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CHAPTER 1
- THE NATURE OF- THE INTERNSKIP
IRTRODUCTION ) =
The internship experience was initiated as a result of Dr. Robert
"M. inderson, Dr. Jases A. Muir and Mr. Malcols Squires being invelved in

the writing of the proposed textbook for the Grade Nine students of New-

foundland and Labrador.’ These vriters vere concerned with gétting as

much input from Newfoundland r;/neu as was feasible. The authors vere

intetested also in having fo
of the ‘proposed textbook. :
Ater consultation with the authors of the proposed téxtbook it

w

greed that the intern would writé snd formatively evaluate UNIT VII.
This unit vas to deal with the major issues in Canadisn history in the
last twenty-five years with most emphasis being placed upon The North,

« Cansdian-American Relations and Canada's Indisns and Eskimos.

. PURPOSE OF THE INTERNSHIP e
During the internship experience the intern had two general
objectives. ’

One objective was to write a unit of history using the guide-

lines presented by the authors.
The second objective was to do formative evaluation of  the wnit

of history,  The formative evaluation vas to be done by having the unit

. of history piloted in several achools in Newfoundland and Labrador and

* theh obtain the reactions of both teachers and students to the unit.

_On the basis of these reactions the intern would make recomsendations
) G A as o

tive evaluation done on some of the wits )




DESIGN OF THE REPORT i

\ The two general.chjectivié given above, as’ the purpos: of e’ Yy L
| i.numlhlp, required the collection and analysis of satkraals frou g

| oeveral sources. (Chapter IT, 15 concerned with the need for the study.
i e yrelenn comments on the Nevfoundland Soicial’ Studies Curriculus,

cddch— u! t\n present Grade lane textbook and an nu:uu of what

the iﬂtem -ne-p:-d to d/a in’ uﬂ:ing the unit of' hi.uory. 3 >
» / . i

I provides a deacziption of the procedur

wntlng zh- uni: of history up to the pllcinn ut the \mit o£ Mnm—y ln 7 -
: i

th: puu: cla -m-. %
' : 2 g¢ ./
* Chapter f\v presents about saluation snd ~
FieN 3 , 5
,an nulyail of ‘both stulent and teacher questionnaires: o -

mpur v ‘(. the conclusfon. while Chapter VI mn?m a.1ist of
recomendations to the authors ‘of the proposed Grade line textbook. e
there will also be ncdanm- for future pilot studies snd future |
development of mm—ux content for students of Social Studies in |

»‘ Newfoundland and hbr.m Ts ¥ s 7 {
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/. CHAPTER 1T : e |

o B TRT > | meED FOR sTUDY - sy

In the ratidnale fér the Soctal Studies for llzwfmmdllud and e

_ Labradar (1972 2) it was 'stated that * - R w2

atritudés, wpiuions 'and values-of young pEDpll ab students and .
_ citizens are changing continually. The proposed course of stud-
.des is_an attempt to parallel these changes. . Students wish to

know ‘more and more about what is significant in their lives, and
they judge the contemporary as.most relevant. It has beey
that and about Canada andthe

" vorld counts for only half the curriculum. The other half is
concerned with emotion'and feeling. It has been further
suggested that 'social studies curriculum should stress empathy .
for all individuals and mltiple loyalities. If this is so,
students nust be introduced to a global view of the world. As’
well, social/studies can be defined by one word - people. The
proposed coutsd of studies reflects thia view. .

‘This rationale has Tesulted in a mumber of changes being implemented in'
all areas of the Suuinl Sr.ndies curriculun for, Newfoundland and Labra
dor (se= Appendix A) ﬂm rationale u indicative of the desire by

the D:parmnt of Rdnqation to hIVQ a Bocul ntudiea cutrlculum which

develops both the and domatne of the student. It
alwo fadicates the desire to'get avay from the undesirable condition

described by the Report of thé’ Royal Comaisston on Education and Youth
(1967 184) whlzh statéd that there vas "uidue euphnus on the umti— %

zation of Elcu gfemed from 8" in and in

Newfoundland nd Labrador. " ;

Fouwmg examination by the prnancul -o:n}-»m{{eu committee,
the provincial -ochl studies consultant and teachers oi the province, .

the y!eseanmde{Nine textbook, it was found,'does not meet the aim of

. the provincial curriculum committee. The failure to meet this ui- as stated

in the previous paragraph, 1s reflected fn the decipion of the Departient




: ~ j
of Education.to repllce the present Grade Nine textbook - Cana:

Horld by Gordon Rnthney. more, after close don. the »

* witér found a number of inadequacies in this book - many of theu in-’

adequacies are similar to the observations madeby A-B; Hodgetrs,

Director of the National History Project.

Some of the inadequaciés are:
‘ v

Lo 3 N » 3
(2) thé. texthook is too disjoduted. - Many brief topics are men-

“7 " 72 tioned dn each chapter with too little detail provided. Chapter |

-1 g Eight 15 entitled Newfoundland 1901-1914'. 'Yet," in this chap-

ter a number of topics are included without any serious comsider-..’

‘ation, background inforuation or Televance to the chipter. e.g.

i:ie-m ©of Queen Victordd - Four sentences, Labour™ unions ~ three M4 .

sentences and analgamated schoals

tvo.sentences.

(b) then are no ll:udent .disct topics or

ideas given in the texthook to guide students to more effective

% b

1enm1ng. JIn criticism of iuch a Coudlrion 1n many’ Canadian

scwla nnrls::u (1968:26) ‘wxote that

- historical facts by s, are ingl They mist
8 be made to talk, to say something important to ‘students. 2
g g o . %, Factusl material must be. organized into a framevork or e 1L S
= e pattern from vhich ideas, ‘generalities or wnc)nunna uy -

oy be “drawn. .

[ the - textbook hcké ‘a bibl s Bouzce : or
suggested feadiogs. This, both teachers and gtudents must seck
clartfication or backgroud informatim withut sny guidancs, -
The 'use of other sources would provide for differences 4n

- wésting ability; help ‘secure’ additional factual information, and

glve extra rudin; practice. " . L ', 4 Y2

(4) the textbook lacks sufficient 111-..::-:1«»-, mp. or e !




g eharts to explatn’ fully nsny/o( R —" Tor Example

6 Chapter Eight the ralli ly /1osie 45 Newfoundland dsg described

_without any-maps or uhurauunm The ﬂuhing dilputl 1n 1905

,ul:h the Tnited Stl:e- we

1mulr1y ducribed uitlwut any maps

‘ ¢ " or {llustrations. ‘Thui it woild be alsost imoseible to undsr

! . stand these historical events vithSut visval aids. o M -

materials which deny the student the opportunity to.see the - :*

past a3 it reallyVas. Clements (1966:

he \rtate that

we must have nvlﬂable 'in'school: primaty. dociments, s
variety_of interpretations of paln and present events,’
records and-artifacts thet relatewhat has been and i
going én in the vorld, Tather than the bland, dstorted |

texts :hn[ are now available. | f

P
no prescrited coursé of m.gly in’ Cm,dr and 1o textbook
(and.very few classes we cbserved) make any attempt to
s xelate the events of the past 'to :ﬁg pmblem aad con-
cerns of muy = ]

., sort of balance hnmen the cognitive and nffective dmin ‘of

lelming. As Bodgeits (1968:67) ‘80 elpquently stated
< how can students learn to evaluate® evldmce. think nltl.—
cally or form- independent opinions based on knowledge
« .’ when all they get is the bland, comsensus version Of the
textbook? How can they learn to read with dmra.msunou,
avoid lccnpzme of ‘ready-made verdicts, and mm

8 " (e) the' textbook lagks suffLctent original dociments,or sowrce ..

16) pointed this ovt-when.

- 5o opportunity ‘provided fox the a:udent to dguonitnte the n:qui— _

sition 6f values og - independent Judgenelr: There shoild be gome .




when they sre with a-lneas,
istic view of history, devoted to t.:;- and nvma -ef any
lnterpnutm or conlm.l'ly'l B

(;) there 1s a lack of depth in- the. uxtboo.k e tuulr. of its’
'mm lhonld be

hein' ouen:ed unms- pannc.i u.mq.

Canadien hi-tpry 4n our schools, 4n addition’ o' being’
00 natrowly politicaland, constitutional and’,lacking
in contemporary. interest, also neglects, three: vital. -
‘sources of . controversy. These again are; the natural
differences of opinion and conflict that existed in the
reinterpretations of the past by successive generations’

writing vhich produces oppod.ng wviewpoints. The failure
to use these sspects,of history adequately, constitutes
another deficiency in the cmﬂim _studi progras of .
our secondary schools

In an attespt to resolve the criticisss describéd” above,

€he fotexsi, in consultation with m aiuthors of the proposed Grade

l"lu hilcary textbook, ‘dn-luplﬂ a‘unit of history about the’ c-m’
dian North. The developsent of this unit of M.tory nees- tated

€hie eatablishment, of Very clear ‘uideline. regirding vhat ihe wite

shosld do.” The sutdeldnen vere established: after wuch tnnaulntinn :
of the pmpo‘uad text® and. the {ntern's cm:,ma.

with the suthor
‘asa nuulv. 1t, becine obvious that r.h. vu:u'. ‘uiddinas for fthe

unit of Biistory vould be the same.as’ ér similar.to ‘those l.uzd ny




at:empted to! g g, 2 b4 ~Lct T )

of “others.

mary sources wer “restnted u:.:ﬂ the narrltivz in' the wie to o

"+ accomplish this. T RN

_the unit of history.

(a) acuvny l.nvolve the leatne! cognitively ahd affectively in -

}
a cmauennon of his history, his culture; herituge and those -
S

C® fFovide sutficient origtnal and vea! to.give .

" the- student .an undarunndln; of I:hg hluturlcal event during d-e/

perlcrl desctibed. 2 i O

© prnvide atudent questions and research topics. to help give stu-
denta a greater understunding of Canadian history. ¢ s
(d) ptuvlde 111unrn:1ms, , maps lnd churts to exphin more fuuy T u

the written content.

(e) decrease the Bwphnnh upon. the political hiuory of ‘Canada..

lnd deal more wl:h Clna a's economic “and uocial histary.

(£) devq].up 1hterest 1n l’.hc events of the pna: nnd to indiute-

students how Kistory is.opm to gas m:arpu:.mm. Pii-
’("‘ iy

tg) provide' a uelected bibliography to endble’ sl:udml:s to. do

farhed rending.

(h) use ‘Newfoundland and hb:ldnt e)unpleu wher:ver pusuibl: in’




CHAPTER IIT

* PROCEDURES TN DEVELOPING AND ~ - . %
PREPARING THE UNIT - .. :

During ‘the mzh@»ecmber, 11973, the writer, as a member of a

A

“Soctal Studies class in the of at

Memorial University, was given the oppbrtunify to contribute €o the writ-

dog of the proposed New Grade Nine textbook.. ‘The writer volunteered to

) v = a - .
participate because it was the feeling of the writer that-such an exper- %
Hence would be invalusble as a tedcher( -As a result of this meeting the’
writer was given'a copy of the guidelines for the proposed. textbook (see

" Appendix B).

. Because % the. wxite faniliarity u{u{ Labrador, having taught

: thue for m—emyenu, 1t was daciited ‘Eliewetker uoum be !elpxmilhle
for writing UNIT VII, (seven) of the pmposed textbook. Thlu unit vwm»
deal pnmaxhy with The North, American anesment 1in Canadian Tesources
and the Indtans and Tekiuos: especally the effectd of new technology

m\d ‘esource development upon - these native peoples. A

While researching the unit O, history e writer spent ‘a-cons

) .siderable amount of time reading microfilm copies of old neynplge!s,

. reading other textbooks, nonpgraphs, magazites and other rélevant
mterialu Besides reading materials thé writer had to search, far’ ;.t.
toons, ‘maps, picturés,”and Bpies which would increabe student mtexenc
and give the student a clear. inderstanding of -this unlt of Canadfan
hy,.:o:y. ’ ' : )

With research for the uux: of history, completed the u-:ner r.hm ;

began wrltlnz the unit at T level suinble to thde Nine. The Ptltet

used Bis ‘okm ‘xpertence of teaching ¢ Gtude Nine nt\ulentl for foutyeare




and tlw opinions of ‘the nuthurl of l:he prnposed" Gtade Nine tcxthook. as

the g\ddeune fot :mttallihg the reading level of the unit of hu:ory‘

A £uz:hez gnldeline vﬂuld be feedback f!‘mﬂ teachers' and ut\ldents After
the ‘wnft had beed puoud. ]

| After the unit vas wrir.::n the| writer then desisned quesu.cns o

and uctlviuel which vo\lld encourage uc‘mmu to, ’Thlnk m:ough'mumry .

E These u:tivities and’ questions vere des!ghed to invulve both the cogni~

_tive and the nf(e r.ivg dnmin of the. m:uden With the Activltiea ‘and

q\leatluns campleted the vri.:er ‘added’ the blbliog!uphy fo!‘ the lmlt Df

history and submitted th: comple:ed unit to Dr J-!mas

first. week of March, 1971o. B st g
Il‘. was at’ thin tim that tha Hriter, in consullatlon ldl‘.h his’

advzsou, Dr. James A. Mulr and m. I(obext M. Andaxsun, decidarl that ‘the

\m: would be used as the basis for the writer's internship expetienc:.

Thc writer would also do forattve avuluatian of the unit of history

~-and 'mh- re¢ommerdations about any chmxau to'the authors of I:he ptoponed

new Gnda Nine textbook. Yk g E
. Bavig, zead the lmlf saveml times; the writer's ulvha:n Te-

tumed the \lnir. for some The :lncludsd -

certain sections and questions, as well 8s, the addition of some new :

‘material to theiunit. After compléting the revisions, the unit wss sub-

mitted to the writer's adviéors Who suggested a few.minor:changes. um.

the ‘completion of these changes, & final dratt of the uile vas pxepnred

and typed. (see, Appenux o).

The final draft, the unit (:onlilted of about llxty plgel of PRLL-,

ntive, maps, plct 1 11 nb1en

.mivnuu and & ubuaguphy B>

Muir during the




- and nrr

This would. involve Having the unit. piloted

Jurisdictidnof each board

by-a teacher with each board. and obtaining fzed‘bnc'k ‘from s udasita and Eai

grated School Board; Labrador East Integrated School Boaiq; Pert-au-Port

Roman Catholic School Board; and the Roman Catholic, School Pa ard for:

Labrador (see Appendix D), It was felt by ‘the writer that nnAE four

boards Hould g!.va a xeprese'ntntive ﬂelectlvn of the Grade Nine a:wdents

*'."of Newsoundland ‘and Labrddor because the \g:udenn were from bo:h vurbqn .

Areun. The fact that two of the boards ueu lnutad in Vo

Lnbrldor was particularly nignlfi::n: because the unit of hintory was
concerned it the Yorty. -\ o
Within a Eew days the writer received favourable up’ues from

-11':6«: school boards aonucna. m urll:e! “then began to yxepare iy

vcopies of the unik of htacary for a class of s:ndenta vir.h each nf the

‘.xour ‘boards’ muoud above, The cepxu were made:by making ‘dtencils

vith a thgmfu n:hine end ‘then: ‘duplicating the stencil. This ne:hod ¢

of was not as satis 'y ab the: imtecr desired becaime,

‘.. the quality of zeproéu-:uon was poor; However, this was the only econt .

omical yay to prnduca enough coples, -Teacher ‘copies were ‘xeroxed in

“order 'th o provide the :encher vith as aand a copy of the material as,was’

pnssﬂ:le.

On April 22, the writer proceed«d to deliver myil{,})i I‘.he‘ unit

to th: unchexn and ltudzm:! in the ‘four schopls _vhere the unit was to

" be piloud. This involvad atrip to; Ascension Collegilu Bay Roberts;

'St Stéphen's Eigh Schaol ;- St:p‘hanvllle, Peacack. Mcageny, Hlppy v-uqy




Z'Goose Bay; and J.R. ‘Smailvood Collqhn, Wabush,  Ir-each school. the

¥ writer Ipenl some time with each teacher explatntng. 66 his of bt that o

the ‘unit was being piloted .for purposes of formative evaluation and

-.* ‘that feedback regarding the unit would be needed. The.teachers vere

told also the proposed Grade Nine/textbook was being written and the

unit had been prepared. for ‘that purpose, . However, there vas,no attempt

%to tell the teacher ow the unit of hiatory should be taught. This w

.on line with the pmd.e: of the Department of Huution Q lcndin; out

| Dew textbooks with little or no imstructions as Eo what the. teachers
should do wth the materials. : 1 %

The vd.nr nlp u: vkh the ‘students in the pum project in

ch ‘school, The writer didtributed a cnyy of -the uni: to each ltuden:

_end l‘n the students the same lnfnml:lnn a5 was uv.n to r.he !eldwrl.
The llndgﬂt. were um t\l-lry of the unit by the writer lﬂd an oppor-
tunity to ask any questions they so desired.




R IV Py s m e

o, /ALUATION
T : |

= The type of curriculus evaluati d which has heen used for the

- : schools_of Newfoundland and Labrador 1 k‘mu summative evaluation.

_Sumative evaluation, although mec | does mot sliow for the evalu- . l 2
| . ation epd of curriculus me drial évaluation '
! | 15 used becaiise dccording to Ahman (196 87) “dectsions are needed with ;
regard-to the xepl ment of, one currichih by another and ¢hd acceptance - * ]
. or rejection of such i'la:l:xzn:l as text courses of ltudy, lnd the |
lke," - ¢ oo ] § ) ) B N e e
- St e ‘mm; of the'writer of thih|report was not to do, pmuv;
.vu\lntiun bllt to do ; luati Tht term e Evllll— S

ation 1s relatively new ‘and vas firat ubed by s.;uvu. (,1967 43). In

with Striven pointed out -that -forma-"

* tive evaluation involves the collection| bf appropriate evidedce during - 4

the construction and trying out of a curriculuz in such'a way that

revisions of the curriculum can be based on FiTs evidence

I Carswell (1972:6) further tion as
! *+ " 'wne ‘fcedback of information shout s prdduct fnto the duuopru: pro-
‘géss to lWprove the u!l.ti"-te v;raxu_n of |that product.” Cafsuell (1972:
12) extended the concept of formative evaluation to include "infor- -

.
. > Illtlvn Hhil:h may be used :o mike deéididns|about changes in, the format

Yoo G ptojec:l or of ‘procedures used to raﬁ\p materd " Cronbach '
‘(1953 236) expressed his support for foymative evall tion when he

stated that Vevaluation, used to improvq the course while it 1s atill
) » it 1s

flutd, ' more to £ i/ than' evaluation

‘used to appraise a product already placed on the .-fzk.z." Thus

12 L T




are s B

< the evaliation. of iné il content while 1t
1s being produced, is necessary if educators are going to acquire what

1s best for-the students of Newfoundland and Labrador.
i

was de- °

ra be uded to 1ish v L o A
| | signed for teachers (gee Appéndix E) as.well as a questionnaire for

| “stuents. (see hppendix ©); These questionnatres were based upon the

suggestions of M Frances Klein "cunxuau? Boon or" mev" and Dana G\

‘ 5 | Rurfusin "Choseing and Evaluating New Socdl. Studtes Material

The
“/1ntern also referred to the questionnaire used by the Department of
Education to obtain feedback abéut pilot projects in the social studies
¢ , for.the schools of Newfoundlind and Labrador. It vas also deéided to
interview teachers and spead & class session discussing the uait of
“history with the students after the unit had been }ua_:ed.
| During the last week in May the questionnaires were mailed

o chers and students in the varicus schools. . In the following

week the intern went to the various schools to collect the questionn-

i X aires and talk to the teachers and studejts sbout the success or fail-

ure of the pilet. project. ) p y =

"From the answera to the questionnaire about teldzr‘q\u'ml.—

’ cations and from the ulch-r interview, it appeared that :he teachers
o o

chosen by the school boards ‘to.pilof the ‘waif of history ve e fron very

diveru b :k‘rcllndl. Ao i.-purbnnt i.l!pl:lnltlvn £rom this wai 1: allowed

i foﬁ wide rnnle of feedback l‘hout the unit ylloted in" the fmlt class—

Tooms and gave a'clear hnliuticm tn ‘the writer_about how chg unit

|
% unuu be accepted by ‘the Newfoundland schools. :

e SRR

The teacher piloting the unit at J.R. l-ll-uod Collegiate had 4

The intem then proceeded to develop the instrument which would:

i Y




- cher had a Grade V teaching cattlficlte from. the Deparmmt of Educa-
] .. tion, and had been teachiing for'two years. This teacher had also
completed seven history. courses. 4 i

The tucl\:r chosen to. pilot the init aé Pel:nck Anademy had: . -

“been teaching o two years. This tescher had cmnplat:d four courses

\. 1n’ history.

| At A-umxun Cuuaghte the ze-cher who, puo:ed ‘the unit hml
two degreeu, a Bachélor' of Arts and'a Bachelor of Ax:A (Educntlrm)

Y 2 .y 'rhu tel:hex hnd a G:-de VI teachlng cextiﬂuu frnn the 'Deplrlmgm: of -

zﬂucauon andhad ks l:eunhing for the past nln: yeaxa. This teacher

had comyleted sixteen courses in history:. * Ty Y

High Scbeal. Thiu teacher h.ld Grade ll tudling certliic-te from the

Depnttmen: of' Bduc-tion and mui beée

cucl-i.ng for, fourteen yeard. This
8t g telc\ur had-also completed two history courses at univerluy.

- Thus, the piiot. study was placed in fnux “classroons where the
}ux_-:i,clpuing teunhat Q;\purad to, be capable, in:erested and ‘well qual—’

= L dfteatd

dividuals. Because,of their hiltnr.tul and tell:hins background,
thiese ‘teachers. appested to be ‘capable of crietts ring the historical con-

teat, Prum:ntxon, exercises, dctivifies and use. of+ original documents.

were described by theix teacher.

betng a hstera moup grovp. There\

Lo | vere some low, average md above l.v:rnge utudzm:l. hiedx (ending levels

I R g =

e

o+ "\ to degrees, a Bachelor’ of Arts and & Bichelor of Brlucal:inn. This tea-

The. othetr:eunhet nhuuen to pilot l:he unlx: wag_ at St. su'pmm's o

'nn students. participating iu the pilot atudy vere & diverl!.flud 5

: mi,p. For example at J.R. sulhmm'l Callegince in Wabush, .the students '




e a-vide nn;g-of feedback. - For uqn, the teachers at A,cauiun Col-

"pixiicxp-:xm in'class by students using this wit. ‘In Pescock Academy

fourteen to eighteen. 4

‘At Peacock Acidemy 4n El‘pyy Valley =Goose Bay, the students in
the pilot study were described by their teacher as having low academic
interests. ' Their academic capabilities were described as low with n
intelligence quotient of from 53 fo:119. Their reading level vas wach

below their grade. level. It

& mxunu ages r.nsd from_fourtéen

to seventeen. {

The, students pn\uup.m. in the pilot study at Ascension

Colléglate in Bay Roberts were described by thefr teacher as having a g

students in this group were of average or above average intélligen

rhé_u chionological ages ranged from fourteen to fifteen. : .
* ‘The teacher for the }:u.n clase at St.. Stephen's High School in

Stzphenvl.l.\.e described the cm- as. bl.lng a !uuzo.cnwus .xoup with

luduﬂ: abilities and utue-n nngtng fm low to ht;h zhe -tudenn'

reading-level vas described as being lov to high. The, éhromlogieal age” . .

of the students ranged from fourtesn to, seventeen. ]

“This the wait was piloted under.conditions varied enough to get °
leglateand St. Stephen's High School- reported that there was increased

* there was less in-cml plxth:ipltlnn vhlle st J.R. Smallwood Colhllln

the, in-class p.niuynun hy thg umdam:- rau:.ned about :h: same a8

;t:lndbllnlllynr._ . STl

" Upon eran. the -tmhnt‘ q\leltiomn!n, the writer fnund that
llxty—el;ht per-cent of the nl:-ulmn -nnd that they enjoyed: working
with d:z In:erm in’ :lm unie,” Abnnt seventeén pct mt of t.ha -mdmu

s : : 5 5
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h14 not 11k the unit while the other Fiftecs per cent vere undecided.

s who enfoyed the material vas

& typleal comment by stud

Yes, I T enjoyed this: it because the materisl vas interesting,
t easier to understand than most of the history’
I've done. The information is not complicated but

ntn!sbt forward, P
\ I/ =
or "Yes, I knjoyea working with this material because it deals with

c-}'yneh: events. - It deals with the things I sm living with and the things
that are hn‘pptnilu a -me ." Amn; the negative replies uceiv:d from '

; I
‘students, a comon reply was "No, because 1t was too dtfficult. : j

\ . I reply to. the question whether the docunents and neu-p-per |

d[cle. veie tateresting and helpful - uvm:y-ont per clnt of the stu- f

des

s found them ipnen-ung, mra seventy-nine per cent of 'the students
I » =t % % i : b "
found them helpful. Thede students made comments such:as, the material

m& them 4 better understanding of the current history of Canada; 1t |
gave additional nfornation, and it gave students o better understanding

of.the material in the narrative. - The other students did not ﬂ-nd the

and “articles and ‘ale0 ‘Found the material

too. d!.ifh:ul:.
1. Eighty per cemt ot the students found the turciw and -:uu,-

tiesinteresting while fifteen per ceat d1d mot.
nt:y—-uhz per cent”of, the students indicated thar there was mo

any of the ‘while forty per cene of

the -:ud:nu !.ndu ed there was mﬂcnlty ¥ith some of the | nzgﬁ.u-.

The u!.n reasons given by some students for t||= atfetculey of i St

4 tal. vql they felt the reading level vas too huh eopecially the section

"o ecmmll{: mu.on-u-n. +However, 1t s’ interesting to mote that most

of thu-e ilm fn\md the llurill dilfic\llt wire, ?nnc-nn‘ll:td in one ‘school.

=




) i E A e nt
Although the present Grade Nine history textbook was mot. used it
. Peacock Academy, seveiity-seven per cent of the students in the other

“three gchdols indicated this unit was more interesting Than the present

e~ reasons given-were: the mtet!als were "mora modern’’ and
~dell£ vith cufrent Canadian’ Ry sial ok 'tba seghbve replies indi-

5 cated “the, present textbook vas ud¥ of a challenge bekause 1t did mot
deal with. current Casiadian hl-wry *

su:y-.xx per « cent of :he uudenu fele ithéy-had Searnd sore

such*

Ero- :mn \lni.t than from the preunt texcbnok. These s:udm:u mde

statements 'Yel, bec-\lsu thu words uta enlat to Tead and beclnse

’ muwzrin;'xhe quentlwnl halped us_in. ut\ldying for ‘the test:" ‘or "Yes,

becaige it helps you understand the :l\lnaa that are hlppening s bene:.

. Thee students 'who felt they had, leatned Liss made" comsents' such as: "No,
T don't think T'léarned more from-this becavse I covered a lot more. his-
tory 1n wy ~hiutnry book.": .

Regarding the intereat. ‘level of the: unit, seventy-twd per cent
of the students indicated that (hey found the mmm. mreres:mg The

uudenta witl\ a hlgb lnte'ul: lwel comn!:d on tlle unit as lnl:lnﬂing

current Munry sbout peopl& and ev ts. nf Canndu. Other: students | satd’

:ha nltez'lll was_ dull bel:a\lne :l: vn too difficult Ind lﬂme of thm did
‘pot ukg the interdllcipll\uty lpptnnch of uling mtezllla from geography -
lnd ecnnmlicl in/the untt. :

‘Al.thwgh there were a number of s ggestions for improving “etie

quality of tha unit of hintory, m-: -Ludmu t.hmnght the. unit ‘should

The suuenuma 1ncluded: ‘have fmr qugltio-nl make

; betnt capi.el of the. it and elinminate- :he Mne. 1o the ucum: on’
economic nationaiism (111 f-rn the sime schm:l) st\ldgnt venr. as

far as zc say "r_hrw At dn thz gprbue."

OIS




" and, it vas more incerentxns than the puunz unhnnk “hs

\ Foyn ¥ ; 18
The overail reaction ‘from students'vas that this material should’
be introduced in the achoola of Newfoundland snd Labrador 1n Septembér.

Seventy-thrhe per cent of ‘the students indicated - yeﬂ while tvenr.y-lix

{
per cent indicated no. mJ ijor reasons given by ‘the m@enu wishing
to see! this material used again was-the material vas easier to understand;

the material made students-more aware of Cenada and its, current history

& student
stal d B : g A,

Yes, I think this type. of material should be used in the kourse

¢ mext’ year because it gives s h:te: lock at-what is going on 3
today and things ‘that still ‘can’be done, It is'also easferito |
understand and 1s pore straight forvard than the, old text. ?

The (t\ldenh"nplying negatively felt I:he unit was_ !no diﬂicult and tl\at

“'the 1nterdin:lp1inaty approach should be avoided.

\

“Io thie analyeis of thetéacher questiomnaires, the writer ‘found

!that all teachers used lectutes or . mhhmticn of expouitnry and in- .

ulzy sgproch to the teaching of the walt of history.” Wntle all téa~

+i.ehefs .:ompigna tha undt,” the tine requiud to complete r.ha xinit varied

\
£rom ﬂ.ve to six weh wlth four :’:l:hin; perlcdu per w:ek. '

% -
All the teachers ind: #hey used th J\JI

the uait. ' The teachers in two'of the schools. found there wan mo diffi=

culty with the miterials.' In the two schools where thete was asesenley,

"4t vas cauged-by the quality of the l:npie- ©of the mit,  Some studdnts b

nlln hmi difﬂ.ullty vlth ﬂle section on fnuly: lnvaumt.

Two of .the I'.eu:hetl fuunrl I'.he material more effcctiva than Zhe

. '_puun: _textbook, with oneé ﬂ.nd!.ug it just as' effective while the ‘other

.teacher could not mmr the qualtlun b-cnue this teacher had not been

uu!.n; the present :extbnnk, The !uat_ zhree teachers £e1: that the
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iaterial had more relevance for most of the Students since it was mofe

contemporary and eastet to'read, -

/A1l students. lccnrding tn t.h: I:uchcxl. vere e-ndm-illdc to-

“Uards the beginning. Some: of m .mx.nu lost their énthusiass when

‘they became aware that. the mi: involved a fair smount nﬁhtk. S
@ While the teachers lndluud a0 tpeehl matértals were needed
to’ teach the unit - there were materials ‘they would like to see ia the

ld}poll. These materials should include extra reading nlt:rhh on thl

various topea. “The teachers alsg féle. that ta

, filns, rwerhelds,

umw-per and magazdnes could be used In teaching the unit.
: Dné- te.chn felt that thera was not -nr.mgh -phui- on ths
polltiul history\of Canada,' “Yet, theré was enough emphisis on.the .
loeul and economic aspects of Canadian hi.“ory 1n this period.’  ©
 Wiile threg teachers uuuuud that the qukunn. in the wit

vere .ppmpmn for -thedr. atulinte; ‘ot teacher ind\::d that various

quostions required outside knowledge which Iud studentg to do research. - .

Another teacher thought that % should be e .

because 1t works well fu indicating to the students the sort of thiags
they-are to look for i the unit. - Thé other teacher co-mud‘ that the

qnutlm were not,appropriate for the students because the academtc -

'. ) Au\uuuu z.x: that the :nrclu- and question cwexed -u

“levels of ‘ability and that bo:h nopillva n,nl affective areas of 1e.m1n|
nre develaped. P ol ‘

The tuchru vn-y Tew lmintmdad luning Sutcomes axnapt
that va'zy often the' student and teacher class dllc\llllmll lud into new,

topid:l. Ina visie €0 the. classroons vhers the unit —.?ﬂotd the




“in the u'nlt. ﬂuu outcomes 'Qre wﬂlidtrd de.lrlbln-hcln!e lt hrold—

Three of the tucun indicated ‘that they ould use book coma -

wm in this -nmr. a-.m; mg next mmi year. ‘Mhiess, _was Gne- cuchn .

who said no bmuu that luchex tewded lhl mat !‘l‘ l&cance

o "nllrrenl Cmuli‘n Affairs hnt npt hi.ltary af th, Clnldilmﬂlt!(m.

‘Ina ;enxu ceu-.n; about ‘the unu 'n-a telcher h-on Peunck

Acldmy huuuud that :ho -ectlon @ the unu on !oralgn hweuemn: 4

biased and this' ta-nher atated

"1 do not: fntend - to tau:h u:udan:

how to form their own opinions."” ‘nd.n uuhar .also lndiuud ‘th-: than
was not eriough solid background to each w.-:sog and there were too ,-qy,
B e i Fl . -

,and 8. - . % ¥, ..3 ‘

" At J.R. hllllmod Collegiate the m:hn: Ellt ﬂut t_he unit was

Vool - intevesting for the -:udenn ‘because most. of it was “contemporary. How-
a

. . ever,- this teacher feared that Gace you et

ato the esrlier history, the
enthusiaem of many students’ u.mm-. :

. The teacher at Ascenston. cnnquu fele that sore detatl should
M added and thl: the nnn-eu level was f:nﬂuund by :hfumzy O

tbt material. Buvavu-, this teacher l:mlllded “the success ur flum:

& ., would rlewmi on :h- n:hn-ln- nf the tea




cwu.vswl "o

ry,  the nudunu of lverqn ‘lnd nhw- -verun 1-:-111 /
ln :lnl lluim more than usual Ilhill I'.l\cn vas uo

The l:\ldtl were also more inu'x—

average “studénts,

B % " Byed Ehough-tha, resilts wera positive, the. ruuln d1d show
trumental’ content for ‘the Grade Nine students

... that the development of
T 4 oE‘llkvimmﬂhml md Labri

or 1a'a very difficult task. With the.vazidd
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CHAPTER VI

- o . RECOMMERDATIONS

Itis to make recor s die to the linited num *

ber of :eachets involyed. in this; 1ncemn|1p axperience. However, on the

‘has{s of the eived from the “int and student. and”

B  teacher questiom\dirau, the u);.m has a number of recomiendations.

It is recommended for’ future pilots:

1 () that the it be placed tn more. than four gchools.

@ ':\m 2 "good quality of reproduction be aaintsined fox @11 i

napus 5f the wlt to be piidted.

Fodi Do + ¢ 3) ‘that pilot ‘studies be doneat a time gther than the ‘end of

uu school year bgcuun during ‘km- par!iud, teachers nor-

" e ~xuuy have oﬂu; materfals’ ::av_ie\u planned for the

T

y PR e the unit of history which the writer has had piloted da fnnr B i

Lo ol uclwols in" Newfwndland and Labrador; “the fnllawing are suggeated

recmmunﬂltims' L e L : %oy

(1) that the. unit

e revised to 1nsure that ‘the xmﬂng level” ‘

A4 ¥ Prabe 1) suitable Eni ‘Grade Nine studen:u.‘ fmu coyld be done

* by omitting Sore, of the 1inserts’ on economic

1onglism

And the use, of pore mrn:iu 1n tlus particular ncmm. . “a0 o

fficd

(2).- that thg nuse h- :qviud to imuta that the material 1
: 2!: for all biliry groupe of Grade m.ne sedents

by : P R uﬂewfomdland lnd Labrado

nzu could; e done by the

o, of more m(rlt_ivg to describe” ‘the extent of foreign

=LY Homsh : o Cannd!n.n o and the of -

R AR vatiwl Tdsts ‘of t.lhle. 1n ‘this section of: the it
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-of history.

(3). that the 1des of doc and in-
serts be maintained.

(4). that the questions in the ‘wait -Be te;'h&j to cover all

3 n'un:y levels. This l::vuld be accomplished: with the new

1ting £fom the in the

o “two" previous tccd-ne‘d-tlwu. N

(5) thl: a 5:104 of llve veekl be re:olll.ndld for ‘the :el:h—
ing 6f the unit vuh our tsnch!nl periods al forty-five

n:.nu:e- len.;h per waek. e R A 5 TN

‘7 ~ the unit be pl.ced in ‘¢lassréoms 10: !urr.hur evaluation.
(7) :hz a textbvnk “using tha -ppuu:h in thi.a unit be" -d.
B I -v-u.bh to. teachers. £ 4

o S For the future a.vum: of soct,ll studies uurux. qu the

lchool.l of tgwtmuna and hbndur, the fu:u.emn; are suggested recom—
mendatiag: - 2 ~ B - ¢ <

+:(1). that ‘a very thorough analysis be done of the needs of .
3 : Newfoundland students and this analysis include visits by
: Ao cmn_ developérs to schools such as Peacock Acadesy

" in Happy ‘Valley.. Thé reason being to fasure that the <

. unique prohlems to'a particular area are taken into con-

. u:ari-h bai.u duveluped for

Jnd i.nhr-dor. b T




developed- for the sehbols of Newfoundland and Labtador:
(4) that the teathers in the remote -areas of NewEoundland
"and Labrador be: given an opportunity to give input into
the ‘cu'rri.f:ulm‘ by having ‘more of them: participate in pilot
brojects. - This would give téachers a bgégex opportunity

to make e _to the Department of Education

L

5)' that. more teachers be encouraged: to get fnvolved in

* This 1 i - would ot enly.
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71 }hdgrn World Problams
Tnside World Politics
Dimensions Gf Man
* Provincial Illplmunn[inn in
- September 1974 N

World numry‘ (noaeue)
+ Economics ~ new ptngran. Sept‘ 74

- 10 Vorld: Bisbory (Roselle)
-Conadifen Society: Isiues & Concerns
Cenadisn: Law .

* Consumer Education

9 cm-dim ‘Ristory mao-yunn:
. Neufomdfana enphasi

8 Nor1d Bstory
exe: Fxploring World History.

7'World m.;:o:y
Text: hplnnng ‘World mstory -

) 6 Ginn ‘Studies in' Canadian - Billnry

Nomads of ‘the’ Shield .~ . -’
Colonists ul Pnrt Bnynl Al 3
Life at Re
Fur Fort © 3
. Voyageurs
Shipbuilding in the Maritine
Maritime Archaic Indians. -

- $ intory of & Labrado

Projections for Social Studies '1973-74
-~ k .

6. Canada: Thls Laid: of Ours

11 Elements of .Geography
The Catiadian Landscape

10 Wofld Geography
* Environmental- Studies.

"8 L.F. Hoble

7.L.F. Hobley: Introducing’Earth

‘5. Geography of Nevfoundland &

B.iltury of mt' Harbour

6 Around Ullt Hnrld z

3 thury Sncm Studies ’u:‘ .

1 Pumry Snchl St‘ldiu Kit

.. & Axound our World
AR

- 1 Prisiary-Social Studies Kig .’

" Labrador. |

3'Primary Social Studfes Kit. -

2 Primary Social Studies Kit -

ol R ; A s & 7
adian .Geography. (Krueger)

Introducing 'Earth
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 E ¢ 1. British North (ica 1800 - 1860 -
’ major themes: 'seven different colonies i
fgwomdland sa & eypleal colony

* sub-themes: ponucu/econmuc bax
: British tle X
Prench-Bngliil\ conflict - ..
ommynications ~ problems :
‘faariom fn€lisice -
native.peoples

of colonies

Ix. Tlle'Cen!cdﬁtlr.Lnn Period, 1860 — 1867 !

. najor thees: thé ‘achievement of wxbi-l unity
. *centralization of pover - the B.N:A.
8 .+ . by Nevfoundlind and Prince Edward Taland atayed out

o 1 ulngﬂmu : :
xzﬁm ties i i,

: i 7 : flict. - religious and 1....\..;: ;
- ' ey P v B dlliermu 3

B 4 : comnl.ur,l.qnl — fieed for development, political

. s IR Amerteart Chreat in.ie Hent
: ; native peoples < thelr rights

III Bullding a. lhtlon -

1 3 % m(jor‘ :hme comond-uon and expansion in c.nnd-
. . heid =% ~ln=ws°nnd1md - 'same success, "sone_ failure

sub—themes pouum and ‘economic policies - C‘PR, taritse
¢ WD . mmigration,: induserializati
. e Bt[tiuh ties

. | Prench-English mimll\:y in the West .

e ".hative peoples - their problems: '’ AN

% . , e ¢ . EhcNe O
1IV. Canada's Céntury g E e | L j

‘major themes: internal and external chuun;u in Cunndn s
- SERRTEN war years

S, o : £ duteml r-b.n nges-in

- sub=thepes pcllticll eaues . the Laurier years 5
s : economic expansion - lmllxnlun, Lndu(rllludvn ‘
iR i 'British ties - loyalties. teste ¥ :
: ..Rfench-English conflict ~ mxll:rlyti_cn .,




cm\mlcldm- !
. -mmerican relation tariffs
ive PNLs - Faballtmin uad resaryatiouy

V. Between the Wars. - |

\
; major themes: msp“ny and depreston - the post-var_sluip
#the price of war for Neufoundland - the Commission
guvemun:

sub-themes: political powers - therise ‘of the provinces, new
3 4. parties

% ® -economic _factors - umrest, \mnpluyun:, s:ri.kn
{ .. 'British ties —'a yeakening bond
io g . commmications. - begtunings, of radio
s b R Anerican relations’ — effect: f\v s. dapr sston;
2 tariffs ’

.“ . b i o
- major ‘themes: présent day, federal, 1a] and’ o 1 seructire .
: ’ X (. fnternational comdtments; Canads in the: Comonwealth . . . . ;
B % ! *Nevfoundland . in World. War, II - major emphasis on Fane
< > . confederation
2 ":' e % ¥ ds y 1 ” i :
{ g economic developmenta: =R
5 - the commnications’ explosion : iy
LA ' Amerfcan relations ~ an uneasy allience B g

French-Canadign indgpendence
native péople’s =:a re-svakening

st km{nu e A 2

: hew :nmor:.e-, new technoloj 2
*Newfoundland -experience - I..nbndor. fttacta ot
-\ gtechology <

pn\uueni 14cies, -economic dwalopunts 3
olé of technology in commnications -
Anrmn threat to resources
.pative peoples

threatenes
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4 ‘. ,P.0. Box 18

. Arts-Education Bullding
‘Memorial University of Newfoundland
St.. John's, Newfoundland _
Aprll 2, 1974

I am currently completing the requirements of a Master of Educa-

tion degree at ‘Mémorial University. In partial fulfillment of the degreé

requiréments I am preparing a unit of history atithe grade nine level’and

i T am required to, pilot the unit'in several classrooms. By April 22, :

p ~ “following the E:.a:ex yacation, I'will be prepared to place this unit in 4 !
e the cl for “This unit to be piloted will be

i one that will 1ikely be included in the Grade IX history-text which 1g

;. now being developed for the Newfoundland gchools: .

./ I would 1iké  ¢o use & classroom in your achoo] dlatrict. for pilpt
pllrpp!el. 1f you would .consent and select 'a teacher I will meet with the ¥
. individual teacher concerned and give him the unit and ‘some 5u1delinea .

 for dmplementation.

For thé {nformafion, of the plr:il:lpnr.ing :g:cher, the ‘undt will
‘be aspects of contemporaty-Ca story. The major themes will be.
“the North, Canadisn American Bel-ationl and our Native Peoples.

pon completion of the mit (about- thecend-of May) I w11 ask.the
conyen:inz teacher to.complete. an eveluation form covering topics such
28 content,’ obj and activiti 11 student
J...': 7. -patticipaticn; interest;level, ‘clarlty of the wuu.ng lnd an eatimte of
- o the time xequited to. tuch the unit.

Also the’ students would be asked‘to ambwer d siutlar evnlu‘ti :
“fomm coneamtng‘ hlngl such @b interest 1eu1, activities, questions gnd
cont-nt. X K.







Grade Level - ] . <

A.

Teacher Qualifications " R
, Teachtog grade’ T - ; \J

* Degrees .. . 2 X s, ¥ {
Mumber of Bistory courses . -
Number of years teaching
Learner Analysis =~ ° B ’
How many students are there in this class?

Déscribe the stulents-in terms of: B X
@ Aug-u Taterest o

() “Acadentc ‘Capabilities \ ‘

(e 1:Q. Range RSO

(@) Reading Level
(@) Age Level
_I- duz- ncréssed studest ,-zucquun in class vhile using this




= ) 3

How many ¢lass periods per veek wire spent upon this -mm Give . -
length of period in minutes.

3 ' How long did it take you to complete this unit? If you did not com-
4 plete the unit in the allotted time, estimate the 1=ngth of time to
teach the unit?

. (a) Completed length
" ) - () - Iength %

D. Materials

Did your 'm.d.n:- use the documents pnmmd in’ the unit?
e

Did your studente mv. oy difticily undqutlnding .ny of these Bk
materiala? i

: 2 Ng
A © 1t yes, what matertala? B}

ay 8 o il Cﬂplred to the ptnmt text how liftl:dvl did you El.nd)h

[0, L () Moge efgectave ©
(b) " Lebs effeftive
(c) Just as ective

«
s * . l:fumthnbmqu-tinnﬂmvhym:hﬁnk:bennﬂdnl el

or just as as the present

: o l
_ Vere the students enthusiastic tovards this materfal at the i =

BOR pnunul history
[ @) economte history 2
. 7 .(e) . sécial history

: ,(t T u—.de. nmay be placed on back of lhnt)

3!




Were ‘the 1ses and qi riate for your

If not, why? 3
D1d jour, students have 1in’ gt g the
‘the ex:mi!:n and queuthm!? \ ’

DId the exercises aid quéations cover all levels of ability?

42

Were both the cognitive and affective areas of learning used in this
unit? E g . )







S ) STUDENT QUESTIONNAIRE FOR FORMATIVE EVALUATION

% . © . OF A UNIT OF CANADIAN HISTORY * -
. | N '

- SCHOOL:

. DATE: g , i

GRADE! s %

" ' r

- 1. How many class perfods per wéek were spent upon this unit?

5 2. Did you enjoy working with this material? -Why? .

Did you nndmm docunente and newapaper -::1:1:;

(a) 1'nt&testlng'!
2(b) helpful’(

i)
i

gt

b4, Here the exﬁr:ileﬂ and’ aeu.vitlel

(a) int:xeating‘?
Y (b) difﬁmlt?

- "5, Veze any of ‘the materdals pnunnd too duucuu for -you, to under- -
.stand? " If 8o, why? il

6. Was this unit more
(X




i ]
gh, _ ¢ 4. i
10. Would you recommend thiat this type of atertal b.(qud 1n this course
next year? Why? 5
i
L <= |
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