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’ABSTRAVCT
The purpose of “thi’ study was to determine the
effects of low- and high-level questions on critical -think—

ing ability and the retention .of' gains in cn,tx.cal thinking

ments; euch claus used :he same | aterial but differed with

respect to; teachlng pruceduze. ‘Frastuent ‘miteRral consigted :

of two:sets of questmns as'determined by the crxtezia ~for

“high-level ‘and low-level types identified in Bloomis Tagonomy"

of Educa 1 Objectives: Cognitive Domain. - Treatment 1.

used & teaching prx which st low-level.,

phas:umg responses xndicutive of l.eami.ng outcomes rapre— %
i

sentat_ive of the Lowest, 1evel of Imderstanﬂing. 3 'l'reahnent 2

employed a- teaclung rocedure which" st 1 hi, 1ques:’

uons" and emphasized learning outcomes “as defined m analy~

sis, synthesis, and evaluation. neament R l:onsx:ted of al

contml group which zecelveﬂ no suppoﬂ:ing learn;,nq expen

ences ‘based on quehtlolunq stx‘abagy.




The Watson-Glaser Critical Thinking Appraisal, Form
Ym,~ was ‘used on. two:Occasions: ' as a post-test immediately
following ‘the: experimental procedure of 21 days, and. as a

delayed post-test one mnth after the post—cese. A one-way

ANOVA with r.wo measures of effect was used to analyze the

daca Anticipated use of the Schéffe Method of. Mnltzpla '
Cofmpansons m(:ended for. fux:ther interpretation of antn, was

not conduct;ed sxnce ooy signlﬂcant diitetences betveen

tl'eaments were fo\lnd.
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.‘wif_hou\: thinking is labor lost, thinking Mxthouc leaxning

; -15,, however, ind;catuie of the dlfflculhy of agre

7 -'recognit:. n of an existmg pmb em. 'l'hereaftex, caxeful

CHAPTER I y e

o . ¥ ,
% ST sacxckouun O THE STUDY ;.

‘The mlatwnshxp betwaen knwledge and .5 means Of

Cattas 1nq it Has_been 'a concern of educawxs throughast the

ages. The uudom of Cunfuclux admonttion that "1eax‘nin9

rﬂous,» is, evident in- the uestmrung technique of o

<Dewey’ I (1933} ch We ’nu‘nkV A Restatemént of the Relation&f

»concepts as wxenuflc method," "sclentxﬂc th: kana,m«

'reflect:.ve r.hinkmq," ”deducnve thtnking." and 'criucal

. ‘think rg™ hava the_same eaning. Such vatied £ mxnolaqy *

ment upon

a B;ngle, cohcise definiuon of this concept. sxmnex (1975)

when he stnted that the

s\mmaxizea “the. VJ.EHS f nost: vrite:

iri step in «:he process of or txcal thinking was’ t_he




hypothésis- (3) gathering- pertinent fac(-_s or data

. alternatives 1; a prerequisite, but r.he drawn concxusicns

" courses in.a junior high ‘schiool: in northeastetn Ohxc, THeli

asked ngnificantly more 1ow-].evel questions. ‘tequiring

: recall, ‘than hi,‘ »‘ £ 1

judqant should e used in wexghlnq the relevant ev1den e ;7

“and consldering the’ ammauv . Pxeedom of cnuice a.mung

.are based upon logic. Em.beddeﬂ in evexy definition : care the

: follwh{g's_teps: . recoqnlz.\ng 'a; prchlem, (2) fomxng a '\ 7 R4

ing the hypothesxs: and(5) i

i Despite :he uaaxuon of . an essential connectmn -

tendency ‘to regulate knqwledge nd to J.ndoctri Ate xdea

tency for t il to st

uia 5- the }nqher
xntellectual processes of st\xdents. Pfexffer and Dav;s”"

(1965) used: Bloom s ‘raxonog_r! of Educational Objecci.ves-

cogm.nve Domain. to analyzs cest quesnons ;n all grade n:me',

ﬁnamgs showed that in all subject areas at least half of

the questions requu—ed memory only. Related research by

Gull (1970) ’ and Dgcazoli (1971) disclased :hat teachers

of thoug a undezstandxng

pel e pittalls

apptnach have 1ea to. new

* and a contuminq appraisal oi questiom.ng strateqy._ Fo@ost
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. *  among those in“curriculum research has been the Wational

Council for the Soclal Studies. ‘In its Position Statement

: on rSocial Studies G lelines (1971), it states in part:

Social studies education has a twofold purpose:
enhancement Of human dignity through learning and
commi nt to rational processes as principal means

Ein . L of attaining that end. (p.'7) -
P It asserts that-the essence of human dignity must include
the right of each person’ to have an opportunity to know, to
3 . choose, and to att. Rational processes denote a dritical
and questioning app¥oach to knowledge so that,each person

may eventually make decxuona in accord with the evidence

available. the values that he has chosen, and the rules of

4 : logic. .~ .
e The applxcatlon of these Guidelines makes it incum-
* i henc npon social s}:udxes’teacﬁgfs +6 dsk whether the mastery
v of content is{:‘fﬂmenc, Jx 1E teachxng may not also neces-

sitate the qncouzagement of’ a critxcal thm)ung ability-in
- addition to the acquisitien of specific knowledgé. Hullfish

loping a plan.and a capability to believe, believing

(1964) Gupports this latter view. He contends. that thinking
is deV

nqnlfxes a wi,llx.nqneas to act, and in act:m; one .examines

information and ques_t;ons the alternauves,. ‘Po develop the

inclination. and skills of ‘to think i 1y is
, % tiajor purpose of the school. .Questions should be used to
stimulate ‘thinking; and critical thinking in particular.

Hunkifis .(1968) stated that there is gemeral agreement among

<8V L TU. soeial scientists and educators that the ability to’think
bl e "




about social, political, and economic issues, clearly and
critically, and with regard to thé most appropriate informa-
tion, constitutes a desirable educational objective. If
social studies is to consider the social nature and problems
of man;+5E sanndt excivde eritiesl shiithy:

The implicit need for the development of critical
thinking ability in the classroom raises a number of ques-
tions:- To what extent are these skills presently developed
by stulents in social studies? At which stages of intel-
lectual maturation is such skill development most readily ‘
accomplished? What learning materials and instructional : |
techniques support the acquisition of these skills? What
is the effect of instructional technique or‘| critical think-

ing retention? : i

The paucity of valid research findings dealing with o
the relationship between types of questions and the acquisi-
tion Qf critical thinking ability presently constitntes »
sericus handicap to the teaching of social studies. skin-
ner's (1975) assessment that continuous, rapid, all-pervading
change is now an accepted part of life in America's society,
is no less applicable to the Canadian way of life.  The '
proliferation of new knowledge, doubling every decade or so,
and’ the daily marshalling of facts via the mass media exert
a constant pressure upon the individual to make decisions
concerning complex personal and social issues. Social studies ~
teachers must be aware of how effectively questioning strat-

egies enable students to deal with their world and the




intelligent ordering of their lives when confronted with
changing social values. This awareness can be attained by
analyzing the impact of questioning technique upon critical
thinking ability, and how, and to what extent, the residual
atfects df critical thinking ability are continued over a
period of time.

The translation of this knowledge into classroom
practice would therefore have specific benmefits. For the
teacher, it would afford a means of resolving any conflict
over the teaching of content vis-d-vis an emphasis on crit-
‘“ical thinking ability; for the student, the' acquisition and
Fecention of eritical thinking skli11s weuld make: schools
based instruction more meaningful, and relevant to situations
it Hote,, 13y eHe commgpl ey, {the REtion, sHd Che world. Teiis
in this context that research may supply appropriate informa-

tion and thereby promote desirable educational objectives:

Statement Of~ the Problem
" The purpose of this study is to determine whether
the acquisition and retention of critical thinking caa be
induced by exposure to three différent mental process Zéveu
of questions. )
The following résearch questions were specifically '
/addressed: R )
1. Was there & significant difference in critical think-
ing ability among three groups of students: those

involved in low-level questioning, those involved




in high-level questioning, and those receiving
identical materials followed by an absence of
questions? '

2. Was acquisition of critical thinking ability
retained over a period of one month?

n Terms
Since the following terms have a technical meaning

in relation to this study, they are defined to ensure accu-

. racy of understandin

(i) Taxonomy: the framework used by Bloom in classify-

ing educational objectives in the cognitive domain.

(i1) Cognitive Domain: includes those objectives #hich
deal with the recall or recognition of knowlédge and
the development of intellectual skills and abilities.

According to Bleom, the cognitive domain is e

domain in which most of the work in curriculum

development has taken place and where the clearest

definitions of objectives are to be found, phrased

as descri of student behavior (Bloom, 1956,48.7). -

(iii) es of the Cognitive Domain A

Knowledge: involves the recall of previously
learned material. This may involve the red£11 of a
' wide range of material, from specific facts to com-

plete theories, but all that is required is the




bringing to mind of the appropriate information.

Comprehension: is defined as the ability to grasp =
the meaning o'(l. ;nat,erlal. This may be shown by
translatifg-material from one form to another (e.g.,
words to' numbers) , by in;:erpreting material (e.g.,
“e}{plaining or summarizing), and by estimating future

trends.

Application: refers to the ability to use learned °

“material in new and concrete situations. ,This may

b¢ in the form of .such things as rules, methods,

concepts, laws and theorids.

Enalysis: = refers to the ability to break down
material into its component parts so that its organ-

izational structure may bé understood.

Synthesis: the putting together of .elements and

parts so as to form a whole. This involves the

* process of working with pieces, parts, and elements;

then arranging them in such a way as to constitute a

pattern of structure not clearly there before.

Evaluation: is. concerned with the ability to judge
the value of material for a given purpose. It implies
the use of standards of appraisal, but the criteria

may be those determined by the pupil or those which

are given to him.
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(iv)

v)

(vi)

",r i /

Low-level Questions: these include questions such

as elicit responses based on knowlédge and comprehen-

sion which rank lowest on the Taxonomy. Such ques-
tion types. therefore, represent the lowest level of
learning and/or understanding within the Cognitive

Domain (Gronlund, 1970, p. 20). \

High-level Questions: these include questions based
upon analysis, synthesis-and evaluation which rank: -

high on Bloom's sik quésticns hiexazchy Inherent

in this Taxonomz is the concept t:.hgt the highet

“levels subsume the lowex ones.. Po# example, objec—

) ‘ v
tives and supporting ques ions at the analysxs level
will not only guide students in analysis, but will
also: requxre them to iunct:.on at the levels of

application, comprehension and knowledge. .

Critical Thinking Ability: as defined by Watson and

Glaser, a critical thinking ability would encompass
the following sub-abilities: (1) inference, (2)
recognition of assumi:tions,y (3) dgdnctﬁma, -(4)
interpfetations; and (5) evaltation of arguments.
In concert, such abilities would enable the. student
to :ecognize an existing p'xoblem, make cn‘reful s
judgements by weighmg the relevant evidence and
ccnsidenng the altetnatives. choosing among
alternatives and arriving at conclusions that are

based upon logic.




CHAPTER II
_—
REVIEW OF RELATED LITERATURE

The purpose of this review is twofold:. to examine
specific aspects of questions ahd questioning strategies as
applied to classroom' situations, and to define’ crltical

uunkmg ab111ty within the.context of'social:studies, and:' "' B e

the extent to wh;{:h critical ﬂu’nking abilxny may-be retained.”

2o B 1 giiestions and Questicning Strategy .: el
’ "+ Rschner (1961) |stated that questions shoul

stimulate . .1

four main types of thinking activities:" (1) uesticns: should "
call for memory of facts and generdlizations; (2) they' should
prompt reasoning; (3) they should demand’ judgement sd that
stienta are invited o think snd tely upon, their own Knowl

& édge and.resources to pifoposh aolitions Qo problemsi-dnd. (4)" - wod
invent ways of Joing things foi ::hemselves. Aggirmation of . '

t_\u.s position is cantained in Eulie's. (1969) statanent that, g

o gcoa sestion’ arouses in develops 1ogical
th nklng and the abilu:y @ handle probls, ahd leads fo | |

e B understandan. Nocotding to Lougm.;n (1961) effective.ques—,

tioning is.effective teaching. - Hi§ listof principles for’' . .

' questions includés: < (1) distribution so that the whols

class-is involved; (2) have a balance bétwen tactual and |

s r.hought—provokinq questions, (3) utxuzatlon oE bcth smple
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and exacting questions: (4) encouragement for responses;
and (5) stimulate critical thinking by enquiring *To what
" extent? How? Why? and Compare.” In somewhat the same
vein, Carner (1965) stressed that teachers must be aware ‘of
types of thinking required before they can asi- effective
questions. He concluded that the teacher must be cognizant
of the level (concrete, abstract) of questions that is most
,appropnate to'a particulay learning situation.
iy Improved methods of teachmg based on the foregnmg
philbsophxcal ‘ana pedagoqxcal words must ; however, be tested

6n the results of emplrically aenved evidence:. The' foxmula-

e T 0 fi6n-of questions desxgned t0d0 ‘more. than obtain’ ‘a"re¢all of
az l- : Ygacts is relatively simple; - the fomulatlon of quesuons

. designed for other purposes, réquiring reasoring ox evalua-

tion, .is much more difficult.  In order to meet, this need,

there have been schemes proposed to classify ‘question types

appropnate for specxhc purposea "of instruction Gall

< (1970) : in ‘reviewing the work that has been done in this
area of questioninl;, stated that aloom s 'l:axonun_rx of Bduca-
tional ohjectives best represents the conmonalities that’

7 ‘exist amOng, the schemes. A sulnlna!'y of pnnmplee that Bloom

" usés to provide. information the intellectual objec—

tives d:at quesuons can be designed to attaxn are as. follows:

''1i¢ Knowledge: The student recalls or recognizes

information. . B ™S

2. P ion: This “the lowest leve]

- 'of ‘understanding. The /student knows what fe
: being.communicated and/can make use of the
matérial or ideas.
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3. Application: The use of gene¥®¥ideas, rules of
procedure, or generalized methods.- It may also
include technical principles, ideas, and theories
which must be remembered and applied.

4. Analysis: The student solves a problem in the
light of conscious knowledge of the parts and
forms of thinking.

5. Synthesis: The student solves a prnblem that
requires original, creative thinking

6.7 Evaluation: The student must make, judgements of
- - good or bad, right or wrong, according to his
designated standards.. '(Berman, 1970, p. 449)
In tsing the m axanomz of ‘Educational Objectives:
. Cogmh:ve ‘Domain, Sanders '(1972) suggests that’ ‘sometines %
thexe may be confusmn rega:ﬂmg classifxcanon of questions,
- “but points out that this is not.a problem since the teacher”
will be aware of the possible thinking processds ‘that: the
question ‘might induce. Another, point that et b fndeEs
stood is.that the higher leve.ls subsue the lower levels.
_For example, "evaluation subsu;nes synthesis, analysis, appli-
cation, comprehension, and Knowledge.. The assumption should
not be made that questions differ in the dema"nﬁs that are’
made upon students. Intellectual matur“ation s,ho’ut be con-

sidered ohly insofar as there are simple and diffitult ques-

tions in all categories. The es. th es may be

used at all grade ieve;s and for ‘all levels of irtelligence.
o %

% #
‘Research Studies Utilxzxng ngh- and
Low-Level Questions

Important research has been conducted into the fre-

quency and effects of high-levelsand lowjevel questioning.
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Pfeiffer and Davis (1965) used Bloom's Taxonomy of Educa- -

tional Objectives: Cognitive Domain to analyze test ques-

tions in all grade nine courses in a junior high school in
GEEREASEEER ORIS, T GRIGE E6ERCABLISH reliability of-the
classification process, the scorers separately classified
each question. The correlation between the classification
Of the two scorers was 0.87. A furthér check was made to
esrﬁblxsh reliability some three weeks aftex the original
classlfxcation. The £indings OF{hzs study indicated that t
in all sub;ects at least half of the duestions’ required
memory only. wIn social studies, it was Eu\md £hat 100 per

cent of the quesnons on civics 'requiréd knowledge of spe-
SR

cific information. . In world history, which vas ‘a course
requirdd in. a college preparatury p:oqra.m, 74 per cent uf
the questions stressed knowledge, 20 per cent ‘synthesis, a’nd.
4 per ceént comprehen$ion. The college préparatory students
were supposed to be given an enriched program.to meet their
levels of intelligence but, obviously, emphasis.remained on
the lower levels of thinking. The foregoing; and subsequent, -
research s_tlulies utilizing questioning types are surmarized *
in mable 1. :
Davis and Tinsley (1967, 1971). undertook two studies

deaung with studen‘c teﬂche:s 4n social studu-:s at the Uni-

s versity of Texas. The first study

es\that_ed 44 student

‘teachers as they tanght various classes. The t¥achers were
: achexg »




/

TABLE 1

RESEARCH s'nmiz§ kv'ru.xzmc QUESTIONING TYPES

Author, Grade ' Content Treatment statistic !
(Year) Level. - Area Comparison used Ohfcoms
Hunkins 6 Social  The effects Analysis of  Significant improvement
-l & Studies of high-level Covdgiance ‘with high cognitive level
- & questioning questioning. Better
on student " readers in both categories
achievement ’ achieved Better than poor
and critical readers. No significant
3 thinking difference in critical
g ability. ¢ thinking ability.
Cohen . _10-11 English,” . The relation- Regression High-level questions had
(1973) 3 Sciene, ship between  Analysis . negligible effects on
and frequency and pupils' critical thinking
Social’ types of ques- ability, but was not
. Studies tions to statistically significant.
changes in
critical think-
. ing ability, )
Beseda Secondary . Social The relation- - Analysis of No signifi¢ant difference
(1973) - Studies  ship between Covariance between the\two treatments
N high-level : ¥ with regard %o achievement,
. guestioning- & aught by
¢ and critical high-level
. thinking ' # were inferior in
. ability. . al thinking ability

as dompared with students
qht by teachers using
el questions

.05).

-
@



TABLE 1 (Continued) o

129

Author Grade Content Treatment sntx-tﬂ.c Outcome
(Year) Level Area \ Comparison Used g
Pfeiffer 9 Histo: ‘Classifica- Percentage - Overall half of the ques
and Davis : civie tion of © 7" tions required memory only.
(1965) questions :.One hundred per cent of
; used in - guestions in civics
teaching % - ‘required specific informa-
< according. to ~tion. In History, 74 per
“Bloom's Tlxonoﬂ 5 cent of questions stressed
. knowledge, 20 per cent
by .synthesis, and 4 per cent
comprehension.
Davis ‘and Senior Social Classifica- Analysis of AEmphasis on memory with no,
. Tinsley and Studies tion of queu- VaziavnceA -.provisién for an opportunity
(1971) Junior tions used b; s “to develop thinking. This
a student finding was evident in two
X teachers accord- studies. dealing with ques-
9 ing to Guil=~ tions asked by both students
: ford'stasks . : ang teachers.
Ryan 5-6 Social The relation- Analysis Both-low-level and high-level
<. (1971) - Studies ship between. Variance -".questions provide for low-
. R 5 % 1 of -, level achievement equally,
5 but both significantly more .
i than the control group.
. achievement. .. 5 #. 'High-level questioning was
: e 2 superior to the control
% s - group in high=level achieve-
B : ~ ment (p = .01). Low-level
= B Y ' questioning was not
significant.
‘ “ Fa s e

L
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classified according to Bloom's ;\a)(onomy of Educational

r I Objectives: Cognitive Domain. The reaults of chxs study '

“ zavealed. that woth studenit: Leackiors and; pipile acked moxe
memory quéstions than all other kinds of questiops combined.
Over half of ‘the. student’ teachers asked no questions cate- |

qonzed a appllcacxcn, analysls or synthesxs. The /sécond

‘study was based cn a, trongex desagn n:which 67 student

vteache:s in, social studtes. iwere ran\iomly assigned 'to:one, ot

fDn! groups. 3 The quesnons composed b& the groups were'

¥ analyzed by two' trained judges. “The udges ratgd_tne ques-’,

 €ions individuallyto establish reliability.. A 90 per cent

agreement was found in their ratings.. The data were sub-

jected toanalysis of variance. 'Overall, it was found that:

au questmns, for tests and . discussmns, Planned by ‘these &
| e studem: ceachers for junidr i senior school stuﬂents, .
emphasued mslnory and prov:ded l;ttle oppcrt\mity for devel-

e
| - oping thinking. pracessea 3

S Gall (1970, repo:txng ShiHE HeasaEth relaung to -

2 questxonmg frcm 1912 to 1967, indlcated that teachers'. gues—

P " “tioning practices’ have rems ned “the, o i
veats, and, that thiey have :prinarily emphasized low-Tevel.

recall.; Suppox‘t for this view'is also provlded by Decamll

: (1970) and Jaxhonck (1971).

Research has:-been helpful, if somewhat.less definite;:

¥ . in determining ‘the effects of low-level and high-level ques:

tioning upoii students. Ryan (1973) studied the relationship.




" ance oh the ‘pdst- tese: results showed thac treatmen;s empha‘- y

/groups, hpwevez, were s]iqniflcantly Better in :hls T pect ;

"assigned 104 fifth and sixth graders to three txeaments. e

g ngmncanuy dxff

 than, me control- group

. level’ quesncrung gréup ‘was riot signifigantly différent.

v § o 16

o " ¥ N %
of levels of questinniﬁg to student achievement.  He' zandomly

High=level questioning whete 75 per cent of, the questions .

were above the' knwledqe level. ],ow—level questions where

a.control group who ‘dia another nmtA An “anal

sizmg Iow—lavel and hiqh levkl quest:\oxung wexe not

nt for lnw-level cluevemen B

me}oup suh)ected o high “level :

Evel

questlogan was: supeziur to’ the control groip in kug

acluevement at the .0 level oF significafice,” but the Lows" Mg ‘ 5

In the laté 1960 s, Hunkms (1968) conducted &

similar study m.th a gmup of 260, sixth qrade pupus in, somal 3

studxea from.a large- subnrban public schocl. system. Bleven’

classes were’ randomly assigned to the followxng’\experxmental

fxeat.ment' conditicn &, which contamed 47 55 per, cent ‘apal~

B ysis*and evalnar_mn questmnsy and condition B, wh;ch con-

tained a .38 per cent knowledqe questions. Bloom' s Taxonoy

of Educational ob]ectxven. cuﬂitive Domnn was used ‘to'

detemxne the ‘levelsof questmnxng, and a multiple crmce 5

't.est of 42 question! co:reapondmg to the desanated levels

compnsed the ach jemer racmg i d were

pre tened, given the program nf msttuctmn wluch they d.n

independently ‘for’ 30 minutes daily fof a month, then t!_'ney .
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were post-tested. The data were subjected to an analysis
of covariance, and resulted in the folloying conclusions:
the employment of high-cognitive level guestions produced
significantly greater scores in social studies achieve-
ment than did low-cognitive:level questions. ‘Better
readers in both conditions achieved higher than poor
readers.

The second phase .of the research, a further anal-
i(sis ;f"!iata, determined the effects of questions on.various
levels of achievement. The results of this study indicated
that " there were no significant differences-at apy lev
except for “evaluation.” The pupils working wii:h)a{gBl
level questions.did significantly better on "evaluation!
than those working with "knowledge" questions.

The third-phase sought to determine whether the
use of/high-level questions would effectively stimulate the
development of critical thinking. The data were subjected
to an analysis of covariance. The results indicated that
pupils using questions with a dominant emphasis on analysis
and evaluation did not differ significantly with respect to
critical thinking from those pupils using questions predomi-
nately of the kndwledge type:

The relationship between guestioning strategy and-
critical thinking has been further explored by Cohen (1973).

He investigated the classroom questions of teachers of tenth
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and elevepth grade science, English and social studies to
determine whether the frequency and types of questions
related to changes in critical thinking ability.

During the first 20 weeks, five 40-minute audio tapes
"were gathered from each teacher. ‘These tapes were analyzed
and questions were categorized by the classification scheme

designed by Davis and Tinsley. Pupils' critical thirsking .

ability was by the Cornell Critical Thinking Test,

Level X at the beginning and again at the end of the observa- .

tion period. A t-test analysis was used to determine the
difference in questioning behavior between science and non-
science teachers. By combining the data from the tapes with
changes in pupils' critical thinking scores, a regression
analysis was used to indicate whether or not a relationship
existed between the independent variable, teacher questioning
behavior, and the dependent variable, changes in critical
thinking ability. ' '

These analyses.indicated that science and English
teachers asked significantly more questions than 'social
studies teachers but no difference was found in the number of
high-level questions asked. .Of specific importance to this
study was the finding that high-level Guestioning had negli-
Gible sEeests on piplls’ eritisel ehinkihg abiliey.

Beseda (1973) found similar negative effects of high-
level questioning upon critical thinking ability. He studied
521 public school students and 16 student teachers. The

S /
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students and student teachers were divided into two groups by
random assignmént. The eight teachers in the experimental
group were instructed in questioning behavior. It was found
that those teachers subsequently asked significantly more

high-level questions than teachers, in the control group.

To determine the effects upon critical
students were pre- and post-tested by the Watson-Glaser
Critical Appraisal. An analysis of coyarlance was: nsed ko
analyze the data. The students taught by the téachers doing
high-level questioning were inferior in éritical thinking
ability as compared with the students taught by teachers not
using high-level questioris. The differéncewas significant
at the .05 level. ) ;
Achievement 1evei§ were also investigated in this
shudys Bhuderie vere pre~ and post-tested by two standard=

ized achievement tests. An analysis of covariance indicated

no significant di b the two .

The foregoing research dealing with the relationship
between instructional technique and critical thinking ability
has yielded indefinite results when applied to questioning
strategy. Cohen (1973) found in his study that a limited
amount of high-level questioning existed, and on the basis of
the few groups that were involved in this type, he concluded
that such guestioning had a detrimental effect upon critical
thinking. The limitation with regard to numbers must restrict
the ‘genéralizability of this study. Beseda (1973) also-

e
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concluded that high-level questioning had a negligible effect
upon critical thinking ability. w_hié conclusion must be
challenged on the basis that the student teachers involved
were trained for the experiment. The methods of training and
lack of experience in asking questions might have been inter—
vening variables. An additional variable which may further
impair the validity of these findings is teacher attié\iie.
Puetz (1969) qid an examination of teacher guestionnaires in
an attempt to measure teacher attitude toward the teaching of
a Consumer Education unit. - Her examination showed that
teachers of those classes which improved significantly in
critical thinking ability scored relatively highly ‘in favor-
able attitudes when compared with'all teachers who responded

to the questionnaire.

Sumndry
while it is unwise to make precise statements con-
cerning research findings outside the context of the study,
certain overall generalizations are possible based upon a
commonality of results. These are as follows:
1.  Teachers appear to ask low-level questions signifi-
) cantly more thah high-level questions.
2:  Most studies indicated that high-level questioning
leads to high levels of achievement in Both low-level
thinking and high-level thipking. Hovever, the

research is not conclusive and further studies are

advised in order to present a more definite hypothesis

\




with regard to specific learning materialé and

instructional technique. .
3.  The hypothesis that high-level questioning leads to

greater critical thinking ability was not supported,
and indegd, Cohen and Beseda found the opposite .
,effect. Here again there are intervening variables
which, combined with the expressed limitations of &
each study, suggest that further research be con-
ducted. ¥

Critical Ts'inkin Ability: Definition, -

_——EH__L'——‘_DeveloEment, and Retention
Critical thinking ability has been commented upon'

by scholars in a variety of ways. There is, ‘however, an v

underlying sinijarity in the views expressed by each.
According to Dressel and Mahew' (1954), it is the process of -~
analyzing a groblem, examining its logical and factual Bdsis,
and arriving at warranted conclusions. Russell (1960) speaks
of ‘the process:of evilbation or cibegorization’consistent with
some previously selected\and accepted standard. Ennis (1962)
contends that in'order to exhibit critical thinking ability,
pupils must have _aggsped the meaning of statements, must be
able to recognize ambiguity in' reasoning, and must recognize
contradictions in statements, and must recognize acceptable . o~
- authority. Finally, pupils must judge whether a gon‘mu‘;ion
follows necessarily ‘from thd available facts. -
Perhaps the most inclusive ‘listing of critical think-

ing attributes is presented by Gross and Muessing (1971).° It
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contains the following:

10.

11.

12

13.

. holding reservati{me\ox doubts about \statements

recognizing the existence of problems, .

defining problems clearly, precisely, and
carefully,

framing understandable, useful,, testable
hypotheses gérmane to problems,

locating data related to particular hypotheses,
separating facts from opimions,

distinguishing betweén relevant and irrelevant
ata, N

that are unsupported

perceiving that there may be a number Of tenablé
or. acceptable ideas. and’opinions associated with
a particular problem,

xdentxfyxng differing frames of xeferencs regard-
ing problems and stating these viewpoints in an
objective, unbiased fashion,

. [y

inviting and considering thoughts, beliefs, and
evidence contrary to one's own predispositions.-
and .data, N

reaching tentatxve conclusions and realizing thac
many significant prcblems cannot be solved for
all time,

questioning simple solutions to complex problems
and takihg a long view on difficult, perplexing,
personal and social issues,

anticipating some consequences that may grow out
of one's commitments and decisions,

spotting contradictions in statements, data, and
solutions,

discriminating between problems that can be handled

u-. a factual, objective fashion and those that are
involved with u\presslons, feelings, and a priori

. leammgs '

"




16. and revising, altering or abandoning ideas,
opinions, beliefs, ‘attitudes, and values that . '
are unsupportablg, unworkable, or lacking in
human and humane satisfactions or that fail
to serve one in mew circumstances.

Research aimed at promoting a critical thinking
ability within the social studies context has been conducted

relative to a variety of teaching methods.

Cox (1963) utllized a.critical. th: nklng model con-
sisting of. (1) orxentaticn, (2) hypothesis ! ormuldtion, 63);
aéfinition c-f tems, (4) exploration, (5) evldence,, nnd (6)".

“generalization. Method A mvolved the use’of "springboards"

;nta open-ended discussion. leadlnq ta the conceptualuatxon ¥

6f an’ hypothesis. Method B ifvolved basically factual recall.
fifs findings revealed no significant difference in critical

\
thinking between the methods emp‘foyed. 'x'h;s conclusxon was Y

not supported by tape recordings.which by anl],ysl.s _showed

,t:ha: the group in Method A péssessed greater ,facility»ln
reproducing the critical thinking model.

" 'Rothstein (wso) emphasized. uunkmg in. presenting a
course in American History. - He/found that.students reflected .
;ncrea;}ea’ ability to apply technigues of critical thinking' b

without impaifing the acquisition of knowledge. A similar

outcome was achieved by Hunkins and Shapirc (1963) who.demon

strated a gain in critical thinking ability smong £ifth
graders by employing a case method teah}\ique; in. 'school
studies lnstructzon.\

Table 2 sumna:xzes the xesearch studies. aimed at

E » b

promotingcritical thinking ability: .




& " TABLE 2
RESEARCH. STUDIES AIMED AT PROMOTING CRITICAL THINKING ABILITY *
% Author Grade ‘Cintent  Treatment statistic HeEoame
(Year) - Level Area Comparison Use S
g 5= i " cox - Secondary ‘History Compared group t-test,  Standardized tests failed
CoT P (1963) taught with' a & .to show any difference
- - reflective between two matched groups.
e thinking model ¢ Analysis of classroom tapes
= = to ‘one taught 1\ i seemed to indicate superi-
. in a more ority for the reflective
. tzaditl.onal ‘thinking class.
: manner.
Rodnunsky 10 - History - Changes in - t-test 'Imptcved critical ability
2(1968) critical think- (p =.05). Especially
ing#effected by - . useful with students low-
a’'Fenton Inq\n:y est in this ability.
. Sequence. .
Bate 3% Social To determine if t-test ~Critical thinking in the
(1969) Studies . improvements in g Fenton. group did persist
critical think- for a period of one year.
: + - ing ability Those most deficient in
5 continued for a critical thinking
N one year period, . .exhibited highly signifi~
' cant incréase in this
v ability,
PR
R . &
: -
4 Gallt

1£4




TABLE 2 (Continuéd).

>
Author Grade Content Treatment Statistic
(Year) Level Area Comparison Used :Dutcame
o Rathltein Cnllaqe .Hiutory Emphasized ‘unavailable Increased ability to
(1960 critical think-’ SR apply. technigues of
. PR ing skills : critical thinking
: y while teaching - without impairing
& - a course in % the acquisition of
1 “ American % knowledge. -
i : History. —_— ”
b Hunkins "8 social A case method t-test This method demon-
e and’ Studies technique was strated a gain in
Shapiro used in Social critical thinking
(1960) - + Studies .. ability over the
5 instruction. lecture-test book
58 o ‘ method. ' Significance
2 . : at the .001 level.

114
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Rodnunsky (1968) studied changes in critical think-

ing affected by a Fenton Inquiry sequence.: Three groups of

social studies students were established by random assignment

of teachers. One group was taught by teachers using the

Fenton material, a second group was taught by teachers given

the same objectives but not the materials, and thé third
‘group was taught as usual thereby constituting a control
group. The Watson-Glaser Appraisal was used to measure
critical thinking ability of the studénts on tl'{rée'occasicns:
the pre-test, the post-test, and two weeks 'aftei the second
test. An analysis using t-tests was used to determine sig-
nificance at the .05 level. It was established that the

" Fenton seguence of instruction developed critical thinking
in grade ten students, and that it was especially useful with

those students who were originally lowest in this ability.

A follow-up to the study was by
Bate (1969): An attempt was made to determine whether the
improvement in ‘students' critical thinking persisted for a

* one-year period. The Watson-Glaser Critical Thinking
Appraisal 'was again used to assess the critical thinking
ability of the thrée groups of the Rodnunsky study. Com-
parisons of Rodnunsky's pre-test and retention test .of 1968
with the final follow-up test scores of 1969 showed that
critical thinking ability in the Fentor group did continue
for a period of one year. - It was also’ found that those

students of the Fenton group most deficient in critical




thinking exhibited la highly significant increase in this

ability from the pre-test to the final follow-up test.

Although a variety of definitions faf} critical think-

Sumkary

ing ability have been formulated, a consensus of opinion
holds that in order to exhibit, this ability, pupils must have

grasped the meaning of statements, must be.able to Yecognize

.ambiguity in reasonmg, must recogmze ccntradxctions in

statements, 4nd must recognize acceptable’ authoxity. Finally,.

in this regard, pupils must judge whether a cor)cﬁ on fol-
lows necessarily®from the available facts.

Empirical reseaxch has indicated that the ability to
think critically can e improved upon by applying appropriate
learning materials and instructional techniques. It has\ialso
been shown that development of critical thinking ability
could be retained for up to one year following treatments.

similar research dealing with the relationship .

. between instructional technique and critical thinking ability

has, however, yielded indefinite results when” applied to
questioning strategy. Because guestioning is one of the
basic ways by which the teacher stimulates student thinking
and learning (Aschner,  1961), it is ess"e;‘xtiavl that such a’
relationship be more clearly defined. This is particularly
inportant when one considers the general objectiVes stated

in the Newfoundland Department of Education Curriculum Bul-

letin for 1976. Emphasis is placed on the need to develop
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in students an awareness of values and of value alternatives.
It specifies the development Of an ability to distinguish fact
£ron opinion, to detect bias, to formulate an hypothesis, to
evaluate and interpret evidence, and to draw conclusions

based on logical judgements. Obviously, such objectives
envision not only the attainment of knowledge ‘but .aiso an o

ahility to think criticany. In ‘achieving this goal, social- i

studies teachers must concinue to ask que; tions and possibly

to revxse teachxng methods in’ the light of empxncally

derived data. 1t :.s towards - this goal that these xeseaxch

findings may pmvxde ‘both duection ‘and purpose. -
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Limitations of the study.

CHAPTER III
DEVELOPMENT OF MATERIALS AND METHODOLOGY

This chapter delineates the procedures used in con-.

ducting the research. - It is divided into thefollowing' main .

.
headings: *(1) Instrumentation, Treatment and 'Sample Selec- -
t.\on, (2) the Exper.unen jl Design and the Contextual Van-

ables, and (3) statistical Pmcedures. Hypot.heses, nnd

) .-

Instrumentation. Treatment, and Sample Selection’

Instrumentation

Publisher-produced inStrumentation included the fol-

lowing:

The Watson-Glaser Critical Thirking Appraisal. Re-

search has indicated that the choice of tests for problem-
solying nr critmal think:.ng is quite.limited. Mthough’ the
predmuve validity of the' watson—Glaset Critical 'l‘hinking_
ggxaxsal is undetermined, 1t is recognized that "data on
“the test justify as empirically useful® (Buros, 1972). It
is fllrther stated that the test appears to measure both
general m;gnlgence and certain logical reasoningabilities,

and that, in.general, it is quite adequate for the appraisal

.of critical ;hinkihg at the secondary ‘school level. Pub-

lished by Harcourt, Brace, and World, this teést has been
. B W

29




-
o widely used as a research instrument.

The material takes spproxinately an hour to adfinis-
ter, and provides a_total score and five 'sub-scores which
measure specific aspects of the ability to. think critically.
These inclnﬁe (1), drawing sound inferences from a sumiary of .

e
facts; (2) recogmzing assumptions 1mplxed by a statanent'.

(3) reasoning lngxcally by deductmn. (4). reasoning lugl 4

cully by interpretatxon. “and’ (5) discriminating between ;

e pi stmng and weak axguments. This r.est 1s :ecommended faz

stwdents above " thie grade nine level: ! . 5

Text. The students used the adopted grade ten

CanadianSociety: Issues -and Concerns course materials.
The specific booklet was from the Man in Society series

_entitled Minority Groups, published by Maclean-Hunter Learn-

ing Materials Company (1972). "By examining a number of x

typical probléms. and 'accoqmliéhmen:s of representative
siinority. groups in Canada, this topic attempts to broaden
| the stﬁdenvt's awareness of the mu;tiplicity of cultures in
ouz society with a view to the consequent advantages and

aifficulifes for' the members of the minority ‘groups and the - <

rest of society. “Although not !ughly structured, Mnorl.tx s s ¥ B
Groups does examine the following: ﬂwha? is meant by'a

minority group, and the different kinds in Canada and New- v
foundlanid; problems facing the Canadian’ Government in'attempt- "' . . 38

ing to treat-all segments of society-fairly; the contributions:
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of minority groups to the culture and their value in keeping
the culture growing; and the need for a fair hearing and
treatment of all groups in society.

Due to the nature of the experimental program, it was

also pecessary to develop treatment materials and treatment

procedures.

Construction and format of test-type materials.‘ The
treatment material consisted of two sets of questions as
determined by crjteria for high-level and low-level question
types, two sets of corresponding teacher guidebooks, and an
outline.of the treatmént followed by students in the control
group. . s

a ma)pr concern ;in. the compuauon of question sheets
was’ to define cleatly the obje:;txves, wcontent, and teaching
strateqy. Txeat_ment 1 (low—levelAquesEions) sheets contained
1qu-18vel objectiveés as detérmined by Bloom's Taxonomy of
Bducational Ob]egt).ves mqniti}we deain. These learning

outcomes 1nc1uded the xe.membering of factual material, and

also Fepresent the lovest ievel of \mders‘tandxng (see
Append;x c. Treament 2. (hlqh-lavel quescions) sheets con-
tained qnestwns fomulated acmzdlng +to the objectives

.defined for analysis, synches;s, and’ evaluatinn in the

Taxonot  of Educational Objectives: Co nitive Domain (see

p
Appendix ﬁi}\ = . 2 .
BotB\sets ‘of questions, high-level and low-level,

‘were listed in random order 'under ‘a summary of unit topic .




and submitted to a panel of six judges .{see Appendix A).
This panel consisted of two experienced -teachers, two Faculty
members from the Department of Curriculum and Instruction of
Memorial University of Newfoundland, and two'graduate students °
in Education.. All members of the panel were thoroughly
familiar with Bloom's Taxonomy of Educational. Obl'ecti\;es: 5
Cognitive Domain and its applicability to questioning
strategy. . % ) .

Each judge identified question-type on’ the basis of
Low- er(high—level. Of the,127 questions submitted, 71 were
Classified as low-level, andl 56 weré high-level guestions. .
The percentage of m-'._animigy on type selection was approxi- ‘
mately 70 per cent, ana where judges d1d got concut, @ | . -
wajority of opinicii was abcepted by the resesrchér.’ Because S 4
judges were everly divided -on.the taxonomic classification:
for five ite.pé, these were assigned, for'consistency, to the

high-level category (see Table 3).
» TABLE 3

PERCENTAGE OF AGREEMENT ON TAXONOMIC CLASSIFICATION
OF QUESTIONS BY THE JUDGES

No. | _ T (low-level) | T, (high-level) ., Total
All judges i &0 B % . 68
Five ‘judges 8 % 5 : 13 .
_Four 'judges 7 .6 13

Three. judges 2 2 3

Figures ‘are rojinded to nearest per cent. '

' >~
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Whe taxoneiic classSTiSation of questions by the
six judges and the researcher was then used to compile
appropriate question sheets for use in Treatment 1 (low-
level) and Treatment 2 (high-level). Since both question
types were premised upon the requirem;.nt that all students
read and study each unit of the students’ test, Minority
Groups, a uniform procedure was followed for the construc-
tion of both Treatments 1 and 2. This procedure required
that teachers describe the text content by following the
summary which preceded each set of unit questions in the
teachers; guidebook (see Appendices C and D). During the
reading of the corresponding unit from Minority Groups,
students were permitted to ask for, and'receive, clarifica-
tion of the content. Following the distribution of the
questioning work sheets, each group worked independently on
the assigned material.

i Treatment 3 (control group) followed the identical
procedure as the experimental groups up to, but excluding,
the distribution of question sheets. .Each student in Treat-
ment 3 followed a prescribed program Bused upon extended

readings in the topic area, and the writing of reports.

These students were not subjected to questioning of any kind,

and continued their program within the resource center (see

Appendix E) .
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Treatment

I -

, This study compared the effects of low-level and
high-level questioning strategy and a control group, not
subjected to questioning bias, in order to determine if

there were differences in critical thinking ability. " g

Random ass'gnment of individuals to treatment
groups. Specific steps were conducted in the o A——
tion process. Students from each class were randomly
assigned to three different fgroups. Bach group within the:
class was then randomly assigned to a treatment'on the
‘basis of low-level questions (T;), high-level questions
_(r3), and the control group (T;). The overall distribution i

of students according to treatments is shown in Table 4. B ¥,

TABLE 4

SAMPLE DISTRIBUTION BY TREATMENTS

Class .Class Claks Class Class *
A B c D E

Treatment Total
- " ’ )
Tl 10 -10 10 10 12 52 "
T, 10 10 12 10 10 52
Ty 10 10 11 107 10 51

’
Of the 155 students who participated in the experi-
mental study, 142 completed. both the post-test and. the

delayed post-test. This discrepancy resulted from a
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failure of some students to complete both tests, or pro-
longed absences during the experimental period. Therefore,

13 students from the original sample did not provide data.

Orientation of teachers. Two other teachers
participated with the researcher in conducting the study.
The proximity of working conditions within the school made
it possible to maintain a constant and personal contact
with all aspects of the experimental stuéy. In addition
to an initial conference, and on-going discussions with the

* teachers involved in the study, a written statement of
BraadiEs s SeY th.entuEe \EIeIsley BE poroud End
thereby minimize the effécts of‘extranez‘ms variables. Dur-
ing the experimental pefiod of 21 days, teachers refrained
from actively engaging‘:_in . teaching.
Their function was to assist in coordinating the students'
use of the materials, and to supervise indegendent group

activity according to the treatment.

Treatment procedure. Specific treatment procedures
were employed in the study. -Due to randomization of stu-
dents within classes, low-level and high-level treatments
took place within the classroom. To avoid working within
a restricted space, the control group (T3),‘ was .given
access to* the resource center. Although cdoperation was
permitted among L E e — T

munication was allowed between treatment groups. ' In this

i
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manner, the text materials used in the study remained the

same for all three treatments. Emphasis was placed solely

upon the manipulation of within the
procedure according to the’ following conceptualized format,

as outlined in Table 5.

‘TABLE 5

MANIPULATION OF COMPONENTS WITHIN THE
TEACHING PROCEDURE

1 2 3

Presentation ”

Narrative in Text x Y X X

Ol;portmity to clarify C s

text material x x X
Diagnosis 2

Questions as teaching

strategy X X, o

Feedback x X 0

Post-test x x x

Delayed post-test : x X x ¢

The X's indicate the components that were used'in
tk}é procedure while “the 0's indicate those ' components not |
1
used. X indicates use of low-level questions, and X, |

indicates use of high-level questions.

i
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Sample ‘Selection U 3

In cooperation with the principal and staff of
Ascension Collegiate, Bay Roberts, Newfoundland,-and by
permigsion of the Avalon North Integrated School Board, ﬁve
grade \:an classes in social studies were made available {or
the experxmental program. The combined total was 155 stu-
dents. Due to the constraints of time-tabling within the
school, individual students ixad been assigned to groups for
social studies. Hen’ce, the students enrolled in the Man in
Society series were drawn from a variety of grade ter?

classes and teflected no part).cular ‘acadenmic stahdard or

The Experimental Design and the

Contextual Variables

This study was a comparative analysis of grade ten

students enrolled in the social studies courses Canadian

Society: Issues and Concerns.

The Experinental Design

’ campbell and’Stanley's. (1966) Design § (Post-test-
By control Gous pesigul wes aldbred socoxdtig to the '
following form:

R ‘X 0y 0,

R x ! 701 0,
R x 0y 9,
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R represents the random Pssignment of students
within five grade ten social studies classes to experi-
mental and control groups on the basis of types of questions.
X represents the treatments.
0, and 0, represent the post-test and delayed post-
test. )

While stating that Design 6 (Post-test-Only Control

Group) is greatly underused .in educational ‘and psychological

research, Campbell and Stanley inﬂipaée that this is not due

to an inadequacy Of the design.  They point out: that the

most.ad all-purpose as of lack of initial
biases ‘bé;ween groups ‘is randomization. Hence, ‘it is- pos-
sible to omit the pre-test without jeopardizing the essen-
tials of a true experimental design.

The use of partial random assignment in this study,

as well as an emphasis on a-method of teaching in a new

‘subject area where prior knowledge was limited, suggested

the appropriateness of this design. -Moreover, the material
could be presented to students so that the treatments and
post-test formed a single natural packaée. The design also
eliminated a majority of factors threatening, the internal
and exfernal validity of the study.’ Since Design 6 controls
for variables such as history, maturation, .te‘gting, instxuj
mentation, .regression, selection, mbrtality, ;nd interaction
of selection and maturation, internal validity is safe-
guarded. External validity, which ;sk§ the question of

'
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generalizability of the study, is also partly maintained
since this particular design controls the interaction of

testing and treatment (Campbell and Stanley, 1966).

LY
The Contextual Variables

Within the context of the experimental study, two
variables must be considered. Those are concerned with the

school and the teachers involved in the study.

The school. Ascension Collegiate, situated at Bay

Roberts, Newfeundland, is 3vregional high school. - It had,
at ‘the time of this study, an enrolment of 763 students,
and a téaching staff of 34. Operationally, theschoo} i
divided-into departments made up of English, mathematics,
social stddies, science, and French. Each aéparmenc is
under a Deparmépt Head, and has a teachers' preparation
area adjacent to classrooms designed for its specialty. In
addition to classroom facilities, there is a large, well-"
equipped resource center, a Home Economics center, a labo-
ratory area, a gymnasium, and a cafeteria.

Ks a regional high school, Ascension Collegiate
serves eight communities, each.having a population of under
4,000. The SDCLO'ECOHOMC background is smulax in all
communities. The residents, of Englxsh, Irish, and Scot-
tish ancestry, work in stores, garages, the civil service,
and in labor and semi-skilled activities related to con-

struction, farming or fishing industries.
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.
Teachers involved in the experimental study.

Teacher A. This teacher had 10 years' experience
Zeschiek A
at various levels of education. Presently holding a Grad-
uate Diploma in Guidance, he has taught.ip adult education
centers and at the Fisheries College in St. John's, New-
foundland. Although new to Ascension Collegiate, he held
a similar position in social studies in a regional high

school’ under the same Avalon North Integrated School Bcaz:/

* Teacher B. Specializing in 1eunxng resources,

thxs teacher has taught high and junior high classes in

| English, mathematics, and social studies. She has 12 years
teaching experience, six at Ascension Collegiate and one in
Lebanon. She was employed as a part-time librarian and
director of the resource center, as well as teaching in

social studies.

. Teacher C. This teacher has taught social studies,
primarily at the grade ten level, for the past eight years.
Previous teaching experience inchuded a&ninistration posi-
tions in all-grade and high schools, and as a staff teacher

in various high schools in Newfoundland and Labrador.
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Statistical Procedures, Hypotheses, and

, Linitations of the Study

Statistical Procedures

After the post-test and delayed post-tést were com-
pleted and scored, the data were subjected to an analysis
of variance. A one-way ANOVA with two measures of effect
was used to test the hypothéses in this study. If signifi-
cance was found at the .05 level, a Scheffe test was

employed for further exploratory and interpretative pur-

poses.
TABLE 6 " 5
STATISTICAL LAYOUT !
Critical Thinking.Ability
Low-level a 2 X 111 12
questions (T;) FS & X nll 12
High-level X 121 12 s
I's o
questions (Tz) X n2l 12 2y
control x 13112 |
T i . -
(1) . X n31 12 gy,

: Y112
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Notation used in the diagram for statistical layout
is as follows: Individual: 1 - n; level of questions: 1,

2,3; post-test: 1; and delayed post-test: 2.

Hypotheses
Following are the null and altertstive hipotheses

of. this study:

1. There is no :uqnifxcant difterence in. critical minklng

ab).lxty as..indi by the post scores of
recewmg matenals followed by low-level questions,
high“level ‘questions and the ccntral with no question-
ing bias.

Lo d. ™ Waa,

There is a significant difference in critical thinking
ability as indicated by the post-test scores'of students
receiving materials followed by low-level questions;
high-level questichs and the control with i1 §ES TGS

ing bias.

s ".1.1~" Eag, F P g

|
| The three hypotheses that follow-are to be tested

only if hypcthesis 1 is rejected.

27 miste 5s o significant difference $n critical thinking
ability as indicated by the meufis of the post-test

. scores, of séudents receiving mace:isls‘ followed by low-
level guestions and students zecewmzj h;gh level

questlons with identical materials.
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ot Rra. = Maa.
There is a significant difference in critical thinking
ability as indicated by the means of the post-test
scores, of students receiving materials followed by
low-level questions and students receiving high-level
questions with identical materials.
>

B ovaal ¥ dag,

. There is no significant dxfference m cnucal chxnkmg

ability as indicated by ‘the po: scoxgs of

receiving materials followed by low-level questions and .

students’ receiving identical'materials followed by an
absence of questioning bias.

Bl Wma, T Maw

There is significant difference in critical thinking
ability as indicated by the post-test scores of students
receiving materials folloved by low-level qnesti:ns and-
stidents receiving identical materials followed by an

absence of questioning bias. ! g

S SR TRN

There is no significant différence as indicated by the
post-test. scores of students receiving materials fol-
lowed by high-level questions and students receiving
identical materials followed by an al;sénce of ‘question-"
ing bias. : P .
. H_ :

" Ml =, Maald,

L3

A
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There is significant difference as indicated by the
post-test scores of ‘students xeceivigg pabexbais: Bl
lowed by‘ high-level questions and students receiving
identical materials followed by an absence of ‘question-

ing bias.

Lt

There is no significant difference in critic%l thinking

ability as xndxcated by the delayed post-test' scores of

those students who teceived materials iollowed by low—
level questxons, high—level quastions and the contxol

whkn nogiastaoning bias)

By ¥y

¥2..2 LT

There is a signi Lcant dlfferénce in critical thinking
ability as indicated by the delayed post-test scares

of those students who received matérials followed by

-low-level questions, high-level questions and. the con-".

trol with no questioning bias.
By # vz zfu;,__;

The three hypotheses that’ follow “are to be' tested

only if hypothesis 5 is rejected.

6.

Theré is no significant difference in crif

calithinking
ability as indicatéﬂ by the means of the defayed ;ost-—
test scores of those students vho received mterials ¥
ioIlowed by lw-level questidns» and a_gudents who

rece;ved high—level questxons with identical materials.
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There m_\a significant difference in critical thinking
ability as indicated by the means of the delayed post-
test scores, of those students who received materials
followed by low-level questions and students who
received high-level guestions with identical materials.

B Y. ¥ Yo

There is no significant difference in critical ‘thinking

ability as indicated by the delayed post-test scores ‘of
students who received materials folloved by low‘level
questions and those students who reéceived identical
materials followed by an absence of questioning bias.
Ho¥ P00 2’
There is a sigl;ificant difference in critical thinking
ability as indicated by the delayed post-test scores of
students who received materials followed by low-level
questions and those students who received identical
materials followed by an absence of que‘stioping bias.
Hy: vy 2% ¥3..2 V
There is ,uo significant difference as indicated by the
Heiayed pasit-test: soapes OF thold stnaunts b Fecstved
naterials folloged by high-level questions and those
students who received identical materials followed by

an absence of questioning bias.

of M.2..27 ¥.3..2

SEUTLTT L S,
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There is a significant difference as indicated by the
delayed post-test scores of those students who received
materials followed by high-level questions and those
students who received identical materials followed by

an absence of questioning bias.

Byt W ¥ Gigaa

Limitations of the Study
Tangential to the central question of whether or
not the treatments did have an effect are the following

limitations:

Interaction outside the classroom. While there was
considerable care taken to preglude communication of any
kind betweén groups during the treatments, individual stus

" dénts were unsupervised in ‘the time between treatments.
Although students were grouped fZ‘: social studies, other
opportunities did exist for interaction under a variety of
cifcumstances within the school. The degree. to which stu-

dents from treatment groups may have interacted miust be

taken into account and regarded as a confounding variable.

Standardization of treatment. The \mifoz‘mity of

the treatment:procedure was facilitated by the proximity of
the teachers involved in the study. However, regardless of
close supervision, on-going discussion, and writtén direc-
.tives, no precise cer‘tainty can be placed on the extent to

which some deviation may have occurred.




47

The participation of three teachers in the treatment

procedure is also a limitation. The absence of teacher
intervention in students' work does not ensure that the
presence of a particular teacher may have influenced stu-

dents in some way.

Effectiveness of the test. The Watson-Glaser Crit-

ical Thinking Appraisal, Form Ym, was used in both the
post-test and the delayed post-test. While the validity
and reliability of the test has been verified, the Qegree

of multiple 1 ence must be idered In

order to overcome this difficulty, the Design 6 (Post-test—
Only Control Group) was used and a lapse of onme month, was

allowed before repeating the test. However, it.cannot be

‘assumed that such a delay was sufficient to.erase the

effects of prior treatment.

Arepresentative group. Another limitation of the

study is that the sample lacked complete randomization. The

study included partial random assignment, in that students
WABHLn SIasses WEtS PiAtoLLY ARELGRE)ED WEeRtRSRE GEOUDK)
and the groups yandomly assigned to treatment.. The study
may lack generullza.billty to the extent that randomization

id qualified.

The length of the experimental period. It is not
known if the time allotted to treatments was sufficient to

enable students to become skilled in using analysis and

-1
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evaluation questions. It is possible t_hat different levels

of achievement with regard to hxgh—level questions would
require different time periods for mastery. 4

The effects of these limitations of the study, either
singly or combined, cannot be precisely determined. However,
in each case preventive measures were taken to diminish the
effects of the confounding variables. This study is pre-

sented, therefore, with its limitations, in anticipation of

coritinued reséarch.into the rélationship between critical ~

thinking and questioning types.

S




THAPTER IV
PRESENTATION AND SUMMARY OF THE FINDINGS

This chapter is concerned with reporting, analyzing
and discussing the datd gathered in this study. It is
therefore divided into two sections: (1) presentation of
the findings for the post-test and the delayed post-test,

and (2) discussion of. the fipdings.
Presentation of thé Findings

Both the post-test and the delayed post-test data
were subjected to a one-way analysis of variance with three

treatment levels. .

Post-test in Critical Thinking Ability

The cell means for critical thinking ability across

each tre level are pre in Table 7.

TABLE 7

CELL MEANS FOR CRITICAL 'I;HINKING ABILITY
FOR EACH TREATMENT LEVEL

Treatments N | Means S.D. S.E.

1 low-level questions 50 54.5622 « 7.82 1.10

2 high—}evel questions ' 47 55.2128 7.74 1.13

3 control * . 45 56.1778 6.49 0.96
49

!
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An examinaticn Gf-the differenceq between the means
of the experimental groups reveals that the obtained differ-
ence in each case is not sufficiently greater than the
standard error. ‘This interpretation is confirmed in the

statement on main effects.

Main Effects

Bat Y™ ¥aa™ ¥aa

. +This statistical hypothesis, that there is no sig- -
nificant 3ifference in critical thinking ability as indi-
cated by the post-tes acores’of istndents receiving materials
followed by low-levej;uestions, high-level questions and
the control with no questioning bias, was tested against the
alternative hypothesis that there is a significant differ-
ence in critical thinking ability as indicated by the post-
test scores of students vreceirving materials followed by low-
level gquestions, high-level questions, and the control with
no questl:mhﬁ bias.

’ “An analysis of variance indicated no significant
difference at the .05 level. The null hypothesis was there-

fore accepted. These results are presented in Table 8.
TABLE 8 - .
RESULTS OF THE ANOVA ANALYSIS (POST-TEST)

> Sum of an Signifi-
Soyres Squares 225 Squares B Matis cance
Bt. 62.3636 2 31.1818 0.571 N.S.

Wt. 7594.7566 i3 54.6385
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Since significance was not determined at the:.05
level, the Scheffe Multiple Comparison Test was not con-
ducted.

‘Simple Effects .
According to the analysis above, that there was no

significant difference between + the null

YP
must be accepted for each of the following:
(1) Treatment 1 (low) and Treatment 2 (hxgh)

Hys

M1t ¥l
(2) Treatment 2 (high) and Treatment 3 (control)

H

Yiga. T Baa,
& 3 :

(3) Treatment 1 (low) and Treatment 3 (control)

Y. M.

Delayed Post-test in Critical
Thinking Ability N

The cell means far critical thinking ability across

edch ‘tre. level are in Table 9.

TABLE 9

CELL MEANS FOR CRITICAL THINKING ABILITY
FOR' EACH TREATMENT LEVEL

Treatments ‘N . Means s.D: S.E.

<
1 low-level questions 47 56.1489 7.37 1.07
2 high-level questions 51 56.3725 7.38 1.03
3 control 44 57.3636 6.19 0.93
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An examination of the difference between the means
«
of the experimental groups in the delayed post-test reveals
_that the obtained difference in each case is not suffi-
ciently greater than the standard error. Hence, there &
n‘o significant difference. This analysis is confirmed

in the statement on main effects.

Main Effects

Bob Widoid ¥ Mo & ML

This statistical hypothesis, that there is no sig-
nificant difference in critical thinking ability as indi-

. cated by the delayed post—tes\; scores of those students: who
received materials followed by low-level questions, high-
level questions and the control with no questioning bias,
was tested aghinst the alternative hypothesis that there
is a significant difference in critical thinking ability as
indigated by the dglayed post-test scores of those stuéents
who received materials followed by low-level questions,
high-level qifestions and the control with no questioning
bias. &

An analysis of variance showed no significant dif-
ference at the .05 level. The null hypothesis was there-
for; accepted. These results are presented in Table 10.

since significance was not found at the .05 level;

P
the Scheffe Multiple Comparison Test was not conducted.

R
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TABLE 10
RESULTS OF THE ANOVA ANALYSIS (DELAYED POST-TEST)
sm of ¥ean - Signifi-
Bource Squares D ppunies ¥ MO cance
Bt. 37.9006 2 18.9503 0.383 N.S.
We. 6874.0476 139 49.4536 3

Simple Effects.

According to the analysis above, that there is no

significant di between , ‘the null hypoth- |

.esis must also‘ be accepted for each of the fol‘lwing:
(1) Treatment 1 (low) and Treatment 2 (high)
Bt a2 %.2.4

(2) Treatment 2 (high) and Treatment 3 (control)

B w32 ™ %.5.9
(3) Treatment 1 (low) and Treatment 3 (contxol)

Bt Ma.2® Y ana

Summary of the Findings

The foregoing analyses of data showed no signifi—
cant differences ih acquisition of critical thinking ability (g
a-.n\ong three g:oﬁps of students: those involved in low-level
type questioning, those involved in high-level type ques—

tioning, and those receiving identical materials followed

by an of i Anticipated use of’
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the Scheffe Method of Multiple Comparisons, intended for
further analysis of data, was not justified on the basis of
research findings.

Examination of the mean scores also indicate that
the ability to think critically is not characteristic of
the :salnple. Thus, not only is there no divergence between

- treatment groups, but all groups were somewhat deficient in
skills essentlal‘.tox‘ critical thinking. Trends ‘towards an
improved critical thinking ability suggested. in the means
for treatment groups in the delayed post-test may be
ascribed to the repeated use of the Natu:on-Glaser Critical
Thinking Appraisal, W ym.

It should also be noted that experimental mortality,
or differential loss of respondents from the comparison
groups, was encountered. This difficulty, though slight,
occurred as a result of student absences at the time of

testing, or elimination due to a prolonged absence during

the period of Mortality in the follow-
ing groups: 1 low-level questions, 3; 2 high-level gues-
tions, 4; and 3 control, 1. ]

| "

“



CHAPTER V
SUMMARY , DISCUSSION AND RECOMMENDATIONS

The purpose of this chapter is to present an over—
view of the study, and to define more clearly the educa-
tional implications inherent in the study. The chapter is
divided, therefore, into three sections: the first, pre-
sents a summary of the study; the second, deals with a
discussion of the findings; and the third, offers recom-
mendations based upon information/phnd observations arising

from the study. .

Summary

The purpose of this study was to determine the
effects of low- and high-level questions on the acquisition
of critical thinking ability and the retention of gains in
critical thinking ability effected by question types.

In cooperation with the principal and staff of
Ascension Collegiate, Bay Roberts, Newfoundland, and by
permission of the Avalon North Integrated School Board,
five grade ten classes in social studies were made avail-
able for the experimental program. Due tDkthe constraints
of time-tabling within the school, individual students had
been assigned to groups for social studies. Herfe, the

;A £
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155 students enrolled in-the Man in Society Series, who
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took part in this study, were drawn from a variety of grade
ten classes and reflected no particular academic standard
or intelligence level.

Following random assignment of students to treat—
ments within classes, each class used the’sa‘m'e materials
but differed with respect to treatment procedure. Treat—
ment matérial consisted of two sets of questions as
determined by criteria for high-level and low-level types

identified in Bloom's Taxonomy of Bducational Objectives:

Cognitive Domain. Treatment 1 used a teaching procedure

which stressed low-level ions emphasizing

indicative of learnimg outcomes representative of the
lowest level of understanding. Treatment 2 employed a
teaching procedure which stressed high-level questions and
emphasized learning' outcomes as defined for analysis,
synthesis, and evaluation. Treatment 3 consisted of a con-
trol group which received no supporting learning experi-
ences based on gueneranthy, meratagyy

The Watson-Glaser Cr: ‘al Ti king Appraisal,
Form Ym, was used on two occasions: as a post-test
im:\edia!‘:ely following the experimental procedure of 21
days, and as a delayed post-test one month after the post-
test. A one-way ANOVA with two measuxes‘ of effect was

used to analyze the data.
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Analysis of t:h‘eA data revealed that low- and high-
level questions had no influence on critical thinking
ability of students in social studies at the grade ten

level.

Discussion of the Findings

Before discussing the results of _this e:xpeximenc,
& shcu;d be pointg out that these finding_é are relative
t6 the subject matter, grade level, and: background of sub-
jects utilized in thil research. Sindings wark obEilngd
in a study of the effgcté of questioning types on critic;!.
thinking ability of students in social studies. Subjects
were 155 students regularly enrolled in one regional high
school serving middle— to low-income families. Implica-.
tions from this study gre necessarily limited by these
circumstances, and to the population of which. this sample
is representative. ’ ;

The results of this research showed that there was
no significant difference in the acquisition of critical
thinking ability among three groups ¢f students: those
involved- in high-level questioning, those involved in low-
Levefcype questioning, and those receiving identical

naterials followed by an absence of category ‘questions.
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Those findings are consistent with Hunkins' (1968)
research which indicated that pupils uing questions with
a dominant’ emphasis on analysis and evaluation did not
differ significantly with respect fo'critical thinking
from th;ise.pupilé using, questions predominately of the ™
Kknowledge type. R ‘ CA

The results of thls study do'not,. however,. gu;;pozt
the -hypoghésis suggested by Cohen (1973) that high-level
questmlung had a negatlve effect on critical’ thmkinq
abl.l:tty, or, as indicated by Beseda (1973), that hzgh-level
questions were inferior to low-level questions in promoting
this ability. It should be noted that in both of those
studies teacher-student interaction was a distinct pos-
sibillty. In the present Study such interaction, although
a Limitation, was much more closely controlled since
teachers had no active purtxmpatxon but retained only'a
supetvisory capacity.

Observations of ‘student behavior' during the study
indicated 'that students, in general, were .deficient in
school experiences that would'foster amalysis skill devel- '
upment essential to h.\gh-level mental pmcesses. Lack of
student training in logical types of thinking meant that. .
students were.frustrated, and to some extent threatened ' .
by ‘the expeximent;l situvation in which teaéher ‘quiaance.
vas omittedl This difficulty vas likely compounded by the

fact that students were tandomly assiped tp f_:eatments.
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It is logical to assume that homogeneous grouping of stu-
dents according to prior norms such as high or low reading

ability relative to questioning types could well have

influenced differe in scores treéatments.

A further consideration ‘must be made with regard
to the time during which students were exposed to treat-
ments. The time period for the experimental study was 21
days. ! Although intensive stimulation was provided by ques-_

‘tion types during this period, the treatment procedure may
“‘not have been sufficient to affect learnxng deflclencxes

in the area of critical thinking.

. ) 0
Finally, the specific skills requisite for increasing

an ability to think critically were not taught in this
study. The use of quéstioning types in the experimental
procedure l;rssupposed that such guestioning stratfiay would
stimulate, or reinforce; a critical thinking ab11 ity that,
though latent, had as vet not developed as a consamus
process in problem-solving. Comparison of the mean scores
of .the three Ereatustit groups clearly indicated a low-level
of ability in critical thinking for sgndents at the grade
ten level in soc_ial studies. 'It is logical to assume,
therefore, that subjects confronted with analysis, synthe-
815, and’ evaluative questions lacked the competency k6,
dedl with such questions, and could not reasonably be.

“ expected to benefit from such experiex"lce’s.v

rl

By
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N
Interptetatxon of the results of this experlment

suggests that critical thinking ability skills are not
presently being developed by students in social studies.

While stages of intellectual maturation at which such |

skills are most readily accomplished were not determined i

in this study, it is clear that learning material and

instructional techni based on ioning types do not
suppor't the acquisition of thee skills. In order to answer
effectively the questions raised in this discussion, it is
necessary that further systematic research be conducted to
verify, or re;ect, a relationship between questioning’

! * 5 strategy and crdtical thinking ability.

Recommendations for ‘Further Research

Based upon the findings and the conclusions of this

study, «he following specific ions are

for further systematiciresearch relating to the effects of
, different levels of questioning on critical thinking
Vability: :
1. This study should be :ep]‘.icat:ec; in i¥s similar
s ' " form using high and low critical thinking ability
_as a p:iot measure in determining treatment groups.
2. This study should be replicated in its similar’
¢ "form following the intrbduction ©OFf an instructional

program designed to make students aware of critical

thinking skills and the procedures implicit to .




problen-solying.
3. Replication of this study according to the changes g &
suggested above should not be less than one month .
in duration, and should involve more schools and
grade levels. ' Y

The first two recommendations are based-upon the

’

finding of this present study. that a low—l'evel of critical
thinking ability was found in all treatfent groups. The

first recommendation purports to show that students with a
demonstratable competency in critical thinking would bene-
f£it from reinforcements derived from high-level questions,
whereas students lacking these skills would fail to improve
significantly. The secwd recommendation is based upon the

observation that critical thinking ability skills" have not

been adequately developed among sch‘ents in grade ten .
Social studies. An instructional program emphasizing skills
in solving problems in the social studies would provide a
common experience against which specific learning ohtcomes
could be matched. .The explicit use of applying Gritical

thinking skills to question type could offset learning

deficiencies ‘in critical ing that y' persist.

& The third recommendation al‘:knowledqes the fact that
the sample used in this exheriment was drawn from a popula-
tion of tenth grade students from one regional -high- school.

* This, the findings/0f this study can osly be-gendralived to

similar populations that have similar charactéristics.
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The following text type materials will be used in
conjunction with readings from the "Minority Groups® book-
let in .the Canadian Societx’: Issues and Concerns series
for grade ten social studies. The salientpoints of ‘each
reading are briefly ‘Sumarized in order to clarify rele-
vancy of questions to text material.

The guestions are based upon' the criteria for

classification as provided in Bloom's Taxonom: of Educa-

tional Objectives: Handbook 1, Cognitive Domain.
Y




' 4. What is the difference between "melting

70

A brief introduction to the topic defines such terms
as "melting pot," "salad bowl," and "mosaic." There is a
reference to Canada's cultural diversity, with specific
attention given to the two founding cultures, the absence
of long-standing traditions, and the unique contributions
of immigtants. . '

\ It emphasizes the problems ana benefits that derive
from a pluxausuc society, ‘and poses questions dealing *
with: the_ expectations of minority groups -about life in
Canada; the ‘prqblemk of adjustment that they have met; and

thé reaction of Canadians to the presence of newcomers.

Item - . Classification

Explain why Canada has’bécome a nation Y
made up of diverse cultures.

From your own experience ox zeadings,
give several examples of cultural or
ethnic lnfluence and describe each one.

3. "How have the presence of minorﬂty groups

affected Canadian society? N

pot" and "salad bowl" philosophy?
5. What'is a "minority group"?

6. What is'the dxfference between a
* pluralistic soc;ety and an homogeneous ® r,
society? .

Fe How would you 1‘dent1£y the socfety
within your classroom, your school, your §
community, your Province, Toronto? -

8. How would you defend one”of the
following statements? &y




—

n
ey -
(a) canadians should be similar in outlook
= and customs.
(b) Cultural diversity offers greater i
benefits for Canada than : : =
homogeneity. oy b
‘e § 2 5
o2
- ¢
o
« " |
|
i
1.
|
i




N 12

The Gallup Poll findings taken.in 1970 indicated,
that Canadiap views on immigration have not changed over!
the previous decade. Two-thirds of those polled did not
waft immigration. '

The Poll is broken down to show regional and occupas

tional percentages. Specific reasons are also given for _

-
and against immigration with percentage points showing rela-

tive support. for. each reason. | - = Sz
Item A Classification
1. ‘Draw a bar graph to {liustrate Gallup” Uplea b AR
Poll results of Canadian attitudes: TR 1
towards immigration-for.1970. oo

2. How would you account for large dif-
ferences in regional statistics? . 5

3. How would you account “for large dif-

ferences on the basis of occupation? ' -

4. Is the argument of ™an empty country®
consistent or inconsistent with the
clain regarding the: jobless: situation?
Explain. 3

List the réasons that aré given by
those who do not wish.i i

- 6. List the reasons that-are given by thoses -
_who ‘wish-an increase. in. immigration. -

7. Which region: shows gxeatest suppcrt far
immigration? 'rhe least. support?

8. Which nccupatlon shows greatest uuppoxt
for imnigration?. The least suppoxt?

What _does the Galiup. Po.'l‘ ‘indicate: ~ - -
about Canadian attitudes'towards .-
immigration? .
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'lfnllform:agnmt

1




8.  Prom-the characteristics listed £t

74

A series of four articles discusses the origins of
a varigty of'gmup's within Canadian society. The first
three deal with the background of particular immigrants,
suggesting their reasons for' coming to Canada, their charac—
‘teristics, and, to some extent, their expectations. The
f£inal article is. a diverse collection of customs and’ tradi-

tions” that reveal the cultural 'aifferences teflected in

Canddian society as a whole.

Ttem | Classification

1. What is it that hes sttracted the B
Baergs to Canada, and how will they
make a living?

2. List the things around the Vandenbosch

" * household that seem different.

3. What is meant by the term "cultural
baggage"? A

4. '_Iaéntify examples of cultural .baqqage.

o

.
7. Complete a chait for each fmily g [
1ndxcate cleazl <

5. What kind.of activities did set_h get
h;to in. Canada?

What
‘have about L'I.fe in Canada?

(a) xensona for coming to canada
(b) chancte:ilucs of eagh gzoup
‘or person.:’ ’ ; v

select two or more which.you eonsxdet
nost desirab: ‘ana explaxn why. '+ e o

%
\{i
!
|




10.

11.." How
. _benem: Canadi.

From-the reason given abnve, select one
or more which you consider most true for
each group.or individual. = -

Besearch the names of three weu-known
‘Canadians,’ not born in Canada, and

. briefly comment: un f_heir contnbutxon
tﬂ Canada,

many "cultural baggag "
c:.ety?

v

AL
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An interview is presented in which Joan Kemnit, v

Canada Census district commissioner in-Spadina Riding in *
central Toronto, relates her experiences with minority

. ‘ B

groups.

She outlines the difficulties io\md in ubta:mznq,
information from nmugxant groups who spe ﬁen_her Englxsh

% .é nor French. The interview provides an insight 1nta the

problems of language, adjustment, and outlook of minority

3 " G B 1
groups in a large city. There is also a suggestion that

political decisions régarding language are often inconsist-

) ‘ent with reality, and that guch décisions may in fact sw= /™ }
‘ * .port a “melting pot” ‘philosophy wherein imnigrants mist £y
; ' adopt one of the official languages. ' ) U
Item - . Classification
¥

1. what 1anq1uge seoips are found 4n ; o
° spadina- Riding? B

2. What difficulties a 't by thoae + K
r.akmg the census? . ) -

3. What politidal dadxsion has been nda ] - Y ¥
about” language in Cahada?” v

4. ‘What is the ®reality of the situation”
Vamrding t6 Jgan Kennit »

what ‘ehanctor;niemaf some l.mmiqnntl
-are revealdd 'to-the eensus “taker? .

Explai,n why you'" w
likely ,eoi,tj.nd-u L

[, or wotild - not,, hg‘
immi,'gxmt groups
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e

8. 'Is there gny evidence that Joan Kemnit
Iny not aj ve of the bilingual pollcy
. £ the Federal Government? Explain.

9. From the information Jiven in hhii »

. interview, can you suppyrt the view
g that Canada is a "mel pot" or Sl
"salad bowl"? . Give reasons -to .

support. your view., . | P




o articlesjé’al with housing,' discrimination, and
attitude. The first presents the situa®ion in which resi-
dents of a town with an’ al‘l—white, Anglo-Saxon béckgruund .,
hesitate to sell their house fo either a black family or an
Italian family. Points of view are ?.ndicated; but no solu‘-

tion is presented. s

In the ‘second article,” foronts's Chinatown is dis~
cussed: its history, the threat to its existence, and“the
role that it plays in the life of the Chinese comminity at
large. The article iilistrates the dilemma of a minozity’ -

group becoming dispersed and its identity endangered by

aﬁsimilation into a larger society, or is6lax:ed and cut off .

from the mainstream of Canadian'life.

Iten . .. classification

1. Compare the arguments for and
" against keeping Niceville

2. Compare the argupents for keeping
Chinatown unchanged.

3. - Do the same arguments apply’ to Nicevi.lle
as to. chinatown? Explain.’

Y noes chinatown have a sr.ronger case than
o Niceville? . Explam.

‘Is there discrimination in Niceville? 1In ;
'chinatmm? “Give: xeasona to support

‘How. does Hx:s walker e 1 about ce:baxn
‘immigrants?

i
k




9.

10.
1.

12.

PR . “ s
What is Mayor Dennison's view? U A .

What are the two types of Chinese
young people that Nancy speaks about?

L B
¥hat makes Chinatows differént from P il
other parts of Torontaz i g
Why does uancy Woo. wuh chinagnwn to
remain? 7 1 o
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. ) The quality of education is considered with respect

to the mblqnms of cultural adjustment from the Canadian ]

. L Indian point of view. The lack of educational opportunity
13"the comhunity, makes it necessary £or youns Indians: to

‘attehd residential scha«}ls in the south, ‘thereby imposing a '

. nek life style with cun’flictinq values. Marjorie Cameron, "

17, who is in grade ten; exemplifies the dif’ficulti_e_s

encountered in such cases.

Item " _Classification ° 5

8 2 z i
1. Howis d " gap" being a

. between her (Ma:;one) and ‘her paren(:s?

A ‘2, HOw is Marjorie's education a disruptive " ~
t experience’ for ‘her? R i » i
5 i
3. How do you think Maxjux:.e s education wi.u 2 J
B = affect her relationship with the rest of - 2 2 M
‘. the family? - »
L}
' A. How is her education not prepanng her i34

well for work in the city? . : +

5. Working-in small groups, prepare material , .+ .0 . .0 =
for and against the following issues: : .

fhe purpose of educar.iun for’ Indian’ o
children ;should be to integrate them more b 4
“fully Talc whice man's society.

What is the policy for ‘the educa;ian of
mos: T;paty Indlans beyond grade ‘six?

~ ’ *7." What-reasons are given for Marjorxe s ™ - M £
d'ifflculty in adjustlng ‘to'life at school? #i

What ara ‘the educatxanal standards of o
Indian ‘children?. .

"How.. does: Indidn educational a.ttainment
compara w!.th the naucnal standard? P

ittee oh poverty
Oppontunicy for- -Indians?

. Spegial Senate “Coj
cetning aducatio




Item

81

Classification

5

- G Working in small groups, prepare -

e, . brief position papers on the
- . fonuwing.

. . * (a) Minority grqups -should be
I » endo ged to preserve:their
- . T & own wmmunif_ias'in Canadian
. cities,. . 2
" (b) It is better for Canada if
o i . minority groups -live amongst
’ other Canadians rather than
~ become jisolated. .

. . (c) Minority groups should be
given financial aid from ‘the
Government to preserve and
develop gheir communities.

l © 2. Present reports to the class for
o K discusswn and comment..”

i
l
{
{
i




k: 82

An interview with Alex Andino, 28, a representative

of the,Filipino community in Toronto, emphasizes the problem

of finding suitable employment for a minority group who are

. 80 per cent college educated and professionally oriented.

e The guestion of overgualifications is discussed, particularly

as it is affected by »Canadiar)l standards and the pressures

resulting from a depressed economy .

Item . Classification

“Tegarding the Bibl e of

Explain the basis Bor discrimination
against Filipino workers.

How does this create a problem for the
Filipino to adjust to Canadian society?

Explain why some unions and professional
boards impose more difficu, examinat1cn
standards for foreign worXers.

How would you describe the effects of
imposing such standards upen an immigrant
group? | .

Take a posx.txon for ‘or agamst this practlce
and provide. reasons for youx decismn.

How would you * defxne "un!ieremployed"?

In what way o Filipinos be described -
as an unusual . group, of immigrants?.

Wiy does Aidino'Believe thdt he' and many
other Filipinos are underemp}oyed? .

What 'is the attitude of most, Fxlipmos

i Accqrdxng to, Rev. H.J. Murphy, how are % \

‘immigrant doctors’ discouraged £rom
pursning their’ careexs Ln Canada?
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The struggle over 1 12 rights in i is

presented in the description of clashes between the Italian

community (45%) of St. Leona";ﬂ. Quebec, who are demanding

I SR, SR DN |

English language instruction for their children, and.the
French commnity (40%) whose :epresentatives demand a-French
& only instruction. -
: i e —.
steps by the Provincial Government have claxified the legal

situation. Points of view are not explicitly given for any

“ group, however the nature of the problem is evident from /
. the actions taken.
4
il Item Classification

1. wWhat conflict arose in St. Leopard hetween S
the French speaking and the Italian speak- -
ing . .residents?

2. - How did the Italian minority attempt to
. settle the problem?
3. What was the reaction by many of thosé
opposed to English langulge education?
4. wWhat.was. the effect of. the 1970 Provineial = _°

law regarding language rights. in Quabec?\ i

\ % 5. vmht is the present law in Quebec :e\gardmg
ights, in 3

-

6. How do you " 1nte§pxet the po:l.nt of view of-

i. the Italian community?’ ; .
A W ii. . the Frénch fcommunity? !
. i3, f_he English comumtn & .

Bxplam why there s a pmblém of 1ang\xage
qulture in/St: Leonaz’d, Queh ec. AR g i .




Explain why there is a problem of
language and culture in Canada as
a whole.

What Justification is thore Zor a ; :
lupuar.e Quebec? |, . . -
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A& group dlscuss}on by Brandon, Manitoba, secendary
- school students reflects thelt concerns &bo\lt nino:ity
nghts. The. rights of this mnoxlty who are preﬂomxnantly

of Ukrainian @escent ‘are p:esenced in the nght or French

aspirauons for protectmn of thelr language and culture .

_throughout Canada.

Item e . Classification -1

. Compare the Ukrainian community with the
~a L. Italian community of St. Leonaxrd with
regard to lahgiage and cultural rights.

@ . %

« ¥og 2~ On what basi

would you be able'to support:

“i. Mr. Pepin's decision. - . £

ii, Mr. Diefenbaker's claim that.the g ! . ik
- Federal .Government, i3 hurrying the * H

. assimilation af Ukrainian language

o ¢ - * e 'andA cultuxe. . # .

) ‘2 B % E
L Wy o § 3. Ouume an atgument in favm: of, or s P
1 \opposing, the. Timiting of an ethnic

" ) group's vghts according to the numbers L . .
3 ity of.péople:in  the gzcup, e-g./ Bilingual, ~.." "~ v
AL - districts . ® g . 5

v Lo er position papers (p'age b ) 5
e b i on this topic and note any additions or ~ 5
changes youx point of view:

777U Y5 What'is Mri: Diefenbaker's claim regaxding. |
27 the actions’ of the Federal‘

Di ienbakez s charge‘

a evidence s there of Ahglo-—s:xbn
xajuﬁlees 7in Y the ducussmn? -

 the efforts that bhe ni
\ Ukrainians'.are making to ' mzunta the
—ide 1t ty as a !r.i.cula: ethn:u: grou;

What gmup £6xms. the majoxi\:y :u\‘this
pan:v £ Manitoba? -
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L i

A small, grmlp dxscusaxon in a-Hamilton secondary

school in which a® report is presented on . the integratiun af o

Indian, i.6.; Béngalis," into Canadian society.  Though

“retaining "many ‘customs-and styles: of Ergq.s,
no complaints concérning emplojnent and do not ‘téna: toive
in sepxace communities . ﬁ'he artiéle “explores, t6 sc;me'
extent,’ the different views regarding 1ntegratxon and

assimilation. s 3 . -

Item - : Classification

How.do the Benqahs appear to,
integrate into Canadian® soclety?

‘2. Why do the aengans not’ appear to share
with other mnoriEy groups a fear of
assinilation? 5

Wnuld t..he Benqah view of mtegzadon ‘be
shared by other. minority groups, i.e., the
\French ‘outside Quebec, the Ukrainians?

4. Explain vhy you thinl 1ntegration would,
'or would not,” prevent ass}?milatlon of
m.&no:i:y gxoups. o 1o ¥

Review agam your ea:.uex- pcsition paper
: (page 7} and.-append ‘any ‘addition or.change
of view im the Light. of youz new information:

6. what, pe fie "cultural baqguge
- tioned 1n t_hxa ‘article? e

What'do the Benqalxs mean by £he
xntegration"? ol

Qhat is the

e AR

e ~,4:;“,‘;?*:;ﬁu.;“§..m_w




. ' . ) - ;

s s - The "generation gap" is.introduced P:y a discussion
of the findings of a four year study of family conflict among
Italian immigrants in Toronto. A series of three articles
examines problems’ relating to schooling, dating, and’ income.
_The' study discloses particular causes for tension within
immigrant families resulting fxom onteorsl and language dif-
ferences which.are aggravated by the children ;dapting to

the Canadian way of life more rapidly than their parents.

Item Classification

What are the two main ways that schools . W
. contribute to' the conflict between
generations in immigrant famuies?

2. In what ways do Filomena' S paxents 11.|nu:
their daughter's freedom?*

Why! do_ 'they .impo; these zesuigtions?’

what' custom is at the root of the conflict
which is developing between Lou and his
father? <. . .

5. What does l.du want to do with-his 1ncume?
6.. .What does, the fa:her want fcr his fauuly?

7. How would you compare parent-children
attitudes of immigrant families regarding:

i. the role of thé &chool?
ii. docial 1ife of young people?
iii. an independentincome by older
children?
‘iv. parental control?

Why do you think the generation gap - %
. s affects relations within traditional® <
. Canadian’ families? . . . .

Why does the generation gap 'Hit immigrant . .
families especiauy hard? . %

- . 10. >As a social worker, what suggesuons would
you make to resolve thé problem?




11.

12.

Show how the expectations of the immigramt
parents may limit the social and/or
educational advancement of':

i. the son :
ii. the daugher

What kinds of family conflict would you
foresee in a traditional Canadian
family moving from one Province to

another?




Eath of three reports deal with a specific situation
in wnieh dmelgrents Eind Ehat thelr job applications are con-
sidered unacceptable on the basis of one or more of the fol-
lowing: overqualified, lack of Canadian experience, lack of
Canadian citizenship, or updexq\’:alifi’e’d according to ‘Canadian
standards. In addition the immigrant is often faced by the
dilemna of having his professional or trade qualifications

rejected, and therefore the necessity to write certification

* exams in English or French.

5 Ir.'em : s Classification

£ WSt inconsistincies % you find in®

each case? o R 2o

52y »would you call this dxscrmunation? s
why, or why not? -

3. where daes ‘the fauit he? Explam {:he
reasons: for your conclusmn. .

4. What are Josef Meyer's qua1xfma:mns'>

5. Why is he applying> fox jobs in Ausc:alia
and New Zealand?

6. why were Susan Lee's qualifrcations not

accepted.in Quzbec o

T Why is it particulazly difficult for her
to obtain Canadian certification as a
dentist?"

8. Why did'Karl Duzek decide to corie to -
Canada? - )

9. What.difficulty doas,he have in
obtaining his plumber's .Certificate?




i o~

screening  immigrant applications is presented: It is sug-

A genera) overview of Canadian goverhment policy in :

gested-that the pzoceu of recruiting and determining T
standards for 1numgrants may unduly raise: expect:uuons that:

fail 6 materialize when mnched with the reality of obtain- .
ing further certificatign ;nd(of évercoming job :en'r,:ictiéns .

due to discrimination or lack of full'citizenzhip..
) e :

Item ke ’ Classification

1. Explain how xquantu are selected K .
for entrance to Ganada. |

2. What.aze the results of this selection? -

3 m: restncr_mns dozs r_h Due.bec (hl)@qe
50 lace’ on
,th!t profession? -, - T o

4. ‘What restrictions do tHe: Federal Government
place upon inmgrants !eeklng employment?

Where-dd immigrants get: theiz'mfomuon
about ]ub and uage prospects in .canada?

6. suggest ways in which the reality of : e ;
life in Canada may differ from an 3y S %%
immigrant's expectations. -

7. bn what basis would you support or o
+ "reject the point systgm for choouinq i
1—igrlnu? . s
8.. Should certif;catxon pmceaures for - S G
*  skilled trades be changed? 1f so; hw? E2) N
If oty why? Ml i s e

9. Do.you think that’ citizenship claunes &
should be inclnded as requirements for -
govarnment or other joba? Briefly
exnlain. N e
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* - 'ReSearcher's . - -
Class

ification’ -

" Explain.why. Canada .
has ‘become -a, nation, |.

‘made. up ‘of dlvexse

N - 1tures. "

From your own
\experxences or .
readings; give

several ‘examples of &

cultural ‘or ethnic .
influences.and®
describe each:

CRTES
How . have :the d
presence of .. .

minority  groups ...

“affécted Canadian'"
society?.

‘What'is. fhe dif-

."ference’between

"melting: pot" .and
"salad' bowl"
.phunsopnyw g

hat'is a..
"mnon.ty group

. society?’

What is the d).f—
ference between
a. plu:al‘iseic
society and'a :
homogeneous

How would you.
identify the
society within .
your ‘classroom,
-your: community, :
your Province?




JCF IR
Researcher's
Classification

. statements?’

How would you defend
one of the 1lowing

. (a) Canadians- should

be similar ih.
outlook and
_custons.

(b) Cultural
divezsity oftexs
‘greater benefits

for ‘Canada- than'

. homogeneity.

DEiir 4 ba: graph’ £o

xllustrate Gallup 'y :

Poll results of -
Canadian ‘attitudes

;tawards immigration
TEor 1970, N s

Baw would ' you account
for large differences

in regional statise -
tics concerning ' L

“immigration?

i

= e
How wbuld you -
account for large
differences on, the

-basis -of occupation? -

SRR
' Is the argument of .

"an empty- country”
consistent or -incon-
istent with the<.~ ~
laim regarding’the
obless. situation? -
.Explain, -

- 'wish increased

'!.;t the rpuéns :
that. are .given by .
-those 'who. do ' nots"

imigrﬁtion .




94’
_Researcher's ~
Classification .

14.

List the redsons-. .
that are given by
those who. wish "
increased immigra-
tion.

f
§
l,
i #a S G1s]
)|
|

_the greatest 'sup—

Which region shows

port for immigra-—
tion? The:least "
‘ support?

Which nccupatmn
~:shows. greatest -sup-
port for immigra—
tion?" The least .-
support? By

e

17.

What- doe the

Gallup Poll Xndi—

.. cate about

canadhn atntudes
towards immigration?

187

By taking a’ smd
for or against -

* increased immigra-
tion; comment on
the reasons given
and’ provide addi-

tional reasons, if

any. v

‘What is it that has
.attracted the Baergs.
‘to Canada, and how

. will they Jnake a-s:’
living? o), o

120

‘List ‘the’ tmngs '
around the - - 3
Vandenbosch hbuse- :

hold that, seem

different. "
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8
Classification -

. A|(B|C|D
21. What is meant by the Y
term "cultural bag-~ | . (
: e"? L|L |L|E
» P e, [ 3
22. “Identify examples 3 )
~ of "cultural I =
baggage.' j L 1% - A
23. m:at kind of o :
‘activigies did . | : 7] :
Seth get” into'in;|.’ ° i - ¥
Canada? 1 L L L
What. z-.\xpeci:a?:icnL

. 24

do_ the Vandenbos:

25.

1
ocmplete a chani
for ‘each’ family |

“and-indicate . 4

cleaxly :

(a) reasons for |
coming to
Canada, and-|

(b) ‘character-
istics of
- ~each. group..

26

From the charac+
‘teristics listed
“(item'25), select
two’ or'more which
you mnsidcr most
desirable and
explain why:

27.

Frcm the :enons

listed (item 25)," ~|
“ gelect one or mg:e

wluch you consider
. most true ‘for’ each
‘:group or indivi ual.




1

3 g e
Classification

28.

Research the. names
of three well-known
Canadians not born
in Canada, .and
briefly co
their mntnbutlon
to “Canada. -,

How. may " cultural
baggage" sometimes

“-benefit Canadian

i socie:y:.,

What lang'uaqe groups
- -are - found" in spaai L
: mamg?

- What dxffxcultms

are met by“those
ing. the. census?

What pouu.:ax dgcx-

“ sion has been made

about language 1n
{‘anada?

What is ‘the. "reality
of “the sitpation™
according to-Joan
Kennit? 2

ce_nsus taker)

What character-
“istics of some -
: imxgnnr_-\lu \

revealed to the

7

not,

e likely to

Bxpl in whyyou
ulﬁibr would*




Judges f * Reséarcher's
- = . alslclole ’P— Classification,

.

236, thcanitbeuid R s B el Fo

i . that the school .’ 3 g B .
“helps’'in the assimi- | * i g
lation of newcomers B &
dinto -the njoxity »
society?. .

2 .37, 1s.there-any evi-

dence that Joan - -
4 Kennit may not
approve of the .

bilingual ‘policy
of, the Federal
.Government? i
‘Explainy 000

38. From the 'Lnfohution

. given inthis inter- |

. View can you ‘support
“ the view that.Canada
is‘a "melting pot":
or:"salad bowl" and~”
give reasons to sup-

- port’ your view? SRS H H
39.. Compare the arguments = [ ° €
for and against keep-|. 7
" ing Niceville 5 p i k
unchariged. SRR -3 £ 5 5 6 B A % IER _

= 40. . Compare the argu-

- “ments for'and
against keeping =
d\lnatcnm unchmged

S 'Does Chinatawn have o 2
S S ; a stronger case than. |’ i) 4!
e Lty t huceville'k’ Explnin. H |'B|H:|H|H|H




Reseaxcher's '
Classi fication:, -

'Is thére disctimina=

tion. in Niceville,

in’Chinatown? - Give
ZTeasons o’ suppor £

your view.

What kind of tvwn

is Niceville?

How does’ Mrs. Walker
feel about certain
innigrants?. :

Hm is. Chxnamwn
threatened?

" What, is Mayo: T

Dennison s view?

. What are the twu

types . of Chinese
young people that

Nancy- speaks ‘about?. ]

- 'What ‘makes' Chinatouwn
. different from 6ther:

parts of Tomnw?

¥ why doe; Nam:y,woc
- .wish Chinatown to.

remain: unchanged?

How.is a "generation’

gap" ‘being . created

. between Har)ene and
: " her parents? B3

" How '8 Marjone tg
- education a. dis- 3
- ruptive. expeuence .

for her?




How do you think
Marjorie's educa-
tion will affect
her relationship
with the rest of

s the family? g

‘}5‘.

How is” her education
not preparing her
well for mrq\in the
city? e

[,

Working in small
groups, prepare
material for and
against the follow-
ing issues:

The purpose of educa-|
tion for Indian
chldren -should-be "
to integrate them
more fully into a
white man's society.

What is the policy
for the education
of most Treaty
Indians?".

57.

What reasons are
given for Marjorie's
difficulty in adjust-
ing to life at
school?

58

What are the . edu-
cational standards
of Indian children?.’

HOH does Indian’
educational attain-
ment’compare. with
‘the national
~standard?

i b s B S




Jud:

©

© 100

Researcher's
*Classification

”

‘ 60. In general, what
were the findings
of the special

"k tduca®ional oppor-

children?

Senate’Committee on
[ poverty concerning -

*: ¢ tunities for Indian

. '61.y Working in.small

L' the following:

o v . preserve .tHeir
* ‘in €anadian '
3 i citieg, "’
() It is better .’
. for Canada if

live amongst
= & . rather than
(o) Hinority

¥ sliould be/give:
+ .financial aiae

. -~  -groups prepare brief |
T o . positidn’ papers on - [
(a) Minority groups
_ shauld be .
encouraged to .

own communities

* minority groups-
i v other Canadiang '

¥ ey become isolated.

;) from the .Govern-

fon i 5 T -
<! 62, Present reports to
the cla¥s for dis-:

nt to preserve
_/Qﬁeix comituni ties

" cussion’and comment. |

63. Explain the basis
¥4 - for di'scrimination
:against Filipino
-+° workers.. =t

o’

N
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's

Classification

- How does this

create ,a’ problem
for the Filipino to
adjust to'Canadian
society?

65.6

Explain why some
unions and profes-
sional boards
impose more dif-
ficult examination
standards upon an

66.

__ o migrant grou.

How would you

describe:the effects

of imposing such
standards upon an
immigrant group?

67.

Take a position for
‘or ‘against thi.
practice and pyovide
reasons for your
decision.

HoWw would you defxne
“underemployed"?

69.

In what way could
Filipinos be
described as an
unusual group of
immigrants?

70.

Why does Andino
believe' that he and

_ many other Filipinos

are underemployed?

1.

What jis the attitude
of most Filipinos
regarding the
problem of under-
employment?
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's
Classification

72.

According to Rev.
how

(doctors) dis-
couraged from
pursuing their
careers in Canada?

73.

What conflict arose
in St. Leonard
between the French
speaking and the
Italian speaking
residents?

74.

How did the Italian

minority attempt to’
settle the problem?

75.

_What was the reaction

by many of those
opposed to English
language education?

76.

‘What was the effect

of the 1970
Provincial law

regarding language
rights in Quebec?

77.

‘“hlt is the present

“rights in education?

law 'in Quel
regarding language

78.

How do you s};texp:et
_the point of view of:

" iii. _the English

i. the Italian’
community? .

ii. the French
‘communi ty?

“cominuni ty?




's
alBlc|p |E |p | Classification

79. Explain why there is

» a problem of language
and culture-in St.
Leonard; Quebec. “|L|L|L|H |H|H ¥ H

.80. Explain why there is
a problem of

# language and culture
in Canada as a whole.[H |H|H |H |H (H H

81.."What justification is .
ere for separatism i
in Quebec H|H|H|H |H|R H

B2. compnre the.
, Ukrainian community
“with the Italian -
‘ » . .commuhity. of se. K " y
Leonard. s |nf8a|H B |L {8 ‘H

83. On what basis would
you be able to
support:

i. Mr. Pepin's W
decision. A

ii. Mr. Diefen-
baker's claim
that the
Federal Govern-
ment is hurrying
assimilation of
Ukrainian °
danguage and
culture.

84. oOutline an argument,

i in favor of, or
opposing, "the
liniting of an cthnic
group's rights ac- . 3 4
cording to the : I [l
number of people -in :
the group,.e.g.,
bilingual dlstrlcts. H|H|H|H |H|H H




ges
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Researcher's
Classification

85.

Review earlier posx-
tion papers, on this
topic and note any |

point of viev T

86.

What is.Mr. Diefen-
baker claiming
regarding the
actions of the

Federal Government?

87.

What ia Mr Pepin's
reply to Mr. niefen—
baker?

What evidence: is
there of Anglo-Saxon
prejudice in the
discussion?

List the efforts that]
the -Manitoba
Ukrainians are making|
to maintain their
identity as a
particular ethnic
group.

.What group forms the

majority in this
part of Manitoba?

How do the Bengalis
not appear to share
with other minority
groups a fear of,

‘aasimixauon?

" How do the aengaus 8

seem to integrate
into Canadian
society?’
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Researcher's *

F | Classification

93:

Would the Bengali

view of integration
be shared by other -

minority groups,
i.e., the French
Sutside Quebec, the
Ukrainians?
Explain. -

- would; or;
not; ‘preyent :

Explain why you.
think integranon
would

assimilation of
‘minority groups. !

s Revxeu .again your

information or

.- change "of view'in’
the:light ‘of .your..
new infomatxon..

what spesific: .
"cultural baggage"
is mentioned in
this article?

97.

What do (:he
Bengalis mean by
the -term
Lntegxation"?

“ 98,

What''is the .dif- "~
ference between -~
1ntegration and
assimilation?

99.

. What sort of jobs

do Bengahs seek? .

1
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. iy

_Classification

What are-the two %
main ways that .
schools contribute
to the conflict
between-generations
in immigrant
families? :

101,

In what ways do ’
Filomena' s pa,xents
limit thei:

ir. %
" dauqhter 5. ireedom”

Ll a02E

3 income?

s
wha: doe: lnu want
to do with his :

" 103:

"what custom is at

*'developing between

Lou and his. father?

| What does the' father

want- for his family?

-regarding:

‘How would'you eom=-. | .-
. pare parent-ch:.ld &
attu:udes of" A i

immigrant. famx.\ies

- »the role of
the school?’
social-life.

~-of young
people?.

idd. fan mdependeht

“income: by
‘“older
children?
‘. parental .
control?




107

es a er's -

F Classification

. the generation gap

Why do you think

affects relations ~
within traditional -
‘Canadian families? H

“Why does. the genera-
,-:tion gap affect
) xmm.grant families

" tional Canadian ' -
families?

more-than tradi-

‘. As-a’social -worker, i
what’ suggestions

“would you',
‘resolve the LS
problem? e

* social life and edu-
_ cational advnncement
-of?

may be limiting the

., i. the son ; i
4i. the daughter A

110.:

What kinds of family’|

conflict would you

foresee in‘a tradi-

tional*Canadian’

family moving .from

one Province to .
t.her?

1L

uhac,inccnaia:encies
do.you find in each
Jcase; p:euentsd in
t_hxs article? '

£ 112.

Would you all this‘
discrimination? wny.
or.why not?




=]

Re
Class

ication

V3.

Where does the .
fault lie and
explain the reasons
fof your conclusion.

What are Josef
Meyer's qualifica-
tions?

115.

Why is he applyxng
for jobs :
Budtialia and Newi

i ‘Zealand’

‘116

‘Why were. Susan Lee's |

qualifications not
Ccépted in Quebec?”

i,

Why is it part:_cularl .

difficult for her to,
obtain a Canadian

! certificate as a

dentist?

118.

Wﬁy did Karl Duzek
decide to come to -
Canada?

119.

Wha dlfflculty 5081

he have in ubtumng
his plumber's :

;. 'certificate? -

Explain how
immigrants: are
selected- for, -
entrance ;nw Canada.

what are the xesults' i
"of Canada's selec-"

tion puhc
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's

Classification

122,

What restriction
does. the Quebec
College of Pharma-
cists place upon
immigrants in that
profession? i

123.

What restrictions do
the Federal Govern~
ment . place supon |
immigrants? seekxng \
«employment? 1

‘124.

Where do immigrants
get’ their informatio
about:, job “and wage
prcspects in-Canada

B

125,

Onwhatt' basis.would

- the 'point system fox

you' support.or; reje

choosinq immigrants?

126."

Suggest ways in which|
the reality. of ‘liife
in canada may differ
from ah immigrant's
expectations.

,»Should ‘certification

mot; why not? . ‘.

procedures _for -
skilled trades:be
cpanged?

1f 50, how?. 'If

‘128,

. for. government or" ° X

Do you think that - ¢
citizenship clauses .
should-be included
as. requirements

AE









. Topic: Hinorit! Groups’ T T
-~ /1. Describe ‘the ‘text content by féllowing, in general =
: t - terms, the summaxy which precedes each Set of questions.,

- 2. Have students read the requned text mgt:ern

s - “’Dunnq the zeaqu, and ‘immediately fullowing, check 4
‘ 0 sec if there.are’any difficulties.

iate g

: Prov)de gen w;th

. Encourage (1'2) students
possible but

Where time permits, randomly select stuﬂencs to’ xend
back response “to, questxons.

I AE the aiseretion of ‘the teacher. studants ‘may work
together  within groups.‘ Dxacourage any: conmunxcatxon
‘betwéen gxcups.

On Sheet 6" (T2).; - omit question 3, Have sr.uaents du
question 4.as-a compulsory qnestiun. 3



et

i_s al re'fe_tence tc__ ganad;_’s»cqlgqral dx\ rsxty,‘;with

Explain whyl Canada; has become a natien maae up oi di
- ferent. cultures.

‘What' is. thé difference be €
bowl" phllosophy? z

_What is a mmo:ir.y gtoup"? X

What'ié “the differente’ hetween
. and a homogenecns soc‘iet:y




Day'2

The Gallup Poll findings taken in 1970 indicated
that Canadian views on immigration have not changed over
the previous decade. Two-thirds of those polled did not
want immigration. "

The Poll 'is broken down to show regional and occu-

pational sSpecific are also given for
and against immigration,-with percéntage points showing

relative support for-each reason.

stieet 2 (T1) .
1.” Draw a bar graphto illustrate Gallup Poll results of
‘- Canadian attitudes towards immigratiaon for 1970.

2. List the reasons that are given by those who do not
wish 1ncreased immigration.

3. Lisc the reasons. that are given by those who wish,
increased immigration.

4. Which region Shows the greatest supposy for immigra-
tion? The least support?

5. ‘Which occupation shows the greatest support for
inmigration? The least support? .

6.. What does the Gallup Poll #ndicate about Canadxan
attitudes towards immigration?

i




Day 3 -
’ A series of four articles discuss the origins of a

variety of groups within Canadian society. The first three

deal with the background of particular immigrants, suggest-

ing their reasons for coming to banada, their character-
istics, and, to some extent, their expectations. The final
articl‘e is a diverse collection of customs and traditions
that reveal the cultural differences reflected in Canadian

society as'a whole.

‘Sheet 3 (T1)

1. Wnat is it that has attracted the Baergs t6 Canada, and
how will théy make a living?

2: "List the things around the Vandenbosch household that
seem different.

3. What is meant by the term "cultural baggage"?
4. Identify examples of "cultural baggage.”
i

5. What kind of activities did Seth get into in Canada?

6. What ions do the 's have about life
in Canada? -

7. Complete a chart for each family and indicate clearly:

(a) reasons for coming to Canada, and
(b) characteristics of each group.




bay 4
An interview is presented in which Joan Kennit,
Canada Census district commissioner in Spadina Riding in
central Toronto, relates her experiences with ’mim;rity
groups’. . o . \"_s_‘
# She outlines the difficulties found in obtaining ﬁ\\
information from immigrant grdups who speak neither Epglish
nor French. The interview provides an insight into the'
prob].ems cf language, adjustment, and outlook of minority
groups@@n a large city. Thére is also a suggestion that
“ . political decisions regarding language are often inconsist-
ent with the reality.of the sxtuauon in many areas, and
that sich decisions may in fact support a "melting pot® i
philosophy wherein immigrants must adopt one of the official

languages.

. Sheet 4 (T1) .
1. What language groups are found in Spadina Riding?
2. What difficulties aremet by those taking: the Census?

3. What political decision has been made about language:
in Cahada? A
4. What is the "reality of the situation" according to
.o Joan Kerinit? »
5. What characteristics of some immigrants are revealed
to the Census taker? i . B




Day S

Two artilcles deal with housing and discrimination.
The first presents the situation in which residents of a

town with an all-white gl « i to

sell their house to either a black family or an Italian
family. Points of view are indicated, but no solution is
Ssads )

In the second article, Toronto's Chinatown is dis-
_cussed: its history, the threat do §tb exisberte, And-the
fole that it plays in the 1ifé.of the Chinese community at
large. . The article iuusqsces'me :_iileu‘n‘a of & minority
" giougipecoitng {sclated anh ta {dsntity eRdangered by

assimilation into a larger society.

sheet 5 (T1) -
1. How does Mrs. Walker feel about certain immigrants? ~ -
2. How is Chinatown threatened?
3. What is Mayor Dennison's view? 5

4. " What are the two types of Chinese young people that.
Nancy speaks -ebout?

5. What makes Chinatown dxfterent from other parts of
’ Toronto? .

6. Why does Nancy Woo wish Chin to remain

-
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Day 6

The quality of education is considered with respect
to the problems of cultural adjustment from the native
Indian point of view. The. lack of educational opportunity
in the comm{nity makes it necessary for young Indians to
attend .residential schools in the south, thereby imposing

a new life style with.conflicting valties. Marjorie

Cameron, 17, who is. i grade tén, exemplifies the dif-

ficulties encountered\in’ such cases,

Sheet 6o (r1) T T :

© 1. 'How is'a* “eneration.gap" bemg created between, Haz)arle e

and her parents?

2. How is Marjorie's ,eduriation a“disruptive experience for,
" her?. » E 1 c

3. What is the policy for the educition of most Treaty
Canadians? .

4. What reasons are givén for Max]orle's dlfflcnlty in
adjusting to life at school?

5. What are the. educatxona]. standards of Indxan chxldren’t’ )

6. ' How does Indian ional g 5 s with’
the, national standazd? v -

™ general, What. were the findings of the. special
Senate Committee on poverty concerning educational
opportunity 'for Indians?




Day 7

An interview with Alex Andino, 28, a representative
of the Filipino community in Toronto, emphasizes ;:he problem
of finding suitable employment 'fox a minority group who are
80 per cent college educated ana” professionally’ orlenCed.
The q\xestwn of ovetquahfication is discussed, pazucularly
as it is affected by Canadxan acanduﬂ and. the pressures. .

tesultxng from a’ deptessed economy

She!Et 7. ()

1. Bxplain ‘the- bn:.s for dxscrxminaticn ugaunut Pui“
5 Kers. :

2. Explain why some unions and protessional boards impose
more difficult examtnation sundards for foreign
workers.’ . 3

3. How would you define umietemployed'?

a0 L
7 imy does Andino believe that he and many other. nlxpmon
are undexmployedr

5. wWhat is the attitude of most Pu:.pums r«gurd:.ng the
pzoble- of underemployment

6. According to Rev. H.J. Mirphy, how are immigrant doctors
discouraged from pursmnq thexr careers in Canada?

S




.The struggle over language rights in education is

. presented in the description of clashes between the Italian

community (45%) of St. Leonard, ‘Quebec, who are demandxng

Enqlish language instruction for theu chxldren, and the

*.French community’ (40%) whose mpxesentaeiv'es “denard a ¢ 3 :

situatwn. Points of view are not expnuu—.ly q en for any’

Sheet 8. (T1)

77 Whak conflict arése. in St Leniard betusen the-French
spaakmg and the I:anan speakxng resldents? o

French ily 1nstructm -

' Th{ issue is left unresolved, aithough suhsequent

qxonp, hwever cﬁe nature ef the prob].em 1s evxdent from

'tna actlons eakens 4, e PR &

; probleln? ERNE 2

What wals' the rea.ctiun by many of those opposea o',
English lang'uage éducation?

What: was ‘the effect ofthe 1970 Pravlncxal law reqardlnq
(& language rights 1n Quebeg? -

5. What i5. the present lay if- Quebec regarﬂlng language
- rights in ‘education?; ;

e,




121 . s

) A group discussion by Brandon, Manitoba, secondary x-
N _school students reflects their concérns about minority

rights. The rights of this minority, who are:predominantly

'rr‘ of Ukrainian descent are prese.nted in the ight. of French

aspixations for protectlon of theix lmynage and r.vultun oF T g

What ‘is M) is cm.m
nf the ed.ezal Guvemwent? ‘.

n\ak!.ng to Ialntaxn thexr xdgncity as ‘a-particular e nxc : 25 .
~group. . T |
. Hh-t group forms t_he majority in thu put of Hanitoba? X < 1
%

e Lk e What ‘evidence is there of Anglq.-snmn pmuame e S
b & r_hh discul:[on? = A P =
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Day 10

A-small group discussion in a Hamilton secondary
) school in which a repoTt is presentedon the iAtegration
of indian, i.e., Bengalls, into Canadian society. Though

retaming many custams and’ style “df dress,’ this group has
no._complaints concexn:.ng erployment and do ‘not tend. to live
in sepaxate communities. The article explores, ta some

extent, f_he dlfferent views regarding Shtegratl.on and

; assmuanon.

Sheet 10 ¢ (Tl) o

‘How do the Bengalxs appear to. integxate 1nta canadxan
society? - 2 .

2 why do-the Bengalis not appear to share Wwith ‘other
minority gx‘oups a fear of assm\uatmn

3. wWhat specific’ “éultural baqgaqe is.mentioned in “this
axticle?

What o the Berigalis mean by the term "mtegranon"?

5. What soxt of Joba do Bengalis seek? g

v

<
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Day 11 |

The gap"’ is in by a

of the findings of a four-year study of family conflict’

among Italian immigrants in Toronto. A series of three

and in

articles\examinés problems relatipg to schooling, dating,
l

The. study discloses particular causes for -

tension within immigrant-families resulting from cultural

and language. differences aggravated by the children, adapt-

parents. W B -

; mg o the Canadian way . of 1ife nore rapidly than their

Sheet 11 (T1) s, i L, -

1.

4.

5.

6.

What.are, the two.main, ways that schools contributé to
the conflict ] families?

In what ways do Filomena's parents Llimit their
daughter's freedon?

What ciston is at the root of the conflicts which  are
developing between Lou and his father?

What does Lou want ‘“to-do with; his- xncome?

what does the father want. for his family? i '

What pax‘t of Eurnpe aid those imnuqrant famiLies come

[




A

pay 12 -
‘Each of th:ee reports deal with a’ specific situation
in w}uch immigrants find that the:l.r job apphcacmns are

+ considered unacceptable on the basis of one or more of the
following: overqualified, lack of Canadian experience, lack
oF Capadion Etdzenshipy or . anderqualified aceording to.

X Canadiax'. standards. .In addition] ‘t_he Smnigrant 1s‘£>ftan j
faced by the \i).lemn\a of having- nis. professlonal or trade
quallfxcatzons re)ected, and theretnre the necess;ty to b
‘write cerglncatmn gxams in Ef\gl).sh or Pre'nch.

. . -
Sheet 12 (T1)

1.. What are Josef Meyer's qualifications? o g

2. why is he applying for jobs in Australia and New
zealand?

3. - Why were Susan Lee's quahncatmns not, accepted in
Quebec?

4. why is it particularly difficult for her to obtain

Canad].an certification as a dentist?

5. Why did Karl Duzek decide to cone to Canada? ¢

6. What difflculty does he have in obtamuxg his plumber 8.
> certxﬁcate?




Day 13
A general overview of Canadian government policy in
screening immigrant applications is presented.. It is sug-

gested that the.process: of recruiting and determining

_standards for immigrants. iy unduly raise’expectations that -

_£dil to materialize when ratched with the ¥eality of obtain® |

ing.; Eurmer certlfmat on and/or ovezcnmlng job re'(:ri.ctions i3

g due m d1scrnninatmn ax Iuck o full cl.tizenshxp statu

('1'1)

Expla.m ‘how 1mnuqrants are 5 1ected for entrance ;mto‘
»‘Canada._ ¥ .

8 What are ‘the results of Canada s selectien poucy?

§ ’ 3. ‘What restrictions 'do the Quebec College'of Phamacilts et
% place upon xmnugrar\ts in ‘that.profession? ‘ < J

4. what restnctlons do the. Fedetal chernment place upon
ng :

5. In what uays do immgrants get tneur mfotmatian about
e 8 ',job and wage- pmspects in; Canad "
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5 Topic: Minoiity Groups ESA s A0 3

i ~ . - ~ .
[ 1. Desciribe ‘the text. content by following; in general s i
= terms, the’ summary which. p:ecedes each” set of * - b b N
quesf.lons. L y g

Have studentz read the requ).red text materinl.

Bunng ‘tHe xeadan, and’ imediately followinq, scheck .
to see if there 15 any, dxiflculty

wifh aperop ite -

sf: sheets

cou: age : (-u) students to’ ansver au queunons a
pec;flcally and clearly as possible. i

i Encouxage (1'2) atudents ‘to do as “many questinns
possxble but-not to subsutute qua.ntity for: quah

'where time pemit;, :andom],y select M:udents tc read R
’back tesponses to.- questions. .

Bver_y five days couect studencs' notebooks and check
i ~cunt:ents for, efficxency in work covered-.

. " .8 At the discretion of ‘the' teache
RN . . . 'together ‘within 'groups.
between groups.

] stnden:s may work
Discnurage any cnnmmni(anon

€ ’ omit-quesé.iun’
* question’ ¥ gs a gcmpqlspry ques

" /100 "on. Sheet. 6 (r2),

"' Have stu,denf:s do.
on.’ -




1.

Sheet 1 (T2)

From your own experience or reading, give several
examples of cultural or ethnic influence and describe
each. -

How have the presence of minority groups affected
Canadian society?

How would you identify the society within your
classroom, your school, your community, your Province,
Toronto?

How would you defend one of the following statements?
{a) Cénadians should be §imilar in outloock and

(bl Cultural* d:wersity offers. greater benents
. for Canada’ than ‘hemogenei y




Sheet 2 (T2)

1.

2.

How would.you account for large differences in
regional statistics concerning immigration?

Is the argument of “an empty country" consistent or
inconsistent with the. claim regarding the jobless
situation? Explain.

How would you' account for large dxffexences on the
Basis of occupational statistics’

By taking a stand for or against increased imgxahcn,
comment on the reasons given and pmvide additional

reasons, if any. , i




1.

2.

. Sheet 3 (T2)

From your reading or experience, show how "cultural
baggage" may sometimes benefit Canadian society.

Complete a chart for each family and indicate clearly:
(a) reasons for coming to Canada, and °© )
(b) characteristics of each group. g

From the characteristics listed above, select two or

more which you consider most desirable and explain

why.

From the reasons listed above (Question 2), select ~

one or more which you comsider most true for each

group or individual.

Research the names ‘of ‘three well-known Canadians, : -
not born in Canada, and hnefly comment ontheir
contribution. to Canada. &

gl




2
Sheet 4 '(T2)

1.

Explain why you would, or would not, be likely to find

as many immigrant groups in a rural area?

Why can it be said that the school helps in the

assimilation of newcomers into the majority society?

Is there any evidence that Joan Kennit may pot approve

of the bilingual policy of the Federal Government?

Explain.

From the information given in this interview, c¢an you
or

support the view that Canada is a "melting pot"
"salad bowl"? Give reasons to support your view.

/




p

)

. Sheet 5 (72) /

Compare the arguments for and against keeping Niceville
unchanged. §

Compare the arguments for keeping Chihatown unchanged.

Do the same arguments apply to Niceville as to China-
town? Explain.

Does Chmatown have a stronger case than Niceville? ' o
Explain. AL

is there discrimination -in Niceville? 'In Chinatown?
Give reasons .to support your view. .




Sheet 6. (T2)

1.

jow do you thlnk Marjorie's education will affect her
relationship with the rest of hgr family?

How is her education not,preparing her 'well for work
in the city?

Working in small groups, prepare material for and
against the following issues:

(a) The purpose of education for Indian.children
ould be to integrate them more fully into
“Uhite man's society.:

(b) mnonty grouph “shold be encuuxaged to preserve.
own_comminities in Canadian cities.

It is bétter for Canada if minority groups lxve )
amongst other Canadians za(:hex ('.han become
isolated. - ;

(d)‘!uncrity groups Shouid bé given I:Lnanc131 ajal
° . from'the Goyernmient to preserve and develop .
theix communici 7

AIE time pemits present xepurts to.the class for dxs-

cussion.
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Sheet 7 (T2)

1. How does discrimination create problems for the -
Filipino to adjust to Canadian society?.

“ How would you describe the effects of imposing such
.standards as higher examinations upon an immigrant
groups

3. ‘Tke a position for or against this practice and
provide reasons for your decision. (Note remarks
of ‘Rev. H.J. Murphy).

4. 1In what way could Filipinos be described as an
unyeual group of immigrants




135

Sheet 8 (72) - T :
1. How do you interpret the point of view of: 1
2 i. the Italian community?

ii. thé\French community? A
iii. the sh’ conmunity?. 2

2. Explain why there is-a problem of 1anguage and culture
in sc. Leonard, Qnsbec. 5 ot

3. Expla).n why there is a problem of. language a.nd culture
cdn Canada as a whole

% Mhat ustifxcation is there for a feelxny cf separation
in’Quebec?
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Sheet 9 (T2)

1. Compare the Ukrainian community with the Itanan
community of St. Leonard.

2. Oniwhat basfs wopld woff lbevabie &b suppoxts

i. Mr. Pepin's decision?

ii. Mr.. Diefenbaker's claim that the Federal
Government is hurrying the assimilation of
Ukrainian language and-culture?

- 3. Outline an argument in favoz of, or opposing, bhe
¢ . limiting of an ethnic group's-rights according. to
¥ % the. nurbers .of: people in the qroup ey hillngual
. distx‘icts. i s .

Raview earlier .position’ papers uua topu: ‘and
E “note. (write down) ‘any, additions or changes in youx i
gt point of view. o

"'Wiat’ evidence is" there: of Anglo-samn pre]ud).ces el vy :
in this discussion? s : i




Sheet 10 (T2)

§ o

‘Would the Bengali view of integration be shared by

other minority groups, i.e., the French outside
Quebec, the Ukrainians? Explain.

Explain why you think integration would,or would
not, prevent assimilation of minority groups.

Review again your earlier'position paper and append
any addition or change of view in the light of your
nevw information. . "
What is the di between' i ion and’
assimiliation? .

i




Sheet 11 (T2)

How would you tompare parent-children attitudes of
immigrant families regarding: :

i. the role of the school?
social life of young people?

an independent income by older children?
parental control?

2. Why do ySu think the géneration gap affécts relations )

within traditional Canadian families? . .

3. Why-does the generation gap affect immigrant famllles

more;, than traditiunal Canadian families?

4. As’ a social worKer, what: suggestmns wauld you make
blem’

t‘o -resolve the pm

. Show how ‘the’ expectations of the immigrant. paxen:s
. may be lxmtmg to tshe social and educauanal advance-
mem: ofz-

"+ il. ‘the’'son, :
ii. thedaughter::

6. What kinds ‘of family conflict would you .foresee in a.
traditional madian family moving from one Province
to another?. . .
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Sheet 12 (T2)
1.

‘What' steps, o’ you think, could be taken ‘to_overcone |
roblems? i

What i.nconuistmciu o you £ind in each case
pxuented in_ this u-ticl

nould you call this d.zsc.rinimtion? Why, or vhy

Where does the fault ue? Bxplazn the zaason- for ’

your conclusion. =

shese: p




Sheet 13 (T2)

1.

‘be changed? If s

140.

©On what basis would you support or njtct ‘the point
system for choosing i-annts

Suggest ways in which the reality of life in Cuwda
may differ from an u-ngxant s expectations.

Should certifica on procedures for skilled u—ades
2. If not, \my?

n Do you think that cxf_\xenslup c]
' for gor

included as zequitemen
“ jobs? . Bxp!.d,n







'

A Assignment: To be completed by November 5,
' 1. ALl
2. Study two additional items listed under each
. section.
. 3 Read or view extra material if necessary.
w 4.
for the section.
(a) a cover page on which is written the title,
name of the teacher, and student's name,
i < (b) a quotation from one. of the articles used,
Bl s : (c) ‘a bibliography.- :
\‘ 5. There are four essays in all.
], in any order.
¥ 6. Students may share material for taking notes,
{ or exchange ideas, but essays must be done
2 independently.
. Section A: Canada's Cultural Background
References:
1. - Minority Groups (Text), pp. 1-8.
.2, Mosaic Canada (filmstrip). )
% 3. Anatomy of Racism, "People of Canada Today."
‘4. Glass House of Pre;uﬂ;ce, pp. 158-183. .
s B, Anthzomlogx pp- 13-33.,
' 6. World cultures,

PP-

‘Group (T3)

Write a three hundred word essay under the toplc
This essay must contain:

Minority Groups (Text) readings are compulsory.

If you find that the material in
one section is not available, use another section.

12-23.

"Canada. and the World"
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Section B: Native Peoples of Canada
References: %
1. Minority Groups (Text), pp. 15-16.
2. Native Canadians (filmstrip).
3. The Unbelievable Land, pp. 1-11.
4. Issues for the Seventies, pp. 5-225.
5. Native Peoples (filmstrip). S

} Section Our French Heritage
References:
2% Mlnorn:x Grougs (Textl. pp.. 17-18. -
2. French, Canadians (fxlmstrxp)
% 3. Canada~-A House D:\v;ded (ixln\strip) . : J

4. White Niggers of America, pp. 21-49. Z
5. Quebec States Her Case, any two. selectibns.

Section D: Other Cultures Within Canada

1. Black Canadians
. (a) Minority Groups (Text), pp- 11-12: -
(b) Black Canadians (filmstrip).
(c). Black Canadians, pp.-13-46. .
2. Chinese and Japanese Canadians .= - .
(a) Minority Groups ('J.'ext), pp. 12-13. . =
(b) Japanese ‘Canadians (filmstrip).

(c) Cultures in'the Canadian Scene, pp- 119 124.

(a) Canada and tﬁ&."orld ( » 1977), pp. 16-17.




3. European Canadians & Tt
. i
(a) Minority Groups (Text), pp. 28-31, 33. ;

(b) European Canadians (filmstrip).

(c) Canada and the World (December, 1977), pp. 13-19.
(d) "Issues in Cultural Diversity, pp. 87-117.
' section E: Immigration

1. Minority Groups (Text), pp. 35-36, 33-34.

* 2." Canadian Society, pp. 629-642.
.3, 'Canada.and’ the World' (September, 1977), pp. 10-11, =y
o TEBE T : S : ;




o0 APPENDIX F

Letters from the Officés of ‘the
Superintendent for the Avalon ..
North Integrated School District,

and from-the Principal of Ascension .
Collegiate, Bay Roberts,’ Newfoundland




A\mlunx North lnfegljatetl School District

Feliphans 796.4380; 7563565 C. Munds. Board Chalrman {
PO B & C.M. Smith, BA(BL), 3LE4,
n Superintendent *
Bay Roborts, Nousfiundland.
AOA 10 =
- pril 25, 1978 .

Mr. Daviy Caravan . " BB
Kscension Collegiate . Lt
Bay Roberts ; . - i
.Conaeption Bay, NF

AOA l .

Dear Mr. Cll’l

ln nupmu- to yout letter o( Apru 10, lws requesting pam:-im
£1 of High and Low Level |

Quldmu on Cﬂdul 'mtnki.n; Al:uxty and the Retention of Gains !

in Critical Thinking Ability Effected by Question Types!, approval N

is granted for you to proceed--provided your experiment does mot b J

interfere with the examining and evaluating of those students in-

volved.

1 am sure you understand that the above condition is regular and
normal with any approval of this nature

Peracnal good wishes!

Sincerely, .
~

CM, Smith ¢ B 5
o . : District Superintendent




-»

ASCENSION COLLEGIATE

P.0. Box §
BAY ROBERTS, NEWFOUNDLAND, CANADA =
AQA 160
. HEDDERSON. ILA.(BAL WA, Crad DI~ . Telephone 7863390 ; 786-340C
Principal
W. GOSSE, B.A, BA.(Ed.). M.Ed. -
Vice Principal

April 14, 1978

Mr, - David CAravan
Teacher-
Ascension Collagiate o
i, "I.am happy to grant you penﬂssion to proceed wit.h your

3 program involving all Scchl Studies Stndmt.s
at Ascension Collegiate.

I feel that you.r topic for -your Thesisy "‘rhe Inﬂuance of
High and Low Level Questions on Critical Thinking Ability. .
and the Retention of Gains.in Critical Thinking Ab).nty
Effected by Question Types™ is a timely one in view of
fact-that evaluation is uppermost. in our minds at bhis
time.

I feel that the educanional gain - from :his projgct will
be our gain as well as yours.

1 hope that you will be successful in your program and

that you will get some pleasure from the work that's re—
quired to complete such a project.

' ) Yours sinctrely,

i g . " . W. Hedderson
. Principal

WH/ec

|
{
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