TOTAL
MAY

5
!













* National Library of Cagada

Cataloguing Brangh
Canadian Theses Division

Ottawa, Canada .
K1A ON&

NOTICE

The quality of this imicrofiche is heavily dependent upon .

the quality of the original thesls submitted for microfilm-
ing. Every effort has been made to ensure the highest
quality,of reproduction possible.

f pages are missing, centact i unfvrsty ehich
granted the usgm

Some paggs may have indistinct print aspec‘a\ly if

- the- original. pages were. typed with a poor typewriter

ribbon or if the university sent us a oo photocopy.
i A :

Praviously copyrighted materials (journal articles,
published tests, ofc.) are notfilmed.

Blblio(héqus nationale du Canada

Dis rec(\on du catalogage

. Division des théses cunaulém-as .

AVIS “

La qualité de cette microfiche dépend grandement de la
qualité de lathése soumise au microfilmage. Nous avons
tout [t pour assurer une qualt supérleure ds ropro-

uctlon

S'il manqus ¢ des pages, veuillez communiquer avec
1 ui a conféré le grade

pniversi

La qunll(é diimpression de.certaines papas peut’
laisser & désirer, surtout si les pages originales ont ét
dnclylogrlnhlé&skl‘a\d:d un ruban usé ou si I'universit§
nous a fait parvenir ung photocopie de mauvaise quallti!

Les documanls qui font déja-l'objetd‘un’ dmu.d ‘au-
teur (articles de revue, examens publiés, etc.) rie sont pas
microfilmés.

Reproductioh in full of in part of this film
by the Canadian Copyright Act, R'S.C. 1970, c.
Please read the authorization forms which accompany"
this mws

THIS DISSERTATION
- HAS BEEN MICROFILMED
EXACTLY AS REGEIVED

partielle, de 6 microfilm est _
& la Loi canadienne sur le droit d’auteur, SRC
C-30. Veulllez ‘prendre connaissance des fof-
mules d'autorisation qui accompagnent cotto thiso.

LA THESE A'ETE
MICROFILMEE TELLE QUE
NOUS L'AVONS RECUE




USING THE LANGUAGE EXPERIENCE APPROACH
TO TEACH READING TO A GROUP OF
SENIOR SPECIAL EDUCATIQN STUDENTS

0

- An Inee:hs'hip ‘Report
Prasented tc

tha Pacult g of Edueation

- In Partial Pulfilu;am:
"-of the Roquiru%snts for the Degtee
3 lhltax ‘of Edncation o

N

1 <u

by
' Gerard Arthur Leonnrd @
Jamm—y 1975




ment ‘a ‘Language Expe 1enCE 3 nzh aﬁ:mp of senior
: * 3

specxal education students who were, apath \about ‘school

in’ qeneral ana- about weadiny in partmu].ar, A related aim .’ -

‘wag €0 exdniine the fficdey of the’ Langus rience

¥ The \mternship ias

s mont};s. ‘Propedures were dasmgned to

¥ abumes i

stx‘um:u:al analysLSv comprehen

ysazs in’ vocabulary. '.l’hese




- period, . At the, end of the.internship period, the

expréssed a more positlve at:titudg toward zeaamg aﬁd in

i general a more favourable att:.tpde toward school.

It was concluded that the mte:nshxp \gas effectlva

,\n meetmg its Objectlve!. '1'}\e Language Expenence Approach,

1n a}.lcnung each sanmr‘apecul educatmn student to
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+ chapter’1l "

b L
“INTRODUCTION

" The senicr. special education stulent ggnerally .
'appxoachss xaading vuch a whnle history of negat:we schuol

. expedences, feelings of. fallure, hnd ematlona! bloaks to

‘1earmng. Curzent rsading mteﬂals p:ovxd i by the Deparf—

.'ment of Educahicm, hovey

% hold very 11ttle ].nterest £0r (

& thls type cf student Rax:ely do any “of - the texts speak !:he

lariguade | of thcse studem:s or comnum.cate to them in'any

meaningful way.: ’l‘he texts:are witten for he, yo\mger . A A
_student and as: such contain tsw issues of 1nterest to the 0 kT

©lder student uthouqh “they’ are: usuauy reaxhng at the,

bz;mary level, thai.r mterests are s.umlar o those OFE Y

# Junmr high school’ studern:s. In spu:e of ' this, very little ca

h)gh :mtersst, low vocabulaxy materl.al is pravided ior them o

by -the Depurtment cf Educatwn.

‘“negatxve att:.tudee tpwatd E Lanquage expenence may be

that approach. In it the nu ),al mterial is their wn and




‘j range of stu}lants ehtollad in qpecinl p.ln‘se

. the majom deviations under:

s gathax fnr confetences and semxnaxu, t:hs‘mo' t: ui.de].y ais

N'xzn FoR INTERNSHIP

nunng the last decade t.hsre hns been .a rapxﬂ gmr_h
in the number of specxal educat:mn classes in Newfuundland
The' Special Services Division of the nsparcment of Education

T‘iur

'loday

staus that ten years ago there were ten classes for

able mem:ally retarded students in the pxavxnce'

theze are 638 such classes Sn ope,ratxon.

Kk (19721 40) ‘points but that mezs«s a wid;

I

_He classifies

ve hendi.hqsx £

e B Cam nicutlon :.sordars—-legzning d:.sahnuiaa
4 ST wy . ,and speech handu:ap-

% Hnntnl stiat;ions, mcelloctually gifted- and
3 A nantany zstarded

s-naory Bandxcaps-—amhtory handicaps nnd
- visual meainents g

] Nluxologxc, Orthopedic a.nd xealt.n Impaued

: 55 Behaviour Disorders P
The J.azgen:}:cnp is classxﬁed as educuble untally !etazded
Kirk. (1972: 195) maintains - that this g::ollp will often be -

tetardea in zeadlng by f_hrea o ‘six ‘years.

mwn apecial. d

cussed pxoblem Ll how to copa with kaadlng diffu:ulhesv B




% head on: Fu‘st “of all,’ studants are presented with a new

: new, ‘it

“this study, elemntary achuol ends at grade six.’ Fion here

¢ studenté go to gzade seven, wkuch is'the. begmmng of

junlor }ugh school The Gverage -age ‘of ‘students an:ering’
Jum.or h;gh ranqes frem twelve to th!.rtaen years. 'l'he
teache: is faced withe prov;d;pg readlng material that is
1n.tere9t1ng to’ them. Curriculum mat:erlals prescrlbed by

the ueparu‘\ene of, Educar_mn dre -xao immature bacause the

students may bs four t:o /five years behind thel: qrade level

rn “readi. g. Generally the unly currxculum matsnals avail- <

able are: ms basal xeadurs, spellets and warkbooks‘, Because

'l‘he Languaqe Experlence Approach, ymvides a gzocess

thch allows stuﬁents anﬂ teache:s to. dea’lr with these prchlems

way of apprcach:.ng readmg, ‘disgimilar t:b the. prxmry and

e].emsntary teadezs -and phomcs wc:kbooks that bmnght:

fa;.lure before. =~ il R

'rhei;: lack of familxam:y wu:h t.he Lanquage Experlence “

Approach ‘itself encuuraqes hope. Beca\xse the appz'oach A

'm-, ition, ch'e ‘Fethod
Sy

of being cmwnieated and prenerved in’ wntxng. s '.l'he

mfomal. pexsonal uf the {aBiiag i

classruom anyws studem:s co relax; t 1=su¢ns :he mtense

i pressure 9 perforn' and ‘allows:the leaxning prn ces's o)
A\ B < 2 o

ey
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o ’ .
} 2 flow more easily. The use of a Language Experience Approach
! ipermits the students to deal with their reading problems
rather than igrore them. Over the years they have{ learned
to avom reading because it presented so many problpms.
In thls«-lnternslup the Language Experlenct{ pproach
* was-used for a five month period in association with an

ongoing reading program. The school program was an indi-

‘v vidual o, based on the xéading levels and the needs of
Tthe, stutbnbss  Dhd ‘p)m;r/am drew on a-nufiber of Gources, g

\ -
. o

” These included the g Highvays rea s and workbogks,

!eadxng games, SRA zaading materidls,) The Macm111¥ SEctn\m

of sk;.lls and hxghrmﬁerast, 1o_w—vocabu1a:y buoks, ‘as ‘well

8 5 i P -
N :?ctivities to devélop sight vodabulary and word attack

1s.

. : w oo “‘PURPdSE OF THE INTERNSHI? : "
o ' o (/;he major pirpose e th1s 1nterns§ip was ‘the imple-
P jv .a.mentatxon of a Language Expexl.ence Approach in an attempt
. Toey to motivate a group of sem‘orrgpcéciﬁl education students
and as_a, result tos improve their rejling performance. A& ¥,
" secondary aim was to provide some’evaluative information
" conderning the efficacy 'of the TLanguage Experience Appraach .
7 in the special education classroon SEE

A

' ORGBNI?ATXON‘DFQTHE REPORT . - -

| *mnis chapter has -included a discussiop of the

Problem, the neea for the study and.the purpose of the
v B . @ .




internship. Chapter 2 reviews the literature related to

mental and the 1{ related \to the
Language Experience Approach and to its application with

students beyond the primary grades. Chapter 3 contains
the objectives of the i ip and the

6logy used .

achieve them. Chapter 4 presents an evaluation of the *
internship. The final chaptax su—axiul the study, dis-
cusses conclusions drawn from it, and makes specific
rw;timn.‘ \' S =




Chapter 2
REVIEW OF RELEVANT RESEARCH

The review of the research is divided into two
major sections. The first sebtion reviews the relevant
research relating to mental retardation, The' E‘hafxq;zeristics

and envi 1 causes of ion are examined. The

£80us 18 ol ‘énviromintsl causes pinbe the subjaits: of

this study may, at least in part,'be classified as retarded
betause of their limitdd backgrounds. The second séction
reviews the literature related to the Language Experience
Approach and to its application with senior Speci‘al education
students. Specifically, it reviews selected writings about
the characteristics, advantages and limitations, objectives
and assumptions underlying the approach and its use with

older students.

DEPIﬁIuON OF MENTAL RETARDATION

A widely accepce! defmnmn Of mental :eeaxdauon

develupvd by the American Assocxatxcn on Mental Defxciency N

is stated by Herber (1961:3-4):

¢ Mental ion refers to general
intellectual functioning which originates-during the
developmental period and is assouiated with impairment
in adaptxva behavmz. :

N
6




According to Erickson (1965;2), the American
Association on Mental Deficiency maihtains that:
. ... mental retardation is a term descriptive of
the current status of the individual with respect to"
his level of functioning and adaptive behavior. 1
Consequently, the individual may meet the criteria of o
mental retardation at one time and not’ at another. .
The tefm mental retardation, as it is commonly used,
implies a condition of low intelligence, But it does not
describe the degreée of impairment, nor predict the individual's

potential for social and personal competence.  For the

purpose of this int ip it is y. to provide a

more speclflc defim.txon. The terms most commonly used,

by Kirk (1972),’ Erickson (1965) and Gillespie and Johnson o1
N (1974) are educablel;r(men}:a;ly retarded and-trainablg

mentally retarded.
Erickson (1955 3) explains the term educable ®
mentally retarded:
The term educable mentally retardea is uged to
describe the child whose intelligence places him in
the 50-75 I1¢" range, and whose learning characteristics
. and social adjustment suggest the need for special
services and school adjustments to meet his needs.
' © Kirk (1972:164) states that.the educable méntally
fetarded child is one whose IQ ranges from 50-79. He,
states that an dducable mentally retarded child is one whg, &)
because of subnormal mental development. is unable to profit
3 B sufficiently from the regular school program, but who . Fa
Txo o, is cohsidered to.have potentialities for developnent in

"three areas: (1) educability in.academic subjects at’ a
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minimum level, (2) edycability’in social adjustmznt%{a )

point where he can function independently in the comuni:y%\ ®

and (3) minimal occupational adequacies’ to such a degree

that' he can later support himself partially or totally at

the adult level. . 4 i ]
The trainable mentally rétarded chilld, according

to Kirk (1972:164) » is one whose IQ ranges, £rom \30-55.

He lna].'ntal.ns that the trainable mantally_ zetarded Chlld

is one who is not educable in the' Bense of academic achieve-

ment, ultimate ‘i mcial adj

in' the’ ‘community,

or 1ndependent occugatmnal adjustment at the adult 1eve1.

CAUSES OF MENTAL Rz'bm‘mmn_,

The research di‘ascxibgs many causes of mental retar—
dation. These include brain danage ‘(pre-natal, natal.and
post»natal) as well ag oultital dnd environmental factors.

'l'he focus of this intsrnship will be on cultural and envifon-

'mantal factors, . s ;

Gillespie and Johnson (1974) report a study carfied

.. out.by Skeels and Dye ., (1939) in' which they examxned the.

effect of early environmental intervention on IQ. They
took thriteen children from an orphanage and placed them
in an ‘institution’ for the mentally retarded. ‘The children .

were all junder threé years of age and had an' average IQ

_ of 64. - They were placed on differert wards of the insti-,

‘tution where they could receive large afounts of individual
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attention from the oldei girls and attendants. After a

. penod of one.and one half years their.10's showed an

average increase of.27.5 points as measured by the Kuhlmann

Test of Mental Development, They tsed a contrast group
N of twelve children who remained in the orphanage. These
children had an’ initial I0 of 87.6. Aftér thirty months

‘thiis group, who remained in the.non-stimulating environment,

. shwed ‘a\ iverage. decrease of 26 2 points.

. \ Sa:ason (195

'44) " con that tally
(’\J F ;xndlv;duals in .

- eomewhat s taggering. ] numbers in ouk populatwn
come from. the lowest.social classes) or. froh cultutally‘
distinct 'mindrity,groups, oF from regions with c
spicuciisly poEx‘educatwnal facilities or standa:as.

is vx.ew is s\xpported by Du:m (1968) who regorts .

‘that in the upper range’ of re\:axdatlon, 60 to.80 percent:

of the children' are from vlower socloeqonomxc backqx:ounds.

In addition; -studies by Kirk (1968) and Davis’(1940) ‘

.‘present evidence that mentally retarded children may be

f\lmchionlnq at lower\ l.ntallectual .'Levels because ‘of cultural

: depnvatmn. o Rl g e Y i g

Kirk (1953) reports a Study he carrxed out with
hi dren who were .- '*
ects’ were offered

fpreschoal education, while tyelve childzen of ulmllaugas »

a group Df youly mentally zetarded-

Lnstxtuuonalized. Flftaen of* ﬁhe

and IQ's we;e retained in‘the wards The average age of

t
&
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The results of the study s;Su'ed_ that the experi-

-"mental group:gained ially on the ) -Binet

Scale, on ‘thé Kubilmann Tests of Mental'Development, and on

the Vineland Scale of Social Maturity. The contrast group

dropped -on, all the follw—up tests. Of the fifteen children
in* the experunental gzoup, six were paroled frcm the

insutut;on, aither to their own homes or to foster hames, CC

'«hecause of’ increasss in 10" and adjusmant. . Not one of the: ¥

com:rast group was parolad f£rom the mstxtutxon durlhg

thait- penod., AT

2In, a sxmlaz expenment in t_he comumt;.y, Ki:k

-“’(195'33 stud:.s:i twelve childran £rom inadequate homes.

These cmldren attended a spec1a1 communlty preschoo

for

the men,tal].y retarded. Comparisons wére ‘made with'their
B g 3 >

‘siblings and’twins living in the same homes but without -

the benefits of preschool gducation. These two:groups-were

also compared to 'fouz children who had been taken out of
inadequata homes, placed in foster homes and in‘a preschaol.

'Ehe study showed that the four fastez—home child;en

- all mada gams m KQ scores “ds measured by the S ndfozd‘

cale and K\!hlmann 'l'asts of Mental Develoment. Eight

of the twelve experxmental group jiho livea in 1nadequaté

Binet

d homes made gai.ns ‘on £ sane tests. Only ‘one-i seventh of the

. control group ‘of itwins and slbhngs made gams in m ‘when

Gush:.n amd Spic ;n }963.‘ Thsy applied a spgc;a ized 3
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‘,; ' " curriculum to a group of’;e five-year old culturally‘dis-
N adventaged children ranging in 10's from 50 to 85. They
- , compared theu progress with two other groups, .one attendmg
‘" a traditional klnderqarten and the other remaining.at home.

The results of the experiment phowed that' the experiméntal

" .. preschool group of 28 children increased their Standford-.

Blnet IQ scores’ irom 75.8-at the klndergaxten level to 91, 3

Cafep ‘the: first grade. The trad].nonal kmdergart:en igroup

1ncreased thelr IQ s frDm 74: 1 £o, SZ 9, indicatlng that

i . i
the tradxtwnal kmderqarten plus fxrst grada proqram 3 e

The, hcme gx:oup max e 1o proqrass wh;xle they

Were at home; but began to 'increase ‘their 10's after first- K}
* grade expenence. i :
e 1 A smu.lar experimént was conducted by Weikart- L :j
Fo B

(1957:153—1&_1). In the' Wex.karc progxam the “experimental
: . children atténded school in the morning, and.in the after-

noon ithe teacl ers inséructed the parents, at home. The .

0007 results of the study indicated that the experimertal group

made substantxal gams i)

IQ s ﬂunnq ‘the fust year - o

" from 7_9.4 to 91,1~ while the contrast group made only?

siight gains! By.the second grade, however, there vas s, A

i - httle dif ¥ with thé experiri 1" group having an

avezage IQ of 85 5. and {:he contrast group 83 9. At the

. end of the secohd grade the experimental cmla:en were

I sanif.u:antly higher. than the éontrast grovp on a1l aspects

« of educatunnal achxevemsnt : O B BN -




who wexg* taught thrc\ugh experience-oriented instrdctional "

.in a work publxshed»in 1946. He descnbed the apprcach

g competency on.a scale af elevén. ' % i o 1o

- ¥ ' t
- [ 12
’ HISTORICAL PERSPECTIVE ON THE : %
LANGUAGE EXPERIENCE APPROACH -

o

Davidson (1992:1) states that the beginning of
ths‘Language Experience Approach t:an be traced back to Y 1
the late nineteenth century. . She points out, for exanple, . 1
that Leo Tolstoy used.the compos;:mns bf his ‘Russian.

students a reading materials.

m:cozdmg to Hud:eth (1955) s comparatxve studies . S
mvolvmq expenence—:elated approaches and basal approachés
were reported in.the. ‘literature .as early as 1926., The
\z‘elated studxes mted by I'hldreth mclude those by Gates o r
" (1926), B).ldreth (1930), Lee (1933) and Allen (1961) /As
indicated .by 'HilerFh, measuxed .results in these studie_s

,reflect some superiority in the athievement of pupils

methods. . K ' :

_ Hildreth (1965). points out,that studies by Hamn

(1965) , McCanneé., (1966), stautfer and Hamncnd (1965) and

 vilscek and Cleland (1966} show, that pupils taught through | - ’

theb,anguage Experience Approach scored: significhntly

‘higher on vord meaning and paxagraph meaning than students -

taught sing, the basal roaddr approach:

g i .Betts used the term Language Experience Approach
.

gene:ally énd plaeed it at the hiqhest level of teachmgv ‘,, Tu




. ) moov .
Crutchfield (1966:285) points out — current
@Q practice the Lm"‘:quaqve Experience Approach can be deined mors
specifically than befo:‘re in light of its development by A
classroom teachers in San Diego County, California, who
_-worked under the’direction of Roach Van Allen. The 4
" class was‘organizéd op an individual basis to permit
each child to exbress his own idsas through art media, M—_i:ing
. .and speakmq. . ‘1 § - + 2 o 5 \
| .

sim:e 1950 the Lanquaqakzxpenance Approach has

s f1uuns§ed throuqh the vork o Roach vnn Allen, Russeu i i
Stauffer, Mary Anne Hall Dorse Hammond and-others. & ® o

- It has proq:essed iar beyond a P! ogram foz young :aadars 3

to its pregent usg with senior special educatmn students. S
r ) o

CHARACTERISTICS AND RATIONALE OF THE b alt i
LANGUAGE EXPERIENCE APPROACH . /

Kennedy (1974:77) points out that the Languaqd’-
E:xpenence Approach to taachmq rea ing is based upon the
belief that readmg shoyld be a part ‘0f total Languagg

. growth. As such,‘_n: should be daveloped in conjunctio

with instriction in all the communication skills. Kennedy
goes on to'say that the:Languags! Experience App":o;cl; can
be used at any ac);iavem'ant 1avel. and’pxohahly h'f,ils most.
effeetive atandard approach for teaching 1nicial reading

sk}.lls‘ to disadvam:aged childran. .

Accczdinq to spaqhg and Spa?:he (1973:242- 243), the Lk

Language Bxper:.ence App:oach attempts to bring rendinq and
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the other communication skills together into one program.

They state: N
The plan for reading instruction is based not on
some series of books but upon oral and written,expres-
" sion and identified needs of the children. The basic
motivation is . approdched through the child's realization
that his oral language can-be written and thus read.

Lee and Allen (1963:244) ‘maintain that in the
Language Experience Approach the ﬁolloyiqg pattern is evx:dent:
What, a-child thinks about he' can talk about. 'What a child

‘alks about he'can write. ‘What'a child writes he can' read.

1 the <hild ‘an read what he has wr.i’cten. then he can' read

what others have wrltten. Rgcording to Spache 'and spache "

(1975 244) thxs patte:n is based upon’ the assumption that
reading is a by-.producl: of the child's thinking ahd ‘oral’
sexpression. 5 '
Hall (1970‘4) also maintains that the Language .
Experience: Approach to readij }g integrates the teéchmq of )
:aadmg wi other language arts as chtI&:en 11.stan, speak,
wgié‘e. and réad about their perso_na]{ experlgnpes and.meas.
a child'S'speech‘, says Hall, determines the language pattei’hs
of the reaqu matenals, and Ius expariem:es determne the
content. Accord;nq to Hall (1970), Tee and Allen [1963),

Spache and Spache (1973)° and Kannedy (1974) ¢ the. Language

. Experiénce Approach uses the pre'mise_ that reading has more

meaning ‘for a' child whén it is based on-his experiences.




Bt read.lng.,, i

The pattern of listening, speaking, writing and
reading about personal experiences is clearly outlined in

diagrammatic form by Hall- (1970:5):

Si:ep 1 - SPEECH Step 2 - ENCODING ' Step 3 - READING

The child expresses The ch).ld or. teacher The child reads
. writes the child's the written

hils thoughits.

thoughts. . record. -

o wid - COMMUNICATION , b A
2 o OF MEANING. .- : .

Hall (197035) states that the model.shows

3 the ‘child's involvement as he moves ,from - g
talk:mq to encoding to “the‘reading. of his thoughts. < As
the c¢hild. sees his speech encoded; into printed symbols,
the communication of the meaning of ‘his: speech in -
written form is 'ev).den\: to’ him... As he decodes: the

‘pnnted "symbols -and socx tes” them 'with his pre- - '/
° viously spoken thoughts./ he"is comm}mcatxng C:hrouqh

., The’ feristic ,of the Languagé' kixgeri;nce

Appzoach arg ;mg].led in; Hall's defxnitiun. She st;\tés ‘tﬂatt 3

for the purpose of Bmphas

thtee major charactenstics must

5
be e1abox ted on.. - The First of thase, says Hall (1970 6-7),~

is that pupu—composed matanals constxtute a major\
source of xeadxng matenals in the Languaga Expenence

Appxoach. Newspapers basal readers, and textbooks may be
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 The second charyoteristic is'that the interrélation-
smp of all the commumcatmn skills is: stressed. i Rea(;inq
is not’ taught 'as being separate from the other 1anquage arts
but as part of them. Listening, speakmg, and wnnng
' skills are i‘ncorpbrated with instruction in readmg.

A thlrd characteristiu 15 that 91ere are‘ no, vocab—

ulary cont rols in the geadmg matenals other than the !

‘extent of tl'Le chila’s sgeaklng vocabu! ary. Theré Will be; "

(oW vex, cor‘:s;derahle repetltmn of function wdrﬂs as’ there

1n basal: réaders.”

Hall emphasizas the point that tsachers»r .

- shopld not alter or.shorten. sentences to control vocabulary.

conflicts, vuth thé Basic unaerlqu :

To dq_so, he s3y'S,

"ph_ilbsc‘;p f the' approac{ I I | e "-

The language expenence classroom. is operated as a .,

language labora:ory that extends thtoughout‘. the day. Vilscek'
(1968.»2) states that lanquage Skllls are: exte] dqd and’'i

are refined as ch;ldren lxsten tu stories’and: recorﬂings,

vxew fi].ms and f;lmstnps, dmtate st:aries to ‘each other,

»at\ldy wo:ds, develop ﬂexibxlxty in usmq the let\:ers df




Aof“ h“,‘eff tivene of \

. S i }\DZI_\N’I‘AGES ‘O THE' LANGUAGE Ay | S
P : Lo EXPERIENCE APPRUACH B

them with others. The L

A zea{iers. .She iuxther states

' no’ : cnly ‘can children read Bnei.r own': 1anguage
2 pattems easily, but elxmxnate the l’anquage regressxon
that some reading ies fedl 'is a

the’ use of ‘the basal reader’ apprnach.

" is that the L

Cof learnxng e teachxn
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Divergent are and
valued as children express themselves in the process of
producing reading materials. The child's role, as a
producer of personal materials for reading, makes
creative thinking a natural part of the learning art.

Teachers who use the Language Experience Approach, Allén
(1970:9) maintains, must believe that 'each child has some -
potential for creating and that he can express his. creative

efforts through the medium of language.

The Lahguage Experience Approach is' also waluable,
says Miller (1972:53), because it stresses the meaning
aspect of reading. She says that it is obvious that children
always read for mea:'ninq when: tHey are reading about their
own experiences. .

Some further advantages ol using the Language

Experience Approach are outlined by Allen (1968:7). These

. advantages are summarized below: s

1. A Language Experience Approach does not require
standard English as a basis for success in the beginning
stages.

2. The approach doés not ' require, nor does its
recommend, ability grouping in the class.

Py 3. Materials already available can be used effec-
tively. 2 3

4. Children can begin to read using a sight vocab-
ulary which has been developing in the home and community
environment. ’

5. The approach allows for the effective use of| o
aides by the teacher. '

P \ *
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S

6. Team teaching arrangements can be used to great

advantage. )

7. The approach is upgraded in the sense that much

of the direct language teaching is done with materials produced

s by the children.
8. Children learn to spell the words of -highest
frequency at the same time that they learn to recognize them

as sight words.

9.  The program requires that all children participate
in a variety of expressive activities.
) LIMITATIONS OF THE LANGUAGE
EXPERIENCE -APPROACH . Kl
Kennedy (1974:85) points out that the possible’
aisadvantages; in the Use of the Langbage Experience Approsch
e more closely related to the way the program is imple-
_j;nted than to any intrinsic weakness in the program itself.
_ Most problems, according to Kennedy, can be avaided with
careful planning.

. The major di3advantages, as cited in the literature,
are summarized by Heilman (1972:210). The first is the
di_ffic'ulty in controlling vocabulary. Too many words may
be introducid st ons tide, Seconds basic sight wordk ;
may not be repeated often.enough’to ehsure mastery. Third,
when used exclusively as a method, it puts too much burden..

on, the teacher, demands much time and requires a high level

of training. Fourth, it is difficult to adapt this type
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of instruction to the needs and abilities of all childrep.
Fifth, it encourages memorization rather than mastery of
sight words. ¢

Miller (1972:54) believes that the Language
Experience Approach cannot function as a major method for
teaching, Yeading beyond the primary grades because children
must begin to read in the content fields and cannot be
limited to reading about their own experiences at this point.

She goes on to say,showever, that this approach can still

‘be of value to 1ntermedxate grade chxldren who are eu:hex

culEurally dlsadvantaged or di‘&abled readers.

USING THE LANGUAGE EXPERIENCE APPRO}\CH'
WITH OLDER STUDENTS

The Language Experience Approach is a method common-
1y used with younger students. Reports of this approach
beinq used with older students are very scanty. 'rhere
is, however, some literature that %hould be consldered
Jbecause of its pertinence to this internship.

gt A gtudy carriedout in San Diego County, California,

is reported by Gillespie and Johnson (1974:182). . This
study may be applicable to- the ‘Tetarded. Sixty-seven
enchiers participated in the study of teaching. reading by

the language experience, the individualized and basal

approaches. By standardized testing/ those conducting the 5

test concluded that through theé uage Experience Approach,

children could make at least as much progregs in learning




21
reading skills as through other approaches. However, the
Language Experience Approach was rot considered superior to
the others. : -

Brazziel and Terrell (1962) conducted a study i
-which a $ix-week readiness program for ome class of twenty-
six culturally disadvantaged children emphasized the use
of experience charts. These researchers found that experience
materials provxded meanlngful reading content for dxsadvan—
taged children when used in connectioh with other. readmess
actwltles ,and matermls Since this program was a ccmbxned'
one, the effech of the experience materlals alone is noc
known, but the scores on the Metropolitan Readiness Test
administered at the end of the study were significantly
higher for the experim_entfal group than for the three control
classes in which experience ¢harts had not beén used.

Hall (1972:12) reports a study carried out by Lamb
(1971) who also investigated the Language Experience Approach
in beginning reading with culturally disadvantaged children.
The ‘control group used a modified basdl reader approach -

and the experimental group used ‘the Language Experience

Approach. She found no slgm.f:u:ant difference between Ehe
experimental ard control groups ir terms of achievement and
attitude as measured by the California Reading Test and
the n.marz Pugll Reading Attitude Inventory.

* A study with educatlonally retarded seventh graders

using the 1 ExX] in social studies,
4 . N
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‘mathematics and science was conducted by Wilson and Barkey
(1970). While they:found littlé difference in reading
achievement between the experimental and control groups as °
neasured on the Botel Word Opposites Test, the experimental
- group did view themselves more favourably as' learners.
. A brief review of a study with retarded children
carried out by Woodcock is reported by Gillespie and
- Johnson (1974). " He compared the Languagé Experience
Approach witp. other methodsl including i.t.a, and basal
xead_e_x_:s. ' Ni; signj.ficantv differences wstef‘ found in achieve-
nent. o L 1 RN
The result of a pr9g£am with four illiterates
ranging in Qge from sixteen to eighteen in the Vwo’nien's Job
Training Program in West Virgin\ia is reported by Becker
(1970).  Experience storiés which weré vocationally 4
oriedted vere used as reading maberial, At the beginning
of the study the four subjects were classified as non-readers,

but after eleven months their scores on the Spache D;agnostic

Reading Scales were: 2.8, 3.3, 3. and 5.5, A1l four
subjeécts showed steady improvement in the skills,areas..
Inproveménts in’attitude and self-confidence were also
noticed by ‘the reseaxv‘chersx B ; -

A reading approach‘used with a group.of Maori
children is described by Ashton-Warner (1963) in her bddk -
Teacher. When the students arrived at school in the murning
they were each tequired to tell the tedcher the" words they

wanted‘to learn that day. These words were xecorded on large
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sturdy cards. The students then grouped themselves in pairs
for the purpose. of communicating by hearing and reading each
other's'words. Next, they. Lndividu;lly wrote - their words on
the chalkboard and read them to the class. The following
morning all the words were placed in a pile from which each
student picked his own 'words® " Those words not remembered were
discarded as uirepresentative of his inner feelings.. l;uring
the dau.y period new words vere gathered fron the activities
in ‘the cldssroom and at home and”they vere added to the

. student's pile of ords, A_shtqn-warner f:alled these ymits

“Ehe "key" or "organic® {roc'abu'x'axy since they "catie out ogn
the, child. and were Yog.vards nis life, “she states chaf_' :
" first. wo‘kds have “intense msamhq for a chxld and luust be part

of )us belng‘ %
The results of using the Language Experlenca Approach
in two schools with special gducaéibn 'classes are outlined
“by Stauffer (1970:246-247). Ths results were baged on a
three—&e’ar study. Posxtwe rezults were reported from studentl
! and tsachers at'the end of the threa-year study pariod.
stauffer staces that t:ha most’ significant change was* in che
attltudes of the teachers and studentu. L Children who' had . ;
)1 ‘been disciplm\e ‘Broblems’ bégan to share and teach up wlth ot.h-:u.
_‘Hall (1978:15) reports a study carried out ‘by

calvert in 1973.

THis study:concentrated an Langaage
experience programs at the secondary. level. -He developed. .’
a :eaching guxae fa: languags expénence ucnvitiel at; N
the’ sevem:h and tenth grads lavals. voca.hula:y, co)npra—

hension, wntxng, atcxeudes toward -teachers; use: of
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reference materials and use of graphic materfals were
evaluated, He reported significant differences in pretest
and posttest mean scores on attainment of originality and
interest in writing samples of seventh-grade and tenth-grade
students. Significant differences betieen pretest and post-
fest mean’ scores 'of vocabulary and comprehension.in both
grades were no'tic‘ed. ‘»sig}xifican: impFovement was also
shown in the students' ability to use referenca and’ graphic

n\aterlal& Signxfmant aifferences were .seen ‘in pretest

and posttest at‘l:;tudes toward teachers‘ He' co cluded that

‘the Languaqe Bxpenence Approach at the secondary level

_ can be helpful in teaching reading and wncmg.

" Hall (1978:15-16) reports a Study conducted by >~
Mallett in 1975. fe :mvestlgated (;_hg eff_facvacy of using.the.
Language, Expenence Approach with al q:\roup.of twenty-one &
North Arerican Indian remedial junior high school students

in British Columbia. Gain's were measured in/vocabulary,

ion wrzting achi nt and attitude... After

eth\: weeks of instructlon the students - usmg the Language

.axpenence A were with'st -using a

: traditxonnl readxng-laboratory approach. A second compa:—

ison was de after a .further exght weeks. No. stanstacally

s, 1gn1 iu;ant dif ferences were

repcrted on measures of ./ |

' Vocabulary and comprehensmn, although sigmilcant d].ffer—

ences were :eported for both ‘writing and attitude with

the. group using -the Léhqﬂigg Expe:\iehc; Approach.
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Mullige;,in (1974:206-211) reports.the results of using
the Langtiage Experience Approach with potential high school
Yroposts: T aseorialiysand econonlisaltv deprested, ages s
New York. Significant improvement was noted ix? compre-
nension), ‘vocabulary, ‘attitude and attendance. He comsiders
the approach a highly motivational basis for skills

* ‘acquisition.




Chapter 3

METHODOLOGY

’ﬂus chapter outlines the objectives of the intern-
ship, and reports on the subjects, materials and teaching

procedures used\m the ifiplementati¥%h of the Language

. . - 1 sia? s Lopst :
Experience ‘Approach in a senior special education classroom.
5 : i g

b TR %
i K o : /.
OBJECTIVE * p
The objective of this internship was “to seek
andwers to two major questions: | 9 . &
1.7 Can the use of the Language Experience Approach
change the. negative attitudes towards reading that a group '

of senior special education students have developed over

the years?

: : cow
2. Can the use pf the Language Experience Approach
increase the reading ability of students who are retarded .

in reading by more thad three or four years?

'PROCEDURES

‘. To prepare an: effectxve program and to fu].£111 l:he
oh)ectives of ¢this intetnshlp it 'was essential to assess

the subjects in. terms OE ‘hofme backgmnnd, teadigg abil:.ty

- .and intellectual development and to plan apecific maumng

pmcedures~
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Subjects

Theisubiscts: of thil study Fageltn Bge £EeR 13 €6
18 years. ™o of the subjects are 13, two are 14, two are
15, Ywo are 16, one is 17 and one is 18.

At the time of the study all subjects were enrolled

in a special education class in a central high school located

40 kilometers from St. John's. . The school accommodates

Grades 7 to 11 with a total enrollment of 340 students. The

school is equipped w1th a smence laboratory, French labo-

ratory, ‘gymnasium and llbrary. Students are bussed to the
school .from fxve surrounding communltles. .
subjécts'A; B, E, F, H, I gnd J are members of S
large families. While Subjects C, D and G are members of
small families, Subject C is liying i:"\. a foster home and
Subject D is.an adopted child. Subjects C and D have both
been diagnosed. as having emotional problems. Examination

of the cimulative records shows early failure in school by

+all the subjects. Ten first e‘xperiencgdvfailure in‘ grades

one and two-and all have repeated grades at the elementary

level. .. Schobl records show that.older:siblings experienced

little sucdess in school and several withdrew before completing
S ]

grade eight.. Approximately 70 percent -of the parents are
poorly -educated and rate low on the economic scale:. .-
The IQ's; as measured by the Lorge-Thorndike

Intelligence Test, show that eight of the subjects fall 3

within the definition of educable rnentally retarded (IQ 50-75)
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as given by Erickson (1965) and Kirk (1972). ™o ‘subjects
fall within the normal range. Tabie 1 presents the verbal '
and non-verbal IQ scores obtained by the subjects on this'
test. The Lorge-Thorndike Tests were designed so that the
average I0 in the standardization, group was 100 and the
standard deviatiop was 16 points. E

A review of school health records indicates no

.
uncorrected medical problems. Factors such as obesity and

family problems are evident vithin the ‘group. The subjects
seem to. control themsalves adequately and function well wlth
'theix peer gzuup? They. have adjusted well to their class . .«
and seem contented. There. does not seem to.be any stigma
attached to the class so that there is a qood envuonment

for learning.
-

Instructional Materials L

Instructional materials -included writinq{m\aterials

'such as and books), art

¥ méteri;sls, gazi and t E several
career workbooks were used to. implement the Life skills
Unit. These workbooks are 1isted under resource material in
Appendix A. “Books on many topics were borrowed from the
school 11btazy and from the Cutriculum Materials Center at
the Unlversn:y. several students heca.me members of the. *
Schulastic‘ Book Club, and an exchange of the books that they 1

“purchased provided an even larger variety of reading maerials.
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' Table 1 :
1 Results of the Lorge—Thgrndike
.. Intelligence Test
. s . i
1 B z R 7
Student Verbal’ Non-Verbal
. A i T2 & 59
. B ‘83, 74
i c 2 ‘60 . g2
SR 20,7k -
E ; 50
e ¢ 8
G RAEE-TR
. ; S b
H el b wgg
1 \ 66 73
g . 65 - 68
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Teachifig Procedures ' ’ )

T To prescnbe a ngld mthodplogy for using the
Lanquaqe Experience Approach would confhcb with its’ under—
lying ph:.losophy. There are, howeve:, accordlng ‘to Kennedy
and Roeder (1973 14), certaxn bas.lc methods that assist in-

the 1mplementatlon of the aypmach and lts lntegratmh w;th

.l. Dxctanon. The studem: dxctates a-short pussage..

w}uch the teacher pzlnts wcu:d for word -oh~a sheeﬁ of; papet.

ithe’ teat:hex reads the story baek. to! the student, poinnnq to

each wai’d w}ule the student xepeats n The student then,

reads the, StoTy by himself. lext, the- teacher poxncs random-"

L ly to words in, the passage to make sure the student is -~

b\uldlng a s;ght vocabylary and nob ;ust memonzlng the

2: Transcrlgtlon. s xs in the Dxctat’ion ‘Method,

the sbndeqt or g:oup ‘of students teus a story from pe:sondl

f’expenence. Instead of immedxately ntmq, ‘Bhe teacher

* tape recuxﬂs the story and later transc hes n, exther in

part or. z.n total, Onca the matenal is typed or written,

the student and teacher can use it for an of the slght i

< -l
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or to one word f.lll ~in-the-blank exercises, students gradually
ifiGEaase s amount of writing they do. ¥

Yr_rhen students can copy and complete sentences com- - ) >

: petently, tuey c:ﬁ move: on. to exercisés:which are less

= tightly com;roued but - which still pravxde direction and

“focused sklll practlce., "Questions" and ')\nswers" Ais N t

Each studem: wr;te va qneétmn on a

" may, maké " ions ‘or hhe 5

L ¥ ¥ one stich exercxs’

h e g thh thig c§refu1¢, d:.rect’icn that st nts‘move pn\_tu e
o the devslopmenr. of 1ongez .responses. ' i " ) é

X 5. Free writing. ~Each student, .wozklng indlv].duarlly.,‘ |

h wntes about a personal or-a shazed g}aup expenh_nce.
- E BitHer students choose the toplc or the teacher chooses one .

_desngned to. pxactlce a’ spec.lﬁc skllI. Students wr:te dunng

the class penod and are enco\zraged to ‘ask each uther or .

J Wi o )ﬁe teacher fo: hely ith spe].lmg' punctuation, 'and’sentence
’ structuxe. A ." y : g T Bl CHETG Sl Bt
. 5 While there are no’ speclflc procedures lald do'cm :
23 .'\\‘ fox: us!.ng the L: " :Bxperlenue A s : (19,‘(4: )

3 75-79) en\phasu\es the . development of the fonomn

i Yl g 1 Oral Language. Act:l.v:.tzes that necesn.tate -




* Careful planning is necessary n a day-to-day and weekly

planned a' number' of uxu.ts and devlsed several actlvxtxes

3 basls, but extensive Elexlbxlity must be built into the
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2. Basic Reading Skills. Basic reading skills,

such as recognition of sight words, ord analysis, and
comprehension, are introduced and taught to small groups or
individuals as near as possible to the time they are needed.

3. “General L

Skills. As instruction pro-
gresses, varied types of instructional materials at increasing-

1y difficult levels are utilized to give pupils a greater

variety and range of language experiences. Extensive use
of listening, oral language, reading and composition leads X
to the develcpment ‘of more advanced communlcatxon skills.

To follow the developmental pattern outl.\.ned above

Gt s necapsary-Far the intern to plan an approach for

the.implementation of the program on ‘a day-to-day basis.

3 ) :
Impl ion of the L Rxnerien e h

“ As was’ 1ndlcated garlier in this report, it is
extremely dlfflcult ‘to prescribe a rigid method to imple-
fent: a Lang‘uage Experience Ap) roach in any classroom and

in particulay in the senior shayial education classroom.

Rrogram. 4 e " &

. Before ‘setting the program in motion ‘the intern

to'al.d in the ﬂevelopment of each unl.t. Because of the
widg ringe in®reading abilities arong the subjects each

unit was approached from an xndxvldua’l pomt of view.




a -, % 33

To describe the individual program used for each of the _. -

ten subjects would be extremely lengthys A-Géneral
description, however, of the method used: will be given.

In general, a unit approach was used. There were  ~
no time restrainfs placed on the units. Eack sublect was
allowed to work through the unit at his own rate.’

Specific objectives aid procedures vere 1a1d gown -
for each unit. The intern did not igolate a particular time
of day for work on- the units-and the group did n?t‘ha.ve «

to complete one unit before commencmg another?. . 'L'he subjects
were son’(et)_mes workmg on two or three-units at. the same
- time. A détailed account of the Life Skills Unit is given

in Appendix A. ’l‘hls unlt P d the whole i ip "

period. A brief description of some of the other units is
outlined below. .

Early in the internship period a unit wag dayaiopsd
ardund the life and music oi ElviscPresley. This time
corresponded with his aeath, and interest in his life and’

'muslc was high. The subjects collected the lyrics of his
v songs. Newspaper and ‘magazine art1cles were collected and,
displayed. The subjects. wrote about his msic and Fife >
“and compiled théir information i scrapbooks. . Their
work was used o develop the areas §f oral language, sight

vocabulary, 'stkuctural analysis, comprehens1on and o:ai

readmg
gl 58 Bodiim-aid short e were read to -

the sub)eats dunng the f1ve~month permd. The book




Sounder, by William Armstrong, was rated very highly by
them. As ji result of this interest, the subjects set out
to.write and illustrate their own version of the. book. .
This often involved rereading parts of the book. Words of |
interest were isolated for their word ba;‘nks. Their written
work provided the intern with an opportunity to give them
practice in analyzing word parts and in developing compre-
hension skills.

, A third unit was concerned with people of interest
to the subjects. Several collected information on a singer
and his songs while others were involved with their collections
son sports figures and movie stars. The material collected
was used in basicaliy the same way as was that of the Elvis
Presley Unit. ' N

While allowing flexibility in unit development.

and implementation, the intern was always cognizant of °
the fact that certain basic areas of reading had to be
developed. These key areas, which were focused on daily,

are outlined below.

oral language. The first step in implsmenting\ the Language
Experience Approach was to incrgase the subjects! oral
,language facility. This wad accomplished by having them
talk about their experiences. ‘Discﬁssicn was centered .
around activities in which the' subjects were involved,
personal or group experiences, and topics infroduced by

the intern. The latter’ often ranged from problems associated




with school to topics of interest in the newspaper. The
important factor was to motivate the subjects and have them
realize, probably for the first time, that what they had to

say was important.

sight vocabulary. A sight vocabulary grew out of the
experience stories and activities of the subjects. From

every story each subject isolated a number of words that

would become part of his or her word bank. They printed /f‘/
these words on'cards and .placed them alphabetically in

\
an individual file. They placed the more difficult words

on rings. When these words became familiar, they were
‘added to their files. Ample opportunity was provided to
Sractice; these words ol within: the group and individually
with the intern. ’

= ’
Special word lists from social scudies, home

economics, physical education and science were also createi
In the later stages of the internship  jthe worés collected
were used for word ALY S TEEEE A T ‘spelling -
reterences when writing. )
5everal scrapbooks containing 1ahel.s of commonly
vused prcducts were prepared by the group. These were used
to strengthen vocabulary. " Because the subjects had experience
with thase’ ércdqcts, they could easily read the words on
the labels and soon they became part of their sight

vocabulary. oy
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Structural analysis. Structural analysis involved attacking
unfamiliar words by analyzing word parts. The subjects
were taught to look for compound words, roots, prefixes,
suffixes, contractions and known syllables. These structural

analysis skills are our.lmed in chart form by Hall 11970 94). .

‘This chart was used to racord skills taught'and mastered.

The material for analysis came from the subjects' group
or individual seones, word banks and other written work.
For dxampia; their popuiar song collaction provlded an

1nterest1ng focus for the study of wotd endirigs, wntv,ractxuns,

prefxxeé, suffixes and compound words. '

s i 1
Comprehension. Each-of the'subjects' compositions was used

for the practice of compre ion-skills. \ding

what was written provided no difficulty because the material
was\ their own. Many different kinds of materials were used

to enhance the subjects® comprehénsion. These included

the use of high- , low- lary books,
popular songs, biographies of persons of intérest to the
s;mjec:é as well as fiction and informationa# books. The
unit on the life and music of Elvis Presley and the accu-
mulated material on other personalities, -sich as actors,
singers apd sports figures, proved to be a Valuable aid
to comprehension. .
The daily newspaper was used regularly. to strenqthen\
comprehenston skills. - The sgffkots engaged themselves in

such activities as news chsp1ays of local, national and ;
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international events, letters to the editox, collection of
news items relating to their commumty and the preparation

\ Of news stories with an emphasis on school and comunity
N : ;
7 events. :
. Acgounts of movies and television programs Were
‘used to advance understanding of character, sequence of
events and suspense. For example, the subjects developed

¢haracter profiles of their favorite television and movie

( stars. Specific television proqxams were studied with the
ldea of showing the importance of a logical,sequence of

events. Their own stories and other wxu:ten materials .

were then used to reinforce this idea. . .

LI . AlL the subjects were entolled i a home economics
program. Various r‘ecipe:s\ were cn‘llectsd and ‘used. This
activity provided an effective'method of building the skill

" of following directions as well as increasing vocabulary.

O;al reading. During the internship period, the subjects .
were given ample opportunity té practice or,al reading.

'L’hey frequently zead ‘their own writings to the class a.nd

to 1nd1v1duals wn:hm the group. Oral readijng was encouraged
.because they were.able to conc‘entra.‘te on presentation

‘rather than meaning,  The presenter alre;idy- knew the mean-

. ing because he was reading his-own work. - The: subjects

view to improvement rather than criticism.
e 5 - . Y

were permitted ‘to comment on each other's reac;ng'wxm a
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Extensi\;'e useé was made of ‘thelhpe recorder and @
listening center during oral reading. The subjects selected
passages they wished taped/ With the aid of headphones the
group then listened to the passages. Following this the selec-
tions were replayed. Suggestions were made by the group as to
whess improvements could be made. FOr example, the idea
of putting more fealing and stuess on certain sections was

a frequent suggestion.

Writing skills. A basic pxi’nc‘iple of the Language Experience
Approach is that pupils cteate matenals for. reading.
JIn the 1n1txa1 stages of the 1m:ernship the. focifs was .on,
group experience ston._es that were teacher directed. As ;
" s pibjestardsveloped Burther ‘ski],ls, theix writing Bagaina
more, independent. N ’
In using group experience” stories the subjects
- were given ample opportunity to discuss the topic. Key
ideas that resulted from the discussion were outl‘ined on
th‘e chalkboard. - When this was ccmpleted the intern helped
them dlscrnlunate bstwaen relevant and irrelevant detalls.
The' remumng points were then put in stery fom on the
" cha}kboard by the intern. .The Sentences and other details
were provided by the’ subjects. Immediately aftex recordlng
the story it was read to t/:h,e group.‘ ’l'he group ‘then read -

-the story and finally individuals valunteered to read it.

Written copies were kept: by a1l sub;yects in: indlv}.dual

) folders. . These (ere kept for futurg xefexence.
g \
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As soon as the subjects became accustomed to this
protedure and when they had developed more ‘confidence, 7
individual stories were created. The same ullntan'ca was
now given by the intern on an individual basis. The intern
read the composition, the intern ‘and subject read it to-
get;ler and the subject read it alone, with help when needed.

Group and personal '!pex.iqct stories were used to
reinforce skills such as editing and proofreading, expanding -

sentences and s‘ubitltuting_l’wza accurate words and phrases.

o7 4




Chapter 4

EVALUATION. OF THE INTERNSHIP

The purpose of this chapter is to report the findings
of the internship based on empirical data and the intern's
observations. Changes in the su.bject\s' reading achieve-
ment, attitudes and productivity levels are presented as
evidence of the effectiveness of the internship in achieving

) its purpose. !
READING ACHIEVEMENT X

)

, . Forms A and B of The Nelson Reading Test, grades

three to nine; were administertd as pretest and posttest to
assess gains jin reading comprehension and vocabulary made
- by the subjects during the internship period.
Grade 1avgl-;{béres'received by’ the subjects on
comprehension for both forms of this test are presented
in Table 2. The results indicate that all of the subjects
made some gains. in reading comprehension during the intern—
\ ship pericd: The mean grade level was increased from 3.9
t0'5.4, a diff;erence of 1.5 years. )
Table' 3 presents grade level seores received .by

. the subjects: onXocabulary for both forms of the Nelson Reading

40 h o
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2 Table 2 >
' Student Grlade Scores in Comprehension on Forms A and B
of the Nelson Reading Test, Grades 3 to 9 !
\
Pretest Posttest L]
Student Form A Fom B
- ¥ a
A 2.8 . 3
‘ B 5.6 ; 6.8 i {
8 g T N * 45 :
D ' 3.7 i 850 i
E 3.0, 4.6
» F N 4.1 5.6
G i 4.1 4.8
B 3.0 5.6
& 1 < 4.4 5.6 . !
¥ ~ 3 5.5 ) 6.4 v
>
Mean Score® 3.9 . 5.4
¥ - : :
! 255gni Ficant gain score (correlated e-test, p < Lo1y
. ¥ e % \ -
S
i
§
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Table 3
Student Grade Scores in Vocabulary on Forms A and B
of the Nelson Reading Test, Grades 3 to 9
Prestest Posttest
3 &z
Student Form A Form B
: 13.0 3.8
%, 6:1 7.2
\ :
i 2.6 © 42
‘ 6.7 7:5 .
‘3.8 4.8
4.8 . 6.0
L3.5 T
H 3.8 4.7 ’
b 3.6 5.4
o3 I
J 7 5.4 6.5
\ / 5 :
Mean Scoré , 4.3 5.4
K

agignificant gain score (correlated t=test, p < .05)

~
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Test. "‘The results show that gains wers made by all subjects.
The mean grade level'was increased from-4.3 to 5.4, a différ-
ence of 1.1.years. ’ ) t '
,~ ' The Slosson Oral Reading Test was administered prior
to instruction and immediately following the internship
peridd. Grade. scores for both administratiéns of the test

are presented in Tpble 4. ‘The results

|indicaterthat all
of tHe subjects rade, gains iF vocabulary during the intern-
ship period. The mean level increased from 4.3to 5.3, a
difference of 1.0 years, § ’ N

A related aim of using’ a Language Experxenc\a Appzoach
was to increase oral readinq fluency :vo assess gains in
‘oral readinmy, two forms of thé oral reading subtest of the
Gates-MoKillop Reading Test vere administered. - The results
reported in Table 5 show increased scores for all subjects
in oral reading. The méan score increased from 3.7 to 5.0,
a difference of 1.3 years. - '

In oradr to determine .whether these gains in .
reading dchievement were'significantly greater than those
which vould normally have been éxpected during the intern-
ship, theocvté?s: for dependent samples (Chase, 1967:141-151)
was applied. An application of the t-test revealed that
the differences were significant for comprehension at the
.01 level and for vocabulary at the .05:level of confidence,
on' the Nelson keading Test. The aifcererices were'also.
significant for the Slosson Oral Read:mg Test at ‘the .05

N




Table 4

Student Grade' Scores on Two Adiinistrations of

the Slosson Oral Reading Test

* Studen

Pretest

Posttest

g 6 w >

Hoom

o

o M.

3.6

7,2

38"

T4
i
Y. 5.8

46

5.2
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. “ rable-5 s
. Student Grade .Scores on the Gates-McKillop o

' Ozal ‘Reading Test .

- 1 X

. . Pretest - Posttest

Student . . FormA . ¢ ' Form B
I3 . N

Q- om o0 Wy

[}

o

g

I BsigniE

B wr ¢ ah B § 5
ichnt” gain score '(con—gxac‘eg t-tést, p <

L05)°%
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_ level and for the Gates-McKillop Reading Test at the .05

level of confidence. (

STUDENT ATTITUDES

Brior to the beginning of,the internship period,
the subjects were administered the Estes' Scale to Measure’
Reading Attitude. This test consists of twenty statements
to which the subjects were asked to respond using a scaie
of A to E. Statements given a ratihg of A indicate strong
agreement and statements given a .rating of E indicate strong
disagreement. A neutral response C is thrée on such a
five-point scale. The numerical value of the other statements
depends on whether they are classified as positive of negative
statements. For the negative items, A is assi‘qned a value
of one and E'has a value of Fives Whe values are reversed
for the postive items. 1In this case, Athas a value of
five and E carries a value of one. A total score of 60
would indicate a neutral position. A perfect score of 100
- would ihdicate a very positive attitute toward reading.
This Scale is presented in Appendix B. Table 6 presents
the scores for, the pretest and posttest smitilstzationg of
the attitude survey.
¥hese scores indicate that all subjects improved
in their attitude tovard reading.’ An application of the
t-test for dependent samples revealed that these scores

 differed significantly at the .001 level of Conqidenge.
\
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Table 6

Student Scores on Two Administrations of the Este

Scale to Measure Reading Attitude

47

Student Pretest’ | Posttest
a 48 ’ 7
B 65 89
; .
¢ 58 85
D 75 - 82
‘g 53 83
’ .
P 47 73
e 62 83
H 57 X 77 .
1 81 92
7 58V 75
Mean Score? 60.4 - 81

]

T
2 3
_“§ignif‘wanc gain gcore (corremtia t-test, p < ,001)
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During the period of <the internship the subjects
showed mounting self-confidence in valuing their ability

to communitate their own ideas in oral and written form.

The subjects began to approach rga&ing with a posi
attitude. A sharihg of material and ideas was evident once

N they became accustomed to the new approach.
' @ The subjects showed a growing interest in printed
material. Extensive use was made of the-school library

¢ which made available a number of high-interest, low-vocab-
ulary books. Books made available by‘ the Curriculum Materials
.Center at the University were used td provide a much wider
ranige of reading material. Sevéral students became members
of a book club and an excharige of these books provided a

variety of reading material. P :

STUDENT PRODUCTIVITY 8
5 . N i

The intern felt that there was a definite improve-
ment in the work produced by -the subjects in all arfas.
o Near the end-of the internship period all the subjects were /

writing their own stories. It was noted that special care
) . " was given to mechanics, spelling, and sentence structure
) because the material was to be shared with others. .The

\
‘intern also observed a significant change in attityde

toward all school subjects and in particular toward math-
. /'\ ematics, where very rapid gains were madg. At the end of

the internship period.most subjects had mastered concepts .
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" at the grade 7 and 8 level. This improvement was probably

"due to a new sensé of security that resulted from using the

Language Experience Approach. They may have felt that if
significant improvement was possible in' reading, the{ could

also show improvement in other subject areas. Thd intern

attributed the success to an overall change in attitude

toward school. -

e
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. Chapter 5 ¢
SUMMARY, CONCLUSIONS, RECOMMENDATIONS

This chapter contains a summary of ‘the internship,

* major conclusions drawn from the study, and recommendations

concerning the application of the Language Experience ,

Approach in a senior special education classroom.

SUMMARY OF THE } INTERNSHIP

3 The. purpose of this internship was to_implemeént a

Language Experience Approach with an attempt to motivate a

grouf® of senior special education students. A related aim

3 2 1
was to investigate Phe efficacy of using the approach with

older students.

" The subjects of the study were a group of senior
special education students: ranging in agé from 13 to 18
years. Eight of the subjects fell within ‘the classification

educable mentally as by the Lorge-Thorndike

Intelligence Tést. All of them had experienced early failure

. in 8chool and had had little subsequent academic success.

They showed general apathy, toward all school subjects and

especially toward reading. This is supported by the fact

that the subjects were retarded in reading by th.g’ee to

"

four years.
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reading periods, there was an attempt to integrate language

of the study:

51
The internship was implemented over a period of five
months during which a variety of procedures were used to

g 2
achieve the objectives. In addition to regularly scheduled

/
experience activities with all subjects. '
The approach was implemented with the idea of

increasing the subjects' abilities in the areas of oral

language, sight vocabulary, structural analysis, compre-
hension, oral reading, and writing skills. Specific activ- i
ities were designed to strengthen each area. &

Positive changes in the subjedts' reading achievé- 4

ment, attitude and productivity indicate the effectiveness

of the internship. The sibjects made dverage gains of 1.5

years in comprehension and 1.0 years in vocabulary. These

gains were statistically significant when compared to gains

normally during the i ip period. The subjects
showed a more’ positive attitude toward reading as the
internship progredsed. Attitudes toward s;:hool seemed more
positive at'.the end of the internship and the subjects.were
confidently expressing themselves in oral and written

forms.

a CONCLUSIONS
0

‘The following conclusions are based on the results .

1. The L “Experience is-an tive

approach to teach reading to senior special education students.
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2. The use of the Language Experience Approach was
the main factor in overcoming the subjects' negative aftitudes
toward reading. X
3. The Language Experience Approach, in allowing the
special education stuxient to begin at his own level, respects
basic readiness problems while simultaneously permitting
Ahe individual to gain missing experiences without loss of
dignity. . .
4. The Language Experience Approach can bridge the
gap between schooling and the x;‘eem-nlr; desires of the
individual, : o
. 5. The Language, Rxperience Approach can sffectively
rewrsmuults of a limited background and assist the

discouraged student in increasing reading fluency.

RECOMMENDATIONS

Because of the positive results of this study, the
intern recommends the use of the Language Experience.Approach
with'senior special education students. He further rec-
ommends that before such a program is implement®d in the
special education classroom the points listed below be
given consideration: Neosg o

1. The teacher, before trying to implement a’
Language Experience Approach, should have a clear under ¢

standing of the basic philosophy underlying the approach. .
- ~ \ %= 3

N

2. 1In order to impl a the

R 5 s )
teather must fully understand the students' needs and
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interests. Success will only come vhen topics relevant to
the students' age level rather than grade level are explored.

3. To be totally effective thé‘Languag& Experience
Approach should be integrated with all subject areas. This,
would include subject areas such as social studies and home
‘economics. ' |

4. The language experience classroom must be flexible
and relaxed if therq .is to be a free expression of ideas.

should not be

5. The.L ge Experience
. P
used as a total reading program but as part of an all-

enc¢ompassing program.
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LIFE SKILLS UNIT

Title. Finding'a Job.

.Rationale. Special provisions for educahble mentally hand-

icapped children are beginning to'be considered as part of
the total school program in most schools. In developing
curriculum, consideration must be given to life skills.
Fach life skill should be organized around objec- ,
tives or goals of learning that are relevant to adequate
fulfillment of the skill. General, rather than specific,
xecomnehdations, are made such that -each teacher has wlde
latitude in interpreting the recommendations or guidelines.
Teachers are encouraged to exercise their ingenuity

in implementing recommended activities and to explore freely

‘additional activities, depending on the students in the

class.

Many basic considerations should be taken into
account in prescribing any lesson plans for children with
special neéds. The plans outlined herb were directed tawards
helping the senior educable memtally retarded student

beceme ‘more familiar with the task of searching for a

. job. fThe purpose of the unit was to give individualized

instruction in this regard to each of the students and to
have them become aware of the specific techniques in job
interviewing and the importance of ‘completing the job

application form concisely. Stress was placed on the .«
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importance of handwriting, spelling and the concise answering
of questions during the unit. The purpose was to show
the students that the prospectivejemployer uses these as an

indication of the applicant's personality.

1. To identify and define general characteristics

consistent with job education and training« ¢
2. To develop behaviors and skills necessary for the

perforhance of certain tasks, e.g., filling out forms.

3. To understand the importance of ]Ob interviews.

4. To develop methods of investigating occupations
which may be open. ’ .

5. To learn how to match abilities and interests
with available jobs.
Teaching Sequence o
A. Answering Adv&xtxsement
1. ook thzcngh the newspapers for the advernsemen: section.
2./ Discuss clippmgs., *

a) - Have students Seléct samples 'for different kinds of
jobs. N ) ‘

_b) Discuss the suitability for the individuals.

43, Discuss the methcd of reply as req\ured in t.he advertxse—

ment .
a) 'Written replies:.
b) Telephone-replies.

c) Visit the office noted in the advertisement.

- < S 5




B.

c.

1.

Manpower Standard Form

Discuss teminology appearing on the form, e.g.:
form ) application reference
citizen » preference medical

v
qualifications surname permanent address

Discuss the rationale for the use of the form.

Discuss application forms in general. /—\

Practice filling out the form both as a group and

indiv_idually. .

Job Application Form .

Discuss the format of the form. i &

Discuss special words appearing on the form, e.

opticnal approved ' social insurance
experience iccupat.ion uxiu;l status
previ‘ous practical " employer
‘employee \ spouse

Practice completing job application forms for specific

jobs.

Job _Intnxvic\f

Discx;s; the following items:
appearance V'

*Manners

Confidence e

Punctuality ) ) L

Specific Techniques .of Interviews ey ®
3 e ity
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g Resource Material
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Prepare a list of names, addresses and telephone numbers
of those people to be used as references.

Prepare a list of things not to do during an interview.

&

Discuss the type of jobs suitable and available to

Role play several interviews.

Job Market

the.educable mentally retarded, e.g

Gardner Gchety Clerk

Janitor - . Hobpital Worker

Car Wash Attendant } Meat Cutter a«
Mechanic's Helper ~  Printer's Apprentice

La\indry Workexr B Bake;:y Worker . v |
.Construction Worker Sanitary Engineer :
Office Helper Farmer

Domestic Wéitre%s

‘Dry Cleaner - Elevator Operator

Window Dresser , Seamstress N
swi o Girl

Fishery, Land or

Plant Worker
4

Workbooks .' -
Dogin, ¥. 1974. ‘Help Yourselfitd a Job. :
“Minneapolis, Minnesota:

Books. 1,2 and 3.
Finney Press. . \

B S ¢ E
I
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Eskell, R. 1971. Forms In Your Life. Toronto:
Globe Modern Press

Hudson, M. W. '1966. GEttih? Ready For Payday.

Books 1, 2 and 3. Phoenix, New York: Frank E. Richards.
Hudson, M. W. 1965. On The Job. Phoenix, New York:

Frank E. Richards.

Schneider, B. 1974. Getting And Holding A Job.

Phoenix, New York: Frank E. Richakds.
Schneider, B. 1974. Your Money Going or Growing.
© Minpeapolis, Minnesota: Finney Press.

B. Audio-Visual ; i

1. Getting and Keeping Your First Job™- Part I and Part II.
o B —l—_—ﬂ—ﬂa—
2 Filmstrips 'and 2 CaXsette: Film Library, College

of Fisheries, St. John's, *Newfoundland.

2. Jobs and A Good Place To Be

Color Film - 12 Minutes. Film Library, Department
of Education, St. John's, Newfoundland. '
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ESTES' ATTITUDE SCALE AND VALUE KEY®

Attitude Scale: ¥

A = strongly Agree D = Disagree
B = Agree- E = Strongly Disagree
C = Undecided

1. Reading is for learning but
not for enjoyment.
2. Money spent on books is well
spent.
3. There is nothing to be gained \
from reading books. : ]
4. Books are a bore. : *
! 5, Reading is a good way to.
spend spare time.
. 6. Sharing books in alabs is
a waste of time.

N 7. Readlng turns me on. . R
8. Reading is only for grade Response
g o Yajues
s s aren't us ¥ goo
enough to £inish. Items Alpjcip [k
10. Reading is rewarding to me. s
110 Reading becomes. boring after T eantive
about an hour.
12. Most books are too long and Nos. 1,3,4,6,
dull. 2 .
13. Free reading doesn't teach | gagiéli-, io 1l2]3]als -
. anything. ¥
14. There should be more time
for free reading during the The positive
. school day. items: |
15. There are many books which *, ¢
+ - I hope to read. 1 Nos. 2,5,7,10,
16. Books should not be read 14,15,18,19 514(3(2]1
) except for class requixe- “
; ments.
1 17. Raad:.ng is something I can - i
. ithout. R Response values to assign to

each possible response to each

18. k rtain amount of summer item. .

Vacation should be set aside .

for reading. % '
19. .Books make good p:eunts. W
20. Readulg Ls dull.

fhere are now two forms ’ot the Estes'Attitude Scales:
one for middle, junior and senior high school students, the ;
£ other for elementary school students This scale has béen re-
v D with the 'A'homal Estes and’ u-e publisher.
T
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