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G : ‘This sﬁudy wag prepared iq i'espox;sé to a body ‘u! research

which was shown that many unilingual Enq).ish tapéhers feel the

mplementatmn of French immersion pregrams may place their-

v N jobs. 1&\ jeopardy. < In 1ight of this in!omutinn, - an
investigation of the attitudes»gt teachers- 1n.uewtoungiland and

L “ the ' impl ion of French iMersion

= programs ‘was undertaken; . T o 4

% Uy An atten;pt was mad‘e by, means of ; questionnaire, to
identify . any’ factor contnbuting to those opinions. "The'
questionnaite designed @he study\was distributed tu a

‘.random sample of 250 teachers in the Province of Newfoundland - 2

-and Labradcr. A detallqd descr;p\:ive analysls -of the

o quest;onnalre was undertuken. on the, basis' of tha mrrent R
[

literature, a numher of 1ndependent vanables were examined

as they related co attltuaes. seventeen valuahles havinq to
do wn:h the per; 1 qn of‘iﬁ"ﬁere

i identified ‘in Part I of the questionnaire. Fourteen varlab),es' -

| dea:l:mq :wn:h the schoo " of the ! were

_ut;lized from Part II of the questxonnaire. Oné-w&y analyses
of varur\\ce were used to test for s'tgnif:Lcant differencas ‘of
opinion based ‘on  school charar:tenstiq and ba(}kgr‘aund
characteristics while lﬁsir multiple regressiqn (stepwise) '
were utilized to  examine factor:; -influencing’ these.

differences.




'l'he descriptive analysis »;.ndicated that teachers are n(}lt
well-mfcrmed about French immersmn and are not aware of its
ptactical 1mplicat:wns. Teachezs strongly supported‘the idea
that the major aqenc;es associated with French curriculum
planning and teacﬁex'- welfare become more actively invelved in

French immersion. plannin'g.

The application of the one-way ' analysis af variance

xdentiﬂed significant differences of opinion zmong teachers

based upon tleir school . J from schools

having a ‘smaller humber of teachers were more negative towax‘ds
 French immersi:rm\ as were respondents fram areas where French '
immersion had been implemented in the d:.strict. Teacher'sr
background 1nfomation 1¢entif1ed resxstance ta the program

« from ;reas_where there was a lack o; contact with F_rench,
_tedchers. whose bac)gg;g\ind was in social studies “and Eﬁglish;{

and frmn department heads. : S

The multxple-regx:éssxon analysxs connmed the hndings L

“of ‘{he one-way analys:Ls of varxance, however it also went on

to demonstrate that t‘eachers who inhcated a wlllingness to

retraxn were ‘supporters of the allocation of resources for
. French ingmers_lcn. Respond%nts_ with a background in'science
and in subject areas outsic%cthe ;uaainstream subjects v;lere less
tolerant ‘towards the all ation— of t‘esuurcés for - French
immersion. TI analysis'alsc,identified an elitist elemet\tl
Resps:)nde}\ts ,&é had a posxtx.ve attn:ude towards French

immers:.on in general would be supporters of epecial prograns

S iii




_buf: at ‘(‘.heA ;;me,time would be criticq]. of the resources ’
ravailable for such programs. . );JY s By e

As a supplément to the analysls,:» an at;:empt was made (fo .
compose a profile of teachers who indicated a wil}ingﬁeﬁs- to
retrain to teac.}\x French ,and/or French immersion. "loung tr‘:
middie-aged teachers whbl,had some experience with French and ,

exposure tn ‘the cu; t:ure appeared willing to retrain, '.l'he 1dea

;of, 'retrﬂln»mg appealed to more women than men. *.
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CHAPTER I - \
N THE PROBLEM e

i X Introduction

] 2 The first French immersion program was introduced to

. canada in 1965 at St. Lambert, Quebec. Ten years 1atér,

*  French immersion was impl in land and Labrador

x at Cape St. George on the wersc coast of thefp‘x:ovmce. since
its inception in 1975, the program has grown significantly

from 30 students in 1975-76, to 2;953 students in 1987-88

(Department of 'Educat'ion, 1953- 61). j
™ While the pragram has been regarded as bean highly
successful, its rapid growth and popularity have brought with
it many problems. n a natxanal survey bf c‘anadian schcal
boards, . ‘the tﬁanai\an‘ Education Assouatxon . repnrt!d
demog‘rap ic and dislocutian problems'n{vith respect 'to the

implementation of immersion _programs (Nagy, 1986: 3)., The

bi .problems 1 ) were statf:.nq., teao\ler layoffs -

- and opposition. Other major difiir:ulties idsntlfled were

~ & '
program and curriculum, transportation and 1ocation.

Newfoundland and Labrador faces these same problems.

v Perhaps one of thﬂ most crn_ical concerns from a teacher's
petspectlve is the questicn of job- displacement associated a5

with the implementation of “Frenck :unnersion programs. Over

the past 325 years, there has been a éharply declining birth

race”which_ has resulted in a smaller.school population, (Riggs, .




vith respect to job security.

1987: 1). This factor, coupled with the successful advent

French immérsion, has caused serious corcern for many teachers

Rationale
& 4

While ﬁ]\xere have, 'been mdny surveys. carried out on

parents' and attn:udes« S Frehch immersion very

little researcl:! has been carried out to aate in the area of

teachers' attitudes towards French immersion.. =

Firstly, the Report of -the Provincial Policy Advisory *
" committee on F‘rench Programs has considerable implications for

teachers, although the report has been accepted. only in

principle. The ‘récommendation dealing with -teacher supply

‘pertaining to Frerch language educaﬂun.\sarves to illustrate

the emphasjis the Depa;tlént of Eduuu\qn may be placing on
teacher retraining. It recommemds that the Department of,
Education develop a policy for the training and retraining of
teachers involved in French programs and that this ‘policy bei
given priority over all other areas of French -language
education -(P.A.C. Report, 1986: sé). While this is just one
of the, many recommendations outlined in the revpai"‘i‘:,' it
illustrates the pressure about to’ be plac'ed on teachers who
are dnvolved in any way w.d.th the teaching ot. l:‘rench.\

)

>
Three specific cunsidérutiona' motivated . this study. |

'\ .
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i Secondly, "the policy ofythe Néqfoundland Teachers '

f} Association on French immersioh and French second flanquage B

pfogx;ams affects teacher job security. .It: state& .

French  immersion is a program - that works 4 -
exceptionally well for children, but unfortunately
progran that may work against the employment
opportunities of English speaking teachers....
Although oversimplified, it is fair to say that
every early immersion class means the loss of an
£ English-speaking Feaching position. (N.T.A., 1986:
. 2) ]

L “ e
Even though the N.T.A. recommends that school boards use

i present personnel for French immersibn teaching, i’.his-

stipulation cannot alwéys be met. . School qu"ards someti_;nes
* hire teachers from v'oultside the Province F}enc}; immersion
positions.’ While the N.T.A. supports the position that n‘o
t;acheg sha],i lose his/her' job. by virt\.le of ‘the introduction

of French immersion in Newfoundland, and Labrador, the fear'is

2 ever present that English positic;né are in jéBpardy when
Prénch immersion is inn’-oduced into a school district.

s The third consideration was a report by the,Canadian
Parents for French, St. John's Chapter (Pope, 1985). In it,
Pope contends that even after over tem years:Gof French
immersion 'proqrams in tl;g Pr?vince, ald.;quat:e planning is not

being done in anticipation of the continied growth of French 4

' dmmersion. 1{\ the case of unilingual- English speaking
. teachers, they still do not know how job displacement,will be :
" NG . 7 .
dealt with by school boards.

e These three reports discuss the quéstions of teacher

supply related to French instruction in the Province. This




study is based on the asumption that teachers th;msalvas would
have a viewpoint about teachei supply- for‘i’rench programs, and
the implementation ~of French'f‘programs‘ in general. This
research was undertaken in orq;r to identify the teachers

point of view.

Research Questions s

.

Data were collected by means of a questionnaire to

determine: §
a. what' the avex'ag‘e teacher in Newfoundland and
LabFador thinks about French immersion, and French
. progran implementation in the Provinces Yo
b.  whether the inforhation teachers have about the
d French immersion program is vali:d Anformation, or
nisinformations, omn #
C. to whatfxtent teachers' views about French prograns
are responsive to selectéd per‘sonal charac‘teristics,’
¢ and s ' . " |
d.’  to what extent teachers' views about Fremnch prograns .

are respnn/sive to selected school characteristics.

Bigniticfﬂc‘s\ of the Study ) - o

v . 4 - .
This study should provide inter‘prgcive da[a such as the

Characteristics. of those teachers who

pport French

=3




immersion, the reasons why teachers view favourably or

- ]
*  unfavourably the implemé on of the and the type . 3

of teacher who would be willing to retrain, which would be

helfful to the major organizations involved with the planning

|
and implementation of French programs in/the Province. These

include: . .
a. the Department Education in the ‘area of
curriculum and planning; :
b. the Newfoundland Teachers' Association in the area - ;

of teacher welfare; - 3
¢ c. school boards 'in the area of providing appropriate

-information and effective in-service for tedchers;
¥ fat

) » M
Y . and . oz v
- .
3 a. Mamnrial Unxversity of Newfoundland in the"hrea of
% : teacnar traininq and retrainmg. ) >
Limitations of the Study
et ) The first limitation was the design of the questiom'ﬁire

itself. While it was based upon current literature and the

concarns of the teachers, many other areas .could have been

looked upon as important by other researchers. Secondly, the

study was limited to h in 1"}6 and L and
might not ;necessar_ily_ be: representative of opinions' of

' teachers elsewhere in the country. Therefore, the conclusion -

, cannot be generalized to all Canadian teachers.




o . . Definition of Terms

French inélrs:lon. A program designed for English

spéaking’ students in which ~ French is the lanéuu'ge of

instruction in the classroom for all or some of the subject.
areas, and as much as possible the means of communicatich. in .
. the school environment (PiA.C. Report, 1986: 37). ) >
i - na’gic French. A program of instruction inwhich students PR
study the various a‘spécts of Frenc}rf ‘language during a

- regularly scheduled time slot as is done in other subject

areas’ (P.A.C. Report, 1986: 31). 'Thigjrogram is sometines
. .

. reférr'ed to as the core Frsrgch program. 3
. Core French. A term used intefchangeably’ idit)l basic
' French. - . A - :

“ = - Extended French. A progfam of inétruéticn in which
studénts study the basic French ‘program, plus at ledst _org

: Bthir complete subject vwhere content Qgid ‘instruction are given

entirely ‘in French (P.A:C. Report,.1986: 35).
~

, . i

e organization of the Thesis

- = 5
This introductory chapter has provided the background to

| the study, posed some basic research questions, provided the
he‘cess_ag:y definition of terms and acknowledged the limitations

of the study. In Chapter II & review of thé current "

literature will be presented. ter III will report on the

.design and procedures folldwed -in theé study. Chapter IV
; v ' | - ' 3
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presents the iindinqn of the study. The final .chapter deals

with the conclusions of the_study, prw'ides a summaxy, of the’

thesis and makes some recommendations.
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\ CHAPTER IX
- ’ REVIEW OF RELATED LITERATURE '

 Introduction

- ‘e
The'study Sf French has undergone a tremendous change “ih

'the past 30 years. Students of Pfem:h in the late 1950's,

upon qraduation tro high uchool, Hould’ have been able to read

and write the 1angu qq' fairly well, but it was unlikely that
- they would be nble to L:axry on a’ nomal conversation with’ a
. French—s_peakinq Parsun Gradually, ideus ubout learninq a
segcnd’ 1anqu.aqe stn;t d " to chanbe moving away from the ,
memoriz‘ation techniques of- the 1ate 1950'! t:owaxds a more
direct or natural appruach tg tenching French, lled,
"immersion". This npprohc'h’ was initially explored by a
prominent McGill Univarsity professor, Wallace Lambert. Mr.
lva‘mbert was ral}}ng his children to- speak both French’_fnd
Englxsh hy sending them: to French .schools while using only
English Hith them at home. He believed that' being tauqht in
the language one did not speak at home was the best way to
bewmé, bilingual (i:apkin, 1983: 3). Eventu_ally, a small group
of English-speaking parents, the St. Lambert Bilingual School
Study Group under the ch‘aigmanship‘of Olga Melikoff, guided
and gave strength to the development of an early immersion
program. These patar;ts formulated the curriculum p‘att:ern for
early immersion and.for céntinuing bilingual education which

© would extend throughout their children's schooling (Stern,




1978: 837). At that time, the idea of receiving a "language,

bath" in order to (learn a second language was Viruly
. . . /"
revolutionary (Canadian Education-Association, 1983: 11). The ‘(//

of on ion developed by the St. Lambert /

parents has formed the basis of early immer®ion programs ,/'
= /

almost everywhere in Canada (Stern, 1978: 837). - !

Evidence from Reseéarch . o Z -
Since )}ts inception, immersion has been scr\'ltinizq by
evaﬁluative researc}; st{xdie; and by max‘ly prominent résearchers’
such as Lambert (1974b) , Macnamara (1972), Tucker (1976),
Lapkin (1978/79), and Swain (1981b). The evaluative reseprch
studies of the first two. St. lambert immersion classes y
Professor Lambert and his colleagues became the model for most
of the subsequent evaluations of 1mmersion programs (S\;e;;.
1:978: 837). French immersion is ’probably one of the most b2
thoicughly investigated educational innovations. ‘ An’
examination of thié zesea;-c‘h co! isé%ntly ‘reports‘ and .
documents the success of ;QA;L?A. Almost ail
significant and current research speaks positively to) and N
supports, French immersion as a successful method to develop ‘
bilingual competencies in c}_xildren (Newfoundland Teachers'

“-Association, 1986: 7). Evaluation studies carried out in the

Province pf New land and L by Netten and Spain

(1982a) (1982b) have reached the same general conclusions.




International Panpactivd N

« From an international perspective,- the St. Lambert

Experiment has become a 1 in French lan education,

not only in Canada, but around the world. ersion prod¥ns

have been modelled on, the st. ‘ert experiment now
; .
exist=in every major city in Canada outside Quebec and in a

dozen cities-in the United States (Carey,/wi984: 246):
) A

canadian parénts for French .
With the development of such a popular program as French
immersion— parents began taking an act:ll‘{e Fole in their
children's education." The Canmdian Parents "for French
(C.P.F.) was founded in" March, 1977, by a group of parents
from aoross Canada, "dedicated to the improvement of French

secoﬂd-languaqe instruction in Canadian schools" (C.P.F.,

1979: 145). Memhership in the organization has grown from

. thirty-five founding parents to we over five thousand

parents representing all of Canada. The goals of Canadian

Parenbs for French are: ‘ﬂ =
1. To assist in ensuring that each anzdian child
has the opportunity to acquire 4s great a

knowledge of the French language and culture
as he or she is willing and able to attain.

2. To promote .the best. possible’ types of
French language learning opportunities.

3. To ~ establish and = maintain - éffective
communication between interested parents and
educational and government authorities
concerned with the provision of French language
learning opportunities.

(C.P.F., 1979: 145)
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The canadi’;n Parents for Fren& 5rganizatinn has become
a stranz' lobby ‘group and has been guccessful in pressuring
school boards to establish improved second language programs
\tor children in various regions throughout Canada.
\ g%
Types of French Immersion Programs

Lapkin' (1983: 8) states there are a number‘\ofv individual

~ differences between French immersion programs in various
primary, elementary or junior high schools across the country.
Generally speaklnq, however, these programs can be %w;ded

into three basic types: early, partial and late immersion.

Early Imersi’oi:

Students in early immersion are tauq_ht entirely in French
as soon as they enter” kindergarten.-. Engllish is introduced in
grade 2 or 3, or sometines, g’rade 4. Instruction in French.
is then gradually decreased until, by the grade 6 to 8 level,
approximately half the school day is in French and half is in

English.

3

Partial Immersion 5 s X
stude¥s in partial immersion spend 50 percent of their
time studying in French, starting in kindergarten or grade 1 -
and continuing through tb grade 8, and the other 50% of their
time receiving.instructions in the regular Ennilish curriculu{m.




" Late Immersion

Students in late imme sion take at least 50 percent of
thur subjects in French fot a' year or two beginning anywhere
from grade 6 to 8. These students._ should have had’ at least o 1S
one year of regu}ar French instructién before entering the
1983:

program (Lapkin, 8). »

A variation of the 1mmersio;\ concept is the no’ticn of .
Extended French. / . R

Extended French % : o

Students in the Extended French program begin the program ’ -

at Level I in high school and continue through to Level III.

.‘s'tuden'ts study the Basic French “Prégram- plus at .least one

other complete subject where content and instruction are given . S

N

entirely'in French (P.A.C. Report, 1986: 35).

on 's

The 5uccess associated with French immersion programs
“has been phenonenal. It is therefore not surprising that both
the students enrolled in Frepch immersion programs and the

teachers Of the programs .have expressed posit]_ attitudes

towards.French 1mmersxcn. Hian (1984: 14) . when referrinq to ~ s

French immersion students in Lawrence Park Collegiate

states ' that student achieverfent in

¢

Institute in Toronto,
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tests, examinations, winning of prizes and awards is abc\}e
average in both English ‘and French subjects. One early
immersian student in ontario stated that French J.mmersmn had
helped him recognize and.compare similarities in both Enqlish
and French. A late immersion student in Newfoundland and
Labrador stated that knawledge of French had a good :mfluence %
on his English. He' felt as well that his grammaz swould
iig\prove even more if given the opportunity to learn another
foreign ianquadb (Mian, 1984:‘45).

stdy  of a:":iz(ndas of late immersion students in

Newfoundland and Labrador conducted by Drover (1988: 99)
" ”

1ndlcated \_/ery'pcsicive C ions of 2 their
French immersion instruction. ’ ’

. E‘x"fench immersion teachers have fr.eque‘ntly :expressed'
satisfaction about the student's success within the, French
imersionnciassrotzm. Lapkin al:Ad Swain ‘954: 3) statéd that
French immersion teachers indicated a general satisfa?tidn
with the prugram, affd in particular,_ student's pride in
speaking French, success in secondary school and the pos;t;ve
attitudes of parencs, §tudents and teachers. Edwards,
Colletta and McCarrey (1980: 201) stated thaf the attitude of
teachers towards student's learm.ng of French in an early
umnersion program was posltive. The French immersion teachers
themselves have become hic_;hly regarded in the light of the
ilrofgram's suc'cess. 6badia (1994~ 15) stated that [French

immersmn] teachers appaar to meet the challenge better \:han
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others and never 1lose their drive or enthusiasm. Drover

(1988: 108) found in New: land and L to be

very satisfied with their French immersion teachers. Obadia
also goes on to say that the linguistic results obtaineé in
an immersion class are more tangible and therefore more
satis'fying and encouraging-for the teacher and pupll than
those obtained in a traditional core French class (1984: 17).
In 1light of these ;ésu‘its parents have lobbied' to ha‘}e.
programs such as French immersion implemented in d;verss

regions across Canada.

Probloins Assodiated with Program
7 . BN

One of the egrliest immersion experiments was discouq:ed
to have taken p}ace in Quebec in .1955, While the program was
heraided as a . success, concerns were also. voiced.
Recollections from thé program initiators, sounding remarkably
like experiments today; were reported:

...7pans'ion limited by pxoblams‘ finding
ch-1

h-

lack of Fren material,
concernsfthat students would lag béhind and surprise
when they excelled in both French and English.

(C.P.F. 1985: 5)
Problems associated with the implementation of French
immefsion, therefore, are not new. However,'v{hne recpgnizing

. -

the merits of French immersion, the problems which accompany
the implementation of such a program need alsd to be

identified.




Reluctance to Change
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One such problem associated with French immersior; is the

reluctance of educators to change. McGillivray (1984":

9

LS .
. the xjes;'.stant attitudes of teachers,

states: -

Educators are notoriously reluctant to change.
Whether the change be one of programme (e.d., ‘New
Mathematics), of teaching strategies (as required
in open schools), or of technology (e.g., the
overhead'projector), it seems to take years before
it is generally accepted by teachers and common ir
most school-systems, even though most educational
innovations come from teachers themselves.

26)

However, Morawa and Sheathelm (1984: 1), while conceding

that a major factor in the dilatory ;‘Sace of- school change is

also maintained that

VA + there é.re numerous examples which suggest that the way changes

are introduced in a’school fosters conditions nurturant of

negative attitudes.’

from

« programs ' have grown "

-~ . s
idence to support this theory comes

Pope (1985: prefacg) who claimed that while immersion

ike Topsy" in the province

of

Newfpundland and Labrador,. they have not been follcying any

) 6verall plan.

McGillivray (1984: 26) points -out that:

...umnerslon req\ures a total revision of

curricula, an almost total replacement or retraining -~

of staff, major revision in school attendance
boundaries, ‘and initially at least, fairly
substantial additional expenditures. There are few
guidelines for immersion prepared by ministries of
education,.teacher training programs are inadequate
and there is little commercially produced materlal
specxfically\for immersion. .

If, as Dobell (1986; 6) states, the need is for universal

access for ;mglophone children to "useable",Fx‘gg;h education,
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then adequate planning is essential. This method of

systematic implementation might serve to lessen the "nstiative
attitudes of teachers' refetreg,‘:o by Morawa and Sheathé&lm.
Displacement of Teachers .
# Within ‘the anglophone education system, negative
attitudes towards French immersion programs are frequently
felt. Cazabon et Cazabon (1987: 7) state that the unilingual

teacher 'has become the neglécted mindrity. .Due to the

dramatic increase in immersion enrolment, “the number of
unilingual pnglophone teachers is dlmlnxshinq.s These - —

researchers eel that more attention shduld be given to those

teachers affected by the new demand. 2y

In a national survey conducteéd by the Cunadlun Educa\:xon
Association (C. E a.), school boards across Canada were asked
to respond to a quest_mnnaire ccncerninq the effects or French
immersion on school boards and Qn regular French co§ programs
(1983: 5). Numerous cases across Canada demonstrated the
anxiety and fears shared by unilinguai teachers. ' In Burnaby :
school district, n;mber 41, new staff must be hired for /q\q
immersion programs while district staff reductions number from
20 to 45 teachers gvery year. Boards mentioned problsms'with
.school staff ;ttitudes (C.E.A., 1983:,23). Principals in the
county of Strathcon} School District number 40 in Alberta w’ere
re’luctan_c to accept the [French 1mme‘rsion] program in their

schools because. regular teachers were not in favour of the




program. The board faced staff dissention and backlash from

teachers being displaced by immersion teachers (Ibid.)‘. The
East York Board (Toronto) reported that one of the main

problems was the antir-immersion sentiment expressed by the

staff who saw themselves being replaced by immersion teachers
(1bid.: 13). )

~ D

Nagy (1986: 12) reported that, of teachers who were asked"
about effects c;f French immersion on staff morale, about 60
percent of each group of teachers in the survey félt that
there wﬁ anx’ieyy and/or resentment due to the immersion
program. 'ﬁe Federation of Women Teacher's Associati‘.onﬁ of
ontario (1984: 13) argued that t:_qunsion of French-as-a--
seccnd-language programs has had an adverse effect on_

elementary ‘teachers’' ‘morale. :

In the Annual Repcrt on the Evaluation of Second Language

Programs in ottawa (1975)/, Edwards and Smyth reported that

there ‘was a ténder[cy for English te 's to perceive French

as being f . MacKinnon (1983: 1) commented

- that it was not untrue to state that every early immersion

class created in the province of New Brunswick meant the loss
of an English-speaking t_:eachinq position. (It ts the po?icy
in New Erunswic’k to employ only native French persons to teach
in I-:tench immegsion classes.) It therefore stands to’'reason
that in the survey conducted by the canadian Education

Association (1983: 23), as mentioned pPreviously, there was *

L4 -2
evidence of a persistent current. of teacher apprehension.
F 2
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.While the C.E.A. stated that teacher layoffs directly due to

immersion may be limited, thg declining student population
’
has forced boards to declare teachers redundant.

as the program expands, bilingual
administrators and support staff must be hired. The
unilingual - anglophone staff is - reduced . and
opportunities fof them remain limited. Boards face
problems with i ity and
animosity when the anglophone_: teachars see their
numbers decrease while French teachers are hired. 3

(C.E.A., 1983: 24)

"I"he apprehension expressed by teachars x‘"gqarding‘ French
imm‘e;:sian could be looked upon in light of the information
cxted abov;. as a ‘product - of the nnplementatiun of -the
programs, perhaps resultmg from anﬁpparent lack of 1ong-term

planning. . -

Elitism N ' ’

Another problem that is inherently -associated with the
imple‘mentati‘on of‘ French immersidh programs is thé ;accusa;ién «
of its belng elltlst‘ Olson and Burns A(1983- 5) stated that ’
[French 1mmersxcrr programs] tend to be elx‘:ist, even where
demand for the program EXJ.SFS, and this elitism is due (at
least in part) to the way in which the programs have beenp
imp).emei-nted. Guttema‘n (1933- 20)"in x:es‘pcnse to Olson and

‘Burns further ccmment:ed that they [olson and Burns] not only

the high soci ic status of enrulees in Northern
ontario §chools, but also demonstrate how the schoul boards'

policies of passive recruitment and "tracking out" of poor




pefformers result in)elite ceho;ts in French immersion. .
MacNab (1978: 37) cited evidence that French immersion draws [
off above m‘/erage students from core programs, but added the
qualifier that this 1®ss occurs mainly in schools that have.
a higher proportion of above avera’ge students. Martin (1972:
38) found that the parents of children enrolled in French
immersion programs had educational achievement levels

considerably. above the Ottawa average.
< .4 % g

~-

valden (1983: 36-37) puts forth an interesting
interpretation of the elitist accusation.

Some parents, teachers and specialists see a

dangerous ' form of .elitism:in current immersion
s, in part } of the access blems.

one is tempted to - observe -that this word is
‘increasingly used.in contemporary ‘circumstances to -
expreéss disapproval when one cannot . find anything 5
else wrong.. No one dispytes that immersion places
are limited and probably always will be. The issue
is whether the future of a programme like immersion
French.: should be put .in doubt . because some
youngsters may be benefitting from it, but not the T~
population at large. ° . .

e ...Equality of access is essential, of course,
o but if there are parents who conclude that it does
not suit their children, or students who, for a wide
varjiety of reasons, find themselves better_off in
- W 2 normal English strgam-with traditional French
. instruction, they can pérfectly well be accommodated
: without innuendo to the effect that those who want
their children in immersion are somehow taking

unfair ad¥antage of the whole education system. "

While educators disagree on. the degree to which French 1
imnersion programs 'iare elitist, evidence such as that cited
. ‘ P R L e
above gives credence to the belief that\some aspects of the -

program are elitist in orientation.

& A =




Effect on Core Program '

Since the popularity of French 1mmersicn has increased,

a more crztical examination of core pragrams has taken place. B

There has béen a tendency to viaw immersion and core as &

opposites, core being neglected in ~ favour of immersion’

(C.E.A., 1983: 37). While some boards.may be reluctant to

! introduce immersion of the - it may have

on the regular core program, parental pressure leaves them feww

optlons (Ibid., JB)‘ Stern (1978‘ 852) states that scme‘ R

peopl’e have been so stunned, Ey the success of in\:l\ersioﬁ\'_hzn:1

they treat it as the ultfﬁ}fte answer to the entire 1anguage“ .

teach_\ng prohlem, especially for Canada. For them, 1mmersion

is .the only selutxon and traditmnal classroom teachinq a
relic of the past. 7 MacNab (1978: 61) stated that teachers aé g
Yegular English classes in immersion schools-perceive their
classes as less capable than ‘they actually are, which mlghh
indicAatE that the core program is being looked upon as
suffering from the effects of imme'rsion when in fact it is
not. Stern (1'9?4: 4) conceded, however, that core French has
suffered, perhaps un:a.:irly,' in public esteem when compared

with immersion. &

. One of the positive effects Fzﬁ&?\:XZnsrsion has had on

thé core program is t:.he launching of the tional Core French °
B . '

Study which, ;’5 presently ‘under the directorship of Raymond

Leblanc, University of Ottawa. Its mandate is to initiate a

_rethinking of Core French (Stern, 1986: ~ii). . This




"rethinking". is being done, e‘sxent-ially, through the design
of four syllabi: language, culture, communicative ac;iv’ities
- and general language e;iucation. 1maqinativefy designed core
curricula, _in Stern's view, could narrow the gap between
meers/;on and core (Stern, 1983: 4). Core would no longer be
immersion's "parent pauvre". '
-Immersion programs have foi:;:ed bcards\ to examine their
core pr?grmﬁs more closely and improve them (C.E.A., 1983:
39). In an effort to limit the number of immeérsion.students,
boards are puttmq effozt into, providing a sound alternative,
which in turn is improving rather 'than detracting from the
_quali(:y of core Frepch. The main focus of the alternativés,.

taken .from ‘the basis of the immersion programs,” is that the

second language is used in truly communicative situations,

rather than being only the object of a limited analytical

study.

Teacher Welfare

lgebause of the growing concern regarding the ;iot:'ential
displacement of unilingual English teachers, the Canadﬁian,
Teachers' Federation (C.T.F.) conducted a survey of all
provincial ' teacher associations within canada; The survey
addrgs‘d specifically immersion French programs and their
implications. éach provinciél association was asked to state

v . ‘the provinciaf;;olicy guidelines concerning tllme impkz[ementation

-~




of immersion or extended core programs. If no palicy axiste&,
they were asked to indicate whether or not a-committee or task
force was in place \to study the issue. Lastly, each
association was asked to indicate whether or not immsraion ar.
extended core ptogﬁﬁ‘ were a mattar of current concérn to
each membership and what the major area of concern was
(C.T.F., 1983: 12). 5
Five -prcv.inces and/or territories declared they had
either developed policy or had a‘ppcim:‘ed a task force to look
into the’ matte}r.‘ The layoff of uniiinqual teachers and the
“retraining of those teachers affected by the layoffs. were
indicated as bajng the major areas of concern (Ibid.: 3,4).
Interestingly, the Newfoundlandv Teachers' Association did not
respond to the -Burvey but has sinpce develo#ed: a policy
regarding potential teachér displacement. Tha \same might be
true of the other provinces who d1d not respond to the survey.
r'.'I‘he Newfoundlanﬁf’l‘eachers' ‘Association supports the policy
that no teacher sh‘all "lose his/her job because of the
implementation‘of French immersion to the extent that the
association recommends additional allocations over Snd above
regular allotments (N.T.A., 1986: 6).
The Obsar:lations documented by the Canadian Teachers'
Federation noted the major concerns associated with the
implementation of French immersion programs, and are

summarized as follows.




1. 'l’he\levels of development and implementation
of French second language programs are.varied
Yand often are implemented without adequate
planning and without due regard for their
implications. While “job displacement has not
been identified as a .major concern for most
teacher organizations, it is a problem which
is very real and needs to be addressed.
Because there is a serious lack of data to
assess the. problem, the C.T.F. suggests that
a survey be conducted provincially to determine
the incidencé of displacement.

2. -C.T.F. states that there seems to be a growing
trend towards the transfer of bilingual
teachers to teach- immersion classes and the

Y staffing of core French classes by regular
cl .> The
a need for appropriate teacher traim.ng and
preparationon a differentiated basxs for. the
teacHers in both progranms.

" 3. C.T.F. sugqests firm guidelxnes and or policies
be established to govern- the planning and
implementation of Frénch-immérsion programs.
These guidelines should anludgj criteria on
. teacher preparation and retra@ining, teacher

ion of. un:l.lmgual
teachers against layoffs, teacher consultation
on implementation  procedures, including
curriculum selection and ;iagram evaluation.

C.T:F., 1983: 36)

Guidelines like the ones developed by the Ontario Public-
School Men's Federatiun and the Federation of Women Teachers'
Association of Ontarié respect‘i‘{ely governir;g the
implementation and expansion of French-se;:ond—lar;guage—
px‘cgtams have been effective in amehoratlng the bad effects
of expandinq immersion programs in Ontario (C.T.F., 1983: 1).
Some of the major:recommendations of thé &.T.F. document were
as follows: t:.hat the main emphasis of ::elacher training be at

ths{egular classroon teacher level; that'a year round French

¢
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immersion centre for the use of Sntérsutad practicing teachers
be established; and that the first criteria of any teacher be
r.ompetepcy and qualifications, not whether or not $he teacher
is a native spe:k’ar of French (C.T.F.’, 1983: 16, 17). )

v
The Ontario Yy School ''F ion (1985:

21) in a comprehensive report on French immersion went so far
as to suggest that all teachers should cnret:xlly examine the
developing trends in the Province and whether or not it is in ———
their best .1nt¢'rest to begin retraining to assure their
seéurity of’ employment. Th'e Federatioen also ;taced that s‘o’me

responsibility for the costs of.‘!"etraining should be assumed

by tl school boards in order to "rat‘iin valued staff .

. This support should include monies' and leave

programs which would provide for retraining of teachers in a

vaz_.:lex:y- of subject areas. .
It would appear that much planning is still required for

the smooth implementation of French programs. .

Future Needs ‘

Calvé (1986: 6)_boménted that because French Xmmersi‘on \
is no longer an experiment, clear and realistic immersion
objectives _should be es\:abnshled-, guidelines should be‘
prepéred, teachers should be educated, materials should be
developed and its avoll;tian sho\gld be controlled. He

hould Ee made universally

questioned whether French immersion

’ |
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i accessible and if 509 how the inevitable impact on the whole
school structure. should be dealt with. Topics, such as
displaced teacheré and financial allocai{;;ﬁ, were raised in v
his ° discussion. These provocative questions serve to
- illustrate the essentialitw of adequa‘te planning.
o Jones (1984: 251)‘comment1nq on the past, pre;ent and
future needs in immersion 1n. Albegta maintainea that there N
continues ;,o be a need for specially trained teachers to teach ’
immersion. Future needs in pre-service training include, in

Jones' opinion, ion for ndary ic -, and

science as well as resource room, eqrichment-, music‘ and’

_ library in the elementary.grades. In the area of support

. organizations, he felt a broader resource base would be

required for teachers' federations, local levels of Canadian

. Parents for French, research and - evaluation, and

administrative and political s(xpport. He stated that there

was;a need for bilingual administrators as well. Jones sees

a time when expertise in French will be required Sy

secretaries’ and custodians, teacher llibrarian‘s,l music
specialists and resource room t'eachers (Ibid‘.: 265) . ’

McGillivray (1984: 27) suggested that one way of. kg:c;_ping

with the expansion of immersion programs and eliminating the ™

-~

problem of duplication of serviées would be the development
) of an "immersion centre". In such a school, the staff, the
program and thf budget would be devoted to immersion only. -

McGillivray maintained that while parents of students in the
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d}gplaced Eng}ish program would object t& losing ‘their
commu;ity school to "those French kids", they would also find
i;_’difficulé to -accept that immersion. is fast beccmim_; a
“"regular" program and deserves equal services and facilities.

- Vone might postulate that many qualified-‘ personnel will- be
required to te%ch these progra: s.
x - N
Teacher Training
- ¢« Very few full-time teacher training .proqréms for
immersio‘n are‘avai]’.able in Canada ‘in spite of the obvious
market for such graduates (Obadia, 1984: 18) and Wesc.:he, 1084:
20) . Hoﬁever, McGillivray (1984: 27) stated that student
teacheré‘ ilave achievedl,a hié'h level of fluency through summ:‘a‘r
immersion programs or studying in Quebec,or France, Wesche *
. (1984: 24) maintained that English-language unxversit;es have‘
no choice but to respond to the various effects of the
immersion phenomepom However, she indicated that g:he extent
to which the English-language, French—lanquaéa, and biliﬁgual
universities will mpdify their prograhs in the light of these

new demands, remains to be seen. E

Fat:aining
If retraining is to be one, of the answers to job

nust be efféctivh¥

d1' spl t, training p

« -Any program of teacher training must allocate resources,

whether at tha national, provxnclal (state) or local levat
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(Troike and Troike, “1982: 201) .  These researchers outline

directions for teacher training: WY

i Decisions about how:much training is needeq,
by whom and how many people are to-be trained will
have-implications for the use of people, time, funds
and other r¢sources. If such decision making is to
be soundly based, it should be preceded by a needs
assessment to determine the discrepancy between
existing resources and those required to implement
the policy. Policy decisions are sometimes made
without Adequate information on which to judge their
cost implications and may (be tempered and abandoned
when the costs are known.

(Ibid.: 201)

There remains the identification of teachefs willing to
retrain. Schatz (1988: 8} commented on the type of teacher
that should be encouraged to make the switch to the teaching

of French. He advocated that only teachers who: are good

prospects should be d - those S 3 'who are about

to be declared surplus and are seeﬁlng anyv avenue to remain

m the ptofession are.not lxkely to succeed.

.e0 to put it bluntly, we know'from the federal
experience that you dan pretty well write off the
people over 45 years of age for French as a skill,
not a subject. It is just like learmng to play the
piano with expertise, and one does not normally
acquire such. skill starung.at age 45 or older,

. McGillivray (1984: 28) has pointed, ot that even

retraining will not be the answer to displacement problems
associated with the’ implementation of French immersion

- programs. He: exemplified this point: 2 ¥
" s 5
b §

In spite of language training pcssibilmt}bes
however, some unilingual staff will not be capable
of teaching in immersion and may have to: be
dismissed. Teachers' federations have tried' to




 forestall this through collective agreements but
boards have to take the hard line that the system
is there to serve the childreri, not to maintain jobs
for teachers. If parents wish an immersion pfogram
for their,children, boards must find the necessary
staff capable of providing it.

The research 4bove has indicated something=,of an
unfortunate plight for unilingual teachers not capable of
retraining to teach French and/or French immersion programs,

or some other needed subject area.

che\fer, Stern (1978: 852) indicated that the radical

changes demanded by the implementatidn of Frénch immersion

are not pract;cal,,in all instances of second language

learning. He suggested that discretion should. be exercised

and’ somethlng of an objective view should be maintained.’
o :

adequate' planning for the program, because as Stern has so

succinctly pomted out:

a1l .formd’ cf languaqe teaching in school
settings, i and non-i ion alike, are to
a certain extent - artificial .and have their
limitations; they 41l can he .more .or  less
successful, none has a monopoly of virtue...

) . " (Ibid.: 852)
. /

I\n a pr ional renewal, ion and initiative

from teachers would appear to be the basis upon which. to

build. ;

Stern's. optimistic philosophy relays a strong message:

- Any proposal for change and. any new
developments  are long-term. They are likely ta_
remain ineffective unless they are supportggg?y.\gh

goodwill and professional commitment of the chers
themselves ... prcfessional development today . is

. What would: appear to be essential is the provision of,




humane,  collegial, and participatory, not
threatening, condescending or authoritarian.

E (stern, 1986: 1ii)

A rational perspective would appéar to be encouraged and

needed. -
Provinciul Perspective

chnmay )

Both“early and late immersion programs are offered in
the Province of Newfoundland and Labrador. The recommended.
objectives for both programs have been identified in the
recént Report of the Policy Advisory Committee ‘:m .French
programs . These ‘objectives may be found in Appendix A.
Enrolment in immersion programs across the Province has grown
from 193 studeﬁts in the 1978-79 school year to 2,953 in ’1997-
88 and these programs are located in twelve out of the thirty-
five school boards (Department of Educatjon, 1988: 61).
Immersion programs:contim’x‘e to show signs of growth and remain
a popu}.ar' choice for many parents. N

The Policy Advisory Committee in its subnmission to the

Government of land and L stated that it‘ had

recognized the disruption that the prolifération of French

programs has caused the school.systems across h country, . -

" The Committee also noted the concern expressed by
administrators and provincial departments of education about

the ultimate efficacy of the various French options
' N




(Gov nt of land,; 1986: 23). It therefore stated
that the Province of Newfoundland and Labrador should develop :
a plan for French instruction wh;lch, vhile tu);ing into account
the trends within the country as a vhole, wpuld also respond

' directly to the -naeds and resources 6: the educational system

)f Newfoundland and Labrador (Ibid.: 23).

Newfoundland Teachers' Association
The Newfoundland Teachers' Association (N.T.A.) has i
developed a comprehensive: policy regarding FrencR. immersion

and French second language. ‘with specific referénce to the .

\ potential displacement of unilingual English teachérs, the
>4 N.T.A. supports the folléwing statements:
... 4 The Newfoundland, Teachers' Association .
! supports: the position  that teacher
employed in the scHdol tems of t
. Newfoundland and Labrador, all lose
i his/her job by virtue of thejintrodiction

of French immersion p:cgrams into any and
all school systems. ,

5. The Newfoundland Teachers' Association
supports all current and ongoing .-
retraining programs toenable Newfoundlnnd
teachers-to retrain to the leyel required
for the teachinq of French immersion.

6. The Newfoundland Teachers' Association

further ( supports and engourages the <

. development BT more aggressifie retraining %

' ™ programs to be initiated by all
educational agencies at.bpth Provincial

° ¥ and Federal levels so hat  possibly-
displaced teachers be retrdined for other
educational interests. The cost .of such -
retraining in both instances . be the
responsibility of the educational and
governmental agencies.

’ (N.T.A., 1986: 6)
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...if French immersion cannot be successfully

introdiced through retraining and normal attrition

... that French immersjen be introduced by

additional allocations ov and above the regular

teacher allotments to school- boards. These

additional allotments shall continue to be funded

until such a time as the school boards in question

K can reduce to a "standard" allocation through
attrition. . e

g »
s (Ibid.: 8)
Memorial University of Newfoundland )
Menmorial University has ded with the i ion o
5 § et ¥ . .
4 't Of summer institutes for French immersion teachers and a new .
: b o

program option for the éraining of teachers at the primary “and
kVelement‘.ary level (Netten, 1987: 7). The University, as Netten *
. stated,’ felt that itswas -its responsibility to respond to the -~
needs of the educational community and has attempted to do so
. by developing a comprehensive training program. However,

enrolments in the program are still small.

-gummary. . .

A nunber of surveys have been conducted acros¥ Cgnada in

l an effort to gain an insightr into the concerns teachers may
: be having about the implementation of French irn‘lnersiqn

" programs. The Pri_nce Edward Jsland Teachers' Fede;‘ation

conducted a survey of its membership in 1978.° The Canadian

. . ;
- A
: ' ' ;
. ~




Teachers' Federation conducted a nntlona] survey ot provincial
teacher as‘sociations across Canada in 1983. The Canadian
Education Association conducted a survey of school boards
across the country in 1983. More recently in 1986, Nagy
conducted interviews with teachers in Southern Ontario. The
conclusions gathered from me;g surveys indicate that there
is¥, great deal of concern being expressed by teachers,
especially unilihgual'anglnphone teachers, regarding ‘the
implementation of Frénch immersion prograns .’ :

This review has outIined the research available on some

J implications that the implementation of French immersion has

had on the educational system as a wholé, and teachers in
particular. ° These st\':dies have xndicat:ed that French

1mmersxon appears to be a highly successful form of schoolinq

“producing .Canadian citizens who are reasonably fluent in

French. However, they have\also indicated that there are many
administrative problems inherent in implementing French
immersion programs and that French immersion pxogramé are not
regarded with coﬁnplete favour *by .all segments of the
population. In particular unilingual anglophone teachers feel
somevhat uneasy about the rapid growéh of French immersion
programs in the schools. Suggestions have also been made that
the immersion ograms may nhot be,t_:he' only way to achi;v'e
relatively high levels of Fren‘ch\campet'ency for pupi},s

presently in the school systems of our country. <

-
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.In addition, it has been shown that the Province of

land. and L faces many of the problens

documented by the rest of C§nada‘ It has also been shown f’.hat

the government of r.r;e Province, as indicated by the Policy

Advisory Conl;\ittee on French Programs, is interested in

' studying the situation and in developing solutions which will
be most a-ppx‘opri_ate for the Province.’ .

It is in.the uq{c of this information then, that it was
felt a survey of the attitudes of tsaéhers—}.n Newfoundland and
Labrador towards French immersion was warranted at this €ine.
It-was hoped that thraughAtiﬂoughttul analysis and carefu;
.réflactian, . assisted by empirical zesearc_h,‘ teachers'
attitudes ‘towargs the implementation of French immersion and
French programs in general could be measured and major
concerns identified. It was also hoped that some information
.could be gathered wh’ich vould help to expla:.n the attitudes
or indicate where changes could be made to ameliorate and

foster understanding of teacher concerns.
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. DESIGN oF 'x'qs sTUDY R I

1
5 Introduction

The concept of attitude is important in the social
sciences because attitudes shape perceptions, affect
judgme;\ts, influence ~pehavior andrhelp g‘overn va;rious social y
. / ‘ actions. (Rideout, 1986: 69) . The,person's attitude toward an '

v “object or event is based upon the most salient beliefs he/she

has about the object or event.Fishbein and Ajzén (1975: 321)

have stated“'that beliefs are the building'blocks upen which .’
attitudes ar; formed. - ’l‘fne beliefs.a person holds are learned
through-experience, obsérvétiun and exposure to info‘maﬁion,
The question remains as to the most effective Mmethod “of
measuring attitudes. “

There has been extensive debate over the use .of

= attitudinal scales. However, r¢cently- there has been Trenewed

interest in attitudinal . Sei .-3 and § Ky
(197§: 19) have polnted out that: .

In recent years some. noticeably -more
- sophisticated work has begun to appear, Attitude
measures tailored to a specific behavior are being x
used, combinations of attitude are ofteh employed
B .and some of the attention has shifted to behavior
with less formidable constraint systems than old
favourites.

It would appear that the use of such a measure is suitable for

survey research.




’ g »

The research being undertakenby the sukvey is a measure .

of tealchex:‘ attitudes towards French . immérsion. A
questionnairé was dei‘lelbp:ed to’ identify the major concerns
teachers have about éhe .px'ogra'm. The data ga'thered _'fx‘om the
survey will be used to explain why teachers have the attitudes
that tbey.‘ have about the’ program and ‘point out areas where

changes can be made to foster understanding‘ of those concerhs.

ZInstrunent v o EF oy

. el . . N N
The present section describes the instrument or

qu?stic'mnaix:e used in the -study.
§
Type of Instrument -

A questionnaire -was déveloped with two aissumptions in,)
mir;d, firstly, that “the knowledge teachers have about French
immersion prograns +influences their attitudes towards the
proq‘ram:\and secondly, that personal background and school
background may have an influence on the knowledge teachers
have about French immersion programs and may also aét as
predh':tors of attitudes tovards French immersion progranms.
Therefore, a’,‘que;tionnaire was designed consisting of five
sections. Section one dealt with personal characteristics of
the respondents. Section two solicited information on the
school environment.: Section three focused on the knowledge

of teachers about French immersion and section four measured
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teacher's attitudes towards French immersion programs.
Section"tive was a subjective response.

' Sections one and two of ‘the questionnaire followed the
usual procedures for collecting personal data. Section three
collected.. information by means of a true-false nnéwering
~technique. Such a scale" was considered’ to.be a reliable
method of ascertaining the information an individual may havle
about any given topic. This true-false te;hnique‘was used
because of its wide use -and fainiliarity to teachers. The”™ ~
items, while requiring care in romu].'utir;q and organizing,
were not difficult to construct or interpret. This section
served as an- indexv of teacher's .knowledée about . French

immersion programs. - J

, Section four of the instrument utilized a Likert format
wherein a number of statemer;ts u‘rere given and respondents were
asked to circle the response out of six which best described
éhéir reaction to each particular , statement. The six
responses provided were: not applicable, strongly agree,
agree, neutral, c}isagree, strongly disagree. An arithmetic
valye ranging from zero to five was assigned each of these
responses resi)ectively in the following manner.

0 Not applicable

1 Sstrongly Agree ’
2 Agree

3 Neutral .
4 Disagree

5 "strongly Disagree

Such a scale was considered to be quite reliable, when

properly designed for -establisk_:ing‘a ranking of people with
s ¥y
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i—egard to a particular attitude or attitude complex (Miller,
1977: 89). )

The Likert technique was adopted because it has béen
widely used and is familiar to most teachers. The items ag;in
req;lired care in formulating and organizing but were not

considered difficult to construct, administer or interpret.

Description of e Instrument o
The questignnaire was set up ‘to provide detailed

background i ion ‘from the , thus allowing for

analysis by sex, age, degr_ge, teachingv eicpetience, years in
a particular school, administrative position, major-field of
university study, teacher of French, secémd 1a;1guaqe learning,
mother tcmgue,' French acqu;intances, speaker of French,
listener to French broadcasts, junior staff member,
willingness to retrain.

The questionnaire was also set up tov provide detailed
school - information from. respondents, thus allowing for
analysié by school board _affiliation, grades taught, students
in school, gr'adés in school, teachers in school, r;umber of
French teachers in school, French immersion in district,
layoffs due to immersion, “French immersion inserviced, grade
level basic French begins in district and in school, increase
in number of students taking French in last five years. N

The number of studies available on teacher attitudgs

towards French immersioﬂ:yograms was limited. This study,‘
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being one of the first of its kind, used information from
surveys, such as- Nagy (1986) and thé P.E.I. Teachers''

Federation (1979). ‘These studies sugdested that many of the

factors i in info ion and school
information could impact l.;pon teachers' attitudes towards
French immersion programs. It was therefore considered
importa;t to use these factors in the questionnaire: In
faddi\:ion, items were incluq_ed which .were thougﬂt to be of
considérable importance for the Province o‘f\Newfouﬁdland and
Labrador, such as denominational affiliationvand school size.

This aspect encompassed sectioqs one and two of the

questiunnair’e.y

The third section was made up of 20 statements., Each
statement contained some basic information about. French
immersion programs. These statements were either true or
false. The statements themselves were obtained from current
literature related to the topic, and also from conversations
with persons directly involved with French programs in the
Province. These items were then treated additively to give
each respondent a composite score whicb would in turn i’ndit‘:ate
the extent né knowledge each reépondent had about French
immersion programs. The " ain here v‘:aé to ascertain how
informed teachers in the survey were about French immersion
prograns. ) -

The fourth sectign we;; camprjsed of 29‘ statements. Each,
statement expressed a éiew concerning some aspect of the
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French immersion and/or core French ptogramj Although the
]

focus of this study was the French in\mersio‘p program, this

L
{ |
some aspect of the general French program. In this tcase, ohe

regarding

researcher included as ry cont(e@:t

‘would 'rely on inference, in some cases from .an 'individual
reporting of the attitudes of others and in other cases from
the indiv‘iduals stated beliefs (Nagy, 1986: 7). . These
statements were drawn from current literature related to the
topic and a;so from similar surveys conducted «%lsewhere in the.
country. - These items required ana;ysis %eparately but
com;;ari’snns within the section were also made.'

The £ifth section provided an opportunity for respondents
to of fer domments relevant to the éqpic which‘they felt were
not covered in the survey. An attempt was made to solicit
from the teachers any major concerns they may have had
personally about the topic. Again, most of these comments
were assessed separately but ’comparis‘ons were made within the
section. .

A copy of the questionnaire may be found in Appendix B.

Pre-testing of the Queslionnai:a

. In preparing the instrument for this study, the available
literature related to attitudes towards French in\hersion‘ was
reviewed and appropriate items were constructed ::“s described

above.
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The inj.tial group of 71 items was submitted to three
university proféssors, a group of teachers doing gre;duute
work, and student teachers at Memorial UniverSity of
Newfoundland for consideration and reaction. ’l’heir'respanses
led to several :ieletions, additions, modifications and
crganizétional changes to the questicnr;aire. Further
refinement resulted in other deletions and alterations. The
questlonnaire was then submitted a second time to the group
1ndicated above as well as to the ethics committee of, the
Faculty of Educatxen. No further changes were .deemed

necessary. . 4 ,

Population and Sample

A random sample list of 250 names was used in the surv‘ey.
:rhis list was computer generated at the Divis{gn of »Evaluat@n
and Research of the Department of Education. The quantity of
names, 250, was judged by the author's advisory committee as
an acceptable number for the study. ﬁ'his number v;as
considered to be an appropriate random sample of the teachers

in Newfoundland and Labrador.. o .




= Procedure

= $ . R
Prior tB the distribution of tHe questionnaire, the

author wrote a letter to all‘diétrict superintendents within

the Province 1n!?ninq them of the study and requested

PP! 1 to survey within their respective districts.
None of the shperi s r negatively . to the
request. -

Iq late November, 1987, the ‘questxdhnaires were 'mailed
ou‘t to teachers. Iné:luded with the questionnaire was a
cuverir‘xg}letter and an addressed postage-paid return envelope.
Each: questionnaire was coded to ‘e;|nb1e the researcher to
identify teachers who had not responded. In January of 1988,
teachers who had not responded to the questionnaire were
contacted by telephone and r'-eminds-d to return' it. oOut of the
250 questionflaires mailed, 203 responsés ’w‘ere received, a

response rate of 81.2 pereents

Analysis of Data

The collected data were thoroughly analyzed using.three

types of analyses. Fiistli, a detailed descr‘iptlve analysis

o
was ‘done. .Secondly, one-way analyses of variance were
performed. , Thirdly, multiple ‘ragression analyses were

.
undertaken.
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nesczipt.iva Analysis 4 ¥ .

The: descriptive analysis gave the frequency of responses
to all questions in the instrument. This analysis also
established a profile of the respondent, answering the

questionnaire.

One-Way Analysis of Vnt:\nnue
-

Several one-way analyses of variance were perfcrked us\r(g
school * _background and personal chara:teristics és the
independent variable;. The dependent variables were the views
towards French immersion programs found in section four of th._e
questionnaire. The SPSS:X estimate ONEWAY was used for' this
purpose. This,proq;am outputs a'sg:ar.\dard analysis of variance
sunmary table showing sums Of squares, degrees of freedom,
mean squareéh F-ratio and the significarce level of the
‘obtained F. The hypotheses formulated in each case 'were that
there would be no statistically significant relationship
between fhe selected dependent variables and the‘ respondents'
school background, personal characteristics and views towards

French immersion programs.s

Multiple Regression %
.The data were also analyzed by the method of multiple
. regression. This procedure uses the principles of co.rrelacion
and re;;ression to help "explain" or account for.the varian?e

of a dependent variable by estimating the contributions of two
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or more independent variables to this variance (Kerl‘inqer and
Pedhazer,‘ 1973: 4). Multiple regression analyses were used
to estimate the relative magnitude of the effect parametérs;
that is, to estimate the order of importance of each of the
independent variables in each equation. It seemed that three
are‘as could be identified as important in determining a
measure of teécher's perceptions of French imnersion'programs.
TisEe +iiEes; areAs waEes ' ;
1. Taacher'é 'gene;‘al knowledge . about the ,.French'
immersion program, entitled KNOWLEDGE;
2. The attitudes of\teachers towards French immersion

|
rams engral, entitled ATTITUDE (ATT1); and
, programs ipg i IDE; (ML)

3. Attitudes of t jards  the -} es for
French immersion, entitled sto‘ugcss! (RESORS)".

This r;searcher' felt it.was worthwhile to extend the

statistical analysis a step further to ascertain if there was

a s'igniticant,relaticnsr;\ between:

" respondent's attitudes towards™ the allocation ©of

N resources for Frefich immersion and their genéral

attitude towards French immersipn: and

2, ‘respondent's elitist attitudes and their ylneral
attitude tovards(French immersion. -

A factor analysis was perfo.rmed on all 29 variables in

Part IV of the gquestionnaire as a preliminary step in

constructing the var{ableb outlined above.
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Identification’ of Latent Variables

Ic;lowLBDGE. An attempt was made to donstruct a variable
entitled KNOWLEDGE. A factor analysis was performed on 14
variables selectﬁd. from Part III of the questionnaire.i
However, none of the variables had fuctor loadings hiéh enough
« > 0.5) to justify constr;actinq the variable. The
reli’é’!‘:nity of the variable would have been unar:ceptabli( low.
Therefore, this aspect of the statistical measurement was
dropped. a - " 5 )

% - s 7 -

ATIITUDE (ATT1). Fifteen variables,.which included nine
var’iabies from the preliminary andlysis and .six.varia'bles
selected from’ Part III of t':he questionnaire, were used in .an-
.exploratory factor analysis in an attempt to combosé the
latent variable ATTITUDE (ATT1). Following two preliminary
and exploratory factor analyses, eight variables emerged, each
one having a factor loading greater ' than ' 0.5. The
correlation, factor loadings, eigen values and communalities
of the eight vati.ables are shown in Table 3.1. The aipha
coefficient of reliability was 0.8427.

This analysis also gave indications of a second factor

emerging which could be idéntified as ELITISM (zursu)\)

« 7
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ELITISM (ELITSM). A , further factor analysis was
performed on ,the four‘ variables that had emgrqed in the
ATTITUDE (ATT1) analys:lls, as indicated previously, along with
six variables selected from Part IV of the questionnaire, in
an’ attempt to compose a variable called ELITISM (ELITSM).

Four variables with factox; loadings greater than 0.5 were
1dentified‘ The correlation, factor loadings, eigen values . .
and communalities of the four variables are showr“l in” Table
3.2. The alpha coefficient of reliability was 0. édoé. _.The
variable codi be looked upon as being a fourth 1mpurtant area
in ‘detemining a measure .of teacher, perceptions \of French
immersion prograx:ns. The variable would Recome to “a'- certain
"extent a measure of respondent's elitist views. ; S .
Ay ™ v &

RESOURCES '(RESORS) . From the initial factor .analysis
performed on all 29 variables, eight other variables which
loaded high were identified for use in a factor analysis in
an attempt to c&puse the variable RESOURCES (RESORS)

The correlation for the etht vanables is-shown 1n ’l‘able
3.3, along with the factor loadings, eigen values and
communalities., While the variable P;RRITE (i:arent's,‘ rights
regarding the education of their children) had a factor
lpading less than 0.5, it should be noted qhgt a factor
analysis was run excluding this variable. but the . alpha
coefficient was léwe’r. Ther?fore, the variable PARR;';'E was
.retained. The alpha coefficient of all eight variables was

0.8215. !
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~ Reliability of Latent Variables .

A formula for reliability, outlined in tiunnally (1967:

193), .may be used to check the reliability of the latent

variables.

an example.
.

kk

The %atent variable ELITISM (ELITSM) is used as

v

KE13

1T+ (k1) Ti3.

—4 _x .2051

T+ (3) * .2951

—1.1805

T+ (.8853) .

_ 3
1.8853

-
= 0.626

number of cases
average correlation i
reliability = (this number matches the alpha
coefficient of\reliability




xdontiueat‘ion Of Independent Variable

The choice of a set of weights: 1.n'n regression analysis

ié designed to yield thedh‘,gﬁest pussibl-a corrala}iggl between
the independent variables' and the dependent .‘v\itinbla
erlinger/Pedhazer: 282). Theése researchers go on cc; say

, that the degree.of the dverestimﬁtion of R is attectgd, among
other things, by +the ratio of t‘l}e _\n_lynhaz". of indépendent
Variihfes to the size of the ’sa‘mp.:l.e¢ Some autho;; recommend
that’the ratio of the independent yariabfes to _sample'size be
at least 30 subjects perr 1nciepe‘ndent “variable (Bor“g & Gall,
1983: 257)." ‘This is a rule of thun{b that does né; satisfy
certain researchers who say that samples should have at least
400 subjects. Other researchers, notably ﬁyhna}ly (1967:
260), argue for a smaller number. Nunnally states that n.guod -
rule of thumb is that there should be 4t least 10 tines as
many subjects as x:riables or items. 1In some cases he feels
this rule may be impracticai if there are more éﬁan 70-items:
"In any case, five subjects pet’ iten should be ‘considered the

minimum thaé can be tolerated.

’ . This researcher has attempted to maintain a balance
;/\ between both schools of thought being sensitive to th? prubleg'
that if there aré too many variab}es given the number of
cases, an inflated e E— may ‘result due to sampling
fluctuation. Because of this problem, an effort was made to
keep the number of variables to a minimum. In the initial

analysis 20 variables weére used, as indicated in &able 3.4.
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However, five variables were found not to work :zell in the
data and were dropped from further consideration, na’mely Math
Major (MATH), Age (AGE), .Administrative Position (ADMIN),

Teaching French now (TCHNOW), French A uinf.ances (FRAQNC) .

It is important also to point out that b cnuse the equation
included a number of dummy variubles, a set f dummy variables
could not. be dropped. This was due to the Xact that if one
of the dummy vakiables in a ‘series  turned out to be
significant, the remainder o‘f the series must be kept. It
should be noted, however, trat.the coefficients for the dummy
variables in social studi]es/histc'ry, French, science namd
"other" were, with reference to the mathematics, (Math) and
English, ATTITUDE (ATT1) relationship, constrained to'o'(i.e.
= 0). The same.was true for the Math and ‘English, 'RESOURCES
(RESORS) relationship. Therefore the Math and English
variables were not included in the final analysib.

To summarize, 15 independent variables, having to do with
the "personal attributes and* school background of the
raspondents’, were taken from Parts I and II ofe the
quest‘:lon;iaire. These variables were used to determine what
sfta'cts.‘they had’ on the threailatenc variables, Attitude

(ATT1), Resources (RESORS) and Elitism (El’I‘L"SM) .
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The level of significance for all testing was set at the
.05 level. This alpha level was chosen because the study was
concerned wi‘th * finding differences that existed and
identiffing Jact rs co‘nr_ribut:inq towards teachers' attitudes
towards French immersion. - ’

For efficiency in reporting results, the mnemonics for
each item of the questionnaire are used in the following
chapters. The key to the mnemonics may ‘be ‘found- in the
questionnaire given in Appendix B. ! y

The detailed descriptive analysis of the questionnaire
the. reporting of the results of the one-way analysis utl
variance and the multiple regression may be fn\zgd in‘ Chapter

IV. A discussion of the findings, recommendations, and

recommendations for further study are given in Chapter V.
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CHAPTER 1V
ANALYSIS OF THE DATA

® ] Descriptive Analysis of the Questionnaire

Introduction -

A questionnaire entitled wmm
Immersion Programs was designed. tor‘ -distribution in November,
1987. . The names of 250 teachers in Newfoundland and }nbrador
were obtained from a computer generated random sax_nple 1list

/pracured from the Division of Evaluation and Research,
Department of Education. Of the 250 questionnaires hailed,
203 were returned, a response rate of 81.2 percent.

The purpose of the questionnaire was to determine how

in N land  and L: felt toward the
impleuéntat!cn of French immersion programs in the Province.
'Tlxe questionnaire was designed to look at the general
background information of the respondents and also their
school background. It was felt that the attitude teachars_had
toward the French 'imern;on proqra’n could'be contingent upon
this information. f
The general background information included data on sex, '
age, years of experience, administrative ai)d educational
background, study of a second language and expos{xrs to a
second language.
LY The school background information included data on

denominational affiliation, size of schools, basic French
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instruction, availability of French immersion instruction,

layoffs due to the impl ion of French ion, numbers
of students enrolled in French px;ogram;, m;mhars of teachers
of French, and the respondents' willingness to retrain to
teach French or French immersion programs.

.
A.discussion of the results of the survey follows.

The sample

The frequencies for all the sample variables described

in this section of the study are reported in Appendix E.
bl

Bex

Out of the 205 re'spondent,; 47.8 percent (97‘) were male,
while 52’.2 percent (106} were female.: "rhese numbers
corresponé to the provincial figures for 1987-88 showing 47.6
percent of the teachers in the Province as being male and 52.4

percent as being female (Education Statistics, March, 1988),

Age .
Seventy-eight percent (160) of the respondents were below
. . .

the age of 44 years. Forty-six percent (94) weje in the 35-

44 age bracket. These numbers are consistent with provincial

figures where 81.4 percent (6526) of the teachers in the -

Province in 1987-88 were below the age of 44 years. Forty-
eight percent (3853) were between the ages of 35-44 years

(Education Statistics, March, 1988).




Experience
Seventy-six percent (154) of the respondents had 10 or

more years of teaching experience. Sixty-two percent (125)

<had been teaching between 10 - 24 years. These numbers match

provincial figures. Nearly three-quarters of the teaching
force in the Province have nmore than 10 years teachiglg
experience, ‘and 61 percent of teachers have béen f;eachinq 10 -
24 years (Depa;'tment of Education, June, 1988) .

However, 51.7 percent (105) of the respondents indicated
they had not sta‘yed in the same.school longer than 9 years.
This result ‘ould seen to 1ndicabe that half of the
réspond‘ents had moved at least once since beginning their
tefching careers.

: Administrative Background .

Eighty-three gercent (169) of t‘he respondents indicated
they had no administrative position. Of the 34 respondents
vho indicated they were adminisn!ators, 12.3 percent (25) of
the 'total statéd they were either principals or vice-

principals. ’ %

Junior staff
Sixteen percent (33) of the respondents indicated that

they were the last member on staff to be hired.
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Educational Background
Ninety percent (182) of the respondents had cbtained a
~ university degree, while 10.3 (21) of had

no degree. These numbers are close to provincial figures.
Eighty-five percent of teachers in the Province have obtained
a I;nivexsu:y degree while 15 percent have no degree (Education
‘statistics, March, 1988). '

Degree. V A wide range of degree backgrounds uas{

represented. Fortysthree percent (87) of the respondents had

obtained a B.A., 37.4 (76) of x had a
| B.A. (Ed.) degree, elementary. Thirty-three ﬁercent (68) of
respondents held a B.Ed. (high nch(;ol) deg:rqa.

Major Subject. Of tpe 203 respondents, 30.5' percent (62)
indicated that English was their major area of concentration.
The next largest group, 21.2 percent (43), gave social
s*udies/history as their major area of‘ concentration. Five

ercent (12) of, respondents indicated that French was their
mnjor‘ area .of concentrutién. This figqure generally
corresponds with the provincial average where -three percent
of all .tnll ‘time &achers in the Province have a major area
of concentration in French (Department of Education, June,

1988) . - N

8tudy of second Lnnquiqo
French. Fifty-eight percent (118) of the respondents
indicated that they had learned a second language. Seventy-

one percent (84) of those respondents indicated that French



was the second ’1angunge learned. The length of time spent
studying French as a second language ru:qed from two years at
the elementary or high school levels to five years at the
university level. The language was studied in the majority
of cases at Memorial University of Newfoundland while Quebec
and St. Pierre were indicated as being the most frequently
selected areas for experiencing the cultural aspects of the
janguage.

other. Out of the 118 respondents who stated they had
learned a second language, forty-five percent (53) of thenm
indicated they had learned another language eithe_t_ along with,
or other than Frenchic These 1aﬁguages included Latin, Ge'man,
Portuguese, Innu, Inuktuk, Gaelic, Dutch, Visazen, Spanish and
English. '

Value of Becond Language. Out of the 11;1 respondents who
had indicated that they had learned a second language,
seventy-nine percent (93) of them stated that the learning of
languages other than one's own was a valuable experience.

one notable exception was Latin. While Latin was
considered worthwhile -in the sense of aiding one"s
understanding of the grammatical structure of English, the
majority of respondents who had studied latin as a second
language indicated it was not worthwhile in the long run
because of their inability to use the langu‘nge today .

- EXposure to'souona Langwaage. Ninety-eig'ht percent (198)

of the respondents were mother-tongue English. Less than two

percent (3) of respondents were mother-tongue French. One

respondent was Innu o




Sngse; A,
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Eighty-four (170) of indicated' they

seldom or never spoke French. Sixteen percent (32) indicated
that they spoke French regularly. Seventy-seven percent (156) &’
stated tiiey did not attend French entertainment or listen to

French br $ 'y “SAT (111) of r

indicated they had friends or acquaintances who were French.

— school Information

\ nanoninltio.nll Repr

\ The three majo:_ school boards were represented in the
.sample. Fifty-five percent (112) of the respondents were from
Integrated School Boards; 40 pércent (82) of the respondents °

were from Roman Catholic School Boards, and four perceni (8)

repr it the P 1 Assemblies. The random sample
S list did not include r;encher's names from the -Seventh Day
Adventist denomination. One r.espondent indicated no religious
affiliation.
- This sample is representative of the provincial tiqures‘.

Fifty-seven percent (4575) of the Provinces' teachers are

employed with Integrated school boards: thirty-eight percent
of the provlnc&al teacher work force are employed with the
Roman Catholic school bdards and five percent of teachers are
- employed “with the Pentecostal Assemblies. Less than one "
percent of teachers in the Province are employed with the
Seventh Day Ad\venﬂn School Board (mpnrtmant( of Educntipn,

, June, 1988). (__ %




Bchool 8ize

A wide variety of school sizes was represented in the
survey. Schools ranged in student population from 17 stu,den!’vﬂ
to 1100Ftudents. The number of grades within a school ranged
from ‘B,o gr’des to 13 grades. The number of teachers within

a school ranged from one teacher to 65 teachers.

Grade lLevels
Because of the crossover of primary teachers into the

elem: y grades, el y into the junior high

school qi‘adas, and junior high teachers into the high school
grades, it was not possible to classify all teachers as being
specifically primary, elementary, junior high or high school

teachers. However, 63 respondents indicated they taught in

the primary grades, 74 in the el y grades,
74 respondents in junior high and 66 respondents in the high
school grades. While the total of these numbers is greater
thz;n 203, the numbers themselves indicate a .fairly even

distrihut;‘.on of respondents from each category of teacher.

Teachers of French

Fifty-two percent (1{)_\01 respondents indicated that
they taught in schools where there was no teacher who taught
mainly French. In other schools, regular classroom teachers
taught French. This number ranged from one to ten teachers.
In other schools no French was being taught.
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Basic French Instruction

8chool. Forty-si; p;rcen&. (94) of the respondents
indicated that basic French began in their schools at the
grade 4 level. Eleven percent (23) of the respondents stated
instruction in French began in kindergarten.

7 While the majority of re'spondents,l 58 percent, taught in
schools where basi,c' French gbegan in either grade 4 or
kindergarten, 13 percent (27) of the respondents taught in
schools where French instruction did not start until- grade 7.

' It is interesting to note that all ot{her g_rade levels
were indicated as startln_x‘; points for basic French from grade
1 up to and includin’g/t\evel I.

District. Fifty-four percent (110) of the respondents
indicated that basic French began in their Wdistrict at the
grade 4 level. Eighteen percent (36) stated that it began in
kindergarten. Four percent (7) stated it began in grade 7.

While districts have a more homogeneous policy with
regard to beginning P’rench instruction, it would appear that
conlsiderahle variation exists in schools within a district.

French Immersion B

Forty-nine percent (100) of the respondents stated that
French immersion was offered in their school districts’. This
figure corresponds to the provincial figure .\or 1986-87 where
55 percent (4431) of teachers in the Province are employed

with school boards which have impl d a French i on

program (Netten, May, 1988). Three pe}?ant of the respondents

N /
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\\I‘ﬁdicated they did noj know if French immersion was offered
in their school district.
of the 100 respondents who stated thal j French immersion
was uffered L their district, 28 percent stated that there
had been layoffs during the implementation of the program.
When asked if the French immersion program had been inserviced
and explained to all teachers in districts where the picgram

had been implemented, 80,4 percent indicated that it had not.’

Btudents Taking French

Forty-three perce;\t of the respondents stated that there
had not been an invcrense in the number of students taking
‘ basic French in their schools within the last five yeur’s.

However, 55 percent said they did not know if there had
been an increase in the number of students taking French in

their districts.

\

Teachers of French ' S s
Eighty-five percent (%f respondents indicated they A
were not teachers of French. Of tfhat number,, more than half,
53 percent (108) said they would not consider teaching French
if asked. ’
' " sixty-six percent (133) of teachers surveyed had never X
' been asked to‘ teach French. ‘




Willingness to Retrain

¥When questioned on tr.;eii willingness to retrain to teach
basic French or French immersion, naariy o’ne-‘halt of the
respondents, 49 percent (99) stated they would be willing to

retrain. Forty-five percent (91) indicated they would not.

Summary . . :

Results indicated that .the sample otl teachers is
representative of the teacher pnpn,ly:ion in the Province. 'n:e
responses shculd,ﬂ therefore, be indicative of the views of
teachers “in Newfoundland and"iabrador towards FrencH immersion'
programs in the Province. The ‘only opinions not represented
would be the opinions of‘ teacher\s from the Seventh_ Day
Adventist Sghool Board, if indeed their opinions would be
different from the opinions of those teachers represented in
the survey. )

The findings from Parts I and II of the questi:nnaire

~
seemed to suggest that:

1. There is a wide variety of grade levels at which

. 9 instruction in French begins in the schcols of the

‘Province. There is also considerable variation in
the -type of qualifications for, and number of
teachers, teaching F¥rench. g |
2.  Many teachers‘have studied French at some t!sma, and

most appear to believe that the learning of a“ second
=

langudge is ajvaluable experience.




3. Most (9 are angl ‘and seldom, or
.never, speak Frencl About half of the responduntg,
hdwever, indicated ‘ti'xut they had friends e
acquaintances who were Fre.nchr.

. J Teachers do not appear to be overly concarned about
the status ‘of French immersion and basic French
xlnntrucﬂon in the’' schools. Over one-half of the_

“Pespc ‘den(j:s did riot know whether French enroliment
in the district had 1ncreused or not in the past
five years. Three percent did not know if French

: immersion was ‘cffered in their district. \

5. Many teachers. do not feel ‘they are .wéll-infomad
: ‘about the French K immersion program in th?ir
»dis;rictﬂ This lack of understanding may be

shrouding teacher's apparent ‘lack of -concern
- o

outlined in number four’. B

6. About fifty of the indicated

that chey woulé consider retraining. However, about
It:lﬂ:y percent of respndents said they would not

teach French if asked. "

Knovledge of the Prcgrun .
- Part III o! the quastiohnaira contained 20 statements
concerning key aspects of the French immersion progrdms in the
Provfnce. stntame’nts 2, 4‘, 6, 8, 9, 10 and 16 were t’rue, y
while statements 1, 3, 5, 7, 11, 12, 13, 14, 15, 17,518, 19

‘and 20 were not true. Respondents were asked to indicate




€

they the were true or false based
upon their knowledge of the prograd. An overview of
3 ~
respondents’ 'un{varl is found in Table 4.1.

_out of the 20 items, 32 of the r gave
appx'npr{}te answers to 10 items or: less. The ﬁjnrlty of
respondents, 65 percent, gave appropriné. responses to batween
io and 15 of the ltais‘ However, less than three percent of
the respondents answered 16 or more items nppre;:rhtnly. The
findings seemed :9’ suggest that most teachers  have some
knoul‘edge about the French immersion program.

Resfanndents seemed to be relatively well-informed on

seven items, numbers :i, 5, 6, 7, 8, 15 and 19, to which three-

quarters or more of the gave ate

responses. These items could be regarded ,as general
information items. Such items included, for example, whether
or not French immersion can be located in larger centres and
vhether or not only native francophones can teach French
!ua;slon programs.

'
There were six_/iteu to which from one-half to three-

- quarters of the teachers had:correct responses. These items

were numbers 4, 10, 11, 14,- 17 and 20, and had to do with the

cal of the Such items included, tor.
example, whether or not French immerslion is only for the high

achiever ana if’ students in French lnﬁa:siox( have more

problems in reading English than do English stream students.®

The items on which teachers were least well-informed were

numbers 1, 2, 9, 12, 13, 16 and 18. Less than'na-hu}! of the
. i

i e B e
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P .
- Table 4.1
. Summary of Responses to True and False Items (Part III)
: Qu corract Incorrect . n tal
Number Responses Respon: ponse Respon
= 1 81 m 1.45 : 202 . "
! 2 76 100 1.57 176,
N 3 X'37 64 »1.68 201
4 128 B 73 1.36 201"
5 187 15 1.93 202 %
6 150 4’ 1.23 195
7 142 . 60 1.70 202
' 8 152 47 1.24 G 199
9 59 137 1.70 ! 196
10 107 91 1.46 198
7 5 11 120% 74 162 1’
12 56 136 ¥ 192
13 61 123 ) 1.33 184 =
14 110 L 1,59 188
15 169 v .21 9 186 U .
16 92 . 102 1.53 . 194
N L 103 95 . s 198
18 60 129 1.32 189
! 19 169 ’ e 1.86 19%
20 102 s 1,55 187
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teachers surveyed gave correct responses tov the;a items.
These statements had to do with the proqx-am as it exists in
the: Proyince tuday, with pnrticular reference to its grovth
and the need for qualiﬂad\suchet)v Items such as vhat:hcx-
or not French iﬂ@mﬂﬂ only 1n urban regionl o!
the Pfovince and if, by the year 1992, upptoxlmu\:aly 200
teachers will be employed ‘ in teuéhinq t’he program, were

f examples of the types of stutemencs made.

! These findings would seem to suggast that there -is a
cdhsiderable ' lack of iriformation éurroundinq the French
immersion programs iﬁ the Province. Nearly ona-third of t‘ha
teachers surveyed have 1little knowledge about some of the
basic facts ccncerxﬁng French immersion, ;but many more,»wer
half the teachers surveyed, are not aware of, the extent of 1ts .
growth wq;:toundland and Labrador. - s o <4

In some cases the high positive/negative fespanse rate |

‘may indicate that .some teachers are-not really aware of ‘the’

@rnhlems or difficulties associated with the actual’
implementation of French immersion. ' :
A detailed analysis.or the respondents' answers is to be

~———

found in Appendix C. -
. “
Views Toward the Program
Objective Response . 1
Part IV of the survey was entitled "views". It consisted
. of 29 statements regardimT various aspects of P;ench preqrnms >
** in the Province of NartaTndlund and . Labrador. ’rhtouq} the

»




use of a five point Likert scale, respondents were asked to

react to each statement.' The scale ranged from strongly agree

to strongly-disagree.

An analysis of the ' e ies of the r for each

statement is given in Table 4.2. A detailed discussion of the

results is found in Appendix C

The views of the teachers appegrad to give general

support to French programs gnd their ,expansion in the

Provinte. Their views may be summarized as follows:

1.

All students should- have expdsure to_ French and an_

opportunity to become bilingual;
French is an important part of the curriculum., Basic

French instruction should begin in the primary grades and

.-be given more emphasis in the elementary grades. French

immersion should be to.the rural areas

and subject:s taught in Fr;nch should be made available
to hS.gh school students,

The major agencies should become more involved with
French planning: ‘ . i
\(.ﬂ) Department of Education: the Government\'i'should

", provide funding for trainihg and retraining

» opportunities for unilingual English teachers. It

',siwuld' offer more advice in the areas of curriculum
pianninq for ' French immersion progranms. Units
should be allocated for re;lediul Help for French

immersion sStudents.

v
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(b)  Memorial University:. as part of teacher-training

.pr:}qrams, more ehphasis should ber placed on the
pr&visicn of opportunities for students to -become
fluent .Ln French, regardless of subject ar‘ea’ major.
New programs should be developed at the teacher-

=4 training level with this idea in mind. ° ¢ .

(c) School boards: Qchuol boards shodid devise a ;:eads

assessment; format to identify teachers interested

\ in %etrnip:\iﬂg_ to’ teach French and provide financial’
/incentives for them to do so.

'(d) ’Nawfoundlax}d ‘Teachers' Association: the N.T.A.

’ should provide information on Frefich immersion

through with c and ,px“ jonal
development activities.

4. French in\marsion is not a threat to an anglophone child's
identity. ’l'he French immersion program provides students
with better job opportunities, and is a good way of‘
t‘:ster!.nq understanding between the French and, English
cultures.

It would appear that teachers express a degree of

;mcartainty regarding issues héving to do with the

1mp1ementatian of ith?l-‘rehch immersion program within a’

school. D about: "

1.  the social interactidn of students enrolled in French
immersion and: those students enrolled in basic French

within the same school and its effect on their social

development;
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2. the morl‘ale of teachers within a school where French -
- immersion has been implemented. and -

3 the e!facts tne implementat{un of French immersion within
a school may havé on the. overall school program.
Teachers were )mdecidad as to whether basic French should

be considered: "more important" than French im{ersien » whether R

er‘e is too much pressure being placed on uni:linquul English

teachers to bedome fluent and whether, overall, there is ‘too
2 muc}x concern‘with French avt: this time. - B .

Teachers- did a;;tee«that: i
1. Too much money is being‘ spent on French immersion; = '«

2. The admittance pcli‘cy for French 1mersien is not a

suitable one. ‘ .

In general, teachers seem to be supportive Sf improving
and expanding French programs from the point of view of the
student: They also seem to feel that young candidates

"‘»pte};az’ix‘;q to become teachers should be engbureged to develop

. fluency in French. However, when they expressed ‘their views

on the actual implafnentatgon of French programs within.
schools, they became much mere negative in their outlook. h

- E Bubjective lielponua

In Part V- of the questionnaira, raspondancs were asked

" to otferv.any comments they zelt were relevant to the topic.

Sixty-eight ﬂespondanta offered thair views. The responses

‘ranged from qualified support of the prografh to unqualified

o




condemnation. The majority of responses (iﬁ) were negative
in tone. A summary of the responses follows.

Those respundents expressing positive views suggested

that:

1, a ‘program such as French immersion would

l;enefit young adults entering the work force;.
2. teachers should be willing to change to meet
the needs of society,'in this case, the need
being French immersion programs. .

. Those respondents expressing negative views made the
fo/llewlng types of comments.
. L. French immersion programs may cause job
«displacement for the unilingual Engli;h
teacher; - . ) k
2. too inuch féderal money is being used to fund
the French immersion program while other
preg;nms areperceived as being neglected; &
3. French immersion is a fad which is serving only
to add to the workload of teachers.
4. . discrepancy in class size exists between French
immersion classrooms and regular English stream

& classrooms; 5 .

5. the present political climate in Canada does

" .
not treat both languages equally, French is .
w ¥ o &

being given preference. . y
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% While reipondu\ts appear to be generally supportive of

the study of French h French e on, the actual

S~
implementation of the program seems to cause some disruption

vE%ch 1 to be- ble for.an undercurrent of
dissatisfaction. Many issues such as class size, pthe

political climate of the country and the apparent displacement

of cause ) r to perceive the program
oy
negatively. & &

One-Way Analysis of Variance

Introduction

All variables in Part I of the questionnaire entitled
“background information"™ and Part II of the queatior‘;nalre
entitled "school information" were cront.abulnted;nqninst‘. uil
variables in Part IV of the gquestionnaire entitled "views".
This crosstabulation was carried out because it was felt that
differences in opinion about or’ att'ltudan towards French
immersion might be related to school experience or personal
background. 'kA one-way analysis 'ot vnrianga was pérformed
trqatir'lg ‘each \of the variables in Puréa I and II as

i The variables were all those variables '

in Part IV of the queetiopnni:z‘e. The SPSS:X subprogram ONEWAY

was used for this purpose. The level of significance for all

testing was set at .05. As was indicated in Chapter 3 of this '
1 ‘e A !




.
thesis, the items in Part III of the questionnaire entitled
"knowledge" were treated additively and each respo’pdent
received a composite score. The "knowledge" composite could
be t.reated as a dependent ‘variahle: however, its low
reliability could not justify its usé. P BT

A summary of the néjor points identified will be outlined
below. A more detailed presentatio of the significant

crosstabulations may be found in Appendix C.

8chool Information- ®

Vafious aspects of school iﬁ!omutian with regard to
items such as size of school and the teaching of French within

the school were crosstabulated with views in this portion’of

the analysis. There were 14 independent variables.
Specifically they were:
1. School board affiliation SCBAFF
2. Grades 'in which taught GRDTCH
3. Number of students in the school STUSCH
4. Number of grades in the school GRDSCH
5. Number of teachers in the school TCHSCH
6. Number of teachers teaching only French ONLYFR
7. ‘Number of teachers teaching at least one .
class of French TCHONE

8. French immersion|inirespondent's district DISTFI
9. Layoffs due to tl}e ﬁplamentation of
French immersion > ’
10. If the French iﬂersion program was
inserviced to all teachers in district FIINS
11. Grade level at which basic French began

LAYOFF

in respondent's school SCHOBF

12v Grade level at which basic French began
*' in respondent's district - :DISTBF
13. If there was an increase in the last
five years in the number of students ¥

taking’ French in respondent's school ©  INCRSC

14, If there was an increase in the last .
five years; in the number of students
taking French in respondent's district INCRDIS




Tables 4.3 to 4.8 report the results of the one-way

analyses of variance. Some , differences of - opinion t_fere

identified. - %

There were no significant differences in té/ach’ers' views'

towards French programs: and French 1mqr§ioxx/ based on their ~

school experience as defined by the_fourteen variables.

of A

with res to their views on
French imnersion when crosstabylated with school information.
Factors sich as the 'siz]e a\f\whool and whether f‘rencl}
immersion had’ been implemiented in their districts did not
cause any major differences of opinion. The perception of
whether layoffs had occurred in the district because of French

immersion programs and whether fFrench immersion had been

. appropriately inserviced did not seem to have an ‘appreciable

effect on the views of teachers. . v

>There were a few areas where dif?erences in opinions did
appear. Teachers from larger schools tended to fee_l that too
much ‘concern was being expressed about French, while ‘those
from smaller schools did not. Teachers: from areas where
AFrench‘ immersion was offered in their dlétrict generally

agreed that the introduction of French immersion had had

adverse effects on staff morale. Teachers at the junior hi_g}),

and high school 1levels fel{‘\:‘e introduction of.,French
immersion would have adverse effects on the social development
of the student, and teachers at the primary levels felt the

introduction of French immersion would have adverse effects
’ . Al .

In general, there épjeafed to be a 'cons_iderable measufé»'




5 S : _ - .

Riopoaz} 3o seeabep = -i-0

i > isazenbs 3o wns = .-J/..ﬂ..ﬁo oua uruara Puruatn ‘sdnob sus usen3eq o usemaeg F
3 - . - :
i X
g Aous3aduod 2
: $,3Uepnys ¥
99° 6t 06921 uwaTe 103 'weaboza
st 610° co'c 66" v “L6°L ..c!.u'n\ To0uyos UBTH HOONVT
) zo'z Lot saLE UTYITM  ENINOTIIND TemION
= . esz 610" to0°c 60°9 /.\.“\ vz UeOAIPe  uOTSIOWEI WduRJ RaDON
(153 61 ve'osz UTUITH youaig
68z z00* vy . oy v 09°52 usan3eq 03 uiedued WIDNOD
. sweabo1d uoysIemmy -
- 1% L9961 oc zyr UTUITH Youalz maN
svo* vz 08°1 v 12 usoAlag doreasas NAK ooudnnk
' ¢ s3uspnIs
y 66" 61 26°v6T UTUITM  UOYSIewmI Yousii -
oo’ e vz v oL6 usan3en 204 Teypemen’ Lavay
) ot-t L6t vitotz upuITa seyajun30ddo
900° oLe 90°y v 9z 9t usanlag buyuyeal Ieyoeay 4do¥iaL
WEIY P03
iz “Bis 4 aunbs ‘a'a 's's sonos satqeraes
ueon - 4
- N i
\ =
HOSHOL Aq 69TagTiEA 9PUSIOa JO BTSATRUY UROPAEeIR JO S3TnsaY ;
'y eravy ) ] .
-
. .
g | -~




d . - & & - ) .
. .
~ .
5 L s
e
\
& o
é 5 -
& . . i
- v ; .
# & 5 %
= . LI = o wopsax3 Jo s99169p = 3G
. CI “sazenbs 3o wns = °S°S ‘SdN0IB 9U3 UTUITA = UTUITH ‘SdNOIB SUY USEAIEq = USIAIOE 2308
i s6T . cvieez uryaTh YouPIL UITH
s00* Le's z Pe°ST usanmjag UIBDUOD YINW ooL YIONOD
) : S6T €5° 16T UTHITH | Aawuawata
sT10° Ly ' L z 68 uaamyag Yyouea oysed Wa13d8
Y . vetT: £9°69¢ UTYITH OTRION JJUIS
. 100° S5t z 89°02 usan3eg 5300333 @5I9APY HOH4LS
& T
weIT 3655
*bYS ~a @aenbg -d-a Ce ©  @oamos saiqeyaes
uvol N 2 3uapuadaq
% e  141s10 Aq 30 30 s3(nsey
PRI
z \ “
. N ¢
3 8




i o B S -o‘ 3o Seexbop = “a'a 1%
.J- Jo uns = °s°s ‘sdnoib Syl UTYITA = ‘UTYITM ‘Sdnoab¥oul usan3aq = UsaMled . 1930N

.
“sax

[

Ik S A ¥ . 2 uopstowny yousxi
: ve't w6 . 69vezT uruate ng: 103308’ 30N
£9°¢c . ,MI.' C z LA | oL's -h.""..l weaboxd ysyrbuz
n » S . S ) i
g 6 ,umame . 39330
89 z usamyag ucysIoumY /ysuaxs
. . e uTYETM STRION 33eIS
"ws z usaMIRG | $309))d ITIAADY HOHALS
t —we3T ,. —%p655
ata -s's ooanos - '+t . sarqeraes
o : 3uspusdeq
P -
TqeTIvA Fo stshreuy u

AN




'

. “ /' wopaaij 3o 59916ap = 3'qQ
,,,4.u-uu..v-uu-su..u.h\i...._im!.u._:cu«:lnﬁﬁaz.._-n._o...v-5..-.1»31_.-!.u-n.

vees UTUITM Kxeuyad uy
K15t o usanjeg Yousig oysed

., * . uoysiswal yousig
UTUITM ang I1933ns JoN
uean3eg ®1603d USTTHUT

. * sueboxg
UTUITM uoysIBUM] YoudId
uesmied  meN doTeAsa NAW

uTYITM  uoysIemMI Yousig
‘uean3ed 303 tefbowey

WoIT —5555
. @oanos setauraea
3uspusdag

30 satnsey




‘sazenbs Jo Wns = ‘§°S
- :

wopaoay

30 -c-._aov

e300
N e

‘sdnob rﬁ urR - Eﬂ;r.!..sun ou3 uveA3eq = aAs o
5 Ly 6Lt uyyITs Aavarag uy
682 SE°T g uoaNIRE youeaa oyses © RIudde -
oLt ufaTM  uoysowm youeiy
oLs 00" i USPAIE  9OURISYSSY Pavog” - LSSVANE
56 . T oCoLTLr T upwarM - uoysiowsy uousiz ¢ i
zs°y 6z'y - ./ . 98721 - useAIeg 203 TeTPomRN Lo
10°1 3 65°28T UTYITM sep3funyzoddo ¢
T e 058 05°5Z .. usamlen Buyuyeay Iagoeal ddouras
¢ B \ .
96* ¥ zo-0st UFY3YM  WANOFAIND TemION e
© 60°E 29 96°8T usan3oq uofsiewmI youeld HEOON
T, s 3uoudoTeAsg TRT20S 4
s0° T et o ¥BLET UFUITH B30V A PSIVAPY
ey, 6ty 3 N s usoA3ed  uojsIoWmr yousid Azad08
. b swe1601d uoySISEUIR
o8t i . §S°STT UTUITH YOudId AN
zt e =S 2 €59 usanien dotaasa NOK DOMANAK
- 5 —WsIT TR0
:d rdta ‘s's .OJ—..QH P S2TqRTARA
¥ 3uspusdeg
v
\ - '
4dsa 3o syskreuy
dp orass
\ i
% . B Lo -
. 2 ,




. o 3 Table 4.8 .

- “ Analysis of Depe 1 ; by INCRDIS
o 2 2 Dependent g T % S TR . Mean -
_ Variables ‘Source | §.8. __.D.F.. ' Square -
Code : i .
BFINPT Between 11.93 .2 5.96
Within 295.50 199 1.48
’ “Immersion N 4
MUNPROG . MUN Develop . Between - 7.15 = 2 _73.58
New French _ . Within. 142.35 197 . 7 a2
i Immersion 5z % .
Programs = - . o i A & E 4y
T - S - = = T - T = =
Note: Between = between the groups, Within = 'within the groups, 5.S. =.sum of squares,
. .DIF. = degrees of freedom ¥ K -

N C S : ~ 4
i




nckgrbnnd Information L :

-, -~ zr~Background i ion of i was bulated
wh:h Vieus in- this, portion of the amlyniu. 4 Itens .!\lch as
Y . educational buckground and exposnxa to a second 1anquage were

B . usad. The names of- the 17 independent variables were:

%, o . e . A
. 1., Sex G . i D SEX !
. . Age saf v i . S+ AGE,
£ S 3. University degree . £ K S . DEGREE .
T g 4¢ Teaching experience o & “.. /TEAEXP ..
¥ 5. 'Respondem:'s years, ‘esent school *, - YRPRSCH
v % . 6. - was [dmini " ADMIN
N 7 T Hajnt_ area of/ congentration at university “:+ , "MAJOR
. © 8. If respondent was currently teaching French ‘TCHNOW
. “9. If respondent had ever beén asked to teach -
s e * French ' . ASKTFR
10. If respondent would teach French 1! asxed « J
5 todo' so - * TCHASK
~- 1. . If respondent had leamed a second 1anguage + . * LERLAN?
12.  Mother tongue of respondent - MOTONG
13. If respondent had. French f‘iemls' or
s . acquaintances'

14. If respondent spoke “French
J , 15. ’If respondent attends French entertainment 2 (4]

Bor or. listens to Mrench broadcasts ATNFRE
’ 16. If respondent is the junior member on’ staff JUNSTF
N 17. . Respondent's villingness*tc retnin to , g

teach French ' 5 © - RETRAN

lables 4.9 to 4.14 outline the.findings, of the one-way

" analyse! £ variance. Dif‘t_q;‘en’ce‘s occurred on four 9f the.
i, adiise : ;
variables. - The g whsn tor attect
; ¢ 7 . =
'

French immexsj.on were. (1) major
area; of. eonqentratien at university: (2) whethe'r- “the

respondent held an administrative positiop (that: of Head jat‘
. - S 3 Y

|
|
0]
|
|
|
|

o |

-1
|
|
i
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- had" French rriends

or: acqua

"i.’ Hﬂ‘d (4) v cher the ré: listan/ed to
z : '

Exench radle or television.

(o

'x'sble 4 11 glves the results of ths crosstabulstion “of

the vsriable "ihat was.. yaur major srsa of concentratien

studied at university?"v (HAJDR) Diﬁfetences of. cpinion

* ocetirred on “two items " The tirst one was "overall ‘there’ is

* too, much .concérn. with French, in our school system at the .

., prasen’t time" (coucm). on this variable, x.-espondents with

5 respondents with ors. in other areas aqreed. that there was..:

The othsr variabls on which f.here was a dxfference of opinion

sccurredA en ."There i 00, much pressure on uni].inqual English

5 to cha'nge : of the current concern with Prench"

i *
(PRESSR). On this variable respondents who indicated a major '

in sacial studies or English fel;-. tha:,t_here vlas too much

- pressure being .prsced cn them at'. this time. .

’rahls 4.12 outhnes the. results of the sropstabulutions

bet'.ween '"Do ynu hold an administrative position?" (ADHIN) and

Part Iv sf the questicnnaure Respondents who indicated they "

we! department heads had a.difference of cpinion on all 5 Y

N variables except for-one. " Department hsads seemed to have a
" gnoresneqativs opinion towards the major aspects of Prsnch
,immersion than do other administratnrs, such as principals.

e : Table 4. 13 outlines the resuICs of the crosstabulation

hetwesn I'Do ysu have any rriendﬁ or acquaintances who. are
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Table 4.12

e
s Results of Bre of

i by ADMIN

Batwaon = betveen tha groups, Within'e - vithin the
redom

D.F. = degrees of fre:

Dependent. 3 T ? %
_variables * Source s.s. D.F. Squ F.
! Code Item
. ¥,
FIMONE French. Immersion - Between & 4 Eg 2.99
Taking Money Within - ~ 1 32 -
REMFI:, Remedial for ‘Between 23.18 5 . 4.64 o
] French Immersion  Within . 179.83 195 .92
FIFRLL | French Immersion Between' 25.60 s 5.12
| is Frill Within +,281.21 192 146
il - ” i
.PRGNOT ' - English Program \ - Between ' 19.36 5 3.87
i -Not-Suffer Due . Within 253.23 192 1.32
French Immersion ) - .
- CONCFR Too Much Concern " Between - _ 18.63 5 3.73
' French Within 284.73 198 . 1.47
DEPTED ! Dept. Educdtion Between 8.89 5 1.78
. e ! Advice French Within 100.11 91 - %52
| ‘Immersi®n - . .o
- Note: ~

groups, S.S. = suh of squares,
~ 5
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ditf-r’encea of opinian were evidant / Respondents Hho .
.lndicatad they had friends or_ acq\:alntanca- who were French
appeared to be pouitive twnrds “the program while those
roapondent_s who had no' French acquaintances, appeared to be
less tolerant twaxds it.

" The cro-stabulatlon resulta af, "Do you attend French
enteminment or listen to Fx'em:h ‘broadcasts?" (ATNFRE) were

outlined in Table 4.14. Differences of opimon cccurrad

e € vwho ed ‘French inment and
thoaa respondents who did not. Again ~as was indicated 1n

Eha results of Table 4 13 respondents who .did x& att:end

. Pranch entertainment wera less toleran?towards the French

- ilhernnn program than those who did attend such functions.

[ s:t‘terences in attituda toward French immersion appeared

C to .ba dffected’ by teacher's major area of concentration,

* contact with French and vhethe}z- or not the respondents were
department heads. 7 °

. : .
’

, ) . llpltip;l_.l Regression Analysis
Attitudes ’ -

Figure 4.1 !llustrates the personal uttributes and achool
churactariat’icn that made .a significant contrihution to

ds French i rsion programs. see

/general attitudes
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Figure 4.1

T-values in parentheses below " the paths;
" standardized partial regressjon cpefficients abov!
the paths. W o

ol ¢ "
In/the interest of clarity, only the significant
paths were depicted in the path diagram. °

~

-Personal Attributes and School Characteristics
Model of Attitudés Towards French Immersion
Programs. .




% of\glj variance, hence, the model had’ an acoaptable fit'to the

J 'rable I 15 tar a uompleta ‘1dst af the variablas ‘used in thi
analysis, and f.he results. i o .
Six- out of the 15 variables vere significant. ‘I;hi:eg, AN

variables - FR (those respondents who indicated ‘a major in

French, . ATNFRE (timse who a g Pfe'nch
functiéns) and OTH- (respondents ;ho had u'mnjor area Df.
concencration outside the mainstranm subjects) cctrelated
‘positively with ATTL (attitude towards French 1mmarsion) '.l‘he
temaining three variables HI (respnndents> from schoold where
French i.nstructxon beqan at the high - schaol level),” jR,
(respondents from _schools whgre French 1ns§mction' begins . at
_6he junior high level, a_n_d TCHSCH (tne nunber. of teachers.: in
;a school) ‘correl‘nted negatively. The ‘R-squure of .1§7
tindicates that these variables acccunted 'for nearly 20 pérce‘?ﬂ:
data. )
This’ infomation would seem to suqqest that respondents
‘who have a bacquound in French, enjoy some cultural aspechs

‘of the French languagq or have a major'congentrnti‘cn' in a

subject outside of the mai m subjects A to have
a positive attitude towardé anch immersion. on ‘the! oﬁher
hand, respondents who teach in schnols where thers is a small
number of teachers or who cone troLn schools vhere French
instruction begins at. the junior high or senior \ligh,level

ternded to have a nequtive'atti_tuée t?lards (French immersion. !
. s . "



- : o . :
Table 4.5 0

The struct:u:al c«mtticients, T-values and sigm.ticance
Levels in the Personal Attributes and School
Characteristics Model of ‘Attitudes \
Towards- French Inmersion®~— -
‘

o : 5 Dependent ‘Variable (ATT 1)

+ Indepéndent W ¢
variables B SE(B) Beta T sig T
HI . -.789 .375 -172 -2.01 . .037 ‘
SPKFR -.024 .161 -.012 -.147 .884
se . ‘.25 .273 .088 1181 .23 4
IR -.663 .259 -.255 ©-2.557 ..011 :
goc - =097 J108 -.040 -0 .625
FR. - B s To.3s T 170 2.267 .025 B
| TCHSCH .. ' -.015 007 o-i165 . -2.171 .uI31f
RETRAN =.057 L1548 -;.ozs -372° - 2710 - s
ATNFRE - .551 .184 .229 3.000 .oof X i
. ELEHENT 52 161 _-.025 -.385  .746
JUNIOR -.045 .170 -.022 - -.267 ' .790 :
otn 370 ".169 .169 2.183 .030
“SEX -.307 .172 -.155  -1.g88 - %075 iy
EL L =22 179 -.107,  -1.242 .216
HIGH . 289 186 .121 1.393 165
constant - 1.950 .686 . 2.971 .003
Multiple R 432 -
R—Square . 187 s . e

AgeeTable 3.4 for a description of the variablsa, and for the -
data matrix of corzelation coefficients.




. fovard the allocation ‘ot resources for French imnersion.‘

,Hnwaver, it would appear that respondent:s uho indicated a

. X
of the mninstreum subjec(:s felt neqatively f:ownrds the use of

Resources s 3l L

Fiqure 4.2 i11ust ates the 5 1 & and school

chnrac\:erist;ics that mde a 'niqni!icant unntributiun to
attitudes towatd the allocation of resources for Punch
immersion programs. Sae Tu.ble 4.16 for a complet:e list uf the’
variables used in this pnrtion ot the analysh and- the [
results. E: i -
Fouz * 15 varipbles mnde a Bignificant contrihution to
RESORS (the allocation o: resources for. \rench imersion)._;
Two variables RETRAN (respnndents who indicated a willingness
to ‘retrain) and HI (respondents from sl;‘huols where - F:e;:h
instruction began at i:he:hi’gh school level): cor‘rel‘iuted

poé_itively. ‘ While two variables.~- SC (respondentsnwith a

m_ajor‘ ion in sct ) and oTH ( ndents with a

major ‘area ‘o 3 concentratlon outside the minstream suhjact
areas) correlated nequtivaly.

The R—square of .230 indicated that these variahlas,
accoum:ed' fcr 23 percent of the variance. This intomation
wauld _seem to Vsquest that respondents: who indicéteq a .
willinéness to retrain to teach French and/or French ihgrqien
and vr_esp‘ondemis who ‘lndic‘nted that French instruction began

at the high school level in their school telf.‘ positively

major concentration in science or in -a suhjeut ‘area- outaida

resources for French 1mmeraion.




a. . T-values in parentheses below the paths;
ized partial ion coefficients above
-the paths. . " B - .

b. _In the interest: o{clarity, only, the significant.
paths’ were depicted in the path diagram.

, i \ o : ” g
2 ’ 54 >
Figure 4.2 Personal hteributes and School Characteristics
. Model of Attitudes Toward: e Resources for
© the French Immersion Program -




struct'.u/ral coaffieients, T-Valur;s and; signiticance
Levels in the Personal:Attributes. “and ‘School .
Characteristics Model’ of ‘Attitudes” ¢

‘the e
for French Immersicn L

Dependent Variable (ATT 1) -

Inde . . .
Var. B SE(B) . Beta.’ T

B . " 5 \. «
HI 1.073 .358 239 3.000
SPKFR .256 1154 .10 1.662
sc. -.612 . .260 —.170 -2.353
R -.130 247 . -.051 . i.526.
so¢ : -.136 .189 . -.087. _-.753@. ’
R .. .48l L300 —air " -necz
reasch . ".o0s .007 - 097 1.'3021 .
‘ RETRA} . ;39_5" Y Ty F 2.696
ATNFRE < =330 a15 -0 -1.88d
ELEMENT '-..160. 154 . 1.=.079 . -1.040
JUNIOR . -133 © e oss | s22:
omi | -.331 i161 -.155 -2.05‘_{‘
s | -23 - e s’ -azs,
EL .024 a7 Lon 141
HIGH -.162 0 _ .77 . -.914
\ N T . .
Constant -1,142 25 W, “-1,826
Multiple R - - ,480 % 4 { * t
R-Sq\l are , 230 : e #

|
35ee Table 3.4. fur a description of the variublas and for

dat:a

matrix of correlation coetticients.-




F{éura 4 '3 illustrates the causalv variables used in an-

attempt to, reapnnd to the a priori question wh:.ch arose in .

'the_analysis. See Table 4. 17 for a uomplete list of the
i s

variables used in this section and the results.
Both 'Vééiaﬂeé u;sons kthe 9llocat16n of régour es for
infench imfersion') and‘ E_L:[Tlsl.(v/felitist attitudes) made a
sig??'.fican‘}: ‘contribution ﬂ ATT1 (attltude towards 'French €
in;mersnion)' RESOURCES correlated negatively wh11e ELI'I‘ISM
ccrrelated positively with”. ATTITUDE.‘ ,'l'he s_quare of .182 -
j.ndicates- t’hat »these varlgblgs _accounbed for nearly one-fifth
. of the vatiance on’ géneuatcitudes ‘owards, French muersion; ¥

- The siqnxﬂcance level of each path vas calculated using

the following formula: . £ g
w E . ¢

Path 31. ] W, N
2 V) .
(Rg = Ry) / af, — af
~ RZ T e
) 1 . RZ /(N af .

+1822 = .060271
(1 - .1822)/200
'

= 2113,
2l .0041 "
= 27.5 . =
’ B

= [27.56 = 5.250 (sig.) *



l].--llf /(N-dff 1) -4

=.1822 - 1325
(1.- .1822)/200

= .0497

L0041 - s
e 9 ) G - .
“ o =12.122

2 t -’12.121 = 3.482 - (sig.)
’ 73

‘=~ ‘The amount of variance explained by the varxablcs ,le! Y

cplculated using tha following ton\na.

e .

.4 R?3:21 = r®g3p+ ri3y-.2r3pri3ray - . = P

T
R



X1 = RESORS = attitudn towards the resources for French
' immersion programs; X = ELITSM = elitist attitudes; X3
= ATT1 = gnncrll attieudu tewardl ‘the French 'immersion

— . program. ) .
) w7 P2 s
2 T-values in parentheses bnlou the puths, raqn&sion
eustichnts above the pathl. .
/' . \
quur- 43 The mb691 used in thc "A-priori® guestion.
© ;-4 ? :
s o
s B § E ‘ B 8
i ‘Table 4.17 r /
Zero-order Relationships (Correlations), Means L ¢
and Standard-Deviations for Variables . |.
e ——————Used N thl "A—priori" Question .
.- .
' / )
P . iz '
_V“’-Bg}",, -1 X2 X3 X ‘§:D: - Cases:
RESORS : ;.ooo/-'i.szv -5.195 - -0.01 0.97" 186
ELITSM -.114 ° 1.000 3.720 - 0.01 0.98 186
ATT1 -.364 +263 11.000 .-0.01 0.99 194
N b 28 o
Key to i X - i d for

the
French immersion programs; Xz < elitist attitu
actitudutoynrdu the French immersion program.

2 X3- ganaral




hunitinn_ ‘of "e

number of ta;tors‘ ¢

s "’l’he operation

the study cumhinsd

(:I.) French immersion- is only for the hiqh achi&arr
‘

students in French irmersion generally’ come from high socio-

economic hackgro\/;nds‘,

eliter () chi'ldtep“ have. to be outgoin'gl in order.to be

enrolled in French intmersion One might state that teac‘her‘s"
who tend to hold thesL\ views ragarding French immersion coéuld

be looked upon as havinq "elitist" Giews. s ”
when extended al step tutther, the analysis of these-
~ . '

variables indicated that: - B

% 5 - g
(1) there was la siqniﬁ.cant relationship batwéen

respondam:sj attitudes towards the allocation of
P

resources f r French 'inmersion and the:l.r general

attituds towrrds Prench immers;on.g,
| .
respondents"elitist attitudes and the;r general
attitudes. tor ardﬁrench immersxon. . f‘l
These findings sann to suggest thqs respondents vho have

a posl ive attitude towards Prench immersion programs’ sxgress

dxssat sfactxoﬁ with the resources allocated fo: French

immersjon. They also suggest that respnndents who have a
positive att].tude towurds French immersion: consider the
proqram to bé elitist in the sense of being academically more,

¢hallenging. R

(3) Fren grs}inn\ is» developing an

'(2) there was ‘a s;qnificnnt ralationshxp between,




'l'his co-ponent of the s:udy looked .at the x-alat'ianuhip
rist I characteristics and sch’ﬁl
bai:kgro_und and their perceptioﬁs of French immersion.

"Perceptions of French ixnersion" was subdivided into three /
arul which the reﬂurchar felt were hportun’ln determining /
a nasure of-teacher's peertioA("moae areas were:- /

/

2. knowledge about French immersion programs; i /

2. attitude towards French immersion programs; ai

3. attitude towards the allocation of rescurces fér

_French immersion programs. » 5
o
It was observed chat teacher's knowledge about French
immars,lon progrms was _very, li_mited, se limited in fact that

a latent variable couyld not  be constructed representinq'

>
teacher's kncmladgb of French immersion . '

knowledge about proqrans does not- appear to influence their
attitudes towards French' immersion. However, general —
attitudes towards Pr.nch imersion and atticudes tdwurds the
allocation of resources fnr ‘French imxrsien are. influenced

. by teacher's personal charactéristics and sch ba und.

Infnmnt:\on from the analysis-seemed to suggest that teachers - v

who had some connection with French and Prench culture or had

a major area of .concantracion ina subject‘ outside the 'ma‘in>

subject areas‘tended to have fav, le’ a
French. immersion.’ Teachers whp were from schucﬁs having a

“ ‘smaller nusiber of teachers or where basic French''ins itia‘n
s

ench

began late, tended to have a neéative attitude toward:




imﬁéésion. These. tindings wauld

from schools having a smaller nunber d! teache!'s may see tha 8

advent of ern.ch 'immersion as a threat to their awn‘jopg nndf

would tend to view‘ it: negatively. Tha‘lateness of expoi;ur\e
to- French 1anguage learning, suggests that French ja not

reg};ded as un importunt part of the curricnlum and those
tea»

# : .
French programs . 3 © - %

s would theérefore have a negative attitude toyards

Teachers who indicated ‘4+willingness to, retrain or th .
_ werd trom schoals where basic French 1nstructicn began -late, -
" tended to have a positive uttitude tcwards the allodation of* "

resources for French immersxon. Teachers. who" indicated a

willingness to retrain may view :ha allocation bf resourcaa

for French immersion as one step clnser to t:ha devalopmem: Tof

teucher training oppon:unities, smnething which they could_ 2

take advant:aqe of, ‘therefore \:hay would be suppoztive of 1ts
de{:jelopment. _.Teachers coming from a schocl background where
'basic French mstructien began' late might vi‘ew the alloca‘tior’n
of resoutces for French immer:sio(Z\ something positl.va (az
their school. . One might state. that these teachezﬁ may not
perceive their dob security . as beinq threatened by the

allocatxon cf these resources:

Teachers who hada background in science or one of the

. subject areas aucside +the mainstream subjects tendad to he:'

negu\.).ve towards ' ‘the allocation of rasources ,fnr Franch

' immersion. Thsse teuchers may view tha/reaonrces bel‘ng used



tox’ French imeraion as‘being bettez channellad into their own

subjact areas, hence the neqati‘ attituda.

Based ‘on the- information ' gathered from "a ‘further.

ana;y'sis, it séemedva:pparen\: tha’t teachers who'are supporters
of the French imners'ien/ program are not convinced that there
ar? adequate resources being spent on French immersion.
Indeed,’ perhaps overall they feel that not ‘enough work -is
bding done in the whole area of French immersion planning and
programs like it.’ E N \

Further to the attitude construct, it would appear that
teachers ‘who tend to be elitxst in their views felt positively
towa_rds French immersion. - From this statement one might
Qostnlate that t;achérs‘»who support the French immersion
program are supporth/e of Fuch challenging types of

‘educational programs for children. '

Iill!.ngno.u of Teachers to Retrain

One of the biggest questions assoclated with tne
1mplementation of the French immersion program in the Province
is tha availability of qualified personnal to teuch it. It
"was considered pertinent, therefore, by this researcher, to
devote & portion of ‘this study ‘to the ideptification of some
of the underlying characterist:.cl of those x'espondents who
indicated a wxllingness to retrain to teach core French or

French immersion. ' In attempting to compose such a ptuiile,

a one-way_ analysis of varianc¢e was u'guized. The variable,

"




"Hould y:)u be willing to ret‘:n’ln-’tc teach busic Fi:anr.;h ar’lr
= ° Franch hnmersion if given the oppertun:u:y to dn so?" (RETRAII) i

vas crosstabulated agai t 12 variahles wlthin Purts I and II‘_ :

of the questionnaire. Significance 1eve1 was ‘set at .05,
Seven variubles were 1den’tiﬂed‘ as bei;n; significant'
they were Sex (SEX); Age (AGE); Teaching experiance ('I‘EAEXP) i
Would you consider teaching French if a;kad to do so (TCHASK) i
/ \ Do you speak French (SPKFR); Are you the Junior menBer on
i staff (JUNSTF) ; Do you attend French entertainmant ‘or 1isten
N to French broadcasts (M‘NFRE) 3 -
A detaned discuss

ﬁ of the séven variables identitied

in the crosstabulation may be found in Appendix C.’ See 'l‘able )

4.18 for results of the \.rosstabulation A summary of the

'majnr fxndings follows. S X R

1. Retraining would probahiy be ‘best with the ycur‘:g‘to
middle-aged group .E ’tsgchers..’ This, findin’q“qs\‘-
consistent with Schatz's view ilssa:' 8) that. no
teachers over the age of 45 years r/ sh+uld be o
encouraqed to retrain. g % - .

.

2. Retraining would probably be mxe successful with

women than men, . as females expre‘sséd more of an’
interest in zetz"aining‘ than males’.

, 3 Retraining wquld probably be more successful with
those teuchers whe have had some experisnce teaching

" or.studying French. F P 7o




Table 4. 18

Crosstabulation Results of Teacher's
Willingness to Retrain

: Independent o schi . oF sIG
- ° " Variables _ . Square .
. Code - ' ten’ =
SEX - '.Sex, = ' 5.295 1 0.021
2 *© 5.986 1 0.014
p ¢ .
AGE Age / 23.828 3 0.000 -
o Ny ¢ v s . ) ¥
TEAEXP ‘. Teaching 19.755 5 0.001
B = i 'Experience . R o "k
-. TCHASK - " Teach - . 37.530 1 0.000
: - French 39.583 1 0.000 g
& . 1f Asked . g, -
: B e o i Cow
SPKFR Speak 32.942 3 0.000
3 French | 2
vy s ilg @ 4
JUNSTF Junior 11.301 1 0.001 Sa
3 staff 12.645 . 1 .0.000 .-
ATNFRE Attend 0.002. ‘
v e . French 0.001 0

B_ntert:'ainnent y B




thase teachers who 1ndicnted some contaet withr
Franch, who have some mqpathy for t}‘:e ‘French culf_ux:a
or who have some French speaking acquaintances.

5. Some teachers may.be willing to retrain but not .
necessazily to teach French. These teéchers may k’;e

villing to retraino to teach in other areas.

6. Hany younq people, especially these teachers just. -

comp].etinq their univgrsi;y studies, have® no

"immediate" desire to return to university.

Conclusion

Chapter IV provided a"detgiled’ descriptive analyéis of
the questionnair:e, -éresénted the findings of the statistical
ptocedu;es undertaken, and nutli‘nedvsémé char’a{:teristics of
thuée respondents‘wulinq to retrain.

The descriptive analysis showed that the random sample

appeared to _b a- good ion . uf in
Newfoundland az Labrador aﬁé'their attitu&es towards F:enc)_:‘
inﬁnersienl The analysis seemed to indicate that teachers did
pat appear to be overly qoncexned _Abaut F;en;:h immersion, but

at the same: time ‘indicated tﬁat nianyltéachqrs were not Hell‘

iy informed about' it, particularly its implementation in the’

Province. It would appear. that teachers seemed to have some

notion of what French immersion is but are ‘not - aware ‘of the
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seemed te be in strong support of the u)or aganciu
. asuociated with the planning of French immersion, Nevfoundland
- Teachers' Association, Memorial University of llevtoundlind,
Departn‘ent of 'Bducacion, 'am'i School Boai'da, becoming mur;
actively inv'olv’ad_. When subjective comments were requ'ested,_.
one-third (68) of respondel:ts offered théir vieys. .AI': was

«apparent, from their 1t 3 that’ see

to pupils of a program such as Frénch immersion. However, fér

vur'ib‘us raasons they tend to pe i the' impl ion of
y E'rench immarniun xuther negativsly. ’

When the !irat. stntistical procadura was applied, one-‘
I\-my arplys.i_s of vnriance, some diﬂarences of apinion were

.identified. School information®sich as size of the school,

* vhether or not French im on had been impl ,in the
district, and it_itshjnplenentat.iqn had causéd \layoffs did
have some effect on teachers' 'upinions. Teachers' backgréund
information ide‘ntitied some further areas of resistam:e-to the
proqran )'his resistance seemed to be coming trom areas where
there _was a “lack of contact with Prench. Department heads

.also seemed to view the program negatively., Also, teachers
who indicated a background in social tudien/nnglish tended
‘to be 1ess tolerant. ) > )

The application -of thev-:seccnd statistical p;ocedure,’

inear p:u;tiple regression, confirmed the fiﬁdinqs' of the

o~

" -program's bnctlcu _implications in l!ev!oundlm?a;' Teachers'

first analysis and added some additional information about A

teachers' op‘inioni. Thes multiple regr‘es;ion analysis l‘!lp 5




’

v respondents would probably view the development of :asources'

based on the T ‘n.h i:haﬁ

could be based on'three tactcrs. Xnowledge about the program

attitude’ the ;. and i e the
allocation of 8 the The amnyais

demonstrnted that teacher's knowledge of the prugram was very

limited--so limited thnt no v7tiable could be constructed to

it. T e, er's knowledge of the program did

not aftect their attitude towards it. The multiﬁle regréséiun

confirmed that positive attitudes towards French immersion

came from #espondants having a connection with® nench, and .

also from respondents havjng subject \‘are‘a majpts Ttsida of

the mainstream subjects. | These respohdents probabiy d_o_not

g peréeive ‘Brench jmmersion a threat to their jcbs. Negative

itudes toward the program cgme frum suhoels huvinq a small
numbe?xgt teachers. These teachers would probably View the

implementation of a French, inmmersion prggram as a threat to

' their security. Negative attitudes also came from areas where |

basic French began late. "These respondents may view Fren'c'hi
as merely an academic subject and not consider. French

immersion a priority.

Positive attitudes towards the allocation ot resources "

for- Frsnch immeraion came from thosa respondents willing tn/
retrain. 'l‘hesa teuchars weuld see themselvas banafittiﬂg zrom
the’ allocation of these resources for Prench 1mmersion.

Positive attitudes toward the allocution of rescurcea also‘

came trom areas where basic sFrench began late. These :




i

:or French ion is . ne i .p:(:sitive‘ for the students
and not as an immedinte tqreut to their. job security.
Negative attitudas Q:.owarda the a;locution of :eaources ‘came.
from respondents vi;:h subject area majors outside’ of th§
mainstream area_'s and science majors. These respondents might |

possibly be seeing the resources for French immersion as |,

,réducing those available. for their own specialized argas.

The multiple regression also indica;:ed_ an elitism
construct. Resul;s from this analysis seemed to indicute that
those respondents who had a p:osiuive attitude taward's ‘Frencfa
immersion expressed ~ dissat‘isfacticn with a}location of .
refources for French immersion. 'This analysis aiso indicated
ti:at those teachers who have a positive attitude tiwards the
French umersion program ccnsider the program to, be one whtch o
is suitable fcr a particular type ot studen(:. 2 B

As a supplement 631 the analysis, empt was made,

a profile’ of those respondents willing to retriin. The
results indxcated that young to middle-aged teachers who had-

had some experience with Frencl\i and exposure ta the culture

4 Gould be willing to retrain. It waé also indicated that. more

_women than men expressed an; interest in retraining.
i £ ¥

Some respondents 1ndiquted a willingness to retrain but

not necessarily to teach French'ang/or French immersion..

Parhaps contrary to what might he oY 9!

from university .did not express aldesire to retux‘n to

university again right away to retrain. - H




This chapter' presents a synopsis ot the quastiuns under:
investigation, repofts the ‘pasic conclusicns reached in t@e

study and offers some recommendations related to the togj,c. '

vvsumnry
" "

Consxderabla disuussion has been generated an buth the'”
provincxal and natxonal} scenes By the introduction of French
immersicn pr‘agrams. A number ‘of teacher assaciatmns

concerned wh:h the Helfare ‘of - their unili}gual English

g teachers have adopted polic:les and guidelines governing the =

%ntroductio‘h of French i on . X has shown &

.that many of these !‘unilingual teachers Eeel thnt the

mplementﬁtion‘of French immegsion programs may place then'

jobs in j opardy. ‘Because of this concern with their welfare,
teachers havg sometimes been regarded as. having negative

athtudes towards Fr7nch inmersdon pragrams. r.
This study was, develaped to invest:iqata the overall
attitudes that tea hers in qufoundland .and ‘i.abrad_cr pave

towards -the im‘pieim’entation of French imérsion‘brcgrams.

‘Since there was g’vidence to suggesc that . teachers felt

strongly. towards tl']is issue (Hagy, 19863 12), an, attempt was

‘J

g

made to idantity; any influancing factors which m:lghtz



o~

centri.bute to these opinions,
current literatui'e, a n\mber of independent variables were
_examined as they- related to attitudes. 2 The independent
var}xghles included -all of the variables in Part I of the
) ‘__questionnaire entitled background information, and Part II of
the .questionpaire entitled school informatipn. These

- variables were ulated with the variables in

Part IV of the questwnnaxra entxtled views.

™ The questioxwure desxgned for the study was distributed

te a’ random snmple of ‘250 teachers in the Province. The:
return .rate was 81.2 percentw(zoz respondents). o;ne way
ana‘lyses of var.iance were used to test for diféerences of
:‘obinion- betw'een respundents' personal and®, backgr’oune
lnfomatign and their vxews towards French 1m|nersian. ‘ Linear
multxple regresezon (etepwise) analyses were“used to examine
the: factors influencing these dlfferences.
It ")‘5 felt that ‘the stﬂdy was sxgnlfxcant because 1{'.‘
examined directly the attmudes of teachers tu;ards French
.mmersmn. ‘/—I;revumsly, most of the oplnmns expressed

consisted of statements based on a general feeling,of what

were .the "apparent" attitudes of teachers towards French .

im_mergion. Thyough this study and the statistical procédures
"used, an overview can be provided on what teachqre themselves

actually believe. -.

Therefdre, on the baeis ‘of the




3 con_c:.u'l!.’o’nl

. In this- eection, the. conclusione generated by t.\';e

,responsa to the four research questions are presem:ed. The

first one of the questinns/ gought to datemina whac the/

g in land and L ¥ "~ about
- 5

French immersien.“ The teeting‘ “of th_is research question
‘showed tha‘t‘ teac}‘\ers in thg Province of Newfoundland and
"Labrador do not appeér ie be overly concerned about l-;renr:h .‘
programs in general, or French immersion in particular. The,
ol v_ 2 " 'greatest concern seems to be coming trdm teachers who teach =

~ in schools vhich- have a smaller number, of teachers”.

It 1e a e that te ‘in the smaller schools

in 1nnd and Labr ~would be cancerned ehnut the

introduction of Frénch immersion. .The progxam’would’be moz'e
N . Aikely to affect their. job - if F;ench,xmersinn were

implemented in their district. ,Also, many teachers in smaller

scho.ols in Newfoundland live in the community .and might not/
. wish to relocate. ’

bDifferences of opinion weré . found _to exist between '

teachers in areas where French Ly on had been impl

and in .ireaa where the préqram had not been implemented. .In
- areas where F:ench immersion ‘had heen implementad, teuchers ’
& expressed ccncern about the effect of the prcqram on everall

e “ ! .

Ay e . ‘"smaller- number of teuchar " being - ‘defihed as 10
.. teachere or less’ .




7 : i
‘staff morale.  In this _case Nagy's rese: /ch question "Are
attitudes more negative where impact is more severe?" (1968: '
i :

8) would appear to be supported by the findings of this
portion ot the atudy.

7 e
. The second qugsuerr ‘addressed in the study was vhether

the in!omtlon taachers have about the program is valid

ion or misin ion. "In tcstinq this research
question, it:/ vH‘a‘ found t&mt te;cheru in the Province have a
uriouc lack c! information about the program's meiemanﬁa}:ion
‘in’ the ?_rpwiinca. "rhay. alsc appear’ t6 have a lack of

1n£cn‘natinn regarding  the general atlacts of the program.

Results seem to show that even in areas where Pranch immersione.

has , been 1mplononted, teachers are either- unintcmed or

/misinformed about the progran's impl ation.in Lana
and lalgiadlot. Teachers feel t.‘h/at the implementation’of French
immersion has caused teacher layoffs, or relocations, ‘even
though there has been no evidence to support that belief.
There is- also a lcrge n\xlbe.r of teachers' who seem to be
stating that they "are unaware if there is a French immersion

program offered in their district or not. 3

The third question n d to ascerta'{n the -
extent to which teacher's views towards French imn;ersion are .
formed by cer\:ain parsnnql characteristics. The results from
the data seemnd to suggest: that: a number of personal
attributas contribu(ed towarz.is teacher's perceptions of French

immersion. ' One of the moré significant characteristics was
= - P




to some

4 n! Fx:em:h

culéure.' It would appear’ that the more’ expused teuchers Han,
the more positiva they were in t:heir attitudes towards- Pranch

on. who jed a wilungness ‘to retrain

also appea/red to be more pasitiva’in t}_xeir a\;titudas towards
French immersion. :.They were\a'io more inciined bto have
studied some French or have French trie’nds or ac;;uaitltances_.
The findings of this portion of tl?e study appear ‘to support
the 'éox;clusion pi'cpouéd by Nagy. that. some exposure to French

- tends to-soften negacive attitudes towards French immersian.
g L . This result would not be unexpected as that - which is "knewn" '

can be much less threatening than’ that which‘ is "unknow_n"g

s Also, oné might state ehin: the exposuré to:French 1angﬁaqa ax;d
culture would lead to the loss of some inhibitions regarding
the program. i o _

M .
The fourth area”adgressed in the’study was the atfempt
o to ‘ascertain extent to which teachers' views towardsv

o French programs, particularly French immersion were tomad by

certain school cjaracter:lstics or . experiences. ’.!‘he data

- seemed to squast that the smaller tha num!/:er of teachers in
a school,. the more concerned teachers sss\qed~t_o ﬁe_ab’oﬁt

Prench mmershn- It would appear as well that schools'whazé

* ch instruction began late, tended to have a mox:e negative
ttituda towards French immersion. ‘l'hese findings would not g

P ' +be une ¢ ected. ’rhe question of the grade at which French
instruq ion begins is ix_\terasunq. It is mést likely that . :

<
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' French is g xceived as a more ucademic study in those areas' &

wh‘ere instrudtion begins late. It is therefore not(surprising ¥
that attitudes ' towards Frehch immersicn which emphasizes
bilingual ccmpetence are viewed less tavourably in those

aistricts.

An area covered in the resea;’ch which arose "ex ‘post
{ facto" was the elitism element. It should be noted that this
specific area ‘was net a qgestion which this reseai’cher

i ¢ to 5. , when the factor analysxs was

P
conducted the elu‘.xsm dlmensxon emerged as ‘a x?elat;vely =

independefnt cpns:ruct. Sinée data-analysis 15, an.lncrement@l

proces#, it .was heli.‘eved that. a closer inspection of the

emergant dimension was justified. : "
e

The data gathereg from the last campenent of the research

. seemed tc sugqast that teachers who appear te “have elitxst .
. views about the French immersion program tended to have a
> pcsitive attitude towards it. These teachers also-tended to
. ha;/e ‘a major .area of congentration in subjects outside the
. mainstream areas. Supporters of the French' immersion program

were not’ pleased with the allocdtion of resources avai;able

‘.7 for French immersion.

These 'tindings might not be totally unexpected. Evidence

from studies cited in the review of the’ literature tended to %

suppott the idea that some aspects of the French .immersion

program tend to be locked upon as ba:.nq ehtist. ‘However, 2

/ _this finding does not suggest .that "eJ,n:ism" is necessarily ¢
» 3 -




a negative concept. Indeed if one pefers'to the explanation.

‘offered in one _pibur (Yalden, 1983: ':6.—'37) » €han more -proqtén_l
like French immersion should be encouraged for children. v!t

-would appear that those teachers who demand.more challenging

types of unmﬂ 3 for would tend ‘to be
supportive of such programs as French immersion. These
teachers would likely wish to see the allocation of more

resources for such Jprograms. In this light, they might be

gtiﬁéal of the resources presently available fb;j Frendh——
+ ~immersion. The laﬁél of elitism may continue to be attached
§ & o iR
\ . to the concept of French immersion wntil teachers become more

informed E'Eo'ift the program and e),:pos-ed' to some aspects of- the
i

French culture. g = .

It would n‘ppenr t’hat _teachers need to be “provided with

4 further infofmation regarding French immersion programs. This

s

intognation could do much in the way of alleviating the lack

of ng ing the and in turn foster

positive attitudes toward it. Information such as the way in”
which the program is funded and the fact that exposure-to the

French cultire softens negat_:ivé attii:uqhs would be useful in
o E ‘ )

including in an'i ion ] for

: One might *
state, based on the' information ga e in this

that certain groups of teachers m‘u’y contfnue to hold negat‘i“(s:

views towards, French immersion, for example, ‘older teachers
"and tiachera already in the system. H?wavai, younger teachers’

and teachers-in-traiut}nq n’ay become favourably - disposed
= y s P




tdwards French pregramsv if provided with the opportunity to

" become exposed to Qhe culture. Fd
<.

Recommendations

In this section df the thesis, some recommendations will

These ions are b:;sed on the findings of

be pr

\
the study ‘and practical experience both in the field and with

the data from, the survey. ‘For thi¥ rasea}cher it would appear

that teachers in the Province of Newfoundland and Labrador are .-

sa’nding a strong mes‘sags{ to the major organizations involved-

with the plahniﬁg and ‘implementation of French immersion.

While there does not appear to be a negative attitude towards

French immersion programs, there does appear to be a serious

rlack o: information surrounding the program. There also

appears to beisome negative feedback regarding tnservicing.

Direct recommendations.-can be made in the following areas

based upon teachers' responses.

1.

2.

3.

Memorial University should develop a comprehensive

,teacher‘ training program for all grade levels

emphasizing bilingualism in teachers. .
Younger teachers should be informed about th@ need

for French competency . .

I,Ths Newfoundland Teachers'— Association should

disseminate J.nformation about French immersion

and other jonal development

» H
activities. . {




4.

L 5.

6.

Tn

8.

Yoo

. Recommendatxons regarding the organization of ratralnxgg

prcgrams can alsc®be made. 5

9.

School bourds should consider expanding their annch
programs by ottering extra suhjects taught in:] Frehch‘ g
at the high school level. . . o
Remedial help should be provided for students in.
French immersion programs. . C Ll

" Basic French should begin in the primaryrgrade's.
Department heads need to be néucated in some aspécts

* of the Frenéh immersion program. @ 0

School boards should become more sensitive to the

“needs of teachers when implementing p:aqrams such
7 as French mme;jsmn. Teacher.s should be given ample

time to preﬁare for such a p'roéram.' In this way the '

negative attitudes teachers\ are parce;ved as having

towards change may be 1 1 (Morawa heat 1m

1984: 1). e - . . : -,

School boards with the cq_nperat.icn of the Dep,artman_t".
of Education should devise a needs assessment format
which’ wou;l.d easily ldentify teachers who would be *
mterested in. retraining to teach French and/or
French immersion or some other subject area.
Retraming would appear - to work best with the young
‘o middle-aged group of teachers.

Retraining: would seem to be more amenable Ylith

female teachers; a cémpaign should be under\:akan to"

interest fiales in retraining:



12.

13.

14.

Rééraining would .p._x'obt‘:hlq' be b;st v}ith ;.hcse )
teachers who already h¥gk sone ‘experience in French,
have some - empathy for the French culture or have -
sone sympathy for the cause.‘ »
Finnnpial assis«:ance‘ from the Department of
Education should be made available to those teachers
im’:erested in retraining. .
School boards should provide educational leaves for

those teachers int;ereét‘ed in retraininq.
3 s .

Recommendations oF - furtner study and research follow:

15,

7.

Development of an information packaqe for schocl

boards in. the Prcvince regarding French immersion

‘programs should be undertaken. It should ’incfude

"not only basic information about .the French

1mmersion progran itself ‘but- also -information
regarding the potentxal impact programs of this kind
dould have on tqe job opportqnities of teachers.

Nrther study into the charactensncs of those
teachers who wopld support spch programs as Fre_nch
ipmersiqﬁ should be underta;ter! . B
Fullow—‘up study sho‘uld be ur;dertaken after ih‘e'

impl ion .of an inf ion or of

contact with the French culture to determine if

teachers' attitudes. towards the 'program have

changed.
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Goals of Early and Late Immersion Programs




(a)

(b)

®

(4)

e o
Early Immersion: i

App'-n‘di_x A

Pupils should be ablg to purticipate easily 1n
conversation. .

Pupils should be able to take: further aducation
with French as the language of instruction at
the college of university level-—-that is,
understund lectures, write papers and take part
in” claes d;.sc\lssion. L.

Pupils should be able, to function well-=in a
French environment and, if desired, accept
emplcymant using French as the working
lanquaqe - : .

Pupilg should - be able ‘to understand - and
appreciate the emotional attitudes and commonly

held values Oof nmembers of both official

1anquuqe communitias .

Late Immersion:

L @
(b)

R
- (c)
()

(e)

Pupils should be able to participa\:e adequately
in’ conversation. .

Pupils should be ' able to. produce reascnahly
accurate written work such as-simple letters
and essays - on topics wit:hin their - second
language experience. 7%

Pupils s‘ould be able to understand radio and
television news and other prograps that are of
personal interest:

Pupils should be able to pnrticipate '1n.

uommunity life in-a Prench environment after
ble period of adj .

Pupils should be abl tn damonstrat:e ):nowledqe
. of emotional attitudes and values held by -both

official language c unities.

(Govt £ Nfld.

»

& Lab., 1986, 39) :
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Questionnaire




TEACHER SURVEY
CoN
. FRENCH IMMERSION PRQGRKMS
o T

cptre

All responses will remain strictly w:lﬂdenﬂll, being used as project data s
P only. B e

. o Thank Lou for your cooperation. ..



1.

o ‘ |

Directions: £ \

“The following questionnaire wil be divided into five parts.

Part I involves /background information on the teachers responding 10 the
- questionnaire. Please respond by checking or writing the appropriate response.

Part II includes general school information. You are asked to respond by the%,kmg.
writing or circling lhe :ppwpmu response.

Pat III contains some statements about the. French Immession program. plem
indicate. whether you think that thgy are true or false according to what you lmow
" about it.

Pat IV staes some views about the French Immersion program, Please gihve your
own eelings b circling the appropriate paint on the scale. \

Part V is a subjective response. i

2. Definition of Terms:  ~

For the purpose of this questionnaire, the definition of the terms "Basic French” and
“French Inmersion” wil be thoe stated in the Reort of the Advisoy Commite on
French Programs (1986). '

"l'hat Basic French be Yefined as a program Of instruction in which students snldy the |

various aspects of French language during a regululy scheduled time slot as is done
in other subject areas” (p. 77).

i
"That French Immersion be defined as~a program designed for English speaking |
students in which French is the language of -instuction in the classtoom. for all or
some of the subject areas, ‘and as much as possible the means of communication in the |
school =ﬁw'n||mznt" ®). -

1 |




\ . PART 1~ BACKEROUND INFORMATION

Please respond by checking the appropriate box(es) o writing i TR appropriate categories.
SEX 1 Sex. . g 7 !
’ a) Male u]

b) Female u}

2 Age
2)2-34

AGE

b) 35-44
) 45-54
4 55-60

ocooao

" e) Over60

- 3, Universty degree(s) held. (Check as many.as are aplicaie
DEGREE ) Nodegree
b) BA(ed) Pﬂl;ﬂy
<) BA(ed) elementary
. @ BEA. (high hool)

I €) BA.
LI -C P
8" MEd.
h) MAMSc.

‘Goooooooo
[

i) Other degree - please \
ey

; 2 e



e T
2 0 F:mlluniyun“
b) 5-9years
9 10- 1ayears
0 15- Wyears |
~¢) 2024 years
. b] Momﬂunliyean
) %
s, Yeml_nl’renem.sdml
YRERSCH "4 Fewty than 5 yeurs
" b) 5-9years
¢) 10 - 14 years
9 15- 19 years
| 7€) 20-24 years
6 More than 24 years

N

oooaoao

LS . °
: .

ADMIN °  ‘a) No - 3

: 1) Yes, o Deparmént Head

‘ ©) Yes, as Vice-Principal

" &) Yes as Princpal

A c)/ Yes, as Coordinator

. ") Other

Part]- ni_&ﬁqunq xnnomgibn (en;nunuan)

ooaogono-

.o . h
6. Besides teaching, do you hold an administrative position?




Part]~
\

7. What was your major or area of concentration studied at university? Specity ONE only.

MAJOR
2) English : u}
b) Social StudiesHistory g
. P o) French ) a
) Math N
o) Science w0
5 ) 0 Other = please specity - a
"8a. Are you teaching French now? 5
TCHNOW ¥ % a
R ) : s
i No - 0
i : e oA
7 xmuawenpsawn"NO".nm&ﬁﬁgdk .
. * 8b. Have you ever been asked to teach French? *
" ‘askTER hYs a
) N ) [m] . .
. . o
et A 8. Would you consider doing so, if asked? B
0 L e .
.+ TCHASK DYs - . a j\ :
5, 2 . ' 'n/ No's - D . 4 ’
. : 92 Have you ever learned anmlm‘b’ln;\n;’e(s)’t
S L L ® b <
i) Yes (] 3 'y
L . ii) No-, 0 ]




i Pirt I - Backg

9b. If YES, indicate; - , E SR
%, |

i), Which I

i), Where studied?

iii) For how I‘m?

tv) Do you believe it was
V) Why?

-
10. Mother Tongue ; )
MOTONG - . - 5 o g~
Cu L e " . :
b) Feench ' o - i
©) Other f D e % :
1L Doymh:ven(ym-ds_wxquinumwhamme ¢
FRAQNC p ]
; 2) Yes 3 d s %
b) No D/
~ ’ v ~ .
12. Do you speak French: pr
SPRFR . ' 4) Reguiarly ot
> b) Oceasionally ju| . . -
. ) Seldom 0
- d) Never ' - (1 B ’ .
'y - ¥
.. #° . 13 Do you anend French cntertainment o listen o French broadcasts? .
» i -~
ATNRRE” - BYe - I
‘ . b).No J -




14."Are you the junior member on staff?

~ JUN!
’ 3 Ya P L
g : b) No =%, 3
' s Wmddywbewﬂmwmmnanthwlmle;nmﬂshnﬁ
“RETRAN given the Gpportunity 0 do so? - .

a) Yes o T D ‘E
& ;‘Ne . B lD




. GROTCH

STUSCH -
GRDSCH

TCHSCH
z

" TCHONE .

DISTFI

the appropriate response.

1. $chool Board Affliation

DNLYPR .

Please mpond by :hecmu the appmmme bvx(es). wdﬂu in_the wprvprlm Catzlnriu. 9‘
circl 2

@ Imegrated o .
'b) Roman Catholic d )J
©) Pentecostal” -
d) Seventh Day Adventist -0 2
¢ Other _ a ; )
- .
2. Please circle all grades in which you teach. 7 ) K;
SK 12 304 X 5.6 7 8 9 10 11 .12
e B
31 How, many students are in yonr shool? - E .
. How nu’\y grades are your school? o -
hﬂvwmwreac}\eﬂaieinywrujml1 g
— = {
tb .How m-ny teachers teach cnly Frencm {1 B 13
. -
4. How many teachers teach at least one
¥ class of French? E
52 Is French Immersién Wffered in your school district? d v
i) Yes S - e -
" : !
i) No | ;
i) Don't know__ -0




) Yu\
ii)- No
iii) Dop't know o~

Sc.: Has the Fi hhmqhnptwmbunmmqlﬂmd(udllmin.
" your di
. 0 Y=\ ' g - i
9K P SNl Tt o
& | . 62 Atwhatgr lmldouMMnmﬂlzbeﬁnhwa?
w0 UTER L Tkt 3 s 608 i LR

PIINS

&. A:wmnlmmuuoummummmmmum1
K102 3 45 67 8°9 10 o

*H:—Hrmm been an mqguc “in the number o{ smd:nu taking me:h in your scho

| the tast e years? - 5 5
crsc - D Yes ‘w ) .0 o
’ - ‘H)No"‘\ E 7.1:] . PN
e i) Don't’knw ) d 1

]

7b Hummmmhmmmalmnanmmmwm

INC&D!S melmﬂveyeln? T N .
J D Yes s o O Vi
S v g e B
Wy Domtiow [ '




o rmmv-srA'rtthé S

lec read the !nllowing statements.  If you fecl ‘they are true, circle T; if you feel mq

|‘u falée, circle F. N

v
PIURBN l French Imimersion is only offered in urban centres of the Province.
1 With'no furthér n'owth in French Immmian. approximately 200 teachers wdl
TGBE.HP ‘ be employed if le:clun( ‘the program by 1992. T F
|+ « ~
FLIMPL J‘ Frenr.h Immersion can only be lmplemenml in larger schools. T F “
. | Sn:denu in Frcnch lnunmion zenenlly come from high socio-economic 5
PIHSE backgrounds. ) T
= / - |
NATVER ‘ Only naﬂve hneoplmnu can leach French lmmmion. ¥ = P ‘F
{ Most children in Frénch lmmmicn fearn content.in Math, Social Smdles and
o, Science as well as the children in the regutwg English program.
E .
. \ .
i ';IEL“ 7 ‘:\French Iimersion is the only way for sdents to become fluent in Frehch. ) T
8 French Imrhersion is not a fad and will not dLuppear. - T
FIFAD ‘ £
* 9. French Immersion teachers are generally not as qualified in appmpmxe
FIQUAL | subject areas as teacfiers in the Englsh program. T F

10. .me:h Immersion is develc an elite. - ’ ’ T OF.
FIELIT = | ) opine . . : .
n ~
: 1 mmnbnmemwnuuwmuumémm . ST
PIHACH . z < P .

Lo n ‘
¥ 'me Charter uuu.nn and Freedoms entitles everyone who wants French
. CE!!TBV | “Immersion’ for thei, children to ruv: it ' T F.

|
o 13. The growth of French Jmmersion in Newfoundland and ulmdor has increased
PIGROW | omloo%mﬂ\elulthyux;




14; Smdenu in Fmv.\\ lmmmonm more pmblm in readlnl Enzﬁsl\ Lhan

PROBEN the English stream students. P
i e :
proupg 15 Chiléren have to be outgoing in order to b enrolled in French Immeisin..

oo

16, Students in Frend Inmerion s soore dzpenﬂ;nt on thei m;he}

FIDEPN

. 17 "French lmmemon s an enrichment ogram.
FIENRC P

W maleﬂemnﬂ-‘wmhhmﬁmmﬂuamm Newfoumlmd and’_

: SAH-EFP/ . Labrador students as for wdnn:;rm Mainland

: 19. French Immersion is a to the Basic French -
o L parallel Pl’ﬂlﬂm program. o

. ’ L 10 mnhmumvemtywnmmmwfwnd!mdmwmorm:mum ;_’
TRANNF. muruud in becoming French Immiersion teachers. -
- [ae >



'vrmw-.wstf

RS R:u.i ll\e rollowlng sratemenu. Please drde wlux you feel is,the appropriate point on u

rslro; Applicable- NA; Strongly Agree SA. Agree A; Neuml N; Disagree D Smnsly ‘Duagm +
- SDy ;

.

4 L ?‘ NA SA A N D sp
1." French Immersiortshould not be a special form of

education for a minority, but rather the normal

curriculuim for all students, . iz J0 1 203 4 s

2. All students. ;lmld the option of French
. Immersion.

ive ciffcultes inived, "
should be expanded to rural 5 . s
shools. - 0 1.2 3 4 5

3! Despite the adminis
- French Immersi

" areas and small

4. The Department of Education should provide . =
financial

and » .
. the retraining of unilingual English teachers == * e
to teach in French Immersion programs. -~ 0 1 2 3 4 5

¢ S5 * 5. The introduction of French Immersion has negative /\‘ﬁ
“"NEGSOC. * - " effects on the social interaction between .
=7 students in the regular program and the French

Immersion program withifi the same school. 0 1 2 3 4 5
.4 6 All students in teacher training programs, a
TETROPP -~ regardless of subject area, should be & PR %
. " provided with opportunities and financial
. assistance for training that would enable i . -
¥ them. to become bilingual. 0.1 2 3 4 5

% P-renuhm the_right to select the type of -+
PARRITE education their child receives and their
A opinion should be considered when'decisions
are being made regarding the introduction
and/or expiansion of French Immersion programs. .




L 4o
I8
v
-
e
-~

By

. & Many of my colleagues kel d\e mdy e(Fremh
COLINTR' IJ an integral part of the cnmculum. 3

9. minnodmdmulFremhniunmhn in a school
STFMOR can have advcljxe pﬂms_on slzﬂmnnl:. .

10. Admlsshn into French Immersion should be ‘on a
PRSTCOH (first come, first served basis only. .-~
w Nyt

“The Basic Frencht. promm should be more. lmpemm

" BPIMPT ks " than French Inmersion.

vy qu:hbnmmlnnhuldngmnmyﬂwwoulabe

, PIMONE better spent in other aspects of thé school .
Pravince.

mmﬂdum in the

13 mBananmhpmmmﬂumdbemmm
BFELEM emphu:mnueizmgnurymda &

.14, smdem: emlled in French’ !mmmmn tan the
LOSIDEN.  fiskof Todang their wol—horh Tdentity: -

15. Freoch Inimérsion p:gr‘:vk “foster a deeper =
DEREUN undemandig the French and Enuun
P 2

. CNTOBS 16. Children wlm complete the French Immersion
programs will have better job wppormmdu
than those who do not.

REMFI 17. Remedial help should be prwmd !m -children in
. l-‘rencll Immersion.”

T ledl lmmerslon is a frill which the Province
"EIFRLL m

unlll

L




. The Newtoundland Teachers Anodxdm should
through contact with teachers and professional
e * development activities.

) 20. School baards should provide assistance to teachers
BRDASST who wish to improve | mew French. .

g Zl Memorial University should develop new programs for,
French.

2 Admu effects on sou:l developmeht.may resuit

NEDSAS -~ that would casily identify teachers who would be |
4 lnmmedmuwaﬂln(mmuhlndwamh
' programs in their distict.

the mtxodumnn of French Immersion, the

. 25" There should bé more opportunities for students
. LANCOM who are interested in French to improve their
language competence at the high school level,

by taking subjects taught in French.

ammﬁemhpwmshmﬂdbennmdn
BFPRIM . primary grades.

27. Overall, there is too much concern with.French in *

> 3 . CDNCP’I‘!" our school system at this rime.
. . 2
.28, nme is too much pressure on unilingual English
PRESSR teachers to change because of the current

concern with Freml\

. The Department of Education should offer more
DEPTBD advice and appropriate curriculum objectives
to school boards introducing a new Fun:h
lmmmlun -program.

wm\ml’o provide informatiofi on French Immersion programs

i HDNPROG thn training of teachers that would put more zmglu:u

' SOCDEV _ - for some childreriin the French Immersion program.

23, School boards should.devise a needs assessment format

Il school program does NOT suffer. -

23 4 5
|
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French immersion is only offered in urban ;Sllt!.l of thg_. 5

Pravinco. & . '
/ "
| t This statemenr. is not true. ‘rhe Franch 1mmersion program
| ' s been s sfully implemi ih 12 @ifferent ‘'school

5 ’ ; boards thrcughout the Province, hoth in rura]. and urban area,s.’
| .~ About half (45 percent) (91) nt the respandents seemed ‘_
i . to realize that French™ immersion has bean melemented 1n bath'i'

rural and urbun areas. % . 2 e

IIIZ‘ ) P .- " iy

¢ With no further growth in French i

| 200 tenehitu viil be .mpluy'd in tcacﬁing the pzo‘grgn by 19!2.
This item is tme based on statisties provided by the '
., Department o’Educatwn. y ‘

Thirty-seven percem: (75) of ' tha respondents, are aware

of ‘the numhers of French immersion teachers that would be

required by the year 1992, even uithout the additioﬂ of new

rograms.



“schools. - - N
” 5 This statement is false. it is, however, more dgfﬂculvt
; ; to offer French 1mxsior!’ programs in smaller schools because
¥ . there must be enough students to maintain t:wo' streans, nne.ror

the regular English program and one for the French immersion

The .impl ion of an immersion program in a

English strsm.
{v : v Appruxlmat.ly lixty-aight percant (137). of :aspondants
felt thnt French hmhruion could be implemented in smaller
schools as uun as hrger ones.
-

Item & . T A

’ = Students in French immersion generally come from high

. " - 3

This is a true’ ‘ltatenent. ‘While the progr: are open

to all students, studies.seem to indicate that students

$ annlied in French immersion p‘grm tend to come from higher

" 6 % w

A & sixty-t:hroe percent .(128) ot the raspondents seemed to

rcaliza the type of bncquounds from which the majority of

French immersion students tend to come.

rronuh imnion can only be implemented in larger :

nall school would result in a decrease in eni-oli:’ent in the




only native francophones can teach French ill“l!!’-;(l-

This statement is not true. While it is necéssnry for
French immersion teachers to be binnqual and have a native-
like accent, bilingual ang].ophones ny be, e-ployed to teach

in French immersion programs provided they have the necessary

qualifications. .
" Ninety-two percent (187) of were aware of the
fact .that both and angl may be employed
s e '

to teach in French immersion programs.

Item 6

Most children in FPrench immersion 1

| content in

mathematics, social studies, and science as well as the

' children in the regular English program.

This statement is a true one. According to Netten and

“Spain (1983), of Avalo id: choo!

Emy_anﬂ_mmnmm French imersion studants
were found ? have do major dift‘ex;ences iyest results in
mathematics Achia\vanav;r. areas when compared to their- Enql)lsh
program counterparts. ‘Evaluations .of similar programs
throughout Canada tend to have similar resuits. However,
there is often an 1n1t1uj; lag in content learning.

Seventy-four, percent (150) of the respondents seemed to

be aware of the, results achieved by French immersion programs

?
when compared to English programs.
.




. French immersion is the only way for stuflents to become 7 :
4 « . fluent in French. : & F

This statement is n6t true. Presently, French immgrsion

is the most sntistactézy way to become. tl{xent in Fench. It
. is also perceived to be the most successful way to, become
fluent_.{;: French. But it is not theé ‘only way as many Qf our

French teachers have become fluent since leaving high school

basic French studies.
seventy  percent ( 142) of the respondents ,seemed to “
realize that there are other ways of becominq fluent in French

than through French imersion programs

;. .
ur:ench' 1innoriion is not a fad and will not disappear.

This statement is true. As long as Sthe iearninq of‘
F‘rench is. seen as heing'important and as 7lcng as French
immersion programs are seen as ha.;iing better results than the
reqﬁlar pasic Fteﬁch proqran:s, ‘then French immersion px‘rograms o
‘will continue tc; be a populaz" option., -

‘Beventy-five percent (152) of the respondents seemed to
reulizs the pcrpulnrity of French immersion programs dnd ‘the

fact that they are mora than just a tad.

{
\




,.fo'r which they have had '11ttle ‘or no training. One ot the,

v M:U N. has been set up 1s to give the French 1mmersxon

other methodology courses. Yet, they teach language iréé,

"reading and mathematics at the primary and elementary leye'ls'

* aware of the gqualifications ilald by French immersion” teachers

l‘rcnch ‘immersion tnuhnn are q-n-znuy not as quuli 4

in npproprint- subject are:

as t-qulrl in the Bnglish

program. i o o
This stat:ement is a tﬂ one. ” The larger proportion of o

French immeraion in land and. Lal - are’ e

high Bchool' trained with a majo.r in French. Therefore, they
have d}ne methodology courses for taachiﬁg French at the high- -

school levél. The .teachers ha_vé not usunl’ly completed any
» -

reasons the su.mmer Institute for French immersion teachers at

teachars training in apprcptiata subject areas.

Twenty-nine percent (59) of respondents seemed to be

in the Province. : t i 2
‘- Item 10 -
Ynx*h immersion is developing ;n al’il_:e. ’ N B ,

This statement is a true ox;é: By’ the very x’mture of its :
accessibility‘ to only approximately half.of the students in’ \J
the Province, it is elitist. Howéver, other progr‘nms/i!uch"as x
programs for ﬁhe giﬂ:sd and programs for the handicappad can -

be categorized - as elitist as well. ” -
Fifty-three percent (.1.07) of thf re!pondents felt that “t _'

Franch immersion programs are dav“.lnpinq an elite.




French 1mu;lion is only for the high achiever.

This statement is not true. In studies comﬁleted to

. date,” there have been a wide range.of abilitiés represented
in the imfiersion classroom. Children tend to achieve at
levels in French immersion similar to the levels at which they

would achieve in their mother tongue.

Fiﬁ:y-nine per:ent (120) of tha respondents. seemed

o realize that students with a wide range of -abilities. can be

successful in a French immersion classroom.
4 . 5

The chl\::tar of Riqbg- and !za-dona_ qnti’cll; everyone who
wants French immersion for vihah- children ‘t; have it.

this state:;wnt is not true. Sectic‘)n 23, subsections one
and two of the MMME&L apply only to -
those citizens who either speak French in a province that is

. predbminantly 'Enqlish, or speak English in a pravince that is

br_adominantly French. The same rights v)uld __apply to both
English-speaking minorft#\es “or ?French‘—spea)cing‘ mii\oz’_‘itias.-—
There " is no unilateral right, for 'anglophonev parents to a
E‘.xench immersion education for theé_: children.

Only 28 percent A(Ss) of the respondents seemed to be
aware that anglophone parents-do not have ihe right to ‘insist
that their children be educated via a French immersion

_program,




The _growth of n-mh on 15 Na land has.

over 100 pe in thn' last three years.
This statement is not grua. While French immersion
proqtus‘ have been growing steadilly wﬁr the last three years, 3
they have. notrgrwg by 10b percent. However, the growth in '. )

)

the past five years-has been over 100 porcanti.

only 30 C (61)_of the

avare of the percenng’é of growth _of French immersion prograis -
within the Proyince over the last three years.

Btudents in French Iinﬁor.ion have' ioz-- problems in

reading lng:l.ilh than thc English stream ltud-ntl. ) ' =

5 This statement is not a true one. Accurding to Netten
and Spain (1983), French immersion students initially lag
behind their Bnqiish strean co[ytverparts. in reading English

- however, they do catch up. ;?rench immersion students in- :"

Newfoundland schools tend to take longer to catch up than Has o i’

been reported in studies carried out in ontatio and Quebec.

Piﬂ:y-tour parc-nt (110) of the r.spandcntl seemed to
realize that studnnta in French imdrn n hgva no more
problems in ‘reading English than ‘do their xinqlish stream

counterparts. -




E '\ cilildzln have to be outgoing in order to be enrolled in
. ' %

'r.auh illnnian. .

b ; This statement is not a trLe one. It means only that
outgoinq children will be more at ease in using the language

. orally. Other factors dgtemine the level o/f proficiency

developed by the l}udept. There are trade offs, howeve/r, to

fox when et children into Lmi"érsi_un. Some

" children will lag behind in content learning. Also the level
of proficiency in Pren:h develaped by the child varies.

/IAarning in cuntent areas has. shown to be directly related to
competence t\ French. '

Eighty-three percent (169) of the respondents seemed to

- feel that heing,}:utgoing is not a prerequisite for enrolment

-~ in French um‘ersion.

Item 16 ) -

. Students in Prench are more on their
. teacker. - .
This is a true The i on is the

only model from which chudren can learn the second lnnqunqa.

e, the C -in an imm on setting become very

on their % : . -

!-‘ozl:y—tive percent (92) of the rsspondsn:s seemed to be

aware of the relationship T ént and teac within

an. immersion nettinq, and the studeént's dependence on the

teacher. &




Prench i.—;nlon i‘_- an miemnc pfcg!u.

This statement is not trua. A French imn:l.on progtaln,
as defined in the Report of the Policy Advisory Comittae on
French programs, is a program designed for English speaking
students in which French is the language of hls"tructio’n in the

. . § o 3
classroom for all or some of the subject areas, and as, much- 3

as possible the mea‘ns'of‘ communication in the stiho'ol

“fact it is not. -

environment (1986: 79). The Hord "enrichment" suggastn&thgt - %
French immsrsion is a progran that is offered "in addiﬂo to"

the basic Prench program for the more gittud chiidrsn, but ‘in; v

Fi!ty-one .percent (103) of ‘the respondents saemad to a P
realize that Frerich immersion is'net an enrichment program. : - L'.—
® g N .‘
Iten 18 . [y
* The general. of French are the same for

1and and 5 as for in mainland ]
Canada. ) &

This statement is not true. Levels o‘f achievenent are

lower in Newfoundland. Initial lags in English skills

development last 1onqs'r\£n Newfoundland, .
. 5 - . . £
only thirty percent (60) of the respondents seemed to “"

realize that there were difterencen‘ in the general effects of P

French i on b in w land ‘and in

mainland Canada, iy, <7 ‘




French program.

. 4 o ¥
f' French immersion is a parallel program to the basic
i
|
|

This statement is not true. The basic French progfam is

defi’r_‘led in the Report of the Policy Advisory Committee on

Frénch Programs as "a program of instruction in which students =

study the various aspects of French language during a

regularly scheduled “time slot as is done ‘in other sﬁbject

areas"~(1986:777)7 Whereas French immersion; as’defined~in  ~
Item 17, is a program desfigned for English speaking students

in which French is the language of instruction in the

P ~ .
~ classroom for all or some, of  the subject areas,” and as m}xcﬁ

£ .~ as possible - the means of communication in the school
environment (1986: 79):” From these definitions, one cén say
that both programs have different goals and achieve different

résults. .

Eighty-three percent (169) of respondents seemed to
. recognize the ‘difference between the basic French and French

e Y g immersion programs.

P

Item 20 ’ .

There is no, university training iﬁ Newfoundland and

L et L for i in becoming French immersion

teachers.
This is not true.. Memorial University ‘of Newfoundland

has devéloﬁéd a comprehand{\/s program of training for students

interested in becoming French immersion teachers, involving




university. g s

2 s 23 5 3 % s
among other requirements, one year of study at a francophorie
Oonly 50 percent (102) of respondents seemed to realize
that there was Lprogran of study available in ‘Newtoundlgnd i
for those students w(lhlng- to become French 'imar;ion

teachers.

- . -




Analysis of flnpondonel' Anavers to P‘xt‘xﬂ
of the Questionnaire '~ VIEWS

'

French -Ini’-/:sion should m;t be a special 4;5'\1
ydueltion for a minority, byt rather the normal curriculum for
all’ students. £

‘Fort»y-five pércent of respondents disagreed with this

staten/ent. _However, 38 percent of the respondents agreed with

the statement. Fourtegn of the were
neutral.
i"he mean response was 3.0. This finding would seem to
‘indicate that teachers are divided on whether French immersion
should become the normal'curriculum for all students.
e ' }

Item 2 i '
All students should have the option of French Immersion.

nty-eight p of all agreed with this

sta’ Eleven

of the re disagreed with
the .statement. . e

The mean respo’r}se was 1.94. 'I'his information seems to
squsst that a 1arge ma]crity of respondents feel that French :
1mmersxcn should be an option for all childx‘en. The
cpportunity to enroll in'a French immersion program should at :

least be made available to as many children as posslble. :




the admi 4 ive difficulties involved, French
. : o
Immersion should be expanded to rural areas and smaller
schools.

sixty-five percent of respondents agreed with this

statement. Nearly 20 of the 3 no
opinion. Fifteen of the' di with
the statement. . -~ i’ fip

The mean response was 2.26. This result wt;uld seem to

suggest that a majority of teacheta suzvayad wuuld like to see\——’

French immersion being expanded into more :ural areas and

smaller schools. This finding would be consistent rw_ith‘ths'

view expressed in Item 2. A e

Item 4 g
The Department of Education should provide opportunities’-

and financial assistance for the retraining of unﬂin'gqll ~

English teachers to teach in Prench Immeérsion programs. 4

y-nine of the " agreed ilith tﬁis

Eleven of tixe di with

the qtatenént. Ten percent had np apini;ai-n about it. *

The nean Tesponse vas 1.90. This information would seem

to indicata that a large majority of respondents are in favour v
of the Department of Education providing funding for gsachera

interested in retraining to teac'h in the French 1m;gnlon

programs. ) 0™ g




The introﬂ‘ation of rtcnch Imz-ion has negative effects

on tho lonhl ’ in the ng'ulu

progran and the French Immersion j:oq:n within the same

school ( 3

Forty percent of the respondents disagreed with this

Twenty-eight 2 of agreed with

the y-eight pe of the

offered no opinion akiout it.

. )
The maan reuponsa was 2.99. - This finding would seem to .

- indicate these teachers are .somewhat undecided in their
fael;ngs abeut the effects of French immeérsion on- the social

interactxon betwacn pupxls.

Item 6
All students in teacher training programs re;;nrdlnl of
subject area, should ba previa‘nd with opportunities and

financial assistance for training that would enable -them to -

become b{limn:l..
seventy-throa pm of respandents agreed with the

. Twelve of di with the

statement whua 15 percent offered no, opinion.

The mean response was 2.09. This in;umation would seem

to suqqest: that the majority of respondents are in favour of
.

providinq opportunities for young teachers in traxning to

become bilingual.




Parents hnv. the right to lkt\typ- of cduelt!.on

thoit ehild :oc- ves and their opinion should be con-ldlnd

when decisions are being ‘made the i i
and/or ) on of French' P ,: '
Eighty-eight percent of:the were'in

with this statement. Eight percent of respondents were

neutral. Only ie\gr'i:ercent of respondents disagreed with the‘}

statement. -~ t . k

The mean response was 1. 73. This information would seem
to suggest that a large majority of respandents -feel that
parents should be’ consultgd when deqisions are being’ made

regarding immersion programs.

Item 8 - - B

Many of my- coucagu-s feel the study of !x-aneh is an Hh

integul part ‘of the curriculum. *

Sixty-six of the

~ s »
state P y-two of the disagreed
e i

. . % i .
with the statement. Ten percent were neutral towards -the

statement. "

The mean response was 2.38. This information would seem

to suggest about two-thirds of the teachers felt Ehnt the

wtudy of French is an important part of a stl;delﬁt's overall

eden. .

‘agreed with !:.his 4




of lxineh on in a school ‘can have

(o ‘- adverss effects on staff sorale. [ . &
i Forty-foux: of the ¢ s agxeed with the

,'-—-Btagament. 'l'hirty-two percent of the taapondents disagreed

with tha statemant 'I'Henty-thtee percent were ﬁeutral towards

.

2 ., “the stntemant. .o’ K
-‘The ‘mean rasponse was 2.77. ﬁis "lnfcmatio'n would

k- probuhly indicat:e a degree ot uncartuinty ab&ut this issua.

) — .

Admission into French Immersion should be on a first

come, first served basis.

Sixty of n disagreed with this

statement. Twenty-eight percent agreed with the”ﬁategnent

while 11 p’ercent were neutral. .

& : . The mean xasponsmuas‘:.dz.- This information would seem

to suggest that ;aséond_ents feel that a ""'ﬂtst come,’ first
sg‘ved"‘ policy is not a reasonable . method of accepting_

students _into French immersion programs. This response raises
a quention as to what; method o! seleccion these teachers would

% propose 1nstead. . '




§ . The Basic French program should be mora important than

French Immersion. .
Forty-six percent of respondents agreed wiih "this
) 2 ‘

- gafement. ghirty of ai with the

vi . statement. Twenty-tour percant of respondents .were neutral.
The mean: response was 2.66. j!his in‘tomation would seem
’to suggesli tl;at ‘enee—again, teachers are divided on theig
opinions regarding the i'mportance of French a.nd French

e . Immersion. * ' » ; ‘
\ French _Inoruon is taking money that would be better
.| spent in “other aspects of the school ourriculum in” the

I o P:ovinc-. »

Thirty-nine percem: of the respondents agreed with the

stutement. Thirty-three pi di with the
Twenty-eight ?ercent of respondents were nem;rai;
e 'rhe mean respcnse was 2. so. This information would seem
to suggest that a large proportion of respondents are not
wal). informed about the way in which Frénc¢h immersion programs

are financed.

5,

3




The Basic French program should be given ;not. uﬁnn-h

in the elementary grades. B

y-five of the agreed with this

- v
statement. Sixteen percent were neutral. Nine percent

disagreed with the

The mean response was 2.02. This information would seem
to indicate ﬁhat th}eé-quarters of the eaaching population
support the idea ofAbnsi: French being given more emphasis in:
‘the elementary grades.

Item 14

Students enrolled in Prenéh Immersion run the risk of

losing their anglophone idgntitgh— 7
; : \ .

Seventy-five percént of the respondents disagreed with
.

" this stat Sixteen were neutral. Eight percent ;

of reapondents agreed with the statement. '
The mean response was 3. 90 This infomntion would seem ‘
to suggest that the majority of respm{dents do not view Franch
.1mersion prcgrams as a threat to the‘dentity of anglophan.
childtgn. k




Item 15 O P ) 2

» . o o
French Immersion programs foster a’ deeper understanding

_between the Prench and English cultures.

sixty—eight perukt of ;espondem:s agreed with this

stdtement. Eighteen s oé the felt neutral
. - L

towapds “the statement. Fourteen of the

ai with the e

. -
'I't?/e mean response was 2. 29. This Xntomatiun wuuld seen

to sugqsst that over two-thirds of respundents regard French

«’ ~immersion as one way of gstablishing closer bonds between the -~

two cultures in Canada--English and French.

Item 16 »

seventy-tour percent: of the respondenta qreed with tnis
statement. Fourteen percent of respondents were neutzal -
Twelve fercent disagreed with the atutemsnt. : K P )

..The mean respyonse was 2.}2. This information would seem

to indicate thai: ’/a’ large majority'of respondents f.eél that

chilc_iren who complete the P“r’ench immersion programs will have

beltter job uppuktunicies than those who do not, although this

|

. 'aspect has n?t really been shown to be the case as yet.




ISL!I_H. F o 4
’- . Remedial | h-lp ‘should hk}m}.ﬂ-ﬂ for ohuazen in Prench

Immersion.
sixty—ﬁve c it of the Te agreed with this

statement. Twenty-one percent of respondents were reutral.

i . Twelve ai with the st 9

The. mean reeponse was 2.26. This ‘1ntumation wauld seem
to euggpst that abcut two-thirds of respondente felt that “

French! immsr;ion programs should not be treated differently -~ v

from.other programs and that remedial Welp-be provided.
. : 5
Item 18

Prench Immersion is a frill which the Province can il1

atfora. . T

;, Forty P of the r . disagreed with °

; this etatemeni:. Twenty—eiqﬁt percent ot the respondents ’ B
agreed with the statement 'rwenty—fcur percent of the

respondents were ‘neutral.
The meafi response was 3.17. This information -would seem L
to suggest that given the same proportions as item 9 indicates .

» -the same degree of uncertainty,




The Hcl!oundllnd l'uuhu:l' Aneotlﬂ.on should ptevld-

with

information on French I : §
Vtuuhln and professional development activities. )
Eighty;n»ine p’arcent/'of respondents agreed with this'
statement. - Ten percent were neutral. '
+The mean respons)e was 1 86. From ch \j 1nt‘omatien, one
can’ conclude that a :esoundinq majoricy of- tsnchars teal the
N.T. A should take a mora active role in providing information

to the teachers regardinq French immersinn programs.

Item 20

8chool bnnré should p:oviq; assistance to teaghers who
wish to improve th-;r French. : ) -

Bighty-f;vé percent of the requr‘u:lants agreed‘ witt; this
‘;tat'ement.

"rhe mean response was 1.85.. me this intorm :ion, ene
can concluda that a large majority of teachers feel stx:ongly
_about thq‘bschool boards providing ass;ﬁnnce to teachers who

feel it would be beneficial for them t;.o improve their French. .




Memorial University should develop new prograss for the
enlnf.;q of teachers that would put more "I-phnh/un)zinah.
y-seven pe; ‘o—i g 4 with this

Twenty p of. were neutral.about this

l@aﬁt.

= ‘The mean response was 1.95. This 1ntomtion/v'iou-1d seem

to suggest that a large majority of respondents support-the

idea that ﬁenorial-univgrsity should develop new 'prqqrama for |

' teacher training em;":ﬁasizing the learning of French.

&

Adverse effects on social development may result for some

children in the French Immersion program.

Forty-four. of the disagreed with this

2 statement. .'l‘uenty-nina percent were neutral about the

t 2 y 2n p agreed pith the statement.

B
w The mean response was 3.22. This information would seem

to that are divided in‘their views

. o
about the social effects of French immersion on children

enrolled -in the program.

"/"\ﬁ' '




- [ C b

\

: \
Bchool boards should do\\rhc a needs assessment format

that would easily identify tokch- s who would be 1ntu',lt.ﬂ'

in. upgrading to teach 1}, the _)“nnch 'praqriu in their
aistrict.

y-=five p of the agreed with this
statement. . Twenty-four percent of :@npondents were neutral.
The mean response was % .08.  This infomgtlon seems to
sugqast that the ma‘j“ority of respondents are in t;vour of the.

school! boar{is idem:ifying the personﬂel who will be neaded to
teach Frenéh. : i o 4

Y

< .
With the introduction of Fremch Immersion the overall I

school program does NOT suffer. 7 !

Forty-five percent -of réspoﬁdenta rgread with this |
statement. Twenty-;{ine" of ! nts di T with“f‘a
- |
nty-five were neutral. .° N |

the y

The mean response was 2. 72. This information would seem"

to suggest that teachers are dlvidad in thsir ‘opinions as to

whether .the overall progrnmvsuf!ars when Prench 1mmaraicn 1?
introduced.




th- hiqh school level, by taking subjects taught :I.n French.

y-aight of the agreed with this

< - T were neutral.’

The ‘mean raaponse was 1.98. This" intumtiori would seem
to suggaét that a large ‘majority of respondents agreed that
subjects taught in Ffench at the hiqh school level would be
an accep@ghla wgy’éf improving the ianqu;ge competence of high

school students. .

memze’t .

The Basic French p’iogrngl should begin in the primary
qnd.vl. R X B

Ninety-four percent of respondents acjr’eed with }:his
statemerit.

'I’he.,mean r[sponse was 1.54. This information suqqe;ts
that an overwhelming majority of teachers felt {:hut basic

French: should begin at the primary level.




schéol system at this Q_nl.

A’menty percent weré nautx—al. i r

T
Overall, there is too much concern vith rr-nah in our

Fifty-six perc of hdents disc with- this’

statement.\ Waniy-chree ‘percent agreed with the statement.’
o o

'l‘he mean response was 3. :9. F!'Ol';l this 1n£omat£bn ‘one

might say that once aqain, teachers are somewhat divided about

whether or not there is too much concern with French at this-

time.
% B,
Iveni20 - 3
There is too much pressure on uni;inqull English.teachers _ 4
to change of t}i/l : 5 with French. Lo
Thirty T with this sthtement. :

’;‘hirty-foui percent of the respondents agreed: with the

Y ) ) were neutral.
The mean response was 2.93. This information seéms to

suggest that teachers are uncertgin about whether or not too

much préssure is being placed 0{1 ‘unilingual English teachers

to change.

[ A " .




!hl Dlpu‘h'nc of Id\luthn should ot!n nrc advice and
p:opr:htn nrxiculu- objectives to ulwal bcu‘dl h:trod\leinq

a new French Immersion program.

y-six of agreed- with this

vlro neutral about the

ttutelent.

The mean response was 1 99. ( 'K’his 1nfomation seems to
suggest that tha majority,of respondents -agreed that the
‘peparcmgnt ut Education should take the initi,ative‘ in

organizing the French immersion programs in the Province.

s



N.qniﬂuut crsnstamilaticns of Part I < BACKGROUND
+INFORMATION and Part II =< sﬂoﬂl’; Immuoll f
. to Part IV - vxxn

i ,
HOV MANY TEACHERS nts N !ovh scHOOL? .(mscn)

o e,
" When the variable "How many teachers are in your school?"

was, crnsstabulated with Part IV, a dizference of opinion
occurred on‘one vnriablg. Respondem:n :rom schools which had

a larger, number of te(aah\;xl'"ﬁdicatsd thntrthey felt there was

too much “concern with French atl) this' time. 11 groups,

‘regArdle'ss of numbers of teachers in the school, agreed that: ”

(1) There should Ye remedial help provided for children in

French immersion: (2) opportunities should be provided“ter N
high school students to improve their language competence in
French by taking subjects’ taught in F/rench. (3) Hemorial
University should devise new programs for teacher training
placing more eqphaa}.s on French; (4) students enrolled in
teacher training programs, reggrdless of subject araa; should
be provided with opportunities enabling Jthen to becone

bilingual. r

‘\- % z “,“ #

I@, FRENCH mﬁsnsxon OFFERED IN YOUR DISTRICT?. (DISTFI)’

When the variable Vs Trench immersion offered in your.,

district?n” (DISTFI) was crasstabulated with _Part IV,,. few

differences of opinion occurrad. . o

Those respondents . who 1nd!.cated French . immersion was,

offered in their district agraed that it can- have ‘advarsa

A




All,res’ponden‘ts/giead that Basic
g ,

effects on staff morale.’

French should be given more e is in thé el Yy grades.

Those respondents who indicated that théy .did not know if

French sion-had been impli or not, tended to be

mora'peqative in their vigws regarding Eteﬂch immersion.
' . v % “

DUE '1‘0 THE IIPWATION oF H!.ENQ‘H ImRBIOH, HAVE. TEBRB BEEN -

m TEACHER LAYOFFS IN YOUR DISTRICT? (LAYOFF) . *

.
s When the v'ariahle "Due to the implementa‘tion of French
imarsioh, have there ' been any teaé er layoffs in your
‘district?" (LAYOFF) was’ crosstabulateci with Part 1v,.only one o
git‘ference of opinion o‘ u}red. ¥
Resﬂendents who indicéted that there had been layoffs
* due to French immersion were neutr;l toward whether the
implementatioh of French i‘ersiop caushs tr;a averall school
program to-suffer. All others felt that the program did not
£ suffer. While all respondents ugreed that the introduction =
- of French immersion can have adverse effects on staff morale,
they also agreed that children who complete French immersion J
program haVe better job opportunities than th;se ch‘ildren who

do not.

i \
HAS THE FRENCH IMMERSION PROGRAM BEEN INSERVICED AND EXPLAINED
TO ALL TEACHERS IN YOUR DISTRICT? (FIINS)

When the variable "Has the French immersion 'progiqam been

inserviced and explained to all teachers in your district?" -




(distrch{s where Ftanch immers'{an ~pragrums

_implemanted) (FIINS) was grcsstnbulatad vlith the variables in

Pan:., Iv, thgfg were no differences of up_ingon.

. Two groups, one having beei‘n"‘inserv:’lced with French and

ane not havinq been inserviced aqreed that: (1) remedial he’lﬁ’
should be ptovided for students in French inmersion. (2):
'Memarial University should d;welop neﬁy teaqh&r braining

prag;ams enubling all., prospect:ive teaéhers ‘to becOme

bilifigual; (3) basxc—French should bsgin in ‘the primary w6
‘grades; and (4) with the infroauction of French 1mmerélcn, the

overall school program doe_s not “suffer.

- AT WHAT. GMDB Lml DOBE BABIC FRENCH BEGIN IN YOUR BCBOOL?

(SCHOBF) .

When the variable "Aé what grade lével does hasic French
begin in you;\school?" (SCHOB?) was crosstabulated wn:h Part
IV, some differences of opxniun nccurred ~

Respondents who stated basic French began -at the high
school level disagreeﬂ that French immersion should becone
the normal curriculum far all students. Respondents who

indicated basic French hagun at the high school ' Yevel and

those who indicated that basic French bpqan at the junior high

level agreed’ that there Were adverse effects on the social

develo;‘mant of children enrolled’ in the French immersion . i

programs.




nctually began all agr&od that- uchool boardl lhou].d prw dc

tra‘ining prog-rans . .

‘increase or not, agreed  that® Hemorial Unive:sity should‘

qrudas waar, x'ogazdless of at vhlt level baaic Px‘eno

and t.hat Hanorial Univarsity should davelop new teacher' -
~

A

HAS - BEEN A ..
rnicx’z’u 7!OUR‘DII!RI‘C'I" IH m -LAST 5 YEARS? .(IHGRDI!)'

number af students \:akinq Prench in your dist!'ict in‘the 1ast y

5 yents" (INCRDIS) was crosstabulat:ad with the variabl-a_’ )

in part IV thete uu a dif!erence of opinion ©n one variable.

The importance of basic Prenbh over French 1mersion was
not seen as an lss\xe by those teachers who Lndicated Ahere had

been no 1kcreasa in the m of atuqents taking- French in

the:.r dlstrict within the last fiva ypnrs, whereas : the tuo-
rennining groups, those who indicpted tha_ra ‘had been . an
increase, and thosa vho did not know, indicate;i that basic
Prench shauld ‘be. more inpurtant (:haﬂ1 French immersion.

A11 gtcups, tegardless of whether there had been "an

deva\lop a new taachar training program that would put ‘more’

emphasi; on. bilingual competency




mns‘m!? (Iﬂ-‘ro )

When the at_zle "wmn: was ycyr major or” area of s

eancantration ; studiad ‘ \it'f\ university?" ' (MAJOR) " was
~crosscabulated>with Part Iv,fthere was a tendency ‘for some
'difi‘erences of opinion to occur. Only. those~respundants with
a maj\or in Franch dxsugreed that thex-e was tco\ucQ concern
,with Pranch at the’ prese:n: time> Respcndents w;th a ma‘jor én
: ;ngliéh and_social 4stvumhat there was too -much,
pressure bemq plaeed on unilingual English taachers to change

ot the 2 s . on French. All groups'

% vreqardless of si ject majnr were 1n agreement on the remaining
va,riables. ‘1‘ ese statements were: ! (1) Frenc immersion -
" fosters a deeper understandinq bet:ween the French and.English
cultures, (2). The Department ot‘ Educatxpn, Memorial Universxty
of Newﬂoundland, and school buards shc\ld become more actively
P involvad in planninq for French 1mmersian, \(3)\students at the
high school leval should be proviéed with more oppcr\nitles
. to beccme bilingual, (4) The overall schocl program does not

suffer with the implementation of French immersion programs




Hhen the vu'inhls "Do you taach mm:h nuw?" _moﬂ)
was czosstabu].-tad with the variahlu in Part IV, there ve:e

no differences of opinion, however, the. ‘results - ‘were of
lntetsst. - i 3 > 3"

Both groups, regardlass ‘of whether they were teachind'
French now’ or- not aqreed with the following stalmnam:s. (})

French on a deeper 3 i the

'French and Englieh c\ntures, (2) childran’lwho complel:e French

imerstﬂn huva better jnh'upportunitrle!, 3) Ramedial/halp—

should be provided for CYG;E“ in French immersion\proqrams, 6

"(4) schncl boardl shaul devise a needs assessment in’ order

to identxfy teachnrs vho are willinq to’ retrain, (5) Alcnq

with the basic French program being ea\xgnt at the high school
level, other spbjedts should be taught Fremch:' . i,

DO YOU HOLD AN ADMINISTRATIVE POSITION? _(ADMIN)

2 -

When t.he. variable "Do_you hold an aaministrative
position?" (ADHIN_) \uAu c;osstabulnted with the variablas.
in Part v differences of oéiniun o;:cur'rad Department heads
and thnse ;aspondents w‘ho wére not ‘administrators believed
that the money being spent on French immersion prug}'ams might
be better spent in et.har areas of the currlculum. Départment

heuds disugreed that thera should be remedial help for

# ;tudepts in French, immersion vhue all other groups felt’ there




7 X : 3
shculﬂ be\ Depnrtment ‘heads also felt that French immarsi‘on

g
15 a trill thut the province can ill arford.

’ while mbst‘qrcups agreed that with ¢ implement‘atien of

French immersion, the thole pr‘gram does ' .not suft’er,

depurtment hends disagreed and felt that the pxogram did
.. su;'fer. Department haads _and vice—princ}pals‘ agreed that

there was. too much concem with French~at this time.

! _Alfl. groups, ragaidlés\s of ﬁdministra’tivg position; agreed °
that the Deb:rémet{t of _Educgtio;n should provide™more dirésl:ti.;)n

o‘"r ‘school ‘boards- sat,tir{g up‘_neﬁv French immers,ien ptogr&ms.'
= N = - i, &5 1%
& ol ks © : ST : \

..

‘DO YDD HAV! m" mnms OR. BCQURIHTMGEB 'BO m qu‘i?
<vO(FRAQNC) :

ey When the variable "D% ycu huve any...friends o

ncquaintances wha are French" (FRAQNC). was cross&:abulated with

- the variahles in Part ‘iv, ‘some dlfterances of opinien were

v evident LR . - Fagg < :
\ ‘:l'hasa raspohdents who' had French acquazncances disaqreed
that children 1n Franch immer:sion run the risk of 1osing thgu‘

anqlophpne identity . Those respondents who had: no French

acquaintances felt that French immersion is taking monef that w
\ could be be\'.tax spent in other areas ©of: the cutriculum, and

that it is'a program that- the Prcvince ‘can 111 atfczd. This ¥ ) :

b qroup also felt that th te is too much pressure being placed v

ot . . ] _"’ &) &8




= - 2 .\7 3 S, A
. 5 P/oth‘ qruilpl, x’eqa:dle‘ss sof whether they had - l?rench

ucquaj.nta}:ces, agreed that basic French lhou.ld ba more -
2 important than French immersion but at the samé time felt tha_t

5 X remedial help should be provided for children enrolled in
® French immersion. N " : P d J
y i
.o . ‘ N - i
el Do ‘!0!1 ATTEND nncu nnm‘umn ,OR LISTEN TO FRENCH
& BROADCASTS? (ATNFRE) iy F g'\. ) .

When the varlable "Do you attend Prench entertainment or
“listen to’ Fre! roadeasts?" (ATNFRE) was used as. the
Iindependent variable, differences of opinion wetq avidant. o
Those réspondents uho do not attend i‘rench entertainmeht-.or
listen to Prench hrcadcasts believed that Qhe money being
spent on French immersion-could be better spent elsewhexe in
the school chrriculum. Tbis _group also felt that there is too
much pressure being placed. on the unilingual En Bnqlish teachers -
to conform. ;h::a” views seem to be consistent wish the views.
, of  those re’spondents wno' stated they had no t;iands or
acquaintances. who ya’r’e French. - )
& A ‘ g . By
WOULD YOU BE 'ILLIIW TO RETRAIN TO TEACH BASIC 'FRENCE AND/OR '
FRENCH- IMMERSION (IST )

< "
When the variable "Would you: be willing to retrain to
teach Basic French and/or French immersion?" (RETRAN) /was

crosstabulated with the variables’in Part IV no differences




tovnu\(:e.
5 ’I'hose raspondents who ‘were wuling to etrain and hose
- reepondente who were not wil].ing to retrain telt that' (i) a d
7 needé eseeesmen!: should 'be.- 'devisad by school boards “t6
identify te"’hers whc wish to retra:m, (2) the Depaxtment of:
E ucation should provida assistance for thnse teachers who
wish to zetx:ain; «(3) Memcria). University should develop new:;
p:cgrame ‘of teacher eraining that would put noke emphasis on ~
(4) stuents 1n taacher training should be pravided'

i Hith financial’ nssistance that wou a enab).e them to became‘ .

bilinqna L (5) remedial he(Lp should he provided _for students :

in French immersicn, and:(s) French’inmersien programs fcstez\
a deeper understanding between the French and Enqlish‘

cultures .




GENDER DIFFERENCES ; . g R 5
Of the 99 z‘-spondants who-stated they \uze vnnnq to

retrain, 60. 6 garuent (60) were female and 39 4 percent (39)

-were male. Thése tindi.ngs augga-t that more, :mles man

males are viuxng to retrain.
£

‘agR L _b / & i,
j . Of the 99 ‘x-aupondents who statad t:hey were wil ing to
rebrain, 46 5 parcant (46) w:re ba\:ween the ngas of 21 to 34, .'
years.‘ Forty-thna point faur patcant (43) were between ages

L 3
35 to 44 years. = . [

+ Ten pu-cent (10) of, chose villing to rctrain were betuaen

.
. the ages. ot 45 to 54 years, : No one over the age ot 55 years
indicated a vnlingneu to retrain
e "F_A‘ This intomtien would seem to_squut that the younger .

the tespundem:s, the more wnhng t;hey are .to retrain:

- ¥ . .
¢+  TEACHING EXPERIENCE 2 ’ ;v,,,‘
.Twenty-seven percent (2#7) ot t.he zaspnndants whd stated
- | they were willing to retrain had 15 to 19 years of taaching
axperiance. The second 1nrgest group, 21.2 ' percent (21),
camp:ised t:he group ot respondents who had 10 to 14 years. ot

teachlng exparience. The third largest group, 18.2 perceqt




ct teachin" experience,

*. From his infermution, one mi.ghﬂatete that t:eachers who

. “have been :Ln the wor); ferce 10 to 19 yeers would be the grcup

. most’ willing to :etrain to taach French and/or French

\:lmmereion. hnother grcup willing to retrain are those,

respondents who ax'e the juniox' membere on’ statt with less than

tive years téachinq experience AT L

Thirty-one respondents stated r_hey were: teaching French )

-at the time . One hundred and sevent:y-twu respondents stated

. they were not teaching French.

Fctty-cne }fspandem:s stated they had been asked 'to teach

French. ‘one hundred and thirty-three respondents s:ated they

.had not. been asked. "

sixty respondents stated they'ﬁmuld consider teachmq ol

Frénch if asked. HOne hundred and eight respondents stated

they would riot. t:each French if aeked to do so.-

‘In this’ : \ 'vwculd you corisid teachmg French if

X asked?" was crc’:sste};ulated with willingness to retrain. In

the ¢ ! t TH"‘ﬂn 70, 1nd1cated a willxngness !

Vto retrain, Of the 70 respondents who. indicated a wlninqness "

. to retrain 64 percent scated they would consider teaching s

French "if asked to do s0. ‘Thir\:y-six perce.nt of those

I.‘respondents willing to retruin 1ndicated they wculd " not

.consider teachinq Freﬂqch if nsked.tc. do s0.



One migﬁt -state based on this 1ntozmatiun, that the
~majority of ,raspondentu who are willing to retrain would’ 'het
wulxn,g to t:each l?rench if asked to do so.  As well, 16

3 of hose e unwillinq to xetruin wculd be

willing to &each French now if asked to .do so. ’rhere also

appears to He a qroup, however, who would not teach Frenct\,
even 1{ giVﬁn the oppox(:unity ‘to ret:ain.

i 1 Z
L {- & T & §
T v

J¢ DO YOU BPEAK FRENCH? .
VUL # 0\ s . .
Thirtyle;gm: percent\'\ot those respondents willing “to

y ] , 4 «retrain neva‘ spoke French\at Sll. .. Thirty-seven percent/of
- those respo‘ndents willing' to retrgin seldom spoke French.
\ : . Eighteen percent of those wi\.].ling to retrain spoke Frencg
e occasmnauy., only six parcent of those willing to rétrain
4 came fynm tk‘xe grou who spcke French reqularly 3

These findmgs suggeit that the less fluent respandents
. are, the 1e£s likeiy they are to be willinq to retrain. g "~

. < DO YOU ATT FRENCH ENTERTAINMENT OR”LIETEN TO FRENCH
¥ BROADCASTS? | - P

of those willing "to retrain

. Y P
. did not‘at end F‘ench entertainment or listen' to Frénch

broadcashs | Thizjty percent of those respondents willing to

re:rain 414 .1isten to French broadcasts and attended Fréndh™

en\:srt '[\‘nmen‘t ! . 3 N v
is ihf.‘amatxon wauld seem to sugqest thut even thnuqh

T,oa 1arJe perﬁentage of regpondents do not: listen to French




| ARE YOU 7THE JUNTO}' NEHEER ON smnﬁi?

winﬁ to ratraxn to teach Frnneh and/cr P.x'ench 1mmars:ton.

(

of f.hosJe

retrain Heref( the junioz members on staff.

ty-six p willing - to

R Seventy-four

of ~ those

willing to retrain were not
e

se unwilling'to

j\mior memhers on stuft._ .

Ninety-th

.of tl;lse
xsetrain were not juni,or staff ‘members. Seven pex:cent of those

: respondents unwillinq to' retuin were juniqr nembers on staff '

‘ ‘l'his 1ntormm:icn would seeln. to suggest that more than '

' one_qn‘arterﬂ of thosa xesponﬂents who are willing to retrain

are junior, members on staff.‘ Howevar, it :Ls i\eresting to

note that about .10’ percent ot junior staff members dre-not

willing to retrain _—
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Superintendent
Terra.Nova Integrated s:hocl Board %
Gander, NF - o —

T == i . \ X
Dear Si ‘

« I am’ wrxting to you w;:h respect to reseaich which I am
canductinq as part of my-work -for the Ma ce: ‘of Education degree
in Curriculum-and Instruction at' Memori, L*pzsxty. My field
- of . study is French.education:and the research-is being conducted ST
under the supervision of chfesso:/zfan Netten. 3

,_\ Y The” pat: of my rcsearch about Ahich:I. am wzltinq to you is 8ty
sugvey-of the feeli of teachers’ towards French immersion

programs in the Province. It ‘is hoped that this research will
.provide. xnformatx&n about how' teachers view French meersxon <
programs. ' ¥

¢ A random" sampllnq of the teachers of Newfoundland’and
Labrador has been carried out.  Some.of the teachers may be from
youx school d;;trict.

Iam enclo§1ng a cnpy of the survey for your information. I
" hope you wxll encouraqe your teachers to participate in this project.

1f you have any questions regarding the sutvey, please-
.‘call 786-2264 or utxte _to:




. I.E you uish t ‘a
survey, pledse comple:e tbe fom
me. B

" YES ' I would like a copy of the results:of. the s

NAME:

ADDRESS:
B

. POSTAL CODE: |




. ‘Spaniard's Bay
a . Conception Bay, NF “
AOA.3X0 -

November 3, 1987 | 5

Dear Col .leaque,r & 9 3

. I am wntxng t:: you with respect to research which I am
conductipg as part of my work for the Master of Education degree
in curnculum and Instruction at Memorial University. My field of
study is French education and. the research is being conducted

. under: the aupervumn of Professor Joan Netten.

The part of my research about which I am wntan to you is a
survey of the feelings of teachers towards French immersion
programs, ,in the- Province. It is hoped that this research,will™

. provide ' :.nformation about how teachers viéw French imnersion
.programs.. .- . o g

“A random samplan of the ‘teachérs in Newfoundland and
Labrador -was conducted to obtain”the'names for ‘this survey.
'Please be -assured that your responses will be held in stnctest‘
confldence and will, be used as general project data only. .
individual responses Hlll be reported to pnnc1pa]s. schnol
boards or anyone else. . 2

The uurvey wlll take approximately 15 to 20 minutes to
_complete. Please .complete it at\ vour earliest possible.
convenience. A reply on or béfore Nevember 27, 1987 would be,
greatly apprecﬂated. . !

s “hdve: nv questions: reqarding the survey, please call
" 706-2264 08 write to: { : L

v -

'“Ms. Elaine Neil .

_Géneral Delivery . vl
Spaniard's ‘Bay, NF . o
ADA 3X0

[eae2.




If vou wish to recexve a ‘copV’ of the results o£ che survey,
%ol please complete the form helow and forward Jt tu me.

. Thankxng you m advance for your kmd cooperatmn.

- , . Sincerely yours,
v — . c T 3
ST S ..) : 7
i . ./ . Elaine Neil-
NAME:
g -

POSTAL CODE:




Elaine 'Ne .

spnniardst:h

/Newfoundland g
A 3X0 E

ne 6, 1988

Dear Coueague. : s 4

I am writing this 1etter to thank you for completing my -,
questionaire on French Immersion Programs, 1987, which was
mailed to ‘you earlier thia year.

I am now in the process of analyzmq the. responses. It
is quite evident ‘that .a lot of t:hought and. attention.were qxvén
on’your part in completing them. - pprecute your, shanng E
your ‘thoughts and opinions on thia topié with me. -
7 FB: tiose of you who ind{cated‘ thgy w:.shed a copy vf the

;results of "the survey, those will be: otthcaming, hopafully,
sametime in the Eall. . ’ 1

Again, thank you fo‘r your time and patience.
. Bl
Have &' 1oy£u1 summer vacation. ‘ » P .
) Fa g N

Yours most sincerely, .

Elaine Neil .
- x




GOVERNMBNT OF NBWFOUND[AND AN'D LA R

* i DEPARWENTDFEDUCATIDN T
/" ® ' - ‘
‘October 24,1987 (/ e o % :
M. Blainie Neil N
St. Marks Elementary : p ’
Shearstown, C.B, A0A 3V0
DearMs. Netti N S £

’ Ret Yam- kaqwut for. u Rudom Sumple of R

. Bricloséd Is & list of 250 random numbers, Printout A’ Gontalning i List o
.y teachers in“the province for 1987-88 and Printéut B containing a'list of all schools l.n dwe
- province furl 87.-88.

Inn.ruct.\om inva baen lncludad on the P.nulom Number Table sheet.
If you have lny questions, pleun call me at 576-2992.

: Yours l.ruly .

Jill Andrews ; A
Statistician =/ )
Division of Bvaluation and !eunmh

JAPR] © ,.
+ Bncls.



1987 09 03

Q.

Ms..Elalne Nell
General Delfvery _ 4 . »

rds Bay' 2
ption Bay, Newtoundland * .
AOA 3X0 3
Dear Ms. Nell: " % # = o ..

Further 3o'your recent request, | am pleased fo encloss o copy of 1no
folloning tve CTF aublleptions: R

Report 0n a survdy of, Pr.uuruﬂon Program
A achers, March 1984

llgllc-'lon‘ of Limersion Programs, Apr11 1983,

You may. aiso wish to ennur _the vonoelng orgul:nms for 4u¢.n--r |
informations < .

@ Canadian Assoctationlot |
£ g 1815 Alts Viste Drive

Sulte 107 g - i
Ottaws, Ontario. K16 376

riion Tenchura IS

Canadlan Parents for freach g

309, Cooper. Street 2

Sulte 210 . . P
. Ottews, Ontarlo 7.

S = "K2P 083

Federation has.comnlssloned a study on the
retralning of teachers for Instruction In French as a second language. . As
. soon as the Study becomes wnunu, i Wl that a copy Is forwarded
to yous Y S .

I frees to contact m

It.1 can be of any turther help, pfease
5

Yours slincerely,

Brother Jean-Marc Cantin, F.S.
Deputy Secretary General

Encl. . »



' BOARD Jos k i i
o valid
Value Label Value ’, Y { n
’ : ‘101 112 1.4 1.4
102 136 1.7 1.7,
e 103 157 4 2.0 2.0’
; 104 207 2.6 2.6°
. + Exploits valley _ 705 276« 3.4 34
& v 06 . 210 2.6 2.6
Jered Neva oy 405- 5.1°¢ 5.1
108 S1.2 1:3
: 109. 4.4 4.4
“Avalon North-110 6.6 '6.6
Avalon Consolidahd 111 ' 8.1 8.1
. § Sy 2.6 276
& ‘ 113 1.6 16—
114 1.8 1.8
& By of Islaads. st Georgei] 15 4.0 4.0
: N 3 116 1.57 + 1.5
. Labraddr Fast-117 2.1
. habradfr west =118 1.5 . 1.5
s 126. 4% T
. 127, sa'E o3
129. 2.1 2.1
. s01 | 4.9 0 4.9
d 6o 501 136 % ST 1.7
L - Buria Feniaguta g g0 - - @son 3.1 . 34
- ' a8 503 95 1.2 1.2
504 151 1.9 ' 1.9
o 506 176 2.2 2.2
i ) 507 128 1.6 1.6
Hamber S¥-Bache_ 505 % 52 03
Labradorae_ 510 i 2.5, 2.5
511 202 2.5 2.5
3 fort aubert 51y : 2.9 2.9
S4. Tohak RE-514 2026 12.8. 12.8
(3.:9701 26 i .3 .3
TOTAL 8013 . 100.0.  100.0
varid Casés 8013 Missing Cases 0
7 Y T




 “june 15, 1988

Ms.. Elaine Neil
. Squires House (Room 210) _
Memorial University of llewfoundland'
E st. John's, Nfld

§

1957-88‘ per. your

12% n\f full-tama teachers hav#aiajor in Engllsh.

3. 6% of full-time teachers have a jor in Geography. "
4. 8% ot full-time teaqhet‘s have a mjor in Histm-y.
61% of full-time - teachers have. 10-24 years of axperiance.

j If you need any Eurther 1ntormacian, plaase call me at
576—2992. .
W

sincersl ¥
any Andrevg-

' statistician 4
Evalnaticn and Resegrch Division







T8=NK ‘§.§, Z | i‘HEﬁ S“EUE'.‘ GF‘FRE;CCH YAWERSTON
llx})!otr B nsugkub UNIVERSITY OF T‘uov ON' L

o : l L

VALUE GABEL .~ VALUE FREQUENCY PERCENT PERCERT )

: | I i~ 47,
Mg, o R Sl R
. T ] g
o . TOTAL 203 100,0 .. 100,0 s
MEAN 1.522 STD_DEV | © 501 MINTMUM 1,000
MAXINUM - 2.000 : N c =5
e ¢ % g Sy o
VALID CASES 203 MISSING CASES "0 K :

. VALUE_LRPEL ~—VALUE FREGUENCY “PERCENT PERCENT FERCE

TOTAL
STD DEV

v .
MININUM 1.000 Fy

VALID CASES - 203 MISSTNG CASES




GCRANS

UN I.EIF

& - ) ; ¢ . 1 0.3 10050 10050
{ 2 . I 0 @ lslw“'r‘nnssi ?
hd : LT TOTAL 10020 - ~100.0 ‘L

% MEAN 1,000 - STp DEV - 000 - MINYMIM 1,000
e WAXIRUN - 7 1,000 ==

L VALID CASES 21 MISSING CASES 182 2N

IEIH‘ ~ v 7 y.000 SID.DEY 000 . " MINTMUM

MAXIMUM ~ 12000 - v

. ALID'CASES




/ "m: TIATVD ...:vv:_.ﬁ — 89 FSYD ULTVE -
3 £ = ~ : :
: wzs o 3 X

. 3 s i 000°1 WONIXYW - -7,
L WIWTNTW 000, LY LR £ ot NUAW ¥

_0z00t  _0-00% €0z Avior . » -

[ T R
0°001 ) T e

i sl 0 l.:_._x i
KAT-ULS A_.m“ T h«““

L0l 2 Wy

.0%00T -
ANIDHT,

u-oe—

136YT_ANTVA

iy % o % _ xu._u:_u: ‘q \nu..z..uu.



& 0,0
uidSiilc

9
43
"150.0 "100.0"

_-';____----_...--__------»_--_v_.’q----

: ! fﬁacn::o/ B.SC

‘MAXINUM ~ . 1C000 R -

VALID ‘CASES ST MISSING CASES 185




B-MAY-8A EA E xml PROGRAWS
113:53:06 MEI HDR(AL UN!VERSITY oF NFLD ‘Ll 3

(OEGREET.) W.ED

ElF.:

VA,LI!E LABEL

VALID - CUM___
VALUE _FREQUENCY PERCENT PERCENT  PERCENT
1. 22 13.3 100 100.0

aﬁ_:l_usshn

o et EEE
Torar, 203 10,0 1000

MEAN 1.000 STO DEV op
MAXIMUM 1,000 ) .
—VALID CASES . 27 MISSING CASES 176
( OEGREER D W.A7ATSC Ty
: i NIETE ;
VALUE LABEL VALUE FREQUENCY PE BN
100.0
& 0
| T0TAL
MEAN 1,000 ST _DEY MINIMUM 1,000
HAXIWUK, 1,000 fhg
. \ ; Tt
YALID casE a MissING - - -
3 . -
e . s




o 20

i 9L¥ SISVJ UNTSSTR e SISO UTTVR )
) & o 2 0001~ WOMIXYW 3
WIWINIW L2y KITUIS 000" T ~ NVIW 3
©_0°00T__0%001 ° NL0L % Y RS ’

AT4N_40 ALISHIAINN TVIHO
A3AHOS HIHOV:




ADN3NO3NS . IMTIYA

../ 143 vav.qm..::wm.-: 59T ISV TTTVA
¥ et 00011 - wamIxvw
_0°001  0%00T €0z . WiOL ’ B :
0%00T " 0 00T €8 691 1 N ’
-

q39y7 0TV

o CIniway)
p =z

a14N_4n nhnuxu»::_ YT HO!

WIW
V3L

903ES:1T
ng2iVR-gt -




=§s-nuv—uu TRACHER SURVEY ON FRENCH IMMERSION PROGRAMS 1987
1:53:06 MEMORIAL UNIVERSITY OF NFLD ON LEIFt: > va,7

‘.——_RR ViS5, DEPT READ - N G
R 4 S . -,
d g ;i 2 _VALID cum
. R VALUE LABEL “VALUE FREQUENCY PERCENT PERCENT = PERCENT
D - B ST SUEIPY 1 S 111 T ki

MAXTMUM - 1,000 B 5 : - A ¥ -

VALID CASES .~ 4 MISSING CASES 199

- .

. ’ ADMIN3 YES,V.P. g W i~ <
B %) c ) g e 4T ¢
VALUE LABFL YthE FREQUENCY . PERCENT PERCENT PERCENT

2, i ~100,0 100,0

4 2 - RS SPRAROY :
1 . ! TOTAL . | 203

e AR TR )_‘l‘numu—‘m_\_ll.ouo i - XHpuln  1.000




o . % i
. N - - % LN 4 L
\ 2 - .
A 3
. ok AN :
.. . & 5 >
LA = .
K o ¢ : x P,
bl =
00T SASVI UNISSIW P SASYO UTTVR
; s 000 AOWIXYW

~ . o%oor ‘' 0%00T g0z aVion e '
P, Sy B 5 i
DNISSTR — 5786 307 T e
0'001  0°00T - &1 ¢ 1 ; o * A
~ " ¥aq  xowandawd  3nava 936 30TYA 3
- < ;: B ) _ . > .!
- . ) ; HOIVNIOH002'sAK . (SNIWGV) . -
. 5 # 1 s A E 5
. ] — I6T ﬂﬂﬂjh ONISYIN 7 TT ASVD ULTVK
- ; WAKT XYW
- 000 L (LI R 1 . NV3W :
LI 0%00F - af00F 0L L
] INISSIN - ') L T \
0*dor . 0*00% C8 |




J39VT_ANTVA -
v S T -

. : ;
KLTSHIAINA IV V34V HOCVH 0? -

)
00T SISVI ONTSSIW . Gry _SASYOTUTTIVE
i - . i < S Y
: : . - 000°T WONIXYW :
WIRINIW U0 . A30 UIs 00T . WUAR
0%001 €02 vi0L . ® . . i

5, 0%
[

13AY7 30TVA -

wanza__(onruav) T

HOWAW T 903EGITY
HIVAL HB=AVMW=




B=MAY~! TEACHER SUR’ RE! TMNEI RANS 11937 : .
11:53:06. ° MEMORTAL \mxvsnsnv ur NELD ON. u-:xs-- Ve Py
[rcuuéw TERCHING FREWCH WOW— — <
VALUE LABEL - VALUE FREOUENCY ~PERCENT PERCENT PERCEW P"'\_\ - . 2
YES 7 5 ‘1 31 15.3 15.3 .. 15, .
—NO - 2 172 A4.7 BA.7 100.0 = -
- : TOTAL | - 203 C 109.0 ! .
—_MEAN __1.R87 . STD DEV © 361 MINTMUM - 1.000
T MAXINUM 2.000 g T z

VALID CASES 203 MISSING CASES 0
g 3 2

:z ASKTFR™) EVER ASKED TO TEACH FRENCH . . o R

»

S VALUE LABEL vnbmncy PERCEN
s N i . s B8
~ ’ - 0 y :' i3-1843 .
T . : mnu.//"ﬁs' “100.0

MEAN —1.764 STD DEV T <426 MI I UM OV .. o
MAXI o T . . L - i

3

“TVALTD CASES 174




{!“x"ia TEACHER SURVEY ON_FRENCH IWMERSION lﬁ“GlANS I!B'l' - 0 o
1:53:06 HEHDNIAL UNIVEKSITY OF 'll'l.,D ON LEIF:: V4,7 -

CMASL CONSIDER SUING_SU % .

= VALUE LABEL o Vll.rul: FRI‘.O“E"CY PERCENT PERCENT PEN!ENT
yes . ) 1 60 29.6 35.7 .. 35,7 /
it ) = 1 <

2
2 o . 0 . 35 . MISSING

- ] TOTAL . . 203, .100.0. 100.0 .
TRERAN - 1.643 STD DEV = -
- MAXIMUN 2,000 o7E! i ‘.“' "“m‘. . \1'“0
'~ VALTO CASRS - 168 “FISSING CASES 35 :
-—-—---—‘—-------------—'—--------‘-'--r
(LERLANY . LVER- LEARNED ANOTHER. LANG =
= = — ~VALIDCUR :
 VALUE -LABEL 5 *VALUE FREQUENCY.. PERCENT . PERCENT PERCENT
cﬁx) : ‘1 FTUE 1 a3
T e 2 L e L 38:+—dt:d
- SR K 0
- ~TOTAL
MEAN 1.407 v
MAXTMUM - +127000 L .
{ALID -CASES 199 MISSING CASES 4 f 4




par

IB'HA § TEACHl‘.R SURWLY ON_FRENCH 1AW ﬁs!ﬂﬂ F DUFAHS l‘lll7

E ]
MEMORIAL UNIVERSITY: ur\m—‘w LETF::

N '.'».'_' ,

MOTHER TONGIIE

VALUE LABEL VALUE FREGUENCY
ENGLISH 2 S | 198

. 2 3

- "OTHER ¥ 3 ] : }

K . __toTAL - C
“MEAN ©1.025. -7 STD DEV 0 185
 MAXIMUM 3000 - ol > . %5 fae ¢ ‘

* VALLD, CASES 202 MISSING CASES ~ 1 .. .= ~. .7 L,

ANY FRIENDS/ACQ FRENCH ° . : gt B
) » . & . % B
5 3 ‘ K : « VALID CUM
VALUE LAREL . © VALUE - FRFQUENCY ~PERCENT . RERCENT “PERCENT
“IES = 1 111 $5.5 T 55.5
. NO @ . 5 i ﬂg 44,5 100,090

7y - TOTAL 0.0~ 10050 TN
1.445 STD DEV ©.498 . - . MININUM 1,000 &

MEAN

MAXTMUM :

VALID CASES £200 . 'MISSING CASES -~ 3




5 “
3 . :
. N
il o ;
18=MAY=88 TE‘C“ER SURVEY ON _FRENCH TMMERSION PROGRAMS 19
%5, . l'!s?l?€ EMOR. lAh UNIVEKS]T' OF NFLD ON LEIF:: V4,7
o Zsfpix:r'g) SPEAK Fh'r;ucn - "
ALUE LABEL VALUE FREQUENCY PERCENT PERCENT _ PERCENT
REGULARLY ! ) 28 ot \408
. SECDON < 5 T 2602 aza1
l[vl:ﬂ‘ - = 4 117 S 100,0
: - 0 2 -u18si Y
T nioe
. TOTAL 203 100.0 '\‘ "100, 5
. MEAN 3,381 STD.DFV . .845 HINIMUN ‘1,000
MAXIMUN 4,000 ! N

VALID CASES - ' 202 MISSING CASES . 1

VALUE LABEL

YES ’ 7 S 44 22,0
NG ; 3 15 -7!6 8.0 1880
g : : 0 Inmthr
B e : TOTAL . . 203 “100.0 :
' MEAN 1 199 STD_DEV 415 "MINTMUM 1.000 -
MAX LWUN 2,000 o 3R

yALID CASES "~ 200 MISSING CHSES




~MAY=88 TEAl
:53:06 | MEMORIAL UN1

s 11

i !UNSTF 3 g JUNIOR MEMAER ﬁ!‘_ STAFF_ -

EY ONE ROGRAN
VERSLITY. OF NFLD  -ON,LEIFzz- .

VALUE LABEL"

VALUE FREGUENCY —PERCENT FERCENT PERCENT —

FQUEN \4»
i ~ y :
] T 0 AR :
- TOTAL 203 100,0°  °100; \ \
~ MEAN 1,835 STD DEV T2 FININUN . -\
MAXIMUM 2,000 i ) i 3 i \
VALID CASES 200 MISSING CASES 3

' "WILLING TO RETRAIN.

R 1 cUR
FkﬁauFNCY PERCEN!‘ PEGCERT PERCENT

VALUE LABEC VALUE
WO ] = 8
3z o 1 u1ssiNG
TOTAL 203 - 100.0 100.0
o ' MEAN .479 STD DEV 501 MINIMUM
- MAXIM 2000 ° S K
» ™ -
VALID CASES 190 MISSING' CASES 13
C = . i
=4 .




=MAY=BY HER SUR RENCH TMMERSI| 1987 2

11:53:06 HEMGHIAL NI VERSITY OF NFLD N LETRE: S vaa
e o
\ s 8 s =
s ; N, . !

VALUE LABFL LUE FREQUENCY PERCENT PERCENT PERCENT
INTEGRATED 3 112 55.2 55.4° N 55,4

NTECOSTAL M I - . 8 ' 3.9 4,0 100,0

e W] Y | 1 ;| Te5 " missiNG :

TOTAL 203 100.0 100.0

MEAN 1485 STD DEV T —5575. " MINIMUM 1.000
MAXINUM 3l000 A . C ¢
VALID CASES 202 MISSING CASES 1 3 /!

(GRuTCHRY . TEACH K © . ° ’ =% e, g A 2

“VALUE LABEL " VALUE * FREQUEYCY = PERCENT pxﬁ&'ﬁr peECENT .
b B 26 . 100.0 -
. b 1177 R nxss!uc g
i TOTAL YT 100.0 100.0 . i
MEAN 000 . .000 MININUM 1.000
MAXTMUM o }.noo ‘su_:‘m:v g n S

VALID CASES 26 . WISSING CASES 177







- "
= TST  S3SVD DNISSTIN L] 2 —sEsvo TV \ 3
4 v 3 b
‘ Fa “ .
y ! " WOWTX
900" T TROWINTW 0007 . K30 OIS —888t LAt
10%00T . 0%00% €02 avioL E ;
DRISSIN € T s
0*001 13 t 7 . i %

138Y1 3094

79T T P g - : i

0*oor Iv 1 . . . =5

E mmun . ERLEE] Euusmm ADNANOIHA._3NIVA 136V 3INTVA . :
. ® = . - L3

: | : kL 4 € o WOV3L CEi0E5)) -

uh—,m:us IND TYIHOWAN




SET
0°00F . €0Z
9%€- ¥

“WIWINTW

ST

000
0°00T .. ‘€02
L3411 EST
9°9. 05

9 uu HIVIL @




) ﬂj—r-—m-—ﬁ——ri:—w FR SURVEY ON FRENCH-IMWERSIU RAMS 1951 .
e R Ts - va,7

11:53:07 <. WEMORIAL UNIVERSITY OF. NKLD
N (§anrcn1) TEACH GR 7 - z P

2 “ g . L he
. . . VlLl.!E . LABEL R \ . VALUE FREQUENCY PERCENT PEFC_!HT PLRCEN‘I' e ~

. " ) . A " ‘:2 24.1 - looh‘_ 100.0 '
g B e TUTAL 203 1000 100. . y .
s MAXTHUN p.ogo N » s ™
.7 _VALID.CASES - 49 ' MISSING CASES 154 d

[

e e e e - .. - .- e LI I I
.

13 . . '-GRDTCHB ) TEACH GR 8 -

'

‘s . T T VALUE GABEL VALUE . FREGUENCY PERCENT _ PERCENT T
; -, . ) C g ¥ A 3 . 4
R X E i, 3. 363 xoolor_ 108 3
|t € g s, TOTAL 203 100.0 .- 100.0 sl

_uun—'x.nng STD DEV 000 MINTMUM 1.000
MAXIMUM 1,001 . TN i

MISSING CASES _ 150
v

"




o
Ve

“ Y=88. - TEACHER SURVEY ON_FRI Ell'cll YRWERSION F‘Eﬂtnlus 90T

R MEMORIAL UNIVERSLITY OF NFLD

“ON LEIF::

va.7
e & L
(TRoTems ToREH TR S : g
VALUE LABET VALUE FREQUENCY PERCENT F%& H’l PERCENT
 f 5 i toa7 23,2  -.100,0  100,0.°
0 NG
TUTAL 203 100.0 100,0 .
CMEAN_ 1 _STD DEV 000 MINIMUM - 1.000
HAXINUR 1888 ; : :
vlleD CASES " 47 MISSING. CASE; -_156
R e - e .
@ TEACH GR 107+ - T
VALUE LABEL VAL REGUENCY PER CEN ERCEI
L " s g’ X i 100,0
o ; 1 3 10050 : 00
TUTAL . 203 100.0
MEAN 1 n_an STD DEV - .000 MYNTMUM 1.000
TMAXIMUN 1,000 . g
i . ; v "
VALID CASES 58 MISSING CASES 145

o




~ 10-WAY=88  TEACHE WHERST R
» 11:53:07 _ thDl‘llll. Illllvl‘l(sl'l'! DF NFLD ON l-[l

ve,7 o7

u e - '. S

' " VAI-I)E LABEL "VALUE FREQUENCY . PERCENT PEREEHi PE‘E'!EWE 3 5
o § A $ i

NN SR B | 11U | T LR
. i . ToTAL 203 T100.0
< uean 1.000 _STD DEV 000 MINTMUM 1.000 i
MAXIMUM. 1.000 had B : - ‘ ! 9
~ ' __yauIn CasEs 53 MISST \\ ! 150 !
: v N

- R T T o e e
ZGRDTCNI2)TI’.’ACM GR 12 - . : . z .

VALUE LABEL . VALUE FHLOUENC' PERCENT - PEKEE%! PEECEHE

N O S Y U T R I

s N TOTAL "203° 100.0 . 100.0 N
: STD_GEV 000 CMINTMUM ¢ 1,000
MAXINUR .~ 1.000 - ; g g
- VALID CASES 53 MISSING CASES - 150 °._ !

.




vy B
A
?}:; it

Y

5

4 \ .
~
A L
# ¥ | - 4
. s h 4
¥ UsT vu'od-s; INISSIN P ET SASYI UTTVE
. - 8 . W g B W
: : > 000°% WONTXYW
WIWINIW TIT LS T00°T LAELY
0°00T ior E

0°001  0°00% .

€ @3 1¥ID3dS HOVAL
K L N

3314137 ro n.._..-z 40 ALISHIALNA TYINOW3N
I'} HONAY¥d NO X3ANAS WIHOWIL




s 2 « 1
. . . o]
~ \
) @ . I - .
- = B
) = 53 B RN Y I A 5 RS EXIOX I i
oo St
_ 2 ; e
LR o
4
E ol
gz
e i AARANSS e B
I
" ol [l r . P
o o « 5
la N
|z
< e
. o = ann
= P & (e B By
B =1 O —-——
& & .
£ a3 i bl &
N 3 =~ g J $ 3
3 g . - .
y o= . LY o
== >
! 2 o -
] = - ? RS AN
i i - 2
& = ] e ;
: = x5 2 )
=) B - A =
- I feE -
5=~ e = - . .
B 2w : i 4 .
=E @ coEmedronnsonmnos x| mdonodnongeoodentaonn
3 e R P ot L RN i P S Sy Py
> ] -— NN
i - e = S .
e : ' ¢ 3
= [,
s
' fa>
. pa
=
o 5=
, , =
& x=
i}
[Ea .
. Jes
i lew
) g
< = £
i
3 B EXg i K
. &
. & - s an
3 i 3
. . 2 5 s E
LR < .- B N [
= : > ’ i




1987

RANS

PR
ON LEIF:

H T

EMORTAL UNIVERSITY OF NFLD

Cl

¥ STUDENTS IN SCHOUL

Ok It KR i T
S ) T
)

‘oujoownions
Nomesdninn
NN

e

<

nodgroa o
Ssodrex o=
NN

<

wu oL

s

n PR B
00 on =
g -
'
A
= .

——

oo
200
<A




S3S¥D ONISSIR €0z s3s¥D arvi

NOWIXYH 3

AN0HIS NI SINIANLS ¥ ( :ua-:.mw s

134137 NO Q73N 40 ALTSHIAINN TYIHOWAN .~ LOZESITT
1861 SWYNOU¥d NOTSHIWWI HONIHA NI XFAHNS YAHOVAL BH=AVM=BT




w |
: i i . e e Vg
. cE i
. z $35V) ONISSIM 1oz " s3svd a1va X
{8 . 000381 WOWIXYW
HONINTW LYI*€ >ﬂn ars $82°L s NY3IW N
0°00T . 0°001 .« €02 oL .
) B . i T8 . F
7t “. ——
ER 1 2
H 4 g
1] . .
$14 33 g
B LI e
3 1 : i
EOT 2 3 g
- AON3003Y¥S " 3NV - . 738v1 307vA -

' ‘anou9s N1 s3avss (C WDsaED)




SSTH.

NI
g4

ADNAN0IHT 3nvA - .. 148v7 3nTvA Y& :
- . : § u 0UMDS NI swawdvag twoswor . - L
T . ita1an wo L
1861 Swvap0Y. I -
" B o | <
. ) " Y . 3




. k) :
N > . 9 t :
N g
g d w B
£ ! £ ¥
. - S
. 5 - 1 s g
2 % X n - !
i, | L “SdSVD ONISSIN 9T ‘sdsyd ative | -
& LY 3 00001 WREXY
iy 000° - WOWINTH z65°1 A30 ais: ¥E6", - TUNYE
0 TUUT TvInT
T 66
of
3 T T < ’

i: B

9
01

ngdyad nuwmaws.rzu.m:un ADNINOIHA  INIVA
S

938V 3NTVA

— J 3
—

SHAHOVAL HON3WI XINO ¥

CHarwo' S

3HOV,

. T o oo 2
i L e B X ; o] s N Ty

- g T S3SVD-ONISSIN 861 | S3S¥D aTIVA

.t 0nots9 HOWE XYW

000°T . WAKINIW LYTeTY ‘A3d a1y €1€°0C NYEN

—OTO0T UL TYIUT v
> N A0QUDS NI SHIHDVIL - MISWDL
QTN A0 ALISHIAING AYINOWAN ..E.Mnm:,« A




) ! 2 0%€ -
TOU™T WIWIRIW_ (31 - KITULS =mn T
©_0%eor-" 0%001 avior .
= T
. 2 € €
3 *9y z
6% T e
INZOWIA INID¥IA- INIDWAA. KONINOAWA  InTVA . .0AGWT INUA
[TiR] arva 0 o = '
« % i . ro A9TH1SX0 W uawkT Wowand (Clalsia v "l
‘v - LIF S3SYDONISSIN  © Tel S3asV¥) aIIvA 3
i k o . n“ WOMIXYN v
! . ono* WOWININ. . 2L1'z - A0 Qs ‘8 TUNYER

VIOT = g
66 4 4 3

SVID_HONGNI T 1SVdT HOVa

A

o s13131 Mo

q4n_30 -h-u;u-_ N 1V INOWIN
HONIH




ﬁ <
alk { 901" _$3SvD 9N1SSIN s S3svd arvh
rerng . g 5
s . boozz . WOMIX¥W . 2
000°%1 WOMTNIW 66€" A30 01§ VOR“T NY3W 2
‘0*00% 0°0071 €02 avior i :
g . . ¢

Z - (. an ey

s3k

TIWYT 30TV

HISTURT

) 201" SASVD ONISSIN TOI . S3SVD AIvA
. - —UUUTE T WIRITXYR < 8

000* WONININ -128 Ada ais 621°2 . NVAN
. 0°001 . avioy ‘ o .
? Fon, 50

3 . 3a -

1 —ON

s3x

C s g . 1_anay, )

MI ¥4 0% dng

QT4N_40 RLISHIATNA_TVIMOWIN

a1 sasoava qumcd

HOVAL




L1 S3S¥D ONTSSIN 981 SISV UTWA

: 4 ovozot WOANTXYW &)
€95°2 A30 ais SL8-% i N

TUZ TVIOL

F |

a38va Aanava b Lc

$34137 NO
Hd NOI!

o . .
700HDS NI N1D38 WONAM4 DISYE 3AvED m-anmuw~ n
AT4N_40 XLISHIAINN 1YL ’
JWMI_HON3HI WO AAAHNG N




S39VD ONTSSIN =’ §61 ' £3S¥D aL1vA

. gt
¥ 0007€ . MOMTXYW
434 048 $S6°1 NY3N

_aviou- TR

. @ P K

e S U

.z S3ASVD ONISSIN o8l .wuntv arIva .. : =
-0n0* WOWININ «  -608°1 Ta0as o AErE FH AN
. 00t 2901 €0z __avgur - .
o ONISSIN -MuA €z 6 'Y : <
2007 K 1 ¢ ; . N
o
i e ULy

ANGRNAd Sw3ou3d  Iw3duad




T . s3svD oWIsSSIN 202 sisvd GrWA
LR TN
P o
H ; sux
. N33 INIDMAY STLTTY 238¥7_3nva

sah G SY1NI HOWAYS ONINVL SUNLS. § NI 3ISYIAINL v\nn:_mum-w it

S siapan
1861 sHynsdsd BT

okin | 16 -

Q748 40 ALTSAIA TN 1V INO)
















	001_Cover
	002_Inside Cover
	003_Blank Page
	004_Blank Page
	005_Copyright Information
	006_Title Page
	008_Abstract
	009_Abstract iii
	010_Abstract iv
	011_Acknowledgements
	012_Dedication
	013_Table of Contents
	014_Table of Contents viii
	015_Table of Contents ix
	016_List of Tables
	017_List of Tables xi
	018_List of Figures
	019_Chapter I - Page 1
	020_Page 2
	021_Page 3
	022_Page 4
	023_Page 5
	024_Page 6
	025_Page 7
	026_Chapter II - Page 8
	027_Page 9
	028_Page 10
	029_Page 11
	030_Page 12
	031_Page 13
	032_Page 14
	033_Page 15
	034_Page 16
	035_Page 17
	036_Page 18
	037_Page 19
	038_Page 20
	039_Page 21
	040_Page 22
	041_Page 23
	042_Page 24
	043_Page 25
	044_Page 26
	045_Page 27
	046_Page 28
	047_Page 29
	048_Page 30
	049_Page 31
	050_Page 32
	051_Page 33
	052_Chapter III - Page 34
	053_Page 35
	054_Page 36
	055_Page 37
	056_Page 38
	057_Page 39
	058_Page 40
	059_Page 41
	060_Page 42
	061_Page 43
	062_Page 44
	063_Page 45
	064_Page 46
	065_Page 47
	066_Page 48
	067_Page 49
	068_Page 50
	069_Page 51
	070_Page 52
	071_Page 53
	072_Chapter IV - Page 54
	073_Page 55
	074_Page 56
	075_Page 57
	076_Page 58
	077_Page 59
	078_Page 60
	079_Page 61
	080_Page 62
	081_Page 63
	082_Page 64
	083_Page 65
	084_Page 66
	085_Page 67
	086_Page 68
	087_Page 69
	088_Page 70
	089_Page 71
	090_Page 72
	091_Page 73
	092_Page 74
	093_Page 75
	094_Page 76
	095_Page 77
	096_Page 78
	097_Page 79
	098_Page 80
	099_Page 81
	100_Page 82
	101_Page 83
	102_Page 84
	103_Page 85
	104_Page 86
	105_Page 87
	106_Page 88
	107_Page 89
	108_Page 90
	109_Page 91
	110_Page 92
	111_Page 93
	112_Page 94
	113_Page 95
	114_Page 96
	115_Page 97
	116_Page 98
	117_Page 99
	118_Page 100
	119_Page 101
	120_Page 102
	121_Page 103
	122_Page 104
	123_Page 105
	124_Page 106
	125_Page 107
	126_Page 108
	127_Page 109
	128_Chapter V - Page 110
	129_Page 111
	130_Page 112
	131_Page 113
	132_Page 114
	133_Page 115
	134_Page 116
	135_Page 117
	136_Page 118
	137_Page 119
	138_Page 120
	139_Page 121
	140_Page 122
	141_Page 123
	142_Page 124
	143_Page 125
	144_Page 126
	145_Appendix A
	146_Page 128
	147_Appendix B
	148_Page 130
	149_Page 131
	150_Page 132
	151_Page 133
	152_Page 134
	153_Page 135
	154_Page 136
	155_Page 137
	156_Page 138
	157_Page 139
	158_Page 140
	159_Page 141
	160_Page 142
	161_Page 143
	162_Page 144
	163_Appendix C
	164_Page 146
	165_Page 147
	166_Page 148
	167_Page 149
	168_Page 150
	169_Page 151
	170_Page 152
	171_Page 153
	172_Page 154
	173_Page 155
	174_Page 156
	175_Page 157
	176_Page 158
	177_Page 159
	178_Page 160
	179_Page 161
	180_Page 162
	181_Page 163
	182_Page 164
	183_Page 165
	184_Page 166
	185_Page 167
	186_Page 168
	187_Page 169
	188_Page 170
	189_Page 171
	190_Page 172
	191_Page 173
	192_Page 174
	193_Page 175
	194_Page 176
	195_Page 177
	196_Page 178
	197_Page 179
	198_Page 180
	199_Page 181
	200_Page 182
	201_Page 183
	202_Page 184
	203_Appendix D
	204_Page 186
	205_Page 187
	206_Page 188
	207_Appendix E
	208_Page 190
	209_Page 191
	210_Page 192
	211_Page 193
	212_Page 194
	213_Appendix E
	214_Page 196
	215_Page 197
	216_Page 198
	217_Page 199
	218_Page 200
	219_Page 201
	220_Page 202
	221_Page 203
	222_Page 204
	223_Page 205
	224_Page 206
	225_Page 207
	226_Page 208
	227_Page 209
	228_Page 210
	229_Page 211
	230_Page 212
	231_Page 213
	232_Page 214
	233_Page 215
	234_Page 216
	235_Page 217
	236_Page 218
	237_Page 219
	238_Page 220
	239_Page 221
	240_Page 222
	241_Page 223
	242_Page 224
	243_Page 225
	244_Page 226
	245_Page 227
	246_Page 228
	247_Page 229
	248_Blank Page
	249_Blank Page
	250_Inside Back Cover
	251_Back Cover

