THE DEVELOPMENT OF A HANDBOOK ON
PRIMARY AND ELEMENTARY READING

S FOR THE CLASSROOM TEACHEF

TOTAL OF 10 PAGES ONLY
MAY BE XEROXED

MARIE Y YONNE HEPDITCH












i

AN

= M R{ADING. TESTS' FOR THE CLASSROOM ’I'EACi“lER
! . / R

_© yYvonne Hepditch, B.A:, B.Ed. ",/ -~ -+
5 von i : }
/ o v b a R,
: b Sy
A thesis su{nitted/to the School of Graduate
f S
Studjes in partial ‘fulfillment®of the

requirements for the degree of .
Master of Education ~ T - -
] 2

B

Department of ‘Education
. e
Memorial University of Newfoundland

August, 1983

-

. Newfoundland’

il .
THE 'DEVELOPMENT OF A HANDBOOK -ON BRIMARY AND ELEMENTARY



- T K ABSTRACT

> : vove g
¢ " This thesis was concerned with the >e¢ae1qpnent of a \ . ®

handbook which lists and describes a number of reading , - .°

tests that can bé utilized by primary and _elementary 54
teachers to help 6em _diagnose the strengths and/et weak= . R

e * .

nesses of their students in reaqu. f

~—3s part of a rieeds assesament, a. queﬂiunnaire was -

designed to ine whethe ‘teachi in iand and *
o 3

¢ \Labradnt were - using readxng'tests, what typeb were used,

. " " e.g., diagnostic or achievement, and the of ‘watng"

them. 'l‘he questionnaire was sent to a randon sanpl:.ng of

:201 ‘teachers working in grades one to six lnd employed in
» differmt schools across the ptovlnce. This 111_:1:96 survey - e
shwed‘&haq many teachers were not usi‘.ng published reading .
tests. ‘In some schools, tests were used, hut’weze not

. administered _by:the cl : R gwas ugeally

“ done by a guidance SunsdlioE o a,consultant from the

school board central office ‘staff. *
: - =+ " mests inclided in’the- handbook vere selected on the
basis of »theix recomndancn by teadlnq specialists as:

d from professiodal liter . and also on the
basis of their usahiuty by the c].asuoom teacher who

“ does not nec ily _havga‘a 5 in testing. The,

\‘ P * e _._>1 N -




tests are'divided into eight categarie:

Tests, Group Survey. Tests, rndumual A:hievement Tests,
Individual, Diagnostic Reading, Tests, oral ‘Reading Tests,
'Reading Inventories, Reading’ Readiness 're;cs, and Tests, .
of Word Analysis and Phonics Skills. Publicat)_on &ata is-
qivan for’ eqch test, along with a descriptlon of t{.e test;
and cnmments on n:s strengths ang/or v(eaknesses accordinq

to Buros' Mental Measurements . Yearboaks -

Classronm Teacher" appears in Appendix C.of ‘55 thesis.

'l‘he res lting aﬂ.ubook of Eleadinq 'J,"ests for. the

It includes-a table of contents,:an :uﬂ::oduct on, a list
of” references. a glossary, an {ndex and Qdescrxptlve List

kS thirty eight reading tests.
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A @ CHABTER T.- - R

R o mnipgoawm)‘:

: . %4 Intrddict¥od | L,

s performed by the c1ass:ocmyeachex who frequem-.ty 8

i attempts to provide learning fportunitxes Which will ¢

s H foscer qrowth in readi.llnngvelo{zment. Beca,us!e of the

g E 3 mgh priority given tg rsading d velopment, a”major
emphasi$ in' ecent - yeJrs has been“placed oh resolvihq
5 o " the problem of ).ndiviJual duféren'es in reacung (Bond

N and Tinker; 1973 Dur?st and Prescott,- 19€62).

“” . ) ! Diagnosi’s of readmg p:oplems\is an integral and

essential part of'r‘eaéing msmic'tmn\ Teachers ﬁhould, '
i

L therefore, ‘be dquipped. to. -do diagnostieally—brj. nted

1nstruct1on, with emp asis placed ‘on teaching as a ccn-

tinual diagnostlc ‘cas .af chudren as they learn. 3 ’l‘he

'4‘ . effectiveness of diag{stxc teaching is based upon the

extent ‘to,which the teacher knows eath’child in the :
classruom. not only hils physical and’ intellectual
characteristies but allso the specifics cf his read!.nq

- \:
‘\‘ . development (Eond and tinker, 1973; Jan-Tausch, 19}1).‘

Diagnosr_#c teac

1nq assumes an understax}/ding of

] Most of the reaLing hstructicn in today's, schools

»

- ‘g
\ s e o
S . Yr, ;

i



child's strengths and ‘«)zea'knes::?nd dttempts to idemtify . °

q:owth areas in which childres re progress&hg satxsiactor-

P . ily, and to pinpoint other areas to which\ gre@ter attention

should be given (Karlin, 1973). . \ / R

£ Lt " Introductich to the Problem o
| The classroom teacher is constantly iinv'olvez‘l in the

“ informal dia'qnosis of children's reading difficulties

« through observatiow of. the.child's everyda wqu and

&m*h teacher-made tests.' If this approgch s not

Asucqessful in .giwng enough informatﬂ.on,. the t.sacher

may mitiate a more systematic examination of the child's

reading difficulties by using both standardized and

informal xeadlng tests (Bond and Tinker, 1973 Hartis .

and Smith, 1976). . . ) s * .

" The reascns fo: administerinq reading tests are both
many -and varie . The most- common' reasons, ’however, relate

‘to certain ofgtl{e foll.owing points: .(1) tests are relatively

group of chxldrgn, (3) the scores. resu1t1ng from them are

.easily noted on a child's cumulative record; (4) the scores

\are precisé and, therefore, useful in parent-teacher con® _
ferences; (5) they can compare the overall achievement of

|
|
[ i\ndivlduals and groups to sthat of a génerdl population

easy to admin ster;  (2) they are eff!:ient when given to a . *

SR A



* (Chall, 1972; Durkin, 1872).

Per}\aés £hé most iimportaht value of reading tests
is that tﬁéy define our Ehinking about . a chila's achieve-
ment by enabling us-to' speak about reading a’billty in

,quantu:atir terms (Traxler, 1964). - d W8

The major overall purpose of testing.in readingpas

it relates specifically to “the cxassmmﬂ teacher; 'is ‘to

provide information that is required for the development 9 3

a progran to sult the needs of the-individuil chijd. This
purpose may be:achieved in the -following w;yé: il] b}“r
finding a starting point for iv;struct"ion; (2) by comparing
reading standards in the classro_;n 'with national norms;
(3) by ‘comparinq‘l reading standards of-childrea withirn t};é

class; (4) by measuring progress in redding; (5) by assess-

ing the effectiveness of various approdches to the teaching'

of reading; and (6) by dlagnosing readidg difficulties of

imiifliduals (Pumfrey, 1976). - = .

(1976) contends that using a standardlzed test.

... saves ‘the teacher the effort of test
construction and probably gives the added
benefit of expekt item construction, edited
items,.comparative scores from other schools,

statistical evaluations Of.the test's per- '

formance for a variety of purpuses, and
A perhaps other virtues (p. 95).

5
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p . He goes on to state that "few teachers have the capabilities

« s >
requjred. to develop sound diagnostic instrumentsifo analyze

R students' learning problems" (p.95). -
 Cae j Ratio'pa'le foi_the Study » N PSR ,
" Chcosing an appzopna,te readinq test‘. can present k

. ‘ '+ -pro):lems fut the’teac who. 4s not famlliar w. h such ' e i

"tests.‘ For example, a test .cannot "be selected™n merely ‘on

N the basxs of its title. Rather, the test mus“he caré‘fully

examined’ and tkre instructions provided -in the ll\anual scrut
inized. ‘1f tests are to ptnvide any relevant info:matmn,
» care must ‘be taken to select fests that are appropriate. to "
" the content of ‘the reading’program (tlei, tests that are .
actually important in aéco\npltshing the schocl's ch]eqtives)
(Bnc)am, 1973; Glock, 1971). - S . o
; 4 . _The* tasting-of 4aqu achxevemen;: is a necessaxy . 3 .- L
part f the total scope of reading eval.uation, rather than ! ‘ ;
ﬂSeing a separate entity. Therefore, a'critical"c’ritefibn e
) by whieh a reading test must-be judqed is its abi‘r"xty to,
"% c%ribute useful inforition not iy for the' evaluation ‘of
individual ;: group ‘reading abilities, but also for the =

evaluation of the program responsible for the development

(5111, 1974). ‘e . R

6y o CO
The reading test 'must be selec®ed jin terms of the.
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. )
information needsd for dugnosxs, Some. tests are desllgj% . l‘ Do

i measure the progress of groups of students' while others

Some tests help teachers to obtain infomat;on con'arnirb ‘. S S0

1
7/ e Y
are designed to pm\ude mformationmn 1nﬁ1v1dual students ) ¥

the reading. levgls of students, and stul others prqvxde

1nfazmation ‘on sk111 development. once the teacher has

determlned what type of lnformaticm 15 required,
)

inker (19731, when selecting such ‘ tesr‘!{é f;:liowini; :

s -should be considered- i

. The test chcsen shou].d medsure. skills
emphasized in the'ins}:ructional program, 3
4 y such as, word recogni"tion, vocabulary, c v

* and: comprehensmn. 7

aen’
The. test should cyver a ranqe og qrades. « ;
The reliability of-a fest should have i d
been establi hed’ at. a satisfactory leveL . - . .
‘The: validity of the tist must be adequater « . - L
(p.71). " R s

.
(&N k . M
! Mental Measurements Yearbook. 6 TN S o 2
N MaSiy of th' standard text books on readiné dive scme o ’(
. ’ . " . .
. 3 ¥ . R ’ i
. e L e ! = ;¥ Ly
57t R g . o ]
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information on evalffation Aﬂdinq, and in some instances, .
o !

- reviéw a 'number of reading fests that are avaxlahle. Pu;aftey

(1976), for example, describés a large number of reading and
mtelligence tests, along with the author's name and the

* names and addresﬁe of thé puhli!hinq companies. Other
writex‘s, such as Zintz (1977), Spaclv (1976 1951), and
Par.r and Anastasjow (1969), qive descr;ptions of a variety \
of tests. Many teachers, hovever, do ot haye dhoess e,

these bouks, nor the. time to ‘regd. through the large number

ofaprofessional to £ina on on ‘tests and 4

te'stinq.
w5 Ay . ¥

"A‘he most reliablé and comprehensive ‘work on tésts sé

.

_ Bufos' Mental Measurements Yearbooks. THese books _brovide

J.nfomatien about publishad «:ests .and present éritical -

- reviews |{y testing and reading specialists. ‘The purpose of

. Ehese books is to help those who use tésts to select the best

oi what is available and to Lnterpret correctly the results

ubtained from the use of the tests. untoxumately, according

tq Harris and sm.ch (1976), many tedchers do not use the

Yearboo}s, eithex becauge "they do not know of their existenee,
. do mot. have Smais 6 LBl or because they do not realize

& ° "
the value'of doing so" (p.121). g Boa %

P i «




- Statement of-the Problem : :
‘giﬂénosis is an essential and- integral part of the

" teaching of, :ea‘din}g’. In order to do a thorough job of the

4 . .diagnosis of instructional reading levéls and the mastery i

£ specific reading skills, the ‘teacher must utilize both
‘ standardized ‘and informal reading’ tests.-
- :w
There are a variety of sources where the classroom
ES teacher can find information on the types of tests that

are available, fhe, specific purpost of this thesis, however

is ‘to develop a handbook which 1lsts a number of readmg

'_' 'tests, both inicrmal and Ctandardized, along with ‘the date
@pubhcatmn and the nal
" COmpanies where the tests cansbe obtained. Each test listed

es and addresses of t}ie publishing

# is,also described in terms of what it tests - (i.e. word
'. . recognition, comprehension, spelling, etc.), smount of time
g required for-administration, usability for the classroon

. . teacher, 1n“nded grade ntxlizabion, and strenqths and/or

weaknesses ‘hgcording to Bu:cs' Mental M!asurements ‘lear— &

books."

Also under investigation are the types of.reading . -
. tests used in thid province, the reasoms for using these
tests and who has the resporsibility for administering T~
* such teésts. Da?é pertinent to these concerns have been obtained
. . i »



$ L
. from teachers throughout the province from a questionnaire

developed by the writer for this purpose. X

. . \
significance of the Study ! \
Dobbin (1974) recognizes the, problem that teachers
in this province are facmg in the area of diagnosing and
enedLaELig zeadmg prohlems In the introduction to her
billetin, shestates that many,childrer in our schools
Jpck the skill a i intevest: necesssTy tonLShl to_the limits
~of their capabzties. She also found that - i
Newtoindliand SAicaEdss ave BEELVIng: €5 Eenady,
the situation. - They talk about it with sincere
concern at Reading Conferences, and call on the

reading consultants for mote effective ways of 1
diagnosing reading problems (p. ii). :

In ohe section of her bulletin, she lists.a number
of reading ‘tests that may be helpful to the classroom

ChEohEE T GiEGEOELNG readinq aifficulties. . P

The writer, intends'to use the needs of the téachers, _
"as stressed by ’Dobbin, and as assessed through the question-—
paire, as abasis for the development of a handbook that
P 5N utilized by teachers to assist them in the selection
of basts to detSimine veasing levels il to dfaghoss vesding®

prohlems of children in their classrooms.’

2



Definition of Terms

In any discussion on tests and measurements, there .
XS B GANAE Of ‘CerEs EHEL Y BE EEALLIAE O ‘ma‘ny _teachers.
The following terms, based on the most commonly used defini-
tions in the professional literature, are defined below:
s Achievement  tests: These tests attempt ‘tO discover
@ifferences in abilities/diiong individuals to discover

.
the areas of xeadinq/and mathematics. Some include sub-

_tests in spelling, language and reference- Skills (Smith
and Barrett,. 1974). N
“~.Diagnostic tests: 'There are two types of diagnostic '

~—9—\\\ A
tests - gr&q{\and individual. . They are designed to break
» e 2
down the total réading performance into specific strengths
and weaknesses (Karlin, 1975). .

Frustration level: This is the level at which a
child's reading skill$ break down. The child makes many
errors in word recognition, is unable to anticipate meanings,
is slow, hesifant and shows signs of emotional temsion and
discomfort. Comprehension at this level is 50% or less
(Borid and Tinker, 1973; zintz, 1977).° w
" Group survey tests: These testsfare designed to

"provide a score that-Will tell the teacher hoy well a




~" class'or an individual compares with othef children of the
same age and grade. They usually contain sibtests of
vocabulary and comprehensinn (Stauffe:,‘hbxamﬂ and Piﬁulski,

1978)"

Independent reading level: This is.the level at .
which a child can read easily and fluently without assis-
R tance. He/she recognizes about 99% of the words. Stuch’ of
the material the child selects fpr free reading should be
at this level (zintz, 1977% & & N
\ . Informal reading inventory (IRI): This type of test
can be easily cgngtmcéed by the teacher from miterials. that ¥
are used for instruction: It consists of graded passages
for oral and. silent ;gading with Questions to test compre-

I hension. It helps the teacher determine the child's frus=-

tration, i uctional and ind t reading levels

\,' (Stauffer, et al., 1978). . -

,Insttuctic;nal readil;g level: Detemq.ned fronm the
. informal reading inventory, this level -shows the point at.
which the‘child can benefit from systematic instruction.
. - . The material will present some difficulties, but most of
1t a1l be within his grasp. Word recognition at éms_
level is about 95% and comprehension abouf 7§% (Bond and

. Tinker, 1973).
. 2 {
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child is ready to begin a specific reading program because

| Redding readiness: This is the stage at which the §

he has reached a certaip stage of mental maturity, has a

-satisfactory emotional.adjustment, and has acquired an

adequate background of experiences and attitudes (Bond

and Tinker, 1973),

Reliability: Reliability is the extent to whicha

measurement instrument is consistent in the results it

yields from one'application to'the next of ‘the' same test -

or its alternate form (Spache, 1976). .

3

. standardized tests: .These are tests whose scoring,

norms, and .administration have been established as a.result,

of thestests being ‘tried out on a large number of subjects.

‘Manuals contain tables that convert raw scores to grade

scores (Jackson, 1969;" Salvia'and Ysseldyke, 1978). -

validity: This is the extent to which a test

measures what it claims to measure (Harris and smitR,

1976) . ”

" H
Limitations of the Study

since this project-is ‘geared towards use by tfe
primary and elementary (i.e. grades one to six) teachers
» ° 5 ¥
in this province, it was necessaiy to obtain some informa-

tion from a cross-section of these teachers regarding the

SN
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types of tdsks, if any, that are used in their classrooms,
the purpose of these tests; and whether or not the teachers

themselves are i?tvolved in the process of testing and

diagnosing. In order to gather this information, a ghes-

tionnaire, developeq, by the wzite: for this purpose, was o
sent 'td & random Sampling of primary and elementary

teachers throughout .the provirice. Since this represeénts:

a very small sampling'of the total populaticn,’a limitation

must. be imposed upon the results in that the conclusions

" are based on a limited suryey
The ‘number_of tests indluded in the handbook is not

to be interpreted asrall-inclisive. Attempts were made,

however, to ‘include @ose tests utilized in our schools as’

detérmined by the q‘ues:io}mair

Other tests were selected

on the basis Of their recommendation by readxng speclnllsts
as gathered from professxqpal textbooks, and also.on the

‘Basid of LHelE usability by the Glassroom teacher’ * The iy

s,
+ project will'be linited in that it is:recognizadiliat )
these 'are not the only/c.td.t;'er'iia ¢hat should be vsed in
the selection of reading tests. Tea'chers will be =
enccuraged €0 use other-selestion techniuies and auides
“lines.to choose the' most appropriate fest from the
handbook. )
: . . .
. J -

’

i
i
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L ’ . CHAPTER II .
g% REVIEW OF LITERATURE k2 . :

- Introguction .

The review of- literature is organized into three
nain sections. The first’ section provides an overvies of
- the characteristics and general principles of diagnosis.
T N . types O diaqgostic =

instruments under ‘two headings: (1) Informil Reaqu Tests;

“and (2) Standardized Reading Tests. The thira section

deals with the guidelines that a teacher should fol1ow
" when selectmg the most appropnate dxaqnostxc instrument

to use with his/her particular group of' children

" piagnosis -

Inability to read is recognized as the most impor--

_ tant single cause of School failure. It is also related

tc other academic and socia. problems. Children with
teading problems may lose their self-confidence, withdray,
or become emotiemally custuxbed Yhey suffer severe = 4
£rustration in :c?bol and jore usually hindered in Aa‘il
their school subjects (Roswell and Natchez, 1971; Strang,

1964).

3
i
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Strang (1964) contends that:

Taachers who becolne aware of reaéing dlfflcultles
and follow up this awareness with' appropriate
‘ instruction can often help the child overcome the
difficulties and contribute to! many aspects of
the child's development. This appropriate instruc-
tion stems from accurat@ and pertinent information
in line with the broad view of the reading process
(p. 4) ,

. \ ¥ L4

‘l’eachers can reduce the incidence of reading failure - o
by beiny aware of cmldrexg's abjlity and attitudes tovards

;readinq,, agd by undgzs’tgndinq the EDSle.iC difficulties

faced by children learning to read. Good reading instruc- -

," tion depends.on the abilities of the teacher to didgnose

the child's strengths and weaknesses in readi‘ng and to teach -,
him/her 'on his/her- appropriate Lnitrucf:ional reading level.
"« Teachers shoum know what cHildren read, why they read) how
e thow well—they read& and what Teading difflcu‘—l‘tles i
they are having (Smith 1969; Strang and Lindquist, 1960) .

Diagnosis is the prccess thmugh which a’child's
strengths and weaknesses in reading are determined. 1:
should lead directly to theimprovement of reading through
the reinforcementvcﬁ the sttengths and the remediation of y
the difficultles discovered. without sSome diagnostic /
SheorRRE L, L would nott be possible to give individual
instruction. Diagnosis is a basic tool in providing for




Y

’individufr differences ¥ Without the information obtained

from diagnosis, the :eacher cannot help each child realize

his potential reading abi\llty. While most taachers Kiow
whether or not a'child cjn read, many cannot state the

* specific problem with a fLew to remediation of that pmblem

(auzat, 1977; Gusak, 197\5, Strang, 1964). !

oBecerdinake Smith| (1969k: . |
. Diagnosis should lecede action, it should be
. continuons and Incapwbven With treatmeht; the
edrlier the problems are discovered, the more "
“hope there is. for conquering them (p. 15).’ :

.4 ‘Bond an& kaer (19?3) contend that “Diagnosis

consists ‘of méaspring and studqu the symptoms and
determining the causes in,order ‘to understand the nature

|

Of the disability" (ps 168) .- The'y insist that unless the

‘nature of the disability le\mderstoad, it will not be.

possible to provide appmpriate remedial instruction.

Remedial work that ;d not based upon a horough-
diagnosis is likely to be wasteful of the time
and effort of both student and the remedial
teacher. | Moveover, remedial work undertaken
without adequate diagnosls /15 likely to fail
(p.. 164) .

. s Nier for q.tagn?;,m_.:gaung to make a positive
conft®Mion for the chil, ‘the responsibility for informal
diagnosis must. be assumed by. the classroom teacher. Diagno-

sis of reading difficulties is an essential part of cl?ss\-

[P —
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2 L
room instruction, and the bBetter classrbom teachers are

constantly studying thé reading strengths and weaknesses

of their children. It is not possible for classroom

teachers to conduct an in-depth clinical diagnosis: Reither

‘their time nor their tzaming permits them to do so in a

classroom setting. Also, An some instances, the detailed

diagnosis and rem‘edxatlon may best be given in special

reading centers, or clinics. Teachers can, however, -identify

specific reading skill deficiencies. and can direct the child
I

toward a level of proficiengy 15}3{ a period of systematic ’

instruction’ (Bond and Tinker,” 1973); Dauzat, 1977; Smith,

1969; Wilson, 1977).
Diagnosis' should begin with describing the readd

performance 1:\ems of vocabulary, word recoghition, ’
It is estimated

sentence and para\qraph comprehension.
ith reading problems

that 90 to 95 percent of childrer
have deficiencies in word récogmition. This, then,
dffects the child's ability ta obtain the meanings of |

* words, understanding what is read, and the speed of reading
. , d

_ (Winkley, 1970). ’ :
“

‘The major purpose of, diagnosis; according to Strang

(1965) is to determine:

.



. first, where to begin in overcoming the
§cu1ties, second, what skills and
. abilfties need to be taught; and third, \
- which method is most likely to help the
child learn rapidly (p. 4).
—

. . The-in: mgnatxon used in maklng these assessments is derived
pr&marll/from three sourcés. The first lnvolves the daily
studying of the nature of the erfors'that a pupil makes in °
N his oral and written work. Secondly; the te-a:'hez can assess
// the ‘individual di‘ffetances in hehavlour as the students: wo;:k

-on tasks, and ihteract with the-teacher and other students.

Thirdly, the teacher can learn to utilize informatiun fmm

standardued tests that measure individual differences as

they pertain to the learning process (Rosenberg, 1968;

Strang, 1965) . e o s ¥ d

General Principles of Diagnosis ) N
There dre certain basic principles that underlie

all diagnosis of reading strengths and weaknesses and.

- should/be borne'in mind by, teachers: when they are invol-
ved with the process of diagnosis and remediation, Jhe
following is & discussion of the Post common of these
principles as promulqated by Bcnd and Tinker (1973),

- Dauzat (1977), Potter and Rae' (1973), P\m\frey (1976),
Strang (1965) and Bertrand and’ Cebula (1980).

-

ol



isolated a}d corrective® measures taken.

" and be “willing to use other typés of tests, swch ascriterion- = |

\ .- 18
1. Diagnosis is an integral part of effective s
teaching - = Mwareness of the diagnostic areas and rZsul-

ting identification of skill needs. of students .should guide
instruction Relatively sinple dlaghosis should follpw
every remedlal lesson. It furnishes the basis ‘£or.selec-

ting the proceddres to be usad as the student makes prcqress.

2.. Diaﬂosis nust start 'with nmeasurement “of mo‘re

general'aréas - - Swh a dizggnosis is used to identify . De

children who ire dolng reiativéw poor #ork in reading
as dompared with their othar achievemants. The instruc-‘

twnal problens DE some of the poar readex:s may .be

i 3. Diagnosis must be efficient - going as fax_: as
and no_farther than is neces:arx - - I 'some ca;gs the
dlagrosis of ;!isa‘bled Teader isa lengthy process. In
other cases, however, the mstructlonal needs of the childg
can he isolated falrly ‘easily - and q\uckly. Diagnos!s

'should préceed only until the gzohxem has' been isolated - | »

.and no farther. = . . $ B, @M o

3 ' : . . :
4. Whenever possible; standardized ‘test Procedures : g
should' be used - - However, the - teacher needs to' be aware )

of the limitations of available”instxuments in this field v
reférenced tests and {hformil reading tests. .’

8



E < N . ¢
curriculum decisions — - As the speclfic reading strengths » - %

"reading process is not complete, the diagnosfS of a

‘ - .
Didgnostic ‘teaching is_the basis for'mking . . ey

and weaknesses are diagnosed, the 1nstruo—tional mater.\als,

methods, goals, and organizatlonal dengn should be, altered ¥

or varied tg suit the 'indiv:Ldual needs* gf the ahildren

. -~
6. No assumption should’ be made about the effec- N

* tivéness bf previois’ instruction Of the chhd's? retenition
13

- ]
of these lesions - —'A senes of uxfnrmal te;:jjn eas?lﬁ o »

determine whether or, not the child has grasped” the material

ha§ .been tauqht or v/hethér re— teaching is® xneces

\', 7.

reading difficult should be based on a pattern of scores

[ [ 5 3
atlngs Or readlng errors - - Bond and Tinker: (1973) 8 e 5,

‘give a clear E'I(ample as tn why this is necessary . ) . *

.. when a fifth- -grade child has only: third- / - .
grade ability in syllablcatiori the «diagnos--.. | * \
tician'may think his-lack-of ability to break | ‘~
words into syllables is at the root of' the. ;.
‘aif£rculty: But when it is] noted that-the 0

~'child's generdl reading ability is-only that’ / e
of a second-grade child, his- ability to . ' .
syllab}fy becomes a strenqth, rather than
-a weakness (p:177). . < « . t.

L ;
8. D):i\égnosis of reading dif ficulties of ten requires
. Y - ke 2 .
more than an assessment of cogifitive skilils as. reading o e




may be caused by physlcal, sensory, emotional or enviro - ' -
mental factors. These children should be referred to

. * B
specialists for more intensive diagnosis and remediation.

9. Only by develoglng End refining diagnostic

rocedures can our understanding ‘of the read:.ng process

and our ability to prevent and alleviate xeadmg Qiffi-

culties be firthered - - Tests are merely tools and by
themselves cannct help meet children s nee? However,
when -used ’Bppropriately and skilfully, they provide
lmportant informa\:ion not only about what c)uldren know

or do not know, but also about how ‘they 1earn.. A 3

v # . 2
Diagnostic Instruments 9 . L%

* Informal Rea ng;ests N : 4 :

Informal reading tests are defined as non-standar- N R ¥

“dized S £ 13? specific ion 6n the

child. ' They provide specific information on the skill
development of the child at 'the time the test was adminis- 3 g Lo .
G tered/(Potcer and Rae, 195(31
Informal Reading Inventorx
(I i _'The most commor’ type of "informal :Zading test is
the informal .reading inventory which is composed of a N
series of parngraphs of increasing readibility ﬂifflculty, '

selected from books that are graded and controlled in terms .

i
|
i
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of level of difficulty. " They can help the teacher establish
an estinate of i reading levels - independent reading
level, instructional jreading level, frustration level, and
listening capacity level. The independent reading level is
the level at which the child.can read with fluency, under- |

standing, ‘aequracy, and enjoyment. He/she recognizes about

99% of the words and‘can answer at Iast 90% of the questions

wichout'e:mx. Oral reading is characterized by proper

phrasing and act in tion of ion. The

instructional level is the level at which the child can read
satisfactqrily _ptovided that he/she receives instructlen and‘
supervision from _the teacher. Word recognition is ‘about 95%
apd comprelfension is about 75%. At this level, silent reading
rate exceeds oral reading rate. .The trustr’auon level is the g

level at which a_child's reading skills break down. The child

hakes many .errors, fluency disappears, comprehension is faulty .

and signs of tension and ‘discomfort become evident. Compre- .
hension s sa_i_ox less and word recognition is.about 908, At
the listeming Gapacity, the child can comprehend at least 75% °
of the mate-riul read to him/her by the teacher (Bohd and Tinker,
1973; Farr and Anastasiow, 1969; May, 1973; Punfrey, 1976:

Zintz, 1977).

" P
The informal reading inventory ufta:s a simple 4nd - i
accurate way of determining specific réading difflcultles
“Such as, (1) reading levels; (2) oral reading proficiency; = .

i N




(3) evaluating children's understanding of material tfiey

have read; (4) assessing the functional use of word recog-

“nition skills;» and (5) observing their ability to relocate
information read previously (Miller, 1974; Stauffer, Abrams

and Pikulski, 1978). .

) This type of test is flexible and can easily be
adapted to meet a child's, particular need. It is easy
to administer and check. Apart from determining readin,g_
abilities, it can also be used to evaluate new programs,
to compare various groups to deteqn;ne teaching of
_mter}al effectiveness, to determ.ine skills in ; particu-
lar activity, to determine which children can best profit
from particular instructionaldplans and to indicate an
instructional- sequence for an individual child leazlin, .

1975; Pottersand Rae, 1973)

While te{chexs .can develop their own' informal reudmg
inventories from readers’ used in the classroom, there are a
number of such 11\ventories that have already been developed '
and published, such as (:he Botel l\eading xnvem:og (Botel,
1970), -the Classroom Reading Inventory (Silvaroli, 1973) and
the Reading Placement Invancug (sucher and Allred, 1973).

Some of these inventories are §o designed: that parts of them

can be administered to the class as a wholé; thus saving time.

on the part of the teacher. Karlin (1975) suggests that it
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would be desirable to administer the inventory on an indivi-
dual basis to younger children who have difficulty with
writing. For older children, however, he suggests that

they could do the silent reading on their own and write

out the answers to the questions. After they had finished,
they themselves would note: the tine. it took them to read

the selectigns. Then the teacher would have each child

read a paragraph or two orally to dece&mine word recognition'
skills, and_re‘aaiqg levels. It is.up o the individual
teacher, however, to determine whether this method would
~work with his/her particular class, or whether he/she would ¢
get a re accurate indication of reading strengths-and weak-,

nesses by-administering the whole test on an individual basis.

The questions used to.determine the child's comprehen-
sion level are also a very important part of the;reading
inventory. Zintz (1977) contends that the questions should

+ be desxgned so that they test "factual or memory items;
inferential items reguiring reading between the lines; vocab-
ulary, items&r testing concepts; and items for testing
ability to use context clues" (p. 61)

Smith and Barrett (1974) claim that when the teacher
_develops his/her own inventory, it has'a very important
characteristic ip that.the evaluatfon is conducted with the

. R
same or similar material.that is being used for instructional

A




purposes. Whereas, according to Karlin (1975); when inven‘
tories are prepared-from materials different from those’

used in class, the results will tend to be less accurate.

In conclusion, then! the inventory developed by the .
teacher from actual materials used in the class tends to.
give more accurate and reliable results than those prepared
formally for publication. However, if the teacher féels he/
she does not haVve enough' time or knowledge to design the
inventory, he/shé éould utilize the pyplished tes(s since
they will give a fauly good indication of the strenqths and
weaknesses.of his/her pupils. ‘A, number of - informal reading
inventories will.be listed 1n the handbook to give teachers

an ‘indication of what is available in this area.

Cloze, Procedure ’

.The cloze procedure is an informal means’of estimating
the, difficulty children will have in ze?ﬂng graded materials
and of determining the level ‘of reader most suitable for the .
individual child. Twc or three\excerpts are taken from each
book in a reading series., Every fifth word is eliminated .and
the child'is expected to read the passage and write in the '

.actual words that have been omitted.

A child who cannot supply about 40 percent of the
missing words in a passage taken from a given book fails tc
comprehend the material well enough to profit from mstruc—

tion at the level. If the score is significantly below 40
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pefcent, the child should try the next lower level, If the
score is well above 40 percent, the child should try’ the
next higher level (Karlin, 1975; Kirk, Kliebhan and Lerner,
1978) . -

According to zintz (I377), research has shown that
the most valid and reliable cloze test is one which has

the following criteria: “ e B

1. Every nth word is omitted

2. Not more than 20 words out of every 100 are

* deleted; 1 s .
3. Passage length is at léast 250 words; .
4. - Deletion ratios of 1710 and 1:12 in longer

passiges mafbe valjd for certain purposes;

3/ :

5. At least 50 words are deleted in order to

ensure adequate sampling of passages;
6. The exact word deleted is indicated as the

most useful ang efficient scoring criteria; -
Ts

other scoring /systems (syronym, form class)
provide less /Anter-scorer reliability and
Tequire subsfantially more time;

8. The.separatd scoring of form classes or con- .
© . tent and function words may provide specific
information for specialized purposes.

. he

The cloze procedure can easily be used by the cfass-’
' roon' teacher as an informal reading test or as a teaching -
technigue? '

.'

%




Reading Miscue Analysis * . b
. Reading Miscue Analysis is a method of recording and
analysing oral peading errors or miscues in a:ystematic
“Fadbilon,, Thézandiysis:indicates Chessentinia strasesics
children use, as well as their reading strengths and weak-
nesses. Children read selected passages ‘a8 S orevel axeRey
higher than their actual reading level, so that they will

make miscues (Karlin, 1975).

. 4 premise underlying miscue @nalysis. is that oral
. errors provide valuable diagnostic sntoEnstion ahoné
the child's. reading. The errors provide cjues about the
child's language, reasoning skills, and reading process.
Answers to the fallowing questions are sought:
1. Is the misoue the result of a ciiamct! variation?

2. Is there graphic similarity between the miscue and
the actual word?

' Is there auditory simjlarity hetween the mxscue
and the actual wor

. -~ 4. Do both-the miscue and, the actual word have the
% same grammatical function?

5. Is the miscue a correction?

6. Is the miscue granm\atically and semantically
acceptable?
7. Does the miscue produce a change in meaning?
The answers. to these questions are scored, and judg-
ments ‘are made about the reader's readinq strategies and
Xnowledge and use of language (cooanun & Burke, 1972;

.
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Kirk, Kliebhan and Lerher, 1978; Kardin, 1975).

The procedure for analyzing the miscues is thoroughly

explained in the Reading Miscue Inventory Manual. However,
it s a comflicated and ‘lengthy pl‘;ocedlfre and requires
familiarity with the system. Until these procedures are
simplified, the inventory will have limited usability for

the classroom teacher.

Standardized Reading Tests N N )
standar‘diz_ed reading tests fre often referred to as
formal or ‘dorm-referencgd tests. They are published by

test companies and have  gone through.a rather extensive

. . . ;e
“.development program. ~The standardized test differs from

the infornal reading inventory in that it is distinguished
by the following characteristics: (1) there are usually
norms (i.e. it tells how an individual compares to others

who have taken the test);. (2) data are included which -

Vestablish retiability and validity; (3) there must be
i ¥

clear, well-defined directions for administering and

scoring; (4) it usually yields what appeirs to be a .

.precise numerical schre rather than a description of

a child's performance (Frwy, 1977, Guszak, 1978).

In'order for the)score ét,ained on a sfandardized

test’to be valid, the.fest administration and scoring ,

instructions must be followed exactly as specified in the
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test manual. More detailed explanations, more time than
specified, or acceptance of incorrect responses will inval-
idate the test (Guszak, 197f). —
. c ;

Standardized-reading tests are most often used by
the teacher inorder to obtain information cancerning the
strengths and weaknesses in a particular skill area, to,
obtain information concerning the'current status of geperal s

development in a particular area or skill, and to estimate

the. ted levels of per hce or to predict particular
behaviour (Mour, 1968). i .
'Mcst_publi_shed tests a’re\'\standardized. This means that

they have been tried out on a lafge number of ‘pupils prior to
" publication. The scores of the trial group provide the stan-
dard or notm against which any child sty baking ha
test can be compared. The group used for setting the standard
should, therefore, be' typical or representative of children of
their age (Vincént'and Creswell, 1976).

Beyond the gerferal charactdristics, standardized
zending besby viry coraidunsbly anong Eiensdives; Mosk
‘textbooks on reading .'tes“ distinguish- three general types
- (1) group survey tests, (2) group diagnostic or amalytical
tests and  (3) individual diagnostic or analytital -tests. -

’ Group survey readLng tests

The group survey reading test prc\(ides"general infor-

mation about the child's reading level. It usually has at

N




least two parts. One part measures the child's reading
vocabulary and the other part measures paragraph compre-
hension. Some survey tests also have sections that test
sentence comprehension and reading rate. Survey tests are
usually designed as group tests. Students read silently

and then answer multiple chgice questions. These tests
usually bhegin with relatively easy items and progress to .
more-and: more difficult ones. Norms for interprefing the
scores usually extend over several grades. The scores . )
obtained on the survey test can be used o determine how
well an individual child reads in comparison to the rest

of his/her class and with other children of the same age

2 and grade. Usnally the survey test is the first test given

to assess reading ability. The Gates-MacGinite Reading Test

(Gates and MacGinite, 1979), and the Stanford Achievement
\Tests (Kelley, Madden, Gardner and Rudman, 1966) are examples
of group survey regling tests (Bond and Tinker, 1973; Kirk,

Kliebhan and LE}R{1978). . .
i A

-
Group diagnostic or analytical tests

The group diagnostic or-analytical test enables the
' teacher %o diagnose a reading group in the ¢lassroom. These
tests are usually divi;ied into many more subtests t;han are
the group survey tests so that the administration and scoring

will be helpful in alerting the teacher ‘to ‘a variety of word-
f . i
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perception skills that the child needs to perform siccess-

fully in reading (Tinker, 1973; Zintz, 1977).

Bond and Tinker (1973) sum up the advantages of group

diagnostic tests in the following statements. They contend

Y
that these tests

...(a) are useful to thé teacher for sizing up B
the relative proficiency of her pupils in a

variety of reading abilities;(b) reveal the

individual ‘needs of specific pupils,who can be

helped by the classroom teacher;,(c) identify

pupils who are in difficulty seriously enough

to be referred to a remedial teacher for addi- .
tional diagnosis and. individual instruction; i
(d) are in general primarily useful for identify-
ing individual needs of students with moderate
reading: deficiencies in the intermediate and \
higher grades; (e) are also useful in the more

severe disability cases in locating the areas

that need further diagnosis (pp.'219-220).

‘They also contend that these tests have-the added

advantage of testing more pupils in less time.

Somé examples of group diagndstic tests are the .a

Stanford Diagnostic Reading Tests (Karlsen, Madden and
Gardner, 1966), the Doren Diagnostic Reading Test of
Word Recognition Skills (Doren, 1964); and the Silent
Read ; Dia;nostic Test (Bond and Tinker, 1970). The:
are also certain other tests which are listed in the

handbook (Smith and Barrétz:, 1974; Zintz, 1977).
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Individual diagnostic or analytical tests b
The standardized individual diagnostic test is not
tp be confused with the informal reading inventories.

They differ in that the standardized tests have norms

with which to compare responses. o -—6:’2\\

Individual diagnostic or analytical tests are used,
. )

whenever a more detailed; and extfensive diagnostic proce- .

dure.seems necessary. ' They are, of course, administered
to ‘each child on an individusl basis and enables the
teacher to'deternine the child's strengths and weaknesses
ih reading by testing a wide variety of skills. Although
the tests vary, many of them include the followjng subtests:
oral reading; silent readind; listening comprehension; word
recognition and word analysis; reversals; blending word
parts; visual and auditory discriminatigns; phonics;
spelling; naming letters; and giving letter sounds. The
ddm%istration of this type of test can be guite lengthy
and complex.  The instrictions for some of these tests,
‘however, allow the subtests to'be administered at different
times throughout the school day or over a period of several
days. The Durrell Analysis of Reading Difficulty (Durrell,
1955), and the Gates-McKillop Reading Tests (Gates and -
McKillop, 1962) are examples of irdividual diagnostic tests
* (Burns and Broman, 1975; Karlin, 1975; Leibert, 1971;

g



isolation which normally children hre not
required to do in their everyday work

Timed conditions on some tests do not allow

. for flexibility and the scores of some

children who work slowly but accurately are
likely to be n:eaningless. N

v
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Tinker, 1973; Zintz, 1977). .
Limitations of Standardized Reading Tests
A 5
Although there are advantages to the use of standar-
¢ dized reading tests, tHere are also a number of disadvan-
tages or Linitations associated with them. Teachar&yho
are planning to select a test for use in their classrooms .
should be aware of these limitations if they are to.select
the test that is most appmpnﬁeL for their particular
group of children.
’,' The following are some of the limitations of standar-
dized readin
}o 1In that a test is standardized, it may be
inappropriate (i.e., too difficult or too
. simple) £or use with certain groups or
B individuals. The group used to establish
norms may not be comparable, to the group
to be tested.
2. The kinds of reading that a test,requires do
» ; not cover all the types of reading that . -
children do in school or elsewhere. It is
- one thing to read and understand a-single -
paragraph on a test and another to comprehénd
N longer passages in a- test. "
Y . :
3. Some tests require children to read words in
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_provide for diffexentxation between worgd attack problems

‘maltiple meanings of words, o

. T
© 5. The group situation, combined-with the standar-
dized conditions may invalidate the test for
children who have difficulty working' under
' ‘those ycndinons. 2 3 L.

6. Tests at upper grafle levels tend to assime’

'S -ability at lower levels (Howards,” 1980;-
‘. Karlin, '1973; otto, 1973; Potter anq/nae,

1973). - A
s

Mltchell (1968), feeis that ng standardized test gan

cover’all the specific ob)ectives of “raailhg Anstenction:

It does not reveal theé extent to which students integrate

reading skills td solve an intellectual pfoblem. He also:

contends that word meaning of vocabulary séctions are<ef:en._

limited by inadequfite sampiing of word knowled@e o-r’mE

‘ and. word meaning problems and "4 mot make _provisTons inr‘

“Mhe major shortcommg of standardized reading tests

" is that the subteSts are too short: to_have hiqh E?liablllty.

or validity. Unless there are £ quent revisiqns of Stan-

dardized reading tests, the content becon\es oq{—dated

the tests cannot be aﬂapted to specyal n:urrem: needs, to”

local emphhsesv or to the particulg'%ts of study without

* lessening their validity (Farr, 1969;. Hitchell, 1968,_ Potter

and’Rae, 1973; Stranq, ‘1960)

. Selecting the niagguétic Instruments . "

“ihlso,
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tc ,all standardized reading tests.. Teachers should,, there-
fore, become familiar with a sét of criterla to a551st them

in the selection of tests.: As Smith and Barrett (1974)

ccgtend 1 3
... the most helpful information for ciassrcom
p teachers redarding reading achievement tests’
would seem to be not a strong bias for one or+
two. tests, but rather a criteria for, evalnatan
: tests (p. 17})% .

~ They also have found that the following six questions
have been ‘helpfyl "to, teachers .and administrators in ‘evalua-

ting @nd selecting readind tests. .
1. Are the students who were used to gather norma-
tive data similar to our 3tudents, and therefore,
T likely to provide helpful comparisons?

2. Are the reading passages on the test’ good
representations of the kind of reading
material students must learn to read?

3. Are fhe ‘tasks students must perform good
representations[6f what a good reader-does
when he is getting meaning from print?

4. Are the comprehensiun questions carefully

« constructed to measyre different levels of

' . thinking about significant aspects of the
. content .of the material?

S. What are the stremgths and weaknesses of -

- ‘ohe particular test with regard fo.the s
strengths and weaknesses of other available @
tests? 1

6, ‘Is reading raté always measured as rate of

comprehension? A rate.of reading score that
. does not take comprehension fhto considera-
v tion is meaningless (pp. 171-172)."

. o 34



¥ uation of a group's or _mdividual s reading behaviour .

35
‘The number. of reading tests that are available can be
qiite confusing for the teacher who is trying to select an
appropriate test for his/her particular gronp of ciiidren:
“There are a numbei of factors that must be taken into con-
sideration whén choosing a reading test, whether such a test

is informal or sftandardized.

A test cannot be chosen merely .on the basis of its "
title. The test should be examined and’the instiuctions
read carefully. a x}ﬁmg test, shoum be e\a\Ted on

its ability to contribute useful information tofthe eval-

(Glock, 1971; Hill, 1974).

.The following guidelines presented by Otto (1973)

"and Stranq and Lindquist (1960) can be helpful when

selecting a reading test:

1. The purpose for-testing should be defined. \

4 .2. Suitable tests should be located using Buros'
Mental Measurements Yearbooks, professibnal

extbooks, . handbooks, catalogues, recommenda- %

:mns nf\otzher teachers, etc. K : %

adegquacy’of theé manual, relevance of the
\;xurms provided, ‘and the appropriateness of .
Vthe content for local pupils.. . i
A test must be readuy and currently available
if it is to be used in quantity.




5. Thd test should be economical. Sch things as
initial cost of test booklets, whether the
I booklets are reusable, ease of scbring, and
K compatability with nachine scoring technigues
"\ must be considered.
6. Availability of alternate forms of the test is

required if the test is to be used in a test-
retest comparison.

once the teacher has decided on a test that he/she
feels would be a;;pr‘opriate, a specimen set should be
érdersd. This tést usually includds a copy of the test,
test hanual, and scoring key. The teacher should then
review the test and the test manual carefully and using

. the guidelines presented above, along with the questions
presented by Smith and Barrett (1974) determine whether
or not the test will give the required information about

his/her clgss' reading ability.

.o
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CHAPTER IIT \
METHOD AND PROCEDURE .

Introduction

The purpose of this thesis is the development of a
handbook which 1ists and describes a number of reading tests
that can be utilized by primary and elementary teachers to
help them diagnose the strengths and/or weakne@f their
students in reading. This chapter discusses the procedures
utilized in the selection of tests for inclusion in the hand-
book, along with a description-of the method used in the

organizing and describing the tests included.

This chapter is divided into three main sections.

(The first section deals with the sources of professional

information’'as found in the literature, on the usability
of specific diagnostic:jnstruments for ‘the &lassroom
teacher. The second section describes the procedures
used to sample the perceived needs of the teacher for’
those tests that are included in the handbpok, and the
tabulation and discussion of the data obtained from the
teacher questionnaire. The third section discusses the
organization of, the tests in the handbook. ' e

Guidelines used in the Selection of Testd
‘Professional theratu‘re

\ Much of the professional literature on reading and

o
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diagnosis discusses tests that can be used fof testing
reading schil et fod for diagnosing reading strengths
and/or wedknesses. - Sope writers, such as: Bond and Tinker
(1973), Dobbin (1974), Farr (1969), Farr and Anastasiow
(1969), Guszak (1978), Karlin (1975), Spache (1981), give
descriptions of a variety ofredding -tests and discuss
the aspects of reading beha_vi'our each test deals with -,
comprehension, vgcabulary, word recognition, spelling,
ete. Som\\of/g:e writers, along with Leibert (1971)

and others, actually give lists of these tests that can

be used £or diagnosing problems, dlong with brief ﬂes-

cr1ption5 of each test.

Wil ravisving thé professlonsl Libaratare oo testing
and dlagnosis in reading, the writer made lists of tests
that dre listed and/or recommended by spec&austs in reading.
’ All'tests vere checked in Buros' Mental Haasurenents Yenrbonks
for intended grude utlllzation, subtentl, strengths and weak-
nesses, and usability by the classroom teacher, prior to their

inclusion in the handbook.

The Teaghet Su‘r\ . &
2he feasher Suryey = _—
5 Since the handbook is.developed specificatly for the
of land and Labrador, the writer decided

that u was necessary to survey a sampling of the teacher
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population to determine the specific needs of the teachers

in the areas of testing and diagnosing in reading.

A questionnaire (Appendix A) was developed for the

>

1.

following purposes:

To determine whether published reading tests
are.being used” in the schools, the types of
tests being used, and the reasons fob using
them.

To determine who is administering these tests.

To determine what methods are being used for -
diagnosing reading strengths and weaknessés

in schools where published tests are not being
used. .

To determine whether teachers felt published
reading tests would be helpful for use in
their classrooms.

To determine what published reading tests are.
being used.in the schools.

To give teachers an opportunity to state their
opinions regarding testing in reading.

T8 get some idea of teachers' familiarity with
published reading tests. : -

”
For the purpose of thit thesis, The Direstory of

Newfoundland and Labradét Schools was obtained from the

Department of Educqgion.  This directory lists the schools

according to eaucational district and denomination, and

ives the address, name of school board, grades, phene,

nun\ber, name of principal, enrolment and nymber of teachers

for each school. Since this study is concerned with

ol

e
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obta)‘n'ir.\g ing‘mation from teachers in-grades one to si;;,'
only schools which included: at least those grades were con-—
sidered for the study. These schools were listed as they *
appeared in the directory. From this-list, every second (\/
school was selepted for inclusion in the survey, for*a total
of 201 schools. Each school was randomly assigned a number -
from one to' six. This number designated the grade level ofi

the classroom teacher who would receive the questionnaire in

.each s¢hool to ensure an equalsrepresentation of teachers Y.

from each of grade one to Six. B

Tabulation of Data

Jabuldtion of -Data
The‘ data obtained from the questiom:laires are organ-

ized in table form for easy referenc} (Appendix ‘B). The

" information is tabulated according to the order in which

the guestions appeared on the questionnaire. Each table

is numbered, and the heading describes the information

. reported”in the table. E . c *
/ , o LY

. iscussion ‘of Data P

/, o - .

The questionnaires were sent to the teachers in the

selected schools during the winter of 1981. Responses

were received from ninety-one teachers, 44% of whom were !
jexeza ! d

males and 56% were females.

The teaching experience of the respondents varied

i



-

w .

, Y
from less than one year to over twenty five years. Over

half (54.5%) had less than ten years experience, with the
» greatest concentration (35.8%) in the range of six ‘to ten

years (Table II).

The levels of teacher certification ranged from
level II to'level VII, with 71% having either level IV

or level ¥ (Table II1).

Nine teachers did-not state the number of reading
courses they had. ' Out of the remaining eighty two
respondents, the number of reading courses ranged from
ncne (9.8%) to over four (9.83). Five respondents had
only one reading course, 26 had two réading courses, 21
had three, and J4 had four (Table V). Most of those
who had no reading courses had done thé conjoint degrees
Bachelor of Arts and Bachelor of Education which deal with
high school methods of teaching. .,

Forty fo\'xr of the respondents had at least one course
in tests and measuremerts ‘(Table V).  In contrast to this '

number, however, only nine of these claimed théy were

familiar with Buros' Mental Measurements Yearbooks ]

(Table VI). Three did not respond to the question.

Published reading tests were used in 70 of the schools

] surveyed' (Tdble VII). Forty seven schools used standardized
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reading tests, 25 used informal reading inventories and 45
‘ .
used Basal Reader tests. Some schools used a combination of

all three types of fests (Table VIII).

There' were a variety of responses explaining the splec—‘
ific reason for the administration of these tests. The most
common reasons given were the determining of reading levels -
in the classroom (57) and the diagnosing of readipg problems

for remediation in the ¢1ass¥om (49) (Table IX).

‘ ) In 53 of the schools the tests were administered as
the need arose.. Twenty one administered them at the begin-  +
ning of e| year, 20 at the end of the year, and 9 at the

completion Of a given reader (Table X).

The classroom teacher.was'involved in adninistering
the tests in 59 schools (Table XI).' A.realing specialist
or‘consultant was involved in testing in 26 schools. Other
people involved in adninistering the tests included the
principal '(11), a guidance caunsellcr (4), and a remedial .
teacher (2). . o ¥

=P - ;

Twenty -four different reading tests were specified
as being used. The most widely used test was the Gates- ' .

' MacGinite Reading Tests (30), followed closely by the
NelSon Language Development Reading Test (28). Tests such
as the Durrell.Analysis of Reading Difficulty and the’ )
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Woodcock’ Mastery -Tests were used-in only one or two of the
schools (Tgble. XIT). E
»

Tables XITI-XV describe the data tabulated from res-

pondents in schools where published reading tes

not

utilized. Twenty one sch8bls fell into this cateqox}.\\

_The most common methods used by these.schools for-
detemining z_‘eading problems or for drouping were teacher-

& v, ' 2
made tests (15), and observation (15). In five schools

formal tests were administered by a‘Consultant from the

school board. E LI

Organization of the Handbook
The reading tests includ&d' in the handbook (Appendix
C) are listed in alphabetical order under the following

headings: Reading Readiness Tests, Reading Inventories,

: ] )
* Individual.Diagnostic Reading Tests, Group Survey Tests,

oral Rea'ding Tests, Group Diagnostic.Reading Tests, )
Individual Achievement Tests and Tests of Word Analysis
and Phonics Skills. A table of contents and an indek
are included té facilitate reference to the required

tests.



CHAPTER IV

CONCLUSIONS AND RECOMMENDATIONS

This thesis has described the ‘developEnenc of a hand-
book of reading, tests intended specifically for primary and
elementary teachers (K to §) of Newfouhdland: afd Labrador. .
The handbook is not intended to be all‘inclusive, and some
of the'tests included are not for use by all classroom '
feachers. For example, tests of reading readiness would
be -used by teachers in kinder;arten and grade one. Some
tés’ts are for use in primary grades (K to 3); and others
for use in elementary grades (4 to 6). Somedof the Tests
included }‘nay require the teacher to have had same experience
in ,aéministexing tests before administering these particular
tests. This is noted,‘ in the Comments Section in t\he hapd-

book. .\
\

' The questionnaire, which was sent to teachers through-
out the province as part,of a needs assessment survey, showed
that ore than one third'of the teachers surveyed weére not
involved in formal testing in reading. These teachers relied
exclusively on informal measures in determining reading

strengfhs and weaknesses of children in their classrooms.

{

~Teachers who used ‘formal testing instruments relied -

mostly on group survey tests, such as thé’Gates-McGinite



. . ' 45

Reading Tests, as opposed to diagnostic reading tests, such
Reading fests v

as, the Stanford Diagnostic Reading Test, listed by six
teachers, and the Dufrell Analysis of Reading Difficulty

|named by one teacher. 2

The handbook developed as part of-this thesis was an
attempt to present teachers-with an opportunity to become
aware of a selected variety of reading tests that are avail—
able f£rom publishing companies. Included are }nd‘ividu;l and
group diagnostic tests, informal reading inventories, oral
reading tests, reading readiness tests, qr‘ou'p and‘ indiwvidual

achievement tests and word analysis/phonics testst

These tests have been selected from a variety of /
sources, such as (1) the teacher questionnaire; (2) the
professional literature; (3) the Reading Clinic, Department
of Curriculum and Instruction, Memorial University of .
Newfoundland; (4) the Roman Catholic School Board for s‘tl

John's, and (5) Buros' Mental Measurements Yearbooks, which

was used to determine the strengths and weaknesses of the
tests as promulgated by the reviewers. 'These strengths and
weaknesses are included in the Comments section of each test

in the handbook.
A
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concLusIoNs l

At the completion of this thesis, the writer vas able

to make several conclusionsiwith regard to the use of pub-

/ €
lished reading tests for diagnosing ‘reading strengths gnd \
weaknesses of students in our schools’. Some of these clon-
clusions are as followsi :
1. It appears that axtpough teachers, sonte tings se
‘published reading tests, they do not -do 5o .in an organi zed

or systemtic manner. The o Dy ewat rariy teachéxs

are not fani liar with reading tests that will test a' widé '

variety of reading ‘'skills. The mst comonly used test ,
according to the Survey, was a grnup survey test (the Gates—
MacGini e Reading Test), which gives grale—equivalent scores

in Comprehension and Vocabulary .

Only two diagnostic tests were used. Sixsteachers \‘
L -

said they administered the itanforﬂ Diagnostic Reading Test \

and one teacher »Administered the Durrell Analysis of Reading

]

Difficulty. One teacher. mentiorled a reading readiness test
but did not specify, the nams;” Nin/teachers fncluded
intelligence tests despite the Fact that the questiomaire

was specifically concerned with reading tests.

3 . .
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Eight of the tedchers who responded to the-

‘quedtionnaire did not have Xy pmfis_smnal' courses.in
reading. These vere either teachers who had completed .
the conSoint dégree program j(Bachelor of Arts dnd Bachelar
of @ucation) , which deals with “high school methods; or who

. F ~
-had only second br third grade certification

" ‘Without some.,professional traininq in' the teachxng of

Ty reading,, the . teachers age ohviously lacking much of the -

‘theoretical backgzound regarding, the diagnosis of reading
strengths and -weaknesses, .and the remediatlon of reaﬁ’ing -
problems of tiweir ‘studentS\.A‘thouqh the reading manuals
of most reyding programs are fairly extensive and prnvide
infcmat::mr( on dlaghasts and remediation of reading ,pmblems,
the teachers still need a so}id background in,the theoretital *
and practical aspects of reading igstruction. Teac}aeré
should know what children read, why they read, how they

read, how well they read and vhat difficulties they are

having, ¢ : . J ;

3. 4nly sbout one-half of the teactiers surveyed had .

a couwse in‘te’ts.and measuremehts, and ons,y nire of these «

teachers were familiar with Buros ' Mental Meas\lrements Yea:
books. Many teachers are obviously lacking information

and tie

regardindy the technicalities of test developmen

i . . < o
meaniny of the terminolosy’ involgfed with testing, }uch as
i P

Fex
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stanines and percentiles. ° ) 7

.4 ifhe number of reading.tests that are available
‘can be overwhelming for the inexperienced classroom teacher
who 1s trying to select a reading test to be used with s/

. hez par:icular group of students. Therefore, it’ 15 éssential
that teachers haVE access to an instrument, such as the

. ¢ handbook déveloped as’ part of this thesis, to assist them

in selecting the appropriate tests. Since ore ‘test. may ‘not

give .sufficient Lnformation, the teacher: may have to -select -

.
several tests to obtain. a fairly accurate dxaqnosis.

Ot. (1973) -and Strang and Lindquist (1950) cite six -

guidelines wmc'h shoul\a ‘be’

ollowed vhes selecting a reading
. test: . . 3 .

. -, (3)  The purpose for tgsting should be defingd:\l
o8

(b) itable’ tests sfould be located usingsBur
lental Measuremerts Yearbooks, proggssional
textbooks. handbooks, catalogues, 'récommenda-
tions of other. teachers, etc. oy 2

(c) e tests should'be evalua’tea in terms of =
. their validity, reliability, econony, ease
of administration, adequacy of the’maneal,
relévance of the noyms provided, and the. - . :
% appropriateness of the content for local

_pupils;

™ _(dl' A«:est must 'be readily . available A€ it i to

be used in quantity; .

.Jel. The test should be eccnon\ical. Such, things
as lniual cost Of test bocklets, whether the

- — »

J

i




bouklets are reusable, ease of scoring and

compatability with maghgme scoring techniques

. must, be considered;

+ (£) Availability of alternate forms of the ?t
is required if the test is to be used i

testretest comparison.

RECOMMENDATIONS .

Bhe writer proposes a number of recommendations
relating to the teacher use of published reading tests,

and to the handbook .itself.

‘1. The results of the tgacher questionnaire showed
that sy ‘clanstcen Eenchsts Arsifot Using Lublished resding'
tests as might be expected. It 'is, therefore, recommended
that teachers be encouraged to use these formal instruments
more in correlation with their reading instruction. This N B
enicouggement should come £fom the university, the school
boards, and the school administratoré. The unive&slty
should offer compulsory courses in ot and measurements,
spec‘ifically relatini; to reading, or :éadiﬂg courses with
emphasis on testing'in reading as parf of ‘its undergraduate

and graduate teacher t¥aining programs. Familiarity with

Buros' Mental Mea r should be a key factor p
in these’courses. ‘ "y f .
The school boards should offer -in-service tr;ininq

or workshops on testing for the élasstoom teacher. The‘s’er

sessions could provide familiarization with Burod' Mental .

e S 2,
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. -
Measurements Yearbooks, information on the principles of

diagnosis, diagnostic procedures, procedures for selecting

_suitable reading tests, and a description of -the various

types of reading tests, such as achievement and diagnostic
tests. Chapters 2 and 3 of thig thesis and the handbbok
could Be ¥sed by the conductor of the workshops to obtain

background material.

The school boards should also assist the schools in
establishing a school testirg policy. 'The school adminis~
trators havf the responsibility of ensuring that money is

budqeted £hr purchasing tests and assisting the teachers in

_carrying out a\testlng program in accordance with the school

testing poNcy: ¥

)
2. Eight of the teachers surveyed did not have any

professional courses in reading. Most of these teachers had

studied high school methods as part of their undérgraduate
degree program. It should.be: the responsipility of the
school boards to insist that teachers hired to teach in
the primary and elemeéntary grades are qualified to teach

reading. N
.
According fo Smith (1969) and Strang and Lindquist

(1960), teachers ca}\ reduce the incidence of reading fail-

ure by being aware of children's abili: in and attitude
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towards reading, and by understanding the specific diffi-

culties faced by children learning to read. Good rei:\g

instruction depends on the ability of the teacher to, dlaqnose
the child's strengths and weaknesses in reading and to teach

him/her on his/her appropriate instructional reading level.

3. since the handbook represents only a modest
attempt to present information on a limited n[z_n|ba; of
availdble reading tests, teachers are encouraged to continue
to add information on other tests that they arf aware of and
l[liqht find useful in tl‘;eir cléssroom. This information can

be obtained from schoal%oard reading consultants, univer-

" sity courses, reading workshops, publishers' catalogues, and

other teachers.

4. The handbook should be updated annually to include
P %
new tests and revised ‘editions of previously published tests.
. :
This-is important since tests can quickly become outdated,

and new editions are continuously being published.

5. Although the handbook describes the tests,
teachers should attem{:t‘to view.each test before ordering
a set to be administered to the whole class or instruction-
al group. Many publishing Gompanies which produce these
tests have specimen sets avanablé for a reasonable price.
The specimen set includes a copy of the test, along with
the manual and any nther pextinent infotmation required Eor

administering the test.

¢
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When the specimen test has been nbtafned,Ar_he teacher
should use the guidelines set{down by Otto (1973) and St.za'nq
and Lindquist (1960}, as well‘as those listed by Smith and
Barrett (1974) kin Chapter 2 of this thesis, to determine
whether the test is suitable for usswith a specific group

of students.

6. Testing and diagnosis of reading strengths and
weaknesses can: agggn be' a complicated process for the
inexperilenced teacher’.‘ Howéver, if the recommendations |
discussed in this chapter are carried out, teachers should

be equipped to do.a much Retter job of diagpostic teaching.
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"\ /‘/ , . ‘TEACHER QUESTIONNAIRE !
. . LG
D~ Section 1 \ “ o Lt
7 . .

Name of school . - ;

Grade taught Grades in school- , . . ,L

Years of teaching experience, Sex . o

Educatiqn certificate

l‘{umber' of courses in reading 3 . S ,

Do you have a course in Tests and Measurement?

Are you familiar with Buros' Mental Measurement.Yearbook?

Are published tests used in your: school? . (1f ¥ES,

S . .

answer’ Section 2. If NO, answer Section 3).
v T T % .
Section 2 . . . . C " §
1. are the ‘published ‘tests usealin your 'school =" § j
Standardias Tealing Lestaw | . S \} w il =
informal reading in;rentori‘eg? Lo oo L
A B;sall reader tests? ‘- .
5 Other? Specify _ - a
PP £ & . . R '
2.. Why are ,theée'tests qiv.en?’ . : : - "y
grade plaéamen(: g Yo% 2 : 7 a7 o
.+ placemént in z;xa_ediér;eading class® | gEs l
% placement in special éducation class ) i . N %
: T " e



- v y .

to detennine readinq J‘evels An the classroom

to diagnose- reading ptoblems £61 rengaiation

La w & ) G in the classzocm 3
. other.- .Specify e N
I ., 2 N % )
v . 3. wWhen are the tests adninistered? .
o T . ‘at the beginninq of the year <R
“ 2R at the end of Ahe-year * B . =7 ’
Sl ‘ ‘" ; 7% y TR < ’
Ly : as{‘the nee] arisews_ . 4 ] ‘
oth‘e_ﬁ ¥ vy ¥
Y.t 4. Who admini iters .the tests? G Syt FE
Ve B . élassxson teacher ) LA :
) P rimipal o -
N . P N
- & reading specialist or consultant
) . o other. -\Specify ) 2 .
i % * = .
v : s 3
- T S — %= b2
) Specify name(s) .of test(s) used. S v

Section 3 R "

1) what mathads a:e used for placing studen};s in. :?ad'i'a; :
or special educaﬂon Glasses’ or*for groupi\q in’ the
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classroom? N £
/ “teacher-made tests T
B obsevation &
trial and error-s,
-] - Y

¥ cr:the-\z- Spec'ify

T

2. Are you familiar'with any published tests that could

. be used*in your school or classrgom? ~

" & 2
Yes . r
: B f
No % ¥ L -0 : 9 e
3. If the answer to #2 is YES, specify names of tests ¢

P

7

47 Do you feel that published reading tests, either - : .

' Standardized or informal, could be beneficial to
e e
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TABLE 1

SEX DISTRIBUTION OF RESPONDENTS

Possible responses Number Percentage
Male : 0 /) aa
. : PR
Female 51 ! 36
. .
. /f TABLE I .
TABLE IT
2 YEARS OF TEACHING EXPERIENCE
v T
Possible Responses Number Percentage,
0-5 13 21
-6 - 10 33 . 36
11- 18 ‘17 19
16 - 20 10 Py !
21-25 oo 7y ) 8
over 25 4y 5
n e - 1 1
0 )
' -
1 " 1
r E
- %
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LEVELS OF TEACHER CERTIFICATION

TABLE 111

P
66

Possible Responses Number Percentage
-
Level I 0 0
Level II 4 5 »
Level III 10 11
Level IV ’ 37 41
Leyel v 28 30
Level VI 1 12
Level VII 1 1
. ‘- TABLE IV

NUMBER OF COURSES IN READING ' 4

Possible

- F of
0 N 8

1 F 5 .
2 26

> [
3 ' 21
4 ’ 14
.\ Over 4 ) 8

¥ . .

Nq response 9
91

Total
N
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i TABLE v LY
RESPONSE _TO QUESTION:
DO _YOU HAVE A COURSE IN TESTS AND MEASUREMENTS
o
Possible ) F of
’ Yes V4 44 . A
No - ©43 '
‘ No response 2 Ca 3
7 s B T
Total ¢ . 91 '
/ M
TABLE VI s
7. ® ’

RESPONSE *O QUESTION:
ARE _YOU FAMILIAR WITH'BUROS'MENTAL MEASUREMENTS YEARBOOKS?

Possible Responses . Frequency of Response
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TABLE .VIT .
S RESPONSE TO QUESTIQN: .
. ARE PUBLISHED READING TESTS USED IN YOUR SCHOOL?
. s _ : -
. Py 7N
v Possible Responses Frequency of Response
Yes 70 ..
“ . i 2 .
\ ® v 2L
. . o &
Total 91
. . ~ @
' TABLE VIII .
¥ 3 L. RESPONSE TO QUESTION:

7 WHAT PUBLISHED 'TESTS ARE USED IN YOUR SCHOOL? +

~Possible Res . F hey of
A A
Standardized Reading. Tests' 47
Informal Readini Inventories . 25 N
) Basal Reader. Tests 45
TN o 3
. X
\
v - ’” * o
v . '
A




TABLE IX

RESPONSE TO— QUESTIO

WHY ARE THESE TESTS GIVEN"

' Possible F

of

Grade Placement

. -\
Placement’ in Remedial’ Reading,Class

- Placement in Special Education

To Determine Reading Levels in
the Classroom

To Diagnose Reading Problems for
Remediation in:the Classroom

No response .

‘22

22

18

'ABLE X

RESPONSE TO QUESTION T

WHEN ARE THE TESTS ADMINISTERED?

of

Possible

Beginning of the Yéar
‘End Of 'the Year.’
As the Need Arises

Completion of Given Reader

21

20

53
9+
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(9 : TABLE XI, ™~
RESPONSE TO QUESTION: : .
WHO ADMINISTERS THE TESTS?
Possible i F of i
x Classroom Teacher 59 '
« Principal 1T
* Reading Specialist or consustadt 26
Guidance Counsellar 4
Remedial Teacher ; 2
7 E =
) T - TABLE XII Lo ’ “
S|l -

RESPONSE TO QUESTION: Wy O | . N
SPECIFY NAMES OF TESTS USBD o T
Zx

?
.Possible. Responses Frequency
= of Response .

0y

GatesyMacGinite Reading Tess 30 =
Nelson Language Development-Reading Test 28

Canadian Test of Basic Skills - 12 %
Stanford Diagnostic Reading Test ~6

Ginn Reading Series Test
Slossom Oral Reading Test ; .

Peabody Picture Vocabulary Test

Stanford Achievement Tests -

Wide Range Achievement Tést (WRAT)

Canadian Standards Test [
Stanford-Binet.Diagnostic

Metropolitan Achievement

Informal Reading Assessment (Gerrard & Beard) _
Otis-Lennon

OISE Achievement Tests

Durrell Analysis of Readingtﬁficulty

FreEooNRN N Waao

Basic Achievement Tests
Oral Reading Facility
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.

TABLE XII (CONT'D.)

Possible Responses i Frequency of
Response
. v -

Primary Mental Abilities

Dolch Basic Sight Word {Test

dnformal Achievement

Reading Readiness (Did not specify name)

Open Highways Reading Series Test /

1

1

1

1 P
__ __Woodcock-Mastery—TFests———— 1, 1 . v

1

7 ™y

. & L TABLE

RESPONSE' TO QUESTION:
WHAT M.E’I'HODS ARE USED FOR PLACING STUDENTS IN REMEDIAL OR ¢
SPECIAL EDUCATION CLASSES OR FOR GROUPING IN THE CLASSROOM?

& £ N v
Possible F of Re *
Teacher-made Tests . 15" A =
~ :
Observation i 15 - -
Trial and Errox ¢ gk .
Testing by School Board vs5 .
S 4 ~
No response = . " .
& .
3 . | . &



TABLE XIV .
P
RESPONSE TO QUESTION:
ARE YOU FAMILIAR WITH ANY PUBLISHED READING TESTS THAT
COULD BE USED IN YOUR SCHOOL OR CLASSROOM? «

v
-

Possible Responses: Frequency of Response

Total - -

v TABLE XV S

RESPONSE TO QUESTION
IF_THE ANSWER TO #2 IS YES, SPECIFY NAME(S) OF TEST(S)

Possible

Nelson Reading Test :
Ginn

Stanford-Binet i

S ™)

AL
.Gates-MatGinite

nford Diagnostic . .
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% . INTRODUCTION . -
’ S

Diagnosis of reading strengths and weaknesses is an
L . . intégral and essential part'of reading instriction. Often,

the diagnosis#fs infornally done through observation of a

' : child's everyday wo:k(and through teacher-nade t’ests. -

Somecimes, hcwever, this approach dges not give enouqh
i e ror adequate information, . and the: teach T will need o
3, initiate a mor; systematic approach through the use o£
yiaublished :eading tests. i
The results of a suxﬁy of .classroom teachersy
: ' conducted Quring the winter, 1981, shoved thalf many
teachers are no famk‘liax with realiing tests that are
’ 2 ) ’alilable t& help‘them in the reading diggnosis of theiz

dents.  The’ purpose of this handbook is t:n give some

basic ?onﬂatian ona varxety of z‘eadinq ‘tests that cam
% pe obtdined £rom publishinq ana testing companie,s For ;
' each tedt, the intended grade utilization, time’ zequired e~

for administration; forms, ‘if applicable, a brief descl’ip-\ ‘

. tion of the test, along with coniments on the strengths

and weuknessgs ‘according Fc.Buros' Mental Measurements
i ' k] ‘}eargooks‘and/or professional literature: ' "
. ot 'The'nu_x{zber of tests included in the handbook is - /

s not to be inté:p;ateﬂ as all-inclusdve:. Attempts wbre - -




on revfsed tests.

¥ . K 77

nade, howeer,. to diclude those tests utilized in'the schools,
as determined by .the teacher surv’ey. Other tests were selec-
ted on the basis of their recomendation by reading. special~
ists as ga'thered from professlcna]: literature, and also ons
the basis of thelr usabili.ty by the classmom teachex:. l,

Furthe{ iniorn\ation can be obtained hy»referring to the

“

ate ref ing each test in the handbook.
Teachers are encouraged to continual;\/

check catalkgues from

‘testing companiés to update the handbook, and keep fnformed

-

AMthough the tests in the handbook are divided accor- -
' s
ding to specific aﬂrzas Of difficulty they diagnose, teachers
should be éware that learning tolfead is a holistic process

and is not mefely a process of'} dearning a hierarchy of Anai-

vidual skills. A low score on fiord analysis or phonicamtests,

£6r example, does not mean tha the reading program should
adfl solely wj.th' the correct 4n D%problems in these areas.
These Bkills should be taught in the context’ af a total

:eading program. Lo 4 - ¢

/

o 1t is hbped At the- hapdbook will provide' teachers
with useful information, ythat it may create an awareness of

e many reading tests avai].abla, and that" it may indircctly
:Xourage the use nf hhese instr ts w@never more 1nforma—

/needed to cax‘ry‘ out diagnostir:any-orientad :eading Iy

tiol 15




SECTION I ' /

, GROUP DIAGNOSTIC READING TESTS
Diagnostic Reading Tes pil Progress Series,  \
Oliver F. Anderhal R. Stephen Gawkowski, and
Ruth Colestock, Illinois:/ Scholastic Testing Service
Inc., 1970. - > ’

Gradeé: Primary One (1.9 to 2.1); Pzimary Two (2.2 to 3.0);

Elementaryf (4.0 to 6.0); Advanced (7 0. to 8.0).

About 50 minutes

Fornm: A and B for each levél g

Descr. Etion-’ Primary Level One gives nine scores: Vocabulary

(word recognition, word to context relations, words in use,

total), rate of reading for meaning, comprehension.(recalling
on, locating i reading for descriptidns,

total) Primary Level Two .provides ten scores: Vocabulary

(words in use, wbrd meaning, total), rate of reading for

meaning, cémprehensipn (same as for Level One plusbfollowing

directions, reading for meaning). Elementary Level gives 13

Time:

\sources, us £ index,suse of table of contents, total), -
rate of rea g for meaning, comprehension (same as.for
Primary Level 'One plus word meaning, reading for neani
and reading for directions or procedures).

".scores: kn;:adqe and use of sources (functions, best
o:

Comments: ‘Although this test does not fully serve the
Tequirements as a diagnostic tool, it is valuable as a
survey instrument. When the comprehension and vocabplary
sources are combined, the value of the test can be greatly
increased as a gross measure of reading abilities. The
pictures, in ‘the test are dated, and.the format needs to be
improyed. There is some doubt as to the value of timed
comprehension and vocabulary, and the overbalance of fagtual
questions can be easily answered by referring to ‘the
_passages. 'THe test should be used with caution-and an_
awareness of its limitations. ' (Buros 7:718). e

¥ i
New Develogm nt Reading Tests lznd ed ;
y L. Bond, Bruce Balow an Cyr 1 J. uoyt.

Chicago: Lyons ; and Carnhan, 1968

Grades: Lower Primary. (10 to 5),,6»0: Primary (2.5 to
.0); Intermediate (4.0 to 6. 0) .

Time: About 50 mjynutes i

Ul and Ll and L2, rnd B tup'c ively.
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Description: Each of the primary tests gives four,scores:
word recpgnition, -comprehending significant ideas, compre-
hending specific instructions, and an average grade score.
The iptermediate test gives five basis scores:y(l) vocabu-
lary; (2) reading for information; (3) realling for relation-

. ships;- (4)

reading for interpretation; and (5) reading for

appreciation. It also gives three combifation scores —
lireral comprehension ‘(reading for . nformation and reading

1n<,‘,erpr&tatian and reading for appreciation), and ‘general

a for relationships), greative camp:aheneion (reading for

comprehension' (a comlplnation of all the other subtests,

exdept vocabulary):

Ay Comments :

analyzing the reading abilities of particular scudents\—\

~

This test is recommended for cautious usé in,

in the primary ard elementary grades. It measures a
number of important components ofsgomprehension,. Reading
material and item structure are goodwith a few exceptions.
The normative data available for the prim x:y test is

inadequate.

Education, |

Patricia Tracey.

drades: One to-Four

(Buros 7:697) .

Toronto:
1971. N 5

Time 90 minutes in three sessions » o -

\__\ PesmRipticn:. This test has three subtests: (1) Words in
Use; (2) Muuxiple Word Meanings; and (3) Comprehension.
In Words in Use, the student must use context .clues to

select the
subtest ‘is

word to complete the sentence. The Comprehension
divided into two parts. In Part A, the student

is reguired to read the passage and select the best answer

to the ques

\\: group of
1low for a pre-testing and post-testi

‘Comments

the raw so
X the more £

tion. " In Part B, 'a story is formed by arranging
sentences in correct ordery

.The OISE tests have a reported reliability of. .97

-and a validity of .75. Tables are providéd to translate

es into stanines and percentiles as opposed to
iliar ages or grade eqguivalents. The adminis-

| tration time is greater than that of the other avaj.lable
. tests. (Buros 8:736). "

\»’

alternate forms

¥
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The reliability provided for this test has
~Tittle 'or no value:

Primary Reading, Profiles LS
_y—ﬂ‘—cr“, James B.{Stroud, Albert N. Hieronymous, and Paul - .

. McKee. Boston:' Houghton Mifflin, 1968.
Grades: One to Three' .
Time: 95 to 100 minutes
Description: This|test gives scores in rea ing aptitude,
auditory association, word recognition, word attack, and
reading comprehension. It also gives an overall score.
The auditory association test is divided into two parts.
*In Part A, the student marks pictures whose names: begin
with the same beginding sound as the first picture in the
--réw. In Part B, the student is required to associate the
shitial sound of a word and the letter or letters that
stand for that sound. In word recognition, the student *
isureq\hredf to mark the word (out-of four words) pronounced
by, the teacher. The word attack Subtest involves using
context and agditory clues to determine a word. Reading
compréhension is also divided into two parts: Part A "
involves answering qudstions about a picture, and Part B
involves answering 'questions about a story the student
reads silently. The test is designed to measlire progress
at the end of one year of instruction.

Comments:

No data is.presented to show the
relationship of this test to others. The strong ppints

of the test -are its Built in readiness test to be admin-
istered prioy to-beginning the:following year's instruction,
the individual profile chart, and the cleverly designed
auditory association test. . Technical information is

J(Buros 5:665) .

clearly presented in the manual.

silent Reading Diagnostic

G.

ts (2nd
L. Bond, B. Balow; and C.J. Hoyt X
Meredi\‘:h Ccrporation, 1970.

»
California:

gades- Two to Six ¢ e
Time: .90 minutes in three test periods- .
Description: This test is composed of eigh \subtests to

evaluate areas of word. recognition: - (1). Words in

Isolation is' comprised of 54 items in which the child

_ word that logically completes a sentence;

selects. a word to best describe a picture: (2) Words
in Conttext.has 30 items in which the child selects a

i (3) Visual
= :tructural Analysis utilizes 30 affixed words

. . - :
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- phonetic analysis. It gives a score for each lus a

1 ~

. \ o
containing the most common prefixes|and suffixes, to assess
knowledge of word structure; (4) Syllabication measures
ability to separate words into syllables; (5) Word,
Synthesis measures the ability to blend words .togethe:
both visually and phonetically; (6) In Beginning Sounds
the child selects the letters-that represent the soun
heard at the beginy.ng of the word read by the teacher;
There are 30 items, most of whi¢h test common blends. and
‘diagraphs; (7) Ending Sounds (same format as test 6); and
(8) Vowel and Consonant Sounds = the child selects the. -+,

,-letter that represents the initial s~ound in the wcrd pro- (

nounced by the teacher.

Comments: * The manual for.this test is clearly written and’ f

- provides tables for converting each subtest score to grade
equivalents’ stanines, and percentile ratings., The test

provides certain information about word recognition and

analysis in silent reading, but may not aid the teacher ‘in e
the analysis of ‘specific needs as claimed by the authors.

No validity.data is available. (Buros 7:722). B

Stanford Diagnostic Reading Test” (2nd. ed.)

Bjorn Karlsen, Richard Madden,’and Eric F. Gardner.
New -York: Harcourt Brace Jovanovich Inc., 1976.

Grades: Red (1.5 to 3.5); Gréen”(2.5 to 5.5); Brown (4.5
%0 9.5). E s

Time Varies With each level.
Forms: A and §
Description: The red level tests woxd reading, compre-
hension auditory vocabulary, auditory discrimjnation,

total score for word reading and comprehension. The . = ! N
. green level tests auditory vocabulary, auditory’ discrig

ination, phonetic analysis, structural analysis, and o

comprehension (literal,”inferential, and total). The '
brown level has seven scores - audicory(vocabulary

compr on (literal, i al, and-total), phonetic
analysis, structural analysis and reading rate. Scores

are reported in sfanines,. percentfles and grade equivalents.

Comments: Buros has high praise for this test. This

edition varies from the- first.edition which only had two
levels. It provides information that should prove useful
to teachers who do not have any special training. .in diag-
nosis and remediation. The manual, is clear, concise, and




contains
the test i

. . ’ oo82

1 the nectessary information. A limitation of

that it is not deslqned for sevetely disabled .
readers. (Buros 8:777).
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SECTION II

GRQUP' SURVEY TESTS

Canadian Achievement Tests:» Reading

“Canadian Test Centre, .Toronto: McGraw-Hill Ryerson ~

. Limited,.1982. i
Grades: * Level 12, (1.6 to 2.9); Level 13 .(2.6 to 3.9);
Tevel 14.(3.6 to.4,9); Level 15 (4.6 to 5.9); Level 16
(5.6 to 6.9); Level 17 (6.6 to 7.9). .
Time:  About 79 minutes for Levels I3 and 13; 56.minutes.
For all other:levels.

- Forms:

g . . ¢
Description: The reading section of this fest is part of a

battery of tests which include reading, spelling, language,
and mathema In addition, a reference skills test is.
include n L §.14 to 19.' In Levels 12 and 13
‘reading” is broken into four basic skills: Phonic Analysis;
Structyr lysi$; Reading Vocabulary and Reading Cnmpre-—
hension. Alllether levels intlude Reading Vocabplafy and
Reading Compréhensiop. 'The test can be hand-scored or
~-computer scordd. The Can Scan Scorirg Service provides a
. number-of reporting forms which can be beneficial to the
tudent's Test Record provides a complete
4 student's test performance. The Class Recor
Sheeff lists the :Ts for the'students in the class. * The

e

Obje¢tives Competerfcy Sheet contaims a list of students and
. cate ory objectives accompanied‘by an indication of ‘level
of pe rmance proficieént,. competent, or low. " Seven
scores G xk_gxétained. raw score, scale score, grade
equivalent, national’percentile, national stani. local
percentile, and local stanine. b =

Comments:-'This 15 a new test, and the writer Wis unable to
Find any reviews of it. However, because it is Canadian,
and appears. to- be well-develdped, it is included here to’
make teachers aware that it is .available and-to allow,them
< to obtain more infarmation to determins if it suits their
needs. i % " e \
Sr G - o
Gates-MacGinite Readin Tests (Canadian Edition) o
thur I. Gates and Walter H. MacGinite, Don Millss
Ontario: .'.l‘homas NeJ:son dria sans, 1979. o

Grades: Level A (1.0 to 1. o Level B (G:ada
(Gxaae 3)1 T.«avel,p (4 0 to 6.9),

A




Time About 55 minutes
Forms: One and Two
t o Description: ‘The Canadian Edition of this test is similar
to the new edition of*its American counterpart, on which it
. is based. - During the autumn of 1978, the tests were
3 . stdhdardized' on approximately 50,000 students-from all
.- across Canada, and centain Canadian content. Subtests
v for all levels include Vocabulary and Comprehension and a
§ total reading score can be obtained. - A test designéd for
a given' grade is usually suitgble for the beginning of the
! . following grade, especially if the group is average or-
o below, Grade equivalents, . stanines and" percentiles can'
be obtained.

Comment: One of the major revisions of this test 15 the
addition of a wide range of reading skills in the first-
- grade test. .This edition also includes a newly designed.
scoring key to.enable the teacher to score the.answer
. booklets -more quickly. The publisher also provides a
. .. machine-scored profile sheet, which not only reports the
5 date, but also include$ a brief diagnostic evaluation of )

the student. (Cheek'and Cheek, 1981; Nelson's Measure-
>ment and Guldance Catalogue, 1931) .

Metropolifan Achievement Tésts. Readin

. 1ter N. Durost, Harold H. Bixler, J. Wayne Wright-

o stone, George’ A.:Prescott, ‘and Irving H. Balow, New York,
Psychological, Corporation; 1973.

Grades: Primary Level Two (2.5 to 3.4); Elementary Level
to 4.9); Intermediate Level (5.0 to 6.9)

About 50 minutes G i .

: ‘F. G and H

R Description: ; This ces{:, part of a baf}ery of tésts, gives [

“ ¢ three scores at each level: ' word knowledge, reading and a

-t 11 score. The word knowledge subtest measures vocabulary

" " al word recognition. . The reading subtest: measux;es sentence

a .~ .'meaning and paragraph meaning at the primary leével, 3 L~
5 paragraph meaning at the elementary level and paragraph
. . plus larger selection fon at the 4 n
levels. All items are multiple choice. .

° Comments: s are available for 'obtaining grade* equivalv—
ents; percentiles and ‘stanines. . There is a separate teacher's
“"handbook for each level and a battery teéchnical manbal is
avallahle. Although some’ of tha comprehenslon items ‘gan be-




o

85

answered without reading the passages, the tests are con-
sidered ‘good for obtaining a rough indication of broad areas
of strengths gnd weaknesses in readiny (Buros 8:732).

Nelson Reading Skllls Test (Revisds)
Gerald S. Hanna, Leo M. Schell, and Robert L., Schrexner.

Scarborough, Ontario: . Nelson Canada Ltd., 1980.

Level A (3.0 to 5.0); Level B (5,0 to 9.0) '

33 minutes |

Three and Four {

Description: This is a hewly-normed survey of achleveme;lt

and diagnosis of basic reading gkills. Three levels in a -

_single booklet: permit group-administered individualized

testing. Word Meaning (Vocabulary) test contains three
types of items: words in. isolation, word$ in phrases and -
words in sentences. The Reading Comprehension*Test measures
literal, translational and hil hert‘ order tasks. Optional,
Word Parts test for grades three and four permit diagnosis
of students' specific needs in the decoding skills of sound -
symbol . correspondence; root words, and syllabication.
Optional Reading Rate for grades £ive to nine is also
lndicated.

.
Comments: The ‘information:on this test was found’ i Ehé
Measurement and Guidance Catalogue from Nelson. -Any
teachers who feel this test may suit their needs should
order a copy of the test and. study it carefully before
using it with their class and attempt bo ﬂnd. a professional

review of the test. e e

Stanford Achievement Test: Reading (6th ed.) i L" :

Richard Madden, Eric F. Gardner, Herbert C. Rudman,
Bjorn Karlsen and Jack C. Merwin.  ‘New York:: Harcourt,.
Brace and World,. 1973. .

Grades: Primary Level One.(l.5 to 2.4); Primary Level Two

~ (2.5 to 3.4); Primary Level Three (3,5 to 4.4); Intermediate

‘pevel One - (4.5 to 5.4); Inherlnediate Level Two (5.5 to 6 9)
Time: - About 80 minutes
Forms: A and B s

‘Description:. This test -is part of a battery of tests.

Primary Level One and Two give:six scores: reading (word
comprehension, and word plus comprehension), word study
skills, total and vocabulary. Primary Level Three and




86

.Intermediate Levels One and Two each give four scores:
comprehension, word $tudy skills, total and vocabulary.
The test norms provide percentile ranks, stanine scores,
grade equivalent scores and scaled. sgores.

Comments : 'his test has an attractive format and very
complete ar‘g informative manuals. Instructions for test’
administration and ihterpretation are well written. The
reading skills covered adequately represent reading-which
is taught in schools. (Buros 8/745): .




SECTION III
INDIVIDUAL ACHIEVEMENT TESTS &
Peabody Individual Achievement Test: Reading’

L.M. Dunn and F.C. Markwardt. Circle Pines,
Minnesota:, American Guidance serviqy, 1970.

Grades: One to Twelve
T About 15 minutes

Description: The reading’ test of thls battery of tests \
contains two subtests: Reading Recognition and Reading
Comprehénsion. The Reading Recognition subtest has

eighty four items ranging in qifficulty from pre-school

-to high school. 'The items test skill development in

matching letters,namigg capitfal and lower case letters,
and recognizing words in isolation. The'‘tomprehension. .,
subtest contains sixty six multiple-choite items assegsifig:.
skill development in what\is read. After reading d |
sentence, the student must iftiicate’comprehension’ by
choosing the correct picture out of four pictures that

are presented. Age equivalents, percentile ranks and
standard scores can be obtained for each subtest and

for the test as a whole.

Comhents:™ The item content of this gppears -to be approp-
Tiate and the directions are clear, allowing the test to be
administered by anyone who has read and understood the¥
directions. The test''can be useful as a screening device

to help obtain a quick rough estimate of educational levels: .

It.can also be used. to suggegt the pofnt’at which a more
comprehensive test may be employed to'give more specific,
information (Buros 7:17). .

Wide Range Achtevement Test (WRAT) W — o
Jos Jastak and Sarah Jastak. Delaware: Jastak
Associates [Ing., 1978 ; » E

Grades: Leugl 1 (ages 5 years to-1l years), Level S 4 o (age t

12 to adult) . s
Time: About:xlg minutes ]
Description:! he WRAT is an individually administered,
paper an pencil test that assesses performarice in reading,
spelliing/and aritthetic.’ The reading subtest consists of

* . -iz’,— " (\

Vrecogniz,’inq and naming letters qnd pxoncunclnvrds out’

A‘,‘}l.
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! +. of context or in isolation., There is a time limit of 10 3
¢ ~ ‘seconds per word and a‘test limit of 12 consecutiveperrors. By
il | «Raw scores are converted to grade ratings’and sepatate =

- noms are’given for. males and femalas. .
by =

comments. ‘The major criticism of this test is that lt{f

provides relatively few behaviour samples’ of, a student"

skills in specific content areas. 'The reading subtest s
; assésses only skill in decoding.isolated words; asseSsment’ %
- .« -« of comprehension skills is‘totally ‘ignored. - Teachérs of fnd ‘

' regular or special/classes can use the WRAT to obfain a ot e T

5 global picture' of achievement, but they should make: L Q.95
,’\\ ~curricula decisions en_the basis of tests that provide - . ~

-

more, extensive- samples ‘of behaviour. , (BEFGS 7:36) :




scales (2nd-—&
pac Monterey Californis Test Bureau,

Grade: One to Six.

4 it ! Time: About 45 ‘minutes >
e escription:, This test contains three™Word reGognition’ ..
- . Tists, graded paragraphs. for oral and silent gdading and_ N
) comprehension, supplementary -phonics tés{fm Sh gives . W
Fe . T —-score consonant “sounds, vowel sounds)-echsonany blends, \ '
PV Ccommon' syllables, letter sounds, initial consonants, and

auditoty discrimination. It helps determine instructional
level, 1ndependent level’, rate of silent reading- (optiohal),

o ' ‘and potential-level (auditory comprehension). It includes
.'a word analysis chetklist and a checklist pf xeading
* difficulties.

Comments: ‘The manual is vell orjanized. In 1975, a- technical
bulletin on reliability ‘and validity was added. The test has
considerable potential in diagnosing a wide variety of ¢
reading skills and needs.. .The ‘22 graded passages represent 1 \ -
s naxrative, expository and descriptiva selections, each followed -
" by seven or eight comprehension questions, mostly involving

recall of information. Depending on the background of the. — ~
student, some of the questions cap be answered without
‘reading the The i ion of the i 1
e and.independent reading, levels arg cdpiicated and confusing
R . # and do not Follow l:he s form of detezmining these levels.
: (Buros 8:753). 23 - g

Note:  The Diadnostic Reading Scales were. revised again in N
1981. . The wrifer has not been able to find a review of
this new editipn, other than by the author himself. (Spache,
T 1981, ppAlZOT 14) .~ % .

SN Y e . S
purrell Analﬁsi £ Reading Diffiqulty - ° ;
D D. Durfell.. New York: Harcourf Brace and ~

955:

One to Six . 3 @
me: About 30 minutes.: -

¢

w1 1R




- learniffg rate; visual memory of words - intermediate; '

" specific sections as fullows (I) Oral Reading; (n

" Description: . This test coftains subtests in the foTlowing:

oral reading - timed;.silent. reading; listening comprehen-

sion; word recognition and analysis; matching letters;

naming letters and identifying letters; visual memory of

words - primary level; hearing sounds in words - primary; .
learning to hear sounds in word: sounds of letters;

’

phonic spelling;:spelling test and handwriting.. Subtests
of oral reading, silent reading, word recognition and

analysis’ have-check. lists of difficulties.:, There is also .
a check list of instructional needs and a general history \
‘data fcrﬂ

mients: Although the directions for administering the \

te yore quite clear, there may be considerable difficulty “-_. g
and terpreting the norms. Theresis no mention =

of reliablllty or validity and there is no indication of ~

consistency of results. The check. lists for-observing’ -

errors in-oral reading and faulty reading habits are quite '

complete and detailed. -The test is probably most Suited

for sthe-teacher Who' has had previous e/xpef/:l.ence in 'testing.

_{Buros 4:561).. e

. \

Gates McKillop Reading Diagnost. v
Arthur I. Gates and Anne McKfllop. New. York: ;
meachérs College Press, Columbia University, 1962  ° -

Flash Presentation;, (I4]) Words: Uptimed Presentation
(IV) Phrases: Flash;. (V) Knowledge of Word Parts: Word-.
Attack - recognizing and ‘blehding common word parts; giving-.. 5
letter souids, naming capital letters and lower case letters; '
(VI). Recognizing the Visual Form or Word Equivalent of

_Sounds. - nonsense words, -initial letters, final letters and: B
vowels; (VII) Auditory Blendirg;. (VIII) Supplementary Tests

- Spelling, Oral Vocabulary, Syllabication, Auditory Dis-
cEimination. The raw scores are converted to grade .

scores. v ‘ -




B S o ¥
Commefits: Thé well-organized manual-gro¥ldes detailed
instructions for -administering, scoring and interpreting
test results. The test itself assesses a variety.of
functions taught in the skills sequence in reading .

. instructfion. However, a comprehensive assessment of
a skills sequence instruction is precluded by the lack
of subtests on the use of syntax, semantic. and .graphene =
phoneme gorrespondences in identifying words in context.
< Another major’weakness is that while paragraphs one to
* four are about equally spaced, ‘there is a large increase’.
in difficulty between paragraphs four and five and agam
between paragraphs Six and seven.

Despite-critical reviews of this “test over the

.years, it has not been revised. (Buros 6 759).

s E . .

SPIRE Individual neading Evaluation
Harry Alpert and AL p Kra
Bducagion Inc., 1973,

tz. New\Dimension$ im: ‘.

-Grade:™ SPIRE ONE. (grade, One: to six)x SPIRE 33 (grades

Four to Ten).

aime:” 20 to 35 minutes.

Description: = Each.level of ‘the SPIRE actually consists of
two tests: Diagnostic Reading -Evaluation (20 .to 30 minutes),
and Quick Placement Test (5 minutes). There arg, three
diagnostic scores - individual.word recognitiof, oral and
silent detention, Oral and silent comprehension, and two
quick placement scores - individual word recognition and
reading. It gives three derived scores - instructional
level, independent level and frustration level.

Comments: The strengths of this test lie in its identifi-
cation of levels of materials appropriate for instruction,
%nd the summary sheets provided for describing oral errors
and the child's reading habits. The selections, presented
for reading are interésting and appropriate for their level.
‘Ditto masters-are included for all expendable 'sheets. On
the_negative side, the time required for administering the
whole test might be a deterring, factor, although the five
minutes required for administering the Quick Placement
would certainly Be worthwhile, THe comprehension questions

/~ suppdsedly consist of main idea, detail, inference and
vocabulary. Most of ‘them, however, involve detail and
‘each selection does ot have the ‘same number of each type

. of question. (Burog 8:773).




"serviée, Inc., 1973.

Grades: 'K to 12

Time: 25 ‘to 30 minutes

Forms: A apd B~ T T —
Descriptiop: The Woodcock contains five subtest:
Letter Identification; (2) Word Identification;
-attack;’ (4) Word Qomprehensmn and (5) . Passagé

hension. ' The raw 'scores :convert -to grade scores, percen-
tile' ranks, and standard scores.’ The alternate form:

can
iQng

. be givén at.the beginninq and end of the;ysar or lea

pericd.

' Comments: The stréngths of this test lie in the wide
Variety of interpretative scores which are highly reliable’

92

(1)-——
3) Word

even for the subtests,, a clear and concise manual, test.
-(gﬁections {that are eaby and largely devoid of |ambiguity,
B

a wide gradegranget’.On the negative side, \the manual

combines administration and technical data, uh.gch can be

confusing for the classroom teacher inexperienced in

testing. The material.is sexist in that women are

trayed only as students, mothers, wives or nurses,

boys and men are portrayed in a wide variety of situations.

According to Buros, this test can be a valuable tool in the
.

hands of an experienced diagnostician, but is not

recommended for.general use. (Buros 8:779). \ .

or-
hereas
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ORAL READING TESTS ! P
8 " Gilmore'oral Reading vdet_(and ea.) o
D John V. Gilmore and Eunice Gilmore. New York: -
Harcourt Brace and World Inc., 1968 e s T g %
. R . :

One to Eight . o . L
}\hout. 15 to 20 minutes 3y . 4 g .

Forms:

% " Descri tion The test proxudes ‘a measure of accuracy ot . J
. 'ora'l're'aaing, comprehension’ of: material read, and rate of :

reading. Each of the two forms-is comprised of ten oral.

feading paragwAphs which form 4 continuots story. ' Each

paragraph has an illustration of ‘characters and/mrevents

along With five.questions to test’ comprehension: The “~__

errors made in reading, the time x‘equiréd for reading each™
and to ‘the 'on questions

are recorded in an individual record. Performance ratings N

are provided for accuracy, comprehensicm ind rate of

. reading. | ; Ve

Comments: Burbs deséribes*this Ledt as anong one of the: . s e
. .best sta ed tests of in oral reading of :
meaningful material available. The usefulness.of.#he
comprehension and rate of reading scores atefaore question-
able. The manual gives ‘specific directions fOr marking _—
- -errors anmd-determining grade levél of students. . The teacher - )
. must record the errors made “in reading thé paragraph; the g o 2
. time required for reading, and the responses tq, the ’
questions. Comprehension questions involve mostly recall w
of information read. .(Buros' 7 'and 8:785)

5 G % New York: Bobbs-uerrill Co-, Inc., 1967. ¥

oOne to Col}ege . - /
About 40 minutes

Fo: A, B, C and D ¢

escrigtxon. Each form of . this test contains 13 graded
paragraphs, toJﬂelp in diagnosi; oral reading difficulties.

This is done Dy marking the types of errors made -
misprcnnunciatmns, omissions,{insertions, substitutions.
’ . E . /
- 18 -




repititionsvand inversions. 'l'he"paragraphs are made more’
difficult by difficulty of vocabulary, range and density
of vocabulary, syllabic length of words, length of words,
length and complexity of Sentence structurb-and the |
maturity of concepts.. The errors made are recorded

as the passage is read) 'The time in seconds for reading
each passage is 4lso’ recorded. The four literal compre--
hensions are mot used for obtaining a grades equivalent, but
they are useful in serving the diagnostic purpose of the - .
test. -Grade equivalents aré qiven sepatately for boys and,
girls:

a= N
Comments: Although this test s basn standarayzed using

a small population, it is well constructed and the manual

*'gives.detailed instructionspfor administering and scoring

the test. Begaude,the test involves only oral: reading, §
the teachef has t6 decide whether. the results will-be

. relevant to a program that employs mostly silent reading:
(Buros 6:842;"Spache, 1981, p.

ng Test .(SORT] i e
Sicsson. New York: Slosson Educational

Slosson Oral Re

char

Publicatisns, 1963.
Grade: . Preprimer tn"ﬂigh‘ School . L w i
Time: About 3°to 5 minutes S
Description; Tha SORT is gi individuatlyand is based
on_the ability td pronounce words from ‘graded lists at’
different levels of diffiCulty. -There are tem grade
lists of 20 words each. The.total number of words pro-
,nogced correctly plus.any words below an individual's -

ting list 1?éanverged to a reading level in years

and months. ' Thd testing materials consist of two pafes
- the word listd ahd the instructions for the teacher.

* Comments : Although thé SORT is. standardized, no informa-

tion regarding, the population i.‘nvolveQ in standardizatioh
is provided. The test was not validated,with’any test -
that measures comprehénsion in determining .reading ability.
If this test is used as a. diagnostic.tool, it should be
used as a word recognition test rather than a test of oral

" reading ability. The teacher should note the types of
- errors made by the student, as'well as the skills employed

in attempting an unknown word. (Cheek and Cheek, 1980,
p. 121; Spache, 1981, pp. 217-220); .
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# READING mvxmbms

Botel Reading Inventorx Q-
1970.

\ l:im}cn BOte’.‘, Chicago. Follett Publishing C?-,

Description:, This. 1nvem:cry consists of four subtests.
T_E‘_‘T e Word Recoglition Subtest lhas eight graded lists of
words from preprimer to”fourth grade level. Word
Opposites consist of ten graded .paraqraphs from grade oné

. £o senior high school level, ~phonics Mastery hss two

forms’ each'of which is divided into four levels. Level

A tésts.mastery of.single and compound;consonants s unds, *
and of sound-letter pattern’relationships of w Lével
B.tests mastery of vowel sounds. Level C tests ability in
syllabication, and Level D uses nonsense words to_test
recognition-in phonetic €lements. . The Spelling Placemént
Test is a test'of five graded word lists of 20 words each.
The overall test is designed to give‘the frustration, £

. instructional, and.independent reading: levels.

. Comments:". Buros describes this test as’a ‘somewhat formal-

_6 834)

Tzed individual informal reading inventory using several:
ords; It is useful-as an informal test
that will give the teacher.a means of ‘selecting reading

. materials for children and®for assessing what knowledge

and use of word recognition skills. -More information is
needed on rellability -and ‘'validity of the test.  (Buros®

(3£d eds) -
-~ Nicholas J. Silvaroli. [ Dubuque, Iowa: Wm. C.
Brown Publishets, 1976, ‘ §

Grade: .Two. to Eight
Time: About 15 minutes' *
Forms: ‘A, B and C
Scription: This inventory gives an indicatfon of the -
Child's ability in word recognition, along with the
indépendent reading level, instructional reading level, . *
Frustration level, hearing capacity level and spelling.
The graded wordlists and the graded paragraphs are

ik Jo-20 <0 |




& designed to be adninistered individually. The spelling
section may be aaningstered to.a group. .

Ccments. The Classroom Reading Inventory (CRI) is

r < Jesigned for the elementary teacher who: has not had- any
N . prior expérience with. either group or individual diagnos:
# 5 tic measures.’ :There are clear instructions for -the. y

o Xcoraan of the child's reading performance to provide -
'e maximum amount of information to the teacher. On ‘the,
negative side, there is an over- balance of fac‘:’ual recall

in"the five

L the print is the same" sue for all lsvels.‘ (Buros- 8: 749)

Infomal Readmg Assessment
Brns and Betty

g T mffun company, "1980.

Roe. PBoston: Houghton 4,

Prepxlmer to Grade. Twelve' . \
Unlimited T~ - '
A and B for Word'lists; A,B,C and D for Passages. '
Description: The two lists of 20 wards from each reading
Tevel (PP to 12) can help give the teacher an indication
! of: the levél at which the child can begin to read the

: graded pagsages. Each form has a selection-of four
paragraphs. for each.level, Aith questions to; measure
dxfferent types of. ion skills. "I "
Can be expressed in grade equivalent scores to indicate \
. ;o e independent, instructional, frustration and .reading

" capacity levels. 5

~_ ' -Comment The manual provides’ detai‘fed escnpuons of = v
how (‘.o administer, sgore and interpret am\ informal read!.ng -

. inyentory. - Scoring and record - keeping 9 y sheets .* s

Ry aré included. All the mate¥ial z‘equired is contained in
o 1 one book. o
” ) G : : s a
: ndard Reading Inventory X
i Robert McCracken. Kl’am_ath Falls, Oregog:. Klamath e

¢ ¥ Printing Co., 1966.

One to Seven .

About 30 minutes’ i

R Forms: A and B ' Co

B S . Description: The SRI contains Il qraded word‘ lists, 11 ° §
graded paragraphs for oral reading, and eight paragraphs

. : ] .
P o - 21 - \., ) .
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;‘certaLﬂ material.

QE silent reading. “It» ﬂ\eas\ires four 1evels ,of reaﬂlng' &
- independent; minimun instrictional; maximim instruc-
‘tional \and frustration level. It -provides scores in
jvocabulary in 1sola§10n, vocabulary ‘in context, oral
wqrd !eccgnitinn, d both oral and silent.reading.

Comm mment's \ The major conttib\xtion of this tesc is that i
it provides more infurmation about the process of heow e
reading than ‘can be|ohtained ffom.a group standardized
silent reading test, It is useful as a rough seémi- <

““afagnostic tool for|learning about how a child reads A B

It should give fore comparable-and g v
consistent results than'a teachér-made inventory. The ‘

‘materials are attractive and printed clearly. However <

“some concepts\are végue or.’aré 'introduced with inadequate

explanation, -ege scoring of oral errors seems.complex

and confusinq e mandal is cumbersome.

C(Buros 7:723). . -
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READING READINESS TESTS | .
; " Clymer-parrest prereading Battery . |
. Theodore Clymér and Thomas C. Barretr.

d _Lexingtcn Massachusetts: Personal- Press,|1967.

o * d Kindergarten to’ Grade One | 4
e: 45 minute: |

Description: Thisfhattery‘tests recognition of letters,
matching words, 'discrimination of beginning and ending
‘sounds. It .contains a rdting scale for oral langudge, .
% concept and vocabulary development, listening skills, .
[ . skills'in creative and critical thinking, Social skills, -
N emotional development, attitude towards and interest in

reading, and work habits. |

3 S b <
'Ccmments Two major stremgths of this test are listed by
Buros are (1) The itemg within.the.subtests are chosen.

b . with care, and (2) the PreReading Rating Scale for the
}_ iraccumulation of teacher's observations, although sub-'
Ve jeqtive, should be particularly uséful. On the riegative

y -sida, there is no ev1dence of xts diagnostic valldity‘
W Buros 7: 744).

\ Gates-MacGinite Reading Tests - Basic R
1 % Walter MacGinite With Joyce Kamons, Ruth pisy
s Kowalski, Ruth K. MacGinite And Timothy MacKay.. New
| 7 York: Teachers College, Cclumhia Unlversity, 1980.

Grad
Time
Forms. [
Deéscrij tioﬂ‘ The subtests in Basic R of this test include
| Vocabugary, Comprehension, Letter Recognition and Letter
.} " Sounds. All items are multiple choice. Vocabulary items
¢ involving finding the word that names the picture;.the
| Comprehension items involve choosing' the picture that
! goes with the ,text. A picture at the beginning of each
line allows the child to identify the lige the teacher is |
+ describing when administering- the-test; ~There is no time i
Llimit. The teacher is encouraged to pace the children
through the test, moving at whatever rate is appropriate
to the group. i

One
Abcut 65 minutes in, two sessicns.

§ - 23 -




Comments:’ This Canadian ‘Edition of the.Gates-MacGinite
sReading Tests is based op the Second Edition of the
Gates-MacGinite Reading Tests, published in 1978. The’
ion on the pr used
Because of the newness of
this-edition; it is ndt reyiewed in Buros. However,.the
writer Nas noted that two ¢f Buros' criticisms of ;the
first ‘edition of the Readi es ‘est has been corrected

describled by the:teacher. .MM stimylus'items are clearly
defined and the pictures are clearly detailed: The
directions for'both the téacher and the student are clearly
efined.” For .a tevie\q of the previous edxtion, see Burgs
7:749:

Harrison-Stroud Reading Readiness Profile * .
M.L. Harrison and J.B. Stxoud. Boston: Houghton-
Miffiin, 1956. - .

Grades: Kindergarten and Grade One

Time: Three sessions. Approximately:80 minutes . .
Description: This test.contains six subtests: (1) Using
Symbols; (2) Making Visual Discrimination; (3).Using
Context; (4) Making Auditory Discrimination; (5) Using,
Context and Auditory Clues; and (6) Giving Names of

Letters (opfional). The test helps determine these skills 1
in‘which the children may need help before or during

dhitial reading instruction.

Comments: The specific dixections for administering the
est are precise and should cause no difficulties. The
coloured boxes and the ‘spacious, layout of questions are
attractive. “The directions show an appreciation of the
steps to obtain a valid score. However, there is no
evidence\o, ns}liabilxty of the toats o their inter-
correlati) (Buros 5:678) . .

lark Reading Readiness Test (Revised)
J. Murray Lee and Willis .
California Test Bureau, 1962.°

Le

" Monterey:

‘Grades: Kindergarten to Grade One
Time 20 minutes
Desoziption: The Lee-Clark Test is designed to help

o,
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deternine which pupils are ready for reading inskruction,
as ‘well as to establish a pattern of growth for those who'

Vo
“are not ready. It tests knowledge of letter symbols,
concepts] ‘and word symbols and givéds a scorgafor each .
stbtest. It also .gives an overall score. ’
/ } E
Comments:, This is one of ti o_ldest [:E the better known »

- Tests of reading readiness and has been revised several
times since it was first published in 1931.." However, -
*,. the réadiness factors it evaluates are few in terms of
“all the.variables that cause a#hild to read. With its
. ease of administration, short testingtime ard easily :
B i w ow interpreted administration, short tesung time and - g . L
W ; .easily interpreted scores, it can be a convenient way "
‘for the teacher to determiné some of the facets of a .
child's reading maturity. . (Buros 7:752). . ' A

. " Metropolitan Readiness Test (Revised) ; /
. Gertrude Hildreth, Nellie L. Griffith, Mary E. . )
. McGauvran.” New York:: Harcourt Brace- Jovanovich Inc.,

1976. . \ R 5

» o Grades x(mdergartemand Grade One <
o “Time \'hree sessionS totalling 60 minutes

N DescPiption: - This test covers linguistic ‘n\aturxty& per-
€ "% sk

Ceptual abilities, muftular co-ordinatiom and: moto:
. nunber and letter kndwledge; ability to follow diredtfons, - <
. and attention span. .

. Commerits: According to Buros, the subtests included in
this battery are similar to those of other readiness. =
. , tests except for the inclusion of'a numbers subtest, and.
the exclusions of auditory discrimination.. A maor 4
strength of the test is the extensive discussion on 5 ‘
gﬁnterpzeunq thestest vesults. -Itsappears to .have
bl dergone careful development, appears to be valid and

- . reliable and provides unusually specific information .
! about the instructional value of the test results.

’ (Buros 7:757 and 8:802).

rphy-Durrell féading Readiness Analysis (2n
Helen Murphy and Donald Durrell. New York:
+ Harcourt Brace Jovanovith; 1965.

o

. . r
® Grades: - & B

Time Nc time limits. Three s_essicn_s suggested. . ™ "’{

g ¥
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Description:  (This test consiats of three subtgsts that
provide information for grouping children for Beginning :
reading instruction. Tt'gives six sgpres:.. soundd recog- ] '
nition, letter names' (capitals, lower case, total)., léarning S -

. rate,.and total. The.answer booklet is well organized so

that .scoring.can be done efficiently.’ Raw scores forthe
three subtests and the total score wcan-be converted into’
spercentiles, stanines and guartiles £

Comments Buros desctiibes this test as one of the better
‘reading readiness tests available.. Thé manual gives -
suggestions for grouping, and teaching pupils based on-
the results of the tegt.'In Learning Rate .(no pre-test) I
the St\ldents are taught rnine sight werds: Théy are’ tested
one hourlafter teaching. . .However, no redson of justifica=-
‘tion is ?ﬁen for this time facmz g (Burcs 7:759 and 8Y803)
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SECTION {III

TESTS OF WORD ANALYSIS AND PHONICS SKILLS

Co-operative’ Primary. Tests: Word Anal
Educational Tgsting Service. | _Dan_Mills, oOntario: ,

Addison-Wesley Publ. ing Co. .Inc., 1957.

1.5 to 2.0; 2.0 to 3.0 °
About 45 minutes

13A and 13B - ' E
Description: This test deals with the child's general .

abilities to attack words,. rather than with each word and
sound. . In Part One the teacher redds the items while the
child marks the responses ‘in the test book. The tasks

-involve associating sounds with letters, sounds with written.’

‘words, letters with-sounds, and recognizing probable letter
sequences.: In.Part Two the child works_independently to
match letter configuration, matchbeginhing letters tb
pictdre words, recognize words in-compound words, contrac-
tions, deriyatives of root wrods, and ‘roots of derived
words.t There are 60 items wit'h a three-choice format.

Comnents: The ‘format’.of the test is clear and provides

“ visual clues to assist the thild in moving from the test
item to the-4riswer choices. Pictures are simplified line
drawings. Scores can be converted to percentile ranks ,
for each grade. Interpretation of results from the manual
Aze ety linited in terms of both class and ¥ndividual wse.
~(Buros- 8:751).

. - % . -
Cogper-McGuire Diagnostic Word Analysis Test '

J. Lewis Cooper and Marion L. McGuire. Conneticut:
Crust Educational ‘Services Inc., 1!

Grades: 'One to Five, %
Tim About 40 minutes. =
‘and B

*+ Form:
Descrlgt?on' This word-analysis test contains three readi-¢
ness, for-word analysis tests (letter names and shapes,

- 'visudl discrfmination of word forms, auditory discrimina-
tioh of letter sounds and blending ability), two phonic
“ analysis tests (consonant sounds and vowel sounds), four
structural analysis tests (réot words and endings, compound
words and contractions, prefixes and suffixes and syllahles).
Spirit masters are included for local duplication.

-27 -

102




~

. 2 © 103
. y i«
Comments: @\e manual does not give any evidence to show that
the tests are in sequential order, or that the reliabilflty
».0r the validity of individual tests or test items have been
exa.llined- The' test situation is one where the child receives
an auditory stimulus and has tovrespond by making a visual
tch in a multiple-choice format. In actual everyday
;adinq, however, this process is ofken reversed. The
sts represent useful reference material to be used as
a check to xnfom or confirm diagnostic hunches. (Buros
8:750) . % ¥
. d
Doren Diagnostid Rendinq Test of Word Recognition Skills
3rd. ed.)
Maxgaret, Deren. Minnesota: American Guidance

. Service, 1973,

Grades: One !:o Four and Disabled Readers
Time: . No time Mimits. Allow about 180 minutes:

Descrigtion. The Doren consists'of 395 items in 12 subtests:

) Letter Recognition; (identify case and formis); (2)

Be ing Sounds (sound identity and context selection);
(3 ole Word Recognition (word,identity and similarity);
(4) Words Within Words (compound and hidden words and N

discrimination); (5) Speech Consonants (auditory and

visual); (6) Ending Sounds (consonant, variant and plurals);
(7). Blending; (8) Rhyming; (9) Vowels (word choice, vowel
identity, vowel rules and sounds, rule exceptions and double
vowels); (10) Discriminate;Guessing; (11) Spelling; (12) Sight
Words. The test does nof give scores in terms of grade
equivalents, sggnines, or percentiles. Instead, scores

are determi Yy the use of Individual Score Sheet and

and the Indi¥idual skill Profile. A)

Comments: The skills covered are those that teachers are
most concerned about in reading instruction,-and that good
readers have already mastered. The directions are fairly
‘clear and explicit and thé format leads to easy adminis-
tration and scoring. A section of the manual is devoted
to activities for. remedial reading. On tMe negative side
the names assifned to several of the subtests do not
.accurately describe the skills beipng tested, there are
no item statistics to demonstrate lthe reliability of the
tests and the subtffsts and there is a lack of a comprehen-
sion section.. (Buros 8:757).

3
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McCullough Word Anal I
Constance M McCullough. Ohio: Personnel Inc.,

1963. N

Grade: One to Six " \

Time: About .70 minutes in seven sessions:

Description: This test has seven subtests each containing

Seventy items: (1) Consonants - initial Blends and digraphs;

(2) Vowel Sounds — Phonetic Discrimination; (3) Sounding

Whole Words; (4) Interpreting Phonetic Symbols; (5)=Dividing

Words into Syllables; (6) Root Words in Affiked Words;

and (7) Vowels: matching letters to vowel sounds.

Separate nomms dre repStted for boys and girls.

Comments: Despite the lack of valldlty of the subtests,
Buros describes this test as the "best single instrument .
its type currently available for assessing the mechan-
/éal aspects of word analysis". The titles of each subtest
Clearly and accurately Ldentify‘ the skill it measures.
(Buros 7 719)

Phonics Knowledge Survey
Delores Durkin and Leonard Meshover. New York:
Columbia University, Teachers College Press.

One to*Six
10 to 30 minutes - .
Description:. This test was designed to assist teachers in
assessing pupil's knowledge of phonics. It test skills in
letter naming, coriSonant and- vowel sounds, vowel generali-
zations, syllabication, sounds of ¢, y and g consonant
blends, digraphs, vowel combinations, vowel followed by r,
and sounds.of qw, 0o and x. The test is simply constructed
and consists of ‘two basic parts - a content card with the
letters and letter combinations for the child to look at,
and a response card containing the directions for the %
teacher to read plus a place to record student responses.

cd‘x'nmgx_xts': The directions of this test are clear and the v
Test is-easy to administer. Although it is not standar-
dized, its content is valid and. in agreement with most
basal reader series and with phonics methods. The reading
teacher who does not know phonics well may well find this
-test a useful instrument. (Buros 7:720).
» e
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Reading Skills Diagnostic Test ° . 4
Richard Bloomef. New York: Brador Publications
] Inci, 1971. 5 :

Grade: Two to Eight . '
Time About 105 minutes
Description: This test has 350 items divided into six
. subtests: 1) Letter Identification; '(2) Simple Phonics -
o = ‘select from three choices the letter or letter combinations
’ that the sound by the teacher; (3)
| Phonetically Inconsistent Words; (4) Phonetically Consistent
' Words - select the word from three pronounced by the tefcher; |
: (5) Letters in Context - £ill in the missing letters.to
\ complete a sentence; and (6) Words in Context. - f£ill in the
missing words in a paragraphy. Grade equivalent scores can
. . be obtained.. -

‘Comments: ‘Although the skills tested are the, same or
similar to those in other diagnostic tests, the manual
< does not give any evidence to back the author's claim *
5 e 8 thatythe subtests are hierarchally arranged. The manual
X is adequate in most of its suggestions for remedial -

\:eading instruction in that ideas offered vary widely /
- from those put, forth by most reading specialists. (Buros '
8:772) . .

Sipay Word Anal Tests (SWAT) -
Edward ipay. ' Cambridge, Massachusetts:
Educators Publishing Service Inc., 1974. '

Grades: Two to Twelve °
Time: 10 to 20 minutes.
- Description:. The SWAT has a survey test that. can be given

to determine which of the more specific tests should be
administered to obtain more information. ' There are 16
subtests designed to measure word analysis _skills: (1)

Letter Names; (2) Symbol - Sound Associatifn;  (3) Substit-
ution -.Single Letters; (4) Consonant-Vowe§—Consonent Trigams;

(5) "Initial Consonant Blends and Digraphs;. (6) Final

Consonant Blends and Digraphs; '(7) Vowel Combinations;

(8) Open Syllable Combinations;,(9) Final-E Generalizations;

(10)Vowel Versatility; (11) Vowels plus R; (12)~Silent
Consdhants; (13) Vowel So\lnds of ¥; (l4) Visual Analysis;

(15) Visual Blending; :(16) Contractions.. The test components
include a -general test manual, a mini manual for each subtest,
test cards, answer sheets and individual report-forms.

. ) i T - 30 -
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Comments: The skills tested are effectively sequenced and
Gach of the tests can be used individually or in combinag
tion, The manual gives ample suggestions for overcoming
diagnosed difficulties, as well as detailed suggestions
for analysis and interpretation of results. ¥alidity and
reliability have not bgen statistically established. The

. time and analysis factors combined with the fact that the

\ skills are measured in isolation may deter teachers from
\using the test. (Buros 7:775; Cheek and Cheek, 1980,
p- 129). ) :
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) % GLOSSARY .
e e .

o | i

ment Tests Tests used to discover differences
In ability amomg individuals or groups usually
(_ . .. 'in the areas of reading and arithmetic. 1
Diagnosti¢ Tests There are two types of diagnostic tests
= group and individual. 'They are designed to break
dqun the total readihg performance into specific
strengths and weaknesses. -
; i 1 o
'Frustration Level The oral reading level that is ‘too
T difficult fowthe child. Comprehension is 50%
or less, 1 . |

. . . + s
Group’ Survey Tests ‘Tests designed to compare an individ—
. ual's or group's performance with that of other
R . children.of the same age apd grade. Usually; contains'
s subtests''of vocabulary and comprehension.

Independent Reading Level - The highést:level at'which a
& child can read easily }aqd fluently without assistance.

Informal Reading Inventory A test constructed by the teacher
from materials used in|the classroom.  Helps determine
frusfration, instructional and independent reading
leveds. | C . .

‘InstructionaljReading Level |The level at which a, child \
can benefit from systematic instruction.. Word
recognition is about: 5‘% and ccmprehension‘gbout
75%. : B 3

Percentile Indicates the percentage of. students tested who
.~ had scores equal to, or| lower than the: specified' score.
| . :

Reading Readiness The stage at which the child is ready
Tor a specific reading program because he/she has
reached a certain stage of mental maturity, has a
satisfactory emotional-adjustment and has acquired
an adequate background ‘E—gxpeniences and attitudes.

: Reliability The extent to which a test is consistent in
K B the-results it provides from one application to the
,aggof the same test or its alternate form.
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E ’
Standardized Tests Tests whose scoring, norms and admin-
stration have been established as a result @ the
test being tried out on a larqe number of sub]ects.
A weighted scale divided Lnto nine equal un).t.s
that represent nine levels of performance on any

Stanine
particular test.
The stent to which a test peasures what it clains

Validity
+to_ measure.
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