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ABSTRACT.
The wzpuse of tius stu&y wias mo—fnl’i- first, to mvemgste
the nature and pntentlal effects: of high school psychology, ‘as taight
to. seqamlary s:hnal students In the uni:ed States, and, secnndly, to M
experimentally assess the main effec:s of & six-veek hiigh school
psychology’ course on’student’ ulf—perceptinn and Tocus -of control,

A preliminury may, vss. condycted by visits to twiaty, selected

high schiols in the eastera United Stafes. memm vere :ondncted

with teachers und .self-1 zports‘cbtsmed frw students who were

pnrcicipatlng in high school psychology courses. The Central these

“‘emerging from: ghis data 'indicated . that gucn courses have a positive’ N

effect on student. level of self-knovledge and self-directednessy

Jased on'the findings of this snvemga‘:inn an expmm/ental

study vas conducted with'a cms ©of Grade X students at a secondary

- school ' St. John's, Newfoundland They were taught a six-week

“psychology course and adminietered pre and post outcome’ measurels of

self-percéption and self: using the Temessee Self~Concept

Scale and Rotter's Internal-Extefnal Locus u(’ Control Scale. The same
measures wez:; administered to a cgrmpurnble Grade' X class which served
as a control group.

#n analysis of covariaice with pre-scores ‘treated as-co-
variates resulted in no significant ‘dffercnces’ between the experi-
nental and control grows on elther outcome neasure. These findings
Jare discussed vith consideration of their implications and suggestions

for sublsequent research.
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| CHAPTER i‘\ :

| oot 3 i i -
. Faie's INTRODUCTION,
*,

p bt : : Stareiint &f Purpose © - ; .

LA WP « Th:Ls thesis cnnslsts of two, complementary studiés: - (1)'a

descripcive study ‘of thé nature and effeqts of psychology as taught:, ;m &

teaching a six veek high school psycho}.ogy course to a ) Grade X class

i

’ : sécondary schonls, and (2) an experiaéntal study of the effects of
|

I

of high school s(udEIlts in St. Jnhn s, Newfuundland.
v The first ‘ component of the thes1s deals wlthvan hw‘estigution

into high' school psychology as taughr. in' the United Sta[es. The major *

thirust of . this research was fo deteruing - the philosophy behind

Bt
Y

peyétology courses® 1nU s high schools:
(1) What constitutes the curricula,

Qqes:tms of 1nt;exzst wete:
1 foz psychulugy

'unal ip and’

courses as :m.gh: 1n selec:ed secondary schools fn the \eas:ern United

States"as reﬂz:ted by r.he related course rﬁnterials and(as repnxted by

teachers of "sich courses?"and (i1), How do s:udem\s in. such courses
" More opécitically, What
Y

% : L eritiedlly evaluate, their course experiences?

are the' important. outcomes uhich they tepe!t7

As concrasted with the above q\lalitnti.ve nethod ‘of reseurch ‘the,

second éomponent of the, Ehesth emplayed the quanntacive mel:hod ui an
can

experlmen:al atudy The 'hroad research. question .'Addtessed wvas!

et sel-knowledge be “taught" " to addlescents through. the medium of high
ed that (1) adol ents ¥

school psychology’ Specifically it .was

= :augh( a course in high school psy:hology will show & stronger belief

PR |
Er o if
|
|




.:"or chance, ss:compared  with adolescents ot taught the course, and (2)

that 1ifé's events are brought’

" adolescents taught a course in bigh school psycholagy will shov a . /

greater diproveneit, 1 ldf—wm‘_ept, as co-pam with adolescents not /
N\

Ayb

iR P m:imu ) ’

taught the course. R :

| This ratichale begins with an uq:llnacian of why Tesearch on
f
high school peychology 1y the United States, (which com-pzises the ﬂm

ment of this thesYs) vas mdereakei, Xt thet exsfnes;yarlous

areas i'n which. it pshodl; psychulogy—sncluu- of Lts poteritial n;’

enh.nce seli-lmowlnga-—cnuld possibly help today's adolescent in m v

re.lrtlnnshlp with hinself 7 $ v The! aof

is }r.hzn addressed in te: f its mergencz as the central. theme of  the

descriptive data and subsequent focal poln[ of-an experimental study.

bout ‘by. delf-control rather than lick’

By bl
“The preéliminary investigation into high school psychology in the
: PR .

. United States had its origin and motivation in the writer's own experi-

ence.” This can be briefly described as follows.

Rather "late in life a real need surfaced to acquire self-

knowledge.  Prelininary reading and reflection suggested that self-

(or self. 1 the terms are could

: be acquired through :m‘ study of psychology. And so'in 1973, at the

age-of 51,-vhen ,. the writet entered

Hemﬂrial llniveraity of Newfoundland as a fulI time studﬂ\t, and majored v

in psycholngy

. i Y .




The resulté in terns of self-know] Were' ‘beyond s

‘e"}en though' the p‘syc'hology courses were :’mgh‘c'p objeétive science,

atha: that 25 a mems £ gel-inderatonitng. ;' % - et

This ex‘perien::e led to- the’ beli&f! that Lhemns: iundamental and u

re].evsnl: knwledge which can be "taught" ldclescmts today is:a’

K of e , an of the motivation behind

their own behaviour, .

A search-of the literatute followed. ' This .revealed that

e AR rysthblogy had been taught in-United States high schools forimany years. 5

-1+ Moreover, it was" taight, not as objective. science like physics

or chemlscly, but a8 salf-knnwlsdge (Sr.ahl. 1977; Her:shey & Lugo, .1970;
¥ i gt g, K
L Grace, Nicholson & LlPsill’.. 1975) o - B

LR L Im Stnhl'a 1977 Atudy, for. example, high'school psychology

teachers ‘in Mississippi were asked to indicate the three most-prefetred )

objentives for a psycholngy course fom a ligt of twelie, . Of the’ thirty—
four uspandencs who answeted this question, - thirty-tuo’ selec:ﬁL the
Jobjective, "To help SEndeads betl:er understand themselves as iivid-
uals," as firt. clofce. = = ¢ g )

%
[ “In high “school psychology thén, the emphasis is on" the practical

n ‘application of ‘the principles of psychology to-the Student's ovn Yt
& . This ralsesthe ‘question of the relevance'of hish schiool education. to

life as: experienced by present day adolescents. In Ps cholo

“Changing World; Evens. and Swieh (1570) describe the stulent. unreq
the 1960s. American colleje stulents demnded tiat educatdon be :
reman': tolife ‘in the mdern’ world. _Newfoundiend patents' shire
. this. cm"xcer;x‘. A study by Thomas Grace (1972) aurveyed p:rﬂentsl atei- .

tudes regarding the existing state of education within the schools




under the Romn Catholic, School:Board ‘Gf §t. John's.® frace stated:

The predominant curriculum concern’ of parenfs appears to
center around. the relevancy. of the curriculus to the' = %
student 8 Euture 1ife situation. (p.}l 7) il

v g 0 cos e The quesl:im\ of zmvancy siay " have béen behind the 'buxgeoning .

< enrcllment figures which. Ennoweﬂ high school psychology course uifer-

ings in the United States. Engle and Snelgrove (1979) estimate :hat:

~ betveen ’500 ,000 an$ 750 5000 sr_udents wexe regisr_axed in ptecallege

psyr_)wlugy coursés in the 0.5. fn1979. is contrasts with abost

- 150,000 such students in the early 1960s; ‘Aolescents ay be attracted

by “the 1ife- lppra.lcl\ istic'of “Jidgh school »p‘ychniogy

as indicate

" the tltles o Gone reprosemtatiive tant ho'ghp szchvloﬂ

s for Living - (Furef.‘and et a’ 1977) Usiing Psxchologz P:incigles of gt

'Behaviour_end You'r Life (Holland ' TarLov, 1980); Your Self : i Intre:
= S R PP >
\ dibetton to Psychology (Gruce, Nicholson & Lipsit
| ~
¢ ‘

Psxcholog_ Hershey. ; Lugn, 1970) - ; <

‘\jl 976); :Lving

The pmml.se of seli-nowledge’ and help. in datly Iiying vhich -’

these titles suggest fust be examined 15y the light-of toples; eo\vered in

* ;
a typical _»- Logy course, is with

pmcess‘e' Such.as Lelrning (:onditioning), thinking, feeling, which ga
on umun the self and, ﬂnd outward erpressinn in human (o inhuan) hehnv—
tout. Tamofar as’ ¢hi ndolescent hecomes avare of how these processes

. operate uniiquely within him, he-is sdtd fo acquire self- -knowledge, | that

is, Knowledge of the motivation behind ‘his own behaviour. In Freudian

terms, unconsclous mtivation becones consclous (dface, Meholion &
Lipsitt, 1976), and the potential for self-control is increased.
£ “. 4.° . The necessity of Zself: control seems especially urgent :aday

Vi adslescents ave to withstand the nariipulative aspects of® ‘modern,




,ufe.' In 36 ond: Fr Sdoin and_Diide: (Skinner, 1972), a best seller

‘T the writet? &'view thi 1o Dot only’ the

pover of learning theory but " also. gnes beyond freedon and digitey fa

. 4c-tovards’ twards humnn slnvery‘ nweve:, 1es€ the ‘baby, be thrown ou; with

 hunan’ knowledge 5

However, the vurpese of high s-:hm:l psyclmlugy 48

(H&tsun, W77y | The more an-

of ‘the

h bshind her ‘setdons, i 1égs nsictabts s\m iy be o’ manipulation by
)\

othe:s, whether the. prw.‘lsa ”t:e tﬁ?e’msbpi £ 3.

Lifestyle of the.1v beer advestisements.
The fand pulitive aspects of. . modern Life are very appsrent by

the u&vexmmg industty‘ Th1s theme. {s devaluped at length in che

high h book* Your Self: An ¢

to X (Gm:e

etall, 1976).  The authors explata how mouvmmal reséarch becama

idporcant if hdvextising in.thé 1940s and 1950s. Ps’ychqlngists prmm s
motivation, perception, ‘and Tearning; ‘at the gnnscimu and mwnscioua

levds to gaim knovledga of the consumer! 8, be}uviour

_Kdvertisers se = ©

“this kn o

- d televiston

one of the U.S. © netOTE siciiation comedies could cost $120, o000 B I s
(Newsweek, Jnnuary 14,

1980) H advert:lsins must be wotktng.
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& s teaee o the wavertiaing: tidustrsatrwih nedy
forms of - perauaston——are not addressed to ‘the rational side Of humad
nature. T}zappeal is to the emotions: It is the emotional devalnp— \
nent of the s:,udan_é which hes dargely been lost sight of in education.
. In this regerd, Ednund Jacobsen, " meaicn Skt i payenolos
gist, who has'spent.a lifetime of research F emotion, makes this

sttiking statemn

Edotdon s ot only béing "moved" physiolngix:all ‘Emotion
*1s the- framework in which man’apprehends realit;
Untﬂ we understand this, we have failed to campreHend the’

role of emozian. (Jacobsen, 1967, p. 125)

e JAcnbsen ¢ thesis 1s accepeed, 1t follous that edication
;\a\us to"prepare the?tudent for the’ real world, insofar as affective
xeam\mg 1o, émited from the curriculum

A ritionale. for, a study of the effects of high schosl peychology
o -adolescents can Find its basis in the possibility it holds out for

seﬁtﬁzno\lledge énd sglf-control. However, behaviour is & fyrictfon

both of the self and the snvironmental situation (Rotter, 19543 Mischel,

3965) atly e to the, adol 5/ f.che 1980s it is|

* necessary to éxamine the environment in which they are imnérsed.

If ‘there is any single phenomenon which has burst in upon the

human: tonscloustess; in tecent years it 1s an avareress o meiararat
ing rate of change, or evulu(inn,:aking place e world. - Accelerat-
ing evolution on the outside (}’“K-x the electr,amc Xevnluticn) can *
affect the, ir’\dividual , within,as described ‘by &lvin Toffler (1970) in
his well known book F\.\ture S)lock, B % . |
« . . for the speed Up of change is a psychelog);al tirtera as
_well.: Although it has been alwost totally ignored by psychology, | :
the rising raté of change in the world around us disturbs our- N

.intter equilibriun altering the very way we experience life:
Acceleration: ‘ithout translates info acceleration within. (. 32)




the enviz affects the vithin) is further o
by the scientist-philosopher-theologian Teillard de Chardin (1959).

The latter's thesis extends the Darwinian theory of evolution into o i
the future.  Briefly stated, his central 1aka is that the "within-of- '

[
i
° i ¢ i
b s 7
.
This theme of Toffler's (i.e., that acceleration of change in *
i
}
|
things" is beconmhm manifest as man and his world continue to i

evolve (devalup). The "within-of-things" is :on:eived of as a upir.ltual

reality (e.g., the énergy of credtive thought) which|is' transforming

san:and the material universe. This transformation is accomplished 2 e
through & shift in evolution'from' the blologieal to the spiritualplane.,

" Tt 1s into this uela!rum of change which the modern adolescent v 2
plunges as he moves away from pérestal- doglamed, duto the adult ozt / i

If he.believes the "Jlocqé of control"” of ‘his behaviour (Rotrer, 1966)
s to be found in the - external environment, rather than vmu.n the
adolescent may get caught up in the swirl of change and lose all sense.

of his own identity. "Atcording to Erikson the core conflict of adoles

cence is identity versus identity 4iffusion " (Bnrtn:kl 1976, p- 97). = .

Adjusting to a rapidly changing environment presents a unique
challenge'to the modern adolescent.’ This problem of adjustment is T /
addressed by Calhoun and Acocella (1978).  Although these authors' i

text, Psychology of Adjustment ‘and Human Relationships, is directed to . i I

£irst and second year college ‘scudents, 1ts purpose, as ‘stated below; 1
1s much the.same as high school plynhology. . E : A S Y

To teach atuden:s 1), what psychologists have learned about -
‘human behavior, and 2) how to use this knowledge to evalu- ‘ P
. ate 'and-(if they so' chose) to change their own attitudes -
© . and behavior. e 0.

* Calhoun and Acocella define adjustment’ as: i .

The individual's interaction with self, others and the world.
@) That is what we mean by "adjustment” - the individuals way




of ‘influencing, and being influenced by these factors.:(p. vi).
These.authors deal with the first factor) the Self, in'terms
OF (2) ‘the self-what it 1s and fow to ssalyak ALy (5).the peldchnessty
and () seifecontrol. It is these three constructs which form the sastse
for the second comyonent of this thesis--the experimental study with

Newfoundland: students. : b o -

The prelininary inyestigation in the United States was motivated
by a réluctance to rely exclusively on the literature as a source of
information on high Schosl psyoology. - & prime concérn vas to, leatn how’

" American adolescents and teachers felt about psychology as an e
Sibthce, pidtstuadhls apply -the Knowledge gained to their own lives;
£ob lexmplel : ]
The experimental Study, on the other hand, had its,origin fron
| the déseriptive data of the.prelininaty investigatiqn: American"séuden‘zs
indicated that self-knowledge was an 1mportant Sutcoie of Hiigh school
psyehology, confirming Seai! 5. (1977) study shich showed that high® school

g

teachers self-ind as the primary objec-

tive of their com:;ef The fouawmg coments are indicsr.ive of students’
vieupumts.
\ 1If you come’to think about it psychol}}\ts one of the most
Important subjects that 'a high school atilent, conld engage

. . . What's more important than teachin Students about

m_emselves'.l In my opinion, othing.

(Tom, Grade X1T) | , -

In' the United Sta:es,_psycholeY is and has been
contributof to ‘the educational and emotional awareness
school students. . Introductory psychology, as. taught in the. U,
at the high schodl level, gives the student'an opportunity to
learn the basis of human nature and ‘human drives, and enables
the: student’ to apply

In these liber:
adolescents need a
responses. provid
1.nd1vidualicy and guidelines £oxmoral ag: ethical standards.

1ph

7
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. 7 X .
The' phenomenon of self-knowledge (or self-cognition) appears to

“be at the very core of ‘the.humah. personality. This is the position taken

by Karol Wojtyla, one of the leading philosophérs and theologians of ‘our

In an analysis of Wojtyla's thought; Andtew Woznicki of the Uni-
1

time.
versity of San Fré;xcisca, states:
fete- cbgmitiom® hensas thewvery domesof mapy asia Vpeiaanss
aci . consists essentially in reflection. . . !
(Woznicki, 1980, p. 14)

The purpose ‘of the high school psychology course, which is the
independent vatisble in the present éxperimental study, was tohavh .
adaleacents’ refiect on their own beiaviour. Theoretically his would
tesult fn enhanced. self—cngnitim or self-knovledge.

In assessing the results of the course, it was hypa:hesized chat
self-knowledge would manifest ifself i two areas of the adolescent pir-
‘sonality--self-control and self-concept.

This hypothesis is supported by the data from the preltatrary *

investigation. ' The following American student's comments indicates '

that 'self-knowledgé can lead to self?mL
. ... I have found some interestifig ‘things about myself; why - -
I act the way I do for example. And in a few instances when
that behaviour was detrimental I was able to recognize and
correct or modify my behavior,

(Ly’nn,"crgde XI)

The hypothesis that high school psychology can affect the
adolescent's self-c.;ncepc is also supported by data from. the pre-
“The folluwingé:\o)l_milen: impli(;s a change in :self-

e . TR

llminaryainvestigation.

concep:

One Teains (from high schoal psychology) many new things that
can help them in their day-to-day life. ' One can feel more at ease
with society knowing that they ate not abnormal and understanding’
those who, are. They feel more confident with themselves and wigh

others, thus meking their life a litcle easier and becter.
§ (Belinda, Grade XII)




' 3~

~ . . ; y 10
It is plausible to suggest that an_increase in self-knowledge
could affect the self-concept. ‘A negative self-coricépt is generally
a of the ad stage of e , 19%6),
alsonew n about to Calhbun -and Acocella

(1978); can change a negative self-concept..
The broad research. question addressed in this study is:  Can
self-knowledge betaught to adolescents through the medium of a high

- school psychology course? The ‘apparent:paradox in this research’ ques—

tion--that is, the idea 3f "teaching" self-knowledge--unravels if the
word "teach" is-understood in its demotive (dictionary) sense.
The dictionary definition of "teach" is "to make £o know hoi;

£o show how; hence to tratn oF acciston to. séme, action.” It fs in this

sense that self-knwledge may be taught, .
. »
¥ Students may ''be made to know how" to acquire self-knuuledge‘ ’

3 how people think; how people value;

They may be "shown how" :people Tiste
how penple s emotions’ motxvate‘ etc. (see course centent Appendix A)
By applying this knowledgé to her own individual experidhce the student
may learn: how she Listens; how she thinks; how she vilues; r_muﬁ
emotfons motivate her, etc., which is what self-knowledge is. It fol-
lowp” Erom:whiat has beder haid Ehat fo seash Blgh schsol eycheloay: s not
e, € ‘a1 kusttis SUBTO E EL eurELE - T subject is already
in the classroom, that is, the. student studies himself. Lo
) As"educa:oré become aware of students' need -for knowledge in
the affective as uell as.the cognitive dongin, more programs which
. attend 'to this. aspect: of human develnpmm\c are being introduced.

But a paucity of \re exists in this con ively.new area
¢

of education, as pofnted out by Nedvey and Smith (1978) in a reviey of

extsting stulfes. ‘These authors, in referring to ‘studies of the Humat <"




i

®eveloprent Progran (Besgpll & Palomares, 1970), state that the only

conclusion to be drawn is that long use ‘of

materials can improve stullents’ self-concepts and .:gmms towards

school. However, in gene;

, the experimental studies reviewed showed
+ mixed and inconclusive fesults.

Another approach to affective educition has been termed "Values
Education" (Raths, Harmin & Sinon, 1966). . Students are given life

problems 'to solve, which require reflection on their values as a basis

for decision making. However, here, as in all'areas of the affective

donain,. assesshent of résults presents.a thorny problem. Handy (1970)
“'The, present -study, dealing as it'doés with the effects of a .
“high school psychology course, covers mot only-thé:affective aspect o
:he adolescent's pmomucy but also the cognitive. In this respect
"1t is similar to PConfluent Education” as developed by Brows. (1971):

Both and

elements in the learning process. However, Brown makes no referemce to
empirical studies in support of his sppmaLh‘

Whether or not the effe: of

Teceives by the ‘ “method, it seems

Here to stay.  According to Ivey (1977)," the tiovement ‘towards "psycho-

education” 4s too’ puwarful and effective to igtore. - Counsellors are
moving into the. clnnroom and teaching atudinte to Yo compe:en: in their
zehtianships wi:h themselvqs and ‘others. . I’nis means taking a more.
‘active sr..mr:e, with r.he nbject of prevenr.ing problems before they occur:.

“Since the purpose “of the pmae_n; study is to determime if self—

* reports’that little progress had been ‘made in the measurement of values.

knowledgh can he taught to adol@scents through the medium of high school




. . 12
it. raises the Why teach self-

knowledge’ - "
An-answer 15 given in the following quotation taken from the

r.aacher s.manual of & high school psychology text book:

Fron the earliest times'human beings have attgmpted to fathon
the mystery of thelr own being. -Philosophers and poets have
agreed that self-understanding is essential if individials

ever hope to achifeve control over ‘their own destinies.
(Engle & Snelgrove, 1979, 2 1

5 The same aduonition, ‘expressed more succinctly, 15 inacribed
i btis Sahob1 wpe aE. che entrance to Ronéalil High School in ?

fvondals, Nefoundland. “mhe inscription reads: "Nuscixe te Tpsum, "

"Know Thyself i
There 'is nothing new in ‘thiis,bf cuurse,»Souar,es said it over

s 2,000 years agos

1
i
{




CEAPTER 2

" Revim DFRELATED 'LITERATURE + =~ ' ° e e
R Sl : il |

This re'vieu is sub -divided into two areas. It deals first with

the Iiterature on high school psyclioldgy in ‘the Unitéd $tates; where.

‘psychology has mushroomed as a’ curriculun subject, es’peciauy sirice ‘the.

1960s. * This is folloved by a Feview.5f additional frograms ‘i psych -
16g1cal aducation appéaring inder various. names, taggther with Felated,

research Studies.”

Dr. T,L. Engle, Professor Emeritus uf Psycholngy at ' Indiana

U?,lverslty at_Fort Vayne, is fonsidered the desiy of high school

psychnlogy 111 the United |States; he has been promting the teaching of.

_psychology in fiigh schools for many years (Engle & Smelgrove; 1979).

In outlining its early history, Bigle points out fhat it was 'nét"

e late' 13005 (hat psychology became a scien:iﬂe disctpline in -

and high schocls in'the United States. L Syt P oy "

In 1539, two textbcoks for seznndary schuuls ‘were' published.

One had the title Elemem:sg Pszchologx or the First Princigles of

Mental and Moral .Science for High Numnl zmrl Other Secandux échunls W 4

and for Private Reading) by Daniel Putnam (Engle, 1967b). ‘At the AW

* of the century, psychology was offered in lowa as. a: "professional” >

course for students who intended to teach e1‘em‘en:a:y grades, after o "L 1L E

"pleting hi.g‘h school, ‘and ip 1910 it was included in the! curx‘icul\n!\ crf

Kansas City schools. - A U.S. Office of Education S\I'rvey in;1933- 34 &

indicated p‘sy:hu.lngy'was being offered in some schools - in Pt least 15




"‘; ; o states. :Iu-lsas," the Ameiican Psycl‘iulagic‘al Association in Washington,” PR
e becama interested in the grcmch of high. snhobl _psychdlogy ai " ' %
g A forned a special comnittee’ to munitar 1¢s, progress (kasschay ' i
: Wertheiner, 1974). ; g P N

y |
: Enrollpgnt in the'1940s gathered monentum. Figures published

- . in the 1948-49 Blennial Survey of Educstion showed that 50,000 students
g B 5

o were, i, €aking high school psychology; this compares with 12,0000t the

: bsginning Of the century, vhen peychology. wag: desighated as r sépatate

l:purse (Stahl & Casteel 1n H. Fisher, ed., 1974)

But 1t was not nnl:il +the 1950s that' em‘nllment accelerated

A B 'rapiéuy. Whereas 'in 1950 psychology was offered i1, 082 high schoals,

+a decade later 2, 362 s:hools were offering the course, and the number

‘ o ‘studentg had risen £xom 50, ooo in 1945-49 to, nedrly 150,000; an
1 e i
tneredse of ‘app ZDO‘per cent (Johnson, updated ).

ThE 19603 showed a fuzther dcceleration of ‘the growth pattern,

R . . vhich chafactérized ‘the 19505 . The American.Psychological Association.
f S Ny vl had a1 cumpx_1e§ of 1,700:knoyn. teachers of high school psychology
(U30)" under the auspices of its Division II; set up to deal exclusively _ 7
. with the teaching of paychology. " Lists of Filas and a'récomnénded list

W .- of readings for high schéol students were prepared, together with a

.'cq_tslngus’ of selling 1 is,. and a partly
amotatéd bibLicktaphy for teachers and students.  These materials
vere nade avallibie, fise of chirge, to any. high school teacher: of
paychology (Kasschau & Wertheiner, 1974).

In iqm, a0’ entire issue of Journal of Seliool Psychology vas
densted to précollege psychiology. - An article by Noland (1967) sun-

narized thé results of a survey of schopl paychologists ‘and counselors.

This article reported that (a) over 90 per’ cent of the respondents




favoured tuchln' psychology at the Mgh school level; (b) I:he great
il mejority 8"

" personal cau.u: or a’com-
‘_ \ bination of scientific and practical conmtent, but 95 per cent rejected
'\ Qan “scientifi & of ; and [(c) ‘almost
\ ,‘ flvoured state cer ion of high school
\‘ * psychology l:eachen (Rasschau & Werthéfmer, 1974). .|

" As high lcl\nol psychology was "growing up," psychology itself
2 . ] >
|

vas spreading out to a much vider reading audlence. evidended
by the popular appeal of such Vest | seuen as 1'm OK “\Yol're 0K (Harris, . ¢

A 1969), and Love ard W11} by the existen:inl psycholngl

Rotio May
(1974). In 1967, the magazine Psychology me appeared;. articles ‘fron
this magazine are used by many teachers in their classes as supplementary

B J material. . Thla mglzine continues to £10u:isl| to the present date.

A5 the teaching of psychology in high schools burgeoned, more

| funds were forthcoming for various projects. 'The' American Psychological

 Association (APA) partictpated e Xn)terdh.b!vv[lmry behavioral S
science conference in 1967, in Williamsburg, Virginta,- funded by ‘the
National Science Foundation. One of the Fecomendations From s’

| conference was that courses in behavioral, science pe developed for che

| . upper middle school.and/or lower high scligol grades. If December,

‘ 1969, with funds from.the U.S. Office o Education, the APA s’

| * 5 tngetiler a group of its ex-Presidents, who ‘prepared a s[‘at:mf.nt un

' “Psychology- in the xducm,nnal Venture" (Kasschau & Wertheimer, 197#)’
~ : . In 1969 also, Geo:ge Hiller, then President of the American ,

| Psyctiological Anacl.n:ion, nade.‘sn_unysual ‘sidress G that hody. .
Fiatad ot déaling with zh;axy. as ‘was’the culr.nm, Miller took as his

l:hm "Bsychology as a Means of Promoting auun uufne."

‘The thrust
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his remarks (whicheqre certainly applicable to high school psychology)

I
B

apparen: from the following quatatinn

1

g7 must be practiced by logists. . . T
Our:'ze onsibili:y is less .to assume the role of experts a.nd . ’
try to/apply psychology ourselves, than to give it away to the E
peoplé who/really.need it--and that includes everyone. The G

practice gf valid paychology by nonpsychologists will

. 1nev1tah/l/y change people's conception of.themselves and what
they 7x lo. (Annual Editions Readings in Psychology " '72-'73
y PR-.3,/4) % .

S
y 1972, the number of high &chools.in the United stites 1n

" which sychclogy was. taughft had risen to 6,870.. This cb mpares. ‘with

12,382 snhools in ;1960

survey condunted in Florida secondary ‘schools’
: by scahl and Casteal (1 73) stated’ that psycholngy continues to be one

f the Fastenr ‘wedeitg chao.l offerings_in the history of Florida educa-.

/975l the numbér of high sqhmﬂ ‘psychology teachers

stood at 11,46

vs. 7,400 in 1969. Nineteen hundred and seventy~-four

sav the beginﬁng ofa five-yeat Human Behavior Gurriculum Project “for

g sShoale sponidorad by the Aiettean Peyeholofiosl Hssoctation and

funded at fhat time by Ehe National §cience Foundation.' Tem curticulum

% 13, * ‘modules (:wu» to’ thfee-week 1earn1ng tinits) were developed by curriculum

plannets for high schahL students. ‘Stahl and Casteel (1973) made a
sumary of several surveys covering différent aspects of precollege

“psychology in the'United States. The most important facts and

characteristics on-which they found fairly common agreement were:
e

1

. . Student enrcllment and npmbers of schools offeling the
. courses are rapidly increasing: .
; 2. Studénts andteachers see the course.as being. valuable.
. 3. There fs a (perceived) need for psyctiology courses in the
currdculun, .
I

Courses are very popular among. students: . o
5., Courses are offered in all fifty. states., A




¥ » o
: \ i g .
6. Courses ara\mnat oftén one semester in length. N
7. Courses are offered as an eleagive more often than as a
A required sibject, ’
8.. " Courses’are.more likely to be offered in'schools with over
300 students.
9.. Courses are most frequently opered to_ Grades 11 and 12.
10. Girls ate more likely to take the course than boys.
“11. . Whites are more: likely to enroll in the course ‘than blacks.
12, The course is offered most often in’urban school. settings. ’,
13. Personal adjustment and mental hygiene are the two most
often gtated objectives of the course.
14. Courses are usually assigned social studies credit.
.15, Teachers are predominantly certified in social studies. .
16. Teachérs develop and use a great deal of matérials such
as ‘popular ‘magazines to supplement their courses.
17. . The T. Engle and Louis Snelgrove textbook, Psychology:

Its Principles and Applications, is' the most popular text,
18. Psyc!wlagy 18 ot required -1 state. for- graduation ]

19. “More schools would offer Eia bhuoa ¢ properly. trained, -
" teachiers vere available. - (pp. 27-28) .

"' The latest enrollment,figures to be found in the 11terstkia

, ave. given by Engle and Snelgrove.(1979). .They estinaté between half

a-million and three-quarters of a million students were earolled in
precollege péychology-courses. in the United States in 1979, This is
in contrast to only about 150,000 such students in the -early 1960s.

In the course of this histariq,sl review teference bas béen”
nade to various. surveys of high school pgychology. Perhapg a good way
of indicating recent trends would be to take a look at ong such survey

‘tn‘detail—The Status of Pre—Cauege Psychology in Mise: and

Florida: A Compatative Report (1977)%:.This repoxt, by Robert Stahl

of the Institute for Development of Human Resources, Univérsity of

Florida, gives Tesults of a ‘survey of secondary school éeschers and
“students 1n the Stete of Hississippt. ‘He compared, ‘this da:a vitha
simtlar Teport compiled carlier,on the State of Florida. The followiig
covers. :he Mississippi. study, with Internitent veferencs fo. the

. ‘Florida data.

Lo

oLy




§ An overall: comparisun between Mississippi and Florida reveiled
that when the survey was'conducted in 1975, 17.7 per cent of Mississippi.
secondary. 'schools offered psychology as 'a separate _subjecc, whereas in’

Florida the, figure was 53 per cent. .The author states that one!su:‘—
o ¥ i i

prising finding of the study was the similarity which existed bBétween
2 ’

the types of psychology courses taught in the high schools of these

states. ) . oo Sy L e
% Genera}.ly speeking, in Pliasissippi the course was confined o
the upper gade levels, tenth Ehtough che twelfth grade. Of the 33
teachers; who. replied to. the question, re gtades %ﬂug@, 17.1 pér cenc ¢
said the course was npen to 9ue1f:h grade only; 57 per ceat stated the
course was ‘For: the eleventh and tvelfth grades; and 22.9 per’ cént indi-"
&ated 1t vas' for ‘the tenth through twelfth grades.
Sludings on sexonl siks autol Wiassas ehvastid cue b nedrly”
three-quarters of .the schools the majority of e malingg Sara girls.
. Florida results — neatly identical to Mlssissippx, in terms
of grade levels taught and sl mke—uy of enrollment. ‘
In response to :he question; asking 1f students! demand for:
the course had ificreased over the, past two or ‘three years, 18 of zs_.} .
(69.2 per cent) teachers who answered this quem:m» indicated- that
" sesas e 1ben,, ~ BOE TiogEy, 45 NAASELSER ehARBLY:

Tvelve objectives for the course were listed .on the quesf{?: i

naire and respondents were to check the three most preferred ubjeLtives
and the three least 'preferred objectives. The three objéctives most
supported by the teachex‘s were:

(a) To help students better unders:and themselves as. 1ndiv1duals

(32 responses or 91.4 per cent).




v (c) ‘To assist student® in-adjusting to.life and life' 8 ptoblems

'\’ = L 190
®). To help sr.udenr.s undexstand and\deal wieh-their. pe!soml

"problems (32 responses o 91 4 pex cent).. .

(29' responses or 82.9 per cent): .. S,

1
“The' three objectives least supported by thé teashers. weré:

(a). To help students in theix vuf,hmal p]jnning (10 respm\aes o

% nr 28 6. per. cent)

)
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with psycholcgy as rasponses or 42,9 per cent) .

(OB To Halp studsdca fur psychology courses in ccllege (17 reapnnsqs

7 lor 48.6 per caht)

cable to Ehe cu!e. The only additions Here' €0 assist students in

underscamung mental 111ness ‘and retardation; xnd to assist scudents ?

undeus:zmd the learning process. © L e L

The Florida paychalugy teacherd ranked o'bjectives rated first,

se'c_ond and,mmx by Mississxppi»:eacha:s, as second, first asd third;

among. the identical list. of 12 objec:ives F ] 3 3 ; y
With regazd to content, a lis: of 22 :ogics usuully covexed in 3
a psychology course was ptovided on, the q\.auwnmtze. Teachgrs wegg
 to indicate the tapics covered ol their coyrse, ’l'hlrty—five teachiers
R question and. the: foplce selected most often wgre: pers

sonality thebry (32 respenses or 91 4 per cenc), seclal behaviour (31

responsés or 83.6 per. l:ent), mem:al illness (29 lﬁ’esponses dr 82.9 per”

cefit); ‘emotions (28 responses or 80 per-cent); drugs; alesholism, etc.

(27-xésponses or 77.1 per cent);; child care (9 résponsds or 25.7 per -

.gent); the human body, phyéiology (13 responses or 37.1'per,cent); and_




parapsydhology, ESP' (17, responises or 8.6 pe£ cent). -
.. e queuim\naixe also examined, teaching. mechads. Five specific
methods were listed thh space provided .to make, additions, 1f required.
The most popular méthod was lecture and diseidoton (31 responses or
fsa.q ‘per cent). Tied for secom:l were the nmethods text and lecture, - -

' -and-discussion (20, responses or 5713 per caut) Other methods added
by teachers vere: * small group work; field trips; guest speakers; ‘
audio visual'aids; reséarch papers; stordes in literature; peer groups
. eaching 4n gieqegna:y elab B g ’

.This close<up of a recent survey re‘tniuz‘ces‘:uo‘ najor ‘themes
8 bnisd oot 1) vt pmaceion) aeplalerton of‘i:s‘}'éhoiogy to the
;Fudent‘g everyday 1ifé;, (2) the burgeoning eyroiliat: figures since
the 1950s. ° ° ] s \ Y s e h :

" 7 one of the salient features of the history of ysychology in

0.5, nigh schools is thie conitroveray over thé philosophical ander=

pinnings on which the teaching of psychology should be based.  Two

. schools of thiought.have emerged, One, espbused by some university "

psychologists (e.g., sée Kasschau & Wertheimer, 1974) Holds the view :
- that high school psychology should be taught as an objective science.
Challenging this approach are the mjorlty of high school teachers,

" vho matatatn that ‘piaychology ought to be directed towards. “helping

dolescents, under iselves, and deal m 1y with patsonnl'
ptoblelfxs‘ . .

) The natuze of thie:cbntroversy 1s brought out n r.he fonau-mg
composite o{ Spinions taken fxmz\ the March,’ 1978, issue of High. Schuul

Psyéhology Teacher, publishedby the smerican Psychological Assoctation.

Teacher®A: What you critics'of he persomai-adjustheat approach
don't scenm to understand is that halping students with persomal

i
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plublems is everyday work for the ceuher»—any :ea:her. .We can't
avold it. Especially ve, paychology teackiers. .

“ Bsychologist 1:  That's all the more reason to'be cautinus, to
Tesist the fémptation to be savior, healer, helper: e
counseling: and therapy to the experts. Teach.the disci\)line.

‘Bsychologist 2: Right! Teach psychology, don't practice it!

2 legitimate subject of study, as important as biélogy or
gng\x\ High,school students should learn about all the
subjects psychologists study—-thinking, statistics, animal
behavior, et cetera~-and they should lesrn some, of What ve know |
about thede ‘subjects.

Teacher'A: Ican't go the discipline route. My students want
relevance, perdonal applications. They signed up for the course .
to learn more about themselves, not to learn about some rat in - °
a.maze'or some eléctrical activity at a synapse. They are at

a’time in life when :hey need greater self-understanding and

greater self-assuran The psycholngy course is a way that

the! school: can meet. their needs.

.‘Realify &s on my-side. There was a national’survey several .
years ago. [Snelgroye, 1973\in which.teachers identified.as
“their firstiobjective, helping students understand and cope\
. ‘with their pexsonal problems.' Helping students appreciate
_psychiology as afield of scientific knowledge -was ranked
* “sixth--out of sever choices. -And the students in that same’ e
survey lirgely agreéd with the tehchers--personal problems .

first, scieutific knowledge last. ‘(p. 2) | .

If the students! needs, as seen by them, are to be taken into

zccnunl:,‘iz wuuld appeat’ chat ‘Teacher A clinched the debate m pnmung
our.that,‘ S AT Ve £,
. . stidents in that same surv;:y largely agreed with the
teal:hers—-petsonal problens; fret, scieheific movldge
last.
5 m cnncluding this’ “reyiéw of psyclwl&gy as an academic subject
in United states. high schools, a sumary can \hesc be given i terms of .
the two mgor thenes alteady referred to: Fist, the relevance waich’
* psychology h.s to ‘the adolescent s everyday li\fe and problems.
Secoridly, the burgeuning enroliment figures, ab more schools offer the

course and students choose.it.’ The possibility of a'causal telatinnship

bemeen these two themes fias-an m:uiuve appea!

TR
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Turning now from academic psychology to psychological educatiuk.
in general, it will be noted:. that many programs are appearing under
ol R %

various names. Many of these.programs are directed to elémentary and

junior high school students; also in most cases, th

is predominant, whereas the present stidy is a balance of\the cognitive
" dnd atfective. N '
Peychologleal education'ls having an increasing 1nf1uence
| school curriculs, . Insofar gs counsellors are cnncerned it can enhance
their effecuveness'by bringing mental health and life adjustment skills
into :he classroom (Ivey & A1schu‘1er, 19‘73). 'Also, during the past .-
decade programmed affective education materialé have been made avatldble
"comercuuy, however, there is little evidence for their effectiveness.
B Medwey and Smitﬁ (1978) examined Enur of the programs, used mgst

frequeritly by ;eachexs, counseuors-and school psychologists: . Bessell

and galmmris (1970) , Human Develdpment Program (HDP) ;. Dinkmeyer )

(1970, 1973) P nﬂ!ng of ‘Self a'nd Others' (DUSO); Dupont{
Gardner, and Brody s (1974) oward Affective Eevelom t (TAD); and
Limbacher's, (1973) ,_of Personality (DOP). .

Frot the few research studied,vhich have been dome on the Human

Development Program (Hawkinson; 1970; Mestler, 1974), Medwey and .Smith ..~

conclude that little evidence has been forthcoming that.the HDP prograd, -

per se, enhanées children's affective skills. Thé only conelusion to

“ be' drawn, according to Medwey and Smith, is that consistent' and long-

term use of afiective education materials can improve students ' self-
concepts and attitudes towards school. i

a : x
Research results on' the of ‘Self and

Others program were mixed. Some studies showed DUSO to be effective

- & Vv
(eg., Cleminshaw, 1972), while others (e.g., Elridge et.al,, 1973),

affective element *




showed no significant results. 5

Only ore study on the Toward Affective Development program was -

traced. Pretest-posttest meagures on social probles-solving skills bf =

60 sixth ir.ldlts vho zeceived TAD lessons, showed better pufer-m;e in
problem-solving lbi-uly than the control xlml‘p

| With regard to the Dimensions of Petsmllcx program
utudiul vere reviewed. One study (Swisher & Pinivk, 1973) found the

- three.

progrén ennanced tlinvazall sencal Bealt of:dialites wndisbaned £

’ mp:ove ravaursble subjective judgemenr.s of the program by tedchers
and studénts. - Howsvér,’ Evans and D' Augel1s found 15 €vidence that the
DOP progran.vas effective. —_— 2

Medway and Smith (1978), i1 their overall assessment of the

above. four programs, give & limited (£ used on-a

and long-term basis) to thé HDP (Husan Develipment Program), DUSO-
« 5 of Self and Others), and TAD (Iovards.

G
). DOP ( sions of o ) s % s of

questionable use. In all cases reference'was made to the paucity of

research, which made it difficult to assess the effectiveness of the

pxa}nu revieved.
" These programs were developed in the United States for ele-

mentary school students, an indication perhaps that peyelological educ

tion is iiltat:lng down from high school-to the ‘lowér gr-deu. Am,, the
prograns "deal almost ‘siclustvely with affective education (father than .

-a ocbination 6f “he cogaltive and affective)s. due pnﬂsibly to the Lage

groups invoived.
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" Another, approach to: psychol 1

by Gebrge
Brown and ‘his associates at the University of California, Santa Barbara--

has been term "Confluent Education:" In defining confluent eduycation,

Brown (1971) states:

Confluent education is the term for the integration.or
flowing together of the affective and cognitive elements in

* “individual and. group learning - sometimes called humanistic

or psychological.education,
Affective refers.to the feeling or emotional Aspect:of
’ experience and learning. How a child or adult feels about
wanting to learn, how he feels as he.learns, and what he
feels after he'hes learnied ard incladed 1n the sffective
donain,

Cognitive refers to'the. activity of.the mind in knowing
aniobject,.te, intellectusl functioning. . What an‘individual
learns and the intellectual process of learning it would
fall withiy the cognitive domain - tnless what is learned 'is
an attitude or value, which would be afféective learning.

v o . (pp.’ 3-4)

stated nore s!.mply, confluent educdtion could be deseribedsas. “putting
: Faetingy i thizking’ together in'the leaznlng process” (Brown, 1975
pe.ix). .

Confluent education has its Foundation-in Gestalt psychology.:
The'word "Gestalt" indicates a whole, a ium:tional unit: As.applied to
education it states; in effect, ‘that we cammot educate studints ag it

they were disembodied fntellects. Students are persons with emotions

was well as intellects and both have to be taken into ‘dccount in the

educational process.

When a teacher m:knowladges the feelings of his studen:s a«
.sense Df the "here and now'" creeps 1nt0 the classroom making 1': come
aliva and. prnvidi_ug mntivn:ion——:he persminl problem of teaching.

The l:oru:epl: of :ne "here and now" is one of Fhe basic tenets of Gestalt,
= \

|
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In the preface to The Live Classroom, which contains many

articles by teachers on confluent education, as ticed in ‘the class-
g room, Brown (1975) points out that the book, and consequently confluent
education, is not for all teachers, parents, ox.readers.’ To use it ome

must be:

[

W . . somewhat 'up front" at least with himself-and, it is
& 3 hoped, with some others, in terns of his own feelings and
valies. Of course, it is not a prerequisite that one do. this
in ordér to be considered a good teacher. . There are many good
teachers who consider their private thoughts and feelings
sacrosanct and they aré absolutely .entitled to their privacy.
: ‘The confluentteacher, however, tends to be sharing of himself.
. o . L (p- 14)

\ B Brown (1975) siakes the educated &ees that 35 per cent. of
ba teachers are already intuitively teaching confluent education. About: i
anothst 50 sep-cent (thiarving degrees) aré capable of ‘accepting and
.| " learning” this va'ppxéom:h, while the remaining teackers will probably.
not be-open to change. . As o rahult of "the wirk ddne by Brown s

his. colleagues, an academic progran on the graduate level has been

at' the e of £ a, Santa Barbara, pxovidlng

Mastet & .and Ph.D. degrees in confluent educatior. b

X . i
Ana(her approach :o‘psychoxqgicm education has been’ devised

by Gerald wamscen'. and his :eam\at the University of Missachusetts,

Auherst. - It is called Mself-seiénce ednna:m'&\(wsmscem, 1973).

Basicully, the cbuzept of Be].f—science éducation is,-as the ndme

implies, an application of the principles of science to-the self.

B Scieride 18 sinply & systemstic way of gaining knowledge.  An hypothesis

; 1s developed, tésted against: the.certainty of the laws of probability

3 -
and either discarded, accepted as highly probable, or perhaps modified .




ahd tedted again. i

When this method s contrasted vith the usial vay of. obtadntis
knowledge of the self, we find--unlike in the scientific approach—-ail :
Kinds of iypothesss about the self ("L am shy", about others ("Joh -
Smith dislikes me"),. are often accepted without testdng.  The self-
concept 'is a cluster of hypotheses aboit the self. Many. of us have
aegative ldeas abost Gurselves, but hever- test them.

o .
Weinstein and his colleagues have devised various conceptual ¥

tools to'aid im self-science education., Oneof these tools has.been
s ; R

| .mamed the "Trumpet."‘

This is & step-by-step mudel_—-t!gzre»ar‘e edght Ep’g Jo alle-

with

\ g N ‘
yhich starts with an ds
some aspect of)the enviromént.

il

This expérience generates data (stép 1).  The next - sik steps

involve a self-examination of ‘the reaction to the experience and - a

testing of possible al tive Testing behav
dours provides rew data and introduces. the element of choice.” The
eighth step nw‘cnves a choice aiiong the alternative ehaviours..

Whe\‘ a person is taught how to, examine his hav‘iour in the

Light of the "Trumpet™ sodel, he can pess ‘hiﬂ technique on to. others..

" The hoped. foF outcome is.that learners become teachers,.. .- i
.. capable of facilitating the expansion of each-other's
self-knowledge as well as their-own, which-is theiultimate
gnal of self-science education. (Weinstein, 1973, p. 606)
STn Hay, 1973, 4 special issue of the Fersunnel nd Guidance
Jﬂumal wal devu:ed to psy:holagical Ednl:ation which Lntegtaces the

cognitive and affective aspects of teaching. E ‘»“1
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Siddey 'Siudn:” ‘Por several years simcm and ‘his co-workers have been

As their viork became accepted, they developed techniques and .

Although ofie feels intuitively that values clarification would .
be of benefi Students, the: problem of eripirical verification is

. very dlfficult: as it is in all areas ‘of the affective, domain_ the

diffi (ﬂ ty. 15 one Uf
; Handy [(1970), in dedling with. the measorenent of values, states
that Titels of ‘significance’has been achidfa fo date. fowever, he
feels that ;dyancgs 1q_kmg;_edge can be nade vithout piecise- qiantifi-
cation. g 3 L L el .
Bup b6 a1t that assestions ere werranted‘opfy-1f elaboraiély
and precisely quantified neglects much of the history of sclence;

g often in an. early'stage of enquiry eved'crudé quantification
. ‘may be useful and mark an.’ important adva'nce (p.'12) "+ | .

e . Tn‘any event, Lt seems’ that valies eduur.ion is here: fo stay,

<iges vATies: have such_a pervasive effect on hinan behavious -

’ Anw;het area wh;lch could ‘ha classified a8 psycholng:u:al educa-
tlon (keepisg'in nind the 150 deflnition of psyclmlogy) 1is. the area-of
moral develnpment as: 1t|vestigat\ed by l(alberg (1976) ..

olbérg. studted ho chifldren and young adults reason about’
moral isbubs. He theorized there vere: six'atages of moral development.
and an ixdividual's thinking could bé at any. of these stages T

The developwantal Etnges begin with che child using pul\ishment

as a norm of juﬂgement for'solving a moral prnbl&m. _A:_;!'Ae other end i
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of the scale (the sixth stage), the individual is guided. in resolving
his moral dilemmas by his ethical principles, ¢.§., respéct for the
dignity and value of humen life. Xolberg's approach can be used as

another route to self-knowledge. It provides a means to uncover how

far along the road of moral Lo an has
stnce childwod. bag: © - NP
In high sclmh in ts, the in-

cludes ani eléctive to promote human develnpmnt and growth of adolescents -

entltled, MPeychology of Counselling." The approach used in this_

course yas to teach counselling skills to high school students using

their classmtes as clients. ~An evaluation of this colrse by nemm

and Rustad (1977) fadicated 1t contributed to, the maturing proceas

in adolescents. - For examplé, on the Newbert Borton, "Things I Lun;ad

i.n this Class Checklist," over 80 per ceat of the clasgs indicated

they learned—to listen (92%), to waderstsnd pedile (332), to be aware'

of other people (857) - )
"8 - Bo review of peyéialogical education would Be couplate withoit

a reference fo behviour modificaticn; T ‘some, "behaviour modifica-

tion" wnnntee mlpuhtlmA However, when the ptinl:iples of behaviour

nodification (huea o lumi.ng thaory) sre explatusd to the Isarner,
A ones s very useful tool For self- controL.

This spproach--teaching the learnez to use’ behaviour modifica: ;

tion on hi ~is ibed in "Sel. Buh-vinr change, "

a.1973 study by Robert'Goshiko of the Western Maséachusetts Learning '

Problens. L Goslitko was it a1 ing vhether

elementary sthool childrén could learn about behaviour modificatlon and




apply it to themselves by ¢hanging a behaviour of their own L

choice.

The primary tool 6:1 in-this study was ismediate vides feed- «

back. The project w

based on°a framegork of opeaness betwéen the

child and the counsellor. 'In other words, the children were locked on

as: co-re: their

. One child described the behaviour she decided to change: "I'm
alvays ‘looking atmy feet vhen people talk to me." Another observed,
"1 wish I cou!.d stop biting my fingernails."

Results £r0n this study gave clear evidence that children can N
Leari/fhé basics of. behaviour mmuncamn and, with the help of videa
training, use this knowledge to change their wn behaviour. =

* This literature réview of psychological edication can best be
sumned up by pointing out-the major themes which bind the diverse -

to . = together:

- First, all approaches are alike in their cbjective——self-
knoiledge. : . Tl i3
¢ Secondly, all npproul:hes place eaphasis on the affective side

of the personality. =

Thirdly, sil spprosches deal with content which is relevant to
the student's-daily experience, e el Gntalia the clansiinh.
: Fourthly, in psychological education, the ‘studeats- becone *
inviived ‘in' tie: learning pracesa. A

Fifthly, in peychologieal aducation, students and teackers
ackiovledge their feelings 4n the "here and'now.” This sense of
immediacy creates a "live classroom" and prmnlntu mtlvltion——v the - per~

ennial. problem of teaching.
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From this review of the literature on psychology as taught
in secondary- schools, and related programs of psychological education,’
it is apparest that changes in’ some aspects of self-perception is a
priniry expected outcone ‘of ‘wich effortss T ‘thib atudy; chingiaith

level of self-esteenand selfzcontrol were selected a8 criteria of

. n:hanges in perception of seli .

The mnotion that Ehe self~ ccncep: infl_uences hehavimlr has.been
a part of psychology for many years: Yet, as with moat gelf referent
constructs,  there” are problems of définfeion (Wylle, 1974). Tnsofar
as ' this 's‘pudy’is concerned the self-concept réferd to-the individuals
"overall dscesment of self in terms'of. High or lov self-esteem of. a
person's emotional attitude towards himself":!(Scheirer & Kgaut, 1979,

141). Wit ~

Wylie (wgi in evaluating self-concept ‘research, points out a -

major difficulty Which theorists encounter,. This concerns the ambiguity
which arises in relation. to the piennmemxogical (conscious) “and rion—
phenomefiological (unonscious)- aspects of the: self-concept.. : More ..
speéifically, the; attitudes, fotivations, aid pexneytiona; which may’ or
may not be “adnitted into’ awareness by‘ the individual. However, this
may be less Of'a problem in.the p:e-ené study, since one of its purposes
(is'to nsceﬂ;ain 1€ thie seu-concepc cun be mde more . conscious, mrng
insightful .and more positive, ‘through grovth in uelf—kmuledge £
the selc—concept can'be mernved in this-way an incressa in 'self-esteen

may follow. In this :annecr_inn ‘Birng, (1979) refars’ £o “two kinds of

sed¥-Eitbems e Copduindliia ¥ bya e style which

. - g ;
rejects or minimizes fallure; the other (genuine) is more accépting of

!




fatlure since it 14 léss threaténed by Lt. If grovth “in students'

delf-knw].edge can be p,mmced then it may result 1% an, lncrease in
"gerivtne’ self-eateen. ’ \, ) :
I ddaling with the self-consept', Bums (1979) emphasizes its :

phenomeiiologieal aspects: |

The phef logical approach to
prifieiples of ~which: the ndern theordy of ‘Self cnnception
has become cemented, interprets behaviour in terms of .
analycical inposed by an . That is to
say. that behaviour can best be understood as growdng out .
of the Vindividual subject 8 ftame of reference‘ (p.-32) S

With ‘regard to the telationehip of the self-concept to. education,
it appenta that the nnerus studies vhich have been undertaken have

not shown that an’ en.l\nm:emnt in self<com:npt resulcs in an_improvement

Scl\alrer & Kraut (1979) nfter reviewing

in acadenic . achievement.
neveral sr.udies draw the. follnwing com:luslnl\.

[ ... the overwhelningly negative evidence revieved here for
*a causal’ connection betveen self-concept and academic achieve-
ment should create caution among both educators-and theorists
who have heretofore ‘assuwmed that énhancing a person's . - -
feslings shour: kissel wuld Lead to academic achievement .

(. L
Howewver, Burns (1979) 40 a siniliar review of empirical stidles

infers a reciprocal relatiopship. betwéen self-conctpt and ncademith

success:
‘Ac the present state of knowledge it seems ruaunable to assume
¢ that the rel between self: p acadenic
» not unidi 1. Acadenic success

athes, ot saluteins” seli-esteen, while self-esteem influences
performance through expectations;:standards, recognition:of .
p:(sanal ‘strengths, higher motivation and Level of peraiatence.

(p.283) "
H!th regard to the pres,en:,a:gdy’,’ which Iinks se_li-knowledge

and 'self-esteem, insight into this relationship can be enhanced by
€ s P . il
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considertiy the self as subject and the self as object, or alternately
s Knower and Taown (Bums, 1979).. The Lmplication of this dichotosy
is that the adolzscent s knowlsdge of self, onwhich'the  self-concebt
14 bAs4a, G e e ViErlis deress of tsgemitty ‘aaddasisbcetnts,

A continiun can be, viswlized along which would lie two e'xmmeg t one

- ole 1s who, through of self-knowledge,

a;’almost ers to and 1y low in genuine
sélf-estsen; the othet xepresamng indtviduals who G only make an

effott to know and face themselves but vho also possess the self-—eeteem

this Qelf—knnwled;e generates 2
Besides 1nstigazing changgs in the self-concept,, “self-knowledgs
nay also lead to greater aelf—ccn:rel. The notion of” incmsed self
(1ntemn1) e, Eaiie understuod 15 terms ot the internal-external )
locus of control construct —— a construct based on' the assumption m: '
{bellefs affect behaviour, The underlying theary postulates two types

of maivmals. (1) the exte:nﬂlly oriented perscn who believe) that

"R Mfe s events are due to luck Iate, or chance' *(2)"-the in:emally -

urlented persén who bélieves ;1{2 s events are mainly due to one's om
refforts (Lefcourt, 1976).

. The conceptual framework which constitutes. the background to _

the ‘19cus of control construct is to be found in social learning theory.

" Hovevek, as the t 16,10 “tum, social

Mhe writer believes that there is.a Christian am,mq % ser£-"
kmowledge which, slthouh fundamental, is. beyond the scope of this
thesis.




- learning theory deals with hov individials make behavioural chodces
“valuea: and expectancy of success, so, that humn beliaviour is attribited

external locus. of :ontxol scale, have generatel Considerabls deseirch
found . that pntizﬂts who sought therapy o remlve an acute life‘ crisls -

-patiénts who bécame imvolved fn therapy without experiencing a crisis -

‘state shoved o -change fn Locus of -control belief . ,THis -scens. to indicate-

. internal scores for the experimental group indicating a shift froman

learning theor'y so thatan interactive effect took place. Social:

among’ the many possibilities availableina given situation, Besidés’

the situation, . it takes 10t account the individual's reinforcement

tod three factor motivational fome (Phares, 1976),

e The locus of ‘control comstruct, toge'ther with Botter's {ntemal"

Sulth’ (1970), in reporting on the effeits of c i s D W

shoved ‘a signiFicaht decrease fn'beldef in external coRerol. Wherus L

that -learning to effectively hindle life!s' problems increases the

individual's belief ‘in Lnternal control.

A study” by Foiulds (1971) examined the effects of persnl\al grouth, %

expzriencel h & growpof \thirty undergraduates. The intervention’

cansisted of 4 half Hour sessions once a week for eight weeke. AR

nontro),,ggaup received no treatment. Results from the poscus:s ut' c - 45

the internal-external locus of control scale showed an :hmrense in

esternal ‘to 4n internal ‘frame of reference: - " “
Insofar as experizental avtdetie for e effectiveness of.

peychological education is concerndd, sme studies show” signifi-:qnt

xésiles vhile others do mot. T fficul tles.seen to arise: - the

Strot —tnhorent ih the fental method itself—-centres around the




+ " both aff " and

" teaching. - . | .

pmblm of valid lealllruenl: of internal stlnl, the uccnd—!nhez‘nt S

in the !.ndlvid\nl—hu to do with

to change, ticularly - . *

over the short term. In any event a comparative analysis of these

experimental studies is difficult since they utilize d.lfferu\l’. curx'_lc\lh,‘

- and approaches.

One final point needs emphasis. This has to do with feaching

- ‘a psyéhology course oriented towards self-knovledge. : Not all-teachers

required to dui with

will be ‘co with

as “dlresdy: potntad ot (Brows 1975)
A vl:!.er.y of r.em:hing methods must be used (see-Appendix A)’ but a0

!efleclion

‘are dqnlgned to draw out the student by

and'a sharthg of ideas. Also the teacher should be ‘the % ype of péraca
who, "without- conscious effort, models the course content in his own
behaviour. For example;.a teacher who gives a 1 sson on "listening,”
and spends the ertire class period lecturing, is not practicing what _
be teaches. In addition to modelling the behaviour uush:,'.n'.e"cuc,ug
will need various skills, such as :uq)e_l’.enc): in handling small grow
dtscussions, - ‘factlity for polating cut ‘applications of priaciples

to everyday life, and an ability to make advastageous use of peer e
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| METHODOLOGY -

’m_ié silaptar daBeTLp bhE ethod veel - (ke CapeEs O

thts study. The purpose of . the praliztnary, investigation was\to obtatn
a hrond view of the mature of high school psychology as taught\in the
United States. The qualitative (descrlptive) approach employed\ eemed

best sutted for the purpose. By conrast, gyeatiactie nethods lre r

used in the expermmu sr.ur]y in éh attempt to measure .the . eifect&\nf

“high school psyeliology on Neufoundland students.

Preliminarx Inves'tigar.i.on . « v

Research on high school psychology in the United s:aces—-which

took Flace in April and May, 1979-rwas undettaken by way of a.pre-
liminary tnvestigation.: The purpose of the investigation was to look,
1isten, and. absorb ‘all that could be learned aboit hig‘n sfhool
psychology. : It is felt :hat this’ at:itude wieerh prodietive than a
more Figoravisly ‘structured approdck, it ferininiemnme? conipres
determine the data to be :;nllented-. This approach is similar.to the
"unstructured interview" as described by Schwartz and Jacobs (1979),
except. that in the present case some shtqestions vere pnsed..

The inderlying concern vas to ascertatn o psychology vas,
taught to American adnlescenr.a. Was it taught a5 an nbjacr_ive sciénce
like physics or hiolEEyr,Ffur example, of was self nderstanding the

nain objective of the course as ifdicated in the/Titerature?

3
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Supplementary questiogs of interest were: (1) Do teachérs have
an academic background in psychology, and in what department is the

subject taught? (2) What grades are taught? (3) Topics covered? )y

Is psychology an electivé?:: (5) What text books.are used? (6) How long
s the course? () 'In vhat year -did the school begin teaching psychol-
ogyz' (8) ‘Are many ‘diversified teaching methods used?

) Tventy high schools in the eastéin United States were visited,

as follows:

Madison High School, Boston, Mass. .

 Georgé Marshall High School, Falls Church (suburb of Washisgton; D.C.)
Pinéllas Park High School, Pinellas Park, Fla.: )

St. Petersburg. Catholic High School, St. Petersburg, Fla.

Lakewood High School, St. Petersburg, Fla.

Semtrole Senfor High School, Seminole, Fla.'

c.’a. Brown High School, bchanescown, 5.C.

Hanahan Tiigh School, North Gharleston, S.C. -
St. Andrews High School,,Charleston, S.C.

Dreher High School, Columbia, S.C. .

Northern. High School, Durham, N.C.

Southern .l:ugb School, Durham, N.G. - . ——

Rodnoke Catholic High School, Roanoke, Va.

Cave Spring High School, Roanoke, Va.

Northside High Schez;l, Roanoke, Va.

Auherst Reéioxial‘ High School, Auherst, Mass.
Hampshire Regional High School, West ua;zp:on,'&m.
Bucksport High School, Bucksport, Maine

Brewer Regional High Scl;\;ol, Brewer, .téine_ i

Bangor High School, Bangor,-Maine




The writer observed classes in progress, interviewed teachers,

and obtained writzen reports from stwdem:s on -how they reacted to high

school, peychology ta terms of its usefulness in evetydsy life. Questions

vere raised curricula, onal and

objec('ivas ds outlined in Chapter 1. .

Experimental Study

This' section has six sub-divisions: (1) Pilot study. of

psychology ‘course (Appgndix A); (2) Sample used in the study; (3)

Design; (4) Instrumentation; (5) Procedure; (6) Limitationms.

Pilot Study

A pilot study vas carried out for a one-week period with a Grade

X class at Mary Quéén of the World School in St. John's. ‘This. was in.

the natufe of a trial ruh of the course to ascertain if Grade X students

would be. receptive to the subject matter and instructfonal procedures.

The content selected by the writer (teacher) was Unit 6 of the course,

Reflection on Values.

The unit’ on values was chosén because values, tied as they are

‘to our emotions, have such a pervasive effect on himan behaviour. ' Ii

this connection Woznicki (1980) quotes Wojtyld:

Wojtyla describes "value-feeling" in the following vords:
"By value, we understand all that toward which man opens
hinself. in His internal life, and toward which he. strives,
in his actions. . . .." (p.- 26)

A questionnaire was prepared and adninistered, at the.end of the

week's teaching, to obtain students' evaluation as-to whether the unit

"'was béneficial, ‘interesting, relevant to daily experieice.. A

sumnary of results follows:

95 per cent of students-found the topic (values) interesting.

90. per cent of studénts found the' topic (values) meaningful to. them.




100 pe canr ot schlents, Sound’ s topte (valnss) was inportant for
their overall edication.. 5

100 per cent of stidents. found ér;ey understood group and class Py
cussion. o d :

90 per cent of ‘students fournd the topic (values) relevant to their

everyday experfence. ;
i 80 per cent of student’s found they benefitted from class activities,
K Students' colm;lents were ;150 solicited on the questionnaire ;Ind
#lso after cach day's class; as homework? Some exanples follow:

Psychology 4s the study .of my mind; my emotim\\s and my
awareness of my actions. These classes impress me ir a way
that T feel like.my thoughts are being exposed.. It makes me
_aware now of:liow I am going to act. The study of my mind
is faseinating. :Yet no-one knows how and ‘why we think what -
we.do. To explore the inmer thoughts is an amazing experiente,
The impression I get is that we are trying to make contact
with our thoughts and how they affect our actionms,

; KRRk kK kR

When I reflect on today's class; I remémber that before
you make an action youhave to think about the many conse-
quences which may happen and then decide whether or mot to act.

ARk kKA %
**. I think the- topic values is”an important topic in‘our
lives for without values decision-making would be very difficult.

KRR E Rk . =

Values are the basis for our thoughts vwhich are parallel

with our actions and toddy's teemagers perform many good and
many stupid actions, so I feel. this was a'good topic.

KK R Kk K R %

The above reactions. from the pilot’ study with Grade X students

seems to indicate that ical education has of value

to offer adolescents. Students appeared to be able to see the relevanc
of the unit-taught to their own lives, which is a major objective of

: r .

the course. .The pilot study did not indicate a need for.changes in course

5 it vas followed by the

content or 1

experimental study.




: pral:t:ll:al

Sample
. The’ samble used in the study consisted of 4 Grade X social .
; - y 62 o

studies class af 21 students, at Mary Queen of the.World Séhool In St.

John's. This school wds selected, because permisslnn to do the study

there was readily obtained.
i he control’ group consisted of 18 students in a Grade ¥ social
T .. Haly Spirit ScHool, Manuels. Intact classes were

used sincé random assignment to experimental and control groups was not

Both schﬂnls are administered hy ‘the’ Roman Catholic Suhool

Board 1 5t. John' s; ‘and ‘are all—grade schools. 'The student body is

. co~ed, consequently the'experi.mentsl and control groups were made up _

of both sexes. Each school| could be considered as sexving an urban
population sirice, although Januels and the surrounding araa o oAte1dn
St. John's, it has become heavily populated in récent years and is.'.
close, .enough to be considered a satellite'of‘ the city. The students of

both®classes were designated-by their schools as having average ability.

'neéign .’ - gy '

As already 1nd1cated, sub]ecl':s weremmt randonly”assigned
to experimental and control groups; in:sct clagses vere used foi practi-

qal Teasons. The design could best be described ‘as quasi—experimental

* involving a pretest/posttest, parddigm with ron-equivalent groups

(Campbell & Stanley, 1963). “As a-check on- the equality of the two

groups with respect. o, ‘the research, variables; pretests weré adminis—

“tered to both gtoups no significant differences were found. An analysis '

of grade point averages ay ‘eetall vivaaied o significant difference. in

ability between groups.
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The study was ‘a_ésignea_ to-test. the following hypotheses:

(1) Adolescent. students taught a high school course 4n psychiology

(US0) Wil shiow'a stronger belief that Iife's events are due to

self (internal) control rather than fate ot luck, a8’ cénpared
\ with adolescent students not taught the coirse.

Adolescent students taught a high school course in psycholngy

» (U50) will show & significant improvement in gt eoncest, San
pared wich adulescent students not. tavght ¢ the course.
Definil:lon of :em is a5 follows:

Teach‘is use:\n its deﬁative sensé: - "o make to know hiv; show how;
Hente'to train or accustom to some action’ (Hebster's New Collegiate '

Dictioriary, 1953) .

High School Psychology is defined in'the applied sense of "understand-

ing self and others.”

)

Rotter's Internal-External Locus of Control Scale which measures tle
_extent to which the individual believes life's events are due to one's

own efforts rather than luck or fate.

i's : of ‘himself; his

Self pt refers to th
‘evaluation of self in terns of high or low self-esteem.

Instrumentation . 3 : ; X z 5

TR 2 .
Rotter's Internal-External Locus of Control Scale. The I-E

-scale and the locus of control construct had their origin in the case

work of clinical-psychologists’ at' Ohio State University in the 1950s

Belief that life's events are due to self (iiternal) control refers to
> v g .




E.J. Phares, a :ollaburator with Rotter, describes the locus '

of control construct. in these terms:

control comstruct can be visualized:-

Suppose that (externally oriented) perion #hdls ehat pifsonal
achieverents, failures, victories, and.shortcomings all stem
£rom the capricious or unfathomable hand of fate or luck.
Contrast this person with one who is convinced that such. out=
comes are the direct product 'of one's own efforts (or-lack of
them) or personal Stthibutas. -Will'there be s difference in
the behavior and overall life-styles of ‘two such -divergent
individuals? (Phares, 1976, p:

From this

a the locus. of

One pole indicating’ the passive

personality, characterized by belief in thé uselessness of effort or =

self-control since events in life ‘are the fesult of external forces

such

involved perscmality,

as fate, luck, etc.; the opposite pole indicaring the. active and

chardcterized by the belief that effort and self-

control can bring about desiréd outcomes.’

The Internal-External Control Scale was developed by Rottér

and his associates to.measure the extent ‘to which an individual

Jbelieves ‘his life's events-successes and failures—are under internal

(s€lf)

consists cf 23 I°E items and six fillet Atems.

control or the control of external forces; as described above.
The I-E scale undérvent ngoy e revisions, The final version

It 4s scored i an

external direction; the higher the score, the gréater the lndividual’

'beliaf

that his life is, :ontrolled by the environment.

Atkin (1979) refers to ‘the prolific: research genezated by the

locus of control :unstrucz and the I-E scale; he contends the scale

has been vell validated but 9Efers no evidence to support :he con~

tention.




Phares (1976) states that the test-retest renal;iu:y of the

. _scale appears adequate,. He cites reliability data zeporced by Rotter

(1966) as'varying from .49 to .83 depénding.on sample St tine inter
VaTi Hersch and Schirb (1967), .48 £6 .84} Harron and.Ferrante (1969),
.75 ‘over a six-veck timé. period. : s

This, writer, aftei a‘/pen_dmg a great deal of time researching

a suitable measuring instrument for this study, found the I-E locus

‘of control construct and scale’ extreqely well suited to his purpose.,
T phrpone o teachins high school bsyehology 1s to atiow adolescents

how to. be moxé gware of what goes on internally in order that .through

this self-knowledge more internal (self) control ‘can be éxercised.
> d A y ?

Tenne\ssee Self-Concept Scale (TSCS). 'qualitative evidence
from ‘students in the United States, suggésts that ‘high school psychology
can’change the Belficoncept.’ The ‘usé o‘ﬁ the Tennessee Self-Concept *
Scale is an attempt to measure this BheSEE R determine its statisti-
cal significafice. : L . i‘

The TSCS is one ‘of the more frequently used se1f11(,ncgp:

measures. It contains 100 self-descriptive statements and ten.
assessing self-criticisms, Items are worded h’aif positively and half *
" negatively as a control for positive or nega:ive habits of respondiﬂg.‘
Each item on the scale is' rated along a five b S
"completely true! to "completely false." >

as evidence for reliability, the TSCS manual (Fitts, 1965)

gives test-retest reliability coefficients of all major scores derived

y T GER " :
from the au&_ﬁg_ grefter than six. Also, over long periods of ‘time--
a year or mﬂte——prnfllas obtairied from the scores by’ repeated measures

maintain :heir characteristic features. This-is seen as additinnﬂl




_‘evidence of reliability.

With regard to validity the manual explains content validity 1
m'rus of :]_.:nlf:iutlon Of items. Specifically, an item vas retained
1n ‘the'scale only if there vas unanimous agreement by experts as to its
classiffcation. Validity is also attested to by the ability of the
TSCS to discrininate between groups) as-for example betueen delinquents
and-nori-delinquents. Correlation with-other- sinilar measures is also
a method of asseseing alidity. In this regard, the TSCS correlates

‘with two. mjnr personality measures--the Minnesota’ Hultighasic Per-

¢ sonality Inventory and the Edwards Personal Schedule.’
. 3 N LN ) ¢ ! i
Procedure :

The ‘purpose of this study was to aegmnine if'a course in high
* school psychology -(USO) taught to adolescenn.- would (1) si‘gnif”iuntly‘
increase their beliéf that Iife's events are dué to self-control rather
than' luck or fate, and (2) significantly iw;ove their self-concept.

To check for variation betweén groups in levels of the depend-

. ent variables, prior to of ‘teaching, the Rotter Internal-
External Locus of Control Scale and the Temnedseé Self-Concept Scale

_ were administered to both groups in January, 1982.

The. writer began teaching the course to * Grade X gocial
_uuqiep"cl-§l at Mary Queen of the World School on February 1, 1982.
 Classes wére held for one period each day, five days’a week: The -
regular Grade X.social studies tadches Wep p:e;e:nt during these
sessions. ” J
L6 regarh o cotow odtnt; Satuiled Tassbn plags are given

'id Appendix A. Topics covered inclided learning (conditionix}),

thinking (problem solving), creative thinking, emotions,.behaviour,




u

which would be typical of a high school course as determined by text-
book content. It vas asslied that the 28 Issson program would be of

adequate duration to dem the ed out Group
- g

counselling prograns often. take place in a short time perlod.
After- conpletion of the course on March 16, 1982, a posttest

of the Locis-of-Coritrol Seal and the Tennessee Self-Concept Sealel

vas adm:(is:eud to both groups. Additional data collected consisted

of grade point averages ub:a:Lned from schaol recérda. | The purpose of

p!ocuring the 1am@r was to 16°GPA ing ed with trea
. Lintcations
It was not possible ‘to randomly allocate studen(s to the . ¢
experimental e Bontro ‘sivupadis tepractisal considerations, llmwv /

"lever, ‘there is no reason to suppose that a class of average Grade X
. .. students at. Mary Queen 'of the World School would be different in any
systematic way from.a class of G;ade‘x studerits fn any‘ccmpaigiale urban ¢
centre. ‘ 5 1
‘. The design used in this study does not allow for the determina-
tion of the interactive.effects of the teacher with the curriculum
being utilized. T R
- Anochez Linttation Has, o do vien student mntivatinn.‘ Paychology
15 an elective in the social studics cur:iculum m the United States.

Consequently, an e1emen:,c£ personal choice is invclv'ed, which could

possibly Tfcrease the student's to apply the 1
knowledge gained, ta his own behaviour. 'In the casé of the present )

g o . |
study, the course was not optional. 5 i




CHAPTER &
RESULTS AND DISCUSSION

o A This chapter givés an account of the research findings

some passible expl for Tesults obtained in the Ti-
mental study. ;
:  Prelininary Study
At U ‘The undezlying concéin of the prelininary investigation uns to'
et . deternine the phllusophy befind the teaching of psychology 1n Unlted
Stltes high schools. Hua psychnlogy taught as an obﬁecr.xve ucmme

uelf-mdeuqnding the main objei\lve N

like physics or blology, or

of rl%e cuun‘e"l Additional que;:&onu of interest, as outlined in
N s b -
Chapter 1, referred to the 1 es, and™

Eduur_iml objectives.
From the writer's observations in various.classrooms; and ‘from

interviews with teachers, it was Mdmt that most teachers (17) advo-

cated the ind »'y» This reports in the
" literature. )
One :egche;. for example, in a high school “in Virginia demon-
strated her students’ avareness of oo defehises by asking Her class for

an example. * A student replied, "Blaming someone else for bad marks!"

i ‘. Another instance ve of the self: approach

He upluined how in one exercise

was described by a teacher in Matae g

:he class forms a circle’ Anﬂ a vol teer 1s’ uqnested to enter the

"ring." Anyone may ask the volunteer a question.” .Communication and
P 5

rust are the bemefits of’this exercise. Also, the teacher contended,
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“WYou can leata-a lot about yourself from quéstions others ask you.
about. yoursel£." L 2 ‘
Students also saw self-understanding as d main objective of ' ‘
high school ‘psychology, Confirming data £row a Study by Stahl astn
in which teachers vere the respondiits, ¢ ey

Students' comnents on the theme of self-understanding will be -

‘given later in this chapter. The following examples are reported her

1 feel that a psychology course offered in high school is
very important.. It helps a person come to a better under-'
standing of themselves and other peopie. High school can.be
a confusing time for most teemagers and I feel thdt a psychology
course -promotes self-awaréness and offers insight into personal
‘relationships. L

s (Anita, Grade XI)

{ Boychology can e an excellent course to teach if it is.handled’
" propérly. An objective and carefully ‘controlled psychology
course. can help.a high school-student to understand his. pers "
sonality and the personality-of others,.'This understanding
“can be very important at a time when'a student is wondering
and worrying the most who he is, ¥here ‘he is going and why:
Nancy, Grade XIT)-

In sumary,' it could be stated that information in the litera-
“ture as to the matn nbjectlve of high. schodl psychology, ive., helping
adoleacents ‘to achieve self-understanding, vas confirned by .research ‘in

United' States hi%h schools.

| In addition to deternining che main purpose ‘of the ¢ course,
answers were sought.to supplementary questiuns dealing with teachers"

academic background, course content, etc, These quéstions and the

answers ohtninerl are given below: W

(1) Do teachers have: an academic background in psychology; and. in what
department is.the subject -taught? : oL ow %
% ' Psychology was included in‘ the. Social S:udiésvne‘p.artm‘ent and in
most cases, taught by :ean:h'e!s' majoring in-social studies. As exa‘mp]_es

W




of backgrounds, one tescher 'had a major. in social studies and 2 mi_nur

£, physteai edication; three teachers majored in psy:holngy‘ one vas ‘a

psychology/sociology major; one had a Master's degree in péychologys

another teacher majored in sociology; and .one was a history major with

a Master's: degree in political science.d

(2) In what grades is psychology, taught?

Beychology. was- taught 1n Grades XI and XIT. In one’ school
Sralii vak d5etiidet; did 10 anui}xer Grades IX and X.

¢3)  What topics were: covered?

The units tuughﬂt followed the’text boak 'used. "The ‘undérnoted

a
core topics were usually ineludedt: :

Loat Persoriality - healthy (iormal) B} u.nhexlthy (m.omnl)
: Leatning - condi:iuning
- Motivation *
" “Emotion

(4) Is' psychology an elective?

* Yes. : w )
(5) - What text books are used? B y o
No \r.ext book_stood ot as first choteé. The camnnly used 2
texthooks were:
Hersey, G., and Lago, J.! Living Psychology
. Gordon, Sol. Psychology for. You
Forchand, C., Borner, A, Sorenson,. K., snd Maim, M.
Psychology g

for ‘Livin; : L
CRN Books.  Understanding Psychology . o ‘
Engle, T., and. Suelgrove, L. Psychol Its

Principl d




(6) - Tiow Long 15 the course?

Among 13 ‘schools znswering this question, 6 affererl Psychology 1

the first éepester (18 weeks) and Psychology TT the'sécond; 4 schools
offered psychology the first semester and sociology the second; z,schonu'
“offered a ‘one-semester-psychology coursej 1 school offéred Paychology T
and Psychology IT the same semester: \bfe school offered a one-semester

copirse in psychology and a one-sémestér’ course §n ant'hmpalogy.

(7) In what year did the'scliool begin teathing: peychology? :

In one‘school psychology had been: taught since’ 1955: ‘Another
school commenced t_eaching psychology in 1974. Some teachers could ndt
give a spe‘ciﬁc date on whi::h‘ the course was introducéd. However, in
" six sthools psychology, vas 1ncroduced 1a the 19605 (several schools

Jvlsi:ed were built ‘in this decade), snd in’ tive schnols in the early

19705’ . . E gy ;

(8) . Are many diversified teaching methods used?

Téaching' ‘méthods included: ‘films; small group activities; class , '

_activities; student projects} student research project’s; role.playing;

" guest lectures; lecture and discussion; articles brought to class for

discussion (é.g., from the migazine Today); student p
qinns (-e. peer teaching).

- The general a:mosphere in ‘the psycholngy cl,assrnons observed by
the writer was one of slertness and active pszticipution‘ Dne teacher
teported he had extended his course from.18.to 22 weeks becausé of
s:udenc mteres:——an unusual nccurzznce ina high schuoll

<
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puynhnlngy, 1n schosls 1n ‘WK two peyehologs courses

=
) iheri fivestigating course.coutent, soué uniexpected inforiation.
came ‘to light. Specifically it was : surprise to learn of the coverage
given, first fo the ideas of Sigmund Freud, the fathier of unconscious
motivation;. and secondly, to abuormal psychology (the ushealthy per-
sonality). i o
Freud's ideas vere introduced in the context of personality

:h.one’- Ego. defemm! was a pcpulat topic. - With zegtrd to abnormal -

re. offered,

< Psychology I is labelled "nornal” and Psychology. IT is labelled

"abnormal" psyéhniagy. Apparently American adolescentd are interested -
in learning about the unhealthy, as well as the healthy persbnality.

T me qualitative data reported on above originated with teachers
and”classioon observations. Written reports were also obtatned froa
scudentl as to the value of a high school psychology course for
ldoleacmts. .

l'nese teporls were analyxed and the themes uzm:ed are pre- :
sented below, together with simples of students' comments ulugza:ive

of each theme:

Themes i Examples of Themes in Students' Own Words
(1) self- Lk : it [pwychology] h.. taught me things abodt
kaowledge, myself I never kn ike why I act the way I do.
self- That is very imwrcm: for teenagers to know. ... ."
\mdars:amllng -

" "By taking this course [psychology] I have a
greater understanding of my own personality, my
. parents' behaviour and my home life. I think -

5 % i i
Indicates number of students addressing this theme.




Themes Examples of Themes in Students' Own Words

@

(2) \Knowledge, ©  ".. . psychology helps you understand why different
tiderstand~  people react to the same tliing indifferent ways. -
g OF Others .. . . Peychology helps you understand all
\-21- pecple. .

3)

cont'd. everyone that goes through a psych course feels more
complete, a more whole person: It is very helpful
in shaping-a sense of identity and an excellent
course for seniors because they must decide which
directions ax\d style their life will take following
graduation." .o

(No mame given)

"In a well-rounded psychology class a person may
learn a great deal about himself. | He may learn
to cope with emotions that were unreachablé

before, . . " .
(Barbara, Grade xu)

o T [psychology] helped me nnderstand myself

and the difficult times I'm going' through at this
stage of my personal development... . .'
o /m (o name given)

(Patty, Grade xn)

T think vhat T have ot of this course'is an undai-
standing of not- only myself ‘but.also others. I can
relate to the different ways people act and their
moods they might happen to be in.
I can not.only understand the’grown persons but
also the infants, - Their needs; wants, etc.
y (No name giver)

", ."i it [psychology] has helped me understand
myself better and especially to undérstand others'
behaviour. . .. It [psychology] has helped me be.
prepared for college in being able to relate to
other people.. I studied about personalities of
people with handicaps,.learning disabilities and
thé mentally retarded. When you learn about
people with abnormal behaviour or with a physical
< \handicap, it is easier to accept them when you

E tome. in contact with them,: . .'
(Gina, Grade XIIL)

Helps in "\ - T kmow bt [poycholosy) - has helped e thioush
everyday 1ife soud, very difficult tines. Psycholosy helps

(e.gv, handl- teenaﬁ:rs deal vith our everyday prohlams

ing problens ratiokally. . . -

ete.) (Annte, Grade XI)

18-
o~ \




Themes

(3) cont'd.

v
Examples of Themes in Students' Own Words

"I think psychology should be taught in high school

because it teaches a person’to understand himself

and also. to deal with the problems of everyday life
(Rathy, “Crade XI).

. . .if the student 18 willing he/she can incor-
porate information given in the course into everyday
life. This is.true because in everyday social
interactions this student will Cjée in contact with
nany different people. Having sdme sort. of psycho-
logical background on these people, this student
can sometimes -interact more efficiently.. This is
not only true because you know something about ' the
other person's reasons for doing smthi‘ng. but it

. is because you know more about yourself, .

) jeii)s uinder-

tand the
mind, stimu-
lates the
intellect, .
is useful
and enrich-
ing, helps
make

chni:gd]_

(chhael cmde xII)

It seems sinful to Keep: students from Jearning more
about ‘the precious’ gift we' take for granted, our mind.
I, myself, have definitely benefited from-
sStudying psychology. I understand people better,
including myself. . In all homesty, it .has been oné

. of the few intriguing classes I've taken. Plain and

Lv:ple _psychology has enriched my life."
5 (Jennie, Grade XII)

"The learning of psychology has proven to me to be
intellectually stimulating and fascinating.  The
study’ of psychology has provided mankind with so
many helpful clues as to why wé act the way we do.

" Providing <interesting insights not only on self-

actions and reactions in various situations and
but also more for thE
attitudes and actions of others. The development
of the study. of psychology has beeri one of the most
significant breakthroughs in modern thought. Its
ding should be on every. level .
of' the educational ‘process."
(Julie, Grade XIT)

"L think psychology is a very beneficial aspect of
learning and should be taught in sécondary of high
school. This subject can help the individual understand
the people around him. In high school the average per-
son undefgoes many changes in personality, thus’being
able 'to understand these changes is vital. Psychology
at 'this time would give the person an open mind-as

to what is going on about him. It would give him
ideas on critical choices that have to. be made during
this time.

(Terrance, Grade XIT)




Themes

(5) Helps in

iour, helps
in inter-
personal
relation-
ships.

To13-

(6). Helps stu-
dents
mature, to
change, to

L study, to * .
léarn
. -16-

(7) Helps in
areer - ¢
_choice

Examples of Themes in Students' Own 'woxdé

. . péychology teaches about -the interactions of
the individual. How the individual reacts within
himself and how he reacts with people around him. & .
He learns fo accept the behavior of others because
now he may understand it better."

) ~~{Barbara, Grade XII)

. . dt [psychology] ‘does help oné to realizé i
what other people are like and I think:that is

the most lmportant thing, to get along, gbnd together."
_(Ward, Grade XIT)

"I feel by studying psychology in high school L
have benefited in many-ways.. I've adjusted not to’:
judge people at first meétings and impressions.
Learning psychology teaches ome that gemerally
everyone is the same and have emotional feelings
and problems ‘all alike.. T have been, able to
talk out my problems better with my parents and
have been able to:solve them myself without a
doubt." "

. (Boebe, 6rade,XT)

. psychology can help to create in ‘a person a
e better insight into his own behavior and ways
he may be able to improve himself.

(Debbie, Grade XIT)

"iPsychology. can also be a help to students in other
classes. For example, by studying about the dif-
ferent methods of learning, a student may discover

“new and better ey to_prepare for tests. and pther
. clask assignmen:

(Tim, Grade xIT)

"... . I have also found out some interesting things
about myself; why I act the way T do for example.
And in a few instances, when that behavior was
detrivental I was able to recognize and correct or
madify my behavior."

(Lynn, Grade XI)

s N
". . . it [psychology] can also open the door to

careers in-psychology, peychiatry, mental health

-care-lall interesting, revarding careers.

(Jennie, Grade XIT)




Themes Examples of Themes in Students' Own Words

(7) cont'd. e . o dn mastaring this. course, a futurgﬂc&reer choice

may have been introduced. This course serves .as an
% excellent motivating factor not only for future
psychologists, but for -social workers, therapists and
ward attendants as well.! .
(Maren, Grade XT)

". .. the field of psychology is going to grow larger
and larger and for this reason students should have. the
opportunity to study psychology'in high school, -in order
£o opén them up to the possibility of a psychology
‘related career. .

(Debbie .Grade XII) L

(8)" Should be it [psychology] ‘can teach :hem [students] what

taught in 'they can do to help themselves. . . . They feel more "
high - confident with themselves and with othérs, thus making:
school ‘their life a little easier and better. I firmly believe

that studérits should have the opportunity to, if they
wish,” study. psychology . "

B (Belirida, Grade XIT)

"Psychclngy has been my favorite L:laSE in high"
school, . . . I think veryone should have the chance to
take psychology because it gives them better. chance of
inderstanding themselves ‘and people in-general.'

(Anne, Grade XIT)

"Most high school courses you take'don't relate to life
‘at all.'. . . Psychology is very useful and becomes active
“in a person's mind from the First .day the course begims
and is with you the rest of your life. I believe it
vould be profitable at the high school level."

' (Rocky, -Grade HIT) -

This completes resultd of research in United States high schools.

In sumary, it could'be said that the main goal of high school psychology

,is to help adolescents understand themselves, i.e:, their own behaviour.

This goal is sought, through the curriculun and instructional methods,
which fiot only impart knowledge of fhuman behaviour but also encourage
students to apply this knowledge' to theif own lives. Students' reactions’

to the course indicate they are aware of the potential.which psychology

" has to help them in their struggle towards self-understanding and self-

control. X . " ¢




; Experinental Study
The experimental study was carried out witha ‘cl}ass of 21
Grade X stidents at Maty Queen of  the World School as the experimental
group, and a cless of 18 Grade X students ‘at Holy Spirit School as the
control group. )
Treatment consisted f"f a course (28 lessons) in high school

psychology, and pre and posttest measires were taken with two:inmstru- .

ments—~the Internal-External Locus of Control Scale and the Tennessee

Self-Concept Scale. - . s I

The pretest ‘scores were analysed with s £-test to ascertadn the
extent-to which the experiiiental and centro% sroups differed in levels
of the degendent variables prior to treatment,  Grade potnc sverages of

both groups were also ‘subjected to a t-test analysis to deternine if any

_significant differencesexisted 4n  the inftial levels of ability.

As shown in Table 1, to slgniﬂca.n: differences were found,

thdicating that both groups. were from the 'same populntion.

S Tmme 1

 GRADE POINT AVERAGES; PRETEST MEANS AND STANDARD! DEVIATIONS FOR
LOCUS OF CONTROL AND TENNESSEE SELF-CONCEPT SCALES-
FOR EXPERIMENTAL -AND CONTROL GROUPS

Experimental “ . . Control
. X s N X s N e
Locus- of Control 052 92 21 ©.9.39 2.7 18 1.75 NS
Te‘c‘“essii galts: 309.10 31,09 21 -320.56 15:8 18 1.41 ‘NS

G“ie/z‘:“ 63.95  8.63 21 . 63,39 10.63 18 1.45 ‘NS
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A ;nalysu oF i performed on the posttest -s.;ox'u,
using pretest scores as covariates.. This ptuce;hr: vn'ndbptei‘l iseunae
even in c.sé; where pretest scores of m_:dul‘l:.drg}oupiiaxe shown.

'.npé to differ significantly, equivalency cannot be assused (Cook & . *
" Campbell, 1979). A ' )

- The following hypotheses vere tested at the .05 level of signi-

£1cance : -
< i Hypothesds 1: Adolescent students caught. & high school gourse in: )
- L+ ¢ w. paychology (US0) will shoi a “stgilftosatly grestat DeMef .
: % SRR :ha.pum of -self-control o determine 1ife's events
: rather than luck or z:hance, as conpared with ‘adolescent
nudzn:s who are not taugh: the course.
Hypothesis 2: Adolescent students taught a high school course n
? peychology (US0) Will show a significant improvesent in
self-concept, as msnd with adolescent students not
taught the course: £
Means and standard-deviations for experinental.and control. growps

are shown in Table 2: e 2 s B

TABLE 2

MEANS, STANDARD. DEVIATIONS FOR LOCUS OF CONTROL AND 3
. TENNESSEE SELF-CONCEPT OBTAINED ON POSTTEST &
FOR EXPERIMENTAL AND - CONTROL -GROUPS

v . Experimental ", Ccontrol
: % . R R DI |
" Locus of Comtrol! 1044 4.3 2i L 1.08 18

Y 2N gﬁ:ﬁ:::“ sien 31948 276 -2 38.77 20,11




Aé »&111 be noted, means of both ‘the I-E scdle’and the TSCS are slightly

higher for the expertnental group. Hoever, msuus ‘of che ANCOVA as

presented in T.uhles 3 emd 4 show that these differences:are not signlfiA

_cant. Consequently, both hypotheses. were rejected. Also¥ it was found -

that there vas.no. interagtion:between grade point averages.and treatment.
TARLE3 .
ANALYSTS OF COVARIANGE OF POSTTIST SCORES FOR LOCUS.OF
CONTROL WITH'PRETEST SCORES ON THE LOCUS,OF CONTROL

AS COVARIATE
Source. of ; ;
2 Variation 'ss df MS F
Covariate ¥ 5 .
Locus Of - Control pre= .
ot 155.681" g i 155.681 ' 14.322%
Main Ef fect S L 15 T A 15.914 ' 1.466 NS
g Residual © 413,493 36- 43.902.

_*Significant at. the .001 leVi. , :

CTABLE 4 - ) !

ANALYSTS'OF' COVARIANCE FOR POSTTEST SCORES TSCS
WITH ISCS PRETEST SCORES AS COVARIATE

Source of . -t
- Variation .ss af Ms ¥
Covariate - = % = 5% t %
| TSCS pretest 12067.211 v 12067.211  47.104%
Main Effect 783.161 . 1L 78304 3.057° NS
- Residial 8977.262

36 “‘ZE&.QG&

*Significant at _the ,000 level.




. Discussion

N 1 '
The preliminary investigation -indicated that high' school

psychology (USO)- can help adoleséents understand themselves, i.e,, thelr
own behaviour. This data came from students who had taken the'course
in United States high schools. -However, the quantitative data obtained

from an experimental study with local students contradicted the descrip-

tive evidence. . Some possx} e reasons ‘for this conflicting’ evidence are

given belov.
The data obtalned from American .&olesceqms came from students
in Grades, XI and XII, whereas the local study Vs carried out with
_Grade X students. It seems plausible that’the American Stidsnts were
more mature, moTe re,ﬂ.entive and cunseqnently, more receptive to
psychﬂlogical concepts than che younger local students " Supporting. this
conclusion is the fact that in the great majority of U:S. high eschools
péychology’ s mot usually taught helow the Grade XI level.
Tt 1s also.vorthy of note ihat” 4 U.S. high sthosis psychology -
is an glective. ‘Consequently, a student-wio makss a decision fo tale
o certitn course 1s 1ikely to be inérested in'it and motivated to learn.
'Mie Tocal students, on the other hand, Fad n cholce; they were a captive
hudtdide,  This iden of motivatiom fs’ espectally sfplicabie to o course |
“*1n high.school psychology since s studesit vho is not motivated ¢o apply
the: principles learned to his own life can hardly gain insight inté the ..

"why" of his.behaviour.

The tedcher 1s also a confounding varisble in'a study such as
this: The writer, who'taught the course,|had just two years' classroom
-

“experience’. Perhaps a more experienced teacher would have achieved a

more positive outcome.:




Anu:her aspect of the prograsl which nay have ‘led to insigaifi~
caut esults had to do vith the lergth o instructional period.
he ‘course involved 28 Lesdons ‘taught Gver a period of app:oxnmely
“ttvé and a half veeks. A longsr ‘course -may be Tequired; extending over
o;Ae semester, ;s is the case in United Statés high schools.

Fimally, a more: fundamental question meeds to be addedssed:

Is the scient{ﬁc mnd:l (founded as 1: is ona tigid researcher-object

dichotumy) applicable——vithmlt madification—-to educational resaurch"

* Can s:udents be subjecred to l:x‘eatmenl’.s and measured for "effects " as

oild passive abject in the physicnl sciences? Perhaps the scientific

Lt tedar s modification before it can be applied to pexsons:

Otherivise there Bay besa danger, thak the Somasder iy esapn Fexy-
thi_ng and under.scnnd lmthi‘ng" (Filstead; 1970, p. Vii) An alternative
research madel; which tréats aubjeits as chresearchers with ‘the expetl-

mem:et, _has been proposed Ey Paul Colaizzi (a lenrning/tnenx‘ist tur

ist) in Exi ‘—P logical Alternati;
- Psychology' (Valle & King, 1978). In commenting on'this new Tesearch
b ¢ ® . .

model in the March, 1979 Canadian Counsellor, R. Vance Peavy,.University

of 'Victoria, states:

"Colaizzi presénts an example of research, including procedures 3
b

used, which could easily be a prototypical model for researc
into counszlling topics.

However, retuming to.the presént experiment, it must be enfer—
tained that even in a tightly designed study, with many .of ‘the above
factors controlled, it may in fact be difficult to demonstrate that, the
coirse taught would Tesult in the outcomes predicted.

.
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CHAPTER 5 : % N

* SUMMARY, CONCLUSIONS ANDRECOMMENDATIONS

\

! L Tay ; Summary

The purpose of this thesis was to evaluate the effects of |

teaching high school psychology. to adolescents. Psychology. was defined

in the applied sense of "understanding self and others."

Mo, research methods vere used in the coilsction of datai

birst, the subjective o qualitative method 14 vhich Laiformation ves
sought-directly from teachers ana‘st‘\’:d!.nts in Uni:ea States high mo;ls,v
it puat sy tiad s basght for pany yesrs. Tis quilitdtive

approach vas in the nature of a prelfiinary investigation and’imvolved

interviews with teach b in the-cldssroom, end self-
reports’ from stud\e.'nl:a. Twenty high schools in the eastern Uni‘t‘:ed
states were :visited. S

The second reseerch method mvalv'eq an experimental study with
& class of 21 Grade X social studies students at Mary Queen of the
World School; St. Joha's.  The contral group corisisted of a class cf 18

Grade, X social studies students at Holy Spirit School, Mamels. "

_Ahe purpose of the study vas to if self—
knowledge could be taught 'to adolescents through ' the mediua of high
school.psychology.. Self-knowledge was operationalized in terms_of

self-control -and self-concept, as measured by the Rotter Internal-

0 i . T g
_External Locus of Control Seale and the T Self-Corcept Scale.




: motlvatim to' Learn. Sy i

Conclusions
The ANCOVA analysis of posttest sccru found no signlfinant

differences, betyeen experimental or control groups. It .would appesr,

that the ind that. i ‘beldef 1
self-control, and their self-concept would .be enhanced by high school
psycholngy should be rejec:ed. L

Hovever, this conclusion conflicts wigh, the qualitative -data.

Gensequently, . a more. cavtious spproach would be to copsidzt the . pos-

,sihui:y of a wenknes Ln lent dasign or the
Y ¢

éffects of extrancous, variables. o E s f‘

In this, connection it is plausihle that the length of -coutse’

vas insufﬂcient to bring about change in thé dépendent,’ varhbles

(e.g., szlf-cnncep[) which ' undoubtedly have an ‘innafe-resistance to" .

change .

u:emamy, in the experimental study sturlents had fio: optisn
but o take the :ourse, ‘whereas in the United Stateu bigh achool:

psyl:holoy is ‘an e].ect:lve. This difference could afgec: the stiidents"

for Further Study -y

1. In view of the problen of seasuresent _(particulariy. an it
relates to construct vaudlty) i self-referent research, it ‘seams
almost impassi'h].a to obtain: quantitative datl \d.th ‘any real mam'd.ng
Gitie, 197) . Further research, therefore, op/high school psychology
as a.means to semundemandm would be 'mord fruftful 1f carueci out

either using qﬁnucacive methods; or a mdified expermenm nethod

i which subjects would be with the nter: | The
B . 1 oy e




T SR sl

htum" approach has a .common Sense appeal since, in researching self-
knovledge, ssbjects are m'rumy\mum_ua; themselves - .

2. A replication of this study with Moundl.md Grade XTI

“' orGudem - overd a ster period, using one
2 of the methods ne-unded above. The teacher selected should value
\ that 1s, 1n hich the Stulents are

“'shown how" (!he denotive meaming of X;uch ") their ntlmnl (r.h‘h.\hnl)

gné affective progesses operate. - \

3L HE ‘3. The study zecnmended abo\v: l:nuld ba a pﬂol’. Btudy with

Llocal achonl board, ‘ﬂ.ﬁh s vie!l to i

self md othn‘s) tato m r.urrimllum.n fmn elective kur Grades XI and
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UNIT 1 comunrcumu—us’rmmz s

Note: Handout .to be’ given students bem-e course hegins describing
psychology as an "Approach.to Life." The handout is from Your.
: Self, an introductory ‘text. for high schaol psychology, pp. 6, 7,
1so, edch student to be givén a copy of "Dibs In Searchof -
SELE" as homework reading material

Lesson 1 e B Sl e w el

(a) .8ay to students: I.am here to,teach a mini-course in'high school
psychology. But I amnot .starting with psychology, but with. .
commuication, Can anyune -guess why 1.am doing this?

After a’short wait, ask'a’ specifi.c Student or two. If no response. 5

move on., Ask, What does the word "comunil:ation" mean to you?
Wait, r.hen ask specific students, E X % F .

Hopéfully ‘scme’ansvers fotthcomtng which can be used as & basellne
“to lead into an explanation of:the false assumption.’that words.
convey the precise mearing. the speaker (teacher) or writer wishes.
_Explain that words are symbols (stand for) experiences and convey
"meaning only insofar as the speakers and listeners experiences
“overlap:

This 1s vhy. listentig and snbac, uri: necessary for téaching
(communicacing) a course such as psyghology which has’so much:to .
do.with. husan experience

®) "o ‘demonitrate this (Lo, "the tmportance, of ‘listening and*Feedbick

in.a course on psychslogy) do the following activity.with the class.

Understanding: Communication, . Counsellor's Resource Book, Unie 104}
7.6, No. 3. Squaves Experiment.

. Lessor 2 ‘o

Film: "Effective Listening," Department of Education, Division
of Instruction.

(a) Tell class before film to try and be avare of their reactions
(interior responses). Explain that film is a stimulus and will
trigger reactions by each individual. The problem is to be aware
of their reactions. . 3

(b) * Show film.

(c) After film hayve students write a short parngrﬂph on their reactians
(thoughts, feelings, latéd by £ilm). -
Have some students share their reactfons with clsss. .This sharing




COMMUNICATION-LISTENING (Cont'd.)

itseifcan become a listening exercise. When a-student has
finished speaking select anothier student to repest what was said.,

Lesson

1

-, Activity: Communication:: Listening Skills, Cousellor's Resource

Book_for Groups in Guidance, Unit 104, p. 1. (Note
i Teacher allows students to choose topic). !

Lesson 4

Activity: lesson 3 took this period-to complete.

,L\'NfT 2: LEARNING-CLASSICAL GONDITIONINb
Lesson' I ; i §
. andout Here's Péychology, pp. ‘62-64.

Filn: Pavlov's Conditoned Reflex. 9 mins.
of Division of

. .Students-to be given handout prior to today's class and assigned
following homework: ~ "Read handout. and write ome question on the
material you have read. Bring this: question to class."

' (a) Students put in groups of 4 to discuss quéstion they have
‘brought to class and. attempt ‘to answer them as a.group.
After 10 or 15 minutes have one or two groups report to the.
class.

(b). Show film on'conditioned reflex.
Lesson 2

Handout: Your Self: An to Psychology, pp. 458-460.

This handout deals with conditioning and its application to
advertising. Go over the handout with class. ' Start with them,
to get a baseline to teach from. Find out how many students.
understood what the authors are trying to say. Encourage questions.
Stress that conditioning is learned associations (paired stimuli)
vhich are stored in the méemory (brain).' . These associations are
“acted out" in future behaviour. All this can take place below

. the level of awareness.. Much, of advertising is based on the

' principle of "learned associations.” Repetition is the method
- used in advertising to erengcﬁan these associations in the memory
(brain) .,
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UNIT 3: LEARNING-OPERANT CONDITIONING

,Lesson 1
i I

Handout: Psychology for Living, pp. 370 and 134.: A {
(a) To capture attention, show picture of B.F. Skinner. :Explain his

work briefly, referring to the handout on Opérant Conditfoning from
Psychology for Living, p.370.. Also refer to handout from same
text, p. 134 - Basic Principles of Operant Conditioning.

e
* Question’ students for feedback to see if meaning is coming across.
Show following definitions on ovérhead:

"Operant conditioning is the strengthening of a stimulus-
response association by following the response with a revard. "

"Legrning by reinforcement (reward) 15 called operant con-
ditioning." :

Question students as to meaning of these definitions for feedback.

Allot about 25 minutes to above. . Balance of class period to be
used in describing tomorrow's field trip to MUN Psjchology Depart-
ment to witness demonstration of conditioning of lab animal. :
Explain in terms of: (1) purpose of demonstration; (2) what will
happen, i.c., aninal's behaviour will be conditfoned; (3) meaning

. of what will take place in terms of animal learning and behaviour,

- and relationship to human learning and behaviour.

@

Lessons, 2, 3, 4
This demonstration will take’ sbouc three class periods.

Students withdss a lab animal being conditioned at MUN. (Set this
up with Psychology Department) .

Lesson 5

Discuss principles of dperant conditioning in the light of the lab —
demonstration: Get students' reaction to demonstration. What

meaning did it-have for them? Encourage application to_ own

behaviour by having students write down two Beﬁnviours ef thair

own and the reinforcers (rewards) which “stamped in' these

behaviours (habits).. Have three or.four students Sl wate

the class what they have written (peer teaching).

| det=




UNIT 3: © LEARNING-OPERANT CONDITIONING (Cont'd.)

Lesson 6 >
Guest speak&r < Dr. Harley (physiological psychology),
X Psychology Deparement.

g )
Topic - ‘Conditioning - ‘the Brain and Behaviour

To -get' students thinking about the brain and behaviour prior .to
this class, have them reflect and write out one question about the
brain, as homework. These questions given to Dr. Rarley prior

, - to her talk, to be ansvered the last I5 minutes or so.

. UNIT 4: THINKING-PROBLEM SOLVING

Lesson 1

Handout: Living Psychology, pp. 67-70.

(a) -Begin this unit by showing relationship of-thidking to previous
units in course, i.e., conditioning. '(Thinking is the power to
look ahead at the consequences of our behaviour and decide:)
When animals are conditioned the behaviour, i.e., response to a /
stimulus, occurs automatically, t

(b) - Have student Tead out in class an adolescent's problem with
jealousy, as given in Randout. . This should stimulate interest
and attention. . .
| % % 2 o2
(c) -Show 5 steps-to problem solving on overhead. ~Teacher explains
by taking a mint problen of fiis (Her) own and working it through
the 5 steps:- e

(1) Positive attitude. Problems are a part of living s
can solve them,

(2) Describe problem in detail. Get infgrma

(3) Think of different solutions and their prohable consequences,
(4) Make a decision and act.

(5) Evaluate consequences of action.

Note: As homework, have students reflect on and.select ‘ome of their
own problems (not too personal) ‘for tomorrow's class.




UNIT 4: THINKING-PROBLEM SOLVING (Cont'd.)

‘Lesson 2 ) .
Each ‘student is asked to write hfs "problem'" (see note last lesson)
on a plece of paper

v
Class.is divided into groups of four. Each student in group places
‘'his pilece of paper-in a container of some sort for his group..
‘Student who has been assigned the number 1 in his group picks out
(blindly) a piece of paper and the problem written on it is worked
- through by Ffia grodp, deing thasteps: (up to'fio.’d)-ag euellndd in
,last Tesson. -

The person whose pmum 1s being worked on by thé group is the
‘"recorder" for that problem. He writes down a description of how -
the steps outlined :in Lesson 1 were applied to find a solution.

Time allotted for.each step is as follows:

Step No. 1 - 1 min; Step No. 2 - & mins.; Sr_ep No.
Step No. 4 -2 mis

Peer teaching: At the end of 11 minutes, first problem should be
* finished. Pick out several "recorders to rep’q: to the class
* déscribing the. problem attacked and the steps taken by. the group
to rea:h ‘a solution. 5

Report the abbve procedure until each student in.the group has his
problen dealt with. This sfiould take about one more period.

Lesson 3 =

Continue above -small-group activity until completed.

Lesson 4

Probably the most important of the five steps in problem solving
" given in Lesson 1, is No. 4, decision making:' This lesson is'a -
class activity on decision making.

Activity: Decision Mak.h\g, Counsellor s .Resource Book, Unit 16,
% [ Lo T e T




UNIT 5: THINKING-CREATIVE THINKING

As homework, have each student chink up one question aboit.
ereativity to bring to this clas

Lesson 1

Handout : Here s vgzchumg 28 300-303+
To dapture attention, show picture of. Enstein (Handou:, p.:301).

Ask student what the wgrd "creativity" means to.them-as a'baseline.
Lead into the idea that,there are two kinds of sxéstivily, Rireteln
is an example of.special talent creativity.

. . Then ‘show picture of Mrs, ErnestoMapa, Prospero Place, St. John's,
: : ‘hdlding a dish of "Chicken Tim,". fier own creative recipe.  (Good *
¥ . Cooks, The Evening Telegram, 9-1-82). /This 15 an example.of self- '
S actualizing creativity, which every individual has, and can improve.
“This unit deals with. the latter type of creutivity, which springs
from each {ndividual's uniqueness.

. Go over the handout in class; stressing the following:

(4) Créativity gs not thé same as. intelligence - a.person of
average ingelligence may be highly. creative.
“" (b) Characteristics of creative penplL

(¢) How to improve your creative thinking.

Have students ask (assigned). - See if.cl can
answer these questions before "jumping.in" yourself.

Lessnn 2.

(a)  Finish answering questians assigned from last lesson until each
student has his question answered.

(b) Activity: Be Yourself Creatlvely. Counsellor
Unft 301, p.
. Lesson 3

Guest speaker on creativity: Bob Sauve, Socidl Studies,
L Mary Queen of“he Worldi -
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=, UNIT 6: -REFLECTION ON VALUES . . . AT
Lesson 1 o B T e 9Y .
- (), 1‘0 capture atténtion and start,chis lesson, play tape of "What s

Ir ALL About, Alfie" (Barbara Striesand); Just first few lines . 1
x - uf lyrics will da . " . . :

Say 1ife 1s'411 bout: the values we Ereely’ choosie. But we are = 4

unaware of many of the values we have Bbsurbed since childhood.

The ‘purpose. of this unit is to make us more avare of the values

we hold and. their effect on our behaviour. s e

() _Show £1lm: ' What Aré Values? 1Q mins. Deyarr_ment of,EducAcion,
. Division of Imstructfon. .-

" Remtnd-students f1in 15 a stimulus £o which each individual will 5
feact. THe idea is.to try and be aware of th:ls intdrior reaction.
(resp ) for.class

After students have given Teaction to £ilm, ‘ask what the word s
- "yalue" means to them. Using this as 'a baseliney lead-into’” * . G
following definition: : e

A value s, sombthing that ia fraely chosen
. from alternatives after ‘considering the
] 'consequences of  each. alternative.' And that
having been' chosen they are celebratedand g
acted upon repentedly

Briefly: A value is freely chnsen from alzernatives, "
2 celebrated (prized), dnd acted upon.

Explain definition, telling students.the key to o values is our -
behavidur.  If wa want to know our values, we'can start with our

o behaviour and work backward. from there.
Lesson 2 5 el 4 o 3
. . %« . % A
(a) Fhi.ph' gu:tlvi.ty lesson No. 1. >

.(b) ‘Activity: Choosing and Ranking Values: Values Clarification'as

Learning Process,. p. 198. T &
. Lesson 3 ] - i
This lesson period required to. finish acticity lesson'2. 'Stress \ D

b the relationship between our - values and-our actions.




UNIT 6: REFLECTION ON VALUES (Cont'd.) v .

Lesson 4 . 9 A . .

' Activity: Alternatives Action Search? Values Clarification, p. 198. &

Do an example on.the board, v

Lesson 5 . . * N ’
Activity: Consequences Seafigh. Values Clarification, p. 207.
'UNIT 7: AWARENESS OF EMOTIONS
S ‘ .

© An to Psychology, Pp. 566-567.

‘1 Handout: Yﬂur Sel

2 'H.andour.' Why Am I Afraid to.Tell You Who 1 Am?, pp. 87-93.

(a) 'Ask-studénts what the tir_le of this unit means to them? . What is
an emotion? . Tie in the concept “awareness of emotion" wi:h their
own experience by asking them to go back in memory t( last
time they felt anger,.for, example. -Ask if the ilash'back brought.
on some of the feeling of anger. R

bl ,
(b) Have two students role play "aiger" as described in vignette
handout No. 1. Describe and discuss the feeling of Anger

c) 66 over the nechanics of awareness of emomm step by step; as
described in’handout No.

Lesson 2 - . .
Handout:  Using Psychology, ‘pp. I 7780, o'y Fed '

(a) 'Finish going ovér mechanids of avarencss of ‘emotions as described
in handout, Why Am I Afraid to Tell You Who I Am?, pp. 87-93, from

last lesson.
# 1" 4
(b) - Handout from Using:Psychology, p. 177. “Déaling with Anger."
' Have a student read out,in class the story of Daniel White.
Discuss, Then have students do exercise pp. 177-179.

R




| AWARENESS 'OF EMOTIONS (Cont'd.)

Lesson 3 »

> Film: Don't Be'Afraid. 12 mins. D'epa:men: of Education,
Division of Ingtructton.

. Handouts: ‘lout Self: An Inl’.mducticn to Pszl:lmlogy
. PP.~386-588 - The emotion of fear.
pp. 560-! 561 - Self-Love' Necessity or Selfishness.

) Living ngch ology’
.p- 183 - Sense of Well»Being, Joy, .o Zest for Life.

Deal with the emotions of fear, love and oy as follows:

(a) Show £ilm "Don’t Be Afraid

Aftervards have students write a paragraph on: -What the film
meant to me. . Select two or,three students to share what
they have written with class. (Peer teaching). I

.(§) Comment pn and discuss’ thie Sabtions of fear, love, and joy,
; with reference to handouts. Explain’the "Avoidance Response”
as it relates'to fear and anxiety.

% UNLT, 8:  OVERT BEHAVIOUR

Explain to students that all previous units lead up to this one,
in the.sense that these units offer an explanation of the "why"
overTB¥Haviour, 1. e., behaviour which can be seen by others. t

" Adolescents ‘are often very critical of themselves and fail to
see their good points., The purpose of the following activity is to .
‘make - students aware otlthe "good" others see in them, because 1: "comes

nut" in their overt behaviour.

1. Have each student write his name at the top of ‘a blank page.

" 2. Have them pass each png frbu otie student to the next in rotation

around the class. Each student wpites something positive about his'
classmate as fie Teceives each page (i.e., a comment.such as generous,
- pleasant 'to be with, helpful, sense of humour, e\:c.).‘

" 3., When the sheet returns to its owner it will have many . positive

comments on it. . o 2
.'Give students.a few moments ‘to digesz what- is on their dheet 3

5, . Follow with a discusuion on the reaction of ‘the students when they
view the pusitiv: self as seen by their classmates..

N
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~ AMERICAN STUDENTS' SELF~REPORTS

ON THE EFFECTS OF HIGH SCHOOL PSYCHOLOGY

There are biology classes to_teach students how the body functions.
There are religion classes to enlighten students, concerning matters of
“the soul. - Therefore, .it should logically follow that there be
psychology. classes to instruct studeny about something extremely
complex and important to all.of us - nd; . After all, what three
things are more important than the body, soul] and mind?

Psychology can open up your mind and force you to think twice about

such thifgs as personalify development, basic human behavior; why people’

act the way. they do.

esides being very interesting, psychology can lend insight into

1 everyday living. Students may come to understand their friends-
and family better after studying psychology. :

course, psychology is mot a necessary course. But, like

humanities, music, or art, it’can broaden the mind and make life richer
and fuller.

Psychology should be an élective, . It needn't.be forced on anyone:
Only those who are intepested in it will benefit from studying it.

Let's face it - neafly everybody is.curigus about "what makes:
people tick.” Psychology can destroy harmful myths about behavior
that students may believe to be true. It can also open the door to
careers in payciology, psychiatiy, mental heslth care -.all fiteresting,
revarding careers,

It.seems stnful to keep students:from. leirning more, about the -
precious gift we take for granted, our mind.

myself have definitely benefifed from studying psychology. I
\lnderstemd people better, including myself. In all homesty, it has
been one of the few truly intriguing classes I've takem— Plain.
and simple, psychology, has enriched my life.
(Jennie, Grade XII)

¢
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Our course Instructor for Psychology I and II, Mr. Kevan Karol,
asked our class to write what we thought of our psychology course,
‘the pros and cons of having it as an academic course. Persomally, I
lean towards. the pro Side heavily. If the student is wllling he/she
can incorporate information. given in the course into everyday life.
This {s true because fh everyday social interactions this student will
_come in contact with many different people.  Having ‘some’ sort of
- ‘psychological background on these people this.student can somefimes
interact more efficiently. This is not only true because you know
something about the other person's. reasons for doing something but it
is because you know more about yourself. B
As well as being one of my more interesting classes it has also -
_ shown me the complexities of -the human mind., I think having .
péychology in any acadente schedule would be a ‘great, : .
Michagl, Grade xII) i “
. *ew * * k% - A
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Psychology is usually an electivé course that a person €hooses to
take. For some who are interested, it tyrns out to be very advantageous.
Psychology teaches about the interactions of the.individual.  How the .
individual)reacts within hinself, and ‘how he Feacts with people around

him,

In a'vell rounded psychology class, a person may learn a great deal
about himself. He may learn to cope with emotions that were unreach-
able before, -He learns to accept the behavior of others because now,
he may understand it better.

Psychology covers a vast amount of information; ‘from persanality,
to maturation, to body types; from Sigmund Freud, who taught us about °
ourselves through the id, ego, and superego, to Jnseph Breur, who 3
taught -us about through logy can teach a
person as much about;himself and other people as he's willing to learn.

Psychology is one class that will make a person more prepared to '
handle situations that will arise in everyday life, whether it be whel\
interacting with others, or when trying to understand oneself, -

I definitely have a-positive.attitude about psychology and feel
it should be taught evérywhere. ‘Anyone with the slightest bitiof
interest in. himself will surely benefit a great deal.

(Barb.lru, Gratle XII)

ok ok K kK R %

1, being a student presently taking psychology, feel that every
high school student should haye the opportunity to take the class of
psychology. I know it has hdlped me through some very difficult times.
Psychology helps us teenagers deal with. our everyday problems: rationally.

chology teachers play a very important role in the,class. . Lf

the teacher is someone the students can trust,. then the students Wwill
often go to this teacher for guidance and coungeling.

' There 1s not much a person can'say except .ti\at ‘the class. is very
interesting and extremely beneficial:

*****x**’

Psychology helps to broaden ones knowledge of themselves and others. -

Through teaching, Students can learn some of the history, ‘and they can
find out some of the Yeasons they betiave as they do. Everyone is -
curious to find out about t through hology,one "can do
this. -Kiowledge in psychology can also help to destroy myths and
untriths people have. ~The' study of psychology can allso help'those with
problems. It can teach them how to deal with it, be aware of 1, and
most: important, teach them what they can do to halp themselves. As a
student I can truthfully say that I-have both enjoyed and benefited
from my studies.  One learns many new things that can helpAthém in
their day to day life. One can feel more,at ease with society knowing
"that. they are not ahnérmal and understanding those who.are. They feel
more confident with themselves. and with others, thus making their life
a little easier and better. .1 firmly believe that students should have
the opportunity to, if ‘they wish, study psychology.

(Belinda, Grade XIT) ' i

! & EEE R

(gonibe, Grade x1) B




: I think psychology should be taught in high school because it
" . teaches. a person. to understand himself -and also to deal with problems
of everyday life. A person learns why he does some of the things he
. does, I have learned a lot from this class and.am plaming to go on
to Psychology IT mext year. I look at things differently than I used
to because I think why am I doing this’ I have been interested in
psychology for a few years'and am planning to go.on with it in college.
It is interesting to me because it's a type of ‘course .that doesn't 5 >
have'a certain amount of information and then that's it. -People ‘are
finding nev things about it every day. It is an excellent course and
T would recomend it to anybody.. -
L (Kathy, Grade XI)

< s RREA K %

The study of psychology’encompasses a vide. range- of topics. Because
of the limited time in ome school year, each topi¢ can only be touched :
. upon, leaving further study up to the individual interests of each i

studedt. However, in order for the course selection offering of any

high school to be complete, I feel it is essential that at least one
introduction to psychology be offered. The benefits of the students
who take thisinteresting course are widespread, for not only is the
knouledge gained helpful in deallng with everyday problems, situations
and unusual ‘and ¢ which are bowd to
arise, but in mastering this course a fyture career choice may have -+
been.introduced. This coursé serves as‘an excellent motivating factor
_mot only for future. psychologists, but for .social workers,. therapists,
and'vard attendants as well.

The -personal benefits I have received from this informable ind
enjoyable course, include: a'compession toward patients of mental
11lness and a more complete understanding of its causes and " treatments;
a better of fears and anxieties experienced in everyday
situations and the defense mechanisus used against them;.and finally,
a greater insight into such topics such as learning and conditioning,’
abnormal behavior, schizophrenid, and unconventional sexual behavio

- It 15 obvious thit this course has mot ohly Uidesprearl benefits,

- but can be designed to truly captivate -the interest of m

student and th be used .as a motivating factor in future career plans B /
)

L6

of many students. 2
(Main, Grade XI). e

. fok wnkoww Yy

Psychology' teaches students how to uderstand penple\zmd their

behavior. Beyond a shadow of a_doubt I believe this subject -should
be available'to high school students.. 1 If you come to think about it,
psychology is one.of the most’ important subjects that.a'high school,
student could engage in. .Psychology teaches students to deal with ' .
- 2 : promm in their own society. This all depends to-what degree or

L . extent the class is carried on to, What's more fiiportant-than feaching

g students about themselves? In my opinion, "mothing." . When I heard - .o :
+'that psychology’ was not permitted where you're at<I found it shcz:kin& sy

I hope you will gain something from my letter.
d e T - (Tom,; Grade xu)w. w8
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~ 2 [@ that the teaching of psychology in schools is a very good
thing/ Included in the study of this subject are'explanations of many
different types of behavior, from simple learning processes to abnormal
psychological disorders, The student is taught how learning can be
influenced through such things as negative and positive réinforcement
and how behavior can be'altered. He learns about many emotional,
psychological, and even physical patterns :lur. affect behavior and
sbout such things as "defen: dch are ways
_the person protects hinself from emotional | hmn. In the latter
“part of the course, students are also given definitions and an under—
standing of differeiit types of neurosis, psychosis, schizophrenia,
.and other socfal deviances.

T feel that the understanding of all these things plus'the many
other cbjectives the course has, ‘can help to create in a pérson a much
better insight into his own behavior and ways he may be able to improve
hims2lf, I think he may also become more sensitive to ‘and aware of

all other. people’s préblens and gain valuable insight into the troubles

of, gociety .as a whole and ‘be better able. to cope with it.
(Debbie, Grade XID)

k.**tx***

When T was scheduling my clqsses last year, I more or lesg decided
td take psychology because there wasn't too much élse I was interested.
in. I am now glad I made the decision to take this course.. I feel
that psychology is informative and interesting.

‘Psychology can, Be very informative. One Leams Qbout certain types
of behavior and why a persor might act -that vay. One learns about the
interaction between himself and others.. I have also found out sone
interesting things ‘about myself;-why I act the way I do for example.
And 1n a few lnstances when that Behavior vas detrimental I was able
to recognize and correct,or modify my behavior. Psychology also helps
- you understand others, Beirg able to recognize and understand

ahother's problens may make one more comfortable. with that’person and ,
. -oné may even be able to help the problem person.

I alko feel that psychology is an interesting course. That mayn't
sound very important, but it is. With so many dull (however necessary)
courses, it is great to be able to enjoy a class. And oftentimes a
student will work harder 1f he likes the subject. ', /

[ These are just a few reasons why I feel psychology should be,taught.
Or at least give the students the option to study it!  With,so many
eople today who deviate fron the norm,. it gives one & better under—
standing of the world around them. .

s .- (Lynne, Grade XI)

WEE K KKK R x . ‘e

> Paychology §g what makes man better than animals, the ability to
P e ‘act and understar hy you act in that way. Psychology is necessary.

: at the high school level to promote this’ study to the college level.
.t I haye found most intelligent people find psychology very interesting.,
and useful .




Most high school courses you take don't relate’to life at-all and
the student can't see why it is necessary to study certain courses.
Psychology is very useful and hecomes active in a person's mind from
the first day the course begins and' is with you the rest of your life.
Thelieve it would be profitable at the high schedl level

(Rocky, Grade xn)

PR

“Psychology is a very important class for.everyone to -‘take.

-Psychology fielps'you to understand why different people réact to the '

same thing in different ways.

shows you how impor to’ your future your past experi-
erices are. It answers some of the questioms of how and why some people
do not ‘act’ like the rest of ‘the population and don't seem to care.

My. opinion is that some  time'in your life you will become acqulinted
to a person with somé type of @ mental disorder. Some of the things'
[xught in psychology, even in a mini course, will help. -

ov-somaoue Who 1s very close tp me that has'a very serkous,
disurder T mever before understood -her strange moods of why she got

_depressed so easy. I used to blame her for changing her mind aboit

things so quickly and how she would lose her tempef so easily at any
spall problem. I now understand that she .could not help the'uuy she’
actex I also try to be more patient with her.
Psychology helps .you understand all people; even yourself..
- (Patty, Grade x11) »

ok kK kK K

Psychology is the science that .studies the behavior of an organism.
In studying, this, I have learned more about myseBf. It has helped me
undérstand myself better and especially to understand others behavior:
In Psychology I, I learned how.to think and ledrn efficiently.
This has helped me immensely in becoming a better person. It has 5 °
helped me be prepared for college in being able :to'study better and
to relate to other people. . I studied about personalities of people
vith handicaps, learning disabilities and the mentally retarded. fheri
you learn-about people with abnormal behavior or with a physical handi-
cap,. it is easier to gccept them when you come in contact with them.

I'also leained how to measure an I.Q. When my guidance cunselor told:

me my I.Q., it vasn't just a number. I knewwhat it meant and what it
stood _for.

In Peychology 1T, 1 studied Abnomal behavior:ip humans such as.
schizophrentia, psychosis, and people with Ab sexual behavior,

“Both of these ppychology. classes have been very interesting gada

vital leirning experience to me. - I definitely feel that psychology .- ..
should be taught in high school as an elective, as it is in our school.
You should have a very interesting teagher ‘who can relaté to the
students. Students who don't have': the opportunity to take psychology

in high school will £ind that it is a lot harder to function in society,
becguse they aren't auare or don't. underatand the: behavior and

realities of people.

: (Girla, Grade XI)
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1 feel that psychology should be taught in high school because it
is useful to many people in clearing up common misbeliefs about what
behavior in today's society is ‘actually regarded as normal and abnomal.

Psychology can also be a help to ‘students'in other classes.. For
exanple, by studying about the different methods of learning, a|student
may discover new and better ways to prepare for tests and other |elass
assigments,

Studying psycholngy 1s also important bec.lusu it also helps a .
person-understand himself; especia. his personality traits and ‘how
they affect relationships with other| people in Societ:

Tinally; high school students who might be tonsidering psychology '
‘*\ as a career choice will benefit by learning about the different methods .
\\used by psychalagls[s 1o thetr vork.
ok . i
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(Tim, Grade XII) -

I think psychology should be taught in high schools. . For one thing,
. it is a very interesting subject. It has taught me thingé about myself
i I never knew. Like why I act theway. I do.. That is very importamt for
. . teenagers toknow. 5o many things around us affect our personalities. *

_That is why eve'ryone is so different from everyome else." Also, if a
. student takes psychology, he will know if he. likes it emough for a
i » career .as ‘a psychologist, He-eap take it in high school instead of
1 T wasting time in college and findlhng’out too latesthat he does not 1ike
! it. 'You really should teach it in high schools. I am very glad’
took it. :Itis the most interesting subject I am taking.

- (Christine, Grade x11)

'ﬁ*tﬁk*ia

“Well to tell you the truth I'm igt ranlly too sure 1f psychology
should be taight in high school. I'thirk a high school student should
know about how people's mental behavior affects.them in'life, but it
might 1ot be so good, Because the student might try to peychdanalize
people who are not really mentally sick.

. K - (Larry, Grade XI)

: ‘ i * * ok k ok k% 2
Peychology 1s hn important and\ncem:mg part of our lives.
Without knowing about hov,the mind works, we could never. fully under-.
stand each other,

/ Poyehiology teaches us about the basic aspects of our lives such ,
as thinking, learning, development of personality, and our sexual
behavior..

Another aspect of psychology.is the study of ‘abnormal psychology.
If weare igorant of how the mind can milfunction, wecan’ never know
how 'to help them. - Treatment of psychological disorders is not limited.
to, professionals only. 'If ‘society knows how ‘to help, :rea:men: or
rehabilitation is sped: up. considerably

1f we unEEFEtmd these thinge about nurselven and our society, ve
can. imptov& our whol& envlmnme‘nt,
O ; . (pavid, Grade XIT)?
i 7 * * ow A -A- * A * ok Kk S ‘.
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Psychology has been my favorite class in high school, and I think
that everyone should' be able ‘to take it. It provides a ‘chance for
students to learn more about what is going on &tound them, and about
what Kind of people exist.

1 have never had somuch fun in any other class as I do in
psychology. We have a.great! teacher, and the people in my class
respond and show their own feelings. It's the kind of class where a
person .can show a great deal of interest and never get bored or fall
asleep .

I think everyone should have the chance to take psychology because
it gives them better chance of understanding themselves and people dn
general.

~ (Anne, Grade XIT)-

HAak KKk R |
Psychulngy should be taught in high schools because it helps out d’
student in many ways. Our society is very psychological. It helps

. students \mderstlnd our society and why people do the ‘things they o,

apd act the way they act. .
High schdol is.a tine that kids become adults and learn man 2
different sesponsikilities and other things. Psycholegy helps a_ person

_learn responsibilities and learn about their envitonment.

Paychology also teaches people about all the problems athers have,
which you or one” close .to you might have, and how to cope with them.
Psychology also l:hes all’ the human theories which psychologists
thdught such a ,Adler, and Jung. It compares their theories

" with what ve helleve’ :oday and show how our soclety has changed so much.

(Susan, Grade XI)

hokkk khk Kk ¥

High achool is an opportune time to introduce the basics of . °
psychology. . A beginning course in psychology is helpful. to' high school
students. in learning how to handle problems, recognizing certain things
in their own and other's' behavior and it even gives insight to better.
study habits. Learning about certain psychological or mental problems
is of utmost importance, because too often, people are ignorant of these

“things' and they nay fnadvertently hurt someone's feelings just because

théy don't understand, the reasons for éertain behayior. Then, the
increase in pressure for grades and acceptance in collegé can be a
really big problea for some people. . But 1f they have studied something
about psychology in high school they will be better prepared to handle
things. . The £ield of psychology is Eoing to grow larger and larger .
and for this redson, stulents should have the opportunity to'study ° *
psychology in high schéol,.in order’ to open then up to the' possibility
ofd paychilogy related.carcer, ,, :
: fa (Debbie, Grade XII) "4
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Psychology, the study of hundn behavior, is.a veryimportant topic
that 411 humans should be aware of, - It fot.only goes intd the abmormal

part of human ‘behayior but also the mormal behavior. How a person




should function in a notmal situatmn is the first question that is
“ asked, the of hol cures
people of . a bad behavior. pattern Ietting them know and be aware of
what they are doing. Not in all cases the person .is completely cured
but it did help in certain areas.. It would be wrong not to teach
psychology. I think it is another different branch of medical care
but without artificial means of curing.

Of all the subjects we have, the expression "you do it this way
and it will work out right," is a ome-sided view of how it works.
Psychology gives different points.of views and expériments done by
groups of people asking two questions, why‘and’ how, .always get:ing two'
reasons to back up their statements,

"We only use 1/4 of our brains." Don't you 'find it interesting
to find out how a human works.' The big. thing it helps is the groving
up of an individual.” Making known what's around him, what that personl
‘is-going. to go ‘through and meet .upwith in life. This paper may be
very. one ‘sided but it does help one to realize what other people are
Ltke and I think that is the most important thing'co'be able to get
along good cogether.

(Waid, Grade ¥ID)
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1 feel by studying psychology in high school I have benefited in
many ways. I've adjusted mot to judge people at first meerings and
impressions.’ Learning psychology teaches one that generaly everyone

“is the.same and have emotional feelings and problems all alike. I
‘have been able-to -talk,my problems out better with my parents, ahd
have been able to solve them myself without'a doubt. ' There was a
possibility of my studying a field of psychology in the future as my
career, and nov that 1'have taken the course I definitely will.

(!oeﬁe Grade XI)'
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The leaming of psychology has proven to me to bé intellectially
The study of p gy has provided
. mankind wieh | so many helpful clues'as to why we act the vay we'do.
Providing interesting insights not only.on-self actions and reactions
. in various’ situations and relationships, but also more understanding

o

and tolerance for the attitudes and ‘actions of others. The development -

of the study of psychology has been one’ of the host significant
breakthroughs in'modern thought. Its understanding should be
encouugsd on every level of the educational process.-

(Julie, Grade XII)
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In the United smgs, psyeholngy is and has been a mnje‘l contributor
to the 1 and emotional of high school students

,, Int taught in the U.S. at the high school 1eve1,
givés the student an opportunity to learn the basics of human nature |
and hupan drives, and enables tig student to apply this lmwledge to
dai].y life.




In these liberal, anxious times it is my opinion. that adolescents
need a basic explanation -for human actions and responses. This pro—
vides a pathway for the search for individiality and guidelines for ~
moral aqd-ethical standards.

(Ralph, Grade XII)
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I think ‘psychology should be taight. dn school today facauss it
glves a'person a basic understanding how they - and those people around
them behave. . It's almost like an open door to comunication. You
are able to relate to people better, since you understand maybe why
some. people retreat off into themselves, or close themselves off

* because they can't cope with the world around them,

Even in your everyday life you may come upon someone'who is.
depressed’ o having problems coping with their life. = And you can
help if you just let them speak . their, troubles, or just talk to you
about - you' know — what's ‘going ‘on in‘their 1ife,

T really think that’ psychology is Something that meeds to be taught
today, because there are .so many people who need help, and Just need
love and understanding. (And I think that love isa big part of
psychology and commmication and. I kiow that' I enjoyed"it; and I know

- other students would too.

5 (o name given)

R R

. I found psy:helugy very interesting and helpful. 1t helped e
uaderstand myself, and the difficult fimes I'm golng through at this
stage of my personal development .’ Through this course I became &
1litele clearer on the changes we all go through, the reasons: for the
changes. I think that I will be better able to raise a child, and
understand my friends & Little Better also. Altogether, this-vas a
very worthwhile, and interesting class. ;

. e " (Ko nanme given)

Aok Kk kR kK

I an basically pleased vith this course, excepting that I would
Have liked to have gone over earlier.chapters. Chapters like Ch. 4,
"States of Consclousness™ seems more interesting than say Ch, 11,
"Attitudes and Social Influences.' As. far as teaching-goes I.feel
that it is very dangerous:'for the teacher to be opinionated due to
the complexity of the subject,  In fact the teacher is sticking hér
neck out when throwing in personally a1,

-7 (Jeff). 2

ks . i
Kk ok kk Kk ok ok

I think what T have gotten out of ‘this course is".an understagding
of ot only ‘myself but alsoothers: I canm relate g the differ .
ways peuyle dct and che\tz moods. - they might happen to-be ‘in.




I can not only understand the grom persons but also the infants :
Their needs, wants, etc. g
I feel that this course gives you a Look at the real ‘wrld asd in

* some ways prepares ‘you for it.,

(No name given)

KK K ok k kk

. — il T takimgthis course, ‘I fs & greater understanding of my owi .
yersonuli:y, my parents' behavior, and.my home Iife,; I think everyone
f * i’ that goes through a psych course feels more complete, a more whole
s person. IE is-very helpful in shaping a sense’ of identity, and an
uE excellent course for. seniors because they must: decide which direction
‘and style their life will- take follmrlng graduation,
0 name . given)
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