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ABSTRACT \ * . o .

o TR 8 ' This project has been:designed for the English

_ department head or, English co-ordinator who is presently

or soon will Be.working with teachers in the teaching of

Fie S poetry." The inservide package has bee:i designéd to serve | .
ot S : as an 1nstruct10nal basé on: whlch the 1nservlce leader can
‘build or ‘adapt to meet his or her specific néeds. The

. . : 1ntent10n is not to solve all the probléms or offer o

) selubiong to ail problens in he teaching of poetry, but®

to présent practical suggestions in four areas of most
concern to teachérs. They are,’ teacher krowledge, Bsrsseton
of poetry For'students, teacher - Eriedomand autonomy in itho
classrogm, and méthods'and techniques for introducing poetry? " -

The appendix contains several sections, that®would be

of interest to teachers. :In particulaf;’ the index of. poetry
offers a list’ of readily available poems and chronological’ /
ddating of poets; and the suggested articleés, books. on péetzy

and about poetry, and specific. poems ‘for junior high school

may be of assistance in complllng teachér personal poetry

Files.
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" CHAPTER I

¢ INTRODUCTION -TO THE STUDY

e Purpose : o o 3

The purpose of this project is the development of an

ingervice package thatcan be utilized by school hoard
personnel for the implementation of an inservice program for

teachers in the ‘teaching of poetry in'the juniotr high schooi.
Jeach i

The inservice package will bé based bn,the following

objectives:
i . .
41+ 1. Expanding and refining existing knoyledge and

_competericies Of the teacheér 'in 'the teaching of
; poetry. 4 . "
Supplying knowlédge and competencies in the

teaching of poetry that may have been omitted
in pre service ‘education, e.g., understanding
student needs and interests.

Preparing éne poétry teacher. for innovations .in
Y., aubject mathers burricilun, and insbrictional
techniques, e.g., understariding the freedom and

autonomy the teaghier. has in the classroom.

. FA P .

Rationale H | <
, e g

Poetry in junior high school has falien on.unfortunaté

times. It has suffered a doublé misfortune: neglect where it '

most needs.attention and concern whére. it’is best left alone.-

Teaching poetry in junior high - where teachers feel most




Gncertain of their knowledge, ‘most uncomfortable about their

* methods' and most gJuilty, or frustrated, about both - is.a' - . o

ritical problem.” But this negleét of poetry is not confined
to, the, teachers' reading or teaching habits. It seems that X

in. the’ 198

s, in particular, thé negiect of postry has been ..

institutionalized. ' For example, there are over six hupdred’

B © . pages in *the Bullock report and only three and half pages are — 7

given to poetry. " It makes this writer wondér how it is

& - . ' .possible to ‘call this major work "A Language’ £or Life" while

all but ignoring the art in which Tanguage is most

Again this negléct’ comes:Gloser to homes A.skin throush the
literature anthologies and Jbooks on adolescent 1;tez§cpze
(the few that are avaj.iable) that have been published in. the
' past few yga;s demonstrates the Little»atten_ticn that has e
g . been paid to poetry. ' For example, in Egoff's (1975) ‘The. :
: ﬁeguﬁuc of chilgggud, dligalfiad as a writigal gume to
;Canadlan children's Literature in English, there is no
ol reference to poetry. at all. It seems that_evezy othgr genre '
is' included but poetry. Unfc;rtuna'cely, the édutational o
maigazine and journal record is no bettet. It is surprising )
" sand noteworthy\ that when researching this pro;ect th:.s writer
discovered a lack of research material in all publications
from 1970 to the present! Prior to that year sufficient
material - both documented and desériptive. résearch.- is
[ available. ' Perhaps the greatsst surprise came from Chiliren's
Literature for Education, a prestigious British journa E}\ich

i . i
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_terms. Having found the time for work on.poetry,

_produced only two inent articles.for the past six’ Years.

mie quy&ion is,

-speak’of lxteratuxe ithey mean fiction:and exclude poetry?

'uhy is it the trend* that when educators

Perhapn the lnswer lies \ut;h 'the pu.lﬂlahets, as it does with -
“Rost b\llinesnes, that they are qiving the "teaching pxufession
vhat they want and if that t:anslatgs into less or no poetzy
that is what lnust ba.

s Some educators’ may argm poetry is. being tauqht

but they must acknowledge ‘the. misplaced concern that  commonly

“e1i1s the vacuun left by the lack of interest and enthuslasm "

for Hidatiy, * The condern'is thdt wiilch yeads'to "a3ing"
poetry as a duty, feeling that it should form part of the ¢

English ‘curritulum.and finding a place for it in utilitarian

t is all

too easy for the conscientious teacher to approach it with

strategies and behaviour more appropriate to: the cognitive

areas of the ‘carriculum. . : A

Concern as-a-fgeling of disquiet thus has. ‘® 3
the effect of elevating a series of pragmatic’ . *.|-
concerns. into a teaching meth: £he anxiety l
to pin down the meaning, to, explain words, to—

. take the class on a guided tour through the -
poem;, enuvemng it with metaphdr hunts and -
similé chases, inexorably takes over. Pl ¥
(Benton, 1979, p. 113)

Worry about rightness, both of the poems' neaning und(
of the teacliing methods, predoninates, and the worry or

‘frustration of the' teacher is conveyed to the! students so.

that the classroom ambi,ence of poet:y hecomes one"of anxuty -

anxxety prnvided by the dgifficult problem of emphasis upon

4
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rnles,_‘raf_her than one of enjoyment of a,well -n,::ewpoe-.
el S f This writer belicves that'the immediate answer to s

the* u‘nxxety and f:usr_ratinns expeugnced by téachers,

. presuing also that, 'tHis spxiety. 1s the cause of ‘the ’ d
b blishing "moratorium® in poetry, is t_h!‘ough extensfve"
insérvice at the school board or school"level by board "
peuannel ana ta!c-hers who'are -thenselves enthusxast;c-,

dynam:.r\und knowledgeable about the teaching of poetry.

Current ‘practices sin teacning pcetzy at the Jun.lor

3 service at the board Level

schnol J.evex and teacher

leave much to’ be desired. Ohsexvation and xesearch leads
this-writer to conclude that- the following fac:ors a& exxse,

o ) n.my teachers,and qeneralist co—exdmaturs

5 haveia limited knowledge.of poetry. S

*." "2 : Such kriowledge as ‘théy Have’ comes £b .them by
way of langiage arts or iicé:at\;xe‘-guiee books,
henoe they 86 not have the’ poe:ry backqmund "°S\
aelec: what is available. i

who “possess_ inaddequ knowledqe at-d

poetry pass off their s:exeo:yped ‘notions about,
poetry to their students. o

(L I reennq that they are’bound by a curriculun and

uuchon.ty dommance und that they have no. R

ezaaknm or & / many! the

‘teachinq of’ poetry With trepidat on rathex than
’ quj.g: anticipatio




5. Many teachers are unaware of their personal

teaching modalities:and the learning modalities
of the individual students, hence they employ “
strategies and methods which seem designed to

drive students away from poetry ‘rather than

3 attz_':acc_them to, it.
These observations Have Hegative implicat-io}s for
‘the teiching of poetry, but negative analysis is selddn
productive in the practical sense... )
% . Procedures ‘ 5 *ﬂ L,
"Thig-project is based ppimsrily on & pridks cliims
rather than on Venﬂable docunented reseaxch. This is

nécessltat_ed by the nature of the sub]ect matter - poen—y. Ld

Hundreds of studies and dozensof rating scales, to measure

teacher “knowledge, behaviour, teaching effectiveness, and

. appreciation have been produced in the twentie"c,h century,

but most ‘of. these measurlnq devices have been anecdotaly

subgecnve and unreuahle. Coghtzant of this fact, thxs )

writer will utilize a postry teaching raging scale purely

as a guiding élement and initial data base in the preparation
‘of a poetiy teachan inservice package.

-In cangunccmn with the sirvey, a directory (by writer)

.of poetry, tesently contamed in the textbooks used in the
¥

secondary school will'be compiled by this writer to analyze
the quantity, authorship, and ghrénology of the. poetry in

texts’available from ‘the Depargment of Education. '




tations

i It Tust be noted that knowledge and understanding of ~
/ £ B % E

poetry is difficult to define and to measure.' Constructing,
-an inser\ii;;e package is further complicated by the lack of
conclusive research and'éevidence as to what modalities
teachers acuiauy utilize, what attitudes and preferences
they exhibit in selecting poetry, and what'methods are best
for teaching what content at what stage.of teacher and
student development. The most the survey can hope to
accomplish is’ the measuremert of, teachier opinions of certaiit
methods, modalities; etc., used in the teaching of poetry.

‘The opinions of the 'teaghers involved in the survey
. will be assumed to represeént "professional opinions in the
sense that they v{ill‘be based on facts and teaching experiences
and wi1l not be merely unfounded-and unverifiable opinions. It
Will also be necessary to assute that the-opinions. teachers
expréss in-the survey will be théir sincere‘opinions, though'
they might possibly be what Canckiag thought the investigator

< expects them to say. This,|of course, is the unfortunmate

limitation of almost all written responses to a'quesgionnairef
In compiling. the high school poetry directory this
vriter excluded Newfoundland anthologies because of their
local, as opposed.to \;niversal, inter‘{est and appeal.
The selections of books, journals, and films. ipcluded |
* . in the appendix have been limited to chose,ch,‘ac can be of
practical use to the teacher or the inservice leader. In
. other'words, most are. selections that focus,on the teaching
: &)




of poetry; rather than on the acadenic study Of poetry. |

Defxnltlon of Terms

Method: . An establxshed oxder ‘or regular. way\\af dolng
something. For ‘the purposes;of this\p per the-

term method will be used to include tructional’

techm.ques, and a prcaches.

istrategies, tactics

Modality: ' This term can best be descr).bed in the context °

of this paper as the 'sensory channel through

/\_,.—which information is processed most efterently! s

The most important. are the visual, auditoiy, and |

Kinesthetic modalities; e.g., a teactier's stxength

¢ " .might be in Just one of these channels, or in_

séveral. e, 2 oy




CHAPTER 'II

"REVIEW OF RELATED LITEBATURE.‘

_In order to approach a review of literature.inan
Drderly fashmn it is necessary to dlvme ‘the review into

e (5)."broad categoriés: - d ; Pk

1. Inservice education
2. teacher knowledge . iy
S B " nédcher understanding of student needs'‘'and
oy interests ! ’ ) :
4. Teacher autonomy and freedom if the i

5. Teaching techniques % voi o ¥ |

v Insérvice. Education

Without entering into a 1engthy' discussion on .the C e

pros and Gons of inservice workshops and what teachers take Y

. avay -from them, the facts are that many English teachers dre_

not self-directed; that many are reluctant to attend post-
graduate. courses; and that many have had unrewarding
experiences with ‘conferences, institutes and even inservice
workshops because thtey consider most of the past approaches
to be unsuccessful Hon-relevant and basically a waste of
time. But most English teachers h@)ve a professional désire X
to provxde effedtive instruction and, to capitalize oni-this

fact, there is throughout Britain and North America ‘a nucleus

of educators -proposing a‘concept of teacher renewal.. As




. Leader (1978) says in."Can We Avoid Mental Malnutrition of
3 : £ ? ! :

- Teachers?": i
Somehow during their (teacher) pre-service :
education; particul’a¥ly those teaching. at the . ; .
©, - secondary level, thelj have not been taughtor
¢ have not accepted the tenet of John Dewey that
to become an effective teacher one must become
w a "Student of Téaching".' Teachers must reflect
- upon what they are .doing, the needs of ghildren,
how children learn and by what modes, the

- success of their teaching and how it can be'. . ~ .
oty _improved in order ' to help students learn. (p: 150)'
Y If teachers are 'to. become knowledgeablé about poetry

then they must be shown .the way until they reach a point
N o .
where they can be self-directive. In the opinion of Perrone
(1976) 1 . '

The quality of teachers' understandings,
influences to a larger degree what teachers e
do. in the.classroom.' The best source for
3 . teachers to learn more about teaching and
g oy " leawfing, growth and development of children,
and. materials and methods is throughan
i examination of their own practicds,and their '
Vo 5 own classrooms: . (p. 50) . A .

The "renewal" of teachers does not necessarily mean
: 5 7
_the historical inservice procedure where the "experts" saw
that a particular néed or defitiency existed, and then
proceeded to gather teéachers 'together for instruction, ..
whether or not the teachers were aware of the need or
E " deficiency. ‘A more "programmatic” approach is needed, as -
proposed by Buethe and Williams (1978): S
o . " We see evefy teacher as a life-long student, - °
s with teacher renewal being a process of develop- '
\ < ment and growth that stems from life-centered
\ experiences that significantly influence teacher
| behaviour./ For. us, then, ‘teacher renewal includes,
. formal as \well as. informal programs, and/both of

these factyrs need to be considered whenplanning
and projecting teacher renewal programs. ' (p. 134)




J " T . - . - »
There aré basically three.’types of yénewal programs’ PO

for teachers. 'They are:  teacher centers; the' "human

"capacity" model, and Inservice Education. Avprief description,

5 s e : 3
of the first two would be appropriate, for reference is’made

to them later'in the project. = .. . s

Yarger :(1974) ‘prepared ‘a deéczip:ive_‘study of the
teacher center movement in America and found that in sych
centers teacher feelings are considéred first and foremost,
that they provide an environment for saeiectionang halysis;
a place to tdlk with others who, share common concerns and.
problems, or a place where é teacher may go”to learn a new
SKili that may be useful in overcoming ‘immediate problems.’ )

Kncwles (1977) polnts out qhat it appears that

teacher centers operate, to a gteater degree than inservices.

‘programs, on andrological theory, a theory of learning and T

teaching that is based upon adults being learners, as opposed

to pedagogical theory where the learners are assured to be. &

children.and youth. He states:

The core conéepts of andrological theory are
that adults have a psychological need to be 5 |
self-directing; that their richest resource for Gl
learning is the analysis of their own:experiences;
that they become ready to learn as, they experience
the need to learn in order to ccnfront develop—
mental tasks; and that their orientation toward
learning is one of concern for immediate;,
appucauon. (p.- 87) N

' The second and perhaps the most neglected model ok ] .
teacher renewal is un{ unan capacity model. This model

. ... though not clearly ad§ciated with any single idéntity, / ; :

springs from the work of psychologists such as Maslow, | - . L




o Rndgers and Comibs . Essentxally, the mcdel zests on a

V

fundamental belief that individuals can ‘and should stuve
to become all that they can become.
In. thxs type of renewal proqram, emphasis may be,

_placed on objectives not airectly related to the teaching.

act; eig.{ a vacation to a never-before-seen lacation or an

experience, m\Fy be the source of great renewal. One Way to
“accompiish ‘this, is to have more school boards adopt sab-
ba\mcn leaves and encourage travel. :

. The third and pérhaps the most widely .used and best

xsc’udied process of-teacher, renewal is the inservice education.

For the most part inservice education has been vigwed "to .~
2 : T .

inciude both the college and schaol-based programs of

professional study and work in which the teacher is involved

after he has been certified and employed” (Cogan, 1975) .
As to the et‘fectlveness of inservice pgdgrams,

Lawrerice (1977) reviewed ru.nety seven (sz(/scudxes ‘on iqseruce

prograns and identifisd several chiracte fucs that were

shared either wholly or in part by the sudcessful programs:
1., Inservice programs in schools and on college

! caupliss are Squally bsbdble.of seFscting

teacher  behaviour, but school settings tend

to be capable of influencing more complex

behaviour changes fn teachers.

2. Teacher attitudes are more likely to be
' influenced in school-based thah in collége-

based inservice programs:




B : or rhstinctly inferior in the accompl:.shmem: of
¥ - thie ‘objective of inservice prograns. ¥ .
gt § ‘. .4: School‘based programs in wmch teachers partic- o

- dpated as helfers to ach other and planners of . - ...

inservice activities tend to have greater success

in accomplishing their objectives than do programs.

. which are conducted by college or other outside
personnel without, the..assistance of teachers. .

5. School-based inservice programs’ that emphasize

sexf—mstrucncn bj*teachers have a strong record

‘of effectiveness. 3 e

s Ob;ectwes of inservice programs that deal with
. changing ‘the ‘teachers'-concepts of. enlarging the
:eachers"staxe of 1nf0rmatxon have. a high rate "
" . R, S B reauzauon, ijéctxves dealmq with ovetc
teaching bBehaviour are 1ess often realized; and” |

. objectives involving changes in téacher attitudes

_or values are 1%35(: often realxzed.

Inservu:e educatxon grograms that have dlfferent 4
w.txainim; e 5% ltreiine aneneE (£

individualized) are more likely to accomplish &
4 : ' 2 5 their objeciives than are prqu:an‘\s th.at\have ;
h  comiion’ activities for all participants.

8. Self-initiated and self-directed training

activities are seldom-used in inservice education 2




prograns;: but this pg:cé,n_. is associated with
" successful accomplishmenté of program goalis.
(Pp. 2,-3, 8) " g 7
- Téacher knowledge and competencles can"be mproveé :

and developed by employing the inservice podel. Because, of

_(:he coﬂ\plsx\’gptute of Eoetxy, che var1ed techm.ques and

‘strategies for teaching poetry the wide Gipange of student J
. intérests and needs and the aim to refine and expind -,

" knowledge ‘of poetry, the inservice package would be the best
.. of the models’presénted for initiating o resurgenge of

teacher awareness of poetry.
P i '

"+ . Ieacher Knowledge

. The 1itérature written on the inportance of. teacher .

Xnowledge of poetry is inexhaustible. Every author'from
“: Regves (1956) t5 Rossenblaty| (1980): makes reference to the
need for knowledgeable 'teachers of.poetry. ’
From the literatire there are two fundamental points
.-of view as to how a teacher can ‘acquire a know1afig,e»of poetry.

_Brooks. and Warren (1976) speak of the'"scientifiq" and

"eiperiential" approaches; Rossenblatt (1980) refers to the

*“'"agsthetic" and "effeieht"; Burton (1969) identifies the

"acadenic” and "egminine" methods. Wnatever terminology may
"be used, séientific, efferent, or academic, it supports the
"congept, with mifik variations, that the teacher should
possess an agequate and cohexeﬁnowuage of the content,”

nature and skills ‘of pdétryi which, of eourse, involves &




% . : " |
g Sy e e ) - e
Al gt 10 =y & £l 14
conscious recognition and logical classificatioq of the .Y
disfinctive elements that constitute the genre of poetry.as -

an organized system and branch of study. The end is that
/ < ” i L
most teachers-are well equipped to definé theme, -rhythm,

|

etc., to distinguish trgthees and anapests, dnd to discuss.’

| Petrachean and.Elizabethan Sonnets. - Such prcce;ldpres wirl
7 : s

provide indivifuals with the necessary background to
Lo \ <‘
analyze an: oem that the: encounter". %
yZe any p they“may_encounts e
3 ® = -~ The-aesthetic, experiential and feminine point of

/ .
view, in contrast, considers the study of poetry as material
. resulting ‘from mental.processes which in a modified form
o7 j i
| o * .must be reproduced in the student's experience. Thus the

subject matter and content of poetry must not be considered,

in itsglf, as an abstract and se1f—contain7'd thing, but in
relation to the student; as 4 factor in t:h/e pupil’s growing

i  experience.’ - 3 |

SHERE . These two points of view are not opposed to one

another. . As Burton (1960) explains: '/, 5

; / 2

. - The coghitive point Of view furnishes a-firm

| : . p basis'of procedure; it imparts to poetry teaching
| . that stability jand authority which results from

1 : . the teacher's adequate and coherent knowledge of
. his subject and its possibilities.  The affective
point of view modifies the rigidity that would
characterize a:method based on a purely cognitive. 2
¥ g cohsideration .of the subject matter: it secures

that flexibility and gracticnbilitz which is
ct‘x racteristic of a sound strategy. (p: 185)

©. Witucke in Poetry in the Elementary School says.




s
Poetry is too humanistic to be , reducibie to :
‘a‘definitive science. This ts glory'and .~
the_novice's frustration. The reader is
cautioned not tostop with one book about
poetry - every book -that is read will give a
new viewpoint.' Praoctically every opinion will
~have. a_counter-opinion somewhere. (m«:ucke,
1970, p. x)

She continues: % |
There is great diverdity and argument con- *
cerning the best means of bringing reader and
| poetry together. The ultimate-decision will
be the reader's, based on his (or her) own
_knowledge, dpenness, creatxvlty and, perceptiveness.
(Wxtucke, 1970, p. xi)

The importance of a knowledqe 5F ety sHsald Rot
be:interpreted to mean .that ‘every teacher should somehow
punch the button thﬂt releases an in;ieterminant number of
poetry sources and poems from memory.. This writer does not
believe that:every junxor high school teacher is a teacher
of poetry. However, it is a concern that students in Jum.cr
high school will have orie or two. teachers, sensitive to’ the
nuinces; the beauty of language, etc., who wiil®lead or

Juide students to a life-long bond with poetry. = - . =4

Waddington, Writing on’ the role of teacher. trainifg

institutions, says :

In my: expen.ence, most high schéol teachers
have "learned nothing about literary theory, let

<, alone aesthetics. They have nothing upon which:
to base a critical approach to literature or
anything else. They come out of teacher training
with specific methods and bags of tricks that are

~ completgly external and soon exhausted. =
(Waddin ,.1977, p. 75)

' She says that society exerts €normous pressure on

téachers to conform to fashion and to make learning, which




‘by theu tedchérs and trained to maanulace others with the

'nustaken notion that they're teaéhlng She saysv

must’ alvays be difficult’ and'painful for thg studert, seem

easy and, painless: - Waddington continues 'that this unwilling-

ness to facé the aifei ulties inherent  in the processes of

'1earn1nq has_ led universities and teachers colleges ‘to
. emphaslze che methodology surroundlng teachlng skill and tD

“neglect the human aspécts: - sxcept .as they too cdn be made’

to fit a.method, a technique, or a.category.- She ‘explains

. that the obsession.with technique- has resulted -in"coliege

'qraduates, the future teachers, Wwho have been’ mampu1a£ed

Technique i a1ways-mampu1at1ve and that''is,
in fact, its function.  But thinking is anything '
7 but manipulative - and most teachers have never
been’ taught either how to think or how to
recognize, organize and:use their feelings in a,
professional vay: (Waddington, 1977, bp.:76)

|:Dias) writing: in ‘the McGill Journal of Educatlon i

(1979) i sees ‘the teacher: knowledge gained in um.vers.lty

" érom. ‘the pure’ly cognitive.point of view. He states:® -7’
The teaching of poetry‘at umversny has

been dominated hy_the -conception of the:poem"
as an object that can be. analysed. The
objective, neo-critical, formalistic wview, as
‘it has been variously called, sees the

_ apprehension of a poem as a process of close
reading; a careful attending’to the words on
the page.  We have poetry classes where the
objective is essentially to read poetry * .
.closely by examining as many aspects as will
explam its inher workmgs. (p. 199)°

Th.ls ‘review of teacher kncwledge cannot, be over-

sxmpllfied by. stating that if cogni!‘.lve and affectﬁe pomts .

/




"of view are: :eanzea, then’ the teache:s' problem wigl heﬂ

‘solved.¢ hn i | insight. and

ion us poetry
will not develop if it is done pr arr.ly for ut1licarun

ends. ‘thatis; knnwledge, of .poets and their:works. is N

mecrtant tc us. not to enable us to teach chl.ldren poetry
nore effectively, but to gain 1nslqht about the ammgmues

of Our 1iv S in relatzon tc ‘our: woxld alnig tc other h\m\an

beings..” AB Endres ().969) says.

'

To 1arn poetry for utilxtar:.an -ends means
that-‘we have 'not learned it all; we should be
the end of our search.'. (p. 270)

He goes on 'to”say that too’ frequently teachers spend
“tiné 1ookmq ‘for ways; gunnucks, or'methods for imprcving :
instructmn, chat they £ail ¥o 1 arn that 1mproved~1nstxuct10n
»15 always related to how éffectively they Kave' kept al;.ve %
_bhe.\r personal motxve to learn, which' Stems’from a basw
curxoslty and thitst for knowledge

TS0, frequently we live a dt:uble standard, -
it is important. for the students. to learn; ' - -

and. thus-ve perpetrate a fraud. (p. 271)

5 tude'nt Inge esti o g

Ciusely z'elated to the critical pxcblem of teacher
kpowledge is the problem-of selectxng poetry. that is be h
1nterestxng in’ coptent’ and at a reading level appzopria

actually’ teach studénts ‘to dislike p}::et:y.' The junior high

for the developing adolescent.




% stuff soon ﬁnas his natiye dengm in the sound of poetry, . '
¢ 5 buried under. an' avalanche of effeminate and esotenc subjecr.
matter which’ becomes anathema to. red-blooded adclescents- |

.PCetry prsference‘br interest studies. by Eurrnuqhs

cam ] (19’[7), Newsom '(1979); Stanchfield and Fralm (1979), x ._ rted

“ghiat narratlve and Tiunorous poetry are favorite of junior i 7.

Y5 high school -students but r_hat there was a genezal lack of

1nterest in nature, sentlmental pm.losapmcal, relxgnus ur

atdactic se’lectlons; as well as anu.‘ In a report'of a

National: survey of students', poetry preferénc.es 'in the upper .’

élementary gr’ades,: Terty $1974) found much consistency with

Nurvell s (195a... 1958) studies in)the fifties. Narrative

poens and Tifiericks, including both modern’and traditional, .
“weré. the gav,éz"ice‘ forms .f poetry, for students. Haiku, G
g8 - Upresently being a favorite with teac‘i:ers “id pub)ishess and »_’ '
‘included in more recent anthclng;es, was consistently dis-.
- liked by all grade levels*in junior high school.. This'latter
fact, as an aside, is a timely example of one of thé problems -

s | | connected with teachers being aware of stident interests: :

Teachers become’ infatuated with thé "in" poetry and theén’ . - .

B Rl through  the pressure-of -evaluation force it upon thex;
bewildered Student; o S g S
Whenever & discyssion of student interests anses, sl

L Lnevltably the criticism of. literatu:a antholoqxes wxll be

forchcomxng, The ‘problem with anthologies: for fost teachers




\ ¥ /’
seems. to be that out of the thousands upon thousands of poeins
available some expert will select twenty poems,. perhaps two
or three of each. form (neglecting narrative because it is too
oo : e
long) to meet the needs and interests of a #pecific grade
level. Shaw 41967), writing in the British Publication New -
Education, says that this reaction is based on teacher
ignorance and critical diffidence. He states: '
In such a $1tuatlbn of crxtxcal uncertainty.
. | and lack of regular acquaintance with poetry,
/‘ this is the inevitable defensive.response to i
¢/ - collections. - All poetry becomes equally good e
! or bad; all anthologies, the same, and the i

latest on the market, however individual or
challenging an impertinence. (p. 21-22)

He goes on to say that 'a good anthology is the product

and the fullest exercise of

of exactxng enough "schoiarsm

the critical faculty, coupled in most cases with educational

experience: Anthologies are bad neither sy definition nor by
their number on the market. The problem lies with undis-
criminating teachers, often more frightened of new matefial
than their pupils would be. '

Sha‘%x}ecognizes two major problems with anthologies

and poetry ‘selection. _He relates that one of the most

pérsistent oddities of publishers and compilers is the rigid

segregation, in collections; of narrative from lyric:: The
early books of a series or' those for junior high school tend
to be dominated by narrative, ‘the later by lyric and
descriptive poems. It seems that educators and compilers

believe that before fourteen years of age, student:

"narrative-minded" and‘after fourteen they become entranced




He write:

by the. lyrl.c o

This theory, which at .no point coincides
with’our experience, may “be a folk-memory of | .-
the time .T. liot lost his critical

stringency in ‘the’ educational underworld. I
The occasion was The Use of Poetry and The L %
Use of Cr: ism when Mr. Eliot remarked a

- preference until twelve (12) or fourteen (14)

for 'Horatius' and 'The Ballad of Sif John

Moore'. .(p. 41)

So many antholbgies-published today perpetrate and
presumably help to ‘fulfill a passing remark. -

The second principle undermining the quality of °
collections is the belieéf that students must be given only
second-rate poetry, the best being) by definition, too
difficult for them or the teacher. The result is'a_sad, loss
for the student and teacher of the literacy experiences which -
would challenge, stimulate and develop the sensibility.

Specialized volumes, of course, could offer
an alternative to' the class set of onme anthology.
Unfortunately, however, most of those produced
so far seem to have eyés only for the fat 'O’
and 'A' prescribed text prizes and offer little
in their choice of ‘author or presentation to

normally healthy children blxssfully uraware of
the.igraves of Academe. ) >

Terry (1974) Vdiscovered :hat sc’udents' favarite "
poems at all'grade levels contained humor or were about
familiar experiences. ALl students ‘prefer contémporary
poems cnntaxnlx\g modern content and today's language more
than theolder ttadlucnal poems. This finding is partic-
ularly important when compared with a study done by Chow Loy
Tom (1973) which indicated that teachers were primarily
reading such Alde; ‘poems as 'Paul Revere's Ride', 'The




paffodils', *Fog', }nd 'Who Has Seen”The vfind' to. their
juniior high school.stui‘len‘t’s. In fact, ali Bit four of the
foxty—one poems most freq\;ently read to students were
written before 1928. 'Paul Revere's°Ride', though a
harrative poem published in 1861, was the most frequently
read poem at all grade levels. By comparing the two

studies it can be concluded that teachers and anthology
compilers are not selecting'the poems that, students would
enjoy hearing or reading the:most. ’

Thils i niot 1o ea¥of icburse) that students’ shoula mbt °
read or be exposed to poetry writken before 1928. That would
be ludicrous since some Of the world's greatest poetry was
written before that time. Jhat it does mean, though, is that
a tactful approachto poetry must be realized, because tact
acknoiwledges the diversity of poetry. ,Scholes (1969), writing

in the Elements of Poetry, ‘says ‘that reading a poem for the

£irst time ought to be like meeting a person for the first

time. - An initial exploratory conversation may lead to friend-
ship, dislike, indifference, or any dozens of other shades of
attitude from love to hate. If the relation progresses, it

will gain intimacy as surface politeness is replaced by

. exchange of ideas and feelings at a deeper level.;

Teachers must be mindful that because a poen is
written in English it does not mean that a1l Enqllsh speaking
students can read or listen to u: with upderstanding. - English,
1like other languages, contains different patterns, idioms, and

figures of. speech. - - .




.- unchangeable) and teachers realize’ th‘ac ‘students have

Adams (1963), at the beginning of a course of study
in literary theory, conducted an’experiment similar to that

of Richards (1929) in Practical Criticism. Adams' conclusions

about poetry reading corroborated Richard's. Taking three
“poems, a somnet, a lyric with language that conveyed the
speaker's complex emotional state, and & iyric with: con
siderable. looseness and vagueness, he asked his freshman
students €0 read and analyze'each poem. Most readers of the
sonnet were pezpluxed by the langunqa. As one reader said,
<"It was so. far lbove the average xeader s level of compre-
hension that it loses its beauty entirely, to ly _nou;'x-ng of
meaning”. - In the first lyric.(complex) most SLndents vere
unable to penetrate the poem’s surface and readers frequently
invented meanings. After reading the second lyric (loose and
Yague), most readers preferred it to thg other. They commented
thae they liked the poem because they could understand it
(feduce_ it to a seAsible paraphrase) and because they
recognized it as clearly what a poem should be: Ffigurative
language; ghyme and a moving rhythm. Adans comments: R
e poet must make the reader work to t.he

fuilagt of thetr power and his own. I think

it is best, then, to begin the study of

poetry with the assumption that the poet-is

2 crafiman with a problem, | the intransigence
of words. ' fp. 8)

/If poets are going to remain abuoiuee. (1 e.,

"difficulty reading the poetry intluded in anthologies,

then it is critical that poems be found that students are.




able to understand (iie., if teachers believe lin the ;

philosophy that it must begin' where. thé students are, not

wiére the teachers think they are) . :

Since the English language has changed \ ver the P
centuries and continues to change,. students must\ often  make | '
a greater effort to understand an older poem than a modern’ |
one.. Also, notions of what. poetry 'is and should be have \
changed in the past and will continue to’change. In other - .
words, podtry has not alvays been played with the §ame
linguistic equlpment or ‘undér the same rules. Swee\s\tklnd
(1964), commenting on the importance of the teacherls.

" understanding of the natural bevilderment of the’ immature
student in being introduced to the subject of poetry, =
brings to light the impodrtant factor that in studying
histcry. ‘science,danguages, and mathematics, the student
is_conginually acounilating factual Knowledge and-develops
ceztam intellectual disciplines. .With the study of poetry g |
the’ student is suddenly précipitated into a‘ﬂifferent world,

. one in which his imagination is stimulated, his sensibilities
deepened, his emotions aroused, and all his,senses alerted.

The student is most cexsa'inly batfled when his. eager search

for: concrete facts can ohly add to his confusion. Sweetkind
. - \ * .
says: ‘

:

He knows that five competert scientists
performing the same experiment come out with -
. identical results.  He must learn,”however, '
that five poets dealing-with the'same subject
produce -five very different poems. 'As Taine;
the French critic has observed, art is nature
seen through temperament, and no two tempera-
ments-are alike. Kt ) -




i The situation is-that students-who'are having
aifficulty reading prosé at the junior high level and who
are 5till developing their reading abilities Should not be

burdened with the reading task of comprehending for thematic

purposé the Shakeéspearean sonnet until they have developed

17 _pgrticular skills or have learned the "rules of the poetry
ame".' Scholes (1969) provides a pertinent aralogy for this

purpose. He says that the difference between a love lyric

] by an Euzabethan and a* ) 'y poem of 1ove

[may be as great as the difference between Elizabethan tennis
and mcdern tenm.s. The Elxzabethans played tennis indoors,
in an intricately walled court which required great finesse
%o mbater Ten afiglen. The modsh gwk is fiae. ang oben; all
power serves .a’pd rushes. to the net. This ought to remind -us
that Robert Frost likened. free verse (verse _With mrhymec{,

‘irfegular lines) to-playing tennis with the net down. Sich

. a game would make points easy to score but would not be much

fun to play.
In actuality,. Scholes .is referring to two ‘ijmpertant

considerations, (1) students should-not be introduced.éo.

¥ complex poetry too early i/n their development, and (2) under-
standing complex ;'métxy,means that they -first have to leaxrn
the rules.. Learning the rules does not mean teaching the .
intricacies of trochees and iambics but learning the rules -
inductively, i.e., by reading poetry - in oth'er words, moving
from the s1mp1e to the complex as far as readability is

' concerned,, Scholes says: p [
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|- In fact, poetié: Urules" are not really rules
but conventions that change perpetually ‘and,
nust ‘change perpetually to prevent poems from
| . being turned out on a mass scale according to
" formulas. . (p. 525)

The 3ob of the teacher then is to teach the students,
“a5k the rulés: Paets are people who use unique idioms and
taL:tful readers pick up the conventionsl operating in any
particular poen and pay caréful attention to thé idiom of
every poet, so that they can understand and appreciate each

i W B

separate poetic experience.

Folliot (1959), in a review of Paul vale.;y
Poetry, wntes about poetic Ianguage as’ ogpgs
conventional language.‘ S:mce tms is a crltlcal -<point in
selection of poetry for students, it is siepthy 5 note. «rh"J
substancé of the review is that ‘vhemever one réads anything
his attention moves i)‘x two directions at once. One direction

is oitward, from the words themselves to théir remembered

Gonventional meanings. The other is invard and is-directed
tbward building.up a unified apprehénsion of the structure
of vords itself. Where the-outward direction is the primary
one, we have 'signal language'. Here words are used for the
‘sake of what theg mean,’ and when the meaning is grasped,
there is no firther need for'words. Where the inward
direction is the primary one,‘ we have poetry, a structure of
viosia: malts Bop Tbes crasmaid) Poetry does not tend to
disappear when its meaning'is grasped, but to repeat itself
in the ‘sane forn, whereas repetition fnekunal Tangunde

merely means a failure in response. Folliot comments: -




% % . s

The differencé between poetic and signal
language may be compared to the difference
between dancing and walking. - Walking is
purposeful, and its end or fulfillment is
determined externally, when we get to where
we are going. Dancing is movement for its
own sake, and its end is detex‘mlned only. by
the\loglc of its form. (p. 190) '

Teachers.must be-cognizant of the fact that generally ’
the Language of poets. 15 complex. The words that the {:oet
uses "to dance" do have cvertones and they do stir up Ln the
mind complicated reverberations that are lgnored by
copventional definitions.

There is a tendgney on the part of educators, when

selecting poems, 'to talk as though the poem exjsts in-the

words alone. On'the contrary, the set,of sounds in the ear.

or the squiggles on the paqe are simply the "text" Teachers,'
sore than amyons, abe avare how complex is ‘the process by
which the student learns to match those marks on the page to
the sound of the words they stand for.” They kn&w,,a1so, that.
the sounds in the inner ear really becoms words, part of ‘the
language'; only when they call up the ideas or images that :
Kave become linked with these sounds. in the student’s past

experiences. The reader not only interprets the visual signs,

‘but also infuses meaning into them. If, then, the poem

reacheT a level.of complexity such Lth the student cannot
infuse meaning, then ‘the poem is ruined for that student.
In all thigt has been reviewed one may assume that

students will neler read or understand poetry but that is not ’

‘the case.’ Students will leamn to. appreciate poetry simply by




classroon. - They have autonomy and freedom to change, to

re'ading it. - The teacher’s jah is'to show the vay- After all,
in smple terms, we must reach them befoxe we can teac.h thu.
It is true that only the best efforts of -
. the ‘poet are good.enough for children.. This
does -not mean that ‘the child is ready for h
. _all the poet's best efforts. We must-begin
where the child is -'where récognition is
I possible and. sudden ﬂiscovezy comes easily. g
{Austin and Mills, 1967, p. xx)

Auc‘ommx and- Freedom pRI Y A

7\ Thé-teacher who values poetry and. appreciates !

the contribution it makes to the pupil's ‘develop-

ment will ‘find many ways to:make it part of the

curriculum.. (Thorn'and Braun, 1974)

Much has been written about f.he impot‘tant xoie of ‘the
':eadxé‘r" in the. formation of human behaviout.. One goes not
Have to go £a to uncover reams of testimony supporting * Sehe
strategic and influential role that teschinq-plays in Lhe.
development Of students and society. What has been said for
centuries and by numerous writers is true today. Teaching
of ‘poetry is important; {t is valuable; it matters; and it
is needed. ‘Pine (1975), writing about humandking teaching
wim{n the classroom, says that the teacher provides _the
life space for the’ students in the classroom. If the poetry
teacher is creative, imaginative, and, invests himself or
herself in a positive facilitating way toward creating a

community of learners out of the students; he or she will

s ;S . .
.derive countless worthwhile expériences from the effort.

- i I
Teachers‘of poetry have considerable autonomy in the

create, and to foster development, which in reality is more -




//
/funcdon of £he teacher's personal attitude towards poetry

't_han a matter of external controls. It is easy for the
teacher of poetry to project onto others the blamé for the
lack of creativity and resouzcefuln‘ess < Teachers can blame
the condition of their work, e.g., to6 many students, too

many subjects, "poor" anthologiesa etc. They .can criticize

schosl administrators, board per 1, and the
of Education for not givinq teachers what they want.. But 3
as’ teachers of poetry most of them spend most of thexr
teachmg time with little or.-no interference £rom other
adults, and that includes principals, supervigors and j
Department ut Education offlcxals A

The tead\ar must develop confidence in mak).ng decisions
as" to what type of poetry will meet the néeds and“interests’
of his or her students. Confidénce in teaching is based ‘oh
and intrinsically related to the teacher's knowledge of the
subject matter and Of what is available. But teachers d
have some knowledge of poetry and vith fuservice they will
be abla o increnss Aol expand that knowledge. Perhaps the
problem lies in how teachers organize, plan their classes, ..
for freedon and autonony does not mean chaos. Most teachers |,
are r_hcrouqh pragmatists in choosan methods of teachmq and
organizing - they rely on things which’ work for them. There
is ro pat answer by which a teacher o plakes plan of
organization. " The set.of questions which Pooley suggested
in 1939 to help teachers select "patterns of cea:'ching

_lit’e:at\u‘e for local neéds" is still useful and éan

.. A L
TR N ST S .
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be applied specifically to.poetry?

" 1. Considering the ages, abilities, and ifterests..

‘of ‘the students whﬂ will take this coursa what

general ain of llterature instruction do 1 ‘place
‘first in meartance"- . B
2. Whl.ch of the" sevéral, patterns’ seén rost efficient
) ).n‘(:he achievement of cpxs am\?
3. What contributions of method from other patterns
Tl e aaed for variety and efféctiveness? )
4. TB what extent Wlll the basic pattern pexmxt -
<. inaividualization? S
5. _How closely does, the “pattern follo‘w‘f;he normal
. reading interests and hapits of the studénts in
‘this course? ,
i6. How well’ does this plan ddmit lntexestxng ana
‘profitable activities?
7.. How vell ‘am'I eqiipped in materials ana ixﬁ\'\
rdcesbary skills and backgrounds o puzégé’] this

plan’ successtully? .’ i

How well does this plan coZrelate with thie| other -

|

courses these students will be taking? (Pooley,:

1939, p. 345) - ; ! ’ Foa
Of course, no pattern of organization can guarantee a
result and'a ‘plan’of organization is successful orunsuccess:
“£ul only in terns OF its result. -If, ther,. the- teacher wishes
to move outside the restrictions of a set curriculun by

answering the .questions above 'and by getting positive
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‘everlasting bond will be created,

the -

réinforcament from authorities, such as ‘consul tants,
téacher will gain tiie confideéice to.make thé break.

. Pregdom and autonomy in the English clasaro‘om is
* most. certa:,nly one of the most precious - values in teachnq
poetry. chever, it is what is'done with that freedom and
autcnomy :Ln\the poetry class shioh ultimatély counts.

There are countless ways in which the lmagxnatxve, fully

com.muted pcetry teacher can. promote’ the personal, emotional

and intellectual qrowth of the'students.

Choosing: thods, Strategi.es and - Technig es

As' was said _previously the teachex must reach the
students before he.can teach them: The manner: ‘in whi'ch
poetry is brought. to the student is of crucial mq:qrtance.'
Either the students will etérnally 'feject poetry ox an

depending-on the approach

the ‘teacher uses in introducing this literary fom: to

adolescents.
Robert Frost has said that no poem was ever wntten !
for educat ional. purposes ana  poens should mwst certainly
not be ru:l.ned by using them as'a means to that.end. ‘It - .
seems, at the university level where'futnre teachers are

trained, that the objective .is to see the apprehension of a: -

poem as'a proce'ss of close' reading and a critical analysis

of the inner workings -of the. poem. " The approach has
filtered down to, the junior high school through the teachers

themselves trained'in ‘the closé analysis of the text: Thus -
.




! the' appxozch is evez recurnng and encluses the: teacher and

- student inan everendmg vmmus cxrcle It is’ expected, s

as was’“said previously, »that the student W 111 develop' a '
strategy, of fnquizy’ vhich if Judiciously employed will
“. revédy &ee hidden meamnqs and ccmpl.ex;t:.es of most poams.

Larson (1979) ~wrxtu\g of "Robezt Frost as Teacher"

'gives a more: solid’ base cn which to bu].ld ccncepts of

“, poetry - ‘teaching. techmqlfes. ‘She says that Frost'saw One

..great’ weakness .in the-educational sys'tem, fmm‘uhive:sicy to

 gecondalry school = that! for years the' téachers and faculty’
; f have beeh telnng Students to think, bit not explaining 'ts"
then’ what th:.nkl.ng is. "1t is jnst putting this and ‘that
_togethier; it is just saying'oné thing in ferms OF another."
Frost ‘once wrote: . "Thinking j,% a process of framing
 metaphozs; it is Tecognizing similarities in two ideas
Prgamatically Frost asserts; howeter; that the metiphor

shoild be trusted oily as far’ as it works, and he warns

E -t may "hzeak". or prcve +£o-be uintrue if one ittermpts

tu chsldel‘ allke in"all detalls “two objects th.ch have a,
llkeness in one detall- 5 y

Thinking, thezefoxe, must “involve the
cons tant”checking-of one's conclusions °
with the ‘ideas with which one started, so
that the truth' Of the relationship of the
conclusions to the original “thoughts may-
be established. - "The mental - figures which
lead ‘to reason" = 'mental figures" they are

“  to Frost, not proven truths. (p. 8)

4




A o, SR
i
p 132
X It is not surpns).nq that; a teacher who believ‘es
that knowledqe is intaited,” reasoned about, and framed
into metaphors,’ or; "stays St ‘confusiont;, stould thlnk
“that learning is an J.ndu’ﬁ fesponsibility and an
. 'ndlvldual process. : s . L
‘Apprepticeship epitomizes the need oi a
.. 'Student_to work by and for himself, but'to
n learn;also from the helpful presence of. a
) _master. (p. 449) - > : .
' Thus the.need of‘the student; as.gn. 1ndw1dua1, nct
s ‘anelément of a class, to learn, understand, and enjoy : B
poetry for Iumself is a critical objective that. the teacher o

. must keep in mnd in ﬂecl.d:.nq upon strategies for rea hing g

the student. » % |

Poetry, huwever, LS not-‘only a means'of commuh u:at‘iun.

.1t has an. desthetic functl.on as well, and'in this sense u. A
reaches. all students - in’ fact, everyone, though not
necessarily throuqh the ‘poems taught in high school and 5
colleqe g o llterature. There is.a fundamental need .
“for rhyt.hm which pnetl—y sexves; even,though for some.people, i
part)cularly adolescents, the hy thn or “heat® may- be at . the
level of "ta-ta-ta-ta, shboom_}hboom" which blares out qu

. jukeboxes, dancehalls, and. record players throuqhout the world.

C.ibay Tewis'(1956) in Enjoying Poetry says that the

fx.rst step-in: appreciating poetry -is to' learn the three

SR Rhythh, Rhyme, Repetition — for all poetry. is based

upon them. . They are the instruments which ‘communicate the
\ o .

magic of poetry ... Perhaps: this is why the ballad is ‘the




favorite poetry form of both teachers and students. It can

certainly become a solid base on which to build student .

interests in poetry.
For most people, -though, the nursery rhvyns- is ‘the

first formal contact with poetry. It is indeed an important

contact. It is the rare circunstance when a chillgdoes not

like n;x:s‘ery rhymes, e.g., "Pickety Fence" by ,David McCord.

S ' Students.are very responsive to the aesthetic possibilities
e.f 1angua§e. They like to chant words even when they’ have
no idea what chey mean. ta T

Chukovsky (1963), the Russian Poer_, zeéuzed children's i

. attraction to language and comments in his book Two to Five:

s It seems to me that beginning with.the age
. . of two, every child becomes for a short period

of time a linguistic genius: Later beginning

: i with the age five to six, this talent begins

. to fade. If his former talent for word .

. % + invention and had not
L him; he would, even by the age of ten, eclipse
.= ' any of us with his supplene!a and brilliance of
speech. (p. 7)

s The situation that leaves the jnnior high school tea‘d'xer\“

. dejected and is the i ion of this zest and .

1% interest in not only language, but also poetry, that the

primary and elementary school child has, to the groaning

" b/ negativism t.waxd poetry chaxacterxstic uf most adolescents:

For in the answer to that question lies one of the keys to"

developing tpoattive aclieudes towards poeczy in the junior

high school. ‘Two' important factors may give insights into i

the answer to that very important abestions (i) tha emotional

. growth of ‘the student from childhood £o adolescence, and . . . @ °




(2) the tradltlonal pxocedu 'S ef teaching poetry.

The E'Yst, emotmnal growth, can bé-taken care of
_partly by understanding what happens. to the students

-, emotiuna;ly and partly by selecéing material that’will meet
the emotional change. Poetry is emotional, and as ‘the :

'k 3 *"7 " student grows older, the emotions retreat further and

further below the surface. ‘Adolescence can be ‘charhcterized
ag a r.mne ‘of inhibitions. It"’xs this harnex that the
teacher must’infiltrate if he or she is'to be successful in
teaching poetry. But how?: There is some agreement that *
effective teaching includes explication, explanation ana
communication. Indeed many English teachiers and most
learners agree Ehat czeauve commumcatmns are helpful in
fhe teaching of, poetzy.

L The acting or perfarmnq dmensmn of the teaching

™\ act is highly relevant cc a large portion of the poetry
k] (AT : teacher's . role, if he wishes to break through to ghe

g adolescent. Verse, color, ‘humox, cxeatxvxty, surprise and

even' "hamming" have character).zed most effective teachers.

The classréom teacker 15 on stage, an actor
performing, sending and receiving messages
through voice, dress, body language, and even
- (Haughman. 1978, p. 64)

»

ALL koo frequently. teaching aids are limited to the’

. anghoiogy, certain traditional A-V equipment, plus charts on |
2 N pastiy, picturds, ahd ‘objects) 411 of which are useful but '
" insufficiént “to ‘convey a sense. of excitement or surprise
abbut’ the,subject that adolescents £ind @ifficult to read,




have had bad experiences with, or find just plain boring.
Much as. the salesman goes, about his mission.of
description, demonstration e 4 uitimately, persuasion the
effective poetry teacher strives to put color, enthusiasm
and drama-into the teachinq—learnlnq entetptise. Poetry
teachers may well be wise to observe and study the
strategies and skills of song leaders and social directors.

They perform; they act.

The:e is a place in education for some "whammies" and;

"zingers". If one can believe the studeits, some poetry
teac\;EIs convey no more inspiration or motivation than a tape
recording. Such teachers, trained 4in the traditional school,
need anassortment of "zingers". The idea is to reach the
adolescent. The teaching of the "true® poetfy can n be
introduced through the aid of a gimmick. It has to be. under-

_ stood that the gimmick, the "zinger® is purely an attention
"getter, only a means to an end. Baughman (;978): quoted
earlier, says that good teaching is dramatic and creative
when the bccasion demands. The kind of learning that
endures and changes behaviour positively often cekuits Erom
Xeen insights, splendid’examples ind indivifiual experiences.

If teacher inservice education merely ‘provides
general knowledge and su.bject matter content along with
some of the mundane and trivzal aspects of clhssroom
management; beginning teachers and experienced teachers

"are likely -to contxnne to teach much as they were taught.

Consequently, ‘the 'teaching of poetry suffers.’ On the -




other Kand, if inservice renewal can. succeed in developing
in poetry teacheru a teachlng style and personality that
draws adolescents to poetry, them the barriers mentioned
earlier will most certainly l‘:e broken down.

Secondly, the traditional procedures of teaching
poetry that cause students concern can be classified for
the sake of clarity into two extremes: the "academic’
tradition and the "feminine" tzadiéxon. e

The "academic" tradition is bassd .on the concept - th) ¢
poetry is'a discipline, a rigcrous means for developing th
mind, sharpening powers of abstraction, and developing the
vocabulary. Most certainly, poetry can do these things, but
an emphasis on this traditional method in junior high school

most often results in the frustratingly painful dissection
% ;

oF poetry,.in scansion of lines, analysis of rhyme schemes,

and drills on figures of speech. Often there will be 'a

compulsory memorizing of linmes and, of course, the laborious,,

which must to the answer

in the guidebook. sThese things may be important at times

and one cannot argue that certain skills'of reading poetry *

must, be developed. However, an overemphasis on poetry as.a’
discipline, equated with sciencé, may well be a major factor
in developing an abhorrence.for poetry if junior high school)
On the other hand, -the "femihine" traditi.on (which -
has nothing to o with the _s_ex‘of the poetry teacher) ¥

proposes . the sighing, rhapsodic approach - the idea that

)
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poetry. is a precious .form of experience-reserved for the
"éso‘:eric few.+ With this approach, normal addlescent boys
(and'there are a few in junior high school) are expected
to, trip chxuugh the daffodlls with Wordsworth when they
should be reading Karl Shapiro's "Auto:Wreck". Teachers,
then, must ‘express emotxox_:s through, rather than about

poetry. - - : X

Teachers, more_than anyone, are aware that not all '’

students learn the same way. Students rely on different
.
sensory modes to help them. Some depend heavily on their
sense of slght, otherg on, their sense of hearing, and.still
othera.on ‘theix sense of ‘touch. The mode-they use influences
‘einle cibesrbon bennvie: and achievement.
Barbe and Milone, (1980) writifg in the Instructor
on the toplc of modal)_ty say: .
: Each class, group, and individual has a ’
L different modality strength, visual, auditory-
or kinesthetic. . An individual's modality . -°
strength can best be described as the sensory
channel through which information is processed i
F. most-effectively. A person's strength might
-be.in just one of these channels, or in several.
..\ When,twb or more sensory channels are equally
@ i< .efficient, the result is a mixed modality. . (p. 45)

! It should be remembered that teachers have modality

strengths as well as pupils. Most assuredly the particular -

modality will show up in the teacher's teaching of poetry.
For example, the way in which, the English teacher's class-
. room is.organized and the manner in which the instruction .

is carried cut 4re’-the least evidence of a teacher's

modality:
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Visual oriented -poetry teachers, for example, will
re1§ heaviEy‘ on' the ‘chalkboard and the aveﬂ?ad projector:

They change bulletin board displays frequently. They put
emphasié upon:poetry foldérs. Séatwork plays an important

part in their ms,thud of teaching ;pv{etxy. The téacher who ‘
Eavers poetiy as‘a Wiscipline and puts emphasis upon, -
| students writing their own poems would be characteristic &
1 .. of this modality. ° ; [

1 S Teachers ‘who have an auditory modality strength, ‘on

the other hand, employ visual aids sparingly and rely instéac

upon' poetry rea’:ﬁng.‘ The use of audio tapes, records and
cassettes of poets' reading their works, gr4u§ discussions
and students writing and reading ‘aloud are dharacteristic
of the auditory modality - oriented teacher.

\ Kinesthetic teachers contraft sharply with their

visual and auditory colleagues.  Although they sometimes use

auditory or visual aids in the teaching of poetry, they favor
hands-on’ activities Qnd experimental leax‘niingv. The English
classroom of the kinesthetic:teacher is full of movement,
e.g., dramatizing the ballads. To the outsider, who ma§ not! /
realize that such movement is purposeful:and learning -
related, the class appears disorganized.
5 . The poetry teacher, them, must discover and capitalize N
J " ‘on students' several modality stremgths. The teacher must )

remember that rot ‘every student’in the class will share the

teacher's modality strength, so if a student fails to under-
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"‘ should be directed towards that student's modality strength.
“ In dadition to being an aid i  teaching poetry
| within the classroom, an awareness of modality Wkangihé dan
" adsount Fow certali interactions al;toﬂg colleagues and
consulthnts at ipservice workshops. If a teacher is :
‘ unsuccessful with a particular approach to tsaching poetry
| that another teacher champions, conflicting modalities may !

be the explanation. Dramatizing the ballad may work well

for the kinesthetic-oriented teacher but could be confusing

k and. observed as a waste of time by the visudly or auditory

oriented one. The workshop setting offers a ance’ to

| -share modalities. )
3 : An' understanding of modality strengths is not the -
final answer to ‘all‘problems that poetry teachers face. . It
| is, however, a.practical ool that can be made to work for
the poetry teacher.‘ If the student does not'grasp-the |
aesthetic experience of ‘a particular poen when it is first
preserited, the teacher néed not just repeat the.lesson and
increase. the volume or revert to condemnation. The answer
: lies in trying.  Another way, i.e., ano‘i:hér modality.

... After all, if you have to tell a student
| something a thousand-times perhaps it is not

the student who is the slow learner. (Barbe "
. / and Milone, 1980, p. 47) i .

Summary
Being aware of the problems involved in the teaching
; o
of poetry will not automatically provide directions for

classroom practice. Translation 'is necessary. fThe teacher .

must discover "where" the students are as to taste, capability

£
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and’ modality. ‘-The teacher must makKe'decisions, build 7
: s H
.confidence in self, as to what ‘critical skills and what
PR ‘concepts, what.poems and what poets he or’she will “incluge

in the course. The teacher must:settle on-what approaches

or.dtrategies he or she will .use in teaching different
poems. Translating the rationale for poetry knowlédge and

practices into classroom terms requires the setting of aims' . -~ . '

. that reflect both the student's needs, interests and

capabilities and, equally -important, the teacher's ' ' . ~.:. " i .l

convictions about poetry. . 4

B3 s e\
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DESIGN OF THE STUDY . =

= The Instrument

The instrument used was a five (5) category interval
rating scale consisting of fifty (50) methods used inthe
teachiné of poetry (adaptea £rém Gallo, 1969). The teachers
were asked to react to each of the fifty items on tre A |

instrument by using their opinions of what are good and poor

. methods of approaching the teaching of poetry: ‘Teachers

wete to indicate how strorgly they agreé or disagree with'
each statement in terms of five categories from "agree"
through "neutral® to "disagree”.. A personal data sheet was ’

to the i and were asked about

'their‘;nnmbe! of years teaching, number of classroom hours
teaching poetry (i.e., the hours ‘spent on poetry instruction,
reading, and discussion), teaching certificate presently
held, the type of poetry they use to introduce poetry to a
‘class, and two ancilliary questions designed to determine ,‘if
pupils enjoy or do not enjoy poetry and why. .The methods )/
questions, focused on the modalities used by teachers in the
classroom, the readability of texts used, selections of
‘poems used, ‘teacher knowledge of poetry and particular

- techniques employed. , - T 'l

Validation of the Instrument .

Fifteen junior high school teachers, not included in

the study, were asked to provide comments on the clarity and




appmpriaeenssl of each x:en on” the questionnaire. :They

were also asked to make ions regarding addit '/ ar

Geletions, thereby providing a measure of face and’ oonf.enr.

] %t validity.

"/ % g The Population .
: “Tables 1, 2 and 3 provide the buckgxm‘md data on the ~
study. pOpulacionA Sixty-sxx petcent (100) of' ]unior high |

!
'school teachers from five dxfferent school boards responded

\to’’the ionnai . Four (4) Held a grade II

" teaching certificate, twenty (20) teachers a grade IV,

Cortystive’ $45) teachers o grane V, CHIrty (30] Cesthasi's

" grade VI, and one teacher'a grade VII teaching’certificate.

" Eighteen teachers had taught one to five years, with an
average hours teaching poetry of 9.8 hours, thirty ;eac}.&-
had taught for six to ten yeags with an.average hours
teaching poetry of 6.9 hours, thirty-eight teachers haa
tiught for eleven to fifteen years with an average hours
feaching poetry of 15.3 hours, eight teachers had taught £or 5

5 sixteen to twenty years thh an average hours tear:hxng poetry

| _of 14.5 hours, and fourteen teachers had taught for move than

twenty years with an average Hours tsaching poetxy.of 118

hours.
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: Tablé IIT’
. Male Pogulat,\on

‘- Experience ' Prequéncy ‘Hours teaching Poetry: (M)

=5 e L | st O U P R 1
CRUI R R 0 9.3

L 11-15 24 i . v as.s
16-20 - 8. e, i 3 1.5

gol o e .80

This section of the study is directéd to.an inspection

of the Tesponses of the teachers. The analysis.is presented

. under. the following headings: e T 2

’\

(1) General analysls of the xesults of the racinq
scale 4 %

(2) ' Teadher knowledge n " N

(3) feacner moda1ity o

SR ¢ }) : Selecting of poetry for: students

(5) "Techniques employed by E ,

General Anal si. of the Data

_Seventy percent of ‘the t‘éachers who reaponded to t:he
questionnaire indicated that their studénts did not enjoy
oetry and proceeded to offer the following reasons:

Sl e
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Sample responses:. - »They admit defeat befo:e they attempt

5 . 05 : ;1 to' understand the materiall| - i i
3 _*' - Students with reading probléms atel b7
. g 3 SO ‘totally devastated when conqrunted
o, & with' tms so called "forei nl languaqe ol ;

" = Many students don t want
A 5 " anything, especially poet: '/

; S 5 < It may be the’ way €he poetiry \section
! is dealt with in the Ccurr. cul‘;m\ by the.', .
teacher. . . b

undérstand it!| Thdy, are ;o

They' don' 2
© "turned off" by the word itself.

At this level (junior high) ‘they come
‘to us.with the set idea they dé\n't like
2 ; & i \

I : L - They are usually poor readers.

'

* i - They have difficulty intelpretinq poetry.
; Foa WL - They are tod often made

i . " o poetry. ‘They can't reiate\ to it or °

4 T Understand-it.

analyze

-~ ThHere are too mahy abstractions. They

cannot identify and relate to it. .
- They find it difficult to ré\ad.‘ £
they had a choice they would prefer
‘prose by a ‘landslide:

; ey ’ - méy camnot internalize it with everyday .

2 E expenence . . 7 e B

Of ' the seventy percent. Who tidtosted ENa Ltuden'ts aia v

* 4.7 not enjoy poetry, fifty-five percent indicated that the .cause

‘is. ‘reading ability, where the compactness of the style and 5
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Eiguratlve lanquage are ‘the’ ‘major factors: '»ren'pen':en:

indicated that pre-junior high instruction is apparently a -

.cause; s).nce students: have a pronouhced istaste for poetry

before rﬁ hxng junior ‘high' school. * Five percent of the’

teachers suggested that methods used, particularly’ too much
anafysis rather thanappreciation, was the cause.

Thirey percent: of the teachers respanded that

’ students do en]oy poetry -and offered the. followan comments-

Sample responses: - THey have an opportunity to réspond, to

} poetry. They discuss, argue, guess,
R analyze. It is a chance .for active '
: parumpation
- Mostly it's fun’ to read, pleasant’ rhythm,.

or simply xelaxing. ' -
- Baught cofrectly, poetry becomes a window

" in a real way:. 'Therefore 1: becomes a -
) meanmqful experience.

2 Soite ‘students enjoy poetry -a llkl.nq
‘must be. cultivated by the teacher.

fun ‘and vivid.

71

- It is ‘Something angerent £rom prose .
It gives them an npportunity to be more
v § expressive.

- simplicity’of presentation.
i 0f the Viitrey. pekosit, of teachers who responded that
students enjoy postry, twenty percent 1ndxcate& that _pogtry. )

for-their students was fun to read and that-the teacher
S

through ‘which each studeht sees the world

- Tt'is short.. It is uve1y,'.‘mtezes:zng, .
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" 5

_ presentation of poetry was the key to motivation. Ten

percent indicated that because poetry was different from
prose students ehjoyed it.

. There was a critical difference in the types of
resiitises Trom thoke Eint indicated "no enjoyment” and
those that indicated "yes, students do enjoy poetry’. The

difference in response was one: that suggested there is a

" 'tie'between a positive attitude on the part of the teacher

and the qnet:hcd: employed in the classroom. However, on the

part of-thé majority who indicated a negative response, there
seemed a concern. for blame; that is, blame plaged on the lover
grades (:pre—juniox high school) for’ student attitudes towards

poetry; blame on the text book as being too difficult;.blame

-on_the students' ability to read poetry; blame on the -

curriculum. It is worth noting that no responses indicated
€he teacher's.presentation as being the cause, whereas in the
Iesponses of t_hose. who said students enjoyed poe:ry’ the i
tedcher's ngotiva_tional techniques were taken into consideration.
" Concerniag the time allotted to poetry teaching in the
junior High schopl (refer to tables 1, 2,-3): Tf students
received one hul)Ezed and ten (110) hours of L\terature
mstrucnon for a school year anﬂ coveraﬂ the five main genres
eE lxtexature (shoxt story, drama, navél, essay. ami poetry -
some, suhocls may teach the ohe-act play and three-act play
instend of the es!ny)., with all genres'being allotted eégual
tine, then postry should be Yeceiving at least tuenty-two
hours of teaching time. The means’indicated in tables 1, 2
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ahd 3 certainly fall short of that, time allotment generally,

in particular with female teachers having one, to ten years

oF experience .and male teachers with 5ix to ten and more

than twenty years of experience. . Accounting for the drastic
’

drop in time allotted ‘in these particular areas. can only be

a matter of speculation. Academic backgrouwnd ' of the teachers
involved in the study canpot be presumed to be’ a reason, for
at least ninety [percent (90%) Of the teachers have one degree
while seventy-six percent (76%) have two degrees or more. It
should be noted that teaching time given to the teaching of
literature was not recorded. It was presuned. that the |
greatest percentaée of te?chers would be full timfz or
virtially full-tine English feachers. This:ean be ‘Feasonably’

. 1 :
aSsumed on the basis 'Of subject teaching in junior high school.

But, taking all of this into consid "‘ﬂ*" n, the 1li

Sotie TH junior high school consists of oneé hundred and ten
(110) hours of instruction and:indications of the. responses
prove that teachers do not utilize the maximum time allocated
)

Teacher Knowledge * Il g

Table IV provides informétion on those- items. speci fi-

cany concerned with teacher knordledgz of poetry. Teacher
opinions were presumed to be pmfessmnal opinions based on
acadenis qtaliFiGitionsrand dapetisives For all tables in
this analysi; the following: key will'be used. 1. Agree,

2. Agree, with exéeptions, 3. Neutral, 4.  Disagree, ‘with

‘exceptions, 5. Diéaqree. #
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Table IV

Teacher Kriouledge
Statement
The teacher of poetry
should read-widely for
himself in the fields
of poetry and literary

.criticism before

introducing poetry to.

" students. o

The teacher must read

a great many poems .if
he'is to do a good job
in the téaching of
poetry.

The - teacher .should’ use
the teacher manual for
motivational techniques.

‘Response in %

L2
52 20 18
4 3
32 20

1 2° 3
% <17 7%

TS

TS

3

sl

5
27

In'all instances teachers agreed with the statements that

teacher kndwledge of poetry is a factor to be considéred in

‘ the teaching of poetry,

However, it is interesting to note

that both in Items 13 and 40 the teachers who agreed with

some exceptions and those who wefe neutral, equal or surpass

those who simply agreed with the statenent.:

This would seem

to Lndlcate ‘a certain amount of indecision on the part of

teachers towards those particular 1ten\s.

The expected

response would he total agreement, but it: seems that most

teachers, perhaps, ieel that what is in the text:hook is:

¢




" .
sufficie;‘g foi teacher knowledge: .This can‘,be”agsumed on
. the ‘basis of xésp‘onses to Item 39 where emphasis. is placed
on ‘the teacher mantal for motivational techniques.
s Tten 40 is an interesting item i ‘that the words "to.
do a good job" are used, :Only. thirty-two percert (-_32:) of
the teacﬁers totall}y agreed with the statement, againl C 2
indicating that teacher kiowledss of pootry fay mt bea :
R major factor in doing a’ qood job in the eyes of ‘the Toniher,
Thxs allows the j.;nvestn.gatcr to speculate thit gemeral
knowledge of postiy is not ‘So important o teschers as is
-specific knowledge of the poerms in the textbook. The
' twenty-four percent &isagreement with Ttem 40 is slgniflcant
.~ in this regard . ) : ‘. 5
“fﬁeachxng Modality
Teaching modality (visul, auditory or vk‘inesthét'x'c -
as_a factor of teaching technique is worthy of “comment. Most 4

items in this area are concerned with the auditory mode,

sinceé poetry is' an art of the edr.
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" Auditory

', .Item No.

5

Table V
Modality
Sample items :

Statement

The teacher should use

" recordings of poems to
heélp junior high school
students appreciate the’
sounds’ 0f poens.

Because we are living
in an electronic age
students should "not' be
required to read poems
but only listen to
them.’

Time spent on modern
, folksongs -and ballads

in the junior high

school curriculum should .

be minimal. i
Rock. .pdetry of pop music
is a waste of time as a

. means of introducing
junior high school
students to poetry.

1
8

B
Nw

=TS
ST

ol

.3
8, 12
2 3
6 12

g
&

&l

Most' teachers responded positively towards the use

- .of récorﬂings and other auditory modé.devices. This suggests

.a widespread acceptance of recordings of poems, folksongs and

pop  music as a means of "tuning" students in to.poetry.

Other items included as relevart to.analysis of the auditory

iy AW,
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mode are items 11, 19, 24, 29, 37, ‘41,\50. Item 42in ,
¢ - \ 2

>
] Table V is of particular | t for it inai '

concern m.th the over-use of recordlngs. | \seventy four

¢ il 5 percent (743) of the t&achers disagreed thh the statement,
’ indicating that the reading of podtry by studer}t.s was , of

great importance. This item’would }nd%cate that, teachers

put emphasis upon the ‘unit or nnemaéim"apprqaches“zathe‘: Pl

\
than a casual listening approach to teaching poetry.

‘v g Teachers disagreed with the idea’ that students' should

be required to recite:a poem in front of the class, dlthough

most encouraged choral reading of poems.“ Whéther students
should read a favonte poem to the class or not, most teachers

(64%) responded that thay agreed with some ‘exceptions.

Table VI

Item No. Statement
41 Students in junior high g ’

\ ' school should be
introduced to. poetry

3 4 5
RS g “through art and music. 5 103 N
50 Because some poens are By
B % 7 complex students.should i
wo;k in groups: to . 1 23 3.4 5
analyze poens. 26.32 T 20 . &
Teachers are apparently neutral concerning the use 4

of music and art as a means of i

ing poetry to
It counld be speculated that . the neutrality response was causad




/ 4 . - :
by lack of a specif/’ic technique in the statement ‘or that
many teachers were‘s" not aware of strategies thfit involved
the use of art in “"the inprotaciis of puetry. Niough ot
teachers mdicace{i that they would use dis¢ussich groups

for poetry analysis, many others (40%) were not so convinced.

Poetry Selection
What poems’ to select and who should do the selectlng

of the ‘poems are Alustrated in able VIT below:

/ Table VII

|

Item No. = - Statement. -, - « Response in %
9 Fach . teacher should

decide which poems will

S be read and.studied in

WL 233 4l
hls class e 34 - 38 8 20 ]
48 - Teach lrs must choose
po;a/ms that the studénts’
want. 1‘-_0 study, as &
opposed to teacher 102 3 4 5
selections. |T0 30 &.%6 8
18 Poems, used in class
should appeal to the :
. inmediate needs and
interests Of the v 3 3 4% .5
junior high students. 3% 8. 8 10 _E
el Poems studied in juhior
high should be ‘chosen . i
. for“their appeal to the '
senses and emotionsof . ;'3 4 5
the students. 56 40 0

f Poetry Selection. 2




" sectionwill be divided into three parts:

; > . 7]
Most teachers aqxeedlthat the teacher is the person
who decides what will be studied or read in the EXangronn
Teachers did illustrate however. that they are indeed
concerned about the needs and interests of the studénts.:
They felt that any decision made conceining poetry to be
studied should ‘certainly be based on a diagnosis of the '
Class needs and interests. However, there are significantly
high numbers of feachérs who disagrée with the need to
consider students' needs ané interests for guidance 'in

selection.. It could be.speculated that many teachers of

* this persunasion depend heavily on thé content set down in

/oy .
the text book. When asked if students should have the

freedom to read,only what they wanted to read an over-

whelming 84% of teachers.disagreed. . - \

Techniques Employed.by Téachers

As this section was the main focusof-the study, this

" A. Approaches ¥

B. Readability

C. Techniques ]

A. ‘Approaches - Unit, Thematic, Casual.
3 Generaliy teachers ptefe:r‘e‘d the unit approach to
teaching poet;’y as opposed to the l:he;mat»ic approach. . The
Wit sppronch: ie: characterized by emphasis on mechanics

rather than content.. o ;
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27"

" sctiool should be |

Table VIIT .

oo Approaches
7
statement

Poetry in junior high

studied as a unit by

‘itself.

When poetry is studled
in junior high, the”
mechanics (meter, .
rhyme, £igures.of

speech, etc.) should): :=%:

receive as much or
even more pttention
than the méaning of
individual. poems::

Pleasure should

.precede ‘analysis of

poems. -, ° R

The study of metrics,

(meter) should be one
of the first steps in

approaching poetry in

:junior high school.

Responsé in %

1
7.

1
54

_;—;qk..'A<

He
=19

e

TN
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X Table VIII (Cont'd) .
b SR Approaches f
Item No.. = -Statement  '* . Response 'in. %
. : ‘160 Poetry should be
studied primarily
_because of - its
_importance ‘as a - ¥ T N
literary genre. Er e R - 3
B 2 The mechanics of .
poetry should be ar e
. studied to see where 3
and how. they ;
- contribute 'to the s
meaning of partix_:ula:;’ "y 2 55 5
poems.. 16.52 ©8.22 2
\ S 24 " A good way to begin g
Pz / RE the study- of poetry. s
in junior high school
is by reading a few Ty 505 0 v ey
_short, humorous’ poems . %0 26 12 8 1 o

While most t‘eac.hers indicated that they preferred the
unit approach for poetry. instiuction, there was sone confusion
ds to exactly what they recognized as a "wpit approach’, - The
hechanics Of poetry, except meter, was generally'held to'be
purposeful . in teaching poetry while it was indicated that

‘vple:as'uxe must come before analysis. Most teachers disigreed

“(or .disagreed, with some exceptions) that poetry should be

studied primarily because of its importance as a literary.




T . '
genré . Teachers may have considered the. unit approach simply

as comgletan all +the pnetry section at one t.une, say m one

* - or two-ueeks, then to proceed to study amother genre. jany
& ) ‘ heérs indicated by their that they were primarily
] ' . using the thematic approach while “doing. the poetry as a unit,

Though most teachers were adverse to teaching mechanics prior
to the reading of poems, there was a certain unanimity or’
agreement ‘to asking the students to ‘identify the form. and

mechanics in each poem after the reading of'a poem (Item 2).

g0 ~
. Readability ol

| Teachers indicated in the .general response that
'studencs nelther enjoyed nor understood poetry because they

sinply could not read the text. material. y

. ) ' mable IX
I ’ 23 N
Readability <~ *" " -, "
Item No: Staterent """ “Response in 3

8 ‘Junior-high students

; b '/ e A J_j should first understand : N
i o : the literal meaning
' before iscussing the |’
i . symbolic meaning of a

1. 2 3 4 5 il
*.poem., 3 38,820 0 4 |
12 Before the class;repqg" i S "
i and studies a poem, the .
teacher- should tell. the g & g 5
students to look or listen 1234 _5~ 2
28 144 8 8 12

LY

. for specific things.




‘Table IX (Cont'd) s

sl s Readability . . ’
Statement i Responsé in's. . . &
By 5 0ol " When poetry is studied > )
1 " in junior high, . B P -

o, % students should be
. assignéd about two to
three new poems to

= read for homevork each -y, |, 3 ;g
/' night. . ' ‘o .2 0.:8.TZ % 571
L ", 2 . students should be . T gy :
¥ given the freedom to & ;
read only those: poens Yk
: or types: of poems fey © .., . .3 4 -5
', vant.to read. : SR VAR S 1 ‘ s
‘ . 457" 1 m orderto get junior : . v
- high students to read
: 2 . ‘poetry,'it i necessary
. : ey B L. they be evaluated'. - < ”
through poétry PO S :
. examinations. 7 -, 9T 1z I 5

prs . Most teachers agreed that in reading poetry the

‘students must move from the literal -meafing through
inference to criticism. They. also agreed that the teacher
i s £ 5

has to bring ‘particulars involved in . the reading of/poems

to the attention of the student prior to actually reading

the poen. Though ‘most teachers: indicated a reasonable =y

knowledge of sound, reading principles the incongruity with

. earlier statements in the general response seems to focus
on the material being read and the focus of attention while’




reading -

ix!I;uauy

_for the ‘slover students in .a heterogeneous cldss. ' This

‘problem of material selection for reading is indicated in

Iten 32 where an overvhelming percertagedof teschers ‘(8a%)
disagreed vittg allowing ;r_udznts'/ to read pqu mes:e poems . or
‘types of ‘poems they wanted to read: With no particular
empincal item.to defend the itatemnt there 'seems to be a
qeneral cancansus of opmion on the part of teachers that
emphasis is placed on the parts ‘of the poems tather than, on
the consolidated whole. ' In other words, instesd of feading’
the poem as a whole,: the poen is stydied in’ parts. . Though
examination q&ltions on poens deal wl:ch specific ;:cnee“pts
‘to be memorized, teachers generally disagreed (75%) that
‘exaninations should' be used-in order to encourage students

to read poetry. 77

c. Technigue
Table X provides the teacher response to several

nstructional techn.lque.! employed in the teaching of poetry.




stateient |,

"After the class has

‘:read the poem the.

teacher should ask
thé students to
identify. the fori .
and mechanics, (meter,’
rhyme, f£igures of
speech, etc.) in each
poen;: M

.Students should pg.;
urged to defend - theixr
‘interpretations of
poens by . quoting
passages .from the:
.'poems. E
Junio: high school
students should be - -
asked to ‘define’ and

" identify various

| OF poems .

verse forms! quatr}ains,
blank verse, 5
Shakespearean and
Petrachan sonnets,

ete., before proceeding -

, to- the: actual, reading .

'Response ifi %




‘Item No.

28

a3

14

Techniques
\ 7

Statement

In j@nior high, such
gs as.word meanings,

.dérbtations and

connotations, word’
histories and word . .
order should be defined
and studied prior to
the stpdents. reading
the ‘poem. . :

One of the main goais
Of poetry.study should
be to learn the facts
about. the life. and
times of “the poets,
such- ‘as important dates
and main évents. ;

Students must ‘be forced.

| to read the "great"

poets, as’a means of
knowing. "true" poetry.

Teachers must use the ,
manual to explain’ theéme,
form; etc.

Response in 8

1 3 .4,
3 0 24
102 '3 4
02 'z.24
17 2 G8Y

o, 8.1

123 4
€ 20 16.-22
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In all cases, teachers indicated that they disagreed
with ‘emphasis on the mechanics of poetry. Sixty-six percent

of the teachers disagreed with the teaaunq of meter, rhyme,

etc., after the class had réad the poem while seventy-two

percent disagreed with teaching mechanics prior to reading
the poem. This would indicate an Fmphasis upon the reading

of the poem "for emotional rea:tior’ rather t‘_han upon the art

. Of poetry itself.  Emphasis upon the lLife and times.of the
; |

poet was completely rejected (94%) by teachers. Forcing
students to read the "great" poets as a means:of Mriowiny
"true" poetry was also rejected by the teachers indicatled by
a sixty-six percent disagreement. By "great" poets and '/
"true" poetry is meant those traditionally considered By
society to have written poems of ;xcel_lent literary quality
"accoréing to. their paQtim}laz styles.- This re'sponse would
indicate t::x?ar. ‘tadtiers chiobss poems according to student
“readsbiiity Tevels ahiinberests pather then welesting. pouis
because of their "greatness". When asked about reliance on

the/ textbook manual to explaln the-e and . form, thitty-fnnx

. percent of (’_he indi d di while the

i with i This item indicates

that, teachers (66%) use the teacher manual in the teaching

Of poetry to various extents implying that the supplied text = °

is the main source used in the classroom. Eighty percent

(80%) of the, yed i ted that they- emphasized
‘the 2 of t of poems by.
2 ng to quote £rom particular poems.
E &y t 7




This would indicate that the students:would have to under-
stand what they are reading either by khe poem being“at the
readability level of the studént or by the teacher inter-

preting the poem for the student line by line. ~ .

Table XI *

ItemNo. ' statement - Response in %"

6 . The interpre:atiéﬁ of a
; poem should be \Eésed
completely on the
individualls emotional

. . reaction to the poem.

olm
=N

g The teacher should

require the students
to write a prose -
paraphrase (although' | ©
not from memory) of

) cach poen studied in

. © class. \

ol
=Y
Nw
&l
E

21 The study of every poem
should culminate in a 1
= statement of its message. 16

BN
g
-

5 After a poem has been
thoroughly discussed in
vlass, the teacher ’
‘should sumnarize the g L5 e
‘" ©  main points. ‘30 44 12 7 10




Table XI. (Cont'd) i

Item No. Statement Res)

B g With complicated poems,

more than one inter:
pretation should be

!
: D ]
: . s allowed. 58 22 16

22 Students shouid give

TS
ST

one correct: inter-
pretation of each poem
in order to receive full

4.5
26 56

« © .. ‘credit for their answers

(=1
Hlw

1
on tests. Z
Teachers were generally undecided whether the. inter-
pretations of a poeni should be based completely on.the
X individual's emotional reaction. . Taking into consideration
Item 7, it was expected that teachers would disagree with

this ts indicated di (528) with -

' \
the paraphrasing of poems but it can be concluded. that

paraphrasing of poems does take.place>in many classrooms by

the forty-eight percent of the teachers indicating ‘'neutral’ .
and ‘'in ement’ . Many teac (66%) indicated
b 5y o agreement that every poem should culminate in the statement of

“a message. This factor indicates that teachers look for
‘“messages” or. themes in most poems. The in-class technigue

of ‘summarizing‘the main points in a poem met with total L ]

of the as aid the . that nore




than one interpretation be allowed with complicated poems.

Ninety-seven percent of the teachers would permit more than

one correct interpretation even on test questions. ' This

‘ indicates that teachers will accept students interpretations
;

as long as they -are supported by facts from the poem. It

also indicates that teachers do not rely heavily on manual

answers in evaluating the quality of answers on tests.

teachers who responded to the questionnaire include a wide

. In general, the tactics and strategies employed by 2

variety of techniques.  The use of recordings, folk songs

and pop music was regarded favorably aid in vogue, although

item 41, which stated that poetry should be introduced

through art and music, was not well received.

‘particular ‘poem. -

Reshlts

‘The number of hours indicated by teachérs that they

actually ‘spend on the teaching of poetry (average 11.6 -
hours) is well below the’ time that'should be allotted.
Seventy percent of the teachers indicated that students
did not.enjoy the poetry section of the literature

course, giving poor reading ability as the major cause:
Ten percent of the teachers indicated that the cause of
poor student attitude towards poetfy was in the pre- '
junior high instruction. ~ .
Thirty percent of the teachers’ surveyed indicated that
Students do enjoy poetry and that the key to motivation

of students was in the teacher presentation of a




10.

AT,

12,

66

Ninety-two percent of the teachers 'surveyed rely on the
teacher manual for motivational techniques but not for
iz,

A .general knowledge of poetry was not so important to
toachers as: iz 'spéeiflc Knowledge of 'the peems in a
particular textbook. i 5
Ninety ‘percent of the ‘teachers responded positively
towards the use of recordings and other auditéry mode
devices.

Seventy-four percent of the ceachers.gﬁ;agreed with the

3
statement that in order to get students -to read poetry,

- it is necessary that they be evaluated through poetry

examinations.
Most teachers (68%) iejectgd the use of art as a means
of introducing poetry.

Seventy-two percent (72%) of the teachers agreed that

it is the teacher, not the student, who should decide
which poems will be read and studied in the classroom.
Eighty-four percent of the teachers disagreed with
giving students the freedom to read and study only poems
of student choice. = :

Sixty-eight percent of teachers preferred the unit

" approach to teaching poetry as opposed to the thematic

approdch.
Most. teachers ask students to read the poem without any

pre-réading or post-reading discussion.

\\_///
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4. The ‘academic background of the junior high .school
teachers in the sample was high with 90% having one
: : degree and 76% having two or more degrees.

15. Teachers (90%) responding to the questionnaire aqrégzd
that students be éemitted their own interpretations
of poems as opposed to concurring with answers. stated
,in textbook manuals.  The student interpretation must
be backed up by facts ffom the poem. |

16. Teachers generally disagreed with tﬂe}uvekuse of the

teacher manual. ' o

17. Eighty-five percent indicated that a poem should
’ culminate in the statemer’xt of a message. The theme of
the poem was more important tﬂan the study of the
) mechanics of the poém.
; 18. Ninety-six percent of the teachers indicated that poems

should be chosen for their appeal to the senses and

emotions of the students as opposed to selecting poems .
for their literary quality.
'19." Tochniques ‘efployed by teachers are limited-to auditory
concerns. '
Discussion 4
. ) The results of the survey indicate several positive
5 factors relating to the status of poetry teaching in the
opuiation’ swrvhysss FEiwasthe Sypothestls.of Ehik
‘ investigator that mos}:‘"téachars of poetry relied completely

on the textbook manual. for. instructional guidance. -The




survey results indicate that this is not the case. . Teachers
] indicated in-several items that they use the manual only for
motivational purposes as opposed to complete reliance on the

manual for all aspects of instruction.. This would suggest a
]

" more .innovative attitude towards the teaching of poetry. than
was previously speculated.’ -Another indicator of this, trend
is the fact that nmety percent of the teachers permtted
moré. than one interpretation of the poem, provided the
interpretation was based on facts from the poem. It had
been ‘speculated by this investigator ‘that because of the .. -
reliance on the manual, teachers would tend to Limit Ty g
responses’ to tnose;{uustraped in the manual. On thé
dontrary teachers demonstrated a willingness to accept
student ‘responses that were logically thought it

Taking into consideration the time spex;t in the teaching

1. ' of poetry (see Tables 1, 2 and 3) and the fact that ni}mecy

percent of tha teachers employ, the ‘use Of recordings, it can

. be “assuried that movs "outside" materials, as opposed to

textbook material, are belng utilized by the teacheis.

The significantly high percentage of teachers in agree-
ment ‘with ‘items concerned with poetry selection readabxlity
of poenms, aid teaching modality indicate an awareness oOf -, . “
‘teachérs to the needs and interests of the students. As
S g .this investigator is well aware, teachers are concerned abbut

the student's needs and interests, but, at the samé time, Lo
| felt that most teachers were course-oriented rather than - T

o - : student oriented. As:the items in the survey clearly i




69

indicate the teathers are not as textbook oriented as was

first thought. They xnd).cate, generally, that they &

‘more :

Student .oriented parucularly in ‘poetry selection. - However,

though the teachers indicate that they are the ‘main selectcrs'

of the poems in the course, the s ectmn is based on the

-

interests and Iehﬂab.\.llty 1evels of me student. 3

Althouqh this study presenta some.evidence to support

the contention that ce‘ ers knowledge nd beliefs abou

téaching postry have a direst beanng on how rthey teagh)

_ there is not a ‘ohe-to-one relitionship by any means  Never-
o a1

theless, when individual items are ombined into'a rather

- comprehensive instrument, there is evidence of a relationship

# between.teachers' opinions and their efficiency in the ' a

classroom. |
: i p ° . However, considering that ninety percent of the :
teachers hegi;x'the study of poetry with the ballad and
narrative form and considering the sine slenent’; the
J . eituation arises that'students do not receive sutficient
»instructi‘en in ‘the othver forms of poetry, e.g., the lyric
LN and‘so'nnet. ,thus liniting the student's awareness of these

Lo . other foxms. ' ;58

Recnmendat10n5
It would appear ‘that withm the design 11m1tatmns
s of this’study, that junior mgh school Eeachers have a more

comprehensive knowledge of postry, readability of poens,

and approaches to teacmng poetry as was previously

Y P ized by this investigator. - There is, however, a
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! ;‘éne:m iWeaknass' Gemonstrated by ‘the results in postry
| selection, teachirig mode devices and time spent on the
study ' of poetry. -
‘The daca gathered 'in thls study offers the uwestx—
gator sufficient evidence to sugqest that teachers be

provided more inse: ice in'the teaching of poetry. As » -

there are no items/ where teachers completely agreed or

: ‘disagreed, there is sufficient variance in response to

i j suggest that the inservice package be employed to (1) ‘expand v
and refine e)fting‘knowledge and competencies of the teacher

in 'the teaching of poetry, (2) supply.knowledge and.-com-

\_pgt,Lﬁngies in the teaching of poetry that may have been

' omitted in pre-service education, and (3) prepare the poetry
téacher for {Rnovations in subject matter, curriculum,. and

. va Varled Instructibnal technlguss,

i ; ,Althotgh the rating sgale and the ancilliary quéstiohs

provide pestinent information on-the teacher opinions ‘of : ;
techniques, etc., some dizectlons for further study have
suggested themselves:

1. a comparison should be mlide with teachez response

i g on this rating scale to that of a response from a s &

. panel of experts-and, also from a population of R

| > A,
| 2 2 students. This would enable the investigator' to

\ determine’ more:specifically the techniques, etc.,
that -would be most benefidial in classroom

l : . instruction.




that ‘many Df the uem's,, partlcularly those
stated in a ns‘zgative form, be- rewrxtten in a

pnsxtl.ve form, and that items’ expressmg

= specxf.\c (:actxcs be, lncluded.

a atudy be “{mplemented to intervilew ceachets .
to gather data cuncexmné responses in the
affective domain regarding attitudes toward

specific poems.




CHAPTER IV I 5
Pl ’ - %
Z)—. :
¥ nservIcE pACxAGE

Introduction '

From' the ‘viewpoint of & high school’ English consultant;
/barticulaﬂy one involved in curriculum development, there are
some very basic corcerns.in the teaching of poetry that need
attention. ‘It is genef;ily recognized, and substantiated by

the study included, that a major probleq facing English .
teachers in the junior high school is the teaching of poetry.

Yet little time is spent on the preparation of English'
teachers by praviding 1nserv1ces for teachers at the school
board level by consultants. It must be stated that many
boards just do not have the student population to carry
English or language arts consultan:Q, thus the awesome job -

of catering to several subject areas is left to the:

“generalist” consultant. The following inservice package on
poetry has'besi developed with the generslist comsultant in
mind, because those with a.more substantial acadepic English
background will be able to adapt the format to meet their
own particular needs. The package may also be utilized by .
school persorinel who wish #o in\plen}ent a "éoetw day" .with
_the’st:af‘f,;p‘erhaps.v‘lhile using the English department head
as the re;ource person.

"quiv\atiu’n(ufb tehchers® is a catchrall term that
often is utilizal as a rationale in justifying an approach

to the many problems that face the teacher. However, in the




teaching’ of poetry,, to Provids motivation,for:each individual

" teacher in the inservice situation requires’ the axamination
or diagnosis of the actual needs; interests, knowledge.
capacities and modality of preference of the individuals
Involved, I 'tils feyasd it 18 essestial that & pre-tuservioe
auestiophaire. be sent £ each ‘teacher &hd returnsd to the : '
resource person(s) at least one. month befo%e the actudl ..
ingervice. A sample of a p‘re—insewivce quebtioniinire! ued by
this writer is included in Appendix H. It id essential that |
e yuentlonnaive be' ehort and v the point, The results.of
the questionnaire are simply to be used as a guide by the. /
aservice leader to adapt the procedures presented, to -the
particular paxucipann. E'o; examplé. whethez the resource
person or perscns will rely mainly on the lecture method or
adapt. the format to greater teacher participation will dapend
greatly on the preference of the ‘teachers.

The insetvice package is 'dess.qned in two parts: the

person's i on section and the presentation
section (lists of books. of poetry and books about poetry,

records, etc.).  The information section will be presented

by using headings that to the itation
materials with comments-explaining each of the headings. It
is suggested that the Lnﬁ;mauion section be read closely
before any presantation is attempted. : )

The ‘total package is designed to include -five hours:

of poetry inservice based on’ the following objectives:




1. expanding and refining existing knowledge and'

comper.encxes o{ the teacher; -
iupplying knouledge and competencies in’the

téaching of pqetry ‘that may have,been mutted

% - .in pre-sérvice, ednca:mm‘

3. preparinq the ;poeuy tedcher for umcvations
in sub)ect maéter, cuzncul\m, “and dnstruccmnal 7

= N\ ’ techniques.,. |- Joii s 5 DO e i

The £ive hours 'nf inservice may be presented reny

\mit by Couakperagla oy

ay»msezvice. or the program may

3 be broken into four c nd in ¢ X W
. 2 ' ' '
v *_sequence as time permits. ’l‘hcuqh\ the introductory rémarks
* op the poetry,. the student, the pedugoqy iocu.! on the’ y

ce_aehgr as the key eYement f_he teachinq of poetry, the

. main body of the inservice is-based on four areas of teacher

concern. * This concentration on-four aspects of teacher i
involvement allows for flexibility of presenting the

inservice in sections as time permits, e.g., in short,

n{cu school sessions. ‘Alch'o\lgh'dlil writer does. not ' * 5
encouxage after.school inservice sessions for smaller schoolu

in rufal areas this

may be the only. alternntxve- . - N

. "The four-areas of emphasis are:,

EHES

*1. teacher knowledge - particularly how it can ‘be

% 5 A " . refined and/or expanded; s B ,

. © %72, ‘poetry selection fof junior hiah schodl students

3. autonomy and freedom of the' teacher in the

G o e p poetry classtoom: , = ais w2
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4,7 f_echni‘qu‘es, innovatidns and evaluatién.

Two surveys wx.ll be referred to: the methods ratxng :

1, * ' scale (hppendix A) and the poetry index (Appendix.B) The

nethods rating scale wat developad by this writer to measure

teachez attxtuﬂes towards d1ffez§nt aspects of teaching

i

poetry. Though the’ main-emphasis was, ypon gatheran teacher

. opinions on cértain techniques, some of the items'lend

.37 thémselves to 1nfamanon SonGiiHG Eanciing ipode. davices

(audq,tnry, vlsual kinesthetxc)’, student reading competem:ies,

teacher bacquound, and selection ‘of 'poetiy for junior Mgh'

Bchonl students. B i . A v

e The second.gurvey, that concerning the boetry index,

‘provides the teacher of Béetry with a readily avail‘able source

. of ‘poets. and then: poetzy fmm those - textbnokg now in use.
‘within'the jinior and seniof high schools.’ Many,of the
- ‘textbodks and antliclogies are likely to be available in'schools

* for -many years to co‘me. (New” am'mmgies and poetry tekts can

be addeﬂ “fo .the nst as they are introduced un:o the cu.rriculu‘m )

"/ 'Not ‘onlydoes the index bffer the teacher easy access o' poens .

but, in addxtion, the chronologx al,,relevance Ofs the poet!‘y v

. ‘can be seenat'a glance.: Reference to"this particular

ccmponent ef ‘the” index- w].ll ‘be made L’stex “in ‘the. presem:atxen.

B i SR The em[ihas‘is of the inservice : s upory -renewal Sd.eis

+ + refining il expanding ‘\che teacher 's qeneral ‘Knowledge ana’

competencles The thrnst{ 15 a pcslt.l.ve approach rather than

‘neqm:.'we. T achexg do have some knowledge of poetxy, and J.t

‘ds'that base which has to be expand’ed-andv refined, = if'the




.
_resource. person implies, either by actions or words, that he
. &

considers teachers "mindless® or devoid of any poetry
knowledge at all, then this inservice package is doomed to

“failure. Tfe resource pérson nust be, positive in all

respects. Reference can be made .to parnculu weaknesses.

but ta.ngx.ble ‘and pxacu.cal salutxcns must be presented.

i Fu{t‘her. the activities, _leutuxes, and_discussions are '

Al " designed as a process of, as Geraldine Mirray (1975) puts
it, demystification of poetry.' It means simply. that many
teachers, writers. about. poetry,  and p‘oeta feel that 'they
must. -keep poetry "sanctified® and safely remoyed from the.
everyday experience. In other @rds, poetry is not for ‘the
"common® people but is to be reserved for the esoteric féw..

. © ' Ttis worth remembering that: teachers ;ijike the’ rest of N}

' are fairly easily ballboozlea by -empty Statements presgnteﬂ

in impressive form. The ‘decision of type, complexity and

. swbject matter of the poetry to be used as_examples: in the ]

_inservice.lies in the hands of the inservice leader. It

should be remembered that whether the. leader chooses the
“classics" or 'udegn' poetry depends_on the results of the

pre-Service questionnaire. If the x‘e son for using “ccnq:lex

- %
poetry. is simply to impress the "audienc-"'. the primary
i % 3 B )
& i activities, - etc., in t:hia package have heen selected on the
gl baais of ‘the fnuowing asuump\:icnr./'
= '1. that poetry is significant /
P . 2. that it'is not particalarly esoteric

2 objective bf the workshop may -hot be raauied. The examples, '



¢
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i

pedagogy, and b{me teacher.
. i 3
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3. that teachers, like students, hri{lq much to,

poetry and can take much away from it

>

that it must be kept enjoyable for teachers,

as weu 788 the students.

SECTION I: 1 IN'FORMM‘ION

What has heen done wlth poetry in Lhe past has tended

to diive peopleifrom it Poefry has borne the brant of what
actually may be the fault of the presenters of poetry. Let's
analyze. this problem in some sort of logical mamer by looking

at the four elements iavolvéd; the poetxy, the student, the

! Poetry the poem itself
As a 11berary form' postry - has ‘been, wrltten, ‘recited
and read rlnce‘ancxent times = cultivated py some humans "and
dlsreqarded by others. It is hard to believe that the fault
Lies with the poetry. After alL, . the great (and ot so great)
poets of our 1litf ratuxe of fer.much that is accessible to

students and tedchers ‘and thete is a substantial b1b1mgraphy

| of vriters (sde Postry DJ.x:ectox:y in Appendix) ~ who ‘have written

poetzy spe fmauy £or young audxences. Further dicsussion

of thl.s factor at this time is

rrelevant because, as all "
English teacher's are vell aware, ‘the riw mterizl ‘is available
,i.n abundant num.bers and qual:.:y. How. to find- and select

poetxy apprcpr;ate to use x.n the claswraom :Ls ‘a different #

issue -and will be. discussed latdr- in'the aact::ton on poetxy

selection.




. N 3 5 »B. The Student
It e ‘Gqually hard;to £ind fault vith the studnt.
Few teachers need the fascinating and, ex)‘nau,séive work of
the Opies (1859, 1969) to aitRenticate what théy know from
personal observation and experience that students have a
natural affinity vith verse, song, puns, riddles, jokes,
word-sounds; ' chants , . rhymes and so on. Coe
. " Remember: o

One potato, two potato, three potato, four.
Five potato, sSix potato, seven potato, more.

" ‘Playing with words, inventing rules, ‘enjoying

patterns and repetitions .(Read McCord's - "Pickety Fence"

imagining monsters, witches, thlking animals, ‘and magical
lands: the student's %4 ye" or "poetic eye" and the
Boubte ave mote alike than commonly realized. ‘Many writers
and critics have asserted this -fact over the years that
‘children are creative by natyral impulse.” Tt is by a kind
“ " of creative instifict that théy like poetry. - They are living

in that mysterious world.that helongs to music. In the. world

- Of the student the rules of reason need not operate. Students
! : o8’ 0 on’ ne !

are.like the lunatic, the lover, and the poet all compressed
into ene. The "imaginative" conditions of students are most
-definitely prepared . for the enjoyment of poetry.

'

\ K . The Pedagogy
Perhaps the fault lies in what we do withopoetry in .
school.' ' In those ‘classrdoms where poetry is a‘duty, not a

delight, this ig no dpubt the case. Yet there are more




[ . teaching aids and techniques available today than ever before.
* In fact, one ‘could call thls the "golden age Df audl.n visual
~——aids". Resources and pedagogical advice are readlly available
from the pages of many educatlonal Journals and magazines (see
Appendix).. The variety of aids is ]J.mltless and. tempting.
e —— textbooks, sourge bcoks., anthologies, postry cards,
poetry tapes, spoken word records - even "rent-a-poet" schemés,
poet—i‘mschools sessions are available. In practical terms,

poetry is better served now than it has ever. been. o

D. . The Teacher
g ~

% The objective of this workshop is not-to lay blame.

The objective is to .do ‘something about the stiba of paetz:y in

Lo § the schools;. for many teachers either in school or at

g university,’ who were: turned, avay from poetry as'children, are
very unenthusiastic as adults, ' How 4o ve break this vicious

B TE circle?” One way is to increase or expand the teacher's

" . knowledge of poetry. The following are activities and

/suggestions that may help”in'this regard. S

In.order to permit teachers to relai at this point

and to accept any negative ‘feelings’they may, Have towardl

< % poeteyss it 1" ‘oo, axetcisesto Bave thienivetta aons at
 their negative attitudes that they have accumulated over the
N years. Tell thenm to ‘nkeep these in a notebook because at the
-+ 'end of ‘the inservice they can comparé them with theif '

attitudes and feehngs at that time.' ‘The list of negatlve




80

feelings will hopefully, withla little work, be changed )
4 into positiva 1nstructxonal strategies. . . i \/\
Activitx 11 . .
Ask che' teathers to break into groups and as a group,
% list the names or titles of verses, nursezy rhymes, jingles,
poems, ete., that they enjoy. By being in the grcup they
2 will have their memories triggered by other member's comments:
While some teachers may be ‘reluctant to list nursery rhymes
that thei/ enjoyed,as child¥en, being in the group will help .

to overcome their shyness. It is- extremely important that

the group do not discuss bad-experiences; -the focus of
attention from now on in she workshon mst bé posieivd: : 2
Teachers: should enjoy this activity because it Will take ‘,,/ ’
B " them back to "happy" times in the poetry experxence -
> particularly when many of the "older" téachers grew up in

an era when television 'and -radios- were not the distractors

_from reading’as they are today. Many will remember thé ‘ \

verses and recitations: around the wood stove.
| ~~_ ' After fifteen minutes (longer if necessary),, ask - the

s " teachers  to return to' the main group. Ask why they enjoyed

L ¢ 7 those rhymes, etc. so much.  Make a list.on the hlackbnard 7.

< . .or overhead of the reasons why the teachers remenbered ada

en;oyemm so well.' B o

Had r_hey assucxated;he ‘verses, doggerel, nuxsez'y z : 3

rhymes, snngs, poems wxf.h

ot




—-~ rhythis (wHat they were associated with
skipping, name calling,,playing ball,
y&-yo's, ete.).

repetxuve sounds F : N

25 . .+ UIf teachersare hav:.ng fun with this exercise the "

leadet may ‘want to exténd the tlme. It is’important that

L the resource person be aware _of what is'being accomplished - . o
. at this‘{{age. First of all, teachets are being made aware‘
that they .can redax and enjoy poetry, sometlung that may
have, been pushed into the inner recesses of their
inaginations by "bad® experiances. - Sécondly, teachers are’
b e : ‘learning that this sine technique can be used with the
s-tudem:g 'in their >own classrooms: it becomes a base or
4 startinq polnt to workinq w).th poetry in the school. Third,
B the expenences that .teachers have had wa.th this type of
"poetry or verse may-be physically and emoti.onally (even
intellectually) satisfyirg because the confmes ot‘ a regular _
i e riythm or repetitive pattern gwes o & ssnge of security.
»«—\\ hose early rhymes were often transmitted or ‘communicated as

‘part "of, a mother or sur:ogace\mothe}r-::hild relationship o

“that- associations run deep within them.  Hence,, the teacher's
T, oy confidence is being m:engehenﬁl They may have thought they
'wgre completely ignorant of poetry and poenc terms. By ’ )
introducing jthem to this "early" vei¥h fost teachers -will’
2 . tune-in to paetry anﬂ should start to feel a little more

eq_mfortable. " The “sanct;ty" image should giminish. . /- D =




As teachers progtess through ‘the: workshop ‘the.
complexity of the poetry used as examples will increéase it
each stage. ‘Teachers will learn by den_»cnscratmn that

this. is a‘tec_hnique that can be used with students.

- Practical Suggestions.

How can teachers expand their knowledge of poetry?
g 1

It might suffice to say Read! Read! Read! but-simply stating %

"read poefry" will not result in teachers rupnifig to-the §
nearest bookstore or.library td purchase ten-or fifteen of '
the latest books of p;oetry‘ = that would be hiqmy mlikély.
The fcllomng are pracmcal \suggestxons about how to” appmach
the ‘expanding and refining of ore's knowledge of 'poetry.

(1)- Teachers can take courses m.pnetry if they are

‘available. There are obv:.ous advantages in extending their,

. knowledge-in ‘this way. 'I'he teache! 15 forced to read and to

place himself ‘on a strict schedule. Of course, there are
the obvlous dxsadvantages in that he is placed more or .less

at the ‘mercy of a-professor.

2 a second method, which is the real test\of

., Whether. of not they - have: been liberally educated, is to.

3 experiénces of vanous types

place themselves cn a, readlng schedule that :mcludes poetl.c

someumes & comméntary of a "

wen-known intarp:ecat, e. g., Dunning,

weetking, Reeves; i
Huck, wul help the teacher. in th:.a effoxt. If the inter--:

preter is.a good one, he vu.ll eng der in the teacher a

curiosity’and a thirst to.réad poetry’ @ h.st of suggested




. A general knowledge of poetry is perhaps only second

portance to specific knowledge of a single poet. '

‘Teacher's, doquainting themselves with: poetry, can choose a

single poet; e.g., Robert Frost or David McCord, and become

thoroughly at. easé with his or her poetry. The poems should

" be such that 'they capture the imagination and ‘peak .the

teacher/réadexr's curiosity. The. poet need not be a con-

temporary one. Postry has the unique attribute of timeless=

" ness (or timeliness, if preferred) This exercise ‘of

becoming aci;'ua"ihted n depth with a'singlé poet .is important

for several reasons . ’ o -

(a) A1l poets generally urite about the same themes
and symbols, or at least they use these theme§
and symbols in'their pogtry. . Thus, to come to

o " know.a_single poetis to become- rore famliax :
thh all poe\:s.; )

(b) ‘There is a comminity'of poets, and within this

.community there is a real and tangible

v " communication. For example, whep one’ ‘reads

somgtixixig of a particular .poet’ he may be
tempted to say "I seen to recall that Frost
: has something to ‘say about that®, or "Elliot
put it another way" ) :
(e) Universanty of theme is certainly accompan:.ed

by the umqueness of expression. ' Two passages

may déal with identical topxcs, the first may

R have been aealt wug hummu;ﬁly by one poec wnd

the sewnd w;th a ﬂeep senousness by anether.




(3) 'A‘third method of increasing knowledge is by
‘building a background of ‘poetry which seems particularly
adaptable to students. Teachers ‘can learn those poets who
have either written expressly for a teenage audience or
7 WioEs poetry can be used with adolescents, ¢.g.; Rossetti,

There is a-danger, however, in making

Ciardi and Mabapis.

the statement tha€ poets write for'a particular audiénce. - -
I This writer classifies poetry in this context as
"young" and "o0ld". These terms will be used later in the

"section on "Selection of Poetry". These terms have

aifferent connotations dccording to the way in whi'ch they
are used. By "young" poetry is meant the poems.that have
the, yoling:or+adoisstent in mind; iaccozding: Eothelr stage s
of experience, as well as the poenms that have been composed :
specifically for them because. they are. young: It is
generally accepted lby those who are familiar with much
‘poetry that few bpoe‘ts have succeeded in writing poems of
quality for children.aléne, i.e., poems that can hold up -
against all other kinds of poems. Some. poets, however, who

o ' have had a certain amotnt of success in th’ia’very _specialized

field are Christina Rossetti, David McCord) Edaward ‘Lear,

R.L. Stevenson, :Rudyard Kipling, Charlotte Huck, Walter

3 De La Mare, and James: Reeves, all.of whom were poets before

they began to be poets for young people..

ﬁy‘"young]’ poetry is also meant the poetry of the

‘own day’and age written by the contémporaries :

‘ adolescent's

1 “with whom they share thé good and evil, in-fact, the pulse !




o
_of modern society: Students, and that includes wniversity
Students, ind teachiers sholild not:be cut off from those
poems: of ‘their ddy which are appropriate to their abilities
to enjoy and appreciate, which deal with each-and every
exvpetience which they can conceive’ % v

" By "old"poetry ds meant thoké poems of the past
which the young people arev likely to enjoy. In this writer's
opinion, .if these are to ”tgg acceptable they need to be’
readable, not too far removed from actual physical exgeri-
ences, capable of activating feeling, sinple’in sEructure,
and airect'in statement. Moré will be said of this in the
section on poetry selection.

4 (4)" A fourth method of - "learning" poetry is by

‘listefing to poems.  There is available today a wealth of

material of poetry readings, i.e., poets reading their own

orks or professional readers doing the reading.’ .Of édurse,

this methdd depends largely on the local availability of the
matgrial through libraries:or schools or whether the. teacher
would invest financially in -records or tapes for their own
bersonal libraries analoorzastiong: 'Pce'_;ry‘on record or -

tape has tvo advaritages in-that the readability factor is

eliminated and that ‘the pe: provides ‘the i tation.

(5). .If records and tapes are not readily available
the listening method need not be discarded.  Many teachers

forn poetry reading groups. At first thought, some teachers

may frown on. the ided as being esoteric, only for the literary

"elite or for the’university "crowd" or something ‘that was




in vogue iniVictorian times or in the pre-telévision era.’
1: is the group of people who qather together that determines
the qualxty, type, form, era of poetry that is . to.be. read,
ot some’ imagined elite role that the grow has to live up to.
A night Gan bé spent in party atmosphere reading the postry
of Robert Service.or a costume party dressed as hippies
reading’ the poetry of Ginzbérg or a quiet candle light after
dinner party reading the/"Sonnets of the Portuguese” by
Elizabeth Barrett Browning. The themes for poetry groups are
numerous and varied. The only real precaution is that the
poems to be read should be prepared beforehand in m:der that
the best  “performance” posible is presented. e, ug

In summary, the five methods Ptesented in thls section

of the workshop are but generalities, and many more specl.fl.c i

adaptations of ‘these methods are possible: If all else fails

thi's writer suggests that the junior highgeacher be placed .

in a primary school for at least ome week to learm and
experience again the magic and joy'of Poetry -fron the child.
SECTION IT SELECTION Oi“ POETRY FER ADOLESCENTS L2

If poetry is a joint ct‘iL;i:y_of‘ i ceaass wid the
poet, then the selecting of poetry by ‘the teacher, Exon the
resources ava:l.lahle must have the adolesoent audlence fxrsc
and " foremost in mna Any suggestmns offered in this:
section are governed by several’ constraints: -

(1) ‘A focus: on.poetiy written  specifically - for'

adolescents,in jmior high school to the exclusion of poems




" and feeling or its linguistic complexity,

school that: ‘intends to ‘take poetry seriously.

- Poems about nature, religion,

“sensory impressions had -litfle appeal.

£rom many ‘sources that happen to'be ‘acéessible t& students;
(2) A limited age-range, say tvelve e ———

bm’nc_lea on ‘the younger side by, for exa’mplé,,nogéense ‘verse

and'on. the ‘older by poetry that, either by its adult thought

“is beyond the

adolescent's range of iespunse: and, w % 2

3) A concern with identifying 4:1inited “number of

_'poets ‘whose buoks should be avaxlable in"the library of any

(To th).s,

" latter purpose; a select’ mhudgraphy is.inéluded in

Appendix D ). il

Prior to butlinxng procedures for the selecéwn of..

poetry in juni

x high school, it'is necessary to mention
tliree wesearch articles that axe of sone slgmficance in
poetry selection.: = g BTV

" In a study wm. “elementary school students Nelson

" (1966) " reported that teacher predictions of student . '

preferences and interests were not accurate. Nelson
suggested that stidents must be relied on as they are the
best judges of their preferences With' grade nine students,

Nelms. (1968) found that ~“modern” poetzy. ranked high and that
students were patticularly J.nterested 1n narrative poetry.
emotions, . romantic love and

His studies concurred '

with Nelson that ‘students were the, best indicators of what

they enjoy. Erikson (1970} Gsing poetry. preference data

collected from (1) seven hundred and fifty-one eighth grade




students, (2) twerity English teachers; (3) thirey-£ive

" student, teachers and (4):a panel of English educ’at’ors' at
©i the university of Illiris, reported a consmexaue aitr
- ference. Yiotiesn toaches ang SLbISRL DEateran sen anid z ——
suggested that teachers should. respect  the poetty tastes.
of the'students. 4

Many teat:hers_ nay’ react to the above suggestions |

by saying 'What choice do I have when the selections are’
L prescribedr’ e ansver, of course, isihat tea'chg;s ‘are
neithe compelled to teach.all poens in'a requited text
nor are they, linited to'only these. This is ot so mchoa -/
matter of selection,: as it. is of tedcher autonohy and '
freedom to make choices, based m{ student’ peeds ‘a‘ndv-inte‘rests, A

of poetry to which the students wil}l be.exposed. : -This will

e be’ discussed in the next‘section on autonomy. and’ £reedom.

Iniselecting poetry for junior high: séhool studen‘ts

two 1mportam: factors must be:taken into conslderatm B o " 2

. Ny = appeal to the student.and the l,ne:ary quality of the poem'

1. Mppeal to the Student 7 o i
", (B) " The poen should appeal to the student in'th '

classroom Poetry” that relates to thé student's e&perzencea
|

and interests is - essenual. The fifteen or sxxteelr yeax ola’

is not pazncularly concerned w1tb the expression of a .
{ .

¢ ' -
mother s ‘reaction to finding her qrown son's teddybear. - Thi's

i

is not the world of the adolescent and they ‘would. more than

likel

be tuned-out ﬂthat exper.lence. However, ' it: may . .
ol : - )




- aepe;:d in what context and’the “manner in which the poem is

presented hu\mnbent is still the qutding factor vhen

u\u:oducinq poem co adolescents.

/" -% . caution must be exerciséd, _though, J.n selecunq /

only those poems Ehat meet the student's ‘immediate needs’ ,

end interests. ._.It would be unfortunate to limit poetry
. to those immediate experiences.’ When_ one introdudés.poetry,

student experiences most definite

wst be the guiding -

factor, but poetry can help to exten\d and,_expand sthdent
expérienceﬁ. Never to go beyond the already known is like

marking time, a pzocess of dynamic lnactivhm. It is

agvisable to find poetry "that ‘not- only pertains to the
adolescent world But goes beyond it. 'If must be' remembered,
however, that in order £or the adhlescant to extract meanihg
from & poem, he must relate the poem to his own personal
frame of referenee. £
(B) The best way to know the interests of the

'students is' by asking them directly or through alagnosis.

By diagnosis is meant getting to know the student's interas(;s.
" Soami OF Mo, \adtibn and suspense, particularly narrative

poems, ‘are likely to be well rec:eivédrby the class. The .

teacher must keep in mix;d, however, that student interests
change throughout the year. ,They' grow physically. They

‘mature. 'I'he\seasons change. They\fal]. in love. Basically,

adolescence is a a tine of change. Therefore it is essential
> when introdu_cing poetry that the teacher look .to the student

to be the guide to theme and content of poems.




>

(C) , In selecting poetry, variety is e;s_sential to

introducing and maintaining an interest in poetry.. The

teacher must read many types and fo¥ms of poems with varied

content, then wait, watch, and ask for reaction. -
(D) It should be k;pt in mind by the teacher that

poems a‘i—e‘ma;_m in rélation to each other. Thé teacher

1

‘must be cognizant of what poems have been

to in the previous grades, which of those poems they enjoyed
and which one they did not enjoy. As ‘part of this assessl\'{ent

‘the teacher might find out also how the poems vere xntrnduceﬂ \

and what the student reaction’was to the presentation. In
choosing poens it is well for the teacher to be aware of the

total combination. ¥ -

-7 (E) Concerning. the content of a poem the teacher must
be ‘avare’ that ‘the subject and comprehensibility 6f"the poem
‘meet tHe needs of the student. Most poems "hook” the student
at-the »1iteri1;/!.eve1 of readability. Thé readability of a
poem refers to qualities that make it easy or hard for &
‘student with a certain level.of reading skill. “the teacher
practices the art of zea_da.bilit; whe{; they identify and

measure some of those qualities to help them watch the poem

to the reader. Hora will be said about readabxlxty in the
section on pedaqogy. E‘o: t{\e moment it is sufsicxem: to say

that the teacher must be consclou!ly aware of Euch ‘student

reactions as: "That's too easy", "Thas: s too heavy", "That's

too childish", or words.to that effect. The higher level.

reading skills,of inference and criticism will come with time,




_Tinstruction,‘and, most of all,, the reading of ‘many poems.

|
/.

(F)  Keeping-in mind that the teacher has assessed
the needs and interests of the students, the poem.to be »
~shared with the class must appeal ‘to the teacher.' It is . /
very dxff].cult to. do~justice to a poen, pa!tlcularly reading i
it aloud, for which the ‘teacher has no particular love. If
the teacher. dislikes ;11 poems that.the students like, then
the teacher should look into himself or herself rather than
the poetry for the cause of the dislike. 3

*" II. Literary Quality .

Because of time elemént in preparing classeés it will
Sufficd to list several practical quéstions that the teacher - %
can ask in évalt‘xating the poem as literature. , .

Norvell (1958) found that literary quality was of
négative importance in findi;w student's' poetry interests.
His Yeaction is to give them what they want. However, it
séemf wiser to find poems that combine gquality and appeal.
To present a poem. that has complex. metaphors and figurative ,
language' beyond the range of the student is to continue to
;nake a chorewpf p&ecry, ’but teachers owe studenté more than '
just appeal. But the skill of the poet is much iore
aifficult to judge, and there are not the ciues of student
reactions to indicate whether or not one is heading in th}e
right direction. 'Thoughtful experience (i.e., reading and
reacting to poems) and reading what other people are saying

about poetry seems to be the most ateacher can do.




i oo Vo B . /
Witucke (1970) offars spme suggestions-that may
assist the teacher in evaluating litérary quality. / &
1. Is it good poetry? ' Good verse?

2. '1s it Chythmical? . . PO 5

Does the author make rich .use;of language

through his choice and arrangement of words,
~ his use of metaphor and simile, alliteration,
imagery, rhyme (if used)? . o g
’ ) 4. ‘Dogs the poet bring Iife to what he'or she
‘ writes about? % p
5. Is the poem capable of evoking a' response in
L the reader?
- N
., 6. Does the poet suggest more than he says?
(There are, however, some rhymes and jingles
that may not do this; and yet is would be
unfortunate-if students were to miss Out on
these particular verses.)

7.. Is the poet sparing in his use of words? .

8. Does the language flow.smoothly and naturally,
and does it translate to.speech easily?-

9.. .Is-the vocabulary and r_ne:apho:xc'al' references
within ‘the experience of the student? Ly
10. Is thé ‘sound melodic? , o
11, Diks fnsressing LaRiILsEiEy With  posn 483 ty
" . one's understanding and liking of it? . (After
: | R years of reading -aloud to students, the writer
’ is convinced that the ultimate test of a work
of literature is that it can be Fead countless
times, not only with original pleasure for'the
everchanging audience, but with ‘continuing
\ ) % pleasure for the reader.), - e




12.
13.
1.

15,

Is the style appmp!iatle to the: subject?

What impact is the poem likely to have on’the
students? | .— - .

What is the poem's chief source of its beauty?

‘Does it further the objectives set for the

proqu, unit, or class? ° .(p. 69)

 When all ‘the above questions have been ahswered

students wul’ accept wxr_n delight and l.ntexest an amazing

Runber. and variety of poems - sometimes more than teachers

suspect

'reacheu who prefer the aud;éury madulity in teaching

or who aligny: want variety and wish to include non-print

(tecordﬁ,*tape! and’ Eihns), would be wise to px:eview and

evaluate: all materials Vefore’ presanting them to the class.

‘The following specific criteria for ‘selecting poetry

1.
2.

in"nésiopriat “form is suggested by Witucke (1970):

Is thie subject worth doing? - 5

Does this new' format| retain the spxnt of the
poen(s) usad? ' For example: - 2

(a) vocal ion: voice(s)
used; apptoach. style of reading?

(b) te visual i ion:-medium;
color; size; style? -

Is it a gimmick, or an enrichment, going’
beyond what could be ‘done by the teacher and
students? 7

Could this be an avenue into poetry for ‘the
student with little interest in the genre?
Does: it do all the work for the child, or.is
his imagination. stimulated? ;




6. For the gtudent who gets his poetry only M
‘., ““through non-print media; does this example
help.him to. build a frue concept|of poetry?

7. Does it:contribute to an, understanding of
and ‘an interest in -poetry?
‘8. Does'it simply entertain? -

9. Does it Have vitality? -It may be technically
and aesthetically impeccdble but deadly. Are
the students likely: to respond to it?

10,." How would the taacher or: student use it? The.
" more opporfunities oné'sées for utilization,
. the more”desirable it seems, . ; g
This writef belieés that the teacher, when intro-
ducing Poetry to students or reinforcing a theme using a
pcem (print or non-print), ‘shoutd $each, read or listen to
'only those poens in which hé'or she can'be gemuinely
B} i;n:etested.n Mote will happen in the classzoon of ‘the =5 ;
'ceacher ulio is enthusiastic about.a particuldr poen in
contrast to the, dullness of the teacher who is bored silly: .
Th&a means ‘that if t-_he teacher. truly likes Ro)q;err_ Service ‘

‘and- doesn't care much for Tennyson he should teach Servlce.

(33 course, the quastlon may arise of ‘concern for the

ihclusion of the "greit® poets and "great" traditions in
the poetry cause. : -

: The .answer ‘is ‘that the "great” poems, ‘poets and
Ceadketenn, WILY Haevive despite. what ddes or dbesn't happen

ih the -junior high classroom. By employing proper selections

* at the" jGnior high’ level or when introducing poetry to
studénts maybé more than a handful will search for the great ~ ¥ |
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poens ‘and poets.”
in trying. to anticipate what will-appeal to
~_  adolescents; the teacher must ‘have a deep respect for the

students' “innate capabilities. -The student should never

be sold short. The teacher's personal taste will dictdte "

some of the choice of poems, print or non-print, but it
is hig enthusiasm, rapport with the class, .and manner of
presentation that will make th"e'poan a success, or failure.
YA 2 :
'SECTION I‘II: AUTONOMY AND FREEDOM IN THE CLASSROOM ”
In chooslng poems that will show the ranqe of poetry,
o its connection with everyday life and the imdgination of ‘the

- :adolescent, ‘the keacher will have to go outsl.de ‘the prescribed

" anthology, ‘or .ordinary classroom course of stuﬂy, which tends

to include traditional poems many of which may not be

appropriate. for a given class at a given time.

It must be made clear at this point that autonomy and

freedom in the classroom does not mean academic freedom: what'

is referred. to. here is simply that the teacher should not
A

b T R X N
feel confined to the prescribed text or poems listed in the
index. Most certainly teachers. planning to go outside the

prescribed text must exercise tact and prudence. In other

words it is not unreasomable to assume that the teacher will

et have a ‘general of the ry st of

propriety of ‘tha community , school board and . school in which

he is employed. ‘Lewis (1980) writing on the subject of
3 7 —

teacher's rights Of expression states:
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When the issue is the arbitrary use of
questionable language or-discussion in the '
classroom, the common law seems to .hold
that a teacher's fundamental right to
freedom of speech and expréssion can be
limited: ° (1) where such langiage or -
discussion is deemed -unnecessary and the .
manner of presentation is. unrelated to any
proper educatmnal qoal, (2) where such
is e with
‘respect tor the subject matter of thé sourse
or the age of the students, and (3) vhere
such expression can be disruptive to normal
school operations or a violation of the
rights of others. Under these conditions,
the courts seem to interpret the behaviour ,
as -academic license rather than academic
freedom.  (p. 137)

“ The poetry vcntricuium can ‘become an expres/sion of
the teacher's own taste based, -of course;, mure know!.edgeably
on the needs and ‘interest and a deep respect for his
particular. class. hl,

The ‘isue,. in the context of this inservite:progtam,
is supplementing the prescribed anthologies with material
that wul meet the needs and interests of students. ‘A word
should _be said about anthologies. An anthology of poetry,
after all, reflects the taste of a particular editor based
on what he perceives are the gemeral needs and interests of -
adnlescents. 'Most. anthologists, of course, mist includs.a
suhstantlal ‘number- of e raditional® ‘or "gteat" poeps
order to maintain'a certain high quality product that will
sell and be used by as jany different schools as is possible.

A- Agax.n. when curriculum developers select anthflogxes fot
thsl.r .respective Departments of Education the select].ons are

more often than not baséd on the belief that students must

s

|
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read the best poé§ib1é poems, which is ‘often interpreted to. .
mean: "great #ems". ‘Thus,) the student and teacher are
presented wit;h a very narrow selection of poems and there
is an ‘inherent crippling if the “anthology becomes the
complete’ poetry teaching program. - as, however, is the
practie in‘mar;y schools. L ;

Though, thefe seems little justification for the
uncritical use of ant'hologies or for making them the complete
curriculum. i‘n \ucerladure, Still they are valuable, .and indeed

indispensable aids in' the teaching of poetry. The key word

here is "aids". \ It suggests that the anthology is not an end

in itself but rather a means to an end. In addition to
offering selecticn\s\ Of poetry, many teachers find the‘study
questions, suggested activities and other sditorial material
valuable. To many anchexs, the anthology represents a
secure,. respectable a;x‘ld comfcrtab\l‘e routine. -

!;erhaps the greatest drawb‘\ack of dependence upon an

he

anthology: is that any opporturity for adjustment t
range of ability, sensiéivity, and interest in theﬂ typical
junior high class dre seriously curtailed. It can be argued,
hoever, even in a poetxy"‘?ragzam'based solely” on the' ’
anthology, that the teadiex can make, Some adjﬁstmeynt to this
range by assigning différent poems to different gz;'cizps of

studénts within the class and by differentiating the
2 e (T

discussion duestions or the activitiés that follow the reading
) 7 ;

o/f the poems. But such differentiation is not typical of

anthology - limited programs, for the teacher who sees the
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need” for such differentiation wquld not be committed to such
a program in the first place.’ It has been this writer's
experience that for a combination of reasons, anthologies

tend to.be too difficult for the grade levels for which they .~

-afe designed, particularly in respect to readability level.

. v
Ysually, the anthology is appropriatg primarily for no more
than the upper fifty percent of a heterogeneous ‘class:

Most teachers are aware of these various. limitations,

-and even those who gear their poetry program closely to the

anthology, recogmze the need for individual reading outside
the anthslogy ‘and the gengial need to enrich and supplenent
it.  This writer holds fast to the principle stated earlier
that teachers should utilize the poetry that will be exciting
to the students. It is essential that teachers stay away
from poetry selections that bore, are-beyond, or beneath
them. 1In reality, the ‘cnly spectre that -‘the teacher may need
to £éar is his own lack of confidence.

At this point in the workshop' it is advisable to have
the teachers break into discussion groups in order that they -
may Gffer suggestions to oné: andther of how they cah divert
from the prescnbed text. It has been this writer's experi-

ence that many teaciers already havé the confidence to go

'cu:sme the text to supplement ‘the course with poetry that

meets their student needs and interests. The purpose of A

this . present ‘activity is to illustrate to the overly cautious

teacher that he has nothing to fear. The sujgestions teachers

propose at this point will be an aid to the wary teacher but




‘
‘it'is the commuiication. about subtle fears; e.g., principals,
.board staff, ‘that will be more beneficial.

!
{

| Activity : #

Anepend;nq on size of grouwp, it is necessary to break

into smaller workable qroups of no more than five per group.
This writer Has found the pre-inservice questionnaire k
extremely useful for this activity and appoints particular

teachers to_each group who have indicated their confidence

in going outside the text:

The questions they laave,to discuss ‘are:

(1).- Do you have resources other than the’prescribed
text that you utilize in'the teaching of poetry?

(2) Do you feel &ny pressure or stress in trying to
complete the poetry unit in the literature

-

anthology? 1If'so, where does the pressure come
from? .

This discussion becomes the transition from this’
particular sectién ints the section ‘on pedagogy. * Most of
the responses to the questions used for the discussion will
inevitably deal with mmomagy and techniques. But before
proceeding to the pedagogy section it is.worth the time to
offer the following suggestions. ‘

(1) 1f the teacher is confronted/

'5
study jimprégnated with poens he dannot hand

ith a course of

e, he can put
togethez his. own personal loose-leaf anthology ‘which can’

become a successful teaching aid.




'knowledge of poens. Tg say more- would be. redundant .
3o i

*(2) " The teacher/can adjust his teaching to'a

" e i / . .
different modality, e.g., he can make use of a recording

of gelected works or dramatize a pattﬁ.cularﬂna!rn;:ive poen,
(3) . If the poet;ry section of the course becomes
unbearably stpessful for the teacher, he or she Nay exchange'
that particular part of the course with another teadher.
This writer has been approached several times in Aifferdnt
schools to move within a grade level or across grade levels
to £ill in for a teacher who simply could not -adjust to the
teaching of poetry. - When one considers that snme teachers
have had wfortunate experiences in pre-zerv:.ce education

and that not all’ Biglish teachers are leachers of poetry,

thenone can, understand and appréciate certain apprehensions -
- about teaching poetfy. This writer feels that it is better

for the teacher who after doing his best still hates poetry,

to stay away from teaching it.. Let such a orie cnphasize. the

grammars, short stories, etc., %’hat they can do best and

" leave such a delicate subject to those that can handlé it.

In other words, the teacher who admits his inadequacy in

" teaching poetry should be respected, but those who treat

poetry with indifference and‘breed indifference in’students
are the problem. Students willgsurvive and poetry will:
s

vive ~despite its exclusion, from.any one teacher's class.

(4) Lack of confidence then gues hand in hand wlth
lack of knowledge. Teachers should be encouraged at all

times to increase their reading’ skills.and sxpard theu
F




R i " (5) Many teachers die-too, torscifus of the “svalpatisa
of poetry. This is illustrated i}i theiz, s:ré'ss ovér what 'typé § 2
of questions to put-on examnanon papex:s or trymg o get the o

course covered bacause :of examinations.. Aqal.n, understandan

. © is important. Such‘teaer must real].ze that mosc examin® - n

i ations that have-postry ad an item ‘are usually \hseen poems, L

not: the reguxgitative types £rom a few years ago. By

expanding the.student's knowledge Of poetry other than those
contained in the antholdgy the teacher is doing ‘the stident

- a service.

Autonomy' and fréedom to choose poens to meet’ the - -
needs and interests of the s\:udents is an essentxal J.ngredlent B

, i the Tole of the poetrysteacher and it mist be encouraged.
Not all'sStudents - indeed, only a few.- will leave the English
classroom as avid readers of péecry' But the reauzatién-'by
many, given their varied® experiences While in’ the classroom,

that poetry speaks.out of the ‘depths of. human need gives an

inportant difension to the poetry teacher's task. .- : '
¢ ? ] ; : ;
- SECTTON IV: PEDAGOGY > pus
. This section will be dealt with under the three main

headings of: - * d

g ' 1. Approaches i -

2. . Readability’ w0 B . &> 3
" rechniques "3 I 5 2




& " _1fn has been i J the
student cames to believe in his inadequacy with
respect, to this type of learning. HKe approaches

. the next tasks in the series with marked

B reluctdnce.  He expects. the worst. If it is
painful enough, the task is avoided, or at
least approached with little enthusiasm or
marked-dislike. Where the student is convinced
of his inadequaty, he finds no great enérgy -to
dccomplish the next task, has little patience

. sor when, he difficulties’
and takes little care and thoroughness in
. accomplishing the task. (Bloom, 1976, .pp. 145-146).

The. teaching of poetry must take ‘placé in a learning

environment where the developrent of-thHe student, as a

“ feeling, ‘thinking, human being is the primary goal. The
7 3 " .
o% " teacher can be successful with the teaching of poetry if:

g b (1) . The individual is. more important -than the
o . curriculun: DT
: . (2). .The assthietic experience comes be;‘ora the
: learning of facts. ;
. <+ {3) 'The tedcher-student relationship: igymore
v important than busy work - 5

One of . the basic curricutar decisions.the teacher
i must make is how to incorporate poetry into the total class .
-structure: In order to simplify this- complex decision this
o will begin this section of the insérvice by illus-
"trating three basic ‘approaches o’ the teaching pf postry

-and ‘di of -

- while including. some of ‘the

each. It has been this'writer's experience that successful
} teachers of po‘etzy.often mix r:ﬁe three methods. They \‘aap:
to ‘teach .che aspects of the éuet's' ;:rafc, but at the same'
time, they consider the nature of each of their classes and
“how: ready. %hey are for any particular approach.




Dex ng How To Teach Poetry
I. Teach poetry as a genre uQic in poetry.
Advantages '

.A. ‘The élass can concentrate upon poetry as a form,
"..comparing and contrasting the elements of poetry. as they are
employed  from. poem to poem and from poet to. poet.

B. Because of the brevity of most poetfy, the class
ca;x"concentrate upon one_poem or upon several poems at once,
thus broadening, their awareness of the poet's craft.

c.. By ‘employing developmental strategies, the
teacher- can stimulate __st_ud'ents té discover for themselves
the many vital aspects of poetry, and the unit in poetry
provides time for this Approach.
stadvantages

A. Byvéxtenéi;e jstudy of poetry, students may. begin
to tire of poetry and react negatively to it. A poem is an
Extremely concentrated experience. To expect students to.
maintain a high level of attention or involvement throughout
a"nigbas BE poatic expériences may be expecting oo much.

5. By Lsolatan poetry ‘from gther fnz:ms of 11terature,
the teacher may indicate to students that it is esoterxc and

‘a form so unique it has little relationship to anythlnq else.

C. With the heavy emphasis uwpon form and.the
elements of poetry the students may begin to read poems for

the facts rather than to reaf for the beauty.




IT. . Teach postry as part of & thematic unit. Include.a
variety of genres relating to‘a central theme.

Advantages ’ )

A. The poetry becomes a unique experience whiag adds

variety to the study of literature. ‘\ .

B. Betcause the poetry :e;ates‘\tc ‘a central theme,
both teacher and student are more likely to pay attention to
what the poet says, rather than how the poet says ‘it, thus
avoiding pitfails of cincentrated ‘analysis.

Students oan view poetry as another way of

dealing with a real issue in life, the poet having structured

his experience in a very special way.
D. By comparing the poetry with the short stories,

novels, or'essays in the thémdtic unit, the students can

begin to grasp ‘the value 8 thd concintrated language of

poetry. N

Disadvantages

¥ Al By concentrating upon what the poet says more

than how the poet says,it, the teacher may never enable

stidents to appreciate the poet's éraft.

‘- Because poems are. usually short,'as compared
With short stories or essays, their ‘cpncentrated language
makes reading difficult which may cause many students to™
view poetry with consternation, and to turn away from
poetry to more easily read piose. . ,
- C. 'The brevity of a puem might indicate to students

that the poem is less 1mportant than the longer prose

“selections, sheer volume being misconstrued as quality.
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III. Read poems inéidently, that is, read a poemwher the
i mood of the' class seems right, to provide a break in
" what might otheiwise be a tedious routine, or s.\mply

- ) because you feel 1iké it.

Advantages
' A. Poetry becomes a special experience, not Some-
thing that must be taught and learned. The reader is
enthusiastic, and this enthusiasm may Te transmitted to
- . others.
B. Students can be encouraged to do the same tiu:ng,-
4 thus validating their right to read poetry if and when they
feel like it. "
C. Most adults do not sit down and purposefully read | -
great quantities of poetry. a:hey read poetry occasionally, \

-/
because they happen to come across a poem in a magazihe of

newspaper, or because they simply feel like it. This"approach

“~replicates vhut is a teal;stxc phfnoﬂ\enon in adult reading. -

Disadvantages : / . .
A. Students may not consider the poetry experience

to be a legitimate learning experience in the classroom if
the teacher treats the poetry/ casually.
B.. Simply hearing a poem read does not enable

students to develop an awareness of the poet's craft.
c. Unless st{tx%ents are encouraged to try their hand
at poetry, they mny alvays view it as a strange way of

writing.
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with the reading of other types of literature than to
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Most experienced teachers agree that sustained units
of poetry ‘are’ usually’ insuccessful. Poetry is £oo rith and
conc.entra:eq for large dosages at one time; as was ;said
ealisy, normal reading of poetiy by mature adults’ does;sot

proceed ordinarily in a systematic, day-after-day pattern:

Of course, class study cannot be organized to fit the vagarie:

of individual mood, but it seems wiser to mix the above

and to poetry, a day or two at-a time,

toncentrate it in long units.’

Sample Lesson I (Sugge!teﬁ by D.L. Burton in Literature
tudy in the HighSchools) (p. 191)

With oldex‘ students, the author has found successfull ~

a unit on love; in which poetry and a few prose selections.
were used. The teacher qbened ‘che unit by commenting that
pr_obably/ more poems had been written about love than about
any, Sther ‘subject, and that theke prams; spaniing activifiess
reflactéd certain attitudes- toward love. A group of ight
or.cynical poens; were read first: Housman's "When I Was One
and Twenty", 'rhémgs Moore's JThe Time I've Lost in Wooing",
xdgazd'va:e?s "A Renunciation”, Suckling's "The Constant

Lover" and "Why So Pale and Wan?". Then Thomas Hardy's

humorous shoxe story, "Tony Kytes, the Arch- Deceiver®, was
read. After this the class made a.collection of the lyrics .
of the hit tunes of the moment, and compuea them with some

f the poems they had already read.
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. Sample Lesson II . ®
Poem: The Wind our Enemy by Ann Harriott. - .
1. This.lesson can be used with all students’ i

1 ] s
junior high school. ¥y 5T b x

2. It requires add;tlonal materials, e.g.,’ pll:tures

. Tl of the drought era on prairies or homesteads in early 1900 si
_'or objects that the. men may have carried in théir pockets 6r
women may have used in the homestead. . .
3. It can be used effectively with social studies.
4. Thé. teacher speaks about the'history of thé
period, e.g., the nine years of drought, the hames:ead‘egsj
Way B Tife, the scd Hiks, stes ‘Bie socratic qilestioning

méthod may be useds

" .t - L

(a) How did people feel when'they knew the
48 drought was coming? ’ |
(b) * What did pecple do? 3
(c) What would men or women be saying on the

phone or meeting at the church?
(d) What kind of people were the settlers?

Proud? Independent? ot
(e) .When the disaster was imiinent, what did

they think? . 4sen )

key to this lesson'is.to have the students ,

The teacher can dréw a-rectangujar shape on

the blackboard dnd ask the students what they waf.e it to be;

"e.g., a churchy a school, a hall or.a combination of a1l

three, Students will have watched television p/kograms like .




the ."Waltoris" apd “Little Houde on the Prairie", so they
should have some idea of what furnishings, et. wént into
" thesé places. Pictures of the historical period can als
be used.. The idea'is to have students live the part of
the settlers in that era of Canadian history.
6. A 'picture 6f a voman looking out of & window of

|
a-cabin can also be used. The same guesuonmg techm.que

can|be employed ‘as. explained earller
(a)'. What is the woman thlnk/l.ng? b7

! (b  Is she wondering whaf has happened to her
husband Ln the dust storm?

{c) * :Does she want to move away “from. the ~

prairies? :
7. Atter: students have some inagipary experienges of
the'era then the. poen éan be read alodd. Let the students
enjoy. the poem and ‘take from the poem what they will.

Involving the students means.makiny 'the experlence ‘of

pdetry meaningful ‘to them.’ The numbef of appmaches involung

students is impossible to bring-together here. ' The twq sample
T ; 1
lessons should give the teacher an.idea of how to -integrate

and facilitate' the approaches mentioned.

Readabi_litx Poems

It‘is of crucial‘,‘importance that the reader or.
listenér create meanlng out. of the text of a poem just -
as he or she has ‘to make meaning out of a history or :
mathematics text. With poet:y, however, thé teacher must

proceed beyond recognizing that the reader is active. He




must ask how the reader's activities in making a bond with a

poem differ from the activities involved in making a set of

girections for putting together a model plane.
It is a matter of the reader's focus of attention

during' the reading or listening transaction that is of great,

importance.” This writer mentioned’earlier the relationship

between the squiggles on the page and the meaning in the -

«inner ear. Whether a poem will.result or a bond develop

' depends, first.of all, -on' where the reader or listener

centers. attention as -the 1inks with the visual or oral symbols

come’into ‘éonsciousneéss’as words. Grave's in "A Poem: A
Remindei” cites the "sighals® (mot to be confused with Folliot)
that alert the reader that a poem is intended: J ;
Capital letters prompting every line
Lines printed down the cénter of each page’.
Clear spaces between groups of these. 3
These are the cues that alert the reader to choose the
poetic focus of attention. When teachers see broad margins,
the uneve.n or even lines;, they usually have learned to do. this
automatically.. They must attend to the sound of the vozd; .;;:
pulsations of the phrases as they call them up to the inner
ear. They must a;:tend‘ to the sensations; vfieglings, and
associations triggered by the ideas, imagés, people and places
that they conjure up under the guidance of the text. Like the
student or teacher reading or listening t;o cole:idq;s"s "The
Rime of the Ancient Mariner", they are absorbed in what they

are thinking, feeling and seeing, what they are living through
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during’the reading’or listening i, A% SohemEh. BT

i “cenaing and i Bkenlig axperienpa id orucial to this writer's
proposals- for, stéacegies employed in teaching poetry. | But’
—how, one may ask does ‘this differ from u“at the student .

“idoes in other kinds of reading?

Rosenblatt (1980) calls s'uch non-aesthetic reading
"efferent. (from the Latin "efferre" meaning "t carry auay’),

because the reader's attentmn is focused pnmanly on’ “what

is to be catried avay, reta).ned after: the reading event., - For

example;:a bzolcqy student reading about 'thé symptoms of :
heart d:.sease must ‘focus'attention on the xdeas to-be

accumulated for future use. Any persondl; physical or @

emotional- reactions or associations must be shut out or put

into’the background. Rosenblatt insists on the importance

of what she calls "selective attention'. - .

The referent of a verbal symbol has an aura |, .
of affect or feeling, even perhaps a.physical
component.. Efferent reading will select.out
the desired referents and ignore of subordinate
affect. Aesthetic reading, in contrast, will
fuse the cz)gn).t).ve and affectiVve- elements of
consciousness --"sensations,-images, feelings,.
ideas -~ into'a personally lived through poem.—

(p. 387)

"Rosenblatt cautions that teachers should not think

of efferent reading as has}.c. with poetry. belng a klnd of

second thcught, or added layeér of meaning. -

In aesthefic reading, sound and rhythm and
associations Sense are percevied together.
Efferent and aesthetic reading are parallel.

* or co-ordinate modes. As the reader enters

_ into the text, there ensues the adoptionj
either consciously or unconsciously, Of a
preédominant “attitude or stance. (p. 388)




Of course, this focus of. atteation’is the key to
which the teacher must pay attention when devising
instructional procedures. Interest and skill go together
in reading %oetry just as they do in othér su.b'jects.‘ The
foré interested a student becomes,| the more he or she
develops ‘sKiil i‘n reading; and':hé more skillful he or she
becomes the more Intergsted he or shé gets in readxng In
tapchie postey to; aliolesdents EakAbLLsHNG NS, BEOBLE.,
focus of attention, which in turn establishes positive
attitudes and arouses interest, must come first.. In
focusing students' attention on,the reading, they need to :*
be made aware ‘that there are different kinds of poems; ‘that
poems, like short stories or névels, may have different’
Surbpses; Ehat EhE Fomr dnd céchmque of "the ‘poem, as well

as' the content, are designed tc accomplish that purpose;

“and that different kinds of poems have to be read in

different ways. In a narrative poem, the reader must be
able to follow the plot just as' he must, in reading fiction.:
A didactic poem must. be read slowly and L‘eflectxvely to get
_the meaning. On the.other hand, the poem which seeks mersly
to create a word picture or sensory ;me‘ress‘ion, e.g.,
Sandburg's "Fog" cannot be paraphrased.

Rose. (1957). has made an excellent summary of
.meortant understandings about pcetzy which students and
\ teachers should develop:

1. That a poem may be written about any subject
under the sun.




+ 7 2. .That a poem may be written for several purposes,
‘and that these purpbses may often overlap in the'
same poem. : ) 5

3. That a poem may be written in mahy forms,.that

"' it can tell a rather .long sr.cry or can sing a
stiort ‘1ittle. song.

4. That a poém has a slightly differént meaning:-for
everyone who reads it because no two pedple are
identical, and everyone has different experiences
to bring to a poefn.

. v
5. .That some'poems rhyme but that rot all”df”them do.

6. ‘That some poems are written in stanzas or verses
of the same length but that not all of them are.

7. ‘That most poems use words which make the reader

) see things vividly, hear things clearly, ‘smell
things keenly, feel things sharply. They can
learn that when 'siuch images are called up by
memory or by words, the device is called imagery.

8. That many poems use, comparisons to mak‘e\ the
reader image things clearly., It is probably
enough for them to know that such comparisons
are used to enrich’language both in daily speech
and in poetry. . o g
9. That all poems have rhythm - rhythm in poetry is
the particular swing or movement they hear as a
poer is read aloud - the rising and falling of
the voice make a sound pattern which we call
. rhythm. (p. 540) !

This writer believés\ that these are things about
poetry that are most profitably taught through the teacher

and student 'reading .poems. aloud:




Reading the Poem to the Class

“’1. Poetry should always be read to the-class by the

teacher. It makes it more personal. Records, unless of
L good quality or.unless the teacher's reading ability is

questionable, should be used sparingly. Although hany good

quality records are available.today, the personal interaction
\ between student T ‘teacher is very important' to the ‘student
\\\developinq positive attitude towards postry. If the teacher:
" felies totally on reborded material the student may, sense the

\ . .
teacher's apprehension and deduce that the teacher ddesnot

{ "like poetry. 3 T -
; 2% . Poutsy TiRe ST 18 dn AUC oL the aur. 16" cones
\ to Lifewith ‘the teacher's reading and lives whilé he reads
it. ol ¥ -

= Kt +
g B. Pcems should be read w).th the pupil's books closed:

\ Because student's 115ten1ng skill is usually Gl ok developed

PR R

of the linguage arfs skiils (speakingi reading and writing

bein'q the others). ‘students will listen to the poem more

attentively and they will not be distracted by -the printed
WSEASE By eHeVE renatng [Arpabtiletes, «Sedtente suntaies Be
distracted by illustrations in some poetry texts. This writer
g has always found,, even with adolescents, that one should let
them dra{{ their own pictures or illust;ﬁ{ioﬂs agcer hearing
the poem.; Students should be encouraged to make their own
mental images .as they relate to their personal experiences.

4

Speaking of ‘reading to &tudents, C.. Day Lewis, in

"The Poem and' the.Lesson" says, "With. students especially,




M

the impact of posEsy 45 @ su.bluunal one; it catches thiem, 3
'so to speak, off their guard, by passmg theconscious” *
intelligence and going straught through the ear-to' what -

for want of a better word - we call the heart."
.

Some Comments .on How to Read : RN "
1. To read poetry wel.l is ‘to 1nterpret to others
the thoughts and feelings of the poet. - S

2. Speak clearly and distinctly and"do thot hurry -

“unless' called fbr by nature of the rhythm, e.g,, to stimulaté

or squest movement .. &

B 3, Avom bemg melodramatic unless the poelﬂ calls-
for it.

© 4. Avoid mannerisms that might dxvert the listener s

attention. 0.7 Bukting on spur.l.ous alalect or biblical

voice.  There is a tendency for teachers to read every poem

as they would read a sermon. There is a distinct change in

tone, volume and texture of the voice: The amswer is don't

overdo it. # :

: Read the poem from beginning to'end without inter-
rup’tion. The poen must be experienced *as ajwhole. M’any
teachers read a’ iew lines then ask for stui g;: reactlons.
This simply destrogs the' rhiythm and thought | processes of the
;listener.

[ Teachers _must rememher that they are nct the

musician but the 1ns{trument, the medium through which’ r_he

- poet speaks to"the class. . ;e




already been taught; but if it is read poorly, without

If the teacher reads the poem well, the poem has
i

preparation, the poem will be-~destroyed.and there 'is little {‘

“the teacher can do to restor;it to life‘ 2 ‘

In arguing for teach’ “the poem itself" rather

than "about- the poem", this writer feels that teachers who |

are too. bisy with Byron's love life of Pound's fascisn
mever al’l'uw the student to experience both "ugly” and
eautiful® poems; poems that make one laugh and others
that: fughf_en, tHat- actie poems swing and others 8on't; that
the language or poetry tends to be different from other

language (in ways of compactness and word ofder); that poets

", often pun and juxtapose unlikely things, often speak

ironically ahd often use ambiguity deliberately rather ‘than
accidentallys o8 .
' .Teachers often teach things about poetry, then, that

can't possibly’ come out of the reading of a poen.
| i
Technigues (menhanics, tactics, and questions)

The' teacher miist, if students are to bond themselves

to poetry and enjoy it, teach duch ‘things as’ the ‘mechanics i
of poetry developméntally. By "mechanics” is meant such
diverse things as vexsificat’i'on‘ (meter and rhyme); and the /,
special vocabulary of éuetry,‘ (metaphor and symbol). Too
often these eleménts are' taught as ends in themselves and .

®
the poetry examination given by teachers can attest to this

_point. Students can mouth thé definitions of "simile" and,



hor" “without ing what ‘they mean. This pomt

must: be stressed in the. inservice by the resource person.
There age many ‘teachers :who must stop emphasizing the
defining of the terms then sending the students off on_ a
scavenger hunt through beautiful pc;ems ‘to find examples of
them. ) . ; 5 B u

| 4 .
inductive", this writer means, and emphasizes,

By
that the. roachiig of generalxzatxons about poetry comes
aftez repeated expez].ences Wlth examples of poetx‘y that 1ead B
o these ‘generalizations. i T

The “iais of learning are ignored by thé teacher who
beg).ns tedching poetry through a rehersal of iambics ard-
cromges. “'Teaching such elements of poetry in isolation from
reading and listening o postry is somewhat like studying
verbals in isolation from student writing - surely, neither
_works. The lavs of learning suggest that learning occurs.:
best in context. Facts about poetry, labéls for chetatn

are. best orflearned when they come

from the material they concern. 'For example, the complicated
i ' |
matter 'of rhythm in poetry might someday be learned by

students helped to feel and ‘see’and -consider the rhythms in

a wide ‘v@gty of poems they read. It will certainly not

be learned in any useful way outside the context' of reading
poetry. .Even a beginning sense of metaphor needs. to be
developed through examimation of metaphors that succeed (and
others that fail) in a variety of poems. This semse will. -

“not grow out of a week's work on definition of the terms of
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poetry. Learning: then, occurs best in context. The

v following practical suggestions are based on this premise.

1. ‘Keep a teacher's poetry file, as mentioned

‘earlier. "In other words, make a personal pﬁﬁ'_y\bo;:k in
Yopesl 1aag, 26 can be organized according to themes, #
interests of students in a particular geographical area, - :
dialects, forms. The variety can e immeasurable baqe}i on

: . 5 o 2
the teachers enthusiasm and interest. For example, season

! ' poems,Humorous poems, ‘sea poems and ballads.

2., . Keep a picture file. (Seasonal pictures, action

| pictures, camera shots of logal s;:énes and people; pictures
} blown up by overhead projector that have been flound in
poetry books and which illustrate a particular poem.) The
i use of the Socratic questioning technique draws the students
into the picture which in turn focuses ofithe theme,
’ 3. Relate the pupil's experience. to that of the
poet. Take, for example, the experience of climbing'a hill
or of watching' fog creep in over the harbour, or walking in T
the woods on a snowy day. ’{‘Talk with the pupils and let them
discuss the various aspects of climbing a hill, for example,
of looking down, of finding flowers, of staying there al1
aay; etc. After the students have made their contribution,
3 the teacher might say, "Here'is what one poet felt and »
thought about going up:a“hill". )
A i . "Afternoon on a-Hill" ° zd}xq Vincent Millay

B "Fog" ' ©+ carl sandburg
"Stopping By Woods on a Snowy Evening" Robert Frost




43 Arouse interest in poetry by use of real objects

in a simple table display;, €.g.,-an old pocket watch, a

- compass, an old pipe, matches, a well worn pocket knife.

The contents of- an old fishing captain's jacket can become

“interesting for'junior high students when they are asked to

build a £rom the . This

contributes to many sea poems and ship poems.. The object
display can be of anything at.all.

s/ Read ballads aloud, or,. better still, sing them.

Folk songs are an excellent way to the "heart"'of the poetic
experience. This writer has always had great success with
"The Frozen Logger".  Try choral reading (see Appendix I).

6. Teachers must make sure that they use a variety

of moods. and topics; -those that appeal to boys as well as

girls.

7. Listen to the latest hit parade songs and see
them in print. Find poems that correspond to the particular
themes.. There is a Qanger that this technique never goes
beyond the listening to the popular songs. The teacher must
do his or her homework and f£ind poems that will meet those
needs. The poetry file for -this technique must change from
year to year since music trends change very quickly.

8. Encouragé students to memorize favorite i4hes ox

‘even whole poems. Menbrizatj.ou should be introduced to *

students as a way by which some people can enjoy poetry. The
teacher, by being able to share poems from his memory, may -

encourage some students to leafn their favorites by heart.

i 118




‘This practice is ideal for ‘watchihq student reactions to
partioular poems and gives the teacher a chance to do a'bit
of p\ezfoming that may add interest.

The famed "thirty lines". (more for extra credit)
make poetry a quantity not: a quality, a chore rather than
a source of personal pleasure. -The drudgery of memorization
is often heightened by\w_he req\fizement to recite one's poem
in front of the class.l e

The teacher should not overlook the inductive
‘possibilities of the choral reading of poen{s. 7o this
purpose a -practical section on. choral reading has been
Ihcliase Tnappeni X, CHoTal feating: OF poais ean mose
certainly emhance the student's enjoyment of pueeiy./ b33
should bé recognizéd that oral work with poetry contributes

to language fluency, to adolescent's sensitivity to words,

to their: vocabulary, and f‘amiuaaz_ization with ‘the poet's
\ modé of expression.’ This makes the memorization of a

favonte poem very enjoyable. : !

Techm.ques are sxmpiy the means by th.ch .the teacher
focuses the students' attention on a p..articular aspect of
poetry: 'é.g., while students generally employ the visual
modality by reading poems the technique of reading poems
aloud gives the student a chance to vary the modality to
gain a’better understanding of the poem in question. cenchiors
‘should look cl'og_exy at the particular m?531ity they. eémploy in
the classroom in order that' they may select a different

modality with-a jparticular technique, e.g., pictures use the

./ NS TN TONONE S .




visual modality, music employs an auditory modality, objects i
and -dramatization would employ the kinesthetic modality.
Questions to ask about poems need not be the
destructive activity some say it is. As long as poetry 15.
part of the curriculum in junior high school and as long as
there are grades to be/ passed, there will inevitably be
examinations. If questions have to be asked on the subje‘ct i
of poetry. or on particular poems then certain pxecautiop(s
must be taken in order to ma:.ntaln the student's apprecution s
of the ‘boet's art. It would be rid.lqulous to spend hours of < ¢ /
class time attempting to build an everlasting bopd between
student and poem only to have it destroyed by the stating of
an awkward question on an examination.

° Before asking questions teachers .must make Sure, and
this goes back to the Dbjecti‘ves,,that the poem about.which
they ask questions is not overly difficult in content or form.
It i's certainly unfair and careless teaching to evaluate
studem:s on types of poetry that they have not experienced. -
This does not mean that unseen poems should not be used. The

unseen poem must corréspond in content, form and vocabulary

difficulty to that experienced in the course. 2 |

Consideration must also be given by the teacher to

|
the es these 4 are i d to elicit from | .
students. vP_erhApa this is the reason for so many definition ‘ l
type questicr/\_a on poetry examinations - the responses are ‘
easy to correct.. "Easy" correcting does not mean fair

evaluation.



This writer suggdests quéstions about poetry that are
as open-minded and open-ended as possible and students should

be encouraged to answer questions about poems by reference to

their common ‘everyday experiences as Jmuph as possible. The"

following are thirty questions (Groff, 1975) that can be
askad about ‘unb posy and Have bess Filsi sebted by numsions

teachers who have adopted them to all grade levels by simply
changing thé wording according to’ the studeits® apadefdo ana

!
/

maturity-level. i

» * y

|. Thirty Questions TolAsk About Poems

1. Why is this a poem? Is it different from a story? 'Is
this'poem at all like a story?” Did it make ypu feel ..
any different than you feel when you read a story?

- Why do people write poems? Why don't ‘they write stories.
instead? ' !

3. - Why did
do you thirk he or she is? Where does he or she live?
“What does he or she like to do? &

poet. write this poem? What Kind of person

4. Are there people in this poem? (If not people, animals,
mineral -material or vegetable life) Are they like
people you know? ' Do they talk the way, people you know*

do?

L Where does this poem take place? Is it like any plwé/
you know? Would you like ' to be m this place?

6. Is this poen -fumy, fast, light, fnqhtenxng, exciting,
happy? ‘What other word does this .poem make. you think
of? P 2 : 1

7.0 Is.this a beautifal poem? * Should all poems be beautiful?

8. . Did the things in this poen actually happen? Have they
(ever happened to you?,

5




15.

# 16.

17,7

18.

9.

ey TR . & ) 122

What things are there in this poem'to see? Are these

things you have seen before? How.often have vou/ ‘seen
them? Where?

What things are describeéd in this poem? : Are there any
descriptions £rom ones you have read before? Are they
done in the way you describe things?

i / Vo . $
Is this poem honest. or true? /Do you believe what it
says?® Does it téll you something you ‘should know or
believe?

What things happened in this poem that you would like
£o have happen ‘to you?  Did’anything happen™ that you
wotld not like to do? Could not? Would be “afraid to
o iy O ]

Did this .poem try to teach’you somethan" Is this
something that boys and girls needd to learn?

What might make this a better poem? What part, if
any, would you change?

Are there any words or 1deas in this poen you do not
understand? ., : 5

Find a-word in the poem you think is interesting: Is/

_ this word used in the way the dxctionary describes it2.

What words rhyme in this poen? - Are thereany vords that
rhyme in a single line? Does each line rhyme with the
next line? Are there.any words that almost make a: .
rhyme?

What happens to this poem if you change words in it?
What happens if you change a rhyming, word with another

word? ok

How many different kinds of words are used in this
poem? What kind of words-are used most?
: g )
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20

215

2.

n

3.

24.

Are th

" begin with the same sound?

poet w

ere some

ould do this

words in one line of this poem that
Can you imagine ‘why a

Are there words in this poem that-sound like what they

_ mean?

(whizz, pop) .

Are there things or .animals in this'poem that act or

speak

or look like people?

as if they were péoj

719_? What makes ‘them sound

Are the lines. in this poe‘n short or long? .Can you

guess why? !
Z

Are ‘Rhl
thoug)

“twist

ere any sentences in this poem that look as

they were twisted around?
sentences around?

Why would a poet

a P
25. Could you sing this poém? Does it sound like -it might

be the

words Of a song?

26. Do you feel that someone in the poem is telling what

is going on?
people and things that are happening?

like what is going on?

How much does he/she know about. the
Does he/she

27. 1Is-there something said in this poem that is intended
to mean something else than what it says? .Does something

28.

mean the opposite from what it says?

What poetry language (figures of speech) is in this

poen?

(This would require the teacher previously

have children find some of these in poems; for example,

métaphor, simile, irony, personification.

Some of the

previous questions are aimed in this direction.)

29. Can you say in one sentence. what this poem is all about?

30. What two things or ‘actions in the poem are' contrasted?

B




Summary of Inservic 3

: This writer would Iike £o close’ the inservice with a

. list of -general Do's and Don'ts about poetry, for it.is said
that the facts at the conclusion are the ones that ‘are
femenbered the longest.: . :

Do not drill vocabulary.

Do not use long introductions.

R Do-not give a“long history of the poet's life before
‘ reading. his poetry. .

Do not interpret the poem for children.
Do not force memorization of a poem.
Do not force oral xreading of poem. .

Do not break poem into meaningless parts and pieces.

Do not unduly criticize pupils for the apparent
lack of insight and appreciation.

Do not Hold dull and-uninteresting periods of memory
work recitation in which there is no attempt to say f x
‘the poem well from memory but only to get in all- thel
words ! . It g

Do not give unrelated seatwork assignments .

Do choose poetry that you like and that is worth
teaching (choose with class in mind):
F Do prepare yourself for reading and teaching it well.
‘Do keep it a complete whole -- a single impression.
‘Do help your pupils to reconstruct’its beauty.

; % A :
Do encourage (not force) the personal réaction of
each child. - : i
Do lencourage originality and imaginativeness.

-




(watch for pitfalls

memorization should be fun . -
not 'a chore) .. 2

Do explain to pupils that they are not expect®d to
like.every poeh: they need only appreciate that
others may like the poems ‘that they do not.

Do encourage wide reading of poetry.

Do make enjoyment -the keynote of every lessom.

Summary .

It is not enough for the teacher ?f poetry to. be
concerned about examination goals or getting the student
through a particular grade. Although theése immediate aims
may be.important, the teacher has to seek ways to brinq"
poatry to adolescents inorder that a lifetime bond between
the .two will be created. )

It i5 not enough for the teacher to iimit teaching
practices to thoseé traditionally found in the guide books of
‘literature anthologies. Theie is a danger with planning,

.’ structure and régularity. - It iaplies something cut and

_@ried that can be planned fully thé first year then used

.- unchanged for ever‘after. The teacher of poetry, though
teaching poetry for only part of the literature course..
must be dynamic and innovative, continually searching for

. that means whereby. students in junior high school will be

moti';lated and an interest created in which the negative

reactions to poetry will be dispelled.
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Poetry is a person;al-mattex' that carries a private
méaning to each reader. Each person inakes a poen his own;
othervise; it is o BSen for him. it is not hazd for
teachers to agree with this rationalization. The problem
is to have teachers practise this beliéf. -Many teachers no
longer try to read poetry because ‘they Bay it is obscure
g sirsiowts Jemaps iicmh the.ase ot ineevide wis
negative reaction ':po will be dispelled. ﬁlf poetry is the
essence of life, teachers must iead their students to
sample it and return again to hear the voice OF the poet.
Perhaps ‘some teachers willsnever tune-in or turm-on to
poetry while disliking it without cause. However, the
inservice leader must try to lead those teachers to -an,

acquaintance with poetry, for otherwise, there may be no
i

" other beginning for them. S
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" CURRICULUM'CENTRE
P.0. BOX 460,
STEPHENVILLE CROSSING, NEWFOUNDLAND
o AON 2C0

1981 02 05

Dear Bdiicatci: - . 5
‘Poetry is an integral part of the literature program presently bemq
taught’in junior high school. .Howeyer, it !xs the unit whxch causes teachers
the qmtefc concern.
I am presently vorking on research that will eventually lead td,a
collection. of instructional tactics that could be utilized by teachers of
‘poetry ‘in /the junior high school.
" The enclosed questionnaire is an instrument designed for assessmg
English teachers' apmmofmmods of teaching poetry

; The farmat of the: quéstionnaire may at first sisht be auesame and tine
consuming, but, in reality, it can be corpleted in a few minutes.
I would t by

welcome your
mmumm:eEﬂfmamgxtmmenvelopemm,mwm
address as soon-as possible.

Thank you far your j.nvolvm/s'nt‘

i Yours truly, o

K + Johni Maddock
E Language Arts oo-ozd:mmr
Mrms




PERSONAL DATA SHEET

'

Number of - years ‘teaching experience

Sex M or F

Teaching Certificate

During the school, year approximately how many hours are
. spent on mst;ucnon? e)

4 5 ¢ 7.

When introducing Poetty what type of Poetry do you prefer?

(Cxxcle one)
Narrative

Ballad

- Lyric

Limerick

In your opinion do you think students enjoy Poetry?

(Circle, one)

(circle one

8 10

Haiku /
Sonnet
“Nonsense

Other

Yes

A.

or

No

i

20 ’ i

If yes, ‘Y Y 4o you'think they. enjoy Poetry?

B. If no, wh do you think they do not

enjoy ‘Poetry?

!

|
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POETRY TACTICS RATING SCALE.

On the following pages are someggitatements about methods -

for teathing poetry: ' React to each statement as it would
apply to. a junior high class of averaSe ability stude Zs
(i.e,, they are neigher the very bright nor the very /dull).
Using your opinions of what are good and pdor tacciqs for
teaching poetry, mark in the space provided h‘gw str"ongly
you agree or disagree with each statement in terms .of the
following five categories:
Agree
“Aqree, with some ‘exceptions
Neutral % i .
Disagree, with some exceptions’
Disagree -
* For example, how strongly do y:;u agree or disagree with
the following method?

“A good way to begin the study of poetry in the junior

high' is by defining the word 'poetry’'." -

If you agree to that statement without exception, you
would make a check on the answer sheet in the column marked
AGREE. If you disagree with it but might agree is, some
cases,’ check  the column marked DISAGREE, WITH SOME EXCEPTIONS.

Proceed through the items in order, marking only one

choice for each statement. Do not omit any items.




Rating Scale . ) ey
1. Agree s e
‘2. Agree, with'some, exceptions
; 3. Neutral .
* 4. Disagree, with some: exceptions: .
5. A3

Disagree

’\\ﬂé_te&cher should lead the students
from ‘the simple to the complex in a

poem ;- starting with the who, what,
when, where and progreséing to the

1

) : symbo‘ls. s

* i i3
‘2. After the class has read the poqm .
the teacher should ask the studehts' to L

identify the form and mechanics (Mgter,
rhyme, figures of speech, etc.) in -
each poem. , 1.2 3

3. Poems studied in junior high'should
be chosen for their appeal to:the
senses .and emotions of the: stidénts. 12 3,45

4. Podtry in the junior high should be

studied as a unit by itself. | . 1,2 8 4%
5. The teacher should use recordings of

poems  to help junior high students

appreciate the sounds of poems. 123 45
6. The interpretation of a poem should

be based completely on the individual's

emotional reaction to the poem. 1 2.3'4°5
‘7. 'Students should be urged to defend’
©  their interpretations of poems by

quoting passages from the’ poems. 12 345




Rating Scale

Agree

Agree, with some exceptions
Neutral ¢

Disagree, with some exceptions
Disagree

‘Rating Scale
; . /
E_‘ Junior high stqdents should first

undérstand the literal meaning

before discusping the symbollg:m

meaning of a poem. 1.2 3 4 5

9. Each teacher 'should.decide which A B
‘poems will be read and studied in | o
his class. ! 1.2 34 5

lstudents should be asked . 3

| to define and identify various verse

10.. Junior high

forms: quatrains, blank verse,

and sonnets,
etc. before proceeding to the actual
reading of poems. ; 12 3

The teacher should require the

students to write a prose paraphrase i
(although not from memory) of each

poem studied in class. 2 12 3.4 5 J

Before the class reads and‘studies a
poem, the teacher, ‘should tell the
students to look or listen for" . 2
specific things. : 234 s
13. jThe teaches Gf, postry should resd

| widely for himself in the fields of

‘poetry and literary criticism before

introducing poetry to the students: ~  1°2 3 4
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Rating Scale. - 8
1. Agree ! . o5
2. Agree, with some excepuons i o
3. Neutral , 3
4. Disagres, with some exceptions: . . 1 s
5. Disagree
4 /
! Rating Scale -
14.. The study of every poem'should = t
e ¥ -
culmipate in a statement of its |
message. - 3 . . 1 2.:3°4\'s
15. After a poem has been thoroughly-
discussed in class, the teacher
should summarize the main points. 12 3 4 5
16. Poetry should.be studied primarily
because of its importance as a .
literary genre. 12 374 5
. 17.° When poetry is studied in junior
high, students should be assigned .
about two to three _new poenis to .
read for homework each night. 123 4,
b # 2 ’
18. The poems used in class should-appeal 3
to-the immediate needs and interests
of the junior high students.. 12 3 45
19. Each student should be raq\fired to
recite a poem in.front of class. i12:3.48
20. - Topics for writing during a poetry
unit should be related to the subjects
Jf the poems being read and discussed
in class.. g i ; 1 2.3°4. 5
2 The mechanics of poetry should be

studied to see where and how they
contribute 79 the meaning of particular

poenms.. / ) ‘12345’_\\
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Rating Scale ‘ :
1. Agrée :
‘ . = 2. Agree, with some exceptions
i 3. Neutral
4. -Disagree, with some exceptions
i 5. Disagree . w
= Rating Scale
22. - Students should give the one correct
interpretation of each poem in order
X to receive full credit for their .' . : ) ,
> answers on tests. 1:2.3.4°5
' i ¥ : . .
23. . Inportant facts of a poet's life and g
. times should be introduced only when =
v .they have some'relevance to.a
particular poem being studied. Le 2 4 5
24. A good way to.begin the study of
./ poetry in the junior high is by readmg
a few shcrt, humcrous poenms . 1 2.3 45
Tt is bette td' examita ‘only a couple i
4l of poems.in close detail than to examine
a greater number of poems. 12 3 4's .
' 26. When podtry is studied in junior high, .
the mechanics (meter, rhyme, figures 2
3 - of ‘speech, etc.) should receive as much
or even more attention than the meaning %
of ;individual poems. . 1 2¢ 3 498
J4 3 27. Pleasure shoild precede’ analysis of £
. * ¢ poems. 1 2 3 4.5
5 \
.28. .In junior high, such things as word -
meanings, ions and ions, , /
! L3 word histories, and word order should |
be defxned and studied prior to the
students rdading . poetry.. 1 2.3.4 5
i
3 3 E 5




Rating Scale

i

29.

30,

3l

32,

. Agree
Agree, with some exceptions -
Neutral
Disagree, with some exceptions’
Disagree

'
Students should be given the ‘7
opportunity to participate in .
/choral readings.
Time spent on modern folk songs
and ballads in the junior high
curriculun should be minimal.
In addition fo other work with
sentence patterns, students should
study these patterns as part of a
poetry unit by examining the word
order in poems, e.g., contrasting
poetry'patterns with prose.patterns..|
Students should be given the freedom
to read.only those poems or types of
poems ‘they want to read.
The  study of metrics: (meter) should
be ohi-of the First steps in
L approsciiug gostey 43 thasduiiotinian,

Students should be asked to try their
hand|at Haiku ana Limericks as an’
early step in writing poetry, in the
junior high. '

Poetry should be studied primarily
for its vivid recreation of human
experience.

Riting Scale




Rating Scale’

37.

Agree
Agree; with some exception:
Neutral T
Disagree, with some exceptions
Disagree

Gne of the main goals of poetry
sf;pcfy should be for the students. to-

=~ Iearn the facts about'the life and

times of the poets, such as
important dates and main events.
Students in. the junior high should
be asked to'read a favorite poem to
the class, but only after individual
preparation for oral’ reading. *

With complicated poems, more than
one interpretation should be allowed.

The teacher should use the teacher's
manual for motivational techniques in
the teachinq. of poetry.

‘The teacher must read. a great depl of
poems to do a good job in the teaching
of poetry.

Students in junior high should be
introduced to poetry through art and
music. ’

Because we are living in an electronic
age students should not be requxred‘to
read poems but ¢nly listén to. them.
‘Students must be forced to .read the
"great" poets, a$ a means of knowing
"true" poetry.

a.




i e - ' Rating Scale
© T 1. agree .

i ) 2. Agree, with some exceptions » % oo
B 3. Neutral ¢ T ¢ ’

& § 4. . Disagree, with some exceptions
5. Disagree :

L g 44. Teachers must use the manual to. |
‘< éxplain theme, form, etc., fof
evaluation purposes. . | 1.,27°3 4.:5

4 In order to get! junior high . \
/° ‘'students to read poetry, it is K

=, necessary that they be evaluated A\

i T fhrough poetry examinations. l
4 ! 46. "Rock poetry or Pop music is-a Vo . '

: ‘‘waste Of time as a means of v A g !

introducing junior.high students ;

-, to poetry. LR i3 L 12 3 405

L "l 47. nNonsense poétry is too immature’ \T‘(
P A _.for junior high students. 1
3 . 48. Teichers must choose poems that \

2 . the students want to study, as \ 3
© opposed to. teacher selections. { 1.2 3.4 5

' Concrete and graphic poetry is the, - \
" . most ‘approptiate way to 1nttc\du"ce § }
. ' poetry to junior high students.! \ 12345

15 | :

50.° Because some poems are complex

students should work in groups to )
“analyze poens._; ‘12344 5
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DIRECTORY :OF POEMS 7 — 11

Acorn,” Milton. 1923 -
.Winter Boarders (Nobody But Yourself) -
Haiku (Nobody But Yourself
Nature (Nobody But Yourself) 5
Adams, Franklin P. 1881 - - &
The Rich Man (Quest) : A

Addis and Crofu
Simple Gifts (Truth and Fantasy)

Allen, Samuel. -1917 -

A Moment Please (Types of Litératire)
To satch (Open Highways 8) (starung Points’ in W
Language D)

‘Amis, nnqsley. 1922 - [ . T
Sight Unseen  (Nobody But Yourself) S

Anderson, Maxwell. 1888 - 1959 Lt
. Hi Yo, mi Yo, Discernable Today, (Man's Search for .
- values) ; P

Anderson, Patrick. 1915 — -
Sleigh Ride (Theme and Image)

" Andreeff, Angela.

The Murder of ---—-=- (Quest)

 Anthony, Edward.

Advice. to Small Children (Starting Points in Language E)

Arduini, Salyatore.
The Mattez of Poets (Quest)
Azmour, Richard.. .
(T to L 2
Mcney (scan:mg Points in Language F) }
Money (Nobody But Yourself)

_Arnold;, Mathew. 1822 - 1888
fro

Marguerite (Poetry of Relevance 1) LR .
Growing 0ld (I am a Sensation) . .
2 Dover Beach (Man's Search for Vaxlues)

Atwood, Margaret: 1939
- Dreams of the Animals (Nobody But Yourself) B

s |
5 . |




“Auden, W.H. 1907 %197

law Like Love (Man's Search for Valueés)

Let Me Tell You A Littlé Story (Poetry of Relevance 1)

The Sheild of Achilles (Poetry of -Relevance 1)

For the Time Being Fugal - Chorus (Poetry of
Relevance 1) -

The ‘Average (Steel and. Summer Rain

"Say 'this City Has Ten Million Souls" (I am-a
Sensation)

school Children (I am a Sensakifn)

. Musee Des Beaux Arts (Tribal Drums)

The Unknowh Citizen (Tribal Drums)

The ‘Ynknown Citizen (Theme and Image)

0 What Is that Sound Which So Thrills the Ear? >
(Tribal Drums)
(Types . of Literature)

Their lLonely Betters (Understanding Liﬂ:erature)

. Avison, Margaret. 1918 -

' Swimmer's Momemt'. (Trlbal Drums)
Snow ‘(Theme and Image)
Than (Theme and Image)

Backman, Rut! 5l
‘. ’ Frontiers (Nobody But ' Yourself)

B eauey, Alfred Goldéworthy. N ‘. .
el Algonkian Burial (Quest) < k .

Bain, Donald
War Poet (Quest)

Baird, Irene. ’
Keep your van Thlngs (Man's Search for values)

Bare, David. 1944 - )
Cain inVietnam (Poetry bf Relevance) "

. Bayliss, John - /
Re pox:ted Missing (Quest)

Bell, Martin. !
Fiésta Mask (Quest)

Bénet, Stephen Vincent. 1898 - 1943 -
: Mountain Whippooiwill (Types of Literature) . -
Jack Ellyat (Theme and Image) o =
The Settlers Land in Ametica (Starting Points in . . ¢
Language E)

)
ekt
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s
Betjeman, John.

ate and
A Subalte:
Harvest H:
- In Westmi:

1906 - *
lcwering Lust (In and Out of Love)
n's Love Song (Truth and Fantasy)
mn (Truth and Fantasy)

893 —
Mc2  (Man's Search for Values

Bishop, Morris.
E= )
“ ‘The Perforated Spirit (Nobody But Yourself)

.Birney, Earle. 1904 - . ) [
Canada: Cabe History (Quest)
. David (Quest) (Theme and Image)

N Winter Satuiday (Tribal Drums)
The Bear on|the Delhi Road:
Can = Lit (Theme and Image)

Black, MacKnight.
‘ Structural S eel Workers (Noquy But Yourself)

blake, William. 1787 - 1827
The School Boy (Truth and Fantasy)

% . The New Jerusplem (Truth and Fajtasy)
\ . (Poetry of Relevance)
in a Grain of Sand (Tribal Druns)

(Nobody But .Yourself)
The Tiger. (Stekl and 'Summer Rain). (Theme and Image)
\ i Divine Image (I am a Sensation) *
Infant Joy (I dm a Sensation)
\ A Poison Tree (T ah a Sensation) (Nobody But Yourself)
\ songs of Innocepce (I am a Sensation)
.The Chimney Sweép (I am a Sensation)

\ . To See'a Worl

and Stories)

Blight, John.
Death of A Whale

» {olest) ’ §
g /saoth, Philip. - 1925 -

Design (Understanding\Literature)
Ego (Nobody. But Yourse\lf)



BonTemps, Arna. 1902 - 1973
Southern Mansion (Types of Literature)
park Girl (Understanding Literature) -
Bourinot, A.S.
Paul Bunyan (Steel and Summer Rain)
= /Slalom Hill (Nobody But youxself)

Brand, Oscar.
Something to Sing About (Truth and Fantasy)

Bronte, 'Charlotte.
Secret Places (Man's Search for Values)

(From Evening Solace 1846)

Brautigan, Richard. 1935 -
Your Catfish Friend (I am a Sensation)
All Watched Over by Machines of Loving Grace (I am a
Sensation)
Its Raining in Love (Writing- Inured:.bly Short. Plays
Poems and Stories
Its Raining in Love (Nobody But Yourself)

Brock, Edwin. ‘1917 - [
Only Child (I am a Sensation) |
Five Ways to Kill a Man (Poetry of Relevance 1)
Five Ways: to Kill a Man (Nobody But Yourself)

Broderson:
Time Laughed (I am a Sensation)

“Brooks, Walt
oughts on Talkers _(Starting Points in Danguage E)

Brooke, Rupert. ' 1887 - 191
] e, Soldier: (Poetry ef Relevance)
(Man's Search for Values)
The Hill (In and Out of Love)
These I have oved (Action. English. 2)
Sonnet (In and Out of Love)

Brown, Mavis.
Quatrain - Selfish Youth (Action English 1)

‘Browning; Robert. 1812 - 1889
ly Last Duchess (Truth and Fantasy)
Theme and Image)
Hoy They Brought the Good News from’Ghent to Aix -
(Introduction to Literature)
The Lost Mistress (Writing Incredibly Short Plays,
Poems and Stories)
Summum Bonum (In and Out of Love}

(In and Out of Love)




Browning, Elizabeth Barnett.
Do I Love Thee?
How Do I love Thee?

Bruce, John. 1922
A Would Yow Trade Your

] Term (Poetry of Rele:

‘Bryant, William Cullen.. 179
To A Water Fowl (Stu

"Buchwald, Art.
W

1806 - 1861
(Theme and Image)
(Nobody But Yourself)

pain  (Boetry of Relevance)
am a- Sensation)

vance)

4 - 1878

dy of Literature)

e Weep = (Open Highways 8) X

Burns, Jim
- Crasy Horse the Sioux

Burns, Robert. 1759 = 1796

(I am a Sensation) /

‘The Banks of Doon :(Study of Literature)

A Red Red Rose (Study of Literature)

. (In and Out of Love)

A Man's. A Man For A That (Man's Search for Values)

John Anderson, My Jo

Burtch, Wayne. .19

(Theme and: Imag

50
h Me (Truth and Fantasy)

Cahn, s

Cameron, Norm:
P

ammy . -
Walking HaPPY (Starting Points in Language D)

an.
ublic House Confidénce (Quest)

Campbell, Micha
he Road (Quest!

) .
For Her With Hair- (Quest) |

Campbell, Thomas 1777 - 1844 %
Ye Mariners of England (Introduction to Literature)

Campbell, Wilfred.

ndian Symmer: (Quest)

Campion, Thomas. 1567 - 1620 « P
There is a Garden in Her Face (Poetry of Relevance)

Cane, Melv).lle. 1879 -
riow Toward Evening
Ruxa].

carriex, Constance. 1908 -

(Understanding Literature)
to fe)

Peter at Fourteen (Iypes of Literature)

i




151

P

7 carew, Thomas. 1594 -"1639 . : B
. T . (poetry of Relevance) o ’
Carmen; Bliss. 1861 - 1929
Vestigia (Truth and Fantasy)
A Vagabond ~ (Study of Literature)

What Is It To Remember (In and Out of Love)
Carrigue, Jean. -
¢ Rain Song (Quest)

Carroll, Lewis. 1832 - 1898 .
(

ing Li )
Jabberwocky . (Starting Points, in Language D)
Jabberwocky . (Writing Incredibly Short Plays, Poems &
¥ storles)
Cash, Johmny. #
What is Truth? _(Truth and Fantasy) ¥4
Catullus .
Say Fabuflus (In and Out of Love) .
?body (In and Out of Love) \b
Said to Her, Darling, I Said (In and Out f\Love)

‘ 84 B.C. -'54 B
esbia's Always Scholdmg (In and Out of Love)
"Hil ' There Sweetheart! ' (In and Out,of love)

Causley, Charle . .
- Timothy Hlnters (Quest)
Chapman, Christopher.
The Persistant Seed (Tribal Drums)
Chesterton, G.K. 1874 - 1936
. The Donkey (Quest)
The World State (Tribal Drums)
The World State  (Man's Search for Values)

Clard:.l. John. 1916 -
About’ Crows (Man's Search for Values)

Clark, Tom.' -
thle Rave of Day Brings Oxygen to her Blood
a Sehsation)

Clough, Arthur. Huqh. 1819 - 1861
The.Latést Decalogue (Understanding’ Literature)

Coatsworth, Elizabeth. - P - Lt
g On a Night of Snow (Steel and Summer Rain)
swift Things Are Beautiful (Nobody But Yaurself)




Cockburn,  uce.
i by

194 .
cycle Txip " (Txuthand Fantasy)

Coffin, Rob t P. fTristran.. 1892 = 1955°
cry. Moment (Truth and Fahtasy)
Cryst  Moment ' (Types of Literature) -
The S. '2d Heart (I am a Sensation)
Forgiv My Guilt (Voices B)
Cohen, Leonard. 1934 — " LS
The Bus (Nobody But  Yourself)
The Only Tourist in Havana Turns His Thoughts Homeward
(Truth and Fantasy) !
- Go By Brooks: (Txibal Drums)- iy
Go By Brooks'' (Steel and Summer Rain) h .
A Kite Is A Victim (Tribal Drums) '
Suzanne (Tribal Drums)
Suzanne Wears a Leather Coat (Tribal Drums)
Suzanne Wears a Leather Coat (I am a Sensation)
o The Reason I Write (I am a Sensation) @
As the Mist Leaves No Scar (I am a Sensation)
For Anne: (In and Out of Love)
Colborne, Leigh. Sl -
If There Was a Moment of Summer (Nobody But Yourself)
You Move in Silence . (Nobody But' Yourself) : 2
Coleridge, Sammuel Taylor. ‘1772 = 1834
Metrical Feet . (Understanding Llcerature)
Kubla Khan - (I am ) Sensation

A Vl.s).un In A Dream (Theme and Image)

Colombb, ‘John' Robert. & 1936 —
The Jingle .of the Open Road ' (Truth and Fantasy)
How They Made the Golem (I am a Sensatlon)
Passion (I am a Sensation)
Inmigrants (Theme and Image)

Coltman, Paul.s
To' A Sixth Form Reader  (I'am a Sensation)

Comfort, Alex.
Notes- for My Son (Tribal Drums) = &
Notes for My Son (I am a- Sensation) . . . .

Conford, Frances. " :
Childhood (I am .a Sensation)

Connors, Burton: P e
e Rat of Tok Chong (I am a Sensation)”
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Connors, Tom. 1937 -
i Big Joe Mufferaw . (Truth and Fantasy)
' Massacre of the Black Dm\nellys (Truth- and Fantasy)

Conrad, Robert :
To the Poets of r_he Seventies - (I am a Sensation)

Conway, Cabott Jr. .
houghts on a Winter's Walk in the Woods (Nobody But
- o Yourself)

Corso, Gregory. . 1930
Death of the American Indians' God (Poetry of Relevance)

Cornford, Frances.|
. Childhood (Nobody But Yourself)

Cottgn, D.W.K. !

Dear God (I am a Sensacion)

Cowper, WLll).aln. 1731 .- 1800 = “
the Loss of the Royal George ' (Introduction to
3 Literature) B
Light Shining Out of Darkness (Man's Search for Values)

Crane, Stephen. 1871 — 1900

"The Wayfarer" (Understanding Literature)
"The Wayfarer" (Nobody But Yourself)

"I Met A Seer" (Understanding Literature)
The Book of Wisdom (Nobody But Yourself)

crimson, King. 4 ,
The Court of Crimson King (I am.a Sensation) [

« Cullen, Culmtee. 1903 - 1946

r the Mistletoe (Nobody But Yourself)
Incldent (Quest) . (Voices B)
Yet Do I Marvel (Types)
For My Grandmother (Study of Literature)
Leaves (Introduction to Literature)

Cunbierford, ebby
eliness 15 " (Starting Polits ini Language .D)
bemeh of an 014 Lady (Starting Points in Languafe D)
’

Cummings, E.E. 1894 - 1962
When Any Mortal '(Even the Most 0dd) (Quest)
"In Just " . (Types of Literature)
"In Just " (Starting Points in Language D)
"In Uust ‘(Nobody ' But -Yourself)
Beautiful (Understanding Literature)
I Sing of Olaf (Poetry of Relevance),




Cummings,. E.E.
Portrait VITI.(Introduction to Literature)
Chansons Innocentes (I am a Sensation)
"Next To Of Course God America I" . (Understanding
J Literature)
"Next To Of Course God America I" (Theme and Image)
Pity This Busy Monster, Mankind -(Poetry of Relevance)
Pity This Busy Monster, Mankind' (I am a ‘Sensation)
P;\.ty This Busy Monster, Mankmd (Writing Incredibly
. Short Stories, Plays, /
Poems ) :
Buffalo Bills Defunct 11 am a Sensation)
spring Is Like A Perhaps Hand (Theme.and Image)
I.Shall Imagine Life (In and Ouf of love)
Love Is A Place .(In and Out of Love) .
. It May Not Always Be So (In and Out of Love)
R . Who Knows If The Moon's A Balloop (Nobody But Yourself)
Jimmie's Got A. Goil (In and Out Qf Love)
I Carry Your Heart With Me (In anid Out of Love)
This Little Bride & Groom (Inand Out of Love)

Cunmngham, John =
he ‘Fox and The Cat. (Quest) Py

clriale, Tnes. 1961

. The Butterfly (Truth and Fantasy)
\ Y Czaykowski, Bogdan. ks
Prayer (I am a Sensation)

Daly, T.Aw Hans o
Mia Carlotta (Nobody But ‘Yoursel£)

Davidson, -John. 1857 — 1909
A Ballad of Hell (Man's Search for Values)

. Davies, W.H. :1870 - 1940 )
Ly 3 Love, Like A Drop; of ‘Dew’ (Truth and Fantasy) i

Davis, Frank Marshall. . 1905 -
Tenement Room: - Chicago (Types of ‘Literature)
Rain (Introdugtion to Literature)

Day - Lewis, C. 1904 —
Newsteel (Pnecry of Relevance)
Departure -in the Dark. (Theme and  Image)
. Come, Live With' Me (In and Out of Love)

Dekker, Thomas.
. ‘sweet Content (I .am a Sensation)




De La Mare, Walter. 1873 - 1956
The Listeners(Quest) (Truth and Fantasy)
The Sunken Lyonesse (Theme and Image) |
The Song of Shadow" (Types of Literature)
silver (Study of Literature).
The Moth (Steel and Summer Rain)

Deutsch, Babetfe.
Black Panther .

Dias, Robert Vas.
Durp Poen (Truth and Fantasy)

Dick, William. .
Elvira Madigan (Tribal Drums)
Elvira Madigan (I am a Sensation)

Dickey, James. 1923 - X -
The' Leap (I ama Sensation)

Dickinson, Emily. 1830 — 1886

[ Faith Is A Fine Invention (Nobody But Youzself)

| & Narrow Felloy in the Grass (Quest)
"Apparently With No Suxprise" (Types of Literature)
"There Came a Wind"” (Understanding Literature)
Tge.,sley Is Low (Understanding Literature)
Plike To See It Lap The Miles (Introduction Literature)
Elysium Is As Far As To ‘(Introduction to Literature)
The Grass (Theme ‘and Image)
The Snake (Theme and Image)
The Railroad Train (Theme and Image)
IFelt A Funeral In My Brain (Theme and Image)
After Great -Pain A Formal Feeling Comes (Poetry of :

Relevance)

Because I Could Not Stop For Death (Poetry of Relevance)
I'm Nobody ! 0 Are You? (Starting Points in Language D)
T dave lo Life'But This (In and Out of Love)

Donne, John. 1572 - 1631 k

A'Hymn To God The Father (Theme and’ Image)

Song  (Theme ,and Image)

Sonnet VII . (Man's Search for Values)

Déath, Be. Not Proud (Poetry of Relevance)

The Ecstasy. (Poetxy of Relevance)

A Valediction Forhidding Mourning (I ama Sensation)

The Triple. Fool (In and Out of Love) ; ¥
A Lecture Upon The Shadow (In and Out of Love) g

No Man Is An Island (Nobody But Yourself)

Drayton, Michael. 1563 — 1631
Farewell To Love '(Poetry of Relevance)
a Evil Spirit, Your Beauty Still Hauts Me ‘(Poetiy of |,
Redevance)’
since There's No Help, Come Let Us Kiss and Part (In .and
c of.

s 8 N e)
How Many Poltry, Faolish, Painted Things (In and Dut ci Love)




John.
Epltaph on His ife

3

(In and Out of Love)-
wt 'y

Dryden,
Dudek Louis. ‘
77-(Quest)

/News (Tribal Drung)

. .!Tree In AStreet (Tribal brums)

~I'Have Seen the Robins Fall (I. am a Sensatlon)
Spuled Plaster (Nobody But Yourself)

Duffy. Murray .
o 7 I Am Waiting (Tnbal ‘Drums)
Dunford, Gary. 1940 -
The Hunt (Truth and Fanta
And the Seagulls Were DyJ.nq l![‘ruth and Fantasy)
' - . s

n, Willie. 1941
The Ballad of Crowfoot | (';‘xuth and Fantasy)

Cliffo.
Ma (I am" a Sefhsation)

Dgment,
F n and Beast

|
berhart, Richard.. 1904 -
Th Fury of” Aer.l.al Bombaxrdment (Man' s Seaxch for Valnes)

Edge, Grace.
The Balancé (Truth and Fantasy)

/Erskina, John .
Modern Ode To The Modern School (Quest) . °

Modern Qde To The Modefn School (Language L:Lves)
/. Eliot; T.S.' 1888 - 1965 i :
i . _*_'Morning at the 'Window ('rypes of’ hterature)
Journey of the Magi (Theme 'and Image) 4
Marina (I'am a Sensation o
; The Holloymen (Theme and Image) ® ag B
Emerscn, Ralph Wdldo.. 1803 - 1882 !

Fable (Types of Literature),

Voluntaries II1 (Man's Search fo{ Values)

En¥ight, D.J.
“On'the Death of a Child (Quest)

x

‘Mari.
_ Status Symbol (i Sensation)

Everson, Wxnxam. 1912 = -
a:Ld (Man's Search for Values)
> B

Evans,




Field, Eugene. " i @
. Little Boy Blue (Introductionto Literature)

Bwart, Gavin
A Black Rabbit Dles For Its Country {I ama

Farjeon. Eleanor .

Sensation)

The Dnarrel (Starting Poig#s in Language F)

(Nobody But Yourself)

Ferllnghettl, Lawrence. 1919 -

The'World Is A Beautiful Place’ (Nobody But Yourself)

I Am Waiting (Poetry of Relevance).

A Coney. Island of the Mind No, 8 (PoetTy of
A Coney Island of the Mind No. 17 cpoetx-y of
Just As I Used To Say (Theme)

Relevance)
Relevance)

Dog - (I.am a Sensation) (Nobody But Yourself) ..

Fortune ‘(I am a Sensation) :
Christ Climbed Down (I am a Sensation)

Field, Edward., 1924 ~ Lo
Unwanted  (Nobody But..Yourself),

Finch, Robert,. 1900 -
_ Toronto Crossing ~ (Quest)
" Toronto Crossing. (Tryth and Fantasy)
. Toronto Crossing (Tribal Drums)
Toronto' Cxossing | (Steel and Summer Rain)
Select Samaritan. (Truth and Fantasy)
Tie Statue (Theme and Image)
Train Window ~(Theme and Image)

Fisher, Meg.
Union (Nobody But Yourself) o ° _

Fltzgerald Edward. - 1809 - 1883,

|

|

aiyat of Omar Khayyam (Poetry of Rélevance)

Fletcher, John Elxoy 5 : -
To A Poet A Thousand Years Hence (Theme and

Fostex, Sandy. oA
Happxness (Nobody But Yoursélf)

Francis, Robert.
The Base Stealer (Action Bnql)s 2)
(Nobody But Yourself)

‘Image)

5 Paper Men To Air Yopes and -Fears (nobody But Yourself)

eredman, Florence
sons (Nobody But Yourself)

-




Bhwdins

'Gay ~

Frost, Robe!.‘t .

Garlick, . Rdynona

¥ t:arwand , Hamlin

43 Garneat, st DenyE.
The G

Gentry, Bobbié

1874 - 1963
A Young Wretch (Quest)

:\’o A Young Wretch [Study of Literature)
out, Out (Truth and Fantasy)

Out; Out (Tribal Drum

out, Out (Undexstandlnq Literature)
out, Ouw am a Sensation!

Birches (’!:nbu Drums)

The Road Not Taken
The Road Not Taken (Theme &nd Image)

The Runaway (Types of Literature) -

A Brook In'The City (Types of Literature)
Once By The Pacific . (Types of therature)
The w:g;x Pile (Study of Literature)
Acquainted With The Night

Stopping By ‘Woods On A Spowy Evening

(Tribal Drums)

| Degert Place
‘Desert Place’

(Voices B)

(Man's Search for Values)
Provide, Provide!. (In amd Out of Love).
Tuft of Flowers (Nobody.But  Yourself)
A Time to Talk :.(Nobody But Yourself)

Thes o Gard, Robert : s -

’ . Ballad of the Frank Slxde (Truth’and Fantasy)
Q/ Gardiner, Tsabell " - ’ E
= Little Rock A:kansas 1957 :

(x am a Sensatlon) . o-

The Passing of the Buffalo_
” Language: D)

1912 - 1943

ame *. (I am"a’ Sensation)
Thé ‘Game - (Poetry of Relevance)
 Portrait - (I am a Sensation)
John.' 1685 - 17327 .

The Hare Wlth Many Exienda

0ge. To Biuy Joe.. (ibal  Druns)

(Poetry of Relevance) )
(Theme and Image)
(Nobody But Yourself)

(statting Points in

(Ste€l and Summer Rain)




| Gibran, Haklil. 1883 ~ 1931

Joy and Sorrow (Truth and Fantasy)
Of Children (Man's Search for Values)

Gibson/ Julia
Typical’ Eve of pestruction Type Poem (Tribal Drums)
Gibson, Walker. 1919 - '
The Umpire (Undezstandlnq Literqture)

Gibson, Wilfred. 1878 -
Breakfast (Quest) '
The Brothers (Truth'and Fantasy)
Isle (Truth and Fantasy)
es (Steel and Summer Rain)

ody But Yourself) -
The White-Dust - (Nobody But Yourself)

G,msberg, Allen: 1926 |

Supermarket in Caleo%nxa (T am a Sensation)
Glatstein. Jacol ; &

The Pmud Ring (I am a Sensat).on)

Goldsmith, Oliver. 1728 - 1774
"An Elegy on the Death Of & Mad Dog (Understanding of-
Literature)

_Gozdon,, Alvin J.
The 'Young Girls' Song (Nobody But Yourself) '

Gotlisle, hyllia
. Matinee (Quest) ok

Gould. Mana. * S
is Was My Brother (Truth and Fantasy)

Graves, Rcbert:. 1895 -
n the Wilderness (Theme and Imaqe)
Harnlng to Children (Quest)
Warning to Children (I am a Sensation) g
The Legs (Poetry of Relevance)
A slice of Wedding Cake (I am'a.Sensation)
Not Dead :(Voices B)

Gray, '.l'homas. 1716 - 1771
Elegy Written in-a Country Church Yard (Theme and nnage)

Greville, Fulke. ' 1554 - 1628 T
Sion Lies Waste (Poetry of Relevance) Wi,




Grey,, David and Allen. *
The Klan (Steel and

Gross, Jessica. 3
Realist (Open Highways a)
. pS

. Guiterman, Arthur. 1B7l -.1943).
On

the Vanity of - Eqrthly Greatness (Introduction to
Literature) -
Gunn, Thomm.' 1929 -
Black' JacKets (Quest).
Black Jackets (Tribal Drums) "
Black Jackets. (Theme and Image) ,
On The Move -(Tribal Drums)
He Rides Up and Down and Around (Nobody But !ourself)
A Trucker (Nobody But Yourself)

Gustafson, Ralp Lo
Top of Milan Cathedral (I am a Sensation)

Hays, Lee. 5
If I Had A Hammer (Nobody But Yourself)

Hayden, Robert. 1913'- .
-Runagate Runagaté (Types of mteratu:e)
Frederick Doublass’ (Writing-Incredibly Short Plays;
* Poems’ & Stories)
Hayes, Donald Jeffrey. 1904 -~
Types of Lité )
\

Hall, Donald.
The Man In The Dead Machine (I am a Sensation)
(Nobody But Yourself)

Harburg, E.Y.
The Eagle and Me (Open Highways 7)

Hardy, Thomas. - 1840 - 1928
HAP (Truth and Fantasy)
Snow In The Suburbs (Undexstandxng Literatur®)
The Man He Killed (Poetry of Relevance)
‘When I Set Out For Lyonesse (Theme and Image)
I'Look Into My Glass (In and Out of Love)

Hans, Marcie. 1928:-— #
Fueled (Truth and Fantasy) .
Fueled (Starting-Points in Language E)

Hart, Paul. , 8

™ In His Footsteps (I am' a Sensation)




-y
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Hax‘cley, Marsden. 1877 - 1943
is for Victory: .2s You Can’ mamly See (Understanding
~ . , Literature)
Harney; John, 1931 - - - L
Friepds and Relatives (A Childish Tale) . )
: (Poetry of .Relevance) = <
' Nun On A Beach (Poetry of Relevance) i

Hatch, Tony.
¢ Downtown (Starting Points in Language E)-

Hazo, Sammuel. 192
‘ Parachitist (Nohody But Yourself)

Heath-Stubbs, John.
A Charm.Against The Tooth-Ache (Nobody But. Yourself)

Hellerman, Fred. .
Come Away Melinda (Tribal Drums)

Henley, William Ernest. 1849 — 1903
Out.of Tune (In and Out of Love)
‘A Bowl Of Ros€'s (In and Out of Love)

Hemsworth, Wade
Thé Black Fly Song (Truth and Fantdsy) |

Henri, Adrian.
Boots' (In and Out of Love) .
Lawn (In ’and out of Love)
"Hershemson, Muriam s
Husbands' & Wives (Truth and Fantasy)
¥ © (Nobody But' Yourself)

. . ‘Herrick, Robert. 1591 - 1674
3 Gather Ye Rosebuds While Ye May (In and Out of Love)

' Holman, M. Carl. 1919
Song (Types of therature)

Hoey, Edwi
Foul Shot (Nobody But Yourself)

Hodqson, ‘Ralph.. 1§71—-
Time You 01d ¢
Saw by = + Stupidity Street (Truth and Fantasy)

 Holmes, Oliver Wendell. = 1809 - 1894 4
3 The Last- Leaf .(Study of Literature) 5 3
The Ballad of the Oysterman (Action English I) b
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Holub, Miroslau.
: ‘A Helping Hand - (Nobody But Yourself)

foffenstein, Samue
” Love Song (Tribal Drums) (Writing Incredibly Short
ys, Poems & Stories)
"The Cat Sits" (Introduction to therature)

Hopkins, Gerard Manley. 1844 - 1889
/ Pied Beauty (Quest)

pied Beausy (Poetry of Relévance) (Writing'Incredibly

Short Plays, Poems & Stories)

God's Grandeur (Poetry of Relevance)

God's Grandeur (Theme.and Im

Carrion Comfort (Poetry of Ratavancel

To A Young Child (I'am a Sensation)

The Caged Skylark (Theme and Image)

Hooper, Ellen Sturgis. . 1816 - 1841
Beauty and Duty (Man s Search for Values)

Horne, Frank.
Kid Stuff (Quest)
To James .(Nobody But Ycursulf)

o Housman, A.E." 1859 - 1936

& . When First My Way To Fair I Took (Quest)

Here Dead Lie We (Quest)

To An Athlete Dying Young' (Ques

Oh ‘When I Was In Love With You (Introductxon to

i Literature)
1887 (Poetry of Relavance)
When I Was One and Twenty (Theme and Image)
With Rue My Heart Is' Laden.(In and Out of Love)

Hovey, Richard. 1864 - 1900
The Sea Gypsy (Introduction, to Litéiature)

* Hughes, ‘Arja Relena,.
H-I-D-E and S-E-E-K Another Sand Boy Tale (Nohcdy But
Yourself)
Hughes, Arthur 5
Brule (Tribal Drums) - )
Hughes, Ted. . 1930 - > . /
: Secretary (Poetry of Relevance)
A Modest Proposal (Poetry of Relevance)
Six Young Men (I am a Sensation)
. An Otter (Theme and Image)
b The Jaguar (Nobody But Yourself) .




Hughes; Langston. 1902 - 1967
rry Go Round (Quest)
I, Too, Sing America (Quest)
I, Too, Sing America (Introductxnn)
Dreams (Tribal' Drums)
Dreams (I am a Sensation) (Nobody But Yourself)
Puzzled (Tribal Drums) .
Puzzled (Poetry of Relévance) C
Negro Speaks of Rivers (Types of Literature)

Moonlight Night': Carmel (Understanding Literature)

Juke Box Love Song (Introduction to Literature)
Drum (Study of Literature)
Mother-to-Son (Study .of Literature)

City: San Francisco (Introduction to Literature)

A Dream Deferred (I am a Sensation)

War (Poetry of Relevance)

Negro Mother (Poetry of Relevance)

Birmingham Sunday (Poetry of Relevance)
(Nobody But Yourself)«

Strange Hurt (Poetry of, Relevance) 3

The Weary Blues (Theme.and Imag

Florida Road Workers (Steel and Summer Rain) .

Poem (Starting Points in Language D)

Ballad of the Landlord (Languaqe Lives)

BumPhx).es, Rolf. 1894 - 1969
Froi

s Polo

Hunt, Leigh. 1784 - 1859
Abou Ben Adhem (Quest)
The Glove' and the Lion (Study of therature)
Rondeau (Study of Literature)

Ian, Janis
Society's child (Tribal Drums)

Janzen, Richard

m the North Terrace (Understandxng therature)
(C

Oh, Joyous House (Startirg Points in Language D)

Jarrell, Randell. - 1914 - 1965
Protocols (I am a Sensation)

Jeffers, Robinson.. : o

Fire on the Hills (Nobody But Yoursel£)

The Answer (Tribal Drums)

Jennings, Elizabeth.
R Absence, (In and Out of Love)

Jonson, Ben. 1572 - 1637

A Celebrdtion of Charis, Her Triumph (Poetry of Relevance)
)

The Hour Glass' (In and Out of Love
»
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Johnson, Georgid Deuqlas. 1886 - 1966
I Want To Die While You Love Me (Types of Literature)

Johnson, ‘E. Pauline. .
he Corn Husker (Steel and Summer Rain) -
. The .Legend of Qu'Appelle Valley {(Theme and Image)
The Cattle Thief (Nobody But Yourself)
!

Johnson, Fenton.
Rulers’ (Quest
Aunt Jane Alleh -(Introductfion to Literature) -

Johnson, George.
n It (Quest)
In It (I ama Sensation)

Johnson; James Weldom
Creation (Nobody But Yourself)

Jones, Donald.
An Old Man's Lark (I am a Sensation)

Jones, Leroi.
For Hettie (I am a Sensation)

s Joseph, Chief. 1810 - 1870
¥ ‘War '(Truth and Fantasy)

o Josephs, Lauzence.
arbage Man (1 am a Sensation)

“Kahn, Hannah s %
Ride A Wild Horse (1 am a Sensation)
Nobody But Yourself)
Eve's Daughter (Nobody But Yourself)

Kahn, Sy. .
Boy With Frogs' (Starting Points in Language D)

Kaufran, Bob: 1931 -
Benediction: (Poetry of Relévange)
. Plea (Poetry of.Relevance)
Song of the Broken Giraffe (Poetry of Relevance)

Kariuki, Joseph.
198 Come Away, My Love (In and Out of Love): . i = b g
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Keats, John. 1795 - 1821 Sh . .
To' Autumn (Quest) i »
To Autumn (Truth and Fantasy)
To Autumn (Theme "and ‘Image).
Ode ‘to a Nightingale (Poetry of' Relevance)
‘A Thing of Beduty (Poetry of Relevance)
La Belle Dame Sans Merci’ (Theme and Image)
On ‘First Looking into Chapman's Home (Theme and Image)

Keéarns, Lionel.
Contro Diction (Quest) -
g Keelan, Richard. . #
‘The Adventures of Truth .and Fantasy (Truth and Fantasy)

Kees, Weldon. s o
. The Coming of the Plague (Voices B) .

Kelly, Walt. 1913
. Gamboling On The Gumbo (Understanding mteracure)

Keyser, Gustauet 1
Absolutes’ (ACtion English 2)

Kretzner, Herbert.
In the Summer of His Years (szbal Drums)

King, Kenneth. ° : .
Everyene s Gone to the Moon (’rnbal Drums) e

l(x.nq, Martin Iuther, Jr.
. Have A Dream ('-l‘n.bal Drums)

Kipling, Rudyard. 1865 - 1936
Boots (Quest)’ I
The ‘Appeal . (Quest)
Tommy. (Introduction to Literature)

Klein, A.M.
The Provinces (Theme and Image)
Filling Station’ (Tribal Drums) ]
Filling Station. (Theme and Image) : E
% ' Lone ‘Bather (Tribal Drums) ] :
Heirloom (I am a Sensation)
Indian Reservation Caughawaga (I am.a Sensation)

Knister, Raymond. = 1899 = 1932° *
Ambition (Man's Search for Values)

s Knowlan, Alden 5
W ) “The Execution (I am a Sensauun) % . ) PO




ik 5 * :
Kunitz, Stanley. : s 4
Th War Against the Trees (Trxbal Drums)

Lafaz‘ge, Peter.
s Long As The Grass Shall Grow ' (Triuth and Fantasy)

_Laight, Frederick. % @

The Drought (Quest)®

Laing, Mark.
u Say My Eyes Speak Words (Truth ‘and Fantasy) :
Lampman, Archibald. 1861 - 1899 g
Morning on the Lievre (Truth and Fantasy)
(Nobody- But. Yourself)

. The City of the End of Things. (I am a Sensation)

The City of the End of Things-(Man's Search for Values)
‘Late Novémber (Theme and: Image).

A January Morning (Theme and Image)

Lane, Mark.
-Cinquain Teapot (Action Engllsh 1)

. _Lanier, Sidney: 1842 - 1881 wel

ong of the Chatta Hoochee (Study of Literature)

Larkin, Philip. 1922 =
Lines on a Young Lady's Photograph Album (Theme and
ge)

somg (Quest)

Poetry of Departures (Tribal Drims) °

Next Please (Poetry of Relevance)

Take One Home Eor the Kiddies (I an a Sensation)
(Nobody ‘But, Yourself)

Laurence, Robin
The Brave Fool (Action English 1)

Lawrenee, D:H. 1885 - 1930
Mountdin Lion (I am a Sensat:l.on)
Snake -(Theme and Im:
Hummingbird (Theme fan Image)
The Effort of Love (In and Out of Love)
I’he Mosquito Knows - (Nobody But !ourselﬂ

Layton, vaing.
'all Man Bxecutes a Jiq (Poetry of Relevance)

The *Cold Green Element (Poetry of Relevance) =

Populars (Quest) :

Elan (Quest)

In Rattlesnake Country (Quest) “

There Were No s:.gnsl(Ques:) g

N n : . .




The Modern Poet’ (Quest)

Two Poets jn Toronto (Quest)
Icarus (THeme and Image)

The Bull Calf (Theme and Image)

.Leach, Robert.
The Ballad of Malcolm X (I am a Sensation)

Lee, David J.
Dead Beat (I am a Sensation)

Lee, Dennis.
On Tuesdayd T Polish My Uncle (Action”English 1) :
Psychapoo (Action English 1) .

. Lehrer, Tom..
Pollution (Truth and Fantasy)
Pollution . (Tribal Drums)
Pollution (Starting Points in Language E)
4 s

¥ Euclid (Tribal Drums)

'Eleanor ‘Rigby ' (Tribal Drums) (Steel and Summer Ram)
She's Leaving Home (Tribal Drums)

Levertov, Denise. 92
The Rainwalkers (Nobcdy But Yourself)

Lepan, Douglas,
A Country Without A Mythology (Theme and.Image)
Canoe Trip (Them& and Image)
Lightfoot, Gordon.
Way I Feel (Truth and Fantasy) &
Blackday in July (Nobody ‘But Youzselg:

Lind, Bob.
The Elusive Butterfly (Nobody But Yourself)

v Lindsay, Vachel. 1879 - 1931

The Eagle that is (Types of Li “ure)
The Sante-Fe Trail (Types of Literature)

The Flower Fed Buffaloes (Steel and Summer Rain)
The Kallyope Yell (Theme and Image)

Lipsitz, Lou. 1938 - .
turn (I am a Sensation)
Not Reaching .a Lake: (I am a Sensation)

Livingstone, Douglas.
-t Vulture (I am a-.Sensation)




" e J
- Longfellow, Henry Wadsworth. 1807 - 1882 . B s 5
7 The Day is Done (Study of Literature)
The Day is Done'(Theme and Image)
jCurfew (Introduction to Literature)
The Wreck of the Hesperus (Starting Points in .
Language D) ]

Lord Byron. 1788 - 1824
Endorsement to. the Deed of ‘Separation (In and Out
. of ‘Love) -
On' My Wedding Day (In and Out of Love)
So Well Go No Moré A Roving: (In and Out of Lave)
Stanzas for Music (In and Out of Love) N
She Walks in Beauty (In and Out of Love) 3
'To ‘Ellen (In and Out of Love) . 2
Stanzas Written on the Road Between Florence and Pisa .. |
(Types of Literature) "
¢ . The Prisones of Chillon A Fable (Man's Search.for
, 5 Values)
When A Man Hath NojFreedom to Fight.at Home (Man's Search
F for Values)
All For Iove (In and Out of Love)
Reply to Some Orders of J.M.B. Pigot, Esq:. on The
Cruelty of His Mistress (In and Out of Love)
To Woman (In and Out of Love)
Epigram (In and Out of‘Love)

Love, Adelaide
Escape ftcm dutomobile Accident (Steel and Summer Raln)

g o ‘Lovelace, Richard. .1618:-- 1658 -
To Amarantha (In and Out of Luve)

Lowell, Amy. 1874 - 1925
atterns (Tribal Drums) . s
Patterns (Poetry of Relevance) . . i
The Taxi (Tribal Drums): & g =
! . - The Taxi (I am a Sengation)
) . Wind and Silver (Understanding Literature)
Night Clouds (Theme and Image). = ~os

Lowell, James Russell. 1819 = 1891 A
Stanzas on Freedom (Study of Literature)
The First Snowfall (Introduct:.on to theta':ura)
! " A \
Lucas, 'F.L ! \
] Belequred Cities (Tril al Drums)

o Lucie - Smith, Edward. § B
e 1 The Lesson' (I am a seu\sa\:xon) d . ]




.

Lueders, Edward.
Rodeo (Nobody But Yourself)
Lyle, Alexander. 1944
“Atalanta's Race (Truth and Fantasy)
e
Maxgous, Richard J i3
will 1 Remember? (Starting Points in«Language E)

Marlowe, Chrl.stophe': 1564 - 1593
The Passionate’ Shepherd To H.\s Love (In and Out of Love)

Marvel, Andrew. - 1621 - 1678
To His Coy Mistress-(Poetry of Relevance)
The Definition of Tove (Poetry of Relevance)

Marriot; Anne (McLellan).
eat in Spring (Nobody But Yourself) -
A Prairie Graveyard (Quest
P Traffic Light (Tribal Drums)
Traffic Light (Steel and Summer Rain)

Masefield, John. 1878 - 1967
The Tarry Buccaneer. (Starting Points in Language D)
Spanish Waters (Starting Points im Langudge D)
Sea Fever (Starting Points in Language
Cargoes .(Writing Incredibly Short’ Plays, Poems &
Stories):

Manhes, Marya
Somethlng of Value. (Quest)
Highest Standard of Living Yet -(Quest)® .

Magee, John Gillespie (Jr.). -
High Flight (Quest) ._ "
/" High Flight (Théme and Image) ~

Marcus, Morton.
Cénfession (E‘oetry of Relevance)

Markem, Edwin.
Outwitted (Starting Poxnts in Languaqe D)

Marshall, Linda. 1941 - : e
Flnxs‘camxvals (I am'a Sensatlon)

Matsui, carol
Let Me Be Free (Starting Points in Language D)
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Marquis, Don. 1878 - 1937

- -~ Aesop Revised by Archy (Types of Literature)
The Lésson of the Hoth (Understanding Literature)
'lorty Bliggens the Toad (I am a Sensation)

The Hen and the Oriole (Starting Points in Language D)
Freddy the Rat Perishes (Nobody But Yourself)

Mathers, Powys.
The Garden of Bamboo (Quest)

Maurice, .Paul.
Catechxsm (Poetrly of Relevance)

Mocord, Dayid. 1897 =
Fly a Sauce: (Man's Search for Values)

/ McCreary, FiR. 1895 - . .
E o The Fog (Truth and Fantasy). :

McFaddén, David. 194 A% “
i elec, Just Off the Junction of Hwgy 8 and 20 (Truth and
; Fantasy)
* McKay, cl.aude. 1890 - 1948 °
£ We Must Die (Quest)
xf We Must Die! (Introduction to Literature)’
The Topics in New York (Introduction to Literature) . +
Harlem Dancer {Writing Incredibly Short Plays, Poema :
& Stories)

NcGl.nley, Phyuu 1905 -
riolet Against Sisters.(Nobody But Yourself)
mevsn 0'Clock News jSummary: (Tribal Drums)
First Lesson (Tribal prums) .
Portrait of Girl with Comic Book (Tribal Drums)
Sale Today (Understanding Literature)
. A Threnody (Theme and Image)
; . Death at Supper Time (Introduction to Literature)
Ho\l:ning s at Eight Thirty (Theme and Image)
The Angry Man '(Starting Points in Language E)r
2 old Beauty (In ‘and Out"of Love)

~ .McGough, Roger. 1937 -
. There's Something Sad (In and Out of Love)
Why Patriots are a Bit Nuts in the Head (I am a sensation)
3 Dream Poem (I am a Sensation)
% . < .. 1 Icarus Ausorts (I am a Sensn:xon)

s Maluaaxy Kand
nnqry (starting Points in Lnnguqe n)
- .

7 FE M
\




NacKay, K ‘Rathlees
* Trow

mn

Meredith, George. 1828 - 1909
Thus Piteously Love Closed What He Beqot (Postry of
Relevance)
HacBeth. Georg
Sedtime Story (I am a Sensution) 2
Hacczax.q, Norma: i il A
< rogs (Nobody But Yo\lxself) ‘ -
HacDonald, J.E.H. . I R
The Winner (Tribal Drums)

* Hac.lellan + Gene

Put Your Hand In The Hand (Truth ané Fantasy)
MacEwen, Gwendolyn: 1941 -: i

The Left Hand and Hiroshima (Tribal Drums)

You Held Out the Light (I am a $ensation)

Fire Gardens (I am'a Sensution)

MacFarlane, Arthur : g §

Night Driving ¢Tribal Drums)
Hacl(ay, Bruge.
Hountaxnn of Zron and Steel (Nobody But Yoursefl)

MacNeice, Louis. 1907 - i
Sunday Morning (Tribal Drums)
F Snow (Poetry Relevance) ‘
Bagpipe Music (Poetry of Relevance) 5
' 'Les Sylphides (Poetry of Relevance) -
. Prayer Before Birth (Poetry of Relevence)
Morning Sun- ('l'hene and Image)

(sunxng Points” in l.anqupqe D) Cw

MacLeish, Archibald. 1892 -
Ars Poetica ( t)
Ars Poetica (Types of Literature) | . -
Psyche with' a Candle (Tribal Drums) (I am'a Sensation)
. The End of the World (Types of Literature)
Eleven (undancanding Luenture)
g i .
Malam, chax es .
team shuva:l. (uebody Buc lburuel!)

'nandel. Eli.. 1922 - f

Estevan ‘Saskatchewan ('rhems and Image)
Icarus (Theme and Image)




M’offif_t, John.

i Mun.. Eawin,

. <172

- Merriam, ‘Efe. o f s .
. . Metaphor (Open nghways 7

Teeuee (Startipg'Points in Language E) 5205
~— [ »
* Merriil, James : .

~Kite _Poen ‘(T#ibal Drums) i

Milli y, Edna. 1892 - 1950 . . - =

" "st. Vincent Recoerdo (In and Out of Tove e).

2 What Lips My Lips :Have Kissed (In and out. of Love)
Pity.Me Not (In andn Out of Dove) .

quer,vdcagu:.m. 1841 = 1913

‘olumbus (Introduction r.o ﬁiteracure) s v o
Mllligan, Spike. S ooy > 7
Bomp gxcucn English 1) . &g :

Milton, John.' :: ¢ C e
The Death f 53mson (Thejne and, Image) .
On HiS Blindness (Theme and Image).-
McRae, “John. ‘1872~ 1919 i
' In’ Flanders-Fields "{Truth’ and Fantasy)
. In Flanders Fields (scudy of Literature} 5.
Mltche].l, Joni. 10435 a e g wt o
B Wm)dstock (I an\ a Sensatxon) i .
Moo;x. Erm & P
R Mass Product;on (Open Hiqhways B) i gy ’
Moo:e, Mananne. '1887 - 1971 g ¥ Sl
S;lence (Quest) - .

‘Morhes. 'Do y i
s’ng (In and Out. of Love) o

Morrisou, Jim, " o
Horse Laubudes (Wn.tinq Incredibly shott Plays, Poems "
‘Stories) 3

To Look At-Any ThingitActio nghsh 11) . Gt rg ¥
LS !.ook At. Any Thlng (Nobody But Youxsflf) 3

oxgan, Edwin . 1920
~Th

- 'The; Horséi (Tnba.l Drums)
,The Horses’ (I ama Sensati.on)
Su.buzban', Dream'(




Pl
Nash, ngen. 1902 - 1971 }
A Caution To Everybody (Nobody But Yaurself)”
The Porcupine ‘ (Quest)
A Beginners Guide to’ the Ocean (Quest)
Song of the Open Road (Truth and Fantasy) .
P (Nobody. But Yourself) i
e Very Like a Whale (Types of Literature)
- Pediatric Reflection (Types of Literature)
Reflection on Babies (Types 'of Literature)
The Parent (Types. of Literature) %

© 7 . I'll Take the High Road Commission (Types of Literature)

Love Under the Republicans ' (or Demetats)
& (Theme and -Image)

Kind of an. Ode to Duty (Man's Search for Values)

This Is Going ‘to Hurt. Just ‘a Little. Elt (starting

g Points in Language E)*
Children's Party‘(Nobody But Ynuxself) .
A More About People (Nobody But Yourself)
Nathan, Robert. 1894 - :
Dunkirk (Inuoductlon to therature) . t

Newlove, John. 1938 -
Scene ‘Briefly Noted. (Quest)
< \Elephants (I ama !ensatlon) "

Newton, John. +
-Amazing Grace (Truth “and I-‘antasy) : -

Nowlen, Alden. 1933 -
The Dog. Returned From The - Wo
I, Icarus (Nobody But-Yourse:
01d. Man On A Bicycle (Nobody But Yourself)
carl  (Quest) . .
The Coat (Quest) .. -

The Bull Moose  (Quest) -

Saturday Night (Tribal Drums)
Saturday “Night (Quest)

Warren Pryor (Quest) R
Warren-Pryor (Theme and Image)
Canadian Love Song (I am & Sensatmn)
Golf . (§obody But Yourself) -

‘Purest of Gifts (Nobody But !eurself)
‘FllEB (Nnhudy But' Yourself)

Mfzed‘ -1880 ~*1958

‘a Song of ;Etudy of Liter: )
Maria’, - - o g
Empty (Poetry of Relewrance)

Kindly, Unhitch' that"Star, Buddy" (Theme and Image)

The Highway Man (Quest) : Ea

{




4 ! Ny:o, Laura. 1947 =
‘ : And When I Die (Truth and Fantasy) 5
. Save the Country (Truth and Fantasy) | 5 8

. Ochs, Phii.
. ; " Changes (Truth and Fantasy)

S o 4 ' Onitusura.
(Haxku) ’l‘he World Upslde Down (I an a Sensa}:mn)

< . " Oppenheim, James:
5 The Slave(Tribal Drums)

o * owen, Wilfred. 1893 - 1918 JW .
£ : Disabled (Tribal Drums)”’ : . 2

! ‘Dulce et Decorum Est (Understandlng I-.\.terature) ¢

: Dulce ‘et Decorum Est (Poetiry of Relevance)

1 4 . Dulce et Decorum Est (Man's Search for Values)
! Dulce et Decorum Est (Early Version) . -

X Dulce et Decorum Est (Understandinq L.Lterature) v
P . Anthem for Doomed Youth (Poetry of Relevance) u e
Ozerdem,. Tdil. s . : :
There Is A Knot [Startmg Points :.nd.anguaqe D) : e

paqe, oK.
! The Permanent 'Tourist (Quest)
. Adolescence (Tribal Drums)
, . Adolescence (I am'a Sensation)
The ‘Stenographers (Tribal Drums)
The Stenographers (Theme and Imag
s Min With One :Small Hand (I ‘am a sensatmn)

=3 7 Parker, Dornthy. 1893 - 1967 ]
Autumn Valentine {In and Out of- Love)

Comment (In and Out of Love)

Unfort§nate Coincidence. (In and.Out of Dove)

~ Resune V(Tribal Drums) o o
i One Perfect Rose.(In and Out of Love) &
‘" . Patmore, Coventry. o <
5 ] The Foreignland (In and Out of ‘Love) :

- . “ . The Kiss (In and Out of Love)

Patten, Brian. . o
Little Johnny 's Confession (I am.a Sensacicn)
Py Where Are You Now, Batmen (I am a Sensatlon)
Delicate John (I am a Sensaticn) i




Pa:chen, Kenneth. 1911 --1972 ;
An Easy Decision’ (Truth and Fantasy) '
(Nobody But Yourself)
The Reason for Skylarks (I am a Sensation)
The Origin of Baseball (I am a Sensation) i \ .
Let Us Have Madness (I am a Sensation)
Fall. of the Evening'Star (I am a Sensation)
i : Goutama in .the Deer Pask at’Bahares (I am a Sensatlon) :
. Thd Orange. Bears (I'am-a Sensation)
Avarice and Ambition only were the First builders P .
(I am a Sensation) (of towns and founders of
i Empires)
! Because growing .a Mustache was pretty txnnq
(I'am a Sensation)
N Ha\ie You Killed Your Man Today? (I am.a Sensatiom)

Paxton, Tom. ' 1938 - :
.. - .Jhose’ Garden Was 'this? (Truth and Fantasy) N
That's What I Learned in School (Tribal. Drums)

! .reacock, Thofias Love. ~ 1785 - 1866
* The Priest and the Mulberry Tree (Truth and Fantasy)

. . Peikert, Uta. .1950 - y
. . ¥} Phomed You Just To Talk (Truth and Fantasy)
. words (Truth and Fantasy)
Words (Starting Points in Languaqe D). 5 '
I %
Peterson,, Donald. .
% True to a Bream (I'am a Sensation)

Phillpotts, Eden.
+ The Rl.qhﬁeous Mother (T ama Sensatlon)

' ‘Plulbacka, Mar]a. 1951 - g
- Murder in the Bathtub (Truth and Fantasy)
Pickles, Robe!‘ :

The' Man.in B:adford (I ama Sensation), ,

Pickthall; Naz;a:xe. - » ’ «
.*. The Pool ' ('J.'heme and Imaqe) ¥ , : N

. Plcmer, William, i
SR - The Death of .a Zulu ('l‘heme and Image). - . " s
: Conquxstadors (Theme and, Ima :
Y pos), Bdgart Allen.: e ) i
--T6 Helen (Poetry of Relevance) G &
: 1 r, Alex. k 2 o ‘ ‘s
: The Blind cat’’ (Quast i




'ﬁameroy, Ralph.
Corner (I am a Sensation) . /
quper (Nobody But Yourself)

pav u Pound, Ezra.. 1884 -'1972 . \
4 In A Station In Metro- (Understanding thel‘ature) N

i . The Seafarer (I am a Sensation)

Ancient Music.(I am.a Sensation)

An Immorality (Man's Search for Values)

_ The ‘Bathtub "(In and Out .of Love)

Pope, Alexander. 1688 — 1744 % o vid
A Little Learning (Quest
As the Tuig is Bent ot Search for Values)

Powers, Chet - 5
t's Get Together (Truth and Fantasy) Lo S

il N ]
-

Px‘att, E J. lHBIi - 1964 # -~ . "
| The Dying Eagle (Quest) 1
Erosion (Tribal Drums) s

Erosion (Steel and Summer, Ra;n) . .
3 / ¢ The Man and the Machine -(Tribal‘ Drums) ta
P The Man and - the/Machine ‘ (Poetry of Relevance) \
» . The Big Fel (Steel and Summer. Rain) N
§ 4w . The Traunt am -a. Sensation) S
¥ Out of Step. (Man's Search for Values), S i
Newfoundland (Theme and Image) 5 s
The Ice-Floes (Theme‘'and Image) ~ P i
The Shark (Theme and Image) (Sta!‘tlhg Pomcs in o TR
T Language'/D)
Theé Prize Cat (Theme and Image) (Nobody :But Yourself)/
Sea—Gulls (’!heme and Image) (Nobody ' But' Yourself) o % .

% Prevert, Jacques. 5"
. " "6 Paint the Portrait of a Bird (Stéel and Summer Ram) i
L - - Family Ristory (I ama Sensation) !
Purdy, Alfred; 1918 - :
4 H.B.C. Post (Truth and Fantasy)
Eskimo Hunter (New Style) (Trlbal Drums)
- 'Hockey Played (I am a Sensation)
\ Old Alex (I”am a. Sensation)
: Complaint Lodged. with LCBO by a Cxuzen in!Upper
Rumbelow (I am a Sensation) . .. i

Pushkin, Alexander. 1799 - 1837
The Coadch of Life (Types of Ll.terature),

| . ,Pursey, Gilliam, ' - ! ot 5 S
> 4 . The Witch (I am & Sensat:.on) - =

i




£l

Raffel, Burton. g
.On Watching the Construction of A Skyaczapex @
(Tribal Drums)

Raleigh, Sir Walter. 1552 - 1618 \\/\

“Verses Written in His Bible (Study of Literature)’

The Passionate Man's Pilgrimage (Poetry of Relevance)

S ¥y Body in the Walls Captured (Man's Search for Values)
The Nymph's Reply (In and Out of Love)

Rudall, Dudley.
% Ballad of Birmingham (Nobody But Yoursel£) '

Ransom, John. Crowe. ‘1888 - 1969 % =
' Bells for John Whitesides. Daughter (m;uth and Fantasy)
Bells for John white.udea Daughter (Understanding

o 5% “Literature)
NP L Elue Girls (mhan‘ and Triage) o ! e
Read, Herbért.: i 5 o i 8
To A Conscript of 1940- (Quest) ;
» Reed,. Ishmael. _ « i T
¥ Beware: Do Not Read this Poem (Nobody But Yourseif) {
Reaney, James. d - - /
Klaxon (Tribal Drums) 2 s

Klaxon (Steel and Summer Rain)
~ Lake St. Clair (Nobody But Yourself). ™ %
Clouds ' (Nobody But Yourself) . *

Reed, Henry. 1914 - B .
Naming of Parts (Tribal Drums) fi3
& i . ¥aning of Parts (Theme and Image)

Rees,. Ennis.
The Town Houi" and the. Oonntxy lbllle (Action Enqlish 1‘)

S ~
J (AR B}es James )
: The Sea (stazting Pmnts in Language E)- ° Ay

neynnlds, Tim. o0
A Hell of a Day (Poet:y of Relavance) . v % s \

Ril.ke, Rainer ‘Maria. 1875 - 1926 3 , 1 B Wy
s ¢ - The Merry Goiound (T:i.hal Druma) i wig Sy ® . i

Roh_g;g. Sir Charles G.D. Eie e ¥
'me Solitary Woodsman (‘Theme ‘and Image) s Ty

Rnbinson, Edwin Meade. L,
', . . The David Jazz (nobudy But Yourlelt) “ 2nE




o

Robinson, E.A. 1869 - 1935. . . ¢ S
- Richard Cory. (Tribal Drums) 3 ® E
Richard Cokty (Steel.and Summer Raml i

Rode, Alex. - . > iy
Zeeb (I alm a Sensation) - GE E

3 Roethke, Theodore. 1908 - 1963°
. Vernal Sentiment (Nobody But Yourseif)
e . Root Cellar’ (Nobody But Yourself)
o Elegy for Game '(Tribal Drums) . 5 i o] 0
i lor (Types of Literature) p R 2
" Lo y Papa’s Waltz (I am a Sensation) i
o . " Highway: Michigan (obody But Yourself)

-
Rosenblatt, Joe.
Waiter! There's An Alligatoz In My, Coffee (Nuhody But

. . Yaurself)
» 3

i § Rossetti, Chxistina, 1830 -'1894 =
S Song ‘(Introduction t6 Literature)
Up Hill '(Steel and Summer: Rain) °
A Birthday (Poetry of Relevance)
A Birthday (Theme and Image)

- Ross, W.W.E.
. . . “The Snake Trying (Ques )
e i . ‘The Diver (Quest). (Nobody But Yourself)

. : Rowlands; V. 1938 - : . ny )
: . The Spirit Trail (Truth and Fantasy) . -

5 . Rukeyser, Muriel:. 1913 -~
oy Effort at Speech Between Two People (Poetry of Relevance)
Q . Eyes of Night Time (Poetry.of Relevanr:e) N
2 Easter Eve (Poetry of Relevance) . ‘

~Marie, Buffy ; g
3 My Country,’ 'ris of ’.l‘hy People ‘qu re Dyxng ('mt;al " 4
| N > N Drums) ¥ ok iy
: - Nolr ‘that the Buffalo’ s&;one (Tribal Drums) %
o . .. Timeldss Love - (Tribal
: Univer: al Suldler (Tribal Drums)

T saines

sanders, Richard ' I ol kK 5y By
The Astx’onauts (Nobody But Yourself)’ Y




Sandburg, Carl.: 1878 - 1967

Circles in the Sand (Tribal Drums)

Circles in the Sand (I am a Sensation)

Explanations of Love (Tribal Drums)

Explanations 'of Love (I am a Sensation):

Freedom is ‘a Habit. (Tribal Drums)

‘Grass (Tribal -Drums)

Prayers of Steel (Types of therature)

Chicago 7(Themeé and Image . .

' Fog' (Study of Literature) a5

: Fog (Theme and Image) . v

i & . Gone (In and Out of Love) o

Jazz Fantasia (Types of therature)

They, Have ‘Yarns (Types of Literature) .

Four Preludes on Play Things'of the Wing (Types of g
. Litera:ute)

Mag (I am a Sensation).
Snort Talk on Poetry (Introduction to Literature) o ' & e
»The Rhythm (I am a Sensation) L R .
A.Fence' (Understanding Literature) =« .
-Limited (Understanding theratute) 2

One Parting (In and Out of Love) ', S
Splinter (Nobody But Yourself)

Hate (Starting Points in, Language D) #
Buffalo Dusk (Starting Points in Language D)
Soup ‘(Starting Pmnts in Language E)

gt Sarett, Lew. -1888 — 1954 <2 =
To.a Wild Goose over Decoys (Study of therature) e

Sassosn, Siegfrled. “1886 - 1967 . .
The - Hero” (Quest)

.. After math (Quest) 5 o g

o N " 'Base Details (Quest) > . 2 e Iy

- : s:amxl\ell, Arthur

| T . . squid nggln ‘Grouna (Truth and Pantasy) -

. Scannell, Vernon:
2 n:st Fight: (Staxung Pol.m:s in Lanquage E)

1 schafer, Penelope.
A uhfligh: Myth (Postry ‘of Relevance)

- [ SchasEger, Susan:
i s, 3 pectator» (Writing Incredxbly shnrl: Plays, Poems and R s
; .Stori ¥

; sm,m:, Delmore. 1913 - 1955 ; ;
A g Ei e "All of Us Always rurmng Away For Solace" (Typea’ of 2
St o G : ~L1tezacure) ¥
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Scctt, D C. 1862 --1947

7

n the Way to the Mission (Tiuth and Fantisy)
At the Cedars (Steel and Summer Rain)

The Forsaken (Poetry of Relevance)

The' Forsaken (Theme and Image]

Scott, F. R. 1899 ~

Scott,

‘Eve (Nobody But Yourself)

Trans Canada' (Quest)

Trans-Canada (Theme and Image)

Brebeuf and His Brethern (Truth and Fantasy)
Christmas Shopping: (Tribal Drums)

For Bryan Priestman (Tribal Drums) » .
Summer Camp (Tribal Drums) .
Justice III Social Notes (I am a Sensation) t

‘. 'conflict (Man's Search for Values)

Toutrist Time (Nobody But Yourself) iy
Calamity . (Nobody But Yourself)

Sir Walter. 1771 - 1832

Song' of Harold Harfager (Man's Search fo: Values)
Border Song (Study of Literature)

Coronach ‘(Study of Literature)

My Native Land - (Introduction), Wi A

Sedar, Ron. 1949 - k

on ‘the Way- to School (veuth aria Fantasy)
Words (Truth-and Fantasy) = . :

Seeger, Alan. ¥888 - 1916

seger, Peqqy & Bwan MacColl.

Have 2 Rendezvous with Death’ (Poetry’ of Relevance)

The Springhill Mining Disaster (Truth-.and Fantasy).

..The ‘Springhill Mining Disaster (Steel and’Sumier Rain)

‘The Springhill Mining Disaster (Starting Points in
Language D) -

The Springhill Mining Disaster (Nobody But Youxself)

Seeget, Pe\‘:er. 19 19 =
(AT

Service, Robert- 1874 - 19

5

[l ‘Mixed 'Up (Truth and Fantasy)
Turn, Parh, - Turn- (Truth and Fantasy) - ’
(Starting Points in Languaqe [
Turn, Turn, Turn®(Tribal Drums) f
Where Have ALl the Flowers Gone (Tribal ‘Drums)

The.Cremation-of Sam ncsee “lquest) v sy (

My -F;iends .(Quest) - % "k




Shakespeare, William.. 1564.- 1616
Sonnet XVII (Truth and Fantasy)
Ariel's Song (Introduction to Literature)
*sign No More, Ladies (In and Out of Love)

Shanly, Charles D.
The Walker of the Snow (Starting Points in Language E)

19
Auto Ww?ck (Tribal Drums)
Auto_Weck (Types of Literature)
Buidk . (Tribal Drums)

‘ Drug Store. (Poetry of Relevance)
Interlude 3 (Nobody But Yourself)

Shelley, Percy Byshe. . '1792.- 1822 . E
Ozymandias (Quest)
Ozymandias “ (Truth and’ Fantasy)
Ozymandias (Theme and Image) . ; X
: To the Men of England (Types of Literature)
To the Men of. England '(Poetry of Relevance)
i To the Men of England (Man's Search for Values) /.
.'The World's Great Age . (Poetry of Relevance)
Stanzas Written in De]ection, Near Naples (Poetry of -
Re levance)
Alas, This Is Not What 1 Thuught L1fe Was. (Man's Search
for Values)

The. Cloud (Themie and Image)

_sianey, Sir Philip. 1554 - 1586 /
With Hiow ‘Sad Steps, O Maon Thou Climbst  The Skies! Loy
(In and Out of Love)
Ssymonds, John Addington
A'Song 6£ the Open Road ' (Man's Search for Values)

silkin, John.: " ) = b
Dandelion’ (Quest) '
Death of a Son (who died in a nental hospital, aged one)
(1 am a sensatmn)

Sill, Eavard Rowland. 1841 — 1887 : : ) £
pportum.ty (Study of therature) . ¥ .

simic,.Charles.
The - Spoon (Wzlting Incredibly Short Plays, Poems and

Fork (Wxiting Incred:.bly Short Plays, Poens .and Stcu:ies)

Simon, Paul. 1942 - s
Richard Cory’, (T:ihul Bmms) .
.The -Sound: of Silence - (Tribal Drums).
The 59th Street ‘Bridge s'ong (Feelmg Groovy) (stattan
Points i Language D)
Elcondor - Pasa . (Nobody' But ‘Yourself).
1 Am A Rock ' (Nobogdy But Youxself) s W e
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Sloan, P.E. .
The Eve Of Destriction  (Tribal Drums)

Smith, A.J. 1902 - .
5 Hold in aPoem (Quest) t LB
The Sorcerer (I am a Bensation) °
The Lonely. land (Theme: and Image)
‘The Tonely Land (Nobody But Yourself)

smith, Stevie. 71902 = 1971
When the Sparrow Flies (In and Out of Love)
b Autumn (In and Out of Love) o

Softly, Mick, : e
The Far Drags On “(tribal nrums) . i

Souster, Raymond. 1912 -
Cicada (Nobody: But Yourself) ® , 5
o i Flight of the Roller-Coaster (Nobody But Yourself) g U
( ) The Attack . (Nobody But ‘lourself) E
Bad Luck® (Quest) s . .
Laura Secord- (Quest) .
o P ow Church Bells (Montreal) (Quest! K i .
3 ) Ten Elephants on Younge Street (Quest) -
: w0 The Launching (Quest)
Rainbow Over Lake Simcoe (Truth and Fantasy)
: . The' 25th of December (Truth' and Fantasy) -
! 8 The 25th of December (Tribal Drums)
& “Court of General ' Sessions (Man's Search’ for Valies)
. The Coming of the Magi (Poetry of Relevance)
Roller Skate Man (Theme and Ina:
Down Town Corner News Stand (Theme and Image) &
Evening in-thé Suburbs (Truth afd Fantasy) . :
i Everiing in the Suburbs (I ‘am a Sensation)
* .'I'Wanted’ to Smash'(I am a Sensation) :
pandelion ('A‘nbal rums) (Starting Folnts in Language E)
The Qnd al Drums) %
l/al Drums)
Th an (Pribal Drums)
Kites (Tribal Drums) - *° .’ - ki +
The Man Who Finds His Son Has Become a- Thief (Tribal
e e 5 : i ! prums)- -
" B . - The Man Whd Finds His Son Has Become a Thief (Steel and
N % Sumner Rain)
The Man Who Finds His Son Has Become a Thief (I am'a :
F . Sensation)’

e . The  Pefiny Flute _(Tribal Drums) \
o .The Top Hat (Tribal/:Drums)* %
- The Collector. (In and- Out ‘Of Love)
4 Midsummer, Queen’ and Sherbourre (Nobody But Ycur.self)
: Lake of Bays (Nobody But Yourself) .
I'Want To- yut Tt-"Dovn (Nobody But Yourself)




Soutar William, 1898 - 1943 L
Pazablé (Iruth and Fantasy)

South, Joe! % i
Walk a Mile in v Shoes .(Truth and Fantasy)

: SouthEY, P,ube s - J
The Cataract of Ladcre (Types' of Literature)

S Spencer, Theodore. 11902 ;- 1949
. The Circus::. On One View of It (Iypes of Literature) .

Spender, stephen. 1909 -
Parents Kept Me from Children Who Were Rough
s (Que: : .
. My Parents‘ Kept Me from Children Who Were Rongh £
(Tribal: Drims)
-My Parents Kept Me from cmldren Who Were Rougn »
I ama’ Sensation) 67
* Thoughts Diving an .Air Raid (Types of I.Lterature) ®
What I Expected (I .am a.Sensation) %
The Express (Theme and Image)

Spenser; Edmund. 1552 - 1599 - g Y, o ’ o
Like a Huntsman After a Weary Chase (In and out of Love)

Cannon (Man's Search for Values)y/

One Day I Wrote Her Name Up on the Sand (In and Qut of

e)
. L

Sduire;. 7.c. ¥
Discovery (Starung pomcs in Laguage E)

S(:affcrd, Wilifam. i
Travelling Through the Dark (I an'a Sensition)
Fifteen (Tribal Drums) '(Nobody - But Yourself) . L
One Home (Poetry of Relevance) . .
Stead, -Robért. L :
The Squad of One (Quest). . < . '

'Stephens, James. 1882~ 1950 ° | :
What' Tomas' Said in thé Pub:(Quest) RT ; ¢
Frozen lLogger (Truth and Fantasy) - E .
The Girl I Left Behind Me (Truth and Fantasy) . tia
In Waste Places (Types Of Literature) 2 a
‘The -Shell (Study of Literature)’ (Nnbody But 'Yourself)

“No Pride Hath He Who Sings of Escape fron Lo
* (In and Out of Tove) L Lt

(Nnbody But yoursem

Stevens , Davia
Think
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B Stevens, Wallace.. 1879 - -1955- o o "B Ty
[Emperor of Ice Cream (I am a Sensation) : .
The Man .with: t‘hs/Blue Guicax (There and Image)

i * " Stevenson, Robert | Louis. 1850 - 1094  ° e
; The Wind (Intrdduction to, Literature)

§ Starling, Mary. J 3 B
. . Thoughts o suence (starting' Points inlanguage D) -

Stickney, Trumbull. 1874 — 1904 s A
AR e Dramatxc Fragment ('J.‘ypes of thexature) . .

sctuthe

e - 1 "
Jan . £
- Freedom.(In and out of Lovs) . " ? i

Suckling, Sir John. 1609 1642,
Nt "Why So:Pale and Wan" (Understanding L;teratuxe)
The Constant Tover (In and -Qut ‘of ‘Love. )

: Swensun, May.: 1919 - 1 .
. Southbound on, the Freeway (steel and Summer ' Rain)
. : '(Nobody But Yoursélf). = . - :
i Clondmcbile (\lolr:es B) : -
Swift, Jonathan! 1667 < 1745° o
. A satyrical Blegy on. the Death of a Late Famous’ Yo
General 1722 (L ama Sensation) %

. Talbot, Kim
5 5 : Tanka_ (Accion English 1)

“Tate; Allen, 1899 = ’ ' g B
Seasons’ 6f the Soul 11 Autulnn (Pnetry of Relevance)
The wolves {X ama Sensation): - @ !

The Dinosaur (Man's .Search tor Values)

Teastale, farahy 1884 - 1933 Sy st SR

The Coin (Intxroduction to Literature) Son
Fg Faces - (Starting Péints in Language E) i
,The Kiss (Nobody ButYourself), "

|

|

- S

\‘ ... iraylor, Bert Leston. . . 1866 - 1931.

4 'rennyson, Alfred loxrd. 1809-= 1892

B ® “The Eagle (Quest) L

- The Eagle (Study of Literature) E tex .

The Eagle (I am a-Sensation)’ 5 v e <

;. The Sailor.Boy (Quest) g, %
‘ .« "Bresk, Break,:Break .(TrutH. whd Fam:asy) :
.. i'Break, Brepk,: . (Study’ of Literature) -

i Gareth’ .and Lynette (Types af Li.texamre)




B i
Tennyson, Al fred Lord. . 2
The Charge of the L:I.gﬁt Brigade (Study of Literature)
! The ‘Revenge -(Introduction to-Literature)

The Lotus-Eaters (Poetry of Relevance)

The- Lady of Shalot (Theme and Image)

The Coming of Arthur (Man's' Search for Values)
' The Splendor Falls (Theme and Image) ;

]
R 'I‘].etjens, Eunice. PR

# The' Stean. Shovel (Tribal Drums)
¢ - e
Thayer, Ernest Lawzence. s AT

Casey .at the Bat ' (Action nnqlish 2) S .

Thisle; colin. . e
ird. in the Cldssroom (I an a Sensatxon) Fis

' Thompson, Allistair W. ; . : :
: 4 The Last Wolf (I am'a Sensanon) * e % :

Thomas , Graham .
tupid it am 2 Sensation) < f - | ) .
) R Thumpson‘ Dungtan: 1918 X TN, M :
e Lay of ‘the Battle of'Tombland (Pnetry of Relevance)
¥ Thcmpson, Francis. e L
v rab Love-Sung (In and Qut of Love) " o = »
3, T 'I‘hcmas. pylan, 1914 - 1953.. 2
¢ ' ¥ Do Not Go Gentle ‘into that Good Night, (’rnbal bruris) . i
‘' Do NotiGo Gentle into that Good Night'(Poetry of; . .. & i

: . E 1evance)
Do Not,Go Gentle” into -that Good Night (I "
Se: :.:%uon) B e B '

Fern l-b.ll (Tribal: Druns) .
i Fern 11 (Therie and Image) J .
* . The Hahd/that Signed the Paper (Tnbal Drums)-*

A'Refusal to Mourn the Death by'Fire of a chud in’

Lgndon -(Tribal’ Drums) ! b
»Lave m /the, Asylum (Puetry of Relevance) E

Thonas , Bawa:rd. 1878 ~ 1917
I Buijlt Myself a House of Glass. (Quest)
7. No One So_ Much As ‘You (In and Out .of Love) -
Themas , Marc;a. & o .
Youtl .(Starting Po:.nts in Langéaqe D) |
Youth” (Nobody:But Yourself) .. L

Thurber, James, “1894 - 1961 / Y A
- The mih and the Star (Man'a Search for Va_\ues)




Throckmn:ton. _Helen J.
*Edsn_l(gv:.s Lted (Nobody

- Joog@y, Jean.

song 55 the Son -

Tra‘hearne, Thomas. 1636 - 16

Tyson, Tan! 1935

.
7450
A Wonder (Poetry, of Relevance) e S

But Yourself)

~

¥

Four scéong Winds (Nobody But Yourself)

Turunen, Helen!

Charter Me A Flight (Nobody But\Yburself) -

Statistic. gne (Nobody But ‘Yourself)
. Buntie Says. (Nobody But Yourself) -

Untermeyer, Louis.
* Portrait-of a Machine

Updike, John.' 1932 -

a

(Tribal prums) -

" Mirror (Stgel and.Summer Rain)

On the Inclusion of Miniature. Dinosaurs in- Breakfasb

. Cereal Boxes (Nobody But Yourself)
“In Extremis '(Nobody But Yourself)
The Mosquito .(Nobody But Yourself)

Vaughan, Henry. ~1622 - 1695
Th,

A !

e World (Poetry of Relevance)
The World (Man's Search for Values) -~
Man (Poetry of Relevance)

: »
Vesey, Paul. 1917

mnerican Gothic: - To Snatch (Poetry of Relewvance).’

Vincent, Richard.

Moment of Truth (Starting Points in Language D)
I Ap-A Tornado (Starting Point$ in Language D)
‘Davy Jones Locker (Starting Pdlnts in Language D) -

VoznesensKy, Andrei.

First Ice (Nobody But Yourself) ]

Wadd:\.nqtan, Miriam, 1917 -

i

Song for Sleeping People (Truth and Fantasy)
In the Sun (Man's Search for Values)

Wain, John. - 1925--
Au Jardin Des Plantes
Au Jardin Des Plantes
Au Jardin Des Plantes

(Quest)
(I am a Sensation)
(Language Lives)




iy : - Walker, Margaret /1915 -

Molly Means (Introduction to Literature) 3
% For My Pebple; (Introduétion. to Literature) ', .

For My People (Poetry-of Relevance)
Walker, Ted. - ) Z i
Easter Pcem (Quest) L — 3

Waller, Edmund. 1606

1687 ! . e P
Go, Lovely Ros . a5

(In and Out of Love)

N N o
; watts,,rsaa>~~1s74 < 17g 5 R
2 " & ‘The Hazard of Lovlnq the L‘x‘eacures (Poetry of Relevancé) 9
I Watson, Wilfrid. = : ;
¥ e Juniper Tree’ (Nobody But Yourself) !
TS west, peter. - d 5 & N e

It's Hot ‘in the Cify (Tribal-Drims) : -

\Wes:on, milarear-
ast River Nides (Quest)
N East River Nudes (Nobody -aut‘*?ourself)
: ; Whee].nck, J.H. 1886
4 v The Black Panther (Voices B)

,opoay' sut' Yourelf).

Whu:e, BB 1899 -
5 Dog Around the, Block’

0 | ‘whitqen; Johin ‘Greenleaf. 1807 - 1892 -
In School Days (Study of theraturﬂ) /

Whitman, Walt.. ‘1§19 - 1892
f Animals (Quest)
i Calvary Crossing a Ford (Types of ‘Literature) -
When I Heard A Learned Astronomer (Types. of Literature)
When I Heard A Learned Astronomer (Man's Search for
Values)
0 Captain! My Captain! (st:udy\of Literature) *
Song of Myself (Poetry of Relevance) . |
Song of Myself (Theme and Image)
& Darest Thou Now O Soul (Poetry of Relevance)
Thou Mother With Thy Equal Brood (Poetry of Relevance)
A:Woman Waits for Me. (Poetry of Relevance)




i
e, Willian Crlos. 884 1963
7+ the Bl (There and Tuage {okoiy Bt ourself)
| =10 A oor 0ld omn (Qpest):
| <o h or '01d foman (I, &n a-Sensation)
i Toen (Quest) (In.and Dot oF Love]
The Term (Truth andFantdsy) (Nobody m Tourself) |~
\ . love Stag (trbal Drus]
1™ Bucation 2 failure (1an a Sensation)
f “etail (I an a Sehsation)
I Detail (1 an 3 Senstion)
Yourg fonan 3t 2 Firdow (1 an 2 Sensation)
Thursdsy (Tan 2 Seration)
This Ts it to Sy (iriting Trediny Short Pags k
: -, Boezs and Storiss] ¢

Snell! (b Bt Yourselt)
The. m‘(mq,‘m Touiself) /

ilbur, Fickd, 5 -
«Breunt (Understanding: Literature)
T unm ot & oad (Thene and Inage)

Winters, ‘lvnr 190
The Regfination (uest)
" S Calte i the ree it (Bt of elerawe)

Holfe, Enmbert e
ey Sqrrel. (Inderstanding Limamrel

- ordsonth, Rillan, 17 1650
The orlg Te oo dah ih 0 (hepe and Tmge]
The Tables, Turned(fruth and Fantasy)
- 1 Hanfered e, Lonely a5  Cloud (Tntroduction to
Giterature)-(lobogy But Yowseld)
Ode: Intifations of Tuwortality (Poetry of Relevince)
Composedt Upon'Hestainister Bridce (Roetry of Relevance) .
‘The Solitary Reaper (These and Inage)
Ode £ Duty: (Nan's Séarch for Yelves). )
o Touaint {'Owerture ln's Searchfor Values)

e, Garstagher §, 1909 - .
Jesus s A Cetpenter (truth and Pantes)

Hright, Judith,
! Flood Year .(Quest) “
The Killer (I ag a Sensation)
' ;

right, Rchard, 108 - 10
Between the orld and Me (Types of Literature]
Bokku Foeks (Introduction to Literatre

« Wylie, Elinor, 1865 - 1920
Velvet Shoes (Stuy of Literature)
T Hereby Siear that to Ughold four Bowse (Pmry nf

pretty Hords (iriting Incredibly Short my-, o
and tories) :

Yager; By M,
Blanters Char (Prth and Fentan)
Platers thack (el D) {

Yedts, fillian Btler, 1665 - 1y
e Kishes for she. Coths of Beaven (!nmdmm to
Literature)

e Lake st of Tuistree (mhte ad Tnage)
Cray e Talls ih the Sishe (1 @ 3 Seracion]
The Secoad Coning (I am a Sensation)

. Adter Lowg Silence (lan's Search for Yalues)
TheMagi (Thete and oage) Y

teh T, - .
The Frost (I.ar'a Sensation) J

‘lmnsh:nm, Yewgeny, 1933 - £

Colours (1 an  Sensation) !
Boour (fribal druss| e
Batp Yar Dhanls seam for elues) ¥

Yukihir:







‘Collections of Poetry

Aldis, Dorothy . The Secret Place and Other Poems. New York:
1.

Scholastic. Book. Services, 197

5 !
S 4 Association For Childhood Education Intexnatlunal. Sun

% Under the .Silver Umbrella. -New York:. Macmillan, 1972. -

Ax:buthpot May Hill and Root, Shelton. Time For Poetry. 1
. ‘ed., Chicado: Scott, Foresman § Co., 1967. & €

b - ‘Rustin, Mary and Mills, Queenié. he Sound of Poetry.
- Boston:.. Allyn ‘and Bacon, 1963
- ., 'Breuster, Elizabeth. ‘Sunrise North. Toronto: Clark, Irwin
Nt i & Co., 1972. £ e L
Causley, Charles. . Collected Poems 1951-1975. Boston: Godine ;
$ Cole, William. Oh! What Nonsense. .New York: Viking Press,
! . A : T
£ Dudek;. Louis! Poetry of ‘Our Time.. Toronto: ' Macmillan, 1970.
Dunning, Stephern; Lueders, Edward ‘and Smith, Hugh.. Reflections .
n_a Gift of Watermelon Pickle and Other Modern Verse: .
* New Yor) Tothrop, Lee and Shepard Co., .1967.
Frést, Robert. You Come Too., New York: Holt, Rinehart and
Winston, 1959, O e
. Garnett, " Lewis (ed.) .. The.Family Book of Verse. ' New'York:
Harper Row, 1961. W T e A :
Geddes, Gary and Bruce, Phyllis. 15 Canadian Poets. 'Toronto: \
DR Oxford University Press, 1970.°
L .,_,_.m_ves._MA_um_culmea Poens.— New York: - Doubleday,—e———
; . Jones, Brian. The Spitfire on.the Northern Lige. Londen:
h B Chatto'and Windus, 1975.
N . nnqsley, James (ed.). The Oxford Book ‘of Ballads. London:
/. Claredon Press, [ Pa— pREL
Lear, Edward. Nonsense Verse. Boston: Little, 1950.
Lee, Dennis. Nicholad Knock and Other Peogle. Toronto:
Macmillan, 1974.
L . §
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Service, fobert, (Collectad Poess of Robert Service. New
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Pomll, drian, Nakig Postry, Toronts: - Mactilla, 187, |
| s 0\ ponks ot Retry :
| R 1 . .+ Their Oum Secia) Shape, “Torontor Collier ~ ©
e © T Hawlllm, 76, .
1t mmt.!:ymx etal, %&M S .
(s stery Bvere Taraly 7, . Rasien, Madelie, 81 Gullos - et !
1971 s i £ Nacaillzn, e
£ o i ¥ il 5 !
. rtstedn, Flora, Chilired irite foetry: A Creative Aggroach. Reeves, Jmes, [nderstandiag Poetry. London: mm“
! » Yo Yorks Dover RbLicatloss, DEL, LT N %
i | i :
. Borry a the (hild. Bew Tork: Dover +Hdads 1A Maciel Gitids, W Yot B
. T, 0. J ine e, BB,
| Sloon; Bhard; Albrick, Gharle; Blistein, Elner, The */,  Rosamblatt, Touise N, Literature as Byploration: Sew fock: «
4 Onder of foetry: bn ntroduction. Yew York: odemy . bl ad Nble, mrJ—‘,
HE Fress, 6L 5 3
o The Taachisg of Belis in Saools, Lonia:
| Barien, Dight L. anmsgmm!gml v an, 106,
3 Tork! ‘Bolt, Risehare =4 Waston,
Sweetkind, Norrs, * Teiching Joetry in the Hich Scwl, Bev
| De L Mare, Walter. hold This Dreaner, London: Paber &nd Tork: nmumm TR,
1952, :
- 2 bqunuys mmth:hgu_ﬂ%g Bxglish, N
D, Elimbets, Pogxy. few Yort: farton 0., U . onia: Cabrlde Deealy Pres, 16
t Duming, Stephen. ing Litecature to Adolescests, © * Vymtsky; L. and languge. Cambridge, Mass:
s Gerier sm!c, rnzunnL i (o, D66 3 m-, i,
“ ,wn(a.i.muuunw Yew York: " Willizms, Raymosd, s b o Cultire i
1 _Bantam Bocke, 1L Society. * v York: Teiversity Press, D76,
{ Solcock, David,  English o Maturity. looka: Cmbride Wittn, Jbert. The Itellicence of Feeling, Lookm:
| Tniversity Press, 1967, feioen, B,
| ) '
i lmk, i3, e s of Bih Schon] glis, Mo Yok Witucke, Virgisia, in the Elenmtary Schoo),  Dibaue:
i Pres, 1965, W Choalo., BR, - i
l Jestinson, Bovard and Babley, Jue h_mg_w :
\ Grades Sevr Throgh oe, Sloomiagton: Inclea PSS,
| BT \ B

i Teds, Coy. e Fot's ty of louleige.  Cambi Ve Sy
| Canbridge Eiversiy Fress, 6T, g
Nacleish, Archilald, Foetry and . Saltiore: y
Henguin Books, m—ﬂ ; )
Melough, foger. In the Clssrom.  Lonkn: Jonathas (2
B,

m Lauress, - Sdod and Sese: la Intradnctin £
m{_ Frcoac, Srac 434 JTADOTih, 9.
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. : . Poetry canada Review ?
% Roger Secrett Publicatlons Ltd‘ N
Unit 3, 120 Midwest Road/ 7,8

ScarBorough, Ontario | g 3 o
uip 3s2 E

2 # Quill and. Quire R ! .
3 . . 59 Fromt Street East £ g 7 E T
: Torchto,. Ontafio Ly 4 p g

MSE 1B .

Imprxnts Quarterly: e
300, Peirson Avenue S 3
Newark, New York . 14513

International Poetry Review , o
e 1060 North St. Andrew's Place C ¢
5 . Hollywood, California 90038

_New: RMierican & Canadian Poetry .

New Books ey . .

« R.D. 3, Trunansburg 2, 3 B 7
New York . 14886 © . i -

English Highlights 7 & 8 g

Scott Foresman & Co, LIS A 2
1900. East Lake Avenue ‘g W
Glenview, Illinois 60025 : .

‘Canadien Children's Literaeure ey s B

. Box 335 - 2 whe st l ‘
Guelph, Ontario : el R
p N1H 6K5, . g o }
- . Children's Literature in Education Dol
: Agathon Press, Inc. : o “ :

15 ‘East 26th Street ) it
New York, N.Y. 10010 = . € 5 0

® Theory into Practice E " ad
Ohio State University ° ? .

o 2500 Kenny Road : .

i + Columbus, Ohio 43210 . ’ .

. ContemporaryEducation . ... .:
118 North 6th Street X i
7 Terre Haute, Inddana 47809 - id
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Morning on the Lievre (Archibald Lampman)
. N.F.B. 13200 Col. 106 .c 0151 024

Ladies and Gentlemen: Mr. 'Leonard Cohen
N.F.B. B & W 106 B 0165 088 5

“ Autobiographical by A.M. Klei.
'N.E.B.' 10314 B'& W. 106 B 0165033 %
i +
Gts on Film Series - N. F 5. .
No.' ' (colcmbo, Cohen, Reane: y, Johnston)
Col. . 106C- 0177 144,

No. 2 ‘(erney. Pdge, Souster,  Colombo)
A : 7:55 Col.” 106C 0177.145

_No. (Jone,s, Gameau) LY
« 37.Col/ 106C 0177 146

Hailstones and Halibut Bones i
Parts 1 & 2
| Sterling Educational Films s
241 East 34th Street -, . ' . -
New York, N.Y. 10016

. Poetry to Grow On .
Grover Film Production .
P.0. Box 303
Mon{erey, California




; - Records and Tapes

A’listing of all records and .tapes available would

be. time consuming and redundant for most educational

. = i 3 2
catalogues. availablg to schools contain selections that would
Tk s

- T
be of significant value to junior high school teachers. —This

wEitér suggests the following cataloguds and partibular

sélections: )

Educational Record Sales Catalogue 1981B
The Language of Poetry (p. 72)
Poets and Their Poetry (p. 41)

/
.-Heath - (Canada) Ltd.
Caedmons Best Selling Recordings of
Poets and Their Poetry (p. 38)
Poetry. Like ' I.t or Not‘
Caedmon TC 121

) Tough Poems For Tough peopie
Caedmon TC- 1396




" ARPEIDIX

an

INSERVICE QUESTIORALRG * Vi

N +." . The follovihg questionmaire is cesigned to incorporate
" the teacherls needs and interests o the plaming ani’
presentation of the poetry inservick:
1. hen introducing poetry o stidedts Wat tge of poetry
do you prefer to use? . [Fo exaple, st e

halky, etc)) W
R g 5

4
2./ many boks of oetry ad bwks bt goety e you
: | read din the Tast five years? (ctrcle one) -
VX e W Bormee
3. 0F the bonks read ko s your fvorie sutior) ox
] wet(s]? )
o | o 4. " ihen teaching poetry to the students vhich of the
). folloving ould you prfer to tse? A
“ - {a) Readi poetry to students and-Listening to
’ i ' tapes or records of poetry vithout diseussing
I the forter content, wless asked for by.the
{ studnts, :
. B tudnts et the oess thenselres silently
then vritiag their ideds of the poens.
, o) batiag the pus, .
2 telying Mmly o the sanel, testh only
those poens dn the textbook,
&) Rely on some of-the poens i the text and use
, oters fon sl s,
5. How would you describe your poetry bacigromi?
Very poor . poor-  adequate  good  very'good
3 i
X
bediS | .




6.

When participating. in planning a Boet v irilop WAL
pect. of. the teaching of postry would you emphasize?

_"selectmq poetry for students
snalysis of poems
techniques for teaching poetry ‘.

explanation of meter, rhythm, rhyme, metaphor, etc. ®

other
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oo ( H g i
. ; . e e v for s f

Sarple Biexcises for erning U 2nd oosening Ip

_talent; ifeas, and creativity of smdms vith the cnnumry,

. s hil u
' | : g = ;
Ghorel Readinge-bs & Class, A & U, bs an Aetivlty ) Gonl epllag Reeeclics Nis
‘ M ; . N
B A Make the Vords rean hat you say! .
Bresented by Charles Schiller i . - flords then Fron uce, Dice, Trice) ¢
+ lLaguna Beach figh Schcol ! 3 . Thise ate sqaishy vords (to b sald hen wet)i -,
5 P;rk Avenge . Wilg w5 | 1 SquiEf, squidge, squamous, squim, ‘squeleh, squash,

Laguna Beach, California 32651

. hgseed

Basic Rules

Sugestions for'Techniques . -

Sugested Steps Tovrd B Arvangesent Torely all
i 5 aly thrilling
sagle ;}fc of Literitue fhich Mght 3e Bead . S N iy
smu Azmgmnt Love Boens by Ferlinghettd fron ozl Dstloating
 Coney Island of e Kind orible repectitle
Rerwlos scndalons
y dep ciidle,
he basic ains for choral zeadiag are 35 follows: e R
nosdos | gy
; To train students in the appreciation of literature, loving lively
48 plsse of artistic oral comnicetin, the e of the § g &
g e in chors and alone, the ncertetation of s owild Lt

and emotions, and presence before an augience;, 0 share the

squeegee, squire, squib

ian. . meinda)
+devfall.. .gloaning. . dusk. . wlcl'y

£ |

i, niise‘ b wortiin be seid a gtmgy): < |
i 7 ‘Hwbug, bugbear, bugaboo, bughase, Layl, bogybeg,

«Gayligone

BB ik changes-—Toice and Pace Together

exisite
wlger
softly
Tondly
“bot
old’
neuter
sery

other schools; and selected grot

e
iy gt

ln:uma“ahle caplacy”
v . qracions
) Gevestation
opulent
stimlating
circuitous
/ . stupldly

B € Rexd fest for walor apd contrast

erinson

raor sharp

delighttal [
sizsthuckling ;
stirring
arrogat .

hegoted :
thoughtlessly privileged
nitellentnalb] sigerior
wdlating
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Facial Expressions
Change Meanirg *

the following:

|
s [
' Answer' a1l ‘these questmns with 'the one word "yes" and mean
B
|

s he: hone‘st? (He is not)

WO S . (He certainly is)

‘(I think so) .

(I don't know or care)

(Ridiculous! ! He's a crook)

(I should say he is!)

(¥es, ‘worse luck)

(It's@ reason I like him so much)

Choose /an important group of words. (or a funny -one ox a
aifferént one) and say it as the. instructor's.hand passes
along.over the class. Say it just once for a rising/and
falling effect and see what it does to the words. Here
are some possmun—_xesr i

|

God is love, /
when in the course of human events...
Until death-do us part. /| s
Peter Piper picked a peck of. plckled peppers .
- Lucy -in the sky with diamonds...
Twas brillig and-the slithy toves, did gyre
and gimble in the wabe!
Chrxstopher Robin is saying his prayers“.
/

Ex. F
Try.‘making a ‘sound’or saying words which will Suggest the
following things--some very abstract, some quite concrete.’,
Bring the volume up and down as the instructor indicates’

with his- hand.

Hunger, .. Machinery - Powder Room ¥
Fear Jungle . Pool Hall
Anger Surf - ‘ Rooters' Bus
Dreaming wind © .~ o . d
© —

G
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Some Basic Rulés for Choral Reading

1. Undérstand what you 'read; ydu are the medium through which
_the audience understands it. -Acquire intellifent eyes.

2. Be créative. -Don't be-afraid to suggest things for an

. arrangement; your ideas are welcome. Be wild when'you

s, improvise.. Be either very good or'very bad. Bring,in

matérial 'you' find ‘which you feel will be of use; it may not

bé used, but some of our best material was suggested by students.

. D v ko, khaadilaheds Tesh: Eoxverdachuting, that you
Wi % read, share the idea, build a rapport between you and them.

4. Use voice, face, and body to communicate. | *

A. .Body intensity is important. . You are "on™ from.the “
moment: that the audience-first sees the group; from - -
that moment on, be great--poised; warm, outgoing,
pleasant, polite, interested, and interesting.

Never slump or go slack-jawed! Never] let your. eyes
glaze over with sleepy indolence.:

’ " “ Hola your book properlyt-lightly, in the left hand
with the right hand marking your place #nd turning

‘ )pages. .
4 B. “-Cledn articulation and standard pronundiation ae
vital. - Make your facial muscles work; leatn to |
pronounce’ everything correctly. . Avoid. vocal 5
monotony ! T

Quick, sincere facial expressions make you'seem P
alive™-and lively! ‘Wake up! Audiences respond to .
good faces.

Learn to listen! Let r_he audience see that you are
listening every moment that someone else is reading.
Play in." Support. Care

" Léok marvelous!

A. ' Step briskly into the performarce; lead with 'your / .
x . - chest, walk lightly on your toes and the balls of /
y < your féet, keepyygur shoulders. back and’yout head/
. up high. i

B. Look happy. SMILE! And mean'it.  Have a. sincere
desire to like the audience and to have them like
you.

A 3




Somé Basic Ruies ‘for.Choral Reading-“Continuéd

%77 Cl, Be cléan. Have shiney, freshly-washed hair which .

e .. shimmers_urider. the stage lights: Have your 3
performance clothes spotlessly clean, freshly
1roned, and worn with sohe zip! :

Never chew gum. - : x - -

E. .Be poised... Be secure in the km:fw‘ledge that.you are.
well-rehearsed and that you have your lines right

in front of you. Cover any performance errors with

‘fast, unobtrusive work which the audience canriot,

Concentraté and work hard--but maké it icok 1Lke
fun, and it will be.  Respond to the avaie
. don't get carried away.

.

Love -and respect words ‘and ideas, on the page -and ‘spoken -
‘aloud. Realize their beauty, Jand their pbwer to entertdin,
tu 1hsplre,r and tO move tO action.

- Concentrate and work hard, but most of all--be happy,
have a good timé, be enthusiastic. The audience loves it
“ when You are ‘aisciplined yet creative, energetic and happ




- K Few Croral Readlng Techmques

« “If your students are choxa,l reading as a poetry. init oran
5 oral literature unit within a‘regular English class, -there
. f is no need to be concerned with technique:s It J].S the process
T rather -than the product that matters.

If your students are plannlng 6 reha Litsratire betore any .
sort of an audience, however, they may want to know about a' ' . -
few techniques which will allow them to present a more -
polished performance.

[ : -

. My group ugually stands on risers--with so16fsts
moving quickly forward\@Ad returning to the group after their
lines. The only reason Yor the risers-is so that the audience
can see all the faces. “Spmetimes’they work off the risers and
them they have to group ‘themselves so that they can be seen q}/

BRI 2. Notebooks or scripts should be held.in' the left
hand, with the right hand keeping the place'so that the Peader
can-look up for. eye contact without. worrymg about losing ‘his

» place. @ i85

3. Each picce of literaturé needs a leader or two--
‘istally oné boy and one Gitl. [They can che the chbrswhen
to-begin with a nod of the head, a motion-of :the bock, or
even by using their volce. They set the tempo.

4. . Props should be kept to a minimum; ‘they are a
bother and the audience can imagine them.'iHowever, the
chorus can manage a few things--such as. a ba}loon in the
.+ notebook which can be inflated, waved in’ the air during a
. . circus péem, and then allowed to deflate with hisses to |

augument a calliope song. A R

1f you'ré going to sing, have a student with some’ . [ .
:rauung start things-off on key and let the others join m.
Humn\lng can be very effective behind a poem. J

% P78 ptan your. entrance’ and ‘your exit. :Plan what you
do between the things you.read; prabahly a little planned
movement, to keep things fluid.

2. Look for techm.ques which suit your group and
use them. Throw out anything which cuts aown on creatwu:y.




s'l'xqgested Steps Toward An Arrangement

_Make a-@itto copy of a piecé of 1iterature and: give each
. 5tudent his own copy; have extra coples available. )vrsbably
it will be.a short poem.
2. “Read: through the poem together and dlscuss its meaning
so-that yone definitely nds ‘it well enough ‘to
begin’ workmg on ig. - - % :

3. Divide the class info groups of about.six students' and :
have each group work independently to produceits ‘own arrange-

ment. . Utilize Aallways, ‘cafeterias, bas ; stages--

- anywheré that the groups can.work without too ‘much -interruption.
. Movegaround from gréup. to grqup -as they work, stopping to make

suggestions or praise efforts or whatever occurs to.you. . Have

a“definite amount of ‘rehearsal time understood by all.. For a '
short poem, probably about'a period and-a half. L]

-4. Probably the- thlrd perxod will be the’ perfoxmance tinie,
but it may happén sooner. ‘Give the groups ten minutes for a
quickie brushup rehearsal,” then bring them all together and
let them perform for each other.-The only grade. should.be:
for participation; if everybody's'involved, everybody qats
an 2. You can stop here or you can:.go on to number 5.

5. 1f one “arrangement is by far ‘the best, ask that group to
‘teach it to the class. If they all have'good things in them,
try combining their. ideas into a- master arrangemant and let
the gzoup 1eazn that. - .

6.. I they. enjoyed the process; let the ‘groups choose &
theme and find-three pieces of literature on that theme which
they can arrange 'for a segment of a class program: .Give the
program for the class next 'dodbr or for a club meeting.




: List of Possibl'e Literature Which Might Be Read ' .
"The Mour(tam Whlppoorvull" by ‘Stephen. Vincent Benet (let
them square dance to the rhythm of the poem!)

The copy from ‘the box of Screaming YeIlow Zonkers
Fables for ‘Our Time by James Thurber

—-especially The Little Girl and the Wolf," "The Seal Who
Became Famous * ¥

o
The Bible--especially the psalis

Shakespeare~—try combm:.nq the opening. "chorus" speech: ("Two
households, both alike in dlqnlty.. "), the sonnet when Romeo
and Juliet meet, and the fipal sspeech by Prince Escalus. Tie
the whole thing together with a recorder playing the. theme

from the Seffrelli movie. %

‘"Unknown Citizen" by Auden 13

* “Anyone Lived in a Pretty How Town" by e.e. cu-mnmgs

Bhat Were They Like?" hy Levertov

The Canterbury Palest-let them learn’the lovely Middle English
by listening to a recording of a professional actor/scholar
reading it.” The first forty lines of the Prologue arfange
beautifully. P Y

| "Jabberwocky" by Lewis Carroll

Facade by BAith Sitwell. ‘She reads. fantastically on’ record
€0 dance tempos. . Let them try a hornpipe or a.valtz or a
lullaby. .

inni

the-Pooh by ‘A.A. Milne

In short, anything! -
Things from-the newspaper, .from magazines; from collections
of poetry, excerpts from novels or sermons (how about "Sinnmers
in ‘the Hands of an-Angry God » popular songs with lyrics
which have some meaning for s, etc., etc., etc.! The best
way is to choose a theme (love, protest, ecology) and have
your students bring in what they like.




palate; hring
Men:

v Girls:
Girl A: /

Girl B.

.Girl C.

A,B,

Girls:

A Trilogy of love,
; from A Coney Island of the Mind

soft palate; 000)

Love's_ low plainsong

In passages of night

- Here lies love/

SAMPLE ARRANGEMENT

Fosis by FecLinghertt

_Poen 27
(Harmonica or flute—quiet, reflective, blue)
, Men: Peacocks walked under the night trees,
in the lost. moon Light/
£ when we went out looking for love”
that night/
Girls A: A ring dove coced in a cove
% Girls B: A clocke tolled twice
Once for the birth/

and once for the death/
of ‘love’that night

. Poem 28

(sound of doves cooing softly—several
girls—coo; flap uvula, attached to soft

up back of tongue; touch

Dove sta amere/
Where lies love?

/
In lyrical delight/
Hear love's hillsong

Love's true willsong

Too Sweet painsong/

Dove sta amore/

What the marks mean:

The diagonal line means full
pause for breath.
The small v means a slight

Phrasing pause but no . breath.

The nunbers 1-2-3 indicate
beats to continue a sound.

Arrows mean extend the sound
Ofthekwd

Underlining is for e\phasis.

Poe 25 g

(Harmonica or flute as before)

tries tq draw its freatly
* £rom flesh of aix/
and o one, there/ to hear

¢ Anong the sad. bashes/

where the world rushes
in a blather/of asphalt/
am"dgla?’

(hold until the music finishes)

tE#

\geath
its’
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. " ‘A Few'Choral Reading Techniques

If your students-are choral.reading as a poetry unit or an
oral literature unit within a regular English class, there
is no need to be concerned with technique: It is the , :
,process rather -than the product that matters.

If your students are planning’to read literature before any
sort of an audience, however, they may .want to know about a
few technigues which willjallos then to present a moze
Polished performance. .

1. My group usually stands on.risers--with soloists
moving quickly forward and returning to-the group after
their lines. The only reason for the rikers is so that the
audisnce ‘can see all the faces. 'Sometimes they work off the
risers and then they have to group themselves’ so that they
can be seen.

. 2. Notebooks or scripts shouldbe held in the left hand,
with the. right hand keeping. the place so that the reader.can
look wp for eye contact withoyt worrying about 1csmg his
place.

3. Bach piece of literature needs a leader or two--
ustally one boy and one girl. They can cue the chorus when
to begin with a nod of the head, a motién of the book, or
even by using their voice. 'They set the tempo.

4. Props should be kept to.a.minimum; they are a bother
and the audience can imagine them. ~However, the chorus can
manage a few things--such as a balloon in the notebook which
can be inflated, waved in the air during a circus poem, an
then allowed to' deflate with hisses to augment a calliope-
song.

5. If you're going to sing, have a student with some
training start things off .on key and let the others join in.
Humming can be very effective behind a poem. - )

6. Plan your entrance and your, exit. Plan what you do |
between the things you read; probably a little planned
movement, to keep things fluld

‘7. Look for techniques which suit your group afidiFe e
them. Throw out anything which cuts down on creativity.
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Suggested Steps Toward An Arrangement

1. Make a ditto copy of a piece of literature and give
each student his own copy; have extra cepies available.
Probably it will be a short poem.

2.: Read through the poem together and discuss .its meaning
so that everyone definitely understands it well enough to
' begin working on it.

3. . Divide the class into groufs of about-six- students and
have each group work independently ‘to produce its own
arrangement. Utilize hallwdys, cafeterias, basements,
stages—-anywhere that the groups can work without too much
interruption. ‘Move around from group to group as they

work, stopping to make suggestions or praise efforts ‘or
whatéver occurs to you. Have a definite amount of rehearsal
time understood by all. For a short poem, probably about a
period and a half. g /

4. Probably the third period will be the performance’time,
but it may happen sooner., Give the groups ten minutes for
asquickie brushup rehearsu, then bring them all together
and let them perform for each other. The only grade should
be for participation;.if everybody's involved, everybody,
gets an A. You can stop here or you can go on to number 5.

5. If one arrangement is by far the best, ask that group
to teach it to ‘the class. - If they all have.good things in
them, try combining their ideassinto a master arrangement
and let the group learn that.

6. IE they enjoyed the process, let the groups choose a
theme and find three pieces of literature on'that theme
which they can arrange for a segment of a class program.
Give the program for the class.next door or for a club
meeting. 5



List of Possible xf.itexatuxe Which Might Be Read

- "Theliounta:.n thppocmxll" by Stephen Vincent Benet (let:

them square dance’, tn the rhythm of the goe m!)
The copy from the box of Screaming Yellow Zonkers

Fables for Our Time by James Thurbe:

RS
—--especially "The Little erl and the Wolf," "The Seal Wha L

Became Famous"

The Bible--especially the psalms e BT C

Shakespeare--try combining. the opening "chorus " speach

("Mwo households, both alike in dignity..."), the sonnet
when Romeo and Juliet meet, and the final speech by Prince
EScalus. Tie the whole thing together with a recorder
playing the theme from the Zeffrelli movie.

"Unknown Citizen® by Auden

\ N ’ o
"Anyone Lived in a Pretty How Town" by e.e. cummings

"What Were They Like?" by Levertov

_The Canterbury Tales-—let them learn the lovely Middle Enqllsh

by listening to.a recording of a professional actor/scholar
reading it. The first forty linés. 'ofithe Prologue arrange
beautifully. . 3

.“Jabberwocky" by ‘Lewis Carroll i b1

Facade by Edith Sitwell. She reads fantastically on record

o dance tempos. Let them try a hornpipe or a waltz or a
lullaby. . g

in

the-Pooh by A.A. Milne .
In shore, anything!

Things from ‘the newspaper, from magazines, from collections
of poetry, excerpts from novels or sermons (how about
"Sinners in theiﬁands of an Angry God"!), popular songs
with lyrics which have some meaniAg for kids, etc:, etc.,
etc.! "The best way is to choose a theme (love, protest,
ecology) and have your students bring,in what they like. -




) r | / . . 2ds y
2
SAMPLE ARRANGEMENT
A Trilogy of love Peems by rer11n¢etu .| -“#hat the marks mean:
f£rom A Conéy Island of the Mind s
) g ‘The diagonal line |
- Poem 27 . means full pause for
9 ¥ breath. ’
(Harmonica or flute—quiet, reflective, blue)/
: . ) i ! The small v.meansa .
* Men: Peacocksfalked under the night u% s/ slight phrasing pause "
. in the lost moon light/ but ‘1o’ breath.
. when we vent. out locking for love” . A
that night/ ) The numbers 1-2-3
. doge - Indlcate beats to
L Girls A: £ ring dove cooed in a cove el continue a sound.
i B
b Girls B: A cloche tolled tvice  right: Arrows mean extend
3 o By the sound of the word.
Men: _ Once for the birth/. . . o 4
: and once for the death/ * - Underlining is for
of love'that night emphasis.s 4
Poem 28 3
(Sound of doves cooing scftly—several Poem 25 y
girls—ooo; flap- uwula, attached to soft .
palate; bring up back Of tongue’; touch | - (Harmnica or flute as
soft palate; coo) -2-3 before) Heads down, i\mds up
. R S ad begin P oread '
Men: Dove sta aore/ ty Chorus: Cast up/
Vhere lies love? -+ 7 ! the heart flops ow.r/
5 ' i gasping “Love"/
. Girls:  IDove sta awre/ a foolish fish which
. ‘ Here lies love/ . hapeys . tries to |draw its breath/
5 Wwely e ring dove love/  hish: " from flesh of air/
In lyrical delight/  olear .. andno oneé there/
. . ) : to hear its death/ ™
Girl A:  Hear love's-hillsong . . ~.. Arong the sad bushes/
¥ B o 1 where the world
Girl B: Iowe's tre willsong . rushes by .
- A ‘Ina blathe;/of asphalt/ -
‘ Girl C:- ILove's low plainsong . and delay/ .
A,'B, C: Too sweet painsong/~ - X
* . In passages of night © ' (Hold wmtil the musi¢ finishes)
Men:’  pow staamre/ : : e ; :
; lies love/ D P
The' ring dove love/ ! s = .
Girls:: Dove sta awre/ !
Here lies love/ i ~
. “, ) Doves , conkinue For ;
\-2-3
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