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ment ‘a ‘Language Expe 1enCE 3 nzh aﬁ:mp of senior
: * 3

specxal education students who were, apath \about ‘school

in’ qeneral ana- about weadiny in partmu].ar, A related aim .’ -

‘wag €0 exdniine the fficdey of the’ Langus rience

¥ The \mternship ias

s mont};s. ‘Propedures were dasmgned to

¥ abumes i

stx‘um:u:al analysLSv comprehen

ysazs in’ vocabulary. '.l’hese




- period, . At the, end of the.internship period, the

expréssed a more positlve at:titudg toward zeaamg aﬁd in

i general a more favourable att:.tpde toward school.

It was concluded that the mte:nshxp \gas effectlva

,\n meetmg its Objectlve!. '1'}\e Language Expenence Approach,

1n a}.lcnung each sanmr‘apecul educatmn student to
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+ chapter’1l "

b L
“INTRODUCTION

" The senicr. special education stulent ggnerally .
'appxoachss xaading vuch a whnle history of negat:we schuol

. expedences, feelings of. fallure, hnd ematlona! bloaks to

‘1earmng. Curzent rsading mteﬂals p:ovxd i by the Deparf—

.'ment of Educahicm, hovey

% hold very 11ttle ].nterest £0r (

& thls type cf student Rax:ely do any “of - the texts speak !:he

lariguade | of thcse studem:s or comnum.cate to them in'any

meaningful way.: ’l‘he texts:are witten for he, yo\mger . A A
_student and as: such contain tsw issues of 1nterest to the 0 kT

©lder student uthouqh “they’ are: usuauy reaxhng at the,

bz;mary level, thai.r mterests are s.umlar o those OFE Y

# Junmr high school’ studern:s. In spu:e of ' this, very little ca

h)gh :mtersst, low vocabulaxy materl.al is pravided ior them o

by -the Depurtment cf Educatwn.

‘“negatxve att:.tudee tpwatd E Lanquage expenence may be

that approach. In it the nu ),al mterial is their wn and




‘j range of stu}lants ehtollad in qpecinl p.ln‘se

. the majom deviations under:

s gathax fnr confetences and semxnaxu, t:hs‘mo' t: ui.de].y ais

N'xzn FoR INTERNSHIP

nunng the last decade t.hsre hns been .a rapxﬂ gmr_h
in the number of specxal educat:mn classes in Newfuundland
The' Special Services Division of the nsparcment of Education

T‘iur

'loday

staus that ten years ago there were ten classes for

able mem:ally retarded students in the pxavxnce'

theze are 638 such classes Sn ope,ratxon.

Kk (19721 40) ‘points but that mezs«s a wid;

I

_He classifies

ve hendi.hqsx £

e B Cam nicutlon :.sordars—-legzning d:.sahnuiaa
4 ST wy . ,and speech handu:ap-

% Hnntnl stiat;ions, mcelloctually gifted- and
3 A nantany zstarded

s-naory Bandxcaps-—amhtory handicaps nnd
- visual meainents g

] Nluxologxc, Orthopedic a.nd xealt.n Impaued

: 55 Behaviour Disorders P
The J.azgen:}:cnp is classxﬁed as educuble untally !etazded
Kirk. (1972: 195) maintains - that this g::ollp will often be -

tetardea in zeadlng by f_hrea o ‘six ‘years.

mwn apecial. d

cussed pxoblem Ll how to copa with kaadlng diffu:ulhesv B




% head on: Fu‘st “of all,’ studants are presented with a new

: new, ‘it

“this study, elemntary achuol ends at grade six.’ Fion here

¢ studenté go to gzade seven, wkuch is'the. begmmng of

junlor }ugh school The Gverage -age ‘of ‘students an:ering’
Jum.or h;gh ranqes frem twelve to th!.rtaen years. 'l'he
teache: is faced withe prov;d;pg readlng material that is
1n.tere9t1ng to’ them. Curriculum mat:erlals prescrlbed by

the ueparu‘\ene of, Educar_mn dre -xao immature bacause the

students may bs four t:o /five years behind thel: qrade level

rn “readi. g. Generally the unly currxculum matsnals avail- <

able are: ms basal xeadurs, spellets and warkbooks‘, Because

'l‘he Languaqe Experlence Approach, ymvides a gzocess

thch allows stuﬁents anﬂ teache:s to. dea’lr with these prchlems

way of apprcach:.ng readmg, ‘disgimilar t:b the. prxmry and

e].emsntary teadezs -and phomcs wc:kbooks that bmnght:

fa;.lure before. =~ il R

'rhei;: lack of familxam:y wu:h t.he Lanquage Experlence “

Approach ‘itself encuuraqes hope. Beca\xse the appz'oach A

'm-, ition, ch'e ‘Fethod
Sy

of being cmwnieated and prenerved in’ wntxng. s '.l'he

mfomal. pexsonal uf the {aBiiag i

classruom anyws studem:s co relax; t 1=su¢ns :he mtense

i pressure 9 perforn' and ‘allows:the leaxning prn ces's o)
A\ B < 2 o

ey
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} 2 flow more easily. The use of a Language Experience Approach
! ipermits the students to deal with their reading problems
rather than igrore them. Over the years they have{ learned
to avom reading because it presented so many problpms.
In thls«-lnternslup the Language Experlenct{ pproach
* was-used for a five month period in association with an

ongoing reading program. The school program was an indi-

‘v vidual o, based on the xéading levels and the needs of
Tthe, stutbnbss  Dhd ‘p)m;r/am drew on a-nufiber of Gources, g

\ -
. o

” These included the g Highvays rea s and workbogks,

!eadxng games, SRA zaading materidls,) The Macm111¥ SEctn\m

of sk;.lls and hxghrmﬁerast, 1o_w—vocabu1a:y buoks, ‘as ‘well

8 5 i P -
N :?ctivities to devélop sight vodabulary and word attack

1s.

. : w oo “‘PURPdSE OF THE INTERNSHI? : "
o ' o (/;he major pirpose e th1s 1nterns§ip was ‘the imple-
P jv .a.mentatxon of a Language Expexl.ence Approach in an attempt
. Toey to motivate a group of sem‘orrgpcéciﬁl education students
and as_a, result tos improve their rejling performance. A& ¥,
" secondary aim was to provide some’evaluative information
" conderning the efficacy 'of the TLanguage Experience Appraach .
7 in the special education classroon SEE

A

' ORGBNI?ATXON‘DFQTHE REPORT . - -

| *mnis chapter has -included a discussiop of the

Problem, the neea for the study and.the purpose of the
v B . @ .




internship. Chapter 2 reviews the literature related to

mental and the 1{ related \to the
Language Experience Approach and to its application with

students beyond the primary grades. Chapter 3 contains
the objectives of the i ip and the

6logy used .

achieve them. Chapter 4 presents an evaluation of the *
internship. The final chaptax su—axiul the study, dis-
cusses conclusions drawn from it, and makes specific
rw;timn.‘ \' S =




Chapter 2
REVIEW OF RELEVANT RESEARCH

The review of the research is divided into two
major sections. The first sebtion reviews the relevant
research relating to mental retardation, The' E‘hafxq;zeristics

and envi 1 causes of ion are examined. The

£80us 18 ol ‘énviromintsl causes pinbe the subjaits: of

this study may, at least in part,'be classified as retarded
betause of their limitdd backgrounds. The second séction
reviews the literature related to the Language Experience
Approach and to its application with senior Speci‘al education
students. Specifically, it reviews selected writings about
the characteristics, advantages and limitations, objectives
and assumptions underlying the approach and its use with

older students.

DEPIﬁIuON OF MENTAL RETARDATION

A widely accepce! defmnmn Of mental :eeaxdauon

develupvd by the American Assocxatxcn on Mental Defxciency N

is stated by Herber (1961:3-4):

¢ Mental ion refers to general
intellectual functioning which originates-during the
developmental period and is assouiated with impairment
in adaptxva behavmz. :

N
6




According to Erickson (1965;2), the American
Association on Mental Deficiency maihtains that:
. ... mental retardation is a term descriptive of
the current status of the individual with respect to"
his level of functioning and adaptive behavior. 1
Consequently, the individual may meet the criteria of o
mental retardation at one time and not’ at another. .
The tefm mental retardation, as it is commonly used,
implies a condition of low intelligence, But it does not
describe the degreée of impairment, nor predict the individual's

potential for social and personal competence.  For the

purpose of this int ip it is y. to provide a

more speclflc defim.txon. The terms most commonly used,

by Kirk (1972),’ Erickson (1965) and Gillespie and Johnson o1
N (1974) are educablel;r(men}:a;ly retarded and-trainablg

mentally retarded.
Erickson (1955 3) explains the term educable ®
mentally retarded:
The term educable mentally retardea is uged to
describe the child whose intelligence places him in
the 50-75 I1¢" range, and whose learning characteristics
. and social adjustment suggest the need for special
services and school adjustments to meet his needs.
' © Kirk (1972:164) states that.the educable méntally
fetarded child is one whose IQ ranges from 50-79. He,
states that an dducable mentally retarded child is one whg, &)
because of subnormal mental development. is unable to profit
3 B sufficiently from the regular school program, but who . Fa
Txo o, is cohsidered to.have potentialities for developnent in

"three areas: (1) educability in.academic subjects at’ a
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minimum level, (2) edycability’in social adjustmznt%{a )

point where he can function independently in the comuni:y%\ ®

and (3) minimal occupational adequacies’ to such a degree

that' he can later support himself partially or totally at

the adult level. . 4 i ]
The trainable mentally rétarded chilld, according

to Kirk (1972:164) » is one whose IQ ranges, £rom \30-55.

He lna].'ntal.ns that the trainable mantally_ zetarded Chlld

is one who is not educable in the' Bense of academic achieve-

ment, ultimate ‘i mcial adj

in' the’ ‘community,

or 1ndependent occugatmnal adjustment at the adult 1eve1.

CAUSES OF MENTAL Rz'bm‘mmn_,

The research di‘ascxibgs many causes of mental retar—
dation. These include brain danage ‘(pre-natal, natal.and
post»natal) as well ag oultital dnd environmental factors.

'l'he focus of this intsrnship will be on cultural and envifon-

'mantal factors, . s ;

Gillespie and Johnson (1974) report a study carfied

.. out.by Skeels and Dye ., (1939) in' which they examxned the.

effect of early environmental intervention on IQ. They
took thriteen children from an orphanage and placed them
in an ‘institution’ for the mentally retarded. ‘The children .

were all junder threé years of age and had an' average IQ

_ of 64. - They were placed on differert wards of the insti-,

‘tution where they could receive large afounts of individual
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attention from the oldei girls and attendants. After a

. penod of one.and one half years their.10's showed an

average increase of.27.5 points as measured by the Kuhlmann

Test of Mental Development, They tsed a contrast group
N of twelve children who remained in the orphanage. These
children had an’ initial I0 of 87.6. Aftér thirty months

‘thiis group, who remained in the.non-stimulating environment,

. shwed ‘a\ iverage. decrease of 26 2 points.

. \ Sa:ason (195

'44) " con that tally
(’\J F ;xndlv;duals in .

- eomewhat s taggering. ] numbers in ouk populatwn
come from. the lowest.social classes) or. froh cultutally‘
distinct 'mindrity,groups, oF from regions with c
spicuciisly poEx‘educatwnal facilities or standa:as.

is vx.ew is s\xpported by Du:m (1968) who regorts .

‘that in the upper range’ of re\:axdatlon, 60 to.80 percent:

of the children' are from vlower socloeqonomxc backqx:ounds.

In addition; -studies by Kirk (1968) and Davis’(1940) ‘

.‘present evidence that mentally retarded children may be

f\lmchionlnq at lower\ l.ntallectual .'Levels because ‘of cultural

: depnvatmn. o Rl g e Y i g

Kirk (1953) reports a Study he carrxed out with
hi dren who were .- '*
ects’ were offered

fpreschoal education, while tyelve childzen of ulmllaugas »

a group Df youly mentally zetarded-

Lnstxtuuonalized. Flftaen of* ﬁhe

and IQ's we;e retained in‘the wards The average age of

t
&
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The results of the study s;Su'ed_ that the experi-

-"mental group:gained ially on the ) -Binet

Scale, on ‘thé Kubilmann Tests of Mental'Development, and on

the Vineland Scale of Social Maturity. The contrast group

dropped -on, all the follw—up tests. Of the fifteen children
in* the experunental gzoup, six were paroled frcm the

insutut;on, aither to their own homes or to foster hames, CC

'«hecause of’ increasss in 10" and adjusmant. . Not one of the: ¥

com:rast group was parolad f£rom the mstxtutxon durlhg

thait- penod., AT

2In, a sxmlaz expenment in t_he comumt;.y, Ki:k

-“’(195'33 stud:.s:i twelve childran £rom inadequate homes.

These cmldren attended a spec1a1 communlty preschoo

for

the men,tal].y retarded. Comparisons wére ‘made with'their
B g 3 >

‘siblings and’twins living in the same homes but without -

the benefits of preschool gducation. These two:groups-were

also compared to 'fouz children who had been taken out of
inadequata homes, placed in foster homes and in‘a preschaol.

'Ehe study showed that the four fastez—home child;en

- all mada gams m KQ scores “ds measured by the S ndfozd‘

cale and K\!hlmann 'l'asts of Mental Develoment. Eight

of the twelve experxmental group jiho livea in 1nadequaté

Binet

d homes made gai.ns ‘on £ sane tests. Only ‘one-i seventh of the

. control group ‘of itwins and slbhngs made gams in m ‘when

Gush:.n amd Spic ;n }963.‘ Thsy applied a spgc;a ized 3
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‘,; ' " curriculum to a group of’;e five-year old culturally‘dis-
N adventaged children ranging in 10's from 50 to 85. They
- , compared theu progress with two other groups, .one attendmg
‘" a traditional klnderqarten and the other remaining.at home.

The results of the experiment phowed that' the experiméntal

" .. preschool group of 28 children increased their Standford-.

Blnet IQ scores’ irom 75.8-at the klndergaxten level to 91, 3

Cafep ‘the: first grade. The trad].nonal kmdergart:en igroup

1ncreased thelr IQ s frDm 74: 1 £o, SZ 9, indicatlng that

i . i
the tradxtwnal kmderqarten plus fxrst grada proqram 3 e

The, hcme gx:oup max e 1o proqrass wh;xle they

Were at home; but began to 'increase ‘their 10's after first- K}
* grade expenence. i :
e 1 A smu.lar experimént was conducted by Weikart- L :j
Fo B

(1957:153—1&_1). In the' Wex.karc progxam the “experimental
: . children atténded school in the morning, and.in the after-

noon ithe teacl ers inséructed the parents, at home. The .

0007 results of the study indicated that the experimertal group

made substantxal gams i)

IQ s ﬂunnq ‘the fust year - o

" from 7_9.4 to 91,1~ while the contrast group made only?

siight gains! By.the second grade, however, there vas s, A

i - httle dif ¥ with thé experiri 1" group having an

avezage IQ of 85 5. and {:he contrast group 83 9. At the

. end of the secohd grade the experimental cmla:en were

I sanif.u:antly higher. than the éontrast grovp on a1l aspects

« of educatunnal achxevemsnt : O B BN -




who wexg* taught thrc\ugh experience-oriented instrdctional "

.in a work publxshed»in 1946. He descnbed the apprcach

g competency on.a scale af elevén. ' % i o 1o

- ¥ ' t
- [ 12
’ HISTORICAL PERSPECTIVE ON THE : %
LANGUAGE EXPERIENCE APPROACH -

o

Davidson (1992:1) states that the beginning of
ths‘Language Experience Approach t:an be traced back to Y 1
the late nineteenth century. . She points out, for exanple, . 1
that Leo Tolstoy used.the compos;:mns bf his ‘Russian.

students a reading materials.

m:cozdmg to Hud:eth (1955) s comparatxve studies . S
mvolvmq expenence—:elated approaches and basal approachés
were reported in.the. ‘literature .as early as 1926., The
\z‘elated studxes mted by I'hldreth mclude those by Gates o r
" (1926), B).ldreth (1930), Lee (1933) and Allen (1961) /As
indicated .by 'HilerFh, measuxed .results in these studie_s

,reflect some superiority in the athievement of pupils

methods. . K ' :

_ Hildreth (1965). points out,that studies by Hamn

(1965) , McCanneé., (1966), stautfer and Hamncnd (1965) and

 vilscek and Cleland (1966} show, that pupils taught through | - ’

theb,anguage Experience Approach scored: significhntly

‘higher on vord meaning and paxagraph meaning than students -

taught sing, the basal roaddr approach:

g i .Betts used the term Language Experience Approach
.

gene:ally énd plaeed it at the hiqhest level of teachmgv ‘,, Tu




. ) moov .
Crutchfield (1966:285) points out — current
@Q practice the Lm"‘:quaqve Experience Approach can be deined mors
specifically than befo:‘re in light of its development by A
classroom teachers in San Diego County, California, who
_-worked under the’direction of Roach Van Allen. The 4
" class was‘organizéd op an individual basis to permit
each child to exbress his own idsas through art media, M—_i:ing
. .and speakmq. . ‘1 § - + 2 o 5 \
| .

sim:e 1950 the Lanquaqakzxpenance Approach has

s f1uuns§ed throuqh the vork o Roach vnn Allen, Russeu i i
Stauffer, Mary Anne Hall Dorse Hammond and-others. & ® o

- It has proq:essed iar beyond a P! ogram foz young :aadars 3

to its pregent usg with senior special educatmn students. S
r ) o

CHARACTERISTICS AND RATIONALE OF THE b alt i
LANGUAGE EXPERIENCE APPROACH . /

Kennedy (1974:77) points out that the Languaqd’-
E:xpenence Approach to taachmq rea ing is based upon the
belief that readmg shoyld be a part ‘0f total Languagg

. growth. As such,‘_n: should be daveloped in conjunctio

with instriction in all the communication skills. Kennedy
goes on to'say that the:Languags! Experience App":o;cl; can
be used at any ac);iavem'ant 1avel. and’pxohahly h'f,ils most.
effeetive atandard approach for teaching 1nicial reading

sk}.lls‘ to disadvam:aged childran. .

Accczdinq to spaqhg and Spa?:he (1973:242- 243), the Lk

Language Bxper:.ence App:oach attempts to bring rendinq and
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the other communication skills together into one program.

They state: N
The plan for reading instruction is based not on
some series of books but upon oral and written,expres-
" sion and identified needs of the children. The basic
motivation is . approdched through the child's realization
that his oral language can-be written and thus read.

Lee and Allen (1963:244) ‘maintain that in the
Language Experience Approach the ﬁolloyiqg pattern is evx:dent:
What, a-child thinks about he' can talk about. 'What a child

‘alks about he'can write. ‘What'a child writes he can' read.

1 the <hild ‘an read what he has wr.i’cten. then he can' read

what others have wrltten. Rgcording to Spache 'and spache "

(1975 244) thxs patte:n is based upon’ the assumption that
reading is a by-.producl: of the child's thinking ahd ‘oral’
sexpression. 5 '
Hall (1970‘4) also maintains that the Language .
Experience: Approach to readij }g integrates the teéchmq of )
:aadmg wi other language arts as chtI&:en 11.stan, speak,
wgié‘e. and réad about their perso_na]{ experlgnpes and.meas.
a child'S'speech‘, says Hall, determines the language pattei’hs
of the reaqu matenals, and Ius expariem:es determne the
content. Accord;nq to Hall (1970), Tee and Allen [1963),

Spache and Spache (1973)° and Kannedy (1974) ¢ the. Language

. Experiénce Approach uses the pre'mise_ that reading has more

meaning ‘for a' child whén it is based on-his experiences.




Bt read.lng.,, i

The pattern of listening, speaking, writing and
reading about personal experiences is clearly outlined in

diagrammatic form by Hall- (1970:5):

Si:ep 1 - SPEECH Step 2 - ENCODING ' Step 3 - READING

The child expresses The ch).ld or. teacher The child reads
. writes the child's the written

hils thoughits.

thoughts. . record. -

o wid - COMMUNICATION , b A
2 o OF MEANING. .- : .

Hall (197035) states that the model.shows

3 the ‘child's involvement as he moves ,from - g
talk:mq to encoding to “the‘reading. of his thoughts. < As
the c¢hild. sees his speech encoded; into printed symbols,
the communication of the meaning of ‘his: speech in -
written form is 'ev).den\: to’ him... As he decodes: the

‘pnnted "symbols -and socx tes” them 'with his pre- - '/
° viously spoken thoughts./ he"is comm}mcatxng C:hrouqh

., The’ feristic ,of the Languagé' kixgeri;nce

Appzoach arg ;mg].led in; Hall's defxnitiun. She st;\tés ‘tﬂatt 3

for the purpose of Bmphas

thtee major charactenstics must

5
be e1abox ted on.. - The First of thase, says Hall (1970 6-7),~

is that pupu—composed matanals constxtute a major\
source of xeadxng matenals in the Languaga Expenence

Appxoach. Newspapers basal readers, and textbooks may be
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