂty of drupmng out vere ubtalned' Results were £31)

scrutimzed fer lndicatinns of staln'hty. B o .t .

m- . Pupil satjsfactiun with ’what they are learning. . Question 15 *~
of the’lnitia'l'ouestiunnﬁre asked students§ if they were satisfied .
: s

espunses were - forced- choice,

hkethod of Jeaving, schoo'l was obtamed The Tevel of s|gn1flcance ,‘v .

was estah'hshed using ch1-square and the corve]atwn with likelihood ~
of leaving schan‘l was uhtamed “ﬁesu ts were comp W~ h‘a‘s’mﬂ-hr-x—

Invest1gate possible differences between pntentlﬂ #
“ ‘dropouts and potential persisters in. terms of « ; :
))eer re'latianships. . - . ’ 5 i §

i The” data used to answer this question was found through %he \_)_ =
use of the So:wmetmc Checklist and Sucmmetrics II " The Socwmetric
Checkhst wa’s scored by finding the 1nd1v1dua1's mean ratmg of. his
c'lassmates to obtam a scoﬁ |nd1cat1ng his acceptance of h\s
c'lassmates. .The mean rat‘mg»nf a‘l'l the student v‘aﬁngs of, the £
lnd1v1du§l was used to find a score'mmcatlng his acceptance by _ B
Ris c]assmates. The mean sccres of the secondary sample and centrol <

group viere compared and sigh‘lficance estabHshed us1ng a-, t-test.

Sncwmetncs 11 was used to 1dent1fy the frequency of




'in school* and out o_f‘schou'(' friendship choices among the tv{o ’ -

groups.. "In the case of. ‘out of school! choices, information was’

- obtained to see if there was 'any‘re'lat!o'nsh'lp between potential .-
droppipg out and the number of friends out of sghool who 'ware
L s . . '
working., Means were.fourd for both groups and ‘level of significance
. :

was established, using t-tests. |

Objective 9 .-, : SRR .

Administer the Vineland Social Matunty chle to . : iy
v, potential dropouts and potential persisters to - .

assess. any possible differences in social matumty‘ .
. as measured B the Vineland. * - t

£ .- The Vineland was.scored so as™to yield a Soc1a'| Inte'l]igence
Quohent iSI‘Q) similar to a raﬁo 1q. Means and standard deviations’

were found.for thz sel:ondary sample and control gr‘oup. The level of
significance was estahhshed using a - test. . n ¥ .
[ As wéll, scores were classlﬁed on the bases nf units of
standard dev!amons away from the magn The: level of s1gn1f1cance < <8
+  was established ns1ng chi-square and the corre'latwn with potentmhty

T af dropping out was fuund

Objective 10 *-» -

’Invesngate the ip-school behavioyr uf putentnﬂ -
drupouts and potential persxsters.n. P

Resu/lts of ‘the Prmclpal‘s Questmn ire and teacher assessment”

of dwscane needs were used Frequency Qstr\hutmns weg ‘obtained 2
% AN :
" for the secundary sample and contro'l group.’ Leyels of svgniﬂcance

were esta)bhshed usmg cm-squarz and’ corre'latwns vnth potenha'li\:y

of droppmg out were found.




" Objective 11 3 o# : = L

1}|\iest1gate the relationships ‘between bussing,
P, walking to school and attending’school on_ bursary
~ . wnh the potentiality of dropping out.

" . ‘ﬂ crnsstabu]atlon of manner of coming to_schco'l (bus, walking

Dor other) by 1ikelihood of.'leavving ‘schoo'l (Very Likely, Véry, Unlikely)
was obtained. - Level g‘f significance was esv‘:ab'lisheq using ch1-squam‘
and the correlation with likelihood' o“f Tleaving school was found.

The same procedure was. used in comparing bursary and non-bursary

students’,

Objective 12 * , ; :
Identify any differences befween potential dr'opouts
. and.potential persisters in'terms of their views of
- - the importance of and the abl'hty of the‘ schools -
s meetifig the goals of education in Newfaund]and as '
“outlined in the Aims_of Public Educatfon. " . ¢

.Mean responses to ‘each item, as well .as total score, on the
questionnaire concerning the A1ms of Education were Found S1gmf1cant
o ¢ differences between the secondary samp!e and cuntrcl group were ;

identified us1ng the t-test.; d c m
, .

ObJective 13 o - Y Ew ..

Investigate the poss1b'|e existence of favmha]
differences between potential dropouts and potent'la'l
persisters.

Data used in answemng this research question were obtamed
FrOm the - In1t1a1 Questvonnawe Questmnna\re to Teachers and -

Interview. = S S R

o~

Famﬂx structure. The Imt\al -Questwnnawe y1e1ded




g N NG = " '
\‘nfonnatiun related- to size and Structure .of family while the ordinal
position of the individual in the family was obtained during the

mterv1ew. Crosstabu’latiuns were obtained, with Tevels of slgmﬁcance

bemg estab’lished usmg ch1-square and correlations with, erhhcod

of leaving schon'l hemg found. : ®

Educatwna] orientation. In the Initial Questionnaire, r'es;

: ‘pundents were asked to desrcn(be hnw their parents would feel.if they

qu)t school and report the number of siblings graduated and/or drupped"

out. In the Questionnaire to Teachers, teachers were asked to’

- evaluate: the famny in terms of the value they p'lace(?'on edication”

alid_the general conduciveness of the home ew)ir’ur{ment to educa’ciuyal
aéhievemht During the intérview., educa{ionaf 'levels attained by

parents were identified. _Cr‘osstahu]at1ons were obtained with Tevels:

.of ‘significance hemg estab'hshed using chi-square and currelatwns w0

with, likelihood potentiality of dropp'mg put bemg found. . '-

*Socioeconomic 'status. Three items Gf ‘the. Questwnnawe to

Teachers were concerned with socioeconomic status, spec1f1ca11y deaHng

wuth wea’lth source -of income and standing within thé community.
Data fram these’ 1tems were treated in the same manner*s those’ related

to famﬂy stru:ture and educatlunal orientatmnA
v <
Objective 14 ~ . . ' p : ]
Invesngate the pass’lee existence of chfferences
" between potential ‘dropouts afudrn.nl:gntla'l persisters

in vocatmnal aspiratwns . [

Dur1ng the wn:ervww1 students were asked to taIk ahuut

i




the career t ey would most Tike to pursue. Thelr responses were P

\,'then classified into genera] r.ategones such as Professwnﬂ/Managena'l,

C1er1ca1 Semi-skilled, F1sh1ng, Labour and -Other. The selections of
the secondar‘y sample and control group were then compdred: . The Tevel
of s1gn1ﬂ:ance was estabhshed us1ng chi- squara and the correlation
of vocational’ aspwat\ons w1th the potentia'hty of druppmg out was:

* found.

v : Objective 15
Ident1fy any differences between putent1a1 dropouts and
potential persisters in the degree.of parhclpatiun in E v
school and cémmunity act1vities. i " -
- % Data relevant_ to this questmn were uhta1ned from the pnmary
mwmmrmmum»m nts.
indicated the degree of their parhcx‘pahpn in these act1v1ties'gpd
crosstabulations were obtained. The 1evé'|s_ of significance wer’e‘-
established usihg chi-square and cor}‘elations with, 'Iikeﬁhood‘of

Teaving school. were found.
g ¥ Objective 16 TR L - ‘

= ; , - Identify d’lfferences between potent\al dropuuts ‘and
‘ patenha'l persisters in terms of attendance.

where possible, numbers of days absent for members uf the

secondary sampgand control group were obtained for the: past three

& i years.’ Mean numb 6fv,days absent f‘or Ehg school year. just completed

I were obtained for the two groups: andiwhere possible, attendance was

-~ana1yzed for stabﬂ1ty over the ‘past three years.. Levels of




T o . e | ;71; o
- . - a3 L
coming to schou] were compared far the pr\mary samp]e. and the 'level ;

of s1gmf1cance estabhshed usmg a ch1 -square, » “, v : %
. *

_Objective 17 o o : . .“,
- . Identify differences between potential dropouts and
potential persisters in terms of their attitudes.
towards teachers. .. | o .
In the Initial Questionnaire, members of}the primary sample 3

wére asked to r‘ate how. often they felt their,teao_:hers 'picked on' " L

them, their desire to be a teacher and the performance of their - ]
past teachers. Crosstabulations-of responses, were_obtained, Tevels
o‘f signifjcance estdblished using chirsquare, and 'curreﬂations. with . -

Tikelihood of leaying school were found, .

Objective 18

Invest1gate the re]atmnshlp between sex and potential, 3 - -
withdrawal from schun'l

© The sex of each member of the meav‘y samp]e was curre'lated
vnth the hkz'hhood of Teaving schau'l A crosstabulation ‘was

cbtamed and the level of significance established using chi-square,

Y 0b]ect1ve 9 - : .

Idennfy any similaritfes and/or dlffErEnCeS between * v ®
the dropout pattern evidenced in this study and the ; - \
dropout pattern for Newfoundland 1dent1f1ed by Sister & G
Mary Perpetua Kennédy in. 1966.

Fﬁndings of" this stugy"m fu]f'H'Iing ‘the research obje'ct’ives
were compared with the salient findmgs ‘from, Sister Mary Perpetua

Kennedy s work as outlmed ‘previously 1n the Rev1ew of the Literature. -




STATISTICAL ANALYSIS

Cmuterhage - T ) : S
The facilities of the Neufuund]and and. Lahrador Cq‘auter :
Services were used for the statistical treatnent of the data. A
prepackaged program, the Statistical Package for the’ Suclal Sc1ences
(SPSS) was used to nbtain frequency. d1str1butinus and cbtam all-of

the statlstl:s‘ used.}* '

. Level of S\gniﬁcance

For purposes of . this research the writer decided to accept )
the 105 level for 95tab|1shn\ent of §igﬁ1f|cance ‘Qns dec1s1nn vas
sanEwhat arbitrary, but two factors influenced 1ts se'lectmn

1. The ,05 level appears to be the most comnon\y used in thlS

" type of resedrch. e L
. . . s

2.- It was felt that Type I errors were more to be avoided than

“ Type II..

Tests of Significance ] 3 i

The sele::t‘im of _the ch'l-sm:are for tests of sigv\ificance was
based.on its relanve usefulness in this study Its use wﬂh nomnal
or éhigher urder data better len(‘. itself fur consistent useyin the g
stahshca] annlys1s on a more reasonable basis than the ot}!\cnmon"lyv

- used tests such as the 't~ test. In a‘number_'-of cases where means were

“Norman H.. N{e Da]eH Bent, andE -Hadlai Hu’ll Stansnca'l
[ta

Package for the Social Sciem‘.es (New Vnrk‘ McGraw Hi1l Co




* the basic statistic used and the data did, nnt Tend themse'lves to”

‘:mssbahnatim. a,hm—ta\]ed t-test based on pooled variance was e
" used. . . S 2 +&
- .‘ .

Correlation Coeffic‘lents L

ln cases where t-tasts uere used- t.a-estah“sh levels uf (‘ !

V: ﬂgniﬁcance and corre'lations were “also deslred the Pearson

Currelatwn‘based on ranked nrder was used.




SECTIN IV ..,
f " * AMALYSTS OF DATA
UBJECTIVE 1 g
Measure the holding power of ‘each of the school systems
withir the District per Grades VII, VIIT, IX, X ‘and XI.

The. formula se'lgcted fur the purposes of’;t}is‘ lstudy was
found to‘ be statistically v;e,ak in haﬁd11ﬁg small numbe‘vq‘é and thus
. not suitable for har!dh'né the énralments of gh_e smaller schoul’s.
' In a-number of cases, huldin’é power , u;ing the f7rmu'|a, was
,calcu]ated in excess of 100%. o B - g;\ ;

‘The high molnhty rate m‘parts of the D1;tnct a'lsn made
* theforg@la unrefiable ina number.nf cases, such as Milltown and
Harbour Breton. Sjnce the school records were ‘\“nadequate for the
purposes'uf a(’:cg{iing for each studen‘t.individpa'lly, fulfillment .
of this objective,.with a reasonable. degree o% accura“cy, was
inpdssible. I L
OBJECT'IVE 2 ’
"'Measure the collective hc]d1ng power of the D\str\ct
per Grades VII, VIII IX, X and.X L

Table 8 is a presentation of the: data rz'levant to the holding
'pum;r of the Distril tx:]udmg Seal Cove and Poa'l s Cove. Due to;
a h1gh degree of nmhn;y in parts of the-District, these figures
" slmu'ld -be considered as optimal, As well as hemg appraxzmahons,

_74 ’ o




. they do not. account for dropouts ‘Wwithin the past academic year, but

are based on September, 19725 enro'lmerﬁ: f1gures It can llwe séen_
from the table that enre]ment .decreases fairly consistently up. to
_Graéle X and holding power by the beginning of Grade X has Id'ipped'.
below 50%. .The mst dramatic decrease in holding power is between.

Grade VIIL and Grade IX, with a drop of almost'30%..

TABLEE . . .
WHOLDING POWER .OF THE DISTRICT® ' i
? e .
- Original . ) September, . Holding
Grade I . 1972 " A power
enrolment enrolment . :
Grade VI~ 0. 2080 . 86.6%
Grade VIII =+ - 205 e .87
“Grade 1X ) i T seew
Grade X Lo 208 g 1 [ I 48.5%
Teradext ¢ 1%t e 9. R R
Considering the studenfs whé began -s:hbo'l"i he period

. 1962 1967 only-67. 3% were in h\gh schou] by September, 1972.

Individual student accounting procedures would prubah]y yi e]d a
F1gure Towgr than th1s as 1t does not accmmt for any students who

- %
m1ght have transferred mto the schools’ under cuns1derat1on




I } O0BJECTIVE 3

Investigate possible ré1at1onsh|ps between the time i
of year and premature wi thdrawa'l from schodl. . o

. ° ; Due tu the genéral nature uf the stahstics maintained by
the Denommanonil Education Commttees mf‘ the lack of old School”
REg\ster‘s in most_of the s:hnn1s of the District, it was not possible

w to fulfill this objective. b
: . OBJECTIVE 4
\_/l’rﬂ/éstigate selected reasons for leaving school *

in terms, of * apphcabﬂ‘ty to potential dropouts. and
I . putent!{

1 persisters. . ~
_‘ et . Using.a two: iﬂed t-test based on pooled var"iance, significant
differences between the means of the secondary sample and contral group
were found on 7 items and the total. scores. of‘ the Reasons for Poss'lblhty
‘of teaving School Table 9 compares the mean scores for the two groups
for each item as well as the total score.

“ While the differenczs between the Teans were- fot lardt, a

a)‘ . prefer work to schunl' o .
"\ b) be cons1der1ng marriage, ’ ’ i LT
c) feel that the family could use their financial .assi stanca, 3
d) feel that most of their ffiends are outs1de.of their school
i i . env]ronment,“ By s 5%

“;’ 7 e). feel that they wan't be alﬂe to graduate and

© f) feel out of p'Iace in the classrnnm, age-mse. . *




T = " ko 5
o R TABLES
. ‘\‘ . <o MEAN SCORES OF REASONS FOR POSSIBILITY OF LEAVING SCHOOL
S = ™ . . 5% (SECONDARY SAMPLE) .
° 0
2%, - g sl .. Potential Potential Py g
E S5 g Dropouts . Fersisters Difference
T . . . (N=43) . -~ (N=23) .
1 would ;‘ather ‘be ‘going to work: than 3,20§3 : 2.0465 ¥, 1.1628*
. _to schaol. ;o e v b -
L2 1 am th1nk1r|g of. qu1tt1nq to get L1.8140 : 1.3721 3 ToLA49%

Sharried and raise a Fami'l

{/ 3.1 find schopl too boring. A - 3:3023~ 28837 4185

e & e Wy family would be. he'lped a geat - 3.0233 9070 - T.0163% -

deal if T was providing money

% i rather than costmg them_ money. =T ) T
14 5, I want to be Independent end C 36977 S dases L 5582
) support myse'lf . J - . .
6. It séems as if teachers are always . 25818 - ©.2.1395. - 4819
© " picking on me. . 4 N - & N .
i 7. None of my friends are’left in school.- 2.3721 B o l‘.44]‘9 : .- .9302%
- 8. There is too imch’ hard wark in school 2.7209° " . ... 27860 . . . .5349 .
& aep . 98 TE rea'l'ly Bothers: e tn have to du 51395 Y2702, . . .3953
p e & homewnrk . 5 . . . ¥




WS E L ) ; TABLE 9 (CONTINUED) . - = N
. . Potential .- Potential 3 L
. f . Dropouts Persisters -Difference
= - - s (N=43) . (N=43) . v
: 'il). I have no hBpes of f1msh\ng - 3.4419 " o 1.4884 ) ¢ 1.9535%
ade XI, so, I may as we]‘l quit now. N ¥ . ) o7
! 1. The kids ln my class: are too - young 12,5814 - 1.6279 i - i ©.9535%.
. for me to ermuy be'mg with. | i % ¢ 4
M2, I'm not learning what I want to BN - 3.8 .6046%
Tearn in school. g o [0S . g

13 Some of ‘the subjects in schoolfare 33083 - < 2:083
' 0K, but T really don't like most = -+ | - . .
. of them : e ' 5

S5 180 They treat me 'hke a child too much = 2.34) - 2.3953 ’ L0465
b < while'I'm.in school. o : i .

£ R 5.. There are a number of things I'd~ - '3.6744 . . - 3.2326 4418
Tike to buy, but I'11 have to be . 3 a J .
warking in order to get them.

(8

. .*ignificant at-the .05 leveT of confidence.




s 4 ' p

These are not-necessarﬂy the items.that potential drnponts rated, h
h1ghest huc ratheh rated s!gn1f1cant'|y mgher. stanstmal'ly, than

did the potenha‘l persisters. . 4 5 '4 I 5

. Potentia'l persisters 1nd1,cated greater dxssatlsfact‘lcn wn.h

S what they are learning in schuo'l. ) . P ] 3=
g .
. . No significant- d\fferences were fnund between the potent'la'l 4

. dropouts anhd potential persisterls ”(n terms of; E : . % . [
e R ‘\aé ﬁndlng schoo. boring, - . L - . VTR
. 5 " :. ‘rb) wanting persona'l‘»mdeperndence, 3
B ) c) feeling teaéhers vere unfai'r‘"i:) them, -
d) finding schos1 work too hard, o .
fos i &_4 e) feel.\ngs about havmg to do homework . E o
" : /. E "f) react1§gs to restricted 5ub,]ect chmce, we R s s
E = lg) feehngs about the Tevel of matur\ty wnh wnlch they are »
2 treated in schuo], and . 5 . * B

. ~h)’ deswe for own Jncome. : - 3 ‘T

A sign\ﬂcant, a]thuugh shght difference yas found - bet,ween‘ =

the means of ‘the two gmups for the total scores. - Out uf & pnss1b'|e =

5 pntennal dropouts had a mean of 2. 9%)2 any s!:andard grror uf <

0 n3 whﬂe the respectwe ﬁgures for pptent1a1 pers1sters were e y N
2 3009 and 0.092 respecnvely N ' R :
* ,?‘ . In all items, except those rela.bng to persnnal mde‘pendence, .
- 4 “manner in which they are treated 1 school,and desire for own income, \»
8.0

' putentm’( dropouts' s‘cnres showed greater standard 1atwns, o
suggesﬂng that they were Tore _ vanable in theﬂ* up1nwns than were * .

- the, potenhal pers1sters_ i




"« - OBJECTIVE 5 . ° E

= Investlgate potential dropouts® and potential persisters’ .
_perceptions of the consequences of actual w1thdrawa1 L . T
from schaol te
°

In the data from the lnitig'l Questionnaire; certain

differences between potential dropouts and potential persisters in

the primary sample were found. .Of those very likely to leave school,

lr«.-* '32.6% saw the results.of such a ‘ste'p as being: favorable,: 32. 6% un-.
. \"7” favorable and 34.8% wers uncertain of the consequ'ences. Of those
% “_‘. very ,mﬂike'ly to Teave school, only 5.2% saw results as being
’ favorable to themselves compared to 81. 9% whn saw such action in . - " . )
an unfavorable 1ight.. Only 12.9% were uncertain. A study of the ., ! J \

data in Table 10 indicates that there was a posltwe re’lationship

= - betwden the likelihood of leaving school and percephons of the E ' . “

/ _consequences of such action. It is interesting to note tha:;-cof:v‘

" those who didn‘t know if the\y wou'ld‘ stay in school or not, ful]y
60% of them were uncertain about the cunsequences of prematurely
;withdramng. ’ ) . ;
Data. from the interviews also indfcafed a positive correlation
between the erh‘hued of 'Ieaving school and perceptions of' the
consequences of such action, with dlfferenc7s between the secondary

sample and control group being much sharper as can be seen in .
comparing Table 11 with Table 10, Of the potenha] pers'lsters,
26.2% felt that they would simply get a job if they quit .school, but
did not see thense1ves as getting a ,hetéer'job were they to remain

L ‘until graduation, and only 2.4% of the potential dropouts felt that
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they might get a better Jjob by completing Grade XI. ' '
. )
TABLE 10
PERCEPTIONS OF CONSEQUENCES. OF QUITTING SCHOOL
- (PRIMARY SAWLE)
E
Likelihood of o Conseq'uences of Quitting School
Leavmg School .
Favorable. Uncertain Unfavorable
* % Very unlikely (N=46) B2 NPT 2 PR | B
% Not too Tikely (N-20) . 3.6 19.0 S 7
% Don't know. (N<78) - C8.0. . 0.3 30.8
% Possible (N=84) . 0.0 300 ..  40.0
% Very likely (N20) | 326 B T w326
cM -square = 74 82838 with 8 degrees of freedom '
(sign\ficant at .05 level)
" ) 3 . N
TABLE 11 . "
PERCEPTIONS OF CONSEQUENCES OF QUWTTING SCHOOL -
3 (SECONDARY SAMPLE)
‘ o >
Favorable . Neutral Unfavorable
. %:Potential Dropouts (Ne43) | 5.4 12.2 2.4
% Potential Persisters (N=43) n.9 2.2 61.9
a g . AT o i e
ch{-sﬁuare = 47‘.89301 with 2 d'egrees of freedom

(significant at .05 level) - & "
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© OBJECTIVE 6~ ° - .
Invest'igate the similarities and/or‘ differences betwee'n- <
teachers' reactions to the selected reasons for leaving

school -and those of potevmal dropouts and potential
persisters.

>

Teachers' n;tings of the reasons for leaving school showed
certain discrepancies from thosé of the potential drdpopi:s and
potential persisters B

. The foHowing items were those which the teachers rated as
‘heiné more important than potential persisters did;*
(1) “prefer work-to school (3.784), | ™
(2) finding school boring (3.757), .
: (3). finding school work t‘oo hard (3.432),
(4) feeling that they wﬁn;t be.able- to graduate (4.08i).
(5) féelings about the Ie'yel of matul"ity with which the
-sf;udér;ts are treated in the classroom (2.703), and ‘
(6) lacking satisfaction with what is being ]'ea.med in school
(3.027). ' :
The data indicated that teachers tended to overest\mate the'
importance of the above factors as they related to droppmg out..
In .comparllng the responses of potential dropouts and potential
'iper‘sjsters, items numbered 1 and 4 vere _th;z only two that potent'ia'l
dropouts had rated significantly higher than potential pers1sters

Teacher ratings uf the following items were lwer than thnse

*The mean rating of each 1tem, by teachers, is 1nc|uded in
_brackets. i

. i < = L



of the potenha\ dropouts.

(1)
{2)
(3)

the importance of the above factors.

feeling that the family could use financial help (2. 378), i

wanting personal independence (2.973), gnd

desiring own income (2. 973)

The: data indicated that teachers tended to underestimate

“Ttem nu:mbemd 1 had differ-

83

5 ent;'ated between pdtential dr‘opuuts and-potential persisters on the

basis of student ratings.

npphcab]e to both groups of students

Teachers appeared to show greater accuracy in rahng the

Those numhemd 2 and’3 had beem equal'ly

-impartance of the following items, as the means of both ;e@chers and

‘pyéential dropouts were similar;

(1) be considering marriage (1.838),
.(2) feeling that most of the dropout's- friends are outside of

_(3) feeling that teachers were unfalr (2. 378),
() feehnqs about having o do hmmrk (3.135),.-..

(5)

(6)

~.the’ school environment (2.622),

feeling out of p\ace in the classrom. age-wise’ (2. :!Zl),

and

reactions to restricted subject choice (3.324).

Bf\the above items, those numbered ’l 2, and 5 had dlffer- :

entiated between potential drdpuuts and putent1a1 pers‘lsters on the.

"basis of student ratings.

W




OBJECTIVE 7 -
. o
Invesngate possible d1fferem:es between potential

. * dropouts and_ potentialpersisters .in terms of academic
variables. .

.. Reading - : _— s . R

The Gates-M@’cGinitie Reading Tests, administered to the 3

s'écongiary sample and control group, Jielded four scores: Speed, '
Accuracy, Eomprehensiun and Vocabulary. 'For each group,’ mean Lo -

differences were fdund between actua'l grade leve'ls and the: grade B ' ,

equivalents of their raw scores on each subtest, Both groups

s . . P
.scored Tower than their actual grade levels. Using the t-test to -
| v '_test for significant differences between tﬁe'means, signif’i:an

differences between pntergti_s\ dropouts and poténtial persisters R

A " were found for Comprehension-and Vocabulary, but not Speed or’

h Accyracy. ) o .
In Comprehensmn and Vocabulary, pntenha] dropuuts were

S ‘ more than 3 grade levels behind compared to Z or less for potential

persisters. In Speed and Accuracy, both gruups were closer to their

actual grade levels, and differences between -the twor wére less '

ﬁ\arked. In all cases, potentfia! drnpo’uté showed greater standard'

deviations than po'tential persisters. Data.relevant to thi‘s'are

presented in Table 12. ' C : )
Potential dropouts a1so showed less reading skills imprdvement

+in the past two years than potential persisters, as can beseen in -

FTab]e 13. Nhﬂe potential persrsters improved the1r grade equwaTent

scores by the same number of years 1n_sch001 sjnce the original- -

&, e . "



_TABLE 12

w "

DIFFERENCES BETWEEN .GRADE LEVELS AND
READING’ ;

6’ LEVELS

Potential Persisters
(N=37)

(SECONDARY " SAMPLE)

Poteritial Dropouts’ ..

©(N=36)

X Difference, = * SD'
Speed | - o.0e7 2.631
Accuracy . o Bl 8570 “« 2.523.

" Ccomprehension*_ | - 3.5194 22,080
 Vocabulary* saaze” 1950

X Difference ° S -

- 0.4783

. 2.183
.2.180
L1695 )

13804 -

Yor E
*Differences significant at-.05 Tevel

of confidence.

*Significant at .05 Tevel of confidence.

testing, potential dropouts did not.

be significant. at the .05 level.y

4 .
. @i, 8 /(
LR k TABLE '|3 .
READING !MPRUVEMENT IN THE, PAST TWO YEARS
e )SECONDARV SAMPLE) ¢
', a : Potential Potential’ &
Dropouts Persisters’| Difference °
’ (N=27) ~ (N=25) 2
Vocabulary Grade Improvement| 0.3667 . 2.3391 1.9724%
Comprehension Grade 0.8000 '2.1720 1.3720% (
Improvement S R ) .

These d}ffemnces were found to

B 5



- Intelligence

- s ST, .86

An, miMaI t,est of s'lgan'Icance of d{fferences between ‘the

means fuund pntenhal dropouts in the secondary samp1e scormg

slgmfloanﬂy Tower; than potential persisters on both the Verbal and
Non verbal scales of the Canadian Lorge—Thornd1ke On both sobtests,
however potenna'l drnpnuts showed less var1at1on than potenha] \

persisters, as can be seen in Tab’le 14 N 3

'

TABLE 14 .

“*J MEAN VERBAL AND NON-VERBAL 10S
o (SECONDARY SaMPLE) 4 . )
PR - : ER =
. Verbal Non-verbal ~
‘ SR L 10 EERE )
Potential Dropouts (N=40) ' 728 ser 7m0 s3]
Potential Persisters (N=38) .| 86.8-  13.36 ., © 89.1  11.79
- N i — v — ~
R Categorizing theiresuits”on the basis of a ‘lp‘oﬁula'ﬁnoi mean

of 100 and standard dev1at1o"n of 15, the bases for standardization

. B the test, the results shown in Table'15 and Table'l6 were

obtiﬁ:ﬁed Again:' the differences between the potential o'ropnuts
and potent'la'l pers1sters were signlficant, with potenh.ﬂ dropouts
tendmg to perform more pnorly on both scales than potential
persisters. © )

The Canadian Lorge-Thorndike also provides for conversion

‘of the ‘raw scores into grade equw;’lenyzs. Treating these scores



. 8.
TABLE 15

DISTRIBUTION OF VERBAL 1QS. .
(SECONDARY, SAMPLE) .

7R

21,SD % -1SD <—>+41SD %> +1 D" -
.

“Potential Dropouts (N=40)’ 8.4 0 - mwe .. . 0.0
Potential Persi§ters.(.N=3B) 62.8 32.6 v/ 4.7,

chi-square = 8.12469 with 2 degrees of freedon
(significant at .05 Tevel)

- TABLE 16

. DISTRIBUTION OF NON-VERBALTqS—_
(SECDNDAR‘{ SAMPLE)

T B R EE LI E)
Potential Dropouts (N=40) a4 e . 0.
L ov2g

Potential Persisters (N=38) 48.8 . 8.8 i

" chi-square = 10.32759 with- 2 degrees of freedom
. . (s1gnvhcaht at .05 level 5 i v
in the same way tHat the Reading scores had been hamﬂed mean |

‘differences bethen actual grade Tevels and test grade equwalents

. were found. Resnlts are presented in Table 17 While both groups

-scored Iower than the'lr actual grade 'Ievels d(fferences between

the tmr groups were not slgmﬁcant &
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* TABLE 17.

NTS AND GRADE PLACE!

DlFFERENCES BETNEEN CANADIAN LORGE - THORNDIKE GRADE
: EQUIV

(SECONDARY SAMPLE)
VEv;ba] Scale -, - Nuq-verbal Scale
/ ’ - .| XDifference sD X Difference Sb
Potential- Dropouts ‘= 2,9950 1,083 | _'--2.5300 © 1450
(N=40) kR , .
Potem):'la'l‘ Persisters. & 2.473? > 1.302 -0 2.2605. 1.650

+

Assessments of. Performance and Potential

Assessment of performance, Both se1f~a$sessments and teacher

: assessments of overall academ'lc performance of members uf the”

. secondary sample ind'lcated that potential dropuuts placed lower in’

their classes than' potential pers{sters as can be seen 1n Tahle 18.

TABLE 18

|
B
|
|

(SECONDABV SAMPLE)

ASSESSMENTS OF OVERALL ACADEMIC PERFORMANCE

Students' Self

Teachers' ~

X D

Potential Dropouts (N=43)|. 2.4419 - 1.098
Potential Persisters 3.’ 0788
(N=43) -~ .

¥ .« sb
2.2093  g1.319
32326 1.394

- *Differences significant at .05 level of confidence.
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Potennal dropouts assessed, themsewsas perfomtng more

poor1y than_pntentnl persisters in Literature, Gengraphy. H1story +

‘and Science as we]'l as “the overall ratmg. In all sub;ects except

¢ Genmetry, French and General Mat{xemancs. putentiai}mpouts ind\cated

greater variability as reflectgglﬂby the standar‘d deviatians.
“"fdactiers agreed and rated potential drupuuts as performing

more poorly in the same,

jects, but also added English and Geometry. ,

" Interestingly, teachers it ings showed 'gnater standard deviations

- and French. et

for putentia] persisters in all subJects but A'lgehra and General
Mathematﬂ

o D\fferences in perfonnance Tevels he‘t?:een ‘the potential
dropauts and potential perslsters in A'Igebra French and General

Mathematlcs were not found to be sigmﬂcant, either from the

students' or teachers' viewpoints.

Assessment of potential.. Data relevant to assessment of-
academic‘put‘ential of potential dropouts and pntentia] persisters )

are includedin Table 19. .Both studer)ts and teachers assessed

putenha'l dmpouts as having a mnre 11mxted*academ1c putemﬁa] S
than pot_enHa'l “persisters.
Potential dropuutf a"lso saw themselves as havjng Tess. * .
academic ,ﬁutent%al in Literature, Eng‘h‘sh, Gg‘on\étry- Geography,
;"1 story and Sciénce;_as wéll “as the overall academic potential.‘ gy
Teachgrs‘ assgs;mnts agr%ed with the students ;:uncerning g

the’ previously ‘mentioned suhjents, but also included Algebra
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’ ﬁ[ABLE 19

7/ HSSESSMENTS OF OVERALL ACADEMIG POTENTIAL

(SECONDARY "SAMPLE ) . » €
= ) R
CR Stgdents'_Se'lf L Teachers' -
5 s i * *
: X oo |\ ¥ D 5 L
Potential ‘Dropouts (N=43) . 3.5714 1.272 230707 "+ 1.377 «,
fotential Persisters (N43) | 4.4888 ~ 0.883 | 3.902 . 1.009

*Differem;es'sighif‘lcant .af .05 level of confidence.

No significant di fferences were found between potential 4 ‘

,dropouts and potential persfsters fur potentva1 achievement m
General Mathematics in any of the a;sessnients. However', in a1‘|
assessments by both s‘tudents and teachers the standard dev1at1nns
for potential dropouts were greater than those for potentm

persisters, again indicating greater vari abmty amnng potent!al

dmpouts as a group.

- Sub;ect Preference e e £ S

In the primary sa'mp'le. no sigmf!cant differences were found
between potential dropouts and potential persisters in terms af <
) ,subJect preference. Mean. v‘ank‘lngs were similar For all subJects &
except French, and in aH cases, standard devmtvons were quite high

The data is prﬂsented in Table 2(]




. : -9
l‘ e
. w ke 8 ~ 5% B “
- . N. . TABLE 20 ) _re
I S SUBJECT RATINGS, - ’ i .
A (PRIMARY SAMPLE) ¢ z )
B Potential VDI;UpDIltS . * Potential Persisters
; 3 (N=46)’ (N=210)
- ‘Rank' . Mean ‘. ‘SD . | Rank Mean SDe N
L A ) R | E % il -
‘Language 4 ~4.1395 ~1.726 5.7 .4.068 . 1.518
Literature B 48140 1789 | 2 4516 1.804
“French 7 24808 1.9 | -7 e 22m
. ; ; N
Maths 2 4.3721  2.320 1 4.5309 ©- 2.482
Geography 3 4.2326.  1.950 4 4.2093 . 1.684 . 5
History - | 6 3.6047 . 1.954 60 3mes 1.9 !
Science -5 4.0000 1976 | 3 4.3256 1,93 ..

|
In inveshgating the coqelatmns between suhject preference

and marks; no s1gnif1cant d1fferences were fou‘nd between the secondary
o samp'l.a and control* group. Huwever, t was nuted as can be. seen in

‘Table 21, that for all of ‘the students concemed, there was'a close

relationship between subject preferen

nd feelings of accomplish-

ment in that area.

positive correlation of .67 between gréde retention and
v

erHhood nf leaving schdol was found to be. s«hg/’lﬁcant A

crosstabulation 0f number of gradss«;gepeated by those very likely *

to leaveschool and those very un11kely to leave schqo'l yielded —




Emcp

. the data presented in Tab]e‘Zé. The differenée' between the tv\:é groups ‘. _‘
h . \ .

* never having repeatéd’a Gra.de;covaav:ed to only ks% 6f those very :

o e R #
. " i . P :
@, CTABLE 21 . ", . . B i
RELATIDNSHXP BETHEEN SUBJECT PREFERENCE i N
. AND ACHIEVEMENT - S £
! ¢ . "(SECONDARV SAMPLE) S e ¥
" . v i
’ = i .. Potentxa] * Potential i
;s - ,‘ Dropouts / * Persisters
g9 : (N=43) (N=23) ~
Best marks in most Tiked . L100% ‘
subject ‘ s n T
Poorest marks in least 100% = N B
Tiked subject ? PR "
hJ o

is very marked, with 63.8% of those.very unlikely to leave schau] M

Jlikely to leave school.

s ‘ TRBLE 22 ° - - E

g ® 3 s -

GRADE RETENTION J . %
: (PRIMARY SAMPLE) .
L ~— . .
#, Grades Repeated
; ) 0. 2 3 4% 3
" Potential Dropbuts (N=46‘) . 6.5 7.4 - 41.8 13.0° . 15.2 . o e

, % K @
Potential Persisters (N=210) 63.8 8.6 5.7 1.4 0.5 .

chi-square =116. 02130 with 4 degrees of freedom
.- (significant at .05 1evel) :
' P




. ’ . ‘ The mearl number of grades repeated by those 1|ke'ly to eave

. PR schcul was 2.13, whﬂe the mean for pnr.entml pers’lsters was 0. 6.

- e The modes were 2 and 0 respectwely. .:v o
N . . Comparnig the secondary san\ple and’ col rol ‘group, p%tenha'l
P J dropouts,were foiind to have a mean, grade retentiun uf 2.12 comparwd

Yy " to 0. 44 for patenﬁa'l persisters w1th a t test EStabhshh\g a . .
S = significant d1fference at the 05 Ieve'l s In study'lng grade retention %

at, each grgde Jevel, retentwn and the possilnhty of premature

¥ g mthdrawa'l from*school were found to be significantly cnrre]ated at -

o all grade Teyels except Grades I and X. Howevery: samp'l,e numbgrs -
4 2 o

. . became gﬁaduaﬂy- smaller as the 'grade Tevel increase"d and past
. Grade IX, the secundary samp1e s'lze espec1a11y as it relates to
putenﬁal -dropouts, .becomes ' too smaH -to place any h1gh degree uf L

cnnhdence in the fmdmgs. E . L
Marks‘v $ . ‘ ¥

8 5 Camparmg the, secundary sampIe and contral group, §1gn1f|tfant

. differences, were found between potenhﬂ dropouts and pntentia1 X

. pers1sters in terms of academic averages for &e past three years: .
i E %, ¢
. 2 While there’ is no apparent Steady decHne. it 1s"f“tereshng to note -

that in the- schnd'l year previous to this, study, the average mark

cf the potential dropouts was border'line in re]atwn to the normal

. ‘? passmg mark ‘of 50%. .Data re]evant to th\s is presented \n Table P
Y, Yo 23, It can be" ‘noted that the potenna’l dropouts have cuns\stenﬂy 5
R ach'l,eved at’ 'Iower 1eve1s than the potent1a1 persisters, as measured )

by*® teacher:made tests. Us1ng a t- test, these dn‘ferences were. found




o
to be significant at the .05 leyel.

TABLE 23.

AVERAGE WARKS FROM. 1970 TO 1972 -
. e (SEGONDARY SAMPLE)
.
1970% 1971* 1972%
: ). (N=67) (N=78)
Potential-Dropouts 55.3 49.8
Pngen'tianl Persisters 66.4 65.6
O *Differences 'signi'ﬁcant at, .05 Tevel, o

&y -
An"investigation of marks for anl subJecLs since June, 1970,

indicated that potential -dropouts’ marks vere significantly lower

thav\ those of potential persisters The only exception was the final
French\mark i

970, in which the two graups did rot differ.

Out of 26 different final marks’ consniered 17 of tﬁese
showed greater standard deviations for potential dropouts, 1nd|cat1ng

wxder vamabﬂ\ty in their marks.

“Pupi1 Satisfaction With hat'They Are Learmng

" A frequency distribution of responses to the questwn
concerning sansfactmn with what is béing learned in school was B
ubtamed. Altogether, 192 responded yes, 149 responded no and 94 .
didn't know. Table-24 is a summary of the responses of those likely .
to 'drop out, those not Tikely to drop out and the District as a whole.

Mh1:'le it appears that po‘tential dropouts .are somewhat less satisfied




95
with what they are learning than potential persisters or the students
in the District as a whul’e. A chi~square ‘test failed to estébﬁsh
any s1gmficant differencep,between those 11kely to leave school and

those unhke]y to leave.

TABLE -24
PUPIL SATISFACTION WITH WHAT THEV ARE LEARNING -
IN SCHOOL .
(PRIW\RV SAMPLE)

~ - . Yes No . Don't Know -+ Total
e 2 s
. ?otengial Dropouts - 34,8 45.7 19.6 100.1
. (N=4 % 5
Eutentwl Pers'lsters .8 36.1 22.1 100.0
(N=210) S . . H
A Studgnts '(N=438) L 44 343 21.6 ' 100.0

‘chi-square = 1.49156 with 2 degrees of freedom
-~ (not significant at .05 level)

“ OBIECTIVE 8 .
lnvestlgate possible differences between pntent1a1 dropnuts
and potential persisters in terms of peer relationships.

In mvestigahng ‘the degree to whidh members of the sgcondary
sample and control group a;c«’apted their fellow c'la‘ssmates. significant
dif ferences were found hetween potential dropouts and potential
per:sl‘sters with the former's ac‘ceptance of classmates mean score
b‘etng Tower ‘than that for the Tatter. However, n; d1ff’erences were
found‘.hetween the two groups in tem§ of their 'aCCeptanCe by their

AL o
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fellow classﬁaus‘ Data rﬂva»&;to this are presented in Table 25.

2 e, 8 T TmeLE2s .
ACCEPTANCE OF AND BY CLASSMATES w ¥ R
P (SECONDARY SAMPLE) .
b . : ~ &
: Potential . . Potential
Dropouts Persisters
) . (N=42) (N=83) -
SRS T I X ) )
o Acceptance of Classmates* ~ 3.4143 0.548. 3.8419 0.531 *
Acceptance by Classmates 3.5732  0.686 Y 3.7302 0.582

‘fDifflémnce sigﬂ{ﬁcant at .05 Tevel of confidence.

In the administration of. Socionetrics If, no significant
differences 'wel'e"found between potential dropouts and poﬁntial
persi.sters when they were asked to list their best friends, indicating
r;unbeﬁ in school, out of school, employed and .une_lployed.' However,
the l;unber‘of s‘e'ltlactions. Estricted to VS, may have been inadequate.

The sociometric may have been’ inadeéuate in that at tr;e time of testing, -

-the respondents were in closyphysical pmximi.ty' to c'lgssmates, but 3:)

not to friends out 'of school. The probability of selecting visible )

people (i.e. in school) could have been greater than that fur
selecting non-visible people (i.e. out of ,scnool)

& T OBJECTIVE 9

Acimmster the Vlneland Social Maturity Scale to Y
potential dropouts and potential persisters to



. . L

assess any possible differences {n social maturity, - -
as measured by the Viri&Jand.

A t'wu-taﬂeri t-teét based on v‘poo]ed‘\}ariance found -a signi~

ficant difference between the mean ‘scores of thg secondary Sﬂl;'IPTE
+ -and control group on the Vine'lam? éc;'cial I_‘Iaturity Scale, with
| Awpuient‘lal dropoﬁcs'tend1nq to score higher. The mean of 101.55b0_

for potential persisters was much closer to the population mean o’f
. 100 than the poténtia'l dropouts' mean of 116.5882. T\he stanc!ard
deviation for potential ‘dropouts was Vhlgher than .the published
‘standard.deviatinn of 15, while the standard deviation of the pbtential

persisters' scores was Tower. The data 'is presented in Tabl‘e 26.

TABLE 26

V‘!NELAND MEAN SCORES ' 3 s .
(SEE:ONB&RV SAMPLE) .

Mean* * Standard

& Deviation
Potential Dropouts (N=34) . 116.5882 . 19.012

Potential Persisters (N=40) 101.5500 T 808

' *Differences significént at .05 Tevel.

The standard deviations indicated the Tikelihood -that the '
scores of the potential pérsisters were more closely clustered around

"'the standardized mean of 100 and that while the meanfscore of

potential dropouts was higher, there was a much wid

variation
between scores. Table 27 gives the reader an in; fcation of the
dispersion of the scores from the mean in terms of standard
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&ewations of 15. While 86%.uf the potenﬂn'l persisters were within

1 SDlon efther side of the‘mean nnly 4.9% of the potenha'l dropouts v
" fell’ w1th|n th1s range E o *

\ : TABLE 27

i L %

" ' DISTRIBUTION -OF vmemno SCORES .
; , (SECONDARY SAMPLE)

"< -1 SD % -15D <= +1SD. %> +15SD Y

Potential Dropouts (N=34) 23.3 41.9 ; 34.9
Potential Persisters (N=40) 7.0 7. 86.0 7.0

chi-square = 18,33286 with 2 degrees-of”f‘r;ee'd;zm . .
(significant at .05 level) I

OBJECTIVE 10 —

Investigate the in-school behav1our of potential drapnuts
and potential persisters.

The resu'lts( from both the Principal's guestiunnaire and

uestionnaire to-Teachers indicated no significant differences

between the secondary sample and’ control group in terms of {in-school i

" behaviour reqhirin§ discipline.. Data 1sxresented in Tables 28

and 29. . ; -
) {nl’y 4.7% of the potentla'l dropouts and none of the

pntentia‘l persisters were considered to require discipline very -
frequently according to the Prmmpals-. The teachers reported
havihg to disc’ip]{ne’l].ﬁ% of the potential dropouts v\gry frequently

compared to'2.3% of the pbtentia] persisters.
24 X =
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Teachers also reported that 46.6% of the poten‘tial dropouts

;‘equ‘|red discip]‘inary action less frequently than usual foi most of

A their students, and Pr1nc1pals a1so described 67.5% of ‘the potentxal ’ .

dropouts in ﬂi s way.

3 TABLE 28

FREQUENCY -OF DISCIPLINING - PRINCIPALS' ;
(SECONDARY SAMPLE)

vFrequent’(;‘« Average Infrequenﬂy Ver,

Very Y
Frequently L 7 Infrequently
Potential 4.7 ‘7.0 20.9 25.6 fn.9 B
Dropouts /] s ‘ Sl
(N=43) . :
Potential “0.0 ©7.0 - 20.9 20.9 51.2
. Persisters ‘ N A 5 U . !

(00 A K o :

. chi-square = 2.6 with 4 degrees of freedom

(not significant at .05 Tevel) N :
B 'TABLE 29 .
FREQUENEV OF DlSClPLINING - TEACHERS . . h
(SECUNDARY SAMPLE) : . v
Lo Very - Frequently Average* lnfrequently Very
e 7 Frequently [ N o lnfrequent]y 7 "
T \
Potential  11.6 ‘140 . 279 L 23.3 23.3
Dropouts . “ . :
o (N=43) = .
Potential 2.3 n.e 30.2 18.6 - ° 7.2
Persisters * CT g
(N=43) % !

chi-square = 440781 vfith 4 degrees of freedom
- (not significant at .05 Tevel)
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. OBJECTIVE ’I'I

Investigate the relationships between bussing, ualhng—x % 3
to school and attending school on bursary with the
potentiality of dropp!ng out.

Bussing and Walking

Table 30 is a summary of the data from the primary sample -
perta‘ning to how students come f,q schot;\. No significeat differences
between those Tikely to I’eave:scnool- and those unlikely to leave

school were found. '

& 9 2
TABLE 30. )
MANNER OF REACHING SCHOOL . e
(mmzv SAMPLE) .
Al - 7 Potential ", . Potential
% . Students | -~ Dropouts ) Persisters
N\ (N=438) (N=t6) ¢« (N=210)
Bussing y - 41.5% ; 43.5% 50.0% |
Walking 50,9 . o565 . 476 .
Other - 1.6 ' 0.0 - 24

chi-square = 2.,03158 .with 2 degrees of freedom
(not significant at .05 level)

Bursarz Students

There were 20 bursary students within the District who made

'up 4.6% of all students aged 14 and over. Of these 20, 8 thought

it w‘u'ld be very unlikely that tﬁey vl;;u'ld ‘leave school prematurely,
3 didn't think they would, 8 didn't know and only 1 thought it was
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possible. No bursary students thought it very erly that they wou]d
leave schmﬂ No significant d1fferences were fnund between bursav‘y
and non bursary students with respect to their est1mat1nn of the
er'lvhpcd that they wnuv'ld Teave schoul.‘ a2’

OBJECTIVE 12

o \
Identify differences between potential dropouts and
potential persisters..in'terms of their views of the
importance of and the ability of .the schools meeting
the \goals of education in Newfoundland as outlined in
the A1ms of Public Education. .

Il_ngortgnce of thé Ains of Educét'lon

On unly four af the 20 items in the A1ms ‘of Education were

s1gmf1cant cﬁfferences found between the secdndary sample and control
group. Putentnﬂ drapnuts tended tY place less importanr.e on the'
Eﬂ]ools assisting to mature |nenta1'ly. make vocatiuna'l plans, strive
f&r high standards and becume the best’ possible person they could . _
become. In-all but 2 itens, the standard deviations for potential
dropol{ts were greater than’ tﬁ,ose for patenti'&l persisters. No
significant di’fferences were found between total scores eithev‘.'

Means and standard deviations of each‘{e}, and total score f‘or both

groups are contained in Appendix 0. /

Effectiveness of the Schools Ful ng_the
‘Aims of Education )
. Significant, differences between potential dropouts and

i . K :
potential persisters were found for only tw{; items. Potential

, dropouts considered the schools to be mor:e effective than did
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'potenna'llpersister‘s in assisting pupils to practice basic ‘Christian

principles .and|to prepare for family life. Means ‘and standard .

dWS for 'both groups on each item are contained in Appendix P.

* . - OBJECTIVE 13

Invesﬁgate the possible existence of famha]

di fferences 'between potentla1 dropouts and potential’
pers1ster5

Famﬂzlstructuve‘ ~ .

Studymg the pmmary sample, no signlﬁcant d1fferences were
found between potentiﬂ dropouts and potent1a1 persisters in tenns '
3 of size of famﬂy or order of birth, While:no sign1f1cant difference

* was found in terms of the number of boys in the family, a d'ifferencev
- Was found\between those very likely to Teave school and ghose very
“unlikely to 1eave‘ school “in’ terms.uf the nt{mber: p[ gi;ls in Fh;.
hfamﬂy. g oy N . ‘

Data relevant to the number of- girls inrthe family is
presented in Table 31. Out of those very‘]ik‘e'ly to 'leave schuo]’
before the end of ‘erade XI', 43.5% came from famﬂ{es with 5 or more
g(rls. compared t0-16.7% of those very un'l1ke1y to leave. Whﬂe

+ the-correlation was smaﬂ , it was s1gn1f1cant at the .05 level.

Educational Qrientation i .
Attitudes of parents.toward child quitting school. A

sigmﬂcant d1ffemnce was fuund between potenha'l dr'opouts and

. potential persisters in- terms of howthey think their parents ®

B

(

\ d A -2

~
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Lo melEn L "o v
. NUMBER OF GIRLS IN FAMILY T E v =
- * (PRIMARY SAMPLE) ; ;
. 3 e
Number of Sisters 7 Percent ‘. .. Percent , . 3 &
: . B Very Likely Very-Unlikely .
T .to Leave . to Ledve .
g o (N=46) C . (K=210) R
o ’ 6.5 R -
. 1 87 S18.0 ,
' i 19,67 I K
3 15.2 205
. IR 87 - . L1887
B 5 Twa FARS )
o6 EREX A 6.2 P I
T Ces L e
. g /- Rl o= 0.0

9 .- . ) 2.2 F 0.5

. e E chi-square = 18.6832]1 with 9 degrees of freedum
T . E (sigmﬂcapt at .05 leve'l)

would- feel were th'ey to qulé school. 'Table 32 is'a summary of this
datd.. While 85.7% of the students who were unlikely to, leate
believed that their baﬁnts would feel very.upset gbéut their

! ;:hild quitting, only 23.9% of -the students who were Tikely to _1eave" N
‘ believed that their parents would have- §imilar feelings. . e D




" g ".K TABLE 32
STUDENTS PERCEPTIONS OF PARENTS FEELINGS &

UT QUITTING SCHOOL
(PRXMARV SAMPLE)

Parents' Reactions %-AT1 % Very Likely % Very Un- .

Students- to Leave Tikely.to
(N=438) (N=t6) Leave -
: (N=210)
Very Upset ' 69.2 . ‘23.9 85.7
'Somewhat Upset R 1391 - - 13.3
Wouldn't Care - T 17.4 0
Satisfied | - 1.8 13.0 ) 0:0
' Quite Happy -, 0.7 6.5, - 40,0
| » \ .

: chi-,square 100. 48415 WYth 4 degrees of freedom
S (signihcant dt .05 level )

laced on_education. No significant differences vere

. found betiween the secondéry sample and control group “¥q-terms ‘ofi
. teacher ac{ngs of\the value their fami'lies p'lace n_es catiun

ln a similar ve1n no slgniﬂcant differences were found |n tems

of the onduc1veness of the hume tuwards educaticn as rated by B
,the teathers.’ Howéver, 1t ls interesting to note that in.the cases

™ of 56.3% of the potentia] dropouts. and 43.8% of the po{entiﬂ
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““dnd.potential persisters, significant differences were-found. Both & 7

_parents of.all potential dropouts in t‘h’e‘second,ary samp]le I:aq failed

.A B t0° complgte “high school, with 56.1%°6f the mothers and,\ﬁ’l.Zi'of the . 7
' _fath‘ers‘faﬂing’ ‘ta complete a.Grade V‘l"leve'l‘reducation Data d
rélated to mothers' educatinn is included in Table 33 while TabTEf .
, ' 34 m]ates to the fathers‘ . . - )
TABLE 33 -
EDUCATIONAL ATTAINMENT. OF MOTHERS‘ . 5 i
(SECONDARY SAMPLE) 3
y o 4 X
\’ ‘ \ i . "% Potential ' % Potential ;
% . Dropouts - . Persisters ~ i
B . (N=43) J(N=43) .
% t s Less than'Graede VI i 56.T - 3.0 '
, % Completed Elementary ! o 43.9 " . 45.2 > ,
L % Conpleted. High School: SR X R 1.0 <
% Attended Post High Schogk |+« 0.0 Tas
o : 5 .

* chi-square = 12.79461 with 3 deg'reeS‘of'f‘reedom
© (significant at .05 Tevel) R -

-~ - ”

& * B Socio cunumﬁtatus i ’ 4
o While no-significant d\ffemnces were found between the, .
e ‘secondary sample and control-group in terms of the -amount of ‘money- .
2 their families had as income, ; small, but significant .re1atin'nship '
Kwas found bemeen the source of the income and the potent‘iality of
. dropping out’ of schoo] Of the potential dropouts, fgml]y 1ncumg
CRL came from Social Ass1staylce for_ 39.5% of them, c'nmpar‘ed to 15_.35 of

o~ ¥ ; -
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. > s " .
the potential persisters. Data related to source of famiTy income

is presertfed in Table 35. © ¢ K o
N * - .. @ .
’ TABLE 34 - . e
EM)CATIONAL ATTAINIENT OF FATHERS e 1]
(SECONDARY SAH’LE) 3 % 5 2
o % Potential % Potential
. g 3 Dropouts” <+ Persisters
.. B e ‘. - (N=43) . (N=3) -
g T N o v
% Less than Grade VI _ " )75.0" T 45.2
* % Completed Elementary o o 25.0 1 40.5
% Completed, High School ‘0.0 9.5
T g % Attended Post mgﬁ school. .. 0.0 4.8 -
tM-square -10.24151 with 3 degrees of freed - “
(s1gn‘lf1cant at .05 level) % ¢
-2 B} THBLE 35 ¢ .. -
’ SOURCE OF FAMILY INCOME
A ) Cal (SECONDARY . SAMPLE)
\ E : e )
% Potential - * . % Potential
Dropouts' .~ .~ Persisters' -
. ° Families C ,Families
- (N=a3) (N=43)
Steady Employment = " L9, cn w865
¢ s Ay ’ p .
. Employment and Unemployment - . 32.6 . ga . 37.2
" Insurance ) [ V A . B
Social Assistance ' v d 5 - i ]6.3'~
. chi-square = 8.17777 with 3 degrees of freedom
% (signi ficant a¢ .05 Tevel) N
: ? /
i - - el 2 -
~-c : = -




107

Study:ng the pr‘lmary sample,.a sma11 bui significant
' re'latwnshlp was . found between the potentiality of drupmng out L
.and ‘the number of children in the family who had prekus1y quit
schgﬂ. Of ‘the potenhal drupouts, 67.4% had s1hhngs who had 1eft

school premature}y ‘compared to 41.9% of the potentia'l pprs'ngtevjs.

The -data re]evant to this is presented in Table 36. ' . )
N gt
Ve e = - . f
s BT LY TABLE 36 (. .
NUMBER HAVING SIBLINGS WHO- DROPPED OUT o e #
S . (PRIMARV SAMPLE) Mooms o " .
.8 E % Potential X i ©° % Pcterrtla'(
8 % L Dropouts. . s g Pers1sters
ey : (N=g6) T o(N=210)°
e o G wle ‘ . 58.1

¥

‘some T oelP. 67,5 R C a9

’ch;—sﬁuafe 4.69176 with 1 degree of freedom

oo % (signiﬂcant at .. 05 Tevel)
¥l l‘\'lt“hough in other samplgs, put'ent'iaI pe'rs1sters tended t;:
have s1b|1ngs who, graduated from Hugh Schoal more. sothan pntenhal
dropouts, ‘the dlf"fer.ence shown \n Tab'le 37 was not found to be !
statistica'ﬂy sfgniflcant at, the .05 'I?ve'l

Huwever, 1f one acco\lnts fur those samp'le members who are

the oldest in:their families ar\d therefore 1n a'I'I prubabi]lty,
could not have had any siblings graduate befgre ‘them, one +inds -

that 85.7% of the pu ntial persisters had 51angs who had

. graduated from High .Ss:ﬂq Since potential dropouts who arg the: - "'
i : :




. oldest bin the family are e;(pecting to” drop eut this would not chaﬁge
:he ﬁgures for potential dropouts as a whole. Con‘sidering this, there’
is a much mnre marked différence; with 85 7% of the potent1a1 pers1sters

B having siblings who .graduated compared tu 39.5% of the potential
drcpouti 1

TABLE 37
- NUMBER HAVING SIBLINGS WHO GRADUATED FRUM B
HIGH SCHOOL
(PRIMARV SAMPLE)

S . % Potential : . % Potential
. . L . Dropouts | Persisters
(N=46) g (N=210)
2 - i
None 60.5 . 44._;

*“Some ) : 39.5° 55.8

ctii-square = 1. 67805 with 1 degree of freedom
. La - (not s1gmf1cant at .05 level)

5 -4 - .
“No significant differerices were found between the families
N ¢ *

of potential dropouts and potential pef"sister‘s\in terms of family

social status within the corfmunity.

OBJECTIVE 14 ° " - .

Investigate the possible existence of differences -. :
- between potential dropouts and potential persisters
in vccat1ona1 aspirations.

S1gmflcant differences were found between the secondary -,
" sample and control group in terms.of vocational-aspirations. While

v
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Sél of the potential persisters were interested in pm.f‘essiona’l or
mna.gerial pcsifions only 36.6% of the potential dropquts were -
sfmllarly inclined., Wnile 27. 9% of the yotentia] drop ts were
- 1nterested in semi~: skiHed Johs. fishing, or labour, th s on'ly
“applied to 2.4% Gf the potential persisters The percehtages of
ehch group ‘"CE?ﬁsted in the various nccupational categor‘les are

‘presented in Table 38.- . . et a

TABLE 38 w

» VOCATIONAL ASPIRATIONS
(SECONDARY SAMPLE)

v £ % Potential " % Potential”

. Dropouts ¥ - Persisters
(N=83), . (N=43)
‘Profass;rmval; Managerial" 36.6 R a 69,0
Technical - 12.2 i . 14.3
“Clerical™ 5 1.6 ' L9
Semi-skilled” 12.2 s e P oga
Fishing . 73 - 00
Labour . ) e v F .00

Other & Ay ¢ 19.\\ X

chl ~-square = 13,60205 with 6 deqrees of freedom
- (significant at .05 level)

;‘ ' N .




OBJECTIVE 15

.identify differénces between potential dropouts and
potential persisters in the degree of participation
in school and community activities. -

Tnmughout the District, only 17.8% of the students were not

o

v

inyolved in any school activities, not counti;ug those }or whom none

were available. However, 30.4% of _thos‘e very er]y to lea_ve school *

“were not involved in any extracurricular activities compared to 11.9%

of -those very, unlikely to leave school. Frequency di{tributions of

,o p .
invglvement of all students, ‘potential dropouts and potential

persistefs; based on the primary sample a}é reported .1n

Table 39.

Differences between pote;ltia'l dropmi& and poteﬁtial persisters were

found to be significant at the .05 level. 5

. ‘/V
TABLE ‘39 N
INVOLVEMENT IN SCHOOL ACTIVITIES

(PRIMARY SAMPLE)
Degree of % Al %-Potential 4 Poteyt’la'l
Involvement ~ Students Dropouts Persisters

(N=438) N=46) (N=210)-
‘Most, Come . . aa 3.2
Some 2.2 3.5 47.6
None ’ 17.8 ;304 1.9
None Available m A 52

chi-squam = 10. 79727 with 3 degrees of freedom
(significant at .05 'Ieve'l)

o Top tE B
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‘A di%ﬁren_t‘ picture emerdes; however, in considering
“involvement in community al t|v1t1es'. In this instance, participation

appears to be fairly consi tent amn§ all three groups, with only -

small differences -of percentdge pdints. When statistically, tested.‘

no significant differences weré found between potential dropouts and
. . -

potential persisterg. - Table 40 shows the distribution ‘of responses

* among the three'g‘ ps of students.
~

’ TABLE 40 s
INVOLVEMENT IN COMMUNITY ACTIVITIES ° -
- (PRIMARY SAMPLE) = ;

J
% ATl % Potential % Potential
Students Dropouts ., . Persisters
(N=438) (N=26) (N=210)
Involved - %3 2.3 T3
Not Involved: - .o33.2, 32.6. . 31.4
‘None Available - 426 .0 laaz

chi-square = 0,48641, with 'i'degmes of freedom_
. (not-significant at .05 level)

% OBJECTIVE 16,

- Identify ény d1ffereﬁces' between potential dropouts P
and potential persisters in terms of attendance. :
i ey

. Actual _Attendance

. It was attempted to assess the attendénce patterns of .the
potential dropouts‘and potential persisters for the past three
- ) yeai‘sv. Due to a lack df-adequate records, this was impossible.

~



o

. Hwt—:vér,~ 'at;en@a‘nce records were available from September, 1972 to
Wy, 1973 ) & o

No 'significant differences in ‘attendance' were found between
the two ‘'groups. Potential dropouts had missed a mean of 2.4186 days. "

compared to 2.5930 days for potential persisters.

I;ee1ings About Coming to School
. Data gathered from the Initial Questionfaire in response

to a question concerning how students feel about cummg to school
are presented in Tab1e 41. A crosstabulation using those very 11ke'|y‘
to leave school and those very unhke’ly found s]g;iﬁcant differences,
between the two groups.. While more students expecting to drop out
" had negativ‘e' feelings about coming to sch601 , it is interesting to

' na‘te that both gr‘oups “had apﬁroximate]y the same percentages Tooking
furward tu it Slightly over half of those Tlikely to drop out don't

mind coming to school.

TABLE 41

< FEELINGS ABOUT NOMING TO SCHOOL
(PRIMARY AMPLE)

% of Al1 % of Those % of Those

Students . ' Very Likely ‘Very Unlikely
(N=438) to Leave to Leave

2 (N=46) . (N=210)

Look Forward 12.6 109 £ ©° 7105
Don't Mind - " 515 B 64.3
- Take It or Leave It 5.7 . 6.5 4.3
Would Rather Not 12.3 T19.6 12.4
Don't Want To~ . n.g 2.7 8.6

chi-square = 11.12735 with 4. degrees of freedom
(slgmﬁcant at .05 Tevel)



. . OBJECTIVE 17 * . .

Ident1%y differences between potential dropbuts and" .
potential persistérs in terms of their attitudes « l/‘
toward teachers. ‘S
Feelings About Teachers 'Picking On' Them
- . Table 42 sumnarize’s the responses of all studen”ts. those
very. H‘kéU to leave before the end of Grade ‘XI and those very °
o % unlikely tu Teave to a question administerea to the pr1‘mary sample
concerning how often they felt teachers were 'picking on‘ them. .
"It can be’ nuted ¢hat mor'{e of thase likely to leave tend to see

teachers 'p1cking on' them more often than do other students.

" These differences, although slight, were found to be significant '
at the .05 level. . T ¢ . T

TABLE 42 ’ M e

FEELINGS OF BEING 'PICKED ON' BY TEACHERS :
(PRIMARY SAMPLE) ' '

Frequency % of Al - % of Those % of Those . .

. + Students Very Likely Very Unlikely .
AT (N=438) to Leave © to Leave ¥ o
R (N=46) (N=210)-
Never 7 . Cosa s Comel
Rarely - - 3438 . 4. B
~ Gecasionally 315 30.4 *, 30,5, .
Frequently - 48 - 10.9 2.9 5
Wost of the Time . . 3.2 24 1.9

cm-square =9,53811 with 4 dagrees of freedom = o9
. (signiﬁcant at-the .05 level) >
'
‘



‘Desire o be a Teacher

) v In the primar_v sample, a s1gn1ﬁcant difference was fdund .
between those very likely to leave sgmal and those very unhke]y
to leave in terms of their desires to be a teacher Table 43 preserits.
the data 1n terms of the extent to which %he students would Tike to
" become teachers While not that many 11ke1y to finish sc!wol wnuldl_v
rea]ly Tike to become teachev‘-é, a large ;|umber wuu’ldn"t mind. On
the other hand, it éan be noted Ehat over”half of those who. dén't
expect to finish would never think of it, compared to only 15.2% of

5 the potenﬂal pers1sters

TABLE 43 o
DESIRE T0,BECOME A TEACHER Tew o -
Ll 12, &, “(PRIMARY SAMPLE) e .
% of AN % of Those % ‘of Those
Students Very Likely Very Unlikely
(N=438) - to Leave + to Leave
(N=26) ™ - (N=210)
. Very Much So ' 9.4 : " 252 y 9:0
4 Wouldn't Mind . 29.9 LR 2 38.6
Don't Know 13.5 5.2 o
Not .Too Much 2.1 ‘1300 “26.2
’ ‘Would Never Think = 22.1 54.3 152
f It y P A
; . chi-square = 37,51425 with 4 degrees. of free_dom‘ . o

(- Loen (significant at .05 level):
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Eva]uation “of Past Teachers o -
No sigmflcant thfferences were found between students very
- 'hkely to leave school. and those very unl1ke1y to leave in their

'eva]uat1on§\nf past teachers. leferences in their‘ ratings were

minimal as can be 'seen in Table 44, ® : %o
) . TABLE 44
T ) éVALUATlON OF PAST TEACHERS

(PRIMARY SAMPLE)

‘Rating of Teachers % of A1l % of Those . % of Those
. . Students . Very Likely Very Unlikely
(N=438) to Leave . .to Leave
! (N=46). (N=2'Iq)v
Good * ' . 78.8 7.0 79.0
Poor -+ 28 1.0 o

Don! t*now A 10.9- 7 10.0

H chi-square = 0.21588 with 2 degrees of freedom
(not significant-at .05 level).

e
O0BJECTIVE 18
Investigate “the re'lationsrnp between sex and potentw'l
withdrawa'l from school.
The percentages, per sex, of students in the primary- samp'le
who consider themselves very Tikely to drop out or very unIikeg
to drop out as well as all students in the Disvtrict are listed
in Table 45. It can be noted that in all-three éases!distr1hution§

by sex were almost identical. A chi-{sqﬁire test did not establish
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any s|gmficant thfferences betneen those very like'ly to-leave and
those vevy unlikely to Teave.

TABLE 45

DISTRIBUTION BY SEX
(PRIMARY SAMPLE)

Potential Potential - District:
Dropouts - Persisters (N=438)
(N=46) ~ (N=210) g
Male 56,6 522 ) 5.7,
. Female 3. . 47.8 433, "

‘. .
Iy

chi-square = 0.1535 with.1 degree of freedom !

OBJECTIVE 9 .,

Identify any slmﬂaritles and/or differences between
the dropout pattern evidenced in this study and the
dropout pattern for, Newfoundland identified by Y
Sister Mary Perpetua Kennedy in 1966.'

\ Sister Mary-Perpetua Kennedy' found that 73.5! of the dropouts
in he study had repeated 1 or more grades. In this study,-93.5%
of the patentia'l dropoues had repeated 1 or more grades.

Sister Kennedy also identiffed a family chain reaction with
dropnuts having both parents and, s‘lh'l‘lngs who had dropped out.,
This study found that both parents of all the potential drupnuts had
drupped out then_lselves and 67.4% ‘of the potential dropouts had

1Sister Mary Perpetua Kennedy, op. Qg. pp. 71-99.
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siblings who .dropped out previous to the ti study.

In her study, Sister Kennedyl,a'lso found “thatlall of the drop-
outs scored Tess than 110 on the “Verbal 1Q. The range of Nomsverbal
10s showed higher scores. Although different tests were us’ed (Otis
and Standard Progressive Matrices cpmpared to the Canadian Lorge-,

Tnomdyke) the same basn: results were found.” -In this. study, all

putenha] dropouts’ scored less than an IQ of 115 on both the-

Verbal and Non-verbal; but tended to score higher on the Ndn—verbal .

scale, with the mean- Non-verbal I.Q\being averaging;é.l 1Q points %

highier for potential dropouts, conpared‘ to 2.3 for’pntential
persisters. ’ -y ' *

Slster Kennedy found that 63% of the parents of her sample
nembers had wanted to'see them graduate In this study, it was
found that §32 of the parents of pntential dropouts wanted to see .
them graduate. : ) i }

Sister Kennedy reported that Matns and Social S’tudiesyere
tﬁé weakest subject areas of thé dropouts in her samp'l’e. In this
study, both students and tea_cheré assessed potential dropouts as
achieving less 1n_ thq;ac|a1.5tudies am{a]so hav1ng less potential
in. this subject area. No differences were fndnd, huwe'ven, for ’
General lhthdmtic‘s and Algebra,. while tdachers did report Tower
achievement levels. for Geon;etry. In tenns of potential,_ no ,,‘
diffemnces were found for General Mnthematics, but were found for
Algebra and’ Gedmetry on th§ basis. of teacher assessments. J

In her conclusions, Sister Kennedy stated: that. "the

N b
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parti‘cipating «ircpoutsv - ;;nderstnod-we'I] mat"‘gaad" teachers
and teaching ought to Se'. 2 The impression gathéred by the writer
from his 1‘_nte’rviews_ and o'thev'- intéractions with potentia'l' dropouts’ - €

is in»bazic agreement ‘with  this, conclusiaon,

s - . 2
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i SUMRY, CONCLUSIONS AND RECOMMENDATIONS

SUMMARY -

This study was deslgned to provmkje Bay d'EspuiF-Hem(bage-’
rtune’ Bay Integrated School Board with an’ assessment of the extent

of their dropout problem and identify some of the Factors,re]eva

to students premacure'iy Tleaving their schools.. This wuu]d'then 4
{provide them m:n more reasonable and reliable grounds for s‘ion- U

o ® making than the Feehngs and impressions that wem the on'ly ases
avaﬂab’le to them™in the past.’ 5 o

* Limitations of the Study Sy

=The Tocating of a reasonably représeﬁtat1ve sampl

. actual dropouts and graduates, from all of the schon'ls with

District would have been extren\ely difhcult, if nnt impossl Je.

For- this reasﬁn, it was dec1ded to coﬁupam students who expected to "
dropnut and students who p!anned to renmn until graduatiun. Recent
drastic changes ‘in.the educatmnal organization “of this area of

thé Pruvince and the effects of mset‘tlement suppurted this decusmn
in that the generaﬁzabfhty of ﬂndings re'lated tu dmppmg out a
few,years ago would be open to questwm |

-
. The lack uf consistent and meaningful schn;'l mcords was a

i severe 11|mtat1on in conducting this” study As well, tm\e and

@ o ¢ "




5 . A' weather were limiting factors |n preventing the wr1ter from personally

“visi ting two schou] S.

Rep‘ew of the Literature : o ' . . 3

oA review of the Titerature cunductéﬂ_ﬁy the writer indicated .

areva.s of much disagreement between not‘eworthy researchers‘in the area
of prematuré school withdrawals. nf appeared that dropouts were a °
. wide]y varied lot and‘invariably, wherv one study wnuld Tead to a certain.
contﬂusion, another study could be found to contradict it. Subtle .
& differences 1n reseavch design Ted tms writer to ser'tous'ly question i /

the validity of comparmg the results of mqst studies.

- Gerierally, he 'hterature 1nd1cated that mast dropu '_

Tow achievers in academic endeavours and usua!’ly from famﬂies

'educatinna] motiy; i n vuthin the fami'ly.

LN ’
Fur the purposes of%ms/sudy, 19 spec1f1c obJec ives ere ¢
. set.- ° . : v = . . !
i . . Y
-. ) . Sample se'let;.tiun From an oﬂg'lna'l group of 438 students,

aged 14 and over and attend'lng the schools of the mstrlct 210 &
) students were ldentlf‘l d who, in their own opimon would r‘emam : )

“in schoo'l until graduatwn and 46 students were 1denhfied who

serwusly expected to drop out. These students fonned the w - o
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N within the D1str1ct4, excluding Pass Island and Gaultois.
J )

. pmmary samp'le chh was used in ana1yzm t;atu nbtainedfrom the v.
'In\ﬁa’l Quest‘lovma\re The —resuh:mg samp1e Was répregaﬁfa}ti}le of
aH séudents excluding those in® Pass Islgnd. . = ©
. A secondary sampTe of 43 students who indicated they were
potential dropouts was found on the basisQF nge categarles and random‘
’ samp'hng. A matched group of potenha'l persisters of the Same size
was obtan\ed through random se'lectwn from categomes matchmg “the.
potenna‘l dropouts on qh—e basls of age and sex as well as school * ¥

attended. The resulting groups “were representative of the schools”

" Data Sbllecuon -8 N ;" s
. ) Data coll,echon requwed one month travelhng hy car. and

Boat to v151t the schnois vnthm the D1str1ct. Data from the prmary
samp'le was obtamed when the wmter collected the previous]y completed
Imtial Quest'lonnmres. Members of _the- secondary sample and control
group were- subjected to a‘more detaﬂed stud,v usmg se‘rf-ratmg fonns,

\ standardized testing, teacher assess nts, several’ add1t1ona1 quest1on- &
nalres and, the acqms’mon of previous academ‘lc backgrounds.

¢ Data E’ rocessing. Da'ta hwe’re -proces'sed usinq the serviceﬁ of N
the Newfoundland and Labrador Computer Ser\nces. Compansnns were -
made between the‘two .groups to 1dent1fy those factors which dis- .
t1ngu1shed potent'la'l dropouts from potential persisters~ with v ¥
differences. belng tested for s1gn1f1cance at"the’ .05 level of

probab1 Tity. ’ L




s CONCLUSIUNS

The concern of the Bnard over the dropout pattem appeared
= Justified m that over 50% of the original’ potential graduates for
the school year ending June, 1973, did not reach Grade XI.
q ) The pattern found in this study for potential dropouts
appeared to follow the basic trend reported in the ‘literature, and "
most of the findings of Sister Mary ‘Perpebtua Kennedy were. qper;nt.

However, one result stood out clearly, and that is the hetev,‘ngenei/ty

- of potential dropouts as a group compared to the potential pei‘sisters.

In most cases, larger standard deviations were ?unn‘ for putent1a1
dropouts, 1nd1canng a wider range of scores and/or opinions. -In
rﬁost cases, measures of correlation, even though stanstically
slgniﬁcant were small, indicating large numbers of exceptions
(’_ The potential dropout emerged as a distlnct mdtvidua]
apparently more so than ‘Che potenti a1 persjster‘ He sharesv severa'l
characferistics, abilities, attitudes and/’ur exveriences with other
potentia] dropouts, but no s1ng1e attribute with a1l potential :
dropuuts

Several factors corh]ated more c]osely w1tn the potennaﬁty
of droppmg out, than others. When a student perce’w&d the
consequences of quitting s’choﬁ as being fgvorahle in ‘comparison
to ;“emaini_ng in school, the Tikelihood of his prematurely with-
drawing increased. Iiuring the interviews, the writer noted

\consistent references to attending adult up-gradjng courses offered

. \ B
through the Provincial Government in, cooperation with/Canada Manpower.

3
\\
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It alppeared that the potenf‘la‘l dropouts were saying, v‘ﬁ‘thout
verbalizing it, that they had given up on the publig.system of
educatjon rather than education itself. As a resu1t stoppmg thew
educat‘lon was not a positwe step, per se, but rather, Teaving the
public school system, getting a job and taking adu® education at a
Tater time would be a better step for_them.

This waﬁ supported by the findings in the'assessments of
performance and potential. The potential dropouts did not see
themselves perfomnng as well as the potential pers]sters M;)re

§ importantly, they placed tnemselves ilﬂa relatwely similar position
in terms of potential academc performance. Nhl'le they indicated
that -they thought they cnuld do better, they still did nut feel
that they could do as.well as the potential perslste'rs Teachers
‘concurred with this, and'a study of the academx‘c marks ovs‘r the
past three years indicated that the students were realistic in
their assessments. ‘ 7

Related to these fee'l‘ings ‘of lack of su’cce;s within the

school, system were the data related to grade rt‘atention. While
’ grade retentior‘\. fqr stﬁdents aged 14 and over was quite high, it _
was most severe arﬁng the p’otentia] dropouts. Though it appeared
that students could adjust satisfactorily to repeat‘mg Grade Tor~
Grade X, retentmn in all other grades showed small, but s1gn1f1cant
Correlations with. the pgtentia'lity of dropping out. .
The fact that very few differences were found between

potential drépouts and potential persisters in their ratings of
£ ¥ “
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the importance of schools in fulfilling the Aims of Education’
indicated that tt‘|e potential drgpnut's considered educatfon Just as
important as thmpotev_ﬂ:la'l persistev:s did. "
In studying the -academic achievement of the potential dropouts
. and potential persisters, prob'len;s in .the system of student evaluation*®
became apparent. i s E N
First, one of the highest cor‘re]ay;ions found in this study
was between grade retention and the potenﬁality of drop‘ping ou.t.
It am?eared possible that’ by (naking children repeat grar{es, th‘e
schaols were ma'!n:ng their own contribution to the dropout problem.

N Second, a corre'lati'un'was found between students' pef‘c‘eptions
of their own achievement and the potentiality of dropping out. The
students were realistic in assessing their own academic abilities )
and performance and kv}éw only too well where they stou}i in relat_ion_
to their classmates. Policies of automatic promotion must take
this finding into account. Such a policy may not_ eliminate reacti:ms
to the feelings of ipcompetencg which might'méult from.under-
achievement. While the student may not repeat a grade,: the feelings
related to lack of success may still be present. As many students,

“ teachers' and_parents’ pointed nftt in talks with the writer, the v
‘reckoning day eventua'l'(y comes, and the student/who has been "pushed
n})'with;ut the necessary skills or remedial ‘zjttention could suffer. .
. Retention may make a student feel out bf place n the ’
ciaésroom Because of age, intérests, social interactions, and
physical size. ' Automatic pmmution‘ma}f make the student feel out

- of place in terms of inability to understarid what'is being taught,



Tevel of actual achievement and social status. .

" The pervasiveness‘mf educational adhievement as a-relevant
factor in the dro_pqu(;uéituation was g1ven’ ﬁlrther; emphasis in the
results of the readh(-ng qnd intelligence tests. Hl;i1e it was found ’
that the vast majority of studénts were below the:\‘r actal grade v
levels in reading skills, potential persisters‘_d'ld im_prove'the'lr
scores. by approxﬁnatﬂy the -amount that would normally. be expected
in two years.

However, not on]y were potenha\ dropouts further, | behind’@
but also, they were not improving at the rate of the pnte_nha\
persisters. The cunsel]uer‘)t of :this was that the differential
bétyleen the two groups was steadily becoming greater.

The results of the intelligence testing indicated that in

_ most cases, altﬁuugh there were exceptions, potential dropuuts‘were
less intelligent than potential persisters. Th“e. mean {Q of the .
poténtial cflrnpouts was Jower than that 4;f the pmam:’ia]‘persistz—:rs,F
and there was a tendency for the IQs of the former group to be in
the Tower ranges mdre sothan the latter group, Grade equivalents
obtained from the test scores showed a constant d\fference from 'the
actual grades in which students wer‘e placed, suggestmg-that the
Canadian Lorge-Thorndike could be used‘ to determine the instructional
level of 'a student:

When factors relevant to academic achievement were taken in

conJunction with the heterogeneity of the putentia'l dropouts campared

to a greater homogeneity among potential pers1sters, it appeared
that ‘the schools were serving-about one half of their students--those

A
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. A
who could fit into‘the‘educational system AJ it was const‘lé:uteq. :
The provision of systems.'uf. accounting foy 1nd\iv1dua1 differences
appeared to be of crn;ia1 igportance in/any attempt to re‘su]vé .
the dropout problem within the District., ' . s

The family a];hppeued’ 0 play an important role.in
detenmning the putent{ahty of dropping out. Potential dropouts
were -more 'erly to“have both parents and sinngs who 'had dropped

-out of ‘school. whﬂe a large majority of students reported that
-their.parents wanted to see them graduate; this feeling was not

a8 pervasive améng the families: of potential dropaugs as it was
among those of ‘potent'ia'l persisters, ‘

. The actual s|ze of-the famﬂ;g had no relat'lnnsMp with a .

propensity towards” dropping o }ut, it was found that students

coming from families withufiye. r more girls were more 'Ilkely to
be potential.dropouts. There 1s0 appeared to be a"relatinr!ship
between a family's source of fncome and the likelihood of ;iropp'ing'
out. Potential ‘dropouts tended to come froi familie$ receiving
Social Assistance more 55 than potential persisters. This may be
the‘ reason behind potential dropouts “feeling a need to supplement
the family income moreso than potential pi rsister§.

Several other differences Qere also found. "The potential
dropout tended to score at either extreme of the Vineland Soci

Maturity Scale whereas’ potential persisters were around

" the standardized population mean. This indicated that potential

- dropouts ténded to be either very mature or very immature in

‘social behaviour while the potential Rers'lsters tended to be at the
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4 usual, levels for their ages.

The potential dropout was aspiring to a lower le@ .

. Dccuyation than® the potential_ persister. However, this study cannot
.cnnclude |f this was a genuine occupatlunai preference or a resu]t &
-of feeling that he would not be able to attain the educanonal Jevels ~
required for successfu'l ent‘ry into professional or mamgerjal
positions v
While not app'licable to any 'Iarge number of potential dropouts,
it was found that the potential dropouts were considering marriage’
moreso than.the potential persisters. .. |
The potentii'l _dropout emerged as an acadsmic and social mis-
fit within the classroom, He had been retained one or more grﬂc_les ' &
and felt that he would be better off out of school, vreierring the
world of Work to the school situation. He saw Tittle Tikelihood of
doing any’ better in school and had Tittle hope 6}49ver graduating. *
He was older than his classmates and ‘did not want to have‘tqofmch
to da with them, even though they Tiked him well ehough. He did
not take part in school activities and indicated feeiings of being
‘picked on' by teachers. . . " &
It appears reasonable to hypothesize that dropping out is
basically an ego protecting device by which a studen:t escapes. from
an environment in which he feels trapped with 1ittle hope of,
5 " changing. With Tittle likelihood of negative reactions at hore,
the potential dropout feels that he has little to lose and a’lot

to gain by taking suéﬁ a«/_scep.
In view of 'the’ heteroqeneity of the drosout, a further, = '{;;.
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hypu!‘:hesis exp’l‘aining thelphenomel;_on might- be that having ‘identified
with significant others, he has developed values in the process ‘that
deemyhasjze educ’aﬁon‘wﬁﬂe“emphasﬁing a-1ife style which i;nh;-
cansl;tent with pdréuit of studies A dec’isiun to drop out in this®
case, wou]d indicate a wel'l ~developed egu P

Possibly, both hypothéses. could be demonstrated for the
potential dropouts studied‘in this research The resu]ts of the
Vinelarid may-well be suyporting these hypotheses in that the soclale
immature might be affected by the first hypothesis and the very socially
mature affected by the second. g

The most severe Timitation in the cnnduct of this study was
a critical shortage of consistent c_umu'laﬂve records containing
educationa]]& relevar,t data. Mhere records were a§1a11ah1e, most
) of them consisted Ef simple Tistings of marks, which in isolation,
‘Awer‘e of questﬂ)nabléy value.. Factors found to be important .in this
study, such as- parental educational leyels, and sihH’ngs having $
dropped out were missing. . Other factors'that were consivdered
1mportant when the records were started, such’as family size, were .
. not kept up tu date

;  RECOMMENDATIONS

The puv"éose of this study was not to develop‘specific
R pruczdures to reduce the incidence of premature schoo‘l withdrawal
within the D1str1ct However the, writer would feel smnewhat amiss
if he failed to make certain suggestions. These should be con-

sidered as szsible goals or objectives fn1 the School Board, in
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cor’lcert with its professfbnal‘st‘a?f at all levels, parents, students..

'and‘other concerned community members The reculin\endations are made
on the hasis of this philosophy, w1th the understanding that
inp'lementation of some of these may bé Timited by ‘factors. external to
: the Board itself. : s
" Thé recomendations are divided into two groups. The first
relates to emph‘ases, 'which, in the 6pinion of the writer, require
attention if the:Board wishes to develop actjpn,gp‘ﬂ‘ans to combat the
drupeuF_probTem. It is realized thas these will affect many other
areas where difficulties are existent in the sducatlona'l system.

Huv}ever, the drap/aut pniblem per se cannot be isolated out of

context as part of a general educat'lonal. d]lema--the'discrepancy
between goa'ls and outcomes, which affects.all students, The second'
- .group of recommendations re'lates to avenues of further research that

appear advisable.

Development of Action Plans
1. A combrehensive system of adequate and meamngfu] schmﬂ
records should be developed in consultatinn w1th the

teachers. A dual 'level record system should be considered
with com?rehensive_);nd usable records kept in the schools
and essential items‘ of information kept on file in the Board
uffiée. Organization of these records should permit

accounting for each individual-student. The importance

- of these cannot be stressed too-much. They are basic to

the development of effeche educationﬂ services within
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tr_le District. Without them, research is’at best awkward_,
- evaluation of services next tfo impossible, anq work with
individual stﬁdents severely curta{"le‘d_. »

- 2. 1Inview of’the findings of this stud)( regarding the Isigm'-
f1car!ce of the home, the Board should do aI'Il in its power
_to’ encourade ‘the op?ning up of consistent lines of
communication between the home and theschool, with the aim
of fostermg greater parent/teacher cooperahon and helping
to educate parents 1n ways that . they can he‘lp their children

o : R ‘at home.

v .3. The present approach to the evaluation of students and .their

progression through ‘the educational, system should be studied
. to ensure: that it fosters both sk¥11s deve'lopment and feelings

nf acmevement among all strdents

Techniques of instruction should. be ‘developed ‘tu he'lp %

~

_teachers to take greater account of individdal d1fferences -

To

Regu]ar guldance services should be estab'[lshed within the
schoo'ls of the District to spot potential. dropouts and
help ensure that éppr‘opriate acn“o’n is taken. The work’
needed to be duné appears to l;.e‘to;: extensive for one person
, s N % working out of the ‘Board office to handle. In ‘i‘nfoma'l
conversations, a number ofrt.eache‘rsvappveared interested in
this aspect of educatiaﬁ, and since -the schools are not
i ‘Iargeenough to support a spec1a'Hzed guidance worker on .
- . : ” the1r own staffs.at this time, advantage might be takenvf-—‘—
</ i .tMs_ teacher 1nterest. zInveshgation of thavswuat'lon may . .
[ . Hoam . i t
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teachers being relieved of some of their teaching,,duties

and carrying (fut guidance functions under the superv1510h

of the Baard Glndaru:e Specialist might prave effectivey
Based on the findmgs of this study, guidance act1v1tie§

should emphasize career edu'cat‘ion, study. habits'and ski]ls.

and .individual appraisal. ’

The Board should encourage the dévelopment of extra- :

curricular activities to involve as many students"as possible,

2 _and to foster a higher degree of identification with the

schoo'l amung all students.

" Recommendations for Further Research

'I.
.as fo'l'loms i

The data co’llected in th1s study stiould be further analyzed

a. Separate systems within the District colﬂd be evaluated

with respect to the stated objectives ‘when the general!ty
of the-findings of this study is questiored within a

particular system. %

o

Te
More sophisticated statistical.approaches to Ulysis,
such as linear regressiﬁﬁv and discriminant analysis
would enabie the de\‘lelop‘ment of prediction FornuTas.

Appendix Q is a teacher checklist developed as- a result

e

of this study tu be used to identify potenfial drupouts
This instrument should be validated agamst the samphs_g
.used-in_the study and cross-validated through-a fo]lbw-up
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of the actuél .school "leav!ng‘recards of the students in -

. the District in the next few years. .. -~ 1
2. Adequate schodl records should be developed and, ed, .
with a follow-up ‘study of the students involved in this researeh.

Involved in this should be the development of a systematic

.

'foﬂuw-up pr&gv"am to /h‘e maintained by the Board. ) ¥
3. Many. approaches to the prevention of dropouts have‘been
developed.- An 1nve§tj‘gation of the possib ekeffectr'l:veness
. of some of these approaches and/or the development of new
i 3 ._ ones specificaﬂy suited to the Board's requirements and’ . .

capabilities is recnmended

Further research into the dropout-problem shou'ld 1nclude p
/a more thorough consideration of family hackgmund peer S

s Vrelatwnships and the effects of bussi QW
i .. the distances Bussed: . ' B

5, i\study of\ Jgwachievers and those progressing at normal '
‘rates of learning should be undertaken to specifically
identify the factors relevant to dnderachievemn‘t, While -

intellectual differences cannot’ be ignored, emphasis should

be given to other factors .\’dhich if operant, might Be

By x susceptible to remed;iaﬂu‘n'; such as.home background. - . /
= gl . o PR
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APPQDIX A’

BACKGROUND INFORMATION

"English Harbour ,

English Harbour, the centre of Boa;d.uperaﬂnns, was the
zlac'atiun of Conrad Fitzgerald High School, built in 1967. The . 'j
zqrq'lment. in Septel.nberfv'lwz, was 15T,With a teaching staff of 9

in addition to the Principal; Sy . i - N

% There were sl}x feeder schools at the time, as follows:

Eng1ish Harbour, Grades K-VI (3 rooms) ,

b Belleoram, Grades K-VI'(5 rooms),

Boxey, Grades K=V (1 room),
Coomb's Cove,-Grades K-V (1 rofn) ,

Wreck Cove, Grades K-V /(J'/"oom)v, -

St. Jacques, Grades- K1V (1 room)..
s

S"tudents beyond the grétf gvels offered’ in their home schol

bussed to English Harbour. The total school population”in September, - ,
1972, was 464, . b

t people in this a're‘a, population approximately 1200, were' ;
empi yed in the fishery or re'lateq indn;siries. Many wﬁrked on boats ‘, _
carrying produce aTcmg.the coast and colIe:iing 10bste‘r, in season. -

The predominant religion in the area was Anglican, although half of -

the families in'St. Jacques were of the Roman Catholic faith,

"Harbour Breton 2,

The community of'Harbour Breton was served by King Academy,
. . | i

180 1 V .
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a Central High’Schuol offering Grades VII-XI. The sc!mn'l‘s population
"in September, 1972, was 112, with a teaching staff of & in addition

to the Principal. The only feeder school, King Academy ETementary,

was located ‘in a different part of the same physical plant. ATh'ls
resulted from the system ha\‘nng been an A11-§rade one until the school
year 1972-1973. The population of the 'ar‘eaﬂ was approximal;e1y 1000
with a total sch_go'l population in September, 1972,.of 412. L

a ’ Employment was primarily in fishing, the fish plant and
service trades. The fish plant, whose hiring practices"'lnc'luded the
engaging of 16 year olds, and sometimes younger, was 'cnkr;éidered to
serve a; an attraction to many students in both Ha;‘bnur Breton and
the Distri_ct who were contemplating leaving school. 'The community

» was designed as a growth‘centre and many ' of i‘ts people hz;d'resett'led
from sl_v_la'ller; isolated communities along the cpasé. The settlement s
-was predominantly Anglican with only a scattering of other- religious

N faiths.

Milltown * ) T

Milltown had a’central high school and one feeder Sc_huul X
with a fchool popu1atihn 'of>497 in September, 1972. The h'"igh scht;o! .
had\a Fall enrglment of 181 and was staffed 'by 8 teachers 1‘n addition
to the Pr{nc'lpa]. The Mil1town area (including Head Bay d'Espoir
’a'nd Murrisvﬂ%e children were bussleld'to Milltown) had a
popu'lation“o?‘about 1500 people. l_t_,was a "boom town" during the
construct»\'on-of_‘ the Bay d'Espoir hydro project, but citting woadr for '
export w&s the main economic base. The area #as pre‘vdomlfrg/a'nﬂy‘

Anglican with some Roman Catholic families. 7;
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Hermitage - ’ =

The ;:ombine_d population of Herm‘ltag’e anﬂ Sandyville, an
adjacent setﬂ’eﬁegt. served Sy the Heﬁn1tage schools,” was approx'lmate]y .
680. Prev‘lnus"ly ‘an Al1-grade ‘sy;tem, it had been changed to a Central
High and Elementary system at the ‘beginning of the school year with a
school popu]atio;w of 218. A new Centra\r High School, was -occupied in
March, 1973 with ‘81 students and a teaching staff of 3 in addition
to the Principgl. The vast majority of_ the penph: were of the

: <= ;
Anglican faith, and' fishing was the economic base of the area. ',

“Pool's Covm

Pool's Cove was a small’settlement of about 60 families.

There was a’three room all-grade schob with 67 students, 2 teachers,

* and a full-time teaching Principal offering Kindergarten to Grade X.

The community was half Pentecostal, half United Church, and the

\
: N
Seal Cove: LY
6 4 K A\

Seal.Cove was served by a four room all-grade school with

econonic base was fishing. : £

3 teachers and a full ‘time teaching Principal who p_révided 132

students with an education from Kindergarten to Grade XI. There

were appr‘oximate]f 500 people in the settlement. Most of the men were 3

_employed in wood cutting operations l;etween Seal Cove .and Grand Falls..

Men who remained home to work found emp]nyment’in the fishery. The

community was predominantly S$1vation Army. .
o

Pass_Island

* Pass Island was. anisolated settlement accessible by a ten - '
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minute boa‘ ride.-, There vere .approximately 200 people 11ving there,
ahd twe of income was from the fishery. There was a two
“rodm K1i-grade school  serving 37 students from Kindergarten to

_Grade IX. Students in Grades X and XI went away to complete high

school on bursary. Thé settlement was completely Anglican.

" McCallum
" McCallum was alsb an isolated cunﬁ;\unity a;:cessible only by
boat. There was a th‘r‘ee ruom'AH—grade school with a staff of 3
serving é3 students from Kiﬁdergarten to Grade X. The population
‘of\approximately 250 was suppurted‘by the inshore fishery, and the
people were of the Anglican faith, g
Fraricois‘
Fran‘cnis, another isolated settlement accessible only by
" boat, had a pupu}at!on of approximately 250, all of t[\e Anglican
" faith. There was a three room All-grade school with 3 teachers :
sérv‘lng, 7 'students from Kindergarten to Grade XI. Employment was
g 5 i

' found in the inshore f%shery.

Rencontre East 3 .

q + The popu]at(on of Rencontre East was approx\mately 3\0?0\51’&
most were employed in the inshore fishery. There was a three ronm
A‘l'l-grade school with a staff of 3 serving 83 students from Grades
I-XI. The predominant reHgion was Anchan w1th severa'l Roman

LathoHc families.
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Gaultois V ’ : 2
Gaultois had a population of approximately 65(:) people, and*
"ei(cept for a few Roman Catholic families, the people were of the )
Anglican faith. There were >173 students. from tl(indergarten‘to Grade XI}
attending the six room A11-grade school, wm‘_ch had 6 -teachers in
addition to the Principal. A‘ fish plani. 5perat1ng four drabgers,

. provided yéar round employment..
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'APPENDIX B - | e

7 i - AIMS OF PUBLIC EDUCATION FOR NEMFOUNDLAND

“\\ Th!s phﬂusophy suggests the fo'llnmng general objec(./ive
_for edutation in Newfoundland schoo'(s.
T. To he]p pupils understand ‘the Christian pri nmp\es and to -/
’ guiqe them in the practice of these principles in_ their -A >
daily living. | L only C N
.2. - To help pupils -to develop moral values which w11 serve as,
a guide to 'Hv;lng.' 7 -
3, To acquaint pupils with the principles of de;»ocracy and"*{:u
provide op_purtlmitie's for the prabtice of these princip‘l‘es‘ . B
4.. To he'lp- pupils to mature mentaﬂyf . , ‘-_ _—
5. To help pupils to mature emotionally.
6. To ensure that all pupi.]é master the fundamental skills of
learni.ng to the limit of their aﬁi11t1es.
7. To pmvi&e opportuni ties for the d’evelnpmehf pupils'. o
abilities to th'lnk. cr,i‘tica'l'ly. . . ¢ .. N
8. To help pupils ‘to*understand, appreciate and benefit from
f what is good and,valuahle_ in history, literature, science -~
.and the arts, H 3 .
© 9. Tohelp pupils make the best of their leisure time.
\0. 'I:o help pupils understand the human body and pv;acti,ce the
prinup!es of goud health. %
. To help pupils appreciate thelr privileges and respunsib'l'l'lties
e, . . M6 . . £



and to develop a;| appreciation and' respect for the work.of

_ others. . ) (e 5

147

as members of their fam(Hes and the wider gowmumty and’so
’Hve in harmony wﬂ:h ot)\ers ° s By ,

To give pupils guidance in the choice ‘of a“career anc( to,
prov‘lde opportunities to begin preparation for occupationa'l
'er N

To encourage _;::lpi'I; to strive f‘ovr high sta‘r‘udards in their work
g .

To seek out and develop pupils' special talents and pnt'entiél-
1t1es and. tn ass1st them m developi‘ng their strengchs and -

in overcam{ng or ad.]ushng to handicaps and’ weaknesses‘
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 INTRODUCTORY. LETTER

0. Box 15
Education Building
Memorial University ~

L ©@ ' st. John's, Nfld
e ) : . April 24, 1973

= R AN

© The Pr1nc1pa'is,

Schools of the Bay d'Espoir, Hermitage,
Fortune Bay Integrated School Board

Dear Prmcipa'ls;

By this time, I imagine that Mr. Cutler has informed you of
the study that I am undertaking for the Board.in regards to pctentia’l
dmpouis' Essentially, I am looking to ‘see if there is any recurring
pattern among potential.dropouts that distinguishes them from students
- who are likely to finish school. Hopefn’lly, we will then be better
able to identify potential dropouts “in u’e future, -before it is too
late, and be in.a position to attempt to’provide thell with a more
meamngful school experience. There is a large amount of data to
be collected, and I'am hoping that I will be able to count on
cooperation fmn you, your staff and students.

Within the next few weqks, I expect to be visiting your
schools and carrying out this research." In order to facilitate my
work and control the amount, of disruption in the schools, I wou d
appreciate it if the-following questionnaiye coutd be given-to aill
of your students.aged fourteen and up.  In this way, I will have '

" some information to go on as soon as I arrive. A guide has by en

included- for each teacher to use in explaining to.the ustuderg G %
to fill in the questionnaire. :

* One further request is that ‘the stutfents not he to'ld that
' this study has anything to do with dropouts. If tl Tre are any

- ¥ 89




- viith them about -how they feel about school.
. 1 am coming to-study dropouts, some of thk students.may feel very

150

April 24; 1973 L e
Page 2 t ¢ . i

questions about what.this is for' you might explain :that 1'am mﬂy a’
student Tike them, and that I will be visiting the schoo} to talk
If word gets out that

uncomfortable, and keep wondering why they werel picked. Indeed,

I will-be just as concerned about’students who are most erIy not
gmng to drop nuc

A1l of us from the’ Guidance program had a. wonderful t'lme
in your DlstrEct in March, and I am looking forward to revisiting
some' of the_schools, and a'lsa visiting those that I did not“get a
chance to visit at that time. .

Yours sincerely,.

Ronald E.Duncan




e e

: System: s i g .

- Expected tife of visit(s): _

Please not that-these dates are the: latest possible, and it will

: _most likely be a few days earlier thah indicated.

* Please make ary for dations
I will make ;ny own. 'n;. for tions
g ¥ s ‘
Expected Emounts of. time required:
~ I
1 A11 stidents:
Potential Dropouts: ' students . i e’acb
_i’otentia] Persisters:’ s’t_udengs. . each
. Teachers: - ’
Principals: 2
School' Records ‘Required: : " ° A *
a) -Cumulative records o it e

.b) School Registers (as ‘(f:ar‘hack as. possible) '

i
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APPENDIX D .

INITIAL QUESTIONNAIRE, . o
) : # 'I

To.Thé Studeiit: v T @

Within the next few weeks 1 wH'l be visiting your schuo],
and I am Tooking forward fo meeting all of you.and ta]k1ng with *
some of you for awhile. Right now, however, it-would be greatly
appreciated if you could help me by f11'|1ng in this questionnawe
Please be assured that a’H of your answers will be ‘treated with the
strictest of confidence.
Yours truly,

Ron Duhcan -~

1.. Name: _~ o Age: _f_ Grade:
2. Number of. children in your family: |

3. Number of brothers:

4. Number of sisters:

5., Number of brothers and sisters finished Grade XI: ~ —

6. Number of brothers and sisters still din school:

-7. Number of brothers and sisferé who have left school: 2
8. Number uf'prothers’ and sisters not started school: __ -

v 9. I come to sthool by

1) bus . 2) -walking 3) other o

10. Are you a bursary student?  Yes (1.,) No (2)
1. Are you expecting to leave school-before the end of

1§ Very, Tikely Z) Posslbly 3), Don't know 4) Don't think™ so L.

5) Very unerTy !

\
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12, -Please rank the;e subjects from 7 (the on_e‘ that you like best)
to 1 (the one that you er least). ’ ‘ /
1) Eng‘hsh Language _____ L . : ) -
2) Literature _..
3) French
4) ‘Maths ____
. -5) Géoéraphy N
!6) History ___
. 7) Science K
13. To what extent are you invoWed 1'[\ school- activities?
1) Most of them ____ 2) A few . 3) MNone 8

= 4) None available -
T4, Are you involved in any group act'i\/'ities:outs'ide of the.school?

s__ (1) No__(2) - None available __(3) .
15; Are you learning what you would like to-learn in schoon

Yes " (1) No___.(2) Don't know. _(3) :

16, If -you were tn Ieave 'schooi 'ow nr in the near future, do you

" think that. th‘ls would-be a good step for you? L TN
65 {1)."No __"(2) pon't knok ___(3) ?
= 17 How would you I‘like to be a teacher? ) k4
Very much so - (1)
* Wouldn!t mind ___(2)
Don't Know- . (3)
Don't think I would Tike it __(4)

< Would. never think of it \__ (5)
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18. Do you fee'l that you have had good teachers in “the past? '
Yes . (1), Don't know ‘(,2) . No __'(3_)‘
" 19.. Do you feel. that ydur teachers pick on you?
Never (1) : . .
. Hard]y ever (2)
. From t1me to time (3 7 ]
N .:\ " A Tittle bit too often @ ! ,z Coge g B
Most of the time __- (-S) ‘ B
20. How would your parents feel if you quit schon]7 _: i
Very upset \(l\)\ / . .
Somewhat upset ___(Zi i i
. Wouldn't care ﬁne ;lay or-Fhe oi‘:\her __(3)
P satisfied ___(4) - ;
6.‘ Quite happy. (5) b o % a '
< ZL Which -of the fo'l]owmg best descr bes how you feel about com{ng ’
- to-school in the morning’i ) \ x 7 B
-* Look. forward to-it . " (1) TR g ) -

Boan K F
= Don'tmind (2)
Can take it or ledve it * (3) - &,
Would rather "P‘.: (4) . . : T E g '

Don't want to (5)




22, Please indicate any grades that you have repeated or are

repeating.

“Grade One

. Grade Three .-

Grade Five .

Grade Seven

Grade _Nf ne .

- Grade Eleven

‘Grade 1

Grade
Grade
Grade

Grade

—.—sz ]56‘.

six”
Eight

Ten
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 GUIDE FOR COMPLETING QUESTIOMMAIRE e
. ,, 5
Question )
Numbers . Instructions
. Please print their name . RS

Fin m "the b'lanks with the numbers

RN 1n the blank with the numben that

best answers the question for them,
P]ace"a checl{ after Yes or No

Fi11 ip the b'lank with the nunber that
best answers the_question for them,

Place the rank numbers from 7 to 1:in"the ,
spaces after the sthects

Place a check mark after the answers that
best su\t them.

Place a check mark, after- each grade that they

have' repeated. 'If they repeated a.grade
twice; place two .check marks after the grade.
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- 4. Benerally speaking, this family is

APPENDIX E: -+ 3 B
" 5 5 )
. ‘ ) s .
o QUESTIONNAIRE TO TEACHERS* - *
(*Strictly Confidential)

TN
Re: ) v
(Name} o s @ 0, ..
. » 3 g T ke
Would "you pi?ase cumplet'e the following nn'the basis of - ’I J

your familiarity with the aho‘vti student.

. s i

1. In coriparison with the people of this community, this famﬂ)‘; o
is: ) i

’ 1) significantly wealthier = 2)- slightly wealthier b

4:59) avérage income 4) 511Lght1y below average
5) significantly below average o s

2. ’Genera'l"ly, this _fami'ly'p'laces a(n): ., value. on education. ;

1) ‘very high "2) high "3) average' -4) Tow.-5) -very low ’
3 This family's main source of>income is from:’ 5 ) T

. .
1) steady employment % 2) employment and UIC |
:3‘) chial assistance for medical reasons ) k ’r" .
4) social assistance for other ‘reasons /

by t?e rest of the g:mmiunity.

1) highly respe/cted 2) %resp\ected
+ . 3) looked down upon a Tittle rfﬁt
. 4) . thought of as average . 5) greatly Tooked do‘v‘m upon
5_.’ The home énvi‘ronn\ent of th{ls person is 7__"t“o educatiu‘p." = -,
: l) .condt'léiv}e Zv)*‘ neutral _ "3) not w_pdl‘icive

159
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. 6. This student "needs to be spoken to" - and ,re"qui'reé' d"lscipl,ine‘

1) very fréquently 2) - frequently .

“.3). about- the same as most - *"'4) linfrequently -

’ . 2
5) -very infrequently
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1.

S PRINCIPAL'S QUESTIONNAIRE
2T /

' St'udent's name:

This student's hehav‘lour Js brought to my attentlnn
in r.omparison ‘to other students. - 3

/'Iﬁ very frequently 2))fmquen#1y
3) an average number of times 4) in"frequent‘ly

5) . very infrequently oz E .







. APPENDIX G. g . gy .

School: - . = - Name:, L
Date: P .Teacher;

Below are spaces.to 1ist a1l of the peopTe in your class.’

" Check one of the spaces to the right to describe how-you feél about

hiin/her, There are né right_or wrong answers, A1l of us are enti'_:led‘
to our own feelings and opinions:. -

. S S Lo
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APPENDIX H

socloﬁmlcs 1

Please 1ist, in order, and as best as possﬂﬂe, your ﬁve best

friends. As wall check the column’ or colurins which best describe

them. .- Two-samples are gwen

v c :

Name . © In . T-0ut'of  Working Not
. : 1

School* Schoo orkmg

*If the pérson is sh]'l in sch“%
any ‘of the ather dascrwtlnns




BERFORMANCE/POTENTIAL CHECKLIST
B <, % B B
(STUDENT FORM) ~ .,




Name:

e
PERFORMANCE/POTENT IAL' CHECKLEST
(STUQENTlFORM)//

APPENDIX T

Agey

Pl€ase place-a check mark (v) in the box that shows where

you think you stand in- your class for each uf these subJects
p'lace an X in the -same box or a differents one to show how you ‘think

you would do trymg your best

Lover 1/3

Middle 1/3 -

Then,

Rl
 Top 173

. Literature

‘English '

Algebra

Geometry -

Geography

French:

History

Science

Other (Maths)

&

Overall
Performanice

School:

. 168
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- APPENDIX J £ a¥e
: * ' I

RFORMMNGE/POTENTIAL GHECKLIST -~ = * - *  ..iu) =
 (TEACHER FORM) '
i AR
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A
APPENDIX J
N | PERFORMANCE/POTENTIAL CHECKLIST ~ : !
® oy e 3 (TEACHER FORM)
\ 0 Name of Student: - - Age: _-. _ Grade:
9 ST 8 - T e i % B
¥ “Please place a check fark, (v) in the :b_ox. which appropriately
& indicates this student's position in your class, - If you feel the
B student can do better, please use’an X’tov'indicate'his potential.
: ) Lo Lower 173 . Middie 173 ° Top 1/3
Literature | N s )
. - 2 g 3
Algebra i
Geometry . E
. Geography - ) 2y s ’ = F o
T g == .
. French # 2 s oo " J
History @ i ) T % 3 ' * 2
Science K o
/V" o : ‘.Dther- (Maths) Lt E - :
“overall T . st .
. - Performance : - - | - * i 2 )

i v gSchool: .
@ - g
- Lm0







. \—/@ Coe APPERDIX. K el
INTERVIEW FORM

1. On the first questionnaire,- you nigﬁtioned {Hat the subject you
like the most is _ C % - Why do you like this "

- subject. Do you usuallj get your best marks in this. subject?

v ;\Ves-_" i N ” Cte ,‘ % ot -

i

T ms we'H, 'you mentioned that you liked - “the least.
’ hat ynu don'é er? Dn you

What is, there about
usuaﬂy get your -poorest marks. 1n this subje:t? ) i /

W - e oF
% o

Yes Y ¥ No

3. What do you think would happen to.you if you quit-school? :
()  Meut (@) - @ g ™ ST

. If -you cnu'ld have ynur chmce of any Job what wou'ld it be?

& “ ot | Profess1ana1/Manager1a1

4 2) Technical
oy B, .A'B) Clerical
). Semi-skilled . ~° & - ot gn L W

.5) Fishing *

6) Labour

o S . e

Ampspecial reasons?. . orad 11 ThE




« N - . < d @
. 3 e
-
5. 'Are you working now? atie
Part-time-during.the week (1)
. e =
¥ " . s
g Heejkend‘E. Wi (2) 3 .o .
- Summer, R { : s .
T 3‘)\ e el : .
No . (4_ e
.6, Educa;h’m of mother: Failed to complete Elementary '_‘(1‘) . y
Completed Elementary ___-(2). ’
/,Completé}i High- School (3)

“Some post High School _.. (4)
" Completed Unvive_;‘sity (5), 9

.

' ‘7. _Edqcatioﬂf of fét’her: Failed to, complete Elementary
v 2)° .

_ Completed E‘Ieméntary : (t
' Completed: High- School _~ - (3)
-, Some post High School (4)

o . _ . %

*Completed University (5) ;. &
8. 'Position in'family: 1 2| 3°4 5 6 7 8 9 10. n |

. L B . :
3 'Vin'_ehnd Social Maturity ‘Scale

o
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. APPENDIX J -
" REASONS FOR POSSIBILITY OF LEAVING SCHooL = ~* .
v < 7L (STUDENT FORM) - s B




: The kids n my class are too

I S0 - APPENDIX I

REASONS‘ FOR POSSIBILITY OF LEAV;NG SCHooL . '

Please place a check (/) in the column which ‘best describes -
how you feel about the fo“u-dng reasons some studencs thwen ;
for quitting schoo'(.

1 nt;uld rather be going to-work
than going to school.

Iam tMnkmg of qmttmg to wt
married and raise a family. ’

l f{nd gchool too boring, |

My family would be helped a great
deal if I was. providing some money
rather than costmg them money. .

1 want to he 1ndependent and ~

“support myself.

I seems as ‘lf teachers ‘are
often picking'on me.

None of my friends are{left 1n
school. ?

,There is too mtrh hard’wurk in
" school.

< It really bothers me tu ‘have to

do hemework

1 have no, hopes of. f1n1sh1ng

Grade XI, so I may as well -

quit now. i ’

young for me to enjoy being with.:
. . ars

‘

' Agr;é

N

s
= »|2
=| 2|2
=| 2 |E
slgs| B
S1ES| o
5 125 |2

Disagree
Slightly
Disagree
Strongly




Strorigly -
Slightly -

No opinion
Disagree
STightly.
Disagree
Strongly

" Agree, -
Agree

2. I'mnot learn‘lrgwhat 1 want
to learn in schoo : :

+ 13. Some of the SIIb.]ECtS in schmﬂ - : i
L are 0K, ‘but I really dun't . B . / ¥
. Tike magy of -them. N T ] . - Fa

‘. 14. They treat me 11l'<e a child _
too much while: I'm 1n .
T o . schoal. - / 5

S ’ A5¢ There aré a number-of tM ngs e B ol
e k P I'd Ttke ‘to buy, but .I'11 - %

. N have,to be working in order

~to t-them "o .

s
3







- APPERDIX M |

. REASONS FOR PDSSIBILITV oF LEAVING SCHOOL

(TEACHER FORM)

e e ,
“Please place'a check mark (¥) in the column which you feel

best. describes’. how appHcab]e the fa]lowi'ng reasons. are for students
who quit attending your.school.

1.

2.

3
3.

4,

- 8.
7.

8.

10,

I woifld rathér’ be going to work
tHhan going to schonl

I am thinking of qun:ting to get*
married and raise a famil Y.

I find schoot too boring. N

My family would be helped a great
deal if 1 was providing some money
rather than costing them money.\

1 want £obe mdependent and.*
support myse1

It seems as if teacher‘s are
often picking on re.

None nf my friends are left in
choo §

There 1s too much hard work in
school.

It really bothers me to have to
do homework .

1 have no- hopes of fnnsmng
Grade XI, so I may as well
quit now.

178

o 0| g
21,218
- - = <
s|s8R|E|D §
8|28 | S |&¢c
Ze |52 |5 |26
=c | &=
5o | €3 wE (28
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The kids-in my class areAioo—

-~ young for me to enjoy being with..

. I'm not learning what T want to
“learn in school. :

Some of the subjects in school
are 0K, but I really don't like
many of them. -

" They treat me 1iKe a child too

much while I'm in school.

There are a number of things I'd
Tike to buy, but I'l11 have to

be working in"order to”get-them.

Highly -
Applicable

.

Somewhat
’ Appl_licable
No Opinion

Uncommon * *

Very




" APPENDIXN .

AIHS OF EDUCATION

A QUESTIONNAIRE- .




\ not all, have said the schools shoulq be doing.

APPENDIX N
Ams OF EDUCATION

A QUESTIDNNMRE

The following statemgnts describe- what some peup1e althnugh

In Cu'lumn (] p'lease

%' rate each statement from 5 (Very Important) thrnngh 3 (Don't Knaw)
to 1 (Not Important) depend1ng on, how important- you: think it is for
’ . \the school- to tv-y to do this. In Column II,

describe how well you

2 . ,such th1ng as a'right or wrong answer and that everyon
to their feeHngs '\ 5

]

COLUMN I
Z

feel that your $chool does thjs, rating it from 5. (Extrene_'ly Well)
¥ fhrough 3 (Dont' Know) to 1 (Poorly). Remember.that there is no

is entitled

coLumy 117

The. schools should help students to
understand bas'lc Christian principles.

The schools, shuuld encourage pupﬂs to
practice basic Chr1st1an principles in
their dai'ly Tiving.

The schuo'ls should help to develop
moral. yalues which will serve as a
guide to! Tiving.

The' schools shou1d acquamt pupl'ls
with the principles of democracy
and provide opportunities for the
practice of these principles.

. The schools shou'ld help pupi'ls

mature mentall

The schools should help pupﬂs ¥

- lnature emotionally.

181




COLUMN- T

182

COLUMN. 11

7.

®

©

7

=

=

]

The schools should ensure that all
pupils master the funadmental skills
of learning to the limit nf the"‘
abilities. %

The schools should help pupils. to
understand; appreciate and benefit

. from what is good and Valuable in,

_histofy, literature, science and
the arts.

“The schools should help_pupils”
-make the best of their leisure .
time.

. .
.. The schopls should pmvihe students

with opportupities to think
critically.

.. The schools should he]p pupils ",‘

to Understand the human body- and
practice the principles of good
‘health.

. The schools, should help pupils
. to-appreciate their privileges

‘and responsibilities as. members
*of their, families.

: The schools.should he'lp pupils

to appreciate their privileges and
Jresponsibilities as members of
“their communities,

. The schools should assist pupils
“in the choice of a career.

. The schools should provide pup%'lé

with opportunities to begin pre-
paration for occupational life. °

. The schoo’is should encourage

“pupils to strive for-high
standards in their work. R

. The schools should help pupils

. to develop an appreciation and
respect for the work qf others.

. W




. 19. The schéols. should help pupﬂs in .

" COLUMN I - COLUMN II.

18. The schools should seek out and develop
each student's spec{al talents and
stv’engths B J

overcoming or adjusting to - PRI C

: handicaps and. weaknesses ) 5

20, The schodls_should help eveéry student 5 3 ; e
to become the best:person that he g . i Ll
-can become. s

A A P




.
~
. [
ke “ s a s
: S - APPENDIX O
e Bogn . Dg g

 MEAN SCORES FOR-IMPORTANCE OF. THE AIMS OF EDUCATION




" APPENDIX 0 g5

: s ! AT

IEA’N iCORE,S FOR IMPDRTANCI-;,OF}'HE AIMS OF EDUCATION . ‘
1 - Not Important ‘5_; Very !mrta’nt
Significance was Iestablished at ~.05 level using a two-tailed t-test
based on the pooled variance. Items wheré significant differences,

were found are indicated by an asterisk. N ~
/- " Poténtial Dropouts > Ptential Persisters
vy . X so X SN
1. Understand Cheistian - 37442 © 1187 . 32008 © 1.521 R
d principles ! x ) . &
2. Practice Cheistian' = 31395  1.302., 2.6512 1361
prin;{‘ples ¥ rx LY
- 3., Develop soral values ' 3.9535 - 1.090  4.2326 0.895
4. Provide democratic . 36047 072 30907 125
experiences - ey 3
5. tature-mntallyt - ' 36744 . 1.304 42003 0833
. 6. Mature emotionally 3mes 128 37209 . 1.333
7. MastSr fundamental - 3.9767 1{:5 42326 1.083
skills : s - 5
“8.  Cultural apbmnaéioﬂ -Amaé 0.973 4.4884 0.703
9. Use of Teisure time | 3409 1.637  3.888 - 1.470
10.° Think critically U aee o ,4.0233 . 71,058
11.7 Health education 44651 -1.008 . 4549 0.767
2. Rmily W o 3805 L3R 395 174 10
13.  Community 1ife 5 370 1231 s.G 18
1. Vocationai plaming* ©  3:.4186  1.500 ~ 4,135 1.187
} . 185 ’ ’

L \



’ .
-
a
'3 )
Preparation for

occupational life -

Strive for high
“standards* . -

Appreciate and .,
respegt, ottiers

Devel op‘ individual
talents

Help with ~
Timitations

. Become best person

possible*

“Total Score
.

X

-4.0698  1.009

4.1628
3.9767
3.6047

3.0972

N Potent’i af Dropouts

-SD

.3.8837 + 1.005 .

s 186

Potential’ Persisters
X - spr
4398  0.783

‘46512 - 0.573

i b
3.9767 1.035

4.0698  1.183 °

4,3488 0.923

3.9826 , 0.413 -




‘y ! e T 5
# . : j 2 V f N P v
PEEE N T & g
L X A - F . . g
¢ &
ST peeeorx P
s e ! e ) . ., v : W % :
: e o MEAN .SCORE} FOR EFFECTIVENESS OF THE SCHOOLS IN .
.o MEETING THE AIMS OF EDK_JCATION'
: L /ol
I3 "
. '\ S . B
'’ E Ca
. ’ , L
3 R i \‘ g
L ; _
: / ' ; 3 "
P o .




. APPENDIX P g L fE %

MEAN SCORES FOR EFFECTIVENESS OF THE SCHOOLS IN i i
MEETING THE AIMS OF EOUCATION .
1 - Poorly . # i s «5 = Extremely well

Siguificance was established ac 05 Tegel using a twostailed t-test-
“based on the pooled varlance "Items where s‘gniﬁcant diffennces
= T were found are lndlcated by an asterisk. 3

- L X Pot.enthﬂ Dropauts Potential Persist!rs
- . 4 sD - X sD
" 1. Understand- Christian s 2.0698 .. <1.334 1.7442 1.136 .
prim:‘lp]es * & L 4 .
: 2. Practice Christian T.2.3721 1.528 1.6279 0.952
.. principles* 9 w el .
3. Develop moral values . 2.5349 + 1.4 2.5581 1.09}'
4. Provide :diemo:réti: 2.6512 1.429 2.5814 1.180
. experiences 3 g .

5. Mature mentally

’

_Z‘.SI]G '1‘404 2.7907  1.166

6. Mature emotionally ‘2.5349" 1403, 2.325  1.128
/1. ‘Master fundamental 3.1163  1.85)  3.279T  1.386
,‘3“ \:(5 skills 2 C
5 = . Cultural appreciation 3.8837 1.276 3.6047 l.:ﬂ7
9. “se of lefsure time 2.9302 ' 1.5% .,z.nss 1.295
10. Think: crmcany o ases’ LM 24185 1.180
. Health education . om0 Cges32 2325 . 1.286
A 'IZ.;Famﬂy Mfer oL 2.6M8 1300 2.0930 ,5.971,_‘
e IR 1, Comminity Tife . 'z.ssm_ 35 22558 1.026
3 S . )




-

i 2 ‘Vocat’iona]c planning

:Preparati on for
i‘uccupati onal Tifes

.. 'Strive for high

; standards

| Appreciate’ and
! respect others

, Deve’(op indiv‘rdua'l
i talents .

Help with .

1 Timitations -

i Become best person
pcssnﬂe - w
Tota1 Scores

" 3.m86

7.
ol
<
3.000 1414
2,8605. . 1.355.°
3.4186 " 1500
©3.2093 1,337
2.6087 _1.383
' 25349 1,470
2.6977 [ 1:473
= o
2.7530 *. . 0.802
° W
: .
) -

2.5581

3.7200

3.0465

2.1163
2,139

L
2.4186

2.5721"

1.362 ..

1219

1.265

- 1.258







N Name'dof student:

", APPENDIX Q.. ? ki

CHECKLIST, OF FACTORS. RELATING TO A PRONENESS
TOMARDS DROPPING QU

Name‘zaf teacher. N T \'? !

Pfease place a ‘check mark "(v) before each statement which is -

) apph,cab'le to the student named ‘above’,

This Student:

.

"has been retained one or more grades,

expresses little hope of graduating,

is in the Tower third of the class ’invacademl‘c‘achievemént.'
lacks confidence ig _h1s academ{c’ potential, )
~  has S rec(;rded Verbal-IQ of less than $0,

has.a Non-! verba'l 1Q of Tess than 85,

* is making. very 'Htt'le progress in the deve]opment of reading
X sk'l'l'ls, >
’has[{een failing in several sub.]ects,

has{ scored above or betow average on the Vme]and Social

thinks that he would prefer work to schonl

. fs.aspiring towards a Tower c'lasslfled occupation,

" has not, been. Ynvolved in school activities,

i1

is more than two years below grade level in reading ach‘levement, . )

Maturity Sca"le, or indicates that he would scores in this way,



dnes nut feel 11ke coming to. schou'l
¢ __ indicates feelings of bem p1cked on' by teachers, ‘
. absulutely rejects the idea of becnming a teacher,
s o1der than his classmates, '
“has a number of friends not atténding schou'l

s doesn't th1nk his parents would mind if he quit schoo'l,

consldermg marriage,

from him, . 2 . L~
. has parents who were dropouts themss—lves,
- has s{b'linqs who have. dmpped out before h1m,

has 5 or'more sisters, i .

comes from a Famﬂy thag is, v"eceivﬁng Sncia'l"Assistar!ce.

192

fee'ls that his. favm’ly cou'ld use some’ financial ass1stance !
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