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Ajead has !xll!ed in Nevfulmdlmd an. Lnbndor to"develop nnd

def:tne <k uly a ‘workable nmI ytacllcli 'vnxi.culnn gu:lde for soclal -

studids fL iindergarten throigh uude eleviy There Has, been 10

7 ; definite master plan for soc swdiel 1 thts p:cvince, ! the. :ens.,‘
g \ : -+ 3
that o f; \his axxsr.:d whilch { clearly s progﬂn :

wiikabTe lnd i nbjecuves. and- recumandatlm for.
dhe 1up1e nmLm of‘a swm stidles ‘program. miswssiun e

amphlsiud the nei d b developin( .na iuplmntins a vitble woptadr | 7

studtes pragtun for. llewfoundland and Labrador:. ! :

Three genexnl coniertis femd a,focus  for this ﬂtudy. the reed
fop a mnmm guide in 'ocial studfes,’ the relation of Expositnry 40
lnqulry methuds ‘ and the phce nf mdrn ltud:len ‘m a v_hild'u general. ¢
education. AT 3

One of the najor dilenmas uffectﬂg education in genenl and,
vsocial studies m pln:lculnt cencams the expnsmry—muny di:ﬂo:om’y.‘ %
This dichotony has plrl:icuhx rem-nce for socinl sl:udiu Prograns
because of the hature of the subfect aren, “the divisinn it chatant, .nk
the |tructux:e af Inovledge.

" Soctal 6 tudies ;sxo;mns which utilize ai inquiry mode hnve uen X
o :

implemented 1|\ C;nldvim-

and {f certafn states Such as-Alasks, -Cal{fornis; gamm, agd ‘South

rovincea u\lc'h a Britleh Columbiu and Al'bettﬂ‘. o




L
B - Dakota.\ ALl sei’as r.h:ir ‘proxrlm gonlﬂ obj tivas in the affective .,

1nqu11-]-arx,aued nppruch- * For: axmle. Kensab Advccutad a prnb.\en—

§ uolvlng 1x\qu£ry prodch Snur_h 'Duimca a format, -Alaska a

= 9 =

v probldagolving approdch, and c-lifomt- has @ ' cktéiear thinking approach
e

to 1em(ng tn'soctal studies. y 5 R

k¢ A m

|

fl Cei y’\g B! ar'n appraleh fomulated by, Jergue: n;un £ n, xgeu Q’nz,outcomz .

phas 1" yport knowl=:

this curriculat Lunovation Irus b;en a’ de:ulsed_

:h se.nqe uf 1emu.ng neczaanry fac:ual nnd »concep—

| B
tual mmu‘ m,e ddeaof hmd.ry VG, all Ltsrelated. cbmponennu-—

ePieical :hink!.ns, problem=solving, md e ppe L 4 to be.the’

" panacea for the; winy. difierent educltionnl pmblems of the 196074,

eml.n;ly easy s6Lutions, more difEieilt probiems

N Hwever, as, ul:h mmy

. uate‘ureuted. anuiry and” ctizical thinking sld.lla vere dgvaluptd in

-, atudents, but'the : Bu\e tdal for sa\md Jearning skills
; ; i

- l\eeded to. be reptganued. Thua., the foul point for l.mﬂy curricullr

innovations of the 1910 8 betlme the deslze to rench a paint on ﬂne

ccn:inum bemen the mndgs of - ‘:, d; 1 d Bnd r 1

prégas vhll:h would satisty £hé needs- of lmwledge dcquisiéion md the

“of learitng Stocesses. . " AR

T The ex| oaitury mode. of l:euhlng has often heen unflirly Tepre~

sénged as \ulmurily the. accumu1gf;xm of ‘facts Bnd‘knawledge. One rather®’

extreac interprétation 6f thig ‘view may: be calledia “knowledge forthe .’
k o R R S g 2

e Foundat o of. the 1nqu1:y lppronch was' the "leatning’ how




(% . F8 . O L BRSNS T
* sake of ] hwh‘ﬁ duc'trm" nflseh&lﬂbhd by Charles Whms in' Ha g !
. imes? ™Mow, what T want is facts. . . . rl-nh hese boys md ‘gigls’ -

- qemnu but ;hc facks. In this 1fe, ve wang sothing hu:,tuu. .

- £.-  wr, netitng -y facts." “? This. m—mt ¢ g bas pm.a

1 2 m:u, uxkbpch, hnpvll’(t ‘and ngunlt uqntry.":‘ Here one”can

m-e Stake d.{wrc!n ‘the p:oceuea ofrt.nquuy that ue at. :he oot uf %y

§r-temen= of 'the Tl-k

TR Thepul'po

development of.
Labador. The fouaun{. o plvv(dm‘l ‘the tocm of thi -:udy e

"Provide -m-ond-mn- fora pmvlncln -u::.l .tmu‘u :uuu‘

* This study Iocnaed npon these, Two ;un o m:r,which wmua

m‘.‘s;.m ‘Hard Tizes (Lindon:

2Chaties,

“Kabert vsr_-ke. quated, 1 Irying M
o

iruaa-n u.nd w mnmn
al Science 1n the Al




L@-adnz, and provi.dg bues for

;n ;lm ac als of " l:l\l ‘pmvxnce‘

the fiture

from Bncam uexe :evii.evad n.sd.ng r.he ume basu: fom:.

The fomlt

&

1

' the a¥ens revieved.

The tables _ﬂluel’.nte the. five inportant features

. fbr a’ cmus-cmnpnnun of lccinl smdse cutrlcul guides r.h:oughou:

£ Tearning

object:

‘The table is struc

».‘content’ struc~




Brovince lmum.e  ‘Objectdves Sontent - Method - * Process ,
 saskitchewan “An under- ,mul Yk jquiry . Teacher
»s:andmg of knowledge c.mcep;u.l m&;covery facilitator

man and his - and-skill framework . _ “student=
social .nd objectives o . active

g e !a soud umym procedize was, needud. The firet step va to 1den|:ify

LR L JZ ) The malyais pmcadura used: ptavideﬂ fox & cnuprehezsive. intens .

A . si‘{e review of vatieus‘ l:urricul\m guides ‘as well as prwlding -a Horka'ble

and ymm-.u schiens, in which txendx and comnnnlities 1h £ ferent
programs could be seer by checks; and refereuces to the tables. ~ Further,
the  Procédure was' able to not omy pmvide a general nvetviw ofa

LI particular® sulde but alsd to @:wm for, ducnpmns of specific compo-

o . nenta of each progrm.

et e udnptability nE the revieu pxncerluze ensbles rufferént B

formats, {oherent m l;he s:ntements of the va'rions uides, to be reduced )
to t):e comJn denmlnuu ‘of ‘rittonste, Teamning stritegy obiectivis,

i

: ~ cont. method of 4 ¢ dnd ths: learning p{ooéss |

emplo'ygd.' 'nm p:ncgam:e pruvided i mediu fop assessing all, pmgram.s




\ pxnvinne. e provlded a 'um\m. in usbers" base forpaling otserva-

‘u.niu:iona i v R

ttons. These imiaiong ver

tlolls ‘and" infarence! hlnrl on sncinl studies progrm k'tm ather areas

* which mighr. be adnptéd to “:Hfu\.\ndlmd and which might be used in a

prnjected kindatgltun ta! gtnda eleven social st\nﬂes curriculum guide

‘in Navfmlndlmd and Labdador. . . \
\

\\‘

“'hlla this mulytic scudy uueﬂ a sonl\d system nf nnllysin and

aeleu:ed g wide rlnge of." qoclnl studiu programs, it has. somé. Tinita~

The syaten ysed £or the -nllylis was apprnyrim:e [

for the purpase nf the !tudy.

+ The: nlnc:xon of m:uuls ito” mnly:a was tep!esen!!tive of, the

,,f‘..n: vailabl

3. The- reultcher applied the techniques of anlysis with a tinimun

of pmml Bes,, : s

. -The .usé’ of . the. aualypis system aml the: ulentiom of mal:erills

-
r.hut were snbsaquem‘.ly analyzed cauld provide the direczicn
nesded for a soétgl progeam for’ Ehe province of Newfhundllnd and
-

- Lulzr.ldnrﬂ . 5o c st J




g . CHAPTER II |

ANALYSIS OF CANADIAN _SOCIAL STUDIES

i iR I N

Soclal dtudies curriculum guides from agross Canada.vere reviewed

using the;’

alysis procedure w&nm in. Chupcef 1. "Each of the ;uidzs S

, revieyed pnseaned some cmnmanulltiea and’ ulae some difie:ences., Thel ' . v

(s) mitobn, (6)- Sukntphwnn, (7) Albertu mdw(B) Brltinh CnIumbiu.

The mﬂl.)'sis chartn are 1ncl|lﬂrd in thu sectlnn.v

R.!l:ian

B
A comn _theme the different rati ‘emphasized’

* the fstudents" undentanding of .man and society. For exanrple Nova'

Scotta, British-Columbia, Manitoba; dnd Suka:cheu-;r developed turelctin

‘guldes using this A ient’ from, the t soclal

studies guide lllustzutu thh theie: e vy
Social sn.diu Lo, definad ds’ & athool !ubject in:which
young people’ study man and his' relationship with his physical *
and social environments: .. The knowledge, -skills and valies
develdped' in gocial studies help:young péople to be, aware:of st
the pnat, “to undaratlnd the pteun't anrl to mould the Future.

Pl .

1,

Division I, Yeéars 1, 2,3 (Reginl,
~1972), p.- i1iL




[} L e 2
z : . -~ g
; . TABLE T B N
<" lAn-Analysis Chart for Soclal Studles Programs in.Canada:
~ Provices . + Rationale Objectives Content " Method
Nova Scotia- 2 basic understand- primarily the ah expanding . a directed- teacher-
- . . . 4ng. as opposed to ‘development of environment for directe

the dynamics of specific skills K=12 with con- student~’
society stressing | ted active
the. interdependence: _ % om the spedal N ot
of man and hi / sclencé, disci=
environment v 3 plines .
elp the child stresses the expanding FAnquiry, | teacher- -
-+ understand human - development of environment - approach - directed;
z relationships maps and globe plan’. i student-
? - ‘skills. and the active
: cogritive e y g
. knowledge skills Al )
New ¢ ‘basit understand- "“higher cogaftive “based'on a teacher-
Brunswick ings as, opposed to objectives and tudent needs = -directed;
B e the dynuln!.cs of _dayelopment of pppxnlnh with = student-
. society dealing with - specific social 1isting % the student active
Y the problems of con- - . studies skills **as an inquirer
ol Fe temporary life - . and problem
S ¢ . ‘solver
- ggtario’ based on the needs . developing a conceptual problem: * * student-
(K=6) of the child‘to - - process skills -framework with ' . solving
““develop potential. and higher little struc- .

mental abilities
in the cognitive
_ domain

ture
9

1nquixy

+++vcontihued




. TABLE T (cont'ds) -7 @

- detion

*dévelopment  of

‘skills . neu:uon for -
- o R=30 .

Province . Rétionale Objectives Method Process”
nitdba " basic understand- " higher. fiental problem student-"
ings-as. opposed: to skills. and the solving

centered

of

teacher

.. present, and future’

objectives -
5 “method .

c .an : mainly knwledge sa coneeptial inquiry-
. man in his soclal :'. - objectives *. framework * dscovery- faciTi-
and:pliysical. envi~ : " o =0 ; tator;
#'rogment. i ~student-
5 3 = __ active
Alberty " the student as - 'objectives which exp{mdii:g ;n\vi—. “idquiry student—
i “decision maker in ocus o the ronmen approach centered;
! the  reconstriction afective dmnain S wth nodal teacher
- "of society studies science = facila-
¥ 3 e N for grades, 6-12 tator
British “deals with. an under- - deals with kdowl- ~ integrated 1quiry student~.
Columbia’ “standing of human edge ‘and value - . " approach- using ‘the active
B - betngs 1n the'past, : Anduetive -




. examining, r:onsidaﬂng. and rlavalopins ‘a pmauu systen of values.

in a dungtng world wu‘ an mpo\::m aspect in thess four provincas.
!’y The rnianale for Ontlfin differe, from thoge o: provinces s\M)

as Nova Seotia md New Bnmxuick beeluae the 1ndiv1du21'l need to

- develny to hisn,putent_inl was explibitly stated. Ontafio's goals for”
B i - .

V .
hel.p students. 1!1 their uarch for 'a valuas aysge,\m Snclsl studies Ln»
A1bem v}aa foinded on the £ llcwing ;* & Gad

Studenl:s sist be -able to. assess the values that mfluenca
their yeramul and social - lives. <7 £ b

2. Students must develop the mu:y o make dectatins about -
Lhel.r roles in soclety. 8

3. fhe cirriculim should pot only be céncerred with what 1§
ut ‘be conberned with what ought to be.
4. Social stuides curriculum should provide 2 forum in which
*  students-can how chey will Fp - and apply,
basic value 2 :

* The Btitlsh Co].umbll guida lnduded the mlin themp of the

" rationales. for Ha.nir.nhn, Suskncd‘xe'lmn, md Albe:tl‘ The Bxil:.lsh Co).umhia

base ptnvideu the child with a me'ans of undetstunﬂi.ng the, world And

In thig se::icma four:, :hemea emerge; man and’ sur_(ety. devglnpmg

;\le child'a pntem:ill, persanal valuz decisions lnd soc‘lal charige.

zA‘lhem; Department af Eduution,-ﬂesgmding to Change A Hand-

Depart-.

ook £ox Teachers of Secondary Social Studies Albert:
“ment of Educnuon, B, Py 307 % :




Objectives Y
Guides varied in tha dztlil in which ubjectives were providad.

Nova:Scotia listed three of. obfectives: averull ob:

" degtees of difficulty.’. These utegntiu were gound to uccu:‘m otfier-

" provinces. For example, Nova'Scotia; New Brundwick, S.lnkau:heuan, amx
Abertd adopted the Soctal Studies slm/vh/ehr::: tatenent

i '..kius. “The dszlupunt

_stl‘esu:d at”all ‘Tevels:of ‘the ‘progran:

The New Brunswick uucinl studies l:lln'icu!\m pides presal\sed

detailed Imwledga objec:ives, and akill and ove'mll program nbjectivzs,

Categoties of skilis: and objectives. deatgned by- uthez write

vere

w.y
adapted to the progran. The seven stkings vhach iqme-d thie fuund.a:ian
l ¥ oL of the Waw Bruswick progtan yecas: Y i
‘Self-unders g and knowledge of hudia. behaviour

1 "2, Using' tha group. processés to develop hume‘ teln:d.ons,
- 7L respect

2 3. Acqlﬂ.ring a knowledge and nppuclation of the Local and -
-regional communities. |
“4. Restoring and muintuining :he qunn:y of  the total
. ‘environment of man.

5. ‘Clarifying valies,_and undereunding the prT:eBs of
fralut

~ 6. Dnderstandmg the duwcraric pmces

© 7¢' Perspectives in intemnatiénal nu;\xme.?

Elefientary Social-~
of Education,

« 5 Néw Brunsirick

x Studies Syllabus (Frederi
. 1974), pp; 6-43,




LA Obja:tivel fox' Ontlx'iu clm:exed on the actlva involvement of

nhe student Ln the learning yrncns. These were stated as broad encom~

inces such'as Nova:Scotia, New

paseing In bQutrast,

S . N 2
‘Brunewick, gnd SesKatcheusn provided more détatlsd B8 sves than

Ongatio, i A %
objaccmn for H-nitubu were J.um{ -in naugonee such’ as’\up

| aid

kills, rmung, grouth of
Theu objectives “focused on the developmmt cf psychomntot and higher

3 ommu ski1]

Suutaheum, -along vlth Nuva Scotil and ueu Bnmswil:k, p:uvided

F, Bf seneral ob—jjlﬂlea, value ohjec:lvns, ytablem—sulv‘lng ski.lls, social

lnternﬁtion. and ‘personal adjuqtme.nt siifls. 7

Objectives for Alber:u focused on prcble\n—salving, social

skills, klwwledge. sttail\mnt. and_ values clntiﬂcaﬁ.nn skills. The

‘distinctive feature of the Alberta program wes the enphasts o
valuing process, _This process inyolved three ‘basic sklul .

-Identifying:all known dlternatives
all knmm 3

“Choosing—~

2. ‘Corisideri of each
... *-alternative:

el ~." 3. Choosing mexy from amns alternatives

Prizthg ~f 4. Being'happy with the choice ™" 5
5. Affirsing the cholce willingly and 1 public
*1f necessary )

. ‘Acting = 6. “Acting pon the’ chnice . 4
L oy Rgpeating the acxim consiu:en:ly in qomé, |
N . s o patter: t £ 11f . o

' Respor gnz to Change: A Hand-
book for: Teachera of Sacondln Social S:ud.{.es (Mmonr.nn, Alberl: ~

Departaent. of Eduu:iam 197!). P- s.

iltll.l:d descriptim of akil].! Hh!.r_h vere 1isted ul\dez‘ the' cltegqries B o

Ve




R
'gnvirmunznc approach, (b). no\ce;\b%i lpprolch, and () a combination

dn’the e:l.mentary

-dfvalopmt 1n highet g

" actenées for ies ubn

Choosing, “prizisg, lund acting all the cogniti ffectl
and skill objectives of the program. ’
- M o
i = ’
.

Séntent Neyeldphent | L |
Thn domtnm&um of =anunc dnvulopment were! (a) axpandins '

of both lpprel:he! i Nova'Scotia Lzed the expmﬂng environment theme

ades, whi Je st!euuiug a mup:-nmd Boctal -actence

Dntario, lwveve:, develaped ‘an’ unstrucs

1
¢

Ontaric éurricul Lus ! .“ 4 vere n arés, and environs,

tired neggnm for: gontent omnmmn with' e selection process “being

left to the ‘stud und Hhit'_h the

d l:eur.huh 'l‘h!e l:htee are

|
Prince zdmd Toland dsed the expand.lng envimnn‘ent format

- meutal gtudies. | 5 gl

Lntemovan with :ha de‘a’}e’pmlnt of related wr\ceptu frum the sncini

studies ymgrm. while csntem’. develapment in

_ New B:\mﬂic‘k vas bued on the conceptual framework of Hilda Taba. The),f

key. l:vnuept! of ; vthis program were: (a), cﬂuubﬂicy, (b) . wnﬂiet, (ey.,

l:aurp:t.ltinn. (d) cultural nhulge, (e) diffarences, (f) 1nterdependen:s,

) mndifina:i.an, in)y pwu. ) so:iel:ul r.hnnge, (j) :mﬂ:tm, md N

{5 vaesS s " B MUPES

_Content rle\'elnpmem: m Ontario was very unsnuc:uzed. There

was na(mm- a'p sy-grade car line. iTr letgatten to grade

b)) . 3 i
nine nor & sapzrz:e lo,chl stidies curriculum for these levels. There
apd ”

4% Suitda taba, A feacher's andboo for Blehestaiy Socisl Studtes
(Don Mills, Ontario! Addi dlson-fesley Eubiishing Co. 1971), pp. 24-26.




\ @ o ! oo

_Pwere six used for the H _and development of content

“in the Ontario program.. The formst for content development described’

Vas'g ‘movel, approach to the child's education, leaving the student and

teacher to design appropriate learning Bxyetie_nce:s..
Content development. in Manttoba v Yl s dhoe expanding

shvironment theme ‘11 the ‘ear]y grades, but an aved stidies approach for

.'cm:n;é/nc selection in the later grades was used. 4 :ontnmting formn:_

“of the chewar cuxﬂcul\m gulde: ‘e | |

was the 5

s emcaEEs In ms frameverk, wére dravn from hiscory, anthrnpolo

‘soctology, poumu scien ce; economics, .and geography.

“The upnmu.ng enviromlent apptunch vas used fox‘cancent d.evgloy»

ment in Alberta irmn kindatgltten r.o gtlde fiva and used‘soclal !clénce

cunceptu in grades six to téelve. The thuu cnt:egnriea for developlng

concepts  were the

‘" British Cnl\mbla incorporated.an 1n{egrnled approach in kinder-

garten to gtlde seven and sttekud the tnﬂiuunal social science’ disci~

plines in grades e1ght to eleven.

J_m_oi\L’ ,;

. m ethod of . by pro; such as Ontnrin.

New, B:unawick, and Suhtc}lewu‘n ‘vias 'one of fiiquiry. firheed terns used
to sefét fo am inquiry type ‘of nethodoléiy inl:luded problem-solving, *
critical thinking, hlquiry. dismver/\mx the inductive method.

In the Nova Scotia program, the chud with'the aid‘uf the
teacher.was to fnquire Into the structure of fhie local comm{nil’.y, the

 province, and country. . :

Pzim:e Edwatd Island stipulated a form of diren:ed %nquiry._




" Process’. . - .

Difectednlearning experiences throygh a fleld study approach was an

in the ten to seven portion of the program.

The learner in this zed a8 an 4
. developing the ability to obtain and use 1nfo}-mmn,,
Problem-solving was ‘the formi ‘of mqui’ry suggested 'in New Bnms-

v.'lck,_, The cunceptiwn of 1nq|liry was” expanded ta include the dlfferent

g of the pmb—len—sclviwg ptocess.

Active student 1nvn1vement ‘and: patticipsﬁim wére an expected

pm.-c of the :auc_h!.ng method 1n bhe Onturxo@mgxm. ’me leatner. as to

emine um

beh-vlun and attitudea v

uke decisicnl and hgccmg aware nf allamltlves in %

Hnni:oba dacreed the deveinpmen: of probleln—salving :echnxqueu
stressing Both the discipline base'snd the 2o1e of itha Lmuvxdm.. .
Social stidies was presuiied.to develop in the learner the skills of the
socisl sclentist, the sbility to fuiction a8 & member of a grow, and
high"level thought processes. . )

- British Columbia sumarized the key virtues e an inquiry, type
strategy: “Concepts are developed thx‘a’ugh :he“anuiry‘m:had o acquire,
- organize, classify, and evaliate, mfomuon. 6 the pupils wate to '

|

understand and relate new infﬁma:mn, retain, and extend- undexstund—

ings, ‘nd broaden their codcepts. Y

| The distinotion noticed in the learning situations in the

Chritish Columbia nep.xmén: of Edugation, Elementaty Social
Studies; Years 1] (Victoria,. British Goluabia: Departuent of Bducatica,
1974), p. 3. ; 2




different programs was between teacher-dirécted or instruction-based.

procedures, and acuhen:--c:iva orfés. Nova Scotia dnd Prince. Edvard

Ishnd ncreued the teuche: 8 rola in expanding the ‘content md in using
the field study, while Ontur,iu illustrated the tole of the nc:ive ledrner

in the selection of content. Studen: énd teather roles vere nhsra@\
ized in the folloving .zucemzn:. . '

Teaching and 1=zrnil\g are based on’a yzogess of conu.mul
interaction in which teacher'and child dre ‘partners.
lgarning-to’ be effective the one whc ‘makes the first move’

: . The child vill indi="- )
s, readiness and clpucity “through ques-
i the teacher must be pxeparsd to respond *
or to’ 1ni:1.ta ap] tuptilta 1nm1ng uc:ivltiu.

The student'd Tole dn the. Atbertd mmm wasla ﬂvni.nant one, mhaéu

was’ placed on tha student! A ne!rl te Hork within thé 1nqu‘iry frnmewark

: of: the program.

* Evaluative Appraisal ) 3
"“Difterent themes wmch eierged from the analysis results were

not mutually exu}}mive or exmple, ‘hecause the Alborta progran f
smmd affective objectives 41 not mean knovledge acquisitimn or '
st dewlopmﬂt was neglected. . A province which based its social
studies program‘on developing the individual's potential did not totally

-néglect understandings of man//@gi ‘soctety. - ., . B

“The following key ;ﬁ:éadé ;erged feon eia amatyatas

Ruionaxga ? Mg * #

mders:m}dmg of- the zemtmhiyq batsesnlian and soctety.

VN PPN Sar-

iucation, Education in the Prinary and
of 197

Toatario Departmen[ of
Junﬁnr Divisiuns

975), p: 17




of the potegcial of the

3. Soctal !:hlllge hued. n lonll deduim\vm;king.

-4 Dmlnphem'. of a ygrsanul nyatem ‘ot Vales

Dhjectivea.
1 anxndgsfaqquislzim. ) 2 ¥ S F ay

ng;lopmant’ of map ma globﬁ ‘skills, 7'

-\i; Ekpand: ns cnvirnmun: Iypruldm
-

2 Com:ept-bued approach:

3. A combination of both Apprnlr_hel‘. . " o

Me:hadx ’ o .
. ;

g .
2. Critical thinking. | -

problem solving,

Inquiry. -

Procegs’

f.

in [the c.laesroom. Cnnnia:em:y ber.vaen atis and objnctivas wa imporr.an:

to Accmnpiish the iritended ot . “&’problem.in :runslaung l‘.ut:iculum:

theory fato nlnslrvem practice 1a to bridge the o ber.ueen a11—=ncom-

puuing ganeul gonls md lpeclﬂ.c nbj:cl:1ves u-:ed in the Pprogiam.




lndlvldun

8 edu-: tional neeﬂs and the relevunt naeda of. socxety are

developed hy a speniﬂc ptogtum. If it is essumed that ‘a social studies

gtogtlm muu provide”an accurate and usable bady of kriowledge, develop

proceus skills, provide s, clarification skuu. and subsequently

lead to ths ﬁevelopment ofa :ontributing membz: t:n nocie:y, then these

l‘.htends Elw}lld be evident ip l Bncisl studies l:url'iculum Bllide.
4

At importﬂnt thx‘eud was the develngment: of :he child's \lmisr—

 ments’, For-a prugtmn ‘baséd on, cms L‘hemg to- be Eunnr.ionsl not’s only

- rational! nking proeesses. W, g 4t

Anol:hat :I\read. danlt with Ithe nhlld's need to develop ta his

po:em:ial Thi.s thread. wnuld devalop ‘an lndlviduul who L:ould e sitively

< F

uan\:ribuc :a se:igty. Amn ¢h= developmn: of valmlng skilla Was" nob

uplidtly ey g ; T K e #

* The developmeht'df a personalsystém of values is animportant:

w Brunswick Departimgnt of Education; Elementary Socl
“Btudies Sy llabus (Fredefricton, New Brunswick: 'Depan:ment of Educatirm,
/1974Y, b3 : : -




Three. fat

component of a gocial studfes program for these reasons:

1. Khowledge, process skills,and yalues sre tnterrelated.
© 2. Stuce there s dsagreenent about basic values, schools should.
develop values clarifi:stim sitis.| )
3¢ . An 1nd1v1.dllll needa to 1d£ntify his otm feelings, uctitudes,
C ama values. ol R
4, .The 1nd1v1dun1 ot reaognize and. understand the ‘Aame pnsitlon i

of: o:he:x. . o 5

5. The pricess, of seauhxn; for viable oyeten of valuei'shnuld

L be xefined g, schcmle.

he develapment of a yeraonal aysten of values, was stressed in’

[ sevéral provinegs.’ The implicstions of such a program include knowledge |
acquisition, the development of problen-solvidg skills and thé acquisi-

- tion of a personal aysten-of valies, The ‘assertion widérlying such a
-progran vas, "dchools mist m'p stude‘ntsu in their search for 4 clear,

consdstenc and defensible: ayntem of. values:"

lve areas of ‘any .cnrxiculum “gulde whichi requixe the greatest

degree of coheuiveneis are m prograa’s :ltlozule aid objec:ives.

s perchnmg especially to the analysis of objectives a:e:'
1, Wil the student aél:.gin 411 or some of the program objéctives?
2. Are 'thé 1idted objectives the most worthwhile mnd attatnble?
3. What-are the means of deummng etherthens objectives have

bean n:quirerl by, the !:\ldent?

9
“‘book“for ‘Teachers 6f Secomdary. Social Studies (Ed.mm\twn. Alberta:

'Alberta. Department” of Eﬂucntion, Responding ‘to Change: A’ Hand-

Department of Education, 1971), p. 5.




Knowledge ‘acquisition-was a focal pdint for some objectives ,
beca;xse the acquisition of a .usable and accurate bodyof knowledge has,
long been a need of both the indiyidual and soclety. However, knowledge
acquigition (conceived as. factual information) in itself is unsuitable
because the individual lacks the overall scope and horizons acquired
thiough the’ conbined developnent of knovledge, processes, and values)

. L:u:- thread dealt with mental’ and data processing skills.
s

uch objectiyés neglected to dnclude the means by whriuh an

; ndividua could develop 4 value system. Notwiths!andins : is omission,

“". the development of such skills cauld enable trze 1ndiv1dnal to develop

further by providing for the tn trelltionship betieen kncwleage scqui-
sition and process devglnpment

The devalopmzm: of values c‘latiilcacien 8kills was not isolated

from knowlﬁdge acquisition or process development. 'In such guides, the

individual is pres\med to aiqu’.re values clariﬁcatinn skills and use

such Skills €o further tmprove the extsting Hctery.

The area of the cirriculum guides which possessed the most

unxfomuy was in content ‘develapment. The

uppmach, w:s common, based o.|| the i.mediste 5urround1ngs nf the child,
and the content was strustured to , broaden the he horizons of the child. A
concept-based. approach -stated mnupts at differem: levels and with

differeng degteeg of difficulty. In guides Which.advocated this fo‘ma:

suggeaticns were given to use:probl g skills tn knowl-

edge, and, in sone instances; to develap"a peucnal valne system.

1" Another approach combined the two formatk providing the indivi-
dyal with'a usable and accufate knowledge Vase s npportunitles %o use

1nqu1ry, critical thinking. an‘ probleln sclving skills. ' This combidation




' process. TR (T W

could enable different social science courses developed for Later grades
to be incorporated into a kindergarten vto grade eleven social studies
program. ’ )

. The different nspact! of the teaching method largely focused
upon some fnm of tnquiry.The fnquiry strategies tended to be oriented

ardtmd the different sogial gcience disciplines with knowledge acquisi-+

tion nnd process development.. 1nterrelated.

An 1nntruutinn—bused or teacher-directed strategy 1mplied teachex )

petivity in planning hnd—se::ing up p!ob].em uituauons. . This strategy
prwidad both t:nqher dlrec:i.on and utndenr. 1nvolv=u=nt Jin the leaming

\ : . .
“Anoter facet of the teaching iizgcegy included a studentactive -

process vhereby the stident!indicated his needs and capabilities and
then-with teacher encouragement developed individual learning exper-

5 e{es. | E 3 i

. . =




" soctal studies curriculun guide 1 this panner

CHAPTER III -
. ANALYSTS OF AMERICAN SOCIAL STUDIES

2 “ CURRICULUM GUIDES |

Social-studies curticulum guides'from selected American states

'wexlz’ analyzed using the foraat uucunela in-Chiapter I. There veré a’om

commonald ties ‘and differences nottcid 1n the rexults. For: example. orie- -

e

camcnnlity dul: wm: c.on:em: developmenk. Del.l\vilre ‘and South ﬂakecu <

adopted .a eunqep:—buea_-ppro;ch. Karisas nnd txunois stressed different

kinds of objectives., Illirofs dealt with cognitive ‘objectives while"
Kansas stressed affective objectives. I
The malysis reqults are presented 1n the analysis cbalt The

n:!.m are: (1) Delayare, . (2) Ilunois. (3 South Dakota, (4) Kansas,

(5) Texas, .(6) Montana, (1) California, (8). Alaska, and (9) Hawali.

Rationales o . i [

A general theme* underlying the’ rationales dealt with the develop~ -

| s - >
ment of the individusl to funcéion in soclety: Delaware developed its

Student acquisition of

values basic.to uuv; ylrticipl:ion in society | was -a_subsidiary compo—

‘nent of this ‘doculmnt- The rationale for .Delaware cnﬂumed fourtden *

points. Two of ‘these points stressing inquity ik.‘llls and values were;-

1. The 'New Social Studies' asks.that all facts be related to -
the theory or structure of the dlscipline;  the traditional
oftei pT fdcts for

- The 'New SD:1I1 Studies' lllo‘l? the sl:udmt to formulate
2 ’ i
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values; the traditional is-concerned with inculeating
v

alues. !

Illinois developed a rather extensive rationale for its social

studies curriculum guide; Again stressing decision making, the indivi-
dual's need to acquire the basic understandings of the factors affecting
modern day 1ife'was fmportait. ‘Thirteen related principles outlined -
the rationale for Mlinois. ' )
In the'smz vella bit. with a dtfferent” em'phasls, the base for the
curriculim guide rationalé in South Dakota vas 'the inéividual.ss he
adaptad to ﬁ‘_mse in modern soctaty and ch;z understanding of human
:‘eintanui-{ps. “The, ratonale vas'based'on nine mide;inég with! the,
progran theme being: ity £k .

The soclal s tulies’ should help young ‘peopie lekth tovcarry an
the. free society they have inhérited, to make whatever changes
modern conditions démand or creative imagindtion suggests. that
* are comsistent with its basic principles and values, and to
hand it.on to their offspring better than they received it.?

“Thie nmanue;ffur Kansas was based on two sEgmgnts. In thel

£iret, goals vere wnsid::ed as long raLge student behaviours while

objectives dealt with ‘skill d and ge acquisition: ' The

‘gecond _aspect; emphasizing 1nq'\\1zy skills, was the enhancement of, human

dignity through 1enmin3 and comnitment to:ratienal processes. The '

currlculum guidglines of the\lationu Council for the So:ial Studies

_was {ncorporated into the Kansas gulde to provide a developmantal Erane-

- \

1pe1 State Depattment of Public | Exemplat: A
Model :for Social Studies Curricul t‘in Delavare, K-12 «(Dover
n:llvlre. ‘Staté’ Depu-tnent of Fublic. Inncmc:mn, 1970), p. z. 7

Snuth Dalmt S[ate Depnrtunt of Pu'bllc Inal:rllctitm, Sncial
Studieu Guideldnes .( iene, South Dakota: Départment of ' Fublic Instruc~
tlon, 1970), p- 3:

o




vork.

! The rationale for Texss was based on the uderstanding by the
individual of man and his world. As with the ke ;. e Ao
sent of knowladge, attitudes, and behaviors necessary for active parti-
i cipation in society was considered important. ‘ v

The main theme for Yoncana vas the expamn}\g st

. the development ef/r_nrﬁ\divmual for society stiessing both valués and

i inquiry, The sins s s:a:ed in the gulde were to develop cooperative
atedtudes towards sgetity , davelop values consistant rith a démocratsc

ere :d .cqum & valid body of knwlzdge, and" Ao -dpproprate inqutry

skills._A S ) e G g

California. developed-a 1 : the educational needs

of a heterogeneous society. The main putposs of this: design was "to
. * = B

develop responsible citizens who will in tum preserve and continud to
advance progréss towards s just soctety: "> The. tem "participating

bl menﬂnm of a demctutic sociaty" d:scribed the kim‘l of citizens that

would, it was hopad, result Erom huing pnrticipated in the p:nposed
A stratagen. The prepatation of individuals tn( deal ‘\ulth social problems
i
- by using'reason, ‘evidence, nnd judgmnt was @ foundational prinupu.

The! zationale £ the Klasken curriévluin guide vis"to itd young :

people in leaming to function effzctlvaly and melninsfully i’ A’ f!ee

soctety."® [The rationalé wes to ety students. [:a sdeatiid chale

Callfornia State Depattmellt of Educa!ion, Social §éience Bd\xcL-

tion. Framework for California Public Schools 'lkindzrgart:l\ and Grades.,
One through' Tvelye a: State of Educa~- .
tion, 1975), p. L. 2

-f. ) “X1asks Stdte Departient of Education;, A furrdeutim Gutde for
i ‘I the New Social'Studies for Grades K-12 Vol\une 1 (Ju-nelu Alaska: Sta:e
- Deparwent of Bducaticn, 1971), b I. ’




" adspte to cliange in modem Society. &

; # C 27
American heritage comtext of the total vorld society. The need

"cregtive resolution' of conflict was seen as a basic

to educate for
‘Tud to bemet in a social studles program. Identifying relationships
between the,school and suéxe:y and_ the closing of this gap o janother
principle. The effective utilization of humen and materfal resources
vas uso consddered. - v
Havaii emphasized the "1nvolvenent of st\ldents in experiences
‘which devdlop fnquiry, sk;ills and uffectlve lelming cogechey wieh cogni~

tlve 1emxng."5 The tostructional. J.nm)t was, o focus on Sind Daic-

tives ot student learuivg. dnd to reyile th uuching of soctal stulies

to fm:iumce then ubje:tivgs‘ The min thene w:

.' - & taachmg the students to, understand the mature
cepts a8 tools of - inquiry and the processes of inquiry through
which they are developed and used in the study .of significant
topics'and. problems.6

. These ‘rationales may be grouped as-follows: the development of

the individual to function in sofiety, the empanding social order, the

needs of a jeneous soclety, and the individual as he

pbjeccim F S % am /
Ohje:tives £ the' soctal stuites programs vere included, n

categoTies Buch a8 knnuledge, skills; problem-solving, and VAlues. Other

specified cat s :mcm}aea the ' Gognitive, affective, and psychonotor

: " Syawaii State Départment of Edication; Eleméntary Social Studies-
Program Guide (flonolulu, Hawaii: Office of. Initmctinnul Sewiaes, ‘
Depnrﬁat Bducatton, 1972), pe 1 -

M.;pl.l ) Ty, O
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’ dosains. States varled in the complexity of ghei; curricular objectives.
- South Dakota developed objectives which emphasized mainly the
affective domain. However, four categories were identified. They were:
(a) broad societal goals, (b) attitude cbjectives, (c) knowledge objec- ‘

tives, and () specific skill objectives.

The.objectives for Delaware focused on the d:velwpmr_ of higher
level ‘cognitive Gbjectives. A Usting of goals which e adapted s
Social Studles in Transition Gutdelines for Change provided the general.
objectives iy\ the Delauare proposal. The 14t of skills for the
Deldvare gulde was adapted £56n "The Ski11s Floy Chare: A Gitde to L,

Analyals snd Giade Placenent” deVeloped hy Eunice’ Johns ‘and Dorothy

Ve McClure Fraser. The chart provides tentative grade placemens for
spdcific skill development at three levels and details the specific

tagks {nvolved by the learmer 1A acquiring these skills.

+ The Kansas objectives focused on the setting of objectives which b
. would apply to all societal groups. The four areas of objectives were:
knovledge acquisition, problem-solving abilities, valuing, and societal

participation. - E ¢ w

Objec:i.ves for Texas dealt mnnly vith processes, albeft for ) !
mental ant plyl:homqu skills. The objectives were listed under the

heading 'learning: process' and included nbservlng,- reading, discussing, -

ST and {nterpreting maps, globés, aid various types of map projections. ‘
Montana focused prinarily on the ‘setting.of both g‘aala and
¢ . specific objectives, dealing with knowledge dttatnmedt and skill develop"

ment, The objez:tives in this g\lirle dealt. m1n1y with the n:quistdul\

oE knowledge and ig & attitude toward soclety.. The

mﬂjox themes for eudl \u:Lt:, hehnvlorll uhjecﬂves, and a Linling of ©
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resource materials were provided in the mthna guide. '
Californis; itke Illinots and Delaware, developed program chiec-

tives which dealt with higher mental sbiftities in the cognitive ‘domain.

The. £ive broad soals’ wpre:
1., Dobepta = interdis ciplinary and diseiplinary
2. Skills — iatellectual, work-study, valuing, and social

: pltticlvltiun _

3. Diversity '
4. Social Values
5. Social Participation? -]

A 4 b o

For each-of these program goals, specific program cbjectives were adopted

for kindergarten to grade twen}e. - Thése included specific skill develops

mesit and soedal value cbjectives. . P -
N
Objectives ﬁor Alaska dealtwlth knwledge chuisikion, process’

skills, and values which r.en:eud around ﬂve basic questions:

1. #hat kind of person am I?
2. What kind of people are ver .

3. What makes us the way we arel’

4. What has time dome with us. R J,

What ‘portions of our heritage are worthy of preservation
today and ‘tomorrow?!

Hewall vas. another state which provided a wry extmsive end,

\‘ler.lilzd Adsting of objectivés. The three categories used were duized

Ieu-ner nutcwﬂ, specific skill nbjecti'vu, and nhy and globg skills.

In addition to these, the Skills Fumwax_k” in the Framework for the

Social Studies in Wyoning was adapted for use in the Hawali curriculum -
| .

S R——— P

Tcalifornia State - Department of, Edmum\, Socdal Sciends Educa-

tion Framework for Californis Public Schools: 5; ndergarten and Crades
One_through Tvelve Cali : State T of Educa-

tlon, 1975), p. 2 -
.. BAlaska State Department ‘of Bducation, A Curticulgs Guide:for
the New Social Studies for Grades K12, Volune' | (uneau, Alasks: State:
Departuent. of Education, 1971), p. I. * 5 g
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guide.
To sufmarize, then, objectives in the American documents vere
classified according to knowledge acquisition, process skills, social
participation tralts, and values. These categories were mot entirely .

mtually exclusive.

‘ Content Organtzation' .

The plans used: for  concent developsent were an expanding enviroi-
ment approach, a concept based approach, ‘and a cosbination of the wo
spproaches.  States sich ‘as numsu dnd Hm\ta‘na developed Txpamimg

" envdzonsient Jfomlts in their cutrinulm gums, whﬂ.e states §uch as
 Delawdre, Kansas) and Texas devedoped & cohiept Sased approach. Souch °
Dakots, California, ad Hawall developed modifications of the previous
two thenes. ’ : : -
! . ; The u;;garﬂzutio‘n of urricalun content for Délaware was based
on the "Conceptual Framework for the Social Studies" which was mcluéed
in the Delavare guide. Concepts w:‘u introduced in the early grades
and devéloped through a1l the grades. The major themes and toples were
‘depicted Ln a scope and gequence chart. )

The format for content development used in 111inols was based

. on an’ plan for arten to grade sixwith

concepts dramn from the social sciences in later-grades. The structure
[ 3 for the’ program JEp— in the three areas of basic activitiés of
1iving, expanding mmun;:iés ard geogiaphis aress, and concepts and 3
values inherent in a free soctety. Major P o erononte,

geography, history, political sclence, anthropoldgy, and sociolesy- were '

used to build the tontent core . for the Illinbis social studies progran.




Content organization for South Dakots was based on a coiceptual

" framework. It was’ constructed using concepts drswn.from history,~

B s soclology, political science, and economics. .

‘In the South Dakota curriculup guide the spcial studles for thé first

- 8ix grades was along lines while in grades

. entities. + ) .

7 . .y
seven through twelve fhe,social sciences were. treated: as dvetse
3 : - £ =

The content structure £67 Kansas was| based on, a thematic dcheme .

with ‘an ewphuls on'high, Level: cngn!tive '»objkmzivn. T'he:e" wera Bureiz

were ot 1nclud=d. ¢ 3 | i

- Ancﬂ\-r State v.nu.c‘h employad a conceptyal irameuar'k in'its guide
was Texas. A central unifying - these Bound the kinderFarten to grade six
acgments Of the progran Eoether:  The guite included the unden:andiug
and, gplication of varlous basic principles of desocracy. such as ngh_:‘.,
11berthes, obligations of citizens, -nd mile Sf lav. The interrelated-’
ness of a1l the social sclences was another focus ot this dncument. .
Content. seleccim was based'mn an 1nterd1|e1p11nnry spprolch uling
spetal u:i+m:z congepts. < T e

:Montans used mn expanding énviFonment .fomat for crriculum

develspnent, The Lheue, “the expanding s‘ncisl _oxder, was develnped hy :

' usdng concepts from the social’ sciences.” ' .

The cmfernu ‘guide mﬂm\c ‘the spiral cnnceptunl plin " -

developéd by u,uda ba. Th!xe was no pxen!lbed course lyllub;y

"seteing out the'specitia gzlda-

nde content, suu:cuu. The genenl

and ‘specific program goal

e

n! the c.ufomu booklet pzwﬂ*ed & frame- P
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work £or” the 1nd1v1ku-'i tesckier to follow. Content orgintzation within
grades was in:ardisciplinary. qecentuating the development of (a) the
akills of the social nciem:lsc, (b), the uniquencss of differdht cultural

j groipo. and’ (c)che, davelupment by the individial of accepm‘ble values

o socxeey. Concepts from the doctal ar.{em:es Vere tutEEwVeH to FoT K

an m:egzased curricalun pattern. Ny

Content de elopment in'Alaska userl chree d fferenv.

spproaches.

‘An Lntegrlted approach. to’ the selcc!:ed :bpica of tha 'sncial scienceg‘ was

} used 1 tl}e presen;ar.iun and develupment bf cuntaL The diffuent

iomta yreaenbed in chis guide vers a epinl Eype-éirriculun, an”

plln. ’l'hts mucmns :he T

fomm t6 include the atugy of r_he vorld th the enrly grades. "4 chart

:onsisting af key.. 'oncap:s vas aevuapea.

i The “method’ of drigtruceidn ued in 'h.umjogi:y of - American states
S

was a. forn of ihquﬁ.ry, :ypica‘uy tehr_her directed, ‘oftkn, couched 4n

:em of prot 1e solving: Akiu-s or. d!.scovery leatnin

Delavare -emﬂwyed a dh?cted In uiry su‘a:ex}' designed to con-

., bine the ethods! of exposicery and diq;overy Iearning An inquh-y

: 1enmiﬂg prana!a tried "

(: help (ha*studz\]t .mcwu idess for himsglt

“Model go: Sncin]. stagies c-m-mnm Develgment in nexawm
‘Delavare Pt zs.




ahacactongy merit and promise. . ---

The method used for Illinois was bned on develapmg ptnhlem <
solving techniques in the individual ond was adspted in part fron the
werk of Hilda Taba.. The organization andlselection ot teaching-learning

experlem:en, the methods of unit teaching, sd the dzveluping of erigieal

thinking ekills were major mwponeu!u of this progran. ﬂ.e learner w..q

" expected to develog gpect f1c probien solving :ecimiqnes.( @

South. Dakotn ‘adopte: a digcovgry lelming and’4nquizy ‘approach’ |

to manucum. The pxocass of leariing wad ‘caniidexed to. be. of-equal

importarice:with the acquluicion of Imuwledge.

Diucovery lea'mins ‘mist ‘b, used because 1t reinforces the
=, teclmir(ues of p g-sC vang throu
¥ rmi

which '
heccma Further refined through mcegnmn Of new experiences
« Inquiry and le;mins become continuoi 10

:Kansas employed a promém solying and Anquizy approach :o :

mu\quc:i.on. The lea'met was saguned to ‘be ‘an, individual who had vnteﬁ-

.tial xn:eliectu.l lbtlities vhich cnuld Ee met by the chlllEnge at

attempting operi-ended qnesr.ionl i ptoblem:. Empirical “dnquixy and |

logical rea: were g 1 1

inthis frameuork.: 3 g gl e e

The \fntw, of tnqury used in Texas was one of criridal thil\ki;\g.

\
A *south Dakota State: Department of Pubiic Instruction) Soelal

‘St\ldieb Guidelines (Pls(r!, South, Dakota: Sl:n:e n:pa‘:tmen: 05- -Pul hlIc
Ulna:m:uon, 1970, 8; 9- .
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~“formation processes by the learmer-was m}onmz along with the develop-
ment of valugs that ledd to skills in developing human relationships.
Yontana proposed a form of inquiry in its guide. The learming  ~
# process was basically one, of inquiry vith the §im being ‘che deve_ll:pmenc

of a favourable self-image by the student. The learner was also pictured

as an inquirer who was searching for knowledge and values.

Alaska alna?awphnslsed inquiry, this time in the context of the

. development of cngnitive and skill processes. The "Skills Framework"

. . : for this guide was. adapted from the Thlrty—‘l'hi:d Yearbook of the ‘lntioLal

Counéil-for the Social Studics. 7 -

The, learning ‘strategy adopted by Havall was based on the_
"Inquiry-Conceptual Progrnin‘?rahewbrk" developed for use in the cdfi-
fornia soclal sciefice program. The -three interrelated components were

inquiry processes, concepts, and settings: .

Thus, several kéy themes emerge: directed inquiry, discovery,
problem solving, critical thinking, and an inquiry-conceptual framework.
B - - - -

Process

Student activity, under teacher guidance was the process which

dominated the guides. Student .activity was spelled out with varying
degrees of specificity. The role of tha “teacher varied from that of

facilitator 'in Hawaii to. that of director in Montana.

The learning process recomnended in Delaware Was & teacher-

dtrected, ntuﬁen:-active type 1n uhilch the learner was' toy

1. Be actively involved.

L ” L Usa mental processes hig}\Tr than rote and recall. w

"3, Find his learning more meaningful and enduring.
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4. Have a better knowledge of the nature of knowledge.
5. Be a more independent thizker.!!

In lice with Delaware, Illincis stipulated similar

learning strategies and outcomes.

South Dakota at

learning process. Its guide attempted to z6zo in on the idea that "a

renewed effort be \nd- to hm social studies be more than-an a:ti‘d.:y

centered period du¥ing the elementary yesr

Karisas also sted using a q ledrning process

inits soctal studies progran. S

“Ine ‘Learning process recomended in Texds was aTio Ehaghaie
cantered. " Afain, tha fhems expressed was that the "mastery of learning
skills and :h_é p;;cg.-q of thinking are as important as content .
learned."!3. ' . . i =

The learning process developed in California wag basically a
:um;p-fl.nmu:n approach. It was hoped that the learner would
acquire the ability to deal with social problems by using reasom,
evidence, and judgment. : |

Alaska folloved a teacher-directed, student-active format. Here

e Department of Public Instruction, Exemplar: A
Model T Sol:lll S!nﬂal Curriculum Development in Delaware, X-12 (Dover,’
of Public 1970), p. 26.

120tk Bakotaigtats Department of Public Instruction; Social -
Studies Guidelines (Pierre, s::u:h Dakota: State Dep-rtmnt of ‘Public .

_—nn:ructim, 1970y, p. 9.

\
“—r duihELol Afancy; Eoamiioek: dox e Bucial Stuiles, \:.-.,1,.}
X1z (Austin, Texan: Texas Education Agency, 1970), p- 9-

4 2 "y
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‘is how the learning process was characterized.

Learners are active and move about freely.

2. The content is p not
3. The students use a variety of [intellectual tools.
4. The systematic study centers on problems, issues, and values,

5. The teacher tends to direct less and less and heip more and

7 noze, :

Hawaii used basically a ¢cuden:—aéme, teacher-facilitator |
uppmch to instruction.’, The philascphy ni the leamt.ng strm:esy
‘mpxoyed is illustzuted by the’ fnllcwing statement: - g

|
“Ifie’ sEudent caniot becis -gi effecr.ive inquiter by, only. . |

. learningwhat is.in the textbook or what, the teacher.tells
hiu. - If he is iristead.allowed:to 'discover' for himself
through inquiry and -conceptualization, comprehensive. coverdge
and surveys must glve way to the excensive examination of .
carefully delimited settings. 13

S
In all these programs, active student involvement in the '

teaching—leaminz process vas necesary to ensure a successful and well

organized social studles program

Evaluative Appraieal . PR

Gane?al thenes and trends ema:gad from-tha analym of cirriculun

- guides from the United States.: : &

L . L ;

. MYxTaska State Departuent of Education, A Curriculun Guide for
the ‘N&w Social Studies for Crades K-12, Volune | (Juneay, Alaska: State
Department of Education, 1971), p. 8."

parees P,

Lhavaii State Depar of Education Social
Studies Progran Guide (Honolulu, Havaii: Office nE Tostructional Ser-
vices, Deplrtmnt of ndu:atinn, 1972), p. 3.




; Rattonales: )

1. The development of the indiyxduu to function in society.

2. The expanding social order.

3. The needs of soclety.

4. The development of the individual as he adapts to a changing
soclety. , ’

Objectives: g ¥

Acquili:ion of a dependﬂhle bady of knwledge. *

2. Davelopmnt of vulues, a:ti!udal, and feelings.

Wl T, Daveidpusabiof. mem‘.al and' data Iplucessing skill

i, "Developrient of ‘comnunication and 1nterpersonul skills.‘

. : , Content Gxgunizm:im\

An expanding envlroment approach.

2. A‘concept-based approach.

. A'spiral conceptual approach.
Method: v S

LI 1. An inquiry-;:nncep:ual framework.
2. A directed inquiry strategy. T
3. A problem solving approach.

- Process:

1. Teache rected Lr

| ‘ 2. Student-activei .« °

§  .*.3. A combimation of -the above.
The lnherent Undtation of any rationale is in deciding: wb\the
the Individual described in the rationale will have been'developed at

§ ‘the conclusion of a program. LI L -




One thread among the raticnales & developing an individual to

function positively in a democratic society. -There is implied in his

thene ‘the meeting of ‘both the educational needs of the individual such
as knowledge, proces;aeé. and values and providing for society a°
positively contributing individual: ’

Another thread revolved around the theme, the expanding social
order. This rationale T L. pe— that the
Stiden vodld be involved tn an active role in deve loping. coopérative

a:titudeu toward society and iin acquiring an aceurate and usable body’

nf knwladge, ‘along vith the abllity to vse that knouledge. %

’[’he nzeda of .a heteroganemxs uociety is’. al\othet theme which was'

stressed uuch as. the’ preparation of fndividuals to deal with social
problems. There 46 {mplied tn such.a theine the acquiring by thie jindi—

vidusl o€ knowledge, processes; dnd values to cope with and improve

society. . n ¥
“The development of the individual as he adapts-to changes in

mcderh society was also, indidated. This theme contains implicit assnmv-

tions which are anleed in the following statement'

The prinary purpose of the soclal studies’as part of .the’
total schiool curriculus'is to'atd young people in learning to
unction effectively and meantngfully in a f:ee society, The
soétal, studies- program sh 1p
their American hefitage i the confext nf Al :
society; to make whatever: changés’[contemporary conditions may
. -demarid, while .at the same. time insuring that these changes
are_in harnony with the basic principles of our society; and
‘to pass ‘on to their children a human environment betteT than -
the .one’ thiey received. 6.

16)1aska State ‘Department .of Edication; A Cutriculum Giide for
the New Soctal Studies for Grades 'K-12; Volume 1 (Juneau; Alaska: s:m
vepn;menc of Educntl.un, 1971). pe 1"

& 5 ]




A high degree of whesixangsu‘v;s ne_eder between any progran's
rationale and objectives“to translate the amﬂ ntents intq curriculum
outcomes. . N « ) '
Knowledge acquisition was a focal point for gulde objectives
because acquiring a useful and ul:;:;n'ute body of knowledge by the indf-
vidual-has- long been regarded as an educational need of both the indi-

society. n in itself s

vidual and.u
ufflcient to'both therindividual end séclety Because the individual

“lacks scope uh‘xd{fxg ‘aéquited fhrough the combined development of

knawledge pzoceusea, and values. sl
Anvt_har thread of the objectivea dealt wieh the dev:lapment of
. u'enul and dibe procissing. sug? - Tplicte ‘in :hxs developmen? was ‘a
lmmr_lad;a‘b'lsn‘ to uss ‘these process skiils which the individual could’
use and refine in crenl;lng an expanding social order or an improved
heterogeneéus soclety. . "
The development of values and atfitudes by the individual was
an important upeTi of the obje;:éiven. .The stiudent e supposed to

“acquize the gkills nesded to _develop a persorial systen of values which

would eventuglly help hin to bedome.a clzlzen J.ontrihuting to society.

nviron—

One fornat. used for content de it/ was an_expan
ment approach.- ' This !vpxouv:h ‘hagm with'the child's luylupli’ate surround-
tigs. * Since social studies curriculun devalopuent should be' s on-going

* process,  this type of ilxnm»av]ork« was ot ‘s Elexiblé as w conceptual

- S +
framevork for; iwelnping new aapsl:n ‘Df content.

A !piral—cuncapt\lal frgmuoxk wes another apptond\. Content
organization within grxdgs was interdisciplinary accentuating suu

development, l;ulnlral upiqugne‘l . end’ values clarification.




1
i

~ Another way of looking at content combined the expgnding epviron-‘
mént and concept-based approaches vhich would hu{fgfully develop % knowl-"
edge and skill base in pupils enrolled in kindergarten to grade six.
Usiag such a base, they could then develop and integrate soclal selence
concepts into their seventh to tuelfth grade coursea. mit

The prevailing hethod of instruction was_one of inquirys The -

stident was brged to discover’ {dess for himself and to velidate his -
Vieus' throish self-testing and comsulting the ideds of others. However,

the ddvelopment of inquiry skills such as problem solving and critical
4 thinking were often

4 5
I‘.l“nut the i1e base essential.for

sound learning.

}.




CHAPTER 1V | ’

ANALYSIS OF BRITISH SOCIAL STUDIES

CURRICULUM GUIDES

There are no educational divisions-in Great Britain which

correspond to the Canadian province or American‘state that adopts a

 comprshensive:social Gtudies curriculus. Thus, sy imnovative and P

developmental wark in 'soctal studies’ often. goes \m.herplded hecaune of
the lack of comunicxuun JLt\‘uen‘ dif}:ra\nt s:huol distrlcts. As a
usult oxxmizacians stch u the Schoals Couneil have tried to.remedy
thits situntien by ptuvlding sponﬂorship of curriculum developmem:

ptejects. The, duculnelltu reviewed for Great Britain were not all govern-

ment preucrlhed course sylhbi but represen: a samphng of social

studigs, organizational and méthodological guides. he analysia chart

for social studies prograis in Britain is included here. o 8

The Yew Social Studied I |
This p{‘bucutiun atteapied to, synthesize thoughts and vievs
concerning soctal studies in Eiglish achiols. Tt provided historical
perspectives on social ur.udl.es. revieued-;om:em: materials and teaching
‘methods, and developed evaluation plans for the nwt soctal studles tn

British education.

Rationale N ) : .

" The rationale was bn{ed on twa main principles: —
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’ .
1. To find out the best way for the most people to acquire »
an adequate knowledge of the social sclencas. .

2. To gain 4 hetter understanding of their owa and other
societies. ! ) . /

Social studies in the text was defined as: | [

|

. any course which is concerned with man as a social |
being and with the way he organizes society. This will |
include the social, cultural, economic, political, histor-
igal, and geographical aspects of our society.

* The authors make a deternined effort %o avoid following the k
3

American example df des¥gning the perfect, all-inclusive and, in| :hﬁ“
i :

viey, many times Ampractical cutriculum package. Instead, they have \

attempted to provide a format for teacherd to follow in planning|class-'
Toom progtams. ‘ They have inclided a societHl. goal for a social studies
program which 16 "developing in children'a more critical and baldnced

social awareness than has been fostered in'our schools up to now.! -

" Objéctives
A distinction was made hm{een‘ aims and objectives. Alms vere
" defined as general statements of fAtent aid vere often criticized as
being too broad, vague, or unattainable. Objectives were classified as |-
limited statements of ntelits and vere ot considered ss important i -
Britain'as in Cinada and the United Gﬁaus. The reducing of soctal “

studies learning tasks to behsvin:al ﬂhjectives was another facet of |

!pénis Lewton and Barry DuFour, The New Social Studies: A Hand-
onk in Primary, Secondary and Furcher Education (London: Heinemann |
Educational Books, 1973) Pe Xe |

21biq. . ¢




social studies which was not emphasized.

" . Despite the authors' concern over aims,” there wbre two generdl
aims stated in the text:

1. The practical need for young people to develop an aware-
. ness and understanding of their own society

2. Just as we have science in the curriculum not merely to
produce scientists but to enable all pupils to under-
‘stand a scient{fic and cechnologxcaz world, so it is

to be familiar with

the social sciences.® P

Specific sbjectives wére} based on'both, Bloon's and ku;hwonl‘.
'uxonofmes. The- develnyment of problam—uolving methods and specific
skills pertaiffing to. soctal studles vas’ considered an important aspuc(
of prograns revieved by Lavton aid Disfour,

5
Examples of skills develdped in social studies are these:

1. “The abilfey to interpret data siich as graphs and documents.

~

The nbility‘to evaluate evidence.
3. The ability to relate new knwledxe to new situ‘:ihns.
4. The ability to conduct Hatd work:
_5. A facility. to use inquiry and problem solving m:thnds.
Many of the skills ‘mentioned in the _varinus British curriculum
prograns and cauree #yllabi are’sinilar €o those, listed in Anerican
!publinnd.ans "such as the "Wyoming -Skills Chart' and the "Social Studies

Skills Chart." .

Method g [N &

Learning strategies  in Britain were depicted s being on a

continuum. The -range varied from.a laissei-faire approach whereby

S

. “1bid., 9 26. L




X' 5 .« . 46
"' sludents Were'to be glven consiilersble freedom to work within specified

‘ as fquown-

topicu as opposed to the minutely defined course ayllabi patterned-after

Americaqp:ogram! O G

-4 dilemma exists in England similar to the expository-inquiry

conﬁ.h:c |ffecr.1ng prag:m in North' Ame:.tc.u._ This position is stated
2 b S, 5

The ‘new-social studies in Britain uillﬂprobably eqtablish
elf in the middle between. these-two éxtremes, Insights, - :
-, ‘concepts,’ and generalizations partly derived from the social :
"“sciencés about man and séciety, but will. also’allow. a gen- - :

.+ : erous degree of .flexibility and pupil choice: Courses.will:. "

- be compound of what is' thought ‘pupils ought. to know about’
+ . hiiman; soci.al:y, what is ‘most relavnm‘. for‘t'hzm to know, and *

uhx: is uf interei: to :hem.




afforded the student a knovledge' base in'other sociallstudies, and|

w religious studies, and English. It also provided the student with

inquiry a means for : and for devel

a personal system of values.

Rationale . * . ' . g
E e

This ‘project was undertaken in an attempt to deal with young

~ . , people's i vo@ 1 issues, A ersial issue

was defined as"one which divides. pupils, pmm and-teathers becaise

l ] ; I 1nyolves an slament of value Juds merits .

i ptnj:ct w-s blaed on’ tio: prlm:tplzr

| 1 LR g cum.cmum 15 ‘1ike1y o be of ddicational worth' for . .
g our. pupils wnless it stimulites’ a quality.of work so o far
&34 not unernlly uchieved by the schools:

No'‘curriculun 16 acceptablé for the average if it is

divisive.’ Any cprriculum offered to average pupils

phould be ‘equally appropriate at,the, highest ability .

*'range.” . .

o

Anoﬂ\et major Eacet af fhe rlticmple WIE~

T offer o sthools’ and to teachers Such sunulus,H
suppdrt, and materials 'ss may be appropriaté to: the mounting
as’an ‘elément in general éducation of inquiry-based courses,
"% .. whichicross the subject boundaries betveen English, history,
geography, religlous studies and social studies. The pro- '
et 1s expected toiconcentrate on such support as will dn
.’ particular meet the meed of adolescent rupile of ave:ajge and
\ ‘henw average acadentc uhilit:y-

. s R ]

| , oy . tdes Curriculun Project

» The
(Londnn' St_hvolﬂ Council, ,1972), P19,

book in Primary, Secondlg ‘and Fnrtﬁer Education (Lendnn‘ Hememann
Educntioxul Books 1973), Pe 171. .

Thu ratinn:lg for x:his

5 . .{Denu Layton and Rarry: Dulaur. ‘-ri-e N Soctal Studtes! A Hand:-




© . complex considerations of values and cultural traditions."

© Objectives % -4 .

48

The humanities were defined as "the study of both human behaviour

and experdence."’ This category was further subdivided into human’

" peychology, gociology, and history. The underlying philosophy of the

project was based on the thems, "the study of the Humanities enhances’

understanding and judgement in these areas of living which involve
p w0

. Two ‘broad aims the profect. attempted to' folloy were: .

develop:in the humanities ‘alcoe cutricylun element
‘foj average ‘dnd below average adolescent pupils which
[ - unites them with the rest of wankind rather t

: separates them off,. and which has about it a prospect.
quality which will demand'of these pupils. the highest
standards. of .vork .—.hey will achieve during their schoo
careeu- '

The ‘teaching stra:egy will be énquiry—based.‘ e ke
this to imply groups of pupils discussing'issues in the
‘ught of evidénce and under the guidance of  the ‘teacher.

Thexe vere three main nsk7 that were considered important
p:agr’p nhjuuvés. W = ' 3 U
1. To help four d a :mdumm which will support ceacha‘zs s,
_working in’ this currfeulum by helping them to select .
materials, by increasing the appropriate classroon stra-
* tegies, and by making secure judgement of the ‘quality of|
the students' work. .

' To' provide, as examples, materials for Usé in the class< -
ich will express Ehli -tradition lnd embody its

105h1d., pe 27.

b, 9230




i 49 .
. the classroom situation, and the strengths and weaknesses
of the teaching situations developing around them.
. .
Coritent .
There were eight learning packages devmped in this prajecl’.. 2
They deait with: ’ :
1. War and Society 5. Poverty . ‘
“2. Education - 8 6. veopl;. anA/Work {
. LY The Family . 7 Liying n Cietes T
. ' 4. Relations Betueen Ehe Sexes . Law and order
. ©..The development’ of coftioveraal usuee mv;dea the contemt -
b/a‘sz_ in this project. ] K . R . |
The term project ml:hod vas used in a number of programs. Stu-
i, h V" dents were tol be encourasﬁd to develop discovery skills by "looking. - o

thigs up.! The student was no longer expegted to be &  pasatve :ecelv:r

‘ . T of owledge, but vas to learn about, the vorld r.hrough experiences” both

- realand vicaricls. The teaching strategy was'to be implemented ehrowgh
} an irquizy-based teaching-learning uracegy. o . e 2

In this project. a ducmmm was ‘made between ms:zunucn—bmd s

A |
- .. and discovery-based teachtng: o 1

- . f {s the teacher's.passiig on to.his pupils knowledge’or skills
- ** of which he'1g mister, 1In.discovery-based:teaching the 1
: “teacher introdices his pupils intq. situations:so selected gnd’ oy
© devised'that -they embody in. ifplicit or hidden form principles

or} knwlerlge vhich he vishes' them -to learn,}3 . I

]
} ’  Insriidtiop-vaséd teiching oplisd that, the task in hati g

| gl
5 Pe 28a




Process- -
“The laarains procass 1n thia progtem ves teacher-directed,
Student-active. It was based on introdicing -m-uo.u through which

the pupils scquire knowledge, obisin skills, and quuum valve-laden

. controversial
- ., | v' ¢ -
%] i Social Stuiles (8-13)

nig pnbucltion vas " the |

esule of a survey indertaken by Dents

Lawton under tl mpu-- ot Chedetiools Soll betiis :he yl-ru

1968-1970.  The -uw-y mx: um descriptions of soctal s udlel pro-

work.

The two main aspects of the rationale fér Lavton's study were:

1. °To describe and evaluate the work of schools which were
exceptionsl in their attempts to teach some sspects. of
the socfal sciences. o
2. To encoursge other schools to question whether they '
ould re-think thé adéquacy of this aspect of the curri~ |
© o cilumlS X

Ther'e were 1% criteria listed as important for consideration
inthe developmedt of 4 social studies progran:
1. Leavnisg #uld be in mixed ability groups.

‘Denis Law:ou (ud ), ”Sur_iu s:udm (8-19)," cited 15 The New
fA 1 d Further Bdudation
ooks 5.

14,

by Denls Lawtop and )q:ry Dufour o
1973, p. 43.

s I5TH 5 Ay
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2. There would be a comprehensive ability range.
3. 'ALL pupils would undertake the social studies program.
4

A reasonable asount of dchool time would be given to
social studies (about per cent).

5. The school's resources would be adeguate.

6. The teachers responsible ‘for 5ol
- prepared to become well-read in
dnthiopology and séciology.l6 .

‘studies would be
the elements of social

These criteria provided a framework for social studies. The basic

philosophy involved man's ag of himself as anfindividval and

& group member to develop ind lfiprove the existing social order.

content | e G i B . S

The content devel

t format a e |a spiral type of,

" currieulum; iotog inquiry tesching a6 a stratégy. A ;puil curribulun

format was one in which key ¢oncepta recur!e.d in a vn:iety of contexts, <

increasing in complexity and dt(fiqulcy‘ The two categories used were

i Stage I' (Agé 8-10) and Stage IT (Age 11-12). i o . /‘

= In Stage 1,’ pu’pi‘ls were ‘to investigate dfferent greuy's ‘through

[ inqulry and problem-solving methods whidl vere pradmnim;ncly student-
nctiva The main groups in” :hra stage were: . B B

Tyge A - Groups Of which-the pupil is a patticipant.

Type -B,-- Groups ‘that:the ¢hild may obsexve butt of wu&h e
s not a member.! |
1 Type '€ ' Groiips :hnc are aepnrnte -from’.the Ehild ]

and spac
type b L= Groips’ created 1a the pupn'
o

Shiptaatign and
simlated 1o the clas

17

These were topics- ; into this uork for primary

165p1q., 5. 46: -, : q : y

Yppta,,p. 52




, schools: : $ . % . o
1. Man and his origins/early man,
2. Man and his ‘environment. |
3. Man and his needs.
4. Similarities between man and other animals.
5. ‘Evolution. X
6. Settlement. & | : . N

7. Rarly civilizations (Egypt, Sumerda, !abylonu, India, . 2 e
thina, Gréece, and Rome). .

E / 4 2 W
¥ & 8. Primd.:ive pgaple and how they. s tered their environment. g R

9. Feople md comnunities:in other partl of the world (and .
~different times in history). | ¥

'10.. Man“and indi smu socletys problems weil as; .am.—' H :

t-gea.lﬂ Zimys & e 3 i S F S

Theae" topien i inr.'ludad -mm :hm categories: of: Man and His |

‘El\viranment, cxvil.lzanon -nd Aspecn of Hoden numry.

7 | 2 | : stage 11 ‘hada more stiuctured and sequential than

' ; ¢ o
stage T and-an attempe. vas mdz to enl:o‘urage Pupils to amalyze scciety. -
he. format for Stege T vas:., | - ’ ‘ A

Age 11t " . . X

1. “Evolution.. + - . e S g .
: © 2. inimal Socleties. o '
3. Feimitive'Societies. - g 8
Agedz [ o s "y
“(E4ther Commni'ty Studies of Ancient Civilizations)’
R}

The local community’ (ecstiomy, industry,: and trade; .lncial,
political;. and religlous ‘leaders’s social . class: )
Conimunities aroundthe World (for instance, San Fians
cisco, an English nev town,. an African village, A\kihbu:z,
with emphasis on cnmparlsnns among them)'s -
Andenr. Civilizacions i 3
1. “ncient Egypt (mpmm on the xela\:tunship of the soctety
to its znlenmnt)

Brp1d; p. i




2. Anclent Athens and Rome (emphasis on political develop-
ment and government).

3. Ancient Indll (emphasis on religicn and social stratifi-~
cation). I 5

Method g . |
The teaching strategies u-ed were grouped under lelmln| situa-
|

tion, teaching nrunlzuion. and uu:hlng role. !

.. One hlminl strategy d:u:rlherl was zudidonll with the pupils

i 3 taking notes. and ‘Feading

o dj.va:l!'ape nun the ltudun: could 1o m hy :aading, direct. ob-atva— ]

8 i B
The uwnd :cnpmnt nf the teqe 1.ng qtntuy ddatt with. ten::h‘I\ng v '

urglnixltian.  Tedn: mdm.. and’ flexible. -eheauun. were considered

tepoxtant because: they provided a vurhbl: p[ln for ‘utilization ¢t the
f

‘tizetable for social.studies.
I- | The third major gspect concerned tif teacher's role. - S
* 1. The teacher's role in relation to'the pupils.

A " “a. what {s learned and how 1t is:learned({nstructienal).
b, children's emotional and soctal uu-:unt (affec. ¢ .,
tional). ¥
teacher's 7ole in relation to his :ﬂleuul.
the extent to which cooperation with nxhcr teachers -
" 'is tavolved (collaborative). |

: _b." the extent to which a teacter utml-m
. : . to’ the scrutiny ‘of his colleagies (piblic).

15 0pen: ** -

20

The. 1imital on ui{:hil prvje,n:: ‘was the small ‘nusber of schools

which were' girveyed mmm, ‘:I\e study dxd per! a irmeuorlufur

U Bryegl g G0 i Pl

R - e e e :




the mfddle years of schoolink| and a general overview of social studies

in England. {

Social Education
Thig S:hocl'r Goymetl project was developed af the Universicy
of Nottinghan's School oOf Education. ‘The report gives a detailed pre-
sentatioh of the curricular aspecty of soctal’ education tn’ four nchools‘

The pruject was Estnhlisheﬂ to promote in the 11-16 age group 1nvolve—

* ment in the &ffairs of the comu!my through development of soctal’

Rationhale

skilis and avareriess of the' camul\ityr ¢ountry), and_ the world,

Soctsl education i that iu—deﬂned, yet evolving- part
of the curriculus which deals with -education for social res-
ynnsib{lir.y with the' school's relationship to the community .
and soéiety at large.2l-

The -rationale for the program is that education musf not only
develop acadenic -and personal. abilities in students, but' also provide
‘thém with skills needed to cop in an éxpunding technologi.cal world. *
"Adlother’ aspect was'the actempt to make modern’ sovernmeit more relevant

in the life nf the lndivid\ml. . % i

To dchieve this go.l, & socihl education progran was develeped

', .. .to teach pupils an,avareness of their surroindings, sen- 5
sitivity td their own and to one anume‘E & problens, and an .
sppréciation of how individuals can ¢oflaborate both to " tnforny
I:hemselve! and to bétter* thelz oun ot, 22

|

o ————— 4 i DR

215, Rennie, g b LuLzer and. Wi, T Williams, sietar sducacib ¥ - o

An Experiment in Four 'Skeoddary Schﬂnlu, Workidg Paper 51 (London: Fvans/, .
Methuen Educational Books, 1974). p. ¢ o :

f ZIbid.,p;S. s g R h §




& 5 B
2 4 \
Social, education, then, should be a continuous prdcess spread

over the whole of the pupil's schooling.

Objectives ) ‘ |
( |
The principal aim of the project is to promote an enabling 3
process through which children willlichieve a sense of' idens ~
tificaion with their community, becbne sensitive to its
shortcomings and develop methods of participation “in'those .
activities heeded for the solution: of sogial problems;  The -
. final goal of . the project is therefore to promote in young =
. people an active interest.in the affaits of the commnity.?3

! Other general alms o the project were understandings, self- -

xelilnca, aml mcial Eldl.ll (1:\ their own right and in connection with

Nl seetal ; “roles, | d fedge, and 1

One category of Objebtives vas soctal skills. . %

[N

Willingness to approach others. [

2, Will;ngness to ask relevant® queutlana and the ability to - U
do. s

kvoldance of putting off questions and remrks.

H 4. Willipgess' to insert questions ‘and remarks desigmed to
put ppnple at their ease. '
5. Lack of undue inhibitions--willingness and ability to
| angwer simple questions -aboit self. -
6. Making practical Suggestions to initiate group action. 5o
i 7. Collaborating in® group projects.

8. Leademship in group pmgem.“

Another, catggury 4nclided long. range aims:

1. To create a social awlarenm of the.probless fFactag
soctety,

2. To create courses..to suit individusl needs and 'meﬁ;sm ~

To allow for group studies dnd projects.

rpgd,, pe 1L \l \

rpig,; pi 42




4
5.

7.
8.

Content
'

1969-71

Method

content.

" participation in the comunity’ #d its affairs.

To help in the transition from school to work.
To give the youngsters work experiences through career
visits. )

To bring about an increased avareness of their role in
society., .

To improve their -basic academi¢ standards. “
To further develop the pupils! skills and personal

development.
i

The, Social Education project was a pilot program conducted from

1:‘1 four sehools in thj Nottingham area Of Britain: The learning

| stiategies md areas ‘of study employed in the dif(erent ,6chodls va:ied.

Nevtrthelenl. common themes emer’ged, Socill educn(iun in these

wvas dealt with in five ways:
: I3

. An attempt was made to-promote self-réliance and self- |

direction in pupils whose self-image may well haveibeen,
impajred and distorted by the experience of failure in
school.

The process of sm:hl educatiun—~ttnining and nonmuni— .
cation.

Areas of study which can be used to enlarge the child's
£leld of, auarencss and nvolvement: within the class and
the school.

The principal themes of thé social education 'program were
man-woman relationships and crisis of personal responsi~ -

bility. .
4 £ 2

The term profile was used 4n conjunction with the prpgran's

development. and lerning strategy. The profile system enabled

2!

bid

. ps 142 . .,

%114, , p. 17,




children to look at the structure of groups which have m immedtate

impact upon them. The growp categorles were the school, the class, the
family, the peer group and the local comunity.
| Components of the teaching strategy in the profile system vgr:

tean teaching, small group work, inquiry and problem-solving by the

student.
-

y . j gesszgh
* Thjk was a development project funded by the Schools Council:

Tt vad dﬂvelapeJ‘nt the University of Keele'for the' 1115 agé range.

"The dixéctors were D. Bolam, M. D.’ Shipnan, and D:' R. Jenkini. The main

task Of the project was ! ;
\ . ¢to exaine ‘the jroblems and possibiilrids of in:egnted
humanities cowrses, during the four years of secondary:educa-

* tion (11-15), and scross the whole ability range. The pro-

T fect ds Cnn:ernedl with the organizatfon’of learning most

1ikely to lead té] a relatedness of the disciplines and thelr

distinct methods Ff {nquiry and verification.

Integratipy was definedias "the exploration of any large area,

theme, or problem which: (a) requires the ‘help of more than ome subject

dscipline: for fill understanding and (b) 1s fest talght by the concerted

setdon of a tean of ‘Teachers "’

“Another aspect of this project was the
humanities which vas deihled @ "any subJéct, or aspect of a subject

uhich :oncrlbutes to - the ratlnnnl or 1maginat1v= underst-ndmg of the
9:

man ntuation

g, p. Shipman, D.' Bolam and D. r.1 Jmkins,, Inside a Curriculun

Project (Londén: Methuen and Co., Led., 1974), p

rpsu.; p. 2., B h

P1bid., e




Rationale

Thd rationale was that the pupils were to examine the differgnt

ways of learning that would enable them to perceive the interrelation-

ships among different %ub_:]eets. The theme, integration, was developed

at three different levels: |

1
2.

in the mind of the child--the -integration of experiences;

between the forms of kndwlidge—-thie organization of o

several ‘disciplifes, of some of ‘the skills and cnncepn,
as appropriate aids'to a particylar inquiry;

in 2 school-a tean of teachers planning vithin theif
glven resguyces, to explore the latter and achieve the
Eormer . 3

The guidelines were | 1isted in the form of fuestions the project

_tean had Itu consider: : : -

1

>

¥ .
How doés - the organization of teaching in secandary schools
+lead to.a division of labour which runs counter tp common |
strategy by the teachers?

What are the kinds of it!!tegies employed by teachers in |

the humanities leading to the coordinated presentation of .

the subjects? e .

Is there any attenpt being nade to see what kind of coor-
dinated understanding pupils have of the himanities?

Is it possible to regroup-ideas and knowledge between
subjects in the humanities in the secondary school so as
to provide ney and intelléctyally repytable curricula?
Are'the 'expressive subjects' related/ to, can they be, ‘or
ougit ‘they be, related to the 'inteldectual disciplines'
in the humanities like English, hidtory, and languages?

In what sense, 1f any, is integration in the humanities

taking placel Are thefe additional ways in which it g e

should be attempted?3L . é

- The project,vas developed u‘ou'nd four :hengs: subjects ds tools

3051d., ports - ; i

35544, pp. 6-7. .

I
|
i
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of inquiry, the cooperative use of subjects, the selected grouping of

subjects, and the use of conceptual fets. #

Objectives

The main pt’ojm'ahjg:civu werez
1. to plan the ‘timetabls to factlitate’rean teaching and
- inquiry methods; r
2. to form teams of teachers willing to“innovate;
| 3. to provide the resources that would enable children to
Jeam actively:through individual or group work;
I3
4, to take @n_active Pai 10 fesding ‘back ideas to the pro-
" ject foan 32

al

The attempt wes madeto 0 froti.a, subject-based, teaching-by~
ins truction,- to.an intagratgd subje]‘:: progran Eoslexing inqudry and tean

teaching. . . E

,Conteny

This project provided six.curriculus units at the 11-15 age
rafige:
© For Juniors (Forms 1-2) -
‘1. Exploration of Man.
2" GommuntcatLon., . .
I3, Living Togethet. ’ a &
Yor the Middle ‘#nd Senior.Foriis
1. Developments in'Africa.
2 0ut_~7‘l§xnups in Society. .
3. Man-madepMan. PR
' The. first_unit dealt ‘with the ‘question, "What is Nan?" in four
areast the’natural histoiy of man; humdn groups; ‘makirig messages; and

my the, and heroes. . : .

1d., p. 9.




aniux contact = Trie uu:tian dealt with languagé in
social contexts and the narrative forms of literature,’,
Sight and’ Insight This section. deslt with artists and
' writers as)communiZators and helped to develop visual
" and oral comminication’skills. g
Sense ni istory << this section deglt vith the rlevelup—
ment of comnunication systens. throigh ‘the ‘ages. >, "7

The' iz undt cuncent s

d on- t:hrae ds ect‘i ai dlffetent cul—
2

Sinnis s“xacief-— ection s ‘atriletibed ardund e

. ‘home, family, letsute time; social'and raliglous prac- = = 7'
cicen of che’Dajaks'of Boreno, and th: inhabitants of
Trilun 46 Cuiha:, ]

A CdupTex Socteey. -
: different categories.

g’ Hundling of West. Africal

\Secteéy'." ‘Here social |




'ph:ed[m the ':"J 1 opme as.kuh-nd cep

< wis t5 use 1;. exploring issues’and yroble.u o ald in understanding

~of Basie aiie and’concepts.. ¢ [

- ' 61

“ A “The Human Life Cycle-
B. Living in Society .

The World Framework
D.' The Huhan Condition
E. Value Problems ~ " - .]

3. Material Kits Containing: ) X : .
‘A, Range of Problems

B. Lists of Materials Available .
S
C. Materials name;vu [

. Su;mum for u.m33 ¥

. The' le minz -:n:ezy udvaut{d was une of 1nqui.ry. 5 Stxeu vrs

et he

" society and in'his. personal and,value development. . The :ucning stra-

“tegles revnlv:d mund team teaching, ‘group work, inquiry work, end. the

relation of the' school to the iity. The téaching

: fouued on the active learning and :m.uu. of pupils in'the -qqnixl.n.

i

§ ubediey P BT e vt e TN ; ' g :

The dcqnmr. form of the’ tunhiﬁrh-mtu strategy.was tuchep-

|5
rh: nu:ure -nd cwpleztty of .the- cm:anz

d.metul nnd nud:-_nt—.cu.vo-




el The Social Studies ih.Eaglish<&ducation
(London: Helhenans Bducational Books Led, lsssi, P Vi

62

Social Studies .in English Education’ .

|
Thiu puhlil:at!.vn ’was a 'urvey of social s:udiu undertaken by

Vincent Rogers™n Britain in 1968. He reviewed Sl G EoR

in seventy primary and secondary schools. ‘His eight-criticisms, although

made i 1968, are still valid¥today. However, his review of course

syllabi is dated'and thérefore not often referfed to in this analysis.

.. . : | o

Rationale = . N s

Here 15 the ratiouale of Roger's survey: \

The fiise and Just application of technologfeal knowledge
‘about: the physical universe.then depends upon man's under-
standing ‘of hinself as an individual ‘and-of the many groups

* to'which he belongs and relates.  If one accepts this notion,
+it becones increasingly. clear that the:social’education of
the world'’children and youth is of icritical Hmportance to
twentiath century man.in all so fetics, Hestern and non=
Westeri, déveloped and develop: 34

Soctal, studtes was considered a5, Betng cuncemed‘ with mm, both’
P
a8 an individdal and as & pember of grows, at the same time .1uays

changing ‘and adjuuti.ng to :he Anvltonmnt.

Content

emnuu course autune for prinary. and aecondary programs. .In the

fe underlying p:inc!.pals are mote 1myuttaﬂt thag
the \‘letnilJ of content,

. o R E L
F9incent R Rogers;
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in the various schools. One school accentuated a learning strategy

“having a minimum of teacher involvement and a high degree of pupil

activity. Othek schools advocated'that children read and think criti-
cally and develop the ability to use reference satgfial and problen-
sclvlng skilis. Problem-solving and eritical thinkin;"nge-'cumnn
learning factors in most oi the schools reviewed: )
Several ichnols emp].ayed r.elching ltrltegias cnnslstins of

different parts: m.m techi /Adual rather than gFoup

find, the development of a 'thematic approdeh to content opgani-

zation. These: f=atuns were rega: dgd ds inndvative l:remls in the

uixt1es, but ard nov more preyalent as evidencEd by prrjec:s such as

the Hunanities Curriculun Frofect, Sacial Educat{on;, Soctal.Studies: |

(5-13). and l:he New. Social. Studies. ° 8

Evaluative Aggra(sul
Because, the United Kingdow'd ggu ot have governmental divisions

z:mnparub].e to those iri North America’ and because the conception of N

control of curricujun is different ip the two rggions, it was mot
'pnssiue to ‘adalyze any governnentally authorizéd currieulun guides in

this chapter. n.um- e maerial Ln-med for Britatn ¢onsisted of

suxveys, a | and three curriculun

<pnje:u. Itis expactéd tiut :he.é mlyau 1L l:nmplement the extst-




Rationales

\ 1,

2.

| Bxogess

The understanding of man as,a social being in the organiZation

of soclety.

Aproplen solving strategy.

_A student-active. S(I.L‘ll:egy-

 uniforn teaching ‘approach.

2. The of “dn 1s.
So03, The of between knowledge and
: deportonce. ‘ .
; 4. The develspment of an individusl as he adapts to a changing
o soctety. - i . 7Y 4
00 objactives e 5 l St :
é Lo :me_dqvalggngnt of soctal skills.: 5
AZ‘\:'Knuulixdgpvacqulﬁl:inn. A“ .
"3 The development ‘of. valusa cLéFLFidation ‘ski1la. 1
4. The developmeht of mental and data jroceseiny skiile. ",
Content ‘N
: i A wpiatttyn spnradniy
J » 2. Avfhematic. format.
3 A Conéept-based approach.
i 1 m‘,“‘ex’pgsi‘tn’z:y-—ltz-tg‘gy. G v )
> e i At hasen At 5 o
35K uisi'e:z-ﬁin; Sppruacis
4. : &
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) The ratiotiales 3f the different p;ngxms wvere ot mutu.u;
exclusi“ve., Indeed, the rationales of the two surveys. vere l:nngrue;lt in
that they both -med that & pupil should come to an mderstgnding of
man as' a Bocigl being and the way he m{ganizes suciety. The 1nd1v1dual
would then have to acquire knowledge about goclefy, thinking processes,
‘and values by which he could contributé positively to society.

The' development of cm:mvemsl tpsues through the integration,

of dttferent suhjec! aress vas mo:het strycture £or content. . This:

expuience was deafgnai to.: 1nczaue t‘he l:ap.l:ity of I:h= mind for. Acudemil:
vorkl This’ type of ainvas too inclusive for a pingle.eirricilun pro=:

grom to develop.

e

The' devzlopmn: of knwladge and slcills the individual needs in
oider to cope with an expanding society and" technolngicnl world vas

* another progran rationale., It my be accep:sbla in a cufricular plai
Because. the er.hool may vell assiot a pupll L2 deguire, those aspects: Of ' .

kmmledg.e and’r.hought p:ocesses whlch cancej.vnbly could, heiy him to

""adapt. to, an’ nlwlyu chn{gi.ng env!.umlunc. . s ]

-Objectives "uséd vere similar to those usad in Canada and the

“-United S(ate Hweve ) a blankec criticism of specifiz ptugtam objec-

tivea Hould be unsuitahle hecnuse ci thz divezsity of :he soclal etudies

publiutions included. " !

ral p:ogtm objec:ive was, to: make a bxidge atvean,

ncudemic

|:hnul vo\:k and the, warld of rellity- ‘The inten: of thiﬂ -

‘ objéczxye appears to be nn attemp: to :ela‘ce the™ cogn'il:ive ‘mwlsdge of
| 4
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the classroom to the outside unrld by ho fully develppins such skills

s problen, solving nnd inqu{ry‘
‘Knowledge acquisition by, the 1adividual may be an implied objec-
tive of any education program. Sm programs stress knowledge acquisi—
tion more than others. However,.the basic criticism of any'such program
“‘concerns the acquiring of- krowledge wichom._,cha ngces!uryv{:roblzln solving
jektila‘needed to use and relate.this lmnuledga to new situaticns.
‘ The Mevélopieit of mental; and dar_- pto:esuing skiils. was s;d".

a8 the (ﬂrjel:t:lve ‘base£or” some p:agumsy A‘:quiul:lbn nf these skius B

vas imqwr)nn: becnuse rhey involved a tauzoned conmi:mnt hy :ha indi-

vidyal to acquiring vmhlem ulving ki11d and other related ptouzsse!

The fomt nfren uﬂed foz‘ contanl:l davelo?runt wns a themcic

: H. . The ex; Y 1 app:onch vag not as ‘commori in
/ 0
| ngmul as in Canadaor- the: vnued States: e & o o

The toptesand thnnn: epproach vas used n @ majority of Engldsh
‘social studies’ curricula.: This apynnch may
1. allow for. ten:het—n(luden: mnbuuy in the lenrning process;
2: provide provien nolving sitdacions for the individual, p
3. provide a:teans, fo davalnp student genermznuons,. :
4" alloy for geacher dtrsction ‘along with active. student annLve-'

ment; and..

5\ prov‘lds;fv: a wide snlaction of maberlﬂll

A .spiral typl ef mm:enr. evelopment format uccuned in several

3 key com:eptl fecur paziodical].y snd mcrense

" programs. ' In’this for

L dimc‘-'-uy mli unmpl'eucy. :mu fornat ie qmlur ts :hose ‘of nrunez'

B
i




undergtood by the individual after having been taughit -only nnie. They.
aust be reinforced and min:rad‘uced 18 atfFerent contexts and at di-
ferent tLInes. a2 g : . T

There was ‘a'wide divergence dn teaching-learning situations,

 Rowsver, there vas a great deal of PUpil activity i each curriculu n

the forms of pzoblem-solving, discovery, students! surveys, and inquiry’ .
|

methods. L

Svme of the projécts d Em i ei(her

a pruhlem solving or a pmfue Aprphu because :hey dnvolved, the stus .

denta more in’the’ ledrning process, Stfered gmm— patan:ill ‘for kmwl-

edge  acquisition,. and yrnvided a fnzumt wheteby Knouledge and pracess
¥

Y davelqmgnt could‘ee ll\terrallted

These Contént dev:lomnr. forudts lnd eachlng stuteg‘ies lenl:

themselves 'to more pypil involvemént in' the hami\\g prdcess than in
" North America'because there was greater: flexibility in suec:;ng and

developing content to be, learmed. -Vincent Rogers' in Soctal Studies in *

Englteh Education r:ommenterl on the. grautér involvement. of ‘the Iocal
comuni:y 1:( che total education uE tha chua. This Loint is :einfarced

by looking at che uulyus “of ithie limni:les Currltul\m chject or the«

Vew Sonial Studdes’ | 5

These themes' and t.hul\iﬁ, some’ from. nm—poll\:y ‘making. institu-

cause lhey 1nd1ut= some of the areuB of focus fax‘

- dnns, are tricludgd

_social sbudies progrens n El\glsnd. " it : i

Denis anton and Barry ﬁufour The ‘News Social Studies:

. Béok 4 Prinary, Secondary. and Fureher Educeticn (London
Educational Books, 1973);. p.‘nz., = {’ s el -




‘ CHAPTER V

SUMMARY AN ’RECDMHEIWATIONS

| This chapter will present a.synthesis of the key elements
apt :
. obtained from the socidl-studies curricular guides published in Canada
and, the United States, ag vell as ‘selectef materlals from Britain which

Will then

mvg,been anllyzad in the hapt This

ilati

A.bgusedasa"”‘ “for. the cor

The guided nnd‘miterilig vué selected and revieved fron, across
Canuda, nLne Atierican states, and BEIected material fgﬂm B:italﬂ, and
vere reviewed and midlyzed i ouflined in Chapter Ts Thg procedure used

wés :he Elme for ‘each rlocumen :

(s) “tderitifying the fationale, (b) out-
lining the objectives, (c) dascribing the oom:apt, (), nceztun;ng the

. ->methnd of 1?5[“":!.10“, (e) dnemming the 1eunn(g_uxocesa, and (£)

- evaluntively appnlsh\g }\e total cqnfiguratiun of the:other ilctcxs.

mg npprlisnl wsnnintend:d to dsolate zLends and themes evident in'the

v

ml is reduia;

i s-mmry 1 bles for cmads, n\e Unlmd s:ams. and num.n Here .

i:oillttucl‘.ed outlh\i\\! the k

puim:s oi the dii erent - document‘s. Theie
"’ nbles were 1ncluded at :he of :he h

The malygi! results iddicated that the inuouing threads vere

“68
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in evidence not oq{y within programs of .the respective countries; but

also bétween countries.

Rationale ,

The rationales in Canada, the United States and Britain were
based on three interrelated-themes: l
The understanding of man as a Soctal being and his rela:‘lonships

1.
°

with hiu plysical and social envlr \ments .

The development of 1individuals Hho ate uble ‘to’ assess the values

that’ 1ni1uencg their paraunsl and’ sﬂcial lives.

' f

fve b~ 1nd1viduals; Who T aTe AWATE of past neritagess=

their, own and

are able'to

the present;

£ nnd vha lxe Hill!.ng to. huild a positiva soc!et:y for thz future.

Objectives % £s

-The objectives which wam suggested in the documents were these:

1. anladge ncquilldon. . g [

2. Process.skills !uc‘h as problem solving 'and critical thinking.

3. Specific skill objec:cives. - . ) y
4. " Values clarificatton skills. ) x "t B 2
The kinds of cbjectivés developed vnder.the third heading are snultas
o but less Inclusive- than those fncludsd 1 the Socisl Studies Skills
Chart: or the wyming Skills Charti o

Content Davslngmgnt

The' content’ development framevork consisted of:
1.. Expanding Environmet. -

2. ‘Concepts, ., i " 7




BN

3. Inquiry Concepts.

Methods
The key threads evident in the teaching methods were:
1. Inquiry processes stressing knowledge acquisition.
2. Problem solving fnd critical -r.l|h"|k_‘ln. methods stressing inves-

| tigative abilities.
'
Process:

The learning processes-were these: . LS

i Teach

directed or. ruction-based, N gl A

2. Student-active, tedcher-facilitator. .

Recomendations

e content of the soctal m-d documents analyzed in this.
thests: ippear for the oat art to bave-baeh Tounded on ‘the orgiuized
disciplines of the social sciences. These subject areas gemerally focus
upon the development of man within physical and social settings. There

seems agreement that ‘these concepts define the subject matter of social

studies. Ab in Ehie rest of Canada, and in selected segaéits of the
United States, and’Britata, thes, the subject matter should be based

upon the conventfonal social sciences..

Bicammdll:ion Orfe. .thran the.social sciences fccu on man,

sncigcy. and: anvitumunt md tha inuuc:iem L‘nn: ucwr ‘among

thue 1vu:.1 fm:r.nrs, md lrherela uudmu may, need to be

: providnd with knovledge and understanding of thise factors *

¥ lnd :Iu!.r d.nn!lctim. it ds hemb* ﬂcmendnd “that a - B

locillutudiu rricul

gulde for

‘and lerldo'r




be founded upon an d of the social sclences,

The| soctal sciehce disciplines can provide the knowledge bass

for-a social studies' program. TImbeddéd within the sodni science disci-
$1thes o' w wide variety of concepts and [
students of all age and _gt;d'é le}"ein to better understand their physical
end cultiral settings. Because :h"zy‘are the basic components of thought,
and because they" are more ‘andm—mg than cheer social dats, concepts and

genetnlizatlons can nmlrprine the principal elements of a soelal studies

pragrm ‘based upon_the social sctences.’ -

Furchur, in.order.to help pupils)learn nhou! ‘human interactions &

beyond_ thet{:{;uﬂlxte cavirontent ,” these concepts: and“gerieralizaicns

" should Ha usad wi:hin an axpnnd!.ng envivonsient “farmat: -ms vuuld allow
utudentu to, r_ranaier as’ vel.]. as. apply the, conceptual base across'a broad

Tange of scttings. '3

Renumendatrion Two. }h‘a::n Rvs, Bann iswerten transient; and
. whereas concepts and generaligatins are te principal factors

of thou;ht, and wl;ereas E:;dents may 'nLad ‘to,be provided with

infam-:mr‘abcu: :ﬁe'human‘cnhdi:io;u Beyond their ‘local sui-

roindings, it is recommended that concepts and gene:auzaum

be drawn Etom the vltivus uo‘:isl‘anie'ncas and’ Xntegrated inxo

an expund s eavironment fornat vTich should be expitcated in a

'diaa cur'd:u’lum guide for ]{gwfoundlnui and

rovised sonial st

S Labrader,’ [T Y ;' B e :
Tn ordesr£6¢ puptls to scquixe’ this soctal unlencé Anforsacion
Ya's stmctu:eld and aeq}:nunx mammer; broad learning cutcones need’ to

be. stipuluced As uell‘ as’ the knwledge component, most ofthe cirkleulin
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publications analyzed in this thesis also took into account a’k;ils as

an outcome of learnd Therefore, its of outcomes
ouglht to take into account these two elen{enr.s of leurning >

aumandau‘on Three. Whereas students may need to undérstand

the latdractions betwegn man and his cultural and phystcal
settings, and whsréu the social selences can be the bases of
imosledge sbbit these phenonena, and #hereas pupils may/need co -
be ablé o acquire this knowledsmgand the processes by vhich it

y is genera:ed, 1:

s recammend;d that Leaming outcomes be stated «
‘in terns’of otk knwledge lcquisitiun and skill dévelopment

Bnd thp‘: theae aims be published in a tevlsed currlculun guid&

For abetdl studdes- n Newfoundlard ad Lpndm—. *

. " The ueanarby Which students acquire ‘knowledge contadn daplicé-
tions for both studerits and-teachers. A social'studies ctirrifulim gui:de
ought not to- mmdar.e how ‘teachcrs' should perfomm in the, clnssruum and,
indeed, moat of those.analyzed in this thesia d1d not pretend to do
that. _However, suggestions can.be fade as ‘to-hov s(udents may acquire
knovledge and understanding of subjecl: mater. Mthcugh Ho single pro-
. cess of 1eun1ng hss ever been 1ﬂent1ﬁed 25 ‘being superior to all

others, clenrly.‘the cal. ed by the nompilex‘a

ot the cirricular’ documents analyzed dn this :hesiu was, for an inquiry

) -pproach‘ VLN he’ teacher. deting ‘s & factlitator of ‘puptl Learning and

the nudem: being an aecxve 1nvesciguor. Crmsequently, :hére ame a
. nnmber af mnsidetltiunﬂ thut are needed to guide the aelectxnn nf ‘a

" - suitable 1eaming methudnlogy. o el

dconmiindatich Foire. Hhare_aa the moyt; tuportant ingredients of




the soclal sclences are the basic concepts and generalizations

(féund eheretn, and vheress _pupils x;eed to ‘acquire both those * -
and 1eurn1ng skills, and v.mereu the pu}uenue of ‘most: social
studies professional people appears to be for the teacher to be
" a facilitator of "that. 1eun{1ng and the student to taka an active
part ii his own learning, it 1§ hereby ren;amndul that inqutry, ’
strategies comprise the bulk of the suggauted teaching :e:lmiquea :

in a revised social studies currl:ulum guide fnr llewfoundllnd

_and Liﬁradoh toa S
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