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ABSTRACT ~ et L

The purpose, of this mmy a8 to xnvamga:e the Telationship of

Academic achlevment and sucimetric azntus to nluuxnm behaviors of

grade two vupi.h. 3 h

Nine classrooms from. schooldfn rural Se, John's ‘participated in

the st\u‘ly, uith four 1elrn1ng pxublan nnd fmll' ‘average achievers sarving

as’ target students’ In elc‘h of group

‘resulted frum teacher rlﬁkinga on xrﬁ‘ng achievements. Sociometric

using the Ohlo Social

status was assesséd on, two

Scale; socfal-attraction - llepn scere given to all ulhet cllas‘m&tzﬂ ﬁ}'

o stufent; and social acceptance - mean score recioved from all other
classnates by one pupdl. - 7
11 Cérget drudents were obsetved for thirty second intervals-on

Scale.

a Totating basis using the

Comparison -of behaviors observed by achievement and sociometric
» < :

status, using 2 and 3-vay ANOWAS showed significant behavior differences

for each of ‘the 3 Atlablaa obnrved in the study.

types emaxgerl as a rzsnl:' of the onbination of achievemént, socisl

acceptance, and soeial ateraction growp:’ These were:. High attraction -

Lov acceptance - ‘avefGE mehicers, good quiet tudents vho 'areu leele .

itedcher al:r.entiun;- learning problen, vho vere ty;pical Eroible makers

ddstlpting peers and teacher. High attzactiﬂn = high acceptance’~

avezsge achfevets, ‘popilar students who worked with peera but,used e

ceacher to maintain pecr spproval ;< high steraction, high ‘deceptance’

learning vrnblm, quler slow students, vho slzhough spending a- Lot of
-

Edght dmmc: stident




low

tize  were non Low

- average achievers, good students who worked well alone and with the

*"teacher, but did not !.Ltua:t llll;h peers.. lav lt:tution, low lu:lptlnel,

learning problem, active atteation -uku-- ma get the attnnnn cf the
teacher by P i Low - high
Yulge achievers, ideal atuden ts with high on-unk :uchax conucu and

) Iwei than avmge i Low. i m;h

“attention.

rning problen, who! asarupud peers in an effort to.gain ‘teacher

eral ‘implications for classroom

The results of.this study have

teaching. Different patterns’of ‘nteractions were found for different

teachers d smounts of. tolerance for types of

behaviors exhibited: by studénts. Finding lwpoxtnd recent research

muu students | hlsbez amounts of on-task.
bd.viol. Mﬁum‘:eu in peer directed behavior uhibitad by ‘the eight

types' of students in ;hl- study- Could serve as .3 means fox teachers to

peer relafions in the and help control disriptive
5
behavior,
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L . a cmm£1

% i INTRODUCTION

' Pisrpose of ‘the Stidy.

9 ‘. g e
The najor. purpose: of ‘thig study vas' to identify, through ;

- obsetvation, actual classrom behsviors of grade tWwo studénts. More

‘specifically, the study focused on actual clasiroom: behaviors of these

d

studénts and hov “they varied with ‘differegces. in achievement

‘socimetzic status.

Thug,  the major factors ‘under cmm&mm 1n this “stuly weré:

(1) pupi/L. classroon b g- ors (2) ncadeﬂic vement; and (3) socio-

»metric status. B : B N ¥
; E

Signlficanc: of " the Study
One of the mafor cencems ot edstoton today and throughout: this
century has been the Lssue temad pupil tine on task.or pupil engagenent .
J. Swl:he (1979), fn a r:vleu nf pupil; En]agement. snm] that although -
this issue has recieved uul:h at:entiun ‘little comprehensive -analysis
‘has been clnied out -in the area'to date, What he sees ss ne:easa‘zy at

l:hll polnt in time are descriptive and oha:mzinnal lmdles of what is

[

actully’ golng 6n 1o ehnmams 3. Carey,” (1979), . in discussing . patlpe:tﬂu

on mchnu. -grwi vuh Smythe dnd stressed ‘the need for :elchin& o
‘adopt hore varied dpproathes. v

In oxder tc provide a balanced analysis of schools a8 a
significant source of experiences in the 1ivés of children;
teachers and parents, many types of data meed to be
gathered and integrated. . These include ... empirical data




on what actually goes on vithin the claisroom includiig -
observations ‘of teacher and child behavior and the

soctal in ‘which these are: embedded -

5. 69). L g .

+ " Anyone'who is at all rmum with I:he day to day uuvm;; of/
the ¢lassroon enviroment realizes the* trenindous mmber of behaviéral

transadtions ingotngat any one :m As 2 result, 1t 1s virruaily

1mpnaulble for teachers to keép. track 6f all the beiavors of puptle

aid the mumber and kind of contacts they. share with each, puptl (Good and

lrophy‘, 1973), Accor to Phllip Jncksun (1968) 1n h!.l bonk ?ﬁe in

Cl 'amuma, not -all students are 1nvn1ved in lhe same’ acttvity u any -

; fiven tiné . for example, soms may be Listening to the' teicher while

others may be interacting with peers: Since teadurs camot a:tenrl tq

a1 behaviors st once,, they'can. only. be er[l‘lly ware of the dégree

“to which’ s:mncg aré engaged in’ Tegltimate clasiroon activities,’ ydell

(1975) 10 ax dbeetvetional study of British sintor claseroons shoved the
differing kinds OF pupil b;hmon that odéurs ‘Thé utudenr& 1nthe -tudy
spent oné~chird OF theix tine avay from thelr desks tnceracting vith.*

+
other pupils snid mote than one-half theilr tine out of’ cchuct with

everyone. "This, pupll behavior'ds a complex and frer-chamgllg ucu\vity.

Associated with differing. behaviors of pupils are differing 7

achivement levels. Eysenck (1972) reviewed studies related to academic

\ “achievement and conlcuded ‘that high n:hum. studénts tended to. 1n:e1-m

mure with peers and the teacher in ienaral and cau.lﬂ be: referred to as

“ihtle lov a pupils less and could be .

rermed mmué- i : R




3 that acaddale achievement vas pali:i.vely related to peer statis, i

"and sought approval from pesrs ol teactare.

At mterution with the teacher.

Ed
mllnum of Terms

no cause md efme was deuminld. Asgoctdted vith I uw peu status

were o of a1 behavior,

and 4 ence vith® growp activities.. ,.studente high ‘in

" 'peét status tended to be enthustastic, ‘dtaplayed gxmm pn-ucip.nm,

The peer group is linked to achievement n anotter way @

dlacussed by’ Suls ad Smd-rs (3919). They believe m p&er mup‘
1ncrnsea in uxpnmn:e in pra.ury school and conclided :hiu is ‘due Je

t0 the fut th.t the uhi!dreu ire able to denl'lll.nl hhelr pa!ln!ul

u:hl:vmanl b, mplrlng their pn(omue 1n (ha chmuon mn l;heu-

of their paera v ’

!rm the literature,’ thul, ic havtd!n! that pupu behayior -

is ot an (Iblltld event, It s nked nlolely with both acaden

achievement: and sociometric anm. z'ne exact. u\uu of this’ ralazlvnship
s not - well defined, hovever. In llght oE thll, this ltud'y lt!mptbd

to {dentify-ach: and n of differing pupil

“behiaviors withis the classroom in the hope it; mm pmug clues to

educatora shout vhy these behaviors occur.

Detinition OF bahavior categories: | o )

On-Task: ‘Any mtivtty vhich perthins'to the; mk or l:tivi!y

ﬂf immediste concern’ in-the cll room,

Teuher-nivee.teﬂ Mtinh: "Any verbal or non-yerbal action

directed :ou-zd the tncher, 1,m:1uding nu. mm-ctim or ne:mpta




: Peer—nireetad Action: ~Any verbal or ;on-verbal .cmm dkec:ed R
k2
~ tovard"a felloy S - group of stidents. This’ “citegory includes

all physical acts and verbal interactions or accenpts to communicate

. Hl:h peers: g e . ! &

Attending: “Any on-task behavior which cafifiot be doded as peer -
directed or teacher directed.action. Eye oz.body orientation is.
N duec:'ed cmm'a the teacher jor :fnsk, or theé student is otherwise involved B
> 2 |
.

B m the general ungui.ng classrnom activity. . ',

LR Non—Attendmg. szuden: 8 attention is directed away from

- the teactEror disk, dnd the student. dbes not appear to be imvbived fn

ongolng,uc:1vi:y. , " o .

ety

Off-Task: Any teacher or Pupil’ Jetion vhich fs 1ot related to

the task or activity of imediate «soncem 1o the r:lauroum. E x

;uxugn Any pupu ‘béhavior which elicits an off-task response,

from'the teacher. - .

‘- : . . o
Bistrast: Any peer directed agtion vhich distracts a feliow

P Nun—Disrugt' Any off- usk cencher 28 Elodhar: non—uccemung i i

eh.wmr whi:jx doas not. elicll an nff-:uk respnnse ? . Py .;

Pgsliiue Action Any seachier-directed actlon which, fron “the |
. ', téq ! - ;

s polat of ibw 1sl considered to bé a desirable behayior on the

part of the scndent.

5 Negnuve Ar.ti.nn: Ady éeacher«due::ed action wl'uch from the
. teacher's point of viepl is’ :ohs.{dated £o be ; an umleAlrahle behavior, but

* uhich ‘does ot alir:i: ah off-tdsk teacher response




o " - 5 - s
Pupil Initiated: A teacher directed ‘action by'a target nudm:
St ru uhich occurs when that atudent 1s 'ndt specxmuuy called upon or

deatgnarkd by the teacher.

'I‘eacher Initiated: A t!&cher directed action 1s the target

 student which occurs vhen that student 18 ot spectfically called;on

or designated by the! teacher.

4 £ s ®, g B
38 othér defintcions: : ’
(_, Lear'nigg Problem Studest: A student who falls in the bm:mm v T e

tweaty-five percent of the class pupnia{}an iullouing rsnklng on reading *

achievenéat by the classroom teacher.

s ' High Social Acceptance Students: Those students who réceived a

N\
méan social acceptance score gmm than or’equal to the mean for the

entire umple. (2.6)

i . . Low Sbeial Acegptance Grudenty:, ‘Trne students who Tecelved a
i e 4 'menn wsocial acceptzmce score’iess thian the mean-For thi entire sample.

'

t

i

2.6 e s : '/

High Social Attraction Students: -Those students who received a

.y

i

i .

# meatt soctal, attraction.score greater than or equal to the mean for the: E
“ entire sample. (2.65) : :

! " Low Socdal Attraction Students! Those stidents who recefved a '

mean.social attraction score less than the mean for, the entire sample.

@6 i
o - N
o Sociometric Status: A méasure of a students redationship With
docial ‘e and social

f . the peer group. This measure consists of the scores obtained on two
1




5. Is there a significant interaction effect of social acceptaice and

o i \

verage Adilevers A student.vho falls 4 the top seventy-five
pe'u:em’. of the class pnyuledun following ranking on redding achievement
by the classroom teacher. In addition,.those students the teucher did
not perceive’as having a learning problem. ;

‘Social Acceptance:  The total rankings’ ussigl\ed to any one student’
on the Ohio Sccial Accegmnce Scale by all other class members.

Social Attraction: ‘The total of .rankings assigned, %o all other
class members on the Ohio Social Acceptance Scale.by any one studedt.

LM LN ;e TR ; .

Research guestions . " . .

A number of résearch questions have been Formulated as‘a result
of ‘consideration of the relationship among the factors involved in this
study} acmé?eg.enn; soctometric status and classroom behavior: . These

may be stated as follows: ke B ’

Basic. 'Are different patterns of classroom behavior exhibited

Dby students with learning problems. than by average achieving students

when the students are classiffed by socicnetrie status? | -
‘ Secondary. ‘

1."-Do average and learning problem students exh;ibx_z significantly
bdifferent types of classroen behavior?

2, Are different types of classtoom behavior evident for igh.and 1ow
social. acceptance Atudents7

3. “Atedifferent types of classroom behavior cvtdent -for high and Low.:

sodtal attraction ntudents7 L. =

4. Are social 2 and social related of

N
+ sociometric status?




6.

Limitations of the Study

_achievement on classroom behavier? k 1‘

Is there a signlﬂcant Lnlex‘nctlol\ effect of sonisl ‘attraction Bnd

sr.hievenent on classroom behavior?’ . e

The present study was limited by a mumber. of factors.: Those

directly affecting fhe study are outlined below.,

by

b

The assumption has been made that’the.observed behaviors gf the
students- over the three day period of observation was typical of
behaviors during the schoolyedr, It is apparent frdn the rationale
of this study that the hature of student behavior could itself change.
Students were notobserved in activities outside the.classroom.’

“The seatiiig arringuents in the clagsroon were, gene'muy deternined

by the teacher ané were no doubt deterained fn pare by student
behavior. Thus, -the behaviors observed could possivly havsbeen
modulated through teacher control, altliough ot throigh the interaction
of the teacher with the students.’ 5 "

The study was conducted in gradé two classrooms in the rural aze;s

surrounding St, John's, Newfoundland, i




- et al., 1977).

" CHAPTER 2 . . e w
REVIEW OF RELATED LITERATURE : . -
Suclalizatlﬂn '

The periud oE early childhood 1§ the time when a child's social

world expands rapidly. Durlng this time, the child ‘moves from a world

1£mited to the fanily to neighhnurl\nnd playmates ‘and :vem:ually to nunsery
School. or kindergarten (Peters and Willis, 1978). The xrastelt change
in' this. expanding social world begins when the child starts school,’

and the amount of time apent with peers increases gre_u;ly (Strommen

* It 1s" comon fact, however, ‘that somechildren adjust to this "

change better than others and léarn to-participate more effectively .-
than qthers in-social interactions. The beginning of school for many
children brings feelings of doubt and fear while for others, joy ‘and

challenge (McCord, 1976). : : e

In general, devel,opmental psychcloglsts agree That ther Sogialization -

process which occurs during early school yeara dépends upon the

‘experiences :hat “the_child has ]ud up ‘to that time. .The d!velcpmental

theofies of Plaget and Erikson concern progression through stages uhile

has o7 tasks to exp}.un the: process .
through which the growing ¢hild becomes socialized. .

The definition of socialization may vary from theory to theory}

however, in its broadest terms, Stephens and Evans (1973) refet to it

. the process by which the child comes to £itinwith the meéds. 7

8
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]

" and. activities of ths larger group.". (p. 417). For the achool age

child, the imediate larger group is the class and teacher with vhich
the child must learn to work and §1ay effectively. '

In a more specific sense, Goslim (1968) sees socialization as
the process’ whereby' i Pl

Individials Lear to play vartos socfal roles necessary

for effective participation in the society; that is, how

they acquire the knowledge, skills and dispositions. that
ensble them to perform in accordance with, the ‘expectations ~
of-others as they move from position to position in the
‘social order over time from infant to child to adult...'(p. 6)

In general,. the process of socialization refers to fitting in
and learning to 'get along with sthers. No two’ children, Hovever,
behavé and interact with others in identical ways. The question left

open ds a result is what'factors affect low children come to interact

1y in classroom settings ' - . &
3 e

Developiéntal Theories
‘ v 3 "
o Rads . For

the process of socialization

16 ‘sen ag’ easentially "... s process of 1ifelong housebtoaking.”
(Havinghurst ahd Neugarten,. 1967, p..126)." He sees socialization
not as a restrictive process, but athér as  positive bullding process.
‘In discussing the constructive-aspects of socialization he saj:
it producas _growth, it encourages, nurtures, stimulates
and motivates; it pradul:ea an infinite variety of desires

in 1; it leads to. devel
and achievemenl’. of al!. kinds. (P- 127)

In l:hiu contekt uocmuza:inn is a periad of gradual develnpm:

of the' which,. for n is in with :he

valués and norus of thé social group to which he belougs. As a sumary




to his view of the soclalization:process, he refers to it as "...'both

a mn}.d.mg and a nri-a:ing process.” (p. 127). -

Envi.nghursr. 8 d:vglapmmr.xl theory '4s based on the conicept of
developmental tasks which he séés \as necessary for healthy growth n}
society:- He dsfings a developmental task as:

A task whil:h arises at or nbaut a’certain period

1in the life of the individual, the successful
achievement of which leads to' happiness and success
with later tasks, while failure leads to unhappiness
4n the individual, disapproval by the society and
digficolty vith later tasks: (1948, p. 42).

Th:re are different developmental -tasks for étich permd of life

" from infancy ‘to old age.. The schoolage child is in the period called

Mlddla Ch].ld.huad vhich includes. the. perlod from six to :w!lve _yeard.

of age.. This pel’i.od of life {s characterized by’ thr:g great outhard

pushes or thrusts by the child. ‘They are &s fnllous
1. The' theust ‘of the child out of - the home and nto the pesr
group.

2. The physical thrust into the world of ‘games and work.

¢ : ‘ o,
3. ‘The mental thrust into the world of adilt coiicepts and logic..

.Out of these three growth thrusts in 4 child, emenge the

" developmental tasks of the middle childhood years. One of these tasks

1s learning to get Almlg with dge’fiates which is really ".. the

process of learning a social personality or acquiring stimlus value.

Cpe D)., i : -

» ' Y \ 3 W
Invwmpleti?n of this task; ‘the child moves away from his family
into the world of peers.. During this time, Havinghurst sees the child

as competing for- the attention of the teacher whom he calls the 'mother




“person’. "z succusfully carry out this task, the chiid mk:! a place

for hinself.among bis peers and.lestna to'attein satisfaction from his
social 1ifé with them. Difficulties with.school subjects or behavior

problems in class are seen as resulting from difficulty in achieving’

this 1 task. So, the primary and
elénentary gefiool years are expected to help the child bridge the: gap
\etween the world of the child and the adult, vorld (1967, p. 188).

B.H Erikson. ‘Erikson 14 & neo-Freudien paychologiat uho,

* while accepting Freud's stages of poychosexual development has proposed
eight stages of paychosoctal develophent, which are ... prédontnant
patterns of ‘social interaction characteristic of different periods’of
Lie. (stromnen. et al; 1977). Erfkson's first five stages correspond
| to Freud's five ages of man.. Unlike Freud, however, Ertkaon does not -
l' 72 .’ .contend that personality is determined by five years of age. Eriktvsun"_s
: theory involves a series of eight crises to be dealt: with at diteerent
1 stages during an ‘individusl's 1ife - extending beyond childhood into

| . * . adilthood. 4 .

! -

|

i According to his'theory:

it Adiata daveley ol wove Sats sibeeqtsaE’ phsses: &8 oon 48

they are blologically, paychologically and socially ready and:

such ipdividual readiness is matched by societal readiness.

Individuals not only develnps, they are 'socialized. (Maier, 1978,
o p. 88). b

Thus,. development for Erikson iavolves ntefactionsl experiences

“of a crisis provides the el child with a 2 of the

d .  between: the child and the world arouad him.  The successful Tesolution

intagtnr.ed or ‘socialized individual (Stephenu and Evans, 1973, p. 421).
i
1
|
|

Y

‘Erkson's.theory of development 1s essentially.one of socialization .

‘




Abcording to. Brikson (1963), the process of -socialtihtion iivolves
pnssxug through the following series of Bt-lgu .
1. Trust vs. Mistrust '
4. Auénomy ve. Shame and Dojbt
141, Initiative ve. Cutlt
. .Av. * Tndustey ve. Inferlority
P Identity vs. Role Confusion

vi. Intimacy vs. Isolation

vit. " Generativity ve. Stageation i

Vi11. Ego Identity va. Despats :

The early school years of a child mz}eapmd it Sxasel £
Ertksod's fourth-atage - Industry ve. Inferiority. Industry results
if :he l:hild devzlapn effective work habits and sknll iuzpurtnnt in
“later perfods of life. If, hovever, experiences during the early

schiol Jears abe catoured by. failyre and disapproval, thedhild will

“hold a negative attitude about himself and see himsélf as inferior.

In teris of socialization, Erikeon stresses the importante.of

this stage as being ... soclally a most decisive stage; siuce industry

1involves doing things heulde and with othar

U (. 260). A.lthnugh

‘during this stage the child ia at{ll scmewhat. depesdent upn‘n his

parenta "...children ‘begin' to rewgniu that they must eventually break

with their aceustomed family life."  (Mater; 1978, p."108). It 18

vduring this tine that the world of peers increases in importance té

the child and comes to, assune a pnsiuon eq\ully inportant as. that' of

The peer group provides’the child with a means for évaliating

adults
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1
i

.

“tids own successes and fallures.

Thus, according ml Erikson, a child In the early elementary achool
vears 1a searching for a ‘eenae of conpethiios and condng to uaderstand

“'his linitations. Hif success in this task is largely determined by what

goes on in school since’ it {s there he 1a encouraged o strive for
accomplishment with his peer group: "R

This crisis will be influenced by his school experiences,

by the tasks he encounters there, by kis-relations with

classmatesyand his sustained efforts with the new authority

figures in the 'school.| ” (Stevens aml Evans, 1973, p. 122).
a |

J. Plaget. The cugnitive—development theory of Plaget 1s

essentially concerned with the thinking and reasondng process of

. |
develnpment For Piaget "‘.. mature, intelligent behavier is the abﬂity

to reason and think crniully on objective, abstract and hypothetical

“terns." (Evans and McCandless, 1978, p.’ 271).
: as, 19 . !
Ona of the basic assumptions of Piagetian theory is that
éverything the child learns is acquired due to an interaction effect of

[
the pr of and e g to Piaget's

theory, ‘social development is an'integral part of the overall cognitive

developtient of the child: 3
Thus, copaitive developmént 1s very much within the purview
of socialization of the child. Society is in many ways what
was once ascribed to instinct - a direction giver. Since
. the process of thinking always contains an interaction ‘between :
an individual's ongaing mde of thisking gnd. that Wbich, each

yndtatic vlwle. (Naler,

environment can only be vuued as.a
1978, p. 27).

Piaget, (1967) hypothesized that all childzen of norsal’

- s ¢ :
1intelligience progress through at least three of the following four




stages of levels of cognitive development:

Sensorimotor Stage - 0 to 2 years

| 1i; Preoperational Stage - I to 6-7 years
144, Goncrete Operational Stage - 6 to 12 years
iv. Formal Opetntimul stage - 12 to adulthood.

The order of thesa stages is dimayn the same ~a child mse cmnplete

all the lower stages befare proceeding to a higher one.
age at which s child completea’a stage may differ from child to child
TR LSO RNE- < W e |stage.

During the primary and. elementnry school yuru,4 most children are

in the concrete operatidns atage. “Upon entrance to prinary school, many

chitldren.are gtill ia the preape:ntioml stage while some children in

the latter elencatary school gndu nay be using fonal operations

(Stromdn et al, 1977).
During the concrete operations stage, most children andergo’ changes

1in égocentrism - which is "... the state of confusion of self and the

external world." (Maier, 1978, p. 40). At the beginning of this stage,
children are completely’égocentric belngs and do not realize that other

points of viaw exist. With the beginning of school, however, egocentrism

‘declines rapidly while ‘tncerpersonal attributes such as enpathy and

nmunicltions skills increase. . The ptimary school children becmne ‘more

able to recognize’the views of others and 2106 hecome mork; susceptfble

to mfluence by peers/(SltmnmEn et -al, 1977).

Acl:oxdi.ng to Plaget, the devhlnping child has to ud-yt to many
changes’ with which he is faced, This is particularly true when:a’child

i % .

The chrnnolﬂgicll X
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begins school. . For Piaget, adaptation occurs through two simultameous 2>
processes: assimilation and accommodation. BotK of these processes

P
occur simultaneously-although one may predominate. Essentially the

process of soclalization in the school age child imolves two things.
4 he a tailation of new vents which the'chi1d can -
“incorporate into his present way of ‘:}nnung.
i, n-"-dju-m-né of the child by vay of -cqma@ to thg
everyday events'of -the classroom situation n%d peer group.’

of Sociali

The School in_the Proce 1on :
In’ Aufust; 1979, the  Government Sub-’ 1
on i 51 a report to the Committes |

Planatng the Inplesentation of Gralle Twelve, in Wiich they reviewed the
Alms of 1n New d and the 11ty of the school

for each ain. The committee catagorized each aia as efther a primary,
or tertiary lity of the achool. The-primary - - ¢

responsibilities are regarded as "... those for which schools are

antan sl gid o eteh schools Gust consequently provide leadership

2)
Among the efght primary 1 Atfes of the school is included

and n.ppxy a complete program.” (]

"Uaderstanding one's place in society:™ (p. 3) which is interpreted by

the report to mean "Personal Development” (p. 4). Although the report

concedes that ‘the school 48 not 4n a position to influence social

\
attitudes as much as the family, it does recognize that social

_ development of children is ome of the main aims of education.




P

‘The; résponsibility of the school.is primarily for understanding

¥ ! - .and knouledge, inclyding kuowledge of the world society. The

- : = gchool could not be 'expected to influence attitudes,. however| ' .
¥ H 3 § ~as much- a8 the hone and community do.’ (p. 3).°

In a similar vei.n, Evans' and nng:nmu‘au '({975) say. that although * '

the. school provides a comion positive ground for socializing children

Lo X
2 5

WEL 00T % e dees not mean the “gcliool ¢an substitute for parents in’the soctal

! development of chlldren. lna:ud they say: : !

the purposes of schooling are planned and lyl:tlcally
broadened to-leave less to chance the personal-social e
learnings that inevitably occur whenever children congregate .
in group settings.? The schooling prw:es. thuu mmpl!.mznt!

the role of the patents,.(p. 156). ;

ST e lorically, ore and Rave fosyaed thetr .
: a:ten:iun- upors ncude&nc gain- without faktng nto ‘account lhe uo:lul

aspect of schicl, Lifa. Secently, béwever, more, studles have bees

(l975), in a s:ndy Cebeha inportance of schiool satisfaction; found"thak

far studeats this 1a" generally deternined 9" several factors including

i ;
i ‘ = K carried out emphluizing the ’ nuci&l factor. Epltelnrim‘l McPartland

soctal well bemg with pears siud teachare,  Aswell} contrary to the
i . schogl being the fmu of the studenthd in[ellect\ul life, research
potnted out the, mparmm of the achool as the 'Focup of thetr ‘anctal
v 1 ufe. s PTG I

Sinulrly, in a paper tevisvﬂmg the lelected effects of ac)wuling,

Adans et -1 (1978) say that dupita the fact zh-: pmgresaive eduur.xmml

theory.has recogatzed both cognitive aid soctal effects of schooung,
" /

o + 1 2 ‘the ¢og ratherthan aocinl—

emational aspects. 'Despite this,. houeve:. n.ey maintain .

.. learning *

* experiences are not socially isolited events. (p. 256).




Thus, llthough  theory the,

of social development inthe early school géades, there 18 Litede enpiltical

evidence tying in the academic aspect of !d\lcﬂtum vl.l:'h !h: iochu:nmn
|

. ‘process occurting during these yeats. o0 T N

Research Findings " o iR g

i

Behavior and The' recent dev:lopwent ofa

'nms{ of classroom observatiphal’ lschnl.qlwl have Tesulted 1 educational *

reu.m:he: being ;bla to code classroom h:havxor l.nm Very specuxc

cdr.egurieu. As a result, it m- bemiz pmmm to 1d¢n(1fy l;udmz

\ o %
correhten of clasgroon balnviot. v e

One luzh v.rhble bhich EJA! come to be linked with chluruam

bhhlVI pof u:ude*nn 18 tlmt of ncadmle achievesient. “Cobb (1972), - in

tudy 6f fourth gn. uidont e the prediction of

achievement sT task and ‘nou-task oriented clauroom ‘Behavior, Hfs
study was comptised of correlatiotal design nu.ng‘ e1ght behavioral

as and: akichmertc scores as eriferia. He found
positive Telatio betvei

and’ four ‘task

orfented cl o includ.l.n;

in a positive way. Ssvual c gati el were'
Eo;md »fe; non-task-oriented behaviors such-as nnn-ntzmdhx‘g and lookfng' . *
" around. \ Cobb concluded that' the general pattern of findtrigs suggelt;d

| that ‘more dncnce beh-vl.an provide lt:cnzer nxa:nmhxps than geuxu

categories. 3 5
Perkins (1955) 1dentifted. u:huven % nopcashievers da grade g

‘five clasaroons using grade point’ average, 'IQ sid reading achievement.

8 ‘and talking to peefs .«
P




2. groups of children ‘to be studi

Frequemies of bah.wiaru in :welve behavhx categories were used as

iabl . He c1 ,; d r.har. “Low s vhen cmpared to

“'avérage.achievers, spedt a ‘Stguifscantly graater. proportion'of classroon

time on non-academic work, 'wurkmg “in-another area of withdrawn from

vngoing classroom activities. Anhzevers, on the other “hand, spent .

signiilcmu:ly more tine engaged in social, wrk—uxiented 1n:uac:1m:

. wich' peers than Yo sex typed:

were observed:
McKinney et ‘al (1975) used a set oﬁ :uelve cumpo!lte :ategories

of classrdon behaviors to’study their relar.iunship to lchievenem:. ‘A

composite achievement index was calculated for the ninety grade two -

studénts serving as subjecta. The aubhors concluded that ﬂue child

v 8 attancive in class and task oriented in his mceractions with

peers 15 more Likely €0 succeed d cadenically than the child who 13

disr.rac:ibl.e and passive in group ac:ivitiu. No »signlficant male-
female differences were found: :

Sold and Devine' (1976) attempted to identify behavioral correlates
o high and low achievers. Chiidren from grades three and four were

observed: in math and verbal skills

§ and were given
ratidgs based dn classroon math achievemeat and the Gates McGinitle
Read:lng Test. : Results ‘shoved both teacher dlre:ted and peer .urected .

of-task behaviors related to high achievement. In genéral, non-attending

€lassroom behavior was related to low achievment. One recommendation

that emerged from this study was the need: for smaller more homogeneous.

. " This, they conclude, vould aid in




|
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a better understanding of the pattern -of behavior related to, acaderiic
achievement. . - i . ;

Lahaderne '(1968) exanined attentive and inattentive behavior in ,

thy i and its re to academic achieve Results: -

showed a positive rel between

. rl;emvlor‘ and achievenent. Conversely, pupils who were im;tteﬂtivz were

;mot apt. £o achieve acadehieally. Although fndichting a géneral patter

6f ‘classroon behavior, the categories ubedin this study were too broad -

to the range of cl

in vhich students engage
’ e S
daily.. - 4

In summary then, it is clearly: evident from the research revieved

% s . ;
that achievement and on-task clhssroom bebavior are-positively related.

Loy achtevenent: appeare o be fikedto non-a:!emling behavior., "Mtso

“emerglng from some of. these studies was the finding that Mgh achievers

. interacted on-task sore with peers. , The gerieral concept of peer relations

‘in the claserabm relating to : was ‘but not

_Off-task pesr relatioris vere given yery liftle nansid:ution 1n these

‘stadtes, _Fyrther analysis of classroom behavior with peria.dn A ritas ¢

to’ ac)uevmenc 1s necessary.: J

 and Peer Status. Within a classtoon setting, '

b with their peers. Stevel'm

(1971) atteipted to. deternine ‘1 childr

Fikh Teadting problées ye:e as

vell sccepted by 'their classmates as. weré ‘it liren of averags reading

“achievement. A soctal distance scale was udmm:ered to all participating

grade four classes which {ncloded ninety remedial reaitng students.

Results showed significant differences between ratings glve/n remedial
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readers by their classmates and Tatings given to théa by ruxun
zeaders. This indicates-a significant relationship between resedial
“readers social acceptance by peers and Soetal attraction to) i g
Rduitil s dari wive St vl dSckptal by k- group.-dad Ths/actiloEs

conclude the ratings they gave their classmates peflected they were ‘avare

" of thig. No signficant differences were found between ratings received

by Temedial reading males and females, however: Not included in this,
utud;r were the differences between ratings given by mlé.e and females.
Ari andlysis of this kind would aid in m.}uina;ng- 1€ differences exist
in the way male and -female remedial ¥eaders perceive their popularity.
KcGinley and McGinley (1970) studied the sociometric choices of
first grade children who differed in reading ichievement. The results
_showed members of the top reading g}oup o beet higher’ sociomstric
status than the iddle and lover groups. mé‘;. ésbers of all three
‘eadivg groups teded to chooss-significantiy wire mesbers of the my‘
reading group on a sociometric test. Thus, in this study, high readisg

achiev

was significantly related to high sociometric status. Again,

“sex differences vere not considered in this study.

Glick (1969) two separate of

status and. their to acadenic vement in children in

grades thrée to seven, The First dimension was social attpaction which /
- £S5 .

- took into ‘account a person's desire to belong to the group;-that is his

ratings of the group as a whole. Social acceptance on the-other hand,

reflected a person’s acceptance by the group; that is ratings received

“ by the group. The Tesults showed a significant positive relationship
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between social acceptance and achievement for both males aid females..,

Yo signficant relationship was found however, between social attraction

.and achievement. Thus, an attraction to the peer group was not found to

be related to achievement and no significant interactlon effect was

found-in this study. In 1dght of this thep, the diportant correlate

of as far as. status is ¢ red, seems to be

the actual acceptance of. & suudent b the clsseoon peer - group.

" m summary then, a high acceptsm:e by the classroon peer group
1s significantly related o high achlevement,and, 1ob aceeptance to Low
achievenent.. . :

ic Status and C1 Bohavior. Little research to

date hus dealt specifically with differing classroon behaviors of high
and o dtatus children Thebe s, bouever; some research relating
personality ;:huract;qristics to status. ‘

’Hclﬂchaef i(wxa) in a longitudimal study of elementary school

Status was correlated with

boys found that 1nw

frritating and aggresuive classroon behavior, In general, she concluded

that rejection by peers in to

behavior more so than reading achxeva;enc.-- However, mo specific class-
room behaviors vere observed, The behavior of studeats vas deternined
by teacher ratings alone. .

Dobson (1976) measured 1a of el y

school pupils. She ¢oncluded that high status pupils tended to relax
more i the cléssroom and interact much mote with\peer;. Conversely, .
low status pupils avolded-interacting with others snd were more
comfortable in .Sc_nl lettlngl.’ ?ef&, again, specific classroom

|



/

. -
‘behaviors vere mot observed.

Tn'concdusion, there 1s evidence for ‘a relatfonship between pupil

behaviors and sociometric status., The general trend indicates negative

behaviors in the 1 cor with low sociométric status. There

| -
1s, however a lack of dita on observahle classroom behaviorsin the

research.. What is necessary in'light of this is resedrch linking specific

1 behaviors of pupils to dif status,

\Sumary. Research clearly indicites that a significant positive

. relationship' exists between acidemic achievement and on-task classtcom

‘behaviors. High achfevers spend a significantly greater amount of tine
ctgaging 1n on-task cLazivoom ehaviors:than d low achicvers,

Further relatéd to high academic achievesent, according to the
research; are high levels of peer’acceptance. More research is needed,
hoveiier, 'to further ‘tnvestigate the patterns of péer acceptduce among
male and female stidents. 5 L

"1t seems logical to concludé, then,. that peer status is indeed-
linked tg classroom behavior. Research in this area to date is vagie

and very broad behavior descriptors are used. It is 'apparent, however,

_that a relationship exists but further clarification is needed.




PROCEDURES

This study used a : and pr 1a the

first, in each of nine classrooms, four children with

following step:
learning problems and four children with average achievement were identified.

The Ohio Social tance Scal The children were

observed in nofmal classroom situations for.a total of fifteen hours of
. chaervation per clagsroon. Social acceptance and soclal’attraction
. scores were conputed for each of the childfen in the sample, vho were then..
classified as being ‘dbove o2 below average in each of the categories.
The eight groups of studeats which resulted Tare thes Benisibed 4n Gl

of their classroom behaviors.

The Sample &

The population: consisted of “grade two students from schools in

H the outlying areas of St. Joha's, From this populati P
four groups served as target schools. The target schools were, at the

Fine this study was carried out, participating in a one year study of

y " teaching carried out by the Institute gor Educational Research and
at Memorial University of )
The infgial sample of aty grade two

students: fros the four pirticipsting schools.’ T 4¥1, nine’classroons
were involved with eight ltudenzg. Frok wadis sihas” sexviog aeinibt ecta,
These studerts were chosen randouly according to the ;trltifiutinl;_
deseribed in the following paragcaph. ]

!

f
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; wtudents. ‘l‘wo of ‘the tsxge: studenu 'were omitted during the anlaysis '

observat i

i

. o N : %

] ! e §

Partictpating teachers fanked all their students adcording to

reading achievement in their individual classrooms. . From this ranking, "
two groups of studdats were identified.

1. Learning problem students,.who were defined, .for the purpose. - .

of this' study, as being those s:udznts who vere placed ‘in

the botton twenty-five percent of,their cliss on réading

achfevement by, their classroom teacher:

Ave.rége acMever:; who were defined as being those students

w‘l?o Were placed in the top seventy-five percent of their class ’
on' teacher ‘rankings. ’

o,

a I:nveech target. classroom, feurf:cuden:a were randomly chosen from
esch of these tuo groups. This ;)roduced a.total sample of. seventy-tvo

v
of the data’ because they were sbsent fron'schaol for wore_than one-half

the obsérvation u.me Thus, the' sample remaining consisted.of seventy
students. . “These. consisted of thirty-nine male and :hlnty—one fenale

subjects,

The Instruments

ivation Observation Scale.The research instrument

used in thiu study was the Claauroam—!otivatiun Scale (Glasgow and Spain,
1978). The scale; which was devalcped to-aid 1n.investigating .
s

the a in pxi.mury and eleme school -~

vas ‘used fo code hchavinm of target students and teachérs by dite_:t

THE" focus of the deala’la W/, o the’ fnteradtisd
between teacher and child,. with primary emphasis placed on the level:of

.
student neéds being' met withinithe classroom

' (Glasgow and’ gpain, 1978).
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- The coding forn was designed such that all classroom behaviors =

‘could be placed within a::category on the coding sheet. To achieve a
1 S

in coding v ” recieved séssions

of practice coding daily for a period of one week using both written
descriptions and videotaped exerpts of real classroom interactions. A
trained observer supervised these practice sessions and discussed observers

ratings with them.

Ori the scale, teacher and target studenn behaviors are, observed

T - The obsetver codes the most salient pupil
and' teacher ‘behaviors during that tine. _The basis for the instrument is
“a model of - teaching which aseumes that the primary motivating finction of
the'r.:acher 1s to engage the children in on-task behavior. )

© The pupil focus of the observation scale enables the estimition
of the proportion of timé the pupil is ;rkta;k, ".nter!:ting with teachers
and intergcting with peers. The level of disruptive ‘activity dn sevral
categories can also be estimated. In the case of interaction with'the -
teacher, the relative levels of teather and pupil initiation can be found.
Figl‘ne 1 shows the organization of the toal of thiiteen [
Fuli definitions of each of the categories were given in chapfer dne.
Ohifo Social Acceptance Scale.’ This scale is & brief, but .
‘effective, means of assessing children's social relations with their
peers vithin ‘the classroom setting, Its ul‘eu include identifying
"2 soclal distance for each student within the group,as well as yei’m‘ltti}xg

a stident to acturately assess his own level of social acceptance by peers.




Major and Sub-Categories 6f Pupil Behavior

Figure 1




One of the mior aduatages of this type of scale is that no
Mﬂnr:h’ of Yll:in; prgfermu 1s forced uwpon the rater. The comstruction
of “thie scale prevents this.

The scale is comprised of a six point rating scale.which corresponds

to different dégrees of social distance. Three of these degrees (1-3)

to one to (4) and two_ to rejection
(5 dnd 6).¢ Bach stulent in the class assigns a nu.ng between one and

s1x to every other cliss meaber dependog on the ssount of Tejection’or

attraction hA feels toward that individual, Mean levels of ‘acceptaiice

for each pupu can then be nlcuht!d-

Very little research has been carried out on the test ucex\tly
concerning its relisbility and validity. Lorber (1973), in a paper
describing the usage of the scale, cites esrly studies by Raths (1947)
concerning the' test' ':almi.uq and validity. He concludes that
“Enaugh eviAame‘ has been accumulated to warrent the inference that the
test s indeed valusble.” (p. 168). The successful use of this scale,
ceording to Loxber (1973); attests to its adequacy, valldity asd
r;lhhillcy. i %

In this study, in .hdl:i;,q to its use as'a measure of social
scceptance, the’scale yas alio usid as a masure of soclil attrsctiod -

by calcalating the nean.rating given by a student to his classnites. N

Observat ion Procedure

"Each target classrooy was visited by one bf tuo female obaervirs

for a period of three successive l;hool days during H.ny, 1979. At the

time 8f the - neipher of the was G W of the
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rankings obtained by target students on reading achievement. -Each tirget.

. classroon vas observed for £1ftech hows yielding a.total of one hundred

thirty Five Hours of observation’ time.

Observers sat ina Corner of :he classroom ‘and did not interact

with edther the teacher or the uudenm Each of the target students ‘in
a classrom was randonly assigned a’ code nuiber betveenuone and eight.
The observer focused her attention on oie student at a time in nunerical
_order on a rotating basts. - ;
A thirty second coding intérval was employed vith the observer's
attention being focused inttfally on the target stulent for ten: seconds
whén a _judgemert concerning the student's: behavior: category wvab made.
| Attention vas then £ocosed on the. teacher: for ten gg;mds. 'l'he.nmai.nder//\
.oﬁ the cotinig interval ves spent cheéckiag the sppropriate. colums on the:.

coding ‘form: m Dbservnionu vere carried out while the students yere

in their h d4dd ot the studeats to out ‘ of
7 4 ; s

classroon activities such as library, music and physical education. &
Statistical Analysis | X ! p .

sn:uucnl packages for the focial Sciences (Nie, et al, 1975)

) were used for the analysis of data.

’ Research questions -1, 2, and 3 were analyzed by means of' 2- wuy
nuiyueu of variance and question 5 and 6 by :hree—‘uly analyses of ; 3
variance. Ques’tion AA uquiteyl a pearson product moment COXXEI@:!DD. b ; ]

, Dues to.the possihility of ‘type IT error occuring-in some of the :

behavior analyses, the .20 level of significance was considered ia'the




s

2 and S-way salyses of varimce. | o

As’a résulc of the extremely low froquencies of behavior vhich
occurred in the :gn;g&dtmtﬂ ou-task dtarupt category of bewvior,
this category -.“l-;.no.{ fron statistical snalysis.
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z .- CHAPTER 4
©. 77 ANALYSIS OF THE DATA

Research Question 1:' Do_average and learning problem students exhibir

significantly different types of classroom behavior?

+Table ] presents  thedata conp the classroon behavior of

. the twb achievement groups. -
-\~ A signiffcant achievement. group main’effect was present atthe

)5 Tevel -of significance in tw behavior categories;- attending and

pE. A cant achievesent group nain effect
vas' present.at the :20 level of sipigicame in five c;;qgarxg; peer -
directed on-task, teacher directed.on-task megative, teacher directed
of £ task disrupt, tescher ‘dirécted inftEated tedcher, and non-attend

disrupts . ) PG )
sigatficant ‘Ehssranm\mm effects vere' foud in the .05 ievel

£6r :all but tvo behavior categories, g ¢

Stgntticant hteraction affects. of classroow and achievenent were
founid at the .05 level for fourbehdvior categories; peer directed
on-task, teacher directed on-task positive, and teache¥ directed <
injtiated feacibr. Slgadfisist imteractlon cffects At the i20 level of
slgnificance vere fouid for three behavior citegories; attending, teacher
directed off-task nordimrupt and -teacher dlfecte pupal fnftiated!




Effects of Classroom and Achievesent.

On Classtoon Behavior

Table 1

*pg.20

e P .
< Variable !
" Mtending 3.76¢ 5,014 1.64%%
" beer Directed A '
on-Task : 7.85 3,500 2.3
Peer Directed - » s :
! Distract 7.73% - 0.67 0.73
" Peer Directed y i )
Distupt 1.3 043
; .
* Teacher Directed 3
On-Task Positive 4.95 0.22
Tescher Directed E g
Oo-Task Negative 7514 2,450 2.5
Tescher Directed
Off-Task Disrupt 2.20¢ 2,650
Teacher Directed . =
Off-Task Non—disrupt  12.00% 0.00 L6gx
* " Teacher Directed ! .
Tnitiated Pupil 475 0.04 1,594
- Teacher Directed { ‘
Initiated Teacher 8.68¢ 1.o7m 326+
Nou-Atend Disrupt 1217 L e T o
. Noi-At tend . s
Noa-Distypt 2.864 7,784 144
EEY R T
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. social accéptance. was. .0003; which vas mot significant. '

- : - 5 *rg e 32

Research' Question2: Afe differént types.of classr evident

Cfor high and- low soém1

Tahle 2 qmtainu the data for social acceptnnce nnd classroon -
‘bihaviar. E ceatts

A significant social acceptance main effect was ‘bvidemt at the

.05 Level for two behavior categoriss; , ceacher directed’ off-task disrupt

Dand non-attend disrup:. B s

mes'rch Question 3i Are i types of: 6 evident

for high and.low ‘social

Table } contains'the data for social attraction and .classzodm

v . ¥ i

" behavior. - o .

G pe siguificsnL social ar_tranr.ion main effect vas evident at, the

iy DS lgvel f’or «one hehavinr category ‘= teacher dirgl:ted pupil initim'.ad.

‘° - s1gnxf1can: sadal at:ractinrn main ‘effect at the 20 level of'

o o
dunqn and, teache: directed Dn-msk pnuitive. . #
Research Question 4:  Are social and social r n-related

i of ‘sociometrié status? :
wy " ‘The -pearson produt Y lation for.social a and

|
|
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Research Question 5: Ts there a significant interaction effect of -

soétal and ach on’cl behavior?
=

Table 3 containa the data for the interaction effect of social
attraction and achievement on classroom behavior.

* A significant interaction effect was evldent at the .20 level

of significance for the non-attend disrupt category of behavior.

Research Question 6:° Is there a’s effect of

social and ment _on behavior?

Table 2 contadns the data for the interaction effect of ‘soctsl
acceptance and achievenent,

Significant -mte:ar:tic;n effects of social acceptance and
achievenent:at the .05 level were found for two behavior categories;
teacher directed.or-task posttive and teacher directed fnitiated pupil.
$ignificant interactipn effects at the .20'level weré found for three =
behavior catégories; attending, peer directed distract, ‘.m‘d teacher

directed on-task negative.

Basic Researéh Question: Are different patterns of classroom behavior

exhibited by students with learning prébléms than by average achieving

iR
students when these students are by, their “status?

. . '
The analysis of this'question is shown in Table 4 which reports

the means and variances for the various pupil behaviors for each

combination of achievement, wdcial attraction, and social acteptance

groupings. Only the values of F for the three-way interactions have

s
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i . .
been reported. As can be seen, only one behavior, peer directed disrupt,

had a 1 effect,

‘ & more-subjective approach was. taken ‘:a the analysis of this
question. The cell means for each behavior were examined, and-the uu."
showing relatively the most, and least, of. the behaviors were 1dentified.
This resulted in eight behavior: profiles which sedbom Ly Figure 2.

The procedure vas constdered to b Justified on two.grounds. First,
since the study was a correlational design intended to develop theory, «
it vas e;sential to minimize the st of faiisng 5 haerye:trh
differences in behavifr. Second, the small mumber of subjects in each of
the cells made Type II error a very real possibility. The reader must

bear in mind, therefore,. that the findings which will be described below

carry a significant risk of Type I error, and must, in the final-analysis

be justified in the degree to which a consistent and reasonable theory

" emerges to explain then.. In the:follaving paragraphs, each of the eight

behavior. profiles will be described.

High' ge Achievers: Higher than

typical attending; their ron-attending behavior brings less comment from

. \ s
the teacher than average, and their teacher’ interactions are lower than

[ : . .
, evefege. In other wayn, these children hehave typieally. “They fnteided

an nveruge nusber of feacher interactions and engage in typical ‘ancunts
of all types of peer interactions.’

Leariing Probien: Lover than typical attending, lower than
typical pupil initiated contacts which are, ilwwex; higher than usual

off-task. Interaction with peers off-task is higher, on-task is lover.
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There 15 a higher than usual teacher initiated interaction, suggesting
2 typical amount of on-task teacher interaction, but more than Eypical -
amounts of disruption due to the peer interactions of these studénts.

High High g Higher than

typical amounts of peer directed action which ia on-task and average
amounts of peer. directed off-task behaviors. ,While they engage-in high
amounts of teacher directed off-task behavior which is non-disruptive,

they exhibit few teacher directed off-task behaviors which yleld an off-

“task teacher response. They exhibit lower than average non-attending

behavior which 1s not acted upon by the teacher.
I Le;xung Problem: Higher than average non-attending behavior  *

ihich does not elictt an off-task response from the techer. but less

than typical non-attending behavior which draws an off-task teacher

response. Low A-m;n of pupil initiated teacher behavior zu.nc':agl

toward the teacher. Typical amounts of teacher directed on and off-task!

behavidr which the te#cher initiates, as well as typical amounts of

attending and all categories of peer directed behavior.

Low Low ag Higher than

“typicdl amounts of two categories of on-task behavior; attending dnd

"teacher directed positive. Lower than typical amounts of mon-attending

behavior which is non-distuptive. Typical amounts of all peer directed

behavior ‘as well as all teacher directed off-task behaviors are: exhibited,

Learning Problem: Higher than typical amounts of all teacher
directed behaviors both on and off-task; in addition, these students

~‘exhibit high amounts of non-attending behavior which draws off-task

comments from the teacher. Their peer directed behavior brings less
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* commept from the teacher than né-ge and they extifbte less than typical
-.munn of attending behavior. t N
Low L aigh epag “Higher than
$ typical amounts of teacher directed sction which is on-task but lover

than average ssiviats of all teacher directsd off-task bélsviors; Liwer ;
® %« " thin typical amounts of ‘nnn-d-i.n_'l_lptive behavior which elicits- negative . '

o " - teacher comments.. Average amounts of all) types of pesr dfiected action
and attending behaviors. . - T B i
Learning Problens ‘Higher than typical peir directed beliavior

which ylelds of f-task responses: fron the teacher but low amounts of

. peer-directed behavior which did mot bring about teacher respomse.
‘. Lower than average teacher contacfs which the teacher initiated but

average amounts of all teacher directed and attending behaviors. -




CHAPTER 5
CONCLUSIONS AND RECOMMENDATIONS

Canclusions

‘Classoom Differences. 'In the discussion of sociometric standing

and classroon behaviors whith follows, it mist be remembered that
important. differences exist between classrooms in terms of the pupil
behaviots that were observed. In fact, all but two of .the behaviors

which were observed were considered to vary significantky from classroom

", to classroom, suggesting wide variations in patterns of student and

‘h these in

B L T dégree with differences betueen teachers, *
thelr, feaching styles, tolerance for.nolse and activity and the host
of other factors which govern the way they behave.. /

" Betveen classroon differences were found in each category

of .on-task behavior, in the of teacher-pupil

which was initiatéd by the teacher and by the pupil, and in the

amount of teacher directed Behavior. While the amount of
péer directed ddstracting behavior differed from classroon to-classrood,
the amoum‘: of peer directed and nm"l—'al::end!.ug diarupr_i've behaviors did .-
not. The total pattern, then, suggests widély differing patterns of

interaction between the pupils as well as between the pupils and

teachers of different classrooms. B % ¥ .

Behavior and Achi This stidy confirmed the
outcomes’ of several other studies in finding differences in the behaviors
of low achieving and higher -achieving studets. In this study, achieving

41
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.an.i and Devine (1975), and Lahaderne (1968). '

- achieving students interacting somewhat more with seecs on-task, with

* in nature. "It must be that a teacher

. % _ I3
students mor behavior, ct Cobb"(1972), ®

Tn this study, the average achieving students had relatively
more on-task interactions with peers than did students with learning
ptyblsns. Similar ﬂlldingﬂ have been r‘epot:ed_ by Petldn.! (1965),
McKinney, et al (1975) and'Soli and Devine (1976).

Soli and Devine (1976) found that achievenent was related to ) i
the amount of on-task {ateraction wibiithe teacher.” In‘this study,
there was no difference in the amount of positive on-task iateraction
with the teacher; hwevex; the children with ‘1=Am1ng problems did
:A;q)llrience more negl[i‘{e on-task interaction with the tezcl’;er,‘ In
addition, the children with learning problems had more disruptive = J
off-task teacher interaétlons,.and more of their teacher interactions
vere Lnltial;ed by the teacher. ’

The general pattern of inta‘mcdan, then, shoued average:

the off-task peer interaition, of the:two groups betag about. the game. i
The learning problem students interacted !ommmlt more with the teacher.
The teacher initiated more of the interactions with them; and: the

additional amount of interaction tended to be negative or disruptive

was not necessarily a negative experiemce for the children.
The variations between classrooms with respect to-the behaviors
of the two achievement groups was significant., While genmeral differences

* between the behaviors of the two achievement groups were found, it was 1




that ‘the general pattein of behaviors would vary significantly

to cl In x, 1t vas that

it was the nature of the on-task behavior that showed the greatest
variation. The relative levels of most types of off-task behaviors,
with the exception of nou-disruptive teacher directed behavior were
consistent in-all classrooms. Teachers seemed to vary most, them, in
the relative levels of on-task interactions that the tw sroups of
studeats vere pernitted to have. There were significant dxtteum’:&a
across’ classroons betueen the average and lurning prablem stuberth
in hhA pattern of initiation of teacher lntancnnn and in the leveia

of positive or hegative on-task teacher interaction which took p'u:e.

Social and Social The
of sbotal scceptante.and social sttriction vas of great inteiest: The
finding that the two factors were independent confirmed the findings
Of the earlier studies, and again suggested the possibility of four

sociometric categories based on the relative levels of social acceptance
and social Most 1 1t chat for soze

students, those with high attraction scores, the peer group comprised
a group of "significant others" through which n;., hoped to satisfy
‘meeds. For those with-low. .nncéym scores, the signficant others

were not so much the pupils in the classroom as they were the teacher

or someone outside the classroom. It can be'kypothesized that the
pupils in the classroon were prepared to support students with high
aceeptance scores, jand leas prepared to support those with low a;é;p:.nga

scores. - e




students vas also The low students edy

m ban‘svxn of ‘the pupu. within each cntegury would be

consistent uith the nature of support sung\ht’ by the s:udencs and offered

by the classmates.’ Certainly it was expected that the behavior of

students who both sought and recéived support from cigssmates vould be

different  from)the.behavior of those who Sought such support-and received

less. Of real interest was the be\uvior of those who sought peer support

* but dd not ncelve it compared to those who recelved support even r.hough

they did mr wish it.

Finally, because of the relationships of pupil behavior -

. achievement which were observed, the pattern of behavior of the average

and learning problem students were expected to be different in'the

.different sociometric categories. v

* The of c Status and The

Findings of this study confimed the Findings of many éarlier studies.

Student- with low snciax\cepm‘ee scores ¢id-tend to exhibit more

dlsrnptl\ve types of betmvxm, either non-attending, of teacher disrupt,

e ass0). y, the low students

4id not initiate more interaction with the teacher:
-

A contrast of the behaviors of thé low and, high attraction

more interaction with the teacher tended to'engage in somewhat more
ddstuptive behavior with peeis, and had higher levels of positive, on- =
task interaction vith the teacher.  Aniong the learning problem group,

thie Tidghattraction students engaged 15 higher levels of peer: distracting

ha!mvior, although the ce was-not




.and low uocial accepl:am:e students, and the high ‘and lov ‘attmaction

These general differences. observed in the hehnviotl of the high

students were, stent with.the vhich have been
' [

‘suggested ‘about the influence of social acczptam:e -and social attraction

on classroom This H promoted ce n the
next step of the anlaysis. Because the wide vuiat!un between classroons
in the studént behaviors:of pupils was a confmnnding factor 1n the anllylin. »

it was decided to fogus on the mean levela of each \:ehavict, thus di-regurdl.ng

statistical findings because of ‘the distinct possibility of ‘type II errgr:
This was £dlt to bé: permtssible bocdusé of the bas?.l;ally exploratoty
ndtuce of the study. |The test of the conclusions would be in ‘thetr
theoretical _cox{a:uency,‘leading to testable' hypotheses. With this in
mind;- the -discission now turns to the: interaction of achievement amd
uciome:r!.c status. i

Big\\t pnssible categor!ea of Btudentl ‘were pnuli.bla, huad on the

levels of achi " soctal nce and, soctal at mmpleu
of u:hv:nte‘sofy ke S5 v the data. . ot e FiEy &
High At tionlow " The average a students
" within this category 3 h levels of behavior-but low

levels of intéraction with the teacher, both teacher and pupil initiated.
The pattern of bellavior suggeats that ‘the publts behaved so ug,m escape
the notice of r.h@ teacheri This was shown by the ula:iuly small amotint

of teacher aua&ceﬂ on-task behavior. Teacher response 6o this.child

was more mmiya to be in the uﬁf—tesk distupt category than ‘the on-task




category was characterized by ‘both teachef and peer directed off-task '

", The behavior of the learning problem students within this

actions. 'These students also showed low attending and low peer directed

on-task which points to a pattern, of teacher harrassment ylelding negative

feedback from the teacher-in an attempt to.gain peer acceptanceé. The

characterization which emerges is. that of the typical classroom trouh‘ie—,
maker who, because of this, is rejected by his peers, _'

High Attraction-iigh Acceptance, 'High levels of on-task v
titeractions with peers and off-task non-didtuprtve resthar interactions
Jere displayed by average achieving’ students vithin this category. Th"e:e

were low levels of all disruptive types of behaviors and ‘the teacher did

not initiate as much interaction wilh these pupils @s with the others.
Overall,.this is'the picture of students who avolds interacting with the

teacher but who exploits the teachef to enhance their peer status. This

type of behavior was, however, tolerated by the teacher and not commented -

upon. : Thesé students did not engage 1;_‘ disruptive behaviors which would
Lokex ghetr pesr status. : = .

The lesrning problen children within this group were Charucterixed
primatily by thelr’nor-attending beliavior. Their non-attending hehavior
did not ateract pEE-task respansed fron the teacher, however, and they

initiated few contacts with the teacher. In other ways, ithe classroom

behaviors: and interactions of .these students were quite typical. They

engaged in typical levels of peer but avoided
with, the teacher.. Their lower achievement can be associated with the -
higher level of non-attending, which, in the case of these students, is

tolerated by the teacher. . i
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Low The average sving 'students

within this category engaged in high amounts of attending and teacher
directed on-tdsk positive behavior vhich was pfbmoted by the teacher.’

. These students did mot actively seck peer support and engaged id relatively
Low'amunts of péer dirdcted behavior which was dfstraceing. The
achievement afzr.\hese students occurred because they spent more time on

! task. Tu addfton to benstis of the on-task involvement, they may also
have been the beneficiary of higher teacher exper_tanciea.

The learning problen students within this category were active
attention seckers who engaged 1o large amouats of all teacher directed
behaviors and non-attending behavior which drew negative teachdr responses.
The éhildren craved teackier attention’snd spent less time attending,
possibly becase it tended mot to y481d any teacher -response. There vas
low. peer @isruption vhich, 14 view of their low acceptance, suggested
that other students did:mot wish to fnteract with the.

LowZh High The 'average stud ents

within this mtegcxy can be termed "ideal students" who displayed lewez ~'

:han average disruptive behavior. They exhibited high amounts of tuthgr

directed on-task positive behavi&t!. -All teacher contacts were usually

on-task in nature suggesting'the child was held ‘as a model by the

teacher. The aomeghan"ﬁigh\levela of peer dirécted distrace behavior
\oum have been a Tesult of high levels of initiation by other students.

This would be expected because of the high acceptance of these students’

bu: their low attraccian. : wE ' g

' "The high amount of disruptive peer‘ directed behavior exhibited

by the learning problem st: JQ:; ut;hm this group'was tolerated by the

e g



e e e b

peir group because ‘they were highly accepted by them. Towever, low

ateraction to the group led to extremely low levels of distracting pux‘

directed behavior. This ’pat:er/g.ak' behavior points to a typ'e of student
- who vants tedfher attention and is willing to_exploit AL L

through disruptive behaviors to. attain this. < x

* Recomnendations

The purpose of this study vas to examine ;he relationship of
classroom behavior with achievement and sociometric: status. A strong
relationship was- found bemé: achievement and classroom behavior which
was in support of the literature :evieved I.url:hzz review of the"
literature, however, indicates that hava dne. Qitkereisn 15 seating

of high and low achievers which may also have an effect on behsvior. {
Brophy and Good -(1970)° and Eist (1970) found lov achievers tended to .
be seated near the back of the classroom and away fwom the teacher. This,

5o doubt, would have had an effect on the behavior of the studeats and

on _their no}‘nu:xic l:?tul. An of this would
a1d teachers in seating stulents to enhance their on-task behavior within
the classrooi. 3 : )

The results of tyls study showed all stulents engaged tna
basaline amount of peer directed hehavior. Eve; students’ who were low

in social attraction engaged in the baseline level. In this study, the

1nitiator of peer directed behavior was not determined. An understanding of

whether it was a low or high social attraction sfudent who initiated.the
behavior would aid in developing a more accurate behavior profile of:

the students. It suggests the hypothesisithat high attraction students




would initiate more peer directed behavior, and ‘that it would, in general, '

be directed more toward the high. acce tudents.  This 1

together with information on seatingcould be useful in helping téachers
dontgal and_alter disruptive SeHATE, R HEET e ucep't:m:;
and attraction'sf thetr puptis.

. Schmuck(1963), in a study of personality characteristics and
classrom behavior foud that students who held negative perceptions of
thedr popularity manifested negative attitules toward self. 'In light of
this, there 1s a possible relationship Detwesn soctal @ttriction, accdptame
snd. el moncant ok L e, ‘Irwey be‘!;ypor_he.size hat sélf estéen
and_social acceptance are related in high social attraction students, but
not in low attraction students. Research n;éds to be done to verify. this
hypothesis’, and to discover more preéisely what characterlstics of children *

are associated with social acceptance in the various achieyement and .

attraction categordes. This information could lead to prescriptive

techniques for improving the self-esteem of some children by~ altering
their soclometric status. '

The results of this study showed that distinctly different
classroon behaviors vere evident for students differing in sociosetric
status. There were, however, high attraction, low acceptance stulents
who. exhibited low' anounts of teacher and peer directed behavior. Thus,

this indicates that the child is not obtaining need satisfaction from

_his schoolmates and teacher. The dével tal theoty of

dlscussed ‘earlier; says -early school years are a time when the child

must mve out of the home and away from the mothér as a significant other

and int the vorld of school and peers. These children who are mot




s tos

interacting in the classroom may'not be making the tramsition away -from

the home into the peer group 11y. d to

this transition is necessary before the child can efificiently engage
i

in the world of schoolwork. In light of this, it would be beneﬂc.lal
to investigate the source of need sat1sfapcion the significant other

of children in the primary grades. An undérstanding of how prinary

! school children differ in this respect would aid the teacher. in helping

then'to develop more positive sociometric: status, perhaps with a positive :

influence on achidveamnt, y '
The differences between classroons,which showed in this study:
Point to different teacher styles within the classroom. Significant
classroom main effects were' found for tw categories of peer directed
behavior indicating different teachers possesseli ﬁlffe"{'ent levels of
tolerance for this behavior. | This, no doubt, would have an effect on
the socfometric levels within'the classroon. 'An investigation of teacher
tolerance for different peer directed and off-tisk behaviors could
possibly lesd to a better understanding of the sociometric siatus of
pupils and how this affects their behavior. .
Further research into teacher ‘behayior has shmm that chnnheta X
do mt treat'all students the same, One wariable that has -
to be Telated to this differential treatment is academic achievement.
Weight and Nuthall (1970) showed that: the kinds of questions asked,
length.of time given to respond ad the usage of thankd Gnd praise !

was telated to achievement. Havinghurst (1948) sees’ the children in

the ¢1 as | for ‘the it of the "mother person",




2 3 i .
1 * the teacher, to this view, of some’

students say affect their sociosctric status and in particular their
social acceptance. More lnﬁor-l'.lon is needed about tllchu bah‘vlorl

which are associated with sociometric status. This would help show

teachers thg effect they have on the sociometric stouoture fa the

¢lassroon 80 they could use it to their best advantage.
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