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_,ll»brary program 3nd the respurce-based approach to ,

The main focus of thi‘s‘ study was r&qcur:}e-l‘used‘
Tearning in grade three clagsrooms’ in the province of
.Newfoundland and Labrador. The literature was examined
vn.l:h respect to detailed descr;ptions of and research
conducted 1nto this 1earn1nq apprcach. A ﬂ.eld survey was
conducted to gather mforihation wlth'raspecr; to the \
practice of resource-based laarnmq in a selected sample
of grade three classrooms.

schednled mterviews were qonducted with ‘the -
pi“cvmcial primary and school libraries consultants at the
o Depa:tment of Educatlon,, and with. the primary and school

"libraries coordinators at the Avalon Ccnsolidatad and 20
e

Roman catholic school “boards ln st. Joyn's, Newfuundlund.‘,’ ¢
A mailed questicnnaxrs was dastributed to a randomly
selected sample of 197 grade three teachers from thirty-

three of the thirty-five 'school boards in the province. .

] oy <
One hundred and- thirty-eight, .or seventy ‘percent, of the
teacher questi'onna'ires_were completed and returned to the .

examiner.' . i g

The many advantages which the resource-based appreach

to teaching and learning can otter 'to childreri and

teachars alike vas evident: from. the . literature. The

lxteramre showed also the close 1ink between the school S

‘ teaching and learning. 2




Findings t:;om the study fé‘veale’d’r 'c‘hat re’soin:'t.:.e-based
approaches are :ecommended at the ‘Department of Bducation »
> schoal. board and school level. . 'rhe resultvs of .the .survey
ihdicated that the majority of. teachars are workin?(tbward

this apprcach. However, this is:-not ‘to say thac the

_ approach .is practised province-wide. Teachqrs who "

indicated that they practise this apprcaeh ai.-a well aware

of the' benefits 14; can offer to the cmmren_and
‘themselves ‘b}it are equally aware of ‘the. problems

associated with it. Ccncsrns we're expressed-particularly

with respect to time néaded ‘for.plsnning, limitea

resources, and a Qhortaqe of' qualined teacher—lxbrarxans

who could’ work ively with cl

’ Basad on findinqs. ‘trom this study, éécammendat:mns

' were m‘de for additinnal assistance yd support in this

area, and tor further research. ‘' - AN S
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 CHAPTER T ' [
INTRODUCTION . .

k o g

'
Throughout the years, much co!

traditional teaching approach characherized by strict

N .
“‘timetabling, séating arranged in rows, a minimum noise

: Il was . "a question of quidance rather than - 1n§’tructmn“
i ’ (Rousseau, 1950, 'p. 19). It was the work of Rousseau
' . ) , whic?: paved the way for the development o’:he proqressive
' oz' child-centered movement, snd n: is this novement whxch .
" has come to thé forefront of the educational scerie tcday.
5 . Prcgressive educatien can be dsscribed as: .
o s g *  the attemp’c to treat the chxld as a cmld, tha\
4 emphasis on education through experience and
. learning by discovery, the view of knoyledge as
iy . integrated or at least as not compartmen alized,
ion to develo) stages - and the

v ) ‘definltion of education and curriculum in terms; i
{ X of. processes. -(Blenkin' & Kelly, 1981, p. 36)

: " The progressive movement has led to what has .become

& known in the British"prima;y school system -as the =

oo : integrated day. According to Brogn and Precicus :(1968),
the int:egr_ated day: PR &
Fy o > could be. described as a school day which is
% combined into:a whole and has- the minimim of
kS ‘ timetabling. Within, this day there is timé and
- s oppottunity in a planned educative environment




for the social, intellectual, emotional,
physlcal and aesthetic growth of the child at

his own rate of deve!.opment. (p. . .
“The Plowden Report, puhlished in 1967, remains one of

the most influential documents ever written about pri;n;ry

education. It was the philcsophy expressed by this repcrt .

that served as the impetus for change in. the primary‘
schoo]. systefi. The repcrt maintained-

a school is not merely a teaching shop, it musE
transmit values and attitudes. It a .
community in which children learn to live tirst
and foremost as children and not as future
adults. In family life children learn to live
5 with people of all ages. -The school sets out
deliberately to devise the right envirohment for
children, to allow them-to be themselves'and to
s develop in the way and at the pace appropriate
‘. to them. It tries to equalize opportunities and
to compensate for handicaps. It lays special
stress on individual discovery, on first hand
experience and on. opportunities: for . creative i
work: It insists that knowledge does' not fall
. ‘ into neatly separate ccmpartments and that work .
© and play are not oppos. te' but complementary.:. .
v Not all _pnmary schools ' dorrespond to. this - _ _
piccure, ‘bue it does .yepresent a general and,
[ i ing tnend. ( «505

Y

. " The progressive yxuvement and the Plowden Report -have .
léd to teaching styles and »fnms of organization under
sich titles a's informal education, ghematic approach,
integrated day, ,unstructuréd day, topic teaching, child-
cgngereg education, -a_r‘xd unified curriculum. _\acco.rding to
Gerlach and Ely '(1971), _ "the teacher. of today is more

often a coordinator ufl }eérninq e&péfieqcab than &

presenter of information" (p. 38).
In order  for teachers ‘»to} be effective. in the

teachin‘q/learning /proceé's, they need to develop:

-




~ p.'21) . . “
: . The teacher may prqceed through several steps
~ A . devgloping a: systematic plan for effec‘tive instruction.

L4 2. State objectives 2,
— 3 o~ .
3. Select, ‘m ify; or design materials
7 N .
4. Utilize miterfals ’
* .5. Require’ lea'rnef response. ’
P \ .
g ® 6., Evaluate' (p. 34) ]
'
. 'l‘his uppruach reflects 'a philosopby of ed\\cacmn which
- 4& . - today, in canada, is oﬂ:en referred to .as "resource-based

& Russell (1982) as follaws. -‘-'_

1

3 systematic way of clesgqmﬁ'q, carryijg out and |

evaluating the total.” process of learning and,
teaching in terms of specific objectjives, based
on, research in human learning and
communications, and employing a combination of
human and nonhuman resources to bring about more
effective insfruction. (Tickten, 1970, Vol. I,

1z Analyse 1sa!’ner charact.enstxcs : *

defines rescurce-hased 1aarning as:

planned educational programs that act:;vely
involve students in the meanfpgful use of a wide
range of appropriate print, non-print, and. human
resources. Such programs. are designed to
provide students with alternate ‘learning
activities; the 'selection of activities and
learning .resources,. the location of the
activities, and the ' expectations for a
particular student depend on the objectives
established Por that student.. (p. 6)

The-,focus of the present study ‘is ‘on resource-based
~

g

in

ji‘ \‘<’I‘hese steps have ‘been outglined by Helnich‘ Molenda and ’

learning". The Ontagio Hirustry of* Educatmn (1982)

learning, and for the'purpésa of ti’le study, the term as®

T~




defined by the ont_aricy“ Ministry of Education will be
_adopted.

¢

i
he St

ki
With the increased “atténtion being given to children

and their learning, educators neéd to be aware of what are_

seen as the m(ost effective ways of providing the best
& learning experiences for thenm. Furthermore, ‘,_such

awareness, through auppor/t) and encouragement from within
N = :

the

school. system as well as from society outside the

school, n!\ist be translated into effeéctive ‘implementation.

In Newfoundland, the Departme\nt of—Education, through. its

approach in educating .our children.

curriculum planners

curri

to organize the i

curriculum nqu ides,

clearly advocates a resource-based

For example,. the

Social Studies progiam designed for grade three emphasizes -
that:

eight-year olds need a classroom environment

full of things, materials, and ideas--an
environment so ‘structured that it will v
continually present children with meaningful
learnings, . problems and estions, . and thus

succeed in- developing their thinking processes.
( . =V,
and_Labrador,

According to

1981, p. 33)

&scwn

recommend integration - across

(1986) ... "The

provincial
the
culum when possible, and the use of themes which help

i nmn motivate

and also .provide opportunities ‘for an interdiscipllnary .

appro:

ach” (p. 7). In light of the policy. expressed b‘y the




5
Department of Education, it is{Ihportant to ascertain the
extent to which resource-based learning approaches are

being implemented in our brimary classrooms, more

specitically in grade three, where compartmentalization of

subjecc sigktar ‘tends to becone moreuidebpread, T s
equally importary(to deterfiine what ‘problems as perceived
by teachers might be associated with the implementation of

resource-based programs. Based on the fipdings of this

" study, 'certain recoemmendations can be made.

Purpose of the Study

The purpose of the study w\a\s tﬁo-fold. It égu (ht to:
1. Examine the literatura with respect to detailed
éescripcienﬂ of and research. conducted 1nto the area of
resource-based 1earn1ng.
’ 2. .By _means of a field -survey gather information

with respect to the practice of resource-based 1earn1ng in

the province of Newfoundland and Labrador. . The field

survey included:

A. Scheduled. iliervxevs with: b ,7 ¥

(i). The provincial primary schoo). consultant,

Department of Educatlon, Newtoundland.

(ii) The prwincial school 1ibrary consultant,

- Department of Education, Newfoundland.
(did) .ﬂ'he primary school coordinator, " Avalon
Consolidated 'School Board, St. John’s,

." Newfoundland., -




’ g (iv)

(v)

: ) (vi)

. * . 6

The séhool libYaries coordinator, Avalon
vconsolidated School Board, St. JErhn"s,
Newfoundland. )

The‘s primary school coordinator, Roman
Catholic’ School Board, St. John's,
Newfoundland. ’

The schooli lilz_raries coordinator, Roman
catholic School Board, St. J?hn's,
Newfoundland. . .

B. A malled questionnaire which was administered to

a selected sample of grade three teachars in

(1)

Nswfgundland and I:ahrado; primary schools.

The

questionnaire tocused»c.)n the fgliowing:

the extent to which the .teachers in t:_h'e
(a) (b)
cnmpetent in the area of resource-based'

sample félt knowledgeable and
learnxng.

the attitudes of the 5ample with respect .
to tesqurce-based learning; paMcularly '
as they related to (a) its effectiveness
and (1;) itﬁ apéeal to primar}f school
chiidren. v '
the/:extt:.m: to which there -were / resource
materials anc’l professional su#bgrﬁ for
those teachers: wh;: are implementing or

woul‘d “wish to implement the/-resource-




5.

based learning approach in their

classroom.
Scope arid Limitations .
Although the concept of the resource-based approach

to teachinq and learning is not a new one, it is only

recently that this approach has been fairly wldely

'Hanca, 1i € sol , particularly as
they - i 1=ta to “ specific studies condgoted,’ are
somewhat limited.

Due.tc the: t{hct tl‘ua‘t a list of' grgdg_ th;ée'homeroom

classroom teachers in the province bwas not ava-ilab;_e,

“the principal of each périicipaéinq school was asked,

“in‘the event of there being more than one qrade th e

tenc}\e: on the staﬂ, to select a qrade threa teacher
to conplate the questionmite-.

A higher pekentaqe of —rasponses to -the.questibnnaire
niqht have led to findings prapcrtionately dift‘ggnt
from those obtained.

No pilot study was conducted.

Although t)m grada three teacher sanple was randomly
chosen, it iunjust that, a sample, and may. not: be

truly repregentutive of ‘all, .the grude,three teachers

in the proyiri




CHAPTER II
REVIEW OF LITERATURE

Ve

The dliterature review first present‘s a brief overview
of the development of prngresgi‘ve education.’ N;xt,‘ the
development of educational technology and the emergence of
reséﬁrce-ba'sed learning are addressed. The rationale and
subport for utilizing resource-based approaches to
teaching anda learning are also examined. Foll&winq this,
some v.examples of the guidance and support givanl educhtors %
for resource-based. learning are presented.’ Thsse'examples

- 'a‘re from. the prévinces of Qn‘tario‘, Alberta, .. British

Columbia, and Saskatéhewar;.. Finally, the.status of

resource-based :_Léarning, within, the Newfoundland .,

[ edugatipnal System is considergd: o ;

- A'Brief overview of the Orisins of Prosressive Edgcation
i . The/theory and pragtice . of education for the young , o B
child dates back to Rousseau and his influential b_cck 4
i entitled Emile in which he contends that education is

“...arquesti,on of guidance rather than instruction" (1950, ¥ o

i p. 19). Roixsseau’s beliefs “have led to a ,View of, - .

ized as child ered:

education that can be

"the individual chi:l‘d himself rather than knowledge itself
becomes the focus of the process" (Blenkin ‘& Kelly, 1981,

p 19) . * Rousseau’s ideas are also‘;eﬂected in the’worka'
.« T .




Lt :
of otHer great educators such as Pestalozzi, Froebel,

Montessori, and. Dewey.

According to Mayer (1964) "tis—tjfzzi stressed the *
Mo .

natural development of, the child and, like Rousseau,

- Pestalozzi had great distrust for authoritarianism in \
education" (p. 156). Heafford (1967) in hls writings Gl |

~ about this great Swiss edﬂcatoz revealed that Pestalozzi;s 1%

method of .education was chil ) ed and the

whole child, mentany, physically and spiritually. Ty
The father of Kinderqarten, Fredenck Froebel in The $
mmi_n__t_x@n puhiished in 1887, maintained ‘that .

"education in instmction arytraimng, originally*and in .

B © its first principles, should- necessarily be passxve,

fbliowj:ng (only.‘guardinq» and - protecting), nét

A prescriptive; categorical, interfering® (p.' 7)< He' view{? ' N
play as taking a very in\porta‘nt role inf theé education of

L w- young children. \
-

7‘Mo;1tveséori Stressed the importance of self:-a'cti‘iity
through the use of didacticy:;aterials. She beliéved that
an environmenc should be creat:ed whereby children are
enabled to cater to :their own interests and needs under
-the guidalgce, not instructlcn, of (heir teachers. -
John Dewey, *in keeping with these other educators,
vlewed the taacher as a guide in. the educational precess.
He claimed that "education, “in order to accomplish n:s

. ends both for the :lndividual learner and for soc/ ety, must

-bq' based upon axparience... " (1938, p. 89). Most .




‘importantly Dewey viewed th&? child and the curriculum as
edually important in the educational process. Dewey in
The €hild and the.Curriculum stated: , -

abandon the notion of .subject matter as
something fixed and ready-made in itself,

¥ o outside the bh.i&'es ex| er:.ence. cease thinking
o of the child’s experien e as also something hard AN

and fa!t ‘see it as som ;hu\g fluent, embryonic,
) vital; and’we realize fthat the child and the -
' curriculum are simply 't o limits which define a ‘4

slngle process... (p. 8)

All of these educatcr{ have contributed to a V\iaw of i
education that has become known as progressive education.

- In their methods and adproaches, Qney.

attempt to be chud-cent&-ed ana to take full  °
account Qf an ever-growing knowledge of child .
. - psychology;’ they -reveal \ an . unwillingness ' to
impose ‘on children; they adopt a looser attitude
. towards® discipline; they encourage . informal
% . methods which ‘place  the emphasis on providing
= children with first-han experiences, often
through: play; they stress| the learning of the
child rather than the teaching.of the teacher;
and they sense a willingness to experiment with # [
~ the content of the curriculum and, in i
particular, to introduce suh]ects of a practical-
kind ... they display a concern with. education
as 'a process rather than with its produéts...
(Blenkin & Kelly, 1981, p. \23)
. “
The growth of the progressive movement in education

~ was furt:her supported by the wcrk of psychologists such as

Piaget, Br\mer, Roqers and skinner. Piaget was concerned

with discovering how the relatxonshlp between the Xnower.

and the known change with the baaeinq of time (Thomas,

. 1985). His ~works have influenced and continue to

influence educators of pt;imary children by intominq them -

N “how /children think and how they can best learn. ]

Fundamental to Piaget'’s work is-an uﬁli.arétagdinq of the




e 11
) four stagds of intellettual development: sensorimotor
stage, concrete operational stage, preopérational stage,
: ( . and formal operations stage. Duckwortn (195‘4) put forth
the following statement about the relationship between
) Plaqat's thenry and education: -
as far as eﬂucar.ion is concerned, the chi
outcome of his theory of -intellectual
development is a plea that children be allowed
to do their own learnihg... Good pedagogy must’
involve presenting the child with situations in
which he himself experiments... (p. 2) ¢
Brunei '(1966) believes that “a theory of instruction =

seeks to take account of the fact that a curriculum,

e ‘reflacts not only the nature of knowledqe 1tse1f but also
{ the nature of the kpower ar\d the knowledge-getting

-a

ST progdss" (p. 72). .He (1966) maintains that:

: we teach a subject not to produce little living
libraries on that subject, but rather to.get a

. % to think ically for himself...to

¢ take part in the process of knowledge-getting. §
Knowing is a process not a product. (p. 72)

Blenkin and Kelly: (1981) .suggest that Bruner’s

(. contribution to education is to "suggest the link between

the laurn_er's\ active cognitive -devel\pg:ment and the role
I ’ the teach‘er can pl‘a’y in prdmuting this .active development"
(p- 33). '
In exanining the work of carl Rogers, Joyca and ‘Weil '
N (1930), in their book entitled ugggl___qtj_ggrmm v{rote

° that Rogers believes that "?oéitivei hunan relat‘ionships

enable. people to grow, and therefore, instruction should
be based. on concepts of suhj‘ect matterg thought 'pfacasses,

or other iptel.lectual sources" (p. .149). His therapy of
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' non-directive counselling can be adapt? to the
educational field. According to Joyce and Weil (1980),
non-directive ®teaching is an approach which is_ student-
centered and views the teacher as a facilitator. The
teacher, through personal .relationships with students,
guldes their grc-wth and development. N %
ra behavioral psycholnqlst was concerned

A=z
with how learning took place and the best way to prohote
learning. He YWelieved that learning~ occurred when ‘a

learner elicited a response as a result of a particular

‘ situation and stimulus. Skinner’s work has led to the' -

development of prdqummed 1s§rning and more importantly to
individialized instruction. A link also. exists between
some ,of the work of Rogers and Sk.mner and what is known
as the Elton model, which was designed “to trace the

dex)elopmen\': of educational technology.

The field of educational technology first emerged
du::'inq,‘liorld War II wh;n‘ there was an urgent needv to
quickly and éfficiently train the military. The training
tilms used by the military )na_rked the shitt‘ from
"}:egardinq films as an educational luxury to regarding
them as a necessity" (Saettler, 1968, {p 179) . In

addition, Knirk and Gustafson (1986) reported that the




/«\I ’ X ! 13
’ "systems approach" to Ceaching:a_r:i learning alsd grew out
of xn;ilitary training programs. : Lo N
The Elton model developed by Professor Lewis El’ton
describes educational technology as progressing through
thxee' phases ‘over'the years; mass communicacio‘n,
individual learning and group learning. These phases have
beén outlined by Percival and Ellington in A Handbook of
°. Educatjonal Technology (1984).
The m}ass‘commu’nication phase originated from

.
industrial technology and was characterized by the

development of hardware equipment wh was used to

educate und. tfain people without increasing the nunber of

teuchers. e widespread usa_of the closed cl.reuxt_
television was one of the major, results sten;ming from -t:his
\phluse. * :
During the 1950’5 the educational scene expérienced m -
. move amay from the use of hardware and focused in on the
techniques of instruction. The Elton mndel refers to this
‘ change as the individual leax:nmq phase. It was the.
research of B.F. Skinner and ‘other behavioral
psychologists who provided the basis for this phase:
Skinner ’(1954) in his article entitled, . The fc e
m:nj.ng_gnd_;hg_mf_’uggu;ng expressed somg 'goncerms
with respect to the educational process. ' He contended
that "if the teacher is to take advantage of recent
advances -in the study of learning, Qhe nust have the help

of mechanical devices" (p. 95). Hence, the development
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.

and utilization “of Skinner’s model for programmed

learning. F

Tné third phase of Elton’s model, 'qrcup learning,
was rooted .in the principles of humanistic psychology.
The shift from individual learning to group learning took
I;Iace because ;:he term ‘individyal’ signified no

interaction with others. This form of learning limits the

. deyélopment St both interpersonal skills and discussion
o
skills. It was during this phase that people began to
" g

realize that all spects of the :eaching/lea'rnir_u;

‘situation should be considered. This realization led to'a

view of educational technology as a combination of both

techrislogy of education and technology in educaticm..

Accoxding to Percxval and Ellington (1984), technolqgy of

education "mvolves a systematic, scieritific apprdach to a

problem, together with the application’ of apprépriate

scientific research, both from - ‘hard’ sciences’ such as

physics and électronms and from social sclences sucn as
psych({loqy and socioloqy" (p. 14). Technoloqy in

educaf-ﬁon "embraces evéry possible means by which

i mation can be pf ‘It is with the

‘gadgetry’ of education and Ekaininq such as television,
language laboratories and the.various projected media..."

A
(Percival & Ellington, 1984, p. 12). In other words,

"having - computers in. the schools is tei:hnolcgy_ in

education but scientifically and ,systematically planning

how this new electronic_gadgetry can be used to improve
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. as resource-based learning.

1earn1/ng is technology of education". (Galway, 1987, .p.
i =

12). ~ . i

According to Galway (1987), "technology of education
S

includes technology in education but only to the.extent

that the tools make a cuntrolled\io:tribution to improving

the efficiency and the effectiveneks of learning" (p. 11).

This combination has contributed to what has become known
N
. e . %
During the seventies, the British educator  L.C.
Taylor (1572) presented his analysis of how chAildren
learn. Taylor maintains that children learn in fwo ways:
"Either "from ‘bein tnld;, or .,. from ‘an vActive,
pérsonal interaétion .with people and 'things'..." (p. 233).
“He  labels 'beinq told’ as a teachlng-based system of
“learning, and the 'activa personal ?ﬂ:eraction with people
and - things’ as a. resaurce-based system of 1earmng.
'ray!.or“ concludés that resource-based apptoacnes to
teaching and', 1earn1ng x.'equu‘e < great deal Jf selecting,

orqanizinq and plannin

implemanted.' Beswick ‘(197%), head® libraiian at the
University of London Institute of Education, agrees with
Taylor and emphasises the necessity of a stronq link
becween the ubrary resource Centre and resource-based

learning. - #

g In Canada; ‘the oOntario Ninistry of Education has

" based "its dafinition of resource-based learning on the

_ work ‘of Beswick and\ T:‘lor. This definition has helped to

if they are to be proper_ly\
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"bridge the gap between the theory of what educational\
technology is and how this theor’y‘ can be converted into
practice" (Galway, 1987, p. 20). According to the Ontario
Ministry of Education’s definition (1982) resource-based
learning, as stated earlier, refers to:

planned  educational programs that actively
involve students .in the meaningful use of a wide:
range of appropriate print, non-print, and human

X resources. Such programs are <designed ‘to
provide students with alternative learning
activities; the selection of activities. and J
‘learning resources, the location of the
activities, and the expectations for
particular student depend on the objectives
established for that student. (p. 6) *

The term resource-based learning is ®idely used in
Canada and the definition of  resource-based léarnlng
provid_ed'b)‘{ th,e"vontario Ministry of Education has been
Adopted ar‘xd us‘ed in the“ resaufce gu{des c; qthqr provinces ‘

such as Alberta, British Columbia and Saskatchewan.

N

) Rationale and Support for Utilizing Resource-Based : N
- ' Approaches to Teaching and Learning R ' 5,

a

Many eﬁucators throughout the years_ have agreéd that

teachers. should be concerned with the process of education

and not merely the products. According to, Blenkin and

‘Kelly (1987), the propch of the progressive

in educdation have adopte[:l a view of education that has

"inevitably leéd to major ch;n?es in teaching ‘method.

(p. 53)‘. Incorporated within this progressive view of .

education, issues such as -‘active! and "diacovary"
? : v . ( &
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learning have attracted criticism from: an array o;
: -

. The of the approach to

education unjustly think'of active le.arning as mere

. physical activity. Active learning, for advocates of. a
process approach, means "the direct personal, intellectual
or ‘mental’ involvement of the .pupil inh the learning
process" (Blenkin & Kelly, 1987, p. 54). The oppone}lts of
éiséovary lvaa(.n}ng rejeci the term ‘discovery’ arguing
that "if you. already know it, you can’t discover E"/
(Blenkin & Kelly, 1987, p. '515). In fact) those who. f'?vor

a proce;s—based curriculum prefer to replace the word

‘discovery’ with ‘enquiry’, in the belief that enquiry .
A 5 7
learning means "khowledgé acquired should result from e
N v

? genuine ’experienga a&i that this can best be achieved by
. R

engaging pupils in, meaningful .enquiries, in seeking -« -

" . 2
"y knowledge and experiem:e for themselves through s

b E exploration they can see the polnt of..." (Blenkin & )

) Kelly, 1987, p. 57). ' . N

Since ‘t’:ha seventies, the educational practices whigh

\ this theory supports have become fairly widely referred to

as resource-based learning. Beswick (1977) claims that
_ the interest in resource-based learning has stemmed from:

% 4 the recognition that children must learn, during B
‘the course of their schooling to be increasingly
self-sufficieng ip leaming, to .become the
i s most fitted to ~

survive in'a scciaty underqoing constant change

. ?nd' in the context of the knowledge explosion. i

< p. 119) - -




Given the wide range of individual differences which exist

in our cl , the 9 1 on h

el app!

in educating our children can hardly suffice. Brewne in

her unpublished Masters thesis (1985), wrote that
educators such as John Dewey and William H. Kilpatrick
. ¥ ¥ \
Jbelieved: .
motivation was important in learning and that
children learned best when they were interested
+ in the material. They believed that children
should have contact with educational materials -
and people as well as learning by reading and
hearing abecut things... They believed that
children should go to many sources to find
24).
Bennett (1979) suggests that when we sﬁe‘k reasons for
) o
\ih}dr{n's failures, we tend 'to "ignore the possibility
that children are not learning because they are not g{ven
an oppo;:tunity to use ‘their own style of Jdearning in the
classrocm" (p. 60). As -educators we need to provide
students with a wide variety of learning resotirces.
According to Jarolimek (1967):
. - g
the day of a single approach, relying solely on
the textbook as the source of authority is
' passed...the teacher must therefore reach out
beyond the textbook and include the use of a
broad spectrum of learning resources as he works
with hxs pupils. (p. 542)
As discusseq earlier, planned*educational progi-ams that
actively involve students in the me&ningtﬁl use of a wide
. P 7
range of resources has been i-etex-red~cg as resource-based.
The rai:ional‘e for resource-based learning has ' been

provided by the ontario Ministry of Education _1n‘ its

provincial . document entitled. Partners in action: . The

=

information, not just to one textbooR. (pp. 23- -
. {




library resource ggn;:g in the sghool curriculum

The document states: ~

’
.The concept o! the learner as a mere processor
“of information has been replaced by the image of
a self-motivated, self-directed problem—solver,
aware of both the processes and uses of learning
and deriving a sense of self worth and
confidence from a variety of accomplishm\ents.

- (p. '8)

Teaching and learning are based on a process of

continual interaction in which teacher and child
are partners. For learning to be effective, the
ne' who makes the first move must find the ‘other
ready to respond. The child will indicate his
or .her needs, readiness, and capacity through
questions and behaviour; the teacher must. be
prepared to respond:or to initiate and motivate
appropriate learning activities. In either
case, the teacher must take responsibility for
the:.general purpuse and direction of 1earn1nq by
building. variety and choice into ‘the 1earnlng
sequence and materials. (p. 6)

19"

(1982) .

According to the ontario Ministry of Edication (1982) “the

qoal o! resource-based 1earn1ng is to offer choices for

It is.

tha pa:r.ners in cn'rr:.culum planninq" (p. 8

balievad that when a vaviety of resources are utuizedé

meet objectives in educational programs they:

= provide for individual differences in
rate and style of learhing; .

- maximize opportunities for exceptional

studants.\
- provide opportunities for creativity; ’

-' communicate factual content and
enhance the learning of facts through
oral, pictorial, and'written clues;

- motivate students to -acquire the
skills ‘required for independent and
lifelong learning; &

- faniliarize students with the use of

modern technology as a learning tpol;




Extremely important to the -implementation
resource-based lgarning is an

school library media program,

. . stréng

and services needed for success

provide a link between the classroom
and the outside world; R

develop the learner’s self-c¢onfidence,
independence, and feelings of self-
worth;

help students appreciate and enjoy
various forms of artistic expression
such as music, literature, and film.
(p. 8)

lxbrary program with a 'qualifiéd’

= 1isz:axjian, can provide the esset(‘lltial resources,

E to occur in our schuols. With such support,

) 'could more rendily provide for a variety of pupil needs

teacher-.

proceases

20

of

effective and efficient

for it is maintained that a

1 resource-based laarninq

teachers

.and . learning styles. Accordinq ‘to Davies (1974)
s )

"the.

function of the library media program is to support, to
”

implement, to enrich, to vitalize, and to humanize the

educational program as it strives to attain excellence in

, and (p. 21). Davies (1974)

expresses the view that the library media program "is a

vital péftner in knowledge ‘ma“agement and shares with all

other

v the library resource centre.

total process of learning and teaching" (p. 21).

N

<t
instructional . agents their responsibility

for

systematically designing, carry@kg out, afld evaluailng the

0 o In fact it would seem natural ‘to assume that a strong
208 A !
i relationship exists :between resourcezbased learning and"

Several points regarding
'
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K ' this relationship have been mﬂuned, in the Ontario

Ministry of Education’s resource guide 719\92): and are as
follows: ’

- the library resource centre provides
an ideal workplace for students to
apply theoretjcal and abstract
concepts learned in ‘the classroom....
its rlesources can be the -beginning
point for concrete experimental
learning’ from which general princlples

‘ can be deduced.

- a centralized learning resource - .
collectidn pei:mits the school’s
Z 4/ resources to serve different audiences
and be used in a number of teachinq
sxtuatlons.

- resource-based programs cannot be
1 ‘master the
learning and research skills nacassary
to  use materials .effectively:
cooperatively déveloped, saquential
program for teaching these skills can
. ensure that students learn the skills
in' the cortext of meaningful
curriculum-related activities. (p..9)

Accord}ng_ to Didier 1984) ';schoo1‘ media
Zprotassicnalé have contingally expressed the belief that
gobd media programs cont;'ibute to quali(:]i edﬁcption" - (p-
343). .Several studigs have Ms_tigatsd the impact ’nf th.e.
school library media érogram dn learning, and ‘support 'the
ballef. that the schoel ‘library media program encompassmg
’qualitie% vpersann.al and effective resources, are
"essential components 4ef the total school pro:;ram,v
integral parts of the ie}r_n‘i‘ng process" (Didier,.1984, pp.
343-344) . ¢ " -
* ’ A study by Hastersnn (1963) examined the role of the
sc).wul library in the overa];l reading program of the

Ty
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elementary scho.ol. She concluded that & library program,
rather than mere book exposure, carsbe a strong factor in
a reading program. She also noted that in schools with
centralized school libraries and _professional librarians,
the students yielded higher scores on reading tests (cite;i
in Didier, 1984, p.= 346). ¢ N

An examination of the impact of the school library

.media program on language development was undertaken by

Bailey (1970). Res'ults indicated that participation in an
active library media program significantl;' improved the
psycholinguistic abilities of disad\}antaged first .grade
students. As a result of a twelve-week stof:yta’lling
program their overall language ability and jrerbilr
expression were _also signigicantly greater - (cited in
Didier, 1984,'p. 346). Didier’s study (1982) sought to
deteérmine ‘' the relationship, . if any, between " student
achievement 'in reading ;nd library media progr;;\'s and
personnel. , Her results showed that in schools with
library pe’rsonnel, grEde seven students’ achievemen’t 'in
reading, study- skfxls, and use of newspapers was greater.
sch:ools Qith‘rprotlessional llibrary media personnel viewed
st’udent access to the 1library .media center as
gignificantly g'i-e_ater than ‘those. scho;qls w}-nich did not

employ iorofessianal library media personnel. In addition,

" pidier found that inversely related to' curricular role,

achievement in reading of fourth grade students, -and '

* " o (
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student access at both levels, was the education of the
library media specdialist. |

‘ Short (195—4) studied a selected sample of grade four
students atteﬁdinq schoa].s.which were ranked as having
high or low media programs. Results revealed that B
students in— échﬁ;ls ‘with good !library media programs
scatefl significantly higher on reading skills and
reference skills, th‘an did students in schools with poor
library medi programs. McMillen (1984) sought to
determine the relationship between the‘ quality of the.

media prt‘)qram and student achievement. The results

T indicated that ‘superior x‘eadipg‘ comprehension and

knowledge, and use of reference materials were seen ' in °

.students who were e;cposed to good libraries and full-time’

librarians- in combarison ith students who were exposed to

a "10wer level of librpry service. . No significant

difference was found in the area of vocabulary development

(cited in Didier, 1984, p. 345). ’
In 1970,. the Oakland public schools in C;lifornia

carried out a study at SDerQ;:e Park school in order to §

investigate the educational impact of the library program

on students and téachersc Findings indicated that 72

percent of the parents surveyed were convinced that the

-improvement in their. children’s’academic performance was

due to 'trie teacher-librarian and librarﬂ' program. .Over 70
percent .of the teachers .stated.that students showed the

most ‘impi'ov'e\ment in the area of reading. - According to 91
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percent of the staff, the media center led the pupils to
self-discovery. i

All of the studies discussed indicate that exposure
to a good library program with qualified teacher;
librarians does have a significant positive effect on the
overall achievement of students, most notably in the
curriculum area of reading. -Many studies dealing with the
library bragfam's effect on achievement have dealt with
area/s such as problem-solving as well as skill development
in various curriculum areas. Such studies anlu‘cla the
research of Gengler, Yarling, Becker, and DeBlauw.

) Research conducted by Gengler (1965) compared sixth
grade students tauql?t by both teachers:' and teacher-:
librarians with stude}\ts taught by ) teachaxjs_ alone.
Gengler conclufigd that ﬁths instruction by the teac/her:
librarian' contributed significantly to the students
p’rcblem—solving abiuti:s. %n addition, it was found that
a s%ﬂficantly hiqher/mean emerged in elementary schools
operath:ng library instruéti::mal classes, in comparison
with those schools vhich ﬁere not (cited in Didier, 1984,
p. 346). :

Yarling (&968) examined children’s understandings and.
use of selected library-related skills in two elemeritary
schools, one with and one without a centralized library.
outlining, notetakinq‘, .and general liﬁraty skills, as well

as the students’ ability té ;xpress ideas effectively were
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significantly - improved in the .experimental group
(Dissertation Abstracts, 29/10, 13352-A). .

Social studies achievement of pupils in schools.with
and without libraries was invest{g@t.ed by Becker (1970).

The sanple 6Ted of an experi 1 and contral group,

each made up of two fifth grade classes in each of ‘two

elementary schools. Results revealed that pupil

. achi in i ion-g ing skills, and in the

reading of charts and graphs was significantly influenced
by the px;asence of a library and teache;:-librarian. Any
influence as a result of the library program with respect
to map and globe’ reading skills and’acqu'isition of social

studies conterit was not visible  (Dissertation Abstracts
31A, 1970; 1929-3082). ! . 5
In 1973, DeBlauw studied ‘the effect of ﬁyltimedia

on ,achi and | i of elem y and

secondary studénts. Results sh;wed that grades one and
two pupils made. significant gains . if‘ r:he area of
vécabulafy and word study skills g« whil_e students in grades
three through eight made significant gain in work study
skills and a.rithmetic. However, acaderpic,perfg}mdnce of

high  school was not 'hy the program.

Students at all grade levels as well as profe;signal staff
showed pos‘itf:r'e a‘ttitudes‘ taw;rds the program
(Dissertation Abstract 34A, 2073-2808).

; Important. to all students jinvolved in the learning

process is a, positive attitude and self-f:pncapt. In
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DeBlauw’s study, it was Eeen that the school library media

- _brogram was associated with positive attitudes in both
students and staff. » .

McAfee (1981) undertook a study of elementary school
instructional - media centers xn order to determine the
presence of observable conditions of positive self-
concept. These conditions included: cooperation,

i e, positive ére, challenge, 4nd

’a' feel¥ng oi value or acceptance. The schools f{nvolved
all had a full-time media ;pecialist, a'full-time iide, a
variety of current printed u‘x’nd audiovisuml materials, and
a pragra;rl °f. activities and services. McAfee tuund all of
these ,conditibns present in the sc_h'uols she studied, and
concluded that the inntructio,nal media center does ar;d pan‘
influence the development’ 6i' a positive self-concept.

) All og the investigati)?r;s reported on suggest i:hat
« the library program does have a posith!s impact on student

achievement in various areas of the curriculum, and on the

acqfiisition of specific skllls. It. is seen also as

enhancing and promoting in the student, positive attitudes
~‘and a positive self-concept. Progress is being made on

the cCanadian scene which would support the view of "an

increased ‘ﬁble for the school library/resource centre as ,

the most ‘effective way to implement the current curriculum
.

and - support resource-based teaching methods in the

(classroon" (Brown, 1987, p. 4). In this regard, it would

‘be fruitful -to examine the work of various educational




agenciegy in each of a selected number of Canadian
provinces. Those selecbed for examination are from
ontario, Alberta, British Columbia and Saskatchewan.

"

The Canadian Situation Regarding Resource-
Based learning

Ontario B

Alberta

British Columbia

Saskatchewan

The Ontario Ministry of Education -(1982) was the
first province to produce a cgmprehensive dcc‘:ument
designed t& help educators use library resource centres
effectively in implementing a resource-based program.
Tiiis -resource guide, entitled Parthers in Action: The
Library Resource Ce n_:x_e‘i_n the School Curriculum focuses
on. the participants in the educational process: the
principal, classroom teacher, teacher-librarian, and
district Ascho'o} office, and demonstrates how tﬁeir_‘
paitnership in the school can lead to the creation of
resource-based programs. Outlined in this guide is the
- rationale for resource-based learning and its relationéhip_
to the library resource centre. In‘,édait_ion,‘ the .guide

contains a sequential skills chart that must' be integrated
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© into the school curriculum if resources are to be ‘used

effectively. .

The influence of the Qntario guide is evident in fhe -
s ol v resource guide later produced by the Department of

Education in the province of Alberta entitled Focus on

- Learning: An Integrated gs_qugm Model for ‘Alberta School
v

Libraries (1985). This guide incorgorates'three major

program compdﬁents (instruction, development and -- -

management), each with three separate phases -of = ¢

developmant. "At thé heartt of the model, -and common to

eath .component, lids’ the c¢oncept "of cooperative planning -

Q ; and implementation" (p. 6).
. - - 3 . ."" -4 A
7 Fue Cooper: b 3
Teachiqq (1986) was the resource guide created by the :

British Columbia Teacher-Librarians Assﬁéiation. This
guide dé.scusses ‘the current situation in education, and
“the impox:tant infiuence. district and resource centre
policies c‘an have on then success &f the library rasourcé
centre program. It deals also with the .significance of
. research, study skills, and communilcati.on, and show‘a how.

# L ‘ these factors " are essential to the devaloprﬁent ott aa
successéul library . resource pregrm;x. The qu}de" also
discusses the roles of the various personnel involved and

/provides sample u_nits for resource-baséd learning. .
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In , the entitled, The 4th R:

. Resource-based: learning (1986) was develgped by the

Saskatchewan Association of E onal Media Specialists.

This guide gives the rationale for resource-based
learning,- lists the benefits of such \nggg_l;am to both
students and teache¥s, and outlines the suppo‘rts that are
essential to the establishment of resource-based programs.
Redently, the Saskatchewan Department of Education (1987),
_publls?ed another _peper entitled Resource-based Learnind:

Policv, guideli 1nes and hil(ties for

Learning centres The paper presents the

provincial Depaftment of Education’s learning resource
centre: policy and guidelines, and describes an -effective
resource .centrg~program. According to the Saskatchewan
Department of ‘Education, the resource .centre program is
dependent on four /'baslc components: personnel,
facilities, collection, and budget. Lastly, ‘the docunent,

dai s the snsibilities of the province, division,

and schools in the development and maintenance of resource

centre services, -
All- of these guides suggest that in order for
resource-bised programs to be implemented successfully

there has to be cooperation and planning’ amongst all

levels .+af -the i 1 1 .

programs require . a- partneréhlp amohg " the, princibal‘,
teacher, teacher-librarian .and school board. Working




together, these participants bring "particular skills,

knowledge and responsibilities to the educational

enterprise" (Ontario istry of Education, 1982, p. 9)

It is evident from the examples given within the

_Canadian educational system, that some work is being done

and attention devoted to promoting resource-based learning
for our children. To what extent is this the case in the

province of Newfoundland and Labrador?

‘ The Status_of Resow: sed
E onal System

curridulom guides, Gcourse descriptions &nd
inst;uétions, and guides for teachers from the
Newfoundland Department of Education, clearly advocate the
utilization of resource-based approar;hes at lall levels of
the educétional process. The program of studies for
primary students (1987-88)° stresses that "learning centres
and resource-based teaching are important to the delivery

of the primary curriculum" (p. 11). This approach. places

a strong emphasis pn individual differences as one plans

for e!faétiva ins:ructxon. In keepinq with this view the
second draft of the Primary curriculum duide (1986)
N =

statess \ i

The indtv}?al d;.:farances of children must be E
accepted by the primary teacher. ‘To - expect
children to be the.same or to make equal
prodkess is unreasonable. Progress should be
viewed in indi‘/ldua]. gains over time. Children
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should be motivated to perform at a level
commensurate with their capabilities... (p. 6)

To‘l\ ish this, must be p;'ovided with a

variety qf learning resources. According.

Curriculum guide, 2nd draft (1986), "
differences of children will be taken int

e individual

‘account by  the
use of different instructional techniques and strategies
to accomplish the aims, and by recognizing and accepting

that children wlll achxeve the aims to different deqrees"

(p. 8). The Primary curriculum handbook entitled Child: gn‘

Learning (1957) which is currently under review, contains
a section on resource—hased teaching, stressing that the
use of a single textbook is not adequate for teaching

primary children. In addition, the handbook 1i§ts the

advantages of utilizing b d PP h and
» .

di how r b d teaching can’ be successfully

impl . The states that '"resource-based

teaching»should be used by every brimary teacher" (p.
103). . . ’

Further qxamp}es of support for and encouragemem:,of
the resource-based approach can be seen in some of the
more recent curriculum guides for the various suﬁject

. areas. For exainple,_ the program of sgpdies for Social
Studies (1987-5.8) clearly states that‘ DResource-based
teaching should be used extensivély..." (p. 32).
.ponsistent in ‘al]. of the curricull;m guides is the
;xp:essed view that children should be active rather than

passive particlpants in the learning process, and that
: -

o the Primary -
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they should.be provided with opportunities to Wiscuss and
use manipl{igtives. '}‘he interim p;mary mathematics guide
(1987) maintains that "effective mathematic_s_ instruction
should foster an affective learning environment; emphasize
insgructicnal strateﬁies which are child-centered: use
manipulative materials in developing mathematical
concepts, ..." (p. 128). L i
The thematic appr\a(ach to instruction and integration
across curriculum areas is alsé .strongly re nded. -
According to the. saocial studies program (1981), "“the
sample activities that tell how ohjectiva's can be achieved
give favor to the mmiugmég‘_tgmign, to be

used whenever -possible and feasible" (Design for Social
>,

Studies, K-VI in | land and L 1981, p. 8).

Rec¢ognizing . the importance of strénqtheninq children’s
understanding ' of a particular 'topic or concept, , the

interim jatics (1987) that "the
i

primary teacher should take advantage of opportunities to

integrate other subject areas with mathematics and other

current acti\;iues in the classroom" (p. 137).
To further support this approach, each of the subject’

guides has listed additional resources which may, be used

tsil:ich'the curriculum and pr'ovi’da for more effective
s

nstrjuction. In discussing the importance of resources,

the sou it K-II (1982)

states: N
Teachers, principals, and program ‘coordinators
should discuss e resource list supplied for

v
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each grade. These resources include materials '

for the classroom ‘library--books which build
children’s social studies background and promote
information, , value improvement, and skill
development. These lists also include textbooks
© from many curriculum areas, selected for their
relevance to the social studies progmam; audio-
- visual materials; pictQres and study prints;
kits, puzzles, games and other “‘manipulative

aids. —-based
teaching

. It opens the way, through the usé of
many resources, to an interdisciplinary approach

to inatructien... (p- u)

In order tor students tc usg resou\'ces effectlvely
the} must possess the necessary learning and research
skil‘ls. "a 'cooperatively. developed, sehntia}- program
for teaching these skills can ensure thai: nstudents learn
thel skills .in the context of meaningful Fun:iculum re}gted
activities" (Ontario Ministry of Eﬁ;tion‘, 1982, p. 9).
In quppunt of_ such a program, the Nevitouﬁdland Departn!ent
of AEduca:i)on puﬁli‘shgd a * document entitle% ‘The School

‘Librarv/Media Center Skills' Continuum. ~ Brown (1986)

states that. "this continuum idant:iﬂes the skills
necesslry for the effective utilization of a resource
centre and. resources, and i_ncludes many of the skills

identified as inpnrtant in thé "languaga arts #nd social

studies curriculun" ‘p. 12). \

It is clear, ut least from its etncxal program

guides, that tha Neufoundwd Department et 7 Education
% «
to teaching and

X PRX

learning. Yet, - some’ research ,hu indicated chat: the

traditional ):lasuoon l.s very much alive ' in many
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Newfoundland schools. An observational gtudy conducted by
Crocker (1983) concluded: ) .

From the point of view of materials used, it is
clear that the textbook.and the chalkboard are
the primary instruments of instruction. These
instruments appear all-pervasive, in the sense
that they clearly- demonstrate mstruction in

arts and ies, and thus occupy a
large prcportkon of all instructional time.
Beyond this, the use of the textbook and
chalkboard is equally common in most other
subjects. (p. 82) E

A s!udy by Baksh and Martin (1986) entitled Teachipg

Strategies: The ive, -revealed that a

major" problem by was the s

excessive use of the textbook® The end result created

boredon gnd passivity amongst students. As one

"Newfoundland student statés: "I find school boring. The -

teachers alwaysﬂgo from the book so that means boredom....
I feel that I will be glad to leave school because it's

boring" (p. 103). ~

Although the  Department of Education, ‘as has been

pointed out, recommends resource-based -learning,  which
means going beyond textbbok teachinq, Brown (1987), in a

paper entitled d_Teachiha: What's Wrong?

suggests several reasonsf why this approach may not be
utilized "in many classrooms. The first reason Brown

of',fers is - a lack of" resources. She claims that many

'6Newfsou'hdland schools are . not equipped with library

ta§ilit1es and ‘qualified’ p 1 .to help ‘hers

7

2

learn how to affactively use resources.’ Secondly, Bro n/

contends that many teachers feel »there is a lack of
' o




. 35
- support, no money for resources, and r‘Ao i!l.\portance placed
on this type of teaching. Another :eéson givene is the
shortage of qualified teacher-librarians. Perhaps it f5
this shortage which has resulted in suEh positions being
filled in many instances by personnel not fully qualified
for the position. Brown feels that a contributing factor
is that the importance of having these positions filled
only by well qualified teache;.'-libra;:ians is not fully
recognized. She believes the Department of Education mfst
take the necessary steps to ensur\e thats this situation is
corrected. Brown also‘ sees lgck of 'adequate fqnding, lack

of in-service' training, and certain classroom cons\j.rai'nts

as other: factors which may deter resource-based approaches

from ‘being effectively implemented. ~

‘The literature would seem to indicate that the. one-
‘teacher, one textbook approach in educating our young

- _children is x'mt adequate. Students need to-be provided

with a variety of learnan approaches and many resources.

In effect, children must learn ‘how to learn’. The

procees 19 at least as important as the: product and
perhaps more so. The process approach, it seems, is best
achieved thmugh resourc‘e%based learning. There is a very
stfong andfass’éntinl ‘link betwéen resourc‘e-based learning

' and the school library media grotjram. Several studies
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have iridicated that a strong library media program has a
positive effect on achievement and can enhance and promote
in the chlld, positive attitudes to learning and a
positive ‘self-concept. In Canada, several provinces have
provided tang\ibla evidence of support to help educators
use the resource centre effectively in implementing a
resource-based program. It has been indicated \that the
Newfoundland Department of Education, through iss

curriculum ghides, clearly advocates the utilization of

- basad Sa

’

. , it would seem/ that
. L

this approach may not be widely practised. If this is }.he

s
case, then perhaps hany of our children are missing out on

thé joys of learnintj. Children need opportunities to .

enquire, seek answers from many sources, explore, and

critically question. In other' woré\s, they need to

. experience fully the learning process. Resource-based.

‘
learning has the potential to meqt these needs., If it is
not widely practised in the prfmary schools of}
Newfoundland at present, then whatever®steps are necessary

ought to be taken to correct the situation.

- 5




CHAPTER III
. METHODOLOGY - }
X Fu 1
In order to obtain information _pertaining to
resource—bAse;i .learning in the province of Newfoundland .
" and .Labrador, a field-survey was conducted by means of
questionnaires and structured Ninterviews. The population
{ sample for the questiohnaire consisted originally of 205
grade three teéchers'from' Newfoundland and Labrador.
¢ Schools which offe;:'ed grade three programs were randomly
selected with.\.n each school board so as to obtam a sample ”
i ';J of schools, for each school board prcpurtio_nate to the
proviqcial totél number ‘of schoulsrwhich offered grade’
thx‘ee (394).  However, “two of the- province’s tihirty-five T
school boards failed to p.articipate, thus reducing the
sample size to 197. The questionnaire contained séctions
pertaining to:
\ {a) | Bicgra?hical data
(b) ‘Professional data .
(c) Teaching context
(d) Teaching [practices and attitudes
(e) Support for resource-based taaching
The population sample for the interview schedules
included: A
) t(a) ”‘x‘he pi—oyincial primary school :’:onsultant,

Department of Education, Newfoundland. il
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(b) The provincial §chool libraries consultant,
Department of Education, Newfounéland.

(c) The primary school coordinator, Avalon
Consolidated School Board, . St. John’gl,
Ne;lfoundlz:d.

(d) The school 1libraries coordinator, Avalon -
Consolidated School « Board, st. John's,
Newfoundland.

(e) The primary school coordinator, Roman Catholic

School Board, St. John’s, Newfoundland.

(f) The school libraries coordinator, Roman Catholic

schdol)’Bcard, St. John’s, Newfoundland. .

Procedure

With regard to tBJe‘ selection of the teacher sample,
it had beeh initially planned to obtain from the
provincial Department of Education a list of all grade
three homeroom teacher; in the province. From this list,
four teachers from each sc\hcol board were to be randomly
chosen as the population gample to whom the guestionnaire
woﬁld be adninistered. However, " the Department ' of
Education' lafe_r indicated that it was unable to suppiy the
relevant information. As a result, another procedure was

taken.

‘A list of the sch in Newfoundland and L

which: offered grade three was obtained from the Department-
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+of Education. From this list, a random selection of
schocwlls was made from each school board, in order to give
a san;ple of schoals‘ wh,‘{ch was proportionate to the total
number. of schools offering grade three (394). In early

Janyary 1988, a letter was sent to all of the thirty-five

school boards in fewfoundland and L Q@ ing
permission and suppor! or the -administ;atiun of the
questionnaire (Appendix A). A total of 34 school boards
responded, with only one negative ;espoﬁse. ! Once

permission had been obta{ned, a teacher ‘questionnaire with
a covering letter was mailed on ngrﬁary 2, 1988, to the
principals of the éelected schools (Appendix B). The
principals were asked to distribute the questionnaire to
one grade three teacher withi}l’their schpél, and to ‘retutn
the questionnaire in th‘a self-addressed envelope before
March 1,{1988. - During January 1988, letters were sent to

the priméry school consultant and the school libraries

. s
~\cn:msul.t:am: at the Departmept of Education as well as

the primary school and school libraries coordinators at
the Avalon Consolidated and. Roman Catholic school beards
in st. John’s, Newfoundland (Appendix C).. These letters
requast:d' permission to conduct a tape-recorded interview.
AN responses were favorable and the intErviiws were '

conducted during February and March 1988-
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CHAPTER IV

ANALYSIS AND DISCUSSION OF DATA

N
1 .

The survey undertaken included a collection of data

from the interviews conducted with consultants and

coordinators, and from the completed. teacher

questionnaires.

. The findings from each will be analyzed and discussed:

separately. A conmparison of the findings from these

sources of data will be made where relevant. - -




SECTION I

A Discussion of the Interviews with
=) Consultants and Coordinators '

Six scheduled interviews were conducted (Appendix D).
The complese transcript of each of these interviews can be
found in Appendix E . The" following i{s a presentation and
discussion of the salient points from all the interviews
"conductea.

Coordinators and consultants were asked, first, to

describe their role. Acoording to the provincial school '

libraries consultant, his role involves pmvidin& advice,
answering questions; and giving ns.‘,Jtance to school
boards on matters pertaining to school. libraries. The
provincial primary school coordinator described her role
as that of coordinating curriculum for the entire

province. This. involves, among other things, meeting with

consultants and coor to of the

primary curriculunm. The school libraries coordinator for

the Roman Catholic School Board described her main.

‘function as that of working with school .committees in an
attempt to assist them as they change ‘from more
traditional teaching approaches to a :vuri,“ety of
approaches. Part of the role consists dlso “atllofbklnq at

|

central services, taffing,

budgeting, ‘working with other coordinators, ahd being

. invSlved at a provincial level. The Sschool libraries
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coordinator for the Avalon Consolidated School Board
indicated that her role is multifaceted, and involves
working with teacher-librarians, school 11brar1és;
conducting inser‘gce sessions with teachers, and
incorporating resources into the curriculum. The primary

coordinator at the Roman Catholic School Board described

_her role as coordinating all of primary education, except

policy. She sees herself as a true ’‘primary’ coordinator
in the sense that she is not responsible for language arts
in addition to primary’ education. The primary_ coordinator
for the Avalon Consolidated School Bpard stated that her
role cuts across all subjects areas from kindergarten to
grade three. She maintained that her major- role is that

of “a resource person for primary education in terms of

methodology and such things as classroom organization,”

appropriate teaching strategies, and good use of space.

The provincial school libraries consultant was asked -

about the policy of the Department with respect to
resource-based learning, and the financial support 8fferdd

to school libraries by the“yQepartment of Education.

‘According t® the consultant, there is .no written policy

with respect to resdurce-based apprdaches, but” the
Department of Education, through. its guides and course
desc&‘iptions; is moving towards a resource-pased
curriculum. He also indlcated that a comnitfee is working
on ‘a policy for school libraries, and that #his ‘policy

will define the role of‘school libraries in resource-based

45
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teaching. With respect to 'funding for school libraries
the Department of Education allocates a library materials
grant to school d.istrictsf on an eight-dollar-per-person
basis. T

All consultants and coordinators were asked to
discuss the degree of emphasis, support, and time they
felt were being placed upon resourc/e—gased programs. The
pravincial pi'imary consultant and the primary coordinators
at both school boards ;greed that considerable focus .is’-
placed on supporting,and implementing the re‘source-based
a’ppioach to teaching and lea‘rninqA ’l‘}{e Department of
Educati_'nn,‘ according. to the primary co‘nsul-tant} is
;ecoﬁendinq .resource-base'd learning fx’-ém‘ kindergarten to
senior high' school. In keepinq with /this x,—ecommendation,‘
the Department has, recently prenared/ a pnmary curnculum
handbcok entitled hi dren L.gg:_ ng which recommends that
the curriculum be resource—basgd. The handbock includes a

definition of resource-based learning which is based on

»prinéiples of learning established by the Department of

Educatio;l. . The Departmenl: maintaips ‘that resm;rce—based

‘programs -can work qnly if they are well planned. The

Roman Catholic school Bczu:d, : according to its primary
coordinator, has only recentﬂy begun this approach‘ She
stressas, hcwa\(er, that a substantial amount of financial
support has been q!van to the ‘acquisition of reaourcas.
Thé hoard's obm; is to move m‘ay from a teacher-

directed learning approach to that ar small group learnlng
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so that children have a g¥eater opportunity to 1ea;:n for
themselves and to learn by doing. The primgry coordinator
at the Avalon Consolidated Schopl Board indicated that
wi'thin the last bix or seven years much emphasis has been
placed on resource-based teacflinq,. especially in the form
E3 of inservice sessions. The school libraries coordinator
' for the Roman catholié School B:‘:ard spends little of her

own time on the development of resource-based pruql"ams.“

s

Instead, her board has been usin?} a schogl-based model as

.she works - with groups of teachers through the

instructional development process. ‘THe coordinator for

school lil;raries at the Avalon Consolidated School Board A
@ : spends a great deal of her time with cg‘acher-l_ibx:arians

S ‘ di‘scussing resource-based -programs .a?\d how the l‘ibraxy

should become an” in€e§:31 p\ars of it. The coordinator, ‘,

i a0 41so condicts inservice sgssicns, prepares bi) l.icgta‘phiys,

% B and 'so forth. All coordinators poirnt out that regard}fzss

of the éuhject focus of any inservice sessions which they i

conduct, the need for le‘arninq to be resb‘ﬁrce-b;sed and -,

matched to the indivi&ual needs ot children is ;lways_.

stressed. . According “to’ the pr‘oﬂngial school liqraries

consultant, the emphasis?et is placed on tlzf/d’@'glopment

of effective resource-b; aed'programs may vary tro‘n‘n one

- school district 'to anoth‘er, as well as u{ithin‘diacnicts.
He hopes that thel polity currently being developed will
px?vide 'more direction and result in a greater y’nca -

S
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with regards to resource-based approaches across the
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province.

Another question addressed the qu*\ucy of the school
library resource centre as’ an essential element in the
1mp1enentation' of resourcé-based approaches to teaching
and learning. The consultanl;s and coordinators a\ll agrée
that the school 1library is very important to the

\
impl ion of r . In fact, they

see the library as central ‘to the instructional process,
and they perceive the role of the teacher-librarian as
primarily that of werking'coopergtively’ with the classroom
teacher. ;L‘hay feel that this is not presently ocourring
to the extent that they \iuul‘; like, and they are working

tow‘atd improving tr\at situation. Furthermore, some of the

coordinators refer to teacher attitude and support from "

thewprincipal as, crucial tp the success of’the school
' A
librasy and the impl ion of r d programs.

The provincial libraries consultant feels that a library
,resource centre can be enhariced;y quality resources the
- L4

d r and design, tun\iing, and a qualified racher-

1librarian. & .
. The library coordinatiors from both school boards were

asked to dYscuss /&ny curriculum and techx}ieal support
. o

lw}?ich -their ‘board provides in the implementation of

rasourca:buad programs. The Roman Cnthql-ic School Board

has spent a million dollars on resolhrces over the last

fiye years. In ten of its sqhoolu,\cna committees which
- /‘ N 4 —
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llgve been established are working towards resource-based
learning, and quality program planninq\. Other support in
aid of resource-based laarnim; 6ccura in acglvluas such
as arranging for teachers to visit other schooils, *
providing opportunities for éaachet committees to get
together, and providing inservice sessions. ;K‘he
coordinator trg:n the Avaldn Consolidated School Board
reiterated a point m‘ade earlier -with respect/ to the

emphasis being plgcad’ on resource-based learning in recent

'years. In addition, she noted thut the district center

offers _resources which may be used W the teach@rs.

with respect to r.echnical Support, the Roman cacholic
board distributes its equipment diractly to the schools 1n,
the belief that this leads to more frequent use of- tha
equ:q.?mg‘l:. Th.ll is the policy also of the thulon'
consolidated School “Boara, . with additional. equipment
available at the afstrict office. =

(Both library coordmators were asked if their board
provided a resource sharing network, and both indicated
that resource q)n:inq dces take place among teacliers and
schools on am informal basis. At the Roman Catholic
board, there is a shariﬁ(; of* materials between small
qroups of genchers who are teachinq at’' the' same grada

1avel. LAt the Avalon Ct:nsolidated board, themes or units

of work deyaloped by teachers are made availaﬁla, _throuqh

the district center, to other teachers.
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Another question on the interview schedule soug’ht t§
determine the extent to which coordihators and consultants

wgrked cooperatively with respect to 'resourcexkased

programs. All coordinators and consultants agree that a

« majordeterrex\t in this respect i; the constraint of time.
Howeﬁer,‘ at the school .board level, considerable

communication takes place amongst .all coordinators. '!‘he

st:hm:»]h libraries cootdmators “and primary coordma\:ors at

both boards work together ‘through commlttees, inservice

sessions,-discussions, and sharing of materials. 3

The proviycial consultants were’ asked about their

role in assisting their coordinators develop prvgrams to
match learning résources to the 1ndxv1¢-{ua1 needs uf
children. BOth indicated that they,work closely with' the
‘cobrdinators in tileit, areas. The primary consultant
pointed out_that. individual learner needs is scress;ed at

all inserv'ice sessions conducted, as well as in all new

progrnfns_ de‘velop;d .
-

N “Lastly, all coordinators and consultants were asked
to discuss any problems which they perceive wct the
0 1 impleme ion of r based . ‘one

gf the first problems' raised By‘,a "of them waé that of
financial support. {x'heyjt‘eel that a \lack of funding, and
hence a lack of resources, could be a major deterrent to
the further impleméntation of resource-based programs.
- Secondly, they see a gjeat need for all schodlé to hav: on

‘staff a qualified teacher-librarian. They feel that more




inservice work is needed,'and‘ they are concerned that
teachers need nuéh more planning time than is currently
available to them. It is i_nportunt to note here that a
major responsibility for the classroom teacher Xnvclv' in
resource-based teaching is that of planning, and 'this
takes much more time than would be the case in the

textbook approach.

problem by the coordinators and
consultants is that of teacher. attitude. They feel it is
difficult to c‘onvince some teachers to move away from a

content-based approach to instruction towards a process-

based approach to learning. The school principal was seen

by ;11 those' interviewed as a key figure in the success ful

impl ion of b d . Ideally the

principal would be a catalyst for change, as well as one

‘who @%fers support and encouragement to teachers

endeavouring to lnprave their programs for the children.
There seens to be little doubt that at the Department
of Education, as well as at the school board level, there
is a positive attitude towards promoting and implementing
resource-l{ased approaches ,35° teaching and learning. Those

involved recognize the problems that are to be met and

realize that the change process can be very slow.

, it'is ing to .know that educators holding
key . positions, such as those interviewed, are working

towards overcoming any barriers and guiding the teachers

“

\
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under their jurisdiction towards a quality resource-based

. program in the primary schools of our province.
. ‘
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SECTION II
alysis o e Question

The teacher questionnaire was distributed ‘to a
randomly selected sample of 197 grade three te;:chers'
within each of thirty-three school boards in the province

of land and L . One hundred and thirty-

eight, or 70 percent of the questionnaires distributed,
were completed and returned to the examiner. The findings
are presented in table form and are discussed.

It should be noted that the total number of respbnses

as presented in some of the tables is fewer than the tota\\

number of completed q\‘.\astionna’ires (138). This is due to
the fact that not all respondents completed every item on
the questionnaxre. "

Items 1~ 3 refer te academic qualifications of the

r The - to these items aretpresented
/

in tables 1-5 respectively, and are discussed.

Item 1(a)
What a:e your academxc qualifications?

B.A. (Ed.) Primary

B.A. (Ed.) Elementary

B.Ed. Primary. k3 .

B.Ed. slemem:ary ¥
3 years universigy or equivalent . .

2 years university or equivalent

1 year univarsity or equivalent -

Other

NouswNR

!




Table 1

Academic Qualifications

e Qualification Number of Respondents Percent
R -
B.A. (Ed.) Primary 33 23.9
B.A. (Ed.) Elementary . 60 43.5
/ B.Ed. Primary 8 5.8
B.Ed. Elementary - 6 4.3
3 years university or
equivalent 6 o 4.3
2 years univérsity or *
equivalent 1 .7
1 year university or @
equivalent 1 .7 '
Other 44 l 31.8

Item 1(b) ¥ r‘ 4

Have you pleted courses in learning resources?
Yes ' ¢ 1
. No 2

’ If yes, please specify.
! ? 4!"1

1-5 courses 1
More than 5 courses, please specify ; 2
Diploma in learning resources N 3
4

M.Ed. in learning resources




Table 2
Learning Resource Courses -
s ~
Learning Resource Number of Respondents Percent
Courses
5 N -
Yes 47 “34.8
. . No . 88 ' 65.2
- e
Total 135 100.0p
Table 3 4
Learning Resource Courses Completed
Courses Completed Number of Respondents Percent
" 1-5 courses " 42 ’ 91.3
More ,than 5 courses [ ]
Diploma in learning
resources . 4 8.7
t M.Ed. in learning
resources 0 - 0
. Total 46 100.0 4
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Item 2 - ' 4

When did you last enroll for a university course?

Within the past year 1

- 1-5 years ago 2
6-10 years ago 3
11-15 years ago 4
16-20 years ago ' 5

Table 4
Enrollment in a University Course : .

E.nrollmem: Number of Respondents Percent
Within the past year - 48 34.8
1-5 years ago . 56 40.6 !
6-10 yeaxs ago 49 13.8
11-15 years ago ' 14 10.1
16-20 years ago i 7 =
Total . © 138 100.0
Item 3
What is youtr present grade c;n the salary scale?
Grade I 1
Grade II 2
Grade III ' 3
Grade IV 4
Grade V " 5
Grade VI 6
Grade VII . 7,

% Other, please specify




Table 5 ¥

Present Grade on Salary Scale

~
Salary\scale Number of Respondents Percent
Grade I o To
Grade' I1 1 \ .7
Grade III f‘ 6 4.3
Grade IV * 35 25.4
Grade V ' JITN 51.4
Grade VI 24, 17.4
Grade VII 1 ' .7

Total 3 138 © 100.0

In both sections of Item 1, it was possible for the

respondents to give more than one response. It can be

seen that the highest per of respc (47.8%)
possess either a B.A.(Ed.) Elementary or a B;Ed.
Elementary degree compared with 29.7 percent who possess a
B.Ed. Primary or a B.A.(Ed.) Primary degree.. This finding
is in keeping with the Report of the Small Schools Study
Project (1987), which stated that "...there is extensive
misassignment of teachers who teach in areas dittéxent‘
from the designation of the degree which they hold--
especially in the primary grades" (p. 56). The category

itemized as "other" ‘COmprised 31.8 percent of the total
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and include those respondents who had obtained a B.A.
degree (9.4%), a B.Sc. (3,6%) and those who had completed

four years of university study (10.1%). It is interesting

to note®also that four respondents were teaching primary,

school, though they possessed a B.Ed. (High School)'

degree. . . ¢

had completed any courses in the area of learning

resources. However, among those who did indicate they had

done so (Table 3), 91 percent had completed 1-5 courses.
Responses'to this item weré cross-tabulated with those
from item 35, which asks respondents if they-employ a
resource-based approach to teachi‘nq, (Tablé 47), and the
resultiné data shows' that there is a significant positive
relationship betw&{n‘\\courses completed in learning
resources and the employment of resource-based approaches
to teaching (Appendix F). Data for all cross-tabulations
can be found in Appendix F. T

Table 4 indicates that 75.4% of the respopdents have
taken courses within the last 10 years, and in fact almost
one-half of these have taken COTI;.‘SES within the past year.
It is encouraging to s‘ee that practising teachers are
continuing to improve their qualificatiar?s.

Data f‘ro‘m Table 5 indicates that 51.4 percent of the
respondents possess a grade five teaching certificate. It
.should be noted that the highest certificate attainable

without possessing a degree is Grade 1IV. It is
¥ - 7

As Table 2 indicates only 34.8% of jthe respondents -




encouraging to note that the majority of respondents
(77.5%) possess a university degree. This supports the
finding of the Report of the Small Schools Studv Project
(Riggs, 1987) which indicated "...that teachers in both
small #d large schools have high’academic qualifications.
Even in the smallest schools in the province more than 80
percent of all teachers hold at least one university

degree" (p. 55).

Data from items 4-6 of the questionnaire ‘are

presented in'Tables 6-8, and discussed 'together.

Item EN . .

To what age group dd you belong?

25 and under
26-35 years
36-45 years
46-55 years
Over 55 years

56

LS

ES
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Table .6
% Age Distribution
. Kt

Age ' Number of Respondents Percent
25 and under 10 7.2
26 - 35 years ’ 53 ' as.2
36 - 45 years 56 ) 40.6
46 - 55 years 17 » 12.3
over 55 years : 2 . 1.4
Total ' g 138 + " 100.0:

Item 5 i ¥

for how‘ many years have ,you taught, including this present
year? . / i .

r
1 year or less ./ 1
2-5 years ! . 2
6-10 years. = -3
11-15 years N % 4
More than 15 years’ _ L ) § 5
{
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Table 7 - ’
Number of Years Teaching
(8
Number of Years Number of Respondents  Percent '
1 year < . 2.9
2 - 5 years . 11 8.0
6 - 10 years 21 1 15.2 2 \
11 --15 years . 37 26.8
More than 15 years L 65 47.1 /_\ ‘
Total I 138 ~ A00.0
Item 6 G - 3
For- how many years have you taugm: grads thraa pupils? e
1 year or less 1 >
2-5 years 2
- 6-10 years J 3
11-15 years \ . 4
More than 15 years # 5
VAR %
: 3
»
& . B S
¢
e, SN
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Table 8

‘ Years Teaching Grade Three
Years Teaching Grade 3 Number of Respondents Percent
1 year . 15’ 10.9
2 - 5 years | . 46 33.3
6 -°10 years ~33 " o23te
11 - 15 years 29 21.0
More® thantl5 years "ns 10.9
Total N . 138 ’ 1tm\o

Table 6 indicates that at Jeast with respect to the

sample included in the survey, the grade three work force

is mainly comprised of teachers between the ages of 26-45

years (75.8¥T, with a low percentage (7. 2%) of teach‘erg 'in
the 25 years and under age br‘ackeir_. This 1ow p&cportion
of young teachers is perhaps a raflection cf th,e current
situation in.'the teaching profession, where there is very
litt-:le turnover among staff in the primary school. This
means yalso that there #5 little opportunity for newly
qualified primary teachers to enter the profession.

Table 7 shows that the largest proportion of

" respondents have taught for more than 15 years, (47.1%),

while only 26.1 percent have 1-10 years teaching

experience. This latter finding yain» 15}: reflection of

~~ the low incidence of teacher turnover. .-
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Accc‘ard‘ing to the data in Table 8, the larg"ast
percentage of respondents (55.8%) have taught grade three
for mo're,than six years, while a significant percentage of
the respondents (33.3%) .have taught grade three for more
thap 2-5 years. This la-ttler finding would suggest that
inservice sessio;as and other means of keeping.abrdast of
developments and new programs w’ould be desirable for those
teachers. It ,further underlies the need for support and

assistance from program coordinators.

Item 7 deals with the involvement of the respondents
in professional organizations.' The data are presented in

Ttable form and discussed.

Item 7

To which of the following professional groups do
belong? .

you

'Primary special i(n\'.erest council of N.T.A. '

Special education interest council

Early childhood development asgociation

Educational media council of N.T.A. E
Other, please specify

B

-
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L Table 9
Mem@ship in Professional Organizations

Professional Number of Respondents Percent
affiliation

Primary special o
interest council
of N.T.A. 40 57.9

Special Education
interest council [ g o

Early Childhood

Development

Association 1 1.4
Educational Media

Council of N.T.A. 1 . 1.4
None 8 11.5
other ) 19 . 27.5

.
v Although only one-half of the respondents completed
this item of the questionnaire, it was not surprising to
discover that the majority who did respond are members of

the primary special interest council of N.T.A (57.9%).

The primary special interest council is a constituent body
of the Newfoundland Teachers’ Association especially
organized for primary scﬁeol éeachexs A total of 27.5

of the indlcated memberships in other

) 55
organizations such' as. the International Reading -

"Association, Elementary Special Interest Council and the

‘. Social Studiés Special Interest Council.
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Items 8-14 refer to the teaching context of the
respondents. Findings from these items are presented

separately in table form, and discussed together.

Item 8
In which kind of school are you presently employed?

Primary school 1
Primary/Elementary school 2 E
All grade school 3

Oother, please specify

- . 'rable 10 )
* ¥ Type of School 5
Type-of School ‘Number of Respondents Percent
B Primary , 9 6.5
= Primary/Elementary 88 . 63.8 B
All Grade 37 26.8
Other 4 2.9
- >

Total . 138 100.0
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‘Item 9

How many children are in your grade three class?

[\gewer/t\han 20

1
20-25 2
26-30 3
31-35 4
R 36-40 > 5
More than 40, please specify
. >
- °  Table 11 .
Grade 3 Class Size
Class Size . Number of Respondents Percent
Fewer than 20 : . 79 « 5% )
20 - 25 27 19.6
, 26 - 30 ' 21 15.2
3135 10 g *2
B 36 - 40 : 1 i .7
’ Total 138 100.0
. \
Item 10
How many. grade three teachers are there in your school?
One-teacher 1 =
Two teachers N2
; ° Three teachers . g 3
e Four teachers 4
: More than four teachers 5




Table 12

Number of Grade Three Teachers in School )

Number of Teachers

Number of Respondents

Percent

One teacher 104

Two teachers 23 16.7
Three teachers - 8 5.8
Four teachers 3 2.2
More than four teachers 0 0
Total ’ 138 100.0
Item 11

What is the total pupil enrollment of your school?

0-100 o

101-200

201-300"

301-400

401-500

RN




Y
Table 13
Pupil Enrollment
Pupil Enrollment Number of Respondents Percent
0 - 100 49 36.0
101 - 200 36 26.5
201 - 300 22 16.2
301 - 400 10 7.4
401 - 00 17 12.5
501+ » 2 » 1.5
Total ’ 136 100.0
‘
Item 12 i

If there are two or more grade three classes in your
school, what criteria were used in placing the children?

Academic
Behavioral
: Other, please specify

[
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Table 14
Grouping Arrangement of Pupils

Grouping Arrangement Number of Respondents Percent

Academic 9 27.3
Behavioral 3 fo o
Other 24 72.7
Total < 33 . < 100.0
Item 13
Is your classroom:
.
Multigrade . T
Single grade 2
2
{ Table 15 ’
Type of Classroom

Type of Classroom Number of Respondents Percent
Huitiqrade .63 45.7
single grade 75 54.3
* Total 138 100.0




Item 14

Do you have teaching responsibilities other than your
grade three class? .

-

Yes
No 2

If yes, please specify

Table 16
Other Teaching Responsibilities

Other Responsibilifies Number of Respondents Percent

Yes / 79 X 57.7

No ) 58 42.8

Total : ‘137 100.0
v

As would be expected, Table 10 indicates that the
1§rqest number of respondents teach in Primary/Elementary
schools (63.8%), and the second largesk number teach in
all grade schools (26.8%). It is not suzp,risir}q that only
‘6.5 percent teach in schools which are solely for primary

children because there are few of such schools in the

province. 1

An examination of Table 11 indicat

prop on of (57.2%) teach fewer than 20

grade three pupils, .and 34.8 percent of them teach 20-30
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grade three pupils. This finding only serves to confirm
what' is‘ in fact currently the case in the province';
primary schools, wheré classAsizes' have been considerably
reduced. This is partly due to what is a phenomenon in
our schools--that of declining enrollments and partly due
to article 30 of the provincial- collective agreement
between the school boaxds” and the government Of
Newfoundland and Labrador and the Ngwfoundland Teachers’
Association (1984 - 1988) which state that:

In the interest of education, and in order
- to promote effective teaching and 1learning
conditions, the school board will endeavor to
establish class sizes appropriate to the
teaching situation involved within regulatory
and legislative restrictions. To this end, -the
school board will entertain representations from
the association in respect to problems related
to class size through the school board-teacher
liaisén pommittee. (p. 28) ¢
and

There shall be a committee established not
later than October 30th in each calendar year,
which will meet regularly thereafter at the call
of the chair, whrich will accept representations

and make ions r ng the
number of students. appropriate for the various
classroom sit\.xations. The committee shall, if

it ‘deems it appropriate, direct its

recommendations to the minister. At least one-

third (1/3) of this committee shall be comprised

of representatives appointed by the association.

(p. 28) ’
This high -percentage of teachers teaching fewer than
twenty grade three pupils is undoubtedly a reflection also
of the fact that a high proportion of the respondents
(45.7%) indicated that they teach in multigrade classrooms

(Table 15) . Furthermore, Table 13 shows that 62.5 percent
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of the sample teach in schools with enrollment of 200 and
’ ..
fewer. R ’

Table 12 indicates that the largest proportion of
réspondents (75.4%) work in the only grade three class in
their school.’ Hence, team teaching cc;;d not be
undartaken unless it was done with a teacher-librarian or
with a teacher from another grade level.

Clearly Table 13 shows that the majority ‘ of
respondents (62.5%) teach in relatively small schools.
Such a high progortion, taken from a limited sample.of
teachers, would suggest that there are still a fairly
large number of small schools functioning in the province.
The finding might be rélated m part.also to ti:e declining
enrollment phanomen’on. This finding would also account
for the high-percentage of -'schoo]..s employing only one
grade thfee teacher (Table 12). In schools with two c‘r
more grade three classes, 2"!.3 percent of those zespondinq
indicated that pupils are arranged according to academic
ability (Table 14). However,, the majority of respondents

(72.7%) ind:\cated’groupinq by other means. In this

category, the largest of (27.3%)
indicated that pupils were arranged according to both

academic and behavioral criteria. Heterogeneous and

random gr{:uping €ach comprised 18.2 percent, for a total

of 36.4 , Three indicated that

grouping arrangements are based on the individual needs of

the children, ulphahecical listings, aﬁd assignment by the
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principal. It can be seen from Table 15 that the largest
-number of respondents teach in single grade classrooms
(54.3%), with a high percentage, as has been noted,
teaching also in multigrade classrooms (45.7%). This

~latter findigg @bncurs with the Report of the Small
Schools sStudy - Project (Riggs, 1987) which states that.
“multigraded classroo‘ms are }n many (more than 30 percent)
schools in the province" (p. 22). Given the nature and
purpose of ‘this survey it is\lnterestii\q to, note the

M suggestionl "...that the cu\rriculum of the emaAll primary
apd elementary school qshould Hba radeulqnéd so that the
core curriculum can be .foveréd in an intégrated and
themat&c fashion alloWing the basic coricepts to be covered
in a multi-grade approach" (Report of the Small Schools
Study Project, Riggs, 1987, p. 23).

An examination of Table 16 shows that the majority of
respondents have teaching responsibilitieg other than
their_ grade three pupils.' This is not surprising
considering that 45.7 pex;cent of the respondents indicated
they were teaching in a nult.lqrada classroom and have a
low grade three pupil ratio (Tables 15 and 11). Some of
thevother responsibilities listed covered grades ranging
from kindergarten to high school, with duties ‘in various

. curriculum aP®as such as French, éccinl Studies, Musﬁ,

Art, Health and Religion.

e
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Findings from items 15-18 of the questionnaire “are

s p‘x:esented separately in table form and discussed together.

o 3
Item 15
Which of the tollowing best delctibes your qrade three
T program?
Informal program

1
Formal program - 2
Mixture of formal and mfomal  programs 3

. : s . .
iR ) Table 17 »
®rogram Organization . .
\ ] » . ‘
. ) ' Program Organization ' Number of “Respondents Percent’
. -
\ v Informal program E 7 . 5.1,
Formal program ' . 23 ' 16.8 .
Mixture of formal !
" and 1nfoma1 pragzam % 107 78.1
Totnl o . . 137, N 100.0

Con . 8 . B E i %

" Item 16

. What type of scheduling ;.'3’ used in your classroom?

Fixed . -
Flexible




i
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Table 18.. N
Teaching Schedule
’

Teaching Schedule N@mber of Respondents Percent
Fixed 31 22.5
Flexible 107 77.5

Total : 138 100.0

%3
~
Item 17

Which hest, describes the
classroom?

seating arrangement of your .

Rows . . 1
Semicircle or circle 2
"Small group 3
Other, please specify L]
’
? Table 19 N
Seating Arrangement’
g

Seating Arrangement Number of Respondents Pa‘rcant

2 . 3
3 T -
Rows * 46 33.3
Semicircle or circle 15 10.9
Small g‘i‘oup 50 36.2
other " 27 19.5 '
Total - ’ 138 / 100.0




\

Item 18

How often are your children in informal arfangements such
as sitting or lying on the floor?

Always &
Frequently 2
Occasionally . 3
Never B 4
7 \ *
.
Table 20 .
How Often Children Are In Informal Arrangements
O { =
How often in Number of Respondents Percent
informal .
arrangements .
Always V] . [}
Frequently . 73 ., 52.9
occasionally 62 * 44.9
. Never 3 2.2
Ve
Total - 138 -100.0

With respect to Table i7 raqardi; ‘preqram
organization, it must be borne in mind that each
respondent might have a different definition for what
constitutes formal or informal teaching. 3 However, it is
encouraging to note that a. high ,proporiipn of teachers
v(78.1t) indicated that they practise some “degrea of
lntom;llty‘in thei;-/Frnﬁe three classes. This is.borne




out in the responSes to the next item (Table 18), which
shows again that the majority of teachers (77.5%) have a
flexible arrangement. ‘ 2
It is somewhat distressing to note the® relatively
'thh proportion of qrade/ three t-uchars,(:_:.;!) whose
children are still fomal(l_y seated in rows (’l:able 19).
" This type of seating usually allows for little int;araetion
and oral discu-ssion.} This could’ be, of course,_ du_’a in
part to limited classroom space. However, A slightly
hiqher proportion ‘of the respondents werk with thslr

pupils in ,small groups (36.2%) and in fact 97.8 percanc

indicated either trequehtly or occasionally havihq their -

children in informal arrangements (Table 20). All of
these factors are positive antre certainly conducive éo
.the type of situation which -

learning to take place. Responses to item 18 (Tahlav 20)

were crgss-tabulated with those from item 35 (Table. 47), .

and Ene resulting da.ta indicates a siqnincant pouitiva

salationship batwaan the n-equency with which children are -

‘.!n informal arrangements and the employment of resource-

based approaches to teaching.

.
The findings .. from items 19-20 are presented

separately in table form and discussed together. {

o

llows for resource-based -
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Item 19 . ] .

Since September, 1987 how many field trips have been
arranged for your grade three class?

None . ¢ L
% Fewer than 5 2
More than 5
{ .
Table 21

Field Trips
'

. ; ! : v

Number of #ield Trips Number of Respdndents  Percent -
None ’ 31 “22.8 ™
‘Fewer than 5 96 70.6
5 . S
More than 5 9 6.6
. Total . 136 100.0
e : C - :
N & 4
- . Item 20 .

Hoy. often have guest speakers come into your classroom?
' At least once,a week ’
Once .a month
. .Once every term
~ Not at all ¥

swnE

.

¢
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Table 22 ¥

Guest Speakers

How Often 5 Number of Respondents Percent
At least once a week 1 .8 " %
Once a month 20 15.7
Once every term 82 . ’ 64.6
. \ - g
O . Not all o 7 24 18.9
' Total 127 100.0
3 )
& I

| It was felt that the inclusion of ‘these items would
give some 1n‘dicf:tion of the degree to which the program °
goes beyond the confines of the textbook and out into the
community. While Field trips in and of themselves may not

. . constitute an improved program, in a resource-based

progr’i’aiﬁ‘they éanabe, ‘and often are a major resource for

learning. 3t is encouraging to note that the majority of

_teachers - (77.2%) do arrange some field trips for their %
students (Table 21). It; is equally annuragir{g to see
that éhs m.aj.lori_cy of respondents (64.6%) have gueét
speakers coms'. into their classrooms at least once during
every school term (Table 22). R;sp;mbas to i.tem 19 (Table
21) were crugs-tabuluted with those from item 35 (Table
47), and the resulting data :ahov;s a significant positive
L relationship‘batween the qumber of tlgld_ trips provided
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ad and thé employment of resource-based approaches to
teaching.

In order to facilitate discussion of the next group
of reapunseé, tha‘\éaquence of items as presented in the‘
questionnaire has been altered.

Findings from items 21-23 and 26-27 are presented

L » separutely in table form and discussed together.

' B

a- . Item 21 ”
How much time for the preparation. of grade three work do "
s you have during/the regular teaching day? pe
None - 1 :
Approximately 1-2 hours per week 2
Approximately 2 hours per week 3
More than 2 hours per week * 4
Table 23
/’l‘ime for Curriculum Planning X
; . - R /”
X . 4 oy
Time for Curriculum Number of Respondents ' * Percent °
Planning |
None 49 ! 35’.0 '
Approximately 1-2 - s
“ hours per week 41 30.1
: -
e
Approximately 2 .
hours per week 19 14.0 |, :
More than 2 hours per week - 27 T 19._9‘ F

A Total . ' 136~ " 100.0|
: : I
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Item 22
How do you record the progress of the children in ‘your
class?
Daily record book 1
Weekly records 2
Frequent short notes from observations 3
Samples of the children’s work 4
Othér, please specify

Table 24
Method of R'ecording Student Progréss
Method of Recording , ’ Humber of Respondents Percent
Student Progress =
Daily record book 38 27.5
Weekly records 52 37.7
Frequent short notes
from observatriors 93 67.4
" Samgples of the L
children’s work 1 114 82.6
Other 38 27."5
Item 23 :
- How is the textbook regar’ded in your classroom?

As a major source ' %

As a framework to be used along with other resburces
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Table 25
How Textbook Is Regarded

How Textbook Number of Respondents Percent x
- Is Regarded * .
: As a major source ' 40 29.2

As a framework to be
used along with other

resources ’ 97 70.8
Total_‘ 137 illJO. o
Item 26

Inyour classroom teaching, do you integrate subject areas
(for example, Math and Science) or are they totally
separate areas of instruction?

Integrate 1
Separate 2
”
Table 26
Classroom Teaching Style
Classroom Teaching Number of Respondents Percent .
4 Style > -

- Integrate 111 81.0

Separate « : 26 19.0

Total : . 137 100.0




Item 27

Is the instruction in your classroom a cooperative effort?
&i.e., do‘you participate in any team teaching?)

No
Yes, with one other teacher
Yes, with two other teachers

e

.

Table 27

Cooperﬁtive Teaching

Cooperative Teaching | Number of Respondents Percent

No© | 112 - 81.2

Yes, with one other

teacher * 21 . 15.2

Yes, with two other \

teachers 5 . 3.6
<"Total » 138 100.0

Table 23 indicates that the highest percencage,‘ot
teachers (36.0%) have no time for the prep’gration of grida
three work during the regular teaching day. It is 1ndaed.
a common px;act:ice" for primary teachers to spend much of
their "after school" time ;;laﬁntng. This would be true
especially for those practising the. resource-based
approach which makes great demands on the teacher and.

requires much planning time. It was indicated in the
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interview conducted with the provincial primary consultant
that careful planning is extremely important in resolrce-
based learning. She seates that "much plapning is
required...planning becomes central to this‘appr‘cach"
(Appendix E).

As ind!.cated by Table 24, it was posgible for

respondents to give more than one-response. However, the

most fx ly 3 to were, ‘collecting
samples of children’s work’ (82.6%), -aﬁd ’short notes from
observations’ (67.4%). The category itemized as "other"
comprised 27.5 percent of The respondents, and included
such responses as subjective opinion (3.6%), tests
(18.8%), checklists (1.4%),. term reports (2.3%) and a
variety of methods (1.4%). Theselfinéinqs show a move,
prevalént in recent years, away from aln;ost total reliance '
cr; pencil and paper tests as a means of assessment. This
is indeed encouraging, for a multifaceted approach to
taaéhing demands a simil?r approach to assessment.

It is clear from Table 25, that the majority of
resporidents (70.8%) view the textbook as a framework to be
used ' along with other resources., Again - this is an
encouraging finding? to note the move away from complete
reliance on the text. It further syggests the reliance on
1Ny

on r b d

other resources and by.
teaching and learning. Responses to item 25 were cross-
% f

tabulatad with thase‘!rom item 35 (Tabla 47), and the

.:uulting data shows that- there is a strong pcsitive
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relationship between the manner in which the textbook is
regarded and the employment of resource-based approaches
to teaching. -

Table 26 clearly shows that a significant proportion

L4

of the respe (81.0%) subject areas in

their classroom instruction. This compares favorably with
findings presented in Tables 18 and 23 which show that the
majori_!:'y .of tléachets use flexible scheduling. and use the
textbook as a framework aloné with other resources. i Taken
together, these .rindings suggest a move away t;om'_
formalized teaching toward a mbre informal approach.
Responses to item 26 were cross-tabulated with those from
item 35 (Table 47), and the resulting data shows a
significant positive relationship between integration of
subject areas and the ®employment of resource-based
approaches to teaching.

As can be seen from Table 27, most of the respondents
(81.2%) do nnt'participnte in coope‘rativ\/team teaching.
This is not surprising, considering the fact that 75.4
percent of the respondents had already incl‘tc‘ated kTaSle
12) that there is only one grade three teacher, in their

1 .
school.

~Findings from items 24-25 are presented separately in

table form and discussed together. .




Item 24

Is your help solicited in the selection of books and
curriculum materials for your class? %
\

Yes 1

No + 2
.

If yes, what do you use as sources for the selection of

such materials? -

Catalogues from pub_lishers' 1
Local bookstores B 2
Bibliographies from textbooks, teachers’ guides, etc. 3
Bibld es of r materials 4
Other, please specify
Table .28
Selection of Books and Curriculum Materials :
Help in the Number of Respondents Percent
Selection .
2 P
- 2 o
Yes E 107 79.3
No ’ 28 20.7
Total - 135 ' 100.0
|
=
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Table 29

Sources for Selection of Books and Materials

Sources for Number of Respondents Percent

Selection A

Catalogues from

publishers 84 cy $1B8
" e

Local bookstores 30 <'28.0

Bibliograbhies from

textbooks, teachers’ .

guides, etc. 70 65.4

Bibliographies of

recommended 1

materials 48 44.9

other - 10 8.5

Item 25

Which of the following audio visual items are readily
Please tick the

available for use wifh “your class?

available items.

Library books

Films'and projector 7
Computer

Records

Listening station
Tape recorder
Earphones
Typewriter
Television

 Radio .
Film strips and projector

PP




N . 85
_ Table 30

: Tk
Availability of Audio Visual afds
[y

~ - e
Availability of Number of Respondents . Percent
_Audio—Yi.sual -Aids = - . &

Library books _ $ ST 94.9
Films and proj‘ector 116 \ 84.1

. computer - 55 ¢ 39.0
A Records | 3 113 ol 81.9
: Listeniﬁg station:‘” ' . . 84 60.9
Tape recotder‘ E o /’4 131 ) 9.8
Earphones ) : ' 81 . 58.7
TypewEits 55 . i 39.9
Television B 113 . “81.9
Radio = . " JPPI 58.7
Film strips and ‘ec\:or, ; 22 “88.4

From the 135 responses given for item 24 (1:able 28),

107_ of.the respondents (79.3%) indicated that they have
input into the selection of books and curriculum materials
for their class. “From. \ghése 107 respondents, the iteps
most frequently retgrred :1-:0 with raqa:"ds to s»é,iarces for
selection were ‘catalogues from 'pub?l.is‘her‘s' (78.5%), -

- “rpibliographies from textbooks, and teachers’ Juides’

(65.4%). The degree of reliance on publishers’ catalogues
. : \

- -
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was to be expected, but it is encouraying to note ‘also

that a fair number of resgondents (44.9%) indicated their

use of bibliographies of recommended materials .for E
selection p;urposes. The -~ "other" category comp‘rised a %
small percéntage of the responses-(8.5%) and included
sources such as prafessionalsi school libraries, and
’ wprksﬁbp ideas. k ‘

Table 30 shows that the majority of grade three
classes have many audio visual items available to them:

Te most readily available items are books, films, o

records, recorders and televisions. The use of many \
resources - is, of course, crucial for resource-based
N J learning to occur successfully.
“ = - . - -

. S5 B X
Findings from items 28-29 are presented. separately in
table' form and discussed together.

Item 28

Does the principal at your school show an active interest

in #hd support.for the and/or s utilized

in your classroom? ‘

Yes C e




Table 31
7 N s
. ", Support of Pripcipal -
S »
Support of -Principal Number of Respondents Percent
Yes \ 2 125 - 91.9
No _ T aay /' 8.1
Total N . 136 100.0
. -
em 29

/ff your school board employs consultants are ;hej easily

. accessible when you need them?

i a Table’ 32

Availability of Consultants

;"

Availability of Number of Respondents - Percent

Consultants ) ® .

Yes P 111 ) 82.2

No P 4 17.8
~

Total 135 100.0

It can be seen from Table 31 that the majority of

respondents (91.9%) * feel -the principal at their school

shows an active interest in and support for the programs
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énd/or7 approaches utilized' in their class. Ec’:{ually
important is the high #fumber of respondents (82.2%) who
Lnd.icatedAtheir ;chool board consultants were easily

accessible when needed (Table 32). Literature ‘so.urces

dealing with resoprce-based programming stréss the

importance of the principal and the school board in the

! delivery of effective resourée-based programs. This point

is also borne out in ) to' the opi question

(itenf 35 g) of the questiohnaires(Table 54).

It will dlso be Yecalled ‘fr_om ifterviews conducted

with the coordinators and consultants that they se¢ the

role of the prxncipal and the " school board as ' cruci 1 to
the development <and xmplenentation of resource-based

programs (Appei‘-‘ndio’c E).. Responses to item 29 (Table 32)

and the resulting data shows that there is a slgnlficam:
positive relatxanshxp between the' accesslbillty of
consultants and the 5employment of resource-based

apprnaches to teaching.

Items 30-31 r‘eter to the library. Findings from

these items are presented in table form ‘and discussed

together. * o
Item 30 :
t\ S -
Is there a library in your school?
i . .
Yes : o 1
N 2

No i : '

' were cross-tabulated with ﬁhose from xtem 35 (Table 47), g
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* ;'l‘alile 33
Library Facilities

.\

. D

Library Facilities

Number of Respondents Percem;
" Yes . o) 112 81.2
No . . 26 ’ 18.8
Total : 138 ‘ o 100-0
.
@ .
Item 31(a) q - \ >

If yes, is there any monéy for resqurces?

. ®
No ¥ e - o 2
If yes, what is this money being spent axH P .
X '\ . . — —Table 34 N T
Funds for .Library Resources g
Funds for Library Number of Respondents  PerceAt.
Resources. .
Yes N 96, .
..
No 13
c109 !

B - {]aa‘“ \ 7




Table 35

How Library Fands Are Spent
! Ei¥s :

7

How Library Funds Number of Respondents Percent
Are Spent d . T ’
Audio-visual material 41 37.6
Bodks ) : K 85 77.9
Magazines . t 15 13.7
Instructional Aids 9 - - 8.2
‘curriculum Needs 10 . 9.1 .
other - ' <A 19.2 '
Item 31 (b) . -

How "useful is the 1library when you are looking for
résources for your classroom?

-

Very*“useful
Somewhat -useful
Limited use -
Not useful at all




Table 36

. . Usefulness of Library

o
Usefulness of Library Number of Respondents Percent
. — .
Very-useful K 38 34,2
Somewhat useful 43 - 38.7
Limited use- F o, - 30 . 2%.0
Not useful at all ] Vo o
N . * % » dJ
-Tot;l . - i 111 L \,. 100.0

Item 31 (c)
Does your school employ a teacher-librarian?

v,

No .'m

Table 37

. Employ Teacher-Librarian

o

Employ Teacher-Librarian . Number of Respondents __Percent

fes . 37 33.6

No o N PP 66.3

Total 110 100i0
g




Item 31 (d)~
If yes, L
' N .

On what basis? .
Full-time 5 — : A
Part-time -2

A

S
Vi
Table 38
Basis of Teacher-Librarian --
Basis of Number of "Re’spondents( Percent
Teacher-Librarian o0 L ' -— 2
Full-time - e 14 37.8-
Part-time . - 23 0 62.1
Total . 37 100.0,
b a .

B & ' o
Item 31 (e)

What ‘do you see as the chxef way this teacher-. libranan
spends his/her 'time?

Typing, shelving, o\-dering materials ’ ) A
.Teaching scheduled library periods without the %

classroom teacher present ] 2

3

Promoting children’s literature and books
. Partner with the classroom teacher in
implementing the curriculum ih = 4
Other, please specify P

N




-
» B Table 39 3 . A

Teacher Perception of Librarians* Workload

Téacher Perception of ° Number of Respcﬁdents Percent
Librariqws' ‘Workload . = &

Typing, shelving, = 16 ’ 43.2
ordering amaterials

Teaching | |scheduled 4 13 ' . t35.1
‘1ibrary periods ' '

B . without the classroom s N i -4

N teacher present . .

Promoting children’s v C12 ~ X
literature and books i =

s o Partner with the + - R R 20 54.0 \
s < classroom teacher in . Vi - * k

5 i implementing the . . i
: . _ turriculum - & \ .
5 . PR -

&

o It can’ be seen grom Table 33 that a high percentage

of resp ents (El 2%) have g 1ibrary n their school. .

This tells nothing, of course, about the type and extent

: of the ! ibrary holdings. Table 34° shows “that a larqe

—— . - i -
proportion of the respondents (88.1%) indicated there is
| i 4 BB !

- money available for- resources for their 1library.’'The

oaen-‘e’ ed reéponses»;o;certain hov} this¢money is spent
are p‘{-esented in ’rahi‘é" 35. "95' might be e:fpacted, mo;t
mcney/ is 'being spent on  books' (77. 9%), while the.qext
highest ‘percentaqe - (37.6%) is spent  on audio-visual

. materials. These findings ‘represént a Balance of spending
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on resources which one might find in most schools. These

P ”
resources are indeed very important in a resource-based

program. Responses to this item were cross tabulated with
e

“those from item 35 (Table 47), and the resulting data

shows a significa&! positive x’eigtionship between funding
for resources and the “employment ,of redource-based

approaches to teaching .

Data prasented in Tabla 36 indicates that 72.9

of the A ) found the lxbraxy to- be very
usaful ox.- somewhat useful vhen lcoking for resources.
Responses to.-item-31(b) wer? cross-tahulated with those
from it:em 31(::) and the resulting data indicates that
there As a signiﬂc,nnt positive relationship ‘between ..the
usefulness of. t:ha' Iibrary and the presence of a teacher-g

librarian. In addition, cross,-tabulatians of responses to

, this item with respcnses to item 35 {Table 47) reveal that

there is a signiti ant ‘positive xyglationship between the
usefulness .°£ the ]lrary and ;the employment of resource-
based approaches to tea hing. »

It is interasting, but not .Zxrprisinq, I-Ewever, th—;t

most of the respondénts (66. :%) do not haye a teacher-

librarian employed at  their schnol. . Howevér, of -the

thirty-saven respondents - who indicate having a teacher=-

librariun at their schuul.,' 62 1 percent of tham mdicated

‘the librarinns are part-time. 'From Table 39 1t can be .

seen thaf some of the respondents who ‘have a librarian at

their school give more than one response® to item 31(e)
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(Table 39). The y most £ w1y with

reference to’“the ni‘espandentsf perception of how the

librarian spends his/her time was, ‘partner with the

classroom teacher in implementing the curriculum’ (54.0%).
This is engouraqing, \'s_in.cé__r'esource-based learning, if it
is to be effectiyely implemented, requires cooperative
planning between the classroom teacher and the “teacher-
librarian. However,.a high propo_rtinn (43.2%) see’ ty[;inq,
shelving, and ordering mate;.:i—a_ls, as .the chief way in
which the teacher-librarian ‘spends his/hér- time.
Réén;u;;e-ﬁé'sed ;learninq’mequires a move ;way from _the

"traditional® role of the teacher-librarian inté a_role '

,thaé‘ ini;olves cooperative program planning. . This point is

not pnly borhe out in intervieis - conducted with
CD!’IS ltants and coordinators (Appendix E), but is jalso a
re/ urring theme in the literature. ™ )

/ s

bl

Findings from items 32-34 are presented separately in

table form and discussed together. .




Item 32

Does your district office offer' any  help/support which '
directly affects your work :in’ the classroom?

Yes ) 3 1

.No - ) * % 2

If yes, what kind of help/support is offered you?

Inservice sessions

District collections

Help with the development'of themes
<Bibliographies

Equipment and Technical help

Other; please spec.ify 2 " .

[E NIRRT

4 “
. Support:from District Office

Support from Number of Re‘si}ondents
District office

Table 40

- As

Yes - ' . s
No | 16
Total 134




Table 41

. Kind of Support Offered

Kind of Support Numbér of ‘Respondents = Percent,

Ooffered . . § ) .

Inservice'_ sessions | \ . 117 99.1 °
“iDistrict collections 28" "23.7
. Help with the 46 . ©o- 7 ds.e”
- * development. of themes ,[- > - .
Ncpibliographies : ) 1.6 ;

Equipment and- <" 36 36.5

technical help. . . ®

: B
Other - - ¥yt 2.5
v
. @ )
A i . :
Item 33 : ! -~ ; i

Since Septembez 1987, Lcw many workshops' ot .inservice
sessions, regarding resource-based approaches to teaching

-and learning have been arranged for the pri’mary t%eachers

“in your school? %

None 4 )
One

OB LN e




Table 42 14

' 1 . ) Inservice Related to Resource-Based Learning

’ x
= Inservice-Related Number of Respondeﬁts ‘Percent .
. ¢ to Risource-Base:
Learning o
‘None  ° ) T 77 59.2 g
\ w one 3 29 9245 ) .
— Twa \ 16 T 12.3
vTh'ree 6 4.6 "
Four [ 2, 1.5 N
2y | Total 130 100.0 .
% 3 T . .
5 . i . B
. -7 B ) ~
- & v . 3
2 ) Yo :
¢ » b
e : - #




effective teaching

. 3 *
. 'Table 43
: Workshop Topics -

_ Workshop Topics Number 9{ Respondents Percent
Mathematics . 27 50.9
Social studies R 2 3.7
Language Arts 23 43.3
Art 3 4 7.5
Science . . 3 5.6
Resource-Based ’ 3 5.6
Tei_:ching .

Col;:pui:ers 7 13.2

Setting up a'libx;ary : X s 1.8

Modified teaching - 1 1.8

s,tratggie;' #

Learhing centers . .3 5.6
T Making the Iibrary 1 W

suitable for resource =

based teaching

Resource ‘kits on 1 s’

community cooperation

Systematic training rc; 1 1.8

Nsr




Item 34 ! &
Is there a program in your school designed for teaching.
children research skills and the utilization of library
facilities?

Yes :
No \

o=

Table 44 el

Program for Teaching Research and Library Skills

Program for Teaching Number of Respondents Percent
Research and Library
Skills d

Yes 42 31.6
No ] T 91 68.4

" Total |y ' 133 © . 100.0

Item 34 (@)
If yes,

Who teaches it?

Classroom teacher L = 1
Teacher-librarian 2
cl1 t and ~librarian -

. working together - |
Other, please specify

“ ) ‘ i

oJ




Table 45

Who 'I‘eaches‘ Research and Library Skills

Who Teaches Number of:Respondents Percent
Research and 3
Library Skills

Classroom teacher - . 23 54.7
Teacher—1librarian 14 33.3 0\, _ k
Classroom téacher 5. 1.9
and teacher-librarian
working together
Other = 0 0
Total 42 100.0
7 = '
Item 33- (b) ’

. Is -it an integral part of what is happening within the
classroom. (For -example, taught within the context of a

theme) A
Yes ' 1
°  No 2
, f
i
9
"
- - S
[ -




< Table 46
fResearch Skills An Integral Pa'rt: of classrooxLearninf;

-
An Integral Part .~ Number of Respondents Percent
of Classroom %

Learning .. . .

. Yes 32 78.0
No B 9 22.0
Total 41 5 100.0

According to the data pxinta\ﬂ in Table 40, a
significant proportion of respondents (88.1%) Jndicate

tﬁey» receive help or support from their district office

which directly affects their work in the classroom. 1In '

Table 41, where the 118 'respondents could give more than
one raspo}nse, they indicated that tile kind of help most

often given is in the form of inservice §essions faflowed

by help: with the development of themes, and equipment and

technical help. - ’ )

- E
Given the responses presented in Tables 40 and 41, it ~
P s o v

is somewhat aurp‘risinq that ‘the majority of ‘respondents

(59. 2") indicate they have had no-workshops or .inservice:
sessions’ dealing with rasource-based learning within the

past yaat (Table 42). ‘Howevar, responses were given with

reference’ to one academic year, and it is possible that .
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inservice sessions in this area had been given in previous -

years. -
Thv fifty-three respondents who indicated that they

did have recent inse{rvice in this area, most frequently

cited mathematics and language as the areas of focus for

the inservice with, in most cases, the use of resources,
whole language, or the resource-based angle always an
inherent p‘art aof the sessions. This point is in keeping
with ‘comments made by the primary ‘consultant and
coordinators who we’r‘e interviewed. 'ihey stressed that all‘
workshops conducted emphasiz‘e" iha resource-based appf?aci’l
to teac)ung and learning. - 2

Fram the 133 respondents who complstad item \thirty-
£our, ,the majority (68.4%) indicated that they do not have
a progra;n in ‘t:h'eir- school designed “for 'tg tegchinq of
research skills and the utilization of - library facilities
(Table 44). However, of the '42\Hha responded‘»positive‘ly,

the majority ‘)‘/A*) indicated that these skills are

taught by the assroon teacherK'rable 45) . ‘Reaponses to.
thié item vere cross-tabulated with those frgm item. 30
(Table 33) and the resulting data shows that there'is| a
significant'p‘ositiv’e relationship between tharé Seinq‘ a
library in the school and a 'ptogram’for teaching children
research and library skins. % n

° Dat:a obtained from the 41 respondente to item thi ty-

four (b) shows that the. highest percentage of them (78.0%)
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part of what'is happening in the clasdroom (Table 46).
Responses to this item were. cross-tabulated. with those

from® item 35 (Table 47), and the resulting data shows a

sian‘ficapt positive relationship between teaching
i

research and library skills as an integral part of

D ‘ /
Classroom activity and tfe’ employment of respurce-based

approaches to teaching. ' N
Item thirty-five deals @ifically with the area of
resource-based learning. - Findings from all sections’in

this item, including the information gathered from the

b g Y are 1y in table

forn and discussed together.

Item 35 ° .

Rasource—based learning can be de&l{ed as: p
planned educational programs that actively
involve students in the meaningful -use of a wide

. range of appropriate print, non-print, and human
i to

provide students with ‘alternate learning
_activities; .the selection of -activities. and

- learning resources, the .location of the
activitia’s, .and the expectatipns for ~a’
particular "~ student depend on the objectives
established for that student.

Bo you - feel that you employ this approach within your
classroom?

Yes : . g . . .

);%, . : .2




No?
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Table 47 >
Employ Resource-Based Approach
~ ]
/ﬁm%;y Resource- Number of Respondents Percent
Bas Approach
Yes 84 61.3
No - 53 " 8.7
Total 137 100.0
. ~

Item 35 (a)

1f yes,

objectives?

very important
Somewhat' important
Not at all important

" How meortant do you feel it is to have clearly stated

e

Pd




Table 48 ’ e

Importance of Clearly Stated Objectives

. 4 e .
Igportance.of Number of Respondents Percent
Clearly Stated ¥ .
Objectives
Very important - 69/}\ 82.1 P
: Somewhat important 157 17.9 |
‘ - i
Z— Not at all important 0 0 AN
~ Total . h 84 100, \

. . Item 35 (b) ¥ ' »
v ' Where do ‘you obtain your objectives? 3 s N
] . o R -
* Textbook = : . 1
- _ -curriculumdguides - 2
Other, please ;pecify
- { Lo
. e . .
s 7 » Table 49 -
. Where chjectfves Are Obtained oW
wﬁeré ob§ ectives Number;, of Respcndents' Percent
Are ‘Obtained { S . :
Texthook ’ 40 47.6 x
i . P .
Curriculum guides G s 71 91.6 « ey
oOther" 24 28.5




4

\

Item 35 (c} 4 -~

Indicate whether or not the following teaching strute’gias
are used by you as part of this approach. (You may circle
more than one item.)

Themes % ke 3
Learning centers S 2
Team teaching 3
Small group work 4
i i
* .
— e
Table 50. d
‘Teathing %‘ategies Used As Part of this Approach
B | . . ¢ £
.Teaching'stra&:egies Number of Respondents Perqan't *
sed - T o o
| . -
Thenes \ R T 74, 88.0
Learning ‘cente\‘rs 62 " 73.8
\ . .
Team teaching | ) .10 y 11.9
Small group work ) 79 - “94.0

Items 35 (d-g) provided opportunity for open-ended
responses. *

o . T
Item 35 (d) G

What do you feel the emizléyment of this approach requires
of you as a teacher?




Thé majority of responses ‘gi_veﬁ to this item are/,//

categorized and presented in Table 51. It should be noted
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that ‘the total number of respondents to this item was 77,

and in some cases"morg than one response was given.

J L

Table'51

Demands of Approich on Teacher

)

/

/

Demands ofsApproach
‘;n Teacher

Number of Respondents /

Percent

Prepar;tion “time
Flexibility'

Make use of any/all
resources

AWareness of all
possible sources of

information and
resource materials

Knowledge of
curriculum

Knowledge of class
and individual needs

Patience
Clear concept .Df '
objectives
Creativity
Dédication

Other

. .

80.5

o




Item 35 (&)

What arl the benefits for you as a teacher involved in
resourcé-based programs? =

. o The majority of responses given to this item are

zed and presented in Table 52. It should be noted
tha;. ‘the total number of respondents to this item was 76,

and in some cases more than one response was given.

o .

4;'
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. - ‘able 527

g L} Benefits for Teacher Involved in Resource-Based Program
Benefits for Teacher Number of Respondents Percent
< . =
, Helps in meeting” = . 18 23.6
% individual needs
Learning is more 15 19.7
enjoyable L \
More interesting 12 15.7 .
for students as 3
well as teacher =W @
More satisfying. 10 13.1
w ' The various resource . 9 1.8
\ materials available ®. B )
Not confined to text s 6.5
Exposes teacher to = 3 3.9
much wider learning
‘ base -
Very meaningful and "3 3.9
worthwhile upproach = -
— to ‘learning - A
. Allows for l:o.re A\ 3 3.9
independent work a ~
Gives flexibility ’ 3 3.9
in teaching 2
. Other ‘% 10 13.1
L]
\




N
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Item 35 (f)

What do you feel are the benefits for students involved in’

,resource-based programs?

“The majority of responses given to this item are
categorized and presented. in Table 53. It s‘hould be kept
in mind that the total rfu';nber of respondents to this item
was 79, and in some cases more than one response was
given. ’ '

Table 53

Perceived Benefits for Students Involveéd in Resource-
Based Programs

, e -

?enefits for Students Nuhber of ?Iyespondents Percent
\Meets individual needs 18 ' ¢ . 2247

More interesting classes v 22 T o151
More enjoyable classes . 12 . 15.17
Broader learning base : 12 15.1
More actively involved 10 *12.6
They have access to a 8 10.i
wide varietx\o_f; resources

Learning is more 2 7 8.8
meaningful

Develop research skills [ 7.5
Students™are highly 5 - . 6.3
motivated d

Other 8 10.1
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Item 35 () ' .

What support would ycu see as essential to assist you in ¢
ensuring the successful implementation.of the resource-

based approach to learning?

The majority of responses given to this item are

categorized and presented in Table 54. It should be noted

that the total number* of responfients to this item was 75,

and more than one response was given.

Table 54

Support Needed for Resource-Based Approaches

_/

A = -
‘support Needed for Number of Respondents” Percent
Resourcé-Based
Approaches § ? ,
ﬁesourée_s ’ . . 24 32.0
Principal . ' 22 29.3
District Sugp.ext 2 19 @ 25.3
Fusl;iing ' 18 24
Teadher-librarian a7 . 22.6 ,
Parents ’ , 16 T 213
Fellow teachers 16 ’ 21.3
Préparation time Y T2 - 16.0
Inservice = : o2 16.0
Teacher aide ' Gy 4 7 7 9.3
Library ) 6 8.0
other X - o 22.6
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1 As shown in Table 47, Kthe majoiity of respondents
(61.3%) indicated that they employ the resource-based
approach in their classroom. This finding is to be
expected, since it has already been shown that a h_igh‘
percentage of respondents indicated they practise flexible
scheduling, integrate instruction, informally arrange
children, provide field trips, and use the textbook as a
framework only for in;tructicn (Tables 18, 26, 20, 21 and
25, respectively). These elements are all features of a
resource-based program.

From Table 48 it can bé seen that 69 of the 84
respondents (82.1%). indicated that it is very important to
have clearly stated objectives. Any effective program,

‘ r‘esource-hased or otherwise, requires careful planning,
whi@bhl starts’ from  clearly stated objectives. " The

importange ‘of objectives is stressed in all curriculum S
’

guides’ déveloped .by the Department of Education. The
] provincial primary cnnsultax.ltl, in an inte}’view conducﬁe’d
s with her, -stressed that’ ofajectiveg are extremely

important. She states that "...there are ce‘rtain»
? objectives that we want to cover. Otherwise resource-*
based . learning wo;ud only be messing around. with
everything" (Appendix E).

With respect. to  sources for selecting ocbjectives,

‘curriculum guides’ wag the response éiven by most of the
| .

teachegs (91.6%) who responded - to this item. TH‘

curriculum guides prepared and distributed by the
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Pepartment of Education include objectives in the context
of recommending a move away from r’.he reliance on a single
text and towards more flexible and resource-based
approaches to teaching and learl:ning. 4
Table 50 shows that of the B4' ;espcndents to this
item, most indicated they use a variety of teaching
strategies. as part of the redource-based approach. These
include: small group work (94.0%), themes (Ba.o%)"and
learning centers (73.8%). All of t;hese trategies show a
% positive move away from the formal single subject approach
to teaching and towards a more multifaceted approactg.
Data fgom Table 51 indicates that the majority of
respondents (80.5%) see preparation time as-the greatest
.demand that this' approach requires of .them._ This time

factor is clearly of to hers; X to a

pre\‘;ious item (Table 23) indicated that the majority of
them (66.1%) have either no planning time or very little
plar;ninq time allotted to them. The following are some of
the comments inc).ucled in the category give: as "othen':

- to develop a partnership with the teacher-
librarian

- for a multigrade classroom, a lot of
integration into different class levels

- requires that I go far beyond the text

- working with other teachers from the same
grade level-

Table 52 gives the benefits most teachers responding
to this item feel they gain from resource-based programs.

It is encouraging to note that many of those benefits
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mentioned reflect some of the of r

programs ¢as presented in the primary curriculum handbook
Children Learning (1987). .

The category listed as "other" comprised 13.1 percent
“of the respona;é and some of these responses are:

- the various teaching. strategies makes
everything in a multlgrade situation more
manageable

& gives me an opportunity to get away from
the traditional role of teacher and become

- more of a resource person, monitoring and
guiding children through thes various
learning activities L\ Ll

- development of skills necessary for the
future

- children seem to be learning .mqre and
wanting to learn more

From Table 53, it can be seen that. the highest

) “percentage of respondents (22.7%) feel that the individual
needs of students are met through tesource-bas‘ed programs.
When naming benefits o themsel‘ve; (Table 52), teachers

also see this benefit as ofie of greatest priority. Taken

, 45.3 p of the r indicated more

interesting classes, more enjoyable claﬁses, and a broader
learning base as some of the benefits for students _
involved in resource-based programs. Among.the responses
given in the "other" category are such benefits as:

C I ‘greater retention *

! = helps _students deve].op a more positive
attitude

- allows for more creativity 5
.
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Data from Table 54 shows that the respondents feel
sevgral support‘systems need ’t?o be in place if resourée-
based approaches to tea;hing and learning are to be
puccessfully implemented. Apart from those given in the
table, the "other" category if.cluges such supporté’ as:
- flexible timetabling

- bibliographies and catalogues from
" publishers

- better defined objectives and expectations

- a bdoklet on different themes and
incorporating skills within those themes

Litdrature sources suggest that all of the supports

mentioned are y to the ful implementation

-of resource-based programs. Data from the literature

indicate the significant .positive influence ' that an
effective school library proéram can have on learnihg.

Resource gui‘das from othef. provinces, the primary

curriculum handbook, (I en Le " "frnm‘the

" Department of Education, and comments from interviews

conducted (Appendix E), all view the princ’ip’al as playing
a key role in the implemen{ntion of resource-based
programs. All recognize ‘also the significant role which

the librarian, cl x , and the district

office cooperatively play in -planning and implementing-

this type of program. -




CHAPTER V
SUMMARY, CONCLUSIONS AND RECOWDA#IONS

The main focus of the study was to examine the extent

to which resource-based learning is practised in the

-
primary schools of land and L : An

examination of the relevant literature _revealed th’ﬁ‘
rescurce-bas‘ed approaches can offer many advantages for
students and teachers alike. Eésential to this approach
is an effective school library program. ResearcH has
‘shown also. that s goo‘d school li;:rary program contributes
to (i) achievefent in certain curriculum areas, (ii)
positive attitudes towards-learning, and (iii) a child’s
positivé self-concept. .In effect:, if learninqr is to be
interesting and meaningfql for children, the need ior
teachers to go beyo’rgd the’ textbook and to provide them
with many learning resources was clearly demonstrated.

To examine the extent to which resource-based

learning is practised in the grade three program in

land and L ; and to determine the support
needed for this type of learning to 6ccur, ‘a field survey
was conductgd, and included the following:

Scheduled interviews- ;ith the prcvinciai primary and
school .‘1ibx:raries consultants, and primary and sch&ol
libraries coordinators from the Roman Catholic and Avalon

: Consulidate(i School Boards in St. John’s,: Nswfounaland.

.
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All interviews were _taped. (See Appendix E for
transcripts) . N '

A questionnaire was "distributed to 197 randomly
selected grade three teachers, representing thirty-three
of the tnffty-five school boards in the province. The
sample total was to have been 205, with teachérs randomly

k selected so as.to provide a sample for: each school board,’

- proportionate to the provincial total number of grade

v three clasggs. However, ltwn school boards failed to
partici;;aCe, thus reducing the sample size to 197.

v The teacher questionnaire sought to detenqine‘ (i) the
extent cg which the teachers in the sample felt
knowledgeable and competent in the area of resource-based

‘1ea£ning, (1:[.) the attitudes of/ the_ sample with ‘respect to
résodrca-basad learning,” particularly as they _reiated to
its effectiveness, and appeal to primary school chi;.ldrqn,—

S (iii) the .extent tc‘v which 'there w‘ere availabl_e resource
- materials and professicn‘al suppqrt for i;.hose teachers who
are implementify or would wish to implement the resource-
based learni‘ng approach in their classroom.

One hundred and thirty-eight, ox.- éeventy percent of
the ¢ questionnaires were completed and returned to the
axaminar.‘_ The major findings from the field survey can be
sutnarized as’ follows: s )

Amor‘\g the teachers‘ sun}éyed, 77.5 'percem:’ possess .a
' univars,ity degraa,Cbm: 43.5 percent of the total sample

a =

. . - possess a B.A. (Ed.) elementary degree, -although they are
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teaching in the primary grades. Only about ons‘-thir&i ‘of
the sample have completed courses ih'Leurning Resources.
However, a much larger proportion +(89.2%) have taken
university courses within the last ten ye’ars.

A substantial proportiop of the grade three teachers
in the sample are between the ages of 26-45 years and
nearly one-half of them have taught for more than 15,
yet{rs. Taken together, these findings indicar;: low
teacher turnover at the primary school level and little
‘opportunity for newly qualified teachers to enter t')ha
profession... ’l‘hése findings, in fact, might be linked also
. to a concern raised by the coordinators and consu}tants

who were interviewed--that of the difficulty of changing

“ teachers’ attitudes. Teachers _ with considerable

experienc;, and who feel their expériance has been
successful--even if their apprc;ch has been somewhat
traditional, are more likely to be skeptical' about, “and
less 1ikely\ t‘:o readily adopt the kind of flexible style
which is an inherent feature of resource-based teaching.
The majority of the sample (57.2%) teach fewer than
20 grade three pupils and a large proportion (52.58) teach
‘in small schools,‘ with 75.4 paz‘cen’t of them working in
schools which have only one gx:ader three class. Nearly
one-ha‘lf of the sample -also teach in multigrade
cla‘sstoqms. This is another indication that there remains
in the px;oviﬁqe a tairl‘y ‘h.{gh’l proportion of I small

primary/elémentary schools. \




With regards to teaching style and forms of
organization, "the study revealed that the majority of
di;de three tea‘chers in the sample organize their children
into 1e‘urninq groups. They use the ‘text as a framework
only and Lntegrute’ﬂstmct‘fﬁn in their classes; they have
a mixture of Formal and informal programs with flexible
scheduling and flexible seating arrangements. They take
their children on field ;:rips, and periodically have guest -
speakers come into. their classrooms. Indeed, all of thesdt
are essential components of a prngram if the resource—
based approach to learning is to meet with some success.

'ms survey revealed -also some ].ess -pcsitwe fing,mgs.

‘A reldtively high proportion of teachers. in the sample,

(33.3%) continue to' seat their children in rows. That
this tomal, more traditional arranqement stxll exists is
most distressing, for 1t militates aqamst the ‘process’ .
approach to learn_ing--which is, in effect, that deﬁid
most beneficial for children, and it is 'not conducive to a
creative learning atmosphere. More than one-third of the

teacher sample claim to have no time allocated to them for

planning, and at the same time the vast majority of them

see planning time as the greatest demand that the .

rescurca-baséd approach requires of them.

A positive indication that many primary" school
teachers are moving away from the traditional form of
paper and pencil testing is the high proportion of the

sample surveyed (67.4%) who are relying Alargely on
s ¢ B

o
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assessment by means of pbservation. Certainly ti\is 1:.: the
most sound approach ’to assessment in the primury.
classzdon. :

Not surprisingly, most teachers/ in the sample have a
library in their school, with s;r‘sﬂ‘e financial assistance
available for resources. This is sp;nt' 1argély on books
Teachers also seem to have a wide variety of audio-visua.

items available to ‘them. Such typeMces are, oM

course essential to' the impl ion of

prograns. Most teachers also., have input into the

selection of books and curriculum .materials for thair
class. These are selected primarily from publishers’
lists,’ with some -use made , of bibliographies from.
textbo:&ks, _teachers’ guides and biblfogréphies of
recomnended materials. ' 4 4 )
While most teachers in the sampie have avsnhocl
lib“r_éfr, unfortunately about two-thirds of them have no
teacher-librarian. In the schools where "they are
employed, fo‘r the most part they undertake this work on a
par::-time basis. This might account, in part, for the
fact that a significant proportlon‘y(sadt) of the teache;s
indic’ated that there is no program in élacé in their
school for teaching children research skills and the
utilization of.. library facilities. Where these skill? are
being taught it is largely the res‘ponsibuity of the
classroom teacher. Significantly, in schools wher‘a
Eeécher-libraz:ian are ‘employed, even .on a part-time
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basis, there was a higher proportion of teachers who found
the li;lary to be very useful in providing needed

r , when , with whose schools did

not havé a teacher-librarian.

Much of what teachers can successfully accomplish in
their classrooms depends upon the kind of support they
recei;le from the school board ové\(ice and school
administrators. Most of the teachers surveyed (88.1%)
indicatedwthey receive help or support from their district
office which directly affects “their worky ifi the
classrooms, and most of this help comes in the form of
inservice sessions. While more than one-half qf' them ha‘}\e
had no .inservice ' sessions dealing Specifit\:ally with
resource-based lea;ninq, tx;;y pdinced out that inservice
sassi_o‘ns in/ curriculum areas,such as ' Mathematics and
Language Arts are usually conducted within the framework
of a resource-based teaching approach. v

Extremely important to the success of. a resource-
based program, or any other program for that matter, is
the school principal. He or she is the 'key person whose
support - for and ‘encouragement in th’ um:lex:takinq of
innovative teaching styles is of paramount importance to
the primary school teacher. ‘This was borne out by a v‘ery
high percentage (91.9%) of the teachers in the sample.

Almosﬁ twc-thirds of 'the teachers surveyed employ a
rasonrca-based approach in their classrcoms and most see

the importance of clearly stated objectives. Objectives
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are particularly important when one is taking a
multifaceted approach to teaching, as opposed to teachihg
from a single text. Teachers who practise this approach
are well aware of the benefits it can offer to the.
children as well as to themselves. They feel that
resource-based proqran;s help meet individual needs, and
provide children with more enjoyabley and interesting
learning experiences. I\l_ is clear dthat the teachers
in this san‘nple recognize the constraints and the problems
a_ssociated #ith the res‘purca-based ‘appruach. They feel
that if it is to be‘ practised in such a manner um{ to such
an extent as ‘to- provide maximum benefits for the children
in thfir ;:are, .then additional support services heed to bé
forthcoming. More specifically, teachérs indicated a need
. B

for the continued moral support of pxincipals and other

opportunity to work in their schools in a team approach

with a gualified teacher-librarian. ° s 8

L Conclusion

s . b 8

Primary school . teachers °in the province of

land and I are exp to.go beyond the
use of a si’ngle text‘haok- 'when teaching primary grade
children. ’i‘hey are required to use, H;leneve’r Rnssil;la,
resources that are based onﬂthe needs, abilities and

interests of their students. This point was borne out in

.

administrators, additional material resources,‘ and ‘tfl’e
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intervidys conducted with the consultants and
cqordinators. The provincial primary school cénsultant
escribed thle'.tecently developed primary curnculum
handbook Children Learning (1987) as promutinq a
curriculum "that ,is a resource-based learning curx&iculum".
The literature showed the importance of an effective and

efficient schoal)libr¥y media program to the

‘1mplementation of resource-based programs. The teacher

questionnaire responses suggest that the majority of

teachers are heading .in the direction of a resource-based

curriculum. Responses from them revealed also that they

are fully aware -of the demands' this approach can have on
them and the support syétems which need to be in place if

it is to be cC 1ly. impl , “‘they see

also the benefits such an approach can offer: to th’eir

students and ‘t€ themselves. Based on this study cgrtain

recommendations can be made:

1. It is recommended that there be increased

. N

on teaching and learning
in the preservice degree program of primary
school teachers. . )

2. It is recommended that, in future, ‘only those
teuchex’-h whose preservice training has been in
primary education, be employed to teach in the
primary grades. '

3. It is recommended that school boards and the

provincial Department of Education continue to

. [




‘4.

5.

6.

7.
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provide for primary school teachers and their
principals, inservice training in the area of

resource-based teaching and learning.

‘It'is recommended that there be an increase in

the planning time available to primary school
teachers who are imp.lement'mq‘ or would wish to
implement .resource-based approaches to teach_inq
and learning. )

It is recommended that the number of qualified

) teacher-librarians employéd in the- primary and

elementary schools of this ‘province be.

substantiall‘y increased.

It is recommended that primary:and elementary

schools in New land and La receive
increased financial support ‘for library_
acquisitions and resource materials.

It is recommende_d that furtherv research be
undertaken in the area of resource-based
teachifig and learning, ideally under‘the aegis
of the provincial Depértn\ent of Education’. Such
a study could include a 1arqér teacher sample,
and might 1nvest1gate ptactices an& problems of
reseurce-based teaching and 1earn1ng at grade

levels other than grade thfke.
B
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Kim Davis

c/o Dr. R. McCann

Department of Curriculum and Instruction
G.A. Hickman Building

Memorial University.of Newfoundland

St. John’s, Newfoundland

Dear Sir: . ©

As part of my Master’s degree program in.education at
Memorial ‘University, I am undertaking a survey of a
selected group of -grade three teachers with respect to
resource-based approaches to teaching and learning. At
this time I would like to ask for your permission ‘and
support to administer the attached questionnaire to four
teachers within your school district. These teachers have
been randomly selected so as to represent four teachers
from each of the thirty-five school boards in the
province. I am hoping to administer the questionnaire
during the latter part of January 1988. As time is a
crucial factor, a response to my request as soon as
possible would be greatly appreciated. )

o

Yours sincerely,

N

XD/mk Kim Davis




134

MEMORIAL UNIVERSITY OF NEWFOUNDLAND
St. John's, Newfoundland, Canada A1B 3X8

Department of Curriculum and Instruction~ 2 Telex 016410}
Tel #0709 "3 "hoh)

Kim Davis
c/o Dr. R. McCann

Dear:

ank you for’ granting me. pemusxon to administer my
ques:ion\uireu in your school district. ~ Since writing you it
has become necessary, due to non-availability of certains
statistics at |the Department of Education, to modify my R
selection procgdure. As a result, there may be fewer or more
of your grade three teachers involvegd:' This will result, in
fact, in a more representative samv)g  Since you have given
your approval in principle of my survey including some of
your teachers, I shall proceed, with thig slight sampling
modi fication. . . N

- .

™ Yours sincerely,

Kim Davis
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Kim Davis
c/o Dr. R. McCann
Department of Curriculum and Instruction
G.A. Hickman Building

q Memorial University of Newfoundland +
St. John’s, Newfoundland
AlB 3X8 \

. Dear Sir/Madam:

N As part of my Master’s program in education at
Memorial University, I am undertaking a survey of a
selected sample of grade three teachers with respect to
resource-based 'learning. The attached questionnaire hgs
been endorsed and ‘supported by your  school board
superintendent and the department of currjculum and
instruction at Memorial University. I would be grateful
if you would give  this questionnaire to the grade three

in your school and return
the cgmpleted .questionnaire in the envelope ' provided

before . Thank you for your time

and assistance

Yours sincerely,

4 .

KD/mk - Kim Davis
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Kim Davis ~

c/o Dr. R. McCann

Department of Curriculum and Instruction
G.A. Hickman Building

Memorial University of Newfoundland

St. gehn’s, Newfoundland

Dear fellow teacher,

As part of my Master’s program at Memorial University
I am undertaking a survey of a selected sample of grade
three: teachers with respect to resource-based learning.
Resource-based learning in this study refers to planned
educational programs that actively involve students in the
meaningful use of a wide range of appropriate print, non-
print, and human resources. Such programs are designed to
provide students with alterpative learning activities; the
selection of activities and learning resources, the
location of the activities, and the expectations for a
particular student depejd on the' objectives established
for that student.

AL

I would be grateful if you would cofplete the
attached questionnaire, seal it, and give it to your
principal-before . Please note that
the questionnaire is anonymous and all replies will be
treated. in strict confidence. Thank you for your time and
effort in completing this questionnaire.

Yours sincerely,

KD/nk «{n Davis
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Please answer the folloving questions by circunqg“ the
appropriate number at the right. s !

1. (a) What are your academic qualifications.

B.A. (Ed.) Primary
B.A. (Ed.) Elementaﬁ\
B.Ed. Primary .
B.Ed. Elementary

Jygars university or equivalent
2 years university or fequivalent
1 year university‘b'z\equivalent
Other =

NouswnR

(b) Have you completed courses in learning resources?

“Yes w » 1
2 No Vo2

If yes, please speci‘fy.

1-5 gourses \

More than 5 cojrses, please specify -
Diploma in ledrning resources E
M.Ed. in learning resources

EA RO

a

2. When did you last enroll for a university couxse?

Within the past year
1-5 years ago

6-10 years ago .
11-15 years ago
16-20 years ago

e wN R

3. What is your present grade on the salary scale;-

! Grade I '
5 Grade II .
Grade III
Grade IV !
Grade V
Grade VI
Grade VII
Other, please specify

NOVS W

4. To what age group do you belong;

s LN -

25 and under
26-35 years

36-45 years

46-55 years . : =
Over 55 years




5. For how many years have you taught, including this

present year? u

1 year or less

o
1
-
o
0
o
o
"
a
wewNE

More than 15 years

6. For how many years have you taught grade three pupils?

1 year or less

2-5. years

6-10 year;

11-15  ye;

More thgn 15 years

GaLNE

7. To which of tde follawing professional groups do you -
belong? . .

Primary special interest council of N.T.Zp
Special education interest council

Early childhood development association
Educational media council of N.T.A.

Other, please specify

a2unpE

8. In Dch kind of school are you presently employed? 3

Primary school
Primary/Elementary school
All grade school

Other, please specify

LN

9. How many children are in your grade three class?
Fewer than 20
25

26-30 La
31-38

EESTINTS

o - .
More than 40, please.specify .

10. How many grade three teachera .are there in your’
school? .

One teacher

. Two teachers ~ B *

Three teachers

Four teachers e

More than four teachers

EXXTEN




11.

13.

14

“What is the total pupil enrollment of.your school?

0-100 1
101-200" 2
201-300 & 3
A301-400 4
L 401-500 5

If there are two or more grade three classes in your

school, what criteria were used in placing the
children?
- »
A e / 1
fehavioral 2
Other, please specify
Is your classroom:
Multigrade : 1
Single grade E - 2
. .
Do you have teaching responsibilities other ‘than your
grade three class?
N ‘.
Yes 1
No : 2
; L
If yes, please specify o
Which of the following best describes your grade
three program? K
Informal pi:aqram . R 1
Férmal program . RO 2
Mixture of formal and informal programs 3
5 £
What type of scheduling is used gn your classroom?
Fixed 1
Flexible® 2




141

17. Which best describes the seating arrangement of your
classroom?
. " Rows
Semicircle or circle
Small group
Other, please specify

wne

18. How often are your ¢hildren in informal arrangements
4 such as sitting or lying on the floor? .

Always
Frequently

% Occasionally
Never

sLNH

19. since September, 1987 how many field trips have been
arranged for your grade three class?

None
Fewer than 5
More than 5

wne

1 ’ <.
- .\ 20. How often have guest speakers come into your -
classroom? , -
At least once a week A
v 4 once a month
oOonce every term
Not at all

swnE

21. How much time for the preparation of grade three work
do you have during the regular teaching day?

None

Approximately 1-2 hours ‘per weék
. Approximately 2 hours per week
- More than 2 hours per week

. . ~ &
2 22. How do you record the progress of the children in
your class?

sunE

Daily record book ..
Weekly records

- TFreguent shdrt notes from observations
Samples of the children’s work B ]
other, please specify ____ .  ~ il

s

NI
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23. How is the textbook regarded in your classroom?

As a major source 1
As a framework to be used along with
other resources 2

24. Is your help solicited in the selection of books and

.y v curriculum materials for your class"
Yes
No 2

If yes, what do you use as sources for the selection
of such materials?

Catalcgues from publishers 1
. Local bookstores . 2~
Bibliographies from textbooks, teachers
4 guides, etc. 3
Bibliographies of recommended materials” 4

Other, please specify e

25. Which of the following audio visual items are readily
available for use with your class? Please tick the
available items.

® Library books _ L
Films and projector . Al
ol /Cmnputer
' Records
Listening station
Tape recorder
Earphohes
Typewriter
Television

FEEEETEEIL

Radio o
Film strips and projectorc

26. " In your classroom teaching, do you integrate subject
\ . areas (for example, Math and Science) or are they
totally separate areas of instruction?

/ ‘. Integrate
Separate

[
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27. 1Is the instruction in your classroom a caoperatlve
effort? (i.e., do you participate in any te:
teaching?)
~ No . 5
Yes, with one other teacher 2
Yes, with two other teachers 3
28. Does the principal at your school show an active
& interest in and support for the programs and/or
approaches utilized in your classroom? "
. Yes 1
% No 2
29. If your school board employs consultants are they
v easily accessible when you need the
Yes ; 1
No ¥ ‘ 2
30, Is there a library in your school?
Yes 1
No 2
31. If yes e
e
(a) Is there any money for resources?
) Yes ;‘ = 1
No s 2

If yes, what is this money being spent on?

(b) How useful is the library when you are looking
for resources for your classroom?

Very useful
Somewhat useful
Limited use

~ Not useful at all L

ruNE

(c) Does your school employ a teacher-librarian?

Yes o
No.

N

By



If yes,
(d) on what basis?

Full-time 1
Part-time 2

(e) What do you see as the chief way this teacher- N
librarian spends his/her time?
Typing, shelving, ordering materials 1
Teaching scheduled library periods without

the classroom teacher present 2 .

Promoting children’s literature and books 3
Partner with the classroom teacher in

implementing the curriculum 4
Other, please speeify : =

32. Does your district office offer any help/support
which directly affects your work in the classroom?
Yes - T —
No L

If yes, what kind of help/‘s’;.\pport is offered you? B

Inservide sessions -

District collections

Help with the development of themes
= Bibliographies

Equipment and Technical help

Other, please specify

[ERFSTRE

33. Since September 1987, how many workshops or inservice
sessions regarding resource-based approaches to
teachihg and learning have been arranged for the
primary teachers in your school?

None 1 -
One 2 .
Two ° 3

Three 4

Four 5

It you have had workshops, please specxfy the exact
topics dealt with.




34. Is there a program in your school designed for
teaching childrem research skills and the
utilization of library facilities?

Yes

1
i N0 2
If yes, 6
(a)  Who teaches it? .
Classroom teacher 1
Teacher-librarian 2

Classroom teacher and teacher-
librarian working together =
Other, please specify

(b) Is it an integral part of what is happening
\ : within the classroom. (For. example, taught
within the context of a theme)

I _ Yes . - Byl
o No T2

35. Resource-based learning can be defined as:

planned educational programs that

, actively involve students in the

meaningful use of a wide range of

appropriate print, non-print, "and -

human_resources. Such programs are

desighed to provide students with

- , alternate -learning activities;  the

selection of activities and learning

resources, the 1location of ‘the

activities, and the expectations for

a particular student depend on the

objectives established for that
student.

Do you feel that you employ this approach within
your classroom?

Yes
No

o

If yes, §

(a) How important do you feel it is to have clearly =
stated objectives?

Very important
i Somewhat important
- Not at all important

wnE




(b)

(c)

(d)

(e)

(£)

Where do you obtain your objectives?

Textbook
Curriculum guides
Other, please specify

[
L

Indicate whether or not the following teaching
strategies are used by you as part of this
approach. ' (You may circle more than one item.)

Themes

Learning centers
Team teaching
Small group work

ENTERSE

What do you feel the employment of this
approach requires of you as a teather?

What are the benefits for you as a teacher
involved in resource-based programs? . .

What do you feel are the benefits for students
involved in resource-based programs?

o
What support would you see as essential to
assist you in ensuring the successful
implementation of the resource-based approach
to learning? .
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Kim Davis

c/o Dr. R. McCann '

Department of Curriculum and Instruction
G.A. Hickman Building

Memorial University of Newfoundland

St. John’s, Newfoundland

AlB 3X8 )

v
Dear : [~

i L3

As part of my Master’s degree proq}am in education at
Memorial University, I am undertaking a survey of a
selected group of grade three teachers with respect to
resource-based approaches to teaching and learning. I
would very much like to receive the-views of primary and
school libraries consultants both at the school board and

_the Department of Education level regarding this topic. I
would therefore appreciate 'it—if 'you would grant me a
tape-recorded interview at yodr copvenience: When I,have
received your reply, I will contact you to arrange a
convenient time. Thank you. . d

§ ¢

Yours sincerely,

. KD/mk Kim Davis
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APPENDIX D

Interview Schedules for Consultants and Coordinators




cl wincial Primary Consultant

1. What does your role, as outlmed by the Department of
Education, entail?

2. How much focus is jplaced’ on supporting and
implementing the resource-based approach to teaching
and learning? E

z 3. What is your opinion with respect to the manner in
which the library resource centres in the schools
serve primary teachers?

4. (a) To what extent, if any, do you work with the
school libraries consultant in the interest of
the primary grades?

(b) Is this consultant given _opportunit
provide input into provincial
planning for the primary grades.

5. To what extent, if any, do you work with school
library cooxdinators? ,
6. What\role do you play in assisting the primary
coordinators in improving the quality of instruction?

s To what’ extent, if any, do you work with primary
coordinators towards developing programs in which
learning resources are matched to individual learner
needs?




1.

2.

3.

4.

5.

6.

7.

_ library coordinators)?
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What doe;\ your role, as outlined by the Department of
Education) entail?

What is the policy of the Departn;ant of Education
with respect to resource-based approaches to teaching
and learning?

How much emphasis is placed. on the development of
effective resource-based programs within the school
system?

How do you fa‘efl the quality of a school library
resource centre program can be enhanced?

What. role do you. play in "assisting.the school board
coordinators in improving the quality of instruction
and in helping with the development of educational
programs in which learning resources are matched to
individual learner needs? Do you work with
curriculum . coordinators (as well as with school

What type of relationship do you have with the

currjculum consultants? Do -you have input into
_ provincial curriculum planning?

What funding does your Department allocate to school
libraries?

What do you consider to be the major problem(s), if

any, in the successful xmplementatlon of a resource-
based program?

/



Interview Schedule for School Libraries Coordinators

What does your role, as outlined by your school
board, entail?

What percentage of your time _is spent on the
development of resource-based programs and how is
this time spent? s

How do you feel cne,.quauty of a school library
centre can be

What curriculum _support does your board provide in
the impl

What technical support services, if ‘any, are offered ™
to_the schools.library resource centre? .

Does your board provide a resource sharing netwerk
and if so, how does it operate?

(a) -What type of working relationship- do you have
with the curriculum coordinators? -

Do. you have any involvement with. board in-
service sessions in curriculum areas?

(c) If not, would you like to?
What do you consider to bé the major problem(s) if

any, in the successful implementation of a resource-
based program? 1



Coo;

What does your- role, as outlined by your school
board, entail? _

How. much focus is placed, on supporting and
implementing the resource-based approach to teaching
and learning? .
How do you feel the school library resource-centre in
a school serves its primary teachers?

“(a) What kind of working relationship do you have

N wlth the school library caordlnator"

(b) Are you involved- with any in-service  sessions :
with respect to school library resource centres
and resource-pased approaches?

(c) If mot, would you like to?
What do you consider to be the major problem(s), if
1 impl ion of a res

any, in. the
based program? 5
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Transcript of Interview Conducted with the
ary School Consultant
Department of Education
Newfoundland and Labrador

Question 1 ?

B
What does your role as outlined by the Department of
Education entail?

Response
It’s a coordination really, for examp;le, after you I’'m
meeting with -Sharon Halfyand. She’s gc,linq to work on her
.videa on learning centers for me. That’s a coordination.
FNow "learning cehters will be Math ‘centers, science
centers., I have met with ail the consultants on it and so
on. That’s what I mean by coordination of the p;.;imar:y
;:urricululﬁ and of course the ianguage is a study in’-
itself. The problem I think is time. It’s not good to
" lose touch. The * problem, here is you ‘have a particular
role. 1It’s so hard trying to.keep up with» ;‘-’;13 ‘role and

the demands of the job, that.you miss oyt on all these

important things. We’d 1like to meet with teacher-
librarians. Now and again they come to language in-
service. B
. P
.
-
_—
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Question 2 N

‘ How much focus is placed on supporting and implementing

resource-based approaches to teaching and learning?

Response
In the Department of Education, we are recommending
resource-based 'learning in all our curriculum guides from
kindergarten, ‘primary through senior hi.gh. You will find
even in the senior high, course des‘criptions that notices
given on the .first pages that the textbook is not all
there is. In cther. "°Fds get away from it, extend
yourselves further. Certainly we have authorized
textbcz:ks but we insist from kindergarten up that that’s
not all there is to learning and teaching. Textbooks, the
authorized programs+support the core objectives of our
curritfulum in the various subject areas. 'It'e a different .
curficulwn than used to be in the past,_ ve\E'y lmuch so.
Certainly it’s subject areas in the sense that children
learn about sciénce and social .studies,“‘mathematics and
language and so on, but they do not learn it as-in the
;;ast where the book was the curriculum. When you looked
in the program of studies (or the syllabus as'they called

it then), from school supplies and you thought you found

your curriculum there E it was a e }:;ut now
we have a core objectives curriculum. Every subject has
certain core objectives that the schools hope to realize
and in so doing, they use an authorized text,. which we-
chose - because it very closely 'suppoz;ts the obj'éct ve;s but -
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not all there is. In resource-based learning the
curriculum described for example in this new prﬁnary
curriculum handbook which is u\nder development and will be
released, fully revised and edited and illustrated, in
October of the coming year. (We did a lot of regional in-

service on it in the districts)] is a curriculum that |is

resource-bafed learning curriculum. That’s what the
sprimary curriculum handbook is proposing - a resource-
ased learning curriculum. We define resource-based

learning as the d of learning in schools that is
activity, inquiry {learning. It is an umbrella term-
resource-based learning covering the many dit‘farent
approaches to learning used by the teachers and it
includes many methods-inquity, projects. It’s an active,
personal interaction of the pupils with print, non-print,
anything concrete, objects if you will, thinga,‘ and
people. So, this is the way we define it. It is based on
our principles of learning that you find in Qhu.gx_gn
Learning, the handbook. That’s whe‘re ‘ve get our impetus
or thrust for the reéogrce-based learning that we
(enccurage the sz‘:hools to pick up in the principles of
learning. * We have‘ these p::lnclples and I’d like quickly
to mant’ion‘ them because, actually in your studies you will
find that. resource-baséd learning is really founded,
rounded, or: these principles. We speak of nine principles
in the handbook, we dould- have. spoken of more, but we

thought /these ‘were the ones that best set us forward to
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resource-based learning. Learning takes place in relation
to goals and objectives, so there are certain objectives
that we want to cover. Otherwise resource-based learning
would only be a messing around with everything. We have
the principfe that learning is based on previous
experience. This is extremely important in primary that
the youngster must come out of some‘background of learning
to further resource-based learning, an experimental
background is required. That learning proceeds more

effectively when the learner is motivated and of course

that with b d learning. That in itself
is a motivation. The development of thinking is essential
to learning and of course you get that in resource-based
laarnlng. For primary children, experiences with concrete
materials should precede abstract concepts. Now we are

strongly into that philosophy, put into strong-practice in

our primary s today. ics a case in pgint,’
that its no longer to set before the younqster‘a ‘workbook
with the symbols on the page. You can’t vgo therej You'’ve
got to start with manipulatives and concrete and more to’
that of course the m’anipula‘:iveé are resources and you're
1n§o strong activity 1earnin§. Children are unique in
their rate of growth and they need individual styles of
learning an;l you find that through resource-based learning
and of -course the big thing 'thét we prnmbte‘ in primary as
the major goal of all learning is a positive self-concept-
-that\the yt’mngster feels got;d about herself and that she

. ‘ / ’
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feels "I have something to offer" and no matter what she
offers, the teacher tries to find something praiseworthy
in it. Without being hypocriticall of course but all these
principles, they reflect .a resource-based Rhilosophy and
because they assume that sf:udents will learn\ from direct,
interaction either individually or in groups and our key
thing is on di‘rect interaction with learning resources,
interaction, and the activities planne'd with them rather
than being told by the teacher in a traditional manner or
rather- than just doing a page-by-page coverage of a
textbook. So,' it knocks these two things (resource-based
learning) . It knocks the teacher talking for all she's
‘worth and telling, telling, telling, a class. For some
children, very b‘right, it ‘miqh't work but even some of the
bright get bored to death. These principles I A.j_ust spoke
aboi\, assumes that learning is active and it;a primary
child will proceed :through "along very carefully p1§nned
steps. It's not enough to open this room door where there
are computers and lots of books and lots of print and
puppets and goodness knows what. Just to have the
resources would be of‘very little value, loosely planned.
Cq}-efully planned’ steps (very important). Learning
experiences created for the children will enable them to
think critically and make decisions in activity enquiry
s_ituations.‘ One of our big methods of teaching in this
curriculum handbook is the activity enquiry approach to

learning. Now, teachers find this hard because a lot of
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teachers aren't used to that kind of thing and some of
them still teach as they were taught. It's hard to change
and they need a lot of support and help to change.
Learning must be carefully planned. Objectives . are
important. Learning must be individualized as much as
possible and that's not easy. A rich environment for
learning ,will require a wide variety of resources and I
think the big thing we're trying to get at, it seems like
a cliché but it's not, learning how to learn is the big
thing that should come out of resource-based learning. It
should teach the children actually’ to learn how' to leérn.

It means then that the primary child is placed in direct

contact with a wide variety of .resources, as v(ide as we,

can get. The prcblem‘ today is fundé, money has become a
big problem. Some of them may ‘say 'tc‘v me, "just don't talk
resourée-based 1éarning I’n.ut live it, show it;" but that
becomes ‘a problem so what we have to do and I think
primuiy teachers are great on doing ic. Th;y're great
scroungers and thé} find a lqt of things. You'd be
surprised'at what ‘is. out’ ther;\*n\ some of the primary
schools where the parents are /involved and the primary
teach;r is ’really scrounging to get as much as she can

resources

get-'-print, non-print, human resources. Huma:
are alwaya’ t}_xere. So, I suggest to,the primary ta‘achers
that _they bring' into "the c];as’srocm, for example, _‘sccial
studies, the workers in the cchunity, \:_h‘e nurses,

teachers, fishermen, the firemen. We just did a video on
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the primary school. Did you see it? 1It's lovely, where -
Gander Integrated. S(?hool worked with me on ft and the
firemen came in and took the children. Now this is really
resource-based learning. The video of the primary school
shows that and they learn through fiése field trips, -
demonstrating active involvement and they're always M
remembering of course that they have objectives. 1In the
.curriculum handbook, we try to show the advantages \’:har_
resource-based learning gives the children. ‘They learn
how to learn, they acquire’skills and attitudes necessary
for learning and that's important. The teacher hds to
keep in mind that there are certain skills that. are
required, if you're going to deal with resource-based
learning. Ié the 1little child for example is going into
thelibrary to get things, he must know hoy to chsf:k out
the books, how to revies the material.’ These skills. are
important. You just 'can't have resource-based learning
without them. We tried to put some here (refers to
handbook), we're dcing a better job on this now, but thay
should know the arrangements and locations of the picture
hof)ks, the fiction books, the “infofmation books. I'm
talking primary, not high school, and they should be able
to identify the author| and the title of any book they're
findi’ng and they should begin to learn certainly by grade
three little study skills (you know, "I'm going to take
this a\nd find the main facts about it"). Now, the skills

we have here (refers to handbookK) are not good, not
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arranged in order. We put this "down quickly to get
reaction from the districts. So we are looking into this
again, very much further. We mention here though (refers
to handbook), the support that the teachers need, that we
consider resource-based learning a partnership between
‘tgncher, librarian, principal. When we say central
office, we're speaking about our school districts and they
need a lot of support, the teachers do, program
coordinators, s\iﬁrintendehts, assistant superintendents,
they have a lot do with this and possibly must be given
to the pro\;ision of resources to th; extent that funds can
allow.  Much planning is required. _In fact, planning

becomes central to this approach and .that is the point

that has to be made. Some r can be ' by

the school. Others can be shared by many. schc;ols in-a
central place. _Some resources n;an be kept in a prima‘ry
classroom. I always say there should be always in a
prigary classroom, bdoks within reach, that the youngster
can pick them up whenever they want to. sch061 librarians
- we don't have enough‘of them either. Again it's down to
money. To get this(implementéd‘in the schools the way we
would' ‘vision it requires a lot of ;n-sewice: Not just
Atha materials, ‘but the in-sewice, how to use, how to. do
and what is required agld the teacher needs that in-
service. b ¢ HO\;ld even say, a number of places, St.

John's, Gander, Grand Falls, resources have been done but’

" I do not think on the other side of the coin that teacher
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help, support and in-service has been done. You see, thi;
is the problem, to have the materials -15 not enough.
There are a lot of good materials in the schools, b\‘xt the
teachers really don't‘ know how, (not ill-willed at all),
they don't know how to 'use them. if you put computers in
schools now and we talk to microcomputers in the primary
g:lir.\e, teachers have to know how to use them. It's a lot
of in-service and help from the wniversity required. We
advocaie and % deve defihied; it ias ve! sen: . Rudburces
based learning is a gréat help to the curriculum, it
supports and enriches the curriculum and certainly helps
in curriculum implementation. We are all for it but of
course there are many obstacles. Only when plannecﬂwal},
can it work. I would dare to say, we agree with it, we
uphold it, we support it, we lament the fact at‘ l’ack of
funds, but I think we have a long wa}}. to go. I'm glad we
came this far. That no longer if we were to look back 20-
25 years we would find the curriculum being as I 'said that
which was proposed in the program of studies or syllabus
as they called it then. That was the curriculum. So,

we've come a long way, but we have a long way to go.

'

1]
Question 3

What is your opinion with respect to the manner in ‘which

the library resource centres in the schools serve primary
teachers?
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Response

Library is extremely important and we would like to have a
librarian there working with the teacher. For example, in
the 4, v5 and 6 area now, perhaps even more so than the
primary at the momefit we have a new language program
called Networks and’ it is not the old type of basal
series. It is not a basal series at all. It is a
language program that sends you out further. It's wound
around themes and therefore you have to get out and extend
yourself. It demands library services. 'It's extremely
inportant to the. curriculum. So, too, with Social
studxes, but it's also in the prmary The Social Stydies
pmgram in ‘the primary study of communxty in grade three
requires this particular type of library service. ngrary
service meaning help us with resources. There will be
resources in the cléass«b but that's not enough for the
study of community in grade three. It's very important.
The problem I ‘think is that in a lot of our primary
scheols there is not a librarian. Teacher-1ibrarian is
what we'd love to see.. A teacher-'librarian in herself,
strongly attached to the teacher -in the scr;ocl, whereby
the teacher meets with the teacher-librarian and they talk
about the 'particular themes the children are doing inAa
primary. Community for example, what-can I supply as a
teacher-librarian that would be a good resource for this?

(Filmstrips, pictures)
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Question 4 . ‘

(a) To what extent, if any, do you work with the school
libraries consultant in the interest of the primary
grades?

(b) Is the consultant given \Mortunities to provide -

input into provincial curriculum planning for the
primary grades?

Response

We do, we're ptobahl? at an advantage at the Department of
Education. -Ws have our general staff meetings and so on
and our librarian is always here. We discuss this. At
the present moment there is a committee of which our
librarian Calvin Belbin is on it and one of our
consultants Kinette Adams, who's our music person. They
are developing a whole policy on'this for the schools
(Policy on resource-based learning). Jean Brown is on
that committee, developing a policy ‘for resource-based
learning. That policy then will be issued to the
districts, from the 'Department of Education, and are:y
particular gquide that comes out afterwards, whatever the
guide may be and whatever particular area or just ?verull
general, like the primary curriculum guide, will speak to
policy for tesoutce-basezi learning. Calvin has been given

the handbook (Children Learning) to react to.
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Question 5 °

To what extent, if any, do you work with school libraries
coordinators?

Response /, -
OQK problem here with this”is that we are caught up in so
many areas that probably time doesn't lend itself. For
example, I have primary language that runs up to grade 6
and that in itself is a job with the ylﬁle province--35
school boards. Thensl have also primary curriculum which
is the coordination of the primary curriculum, the total
‘and so that leaves you with very little time. So, I have
to say that I don't see much of the school librarians.
. What has hal;pened her'e, ,I believe wrongly, is’ve get set
aside. We sort of get removed from one another apd Calvin
. Belbin has more contact with the librarians in the school
districts, whereas me contact is with the language people
M the districts up to grade 6, and the\;:nmary curriculum

coordinatorg Ththe districts.

Question 6

What Trole do you play in assisting the primary
- coordinators in improving the quality. of instruction?

o s

Response v *

These are my people.- .I' have to m.eet with them. For

examgle, with this primary curriculum handbook, we give
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what we term regional in-service. That means I go all
across the province and meet with groups. We are always

in touch.

Question 7

To what extent, if any, do you. work with primary
coordinators towards developing programs in which learning
resources are matched to individual learner needs?

A

Response

.We try to Feliver this idea at all ir;—qervice that I haye

--primary coordinatérs developing programs in which
learning resources are matched to individudl learner
needs. This is what they're trying to do. I think
probably that one case in point and doing a very excelleht
job (I am sure there are others doing just as excellent,
so I don't mean to choose one over the other). H;rgarat
Ryall at’ the Integrated Board in St. John's -- she has
really tried to do that very thing. Developing programs
in which resources are matched to .individual learner
needs. That's not an easy thing to do, but we do it and
any programns we _take nowa‘days, authorized programs. for
example, the one we are looking ‘at now for primary-
'instc:ructional. program, not basic literature. We have

three in our 1 progran;*one is language

experience and !:he; other is ir;struci:ional program for

essential skills and so on,. and the other is literature
0
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component (of course as much 1iterat’u1;e as you can get
» in).. But in their instructional program there are little
independent books that are for those who are less
° experienced in reudin’g‘, those whov are more experienced in
teading. " We are aluay‘s trying’ to meet the indi.vidual
learner needs am-i I think with regard to resources, print,
for eéxample, .that it':'s not an easy j‘ob,‘ but the primarg
coordinators and teachers will need tc‘ have a fair 'idea of
“this group of grade three's--at whaﬁ particular level of
reading are they,’ that they can c\ope“ with this print?

-It's no use in placin§ before them /sor’nething'that is out

) of their range completely. Neither is there any use in

leaving’ " them with something that is too easy ore o
chulienge. They're working on this. It's not easy.
5 \ Vo

Individual learner needs will always be the Hardest one.
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Transcript of Interview Conducted with the
School Libraries Consultant
Depa: t of Education
Newfoundland and Labrador )

Question 1

What does your role as outlined by the Department of
Education entail?

Responsé w
My title is school libraries consultant.i(bh:h me:ns that I
provide advice. I answer questions, and assistance to .
school boards on matters, any matter related to school
* libraries. I also advise the Department and other
_eéucational agencies. It’s not so much going into
individual schools but it’s more dealing with schqol
boards at the district level, helping them develop their

libraries for the district.

Question 2 'y

What is the policy ‘of the Department of ‘Educatior\ with
P! to resou: appréaches to teaching and
learning? 3 .

Response
There is no written policy, but if you examine the-
teachers’ guiaes, the new courses in senior high;, the new

'proqram guides for the primary/elementary programs you’ll /
5 ;
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£ind a lot of reference to us.e of resources other than the
textbook. While it’s not a written policy, the Department
is moving the curriculum in the direction of bresource—
based curriculum. There is a committee set up by the
division of instruction that is currently working on a

<
policy for school libraries and included in that is the

role of school libraries in based teaching.

\ .
Question 3 = AT " .
How much emphasis is placed on the development of

effective resource-based pro§rams within the school
system? L

Response * i =

The emphasis varies from ene school district to another as

. well as within distric‘{:s. I find that some districts that

might Be placing emphasis on it at the aistrict level yod
go to“their schools and you find variance within their :
schools. It depends a lot on the approach of the
principal, the leadership of the principal and I think
that is probably ‘one of tha keygactors i the deveTopmenk:

. 0f effective resource-based programs, is the school

principal. Right now it’s kind of a new emphasis. I
think 'that ce-based Y in i ion has

gone on in our schools for years, in -a number of our
schc:\olu at least and it doesn’t matter on the size of the

school. I‘ve been in two-room schools where you walk into
S F AR
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the classrnom and it’s just covered with rasaurces, local

! resources, and that's the approach that ‘the teachat uses.

Instruction in high schools where the school 1ibrary was
used as a detention centre and nothinq new gainq into the
library, nO( teacher-. libtar}an, so there’ s a great variance
across the province and we hope that this pa;ici that! ve
are developing will pra'ide hore 4gu1dance' and more
direb{ien and a. bit~ more sta_ndardizved resour;:a-baged

approaches across the province.
7 h 7

Question 4

How do you feel the quality of a school ubrary resource
centre program can be enhanced?

Response ’ Lo

There’s a number of w%ys it can be enhanced. ‘It can be
enhanced by puttinqv quality yatérlals, m;oufces in there.
It t/:a;x/ Be enhanced by the decor of the Eacility, now
bright it is, how canduciva it is to activé learning.
Just the,configutation, the layout, the daq,tgn of the -
place itself sometimes lends itself to that,kind of U‘s_a‘,
whereas you get into some othe# ki.r}d of situation and it
hinde;s' use of resources. Then there’s whether a teacher-
librarian dnderetan&s and supports the idea 'of rasouica-
based taaching. Funding of coutsa, you can’t igpore” that;
it you’re going to ‘buy materhls, if you'ta going to ;

attend to the needs of resources,| needs of the school, thé
s
, L :
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students and the teachers for access to resources, then
=
there has to be some commitment to funding. There’s not,
I don’t think there’s any aspect of the school library

resource centre program that can’t be improved on.

Question 5

What role do you play in assisting the school ‘board

coordinators -in .improving the quality of instruction and

in helping with the development of educational programs in

which Featning resources are matched to .individual learner
2 * 'needs?| Do you work with curriculum coorliinators (as well
'7 as with school library cooxdinators)? ”

.y -~
My mafin function dis working with coordinators, -

particularly library media -coordinators. Now not all

.
school boagds have a library media coordinator. There’s 9

P ¥
or 10 in the province have either part-time or full-time

library media co'ordin‘ators. The other bolards have a N
centact person which“ is a coordinator for some subject '
s ' area and glven respunsibiliues for school libraries as an
attached dut‘.y. I den’t work a lot with coordinators in
: ?other subject areas. I make contact with them through
1 “° " various conferences from time to time but rather than the '
\ ' e lii:;u,rlyv‘mad{.a coordinator aspect, I don’t. The other
' .qurficulum _consultants in the Department deal with the =~ .
: _?_that coordinators as ;;e'r: their gubject area and I think

‘ " It:l'm consultants within the Department are aware of

based they’re the ones who are
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assisting in feveloping the new programs and the teachers’
guides and curriculum guides which is advocating this

approach.

Question 6
What type of relationship do you have with the cukriculum

consultants? Do you have input into prcvlnclal curriculum
planning? -

!

Response

If s‘he (Sr. Dobbin) requires any assistance, I am
availab}e to help her do that. (Regarding the handbogk).

I never had any input but she did have someone on her
committee who had some q\lalifications in the area of
library services and assisted her in that aspect. The
committees that are put together to develop these things
are’usually centered in one part of the province and it’s
Ta working group rather than a committee. For each task
thex;e is a workilg group t:: develop curriculum guides, new

\
course descriptions...
e

Question 7 {

, What funding does ycur Department allocate to school
1ihrarias? &

BN
Response . R

There’s only one specific allocation and that’s called ‘the

& library materials grunt: It’s $8.00 per student and that




is allocated to school districts on an eight-dollar-per
student basis.. It’s up to the slistrict to distribute that
money throughout their schools .and there’s no stipulation
aayinf; that the district office must allocate e’a:h school
aiqht;doliuru-iz& student. The district may decide the
' need is qruter over here and allocate 16 dollars per
student and school if over here, naed is not sb great and
allocate four dollars per ;tudsnt. The Depurtmént expects
them to: sp&nd that money on library. i:\ateriais.
Regul..atl.cns state that, and regulations also state that a
djzinition of what library materials _include just; & tjiv\e
them some direction. Then we do monitor what school
boards rei:mn: to t;'ne Dspartmen!: as spending on library

materials on an annual basis. & .

/Q\laation 8 - i
What do you connidur to be the major problem(s), ii‘ any,
in the impl ion - of a resource-based
“program? A /
Response

The principal is certainly a key person. I think™ the

' major prebleu”w- are facing is moving peaple away from a

to in Y ton: to u _process based

The hasis of based roa fs not so much’

/
on learninq concanf. as learning hw to 1aam. This T

think is where we have to. do-a. lot of work in _trying to
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change the system out there in the schools, at the

classroom level, to help the

P

of teachers implementing the resource-based approach in

their instruction.




Transcrlpt of Interview Conducted with the
ry School Coordinator
Ronan Catholic School Board
St. John’s, Newfoundland

Question 1

vmm: does your rule, as .outlined by your school .board,
¢ entail? k ' st

Response

I'm responsible for primary education, period, which means
11 aspects of'the curriculum and I guess I’m the only
primary coordinator in the office who is a true primary
coj rdinatax: in the sense that I‘m not'priﬁary coordinator
and language arts, and every other coordinator in the
island is primary coordinator and has responsibilities £0r

lanquaqa arts at the same time. So, my job is really just

Qo coordinate all primary education except policy. Right
now we're at evaluation pulicy for kinderqartgn. We’ll be
starting obne for grades 1, 2, and 3 next year. Just
coordinating-all aspects of primary education, anything to

do with changes, in-sarvlca. e
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Question 2 i)

How much focus is placed on supporting and implementing
the resource-based approach to teaching and learning?

Response

We’ve just begun it. I can’t tell you across the island
where other people 'are. I know in terms of this board,
I’ve heard from Jean Brown and I would imagine tav.itly
accurately éat we’ve put more money into resources than
any o:ther board in the island.’ Now, we’ve put a million
dollars in, which is no big deal. I’ve .got a budget hPre
now that we’re doing up, a budget for .primary. ! We're
trying to put in what’s needed. It’s not just for a
resource-based teaching but to teach px;imary kids ‘in the
classroom and we’re looking at about a million dollars a
year. I think our budget‘for books alone excl':ding A.V.’
now, our budget for books alone I think is five million
dollars. That’s what we need now, I don’t know how much
we’ll get. We’ve gone*to budget with 100,000 for this
year for early primary, grade 1 area. But we’ve just‘
begun. We’re looking at materials right now. To be
'x;eally frank with you, we have gotten our kindergartens
pre&y well off the, ground. We hive begun mathématics
with grade 1. We’ve had some language in-service. _ Our
teachers are .just into right now basic taacﬁinq. Our

B
teachers and all of Newfoundland I would ‘Bay-.are used to

going in and teaching a whole class of children and thgt(a

it, standing up and teaching a whole class of chndra‘n.
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.Now, what we will be into is moving. away from this

teacher-directed, not totally, becauser we are still going
to have lots of teacher-directed, but.we’re‘movinq into
small-group type of instruction; teach concepts to
children. I mean, if you’re go‘ing to" understand what
children; Do children kriow the concept? Let’s take, math
because its the area -going. Do childfén know that
addition and subtraction’ facts are related? Now how are
you going to deterﬁ\inevt}‘:at? You’re going to detenﬁine
that by taking children in small groups and through
que‘sticninq and having them do things to see whether their
thinking is faulty or not. So, we’re moving into a more
of .a small-group, actlivity Rased-as children learn through
doing. An activity base with teacher direction. So,
we’re trying to get our teachers now to just be adjusted

to new methédoloqy. So, what we see resource-based

‘teaching as an integral part so’ as we’re doing now the

methodology. We’re saying this is not just math. This is
right across. As we are doing it, we are trying to pull
in the resdurce-based angle of it at the same time, so I
don’t see it as separate. As for now, in-servicing .
mathematics and proper instructional strategies, we want
to hring in hom to do resource-based pr&grams and we’ve
had our librarians in to talk to t;.hem about their role in
it, and when we do language of course, it’s going/to be

the same thing. Language of course‘ would be the same.
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Question 3 o

How do you feel the school library resource centre in a
school serves it’s primary teachers?

Response

,Rig}"ﬂ: now, our kindergartens a;e perhaps using uour library
the best. ' They are meeting, with our library
teachers/teacher-librarians, but they are only meeting
with them in terms of resources, honestly.” They’re’not
workinq it the way we’d like to see it wc:rk in the sense
of teacher and the librarian plan together and if there’s
a role. Let’s fact it, we have teacher-librarians out
there. - A lot of them h:\la Master’s degrees. Thay’re
‘highly qualified. A lot of ours have primary degrees.
They’re highly qualified in terms of materials and special
teéhnology and everything that we don’t know and they know
'a lot about children and hD?J they learn. And what are we
doing? --We’re assigning them to Dewey decimal sys:em and
we have them signing out books, and wHere do you stress
the child? ° It’s pathetic, tl‘le\‘w‘\ay we’re using it righ&

now. That’s, the way largely most are using it at the

moment. Now, we’re starting to make some inroads with

just teachars'?;cinq for resources. That’s the tiris
start. The ideal is to assist teachers individualize; so

the teacher and librarian sit dow:h-u&p\%un and they both

agree that the librarian can work on sub-Belected concepts

or skills with certain children. What we are finding and )

v R
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I guess it is true for the whole island, our, teachers are_
A 15 and 20 years in the business and they’re comfortable
and we’re totally upsetting them--ye’re upsetting them in
every way imaginable. We’re saying whole class teaching
is no lang.ar standing in f£rdént and telling the .children
1 doesn’t work that well. éhange is going to be slower
moving because I can’t get out ir‘\to every classroom ’I can
.only get to select and use them. So, we’re very positive i

and its going to be slow and a lot of work ahead of us.

Question 4

(a) What kind of working relationship do yoy have with -
the school library coordinator?

£ =
. (b) ' Are) you involved with any in-service sessions with
respect to school library #esource centres and
b 2

r
~ (c) Ifrznt, would you like to? ey
J ~ E

J Response
Really good. I hope I have a good relationship with all
our coordinators. If I don’t, I’m not doin_g my job. Ann
and I, yes we do plan things together. I consult with Ann
very frequently and anything that’s l7ppening like when
our material comes in here, right now’/which is basically
Ann’s people. They consult w;.'th their teachers and that’ s.
vhere we’re looking at the primary classroom together ana .
the materials. sqi yes, we work very well together and we '

P
keep each other informed. - e
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Question 5

What do you consider to be the major problem(s), if any,
in . the successful implementation of a resource-based
program? !

Response . - '
S‘evetal :major problems. One is ln‘ateria_lsf. We ;1eed in
this board roughly a million dollars a ‘year. We’ve got a
budget. We’re looking at here apqroximately 10 million
dollars to put our primary, that’s not even our
kindergarten, that’s 1, 2, .a;d 3. We heed about 10
million dollars. This board has been super. Second major
problem, change. The'chanqé process is really sléw and .we
need people who understand how to imblement change and the
question ‘is how do“yuu qet‘ that. 1I-guess flargely it
should come from the school level using us, I think
ideally teacheré have got to say, "I’m unhappy, I'sea a
need to chéuge". : i mean_that's the ideal. Bﬁt now,
-teachers don’t have time to be weaving, 'protessienal

weavin‘\wrand attending conferences and doing what not.

They’re ‘rig‘t liable to come at yéu so we’re the ones having
to go in reverse so really it’s pressure with an awful 'lot
of support. So, I'm saying we can talk about it all we
want, but we must provide support. Support m:onetarily and
.“personally.‘ So we. need human resources as well, and it
we’re talking resource-based teaching out in our

‘flas}:ro'nms and .we’re sayjng that teachers need all this
. . ~




‘resources.

more planning time and let’s face it, they do. Let’s He

realistic now; the average teacher out there, average, all
of them are.going to say, "I‘ve lost my preparation time,
I’ve lost two preparation periods a week," ...but they’re

losing them. We are now demanding more and more planning

s < < -
than they ever have because  the govermment has come and .

we’re coming’ with from objectives and we’re saying, "go

from objectives, know when you‘re meeting objectives at.

the -same time in :){f—}nc subject areas, so you’re not
teaching all of o ook and all of ‘another bogk--that’s .

planning, it’s long term planning and -short’ tatm

planning". guﬁ teachers need time, they need momey and-% .

d H “-at a board
they nee hlumnm i uman -al oard

level, and even field workers. .We need field workers to -
assist. our teachers. We.need a lot of different types of -
s b -

<. It

> 3 b .4




Transcript of Interview lucted with the
& Primary School Coordinator
Avalon consol!dated School Board -

John’s, Newfoundland

Question 1

4What does your role, as outlined by your school board,
éntail? . C

Responde .
For the coordinator witl our system there’s a general role
dcscriptian that outlines the tnn‘ctions of the coordinator
but as a primary coo&nator my reln is a little different
trom evaryona else’s within the system because all the
rest are subjncc cod&.—ﬂinntara uherc s Tine goes acruss all
suhjccea trum K=-3 md my major role is tp/ge a resource
person - in ternl of methodology for primary education.
Therefore, I do deal with :all ‘the subject areas but I also
have to deal with all the-subject area coordinators. So,
say, if there is ln-servic-‘e in Math or something coming up
11:1 Math, I would work in connection with ?hgi Math
coordinator or the 1an};uage arts coordinator. So, I end
up belng. a team with the other person. I’m fnvolved with

methodology and curriculum. I get asked to look at things

like organization in the cl ate es
for teaching, good use of space, those kinds of things, in
connection with c)lrricul\.’m'hegaule you can‘t di\_r-c-irca the

“two. "~




/. Question 2 N, 1 E =
'How much focus is -placed ofi* supporting and ifplementing
the resource-based approach to. teaching and, learning?

r 5
Respcnse * °

With,our board and for the .past six or seven yeais- at_

1 *; there’s beeri quite a f£ is on resource-based
teaching or learning whichever you p et . There were in

* the* early au's a .number of wWorkshops done at gchool level

Y and the focus was® resource-

based teaching. The resource people came from ‘the voard

\ and the other coordindtors all had different roles fo play
[ ‘in tne workshops. So, what happened I think was that ‘a

K q number of schodls ‘got ‘a, head start and’ then there .were
( _,ot’heux' schools in the system who didn’t get anything out of
:'feéiﬁrce-based teaching. . $o, it was kind of an uneven
dlsthbution for” awhue. So, that focua is there at the

v ) sc&mcl level and I D— ‘.a_lieut half of our schools have
had something in resourcerbased teaching and that’s just a

g guess because a lot of it occurred ’betc:e I came here.

4,7 . Mlpo, it’s something that’s stressed in all the workshops
5 that I do or that I .do in conrection.with someone else.
N g ' ‘It always comes up; the usa’ot resources and the fact that %

the' textbook cannot be the only resource and -the use ‘of o

.media--it just ®émes up in everything we do--and as a

token board I think there’s a strong push toward it,




X

o

. ouastion 3 s -

How da you feel the school library redource centre in.a
school serves its primary teachers? »
.

~

. Response . =

How I think it shonld serve and what’s }6inq on are
actually t:'wol different things,-unfortunately. It Varies _
from school to school. It depends on the kinds of .
resources that the ichool has. , Some of our librariés are
very well stocked. Some of them have either part-time of
full—time‘ 1ibrarlans, not vexy many. ‘There’s béen a push
on t:.c qet: more, but given those kinds of restraints that
we're workinq under, how I think it should work——r see the
learning centre or resource cel;tre asrpelng cgntral to
everything that gaes on in the schoPl. ¥ see the
librarian,' if there is one serving more in \the roie of the.
cocparatlve planning kind of .venture that is currently
beinq talked about now. I _don't believe infthis .1dea of "
booking children in with the librarian the same t:une every
week to’'do skills -or whatever they wish to call it., or
read a story. I really don’t: think thatr that wcrks very

well. In primary now thera's a reul shift towatd whole

I

lanquuge learning and if you're operating along -that B

phllosophy, things hdve. tq ba done at maanmgfu]. times in —
language settings. SO, this idea of saparatinq skills and
doing thém out in the ldibrary for no particular redson and

in conn\eutioh with nothing r,aallx-doegn’t work well. So,




I suppose Ln‘s:xnxming up I think the‘re\ needs .to be a person

in the library, a trained person who knows wnat -they’rg

- = . about. There has tc be cooperative planning batween that
. 'persnn and the teacher and whatever goes on needs to be

meaningful and functional in terms of what’s going on in

t:ha classroom.

Question 4 L 3 o

(a) what kind-of working relationship do you have vith
¥ i the school library coordinator? .

(b) Afe you “involved ‘with any in- service'sassions with
respect , to. school: library 'Aresource cen.tre! and
ri " o8 resouz:ce-based apprcaches? . ~ .

(@) IfTot, wgum you like toz = " i ¢ >

. ' Response : - ' 5 i B

We have a very close working relaticnship. If there’s a

in-service going.on with resource-based teuchinq unless it

were at thr]uniﬁx‘ high or high schcox 1eve1 I wmu.dn t be

1nvclveﬂ but .all the ones that have gone on to’ this point

I've been involved with in some way. . So, if something

e W comeé up in resource-based teaching from K-6 I am usually
b /\ . invelved with Vicki. Sometimes we do joint sessions. or we

lat.r We,share a lot of materials. -.If sﬁé' sees spmethhlq
. ‘ that's applicable to *what: I‘m doing, she’ll' take it off
and send it to me. We talk about these- kinds of, things a

. N

e ” v ! "

do separate sessions bﬁt we end up 'cﬁscusaing things a,

lot, just, not even focusing on .a workshop “but just in




i

' general,

_-%who has t:he bal:quegnd in the area to work at' it.

= numr—su—m‘_p’rﬁéipal ¥

educat"i’anal chit-chat,  those kinds of things. I

. think the relationship we have here' shc\ild be the

relationship that should be gmng on 1n the schools
betwaen the teachers and the 11brar1ans. . It has té be '
close working relationship. I also think the personality o

of the person who is the librarian Is very important. ’

{ y

Question 5 : , g : &

Whut do you ccnsidet r.a be the majcr problem(s), *if any, . — “
in - the ion "of a resource-based
ptqgram? N

Response

There are two p:oblems--you need an adequately stocked'

11hury x'esource centre and you need a 'full- -time parscn
You’ E

alsé need"a lot of in-service to change attitudes. You

L o T T g
:(f you don’t have a

supportive principal, a, principal who believes in the

necessity to hava_a well stccked resource centre and a
mnjnr person_in it, none of the rest of it is going to

work. o
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Transcrlpt of Interview Condugted with the
School Libraries Coordinator '
Roman Catholic School Board
“st. John’s, Newfoundland

Question 1

What does your role, as outlined by your school’ board,
entail? ”

Response ™ .
One. of 'the things, there are-. nc deﬂnitb fumal job

désc_ripf,ions as outlined by the schco.\. bcard for

. conzdinatcrs - My oun e, a number of thinl;s—-persondhy

I'm involved with wm.—k:mg thh a numher of -schools through

library comnittees trying t;o 1ouk,at tradiuonul'

‘approaches tc_teéchinq and wérking through the committees
with-the staffs in trying to cha?nga from a very didactic

approaéh to teaching to try to cha;;;e to a variet‘x of

other approaches to teaching. . That’s considéred one of

.
.the major  functiohs of this role here--is that school

\based and working with thcse kinds of staff. Another- .

éqijct of the role of course is 1looking at central

ices and 1ooxing at the S0uX centre, '

staffing, -budgeting.' Another area chat I work a fair bit

with is with, the ccord_;natars. This boarduuso sees this

role and -not oniy in my araa, hut in all ax.-eus, ~as

‘important to be involved on a'provinc_ial level,  whether .

it’s with the N.T.A. or the University, Department of




E\iucaclon, and’ I know with my own area last year Being

very actively involved with the provincial symposium and-

they see that as part and parcel with the role--to txy\aqd

.bring about that change on the pxevlncxal level because’

this is one area that unless we got that pravihcial

support it’s a lost cause unless you set the front and the

foundation, and it’s the same way now with this;provincial
advisory committee. .They don’t see that as separ_;te from
your job but they do see it as part,and’parcel of your
role. So I guess thg role basically is ce’rtainly woéing
lwith the currir{ulum coordinators here, certainly working
at our system in te‘n‘ns of doing major needs assessment in
this area; what materials do you need for the curriculum,
“what Ei,tuagion are reséurce centres in now, where do. we
want to go? Articulating that vision for the school ioérd
of whatrwe want for our system, and doing lox'xg-term

planning in trying ‘to bring that'about, and we’ve done a

» 3%

. .
fair bit of that and we’re into implementati; stages QfARc

P

it now. Certainly wecfhave done a six-year lonq-term plan

\
of development. So certainly all those. Right now we’re '

looking into district services and’trying to bring that on '

stream. So thete are,a.lot of other things, French

immersion, school emrichment mcdélr there are a lot of
other thinza that overlap so it's a cruss tc curriculum
with the job, whqra you work with cocrdxnators in tryxng

to implement that_ resource-bused concept.
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Question 2 ° . -

What percentage Qf your time i*s spent on the development
of resource-based programs and how is this time spent?
Response
My own_time, v.ery .little in the sens‘e that I actually deal
with this, I do spend. One of the things that I find that
working with' the change process where you work with groups
of teachers, that a l.ot of them on a sch::_ol level all work:
with the taachers through the instructional developmant
process and work with them t:u try to help and .assist them
in whateveg way they can and| then develop ‘new units. Now*
that has been varki\nq. We started the- approach here two
or "three years ago v\l'{era weJ‘l‘ud a lot of units that were
dévslt_:pad-by a group of peupie for agwlole district. When:
we got into it, half-way in it, once we had abéut 20 units
totadly developed, thfxt were wonderful units, we just
scrapped the whole thing ‘because it’s. the process of
ownership, that many teachexi‘s e, not going to learn the
prqceés unless they’re’ im(olvad \vith it. So that’s
something I guess we learn %s we go. So it’s that w)lo_].c
iqai of trying to get otha‘r'peoplo to take ownership.
No‘w, ‘particularly where at’s an area 'where other
téachers don't}have a backg olf\_nd in it. So, we’ve ‘been
g“aing to the schoal-based model and working with the
m:honls. " Now that’s not in all our scheuls, that’s in
‘about 10 or- 11 achoala... I
) |
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Question 3 to . .

A .How do you feel the quali{:y af a school library resource .
e centre program can be enhancedf
. —

Response e X
I obviously” feel it couldfbe enhanced‘/a lot. We’ve put'a ’
lot of money lnto‘h;ving resourcés and that kind of thing.
We’ve been looking. for the last caup_la of years at the

. physical plant and the actual resources that are peeded in
getting those kinds of things in place. we're“ into now .
the implementation aspect of the program and thére has to

y . be a real.change in attitude. You’re looking %t a whole
area of 'profesé:{onal development on the part, of the‘

" o \ teachers and also on the part of 'people in the area of-

\ ‘\ learninq resources, because you get a \umber of people who e

| have heen‘ trained, say 10-15 years ago and their concept

U L of the area is very different from the’ type of concept
we’re télkinq\abem: in this type of project. - 80" you’re g

\1oaking at a whole chHange in teaching strategies and

logies, a whole of what e#ncatmn is and

what itfs about. We again in this type of plletxn{that
we've been doing in the schools, we’ve been spending a
!‘air bit of time talking to teachers with how to make

qducatien, ‘how to mﬁm ‘it a chal;gnge. Looking at

iearniﬁg styles, talking about trying to chahge that head- 4

“ how ' they see themselves and their role,-and once
¥cu change that. head-set yol™can work on the other stuff.
\ a

)?ut I cé:tzjinly see a totally different role than what’s . b
\ voN . .

| "
A A . @
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happening right now. I see more the consultative:aspect
of the }:cle. I certainly see a whol'e support there for
students and teachers, a whole curriculum materials ‘ceéntre B
concept; workplace for stfidents. Certainly a curriculum
] that’s based on a ::hild—centered curricu}\:m rather than a
; i . curriculum that’s being taught where’ students mé_asure up :

to. There are all sorts of things that can be done. I

guess at a school level, they certainly 'have_ to change

there. We certainly inave tc/ get the support from that

type of level and from ‘a ‘board level, and one of the

praplems in the province ri‘gﬂt now is the’f‘a‘ct that we

* have no légderéhip coming, f:/ém a provincial level. We’re

S n .start{ngvto wf:rk on that. 'éhere 15 a provincial comm;ittee
now to write policy but ‘g‘ne of the reasons why it hasn’t
gotten off the ground ixj:,//the praviﬂce is that there hasn'’t
been an articulated vi/s/ion of what this area, capabilities
. considered, cap dc/ It  has been in the heads of
individual people{ An the province but they haven’t come

together to actually articulate it and p\’xt it into place

and there’s po;:ﬁets of things that are happening (really

aliye).... §€, Paul’s is another schocf with a lot of
g good things, ’happeninq. You see people now starting to
= ’ take the leadership t;: bring about that change. I feel
;:he change has té’happ?n, from a team point rather than. a
one P éon kind of changes. So there’s a lot of things; '/

. . vy u Z;ed the support and I believe that change' happens
. through a lcc.mhinat-ien of gentle pressure and support, and

/ ¥ 7




unlessf the board is' willing to _pu't the' gentle pressure
there, whatever that means, but also support to try and
encourage it. I know we’ve been into that thruugh hard\
workers and mani:qement peaple here and trying to bring

about the change in need of the principals. You see

- .
rincipals is' the key thing. Principals are key, but

apart from the principals we need the support mechanisms

there. -We need to know we have the structured supports,v
that Kind of thing. They need to know that . there is

financial support: They also need to know that there’s a

common message cominq out from whatever level ‘what

they’re training at- the university, what the consultants’_

at the Depart’menff; are -doing via the provincial cu‘rrifulum,
and what }de're doing in terms of in-service in givimi the
same message. We’ve just come through ‘a whole period
whgra@xere’s be’en a whole diversity of messaq’es and many

people are confused. So we haven’t gotten far. ‘I don’t

think we have anyway. E ’ . N

s

&
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Question 4 o o

vlhat curricul\m support does your board ptovida in the
of programs?

’

“Response’ .

We've DE8h putting a fair bit-of money., Within the Tast

five years we’ve spent a million dollars that has gcne'

. An

directly into resources by ‘the school. libraries.

addition to that million  :dollars we have since, with

primary, put a fair' bit of money’ there that has .gone inte

resopgées. Naw programs that ‘have coma in, we’ve f)ut:

vmonéy -thex‘e. ws've also been looking at the sck%bls.

Putt:.nq in cnmputer centres as) .pnrt and parcel of .the
resource’ centers. Deugnmg the taciutiaa to allow that
type nt’ act.ivi'ty to happen. We’ve beem talking to
p‘rincipals about support to curr‘i.culum and what resource-

based learning is and what cooperative program planning

is. We have. this past fall, we had. in-service "with

principals and they ran the day and thaf really has been a
need; looking at the principals and what they need to Kknow

in this area. We will be meeting this Thursday at a full
s - ’ b

day with teacher-librarians in the system and after that

we need to get Q;:ma input from them to ‘this committee.
Those principals will be meeting with the. rest of our

principals in small groups, trying to work with them...

"rhit:s pne thing we’ve done. The other thing has been

certainly the types of committees that.we’ve -set up in

about 10 of our schools. We have con_ntttau consisting of
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sgmeone from _the adnimistrative team, teache: >
librarian/a resource spedialist, whatever you/:amb\ .
the person, and a cross represgntation of teachers and

4 they’ve 'peen working on 1looking at the school-wide,
i .

* . looking at- the sgheol, what we need-t\o change, grappling

.

. Ql-‘ with the idea of resource-based learning, quality program

[5PY planning; how can we inflemeny 'it¢ what do we believe

- - : ‘N P .
& o "J about it and doing short-term/long-term planning and those

feachers in turh. Now, I work with the committees. Those

A teachers in turn can really plan for théir staff, and
« i you’ve got a professional devel’opment attitude to nge -~

: in terms of your staff. So we've bgen allowing teachers .
b to dgo from one schct;l to another. m've also‘ ;e\en' LI
providing days for committees to get together to talk and
: N . to plan--workdays in additicn to nighttime, because yuu‘
can’t expect p‘éople to work tctally on their own tnne. .

. So, we've been giving that kind of support. We've been

‘ giving time’ ‘out. We’ve beenv meeting with management
pet-)pl'e aqh ptinéipals. We’ve been dci;lq a lot of talking.

A‘nothar' thinq that we have done and_certainly in this past

fall when Ken y wés out in sty ille, we pald for ®
the team from Hary Queen of Peace to go out there; ahd one
of_ our other princxpals, so. we’‘re looking at that and
% J those principsdis in turn this cShing summer, we’re sending v~
two of our: principals out to~Banff. There’s a two-week
course going om out there on quality program planning and

two ot) our principals 'are, going out to that. We’re
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looking at bringing Carol Ann Haycoék here for a three day
institute next fall .... Sr.av ‘we’re doing things on a
systematic type. The other thing we’re looking at right
new is a way to 'try to monitor it (all our resource
centres) so that we can work tcgether‘ to.try and lmprov;
it. We’ve got a program nuw‘, we are looking at whether we

can finance it or not. Another thing that we’ve done in

the area of primaly--one of the things we realized was
that. we were pQtting money,there, but it wasn’t being
directed, so we establish a selection committee from the
boar& mac{e up of ?teach-er-librarians who had a background
in this sort of thing. -~They have lzee{\ meeting with the
Board cuordinatoré and thinkingrabout the curriculum and
what teachers need ‘to teach it,  and they:rs making-+
recommendations onrmater‘ials that we will buy in bulk here
and 'fgiva out to the schools. So, there are a number of

things that are going on now. The other thing that they

_will be doing, we do ha_{'e the space right now i:o develop a

teacher centre and we’re looki:nq almost--I havs “some
models from the British system and I know that Dartmouth
llova Scotxa—-there is'a teacher centre there so we’ve bee
gathering (.:hings on teacher centres; a place where ~
teachers can drop;’in, where they can talk\ about
prufessmnal matteérs, where they, can come and prepare
materials, a place in whi‘ch there are supplies--thingu
like small-scale production, they can come and vcrk and

where there will be short &gses Jan. We’ve put out all i

¢
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sorts of incentives and stimulation to the board. There’s .

a major proposal in for that now. We have the space to

start it. ‘So we’ve gone through a bit of long-term
- plapning and we are now at the stage of ‘trying to put
computérs on... Now, how effective all that has been, you

don’t know until you talk to the classroom teacher. We’ve

put all the stuff there but have we really changed the '

4 attitude? : o 7
"Question 5
What technical support services, if any, are offered to a4

the school’s library resource centre?

“Response - .
Whatever- equipment we - have, 'we put right .out in the
system. We have an equipmént repl_acement budget, we also.
have an equipment repair budget. Wé have a; technician,
someone ‘who cax:i come in and do t'hings, hired on a contract o
basis, so that if there’s any equipment that needs repair,
it doesn’t come out of school .b:xdget, you can just call
- that person and he’ll come out to the schools.- Over the
summer we get the schools to put all their equipment in
— one central| place and all of it is cleared and ﬁpgraded‘ .
/ nnr.}7 whateve_L‘. If a piece of aquipment; is totally beyond R
repair he just takes it out. Instead af‘having it here
and loaning it out, I have the firm belief that it gets

used if it’s on sight. Now, -once we go with the.teacher




»

s

centre, we'\ll be 1ooking at a computer centre attached to
that. we'll also be 1eokxng at something like a desk top
plublishing system. Also I worked with one of our teachers
on a small-‘scala media proAuction, that»kind of thing,
cassette tape duplication. But again, up to this point in
time in our planning we focussed on.the school rather than
on district services, and we’ve got our thinking toqacher

‘a little bit mors on that.

Question 6

- Does your board provide a respurce sharing network and if

so, how does it operate? X \

Response . ’

s t
~;One of the things with a lot of our schools that many of

thein are large enough that a lot of things like A.V. kits
and things 1like that, they can borrow on the site. I
think I‘m saying that in terms of the A.V. -’ That’s more
from the Department of Education. We do focus on a numbar:’
of areas 1}ke primary, like a lot of the mnteri;l that you
see just outside here. I think we have something like
about 3,000 tlitlea. in filmstrips, etc. ‘that we loan out to
the schools. There’s a full-time secretary who looks.
after all of that. So we do that and the other thing that
we do with the nharim’i department, one thing I’d 1like to
do .is that some of the, and I haven’t been successtul with

it is, that a lot of things have developed in the courses
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at MUN that if we had some sort offlechanism here at the
‘office of things that our teachers have developed or ot‘her
teachers have developed could come in and look at‘or
exchange idgas. We "haven’t gotten into a whole lot of
that but that’s something I see coming, “so I can see it

developing on its own. The r thing that we have done

in some of the courses where there’s only a small group of
teachers teaching it is instead of any one school buying
things for that area within the school resource centre, we

buy the.stuff and have it here.

question 7 A j\]

(a) What type of working relati.cmship do you have with
E the cu:riculum coordinators

(b) Do.you have any involvement with board 1n—service
sessions in curriculum areas? .

(@) 1¢ not, would you like to?
Response

We, do work together, like this selection committee is
caitninly something that can have the -both ofus wcrk;ng
together and both of us are working with that committee.
Martha and myself certainly have worked together. “We have
. been involved with some in-service together. Not every

instance there’s.a need for both of us.to be involved with

a
DY K s
it, but thére’s a good working relationship there, good
dialogue. This coming Thursday, I‘1l have a full day with

o

-




‘the teacher librarians. Martha will be to that. Just
recently I had all the primary teacher-librarians in and
Martha' ran that day on primary education and what it was
aboutey..  Last year ‘when we were looking at teaching
strategies and we¢/ were working with grade 2 and 3 teachers
at the same time on the big book and listéening centers.
We gave 'those in-services together. So there’s been all
kinds . of cmmnu“hicatiun back and forth. I’m sure it’s not

100% the way the both of us.would like to have it but. ...
. b
/ | . s
Ques-tion 8 . |
What do you! consider to 'be the major problem(s), if any,
in the, successful implementation of a resource-based
program? o
)}

) T ™ .
Response [
Teacher attitude. In the implementation to’ the whole

area, no matter how much money you put in.you’re always
going to need more money because the more’you creategand
enhance, the more materials you want and the more one
utilizes. So you're always goifg to be adaling with the
fact that there’s never enough materials and no matyter how
much you put there teachers will tell you they doT't have

enough, which is fine. healthy

That’s a.good sign,
Jesaional

sign. But I see the' whole thing as in pro

development. I see the whole area of the sdppor staff to

be able to work with thé teachers in making the change.
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They need 'an awful lcé .5! support and there’s the fear
there as when one is changing anc I don’t know if we’ll
ever have the personnel to give the .tyiae of support that
they’re going to need to make the cilange with the whole
area of the attitqge--how do you work through the

instructional developinent approach? Even thlwhola area

‘of ‘learning styles. A lot of teachérs are asking--"wen

we know "‘child:a;_'\ learn differently .but we don’t know

anything about diff{rent approaches that would, /yc'\ know

- %
1like there’s 'so many areas". I think from I would say

cv’er 90% of the teachers that I’ve worked with are very
professional, that when you talk to them and you take the
approach of the child-centex:ed curriculum they’re very
concsrned and :hey'ra willing to qive it a txy. But it’s

a new concapt and its that whole area. I don't think‘,the‘

attitude is impossible to change but I think it needs to

‘be commitment change with a lot of support, and also in

some cases it’s not always the tdacher, ‘sometines you get
a staff whq_re a group of teachers are very much into this
but the prihcipai frowns upon k:his because they' see it as
a loss ot‘ control from an administrative point of view
where they taél that everyone should be -quiet ;nd you

know. So there’s a heed for protassional- change cf‘

" attitude.

o)
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Transcript of Interview Conducted with the
School Libraries Coordinator
Avalon Consolidated School Board
St. John’s, Newfoundland

/I)\Iestion 1 : \/

~

What, does your role, -as outlined by your school board,
entail?

Response

" My role as the school library coordinator or, as our board

calls it, educational media coordinator Hreally is

' multifaceted. It involves working with the teacher~

librarians and the school libraries throughout the
district to ensure that we have viable resource centers;
that é}}ey’rel fairly well ‘stocked . in supporting ,thé

{ :
curriculum and running. it in an efficient manner.  We

operate ‘a board centre. We have a media centre here at .

board offife which ha’s i;:aterials that supplement and
complement the materials céntra housed in the school‘
libraries, and as well we have production services. =~ We do
video, slide tapes. We have laminating. facilities,
facilities far. making ° overheads, transpareﬁcias,
racdrding; darkroom; these kinds of Ehinga are available
to teachers and stuﬁenta if they want t; come in té do
some work in' that .aren or if they need some hvel'p with
something. We have a full—time‘ techhigal person here. as

well as myself, and ‘he looks after that end of things. So
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if the 'teachers or students want to come in to-do some
kind‘of a production, he will work with them or he will go
out to the-schools and aid them in/ production’ that they
might want to do, and then we will supply the equipment
and materials and so .on for that. So that as well as
lnokin; after the resource centres, but as well I’‘m
involved in curriculum implementation to a large extent in

many of the in-service activities from the point of view

of resources, - and. incorporating resources into the

curriculum, which is what resource~based learning is all

Question 2 .

What. percentage Of your time is spem;. on the development
of resource-based programs and how is this time spent?

Response - [ " %

I_t"E difficult to say because ‘I suppose really‘, almost

*.everything you do centers around programming in one way or

another. Right now a large part of the time that I’m
spending with teacher-librarians is looking at resource-
baked programming and how the library - should . be

i‘nccrpontnd as part of ‘it You know, working witt;

teachers o,n theme develepment.' It’s all related to

resource-based learning. So, a fair chunk of the timé and

»hnw.. it’s spent--well .some -of it. is through in-service,

some of it ‘is through working with' teachers on an
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i
individual basis, or wor!dng :with schools staffs. on a
staff basis. So, there are different ways of doing it
right now. These are the main things and as well*
preparing bibliographies for teachers, supplying them with

resources for specific topics--these kinds of things.
-

Question 3 P
How do yo\i feel the quality of a school library resource

centre program can be enbanced?
l

~ e . b s
Response - \
well, T think that our school resource centres have to
become more than just a service f;cility which is .sort of
the notionfwhxch has been the tr_adm:ional ‘view that’s been
held of a 1ibrary1-ii's a place th::t houses materials and
provides a service.  But I think that the school library
has to become an integral part 'of the instructional
progranm and the teacher-librarian has to become a teaching
partner and this is the view now that is very much in
vogue with respect to school libraries.  Much of the
literature that’s goming out across c’anada and much of the
ideas and so on that are being generated at a provincial
level right now are reflecting this idea of the classroom
teacl;er and the teacher-librarian as partners in plunnihg
and implemeri.tin‘g programs with a resource-based focus.
‘So, I think that’s the way we as' a board right now are

looking at. We’re in the process now of developing a




' part\nersﬁip kind of approach.
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/policy with respect to school libraries for our board and

this 1is the orientation 'that we’ll be taking--a

Question 4 s ‘

What curriculum support does your board provide in the
implementation of resource-based programs?

Response o
Over the past five years we have ¢one quite a bit of in-
service with respect to resource-based teaching or
lenrn’iﬁq. Most of our elema‘ntaryl schools have\gone
thtoug}( anywhere from a one day to a' thr‘ee-day in-service
s;sslon looking at what,res;urca—based learning is all
about, and ]:ookinq at developing themes in the context of
refaurce-lﬂsed teaching or developing units of work. I
shouldn’t say themes because, everyt_hing: isn’t a‘th_éﬁe.
They’ve looked a( developing units of wor)lc, some of which
involved integration in different subjeEt areas and some
which don’t, so that has been done on the basis of a

s;:hool }eq\lQ,ﬁting it, but the nrgani‘zaiidn for the entire

workshop'has been done by the .coordinators .here_ét thé

office, and there’s heia.n a lot of cooperation between all
the- different subject coordinators in delivering that’in-

service. . So, there’s been that aspe&.:j‘. of it. As well in

any new program in-service that the ‘coordinatérs do, they .

" will stress the resource-based approach to it and quite
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/ often as I mentioned earlier, I'm p;rt of that in-service
in)looking at the resources end of it and how E,ég,eén

support them, and of coursé then we have the district

centre here which supports them in the form of: the actual

materials. h
S )

Question 5 "

~ : What technical support services, if ar\y, are offered to
~ the school’s library resource centre?

- . \ .
% “  Response '
= ) Here ;t thé district centre we have back-up equipment for .
if something that the school has for- instance breaks dowr‘a.

’ While theirs is out for répair we can usually supply them
with somath‘ing and as ‘I mentioqed e'arliAer, we have the
wideo equipment. We have cameras -that we can loan to
schools and porta packs and these kinds of things. So, we

R have a variety of mateFial that wekc/a::loan out, and then
v of course -there’s the production aspects of the centre

that people could come in and use.




Questlon 6 &
\Does your board provide a resource sharing nl ‘twur)_c and if

so, how does it‘cperate? x

’
Respt}nse

‘Not a formalized Fesourée sharing but it’s sort of an
informal type thing. 1If for instance a- teacher is looking
ﬁér something and I know that another schoql has it, then
we lel‘ get ‘them to con\:act one another. . There’s not a
lot n‘t' that going on, ‘but in cases where people have gone

to look for things, I think others have been ' very

caoperative about it. Therg’s been some sharing tq ‘thev

-‘'extent that where‘teachers have developed themes or units

of work, they have placed them here at the district centre
and given permission for others to copy, % that we can
loan them out to whichever schools want them and théy can

make copies. So, there’s been some sharing in that way.

,‘

P -

T ‘. -

Quesdtion 7

(a) What type of working relat:.onship do ‘you have with
the curriculum coordinators? . "

(b) Do you hava any involvement \Lth board in—sirvice
sessions in curriculum areas"

(e) If not, would you rixd ko

Response
In this office we have quite a bit of 1ntLraction. as a

group of coordinacqrs there are 10 of us, with the deputy
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superintendent as the assistant superintend\an: for’
curriculum, and we neet as a group once every two weeks to "
discuss curriculum matters: So, we have a fair bit of
interaction with one another and keep informed as to
what’s going on'in the different areas. As well with our
in-service--if the in-service involves anyt‘hing in the way
of resoprces, then I will help the other coordinators
locate resources that t:hey might need. If they need me to
come into an in-service and address it in any way, then I
will. do. that. as well. . So,. I have\ quite a lot of

interaction with all -of them both as a group and

individually.
f . cu . i
| \
. ! -~ .
Question 8 -

What do you consider to be the majnr problem(s), if any,
the ul  impl o o a resource-based

proqraq\” -
Resource ¢ i ' . »

I think some of the problems that we're encountering are
1acx\of resources, although that’s not as critical as it
has been because we have found in the time that we’ve been
1nok1ng at resource-based programs\’that sc_hocls have been
building up their resources, and there’s n;ora
accesgibility to resources. I think we need a strong'
support‘ing library program ;nd trained teacher-librarians

who' can be of assistanceto teachers in getting resources,
N
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“ helping them prv.;duca resources if that need is there, and
helping them implement their programs. I.think too, a lot
of in-service for our teachers, because we’re in a
sit;uat}on now, this board and I would think our board is
no different from' most of the others in Newfoundland,
where the majority of our teaching force is forty plus,
and the trainhing that we had at university with respect to
methodology L? .totally different from what’s coming in
right now, and:.I think.thalt a lot of teachers are probably
facing th‘e’ change without getting the kind of support they
really need to put it in place, through no fault of their
own. I think a lot of the teachers are enthusiastic about
it, but t’{ley nee'd a lot of help ang.support‘ and ‘in-
service. The;e" has to be support from the school

administration for the whole ‘idea.. THE® really has to

initiate it and to continue it through.
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Cross-Tabulations , °
(significance level < .05)
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Table 56

Cross Tabulation--How Often Children Are Informally Arranged
BY Employment of 'Resource-Based Approach

I
: .
B Employment of Resouxce-Based Approach
v Yes No Row Total
U How often children Frequently 53 20 73 (53.3)
N are informally N "
. ‘.arranged Occasionally 31 . 30 61 (44.5)
Never ' 3 T~
: . Column 84 L 53 137
Total (61.3) (38.7) (100.0)
s s
Significance 0.0032 1
. ~
I




- ) Table 57 .
% - . ”
Cross Tabulatxon-—-ll\mber of Pl.eld Trips By Enploy'lent
of Resource-Based Approach

. ) =

Employment of Resource-Based Approach
. . Yes A No X Row Total .
Number of ' None . -2 S 17 30 (22.2)
Field Trips Fewer than 5 ‘61 35 96 '(71.1)
X More than 5 9 . 9 (6.7)
column 83 52 * 135 ¢
Total (61.5) (38.5) (100.0)
A .
- 7
significance 0;0698
= o A

€12




Cross Tabulatid Hi
By Empl t of

Table 58

Is

How textbook is

regarded

No

Column
Total -

Employment of Resource-Based Approach

Yes

14
70 7™~

84
(61.8)

No

25
27"

52
(38.2

r
)

Row Total

39 (28.7)

.97 (71.3)

136
(100.0)

Significance 0.0002

L2t 4




Cross Tabulation--Classroom Teaching -Styl&“By E-ploy-ent
of Resource-Based Approach

Table 59 |,

mploﬁent c;f Resource-Based Approach

-
by Yes No Row Total
Classroon Integrate 76 35 111 (81.6)
Teaching Style se;)(arate 8 17 25 (18.4)
' \
Column 84 52 136 !

Total (61.8)1 (38.2) (100.0)

s
E 1
/7

‘significance 0.0016




\ Table 60 '

. Cross Tabulation--Accessibility of School Board Consultants
2 By Empl t of a 5

. . ~
s : i
Employpent of Resource-Based Approach 0 sl
Rt % Yes No Row Total ‘
Accessibility of Yes 75 36 111 (82.8)
'
sch’ool Board COrlsultants No - 8 15 23 (17.2)
B Column 83 51 134
Total . (61.9) (38.1) (100.0)
. 1 s
. > . i » )
- 4
Significance 0.0067
. ¢
. m~ \ 2




T e Table 61

Cross Tabulatxon——uoney for Resources By Employment &
of Resource-Based Approach \

N

Employment of ReSource-Based Approach

Yes No Row Total
Money for . Yes i 64 31 95 (88.0) '
resources ' No . 4 9 13 (12.0)
Column * 68 40 108
: Total (63.0) (37.0) (100.0)

Significance: 0.0240

L1z




Table 62

¢

Cross Tabulation--Usefulness of Library By Employment
of Teacher-Librarian

= ' ' { Employment of Teacher-Librarian
~ - x 3
/ : , L Yes . No Row Total
. : . ! .
Usefulness Very useful 23 15 38 (34.5)
of Library : Somewhat useful 11 32 43 (39.1)
ngtad use 3 . 26 29 (26.4)
>
column 37 v a8 110
» : Total . (33.6) (66.4) (100.0)
significance 0.0000 =
- =
®




Table 63

. Cross Tabulation--Usefulness of Library By Employment
of Resource-Based Approach

*
] i
: Employment of Resuurce-ﬁased Apprua‘ch /‘/
© yes No Row Total
Usefulness Very useful T 11 )\ ) 38 (34.5)
v of Library hd Somewhgt useful 29 14 43 (39.1)
: Limited use -12 17 © 29 (26.4)
. Column * 68 42 110
’ Total (61.8) (38.2) (100.0)
s LY

Significance 0.0292




Table 64

‘Cross Tabulation--Is the Teaching of Research Skills an Integral
Part of What Is Happening in Classroom By Employment

F of Resource-Based Approach
- &
» F =
N . Employment of Resource-Based Approach
& Yes No Row Total
. A
Teathing of skills an Yes 29 3 32 (78.0)
integral part of what
- is Happening in the ° No 5 4 9 (22.0)
classroom ¥ 5 -
Column 34 7 a1
Total — (82.9) ¥ (17,294 (100.0) R
: . -~
Significance 0.0490

(1144
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