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xmw you what 1t 1s to be a child? It is something-very different from
the. fian_ of -today: It o have a spirit yet streaming from:‘the waters
ofbaptism; it is'to b 1ev in. love, to believe in’ loveliness, to
believe in belief; it is to be so little that the elves can regch to
whisper in your ear; it is to turn pumpkins into coaches, and mice 1nm‘ d
“horses,’ lowness into loftiness, and oothing lnto every(hing. for uch
child us its fli!y godmother in its soul. -

THOMPSON




ABSTRACT

_ " Folk fairy tales are 4s old as man ‘himself. -Their origin is
a mystéery dnd a source of great concern to the folklorists. Nonetheless, .
whatever the source and tine of their origin,. the appeal of fairy tales
has i'ndeeﬂ been great for children. They are as pppular with modern
youngsters as they were ‘with'past generations of children.

The magital world of fairy tales seems to be far removed from
today's reality. liowe;/ér_, the world of fairy. tales may not be so
different from our own world, for these tales deal with universal human
probiiens which are-as Felevant to today's’ humpiity-as they ware in,the

past. In fact, many teachers and educators refect fairy tales on the
grounds that they are unreal and un_true‘ m’\d s such misleading and
harmful to the child's psychological development. However, fantasy
gk Ve Comtibres Newafal, Wit Father HGTRULita Ehapioveh ad,

development of/Joung children as it develops creativity and imagination.

Fairy tales were not especially created for children but they
turn. to.fairy. tales instinctively, because. of their closeness'to a
e

L e mitar Vet el

tales’ appear to exist in the’ areas of morality, egacen:ncuy,‘rxﬁ— %
and magic.. These common chatacteribtics bring the child‘and the tale
together and.produce, apparently, what Favat calls "the phenomenon of

interest".  Formal investigations of children's reading interests show

that children enjoy fairy tales especially between the ages of. five to
. ten. : 3 =
v

In View of childrén's interests in fuiry tales and also tl\e

_many values that can accrue to children through fairy calb!s the: authqr

[N




feels that fairy tales should accupy d central place’ in any-literature

program for primary grades. The &eachez'shnuld introduce fairy talés

to provide 1istening p: pleasure as well a8 to develup an apptecintinn of ST
ur.ancure ¥

i This thests makes . for an of
. fairy tales either ‘through reading aloud of telling. Although'expostire - o

alone to; stories, has its vales, children probably achieve gzen:e‘i—
J S pleasure ‘ahd appreciation of llteruture through active partlcipatlon in
' | :

storles: Various creatlve ec:ivltles are oifered in this thesis, with

- the 1n£ent to help teachers to Involve children actively in storfes. A

i selection’of appropriate tales for éach particular activity has also

R . been provided. | ot : \
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A

INTRODUCT ION

-

' falry tales holds constant. They “have* e\?er i B g1 e papular

Once upon -a time ... . with the promise of that

- ritualistic incantation, the traditional beginnings
of folk tales invite their listeners and readers to
suspend disbelief, .to entef.into wondrous. lands
where exciting 4dventures and, impossible happénings
are part’ of the everyday. Where beanstalks grow
sky-scrgper tall, sth av spins into gold, and toads
turn ba?k into princes. - In a blending of fantasy

and reality, good -alvays overdomes evil and everycme—

' almost: always- lives happily ever after, (Kirkton,
1971, p.1024): ¥

No one’really knous vhere the most famous fairy tales came’ fiem.
Their arigin Ls .a mystery and was a source of parr_icular com:ern [0 R

the: 19th- cencu:y Jelklgrists, ~ Tales have cone doun o us from the

distant past, and as Jacobs (1968) said in "The Well af the World's End

¢ wasn't 14 my tine rot yous time, nor anyone else's time.

The

differences between the magical world of fairy tales and the world.we

actually live in is so striking, that Tolkien(1965). rdmarks: .

‘ (The tales) open a door on Other Time, and.if we
pass through, .though only for a-moment, we stand
outside our own time, outside Time itself, maybe

(.39 i .

© * Whatever the source and time of .theu origin, che'appesl of

with most children. Storr.(in Tucker, 1963) says: * L

In cach ney generation of children, there are
millions to whot these stories are as welcome’
and necessary as their daily bread (p.65).:




Uornyansky” (in Eggoff, 1969) points out;

: Gk own ¢hildren are normal young .citizens of the'”
1960's: dddicted to television, well informed
g . about ' Yogi Bear, Herculesy Kobin Hood; Fireball .
XL-5, and so on. .And.yét, a causeof some surprise,
they are also.addicted to (even haunted by) the- -
. classic fairy stories . ... They read, or raxher

'+ listen tg, stories about,machines, zoos, Sdturday

;*# * ualks, dolls, magicians, children, and pets, with—

. 6ut much apparent discrimination; % /. but the

stories they want to hear ‘last thing at night, and .
especially the stories they remember well ‘enough
to.tell us, (on the ‘occasions.when they deciie to'-

7 switch-roles) are "Sleeping Beauty!, "Red Riding,

" Hood", "Cinderella"; "Snow White!, “Jack and the
Bean Stalk", and that crowd:.stories full of -
princes, princesses, giants, wicked witches, wolves,
dwarfs, antsother persons not nomauy encountered”
in moderr Life  (p. 121)

Sutherland and Abruthnot " (1977) expressa sinilar view poiat:

. 5 For generation. after generatian, folk tales have , *
continued to.be popular wm. children, modern,
b ga dgéts
4 and scientific wonders of our age, are still spell»
“bound by their magic (p.153).

‘This spell-binding. quality uf fairy tales is attested, o ina”

sl:a:emen: by Charles Dickéns himself. He says: o .
- "Little Red Riding Hood"' was.my Eirst, love.
| I felt that if L.could have married Little Red
Riding Hood, T chould have "known petfect bliss
(quoted by Betcelheim, 1976, p.23) & -

Chukovsky (1963) matatiin. that’ wher childran ate deprived of

). fairy vaTes kiey: SrestarEatE Sei) Laagtenty companions.. He writes:

" Deprived of the folk tale, of/a Pushkin fairy
tale, or a fairy tale written by g good fontem-
porary, poet, childrenare forced to rely-on théfr

- oum spnnlnneuue cofipositions (p.123): B




I

s Thus, there seems to be a general “&greemen‘t that -fair'y tales
greatly interest .chudreh' As fegards the’ age level at shich this
interest odburs, Becker (1947) states that most children "listen to
fairy stories as soon as they will listen to anything" (p 48) . Cass
- (1967) saying much the ‘same, maintains thit children of five of so are
ready.and eager for the ‘entichient, that (the fairy stories, folk tales,
or simple myth can provide (p.28).

. Experimental studies mto ckp.ldven s reading interests and stéfry

preferencas have also shown that children like fairy tales. A number

*‘of. these nvestdgations (Temman ard Lina, ‘1931; Hi:ty and urj}ers. 19463

eight and then dacllnes to a point of non-interest by. the time the

Gunderson, 1953 Norvell, 1958 F\ogzrs and Robinson, 1963; Cooper and

Smith, 1972; Kirsch-et al, 19765 Kelly, '1997) have established, not

an 1y that children are 1ncerested in fatry tales, but also that children

are interested in them"during a apecific period of their childhood.

Glaratty, Els AR A pre-r%}ding age and gradually
rises to a peaﬁ of ihterest bétween the approxinate ages of six and
child is ten years of age (Fsvat, 1977, p.5). his age group’ roughly
encampAsses the primary grade chud;e‘&? ! )

Falry tales appeal to youhg children bécauad\ they-are close to
their own psyches: Favat (1977) Sonaludes cHak there are many charactér-

dstics tommon to ¢hild and the tale" p 2




! + ust as magic and ‘aninisn suffuse the. world of
the fairy talg, so do they suffuse the world of

. the child; just as a'morality of comstraint ' - v
i . * prevails.in the fairy tale, 'so does: it prevail )
oy "+ . in the moral- system.of the child; just'as the g

faity tale world and its hero.become one in J

achieving his ends, so do children believe

their world is one with them; and just as causal " - -, R
*  relations remain unexpressed in the fairy tale, 3

“so dothpy remdin tnexpressed in'the child's a .
" cor tion (p.38).

It would appear Lha: the child finds a plausible rapxesenta[i\m e 5
of “his own world in fairy tsles and his desires and wishes are fulfilled
érough then, Tairy taley-hesides providing a pleasurable &xperience
to r.he.thild——help in many ways. Bet\:leheim (1976) maintains:

¥or a’story to hoid ‘the ¢hild's attention, ‘it
must entertain him .and arouse.his curiosity.
But to enrich his 1ife, it must stimulate his s
i imagination;-help him to develop hi# intellect ’
L, R and to clarify his emotions; be attuned to his
A anxieties and aspirations; give full recognition
42 A " to his. difficulties, while at,the same time -
‘ _suggesting solumms to the problems which

= & perturb him . all these and many other
' . respects, of :he !n:j:e hildren's. n:era:ure
~ with rare. exceptions - nothing:can be a !
‘enriching and satisfying to child and adult i
alike as the folk falry tale:(p.5).

J Cunsidering children's interest in faizy tales and :ne many
kS vt and beriefits that ‘accrue: apparedtly to children lhrough these
tales (see Chapter V also), one_‘can conclude that fairy l’.ales should

e, e occupy a central place in pny ldterature-programme For the primary grades.

4 most children in prinaty grades canfiot. xead themselves; it 1s fnports .
ant chat' the téacher should introdyce fatry tales to ehildvent i <

£ e Problen! g

. Scatenen

The put\mse of this thesis is: (1) to suggast how the teacher can




present fairy tales to children :Bruugn reading aloud or telnng, (z)
" to‘suggest various. creative activities which can t?e uaed effectiveky
with fairy tales; . (3) to siggest’a list of suitnbl\e stories. for ;sch

_particular creative activity.. ¥ L e\

s * bt
Significance of the Stud

“Feiry talds have often been criticizéd by many. teachers, purenrs
and educaturs on the ground that thiey are unreal and imaginary and,
as su.ch are nisleading and harmful to the grovth and development of |
young ¢ ﬂaren. Trimmer (quoted by Anderson in .Tucker; 1976) was an
early objector to fairy tales. She condemhed the tales as:

Only fit to fill the heads of children with

confused notions -of wonderful and supernatural

vents bruugh: about by  the agency. of xmagmezy
5 . beings (p.109):.

Tgacas Of this,concern are present even today. Yolen (1978) -
mentions that there are many teachers’and educators who dismiss fary
tales as unreal and unrelated to any curriculun. She writes:

fhere 1¢ an unyielding core of educators who
feel,'with Mrs. Trimmer, that there is a

* danger as well as an impropriety of putting
such (fairy tales) in the hands of little  ~
children vhose minds are susceptible of t 15
every impression, and from the liveliness i
of their imagination%ire apt to.convert into #
realities whatever forcibly strikes their
fancy (p.702)

Some writers and researcherslfiave objected to fairy literature

beéause of the ‘supposed effect its violeree and amorality can have on

, childfen.  For example, Tausch (quoted by Aquino, 1977) recorded a study

in which children were observed during and ‘after a reading of “Snow




: N

White": " Tausch reported that the fairy tale "sade sn emotionally .
upsetting and ethically problematic impression on the children" (p.14).

,’- On the other hand, there are many defenders of fairy tales who

Eind thal Eantusy liteuturu involves baii: and universal truths that are -

’usentlal to lmlun dgvelopmgnr Por exl;pla, Bettelheim (1976) says:

Flixy ule- carry mpouaué nessages ‘to' the
the

“mind, on whatever level each i functinnlng at
i 5 the time. -By dealing with universal human prob-
i lems, particularly those which preoccupy the g
/ child's mind, these stories speak to his budding S .
5 ) ego and encourage its development, while at the r
- same time relieving preconscious and unconscious
pressures (p.6).

“Lewis_ (in H.Ivulnd 1973) praises fa I:uy literature for prnvid-
'ing & -healthy fwpetus for a cnild's mind. He rites:
A fairy tale utin and troubles _m’ child with a
s sense of something beyond his/her reach, and,
X

4 “rather than dulling or emptying the actual world, P
" gives it a new dizension (pp.236,237). :

Anden'(quuzed by, Lasser,” 1977) resjonds to. those who object to

hiry tales and believe that we should give' our’ children

events and sciénce. He sayst

1 find such people so unsympathetic' and peculiar
that T do not know how to argue with them. Nor
do' T expect. to affirm my belief that the story
world is central to what children need and ought
M * .to know. Faith, like-science, is a way of -know-
ing (p.463). p

The present Btnﬂybwi.li:)ttempt to show that children are a
natural audimu:c for Eliry tales and that their needl desires nnd wishes
are fulfilled in part through fairy tales. This utudy will also a[tupt.
to n.s: the many values and benefifs maz a:cma to chudtm r.hm{‘;h

fnlry talu and how these tales. help in the gmlh lnd develbpunl’. of

(

I




2 chlldren. -

R I \
b o It isHoped thar. a knowledge about. the special: chatacteristics of
o & prlmaxy grades :hildran and: & knowledge, about how fairy tales’ }klp fn the”.

grovt'h and develepment of ,young children will help allay the' fears cf £

i many teachers about the: harnful effects.of falry tales’ and encourage -

+ oo ¢ “them'to 1nclude fai‘ry tales a5 an Lntegral pery of “the lueratura progran,
_1.. n{exr classes.

The susgesti\ms for, teacthg Eniry tales I’.hmugh Various creative

‘deyices and zehcniques are offued with: the in:entinn of helptng ‘téachers

“to-use iairy tales more effectively with children ‘in priuary grades, this
"o su-pply a selectinn of apvropriate acdvj.r.ies Eor ‘particular, tales.
N

W f
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© . ' CHAPTER.IIL '~
THE NATURE' OF CHILDREN'S INTEREST IN FAIRY TALES E

- \Experimental ‘studies in children's reading 1n(eresr_s show_that

B chum»en are {nterested 1n fairy tales. .To understanﬂ why fairy tales. i

appeal Eo childfen it 1s essential to know " abou\: che nature of ‘the

" child and R ioatia Of the fairy tales.
mhts Fastaraa § veview sesaridiesan children's. reading
interests and those aspects of child development which ‘are directly
related {; ‘their interest in fatry tales.” The nature of fairy tales is
examined in the next section (Ghapter TID). “The specific st of
~child deveiopment considered o be pa(l’.icularly relevaft to an interest
#1n iairy tales are: moxal developuent, egocentrisﬂ\, soimitsn and nagical

bellefs ‘ t L

1 Studies ih Children's Reading Interests

|

Over the years, reading'

searchers, alvays amxious to offer
children reading sl ehelwin appeal, have given children's intérests
considerable attention. ' Many investigations have been. carried ‘out to
“setveuiie viue boya aid girls liKeqto vead: With regetd to Esiry tales,
s 5 me :
a nunber of: these Investightions have shown tot oaly that ehildren are
intérested in fairy. tales, but also that children are im'.eresfed in them
only auxing' spectfic perfods of their childhéod. : /

Terman and Lima (1931) polled 2,600 Cnlifornia children in grad,eu

Lito VIIL: .The subjects ué:e asked to note #n an intérest Blank thos

categories of raxdlng, such as travel, history; adventure,/




- is an ipterest in talking-beas

\ 9.7

\ .

% { » i 2 [

biug!aphy. that they:"liked" anii those ‘that théy "11k£d very much", The
i 5

child!en were asked to name four or five booke and magazines they h.;d

y “enjoyed reading during the previou: "ea‘!, andto keep a reading record

booklet for. the books they Tead’ durirg: a period of: two months, The

researlhers found that in chudre;ﬂ younger than five years of age, there

:ype of nature and/animal story as well

as in simple fairy ‘tales. .Children of six and seven are most interested

in fature;storfes and enjoy fatry tales. T‘ney (LI

In some children the interest in fairy tales

o 2 begins at'seven years, while in others motuntil
nine, but with most children, it reaches, its
maximum at eighl: years. (p. AS)

Witty, Coomers, and MeBean (19:.5) conducted ‘a study with childrén

- who "ranged in age from kindergarten through grade eight. They presented
quesuon; €0 7,879 school children.  Children in kindergarten through
Jgrade 11T were asked to name the stories they liked besty while their
teachers wrote doyn the pupils' ‘selections. .The results were presented
in a ranked ordering of the preferred stories and books. e
} .plled £rom these respopses showed that the stories about anlmals and
| fatdy cales predaminated in the list of pEtiaey laval favourite sm—m.
Gunderson (1953) worked wuh 2L second graders to deteratne :
their reading interests, by reading 14 books to. them and then asking
vhich stories they liked and by,
 ked; most of all, Srories which contained husour. Their other choices
included stories with excitement,' suspense,, adven:ure, an element of
‘magic or fancy and a satisfactofy ending in which justice triumphs.

% i

The results showed that these children




Norvell's study (1958) was ‘based upon 960,000 ‘expressions of
apinians by 24,000 New York State children fn gradps ‘three to six. He .o
further drew upon two 7ther similar assemblies offdata which brought the

sThion ‘Erom.124,000. -«

. total to appr 1y/4 militon e of.
T TR N NN, JU8 0 QLI R .
" or read dn class but, riot discussed; or chosen and read independently,
were ranked-by the children’ag 'very interesting”, "fairly interesting',
_or "unintertsting'. Norveli produced scores ‘for twenty. fairy tales at
the el‘emenx’.a‘gy‘and Junior-high levels and showed that: this Eyeh o Grorss
i mosf'; popular at grad III, codtinues to be well 1iked in srades IV

to VI, but ‘declines in interest in' grades VII to IX. Five tales tested

e ‘at thé senior high school level showed continued AT
Rogers and Robinson (1963) ascertained the reading Interests of
275 first graders through the use of, a thirty-two item questionnsir(e../
! # Childx:ep were presented with such questions-as “a child ‘who .18 lost",

"a haunted house", and "a.day at the hospital", representing four each:

in eight catagories such as humorous. situations, family activities, and_.

historic events. The children vere dsked to, circle the words "like"

cor "not like" in response to a w!it:en and oral question about ’esch '

i item = "Would you like, to Tead ‘a book about . .-.7" Results  showed

that’ first graders rank&d first such fairy tale items as "An anlmal who

could talk," i prmce and princess", and "A magic ring"; while they
ranked last such real-world items as "What an astronaut does", "Aperson
on T.V.", and "Building a bridge". Sy !

i Cooper and $mith (1972) conducted-a s:udy to-determine reactions

“of teachers tq n;_eir remembéered favourite books of grade VI. O the 759

o,




’ﬁuf ed their f.ltnurl:; books which they had read hgfure the age of s < ¥

136 utlel of favonxlteu.

-<l

\
The :;;ug'ncem“g. mention ten or more tives [included “Cinderella",

.. by m-az}e_s\rerrauiz, ittle i;eé Riding Hbod", by t:h;r'les;ennm 3 and

"Grim's r;} Tales"] by Jacob apd Witheln Grlmm, - g i
\ * Kirschy Pehrsson, znrl Robinson (1976) Jooked ‘at.reading interdats -
of young children Inthe First tuo years of school across ten countries, , . |
The children were \ukeq to fraw vpictug;s ‘abou't {what :'h;y wauld Ili_ke to LR
| e " Have read :o"":h. They were interviewed for urther ’infntmatiml about 4

their’ 1nterun The tenearchars Emmd more s llnrltlieu than diffeuncen

L in mtensu of the 2; ono \q.ndras from vasyin; cunn[TLes and cul:utel. "

1’he children of the ten cnunh-y groups listed fairy \;lglu ‘and fancny as
- # o

nulr most preferréd reading interests. |

"~ Xelly (1977) sought to investigate the gepersl interests of stu-

¢ i fod
dents from kindergarten through the VI grade. gsnlnimnires were

2t s . bed for elementary school children at the 9thufy (grades K to 11)
_and intermediate (grades: III.to VI) levels. q\,’al[lumires vere
ﬂiatributed to 48 schpols America. b tonsidering their

| N
Interests in 'bndku, primary’ s!hdantu, as.a whole| ,n;oned strong

By \1ncexes:s in bauku about. antmals and fairy tsles ! y
* ‘Favat (1977) revieved a number of research studies in childrén's |

s S5

reading: interests from 1921 to-1963 and concluded; Y : -

it 1..Children between the ages of 5 add 10 o
3 grades K and 5, whether they select. bool
voluntarily, or are presented with books and
asked for their opinion, express interest -in &
the fairy tale. 3 i




~

This im:etest follows "hEE might|be :alled a e
; "curve ‘of reading preference'; ttat is, .
Ty children's interest in fairy tales:emerges at

and, then-gradually declinés o 4 pnin(
of non-interest by the ages of 1 10

3. Concur\'ent\ui& this decline m/ interest 1n ‘the
fairy tale, there is an emergence of interest in’

o stories of reality (pp.b,5) ¢ /

Review of these research stidis clzarly “shows that children ‘are’
' Anterested m fairy tales, and that this lnterest is fairly universal

nnwng children. Children's fnterest in &i(y/ tales ‘seems to emerge at

/:he age: of 5 or so aid s h'ighTst between the ages of 6, and 8 and tllEn
{3
daclines gmduauy . A curve representing /chndren s iﬂ;eres(s in fairy”

4 ;qles 1s shown in Figure 1.
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Moral Develogment

Fiuget (1965) studied children to detamil\e their conception of

\ moral’ mu and found that children's conception of j‘stice dgvelops 1
: b :

12. .




thzae distinct’ stages: moral realisn (children up tq éight years'or o),

mural relativish or equality (age 8 £o!13 years) and moral relativiss

or’équity (éver 13 3 yedeay. . Ao miat primry ‘grades childres are’tn the

. stage, of "moral realism”, only this' s;gge 58 marat ‘develoymenc is

discussed.

: = i LA ! ey ! e,
i, B . Moral realism'is the tendency which the child
" 3 i " has to regard duty and the value attaching to it
a5 self-subsistent and independent of the mind,
as. {mposing. itself regardless of the circum-
stances 4n which ‘the individual may find himself.
. Duty as viewéd by moral realism, is
g . essentially hetronomous. Any act that. shows "
obedience to a rule or even to an adilt, regard- s
less of what he'may command, is good; any dct v e
©. % -+ 7 that does not conform to rules is bad . . . .
3 alate "since he (the child) takes rules literally and ;
S ‘ thinks of good only in terms of obedience; the . g
: child will at first evaluate acts not in !
i acéordance with the motive: that has prompted -them
/ g but-in terms of their exact :oufermty with y
Astablish:d rules (p. 111)

Thus, the moral lavs are seen by children as iiven as real 3
the objects in the vorld around them. These laus are transcendental -'
.absolut;, fixed; um:}mngeahle and to- be obeyed at ail' times.! These

laws are made by psr:nts and adults in authoril:y " As such, chilgreén

I before the age of 7 or 8 years receive the rules ready, made: from adulLs

L&) Y . and acedpe the peohibitions: snd sanctions handed dovn” from shDve dnd o kn v

treal’. them as moral absolutes. .,

. e uith this, v i 'view of ‘moral laws, young

D

children have an immanent view of justice; that is fur them, the

pmper punishmént fnr any act' is 1mnunent ﬁithi\x the act itself and

ket must ‘follow it. -Punishment.is alse inevitable; the bad act mu.sl: of
A .. ‘necessity be punished; and the children advocate retributive punishment.
T - % L 3"




‘For-when they are asked to suggest an ‘appropriate punishment for a mis

deed,. they usually decres a pinishment that is, in the eyés of adults,

Gxcessive (pp.263-265) - 8

1310’ b diadn. of veteibutive justice, every
punishment 1s accepted as.perfectly legitimate;
\.a$ necessary, and even as ‘constituting the.
essence of morality” (p.315). ' -

Piaget further 1nd1ca£es that various moralities follcw upcn one

He say:

another sithout thenselves constituting defifive stagés.

Though wé could not point to any stages - G .
properly so called, which followed one < 5 s g
- another in a necessary order, we were' able '
. to define processes whose final terms were
quite distinct from one another. These - ° " b
- processes might mingle and overlap more or - L e §
less in .the life of each child, but they.
.mark nevertheless the broad divisions of -~ '
moral development (p.175). g

Research Stidies of Kolbers also support Piaget's stages of moral
development. Kohlberg has postulated three levels of notal develoguent
He calls his first-level the “pre-

iuith tri® stages at each-lével:

conventional" level. The sgcond level is the "conventional" level and

_tHe .third level is the "a‘utonomuus“ or p:incipal" levelv ' These levels

ate related in a fisbad, oeias to Piaget's stages: leyel one tomoral | |+
y realism, level two to equalil:y, and level three to aquity Ar_l:ozdfng 6 e 4
Kolilberg, most children of ten and under (about 70%) operate on level one.
Since only this level is-relevant to the present stidy, 1t is discussed

in'the fellawihg paragraph. g
At stage one of tha Eixst Tevel (pre-ccnventio“al level), o
morality is 1den[ified wlth social Tules which pmlerful adults have

determined. Rewards, punishients and physical éonsequences provide the
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cues toi vhiat is right or what.is {;roﬂg, and Gne obeys: in order to avoid

punishmem At st &e twn. an act, 1s deemed xond or bad to. the. degree

that it furthe:s lo hindexs aatisfa:tmn of ' needs:'and desires HELIN

Sebesr_a, 1975, pp.1i 103y:

Egucentricis in-Children ', . /- i g '

From: his studies of children's thinking, Piaget. (1971) cnncluded

that young thildren are egocentri¢. ‘He also'holds that a child below
the age of ‘eight 1s alnost entirely an individu;lis:. \Tﬁ;c is o ways
ins wmd is very i.:r'gely centered in his.own feenngs. He‘belie’vgs o
that everybody thinks and seés thitngs as he does. He cannot fake the

o pamc ‘of view of ochers, since his own naeds and wishes are too llrgenr.
Thus, tifa ‘nifd believad WngstE e e thersankar ot the! \miverse )
; L “This egocenterism in the chiid s brought abnut by certain:

) cnnd,uians of the child and his world. One group of conditions consists

of those of an individunl nsture that is, those bound up u’ith the . &,

consciousness of children as it derives from thelr own, ac:ivity Piageg ’

‘holds, tﬁat in the. chil here 1s a lack of diffetentiadon between

'cnnsciuusness of “the agtion of self on the self, and €0 lsnieuslgess of :he"

sction of self on'things The child's mind does not ddd ngutsh the el
7 ‘from ‘extetnal world, and"thus the world is regarded as : contLnuops~ihola
itk g‘quivgu,ané ‘feelings, desires and the 1ike:  The other group of

‘v‘conditions consists of those of a s’aci‘al nature, . that 1s, those bound up

with the felations' felt by childagh to exist he(ueen them and t‘ne{lr

gpuen:s. Piaget mam:a1ns that children see their parents,’ fike the

parts of .their own bodles, as ‘objects that .can be moved in continual

Ay T




response £o! their desires. “Mhis 15 especially frue of childred helou ¥

the age of. f‘lve ©or so, when evary naed and desiz‘e of the child is b

respnnded to and catered for by the parents. " Even thie mexpressed

he age of leight or so, - 5

desires of the c'hllrl are fulfilled.. .Even up ‘to,

‘there 15 considerable clmtinulty bet‘deen [he children’ s activities and

ehosE of ‘thelr parents. - Moreover, ‘childrén'are, perpetuiily un}‘suunded F

h'y adults who not o‘n1y know more_than ‘they do, but ‘alse do even';:‘mng

in their" power to undersl:a'nd _them; who avén anticipate their thaughts

(therefore, are perpetually under. the urpress oty 5570 U

and destress Fhildven,
g

" that. their’ thoughts, aims and desires are known to'adults. .

. F , 2 sl G
E5 i . Animisn -m Children N L)
ne::elhem (1976) potnts out that young, children's. o thiKIG 180 5 -

animis:ic. that they regard ‘s living and conscious & large number Of,

dbjects ‘which, for us, are inert. ‘As Benedict., (qun:ed by- Beuelheim)

X puts it:

{ = il The child assuies that his relatfons to the = . .7
S - ~  dinanimate world are of one pattein with those .. -

to the animate world.of people:.’ he Fondles

as he would his mother the pretty thing that, = 2 s e
- pleased him; he strikes .the door that has T :
+*"s1ammed on'him (p.46). ; " Cow Ve B 5

because
G a3 He {5 convinced that this precty ehiri Toves - '
n t6. be petted -as much, as he doés; and he ' g

e gals, . punishes the door becausé he 1s.certain that i :

S L the door slammed deliberately, out of evil ° : :

intention (p.46). 3 . % 5

iy Bettathetn sddy thak the ehLzd fc[ndles' :’he pretty thing

Piaget's (1976) studies ha've_;hawn that child en's’ thinking '

This ds o because

ns animistic until the age of pubeiry.

R 2 The -child does not distinguish thé phychical
% . from the physical world, since in the early “o e
y stages of his development he does.not even £ E
i . X ‘ Tecognize any definite limits: between his y
s {i. self and ‘the external world (p:169).
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pawed valhte studies; Plaget has distinguished four successive

Stage I (up to age 6 or 7 years): All Things Are Conséious
. by thenselves or are set in motion.

can mnve ;as it tulls down a hill.

n.e ‘child in this stage certainly never says that
everything is conscious. ' He simply says that any
object may be the seat of consciousness at a
given moment, that is to say, when -the object:
displays a particular measure of detivity or is®

; the sest of ‘some actian (p. }74).

Stage TI (6-7 to B-9 years): Thingx That Can'Move Are Conscious

types of and ¢orresponding stages of animistic beliefs'in the child' 2

During this stage, the child assigns consciousness only to .

things that cam move:

During this stage, animism is associated with ‘objects that move

Thus ‘a stone is alive, because it

that is, only those objects are conscious which/

W I Z
are ordinarily in motion or whose special function is to be motion. 1’

Thus; the sun and moon, the stars, clouds, rivers, thejwind, ete., are

all regarded 48 consclous (p.179).
2 )

Stage III (
Accord Are Conscious

to 11-12,years): . Things That:Can Move Of The_rir Own

At this stage, only those things are rkgarded 4s conscious which

can move Of themselvés.
and characterized by systematic bellefs,
Since ‘it blows of 1th own accord, o & g

Snew o exernal cause nakes the Wrind blev:”

therefore, it must do so Of its own accord and
must be auare of its movement (p.183).

Stage'IV (ugpally reached at u

. and insecfs. The fobrth stage is not reached usually. before the dges

Thus, the uind is alive

During this stage animisn is more réflective

2 years): . Consciousness is Restricted’
to Aninals -

At ‘thfs stage, consciousness is restricted to animals, people,




Gy of “11-12, but several children of 6-7'years are found to belong to it

(p.186) .

stages of animism are présent in'vaxying degrees. ' ' - - "

Magical Beliefs in Chxldren ¥ ]

Shial . Plaget (1976) observed that children believe in magic by.
l' 7L ;‘partlcipution. That 15,‘ they-believe that there is a\telatinqsl_{i? |
1 ! . between two beings or objects and that they have a dxrer,:_inﬂ'uence on
o o another even though- there may be no spatial contact. or causal ;
comection betveen them. They belieye €hiE they can'make use of this
participation in order to mndify reality. A numh:t of Such convictions
about” magic exist in children. Piaget has classiﬂed them into four
, Broups? o s NY K
1. Magic by pﬂr('.icipatiun between actions and things: children

; X ‘perforn sose dction believing that it eseritacs an influence -
{ R : ’ on a particular event they elther desire ot Eea:,‘ For exsmple,

counting very fast or withour_ a mistake as a'means of gaining.

what one wants. ! o

Magic’ chrough participation between :.hought ang thtngs: [gne

‘of these migical beliefs consls:s of tninkiog b kmething to

* make'a purticular event happen or not. For. example, the

children think the opposite of what they really vant

Magic by’ participation ‘Sefueen: obects? - childrén believe that

an object or place can be used to influence another object.

¢ For Exauple, l:he belief that by ebxking one's hands, or waving

a'fan, etc. oné can "make air" and can’ even draw air from

{
i

outside nmmgh closed windows. - !

Thus, 1t would ap?elr that in prinary grades chﬂdren all the




m act nf itaelf on‘ that Df Dthe‘zsmb These’ n::iutpatin s ar

'rnr example, chlldren 1 they can fidke the sun, the

*moon, the stara, ‘and. the cloyds move in obnulnce» to then.




CHAPTER ITI

THE NATURE OF FAIRY TALES -

', Definition .= _, 7 o N
5 3
In the English Lnigunse, the’ térps: "Zolk tale! and "fatry cale"

are bf:en used ‘interchangeably. llwever, the térm Solk tale can be

‘legitimately enploged. i a mich hroader petise to #ielode ali forus of
prose narrative, uritcenor oral, which have comé td be handéd down

through the years. Folklorist Thompson (1976) has classified various -

folk tale forms: - the Marchen (fairy .tale), Novella, Hero tale, Fable.'

Saga, Hyef, Beplanatory tale and' xﬁ‘mai tale. . These fams ate noc all,

that rigid, as :hey blend into each other with mszing facility!" (p. 10).

e Ye( there seems to be a’ certuin hody of stﬂt‘ies within the general class
"folk tales!! that can be designated Migiry tales”. “What exactly; then,

,is a “fairy [ale"? °

The oxord dlcr_ionary defines fairy as "one class of beings of

dminucive size®

and fairy tales as "“stories about fairtes'. But
Tolkien (1964) points out that these definitionsare too narfow (p.15).
The ‘word m‘ includes rist only "dainty" Iteele crut‘ures, as populariy
believed but the whole rnnge of supernatural heings Briggs in her
“4n E:cyclapedia of Fairies" (1976) Kas described a uhole variety of
fairies. These may be asbig as humans and as small as a Fingertip or -
an tusect. In addition, elves) pixies, fobgobliis, d?mfx;. glants,

mefpeople, trolls, ogres, witches, monsters and magicians all’come under

the general class "fairies". ‘Describing their character traits, Briggs

(1976 saysi i 2 3 o O,




The fairy people are good and bad, beautiful and’
hideous, stately and comical and. exercise great
power over human affairs (p.3063).

Morewz(, zha “yord _fa_itz m:elf originally meam: "fai-erie", a' state of '
ehchanment - to be earriad avay o atother viorld where strange . things

may happen. Thus_the word "fairy _ineludes not only a varlety of Y
fairies but also covers the whou area of, the aiethatitaly Tclkien

(196L) states:

Fairy stories are not ln HeEaAL BigHshidage

stories about fairies or.elves, but stories. about

fairies, that is Faerie, the realm or staté in*

which fairies have their being. Faerie contains

many things besides elves and fays, and besides
= * dwarfs, witches, trolls, giants, or dragons; it.

i holds the sea, the sun, the moon, the skies, ‘and
the earth, and all things thatare in it; tree
and birds, water and stone, wine and bread, and
ourselves, mortal men, when we are enchanted %
(pp-15, 15).

tales night: seem to require the presence ‘of fatriss, m Thomp
(1976) says:

K ¢ 3 - it
*{ “The .great majority of such, tales have no fairies
(®.8); 7 o

Tolkien, (1964) also saye:

#  Stories that are actually-concerned primarily
" with ““fairies', that is with ‘creatures that
might also in modern English be called 'elves'
are relatively raré (p.16). ey %

Clarke (1963) supports \these views. He says:

Relatively féw marchen actually deal with "little | "
people" of the supernatural vorld (p.23). ;

Fenner -(1957) agrees. ' She says:

=% It'is true that in many fairy tales queer little
+ people who perform magicaften appear; sometimes

they are funny and sometimes they are horrible;
sometimes like what we have come to think fairies

are —-dainty little creatures. But there do mot
havé ‘to be fairies in .a fairy tale (p.48). -~ -




It appears from these st‘étéments that the presence of, fairies is

fot essential to fairy tales.' What,does sgér to be important, hquever,

is the element of the supernatural. The Opies| (1976 matatain:

Although & fairy tale is seldom a' tale-about fajry
folk, and does not necessarily ever feature a '
fairy, it does contain-an-enchantment or other
supernatural element that is clearly imaginery .

1" A majorityof fairy tale scholars seem to agree with Opies,
Krappe (1964) defines fairy tale as:

- a continiitus herrative concetninglone hero or
Heroine, usually poor and destitute at the start,
’uhﬂ after 'a series of adventures in which ‘the
[supérnatural element plays a conspicuous part,
attains his goal and lives happily ever after (p.1)..

Thompson. (1976) defines marchen.as: .1 ...

. .,a tale of some length involving a succession
of motifs or episodes. It moves in an unreal world
without definite locality or definite character and.
s filled with the marvellous. In this never-never -
- . land hunble heroes kill adversaries, succeed to

kingdoms, and marry princesses (p.8)

_Sutherland (1977) also reminds us that it is the "magic" that'is at the
% ]

heart of "folk zsles".

# | These are the storigs'that justify.the chudren s
"name for the whole group fairy tales. Fairy i
godmothers, giants, water nixies, a noble prince,
tuined into a polar bear, the North wind giving a / el

) poor bogmagic gifts, to make good the loss of his”
precious meal, three, imposgible tasks to be
peTtormied, & 1ad susichingfor the matir of lise
S hwse sva some OF the mefifs and sone of th
fairy peopl@ That give the folk tale a quality s0
mearthm beautiful that they cond close, -
to poetsy (p. 149). i )

Georgiou's (1969) definition seems'to echc the views of all.these wrilters.

She says:




23.

Fairy tale is the ‘term that. best describes that

. strain of folk literature which embodies a universal
- truth in highly imaginative fanciful forn, . In its
simplicity and lyricism, a fairy tale {s not unlike
other forms of folk literature are. —- & short .
narrative with an uncm.pucacad plot It'is 1v:s use
of

spp at
differentiates 1: polisehe ettt
(v 186). / % 1

It is clear from these definitions that the supernatural element’

nust be present in‘ a falry tale. ' Although .all fairy tales lie in the,
realm of folk tale, what sets them apart from the varying types of

folk :a1es~ 1is their element of the supernatu 1% jeuscher (1963) says:

The terms "folk tale" and, "fu Y ‘tale" are ised
interchangeably. Howéver, it tould be argued
" that there are folk tales which-do ROt contain
supernatural beings and miraculous; Bvents which
usually are part of 'fairy tales (p 3).

‘Fsi y Tale Versus Myth .

Fairy tale and Byth are ‘closely related in that ‘the samg AR
figures are found, in both and miranulous events occir in bnth. Ilcwevex,
the way these are presented is entirely different. -The iy WaTE s
are people very much like us. For example‘ "Beauty" in "Beauty and the

Beast". By contrast myths -are concerned with gedé and demigods. Wha:ever

strange events the falry tale’ ‘hero experiences, they do not make him

superhinan while the opposite is true of a mythic hero.

3 5 s
Every myth is the story ofia particular herej Theseus, Hercules;

Beowulf, Even the par%nts and other major B
proper names. The protagonists of fairy tales aré referred to as 4

"girl" for instance, or "the youngest brothei".” If names appear, it is -
quite clear that these are not proper names but genéral or des‘cupm;

one:

For . example"Cinderella”, "Little R&d Cap'. 'Even m‘ha hero is
+ ® ” -




iy given a name,' as in'the Jack stories,:or in "Hansél and Grerel", " the use: .

: of very common names makes them generic I’.erms, sta ding for any boy or
For example the'parents
it

| gk Nobbdy elme in.the story’has a nabk.

(Bettelhein, 1976,

are referred as "father", "mother',""step-mothe

. pik0),
Although miraculous’events occur both in fairy tale-and myth, |

Bettelhein (1976) explains’ that: st " 2

.. % ihe dontnant feeling a myth conveys 1is: . : 2
X this is absolutely unique; it could mot have T E R
5y . happened to_an-ordinary mortal like: you or'me. 2
e s en By.contrast although the events which ‘occur in t

fairy tales are-often unusual ‘and most improbable, e g

they are always presented as ordinary, smething " *

that could happen to you of we or the person next

door when out on a walk in -the wbods. Even the =

nost remarkable encounters are related in casual

everyday ways in fairy tales (p:37).

Anocher algnifieait differenas botween. the myth and fairy talé

“is the ending. While'it is always happy in fairy tales. 1¢ 4 nearly

@ P always tragic in a myth. Bectelheim says ey S B
> i i The.myth ig pedsinistid, while the Zairy story 1s.

E ; optimistic, no matter how terrifyingly serious

: . some features of the story may be. LIt'is this
B decisive différgnce which sets the fairy tale

i . 7 apart from other stories in whick equally fantsstic

5 evénts occur, whether the happy outcome is'due to.
the virtues Of the hero, chance; or the interfererice
of supernatural figures (p.37).

Fairy Tale Versus Legend :

3 5 . R
A significant ‘difference between a‘legend and a fairy tale'is

that while the falry tale is a story filled with incredible marvels,
bos - 7 :

legend is presumably based on fact. Thompson (1976) defines )(Egend as: 1
9




\

A form of tale that purports to beé an account
of an’extraordinary happening believed to have
actually occured. It may recqunt a legend of
something which hajpened in ancient times at a -

.+ .- -particular plice . :_. It may tell of an
encounter with marvelloys creatures which the
‘  folk still believe in -- fairies, ghosts, e
.spirits, the devil and the like (p.8).

Fairy tﬂlea on the e:h}lﬂnd’ move in an- unreal world without definite

1ou11:y nx,deﬂnue character” (rhm-pson; 1976, 'p.8). Heuscher (1963)
‘also ‘says: ;

Falty tales are narrations that do not base omor -
... originate from more or less historic persons ‘and
{3  events, but vhich describe the "fantastic", the
", that which nds our evarydly
reality (p.4). I -

The relation between fairy tale, legend, and myth is well
illustrated by Macleod Yearsley (1924). He saya
Nursery tales, of Narchen, deal with imsginery
heroes and heroines like Cinderella, Alladin,
Jack the Giant Killer, and'Bluebeard. :
same stories profess to desl with real occurrenies
and the ‘deeds of supposed-ancestral heroes, they
shift dnto the next class, the sagas (legdnds).
ol These legends may go a step ‘further, and concern
: theaselves with the doings of gods, when they pass

. out of the sphere of fairy tale and enter into
+“that of myn.omgy (p.23).

Fom and stylé il

Although fairy tales retaln the atmosphere of the cmmtry and

culture from which they originate, there-are many elenents comion to

all fairy tales. Lipking (1962) identifies several such comon elements:

They are stories that are strongly patterned, ;
with thythnic repetition in matching episodes,
verbal formulae and recurring songs and charms.
Simple in plot .and without subplat, - the stories
move briskly, from action to action, untrammeled

2 by description or exposition. Their moral
universe is also simple, though sometimes with
i : o y




subtle undemmes. the struggle of good against \
evil, with the weaker protagomist on the side of
the good and always vinning. While their world
is a world of marvels, spacious and l:yli:rlnus,
" ‘the foreground is alvays vividly object{fied with
homely details. Ityis a world in which/the
. . felationship between human beings and animals and -
% . plants and even 1 . things 1s iinarily
intimate (p.31): - 2

Introduction” .
" Ihe fneroduction of the tale 1s briéf almost o the potnt. of
1‘npernep:1billt)y. It usully presents’the conguc:, characters .and
setting ina few sentences, Time and place m ‘quickly estabhshed in
the tale. The time is mm past and frequently ‘described by-such’

conventional terms as "Once upon a time", "Lang ago and far_auay", "

olden times vhen wishing still: helped one", "A thousand years ago

tomorrow", or "Once on a time and very good ‘tise too" (Sitherland, 1977,

pels). | Il o :
Many tales do not begl;1 with a conventional phrase. - This

ch.x.:;:ernm_ beginning is however implied. Smith (1975) says:

There is a generally accépted ides, for instance,
that all fairy tales begin with the words "once -
upen a time" and end with the familiar conclusion
% 8 "so they lived happily ever after”. Some fairy
tales do begin and ead‘this vay, but many do not.
Yet this characteristic beginning and ending is
_implied in almost all these stories even when they
! begin and ‘end without them. That {s to say,. they
begin simply, they come to the polnt with brevity,
they give only the facts which concern'the action
of the story and_the ending follovs swiftly and
S ' conclustvely (p,57).

For example;
3 One day Henny ;Penny was picking up corn in. the
cornyard when-whack:'-something hit her upon the

head. '"Goodness gracious mb!" said Henny Penny; . .
"the sky's a-going to fally I must go and tell the -~

<




: Mr. and Mrs. Vinegar lived in a vinégar bottle. -
Now, one day when Mr, Vinegar ‘was away from home,
Mrs. Vinegaf;who-was a very good housewife, was '
busily $weeping -her house, when an uniucky thump
‘brought. the whole house clitter-clatter, clitter-
clatter, about her ears (p.57).

, These beginnings are the signals wl 1ch partend wonder and exclteA s

ment and convey che reader avay imediutely 1nm a dream world where Al

things. are possible. ‘The brevity of the mmducuun 1s part of the.

«charn of these.tales. -We’are imedlately dram ineiEe story and we |

ask:
What will happen next? ' Interesk; concern and \.
_/suspense are échieved at the verjystart (Smith,’ ;
1975, 557,59 : an
For a1k opinisgy oF stﬂ(ies, "Rumpelstiltskin"

""Cinderella’ and "Big Claus and Little cla,(;s ; we are plunged at once

into & 'sttuation, full of dramatic pﬂssibilities " the mille

Who finds herself a queen, set to an impossible: task; the 181y géntla

gl opp: by her” step and ép-si ,the theti

boast of Little Claus which lands him in much'trouble (Storr, in Tueker.
1976, p.67). v T B, s

Thus a good ingroduction. vhbta’the, appe:ite for more, -This
Iricreased appetite leads into ‘the. body of the story

The Davelog\nent

The developnent of the ‘story consists of a . plot, filled with

It carries forvard the note of trouble sounded i
the introduction. ‘The quest’begins,-the tasks are
initiated and performed, the flight gets:underway, ®
and obstacles of every kind appear, with the hero
or heroiné reduced to.despair or helplessness or .
. plunged into more and more perilous action (p.154).

suspense and‘action. Sutherland (1977) w;fs

daughter :
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¥ith no time to react, the reader finds that
\ everything has started zoving. -Events pccur
\ s0 quickly that he. becomes a part of the action”
‘and is drawn on intothe Stéry. for more. enter-
tainment -and excitément (p:191)._

: :hreais the magic nmber for building suspense. . For example, three sons;

:htee duughmu. threg " ndventures‘ three tasks, three witches‘ Tn "Three

Lir_tle Pigs". the wolf giveu three challenges’ t6-the pig in the mck

: l!ouse - to get turnip

p.166)

Repetition fn structure and image

epetition 4s a basic eleﬂmt 1y sany folk tale locs. érec';uen:ly.

to gec apples,  an to" g0 to the fair (Huck. 1916.

% ;
l:l.ea -one. 1n:idpt i.nto aﬂothu‘

to forna- “total pattern, ;ivlng emphnsis/nd cnn:uma.ty tn _main idea and

leaving the ‘réader vith & wified Lmtessitm. E!-'plel of epested
verbal patterns are:” 7 S i

Matiy€, Nanye, Tispie Tee,
- Fishye, Fishye in_the sea,

s . Isebil ay wilful wife, :
Does not want ay way of Iife. !

" ‘Oh grandnamma, grandmama,
m.-: big pars yo\l ve got!

0Oh grandmamma, grandmama
What big teeth you've go

‘Conclusion !

The conclusion’Follows swiftly' on the heels of ‘the climax and

is as brief as the introductifon. -For exlnple, in

cmff" “the isgtng, challenge of the biggest b1} goat smounces the

cl_i_-n. The-fight begins, the biggest billy goat vins and: the gruffs

Ry & ¢ (Georglou, 1969, p.192). °

"The Three Billy Godts




i nté free to eat the grass for the restof their ldves.- .In'the "Sleeping

- Beauty , the kiss bream; spell and the wedding takesiplice quickly.

The Gonclusdon ends everything thiat vas started in'ihie dntroduction.

The hemes and herblnes achieve ‘a happy end to their atruggle and the

“villalns are ‘thorcughly punlshed (Sutherland. 1977 Pe 155)

The ‘andifgs+oF the Fatry. tales have s thargcte
istic: sinilarity which is conveyed by the familiar
: "happy ever after" termination.. Fairy tales may ‘-
S, . indeed end with these vords; many of them do,
2% hut, whatever the words, the sense’ of: finallty, of
having sstisfactorily, disposet of ‘the characters =i,
27,58 tha stiry, s ss complace 52

Shipy &nap, smout, . <
This tale's told out.

o " (ntth, . 1975, pise)

Fion that tine Forvard the robbers never .
ventured to that house, and the four Bremen town
magicians-found themselves:-so vell: off where they -
were, that-there they, stayed. And the last-
personwho xeum\et&s tale 4s stdll living, you:
see. 3

k P The Harquis, with_n‘ptofa‘nnd biow, acceépted the -
_ ‘honour that the kind had offered him,'and _that very:
_day he married the princess. 'The “Cat becamea great
lord, and'he mever chased mice afterward except ir
the tsay. of sport. < )

= £ S . ° (loé.edt.)

“Characterization . ) 4

The characters in fatry rales are_ early Adefined being synbolic

© 6f the ‘completely good ot “the entirely evil. . Sutherland (877) resarks:
i
The chanqﬁers dre more‘or less :yped. The good'.
people in these storda¥\are- altogether good, and
the widked are so’'completely wicked that we waste.
no sympathy_on,_ then when; in the end, they are
N liquidated, - So, too, Ehe aninals in the folk
tales stand For simple traits like loyalty,
cleverness, shyness, cruelty. (p.157).




d . kchnracter developnent . is seldom depicted. . Krappe (1928) says: -

The hero 1s supremély egopd or rclever at: the N
outset” and obviously, remains .so-till the end.. . d 3
There Ere but Eew exceptions to this rule A . -,

1 3 . . . for example, in the tale of the "Golden

©'Bird" the hero repeatedly disregards the. .

advice of his Kind helper and gets into “. i 3
" trouble- in consequence : “Only on the .last quest ' AP,
does he mend his ways and attain his goal (p.l16).> "~ k # -

1

" The fairy tale hero is usually the youngest son wio is scored = —
and neglected. by all around him, uhﬂéu thie her.?in; is of:en‘iii_-uea:ed 2 A
by'a wicked s:ep—go:he{ or step-sisters. Inmany me‘}. the hero is an
orphan: or else.a Qxdou's son. In mdny tales he is gvln considered .
stupld and lacking' in ambition by his relar_ives and neighbours.~ Often

_ the hero 1s not even recognizable as a hero; he appears the least likely

to succeed,” Aquino (1978) points

» Often ‘the hero is of no previously discovered E
distinction,"a "little person" who performs 1 ~
brave deed or goes onto' great success. The D & B
examples of unlikely heroes in fairy tales ares . L
the "Valiant Tailor’, 'Jack: theGiant Killer'; .’ { .
+ and "Cinderella™ (5.24) - B 2 2

S, : With ‘allhis virtues, hovever, the hero would hazdly succeed in
his task ui[huu.t the help of friendly powers. Sam:\:imes the friendly
+& jpowet may be 4 belpful siimal g5 in "Piss in Books", but m}m often the’

helpers ate of a superiatural’ kind ds in "Ton'Tit.Tot". The hero wlns. ..

| = their friendship through his’good ‘and actlms. the
part, of the aninal helper is taken over by tnantnate objects. ; Fo

example, the hero or heroine is asked by & tree to shake down 4t Fruie s

and he -or she is rewarded by the tree's refusal ‘togive ipformation to
o the pursuing witch. . Tn many fales the hero is glven some migical object

" wiich makes Lt possible for himto actomplish'his task. For example, .




,and magicians. The villains in the end meet with their deserved

31
& usglesnoren, ‘magte carpet, an inexhaustible'money bag'or a angte
pot may suffice (Krappe, 1928, pp.18-31).
The villalns in falry Cirgs can be grouged Satan two catagu:ies.
To the Eirat category, belong the hateful untles, ugly sngp—m:hezs,
envious brothers or sisters or step-brothers or. ste‘p—‘slst‘ers. Under
the second category s the glants; dregons; ogres; witches, sorcerers
punishment. They are, chroughou, endowed with superhunan strength but
their supérnatiral strength is maiched by the hero's nimblgness and vit.
Evil may prevail ovér good for a while but . . .
lové 1n all of 'its "goodly and godly" manifesta—
. tions of kindness, charity, and purity of heart
prevails triumphantly over whatever wickedness

and evil may be besetting the protagonist of the
tale (Gillespie; 1972, p.24): .

style . o # ks
One of the charms'of the folk tales is the language and the

nanner in which they are’told. Sutherland (1977) says: ¥
| ©  For these tales were never read silently; tHiey ey
were told.until their form and language patterns
were fixed. Consfder:
|
"Lit:le pig, little pig, let me come in.

H "No, No, by ‘the hair of my chinny chin chin."

' - "Then T'I1 huff and I'll puff and.I'll blow
your house in" (p.156).

“ The words are suited to the mood and tempo of the story. 'The
dlalogue in these stories is so matural that real people seem to be .-

talking, ~Georgiou (1969) writes:

" “The story telling lnngunge 15 nversationals

 direct, and flowin "Fhree Little
Pigs", the dialogue be(ween the wolf and ﬁigs
proceeds as follows: -

v

i




"th(lc pig, I know vh:re there is a nice
3 field-of turnips
-~ "Where?" siid the u:ue pig.
- "Oh, in Mr. Smith's home field, and if ‘you
) .. will be ready tomorrow morning I will
s call for you, and we will go (ngether,

or

aid the little pig, e

F be ready. What 'time do you mean to go?"
"Oh, at. six o'clock” (p.194).

2 g Allothat :hnacl’.erlltlc of folk tale stylo is the use of rhymes.

.The siyle implies Yhyme as‘well as proge. For.examplé; Sytherland oy -

.. writes:

b . 1 s
% "The Well of ‘the World's End" .("ThaaFrog
King") alternates prose and verse, witli the °
3 frog singing over-and over the' same words )
By dop W excepy for, the request in the first two lines
in which he raises his demands each ti me:

P i " . "Give me ‘some supper, my hinny, my heart,
& % % . Give'me somé supper, my dn—nn
! = Remember the words you ai

In the meadow, by the Well of The Vorld's Ena”
5 3 (pp.156,157). .

- Repetition of responses, chants, or poems is usually a part of

the tale. For example, in "Snoy White and Seven Dwarfs", the dueen
+ vepests: A o
. g 3 ; : *
» " "Mirror mirror on the wall, .
s Who, is faifest of us all.%

And’id."Giant and the Bean su].k", the, 5llnt repencr

;. "Fee, £1,'fo, fum." >'

\ © ' (Huck, 1976) p.167)

; Mirseles g o Wt g ‘ [
. The; ilous 4s-a vital i the ‘Fairy tllg.




taken as,a matter nf/cnurselbappeni;lng. The world of the fairy tale.
" presupposes a universe where -thessypéinatural happenings afe not,seen
as fiiraculous; but rather as part of one's everyday experience. For’
" exanple, Hansel and Gretel are not surpr‘ise\‘l_‘jat"epcounl:erit}g a'witch in
th;.forest‘am‘l the princess is not at all 'shocked to encounter a talking

' frog who later becomes the prince. Luthi. (1976)'says:

| 5 : .. . the'miracle is not, a cause of wonderment
g : in the fairy tale . . . it is an essential 5 2
2 5y, . element permeating all things; it .is part.of .
o { ' the fairy tale vital substance. . Everything can P -
. ¢ r . enter dnto relationship with everything else;
o 5 that is the actual miracle and at the- same time
. the simple foregoné conclusion in the fairy tale
: 3 ®.76). ; S R LA
L4 ¢ . . -
Magic $¥

£ ' Magical powers are frequently given to persons or sintndis, 1n &1k

tales. The transformation of an animal into a person or vice versa is' a

part of many folk tales. Examples aré Beast in "Beauty and the Deas

4 :
and the frog in "The Frog Prince".. Magic objects are essential aspects.
’ o 3 i : :
S of many tales. For example, the magic table cloth'is a frequent device
for providing food as in "One Eye, Tvo Eyeb'and Thres Byes”. . A'rtng. and
e = & ] .
a famp play an essential part in the story of "Alladin". Other magic
objects that’figure in folk tales are dolls, purses, harps, theé bthe " -
goose ‘and many others .(Huck, 1972, pp.172,173)
f : S 'S T S s,
& ~ * . %
N
i 2w . " ;
L c ; Loy




=g . CHAPTER ‘Iy 2 #

"\ THE GHILD AND THE'FAIRY TALE
The prevlnus chapters have established some of the character~

- lstins of children and of falry tales. ' A closer look at these
characteristics reveals that there are many similarities h;:ween the
fndThiS chapler’witl steeiph 5 potntieut the matehiing Ehavachor. 7
Litles thak ek to elaE PoSEIeuLarYy Sathe akass of morality,

egoceritrism, animism and magic 1n':hildran as well as in fairy tales.

Besides the appeal of the concent, interestingly enough, the Fonboany 5
style of the Eairy tales also have their appéal for young children:
The matching characteristics that exist between child andthe ‘form ‘and
shiie of e tales are briefly discussed.

S v - ‘

- Morality in Child and Tale

As was discussed in Chapter.II, during the primary school years
] «

it 4s the morality of constraint that prevatls in childrem., Duriog this

stage the child believes in retributive justice,.that is, that rewards

and punishments -are me:ed out for merlt or guilt. thxﬂ:u\:ive jusr_ice
‘is characterised by what Piaget (1965) calls the,child's belief in.
_explatory punishment, that is, there is no relation between the content
of the guz1:y act andlthe nature of its punishment. The way of setting
things Tifht is to coerce individuals back to their duty and to bring

h‘nme their guilt to them by means of a powerful punishment.

For the
children Piaget examined, punishment, as he puts it, must be "smart
enough" to make them realize the gravity of their misdeeds. .Piaget's, '

_subjects consistently thought that retributive justice was most just-
y o =73 MR .




“It 1s worse™ said one in choosing a. harsh

i when it-was most severe.

“that will punish-him most" sald another «(p.231).

. - punishment; |
Suéh examples of retributive justice through explatory punishment - J

% atiound in the. fairy. tales, says Favat (1977)‘ Sevéte punishments |

. S i

¥

}

invariably befall’ the wiong-doers. . The servant girl in "The Goose
o ;

/G1r1", for pretending to be the true princess, is put naked Into a
barrel stuck with nails and is dragged along by horsés from street. to

street until she is dead.” Tn Yisnow White and, the Seven Duarfs", the el

queen is'made to dance in Ted hot shoes cill she falls dead.

During the morality of constratnt piEtad, “Eia ER10'S Ganae o

. distributive juscice - the system whereby reward and punishnent are
diyided among the déserving and the guilty, is almost entirely dependent
- dpon. the notion that whatever is commanded by the adult is just: B

Children.do mot consider motivaticn' ot circumstances i the distribution

. , of justice (Pugat, 1965, p.263).
= Tt Favat (1977) shous that the child's belief 1o adilt authobity

and his -lack of concern with motivation are present in the fairy rale.

v He' says: £

: .. ¢-For the child, thé laws of the world are the ldws
s of the adult, and to violate the laws of the adult
is to violate the laws of the world. Similarly,
” in the fairy tale,: the laws of the world are \
" ».. located in the adult or authority figures -- the
BN old kings,  the crones along. the roadside, the fairy: .
¥ ‘.7 godmotherd, the mysterious husbands, and the like. -
| To transgress: their rules is actually to transgress \ R i
g the entire world order. Thus for. the wifé in-"Blue
o 8 Beard" to unlogk the lagt and forbidden door is mot
i merely an act of discbedience.to her husband, but -* - =\
ds as well a violation of that pervasive rule in-the '
. : world of the fairy tale that insists that injunctiops
and other prohibitions be observed (p.34). .




\ Given the evidence supplied by these "hnrmes that nouvucktén
Gircumstances ‘are not ‘considered’ in the world.of the fairy tale s}y

quite consistent with the child's conception of whe world. For /|

example, Piaget's subjects (1965) were wlla of a story. in which one boy,
nis:hievously playing with his father's ifkpot, made a ‘small blot on

[the table cloth, while in anothér story a boy,. helping his father to

‘fl].l ‘the inkpot, made a big blot on <he table cloth.  The children

judged ‘as naughtier the boy-who made a bigger blot. The children judged

the actions in terms of their material results rather than in.terms of

the intentions behind' them (p.122)

Sinilarly, fa fairy tales, motivations and circungtances are

sot constdered. - Favac (1977) naintatns: g

{ It does not matter that it is because his wife is
3 dying that the husband in "Kapuazul" steals the
lettuce from the witch's garden, the theft has
*. angered the witch and the cOuple's'first child .
must be forfeited. - Similarly, the fact that there -
‘were not enough gold plates for all the fairies in
. the kingdom in "Sleeping Beauty" does not lessen
the dnsult to the slighted fairy, and the g
princess thus receives not only gifts but a curse %
as vell (p.35). = -

} Egoceritrism in Child and Tale.

Young children are egocentric. They live with the impression

that their thoughts, aims, and desires are known and shared by those
around them. Turning to the fairy tal:, one finds that the relaum\nhip
B of the hero to his world Ls much the sane’7s 1 thesrelationship of i :

Bettelhetn (1976) points out: /

Since the child is self-centered, he cxpects the
_anizal to talk about the things which are-really -
significant to him, as animals do'in fairy tales,
, and as the child himself talks to his real or to;
animals. A'child is convin@ed that the animal
understands and feels with him, even though n b
-does not show it openly (p.46). _ HIREA

:}_\lldten to cheln §
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Just as children are situated at the centre of a universe, so
also the hero of the fairy.tale exists at the centre of his world. The
events, though adverse'in the beginning, Join together in myriad.weyp ;
and eflable the hero to fulfill his desires. For example; in Perrault's
version, Cinderella is delivered from adversity through her godnothir's
help. In Grimm's Narbion, khe bagY Crenyshovers o i garments

upon Cinderella. In "The Goldén Bird"

the prince fails many times to,
Find the golden horse’and falls on’'many occasions to heed the warnings
of the fox, Nevertheless, the fox forgives him each time’ and continually

protects him from danger (Favat, 1977, p.37). 5

Animism'in Child and Tale = ) TR

' Discussion of animish in children has shown that there are four

typés of animism in children. Favat (1977) maintains that all these

.t.ypes of animism found in children are pr;sent in fairy tales. He sts

th;‘z the type of animism in which consciousness is attributed to objects

which can be active - objects which move of themselves or can be set in

motton, is found .in "Sweetheart Roland”. Here the three drops of blood

fron the murdered girl's head. speak vith hunan voices.

! Tl THRAAE £ R0 LA S s o HEte, e
thou?" the three drops of blood . . . answer: "Here
t]

stairs,! "ere in the kitchen varning myself,"
ere in bed, sleeping” (p.31).

and "

The type of animism connected with objetts whose special function
@ i

{s to be in motion is found in "The Seven Ravens”. In this story, .the

sister travels to the end of the world to seek release of her brothers.

There she is rebuffed by the hot sun, which devours
children, as well as by the dismal and dreary moon.

. The stats, however, befriend her. - Sitting on their
own special seats, ome of them, the Morning Star,
speaks and gives her a little-bone which will open
the mountain wi;éreln 1ivé her brothers (p.31),

)



Tee eéxercise similar influence in the world of the fairy tale.
_ability of the prince,

" the enchanted swans in-"The Swans",

magical occurrence results.

The' ¥ype of aniiem 1n which consciousness is attributed to
‘aninale 1s most comon. In fairy tales. Ailarge wusber of tales nave
sraking aniuals which have been transforned ffom humans to. beasts:
_The examples are the frog in "The Frog Prince", the bear in "Snow White
_and Rose Red", the beast in "The Beauty and the Beast".' There are many
stories in‘which the animals are not enchanted humans but they can
s;)ea'k like r;umaus. The examples are ,:hé ¢at in "Puss in Buat‘s”, the
flounder in "The Fishérman and His Wife" and the wolf in "Little Red
Kiding Hood" (ppi31,32).. See also Chapter II, pp. 19, 20 here.

F4

Magic in Child and Tale . ¢ e

Favat' (1977) points out that’the migleal relaitonshity that exists
in the child's conception of. lh? world Exist.s in the world of the tale as
Well. Jugt asvobiacts, astionds, tioughesy words snd VALL Ganskerclas .

magical infiuece over events in the child's world, so can they he found

For
eximple; ‘the ‘nagteal tfloence of actions o, EiEE 18 found 1n the
through the action of kissing the enchanted %
princess in “Sleepirig Beauty”. The same can‘be seen in:the ability of
rough the action of ‘breathing on
one another to restore thenselves/to their human forms.” ~

Favat further points out that more often this type of magic
appears in the tales in connection with a magical object; chat is, the
objece 1s acted uwpop oxsome action Ls perforned With the object and a
This camhxned function of magic by action
and 'magie by: object éppem; Bodielonswill o6 e Tiluciiort , where

the tinderbox, upon being struck, producés the dogs that aid the soldier.




In "The Wild Swaris", the throwing of nettle shirts ki b

swans retyrns them tohuman soras .
“The magical relationship beiveen thought and things can exist

in the form of wishes, Characters wish fur sumething to ocecur and i

thetr wishies are Fulfi1Ted: For example, Cinderella in "Cinderella"

wishes at the tree and the white bird throws down to her whatever she |
° e

~wants. In "The Seven.Ravens",  the father who rashly wishes his sons
were turned into ravens soon gets his wish fulfilled.

£ Magic by commandment is found in-"The Table, The Ass and The

py .
‘Stick" = the sons command thé table by means of the formula "Table be
covered", the ass by "Bricklebrit"; and.the stick by "Stick, out of thé

sack, Tn "bindererta® the young girl.commands the hazel tree to dress

her, saying: ¢ < i

“Shiver and quiver, my little cree,
\ Silver and gold throw down on me.'

. Just as animism, morality of constraint, egocentrisi and magic
| characterize the world order of the fairy tale, so do_they characterize
the Teal world order as the child believes it to be. Thus, the child
Sl e, s, Feptoscrbodtin fairy tales. It is net attfieute

for th to believe in magical events and talking beasts in folk tales,

" since Yhey are not far removed from his own beliefs in magic and animism.”

Bettelheim (1976) points out that for the young child there is

. w0 cle:lr line separating objects from living things. Whatever has life

has, 1ife very much like our'own. He is convinced that the apimal
undézstands and Seels with him:

The child expects the animal to talk the things

which are really significant to him, as animals

e |[T% do in fairy tales and, as the child himself talks

fo his real or toy animals . . . since all that P




moves s s#ive, the child”can believe that the
wind can talk and carry the hero to where he
needs.to.go, as in "East of the Sun.and West of
the Moon" (p.46).

Bettelheim further points out that in the ‘aninistic thinking of

the Ghild; even. the stondarars alive: o b turned into a stone in the * . .. '

fn:y cales. stmply means that one has to | remin silent and unmoving' for
Ll o e tine, For:the sshe eapon, 1E7is possible for the chiild to bellevé’
1n heretofore silent h\:jeqts beginning to talk, give advice, and join

the hero. in his-adventures! Alsoy'as the¥niid believes that everything

has a spixit similar.to his ow, just-so he can TR e gl

change intc an animal .oz wvice Yebod (p.47):

Othier Common é’harac:ensucs

Besides the appeal of its content, the form of the fatry tale

also has a strong appeal for'children. The Tength of the tale i:self

is appealing to children who have a shart A:ten[ion span. These tales

ate Finished 1n'd single sitting' énd; thus ensble childfen to achieve

_gratification quickly within an individual tale (Favat, 1977, p.53).

. : The brief introduction of fairy,tales with minimum of ‘distracting

details catches the child's attention. The vigorous plots of the'folk

tale; full of suspense and exciting action, have an appeal for young
children: !
: Things. happén in these 'stories with just the
L . hair-raising rapidity that children yearn for
\ g ‘in real life and rarely find . ., . the heroes
\ . ‘and heroines dothings --- théy ride up glass
\ % hills, slay giants who have no hearts in their
Vo bodies, outwit witches, get their rights from ' -~
the north wind, or'pitch an-old witch into an
oven she intended for them. Here are no
brooding introspectionists but doers of the .
% vigorous sort (Sutherland, 1977, pp.154, 159).




™

- 7. Conclusions in fairy tales satisfy children's eye-for-an-eye'code .
of bthics and do ot trouble Lhéir imagination. This is so because they

‘helude no harrowing detatis ‘and pethuse gvaryihiing tuihs ol to be wall

at the end. - Evil is punished and good is rewarded.

- The characters in fairy tales are clearly defined.' They are

marked by one particular attribute: - cleverness or kindpéss, goodness

or evil.. These striking, pérmanent qualities of fairy/tale cHaracters

appeal to children who are not yet ready for subtle eharacter. development

- (Brown, 1971, p.146).
The rhymes in fairy tales are most enjoyable for young children.

)
Children at this age enjoy repetition of language particles.

Rhythin 1s natural to the life of the child, and

poetry being. the most Thythmic use of language,

satisfies this desire for rhythm (Brown, 1971,
).

P
Lewls' (1967) maintains that children enjoy rhymes because they

can be remembered and because, above au, they, have a certain communal

force: that 45, they can be chanted in chorus (p.174): Sutherland
(1977) also agrees that children enjoy rhymes. ‘She'writes:
* Children are a natural audience for folk material
as is shown in the ways they use rhymes in-their
“play, from the two-year-old murmuring nursery
rhynes refrains to the older child engaging in .
/intricate counting out games (p.159).

The fpregoing discussion has attempted to show a number of
’ principal ‘characteristics of fairy tales are particularly appealing
to ‘young children at a certain stage of their development. Children's
interest'in fairy tales seems to peak between the ages of 5 and 8.
After this age, childfen come to view the tales as improbable or

However, as Favat (1977) points out, there is a Tesurgence

by i

r

impossible.
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CHAPTER™V.
-

VALUE OF FAIRY TALES

Dtiginally, fairy cales vere. probably ot r'.:ei.déd for éhildren'

They ‘vere tales fo be passed on from one adult to nocl'ler. Because of .

the simplicity of trs structure and the ‘depth ¢ iks e tional processes,

the fairy tale has become establishéd as a childreh's mediun. 'Folk fairy-
taled are’especially ‘enjéypd in the primary grades| . Although fairy tales:
werd probably. created for adilts, it can be argued|-that d{aildren ‘turned

to them instinctively, becsiue G thielt clowensss fo i cmid's psyche. 2

Vallaseknva (1974) says: r

was. once a king, . . . their ‘mysterioub-setting:
In a far off land, .*. . their-use of types:

Kings, princesses, magicians, etc. instead .of h
individuals, their animation and personificatidn.-
of animals and their elements of -fantasy, these
folklore cres:ions .are very close to a h?ld‘s
mentali:y .2

With their indeterminate tine Factors %There

Fairy tnles- not ‘only entertain childres, but {hey may also entich

+ their iner life. They nay. »laya mujor paxt in;the, development of ‘a
child’s persomality. They apparently do stimulate his imnginntiun and

~'help him to develop his intellect and clarify his émotibas. They. give

Eull tecugnltinn to his difficulties, whlle at the sane timz they can

-suggest solutions to _the problems whlch per:u!‘b him the child
deveIOps canfidence £ himself | ‘and-in his future.

children's literature --‘with rare excep!
nothing can be as. enriching and satisfying [to: child
and adult alike as the folk fairy tales (Bettelheim,

Tn il hesesind s many other respects of thj\encire 4
1976, p.5). { :




! Fairy tales are most:successful at enriching the inner life of
the child because they start where the child i5 in his peychological and

emotional being Fairy tales . being simple.and moving directly.ts the |

point, speak to the ¢hlld in his own J,pngung

at his own level:

Bettelheim (1976) potnts outs e T .

Fairy tales ‘are unique, not only as-a form.of.
" literature, but'as works of art which are fully g
comprehensible to the child, ds no other form S
of art is. As with all gréat art - the -fairy . A
“tale's deefest meaning will be different’ for : . «
each person, and different for the same person
at various moments in his life.  The child will .« ~ ..
extract different meaning from the seme fairy P
tale depending on'his interegts. and needs of the
", _moment.* When given the chante, he will retird, '@ ° .
®  'to the same tale when he is !eady to enlarge on .
igld meanings, or replace l:hem with new ones (p+ 12) t

Many parents, teackiers, and educitors reject the faity tale on the

ground that it gives the child an unreal view of .thie world and misleads

him as to the Teality of presént day life., However, the fartastic ‘and the

unreal need not be harmful or a source of confusion to the childs

Rirkpatrick (1920) points out that'the child compares ‘the world of..fantasy

" with his real vorld and thfough this concrast gets 2 better idea of
reality. (p. 118) (1965) the same He says:

: (Fantasy) not only does not interfere with the child's -

erieftation to the world ‘that surrounds him, but, on

the contrary, ‘strengthens in his mind a sense of the,

reéal; . . . we can plant realism in his mind not only "

directly, by acquainting him with the realities in

his surroundings, but also by means of fantasy (e 90).

Fairy'tales do piowise sn sajoyhble dnd enchanting escape f zm.
e tindrin. of everyday 1ife. “But this does mot mean that fairy® Cates
are "escapist" simply because theif world is fsncastic one. Accnrding

to W.H. Auden (1962), a work is éscapist only if 1t claing to portray ‘

The fairy tale,

the feal world but its portrait is false (p.214).




_ world of wish fulfilnent.

45,

: " a8
however, never ‘pretends ‘to be a picture of the real 'world. Heuscher (1963)

points out:’

As if to make sure that it speaks directly to the
inner-soulworld, the fairy tale uses various'
devices to avoid confusing its own worid with the
outward reality, with the "daytime" world. This
. may be'accomplished by the use of remote and
fantastic settings, by the- avoidante of 3
specifications of time by means of resorting to
expresstons such as "orice. upon @ time" or: b
d using only the vaguest reference to the Tocation
gt e of the plot:- "near a big forest lived . . .".
“ Occasionally a slightly bizarre -terminating
* sentence such as "and if they haven't died they -
are still living", or a frankly odd and apparently
‘Incongruous ending such as "the story is ended,

* here runs a mouse, whoever catches it can make

_ himself a Big fur cap", underlines the separation
-0 of the fairy tale from the daytime world (pp.187,

Fairy talés do not teach children to’retreat.into a "fantasy" %
A child does not long fot £airy-land in the .

sarie sense as he longs to be the hero of.his basketball téam. Rather,

as Lewis (in Haviland, 1973) points out ' "
Fairy land arouses a longing for-heé knows mot what.

. It stirs'him with a din sénse of something beyond . =
hisreach and far from dullfng or emptying the

¥ actual vorld, glves it a new dimension of depth
(pp-236,237). i,

Born of ‘imdgination, fantasy literature E.\mourages imagination

and creativity. Poskanier 1975) saysi sy

Creativity. can be thought of as the raatrangement ¢
of known elements into new -combinations. Fantasy <N
literature tells of the rearfanging of real
; qualities, develops the idea and sense of the
~ L absurd, and allows the mind to try out new

combinations of information and events in,a non-
4 l’.hzentening form (p.473).

Fairy tales do,” indeed, provide rich' fett!le v ForidER)

Learning experiences and concepts:




Y

Seen from the psythological point of view.’ the

fairy tale has the same bdsis as playing. and as

\ - the beginning of -drawing, except that here, it

\. is'not muscular action that is called upon, but

active fantasy and thought (Vallasekova, 1974,
PP.28,29).

Most sducators beldeve that it is imporcant, co start developing

the imagination isi early childhood. Chukoveky (1955) says:
Fantasy is the most valuable attribute of e i
mind and it should be diligently nurtured fro
earliest childhood (p.117).

Vall&sekmis (1974) points. out:

Without fantasy there can be neither science nor
«  art) nor would there be any worldly wisdom or 2
understanding. . Realistic stories even if the o
child was able to understand them fully, would
result in the basic human balance of 1mxgination
and artistic sensiclvity being seriously
: inhibited (p. 29)

The need for fantasy has been enphasized by Sutherland in fer

book Childben, and Books. She writes: .

Most children enjoy fantasy as a change from the here
. and now; as a breathing space in'the serious process
3 of growing up. It is a-rare child who does not like
some fantasies, and, most children enjoy many of them.
" -The probable reason is that they provide children
with a flight into other worlds, incredible, exciting;
satisfying. Fantasy frees children's own-imaginations
and helps them to face reality with more creativity
and spontaneity of thoughts (Sutherland, 1977, p.235).

A sertous. atack on the faiFy tales qomes from those who say ‘that

fairy tales are too frightening for children. Here we should not confuse *

fear with childhood phobia, a yathclngiul fear against which ordinary

courage is helpless.b Lewis states that these phobias cannot be con:rolled

by 1iterary means, but that if fear j
1a the knouledge that he is bora into 2 world of |
death; violence, wounds; adventure, heroish and -
couatdice, . . . let them at least have heard of

_brave’knights and heroic ¢ourage . . . to help
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withs:and their inevicsble meetings with criel
enemiesin the teal world (Lewis in Haviland,
1973,.p.237). ;B
It-1s true that fairy tales offer up monsters and grim, terrible
£igures, but not only do the monsters and other terrible figures have

‘their limitations, bt the tales also offer immemorable comforters, and

" lprotectors. Exactly what the fairy tale does is this, says Chesterton
. I

" (1968):

. It'accustoms him (the-child) by a series of clear . <
pictures to the idea that these limitless terrors :
have.a limit, that thesé shapeless. enemies have
enemies, that these infinite enemies of man have
enemies in the knights of God, that there is
something in the universe more mystical than
-darkness, stiquger than scrong fear (p.69).

Furthemore; 1t can be Agued that children get a great sense of

pouer, joy and accomplishment wheri they meet the monsters ind ogres in

fear. and continue on to conquer that fear, whether that fear be conquered

in the first, ‘the second; or the third hearing of the tale. In

~conquering it, they acquire mew courage and renewed confidence in their
¢ i

own ability. e .
Although fairy tales often contain acts of cruelty and horror,
they do mot play upon the details of these'incidents. Huck (1976) writes:’

No blood drips from the raven's sister's hand-when
she cuts off a finger, not an "ouch' escapes her
lips. The wolf is cut open so the six kids can | .
escape, and the mother goat.sews the stones into N
his stomach without any suggestion that.the wolf :

1s being hurt. Children accept these stories as
they are - symbolic interpretations of life in
an imaginary land of another time (p.171).

Despite any mineats of fear, due to ogres and witches, and do on
arising during the fairy tales, all is resolved ‘in the end. . The fairy ™

tale itself defeats any fear in that the wicked are punished and good
¢ % '




* triumphs over ’evi‘l. Fhdey cald ditngs ve, desily sicisfyiig o sidiiein, > &
A world without rewards and punishments is & disordered and unjust orld. )
Although sone of the' punishments night scem lacking 1n‘compass:;.'mn to:
adnl[s, children are naturally At(racted to the law of retripution. It
sattefics a ehi1d's yearning for order and justice e vicked are
St DO - D L By ‘Children need to see inflicted
ounishment ‘thaé ;Elts, the crimes 'If thoss who inflict thi\injurya-re not.

punished, Bettelheim (1976) says:

The child- thinks, that nobody 1s sertous about_

i Protecting him; the more severely those bad

“ones are dealt with, the nore secure the child T

|, feels 14y,

Another criticism against fairy tales is that.they teach little
about“the speet Fic conddtions of 1ife in modern niss' foctety; these tales ,
were created long before it cané into’béing. True, on an overt level,
falry tales may teach 'little about the specific conditions of 1‘1_fe in.
modern soclety, im S satbe Tedrael Tt dila ASOL"EHE Haes

" el ot M betniga | and ot Tossible splutions to one's predicaments
in any society.

Fairy tales deal vith basic problems of human Eata B
‘exsple, the deatf of parents, ‘iésertion, the distre For ctersal 1fe.
They teach that a stzuggle.against S‘evere/diﬁficnuies in life is
unévoidable <~ but that if one does mot shy away, but steadfastly, meets
unexpected and often unjust hardships, one masters all obstacles a‘nd in
the end emerges victorious. For example, the wicked step-mother may .

"release the child's terror when his or her:own loving mother suddenly,

out df frustration or fatigue, may £ m into a fi

The advent of 'the fairy godmother reassurés childfen that their own loat




Loving parents will raappear and protect them; the triumph of the:youngest
son or daughter promises. that one can hope to match the m{uigence and
succdss of an_oldet sibling or, more deeply, of thé giant and clever race
of adults among whon the child feels powerless and inadequate and so-om.

' Fairy tales nake a unique contribution to & cHild's moral
Thiey do not preach 'morality but the advantages of moral

education.
behaviour are conveyed subtly through implication only,. not through

abstract ethical concepts but through that which seems tangibly right

and meaningful to the child. Suzzallo (in Hollowell, 1955) says:

While the fairy tales have no immediate purpose othef

thap to amuse, they leave a substantial by-product

which has a-moral significance. In-every reaction
whichgﬁ child has.for distress or gimour in' the

tale,“he deposits another layer of vicarious 5
experitnce which sets his character more firmly in v
the mould of right or wrong attitude. Every sympathy, .
every aversion helps to set the impulsive currents of 5
s 1tFaind e stve diraceion ep-blg persenalicy

(p.35).
The figures.in fairy tales are not ambivslmc (good amﬁad at the

e Caay e e iapa. E reality. A person s4veseks good or bad -

nothing in between. These polarities of characters pernit the child to
‘comprehend easily the difference between the two. . He understands that
there are great differences between people and that, theréfore, one has

to make choices about who one wants to be. The more, simple and straight-

forvard a good. character, the easier it is for a child to identify with

it and to Teject the bad other. Thus, fairy tales help children. to

develop certain Tesponses towards courage and honesty, faithfulness and
honour (Bettelheim, 1976, 2.9)- :
Amoral fairy tales show mo polarization or juxtaposition of good

and bad person. That is because they serve an entirely different purpose.




' Such tales as'"Puss in Boots" in which Puss arranges for the hero's™

success through trickery, and Jacky who steals the giant's treasure,
build character not by promoting choices between good and bad, but by *
glving fhie: child the' hope that ever the veakést can succeed in life

(Béttelbeti, 1976, p:10).

Fairy tales help children to grow in human understanding. In

them they meet all manner and condition of men and women and when they

-are-older, they will know them when they meet them. This is possible

4

becaise:

People in fairy tales behave pretty 'much as
people do in real life. Some Life by high
principlés, some are given over ‘to evil wayss
some_are kindly in disposition, others y,
practice meanness and persecution; some g0
adventuring, some stay at home. There are
strong and weak people, honest and devious
people, people-with great intelligence; and
many with little or nome. And in fairy tales,.
each type, with the action that represents it,
is brought to life objectively, emphatically
and consistently (Duff, 1944, p.174).

|

Fairy tales haighten the pax:icular ability Df sharing someone's
sorrows 4nd joy through identification with the characters. ThEv child
s itk compassion for the prince or princess bewitched by an evil
fairy and doomed to exisvr. in some hideous form until rescued by love.
They sympathise it Rapunzai and her ponr’blinded princé, and with

Hansel and Gretel rejected by their parents’and alone‘fn an-unfriendly

world (Garvey, 1964) . .
Through identification with story characters the, child can. break
through the narrow confines of his egocentric interests and feelings and

thus acquires socialization skills. Having learned‘to distinguish the

* difference between justice and injustice through,the behdviours of two

. ’ .




charactexs in.a fairy stor‘y, he is in a much better position to conceive
B employ justice I — Aiihls welakions
with other boys and girlg (Colgan, 1965).
Last, but nut least, fairy tales are invaluable as a preparatiol\
for an ‘appreciation of literature in later life. A child canmot
/. appreciate the meaning of great poets if he is uafamiliar with the
myatestion Fiencey. tiaendumrel hlls, the solitary castle and the
talking animals and birds of :h; fairy tales (Femner, 1957, p.55).
Frye (in MacKinnon, 1963) alsd stresses the importance of folk:
tales for literature learning in later years. He maintains: s

Literature develops out of, ‘or is preceded by, a
- body of myths, legends, folk tales, which are
transmitted by our earlier classics. (th .our
tradition the most important groups of chese wyeh -
are the biblical and the classical, and it i
essential to acquire some knowledge of both as
< early in 1ife as possible. One reason for doing
e s0.is sheer ‘convenience: these stories are so
endlessly alluded to and comented on that one
has no'lapdmarks in literature without them. But
the-really importait reason as far as literature |
is concerned 1is that there are only a certain
number of ways (structural principles) in which
stories can be told ... . All stories in literature
are developments of fundamental fictional ‘shapes
which can be studied most cleatly, in ayths and |

& 7

folk tales (pp.44,45). ' W

Coody (1979) confirms Frye's viewpoint. She mentions:

More and more modern educators are beginning to
view the systematic study of folk literature as
4 necessary component.of the young child's
curriculun, It is now believed that high school
and college stidents’easily acquire an adequate
understanding and appreciation of the great
Iiterature introduced at those levels if they .
have had the advantage of hearing folk tales in

early childhood (pp.27,28).- .

.

)




% . CHAPTER VI
=
¥ 'USING FAIRY TALES WITH CHILDREN
? Whi].; primary grades children show great Interest in. fairy

tales, this is also the age when’most children camnot read storfes on
their own. It is, therefore, the responsibility of the' teacher to
present.fairy tales to thildren. She can do'so efther by reading
straight from the book or telling the story in ‘her own words/ A
definite time should be set aside everyday for all,children fto listen
to stortes read or told by the teacher. This does rot mean that
‘children should only listen to Fairy tales. Fairy tales asna gene
of ‘litérature should receive due attention and should be given &
prnmi;xent place in the literature curriculun for primary grade children..
While listening to stories will provide a source of: enjoymerit
for young children and develop a taste and love: for reading, challenging
follow up discussions are essential if the story hour isto go beyond
mere entercatmment. Tme should, therefore, be provided for ‘in-depth
il guatinaar ataa, ~mats VeR T dve S B
literature. However, discussion is one way of sharing stories with
- ‘children and it 15 not advisable to follow up every story with a
discussion. Children need to share their stories through a varlety
of ways which might include ldlst:_uaslon',v or tatersnting them -thirough
drema, art or music. - k ' ’
- This chapter focuses on presenting fairy tales to children.
These can be presented either through reading aloud or through telling,

- The techniques of reading aloud and of storytelling are described.
res 2 5

to

The various creative devices which the teacher can u

Sz

S




- " l s . ,3‘

#.t enhance storytelling are alsb briefly discussed.: These arei, flannel .’

board, chalk board, puppetry,.prop stories., The follow up creative

activities which can be used successfully with childten to further

enhance their dppreciation and inteipretation of stories are alsos
described. ) b R Lo e
An atcenpt ‘has beer made fo describe. those creative activities
which the author| feels are suitable for use with fairy tales. These
avat follow bp dibcisston, danatiis (crestive drana, puppetry, story
" theater), readers)theatre, art and msic. The layout of thié chapter
- presentation is shbwn in Figire 2. L

v
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-Rehding Aloud and _Telling Stories ./ . \

' Fairy tales as parc of & literatule p?{ﬂn «can either be read
| aloud or £o1d to children.

The - basic differente. between reading and
telling is that while the xeader reads stra ght from the book, the
story teller needs mno book to present his nn&el‘ial ° Both reading '
and r.elllng provide a source of pleasure and njoyment to listeners.

Speaking. af the pleasure shat onies from 11;:

ing to storles, Bewnan
(1968) says:

J_ \

Anong all of the skills of -communication, there
: surely is none that has brought greater pleasure -

. to children and adults alike than the skillful |

E telling of stories. -Our records of earliest |
_civilization - cavevdraings, hierdglyphs, . |

plctographs — tell us that stories have been an,

integral part of the. lives of people throughout

E the ‘ages (p.97).

Besiden providing “listening énjoyment, hearing stories

introduces. children to the world of writteh language. They hear ney
. k 1

vocabulary and varied language structurés which help increase their

fliency and flexibility in oral expression. Children also get a chance

to hear an author's style and to ‘idendfy with well delineated characters.

Thus,. they learn to appreciate liter-cure and atso develop a desire

to learn to tead books (Morrow, 1979; ‘Smith, 1967, p.219). |

i Although reading aloud has value,|fairy tales would best/
| . |
| told.

The most important reason for telling'a story is to create a

} i
more intimate experience between the'storyiteller aid ‘the listepers.

Pur.l:ing a story into one's, own words lllouu the teller to infuse the

story with a personal involvement and lmeﬂiucy that 15 not’ otherwise

possible.  Moveover, as'the story teller does not use’'a book in

présenting material to children, she is free to use her. hands. for




. gestuTes that may tell more than the words can cofvey. With no ‘book

separating the read%r lEzom her audience, "this more eye contact allows

for greater facial expression and also enables thé teicher to attend to

the students. Stéry telling is a more fléxible expérience, in.that a

story ‘may be modified to meet varying age levels, interests, and needs,

and difficult words /or congepts can be explained as the: need arises
within the context of the story. In ghort, a téacher can create more
intimate contact and rapport. through telling stories than through,
reading theh. | Kirkeon (1971) says:

" .7 felling@olk tales (rathér than reading them)
énriches and lentertains in unforgettable. ways.
It.calls forth involvement of its listeners
and invites their active participation, and
often times sparks various outlets’ of creative
expression in art, music or drama (p. 242).

Fairy talés Iend themselves especially well to telling. These

tales come essentially from. an oral tradition. Even when written down

and ‘printed they maintain their oral quality and have perfect form for

mn—a:? ‘Sutherland (1977) comments:
4

The form (of fairy tales) is invarisble:.' a clear;
brief introduction that launches thie conflict or
problem; the .development or -body of the'storywith

a rising action, increasing suspense, and an ;
“exciting climax that marks the turning point in

the Story and a’satisfying. conclusion that wirds

up everything — problems, conflicts, and'villdins -
all Suitably disposed of (p.528).

Sauyer (1966) also stressés the.same viewpoint. She says: J

* It is largely because of the firmly knit, .
universal from of the folk tale that if is
both easy to tell and easy to listen to - it
has. a -universaligtructure, the language is
simple and stron - it holds an unquestioned
appeal - by the very fact of its universal
character, to learn. it) to interpret .it, .
comes naturally to most of ‘us (p.152).




‘She further states: +y ¢ " ‘

T think, with a rza;nnah)u tolerance for .

exception, that all stories successful for :

telling mist be. built on this form, especially

when the stories are told to yowg chiliren (p.154).

Even though a wealth of material in folk tales is available,

care has to be taken in chioosing and presenting the stories. The
{nportant points that should: be kept in mind in selecting and presenting
fairy tales to children as agreed upon by many expert story tellers
(ShedTock, 1951; Tooze, 1959; Sawyer, 1966) are briefly distussed.

. Selecting the Story i : S

. It is important tha: the stnry “selected shnuld be sllited to
‘one's unique personality and szyle_ Dven the best md most competent
professimal ‘stgry teller canmst tell every story.. 1t the teachér
does not llik.e the mood or content of a story, she will be bored with
it and this boredom will be trafismitted to the listeners. 0Oa the other
hand' 4 the teacher chooses ‘a story she herself enjdys, she will berter
interpret the char_actars and develop a sense of mood.  Her :n(husium

about . the story will be communicated to children and will help to draw

"_an emotional reaction from tHem,

Another important ‘Factor in selécting tales for children s to

'keep in ‘nind ‘their ages, interests and.past experiences. Young

children like a lot of actiom, conflict, vivid characterization and'a~
falrly fast paced story line that concéntrates~more on action and less

on The should be to children and

ones with whom they can identify. Young: children in kindergarten and
@sde T have shore attention spans, usually ot mére than twenty
winutes. ‘They generally'prefer.short stories that can be completed in [

one sitting. - Secorid and third graders are prepared for longer stories




. f!equently to see children's reactions.

- £olk tale introduction is brief and- simple and usaally présents the

Their attention:span is nsuallvy half an‘hqur or more.
3 ey 5
Preparing the Story ; - ;

T6 prepare a story £or oral reading, fe 15 tpsptan to read
the s:ory several times before presenting it to. kA class. This
px:vlswing will‘call atteition to the general tone the su:hox uses and
ales make one faniliar with thepérsonality trilts of the stoiy

characters. This information will be used it interpretation of dialogue.

Previewing will also ensble ome:to émphasize particularly well written .
passages, reading dialogues as converasticns and be able to look more i
Choreographtig; that is, (matking
the story to indicate voice inﬂec:iol\s, pace and :Lmh\g is'a goo«f way
€6 create the_effect one vants. - For'4 sample of choreugtaphed passage,
refer to Baker (1977, pibd). & s st N

In Freparing the story for  telling, a-story should not be
mesorized verbatin. It wuld be too tipe consuring.’ Secoridly; a
menorized u‘nry lacks the warmth, ,na;:uralness and spontaniety needed
to give it life and b}‘eatl\. A practical and mn].istlcv‘vplan as
recommended by expert story tellers calls £or semorixing Sy certatn
passages from a story and for learning the fest by. PR pictures
v fidy ipsis Tnithe, dittys e piadiia ovdescriledy

The opening or }n:rodun:ton toa story\shm_xldv be presented as
aluse. o pistectiie posslbla 357¢hat At capbites The intased and
imagination of l:hil‘dren.

This part should be memorized. A typical

characters, time, the place and the conflict to be resolved. For

exanple, the "Fisherman and’ his Wife'"'in Grimm Brothers opens liké




N : B

There was once a fisharman and his wife. They
lived together in a vinegar jug close by the
sea, the fishernan went there every day and
£4shed and e fishied snd he ‘Fished.

Annﬂ\er charac:aris\:ic of the folk tale is a regularly recurring

. phrase o yerse.. Thid repetition is ome of the most ‘appealing features
Jin literature. ‘The young ehiidren expect to hear a story's refrain
repeated accirately each.time. o stits Lpiekin sres B abELl” e
example, in the story of "hree. Little Pigs" the regularly recurring
phrase is: . ) : !
y I'11 huff and. 1'11 puff :. . -
and T'LL blov your e gl N
Awell told conclysion fs 8o vital to the success of a atory
“that it shéuld also be :ammltl:e; to, memory: 4 good. ending £o'a folk
tale comes lmeddiately after-the climax.: Te 1§ brief, concise,

emphatic and conclusive, For éxanple, the end of "Three Billy Goats
Gruff! is: 3 E . :
Snip snap ‘snout
This tale's, told out. , \

To bécome fully prepared requires a thnmugh fxmlliarity with

“the story m DT e Al:hough the/story s mot

memoxlzed, Lhe chronological order of.-events em‘l a knvwledge of
charicters.shiould be completely aséimilated by the stofy teller. To |

nccmnylish this, ‘two'techniques are extremely useful's P

!

the c!em:ion in the mlnd of pictures of the chatln[ets,
setting and events. Once the scenes of a story are clearly
in mind, the story teller teeds to practice’it several
timeh, paying special attention to_the. introduction,
climax, conclusion and rhythaic refrain; ,
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" PR J:

2. the preparation of an outline indicating significant events,
which can be used for rehearsal and reviewing.

The outline of the story of "Three Billy Goats Gruff" is' shown

K, = in Appendix A. - 3 5

g

Preparing the Vocabulary : ¢ N

- Vocabulary should be prepared in advance only if a lack of

understanding of certain words seriously disrupts appreciation of the  *
story. In general, it is bétter to lgave the words alone and let the

" children encounter them within the meaningful £low of language.

Johnson (1979) maintains: .

B . BN truggli a word 4 in
& & %élw of mmmgful language ds the usual,
- 1 and natural way that children acquire *

new vocabulary. It gives children practice fn .
5 doing vhat they must do when they encounter
' .. unfamiliar words—in thedr private reading.
The' only resoiirces ‘they have are their own .
abilities and the context (p.41). . S

The words or phrases’whose lmdafsundins 1s crueial to the '

C«u under'standing of, the story shopld be’ e)q;llined before reading. For
°, " example, te repeated refrata in the "Fishetnmn and His Wie" needs
to'be understood befm;e ‘the-fdll story is comprehensible: ol
o Fodet, srocene tn et * 0 -
- Prythe, harken unto me,

y . My wife, Ilsebil, must have her own will,
N . j And sends me to beg a boon of thee.

Similarly, a ulmple/explanltion of the work ot'a miller m.y be

necesuary if yaung,chudnn Lze to understand the reason for' the’wolf

A vtm to the miller in the s:nry of "fhe Wolf ‘nd the  Seven Kid




“Physical Conditions X L Y

‘It is important to create d warm, .confortablé -environment when
readi.ng o - felling stories to children. Young Ghildren’can be gathered
together o forn a semi-circle in a carpeced area of the room. The
teachet should be seated on a dou chatr close to :he children so that
they can see and be seen at.a comfoxnble eye-Tevél. This would alloy
actual eye contact wjth each child from time to time and will make him

feel that.the story is heing told especislly for him. If the story is

read from a picture book, the [b3 ;

hould be held pe(pendicularly to
n reld the words and allov children to

one'side so that the teacher

see the pictures at all times. \A suitable seating plan is shown in

Figure 3: %
i 5
* * .
B *
) * * 2
o * *
* o
* *
* * * e -
* *
- L " * - *
R "
= 4
. Storyteller . -~
. = ; 4
/
Figure 3: ‘Snl:!.ng Plan for §tory Hour (j.nr, -1977) =
Rxp!!.nted from Storytelling: Art and Technique with

- permission of the R.R. Bowker Compuny, Copyzigm: c
1977 by Xerox cqxpo:amn.

Z
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Use of Voice

Effective use of voice is very fhportant in both réading.and

g telling stories.to children. cw(m (1968) feels that the voice of a i)
good story teller has the ability to heighten the impact of a tale and
make it rememheud long after the telling. He writes:

The human voice, when it-can réally charge

~ itself with what it is in a poem or a story,
more"powerfully ‘than any other agency, can i i
* put into our deeper conscicusness those lasting
pateafal LT balang iche dadper Sonaciinnash
of the race (p.21).
X £ 1 .
Tons GF-volles:shouid xalath to Yhat sigoing o dn the' story,
. The teacher should develop a sdnsitivity to words sosthat she feels
* the appropriate emotion vhen she sourds ‘the words. The teacher's voice
.is.an, instrument for nol\veying an author's meanings and moods. Through
.changes 1in voice tome and pitch, the teacher can ‘convey. the author's -
meaning and express the varying moods- that: the story may evoke, = Humour,
. .mystery, disgust gnd other feelings can be communicated through the
- voice. :
i : Few people would disagree with the statément that a story well
told is more interesting than one that is read. The technique of story
: £ F
, telling has been carried down since the times of early minstrgls and :
has been employed effbctively by the world's greatest teachers. ’ y
- 2 Chambers. (1970) points out:’ i - .
Jesus-uded it, as did Plato, Confuclus, and
: . B other great philosophers and teacherd. It

: v
. ~ " ’belong only

. today's teacher,. as well.

who employs
18 using an
as_tomorrow

Story telling is

18 an instructdonal technique that did not

It has relevance to
The modern teacher
this technique ds a teaching tool
ancient method that(1is as modern
@43, i 3

in the past.

considered an art bit it is ar art that can be
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mastered. Any teacher can become a good story teller with practice and

a little enthisiasm. Coody (1979) comments: S

Elch potential story teller has a life time
of experiences from which to draw, and with

practice can become quite successful at using
- <+ life's experiences to enrich and enliven
& stories (p.29). .

_ Although much time, emergy and effort has to be spent on
learning stories, with patience and enthusiasm a taachily ‘can pradusily
bufld up her repertoire of storfes. Marie Shedlock (1951) ‘advised
her students to learn no more than seven stories a ye‘ur; and she herself
learned only three stories a year but learnt them to pérfection. ‘
. " Morecver, the teacher shopld not be afraid. to repeat her stories focaine

children enjoy hearing them again and again.’

Visual Aids .
i Story telling can'be further enhanced by using appropriate.visual
.adis. - Some story tellers believe that the use of -any visual aids
detracts from the story. For example, Shedlock (1951) says:®
L)

The appeal to the eye and the. ear’ at the same
time is of doubtful value, and has, generally

a effect: the

e channel of communication attracts and holds
:he attention more complet2ly (pp.13,14).

However, primary teachers who are in daily contact with children
realize that such d-vlcn are often impdrtant ingrediéats in faking

the mry nore interesting ind faderatondable. They make frequent use

“, uh of the Elannel board, picthres, puppets, cut-outa:and other related

" i hathe e Sierive and Sasatienia stiey (Coody, 1979, p.37). Paul

Anderson (1964) also defends the use of visual aids to hold the attention i

v of young children. He say




|

When Hans, Christian Anderson entertained the
children of Demmarktwith his stories, he used
to cut out silhouettes: in order to make his
characters more vivid.. In ancient China the
story. teller would cast shadows to illustrate
-~ the characters in his tales of magic and
ancient ways. The médern movie cartoon
favourites use a combination of silhouette
figures and movement to hold attention. In
the modern classroom, the flannel board
provides the story teller with the means of
achieving similar Pypes of movement, magic -
and characterization (p.299). "
Wagner (1972) favours a.judicious. use of visual aids to enhance
story tellldg. She says:

T B s O Vet sl s et St
the material being presen:ed and thereby assist
*in the realization of story's objectives. The
use 'of puppets, flanwel board objects, chalk
board artifacts and pictures are jystifiable to -
the extent that they clarify a story's content,
and domot detract from it (p.85)~

The author also. agrees that a judicious and App!oprlate bt
visual aids would certainly enhance the meaning and understanding of a
story. Suitable visual aids which can be used effectively in telling

fairy tales to children are pow described. ’ -

Prop Stories

« < 'The attention of young children can be captured by using "stuffed

animals", ‘toys and other articles that represent the characters and

things in the story. These are displayed at the appropriate time when

mentioned in the story. .For example, three stufféd bears and'a yellow

haired doll can be used fto tell the story of "Goldilocks and the Thrée

Bears". Stritlarly, a Cindérella doll, magic wand and pimpkin could be

shown at the right moments ‘inthe "Ginderella" story.
i % -,
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PIIERétS
4 _ Hand puppets and Stick puppets representing different ¢haracters
in the story may be used to tell stories with a lot of dialogues. The .

puppet may become the protagonist. of the story. TFor example, a

Cinderella puppet might ‘tell her own story.

! : N

Feltboard Stories . - # k . . : &

To tell a feltboard story, the scénery or character of a story -~

a6 may be made of flannel, ‘felt, pelon or or paper, and strips of, felt: ‘of sand

‘paper may be pasted on”their backs so-that they cling to the flammél

Yoard. As one tells a story, the proper character is placed on'the
- flannel board at the aﬁpruérié:e tine.  The story should be stmple and
have few characters. Every incident or scena need not be Included. The
. scsiiAtre tales Ta WhicH 6 detdll ot SHETRGEE Te bt i fEte

are particularly effective when told .through the feltboard story.

B Chalk Talk
In chalk talk, the story teller actually draws the story while

tellitig k. .chalk talke are.most’effective when done on a large chalk-
s

board so\that the story can keep going in sequence from beginning to

" éend. When the story is couplate, “the children can‘ses the entire
episode in front of them. The same thing %l{ be done with mural paper
hung across a wall. The story teller uses crayons or magic markers for
the drauing liscead of the chalk. An‘overhiead projector can also be /
uséd with a grease pencil to draw a story. The story should have a

‘. ,. simple plot and a few e necessary to draw every-

‘thing in the story. - About five pertirent pictures are enough and these

; 2 should be drawn in one's own day. Simple stick drawings can also be
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used effectively. 3 s

Creative Activities /

The preceding sections have briefly described a few key, skills

that a teacher can develop and use as she presents stories to children.
There are also many related creative activities that can be structured
“to enrich the literary experiences of childrén.  The. purpose.of using
/
éreative techniques is-to make 1iteraturean active experience. 'This |
helps excite the imagination and gets the children involved in the
story. The.active role that the child plays in his own learning has
been emphasized by Piaget (1970). Hé maintains:
Knowledge is derived from action. To know an
‘object is to aet upon and to transform it . . . i
.to kn§is is therefore to assimilate reality into - Sa: w0y
structures of transformation, and these are the —_

that intelligence a
direct extension of our actions (pp.28 29)‘

In.a sinilar vein, Huck (1976) says:

! Ghildren léarn mote about books if.they have an .
opportunity. to interpret them in ways that are .
meaningful to them - through art or music

£ activities, drama, talk, writing or creative -
* 3 games. To act upon-the book is to know it, to.-
8 "\ make it a,memorable experience (p.645)."

To ‘involve. children actively in a literatire program, \fatiz:(us»

creative activities have been suggested by many children's literature
specialists (Hhitehead, 1968; fiuck, 1976; Sutherland, 1977; coo;iy',,wm.
_These and éreative ac:xvx‘:m provide children with an annity to
reflect and think cxean.vely about their ucezacure experiénces and
than to express thenselves as individuals. - The actftivies that can

be integrally tied-to the Iiterature prugrum in: fniry tales are:




- "Follow up discussion
- +'Dramatization b . '
- Rea;iers Theatre Ce ‘
el ik : y
- Music. ¢ = "
It is‘not mecessary-to interpret every story through creative
activities. . Based on children's reactions to particular stories, the.
te&char chn decide which stor&{: need further 1ntex‘preta[10n and which
ones are better lefg alone. While some stories lenrl themselves weli to
creative dramatics and puppetry, others are more suitable for art or
. music activities. 1‘1‘ activities mentioned above are discussed in the

following paragraphs. ‘A list of suitable stories for each particular

activity is suggested alongwith. b : .
Follow up Discussion 7 S i
Follow up ‘discussion at the end of & atoi‘ytelllrj@riod 15 an
inportant means of providing a rich learning experience can’ improve
comprehension and heighten: the appreciation of a story.- However, this
& ; -

., does not mean that every' story should be followed by a discussiordy

Coody (1979) points out that: T

Some stories are so moving that any comient . .
would be superfluous (p.13). :

In fact, many, stories are just for pure enjoyment and questions .
concerning the story are unnecessary. Whitehead (1968) maintains:
Most stories are just for the taking, and questions | .
will ruin the inter joy of the childven if the story
.16 plumbed further. (p:107).

As such, each ‘teacher should judgec‘ for herself which story would , -

be followed by discussion, Also, theé questions should mot be “imposed
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"Yut rather. grow.out of children's reactions to storles. Sutherland
(1977) suggests:

J Storles that are worfhy of discussion have clearly
developed themes of Enough depth to raise questions
.- that will encourage children to draw on-their own .
and ns,  Select -
material that allows-children to discuss the
humorous as well as the serious incidents in
1iterature. - Humorous incidents as well as serious
ones can lead'children to examine their own values
(p.531)

Though the art of asking questions is an important teaching skill,
h :

research shows that e patterns frec occur in
clagsrooms, at all levels, from Kindergarten through High school. ~The
first major study’of classroom questioning was conducted in the U.s. in
1912 by Steve‘né. The findings disclosed that alehough B0X of classzoom
‘;caik was, devoted to asking, answering and reacting to questions, almost
all the questions teachers asked demanded student responses that called
_ only for memory and a superficial understanding of the material. Studies
" 101970's also showed, that vast majority of questions asked still
required only rote memorization for a correct response (Davis and Hunkins,
1966; Dnvis and Tinsley, 1967).

Of course, questions that call for students to degonstrate their
acquisition of factual knowledge are important in the study of literature.
Thrnngh responses to such questions as who, what, where and when,
:ench'ers can assess whet‘her students. haye galned a basic knowledge
regarding who [he..charm:lers are, what the sequence of events or plot

1s,” what the setting-is and where and whed the story takes place. *

\ - ;
| However, once this basic knowlédge is'gained, it is important to adk
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. Bloon (1956) indicates: that there|15 a six level hierarchy of’

cognitive processes towards which téachers/can addiess. thelr questions:

These éix levels on whiich questions can.b seibia are:

) 1. - Knovledge - quesdau; on this level require students’ to repeat

! . information exactly as learned afd they often begin AR s
who, what, where-and wh*;n.‘

2.’ Comprehension - questigns demayid 'students to go beyond
memorization and show that thdy have a basic grasp or under-

standing of the material. ese questions oftén begin with

such words or phrases as describe; compare, contrast, -explain,

put in your own words. /

Application - these questions ask students to apply P
learned information to a new situation. They often begin with
siich words oF phitkses ae 8pply,. classily, choose, emplpy, welte
an example, solve. L

4. Aralysis - Analysis questions are excepunnalry—impgnan: i

thé study of literatufe patticularly to the understanding of

characterization. The questions ask students to identify
motives or causes, drsw conclusions or derive evidence. These ',
G are the questions’ that ‘ask students why, or, direct the students
to support, analyse or concludé. )
5. Synthesis - quéstions at this level call for the most creative
thinking. They ask studanbs bo:ibe predictions, produce -
original W e} problens thét.have more thal

bne correct answer and begin with.such words or ‘phrases as :

predict, produce, wilté, design, develop, what happens if, how . %

can we solve, and how. can we improve,
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R 3 Generally, it is recommended that the teachers

.. Evaluation - these questions ask students to offer opinions and
make judgements, and they begin with such words of phrases as
3 fudge, argue, validate, assess, which Is better, and give your

' opinton..

To teach literature to childrem, it is essential that' teachers

ask ‘questions on all levels of the taxonomy.' The child's response to

literature depends as much on what, he brings to the active reading of

“a story as the content itself. There is no correct sequence of questions

. . i 4 -
but Huck (1976) points out: ) . .

ask questions that lead children back to the

book rather than away from.it, at least at

first. Discussions that speculate about what .
might have happened or use the book as'a 5 “
-springboard for value clarification seems to « oy
be more appropriate for the end of a discussion- .
rather than the begimning. It is very difficult
to get young children back to Tesponding to the
book if they are busy retelling a different
version or relating the story to the time that
they were as angry as John Thomas (p.729).

The ‘six taxonomic levels described are designed to elicit

cognitive responses from students. However, since the tea) tng of y

1literature 1ncludes;§reas in the affective-domain, such as the enjnyment
and appreciation of literature, and the ability to feel empathy for
attiere: SiShustirlariots experiefee 45, ia Tapotinito sk children

affective questions as well as cognitive onep. An affective question

1s one that elicits emotional tesponses from students (Sadker, 1977,
p.389).

Developed this way, the discussion can serve many purposes. -It
can'give children opportunity to vent their feelings about a story. It

can give children an’ fnsight into an author's purpose and character's 5




e Talking about lncidgqts from a story can help children v
" ‘develop empathy for-people. In gereral, discussion questions should
+ -~ focus on characteis, Favourite parts of the plot, on the relationship
between'episodes, on the author's messags, and an. evaluation of a story.

!’ Some. basic questfion types which can be adapted to many stories are

suggested by Sutherland ((1977). - These are i

L', - ‘Which story character d1d you "like best? =Why? *(evaluation,
involvement)

s ey ~ If you had been a character in this story, how would you have acted
. ¢ £ ... nt, empathy, on)

4 ., - .Do you think . . . did the right thing when he/she . .. .? (evaluation,
valuing)’ - p : &
_ Howelse could . .. have handled the probles about’the ., . .t
What would you have done? (involvemerit, evaluation, yaluing, .- "
interpretation) : ' .

What important idea (or theme)- did you find throughout this story?
(intgrpreza[iun of main 1§lea, literary um.i_ersg:a'ncﬂng of theme)

What was. the most.interesting or exciting part.of the story?
(evaluation, ‘involvement

- “Hou 1o this story Mke . . (anbther story you know)?? (literlry
judgenent, interpretation)

‘- How.did the author manage’ to make this so funny that you laughed:
out loudly? What techniques did he/she use? (literary judgement
of style, involvenent) o

~§ - g 5 o ' (p-536)

- o, Organization: for Discussio
Discission can be arrried out’either in large groups or small
groups. A large group discussion requires a teacher to maintain a

good pace, o encourage many children to.participate, and.to keep: The

“"discussion on the right lina. -The open ended.question. especially

which asks for'a personal involvement with some aspect of the story -

S g




of an interpretation based on personal experience, can pérmit almost
every child to tatpond if enough time is given. The teacher must be
able to acknowledge all responses but to'keep children's focus on the
question.  Furthermore, she should remain neutral in conductisg
discussions and should not give her own opinion. .
The teacher ;\.uxég the discussion has the responsibility of
keeping 1t going by posing appropriate questions at the right moments
or probing an answer more deeply. She should also know how long and
when to pause so that stidents can reflect on the question and |
synthesize wate Ebights 6 formulate a good answer. A greater time
of watting tine leads to responses shoujng higher levels of thinking
about the problem: A factual question mey not require a very long wait
for answers. It simply requires recalling information. A question

regarding interpretation or evaluation, however;, requires children to

relate their own experiences ‘to the story, and in the case of evaluation,,

to make judgements based on the synthesis. Children will need a longer
time to answer these questions because they require an interaction with

the story to formulate an answer and will usually require some

. reflection. While asking such questiofls,-the teacher should try to

pause at least three full seconds before probing with other questions

€0 help children get at the important ideas (Sutherland, 1977, p.533). .

Dramatization s

Young children have an innate urge to imitate. In'their free

play, -they invariably try on the roles of friends, parents and other

grown ups. They even imitate animals as well ag inanimate objects like

aeroplanes and trains, etc. Initation is a primary way through which.




the child expresses, lnletyrets, reacts and learns abbut the world.

Vard, (1960) notes:- - e A :

o B ; rama comes in the door of every: school with

b (.1 ,

' By building upon, cl\lldren's expeué‘nces with their love of - .
drma:u play, teachers can move children to the dramatizal:lon ‘of
P
s:ories and thus make’ 1itersture an active, llving exparienca for
»

then. ' Smith (1967) states: -

’ - 3
- Most obvious of all the:ways to live literature
is through dramatization, which helps the
- _ hildren get the feel of the characters and
N sénse .the mood of -the story (p.215 B

Coody (1979)" expresses the dang viewpoiat: She says;

The' use of dramatization as an educational
¢ procedure is unsurpassed as.a means of helping .
1 children 1nterprer_ and'undérstand literature
= co (p.45). -
® 3 ¥ c . 7 oA
“Sutherland (1977)v agrees. She says: C e
. Diamatic activities provide marvellous

. opportunities for childrento:dnterast
iy, ulth Literatyre (p.533)

7 Stories b:come more ‘resl to. chlldren .as \:hey 1denr.1fy with the

characters - through domds Through 1denr_ificatlnn with chﬁ-au:m-s who -

are alone, unhappy, or scorned, etc., the child gaing new insights:

and & of ‘hunan beni and ‘becomes more se’hs'xnye to’

the needs of others. . Tl;lus, dzm:{zauqn helps children o get the.

feel of r.he‘chatactets and sense :h’e mood- of the }:nry. The greac'esc’
7 yalise of drm, hwever lies in the poocess of doirg it,\hq experi~

ence 1tself. The l:hlel’. forms of dramatization which are auiu}le

use with faity tales dre: creative dramatics, puppetry, and story |

':heutr'm These are ‘discussed briefly. £ .




Creative Dramatics . . = - . < E

Crea:ive dramatics may be defined as’ plly-mnk.lng jointly pllnned N .
ard’ executed by, children and their teacher. Thete 1s50 written seript ¢ 1
1y g and no. memorization of 1'1nes involved. m.um is 1n-provia=d and

‘extemporaneous. Very few costumes-or props are used. The' entire s - )

i " production Hepend. on creative may.nadon and spontuneoﬂs play. Houever.

‘hildren who pa!ticipn(e {n ereative drmtics do meed certuin technical’

nkillg. They must’ be nhle to reclll the sequence of eplsudea in" the

pig:- to Sagsils ation so as t§ Create real

churancers and - to.use, vocal ahuuy and body géstures. Children can’
i . these 4115 with gutdanch from the teacher. . . g

Selectng the'Story 4
’l‘he folk fairy tales with lively actton, o mmg charlc(erizutlon

- ta plen:y of dialogue are we1i suited to’ :teatlve dramuicm . .

st rregmdmn and Presentation’

il . . [ The teacher who gulded a creative dranatization has mny thinga

2

“to keep in mind: First she should Set the mood for the drana by planning

o -warm up nc:iviues that will prepue childrén to, move freely and speak - 5
'msily. A si.mple varm v act!vity is puntum‘l.ning favourite unimals e
rihﬂg clusamatea :ry to BussH what' :Hey are. ux eLse the children can

pxan the, role: of characters or ‘pantomine emalr portions Df a scené in

order to understand and.feel a character more deeply: For example,

. thdy,can pretend that tPey are the avil wiech' from "Snow Wice" a)\sd .

‘pantonine standing befnu 2 'mirror to ask the quation Who was the.:

fairest in the lmd? or the scene in which’Goldilocks cwmes 1nto tl\e

s bena' House' and tns:es the po:xidge. Once -a wo6d ifor d_gamn m beﬂl




| Suftable Stories for Creative Dramatics

set, the chns;n story should be told to ci\lldreli

| Next, the teacher should help children to ldentify the scines
fhey Wit mesd 0 Arabaeies and welee bhen on; the board, Taking one
scene at a tine, the children should be helped to bre'ak 1t down into a
sequence of ‘sualler actions, thisking of characters who vill be needed”
‘and ﬂle action r.'h.lf. 15 hwolved. It.is' important. to dism’lssA the"st.cty
:hauua:s — how they Lack, how they act, and éven what they think:

Let all the students thé ’ Before g to the

dtamathation ni th, scene. chudun shpuld be given a chance to

! colunteer for the patts they wish to play. After characters have been

discussed and progression of the plot has been reviewed, children should
2 ;

1 o g B
be given some time fo reheaise and work out theiy, dramatization in a

private place. : They should be encouraged to create their own, dialogues

they think are natural for_thepe characters % The audierice menbers

“should be prepared to Look for good things in the perfomnce’ and also

for gome :hinga that they thlnk could be changed in order.to impzove

the qulity of the pmductilm.

When children have played a scene, (ox sequence of. scenes), they
shnuld be engnged in discupsion ?pﬂe pexiomance to help them

evalulte the e Y nf mm- md dialogue. *Following

this discussh‘m. :he scen: nay E\7up1ayed b, the same’ group of, children -

or 'by anothsr .group. As m" as(pmible, the whole class should get’ the

opportunity to'take part in the' play.

L. Golddlocks and the Thyee Bears ' ; , §

(2. "Three Little Pigs ' ¢ g tel el
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7 PO
‘3. Three Billy Goats Gruff X ¢ el ¢
4 ‘Jack and the ‘Bean Stalk o '
5.  Sleeping Beauty ) !
.6. Fisherman and His Wife . boon SR
7. Rumpelstiltskin v S ' . e oL
8. Hansel and Gretel’ 0 Rl ;
The Frog’ Prim:‘e _ i
Snow Whtce and Toad’ Red 5 g
. g Vord mmd e xias ) .
2. Repunzule ) >_. -
13. Cinderella ot : g =* .

| 14. - Red|Riding Hood . . i s
: \ :

Story Theatre X i . g

Story theatre is a kind of dramatization in ‘whieh there 1s mova
enphasis on \ann:umtme rather than on formal acting with dialogues.. The
.lan—acux Teads'or tells'the story while. the'actors pantonise the action.
Inanim\:e objects E.ke a treeor a house are also repteseﬂted by the

players along With the animal and hunan cmmcers.

Selécting the Story. . ¥
; Since children'wild play characters thraugh _pantonine on.ly,

salectionﬂ should pxovlde clear disunctiona among nhara:tel‘s that cafi

be' stiom easily, :hraugh Large body movements. “The accumulative plot

An £olk tdles wirks well for story :hestze upecially :ui:h youn,g children

¥ho need'a Fairly simle plot structure. © Stor es sich as The' Three i &

Billy [}natd Gruff" and "Th!ee ’Pigs“ure aultuhle for'. _younger children.




‘A more §laborate folk tale plot, such as "The Bremen Town Musicians'"

can be great fun for older children.

Preparation #ind Presentation

The teacher should first.read aloud or tell the story to be *

dramatized. Next the children should be helped to identify the =

; " characters, Botk animate and inanimate, and decide how they would

- each ct Once the s actions have been

| decided, ‘the stofy plot should be Teviewed with the children and they
should be given somg time to practice actions they plan to use tor the
iitata. A% dhjereitrve smieio s proneor Sadvtes) EEE, e ] .
" required. - The teacher can read or”tell the story as the actors
paiconise 1t. A ¢hiid may also serve as a narrator especially if the

story is read.

<+ Sultable Stories for Story Theatre

D 1. Three Little Pigs *

2. The Three: Bears

3. Three Billy Goats Gruff ¢ ‘
> . 4. Fed Riding Hood . ; , g !
s, '-Cinderella [
S 6. .Sleeping Beauty : . Bl Y =

© 7. SnowWhite and the'Seven Dvarfs

Tom Tit Tot v &

Jack and the Bean Stalk iy

/
10. Bremen Town Musicians.




_‘Selecting the Story

appreciation of the stories and make literature amoré memoTable

Puppetry

Puppetry is another form of play making that provides experiences

in interpreting literature for young children.

Schmidt (in Sebesta, 1975)

says:’

P13%e a puppet on the hand of a c¢hild and things
.begin to happen. He or she will wriggle the
puppet and speak for it or to it, assuming a
voice or accent other than their normal: dme.
These spontaieous reactions springing from the

create and enjoy diterature (p:487). ,

' The art of puppetty is'very ancient and-is an effective way of

exp\réssing oneself. As in other forms of drama, the goal 18 to produce
a unified visual and auditory effect that will effectively show the plot

and the characters, but, above'all, it should reflect the mood of the

story accurately. A well played puppet ‘show will extend children's < CE

experience for them.

R ' i 2 %
Puppetry is particularly valuable for shy or timid children who

| £ind it difficult to expréss. themselves in creative drama. However,

sincé the puppeteer Js not in view of the audience, the voice becomes

extrenely dmportant as the means of creating the story 1nterpre:atlon

kinds of creativity.

construct the puppets as well.

Activities involving puppetry provide an outlet for. different
Children hot only participate in drama but

As such a great deal of hmgina:lnn

., will go into dressing and decorating puppets and’ expreshing théir

characters 7

hmugh,me puppeta’’ features- (Sutherlaad,’ 1977, p.550).

In sefecting stories for puppetry, one should keef in mifid that




action ia’ important. eonflict is. also desirable though ‘it tesbt \/

ecessary. The number of characters should mof be.more than five or

six and the characters should contrast Enuugh to make the produdtion

interesting. The yse of puppets tends to make the characters flat,

often limiting them to. uun}: str\;ng-a;otions as anger, feé‘( or fury.

Folk_talées with their relativély fi};: chatacters, stiple plocs, ively -

dialogues, much action,.a conflict to be resolved, a rousing climax 5 e .
1

and 2 Safisfactory ending, make’them ddeal for puppets' dranatization .

(Sutherlgnd, 1977, p.550). CGoody (1979) also feels that foli tales
; ; !
are best sulted) to puppetry.. She says: g
THe old folk tales-with their humanism, their
lively plots and realistic themes, are
'undullbl:_edl the best sources of material for .
.’ puppetry. Econamy of ‘events. and characters
5 . in the tales make puppet construction and
. staging relatively simple. The repetition .
~ and rhythmic' language offer added appeal (p.53). . . 2" -
*  Take, for examplé, "The Three Billy Goats Gruff". . In this
f - story there is action consiéc'ing ‘of three sinilar’ conflicts between
, :h'e goats. v, e Cea11; tie stogreasston $e easy “to_£oIlow because of
| the Drdax in which the goats enter the story -- small to hrga - and

the end:lng is easy to remember. Thé plot structure-and the ‘small 4 .y

number of characters. make Lt a good story for puppet production. Since

& the preparation of,puppéts’ is so time consuming, it s importapt to .
5 [ e will’vant to repeat:
i : : .

o ¥ P:eg-!rat.lwn and Presentatio

I
After chonsing a E:ory‘ fot :he\pmduccxon, 1c should be rud ‘to /) -
“children, asking them tu 1isten £irst for the characters thf’y will heed

. " : |
to represent by. puppetg. ' Children should ‘be involved in a ‘discussion




wf
“ the story which can be told by the narrator. Written ll:tipt! are not 1
¢

” oty
so that they 1dentis ‘,/ng characters and tdlk about the personality of

mgood-or ‘bad, whether the

r.b-tac:n‘ is mwy. sad, -ngty tfmny.. etcs

each; whether that character's aci

n- rext step_is to pm/m: pllppetl Will be used. 16 “the
teu'.her weats to tavolve ehildren in ‘the sslectitm of puppets, several 4
dfffe:&r:rype- of puppelu should- be shown to them. When' the puppets
have beea made; abi1dren shoild be guided in a review, of the story m
prepsratiun for the show. ' The review should focus- on identification / !

of key eptsodes which cam be portrayed by ‘puppets and the sections of

necessary.. When dialogue 1s created by the children, pnly bne child -
.15 needed to operate the puppet and supply the voice. If students
" read: dlalogue fiom thestory, they will have to vork in padrs; one

ichild reading and ‘the oOther opltat.ing the puppet. Buck (1976) recommends

that children .m\u “'play out" stories before working wich their pwppets. -~

~
\She says: © '

P: the story creatively will allow the child

to identify with the characters before becoming -
involved with the mechanical manipulation of the

puppet. P 611).

v reay o asedt i £

Thc kind of u:\ung needed ln a lcaty should also be conaidlrld.

Fot uxam'pl:, in tha "Three Billy Guatn Gruff" the necessary Additiom

to a bare pmg;_ltwpu-lﬁg —the bridge and & hill with green grass.

. v 3 q
uppet Stage by " ST 2 ¥ ) i
A table may be used as a stage by :u?lng 170k $ta slde or by




“out’ of sight behind it. Another kind of puppet stage can be made by

concéal the actions of the puppeteers. -

3 .
extending a sheet or, a largepiece of cardboard across,a doorvay to

Puppet Construction ) "

The e are a variety of imaginative puppets that are so simpie.”

to make that - evgu very young chudxen can be {nvolved in their creation.

Follong are brief descriptions of puppet .types vhich are easy for,

" are shown in Appendix B. * e ® s~

primary chitldrda to-make and handle. The disgrams of these puppets °

Ball Puppets 3y

Eithar a hollow rubbeér ball or a s[ytefonm ball may be used -to
construct’.a ball puppet. » hole must be cut or a depression
hollowed, out that-1é large enough.for _the puppeeegr's mm}

 Einge: Pslnted or glued felc pieces can He used to make features

on‘a rubber b.u, ind colourad’ thuub. tacks nay ba-ued for making
features’ of the styrofoan ball puppet. The’puppet’s cosfume can
: ]

be made by draping a handkerchief or similar piece’of material

over \:)\e puppeteer's hand and twisting a rubber, band over. the

/ third (finger and thimb, . i E

Frui and Vegeta‘:le Puppeta ity
Fruit. and vegeteble buppets are created by, inseféing E:tckn"
inl:ovcarrots, potatoes, vuriips) apples, or oFadges. Fentnres
can be hollowed out or. pamd on, or. ‘suihLtema’ ab this mks, :
p:lns, or, paper teinforcers Hay be used. Eur costme, the stick

con h: shed: ehrough” a small hole'tn a y..ndkeechm befor: 1t 48 7

plnced inside the‘fml: or vege:nble‘ Althaugh these puppets are

perishable, they are great fun to ke -aid age ok wionral, iy
iy i

"N s ‘. w =y : oy




iy

3. Cylinder Puppets
A 3-tnch section is cut_from a tube of pipet Roweliing to-torm -
the c;;umxer‘ puppet. Hair, features, and clothing can be drawn or =
patnted or pieces of felt, yarn, and coloured paper.can be glued
in place.l i e axiad doasbbatits oy e adex and third

finger inside the cylinder, the puppet moves and bends forvard.

-~

Stick Puppéts

Pictures of people, aiimals, Mchines, furntturt and toys cut

from magazines or children's art work can be pas:ed on thin cind-
board and then cut. cut again. These sturdy shnpes ate then taped
6 a stick or a plastic drinking straw and when the child hidden
behind -the screen or Stage moves the stick, the puppet appears .to

i /- 7 8lde unasststed through space. - |

w

Paper Bag Puppets:

G i A paper bag puppet’ 1 made by drawing or painting the face of

a person or.an animal on the folded eid of: a closed paper bag.

The upper part of the mouth is drawn on this folded end; the

bottom part of the'mouth is drawn on’the actuil body of*the bag -

with fingers inside the folded end. Wien the fingers wove up and.

dovn, the puppet 5 mouth' opens and clnses, F By \
5 b
6. Box Phppets . &

To make ‘a_box puppet, two small bokes are tabed together, and

4. the face, 13 drawn or painted on the ‘wpper. box, with the wduth ’

divided hetween the ‘upper and lower box. The chﬂd'u flngern g0

: - n the uper box, the thab ia, the Tover [one as: the ﬂngarl and’

5 A 4

’ . dhab move apart and tcse:her, the puppet’s nduth opens and closes- i
ek




7.

1.

2.

\ 6.
7.

9.

! 1.

S 10,

Sock Puppets
To make a-sock puppet,- an oval cardboard 3 by 5 inches is
inserted into the foot of the sock as an inmersole extending

from the toe to the heel. The cardboard 1- then folded atcross

the centre forning the upper and lower jaws of the pupet.  The

child places his or her h-nd inside the sock with the fingers
above .the tap fold nf the cardbonrd and_the thumb under the

bottom £old. | As m Fiagers and thunb ave brought together and

““then apart, the puppet's pouth opéne’ and closés! - Features, and

cllamgng nmay be made by pasting on coloured paper or felt’ (Sadker,

1977, pp.396,397).

Suitable Stories for et

The Three Little Pigs

The Three Billy Goats Gruff ’
Goldilocks and The Three Bears
The Ginger Bread Boy

The Wolf and the'Seven Little Kids

" Little Red Riding Hood

Hansel and éretel

Jack .and the Beanstalk
Rapunzel
Rumpelstiltskin’ £ g 5
Bremen Town Musicians

ciilderells




|

83.

Readers Theatre . -
Readérs Theatre is a creative art form'which 1s highly success-
fyl with young children who have learned to read well. A storyis

dividedyin parts, so that ore reader is assigned the narration while

" other readers handle the dialogue of each of .the characters: - The

narrator

ovides the destription that camnot be handled through
dialogue and Berves as a bridge betiveen dialogué sections so' that the
_plotymoves along clearly. - The reading is done in a relaxed and
natural manner. The readers do mot attempt to become chaga‘ccers
through dramatization but merely read each character's linés. A model
perfornance of che Readers Theatre by a scené from the story "The Cnck,
The. Mouse, ‘and. thé Litele Red Hen" 1s shovm in Appendix C.

The, chief ‘purpose of Readers Theatre is to increase the under-
‘standing and appreciation of literature on the par.t of "those who.
participite thiough patforuing ot through witnessing the performance.

The division of story into parts can-help poinf up aspects of certain

pieces of such as the between ' and

narrators in stories: c the basic of

a story-- point of view or position of.the narrator in the story,

characters, plot, setting and dialogue’ - Can be enhanced when the

narrative is divided into parts and read aloud by a group of students.

Hesides, 3 Judtelous assignment of parts to be performed wlll ensble -

the’ low achleving student " to handle matérial with his ability Am‘l :h\la

afford him the chance to Succeed along with the more adept readex._ 1t

also strengthéns both reading and listening skills. However, the most

important function of Readers Theatré*is to provide ‘sheet enjoyment: to

*. children. : S




)

Selection of a.Story

The $tory should have good characterization and a ‘slyle that
reads aloud comfortably.. There should be enough characters to-make
the reading interesting but probably not mo}a :h;m/ five or six for &
smooth production. Coody (1“979) suggests the following points should
be ice'p: in mind whu; selecting stories for“ha‘ders Theatre in the
primary clnssvroom: ) :

1., The characters should have diatinguishing
features and personalities

2. The Tanguage ‘should be rich, rhythnic and

. colourful. 3

3. 'The selection should provoke laughter and ¢ g
surprise, wonder and imagination. 4

4. There should be kood storylinerwith an
element of conflict and, suspense.

The material should be easy tdifead and
should have a great déal of dialogue.

. 6. The selected material should require a
- minimm of rewriting.
£x "B (pp.60,61)
It appegrs from the above mentioned ipoints that any material
suitable for storytelling is. also good for Redders Theatre. :For
exanple, "Three Billy Goats Gruff", "The Thiee Little Pigs",}
“Cinderella", and the "Bremen Town Miusicians" can be easily adapted

‘for Readers Theatre.

Preparation and Presentation : !
Each reader should be -thoroughly prepated. The children who .

are’going to interpret the story'must choose the character parts they
will play. Whed character parts have besn dectded thie readers should
be encouraged. to become Eamiliar with the whole selection so that

* they identify the themes to be mphasued and Fre avare' of the unique




' qualities of the'author's style. Each rfader should ‘then get to know -

the character he is going th play and decide how that character Looks,
acts dnd talks.. The childred should then be.given, sone ‘etme to.

practice thelr pum. The narrator shnuld be a strong reader. In %

faét, in primaty grades, the teachar can read the narrator's part,

cuing children 1£ they have trouble following the formnt.

’:\\ o stage is'required for the: performance. Thé readers'can

edther sit P chalrs and rise to read their parts of they can

- renain standing Hefore: the. .ludienna I:hmughont the. pexfomance. The

narrator dhonlid ik Flie Fandate b wall s the audience A dagren

showing a suttable seating plan for, Readers Theatré is gives in

ngur; 4 . " 7 . o

{ 2 ¢ E .
Suitable Stories' for Readers Theatre - R ‘

“All stories that'are suitable Eo! s:ory telling to :huaren are

equilly sultable for Readets Theatre:' s suel, 10 spactal st ot
s:fues' 1s ‘provided here.
Art Expression

By natute, all yoing children have a creative urge.. They are
imaginative, eager and u(iginal. e ‘expression‘allovs chiurén to

express .their feelings and ideas in their own way and this .expmience’

a pmfo\md sensé of relief to thett creative urge. s Nancy Lnrrick

(1963) writas.

Creltiva aczivlties turn dwmant buds into
blossoms< - Any.child or adult expands as he T
r - realizes thlt he is expte sing himself in
‘. his om way (n147):" 1

§ i \
Art can be used -'émc:;vegy' to support and enhance stories.
E: : v : ke

s - pae Py ety
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Creative-.art literature experiences occur in' the classroom when childred

are moved by,a good story well told or read alowd. In the words' of Huck

| g
uczung stories,: sensitive descriptions of
beauty, and characterization are the nzuff of
the creative environment. that motiva
e © children's responses in art activl;Zl'(y.\SfG)- 3 5P

(1976):

( Childrén should be given many opportuni to express their

feelings and reactions to stories through yaried -rt lctiv&{ies and /

media, Sufucxenc time lnd space should be prevlded‘ to. nllou for fue

experimgntatlon with the materials.

True creativity occurs only when

children are free to.select art acci\uties and are free to express

themselve’. 3 % .

Children can express their feelingu about settings and ihbr-

“dcterd through art work of many kinds. A variety of ‘art activities

Will add zest to daily routine. Artistic Anterpretation of a story
Fequires the child to evaluate the most exciting or interesting parts
of the book and to select cHose. detatls which seen important and .
necessary. The child thus becomes involved in interpreting the stpry
40 wake 15, & memdrable expertence Guck, 1976, p. 6/-6). «

The Caschasts role Ly to deaish & Ficheevivoiar Fucerssetvley =
by providing materials as well as by challenging children's thinking.
Huck (1976) suggests: that teachers can help children think about their

X

storiés by asking such.ahzl[\ona as: o\

\ «
What would be the most appropriate.material for'you to use for your
*p;c:ure-?

. hat colours can you see while, thinking.of the story? ¢

- How'will you portray the main character? How ¢ld ‘is he or she? What
does he wear




L Viefe ‘does 'the diofy take pléce? When did 1t take place? How will ©
**  you convey the settlng of the ‘story? ,

~¥hat do you think is the most exciting, the funnlest, the saddest
incident? g\ E

- Does the story-make ol think of SijekEY Lo yoie. oo 1ife?

What do you think h&ppened atter the end of the story?- 't

Such questions might well émcourage children to go beyond the
“literal

of a scene or to create a new aesthetic
visual tom (Huck, 1976, p.646). . . ‘

Folk literature lends itself well to art activities.. Coody (l979)

writes: e N

i i A $ R
Folk literature of all l,pee' 19 unsurpassed as a >

catalyst for creative activity. Elements of folk_

tales, myths, legends, and fables consistently

appear in the spontaneous writing and:painting of

children. - Adults who work with children should

not fail to share their knowledge bf folk literature

with the'children and every experience with literatyre 4

of this type needs to be accompanied by opportunities &

story (p.98)"

for the children to give personal expression to the”

Suitable art activities which can b tised uuh‘foug/fsxry talés
v ;

are presedted in the following paragraphs.

Easel Painting

3 ~
)
Easel painting is always. a ready outlet for'art expression. -The

easel should always stand ready 10 thie classroom so that children can.,
use 1t whenever, they feel an'urge to create a picture. ‘Plenty of paper,
cut to fit the size of the easel,, should be sade avalleble. A large

twelve: inch brush is needed for each colour of tempera paint being used

so thatthe colours do mot mix.: The paint should be thick enough. so

that the_brish can carry a full load of paint. A child may iike to

paint a character; .scene or event from a story:. . o
: 3 ¥ 3 )




Dlor#s and Table Displays © S z

. & dlorama is a three dimensioned setting nza‘rle by .arranging objects
or figures in front of & scente background. " This technique can be
adapted for chudren\s illustratims of siunes Erom iftarature, A+ darga
caxdhnard carton placed on one side. can ‘serve as a background for the )
seteing. Clay wodeluioe papee citoyes e e placed in the O

the settd Plastic wrap placed over the bpen side #111 protect the

scene. Table scenes and models help children recall, incidmts in’ stories.

In creating dipramas il table displays’every part should be m

children as commercial f1gures ér objects tend to cheapen the dtsplay and

also lessen the- :lnvolvﬂnem: of children.

Murals &

- -7 A story can be expressed in mural painuhery well. Themes,

characters and settings of favourite stories may provide the Limpétus for
. * . i :

the' creation of-cooperatively planned murals, Before the children begin

a miral, the teacher should discuss with the children and decide upon the

theme to be used, the scenes or characters:to be portrayed, the techniques

or meditm to.be employed, the size of the mural, apd the -cofitribution of

each 'student ‘to the mural. It should be brought to the attention of the-
children that a mural is somewhat like a giant painting and requires
similar ccmp;s@nl considerations. Children should look for varied.
sizes of.objects and Flgures of varied heights.

A variety of material Can be used for murals. Crayon d‘iawings
ay be'cut out, pimned in place, and then glued or stapled to & Py
sheet of wrapping paper. This type of assembled mural is made easily
and quickly. Chalk and tempera paint 15 effective in creating large’

murals. Chalk, paint, cyayon and“other materials may also’/be combined

'




-in making murals. A collage mural can be mad; of yarn, various scraps
of paper, seeds, twigs, cloth, bits of sponge for trees, wire, ribbons j
and s0 Forth. - ’ ' ¢ "
Planning: these murals provides the children with the eppo_rt\‘_‘mlty
fof discussing ’:he\mes, characters, agﬂ types. of illustrateds. Through
such discussions, children grow in their appreciation of literature and
* fn’thétr ability to solveé problens’of construction and organization.
' The events in oné story can be illustrated in a mural. For
example,. - a sural of "The Three Bears". A'mural may also represent &
synthesls of childxan s favuurite\characters from fairy tales. For

' example, "Cinderella, "Red Riding'Hosd", "Jack and the Beanstalk", etc.

Collage
A collage '15 made by gluing materials:of different textures and

shapes onto a flat surface such as paper, “Wood or cardboard.  The collagé

materials may consist of coloured poster of. construction paper; seeds,

\rice, buttons, multicoloured tissue papér, ribbon, .cotton'and wood

P ;

shavinga. Story characters and écenes make good subjetts. for collage
’pmjem The collage’ technique is especially gcod for those children ¥
who think that art must always be e, S representation. A Cullage\

lends itself to abszract and semi-abstract’ design. . \
i X 5.
Frieze i

Frieze is a long narrow strip of paper on-which children can
paste theif objects and figurés.” The characters and-objects from a

story are sketched, painted, and cut out by children ahd then'pasted on.

Accunulative tales in which animal characters or events are added one

at.a time, up to the ‘climax, are especially good for frieze construction.




For example, the "Ginger Bréad Boy"; "Three Little Pigs", "Three Billy
Goats. Gruf ", etc. E ¢ -

Mosaic " v @ L :
. F % .
oittfaren can uake: b piceuse o thele. Eavousits story Shaactes; "

5 .. v
. -employing the mosaic technique. Simple materials such as coloured '

paper, cardboard, egg shells, pebbles, tile, .seeds, Limoleun o bits of

| wood are clit into small pieces and ‘are used to make a mosaic design.
The small pleces of material are called Tessefs;e. Tesse;xe ‘should not
be cut ex.m:ly the sane size. I¢ would be helpful 'LE the paper strips,
nrlginully cut, vary in ldel Féom 1/4 to 3/4 luches. These iy then
be ‘cut in ‘squares, rectanglea or triangles. |
 Ghfldven -should fvst seleit a favourite stry character and draw

Lts shape in bold outline on @ plece of heavy. cardboard or chin wood:

The shape 1s then filled inwith glued 'tesserae' using one 'tesserae’

. at a time. The background is added last. Some samplé muirals, collages,

friezes and mosaics made by children are shown in Appendix D.

Suitable Stories for Art Work

| ) |
4 L. Three Little Pigs

2. . Three Billy Goats Gruff

', 3/ Little Red Riding Hood
S 4. Goldifdfks and The Three'Bears ’ " e
' \ 5. Puss in'Boots - !
6 )sleepnu; Beauty Y E ’ ’
| 7. Snow White and The Seven Duarfe
. \‘a. Rapunzel
\9. Jack and The Beanstalk

Lo :
10." Cinderella




Musical Tnterpretation : ' “,

The use of background music with stories would help childfen
apprectate the maod and tone’ of the story. To ¢reate a music story,

the. teacher should select a.story with a 11m1:ed number of well
4'

delineated characters which appeat thrnughqut the: eplands; sichas FThe

Three Little Pigs", or "Hansel and Gretel".  To 1llustrate the use of

. musie with "The Three Little Pigs", the teacher should First select a
melody that seens Bpptnpriate to, suggest the pigs.. She should then =
play: this-nelody; sadhy tina’the’plgs are menticned. in the story, of an
original tune can be created to Tepresent the pigs and the wolf in ‘the

. story. Something bright, short, and quick might:sound like pigs.
similarly, a tune for the wolf's huffirg and puffing and 'a tuneto
r:present straw and stick houses falling down ‘can be creafed. ’ (\

Tthars Wi ATE play -an instrument ;m’. also m{me a music

story. Through

with such instryments as i

drums, cymbals, triangl and they can produce

“appropriate sounds to deplct particular characters and scerés in the !

story. An alternative approach is to select pieces of recorded selections
- . P

to-be-played duriag-the telling of $&deies th ate_forth

ng
parts of the story being told. Glassical selections are often beat-for—
ehts. " Adventuzes 1h Musie, 3 utsEa T ey i Yenant ) schools by
§6h Wintor; He e sevied of ooy pieying:recotds contslitog, dlipt clagaicsl
selections of all moods that can go along with different pieces of
idcerature (Morrow, 1979). . A

» The teacher can also use the music interpretation of fairy tales

available in disc 1 and tape Tn these

the entire story is"told in music and listening to them will greatly




enliance children's apprecia:ion of .various mnuds am{ zones in the story.
The mistcal interpretatiun of "The Three Little Plgs” is shown in

Appe}dxx E.

77777 In impaxtlng to chlldren & Clest undetatanding F The Chowka; ~=
monds. tone and enar.tons depinted by. music s[Dries, the teacher s'houlr]

_first fahiliarize them with the story on which the music is based.

: Thn.c megih‘e miisical int‘erpretation'should follow a well wld or well
" #éad story. ‘Onicq the. interest of ‘children has been aroused by Ilitening
to a story,. they a/te prepared to listen to’the disc or tape recurding
of'the music. Before playing the music, Lowever, the teacher. should
di3cuss with children'as to how the music|will sound in 1nterpr?t1ng

" 1

specific scenes and events in the story. This will help childreh to

concentrate and listen’atfentively to the sequence of scenes’ and everits

. A
described in thé music. After listening to the music, the teacher can
help children idenrify’ various techiiques used to deptee characters,

scenes and events in the story by asking such quéstions as:

' - ‘Does the music help you_to "see the story in your mind's eye?

- Which sections of the music are played loudly and ‘which sections ;"
of the music are playéd softly, and 3 vhy? ¥

- Which sections of the music sound 1ively and which ones soind sad? . i
Such’experiences with music stories will help children’ to create
their own music stories usidg percussion instruments.

Suitable Stories for Musical

1. The Three Littie Pigs
2. Three Billy Giat:s <Gruff

3. Goldilocks and The Three Bears

4. Little Red Riding Hood




il s L 6. Cinderella

e g
7. Beauty and the Beast =

Sleeping Beauty.  © | o h : S




CHAPTER VII

£} CONCLUSTONS.

There appears to be sufficient evidence to support that children

between the ges of five and ten aré most interested in fairy tales and

intérest becones most intense between the ages of six and eight.
child likes fairy tales ‘because they are’very close to his o psyche.
‘& gloser 100k at the nature of childrer and the nature of fairy tales
reveals that there are: many simllsri:ies between the characteristics of
) children and the'characterist}cs of fairy tales. Thus, t:.hfldren can
"find thetr own needs, desires) and wishes fulfilled through fairy tales.
Many educators and teachers. feel that fairy tales are uhreallstic
and untrue and a8 such are harmful to children's growth and devélopnent.
However, this §t|;dy shows that fgmtasy need not be considered harmful
but, rather, should be thought heipfuL in the growth and development of
young children. Fantasy develops creativity and imagination. Thguugh

<11 s others. \

1t children can better understand themelves as

Moreover, raizy fles toem the very ontattie s literature, ' as
they possess many of che qualities'of good literature. The stople form
and seyle of fatry e ey T childfen to comprehend. 4

Both our knowledge of the literary interests of the children ands
our knowledge of child development suggests that during primary grades
the phmé’ could be ‘o1’ atry tales. However, the age at “which fairy”
tales most appeal to ehildren and are essential to thelr grouth and
develupment(r 19 ‘also che age when most cnudu“ canniot read fairy. tales
thenselves mm: editions of fairy tales are published £or a much

L ] & N
_older group, \af children who can read the .tales themselves. It is, .




cHaEsToFs, the EasgenetbL1ity OF prisasy teacherd In ntrotsica fitey
tales to chifien.. Although the teachers can read the stories fo
children straight from the book, it is best .to "tell" the tales as much
as possible. A story becomes more alive and interesting through telling!
Fairy tales are especially ot vibiaor heiiing e Phey coub from an
oral tradition:’ Story telling can be further enhanced by using various

creative; devices, ‘such .as puppets, flsm‘elbnards, chalk talk, and so on.

But the teachet should be careful not tn use these devi:es Just for the
sake of L\a‘[ng them but should use them only if a particular device helps
in m:he}’ c;‘azuymg a polit or enhancing the ‘interest of , the story.
Ligetacure 3.2 matcer of reflection and participation. As such
children need to partlcipate actively in ll:eramre. Through ‘{nvo Lvenent
with such activities as discussions, dramdtization, art ;md"mmc.
children will be able to act out their Feelings aid Tesponses md thus
develop better understanding of themselves dnd of others. Hovever,
the teacher should be careful in choosing appropriate activities for her
children. . W1 sone tales Tend themselvés best to creative sty
others may be more suitable for musical interpretation:- Also, it is
mot necessary to follow each story with some activity. Some storles
are much “tco personal and private to children and they are better left
alone. o '
’ Taking cues from children's responses to a akoly, the teacher
can decide whethet it needs further interpretation andwhich activity
would be most suitable for it. The purpose of using activitis should
be to allow children to participate m:tlvely and creatively and thu’sv

develop an apprecidtion ‘of characters, theme, plot, mood and tone of

_ the story.’ Children will experience these literary’ qunlities and




4 % ”
them 1y and e No attempt ‘should be made

to- verbalize definition of these temis in primary grades.

Te'ts hoped that - the various cregtive activities suggested 1../
this thesis will help teachers to plan. suitable follow up a:r_lvilles’
for particular’ fauy tales. These sctivities mey also serve aa models
for planning similar experisices for chilirés. with seorfes 1n other .
areas of chiliren's literature.

" The author feels .that similar Studles should be carried out in
several. other genres of children's literature: myth, modern fantasy
and realistic Fiction.

& e 2 &
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OUTLINE OF
\ "THE THREE BILLY GOATS GRUFF" ~ -
5 % 2 = Y =
1. * Introduction J . p

Once upon a time theré were three billy.goats gruff who were

to go up to.the hillside to make themselves Fat and the nameyo : i
all three was gruf. s - 5 #

- o
II. Development . i
a. Troll under the bridge . O~ .

b. Youngest goat's dtossing y ) 5

i. -Goat's refrain: -"Trip, trap!

4. Troll's refrain; "Wha's that tripping my bridge?

. 3 %W 5 Now, I'm’coming to gobble you up!":
et Second goat's‘crossing ' g .
) . ) .
. ; ) : g _
IIT: - Climax / e

a: Third goat's crossing

b, Destruction of troll 3 . ]
IV. Conclusion e

S . a. Coats reach the hillside
"'/ b, 'Snip snap smout - ¢ - Tt - : . 3 - " "

' This tale's told out.
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Box Puppet Vegetable Puppots

hand puppets of “Coldilocks and the Three Beas™ were made
lng o sk of £ e weihin 2o attaching them to the toe of a sock.

Poor Copy ’ 7
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Hand' Puppet

The sock-gtyle hand puppet
-with its 'mouth as its
featire acﬁ_h\a storyuuau

3
Stick Puppet

g
The stick puppet is made Y @
from oak tag and ganipulated i
by ‘a tongue’ depressor -attached ' 0 /;u

to ita top.
\ (Marrox, 1979, .239)%

v % I




biead is made’from stockingette
and iled wich kapokor similar material.

» | \

ol ‘A cardbosrd tube i} in. long i pushed i
| . halfvay into the head and the material \
1 pthered round i, ihis forming the A
I chin, The eyc-sockts are duawn in in
{ o the direction indicated. . \
| . \
i \

4 | 8\

| \
| !
b

w

The wig s made of cetpe hais or wool:

The éyes, eyebrows; mouth, and checks " S 2 o
| are peinied on in o colour, .
| @
|
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o b Y T

“THE PUPPET Gl

: ﬂwnmumnm!anlhma{(hgfmhedulwe The hands are made of

0 raw cdges show. \vm r.mm.nm nuormzuim is) pmmd and sewn
el o thepuppcc

(McCraa,- 1952 5o14)~




S
111.
o
N
*
> 4
i
. .
e " ““THE HAND POSITION INSIDE THE PUFPET
! ' - b
B

S : (MaCrea; 1952,28515)..




(McCrea, 1952, ps76)s
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2 A SCENE FROM THE STORY OF -
. "The Cock, The Mouse, and The Little Red Hen"
L : 7
The fuiloumg ‘scene .fram the story is performed with student
#1 Teading n\ev narration; student #2, the hen; student #3, the cock;
~ - -

and ‘student {4, the mouse: s

(#1) But what was happening to the Cock and the Mouse and the litcle
- Red Hen all'this eime? | .
Well, sad to say, the Cock and the Mouse had both got out of
bed on'the wrong side that morning. ‘The Cock said the day was
t00" hot, and the Mouse grumbled because it by Everona.
5 ihey, came grumbling dowi to the kitchen, where: the good littie

Red Hen, looking as bright as a sunbeam, was bustling about.

, (#2) "Who'll get some sticks to light the fire with?" (#1) she .asked.

(#3) ™I shan't," - (#1) (said the cock).

(#4) "1 shan't,” - () (said the mouse).
(#2) " "Then I'11 db it myself," (/1) (said the little Red:Hen).
So off she ran to get the sticks. .(#2) “And now; who'll £111

the kettle from the spring?" (#1) "(she asked). o

(#3) "I shan't," (1). (said the cock)

(#4) "I shan't," (#1) (said'the mouse) -

(#2) "Then'I'll do it myself," (#1) (said the little Red Hen) -
And off she ran to f£ill the kettle. -

P (#2)  "And who'11 get the breakfast ready?" (#1) (she asked, as)

She' put the kettle on to boil.

iy
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© (@) "I shan't," (#1) (said the cock) - © .- S, b
o B S | - 3 !
(#4) "I shan't," (#1) (said the mouse) P . i
: ° r * i
(#2) "I'll do it myself," (#1) (said the little Red Hen)
At breakfast time the Cock and the Mouse quarrelled and grumbled.
. - The Cock upset the milk jug, and the Mouse scattered crumbs upon
i . Sthe floor. * i Py o
i g .
i v
H =
¢
i ’ .
i 5 L (Post, 1979, p. 263).
! : ' T L o 3 e '
: o ; 4
{ 2 i .
G, o . :
A : . i
. 1 . .
i
2 2
<9 X
\
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o i i







(Wachowiak, 1977, pellb)s "
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“On Our Sireet" ias the subject o this fhloful colloge

grade chid. A préiminary discussion cenfered around"!

churches, stores, Irees, bushes, sidewalks, cars, (ncks.

. Yele
g ghor\epol:s,»km/[n:n’ym?pe!dogsnndc  and other ordinany™

veryday neighbarhood sights. The sun “just happened.

R /“hm.?‘i, 2146).




COLLAGE

* CHachowS'ak, 1927, /pe149)s
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AN eyt b

FRIEZES

2 * Lage pass were. fint
filled wih cayon pingham sad calico desigoa. The dess andl cats
yers then et from the pages, arramied n pais =l pasted on
the border.

. Every cat on this fricze
sindo by sicyear-olds has a dis:
tinet, personality; no two are alfke.

. (Coodyy 1979, ‘Del) s *
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HMOSAIES

*Peté - Rabbit. was-chosen a5
c nd

(Coody, 1979, pe97: "

7 =
= o s ..
waﬂmﬁﬂ\\ ‘ 1
4 5
(Wachovi ok, 1972, y715k5- o L
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This mosaic has tesserae of vinyl and linoleun
.. iBlued to’a.masonite boards

* (Wachoulak, 1977, pe154).
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MUSICAL: INTERPRETATTION ¥

"The Three Bears'

In Coates musical fantagy, "The Three Bears" theme is heard.at -
the very beginning and at various times throughout the music. ' The ¥
conposer has indicated various descriptive passages. in hismisic by

. printed captions.on the score. . - L

.(a) "Goldilocks gets out of bed and Uresses".. Mused brassiinds describe
the patter of Goldilocks' feet, while "The Three Bears" theme Is |

played Eirst by the cello and then taken up by other instruments.

(b) +"'She steals quietly dm.m;:mrs and stops to listen to the clock

‘ :icking.‘ It strikes five," After chime of the clock; the violins
describe Goldilocks'as’ she runs into the forest. The tapping of.
the wood block indicates that gh:)is knocking on the door of the -
bears' cottage,. while the flute initates the warning trills of a

bird. Soft "drean" music, played by the strings). describes

Goldilocks as she falls asleep in Baby Bear's bed.

Each of the bears speaks with a different

) VEnter the Three Bear:
volce:  the solo oboe representing Baby Bear; the solo clarinet,
MiA s ataol Bont; sail vhe mole bisoon, Creat, Big Bear. The
ehptling pliyed By dach tistrunent clesly 1aatets tHe queseios
belng asked by each of the bears; High shivering tones of the.
violin describe the frightened (:nl‘dilocks, and [he woodwinds'
Cotd. Bote Ptel1" the Iucsnes At aeds Touiig Hoiwsnds.
After "The Three Bears" theme 1s played by the trumphets, the

“drean” melody is heard again, played by the Full orchestra, and
N
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