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into the’

and ‘soctal -

The Clagses n§ed were at the elementlry lavel wi_h childrm

nnging 1o age fron sever

o eleven. Thére vers a totul ‘of :wency—eighr.

. chudzan Involved,

| .
gruupA. A second: clags uas cuntrol grovp, B while xhe tmining cluss

One :1ass vas randmnly assignie d ti e the experimn:.x
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R Jmntrol classes whichmay be’ accounted for by dﬂfetenua in the ‘} &
i
I

ey 089 and circums tanc umiarvhl.cht'he g

study "g,u ccndtictetil i

'rhe findings of this 1nvnatigntion indicate’ that educable

mentnlly xa:arded studmts can be.aided ln theit maginml am‘l “socdal.

By ’ ‘m the ¢lassroon by the l:uchet,

5 i R -particularly if the thacher 1 sustired by'e knouledgeable pemn in
" @

and "mé ames. | It 4s felt Ehat such an

|

{

}
effort would be a wtcbwh:lla investuent of time: and energy. i
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 were, lmaed on the 4

classes Nhete I:Imy .hav heen offuted Bpezial nurriculu.

ot n:rir.icisn

to achieve dn 1 sqcisl and

2t

aubm:s 1mvolved.

Lnl::rnc:ionu desigud to develop and mumenc rogramés; fnt tha

3 1n nlnsses for r.he edm:able e




child at’ the time"of the.ieeds asjefsment: - i ‘ i
As outlined'in Tabie I this study was condicted as follow:

3 S asusnent' of individual néeds n soctal-emotional development;

21 se:zing up, desirable, zealistic, ‘and attainable goals for &

£1v6 veek pr of 1

implementation of programmes-designed to achieve™individual -

goa,\s;,im . L . 5 s
)
4. ‘evaluation of programme success based on ﬂcgtnﬂ of 1ndividual

“'goal attatmment;

& 1 g PN
A more detailed discussion on procedures is given in Chapter III.
11 SIGNIFICANCE

. ) . g
It has been estimated that the incidénce of educable mental

retardation falis between 2 and 5 per. ceiit of the school population.’

Within the last seven yedra; the school boards inYst. John's formally
recogaized the educapié mentally rtarded child aud attempted fto set'up - *

‘ special classes to provide for the special educational needs of ‘these

children. - At the elementary level, however, theése programmes seemed to

stress the educational needs of each child, not as an individual, but as
-

s 4

: Moy 5
_.Holt, ‘Rinehart-and Winston; Inc.,

o 7 g
¥

77 S
M. Dunn, 3 1 Children 1n :ha Schooln.
1967, pe 11-93,

(New York:




a member ‘of a gréup -of edllcahle man:auj retntded ltudenta. Very. uule

‘had feien"done for the child ag an m—uviduu witl\ 4ndividual needs in-

' the emotional social area:” At the level dealt with in this study (age - &
‘a,even to, ELwven Siare) Ceathieiw tuve Basn Advieed to LI o
n;sm-cnon_1n‘.nd'q;;quz51nau of the basic acadente’ skilis such as
learning letter sounds.? In, general, tegular guidance services ALY 5

. thavidsd though studies’ éhow - that t‘na:e children aré capable of benefiting" %

B350 L X ¢
rfrom such service. ¥ ' "
. S y )

& " Ccole says n;u educable mentally retarded children meed scceptance

3 fron their achool. They should be accepted for what they are and what
O L d g

they can-dd, avoidingthe of tudes such-as that t:hey i

e Matuptd? o can e ‘done by introducing to them tasks which they

 are_capabie of competing auccessfully and heiplag thes feel pride and:’

2 “ '+ satisfaction in doing well the work they can do, ho matter what i 1s.6

Zfelvin Burden, The Efficacy of Special Class Placemeat for the g
" Educable Mentally Retirded as Indicated by Measures of Academic Achievement’ : L
and Social Adjustment. (Umpublished Master's Thesis, Memorial University ;
of Newfoundland, St. John's, Newfoundland, August 1971), p. 76 wr t oAk

31b1a ) 2

£ Ao . 45."R. Slaveon, Introduction to Group Therapy. (New York:
% Internation Universities. P:ass, 1951).

. S Cotzin, "Group with Mentally Problen -
s." In C. L. Stagey and M. F. DeMartino (Eds.) Gounselin g .

’ . Psychotherapy with the Mentally Refarded. ' (Glemcoe, Ill.: Free Press, 1967),
E . 'pp: 169-186. g N :

.80 cole, Paychology ‘of Adolescence. (New Yorl
mns:on. 1961), pp. 238-248. 3

Folt, Rinchart and .

© L EOSEREY,




".Once the educable’ mentally retarded child leaves school, . .~~~ '
‘he-will have' to face the stresses ond. strains’ of adult 1ife and be
requtzed to make dectoions, yet hevill lack the_menul ‘capacity needed

to uuun out-which choice he smud m\ke.

Such a child\ngedu s help in
realizing that he’may encounter difflculliy and in 1=azning to respond

uatishccezily tolsuch a -uu.( 1ot when 1\ occurs by aeaking help mcher

than' guessing or-bluffing. This 1s essential; to- the ‘development of

c1-1 o which to.

hth.po r.antia]. for

hﬂepandmcé. It 18 necassary, then, to begiu a8 early as possible; the

process of aqulpping tn'with the .uu he w11 nead to.'sce hia safely
through danges

“'He mist be able:to leave sche socillly und mal:ionally

dnd self
u'J. ‘Brickeon, The.Mentally Retarded Child'in the
Classtoom.- (New York:. -

‘Macmillan Company, 1965), pp..45-53

Scole, loci cit.




oni_their social 5k1115 and personal ld]\lu:men: (Hic'kmnn. °F1ne, ll)nmn,

voiing i veon, st Johnson'®). such qualities as chverilllness. i

mnnldarltion of others, reaponsibitdty, good” oamers;” and hanas:y arel

important for' them to lcquiu. 641 ehout. these they nay ‘very vell be

elminated from outeide employment even though Gtherwise \qualified

ina puticuhr skity,

. 2PLéon‘H. Hickian, "A Foundation for the Preparltion of -the | %

s
" Bdieable CHi14for the World of Work:" . Training samgg n___ullar.inLLXIV
(iay,, 1967); pi> 39-44. e
Uhoryvin 3. Fine, "Counseliing with the Rducable Nentally )
" Retarded."  Training Schanl Bulletin, LXVI (November, 1969), pp- 105-110
12 30yd 1. i "sp-.:\u1 muuua( for ‘the Mildly Retarded —
Children, XXXV

s Much of it Jy 9683
PP »5—22.

o ‘loung, “Anudanic Requix‘anen:s of Jobs neld by “the'
" Baucable Retarded in the State of American Journal of
Yental Deficiency, LXIT (958),. pp. 792°802.° " . D

Ezickaen, op. cit. pp. 103—110.
e, 155 oupbile Jonnson, *Tha: Blseation oF. Mertpily Retaided:- =
° Children." In William W. Cruickshank and’ G. Orviile Johnson (Eds. Ao

Education of Exceptional Children and Youth. (Englewood CLiffs, N. J.3/ =~ ),

Punuce-san, Inc., 1967),.pp. 200-237.

5 © 6Erickson, op- cit. Pp- 103-115.
Sy L

mclmn, doc. el




A remllt of :heir jmparlment 1!\ :lncelleu:ual Eunccluning is
the ptgsem:e of ‘s degree of social snadequacy . ETriey terd t5 asmottace <

- more. with thoge ‘of simJ_Lur mestal Bbillzy.19 zoKingnlay reports’ that.

'vg more, prdblma lnuchted with permml-uocinl udjuncnent than theix |
* -peers, M«cb of thetr belisvious’ 1: a tuctlnn ‘to fallures.of an

mcerpazsm.; nature ogcurring in the hoie n\:d ‘during or stter “school

g lwnrs. lsenaun; speaking, then, educable meatally retarded, childxen

can be e:pacr.zd to, be. lagging in' thelr social dava]npmenz ot su:igl'

1nca|npa:eru:e 14 ot fuevitable

185, . Lemmee, "Social \Aqxjnumem: for the 1n|:e11ecnﬂlly g
Bsndicapped." School ‘aid Gommundty} LIV (November, 1967), pp- 10-11:

%k, .Ai pentler, and others; Mental AB{1ity and Sociometric
Status Among Reta'ldea Children." P chological Bulletln, VIX (1962),
273283, -

20,

d-. Johnson; loc: c:lt.

* 2 . Kingsley and Gi s suc., "The Reutions‘hlp of ¥

*.Interests to Social Anuptame of Educable Mentally Retarded Boys fn' <. : [
a School Gumping Progren."- Trilning School Bulletin, LXVI (Revembex, s
1969). PP 93-9

Cnle, loc.. ecit.




/. 'For thess ¢hildren; already inadequately. endowed sdatALly

copa with life's complexity, there is a great need and; therofore, an e
obllgﬂtiﬂn to members of the educational tean for Tatinerin e ‘soctal-
Enwtiaul developnest «ytogrme > which WL assist the teacher in developins
classroom nct:lvitiea thch aim to. (1) 1“&!3!!2 general nacuxl:y, 1)
enhance ancl-l t:lnu.om, and (iu) ywmte per.onal Adjustmemt. K.lrk and .

 Johgon include soctal and entholu]. dwelepment 15 Lstgpe the purposes

of a pzcgmme for .the educable mé.nnlly fetarded. They state ‘then as.

& - ; ¥ * e Lo
{ 1.7 They should ‘beeducated to get dlong with their fellow men;
“" dse. -they should:develop locul cmnp!unca through ‘numerous

7l social experiences. .

2. 'They shouid. develop in e
the. ud\ool and i tha home. r.‘htn\lgh a-good mencul hyglene program.

Johnuon suppa:l’.s thu. In' specifying ohju:civau ot Gpecial educutiun

(11) soctal adjustment.

g e e
W 2gamuel A, Kirk:and G. Orville Johnson, Educating the Rerarded,
Child. (Boston:- Houghton Mifflin Company, 1951), p. 118

?kcruit_:lthnk and Johason, loc. cit.
s “




the dey °fl' e gel: '. P vmchxu 5 nﬂvh ¥

" personal } a’nii e ve functionix rpor; l\:to the.

regular special edur:a::lon cusamom ac::[vxtieu, pllch a ytcgramc s:ar:ad "

early and carried on: throughout the school yenu:nuxq enable sach child’

to leave school with the skills, tudes,’ and ours necess o SRl

/11{ :oduy's cm’n{uex noc‘t,e;y. R

z Lenrnins envizomments mis: be'plaired.and provided: that wiil
enable the-child, operating at the level of the educable
rétarded; to, receive those learning experiences that will . i i
teach hin to yse his intélligence as effectlvel.y as pnuible' -

As Kirk: po’in:a ‘out,

' oy Thé ultimate purpose of “educating mentally retarded children
igto help them adjust fo -the community 55 the adult level .° . "
., as social plrticipum:u and ‘vage earners. 2 o ;

The pxagtuume tepotl;ed oh*1n. this paper Emp'hnsized atteation

. 1ndlv!.dlu xmeda T“C mdy will

and instght into’ the p:vceduru of needn ‘assessmen

zslbld, »."202; \
265anael A Kirk, Bducating Excagl:loml Children.
“‘Eouglxr.on HiEELin Conpsay, 1962), p. 113 i B
i o g




_ feferred to

will'facilitate this Procedura. It 18 pal.}.hlc “that. results:of r_ht;

may have o iu'r a

1. pallcy
the progiames: dqyiloped for the l;hﬂ.drm pliced in special education

IIT MAJOR EYeoTHESES e

The follmdu hypothéses vere 1uvouis,ntad in this study:

1._‘11.; opor of goals attai d'by, nertal grovp'A
\ 3

Will exceed that attained by contrel group B ,l &g

- The. prupoxl’.hn of ‘;ugu attained by, control. group B will

i ueeed' that attained by control group C. ¢ RS

3. e proportion of |nnl: attained by experimental gtou'p A
< will exceed that .:nbud by mn:rol group. C.

; IV DEFINITIONS

Educable Mentally Retsrded Children. In this réport,.this term -

individual tatelltgence test, fell betwedn 50 and 80. .n.e..'e' children
were consideTed to be "capable of developing skills through which the
lbuit:y :o achieve total independence in adult society can be realized".

udents whose intelligence quotient, as Beasured by an

vt . Martin, A sufvey of identificition and
procedures teacher qualifications, facilities, instructional gragrm, b

+'and financing of lcheol- for the trainsble mentally retarded and of
cl

opportunit; e_schools of Newfoundland. (unpubmhed Master's
i thesis, Memorial Un!.var-iq of Newfoundland, St. John'
December, 1969).

» BE RS 3NE




f Pl

Special Pducatfoi Class. This term was used to Tefer = \

-those-classes sét up (in the ‘regular schools) fi educable -nully s =
5 3 . f .

3 s a2 N

Heed. !n thig hxva-(ig-tlm:. need referred to an udivxdm

thrr.

change was desi 1t

‘socidl-emotional dévelopment wereto progress pouuva].; Sales :
! g ! .

¢ ﬂxqctad :Aw-nl ct‘hil'l- i

(b) mu.omx
which favolved thia expre sion £ 'hia \Qnu toward’ others or. :wnd g

E pecific sitvatioms. ... - A B 2
*Thekmpect of edbrional bel within this
was that’ by the indi: (4. which was
) : ? f .
1n the whick it ed; and:

’(u)arhlch vas. {ngppropriate wich Téspect to"Ehe developgental. Lével of
N ;zhe Lnuvum exhibiting it Se

Goal. lu this iovestigation;: goal referred toa meumg

n.of 1 behaviow whid: yas utpu:ted o be. oburved




SRR

Thé following &
: i

" % ‘

“This smdy, ms :1inited By the ‘Yength oE time:over which the

study:

pzngxn;mn was, conduc:ed. Irln.llly, |’1uch a prngramz should be 1ncegtlted

ato the élasszoom curricullln. Longer. térm programmes permit more

el

1 change in the

goal

to,‘achieve \a five wlnk J

1n 15

pmgnme 11mit5d the gnals whichf wuld be ru-ambl.y lttaiq‘ble. ’

2. Am:hetk imiting Eac:nr/ was :m: _the programme vas cnrried

oupionly tn schonl wmmu: pargdtal i.nvnlvamunt o’ ‘Tupport from the

-metefou. goals could 1m0t b dsatgned hick |

chlld 8 lwme enviramnen:.

i requited ‘e’ ausistanise of th# home' in- thetr achievenent.
: : o

3 Anothet facmx involved. was :he uuu.:ed \m:.het of upscml
Teachet mmpel:ence was, ot _a

-duucion clasges, veed 1n this study.’ :
It night have been !

factor inflneuclng ‘the satting of. muvuuu goua.

a’factor 4a achlevlng the: goals..

“in ‘tmportant’ li.mttation in :his anldy vas l:he vulidity of the

aul uc:xng prnndure, which uqu!.rad the' eatlbliahment of. incu.vidu 1

8ol vhich could have been x'ennmu'bly attitned d\lring the Eive ek p=r:lcd

‘ofthe’ programme. - Inéxperience with’ the qublems ‘of ‘navds ‘asseacment’
Ehcpg







" GHAPTER 'TL

REVIEW OF 'mmm

inv:utigltlon vxu b

tven. in this nhlpta{ Saitat e following’

'he.nd'i.ngs. "1...General. Characteristics; and, 2.. Emotional and’Soéial

Adjustment.

.o .1 GENERAL CHARACTERISTICS 4 .

Intelligence .

Educable mentnlly recarded :hildte'n &re. those whose. intelledtual

¥ capacity is only nou: one half to l:hrea qu-xl:ets of thnv considered

.t i average.: That s, ‘their inbelligen scoreu, hen, méasured by

intélligence tests, fdll between 50 and 75, ‘It s, therefore, most

Likely that these chfidren wsll expérience difeiculty with the :eg&n.r

©lass curriculua.?

"Learning' for them posés a problém’ wlm:h vnrlen
lignificanzly -from, :ba: of normal nhudren.

rville Johnson, "The Education of Hentnlly Retarded Children."

In Wilifan u. Cruickshiank” and -G. Orville n (Eds.)’Education of =

) “Exceptional Children lnd Youth. (Englewood " ue-, N..J.:" Prentice-Hall, "
SV el 1967). Pp: 200~ ¥ &

16yd M. Dunn, Exceptional Childrés in the Schools. . (New Yor]
| " “Holt, Rinehart and _1nstnn, Tnc., 1967), pp..71-93: k

13,




Ability - il e

The psychology of learning for the educable mentally S

du(un from that of mnu et The nduutwu.‘l nbject

nEial,

.. one ttlm a ].inl:ld r.'\llt. -The . tuk 1' to dhcav.r vlyn Bf unhtl.ng

of st to six and one-half (betiveén the chzoquteu ages of u;h: P

4 twelve yux-). have' areagonable dunc. of profiting from fnml ;
mmu:tion 1n the bistc achool subjects. As they mature, they are’
able to learn, unn, and transter quite co-pux motor and-verbal
-mu. according to ‘their mul -;a. *Thiey Tearn ioxe‘slnwly and

" /have po;rlr short term memory than Lhn

of average ability; but, once

they have thoroughily learned, they may retain as as the average.>

Wy Doru J. Johnlolklnd Hllnz! R. Hykllb\ut urm& Di; buitill.
Bducational Principles nd Practices. (Ilaw York: ' Grune and -
nea), pe 12, :

“a




becueen grade thrse gnd four.

Tt sh'ou,l'd’(l;yé\ﬁembered tlm‘t mentnlly reurdad childrm whd sre, fince

ioning-at their capacir.y shuuld not e l:cmsidgteﬂ eam:j.umlly

re:nded In detérmining this) me-nl:al nge q,hould be- \lued, fot ]

1 dgéor grade c The average chud can mmlly

. he m(pal:ted to have reached grade seven hy the time he’ 1s tuelve yuxsr

o1d. “The eduume ‘reta rded ihild ot the ‘Sma age, hovsver, vould b i,

£ twelve years and have pnssibly achis\red a mhk.. acadeidic levgl

Hnat of Nlase H!ll. on the avetage, .be

most azels of their d:valoyment. it 1- Ln t'he area of lntallectual

“ Most educsbla retarded cmm:m brabenis the lwml zang: 1n E

ug. i 724
Cr\lickshank Ind Jnlﬂuon, ‘loE. ‘edt:




Aside from thls 9.1\:31; deviatisn lnd the 1m,mc: it may have. -
in'terns of growth and development where intelligence plays .. -
. ¥ a significant role, educable retarded children appur, &
. .react; and grow in ‘egsentially:the same vays. and af o
epp:axi.mr.ely :ha same rate as -their novfﬂnl assochtes.

o x 9
muwe:, other. ’d’walbpmn: mﬂeatones may be ute.'

s Wﬂlklng ‘is apt o be alov ‘and. talking ven more soticeably delayed.

. Johnsnn ‘atatés that chi.s “19 undunb:edly due to heuntauacmnl
- flc:orn b\valved rdther t‘l\

20 mzighc to

a deficiency 1n physi.cnl and ‘motor

duvalopme

irty-eight pet Ccent of the educabla A i IR B

o B ‘zetndzd i ey yith Tangidge:  The'extent of delayed

'lnnguuge s eve-n greatet \:han the exeent of" !pe!ch pxublr_ma.

.-mey‘

: 18, Cole, Payéhology of  Adolescence." {
Rinem: and Wlh.stan, 1951). pP.,zaa—z g




Mental Ability - 2 A : o :
< ;" Blucable mentally retatded children have » linited abiliey
) ahstrﬂcc r.hinking and an lnabﬂlty o genetnlize. 2rhis 1s -

it f Spphntaity no:i-:eam.- when r.hey dze confronted vﬂth a moral decision.

Gole poits. out that 4 child mist have s asintal age of tvelve.as
- v\ méasured by the Bimet Scala, before he’ developu an undeutmung of
N _-wmy concepts such as "puy". ympnthy y.ox other sing].e-
Cyirevess In ordér o omprehend the genenuzed principles of -
3%

' behaviour, a @uch higher mentality would' be’a- prerequisit
~Maty £afl:to grasp jthe slgnifi:::nca of hazards. " They a6 not gercel.ve

“danger nd connequently do- mot relate their behaviour, o the future, .

“. " often they ﬁm the, r\lleu and’ uequencaﬁ of ‘games cnn(uning unless Ge

r.hey are explnined to :hm. et [ ;

In-sumary of the -buvg, 1: my \m conch:dad t‘h.: though

S i these children mdy  have u.mzed ubuxc for abstragt thlnkins, they -

N »  have” miach the vnma ngzn:uin of meedn nnd emotions'as the mml child.

They “ate e capatls of "

cading & Full and worthwhils ‘14te chinensurate -

12».;“ ‘w967, toei eir.’

. i LR S eo1e, J.oc. city
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e sorts ‘should be madé to help then

with thetr Limited abilitie

.develop pusltive sélf-concepta and a feeling, of huban worth aiid

aignity. They, too), can "iearn the oy of serving on commnity -
projects forthe welfare'of others".*¢. & . C g
", . sz fsdcm AND EMOTIONAL ADJUSTMENT

In, & . our other-diucted society it seems upe:iany .
A lmpun:nnt that children become sensitive and respomsive
to the expectations and demands of their contempprarieh:
* Socigl ‘learning durlng the.childhood ‘years pnvidns
some of  the y =
echizv:lng the saciﬂl akilli7required for happlnsas “and’.
success’ during adult liia g

il The re:nded child doés not. Axpetiencn majot difficutties

7 emntiannlly or iocialLy in his preschool’ yeara- e retits the conpany

. uf youug .4 noml ‘children wlw n:e fum::iening at his level (Dentlet and"

others ., B Grutéiaha and Johngon®) .
- . Ve Fd
Pbipn, (1967), loc. clk. -
b e e
Morp1q P J o

Ygeorge 6. mmp-on, MInflisnce’ of Different Nu iy wehil
 Bxperiencés. on Social " Behaviour Tn I ;

*Eafly Childhioed, Edited by Teomne Brackbill and George. G Thowpso:
“‘Qlew York: -The Free Preas, 1967), pp. 546-555, Sy

%]
nd others, "ental Ability and’Sociometric Status
Psychological ‘Bulletin, le, (1962) , pp. 273-283.

inson; ~locs-cdt.




At the age of five ot six; RS the, chiLid goes to pchool and 13
forced into the. compary of his age -peers who may be Hentally coe, o
Gr to years his senior: He has dif Ficulty interactisg with'them socially
and prefers activities VHich they have slready outigrom. ° Within ‘a ouple’ : <

.of years, if mot soomer, he may, find himself socially.segregated and

23]“ﬂ "

Tejected by'his classmates (Jones and Jafmson,ﬂ'ﬂil‘ls'(,‘zzlinldwin,v

Johmson and Kizk'),

g, Ju‘nnann, DY Stndy of i S il Pnui:lon 2 nmnuy &
Bandlclppqu in n.; Regular Grades." . American Jnumx of £
DEﬁI:lencx LV (1960)-pp. 60-88.

2R V. Miller, "Sécial s:a:us and’ Socioampnthle mtferem \ces
Among Mentally ‘Superior, Nentally Typdcal and Mentally Re::arded Chﬂdren"
Excegtiennllchildun, XKIIT (1956),,PB: 116—1&9. % .

« 2y "k, fardwia, "pe Tdicable Mentally “Rétarded in the -
Regular Grades. " Exl:egtlnnal Children, XXV (1938) , pp.’ 106-107.

{ #g 0, Johnuon and 5, Rirk, hre the Hsnznny Bamﬂu-‘pped i
he Regular Journal o L

in
:_:,( XLIT (1950), pp- 65-89, —




" study done locally by “Burden” supports’ this . 28hunn ‘explainsdthat two m——l‘—

Often Pt tt of ss develop,
probably as'a ‘reictiof to failure and the dentru:tive mechanigms 6f

social’ dey i and social a . Colb, podnts out that chronic

\academic failure may contribute A the rlwelnpment in the imiividuul nf

profotind feel1rigs of inferiority,” self—dlatzuct, and physdcal timidtty,

or may cauge & defiant attitude eoprd the schcol.zsl‘.emee auggests

the Golutiin™ 1144 in resving; as far s those

el i ot 2 y o :
ln'zhe child's eiviroment, which hinder adequae socisl ‘adjistuent .2
“Dum Justifies shecial class placement par::l.!lly on T need for. a -,

pgcml curziculum whici\ stresses the dwelﬂmgnt of mcx.al skills.

s well as the acqulai:inn ‘of buic ool subj te. ‘Te mantim:u,

hwwet. ﬂnt Etudias conducted in the 1950'! n'nd 1960"s - have l'hown

a
‘grades a1d ag we1l as,

of ‘better, amdemxc-u.y, mna tlwle in the 5pecu1 Claine 7mently,‘ g

that tetlrded children vhé stayed in- the vegu

ol 26y, A 'Lemee, "Soc:l-lnd or. the Intellectuslly
HAnchapped. " School and Community; . LIV, (Ncweubex‘ 1967), 5 PP« e

32 piom (1967) loc: edt.

Ais"el.v:ln Burden, The Bificucz of Special Clags Placemert
for the 'Educable Mentally Retarded as Indicated by Messures of ..
Academic Achievement and Social Adjustment. (Vnpllbliuhed Master's

Thesis, .Memorial University of Newioundllnd, St Jehn
Neufoundlund, August 1971).
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three years'of failure in'the regular grades probably predispoge

., the cht1d to lack of. success atter. special T T e & g
those in’ speual él\.nsea did huve bet t

socdal and persopal adjustaéat . :
29 lu:den, Tovever,
4id not | £ind this 1i his study, and £elt that it might be due to

scores than those cmnpetin

in the zag\d.lr gradss

acadmlc emphasis.ii the lp2cill eﬂucathn class. >0

ALL c\-udxeia.

1ncludl‘ng those ‘of loyer 1nt=].1ecum1 nbutty,

luve certain bagic needs that v1.11 profiote; :ha developnent of hul:hy

them in bacumlng mtlamlly healthy 1nd1v£d‘|al.a. i =

1 :
,Johmnnuaye,f' SO (LR S 8  f Rk

These baaic needs condist of uppotlunitles to pnrtlclpntu
*in worthwhile activities, to feel that .t lual

contributing m:mhen of a group, to be accepted:for vhn:

they are, and t “ccu- in the perfnmnce of these. .
vuztw‘ule acuviue-

Cole. sugests several wayl in'which educable menll].ly retarded

children axe socially a.'nd emotionally uimunr to' thieir normal pe'ezs.

29mm'n 1967); 16e. wr.

Kutrlen. 102. clt




: ool "boys and -tlie retarded children also dmylstrned"ﬂ gumr

superior’ ability and :'hey remain devoted to. ‘thea:  They engage
successfully n non acadenic activities. Ztine, however, Fouad that
in regard to emotional aajuscmmrrgmy—cf edicable mancally

retaided boys were signtflcantly s sécure than age-matched

for " and -cor ding

5 cf others u wan as to events and’ circ\lmtuncu l:hn: iuvolve nt:bezm 2
e educab].a mentully retsrded child eujnya Belog part of a iamﬂ.y

al helng a member'of a p]_ay grow. - Hovever, s deficten mux

sic pgtterns of Finavhur often:

7 l.ll-pedu :he a of

rendering hl.m umble to do's6 successtuuy in lpita af his: afiorts

to conforn; . The ability to dake social judgesents atd play the

3 Cole,. loc. cit.

. - SYarvin ], Fine, ‘Sacuxuy Pattorns of N and ‘Educable.
Mencsuy Retarded.Boys.". The Bulletin of the Inst: of Child

nivex'sity ‘of Toréntoy, TVAT (1965), Wi I3M00 . e




sppropiste role, iike the u:q\ﬂ.ﬂition of many u:har aapucs of

ndjultmzm;, cones through notivation and‘l'-ming.u

Cole mtes that without special training the ‘social

. \ 1 s
adjustment of the educable mentally retarded child is likely to be

poor because he' does not ‘have the intellectual equipment to meet

. ‘a‘uccesafu:tly the: denands made m} hm.:‘sAs Johnson says -

ihL ultimite objective th the area of socdal’ nﬂjuamn:
b /u complete’ social indeperdence in:society. at large:

. iv..This 1s’ achleved by teaching the child to make

HH : ‘ith m deve: evel, .
4 uf self-
dixacl:iun as the child lm:ureu will emable him to grow ‘.0 .

the learns to adjust to social

. situations requiring greater social maturity and under—

~.standing, he also learns, to ‘make the nucasguy adjustnents,
that will be required of him as an adult

-~Sismmary ’ ; /

5 B e

In sumary, then; though hﬂndleappzd Lntell&cl:unlly and

behind .oeiany and awtlauuy, “educable" m&m—.ally retarded chudren

are capable of beneﬂ!ing frog uctivi,ties that w1l develop and’

re thei: Hal sid goclil adsi enabling them to
reaiile=thaix'pﬂ:ent!l & aid nchikve. ipdepsidsnce {n adult socisty.

) 3‘.muuan and: Hyu-m, op. cit: o zss—zss. E "
o § 35 Scole, loc. cit.

L el ctuicknhnnk and m.n-on. loc. =51:,




':o dchleve specific social and mzmul uutcmnes set folluuxng digeds ;

5 tvem’.y—eight chiliren m a2

Table‘T.

1n a'two veak obuuvn:mn pez'lnd after which socialoemotionsl goals’ierd

Vegtabiished fux sk child'with ‘the h-lp £ the teacher. - The teacher,

decernine the extent of .sul at:llmanc

‘_ Selmul Board, " . el >

—
CHAPTER TIL
DESIGN OF THE STUDY, ,

I GENERAL PROCEDURE.

ployed a pre-test —. post-test two control -

s o R <
(T e e et
gt e A

groups deuign. The ul:udy 1nvast1gnted the. efféct of progtaﬂme: designed :

s\wlysia‘ All stndgnta An- three, specinl aducntio'n nllasaa npex’a:lng iy 3

within ‘the, schools” under the jurisdic:iﬂn of . the Avalon Consolidand

d were. the subjecr.s'nf thin gt“dy- The lmple couisted nf

Sn:)mal Bog

Thrée grnups of m.dgm were ‘used in thie md The fnuiming i,

4s'an nutune of prncednrn upplled to each °h_group,. a8 dgpicted an’

The £ivst group,-group A, the upeﬂuén’:a:L gxéup, vas’ 1njolved-

uum, over & five ek feriod; executed progrnmes dasigned to achtéve !

At the end of ‘this time, & second asséssmerit was made to | i

Lernission For cuttyln‘ ut this study was nbtained from the

zl'he’ ori;

inal entoliment of ‘the clauses. totiled tventy-n:hw._
nwmr, there was'a loss of ome subject over th

period of the' study, |
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s The second group, group B, the first control group, was jmvolved

in an period and goal-setting iyme similar to group A.

s with group. A, the goale vere set yith the tescherls ssistuics. She

was encouraged to try and work to achieve them. However; unlike sroup A, -
‘the- hwestigstor did mf_ 1ntervene to ‘help the teicher. . An BElEl!menC

to detarmirie goal”achiévement was nads at the end of. thé fve ek .
patiud Pt T e . X \.":" i

The thhd graup. }c up c, ‘the !l:omi contzol group, was mvnlved Sk L

:dn’ an nhnervuion period dnf far to ‘groups A’ und B, Hnwever. unuke

sroups A and B, the teachei wag| mot tavolved in e zoal wetttng pmgr-me,

nor was ‘she. given the 1n£amtion regatding ‘the goals, set. ‘As: ilzh.grnup B,

the i did nnt o wll:h a to he;p t‘he teacher:

achieve the goals.. Atithe end .of the five week period, 4 second dssessment

“was made to-determine the- extent of goal atta:

i

o
" Spring of 1970. " They vere! referrad hy tu:hlzs for lt!:-.ntion ‘b-uune :hay




£Y

e

—

| Office. As natty of :heu ehﬂ.dxtn nu Ppossible were placed in -peeinl

- ieducation classes ai

_‘an ‘interest in the faveatigati

- wIsc dupmdxn. on the ase of the chihi

A 1 vas " done 11y on each child:’Those”
chiléren ‘whose measured 1.Q. fell between 50 and 80 were referred to
the School Medical HAll.th Office for a medical and physical examination.
Cllild!en ‘were phced in the special education classes on l’hﬂ hl-li-l of

the following: (l) acadenic difficulty; (11) results ol p-ycbelogull

Ten) o s Fron the School Medlcal Health

0om. as paninlio'n h‘rl ba-u Bbt‘ined ftc !)I! pl'lhlt

& %

S!vanl’:imildnn whose 1‘ . peores s.u “abéa 86 ae:e also pla:ld % sl

'’in .spec: 1 'l1|=lr gress was to. be

rm«uad nt Lha aul of the yur vuh the vhrw to u:uzahg :hn to

regilar class ds #bon as they wers ready: =

Selestion of Cla ses  \ T

O pernission to conduct this investigation had been obtained
from the Avalon Consolidated School Board, thrée of seventeen classes, .
were selected uaing the following criteris: (1) ‘age of the stulents Ay

“enrolied 1in the class; and (i1) tescher siailarity based on .-;e,'-ex'pe:gnu,

1 lntl “attdtud Teachers. and

with these three c:u..u e e sched - £or rmiss AL

'
od volunhetid t.hlir classes and their

- ll\ldant for

pec X
'7' either the Stln!nﬂl lmt ‘or




Pl

. - v - o

co-operation. These three classes were then sssigned randonly for

or control - Bach olass was located in a.
differest school. This minimiZed the possibility of tescher interaction.
Teachers vere requested mot to communicate with each other regarding the’

iovestigation. s : - A,

Daser 1piies OF Gniips MR ol T e

3 7 c e As can be geen 1n Table V, groups A and B vere statlagifor all the

: factors- which ‘were noted. - Group L hovever, tended to‘have children who.

were somevhat older. 1: .a-o had a hm« mean 1.Q. “and mean mental age
than the other groups. "nnlly. group C ltudnl. had also been in lp.c:l‘l

educstion classes sich losger on the average.
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Description of Teachérs ' e B ol ¢

1. Teacher of group A: .The teacher of this group vas twenty-five

" years old and had seven years teaching experience prior to this ‘year.

This was her firat year teaching a special education class. She had
. completed three years of university education incliding one-half coursel

in Peychology, one course in Gorrective reading, and ome half course in

g excgptional children. .y

,

A\
Teacher ot ‘sfotp By ’l’ha téacher of tis grnup was tventy-thru

. years 014 and Tad 5o ptwious tuching ‘expertence, - This: was h.r fira@

year tmchins u specul educatinn ¢lass. . she had l:ampleteﬂ' nve ears, o

one’ caurae 1n corrective ra-ding, lm‘l one course in excapt:lcm-l c'hildram

T8l

Teacher .of group C: 'The taar_her of this grmlp “was twenty five

g yaaxs 614, and had Eive years, l:e.lc'h!.ng experience priot. to this yaax. Shet:

“'had revioiisly! taught d'year in special education, “but had.. ot mug,h: har
2 pruent clags." ‘She had completed -two years: of unive(slty education. which
included thee and one-hali courses 1n Px;c_hology, ot course 1a. :onaeuz

58 réading] and one: course’in amepcxomx «ehildren.
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course work Telated directl to work 4n upecul educul:iun, but, the

. “teachet of group B hud one. condyderably more wrk in Ps’y:holog.

the othier hand, the tucher 3 Sroup B had no :eachmg expertetice, ghire’s -t i

thi sther teachers had been in the classroom for quite some time. '+ 7l ¢

ALl the reachers expressed. an interest in working with educable

. i w5 7
mentd1ly retarded chﬂdren and repoﬂ:ed that t'hey found their work enjoy-

tuc‘hera had ‘had; ne.uy a suu m:hnol year to becma ncquni

aecial edncation claulrnw

Assesement of Jeeds i

The mtsmml annl snchl ldﬂuwm&nl needs. of all’ subjecl:a in l:hj.s 2 .y

 two wzek period: uni‘ng a behaviour tnting ac512'

B uudy virs assessad over

(see. Appzm‘lix A). :unrpleted by: tha tul:heru on_each cmu en‘:olled 10

s uuu clnas, and- 4-obaervations of the child a5.2 nenber, o group.
3 L Rn:imx suu. “on_each St rating -scals; itens were
s e checlmd off ai betig’

Becuuue of the deui@ of" t_ha sula, the dau yielde behiay hnzll ducrip

ot emotional: and .ocul dum. ns whieh‘were rogard d a8 snappropriate; .

" it
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- “would ylelrl

1 \
-individually during the final nlum tion per:lnd It was. hoped that this

36

child's socihl-emotional ‘development were to progress positively.
@ ; - 5 B
. a ng were made by, tvo_trained

) N
assistants as well as the iny . _The vere 3 b

to. cong “on r by the student which was

inappropriate in the particular situation in which it occurred; gnd

inappropriate with respect.to:tha developmen:h level of the student s 1

7 . : b
’l‘hese ob!etvati.nns were nulde dal/ly far t'he two veak needs

aséessment period vith the trained a

;;auntu .lnd the 1nvam: gn:nt

o e
spemung qn hour. a day each v: ung a. separate, .:1;. " ro:a:‘lng au/ ) '

le. "This yielded can one=hour obssrvat-

'mns'sn each’ clu", one, for each }l&of £tk naada! .usamq period. :

1 was rlecidnd that ‘the dfarytype of recording nbsetvlcions was

the beat mmod for nm; nvest: since’ the o

were ente:ing

a relatively unzxplored area and:did ot oo vhnt variables in :he

abservable beliaviour were “fotag to. be tmportant. From "these records of i | .

“only. thot

f RE
were uud for -the’ goal setting.

: . 3 o g e ¥ £ . b
". Sociogram. A ‘®ociogram wags designed and administered to edch child.

‘the aneul tructure of the'class and

could be Gkhd aaln, Lndi:-:nr F Jocial. heeds. . However) this dsstiument: 't




@

. was not found useful and, consequently, the information obtained from

administeridg it was not usedfor the néeds snalysis and consequeit goal
u:t}nk. For further mfammn on the Sociogram, ‘see Appendix B:

At the end ofthe ‘two week pund of nnd- assesgment ,: information

e tonal and ucm needs. nuuud were discussed with ‘the

_regarding the e:

teachers of group A and B. - Each teacher was intervieved: separately

regarding confirmation of the needs assessed for each child 1h her’class:

Goal Settil_:g Procedin

| .
onm the: of yxuaed by he

beh-vimn' ‘ating scale and cl.lutoul ahuxv-d.ﬂnl. pn. weze ‘set up

the 1 -md: was -qm:tad € be nhurved by

‘the end of ‘the programme.

¢  This procedure was repeated for all descriptions of inappropriate
Soctal-embtionsl bebaviour For ‘eaca child, ‘with individual ‘g0als set up

- -nd labled uumlml.y as soctal or emot nal.

1. Gtoup A and Group l' In Wuul ation 'lth the tuc.har nf
group A, the teacher of group 5 dnd’ the :nxm assistants, _goals. were

uubu‘had for each: child in group A -nd wxoup B, each’ teacher b.s.n;
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attaiment. For further information on goal setting procedure, sée .

Afpendix C which gives am 41lustration of the procedures usiog & GHLld
) from Group A. -

g -~ 2, s 3 |
2. ‘Group C: Goals for each child in this group were set by, the §

" investigator and two trained assistants: This Ln(ot-tlcm was mt

ommunicated to :hc teacher, . However i in nrdnr :o help determine the

validity of, the gnll .e:ung proceduge and enwn goal lpproprlutml

for_these chudnn, :h- teacher was asked : lftet‘ the completicn of the

i " five week mumucn puxod to Fa te uch ‘goal appropriate or.:

3 1n‘pptnpr1.ln for uch child, Only one gv-l was rated as hllppmptill:!. .

_Validation of !n-h. AL gnlls for eath child in each group were-

\ valldated iy two ‘dxidepentint’ Judges wi rated the goals as ppropriate

ot “inappropriate for-the- jerticular child to'whos they were assigned, 2

contingent on the child's measured intelligence,: ul:uhled meatal age; °

'nﬂd.r_hzmlogjur Each judge rated all goals as -ppmpgi.ge.,
Prograsme Development =

Programme: 'Group A was. the experimental gfoup in this investi-
gation. | Progfammies vere d-ﬁpud to achleys the’ mavum goals
.. each child in this group:

for:

1
They were'developed through, !ntgtlcuvn- with ',

of rmdlll
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a natural part of the classroom learning situation. The investigator

in the of the while the fon of

the programmes was carried out by the teacher: The duration of these = -

programmes was five weeks.

N 3% r - teacher : In'this

" invéstigation, the;attitude of the téacher tovard the ‘childrén in her'

: i S R
-,/ class was consideted to be of utwost’ importance. The attitude of the.

tencher toward exch child foeccs the uelf—cuncept the’ chud has. of hins

do smethlng, uh her ‘1t involved his meuemml cwpetunce or his

ahility to interact with ut‘hers, would most’ llkely adopt: ‘that attitude

i prmisyustng Mmazlf to failure, of kupmg him from even trying. As:

Rnsenchnl and Jacobsor sagy 1 1o« ome person's. expectation, for lnnthet 8¢
Ly
wh

v o
: behnviam‘ cmm; come. o serve as a self- fulfiiling “prophecy". ! Tt was *

. . felt cm: the behnvlnu: one expects 1s the he\uvinur ik gets that’-

~ .  thsse who uu:ceul at somechitig are,’ for R most- pare, zhose vho. fhtak.

:hey can. SR :

xﬂeu‘bn_mneun. the importance’of developing an'attitude of

2 "7 tacceptance! in the teacher tovard her pupils,’ ‘Acceptance involves -

"reapect, ‘ ad an ap n of the ifdividual, and an. -
..6

“Btforts ere mde, :hen,

: il . fnterest 41 his growth and. success

* % " *iohett Rosenthal and Lenore Jaccbeon, Pygmalion in the Clissroon;
(lleu York: Bblt Rinehart and Hlnﬂtﬁﬂ, Inc 1965), PPy 174 3 h

™ T J’. kicluo;x, The Mentally Retarded cnnd in :lm cunm- ;
~ * . (New York: - The Macmillan lerpluy, 1965) Pe 7 i A, i

brbid

‘ to.encourage
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A
the teacher to treat the children in aghore pleasant, friendly and

£ashion’, 5 te them by yhat she said, how she said

it, and by her facial expression, thnt she expected positive change as
expressed tn the goals for_each ¢hild. Rosenthal and Jacobson suggest

that such techniques may help a child learn by "changing his Aali—concept,
8
o

 his exp of his own ,.and hig

An fessetial pu(t oF the. ie of t ko the

:ucher chn she es:nblish Hergelf: ‘with em;h childiee s lwn-—cri:ical,

nderatanding, interested persnn whio' helpe’ the child: toward. the behaviour
" aimad at by _'_'- iastic, ‘en g “to- the child J

to hinm thnr. she axpact! r.ertlin babuvluur fxm him. - Tt was hoped thac

. this wauld'al:er or modify the ch: ld‘a self-concept toa ‘dggree: [hlt would

increase hiu confidence in'his ub:lllty to sugcessfully Accnmpllsh specific

“tasks whicjivere claaer and closnr oximat of the

by thagoala ek for him. An important part of this was the tuinfutcement

uséd to ensure a high ptobahl.lity that the behaviour would Fecur., The -

teacher vas asked to ascertain for uch chud something that the child

l,nuld unﬂ revarding wha":ha-x 4t be [zrliae or-whether- it be. obul.nt.ng

permisaion 6, do’ something .pm.x (luch as proceed £0; the games sres or

1gned ca-k) Dne -peclllc-

pzojec: table upon’ completion of the

3 mggenmm made to th

T35 s
henelf in an, undeésirable manner in
for the most part; wely

not be unumed from. :hls ﬂu: t'ha teacher condu:ttd
cla: These nggeatiom wege,

- Rosenthial‘and Jacobsor;
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to the children, she reward effort even if the task were not completed.

-‘Gradually, then, closer approximations to the goal would be required before

the child would be ded. For an il of how this

was applied to one particular case; see Appendix C.

The investigator observed:the tedcher m-rymg out tl\e prograimes

and- frequen:,cenuc: was maintained wit'h her t'hxoughuut the flve week.

. ptogrnmn. Dlicidg the Sonthcts, ‘dsssaomients vere malle”of current’ progtess,

and progrémaca yere mdified whiere necesaa (thnr. 1-, I

© 1y hssESSMENT OF GOAL mmmxm"

‘Followrg the last weelk of the five-veek k experimental pin‘gxma, ?

a4 pqxnd of three: days vas ‘used to make an assessment of gpal attalanent
A ;

‘% ip'all three groups: S g : -

Behaviour Rating Scale . ot o " S

A néabur ;{fjbeh.viouiﬂ chinge was obtained by readninistering the

“behayiour rating u.ie‘. This' was conpl:ted by the tucher of edch. group .

nnd/ the. reaultn were ‘;nmpn’ad with :hola nbu!ned during the ueds auasument.

.The tesults obtained from n.u\ lmtrumem: were ot nugl 1n r.hz calcilation

3011 xttahment vnlue. Al 5. ,

g‘m. Goal ‘Rating' Sheet
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participated in the needs assessment and goal um./i.ng. and a fourth
copy to the. investigafor. Table XV, an example of this Sheet, is shown

in Appendix C. The goal attatmment fof each chill wag rated on a four _ $
point scale’by, each of the above. Each was asked to :y;-:e the behaviour

comernai carefully comparing"it as it vas dur t.he\m—nmak pertod

by the child durlng

2 g oﬁ eeds to the a as

:hé three days of wnuning go-l lttliment, whith fuuwed 1nva-tlg-tuz :

e o and ttainad at -1unn: to uc:mnpuuh “this uch spent . on:\!m\u in uch

b nf the ch‘ueﬂvon n ron:in; b-siu qc:ordm to a pturnngad m:hadula, ek

sked to observe kha 8] leiih:

‘over a pazlad'e! three daye. hch teacher

b;h.vinnt over I:ha three dnyl lnd to Ilka h T

/ at the end of thg ;'-_

thicd day. . 3 !

e ratings Yn the goal attatmment

In this wdy, there were four sepa:

“achiteved by each child:  These were :o-pu'ad. "establishisg relinbil:lty

for - the made by each individual. Table VII compares ‘the per cént:
“of agreement betwéen teachers and observers for-each éyruup when there was 7iep
a difference in ratings of 1.5 or less, 1.0 or .léss, | less than 1.0.

In ul.cuhun; :ha qﬂmuz, r.he cudnn' nunn nwpu‘ed with :.he

in tltlnp of thl ob-ml-

g e ‘z * omall moticeable posttive. cun,. 1n bebiyiour.

i ' 3.- quite-an improvement in behav}
4 = pehaviour |nl:ly inrvvul (u d-etibnl by 804 )




LI PER CENT Acnmmrr “BETVEEN RATINGS
OF TEACHERS AND MEAN RATTNGS
OF OBSERVERS AT THREE LKVZ'LS

TABLE VII . .

9.4

Difference . ' g :
Between Ratings Group A Group' B Group:G:
‘1450 less . 82,

1:0 or less’

82.35 -

. 1éss- than.1.0

58082 1

three groups was sv\oz per. cent.when at Yakiat by baeriary ra:ad ﬂ\a
§ bduvlaur lnd 66.6 per cent when 111 th:ae cbuervcrl rnced th& 'be.hnvlout.

* fable VITE ‘shows a compirison. of. the agreemmt betwasen the thrbe u'hﬂervu ;

Number of -
.Observers = ¢

Group: B

.“Group C

o aheh




% 1hl’.ed for each aubjecl:. In c-léuaéiné a.goal

. welghting would counteract this. 3 . “

o g E g e o 2eew 1

w & A
4 ¢ 4 g
Calculation of Goal Attaimmént:Value i
7 3 . 3
.In ca goal at values, was

xlven to the’ posnlbility that .the obu}v,em 'could see’one or more’ uuhlac:s
exhibiting behaviour that was unusualfind not. characcamnn of hisi.’ Yer
the obaérver would base his rating on the observation of this behaviout:

it was felt then, that giving the teachers' rating. fifty per cent.

g ? [ e
The data obtained consisted of ‘four separate ratings on each goal

attainment value  for esch.

“goal, “the teachers’ r'ntins was vatghr.ed ufty pec ety vx:h the rnl:i.ngs of

the’ three the, ag: £1£y pet cent.

24
Tour’ categories of goal sttaimment were deviged ranging, from

. No signincant Impruvemenc to Goal Achitéved. The mean attainment value

range’ £or dach ca:egory u depuzed in Table']

Gemeral: The behavicur xl:ihg scale 'was a method devised for

1 ot - ‘e : was based on the idea

m: speclflc oburvabu behuviauts car

‘dtated and Sthap the nppuubm!’

(of these statements can be raced m m'.dur o yleld" spelnfic ‘behavioural




nmzx

CATEGORTES OF .GOAL ACHIEVEMENT ...

" Range of Goal . : Gy Tl s g s
[~ Attalnment Valge | '- ' . Descriiption

": Goal'not ‘achieved - no

1,0+, to 174, : significant improvement

Minimun achieVement
.. mininun improvement

. \Moderate ‘improvement. !

Goal:Achieved .
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des:tiptim o tha, person heti t-ted.w p . .
v

2

For 'zhis particulat” study, 1':' feit :ha!:/n:‘h.e: then, select

-any one séale, ‘it would be more useful to de‘lgn ‘an instrument r.nnnming

items thought to yiald the most hal.pful informtion. Rutter's Child

" Behaviour Rating Scale was utilized for this purpose.

2.  Butter's Child ‘Behaviour. ﬁting Scale: . This. scale Prasease; &

a/nerles of descriptions of “behaviour ‘and “aska the mter to check mw

ukntement 4n ornie 'of Eh!u cﬂ].\mna ontingent: on 1!:5 lplecubulEy ED the
per-on ‘belng rated. Rutter presents evidence that. the scalé Has ‘good . 2%
:e;elt and infer-rater :uuhxucy. It has “also ‘been-fouind m be.an"; _ g
efficient ucreening device fot chudun vith am:unn and ba.hlviournl

disorders. o, 5

3; Behaviour Rating Scale: The instrwment used im this | .- - -

1nvestigation was' composed of ‘some of the relevant items. fron the Ritter's
Ohi1d Behaviour - Rating Scale discussed above.  The ‘scale. In ita Eapal forn
The

cmmsma of 2 mimber of of
" (1) General Behaviour; e

. were divided 1nto the. followtng Sty
and, (111) eha During: Recess. In addition

(11) <L

Dlloharl: 4 Hoody, Bebidvioural Froblem Children 15 tba Schooh,
nd (ew

A xecmsict DL is, a
. Century=Crotta, 1969) , pp... 56-58:




/

# bgh.vxau‘ that wai bemg dealt with in r.hi.u

‘ﬁx&/sule is reproduced in Appendix A.

generally elicited fromothers by the subject.’ At the.end of the scale,

space'vas mde available for an of the student.

i e e
¢ ¢ g 8 g
Copies 6f this:

caile were given fo the thres teachers involved
1h'this stuly and’esch was asked to complete a copy: for each child in her
oon. . Each srtement was t6 ba rared as (1) wot *applytag (1) aplying

somevhat , ‘or (111) cetnmly upplying The acale i adminfgtered tiice;

firat during the needs amalysis and; second, lull.owin; the tmi.na.tﬂm of

Ehe experinental pmguma, :
36 e [

cale: would yield information on the social

»1‘_: was ‘felt ch-: this ¢

and enotional status SF éach child, indicating speciflc. behnviau‘rél needs .

Tl\h dltn could Then be used to provida ‘part of the nmmu fon'for - T,
ceuequen: gall let[iﬁ&' e ‘
-It vas: mot sdg e toestablish.an t xeltlblliz, g
1iability for this t in t:'h: .:udy. !-ch uubjez:t

was being tlkqd by nuy i perion; his teachir. - Hoce dt, was the classroon

.::luna

1mn:10n, it wds baluvad that their rating vould pravada the

Most scenrat 1nfoml|:10n. 4

studj-and since the tuch:r. had




‘ . Vi AvALYsis ? LTRR I

. The techniques. used in the sumlym of the data vere:very

sstmple.” Basically.the techiniqud of ‘analyéls was.to conpare diruetly

l:he ympottions of ﬁmls attalned by each, group.' Since tha nmbaz of gonls

‘per ltudant vltied from 1nd vidual to '}

"statistics were _nor. availdble.

Sbservers 'In act\mur,y




Cgoalar L ko

ANALYSIS,” CONCLUSIONS,  DISCUSSTON, AND RECOMMENDATIONS = . = - g g

i "1 vRoDUCTTON. -+

This hap:ex yreﬂenta thé'data ; iresulting from :hu mvauugutiun.

.;,1 A;YS\IS\%

of goal . 1s nnde in Ta'ble K.

The ﬁgures rspzenn: t.hz per cent of the gnuln 1n grqup

B, and C 1
 falling 1a. eich of the £our

Sgaries of goa ™% Gttatmment

5

Table X reveals that in group A only a u):-l]. p:.fpn:uan of

fell tuto ehe low ‘levels of goal: Attlimmxe “(category 1):

'Ehun ¥asino

gou. attainment at high 1emsr s grou 5 ‘Groups B and € both smwad 8
ammmy in per’ cent of 16v lavel (Category T) goal ntéatomenti Group A,

in cnmparluon vith group C,vshowed a higher goal dttaiment in Categories
“IIT and IV.

In general, however;:there was @ low per cent of fully attained:




@ TABLE -- X .

L7 f " ‘i INTE-GROUP COMPARISON OF, GOAL ATIATNMENY . 0 i )

)

wit

5 !
" Yeoal mof achieved, - 21

3 " Minimun achievefent w4
¢ Hoderate mproveimént Lok

“Goal achteved,




A Chi Square’ test of indeperidéncé would ot have been valid because of
the low expected frequencies in gome cells, ‘and because the observations:

in the various ceils were.not independent. + i 4 °

- 1. Hypothesis One. The proportion of: goals attained by- ;

: “eiperfinental srou A will sxcejaa :hat' n,t_énined '-{y control gmpy 8.5

Aa ahwn in l‘nble x, the, resuln of t‘h/a mvestlgntlan were tlmt a

greuter plopottinn of. thc goalu in g!'onp A did Elll ELY the c tegotiel

‘,grunp B wm. =xceed r.hut at:all;é‘ by cuntrul

‘!!ypnthesil w0 wag; fej ected

‘Three. The

oi goals A:tuined by

o/ :
uxp:rilmntll gfaup A will nxcasd thnt attatned Lty ontrol ‘group Ce.

¢ lela X‘indiur.al thl

- ‘there was a 1ug.x portion of the 50-1: in
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III DISCUSSION
It is felt that a number u: factors may have had.a bearing
on the. findings in‘the amalysis: Such e are under

the following headings: (i) goal u:n.ng procedure; (u) differences
1in the groups of students, and; (111) .uffma 1n teachers.

stting procedure was invalid, and

n'.u factor nay ‘have béen present |

bq': 1t ‘seens 11kely that its cnntribution was ‘inimal, The fact that Janly ‘e

‘ten per cent nf the goals in ;m-p A failed tu show at_least’ -xgi.nll

tainsble. It 15 ullmed

achisviment ndicetes. that most goels aet weie

that this was so for each group because of the similarity of stiidesis

| meeds, and goals in‘each group. Types.of goals and their distribution in--
“the groups are shewn im Table XL & < °

The duration of the programme'sight have been a-factor.

setiing might have been too ambitious ss far as estissting the t

 required for goal attaiment.

: i The goal setting proc-dnxe may have ptoducad gals vhich vere ot

wlnurn‘hla. 'l'lu pn.&m of this factor seems ve 1ble 'but its -ff.c: L

Sot 15 s mm as s i mng the gnup. !




CTABLE XI

. \
‘TYPES OF GOALS IN EACH GROUP

co-openting vith others.

S =
W - Number-of “goals. . -
DESCRIPTION - —~ - -
L Group A * Group'B Group C-
) ‘!‘ X
JGoals having &6 do with’ S0

,Gq-l.a »hAv(ns £ qa v_d.:h
. axe:g.mg elf; contro:

Gvﬂ.s having to do v!.t.h

our. ~

5
incressing positive =
‘social contdcts.: |
24" Goals ‘taving 4o do. with 8 100 fe N
; :encumm to'situations: 2
hevidg o do it | 11 7 6.
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= 5% 2
bids seems low, and particularly, a halo effect did not seem present . 1
‘because group C's goal behaviour was rated better than that of group B, S
this being opposite to the ux'pectad result.
Differences in Group . 2 by S R

_'It is felt that there were no dn‘f\nuu hmu t]u BTOUPS ;
.‘.m thetr nm:y to l;:hlcv the go uup:!nn can ba ud= Nl L

‘chiat, given v.nd whal sating proceduul witch. prad\n:od soals based om 4

‘the mxvxdm- ‘vithin the group, %he ‘groups uoum all be. .m.m- vith e

respect to their ability to attain these @.1. u the beginnlng of :he‘

n:ndy

Differéices in Tu'l:b.l‘l

nufmc- in teu.hex' =2y have contributed to_the teaulu as
revesled in the. .mm.- The un-pmn wariads 15 ehis lmdy that
all thres teschors hed -nu.z .buuy 5 ‘carry: out- progremmes to schieve \

student ;anll in the loem-etlmnl tnll with chudrcn at thit level.

However,  there were differences iiteachers such that the, experimental - -

may have interacted with the

in goal attaimment between: the three groups. i ' - - *




—-more education than'the teachers of groups A and C. ‘Like the others;

her classroom was observed and goals vere set for- her stud It is

possible that she failed either to usderstand the goals, of to. 1aterpret
_proper1j e staulerds for goal achiviment. Sha mey have tasded &5
expect too much vhen .gau- v-}n mot apbéific imd hmﬂwrh, and thus IGdk
have Tated Nerself £oo Lo “Mlio, she say bave beea ilte: threatened . %

because of her lack of and r her goal

i~ 7 artaiomeit becauss of a pgmemd threat £265 the rltingu of the observers.

 Thip could explain her gene

It 1s possible, too, that lhg atd not -eu.v- 18 much. {n the d.uuou-.

1y lower leve: uu.n. of gual tchuvmm:.

Ie Uhpuld be remesbered fhat she had.no previols’ testhing. upu';lenu‘. and
her course vork o the ares of special cducation was sinflar'ts that of the

thir -Edachece T this. study . although ihe kil the. sife. 1 tuwledge of
Peychology and bad received more general acadmic ’tx

c_ngc.- Bage Line

E ° [ ' mm C did show behavioufal improvement even without the aid of =

‘2 programe foi goul attsdn Tt can be pobtulated-that the Tesilta,dn 7,

.“groip C. represent 4 norssl maturational process,” ar

, therefore, that the

" ditferences obaerved betusen these results and those. of groups A and B

are due. to some- px'.nn.d intervention rather thin' n‘z m—-.x nmrni;ni.

"thu a n-puon, lwveve!, dey ends uwx the t-prucnnexvm-

ﬂu tuc}\ﬂ of m- .xonp, rh{. vas “1xipo,

blq ‘to nnu-:e 1.- ot

b Jeiovn how nihetm or ineffective Ehis teacker yas relative w'-u mu:

: sp.chl Aduutl.mx teachers. -




°
%
* “The assumption -also rests.on the further amsusption that the
halb effect vas mot 8 factor in this atudy. ~The posaibility edats, -
howerer, that the experimental conditions could have had a_positive
Lnflunce on the mtivatioa of " the Feacher of lmug C. Ahaloefgee -

may also have. opantod “gai the -taghes 3E grov )’ and (€ 60 1 Vasa

deniruble inltura of :llq pr-timln! : lt nly hlvt b.an pxue.nl: b‘l

group' B aml there 1s evidence; to augg-ar thlt i ::ould have been n-yu,v.

[As can be seen “dn fab xxx, the! taactir at growp € wan the oaly (:nchcr

{giving highar ratings of goal :nimnenz :hm 1 :ha nma. This, gives
-ub-nuce to Llle po! v

bility o a ynn:ltlve hule -u.c: hn_c group.

; o o Lo
Discussion of mm.a..- s \::
gnnmux. on. The data -ho'v-d the zod schievesent 4n group A -

‘o be mpum €0 that of nwp B. th- fouavi.ng are offered.as pouxbu

re.-uu for these ru\-n:-. @), The pmsu—u suggested by -the .

by the investis ume ution of -

the prs anh frequent g hl:vun the nm.ug.m: and

; :e.mch-z, miy have boam, flc(en whiich opeund n group A and:were -lblnt 1in

.g:oup 1. (u) Amthn— nnm m.t;h have been nu: tlu tuchet oE—-gta\rp A
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situation which actually resulted in-poorer than expected performance.

. . |

‘ypothests Two: The results show that goal achievement in

(A roup A was.patter than goal-attalmment io gioup C. The fu1ibu1_:ig are |
possible factors involved. () As' for. Bypothests One,. the presemce . i
 of ‘teacher~investigator interaction in group A and Dot in growp C may

“* have been a faefor. (11) If a Halo effect wete present in‘group G,-it ..
would, 1f positive, dimh;is_h differences between actual goal attalmment .

<. between group A and (group C;.or if negative, would enhance the differences. .. .

"It 1s assumed, , hovevel na: halo effects were about’the same in-each

a

group.  (iid) ‘Unk.nwn dlffarEnces tetveedithe tasthers ofiChean two

- groups may also par:ially accountifor differeiises 1-. results. However,
e o

this was not considered to be a major factor. -

. s 5

CE Three: Goal 1in. groyp C was greatér’ than
S il henl

; .. godl attaimment in group B. Factors that may have bein imvolved in

% obtaining these résults are as follows. (i) Differences between the' ‘' '~

: . 'teacltérs' ability which.could possibly be related to :eaémng experience.

(11) It vas passi‘ble that therd” existed an interaction between thé

. trestment and the teacher of granp x. posing a threat which. resulped: s
perhdps in-lower teacher mqngg s gnal sab s posﬁibly alse. Jower
‘teaching performance. (111) ' Another reasodl for' this'effect may Have been

in the. expe 1 atment for each of these groups. I 4

o gene(nl,.pgrhapn, goal suung \ﬂthout ﬂxxcker support would bg threatening. ')

" ta all :euhm, zlsultiLAg 1n°a reaction, smun to. the apparent ranctlon

‘of tucher of grauy B. 111.15 pcasibi]_icy ls notewotthy. “v) It gnn*e;;




postulated that, another factor dmsived 1n this result is the effect of

the ratings of the :mchez of groupC. As.can "be seen, from Table xar, .
. ] the teacher of. gmup e/ Sas the only teacher who rated goal achievment

mpm— than the ratings of the observers.. The effect of this would be, -~

cotisiderable, taking into account that thé teacher's' rating was weighted

_ﬁny per cent.’ (v) Further along these limes, Table XII‘also shows.

a tendency of the part of the ‘ to rate goal attafiment -lover
,decrenamg from A £o:C. ‘It 4a posaible that either thie e 4n atcurati’s
rating of actual geal a:camment in each group, or' this was due to the -
' nfluesice of expectations. It was felt that if expectations were-a,

factor it cperated Suly for the ‘Livestigator and not £0f the two: dther

observers, and thus its effect was minimized.: (viy Ode factor not-

p:?v!pusly con.maud or controlled for was the degree of infegration

with o “isnlauon from the children in the regular classes either during

class petiods or play permxs such as receds or dimmer. It is rel:alled
“that two chudren fa group G were going to E;gulur class for a least one

_ subject. .nurqen found that 1n the “Newfoundland schools he surveyed, '
educable ﬁle;::ally ri:-:deg snldén(ns who .wege mot placed in special edycation

programmes but stayed'in regular classes; btained slightly higher social

maturity scores than those who were placed in.special-education mgumaa."

=

The Efficacy of ‘Spacial Class Placemest for the
‘Bdueable venta ded as Tndicated by Measures of Academic Achievenent

Re!
and Social Adjustment. (Unpublished Mastér's Thesis, Memorial Univﬂtuity
of “St, John Laad, hogust 1971).

Lelvin Burden;
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From the above dneuutnnmi results of the analysis it can

be concluded that for the purpogd of uttnlnin: lopul-mthm goals

for the educable mentally retarded child the prol:ad\lru- uled with
» o

gmup A are preferable and ptodnce mate positive rauln thnn either of

"'che &oceduus used ‘with group B 451 group Cv

*goal setting alone, &8 was done with group B,

1s difficult to assess in this experiment becausg of the strength of

in ning the: "l'hera 1s evidence that

the effect 1a leas than the effect of the full’ icogeamse, ‘sl possilly

"that the effect is negative. It is, peﬂnp contingent on the -

characteristics-of the teacher imvolved. Goal setting alone may be
anxiety provoking for some teachers and inhibit the teacher's conducting

herle.lf ('M.-leu') in ways which would lnld to mhl—-*)tlmul ldjlllm:

in educable mentally retarded children

v nmummnms
s

1. There is a msd to define more l:lolaly ohj;ntlvu of

gcinl. ed\u:atlon clulroom 'und, in particular, tn dntlmlut i.f leéhl-

mtlnmd objectives are appropriate, ‘a8 "only oy Eda wﬂ.l'-j\lutify_lu::her

senezch sid duvalupl:lnt 1n the area, L » A

2 The ptol:ad\ltu used intthe present lt\ldy should be refipéd

vm..va.u to ultimate, wid
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- ) of goal’ Goedures:

(c) Tdeit{fication /Tf common' needs and programme packages. '
which w1l meet :h’e{emaedu. ’ |

'of:uchu' ico Py

r 2
S ¢ Rusﬂtch 1s ueded l.nto the li»ect Df pu‘l’. timz integ‘rntion
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! mmn RATING SCALE =
Below are ‘s series of ducrlp:ionh -of behaviour often lhnvn by clu.hlun.
.~ If the child by tl -
place a cross-on the Salerdarn bl e L S -

. ,according to the statement but to a lesser extent or less oftenm, place a
| !cross-on the line in column 2: ; :
v i does not show the behaviour, place a cross on the line in coluan 1. - \
¥ " Please show one c!nla for llch statement. X

- e NG -l "
: Doesn't '~ -Applies. ' Certafaly\ . ,
[} ) General Behaviour Apply Somdwhat - plie:
. B F
Truants, £roa school. 3 EE A o
ot much 2ked by other children:
>
Often wniad' Ilnﬂiu about Iluy - 3 v
v things. _— e LR g
Irritable.  Is: quick.to fly off g 14
the handle.

Often appears -i‘ulble. \mhlppy,
tearful, or distress ed. | ol

Has twitches, mannerisms, or tics <
of the face or body.

Frequently sucks dnmb or fi.nget-

i Frequently ‘u:-- nails or fingers.’

#:' " Tends to be'absent from school, for =
:yivm reasons

»' ' Ts often discbedient. '




- . ‘Tends to'd thtag oo hia own
l .

Tends to be fearful or afraid of
new or

Pussy or overparticular child.
Often tells les:

Has &tolen things om ome or more
occasions.

Has hadtear:

*" Classroon Behaviour

Very restless. Often running
um: or Jumping up and down.
ly ever .:m

unu-y‘ fm-éy child.

Often destroys own or other's -
belongings.

Has poor- concentration.

Noisy in class. Talks out
"ﬂqﬂhm I

l.‘-itﬁl or reads Lll front of :ll-

Frequently £ights with Sther
children. B

o

on arrival at school
or has refused to come into :hu ¥
- building this year. '




- &
Bebsviour Dus (cone*d. 4

Behaves sppropristely in a group with'
peers. F

Plays with others.
Alove or Isclated from others.




i . /. APPENDIX B 1

SOCIOGRAM

. A seven qugstion soctogran vas. devised with: the hipd of obtatitng’”

information on | the aoc1‘1 structure of ‘the’ clnsstomns wl\lch could be

. halpful 18 qettlng -social .goals. It wvas udministeted Lndlvid\mlly l'.a em:h
5 e

y the and .two trainéd auis:-n:s

. chudxnehe"_ i gat 1
) on,the £{nal day pf 'the needs unalysi! patiad duril\g the' regulur :
cbseivation tine.” Because 4t vas' not pusaibln ‘to obtata a -;pmm Flace

* to-which each c\uild cuuld he brought -to answer tha qucs:i,ona the -

sociugfams were glven in the apel::lal uducl:inn classiponsi. *Bach-teacher ..’

:u—npsruted in, this eiforl: by engngxng the r.llsu m some qniet activity at

gt - one end of, the room luv;mg ‘the other: anrl _Ereu for uaminisgeging the

soclogran, - Each child- was seen individually 1t was drranged that he

have his back ‘turned tovard the rest of the class elininating ay visual

~ axa:é.citonn. 1¢ the ciiild shoved po, or oiily parti,

nudeucanﬂng as B

. tha quea:i.on was uked, ‘a story uhich 1ncluded the ni:ua::.cn involved in

trained” uuac-uu ﬂm the Ehildren’ appeared to have ﬂifflr.ulty neviaridy

e the. quel:inns. 1t was poauihle that the: :Iltee answexs to each question.’ .

il cuuld h-ve been the saie; fox u11 queltionﬂ eicap: ‘the lut one. Bm'ever, o

Rost of - th ese chlldrzn Beemed tait to fepeat in l:bis mimmer.

ost d1d pot ‘séem to undergtand that they did mot have to.give a different:’




.
v @ ¥
oy o " LTABLE. XIIT'-
y £,
SOCTOGRAM,
LA . . .
E . 1. OF allithé other chudren 14 your. class, who 1s the peuan s T
you wollld mogt like to pl- 8- wn!d gau with you? Ay i




fanmu each timd." They also appeued to iuve ‘a1£ficulty n. undetstanding

;7 what wa: rgﬂuired of mem xn nrder to givg three sianes in mwer to uch

e - e queution. They were very hanit t as :hough r.hey cot

d not 1 mem'her .tha-

’umeu of their clnnsme.ces Hhen long pe:ud- vere spant trying to :hink,

o, nugsell:ed‘ to- them to_ tury arousd’ sn that’ they Ccould see :ha clan 8

A and 'remem.hgr ch:it lma:.‘ when :hey cun:ed to lnok. it uaa us\ully

.no 1ook: And i uma icipation or remembrance ‘1: van Jusally. thiq

{enila e oamie u)ndch e glvan s tho 'Tevid. | Bonfusiga’ and 1ack of under-.

standing was

80 uvirl:nced uh-nm- given for question ohe I:'hxmlg,h oix

_yere also given, m csponsq’ to q\lestinn seven.

age um'l inte].lel:t\ml capa ltT did-no huve the nhilny :n undets:md hat \

wnn xequued of ‘them £o

fram the aduialatration 6f the: sociogran iqi 5 - tavalid and vas oty

used. tu iny vay £or -ou- mtinnll need uulysi!. "1t was unnecessary m




P . o B , wvy; 2 o
5 EE W 5. T APPENDIX C ¢
 EXAMPLE FROM mmnm;. CHOUR A

The Eounwing isa denued nccnnnt of l:he pmcedures a8 pppued g e w

to one cage, A subject E:ou group A 1: uaed £ nn ulns:rntion ag nu

uteps in the prm:adu vere npplied ELY gtollp A A lubjacts in group! A
4

vere tteaced 1n the same _manner. Trenmapt of uubjuts in group B and:

grunp c diifererl as. indlcsted hy the' ﬂnw char: of pzocedures depicted

: An Table I. L

. _“eedL 1"sin' Ll e W ) Vi |
B
11  years - 2 woriths,

5 yurs - 7 monuhs
Male N

prior to; :hs obxm-vnti.on padod‘
et ‘(n) Mhnviaut Enting Sc
3 =y \J i " 3 i
A Be_hnv{anr l'gating Scale coupleted by tha tur_\ur indiuted

:hat thia child'u bahnlunt vas n\ften nhnaetazlzed by tha inlloving ' e




o0 B ) i . T8
g ‘A . ~ g .
: w L | . . .
% g, De&:cr‘ig_:'ion . H o'~ Category
i, fends B be fearful ‘or deratdlpt new thlngs *° " Emokional’ g
> or situations gy ot b ' v :

: Has -poor. com:eqtrutinn TR e L e

! Not much 1ikedl by other chudran5 -

§ often ells ues | wE 1
3 erquén:ly Eighr.s wieh other ehtldren SR poctal
©., o Tends to 4 ‘thiaga o onhts o, rdemer . v sedal Lt
\\ solitary . . R e ) : ;
Bullies other nhud:an s _"So-:i:). e 1 ‘
) Alone'or {solated from s o8 Bl B Social

(b) : Obgervations.

7.\ “the three cl,ulrom from Aprll 26 to }(93}6 TInterpretations of .the
" signi{icnnt observations on this child werethe Ec].].owing' . e

(1) Finds work difEicult go doesa't concentrate well
distracted by anything. 3

(u) aupunaa positively to attention (1gnored mostly by
.others).

('.lii) “Latks self: confidem:e. P

(lv) Sem unlure qi hlms&lf chdemically.

(v)/vnry umd. % orths

Takes"baﬂavlaurnl nueu frm otl\ers and raepands
aceordingly. - ; 1 e

When he- does not know how -to] belmve, ‘he sets his
Tesponse b.i v-:chi.ng what ether! do

‘Docan’ ¢ ant to 'differ’ ffom others;, conforna. 6 the extest ...
‘thl!.: he will say he's finished wn{s if otharl are but he .-
{en't.







(ix) Needs ewwutngmcnt, aupport und ruinfotcmnt :o
g butdd self coﬂfldence./ : :

(x) Tllka out a '1o: nnd interruptn (atten:ion seeklng)

20 Bandvicur Rating seale, and obseyaum) was mmined by the observers

/and the teacher. . - ! .

o el Semgg__

i

: After a dtscussinﬂ oi t‘he above' data :he foilwlng mtioml A4 g
and ‘soctal ‘needs vere dascribed Goals were establislnad for this CoE e

patticulnt child based on r_hosa needs. .

‘The needs’ dnd conlequent gosl! for. this child are depicted 1

ey Tah].exv.\ s




¥
1 B 2 L | ’/'
e | . .
. TABLE XV %
. )
. EMOTIOWL AT SOCTAL NEEDS AND Lo el !
e cousmm GOALS FOR ONE. SUBJECT FROM GROLP- A . o
5 A . : 3
i . - N . . .
BIOTIONAL a5 5
- /"‘
. STt Needs o Goals !
A N = 7 - - ol N e 1
1. Increise emotional 1. Yore pleasurable reactions 2
adjustment . from others » {
i 2. Reduce anxiety | 2. Manifest no_amxiety g
g ] e 2 3 — o - :
Increase, attentionspan | 3.  JIncrease length of concentr-| .
. £ - » . ation-time from 1§ to 15 1 .
- ¥ - minuten 2 g v ®
g W i - ¥ SOCIAL i
o B S .
. * . Needs® 4 Goals : o
s - - . o 7
B 7]/ 1. More social acceptaice 1. More positive reaction from | = o
v . % - others d N o
we - L .
g “ Increase gictal contacts [ 2. Moré dnvolvement with others
3 : L *in any a:tivity :




to achieve the behaviou?”as described by the goals for this child, The
-

_ reinforcement uséd for this child wes attestion. If he did a.task vell

S

he wanted everyone to know.

(&) Procebids; e arentigiiie 'ty owoiloil doedlovueit: Foo., s
s —
accomplish the. first and second- goals, praise was given for even the
smallest achievement. In academic work repetition of something he knew
Vo ; ;

vas- used to give confidence. An'example of this was giving hin a'daily

review of his list of sight words in reading. .
B B i

Any instances of good manners, such as sharing, were drawn.to

* the attention of the class. Homest effort in any sexivity vas commended.

=

Wiﬂl this child, lll:vint.ina anxieties was difficult becluae u!

Lhis has utuq,uou. His mother dexpllred .t his extremely ulov mde-te

; progress and 'babled’ him emugh to hinder u- emotional progress.

To increase attention span, the pupils vere givu their seat work
and tized to see how.long they would concentrate vithout bringing the work®
to the teacher to be corrected or stopping toetalk to aklass mate. At

the end of the period they vere told how m; they had reasined at_their.

. work witﬁuut 1.nnrrup:1cn. The next day the 1mpornx3ce of bedng Able to

et tiq s : vas

wag discussed. - Pupils were

asked to see how Loug they could work without stopping. After the timing’

session Bach child compared his timeto that.of .the previous day, and moted

" any improvement. In éomparing his ovn times each'day, the child ‘recedvat

2
aftention and‘praise from the teacher and his. classmates. The esphasis

.




| hsmessueit oF el Attstmheii -,

 vag. plated on competing with his own times rather than those of m‘?her -
child, : 2

Seat vork used.for this procedure'as nesrly alvays mathematics. -
g . : .5 P :
This. subject was found comvemlent because once the children understood -

the topic,. they kriew exactly what they had to do aud could be left to vork

on their own. Host of them had not pmgressud far exwugh m du reading
seat work alone.’

/

(b) Pmcednren to attain goals in social develupment. The - . — 7

teur:her s rnle in facillta:tﬁ social development for Ehis Child wns/minly
"o provide opportunitiés for group lwvolvement during Perjods when more

. thanl one child'was free for play. Children were encouraged to "foin in"
and "make £riends” during such activities as’games that required 3 temn
‘ind tnforaal chats £olloiring fecess during wiich, /‘he children discussed
their recess activities. Ptaise was ‘given ﬂlE/ hﬂdren whEﬂEVEt l:hey

. related information that: tndicated they wars frying to play well wil:h each

other.
e .’

~ . - " :
. One drawback to this particular child's soclel acceptance vas his
- ‘size! HMentally he was one of the "little".boys but physically one of ':he

"big" boys. Emlever, towards the end of the year;. he and two. other boys
in, the class_ Hemub sary wood friends and visited “saih other's hvma

trbquentty:

(a) | Observatigrial Rating.  Goal




4. ) the teacher and. the ‘thiee bservérs raté behaviour (ss specified in the.

atltenent of meel and conséaquent gnal) on'a four pnin! géne ag slmwn s

1 1n Table XVI. A sumnaty of the rating-outcoman 'is uhwn 1n Tnbla XV

- Tabl RVIIL. sh.m'che behavdour” ting shedt uud £ir ‘thie ch!.ld. )




i ) : "TABLE . XVI
GOAL ‘RATING ' SCALE

| vaive v 4 * Description of Change -
. 1. Behaviour unchanged, tio noticeable difference T
2 ; Small noticeable positive change in behaviour i 3
3 . Quite an'improvement in behaviour .
3 4. Behavioir greatly improved (as’described by goal) . |- ¥ -
v e \
o & TABLE xvn o : f o
f. 3 + . RESULTS OF- RATINGS BY TEACEER AII]J X
. 5 g E THREE 0BSERVERS . ; 4
’ o . - | ? )
P g T N =
T, <. | Telcher's Ratings | Obervers' Ratings . ; A
. Goals - T R BT i P 7 3 Total Ave | Category
. " - .
E-1 2 [ 2] 2 3 2 2 13 | 2.16 i
volm2a) 2| o2 |2 NERE 17 2.8 |
i INEEE 3 {1 {3 Jas.|3ae 1
2 2 |« 1003 | 8 [z0n s G
“ s2 | 2 2.0 1 E 8 {20 m:
- B o 1 Deg:ee of soal attatment vas cnlculnned by avéraging the x‘atingu

¥. 0 for e-ch goal. (A weight of 50 pex cent was usigned :o the :eanhe: 8 rating.

T Reasons for this .are nu:lined ln hﬂptet 1‘7 ) This cs;cullt:lon yeilded a

goal nuni.mnent vuue wvhich ‘enabled esch goal to, be placed in a_ cn:egoxy of

*Goal Abtalmimit (as dencribad 1n Chnytar . . SRR Sy




1.

. £rom ot:hen

GOALS

Hore plea

. urable resctions .
situations

Manifest po

nnxi.eij.y i

Increase length

“.of concem:zltion

tl.u X

More: nunul acupunca

1.

e
More positive .
reaction from
thers - .0




®) Behaviour Rating Scale. :

readstnistered and £1lled in By the teacher during the veek following the

‘conéluston of the programse.  Although m-‘m‘u_m: was not used in,

the alcuhd.on oi a gol]. -uu.me value, it vas uld co:l'plntiva

z purpniu asa .check on “the’ cmuut:m:y of the \;m.-her 8 r-t;l.m

owh ’

" goals foll tn mefy Gategory I tndtcaty .unm

-dm bdmvuur. m r-mintn; m g0 s fell in c.u;nry xn muum;

'mng npmv-n:. tuE o

gutinp .Em' l:hu chilﬂ‘,' the !ﬂll nchj.avmnt v:luu for t‘hru of.the, E:I.vi
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