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¢ . : " ABSTRACT

The purpose of this internship was, to develop and
“evaluate a unit of cufriculum and instruction for senior
high school English students in Newfoundland.' !

G =y ’ B ‘The unlt, entltled Two Varieties of Engllsh analyzes

_the vocabulary, pronunciation and grammar of both Newfoundland
K .aialect and standard English and the way each has developed. ’
Objectlve 1,0f the'unit, therefore, was to give the students
who studied ‘the unit, ia’Grade Eleven English ‘class at Coaker
Academy, New World' Tsland, an understanding of the history :
and, sc}uc'tuxe f Newfoundland dialect and standard English.
. e degree to which this objective was attained was determned
by the admuusterlng of a post-unit quiz. - : :
Two Varieties of. English also deals with both populai | B
and learned attitudes to Newfoundland dlalect and stahdard "

Endlish, / The unit agrees with c}\e linquists who have studied

the ‘two varieties .of Engnsh that Newfoundland dxalac: is a N

legitimate, effect;ve _means of communication for certain -

purposes) pudiences, and settings. At the same time,
recognizes the nécess\‘éfy role that standard English has as
the accepted unifori means, of communication in the larger
communi‘ty of divergent linguistic practice where dialectal
“variations would impede comminication. It acknowledges the:
! <+ barriers to economic and social adyancement that.are’erected

if one fails to use standard English in certain kinds of

communication situations. The unit advises that.it is




F . % | .
neither neécessary to accept these barriers, nor/to reject the
s y |

' language of one's family, friend's, and c&mmuni/ty. The. unit
proposes as ‘the snlutxon to” éhxs dxlemma bxd,lalectansm, the
use of Newfoundland dialect or wtandsza English depending on

which is more sultable “for & " pacticalar communlcatlon

_s).tuatlon. £ S e
h Objective 2 uf the unit, therefore, ‘wds, to prcmote
ratmnal attltudes toward New: and di-alect and’ standard.
English.. The degres to. which this ub]ectlve was, achiteved:
-wé; de‘termmned by can_‘punng the results of a pre-test and.
“post_—test o'f‘ s:ugenés' attitudes to Newfeundltmd dialect ‘and

standard English. The same Likert-type 1nstrulnent was, used

for both the pre-test and post-test. It consisted of tuenty- -

\five statements each of which eipressed an opinion gbout

Newfcundland dzalect or standard Engllsh or thh‘

Data ds' gene:ated would appear ‘to”support the
fallowing conclubions:’ & >
1. “Objective 1 was achieved to a high degree. . A,

2. 'Objective 2 was achieved to a fairly high degree:

T
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. : | ;  THE INTERNSHIP ¢ by el iy
25 i \, ' Puzposé of the Intérnship - L R
| _ e © ’
-1 The purpose of this internship was to develop and~
g-
evaluate a unit of curriculum and instruction for senior
high school Engllsh students in Newfoundland:
’

WL The unit‘ entitled Two Varigties of English, analyzes

i
the vocabulary, pronunciation, and grammar of\{(ew"fbundlana .
| .

i
i dialect and standard English and the way each has developed.
1
1 One ob;ecnve of the unit, therefore, was to' give students,
= e
"l’ _an understanding of the stiucture-and history of botn & - 3

Newféundland dialect and ‘standard English. A

Attitudes to the'two variables "of English, 'and the' * . -
reasons 'for ‘these attitudes, were also examined. The unit ' = . .
deals with the way in which each variety is perceived by the

‘layman as well as by’ more ‘serious students of -lahguage whose

areas of interest include Newfoundiand dialect as well as
i +.standard English. Desplte the more populat nqtion that ¥

Lo Newfoundland dialect is-inferior to standara ‘Bhglish) me,
‘unit reflects the view that our dialect is a legitimate,
effectivé: means: of communication for certaln kinds of purposes;
audiences, and settings. It fully accepts the way “in which a

. person's language, whether it be standard of nonstandard, is

4 ° § closely tied to one's identity or sense of beiong'inq to an

growp: At the same time, it recognizes the:essential role

that standard English has’ as thé accepted uniform means of




< ] : : . LA . < e |
? 2 ‘ . : o h
|

"ol o SoRmELEAELSA in'the larger community of divergent. linguistic

N F practice where dialectal variations would impede communication.
It acknowledges' the barriers to economic and social advancement: -
©7d T 7 that are’ erected 1£ one fails to use ‘standard #nglish in .

! certain kinds of communication sitvations. The unit¥dvises |

that it is naither necessary to ‘accept these harners not to

feject the 1anguage of one's EaTm‘/ly, friends and comm\mlty

v ~ It proposes mstead ‘as the solution to this dilemma

"bidialectalism’ - the.use of one variety of English or the

other depending on which is more .suitable for 'a particular

cqmmunlcatmn sltuatlon ]

fhrough shch an’ approach, the oh;ecmvgwas ko 7

encourage students,'to: adopt more -positive and rational g
34 €

attitudes toward standard. Erglish and Newfoundland-dialect;

Ny «°. .} - to’have students recognize that both varieties of English
are effective linguistic ‘systems, but at the same ‘time realize
. that partly because of the necessity of a standard version of

'Enghgh, and also because of wldespread negative attu:udes

Y
. tdward -Newfoundland dialest, -it:is wise for.a speaker of
Newfoundland dialect to learn,to &pesk-standard English and

"t use it where it'is more suitable than the monstandard

ial‘ect. Speakers. who fail to LS “so w1l be handicapped by’

an uab 1ity to commumcate effecuvely in certain. settings,
* by-the d,l.scn.l\unat:.on cureoted against them because of their

nonstandax:d dialect, er by both.

The unit-was tauqht by the mtern toa Grade Eleven

; Bnglxsh class at ‘Coakef Academy, New World Island. The . .- o




success of the unit in achieving its objectives was evaluated
through the .use of & 'post-unit quiz, and a pre-test and post-
test of students' attitudes to Newfoundland.dialect and

‘standard English.

Background Information on Newfoundland Dialect”*

. . .+ For many years, visitors to our. shores, whether learned
. or . cashal observers of language, have noticed’ that Newfoundland
dialect-is distinct from other regional dialects of North
| America. Patterson (1895) reports:* 4
In recently yisiting Newfoundland, I had not rore
than begun to associate with her people g T
observed them using English words in a sense }
different from what I had ever heard elsewhere.
(p. 27) =
Tonkinson (1940), referring to Newfoundland as ‘a
Paradlse for collectcrs", comments that'"a collector of
« " something as intangible as words and atmosphere is also in
his element there (p. 60)." .Such impressions have been shown
to be valid by more systematic investigation of ‘the local'
language. Scargill and Warkentyne (1972), reporting the

- results of a survey of Canadian English; remark:

” ' several tlear-cut.regional differences emerge

v from the Survey.  If one were to draw lines
(isoglosses) on a map.to note these differences
as dialectologists do,.the largest number of

; isoglosses could be drawn between Newfoundland

¥ and the rest of Canada. . (p. 104) -
Story (1957b, 1958) sudgests that Newfoundland is a
“linguistic enclave because of historical and geographical
factors. The first settlers in Newfouddland emigrated mainly .

¢ from Great Britain, especially the Southwest counties and v
F %
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Ireland, beginning in the late sixteenth century.' The result
was "the :ransplanung of English dialects of a period
unusually early as Canadian communities go (Story, 1957b,
2.5)." his has reant that, even today, one can find many
similat‘ities,,especially in vocabulary,; between the popular
sieech of Newfoundland ‘and Bliswbethan Bpglish. TomKinsén

(1940) says: "Possibly no place is left:in the world which

so many Eliz: words (p. 64)." Some examples
are dout (to extinguish a five) and firk (to bustle about)
from Shakespeare, and empt (empty) from Chaucer. Jordan
(1967) traces many Newfoundland words to Gaelic sources,
including' angashore (a worthless fellow) and»streel (an-
untidy person). Liles (1972).says that:linguistic conserva-

tism in a colony of the mother country is quite understandable

“as "limited commuru.cat).on would hlock the spread of some

, changes [to the colony]. .(p. 292).

_Tomkinson (1940) points out that it i& a geographical
factor, Newfqundland's isolated position; which is "the chief
reason why she has been able tq preserve so.many:vigorous
words which the language has lost GTsewhere, and to' Keep het

speech distinctive (p. 69)." Story (1958) cohcurs, stating

that "it is chiefly to geographical isolation, rather tham i

thé transplanting of Elizabethan English in the late l6th

century, that the nnusual features are to be .attributed (p. 321)."

Because there vas ).nfrequent contact with other people, the

language was not modified appreciably by a standard language,




allowing \ords which had become obsolete elsewhere Lo remain
as part of the language in Newfoundland. .

his Sepafation from'a spoken and written standard
English also contributéd to the development of another 'grnup:
Of vords in the Newfoundland vocabulary, corruptions of words

-
in'the standard language '(Story,.1957a). Examples ‘are 1

" upstrapless (obstrepérous), flatform (platform), and braffus

(breakfast). ‘These forms developed because Newfoundland's

"culture was primarily oral (Brown, 1976). The speaker had
no visual image to guide him and often created'a new word
which embraced familiar forms, in.order that the word 'make
sense' In some cases at least, the corruption does seem to

'be more obviously related (by form) .to meaning thah the,

standard word. Brown (1976) points out that upstrapless

“«'naturally creates the impression of disorder and lack of

re\trainr_ (p. 2)."

New coinages. also: lnake up a large part of the
Newfoundland vocabulary. . -Linguistic inventiveness is*most
evident in the activities in which Newfoundlanders have
tradicion\ally been engaged (sgcry, 1957b, 1958). From the
fish_eries, we *have such inventions aS. collar \(to moor a
small boat) and puddick (codfish stomach); from the annual
‘seal-Hurit, such words as swatch (a patch of open water in

an jicefield) and scunner (theman& ho directs the 'sealing

"'Vessel from'the barrel). Newfoundlanders have also coined

many words to describe the'natural’world around them, sich

as ballycatters (ice formed on seashore), glitter (silver




thaw) , cronnic(stunted, or dead, fir or’spruce).- Story (1958) -

concludes: "while the vocabulary of Newfoundland is drawn from

. ____every conceivable field, it-is particularly rich in terms
dealing with the practical affajrs of life on the island
} (p.-322)." !

Aother feature of the vocabulary is the words which

\‘have taken on adaitional meanings or altered meanings sirce

\the1r arrival in Newfoundland. Patterson (1895) refers to

vxords "in strange use to me,. or used in peculiar senses (p.27)."

He lists in this category such words as lodge [(to place or put,
as in 'Lodge it on ‘the shelf'L clever (large and handsome.

may refer to people, animals or inanimate thxngs): ana ‘civil

(calm). Story .(1958) mentions'car (sled for hauling wood) and

" v 3 .
"lead’(a passage of open water in an icefield) as words that
have taken on.additional meanings. -

The linguistic conservatism and inventiveness which

T are evldent in the Newfoundland vocabulary are,characteristic
alse. of the pronunciation and gremmar of Newfoundland. - Story:
<19ss) says.

In both sounds and ‘syntax it is apparent that

local usage reflects the twin interests of
Newfoundland English: its mixture of .

11ngu15t1c conservatism, . . . and llnglnst.u: 2
devolopment of an, dntutered, popular language.
(p.. 322)

In pronunciation, one can find examples of survivals
from' the earlier dialects of:the mother country. Var (fir)
illustrates a sound change from £ to v which has been

preserved in NewSbundland (Story, 1957a). Paddock (1975)




(Mgeo, 1970, p. 23)."

mentions the failure of many Newfoundlanders to distinguish
betweerr such words as boy - bye, tié - toy, and speak - break. ,
and shows, by examining the rhymes of Alexander Pope and
Jonathan Swift, that this phenomenon was acceptable in
standard English in tpe “ate seventeenth and early eiqhteem‘.h‘
centuries. + . .

Grammatical features of earlier dialects are often
retained as well. Multiple negatives and superlatives to
indicate emphasis are common to Chaucer, Shakespeare ('most

un{.mdest cut of all') and to the folk speech of Newfoundland .

' (Paddock, 1975)< The use of don't with third person singular i

subjects "occurred at least a century earlier ‘than doesn't *

and was frequent in cultivated,speech throughout the nineteenth

century and was' not uncommon in the early 1900's (Pyles and

Because the Newfoundland diaiect vas isolated from
standard varieties, it was free, as Story (1957a) says, to

live and change and develop|free from the .
conditions and-restrictions which are’imposed
on any standard, written language, with its
received vocabulary neatly packaged in
dictionaries and its obligatory grammar
codified. in books. (p. 16)

As.a result, Newfoundland gramnar has changed and.in/ some ways.

become mare systenatic and economical than standard !!:n.g_lisix‘
grammar. -Paddock (1975) states. "LinquLsts often #ind that
more 1solated dialects of a. language are more regular.in theiz
stguctura than is any standatd variety of ‘the langyage (p. ‘2_1."

He cites an example: .

&%



. local speech -is to see ithat 'by'

‘when. she-walked 'Ly’

\ The contrast in form between past tense and
i) past gartlclgle (as in gave - given, ate.-. 4
- eaten and sang - sung) was disappearing
L Tapidly by the eighteenth centiry.... Our
forefathers in Newfoundland, out of reach
of the linguistic tyrants in the schools, |
continued a natural development of the
English language and chose one form to
represent both the above grammatical
| functions in almost all verbs. Also, 'their,
use of -s with a, simpler meaning (that is,
present tepse only instead of present tense
third perfon singular) enabled them td
achieve further regularities and economies
i * - in the grammar of the verb. Th¢ result is
- that certain Newfoundland dialects use only
three formé f(e.g., give, gives, givin') to Lo
make. all the semantic: distindtions wmch .
tequire f£ive forms (e.g., give, gives,
given, giving) in stﬂ’ndard Enghsh. (p

Pronunclatmns that have developed in Newfoundland

also fall into "regilar and’ recurrent patterns (Story, 1957a,
P: 17).." "Thé sound r;epres\énted by the spe11in§ th may be

voiced, & , or voiceless,; 0. . Many Newfoundlanders regularly
pronounce // ks /a/ and /8/ ds: 8/

THus, thy becomes. ‘ay*
and thigh, 'eigh. This amounts to a {Sound law! and is hot
T arbitrary. vmxauons of the standard. Jj in’
Newfcundléna. is px‘onounced as "by' or as "be’. " To analyze
15 used in stressed position
and "be' in unstressed position, as in 'I was be the fence

‘ In' summary, . land: o'cahulary, hunciation and

grannat can Ldrgely be sxplalned by tio general: characteristics

outlined by Story '(195§):” they "have retained many features of

the points of origin, but they also have davelopad and changed

strikingly in their localities v(p7.32_1)




' A .

Who' speaks the Newfc{xm‘uand aiaidiane Eikuatiyss bhete
saras atils; fixea dlalqct for all of Newfoundland. story
<1958J says: . . A -

Newfoundland English consists of many varieties

. ‘of speech, ‘ranging from several distinct dialects

. and regional modifications to a varying 'standard’
“English which is like neither that of the Mother
Country nor of Eastern North America, though .. -

having points of resemblance with hoth. . (ms 321

Earliér, he proposed that "there is probably a greater variety
- - of speech in Newfoundland than in any other English-speaking
region of. Canada (1957a, p. 16)." Patterson” (1897) says:
The variation in speech-of the people of the-
south. or the west is such that-a person from'
. one of these quarters will sometimes laugh at

S, the words or phrases used by people in the
other. (p. 213)

T e
‘Drysdale (1959) attributes this variety to the natural
consrvatism of enlavant populaslons’ khayateisthnt: flaces st
origin Of the settlers, and the isolation from each other of
many ‘of the fishing communities along the coast. Story (1977)
feels that this last factor mentioned by Drysdale is often

overestimated. .-

It seems clear that the conventional picture of
the Newfoundland settlements of former days as s
existing in virtual isolation not only from the .
outside world but from one another must, on the
>1nguxst1c ‘évidence, be substantially modified.
{ )'The "shared experiences of life (the sealhuht,

the Labrador and Bank fisheries, thé woods

industry) has, at least during the past/century,

“exerted a generalizing influence on the dialect

which originally, and in’ some places, may have

been distinct, For this shared experience

insured that certain terms became widely known
. and employed, it diffused stories, ‘sayings,
ordinary idioms, grammatical forms, and possibly
. . . even phonetic qualities throughout large. .
parts.of the coast, and sometimes throughout the
whole country. .(p.’ 78)




Howevet, referrlng to _recent anestlgatlons of Newfoundland\

speech ‘story says that dlstlnct

stl.ll exist.

dialéct “ardas i in Newfoundland

4

In.spite of the linguistlc dwersu:y within the

Provincey

it is possible to consldar the dlffe{ent c"h.alects

collectigpily. Story (1977) speaks of‘a "distinct regional.

language, some elementé of wluch

Newfoundlanders born and bréed on

are found on the lips of all

the Island and in’Labrador

(p. 74)." Consequently, 'Newfoundland dialect' or 'Newfound-

land English' is a composite term embracing speech:tra

exhibited vith varying frequency

by Newfoundlanders generally,

"regardless of their education, occupation or:geographical

Tocation (Story, 1957a, p. 16):

England (1925) writes:

Regarding this last point,

One does not have, to talk lcng with ‘even ‘the'+ . |
best~educated Newfoundlander to discover his
nationality.. Though such Newfoundlanders will

often ‘deny that such dialects exist, the very - 5
words they use in their denial will'sometimes

betray them . . . in many.a poignant.and

stand revealed: - (p. 323)

entertaining turn of speech, thTr race will

The passing of time has seen increased standardlzatlon

of Newfoundland popular speech, althoigh perhapd not as mach

as might have once been expectéd.

rapidity with which Newfoundland

Second World War and culminating

(p. 2)." However, in 1977 he ‘writes:

Story (1956) Vrafers to "the

speech . . . [has] been

. changing under pressure.of the events beginning with the

in Confederation with Canada




/ B Centzalxzatl.on of population, the growth of

regional schools, the impact of radic and
television, are all having, it appears) a
levelling effect om the dialects. Yet the
direction of change is not altogether what
.might have been expected two.or three
decades ago. _The.coming of the American
wartime bases, and Confederation itself,
far from bpening local speech from widespread
. * . | modification from North American English, seem
to” have had, so far, only a superficial lin- .
guistic effeet, _Isolated words and phrases have
come into use from this outside context; but’ the
! native sinew of the language has remained
indigenous. (p. 79)
Thus, in spite of the changes that have taken place,

it is probably true to.say that the p;bularit;ies of

Newfoundland speech can still be encountered at all social

and econonic levels althdugh, of course, they will be

observed more commonly among -the uneducated and in rural

areas. Standardization is occurring very gradually; there
B

2 /
still exists a distinctive regional speech.

To the intern's knowledge, no st,/udy attempting to
develog and evaluate a unit of curriculum and instruction on
Newfoundland dialéct and standard English has ever before
been undertaken.

Two Varieties of English will help meet thé need for

more Newfoundland material in the school curnculum. i

The

creaslng use Of Newfoundland novels and antholﬁaes in the
igh school English programme in recent years is evidence of

the growing interest being shown by local educators in

acquiring curriculum materials which reflect our distinctive

11



- o £ . S
cultiire and way of life. :At the present' time, Newfoundland

: stuaencs‘ have an adequate appox:un&r.y to gaih an appreoiation
of local‘literature, but because of the unavaxlabuu:y of
suitable Gurricultn saterfals, do,hot have ah opportumity to b
"devemp an ‘appreciation of our-Ianguage. This 1anq\mge is .
an important aspect of our culture, for in no way are we more 3 P
distinctive culturally from the rest of Canada’than in ' the
way we speak. The unit of study developed in this 1nternshi.p
will be available to interested teachers through the Meriorial

,..a« A
University of Nswfoundland, Faculty of' Education Resourceﬂ .

J
Clearinghguse, and so will help tomeet the' need for maten"hs

through which students can engage in Systematic study of a X
significant aspect of their culture. :
Brown (1976) agrees that our dialect is an integral
part of our culture and is worthy of study: X
Because language is the expression of one's
¢ulture, determ.nmg largely ‘the way we look
at the world, a-study of Newfoundland dialect
would provide an excellent introduction to
the life of the Neufoundland people. (p. .3)

Story (1977) sayé that "[the] store of word, phrase; and

I proverb [in Newfoundland djalect] serves as'a revealing and
- vivid'index to the expérience of life on this Island and

_ Labrador (p. 77)." This being so, the unit may be suitable‘

" for, Newfoundland. Culture 1200, a new nm:i.al studies course

in the reorganized’ mgh schdol’ preg:amma. ; 5o L

~ ‘In’addition, Two Vaneuea of xngush may also prove

to be suitable for Language Study 3104; whith will geal with’

Such topics as regional. and social dialects, culture ~and
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language, and thé principles of growth within'a language.
WikH: wiSteves conise bie it may' be used, the understanding
that stydents will gain of thé structure of language, its
flexibility, its regional and social-variations; and the way
that it operates in prabtice should lead them tq think
rationally about standard English and Newfoundland aialect
and the use of those. forms of English in daily Yige, PO,

example, the 1nformat10n presented in the student text (a)}d *

| reinforced in the supplementary exercises and activities,

many of which are discovery- and inquiryForiented) ‘should
demonstrate that the language of ‘the students is a legitimate,
effectlve system Gf communication with. a respectable,
eipressive vocabulaty and a system-goveriing its pronunéiation
and grammar similar to' that underlying the grammar and -

punctuation of standard ‘English, The presentation of this '

. [
.point of viéw should encourage the attitude that Newfoundland -

didlect is'notan inferior form of Bnglish, but a different
form qppropriate for communicatign with family, friends, and
other speakers of the/T@ialect. Studying the Newfoundland
alulbetias 2 legitimate and interesting variety of language
may bolster thé students' self—esteem,'f&r their dialect is
closely tied to his fanily and social class, It may also .
inétiease the laarning of, 1iteraty, skills hecatise any syisting
antagonism to standard English may be.lessened when students
undérstand that it.is possible to use this variety without

abindoning the language with which:they.are most,comfrtable.




T The exam.natmn 6% attitudes toward Newoundland’

| idtect add standard ‘English’should help to develop an .
understanding of the '{mportance’ o£* being.: able to usethe
standard vanety of Engllsh as well as one s, dialect; of

vyv‘belng able ca use ‘appropriate forns of English in dxfferent

language conl:e?(ts. The intern believes .that this is both a

rational and practical approac)Lfor ‘students to. take in

using Newfoundland dialect apd \standard English.

g ” £ .

P (o Ob]ect vVes of the Unit. . ... il

I ‘fhe objectives of the unit were:

1. 'to give studefits an understanding of ‘the history and
| . structure of Newfoundland dialect and standard English.
{7 %" 2. ‘to promote rational dttitudes to Newfoundland dialect’

and standard English.

(5" gl 4 i Limitation of the Internship B2 5 R el
TR ¥ ; ” i .

E 5 The internship was limited in that field testing of i
< the unit Wad confined to a Grade.Eleven English class at

Ty e -Coaker’Academy, New World Island.

£

e R . i Assumgtlcns of the Internship




been met. . s L ¥ g
a2 /l'he intern assumd that t.he pm-cut and poat-t:est of R
W27 L
to N \land dialect and English

-accurately evaluated r.he suc of ‘the unit in achieving . - -

ohJecti.ve 2.




/ . CHAPTER IT

REVIEW OF LITERATURE

and Dialects ‘and Attitudes Toward Them

Each person's speech is distinctive -(Malstrom, 1872).
. R i
Although each child has a great capability for learning any
language easily; he. learns the language to which he is exposed,

regardless of whether he is born of English, German or Russian

' parents.  Furthermore, the child's linguistic:experientes ,

- determine the exact form of the ‘language which he will use.

Liles (1972) says: .
Since no two. children hear exactly the same -
sentences or necessarily draw the same
linguistic conclusions. about the. ones they
hear, there will be individual differences
in vocabulary and in the rules of the  grammar.
-(p."285) .

Each feature of a person's, speech will be shared by dchez

F
speakers, -but no other single person wlll have all of the.
same, ung\nstm idiosyncrasies - that is, the same
combination. Thxs distincuve combinatmn of lxng\ustic -
features is a’person's idiolect. i -
A group of idiolects with-a large number of common
aspects is a dialect. There are two'kinds of dialect,
regional and social. Both kinds arise because of some kind

of barrier tb communication (Fasold and Wolfram, 1972). A

physical barrier such as_an ocean 6r a political boundary

can separate people, limit, communication’ and thus lead to the

development of regional dialects. As Chapter.I of this

. 5




internship explains, a physical barrier - the Atlantic Ocean —N,
was one reason for the development of a distinctive set of ‘\
dialects within Newfoundland. ,Social attitudes can limit \
relations -amorig people , from yéfferent social classes, races |
or religions and can help to. create social dialects.

. Thesé bairiers lead to the 'develcpment of dialects in
that :hey cause’ incomplete disseminauon of changes in the . .
language. Every language undergoes changes as tine passes,

" but some of these chandes do not spread uniformly to all

speakers of ‘the. language, and this sets off the language of

these speakers as distinctjve. Liles (1972) says that

"restricted communicafion is the most common reason why- changes
do not spread uniformly to all speakers of a language (p.287).
. Restricted communication is not, however, the only
reason that changes fail to spread. Sometines speakers
conscicusly or unconsciously resist adopting changes becavse
of their attitides to the/ group of speakers who originated
the change (Labov and. others; 1968; Trudgill, 1974).° On the
other hand,.a speaker may wish to emulate the speech of
another group because fhe finds that group's lifestyles, goals
and ambitions attractiive and sharés its vdlues (Liles, 1972).
Such 'a group is prestigious.and ‘the kind of language it uses
'is’ & prestige dialejt. A dialect attains prestige because of
the success - political, ecoromic, social - of its users
.(Paddock, 1975). Fpr example, in the fourteenth century,
Zopdon developed into an inportant trading and commercial

center ‘ Furthermore, the center cf government had been moved




to Westmmster and no_othex city conld compare: socially %’

gulturally, Hence, the dialect of upper class Londoners

hecane the prestige dlalects for other BirtaTor England
(Malmstrom, 1972). Do e :

_Trudgill (1974) points out that 'the term dialect i;
hot " particulafly clear-cut or watertight concept (p.’ 15),"

It is often impgssible fo.state in linguistic terms where

X

people stop speaking.one dialect and begin speaking another.
Truagill explains that althoigh dialects are often refer\red
£0 "as if they were self-evidept, discrete varisties vith
well-defined, dbvious characteristics (p. 16)", the picture
is often far more complex than this. AS an example,‘ he
méntions ‘that it would be very difficult to find a patticular
Linguistic feature wiich is comon €0 all varieties of g
Canadian English and hot present in any variety of Anerican
English. P ‘ ] - J

Bolinger '(1975)says that it is often difficult.to

'state when two varieties of language dre dialects of the same

language or two sepaxate languages. He states‘thét there is
really no.satisfactory definition of language that il
aistinguish it from dialect. (p. 345)."

Chomsky (-191? agrees: R T

Language" iS ‘no well-defined-concept of lanuxstlc
:science. In colloquial usage we say- that German is
one language and Dutch ‘another, but some dialects
of German are more similar to Dutch dialects than
to ‘other, more’ remote dialects of German. 'We say
that Chinese is'a language with many dialects and
that French, Italian, ang Spanish are-different’
languages. ‘But the, dwe:sity ‘of the Chinese' ..}

e dg




["aiaTects" is roughly.compirable to that, of
the Romance languages. A linguist:knowing
nothing of political boundaries or insti-
tutions would not distinguish "language"
and "dialect as'we do in normal discourse.
(p. 3) s A
The layman often. fails to appreciate such difficulties
in using the term dialect. He often uses it to mear non-
standard forms of a’language only. The linguist, hovever,
belicves that evefyons speaks a-dialeat or ‘variety. of a
“language: Trudgill (1974) says: ;
Insofar. as it [standard Endlish] differs = =o'/
. grammatically and lexically from other
varjeties of English, it is legitimate
i to comsider it a dialect: the term
dialect can’ be used|to apply to®all

o § © 7. varieties, not just to nonstandard
* v varieties. (p. 17) :

L
Labov (1970) describes standard/nonstandard dlfferences in

___ »ii. ‘terms of the frequency of océurrence of certain vocabulany,
<3 ;
\ P iation and ical featurés. . ° s
N The popular view is to see the diEcerences between

standard and non—standard speech nc; as the dlfferenpe in
Erequericy of certain usages, or pronunciations; but as the
difference between 'good'. and 'bad' English. . Popular
att:.tudes toward dialects are rarely neutral, more often
o colored by emotien. Pyles and Algeo (1970) say: °
5 ) # It -is perhaps not strange that this should be
5 T & .. s0, since even the humblest of men, simply by -
virtue of being human, ‘have language always
with them. (p. 1) ¥ s
There is.a long history of intolerance for forms of speech
ai fferent .from one's own. The ndtions of 'linguistically -

pure’ languages and 'linguistic degeneration', described by
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Pyles and Algeu 2970) as fumishing " interesting Shaptas /’/ :

in, the hlstory cf human folly (p. 12)", contxnue to thxive.
Walker, Paddeck Btown, and Baksh (1975) say, "nonstandard

d;alects are frequently perceived to be 1nfenor vari ties of

1ingiade btk by those whe vbe them and"those who o hot’(p; 41

Llngulstsy on the Other hand, do not concel.ve of

staridard varieties ‘as.’ good" or {correct’ and of nonstandard

:varieties as 'bad' ‘or''incorrect'.-' They canceive of all

\dialects as legitimate, viable meahs of communication. Non-

Standard dialects are seen-as different from, rot inferior to,
standard varieties: ' This is ot to. say ‘that linguigts are |
mable s uniiiling to' racognize the diffarences i atetus of
standard and 'n‘nnstandard dialects.  “Trudgill (1974) summarizes. |
these views: = E o w02 vy

The scientific study of language has convinced most
scholars that all languages, and carrespondingly
*all-dialects, are equally 'good' as linguistic 3
Systems. All varieties of a-language are structured,
complex, rule-governed systems which are wholly
adequate for the needs of their spéakers. 'It -
; follows that value-judgements concerning their
’‘correctness-and purity of linguistic varieties are
social rather than linguistic, There is nothing
at all inherent in nonstandard varieties which: >’
' makes them- inferior. Any apparent inferiority is
due only ‘to their association with speakers from
under-privileged, low-status groups. -In other '
words, attitudes. 'towards nonstandard dialects;are
attitudes\which reflect the social structure of
society, (p..20)

‘pyles (1972)"says that the purist and prescriptivist
. believes. that the attainment of 'good' English "iavolves only ]

the’ conslstent avoidance of ‘certain proscribed constructlons

... and the consistent employment of certain prescribed |




une‘s {(p. 161)." It matters little whether the prcscnbed u:em
oceurs comnonly “in'the ‘usage of the best educated people’ or,
whether it is historically legitimate /ngllsh., Pyles points
out that folk speech, which is often cfxticlzed as 'bad’

English, ‘has often retained many ‘characteristics.of the earner

and presuu\ably pure English of Chaucer, Shakespeare and

Wilton; which the purists are.supposedly trying to preserve

similarly, it is of no consequence to the' layman that

certain constructions in 'bad' English offer advantages '~

expressively. Byles and Algeo (1970) say:

As for thé double or nultiple nedative constructlon,

we lost a useful device for emphasis when it wi

“arbitrarily outlawed. The simple man who says "z ¥

ain't going to do nothing about: it' has a distinct

advantage over those of us: who reject this emphat).c

construction. . (p. 22)

As a nonstandard Varlety, Newfound‘land dialect has been
much mallgn&d by the uru.nformed. Pattersun (1595) , one of the

first to show an interest in’ the: Newfoundland language, says:

Persons laying claim to education have Tegarded
them [peculiarities of Newfoundland specch] simply’
-a5 vulgarisms, and have expréssed surprise that I
should have deemed them worthy of thoughtful
investigation. (p.

_Story. (1857b) believes that "a good deal of unintelligent

prejudice .exists, where it should not, against local speech

(B 9). » ; 3

; Among those who ‘have shown the most contempt for the .
popular speech of Newfoundland are educators. - Brown (1976)
refers to "the strong disapproval with which the popular .
Newfoundland language is received in our schools (p. 1)."

He remarks:



. Paddock (1975) says:

specifically, Story (1957a) and Brown (1976} Offer a strong

‘rebuttal ‘to those who donsider the archaisng:idnd mventmns

! because they cannot be found in the desk ‘dicticnary. Story

‘(B. 2)." Of the archaisms, he adds: "These are vigorous, “ . :

Sorie ‘opinions expressed are; Newfoundland

dialect is sloppy; made up of igrorant LA
. ‘violations of standard English; it has: %

faulty grammar; it is an inferior means of

communication.. .- . not one of these

adequately describes ow language.. (p. 1)

Inour schools we force our children to
abandon vernaculars which, are often lovely,
.. fluent and various for a lingua franca which
- is usuauy uqu, stilted and hcmoqeneous.

(.. 1) 3 5

.Stcx‘y (19578) feels that the dialects of Newfoundland

are “far fron deserving the disappruval they receive: (p: 17).% i

He reqards the Newfoundland dialect as bexng maj“?(ed by a

gquite striking. regularity and uniforni

in the Newfoundland “vocabulary as not really words at.all

says: . E & B | o s
When we hear’ in popular speech words unknown. * s .
to.our dictionariés, the common attitude is

not unlike that towards dialect pronunciation

and grammar. They are not dictionary. words:

they.are counterfeit currency.’ (p. 18) 5

Brown says that, "it would be.unfortunate for teachers to
i

regard words peculiar to the language of the province as

phony" because “dictionaries are only incomplete records of

|
|
the words we use and not creators of 'them’ and because LS i

"these words “tell us a great deal about llfe in the province

colorful, pleasant-sounding words and. Standar§ "languaqe xs

poorer without them (p. 2)."



% " 'Brown ifs\n) argues that.the™hew words "reveal our. : ,°
capacity for Créativity (p. 2)." He says that these words

were invented becatise of .the inadequacy of the words . :.
settlars brought with theh to show-heéw shades Gf meaning
that were necessary "to de;cxibe what was impo:rta‘nt in the
1ife_ of a Newfoundlander (p. 2).". He~§iyes an example:

It was important, for instance, 'for the NI
Newfoundlander' to make distinctions among’
ifferent kinds of snow. - Generally he

4 this.by using modifiers to describe

% /it (powdery, clammy, ‘sandy, crusty) but’ 2
if these could not adequately crystallize J
his. experience,. he invented a word, - "Dwigh" & .
is such a word, describing a light, gentle P
kind of falling snow as distinct from a snow

ygEr ¢ storm, a snow fall, or a snow blizzard. ' (p..2)

.'Story '(1957a) says that "[The inventions] range over the whole
field of Newfoundland life and embody the experience of living
A Pro
on the island in vivid and forceful terms (p. '19)." He

5 believes that they demonstrate "that older capacity for word-

création which, in. the standard language, ‘hds often seemed to
be weakened by a magpie'f_cndn'ess for foreign derivatives
(19575, p. 1 e buctkisd sauttons thenduchiasn ahailae
assuming that the Newfoundlander is unintelligent and advises N
'hmf to consider the numerous terms which the Newfoundlander . _ ,

mlght use to call him'a weakmnde_d fool: gomeril Jaskln,
omadawn, omalooxr, ownshook, scoopendike, scrumpshy.

7 § ' . Paddock (1975) defends the pronunciation in Newfound——

land dialect and shows that in many ways it is more regular
that that of the standard variety. . He.explains ‘that in his

e ¥ 3 own nonstandard dlalect “such words as, bcot, food, good and




: foot all*have the same short vowel sound, whereas in standard

‘yarieties' of Englishi, there. are "what seen like a:bit‘rary' W
vowel lengths for such words (p.°2J." (Standard English.uses
the tense. vowel [u]-in boat and, food and fhe lax vcrlel [u] i, |
good and £ook.) Story (1957a) agrees with Paddock that

Newfoundland dialect pron\mclatlcn is regular and systematl.c
yE 3 P 7z 3

He says: :

= . In the ‘absence .of’ systematxc analysis of ‘the I
£ - . dialects, it is not yet possible to define S A et B
exactly, their. phonology or sound systems; . :

but ‘enough ‘is obvious to refute the notion
: that variation ‘from standard English
SRl ‘pronunciation is arbitrary. The local'" .’
H . _dialects have Sound systems of their 'own, %

just as regular, just as uniform and just as

'correct' as, thatof standard English.. (p." 17)

He points out that the dropping and adding of the initial':[h]
in Tocal speech is offen a means of indicating degrées of

enphasis. One-of Whalen's (1978) findings was that [R] ~ L

b * oy ’occu:red more frequently before stressed vowels (as.in 'We
shot the cow, not thie ox.') than before unstressed vowels.

Story (1957a) also argues that the grammar of Newfound- -

land dialect has its own rules which are "frequently more
"logical than those' of standard English' (p. 18)." Newfoundland

dialect, for example, still preserves the distinctidn between.: S

el and'ye. Story (1957a)-says:

{ One of ‘the advantages popular speech has over i
. standard speech is its freedom from constricting . i
: rules and stereotyped usage. It can préserve ! i

from the past forms that are useful and it can .’ t

create new forms at will on-the analogy, of the 2 X
old.  (p- 18) ko A

Paddock (1974) points out that the -s ending on present,tense

verbs in standard English "i$ merely a redundant item which.
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Taeraa et thmi person .singular subjectsé(p. e, whereas

in

Newfoundland dialect the -5 endlnq is-used for all

subjects with present tense lexical verbs. Because the

. present ‘tense auxlllax‘y verb never-takes: the' -5 enqu no

matter what the subject, thé endxng in Newfoundland .

Enqlxsh is used for 'a definite Biese © 65 show the

_distinction between lexlcal and auxildiary verbs. Thus we :

would find 'I (he, she, you, we, they) does* a good job'
“hen go. 15  lexical verb, ana'' 1 he, she, you, we, they)
do like that Sob' vihen do is an auxiliary verb. wo
There is a consensus among iinguists who have
inves:g-.igated local speech that Q;he dialect is not an abs;lrd

collocatian of arbitrary violations from standard English;,

but rather a-systematic means of: com!\un}.catl.on with a

'respectable vocabulary and system ‘of pronunclatlon and

grammai. Beyond that; the style of Newfoundland language

* has been praised.. Brown.(1976) .says, "Something needs. to

be said about the character of the Newfoundland express}on

(P 2)

He praises its v1gor and aétion, exaggeration and'
unique comparisons, terseness‘and precision, and concrete
imagery. Pointing to such examples as 'Ant ‘nar marn'll
kitch me in bead after 5 o'clock'; 'He's so big two men

couldn't car his eye-balls on a han'bar'; and 'Mé axe is so

soft that I.got to put un under me jacket,. 'cause if he sees’

a‘var knot, pieces flies out-of un like hdrnets', he says:

*This is often pronounced as [duz].



There is no pretentionis diction hére; this 4
is. not the cliche-ridden, colorless speech :
'we -are used to from some educators;

psychologists, and sociologists.. It'isthe’,
expression,.not: of the ego, interested more X
in expression than in. communication, but as ol
Northrop Frye’puts it, of "geniine personality
George Orwell, in his dlscussinn of Politics
and the English Tanguage, says ‘that politicians,
in their use of cliches ahd familiar phrases .
sound ‘more like dummies than’ 11ve human beings .
The popular speech of Newfounﬂland, whatever

5 else it may be, is the expression of live human
beings, commumﬂmg their own feel)ngs, ideas;,
seculiarities. (p. 3

Story..(1%57a) makes much the. same point when he says that an
‘important function of popular lamguage is to “give the vigour,

expressiveness, and ess’ of & Living tongue to standard

lanquaqe whose "effective expression of human hought ‘and ¥
feeling" is often ovérwhelmed by "an artificial, arbitrary
conception of 'correctness' (p. 20)." 5 3 )

Other writers have also praised the styie of

Newfoundland language. Paddock - (1975) Fefers o b "beayty,

the structural elegance . . . ‘ofthe local New£oundland
aialect. (pp: 2:3)." ‘Englind (1325) says that the archaisms.
in'Newfoundland speech "lend it’mich of its charm; its. force,
dignity, and simplicity are refreéshing in this world of

modern slang and. vulgarisms (p. 323)." " J

Given, that;the language of schools is, standard English
and the consensus that this might lead to ‘cértain difficulties
for children who ‘are speakers of.a nonstandard variety, it is

not surprising that in recent years a considerable amount of. 4
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says:

attention has been focused on ipvestigating thé: relationship
between nonstandard dialect and the' relative high failure:
x:ate of ¢hildren who speak a nonstandard vauety Hany

lan\usts and educators helleve that nonstandax‘d d).alect may

! mterfére with' the attainment of a primary goal of the

school — literacy. Trudgiil (1974) says:

Not- only’ do they [speakers of ‘nonstandard English]
have to learn the mechanics of reading-and writing,

e ‘they also have to learn standard English, since

this.is .the'variety that is normally used. in
wrlting. (p. 77) !

"“Thie ‘hypothesis’ that nangcandard dialect interferes
"with the development of feading skills rasutts. fron a ‘modern
theory of reading which. sées it as.an extensmn of the

ability to use languageé in the spoken form. Smith (1971)

The task 6f the 'bequmxng reader is to comstruct

a set of rules that will enable him'to translate
the ‘surface structure of a written langlage - the
visual symbols. on the page - into meaning. -To a
_considerable extent, these rules for reading will

. include rules that the beginning reader has already
‘" ‘acquired in his mastery of the spoken form.of the
language; although-other rules are specifically
related to the visual aspects of written text.

(p.- 35)

Wide investigation of this 'structural interference hypothesis'

has failed: to establish'clearly that: such interference actually

exists. Walker and others (1975) ; in a study of the Dral

reading of a ‘group of Newfouwndland elementary students who were .

spaakers of Newfcundland dialect, found that 15.8% of the total
number of miscues’ seemed to involve dialect transformations.
They ‘concluded that dialect intrusions in oral reading did.
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occur - in the schogl systém studied.. However, the results of,

another. Newfcundland study by Walker (1975) Eailed to. suppcrt

.the . structurdl 1ntetference hypothesxs. e Besina that dialect
Yeading materials did not-facilitate reading..’ Because of '’

. similaz confliéting results in studies of the effeéts of

black dlalect on learxunq to read, Schneider. (1971) in her

review of research in this field, says, "that éeviatié;s in

a child's -didlefst fiom standard Enylish poss seriots obstacles

to. learning to. read remains. a'hypothesis (p. 549" :
There has been great deal less mvastlgation of. the

relationship between dialect and wrltlng, but there “is’ some

evldence (:o suggest that’ some writing errors _can be logically

‘attributed ‘to dialect interference. Walker and his associates

(1975) fourid 25% of spelling’ erors; to be attEibutable; to
diplect. Wolfram.and Fasold (1974): found that o‘ver 40% of the
errors in-a set of compositions by black iner-city stulents
admitted to a, majur unlverss.ty could be aetnbuted to dlalect

interference. They Concluded: that these. werg not. really

‘errors at all, but "simply.the refleéction in writing of the

diffezences in ‘grammar, pronunciation and verbal expressi‘on

bstween the nonstandard dialect and the’ standard one by which
the writing is judged (p. 204) .0 ?
Labov (1966, k970, 1972) believes that,’strictly ~ ~

speaking, a nonstandard dialect does not interfere with the.

; developmenbruf’nteracy skills. Although Trudgill] (1974)

says that "the d1fferences betwéen BEV [Black English

. vernacu].ar] and standard English . . . are quxte large, and*

in some respects. fairly fundamental. (p. 76)", Labov emphasizes

d : . e




& ; by i ‘ , :
cthe similarities between dialetts of English. He argues that.

differences in dialects arise fiom different transformations:

¢ dn intermediate structur: er\than .differences in deep’

structures (i.e., meanings).

are largely confined to superficial, rather low-level

processes which have littlé effect upon meaning (1970, p.  40).""

“indicates somewhat different meamngs. It i} simply the

manifestation of the operation in intermediate\structures of
{

a reductlon rule which standard English does not\ have (1972).

) A
The critical factor in'the learning of liferacy skills mdy -

: -
be the attitudes of toward ~dialect

rather than simple dialect interference (Labovi-1870)..
should, » treat 8 rd dialects not

as inferior forms of languagé-but as different and completely
adequats» varieties of languaqe. Similarly, they.should ‘
assign. the correction of dialect-based oral-.reading ‘miscues
a lower priority than the correction of lother miscues, since
comprehension is rarely -impeded by dialécc-éauses niscues -
(. sooa}m, 1973).  The hajor purpose’ in reading is'to -

extract meaning from ‘the printed paqe,.and the child who |

\ : i
They\ [differences in dialects] - -



makes dialect-based miscues is attempting to do ‘that by
translating the Language of }us text into his-own dialect.
Before teachers can be sensitive to such miscues, they need
to know the nonstandard dialect of their students (Walker
and others, 1975). * Such knowledge is also necessary if
teachiers are to devise etfective teaching strategies to deal ’
with, problems in spelling and phonics caused ’by a nonstandard
_ @ialect (Graham and Rudorf, ‘1970, Walker and others, 1975).

: Interference in thes development of litsracy skills is
};nly one, and for the purpose of this' internship not the most
important, aspect of linguistic divergence in the schools. If
children are to become fully literate, sooner or later they
must'leamn to read and write standard English. But what of
ihie: Tenguage-thsk “Gie students‘actually use in speech? Loban,

.. Ryan, and Squire- (1969) point out a problem that concerns many

linguists and eduéators:

Scholars have fully appreciated the role of -
language in'maintaining sharp lines of social
class distinction. . . . In closed societies, >
class mobility was almost impossible, .and 5 -
' languige was an effective wall keeping ‘
: everyone in his place.- As long as societies
. remained closed, the differences in social
class caused: little difficulty. .In the
upwardly mobile societies of today, class
b . . Vdialects become a social problem and an
e . educational problem. . Even in'a society like
our own, where individual worth and aspiration
are intended to count more than circumstances
—" of birth, languhge preserves class distinction
£ and remains oné\of the major barriers to
“crossing social and economic lines. (p.:69)

‘There is no doubt that in a free and open society

schools should play an important role in making equality.of
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¢ opportu;uty a” reallty Three aifferent approaches have been
proposed for accompllshlnq the goal of giving speskérs of

nonstandgrd dxﬂect the freedom to be socially moh).le. The

First approach mlght be termed elimination of honstandard

speech’. This approach is ‘traditional and perhaps still
© quite widespreaé -(Crocker, 1971). 'Essentially, the school
attempts to dis:‘muraqe the student from’ speaking his non-
+ standard vanety and, in 'most cases, nonstandard usages are
promptly cor:ected' Students who use standatd English are
cunsldered most favourably and re»a:deé with success in -

school.

"This approach has received added impetus in recent
years from Berfstein's (1964, 1970) theox,_y ‘of 'restricted’ L '

2 \ . and "elaborated code'. As defined, 'elaborated code' tends

to be'used in situations like formal debates and academic

discussions, does not rely on extra—lmgmstlc factors such
|
as fac1a1 expréssmns or a set of commonly shared assump:mns,

‘ © ' and is chazactenzed by a high IpercenTage of subordinate

b ¥ clauses, passlve"verbs, adjectives, uwcomon adverbs nd

conjunctions, and the pronoun I. 'Restricted ccde' s used [

in informal sltuatlons, stresses the speaker's membership in

- ‘a group a\nﬂ depends on that group's assu.mpt;\.ons, and is
charactenzed o ;ugh proportion of you and nd l and tag-
' questipns. Bernsteid found that middle-class children can

e and -do use bot[h‘ odes  whereas some working-class childreni

use only jrestiic‘t\z;; code' (1964).




Bernstein says that 'elaborated code' allows acce;‘s".to

Vi v universalistic orders of me"aning and that schools  are, by

- natire, concerned with, Efmsmitting and developing these
neanings (1964). There have been various xncerpretatxons of

) Sexpskainte’ findings." It has been arqued that since
“irestricted code' is less adequate than relaborated &hae! for
dealing With certain concepts and modes of thinking, ohildren

i “'Gho speak nonstandard didlect are cognitively deprived

Bereiter, Enqelman, Osborn and Reldford (1956) say:

! ? The. 1anguage of culturally-deprived children
7 . is not merely an underdeveloped version
of English, but is a basically non-logical
. . mode of expressive behaviour which lacks the
formal propeities. rcessary for organization
4 of thought. (pp. 112-113)

They report that the four-year 0ld children with whom they.
oEka donld Bk .give simplé directions, ask questions or:
make statemerits of any kind. ‘The solution to:such’
= deficiencies, they sy, ia to 'teach the Ehildren who"do'not
" : have -'elaborated code' how to use it and to ‘eradicate ‘the
nonstandard dialect. \
There has been much criticism of programs like those
set up by Bereiter and his ‘associates (Shores, 1972; Weingartner,
1970; Tabov, 1970). Ladyy states:

Hay s .. The 'badly connected words and phrases' -which
: Bereiter attributes to-the children ' are
exemplified by They.mine and Me got juice. It
X has.already been pointed out Ehat nonstandard ¥
e .  Negro English shows many low level phenetic J
: processes which'make the surface forms look
quite -différent from standard English . . .
Me got e shows that the child has not
Tastersd The Tormal aiternation of I and me --
not at all uncomon at this age.. No one wc{::ld




Suggest that.'the child does not understand
the logical connection, between himself,. the
.getting, and the juice: that he thinks that . Y
in fact the juice got him! (pp. 47-48) Sisis 3
Labov furthér says that. it becomes ‘apparent as we examine the ‘-

: " children's language that the description by Bereitér and his

.associates is more an account of ‘théir attitudes toward’

nonstandard di?lects than a report .of the'children's verbal -

and 1ogical capacitiés: Weingartner (1970) and Labov. (I970)
say: that *disadvantaged children may seem to lack verbal

‘ability when they are faced with hostile and aggressive

situations such as thosé arranged by Bereiter where anything
; .

they. say can-be held against them. 'fhe children' say little

or nothing &t all which' is interpreted as evidence for the

i " deficiencies which Bereiter describes. Prudgill’(1974)
3 beligves that "working-class children can produce 'elaborated -
code'. One can infer that" they do nct normally: produce 2
‘elaborated dode' because ‘they are not used to efiploying it .-
‘or' they do not wish to (pp. 53-54)." i # W
The elimination of nonstandard dialect is the solition .
proposed by those who believe that ronstandard dialect )
spgakegs have [cognitive deficiencies. It is also the approach:

favoxed by two other groups: those who believe that it'is,

y necessary if those s‘:udents who use nonstandard speech ark to
pave an opportum.ty U S gem— and educational )
success equal to that of standard dialect speakers; and

those who believe that nonstandard dialects are inferior™’
aberrations from standard English.. It is perhaps true that .
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most: Newfoundland. ediltiabors who wish. to. change ‘the speechi‘of

their students belong to one of these latter two' groups. |

. Whatever the ‘reason for favoring this approach; it

has been pointed out that the approach is wrong. Paddock

+(1975) explains' that it is psychologically and socially

wrong. L He says that in forcing the student to abandon his
dialect, ‘ '

we reduce his own self-esteem by attacking
g the' speech which- is so. intimately identified

‘with his family, his social class, his

community . . . our methods have maximized-

" the psychological and social damage while
minimizing the learning of standard English. .
Simply by recognizing the validity of the
local dialects, we could decrease the damage

& .-and increase the learning. .(p. 1)

' Trudgill (1974) says that the approach is also

. prdctically wrong. ‘Hé says that students will .not want to

change their language because of the "pressures of group
‘olidarity, and peer-group: identification (p. 81)." This
* point is supported by studies by Labov (1966) which showed
that the adolescent peer group.is in many cases the most .
1mportanr. linguistic mfluence. To those who seek to

Y eradicate nonstandard dialects in the schools, Lin (1970)

$ays "nonstandard dialects cannot be eliminated by resorting

to dictatorship (p. 423)." o

‘A second approach to dfalect in the schools,- whicl-‘n
" ‘has received only minority support, is sometimes called
‘appreciation of dialect differences'. This view states
that if children suffer because of. theiy,nonstandard’

| dialects, this is because of the attitudes that'society'as

“
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‘a whole and teachers in particular have towards such varieties
(sledd, 1972), Those who support 'ﬁeclat‘wn of aialect
Qifferences' belicve that it is the attitudes of society
rather than the language.of Sonsranasrd spe;ker; thdt must be
modified. They believe that' we, should attémpt to educate our
soc’i‘ety to- understand and appriciate and Be télerant.of nor-

standard dialects (Sledd, 1972).. Supporters of this approach

hope that one day we will have a society where every: speaker

has an equal opportunity for success, rejardless of the
dialect he speaks.  Loban, Ryan and Squire (1969), typical of
those who believe that this approach is hopelessly optimistic
and impractical, say that “the stubborn fact-is'that leaders of
many . communities are sensitive to deviations (p. 105)." Pyles,
and Algeo (1970) believe that “it cannot be denied that there
16 Videsreagsitiireasoning; prejidioe against: pertain. foias

of speech, and that younger speakers had. best eschew these forms

(p.-22)," Trudgill {1974) argues that, even if it were possible -

to change popular attitudes towards nonstandard dialects, it:

would require a long time. The 'appreciation of.'dialect”

‘. differences' approach may improve matters for future generations

of nonstandard dialect speakers, but what do we do.in the

‘meantime to meet the needs of today's students?

The widespread belief that appreciation of dialect
aifferences, Like elinination of nonstandard dialect, is
inadequate has'led to the development of a thifa approach,
bidialectalism. Proponents of. this school .also recognize/ <X

the need for students to be able to speak standard @ql{sh




(Lin, 1970; Fowler, 1965), bnt they’ differ from thuse who

favor the first approach in that they do mot believe the

school should attempt “to eliminate nonstapdard speech. Loban,
Ryan a.nd Square (1959) say that “rather than attempting to
eradicate€. or change the language of such pupils; teachers

must help extend, their linguistic repertoire to include a.
".standard variety of English and thus become bidialectal (p- 109) {5

“The bidialectalisn approdch, recognizes the appropriateness of

Y
farieties for i ion with the peer group, |

family and friends. By recognizing the right ot -Eha Bme

. ——standard spéaker to continue using his dialect in apptopriate

situations, this approach respects the stndgnt's fee}mgs
vabou: his own language (Lin, 1970). The child'!,ir;terest in
-language- is encouraged by study of his own dialect as a -
legitimate and interesting variety of language (Lin, 1970),
‘and the differences between the student's language and
standard English are pointed out as being mere differences,
not” evidence of ‘thié: superiority of standard English. Smiley
(1970) says "teacher and learner together can -esca_pe
" embarrassing and hence inhibiting value- judgements of - -
‘aialects (p. 410)." “The aims of bidialectalism are to
demonstrate that the student's. language is a. completely DREN
"adequate and wachwhn{}:omunicacionﬂ system*and; at the 5

same time, to equip the studeht with standard English so

groups with which standard English-is associated. Hook

i
that he is able, if he wishes, to move into cerfain social ;
.(1972) explains: ) .
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We do not say that their parents who use ' 3 J
these forms [nonstandard usages] are in the
wrong, but we do try to make it possible
- for ‘them_to-know the prestigious ones, to
¢ - practice using them, and hopefully to -
. : switch as easily to those forms as.they
switch dialects when they go to a ball : .
\ game or talk to someone not their own age.
4 (p:-8) %

Bld’.alectalxsm makes ‘it necessary iox‘ the teachelr to \mﬁetstand

~. the natm:e of 1anquage and be famhar with his studants : A

dialect. Lin (1970) defu\es the disadvantaged teacher as one s

* "who' lacks adequate background to help him undarstaud the

nature’of language (p: 421). 0

‘There is consensis in‘the literature that bidialectalisn’
is mm:e socmlly und psycholoqically sound than the fxxst
pproach sentioned, and mors practical than the second.
Bidialectalism aims tq solve two Pxoblens at once - it at:gn{pcs
to prepare students with the language varfeties they will need,
and at ti:e_ same. time it attempts to educate the future leaders
of our society to be more tolerant of Munstandard dialects -
(Loban, Ryan and Squire, 19{9). It is partly for this reason®

_that bidlalectalism has received the overt support of most

v linquxsts .md educators.
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; " CHAPTER TII .

METHODOLOGY - . 4

Student Text
The student textbogk: is found in ‘Appendix A. -It has
e : |
five chapters.’ Each chapter is.divided intq thre¢ sections.
At the/end of each section. theré are a numbdf of angested

. éxercises and activities:’ Flrst among these'is a group Aof

questions entitled Check Your Reading which requite studénts
o : P

to recall some of the more important information given in‘the
preceding section. Thesé questions enable students to i
/;letermine how well they understand and remember what they

"have' studied. Following this, there is a group of questions

and activities entitled For Further 'Study and Thought. These

are inquiry- and discovery-oriented and encourage further

* reading and thinking about standard English and Newfoundland

e O . : .
:dialect. They also ‘encourage students to consider their .own

use ‘of lahguage and to independently investigate and-describe
“une kT GoveERLG HaEE G £he Bholbes LT pronublsE LGN ok
grammatical usage in theif dialect. 4
) Chapter 1 of the text is entitled Introduction:
Newfoundland Dialect and Standard English. This chapter
deals with the folicuing toples: why Newfoundland speesh is.
dlstxnctxve, why" there are different dialects within the
Brovince, why Newfoundiand dialect is becoming more
4 Standardized, why the different dialects within the Province -

' are ‘becoming more similar,.definitions of standard and




nonstandard English, and popular attitudes to.standard and - - >
nonstandard English. . A8 “

Chapted 2 is entitled Vocabulary. It shows' that

Newfoundland's. distinctive vocabulary can be Broken’down

gt into four categories: (1) words that can be traced in some

form to earlier use in'Britain, but which.are now wholly or

partially .obsolete outside of Newfoundiand; (2) words that

2 Newfoundlanders have invented; (3) standard English words

that have taken on new meanings in Newfoundland; (4) .corrup-

tions'.of standard English words. Examples of words in each

i " category are given. ‘Chapter 2 explains why these developments
took place. Furthermore, it shows that the sane_priyesses

‘have équally influenced the development of standard English
vocabulary. Thi’s‘is used as an argument to indicate that

P : negative attitudes, to Newfoundland .vocabulary are unjustified.

. A sécond argument that is given is ‘that our Vocabulazy allows ¥

us to accomplish a 1 aim of all 4 - clear,

precise, effiective communication - and so cannot justif;abfy
be labelled inferior. \ :

Chapter 3 is entitled Pronunciation. . It begins by
comparing British-and Canadian pronunciation, show{nq that
jeach is governed by an _underlying system and regularity. : This
_same regularity is shown to éxist 'in Newfoundland didlect as
well. This chapter also shows pronunciation in Newfpundland
“dialect to have many points .in ‘common with. old standard

N Engl’ish\ pronunciation. It also demonstrates that trans-

position of sounds and changing or adding of sounds have




influenced pronunciation in standard English as well as -
Newfoundlanid dialect. - All of this reveals that the attitude
‘that Newfoundlandpronunciation’ is -lazy or slopdy is not

| supported by an analysis of cus dialect.

Chapter 4-is entitled éx_amar. It begins by defining
grammar as ‘our kn(‘:wledge‘ of our language which tells us. the
grder wiiich words may take. in a sentence and the way in which
2 word changes ‘form'when it is used in different positions in
a sentence or changes- its function. This chapter denonstrates
that instead of b:eaking the grammancal rules of standard -

English, Newfoundlanders follow the rules of their yn grammar:

This grammar is different from standard English grammar because

(1) we have i some al from older English
which standard English has dropped, and (2) we have continued

ical deve begun in English but later

halted by the artificial restrictions that grammarians placed
on language development. The chapter shows that the first
factor has, in some cases, allowed our language to be more
expressive and concise, and that the second has allowed us to
simplify and eso_nonize»oux grammar and continue the natural
process of language development. These points indicate that

our gramfar is anything but inferior to standard English

" grammar.

chapter 5 is entitled Conclusion: Using Newfoundland
Dialect and Standard English. This chapter begins by shcwing
that ‘local, language scholars believe that Neu(oundlmd (halect

is not inferior to standard Eaglish. The chapter then explains




"\ twhich gets #he ddsired effect with the least friction and

that our langudge has not gaified’popular, acceptance or; Brostive
‘because we as a people have historically not had much ‘pover,

U nEitincd ox patdeia piosverdi: Negative judgments about
-Gur_dialect -aré based on this, and have nothing to do with the
actual quality of the Alalect] _The folléwing section of the'
chapter shows that because of these widespread negative
. att}tudes, ‘and in spite of ‘the fact that they:are. unjustified,
a speaker of Newfoundland dfalect would be wise to'learn
standard English and use it in gicuatigns where communication
woul;l be hampered by the use of a nun'standérd dialéct or; where'
one might be discriminated. against for using it.. It shows e
‘that ong does not have'to abandon one's dialect.to speak
Seandata English, but that one can choosé to be bidialectal;
using whatever variety.of. English is.siore suitablé in a.

particular communication situation. The last section of

Chapter 5 uses.one of the definitions of "good English" given

f by Hehderson and’Shephard /(1973): . good ‘English is English

difficulty for its user (p. 67)." Examples are given to ‘show
. that standard English’ is sometimes. "bad Englis_h" dnd sometimes
"good English", ‘and to show that the-same is true of \

Newfoundland dialect: Each variety of English can be used

iately or i ately..

'l‘eaching Strategies
The ‘intern taught the unit in such a way as to
enéotirage students to acquire an understanding of major

‘principles, such as why Newfoundland vocabulary, pronunciation,




or to defend an attitude toward Newfound]‘and dialect or

and, grammar are different from the vocabdiary,' pronunciation,

_and grammar of standard Enqllsh. The intern beliéved this

to be more m\portant than enccuraging th ‘acquxsition of‘a
detailed knowledge of a ldrge number of [fdcts. For exafiple,
it was unnecessary, the.intern believed| tD have‘Students
menorize the meanings of Newfoundland \.oca}%\llary with Which
they. hiad heretofore been anrantidas Of cohrse, a certain

bcdy Tof knovwledge was necessax‘y for understgnding the

grinciples alluded o sarlier. ‘Tt ieds |Likewise necessary

‘for the develapment of rational attitudes to\t‘hertwo

A\
van.etl.es of Engllsh, since att;tudes ape mos: ikely to

change -when there are, new insights resulting froai B
Ao

. knqwledqe. However  as long as the student was ‘able to use

“an example’or two to explain a point he might wish to make,

.'standard Engllsh that was deemed spff;m?nt. Students were

not expected .t:o retain all of the’ detall glven in the unit..

The wrl_.t:er believed that the amount'of time needed '

"to deal adequately with the unit was £ifteen to twenty class

" pariods of forty minutes. Students were as‘Tigned to.'réad one .

section of a.chapter prior to most classes.
stydents then.discussed that section using the suggested
exercises ‘and activities at the end as'a qui\de‘. The :.ntexn

did not feel bound to have his class discuss all of the

" guestions or complete dll of the activities,| especially when

students seemed to be.interested in exploring one or more in .

depth. K o {

The intern and-




“to each quesuon at the end of f_hat sectlon " 'l'lua wmxld have :

become tedluus, especlally if it had' ‘been’ doné from day to. day :
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structure and system underlying each of theseé varieties of

CHAPTER TV i C
EVALUATION -

Itroduction R
The intern taught Two. Varieties of Enghsh to a
Grade Eleven English class at Coaker )\cademy, New World

Island, and 3 1y employed. three i B sy

evaluate the success of the unit in achieving its objectives.

These instruments were: . (1) a post-unit quiz; (2) a pre-test
X

of ‘attifudes toward Newfoundland dialect and standard English,
and (3) a post-test of attitudes toward Newfoundland dialect
and standard English, < Lo

, The Post=Unit Quiz | = . ERE N T

Description and ionale for Use. ©n 7 .

The post-unit quiz is found in Appendxx B. The
purpose of this instrument was to determine the degree to
which .Objective 1 had been achieved. The.quiz reqﬁired
stud‘“ ts to recall some factual information and to demon:
strate an understanding of (1) the way in which Newfoundland

didlect and standard English have developed, and .(2) the

English as it presently exists,. . B . .

; Prior. to beginning study of the unit, students were .
informed of ‘the post-unit quiz and ‘given an outline of what
ey would be expected o know:after tney had completed the =

unit. This outline is found in Appendix C. Students were' \




standing of the unit would be tested in the. comprehensive

told that they would be expected to use examples where
F b

" possible to ‘trate ‘their understanding of the points

given in this outline. Because Two Varieties of English:
was q;eated the samg as any C‘thel unit of study which the -
students might have done they were told that -the mark
received on the post-unit quiz would be counted as credit

toward their final grade in the course, and that under-

examination, given at the end'of the first term. z‘uthougﬁ‘

. the intern felt that the relevance of the unit to ‘the

students' lives would +heighten the motivation to learn, he

also believed that treating the unit as an important part

of the Grade Eleven English.course, and not as.a frill,
would increase motivation as well.

Results -
Remults, 4
Thirty-six students studxed b varssries o English
and all wrote.the post-unit quu.' “Each mtudent was Given &

" 5 1.

code number.’ The results of the podt-unit quiz are presented
in Tables 1-3.

Table 1 gives ém.par\cen;age mark each. student

received on the’ qluz. The marks ranged. from 25% to 96% with

. an average mark of 71%. Thirty-two students had a mark of

7 50% or more, whilte four failed the'quiz.

Table 2 presénts the percentage markss that students

achiéved on the post-unit quiz differently from Table'l. -

Table 2 shows the number of marks occurring between 90% and
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! i et : ; Table 1 B
‘. § A g e :
Percentage Marks on Post-Unit Quiz;~ - .
Average Percentage Mark;
Bk ' . 7 Nuiber of Passes* -and Failures
Student Number 3 Percentage Mark 5
\ T i . 3 " g 5
. 2 ] i 3 71 1L
g \ 36 ;
S d i 5 4
5 80 :
6 - 90 N -
7 . 96
-8 P s
2 = : S 76- X
10 L 91 i
i 11 Lo8L
1 12 . 74
i 13" - 40 S,
14 60
i 15 +33.0,
) 16 81"
17 84
; 18 - i ; 93"
) 19: 80
» 20 5 . 91
21" ' 51
/ 22 & 79 o
23. . 69 ;
24 : 65 #
E 25 ey 183
26 0 . 25
I % 27. . 85 .
i 28 > - 55 ;
o 29 H 79 ;
Tl 30 = 58,
i 31 ¥ 96 -3 ¥
i i 32 70 /
Vo 33 . 68 . :
34 g s 66: & "
/ ; 35 L85 . :
y il 36 68 > -

*The pass mark for the post-unit quiz was 50%

T Average percentage Mark 71
Number of Passes . 32 5
Nunber of Failures 4




rable 2 D

N, T
Breakdown of the' Rande of Marks:. ;
on the Post-Unit Quiz *. ; CE i

i Nubdz of Marks- " < ¢ Byt
Within the 90-100% v 3 : .
it Rarigdn " 6 91,93, 91, 96
. Number of Maiks Lo 5
Within'the 80-89% ' ’ . : g
Range iy 94 86, 81; 80, 81, 81, 84,80, 83, 85
-Nuhber of Marks \ i ll S B
Within the 70-79% ke “r
/ Range 6 71, 76, 74, 719,°79, 10
Kumber of, Marks’ ] ey .
Within the 60-69% B e el i
Range ’ 1 7 60, 69 65, 68, 66, 65, 68..
Number of Marks e : o
Within-the 50-59% e :
L Rage g AL s
1 Number of Marks i ;
. Within ‘the, 40~49%
Range o 1 40
Numbar of Marks . e .
_‘Within the 30-39% s
Range : 036,733
: 7 Nunbex of Marks . :
i Within the 20-29% v o il ¢
‘Range : oo gl e
! " Number of Marks g !
Within the 10-19% )
Range ' )
s ¢ ‘Nunber' of ‘Marks 5
5 . Within the 0-9% -
" " Rangd : 0 ’
: e
; . "
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mn:' 80% and.89%, 70% a}.a 9%, 6tes It dlso .glves the actual
specific marks occurn.nq within each range- of ten marks. Six
students scored between 90% and 1008, nine scored between 80%
and 89%, six scored between 70% .and 7?\, and seven scored
between 60% and 69%. Thus, six 'su}denes scored 908 or rore,
fifteen scored 80¢ or more, tventy-one scored 70% or more,
and twenty-eight scored 60%.or more. Sl.ncB only one mark in
the 60% to.69% r_ahqe was ‘less than 65%, twenty-seven students
out of'a total of thirty-sik students who wrote the quiz /
obtained a g:;ore of 65% or more.

There were four marks in the 50% to 59% range, and

- four marks below 508, specifically, 40%, 36%, 333, and 25%.
" These lover marks can be attributed in part to the fact’that

“ the- t.hxrty—six students who studied Two Varieties of English

conrpnse the total populatxon of Grade Eleven students at
Coaker Academy. Thus, the class which was taught ‘this unit
was a heterogeneous group with a wide range of abilities. In
such a class, it 15 to be expected that at least a small

percentage will experience some difficulty Hit:h the concepts

-and materials dealt with in Grade Eleven. Also, with a

class of thirty-six students, it was often dxffxcnlt for the
1ntern to give as much h\dlvidual help as some of ‘the weaker

students needed. -

o Table 3 gives the percentage mark each.student

‘received « on each of the four questiona on the post-unit qui%,

the avex;aqe percentage mark for each question, and the number

of passes and failures for each question. - The average mark




- Table 3,

Percentage Marks on Each of the Four Questions £ « .
- on, the Post-Unit Quiz. .Avérage Percentage Mark,
Number of Passes, and Number of Failures for Each Question

Number on Question 1 'on Question 2 on Question 3 on Question 4 7
g g 80~ 95 80 90,
2 165 80 90 50 ;
3 , 20 40 T 10
4 100 ‘60 95’ 0 ;
5 90 9. 70 i ;
6 90 90 <790 %0
7 .90 100 95 100 i
g 65 8 . 20 &
g 85. 80 80 60 :
10 85 100 85 95
11 65 0 95 95
L2 60 85 7 B
13 31 © 50 60 20
u 10 e 7 %0
\ 15 107 0 10, 40
‘16 85 95 95 50
17 80° 90 8 85 g
18 85 95 : 90 100 -
3 ¥y '19 95 100 65 60
20 95 95 95 80 '
21 20 60 * 3 95
22 80 - 85 70
23 60 ., 68" ! /
24 70 . 60 60" ,
25 %0 90 i 90 60 !
Vs 10 60 . EN 0
27 70 : 100 90 80
28 50, . T80 60 k)
29 85 90 60
30 60 65 7 N
31 95 95 95 L1007
32 75 75 0 60
33 70 90 50 1460 :
3 65 75 0 55
35 85 75 70 30 :
% 95 7 2 85 0 s
" Awrage 4 - {
Percentage
' Mark™ 68 80 1 - i 61
Nuber of Sy ; : .
! Passes 307 s 35 .32 sl2s
;. Number of 3




/for Question 1, 2, 3, and 4 was 68%, 80%, 74%; and 61%

respectively. 'Thirty, thirty-five, thirty-two and twenty-" |

five students passed Question 1, 2, .3, and 4 respegtively.

" The lover marks on Question 4 relative to the other
questions can partly be accounted for by the Eact that it
v was the last question ‘on the quiz. e quiz-was administered
in one forty-ninute class, and all students did ‘the questions

, in the order in which they appeared on the quiz. The fact
5 i 4 §

that -some students did not complete the answer to this

quéstion suggests that insufficient time to deal properly with

it was a contributing factor to the:lower marks here in relation

to the marks on the other questions. ' In addition, tHe intprn

digscoveéred while teaching thé unit that the concept of system

in-language .(which Question 4 .dealt with) was one with which

students experienced more difficulty than with many of the

"’ other' concepts in the uiiE —The intern-belidves that ‘these '~ ‘. .
two. Factors, insufficient time and the difficulty students
\ experienced with ‘the particular concépt’involved, aéqounc for
the'relatively poor marks for Question 4.
The Pre-Test and Pcst—Test‘of Attitudes to
m glish .
Description and Rationale for Use ._ ; 5 % . |
A Likertitybe instrumdnt was used both ds-a brestest

o - ,
and post-test of attitudes to. Newfoundland dialect and standard

English., This instrument is found'in Appendix D. Its purpose

was' to determine the degree to which Objective 2 had been

achieved.
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The pre-test and post-test consisted of Ewenty-five
statements, each: of which expressed an opinion about
Newfoundland dialect ‘or standard English or both. Accompany-
ing the tests was an answer sheet on which students indicated
by d:a.uin;a‘circle around 1, 2, 3, 4 or 5 whether they

strongly agreed with each statement, agreed, were undécided,
7z #

disagreed, -or strongly disagreed.
‘The pre-test was administered during the first Grade

Eleven English class of the school year.. The instructions’ -

which preceded the test were read to students to ensure that

‘they were' understood. fihess-instructions esplained the'format
of the test.and the way ih which'answers were to be“given on
the ansver sheet. They also gave an example of Nen:hand
dfalect and an-example of standard English. As well, they
pointed out thdt it was not possible to pass or fail the test,
but that the important thing for students to remémber was o' -
be honest in:their answers. While introducing the test, the
intern emphasized that the purpose of the test was to find
out students' opinions on Newfoundland dialect and standard
English, -and not to evaluate them or to assign a grade.

This point was'again emphdsized when the post-test
was written and instructions were-again read to students.

Students were toldthat a different kind of quiz would be

given later, the purpose of which would be to,evaluate their s

mastery of the unit. They were reminded that they would be
‘given no mark or grade on the post-test of attitudes.

/
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The answer sheets for the pre-test and post-test were
collected and later analyzed to determine the degree to which

Objective 2 had been achieved.

Results

Tables 4-28 which follow compare the responses to.each ~

of " the y-five on tpe P to the re
‘to the same statements on the post-test. N

The intern has indicated in each of Tables 4-28 the
désired responses’ to the particular statemént it deals with.

. In each table, two desired responsés are given, either )
Strongly Agree and Agree, or. Strongly Disagree and Disagree.
Each table also shows for each kind of response (Strongly
Agree, Agree, Undecided, Disagree, and Strongly Disagree) the
amount of change i.r} the number of responses from the pre-test
“to - the pos‘t—test. - ° A

The total num.b}of Xesponses.lhwl;l in each of :l‘ahles_
4-28 for both the .pre-test and post-test is thirty-five. -
Although thirty-six students studied ‘the unit, one student did
not write the pos:—test.‘ In order to tncil}.tute the comparison
of ‘responses on the pre-test and post-test, that student's
responses on the pre-test have heerfldisragaidgd..

Table 4, which gives the results for statement (a),

_‘shows that on the post-test, three additional students g?ve‘
the desired response Disagree as compared to'the ‘pre-test.
Four additional students gave the désired response: Strongly
Disagree. These seven additional desired responses on the

post-test seem to have come from Agree, which was the response




A Companson of Responses on the Pre-'rgst

and Post-Tést to Statement-(a) : 3
‘educated ‘person would not. make a scacemenc e By
such as I likes dat “book'. because u;/ »

bad English.

.,




of £our _fewe_r students on the post-test - than onithe: pre-test,
and from Undecided; which was the PGSO tHESS EaleE
stidants ‘ : ’
Table 5 shows that on the post-test,-'eight additional
T AEUAES e OHETLT He MEB1T S esponaes. £ BEAARISHE ABY,
Strongly Agree or Agree. The shift here was from Undecidéd
and  Strongly Disagree, uhere there vere three and £ive fewer
résponses réspectively oh the pre—test than on the post-test.
Table 6 shows that for Statement (c), twelve additional
students ‘gave the desired response Strongly Disagree. on the
post-test as compared to the pre-test, and that seven fewer
students gave the desired response Disagrés. Thus, five .
additional students gave one of the two desired respomses.
Most' of the change in response to, Statement (c) was from
Disagree on the pre-test to Strongly Disagree onsthe post—test.
Table 7 shows only a small difference in the teactxons
of Stidents to Statement (d) on the pre—test and post- test.
One additional student_gave one of the desired responses,
bisagres of Strongly Disagree; hotwever, one additional '
student also gave an undesired respcnse,\strongly Agree.
Table 8 shows that on the post-test sevem:een :
addi tional studénts gave one of the two désired responses o,
St;tement (e)wisuongly Agree or Agree.” Most of thé change
in response for Statement (e).uas from Disagree and Undecded
to Strongly Agree and quee.
Table 9 gives the results for Statement (£). Whereas

only fohrtust Btudshtscgave: nsiof Db desired reiponsss,

o«




N /'l‘ablg 5

n of Responses on the Pre—T st a.nd Post Test: tp
A person ‘who speaks ‘Newfoundland dlaiect :

huvl to use S(:andard Engllsh
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Table 6.

~'A Comparison of es on the and Post-Test -
‘Statement (c) : . Because of their “dialect, Newfoundlanders
. cannot express ‘their ideas very. well. ’ Somer @ 32T




R ison of- on’.the and to.
Statement (d); Older Newfoundlanders talk worse than’ the
school—aqe geheration of nenfomuanaun. 3




\ A Comparispn of
to Statement (e):

-

Table 8

on the

way Newfoundlanders pronounce words.

;

2 and Po:
There is nothing really wrong with the

h

L

Desired

. . Each Kind of. Response.
| PrecTest  Post-leSt  pogronses  from Pre-Test to
% ‘ « et Post-Test
L owh s = :
Strongly 3 s n Strongly 8
Agree’ : ~ o Agree - :
Agree o 21 Ag-zee. )
Undecided 8 it 7
Disagrbe ' 12 2 10
o7 strongly B .
. Disagree & 9 g
3 f
- ¥
) . ; . ¥
" 1l . = L X
N
j 5 *
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A" Compa.
to State

. Tablef9 P
rison of Responses on the Pre-Test and Post-Test
ement (£): No matter /what the situation, standard

English’'is the most suitableiform of English to use.
< e . ;
t Amount of Change for
. < | Desired - Each Kind of Response
| BReleRt.  FoStUREC| | iloponses from Pre-Test to
i Post-Test
Strongly u, Ty 9
Agree .. 5 0 5
Undecided ' 5 R 3 2
Disagrse © 12 . .16. Disagres 4
Strongly ) Strongly 3
e 2 o s o 12
. | :
. F | :
s . ‘ f
{ {




Disagree or Strongly Disagree, on tHg nge-tesc, thirty

h i
students did so on the post-test. * Many students changed *

theix response from Strongly Agree l-_uid Adree on the pre-
test to Strongly Disagree on'the e test. )
Table 10 shows that for Statement (g), twelve
R Students gawe one of the desired responsés, Disagree or
Strongly Disagree, on the pre-test, hereus, nilnstess aid
so on the; post-test. “Most-9f the change in response to.

B sr_aceménc (g) seems to' have been from Strongly Agiee to

'qu: igly Disagree.
"1 . Table'll gives the results for Statement (h). Twenty-
seven students .gave one ‘of the desired responses, Strongly
Agree or Agree, on the pre-test, whereas thirty did so on the

.post-test, There were ten additional responses of Strongly

Agree on the post-test, most of these having come” from Agree

on the pre-test.

- ¥ -
. Table 12, which presents the results for Statement (i),

shows ‘that eight aﬂditlonal ‘students qave one of the desired

responses, Dlsagree ‘or Strongly Disagree, on the post-test as

to the p: >st. | For St (i), mosg Of the .

additional desired responses came from Undecided.

. : B Table 13 shows that for St: (3), seven
gave one of the desired responses, Strongly Agree or Agree,
‘on the pre-test, but twenty did so on the post-test. The

_shift came from Disagree and Strongly Disagree, which were

chosen by six and seven fewer studen{s respectively on the
., poSt-test. -




e [ ) Table 10 . g i b . ! g

- " A Comparison of

_to ‘Statement (g): A lot of words that Ngwfoundlanders ; J
use| are not' really words at all. i

& : e g {

- - .

B Pl ' Zmount of Change for

“bisagree . n. 1l
2 10 e AR R

" Strongly. -
Disagree

" -
. ‘o . I : P
E /: e
/
e
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Table 11
P & :\ e
A Comparison' of on the and
‘to Statement (h):’ In certain situations, Newfoundland
‘dlalect is the most effective vay to express.our thoughts
and feelings. )
: Amount of Change for
Desired . Each Kind of Response
Prefest . Postlest  pegponses. - from Pre-Test to .
Strongly /- Strongly £
i < 12 2 3 10 &
Agree U Agree 5 % ;
Undecided -4 2 ) ! 2 \
Disagree 3 1. y 2
Strongly
Disagree L - o % X
. =\ g
= 4




Table 12

A Comparison of and
to’Statement (i) ‘People :Ln some patts‘of Newfoundland
use even worse Englxsh than we do.

i . i)

e Aount of Change for
Desired - Each Kind of Response,
Pre-fest - Postlest  pecponses  from Pre-Test.to

= ¢ , Post-Test L
: o mgly; 8 5 N ) 3 i
T agree B 1 “i T
. Undecided 11, " - ' 5 6t :
* . bisagres .2 '8 ° * Disagree : 6
. - Strongly N Strongly 5
¢ Disagree | . Disagree - :
i B s g
5 : .

T R A




Tablé 13}

on.the

“A Comparison of
to Statement (j):
is just as good.as

The- grammar -that. Newfoundla.nders
the' grammax’ of standard anush. ;




Table 14 snous that for Statement (k) exghteen
students gave one of ‘thie desired responses, Disagree or
Strongly Disagree, on the pxe—tes;, whereas twenty-f;ve
students aid 5o on the post-test. The change in response
on the post-test was from Agree, Undecided, and nisagree to
Strongly Disagree. .

Table 15 shows.that for Statement (1), thirty-one
students gave a desired response, Disagree or Strongly
Disagree, on the pre-test, and that thirty-one students. did
so on the post-test. The main shift was from Strongly
Disagree on the pre-test to Disagree o,"n the post-test.
Disagree was the uspénﬁe of four additional students on the

post-test.

Table 16 shows the reshlts for Statepent (m). Twenty-

three students gave one of the debired responses, Strongly

Agree or Agree; on the pre-test, whereas thirty-three did so

on the post-test. The change was from each of Agree,
Undecided, Disagree, and Strongly Disagree to Strongly Agree.
" mable 17 presents the results for Statement (n).

Whereas eighteen students Aqave one of the desired responses,
Disagree or Strongly Disagree, on the pre-test, twenty-tuo :
4id so on the post-test. Most of the ‘change in responsd to )
Statement (n) was from Undecided and Disagree to Strongly
Di‘sagree. ' 7

Table 18 skows that for Statement (o) twenty-seven.
acudents gave one oi the desired responses, Disagree a@

st.zongly Dlsaqzee, on the p:sbtest, while eighteen did so on '

’



Table 14

A Comparison of Responses on’ the Pre-Test and Post-Test .~ : .
to Statement:(k): The fact that many educated peoplé: e
have a‘negative attitude to Newfoundland dialect: shows' .
that it is not as good ‘as standard English. ' = -

i gl Disagree b & S ' Disagree. n 5 o 3 9 2
HE Strongly g i strongly i
lsagree - Disagree
TR 6o g . .
i - Sidied
2 . I
z a i
PR ol AT TiEL T ' /
. e




Table. 15"

A Comparison of Résponses on the Pre-Test and Post-Test
6 Statement ‘(1) : Most of us who speak Newfoundldnd
.~ -.dialect will never need to learn how toiue standard::

English.

U
: AR P 4 Aowit. of Change' for
: S P e Desi Each Kind of Response .
w T premdst - Postmest. | Lesired !
: s ot SETeSt - Responses ' from Pre-Test to ..
i Post-Test:
m l’ {’:‘ 2
" . Agree 2 :
. % . i -
Undecided - 1
pisagres . 12 .. .16..70" . Disagree
Strongly [ g s . Strondly
Disagree | X > i Disagree




A ison:of the :
-to ‘Statement (n) Newfouﬂdlanders speak dlfferently
" £rom other people, not better or worse:,




© mable’17

A Comparison of on the and
to Statement (n): 'There is "no rhyme or renson“ to the
way Newfoundlanders pronounce words.

et Amount of Chande, £t . ., o
- Desired ., Fach Kind of Response st
~Resporises from Pre-Test ‘to e

F © . Post-Test e




A Comparison of -and

on. the
to. Statement. (o) :- ﬁhen we-are. with other people who

'speak Newfoundland dialect, we, should use ‘standard '
_English 50, that they wlll have 3 better 1dea of the o
3 nght way to speak. 3 »




. Strongly Dlsagree, on thé pre-test, herea; thlrty d).d 80

“and Unaeuqea réspectively.. .

the'pre-test! The shift was from Agree and Undecided to
Disagree. J % (/

Table,19. presents the results for Statement ®.
Whereas twenty-four students gave ope of the desired .
responses, Strongly Agrea or Agree, on the- pre-test, nineteen
did 'so on the post- test. Most of the change in response to
Statement (p) was from bisagrée to Agree. ’

Table 20 shows ‘that on the pre-test twelve students

gave one of the desired responses, Strongly Agree or Agree, "

to “Statement (q). On the po: , y
aid sp.. Most of the shift to Strongly Agree ‘and Agree came
from Disagree and Strongly Disagree,

Table 21 shows’ that for Statement (r), tuenty-four

f students ‘gave a desired responseé; Strongly Aqree or Agree,

on. the pre-test, while thirty did so on the post-test. The
shift was mainly from Undécided and Disagree to Strongly
Agres. -

Table\zzl shows that for Statement (s), thirr.y—one

students gave onie of ihe desired responses, Disagree’ox -

on the post-test. Most'of ‘the change in response to . [ 7 -
Statement ' (s) was from Strongly Disagree to Disagree.
Table 23 presents the/ results .for Statement ‘(t).

: >
Whereas twelve students gaye one of the desired regponses,

Disagree or Strongly Disagree, on.the pre-test, twenty-seven
did‘'so on the post-test. Three, five, ahd seven of these

additjonal desired respoiises, came from Strogly Agree, Agree
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b . Table 19 2

a Compansnn of Responses on the Pre-fest.and Bost-Test
to Statement’ (p):, The only way to get a certainijob in
Newfoundland is to stop using your d1alect and. use
-standard English all the time.

: - -Amomt of Change for
P e Desired . mmaofnespmse

Post-Test
- Strongly
Agree 2 3 & . 1
¢ Agree’ 4 ce 5
. Y : T 3 ;
 Undecided 5 4 ¥ 1
Disagree 17 13 ., ‘Disagree R
. Strongly i O 6 " Strongly 1
Disagree . Disagree ° |
; Sk !
b .
s ° t
LY A . : .
b 4 ., . -
% o B g i
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" _ Table 20
TR Co-pa:isc}n of on- and
to" Statement (q): Newfoundland words/are just as good .
- as' standard English words.. ¢ i % g
i o Amount of Ctiange for : v
.  PERE i * “Each Kind of Response
J 7 } ’t R’,St—ms: , from Pre-Test to .
o : : . o b Post-Test
: . Strorgly ! Strongly L 4 = 3
z 1 12 o i .
L Agree n 15 ! . 4
ndecided 8 5 3
-~ Dpisagree ' 11 B 8 .
4




Table 21

A Comparison of Responses on the: Pre-Test ' and Post-Test

* to Statement (x):

kind of

English?

Newfoundland dialect is a moré suitable
English to use in certain situations than standard

Strongly.
Agrée

m\c.i.rbd

Disagres

Strongly
Disagree

* Ammnt of Change for

s AT -Desired ' Each Kind of Response
Pre-Test  Post=Test.  p.cponces -, - from Pre-Test to
4 B ' Post-Test
; Strongly ;
9 14 <5
Agree
5 .16 fgree 1
7 4 3
3 0 ) By e
1 1 o 0
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Table 22
A Comparison of Responses on the Pre-Test and Post-Test

-to| Statement (s) : Newfoundlanders should-just use their
own ‘way of talfing and forget. dbout standard English.

+ At of Change for

o ; Desired Each Kind of Response
Pre-fest  POSE-TeSt. © pogponces . from Pre-Test to
L T+ ¢ Post—Test
strongly K .
i 1 1 0
v 3 | .
Agree 1 1 0 .
tndecided | 2 3 7 1
Disagree 15 19 Disagres s
1 v :
strongly Strongly
neage 3 W s o v
‘ - \
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Table 23
A Comparison of on the and
et to :Statement (t): A professional person such as‘'a
lawyer or doctor should never use Newfoundland dialect.
) . S P
' . ' . Amownt of Change for
. ! g ; ired Each Kind of Response
Vb Ppre-fest. . POStTISt - posponses ! from Pre-Test to
E N Post-Test
o
Strongly : i = °
| 4 1 3
| Agree
! | Agree 10 5 N : 5
3| - T .
' Undecided . 9 2 : R
) R e~
L Disagree 10 21 Disagree- = |
| . Strongly e Strongly i
g Disagree . - Disagree
v
.
£
“
v 4 ‘
p 2 )
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Table 24 shows that for Statement (u),"twenty-nine
students gave a desired response, Strongly Agree or Agree,
oh‘ the pre-test, whereas thirtytwo did so‘an the post-test,
on which there were three additional responses of strongly
Agree, and one fewer response of each of Undecided, Disagreen,
and Strongly Disagree.

Table 25 ‘shows.that for Statement .v); eignteen
students gave a desired response, Strongly Agree or Agxee,
‘on the pre tést, and that twenty-nine did so on the post- "
test, on which there were \three, seven, and one fewer
responses of Undecided, Disagree, and Sgrongly Disagree
respectively. ' There were eight additional responses of
strongly Al;ree,’ and three additional responses of Agree.

Table 26 presents the results for Statement»(w). On %
the pre-test, thirty-three students gave one off the desi'rgd
responses, Disagree or Strongly Disagree, while on the post-
test, “thirty-two students did 'so. Most of the change was

from Disagree to Strongly Disagree.

f- ~

~ . Table 27 shows that For Statement (x) twenty-eight
students gave one of the desired responses, Strongly Agreée, N &

or Agree:, on the pre-test, and that twenty-one_did so on the

post-test. Most of the change was from Strcnqu Disagree to
strongly Agree and Agree.

Table 28 shows the results for the last Statement(y)- 5

Thirty-two sfudents gave one of\the desxred respcnses, et .,
Disagree of strongly Disagree,.on hoth the pre-test and
nazes ; i
post—test: , There .were two additicnal responses of Strongly
] | .

5 Disagree on the post-test: . T




IR iy =
. \Table 24
- . .A Comparison of Responsges on’ the Pre-Test and Post-Test
T to Statement (u): It is necessary for'any English-speaking
i soclety to aye a stAndard® version of Bngllsh.
) g ; 5
¥ - = v g Amount: of- Chanqe for
1. Desired Each Kind of Response
A, re-fest OISt . . pespomses  from Pre-lest to
= ” " S e Post-Test.
: . Strongly " 1y . ;
! Agree 2 3 s, K 3
Agree 16 : 167 <" Agree 1
tndecided 4 3" 1
i . - N \
Vs Disagree 1 (BN L L 8
strongly: ;- ; ’
¢ DJsaqxee L w5 0% I N . 1
. : 3




19

Table 25

A Comparison’ of Responses on the Pre-Test and Post-Test
to Statement (v):' It is more appropriate to use
‘Newfoundland dialect than standard Ehglish when we are
talking with our Eanu.ly. .

% "
Ariownt ‘of Change for -
Freviii © bost-megt . Desizéd Each Kirid'of Response

Responses . from Pre-Test to
Post-Test

Strongly
Agree

: : Strongly 4

T T 15 o, .0

] .

Agree u Agree - R
Uidetided 4 IR .
Disagree g 2 < Gty 7 *
strongly : gt e e
& 1 o 1

\
. o 1 y % -
| R : < i




A Companscn of Responses on, the Pre-'l‘est and Post-Test
to Statement
an ignorant way of talking.

(w).:

Table 26,

Newfoundland dialect is really only

Strongly
Agree

" Undecided’

Disagree

. Strongly

Disagree

Desired

Amownt of Change for

2 Each Kind of Response
Pre-Test Post-Test Re: s E P o t &
¢ Pcst-’IBt 5 -
‘1 1 of
0 0 0
1 2 1 !
7 3 Disagree 4 -
i o
% Strongly 3

Disagree
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R Table 27 -~
- A Comparison of - on’ r}:e and d <
to > x) : should use and
dialect in the classroom. ) 2 .
e : Amount of Change for
o .~ Desired Each Kind of Response
Prefest  Bost-Test . poponses  from Pre-Test to
; Post-Test '
‘ N Strongly 0 ’ .
PR = & L
Agree 0 2 ¢ 2
| Undecided: "7 6 1 .
Disagree U 15 Disagree ;1
strongly 1 6 Strongly 8
Disagree Disagree -
) . {
~ - ! ¢
N . R
i & : 5
o 2 ; %
A P




., to Statement {y):

Lazy to'say the word properly:

Table 28

VA comparison of Responses on the Pre-Tést and Post-Test

One reason that many Newfoundl&nders
don't pronounce words correctly is that they. are -too

‘Desired

"mmownt -of Change' for

e el B Each Kind of Respnse,
Pre-legt:  PoSt-TESt  pestnses | from Pre-Test to
* Post-Test
2 Tost
0 1 1
% 2 - s
Disagree Kl
serongy 7
Disagree .




Table 29 presem—.s an overvxew of the des:.x:ed changes
in"attitudes as 7vxdent £rom th\e comparison of pre-test ‘and
-pos‘t-(:est responses to the twenty-five statements. The table
shows for each statehent the difference between -thé number of
desired respoénses on ;.he pre-test and the number of desired

responses on the post-test. Where the difference is expressed

“as a positive number, it indicates a désired change in

.attitudes; where it is expressed as'a negative number, it

indicates an undesired change in’attitudes.
Table 29 shows that for Statements (e), (£), (g) and

(t) there were fifteen to)séventeen additional desired

. responses on the post-test as compared to the pre-test. There

were tem\to thirteen additional desired responses to Statements

(3), (m), and (v); six to nine additional desired responses to

‘Statements’ (d), (b); (a) (i), (k), (o), and (r); three to four

additional desired responses to Statements (&), (h), (n)) and
(u); one additional desired respopse to statei..em': (d@); no
change ‘in the number of desired responses to-Statements ‘(1) and
(y); one fewer desired response to St?tements (s) and (w); and
five and seven fewer desired responses to Statements (p) and .
(x) respectively. o B . g ot
There were sixteen statements on the pre-test and pnst-
test for which the desxred responses were Disagree and Strongly
Disagree. For each statenent, studénts were asked, th dxai
circle around 1, 2, 3, 4, or 5 depending on whether their
response was Strongly Agree, Agree, Undecided, Disagree, or
Strongly D).sagree. Thus, a high number on each of the slxteen
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stateménts ‘reflected rational attitudef to Newfoundiand dialect
and ‘standard Bnglish, and a,low humber' did the opposite.

V ‘In’ Table 30 the information \m Tables 4-28' is'used tq
ascertaih whether the numhers for all rstudem:s oh: each of

these statements are hxgher on the pre-test or post-test. - For

"example, for Statement (a), the number of responses '_of; strongly

Agree on. the'prestest and the nigiber of respofises Of Stronqu

,Aqree on the post-test are taken from Table 4 and, multlplled

by 1, the number of responses of Agree on the pre-t

est and  the

number of responses of Agree on ke past-tiEt are multipiied

by two, etc. The pre-test products’are added and thé.post—test -

products are added to allow comparison of pre-tést and post-test

results. s

In Table 30, the post-test totals are appreciably larger

than the p:g—test totals except for Statements (1) i (p)i. (s))

()5 and (y); for which the post-test totals are smaller. and

- Statements (d) and (w), fo{bwhich the post-test tctals are

larger Ey one and two respectively. In the case ‘cf S(‘_atements’ ‘
1), (s), and (), tms is® attnbutable to the faLt that there
were between thirty-one and thirty-three desired ¥ espcnses to
these statements ‘on the pre- test, and only mmor fluctuat.}.ons
on the pcst-test. 'Indeed, this factor also accounts’ for the
marginal increase. from 162 to 164 .in the p:e-uesc and porEE
test totals for. Statement (w).' :

he high pze-cést totals £ox/ these ‘statenents m.ay be
partly dus - 'tb the, fact that the intern had already t:a\xght the'

class for one year when they wrote the pre—test, and during
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that time they .may have assimilated some of the intern's’

attitudes to standard Eiiglish'and Newfoundland dialect .in

%

The desired attitudinal change was not evident in

the course of class discussion of,language.

the results £6T Statement (x), which was !Teachers should.

use Newfoundland dlalect in the classroom' 2]

The desi‘red

responses, Were Disagree and Strcngly Disagree, but those who™

agreed with the statement. may have. done ‘s because they weré

more conscious of the eLfect of-audience (d).alec/t-speakers)

on suitability of 1anguage choice' than of the eifects 9t role

AT SevEEEy. Alsn\, vagueness nay have been another prublem

with Statement : (x). 'x‘he intended meaning would have been

Clearer if an adverbial such as regularly had, been used to

modify the verb use. fhe fact thaé‘the]desize‘a attitadinal’

change was not evident m, the results r Statement'(x) may

be partly attributed to the, lack of ‘clarity resulting from

_the onission of a quamymg adverbial.

The fact 'that the-desired attitudinal Change was not

evident. in the results for Statement (p). can pexhaps also be

accounted for by the wordmg of the statement.

I)t read:

. "The only way: to get a cértain b in Newfoundlandl is tQ stop

using your dialect ana use’ standard English all the time.

The desired responses were Disagrée and Strongly Disagree

because of the words 'and use standard Engli;sh all the ‘time."'

waever, the first halfof the statement is weu supported

by Chapter 5 of Two Varieties of Engll.sh

: Statemerit (p) is

really two statements at the same time, and the higher number




- - 90
of Agree and igly Agree o “on the post-tes ny
i have been in reaction to the first of thé ‘two Statements. .
. ! Furthernore) the phrase a certain job in Statément
(p) may have been unclear, for it could mean either "a p
W part).cular 4ob" 6 "a’sequré jobr. (The firse meaning was
‘ " the intended one.) This ambiguity may also have contributed

o the higher number of undesired responses on cm post-test '\
as ccmpared to the pre-test.
‘e L d Statemﬂnt (d), 'Older Newfoundlanders talk worse than

the -school: age. generatibm e Newfcunﬂlanders' was another v

"7 statenent “for which the post—test total vas ‘snaller thanthe . .
pxe—test total. - _As was the case’ foz‘ Statement (p), thi-s may . ' )

s : have been atc:i‘bu‘t'abl'e tojthe vording. 2 w

Chapter I of the unit included.a section explairing 8

that Newfoundland language is becoming more standardized.

As evidence of this, it was pointed out that the language of

most parents, and"especially. g 1 . ig more

than the language of thie high school student. -In light of

- this; "it is ret le that : d to

s i I
ed little chanqe fmm post-test to pxe—test,

Statement’ (i:l) ~sho
especially when it is noted that there was not'han in the unit
'which overtly stated ma: the fact that the 1unquaqe of older
. . . generations is more nonstandard does nbt make it any worse
.‘th'a.n the }an&uaqe of younger generations of. NewFouhdlanders .

+ 0+ The intern believes that if Statement .(d) had redd

'Older itions of landers use a more nonstandard

. form of English than the school-age generatiop of Newfoundlanders,




but_ their language is no worse than ours', there would have

been more desired responses on the pcél"j-test’ than on the

P
pre-test. .

Orie” mght atgite. that Vo to S s o

e @ as it was actually worded show. that they equated non-
* branazd language with 'bad English' just as much'on the

post—test as-they -did on the pre-test; that the wording of

statement, (d). 'tricked' nts into unconsciously revealing’

their real attitudes to Newfoundland'dialebt. If ‘une argues -
this, however, one is essentially questioning the valmty

of leert—type instriments unless all statements on them are
designed to be indxrect and 'trlcky ' thereby causmg those

with whom the instrurents are used to reveal those attitudes

which they are ‘supposedly trying to conceal. Thus, one is .
calling into queStion a great deal of educational research’ ’

in which the Likert-type' instrument has been used to measure

changes in attitude.
Table 31 is’ similar Lo wable 30 exbept, S5E thE faob ™ . |
I
|

that it deals with the-nine statements for which the desired®

responses were Strongly Agree and Agree. For these statements,

a low total reflects.rational attitudes to Newfoundland dialect
-~and’ standard English.:

For each statement’in "Table 31§ the total is lower

for the post-test than the total  for the pre-test.

If the pre-test totals for the sixteen statements for
,wlucﬁ the''desired responses-were msagzee and Strongly Disagree

are{added, - the aggregate is 1958. If the post-test totals are' * 1

L)




: s Syl : “mable 31 :
» . : } -
(i Coaparise of on the and

ety 3 - to the Nine Statements to which the Desired Responses
) [Were Agree'and Strongly Agree

Btatement Products . Total “Products Total

- R
87 . 14
34

.
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129 LT 87
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.. ‘Tablé:31 (continued)”'

‘Statement. . prodvcts

. ‘Pre-Test ™’

Pre-Test.

Total

Products

‘Post-Test” . Post-Test
5. Total

) 13
s .32
12
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added, the aggregate is 2127. The diffefence between these
aggregates is 169. If af‘g thirty-five students had given
the most desired rnsp‘onsé:“ Strongly Disagree, on the post—,
test, and ci¥éled 5 For each of the sixteen statements, the
agiregate Would have been 2800 (35 x 5. 16). ) R
If the pre-test ‘totals fof the nine statements for
vhich the desired responses were Aqxee and Strongly Agree
are added, the aggregate is 813. If the post-test totals .
are added, the aggregate is 571. The di'tf/exenée between
these aggregates, is 242. If all thirty;five students had o
:given.ﬁhg most de:\sired response, suon'g}y Agree, and’circléd
|1 for each of the ‘nine statements, the aggregate would have -
been 315 (35 x 1 x9).
‘If the difference betweenthe aggregate totals for
the sixteen sr_atement_s' is added to the difference between
the ‘aggregate totals for the ning. statemduts, ‘the result is
411 (169 + 242). To see the significance|of this number,
it is necessary to ascertain how large it could possibly

have been if the of all _on the px £

_- - had been the most desired ones.. Thus, for each of the two.
oupe il statingntas 1% 11 necsssary<to #1ha the EiEEoeance
between the aggregate on th:a‘v pre-test and the best possible
‘aggtegate on the post-test. -If these twodiffereices are
tna‘;n':added, 1t will be clear how large. the sumber 411 could '
ha’v’e been had &1l students qivén the most desired response

to each statement on the post=test. - The. calculations follow:




Statements i ‘which Disegred and Stxongly Disagree. were- the

. desired responses:

Pre-test Aggregate ° 1958
Best Possible Aggregate’ - 2800 °
. 842 .

Difference
Statements to which'Agre€ and Strongly ‘Agree were: the desired.

responses.
! Pre-test Aggregate - - 813 . :
Best Possible Aggregate 315 : O P
Difference \ 498 i3 dix

.Sum of the Two Differences
842 + 498 < 1340 g ) o ) :

If 411 students had given’ the most desired résponses

‘on the post-test to each of ‘the’ twent'y -five statements, there

Would have been 1340 moves in the ‘dgirection of desired:
¢ —

i attitudinal change, such as from Stronqu Agree to Aqree, or

from Agree to Undemded, in the cass of the statements for
Whlch the most desired response was Stronqu Disagreé: -In
fact, ‘the results Of the" post-test of attitudes show that
_there Were 411 such moves,

an average of 16.4 per ‘statement.



Y e CHAPTER 'V,

Sumary |
P‘ums‘e of the Internship N
The purpose of this internship was to develop and -
. evaluate'a unit of curriculun and instruction for senior'Kigh
school English students in Newfoundland.
'The unit, entitled 'No Vnuetles of English, analyzes
the vocabulary, pronunciation, and grammar of Newfoundland .
dialect and stendard English and the way each has developed.
One objective of the unit, therefore, was to give students an
: understandipq‘ of the structure and history of both Newfoundland
dialect gnd standard English.

Attitudes toward the two varieties of English, and the
reascns for thew, ‘ars also eiamined, The.unit deals vith the
way in which each- variety is pergeived by the layman as well
as by more serious students of language whose areas of interest )
include Heufoundland dialect as vell as standard Enqlxsh.
Despite the more popular notion that Newfoundiand disléct is
fiifaricn to standard English; the wnit agress vilh'the linquists
| that our ¢ialect is a legitinate, effective means of communica-

tion for certain kinds of pu g " a% ettings.

It fully accepts the way in which one's lunquuqegjdwhether it
be standard or 'sonstandard, is Glosely tied to one's xdentity
or sense of belonging to'a group. At the Same time, it :



N e i e

]

;ec'ogni_zes the necessaliy/réle that standard English has as
/the ‘accepted iniform meAns of communication in the larger
comunity of divergent’ linguistic prastice wheré dialectal '
variations would impede’ con@unicati\ox'n ‘It acknowledges the
barriers to economic and social advancement that are erected
if oné fails tb use standsbd English in certaln kinds of
communication situations. ' The upit advises that it is,
neither r‘|ecessary to accept these barriers nor to reject the
language of one's. family, friends and community, proposing
a5, fha 461Gtk £o this dilenma bidialectalisn, the e of

one. vanety of Engllsh or thé other dependm_un whmh is

+ more’ suitable for a particular comnibaetbrieleustion

Th;ouqh 'such an approach the objective was to
encourage students to adopt more positive and rational
attitudes to standard English. and Newfoundland dialect; to
have studénts recognize that both varieties of English are
’effect’ive linguistic systems, but at the Game time realize
that partly because of the necessxty of a standard version

of Bnghsh but also because of widespread negatl.ve attitudes

to Newfoundland dialect, it is wise for a speaker of

Nevfoundland.dlalect to learn to speak standard English and
to use it where it'is more suitablé’ than. the nonstandard -
dialect. ' Otherwise, he will be handicapped by an inability
to communicate effectively in certain settings, by the
discrimination directed against him because of his non—

v . i s R
sta}dardvdialect, or by both.




Podhat of the Uhl.t

through the use of a post-unit quiz and a pre-test and post-

_ Newfoundland and Standard Eng.

The uni’t.was ‘kgught by the -intern 'ts & Grade Eleven

b R . :
English class at Coaker Academy, New World Island. . The

success of the unit in achieving its objectives was evaluated

b

test of students' attitudes to Newfoundland dialect and
i b8 . %

standard English. 5 .

1 : - . : /
| o The student texthook has five chapters.. Each c‘napter

is divided -into three sections. At the end of ench sectlon

there are a number of ‘suggested exercises and’ activities:
First among these' ~i= a group of quescmns entitled Check Your
Reading whxch\.ne;fuued students to rel:all some of the more

mportant lnfonnatmn qxven in' the pucadan sectmn. . These

questions -enabled st to how well they under-
stood and remembergd what they had studied: Following this)
there is a group of questions and activities eptitled For <
P\u:the‘xvstudx and Thought. These'aré ‘Inguity~" and discovery-

oriented and encouraged further reading and thinking about .

standard English and Newfoundland @ialect. They also®

encouraged' students to consider their own use' of language'and

to 1ndelpendent1y investhate and desctlbe the rules qoverninq

sorie .of the' choices of pronunc:.at:.on &nd. graimatical usage in

their dialect. ; } .

Chapter 1 of this text'is entitled -Introduction: "t

ish. This chapter deals with

the following topic:

_why Newfoundland speech is distinctive; .



. Newfoundlanders have

- ‘dévelopments took place. Furthermore,. Chapter 2 shows that

why there are ‘different dialects withih the Province, why
Newfoundland ‘dialect is becoming more standardized, why the
different dialects, within ‘the Purovince are becoming similar,

definitions of standard and nonstandard English, and popular

‘_ attitudes to standard and nonstandard /English.

¢ chaptex 2 is entitled vocahulag It shows.that
‘Newfowndland's distinctive vocabulary can be broken doun into
S fous categorien: (1) words thit cah be tréced it some fofm
€0 earlier use in Britain, but which are now wholly or

part;ally obsnlete outside of Newfoundland; (2) words that

nvented; (3): standard English wérds that
have taken on new mearings in Newfoundland,/ gg) corruptions of
‘standard English words. Examples of words in each category

_ are given. Attention is given to the.reasons that these

thé same processes-have equally influenced the developrent of e
stah‘dard English vocabulary. This is used as an argument to'
indicate that negative attitudes to Newfoundland vocabulary
_;:e unjustified. A second argyment that «is given is that our
vocabulary allows us to accomplish a fundamental aim of -all

Tanguage - clear, precise, effective comiunication - and.so

cannot justifiably be labelled inferior. & -

Chapter 3 is ‘entitled Prfnunciation.. It begins by

ccmparlng British’ and Ganadian pronunciation, showing that

|each is governed b)i an underlying system and regularity. .The

same regularity is \shown :q exist in NeWwfoundland dialect as

well. The chapter also shows pronunciation in Newfoundland




o
dialect to have many points in common with old standard English
pronunciation, Itkalso demonstrates that ‘transposition of
sounds and ‘changing or adding. of vsounds‘ have .influenced

pronunciation in standard English as well as Newfoundland

" dialect. ALl of this revealé that the conclusion that ¥

_Newfoundland pronunciation is lazy or sloppy is not supported

by an analysis of our dialect. .
Chapter 4 is entitled Grammar . It begins by éefininq
grammar as our knowledge of om: language which télls us the
orddr which vords may take ina sentence and the vay in which :
a word changes form and/or its function when it is used in
ifferent positions in a sentence. This chapter demonstrates
at instead of breaking the grammatical rules of standard
glish, Newfoundlanders follow- the, rules OF ‘tHeLE Wi GEATRAE]
Thiy grammar is.different Ercm standard English grammar. becanse :

(1)/we have retained some granmat;tcal ﬁeatures from old Engllsh

which standard English has dropped, and (2) we have continued

grammatifal developments begun in standard English but later
halted/by the artificial restrictions'that grammarians placed
4 ? :

on lahguage ‘development. The chapter shows that the first

factor has, in some cases, ‘allowed our language to be more

expréssive and concise, and that the second has allowed us to
simplify and economize our grammar and continue th€ normal
processes of language develobment. These points indicate that
our grammar, is anything but inferior to standard English

grammar. . * s [



Chapter 5 is entitled Conclusion: . Using land

Dialect and Standard English . This chapter begins by showing

that 1dcal langiage scholars believe that Newfoundland dialect

is not inferior to-standard Enghsh. The chapter then explains

p S .
that our language has not gained pobnlar acceptance or prestige

because we as a people have historically not had much power,
influence, - or material prosperity. . NeX ative ]udgements about
whiratalest are DRRGE.ON thiA Ahd KAV nothlng to'do with the
- actual quaifty of the dialact; The following section of. the
chapter shows that because of these widespread negabive
attitudes, and in spite of the fact that they are unjustified,
a speaker of Newfoundland dialect would be wise to learn
standard English and use it in situations where communication
Would be hampered by the use of a nonstandard dialect or where.
one might be discriminated against for using it. It shows
that one-does not have to abandon one's dialect to speak
standard English, but that one can choose to be bidialectal,
using whatever variety of English is suitable in a paxticuﬁn
communicatron situation. The last section of Chapter 5 uses
one of the definitions of "g‘oo’d‘ English" given by Henderson
and Shephard (1973): good English is Engii§j} "which gets
the desired effect with the least friction and difficulty for

its user (§. 67.) Examples are given to show that standard

English is sometimes "bad English" and sometimes. "good English",

and to show that the same is true of Newfa\mdland dialect.
Bach variety 6f English can be used appropriately or

inappropriately. 4



A P
objectives of the Uit :
The objectives of the unit were:
to give students an understanding of the history and
i sf_rueturs of Newfoundland dialéct and standard Enqllsh.
to promote rational aj;tltudes to Newfoundland dialect

and standard English.

Methods of Evaluation “w, Yoy

P

The intern taught Two Varieties of+English tD a Grade '

Eleven English Glass at Coaker Academy, New World Tsland, and
subsequently employed three instruments to evaluate the

~“success of the unit in achieving'its objectives.  These

instruments vere (1) a post—unit quiz, (2) a pre-test of

attitudes to Newfoundland dlalect and standard English,

and
(3)

a post-test of attltudes to Newfoundland dlalect and
;standard English.

The purpose of ‘the post-unit quiz was to determine !

he degree to which Objéctive 1 had been met. Thus, the quiz.
required students to recall some factual information and to '
demohstrate an understanding’of (1) e way in which
Newfoundland dialect ‘and standard English have developed and

(2) the structure and system-underlying each of these

varieties of English as. it presently exists. *

Prior to beginning ey of the unlt, students’ were
informed of thé post-unit quiz and givéen an outline of what’

they would be expected to understand after they had completed

the unit. . Students were told that they would be-expected to




i i
use examples’ where possible to demonstrate their understanding

of the’ideas andinformation presentéd. -Because Two Varieties

of ‘English: was treated the same 4s any other.unit of ‘study
which the students mlght have:doné, and:not as a frill of the
Grade Eleven: Enghsh course, £hey were told. tha{: the mark

received’oh thel pobt-unikiquis wohld bescotntia s mreati

. toward their final grade in the coursé, ‘and that understanding

of the unit would be testéd in the ‘comprehensive’ examination

| given ‘at the end of the first term. Although the intern: felt

that.the relevance of the unit to the students' lives would
heighten the motivation to learn, he also belieyedvthat tipating
$he Ginlt as‘an imBbresnt part of the Grade Eleven‘Bnglish cotikde;
and not as. a'£rill, would increase motivation as well. -

A Likert-type instrument was, used both as a pre test

and post-test of attitudes to Newfoundland aalect’ and standard

English. 'Its purpuse was to determlne ‘whether Ob)ectlve 2 had
been achieved. The pre-test and post-test EOnslsted of twenty-
Y 1S

five statements, each. of which expressed an .opinion about

ri\ewfoundhna dialect.or standard English, or both. Accompanying

the tests was an answer sheet on which students indicated by
drawing a circle around 1, 2, 3, 4, or 5 whether they strongly

agreed with edch statement, agreed, were undecided,' disagreed,

‘or strongly disagreed.

The pre-test was administered- during the first Grade
Eleven English class of the school year. The instructions

which preceded the test were read to students-to -ensure that'

o : it ; 5
they were understood. These instructions:explained the format

i
!



of«the test and the way in ,which answers were to be given on
the answer sheet. They also gave, an example of Newfo\.lmdland
aialect and an example of standard Enghsh. As well, th-ey
pomted outthat it was not possible to pass or fail the

. test, but that the important thing for students (‘.0 remember
was to be honest in their answers. While introducing the
test, the intern emphasized that the purpose of the ast was
to find out students" opinions on Newfoundland dialect and
standard English, and not to evaluate them or give them a

gtade.

This point was again emphasizéd when the post-test was
“ written and instructions were again read to students. Students
.were told that a different kind of quiz would be given later
‘whose purpose would be to evaluate their mastery of the unit.

. ‘They were reminded that they-would be given no mark or grade

on ‘the post-test of attitudes. %
The answer sheets for the pre-test and ‘post-test were
collected and later analyzed to determine the degree to which

objective 1 had been achieved.’

Rss.ults of Evaluation

{ .
v Thlrty six students wrote the post-unit quiz. Thirty-

two students passed (the passing mark being 50%) and four
failed. The m;rks ranged from 25% to 963%, with the average
mark ‘being 71%. 4 I .

¢ six students scoredv between 90%" and 100%} nine between
80% and 89%, six between 70% and 79%, seven be‘tv/een 60% and 69%,

v
and four between 50% and 59%. Thus, there-were/ fifteen marks




. of '80% or more, twenty-one of 70%.or more, and twenty-eight
|Of 60t or more.  Since only one mark in the ‘603 to 69% range

\was less than 65%, twenty-seven students of the thirty-six

who wrote the post-unit guiz scored 65% or more.
The four students who failed the quiz had marks of
4ps, 36%, 333, and 25%. 'The fact that four students failed.-

tk\xe quiz while twenty-six students received marks of 653 or

more can be attributed to the nature ‘and size of the class.
~

:‘:st, xt was a Hetarageneous class with a wide range of
abilities. In such a class, it is to.be expected that P
students will experience'difficulty with.concepts and Jl\aterlal
deemed smtable for Grade Bleven. Second, it was a ‘class of
thirty-six students, so it was often dxffxculc ‘for the intern
to.give as nuch individual help-as some of the weaker students
needed. : .

- The average mark for Question 1, 2, 3, and 4 was 68%,

80%, 74%, and 61% respectively. Thirty, thirty-five, thirty-

)
two, and y-five parsed Questi 1, 2,3, and 4

respectively.
The low marks on Question 4 relative to the marks on

the other questions is partly attributable to the particular

** concept with which Question 4 dealt, system or regularity in

language. The post-unit quiz was written in a single forty- j

minute class ‘period, ‘and insufficient time to deal properly

| with Question 4, the last ome on thé quiz, seemed also to have

been a. contributing factor.

|
{




The (pre~test and post-test of a'ttitn’des to Neli;fcundland
‘dialect and standard English were used to determine the extent :
to which Objective 2 had been met. The responses of thirty-
five, rather than thirty-six, students were analyzed. One

student was.absent from school on the day that the post-test

‘ »
was written. In order to facilitate the comparison of

on the p and po: , that students'

] . on the pre= were di \
“ For each statement on the pre-test and post-test, the
. . desired responses were Strongly Agree and Agree, or Strongly

Disagrée and Disagree, depending on whether or not’the

statement reflected a rational attitude to Newfoundland dialect - *
&  and standard English. For Statements (e), (E), (@), and (t) .

= there were fifteen to seventeen additional desired responses on

the pos as to the p: . There were ten to
thirteen additional desired responses to Statements (j), (m); -
and (v); six to nine additional desired responses to Statements

(@, (b, tg), (i), (k), (o), and (r); three to four additional

desired responses to Statements (c), (h), (n), and (u); one
additional desired response to Statement (d); no change in ‘the 2
number of desired usp'énses to Statements (1) and (v); one”
fewer desiréd response to Statements (s) and, (w); and five -
seven fewer desired responses to Statements (p) and (x)
xespe:‘:tively. 4 . __ 5

There were sixteen statements on the pre-test and

post-test for which the desired responses were Disagree and i
1 . - o .

| 3 =




Strongly Disagree. For each statement, students were asked

to draw a circle around 1, 243, 4, or 5 depending on whether
their response was Strongly Agree, Agree, Undecided, Disagree,
or. strongly stagree.

Thus, a high number on each of the

|
sis@Een statements reflected rational attxtudes to. Newfoundland

dialect andstandard English and a low number did the opposite.
For each st::“ltement,_ the numbers for thirty-five
students were added,'to form a total for both the pre-test and
postitest. Of the sixteén statements for which fhe desired.
engshasn sasal Disagree and Strongly Disagree, the post-test’
totals were appreciably larger than the pre-test totals exceft
for Statements (1), (®), (s),

post-test totals were smaller, and Statements (d) and -(w), for
which ‘the post-test totals were larger by one and two
‘s respectively.

(w), and (y),. this was
attributable to the fact that there were between s#rty-one and
thirty-three desired

For -Statements (1), (s).

to these on the

pre-test, and only minor fluctuations in-the responses of the

. class to these stutemen/ts-on the pos;,\-,test. In the case of
-7: Statements (p), (x), and (d), there were inherent weaknesses,
especially in ambiguous wording which were unforeseén at the

time the pre-test and post-fest were designed.

If the pre-test totals (for.the sixteen statements for
" which a high number indicated rational attitudes). are added,

the aggregate total was 1958. The post-tsst aqgregate tntal
was 2127’. The dlffexence between the two is 169.

The hxghest
possible total was 2800.

(%), and (y), for which the D




i
There were nine statements on the!pre—test and. post-
test for which the desired responses were| Agree and Strongly

Agree. . In this case a low total reflects rational attitudes

to Newfoundland dialect and standard English: For each of
I

. ‘the nine statements, the total was lower for the post-test . . -

. than for the pre-test: The aggregate total for the pre-test

was 813; for the post-test it was 571. The difference was
; ; : ;

242.° The best possible total was 315.

- 1f the difference between the aggregate totals for
‘the sixteen statements is added to the-difference between
the aggregates for the nine. statements; the sum is 411.. 1%

all students had given the most desired resporise to each

statement on the post—i‘;e'stx the ‘sum g:‘éuld liave besn' 1340,
This latter number gives the reiative signiFicance of 411 as
an indicator of the a:npﬁnt of desire‘a attitudi‘nai change K
which occurred. o [
. % // v
-conclusions ! .

The-intern believes' that the results of the post-unit:.’
quiz demonstrate that Objective 1'vas achieved to'a high -
degree. The results show that Question 4 was poorly.answered
Faldtive to ‘the other three questions: However; even in this
case; twg’nty—fivé students did pass tMe question. The intern
believes that this is much better than the é:dents would
avel aone o & pre-unit quiz, given the fact that they had
not engaged in any sustained, systematic.study of the history
and structure of Newfoundland dialect and standard English -~

i E x




‘prior, to studying the unit:developed in.this internship.
Brvgge g

The results for the remaining three guesti}:ns on the’post-"

‘_umt q\;lz show that the majoxu:y of studsnte: did gain an

“\!nﬂersta.ndlnq and knowledqe of the history and structure

of the two varieties of English in guestion. .
The intern believes that.the results of, thé pre-test

and post-test of attitudes to Newfoundland dialect ahd -

standard English demonstrate that Objective 2-was achfpyed,

albeit to @ lesser deqree. On the post-test, there we

four statements to which. there were fifteen or ‘more additional

- desired responses as. compared to the pre-test;-seven statements

to which there weére ten or more additional desired responses, .

and fourteen statements to which' there were six% or more

_additional desired responses. These numbers aré fairly high

in 1light of the fact that for twelve of the twenty-five
.statemem.:s, there vere twenty-three or more desired responses
on the pre-test. R W 8
. In summary, the intern makes the following conclusions:.
Objectlve' 1 was achieved to a high degree.

Objectivé 2 was achieved to.a fairly high' degree.
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Chapter. 1
# 3 p . v # 2 .
Introduction: * Newfoundland Dialect
nd, Standard English :
N

+'Dat young angishore 'got a swile bone stuck across
‘his kingcarn and he can't glutch. !
I'm after eatin' two or t'ree of 'em, but I'mmot’ "
goin' t' eat ne'er nudder one, ‘fraid dere'll bfb
de S
none left for Mom when'she géts home; she bees

.some mad when we eats 'em ali. -
. :
. A

The séntences above are éasily recognized as Newfound-
land dialect.. Have you ever wondered why we have such a =
distinctive dialect? )

Our speech has always been different to'a certain

. degree from that used in the rest of North America. .To

understand why this is So, we have to'remember that

° Neivfou,nd;and was the Elrde paitiob Norsh aesica to B
settled.” Our forefathers, attracted by the abundance: of
fish, began to arrive in Newfoundland as early as the late
sixteenth century. The speech théy brought with them was,
of course,. the same as that which they had used in the old
country. ‘At the time of settlement, such words as firk (to .’
rumiage about) and dout (to extinguish a fire) were sti

0 isedh Belvatn; Anavao veerbrotioht 'te Neworialand,

" For some reason, these words latéer disappeared from _J

British speech. Thus, when emigrants from Britain settled

the rest of Canada in later years, some words in use in
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Newrfoundlénd were ot “Caitied there besause they vere not
paft of the settlers’ vocsbulary. Right from thé begimiig,: ;
thexefore, our vocabulary was different f om that used in *
the rest of Canada. ' The same is true of our pronunciation
. and grammar. Some of these differences in vocabulary,
pronunciation, and grammar remain to this day.
‘However, the fact thdt Newfoundland was settled
earlier than the rest of Canada is not the main factor
accounting for the distinctiveness of Newga‘und}and speech.

_More important is the fact that for hundrdds’of years'we

were isolated from the rest of Canad qu J.nhabitants had

libtls contact with the outside wobld, ‘Ifwe had not been

isolated, ‘many of the original'differences between the speech
of Newfoundlanders and other Canadians would have gradually
S5 ippeaned’ as the 5 groups copied elements of each other's
language when they met .and interacted. ” 3
However, as a.result.of isolation, the language used
by the two groups not only remained different, but became
even more digfezent, for the changes that took place in the
speech of one group did not spread to the other. - For example,
after settlement, nawfom.diandezs created new words such as,

rodney (a small keeled boat) and changed the meaning of old

words such as civil (which we use to mean 'calm' or 'qulet'),

" but Lhase changes did not spread to. the rest.of Canada. Thus,
over a long period of time, our vocabulary be_came even more
distinctive ‘from that used in the rest of Canada than it had,

LA



improvemenits in’transportation have lessened our <isolation.
‘ The coming of the automobile and the airplane, and the ;

W5 ity that Cq ederation has brought us have~._

" speak 4 rfore standard English* than your parents, who in turn

120

been at’ the time of séttlement. " In & sinilar way, our

pronunciatmn and gramnar also became more distinctive.
“In this century, and especially in the last forty

yedrs or so, this ilolation has:almost ceased to exist,.and

as’a résult our speech’today is more like that of other

Canadians than it was fifty or sixty year§ ago. Great

all enabled Newfoundlanders to travel much more and have

£tequent‘ contact with other Canadians. There have also been’ .
revolutionary inventions in communication, such -as radio and
television. As a result, the Sl Sl brought ‘into
our homes every day. Because our isolation has been largely ;
broken down, we aré in contact with the kinds.of English used

in'the rest of North America a great deal more than we have

-been_historically, and gradually our speech is becoming more

. similar to that used outside the ‘province. ;5 ol

“You can prove that this is so by listening carefully. -
to ‘the language used by different generations of Newfound-

“landers. = If you do, you will probably discover that you

speak a more standard English than your grandparents -To, get 3 3

an idea of how wuch hdland spéech has.changed since the ..

*Standard Efglish is any kind.of ‘English which is“commonly’ ° S .
thought of as "correct English" or "proper English". A E

b . X 1 ¥ Sk




‘England.. . -

standard than this,. Again, the main reason for this is’ that :

we ‘are no longer‘as isolated as we once were. Howevér, there - ~-

1520" s, -we ‘can. look-at excerpts from The ‘Gréatést Hunt in
the World by George. Allan England, &n'American journalist
et s HepiEd of the deay soanery us teeknevisndea e
in 1922, He became very interested in the speech of

Newfoundlanders and faithfully recorded it in'his book. . In

the following p‘a%iage,‘ the master watch is speaking to

T get ye a rope “antGaEE, e Son, an. ye.van
9o ‘on -ice ‘alang o' me, killin' swiles. I'll get
ye some good 6ffers (chances). as'll putt ye up
in glee. Ye mightn't like dat, first-alang, an' L v
it might put ye in a’'fluster, bﬁc after ye tracks :
around a spill (while) wid we an' gets de how of . o il
it, T@lows ye'll get shockin' fond of it. VYere," i i
and he ‘drew his knife, ‘yere'm a knife ye can
have, b'y. : A wonnerful knife, dat. Two jags on
de steel wid dat, and ye can rip a,swile Tate
out. i

‘The following is what one sealer said during a

testimony meeting in the regular church service held aboard

ship: :
% God an' Christ is me best frien's.. Dem'll stan'

by me. I'll stand by ‘dey, So when I nade 'em,

dem'1l stan' by me: . was plunged in de pit o' ”
sin-==-but now I'm save. I‘ain't ashamed fer to !
.testlfy fer you; Lord. I praise thy dear-name

n' I knows:in de hour o' deat'

foul 11 stan’ by<met Amem! 4+ e i

This is the language of the sealer of 1822, Today, )

the speech of most, if not all, sealers would be much more

are other reasons as well.

In-the 1920's, few Newfoundland parents could afford

to keep their children in school until graduation. Young men




and women were. needéd . to-help their parents provide for the

fami 1y, Many

’f them attended school -for only a few years.

‘ 'l‘oday, there is’ compulsory ‘education to age fifteen, and a

far greater percentage of Ne foundland: young eople .aré
4}

" graduating from school. Since standard English is  thg

languige used in the classroom, ‘tofsy's joung. Newfoundlanders

are in contact wlth this kind of Bnqllsh for a greater length’

"oF time;. and this probably has a’significant :efféct .on their

speech. Also, as Newfoundland students have become better .-

1 educated, they have in greater numbers moved into areas of

‘employment in which they are expected to usé standard English.

It is' for such reasons as Ithes‘e that the speech ot
Newfoundlanders has been, and is, becoming mofe similar to.thé
language -used by other Canadians. 'In spite of this, however,
‘our .spééch ‘is still gpite distinctive, and, iaxobabxy wit1
remain so for a'long time, since most languagé' change occurs

slowly. o i

Check Your Reading

L. With how many of the following statemerits ‘would. you agree?

” :
The speech used by* any group/of people changes with

B,

the passage of time.
.b) Some words "d:l.e“, or disappear from the speech of ‘a ¢
‘' group of people &

Some words take on ‘niew or addltxonal meanxngs.

5

@) New vords may be invented and beane part of a

langnage
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i ‘ &
‘) when two groups of people are isolated from each
- ther, theix language becones more and nore

dxfferent as time passes. .
—

), When tuo groups of: people have frequent contact’
with each other,’ their ‘language becomes more and |
- more similar, sl : ey

_How. has ‘Both Newfcundland's history and “gedgraphy played

.a part in making our speech dls;xnctwe? ‘(clues.

:‘hi y 1y nﬁ'f'lpmpnf' isolation]/ T

What are some of the reasons for the fact that ‘the speech

_“of Newfoundl.\nders is becum:mg moxe standardlzed?

For Further Study and Thought

1. ") " How much of the dialectal vocahulary, pronunciation,:
and grammar in the ‘two sentences at the begmnmg of,
this chapter is used in youn communl.ty"

b). " Attempt-to rewrite thes qlalectal sentences.in

" standard English. % . %o we 1o Tt
a) Can you think of speckfic ways in which your speech - i

is different from that of your parents and.grand- gt

parents? 3

'b)." In'vhat specific ways i's your speech similar toand

dlffex‘ent £from that used by the sealers as they are

-quoted in The Hunt in ‘the. World?”

3. What are.some areas of gmployusent for which-a requirement -
might be. the ability to use_standard English? -
4. . a) How -do you feel about, Newfoundland d1aler.‘t beco;ning |

. mofe standdrdized? Th your opinion, 'is it good of'




R ;
* ‘bad that this is happening?
b) Do you'think that within your lifetine the :sbeech i
of most: Newfou.ndlanders will be Lndlstxnglushable
‘from that of Canadlans generally? Would you like
to ‘see. this happen? Why by nota !
)" If tlie "Gil boom" mater)allzes, what effect might -
.it -have on Newfcundland speech? :Would it tend to i
Fe nake our, language more standard ox.less standard?
Whiy? i . : ey
i | s
Up to this point, we have been.discussing Newfoundland

speéch”in such a way that it would seem that all Newfoundlanders

-in‘every community and. along every coast .spezk the same way. In
‘reality, the term -'Newfoundland dialect' which we have .used is
an oversimplification, for there are many didlects withjn

‘Newfoundland. You are well aware of this if'you have friends

in other parts of the province. Because of the differences’'in

the way people from different ‘parts of Newfoundland speak, you

“ may have found each other's speech quite amusing. In

different areas of the province, low bushes on the barfens are
referred to . as tuckamore, gcowittx.‘ and browse. Are yo‘p

familiar with all of ‘these words? Ifndt, it is becausé one or

more is not part of the' particular.Newfoundland: dialect which

yau speak

Why are there dlfferent dialects wlthln Newfoundland°

This ‘can.partly be explained by the * iact that the people who

settled Newfoundla.nd orlgxnated in dlffezent places. In some
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parts of Newfoundland; most'.of the settlers came from England,
WHLLS! fa otisr Darts they Were mainly of Iilsh etook, s d8ome
of our ancestors came from other countries, but the great

ma)orlty o Exon sither ‘England or Treland:) ‘-rhe speech of. -

- those Newfalmdlanders whose ancestcrs emlqrateﬁ“ from Ireland

-often has an-Irish quality, while the speech of those whose'»

forefathers came from England has oftén retained features.of

the speech in England at the tine of emigration. “For instance,

Notre Dame Bay:was settlsd by ‘the English, and-St. Mary's Bay .
ort ‘the Kralan Peslnsula was settled by the Irish. Thus, i

will ‘often fmd that people from these two areas are clearly
aistinguishable in their spesich. 4
However, differlent places of origin of our settlers is ~
not the most 1mportant reason for the fact that. there. are aif-
‘ferent-dialects within Newfoundland today. Again; isolation is
‘the most' important factor, just as it was.the key factor in
makmg mewfoun\a\land speech as a whole d:l.fferent from the kind'of
Enql:l.sh Gbed'n thé Test of Canadw. While' Newfoundlanders .
were isolated from people in the outside world, they were. in
many ‘cases also isolated from'each other. For mapy years,
many of the people in- the numerous fishing comminities along’
the coast -travelled little outéiqe their immediate area.
Some industries such as the seal hunt and the wo‘ods industry
brouglit some Newfoundlanders from ‘d‘iffexex}t areas of thé
‘Province together, but- there was not nearly 'as’ muéh contact

between people £rom different areas of the Province as there

44'today. Tn his book I Chose Canada] former premier Joey

Smallwood described the isolation as it existed when he took




office in 1949:

There were more.than 1,200 different settled

communities in Newfoundland on the day that I ~~ T\

‘became Premier. 'Hundreds of ther were tiny 5

coves with fewer than fifty families. There "7

weren't a‘dozen places with as.many as 8,000

souls. Virtually all of the places in .

Newfoundland and Labrador stretched along * ' &
. the 6,000 miles of deeply indented coastline,
i " . ‘and you could count on the fingers of your' g
two ‘hands the places that were out of sight
and sound of the Atlanti& Ocean. You could
reach perhaps 300 of them by road. For the
. rest, the sea was the only roadway; or you
R could walk through the trees, over the

s barrens and bogs, trying always to keep|the

sea in sight most of the time. .Jxthe, qxeat
_majority of communities were phy&:auy‘as
isolated, as remote as they had’been |
centuries before.

I€ there had not been such tremendous, isolation:For
e a'long period of our histdry, the different dialects
that were brought by the settlers would hdve gradually become
sore snd, mork-silkes My ok fhe oiiainl differences in the
_spéech p£ people from different areas of the province would
eventually have disappeared, as through daily contact a
spedker £rom one avea affectad andther from”ancther drea.
What happened instdad was that the isolation preserved some
of -the original differences: : . k
Just as Newfoundland dialect has become more similaf . : .
... to the kind of Englishused by ‘other Canadians, so have the

different dlalecta “within Newfoundland become ‘more similar to

each other. Once again, it is because of the great reduction

in isolation. With inc) t ity, the opening up of

neu roads, ‘and the resettlement of many isolated communities,

we now have much riore contact Jwith people in other parts of




the province than we once did. Because of this, there are
now fewer‘differences in the speech of Newfoundlanders from
Gifferent areas of the province than there were fifty years
ago. However, language ‘habits change slowly, so it is often
snu possible for someone with a good ear for dialect to
tell‘what part of the province you:are from, and sometimes
even’ the pat!':vicular community;‘ simply by hearing you speak.

In spite of the fact that there are different dialects

'w1th1n the province, we are going to use the term 'Newfounaland

dialect' 'because these dxalects have many features in common,
and \because each is moze.sxmlar to the other_‘Newfomdland
ialects than it is to any dialect in any other part of Canada.
For example, it is probably true to say that the majority of
Newforndlanders have heard and used squish, duckish, vamps,
rodney, and flankers, whereas these words would be meaningless

to other Canadians who are unfamiliar with Newfoundland dialect.

Check Your Readlng 2

" 1. Give two reasons that there are different dialects ‘within

neufounénnm D=
2. Wny have these dialects become more similar in the last
half-century? - Lt

or Further Study and Thought
1E, ou have frierds in another part of Newfoundland, tell

“the, cliss Some_vays. in which thelr speech differs . from

yours. N %
2. Are you familiar with squish, duckish, vamps, rodn ey_, and.
flankers? Can you define f.heln?
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Using Dr. E.R. Seary's aml.].x Names of Newfoundlang, o O

attempt ¢ ta £ind,out Wihere your ancestors might have

oailed grcm. P

“Check in Dr. Seary's bagk & few nanes tha€ are common
in‘your area.  You |;|ay find'that your area was pre-
dominantly .settled.by péople from a particular aréa’of
England or' Ireland.

Put your sandwich in this gontainer so that
3 _the ants and mosquitoes won't get at. it.
:Lodge your sandwich -in this chummy where the

emmets and nippers won't get at it. .

How are these sentences alike? How are they different?

£ you examine them, you will see that while they expréss the
same 'idea, they.'do s6 With aifferent vocabularies. This TR,
N because they are wntten in two kinds of English--standard
English and NewFoundland dxalect, which is.one kind of non-
standard Engllsh ¢ » . / .
Standard Bngnsh fs ‘ang ¥ind of Engnsh that 'is ‘
normally referred to as 'proper English! or "correct English”, -/
There are differént forms of standard spoken English: For |
. “ewample, the standaxd English of England is ifferent from .’ ’.

the standard English of Canada.. If a student from England

) used’ tha: phrass ”Dropex.: iingnsh , he would be. thinking of a €
different form of English than you would if you used the .
satie phrase.. The greatest “nunber of differences betweerx he :
‘standard Erglish of England apd the standard English of

Canada occur in iation, but there are also a
; * ] . 1




fair nunber of differences in vocabulary, as in petrol and
gasoline, .m and truck, and 1ift-and elevator. .
Other Enqlish-?y:eakinq countries also have a standard

English which is somewhat dlfferent from other forms. The
standasdiBngiish of onescountry: fmustaliy accepted as a
standard form of English in gnothex country. For example, a

_speaker Of Capadian stardard English holidaying in Austfalia
Would not normally be considered to be using "incorrect" or
:anroper English”.. : .

In ‘this. pnit, e will he dealify With the standard

" English of ‘Canada. You come in Gontact with this kind of
"English.in‘the’ classroom, where your teachers use it and

x exéect you to do likewise, especially in writing. J\ystvas
it is the language of the classroom, so it is also. the
langbage of the church, of the courts, of business, of the
media, of government, and of many other institutions of
Canadiam society. Standard Canadian English is thé kind of

"'English. that Canadians, are 'cmgkin‘g of when they speak about
"proper English". ‘It is the kind of English commonly used.”
by ‘the educated and influential in Canadian éoéilety.

" Nonstandard English is any kind of English normally
thotight of as "improper English® or "ineotrect English".
Most English-speaking’ countries have many different varieties
of: nonstandard English, and the’ nonstandard dialects of one
country are often considered £6.be '!iném:"’reét English” in’
other countties as well. Canadahas many nonstandard
dlalects, but novhere'in our nation can'be foupd a more




aistinctive nonstandard, Language than Newfoundland dialect.
Thi§ is the language that you are pe;maps most - comfortable
with. It‘is probably the principal kind of English that Jou
‘ ise, "It_is'likely to be the language of your family,.of your
£riends, and, to a large extent, of your community. '

. If 'you are a speaker of nonstandard Newfoundlan;l
dialect, you may be wondering why your language is considered
"bad English" while other kinéf of Englith are considered
“good English®.. After all, why is it "cqrrdet" for the
British to refer to a truck as a-lorry, but "incorrect for

‘us to refer to a mosquito as a nip‘pler? If it is "good o
English” when the British pronounce darling' as dalling (to .
rhyme with appalling), why is it "bad English" when we
bronounce bread as. brid? Why is it more acceptable for
Americans of ‘the South to pronounce five with the i sounding
like ‘the ah that you hear in the dentIst's office (faﬂ),‘
than it is for us to pronounce five as foiv?

The rest of this unit deals witf Canadian standard’

English and Newfoundland dialect. It says that our dialect
is just as "good"™ as any other kind of, language. The major
purpose of a language is £o"communicate’ thoughts and feelings,
and our dialect doSs’ that e well e any. * (For example,
doesn't nipper communicate effectively the idea of a biting

mosquito?) - In spite of this, -most people consider

Newfoundland dialect to be "bad English". ' Wy "
pe " ; i



In Chaptér5 of this mnit, you will learn the reasons -

for this attitude and what influences it should “have on the
kind of English you should use in different sxtuatlons. But

first, in Chapters 2, 3, and 4, we will take a close loock at

Newfoundland vocabulary, pronunciation, and grammar,’

respectively.  Each will be shoun to be similar to that of
standard Bglish. in the vay that it has developed. Although
many believe that Newfoundland dialect is made up of "bad"
grammar, ahd "sloppy" or "lazy" pronunciations,. and has in
its vocabulary a lot of words that are hot. really words at
all, the rest of this unit shows that our vocabulary,

pronunciation; afd grammar are in no way "inferior": We

‘begin in the next chapter by examining Newfoundland

vocabulary.

Check Your Reading
T 2 Wnat is standard English?
,b)’ What' is Canadian standard Enqlxsh"
2: a) What is nonstahdard English? R
) Why is Newfoindland dialect:a kind of nonstandard
:E’.n‘glish? :
3. .What“does the title of this unit refer to?

For Further Study and Thought

1." From your experience; which is more similar-to Canadian

standard English--the standard English of the Unitéd
‘States or the standard English of England? Why do you

think this is so2 . <




2. would'you say that Australiah standard English is more
11ke Canadian standard Englls}& the. s:‘.mdard English . o
of England? Why do You think this is so? . 2.
3. 'Why ‘do jou think Canadian standard Engiish cf a century . vt

ago was more like the atandard Enqlxsh of England than

. g it 'is today? e o " i 3
K. mesidss  those given on page 128, what are some other
dxfferences in vocabilaty between. Canadian English and
the standard Bnglish- of England? . (See pages 11-13 of
Mastering Effective English for help.) ~
5. 1In Mark Twain's Huckleberry. Einn, read from "Well,. I
" don't know" in Chapter 14 to the end of the chapter.
This is a conversation between the negro Jim and his

young white friend;, Huck. Whose speech is more. ..

nonstandard? - ol o




Chapter 2
. Vocabulary L ! i
The story is told of the following conversation
/Between a tourist and a Newfoundlander: -
"What's that you are carrying?"
A starrigan."
“How do you spell that?"

Well, in summer I spells en out on'me back, .and
in winter I spells en out on me harse." -

! Not knowing that in Newfoundland dialect a starrigan
“is a stunted, weatherbeaten tree, and that spell means to
carry, the tourist learned little from his exchange with the
Newfoundlander, except possibly that Newfoundland has 4 quite
distinctive vocabul’nry.r = : : . =
As was noted in Chapter 1, the key factor in the

development of this unique vocabulary was isolation. Because -
communication with the ontside world was restricted, we

developed a vocabulary of our own. For the purpose of

discussion, this distinctive stock of words can be broken

down into four categories: . (1) words that can be traced in

some form to earlier use in Britain, but which arev now - . \
wholly or partially obsolete (i.e., no longer i use) in the

old country; (2) \;'ords that Newfoundlanders have invented;

(3) standard English words that have taken on new meanings

in Newfoundland; (4) corruptions of words in standard English.

We will examine each of these in turn., Incidentally, it is




\mlxkely that you will be familiar with all the Newfoundland

ords’ given in this chapter, because some of them may be used

in certain areas-of the province only."
2y . R
(1) Obsolete Words

Those who have, investigated the origins of Newfoundland

‘vocabulary have found that many of our words \existed in some

form in earlier British use, but have now become obsolete
e:&:ept in Newfoundland. ’l’he follbwing it a list of some ‘ot

these words:,

) o
angashox‘e (n.) -- a worthless fellow one to be
pitied
biver ‘(v.) == to shiver with cold
~ conkéibills (n.) == 'icicles
cromnic’ (n.) ‘== stunted, weatherbéaten tree; 8
synonynm. for s camg n
dout (v.) -- to extinguish.a fire 1
droke (n.) =- sloping valley between two hills .
duckish (adj.) 5~ mear EWilight Lo

empt (v.) -- empty

£irk (v.) -- to rummage about, to searcf;’ for
‘flankers (n.) -- sparks from a chimney o gl
fousty ‘(adj.) -- mouldy, spoiled -

glutoh (v.) == swallow

lop (n.) == wave, as in "There's a good lop on today."

The adjective is loppy.

lun (n.) -- a place of shelter from the elements
. >
mouch (v.) <~ to skip off from school
nesh (adj.) -- tender, sore, as in "I just hit me.
kne:

e and it's-some-nesh."
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. /
randy (n.) -- a ride, especially on a coaster or
sleigh "
tickle' (n.) -- a narrow passage of water
’ stog (v.) —="to stuff full ;
tole .(v.) -- to allure with bait /
vatfle (n.) -~ an armload L .
yarry (adj%) -- alert wide aiake, as in ™You|won't~
be so yarry tomorrow morning when

you got to get up and go to school.”

Firk, dauc, and fousty were used by Shakespeare (1564~
-1616) ; empt was used by Chaucer, who lived in the fourteenth .
‘Gentury. Lop was used as late as 1867 in'a TLondon newspaper,
Westminister Gazette. . Biver, stog, tole, and nesh were’also
used in-blder English, with meanings identical'or similar to
their meanings in Newfoundland. For example, biver meant "to
shake or-tremble." ]

Conkerbills and duckish wére used in Devonshire;’
yafflé, in Cornwall; yarry,'in Kent. -(Many Newfoundland
‘settlers emigrated -from these countries of England.) In
the late nineteenth’ century mouch was still being used in
the riorth of Ireland, and randy had been retaired in Scotland.’

Other ‘Newfoundldnd vords have a form that is slightly
different from'the older English word. Flankers comes from the
older-English word flanke, meaning "a spark"; glutch, from older
English gilch, fisening’ “to swallowe; angashore, Erom Trish

5
_aindeiseoir, meaning "unfortunate person"; and randy, from,

older English randon, denoting rapid and violent motion. ‘.
Some words are still used in Newfoundland in the

sense’ that they originally had in older English, whereas they

-
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now have a new meaning in standard English. - In other words,
it is the meaning of the word that ‘is obsolete, and fot thé
word itself. - For instance, in older Bnglish sguat meant "to
crush”, just as it does today for.the Newfoundlapder who
says, "He squat his finger." Likewise; maze originally
‘meant "to bewilder", whereas .in today's standard English it

means "an. intricate a of M In

land, however, one might still say, "What a racket! It's
3 . - ‘. L

_ enough to maze you."

(2) . Inventions . \ o .
‘Many of our distinctive words did not oriqin)te‘in s;i_:axn, .

' but in our own province. #e ave ‘Lnvented many words; many of
which are related to the activities in which wé have traditionally
been éngaged. . From the fishery, for example, come such terms as
leggies and rounders (ssail, unsplit cod), ‘suiker (a barely
submerged rock), trunkhole (the hole through which fish offal
is thrown in-a Eishinq stage), puddick (codfish Stomach), y

grumpheads (the posts on a wharf for tying up boats), and

caplin-scull. (the appearance of caplin inshore, usually in

Juie). . . - %
From the-sealing industry came jowler (a successful séaling
" captain), sculp (to.separaté the skin and fat of a seal from

its carcass), bobbin'-hole (the ice-hole through.which seals

come up' to feed their young), scunner (the man who directs the
dealing ship from the barrel), sun-hound (an illusory sun seen
. - . -

when on the ice), and highliner (captain to be first in port

with a full load of 'seals). And, of course, there are the



& £ na.\r/\es applied to seals, such as harp, hood, whltecuat,

" raggedz—]acket, and bedlamer.
To describe the fidtural ‘world around them our

| forefathers created such words. and phrasés as battxcattex‘s
(ice fozmed along the seashote), frankum (haxdened ‘rosin.of

£ir tree), dﬂ_ (ox dwigh) (a slight rainfall or ‘smowfall),

pissabed (dandelion), sish ice (new or.thin ice), rafted ice

-7 ldce piled in layers by pressure of sea and story), growler

a Iaxge dake of ice like a small mebexq) . slob ice (ice

broken into laige pans), glitter (silver thaw) Stickleass

(Atlantic black-legged kitiwake), tur (common Atlantic marre),
bull-bird (Common Dovekie):, beachy-bird' (Spotted Sandpiper)
stearin' (Northern Common Tern), and twillick (Greater Yellow
‘Legs) " . ‘ B ” : E <
© 7. Other inventions include brin-bag (a-coarse sack. for

carrying vegetables, etc.), rodk .(havinga bad  smé1l), cratky

(a $mall dog), figay duff (pudding withisome fruif), splits
(slivers of wood ‘used “For kindling) , and ‘spudgle (container °
for bailing a small boat). "’ L
(q)%, Words. with New or Altered Meanings - : -
\ e Newfoundland vocabulagy contains a number of words' that

are part of the vocabulary of standard English but ‘are used in

new wa&a in this Province. The unique meaning off ome of these

-words ‘is given below: ' g,

abroad (adv.) -2 apart, a5 in "Her shoe came abroad."

LR catr (n.) -- sled for hauling. wood i
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T oy, civil (adj.) --'calm, quiet, as in "It's a
P ; day today."
cuff (n.) - mitten- \
cod (v.) -- trick, as in "He's ‘trying to cod you."

ntrary, hard to please, as .in

crooked. (adj.).
- ou're some crooked this motning.”

. . head (n)) -~ a most unusual occurrénce, as in "That's
oy G Sy Ly © the head! I mever 'seen the like.o' dat
’ - . before ™

- find (v.) == L9 feel pain in, as in;"ﬂe‘finds nis

gaze (n.).-- a hiding place from wh).ch 'to shoot sea-
- birds and other game
2 lead’ (n.) -- passage of open water in an-icefield N
poisod (v.) -- to greatly annoy, as in "There's some
lot o' sports on television. It

enough to poison you."

) steady (n.) -- that part of a river that widens untu
there is no perceptible current
. \redch_(n.) s~ alternative for tickle
Uiindind 5% meries ok iconnected tickias :
ST scoft (ma) - a big meal
. Scuff- (n.) -- a dance, as in "Let's have a scuff."
sound (n.) -z a small:bay,’ large harbour, or long and
R .. narxow tickle P
stout  (n.) - a large fly

(4) Corruptions of Stam‘lard E.nqhsh Words . '

There are fever vords in this category than in either

of the first three categories. Some examples ar -outport
motor { board motor) , -ups 1 (obs: ), flatform

(platfozm), swile (seal), braffus (breakfast). rmese' corrupted

words often developed because the standard English word was npt




|
/
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Check Your Reading.

'For Further Study and Thought

) g | \
‘seen ir’ print, but only heard. Not haying heard the word
csrrectly, speakers created-a new word made up of already .
famlllar words: For examples outboard/became outport, a

word aliéady in.frequent use.: This W%s |repeated and passed

on to other speakers, who-also said ohtgort motor

Into what four categories can Newfoundland words. be
! @ivided? 'Give examples of words |belohging to each

category.

1. 'Of the words invented by uewfoﬁnda,—ide}%, Dr. George Story
"of ‘Memorial University has said, ["These words range over

the whole field of Newfoundland life and embody the experi-

ence of living on. the Island in vivid and forceful ‘terms."

What invented words do you consider vivid and forceful?

' 2. “Read Ray Guy's essay "Randying” in'|That Far Greater Ba

in which he describes the "delights! of a randy on a

coaster.

words given in this chapter are |you familiar. with?

3. '(a) 'Approximately what percentage oi the' Newfoundland

(b)" . In your particular Newfoundland ri:.alect, do any of
these words have a different meaiunq than the ones'
given? ‘

“(c)*, Do ‘any ;f the words have a diffeTent forn or

| pronunciation in your dialect? {For instance,

|

perhaps you say ballycatteérs or baddycatters

" instead of battycatters.)
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4. Write a story using as many Nswfouﬁdland gialect words
as possible. Read your story to the, class. (Remember

Qe

coherence in your attempt to use a large number of -

that good writing is coherent. Do’ not ‘Sacr:

Newfoundland words.) : ; 5.

- Keeping in mind the four categories of-words that have

just been di.:;cl;ssevd, let us now examine some common ‘attitudes’
to Newfoundland' vocabulary to see if they are valid: Many,
people think that Newfoundland words are not as “tgood® as
standard English words. In fact, ve- ‘have’ seen that’a fair

number of our words were standard English words at one time.

" some of them, such as firk, dout, fousty, and empt, were used

by two of thé greatest writers ever to use the English
Language, " Shakespeare and Chaucer. These are, of course, the
| words in the first category, the obsolete words. ‘Thete
disappeared from British usage but were retained in Newfound=
' land because our British settlers, having littlé contact with
the homeland, had no way of knowing ‘they were no longer used.
Pethaps, many of these words would have been kept in
ust In. Newfousdiand. anyway, for.our- Sorefathiars Ho-doubt. Found

. them useful to describe their way. of life. It is‘easy to see

“why such words as lop, andashore, yaffle and tickle remained
as_part of our lanquage—-‘they were useful’ words, £o flshermen.

‘. Perhaps lun was kept in use because of ‘the ficklenessiof our

. weather. - To- have given our coves and harbours such names &

Heart's Delight, Heart‘s Content, Heart's Deslxe, Happy




A Aéventure, Famish Gut, Comb-By-Chance, ’Seldom-Come-By, and
Bushthrough, our ancestors must have been a lively, spirited
group endoved with optimism and T pebp1e, randy
(which you will remember denoted. rapid. and violent motion in
otder Tnglish) was a word whick compleménted this spirit of fun
"too well to be abandoned. For various reasons, Newfoundland
dialect held on to some words which disappeared in Britain.

. . In(som:; cases, Canadian s'tanda;‘l English has done‘a
similar thing. An example is.the use of 'I quess to mean

‘11 'suppose'. This usage has been lost in Bntam, but is
retained in Canada. ‘Likewise, fn elost mglish, bug referred
to any insect, and ‘this meaning is still in wuse in Canada. .
‘However, in England bug now refers to the bedbug only.  Thus,
we see that in retaining Qords that have become obsolete in
Britain, Newfoundland dialect has followed a development that
is not tod much different from that of Canadian standard
English. - B " w

similarly, the invention ‘of new words is not something
that ‘has happened only in Newfoundland ialect. In the creation

of such vords as puddick, rounders, battycatters and cracky, + v

our language has made the natural pxdgmssién.that all

" . languages do. Like the human body which is contihually
building new cells, a language is continually-adding new words.
A language which does not 'prodiice’ new, words ‘grows stale and
staghant; new words revitalize a. language and \iemonstrate its - -
adaptability to changing circumstances. ‘The constant adaition

of new words to standard English can be seen in the, fact that
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. 44 . i P
© HWebster's-New-Collegiate Dictionary has 22,000 words that

. were not entered in Webster Third New” Intefnational

Dictionary, published justtwelve years earlier.

Before g word is added to a language, there are three

) requirements. which must be met: first, a need .for a new word;:
second, an inventive ‘person: third, a group of sp,eakex}s to
adopt the new word and use/lt. When settlers came to
Newfoundland they were.in a new envlronment and needed new
words to'describe it. This is how many of our xnventlons

. came about. 'The séal fishery was a new experience, and
through it arose such words as sculp, scunner; bedlamer, and

jowler. Likewise, a changing werld has brought to standard

English such new words and phraﬁes as Egle, hassle, Eunk

rock, hijack, untluht, Afro, ¥ hang-up, and freak out.
" Just'as adding words is a natural development in a -

o & o=
hnguaqe, so 'is giving new meanmqs to old ones. RAs'a matter

of fact, a wbra may uhdefgo quite a iignificaht. change im its
meaning over a long period of ‘time. . For instance, in older
] English, ainister meant "servait’, meat referred to any kind -
. of food, and pretty meant "sly". Change in the meaning of
words is still occufring in standard English. For example,
in has recently come to mean (in addition to its other meanings)
fashionable or trendy, ‘as.in "It's the in'tHing'to do."  Into
5 is now used to mean "involved with or ix@ges:ed in" as in
' ’"I'm really into.Newfoundland literature right now." We have
already seen that .this natural progresslon of language has

-also occurred in Newfmlndland dlalect in such. words as teadx,
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poison, and

in our province.

i1, all of which have taken on mew meanings
The retention Gf obsolete words,” the formation of new
ones, and he' development of new neanings for others have .all
occtrred in both standard English ‘and Newfoundland dialect.
Flnally, let us examine the fourth category, corruptions of
e rad in standard Eriguiaki,. Remsibar HHAL Hiess Worah sonetines
developed because they wee not seen on the printed page, but
“heard only. Becausé they were not heard properly, new words '
were created from them which contained familiaf words or’
word-parts. For example, Elatiuxm became flatforn because flat
vas a familiar word, T the same way, obstreperous, meam.ng
"unruly" or- "aggressively noisy", became upstragless. tou wiil-
notice that in each of these cases, the new word is perhaps

more closely lirked to the intended meaning than the original

word is.’ After all, a_platform is flat, and upstrapless does

~ somehow seem to convey the idea of defiance and unruliness.
Once again, we can £ind examples in standard English

of words beiné formed by the same process. For exanple,
hangnail was originally gnail, but because it refers to a
bit of skin that l:;ﬂgs_ loose at the side of a fingernail, the
word eventually became Hangn il. Likewise, helpmate was at.
one time helpmeet. Since the word refers to a companion.or
helper, the part mate seemed to suit the meaning more .
effectively than meet. The result is the new word helpmate.”
(Helprieet is still used, but helpmate is much more common.),




Check Your Reading s
1. In what ways has Newfoundland-vocabulary developed along
" the same lines as the vocabulary of standard English?
2, Why were words that becane obsolete in Britain.kept in
use in Newfoundland?
3. Why does a language continually add new words?
4. Using an.exampia; explain‘how'a word bécomes corripted

and takes on a new form.

For Further Study and ’l‘ho%ght 5

1. look at'a detailed map of Newfoudland. In addition to
those given in this chapter, what otler intetenunq plgg
names can you fina?

2. (a)  Read "Creation of Words" on pages 9-11 of Mastering

\ Effective English for more on how words are added to

) a language. # 1 .
©° Read "Changes in. Meaning" on page 7 of nastexing.

"Effective’ English zor more-infornation on how words

change meaning.

3. From which' field of human endeavor did most of the 22,000
“new words in Webster's New Collegiate Dictionary probably
come -- business, art, science, or politics? Why? .

o What 8o theiner sEandaxd English.words 1istedon page 141

méan? :

Are popular- “towards land vocabulary

valid? -Two main arguments can be given to show that Newfound- -

land words are not "inferior" to standard English words.  The

%
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fifst is that an investigation of how languages. change shows
that much of our distinctive vocabulary developed in the same
way as the vocabulary of standard English. I}\ both kinds of
English, new words have been added, other words have been

given new meanings, and through mispronunciation some words

p ’
" have been changed into new forms. Likewise, where Newfoundland

dialect ‘has retained some words that have become obsolete in.
Britain, standard banadiag English has re:aine\d obsclet; usages
of certain words. 2T 3 .

; To derive the second and more ifportant . argument, we
have to remember that the main reason we use language is to
communicate thoughts and feelings. TIf ‘this is so, then the
clain that Newfoundland words are "inferfdr" does mot hold up.
The obséleté words, the. new ones, ‘the nev mebnings, and the
corruptions are all part of our language because they have

helped us to communicate effectively about the things that are

important to us. For example, the new words and new meanings

have given us ways of speaking about new experiences or

describing old ones more effectively.  The obsolete words were

“retained partly because we found them to be still useful and

expressive/in ‘our new environment. Our corruptions often
turned out to be better suited to the intended meaniné than ~
the, oridinal words. '

In all of these ways, Newfoundland dialect has developed
a vocabulary that‘communicateSAeffeccively‘v Just ‘as. standard
English has words' such as cantankgrohs and moan which seem to

express the intended meaning particularly well, Newfoundland
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; dialect has words whose expressiveness cannot be denied, siich
as walloperdovn (vigorous dancing)’./ tongue-bangin' (scolding),
squabby (soft), and w or slur (to look at sideways in a
sly fashi(;n). If the ‘purp'ese‘of language is to communicat‘e,
i who i5 to discredit these Newfoundland words as "inferior
mouch, 'stog, simker; puddick, growier, cracky, upstrapless?
Both' standard English and Newfoundland di’alectvenable‘
their speakers to express themselves clearly, precisely, and N\
effectively. Their words should'not be- thought, of |as reorrect”
: or "incorrect", but as dlfferent words that developed to a
iarge extént lidependently, of each other in differsnt localities
and under differeént conditions. It is likely ‘that those who
consider-our vocabulary to be "inferior" have not considered
. oiir language in terms of how well it accomplishes the

fundamental aim of all languages--communication.

Check Your Reading . | , i e
1. How have the words in each of tHe four categories. discussed

in this chapter enabled ‘us to communicate more effectively?

For Further Study-and Thought - -

1. (a) How many of the following Newfoundland words and

phrases can you define?

&«
bough-wiffin (n.)

streel (n.)
blasty. bough (n.) 8 blear out (v.) L
tabbety  (adj.) ©. - prise (v.)

N woodjack - (n.) . "bogie (n.)

cuddy (n.) jannies (n.) . .




(b

{a

iy
chinch (v.)
jinker (n.)
mug-up (n.)
slew around- (v.)

rauny (adjy)
rhyme off (v.)

__smatchy (ddj-)

rampse or rompse (v.)
vamps ‘(n,)

_smellers (n.):
Choose 'the ‘one word in this list which'you cohsider .

to be most vivid and co’l‘orful

-lounder (v:)

helf (n.)

up-along fadv.)
catch over (v.)
scote. (v.)

swig (n. and'wv.T.

.whore's eggs (n.)

yes-ma'ams (n.)
scrunchins - (n.)

/

Compare your:choice

with the choices of your classmates. . )

‘expressions are you $amiliar with?

-in your bare buff ..
in a‘crump ¢ ‘
to come' to your taps
pog-auger ‘days -

to fuss for yourself
till Tib's Eve

all in &lings

to have ructions

to know someone all to pieces

to sing out .to someone

 How many: of the following similes:and lother

a’good - few (or a nice few)

' to drive works

by (be) rights
“to do something ‘the oice
the ‘proper ting (thing),
to get a lacin'

in the fat ‘(as used by Sealers).

Don't make strange.

i




Long may your big be araw;
Let'ef go for the gullies.
: .. Dar 'tis and can't{be no tisser.

.as busy as a nailer
" & as white as the driven smow = '
as dark as pitch :
as' deaf as a haddock e [z
as’ignorant ds a pig - - e
+ . as old as Buckley's goat .
as slow as cold molasses '
like a bir€h broom in the fits.
as stiff as a poker ' i

M (B) Of all these expressions, which in.your view is most
vivia? <
A e

3. In Newfoundland we have.unique ways of addxe}s'%people.

For example, we might say "What time is.it, buddy?"

/However buday would not'be used to address any person.
First, we would not use it if we were speaking to' a
.. female. Second, it is highly unlikely that we would use ~
it to address a senior citizen. Third, we would be more
1 likely to use buddy if we were speaking to someone we
didn't know than £o someone we did know. These are all

restrictions on the use of buddy as a term of address.

.. Whom would you address with each of the following:
skipper, cocky, my duck, my son, my dear, b'y, -maid?
4. ‘Think of the people with whose names you use uncle and g
aunt, and ci—.en show that these words are used in a ‘unique

way in/Newfoundland.




Uncle Mcs v Mr. Russell clea:ly show “how he feels s - - "7

s about Newfoundland vocabulary. % 5

The fo_l_lowing 15 a comment on the obsolete words in

“Newfoundland dialect:’ "Thesé are. vigorous, colorful,

pl -sounding words a{-m lard- language’ is pooret

v{ichoue‘thm (pr. ‘L1oyd‘ Brown, Memorial Unive:s).ty)

Do you aqree or diisy with thls e ~¥hy?
. e g




~  Chapter 3

Pronunciation o

In this chapter we will ‘be 1ooking% the ‘differences
in pronunéiat_ion betweens Newfoundland dialect and standard :
Canadian English. ‘As a background to this, we will first
exanine in more detail something, that vas briefly mentioned
earlier. 'In Chaptér 1, you learned of the different forms of
standard ‘English indifferent count;ies'. You were told that
standard Canadian English _and the standard English of Sn\gyland
are nore different.in pronunciation than in Vocabulary or
grammar. We will now explore two of these differences in
pronunciation.

5o Gven Ehe noat Gasusl Listenet) e GF.LHE oRE .

noticeable differences lies in the pronunciation of such.words

as .ask, path,’ aunt, dance, and romance.. The English pronounce
Cine % in ehess: orde a8 Gansalahe prendunee the & 45 gy 10h
the othex hand, Canadisns proiounce ask, path, etc., using the
4 of tap. Say each of e abava woras: aediia commonlybe:
" pronounced in England and Canada:. :

A second important difference lies in the pronunciation
of I in such words as far and darling. Most of the. British'do
not' promounce the. Tiat 411 whey Lt:comestin £indl position; as
in ‘far, or middle position; s in darling. (They do pronounce
the: r.in initial position, as in rat.) For example, darling
is pronpunced ‘as ‘i£ it Werd-spalled dawling, while  faF in
British specch. sounds like the'Eirst syllable of father, with

_ (.vg\,




"or final position.

no trace 6f the r sound. In Standard Canadian English, of

course, the r is promounced vhether it is in initial, middle,

. From these two di .in iations, a

cowle of points can be made. The first thing to be noticed

is that although theyBritish spesker and the Canadian speaker
pronounce words differently, neither set of pronunciations is
thought. to be "incorrect™.. Both have universal ;ccep‘ta‘nce in

the English-speaking world. For instance, an English tourist

‘in Canada who prom:unced darl:mg as dawling. would not be said

to have mspronnunced the word. ‘Two groups of pecple may

5 pzonouncéwords d.\ffetently without either beinq considered

_"incorrect". . This point - has been made to demonstrate that

iations in £ land dialect cannot logically be

termed "lazy" or "sloppy" simply because they are different

£ron those of Canadian standard English. - ‘
The - second point that can b.e made from the comparison

OF British and Canadian pronunciations is that each set of

prosmeiations follows & rejular.system. :'Ths word systenm

here denctes that words are pronounced according. to certain. £

regular pa’f\ems. For instance,- the British pronounce all

words: such as far and darling without the r. They do not,

for example, say far vith an r and car vithout an r. In. .

other words, there. is regularity in their pronunciation -of
the r. Canadians are alsq systematic'in their pronunciation.
They pronounce the r whether it occlirs at the beginning or

end of aword, or in the middle.




. I ve look at some common promunciations in
Newfoundland dialect, we will see. that they are just as”
regular and syste'n}a;ic as the prontnciations in standard
British or Canadian English. For ‘examplé, just as the
British reqularly pronounce the a ir romance and dance

with the same vowel sound as we use in top, so speakers

of some Newfoundland dialects regularly pronourice an ©
before an r as an a. Thus we hive faity, starm, tarment, '

harse, etc. ‘imilarly, in some Newfoundland dialects, the

E cash has the long' vowel Lpund‘ of cake, rather than
the “short vowel ‘sound of can, which is thé sound other

Canadians use. All similar words, such’ as dash, lash, and

"‘ash, are’ alsé pronounced with the'long vowel sound.
- . ‘

Regularity of promunciation in Newfoundland dialect
can also be seen in the following:. divil (devil), yillow

(yellow), chickers (checkers), bint  (bent), git (get), bist

(best), yit (yet). Other Canadians pronounce the'e of devil,:
yellow, etc. as —eh, of course, but we can see here that

2
speakers of some d -dialects ce the e in

these words the same as the i of tip is pronounced. These
speakers also pronoince meagt as brist, ‘bread as brid, ahd
said as sid, because the ea of breast and bread; and the gi
of 5aid represent the same sound as the e of devil.

It is clear that Newfoundlanders pronounce e
according to a reqular system, just as other Canadians dont,
In some cases, our pronunciations are even more reéqular than

those of other Canadians. -For example, in some Newfoundland
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‘alalects, foot, food, broom, good, boot,

all pronounced with the short vowel so\xnd dsed 4n foot, .. .
vhereas in'standard Enqhéh the ,00 in fdot and good is B
pronounced with the short vowel sound, while in food,broom,

boot, -room and, roof, ‘it is pronounced with a lonq ‘vowel
sound. - - at 5 B

s y vFrom the examples qlven, it LS obvmus that there 15
an order underlying pronunciation in Newfoundland aialect.

It is not different from the px‘on\mcla\:lon of other. Canad‘ians

in a haphazard way. It 'is different in a systematic way,” and™-

“thus éannot'logically. be called "lazy" or "sloppy™ Later in-

_the evidence against its logicality. .

Check Your Reading

o . -~ .
1. Give one example of a difference in standard Canadian and®

standard British pronunciation.  Which pronunciation ‘is

considered "correct"? k ‘ .

2. What is'meant by "system".or "regularity” in pronunciation?

'3.. Give an example of a set of Newfoundland prcnunclatlons in

which Iegularlty is evident. Pomt out the regularlty.

Por Further Study and Thought o

1. Pronounce. the following sets of words: '(a) oil,.boil,

y noise, point; (b) cdlm,’ palm. Does your pronunciation - !
differ from standard Canadian English'pronunciation? . f
2.’ How do most Néwfoundl;nders pronounce f‘xr_st, round, gﬂ',‘
| lost, and’end? After you have inswered this question,’

£il1 in fhe blénks in the following promunciation 'rule:




source of such words as besid
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When or comes-at the end‘of a word and is
preceded by another + the ar - “'is not
pronoynced, . - B o .

3:. Dr. Gegrge Story of Merorial University sayss - "The
local dialects have sound systems of their own, just as ¢
.regular, just ‘as \miform and ]ust as correct as that of .

*standard English." Do you agree? ' :

In addition to being regular and systematic, '

iation in land dialect bears resemblance to

older English. For example, in some Newfoundland aialects, .

.‘speak and break, dway and tea, none and o oy fee1 and mi1l

are rhyming words, and h_l and bye ax:e hémonyms, just as
they were in older English. - our. present pxo,nunclatl.ons were
considered "correct” hundreds of years ago, but because'
standard English pronunciations have changed, they are now
considered "incorrect'. ' This shows that there is nothing
vlnherently wrong with our pronunciations; they have just
gone out of style in standard Enghsh. _ ¥ %
By in Newfoundland dialéct is sometimes bronounced as~
)'E( This is the 0ld pronunciation of the.word, and is the

By .
-behind, and before. For

'r'n-_xstance, beside was originally 'by (be) the side of' and

later became shortened to beside.  (YQu will notice that
sometimes a speaker of Newfoundland dialect will say by, and
other times, be’’-This may at first seem to be an irregularity ~

in our pronunciation. “However, a closer examination will show
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the accepted pronunciation in standard Enql:.sh. However,

that'there is regularity once again, for be, is used in
Ststressed posttion ARd By in stressed position, as in this
sentence: "I was be the fence when She walked by." Can

you imagine Qayidg,’"x was by the fence when she walked be?"

It is not likely that you can, for this would mean breaking

the rule thatwe unconsciously follow when we use lgy_\:;r‘b_e,
This rule tells ‘us that be cannat be used in strebsed [;ositian )

Our pronunciation of -in ng on verbs also has its roots

in older English. (We 9 walking as walkin', trouting

as troutin', eating as eatin', and so-on. . This -ing ‘ending’

was pronounced as in' in older English as well: ‘The present
standard pronunciation developed later because many people,
oveily conscious Of pronouncing words correctly, mistakenly
pronounced the g just because it was “part of the spelling.
This is what *linguists (ii‘ngpiscs study human speech, both
bast and present) call a "spelling pronunciation”. “(Today,

as

i h in and’ genwal
you may_ $ hear n and gunwale
they are spelled, even though the accepted pronunclation of

each is bosun and gun) nel ) The mispronunciation of the -ing Y

ending of verbs was so widespread that eventually it became

N

many Ne;lfcundlénders retain the older pronunciation, and the

g remains silent. * h

Another sound which results fxom a spelllng pronunci—

atum is the th of fsuch words as ‘theme and 'theater: These

words with'a th spelling were borrowed from Latin-and French.

" The th was pronouriced as a t in Latin’and Frerich, and it was




with this sound that the vords came into English. In-the
fourteenth century, when these words were first recorded in:
m;gush, théy were spelled two ways, with th or t, the latter
reflecting the ‘actual pronunciation. However, the spelling
th eventually prevailed, and with it came the spelling
brohunsiation that Ls tised todays Only a few words, such as

Thomas “snd Thames; escaped this spelling pronunciation. In

Newfourldland dialect, the é of theme and theater is still
proncunced as. t, giving' us [teme and teater. (Incidentally,
th in the French lanquage is still pronounced as’ 1f it were
‘just at.)

In N‘ewfoundland dialect, th is not always pronounced
‘as t, however. -Sometimes we use thé d sound. For example,
we say dere (there), dis (this), and dén (then), instead of
tere, tis, and ten. To understand why, we need to look more -
closely at how th is pronounced in standard English. It will
perhaps, surprise ;rou to learn that the th so\ind‘ in theme is
Hot the sk 58 e th sound in ﬂ\ﬂfg.’ The| first is a
devoiced sound, while the second is voiced.. A voiced sound

is produced by vibrating the vocal.cords, whereas a devoiced

" sound is produced without this vibration., You will

this better if you begin to say theme but hold on the.th )
sound, at the same time placing your fingers on"your throat. -
Next begin to say there and hold on thé th sound, again
placinq your fingers against your throat. This time you will

feel your vocal cords vl.bratinq. You feel no sensation in _

your fingers when you say the th of theme.
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T T

Following the same procéss

will realize that t is a devoiced. sound and d is a voiced

sound, ‘Thus you can see once agaim the regularity in-our
pronunciation. When the Eg'm- a word is devoiced (as in
theme), we sul’astitute‘anct’he: dévoiced sound, the t; when the
thoin'a word is voiced (as in there), we substitute another

voiced sound the d. - We dc not snbstl.tute a voiced. so\md for

a devoiced sound, of vice versa. - This is why it is.impossible

£or 145, 65 LEAGIHE ouEselves. Baying adne (tHews) jor:bare (ihars) |

It also explains why we say dy for thy, but ty for thigh!

In some Newfoundland dialects, t in.middle or final
position is proncunced as £ or y. The speakers of these .
dialects do rot say breed (breathe) .or bat (bath); instead
they say breave and baf. Again there is regularity,/ for £
is ‘a devoiced sound, and v is a voiced sound. ‘Thus, whenever
th is devoiced, f is ‘substifuded, and whensver th is voiced,
v-is substituted. o \ ' ) i ' :

- In Chapter 2, you learned that some Newfoundland words
were formed in the same way as some standard English words.
For ihistance, upstrapless in Newfoundland dialest and hangnail
in standard English were both formed by corrupting existing
wotds. Likewise, some Newfoundland pronunciations have,_

deyeloped in thé same way as some standard English pronunci-

ations. : 5

For i , the posing (or ing around) of

suunds has occurred in both vanet es of Enql:.sh. In

Newfoundland, the‘asp tree is usually called .t a aps, and
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crispy and signal are in some disieéts pronounced ¢ripsy and
singal. “In standard English, bird and third were brid and
thrid before sounds were trarsposed. Hapsl became hasp in
‘standard English, although we in Newfoundland still retain
the ;(;ﬁginal pronunciation. We still speak of "hapsing up
our coats." » ! ,ﬁ
Transposition of sounds is still happening today. Tt

is not unusual to hear even a speaker of standard English say

hunderd, pernounce, and interduce. . _-

Bnother process that has affected pronunciations in
both Newfoundland dialect and standard English is the changing
or addifg of sounds iA certain words. These words usually.
have awkward or difficult sound combinations. In sca'nd‘ard
English, cupboard was Griginally pronounced as a combination
of cup and board, but because the p'and b sounds are a Iittle
al#Pidule to pit together, the pronuncintion cubberd devéloped.
The same thing is happening when something is pronounced
sompthing and warmth is promounced Warmpth.

In Newfoundland, we sometimes add and change sounds in

forming. a plural when the plural results in an ‘awkward .

combination of consonants with no vowdl; such as -sts or -sks.

' Thus' we say desses \(desks), blasses (blasts), asses (asks),
and posses (posts). Notice that,we substitute the -uh sdund
(represented by the letter e) for the k or t to make. the words

less difficult to say.




Check Your Reading
1. Using an example, show that some pronunciations in
Newfoundland dialect can be traced to older English.
2. (a) Using an example, \ten what is meant by spelling
pronunciation. '
b} What type of person’is likely to mike this ki
of error? :
3. (a) Define voiced sound~and Gevoiced sound,
(b) How can 6ne’ tell whether a sound is voiced or
devoiced?
() Whysdo Newfoundlanders say fadom (fathom) instead of
AT
fatom? ting (thing) rather than ding?
4. Using an example.for each, show that transposition of
sounds has occurred in both standard English and Newfound-

land dialect. -

‘5. Using examples, show that changing or aaamq of sounds has’

affected pronunciation in. both standard English and
. Newfoundland dialect. o, y
' N
For Further Study and Thought

1. (a) Explain the rule underlying’the choice of me of.my in

the following sentences:

I puts on me coat to go outdoors.

That's my coat, not’yours. g
® :

Explain the rule underlying the choice of yuh or your
in the following sentences: 2
Are you going to put on yuh coat. It's cold outdoors.

Give me your coat, not Mike's. .~




2. “Explain what might cause thefollowing' mispronunciation:

I-have eating my dinner.
With the background information of this chapter in
mind, we can now E);amine the question-"Is Newfoundland
dialéct pronunciation 'inferior' to’standaxd English
pronunciation?" First, the fact that it is different does
+'not necessarily make it "inferior'. Second, our pronunci-
atidns follow regular patterns, just as the pronunciations
of standard English do‘. When we make.a pronunciation such
as divil, we' are not making ignorant violations of a standard ,
English pronunciation rule; instead, we are’following our own
rule, Third,” some of our’pronunciations are acfually standara
prnnunciati;ons from an earlier time. Fourth, the processes at
work in-our dialect, such as transposing sounds, have also
affected standard English pronunciations, -All of these

considerations indicate ‘that our iation is nots'inferior".

Linguists agreethat our pronunciation is just as "good"
" as that of any kind of English. Dr. George Story of Memorial ~
University reached the following conclusions-aftex studying
Newfoundland language: - .
. . though different in many respects from

standard lapguage, Newfoundland dialects are
far' from deserving the disapproval they

receive. . They are marked by a quite g :
striking regularity and uniformity of their
own.

Consider, for example, dialect pronunciauon
Different it certainly is from standard pronunci-
ation, but not for that reason incorrect. It has
its own, 'sound. laws', falling in regular and
recurrent pattezns.



Check Your 'Reading- )
1. What arguments can be given to .refute “the idea that

land pr ation is "inferior"?

For Further Study ‘and Thought .

.

1.. Read Ray Guy's "The Tourists Are-Coming! The Tourists

Are Coming!" in You May Know Them as Sea Urchins, Ma'am. = ~

/
This essay is a look a land”

pronunciation.
2.. The following are quotations from West Somerset, England
in 1905: f :
© (a) . Maister zend me down t'.ax' 'er to plase to len’ im

" atpper nif you'd a got other one. .
(b) WMother zess you must let hei hab 'n again to onck,
tcause heér an't a-got nother-nother. )

Bs a Newfoundlander, what do'you find interesting about

these sentences?’ i -

t- v S b ¢




Chapter-4
Grammar 3 5 %2

Before we look at some examples of differences in

- the of English and a dialect,

let us make sure that we know what grammar means. Grammar

is the unconscious knowledge we all have about our language;

this knowledge tells us-how to use words to express a

meaning. Thus, we would never say, "O'clock I married-to '

five got at"'because we.know that these words do ‘not express

any meaning w}he'n used together in this way. As children, we -

learned ‘the grammar of our language by listening to others
and aibating then! Becadse:of tilsy ve Fnowihat, there are
only two possible ways in which these words can be combind
'in a meaningful way: ,"I got married ‘at five:o'clock” and
"At five o'clock I got married.” - -

What we learned as children also makes- it easy for .

uE to supply the missing words in the sentences below. 3

That pole is twenty feet high.
The . ©of that pole is twenty feet.
She is a beautiful woman. . X
She, is a woman of 4
©  He is speaking to the policeman.
He to the policeman an hour ago.

‘Defined more specifically, grammar is our knowledge
of our language and tells us (1) the order which words may
Saieiin & Gantende; sad (), Hhie way & word chianges Whns (Gt

~



43 From beautiful .to’beanty) when it is used in different
positions in a sentence or changes its function. )
. Every language has a Giffeent grammar. ue"can take.
" wsichyand English as an example m show that this-is so..
(If you do not know Ptench, you Hlll have I‘.o ramember \‘_hat

verte is French for "green” and poite is French for ~aooz:

in order to understand the following discussion.) "Green | .
door" ‘in French would be porte. verte. From this can be

seen_one, difference in English and French grammar. In the
" ‘English phrase the adjective comes P - noun, whereas
in the Fidlén bhrase the opposite is true. ' We would not say
"door green" because according. to English grammatfcal rules,
the order of words is first the adjective and then the noun.
_However, one grammatical rule of ;rer_:ch says that ‘an adjective
of coloxr (such as green) always comes afte’r the noun.
- Different kinds of English have different grammars as
well. One aifference in the grammar of standard English and

the gfammar of Newfoundland dialect is illustrated in the

following sentences: E -

-Standard English: She just got out of the hospital,
but.she still looks sick in'spite
of that.

Newfc;unﬂund‘dinlectr She just got out of the

i hospital, but she still looks
sick even so.

- ° .
!

The only difference in\these two'sentences is ‘at the end.
Whereas the standard Engl:.sh sentence-uses in gite of that,

the Newfoundland dialect sentence uses even so. Of course,
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the words even and so are used in standard English, but they
are not 'used in this prtiolatySribr dE the endotia santehoes
o One of the reasons that i ‘grammar is. different from
t:hat of standard English is that we i;ave retained some
grammatical features from plder English. - Even so is an example
of ‘this. It was used by Chaucer, the greatest literary -figure
of the, fourteanth century. . Similarly, so do '(as in "I'm:coming
down to :supper tomorrow evening.". "Yes, so do.") was used by
Shakespeare.’ There are many other retentions from older nglish,

such as We'mg(and also he'm, she'm, you'm, -and they'm), as in

"We'm all ready:to_go"; andthee; meaning "you' in "What'

wrong' with thee?

Also 6riginating in older times is the distinction-

2 &
between you and ye in our dialect. In today's standard English,

you is both singular and plural. For example, in the sentence,

" "Billy, did you brush your teeth?" you refers to one person,

whereas in the sentence "Did you stidy together? you

" obviously refers to two or more people. However, in some

Newfoundland dialects at least, you is'used to refer to one

person, while ye refers to two or more.  (Thus we have "Billy,

/did you brush your teeth?" but "Did ye study together?").

This was also the ‘case in'older English.

It is\ very common in Newfound'land to hear a sentence
such as "I'm not going to do nothing about it." This sentence
uses two negati’ve words, not and nothing. Double negatives.

are forbidden by the formal grammatical rules of today's

(usually pronounced "What's wrong wid 'ee?").



_Newfoundland dialect is that it is "bad grammar", but of

§
. i
- i
standard English, butgthey were once quite respectable and J
were used by the best writers,. such ‘as Chaucer. As a matter =
of fact, Chaucer sometimes used Mg than two negative words

together, and this occurs in Newfoundland dialect as well.

An example.is T never sajd nuttin': (nothing) to nobody."

The most- common attitude towards the grammar of

course most people ‘are unaware that in many ways it is'
similar to the grammar of old English. On the other hand,

linguists feel that in some ways retaining aspects of o1cz_ -,
English grammar has made our dialect more effectiVe than/

Nt o

standard English. A case in point is our use of the multiple .- | i
; ; n

negative. Thomas Pyles, in The English I : A Brief
History, says: B .
One loss ‘in stajdard English: .., has never been

made up for--the emphatic double or multiple

‘negative Construction. Many simple folk, who -

couldn't care less about'such matters, have

here the advantage of us, for there is no

question that 'I'm not going to do nothing

about .it' or éven 'I ain't never going to do

nothing about it', is rhetorically far more

effective--as our older writers were:well "
aware--than the prescribed, somewhat wishy- ° v
washy 'I'm not goin'g to do anything about it."'

If we 1nok at other examples such as. 'I don't want ¥

none'; in each case we see that the double negative is far

more emphatic and expressive thah the single negative -
allowed in standar8 English. A speaker who says, "I don't - .

"not wantl.ng“ th;n

want none” seems more certain about hi

the one who says "I don't want any."




. Check Your Reading

1. What is grammar?

2. 'Using an example; explain one reason that our grammar is
different from standard English grammar. '

3; ‘What 'is mean by saying that "I don't want nothirig" is

more expressive than "I don't want any"? ' ¥

For Further Study and Thought . - ) =
1.  In Newfoundland dialect; gven.so ofteh takes place. of the
standeia mugtish by spite of that. In each of the < = T
sentences héluw, repldce the underlined part with its
standard English equivalent. '
a) ‘She got to watch her step now where 'she won't fall
| amin AR e He nde iy, - S 3 -
b) she watches him all the time fraid he's going to.
get out of the yard. » )
;) Harry shouldn't be down on the wharf this late.
" Fer de 'gard o' dat/ it's time For Tom G come up =
too. ~
2.° In Newfouhdland dialect, either may be dsed to mean-"a®,
| /’"a‘n", or "any", and neither may be used to mean "no".
fnis is illustrated in the following sentences; .
They don't have eithei (or neither) car.
'I Haven't got'either (or neither) book.
There's neither teacher in the classroom. -

' There's neither bank in Pigeon Inlet. & . o

_. Look back to the sentences in the last question in Chapter 3.
a) Where do you think this usage originated?




b) What are-some of the ways in which either and-npeitlier
T e ———

are pronounced. in Newfoundland?
3. You walk ‘ix’u:a a store and say to the shopkeeper: . "Give .
us a pack of gun." How many people are you talking'ab'éué?:
How does our use of us differ £rom the standard English
use? o
4. What is the standard English equivalent of each of ‘the
. following?. )
a) I never'sald nothing 6 mebodys " -
b) ‘She'm alvays complaining about ye young people. 8
o) ‘Tom: - You'said you don’t knbw how to do those probiems.
Pete: 'No more I don't.
d) Mother: Did you break his hammer?

Son: 'No, I never done it?

5. Imagine that you know the meaning and pronunciation’of all

the . words in some foreign language. What.else would you
need to know before you could carry on a normal conversation
wlth a speaker of that language" Why?

“Gdntrary to what is said in this chapter: about the way in

which ye is used in Newfoundland, in the passage from The
Greatest Hunt in the World in Chapter 1 in which the
master-watch is speaking, the word ye obviously refers.to
. oné person. How do' you account for this?
In ths: first part of éhis chapter, we saw that 0ne.
reason that our grammar is aistinctive from that ‘of standard

‘English is that we have-held on to certain aspects of older
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English g':ammax that standard English ‘has dropped.. A sécuna
reason ds that our forefathers have over the centurles ) .

gradually developed grammatl.cal rules that we follow in our

+ . speech.’ Let us look at an example of this. 8= i
. In Newfoundland dialect, the' pdst tenSe and past

participle of a‘Verb have the same form, whereas this.is ot

always so in standard English. = (The past tense and past
s partxclple both ‘refer to past ume, but the past participle

is always preceded by has, have, or had )= Foz example,  in . .

standard English the past tenae fom’of see is saw, and the 5’ R
past participle formiis seen.. Thus, a speaker of standard

English would say, "I.saw the movie last night”, 1 nave seen

that movie", "He has seen the movie", and "I had seen the

novie twice before last night." :

In Newfoundland dialecty, however, we use the same b

form of the verb for both past tense and past participle. i Y i

Thus, we would say, "I seen the movie last night", "I've seen

that movie", "He's (or He've) seen that movie, and I'd-seen .

that movie twice Betore Lust nights” » _—
It can be !tgued that this' bystem of having one form

for both past tense and past participle is an mp\z\;yemenp

over the standard English ‘system of having a‘é‘{’f_feren‘é form .

for each. Ours is a sin’\pler system.” In our dialect, the

2 _same fom serves two purposes without causmg confus on for

the Iistener. There is no actual feed for two forms of the

verb.




Throughout the hl.stoty of' the ‘English languaqe, ‘the
trend has. always been 'towara language change.  This trend
has been checked to somie deqrea since the, eighceenth century,
when for the fus: tme, g:ammanans beqan to wnte grammar

books setting down that they thought to.be "correct English”

and what was_not. These books. were taken seriously by ‘the

growing middle classes who/ were ambitious to improve their
social status and so wanted to speak the Kind of English
that the qrammanans perceived to be pmpet" _This. brought

to a stop Soie natural changes and developments that were

_poqurring in the English language. . ' ("

Orle of these ‘developments that were halted was the
use of.the same form for both the past temse and the past
participle. There are many verbs in standard English boday '
that take ithe ‘same, form in both cesés; for example, bring,
make, teach, find, leave, and tell. These verbs had' already
been given the samé form for past tense and past participle.

befcre grammarians decided whgt was “cortect’ English*

Howevez, Newfoundlanders were out of reach of ‘these
qrammarians, “and 5o continued to give other verbs the same
fom th both past tense and past part1c1ple. Some examples
aré g_g ‘do, come, eat; d_n_ve_. ‘break, write, freeze, and
What happened, thexefore, was that Newfoundland
dm\lect cont&nued on a conrae that Stanﬁard Engl.l.sh wﬂuld

havé unduuptedly 'taken if the grammarians and their rules
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for "cbrrectness” had not put' to a stop some chanqes that the
E:ngllsh language was undergoing. Thus, for many verbs such

- as to see, standard English has two past forms while we get

- along quite well with one. -

Check Your Reading . .
1. "(a) ‘Why s it that only somie verbs in standard. English

"+ " have the same form for past tense and past participle?
“(8) Why does Newfoundland dialect have the one past form

foz all’ verbs? S

» " Por Further Study and Thought e

1. Give the dialect and standard Enqlish form of the past

tense and past participle for's ing, do, comé, eat, drive,

_break, write, tregze, and take.
2. Some verbs in standard English are reqular verbs; that is,
“their past tense is “formed by aﬂdinq -ed.” Others are

-ifregular because their past tense is formed by some other

way than adding -ed. Help and walk are regular verbs;
‘eat and stand are irregular. | . N
Lg and walk, like many. othek regular verbs, were
cmce irregulax. ”They gradually became reqular because
the natural tendancy of a lanquage is to :equlurize

itself L

* .In Newfoundlard, ve may say g:owe 4 instead of gre
} knowed imtead of knew, and blowed instead of blew.
/




(a) . Why have these verbs remained irregular in . -
standard English?/
(b) * Why have they become regular verbs in Newfoundland?’

The way in which we form the past tense and past

. participle of a verb illustrates the reguldrity in our

grammar. The fact that we follow a grammatical system is

also demonstrated by the pronoun we choose to use in

'particular contexts. In standard English, he refers to

males, she refers to females, and it refers to things with
no sex, such as book, as.in the sentence "It was written in

1842." Thus, the choice o‘ pronoun is b’used on whether the

‘object which ‘the pronoun refers to is masculine, feminine,
) 3 -

or neuter (i.e., heither masculine nor feminine).
Newfoundland dialect has" a different system for
‘determining whether he, she; or it is “wsed ‘o refai to a
particular noun. In our grammar, the choice of pronomn is
in-some cases determined by the sex of the ub)er:t referred
to, but in other cases it is determined by othex factors.
This is evident from the sentences below. (In each sentence,

‘the noun to which the pronoun refers is enclosed‘in
X

¢ parentheses )l

1. He playa hockey . (bol;) s
2. He owns a store. (man)’ 5
' 3. ghe likes the outdoors. (girl) i g et
4. she plays guitar. (woman) ’
*'5. She was demolished. ' (car)
6, She needed more fuel.. .(airplane)
7. She went ashore.’ (boat)




8. she got a'lot ot cars. '(trair_l)

9. " she got a big motor. (snowmobile)

10. He looks nice on you. (hat]

11. He's broke' off. (shovel)

124 He won't close. -(door)

‘13. He stopped Zingin'.. (phone)

14, 'ms (It's)- really comin' down." (snow)

15. 'Tis (It's) not fit to drink.. (water)’
, ,16." There's no ‘sugar in'it. (tea) :
17. It tastes bad, (milk) . -

. By ex’aminin}\y these seventeen sentences, we >can see Fhat
| there.is a definite system in the way he, she, and it are used
in Newvfc’:undland dialect. First -of all, in sentences 1 through
4 ve see that.a male is referred to as he, and a female is
referred to is shes:-Tis, of course,' is the same as ‘in‘standard
English. In sentences 5 through 13, the pronouns refer to
count nouns;’ cars, .airplanes, boats, €tc. can all be ‘counted.
These cout nouss in’sentences’ 5 through 13 can be broken, into
R two groups. Car; plane, bo;t, train, and skidoo are all
* vehicles of some sort, while hat, shovel, door, and phone are
non-vehicles.._You will notice that with count nouns, she is..
used,to refer to vehicles and he to non-vehicles. ’
I‘n’ Eentence%\u {/‘.hrcugh»ﬂ, we have non-count nouns.
Snow, ‘water, tea and milk cannot be counted. (Inchés of snow,
“ _gallons’ of water; etc, can'be courted, ‘but that is a different
.- matter.) We see that the pronoun it refers tolall of thess
"nén—countmcu.pé. Of course, it is also used in standard
English' to refer to snow, water, tea, and milk. This may seem

to indicate a similarity bétween standard English and

&
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Newfoundland dialect. However, in standard®English it is

used because ‘these nouns are neuter, not because they are
non-count nouns.’ Thus,-the use of it to refer to these

nouns in both standard English and Newfoundland dialect is
coincidental, and does not oceur because their grammatital

rules for using it are the same.

The following table summarizes our grammatical
system for using he, she, 'and i

Typeé of Noun

Pronoun
Males i He
Females. - N she
Count Nouns: Vehicles. - She
, Count Nouns: Non-Vehitles - - _He
e Nori-Count Nouns It

From the preceding anaiysis‘ of past participles and
third person singular prononns in Newfoundland speech, it is
clear that there is a system to word order and word cho)ce in
Newfoundlénd dialect. Because the ‘grammatical rules in our '
dialect are just as regular and systematic ‘as those of .
standard English, our grammar cannot logically be called
-¥inferior". If anything, it might be "superior", since it

has not been hampered by artificial restrictions imposed by
grammarians, as has been the case with standard English.
Our grammar has been free to. develop

An example of this is
the continuation in. Newfoundland Qf the trend begun in

standard English whereby a single form is used to represent

both' the past tense and the past participle.
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% The attitude that we ube. "bad grammar" stems from a
Lack, of uhderstending of jqur dialéck. When we meke a state~
ment sich ‘as "I seen three moose this morning", we are not
breaking the grammatical rules of standard English. It is
more accurate to say ti"Aat we are following the rules of ‘our
own grammar, which allows words to. be c'ombined into phrases
and sentences’ in ways not pemmissible in standard English..

.. Normally, many of us do not try to use the grammar of '

\ star{dard English Sonetimes, HoweveE, in nore.formal . -

situations we are trying to follow standird English Files)

but fail to do so. We have difficulty because we know the
grammar of standard English mainly on a conscious level,
whereas our knowledge of ‘our own grammar is unconscious. This
simply means that we speak in our own dialect out of years of.

% experience and habit, whereas'we have to be fore ‘conscious of
rules when we use standard English grammar. Most of .us' learned

‘the gxamma‘i of our dialect in our early years at home. Onthe

! . other hand, ve probably came in contact with standard English

“~grammar later. “Also, for most of us, our dialect is still the
primary Kind of English that we live with every da)}, since it
is the language of our homes, our friénds; and our communitieg. ..
On the othér hand; the/grammar of standaxd English is more

| allen to us, sm’l\ethl.nq that many of us use only when we feel L

. that ve must:  TLooked.at in this Hignt, any-difficulty we

experierice 1nvtry1ng to use standard Eiglish is quite uwders

'~ standable.’ Undoubtedly, a person who' has grown ug wu:h

standard English | wc\lld have .the same dyfficulty l.n attemptlng

‘to use the qrammar ‘of our’ cnalec,t
-

¥




Check Your Reading

1. Explain the restrictions our grammar places on the pse of
oné of the three ‘third person singular pronouns.

For Further Study. and Thought ~** =~ . & -

1. 'The present perfect tense in standard English is formed
. by using the appropriateform of the verb to have (either

have or has) folloved by the past: pargiciple for of the .

main ve:b. This produges such sentences as "He has lpst

his watch."

I néwfoundlanayiaiect, the present perfect tense may
be ‘formed by using the appropriate form of the verb to'be
(either am; -is, or are) fol‘lowéd by the word after and the

+ present participle form (the -ing fori), of the main verb.

This produces such sentences as."He.is after losing his

watch!, which is usually shortaned to "ip's after losin'

his watch." ;
S0 :
41 - Miith -this information in nind; change the following
aialect sentehices to standard English:

‘He's after-eatin' his dinner,
I'm after b there twice..
They're af\\:er’ goin' ‘hcme. i 5 *
(b) . What difference in the speakexr's att.u:ude do-.you *
: detect,.in the following sentences?
_He's after’losin’ 'his watch. i
He's only after losing' his watch. N
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o 2.  Express the meaginq of the\/follwi}ng sentenceg in
standard English: . i
.. (a) sure, that's no odds. . . :
(b) * Foolishlike, f turned around-and turned on the _ S o
g e oven. e B : . .
i (c) . Tidden nar bit'warm, look see. 4 e -
. (d). Where you goin' to? . g R >
(e) I bees right tired when I wakes up. 3
‘ *
! % .oy . "‘
% o« owt
\ ' Sin 5 . * \,
5 i " i ; A e
= ! ' a = SR
\ 2 s
Ty, : -
e ]
; £ .
3 B n, X = )
3 . -
v . : Z5
‘i <. 7
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Chapter 5
-Conclusion: Using Newfoundland Dialect
and Standard English

By analyzing Newfoundland vocabulary; pronunciation

and grammar, we have seen that there are many. arquuents to

show. that -our dialects are not "inferior".. In this, we have

the support of local scholars from Memoridl University who -

have done this analysis\before us. - Dr. George Story says -

that our dialects are "fa) from deserving ghe'd‘isapprcval
they‘rece’ivé." Dr. Harold Paddock speaks of "the beauty,
the structural elegance, the historical respectability of
local Newfoundland dialects " pr Lloyd Brown praises our

language for its vigorous ex‘press:\.on, its exaggexatlon and

unique comparisons, its precision, and its concrete imagery:

all important quautie"s of effective communication. He

“quotes the following passage from The Greatest Huat in the

j

Well, slr, dis feller rayched out o' dé .-bunk
and bit a'piece out o' Sandy Weller's shoulder,
and he jumped out o' de bupk and kicked un in.
e . ,de face and cut scallops o' flesh out OFf his
face. It ‘ftuck t'ree or four men to hold un;
evety 'ar dropped off his 'eedk’ Dey,lashed un
two or tiree times, but he burst it and vent
' sereechin' crazy.

-Dr. Brown says: nb

¢ The tio outstanding: qualities of this sample
are its vigorous action and its detail. Sandy
‘Weller was not 'subjected to 4 severg beating';

-, he'was bitten, kicked and cut, He was not just e
cut, he had’'scallops of, flesh' ‘cut out of his

Dis feller! was not'tied up'; he was-

he didn't 'run avay', he vent :

‘screschin! crazy: -
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Most lanquaqe scholars fe'e1 that nonstandard varieties
_ of El\glxsh in general are just as "good" as standard varieties.

Peter Trudgill, in Soclolinguistics: An ion, says: .

The scientific study of language has convinced
mst scholars that all languages, .and
correspondingly all dialects, are ‘equally :
'good' . . . . Al varieti# of a language are’
structured, ‘complex, rule-governed systems
which are wholly adequate for the needs of
their speakers. . . . There is nothing at all
-, inherent in nonstandard varieties which makes
them inferior. ~ =

But if our speech is just as '"good" as a'ny other, why O
is it that so many think our. dialect is "bad English®? To .
discover the answer to this question, we need to know something
about how a dialect obtains prestige.. Basically, a dialect is
thought to be "good English® if the people who use it are

=

successful economically, politically, and culturally..
Historically, -as a people we have not been successful, largely
because- of the nature of, the environment in which we live.

J.R. Smallwood points this.out .in I Chose Canad:

Scores of years after Newfoundlanders first
settled on the Island, other settlers from
Europe made feeble clearings in the forest on
the mainland of what is now Canada and cultivated
half-acre by half-acre, seeding between -the stumps.
By 1900, they had coaxed millions of acres into
smiling green meadows and prosperous fields, with
& their barns and stone dwellings and livestock and
% local roads, and post offices, and a degree of
v+ - material prosperity.that Newfoundland had never
: known, had never imagined,’ in all its generations.

Newfoundlanders cultivated too, but at the end of

the. first 400 years of toil, they had no productive
meadows, -almot no local or any other roads, .
precious few substantial houses, and no.standard. "y
of material prosperity anywhere near that kmown in .
any other part of North America. -For during these




. four centuries, their cultivation .uas of the
~* " unquiet, infuriate North Atlantic Ocean.” They
toiled as no farmers ever toiled in North

America, risking. death daily, and all the toil

and dangér had not won an acre for them or

earned them mich more, for most of the. time,
thah unending scarcity on land and on sea and
in. the house.

As Smallwood shows, we have suffered as much. poverty .
throughout our history as any other group of North Americans .
When Canida was a prosperous, respected nation, we.were still
& poor nation with a small population and with no elected
government, a colony of Britain that did not command much
attention on the, world Stage. 'As a result, Canadian speech
gdined acceptance ‘as.a kind of standard English, while our
speech was’ thought of as' "bad English". ¥

Thus , ‘Newfoundland dialect is commonly comsidered to
be "b‘i English" not because it is a poor .vehmie of expressmn
and commmication, but because: the pecple vho use it dé not

have as mich po&r, influence or material “prosperity. as other

" groups. As Trudgill says, “any apparent inferiority [of

nonstandard varieties Ulmguage] is due only to their
association with undsr-priviléged, low-status groups.
Negative judgments against our speech have nothing to do with
its actual quality. .

¥ Newfoundland had Becone a prosperous and powsrfal
nation, our language would have gradually become more like

the standard English of Canada .and>the United States. Remember

“that, we developed a distinctive speech largely because wewere

- for hundreds .of years cut off from frequent contact with the
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outside world. fThus, our language developed in isolation .
from standard English, and ‘the two became more and more
di fferent as time passed. If we had been a prosperous
country, that iselation, which since Confederation has to a

large extent been broken down, would hhve disappeared much

arlier. Through constant contact v{;x“the GiEaida,. ¥
would havé adopted many features of the speech used in the
rest of North America much-sooner than we have, and by now
these features would be firmly entrenched in ourilanguage .
A second thing that might have happened if we. haa’®
becone a pxosperous nation. is that standard Canadian English
night have adopted some of the distinctive features of our
dtaTede Hhitiate i alided is) MiaESiES.  ou exzmple_,
DaEliaps S voRss B8 nipper might have “§dined entrance into
standard Canadian English.v © This might have happered because
our lenguage would have been looked'at in a new uay if it
had been associated with a Righ- stacus growp. In other words,

if we had had a more fortunate ruscory, some ‘features of our'

‘language might today be considered éorrect” even thoush, as

things turned out, they are now regarded as "incorrect".
That this is true can be' demonstrated by looking at

the history of the'English language in England.’ In’ 1066, the

" Prench-speaking forces ‘of William, Duke of Nozmandy,’ invaded

England. Théy did not 1nvade to settle and farm and mix wlth

the English.' Instead, they went asa rullng class determ:med

" to keep using their own language. They became the new upper

K



181,
- N .\

class ‘and occupied important government and church positions.
As a result, French became the official language of England:
It was the language used in Parliamenf, the courts, schodls,

and literatur

Most people, Of course, still.spoke English, but it

was scorned by the Normans. French was the language of the

upper classes; and English the language of the masses. Engllsh

was' thought to be an "inferior" language because it wasused
by a ——— unsuccessful. people.. French ;}ias thought to !

be "superior" becausé it was used by the more.successful %
‘people,! the riling Ncrmans. ! . fn X

- Eventually, this changed and Engnsn regamed its’

former position. A 'couple of developments brought this about?

First, the Normahs, many of whom owned property in both France

. ! F
and England, were forced by the kings of both countries.to % *

ally themselves With one or the other. , Some Normans returned
E A
to France. Those who remained in England had no reason-to . = °

consider themselves anything Eu: English. As a result of :

. this, there was a decline in -the use of the French language

in England. By the end of the thlrteenﬁ'.h century, the

beginning of a period of strong unity among the’ English,
b I

government and religious leaders weré once again using: TR

i
! i | .

' Engli h. - e K
g11s Nt : g

{ Secondly, with:increased commerce and the growth of
laige cities, ‘a middle cléss began to emerge.in England. ;me

members Of this new middle class were tradesmen, craftsmen,’, Ji &
Y . 1 i d
|




minor government affic;ials, ar_{'d other's who were gai'ning
lndepen&ence, vealth, ang prosperity. These people spoke

“English and, .conbined with the mcreasmg numbers ‘of the

ruling class who'were beginning to’ /épeak Eiglish, ‘they
restored Englrsh»tc its fomgr position as the prestigious

_ . language of- England., It was now once again used.in

Parliament, in the courts, in schools, and- in Literature g
To summarize, when Enqllsh was ‘the. language - of the =

i poorer classes of.people, it ‘was thought " to be “inferior"
e bitt once the more._ prospercus began to' use 1t, ‘1't becape the : pon!

standard language of England. This demonstrates Lthat “a

language is considered "good" or "bad"'on the basis of the

4 /haterial prosperity of the people who use it, and not on the

basis Gf its''actual quality. s

,. . Check Your Reading & i o, e

1. 'In’spite of evidence to the contrary, why is Newfoundland

g 2 dlalect thought of as. "bad English"? " # %

T2, What ‘is meant by a "prestiqious" language bi d1a1ect’
% Accoxdmg to Smallwood, what is the main réason that
: N‘ewfonnﬂlanders have not ‘been as successful\'ecunommany .

o "] 'as their mainland counterparts? . B ool

S 4. Wby mghc standard Canadian English have adopted some

feartures of Newfo\mdland speech if we hﬂd

prosperous? i

5. After a period: in English history uhen it vas scorned, the
A s Engllsh language haﬂ begun to regam its former pcsition
as a° pxescigmus language by, the end pf the thlrteenth T

.Uy century. ‘Why? 2 L e
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For Further Study and Thought

1. Why would our isolation have been broken down sooner if
we had been more prosperous?

2. If we had been more prosperous, our governments would
have had more funds and public education would have come
earlier and been more widespread. How would this have
contributed to the standardization of our language?

3. 1In England and the United States, some speakers do not
pronounce an 'r' that occurs after a vowel. This feature
is prestigious in England, but often draws a negative
reaction in the United States. Why do you think this is
so? What do the different reactions to this language

feature demonstrate about "good" and "bad" English?

Although the view is unjustified, Newfoundland dialect
is considered "bad English". When one kind of English is
thought of as "good" and another kind as "bad", the people
who speak the "bad" must learn to use the "good" if they are
to be thought of as successful. For example, no matter how
well-educated a person who uses nonstandard English may be,
or no matter how much influence he may have, most people will
think less of his education, background and intelligence than
they would if he used standard English. This is why
Newfoundlanders who want to be successful in a society where
standard English is a sign of success try to learn how to use
it. They know that if they do not, their chances of realizing

their ambitions will be considerably lessened.
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As a speaker of a nonstandard dialect who understands
that his language is just as "good" as standard English, you
may feel that it is not you who should change. In other words,
you may think that you should not have to change your speech;
instead, you may think that those who believe your dialect to
be "bad English" should change their attitudes to your speech.
However, the latter is unlikely to happen. The negative
attitudes to nonstandard dialects are a social reality which
speakers of nonstandard dialects have to live with and learn
to adjust to. Almost everyone has these negative attitudes;
the exceptions, for the most part, are the relative few who
have seriously studied the structure of nonstandard dialects.
In fact, many spéakers of nonstandard dialects themselves feel
that their speech is "inferior"; if not, they often believe
the nonstandard dialects of others to be "bad English".

It is highly improbable that such widespread attitudes
will change quickly. Even if the public is educated to the
system and structure of nonstandard dialects (and that in
itself does not seem to be imminent), it will take generations
for the deep-rooted prejudices against nonstandard dialects to
change, for a great deal of our reaction to the speech of
others is emotional rather than rational. Also, even if these
negative attitudes did change, it would still be necessary for
us to learn to speak standard English, for some kind of uniform
means of communication is essential if people from different

regions and social backgrounds are to communicate effectively.
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It is not difficult to learn to speak standard English,
especially if you want to or feel that you need to. Many
Newfoundlanders have entered professions in which they feel
pressure resulting from the expectations of others that they
use standard English. Some (or perhaps most) of your teachers,
for example, probably grew up speaking a nonstandard Newfound-
land dialect, but found it necessary to learn to use standard
English partly because of the expectations of those with whom
they are associated, including students. Also, we all have
friends who have gone to some part of mainland Canada and
returned in a few months speaking standard English. Feeling
the pressure to conform, they learned quite readily.

Some people only learn to speak standard English when
they feel pressure from others to do so. They may feel that
to use standard English one must in a sense reject one's family,
friends, community, language, culture and identity. They may
feel that if they use standard English, others will see them
as vain or proud, or they may be accused of trying to be "big
shots". However, you can learn to speak standard English
without rejecting anything, even your nonstandard dialect.

To accomplish this, you must be bidialectal; that is,
you must use both your own nonstandard dialect and standard
English in appropriate situations. You will probably find
that your Newfoundland dialect is more suitable when you are
conversing with your family and friends and other speakers

of the dialect. Both you and the listeners will probably be
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more comfortable and the communication better if you use your
dialect. Newfoundland dialect is a legitimate, effective
means of communication for certain communication situations.

On the other hand, there are situations in which
standard English is more appropriate. As we have seen, you
may be discriminated against in certain communication settings
if you use Newfoundland dialect; others will make negative
judgments about you. Furthermore, if you are to communicate
effectively, there should be no distractions while you speak.
Your listeners must be concentrating on what you are saying
rather than on how you are saying it. Also, the differences
in vocabulary, pronunciation, and grammar will impede
communication if you are speaking with someone who is
unfamiliar with your dialect. You must remember that standard
English is the accepted uniform means of communication in the
larger community of which we are all members.

If you use your dialect and standard English
selectively, you will communicate effectively without having
either to abandon your dialect or suffer the consequences of
using your dialect unwisely in a society in which nonstandard
speech can be a hindrance to economic and social advancement.
You do not have to choose to use standard English or your
dialect; you can choose to use the kind of English that is

suitable for the particular communication situation.
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Check Your Reading

1. Why do speakers of a nonstandard dialect often find it
necessary to learn how to use standard English?

2. Why is it unlikely that negative attitudes to nonstandard
dialects will change quickly?

3. If they did change, why would it still be necessary to
learn to speak standard English?

4. What is meant by being bidialectal?

5. Why might you use your dialect when speaking with your
family?

6. Why might you use standard English when speaking with

speakers of standard English? Give three reasons.

For Further Study and Thought

1. Does every student need to learn to speak standard English?
What about the student who plans to be a fisherman? a
housewife? a carpenter? a trucker? a waiter or waitress?
a hairdresser? a secretary? a mechanic? (Add any others
you wish to this list.)

2. "To a certain degree, most students are already bidialectal."
Do you agree? Why or why not?

3. Does your Newfoundland dialect hinder you in your school
work?

4. 1Is standard English demanded in your classes both in speech
and writing? Should it be? Why or why not?

5. You are in a store to complain about poor service to the
manager. Should you use your Newfoundland dialect or

standard English? Why?
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6. You are a salesperson entering a small store in an outport
for the first time. The storekeeper says, "Nice wedder
today, skipper (or missus)." Why might you reply, "Yes,
b'y, 'tis wonderful wedder"?

7. For the next day, bring to class one Newfoundland dialect
sentence that you have actually heard. Present it to the

class to be changed into standard English.

To most people, standard English is "good English" and
nonstandard English is "bad English". This attitude is born
of prejudice rather than knowledge. Most people do not
realize that standard English is not a fixed system that will
always stay the same because it is "correct" and "good". We
have seen that standard English changes as time passes; this
is evident in the fact that some aspects of Newfoundland
dialect were at one time standard English but are now non-
standard. Rather than being a fixed system of everything that
is "correct" in our language, standard English is a social
convention, a kind of English that through common agreement
is accepted as the uniform means of communication in a society
where different varieties of English abound. Thus, there is
nothing inherent in standard English that makes it "better"
than nonstandard English. Instead, standard English is the
particular variety of English that happens to be most widely
accepted and used.

If standard English is not "good English", then what

is? In Language Moves, Henderson and Shepherd define "good
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English" as that "which gets the desired effect with the least
friction and difficulty for the user." In other words,
standard English is sometimes "good English" and sometimes
"bad English". The same is true for nonstandard English such
as Newfoundland dialect.

When standard English causes "friction and difficulty",
it is "bad English". For example, the use of standard English
with a group of friends (who are speakers of Newfoundland
dialect) at a hockey game may be awkward and unsuitable for
the occasion and audience as well as for the role you are
playing. If it is, it is "bad English", for it shows a lack
of awareness of the communication situation and an insensitivity
to your friends, thus impeding communication. In this partic-
ular situation, your Newfoundland dialect is likely to be
"good English" because it is more appropriate.

On the other hand, if you were participating in a
graduation ceremony by offering a toast to your teachers,
standard English would be "good English". The occasion and
audience are both very much different from those described in
the previous example. Furthermore, you are now playing the
role of a student rather than the role of a friend as you were
at the hockey game. Your language must be consistent with
what is expected of you in a particular role. Even if you
were not delivering that particular toast, but were just
talking to your friends at the table, it is likely that your
speech would be more standard than it was at the hockey game

just as the way you are dressed is different. Your speech
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and dress are different because the occasion is different.

A speaker who uses nonstandard English in a situation which
calls for standard English shows either that he does not know
the variety of English commonly used by the educated, or that
he does not care to use it.

Because "good English” is the kind of English that is
appropriate for a particular occasion, audience, and role, it
is important that a person be bidialectal. He must be able
to switch from nonstandard dialect to standard dialect and
back again as particular communication situations demand. In
this way, there will be less "friction and difficulty" for
the speaker, making his communication more effective and his
relations with others more rewarding and enjoyable. Further-
more, the social, economic, and academic opportunities for
such a speaker will be greatly enhanced. Bidialectalism,
therefore, is a worthy goal. It can be attained by anyone who

sees it as such and is willing to make an effort.

Check Your Reading
1. (a) Why is standard English "bad English" in certain
cases?
(b) Why is nonstandard English "good English" in certain
cases?
2. What is meant by occasion, audience and role? How does
each affect the variety of English that is appropriate

for a particular situation?
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For Further Study and Thought

1.

Create a situation in which standard English might be
"bad English" and Newfoundland dialect, "good English"
(or vice versa). Using the concepts of occasion,
audience and role, explain why. After you have finished,
exchange your answers. Select one situation from all the
answers and create two skits around it, one in which
standard English is used and one in which nonstandard
English is used.

Imagine that your English teacher is also your basketball
coach. For which role would his speech be more standard?
Why?

Standard English is often further broken down into two
categories, formal English and informal English. For
good definitions, see page 26 of Mastering Effective
English. After you have studied the definitions, do
Practices 1, 2, 3, 4, and 5, pages 27-30. Another
section from which you will learn more about formal and
informal English is "Words Often Misused", pages 45-63
of Mastering Effective English. Complete the exercises
which follow this section.

What does the title of this unit imply about standard

English and Newfoundland dialect?
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Write a short paragraph of about 100 words explaining why

there are different dialects within Newfoundland.

Give and explain briefly two reasons why Newfoundland

speech is becoming more standardized.

(a) Using examples, show that either Newfoundland dialect
vocabulary or standard English vocabulary includes
corruptions and inventions.

(b) Why are some words corrupted?

(c) Why are new words invented?

Using examples, show that one of the following is regular
and systematic:

(a) Newfoundland pronunciation

(b) Newfoundland grammar

(c) standard English pronunciation

(d) standard English grammar
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Students will understand how the historical fact of
early settlement in Newfoundland played a role in
developing a distinctive variety of English in the

Province.

Students will understand how Newfoundland's many years
of isolation from the rest of North America played a
role in the development of a distinctive Newfoundland

speech.

Students will understand how the different places of
origin of Newfoundland's settlers played a role in the

development of different dialects within Newfoundland.

Students will understand how the many years of isolation
of community from community played a role in the develop-

ment of different dialects within Newfoundland.

Students will understand why Newfoundland speech is

gradually becoming more standardized.

Students will understand why the different dialects

within Newfoundland are gradually becoming more similar.

Students will understand that Newfoundland has a
distinctive vocabulary because of the following
developments and will understand why each of them has
occurred: (a) we have retained some words and usages
of words which are now obsolete elsewhere, (b) we have
invented some new words, (c) we have given new meanings
to some words, (d) we have corrupted some standard

English words.
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Students will understand that these are natural processes
of language development which have also occurred in

standard English.

Students will understand that there is an underlying
reqgularity and system governing pronunciation and

grammar both in Newfoundland dialect and standard English.

Students will understand that Newfoundland pronunciation
is distinctive partly because it has retained pronuncia-
tions now obsolete in standard English, but also because
new pronunciations have developed within the Province

through such processes as transposition of sounds and the

changing or adding of sounds.

Students will understand that these processes have also

occurred in standard English pronunciation.

Students will understand that Newfoundland grammar is
distinctive because we have retained grammatical rules
now obsolete in standard English and we have continued
trends in grammatical usage begun in standard English,

but later halted.
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Note to Students

Below you will find twenty-five statements related
to two kinds of English, Newfoundland dialect and standard
English. Examples of each kind of English are:

Newfoundland dialect: Me knee is some nish.
Standard English: My knee is really sore.

Read each statement carefully, then indicate by
drawing a circle around 1, 2, 3, 4, or 5 whether you strongly
agree, agree, are undecided, disagree, or strongly disagree
with each statement.

You are asked to be honest in your answers. This is
not a test to be passed or failed. As a matter of fact, you
will be given no mark or grade at all. The idea of this
exercise is just to find out what you think about Newfoundland
dialect and standard English.

(a) An educated Newfoundlander would not make a statement
such as 'I likes dat book', because it is bad English.

(b) A person who speaks Newfoundland dialect should learn
how to use standard English.

(c) Because of their dialect, Newfoundlanders cannot express
their ideas very well.

(d) Older Newfoundlanders talk worse than the school-age
generation of Newfoundlanders.

(e) There is nothing really wrong with the way Newfoundlanders
pronounce words.

(f) No matter what the situation, standard English is the
most suitable form of English to use.

(g) A lot of words that Newfoundlanders use are not really
words at all.

(h) In certain situations, Newfoundland dialect is the most
effective way to express our thoughts and feelings.

(i) People in some parts of Newfoundland use even worse
English than we do.

(j) The grammar that Newfoundlanders use is just as good as
the grammar of standard English.



(k)

1)

(m)

(n)

(o)

(p)

(q)

(r)

(s)

(t)

(u)

(v)

(w)

(x)
(y)
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The fact that many educated people have a negative
attitude to Newfoundland dialect shows that it is not
as good as standard English.

Most of us who speak Newfoundland dialect will never
need to learn how to use standard English.

Newfoundlanders speak differently from other people,
not better or worse.

There is "no rhyme or reason" to the way Newfoundlanders
pronounce words.

When we are with other people who speak Newfoundland
dialect, we should use standard English so that they
will have a better idea of the right way to speak.

The only way to get a certain job in Newfoundland is to
stop using your dialect and use standard English all the
time.

Newfoundland words are just as good as standard English
words.

Newfoundland dialect is a more suitable kind of English
to use in certain situations than standard English.

Newfoundlanders should just use their own way of talking
and forget about standard English.

A professional person such as a lawyer or doctor should
never use Newfoundland dialect.

It is necessary for any English speaking society to have
a standard version of English.

It is more appropriate to use Newfoundland dialect than
standard English when we are talking with our family.

Newfoundland dialect is really only an ignorant way of
talking.

Teachers should use Newfoundland dialect in the classroom.
One reason that many Newfoundlanders don't pronounce

words correctly is that they are too lazy to say the
word properly.
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Name

Answer Sheet

Strongly
Undecided Disagree Disagree

Agree

Strongly
Agree

a)

b)

c)

d)

e)

£)
9)

h)

i)

k)

1)
m)

n)

o)

P)

q)

r)

s)

t)

u)

v)

y)
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