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ABSTRACT , ° - vy
s

The purpose of this study was to define ‘the role of

the physical education codrdinator: More specificilly, the .
- : study attempted to answer the following questions: ([L) Whar: 5
ought' the Tole of the physical education coordinator| to be, :

a8 distussed in the, literature? and (2) What do various ST

personnel Lphys:u:al education oo_qx.;dinacor, prinp;pnls,

. clasgroom. teachers taaching physical education, and physical
!*" " education teachers)}with a schooi. district in Newfoundland

% perceive the 'rolle of :a physical education coordinator to ‘be?
i & Two methdds of gathering data were e_mp‘].'oyed. Firstly, = . 4
4 . literature related to coordinators was analyzed to help

/ define the.role of the physical education’ coordinator. \
»Secondly,\da:a were obtained from. responsés to two question-

naires which Were administered to principals, classroom

teachers éeaching physical education and physical education
teachers with the Terra Nova Integrated Sehool District in
physical

Newfoundland . An ini

education coordinator with the same district. - The question- -

iew was condugted with tl

naires and interylew consisted of eleven categories of task
. areas: (1) Developing Curriculum, (2) Organizing for {nséruc-.
~ tion, .(3) Providing Staff,” (4) Providing Mnéerials. (5) Pro-, R, v
viding Facilities, (6) Arranging for In-service Educati};n,
= (7 Orienting New Staff Members, (8) ‘Relating Spectal Pupil,
N Services, 9. Developing Public Rela:ions, (m) Evaluating,




. ' o v &
and (11) Budgeting. The data £rom the questionnaires and  *
d getd e

interview ere analyzed for each of the ¢leven categories

of ‘tisks. These data, along with data from related Lcek
- . ture constituted the basis for annlys;s and resulced in ‘:he g = .
fintings reported. ; S £y
e findings from the Study indicated that :hf( -

_ptinnipnl purpose- for the role of the physical education

coordinator should -be \the cunrdim:mn of effen to imprpve . .. 5
i.nnr.:ucl:lun. To meet this gpal. the coordinator must provide |,

X - leadership, create a praductive ins:ructional efwvironment by

, 4 . providing scaff, matérials, and facilities,. develop currpt’
- culun, and arrange for in-dervice éducation. ’l'he tesponai—

bilities for_the physical education coordinator should -vary: -

£ron distiict to.district depending.on local ndeds but

commonalities should exist:throughout the province. v ) L

Findings of this study have implications for the

Department .of Education .and school boards in Newfoundland ]

and Labrador. 'Job descriptions should be written to prnvide

the physical ed 5 dinator and 1 related m 3

hi!/her pnsitim with the duties and respensihﬂi.:iss Fore— -t

“the role of the physical education coordinator.
' yig- B . A

o iid P ”
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~- INTRODUCTION

The purpose of this study was to hélp clarify the o
definition of the role of a physical education coordinator
by exdnining the various perceptions of school personnel in
_ a Newfoundland schooldistrict, together with literaturé = By
-+ and research relevant to th¢ role of the coordinator. ¥
_Defining the role of educational’ personnel is
8 " relatively easy in times when there is little change. y s

Hovever, the problem of role definition is more diffidult ~

in times of rapid and cce ing changes in educati i,
This is paticulakly so when defining the role of the coor- )

ainator vhich has become rather complex in gur Newfoundland

educational system. Ohe factor that may add to the confu-

sion of definition of the i s ibilities is s

the variety of titles that have been associated with this
v position over the past years—-consultant, supervisor,
specialist, and director. The person tended to shape the

position according to whatever the title may have been. .- .

L — «
Thus, it was difficult to define the role, functions, and

% ipilities of these gonnel. ¥
The changes in titles came about as the number of
g schools grew and developed intd large|districts in Newfound-

land and the administrative bureaucracies increased agcord-




|
3 .
ingly. Professional personpél were hired to assist and
supervise teachers in the development of instructidnal
procedures m“ad‘ updating curricular offerings but, typically,
no job descriptions were created for these positions. -
.- * Theoretically, the duties of the original super-

visors or inspectors, as th‘ey were once known, were to visit
‘all schools in their districts to ensufe schools and
teachers were keeping ah:e(ast of new trends in educational

thought and practice.. They reported on the individual %

schools .to the superintendent of the denomination operating .
the schools. After 1956 and the developmént of the large »

regional high school systems, a board supervisor was

appointed if the enrollment of the system was two thousand
or more students. Thesé board supervisors were delegated
certain supervisory functions, especially in the area of
evaluation. Hwe‘ver. thete were many weaknesses as to the
extent -of supervisory power. They had no formal authority
to see that their recommendations were acted upon; they

colld make ons to the super dent only with

regard to school buildings and tejchers in their systen.
The large number of schools-in the dist!‘ict the lack of
authority and offlca spe/me, togecher with low salaries also
led ta much dissatisfaction and a high turnover rate of
these supervisors. ; )

The Newfoundland Royal Commission on Education’and

Youth (1968) made several xecomendedo‘s concerning’ the




Giiployaent of bosrd supesvisors. Tn 1969, with the consol-
idation of school districts, many board supervisors ueré

hued at the dis:ricr_ level ‘and in some ‘instances these were
spemahzed ini. sub_]Ect areas In 1975 :he previncidl Pegu-

la:mns were qui:eﬁpecxﬁc regarding the number of board

-s.upetvi_sors permitted. The di‘stric_t superintendents were

delegated to assign the duties to these, personnel.

-The Task'Force on Education in Newfoundland, which

" reported in 1979, found considérable variation in school

districts' use of supervisory staff. Some'districts treated
supervisors as administrators, while others saw them as
program consultadts. This caused many problems since there
was a 1ar:k of clear, concise delmeanon of duties and

responsibilities. In many cases there exisced a gap between

the supervisors' duties and hoy the teachers perceived ‘thé
supervisors” role. This resulted in many teachers resenting

‘supervisbrs and feeling they wére superfluous.

The Task Foce attempted to alleviate this situation

jy'clarify_ing what' the actual.role should be. It was
b

elieved that in anyschool district, program responsibil-
i!t:ies warrant deployment of personnel on. a full-time basis
and that such personnél should possess expertise in.each:
pattu:ulﬂr area of assignment. The administrative duties
assdgned ol personnal should be restiicted to those
related directly to school programs and core curriculum.
The Task Force argued that the program coordinators should .

\




assume responsibﬂicy for implemen:ihg, a}lapting, snd moni-

toring curniculum. They also recommended that program coor-

dinators be removed from teacher evaluacian and be assigned

_responsibiuties in assisting teachers in the implementation

of programs. They would be used more in a consulting role

than a supervisory role. LT -
The Task Force (1979:202) made tw important recom-

mendations concerning coordinators as follows:

'10.25 That each school-district have access to 5 ‘e
program coordinators in at least the following . - £ .
areas:

primary education
reading: and language. arts
music w7
physical education . W
social studieu/religious education . 2 !
special education \ :
sciencelmachema:ics B

|
|
i
i
|

10.26 That program coordinators be allocated to J ‘ S
’j school districts on the following basis: -
Regular Teachers, Program Coordinators ¢
fewer than 250 7
= ,250-349 ® 8
’ 1350-449 9
. 450 or more 10

In feferencé to Recommendation 10.25 the Task Force
quggested that in-large, districts, some areas, +guch as
science and mathemstlcs, be divlded 1n order to avoid henvy
w?kload. The Provincial government accepced these :ecom-

m¢ndations and provided salary units for ‘use in hiring
" < - g .

coordinators. . ’ X o
Most school boards use Ehese' coordinators in" ¢
different subjecc areas where they perceive the need or in
areas qf high priority that réqui{a program develupmen: g ® & .
.. ¢ SR L
! 4
/ !
D S e i | A
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| . . g ‘ gt
Physical. Education does not seem to Ee considered . important [
enough by 'some school boards to warrant a full-time or even a . ‘
part-time coordinator who would be.solely xesponaxhle for
this area.’ Instead, these boards assign one coordinator to
many different areas such as'science/music/physical educa-
tich: i cime Gasds thils perscnviiay Have TELIS: S8\ iy ek
pertisé in the area of physical education. Although phy-

sical education is taught in every district, if notjin-

every school throughout Newfoundland and Labrador ,/t‘:here
ate only three full‘time physical education coordindtors. -« b
The first full-time physjral education coordinator in this
province was hiréd in 1970; the other pgsxcions are rel-
,;d!‘vely new. E .
\  The role of the coordimator is becoming less con-

fusing since gﬂennmnden:s are establishing. specific

duties and responsibilities for these people, but“there is -
£ :

a ;
%;:iu a problem with. the lack of a clear, concise. defini-
S g

2
“~tion. Their roles tend to vary from district to district

and are still viewed by - ad.minxstnto:s. CDOrdlnatcrs and

teachers in various ways. "

PURPOSE OF THE STUDY

*The major pu:pose‘of this study was to aenqe the
role of the physical educatxon ccozdinatorn More’ specifi- P
cally, this study atteripted to answer the fououmg' ques-
tions: X .

e wharcuéh;; éi;e'rola of thecoordinator tu/ﬂe as- , B ;

discussed in the literature?




2. What do varidus personnel (physical education coordi-

" nator, principals, classroom teachers teaching

physical education, and physical education teachers)

with g school district in Newfoundland perceive the

role of a physical education coordinator ought to

i be? N

stcmncmcz OF THE s-rums/

/

It is hoped this study will ‘assist in developing a

rcle definition for the physical educatian coordinator by |

identifying and analyzing the perceptions of variogs school

personnel’ in one Newfoundland school dtm-xch together with =]

liferature and resesrch relevant to the role of the caonu- : r

* nator: Since Lheke is a lack -of research concerning thé]

role of the physical education. coordinator in this province

and even in Canada, this studyf\ay provide the physical {

education coordma:ors with_sdme feedback as to expecca- . -

tions for cheir 5ole. The need ‘to study the role. of the

declining enrollment, :eacher redundancy and the changing o

of the role of the cuutdinator, New needs, for coordinators

coordinator is moré relevant, especially in a time of

services are emerging and it is necessary for significant

:espunsihilities "of the coordinator to be studied. e

Dnts relevanl’. m the role of the’ physlcal educacion

coordinntot ‘are needed to help shape and clarify his rale, .

especially as new positiomns emerge.

This study .can aid g
S



those who make job degcriptions and/shape the roles of \
.physical zducs:ioh cnordinntors and other subject area
.
3 |
e coordinaturs. .

|+ THEORETICAL FRAMEWORK

S Since this study dealt with the perceptions held

for the role of the physical education coordinator by four o i
. .status éroups--phygicai_ education coordinator, principals,

physical education teachers; and classroom teachers teaching

“physical education--a theoretical basis for this study deals
d C *  with role theory to help prm}me an insight into the com-
plexity of understanding roles. : ) ,
Role theory tries to explain the bek{uviur of indi- 3
viduals in a social system in terms of ‘the expec_cacians X
.‘ associated with the positions they occupy. A.person
occupying the position of coordinator holds certain expec#

5 tations of that position. He/she is aware of certain rights

associated with ?g position and anticipates certain behaV-

idrs to be direcfed toward him/her by principals and
¥ teachers. .These principals-and teachers, with whom the

¢, coordinator interacts, hold certain expectationt of the =

coordinator. They perceive certain obligations|of the .

. 1 goordinator and anticipate ceftain performances from the

doordinator as he/she perfoms his/her role. : .




Getzels-Guba Model 2 . |

« - .'-7)"-

The Getzels-Guha _Hode"l helps in ln;lyzing fuciors .
which influence the behavior of individuals in a social
system. . This model is based on the assumptions that tfhe
institution has a role expectation for an individual role
incunbene and ‘also that the individual has his/her owm|
specific need disposition which influences how he/she per-
* ceives appropriate behavior. |

. There are two dimensions :o the ceczel Guba Hndal

‘(Figure 1). The c is with the

otgan(zsti.un"'s goals and expectations of the role for the
incumbent. The 1diognphlc dimension or personal dimension
‘consists of the individial's patsonnlity and necd disposi—

l:ian These two di i are ly ing

Vhen the expectations of the'system and the individual are
congruent, effective and efficient results are more likely

to occur. " " . ‘ . \

Organizational (Nomothetic) Dlnensions

/Khsrlrut‘ Rol on

" social . Observed

System Behavior

Individual—Personality—sNeed-Disposition
: " Personal (ldiogtnpﬁic) Dimension

Flgure'l The“Getzels-Guba Hodel
3 HQy & Miskel, 198%:58)




1 ’
", According to Getzel-Guba, roles are important and.
are defined in part by expectations. The following charac-

teristics' describe the natire of role: (Hoy & Miskel,

- 1982:59) . .

1. Roles represent position and status within N
the institution. ;

2. Roles are defined in ‘terms of expectations;
or the normative rights and duties of the
position. The ectations specify the
appropriate behavior for a speclfic posi-

tion. . . . :’
3. Roles are variable. Some expeucatwns are
critical and mandatory; others are more o

flexible. Many roles are mot precisely
described;, in fact, tke role expectation
associated with most positions are wide N

ranging. . . . ,

© 4. Roles derive their mearing from others im— ", 4 . .

' the system and in this sense'are complimen- ' -
tary. . . .

/ i
The- institutional eventS of the social system, .
then, explains the behsviot of individuals in i
terms of dominant roles and expectations aimed
at meeting the goals of the system. .

The normative dimension of activity in a social
system (institution, role and expectation) conceive the
role incumbents as'actors, devoid of personality or fndivi-
dualizing characteristics. This leads one to believe that
all incumbents are exactly alike and implement a given' role

in' exacely the same way..’But social systems are inhabited

! by real individuals and sin(:e no two individuals are alike,

each individual stamps the role he/she occupies with his/her
own unique style of behavior. The. ideographic dimension
adds the human element to the'social system and can be &

analyzed in terms of personality and need-disposition as .




the institutional dimension was analyzed in terms of role and

expectations (Getzels, et al, 1968).
! ' The Gé:;hls-Guba' Model helps explain the‘relationship
~ between the organization and the individual, One can see

. from this model how a coordinator is influénced by the
institutional expectatiof of his/her role as coordinator
as well as by his/her own disposition. One can also see
that‘. behavlnr is del:eimined by both :ha;eed of the insti-

tution and the need of the md1v1dual [t is a function of

Jthe interaction between unique personam:(es and pre= es:ab-'

‘li'shed goals. ' . &

5 W Episode Model ’ o
-Since the/focus of this particular study will be on

e one individual in a socigl system, the physical educaticn

coordinamr, Lhare is a need to link the individual to :he
organua(um 1n which he holds a role. Katz and Kalm

(1966:173) explnin the role of an individual in an organi-
zation as:, 5§
. "
a relational concept, defining each position in
terms of its relationship to othéYs and to'the
'system as a whole. Associated with each office %
is a set of activities or expected behaviors.
These activities constitute the role to be per-
formed, at least approximately, by any person_
- who occupies that (role)- f

The role epiaode model by Katz and Kahn (1966)

explains role behavior and role conflict.that exists between
a focal person (¢.g., coordinatot) 'and the members of his

set--the Gther people in the urganlzntlon (e.g., prlncipnls




B . .
and teachers), ' This model is shwn in ‘Figdre 2.
There are four cum:epx:s consm:uting :he role epi-.

sode: (Katz and Kahn, 1966 182)

role expectations, which arehsvaluatxve tandards
applies to e_behavior of any person whd occu- .
pies a given rganxzatxonal office or positien;
sent role, which consists of communications
stemming from role expectations and sent by
tembers of the role-set as attempts to influence
the focal person; received.role, which is the N
focal person's perceptions of the role-sending L
addressed to”him including those he ''sends' to "
¥ himself; and role behavior, which is the response;
.+ ‘of the focal person to the complex of 1nfovmat10n
and influence he has received. X R

9 ;
S . Role expeccauons and sent role have to do with the . '*
- motivations, cognitions, and behaviors of members of the
~ Jfrole set; received role and role behavior have to do with
B the cognitions, motivations, and behaviors of the focal

«.7 persén. 0", 3 v e -

ROLE SENDERS | " FocaL PERSON

Expectati

Sent Role . ' [ Received Role Role Behavior

Perceptions of Information ‘Perceptions of Compliance; -

~ focal perspn's attempts,at roleé and resistance
behavior: influence perteptions of side affect:

evaluation role sending .

L

B
: & ) 11 - 111

' C e Feed Back.Loop . : A

Figure 2" The Role Episode. Y{odel g
(Katz and Kahn, 1966:182 . R

Boxes I and II represerit processes of petcep:ié&(

i § cognition;x. and thivation--processes internal to the

L T " P

MR I
|



“# each sender ih ways that alter or reinforce

person, the role serder in Box I and the focal,person in

Box III. Boxes II and IV represent behaviors--acts under-

taken in expression of ‘cognitive and motivational processes.

Arrow 1 represents a direct relationship between *

“the rble senders and the facal person. Arrow 2 is the
aadback 1oopy thandegres torwhich's parspi's behavi:ox: Bohe
forms to the expectations held for him at one point in Efite
may. effect the state of those expectations at the next

moment. Katz and Kahn (1966:183) point out that:

. the role episode is abstracted from a process
which is cyclic and ongoing: the response of
thg focal person to role-sending feeds back to

his last sendings, and
begins.

a new eplsode
< plying role concepts to a school systeq\,‘ iq,
sition, such as that’of the physical education coo‘tdb 3
nator, can be analyzed by focusing-on the duties and per-
ceptions which déEiﬁe appropriate behavior for the partie-
ylar position as seen by others who are related to the '
position as. wekl as by the role perfomet e 4

Marehak (1969) states* he iollawlng goincs that

- appear.to be basic ta ‘the role of the cnordma:or

1. all positions in the sghool-system have '
certain rights and dutiles

2. the role of the coordinator is determined
. by-behavioral ‘norms and expectations,held -
+' .. by the coordinator and his alter groups

i

f

3. a lack of consensus among groups or withih i

) any g2pup on the expectations held for sl




P g “ .. the coordinator is.a, scate of conflict in & %
¥ ¢ fulfilling his role R : 5
s - 7y 'h: the effectiveness of the'coordinitor i ) P
- degree determined.by the atcura th which T
he ‘perceives the expectations of his\alter. ¢

- group . - R

. 5: -the accuracy wic'h Which "éhe coordinator per- . X
- ‘- ceives the expectations of his reference - >
s 5 . groups is affected by :he degree "of consensus s
T among these groups: . ) 2

“Alghough “Job descriptlons for organizational rolés

B may be very speclfu: to operatmnal condxtxuns, they mayj

.ot cover many problen areas Tet by the dncumbent. Thisi . Ylil-
ecfoTammee. of the -
 xole & and: usJeadrtu ambiguity. The coordinatér’s | . !

R Bk

/ i, behavior is a function cf actions ‘and reactlons of

members of the sofial sysbem n which he’ works i S

glves rise to 1ndividual vangtmn

IR R  The'Getzels-Guba Model is used in this study, to .o &
N illustrace how the role perfomances uf the ‘ecordinator-

' wreaRtlteneed by the nature of the orgamzauan This

model defmes rules in cerms of ;nstxtucicnal role expec--

tations. The expectatlons suggest normative rights and

. -ducies wmch define, m:hm lz.mcs,-what 'a person shoul
or should not do undet various circumstanués as 1ong as he - .‘

1s the 1ncumbent of a parncular posu:mn

.~ The role eylscde fiodel is more specifié in aefmmg

- : % the role of a part).cular- person, +in that-if suggests that. .

s the coordinator's role is-shaped by the-expectations held

- by the role occupant and the' people with’whom he interacts

.in the organization. - Fherefore, in applying Tole concepts’
N o o3 . P
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to a-sc.lmol system, a posttion such as that of the coordt:
_ matbr can be analyzed by focusing on dutied and expecta: e
tions whlch define. appropria:e behavior for that pazticulat
. position as seen by the incumbent and others who are related

to” that, position

f . J s i ' g .
Task Areas e
Task Areas & .

'\ A' Rnle. in this study, shall refel' to the partlculur
g func;xon. activities, casks, practices, or r:sponubllxnes
' carried out by or expected of wan individual functioning in
. e posimon of physical &ducation coordinator. ‘Sthce
. B there is no research available on the .physical education

,;oordxmmr s rolel. .one hag to rely on the study of other

= © _ sipervisors’ and coordimators' roles to dévelop task aress |
! in which the role incumbent may be involved.
. ° The task areas of the coordinator can be cagjegor-
ized in various vays as will be seen in the revisew of
literdture. For the purpose of this study, Han-is s
- {Q1975:11) general categories have been chosen with an addi-

.tiunal Task 11, ludge:ing. They are: - . A

s ., Task.l Developing curriculum

d ' © . Task 2 Organizing for instruction
: '~ Task 3¢ Providing staff . _,
: . g Task 4  Providing facilities
s “Task 5  Providing materials “~ A
. " { *  Task 6 Arranging for fnservice education g
: € Task 7 Orienting staff members
g ¢ Task 8 Relating special pupil services
{ w - ¢ Task § Developing public relations
5 ; 2
5 X




Task 10 Evaluating instrudtion

Task 11 Budgecing

_These ajor cacegmes will be used to idendify . |
'specifxc activities that will be 1nc1uded in the "quest ion-

naire. The fewiew of literature section will give a more . ; o
_extensive account’ of varidus studies of the role of a, LT

coordinator.
Sumary. i -
e foregoing dumsmn has ptesenr_ed a tozes
tleal framework 'for this ‘study:' Since the study is con:
éerned with the ‘cobrdinators’ d_ucies in "u_ s¢éhool system,
literature pertaining to. various aspects of behavior in a '
social system have been -examimed.  The-GSEzels-Guba Model
explained the relationship.between the organization and

the individual. This model discussed interpersonal E

behavior in the most general context of a social system.,

Since this model was so general a more specific model was
needed. - Therefore, the role episodé model by Katz and Kahn ~
helped explain social behavior more specifically by
eﬁpandir:x‘g upon the ‘expectstin,ns component of the Getzels—>

Gul?va Model. Their modelwfor understanding role behavior » -

involves the relationships that ekist betweena focal person
(the coordinator) and members of his role set (other people
in the organizational setting--principals and teachers).
In studying role one qust examine the various operational

areas since a coordinator must pel;form tasks, in order to
E s )
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" achieve -the goals of education. It was within the frame-

statemgnts were developed. .

work of Harris's general categories that the questiomnaire
¥ . 5

i DELIMITAT]ONS e
: “ ' ~
1. This study is concerned only with the percep-

tions of the role of physical education coordimator held by

' physi¢al education coordinators, principals, physical educa-

tion teachers, and ¢lassroom tedchers l:/ejching physital’

_education.

“this province, the Terrs Nova Integrated Board.

2. The study is delinited to one scho8l board in ,

DEFINITIONS OF “TERS Mol F (
1. Role is the set ‘of activities which are more. a
function of a social setting than of the person's person= |
ality charac:erxscics associated with each of Fice. (Katz
and Kahn, 1966:179)
2. Perceptions sre an individual's concepts which

represent preferential biases developed out of experieénces::

(Katz and Kahn, 1966 : 188)

/3. Coordinatos is defined in'this study as aposi-
" tion u:cupanl: in the organxzation of a school sy's:em charged
wu:h the responslhillty of 1mprov1ng instruction, throughout
the district, in a designated subjeit area.
4 5 "




. CHAPTER IT.

REVIEW OF RELATED LITERATURE . *

When examining'the role of the cogrdinator i
finds nany titles ufed for' this position in various school
districts throughout Canaday and the United States. . These
titles include supervisor, director, and consultant, with

. such words as instructional and curriculum used instead of
the subject area.
N The phys:.cul educaan coordinator Is guided by the
same principles and procedusz as in other areas such as
‘ mathemstics, scidnce, etc. However, in some ways the nature
of the physical educatidn coordinators' job and the objec- .
tives established require d{fgerenc"uays of workiig. Anyone
entering. the position of physical educa’ciqn coordinater soan
becomes aware that there is linited research to define com-
gonly accepted tasks,- processes, and procedures. )
°  Since there is limited research available on the .
physical educat),on cnordina:o‘r s role, this study used
literature pertaining to supervisors to give ).nsight Anto
the tole’ of a physical education coordinator since many of
the tasks areas encompass the same duties i, ena il
ities. The literature related to this study' is ca:egorizgd
into three kections: (a) Literature related to role theory,
A(b) literature related to task areas, and (c) sumary of

W .



recent research in the area of coordinators' duties §nli T

. res;’:onéihiun
%gwm THEORY . P

Gross, Mason, and McEachern (1965:11) found that
"'many. definitions of the term role have been presented in
the social literature, representing different disciplines, -

different points of view within a single.discipline, and, in

some areas, different formulations of an individual author."

" Linton, an anthropologist (Biddle and Thomas,

1966:7) proposed a classxc dist:mctxon between status
posi:mn ‘and role~ ; -
A .status, ‘as dfstinet “from the individual who " e
may occupy it, is simply a collection of rights
and duties. . A Tole represents dynamic
aspects of a status. = The individual is socially
: as'signed to a status and O wﬁcuples it with rela- %
tion to other statuses. he pyts the rights
and duties which constitute the status.into
effect, he 'is performing a role. Role and status
.- . are quite inseparable, and the digsinction
between them is of only academic interest. - There T
are no roles without ‘status or statuses without
roles. Just as in the case of sgatus, the term
irole is used with double significance. Eve
individual has 'a series of roles deriving t;om .
various patterns in which he participates and -
at the same time a role, general, which repre- i
sents the sum of these roles and determines what
he doés for his ‘society and what he can efpect
from it.

Linton sees role ‘as having reference to behavior

stindards, ". . . attitudes, values; and behavior ascribed

by the society tob any and #11 Bereons abcupymg this ? n

' status." (Gtose et al, 1965 12) . P
- : : i . :




» Role was described as the most important unit of

the institute or social structure by Parsons and Shils who .

defined role as:

a sector &f the total orientation Jys:em of an
individual actor which is organized about expec-
tations in relation to a particular interaction
context, that is integrated with a particular set
- of value-standards which govérn interdction with
one ‘or more alters in the appropriate complimen-

tary roles. (Gross et al, 1965:13) . B
Parsons vzewe:Q;e as the concept which dxplains . :
. the actions of individuals functionling within an organiza-
o tion or social system. o
ot \ 5 Da»:is defined role as:

. How an individual actually performs in a given
: ) position, as distinct f£rom how he is suppose to
. . . perform, we call his role. The role, then, is

. W Y% the manner in which a person actually carries
o .out.the requirements of his position. It-is
* 2 f . “ the dynamic aspect of status or office and as

r. such is always influenced by factors other than
the stipulations of position itself. -(bross et al,
1965:14) « v

]

|

Gross and others reviewed the definitions of roles
presented by the above writers and established three cate-
gories for tlassifying the definitions of role. "Linton's

. " - definition could be placed in the first catégory, Parson's .
& ! in the, second, and Davis' in the third éate%ory. The . .
categories developéd were: ) K
"1. Definitions of role vhich either equate it .
with or define it to include normative £ & %

B4 culture patterns. (Gross et'al, 1965:11)

» © 2. Artole is treated as an individual's defi-

.- v nition of his situation with reference to % N
©\  his Bnd others' social position. (Gross et al,
1965:1
3.

< 5. tale as the behavior of actors accupying
. sodial position. (Gross et al, '1965:14)




While some authors define role in different terms,
* this does not mean that there are no common components. - :
Gross, Mason ,and McEachern (1965:17) suggest that:
Three basic ideas which appear in most of the 2>
conceptualizations, considered, if not. in the .
definitions of rolé themselves, are that indi-
viduals: (1) in social locations (2) behave :
(3) with reference to expectations. r
The authors contention seem to be that human "
conduct is in part a function of expectations, and zhat
expectutions are assighed to individuals on the Dasts of
their locations or poaitiani in social systems. - ’ .

Role theory n:gmp to explain the beKavior of

individuals in a social systein in terms of the expectations
associated with the poni:ivn which (:hny occupy in that 4 Y
system. . i

Lucio and muéu (1962:30) uLu the following:

Role theory postulates that a school system is
a miniature society in which administrators, |
supervisors, teachers, and pupils reRresent T
positions or offices within the system. -Certain
-righ[s and dutiés are associated with each posi- [ ~ =
tion. The adtjons approprnu to the position -
are defined as roles. It ould be emphasized
that a role in linked wu:h r.lm.pnsir.lon not.
. with the person who is temporarily occupying
. the position. A person in a particular position S
learns to expect certain Zctions of others, and
. others expect a given behavior 'Gf him, The -
position of a supervisor cah be described in
- terms of action expected of him and the action v
he expects of others. One cannot enact the, -
supervisory role if *ts Tacks the necessary fole
expectations. These expectations are learned
both through intentional instruction and through
E incidental means. The ability to learn a super- . :
- visory role is probably limited by view of self rd
as vell as by previeun experiences. g !
{




others think the supervisor does {is what they think he

“-defined.” His felacionship with the genersl: i L "

ago, much of what he said still holds true today. There

imperative."" Cey

Lucio and McNeil' (1962:31) go'on to say: “When . =

rking with others, it sometimes seems to matter little . ¥

what a supervisor actually does. It matters mowk that what

should do." § 4 g

o e :
GENERAL LITERATURE ON THE ROLE *
. OF THE 'COORDINATOR

Badcoc}( (1965:50) wrote: P

School: people today, in ‘face of the’everr
changing demands upon them, are finding it - . .
increasingly necessary to_ turn to curriculum i .
specialists. The specialist . ... is a rela- .

tive newcomer to-the leadership team in. ma DA
school -systems. His role is not yet clearly it

administration, with the individual building ‘.

principal, and the teaching corps’ as a whole . \
aze scill'in a state of confusion in many-
school “systens.

Although Badcock wrote ghis nearly twenty years N

still exists a gap between the amount of information needed - -
to justify he continukd existence of the. position 4nd/or

to m¥e the most effective use of the ceordinator. L % i

Badeock (1965:50) goes on to say: "The need.for o

|

a S
defining the role of the jurriculum specialist, regardless

of his title, in'a funftional organization of a school is

. Kohr (1965:146) wrote an article which states:, .

That there should be overlap among the functions.
carried out by individuals exereising leadership




in a school, no-one would deny. Yet when admin-
. P istrative functions are mot clearly diffefen-
) '+ tiated from vhat might be called technical or
.. special functions for which the curficulum )
leader has unique responsibilities, there is =
danger of role diffusion. Such-role diffusion, ~ i
of course, limits the impact of the individual
N and his work ) R ,
Some well~known authors in kthield of curriculum
E have identified many of the duties and respomsibilities of .
y  the coordinator: ' These authors and researchers feel that a
coordinator's primary function is to be responsible for the
N * " improvement of imstruction in his speciality area. He must :
be influential in bringing about desired relationships; : |
policies, and procedurés that will résult in an improvement
'in ghé total education program. ‘Although there is much
written about coordinators, the experts in the field recom-
mend many and varied roles'for the coordinator. The experts
do .not 'seem to agree on their responsibilities. Many school
districts throughout -Newfoundland and Labrador are’ attempting
to write job descriptions for coordinators in their specific
; area. These job descriptions differ from one district to+' o~
another but they Have sqme common duties and responsibili-
CHE ~  ties outlined that ensure some codtinuity of the activities

of cqordinators. | ' .

Many of the duties listed by various authors can be .

o darried out by Y11 ‘coordinators but the list is unlimited
: and therefore must va\zy according to subject area and the
- school district. A définition of the role of physical

education coordinator-and’ the way he is to work must be a :
X b v 1




- been used in this study, seem to give

., 4 B

decision involving all interested parties: .the coordinator, z

the principal, the and the

Harris's (1975:11) general categories, that have

adeqyape gescrip-
. 5 . s
tion of the tasks of the supervisors. They arer

Task 1. Develoging Curriculum. Designing or
redesigning that ch is to be taught by whom,
-when,, vhere, and in what pattern. Developing
curriculum guides, establishing standards,
planning instructional units, and instituting
new courses are examples of this task area.

Task 2. OrganizlnE for Instruction, Making * . o -
arrangements whereby pupils, stafF, space, and :
materials dre related to time and instructional. i
objectives in coordinated and efficient ways.
Grouping of students, planning cldss‘schedules, "
assigning space, allocating time for instruc- —
tion, scheduling planning events, and arranging
for ““hmi teams- are examples of the endea
.vours associated with this task area.

Task 3. (Providing Staff. ‘Assuring the av?'l-

ability SF nscrostions] staff meabers. in

adequate numbers and with appropriate competen-

cies for facilitating instruction. Recruiting, -

screening, assigning, and transferring staff .
¢ are endeavours included in this ¢ area. <

Task 4. Providing Facilities. Deéigning or
redesigning and equiping facilities for instruc- -
_tion. The development of space and equipment
specifications is included in this task area.

Pask 5. Providing Materidls. Selecting and  ° L

obtaining appropriate materials for use in
implementing curricular designs. Previewing, i
evaluating, designing and otherwise finding - o A
ways to provide appropriate materials are i
included in this task area. - :

Task 6. Arranging for In-Service Education. ™
Plam)!n% and implementing leatning experiences - s
that will improve the performance of the staff,

in instruction related ways. This involves & s
workshops, consultations, field tri{s. and g S
training sessions, as well as formal educationm. ‘ - ¥
. . 3 \ g




. Task 7. Orienting Staff Members. Providing
= ® staff members wité basic information necessary”
. E ‘to carry out ‘assigned responsibiljities.
B . 1ncludea etting new staff members acquiinted >
with facilities, sta£f and community, but it .
. also inyolves keeping the staff informed of Lo .
organization developments. .

Task 8. Relating Sgecml Pupil Services.
v An:anglng or careful coordination of services .
to children to enstre optimum support for the -
K teaching .process. This involves developing - .
S policies, assigning priorities, and*defining
- relationships between sérvices offered and A
k instructional goals of the school. :

'\ Task 9. Developing Public Relations. Pro-' {
- - U \viding. for s Feus FTow of Information on matters * «
. g ‘of instruction to and from the public while .
B securifg optimum levels of invblvement in.the
. promotion ‘of better instruction.

v . Task 10. Evaluating Instruction. Planning,
o i . ms:rmnﬁ—srr‘—r{ng. organizing, and implementing .-
: ‘ es

¢ for data analysis, 4nd -,
. iterpretation, and decision making for, ifiprove- L.
—~ ment ‘of instruction. B .

s Alarris says: "It is important to recognize that, | \

2 ‘these task'areas--broad as they are--provide a framework

S for planning, guiding, directing, and evaluating supervi-

soty services." He sees in-service as perhapsdthe tost
R : mpurcanc of all these tasks becatse by changing the perform- z
' ance 3£ people, one can help in the mprovemen: of instrye-
we . tion. He believeg that many aspects of instructionall
improvement programs demand central office staff persomel .
. who have speciplized CaeHitques)ang kuowlelye,, ol wh‘o can

devote major time -and _energy to instructional impmvemen: v

. Another; listing of major areas of activity is given
{ by Lucio and Melleil (1962:26): . - .
- 1. Plinning--indfvidually and in groups; he

i helps to develop policies and programs in
. his. £ield.

=




1 for “classroom demonstrations of teaching . g o

|
1
|
‘ areas as the 1esponstb111[ies of! the supervisor. If thgse l .

_his individual prefgience or how he perceives the role of :

authors is that of curriculum and instruction. Many authors -

. 2. "Administration--he mhkes decisions, coordi- .
[ nates the work of others, -and issues neces- ¥
sary directions.., . 2 I
3:. Supervision--through| conferences and consal- i
tations, he seeks to improve the qualil:y of ., 3¢ 2
instruction. g = L
. .47 Curriculum Development--he partlclputes
directly in the formulation of objectives,
selection of school experiences, preparation.
of teaching guides and selection of instruc-
tional aids. . :

.5% Demonstration Teachin,

he gives and artanges

- ., methods, uses aids or other direct help to . -
2 classroom. teachers. . kS
¥ »
6 -. Research--through systenatic surveys, exper- . B
. iments, and studies, he explores current : o
conditions and recommends changes In prac- &
tices. :

Lucio and McNeil 11952) describe these six task

cask- areas aze achieved by the coordinator it should seek

o rrbmote an improved teaching-learning sxmatlon since

i '
1)
th'm cootdinstor will work cnoper ively w:u:h -teachers in an’ :

assisting, sharing role. . | 5

Thé categories an author usesrseems to depend upon .’
coordinator . The task aréa most repeated by the various -

do not stste general ca!:egori.es for :he role of I:he coord1~

nator but list specific roles or responsibilities that )
coordinators, or $quany cases %up‘ervlsors, ought to de =t 8
performing. | :

Neagley and fvans (1980:107) do not divide their | |

duties and responsibilities for a'subject ared cocrdinator &




ifto categogies but just List the tasks that should be . & . -~ -’
- performed: . co ’ .

1. Visits classrooms and works with teachers o
_ «from K through 12 on instructional and curri-
s cular matters peculisr to the discipline or
* subject area.

L 2. * Includes teachers in decision making and :

. “ _change. 4 <y
sy T 3. Works with princlpals and coordinators of . + Ok
. elémentary and secondary education in a staff - ]
. . relationship.and shares particular knuwledge i
. . and competence as heeded. =

.Reports to the assistant superintendent and
informs this person of the developing curri-
culum and new trends and research in the area
.of specialization.

s . 5. Chairs the district curriculum committees in e
. the di%cipline or subject area:. . .
6, Makes recommendations to the appropriate . .
P ) officials of instructional and ‘curricular .
v K . materials and resources. .

< 17 Works closely with the apprnpriate curriculum E

consultants in the intermediate unit office ¥ . .

or'in the regional curriculum center, and * . . .

! keeps abreast| of the latest research "and 5
; trends in the field. -

L I " 8. Conducts parent and’ community meehngs for -
- the lay public and interprets the! latest . L
methods and conternt in the'subjeck area B E

9. Prepares written materials for the lgy public
- .on topics related to the discipline.-

10. Participates actively in the sessions of the
cOrriculum counedl, especially when the
coordinator's area of concern is on the .
agenda. . .

11. Meets and works with the o:her subject area

. . coordinators, under the leadership of the

assistant superintendent in charge of instrucs
tion, in order that a balanced e riculum may
be developed.

# Campbell et i1 (1977 317) states that supervlsnrs

perform anumber of activities. -

|

.
. S g I
a8 |
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e B T Included among theSe are individual classroom 4
ne ; /Vl.sl.ts and teachers'. conferences; evaluating and v
g selecting books and other instructional? materials B .
which can subsequently be recommended to indivi-
. dual teachers or to groups.of teachers for' use; r LI
P P helping individual teachers or groups of teachers e .
PR develop resource or' teaching units; organizing .. B
and working with groups in curriculum development; ' ki
. cr improvement programs, organizing and directing’, b2 2
2 E conferences or -workshops for ‘teachers; assisting - .
. individual teachers or groups of,teachers in we  *
- . admipistration of test;snd» interpretation and
use of test data; preparing.or assisting in che
~preparafion of manuals and bulletins to aid e g
< - - teachers in instructien; assisting in the devel-
B " - opment and use_of programs for the general eval- = .
* .varion of a’school system-or Ehases of a ‘program;
conducting. demonstration. teaching classes; per-
w & : forming as a consult for local facilities as they . . 5
- 4 ) study_instructional problems;.or assisting in the E
.. development of plans. for reporting pupil Frogresy
» +-' to parents. ' - T

Campbell ﬂdopted" this 1ist of ac:lvlties _from Lucio, - 5

,and M::Neil and although “this list, is by no -means exhsus—
tive,"it indicates “the scope $E" activxtxes that may fall ¢

within the‘du:xes of the superviser The supewxsar s, main -

funmon is o _improve instriction‘and if these accmnes'

are carri d out “their ob_)ectlve should be obtained." . : - . 5

// r Keantz (1977) suggescs the fcllowlng Itses of actic < - -

Vi;ies for the rdle of the coordinator=:

1. Evaluaté the performance of staff members and recom- 3

;) ey mend for emplnyment " . b

. Maintain -a_current knowledge af research :rends and oA

new developments in prqgramxng. 2

s
e \

Maintain a record system;

Provide and/or secure in- service :raining programs~

: ..
. Communidate with districe board leyel so ‘that the . }




) . program is effectively understood and its purposé
integrated into the school; . '
5. 6. ‘Interview and recommend for employment;

& 7. Assist instructors to modify their programs to meet’

‘ 8 the needs of their students; 4 .

8. Effectively organize and use advisory committees;

©

.. Establish formal communication charnels within. the
districts;

i 10. . Use' styles of leadership appropriate to different

situations in relation to, delegation of authority,

accountability and supervision;

11. Design and implement a program of evalnation process
) " to monitor the operations of your program;
y © 12, Mediate conflict within the staff;

Rl 13. Supervise the activities of professional personnel;

. 14, Design a étuden: evaluation that will indicate

student progress
Guynp (1961:27- 31) states the supervisor should be

prepared:

1.% To aid the tedther. and prlncipﬂl in under-
R © . standing childrog better.

<8 Lo 2. To help the teacher develop and improve indi-
‘ .wvidually and as a cooperating member Of the
< school syaff. . » . B

3. To assist school persomnnel in making more

g : interesting and effective use of materials

‘ i ‘.. of instruction. .. . &
.. " . 4. To help the teach&r to improve his method of

. teaching. . Lo
. To make the specialized persnnnel in the

school sys:em of. maximum assistance to the
- teacher. . .




6. To assist the teacher in making the best
possible appraisal of the [studenc. . .

7. To stimulate the teacher 30 evalugte his oqn
planning, work, and progress. .

8. To help the teacher achieve poise and a sense
- of security in his work and in the commu-
ey, o s
9. “To stimulate faculty groups to plan cuvcd-
culum improvements, and carry them out co-op-
eratively, and to assume a major responsi-
bility in co-operating this work and in .
improving teacher education in service. . . . o
10.: To acquaint the school administration, the
teachers, the students, and the public with
~ the work, and progre:s of the school

“Some authors sugges: that a supervisor assumes msny
< ~
roles. Marks et al (1978:624) 'state the superviso}f must be:

1. An executive officer |
2. A stimulator s z o B
3. An expert : s 12 o
4. "An advisor £ -
5. A coordinator > - . N

6. A mediator

7. ‘An interpreter

8.  An evaluator:

9. An educational prophet.

Olivia (1976 :klb-“&li) states that "the responsi-
bilities of the supervisor imply a number of roles."
Similar to those of Marks, the supervisor is:

- A curriculuim expert,- informed about'the curri- -

% culum andiways to improve,it. E

- An éxpert on instruction,“knowledgeable about
the latest and best methodology.

- A\communicator, who can relate information and
ideas to teachers and is a good listener.

- A n\i}s!er teacher, able to demonstrate good
teach‘xng as well as talk about it. ;

- A gtuup\leader, who knows how to uork with

- groups and get the most out of t!

- An evaluator, who helps teache4n evaluate the
curriculum lnd themselves.



=" A stimulator, who suggests ideas for teachers
to consider. .

- W capratmakeE,, uho @eaks j66 Athiave SrELENLE: , i
tion between programs and levels and helps+4 |
teachers to become awate of each other's pro-

- A consultant, on call to individual teachers

Lo and groups who wish to take advantage gf his A
expertness. / R
" ', -°A public relations person, who may be invited.
' ) to_interpret the school's curriculum to the v

public either in written.communications or in .

talks to lay groups.. ., | F

- A researcher, who 1nve5cxgates researdh.

* studies, pattxcularly action research.

- A change agent, a catalyst for helping teachers * :
to change and improve: . Ty

. This section of related literature has iricludéd an

almost unlimited 1ist of duties.. Regardless of the specifi ‘U‘
it

. task areas the auchors list -for the role of the coordmacor,

o 7% dhe Seordinrore misg-Eirdt assezt themselves as Teaders dn,,
the instructional improvement process..:How'a cdordinatof '
. . achieves the goal of improving the instruction in his dis-

trict should depend upon his duties and responsibilities. !

RESEARCH ON THE ROLE' OF -THE' COORDINATOR i o /

The investigator could mot, find any study which

“ttempted to' deal with the role of a ‘physical education

. coordinator.. However, cetca).n studies conducted by 1]

. B researchers, on -other supervisory positions are either -
. directly or indirectly ralated to che role of the physical
l ; - = .. education coordinator. A number of “These studies*al with

. .ascer:aimng the purpose and the actual and /deal roles of !

. . 4 £
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the supervisor or the coordma:or which are relevant to the
sole:of. the plysical elacationicoordivators ¥
Boska (1970) carried out a study to define an;
clanfy.che duties "and tespnnsﬂ:iliths of the county super-
visors of music.in Florida schools. He .ccémphshed this
task by acomparison of expectation incidents to the role
bof the county music supervisor as these expectations are
held by music supervisors, t e.z general supervisor, school
principals, and opinions of the extent to'which the same’
groups perceive these expectations are being fulfilled in
practice. ‘ "o v w F 5 S

The instrument used to gachex data was a partially

open-ended modified activity analyl}is inventory divided into
nine categories: (1) personnel and staffing, (2) scheduling,
(3) budget and finapcé, (4) in-service education, (5 gen-
eral administration, (6) public relations and peomotion, *
(7) -urriculum developsent, (8) equipment and materials, and
(9) trends. in supervi_sio;. The respondents vere asked to
evaluate each task in terms of the degree to uhi;:h the
supervisors engage in each task and also the degree to which
thi siberviabes should enigags the activity if a change -
is indicated.

~The s:udy found that the music supervisots per-

© ceived”their chief responsibilily.as the change in design,

dzvelopmem:, assessment and assistance in implemen:at{on of

new and improved programs. Their most desired activities
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were: all phases of personnel and staffing excluding rating

o 5
of teachers; scheduling“of county wide music meetings;

- N B
securing funds for schools but not the allocation of same;

‘developing programs for federal Fundings; all phases of

in-service education with particular emphasis on orientatipn
of new teachers; all phases of general administration with *
particular ‘enphésia on the overall evaluation of programs,
advxsxng on pubhc relacions aspects of mus).x: on a coum:y

wide basie oply; all phases of curriculum developmenc with

.particular emphasis on the ‘development of philosophy, curri-

“culum guides and innovative programs; and all aspects of +

the acquisitiorb of equipment. and materials wu:h¢he excep-

e cion of inventory and record keeping

- © The administrators perceived the most desired acti-

. vities of the music supervisor to'be: work more Elosely with :

. teachers afd principals; decéntralize and make supervisory

services moré availablé; assist in the evaluation of indi-

. vidual programs; help secure more materials and equipment;

assist in securing more personnel; pfovide better, communi-

‘cations; dincrease assistance’in scheduling, selecting

N o . -
personnel, program development, orientation of \new. teachers,

-publiq-relations, developing curriculum grides and in-

service education of teachers. 4

Boska concludes that the position of musiciysupers

visor is seen as Eunccmnal and. mpor:sn: if it can’ be

demonstrated tha\: l:he position con:ributes to improving
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i - teaching® And teaching conditions. Th: duties Qf the music

supervisorp are varied throughouc the’ achool systems and
tHe study found music supervisnrs to be functioning under-
different types 8f operation. - oS W B

Carlton (1§70) a study to determine the

. role of instructional supervisors as perceifed by teachers
and principals in selected Florida elementary schools. The
study exapined their perceptions about the purpose of
sipervision, the actusl and ideal zole of supervisors and
‘the voccurrence of certain trends in supervision. A six page \
survey ;.nscrumenc was mailed to‘the elementary teachers’and {

¢ principals.

"'~ - The major purpose of the supe}':rubr wnsﬁrceived \

= ™ oite The provisiooE nssistonny, il cabogory st canbidl o
first by both tadihars and prinelpalis & Gepariscn of the:
ranking for each category by the teachers and principals is

given beldw:

Rank by Rank by ‘.
Teachers o - Purpose . Principals
. D 3 Provision of Assistance 1= #
2 Human Relations-Communications _ 7
. 3 Provision of Leadership 5
. A\ In-service Education ° 6
5 Instructional Improvement = 2 .
%, 6" Coordination of Effort ®
. 7 Curriculum Development ¢ 4 .
. L | The data revealed that differences do exist between - .
. what was considered to be the‘actunl and S.deal role of. the

supervisor. ‘The respondents perceived the following acti-

- vities highest for the actual role of the supervisor: assist .
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“in the development of programs £0r federal funding, routine-

" admimistrative duties, participate in the formulation of

policy, participate in in-service education programs.and
workshops, and assist textbook selection committees. The
ideal role of the supervisor was seen as centering around
the following activities: plan and az‘—ange in-service visi-
tations to obsgive promising practices, assist teachers in
che location, selection and mterpre’carmn of matenals, “
assist in the onen:an} of new and beginning teachers,
coordinate mstruc:ional programs, vuit and observe in’ :he
classrooms, teach demonstration lessons ‘aid hold conferences
with teachers.’ The least ideal activities were! work with
citizens and lay groups, conduct research and evaluation
studies, as;ist l:extbaok selection committees and assist in )
the development of programs for- federal funding. -

Smith (1971) investigated the normal duties and
res\ponsibilitles of school supervisors who were employed-in
selected rural Wlgt Virginia school astricts and evaluated .

|

these duties and responsibilities in terms of their essen-

tiality to’ the function of school supervision.
, This study employed a descriptive research method.
Tha questionnaire was circulated(to thirty-elght supervisors:
employed”in twenty-four selected rural West Virginia school
distficts. The questionnaire was designed to ascertain the .
normal duties performed, the extent of involvement in'the

performance, whether or not the duties performed were con-



siderpd essential to thi supervisory function, most
important and least ortant duties performed, recommen-
dations for improving rural school supervision and profes-
sional characteristics of the study population.

" The forty- eighl: duties were grouped into its areas:
(1), program planning, insr.xu.ct'ion. resources and’ evaluation,
(2) in-service, workshops, and teacher education, (3) admin-
istration and pursomel, (4) studies] demonstrations and
research, (5) school-community relations, and (6) confer-
ences, ,professional meetings and orguni.iat_ibns.

™ The £indings showed the most importent duties and

responsibilities which the supervisors performed were = °

xe'lntgd to program planning, instruction, resources and

“evaluation. The listing of most important duties included

jcurriculun planning, visitations of classrooms, supervising
{instruction, instructional problems of teachers and prin-
cipals. selecting materials and equipmnt and making new ,

mformtion and materials available to teachers. Super-

‘visots also considered in-service educntion workshops, and .

:enche: evaluation to be among the mo¥t important duties.
Clerical uork received the predominant rating as being the
least impot:ant duty by sugervisors. o

When the supérvisors were requestied to make recon-
mendations for fmproving school supeivision they included
siich items as: the role ‘of supervisors be slearly deEined,

that communications among staff, pt;nclpah and supervisors
. \ 5 §




."* be improved, that the boards of education provide secre-

L tar;al' help, that teacher-supervisor ratio be reduced and
the supervisors be pe?mitr.ed to specialize in a ;ubjecc
. area. - . : - Ye )
Smith suggested that if the role of the supervisor '
wag more clearly defined many of the other problems would
be eliminated, such as communications between the supervisor
and co-workers. He recommended that school districts make -
available job descriptions for supervisors and include
~activities which the supervigors consider essential and of |
* major importance for performing their.role. .
Davies (1973) made still another appreach to deter-
" mine the perceived real and perceived ideal roles of super- X
. visors. His study consistpd of fofty-seven selocted mathe: - '
. matics supérvisors from across the United States.
) ;\ The questionnaire included one hundred and ten |
aroles, divided into eighteen categories, which were rated
on a six point scale both ideally and réally. The mean of
Chesosanratings of thesroTes in enclh catagon) verasased.
.© """~ to rank the roles asivell as the citegories. .
The eighteen categories ranked in order from most -

important to least important, icleallyL were: (1) training

fofr ‘mathematics: supervisors, (2) developing philosophy,

(3) arranging for in-service education, (4) developing
. v

cufriculum, (5) evaluation, (6) providing facilities,
(7) staffing, (8) providing professional assistance and
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“consultation, (9) conducting research, (10) organizing for
s .

J instyuction, (11) providing materials, (12) orienting new

staff members, (13) developing public relations, (14) relat-

ing special services, (15) supervising programs for student

teachers, (16) performing additional activities, (17) bud-
geting, and (18) performing clerical, work. (Davies, 1973:

175-176) . ~ > B \

There were twenty-one roles which received a imean
ideal rating above 4.0 (4 - cpnsiderable importance, ark

5-< most important): The fifteen most important roles in

- order of. impor:ancﬁ were: (1) 'serve as a resource person

with' regard to mathematics and mathematics education ques-'
tions; (2) actively jois national, state, and/or local
mathemafics, supervisory, and/or adhinistrative orginiza- _
tions; (3) participate in policy Haking with regard to
mathematics programs of the school ayu‘t’em: (4) select falnd'
assist in_the selection of textbooks, supplementary books,
etc; (5) participate in de:‘e‘tmini\_\g what qmathematics courses
shall be faught in the school sys:ém: (6) read and study
research in mathematics, education, and other fields

related to the.work of mathematics supervision;’ (7) hold

group mee¥ings. for mathematics teachers at intervals during N

the year to encourage the exchange of ‘ideas; (8) preview

.the va‘rioua-m:hémntics materials and visual aids and/or

,make it possible to examine these same materials; (9) hold

" departmental meetings; (10) encourage mathematics teachers




to participate in city, state, and.national associations
for mathematics teachers; (11) pian and hold meetings for
new teachers for the purpose of orientation; (12) recommend
and, aid teachers in obtaining grantg, fellowships or similar
financial aid for course work and/or independent study in
mathenaticd] mathematics educa:mn, or rélated fields;
(13) develop plans fo‘t‘ supervision programs; (14) attend
institutes and workshops related to mathematics.and/or
supervision;. (15) visit classrooms and in any other way
"eva"hmce teachers' abilities, success in teaching mathe-
matics, and possible special talents as well as weaknesses' ™
(Pavies, 1973:176-179) ’

The review of literature summarized in this section
‘presented studies which are related in mature to ‘the func-
tions and duties of coordinators. These studies preSented
dita obtained from persons who were either performing
cgordinator's tasks or who were related to the position.
Some studies investigated the duties which coordinators
actually performed while otherskinlvestigated. perceptions of
duties that should be performed. Although glée supervisors
‘or coordinators did not occupy the positions of physical

" education coordinators, many of the-duties and responsi-
bilities are fomon to all persons who hold this ‘position,

regarqless of the subject area.
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NEWFOUNDLAND STU‘DIESJ . - .

In the past few-years some studies on the positicn

. 5 5 . Tuw sa : W « RE
. - of coordinator have been conducted in the province ‘of ¥

:

Nevfoundland snd Labrador. The Supervisor's Special Interest
Council issued a special publication in 1981 entitled "The
Program Co-ordinator: Who.,.Fron Where .. .and What." This
publication gave a brief historical background on the

coordinators, a profile of coordinators, 1980-81, and a

model of what the role m).ghc be.
Babstock's ‘article on profile of coordma:ors (

states the major tasks of coordinators to be: -

. diagnosing and identifying curriculum needs
:initiating, planning, organizing and carrying
out inservice; working with teachers whé
regues: assistance with programs, or who have *

problems identified by.other personnel;
coordinating subject' offering in schools, .
systéms, and district wide; inservicing pro- -
grams introduced ‘by the Department of Educa- 3
tion, ensuring that these programs are properly :
followed, and helping to obtain suitable
supplementary materials. (Babstock, 1981:18)-

ant

A survey conducted by Babstock found a signif
. '
. change in the coordinator's role since the school boarijs
in Newfoundland and Labrador adopted the term program H

coordinator, to describe many supervisory personnel. The
coordinators® fole changed in-areas of responsibility to,

subjeet areas of.responsibility, position (line or staff),

teacher evaluation "(summative), and mput into hiring of : &

. :eachers e ¥ i
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ot A Coordinator Model by Philip Patey, in the same" .

special, publication, provides.an outline of what a coordi-
nator ought td be. There are six bach tenets in this
model: Premise No. 1 Thg_role one of supportative leader- 2z

ship; Premise No. 2: You are what you'are pexceived to be; - .

- Premise No. 3: The realization of one's function is an .
o 1 ¢
§ evolving process, a dynamic state of disequilibrium;

Premise No. 4: The coordinator's role in supervision is a

shated function; Premise No. 5: Successful c,m\\un?cations A

| ' aré at the heart of successful coordination; Premise No. 6: e
Don ¢ try to change the world in a SeHBal year. .
./ The model proposed has three basic c;pes of coordi~ '+
i nation: . "
W * 1. School Visitation Program e oo
R . (a) Conferences with. the principal el % .
(b) " Staff subject meetings @ L
E . ‘ (c) . Brief teacher contacts
. (d), Téacher conferences
; +" 7. (e) Classroom visitation  * i '
i «\\ . (£) Workshops & : '
/ ) ) (g) Surveys and questionnaires )
‘2. District Committee Meetings , e
3. Meetings our of the District = |. J
In the fall semester of 1983, eleven gm\ua:e .
students in the Department of’Educational Admi igeration
at Memorial University in Newfoundland conducted|a prelim- ",
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inafy study to determine the perceptions of progran coordi-

nators and consulcan:s of their rale. The students inter-

‘viewed all coordinators and constltants with the two, school v

‘boards in the St. -Johd's area, . ;
"' The study found. EHSELERE Soprdinators datifonsuis
tants perceived their role to be' ¢hiefly assjsting and

in-fervicing teachers in program implemertation and develop-

" ment and courdlnatlng subjest offerings.’ The function of

- undertake. e . w6

.+ A. General

their rdle was that' of helping teachers to, develop the
program within the paruculgr area of instruction. -

. The Newfoundland Teacher's Association (1983) parti-

,cipated in the formulation of a role description £or program

' . N % ]
coordinators in Newfoundland and Labrador: The fnllo‘:'i_ng -

description was presented as a bona fide and accurate

summary of the key functions whlch all Program Coordlnators .

Program coordinators pcssess expertise.in curri- -

culym, curriculum implementation, teaching.. - -
metHodology, and curriculum evaluation.
Coordinators possess functional authority within
the areas of curriculum, curriculum impleme

enta
tion, teaching methodology, and curriculunr
evaluation. This authority supercedes that,of
Department Heads and Curriculum Personnel func-
tioning at the school and school system level.
This authority in these areas is held jointly t,,
with School Pnnupals

\ B. Position in Administrative Structure

+Program coordinators are responsible to the

School Board through the District Superinten-
dent. 1In the areas of curriculum, curriculum
implementation, teaching methodology, curri-
culum evaluation, and administrative matters,”
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the Program Coordinntor teports to and receives

direction from the’ Super].nl:endent or his desig-
nate.

C. Duties .

Program €oordinators monitor, develop, refine,
and adapt. school curricula and services as dir-

- ected by assessments’ of the needs of the school,

school system, and district. Program Coordina-
tors have administrative responsibility within
the domain of their expertise’

* Program Coordinators implement school curricula.

They ‘adapt and refine the content of the spe-
cific programs to meet: the needs of students.
They assist teachegs in program placement, and
in the development of teaching strategies for,
the delivery of programs to students.- They
demonstrate how programs serve student needs.

Program Coordinators' duties include: iden-
tifying, diagnosing, and assessing curriculum

. needs, 11..1nitia:ing plamung& organizing, and

d.elivering inservice in responsg\tq, these needs.
iii. delivering initial and follawZip inservice
for programs introduced by the.erartment of
Education, and ensuring that thése pragrafis are
implementpd according to Department direction,
iv. assisting teachers in curriculum delivery,

v. coordinating program offerings at.the district, .

system, and school levels, vi. assisting the
superincenden: or his designate in the formula-
tion, and modification of district curriculum:
policy, vii. assisting principals and teachers
in"the identification, location, and acquisifion
of snitable supplementary materials for programs,
viii. evaluating school, school system, and dis-
trict prograws, ix. assisting as required in the
selection and formative evaluanon of school
staff. .

In summary, Program Coordinators monitor ‘and
supervise school curricula to help ensure that
their philosophy is clarified and developed
through consistent classroom practice.

42



SUMMARY

The, first- section of this review of literature

explored role theory as it relates to different disciplines

and' authors. The second part of this chapter was a smry‘-
3

of literature related to task areas of the ccon:lina:oz.
The literature examined vas lajgely classified in the area
of selection, assignment, and professional _development of
teacher persomel, the organizatior of programs at various
gride levels, the development of curriculum, preparation
of a financial budget, evaluation and working with other
personnel to prepare or revise éurriculum muteriulla. The
most important role, for any coordinator, was outlined as
tmproving inmstruction. . ’ ;
The final section of this review of literature and
_research explored studies by various researchers in the’
area of supervisors or coordinators. Eath of these studies
vas designed to determine specific role functionsof the
supervisor or coordinator. Common role ‘functions included
tasks related to providing in-service and professional
growth opportunities, helping in developing cutrlculum.
provxding curriculum materials, cunsulting with teachers
and principals, sharing informgion about programs &nd v
techniques, providing resource help to :eachers and prin-
cipals, demanstruting teaching. providing personal conf‘er-v

ences with :elchera, evaluating, providing teachers with



ssterials, ‘and budgeting. These are but a few ofnthe’ I y
functions listed by the vax"iohs studies for the role of
the coordinator.
Although the review of literature and S
failed to identify the specific functions of the physical .
education coordinator, it did provide the researcher with
an understanding of the various tasks expected for the
role of sub_]ect area coord:.namrs . v,
The researcher examined the Htera(ure and concluded/
that the principal purpose for the role of the :uurdinator
was to mprove instruction. The major factors involved in’
this goal include that ' of the provision of leadership, the
creation of a productive instructional emvironment, curri-
culum devglopment, and in-service education. The researcher - =
feels'the most important responsibilities of the coordinator
_vshould be to coordinate in-service education and workshops,
- provide consultative help to teachers and pringipals )

and to coordinate all instructional matters. o
. . \ -
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(;HAPTER LIT.
% v \ . & T ™
N METHODOLOGY

This study relied on two sources of data. One

source of "data was obtained from unpublished dissertations,
\

and books written

professional pub lications, bulletin
dout the duties and Eunctions of supervisors and/or
coordinators. The other source of data was the responses
_to two qﬁes:iunnaires and an interview admmlstered to v
various personnel vith-the Terra Nova Integrated School '
District in Newfoundland. '

b . SECTION I S

Data derived £rom books, bulletins, unpublished

dissertations; and professional publications was 'admitted

only 1f it wes direccly related To the purpose of Chis
study. This data vas 1\‘\c1uded in Chapter II of th:l.s study
on the review of .related ucem;ure and research‘ The
summary of Chapter II proyides data on the duties and

functions for' the zole of the coordina:ot. These duties

and functions were mentioned by all authors and provide

data related directly ‘to the intent of this study.

L



€ © .SECTION II¢ ~

, e instruments used to gather data on the role of
the physical educatior coordinator from the Tprra Nova Inte-
grated School District were in the fom of two question-

naires and‘an interview. \ %

Ms:i'onnaire.r :

Ques:ionnain I, acopy of which is cuncamea in
Appendix 8, wis completed by the principals, the classzoom
veachers teaching phyucal'educution, and the physical
education teachers in half th’e schools with the Terra Nova
Integrated School District.

. The questionnairé 1t;ms vere developed f£rom the

review of literature and research using eleven categories
of tasks&iteas.' These categories were ‘derived fron Harr;;'s
(1975) task areas of supervision vith the addition of e,
task area of budgeting. \ The eleven categories were:
(1) developing curriculum, (2) organizing for instruction,
Q) p/vid:@g "”ﬁék(“ providing facilities, ('5) providing
materials, (6) arranging for in-service educanon.
M orienn.ng new staff members, (8) relating special
services, (9) developing public relations, (10) evaluating,
and (11) budgeting. The eleven cuegorles were mot labelled
on the ques:innnuxte so as not to i.nfluence the respondenzs
on the imporunce of each item. -

The qunqxcmmire contained thirty-eight items and

for each item the relpond"\t was asked to indicate the



K . )
.
degree of importance he/she attached to edch task for the
physical education cooréinator. The degree Of importance
was given on a five point Scale consisti.n; of:
' . - o importance ' m ) :

very little importance 2)

. = some importance 3) . -
; e considerable importancé  (4) < i o
: - most important L B kA8

' ) Qu ef:io,nnaire 11 %, . .
Questionnaire II, a copy of yhich is com;.ained in
Appendix|B, was for completion by the prinﬁipal;, classroom’
W C c_ea:hers tea;:hing physicai education, and physical education
) teachers in the other half the schools with the Terra }iova
x Integrated School District.” Respondents gave their percep-
tions of the role of. the physical education cgbrdinator in
% the eleven categories u§ed in Questionnaire “I. The respon-
dents were asked the question, "What do you think are the
=~ i " moat i.'mp.or:an: duties of the phyai‘cal‘ education coordinator?”
This was an open-ended questionnaire and was used to help
valid:al:e Questionnaire I in case any tasks had been

omitted.

et & Interview .,k y = .

i & The in;etv_iew, the ;chedule .for which is contained
. * in Appendix j,‘m;s conducted with the physical education

. : coordinathy with the Terra Nova Integrated School District.

C <




The format of the im:erview was the same as Questionnaire
II.’ The physical education coordinator was asked to give
his Perceptions of the role.of the physical education

coordinator in the eleven categories. He was asked to .

respond according to what he thought the role should be and

not necessarily as he is performing the role in his district.

The respondent was also asked the question, "What do you

' A
think. are the most important duties of the physical educa-
tion coordinator?" ' Responses were recorded in a summary

form and later analysed.

PORULATION <

The populatmn for thxs part of ' the s:udy was
confined to one Newfoundfand School District, the Terra
Nova Integrated. The population s divided into four
groups: (1) physical education 55
principals, (3) seventeen physical educa\:mn teachers. and
10 ninety-four classroom teachers teaching ph):sical e\‘lucag
tion. . . g ’

~
. This fis:ticc was chosen because it had a board

policy that classroom teachers, in primfsry grades, teach
their own physical education and is one of the few boards
with a physical education coordinator, ‘This allowed for

* more perceptions to be obtained foi the role of the physical.
edutation cdordinator from teachers directly related to the

coordinator. T

rdina:or, (2) thirty .



PILOT STUDY

Eight physical education teachers, three principals,
two coordinators, three graduate _sr.ud‘ents, and a physical
education coﬂsl:ltant with the Department of Education were
selected for a pilot study of Questionnaire I. Respondents
vere asked to comment on its clarity, preciseness and appro- .
ptlateness‘ They were also asked to dele:e or add xsems
where appmpnace The quesnonnaire was chen revised where

necessary. s

ADMINISTRATION Oi' QUESTId&NAIRES

. . " \
The Superintendént of the district was contactéed_

“ and permission 'was granted for the coordinator, principals,

and. teachers within his dis_crict to be included in the study.
A directory of teachers in the district was obtained
itomcche School Boar;l Office and a list of principals, pri-
mary teachers, and physical e‘ducé:ion teachers for all ‘
thirty schools was ‘made by the researcher. -
The names of the schools were randomly selectéd to
determine thch questionnaire each school would recelve
Thg first school's name drawn received Questiom'}aire : A
the second school’s name drawn received Questionnaire IT,

and so forth until fifteen schools were selected to receive

-

Questionnaire I and fifteen schools were selected to
receive Questionnaire II.. There were eighty-five copies
of Questionnaire I sent and fifty-six copies of Question-
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naire II sent tb the various schools. The questionnaires
were mailed, along with a covering letter, to each of the
. respondents in the ﬁopulaciun. “Two-weeks from the -initial
mailing a follow-up letter was sent to each respundent.’

A
Acceptable response rates were obtained from all three

groups. Table I presents the response rates by the popu-

lation.
-
o
TABLE 1

Distrihutiqns, Rar.ums and Percentage of
L4 Responsea for Questionnaires I and II

8 ’ ' Classroom P.E.
. Principals Teachers Teachers Total

‘Questionnaire I

Questionnaires-sent i # 58 12 85
Usable returns - 14 34 T 57
Nonusable returns 0 Al 0 1
Percentage of -

usable returns A o P 3 67
Questionnaire II . .

Questionnaires sent 15 36 ( 5 .- .56
) Usable returns 6 8 5 19
Nonusable returns 1 -8 0 .l
Percentage of ' 40 22 100, 3%

usable returns

Percentage of p %
total returns 70 65 82 68

‘.




L. TREATMENT OF DATA

The data derived from books, bulletins, unpublished
dissertations, and professional publicationf was analyzed
to determine what these materials said about the role of a

N coordinator. An attempt was made to extract from these

materials conclusions regarding the major functions which-

coordinators ought to perform.

Questionnaire I was analyzed by each of “the thirty-
. ) eight‘ tasks and then for each of the eleven categories of
tasks. For each of the thirty-eight tasks the frequency,
“percentage, and mean was calculated for each of the three
groups of respondents. Then each task was ranked with

respect to each other by the mean rating score from highest

to lowest, for each of the three groups of respondents. In
* order to summarize the ranking of the thirty-eight tasks, '
the eleven categories were also ranked. This was done by
calculating the mean of the mean ratings of all tasks in
each category and ranking the categories by the use of these
mean of means (highest to lowest). This calculation was
also applied when calculating the total group mean.
. ‘. Questionnaire II and the interview were analyzed
by summarizing the perceptions of the respondents and listing
the most .important tasks for each of the eleven categories.
The final question asked gave a general perception of the
most important duties of the physical education coordi- w
s nator. \ < ' :

f \
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All the data derived from the various sources was

taken. to prepare a somewhat composite recommendation
" regarding what the role of the physical education coordi-

\nator ought to be. s e 2 N




* CHAPTER IV
AnaLYsT® OF QUESTIONNAIRES AND INTERVIEW °

The purpose of this chapter is to present the data

gathered from the two questionnaires and the interview.

. The questionnaires were sent to the principals, classroom

teachers teaching, physical education, and the phyéigax
education teachers employed with the Terra NovarThtegEatad
School Disér‘ic:. The interview was conducted with the
physical edu’ca:ion\ coordinator in the same schopl dis(:ricc.
The chapter is divided into three sectimms:
(1) Questionnaire I, (2) Questionnaire II, and’ (3). the' -
Interview. Each section will discuss the eleven categories
of tasks separately as perceived by the x_esp?nden:'s. The
eleven categories of tasks are: (1) uée;oping Curriculum, (
(2) Organizing for Instruction, (3) Providing Staff,
(4) Providing Facilities, (5) Providing Materials,
(6) Arranging Yor. In-service Education, (7) Orienting New
Staff Members, (8) Relating Special Pupil Services,
9) Develepin_é Puhlic Relations, (10) Evaluating, and

(11) Budgeting.
- SECTION I: QUESTIONNAIRE I

The respondents who received this structured ques-
tionnaire were asked to-circle, for each of the thirty-

53 .
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eight duties listed, ene of the five responses concerning

their percep:mns of the mpurtance of that partmtask
~or the physical educauon coordinator: 1 ¢ importance; , -
2 - very little importance; 3 - some imporc\ahb - con-
siderable importange; and 5 - most importanf. (See Appendix

B) The data is presented in eleven tables corresponding t

the eleven categcrles HlChln the quescumnalre Each table

is followed by a summary ‘anslysis 9
Developing Curriculum . :

"DeveLoping Curriculum” ‘included tasks on planning,
Tesearch, development, design and, erperinentation of the ’ - ‘
curnculum in physical ‘education. Table 2 shows the mean,
score in each task in this-area as perceived by principals, -
classroom teachers,'phySLC.a\l education teachetg and the
total group.+ The mean,score for each task, as given by the . S

total ‘group, indicdtes that all tasks received a mean score -

‘abdve 4. The tasks in this area were considered, by the ., 4
total group, as being of considerable importance to most
important. :

The principals, classroom teachers, physical educa-,
tion teachers, and the total group perceived "keep abreast
of the latest curriculum developménts in,physical education” - .
as the most important task for the physical education cSor-
dinator in "Developing Curriculum.” . ) :

The principals and the classroom teachers regarded
Task 3, "inform teachers of current trends in the physical



B - 55
o ‘
‘ TABLE 2 Co- W
I St - Developing
Curriculum as Perceived by Principals,.Classroom Teachers,
Piysical Edutation Teachers, and the Total Group
R Classrosh  P.E.°
Tasks | Principals Teachers  Teachers Total
1: Vork in committee with 41437 4.059 © 3.889  4.030
P.E. teachers in establishing
objectives consistent with i
the school's philosophy of s B m g
education. ! iy, T
- 2. Coorllinate meetmgs with 3.714 4265, ) 4.222,  4.067
teachers and principals tq = - * “ :
. plan‘a con:muaus program of . . o »
P.E.: » A
. A L
3. Inform teachers'of CLoba 4294 4L 4373
current trends in ‘P.E. s
prograns. 5
4. Keep-ahuut of the e K.857 *" 4,529 4.333 4.571
latest curriculun develop- f wE :
" ments in P.E. . P
) < P
5. Work with teachegs in 4.429 4.088 4.000¢ 4,172
plafining curriculum g\udel// P :
and courses of study .’ - . "
needed for, P.E. program. . ; . .
6. Repesent teachérs' w214 3812, 4222 4106
* curriculum desires in.
“ conferences with adminis=
tration persomnel. * . ] R
» - "
% .
« ™
. . \ §




/cated by the mean scores of the total group, were "keep
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education program" as the second most important task. The
3 7

physical education teachers perceived Task’6, "represent

teachers' curriculum desires in conferences with adminis-

tration personnel," as the second most important task in

_this area. The mean score of the total group, 4.373, shows
that Task 3 was considered riumber two when ranking the tasks

. in "Developing Curriculum" in order of importance.

» The two most dimportant tasks in this area, as indi-

|
abreast of the latest curriculim developfents in physical .
edycation” and “inform teachers of current trends in the

physical education program.'!

Organizing for Instruction

"Organizing for Instruction" included tasks related
to making organizational arrangements to implement the
physical education program.’ Table 3 shows the mean score

for each of the three tasks listed under "Organizing for

Instruction" as perceived by principals, classroom teachers,

physical education teachers, and the total group. '

The mean'score for the tasks in this area were
between 3.111-and 4/286.  The majority of mean scores indi-
‘cate the respondents considered these tasks of some import-\_

ance. Task 8, "assume responsibility for implementing news
S a

and revised curriculum," was the only task to receive a mean

score above 4. The principals' mean scorc of 4.286 indicates

that they perceive this task to be the most important task
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* TABLE 3
Mean Swre on Each Task in the Au- Drumnn; for
-nach:rs. 5
Physical za..enm\ Teaches 5 and the \'om Group )
Classroom P.E.
Tasks ¢ Principals Teachers Teachers Total
7. Serve as consultant to © 3429 3.382 3111 3.307 g
principals in planning class .,
schedules for P.E. teachers d
in various grade levels. o
8. Assume responsibility 4.286 4.000 ©  3.889  4.058
for implementing new and v )
revised curriculun. v .
9. "Make recomendations on 3.286 3.971  4.000 . 3.752
better working conditions .
for P.E. personnel.
.
: v 2 .
in the area {"Organizing for Instruction.”" The mean score of
B

i : 2

‘thé classroom teachers, 4.000, shogs that they also considered

this task the most important in this area. 7 d -
The physical education teachers perceived Task 9,

"make ons to principals on better working condi-

tions for physical education personnel,” the most important
task in "organizing for Instruction.” The mean score was
4.000. The classroom teachers' mean score of 3.971 indicates .
that this task was perceived as-the;r sedond most important % e
task. . . R

The two most imporcant tadks In “Organfzing for °
Instruction," as perceived by the total group, were "assume
ceupenibiifey, For duplenencingmen snd vevised curvical®, » 4
and "make recommendations to principals on better working Tl

conditions for physical education personnel,"



Providing Staff

" The category "Providing StaEf" consisted of tasks to
assume the -availability of physical education teachers in
adequate tumbers with appropriate competencies for facili-
tating instruction. Teacher evaluation was also included in

this category. : i

. S TABLE 4 )
.. Meay Score on Each Task in the Area Providing *
Statf #s Perceived by Principals, Classroom Teachers,
1 Educatign Teachers, and the Total Group
| Classroom  P.E.

Tasks L } Principals Teachers Teachers Total
10: Interview teacher appli- | 3.714, 3.853  3.778  3.782
“cants to screen and recommend. '
to principals. 1 o

11. Work in committees with 2.643 | 3.235  3.222  3.033
other personnel for develop- . .

ment of policies relating to .
promotion, tramsfer, and dis- -

missal of instructional staff. )

12. Assist principals in 3.357 3.206  2.778  3.114
regular conferences to eval- .

uate the work of individual

teachers. : ] 5

- »

13. Evaluate P.E. teacher 2.5711 3.253  2.667  2.864
for ‘continued employment or . . .

dismissal,

Table 4 shows the mean score for each of the four
tasks in’the atea "Providing Staff" as berceived by principals,
classzoom teachers, physical- education -Geachers, and the totgl
group. The mean scores for these four tasks range from 2.571
to 3.853. The tasks involving teacher evafuation received

I
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lower mean scores which indicate the respondents considered
these tasks of very little importance for the role of the
physical education coordinator.

Task 10, "interview teacher applicants to screen and

recommend to principals,” was perceived by principals, class-
room teachers, physical €ducation teachers, and the total
group as being the most important task in :h‘is area. The.
three groups had a mean score of above 3.500, which indicates
this task to be of considerable importance.

The mean score of the classroom reachers, 3.235, and -

‘. the mean score of the physical’education teachers, 3.222,

shows that Task 11, "work in committees with other personnel
for development of policies relating to promotion, transfer,

and dismissal of instructional staff," was perceived by both

~ groups as the second most important task in "Providing Staff.
The mean score of the principals, 3.357, indicates that they.
perceived Task 12, "assist principals in regular conferences

to evaluate the work of individual teachers,” as the second

most important task in this area. 5
The two most important tasks in "Providing Staff"
indicated by the mean score of the total group were "inter-
view teacher applicants to gcreeh and recommend to prin-
cipals” and “assist in regular conferences to evaluate the

work of individual teachers."



Providing Facilities
"Providing Facilities" included tasks on designing

or redesigning and equipping facilities for physical educa-
tion instruction. Table 5 shows the mean score for each of
the four tasks in this area as pegceived by principals,
classroom teachers, physical education teachers, and the
total group. The mean scores for the tasks in this area
range from3.778 to 4.429, which indicates the respondents .
perceived the tasks of considerable :importance.

* TABLE 5

Mean Score on Each fask in the Area Providing » §
Facilities as Perceived by Principals, Classroom Teachers,
Physical Education Teachers, and the Total Group

. Classroom  P.E.
Tasks Principals Teachers Teachers Total
14. Confer with administration - 4.429 L4t 4.333 4.401, !

and architects in planning of

new buildings and- remodeling of

older structures in terms of

providing proper environment . ;
for good P.E. imstruction. 2 . / ’

15. - Work with central office 4.357 3.912 3.778  4.016
staff through committees to

develop long range policies on

planning school plants.

16. Make regular classroom 4.214 3.79% 3.778 3.929
visitations to gain ideas on . N
equipment specifications and . .

facility utilization. I

17. Recommend the most effec- 4.357 471 4.000  4.276
tive type of school gymasium .
and equipment. .




61

The mean score of the principals, 4.357, and the
N
mean score of.the classroom teachers, 4.471, show that Task

17, “recommend the most effective types of school gymnasiums

‘and equipment," was perceived the most important task in

“Providing Facilities" by both groups. The physical educa-
tion teachers perceived this task the second most important
with 2 mean score of 4.000.

Task 14, "confer with admini and architect

in planning of new buildings and remodeling of older struc-
tures in terms of providing the proper environment for good

physical education instruction," received a mean score of

4.333 from the physicgl education teachers. They perceived

this task the most important of Phe four tasks in "Providing

Facilitids" and the principals and cYassroom teachers per-

ceived this task as the second most important witl

scotes of 4.429 and 4.441, respectively.
*The two most important tasks as pergefved by the
total grobp in "Providing Facilities" were "confer with
adninistédtors and architests i planalig Rew Bulldings 8%
remodeling of older structures in terms of providing the
proper environment for good physical education instruction™

and "recommend the most effective types of school gymnasiums

and equipfent.",

Providing Materials
The category "Providing Materials" included tasks

for selecting and obtaining appropriate materials for use



in implementing the physical education program. Table 6
shows the mean score for each of the two tdsks listed under
this area as percejved by principals, classroom teachers,
physical education teachers, and the total group. The mean
scores range from 3.222 t6 4.286, which indicates the tasks
are perceived to be of some importance to conside;able

importance by the respondents. T oy

TABLE &

Means Score o Each Task in the Area Providing B
Materials as Perceived by Principals, Classroom Teachers,
Physical Education Teachers, and the Total Group

-, Classroom  P.E. .
Tasks Principals Teachers Teachers Total
18. Work in committees to 4.286 4.088 4.222 4.199
establish systemwide curriculum
materials which can be used by 5
all teachers teaching P.E. -

19. Prepare a list of P. 3714 3.794 3.222 3.577
equipment, resource people, and

materials available in schools

and community. o

Task 18, “work in committees to establish systemwide
curriculum ma.te[ials which can be used by all teachers
tedching physical education;" was perceived the most impor-
tant of the two tasks in "Providing Materials.' The three
groups had a mean score of above 4.000 for this task with a
mean score of 4.199 for the total group. ’
"Prepare a list of physical education equipment,”
resource people; and materials available in school and

_community" received a mean ‘score of 3.577 by the total
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group. Thg principals and the classroom teacdhers considered
this task of considerable importance while the physical
education teachers perceived this task of some importance.
Arranging for In-Service Education ’ ,

© “Arranging for In-Service Education" included tasks
for the planning and ifiplementing of activities that will

improve the performance of the physical education teacheis

in instructional related ways. Table 7 show%:
score for each of THe eight tasks in this area a5 perceived
by principals, classroom teachers, physical education

teachers, and the total group. The mean scores ranged from

.
:3.618 to 4.647, which shows that the respondents perceived

the tasks in "Arranging for In-Service Education” from con-
‘siderable importance to most important. . :

' The mean score of the principals, 4.500, and the
mean score,of the physical education teachers, 4.222, shous
that both groups perceived Task 25, "select, in-service

topics in consultation with physical-education teachers," as

. . i
the most important of the eight tasks in this area. The

classroom teachers perceived this task as the second most
important task with a mean score of 4.206.

The mean score of the classroom teachers, 4.647,
shows that this group perceived Task 20, “grrange for: denions
stration teaching to show teachers various teaching tech-

i i}
niques and the use of various equipment," as thesmost impor-

tant task. The principals and the physical education’
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Mean Score on Each Task m the Area Arrangmg‘ Eor ln-Servx::
y Pr

Physxul Education Teachers, and m, Total Group

Tasks

principals

Classroom
Teachers

P.E.
Teachers

Total

20. Arrange for demonstration
teaching to show teachers
various teaching techniques
and the use of ‘various equip-
ment.

21. Make regular classroom
visitations, observe teaching
‘activities, afid offer sugges-
tions to teachers on improved
teaching procedures.

22. Take an active part in
local, provincial, and na-
tional organizations for P.E.

23.  Work in committees with
central office staff %in
developing a continuous pro-
gram for in-service education
for all personnel.

24. Select m—servxce per
grams designed for P.

"25. Select in-service topics
in consultation with P.E.
teachers.

26. Inform teachers of pro-
fessional growth activities
available.

“27. Arrange individual con-
ferences with teachers upon

4.286

T 4143

3.714

4.214

4.143

4.500

4.071

4.143

Fh647

3.853

‘3618 )
i
4.029
4.206
3.676

4.059

4.111

3.778

3.778

3.667

4.000

4.222

3.778

3.667

4.348

3.925

3.703

3.951

4.057°

4.309
3.842

3.956

their request.
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tedchers perceived this task as the second most important of
the tasks for the physical education coordinator in the area\
| "Arranging for In-Service _E;lucacion.”
The other task in this area to receive a mean score
about four by all three groups was Task 24, "select in-

service programs designed.for physical education." The

classroom teachers-and physical education teachers perceived
this task as the third most important of the eight tasks
with a mean score of 4.029 and 4.000, respectively. The
principals’ mean' score ranking showed this task as fourth
——__in order_of importance of the eight tasks with a mean score

. of 4.143. .

The three most meortant tasks in "Arranging for

$ncBarvice Biucatiod ms\percebved by the tobel group; dn
order of importance, were "arraige for demonstration teaching

to show teachers varioys'teaching techniques and the use of

various’ equipment;" “select -in-service topics in consulta-
tion with physical education teachers;" and "select in-

service programs designed for physical education."

Orienting New Staff Members u v .

“Orienting New Staff Members" included one task
that is related to providing new physical education teachers
with the basic information necessary to carry out as‘signecll
responsibilities. Table 8 shows the mean score for the
task in this area ap perceived by principals, classroom
teachers, physical education teachers, and the total group.
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TABLE 8

Mean Score on Each Task in the Area Orienting New
Staff as Perceived by Principals, Classroom Teachers,
Physigal Education Teachers, and the Total Group

Classroom  P.E.

Tasks ; Principals Teachers Teachers Total
28. Carry out orientation 4.428 PRI 4.222 4.326
programs for new and beginning >

.teachers.

. Task 28, "carry out orientation programs for new and
!
beginning physical education teachers," received mean scores

from 4.222 to 4.471. This indicates that all respondents

#- — -~ considered this task to be of considerable importance. The

mean score for the total group was 4.326.

. Rélating Special Pupil Serviceés

"Relating Special Pupil Services" included tasks for
arcanging for careful coordination of éhildren to ensure
optimum support for the teaching process. Table 9 shous
the mean score for each of the three tasks in this area as
perceived by principals, classroom tedchers, physical educa-
tion.teachers, and the total group. The mean :sco‘res ranged
from 2.286 to 4.706. F

Task 29, "serve as a resource person to teachers and
principals,” was the only task in this area to be perceived
as being of considerable importance for the role of the
physical education coordinator. All three groups had a mean

score of above 4 m\d:he mean score.for the total group,



4.450, indicates this task to be most important for the

coordinator. . . . ~

‘ TABLE 9
o
Mean Score on Each Task in \ the Area Relating Special Pupil
Services as y Principals Teachers,
Physical Education Teachers, and the. Total Group

s Classroom  P.E.
Tasks Principals Teachers Teachers Total

29. Serve as resource person 4.643 4.706  4.000  4.450
to teachers and principals.

32. Coordinate student P.E. 2.286 3.294  3.000  2.860
activities that use copmunity
facilities.

33. Develop policies and T s 3.412' 0 3.333 0 3.320
programs for intramural and : i
extramural activities. .

) s

Task 33, "develop policies and programs 'for intra-

mural ‘and extramural activities,! was perceived as the second
most important task in this,area. The three groups consi-
dered this task of some importance and the mean score for

the total grogs vas 3.320. .

Developing .Public Relations. B

"Developing Pubuc Relations" included tasks for
developing telatxonshxps with the pubhc in relation to
physical education matters. Table 10 shows the mean score
for each of the two tasks in this area as perceived by
principals, classroom teachers, physical education teachers,

and the total group. The mean scores ranged from'2.889 to



ceived by the majority of respondents to be of some| ‘import-

TABLE 10 :
_ Mean Score on Each Task in the Area Developing Public -
Relations as Perceived by Principals, Classroom Teachers,
« Physical Education Teachers, and thé Total Group
Classroom .E.
Tasks Principals Teachers Teachers Total
30. Serve as a liaison between 3.504 3.520  .3.222  3.417
schools and other educational -
agencies.both in the community P4 g
and outside the community. w B .
31. Assist in explaining and 3.143 3.6412 2.889  3.148
interpreting school's P.E. €
program to commurlity. 3

k.

Task 30, "serve as a liaison between schools and
other educationgl agencies bo:h“ in the community ahd outside
the community," was petceived to be the most important of
the two tasks' in this area. The mean scores were above

3.000 for all three groups with the mean score of 3.417 for

the total group.:

Evaluating . .

"Evaluating” included tasks for evaluating the

.

physical education program and students. Table 11.shows -

the mean score for each of the three tasks in this area as

perceived by principals, classroom teachers, physical educa-
18X :

tion teachers, and the total group, The mean scores range



“from 3.333 £0°4.286, which indjcates the fespondents-per-
B ' 7% ceived these tasks of 'some 1mpcrtance to considerable

- tipoitance. ¢ : \
A Y = a :

L7 TABLE 11

. ~

Mean Score on Each Task in I:I\c Avea E Uating

: ¥ by P Teachers,
A Physxcal Education Tem:hegs, nnd th total group
. BT s Classroom B.E. -
.+ Tasks. T Principals  Teachers Teachers Total: ~
%. Select, organide, and 3.643 - 3.912 . 3.33F  3.629

direct comnittees of teachers
and principals’to evaluat,
on regular basis the entird
2.E. program.

elp téachers aeveCop, " 4.286 3.824 3.444  3.851
techniques for evaluating - b
students. . o - .
- .| 36. Evaluate and select books . 4.000 *3.765  4.000 _3.922

and instructional materials .
for teachers' references. .

. The principals. perceived Task 35, "help teachers

develop .techniques for evaluating students," as the most

P important of the three tasks with a mean score of 4.286. .
& ‘ (The mean score of the classroom teachers, 3.824, and the
“mesg acore of the physleal wdwontion cemdiers, Swibih, indi-

catés that both these groups perceived this task as the . ’ .

second most jmportant task in this area,
The: classzoom teachers perceived Task 34, "select,
: organize, and direct’ committees of :eschersland‘p:‘h\cipc;ls
bo\é/ya}uaté on a regular basis the entire physical education ”

/ . Lt
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program,” to be the most important task in "Evaluating”
with ‘a mean score of 3.912. The other two groups thought
this wvas the least important of the three tasks.

. The physical cducation teachers' mean score of 4.000
shows - that they perceived Task 36, “evaluate and select
books and instructional materials foxf teachers' reference,”
to be the most important¥task for the physical education
“coordinator in fhis:area,

8 The mean scores for the tofal group shows the two
most important tasks in the area of "Evaluating' to be
"evaluate and select books and instructional materials for

. ‘teachers' reference" and "help teachers develop techniques

for evaluating instruction."

Budgeting Lo .
. “Budgeting included tasks to help provide monies
for the physical education program. Table 12 shows the
~mean score for the two tasks in this area as perceived by

\ principals, classroom teachers, physical education teachers,

\ TABLE 12

Mean Score on EachTask in the Arca Budgeting
as Perceived by Principals, Classroom Teachers,
Physical Education Teachers, and the Total Group

Classroom
Tasks - Principals Teachers Teachers Total .
37. Help plan a budget for 3.857 . 3.941 Ladh 4,081
PE.

38. Establish policics: 3.786 3.882 2.667  3.778
regarding purchase of P. . :
supplies
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and'the.total group. The mean score ranged from 3.667 to
4.444, which indicatés that respondents perceived these
tasks to be of considerable importance for the role of the
physical education coordinator in the area of "Budgeting.”
The three groups of respondents perceived Task 37,
“help plan a budget for physical education,” as the most
important of the two tasks in this area. The mean score
for the totdl group in Task 38, "establish policies
Tegarding the purchase of physical education supplies," was

3.778.

Summar .

Table 13 shows the mean score for each of the eleven
categories of task areas of the physical education coordi-
nator as perceived by the principals, classroom teachers,
physical education tetéhers, and the total group. The mesn
scores for each category of tasks were calculated by the
meanglof the mean scores of the iividual tasks within each '
category.

"Orienting New Staff Members" was perceived by the
classroon teachers and physical education teachers as being
the most important categqry of tasks. The mean scores were
4.471 and 4.222, respectively. The principals' mean score,
4.286, indicates the principals perceived this category as
the third most important of the eleven categories of tasks,

“The principals perceived "Developing Curriculum' as

_ the most important of the categories of tasks with a mean



| TABLE 13 .
- Mean Score for Each of the Eleven Categories of Tasks
as Perceived by Principals, Classroom Teachers,
Physical Education Teachers, and the Total Group
5 Classroom P.E.
Categories Principals Teachers Teachers Total
1. Developing Curriculum 4.345 N 4.191 4.130 4.222
2. Organizing for Instruction 3.667 3.784 3.667 3.706
3. Providing Staff / ol 3.071 3.412 3.1 3.198
4. Providing Facilities 4,339 - 4.155 3.972 4.156
5. Providing Materials 4.000 3.941 3.722 3.888
6. Arranging for In—Service 4152 4.007 © 3.825  4.011
7. Orienting New Staff Members Y 4.286 4.471 4.222 4.326
8. Relating Special Services 3.981 - 3.804 3446 3,543
9. Developing Public Relations 3.322 3.834 3.259 3.473
10: Evaluating z 3.976 3. 3.699 3.801
1. Budgeting 3.822 3.912 4056 3.930

score of 4.339. Theclassroom teachers and the physical
education teachers perceived "Providing Facilitics" as the
third and fourth most important Encegury of tasks, respec-
tively. The physical edication teachers considered “Budget-
165" EhG EHLFd HGEE LNBOLCAnE: sategoryoE tasks: with i mean
score of 4.056.

' The mean scores of the total group showed the five
most important categories of tasks, in order of impcrtnnLCQ.
to be: "Orienting New Staff. Members' (4.326); "Duvclqping
Curriculum® (4.222); "Providing Facilities" (4.156);
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“Arranging for In-Service Education" (4.011); and “Budget-
ing" (3.930) . ‘ ) .

Table 14 shows the mean score ranking of the thirty-
eight tasks as perceived by principals, classicom teachers,

physical educa[ign teachers, and the total. L

The tasks that werc considered most important (above
4.000> by the nean ranking of the total group (mean of the
means ), from highest to lowest, were: "

1. Task 4 - Keep abreast of the latest curriculum
developments in physical education (4.573)

2. Task 29 - Serve as a resource person to teachers
and principals (4.450)

3. Task 14 - Confer with adninistrators and architects
in planning of new buildings and remodeling of older
structures in terms of providing the proper environ-
ment for good physical education instruction (4.401)

4. Task 3'- Inform teachers of current trends in cthe
physical education curriculum (4.373)

5. Task 20 - Arrange for demonstration tcaching to show
teachers various teaching techniques and. the use of
various equipment (4.348)

6. Task 28 - Carry out orientation programs for new
and beginning physical cducation teachers (4.326)

7. Task 25 - Sclect in-service topics in consultation
with physical education teachers (4.309)

8. Task 17 - Recommend the most effective types of
school gymnasiums and equipment (4 .276)

: ¥
. | g 5
|



TABLE 14

Mean Score Ranking for Each of the” Thirty-eight Tasks
as Perceived by Principals, Classroom Teachers,
Physical Education Teacheis, and the Total Group

; Classroon P.E.

Tasks Principals Teachers Teachers  Total
1 17 12 17 16
2 25 8 4 13
3 2 7 -9 4
4 1 3 2 1
5 5 10 1 10
6 14 19 4 1
7 31 34 3% »
8 9 15 17 1
9 33 15 1L 27
10 25 23 19 25
1 36 37 3 36
12 32 38 37 35
13 37 35 8 3
1 S, 6 2 3
15 7 19 19 17
16 14 26 19 2
17 7 4 1 8
18 9 10 4 9
13 25+~ 26 3L 30
20 9 2 9 5
21 17 23 19 21
22 25 30 19 28
23 14 17 25 19

2% 17 14 1 15
25 4 9 4 7
2 21 29 197 24
27 17 12 25 18
28 9 4 4 6
29 3 1 1 2
30 30 31 3 31
31 35 32 -3 34
32 ‘38 36 35 38
3 34 32 39 22
34 .29 19 29 29
35 9 25 28 23
36 22 28 1 22
37 23 18 1 12
38 24 22 25 26
Y
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Task 18 - Work in comiittees to establish system-
wide curriculum materials which can be used by all

teachers teaching physical education (4.119)

Task 5 - Work with teachers in planning curriculum

guides and courses of study needed for the physical

education progran (4.172)

Task 6 - R’epresent teachers' currieulum desires in
conferences with administration personnel (4.116)
Task 37 - Help plan a budget for physical education
€4.081)

Task 2 - Coordinate meetings with teachers and
principals to plan a continuous program of physical
education (4.067) ,

Task 8 - Assume respensibility For- implement ing new
and revised curriculum (4 .058)

Task 24 - Sel&ct in-service prograns Aesigned for

physical cducation (4.057)

Task 1 - Work in committees with physical education

teachers in establishing teaching objectives con-
sistent.with the school's philosaphy of education
€4.030)

Task 15 - Work with- central office staff through
c'tm\mit:ees to develop long range policies on plan-
ning of school plants (4.016)

Table 14 indicates that the order of importance for

the thirty'eight tasks was perceived differently by prin-

J
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cipals, classroom teachers, and physical education teachers.
There seems to be something of a consensus among groups for
Tns‘k 4, "keep abreast of the latest curriculum developments
in physical education.” This task received mean score
FRKATEEOE 1, 3, SHd:2 Fron PLiELpals, Elussvoon teachiecs,
and physical education teachers, respectively.

Tesk 29, "serve as a resource.person to teachers

and principals,” showed consensus between principals and

" the classroom teachers, but was perceived differently by

the physical education teachers. The mean score ranking
for principals was 3. The classroom teachers perceived
this task as the most mpar:an: while the physical educa-
tmn teachers mdlca:ed a mgan score ranking of 11.

Task 14, "confer with administrators and architects
in plamning of new buildings and remodeling of older struc-
tures in terms of providing the proper environment for good

ph¥&ical education instruction," was given a higher mean’
score kanking by the physical education teachers than .the
other groups. The physical education teachers perceived
this task to be the second most important of all the tasks.
The principals and classroom teachers showed more of a
consensus with a mean score ranking of 5 and 6, respectively.
Task 3, "inform teachers of current trends in
physical educatipn," was perceived by the principals as the
second most important task. The mean score.tankings of
classroom teachers were 7 and 9, respectively.

- e SR
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Task 20, "arrange for ’demunstratiun teaching to show
teachers various teaching techniques and the use of various
equipment ;*-was—perceived to be the most important. task by
the classroom teachers. The mean score ranking for prin-
cipals and physical education teachers was 9, which indi-
cates a consensus between the principals and physical educa-
tion teachers on the importance ?f this task.

Task 37, "help, plan a budget for physical education,"
was perceived as the most important of the thirty-eight '
tasks by the physical education teachers. This task showed
a major difference in mean score ranking between the physical
education teachers and the other two groups. The mean score
rankings of principals and classroom teachers were 23 and
18, respectively. Another task which indicated a major
difference in mean score ranking among groups was Task 35,
help teachers develop techniques for evaluating students."
This task receiv'_ed a mean score ranking of 9 from the
principals and -shoved something of a consensus between the
other two groups. The mean score rankings of classroom
teachers amcal education teachers were 25 and 28,
respectively:

The differenc¢es in the mean score rankings among
"groups indicates that the role of the physical education
coordinator must be such that all groups have their indi-
wvidual needs met.

Appendix A, Table 15, shows the frequency and
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. percentage of responses for each task given by principals,

classroom teachers, and physical education teachers.

SECTION II: QUESTIONNAIRE II

Questionnaire II, a copy of which is contained in
Appendix B, was an open-ended questionnaire responded to by
the prindipals, the classroom teachers teaching physical
education, and pk,y»;ical education teachers in fifteen of
the schools in the Terra Nova Integrated School District.
This questionnaire received a lower percentage of responses
than Questionnaire I. The respondents were asked to give
‘their perceptions of what they thought the role of a
physical education coordinator should be in the eleven
categories: (1) Developing Curriculum, (2) Organizing for

. Instruction, (3) Providing Staff, (4) Providing Facilities,
(5) Providing Materials, (6) Arranging for In-Service
Education, (7) Orienting New Staff Members, (8) Relating
Special Pupil Services, (9) Developing Public Relations,
(10) Evaluating (evaluating instructional program, informal
teacher evaluation, and formal teacher evaluation), and
(11) Budgeting. The respondents were also asked, "What do
you' think are th’e most important duties of the physical
education coordinator?" "

This section will be .analyz:d in twelve parts

i -corrésponding to the ‘categories and questions in the ques-

tionnaire. Each part will contain responses of the prin-

r o




* cipals, the classroom teachers, and the physical education

teachers to the particular category and question.

* Déveloping Curriculum

The six principals who responded to this question-
naire all perceived "Developing Curriculun” as a very impor-
tant Tole of the physical education coordinator. The
following tasks were perceived by the principals as being
important in "Developing Curriculum": keeping abreast of
current thought.and innovation in physical edl;catibn;
devéloping and implementing guidelines that are £lexible

enough to accommodate the various schools but have common-

ality to reflect the district's philosophy; being available

to teachers in all areas of instruction; being involved in

curriculum design and implementation;.and being knowledge-

_able in planning,.research, development and program design.

These tasks are very similar to those used in the struccured
quescionnaire. The principals who responded to Questionnaire I
perceived Task 4, "keep abreast of the latest curriculum

developments in physical education,'" as the most important
of the thirty-eightotasks listed, as seen in Table 14.
The principals who responded to .Questionnaire II also per-
ceived this as a most’important task.

* « The eight classroom téachers teaching physical educa-
tion perceived the most important task in the area "Develop-

ing Curriculum" to be ‘that of developing curriculum guides.

. These guides should be explnined to the ceachers. suitable

\
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»
for classroom situatiois, and developed in cooperation with

the teachers. This task is similar to Task 5 in Question-
naire I, "work with teachers in planning curriculum guides

and courses of study needed for physical education program."

The classroom teachers in Questionnaire I ranked Task 5 as

fourth in the "Developing Curriculum'' category, and tenth

of all thirty-eight tasks. Other duties which the classroom

teachers listed as being important were: keep in close con-

tact with teachers and students in the district to be aware
Of their meeds; share new information concerning the physical
education progrgm with the teachers; and advise cldssroom
teachers on the skills that are important for students to
develop.

The five physical education teachers perceived the
main role of the physical education coordinator in "Devel-
oping Curriculun"as: be aware oF mew developments in the
curriculum and inform the physical educacion teachers of
these developments; be on or work closely with the provin-
cial curriculum planning comittee; and interpret, develop,
and design curriculum that is suitable for individual
schools, especially where there are no physical education
programs set down. The physical education teachers perceived
"Developing Curriculum" as an important role of. the physical\
education coordinator, as did the physical education
:e‘achers in Questionnaire I.. In Questionnaire I, the

physical education teachers' mean score indicates a ranking
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of Task 4, "keep abreast of the latest curriculum develop-
ments in physical education,” the most important in the area

"Development Curriculum."”

Organizing for Instructidén e %

Five of the six principals perceived "Organizing for
Instruction' as an important part of the role for the
physical education coordinator. The most important task in
this area was seen as developing guidelines for instructional
time for physical education at the various school levels.
Other duties that were pe;ceived as important were: imple-
menting physical education programs in small schools; pro-
viding program delivery to stude‘nts; and working with admin-
istrators.to suggest proper ozganizanon@emes for physical
education. All these tasks center around setting up guide-

“ lines for instructional time for the physical education
program. ‘The principals in Questionnaire’ I perceived the
‘nost important task in “organizing for Instruction” to be
"assume responsibility for implem;anting nev and revised
curriculum." ' * s .

Only one of the classroom teachers thought that the
physical education coordinator should not be invelved in
"Organizing for Instruction." Another classgoom teacher
thought that the physical educakion coordinator: should
become involved in "Organizing for Instruction™ enly if
problems arise or upon a school's request. In Question-

naire I, the classroom teachers perceived Task 8, "assume

e



82

responsibility for implementing new and revised curriculum,”

as the most important task in "Organizing for Instruction."
Four of the five physical education teachers per-

ceived that the physical education coordinator should be

involved in "Organizing for Instruction.” The following

_tasks were perceived by the physical education teachers as

part of the coordinater's role: to become involved if thefe
are problems; to be involved in organizing a physical educa-
tion program in a school for the first time or if the school
is unable to meet the' req;giremen:s needed to carry out a*

successful program. to explain the value of physical educa-

tion to admihistrators and teachers. and to work with admm- )

_istrators to mdintain a vigble program. Questionniire I -

_showed the most important task perceived by the physical

education teachers to be "make recommendations to principals
on better working conditions for physical education person-
nel." This task was not mentioned by the physical education

teachers who responded to Questionnaire II.

" Providing Staff

It should be noted that this Questionnaire did mot °
include teacher evaluation in the category "Providing Staff"
as did Questionnaire I.

The principals saw "Providing Staff" to bé an impor:
tant role of the physical education coordinator but thought
the coordinator should work with the principals and/or

superintendent, in the assignment of Staff. The principals




. see the physical education cocttinator: in an assiating o
advisory role. '"Interview teacher applicants to’screen and
recomnend to principals,” in Questionnaire I, concerning -
"Providing Staff," was perceived by prmclpals to be of
considerable importance. This task is somew}\at similar to
the task mentioned by the principals in Questionnaiye II.

Five of the eight classroém teachers thought the . K
physical education coordinator:should be’ involved® in inter--
viewing and selecting phys'izafeulucatiun teachers. The -

tasks mentiofied by these teachers, as, part of. the physical
education ‘coordinator's role-vere: to encourage the school_
board to have full-time physical education tcacl:\cr_s on <.
staff; to have the final decision when selecting and-assign-,

ing physical education teachers; to advise superintendents - °
‘on how many physical education teachers are.needed in the
district; to select candidates to be Sent .to principals for
hiring and to assist the school board in making selections..
In Questionnaire I, the mean score for classroom teachers '
was 3.853 (3 - somé importance, 4 - considerable mparcance) N

“ on the task "interview teacher applicants to screen and’ i

recommend to principals.” The respondents to Questionnaire .-

II seem to feel that the physical education coordinators
should make the selection of physical education teachers -
‘for their districts. i

The physical education teachers perceived "Providing

Staff" to be an important role for the physical education




. ‘l'hon to: this queuionmir&eited

/ e £ollowing tasks as being important: to hire physical: —s -
education teachers in’ consultation with the administrator
of the school; to give his/her consent before any new .
hiring; to ‘keep informed of the availsbility of university
students to ‘hive wu-idek of su&inble\clndidq:-es for a par-" |
:icular area; to mlke sure physical educa:ion teachers are

" fal1y Walified; and to obtain qualified teschers for K-3
_‘p‘togrsm. The physical education teacters did not mt':ncion i
that the physical éducation coord{nator should be solely
tuponuihle for the selecting of physical education teachers
buc I:heir I:nlks did coincide with the perceptions nf :hk

physical education teachers on Task 10 in Questionnaire I. .
“Providing Facilities
'Theprincipals who responded to this, questionnaire

perceived the following tasks as important for the role of

the 1" education in "Providing Facilities":
to set nminimum requirements such;as size, location, and .
dressing facilities for new buildings and renovations, and

Help adninistrators in designing or redesigning facilities;

to work in with physical in
designing or.redesigning fu:ili\i'.‘ies and to ass st local
persr.mnel'in prov_-lldtng facilities. In Questionnaire I, the
principals perceived Task 14, “"confer with administrators
and architects in pllnniné new buildings and wemodeling

older structures in terms of providing proper equipment for

i
{
3
H
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‘good physical: instruction," to be the most important task

in "Providing Facilities." The perceptions of the princi-

‘pals in Questionnaire I are-in agreement-with the percepr ..

tions of the principils in Questionnaire II, as to what the
*role'of the'physical education coordinator should be in
“Providing Facilities:" 3 d e -

e The classroom teachers thought that the physical .-
edu¢ation coordinator should work closely with the physical
education teachers. in "Providing Facilities." If there-are’

no physical education teachers available, then the coordi-

nator should be ble fox g thé needed

facilities. ' The classroom teachers perceived an important

" task of the physical education, coordinator to be assisting

ain designing, redesigning, and equipping facilities to meet
the school's needs. * Questionnaire 1 shoved Task'17, “recon-
mend the most effective types of school gymmasiums and
equipment,” as the most important task in "Providing Facil-
ities" as perceived by the classroom teachers. ) ’
. The physical eciuca:ion teachers perceived the
following usk; of the physical education coordinator to be

the most important in "Providing Facilities"f to work in -

consultation with teachers; to have a broad knowledge on

the latest equipment and layouts of gymmasiums; to be an

expert advisor to the board and be given authority to design, -

_redesign, and equip facilities; to be a consultant to

designers; and to act as liatson petween physical education

<8




/. _ téachers n}\d designers. In Questionnaire I, the physical

| education teachers perceived Task 14, the same as the

\_pxincipals, to bé of considerable importance for the.role ’
.of the coordinator in "Providing Fgeilities." The physical

e qducation teachers thought that. they should be consulted by

the.physical education-Goordinator when planning facilities. ‘ "
'vaidmg Materials i .
: The _six principals who r:sponded to this queumn- %
natre thought the ollowing tasks should be the rolt of the
physical eduCation coordinator-in "Providing Materials": to

work with schools to make a list bf equipment needed for new-

> Pgbg}aés; to constantly chefk the adequacy «of equi:mpen: in
schools{ to lobby at the board Level for adequate funds for : .
physical education equipment; to be involved in the selec-
tion of standardized equipmen: for the distritt; to select
mateEfals d consiltation with teachers and school princi-
pals; to assist teachers in making a good seléction of

materials; and fo obtain mar_erials that can be shared with i

- various schools in the zicl:.

' Questiomaire I showed that Task 18 i "Providing - p
Materials" vas perceived to be of considerable importance
“for the role of the physical education coordinator, "work
! " in compittses to establish systemwide curriculum materials
R which can be used by all teachers teaching physical educa-
K tion." The principals, in Questiopnaire II, thought the *

a\.mvz task should be ‘c‘nrr}ed qut.in consultation with

i

teachers. - . : R ‘1
o R !

]




The majority of classroom teachers perceived “pro~
viding Materials" as an important role for the physical .
edutation coprdinator. The tasks.they thought the ‘coordi-
hator should bé involved ‘in were: to provide and recommend
materials; to assist teachers where necessary; to offer
assistance to teachers who are not qualified to select ‘appro-
priate materials; to mke teachers aware of the materials '
available that would help' develop students' skills; to
select proper materials for feachers to-implement the -
physical éducation program; to inforn Teachers on new infor-
matiod available to suggest easily sbtainable materidls;
awiglts Have input in provincial-wide materials. The tasks
listed by the clsssrosm ceavchers in this questionnaire are
16 agresEnt With Chews paesivad s dapoteant by the erhuss
roon teachers in Questionnaire I ¢

-(he physical education: teachers perceived the ,
,Eolloving tasks important «for the role of the physical
education coordinator in “Providing Matérials": to provide
all the lacesn mgazines cantaining the newest equipmen:
,and materials to chg teachets; -to make  sure miterials are
available vhen needed and to ensure that schools-have equal
opportunity to use. shered equipmeqtl and to help in providing

materials to inexperdienced physical education teachers.

" Although the physical education teachers who responded to

this questionnaire did not mention ;n.'sks lists in Question-

naire I, thé availability of materials for all teachers' use
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was considered an 1mpnrtan: nspect cf the physical educn:ion , X
!courdina:or s role. P

.7+ Arranging for I erv‘Lc-e Education. * - - | . 2
. The principals pbrceived "Arramging for,In-service
v 2 Education” to be a major role for the physical educafion .
‘coordinator. The following tasks were perceived.as very . e
. important by the principals in order for the physical educas _ :
tion codrdinator’ to carry out.the task in the: area "Arranging
for In-seruies Education." Tk_\e tasks are:’ to ensure :hai‘
teachers are.adpquately in-servided. in areas n which they.-"
. "are deficient; to ‘bring'needed expertise to the districe .
" to bring people together to Fulfill’ the needs of the = L
i+ .. teachers; and to pldn in-service in consultation with
. - ‘teachers to mébt teachers' meeds. The most’ important task N
perceived by the principals in Questionnaire I was. “select
in-service topics in consultation with physical education s 8ff

teachers." The tasks mentioned in Questionnaire II corres-

pond with those perceived to be important by the principals B

in Questionnaire I.

The cl Y who res d to this ques- &g

tionnaire’ thought "Arranging for In-Service Education" was
5 ~ a vdry important role of the physical education coordinator.
They perceived the following tasks to be important in this J

; aréa: provide in-service programs for regular classroom

teachers on how to teach certain, physical egucation acti-

vities; provide workshops on new ideas at various grade
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levels for classroom teachers; and provide workshops: for

- the needs of physical education teachers and classroom
] g0

L “teachers teaching phyaical ‘education. The",clsssroon}"

vl teachers. felt that since they were not qualified physical - .
education teachers, their needs will be different fram ’
those of a physical edication teachier} thus, they will feed
wore in-service programs. In Questionnaire I, the clasg-’
‘room teachers’perceived “arrange for demonstration teaching
5o show teachers varicus. teaching techniques and’ the use of. . ~
various equipment."kas the most important task in "Arranging i ’
for In-service Education."" This task received a mean score . p

ranking of two in the thirty-eight tasks listed. .

The, physical education teachers ialso perceived
“hrranging for In-service Education™ as a major role for
“the physical education’ coordinator. Their tasks’for carry-
ing out this role consisted of:. to emphasize theé needs of -
the Bhysical aducation teachers'in the districts to provide
;. new ideas, advanced practices, and updated informatiom; to

provide the bésta e-person

shops; to plan district conferences as-well as have input -

into provincial conferencés; to obtain feedback from

. teachers on workshops and implement their suggestions. The

Lo and

. 2 2
tasks mentioned by the physical education, teachers in this
‘ : \ =
questionnaire coincide with the tasks perceived important L

by the’ physical education teachers in Questionnaire I.




The principéls perceivede'Orfenting New Staff

* Members" as an important paft of the physical education

_,coozdin-cor'- Tole. The principals chopgh: the coordinator °

should acquaint new physical education teachers with dis:’

trict philosophy-and objectives and with classroom manage-

ment, and organize an orientation session prior to school

opening. Another cnk mentioned was the need for the coor-
7]

“ dinator to spehd more time with new teachers, elpechlly

enrly‘in the yanr. The. task in Quaﬁ:nnu!.re 1 "carry out

orientation ﬁ;qgrg@- for new and beginhing’ tn\nc‘heru" in
"Orienting New Staff Hembers" was given a me.‘:i rating of

4.428 by the principals. |This'mean score rating corresponds

L a . \
td the perceptions the principals hold for the area "Orient-

ing New Staff Members" in this questionnaire. '

The cl

sroom teachers perceived "Ox:Le_n:ixig New

Staff Members" to be a definite role for the physical educa-
tion coordinator. Only one of the eight classroom teachers

4

7

didnot—p -an-important role. The following are
“tasks_in which the classroom teachers percéive that thes

should be, [ved: fanliliarizé at the

hegilming of the jschool year with the _physical education

program; ln-urvlce and/or brief new staff members to make
them avare of the possibilities and limitations with the'

system; incroduce new staff memberu to the basic tequiu-

ments of their job as they reldte to the ‘Lmedin%hurnom G




-+ environment; and {nform the new 4elchers of the physical . |
education program to be -used,. the facilities available and
the other teackers with whom they will be'workihg. In

7 Ques:mm}aue I, the majority of cldssroom teachers rated

f Tlak 28 a four or five on the rating scale. They perceived

this :ssk_ca be of considerable importance or most important.
inning

"Carry out orientation pro £or new and b
teachers” received a ranking of four by tfe classroom
'es  teachers for the thircy-eight tasks listed In Questionnaire I. e
i " Ome of the five physical edycation teachers. perceived ] s
\}’ "Orienting New Staff Members" as a joint role for the
4 physical educattun coordirator and the principals. They '
. shnuld both be tesponnble for introducing old and new !
' *" ' téachers. The majority of.physical educatioh teachers who 5 &
responded’ to-rhis questionnaire thought “Orienting New Staff

Members" was an’ important.role for the physical education

coordinator and perceived the following tasks as important:

- orient new teachefs td fatilities, programs, types of Lo

classes, ,availability of equipment, eteis and acquaint new ‘ 3

teachers with every available resource in the area that will | 5

benefit the students Ln physical education., The percepnem ‘ :

of thege physical educar.im'\ teachiers are dn agteement with I

. those in Questionnaire I. |
Relating Spectal Pupil Services “

"Relating Special Pupil Services" vas not considered:

an important role of the physical |education coordinator by
: ! ‘




the priﬂcipnls. \They t?ought the coordinator “hould nssunw
" the role of leader of alresource person for teachers nnd o A
p:incigals when ndeded. - The percepclnng\af the prxm:ipal.s

in this questionnaire are cnnsis:ent with :he principals’

perceptions in Quesr_iommize I, whexe the/most tgportant <

task for the caardinar.or was per:eived to'be "s‘erve as a

- resource person to teachers and principals.

_The classroom teechers percep:‘ié\'\e wergvery similar

to ihnse of the principals. They pe:ceLved “the physical

education coordinator in an advisory ‘capacity-or as a con-
sultant< If no phxsical educatinn teacher wa§ avadlable; i
then the clasgroom ‘teachers thought the coordinato¥ should "

perform this role‘ In sgreemenc with ¢he principals), the . *

e A S

classroon teachers petceived Task 29 as being the most

S

important in "nelam-.g Specis-l Pupil Services in Question-

naire I.

The physical education :“eacheu' i{azcepcxoﬁs for -
""Relating Special Pupil Services" were consistent with l:hm!e/
of the principals and the classrobm teachers. 'This area was
not considered an important role f‘or the physical education
coordinator. * The tasks mentioned by physical education
teachers in this questionnah‘e werei to function asa .

liniuon and provide some direction on resources- And setvicen

avaflable in the immediate area as well as from outside the
‘,dinri::; and to dgivelop policies concerning budgeting and

| travelling. The physical education teachers also canbidered i

!
| the coordinator as a resource person. .




Developing Public Mlﬂtion Lo e

/ : The principal! perceived Developing Publit Rela-.

B " tions" as a role to be undertaken at the School level and
f * the physical education coordinator stould be available when

| needed by the principal. or physical education teacher at a
Questinnnniu 1 showed "Developing Yublic

- particular -school.
‘Rélations” to'be one of the least important of -all the cate

gortes! ) - N v

The classroom teachers percelved "Developing Public ¢
p ,

€

Relations' to be a part of the physical education coordina-’

-tor's role in the following tagks: to explain the physical
education program to parents- at meetings; to assist’ teachers,

when required, especially in schools where no physical educa-

: tion teacher is ‘available; to influence che public on the

needs and Senefits of a good physical education program .  ° }

and to work with physical education teacherd to inform the
L
Thé

piblis of the events oecurslng In thelr dlstiict.
- clas(smom teachers perceived "Developing Public Relations
as number ten in the mean rankmgs of the categaties for,
P Questlonnaite I. N hS :
The Yajority of physical education teachers per- o

ceived "Developing Public Relations” as part of their role
~and sav, the physical education coordinator's role in the
following tasks: to have an overa’l philosophy on public

relations; to make suggestions to teachers to play a leading

role in making the public aware.of the conctrns of physical




. “educatfon teichems; to hold workshops for the public on

_physicnl education pxog{:ams; and to ensure the public is

,aware of physical education programs available. * In Ques- :

P tlonnaire’ I, the physical Yeducation teachérs percelved .
« " "eveloping Public Relations™ as the least important role

S of the physical education coordinator.
Evaluating : s
This questionnaire divide@ "Evaluating' into three

parts: evaluating instructional program, informal teacher

v *" evaluation, and formal teacher evaluation. -Therefore, this .
.. questiomaire canmot be compafed with the tasks in'Evalu-
a‘t’h}g"'oﬁ- Questionnaire I since Questionnaire I had tasks
nn.:eache‘r evnlustlon in "Providing .Sl’.nff\'.' 4
Evaluating 1nscruchona1 program was perceived by [ ___
" the principals as an ssmpefiantirole fob Ehelpiys Lol educa-
‘ tion coordimmr. The principals. though: the coordlna:or
should work in con)l:era:ion with the teachers to develop an
‘ evaluation instrument and arrange £or its imlementation. e
s Sy The majority of principals perceived the coordina-
tor*srolé in, infomil @vaiyation as ispoxtant bht.svhculd
4 .{" “be confined to a ‘consul£ant/teacher level or that of. assist-

\ ing teachers. In formal evaluation the physical education

¥ + coordinator's role vas perceived as not beping important and
" hefshe Ahculd be involved only when ambx i evalustors need

assistance in clarzfymg or verifying some aspect of teach- ®
s, L .

ing directly related to" physical education. .




The classroom teachers perceived the evaiuation of
the instructional program/as a part of the physical educa-

tion coordinator's role but should be performed in consul-

tation with :eachers‘
On the task of mfomal evaluatiun, the classroom

‘teachers perceived it as part of :he coordina:or s tolE huc

thought the' physical education coofdinator Should be 4
helper first and not an evaluator. Informal evaluation
should be one of constructive benefit to the teacher. Some -
classroom teachers. thought: the coordxnator should u\fom

the principal on the type of informal evaluation carried

out or should evaluate only upon request or in conjunctién
with the principal. ) ‘ '

Five ‘of the eiéh: classroom teachers did not per-
ceive the physical education coordinator to be solely res-'
ponsible for formal teacher evaluation. Two of the class-
room teachers thought the coordinator should be available
upon request, while one classroom teacher perceived rhe’
physif:al education coordinator the best person to formally
evalvate the physical education teacher. :

‘The following tasks for evaluating mstrucciunal
program vere perceived by the physical a_rlu.ca:ion teachers
as being an important part of the physical education coor-
dinstor's role: to ensure all aspects of the physical educa-
tion are evaluated; to tontinually evaluate the physical

education program; to keep abreast of physical education




. teachers evslustmg :echm.quas, to distribute da:a‘sheets e

[o I:em:hars and sand tesults to -all tedchers in the dis-

I:].on teachers

The physical education seashers’ percewed the

physical education-

to informally ‘evaluate, the physical eduCation teachers.
They felt the physical education coordiqator should actom-"
plish this task by talking with the teachers and observing!

their nlasses .

v " -

" The majority of physical education teachers

eived the physical education coordinator as the most compe-

terit person (g formally evaliate. physical editcation teachers
since, the coordinator is aware of the methods and aIl aspect:s

‘of physidal education. ‘One respondent felt -that ﬁomal

eva],uatth should be gone in ocnjum:tlon with the principal

I and/er the supenntendent 5 . ¢

Quesl:lonnalre 1 listed tasks as)socla’ted with tenches d

évaluation in "Providing Staff.” Task:13, "evaluate physi-

* cal education teach¢rs

or continued employment or ‘dismissal’

.received‘one‘of _the lowest zatings of the thirty-eight tas\r:.s'

The péari score. RS et 32, 38 .and 37 by prxncl.pals, .

r

. classruom teachers, and phy'sical eduear_mn teachers, respec-
“tively. Questionnaire II indicated that physical education-

teachers percewed Chls task area to~ 'he an important- role

of :he physical educanon cuordi.nator ’
B P .
. " ~
- LI/ -
Y -
% bt 3
P 4 K N

57 as the most pexson ..
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Budgeting -
"Budgeting" was perceived by the principals as part
of the ‘physical education coordinafor's role. The following

tasks were indicated by the principals as being important:

“to provxde sources of monies from the school board to imple-

ment the phys].cal educatlon program; and to assist schools

in preparing a physical education budget. fhese tasks are

- somewhat related to the cwo tasks listed under "Budge:mg

in Questx.onnalre 1. The prlnc}pals gave these two tasks a

menn score rating between some importance and considerable

importance. : . : &

i The classroom teachers perceived the physical educa-

tion coordinator's role to involve the following tasks in

"Budgeting": to determihe the monies to be allocated for
physical education within the'district; tp help set up a
budget and indicate to the teachers i:ems%hn;t essential |
to carry ou:'pmgmms if there is not enough money avail-
able for all items; and help inexperienced teachers to use
their physical education budget in the most economiea} way. *
Questionnaire I showed that classroom teachers perceived
"Budgeting" as eight in the mean ranking of categories.
This ranking would appear to be similar to the perceptions
of the classroom-teachers in this questionnaire.

i The physlcal education teachers perceived "Budget-

" ing" to be an ifiportant role of the physical education

coordinator, especially at the disfrict level. They l:hought

.




. . . o8
"

the following tasks should be carried out by the coordi-

nator: to be aware of the needs for all schools in the dis-
tiict and provide money according to these needs; and to T
'auocace"muney for new programs. In Questionnaire I, (he
physical education teackers perceived "help plin'a budget

for physscal education" as the most important.task of the - - L
_thixty-eight ‘tasks listed. They also perceived “Budgeting” i '

as third in the mean ranking of éi:égories 'The physical 5 iy

‘education teachers petceived. "Budgeting" as a more mportsnc :
role’ of the physd.csl education contd:mur.nr ‘than princxpals s

or classrnom :eachersA . vl : ey W

/
WHAT ‘DO YOU THINK ARE THE MOST IM'PORTAI‘U DUTXES OF THE
E -a
PHYSICAL EDUCATION, COORDINA'{O}'I

i

| ©. The principals listed the following duties as being _ i
the/most i:mpnrtants "
- to ensure that a progressive edicational program. is

in evey school and there is uniformity from school . | . k]

to school; = P

to help, organize, coordinate, and lobby for recog-

_ni:inn»vf/y;hysic’al educatio’n throughout the district;
- to make frequent visitations to schools to support

and share ‘ideas with teachers, especially new

teachers; |

- to provide professional leadership; , "

.
- to providg adequate personnh, space, and equipment _ e

and assist in the overall evaluation of schéol pro- .‘lS

grams; . %




- to organize and cnnduc: workshops; R v
- to ‘give assistance to smaller schools wir.hou: spe-‘
cialists or,gymnasiums; .
= to help plan mew facilities or redesign older struc-
itures; \ -
Ltato ass_ist'schools with selection and ordering of e e
equipment; § 537 § o
- fo provide new materials and teaching aids for
) Boards. y & o % o

The clsssroom :zachers perceived the Eollowing . .

duties 'to be the most important for the physical education

¢ G coordinator. . ° »

- to ‘help classroom teachers no: qualified in physu:al

y . education by demons::acing lessons and by gearing -

Viorkshops to the classroom teacher teaching physical s m

X : .. education; T : L
. " . to be available to teachers to answer,quéstions, offer i
suggestions, and-provide materigls to help non quéli} :

- g BT fiedlpe“tsonnei teach the physical education program;

-to develop a more structured, orgnnxzed program with ..

definite guideunes and objec:ives for each’ gradg .
level, particularly from’K-6; - "
- to provide ample space for the physical education

# program to be carried out;

- to provide qualified personnel to teach. the ‘physical
»” T : education program; ' \ . : .
? . > \ [ %8
| ’ 3
i g ‘é
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* % to provide a-physical educatfon progran in each school,

best suited for the school's parcicular needs, » 2
,The duties that were perceived most. mpor:anc by

all classroom :eachers were ‘to prcvide in- service for class—

room teachers teachiqg phyncal education and to ptovide
bomu qualiered phiysteal adicacion SeacHuEs €6 adsh Tha Progean. ';’
. The ‘physical education teacheérs tisted the following .
duties as the most important for the. physical edu‘catlor\

coordinator: .

- to help physical ‘education, chers to implement |
L quﬂlity physical education programs; i
- to provide ample 1ns:\tuccional mateg‘ia.ls:
- to organize workshops; 4
.- to evaluate physieal edication,teachers, progzans,
=g and facilities; ° . A
2 fo infom teachers of new, ideas in sports and/or new
gamesi . : e |

§i" = "to visi:\{chools and take part in.the actual teaching

of classes throughout the district;
Y . - to.coordinate the use of board equipment chroughouc, g

the distriet; . i Co<

- to provide a budgi: for, physical education;

- to provide g phypital education program in'sll schools -

- in the district; G
- to act as liaison between teacher and 'school board; \

- to ensure that qualifled personnel. are teachlng

phyaical education in all schools in the dia:ucn S y:




i
!

i [
- to.assist in, the selection and pxzm; of physical
_dducation teachers;
-'to help develop a curriculum including evaluation
procedures for the school system.
The majority of physical education teachers men-
tioned inservice, de‘veloping programs, providing materials,

providing a budget, and informing teachers of new teaching

. cachni.quu and idau as be!.ng the most 1m'porl:ant duties of

:ha phy:lcal education coordinator.
"SECTION III: INTERVIEW .

- The i:hyncu.l education coutdinatbt was aake‘d"yh‘,at ‘
e ‘thought the role of the ph§qica1 education coordinatdr
‘should be in the eleven categories outlined in Question-,
aire II and what he thought were the most important ’du\:ies

of the coordinator.

o

Developing Curriculum
“The physical education coprdinator mentioned that

since school boards have limited financial,and professional:
resources, they’cannot assume the major role in the devel-

opunt md design of cur:iculum. ‘The major role of the

physicul educul:ion coordinator in this area h r.o work with °

teacheu in the leleccicn and implementation of curricula
to me:t local needs. Equully as important u the need for
" the cenrd!.namr to monitor and évaluate the success of the

curriculum Ln nchtevit\g speclfied objectives and where




necessary make changes or modifications.

" The physical education coordinator emphasized ‘the
same tasks that were considered important by the o‘ther v
reference groups. The physical education courélinator per-
ceived all tasks in "Developing Curriculun” as\imorian:

for the role of a physical education coordinators .

Organizing for InstrUstion ° .
_The physical education coordinator stated tha: :he

role in "Organizing for' Instruction" is primarily one for

the school administrftion.’ The coordinator should éstablish .

district guidel&nés in conjunction With the :eachers; the
responsibility for the organizatinnal items rests Hith the
Ychool administration. ) ' B
’ The perceptions of the coordmata’: in "Organizing
‘for Instruction" coincides with the percep[lons of the prin-
1 cipala, classroom :eachers, and physical education teachers

in thnt the. coordinator’ s role should be zo establish dis-

trict guidelines. =~ - . 'L_._'_""/
Providing Staff " G o - -
1 The physical education’coordinator résponded to

this category by stating that since the major u71é of the
coordinator 1nv01ve's work’ing very clasefy with’ the teacher
and since the tencher is the vitnl ‘key to successful imple-
‘mencation of curriculum it is essential that dhe coordi-

electiun.

‘nator be very mué

invol\ied in the screening.
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and aglign‘ment of staff. He felt that the uupatinten_denr..,
physical education coordinator, and the school principal
would make an effective staffing committee.

The physical education coordinator, principals,

and teachers are in-agreement on the importance of "Pro-

viding Staff" as t of the role of the physical education

)coordinl:or. . . o -
Providing Factlities /

The physical education coordinator perceived "Pro-

viding Facilities™ as a most important function for the

! .coordinator and dne.fer which the coordinator should be

prepared to conduct uaequnl:a_ research and study on equipment
quality and facility ‘design. District standards should be -
established by the_coor rand safety and

* facility guidelines should be included.

All reference groups are‘very mucK in egreemant on

* the role of the physical education coordinator in "Providing

Facilities." They all perceived this category to be most .
important as'a role function for the coordinator.

. Providing Materials 575 .
Providing Macerials .

"Providing Materials" was seen as an essential part
of the tphyaic:ll educ‘l:ion coordinator.'s.role. The selec-
tion, purchase, and distribucion of instructional resource
materials for use in.curriculun should be the task under;

taken by the coordinator. "

i
i
1

|

-3
i
{
i




The physical education coordins:ﬁ( did not perceive

"Providing Materials'. to be one of the fost important func-

" tions of the role But was considered a part of the coardi-

nator's role. -His perceptions are comparable with the -other

. reference groups who showed a mean ranking of six for this

category., ' G kS i

Azrgnging for In-service Education

In-service’ educntion, in all ‘facets, was \perceived

by the physical education coordinator as probably the most

important role of the coordinator. The ‘challenge is to

prcvide the type of in-service which best. meets the needs

of 'the individual teachets and results in improved instruc-.

* tion. He went on to say thn\: an:ang].ng for and cunducting

‘curricu‘lum trends i N

in-service requires long term planning and knowledge of new '

The physical education cuordinator s statements are

very much in agreement with.those made by the principals

' and :eachers. "Arranging for In- service Education" was

regarded.as one of the 'most important roles of a physical

A
education coordinator by all groups.

Orienting New Staff Members ; )
The physical education coordinator perceived,

“Orienting New Staff Members" as .4 most important function'

in late-August and early September. He thought it should

' be done on a“group, as well ag an individual, basis. '

et e



, . o a0s
R "Orienting New Staff Members" was mean .rsnke‘d one ’
© 77 . by principals and teachers as a group. Most reapvnde‘nt:
thought this function should be on-going for new i begin-
ning teachers in their first yesr vith the district. The
phfSical education” coordinator, stated that it was an impor-
tant function but speck&led the months of August and Sep-
tember.

Relating Special Pupil Services

This area was perceived by the physical educa.c'lt;n-
coordinator to be the m‘p;nstbfij:ty of each teacher, He
.feft the ‘coordina‘:or should function as a liaison and pro-
vide seme direction on resourcgs and services which are
Avlillble in the immediate area as well as .from outside the
dlltric:. Budgeting and :uvel couuiduanons ahnuld be

the doncern of the coordinator and. the development of some »*
pulicies related to this area.

The tasks mentioned by the physical edugation coor-

dinator for this area were very similar ‘\_:o those stated by

the principals and teachers. Questionnaire I shows "Relat-

' P8 Special Pupil Services" to have a mean group.ranking of
eight for the categories. :

Developing Public Relations
""Developing Public Rela:lom" ahould be a major
# >cunc=m of the, physical educution cgordinator. . The coatdi’-’b'

nator’ in this in:arview felc thntu physical education




LT et ity w

‘coordimtut hu a ruponsibility to inform the general

and and to secure

public of good
theit ‘assistance in maintaining :hue.
“Developing Public Rela:ioni" vas perceived by the

prlncip-ls and teachers as-being one of :he least hnpotunt

) ;oles,fot the physlcul education coordinator. The phyncnl

S .
eauca:(on coordinator_in this study staced that this area
is not a mjar xala but said 1(. should be a concern of r.\r

cco‘rdinncar 5

Evaluur.ing“ oy \

The most important funct!.on of the phyqical educa-
‘tion coordinator in the area’of evaluating Lnuzucnohu
‘Rrog_rm}:a was to ensure that _the objectives are beimg
achieved. This function requires caref]

evaluation procedures to be déveloped in conjunction with

the teachers. The philosophical base and criteria for

evaluating the instructional prdgram should be clearly
‘stated and expounded by the physical education coordinator.
The physical education coordinator viewed informal

evaluation as an unavoidable part of the coordinator's’

role. Every conversation, meeting, or visit to the school

" léaves a coordinator with an impression. The physical

" s /
‘education coordinator stated that to be /effective in this

. ole, the coordinator must establish with the teacher cre-

‘dibility and trust. The improvement of instruction was
seen as'the main purpose of informal evaluation. 3

11y planneli program
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The ‘physlcal educaéion coordinator 1ncerviewe‘d did
not perceive formal teacher evaliation as a role of a
-physical eduLarion coordinator. The principal and teacher
should request, if necessary, ‘the assistance of the coordi-
nator. He felt it was important that communicatmn between
the coordinator, and prmcipal be an d\-gomg process and’
that both be funy aware of each other's assessment of the
teacher prcgranL 5 3 Lo,

- Some teachers felt that the physieal educ

dinator should be solely responsible for the formal evalua-
tion of . tebithers but. the majority of respondentgs perceived
formal’ evaluation as the. least important.role of the coor-

dinator. ! - . . PN

Budgeting s 5 e

- The physical educa:ion coordinator cited the f

following tasks as the role of & physical’ education coordi-

nator -in the area of ;'Budgeting": . - » e
- a central pool of equi ;
» - providing specialized equipment;* .

- es:dbluhing m}nimum standaxds for supplies and €quip-
ment and ensuring. all schools achieve these standards;

- suppcrting special projects; .

- establishing guidelines for selecting and _\‘aur‘chasing: %

- presentiné budgetary concerns to the appropriate

- school personnelj o ) y

establishing a teacher in-service budget;
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L « establishing an IMC budget (Instructiondl Matdrial

A/ Centre) .
The physical education coordinator men:fzéned hat

.+ time does not permit the goordinator to éontrol all ordering -
A by ‘schools. The principals and teachers fele that, the
-schools should.be responsible for the -ordering but listed
tasks .equivalent ro :;mse listed by the physical education
) " coordinator gs ‘being parg of ‘the coordinator s role. ‘In..
cq Questionnaire I, the mean score ranldng showed “Buydgeting"

to be ranked' seven, six, and three by che principals. class- S .

rocm teachers, and the physical educatiun teachers, respec- N

:ively.

N B T.DO. YOU THINK ARE THE MOST IMPORTANT DUTIES OF: THE. :
o= P YSICAL EDUCATIDN COORDINATOR? * ) Vet ThE L s

il when the in:exvlewer asked the physical educa:mn

coordinator what he thuught 6 most important duties of -
the physical educatibn coordifistor were, hé resporided withi
- selec:ing, implementing, and evaluating the ins:ruccional =
- °* program; arranging for m-serv}ce education; providing for e
. staff, fscxli_ties, and materials; de_,vel'opmg public r_el.a-

- tions; and budgeting. ’ : e ) i
N These duties differ slightly from those' of the * .
! .+ principale and teachers. The principals and teachers per-

ceived "Orienting New S‘taff Members" to J)g a much more’
Lo important role than "Developing Public Relations." The o -

i(nzing‘

oz ; physicsl educatiun coordinator did not "include "Or:




i

© 109

‘New Staff Members" in his list of duties for the physical

* education coordinator. X

-~ CHAPTER SUMMARY  f

The principals with the Terra Nova: Integrated.

School District perceived the most ‘important role of the

© . physical education coordinator to be in the areas of

" developing curriculum, providing facilities, orienting n
_staff members, arranging for in-service education, and pro--
viding materials. ) : i

The most important role of the physical education
cosrdinator as percéived by the classroom teachers teaching
physical education with the Terra Nova Integrated School
District was in the areas of orienting new staff members,
developing curriculum, providing.facilities, and arranging
for in-service education. . Y

The physical education, teachers with theferra
Nova Integrated School District perceived the most important
role of the physical education coordinator to be in the

" -areas of orienting new staff members, .‘ievelopin‘g curriculum,
budgeting, and providing facilities. . - :

The physical education édordinstc\‘)wich the: Terra

Nova Integrated School Distriet perceived fthe role of theé

coordinator to be in the areas of selecting, implementing,

and evaluating the instruc¢tional program, arranging for .

in-service education, proviging for staff, facilities, and.

materials, developifig public relations, and budgeting: ..
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The principal's main concerns for.the rqle of 'the , ° -

. goordinator were:in the area, of providing leadership-to a1l ”

.petsbnnei involved in, the physical education program and
developing curriculum The classroom teachets focused |
their attention on arranging for in-service education while
the physical ‘education Eeachers put smphasis on budgeung. 5 Ay

The perzepcions of che respondents also show" that

" the role of the' physical educa:ion coordlnatnr is very

important’ in ptﬂviding ms:xuc:mnal 1mprovements 2 all, ¥

personnel mvalved in ‘the physlcal &ducation program. - -
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CHAPTER'V

i SmY. CONCLUSIONS, AND RECOMMENDATIONS
. %

This chapter is divided into two major sections.

The first sugmarizes the purpose, procedures,' findings, and

" conclusions. The second contains the recommendations.

N | 1. SUMMARY,
L b " :
Purpose - :

©“ The major purpose of this.study-was to'define the
role: of the physical education coordinator. More specifi-
cally, ‘this study attempted to answe¥ the following ques- -
tiohs: o o -

1. Vhat ought the role of the coordinator to be as dis-

" l-cussed in the literature? ' L .
2. What db varlous personiel Uphyiicel education coor<

.dinator, principals, classroom teachers teaching.

_ physical education, and physical education teachers)
.with®a school district in Newfoundland perceive the
role of a physical education coordinator ought to

be?

Procedure ' - .

He‘thodu ulied_i.n :hl‘s study are described in Chapter
T1L: ' ¥ & '

5 o 111
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Data derived from books, ‘bulletins,. unpublished
dissertations; .and.prafessional publications was analyzed:
to ansver questionone. This'data is included {n’ Chdpter II
of this study. The summary of Chapter 1I and each section

of thé chapter provides the dutigs and responsibilities £4r"

the role of the coordinator as indicated by the 'va
auchors as being the most important, The, duties and Tespdn-
axb;\.llties summarized vere dxrectly related to-this study:
| TheTerraNova Integrated School District was n:hosenv
by c‘he researcher as ‘the school district to provide the E
answer for ques:ion two: - A directory of ‘the :eachers was
obtained -and questionnaires were'administered to thirty
principals, ninety-four cvla'ssroom teachers, and seventeen
physical education teachers. An interview.was used. to
acquire the perceptions of the physical education coordi-
nator. T .
By means of random Selection from the teacher direc-
tory, fifteen schools received Questionmaire I and Fifteen -
ischaols received'Questinnaire IT. On Questionnaire I,\the
sl’.tuc[\:red questionnaire, the respondents were asked m>
it e dlitas’ ol THpAETANGR 0O% Wl EiHk using a rating

scale from 1 (no importance) to 5 (most important). On

aire II, the op ded questionnaire, the respon-
dents were asked, "What do you chinktrhe role of the physical
education coordinator -should be in the following areas?' "

After the eleven catefories, the respondents were asked,




" - physical education|coordinator?" The interview comprised

“What-do you think are the most important duties of the

the' same format as used in 1. Questi ;

11 was used to validate m:estmnnaire I in case any important
tasks were onmitted. ‘

The data was analyzed to datitias the perceptions
of the physical education coordinator, the prtnclpals the
classroon teachers teaching physical education, and the ’ «
phygical education teachers for :he/)ole of the ceordinator,

. Questionnaire I was analyzed by frequency, percen-
_tage, and imean for each reference group on the thirty-eight -
" tasks. Tach task was then ranmked with respect to each-other' .
by the-mean rating score from-highest to-lovest.' The eleven , N,
GitEioties wite 316 Tanked By cAlGuliEing tha Sean of'the e
mean score of all the tasks in each category. The meal{ of
the mean score wal \ued to calculate :he group mean.

, Questionnaire II and the interview were analyzed by 3
summarizing the perceptions of the respondents for the )
eleven categories and the most important duties by each

reference group.

-Findings a5, *
Analysis and synthesis of all data from the litera- S o
‘tire and research led to the following £indings: g @ g
1. The principal purpose for the coordinator is the 1
.coordination of effortsito improve instruction. : .
Major factors involved in this goal include the e Y By
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provisi.on of leadership, tie sarten o8 @ ptoduc—
tive instructional envigonment, curriculum develup—'

ment, and in-service education. . -

.2. The responsibilities most often reported for coordi- .
nators were: to provide consultative help and
instructional services; to coordinate all instruc-

tional matters; and to coordinate in-sefvice educa-
tion and" workshops. .
Mnalysis and synthesis of all data from the percep-

‘tions of principals, classroom teachers teaching physical

i

. } education, physical educatiqn teachers,-and the physical .
educat-ion coordinator With the Terfa Nova Integrated School o
% .. Distriet led :a the following Eindingsi . + T
. 1. Amonglprincipals the most importaht tasks of thé "

physical education coordinator were in the areas of

developing curriculum, providing facilities, orient-
ing new staff members, arranging for in-service

o education, and providing materials. The majority
3

of principals thought the role of the coordinator
| . héuldbe providing leadsraRils; - K
) . 2. Among classroom teachers the most important tasks ‘ A
. " for “the physical education coordimvator were in the
)l areas of orienting neis ataf’f members, developing
. curriclum, providing facilities, and drranging for
In=estvice sication. The Wajorityof ClassEcon

. : teachets stressed the :}.m‘pott:nnce of in=service

? ) ’ education. - . v
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Avorig. physical education teachers the most important

tasks for the physical education coordlna:or were in B
the areas ofyorienting new staff me‘l'nbets, developing -
curriculum, ‘Hudgeting, and provifing faciiities.
- A, © The majority ‘of physical education teachers put .
. emphasis on budgeting as an important role for the
= cdordinatox . g s . :
4. The phyucal education coordinator perceived the
.most important tasks of the coordinator in the areas = - .
of selecting, implementing, and evalusting instruc- :
b "-« ional program, arranging for* xn-s:\xfe education,

= : providing staff, facilities, .and materials, develop-

3 L ing public relaticna. and budgeting . Y g
e Although the perceptions: of the Lo grolps varied
‘slightly, according to thejr individual neéds and desires,’ .
commonalities. did ‘exist in the Following areas; developing
" curriculun, orienting new staff miwbers, providing facili.
ties, and arranging for in-‘service education. .
The perceptions of the various groups are very much '
in. agreement with the findings from rhe literature and

research, . & N
f Ccncluslcns .

The present study is pedagogically important because.

i it has idencified ‘and descrived tatks which are significant

! < for the physical’edutation coordinatof.. The identification,

} "i ot ithe wols OF The- Phyateal: ehucaElon CoTEALAEOE TheE be T
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:
.. pade’in conjunction with the needs and desires of St
{" " pals, classroom teachers teaching physical education, and
: physical education teachers.
TFhe findings reflect the ;Jrincipals' perceptiong of
the role of.the,physical education coordinator as that of
. " “'providing leadexship to school-persomnel. “This could be
' due to the fact, tﬁg)chéy themselves are in a 1ead§rsh1p
position®and feel il;\;:\,ecessary that the coordinator provide
I 1éadership. in his/her.field, | BT
| " The classroom teachers teaching physical education.
emphasszed‘che importance of in-service education for the
role of :he'physiczl education coordinator. especially the

task of demonscrating lessons. The majority of ¢lassroom

L .- :eachezs _have no Bpecial training in'physical eauca:mf\nd .
R therefore, may feel it important' that the coordinator pro-

" vide the necessary help in orfer to teach the program’ o

e adequately. The classroom teachers also fholight the coor- - - !

dinator should ensure that qualified physical education

teachers should be Hired to teath the program since the

" majority of classroom teachers have to qualification in
physical education-and may not feel competent in this afea..
The physical education teachers per@ivedvthe area
o budgeting as a very important role for the physical
’ " gducation coordinator. The physical education teachers are
aore {hvolved with the puchasing of squdpiens sl materiales .

for 'the program than the other groups. Therefore, they are
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more congerned.with the acquisition of momey tp operate a

good program. ‘

As outlined in the theoretical framevork, the
coordinator's role reflects the demands and expectations of
others. What a coordinator does or does not do is influ-
enced by these demsnds and expectations.of others. ‘There-
fore; it is necessary that the coordinator undegstand what
others expect from him/ler and match these requiremencs wich
the situation. To perforn the duties of coordinator, one
Tust "meet the needs of the indivldual groupl as well as the
group as a total. g B

The role of the physical educaimn coordinator g
should vary from, district ;q district depending on tHe needs
for that patticular district. .However, commonality should -
exist throughout the province. ’

- & job description for the role of the coordinator

should begin with a stadient of ithe scdps s purpose’ of
the job. 1; should indicate to whom the coordindtor is
responsible. It should list, in order of importance, the
responsibilities and dutles of the coordinator and how fie/

she is to carry out these responsibilities and dujies. ~The

. Job_description should be periodically re-examined and re-

defined vhen necessary . e
The researcher feels that the role of the physical
education coordinator is one ‘of the most important positions Ve

in today's school system if its mainipurpose, the improve-
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7 il meM of instruction, is, carried out. The coordinator must -
) concentrate on areas that aré perceived to be important by , '
school personnel in order ta accomplish thisigoal. The
areas of importance are providing leadership, arganging for
*in-service education, develaping curriculum, providing
staff, faciliPies, and materjals, and budgeting. The ’ .
. physical education coordinator should be able to plan, make
decisions¢ organize,.coordinate, communicate, mfluence, R >
and évaldate with the intentions of accomplishing the goals
P N\ . _and obJec:].ves of ghe physical Sdpmatien 'program. Most
1-porcanc. the coordinator must try to .improve ins:zuctlon’
4n’ the physical education program|to facinéate the educa:xan
& " of our children and youtk! . (Fe - \

& * II. RECOMMENDATIONS . .

The r her highfy 'r that the Department -

of Education in Newfoundland and Labrador define -the role
‘.. of the physical edica:iqn coordinator, setting forth as; ¥ i
¢ gpecifically as pogsible their duties and respdfisibilities.
These duties and respcnsiblll:ies‘ should be prefaced by a
‘philosophical statemgnt. It wels the researcher's conclu-
s sion that such a dogyhent shnuld serve tq clarify the role )
sy "of a physical. educivion coordinator.and improve the commi-
_ nications among the' various co-vorkdrs with whom he or she -
S e works . - ; B . ;
The rksearcher identifies the maiin role Of the '

B 4 B

P e
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physical education coordinator to be the development, imple-
‘mentation, monitoring and evaluation of the physical educa-
tion curriculum in the schools within the district, To
accomplish this goal, the duties and responsibilities of
the coordinator should be: 1 '
1. The Provision bf Leadership: NN

..a. to.servé-as a. resource person to ‘principals

and teachers; -
b. to be available to teachers and principals upon

request; .

¢. to furhish democratip leadership in the improve- _
rL 3 .

W -, ment of instruction to adequately meet the %
LR .
.educational needs of the student; A

d. to lead physical educn:ﬁ personnel into a
- Ay

+ more effective role o struction.

2. The Creation of a Productive 1?cruc:mna1 Environ-

ment : b ]
A. To Provide Staff' EA
a. to assist with personnel recruitment and

)

selection;: =~ '

b. to enmsure that qualified personnel hre -

T teaching the physical ediisal L0 piogramm.

B. yTo Provide Facilities
a. o confer with administrators and archi- |
;c:s in planning of new buildings and
remodeling of older structures in terms of
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providing the -proper environment fér good
physical education, instruction;
.. b. o recommend the most effective types of. S

B Pre ot
school gymnasiums and equipment; .

€. To Provide Materials . i
a.’ , to] workithtoigh comltesss ‘to establlsh
systemdide curriculum materials which can
o, B é be used by all teachers teaching physical .

= # ,education; ~

.b.. to work closely with physical education
teachers in updating ahd improving the

instructional program; - ! i
- g "3 |4 ¢ e to dssist in"the selection;, distribution
e |

(. - dnd elaluation of materials g >

D.. To Provide a Budget

a. to help plan a budget. for physical educa- - -
5 . tion. .
L - ’ 3. The Development of Curriculum ST
a TR a. to keep abreast of the latest curriculum devel®
a9

opments in physical education and inforxm
. ‘teachers of current trends in the physical

© . . g  education program; i <

b. to work with teachers in planning curriculum
| 4 ) guides ‘and courses of ‘study needed for 'the

. .. physical education program;, -
! c. to help evaluate and :ést‘e the physigal educa-




4.+ The Provision of In- se:vice Educutxon

= '+ . tion curficulum vhere necessary; . * . | *

.o and reylsed curriculun. o

.d. to assume :espcnsibiu:y for 'é}mplementing new -

a.. to provxde asslstance to ney :Tachers snd carry

out oﬁema:ion programs ;. : . -

& .b. to arrange for demonstration teaching. —

1]
c. to select in- servicL topics designed for .

- : . physical educations

I © with :eschers. :eachmg physical education.

" teachers upon their reques:;

" £. to make regular cl»?ssrnom visi

to select’ 1n-service topics. in consul:ation

e. to arrange individual teachex‘s conferences wlth

tions , abserve -

S tesching scnvuies~ and affer s-uggestlons € =8

teachers on tmproved teaching p,rocedures e

The researcher>ghly recommenids thét the \role of

the.physical.

education coordinator as identlfied by thg

Department of Educa:wn be examined by che school boards -

and expanded

to heet che _specific needs‘of their dxstr1ct

--The school bostds should develop a role desctip:ien to meet

the needs of
then be made

" the physical

'teachers and

their. particulsr district. The document should
available to all school persomnel involved with
education coordinator. This will inform’

principals of the dufies’ and responsibilities

. they can exp€ct from the physical education coordinator. -

~

i o X ,
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, ' The researcher recommends that further research be

X " conducted throughout the province as follows: LA '
). ! ""1.. The questiohnaires from this study should C rephd -
. . cated on a provincial v,;i_da basis to determine if © .- . *
By W " principals and teachiers in other-school dLstr‘icts‘ “

hold the same perceptions of the role of 'the physical
. = education coordinator as those held by the Terra

. . ) Nova Integm:ed School Districr.‘

2. This study should be replicated using other,subject

© area coordinators to determine if diffetences exist

T
for the.tole of, the ‘oordinator, dependxﬂg upon the . '«

- & ) district and/oz subject area. . E .
ot = ' ET scudy should ‘be conducted to determine if any o
" differences exist bgtween the actual and ideal role’
. of the physical education cuntdxnstal’ or other S )
S84, suhject area cbordxnators. « 3 -
N . ¥ i .
* Yy e § oo e v )
’ - N N
e = 5
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By e R i TABLE 15 4

Frequency and Percentage of Responses for Each of the
Thirty-Eight Tasks as Perceived by Principals,

- : Classroom Teachers, and Physical
. Education Teachers: .
Task~ .£17.'£2 % £19~ 11 £4 1 £5 1
P - begs s 17 10 71 3 21
g 1°,¢ LWl 3 0 6 18 16 47 11 /32 g =
“ . PE - 3033 7L 4k 2/ 22
o . BT ‘3 .2 3 217 3 21 5. 36 v
: 2c., 1 AV U S R 71
i BES. . 2 22 3v 33 L4 4
P = P 4ho29 10 71 .
P % ¢ ‘ - 5 015 14 41 o715
- PE 3. 33 2 220 b b
P 214 12 86
4 c ' s 1.3 1% @ 19 56
. PE 1o 1 a1 I 11 6 67
5 . ) 1% 7 6 43 750 "
T 13 412 200 59 9 27,
LU R A 11
P 1, 79 3 21
6 9 27 - 19 5 ..6 .18
PE . 1.1 5 56 333
P - 1-.47 8 57 3 2 .14 E
7°¢c 1 3 3 9-.16 47 10 29 412 :
PE 30033 322 4
‘ & P, 1 7.1 7 5 36 750
. 8 C 6 18 22 65 111
“PE 2 22 6 67 o
' o 3 2 1 6 43 6 4
| 9Cc . 10 29 15 9 27
PE 1 n 11 A 3033
P . 750 & 29, .3 21 -
10 ¢ 1 103 9 27 4wy Ty 27
3 PE 111333 2 224 3 33 - °
Lo P 2 14 321 . 7 50°° 2 lbwit '
: I c -1 3.5 15 16 48 9 27 309
: PE 111 1 22 .3, 33 .37 33 4
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TABLE 15 (continued)
Task £1%z £20%  £3 72 £4 % £5 2
P 2 14 - 6 43 5 36 143
12 ¢ 2 6 3 +17 50 10,29 .2 .6 .
PE "1 11 2 22 ] 2 22 o
P 3 21 5 36 214 -3 .21 17
13 ¢ 1 3 6 18 10 29 y 41 39
- PE 11 3 33 4 bh 111
P 1 7 16 43 18 53
uoc ‘1 3. .1 3. 14 41 18 53
PB . 6 68 3033
P 9 64 5 36
15 .C a3 13 14 41 18 53
PE 1- 11 2 22 444 2 22\
P ) ‘2 14 50 5 .36
% c 1 3 1 3 9 27 16 47 7. 21
. PE .1 11 1 s 5 222
2 g 3 5, 36
47 Y 1 60
PE . 2 22 57 - 22
P 10 71 429
18 - 7 21 17 50 10 29
- PE 7778 2 22
»’ 1 7 3 21 9 64 17
19 ¢ H1L 3 12 35 14 41 721
PE 3 33,2 22 3 33 1w
P D T 8 57. . 5. 36
20 c, 13+ 10 29 237 68
PE 2 22 b 3 033
? 321 6 43 5 36
27er 1 3 1 3 6 18 20 59 6 18
PE 2 72, 671 78
P17 s 3% 4. 29 429,
22 ¢ 2 -6 13 38 , 15 44 412
PE 2 2+ 111 3 33 3 33
» e 2 7..50 5 36
23 ¢ 13 7 21 18 ‘53 .. .8 24
PE 4 m 1 11
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TABLE 15 (continued)

Task £11 - £2 12 £33 £4 T £
P 2 14 8 57 L 29
2% C 2 3 9 21 B2 8 2
PE 2 22 56 2 22
P 17 5 36 8 57
25 ¢ 103 4 412 16 47 13 38
PE 2 W2 3033 4 b
. / 17 11 19 2
26 ¢ /1 3 1 3 .11 32 16 47 5 15
PE 3 033 5 .56 11
: s 2 14 8 * 57 429
27 2 6 6 18 14 41 12 35
PE 111 2 22 5 56 1 i1
P . 107 8 57 5 36 ° ¥
28 ¢ 3 9 12 ‘35 19 56 "
- PE 1 93 5 56 3 .33
P 1 7 3 210 10 .71
29- C_ . . J 10 29 26 71
. PE : 111 4 4l 3 * .33
P’ 8" 57 5 36 17
30 c / 1 3. 17 50 13 38 2 9
PE 1 12 6 67 1 1 1.1
P 1 7 2 14 5 36 6 43
31 C., 3 79 17 50 11 32 39
PE Y 3033 1 1 1 oal
P 4.29 4 29 4. 28 2 14
32 .6 18 13 38 14 41 103
PE 1 11, 2. 22 3 33 2 22 I 1
P 1 71 1 7 6 43 6 43
a8 4170 14 41 14 41 2. 6 .
PE 11 1 1 PR F
.
. P 17 3 21 6 43 3 21
3% ¢ 1 3 § 10 29, 17 50 7
PE 11 5 56 2 22 1 A @
P 2 14 6 43 6 43
3% 6. © A 8 26 ~v20 59 5 15
PE 11 It 5 56 . n

o



TABLE 15 (continued) . K

Task  £1%- £2 % £3.1  f4 L. £5 1
P 3 21 8 57 3 a4
3 C - <13 38 16 47 L} 15 i i
PE L o 7 78 1 1'1
P 1 o 2 14 9 64 2 14
37 ¢ 12-°35 12 35 10 29
. B L..2 022 111 s 6
P 107 3 21 .8 57 2 1
38 ¢C 1 3 1 3 7 2 17 50 8 24
PE 4 b 1 11 1 1
, P - principals
€ - classroom teachers .
PE - physical education teachers "
v
1 - no importance
2 - very little importance’
3 - some importance :
4 - considerable importance . Lo
5 - most important -
. . -
. o
1 v
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- QUESTIONNAIRES AND INTERVIEW
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QUESTIONNAIRE I - K o :
. N . .
\ %
The following.items are concerned wn:h different

YasK Ftias in which the physical education-coordinator might -
be involved in order to carry out his duty.

Circle the number to the right of each item to indi- .
cate the degree of importance you believe should be given
. to each activity performed by the physical education coordi- | .
nator. s i .
* There are no right or wmng answers and you shnuld T
respond according to the perceptions you hold for the role
of the coordinator and nyt necessarily as the role is pers
formed in your district. A 1
Rating Scale no importance -
T very little importance
some 1mportance T '
considerable importance
most important

N n - :
Indicate your position » i . S
1 Principal 8 :
2, Physical Education:Teacher "
3. Classroom Teacher Teaching Physi:al Education
1.| Work in.committees with physical education". :

teachers establishing :eachmgﬂabjec:ives
consistent with the school's philosophy o .
education. i 12345 '

‘2. Coordinate meetings' with ‘teachers- and
principals’ to plan a cont:l.nuous program of .
physical education. 12345 N

3! Inform teachers of current trends in the 4
physical education curriculum. * 12345

4, Keep abreast of the latest curriculum

developments in physical education. ' - 12345
5 5
5. Work with teachers in planning curriculum ! : .
guides and courses of study needed for the ®
physical edu:ation program,. . 12345

6. Represent teacher's curriculum desires in P
confererfces with administration personnel. 12345

7. Serve as a consultant to assist principals
in planing class schedules for physical. - *
education teachers in the various grade -
levels. R

._.
~
w
=
«




Ansume responsibility for 1mp1ementing new .
and’ revised curriculum. 12345
Make recommendations to principals on
better working conditions for physl.cal
education personnel. / 12345

10" Interview teacher applicants to screen and
‘recommend to principals. 12345

11. Work in committees with other personnel
~ for the develgpment of policies relating
to the promotion, transfer, and dismissal B

- of instructiorfdl staff. - 12345

to evaluate the work of individual

3 12. Assist principals in regular confer e
teachers. r

o)

13. Evaluate physu:al education. teachers for
" contlnued employment or d1smissal. «AEY

= =
v

14. Confer with administrators and architegts
in planning of new buildings and remodel-
ing of older structures in terms of pro-
. ‘viding the proper enviromment for good
physical educacion instruction. . 12345

15. Work m:h central office staff through
b commlttees to develop long range policies * .
on the planning of school plants. 12345

@ 16. Make reg‘ular classroom visitations to gain
ideas on equipment specifications and
- facility utilization. & 12345
17. Recommend the most effective types of
\ school gymnasiums and equipment. 12345 .
N 8

Work in committees to establish systemwide
curriculum materials which can be used by o
all teachers \:eaching physical education. 12345

19. Prepare a list of physical education
equipment resource pepple, and materials :
available in the schools and community. 12345

20. Arrange for demonstratign teaching to show '
L teachers various teaching techniques and
the use of various equipment. 12345




21. Make regular classroom visitationms,
observe teaching activities, and offer
suggestions to teachers on improved
teaching procedures. -

.22, Take an active part in lo¢al, provincial,

and national organizations for.physical
education. .
23. Work in committees with central office

‘. staff in developjfg a continuous program

of in-service .edication for all personnel.

24, Select in-service programs designed for
physical education.

25. Select in-service topics in consultation
with physical educatxon teachers.

26. Inform teachers of professlnnal growth
activities availal

27. Arrange individual ‘teacher conferences
.+ with teachers upon their. requést.

28. sCarry out orientation programs for mew -,
and beginning phys1cal education g
:eachets 8

29. Sexrve as a resource person t:o teachers
and principalse

‘30, Serve as a liaison betwden schools and

other educational agencies, both in the |
community and outside the community.

31. Assist in explalmng and interpreting
the.school's physical education progrsm
to thg community.

32. Coordinate student physical education
/ activities that use the community facili-
ties.

. ,
33. Develop polities and programs for intra-
«mural and extramural activities.

34. Select, organize, and direct committees

of teachers and principals to evaluate on
a regular basis the entire physical educa-
tion prograi

136



35.
36.

37.
38:

39.

: B

L]

Help teachers develop techniques for eval-

uating students.

‘Evaluate and sglect books and instruc-
tional materials for téachers' referenca.

Help plan a budget:'for physical educatfion.

Establish policies regarding the purchase
of physical education supplies. .

Other (specify).

12345
o

12345

12345

12345
1'23'45.
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'QUESTIONNAME 11 - Y
THE ROLE OF THE $HYSICAL EDUUATION COORDINAFOR -

Please -indicate your position

Principal T
Physical Education Teacher
Classroom Teacher Teaching Physlcal Educatlon

1.
25
3

' The following questions are concerned with he
different task areas a physical education coordinator. might
be involved in order to ¢arry out his/her:duty. Please
answer the following questions. There.is nq right or wrong *
answer and you should respond according to what, you think
the r8le should be and not necessarlly ds:the Tole is per-
formed in your district.

f & mm DO YOU THINK.THE ROLE OF THE PHYSICAL EDUCATIDN
COORDINATOR SHOULD BE IN THE FOLLOWING AREAS?

1. DEVELOPING CURRICULUM (Plannlngg‘ research, developn\ent J

. design, and experiméntation of the ‘curriculum in physical .
education. Developing cirriculum guxdes and’ developm§
instructional units or courses are exa.mples of th].s
area.)

2. ORGANIZING FOR INSTRUOTION (Making orgmlzatwnal

. arrangements to implement the physical education pro--
gram. Planning class schedules, assigning space, and
allocating-time for 'instruction are examples.)

' ,"‘ Ca
3. PROVIDING STAFF (Assun.ng the availabilxty of, ghysical
education teachers in adequate numbers and w: appro-
priate competencies'for facilitating 1nscruction
. Recruiting, screening, selecting, assignmg‘ and trans-

ferring staff are examples.)



4. PROVIDING FACILITIES (Designing or redesxgnlng and 5 N
equipping facilities for physical education instruc- - . ' o
< ciony )

.~ 5. PROVIDING MATERIALS (Selecting_and obfaining appro-
: priate materials for use in implementing the physical _
education program.) . —

RN L L %
6. 'ARRANGING FOR IN-SERVICE EDUCATION (Planning and 5
implementing activities that’will improve the perform-

ance of the physical educar.i\m teachers in u\struccional s .
i 2 Ty related ways.) ' vl

s 3 -
£ e 7. ORIENTING NEW STAFF MEMBERS (Providing mew sphysical
e education teachers with the basic information necessary
o B Ry to carry out assigned responmsibilities. This can include
. getting new teachers acqusinted with facilities, staf
and cammum:y )

. : Y .
. L ; Toan
‘ .8 RELATING SPECIAL PUPIL SERVICES (Arranging for careful B
3 ) o coordination of services-to ¢hildren to ensure optimum
. - support for the teaching process. This can involve
AR . developing policies, ‘assigning priorities, and organ-
N izing for the maximum utilization of specml service v
stnif and community rescurce people ) “

= ’
9. DEVELOPING PUBLIC RELATIONS (Developing relationships ~
o . -with the public in relation to physical education
L ' matters. This can include informing, securing assis- .

. tance and avoiding undesirable influences from-the
. & public.) G e e e




T J : » 140 ¢
: 10.. EVALUATING ‘tneming. organizing, and implementing
activities for the evaluation of all facets of the
educational process directly related to physical s 8 [
+ education instruction.) } .

Evaluating instructional program.

- * b. Informal :eacherlavaluatim (assist the principal
i - or superintendent upon tequest)

~ ‘ o . : .

g ; c. .Formal teacher evaluation (solely responsible) . - S
f 8 . o i
%' 11. BUDGETING. ° - .
» ¢ TER 3 N N¢
. F ¥ x

WHAT DO_ Y U THINK ARE THE HOST IMPORTANT DUTIES DF THE
PHYSXCAL EDUCATIOH COORDINATOR?. .




. x A
. . . 141 |
g v s & ; INTERVIEW QUESTIONNAIRE FOR PHYSICAL , - 2 . §
B EDUCATION COORDINATOR :
s 1. WHAT DO YOU THINK THE ROLE OF THE PHYSICAL EDUCATION
COORDINATOR SHOULD BE IN:
a. Developing Curriculum I B
1
b, Organizing for Instruction
-¢. Providing Staff )
d. Providing Facilities 3
s €. ‘Providing Materials ,
. "' £, Arranging for Imservice Educauon 3 g .
. §
g g Otlentxng New- Staff Hemhers
*K. “Relating’ Special Pupil Services . E s
i. Developing Public Relations by
j. Evaluating. - T .
. 5 .
" 5 i. the instructional program ¥
: ii. informal teacher evaluation '
! L _iii. formal tedcher evaluation %
k. nudge:mg B g S
- 2. WHAT DO Y0U THINK' ARE THE HOST mbx'mm DUTIES OF
THE PHYSICAL EDUCATION COORDINATOR?
. . » .
: o~ - S ’ B
_' @
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Dear . e E

A
{

" MENORIAL UNIVERSITY OF NEWFOUNDLAND e
L ST. JOHN'S, NEWFOUNDLAND, CANADA AlB 3X8

S . 1t

g - Y. March 22, 198

s part of the requirements for the Master of Educa-
tion in Educa:&ona} Administration at Memorial University,
I-am currently involved in a study to help define the role
of the physical education coordinator.

In this study, I am asking for your help in anding
the answer to the following question, "What do you think the
role of ‘the physical education coordiftator should be?" This
study- is chiefly interested in your perceptions of this role
and not necessarily the role the physical education coordi-
nathr is.performing in your district. In no way, will an -
attémpt be made to evaluate a particular physical education
coordirrator mor will any attempt be made to idencxfy partic-
ular respondents.

Thank you in advance for your cooperation which is
greatly appreciated.

Yours truly,



: : MEMORIAL UNIVERSITY OF NEWFOUNDLAND
£ . ST. JOHN'S, NEWFOUNDLAND, CANADA A1B 3X8

Dear

. Two weeks ago I mailed you a questionnaire to
gather information on the role ofy the physical education
coct;inal:on I.realize that there are many demands upon
yourfvaluable time; however, since you are the only dis-
trict to receive the questionnaire, your response will
provide important and mu¢h needed information. For this
reason, I would be grateful if you would complete your
questionnaire and return it within the next week. If you
have returned your questionnaire please disrpgard this
reminder and accept my thanks for your coopé€ration.

Sincerely yours,

7

e
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