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Ne%):fqﬁhdhnd deashas? *Assocxat&on in curriculum development

g duxing che permd 1965 £0.1977%
\M Accompl sh this objectxve

number ..of cuxrj.culum

development strategies employed by: the. NIA were examined

. These included currlculum cemn].ttee ¥ summexr shux‘t coutses,

regwnal seminars ax;d subjéct area cquncils.

‘U7 mhe’ Tdba model for’ Surric

evelopment-was used

o prbvx e an ordetly framevor){ . for cons:derihg these ciiz-
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Organization 'of Learning- l:perimceg.




% other teacher ass‘

iz t].ons,/((as twsnFasi fundl::.ons. The

tu support nd . protect teacher dnterédsts; /\J
1t he ToEar ok, salanes, penisions ; meamal insurance,. cekwe,
L and hanrs of work. Th

hrst uf these i

‘'second is. to promte the canse fof-

educatmn in)tHe’ province: by. (1) uffordan co educatiorm\

ties, teachers and the publlc in general, the bene—

t_he collectlve expex‘lenoe and advue f teachers on

acncu educatlonal matters, (21 c:rculdtmg 1'n'fotmatim;

n teaching

b regardinq educatxona» ethodologies; and (3) -

nrqanuinq al

supportz.nq professmn;l gzonps for :.mproving :




fauoyed made certain recommendatx_ons'

"curncuhm

: Exe:utlve :of the NTa).
E o

of. edupat;on occurred.. ¢ "

o tms r

upon  the futite du—ec})mn oF ‘thé NTA: The report

,purpose was tD cha:t the d:u:ectmn of t:he Asmcunoﬂ 50

which:'

Q 1.' That the .NTA give time, thought and. m\mey tc .

S - matters of curriculum and instruction

That: the Nﬁ ‘sSE: ugl & central ¢urziculum’
- committee’. e

. 3. .That 'the NTA set up specialist Gouteily gt

curriculum committ: e,

provincial level:

subject-area groupi to provide ‘advice. to the

. "Tha €. the *NTA sponsoi curncu].um seminais’ on- t:he ap

":5.. That the NTA involve: the ‘classréom tgacher s

. actively. and creatively in curriculun and-
instruction.

Executive CO\mCll to estabhsh a stami:l.nq comm:.ttee on cur—

‘tha u: nught provlrle 1eadersh1p as expansi n* :Ln the fléld
. —~

Ry

ion resulted

from the Mamtoba Teachets Federatmn to study and report

e 1366 Annual Ccnventinn of the Nm lnstructed the

rlculum and voted funds to enable this col\mu.ttee o e:nhark

on'a hew appzcach to curriculun development‘

nvclvement on' the part of Eie NTA

n, " Jahuary, 1965, ppi 12-13 (Report of

. “Ypecific resolutions from branthes to tHat, effect are
recorded in the Executxve Minutes of .the NTA, Dacember, 1965

_In 'the same. yea¥, branch. suppon: increased for .greater

25T, ardett, "Appraxsal of the Newfoundland Teachers‘
the
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: ¢ /In 1972, the Association further recognized its '
5 responsibility in curriculun by creatlng a bivision of =
% Professional’ nevelopment with ;ts own“ﬂuecwr. The.” © i " c
) dlrector was to act ag-a resource person to ‘the Associa~ . 1 .«
) 7
tlon s eight professmnal development committees’ and provide gt v s
£ vy
5 &8 backgxound research \for currxculum projects. e B g

=~ ‘The focus of this réport is of'the role of the wm in o 0 g

Curriculim development during the period 1965 °“to 19774

P \The pirpose of the report is to describe those. NTA

sponsored ‘activities which relate £6 one or more of the

et seven elenenits of. curriculun development 1isted by Hilas
s aba and, o report -the opinions of ‘school superv1sors with

reference to those activities during the period 1965 to

A L B o™, S
¢ ., N "
. Curricu Elda Taba discussed a number of
s Seefinitions of curriculurana concluted .

« that, "a cwrriculun is a.plan for
§ it YV A .. learning.” That deflnltwn is used dn’

LI N ms'r'epére." : oot

Curriculum Development. "If one conceives. of

curn.cnlum development as a task S g

- & " ’milaa eba, Curficulum Development: Theory'and ‘"
/ ice (New York: . Wercourt; Brice and World, In_y—c To62),




s . requiring orderly thinking, one needs

to examine both the order in which

- ¢
e ® y N decisions are made and the way in which

’ \_ they aré made to make sure that all

. . 3 - 4
5 1 t consi are to *

= 5 .. bear on these decisions.’ This book is
Hamaa) o6 w assumption that énere is

‘picheai ordar and.that pursuing it will

&% un .+ resilt dn amore. thoughtally pu'nnea

Vgt F B d 4y and:a more dynam.cally conce:wed cur-’

riculug. | This ozdar might be as

. c follawst: » ° P i :
o Step’l:'Diaghosis of néeds
” Step 2: Formulation of abjectives
. Step3Selection of contént " .
¥, 5 Step 4: Organization of contént £
Step 5: Selection-of learning experienceu
g o % ,Somy T A . CiBtep 6» Organization of learning

experien -~ . ..
Step «7: Determinat¥on of what to evalu- Co
- . > . ate and t}m ways and means of.

¥ o & doing it." H

[ Taba notes that Tyler proposed a similar sequence.‘

mitatinns of the ReE Lo : "

‘eauqm.‘ The Imgor U.miutions are as fol-
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1. The concepts "curriculum” and "curriculum develop-
£ ;
ment" are not define§ in the same way by all authors.
There are many definitions. The definitions used in -
i ©this report are those of one author, Hilda Taba. 7
other deflm.tl.ons could be used and other conclu-

sions might be reported. A . g,

2. The NTA ‘is not the only group wzuch influences cur=
_riculum in th.\s pmunce. “While the legal authori‘ty

for curridulmﬂ development tests with the Provincial

Depz\rtment of Educatlen, othex groups such as school
boards, dc}nomnatlcnal bodies, _and Memorial University

have varying'degrees of input.

. . . 3. The questionnaire was developed by using Taba's
seven steps. for cyn»iculum development. The quest;ion— . |
. s Bidre-dbes )o{}'eln; specliealiy e she varieus’
_activities-of the NTA but to the generally perceived i
contribution of such activities to curriculum in

“this -province. ~

2 4. The samplé uséd in this report consisted of the 2
157 school supervisors in. the.province. No other
4 populations wereused. No statistically valid con-

clusions can be made-on' the basis.of the data obtained.

However, the opinions of school supefvisors who are

familiar with' NTA activities are worth reportirg.




ke 5. This is not 2 study to evaluate the'NTA's curricu-

lum activities. " As an internship report, it is

1] u\tended to describe the curriculum ivities of

a

the NTA and the opinions of school dupervisors on il
the perceived relationships 6f these activities to

T the steps for curriculum development suggested by

Taba: G . g

Orgapization of -the. Report

. Chapter :I-is’ concerned-with the purposé of the report;

definition of terms,® and a statement on the,li

itatigns.

Chaptet II provides a review of the literature
5 ; b

‘© related to the Canadian Téachers' Associations and cuiricu-

lul!\ development. E

Chaptet III descnbes selécted activities sponsored
or supported by thé NTA during r.he pezxad 1965 to 1977.
: Chapter IV discusses’ the nature of the sample of
. school supsrv).sars, the quescmnnaue, 4nd'the method oi v

t)featlng the: data " e S b 2 ‘s

Chaptar Veincludes a summary of cpxnxcns. conclusions

and rrcammendations for research. . et




v CHAPTER II . . * sl
oo e
REVIEW OF THE gmamumf: 3 . .

“This chapter widl provlﬂe. (1) a short review of

foundland, pr).or t.o and. durmg ths si.xnes, (2)

. hnef

xesume oi the trend (:m(ards the: decentxalizatlon of cur- P i o
nculum declsmn—makmg, and (3) a. sumnary of the 1nvo.‘Lve- -t
ment in cuxnculum development of pmvmc;al teacher, ' ‘

assodiations, other than the NTA. 1 ¢
>

PO :mc1a1 D pments: Prior to and e Bl
Dunng the %

Trad).tmnally in Canada, decisions conceznmq the -~ R

- schools” curriculum have been the p:erugahve of the Rk f

provincial departments of education. The numerous curricu: -
lum o tlxnes and accmupany,ing quthopzed texts attest. to :
the. existénce of the premqatlve. B

. ‘During: the 1ate fifties and throughout the sixties,
however; a number of ‘significant events occurred in'the
province of uewfouncuand, gerierally; and in the ficla of -

_curncululn, speczflcally, wh;ch resulted in a more decen- s

tralized: approach to cu;mumm development.

As eﬂrly as 1909} "the en new umustrial town af
- Grand Falls sét up the first &nalgﬁmated school, board.”

@
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Other towns such’ as Corner Brook Aowed the example of

Grand Falls. The result of these events was that by 1964,

10 per cent of all the in e land
amalgamated schoois These schi)oi‘s were larger, ‘better

o . eqmpped and staffed by highly quallfled teachers, who =4

qteater role Ta

s o o ger\erally perceiVed (:hemselves as havm

cuxnculum aevelopm nt than had been he case thh teachers

prior to-tnis.l.

“'atfecting education in this province were::’ (1) the. estab-

lishmént of regmnal and centxal hlqh' schools, and (2) the

\ consolidation oF ‘Emalles schonis into.larger units on the
part of some denominational school boards, particularly in
St. John S. " " &

These events were followed in the 1960'5 by the

consolxdatlon of the numerous small school boards acrass the

province “into larger ‘anits: In 11962, :the Ron\an Cathollc ;

Church had eighty boards across the prcv).nce. T April

23 © . may, 1962, the Roman Cathal).c Supenntendent of Educatxcn was ¢

. reguested by the respecuve Chairmen to dissolve thiz y—two

" school boards in the Archdmcese of 8t; John's and

of Harbonr _Grace-Grand Falls These, were replacsd

2 consulldated school _boards to come- 1nt0 effecc ediatelg. after '

rrederick W, Rowe, Education and Culturein Newfound-
.1and' (Toronto: musraw-mnﬁyexson Limited, 1976), p. 156




' by the Roman Catholic Bxeratchy of Newfoundland and Lahradu

229 bodrds, However, on Haxch 27 1959. the Anqlu:an

X its.right £0 og;zate its own 56l onls, in favor of a systeln
_tenan Cliuzoh - zequested t0 be admitted and vas'accepted

1229 boards were reduced to 220

the school distxict ofﬁces. 'l‘hese offices were

+ were ‘curgiculum gpecialists,whose chief .duty.was g

'July 1, 1962. At present this denomination-has tw

boards. ° s S e L e SR

I 1954, the R catholic, Aan.. ons had \

Church the United Church ang the Salvat:wn Amy sig d a”

"Document of Integratxcm whereby chch church rellnquxshed

integrated ac au levels. shortly artemards, the Presby-

into. the “integration. I As,a result of the. 1ntegrat10n, the

The Pentécostal and Ssventh

Day Adventlm ire did- not i with:

and each adopted ene Echocl dlstx:lct for the whole provxnce.

The 1eg151atmn giving éffect:to the' Consolidation
o school A¥stiicts - boards-dutiined above was ‘introduced

s the Legislaturs in ‘the sbring.of T969.and besame!law B

professjonal people. Some of these

0" ass:.st

; Brief- presented to. The: Royl. Comnii&gion on Educa
tion am! Youth, Province of -Newfoundland and Labrador 1967, -

p 3.

,.Pp. 153-159%




teﬁhezs at the class}mcm level

The changes noted ahove necessu:ated addltxons tu

the: educanonal prcgram offered by Mer crlal.unlverslty.

I 1966, in xesponse to:the.néeds Of ‘the zegmnal

the' s’pace speclal oom‘s, 1aboramnes,-

" ‘measures.

Thus in uar

qraduate ai ploma in Educatlonal

Education was Lnstltuted. In 19745 1975 & dlplomﬂ prugxam




leading to the: Master of :Education degree in Curriculux'n 4
and xnstmptio_n.v}ér‘e_ihscitu;ed.- ‘The settlng up of th,.\s

‘né’ aepaummf of curriculum was a clear indication 'of

‘the 1ncreased ‘emphaSis which was bemg placed on curncu].um

d.evelnpment in e px‘uvlhce dnunq the’ per1od 1955 1977,

Sxmultaneously, s1qn flcant eu‘ ts had occurred in .

tbe nepa:tment of Educatmn. One result cf this was the'

estabushment of "the, Divislon ot Instrucuon.' Thug For . the el

flrst tlme, Newfoundland had a’ pzo\n.ncl.al ﬂirecmr Of cur-

rxculum whose duty dncluded; the develcpment and approval

of’ cu.rr.\culum-f the pmvmce s schools:. The progess of

each_developient fcléowed a hlgfxly decent 1ized pattern;

u;volvmg Department of Ed\icatxon offlclals, ‘teachers, ‘4

g admnistratoxs, and dlstrlct. supsxv' ors as- members o,f cur~ %

curricilun matters in the’ prcvlnce. N

g Ec)ne teachers served on these cnrr1cu1um plann:.nq

; committees, Others “on subject: area committees. 2 Many

teachezs, however, were conce:ned ‘that’ oo much in he' area

of: curnculum was belng done ‘on an aa hoc* b331s and that

o

;i enough thouqht and study was be:mg devoted to, the

prlnclples of curridulun developnent.>

el - Bk Billetin Yo1. ¥ (Septe.mber, 1966) Newfuund-
. vland Teacﬁers Associacion, st.7 John 8, Newfoundland,




‘ Decentralization Trend

Cuzxxculum has been'a sub]ect of study anrl umovatmn
“einde the beginning of &gamzed education. In the. mitea 4
States tha emezgence "of the curriculum as & 'distinct field

‘of study and cpncem occurxed during the 192Q's: . It. ’wus"-

years t'ol.lwinq the pnbucatiun 1n mu of S

./ to abpear. These fwere wr tten by’ educational’ cheorl.sts spa R

._’:1cu1un 1aboratox1es. R ot R

- The 1930's h:oughtrfurther developments that estab— -

nshed curnculum as-a field of _study. - State depamem_s

Of education becme mtetested in currxcul\m x

‘,,_ S andbeqnn

it . SRobert s. 'zais, 'Curricilum Principl

es 3
" (New. York:'. 'Thomas ¥:.Crowell Company, I§_E7j 26-47
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These developments resulted in.curriculum being vidwed

as @ larger enterprise rather than simply outlining courses

N o A 5 oS ~
of ‘study in variml\s subjects. -The emerging. knowledge of the

leatning process resulted in éfforts to define educational .

RN .- 52 : 6ok -
objectives and- deleup_a _goncept'of a‘more w@prehensm <

curriculum z 2

tion and the textbooe( puhlishers. During r_he Eight-!ear

study teache:s fmm thlrty schcols in the united States y

A

* worked out -their ‘cwn | curricula during summer workshops: and: ;

taught then during the Ebucmi:sg sohool year: It appears’ -

that the most’ sig‘nifica'n: zes\llt of this .was t.h@t it was

possi,ble to nake tadical chanqes in the’prescribed curricu-

l\m of both t_he state \and tektbook p\nhusheu without -

nmdeﬁnq t.he succsss of high school grad\late: in their ml— :

lege work. Y This fact did much to help decentralize cnrricu- 3

1um demsmn—manng‘

e Taitde 'I‘abe,
'Practice (Nev. ¥ork:

. Aiken .

Curiculum’ Bevelogment ' Theos -
—“g‘rm_rx_rnarcuuzt, meags, and_World,, Tncs, 19621,

& M. ad The ‘Story o6f the' Bight-Year Study; Adyeq-
tures in Americap Education sexies ('Sieu YoxE: Harper, 1942);

A 28.

gt Tl
2T H:.nbt Gwynn and. John B Chase, Jr., Cuzr:u:ulun
ripciples ‘and Social Trends .(fourth edition; Toronto.

_ Pripcip
3 Haclh_lhm Company,, 69) ;.

‘Ep:- 309-312.
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purpose, content und scope of (:he curriculum. Ccnunittees of

teachers assxsted by specmnsts ih content and methudﬁ -

were developing curriculum quides.and re/souzce units ‘4 the’

-various curncuium areas, and in. some schcol systems,

e stood, the could X late. tegardlng paxticu—

1; rg. : Th;s resulted in havmg the theoxlsts in vanous

_fields such as physics, chemxstty, hematlcs, and . social

sclences work wn:h teachers (:o ‘Produce new eurrigula. It-.

was this polnt of view, that emetq?( rom the WDOdS Hole

Conference R

“The process of de

ﬂ

agtively invclved in plannmg'hxs ‘own curnculum He was 7

"supported. hy teache:s, resotirce spec:,aruscs, and community 7

‘educatgrs iz

W:Llllam B. Ragan and 6ene D, shep e
. mentag Curriculum (fourth edition;’ New" York
' ... hart-and Winston, Tnesi; 1.971) /PP 28-34%

3 ]‘Jerome S Br\mer,\ .“The Process: of Bduca,,txon i
Revisited," Phi Delta xaggan (SeptenfBer, 1371), P18

L2 Galen Saylor ahd william’ H. Alexander, Plannini
Curriculum for Schools (New York: Holt, Rinehart ‘a——!-
Winston, .Inc:; 1971) ;. pPp+ 42 43:0 ¥

Yy




'_,;;&Umted Sta:es. Throuqhout the’

lar \developments 1n the

been znfluenced greatly by sh

960 s anﬂ 1970'5 the trend

\
Assomated wn:h the movement

akenq.

decxsmn—mak;.ng process 13 e v’

' It appears - from the hteratu re “that two )@aj:or points:’

émergé.during this era.. The first vas that curricula were ‘.

“the result of the cooperat}.ve efforts of acaiiemici‘ans: 3

BT ional’ s, and “The second was'- that :

"the curra.culum process also navol\ze
i

people outsuie the

£ educatmnal establxshment.

Involvement o.f Provincial Teachers\ Assomanons
in- Curucu um. Deve. oment

. the pollxzy staten\ent ‘ot the/ British Colurbia

'reachers' Federatmn (BCTE‘)‘ rega:ﬁmq curnculum develop-

N mént shows that the .maJo: conce:nf of t:he Federatmn

/" 'Thé Ministiy Of ‘Bducation,| rouqh ATASY hqﬁ-rds, ]
. ensufe ‘the . ‘teaching profession and‘other " :
interested parties,’ opportunities-to explain
and-to discuss educationa als afnd programs

“The pmcess oE select:ion /of gcals and proqrams Z
should be flexible to énf“re that adjustments. o L
_.can be made inlevels of decismn-making. e

» 1< Henry
text IToranto~




3 73:. The ccnsultatxcn and jomt decismn-maklng
L .7 n T shounld 1nvolve parents. teachers and school
Ry gy L .boards,13

The Y\lkon Depaxtﬁ t of E}mcatmn nas developed i

,sxmlar pclxcy pDSlthn to that

£ Bnt:.sh Colulnbm.‘

! Associatxon has no’ formal

\Jhese proposed modlﬁma‘mns are glven
16

al approval by

the Supermtendent foF ‘the Yukon.

The Alberta 'I‘eachers' As oclatxon (A’I‘A) has saveral :
|

curncular thrustfs mcluding.

Y L1a1son and representatlon on' the,provlnclal
. Curriculum Policies Board and other ‘curriculum-
& " committeed. -The, function is tp ‘dealiwith .-
= policies, nélating to_qm;ncqlum ‘for: Grades I- -
XII.  Polilcy recommendations are made .to the
Minister .of ‘Education concernlng pxoceduxes e
- and pmgzammxng. X 4

& 'thé encoura
councils .

entu:ely of ATA members. ol

is Infomabmn recelved 1ﬂ'correspondence from John -
S.. Church, Duectﬂr of Professional Development, Britz.sh
Columbla Teachers Fede:ation, ‘June’ 29 1977

: Infurmatl n rece:wed in® correspondence £rom ;.
Marga:et Healy; Vic -Pres;den:, Yukon 'l‘eachers' Assol iatmn,
. Seyten\ber 29, 1977 i b L i




- 'l‘here' is ‘no iomal structure at. ﬂxe 1ocal rhstnct

IR S level fnr ensunng teacher 1n ut :.nto curr).culun\ develop-—

“men !.7 '_ ¢

(s-mr) regards

and tevise school prngramsun each‘ £ the’ subject areas'
: fthe Manxtoba Teachers Soclety (M;S) acts in'an. -

vadvisory cépacxty to (:he Minister of Educatlr n through xts :

‘represantation on the Pxogram Rev:.ew Commlttees. These

bodles are: resporisible . for ident. fymg pragram needs.' The

provxnce 3 2

Ay UL
s b
Brooks, Exe ive Ass;stant 3 ional n:evelopment.
Alberta Teachers' Assoc. ion, July, 1977.
g : .

TS M85t emeiit ‘o Polie: cy and Bylaw of 'th chéwal
Teachers Fed L + -Si skatoon, Saskatchewan May, 1977,
) = 2

. Infcrmatmn ohta:med in correspandence from M.M.
Lofstrom. Executlve Assistant,‘ The Saskatchewan Teacher

Education Manltoba, vol"3 No 10 (J\me 1977 ’
12-15 Manltobs Teachers' Soc:Lety‘, Wihnipeg;.
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5 The involvement of the Ontario Teachers' Federation

. (OTF) in curriculum development at the provincial and school

. ® board levels prior to 1976 was informal. Although many

teachers were appointed to local and’ provincial ‘curriculum
‘ committees, they were seldom appointed directly by OTF or

one of dits affiliates.. In 1976 thé Minister of Education

agreed that OTF would have the opportunity to nominate a,

* substantial number of its members to each provincial cur—

riculum committee. This agreement resulted in the estab-

lishment of a provincial curriculum revisiop project that

has involved hundreds of teachers.

In addition, the OTF has a number of curriculum gcom-
mittees, many of which®have produced curriculum documents, 5 o
in outdoor education, social sciences, junior kindergarten,

4nd language arts. These have had a ial
21

- influence on teaching practices throughout the province.
in Quebec ti¢ two BAglish-speaking teacher associa-
tions, the Provincial Association of Catholic Teachers (PACT)
-and' the Provincial Association of Protestant Teachers (PAPT)
‘ have a joint /Cux:‘r)'.culum Council which allows for curriculum
input. from subject associations and teacher syndicates.
This Council makes available to subject associations grants

to assist In the setting' up of seminars, conferences, and

4 workshops. The joint Curriculum Council consults with the
2linformation obtained in correspondence from Helen I. -

Dunlop, Executive Assistant, Ontario Teachers' Federation,
\June 28, 1977.
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Ministry of Education in curriculum matters.22

v 5 New Brunswick has both English and French Teacher

Associations. The input of the Association des enseignants
francophones du Nouveau-Brunswick (NEFNT) in curriculum
development is through (1) membership in the Minister of
Education's advisory council; (2) study programs; (3) peda-
gogical councils. As a result of this involvementSthe
KRHSETAEESH Fag input into recommehdations to, the Minister.

23;

concerning curriculum, The English-speaking. teachers' of :

New Brunswick have direct ingut ‘into curriculum matters

through the.New Brunswick Teachers' Association (NBTA). The
NBTA is représenteﬁ on the Provincial.Curriculum Committee.
* New curriculum in New Brunswick originates with the
various sub-committees of the Provincial Curriculum Commit-
tee. Teachers who serve on these committees a:é usually
named by the ‘Department af Education Consultants.2
The Prince Edward Island Teachérs' Fedexa:ﬁc‘)n ‘(PEIFT-)
has no forta) stiucture ‘for involvement in provincial, cuz-

,riculum mattérs. Members of the Federation, however,:sit

" ?’1nformation obtained in correspondence rom Douglas
C. Noon-Ward, Executive Assistant, Brovircial Reseciation of
Catholic Teachers, Quebec, August 23, 1977.

231nformation obtained in correspondence from Jean-
Marie Long, Chef des Services Peddgogiques, Association des
. enselgnants du suick, July:S, 1977.

4 Information received in correspondence from Rod
Campben, Director of Professional Development, The New
Brunswick Teachers' Association, June 27, 1977, -

T — R SN
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on curriculum advisory committees. The PEIFT does not have
any policy on curriculum development although resolutions
dealing with cuxriculum are passed at all annual meetings.Z2>
The Nova Scotia Teachers' Union (NSTU) is involved
S5 BurrieulEEe Both, e GEouAlSAUToHAL: GHd EHE PEOVAREIAL
level. At the c;égani‘zaciopal level, ‘the Union supports a
curriculum committee made up of representatives from each
of fourteen special intereSt councils. The pur'pdée SE-this
ccm'nuttee is to study praposed changes in the curnculum
' and report its Eindings and recommendations to the provins
,cial executive. At the provincial level there is a curricu-
Tum advisory commlttes: +As well, there are five program
raview conmitesie, The RETy is ‘Tepresented in an aaw}iso:y
capacity on each of these committees. The Union is also
invited to nominate personnel s sexve on task forces which
are. set up by the Minister.to deal with specific curriculum
areas.2® _ -
From a survey of cyé involvement 6f provinkial
teacher associations the following is clear: . & .
" 1. e involvement of teacher assiciations in cirrici-

lum varies from province to province.

25 nformation obtained in corresporidence from.James
W. MacKay, Extcutive Assistant, Professional Development,
The Prince Edward Island Teachers' Federation, August 2,
1977. :

zslnformation obtained in gorresponidence £rom
Florence Wall, Executlve Assistant, Nova Scotia Teachers‘_
Union, August 5, 1977. :

- .
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2. Regardless of the degree of involvement each

teacher association regards it as a right and a

bility for the iation to-become fully
/involved in provineial cuxricuhc development.

3. No association is complacent regarding its involve-—

ment in the curriculum development process. Indeed, .

all associations are striving for maximum input. into

‘matters pertaining to éurriculum.




CHAPTER III
THE ROLE OF THE NTA IN CURRICULUM DEVELOPMENT

Thxs chaptet wxll examlne t_he 'NTA'S’ role in cux;lcu-

lum develowent. Specifically, the. chapter: uu 1) pro-.

y u::icu],um n_aminats_

Summer ‘short courses’

Regional seminars
4. subject area councils . "
; In examining these sﬁatégie;, this study-used the
. tan;aw3ng model for curriculum development as outlined by
Taba: " te -
1. - Diagnosis. of needs
2. Formulation of objectives ¥ =5
3. Selection of content A A
4. o‘zqanizam.;n of content
5. Selection of-learning 'experiences
6 otganization of learning experiences,

7. Determining what to evaluate and ways and means of .

-doing it.l . ) .
'+ ¢ . e ol 5 .
Hi.lda Taba, Curriculum Developmer Theory and .
Practice (New York: Harcourt, Brace and Worl @
1955?. B. 12. T o g

22




" Support for NTA Involvement in
Curriculum Development

Support for the involvement of the NTA in cuznculum

developmen(: ~came. from deies Outs’ide the Assoclatlon, in

particular Newfoundland's Royal Commxsslcn on Educatxon and”

Youth.2 Spec 1cally. the Royal Cclm’lusslbn zecom'mended t t

the. NTA asslst “the Depa!tl\\ent of Educatxon, Memorial Uni.—

"versvity, _and school boards wnh conferences, warkshdps,

/siimer” courses; “and evening courses. 5o that teachers cculd

be. kept

.formed of a1l subject areas of the curriculum.

o It also recnlmnended that' the NTA be represented on* the

policy“making body for Public Exaninations. g

Further support came "from the Deparmenc of Currlc;x—

.‘1um and Instruct;on at Memorial Universicy._ This departmenc

stated that teachers  mist become involved both individually

ﬂhd collect;vely, thzough thexr prafessu:nal assoulatlcn,

5n the” curs 'culum decision~mal

N’I‘A Curr;\culum Se.m).naz

e first xe:cxded major, Gurriculim strategy :

ﬂeveloped by the: NTA was 2 twd- day Curx‘l.cu).um Semi.nar in

196%6 . The major purpnae of this.seminar-was t:a develop an

' Reconm\endatlon 174. B 1904

8. Bxett ‘and .Gh Hu:phy., Bnef prepared fcr the 3
(i ‘Provincial curriculun Conference;. “March, - 1975.7p- s._




awareness of the curriculum pgocess among Association
Ay % . members. Toih E B = N

The speclfxc auns of this senunar Here y ¥

=

"o defdrne. the term curriculum development and to
establish a rationale for action. -
o establish the agércies responsible’ for darion-
1um_ development ‘and-to deterriinethe particular: -
Tole'of ‘a teacher: oxqanizat on in.the"field of ./
curriculum. : .

To siggest thé basic pmfe onal development
., necessary o ‘participate. effectlvely in L
curriciilun development: 2 ;

-'I‘he wp:.cs explored wer

1. "a pefinition;of the Curriculum Process 'and: the ~7
< Formlation of -a'Raticnale for ‘Effective Action:

“ine‘Rol& of the 'l‘eacher Drgan:.zat oh m.ch
! Carrivalun Protesg?

" wTeacher Profxcxencx.ea and C\n:rxculum Pla:m:.n :

_This seminir attempted to_providé-a cumprehensive

bas:.s fur understand.mq the currmulum, a necqasazy step

befoxe engaglng in the px‘ocess “of: currlcul\}m ‘development.

"The! semnar stressed the importancs Of: ptovldlnq‘for =

" the needs of ‘the students when'

courses’ of study were

. ENTA Bulletxn,/Vol. X (Septemher, 1966), P 5. New- o
fou dland Teachers Assocxatxon, St. Jghn's, Newfoundla d

% . Tine Cutriculum oncess. A:Basis for"Action (St.
., Johnis: " The Newfoun “Teact cxg? TALEoEiation): .8
“Address by Dr. K. Prueter, 23 R

An'Address by J s. chutch. pp. 25 14

A_n adaress by E.G. Humphreys, 2. 45-55.




In this ion, delegates were told by a

paiel of high xchool studefits that high schools in the
-k = province were concerned lxtﬂ.e with meenng the needs of

the smdm;,s 3 . o 5 5 3 o 23

Harmr ideas. resultxng ftom this ﬁeninaz wsxe.

fhat the NTA ‘should ‘take' an ncuvn mle FETAT S
. curriculum develop-ent. - el »

'l'hat the NT} _A in!titute lonq tem cun.{cuwm
plannmq 3

Curr.u:ulum Shon: ‘Courses

The NTA, follwing the curnculum DeVelopment

2 5l 'Seminu, Tnatitated: & hunber of curriculun strategies.’

'rhese stxategxes xncluded fxve summer shnn: ccuzses beqin

CURE U ning in’1967. e first of these seminirg was' a. Sciénce

2 o -Short Course: . Appmxuutely eighty-five teachers along th.h

“‘other interested persons partxc).pated. ‘The. sp_ec_xfsc objecr ot <

" tives of this course wer

£10 To demonstrate the cuxricnlum ‘process. 1n a
. .parf.u:ull: nuhject area.. . 5

'l‘o detemine tha aims -and. ob;ecnvee of a.science-
_program-and shaw hw these ruy ha implenented s

To se g'uideline! gor chnosing a science proqzam b
: cd. . i




* of the Atlantic Lonference of ;Teachers® organuatw
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- : 4

cooperative- actio

3 The science seminar concentrated on dete;mlning what

the alms and objectlves of the‘science, curricula for:- the

provmce's elementary and secondary

chools should be. = S

balsu attempted\ (:0 ).de’ntxfy t'he needS' of. students thh

respect to the’ sc;ence curricula Ln the slementary and.

‘secondary schools,

- The sellunar was concerned wu:h the kinds of 1earn1ng

exp rLences the Sclence program Pro; ded ‘the students and
thh the types:of fac;.htz.es and teachmg \:echmques neces=
sary to meet theser needs and provxde :such experiences.
Finally, ‘the.conference discussed: theé kinds of aatified daus
cation n’eces.éary’ to enable science tedchers o’ assume an’
.active role in developan science curricula’, .
‘The second short course dealt with the social studies.

Approxmately su(ty teachers ah:ended. _An added feature of

this par!:xcular short: course as_ the 1nvalvement of students.’
The course attempced o detem\une what “the dims and obje::- .

tlves of ‘the soclal studxes “should be. It had‘puplls

cuss what they percexved to be ;the, ma)or deflclencxes 1n 5

social studies pxoqzams )
“'TRG ‘delegates” sougit vays -to make the., soc1a1 stmnes

‘érbgrams felevant to’ the needs uf-xhg scud_en:s, -‘They also‘

. 11s.6. Mecuray, ,"Role ‘for ‘the . Teacher Oxgmuzatlon <
in. Curriculum " --(Paper. at’ the'Meeting

Halifax, 'N.S.;May, '1968), p. 10." Newfoundland Teachers' 7
Association, St.” John's, Newfoundland ¥
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5 discussed techniques that teachers could use in the social

studies’ to provide students with meaningful learning experi~

. "
52 C -

" ‘ences.
.The third 'short ‘course dealt: “with Engluh. Some -

: = major questions discussed at thls course were~

' y 1z th Enqluh? S L R e o

2. what should he taught in hglxsh?

LA 1a e presem‘. Enquan prograin meetinq the needs :
503, 0 N OF the sQudenta? +

4. How effectlve is the Bystem of evaluation? i
2 By Do the pu.b].ic examinatmns effec:ively evaluate
what ‘the student has acquued from an Bnqlish
program?12° 8
_The fifty d'elegaterdgult with tnese'queatibns in‘a

< se’xieé of informal ions; panels, guestion periods,

ang. qe.nerax discussions. . Pl .

S 9l R The foun-_h ‘short course was devoted ‘te the ‘creative
arts. The course cons'ulf_ant-s stressed the need for flexing
& bility on' the part 6F teactiers and adm.tnutx‘atars if the

c&eative process were to funotlon in the classroom. e :

oy S The -£ifth ihntt course was mncemad thh qn\vlmn-

ment‘aleducation. The course lECunBed ways in uhich anv.u:-

intc the axishnq

unmental ¢ ion could be

cun;lculum.

‘A
‘fifteen ‘s ‘and adrniinis

eogee_he: with an equal number ni'unive'nu'y, 'xm, andi:

lﬁm Bulletin, vol i1 May e 1969), paigesa
John's, land.

. Neufoundhia'_‘aﬁ_raa ers




Department of Education representatives were in attendanc
With regard to-the model developed by Taba the five

short courses did not pmgmss.be)%nd step two. There was,

& " however, some attention given ar_ru\‘eu short' coursés to a

- diagmsis of needs and a forﬁ‘ul‘atioh of specifi objectxves

As gar the other stéps in Taba s plan for currxculu.m gox
ﬂevelcpmenl: ‘{\uoum appear. tha\: these short courses.were’

:‘{'

inaqeguate o3k

Reg:. al Semi rs oo - & o
A thud ‘type of strategy deve}.oped by the NTA was

. the 'holdihg of regimal seminars in cer®¥in central. loca~

tions. thxouqhaut the ptovmce + This appmach enabled the

. . ©  Association to involve more ,_teacheu than had been possible
through {_he short courses. o _

o s The first of these senunats was held on the. ‘Burin
Beninsula in 1969. The mxtz.atwe for this. seminar came
fmm the NTA, Curnculum Comlttee. . The purpose of . the

’fu—sc phase was to make féachers wioye swars of- their -roles ,

,\u-_.\

The second phase of this. semnar was held in: 1970.°

in the curriculum process.

" The _ax.ms were as’ follcws~ : 8.5 o

1.. To hnve ‘teachers analyze the curncul\m by
study:.ng t:he content :Ln the Lndividual Bubject
-aréas.

. : 2. 16 tredte discussion that:would heip teachers
3o Tl v improve r.heir instxuctzonal strategies. .

3. Mo £ind’ the instrustional hatérials that. wnuld
best mtivite student. leazninq.




L sources Tevealed that :Ln practice the projsct fell short uf

4, To mak -the learning .experiences more relevant ' 3
“and meanxngful to the student. -

L To develop a more aqreea.ble workmg relauonsmp :
- betyeen'.teachers and students.13 2 I

. Teachers attendn\g the nrst two" phases of the

" seminar reported on a num.bex: of strateg es which “they" h:

.employed 0 mprove curriculum in’ theix’ schcols. _Teachgrs’

circuldted, a quastiennaue o deteﬁune the feeis of the:

‘stadents’ and to develop a. basis fox dec:.smns related (:o

teaching stritegies

The thud staqe ‘in tms seminar was a twu-day con—

‘two. ‘p"hases were also —J.nvulved inthe t ird 'I‘he aifm of che

th)..rd phase was to valuate those changes made in tha cur~

fnr the futur :

it appears. that " in

esxgnxng the Burm Peninsula .

'Cury:).culum Pro:,eet the plannels follnwed closely the. Taba

model fer cnxuculmn ﬁevelapmant. A exam:.natum of t_he
R

adequately following the Taba model in all areas” except

: that: of the diagnosis of needs.

P :
& 'rhe Bnnavlsta Peninsula was' chosen as the site for.

the second ' NTA- spensored currlculum project. ~ A’ semx.na:

basedon the Burin Pen:.nsula exper:l.ence was held 1n catauna g

nsunn Peninsula Cirriculun Regort, A Conterenss

" Report’ (¥azoh, 1970); D 3. Newfoundland Teachers' =~ .

z Assoc;atmn, St ohn s. Newfonndland.




% 1970. The delegates attending the seminar’ agreed to - 3

J.mplemen(: ldeas similar to-those of the Burin Bemnsula

" cuzriculqg{ Pro_ject. Howe er, the -£ollor

up prchgures vere

. weak -and t‘he"pﬁjé was dxscontmued

The regmnal sem:.nars were fellowed Al 1972 by a num- .

{ be:. of reglonal short courses.‘ 'Dhese were cn—sponsared by

he Jolnt cmnmt‘tee Df the NTA Denolm.natlcmal Educac.lon Comi= " L

1 UanEISJty, ‘and the eparqtment of Educauom«

A ehis Comittee fiad the cooperation of the Federation of school .

S ©, ‘Boards. .l

The’ puzpnse of these couxses were:

Mmool e make cutriculum information avallable to more
e ‘' teachérs’than was possible ‘through " the summer
.vcurr:Lculum short courses and regxonal semlnars.

- ‘To involve d1stn.ct supervisdrs and tedchers

4. To choose top ok B
‘and: teachers. 14 s e B Ren 5

report presented to 'the’Joint Committee by the sub ccmnuttee .
“on.the Sumer Curriculun Project, Maréh, 1972), pp-
Newfoundland Teachers Assocxatz. n; S’




3 ‘l'nat currlculum planners’ 't ' the pl:ov1nc1a1 level
‘give “careful atEentmn 0 Newfuundland studies:

B ; 035 nhat - agencies SGSH as” the n'm, the: Faculty o
alls iy : - Education ‘at MUN' should'also play 'a‘leadership

- " role. if fostering an awareness of'Newfoundland '
: and

‘of. Edncation, The NTA at xts 1972 Ammal General He

suppﬂrted the concern 0!

this area.

Joint Ccmnittee on Eﬂudat.‘l.on, %

o 's,. August’, 1973) V.
Newfoundland '!eache Assocx atmn, 5

6hn's, Newfoundland.
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The aim of the project was to produce, through study

and discussion,sschool programs which would more adequately

L meet the educational needs of the youth of the province.
The first phase, 1973-1974, was designed to elicit
response from the public on the question, "What should our
; schools teach?" In order to accomplish this objective a
series of public meetings were held in thirty-eight com-
munities across the prcvxr,cé At these meetings citizens
= were invited to express their ideas and concerns. These
e were organized under the “ollowing headings:
1. Vocational Education s
2. Family Living 2
As Studyinq ourselves (Canada and Newfcundland)
a. curncu&um Organxzatxon
! Practical School Program ‘- .
2 a The xndividual and- Society R
; e Persinal Development. ¢ .
*: . ¥ In February, 1974, 109 delegates :ep:esenu,ng com~

ln\mxt!es, students, educatox‘s, instigutions,- and préaniza-

. pions met in a confexence to discuss and formalize state-

ments fegaraing the seeondary school program.

| . The second phaae, 1974—1975; involved edu:amrs

ey whos'e task was to decide’on the most effectivé method of

B

| ! Previncsal Curr culum Project: Report of the
R Educators™ Conference, March 65 i!’S PpP. 4-6. Newfound-

e g o Tand Teachers' Association; .St. John s, Newfoundland.
: G
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implementing the desired curriculum. g this phase ‘.

briefs from a number of educational bodies in the province
were received. Also, through NTA branches, teathers were
asked to study the report of phasé one and to make recom-
mendations on appropriate directions for high school cur-
riculum. il '

Phase-two ended in 1975 with a' three-day Educaters'

Conference at which resolutions stressed the need Yo

1. A brca}denmg and testructurxng of theé curriculums. "

2. ‘The décentralizing of curficulum’decision-making.
. and allowing teachers greater input. a
3. The provision of more "practical® education.l’ T

The third phase of the project o ‘place during 1975
1976 and focused attention on the vprimary schodl curriculum.
Delegatesihat for m) GAGAy ConferenEEAnITE Ko identify
problems at the brimary level. Delegates at this ’confer‘enceA
made, the following major recommendations:

1. That a primary curriculum committee be estahhshed
at the provincial level to study all aspects of
primary education.

‘2. That the Teacher Educhtion Program at Memorial .

University include practical experience with

. student teaching every year of the program .

" culminating in a full semester practicum in .
the final year.

3. That the Reading Institute be estahlxshed at
varicus; centers across the vince in addition

T
to thé one held annually -in St. John's

.2
Newfoundlanﬂ

Ha 197
Teachers' Assqciation, St John's,
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4. That efforts be made to unite functional and
ot creative writing in the primary grades
The fourth (and final) phase of this project is
scheduled for 1977-1978 and will center on problems at the
a elementary level. ,
* This project, like the oth‘ers before it, will be con- -

- cerned with identifying needs and determining the aims and

objectives for the curriculum. 1t will deal with the ques-

tion of curriculum content and teaching strategies.

It appears that thé Prévincial Curriculum Project '
gave and will contifiue to give attention to four'steps of
Taba's model, namely, -diagnosis. of needs, Bélectfoh of
objectives, selection of content and teaching strategies.

It should be noted that this project has not been completed,
and that the NTA's‘role has been one of supporting a project

initiated by the Provincial Department of Education.

special Interest Councils )

‘Another strategy employed by the NTA in curriculum
development has been the special interest councils. Presently
there are twenty of these councils in gperation. These are .

. listed in Appendix B.

The }pecin intefest councils have the following

objectives: . . .
. T : :
¢ . Provincial Curriculum Project: Report on the
. . Primary Education Conference, A "i 8-9 I§§% Pp. 7-10.
Newfoundland Teachers

pri P
Association, ‘St. Newfound-




1. To help, teachers improve their understandlnq of
curriculum.

2. To modify cufriculum in specific areas.

3. To make recommendations through regular NTA
channels for curriculum change.

In an attempt' to realize these objectives, the
councils have organized numerous workshops, seminars and
conferences_involving thousands of teachers. . ¥

These ¢ouncils have had stronhy professional 1links

thh the Provincial D).v:.sxon of Instxucr_wn and the Faculty o
of Edication at Memorial University. o .’ &

Teachers who are members of special interest councils

have some input into curriculum modification through:
1. Serving on departmental committees:
cf
2. Participating on the NTA Curriculum Committee.,

3. ‘Submitting resolutions through the NTA branch .
for approval of the Annual t;en-zal Meeting.20 Ny

A unique illustration of the curriculum function of

these special interest councils is found in the Biology Com-

mittee of the NTA Science Special Interest Council which
began, work on.a new Pprogram in 1974, Thé work began with ;

five teacher-volunteers. They were all high school biclogy

"% piscussion Paper on the Future Development of
Spec1a1 Interest Councils. Dated March 23, 1974.  New-
"foundland Teachers' Association, St. John's,” Newfoundland.

20gyture ‘Development of Special Ihter&st Councils:
A Discussion Paper. :Newfoundland Teachers' Association,
St. John's, Newfoundland.
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teachers who were interested in changing the kiclogy course
which 'used as a core text, Exploring Biology.

. The Committee Set out to create a program in biology
for “average" Newfoundland studerfts. The commitfee empha-

sized e ‘ShEmYIAtIoN. 554 Bialogy program. This, formula-

tion of. a:program px:eceded the selection of a texthook and

gthar’ materials,

" The committee was concerned ot~ only Vi creating

a program and sélecting a-ore texf_ but also wn—.h ‘the task

s for the

of .determining appropriate labaratory actwltr
spcgens. i BE a,

In 1974, the Provincial Science Curriculum Council
(PSCC) and the Director of Instr\:lcltion of the Department
of Education recognized the ‘importance of the work of the
Biology Comnittee, They began 40 give financial support,
encouragement and direction to the efforts of the Eomnuttee.
An attempt was tade to déterminé the Valldlty of the
developmg program in relation to.the emerging kindergarten
to grade eleven ‘philosophy of the’ Départment of Bducation.
Throughout §974 the work of wntinq and rewriting the
progran. contin\:\ed. .
Ip,‘1975, the. PSCC a§ked science educators, research’
sclentists and teachers, who Had b previous conéact with
the proqrém, to eValuate the proposed bmmgy program: in

. the llght ‘of certain criteria: These geople wrote a con*

structively critical -report dnd their findings, together
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with those of the: PSCC, were given to the working group for

modification. These included:

F

1. Revising certain explanations throughout the

course.

2. Restating behavioral ubjectlves us;mg prcfessmna1

terminology.

Answerkng: the questinn, Where is ‘the Newfoundland :

material2” if ‘the course was to be a' Bidlogy cou{rse

for Newfoundland studsnts.

text . and 1abutatul’y man ual.

Cokielating, the! program with a preferred student

5. ~Giving attention to :achnicaL points such as: °

grammar,” punctuation’ and organization.?2l

In 1976, a-two-week extended work session was

provided and new sections were added including correlation

laboratory manual, .

* guides betweén the program and the chief reference text and
> o

-~

Six teachers were’chosen to. pilot the program in

grade ten.  Class sets' of, tekts and laboratory manuals wére

* proyided with several opiesof racommended referendes.

Schools were selected. to provide as mde and dzvexse a

range -of laboratory facilities as was possible.. .

The remarks ftom t;he pilcting teachers sbressed the

heed for some modifications in'the program tcgether with' r.he

need for periodic reviews

2N,

Infomatlun Obta).neﬂ in cotrespondence £rom Don *

‘Downér, member of thé Biology Committee Of the NTA Scierpe:;

Council, November 2; 1978, -

cience: News, vol. II (February 1977), PP 2-3.i
o

2
-newfoundland Teachers! Assn:xatmn,

st.

n's, Newfoundland.
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The Biology Project followed closely all the steps
in curriculum development as outlined by.Taba. Unlike the

other NTA curriculum activities, much attention was paid to

the organization and selection of content, the organization

of learning exp.cziences‘agd‘the evaluation of the total
. ‘biology pzo'g'z'«}n.‘ = ; p




CHAPTER IV -
L Ll » .
PRESENTATION AND ANALYSIS-OF QUESTIONNAIRE DATA ',

This chap‘ter includés a“description of the iquestion=

haire:iSed in:the report,.a brief déscription of the sample/

“alzo a presentatlon and-an, ST of ‘the’ data’

samgle‘ ' A i

The sample-of thé study cnnsxsted ‘ot all 157 Adistrict

school siupervisors in.the pravmce of Newfoundland ana
Labrador.

The supervigors were selected because they Were —
ceived to have a h:l.gh de‘gxee o: familux:icy with the NTA's

cuz‘rlculum development Ectlvlt:.es during the perlod 1nvest l

gated‘ All supervisors had'been classroom teachers and 1

many were actwe teachers during the penod under 'discussio

In aaammn, ‘their superv).sory role: mvclved famili-

anty with and work experlence‘ in the a:ea of curnculum 4

Thus, it wag: felt‘ that ' supervxsors had a broad understandlnq

sf curricul.um in genezal and of . /the NTA's rola in curnculum'

develcpment in patticular.:

The Uuestmnnaue

The quescmnnaue (Appand!_x A) was constzucced by

r,he writer to measure the/degtee m which the N'!A'
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curriculum development stratégies adhered to the seven steps

of ‘the Taba Curriculum Development model.
The questionnaire consisted of seven items based” “upon
that model,

= a nve—pmnt leert type. scale as ‘used to measure o .

the' degree to which'the; NTA adhered €5 “the staps outlinéd. by

. # & Taba. ‘Tn descnb‘ng this adherence. dlstxlct supervisois’ had 2

£ive possible responses: " supérior degree; mgh degree,

“avesage, degtee, fair degree; and low dejree.’ The letters A

B, C, D, and'E representéed respectively edch of 'theése |
'res‘pons"es. Supervisors were asked to circle the létter . } 2

1nd1cat1ng the responses -that. they felt best deseribed the |

degrée to vhich NTA curriculun development activities cor-
responded to the steps of Taba's model. y
The questxonnalre was scored by assigning a value of

v five te "superior degree," and decteasmg thls value untn

the "low deqree" was ass&gned a Value of ‘one. .

ection of Data

 The. quesnonnaue was malled to'a district school

) supervisox‘s An"neufonnarana and Labxadcr. " #his ‘group
e E rmmbe:ed 157. and were representative os thuty-five educa-

L : !;umal dlstricts in the pxovmce.

Returns were recelved from 113 respcmdents. Four of '

these returns werd not usable.:: Ths,. the percentage usable

xesponse was 69.4%




Method of Data An:alysis

The data collected vas diséussea with reference to
, the questions asked.  Bach of the questions asked cor-
responded to the steps in Taba's curriculun develcpment

‘lytoqel.

The 're'spm;ses.to' aabh giestion vese analyzed’ independ=
vently. - The" relatlve data took ‘the’ crm of numer:.cal and
percentage ag well as iean eSores For .cach questxon.

Th describing the analysis of data the following will

" bé dcceptedr

A mean score of 4.5-5 equals superior involvement.

A mean score of 3,5-4.4 équals high involvement. .8
A mean score of 2.5-3.:4 -equals average involvement.. . |
A mean score of 1.5-2.4 equals fair involvement. '
: !

mean score of 0-1.4 equals low involvement.
e

Analysis of Data .
A study of .the' data in Table L shows the supervisors

aid ot perce1ve the NTA's cu:nculum dévelopment. pfocess 5

o E as adhering ‘to. the- question of needs rable 1 reveals a
i FRe T -
mean score-of 2.48 which shows that supervisors as a group

i assessed the NTA's attention to the diagnosis of reeds as

average. | Table 1 shows that 77 per cent Ofthe supervisors:

rated the adherence to needs:as ‘average or-low.




TABLE 1

DIAGNOSIS OF NEEDS

. RANK Mean
§ Superior _High _Average Fair _Low . Score . Total,

% 2 31 23 23 2,48 .. .100

R T L34 25 26 o 109 N

W o . 8L Y . t
‘The data:in Table 2 revealed that 82 per~cent of ‘the
AT , e g

respondents’ say the NTA's attention to.a formulation of

{ objectives to be average .or below. The mean score. of 2.56 A

indicates “that the formulation of objectives received only
average attention by the NTA's curriculum development :
3 process.

“TABLE 2

FORMULATION OF OBJECTIVES

RANK

i | Mean | ¢

Superior High - Average _ Fair _Low  Score - Total.
% 1 s 38 26 18 '2.56 100
S 19 4 7 28 20 109

Table 3'shows that 73'per cent of thé reference
group: perceived the NTA's- adherence tothe:selection of
content as -average or below. The mean score of 2,78 sup-

ports ‘the average degree of an:t:em:‘{onJ to the step of con-

- i
tent’ selection. . i




; 3 ' TABLE 3

SELECTION OF CONTENT

{The' data presented in Table 4 reveals that 75 pex o e

cent of ne. supervisors: saw the um s attention o ‘the e

! F argamza:mn 6f content’ as being a\&rlaqe or below. Ths
mean .score of z 61 is indicative of the avetage deqree of |

attention attached to the orgam.za ion &f content.
te [ ) .
TABLE 4° - ¢ g, s

i ORGANIZATION OF CONTENT

¥ : - Superior - High Avetage _Fair  Low ‘ Total
: y % T o330 33 . 19 . .61 " 100
. £ 27 25 . 28 ELiel WP T1pen

Table 5 shows thac BS per cent of the respondants

perce:wed r_hat the NTA's attenticn to (:he selecuon of

learning expetiences to be averaqe and below.v~ The' mean
f the '

2 *‘score’ of 2.48 ‘shows, average attention on‘t.h ‘par:

NTA's curriculum development pxocess ‘to the selec ion. of .. .

ing expenences o
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R Sugenoz Hx.gh Average - Fair, Low- . Score :Total
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TABLE 5

SELECTION .OF LEARNING EXPERTENCES - &

RANK

<35 © &, 290

5] .:‘. 51 - 7.109'“

‘The data presented in Table 3 reveals that %6 per
cent OF, the \responge group observed the NTA's curricglum
l process as paying. average or below. average attent1o to :
the Organxzutlon of:learning expériences. | The riéan; Score
of the supervlsa:‘y gx‘oup was 2.4 which. 1nd1cates that
" only fau: srtarog was. given to this step in the ‘curricy-
e,

] : ; /
TABLE 6 . . ekl sl

Lim process by ‘the NTA. .

; ORGANIZATION OF LEARNING EXPERIENCES

T RANK afc. e Mealn: i
Superior High ~ Average _ Fair _ LOw . Score’ Total

i N g T
s 19, feael v vraes . Ve dvae




develbment process ‘to evam‘ation as being ‘average or’beélow

The mean ‘score of 2.15 supparts the, fact that only fair

TABLE. 7

- EVALUATION,

R “s'ugemor 55 Avarage Fali L'o"w‘ Sccre Total
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TABLE 8

MEAN, SCORES OF ADHERENCE TO STEPS IN THE CURRICULUM
* PROCESS ACCORDING TO DEGREE OF ATTENTION

Curri culurf Bevelopment Mean RANK
Stages Score Superior High Average Fair Low
3. Selection of Content 2.78 x '
4. Organization:of
Content 2.61 Cox
2. Formulaticn of
Objectives . - 2.56 x
1. Diagnqsis of Needs  2.49 : x
5. selectibn of Learn .
ing Experiences 2.48 .
/
6. Organization of i
Learning Experi-
ences 2.41 x
7. Evaluation 2.15 x




. group for the repor

CHAPTER V

SUMMARY, MAJOR FINDINGS AND RECOMMENDATIONS

This report describes the role of the NTA in cur-
riculum development during the period 1965 tO’ 1977.
' The writer selected the ‘Taba model for curriculum

development to provide an orderly framework for considering

_the curriculum development strategies undertaken by the NTA.

bl I,n’ the period 1965 to 1977 the NTA provided many
curriculum development opportunities. These Shbartinities
took the form of curriculum committees, summer short courses,
regional seminars and subject area.councils.

This report found that provincially the NTA has been
an influential body with respect to curriculum development.
CEHEFALIY, HONEVEE, Ui aris, GE-tHe Taba,.wadel foriehErLeus
1um devg]:;gpri\ent, ‘the curriculun strategies employed by the
NTA have been found wanting. '

Specifically with respect to the diagnosis of needs,
formulation of objectives, organization of learning experi-
ences, as well as that of evaluation, this report found that
the efforts of tha NIA's curriculim developient process was
less than adéquace. "This finding was also supported by

the district school supervisors who served as the reference
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The report fourd, however, that the Biology Project .
followed closely all the steps in curriculum development as
defined by Taba. - Pnlike the other curriculum activities of
the NT'A,_ chi'project paid much attention to the organization

. .and selection of content, the organization of learning .
experiences, and the evaluatjon of the program, as well as
to’ the other steps in the curriculum development. process.

The theoretical framewoxk cf this study was 1:u|u.r.ed,

iewed Wi th

e i thus it is -1mporr.ant that the conclusions be
caution. They are, strictly speaking, valid only within
the spécific conditiohs of this'report: the use of the Taba
model, the limited sample, the guestionnaire and procedures - ]
used for obtaining data. " : )
This report makes thé following recommendations:

.That the NTA give much thought and consideration to

L ~cuxricnlum theory with a view to providing order to
any curriculum development strategies it might enploy.

2. That the N'l‘A set up imediately a special wmlt:ee
to study and report on the future role of the
Association in cyrriculum “de%elopment.

3. That the:Assocation encourage ‘others to reseagch
and report on' other a;pgcts of the-N’rA;s dui'riculum
LaviIveNsHE WUGK &5 &' Stuay WLLE respect to the -

financial expenditure involved in curriculum develop-’

meént. o ¥ W
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& 4. That an evaluation of the'r®le of the NTA in curricu—
lum development should be undertaken uding samples
from other groups which have input into curriculuf
development; also, that evaluatior; of specific
activities sponsored by the NTA should be made upon

‘the’ completion of each activity.
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Robinsons
. Newfoundland -
AON. 1V0

1978

Dear Sir: %
During the past year I have been studying . the NTA's
involvement in curriculum development in*this province from "
1965 1977.
Taba (1962) states that curnculum development ol
lows a well defined pattern.

" anadbenpring toxanalyzs ‘the NIMG activities Lin
terms of Taba's model for}urrxculum development.

I am seeking your cooperation in completing this
study by having you answer the. enclosed questionnaire.

As a supervisor you have perception Of the NTA's
involvement in curriculum development. At the same time you
may be mainly familiar with only one or.two curriculum
activities (e.g., curriculum short course, speclal interest
council, etc.). For purposes of this study it is important
to have your perception of the NTA's activities 4in curricu-
lum as a whole. .

Your cooperat:.on is of paramount importance for l:he
complet: /on/of this study. 3

I would remind.you that I am mterested in your
overall perceptions of the NTA's activity in curriculum
development.  Since I am seeking your perceptlons. the fact
that you may be new(‘to the field of supervision’should not
in. any way deter yo§ from responding to the questionnaire.

I have enclosed a stamped, self-addressed envelope.
for your response. . 4

Thank you for your cooperation:
-~ o

Yours sincerely,

Geoxge Coffin
E.A. Butler -High School.
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On the following pages is a list of items associated
with orderly curriculum development. )
= Please indicate the degree to which you perceive
that the NTA has considered each’step in its curriculum
de‘veloment process. -
In asking you to to. this questi re, 1

realize that you may not be familiar with all of the NTA's
“Gurriculim activities. If, however, you are not familiar
with ‘all of the activities plepse respond on the basis: of
(haf: you perceive of the NTA's activities in genéral.

Please do not evaluate the items as "good" or "bad"

- but read each item carefully and decide tb what degree the

NTA's -curriculum development process has paid attention

to that item. ' Each item should be donsidered separately.
This is not a test of ability or consistency in answering;
the only purpose is to make it possible for you to give
your pexcép:ieh of the NTA's curriculum development process.

It is important that your answers be independent.

Please do not discuss them with other colleagues. '

Please do not place your name or any ty?e of
identification upon the questionnaire.

Please respond to each iteff.



Directions: o . -

a. ‘Read each item carefully.

d ~ ~ b. Decide. to what degrec you perceive the NTA., ~< . °
5 . has considéred each item in 1ts currlculum
B developmant pzocess.

Circle the letter which: corresponds tc your ¥
answer (dne. letter: cnlz for each: 1tem)

Superior Degree I o 7 R
High Degree . C . 3
Average Degree

Fair Degree

Low Degree

wonn o’

A

8 © B
& (o]
‘D

¥ E

1. To what degree o you percelive that .
. . there was .a diagnosis of needs? A B c D E

2. To what degreé db you perceive -that
'there was a fm.?mulatlon of wE
objectives? ) : ) A B C-D . E_ .

To what degree ho you perceive § .
attention was /paxd to ' the

selection: of content? A Bv C D - E
‘4. To what degree do you perceive

attention was paid to the .
organization of content? .. e, B Ve D IR

w

5 To what degree ‘do you perceive
attention-was paid to the .
selection of learning @
experiences?v‘ N % A B C, D BEs

6. To what degree do you perceive . ' T gl it
attention was, paid to the 2 LS o
orgamzatlon of leaznlnq 4
expefiences? . A B C D E

7.. To what degree do you perceive .
attention was paid to- the ¥ Ve s

J determination ,of what to ! - L 5
evaluate and of the ways and i
means of doing.it?’ . SR BT







*'Fducational . Drama’ and spoken- Enql:!.s couni Ll

Educational Media council

English: Counoil! Ly
-Driver. Education Council’ (TODB]
‘History and Social Studies ‘Council
.Home "Economics. Council ... R
Mathematics, Council, 1 = -

Modérn 'and ClaSSlcﬂl Languages Council‘

“Music: Counci.

Physical Education Councll
Primary Teachers ' Ceuncil
Reading Council . -

R igmns Education’ counm *
R :Lred Teachers ™ Assdciation

nci

School Counsellors Associatlon (SCAN)
“sBience Council -

Special Educ:

Supervisors




60 i

7
v

. APPENDIX C .




61
3 - Y
Curriculum and the Newfoundland Culture /
- .
Location Togic of Discussion,
. % v
Clarenville "The Elementary Language
s - Curriculum and the Newfound-
. P N land Culture.", 4
. J
Northern Peninsula . "Pre-Vocational ‘Fisheries and
(Plum Point) . Marine Courses for High
: School Pupils of the GEeny
Northern Peninsula o
Newfoundland.
West Coast "The Newfoundland Culture
(Curling) and the School Curriculum.”
y - &
Burin Peninsula "Creative Writing and the
(Marystown) Newfoundland Culture."
The Avaloh Peninsula "Social Studies and the
(st. John's)y Newfoundland Culture." .
Central Newfoundland «. = - "Physical Education, Drama,
(Grand Falls) Arts, Crafts and Music and
2 the Newfoundland Culture."
Labrado: . "English and Social Studies
- (Happy valley-Goose Bay) - and the Newfoundland Culture."
I3 - 2 .
% «
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