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On the first day in the ' new school year all the teachers
-~ _in oné pFivate school received the: following note from' their

principal: ., . o
_Dear Teacher: - - ) S
.+ I am a survivor of a cuncgtratlon camp. My
eyes saw what nu man should witness:

Gas chambers built by learned engineers. - =
> Children poisoned by'educated physicians.
Infants killeéd by trained nurses.
Women and ‘babies shoti and burned by
- high school and college graduates.

So I am suspicious of edwcatlon. My request is:

Help ybur students become more. human. Your
S efforts must never produce.learned monsters,
: L% ] . skilled psychopaths, educated Eichmanns.

Reading, writifg, arithmetic are’ important only
i if they serve to make ourjchildren more humane.
e (Ginott, p. 18)
{
!

* I TAUGHT .THEM ALL Yo 4
L have taught in high school for: ten years.

- S During that time I have given assignments,

* * among others, to a murderer, an evangelist,’a

A . ‘pugilist, 3 thief; and an inbecile. . 3

The murderer was a'quiet.little boy who i
sat on the front seat and regarded me with ¥ .
pale blue eyes; the evangelist, easily the .
“ most ‘popular boy in the school, had the lead
. in the jgnior play; the pugilist lounged by °
‘ o= the window and let loose at intervals a
€ raucous laugh that startled even. the'geraniums;
: the thief was a gay-hearted Lothario with a
sbng on"his lips; and the .imbecile, a noit-‘syed
little animal seeking the uhudows.




The murderer awaits death.in the state
penitentiary; the evangelist has lain a year

now ‘in the village churchyard; the pugilist lost

an eye in a brawl in Hong Kong; the thief, by-
standing opf tiptoe, can see the windows of my
room from the tounty.jail; and the once
gentle-eyed little moron beats his head e
against a padded wall-in the state asylum.

. All of these pupils once ‘sat’ in my room,
sat and looked' at me gravely acfoss worn
brown desks. I must have _been a great help
to those pupils -- I taught them the rhyming
scheme of the Elizabethan sonnet and how to

* diagram a c?lplen sentence. - (Schorling,

1949, ps 29
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ABSTRACT.
.

This thesis is a rasponse to whut has been popularly termed

the "literacy crisis." The codcept of literacy is examined

Subsequently, a humanistic conception

in historical perspective.

of literacy is pusencem
A practical appi\ication of . litency instructmn theory,

is provided thr:ough tl(e -description of an innovative curriculum

While this® projecu addressed

project carried out in 1979~ 1990.
meds uppurant in a spacific school context, implicatior\s
: for any secendary school curriculum were made evident. \
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B 5 CHAPTER ONE.

THE NATURE OF LITERACY

The Literacy Crisis - Fact and Fiction

B There ‘have been horror, stories in the prols indicating 2

that significant numbers of high school graduates are &
both illiterate and unable to perform (such) simple B '
everyday tasks. (Crain and Watson, 1984, p. 28) . T 4.

. ; _ During the past twenty years articles ip the‘popular press - 7
]

: and in géofessional publications have focused on what has come

to be called the "l‘lteracy.c:lsis.' one writer ‘Who addressed”
Iy

== . this issue was Halcolm Scully in 1974:

- Stories of students who can't write or who ara. h 1
i *  functionally il}iterate come not only from two-yea .
i colleges and four-year institutions with open n&unans, 2.
i : - but also from private colleges and major public insti= “
“" tutions that have traditionally attracted. verbally
_skilled students. (p. 1)

Scully(provlded evidence from a survey of English department

: chairpersons, conducted by the Association of Departments of

English. Before long the popular media took up the cry. In X

B November of that same year Phillip Hager noted: |
this year, a record numbe 48% - was found to need

remedial instruction in Basic English Composition
. on the basis of a thtee page text. (p. 6) ..

1

2 \ - Of the 2,718 new students admitted to Berkeley Tiodn (‘
1

H

\

i . An outpouring of articles from newspapers and magazines

including the christian scioné Monitor, the Wall Street Journal;

the New York Times, Time, Newsweek, Yale Alu-mnl Magazine, Har er's!“ .

|
entitled "Why Johnny Can't Write" was perhaps the most controversial:

1
{
and the National Observer, followed, The well-known article \
3
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from infancy to advanced studies. (Council -~ Gram
¢ - Natibnal Council of Teachers of Engld] g 1375;,'
. p--23) 7 e

e

your ‘ehildren are attending collega, the chances -
are that when' they graduate they will be unable to
write ordinary, expeWitory English with any real degree
«. ' Of structure and ludicity.  If they/are in high’ school
.and planning to attend college,. the chances are less
“than even that they will be able to write/ English at
. the minimum college level when they get there. If they
are not-planning to attend college, ‘their skills in
writing English may not even qualify them f£6r secretarial
or clerical work. And if they are attending elementary
school, they are ‘almost certainly not being given the

52 kind of required reading material much less writing

instruction, that might make it possible.for:them eventually
- to write c&npzehensxble English. (Skells, p..58)

* The, United States was not the only country dispensingthe
nausea. In Great Britain a six hundred page’ study Of the state

o ‘of English in the schools révealed that thle level of *itaracy,
among British students had declined from about 1970 <1975, A

. nineteen-member comm.ittee récommended: ..

That_a’ national center for langudge sducdtion be estabe
lished, one concerned with the teaching of .English

In such fashion, the wave swept over much of the 1ndustnal‘ized

verld, including Canada. In foundland, reading i Eion

hias been a foremost concern since a.1963 NewEoyndland Depattment

of Bducation Newsletter attributed the highest:dropout rate in

.Canada to "weakness in reading.” Little has chunged‘ 'men‘cy— e

one years later the most recent cotlprqhansive report on ‘student |
,retention inlfuewfoundland and Labrador, 1dsntified "low scholastic
and zeading abllity as a significant concern. (Leavigg Early

- A study of Student Retention in Newfoundland and Labrador,
1984) . : e i

v



S ' our post: secondary*‘lnstitutions continue to claim that en:uncs.

Go not passesg/r.he skills to generate satisfactory ‘written tsxt,

while perfomance on. minimal competency tests

seems to reinforce such

1ews. E

(public exams)

.the system;‘ as long as a'lhigh percentage of students receive ~

h content ctamminq be;cmas a cmmon activity.

xS e
Tpe subsequent demand for public accountabuity is, nowhere

more heartfelt than by the high school English teacher. who must .

lmplement and cohple'ment a range of language arts courses. Whether .

he wxshas to accept ‘the :ole or not, he is the expert who* necessatil

assumes a coordinatil‘lg position for the development of the Hterate

&4 : i3 . 25T

graduate‘ E
. Certainly, - "language acrcss the Surriculun® strategies are
fully recogmzed as va}uable and even mncessarx

too often’ translate tnto penudw corrections pencilled in on

séudentkuriting, uphclding s Eather vague tenets ‘of, scmathing .

1aosejl‘y referred to as, "qood grammar.v Such haphazard effo\zts
miss the mark; teac’hezs“do not understand their roles in language»

teachmg with respact to literacy t:ainlug. T

Y. Genulne concern; for ‘the development of Literate graduutes
has metamarphosed 1ntc the purquxt of high pass, rates on public

exams. A poverful numbsrs ‘game ‘has surfaced at all levels of’

at 1east mmimal pass, test scores, gatisfactlon is generated.

consequehtly, stundards are shiftéd, marks are Jugqle and

As the school year

Roves to its-clode; classroons dome to :ssenble battle strategy °,

summits where "how to pass" is the  daily concern. Under the

Howevex . these z




circumstances, it is not surprising that "langusge across the’

of  content are deemed'ai:ceptable.

literacy skills instruct;un is turned back to the E§gnsn Department. .

+ curriculum" must €all by the vayside.

d 4 e
‘the system - not becaus

Com—.ent must be covered,

. retafght,. nn;\:shaarsad - there is no time for anything else.

B Psvelnpnent of language facility. occurs, if at all, 1q spite of
In the final analysis, snippets

Pzed;ccabi‘y, the plea for

Unfortuntitely, sngﬁ*sh Foachiora oy sina themselves ‘in much

the same situation.

of an‘oral literature .cour
Folk Literatire 3203 has becom
had not demqnat:rated proticienc

and more ofmn than not had

coursus 3

Ac

e in point {s the recent, implementation
in the revised high school px'ogr.aln\-

a home for the weaker student. who
in"traditional literature c§u:ses

pleted general .stream Language
5 ¥ v

‘(The 1984-85 Folk Literature class at Queeri:Elizabeth

4 Regional High School

ncademlc bacquound,

4ncluded. thifty-two students. One had an

tjnl)were general students; thirteen had

received remédial ‘attention; and.eight had spent at least ‘two.

years in special education).

materials could be easily pulled from the richly oral Newfoundland

i - " .
that.is, colloguial language skills:

concern was whether ‘the sxpc‘rlence

nacessaty to satisfy public exam standards.

The appioach seemed plausible -

" dotting, meeting stulents' reeds through theif natural strengthsi
“an inmediately identifiable

oral literature could ever
N be dcmonstrnted thrnugh the pen and paper lnatrucr_ion which was

The' worst ‘fears.were

fealized whon the course software arrived, packed with reams of

naterial ‘to be memorized' (i.e., 11bts of Tharacteristics pertainin

-




stude}k. ' needs is opening the door to recrimination. Certainly

this/course will improve; it is now in a stage of, relative infancy.

—"
Temote when zegurglr.atlon of assigned content. is the focus, of

¥ o= 7
to particular genres). The course became rather intimidating for
students and teachers alike.. A teacher who decldes \o’ ignore ‘the,

hovering: demands ‘for high.pass rates and concentrate on his

(For the 1985-§6 -school Ayear versions of Beowulf and the Vinland

sagas, both scholarly renditions; havé ‘been droppe-d from the
program). But at present it ‘remains.a demoristration of the
original point here. 5 e i .

Folk Literature 3203 can pmvuie\che opportunity for students
to exercise and develop their oral/aural language skills and
to become more appréciative of. these skills &s demonstrated by

others. . Furf ore, an under: ing 'of the intangibles associated

with one's culture as realized in thie oral -txadition may be

encouraged.” However, the likelihood of elther cohsequance may be

evaluation. .

‘ne is puzzled as to why our curriéulun has continued to

move in such a dlrection in the light of 'so much concern about

licezacy. Two' pltucular quesuonu .are relevant. What does

.‘Western society expect of a high school gradual{e? What are we

actually referring to.when we. coin the :gm literacy? Y g

Bernstein has suggested that educuuonal failure is. ofte:

5
. «..ein a real. and very deep sense, landuggs £ailure.
The child who does not succeed in.the school system may’ W
be“one who is not using languago in]the wayo required !
by the school. * (Halliday, 1973rp;|18)




3 » 5
He is referring' to a mismatch between the student's lin-

guistic capabilities and the demands, that 4re made upon them.

Ironically, our present system of evaluatxon tends to\xn}ubxt

instruction which might satisfactorily. attsna _to thif c\acapnony.
Educators often fall back ‘on. _statements of objectives \
(minimum competencies, essential learner outcomes) Ve
“that are limited to the literacy skills that can be
assessed by using standardized cesta‘ (Beach and
Pearson, 1977, p. 3)

This development is intimately related to deeper cultural trends.
, Western society has developed the notion that a satisfactory

existence can only be achieved if a person can function in the

N
world of work. The underlying goal of instruction at the high

school level has become the attainment of skills which satisfy
job qualifications or at least the requirements for admittance
to)a past-secondary institution as.a precursor to employment .

opportunlty. This devalopment i's closely, linked wlth our attem:lcm

to matsnalxsm as realizad throuqh increasing production.

Impr vements in the Gross National Product and
the national standard of living are easy to measure
‘and almost universally applauded. Two chickeiis Are x
an, improvement over one chicken A ten-room house

is‘an inprovement over, a five-room house.' (Hardison, |
p. 119) .

This Fgustién impulse has been written in the gospel of
progress. It is spread by mash advertising which first became
poss)ble vith the increase, of mass literacy airing: the ‘nineteenth
Gentury and redssures industrial man that-each new possession is
a ‘new increment of happlnuss, a step toward an‘elusive called

"success." After, world War I1 rapid chahges in the occupational
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and social structure created sharp new demands for education ‘as. ' .
many more opportunities for employment in such fields as education;
health, recreation, social services; administration, accounting, “ i

. and engineering surfaced. Jobs requir%"g no schooling became few

in number. - B . §
Schools are now expected to educate all (or nearly
all) children rather than to sort out high performers |
- «.. and’ to encourage members of that group alone to |
. .go on with their education. w(Bailey and Forsheim
©°  (Eds.), p. 198) > oo N J

Hobevers; yierimay have misjudged the: capacity of the job
marker_ to 'satisfy such a belief system. .Our present economic
‘iondaxy education ,
ha! . y

beécome appamnt;

woes: have dictated that a secondary or Y

does ‘not guarantee a job. ‘A terrible iron|

no mac:er‘luhat it is that the schools actu do the]( are neces- *

saril¥ seen asihaving failed. .There is sxmply no confidence that -

. formal education Provides ‘people with the means to satisfy their

_materialistic uges. . . ]
one may ‘be moved to question how the schools may better * :
function to mest: job market @\ On the other hand, it becomes - I

frightening that out. _students jre too often singularly motivated
by the nforamsn:iened toncerns. E N s
*This is not to deny the distinct connection between self-
understanding and work. John Street (1983) described the direct
effect which work had on the self-perception of an individdal.

Ideally, the work place allows for freedom of expression, self-

development, and equality. Ideally, -industrial society condones- Lh
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part;clpation as a way to increase both the efficiency of the
ehterprise and the xesponexmuty of the workers.

As we move from an industrial society to —Ln infomaqxon
society, the capacity of work to satisfy iertaln human urges

remains. \ 7o : s i

Tofler (1983) in Previews and Preiiises agrees that education
is most often equated with employment opportunity. He advocates
a shift in the-direction of education td meet the needs presented -
by his "oamputes cottage." This is sound enough if one accepts ’
that. thg individual. must deal with change in a functional sense
with respect to the work place. However, there is a missing link
between this and Toffler's original premise. as'presented’ in

Future Shock .

In his premier ffort, Toffler saw individuals as transient;
their goal was one of seff-xdencny.' They found themselves cut’
off from rewarding personal relationships and were not satisﬂed
with the quasi-solution of traditional male/female marriage. The
result was an upswing in group marriages, homosexuality, and
other innovative lifestyles: Ten years later, Toffler's world is .
still "on the move." However, the movement is that of the urban !
dweller, commuting 'hcu;s daily to meet employment demands. The
‘vague ideals of the sixties have been. seemingly abandoned with
possibly little gain towards satisfaction of personal needs. The
longrhaired hitch-hiker now wears an Oxford collar and is a
Toyota-driving yippie. Cer}:aii\dy there is something positive

about a computer cottage industry which neatly aceommodates




, P
an information society. .There may be greater possibilities for = . "=
the develdpment of community through interpersonal communication.
The, question remains: Will the individual be able to take advantage
of these possibilities? One-—is obliged to return to Mill. (1910): e
The £irm foundation is that of the social‘feelings #
of ‘mankind; the desire to be in unity with our fellow '
creatures, which is already a ppwerful principle in
human nature, and happily one of those ghich tend to
become stronger, even yjithout express inculcation, from
the 'influences of advancing civilizations. (p. 29)
JUnfortunately, as Goudzwaard (1979) pointed out, a shift from
lasting personal bonds towards ties with things is seen in all oy
facets of our existence including 1eisu|:K sexuality, and work.
There remains the impression that we are involved with
the pzoducnon of 'literate griduates. At the,core is a miscon- . "
ception of what ‘the term "litera * agfually entails.
It is assumed that the ability to function in the
world of work consists of a set of easily definable

literacy skills which can be taught in the schools
(Beach,and Pearson, 1977, p. 1).

Demanding skills attainment and/content mastery which can be ' e

ated ‘on mintmal comp y tests is not demanding literacy.
B Literacy —~ A Definition

|

+.. when one takes a close look at Hhat our schools
are actually doing, it turns out théy are not very
+interested in literacy at:al If schools were teaching
literacy they would in effact "o educating’ students

in the rational uses of language. (Postman, 1973,

p. 83)

. . ’
Postman's view is acceptable pehding the qualification of /a

rational use of language. However, he did perceive an importaht

b e
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difference betweén the attainment of skills and the ability to

apply these skxlls. His distinction between literacy and letteracy

is widely accepted.

In everyday usage the term literate has two main
ideas, one referring to the ability to read and one
referring to wideness of education, and both these N
uses are. relative to cultural experiences. (Stubbs, ’

- 1980, p. 14) |- L

Permeatiy much comments da fhe notion thas the atfainment
of letteracy precedes literacy in a cause-effect; lingar, relation-
ship. In this sense it seems that the person who has achieved
some competency in the three "R's" is able.to make well reasoned
independent decisions. This can e traced to \:hed:.beralistxc

tdeals of John Stuart Mill (1861): )
' I regard it as wholly inadmissable that any person
should participate in the suffrage without being able

to read, write and I will add, perform the common operations
of the arithmetic.

Mill's ideas must be understood in terms of the context in
which they were uttered; such is true of any definition of literacy.
For example, historically there has been noticeable change ;n the '
instrumem:s by Fich literacy has been measured. During the
period 1750- 1850 ‘the ability to write one's name was an accepted
standard.. Prom 1850-1900 a person was required to demonatrate -
fgmiliari;valtrﬁ passages from great literature. World War I
brought Jigh it

D} tests for ive army entrants,

and, by 1950 similar tests had been adopted for students. (Myers,

.1984) . 3 : 4
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It is not this writer's intention. to provide or valu-.\ate
a msthod for measuxing the skills component of licetacy. The *
“importance O context is the overriding factor here. (There is,
little'doubt that today's high school graduates may 'be considered
literar_e by past standards). Rather, the focu§ must turn to a
“iore complete rendering of the alternate arm of literacy - this
world vsew, which is believed to follow 6 closaly on the heels
of skills attdinment. This _relatiohship is not as clearéle as
one might believe., I .
It would seem to-be more correct .to say:that
by teaching a man to read.and write, you teach him
to read and write: He has learned mechanical skills
but the acquisition of these skills in itself gives
him no special insight into the creative or advan-
- tageous use of these skills. (Pattison, 1982,.p. 173)
Tms is quite the opposite of the thaoxy offered by the
late Malcoln X. ; E -
I have often‘reflected upon the new vista that
teading opened to me. I knew right there in prison
that teading had changed forever the course of my:
. life. As I.see it today, the ability to read awoke
~——inside -me some dormant craving to be alive. (Pattison,

1982, p. 134)

Actially, his curiosity was not a diréct result of mq
ability to read. His curiosity was energized through his oral
interaction with the man'who became his mentor, Elijah Mohammed.
His new-found interest in reading was an'avéenue by which his -

curiosity could be satisfied. As Pattison (1982) suggested:

Literacy can only alter our lines when some small
. voice urges. us on to seek change. This maxim helps
explain why high school graduates are often dull witted
even though they can read and write. No voice invited
them to take up the book. (p. 136)

.
L
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+ Pattison's comment obviously complicates the issue. The
‘ students ‘who demonstrate .letteracy (most often understood as
L i v . v g %3 .
literacy) may in some vays be no better off than the students

who, z‘:annor demonstrate letteracy. However, there are ways to

"alter this dilemna and the necessary theory has been. developed -
The 1960s provided one af the most important educatlonul

" developients to date, Atténtion was givén €o the effscts of

inductive versus ‘deductive thinking as it relates to learning.

~-._ This development came about through curriculum experimentation

_that lent itself.to inductive ledrning. In deductive thinking

the student inféers concepts from information prescribed for him.
He is.required to study through methods organized by the tsacher

nd, naterials fumlshed by the schools. The teacher and the”

materials are the authorxtias from whl.ch 1nEerances must be

mada. Lesson plans, assignmenl:s, and formal testing procedures

reinforce the authority role of -the teacher and tsxt. iThe student

arrives at a point uhare he.achieves competency on a me%isure
" external tc tovhimsel

" This is in effect what Matson (1973) referred
to as: ,
‘Ameaning ful thought'or inquiry ... It presumes

that knowledge is an almost automatic result of a
5 gimmerickery, an assembly line ... It assumes that

Ainquiring action is so rigidly and fully regulated

by rule that in its conception of inquiry it often

allows the rules td’iﬂupluce their human users.

81) .

- (p-
gnductive thinking places emphasis on the student's discover-
ing for himself what he needs to know through a heuristic process.

This does not mean Q_:h;t the authority of teachers or materials
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discarded. [Nor'doss it Giemiss the ysefulness of practice and .
g

skills. developiient. It is, in-essence, a healthy attitude of

self-motivated learning. To quote Ha\tson (1973) on meaningful
g - . J
thinking: - | °

There is an organic dete_mlriatlon of the form ;

b and substance of thought by the\r‘;::\ properties of
the object, thé terms of the problem. And these are i
real in the fullest most vivid electric, undeniable i
way.. . The mind caresses, flows joyously into and around N
= the relational matrix defined by the problem. There n- H
is a meeting of persons and object or -problem. (p. $1) * i
still, this meeting can only be' fruitful. if the necessary !
. . i . i
skills are present by which the individual may examine what is W ol
. - i
there. Inductive or meaningful inquirylis then an awakening of ;

consciousness which can turn to letteracy for fulfillment.. Th
.~ cultivation of literacy can only occur within this dual framewprk.
' 4 The unifying bond is language. Essentially, we \/ﬁéned'
g with ‘the shaping of the self through int@zastion with others -
- L)v‘ery much a language mediated process.

Attitude, Motivation and Need

The nature of -the jink between students' attitudes ana.
achievement has been debated co’uf\tl’ess times. Byrne (1984)
poe;:ulnted a triangular relationship binding thinking, motivation,
and self-concept as intangible factors which in some part determine

achievement. In diaﬁram form, this approach is envisioned as:

t
|
|
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'self-Concept >

J Motivation : L, e L.
Thinking
o . 2 . e
ms vricer is moved to agree. However, the autmpeed trisection .

of thess is a mental exercise ‘which leads to an lnsvit‘ble conclusion s

= thay are insepauble, perhaps «' We must

how * .

the classroom teacher may apptﬂlcl;l the cultivation of .positive “
% e . |

|
'
i
i
i

ntu.u‘de in the learner. For prasent purposes Lm; writer ‘will
h-nufter regard all three alements of - Byrne s conﬂguration as
| one holistic notion.

] Gouszasra (1979) fdentified growing ties with things rather -
L than persons‘as a pharacteristic of present society. This seems
directly related to the egocentric theory of perceptual knowledge
presented by traditional epistemology. Things may be easily
manipulated. They are passive receptors of one's actions ana $§ .

g & in this fashion pose little threat to one's security. They

H

i

is become an extension of one's personality - a presentation of ’ “

what I see as 'me.' The automobile is an obvious example. As #

| discussed puvsouuy, Western socisty seems highly motivated |

i - ) by this materialism. ./ T . . ' i

i A more desirable mode of ‘cdnsciousness would direct.indivi- " i
.dnh.la tuéfrdi the communion of interaction with others. We must ‘

pursue: - 5 o 5 . -’
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imate datum ... not the pure ego or the solitary
t 1 with others — we. (Banerjee, 1963, p. 30)

ee (1963) does not/ dismiss the tie betweeh the 'T*

and itself as meaningless. He accepts Descartes' famous dictun

as a starting point.. Hovever, he has qualified this acceptance.

The 'I*is a person, not unto itself but unto other
-persons *I am' as others are. Thus the affirmation !
of the 'x' as a person pxenuppcses the affimation /
of others as pgtsons. -'(p. 3

Students demm;‘,:'ace this schema daily. As Kegan (1974)
in Chomsky (1976) pointed out , nuch of the time ‘the only vay a

child can tell lt ha is progres!ing adequately tovards a goal

is by checking to . see how other chxldren his age are doing. If :

he 15 advancing at the same rate as they are he’ fesls confident
and continues to wcrk. 1f he pczcexveg he is far behind, he is
-.pt to conclude.that he is incompetent and ceases investing
effort. Thus the indiv{iw) seeks reinforcement Ercmi hls peers:
Hisbert's (1983) contiguration is worth noting hers. In
reading theory, we often speak of the rapport which must develop
between student and geachnr, the coming together of student and

text, and the multivarious relationships between student and

peers. One must emphasize the effect of compounding these  factors. ‘.

/ Teachexr

Student s & Peers
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Ironically, €nis competition may lead to the {solation of
,underachidvers (whether through conscious ability qrouping by
adnfhistration or staff or within the heteroqenously aligned
cla room) ‘and a dorresponding -dectease in tne motivntion ihich
is o much.a part.of literacy. E g Y

B e A. S. Neill presented a rounantiz: ideal ‘of motiva

s, matural bshsvlcur. k . = : A
The alienated s.udent according to chis point

of view comes to school in psychological, fetters.'

1 Not until the fetters are removed-can ‘the process i

i . ‘of ‘inner development go forward. Education is not’

an imposing of ‘standards biit a removlng of barriers

..+ In other words, motivation'is natural and lack &

'of it a sickness contracted from family , society,

.and 2 pérverse: educational system. - (Hardison, 1972,

p- 99) \

LIt would ‘seem that ‘while our schools hay potent)ﬂly nndemine
an individual®s spirit, ‘the process may’ have begun. shor t1y ater

) 2 his ejection £rom the vomb.. For the teacher, howeve{, the pro’f;lein

is manifested in the classtoom and aside from nccasianal Lnteractlon

with paredts, must be addressed in the classroom sett ig: Ttadr-

\- . tiomlly, it has been dealt with, butt 'in & most dangarous manner.
o«

A. s. Neill and Charles. Silbéman, warn that our !chonl

systen is>operated through the¢ regular use of intimi- '
dation and.shame, and gradually ‘dehumanizes its victims,
ome symptom of this process being that it turns'so

many of them permanently against leurnxng. (Hardlson, %
1972, pp. 108-109) L

;o ’ Byrne (1984) suggested that the notion of mot!vntion ls a’

.pr‘od was at the root of ‘our misdirection:
/

If we accept that it (is) then do we not also accept
{ as axiomatic that our congeption of the learner is

our-schools ard founded o the pfinciple of. healthy ‘compen—’ :

. SO SS

g
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‘already formed and that we are placinq both the student
learner and ourselves, the teachers, in opposition? oo

‘ \.. Motivation is rather a self maintained presence I
1

that”all individuals hold to varying degrees: (p. 49) : e L

o mis more_humanistic approach equates métivation with intrinsic

individual needs. The teacher; then, must attempt to addiess :

students' neé(!s as the key to addressing motivation. 2

T6' this end Maslow's Hiefarchy of Motivatjon fungtions well

as a’framework of.general’ concesns . These levels of motivation

. ate arranged in the order. in vhich they gaeg to come info force: R
: 2 " For examplé,.the lowest level of motivation - physlologlcal needs - "
- must be fulfilled to some extent (or at, least. the. oppor tunity

t6 £ulfill these needs must be beyond question) "if the higher (
» \levels'.of need are to come ‘into play. The pnssxbxllty. of smul-
taneous muxcipxic‘x:y Of feeds is accepted. Instruction should o
-always he motivational. in the dense that it should £ulfill basic:
needs on as'many levels as possiblé. . N
Beyond this the teacher should attend to the humanistic :

concexns which must¥be the core of his awn motlvatlon for'. teachlng.

ume Meil (1961) proposed that ke are engaged h{ teachxng for

5
the . purpose of ‘developing ! scudents as 1ndiv1duals whe have acquired
the dispcrsxt[ n and the skills- for obta!.ning knowledge, en their . . '

“own . | .

In Newfcundland. our recent provincial election provxdsﬂ a

vahxch \Eor the public outcry that teachers are money hungry

e ﬂ-w,w?.\—-v,-y.wrw_ :

T capltalists who reap fantastic monetary rewards, Lounge hedonis-

tically for most of the” year, and do little to enhance the develop-

. -




'sake this should be verbalized, explicitly addressing his immediate

‘hope <a bclief in what' the future can provide.——

e d ofie B . -

ment of , young people- Teachers must shed this_ attack much as v
ducks do vater and strengthen their own nottvations Legge ' (1984)

otfers a pertinent comment: R
There may ne\ier be any way foum:l to accurately 4

measure. the .degree to which the success or failure of a w ot

student. is related, to the quality of teaching and the .

interpersonal relatiqhships developed between students . e

- and teachers. .But-there is a wealth of evidence for . . e +

, the’ conclusion that one of the most important elements e
in the student's school life (s the teacher. (p. 13)

Given, the stresses of modern exxstence we k:annot always

provlde young. people with ready-made answers and, certamly not

rnady—made professions. careers or occupations. -No. one can

anticipate f vly the future course uf sociaty. For the student's

situationL Seely (1967) ‘said it abruptly: '"Level with' the J

kids." The best we can: provide is some resihewy, some “help

i
in geveloping Kohlberg's cognitive moral awareness. It is L
Q

impoztant however, -that while we must make students aware the

real wox:ld and lts often confoundlng difficulties we must sustaln .

“If we. take away the sparkle of high:expectancy
{d a child's eye we:slam a door in his mind%. He 5
grpws sullen-and discontented with himself and others . - *
if the future-looks devoid of excitement. If with f
our ‘well meant efforts to deter our young people from coe 4
' wrong we paint too gloomy a picture of.theworld and .- LEUC
.its ‘problems, we'rob them of the Aincentive to do well. — :
We lower the perspective of 1life ®o that the silhouettes
. of gorbodmg blot out .the horizon. - (Allegro; 1970, . o
©p. dv) : . 3

Unfortnnntely, the plight of" :oo many of pur u:udsnts Ls

thnt the blot has al:e.ady engulied e expectaticns. Tha:‘_efare, !




/
/

/

suste!n hope hut to nvitahze i,

Insofar as one \dshel to create individunlu “Eron’ the-

largest possible sphere.of inner- freedom, the way to do :
.it is to_teach people quite -explicitly the techniques ey |
they might use to fros” thomselves. . (Klinger, 1977) =

Both Locke and Juhnnon -ensed that lanquuge and the use vf

1 ia the all important gateway by which utency must be sought.
But this must be taken mich further. 4 Oﬂq Has:, 4 of B ar

in relation to.the communicative:-function servdd. by "
different types of' language. in social setting (Stubbs’, i,
.. 1980, pp. 15-16) - . - i .

n.relation to the forms of spoken:language aa? also.;

‘A popullr -hcon pt!on is solidly in phce. We live ip

weicty vhe-re it u posuihle ‘for a ,person ‘to retrieve and tranmit

( 1n£onuuon while nrely axezcuing the skills qf rnding and
vritlv\qv. At “the extreme, a £oxce is leadlng;nany to bqlieva that
rendxng and wz!ttng are’ t.hn:eiu:e outdated ‘qr at least are rnpidly
bncming more and uo:d inuiqnificmt. & i

It is pouib].e. of conrle, tn defend the nec:

ity of canpetqﬁcy

in thcae skﬂls uimply to tx:fy tie dunar\dl of pen und papez

avaluauon vmi‘ch dclnlnate our oducational lylt.ll. Howeven this 3

{muld not ;usnfy instruction in’ terng of thp life of the xxndividual
\
bayond nchoolinq’ g . " o B

as' an alternltlve ene mly point to- the rﬂ of vritt-n tcxt o

daily in rest to ' Priere (1983) and

.to account: for the place of writtsn Langusge both © - Wk

1
i
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Poumn (I973). mong ot.hlrs, poinl: ‘out the ‘need for reading/
vritlnq abxllty as a vehicle for good cxuzen-hlp. People must

' * know how_to read lnd ful out an 1n£u\ita variety of applications,

“tax réturns, and the lsxa in order to Euncuon in western society.

Colipled with this is'the role of reading as. 1ntomaucn source- -

street sighs,‘ abels on consumer gno%s, appuz'mce manuals, .etc

‘Stoodt (1981) summed it up well:: r =

Feople in today's worid riot only’ have more materials i
g | to-réad but' they also read for a wider variety of '

. about’ new medications and treatments for disease.

©'.'" ! Lawyers read about current’ legal decisions that my k. B

¥ stablish new read =
‘information for nutritional content on food labels

.or operational’a nty information in appliance
I : ‘manuals.. Voters read voting registration-details

T s * and policy statements of candidates.  Those seeking

A B employmént read job advertisements, personnnl. applica-

& maps, ‘streét names, hotel and motel signs and. travel '
* guide descriptions of scenic attractions. Reading
- . is also required for one's entertainment and such
- ‘diversions often’ involve reading theater and movie
: schedules and contact reviews. And of course all .
of us read books, newspapers “and magazines for pleasure-
2 .as well as information each week. -Thus if for no
“ other reason one must be able to read because ‘tht
do you do when the television set breaks down’
6 80 oral communication from Jerry. Price. sepu-ber 19'73. <.
< (.- 6), <

s "’Stoodt (1981) hu nada one~ point mply - our existence is -
8 inumutaly intsrmnaa mh :endan and wtiting. However, the

anuuen to Price. wukana the argument. What if the television

[y
- spécific, liuracy -kxll.l ns a 'secondary back-up lyltsm.

‘Rather, we must pay heed to the ultimate power of the word.

|
¢
[
i
l Bet never breaks. down? suraly we are not cducaunq poople in
'
I
|

réasons than in the past: Physicians read to’'learn ‘.. v

. : 'tions-and fringe benefits materials. Travellers read “\ i

PRSI

3
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.' Symbois that reprebent events, cognitive cperations 3
'+ "and relationships serve as.the vehicles of thought.

Thinking depends td a large extent upon language sjmbols
;.. Symbols provide the instructions of thoug
{Bandura, .1977, p. 172) "

Certainly electronic media ‘have realized their pofential

* for replacing weitten communication as a source of information
to some degree. !Th.'ey will continue to do so. Strassman (1983).
has outlined the significance of changiry compunication mediums:
‘as they relate to the économic organiza:ion and godls of eivili-
zation. He suggests. that the social and econmnic challenqe of-

11;:eracy in the future is to achieve gloﬁal understanding and

global communication. This, he feels, can ‘only occur through

catrir languages capable of cementing international ‘relationships

\—by\qgetriding national and cultural content. These languages, .

of courSe, are the stuff of software packages which link human
beings and computers. Thus, the understanding of the content,
'syntax, and grammir of computer programming is conceived as the
primary component -of literacy. in the electronic ‘age - "“the new
‘ute:acy'." . nowevéz’, this "new literacy" does not supplant the
necessity of language as the most significant learning for the

human being -

Language is. a basic tool for thinking, problem

solving and other more complex activities. y
In this sense, technology does not move towards replacing

language - it merely provides some means for ‘using forms of

language more afﬂciently. 7 \

Milton united the classical literacy of the medieval
church with the revolutionary literacy of the Protestant
Reformation. In our own day we will have to learn to
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master the methods and stylés of 'the old print literacy
‘and adopt them to the creative impulse of the new elec-
tronic media. An official literacy closely allied with U
print tries desperately to maintain its authority in the :
s force of a new literacy tied to electronics. (Pattison, ! d i
1982, p. 117) i 1

This writer respectfully suggests that maintaining adthority '*

should not be the concern. Rather, the spnse of literacy as - . " i
established in this paper and electronig/ literacy must be seen 7 .. in

P
as two necessary but distinct elements of our develcping civili- 5

zation. Each will function only in recognition of the power "ot

the other.

The Issue of Instruction -

i H 4 Language facility is.demonstrated in four identifiable
skills - reading, writing, listening, and speaking. They are
i intimately related; proficiency in one is often reflected by
proficiency in the others. Reading instruction best functions
Tish Ehese WKILTA ave ot Feyarded a8 leoTAveN But 58 Mhter-
dependent and non—lineat ‘in thut oral language facility does not
\ precede written language facility in any vay other than a chrono-
Qlogical development for first-, ugguuge learning. Stubbs (1980)
offers the following schemata: \.v .
. Language: . ABSTRACT sysmu \ ° 4

1. SPEECH/WRITING: Realizations of language in aifferent R

He emphasized that a theory of literacy could not avoid a -
‘disc)ussion both of how wrlttemlanguaga wo:ks and what it is usad i

Wi for. Both speech and writing are seen as representations of
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language with corresponding npproach stratagias whu:h must’ be
tauqht l:o readers.‘“, . %

There ‘are obvious repercussions for ‘early language instruc—- S
tion. Since writte’ﬁ language is a représentation’ of oral language,
Feadets may not.decode From visual synbols to sound: symbols.

Rather; one might decode at the level of syllables, morphemes,’

or wards. 5 X, 48 '

A theory of reading may, of course, select a specific strategy.
Not surprisingly, a plethora of technigues-and partial theories
abound.’ . g B - .

The consensus view at present appeurs to be that
exclusive reliance on“any_single technique .is a mistake.
After waves of enthusiasm and- disgillusionment for.
different approaches to the teaching-of reading, the
consensus now seems to be that there is'no.single
best way to teach reading ... the use of such terms_
as eclectic approach or mixed method amounts to a -
tacit admission that there is no coherent theory that
works . (stubbs, 1980, p. 7) . T

The suspicion remains that the psychological
and psycholinguistic factors on which the bulk‘of
research has been done are quite easily swamped by
much more powerful 'social and cultural effects such
as the: learner's motivation, the value which the
community places on literacy or on education as a
whole, or simply the skill of individual teachers.
(Stuhbs, 1980, p. 8)'

The student reaches high school having demonstrated a minimal
competercy in language use. However, he .has quite likely not

examined-the relative advantages of the various lnediums of lan-.

)
guade and consequently is not motivated to dsvelop his proficiency

in any. Skills related to reading are quitddiifferent from those

involved in speaking, and instruction must necessarily address
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these differgnces. Furthermore, the demands of. context make

possible ‘a variety of strategies within each medium: speaking

formally as opposed to informally, reading fiction for pleasure

‘ as .opposed to reading a geography text in preparation for'an exam.

Most - importantly, students should experience language, in

. ’ .
.whatever medi as a vehicle for meaning - of making sense of

what is-there. The remedial student has often suffered from a

lack of such‘r_easnnlng.. " .

Many students identified as having reading problems
in high school struggle to get every word right, drawing
on all their resources of phonics and in this way they
may succeed. But jfhey show no apparent concern for
meaning and no evident expectation that sense has any
bearing on.what they are trying to do. As a cure for

. this disability, they may often be removed entirely
from any>possibility of reading meaningful text and '«
returned to a meaningless.form of baginning reading.
(Frank smith, p. 391) <

How then should we approach these students? The most promis-
ing research comes from the areas of cognitive, and.developmental
psychology which offer a number of'theoretical érmemrks speaking
to the classroom teacher. The effécts have been folt in every

niche. of the educational “spectrum. " i £

Jean Piaget in The-Growth of Logical Thinking from Childhood
to Adolescence (1958) and .in.subsequent offerings identifies four
stages of cognitive development in children: /the sensory-motor,
preoperational, concrete, and formal. He suggests that all .
normal young people move towards cognitive potential and can
achieve the final stage if the proper stimulation is realized.

Certain kinds of teaching are not suited to certain levels. He

i
i
'

\
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receives much, support; howevet, there are dissenters. Kohlberg |

(1981), for one, felt that Piaget's fourth stage was not a suf- |
ficient condition for obtaining the highest moral level. Vygotsky‘§

(1973) tri-level fomatlon included the notion that' the initial

» stage may be retained as an individual moves onwurd. James 1
Moffet (1968)° drew oh developmental psychology to ‘suggest that _
language arts instruction progresses through recording to reporting
to generalizing .to theorizing. -

one is compelled to regard persons as being at various

stages. of moral 'and cognitive development - certainly a.complex
onslderation £or classroom instruction.” Tack of achievement by *
an individual may be_ attributed to his not having reached the
necessary stage for which specified instruction was-intended.

There are otfier 'complicating factors. Julian Jaynes (1977)

addresses the notion of right brain - ‘left brain dominance with

regards to the functional origins of poetry. Winterawd (1978) . .

seems ¢convinced.that it is possible to predict brain lateralization

on the basis of prose style. It is plausible then that the ~ . ° '

success of various styles of language. instruction may hot work ' .
for certain individuals because of the pathological make up of

the individual brain, In the same light'male and female brains )
seem to opérate differently. Goleman (1978) specified different - d}‘

levels of ‘electrical activity in different brain areas noting % :

mitters ake suppressed by estrogen. In another.cornmer; Epstein

i
i
i
1
1
|
|
2
]
]
|
{
that certain enzyres that affect thy fransmission of neurotrans- (’ K \ !
1
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was mich concerned with "proper timing” ‘in the sense that.cognitive

developnent is enhanced if instruction matches brain development.

+In spite of concentrated research in these areas, one is
i
obuged to accept that thefe is much more to be learned befoye,
the pragmatics of. the avaryday classroom can be directly addressed.

Chall (1978) states.

The greatest’danger of all:is that' what has been learned’
about teaching and learning from educatiopal research
and practice’may be abandoned in the rush to study the
effects of various neurological functipns. Séme students
may not learn to read and write well not because they
are right brained or left brained but because they have '
ot been. taught well. . (p. 376)

Falk (1979) similarly provldes perspectlve.

Children acquiring a language require.a lengthy exposute
‘.to it before they master it themselves. ' They learn®
holistically, unconsciously in-a significant content
where. they have an intense need to communicate; their
syntactic patterns develop through a process. of hypothesis
* forming-and testing; ... they vary in strategies and !
rates of development. (p. 445).

We. should ‘not obviously dgsregard «hd information which
psychology has provided. R;the\r, we must hold it in pocket, |
‘making reference when a felt need arises. Our primary conceing
remain with the classroom where the intricacy of psychological
and sociological facr.o_u uffecti;g the Wp"roce;d may be
overwhelming. James Tapner (1981) has adopted such a view.
There are no magical answers to account for how and how well
a student learns. . S iy

However, one may be encouraged to offer pauibiliﬂu( What

. B . i
Mpllows is a.podsibility as experienced -in the school setting.




el e T a7 - i a.-

- L CHAPTER TWO 2 . : v

.l ek ‘THE CLARENVILLE PROJECT .

L o g .- Ihtroduction

By the latter stages ofthe 1978-1979 school year, the ‘staff S i
8 ; . - B

‘of Clarenville Integrated High School had grown concerned about a

group of approximately. thi grade eight and nine s:ﬁdencs. . k i #

The group was destined to become the 9-4 class of 1979- 1980, in I~ P

" line with the her.arogeneous grouping scheme used at the school e

(s‘pe Figuré e

g . “ [
° Grade Class Designation - 5"
& -8 24 Homogeneous- &
8 2 Homogeneous - g
@ .8 3, Homogeneous . Lo
B g ~ 4, Homogeneous
8 . 5 Homogeneous
v "9 1 Academic ', .
: 9 ¥, 2 Academic . e g T
P 9 3. Academic > - T o
- 9 Yats 4 General g b
§ 9 Lo s General rad g -
. - 10 . & - Academic . -
3 10 g 2 Academic :
10 vty Academic .-, Al o
10 4 General * E .
- 10 5 QGeneral
1y 1 g Academid
11, 2. .. ‘hAcademic
e S 11 3 Academic : .
4 11 4 Genaxzal
heid )
J Grouping Scheme 1979-1980 E
clnrenvine\ Integrated High, school
- Figure 1 i 7

Nine of the, utudents would be repaacersy the remainder wete .

from various' hnmcganeously grouped gtade elth_ classes.’ / According
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to -éourse area’grade scores .and the subjective evaluations of class-
room teachers, the entire group demﬁtpate,d striking weaknsssee

in.language ‘facility and exhibited negative self-concepts. Generally,
they had been labelled "poor readers" with a host of weak atc{t{u.dinal
@nd ability-related characteristics.

A recent study of student retention in the Newfoundlahd
school setting identified Edctors whigh cohtribute to a student's

decision to Ieave school early. (Leaving Early - A Study of ,
Student Retention in and and Labrador, St. John's,

"Newfoundland, August, 1984). Thesd include:
Coeg Failure to achievé in regular school work. -
- Gradé level placement two or more years below average. .
- Irregular attendance. " ) Al ’
f/l-)islike of teachers’ and principals.
= Low scholastic and reading ability.
. . - Unhappy,-non-supportive family situations:
- Performance consiatentl‘y below potential...

- Non-participation in extracurricular activities.

- serious physical or emotional handicap.

- Diseiplingry problems. . ; +

- Pregnancy. i %
- Deli L L -
nquency & ]
Interestingly, with the exception of the items pertaining to
serious physical handicap and pregnancy; these very:same concerns

had been voiced in description of the 9-4 class. We were dealing




“of one additional English teacher. The administration sensed the -

. L3 - % . 7
.raise scoreswom teacher made and standardized tests across the

A . s L -

with a group of students who quite likely would not finish a high ~

school education. - P ”

The administration was quite dismayed over predicted pasa-
rates for the gz}up ds they encountered the senior high school
curriculun. Consequently, the school's. Eaglish department vas

. approached o develop.a special program which would address the

& -
* vaguely identified language-related weaknesses. The g¥al was to

curriculum.
Predictably, teachers were reluctant to suggest. st « mgh:

be-done and. vere unwilling ‘to' assume ‘responsibility for such'a P

program.’ Bvantually the least experienced English teacher on s &
v o . .

staff accepted the task; others had exercised their right (by X

seniority) to refuse. This teacher had no academic back- ground k

in secondary school reading instruction and, in fact, had taught
for only one year. "

Ai increase in student population made possible the hiring

ibl ges of some hing in the 9-4 program and: -

a suitable candidate was sought out. As the successful applicant, 7/
-this author arrived with one course in reading instruction and no

teaching experience beyond that dictated by degree program require-.
‘ments. - :

By Saptambe:. the stage vas set for what is tel‘m!d here The *

Clarenvillé Project. : ¢ a0

" : e ! I3 .

L




. group size, although.no unmedxate deciswn could ‘be reached as tc '

n early SepterMe Sat. dowh with_the Engush depsrtmenr.

head to establish a procedural framework for- the progran\.' It was '

made, clear chat the develnpment and implemencatmn cﬁ such wauld

be totally 1n our hands. TR 'v .

rmnauy, gravé reservations about the size of the group
were expressed.’ While the tean-teaching schedule was cert@inly *
aquantageous in ‘that more, one-to-orie _teacher/student contact '

would be mad; possible (see ngre 2), the ratio of students to

teachers stlll seemed ' too high in Mght of desirea outcomes.

Consequently, it was decxded +hat efforts would be made to lﬂnu: iR

how this might be logically accomplished,
Discussion then turned to program design. .It. Wwas.agreed

that the regular grade nine langnage/literature cuff xculm'was

not adequate fnr these students, although at some pcint‘ in: the i i
school year (tentatively February) we would huvs to switch back .
_to this curriculum in order to satisfy the .adminiszu;ion s ' ¥
requirements. for grade ten. - ° e :
" at this point the stieer magnitude of the task at hand was :

revealeds In just over'foiir months these studentd wers to bu, = =t w7
changed from supp&aedl‘y plodding underachievers to at 15&1“

successful ‘general stream students. a

Recognizing that the class was expected to. show imp

across the curriculum,.we identified the value of work in content-
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‘area reading skills. ' Several possible resource. texts were namgd!-

E) i -32 = s o w g

including Robihson's (1977) Improving Reading. in Every Class, '

“which proved to be guite valuable. As well, the department head
‘.had rer:eived a class set Of the Be A Better Readar series - a

content-area approach workbook which we concluded would be helpful.

(Elaboration Jn‘lxppendlx ) : . s

Related to this was' the consensus that th? dtudents ukel_‘.

" ‘possessed poor study skills in general.’ We decided to address '

this problen ”}' sharing effective study _tech:ni;:ues- with the
aroup, followed. by, individual counselling.’

tnSorkunat ity Wit was abdut: o5 far as.we ould o with
program design. We believed that the’ students likely possessed
highly developed. colloquial language skills in that tney encountered
1ittle gifficulty communicating, with faniily and peers in a2 relaxed
“context. However, ‘they were unable to function in-the classrcon\
setting. They demonstrated g /hort attention spans and insufficient
conﬁdence to speak up vnluru{axuly or to respond adequately wnnrr
called upon. Purthemore, their written work wag p:actically

void of the accqzed tenets of "school grammar" in spite of vears

-: of .traditipnal classroom i_nstruction. A host of seemingly ‘r\answer—

able questions followed: How much of this could be rehedied in

'the;shon; time available? What materials could we use to meet..

the students’ needs? How could their self-concept be improved?
Was. self-ful£illing, prophecy. a major factor in their lack of
achiavement or did they’ sill\ply noc pcssass the abiljty to eope

with the curriculum? We concurred that ‘we needed a quunﬁad

{
i
i




r: was ‘made cle;r chat the nguage arts coordxnatcr at ‘the' R g

\

school board would, no, Avauabie.' After some dxscussmn, u - :
s suggested that Dr. E‘rank Yol fe:. theri'an Associata Professor. .

a: "meitorial umversity of . Newfoundland, shculd be approached.’ o, - '

‘Dr. Wolfe was responsible ‘£op the secondury school 1anguage and e

literacure methodnlugy courses -and also taught Sevel.'j’. caukses 1n

reading mst;ucnon. A phone’ call was ‘rewarded with' an‘renthusiastlc "

- response. He agreed t6 .come”to the schooL the | fonawmg week for :

a full day workshop ahd assuted us that he wauld be available for
additional assxstance as requn—ed. He also flatly reiused any ¢
- monetary incentives. He asked that we adminxster an acceptable . :
classroom zeacung inventcry to the class befars he arrlved ahd v !
V.. " assured ds that ‘the Silvarcli (see Appendix’ B) which we had - on
i ;hand would be suitable.
. _© . 'The session with Dr. “olte vas- very infommative. ' He brought . ‘
f£orth many work 1e suggestions dod allayed many of our, feafs. . - g

.Before ‘the. day was. over we hnd agreed on a sequence of operntmn

nhich 1ncorporatsd the following. (Results perta!ning to imple— L.

i n\entation are 1nc1ud€d apprapriately). . Y :

- Lx‘miéxng Grqu size (inikial realization of group identity) i i

- The suvuou Clnssro Read!.ng Inventory (Appendix B) * e

\
revealed that yn&'a g ranged in ability from’level two to level,

‘eight. "We detemiqed thn‘t the two students: at the lowest level




and the seven at the highest would b foved to other ¢lasses.
a s L i . » v B E
It i:s_ important to note that the validity or reliability of the s i
. instriment was not in ‘question’. We had applied it as an enabling J .

‘device, accepfable for our purposes. Unexpectedly, great insight i

when we approachad_the,studqn:s vho' were to be reassxgned. : &

levels'of their peers as reinforcement for their own results'..

A

as ‘to.the strength of the students' group mentx:y became apparent

Dr. Wolfe stressed the need to establish a positive group -

identity. We conjectured that consistent lack of academic success

* had moved the studéits towards passive acceptance of the inevi- g i

tability of suah. They had conseguently, turned to the achievement

|
This, defense mechanism had been firmly established; security for . 1
each was available within "the group setting’. . . “

our suspicions in this regard, vere strongly confirmed; the i
response to possible reassignment was uniformly negat_ive’. We: ‘
eventually relented to the students' wishes because we pezceiva>

rather [positive forces to be acting here. The s{udents were

unified and dependent on this communion. We agreed -that channeling -

5 , R
these’attribuf.es towards a purposeful.academic éntérprise would. .

be a key to success. . ’ 4

Resource Haterhl W =% e
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Sections fram two school-owne@wSRA*laborator ies' were deened
suitable for;woz\k\vr;wcrr\l‘ recognit_i.or; ski:l}s. l(Th‘eQé‘ were used
peéiodi'cauy for :en-:‘o—fifcéen—msnﬁée sessions.  Seel Figure 3).
The Be: A Better Reader, series would becume & regular feature
as well. (about twice a veek the students worked with their
‘individual booklets). We allowed for wide rate variability.
The fact that this material was arranged under content area
headings made for convenient long<and-short-term planning.

It was further agreed that the students should get regular

opportunities to read materials of their own choice in class time.

‘Our ‘approach was quite similar to current, well documented

Uninterrupted Sustained Silent Reading methodology | (Legge, 1984)

(see Appendix C). 'A fairly wide range of titles were made available .

from the school resource cepter but .students were encouraged to

‘bring along. personal favourites. The fact that we read during

these sessions student per . They liked the
a
idea that all of us were working on something together.

Periodically, students submifted critiques of their reading.

These were quite short as directed and were rewarded with consis-

tently high grades. . ) @
We also decided to generate our own matstials in response to

perceived student strengths in aural.language facility. We would

| tape passages from popular adolescent fiction and construét com-

prehension questions for these.passages. The students were given

the guestions, then brought to the school speech laboratory where

they would listen to the tapes and respond tp the questions. In’




N
Ve |
% 2z
g 1% 3 4 5 6 74 s 9 10
T T) T 7
1 {1 LaB LaB sw.|
T T
. 2 WR
A . 5P ’ -
I
3 N~ . Viae
= _ 2 .
4 sW - - 1 )
w
: ES
A 7 N 5
5 BBR ¢
& S ) = ——1 i P 3
6 /BBR. 0
/ ¥ < s 2, ~
2 i 1/ IT 3
] 7 ssR WR SSR REW
SP | 7
ot . SW - <m;tunea Writing | . REW - Reward Session
SSR - Sustained Silent Reading . ' ,LAB - Speech Laboratory
WR — Word Recognition . .BBR - Content Area Reading
, 5 SP - Spelling : ¢ ° skills
3. ) E

Sample
- One .Cycle Schedule
- Figure 3. .




-iaT = v . s

the same” period they would be provided with copies of the passages
to read along with the same questions.
This proved to work well. Their interaction with the aural

manifest text prior to’ interaction with the written manifest text

boosted the acy of their on-guestion responses. *
They consequently came to feel less and less imtimidated by *
lexposure to written text in gehar}gi. Later, content area passages
were p;'esented following the same sequence. Coupled with skills

developnent through the Be A Better Reader'series, this resulted

in higher ‘test scores, in their content area classes.
It is noteworthy that various subject area teachers became
interested in this méthodology and generally became more receptive
"to teaching reading skills sbproptists to thate pa:;icuxa;—a:eas.
We have no indication as to how.much of this actually went on,
“-but we modestly concur that there was soie beneficial effort.

We were aware that the students' reading comprehension

“Tlevels were much below that pbsed by standard grade nine textbooks.

Fry Readability Level (Appendix D) testing supported this. Conse-
+ quently, our work in developing comprehension *ollowed a sequential
‘ﬁattern, baaed'on the difficulty lgvel ranking of the passages
selected: i . ’
At all times we were very honest with the students as to
what s being done. We tried to avoid .diareupecév'fo_r the material
they encountered since initially it ‘was much simpler’ than the

were to. For i their X was

swift.and no problems were encountered.




‘of one page maximum length for final copy was imposed for the

- 38~ \\
Student Writing ' )
Dr; Wolfe ‘stressed the importance of having the “students
wElks unmuch fu posnibles - Bevarsl of jthe aforementioned activities
incorporated such opportunity, However, ve decided. to set aside
one wperiod per week for sustained writing which could be ;:qnpleced

‘at home. ¥ !

(We presented a simple step-

-step writing method to the
students. . Topics were.selected and approved so as to encourage

efforts in all types of writing development. A loose restriction

first several pieces. )
The'students' writing was not ériticized for substandard— .
grammar. All comments which were written-on their papers were

devoted to praise for any and all positive characteristics. We

kept a record of common errors which were p'e’riodlcalfy shared

with the class. vy -

Penmanship was guite poof in some cases. This was addressed

thra;igh individual instruction,.although the entire class was

encouraged to improve in this regard). = o,

el Y
Individual File Folders - A
-A'filing system was to be set up.with a separate folder for
each student. All student written work was dated and placed in :
these ‘folders.  This proved to be quiée convenient for reference
when we'evaluated their progress. Péiltive reactions were received

from both parents and. students;:they could see improvement.
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i1g' the nustc sna e lyrics:

* As discussed previeusly, we were very concerned about/group
ﬁnd’ individual attitudes. Dr. Wolfe suggested that weShould not’
avold’ yerbalizing thelr special stitus.' Rather, since they were
a special group _they deservsd special rewards. This led to the

design of a . réward feature: one period pericycle was set o

. \
aside” for class-selected  activities. All fitted well with other
aspects of the.progran. .

BaveEal. ssshionbivers spe{n: listening to records and discuss-

".. Others involved informal discussions initiated by the stuudents

on'a wide range of topics. On several occasions abstract graphics

'supﬁliéd by the Art teacher served as starting points.

A number of gratifyingly popular sessions, involved.our
reading aloud to the'group. Selections ranged from newsp;per
articles to Beowulf. . : ) 7 *

" Our efforts to reward the students for recoghized progress - ¢
proved to be quite rewarding in themselves. -The students gained
much greater skill.at verbal interactioh in the classroom settings
This led to a modi fication of our original pléns. After six
weeks, we began a public-speaking instructicnal sequence. Our
Gonl; wae Sorhiave ‘each.GEGIGRE MOdLsE) the GliNe Toriahe BB WG © o

minutes on a topic of his choice. After.initial instruction in' . Y

‘ the basics of oral presentation, .each student constructed a short

talk on a familiar subject.  These were presented in fourtstudent

groups. .As confidence was attained, the talks were given in v i
A s e ' - -
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‘time such an assignment had been undettakan, and they were rewarded -

"to the program's inception, ‘explaining fully what was being

eight-student groups, then sixteen-student qrcups and finally @

before the entir® class.

. In many classroums the talks would :have bean judged as poor

quality. However, for most of “these students it was the first | b

with much praise and good grades. ST e 8 S

|
General-Evaluation Concerns

s As noted in several places the grades which the students L

received during' the program were rather high. 'Consequently,

_ prior to the shift back to the standard curriculum ve advised the

students that their marks for English would possibly drop. ‘They

accepted. this readily; especially since we emphasized’ that.their -.

grades.in other ‘subject areas should continue to. show improvement.

This was,  in effect, ‘the case (see Figure 4). e 4 ¢ 9

- Communication with Parents '

Dr. Holfe advised us to draft a letter: to the parents prior P

.attempted. This'met with almost universal encougagement, although

several parents phoned. for, further explanation. 4

Two subsequént letters were sent out, one in ‘Wovember and -
s ol -

one in late January, advising the:parents of current: progress.
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"Teacher. Schediles =

* suggested that the majority of these students would -not complete

;-relenud, the immediate. reaction- was one of surprise (lee ngure

. 8). The pass rate for the class was the highest in the achonl RN IR

‘progress which the marks indicated. Something véry positive was *

Class Schedule.. ™ SR . 2

e

A sample schedule for a typical two—week cycle is included

as' Figure 3. 'Thel total schedule for all courses is included as

Figure.5. B . 3 <

e

Comparison of Result]
Comparisons of 1979 1980 and 1978 1979 school results are
T

included as Figures 7. and 8.

Program Evaluation N

Teacher predictions of .dcademic achievement for class 9-4

grade nine. . Few were expected to complete grade slevén pass

re . When firsts results ( 1979) vere

- 100 perc te out of a total of 210 marks posted for the group, o
only 19 were below the minimal pass level of 50 percent (see ' .

Figure 3). The. subséquent staff meeting to address £irst-term

results indidated that all!teachers were enthused about the

happening to these 'students. Not only had their grades excuedsd
all expectdtions, but various:teachers verbalized a perceived . -

change in ‘the self-concept of the group'. ;
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First Term Results 1979980 .~ ° ¢ o

Number and Per Cent Passes by Class™. . ©

§

" Class Number in Class Number Passing. - . Pei Cent Passing
. Nov. 78 Nov. 79 |  Nov. 78 'Nov. 79 , ' Noy. 78 Nov. 79
3 O ¥ 36 25+ 36 B ] 100
82 .30 as 21 22 - 70 63 -
83 30 36 22 14 23 39
84 3 32 22 16 69 50
85 31 36 17 20 5. 36
91 (a) E O 26 36 a6 97
92 .(a) 7 82 28 3L 27 97 96
93 (a) 39 20.. 28 17 72 8s
94 (a) 42 30 20 0 e _ 49 100
95 (G) 32 26 16 16 50 62
101 (&) 31 28 27 25 87 89,
102 (a) 28 36 22 28 80 78
103 (A) 2 EER R 25 44 76
104 (G) 22 18 14 16 64 89
105 (G) 19 1 8
5 R "
1 (A 33 } 88 87
112 @) 3 55 76
113 @) 23 70 54
114 (6) 3 a7
Grade Number in Grade
®, Nov. 78 Novi 79 g’ Nov. 78 Nov. 79 Nov. 78 Novi 79
vizz 156 115 107 108 . 68 62
X 176 lat 121 128 S0 . 89
¢ los 134 74 18 70 78
X1 125 93 80 ] 64 g
TOTALS . 563 543 282 07 68 75
i . g s
Figure 8 ,
» ! B i . -
% :
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* We were:obviousiy pleased with the sftuation, but several
una{;svered Questions. remained. The students,had been on the
program a scant six weeks: ‘‘What influence could wé pqssi:biy
have had in sucmn ‘short period? 'me Bngush marks were, in

-line with our dltectivai, higher than Hould normally have been

realized if the, students. had been on tm regular. program. - These |

grades would definttely dicp when we returned to ‘the standard
éurriculum. WHat would be the effect on overall student.achieve-
ment? Teachers.);ad been aware that the students wer‘e working. -
on a special program. ‘Had some halo effect been realized, moving
anche‘rs ‘to bfmst these ltud"ents' grades?: $

In light of these iderations, we pE .

tentatively, with the program. In early March 1980 when term

two results were sed (see Figure "9), st.uden}. nchie\im‘ent
remained at 2 high level. Bighty-thrcc;perc.n‘t had fulfilled
pass requirements. (Four of the five students who.did not:had
failed English. The grade was based on standard pmcéduz'as for
grade nine avaluati}:n and the da;:line in éngllth grades had been
expected). More importantly, scores in other subject areas had
been consistent with first-tern results. The 9-4 class had -
demonstrated the ability to succeed academicaily in the regular
classroon) * Teachers #gain agtively noted: parcélved imprévemént
in the attitudes demonstrated by the group. As well, it was

indicated that reading and study skills had improved markedly as'

. L
reflected by test and assignment scores. Most note-worthy were

comments as to xn-clu‘:\:ehm}wur_

many had become qui¥é active
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First Term Results 1980-81 (and Comparison) b =
5 Number and Per Cent-P: by- Class ~ s |
2 - 1
. class « Number Passing * ‘er Cent Passing ;
Nov. 79  Nov. 80 Nov. 79  Nov. 80 Nov. 79  Nov. 80
81 5360 “nenay - 36 28 100 90
82 .35 335 22 19 J63. 54
83« 36 ET 14 21 39 60
\ 84 2 35 . 16 23 0 66
85 36 3 20 24 56 7
91y (A) 37 40 36 40 -9 100 .
4 ) 28 4o 27 38 96 t.o98
93 (a) 20 40 17 28 85 70
94 (G 30 29 - 30 21 100 72 |
]
Z ] : - |
101 (&) . 28 34 % 125 7 T 89 94 i
102 () 36" 35 28 29 .. 78 83 i
103 (a) 33 36 25 © 18 76 50 i
104 (G T 30 = e 18 .89 60 +
in @ = IR T A “30 -, 100
12 @) 3¢ 27 . 26 23 7% - 85
113, (8) 28 28 . 15 | 31« % 54 .15
14°(6), 36 13 i 53 i
. . " - r ' |
| Number and Per Cent Pagses by Grade "
. \ ' , R . \
Grade Number in Grade ) Per Cent Passes
" ‘Nov. 79 Nov, 80 Nov. 79 Nov. 80 Nov. 79 Nov. 80 g ‘
j vz - 175 170 - 108 118, ¢ 62 . 68
1IX e I 149 126 127 89 85 |
o 134 35 - 105 . 97 78 72° |
, XY .93 121 68 - 93 Voo TS 77 {
—_— — —— s M S B
Torazs ' 543 515 407 4 ] 76
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| '~ in discussioh and: question/answer sessions. ‘In all cases these
J - " behaviours were contrary to teacher expectations fpr these' students.
! 9 :

| In general, -these students were no longer under-achievers.
¢ =t 4

with dubious academic ability. -Most had become active learners - . *

who were registering satisfactory grade ‘scores.

«. s It should be noted that—in spite of the rather positive®
| “results, the program was discontifued at the end of the 1979-1980 - - -
school year. No resourcés or allocations had been allotted for . :
| 1980-1981~ ’ \ ‘
However, in 1982, the administration of the. school in retro- |
. spect of/tb; progran's success attempted to institute a carbon copy .
= “ procedures : . . : )

one ill-prepared. individual was provided with a collection

. . of dusty materials; a short -report.on the project, and forty

students. His success was predidtably rather limited.




aBg =

A, z,
CHAPTER THREE o
-

TOWARD LITERACY

This thesis began with a discussion of literacy instruction
2

as it pertains to aur secondary. schools. The public sector's

a demand for empldjment opportunity. v,

- ‘demand for literate graduates was revealed to be,, in the main,

A more humanistic notion of literacy:is based on. two related '

concerns: " The first, a necessary precursor to the second, is

an attitude towards learning as an inductive, heuristic process.

The second, a vehicle by which the first may be realized, is

language. facility. ' As Shaffer (1978) stated:

Humanistic conceptions of education (would)
generally try to eliminate the distinction between
means-and ends so that learning is experienced as
a source of pleasure in its own right, rather thah

as an instrument for guaranteeing one's social status '
in the future. (p. 95)

Unfortunately, our schools are in the rather uncompromising

position of being unable to guaréntee financial security for

graduates. Ironically, competition for ‘grades encourages passivity

and rcgurgiuuon to nn.sy quxnauon utandnrda.

students who do well in this system are ostensibly rewnrded

with-a‘range of material and psychological stroking. gpw may

have attained any appreciable measure of literacy. Students at

the other end of the scale are committed to a different scenario.

.Drew (1974) commented:

|
rd




, ~ , -sl -

[Those] who' do not behave .in accordance with
the schools' established rules of conduct are labelled
unintelligent, hyperactive, obstreperous, dl.sturbed
and especially unmotivated. (p. 6)
Motivation may well be the key factor. However, it must be
understood in terms of the learner's needs. Generally speaking,

Maslow's Hierarchy providcs a suitable framévork for understanding

these needs.

Paul Kurtz (1977) has addiessed the needs of students in a

: : ]
rapidly changing society. He has quite correctly identified
adaptability as an all important quality. We must prepare students

for what may be,.providing them with the means to cope with ° s

changé through the strength of communion with SR, ¢
In 1985 this means more than providing students with the
basic skills for vocational mobility? It means preparing them
for ‘the absence of vocational opportunity and pérhaps ‘excessive
threatening of peuonlal autonomy. - °
This kind of adaptability will not be generated in classrooms
geared to passive absorption. In this light, gdap:abi;uy and
literacy may be one and ‘the same. (See Banerjee's (1963) - "I
with ‘Others = we"). .
auch lofty ideals are ;resent in the writings .of_ more than
a fow theorists. This writer offers nothing néw. Presented is an
instance where a group of students who were considered unsalvageable
rose to a positive measure of literacy. ‘There is piobably no

foolproof. recipe for success. A recipe presimes the fruits of

practice, error, and correction. The Clarenville.Project could
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i \ still, this investigator questions whether there are any
- 9
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not benefit from such. Nobody said to us, "Here's the recipe.

Start cooking!™ Instead, we generated a project curriculum as we

“went along.

In the 1o.nq term only five students oo, the group did not
neet grade eleven pass requireménts. Two Of these, dropped dut of
school in grade ten. One ‘who had béen undergoing psjichiatelle
care /Ec/;r severe emotional dis\‘.urbances was eventually removed *
from. the sc.h'uol system. Sadly, in a testimony to Shapiro, two
of the students were killed in a car accident a fow short weeks
after graduation. . ¥ .

The success demonstrated l:hroug/h grades and pass results is
relatively 1rfu1§n1ncun: in the 1light of other considerations.

While there was no strict experimental design implemented in the

- present circumstances, there was.deployed a sober, reasoned

instructional design. No formal statistics were generated - -

irideed, such could not have been gemerated given the situational
constraints of the particular school setting. - In effect, results -
were not arranged mumerically in response to an experimental '
treatnent: administered i a controlled enviroment. All. activities
involved actual u‘tudan\ts, actual teachers, and actual materials -

during. an entire'academic year. &

' -
uaranteed treatments in educating for literacy. The magic - T

urs as a consequence of the utter. humanness of the interaction-
setting oiatude’nt, instructor, and curriculum. The changes in

e _hlhitsd by thel_c students was the critical conseguence.
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They garnered-satisfaction from being able to function ‘in' the
classroom while becoming literate. Yt .

One rioteworthy undertaking by ‘the group (as class 11-4) was
the presentation of a she-act play before the entire school. It
was a ragged perfornance T am told, but gutsy ‘and sincere- Their,

faith-in each other carried Ehen through.

n’ 198 with him went strong

This writer left Clarenville
feelings Of 'accomplishment tempered with many haunting ‘questions
" He had been introduced to the workings of the school and knew!
that there were some things out, of placel

This thesis ﬂs written in retrcspect‘and )s an attempt  to
kindle faibh in what might be accomplished if one is willing to

try. More than’ tha

, it is nn\attempt to idennfy the working
tenets of 1iteracy - not mmly the develcpmer’ of skills but
the realization of intent.

vl

Literacy: The iever' and the Adult

With so much’concern over literaey development, ’it Xs not
‘surprising that thé.field of adult education has alss been
addressed. Recent research offers some interesting observations
which dre very applicable to the secondary school -situation. - Tw
federal government task forces, for example, have identified -
adult, Iiteracy education as a priority concern. The report of

the Allmand Commission, Wotk for Tomorrow (1981). called for a

ten-year national right to: read program. Perhaps more interesti

N
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are the actual activities whifh are used in.the adult education

classroom.

types of methodologies exist. Hatezial-dluctod programs rely .
- i

ly publinhed muterials prescribed

| “Two surveys by A. Thomas (1976, 1983) suggested that two

e almost ‘exclusively on commerci

by an outside agency or salected by the teachers. In all of .

thess programs, the matenals fccus on the lequantial development
/of skills cndieionauy taught. ln school literacy proqrumsy for -

example, word ldenuticatien, comprehension, qrmnmar, and wrning g

A

assume’ X ial roles while
pa'uivaly‘ work through prescribed exercises. (One is c;hllged
3 to note the comments of Matson on ameaningful thinking and of .
: this writer on deduétive thinking). 5

In far less common use are teacher-student directed programs

vhere a’coiubonnvc atmosphere is prevalent. These evolve on a

a.uy basis as needs are identified. Commercial materials are . .
ulu uséd but serve as resource options rather ch-n as complete
‘packages. - In cffect, this is the strategy used in the Clarenville
Project. There are still other considerations. 5
: Margaret o'n:ien {1984) pointed out that 1n!tru:tors' and
& admlniatratpu‘ definitions of literacy are not nﬂlcted in #o "0
claumm practice. Rathar, the. programs reflect notions of LA t g i

It literacy learning. This is a subtle but important distinction.
‘ !

functional sense (the literate person is able to function or cope

‘ While many instructors and .dmin‘istiatou define literacy in a aTt
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in aocl:ty).,theze is little evidence of _rclatod activities in - =
materials-centered programs . d X & ) /

" '%." Of course, definitions of literacy which include references
to the reading and writing demands of everyday social life are
ccnmo'n as addressed earuer. Hunter and Harman, (1‘979). Yllo-nevar,
= refer to such definitions as conventional definitions. The dis-
"." Yinction is orth noting. Convantinnal literacy is the ability
to read, wnte, and cmprehend texr_s on familiar subjeéts and to " .

\ " understand whatsver signs, labels, instructions, and directwns

.are necessary to get along in one's environment. - Functional

Titecasy 1s seen as.the possession of skills perceived as neces-

n\ary in particular persons and .groups to fulfill their own self-

-deumtnfd'—onjecnvea as family and community ni-bar;, citizens,
consumers, job holders; and -a-hers of social, religinus, or
other. nwciations.

' The latter u, ‘of course, nuch more in"line with the concept

of literacy as developed by this writer. The literate person has

“the powers of letteracy as a vehicle for self-determined development.
Many_programs emphasize grade-level attainment as a program

g0 1. Consequently, the preparation of the student for the work

folce or for entry into & work-related training progras is a | :

| primary or secondary goal. This is the very sahe focus which has * |

-b'ep‘n‘d‘aveloped in'our secondary schools: A grade ten level is

‘rapidly becoming the minimum requirement for even minimum skill

jobs and for entry into job training programs. (Thomas, 1983)
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"are modelled on ‘traditional school curriculums. The majority of

students in these classes are the same ones who could not cope in

¥oa e . 56~ - . i

We_ have come full circle. The standardized tests used by

yocational schools and Canada Employment (CEIC) training programs

our_‘seconclny schools. 'Again ,they‘\mé'et the.very same methodologies

_which did not satisfy their needs in that former setting. cnelion s

i . The Road Taken (~ .

it With all due respect to Allegro, this is not "the'end of a

road." ‘We can teach opr young people to think critically and to i

think for themselves. Eha urge’ for.literacy rexiains' a part of i

3 ; /
human nature. E‘aigh that it might be attained'is the necessary

element.

-Teachers m\lst ‘reassess their” pcsition. The foundations of

inductive thinklng are facts which ‘form the necessary prelude
‘to vinveanatwn. Hoyever, mu-reasing constraints on time and

“classroom space tend to make .these facts ends in themselves.

This narrow concept o: acquisition of baslc skills is not literacx.

When one teaches towards arbitrary atandards, experiancss aze~/ ;
splintered *into component parts so that proficiency in the parts

can be as:eréained. " In this case, the sum of the parts may well

not make. the whols- S ' X
still, growth and varlety are only healthy Hlthin the sphers fog™ 4%

of dontrol;- ‘the curriculun must ' subply: coherence. Courdes must

reﬂect .a conscious educational: phllosophy rather than a haphazard '*
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list from which students puu choices until they acqulre the

magic n\-be& credits nooded for graduation.

Literacy is a ralntive quality and must be defined in terms
of both the needs of a .mciety and the resources which ghar.
society is willing to allécnie.to it..  Beech and Pearson (1977) .
lrgued’ that schools ditfer consl‘darably in' thair affsc:lv;na;s.‘
Cn:ing research\ they Rote that school progralns charmtanzed

by a well-defiined policy, effective leadership, the pzeuncg of

extra personnel, -allocatién of sufficient.resources for indivi-
dualization, increased instructional’time and positive attitudes 1 ¥ ]
:Auqzds ‘students result in higher literacy test scores than
schopls lacking these cheracteristics. -The validity of these
test scores in temms of the notion of literacy developed in this
paper Iy, of course, be called to quéstfon.’ As well, many ot
these emphases are curtailed by lack of financial support, but
the ethos which may be created within the four-wall boundary
of the classroom is not dependent on such.

Sterile learning environments.are created by teachers who

narrow instruction to include basic skillu only - a tadlous ¢

'.ppro-ch to-learning. For students, affective aspects of. the

lenrnan situation.are the salient chargcteristics. (Jones and

phnrnley, 1978; and Thomu, 1976) . s:udenta rate the. carifg, B

attitude of teachers and tha individual attention thay taeeive

as positive conponants‘ 3 i
Thomas (1983) found that the majority of students in ABE

(Adult Banbc Education) classes are young vflilunl of the Canadian ,
v . ¢ G




dictates. . The philosophical undgrpinnings, howevgr, will remain
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public- school system. These studehts:sensed a lack of c’g;ing’“and
individual attention in their earlier schooling. As Jonessind

Charnlay (1978), 1n:a British study; pointed out, teachers nd

adm_m;s:rato:s look to rdized tests'as of progress,

but . students report growth in self-confidence as evidence of

progress - perhaps recognizing an qlmenf)df true literacy. | 4
% m . . i \

In the 1985-86 school year, this teacher uill accept respon—
sibility for the.9-5 general English class.at G_een Elizabeth

. Regional High School. In many ways this class is analogous to,

the Clarenville group. ~They present discipline problems, lov,

_ academic achievement, and weakness in reading. They are products

‘of the system and yet, most assuredly, do 'possess the abilities °

to’succeed wtt?\ Present curriculum guidelines for grade
nine English'dd not_seem adequate to‘promote this succéss.

Of courde, the Clarenville Project cannot be inserted 'neatly

into the Queen Elizabeth setting.  Some, strategies whichoapparentlyb

worked there may be ‘dismal tailires here. Methodologies will’Be
incorporated at the outset and \ull chanqe perhaps daily Qs need

constarit.
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‘AI’PBN:DIX a
‘BE A BETTER READER . = ) .
This su‘les is dulgned to: B : B ) .

(1) improve . thc balfc ::Qmon skillu needed Jn r--dtng all types - '7 -
of material, and = . . * B

|
(2) davslop special akillu needed for effective reading in

"science, social ntud ’ mathematics, and literatu:e. ¥

The unu: topics are' selected because of their  appeal

and b of their : of cccurrenco in junlor G N

high and high uchool nxtbooks. The, skiua are thoue most often i
“heeded. in atudylnq text and reference bcck! at thnau levels.
The, special vocmuhrlu include words common to the most widely

used texts in science, social studies, and mathematics.- Because’

of these features, the book may be used y for devel

or remedial instruction. Ty . A
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APPENDIX B
SILVAROLI
The CRI (Classroom Reading Inventory) was designed for

teachers and’ students who have not had pr_iqr e;:perienca w.ith i ¥
. lhdlvi(‘lua_l diagnostic reading measures. It is composed Of two

main parts: . 2 ) i 4

\“Part I ' - Graded Word Lists, and'

| . Part II ~- Graded Oral Paragruphs =l

A Graded Spelnng Survey, Part ITI, is also tricluded. " {- T

)tha average, the teacher lhould Se nble to check ten chlldrpn

on Parts I.and II in approxhataly two houu-

The Invem:ory pr(wlde: the teacher with information g:oneéming

the child's independent, instructional frultrauon'. and hearing

!.  capacity reading level, Realistic reading levels including - K5 .
l_peciﬁc word r.eognitloh'and comprehension abilities may be .

e ed. . L e 2 \ 4




- 69 =

: APPENDIX C

\U.S.5.R. _ 5

Uninterrupted Sustained Silent Reading (U.S+ s R«) or Sustained

silent Reading (s. 8-R.) for those who object to the connotat ions
of the first is a scructured sxlant reading program. It refers
to a specific time in the timetable when everyone in your school
- ‘students, teachers, administrators, etc. - read. Yes, that
is all they de®. “What is the purpose of this reading? Enjoyment.

Adults who read recreationally know the enjoyment that reading

‘opportunity in school ‘to find out that reading can be fun.

-must be in self-selected books. Aiso, students must !nade

brings. For many children reading is only associated with study

and homework, ard we.all know.that some children don't even - |

get time at home’ for this. U.S.S.R. attempts to give them an |

In order to accomplish this all reading during U.S.S.R. periods

avare ‘that their reading will hot be tested. No textbook reading,

no studying, no reviewing for exams, can take place during this

. time. , Afterwards, children will not be quizzed on what they

have read. If a child volunteers to share “some reading expex‘ience
with you, well and good, but each child must feel that raading
isa personal’ ‘experience. .

And what is the teacher going to be doing during this ti.me?
Reading:too! Yes; the "teacher can sit in the class ‘doing some
of the reading he alwaays wished he had time for. In dolng EC

he' will be: accomplishing the most important part of -the program.—
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providing ‘an adult fole model so that students will See adults:
doing"and enjoying what they havé asked students to do.. We °
have .long ‘known that staleits learn a great deal by imitation.
" Here you will be providing an Gpportunity for them to imitate
a worthwhile activity. ‘Remember, many of them probably ‘never
see adilts reading regula:l’y at home. ‘Your only restfiction:
is that you not read textbooks or-correct papers and exams.
Af.t'e(r all, this gs supgosed to be perceived as enjoyment - m;t

work « y 2
0

———By-nowthat— idea of self-selected reading material is probably

"beginning to give, you soms trouble. The ‘problem for childfen

in egrlier grades will be to select a book theéy can read. The
teaclr may want to suggest titles of books that ‘are of appropriate
reading .level, but thts will not always be necessary.. Childnn
vill not stay with a book that they can!t make sense’ of.” And
Vresearch has shown that once a child can” handle a.book or reading
level with ease, he will vant to move into reading material |- :
that’ piésehcs some challeige. When thé child no longer finds

The ‘Hardy Boys sum\ﬁaﬂng Tt vitl bevesy farsral ro wovd: Lt
more stimulating reading. ’ a

‘But what of the older kids? Their selE-selecucn may result

in reading material that is "emutty," 'degrading or "offensiye.”
Certainly your concern is warranted, but. remember thar. reading

will be taking place in a class situation. "Most children will :

be embarrassed to bring these books along. Those who do will

. “probably do so for shock effect - shocking the teacher. . After a




few c'ilasses'vwhen no. one notices, most of these students ‘gosback

to reading maferial- ;m is not objecno'nab’ie. And, -what of

. Barl quln Romdfces? ‘Like The Hardy Boys, if students afe into,
1e _y_x_

reading regu].arly t-.hey will outgrow thm. . o

‘There is'a conttol on.what-can be read - rio school textbooks. %
Secnndly, the teacher has to read, not correct’ te¢t9 and assiqmeni;s
or make’up“tests.. Finally, the reading periodis Y reiias ]
. Bemanent: part of the (Eimetable: It id not iisted as a free

period but .as U.S. s R. . Students b%gin to feei it s conaldered

An the same light as. other subjects. It has importance. The

'
gnl.y thinq.diffsrsqt is that. it won't be evafluated. o MG
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ot B - APPENDIX D 3
= FRY READABILITY LEVEL v

with lllpllcity as ‘the" pﬂme oﬂnsidnration. “This was the key
to it selsctiuny the sheer time consump:ion and difﬁcu]\ty

are hctorn thch cause nany foniu

Fry's (1969) grlph for lltlmatinq reldlbility was davaloped

to languish in term papers T
5 )
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