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- . ABSTRACT \ -

The purpose of this study was to explore the role
of " the® telhet-librana.n, as percelved /bx. teaching

\z. colleagues. 'rhu was accomplished through a survey of

. " quties and Mncti p of the teac -librarkan.
<¥wo hundred f’.eachers from all grad‘ levels of the Roman
Catholic -School Board for St. 'Jo ’n.received a ques-
t;onna;re consutinq of seventy-nine itemss. descr g
. E ;J speclfic duties Hhich Ol"lB 'miqht expect the tsa =

11brarian tc pezform.

Role items were orqanized into seven:' role cata-

& ’ gories as follows: 3] organization and manaqement,

“(2) selection of matenals, (3) professional develop- =

ment, (4) curriculum and xnstructiql\, (5) utilization

. &nd ;nrotion, (6) deslqn and p:oduction, ad - (7)

informatiofi services. Parametric and nonparametric

techniques were utilized tn analyse data. A cnnfidence

Nlevel ‘of .05 was usea. Yo determing significant
-

O
differences. > i - ™

teacher-libru"inn’s'role. ‘Traditional aspects of'
role were rated tsiqniﬂcantly more hnpnrtan!: com-
ponents. Iniomation services, selection of mnte/riall,

¢ and organization and management were’ranked ‘as most

Resad.ts ‘of the study revealed that teachers rated /

all categories as ‘'slightly impdztan&: components ‘of the




mgortant components, utilization and ptamotion was
ranked next‘, professional deve\pment, curxiculum an s
1netnuct1qn, and deaign and productxon weré ranked
thixd and sigméanntly lower than other compongnts. - ‘ =l °
Ity addi‘):'ya , teachers at the elementary'school . =
level ranked the utilization and ‘\p;omntibn_ component. as
signific.;ntly more -impor;:ant‘ than fhe other cateqories.
LA O Those teachers who ccnsult with the teacher-lib:arian
L g planning instruction’ sav} a.significant role in the
! utilization and prnmction function. In fact, those ‘who

frequently engaged :m such consultaucn, saw curriculum

s (nd instxuction as important. Pinally, those _t:eachers

wn:h four ye‘ university( t:aining or less, saw the

professional develcpment. component  as ' significantly

o e 3 than-the otk 3 .
= Portt T
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E ", 'RCHAPTER 1

¢ NATURE OF THE STUDY - R
-

Int:cduc::icn . Do
In récent years educators have realized the need
Eor mod1f1catxon of traditional philosophies and meth-
odologies | reqarding the ' education - of our ycuth.
B_e'cax:se contepporary society has witnessed thg}dwglop— - g
i " A4 ment of new t:ech‘nolm‘;ies and the acceleration of new
! knowledge, traditional roles have nad to be modified’

and new curricular approaches adopted. . ™~ S 5 Y e

. .One- such apprcach of maderm.zatlon of educdtidnal.

ph?osophx‘ and pract:.se has “been developed by the
¢Ontario Minxétry of Educath‘z who, in 1982, produced a
document entxtledh‘Paztners _in' Actiont 'Thé berar1

Ve (Resou:ce ‘Centre in the School. This document has far ..

reac.hinq' implications on. _how educators define and
perform their ;Q\e. 'wuv:hm the educational syst‘ém.‘
Ideally;, educators at all schoci 1évels should be ‘ -
) engaqed in dgvelc‘:pinq and . promoting reso;:rce—bas’éd' i
programs while thé roles of tH’e“ classroom teacher and

QB S tié teacher-librarian are perceived ‘in. terms of a pgrt- 5

¥ B o nership in the act of educanng students. Provinces in

48 Western Canada -appear to support th:l.s approach- as new

curriculim guides reflect it.* Little is known about :

. the ‘of this h at the local level.




Tlus study was conducted in. order to determine

;| ==whether' this phxlvos.ophb

and mechodology, are " beinq.

- embraced' by 16cal . feacherF% - This was acccmplisil.ed

&y ’ thra gh a survsy to pzeczsely qauge teacher‘fs' 'present ey

Newfoundland, . . N

¥ - . ; . :

. _. s Eackg:ound t:o the Problem * 3t

. L The role of the school libraria? has underqang a

over” the three ’

past decades.

pzefezred chatactensti’t‘:s of it. .

<

The current ph:losophy calls

. fnr movement away.
S

from the t}'{dicional role of ).nfprmauon. servides. and . :,_

.c}erxcal admuustzatio to a 'dynamxc for_;:e wh),ch xran.
. o

Tnds beyond the walls ‘of. the- sclmol 1xbrary to a

paryé's)up with classroom teachers- for the creatlon

and utxlizatxd of new curnc\ﬂar approaches

" .This' new’ role calls fo{ cooperanve cutv}o{nlumw e

o E% o planning involving’nf#ny new - {unctions which \;nclude'

ﬁesan ‘and particxpatxgn in " the’ developmenc and, -

Iementat).on. of <he, new curnculnm, desiqnin in'

service educat;on, analysis of - the eifectivenefe of

learning x:esou'rces, production of insttuctionul i
. E . v b




B
Statement c\f the Problems

. 3

)nateti:ils, materials specialization and consultation,

i and management of the school library prcgzam.

From the.'literature produced :hrough role per-
ception studies, many school staff tend  to generally '
disagree w:Lth one anéthex‘ reqard:.ng the functions eof
the teacher-librarian. . Depending on their own.role and
social éoncepts w)'.thiﬂ the school some respondents
would" restrict the teachet-lxhrarlan to clerical dutxes
and vxew the time auccated to the library program as. a; |
free perlodJ while o!:hers would asslgn a wxde range - of

vexpectntlons encompassing a dynamlc role central to the
\

* core. .of educat;.onal'endeavours. O N

“The’ pé:pose of the study vas. to gain & Wedguze of

i r
the ,role of the teacher-lxbxanan as’ perceived by

fellow teachers :m our communicy at each of the four

..school levels: ‘pnmary,- elemgntary., junior h1gh, and

hiqh school. - This was inveshigated by way of a ques--
tionnaire regardiny che .duties expected to be perfomed

by- the teachet-l:.branan .

L
withm this large p’roblgm lay -several interrelated
sub-problems: ' B
1 Do the perceﬁt_ions of the role of the teacher-

‘| librarian, d:.ifex uccoxdinq to such variables as:

« school size, .. teaf:heb ! sex, age, teaching




o o
qualifications, teaching expe;ience, academic
major, gnd school lilbraxgy allocations? C
Does t\:hl nature of teacher utilization of. school
library resources, audio-visual equipment, and
library personnel affect teacher percepticns of
the role-of the teacher-librarian?

Does. teactier attitude tdward the importance of the

utilization of school library resources, audio-

visual equipment, and library personnel affect

teacher percept:.ons of the role of the teacher-'"

hbran{ b . s " e

@
Is teachet attitude toward ' the significa!ﬂe of

‘consulting with the teacher-lxbrarian related to
teacher perceptlon of the role of the teqcher-

4 librarian? - 3 N ) 1

* ‘ '

. Definition of Terms e -

School L:Lhrary (Used 1nterchangeab1y with~ ins-,
tructional materials centre, e a-

tional media » centre, 14 ing

¥ materials- centre, educational
resource . centre, learning resource

centre, - school’ 1library ‘resotirce’

entre ' communications-" resouxrce
ntre, school media ‘centre,
1eax:ninq media centre. ) \

- i 'J‘he centr housed within’ the school
' which . provides ‘a centralized col-
lection’ of i,nstr\:ctional materials

in the various media' formats which
‘include: books, magazines, realia,

5] pamphlets, newspapers, maps, pic-
tures, filmstrips, ‘audio’ and video

tapes,

and softwaxe vand audio-viqual
‘-equipment_ and the  like. The




x!esources are\ housed, organized and
cuculated for usage by faculty,
and admini L

The term "sché 1 library" repre-
-~ sents a, valid tggm to describe the

facility and is' used throughout
this study.
Teacher- ’ (Used xntarchanqeabvly with: school
Librarian * library resources teacher, school

library resource specialist,

learning resource specialist, media
B specialist, school librarian, media

programmer, and librarian.)

The professignally certified person

who is respdnsible for the organ- ~
v ization, administration, planning,

. and implementation of the school's
library program. . &

Library . The assignment of a teacher-
Allocation librarian, either on .a full time or
S Y . part  time basis, according . to
—~.student population. Library alloc-
ation for the sample population are
set. according to - the following
criteria: 200-300 students require
a half-time librarian, 301-400
students merits a three-quartet

time ‘allocation, 600-800 students.

.require a one and one- half teach-

~ ing unit, and a student population
exceedan 800 merits two teaching

units: -
Teacher The professional person certified’

by —the Provincial ' Department ‘of
Education-and hired by the. Roman
Catholic School Board for St.
John's, Newfoundland to - teach
thhin schools ad.minxstered by this
sshaol ‘board.

Role . On the job duties or tasks expected
E to be performed by the teacher-
librarian, For the purposes of

this study, these duties fall

within the realm’' of seven role

categories which ificlude: .‘organ—

ization and management, ‘selection

of instxuctional materials,
» curziculum a\\d 1nstruct10n, design




. 6
i . %,ﬁnd production of instructional

| . materials, utxlizatmn and promo-
tion, and information ‘services.

=, X Primary “An educational unit .comprising’

. % # School Level teachers from kindergarten to gta-
. , three. .

Elementary An educatioﬁal unit comprising o
. ¢ School Level - teachers from grade four to grade
six. . 5

. Ve ' Junior High . An educational unit comprising %
s 8 Level teachers from grade seven to grade
. ) nine.

: . * High School ‘An educatjonal unit-comprising
v E B . Level teachers from grade ?Z.n to’ grade
-4 . .. twel: :

Methodologx % e CELE g
g Ih the spring of 1987, two' hunﬁed tsuchers from

thxrty—two schools of ‘the Roman Catholic . School l!oard

for st John‘s and asked to complete’ a role 1nvcntox;y

y reqardmg theu percept;ons of" the role of the éeacher—

librarian. Background informatxon was also gathered in

orde¥ to measure variables which may affect those per-

. ception;rhéld. Data which represented a sixty-one per-. -

@ ¢
. cent return rate uaﬁ/coded and analyzed by way of para-
' 3 5 7

b : 4 metric and non-parametrié¢ techniques.

Limitations

each cf 'four' school levels weére randomly- selected from 4

&)




‘7

1. Survey research which jdepends upon mailed ques-
tionnaires for data coilectinn do not result in a’
fall return rate., In the case of this particular
study, 123 respondents of a distribution of 200

- returned aﬁestionnaires. . Information regarding
those perceptions of those tea‘cheis. who did not
return the questionnaire might have some effect on

the outceme of results.

§ Zs o
2. The poEdfét_én of th\e‘ study was comprised of
o ! teachers from the: Roman Catholif.‘_ School- Board for
st. John's, Newfoundland.  Generalizations can

v “only be. ‘made wlththe lmuts of this pa:ucular 3

; ‘population %

3. 'Perceptions rthat arise. as a result of negative
intqrperéonal -interactions, Qr the social climate
of ‘a'particular school, may contaminate .results

and can not be controlled. e '
E . )

Summar: .
This thesxs .w;ll report on the‘ :esearch fxndlnqs
of a study conducted in the spring of 1987 regardxng
teachgrs" perceptions of the mle uf !:he teachet-
libn‘lrian in order to detemine if there exists a ‘dis-
crepancy betwéen current philos(ies and autual prac-
tise in our province. Chaptet 2 presents a historical

. W
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. 8
overview of the school-library and the person respon--
sible ‘for its operation: It will also outline the
emergence of Can'adiar;_ standardss, for school 1ibra:‘:y

. o

services over the past ‘two decladeﬁ, -discuss teacher

. training in thjs area, and describe col temporary

phi‘losop.hy regarding expectations of the teacher—
librarian and the facility. It wil’l conclude with a
x.‘eview qQf pertinent p;ofessional literature which often N
demanstrates a- lack of :mcorporation o?‘;ontemporary
philosophy intp actual‘ prq;tise-

Chafter 3 will provide qetail iregardinq.the data

ing i and logy of  the stndy.

Chaptersjd" and 5. w:.ll provlde 1nformatxon resulting

from dafa analysis as well as a summar)

conclusions,

and recommendations tespec(?vely.
R e




CHAPTER 2

HISTORICAL OVERVIEW OF SCHOOL LIBRARIES #

- ;
- /
United States: Early Beginnings /

AND THE PERSON EMPLOYED THERE

The school library, now considered by many an

~ essential component of the educational system, has

uﬂderqone_ a multitude of changes .since its early

beginning in the United States. The concept of. the

school library may be traced back to.1578 when a state

Carroll. (1981) ‘states ‘that- the "modern" age

“(cited in Brown, 1985, p. 20). The idea of
housed within the school became popular when

were being founded during the Colonial eta.

ordinancé was issued by a ' Lord ~Ashton stating that

‘Schrewsbury School -should . have. 'a finished library

a ‘library
academies
However,

of school

-
librarianship = really began in 1835 whe_n state laws

referred to as "enabling . legislation" authorized a

échool district to purchase books and bookshelves. THe

act of teaching was, and continued for deqa.des' to be,

primarily -teacher and _textbook orientated. At the same

~time, the school library was’ perceived as a study hall

*. where books were housed and circulated.

Responsibility

for -its operation was placed in the hands of the lib-

clerk.

rarian whe was required to act as a custodian and ' a
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As (the number of sch00.1 libraries began - to
increase throughout the country, there was a need- to
= create a centralized library association that.‘cauld
‘define if:s. role and function and formulate and provide
\ a'fombal‘ se‘t of objectives.. Melvil Dewey founded the
- merican Librarian Asscciation (ALA) in- 1876. -The
objective of the association was: ' !

* . to promote the . library interests of
the country by exchanging : views, -
reaching conclusions, and ‘inducing -
. co-operation ‘in all .departments of
* bibliothecal ‘science and economyi by
disposing the public mind ' to- the . ¢
. ,founding ‘and improving of libraries; s ‘ \
- “ and by cultivating good will: among .
its own members  (cited"in Gates, @
1968, p. 103).. ;

. Membérs . of ‘this association’ stressed “that . varied:
. . -
. resources .such 'as charts, maps, photographs,- ‘sound

£ -infor '

mation. Bound books were not to be considere'd the sole”
sourcg, of information. : ) S -
& In 1870, New York was the first stc’ite to {o /‘) .
. School Libraries Division with l:hel Deparf:ment of’\P;blIc
‘Instruction. | In 1896, thd, National Education
Association (NEA) created a . libgary set;tion (Brown, o,
& % * 1985). Such developments were impértant for their con-
: : tribution- to the support and érawth of, school libraries
in the United States. - .
Howevex,. the main thrust of the educuti‘onnl

_enhdeavours of the time evolved around mastery of
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subject ma‘tter. The methods used to reach this end

were the memorization and recitation of the textbook
content. School libraries were uaes' minimally and
provided a smgll contribution to the process of teach-
ing and learning ((jates, 1968, p. 220).

[ 4
1910 - 1929 . )
’ Despite 'such a seemingly static force, the concept

of. the school library continued to evolve in the minds

of educaﬁors." In -1910, the «public schools .of °*

Rochester, New York, became the first to make ‘use of

£ilm  for instxuvct_:ional. purposes (cited in Brown, 1985,

p. 22).  This trend would "also witness .considerable’

growth in future years. 4

-In .the "aftermath of Wox'ld War I, the American

cinzemry began to realize the valua Tof . publlicredu\t?a‘-
tion. In.1925, a joint Commitfee of the Department of
° Elementary School Principals of the National Education
Association (NEA) and;'the School Librari Section of
the American Library As;?o'ciation- (ALA) was foﬁed,
“under ;:he @lmanghip of c.c. Cértain, to study the
conditio;ns of elementary ‘'school libraries ,énd: to
-con\'pilg a sét of scandér‘ds which should exist rgqarding
the‘quantity and quality of qollec;ions for, both
elementary and high school ubrary'px‘oqrams (Gates,

1968) . -

Y
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The"- report was;of critical importance in the area
of libgarian qualifications and training. It recom-
mended that the school lxbranan must possesu skills in.
both the axen\t\teachznq and librarianship. ,In order
that the needs and interests of students be nurtured,
the school 1librarian should hold a college or univer-
s!ty degree and™ one year of post-qrnduate\ library
training.., Clerical duties should /not be required of
the teacher-librariin since suchfpractise would cer-
tiin:‘Ly cpnstit;lte wastage of profdssional talents which-\-

should be put to -the important task of contributing to

'e«.im:atim\al]1 endeavours.

Certain also d that the er-librarian

shoﬁld aéte‘nd school f‘aculty méqfings and service the
need_s' of fe\uw staff and y o on

and collaboration (Brown, 1985).

1930 - 1949 = B

The literature of t'h‘e 1930s anq}s‘ws published by
the Americaxl: Library Association continued to stress
the idea = of collaboration %ween the  teacher-
librarian,. tucheu and utudents. Such action should
be -ex ended to the areas cf selection and uulizution'
of all types of 1nstructiona1 muter{als which con-
tribute to the - 1nntructional program of the schaol

(Graziex, 1979). A .
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In 1945, the American Library Association stan- S

’df;dkfor scflool libraries entitled Schoot Libraries ,/

- for Today and Tomorrow: Functions and S?andards, wer/e’
added to those of state depattmentr of education )‘s

- we. 1 as regional assoclatlons in an attempt to unp:ove
e, quality of school library serv:ces and resolrces
‘(Gates, 1968, p. 227). Consequently, many Aferican

. i " /
states began to establish standards for high school and
— i

elementary schools_in the, years to come. . ~
,:‘ These standards were of considerable significance .:\
! becatse of the emphasis placed .on the idea gf Eooper-
/ ative ‘planninq between tixé tea:’:her—librari‘a}l and the— -

classroom e%acher. The ':'..mp;art‘ance.of the contribution
,-of .audio-visual media to the. instructional process ,wds
stressed 'as well. '-'rh‘e"' stand‘ards recommended the
provision of a variety of different n\ed:.a fcmats

administered by qualified personnel.

1950 - 1959 . ’ : -
Americans hesitated - to support the practise of
increased funding for ed‘uc.ati'onal endeavours. , Con-
sequently, by 1954', only thirty-seven percent cf -
e secondary schools were serviced by a centralizéd- schuol

library (Craver, 1986). i

Perhaps the most  ‘significant stimulus wh;lch

b.r;:mqht an end to this sense of complacency in the

J ! X o Ny i R
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United States was the phenomenon’of Russian™ supremacy
in the area of space exploration. The United States
began to embark on a program.of active .competition—rith
> SR

the Soviet Union in .the’ area of space travel.

Realizing that their knowledge was deficient,

especially in the area of the sciences, America began . ~

€5 1ay wrést ewphasie on striving For excellence Jin
educational endeavours. ' ’

As more financial support was provided for the
.acquisition of instructional resources, and a8 the'
emphasis in psycholog’ical re’search -moved toward the
»’cognitig processgs of the act of.l‘earnilng, learning
began to ‘gain ll;ure‘emphasis than the 'act of teaching.
This phé;m:menon cqn‘;ributgd to the notion of the school
library as a’ x;esoqrc'e centre as Opposed to a book:
depository and study hall. . AN

Despite .such appareni advances', .the instructional
role of ‘the person employed iIn the centre did. not
change @uch. _ The “teacher-librarian ‘;ngiﬂ in” a
passive role performing traditional duties. Books and
a}xdio-visual supplies . were p!ovi(le’d‘ and class
visitations were ' conducted. The 1librarian would
consult wit’hy’furnt departments regarding materials
selection,” and prepare Si‘bliographic services to
support the course content (Craver, 1‘936).)

In the 1950s; educators began to realizé and
emphasize the im‘pur_tance of '{ndiviqual‘ differences as

: /

s
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" materials (cited in Gates, 1968, p. 235). . .-
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they relate to learning and teaching. Different
learners have different needs and react t@ifferen;
stimuli at different rates and in different ways. The
facilities of the school 1library, if selected and
presented with such ° individual aifferences in mind,
could now play an important role dn providing learner
assistance, particularly in the area of individualized
instrpuction (Davies, 1974). .

Educators also became aware of the impoxtance of
psychoiogical advances as they relate to the lea n:i._nq
procesS. Piagét's classical.approach to the stuéy of
the-behaviour ofismall. children led to. the creation of
cognitive de}?elopment theox‘rié‘s which taught much about
the. thought processes of the young child.' -.Educators
were_now aware of the importance which symbols and con-

creteness play in concept formation i:'cmmren. This

knowledge had 'implications for the school library in’

regard to the provision.of varied resources to enhance
the’learning process (Phillips, 1969). i

In 1956, the American Association ef School

‘Librarians issued a statement of its philascphy‘ of the

school 1lbrary as an instructional materials centre.
It stressed that school librarians must cooperate with
others to serve as cooraﬁmtnxs, consultants and super-

visors of both print and non-print in§tructiénal

N

o
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= Educational researchers began E? {éudy perceptions’ |
-x!éatdinq the importance of the school library ang the"
person eiployed there.. A study conducted by Bi&nchi .in~
1953 revealed that. 88.8 pemcent of secondary ,school
teaéhexs 'sufveyed vlewéd the library as playing an
mportsnt cols dn the schoalrs xnst}:uctxonal program
(cited.in x‘gavet, 1986, p. 185).
. . ) ) =

- BB
1960 - 1969 ¢ w4 L

Further 4nnovacions introduced durirg the 19605 °

/uch Ts broader currlcu!ax -offerings,. qreate‘r inter-

re)atxon of subjects, and team tenchlnq coptuhuted to -

the ided of the school library ag an ').nst‘ruc Snal

vmed’i.a centre. 'Consequenffy, this ‘would ‘precipitate ‘a. -

changing role for the ;eaéhz}.—libp\arian as * well b,

(Craver, 1986). i .o e

In.1960, fhe American -AssociatiSFof - schodl

Librarians i:\uhlished' Stand&Tds for  School Library
Programs. . This official policy statement -fecognized

the necessity of providing. a school library;.with &

© library skills pogram, for. all qrade_'\ levels. The

library was now considered taosbe an inltn‘nc’tional'me;ﬁlu
center. . The importance of  indidualized  and’

independent 1eurninq and the iubsaquant .role of the‘

< media centre Ln this area were stressed.

- ¢
The notion of coopg:atiye{ planning betwesn the

qlasgroon. teacher and . the teather-librarian wass
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emphasized. Roles were "defined for personnel’ at the
state, scﬁool board, ‘and building level (Brown, 1985)~
’l‘he status of the librarian changed from that of a
study hau. monxtjr and bookkeeper to "team teacher,
Testhing expsditor and media programming educator”

(Davies; 1974, p. 24).

Basic to the impl ion of such P was

the availability of gualified library p'ersonn_el who are

. qwa:é of teaching methodology and curriculum develop-'

/. ‘ment and uho hold specialization in the area of evalu-
" iation, ‘s’ellecti.on,‘ ‘and organization of . instructional iy
ma‘te‘rials and their contribution ‘t:i‘) the teach;.ng-

leatnlng process (Gates, 1968). - _
. s . ¥ Consequently,, educators began to recon\n\end that\' .

the 1:Lbratian should serve as a member of the tedching

team and collaborate wigh fellow teachers Im evaluation

E /' ,of the school's, instructional’ program. However, many o
- teachers began ‘to ' their. disag t regirding
J " the benéfits of a centralxzed lxbrary collectlon. 2 5 -
/ . Librarians expex‘ienced great d:Lf- ’

“ficulty in coordinating teaching ---
‘units.  with faculty -.who - were
3 n their cl with
‘a suffic:.ent collection to continue

. .. their own:- instruction .(Craver, .
. #1986, p. 1s§) g : ;

‘Craver (1966) stateﬁ ‘that the debates which ensued

o;ér;-the next few years prévided a’ critical factor in
the evolution of the- instructional role of the school

lib o
rary i




proce'duzes" (Norberg et al, 1967‘ P.. 1027)
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It appears somewhat ironi'c, that teachers -could

* accept the notion of the school l.i.,biry as an instruc-

tional materials cent’r:a)but Sotla not comprehend that
the role -t;f th’e school Vli.b(rarian must.change as well.

’ In 1963, a position paper prepared -for the
Department of Audiovisual xnstmétion‘ (DI\.VI)C'OE the
Natiofa® Education Association (NEA) .in the United
States perceived the role of the media p;ofessional as
changing, from that of a "keeper 'andidispe‘»nse: of
‘teaching aids t‘o that of -an ahalyst and desi‘qner‘j ;;f

‘instructional systems who must. be céntrall& involvéd'_iﬁ

the planning of learning environments and in p;ov’q. ing

. for ‘xelated‘ suppﬁxt. functions | and evaluative

« I® was proposed that the media pro- .
fessional = prepare . teaching : mat-

erials, provide. in-service educa- .

tion for teachers ' and adminis-
trators in the selection’ and 'use of
instructional materials- and 'tech-

. niques, and assist with the evalu-
ation of the results,of the use of
instructional matérials and techno-

* logical resources for teaching
(Craver, )1996, p. 186).

Craver stresses that, although advances have been
made in the pub}icatién of such.literature, in reality,

the role oi the teachez hbrarian had not undexgone

much chanqe. Research conducced during the 19605

revealed that the llbrarian Tole was still a passive

q'ne. However, more- librarians, .who wer® now called
) B —
"school library media specialists", were cooperating

e




with fellow teachers in planning instruction. The con-
cept of the instructional -media centre, if not the
integrated role of the teacher-librarian was accepted

by administrators, faculty and students. (Craver, 1986).

1970 - 1979 . )
The social. and political upheavals w?éssed in

the 19605 in the United States had definité ramifica-
't'ions for the concept of the school and its objectives.
.In the 19705”the( school began to be considere‘d as an
extensim@f the 'conm:lunity. in what has been referred
to as -d - “return to. the basics" movément, Amerlcan
schools began to focus on such areas as: adaptation to
change, developmgnt ;:'vf competencies, 'problem v‘solving
skills, and utilizat‘ion of. research skills (cited in
Craver, 1986, p. 18:1) . This philosophy was well suxted

' to the educational obj;ctltes of: the school  library.
At the same time, ’iibrﬁrians were engaged ‘in
efforts to' integrate audio-vis{a’i materials into the

learning - environment, \Ec engage in public ‘relations

‘ to! e fellow: hers . regarding - the -
“‘éducational poter'ntia'l of the- school library, and to

. work within® the f.ramgwork of total currlculum support.

Professional erature of the time stressed the
notion that the teacher-hbraxian was an 1ntegral part
of the teaching and learning process utillzing various

strategies to _10cate and evaluate resources. 'Ngs.y.-
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) .
should assist in the design of instructional Smethod-
ology and provide in-servfce to assist fellow teachers
regarding the production and utilization of instruc-
ti.on:al materials (Craver, 1?86) .

The rl‘ib‘rarian's»‘ role in relation to instructional
design became t‘h‘s/‘l‘lain thrust of the professional
literature by the late 1970s. A controversy then arose
regarding whether the instructional role of the
teacher-librarian lay in either the realm of instruc-
tional development or-‘the teaching function (Craver,
1986). . PR N

Crave: explains ' that * research conducted at this

“time. indicated that' a ai ancy existed ‘the

,per:‘:'eived instzuctio{lal role of the librarian and the

.
actual role.. A natio’nwide study conducte‘d by Lacock
(1971) had concluded that both teache’rs and librarians

concurred that ‘the role of the media speclahst should

‘inr;lude invélvement in instructional design, develop/

ment, and consultation. Kerr (1977), ‘in»a study of

administrators, ) teachers, and - mkdia- specialists

“revealel that the most accepted role by each of the

tHree groups lay in the category of )iniormn@ion
servxces (eraver, 1986).. .. v T

i In addltion, a study by Cantor (1975) in New York
regau;inq the role expectat;ons held by administrators.,
teachers, and 1ibrar1ans had revealed that te!chers and

administrators did not perceive the media special'ist as
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participating in curriculum de‘velopment, instructional
design,. nor in-service for teach;rs. »

J The litetaﬂlfe of the time indicated a need on the
part 8f the sgcgl librarians to prove their worth in
the area of instruction. Although some of the liter-
ature reported that librarians were indeed taking on a
more .}ct{ve role regarding information services, most
were only ma’rqi’nully‘ involved in the school programs.
AS Craver (1986) points out:' :"their 'achievements

trailed their instructional objectives" (page 189).

Two . major publications ~of the 1970s greatly . -

influenced what has beeh.“ca'l-lled _the evolving role of
- \

the media specialist. * In 1971, Schools - for the .

N B . :
Seventies- called for 'the .need for new ‘curricular’

méthodologies. The document introduced such innova-
tions ' as team teaching, differentiated staffing,
programmed instructiz;n an§ flexiblg scheduling. Such
approaches h‘élped to ﬂurthér downpléy the textbook
dominated Ce\qchinq methodologies of the past. However,
these :.nnovatxons still did not change the instruc-~
tional role of the teacher~libra:ian. Craver (1985)
suggests that perhaps change did not become real’ity for
the school librarianbecause of problems associated’
with perceptions held by _ad.mi'pistra/tor,s and teachers.
In . 1975, The American As’soc’iatio‘n of ' Schoo‘l’

Libraries published a new set of standards entitled

Media Prdgrams: District and School. The document




22

encouraged media specialists Lc "injitiate and par-

ticipate in curriculum devel " and to

the application of media for instructional purposes.
This set of stindards served to ‘elevate the
instructional role of the media specialist, and it
delineated the requirements for that role" (Craver,

1986, p. 189)

Craver states that libraries, at tb\n;_/er:l' of the
1970s, were still grappling with the issue of
structuring in an educational 'setting that had riot

cl’ianggd greatly over j:hé previous decades.

19805 to the g:esent ¥ .

Studies, carried ,out in thP 19805 revealed t:ha!:

librarians were nmoré in in the 2 ' and
administrative functions of the job as compared to the

instructional function. 1In addition, a large number of

master's " level programs for school libxariii_ns requi_:ed '

no instructicnal design compe'tencies. Craver (1986)
concluded that "instructional  design, while mtroduced

as an cffxclally sanctlcned Activity of the 1975 ° stan-

dards, “was far from a pracncmg reahty today (p.”

190) .

\

In 1983, David Pierpont Gardner wrote the ‘letter

of transmittal of a report entitled A Nation at Risk:

.
The Imperative for Educational Reform. He warned
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against a risipg tide of ;nedioczity”in education and
~ recommended tl;e creation of a“learninq society.
B Educational systems should now embrace the philosophy-
that learning is a life-long process (cited® in
Chisholm, 1985), - N
¢ In response to cuis dccument,\ the mexicgn Library
“Association (ALA) - published. Realities: Educatiepel
Reform in a Learning Society which identified four
realities of the. report as they relate to the role of
1 ; the library and the ll.bra:xan. ) )
e o (1) learning begins befoze schcoling, -
:V(Z) good schools require good librarians; :
1. B ,‘ (3) people in a 1eanu.ng ‘society. need l:brariéls
[{ F - * throuqhout theu lxves-
(4) }aublic support: of librarxes is an 1nvestment
‘ in the people and the community (cited in
.Chisholm, 1985, p. 118). '

Libraries ha\}e an impoxtant role in helping

) p # teachers ‘and students choose materials for class work

L. * and 1ndepel£dent study. .In Alliance for Excellence.

Librarians Respond to a Nation' at Risk, T.H. Bell
stated that-the library ‘holds the’ 5

FEa B ) key to the knowledge that. is to

. *+ ' preclude ‘to tomorrow but also is'.
equipped to show every citizen how
to access the future and live with
confidence inm the learning society 2
(Chisholm, 1985, p..118).

’L‘h(‘ publicati.on 1ists the' activities and respon-

aibilites,of the school media specialist in the role of
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educator.
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These responsibilities include teaching

students to: ' L

(1)

(2)
T(3)

(4)
(5')
(6)
()

ROE

The

teaching

as:

(1)
(2)

(3

find information; .

apply information; \

obtain 1ibtening, viewing;+ and amalyticel
skills; r .
enjoy locating information; :

evaluate information;

use computer technology;

search and use data bases; %

read for pleasure.

teacher-librarian has duties in relationyta %

colleagues and administratérs in such areas

' ‘assisting teachers in selecting materials; '

informing staff abawt the value of the media
‘centre;-
.

making research findings = available to

and admini o

In order to-do so, the teacher-librarian must:

(1)

(2)

make the media centre a,magnet for stu_dents
and f:eachet‘s.; 7 X
develop . objectives ' for teaching  library
skills; ) '

provide ongoing ‘ins‘;ruction in information

finding skills; ‘ o

S
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(4) integrate library instruction with the cur-
riculum;

(5

promote the use of a variety of information
i §ources;

(6) work to expand the holdings of the school

library media centre;

_17) select superior quality periodicals .for
stuéent usage; L ,(
1‘ (8) utilize electronic storage and delivery of*
-information; - ' )
(9) .develop standards that are performance-based

a‘nd.\qne;'s'\;able; o B ,
(10)‘115ten to students and advi o Equule and:
inform them; . 4
(li) develop collectmns of print and mnon-print
“~materials and other forms of information;

(12) serve the curriculum (cited in Chisholm,

1985, ‘p. 119).

Teacher-librarians of the 1980s are now facing a -

serious challengé. The pyeceding functions and tasks
m\‘xst now be performed within the context of creating a
population of life-long learners. Chisholm (1985)
stresse; that the mandate is clear. The librarian must
be both a leader and an educator in striving towards

the ideal creation of a learning society.

L
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Canada: An Introduction

The development of school libraries in Canada has
been direc;r.ly influenced by. advances made by American
school libraries. The Canadian situation might best be
gescribed as slow but stable. Of three significant
provincial policy statements pl;blishﬁd in the 1950‘5,
two are from Western provinces.\

It was ‘not. until the 1960s, when significant
offcational innovations were ac\tepted in tge United

~ States, that of the pt . of the school

library gax:ned momen":um in many \\\Canadian provinces.’
Yet, as’éa:ly ;s 1’9‘39, every sé}mol vin Vancouver
'enjoye«_i the services of ; library, a teacher-librarian
‘and central ordering fand'vproqessinq,_facilities provided
by the p.ub.lic library (Scott, 1972). ) ¥
Education in Canada is “the responsibility of each
provincial“govern'mem: {mich, in turn, delegates much of
tk’ua responsibility for administration® to local school
boams. As Haycock (1982) explains, locall school
boards are  .becoming increasingly autonomous. _Con—-
sequently, the degree of leadership and support 18 ?
determined at this level. ' Haycock describes t e exist-
ence of‘ "a national continump of ;dey‘e‘l‘.gpment, and
school resource centres in different provinces  that
fall at different points along the continuum" (p. 241f.
\erendin_q on~"the school district, there may be
large, well developed and professionally staffed-lib-

raries, while others may have non-existent or small
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libraries with inadequate staff. It is important to

note, 3 » that tr head has been made in

the Canadian setting.

-
- In fact, school libraries in Canada
are among the best supported in the
world, and there is ample good
reason for this. Further, school
libraries in Canada are better
supported on a per capita basis
than almost any other type of
library and this support-has tended .
i to be maintained even in times of
financial restraint (Haycock,
1982, p. 241).
‘Canada: _A Historical éersgective i
Since . 1961, the Canadian School Library
Association (CSLA), has, played‘a vital role in recom- "
ménding improvements in Canadian library services. In
that year, the I\ssociaticn began to lobby for 1mprove—
ments in the quq,hty of 's¢hool hbrary service. The.
. Association passed a resolution urginq all departments
to appoint school library supervisors, provide training
in.school librarianship for teaching, provide an estab-
lishment budget for cegtralized school library collec-
tions, provide a minimum annual budget for development.
\
purposes, .and girect schodl administrators to appoint
- school librarians to administe? and " service the .
facility (Scott, 1972).° -
School boards slowly began to appoint school lib-
rary coordinators. .By 1971, twerity percent 05 Canadian l
’

school . districts had appointed school library coor=
dinators. As stated earlier; establishment funding was
“~ %, ’
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provided by the federal government in an effort to
provide quality services. :

In 1967, the first policy statement regarding
school lib.rary services was issued. Standards of
Library Service for Canadian .Schools. developed by the
Canadian School Library Associat‘icn (CsLA), provided
stimulus for the improvement of existing facilities in
the gqualitative and q}antitatiVe guidelines provided
therein. The AssociatiGh endeavoured to present an
outlook for the purpose and organization of school

libraries from a Canadian perspective. The library was

-described as ‘aq:oordinat'it’m\ of .informational and

.enrichment services for a specific community utilizing.

organized material in all for’ms‘ through- the direction
and guidance . of séeci&cally trained personnel”
(Canadian School Library Association, 1967, p. 1).

The statement provided indepth detail iegardin{
the physiy ial resources which should e:ust in Canadian
sa'l ©)l/libraries. In addition, emphasis was placed on
&:ﬁion son; Elie: part of all parifes concerned be it
at the government, district, or school level. This
theme was 'to enjoy greater emphasis .in the decade'n
which fnjlowed.

Acco:ding to Scott (1972) nut all schcols measured
up to the desired standatds. In 1971, the percentage
of schools with libraries ranged from seventy-three
percent‘ (73}) in Saskatchewan to eleven percent (11%)

L

0 A .
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_in Newfoundland. In most provinces, almost all secon-

dary schools had libraries, but the percéhtaqa was much .
smaller for elementary schools (Scott, 1972).

Scott expressed concern that by 1971, ninety-eight j
percent (38%) of school librarians were qualified

teachers but only alis percent (9%) had library -

degrees.

The lack of sufficient, qualified
school 1librarians and of para-
professional and clerical staff in
our school libraries is the major |
factor inhibiting the development
of quality school library programs
in our schools (Scott, 1972, p.
124) . #

In most schools in .Canada, the school librarian
was required to hold é'teachim}. certificate. Only nine’
percent (9%) ‘of all school librarians in™ Canada were
fully qualified with both ted r certification and a
library degree.

3 & ~

Since that time, the population of Canadian school
libraries has indeed increased. Additional policy
statements have been issued to suit contemporary, needs.
Better trained, professional -staff are now providing
quality service to many schools. While advanges -have
indeed been witnessedgyeducators are still lobbying for
improvements in teacher-training and role clarifica-
tion. These two is?es will b{addreﬁged later in this

chapter.
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Canadian Library Standatds\“/ °

Standards of Library Service' Yor' Canadian Schools
(1967;'-.

- As mentioned earlier in the historical ovémview of

the growth of ‘the‘,school library',‘/in' the 1960s the

- ‘ R

school library became - an important location,-.for
4 ’

independent study. Educationdl innovators o the time

stressed ‘the importance of the reffects of “individual

differences, sglf—.instruction, and coopera\‘_ive efforts ~

; Ja
by all parties.- Rlso noted were the efforts  of the

. -€anadian School Library Asgociation (CSLA) who provf\/}\‘

a* very--valuable leadership role ‘in the <ea;1y 1960s in
{ P P

voicing the necessity for improved.library service ‘in

.Canada. In ‘1961, the Assocxa.tlon had pdssed a resolu—

tiom urging all provxncxal departments of education to.

‘appoint schocl library supervxsors, provide }’ibrary-

related courses in: the curriculum of teacher-training

: -1nstxtut1ons, offer summer: courses in school llbrarlan—-

. shlp for teaeher—lxbra:xans‘, provide a capltal b\ldget

te!; school library services. / .

for central schoql lib:ary facilxtxes and a- central
collectxon of books and materxals in schools, prov:.de a
minimum annual pudget for -_the continued ﬂevelopment of
a centra} sci’mol- libraty, and’, for district schqol

adminisc:atoxs to appoi chool librarians to adminis=

\
’l'he Standards Of L:brax! ervice fo: 5 Canadian—
Schools was developed by the standards con\mxttee of the

Canadian it School Library Asa_gciatian (CsLA) in

. . C w i .
R . v,\‘ F
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cooperation with sixteen other national and provincial
organizations. "1"he work. endeavoured to.\demonstr{ate ‘how
the school 1librdry suppo¥td’ the total educational

program. The library is described as a "co-ordination

of informational and enrichment services for a specific .

community utilizing organized material in all forms

through the direction and guidance of specifically

Attention is focused on the role of-the library,

‘the .elements. of quality™ library service,.district and

provincial services, special aspects of service, as
well as res‘vpon'sibility for'the service. °

Quantitative ~snmmarié‘s are provided regarding
budgets, staff, quért‘ers’, print and nc;n-print equipment

‘and materials. -Each new school should housea basic or

- "core" collection of  materials comprised “'of = five

thousand " '(5,000) books .and Gther materials. The

‘funding ‘for the collection should be part of -the

gagital expendi":ure‘ in .building % school. Subseque‘nt
expansion of the ";:o.llection ' should .be made t‘h:ough .
annual additions. )
Adequate space must. be \_ércvided‘ for 1isten;.hg,
viewing, énd‘ readi‘lx}g . activiti{aa.’ The reading, area
should conf;ain‘ seaéing that could accm;modate‘ up to
thirty percent (30%) of the student .popilation. Half

of .the populatior‘x" should bev a_ccommudated at study

carrels, twenty percent (208) in® small; group ,;atudy

.
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rooms and the rem;ininq thirty percent (308) at tables
or in lounge furniture.

In regard to statfing, a full-time librarian is
récommended for each three hundred (300) students. One
full-tine clerk-should be appointed for each grouf of
five hundred (500) students. . ’

A half-txme lxb:azxan is recommended for school=
with a.population of one hundred fifty (150) to three
hundred (300); students. Smaller schools with an

5 . . o
enrollment of less than one hundred -fifty (150)

" studerits should be provided with a basic library col-
, s %

lection, ofj one thousand ' (1,000) books l:md other
materials._” Such libraries should receive part-time
servlce from the staff at the dlstnct hqtaxy center.

Perhaps the most pxophetlc notion voiced in the

work deals with its emphasis on ;onperat:on, from the

‘government level to the wschool level.. This concept

continued to gain further emphasis' as the Canadian

pérspective of the school library continued to evolve.
\, e xS . :

guidelines and -spasificacions in. the area of

“educational media in Canada (Miller, 1969). The guide-

lines are -designed to assist teachers, principals and

administrators in formulating  objectives for
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implementing a’n educational media programme. Both
quantitative and qualitative.standards are presented in
the utilization of educat‘innal media to énhanl:e the

teaching-learning process.

Resource Services for Canadian Schodls (1977).

This work was prepared by the Association for

Media and ’l‘eéhnélogy in Education in Canada (AMTEC) and
the Canadian ‘School Library Association (CSIA). It
differs fron\ its predecessor in that it provides no
quantxtative guidelines for the school library:
The 'school's, educational objectives
and- the specific  learning .outcomes
should determine the relative num-
ber of ‘materials in a given medium
‘with the ° attendant equipment
requirements (p. 80).

Other factors to consider when establishing quan-
titative standards include: 'the school's location, its
curriculum, learning' objectives, interests, abilities
and learning styles. of students as well as ;:éachinq
methods of ‘the .faculty. *

The standards emphasize that the school lib;ary
program must be based on the premise that learning. is
the centre of instruction. 'Teachers should, therefore, .
chus on learning experiences that are suite;i to
individpal needs. In order to provide and support
,diver_se leaghing‘ ei(periences,_ a- large vo‘l\‘m\e ana

variety‘ of resources are required.

The standards defined the school as:
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. émployed there
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A team of learners, of teachers, D
and of support staff. It is an : .
association of people with a common
purpose. So it is, too, with the
school learning resource center. It L

is people (learning resource
teachers, and the various kinds of
technical and administrative sup-
port staff) who take a room with
its- carpets and chairs, its bocks *
on shelves and its films in cans,
and transform it  into a living
force ,that simultaneously is an
environment for learning and a sup-
port for learning throughout 'the
ehtire school.(p. 34). °

Considbrable emphasis is placed -on the gualific-
ations #and pe‘rsonal characteristics ofv resource
teacherl_s anﬂ’specialists at: the district level. Sucl‘}
personnel should be knowiedqeabie in the field of hﬁrﬁ\an
relations and adﬁinistra;ién in addition to Hholding .a
high degree of professional dedication. Even more
critical is the need for staff to ‘be qualified as both
an educator #nd a materials' specialist. Therefore, 'a
teaching certificate should -be a requirement’ for

appointment as a school learning resource teacher or as

. a district specialist.

The central ‘function of learning resource per-

sonnel-at bot}_l'di.strict and—school level is "to provide

the ifiterface between the learning resource program and

. /7
the teaching/learning process" (p. 38).
. Haycock (1982) notes these standards based‘libtary

ser:rices' firmly in the "philosophical»framewo’rk of "the

" individual school"., The resource centre and the person.

is a reflection of the ‘goals and
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objectives of the school's program (p. 244). This
leads to a discussion of the practis€ of teacher

tra’ining in the area of “school librarianship.

Training of School Librarians in Canada
i Branscombe and  Newsome (1977) outlined four
profess¥onal competencies required in the development
of a successful school library progrgm.  The teacher-
librarian. must possess  the skills of an educator
experienced in the utilization of the different media
as well -as the learning/teaching:process. The skills
of a specialist in learning materials is essential as
well. This includes knowledge of the sources, content,
evaluative procedures, storage, transportation, and
display of learning materials. ‘Administrative skills
are required.in order to motivate personnel to work as
a cohesive' unit and to ensure that the financial and
material resources. are ‘utilized effectively. Pro-
duction skills and equipment.operation and~capahiliéies
knowledge is beneficial.

In other words, they should be :pro-

fessionally tralned, .certificated,

and - experienced teachers, as well

as having specialized pro-

fessional training related to the ke

learning materials and resources .

with which they wzl} be duectly '

concerned (p. 38).
In add:tien to holding a teaching certificate, the '
learning resource teacher, according. to these stan-
- dards, should hold one of: (a) a valid certificate as
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a school librarian or educational media apeciu‘list: (b)
equivalent training as part of an under-graduate pro-
-gramme leading to a bachelor's degree in eéucation, or
<€) post-graduate study in educational communications,
instructional technology’, and/or librarianship. In

addition, competencies in administrative ability,

successful experience in the use of learning materi.

in several djifferent media, and successful experience
as as assistant learnin§ resource teacher  is required
(Branscombe and Newsome, 1979, p. 43-44).

: g .

In 1979, the Canadian School Library Association

. (CSLA). adopted Qualifications for School Librarians as

an official policy This t supported
the curricular and teaching xole of the teacher-
librarian. In 1981, the Canadian School Library
Association (CSLA) issued a policy statement regarding
a recommended curriculum for education [for school 1ib-
rarianship. The gstatement urges t;mt proqrains for
education should be offered at the post-baccalaureate

and/or graduate levels only, and should be -a minimum of

one academic year. Programs should reflect an integ-

rated approach.to library aAd audio-visual serv&céa.
" The fusion of education and library

guidance and preparation con- -

stitutes education for school 1lib-
rarianship...The program assists

' candidates to meld the abilities,
. skills, and attitudes of school
librarianship with their previously

acquired professional. . teaching

skills (CSLA, 1981, p. 3). '

science through professional ~
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v
Two different routes are available to meet the

desired end: the faculty of education or the faculty
of library science. Both programs build on teaching
skills and experience. One area emphasizes related
areas of educat_ion while the other emphasizes related
areas of ‘librarianship.

Courses in such areas as team teaching, selection

of curriculum resources, sources of ‘informatjon in o

education, storytelling, and' puppetry, should /bef/
offered for all teachers (CSLA, 1981, p. 3-4). ]

Haycock‘(lssz) ou‘e'i"ines nine areas of competency
which are recommended for Canadian teacher-librarians:

1) adninistration; -

2) selectiop of varied learning resources; -

, 3)  acquipition, organization andcirculation of

learning resources;
. 4) guidance in reading, listening and reviewing;

5) design and production of learning resources;

6) information services; E
5 7) cooperative program planning and teaching;
’ 8) profes;ional leadership; and : C L
’ 9) _promotion of the eff.ect;’nve use o; -1earninq'

resources and services.

3 Educators of the fDEOE are now becoffing aware' of

the necessity to develop an educational program to meet



- g

the needs of ‘today's technologically  orientated

society.

Discovery ‘and inguiry methods of
teaching are becoming increasingly
common and contribute to  the
development of- indepdhdent, discip~
lined learners who can recognize
problems, formulate hypothesis, ask.
important questions, locate,
analyze and evaluate information,
and reach valid conclusions
(Haycock, 1981, p. 4). R ®

-Consequently, the teacher-librarian has a defini-
tive role to play in the pursuit of the aforementioned
goals. ’ .

The school librarian:is, .or should
be, an ' ‘outstanding or master
teacher 'with specialized ‘advanced
education in the selection, organ-
‘ization, management and -use " of
learning resources, and the school
library, a reésource center insepar-
able from the instructional program
.... A teacher-librarian is not an
unqualified or 'underqualified’
librarian but a professional learn-
ing resource teacher who may also
e a professional librarian
(Haycock, ‘1981, p. 4).

.Haycack recommended that a specialized_MastEx_‘ o‘§
_Educatiun degree be available in the-area of school
iibrarianshiy to build on the teacher's educational
background and teachinq expen.ence. The program shol_xld
develop competencies in Lnstrucuonal design, program
‘planning;, 'cooperative teaching, human ielatibrl_s,

resource selection, the institutional setting, the

design and production’ ‘of educational ~media,. and

developmental reading. Instruction’ in these .crucial
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areas would be more beneficial than the traditional’,
emphasis on administrative skills (Haycock, 1981).

According to H‘w1gton (1986) a dichotomy now
exists between the expectations of the role of the

teacher-librarian and the training available to the

person fulfilling that role. A Nation at k des—

cribes contemporary challenges to school Llibraries.
s .
These challenges are issued at a time when educational

opportunities for teacher-librarians in Canada are

declining.  Paraphrasing Haycock (1984), Hambletofi-

stresses that "W& are badly let down ... in the

institutions training teacher-librarians ... there is-

no stated aim for the program in most facuh:].es of.
educatlcn and library science" (Hambleton, 1986, p.
17). 4 - .

The author provides a state of' the art description
of the Canadian perspect‘iv‘e— as it currently exists.
Declining enrollments and budget cutbacks have served
- to reduce the number of sc}\nol library positions. The
BLS (Bachelor of Library Science) programs have been

replaced, in many instances, by MLS (Master of Library

Science) . requi to masters

level -programs often tend to deter students from

acquiran traxnan via  this route. Ministries and
Departments of Education did not tﬁ/date school 1ib:a:y

qualifications as a prerequisite to hiring. The 1980s
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have brought "retrenchment" and cuts in programs at
several Canadian universities. In some universities,
there are no %ndergraduate or graduate courses in

school librariamship 'available through Faculties of

ducation. Three provinces have attempted to combine
degrees in Library SCifEe and Education but have
failed to attract sufficient nymbers of students. Many
universities offer \progra% in -summer sessions witl;
‘'overburdened teachi‘ng‘ staff. Programs in- school
}ibrarianship are devli;:ing, or' non-existent in 'some
Faculties of Library Science. -Graduate Library Schools
are efl}phasizing an information’ sqience role for their
graddatés in an attempt to justify their.programs.’
Faculties of Educati‘on have witnessed severe staff cut-
backs and are tending to gravitate towards generalist
rathex than specialist underﬁduﬁte programs
(Hambleton,(ylslas,' p. 17).

D

<sﬂalﬂble(‘.cn concludes that both:
Graduate Library ~ Schools and
Faculties of Education are not, at
present, developing the kind of .
educational programs which will
train teacher-librarians = to move
" confidently .into the 21st century.
It is also ‘equally evident that,
until -professional qualifications
become mandatory for teacher-
librarians, it is unlikely that
university faculties, either in
education or library science, will
be able to ‘develop the 'programs
which school librarianship requires
(p. 17). S N
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Hambleton calls for the mobilization of educators
and professionals to convince the ppwers that'be that
professional training is necessary to educate teacher-
" librarians in Canada. )

This, in turn, requires an accep-
tance of the role of the teacher-
librarian; a realization that
teacher-librarians are as profes-
sional as university _and public
librarians; and a commitmént to the
contribution which teachex-
librarians make to the profession
as a whole. Without this first
crucial step, answers to the ques-
tion of education for school 1lib-
rarianship will remain merely aca-
demic exercises (Hambleton; 1986,
p. 18). . . .

_Newfoundland 7. -

. It was “not  until the i9605 that many of:
Newfoundland schools began to enjoy the services of a
, school library. In 1926; the provincial Departmént of
Education had set up a travelling library seryice. Ten
years later, this service was taken over by the Public
" Libraries Board and. books were provided for many remote .
regio:-;s_( in the Province. .In 1942, a regional library
system was instituted and teachers were encouraqedv to
borrow materials from this source. Therefore, stugent
exposure to }ibrary holdings were dependent upon the
teacher's initiative‘ to access the resources available.

Some ;Adividual schools who were administered by
the various clergy did -enjoy the benefits of a cen-

tralized liMfary collection within the school itself.
: A
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In 1958, the provincial Department of Education
introduced policy previding for sehool 1iBraLy gEants.
For many Newfoundland children,. it was a first oppor-
tunity to read books other than textbooks (Mifflin,
1959) .

Although these provincial grants were modest, they
did provide an important beginning towards the creation
of an organized school library service for the
Province. Schools with one to three rooms were granted
fifty dollars ($50.00), four to ten'-rooms one hundred
dollars ($100.00) and over ten. rooms  two hundred
($200.00) . In order  to qualif& ‘for funding, each
school “was required to allocate space to house library"
materials.’

In 195§, a large high school containing a school
library was opened in St. J'ohn's. It was the first.
school to employ a gqualified librarian. There was, at
this time, no provincial supervisor for school lib- .
raries and no training programs available for teacher-
librarians (tx.i.erdri.ck and Associates, 1959).

According to Scott (1972), in 1971, there were 37
teacher-librarians in the elementary schools (two of’_
whom had a library certificate). and, 15 teacher-
.librarians in t'qe secondary schools (two held a 1ibrary
degree, four held a library cet;ificéte)/. In 1966, -a
group called the ' Newfoundland Teachers’ Association

Wchool Library and Audio-visual Council .was formed.
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This group’p endeavours had resulted inf"che appointment
of a provincial Consultant for Scho#:l Libraries in
1970. At the urgiflg of this *Cq}uncil, ’Megnoria;
University 'inc.o:pcra‘ted a course i.n1 School, Librar;
Administration and Organization, as well as cou;ses in
Children's Literature, Young Peopl¥s Literature, and an
audio-visual cgfirse. In 1968, these courses were
incorporated into its teacher educatior‘} program.

The - Council also  persuaded \the provincial

Depaxtment of Education to improve the ulbrazy grant to

five dollars ($5.00) per student. ¥
Memorial Univerﬁi\.ty now offers two wven;e for the
s;udén. in<school resource . services. he Faculty of
Education, Dlvision-qf Learning Resou‘r“cgs provides an
under-graduate program lesading to a diploma in school
resource services. Az_imissiox! regulati .require the
candidate to have Completed four courses in education
and hold at least two years experience ad a bclassrogm
teacher. To be eligible for the Diplon“‘.a‘ in School
Resource Services, the student must. have \’a degree in,
- education, or its equivalent, from a zeco'gr‘?ized\ univer-
sity. Course offerings include: literature for
children and adolescents, catalc“guinq - and
classification of instructxonal materxals, infomation
services of a school resource centre, orqam.zation ‘dnd

administration of the school resource cenére, ‘selection
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of materials, N .curriculum and instru‘cticn, and-
educational media courses.

The' .Division of Learning Resources offers two
graduate programs: one in School iiesource Services ané
one in Educational Communications and Technology. 'The
School Resource Services Program is designed to prepare
resomrce teachers and resource specialists at the
various levels of the educational system. ’ [i

The Master of Education Program in ,Legrning,)
Resources (School Resource Services track) requires the
successf\fl completion of a minimum of twelug grdduate
courses. T);e programs _bffered both at th_e qmnnd
diploma, levels represent A integrated approach to

audio-visual and print materials. The graduéte'prt‘gram

offers ‘training that fulfills all of the requirements ’

10
cited by Haycock, Hambleton, and others.
- %
while Memorial University “of Newfoundland is
i, 3 B
‘fulfilling its mandate in the area of.teacher training,
by B

the reality exists that the Provincé of Newfoundland

~continues, to be deficient in providing quality library

service to our schools.

' Belbi;n (1986) ‘provides . a desc:iption‘ of: school
library service- as it currently‘ e:xists ,at the local
level. In 1985-1986, there vere five (5) qualified
full time and six . (6) qualified paz\t.time- media.
coo‘r,ﬂina-toxsrin eleven of the province's thirty-five

(35) school districts. Six (6) of these coordinators
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.
are employed in school dlstr.icts which service a

student population of. five thousand (5,000) ‘or more

students. Districts with more than 'seven thousand
1(7+000) students tend to employ full time coordinators
of school lxbrary services. '

Most'of the school library facilities in our
Province aré found in the larger ‘scht;ols. Yet, only
twenty-two (228) of these larger schools appear to have
a school library. -Belbin suggests that'these schools

may indeed house-a library but do not/have the s’e:vice.s

" or staff t:c;, sei—viqe ‘the facility (p. 51).

over half of the schools in. Newfoundland "do ' not
.have, a lil‘zary. In the approxxmately two hundred and
sev!nty—flve (‘15] schools that do hpuse a library,

about half hre 1nadequate and .unproperly utxllzed (p.

5T . . ) .

o
In regard to‘the provision-of qualified staff, \he

_ _following statistics’are available:' as of the spring

of .1_986,' app'ro_xinwtely sixty>four ~ (64) teachers have

" completed the und diploma py in School

Resource servxces, approximately ‘one hundred and fifty

(150) are cuxrently in various stages of completmg the

program, and fifty-six (56) teachers hold a graduate_

degree in Learning Resources’(p. 79). . f
The reauty of the situation as it currentiy
exists is summarized by Belbin when he states:

J. In many of our achuoln, the school
library, where one does exist, is




being run by teaghers after school‘
hours and/or by student volunteers
. *  who generally do not have qualific-
ations as a teacher nor h.bran.an "
(Belbln, 1986, p. 82).

Philosophy of the 1980s -~
What is expected £rom the teacher-librarian and
the school media center in order to meet the needs of

contemporary society? Haycock (1982) summarizes the

needs:

The need today is for a teacher-

librarian to be -a’ highly skilled
teacher, able to function on the °

school team as a professional with

. competencies from-teacher education

. and classroom experience as well as

- competencies from school librarian-

ship and media services. Similarly,

/ the. library has moved from being a

subject ' and merely a, place to a

® service and concept,’ a learning

resource center for teachers and

students (p. 242).

Leaders in the field 'stress the need for the

school library to be integrated into. the instructional

program of the .school so that students may learn to

become informed citizens capable of analytic thought.

. Teachers and the school librarian cooperate to plan and

implement teaching units as pari:ners. Students are

then taught to locate, evaluate, and present - infor-

mation and transfer these skills into varied contexts.
Enphasis is alst; placed on language imprévement and
employment as well was the promotion ‘of voluntary

reading (Haycock, 1982).
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In 1982, the Ontario Ministry of Educators pub-

lished Partners in Action:

in the School Curriculum.

The Library Resource Cen‘tre

The work was intended as a:

resource guide to assist educators in the effective

utilization of school library resources.

thrust of the

ation among all participants in the educational

setting.

The document focuses on three of
the participants - the principal,
the classroom ox, subject teacher,
and ' the teacher-librarian. It
attempts to show how their partner-
ship in a school can lead to the
creation of resource-based programs
which . promote ‘- learning through
active inquiry,. the mastery ' of

- learning skills, the development of

language proficiency, and the
appreciation of media. The pro-

‘vision of such .programs is the

basic rationale .for a school part-

~ nership and the underlying theme of

this document (Ontario Ministry of
Education, 1982, p. 4).

The main

document lies in its emphasis on cooper-

b ]

-~ — —Partners in Action defines resource-based learning

as: "planned educational programs that actively

inyolve students in the meaningful use of a’'wide range

of appropriate p:im’ non-print, and human resources"

(p. .6).

Certain reqqiréments are then expected of all

teaching staff:

The task' of developing a part-

nership within the’school requires.
a - thorough’ understanding of team

teaching, effective and ' open com-
munication, and 'empathy. The part-
ners need to know and respect each



other's skil)s, philosophy of educs
ation, and responsibilities. The
sharing of ideas, creative brain-
storming, consenus, and common
sense are all important elemients of
a successful partnership .(Ontario
Ministry of Education, 1982, p.
10) .
‘ The resource guide specifies six principal res-

ponsibilites whic}/define the role.
1. Curriculum Development v
Paxtnership“is stressed in the teacher-librarian's
contribution in the planning, ‘implgmentation and evalu-
ation. of‘the' school curriculum. Dutias at this level
inciude: ‘the formulation of objectives, assessment of
needs, materials selection, planning, c\‘lrric\u_.um, con-
tent and methodology, and evaluation. Th;e document
provide'svsample planning guidelines. to be utilized by
cocpera:;ng staff members. ! A *

i The teacher-librarian should participate cooper~
atively with school partners in the planning, implem~
?;ntation, and evaluation staqevs’ of the curriculum
development process. Familiarity with a variety of
curriculym app‘rclag:hes and the area of curriculum design
is necessary for participation in..this endeavour

(Ontario MinistryJof Education, 1982, p. 35).
i Lon

2. Consultative Role
In this role, the "teacher-librarian -acts as a
partner of -a team endeavouring to plan effective

learning activities. « v
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In this role, the teacher-
librarian deals with teaching
strategies, learning and infor-

mation skill: learner needs,

\ professional resources, and pro-
fessional development (Ontario
Ministry of Education, 1982, p..
36.)

In order to effectively operate in éhis role, the
teacher-librarian must keep abreas’t of new developments
in educational media .and technology, as well as
educational theories and methodologies and be respon-
sible for the sharing of this same knowledge w‘ith fel-

low- teachers (Brown, 1985, p. 63).

3. Selection of Learning Resources

* Cooperation between the classroom teacher and the

teacher-librarian , in the selection of learning

resources is essential. Again, the tnﬂcher-librarian
!

must keep abre?t of new learning materials and equip-

ment and infor?rrat—lon access (Ontario Ministry of

Education, 1982, ;.736).. .
- In order to fulfill this particular role, the
teacher-librarian must have indepth knowiedqe x;eq;afﬂinq
the development of policiés ‘and procedure‘s for the
selection of learning resources. All resources are to
be selected in terms of teacher an‘d student needs, and
the total cufriculum as well, A critical analysis of
the various media formats must be employed' since
different formats may be more suitable depending on

educational objectives.
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L_lMaterials should be adapted and/or developed to
fill‘i’nstructional or individual ‘'student needs (Alber}.n‘.
Education, 1985, p. 15). ’

While the school principal and teachers are to be
involved in the sele¢tion process, the teacher-
librarian is responsible for its coordination aé well
as the collection and distribution of selection aids,
and makes t’_he final decisions on the basis of the needs
of the school and the collection as a whole (Romar;
Catholic School Board for St. John'gl 1986, p. 12).

. L .

4. Instructional Responsibilities

The teacher-librarian should share  the tespovn-
sibility for _{:eachi.ng with other s;.aff and work cocp—\
eratively with them. Haycock  stressed the importance
of this role when he w;ote: "The school librarian is a
teacher first with additi’onal library and currfculum

training -and i ibilities. One cannot

stress too much the'_teaching aspect of the position
." (Haycock, 1972, p. 27). -
Recognizing the needs of the learner, the. teacher-
librarian acts as an expert in teaching studem‘.s ho’w‘ to
learn through thne. development of an inventory of learn-

ing skzlls and the school library program learning

skills continuum.
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5. Management
% The teacher-librarian has an important role. to
play in the. management of support services. This
includes ordering, cataloguing, processing and dis-
tributing resources, and relatgd equipn\én‘;r,. Librarians
are .encouraged to avail of the processing ' services
offered commercially when possible‘so that time saved
may be allocated for.ocher critical tasks.
The management component also includes: . the
recruitment, training and supervision of school library
staff, evaluanon of " the schocl library. program, the

estabhshment of pohcy and procedure;, budgeting,

provisxon of to admini s ing the
library program, and -the acquisition, supervisign, and
- development of policy regarding microcomputer ' tech-

‘nology in the 1ibra:y.‘

3 ) o
1 6. Program Advocacy!

The . teacher-librarian has a res-
ponsibility. to interpret the role
of the library resource centre in
the teaching and learning
activities ®f. the school to the
_ principal, .‘teachers, supervisory
officers, parents,. trustees, and
students (Ontario Ministry- of
Education, 1982, p. 38). =\

1

The teacher-libtarian sho‘uld then éct:wely inform
these persons regar‘ing the ph:.losoph:.cal basis of
resource-based ‘learning and the role of the school ub—-
K ruxy\ within this setting.

N
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The personality, enthusiasm, extrovertism, and
se‘lf-confidence of the teacher-librarian is of con-
siderable importance in order to fulfill this role.
This 'is supported by a Southern californmi.a study by
Adams (1973) who studied the relationship Between the
pe;sonality of school librarians and the g anti.tyJ of
time spent on various library services. Of a) sample of
twenty-four (24) librarians, the author found that
those w:{th low self-image devoted more t_:ﬁ on’ c rical
t‘:asks. and less on user ‘services (cited in G:kz,
1979, p. 273). .

Madaus (1974) studied factors that contrii:uted to
an effective - library media 'proq.ram in Texas high
schools. These results indicate that the best’predic-
tor; b'1:lf high material circulation were a high extro-
version score on the personality .1nventory and a high
degree of ipvolvement in the curriculum on the part of
the teacher-librarian (cited in Grazier, 1979, p. 274).

Not all teachers have a positive ;.mage of the role
of the teacher-librarian. As Vandergrift (1979)
states, some classroom teachers may- view the
teacher-librarian . as occupying a clerical position.
Many stereotypes exist in different situations. But as
this author states: "If we Arejec‘t ate:éotyges and con-

sider ourselves to be vital and important contributors

_l;o the school program, and -the school populut{ion, the
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chances are that you will act in ways that demonstrate

just that" (Vandergrift, 1979, p. 4).

In 1986, the British Columbia Teacher-Librarians
Association of the British Columbia Teachers'
Federation produced Fuel for Change: Coogerative

Program Plamung and Teaching which teilects the
philosophy of educat‘\ional leaders in the p:ovmce.
Emphasis is’ placed on the act of locating and
processing information rather than the acquisition of

facts. It calls for change through (a) policy state-

ments, (b) communications ' with all parties while

utilizing admlnistrat.we support, and (c) "the- Eomatlon.

of a partnetship with teaching colleagues to achieve

contemporary instructional' goals.

Research on Role Perceptions

The professioenal literature addressing the issue
of teacher perceptions of the role of 'the ceac}xer-
librarian cémmon’.ly reports studies involving thPse per-
ceptions held by principals, teachers,- and teacher-
librarians. Since this thesis is concentrating solely

on the idea of teacher variables and their relationship

, to this issue, the investigator was obliged 'to address

the body of iite:ature relating to all three groups,
and to extract pertinent information breqaxdinq this

particular group. .
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As early as 1966, Olson conducted a study of v
Minnesota teachers', principals' and librarians' per-

ceptions of the school librarian's role. The three

* groups differed significantly regarding knowledge of

the librarian's function. In addition, there was no
relationship between respondents' pe;ceptions of the
teacher-librarian's §t‘atus and’ characteristics’ of their
educational p{eparatién. The author concluded that
teachers and principals‘needed more knowledge regarding-
the teacher-librarian's role. :

Gaver (1966) concluded that most teachers did not
understand the role of the school 1ibrary ;n the modern

schools of thé time or were ap ic about a D

. - e 3 -
of it (cited .in Rainforth, 1981, p. H
Delaney (1968) stated that “many teachers have no

e —
personal experience with "good" school libraries, and

have - never received instruction about teaching
resources and library' services (cited in Rainforth,
1981) .

The xnapp,sageél_ubraries Project expressed con-

cern for the relationship between teachers and lib-

rarians since such a relationship.-is of critical

P :
importance in the devewent of the sch001 library
1

program. A

The specialized nature of the
well-trained librarian's contrib-
ution to the total ‘school program

- mus: be so evident in services to .
pupils teacherg, and adminis- J
\t:ators, and so distinct from and



yef so complementary to the con-
tributions £ well-trained
teacher, that %more administrators
and teachers will be moved to sup-
porf optimum conditions in school
libraries (cited in Rainforth,
1981, p. 19).

In 1970. Andegson surveyed all three groups in

oregon Yedarding their perceptions of the role of the

high school librarian. A sixty-item role inventory was

completed by representatives from the three groups.

There appeared to be confusion between all three groups

regarding the teacher-librarian's rgle as well as a
] ¥

lack of acceptance of certain library programs on the

part of s

ome' teachers é}a’ principals.

Anderson con-

cluded that. educational tra’)‘.‘ni.ng has not provided a

common orientation among school personnel

Rainforth,

Reid

1981, p. 12-13).

(cited in

(1971) questioned all three groups regarding
b . .

the tasks that should be undertaken by the teacher-

librarian.
librarians

administra

.

Teachers attached more importance than did- — —-

on the clerical asks related to the

tign of the’ facilify itself. The author con-

/
cluded that teachers should be made more aware of the

functions

Reid

and roles of the teacher-librarian.

5 (]
states that even though the 1librarian is

aware of the ;ﬁ'xncipals set forth by the various policy

statement 8

+ he or she:

may find that the different per-
ceptions of his role which are 1d
by principals and teachers pr&fent
or inhibit him from fulfilling it

»

.

N,
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in the desired manner. From the
multiplicity of tasks confronting
the librarian, no priorities are

- set for him. - Lack of clerical help

often adds nonprofessional duties
to the array from which he must
choose (Reid, 1971, p. 43).
Johnson  (1975) found that secondary school
teachers did not considey the teacher-librarian's mem-

bership on faculty committees or direct involvement in

team planning as significant or needed contributors to

‘instructional development (cited in Mohajerin ‘and’

Smith, 1981). .

Findings of a study conducted by Cantor (1975)

revealed that specialists appear to have higher expec-

. tqtions of the school media program than other school

administrators, teachers, and mzdi:! personnel.
Bucher (1976) tested all three groups in pabama
secondary schools. The instrument consisted of fifty

role statements representing seven role categories
.

including: administration, -~ teaching, - materials
specialization, instructional desig—n-: professional and
technical processgr, ° . and . clerk. Signiﬁcn’r;t‘
dif in role ons were found between

teachers and media specialists, with teachers expecting
a ‘more.clerical role. The author recommended qzeutgr
preservice and inservice eéucation for teachers regard-
ing the media‘ special{st's role; and further assessment
of the same groups at college ‘and university levels

(cited in Mohajerin and Smith, 1981).
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Kerr (1978) found "that administrators, /teachers
and learning resourcé specialists agreed that infor~
mation services’comprised'the most essential fuﬁction
,of the l'earning resource specialist's role with tech-
nical services as the least important. It is
interesting to note that t’e\achets and administrators at
the elen:‘entary lével, and administrators at the high

“school level, appeared to perceive a greaters role in
the area of instructional development than did the lib>
xar)‘ special;sts themselves (cited in Gxazi‘s;r, 1979, p.
275). ) )

In 1978, Pemberton and Smith used dn approach
similar to Bucher's to invest:@qate expectations ‘of the
school library media specialist in' Georgia. 'Results
indicated that while principals and media specialists
agreed on the role of the tea‘cher-librarian, classroom.
teachers did not. Greatest differences. in role per-
ception .related to such issues as curricilum and
instxuctional planning, guidance for teachers and
students in tﬂvhe Selection and utilization of m‘aterials,
and the media specialist's role of team-pldnning with '
faculty members. The author als: recommended teacher
re-education regarding the teacher-librarian's role. )

The investigator found that: many concepts of the
function of the media specialist existed. ‘

There are those who think the
position is primarily for thecir-

culation of books; othérs view the
media center as a place tp take



i ¢ their classes so thcy can take a
break. Other  elementary - teachers
believe it is the job of the 'lib-

. rarian to teach all library skills,

e and_there appears to be little co-
ordination between the librarian '
and elementary classroom teachers .
on teaching students thése skills
(p. 95) -

-
Hambleton (1979) reported gn an Ontario study of

principals', teachers' and liprarians' perception 'of

the teachef-librarian's role by way of a sixty-item

.« . role inventory.dealing with several roles as follows:

materials specialist, curriculum developer, teacher, .

techm.cal services administrator, ‘extra-mural activ-

& 1:155, ‘and sub-professmnal role. ) ! ’
Results revealed significant differences in per—-.
céptlons in all six (6) cateqon.es. There was no”
agreement on ‘items relating to the sub-professional
funci:icn, indicating that the concept of the
teacher-librarian as 2. professional member of the

~ School staff is not-universally accepted. Teachers did

P «
express agreement on the teachiny role but did not

perceive the school librarian as having a role, to play
in curriculum development.

¢ Hambleton calls for ‘a real;zacion on the part of
all hree groups that the 'school 1xbx:arian, who holds
. pert).se in both lxbraxxanshxp and teachinq, makes an
important contribution to the intellectunal and social
growth. Of ‘the student. - This expertise - must .be

. *
"practically"” and "effectively" communicated /soathat
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the school library program may b‘e recognized as the
vital force it should I;e. This 1r||volves the develop-

* ment of a partnership with colleagues, the establislf\-
“ment gaf common goals, and the’ elimination- of
unnecessary barriers. N K

Grazier (1979) concluded that teachers and admin-
istrators did not perceive media specialists as par-
.cilipating in curricul’um dBVelo.pment and revision,
working on curriculuym comhittees for the development of
resource»quid;s_, contributing to instmc}:iunal ,design,
or providing :inservice for teachers.

‘A study similar to Hambleton's)was conducted in
Nova Scotia by Rainforth (1981). Principals, teachers
and ‘teacher-librarians all viewed components related to
materials, ‘s’pe’cializatlon,_ technical processinq!
prof-essionaléét’iv‘iti‘es and teaching as "strong™ barts

of the role of the _high school librarian. Teacher;s did

- not see a strong role for the teacher-librarian as an

administrator. All groups saw a peripheral-rolein the

.area of curriculum developmént but appear to. be uhsure

" about” their involvement in ‘this area. Teachers and,

principals also ‘expected the ‘teacher-librarian to
pez’form’ many clerical dutf’es while the'iibrarians

indicated a very limited role in this area.

Hauck (1985) conducted a‘study of the perceptions

held by'ceacher-lib:nriuns‘ and princ{.pals as ci-xay exist

presently and should exist in the future in the
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Province of Alberta. Results indicate that teacher-
.jl.ihrarians regard their role in the area of curriculum
and instruction as the most‘ important one, whereas
prin‘cipals saw the information ?ervices and vbxgan-

ization and ‘:anaéement roles as the most significant

.
contribution. Hauck plans to extend the study to
include teachers. L ,

In conciusion, two themes appear to be interwoven

f B
the h studies a d'over the past

two decades. As, Rain’fnx‘tl’(lﬁll) indicated, the per-

)cepti_'o.n‘ of othéf school personnel regarding the role of

teacher-librarian often differs: from those held by the
teacher-librarians themselves. -In addition, sthe,
5 v : "

librdrian's role needs clarification so that teachers”

and pn\ncipals may reap maximum benefit from ‘the school

library program 2 . . RS .
Mohajenn and. Smith (1981) conclude that the pro-
fessional literatuze_‘in this area reveals:

©+ssthe usual pattern ‘of ‘slow
attitude ‘change by all. types 'of
educators, including * media
specialists themselves. Without an ‘
intensive educational effort invol~
P ving fellow workers, the emergent
: role of the media specialist is at-
best only partially understood and
its actual performance is inhibited )
(p: 163): . A

This consensus is’ echced by Haycock - (1985) who
stated that unless teacher-libratiuns begIn to speak in”

a unified voice about the qoalu of the school librnty
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program, there will never be a basis of understanding

and‘suppbrt for the school library program.
E .

»




CHAPTER 3- &
METHODOLOGY
Y
Sample Population
Selection of respondents was bdsed on the criteria
that all respondents must be em‘ployed as a teacher in
the Roman Catholic’School Baard for St. John's. Ques-
tionnaires were randomly ‘assigned to all grade levels
of each school. Two hundred (20'0) questionnaires we;e
randomly distributéd among the schools' pring:i[‘.:als
through . the internal mailing system of the School
Board. One hundréd and twenty-three. (123]>ot. sixty-one
percent (61%) of the qués!;ionnaires were returned.
, .
Data Gathering Instrument . £ ”
The data was collected by way of a zeseazch ques—
tionnaire develophd by Havck (19;Aﬁn;r x‘:ole inven-

tory was_constructed on “the basis of recent \lxteratuze

about the role of the -teacher-librarian.: Prior to-

utilization, ‘the authoy had submitted the instrument to '

a’ panel ‘of experts in ' tedcher-librarianship__ for
comn\ennta‘ry amil sugéestions. The inventory con\:aineq
seventy-nine (79) role statements organized undezyseven
major categories gs‘,follqwa: \‘ “

"1.. organization and Management; e

2. Selection of Mat;rialsy

3. Professional Development; .
.



4. Curriculum and Instruction;

5. Design and Production;

6. Utilization and Promotion;

7. Information Services".

The inventory was utilized in an Alberta study to
gauge percgptions of the role of the teacher-librarian
asc'per::eived by school principals and teacher-
librarians now and in the future. This investigator
modified the instrument to measure current perceptions
only. An additional section 'was developed by this
investigator to measure background variables. ' Items in'
this section related to. demographic variables such as
sex, age, school population, teaching level/ academic

major, and under-graduate and graduafe . academic

training in the drea of learning resources.  Items were
.included to mem:mre teaohérs' attirtude's towa:;:ls usa;é
of resource materials,’ a.udio-visual equipment, .and
cansulcaf:ion with ;fthe teachex—libraxia‘n ix‘i planning
instruction. ‘'See Table 1 for a descrip;:ion of the

.

sample population. ’
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TABLE 1

Frequency Distribution RegardingrDemographic Data

. Frequency L3
School Population (Grades K - 12)
.0 150 5 4.3
"151 - 300 14 12.0
. 301 - 500 35 29.9
501 -~ 700 31 26.5
701 - 850 17 14.5
851 - 1000 9 7.7
Over 1000 . 6 5.1
Sex :
Male 40 33.3
Female 80 66.7
s 1
Teaching Level &
Primary 28 22.8
Elementary ' P 35 28.5
Junior High. < 25 20.3
ySenior High ) 3 25.2
Library Allocation of School
Full Time 83 67.5
—~Half Fime———- —— - - -
Other (shared between 3 schools) 1 . 5.7 .
Age -
ﬁgﬁer 30 Years 20 16.3
31 - 40 66 53.7
41 - 50 28 i 22.8
o 51. - 65 . 5 4.1
65 or over 1 .8
Teaching Experience . N
2 Years or Less v 3 2.5 =
. 3. - 5 Years * 7. 5.7;
f 6 ~ 10 Years § . 18 14.6
11 - '15 Years ) 25 20.3
16 - 20 Years. 2 67 54.9
More than 20. Years \\ 5 . R 1.6




years of academic training/ and so on.

65
= TgsLB 1 (continued)
Frequency L3
*Teaching Qualifications B
Teaching Certificate 4 or below 9 7.3
Teaching- Certificate 5 42 34.1
Teaching Certificate 6 44 35.8
%, Teaching Certificate 7 20 16.3
Academic Major
History 12 9.8
English 46 37.4
Religious Studies 7 5.7
Chemistry 1 .8
, Mathematics 5 4.1
Sociology 8 6.5
Psycholegy 15 Lo 12.2
French % A 3.3
Geography - . 2 1.6
Education 2, 1.6
Geclogy - t1. -8
Social Studies 2 1 1.6
No Response . 4 * 333
Teacher Usage of Library Resources |
Yes ¥ 112 91.1

No *5 . 11 8.9

Library Resources .
Sometimes * 55 49.5

Often . 46 41.4
Always e 10 9.0

/

ma.
Perceived Importance of @eacher

Usdge of Librar Rescux’ces

Very Important! 60 48.8,

Important 49 39.8

Uncertain 11 8.9

Of Little Importance 2 3 2.4
-

Teacher Usage of Audio-Visual

Equipment ]

Yes 1118 '95.9

No. T e 4 343

* Teaching certificate 4 indicates four years of ‘aca-
demic training, teaching' certificate 5 represents five

¢+



TABLE 1 (continued)

Frequency *
Frequency of Teacher Usage of
Audio-Visual Equipment 3
Sometimes 69 56.1 .
often 47 38.2 4
Always 3 2.4
Perceived Importance of Teacher .
Usage of Audio-Visual Equipment
Very Important 47 38.2
Important 5 72 58.2
Uncertain 3 2.4
Of Little Importance 1 .8
Not Important, - -
Teacher Consultation with the 4
Teacher-Librarian when planning .
Instruction
Yes 97 78,9
'No 26 P y

Frequency of Teacher Consultation ' :
with the Teacher—mbrauan in !

planning T on

Sometimes & 66.3

Often 30.6 2
Always 3.1
Importance of Teacher Consultation / N

with- the Teacher—mbrargan in B

planning Instruction 5 E

Very Important 26 . 21.3 -
Important % 69 { 56.6

Uncertain : 21 17.1

‘0f Little Importance 4 4.1 3
Not Important : L1 e
Completed Learning Resources Courses 3 %

in the Undergraduate Diploma .

Program ' .

< Yes -9 7.3

No : . 113 91.9



TABLE 1 (continued)

X Frequency %

Number of Learning Resources Courses

(by_the 9 above-listed Respondents) =

1 Course 4 36.4
2 Courses 3 27.3
3 - 4 Courses 2 18.2
Completed/Graduate Courses

in Learning Resources

Yes 7 5.7
No 115 94.3
Number of Graduate Courses

Completed (by the 7 listed above)

1 to 3 Courses } 8 80.0
5 or more  Courses 2 20.0
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"Role Categories

The seven major role catego{'ies are organized as
follows: :

P L.
Organization and Management

Role 1

1. 'Establish short and lomrg range, goals for the
school library in terms of district guidelines and

school ohj‘ectives. ®
v

2. . Involve school staff in evaluating the effective-

" ness of the school library program. .

. . .
~3. -Establish written policies and procedures that
achié\(e theagoals of t’he school libl_rary program.

o’

. RS -
4. Prepare and justify a budget which reflects the

instructional program t‘:f the school.
5. Supervise school library staff.

6. Recruit a‘nd train s;udent volunteers.
. z ,
7. Prepare regular reports to the principai on the
school ]:ibxax:y program.
- 2

8. Provide an gn\‘rironment conducive to ‘learning.

~



69
9. Apply technological advances to school library
services. ’
.
10. P‘lan for efficient use o!’ space, . facilities,

eq‘uipment and supplies.
11." Provide cataloguing for learning materials.

)
12. Establish priorities for the school library pro-
gram. . g x
a5 N,

13.  Recruit and train parent volunteers. Y

14. Co-ordinate the acquisition of microcomputers for

~ P
the total school. .

15. Supervise use of mi P .
16. \{ssist in developing a philosophy for using micro-

computers in schools.

Role 2: Selection of Materials

1. * De;rglop procedures for the selection of learning "
resources which meet curricular, informational and
.

recreational needs.
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Organize teacher involvement in the preview,
evaluation and selection of learning resources.
Develop criteria for the evaluation and selection

-
of learning resources. »

Develop a written policy for selection.

Help teachers to evaluate and modify existing
resources to meet specific needs of learners.
Help teachers and learners evaluate self-designed
and self-produced instructional materials. .
Involve users in the evaluation ' and selection of

equipment .

select audio-visual equipment and othér library

equipment .

Involve school staff in developing policies for
selection of instructional materials.

I
Analyze present and future curriculum needs to

select suitable materials.
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11. Provide leadership for selection of microcomputer

software for the total school program.

12. 7sist in developing policies for the “selection of

Role 3: Professional Development

lomputer hardware.

~___

& Keep informed about findings of current research
relating to learning and instruction.
2. Disseminate findings of current research relatedv
) to instfuction and learning. '
3. Use "knowledge of research findings and- current
R developme(;s in technology “to stimulate educ~
ational ihpvatiqnshto improye learning in 'the
school p:oqra\m. L * "
4 Identify problem areas and initiate research
studies related. to the.use 0f learning resources.
5. hpp,ly specific research findings to the develop-
- ment. ahd improvement of media services.
6. Participate in professional organizations to keep -

abreast of new'issues/knowledge. o «




. i 12

. .
v e w:ite articles in professional journals to dis-
seminate newideas. ) . @
\A . . . "a, ~
@  Role 4: Curriculum and ‘Instruction ' ' 0
1.° Plan and develop units of instruction with _ .
* teacher’ .
, 5 . : .
- 2. Plap- a program of media and study skills integ-, .
. rated with 'classroam insgruction. !
. ' ) ’~,
» 3 Teach media skills and media appreciation exper-
‘ ience integrated . with classroom instruction to -
large and small groups. v S . v
) P . ~
- . 4. “Minitiate specific teaghing units to integrate the
7 . . efféctive use of 1earning reé;urces with cl;ssronm . *
Ainstruction. ¢ . . : b
4 . - s
. 8. Design and conduct ‘,in—sexvice experiences that - A
’ ‘facilitate effec,tive&'se of media. 3 )
X i , . - . -
¥, ) . 6. D’esi_én‘ and conduct in-service experiences Lto i %
™ ) demonstrate effective co-operative planning and % :
g . -

teaching. . -
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W ; 78 Provide curriculum r ed book and media present-
. G E ~

- ations that are correlated with specific teaching*

- units.’

s o
ert i 8. Provide - leadership for specific programs to
pramote the. school's reading program. ’
9. Become directly involved with- teachers in diag-'
¥ L . _ nosis ‘and pgeactliptinn of learning experiences.
{ ’ N . 4 LY
" 0 278y
- 10." Be .familiar. with curriculum guides in.use. in the
T . R school. . : :
S . | B '
11, -Be familiar with school textbooks. °
12. Give orientations to new teachers.
v . . p .
13. Become. involved with teachers.in evaluation of
S % ' . learning experiences.
: T 14l Assume the full jrole and responsibility of a
S 3 L teacher by ﬁrovidinq 1ca.dar.uhip in such areas as
., curriculum de‘velopment and team teaching. :
5 T . i . . .
. 15. ‘Pnrﬁiclpatc with tancha;l. in the analysis ‘of

ltudohtq‘ l'n’rnlqg styles. . .
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Role 5: Design and Production .

" visual services.- -

ment.

Advise students and -teachers in media désign and

pro\d\‘lction.v
o

supervise the producti®n of materials.

e 3 - 2 o ) B
Assist“in the. evaluation of media production. '
Provide appropriate raw material, tools and equip;

ment and ready access so that teachgrs and

[
. learners can use them to create and learn. ..
.

‘Give’ multimedia a ions to 1 ate use

of media. . S o ” *
Plan and r wi to demon audio-

Demonstrate the operation’ of audio-visual equip-

'car:y on diacuasions with praauct planners ' to
info:m them of educational needs. i

‘Provide 1eAderIl§ip in Ethe_ p{oddction ofyrpic:’o—_

computer programs.




Role 6: Utilization and Promotion

.

N ° 1. Encourage and participate in teaching stuffents to -
Sy e B . , communicate and express their dideas thgough' a

variety of media.
: BT - - .

2. P‘rovid% listening, viewing and reading guidance. . 2
¥ h @
3. .Develop an informational and public relations

. . ) \ program for staff, students and the community.

4. Develop bulletin board displays and other pub-
1.?';city materials.
EY

5. Inform teachers regularly . about new learning

resources and technology.
5 3 i . g

6. ~Plan, spééial themes and activities and) invite

teachers to have their students-participate.

\
. 7. At teacher's request, visit classrooms to observe

'acﬁ\git‘ﬁ.as and make pxesentations.‘ .

o . 8. Invite teachers to visit the school library to

\ ‘. obseive particular learning activities and tech- .

|8 nology. 5 V.
: Y
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. . i R
9. Identify and pifepare so‘l\xt_ions for such potential N

problems asi ip, pias and yping.

10. ‘Provide mediagraphics and locational tools to per-

mit access to available res and i ion
2 : / 11:. Perform regular ‘ev‘aluation‘ of school library
program. . -

‘12.° Discuss media needs with school staff.

Role 7: Information Services

0

¥ : 1. Provide information in answer to questions from "
students and teachers. ’
. " ) 2t .
2. Provid;‘guidance to teachers and students in

locatiné information. : 2

. 3! Develop a, working relationship with public 1lib-

. raries and other ocutside organizations.
. . - \
K 4. Assist teachers to  incorporate outuida"résources
’ “into 1e£rninq experiences for students.
5: Locate ‘a‘y\d acquire specific information and
o . .

. N \ X
- resources 'outside the school.
.

. .0 T
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- 6. Facilitate access to resources by using com-

puterized data bases. T : .

b Participate in cooperative sharing of learning

f
resources inside the school district.

| (For a complete 1listing. of the questionnaire, see’

| - ?ppendix B._l
3 ) = sy

Methodology ’ =
'- Responden(‘:s wer‘e randomly selected f:-bn( the

(“ primary (N=50), elemengaxy (N=50) , junior vhlqh (N=50) ,
and high school (N=50) teaching ‘levels of the Roman
cathblic School Board for» St. John's. This school
hoird was selected since it has a large teacher popu-
lation (N=1000) and all schools are serviced by a
teacher-librarian- either on a part-time or full-time
basis depending on enrolment. )

_B;ch questionnaire was nccémpanied by a letter of

Y explanation instructing them to rate the 79 statements
. on a five point scale as fo’s:
‘ I . 1. . Uncertain - .
d E z.? _Not Important . 5 .
/ : ‘ 3.  Slightly Important '* )

4. Important

: 5. Very ;mpottnnt
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g 4
Considerable efforts were made in order to insure
confidentiality. Subjects wer’e’vasked not to identify
themselves in any manner on the questionnaire and were
instructed to enclose ‘and seal it in the envelope pro-

vided upon completion. . & ® i

LJ,’(‘he coordinator for school library services .

‘provided a cover letter requesting assistance from each
sc‘hoo.l p;incipal. The principal was 7xeques'ted vto dis-
tribute. each questionnaire (which was labelled accord-
ing to teaching level) at random f;o any tea::Eer at the

required level. Teachers were asked -to return the

sealed envelope to the principal who would forward them .

back to the School Board for collection by the
dnvestigator. The investigator believed that this

practise would yield a higher return - rate than

.\utilizéticn of . public postal se:yiges‘

Three weeks later a follow-up dletter of appreci-

ation was sent to each school (see Appendix A). Those

teachers who had returned queétionnaires vwex-e thanked
£ )

while those who had not were' requested to do 80. g .
After a six week period, a}l data was coded and

processed  through ‘Memor;ul:\ University's computing

facilities. )

-~

Tabulation of Data S

Questionnaire xesponséa were numerically coded to

facilishte ‘calm;;w: analysis. gt Memorial University's
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computer services. Each of the response categories was

given a numerical value from tine (1) to five (5) as . ‘

Response Code %
Uncertain

follows:

Not Important
Slightly. Important °

Impértant

Very Important .

. Y 4
(% 7 .
Computer Analysis )
Parametric analysis tests were util zecx in order' -

‘to analyze demcqx:aphic data. These include frequency

'scalg. Tests include tﬁe wilcoxon-Matched-Pair_s—S gned
Ranks Test, av;d the Friedman two way anaiyaié of
‘variance. A confidence level of p< .05 was ‘used\to
detemine statisucul significam:e. .




CHAPTER 4 ° =
"PRESENTATION OF THE FINDINGS

Organization of the Findings ,

. The objective of the study was to measure ‘the

¢ ) ;
attitude of the role of the teacher-librarian "in °

Newfoundland schoo'ls as’ perceived by teachers at. all

‘grade levels. The purpose was to determine if dif-

ferent functions were rated as signi(icantiy differe.nt"

from one another, and to ine whether di

‘existed within different groups of teathers. - 3

; g .
The results were analyzed according to the seven

role- categories as follows: organization and manage-

ment, selection of materials, professional dévelopment,

, curriculum and instructlon. design 'and production,

utiliz;tien and promotion, and 'information services.
Tables xllustrate means and staridard deviations for the
seven major cateqor;es, mean rank scores and groupings
. of these categorieg and one way analysis cf variance gf
demographic data which proved to be indicators.of sig-
nificant ~differentes of percéptions regarding ;o]:e
categories. . b oo

Tables are 'p;ovided which indicate those tasks

sidered to be’ either important or unimportant. Res-
ponseu are summarized at the beginning of uach table to

emphas,iza the major points. The remaininq po:tion of

!'performed by the "teacher-librarian which téachers con= -
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this report provides a s’ummaty, conclusions and recom-

mendations reached as a result of research findings.

. . .
i

Research Findings ;)

Descri‘pti've statistics ‘were used to gain means and’

standard deviations for the seven major categories as

" deonstrated by Table 2. According to these statis-

- tics, all ‘seven c‘ateignries were perceived as comprising
"Eligh‘tly impottant"' aspects of th;_ teachef—liﬁrarian's
xt?lg. -Mever,' further analysis revealsy that sig-

nificant \diffe:encgs occurred in the rankings 6f the

' .seven major categories. o
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TABLE 2
MEANS AND STANDARD DEVIA‘TIONS FOR THE ®
. SEVEN MAJOR CATEGORIES -
e = . %
Role Categories . - N T.x "o sp
¢ " : * E .
Information Services 123 3.97 .662 :
B £ -
Organization,and Management 120 3.89 " .556
. Ty R A ,.\
Seléection of Materials 123 3.86 .685
Utilizftion and Promotion 123 3.76 '.685 .
R . s ’ °

- i = Y

: besign and Production 123 3.74 ¢ .754
Professional Development 123 3.63 So.703

. ’Curriculum and:Ipstruction 123 . .3.61 2701
. 7
. § .
“
s . \
1 4 v ' 'y i
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Table 3 ates  how s ranked the
‘importance of»the seven role categories. Teaghers see
the infamatilon services as the most im‘portant com-
ponent of the teacher-librarian's role, and design and

production as.the least jmportant onme.
“

TABLE 3 . - *

, RANK ORDER IMPORTANCE OF THE SEVEN MAJOR CATEGORIES

' CATEGORIES MEAN RANK SCORE - ‘
. Information Services ® . 5.09 .
- <
Selection of Materials 4.76
Organization and Management ' - 4.51 i
Utilization and Promotion 4 ’ Ta21
Professional Development / 3.46
. Curriculum and Imstruction " TS 3.24
s .
¢ Design ‘and Production 2.72 _ =
: v
, L= 119). ., N . .
b4 X ! )
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The Friedman two way analysis and.the Kolmogorov -
Smirnov goodness of fit test indicated that differences

existed at 1less than .01 1eye1 (p = <.0000). The

Wil c irs-Sig a- X © test indicated

where these ‘differences existed. Table 4 éemoqstrates

the .groupings of ‘categdries: 7 D

According to ~the Wilcoxon-Matched-Pairs-Signed-

Ranks Test, :.nformatxon services, selection of "

mate.rials, and orqanizuci_'en ané manaqe‘ment were ranked
as, significantly more important than the other -cate--
gories (see Table 4). ‘

The category of utilization and promotion w.;s
ranked next in importance. = The cétegoriés of
professi‘:nal development aﬁd curriculum and instruction
were .ranked. third in importance. Design and production

was ranked as least impo:tant.’ It appears then that

teachers at thd glocal level consider the traditional.

roles of the teacher-librarian as more important than .

the curriculum and instruction.role which is consideﬂed
the ‘key role accordinq to contemporary philosophieb.

Design and productmn was given r_he lowest ranking

" which is cons;stent with similar, research studies cited

in the revigw of the literature.
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»
. . TABLE 4 N
. GROUPINGS OF THE IMPORTANCE OF THE .
; "SEVEN MAJOR CATEGORILES .
P .
N o ROLE CATEGORTES Eorey
£ s A ] ] . \ )
Grau/p 1 o & Information Services. -
N " Selection of Materials
~ ¥
* Organization-.and Management
.4 -

Utilization and P,romotion;

Group 2
Group 3 Professional Development
7 i .
+ Curriculum and Instruction i
P - B
Group 4 Design and Production
. N 5
o \
. » ;
: o
o
. /" *
p / :
i ! "
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3 .. p
® . E Hauck (1985) suggested that the design and produc<

tion cateqcry may réceive the lowest rankings because

of time restraints and limited facxlitxes both at the

.

i b\ulding ‘and @istrict le.vel. - = s

accordinq to the seven ma]or role cacegon‘es.’ Ama.y'

. *of varxance was performéd on’ the fullowing variables

“academic major, - teaching ut).llzat;on of ub:axy'

‘the major role categones aécordmg to these back.qmund
. T .var;ables. . - S B

Howevel.:, significan\:' differencés werg obs

:ankmgs in reqard to several other variables: \Tables

°5 and 6 demonstrate _that teache!s at elemencary leVEls'

regar ~tHe u.tllxzat:.on and prumotion compqnent as sig~

S
- . n:l.fxcantly more important than the remaining six cate
’

3 gones. Table 5 presents means and standard' devlat)nns

‘various school level.

according to the ‘role .categories., school pcpulation 3

ﬁsouxces and audxo—v;sual equipment in 'xnstructxcn.’

No signiflcant d;ffereqces were presenu in xankinqs of .

for the, utilization and prcmouon cacegoxy for tﬁe_

Den\ographx.c data - was tabulated ,ndn[-cnn-lyzed '

v .
library allocation, :seX, age, teachan ‘exper,iancel-_v
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TANDARD. DEVIATT

% Al
-\ ¥ MEANS AND S

ONS OF THE UTTLIZATION

" “AND PROMOTION CATEGORY BY SCHOOL-TEACHING. LEVE

© T e,
v ! v C
5 “gunor might - . T30 .7053 &
5 U g R ; . S RS S

; Senior ‘High, S Sk 3.52 ".6490




'l‘able\\ ptesants results from a ‘one way

analysis\.

< \of variance’ test- ~for this same urlable.

-
TABLE 6__

'ANA'LY'SIS OF, VARIANCE: UTILIZATION AND
2 | ~ i

5UM O  'MEAN |
SQUARES ~__SQUARES
Between Groups 3

oy
RATIO
£.0077  1.3359 2.9841

PROB.*

-'.03_42'

: e ot B | ’ { / g s
- . b » i :
in Groups~115' 51.4818 .  .4477 : a K
" \‘3\ ~' R _
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‘ teacher—hbrarlan an’ “ important® aspect

-in

89,

. one way analysis of variance also revealed thdt

those teicllers- who \éénsidere(; c r\_sultat'ion, with the
E

plarining

\ins&uctxon-, also ranked utxlizat on and promotion as

4 ) 4 fignxﬁcantly more :uuportant than the other six cate-

gories, Table .7 presents means afnd standard dev;ationa

regarrhnq each respective vaziable,

Whlle

Table

dimonstrates results of analysxs of van.ance regardinq

3 “ L : et e :
3 X i - s ¢
MBA‘NS\)'\ND STANDARD DEVIATIONS OF THE' UTIL’IZAMN
< ‘AND’ PROMOTION CATEGORY BY.RATING OF THE IMPORTANC
il 8 oF cossummmu\wrm THE TEACHER-LIBRARIAN IN
~ oy % .
. PLANNING INSTRUCTION
.G i 2 i | ks ' &
) IMPORTANCE OF CONSU_'LT_ATIQN . N X SD
| ;i S, Y 5 . o
It Ty Very Important " 26 4.00 .8645
, Not Ili\f!uztant . 1 . .3.90 -
£ w " ‘Important 2. g : '29 L3277 .5615
N 4
: Uncertain. *. . N A Y3.67 .6967
£ -5 2.82

.4087




4 e DF ~ spmor,,/ MEAN F
L\/ e v SQUARES / SQUARES ' m\'no PROB.
4 X

N ! 90 -

_TABLE 8~ - -,
e il

BNALYSIS OF VARIANCE. UTILIZA’!‘ION AND PROMbTION
CATEGORY BY IMPORTANCE OF CONS%TATION WITH THE
TEACHER-LIBRARIAN IN PLANNING INSTRUC’.\‘ION S

‘SOURCE

Eetween Groups % -4 6.1630 1.51‘()8 A&.SSQ‘% .093/5?‘
. : . 4 o ? )

With:m roups ., 117" - 50.4978, ' .431%
AR
Total ' 121 . 56.6609
N ’ P . ~
v N
A
* . p..<.05

This “same '-an‘aiysis of the  frequency—of ‘Gonsuli

tation with the teacher-librarian in plann:mq instrue
/éion revealed that those ° teachers who eng'aqe :.n, his

practise most’ often rate the f\gctxon ‘of c¢urriculum, and

inscrq ion as ,_s{ignif_icantly mo:a_:unpoxtang than the

other six caéegories. Tables 9-and “'10 present. means .

.and standard deviatmns as well as analys:.s of variance

ke
reapect:.vely. Thi% f:.nqu seems to suggest that those

’ heachersv appear to see a definite role for ‘the: teacher-

* librarian. as_ a resulc of frequent— [?.L’annlng of 1nstruc—

tional\ccntent. ‘i v U, ttL T

—

g



. TABLE 9

»

'MEANS AND ‘STANDARD' DEVIATIONS: CURRICdLUM AND
- .

iNsTRUCTION BY FREQUENCY 9" CONSULTATION wITii THE ..

\ 3
BY FREQUENCY OF CONSULTATION WITH THE TEACH]

. g -
. TEACHER-LIBRARIAN
. : ; .
~ A ; T
T 'FREQUENCY OF = EY y
- CONSULTATION, - * - N. X, \ “sp
A j T
Sometimes; ‘265" /3.48
Oftén. 1,30, [y 73.86
" Klways o Sl §.17 -
—
- ' TABLE 10 § 5

ER-LIBRARIAN

E: | A
ANALYSIS OF VARIANCE: ''CURRICULUM AND INSTRUCTION

\SOURCB DF

SUMROF

SQUARES . SQUARE4 RATIO PROB.

" MEAN,

F

F

~ Between Groups- -2

- N ;
3:8562 ° 1.9281% 3.978¢" .0219%/

.Wi.thin ‘oups 95 46.0361 ' .4846 =
Total . ‘97 49.8923
AR :
L*p<.05 2 UNS &
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[§ Analysif of va'nance also. demonstr,ated sigmf;cant

difference»as it pertaips to \ﬁe :elationship betwed

teachlnq qualificationa and the _professional dayelop- .

. menc category. Teachers who hold a foutth grade”teath-

J.ng cextifiqa e or-less (i.e. four years. of university .

training) see the teacher-librarian\as havan a 519—-
nxf;cantly more important role to play\ in the area of
professxcnal deWepment ( ’l'ablea 9 and 10 presenc
_mearts and standard deviations- and one way analysis of

variance for teaching qualeu!ations by pxofessional

development. It appeara that "less“ quahfied teachers.

see ‘the teacher-l;brarian as-playan an imp’ortant role ¢

eqst of new xesearch findings :elated to

teachinq and- leatn:mg ¥ ® = .
Pl ¥y ) S =
N N = 3 . g
K _ - \
7
e .
i 4
* . : '(’ L] .
- P o
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2 YN =i g s

P

- . e -

B = 1 . TABLE 11 i

. . : -

D o TP -

R | +MEANS. AND' STANDARD DEVIATIONS; - PROFESSIONT\L
L

- \‘/ navm.of" MENT' BY 'n;‘xcnms GUALIFICAT.

TONS

- : +
- TEACHING QUALILFICATIONS
(TEACHING CERTIFICATE _ \
. .LEVEL) X \\
" * Level 4 or less ', ‘o 9 <4167
Y., . Level-s a2l ., 3.625 A
) LLevel:§ ;. & g 3esB
' Level 7" I 19 ©'3.786.
4, : LA
senged 2 j B p T E
- - - Teachlng Certificate level 4 indicates four; years .
,um.vers:.ty training, level. 5. . indicates ‘five! yeax:s
unlversxgy traxm.ng and so on. . 3
. 2 F .
. VAN s TABLE 12 . . E

ANALYSIS OF VARIANCE: PROFESSIONAL DEVELOPWT "

BY TEACHING 'ouyﬁ'xcmmng .

Within Groups 1¥0 '\ g80.9994  .4636

; ey
Total. 113 55.3581

- SUM OF MEAN F
SOURCE -, . DF" SQUARES SQUARES RATIO PROB.
Between. Groups 3 4.3588 1.4529 3’.1138

.w‘ozss?
1

cp<los . v




E :;ansidererl unlmportant. . i T ets B -

" the role.! ' .

iy o4

It 'is wox:thy to note that analysis’ uf variance did’

not ;veal any significant- d;ffeten%es in perceptxon of
the \seven xma]ox cateqories by prevxous traim!(uj in
1earn1ng ?alrcae courses’ at the diplema or qraduate
.levels. -Aowever, only seven | (7) .of the tedMers com—
prisinq the sample - populatlon had cmnplete

e

level courses whxle exght (8) -teachers .had complete

W
related graduate cou:s This small numbe: mqht cer:

»ta:.nly axpla:.n this find:.nq. ‘

'4"00 Qr. Qvef for any role statement ‘was xndlcative that

..the " task was consi ered impozt:ant wh:Lle a - mean of 3 00,

" or below was, tndicatxve that the ’particular task was

Table 137 demonstrates tha‘.a tutal of twenty-six
(26) tasks of the: seventy-n:.ne (79) tadks weral xated as

important. oIt is evident ‘that’ the tray.i:.tlonal role of

_orqanization and 'manaqement were ranked as first -in.

importance while mater;als selection was :.n" second

: place.' Th;s nnding is” consistent with Hauck's study

of principals and” teacher-librarians' pe_rception of:

e
o Accardan/to Hauck's (1985) criteria, a mean of
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Ozgan zation and Hanagenem:
Establish short and long range gdals for the

school library 1nxems of diserict quide- o

©_lines and achool o

)ectlves.

v

-

- Pre;ax‘é _and justify a h\u’dget whici\ reflects

- \
—the |instructional proqta\m of [the .school.
\ ‘

. ’ \
.. \
fecruit and. train studemt \volunteers._

; \
Provide an gnvironment conducive to learning.

;

|zary services. \\

Plaj for efficisnt usa of spaue, facuities,

pment and suppnes

l"\ Ll

P‘rov\‘ide‘ cataloguing for learning materials.

AN

equ. \
q —

pply .t‘echnoloqicql- advances {\:e school 1lib-




program. S Mool

() L i
Establish priorities for t}-;e school library
" " :

! . 4

Selection of Materidis™ |

Develop proceduies for th‘e‘ selection of

.learning resources which Imeet curricular,

infe ional’ and ional needs.

[

7 .
-Organize t&acher involv ment -in ‘the preview,

. évaluation and selection of learning

resources. B e,

: -~
- . o .
Develop criteria for‘the evaluation and "

selection,of learning resources. )
Help teachers to eKaluat_:e and modify exist-

ing ‘resources. to meet specific needs of

Select audio—visuul equipment and other
lipfry equxpment.

learners.

Analyze present and future curriculum needs

to select suitablg materials.
e

E \//4.34 ;

4.19




TN : o . :
" Professional Devélopment ' ¢ : - : .
) R . e . .
« . xgep informed about findings‘'of current P e d
o research relating to learning and instruc-
% SRR - . N
&7 N tion. . 4.19 1
. g N T s .. i ° it
curriculum’and Instruction : G
B }1 Keep abre: of new devel in cur- - - e
! B Fg . Vi B "
: }"& riculum. - : . 4.13 . i
" : / . g 7o .
/ 7 o % .
Be familiar with éufriculmn guides in use 12"
! b ; P ” X %
A : in’the school: . R fl Lt 407
2 F ) ) §
. e familiar with school textbooks. Ty 4.07 !
Utilization and Promotion e . -
Provide listening, vievy};}ﬁand reading g 25 '
guidance. - L o a.06
Inform teachers regularly about.new learning " i
% i H * - L
resources .and technology. 3 —_ 4.13
Perform regular evaluation of the schobl
library program. i — . f 4.17
F Discuss media needs with school staff. ° 4,07
s . ) N o ¥
5 - .
5 i .- -




Pravide informa A{gu‘ n’answer to quesnons

from student’s ‘and teachers. N s 4.31 , -
¥ iy . s s & w

Provide quxdance to teachers and students -

o™ S EF 1ocat1ng/!nfomat10n. Ly e, 448,

= 3)\',..‘_"_:4, . ¢ b g : '/ .
-+ pevelop a working relationship with public - R B

libraries and other butsidehr‘aan‘iz‘ati.}ls. %

(' 1.‘, -

g ik
» « le 14 presents 'a\lxstxng of 51x ‘(6) tasks
: cons:.dexed um.mportant. " These xtems olate td the
categories of prcfessional developmenf., curriculum and
Ta, ]
instructxcn, and- desiqn and productlcn respectlvely. , . %
b ) . ' 4 i ;
. » % - v
. : - ox g
- .
. ' - [ S
. -
L - =
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i RorEs” cousmsuu.uqmpoanur_av TEACHERS (X *.g:3)

Organlzatlgn and Hanage_ment

Recru:.t _and" train seudem: voluntee'

. wn.te articles in pxofessxqpal jcurnals to.

dissem.}.nate/ L 1deas o

g axeas as currlculum development and teaﬁx

‘;I'g‘—\ v

';.

Provide leadership in the prvduction.ef

X micrccompute: proqrania. '




i B s 1oo

Perhaps the,most strxk;mg findxng qf tlus table is

the 1orw ratinq qxven :c xnvolvement in curriculum and
insttuction Zna team teachlng.' This. 15, of  course,
¢ # s g & xeflected in the 1ow rankinq given to the major role
E cateqory of curriculum and 1nstruction.

The -remaining fon:y-seven (47) ' role  statements

then recelved a, mean rat;ng betveen three (3) and- four

.- " (4) on the nve (53 point Bcale. T’eachem rank ‘these

‘tasks as "qurly J.mportant" aspects of “the teachez\-

libturian s role.
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"CHAPTER 5 C =
'
" SUMMARY' AND CONCLUSIONS
X s
Summarx

Results of the study of teachers' perceBtions of

the role of the teacher-Ilibrarian in the Roman Catholic

'School Board fof St. John's may be summarized as fol-

lows.

‘Group 4: design and p'roduction. LF

Mean ra?ﬁ scores 1nd£cate that signif:bcant difer
ferences existed towards the ‘seven; magnr role ate-
gories. In terms of tieu' perceived importance, the

cateqories were ranked in the_ tollow;nq order:

-- Group vl: 1nfox.jmat10n servicesi selectxon cf mnter:.als,

and/orqanizaiibn and ‘management ; 2

Group 2: 1 tx izatxon and promonon,

Group 3: professional development and curticulum and

inst_xuct::.on; and ' i

T .
Teach ‘at . the el y. school level raf\ked

utilization and promotion’as sxthcantly more impot-'

cant than the :enmxmnq sxx cat:egones. s IO

Teachers whoy rate .the pxaFt:se of frequent:ly_

consultu\q vu.bh . he teacher—lxbrarian in; lnnning
:.néf.ruction as, impox.-tant, alsu rank the unuzation and
promotiot cgtegory as signiflcanﬁly more important ;than

the other six categories.
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Those tea}_:he{rs who frequently \c‘onsnit_ wit!x ‘the\z__
teacher-libxn"ian in planning instruction p:erceive' the
curricului® and instruction category as sxqru.ficantly
more important than the other, six categor;es.

Teachers who hold four (4) years university
trainan or less rank the pxofessional developmnt
category as sighificantly more meortant than t})g othex
six categories. 5

2 . . . 3
Conclusions .
Results y‘i.elded fryom the present _athdy sﬁgggst‘

that a d!-cxepancy exists ‘between . contemporary

—
philosophieu being emhraced by educational expetts ami

the practicinq realxty ofr the situation as it ‘exists
locally. Responses drawn from the sample pop\ilaéiop

tend - to" rank ‘traditional of the

: librarian's role as the most important components of *

that role, while the curriculum -and instruction . com-

. i - ~
ponent of that role received a significantly .lqwer *

r'atinq * This leads one to question whether- thea
teaqhe:s pe:ceive the teache:—libratian as a partner in\
planning, implementinq, and evaluating the curricul\m.

It was encouzaqing to *discover ' that teaching

ucolleaques at’ the slemantaxy school" level appear “to

view . the  utilization and _p:mnot!.on aspeqt, of the
teacher-librarian's role as  significantly’ impoﬂ:unt

since students should he_ mot'ivi\téd to. ‘develop a




as important

positive attitude towards the school library at an
. i

early age. : 2 p E |

‘It is also important that teachers who . consult

_with the teacher-librarian also rank. utilization and
. B : Ve
', promotion as a siqni_ﬂcantly important component of the

+" teacher-librarian's role; These teachers may well feel

that the . consultat:mn process has “yielded 'positive
: o

results forv_ them; thus, they »ccnteﬂdj that colleagues

“should follow: fuit. This\end might’ very' well be

rachiev'ed\.thr'qugh promotional activity’ on the part of

the teacher- (-

f\our [¢)) years university tr:

teacher-l.\brarlan as havlng a signlflcant role to play

in’ the' rea‘lm uf prafessional Eevelopment. " Thede

teache:s may xe].y on the teacher—llbﬁrian for the dis-—

sem;nation of research flndxngs and current develop-

ments in the area ‘of instruction. : S

. is also very encouraglng that a. large ‘percent-

age of teachers repbrted that they considér the utiliz-

_ation of library re‘sgui:ces and audio-visual equipment '

The act of consultiné ‘with . the 'teacher-

librarian was 'also }ated as' mportant.' “Teachers at the
local level’ appear, generq.lly, t8 be lacking in

prehgg_sion of the potential‘ rolé of 'the teacher-
J.J.braxian i instxuction. 1t is critical that teaching

atafi‘ * be educated regarding this putentiul,

ibrarlan-. ’ o g B e

; “‘. - is also quite meortan%eachezs who hcld‘

g of less regard the’
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particularly as it relates to #i\e'realm of curriculum

and imstruction.

As many authors have suggested,

i\o accept change, in this case, ‘change being ¢he newly

R P

defined role of the teacher-librarian.

suggests:

the main

.
»
To- change basic heliefs ig dif-
ficult. Individuals .who are being
asked to change must, be given time
to ~integrate ney ideas and given
personal support as they change old
attitudes...Those introducing such
,change .should provide empirical
'research whenevez possible to pro-

. vide'evidenct to teachers that that

the 'change 111 dimprove their
teaching (p. 211).. *

t against those who. are slow

'as Brown (1985)

=

communication is -

As teachers whq have, recelved indepth tra).nlng 1n 9

the art of communxcaticn,

11bran.an to acnvely educate fellow colleaques reqard—

the onus is on~ tha teacher—-

ing the contemporary xo].e cf the teacher llbranan, who-‘

has a valuable role: to pla,y as a partner.in the axq of .

educating students': ¢ ? ‘

Membership and active participation in. curriculum

committees would prove a valuable means to. this end;

¢ ;. e
particulurl; as it relates to - the provision of .‘infor—

.
\ 5 ot . 5
mation regarding: new. cux::xc}xlar approaches - and innova— “

tions.

Sullivan: (19<1) reminﬂs uﬁhat a great part of

communicatlon ldes\in the 'listening prccess.

0
Li s tening

to fellow teachers regarding their philosophies. and
g 2 A5

'\_\

A
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prefeired approaches and the like, may provide valuable

discoveries and 1ead to the develapnent of practising

partr ips in the i tional \ -

Adm:l.nxstrative personnel, both at “the build/i\r;g and
board level have an .unportant role to - play as well as
in  the prﬁrislon of 1n1t:._at1ve to change pexrceptions

through policy statements and ‘inservice education.

Administrét‘oxs for the sample popula'tion/@f teachers ’

have placed a hiqh pr:.outy;on the value of the school

library ‘redxa progxam, 'and have provided highly

qualeied library personneI as well as -a policy state- .

'v ment req?j\ng schocl library se:vices. The' task now.

b'flnancial restraint,/;t is particularly importan

11es ins ducating teachers to fully u‘i]‘.fize the wvast

_resources which lie at tne disposal.

The provincial~ Department of Education has a sig-
nificant’ role - to play in . this Communication process.

This agency has.trailéd .other provinces in the pro-

vision of .provincial policy statements clari fyigh - the
role of ' the  teacher-librarian.’ 'In’ these times  of

that

the provi.ncia]. government of Newfoundland and L rad}t

follow the lead set ‘by’ the provinces of Onta io and’

Alberta in the publicatxo(& of official docume ntqtion

nership' between teachers, principals, and
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.ggiichunt of the school's instructional pr;:qram,as’ we

pméeed into the 1990s. This should also be reflected

uurr.‘u'gh the provision of gualified staff .in appropriate

mmbers to the various school districts /éhmuqhont our

province, so that we may indeed move twaxds the crea-

tion; of a lifelong learning society.

Recommendations \

1.

Bised on this study, the investigator recomends

the’ following: ' : ®
®since the sample population of teachers were drawn '
7(rom an ux:ban school disttict who has plnced a"

“ high priority on school libra:y services, further

samplings - £rom a la:qer scope may indeed reveall
further significant’ dif ferences. \A pm\fince-wide
study -of all school districts would certainly
yield"a more comprehensive view of the situation

as it exists locally. -

This stuqu was limited to teachers' pe!ceppons of

the role  of the - tucher—librarian in a, .t

Newfoundland school dQistrict. Future studies

should also measure those perceptions as held by

admini and her—1ibrarians themselves
and campazé responses repo:ted'hy each oé these
groups. ¢ . =

All students enrolled in teachier training programs
should be required to complete a learning :ésqurcu
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course designed to provide training regarding the

role of the teacher-librékian and the resource

centre. This dotion would help to-emsure that
= " “future teachers will be aware Of the important

resource and be better- en:lui.ppedj to harridss. the

great potential of the teacher-librarian -and the

school resource centre. # : .
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TELEPHONE 7518530 ¥

Roman Catfalic Sefloct Boand fon St." Jolos -

v, . BELVEDERE
BONAVENTURE AVENUE \
ST JOHN'S, NEWFOUNDLAND:
Alc 28

o B | MEMOKANDUM -

Principals,

FKOM:- .  Ann Cody, Library Coordinator

A 'umz? ‘March 2, 1987° e L '

w7 Joan Sharpe, a.graduatestudent -in Learnifg. ;

s s B Resources at Memorial; i% -undartaking a study on: . . -
teacher's perceptions of. the role of the school '
_librarian. . : S g

She has asked our assistance’ ih the distribution angd
collection of questionraires necessary for her study.

Enclosed you will find a number of ‘questionnaires. o

Would you ‘distribute them to your staff and upon complecu:n
return: nhem co me?

. Thank you for your-assistance.

Ann Cody ' o - .
v berary Courdma:nr )

. 3 ) AC:msc : ]




Joan Sharpe '

Dear Teacher:

The intent of this letter is to respectfully request that you
participate. in a study regarding teacher perception of the
roles of the teacher-librarian in the educational process.

As fellow Coatisie your perception is of considerable impor-
‘tance.. All members of the hing community will certainly
benefit from insight :into“the s tvation‘as it exists locally.
When completing. the questionnaire, please remember that you
are not. evaluating the; ps.r!‘ormance of: your school librarian.
. You are, -instead, expressan your beliefs as to the roles pf
the teacher-librarian in gendral.' !

lease fill out all items on . the questxonnaue so that the,
imum amount of information' may bée obtained. All “infor-
mation: will be kept in the strictest of confidence upon
‘completing the questionnaire please enclose and seal it in the
envelope provided and.returh it to your.school principal. The
questionnaires will be collected by, the coorinator of school
Library services. :

I wish. to Express my sincere gratitude for your_anticipntc
coopera:xon in parucxpar_mg in thu ..tudy.

J
Y_ours sincerely, )

‘cxaduace Studpnt




Please Post
. X
( » March 27, 1987

bear principal:

I would like to extend, my’appzeciation for the coope:a- ot

tion . recently ‘displayed by the teachers who completed dues-

tionnaires. regarding their ‘percéption of. the 'role of the’
teacher-librarian. Local data will  certainly contribute to

the Cunadxan body of literature which.now exists. ;

g Unfortunately, ‘to date, only 40% of the questxonnaues-

have been returned. . I would like to respectfully ‘equest that
those teachers who have not. done so please take a few minutes
to complete and return the questionnaire to me ‘in ‘care of Ann
Cody - Coor(hnatox of School. L:Lbrary Services-‘at the school
board. Your .prompt response “will ensure that a reliable
* measurement will be. obtained.

Again, please ’ agcept my warm apprcciatibn for your
cooperation. 5 :
\
) Yours sinceralv.

¥ + . _uvan snarpe FICU
3 Graduate Student -

- Dept. of Learning G

T gt Resources - M.U.N. .




)
119

o
APPENDIX B .
DATA GATHERING INSTRUMENT - ' = ° -
' =4 : . o . w0
- . ® »
== . 2 : ' ~
: J Lo i
s : : .
! i .
b
! N




~ PART A - BACKGROUND INFORGNQION bt

Place an X by the response that most suitably describes your

situation. Remember that all information provided® will be

.confidential. Do not write your name on the survey.

= OFFICE
» / USE
. NLY
1. School ™ » &
2. Student Population 1. . 0 - 150 .
i © 2. 151 - 300 -
v . 3. 301 -w500 *
< S ” \ N
1 . . K 4. 501.--700 }
055 701i- 850: c i
S
6. 851 - 1000 1
d =, 7. ‘over- 1000 . 2
A g . = (=0
3.. Teaching Level ‘1.--Brimary h -
2. Elementary
. . 3. Junior High
- *.°% 4. Senior High .
. v L 5. Other, please !
 specify 1
& - N
. 4. Library Alloca!‘iun 11 Full-time .
< .. 2. Half-time 4
5. Sex . . 1. Male o
. e - 2. Female . )
6. Age . . 1.  Under 30" yrs. K
2. 31-40 yrs. . |
3. 41-50 yrs. '
4. sl-65 yrs. e :
T 5. 66 yrs. or_over _.. .8
-~ ) .




s

10.

12,
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Teaching Experience . 2 yrs. or less 1

2. 3- 5 yrs.
3. 6 - 10 yrs.
11 - 15 yrs. r

.
5. 16 - 20 yrs.
Academic Major
Teaching Qualifications ~Teaching certificate 4 or below
: Teaching certificate 5
L. n Teaching certificate 6 =
S

(a)

(a)

(b)

Teaching pix;g;kf,;qa,ce:r"‘

Do you as a‘teacher use school library resourccs in plannlnq
for classroom instruction? Y

.«No

If Yes, how often? _Sometimes Often __ Always
How important do you think sufh usage is?

Very Important Of Little Importance
Important . Of No Importance
Uncertain

Do you use audio-visual equipment in your classes?
* .Yes 3 #

If Yes, how often? Sometimes often Always
How important do you think usage is?

Of Little Importance
Of No Importance

“Very Important
Important . .
Uncertain™ o

‘
Do you consult with the teucher librarian when planning
instruction? ' Yes

¢ 5
If Yes, how oﬂ‘.en? Somethlfes Often Always-

i

PP




(c) How. important do you think such consultation is?

very Impurtam:/ Of. Little Importance
Importamt | Of No Importance
U/certaln

(a) Have you completed courses through :he Diploma
School Resource Services? Yes No

(b)_If Yes, how many? _ .*

(alkﬂave you completed any courses offered through
programme in Learning Resources? Yes s

(b) £ Yes, how many?

122

Pragramme in

the graduate
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PART B - ROLE INVENTORY
-

Please respond to each statement by circling the appropriate number.
Remember that we afe asking you for your perception of the
appropriate roles for the Teacher-Librarian. Your opinionywill be a -

n‘e“a‘_‘sure of relative importance and will be on a scale rhnging as

1. uncertain g .
. 2. not important
3. é]. ghtly important’
4. #fmportant fey J .
it [

5. very important
LIt is essential that you be discriminating in making your judqmcnts
about the relative.importance of each.
DEFINITIONS ) X 5 . i

‘Teacher-Librarian: .The professionally prepared person with a valid.
_teaching certificate and. library training who provides direct media-

services to--teachers and students at thE bulldlng level. i
School Libraky (also known as the -resource ceéue)r‘r,he room or
Suite of rooms which housas books, audio-visual materials and
equipment for the sehool. 2

Learnina Resources: Books, magazines, and audio-visual materials of
all types (filmstrips, videocassettes, kits, models, etc.).

Media Skills: The ability to (a) locate information, (b) select
sources aporopriate to the task and the students' learning ‘style, (c)
process i rmation, (d) communication information, (e) consult on

instructional design, and (f) produce media materials.

STATEMENTS d i ¥ ‘N
i, Estahhsh short and long range goals for the ° 7 2 3 4 .5
ol -Library in' terms of district guide- .

1: es and school objéctives.

2.. Involve school staff in evaluating the effec- 12 3 4 8
tiveness of the school library. program. ! )

3. F.slt‘ablish written-policies and procedures that 1 2 3 4 8
achieve_the goals of the school library program. ° : 3

Prepare justify a budget which reflects the . 123 48
instructional program of the. school.
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22.

23,

Supervise school library staff.

Recruit and train student volunteers.,

Propare regular reports to the prxncxpal on the
school library program.

Provide an environment conducive to learning.

Apply technological advances to school library
services. :

Plan for efficient. use of space, facilities,
equipment and supplies. R

 Provide cataloguing for learning materials.

‘stablish priorities for the school Litrary
program.

. Recruit and traxn parent vclunneers.

. Co-ordinate the acquxsxtion oE mlcroccmpur.ers :
.for the total school

SuperVise student usa_or microcomputers.

. Assist in developing ‘a philosophy for using

mictocomputers in schools.

. Develop procedures for the selection of learn-

ing resources which meet curricular, informa-

tional and recreational needs.

. Ordanize teacher involvemept in the preview,
evaluation and selection of. learning resources. .

. Develop criteria Ecr the e\aluanon and selec-

tion of learning rgsources.

3 Develcp a written policy for selection.

. Help téachers to evaluate and modify existing

resources to meet specific needs of learnerse

Help teachers and learners evaluate self-
signed and self-produced xnscructxonal A
materials.

Lovolve Gsers in the evaluation and selection
of equipment.’ .

. Select audiovisual.equipment and other library

equipment .




—
P 25. Involve school staff in developing policies for 12 3 8 5 -
e selection of instructional materials. P
£ 26. Analyse present and future curriculum feais o ic B 3 4 s
select suitable materials.
27. Provide leadership for selection of micro- 12 35 4 s
computer software for total school program. . \
28. Assist in developing policies for the selection .1 2 3 4 5
of computer hardware.
29. Keep informed about Eindings of current re- 12 3 4 5
search relating to learning and instruction. f
N~ - 30. Disseminate findings of current-research re- 1 2 3 ‘4.5
a lated to instruction and learning.
© 31. Use knowledge of resgggeh findings akd current foaT et D
developments in technology.to stimulate educa--! . 5
tional.inqovations to improve learning in tne,
school proqram‘
i3 :denmfy problen arehs a4 initlate research 172 3 4§
studies related to the use of learning g
resources. ‘
33. apoly Specific research findings to the devel: 12 3 H
opment and improvement of media services. s Ya
34. Participate injprofessional organizatidns to 12 3 a4 s
keep ahreac//f new issues/knowledge.
35. write icles in professional journals to dis- 1 2 3 4.5
seni new ideas. : )
36. Plan and devélop units, of instruction with 123 4 s
teacher. :
- : 37. Plan a program of media and study skills inte- 12 ‘4 s
grated ,with classroom instruction. ¥
38, Teach media ®kills and media appreciation - 1°2 31 4 5
experience integrated with classroom instry
tion to large and small’gfoups. X
nate specxflc teachmq units to 1nteqra:e 1 2 3 4%
e efeccive use of learning resources with E
classroom instruction.
40 Design and conduct in-service experiences that 123 4 s

‘facilitate -effective use of media.
[ 3




41. Design and conduct in-service gxperiences to

42.

. Give orieftations to new teachars.

demonstrate effective co-qperative planning and
teaching,

provide curriculum related-fook and media
presentations that are correlated with specific

teaching units.

."Provide ‘leadership for specific programs ‘to

promoté .the school's reading program.
Keep abreast of new developments in curriculum.

Berome directly involved with Vteachers in 7
diagnosis: and prescription of learning

-experiences. o

Be familiaf with cur
school. .

Be familiar with sechool textbooKs:

-~

. Become involved with teachers iR the evaluation '

of learning experiences.

Assume the full role and responsibility of a
teacher. by providing leadership in such areas
as curriculum development and team teaching.

pParticipate with teachers in the analysis of
students' learning styles. "

Advise students and teachers in media Gesiqn,
and production.

. Supervise the production of materials.

Assist in the evaluation of media produced.

i i -
Provide’ appropriate raw Material, tools and
cquipment and ready access so that teachers and
learners can use them to create and learn.

. Give multimedia presen{anons to déﬂunstrate use
, of media.

Plan and ccnduct workshops to demonstrate audio-
visual services. R

Demonstrate the operation. of -audiovisual
equipment. . N

ulum quides in use in ‘the
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o mscuss ‘media“ needs un.n sc:?,k 'staff.

Cr <
59. Carry on discussions with product plannerd to’ © ¢ 1
Jinform them of educatxonaL needs. -

o
)

Provide leadership ‘in the productxgn ‘of migro-
computer”programs.

61. Ercourage and partxclpat‘.e in teaching students to ® 1
communicate and -express their ideas through a
variety of media. BN

62. Provide listening, viewing.and reading quidancer St

“63. Develop an informational and public relatiops-
- program for staff, students and the commiunity.

D€ bulletin boa'rds dlsplays and other : .
publicity materials.

65. Inform teachers regularly. about’ new leanung. T
. resources ani t%shnuloqy. . :

66. Plan special ‘themes and.ac! and .invite © .3 .1
teachers tg have. théir students pa:tu:xpate. LIS

67. At teacher*s’ request, visit:classrooms to L
observe activities dnd make. presentations. - - - f‘
1

68. Iavite teachers to'visit the school library to’
observe particular ,lea;mng activities -and

technoloqy
69. Idéntify and prépate, solutions for such potens - 1
.+~ .ial problems as censorship, mas and sterao-
typing. e ¢ .
70. provide medxagxaphxes and 1péakibnal tools &~ 1
permit access .to avaxlable zeseurcesiand
1n£ormatlon s
71. perform regular evaluacmn of .schiool library *
_ program. 3 I

3. -P:ovxde ipformation in answd¥ to questions from w1

students and teachers. " ,
74. Providé duidance to téachers and studem:s in P

locating information. ¢ <
75.. Develop a working telat.jonsh'xp with public i

libraries and other ‘outside otga‘nizat,!ns.

I, |
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Assist teachers to incorporate cutside resources
into learning experlences for students.

Locata and acquire specific m(orudun and
resouxces outside the school.

Facilitate access to resources by usirg
conputerued data bases.

. Participate in. doopefating :haran of Yeacaiig

resources -inside the school distric

3 4
3 4
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