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ABSTRICT L 2

Tn May -197) hh«, writer was pi!ven the respon-sx 1ity for the

/formuon and direction of the fourth atgempt to aszablish Eoon,
'funchan_hg Cansd'n Studies Foundation pmject in.thé St. John's arehs | e

- The writer soon learned that, in addition to the applmuan of

. spediric cufriculun theories, a- mmuude o extraneous factors- -

adgaateat ey psy:holunnal, pohtical, and financial; ‘to name but

a fou- -th.nsely affect the: curiiculun devalopmerit, process; cherarare, s
the OpportunTty to ‘guide’a cux'n.culum developmant project becane a . ©
sourse of valuable experience for the witers

i of ‘speaal 1nterest were problens. associated with the # e

re—establishment and maintenanca of the projecb. The task of the L e

mhﬂr was Lwo—fcld-

o direct the %rriculum development progess .
. (estmnl tisk), ond to maintain an officient and cohus).ve working . f

"raun (mtemal tusk). Currlculum devel t =

‘the mjor external task problem, whereas physical and psyv:halug:lcal

. " ‘pressures constituted the maj’or internal " px'uhlem. I «

" Based on the experience obtained as a result M‘ the St gohnts: .0 N

. ProJast, Lhe wrier has offered tuenty-eight secomendations grouped

into:four main caterones— -admmstrative, social—psycho]nglcal,

'progecu task. and. pohmal. fnong the more: nnponanmecomendauuk

e those

bertammr' to bean sigs, the’specialized div:lsien of work -

- Joad amont team membi , the. mamcenance,or tean orale, the i P "

vrholo/'lcal and Jnte]lcctunl compaﬁblllty of team membera, ‘the

atilizdtion of relevant.. cumculum theories, an: adequate project

n fespan, actens $o' résoured personnel. che role of pulic, relshons,_

7 1rd the need !‘or adecuate !'ele;\se& time rmm regular teaching duties

’vcr the mlrposes of curticulun developn\ent..v g o Lo

G
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& U InMey of a9 the wites b

[ of the St. Jom's-cyrricity develofment team,
l.ab!'adnr "Canada Sf,lndios -'.en! spmsntod b] tho Canada Svdiau "3
>~

Foundation (csP)e .'nu N::immdlnﬂ—l.a ador: ijm 1s m-po-ed or

B riveuams, aachd P tered; inquir Lant: @

% . N mulu-medln social nmdxes c\lrrlcuh according to une mjﬂe Amqm:

Canadu -umbrella thama ot ‘Fegionalisn . und mrl!.urnl d:l.vursity. Si.nca

t,h.eu' fomatxun in 1972, tha!e teuls ad»upuruted more or less -
‘uevgr,/the st. Joh?ls Project ceuaﬂ to’
e

effectively; in Hay 1974,

"L tuntion. Cnnsequantly, “the m-tgr was approached by GSF pe{'sumal
. and ﬂ!ked \ﬂ assum; Mle di.unti.on of & leda swiu ,Pé\mdatim

S assanbl:.ng tngether of a dedicmd gnd enums:. uc group of ag'dculun h

devd.opers, to uopi.m; um. tean udminisﬁ-ntion, mterpormnal rﬂ.atl,onu,




= ex‘penenced the most di[!lcu.lties— ~toth 4n internal operal

e Ncwfoundland s under t.he g\lldan::e o!‘ Dr, Robert. Mo Andersnn,

cumc\mm developmem process.. Durmg the course’ of ety -

soveral pmblems have coné. to Jignt. uhma are perhaps alifque to dhe

tean in questwn. The p\u‘pose of tms repurt i1l therefors B to’

exam:l.na‘the problems associated with um romatmn, the devalopmnu;
an maintenance ‘of this" team, to nrrlve &t some, anersl pr!.nciplaa

; uhich may be applied ta curnculum devalopmunt tsm i.n ggmxal, and to

Icrmulate recomendatms ‘to bp applied tu the devnloment of mma

Bockgrownd bo the' szoblsm o e
¥ Since its tormabion Nin 1972, the St. John':,tm Ims hy\far

wéa%@»

curriculum developmehb- -ol‘ any. ol‘ the five camponent beags of the.

[ .
. Ne and-Labrador Cmada ‘Staddes Profect. Tho saurces ob-thess "

dtrficulties have not always been clpa:ly 1dentifisble;: however, thefr
nagnitide can be atbested to by thé‘tuct' that, i‘m 1972 o 1974y no *
fewer than threo attenpts had heen inttiated by the coordiniting

cmnmittee of the Newfmmuand-mbmdnr Project to rbestahlilh this

* by asberiorstisg sur Lo profects - These effofts Nere s s tas”
g " " :

unf ately s

Ste_ John's Project had become tota].'ly anpcruhle. 4 o K

iy, By the spring of 1974, the

During the tine in quegtior, the’ writer, as & gradute student

T m the Department of L\lrriculum and Instruction, Mﬂwriél Unlveraity o[

‘M.

L Directcr of Lhe Neﬂ;o\lndland—Lahradar (‘}nadﬂ Smdien Prcjech, he' his ¥ s
@




: " student, the writer had become familiar with the'purposes

" and work of the Canada Studfes Fouhdation in genersl, and Project : .’

oL
e ‘Atlantic Canada.in particular,’

er the’ functional deteroration of . g F
. -~ 'the St. John's Project had come. to light, Dr.?dsrson Téquested that ’

*the writer, accompanied by thimr graduate: stildent, offer assistence
L to the_projec‘t; persomnel, . o} T :
» i Tt soon begane apparent, however,” that th chancas of g\;q)c.esn,:’
LT b at.least siurvi&al.’ foff the St. John's Project had become quite
mifustes At &;1},5 point dn’tins it sppesred to lack bth task direction

and a wild to succesds. These findings were subsequently seported to ’ .

L4 %
< ° .Dr. Andergori; for'all intents and purposes, the Ste John's Project

o had ;faileds A

oblem

=1 " fhe untimely ceﬂsm‘&a of ‘tHis project was a matter of cgnéex-g i
5 5 %o the coordinators, s it fow Left a ejor area= =the capltal ‘city of .
the _pmvjmé- il thout repx};senzﬁtion.» As'a sty of wegtonaiied sl
. cul’tural’di‘versi't,y at ‘both the historic and the contemporary levels,

e T T e aresah L sulbeiE the project theme; consequently, it was |

 maintained thet thers was most, definitely a need for a curriculus ind “ i
TR ’.iinstn}ct:ion profect, in Ste Johits. TherefoPe, approximately Mk Y

; Later; the whiter sias requesed by+Dre Anderson to agsune the

4 . rosponsibility of the direction bf this curriculun project,. hnd to
7w imake every effort to'ensure tht a.functiéming CSF cwrriedlum %
! ':ievelo;}ner:t tean would be in Spstation @ st. John's, ’As,, by ’

definition, the work of a curriculun development project would

" enconpass  the. areas of curriculum developmént, Instructional ,

g o ' .. development, materialé development, and evaluation, the direction of %

o R C ) “ ° i




1T his report will cover a “bine perlod of- nppro)dmntaly one yem o
Under usual mrcumstances Jthis might perhaps be ari msufuciem amou.nt e .

'of ‘¥ime in whic) to sf.udy the vorkings o a cufriculum’ devaln_pmmt team) E
however, at. the completion of the St Jchn‘s Project (December 1975)

N N the team wl]l have - been in operation fbx' a wtal of ninatem monthse

Terefore, the’ twelve months under inveadgation wili represent that:.. ' . i

time period in which the major work of the team Hes been accomplished:

In"the cpinion of the wrlter, the fu]_lo limitations will

possibly affect the generalizability of -the findings of -this Teporty . | -

% : (a) unlike otfier teams, the St. Jolints Cean vas' L elastant
contact with curriculum ad\d.sors and- reamu'ca permnnah

) unh.ke other toansy the sc. Johnte-Ceanhad conilets access
1 provincial mhive:, ;
and nnseums, g . g S

(@) unlike other teams, the St. John's team was’ composed
entirely of graduate education students, already ;‘sm:lliar
with curriculum develoment theo!'les,

_ (d) s the SE, John's: tean wa Late.in startins, 1t -could 1m°n
from the mistakes of other teams,. thereby. nvoidlng the
“uplication of these same mistekes;

~(e) " unlike other teans, the St. John's team, ruled by a.rigld
_time factor, wes forced to work at en \musua.uy fast, paces

Definition of” Terms )

For the purposes of this stuly, the following terms are thus .
defined: . ‘ ’ " . & .

Ganada Studies Foundation (GSF): . E -

- —incnrporated in February, 1970, as m?.ndependmt., no
profit ‘organization:

- Zan experinent in voluritary intsrprovincinl coopsration % )




\'x'nique in the history-of Cenadian education; . G (L
- —des;gned to find ways of ‘improving the quality of’ Canadian )

studiés-in the elementary and’ secnndary schools of s].l
provmces,

= -dedicated to pravid.lng young Canadiars. with & betber
S . understanding of themselyes and other Canadiens. from”

* different, reglonal, cultural, and” ung\ds - groups : across -
- "the ‘country. . g

jctAtlguchmda(P )= ¢ W, B

H-—heg\mmmz-' o s 2 5 T

. - Lt .+ .. =-organized into four component projactsx : el
: "

“ilne New Bronswick Canada Stuidies Project; (:mcsp); L

2 ijet des. francophone! ‘de l'Atlsntique (moru

3. ’l‘he Nova Scohia-h-lnce Bdwsrd TIsland’ iject (NS-PEI).
¥ g o V_t;.' The Newf undlanﬂ.abrader Canada Studies Project (m.asr), "
- - -project thenes x'egionalism and cultural d.s,versny viewed

y,as an Atlantic regiénal phenomenon and t!
campsmhvely a8 me Cenadian phenomenone

= —one of the, t‘cur compqnent projects of Pruject Aunnti‘:
Cenadaj -

=*=begun in 1972~ ) )
L .- -orgamzad into! rive compnnant prajsccsx

L. I_..abr_ador North ‘Project
- ~Labrador North: Tts people *

Bay St. George Project - -
Forees ‘of centralization
Eorsesof earityalination

Burinfarystown Project v
. -Resettlcnent or'the Burin Feninswla :

[ f Explrnbs Valley. Proj ect ) r %
. ' Fie Beothucks: A venishedrace . .7 . 1

St Johits Project

-Caltpre in transition: Problens of ‘a changing 1ifestyle




St John's E:oject. w £ T
I S ~ =ane of the five.component projects:of Lhe Nsufoundland—
. - Labrador. Canada’ Stuties Project.

Wi . - —r@established in. May 19743 i < T

*= -idtle.of projest: Cultire :.n’zrms-mmi: . Problems ér'n % N
shanging Liestyle;: s IS

— -atienpts to study the city of St John's as an.ares of

.. cultural diversity which is undergoing a process of change;

) and the problens:which have come about as a result of this
cultural. changey

- -geared to upper elementary and -Junior high' levels.:

 Gurriculum (Johnson; 1967):... - s T T

: -~ defined s a structired series of intended learning outcomesy
- -indica(:es uhac is %o be learned, not vhy 1t 18 to be laamedy’

~ Zprescribes the rébults of instruction, not the aomns. of’
instruction; _ . .

~ X f . -the output of & currlcul\m dévelopmenit system and bhe i.nput E
e, Y _of an instructional development systems - - X

ntmded Learmitng outcones= ~TIO's (Johnson, 1967), P bt

4 .+ = ~consist of three v_‘lasses' i 5 N

. : . 1. knowledge T

* " d.-facts: itens of verifiable information. |

- b. concepts: mental constructs epitondzing facts about.
N ; particular referents

"+ . eu’ enersfizatios (including laws; principles, rulus)x o
statements of relations‘hip anong txo or mote o C)
cuncepts

2¢ technidues (processes, skilig, abilities)

. " . a. cognitive: methods af’opgrmng- on iqowledge . .
o . v intellectually 2 o .

ba- ycho—motot' method ‘of’ n\a.nipulnti.ng the 'bﬂdy and-
material things eﬂ'ectivaly with respect to pv.lrpases




values (aﬂtel:t.s)

2. - norms: . societal pr'asn
regarding belief and
be {u'edilectip.;

- 4 =
Inst.rucuon . (Johnson, 1967): L o °

=~ ~the transaction between the student and the env,lmmmf. -
manipxluted by the teacher;

" - —the interpersonal '.ransacu.on mum the teacher snd

st\ldentsr s
— —engages intended 1eamers in’ ‘activities with l:nlb.u'al i
¢ P content; ;

+ = —includes both cirricular and Lnst.x-uhmnuoy_-mc. )

msmmn fa1 content (Johnson, 1967)s il d

~ —that contént instnuuntnl to the goal, tha int-ﬂaﬂ
“+ learning outcome;

- =",..the object, event, -or action with which students = -

‘transact aff s A %
970)"; : - e 2

= —optional cliLtural content i
situation, not o be leerned, butto mmuu thi intended
.learning.

Teac! strate * g

- —Lhe actual ﬂnplulenbaﬁim of cm-ricuhn in the classrnu-.
Formative evuumon (Carm].l, 1972)x

"= =the readback of l.nfomatinn.abmlc a pmdlct. into uw

dovelopnental process to inprove the ultimate version of
that, product o

r .
Formal evaluation (suke. 1967): - ! : e
F ~recognized by its e on checlklist:

.. visktation by peers, controlled comparisons, and .+ *
standardized testing.of studants.’ ¢

Inl‘ormal eval\lahion (scaxe,1967):

- —recogﬂzed by its dapendam:a -on cas\ml abzsréa:

goals, ‘intuitive norms, and subjective




ficance of the St
I e importance of this'study rests in its’ appncauon to’ and

recommendatwns l'or the' formation” n.nﬂ develupmenh of mtm-e Canada

: Stud').es datiio cumculum Lops taams. ks the Ste Johnts
._ ‘beam has 1eamed from the successes and’ faﬂuresro! other CSF teams,
60y tm, m:\.ght .mture CSF teams prorit from.the successas and
failures of: the StJ Jomn's teams . . .- ' ’:3'
rgsnizstidn of ths Study’ .' - . ;
' This x‘eport, based upon current 1nustun relevant to the

{.a ic under cansideration, and upon the sxperimcu! and observationu

of the ter as team chaarperson, i.s organizad 4ds followss
Chapter: . T:" Im,mducuon . &
' ' vurposev ; B

- -backgmund to the problem,
" --pmhlun, . .
- —scopé dnd liitations
5 =%

) = definition of terms; _ - i, ]
R L, .+ = ~significance of the “study; f
o i s corgadisebion of tHe study;
cmp%gr IT:° The role of the €eachgr in curricnlum devulopmnt.

= -—a discusaion based upon & revieu of. curtent k:
R g . literature; / .

- Chapter fI_I: The tom\stion' of the cmda Studies Fomdat_ion‘

) . - -a‘brief discussion of the events leading up to
i & * the formation of the CSF, and of its main’

Chapter IV: The fomav,ion of the Neu:romdlmd—;&abraﬂor ‘Capada
* Studiés Prdject of Project Atlantic Catada

: - -a brief discisslon of the events 1eudi—ng wp to
5 “ . . the formation of the NLCSP;

objectives} - N




“Chapter  V:

Chapter  VI:

Chipter. VIT:
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Chapter VIIT:

Chapter IX:"

Chipter . X

Chapter *XI:

Chapter XIE:

Chapter XIII:
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The beginnings of the St. -John's Project
= ~the formation of the Ste John's Projec .
operational problems;  the contdct of the writer
with CSF personnel, and Subsequent involvement
. with project work;: "the g‘ormation.,of the new
St John's team; y

S g

Pioblems of directing.the early developmenc of the:
5t John's team

-=a cllsc\lssiun of the prublm: associated bdth the

‘formation of a working group; . the beginning
stages of currifculum development; . - X

Factors dnfluencing tean efficiency: - The growth:

= ~various faumrs influencing the, prod\\ctivity,
the effects of a chsnging ‘team membsrship upon
- group efficiency;

. The St. John's Project: Curriculum b -
mstructional development -

'me Ste Jphn's Praje_ct: Formative evaluation *

The role played by group dynamlcss ‘A social
psychological profile of the-developing Ste John's
team o o

‘ems of "learning
to got along with esch other?; the-effect of
group 255 upon_group pro i

- Political deterd of curricilun developuent

~'=a discussion nl' heam interaction Iri h other 5
.1 teachers, with principals, and withschool board
persomnel; ~the effect of these interactions -
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CHAPTER, IT . Tt :

The Role of the Teacher. in: Curriculum nevelo" ént, X

Among the nve principal goa‘1a of ‘the canada-‘ﬁiudi;s Fnundman
as. outLined in the third amual feport (1973), the following hold
spec1al- sigmificance as, g\lidelinas for praposzd teacher participutimz‘:

(ay "o demonstrah: in associaticn with the ten departments of,
g the area of Canadian

studies is fea:uble and desirahls-.-.

for teams of educators from different levels of education and

from différent regional linguistic and cultural groups to work:

‘together -in, the development and exchange of leaming matarials
_ for'use in-the Canatian studfos clauumom, .

“(c) " to involve "classroom teschsrs in ths plennlng, devaln;:nent,
and implementation of each profect (Amual Report e(’ the Canads
St.udies Foundstinn, 1973y peli)e

The above abjechves clearly expr;as the de:iru of the Cnnadu Stud:les

Found

'pamclpauon in the curriculum rlevelopnant process. Alth'mlgh this

“as classroom practitioner, often far:removed Fow the mcesa or
* curriculun deci sionndiing, the beltef in the dsvelopmental
capa\nlities of the teacher as mressed by the Canudu Studies ®

dation.is nut to be as an entn-ely new or ravoluti.tmary

idea.  Tndecd; the ‘Trequently unmomznd potential of tho teashor as
“eurrieutiin dovelopor, and the possitile binefits to be'derdved from

Ledehor initiated curricilun, -have freqiantly bscome rather widely

discussed topics in thé field of gducation,” Anderson and Rosld (1973)-

‘stite that s educationalists mst bs cognizant of the trend towards
" “teacher dnitiative in curriciiun developments Teacher initiative in
Girriculun developnent is a tapidly burgeoning phenoménon-(p.1)." The

1 T T

"(b) through a series of, pildt’ projectsy: to provide oppor'.\mitias -

ion to utuize the expertige nr the' classroom teacher in dynmic-

6a is perhaps contrary to the t.tadi\‘,ienauy held vlau of ‘the teacher .
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% conceph of, teacher 1m.tiative J.tse'lr is°thus’ to bé understood as:

|
0ed tuation 'in which teachers are encoursged to assume a *
Ecimum responsibility for curriculun developments Spcciﬁcally.
“this means“individual teachers or teacher teams are free to
devélop their own' projects, to establish'their own priorities to

" detérmine” thelr ‘own procedures and.to evaluate'their own results.

The concept embraces a functional and active interrelationship
betueen classroom instiuction and curriculun development (Anderson
. & Roald, ‘1973, pp-2-3)-

'ﬂlQ Canada Stud.xes‘l-‘oundation is thus a pr;[m advocator. of the act.ive

|
!‘cle of the teacher in curriculum developmsnt. ms sdvocstwn appears
Lo be repx‘esentative of a gmwing inturs:‘t in the mla of the teschsr.

| The volume of ]_'Lt.erature endo,rsing this active parzicipation has, ‘n

Iact, become qgnte extensxve. 'l‘harelok'a, i.n order tn prasmt a logical %

- and systemdtic rav'iew of this bopic, the role of the taachar dnt .
cusricylin development wﬂ.’l now. be’ discuased under: the folloving :
headings: (1) Socm,al change arid it implicntions for curriculum

devel (2) : bncurriculllm ) (3) ' Teacher,

involvement in currlculum development.- _(W) Problems axperl.enned by

.. teacher curriculum dev_elcpers;_ (5) - Changes experienced by teacher

‘curriculun developers; and (6) - Inplications for teacher education,

" 'Societal Chmg and Its Img]_i ations tor Cutrleu]_um Evalnmant

Janzen (1970), in' a discission ralating to issues and .-

"airacuons of! eurriculum developmmt,, offers the ronmd.ng comment

‘

regardmg the prncess of change in the modern'w rlch N

It is vital that #ll those responsible for developing ney programs.
‘plac

- become aware of.<.the fundamental changes' now taking
-/ societyieseThe first fact: yhich impresses itself upon us is thab

.. of a continuing acoelerating rate of "change" itselfs Todsy we
can' say with certainty that the futureseewill:be vastly different
from today's worldsessWhat kind of education.do we, provide for '
those who will inherit a future which will undergosseradical - ° -
change?ss+Certainly ve camot educate children for today-assuming

.. that the world will be suhstmbis]ly the sama when they hscome >
adul'ts (pp.ﬂ}'ﬂh)-




rth.the rouousng suggestion: E LA

.those who plan school prngrams.mt. ‘be: consciously ‘aware of
hmgmg world in which we live, to‘have some perspective of .
li.ke.ly trends in the world of tomorrow,.and then.attempt to.
+* " suggest content and ner.hnd that will lead to mmsible world
cif.imship (p.86).

The' effpcts of change upon society, Bare’ “Been ‘the-topié of

L rasuarch for a great. number of uﬂters. ‘nxene el‘tam themselves hn?e

..smney, & Shores, '1957; Homeds, 1950). Ryan (1969) nnm umt

l‘reqlxenbly Deen- cla:sﬂ‘iad \lnder haudings such as social dnd
p:ychulogical nm:.ugmons and thea.r rasun,:.n; cmnq\xancas (Lawxn,

1%7), and the effects of “change upon astahlinhed aystema and . .

1nstitut10ns (Frymier, 1970- ]'.iphall, 1961.1 Pn‘uﬂl. 1953| Sm!-th.

...socz.al change arlles when the' talati.unships among psrsms or pmps
are mdifie;l (p.3)." Grandy (197&) conclu:loa uut "

“of science, cmmicnﬁun und trava.’l have .created a rlpi-d:lty or socm.

cha-nge t.hat is unique to t.his,cmbury (peB)a®

Bennts, Benne, and Chin (1961) hanm that clnnge, t0 endure; -,

st bé based upon a "éollaborative process® involving the following,

. six characteristics: (1) -agraai upon goals, (2) an inquiry spprosch,

 (3) a hore and now situstiinn, (4) @ relstionship, (5) an .

equal dxscribution “of powér,’ -and (6)‘!:1 emphasis on prncass (p.lz).
Corey (1953) mu:.nmm that. change .in the :ehool aituntion cantiot. ba g

effected by a bshaviuur changa exhibited by only unu ;l.ndivl.dual. Sand .

(1971) fotes: that many past. chsnges i currioulus. have Tatled to be, |

implemem.ed, a aitustion to be mmied only through teuchar Sa

mvolvament. “in currxcuum dev:lopment. Tt is suggested by Verduin Gl

(1967) umc. cm—r{culu. chnnge can only be ucwpluhsd bhrough‘ a ehange

& g Tk 13_

“the’ hchw].oy.n ki
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curnguluq change nécssitates a distnbut.ion of skilled 1e§dership.
'The views cxpreued by these mters dannte a rela(:ionship g =

< between societal change and the need for curriculum innovauons. ’mese

motatishg sre thnught Lo be accomplished through the aervi.cas of a TN g By

ahgé-agent deﬂned by Grar (1971») as "...my peraon vho aids the E

“EHange”, ‘process in any.vay (pe9)e" He hxrther states:

“Ini recent: years the agent of change has emerged as a proteuimu
-+ ;! person whose tasks are those of help:l.ng conmmities. educational’
“ Systems and other groups to'plan d ‘or reform a8, "1
.‘to focus on.problem situations, to see possib].e solutions and to
! ~evn}uate the esults of planned efforte 3

.-......-----..--.---.

@ the
consultants), .supervisorsy rincipala and teachers.. In racent

' .years if ‘appears that the pracess of curriculun evalommt hns
taken on’the of a ge-agent, (pp.9-1o).

. Currictlum change would bscome the mathod vhureby studahha dre
pr' pared to cope with the - demands o£ their chans(.ng socﬁ;aty, 'thus

carrying-out the dioted suggesuan as g forth by Janzen (1970)

+7(1962), views the relationship between sacieml changs and curz-img.um

- development as’ follows:™ ... - L 3

3 'A cuitural. perspemve on educatiun and s usu:utun mukea\it
s bl to ,thinl in. s chool as a change 'agent, . -
) Culbural change need not be wholly the mcidentsl prodict of~blind
social and cultural forces. * “Nor.does it skam‘nacessary that" thera
be as‘great a disparity:as now exlsts betwaen the cultural : .
. realities -of life and. what thé ‘customs and expectations pem\itc i
;. Education could probably devise: a means for -short the E
cultural lag between social realities and cujtural attitudes, .
between beliefs and expectations, by preparing youth for living in .~ + .
a’changing societys In a rapidly changing Society one task of *- . .
curriculum makers.and teachers ‘alike is to keep interpretations of " .
. society attuned to the "becoming" social realitiess It.means;
“ further, that the curriculum needs. to include processes of A
interpreting ‘ questioning, ‘arid contemplati.ng change; (p.fﬂ} RS

Taba thus advocates the role of the school as an: afi‘ectivs and

" inportant, ch nt ;;r “a 1ag devel batwsen societal change and .

the school, a barrier to effective cun-iguum has been createds Tt



ciirriculiin development process tests on a- conu.nmm from no teacher” L

L e partml ation to totaJ_ taﬁchar participation. The devalopment o!

- curricuiun by specia].ists would: tharetnra congtitute’ the no feacher -

ation excreme 01‘ ‘the continuum, total teaoher mvolvmmt ¥ g

. parti

; ither at the 10::31 or classronm setti.ng the at.her extrema (pp.m-w). :

LA the, ﬂ.eld of’ z:\l:rriculum develcpnmtx to- follow or to lead (p.17). -
fo e Taba 1s of bhe opmion that, all teachers should be exposed to the'

g - appmach of' “continuous in-serv:lce x'essarch (Md,mdm, Joyna, & Lee, -

1970, p.m) S th, Stanley, and Shores (1957) offér for consideramon .

o "+ three major approaches to curriculum developments These aré (1) the

i\ g
©T v+ administrative. Sach; (2) the t and. (3). the

+ .. demonstriative ‘appFoach (ppsk2 ”°)- Grandy (197h) suggaats the

. inclision ar'a"faur't'n' nador-:approsch to thsse: thress -hhs comittes

approa::h (p.u). An extens:.ve revd.ew of these four approaches m 5 g

ELerlCulUm development. will not be prasented hsre, fnr the p\:.rposes of

“inie study, ‘only a brief discussion will ‘be predenteds 5 wr

& N The admimstrativs aggroach. MS approach might perhaps be‘"'

cunsidered ‘as the autocrstxc or nmthodtarian approach to mu-riculum

o develoment. m, utill.zmg ‘this sppmach, .
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Y .the admpistrator’ docides when the ‘curxdculum needs’ rsvision,

- " what revisfon is needed and how it shall be done..’ There are.cases’
+ whéPe the administrative appfoach appedrs to be democratic .

because. of - the of teacher ever in most o

cases the admmistraturs direct every move of tha cumzues 5 i

(Grandy, p.13 i o 3 :

R 'largelyheen

; (Taba, 1952, petdd)e

The grass—mgts aggroac 3
o i -..key unit, for dicational change is the al s¢lwa1, with its

principal, tegohers, smumts, parents &nd commnity ssbting (p.leo). ¢

This descrlption is an apt haracterd '.N £ :ths §s~roots approach

o urriculum developmenn \In npposition to: the autlwrlhrlan role of

)

the administrator as.implied in.the admhﬂat,rutive Approach, the grass=

\ roots approach delir 2 role of

Leaderships ‘To quote Grandy:

; 3 «esthe importanh thing in the "grass-roots" upproach is.t6 have .~ 4
. teachers, administrators, lay people, students and consultants .~ 4
\ working together as change-agents in an effnrt to solve currdculum-
problens for. the bettemeﬂt of all leve].s ‘of sacw.y (p.u.). E

The bs_nefics of the grasa-roots syproach are perhups leasenad in vieu

4. : of its diversification among personnel of speciﬂ.c scheol districta

‘\»-) (Taba, 1962, pp.m—z.m). = g e -
The demonstration approach, This approach dininishes nany P

e problems expexd_anced by administrators and teachers alike 1:. “the s
curriculum develcpment process by reducing the proce:a to a sma]l—scule
approach, Two procedural methods may be employed: (1) - an ;xpsri.men;al
unit composed of teachers and admindstrators mey.be Set up within an

. individual school to be responsible for all aspects of m-riculum E ‘\\-

# . developnent, and ion, or (2) in . téachers within a school =

. may be cncouraged to experiment in Various aspects of-curriculum
] & ] b3 N v )



'-’eie'velm;méni The_ innovatdons thuse implement ecome a model to’ Gther -

educanux'ﬁ— -a demonstration in curx-iculum devalbpment (Grandy, p.l5).
* The demonstratmn approach to curriculun chenge often results in the

establ shment of negstlve att).tudes towa!‘ds the mnuvation as axpressed

by ncmpartlcipants (Smlth, Staniey, & Shores, 1957. p-b36).

’l‘he comnittee approachs According ‘to. Grandyz e

cqrnculum of a province or district, and-on another: scale to plan
a.course of study for a particular subject area, It appears that

Boasting & varied on cf t ', %

1960, pp.u bS). Although this appmach might Appear to be ideal’ly

ed to curmculum nmovétion, a pmblem of considerable importance -

. can, aﬂue; To quote Taba (1962)

.the committee system of:curriculum development can, be . -
unproductive, especially if not accompanied by adequate -
methodology of work, approprlate ways of inducing new theuretical
perspective, and ways of -generating dynamics of involyements Hhep

" thése elements, are, lacking,, committee work rarely results in - .-

©. .. genuine change or riew thinking about curriculun (pebs2)s

Accurd:mg to Mcllslly and Passcw (1960), ‘there até sik guidelines which, )

if 1mplemented em:'ly a9 the aperahonal stages of the comnitbea, may -

grov:tde some measure of., success. ’I’hese arei "

Défine sharply. the. task or” pm-poss.,

2." Select, the cnmttea membarship so that parmj.pams represent, .
" a.balance of compet {ﬂs

Indicate the 1ife-span of n;e‘ cofmisteo




L. TEstablish the ralltionship of the cmlttae'a Ho!‘k o the *
total curriculum programe . i

5 5. "Clear the avenues of w-m:mm. '/‘ .
P 6. Allot time and resources so that members 'le'l mesh c_ithec = =
functions with other responsibilities (p.47)s

L > 1hese guirlﬂines, 1!‘ followed, should allow currlcul\- c_n‘ltm! to

% * attain‘a reasonable 1eve1'uo pmducnvit,y (Gwﬂy. 197, p-m).
. ¢ - iTHese four approa to curriculun chenge= admini
L s, "de and - <repre the m,jnr

% umovat}anal attempts over a period of, appmx:i.u'.ely £45ty years. -

Hany appmaches of ‘perhaps lesser sig\iﬁennce cm be !.ncorporatad,
mcre ‘or 1ess successfully, uith!n t.heu four major areass’ e 5

Cnnnelly (1972) dif[srentiatas bst.ueen umu ‘Ppl‘oaches whs.ch .

he.refers to as "topdnwn“ cu I teachers are ers of

. 1deas 4 to be compared with ths urhimst.nuve npprolch), md "ush-nat"

N curriculum- ~teachers are init.xabors or ideas md materidls, 'ﬂ:e i

l'omer is char ed as the 2 ch; the lattar ‘as the

" decentralized or localized appmach. c:omeu.y um.ss that:

The inadequacies of -'géb-dom- becl-nnlngiell smeegns of-. - ° -
i o :

result from a of ‘the ends, starting s, . a
po:.nts, methodologies, and functions of ‘x?.nrna]. and user
develppment.” The function of external development s to

A of socia&y, d) taachar,
and 1eamer, and to' tr these into n 28, N,
‘curriculum materials, eacH of which serves as a elauv-cnt ’
alternatife available to teachers. The function of user
* development is to construct images of . particular instructional
: settings by matching a variety of theoretical conceptions with
b ¥ the.exigencies of theése settings, ‘and to translate these images . -
into a curriculum-in-tlassroom use. -.The harmonious realization
of these functions would yield a measure of progl‘aasive %
1mprovament in’ s::hgul currlculum practineu (pe1! 1).

-That apprnuch designah;d by Comelly as "bop-dmﬁ" curriculum

. " . is perhaps to be considered as the most prevalent “oné n Ca.nsda todays -

Burke (1 1973). with reference to f.thvrMAngs of var.\mls canmdim ]




educat.lsnalists (\hckart, 1966~ Mccuhhy, 1967; mllan, 1955. Sabey,
1972), has «tated Lhat. education An’ Canada 1s the sols’ respcns{'bﬂx.ty

ot the pmvi.ncial Jepartment of educati 0 ni 1v tescher
1nvolvement in the curriculun developmel, process is very Lnited, and,
i best, inadequete (p.31)'“‘uembars of the Powell River Pro;]sct of
_Project Canada West have observed that- devélcpmmt of ‘learning
 esources has frequent.ly.been allotted toa third party, Mesthe’ book *

pu'bhshers, whose product nay 'fit! the curriculum with vax'ying degress’, ’

of sudcess’(Burke, ppa3l=R2)en.

A rs\d.ew 0[ the litarat\n'e as Prssmted tmﬂ! o indicsts the

. necessity far a), e acnve participatmn by the clasamom tencher 1:1

the field of curnculum developmenb. This activa pex'ticipatim would.
. pertigps effect: needed, dynanie currlculum change in an ofteri lethargic

" educational system . g Py, E < Tl t

. Teacher ‘Involvenoit in Curriéulun veloment

Harmiack (1968) emp}xstical]y states. thats’

. osethe role of the teacher in clwosmg ami organizi.ng subject
matter for learners cannot'be ignored any longerssssthe-
overwhelming amount of different suggestions made by national
committees; commissions, and textbook writers have opened 3o many *
avenues to.possible Drg&nizaticn of subject-matter ueas that.
teacher decision making is actually a necessity (po16.

. Devey (1929)’1cmg ago’ poutulat.ed that the area of cantributions’

- to.curriculun.developnént Which could be riade by the classroom teachor

i ﬁméed aneglected field (pik6)s Although, peny, clasu'mo;! teachers
havc “eaome Lmrolved in curriculun developnent, singe thnt time, 1t has
gencrally been. nonsidcred that this involvement hu bee'n of a )
.zelatively minor nature (Miller & Dhand, 1973, p.3). - ‘Indeed, a.
_contrdversy has’ often existed as to whethar or not ‘teachers possess a -

level of. competency Which' successml and worthwhile currlculum

i
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development denands (Wnipple, 1930; Bauernfeind, 1930(;\ Bagley,. 1934;
Caswell &.Campbell, 1935; Ring, 1967, Hart, 1968), i :

»\ stidy of meramm mdimes that taachers desire to became
.annlved in ‘curriculun development (simplcisis & Fricden, 19693 Alitto 8"
_Belasco,.1971; Burke, 1973). ‘The Hali-Dennis Report (1963) reccmnends
the greater ;mvolvemenb of ‘Ontario teachers in the cun'iculum oo
deveXopment prncess (p.l]é), the Worth ‘Report (1972) offers 4 similar
recomendation for the teachers of Alberta (pe39). -A study-conducted -
o Newian (1966) confirns these indings for'the Province of '
Saskatchewaxi (Burke,’ 1973, pe39)e ’I'ha Canndinn Teachers!: Federation
(1959) has long advocated thi: ac(‘.ive participaum (p-55)~ Harnack 2y
- (1968) strongly puts:fofth the following Fecommendations
Throngh curriculun-plening activitiesssecan va involve teachors
in an environment of curricular problems, interests, and, the 4
1ike? " Can we give teachers the task to improve, ¢dntinuously .-
and cooperatively, the educational pmyam? This can be done;
and where it has been the prime purpose of curriculum planning, -. . *-'
needs...are -created in“the professional teachersessThere is no
earthly .reason in.the mind of this teacher to cling to traditional
methods, to throw up a redistance to change, or to need an.

adninistrator. to trangtorm hin from a complacent and lethargle
worker into.a creative and imaginative one, (p.73 )e

Tt s generany considered that ‘the widely held but nadmmnesa
"conmmg vieu of the- teacher as merely a classpoom prsctitioner has

% had a rather decrlmmtal effect upon pl‘o!’es!lonnllsm (Cnmission on

Teacher mucathm, 19743 Stinnett, 1974; Anderson, 1965; csnudinn
Teachers! Federation, 1959), Tt ig therefors suggested that the-
"expanded role of the teacher to include involvement in curriculmn
idevelopmeqt would constitute a great benefit to professional growthe

‘Allen ‘(1972), in reference to the Independent Projects by
_Teachers_(INPUT) ‘established in.California, outlines me‘rouo@ng . i

“premises upon which that project is based, These are-as followss




* active rola of the (‘.e’xcher in curriculun devalopmenb.

rTeachers have a persanal contribution to meke to currlculum
and instructional changes 5

1

2 Taachers heed to colrmmi.cate with thuir colleasues.

‘Cultivating change in individual teacher: is an effectivs
vay o change education (pp.19-20 )e. "

3
This pruJect is an example ef successful teechax\-centared mxrriculumy
this ‘is hot, However, a typicel‘ example of ‘the nature o! teacher .
involvement in curficulun acuvmes. 13} qunu Miller and Dharid £1973)

-..tha role of the teacher ganera].'ly has been merely. that of ‘an -
operative who has put new curriculum plans, organized by experts,
into ‘effect. ' Throughout North™ America the participation of
teachers has Tanged from token representation on a curriculum
cofimittee .to, in a few instances, an active role as initiator
and major developer of curriculas

teacher in curriculun developmen generally has béen & very. minor
one, There have been a few notable exceptions to this practice,
howgver’y and whetever teachers have been glven a pivotal role in
curriculum development the results usually have béen fairly
satisfactory.(pps8-9)e y

Hodgetts. (1968) states that”the .clagiroom is "where tie action
1a (pu3)." Talf4962) 15 0F the opinion that the dynemics of. change
st be lécabed in the local situstion (peA78).. Tngram (1969)

maintains Lh.:\t iithe ro}e of the teacher is- centx‘al, and a wide range s

“of professional ‘freedon is essmtial to a detaminatign of \:ha best:

way to play this role (p.121)." . -
In, Ganadu the driving I‘Drce \:ch.i.nd the expandad x‘ole of the |

5 tuachcr as ‘curriculum developer is the Ca.nada Studiqs Foundatione

hndérson (1974) nmintains that. 2 b
Pagplé inyolved vith, the SF obviously-believe that one vay. to
improve ‘the quality of Canadian .studies in our schools'is to
actively involve ‘the classroom  tescher in'the devnlopment of the,
curriculum (pe1)s .

The Canadu Shudle.v Fnundatlon is there(‘ore a pﬂ.me sdvncabar of” the -




Klthough many teachers express i interest in participating in .
the ediess OC curriiulug devalopesit; & relatively snsll mumber do, in
- Taét, eventually becone participants. ‘The difficulty lies \;erhaps in_ -
SIS A 3L LY e ST S
Harnack (1968) y certein . > ta
; s imer Amorig ;.hasc are: uldamlc

fz-oedmn, encouru.gzmem. for indi\d.d\xal pro!esainul gmuth, improvammt
in cnmnumcation, susishncs in daclulon-nqd:u, md an oppertmty for
. instructiunal laarlsruhip. This Ls to be acl:ampltahed, he states, °

throu(,h the- study of eu théory, plannd

ant ‘acéepéance of responsibility to the public: (p.142)s

‘ ,mzke (1973). rel‘orrh\s toa swdy carried out by Dempéey (1963),,
.ﬂscusses barnars- ~both dnternal -and external- ~ddemtified by . . it
tmhers as arrecu.ng c\nri.culln dun;a. Almg the internsl barriers
were thought' to.be:

a . beuddng experl.enct, “formal adsmctm,

gexi amons the extermal barriers Sack of tise, relationshipe with
oLhers’ uding teaghers qb‘ﬁﬂpﬂs, r end parents),
i school policy (paké)e To this 1ist of barriers as. perceived by

. beachers, can be-added the. folloking:  ‘Lack of woriey and facilities with

thch to carry out ssfi h tered

lack d!t pupport, aspacinlly rrom loul uhcnl luthnribieu lack of
* froedon 1o mnks decisions ul‘fecbing cm-icmm lnck of " cradit for

e wo)rk pmvieusly cardea out in tha ﬂ.ald oj' :um:ulun duvelopmanty

lnc‘k u!‘ mplemanhtian of rehamemiltion: nade by tueher curriculun
- developers,. and 1ack‘m‘ commicatm “with qther \‘.uohera engaged in
-the aurricglm development pr_ocess (lgs.juer & Dhand, 1973, pe7)s
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prompt Miller and Dhand to’ state the ro]_lowingx

deterrent to sue 1. teach

* resources;

F\.\rthcr c(msldsrauon "Df ‘the. findings o!' eachsx\developers

Further barx‘iex‘s, as perceivad and repon.ed by teachers, . *

"included problems arising from relationships between  teachar- .
developers and 'their fellow teachers and their school S

administrators; problems arising from relationships among the -

“teacher—developers 'and ‘their pupils. and their pupils'.parents;’

conflicts with curriculum .authorities about the.role of the.
teacher in curriculum development; - conflicts with school .
offigials about the primary role.of t,ha beacher; the’ fa:llurc of
schiool nuthcanas ‘to provide teach wif

with pol:u:les that deterred teachers from pavticipating'in .
curriculum developmente Even when'teachers have successfully -

- overcome many of théde. barriers and have dévelopedinew cwrricula,’
“théir fellow teachers and the local school boards often lacked

the expertise to implement the new program.  And there are cases

- seein which ;school officials have approved the. developméntessonly

to withdraw suppart md-vay through the program (p.'i). .

The problems thus 1dentii'ied _have in many" caueu proven tv be'a

"barriers to teacher pafticipation are therefors to.be considered as -

tnportant Anfluences upon the rolewof the teacher in curriculun,

developments - . 5 3 4 .

- Changes Bxperienicéd by Teacher Curriculun Developer:

Despite the barrieré to curricul\xm change as previmisly 5 g,

disc\xssed in this: paper, it is ganera:lly considsred thAt taﬁcher

i_nvolvement. in the curriculum development process can prove to be most

beneficial (Miller & Dhand,

) * Many educatorfs coneur \dth thu

o premise that teachers— -as the med.:lum thrbugh whtch curriculum

imnovations are transfommed £rom hypothstical Sttuations to actual

"practical demonstrmnns- Zare therefore best sutted and perhaps’ moro -

knawledl’exble to part1c1pﬂte in the pmcess of - c\\rriculum devalopnemt

(Verduin, 1967; ﬂunsdale, 1961.' canadian Teacherst Feder-aticm, 1959).

Miller ‘and Dhand, having Ht\ldie_d nvﬂ:L'LabLe literatu.re, identiry

th .
the existence-of a hiararchiel school. orgunintion ..

od ¢ urricul opme Thése '«

B




seversl benehts “to be derived by Leachers having act:we participabion

in the cur-riculum devalupment processe To quote these:writers:’

v & These benef1t.5 were: teacher sel f—inprovi ghen teacher TN,
. ' morale and greater satisfaction with the 1dgal schoo) environment;
& _personal and. professional growth for teachen persenal and i '
o ‘professional :(sic) growth_ for greater inpl of . o O

cirrrd culum’ guides' and officially prescrtbed curpdculum materials;
greak,er satisfaction with teaching as a_profession; and. . generally

% " greater-satisfaction with"the entire educational process as a, "
i, result of parmipaqon in curriculum aétivities (ps8)s " 3 . Lot
: . T sumnarizing their findings, tff put forth sevgrnl ; .

conclusiuns whlch may be viewed as* follnwsx L w
£ . Teacher's whc have partivipntod m cun'imﬂ.um developnent:-

-(1) ‘are more accepting of changes in their local schools; »
(2) are more enthusinmc about. thaix’ worky :

P (3) 'have modified their i y.u ¢ T
%) have lost nany of their inhibitions regarding the peraonal
*. mpucacions of mvnlvemant in developing cux-r:lcu.'la- .

(s denonstrate more’ concern about educationsd prehlems, . i

= C(6) consishently show greater interest in’ “the " solutton of thoas . T+ Pe
277 problemsy

-( '7)' are hlghly motivsted by a desira to improve tha oducatlonal
— experiences of their. stullents;

o (8) are nighly mat).veted ty-asaensbiof protessionansn; b,
f R ) express a desire for self-improvement; N

pel L '_(10) express 'a desire for imprav:Lng tho quality of clsasroon %
£~ instruction; he

(1) . desize"to persenalize. the educational process (ps8)s
Vi ! Loweke (1966), in an analysis of réglonal curriculum pmjent.s
oy, ¥ conducted in Canada and the, United States, states the !‘o]lo!«dngx

The- chief value of participation as.perceived.by the:teachers were

i intellectinl stimilation, a sense of achievement.thé pride of
accomplishment, the experience of Jeadership and heightened
professional self—respect and self-confidence: (p.7&). . %

N * Dol (1970)-15 of the opinion that "eeeclassroon teachers behave more * -
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insightfully ‘and effectively as a consequerice of their experiences i -

“currioulun inprovenent activities (pe399,. " mem (1972), repom.-.g ~n
the Brunsidll subpmjedb of Project Canada st (Ca.na:da Studtes . i

tcachen-devm.upers expressed self- e e 2 g

R B Foundation)., ‘Teports that th

* satisfaction -as i resu.'lt of- their curri::ulum devalapnent axperience
. (ppe123-126). ' i z -
. Burke (1973). shca study of" the behmmal chmgaa of teachers

+imolved in Project Canada West, rrives at'nine’basle 5ennralizauons :
regarding ceacher curriculum duvelopers. Thesa generalizations sra:
I. Teachers mvolved in lacal currlculum develupn\ent....

‘1" et ds change agents in relation to thelr fellow. teacherss .
" "2+ change in their relationship with ‘other educams and with
the lay miblics . . 3
i 3. participate in an extensive progrem uf pmtessionel
. . activities, - .

‘l . are capable of inplementing curriculum changs i sub,jact
areds other than Ganadian urban atuches 3

e have'd new professional attitude, -

. : 6. have greater t1n’ the decd ston-making processe
¥ ¥ 9. are ressarch—omented. % . - o R
fal ooy g 8. ienploy s graater wrletyiol teaching sn-ategtes and 4
N ® wyg ¥ J . technicmes in, the classmorm. 3 -
g R 9« Jhave a more.realistic viaw of c\n.rd.cul\m devalopnmt A
& . =, * T g (pp.5e-59).
i Similar l‘indn.n(vs are reported by Andefson (19'm) ina study of s g

* teachers involved ir. t,he Newfoundland-Labrador Canada Studise Projecte
o # T A rvevies = Literature thererore 4ovesrs to produce & consensus’ '

tsachexs who take an

of opinion regtrci-c fie changas effecte

_active part in the vl developmens “raesss T must notbe Ml

¢ . concluded; however. - *.curriculum developmert should be madé a
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mandatory -actj\dty f-cr_' all. teachers, regardless of inclination, for, to

quote Taba (196’) i §

This Lnsistence on a' 100 per cant panicxpatiun...is a stratagidal

error which creates many problemse One'of these is the inclusion

of’many "reluctant dragons,” who by their reaiutancc dampen’ the .
gabmesphe : and impede progress...(p.hé‘? . A

Hsverthcless, it has been shoun that mvolvemunt in the process 0[

* eurrfeulun development, cap préve -to be a'most beneficial yxpaﬂmcg for,
teachers, . ) RN e
Inplications, for Teacher Education ;

- & The impucations or teacher involvement 1.n c\lrx:lculum
develoment, especiaily as At fertains to the Tield'of teacher "

- education, iare nany. Janzen (1970) suggests that "eesths TFaculties of"
Bducation have not. given sufficient emphasis to curriculum de\relg;pnant, ’
a'an Inportant part of the vork of & tedcher (pe108)am Doll (1970}
suggests that teachers of teachets need. thenselvés to be' ro-odusated so
S B prepars, their students Tor poseibLe involvesent in L

' curriqiun imovation (pe41). MAller and Dhand (1973) propose that

"sesthe teacher educution imtitutions of North America Mﬂt bear —
_;consgderable responsibility m- the laek of resaax:ch by hhs classroom
Ateachgr at _the school=building le'vel (p.l.). A.ndex-uun and Roald’ (19‘73)

z \*7
 are of.the optnion that: - - . . o ik
' 1o be able to !.nitiaté s tably: rigorous curricula, a-teacher
must have more than & desire; he must have en adequate *
educational background.,..If, educationalists sccept the inéreasing

role‘of teachers in curriculum development, then.it beeomua clear
that preservice'education shpulrl be revised (pe3)e |

. They suggest that the 'successful implemenhation or such a reﬂaed

teacher me would te the edoption of the
- i
. follmd:\g stepss . : '

{1y - Presemce uducatinn shmlld ba re\d.sed. ’naplca ‘such as




rssearch, curriculum develupment ‘and curriculum evaluatiun
should become m:mdat ory,

'1nsemce educatl‘on should: be. axpsndad. It shauld be . v,
“logically developéd so that pre-.and. inse.x-vice education,
+ 3 : Become a continuing pmcasa...- n

(2

. (3) The tradlblonal Fote of the beacher —that of a. classxvom
e - practitioner= -should be’ expanded. to include that of = .

B OuE . curriculum developer.. Teacher organizations, provincial
departments-of education ‘afid teacher education institutes
mst recogu e. th).a bmder daﬁmtinn of “teaching, g

. (4) Field vork by teachsrs should be recogiiized by teacher
I ‘education mstltu(.es as the équal of gourse Workeees

Practicing teachers with experiencs in initisting currieulsn
development. should become an Lntegrnl part- at future heachar
edtcation programs (pp.m-u).

&

The :lmplemmtabion of such a téacher education programa could

 therefore help to.3l1eviate-maiy of .the identified pmhluns experiencéd -

© by beachers panicipabing in cur:nc\xlum developnent. This 4n-turn,

could perhaps encourage ore teachers to ‘become pctive participants in ..
el . v c;m.—icul.um development, thus improving the quality of curriculum, and, ~: .

as’stated earlier-in this paper, helpihg the studesit keep pace with

his chaning worlds

Summary .
" In this chapter the writer has attempted to exanine the role of

the teacher in curriculun develognents To achieve this'end,a review
of rélated literatire has been prosented under certain headings which,
in the opinion:of the writer, are pertinent ‘to'an understandiig of: the

 complexities of this role. Thess headings were a3 follows: : %

(1) . Sacietal change and i.ts implications for cm-iculum B
_development

(2) Approachcs to carriculun developienty, - . - -' L et A

s Co (3) Toachor involvenent in curriculunds elopmem.

- = . (&) Problens experienced by teacher _urri \ulum dave_lupers- i




" undérstanding of of the whole.

the’ requn:ihﬂlty of prgp.ﬂng beecher: to cnpe with nnd to duive \

(5) Chzmges exparimced by teacher currd.cultn developent

. (6) Inphcntims l‘or buchar educations

Thé writer is.of thu opinim that the smeaug-um of each’ of

these Loplcs is vital to an w-donunding of tha fagtors which

inﬂumce te.'u:ﬂﬁr involvement. :Ln the currimllul dwdaplulb mvcusa. 5

Each factor is, in the opi.ldm of the wrmr. nmsury to the
The-changes taking place in society necessitate conparatle -

changes in schocl uurrlculwn. - These in turn result 1.n the chnodns of

: some appmach Lo ethch thauu needed :hun;au Au f.he classroon teacher

‘is vell suited to identify nnd :me].ememt nseded changes, it charefore

becomes . desh‘shle thst tha teacher. cake an lctive part in tha process ‘

of cunriculum development. As this 15 eontrary to the classroom role .
of the t.eacher as trnditlanally percuived. hovmr. t.suchars wd.ng an

active pert in curriculum dovalopment experdence nany d.u‘!‘iculueu.

Nevertheless, in spite of these difriculties, this active paruupatm

has proven to be-a: bmeﬂchl experimce prorgulmnly rox- the

’ parucipating taagheles Taiding- all. these factors into msumuon.

it soon becoles applrmt that edunltinnﬂwtimlms shmld Apcept

mmdmm bmaﬂ\. from their neﬂ Toles as eurricu.lun devalopers. It 1.3

to. Y hoped ‘that participition_ in uj’c’r currdculun pmjects such as :

T t.hose sponsored by" the CAnnda Studies Foundation will remlt, in f,he p

recognihion by teachzrs m schoo). authorities altke of the

role of the. Enachar in curmulun dsvelome‘n!;. Pl st p i




= g . CHPTER III. MLl
S e Fomation of “the Canada Studies Foundmnn
The Canada Studles Foundation (CSF).was begmn as a direct,

- resu.lt of the: publlcatinn in 1968 of the, book !h“‘ cnltgg Eﬂ

her:.tage’i by A4Ba. Hodgstts. ’lhis bﬂo\o— ~the report of. the National. E

Hlstory Pro_aecz, a two-jear mvesugmon of the teaching of canadim

- o history, snl:xal studxes, and civics, s obuwe_d in a representative .
€ w, *. number of Canadian classrooms= ~was' an -effective but’ mntmversinl

condemnation of existing cu.rrieula, texts, tsacharp, and’ tucher

educamon pregranmes in Canada. The rationale “upon which. the tomntiun
_of the Nmonul History. Project was bused was statéd by Hcdsattu as

“follews: o, .U

'y (a) the ated but, vo  volume of critdctsn’
o that questions the value of: CMad.‘an studies as.they are now
! prescribed and -taught in our schoals, (b). the belief that- the
" .quality of civic education in nation is an important factor in’
. molding. that nation's: futufe, (¢) the apparent lack of
understanding and sense of nationsl purpose among Canadiansses
(d) the-chviction that the, study 6f Canada aid its problers

) schools and that it could.become a much more effective instrunent
w N than it now'is in the fostering of understanding among the people
. of our ten-provinces, (e): the protiability that a privately

. the teaching of Canadian studies in dl1 provinces than one.
financed by any. governmen‘l. egency (1965, Pel)e

% . e andings ot this. uvestigaeion brought 4o 1ight nary
serlous, weaknesse< in the ‘teaching of Canadimn studies. Hodgetts "
= repcrrterl bhat,*of ‘the studerits observed in two hundred forty-seven

sclmols in twenty - Oanadinn ciﬁes, eighteen percent wsre deacrlbsd as

*actively “bored, savenuen percont. a8 pessively bored; and ‘forty-oho

purcent as "mgchanical" (pe58)e Hudgeths therafure concIuded that

he vmst 'najom.ty o, “ars completely. apathstic toward - ..

should” and conld.be one of thesmost wvital subjecta taught in our -~

. sponsored study, free from the political implications of Section.’:
93 of -the British North America Act, could report more frankly on -

\




Ganadian studics ( p.59)

gloomy represmtatmn of the prevzuling condition o( Ganadinn sucial

stuﬂ:es teachings” It was di:covax-ed that var_v l‘ew, ir s.ny, Canadiun :

~To qqate .one

anadian the'f time it'was presmud Htome.

w01 abhorred b1 Itiwassall dates; und nice nest little Acts of <

. Parliament and more datds’ and more-Acts until T got fed up .

- completely and I had‘nia desire to ‘leum mor'e anub camda -
(pp.20-21)- ¢ : ) e

Hudsem o s thw. v T o

i

* uiathe great maacrﬂty Gahadisﬂ shudin toachers. m

aother.educators’ the r ponsibmt\y.far the poor quality
. eduestion-in our:el )
‘every _allowdnce, To the‘tr many \hfficultias, W
these teachers..through lack of ‘drive, interest, professional pride;
and.otkier. factors
of excellence,” nir- aFe they Mﬁll‘l.ng the x-egaonahle expectations
of society (p.uo) : ;

Cﬂ}.iciﬂ was not dirccted \mlaly

¥ gh .school
;7" the Canadian: Studies classmom ld.thout the intellectual sld.lls, P
# B the knowledge "and the attitudes -they. should. have to'‘play 8% k&3
. ¥ e‘x‘rectivb mle as" citizena in prasent—day Canadu (pp.115—116).




i Tet - e
SateEe N Oinadian Staatsd c}:rx—iculum. Based upon these findings,
several réconunendatwns for change were thus. put forthe Ad these

.. .+ .recommendations subsequenuy Tormed the basis- for the eutuhushmmt of

‘g the Cariada Studies Foundation, they will now be quoted in full:

B eqeWe d a rational ricul plan designed t.o
4 nike radical changes in'the scope, content and teaching methods of
i B a7 . ‘Canadianstudies in the elementdry and secondary schools of -
! Canada, We recommend that a Canadien Studies Consortium be
established to implement this programessesThe Consortium should be
based on-the following principles. . ONE: It should be designed to
function as an interprovincial organization, K TWO: It should be a
vl 3 completely Lndependenb ‘organization, free of all political
g -, influences. THREE: Tt should consist of strategically located .
& g8 g regional centers, with a national executive committee to serve as’ &
; 54 @ @ data bank and a clearing house for.all its activities. - FOUR: CIE
d .7 Its exclusive purpose, should be to develop and distribute Canadian
s E « studies materials and teaching strategles- for use in elementary, 4
o - and secoridary schoolss FIVEs It should initiate and then work -
g -+ 'from position papers based on the findings, and recommendations of
* - this Réport and any other related studiess SIX: Final decisions
. P Tegarding the selectxcn and use'of. the resulting materials should
: . remfin ‘with the mdiv;ual provinces (p.ua). Bt va

@. g ‘It was fux‘ther

g that the: i work c].oue.ly h ®

with "departments of. educstion. séhool. boards, teachers! orgsniutimu. e
v e faculues of education, muvers:.txes, and i.nterested lay mnps outside .
“of . the academc communi ty, " r_epresmcabive groups of which "e.acould

become involved in“preparing,

‘d'-;e’sting, waluat‘i‘ng, axchang!.ng,
. . aid eventually publishmg tor genera distribution new courses > aid. b
W, TR re;omended procedures in Gansdian studies (p.119). 2 '

"o .o i+ 7 s a direst result of this study, the Ontario Institute for

g Studies in .ducatmn organized the Canadien Faasl.bility and Planning *

Pruject whose pnmary function was to”i gate the pra 1ty of

the fomatxon of a Canadian studies curriculum devslopnant otge.nization.

. This' was l‘o]_lowed in May-1969 by the Ganadian Studies Gnnfarmcu at -

Trent University, Paterborough, C'ntario. At this Eonfermce the.

: preliminary plans for the organization of ‘the Canada Studies med&tipn'v L : @

.




ez o

(CSF) weré Taida -

According to these plansj. the CSF'was to be composed: of" 2
cantral organization or committee md 4 number of regional autdnamons 5,
'pmjeccs, each consisting of classmom teanhera, university profassors, .

and various eonsultants. and each adhering to the guidelines .and’ major, *

goals prmposed by the Fnundation. These were broadly defined qé Tt
“follows: ’ 7 )

(a) . to denoristrate in association vd.th the ten departmant; of
P that "coope: n among in: the’ area-of -Canadian
. studies is feasible and ‘desirable, and “that this Coopération can °
be achieyed without dai.ng injury to provhlcial auwnunv in
education, %

(b) thrcugh a series of ptlot projects, to provide. ' -
-opportunities for:teams of Bducabora from different levels of '
. education and from different, regiohal, linguistic and cultural’
groups to work together in the development end exchange of- . .
learning materisls for uae 4n the Canadian ntudieu cluparoom; & <¥"

(¢) -to involve classroom teachors m the plnm.‘l.ng, davalopmsnt
- and implenentation of each project.

\ X © 7 (d) to develop leami.ng materials nnd prnced»res based " on the ey
g =t needs. of contemporary Canadian societyj toward this end-to esign . .* .
' - experimental. programmes that will "seed a and - :

that- will help students become more hwﬂedgaaé[ne about the °
complexities and opportunities of modern Canada and encmu‘uge a
e . greater appreciation of the value sya'.emu and aspirations of.
. Cansdians from other regi.una and ethnic groups;

(e). to identify,the kinds of intéllectual skills, attitudos”
and value system that civilized living in a country like Canada
i - .- requires; to develop the kinds of course content and teaching
- - methods that will promote these sld.'L'ks and values (cs:-‘ Third

. "Annual Report, 1973, p.k).

The projects wefe to” (‘ocus on what-uera rsturred to by Hodgetta

X’ as“‘continumg Canadian toncerns"s Tomidnis (1972) elaborated more

fully upon this term in the fo].lowLng manner: -

Continuing implies both historic and contemporary (as uel.'L as: .+ |
\future) dimensions to Canadian Studies, an -approach which .
" ‘emphasizes historical perspective and modern relevarice while
.. . avoiding the twin pitfalls of antiquarianism and-4 faddish
presentisine Canadian is meraly a descr.lptive geographic term.




'Concgms include 1ssues, themes, tapics and problems that have an
interest for Canadians because they relate.to matters having both
. public and private and positive.as well'as. negabiva aspects and. -
are signincant ‘m the nature, growth and survival of Cunsdxan
society

-Continuing "‘amidian concerns are nat constmi.ned by the boundaries
of the academic discxplines although the latter can make essential
" contributions to clarlryi.ng such perennial issues as _urbanization,
.technological chahge, French-Bnglish relations, regionalism,
culm(xral)divorsity and, Canadian—ﬁmericsn nlations, to name but a
few (pek)e

Six fedtures helping to shape the*structura of Canadien socipty
were. subscquently identified;: thisse: were outlined as l'cllnuax CE
a. Capada is a'large, reglonally divided and diveise country; .. ( .

v ba Canada LS a highly induatrializad and tachnologicsuy advancarl N
country

6o" Cariedi 187 an;urbatzed cuum-y, rapldly becsing a nation of
city-dwellers;

Canada 1s an exposed co\mtry, open to a miltthide of external ’
* cultural, qconomic and political inrluencus

es Canada is a multi-ethnic counh-y with two predunﬂ.nant g !
lingulstic groups, e

"f  Ganiada 45-a country with & unique, Horthern geographic
. “location (Hodgetts & Tompleins, 197hy Pe2)e.

} It was decided that, appropriate pmposals for specific ragl.nnnl

projects were to be presented to the CSF central organizhion for ’ __Z
. consideratian. :.mus, within a reiatively short period of time, three

tiajor projects cane under’ the sponsorstlip of the Canada Studies - )
“Foundation. These were as follows: (1) vPro_Jep? Canada West; . a%

(2) The Laurentian ‘Projects; “'and (3) Project Atlentic Canadss ‘Tn ' . = =
addition to these three; the CSF provides. funding to other ‘projects.

Tvo. of note ave; Thé ﬂeo"ruphy of ‘Genada Project= -concerned with current

work of .research geof vs, and The ] Lab : Prajrch— o
dmhnw With Lboren Jngemmt relations in Canada. & R ¢

/ 5 . 3 [ ,
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- Thie Formatior of the i -A—"»-; Canada Studtes
N i iject of Project Atlantic Canada
Durifig 197172 variois rmr.{ngs were held Q.hroughmlt the
Atlanti Provinces’ for. the oxpressed purpose of. the development of -2,
i % draft ‘proposal h: bé presented t.o Lhe CSFs As s result, Project
Ea ‘- Atlantic Ganads (mc) was appmved it findéd for 1ts first phase .
beginping in June 1972. Tha bhema of this’ regioml pz'ojact vas to .be
...regienahsm and cult.ural diversuy. to be viawd initiglly as en

ML Atlsntu: regional 1'and then A us a prime .
Canadian phénomenon (CSF Third Annusl Report, 1973, pel7)e" Project

A Atlantic Canada was t6 have four components, each’ being supervised
; ] T

R .and guided by a Each nt. was m turn to

be subdivided inm various’ subprojecbs, each coriceined’ with a speumc

{opic in accordance with the PAG unbrella theme o re;lnnulis- and
caltural diversitys . . - -

.+~ During this time'a caniu.ee of seven llnfoundlnnd and hhrador
educators was formed to repusent the province. in the drafting ur the
 proposal for the formation of Project Aumm: Canadaa ' ‘In t.he
. .. -“introduction. m a pmposal subm.ﬂ.ta:l by this group to ths Ganada

Studies Folmdatlon, it wss stated that: - : o
.. “The Nevfeundlnnd Committee supports the philosophy of the.
Draft Proposal for Project Atlantic CanaddaseThe Newfoundland
(Committee is dedicated to the principle of the teacher as'a - N
curriculum and instruction developer sipported by academic and
prufeé’siur;ul consultants (A Propesal to Canada Sbudhs medaﬁon, s
1972, pal)e

It wastalso stated tha'. the coordinating ‘committee for the Nuw!'olmdlmd

compgnent. of PAC vould conprise the seven .llunbsrs of the roumnng group,

2 2 . the chairnersonn of each aubpmjecf., end any needed, spmmm (po1)e-




point of centralization (St John's

The - funétions of ‘this coordinsting committes were outlined'as follows:
1. to be responsible to CSF. and m tor financial mmers. 2

2. ' to-provide leadership and ylirscf.iqn to pmject gmnps,

3. "to channel and coardinm acti\rh.ies of the project’ groups, ¢
ke fo develop. the cuiriculun philosophy of the projécts,

5. to make decisions relative-to the merits of ‘group proposele,

[N to ensure that gx-oup prnpusals meet with che specifications of °

to receive all recomenduti.ons und- materials from project
groups,’

8, to organize all provineéial :lnservlce eonferanm, - o

9. to supervlse the produntion of .all project mabeﬂula.

¢ pervise, formative and s\mstiva evaluatinn of, curriculum
feridls and teaching su-azegies (pp.l-z).

10 themés for the project were chogen= -(1) cmra:uzamn. &

and (2) . The North: 1tS ‘people and resourcss. The fcmer would be

- centered on the island of. Newfoundland; ~the.latter dn Labrador (pe2)e:
To quotk Lhu organizing group: :

the completion of the two projects would not only dmprove Socigl
Studies education within the'lotal:areas but would benefit Social
Studies education throughout Canada. The completion of the
. projects would fill a significant but'neglected area in the
:Newfoundland curriculum and, at the same time, would provide

+ meaningful units for Canadian studies throughout.Canada (p.z).

During the earl.y stages .of" tha PAC llewfo\mdlnnd compenenb— =to

Jbe ko as the Newfoindland-Labradsr Oanada Stustes Project (NOSP)=

Lhere were. six subprojects: (1) The economics of. centralization

(Stcphennne—womnr Brook aran), £2); 4 Cantralizgtianx Its hiagarz

*and_evolution in one area ()‘erryland area); (3) Resettlement: The

 impact'of_rovernment (Marystown-Burin grea);. (k) St Johntss A

-'(5). e influénce of 'an

veos Tt 3

It is strongly believed by the, members of this committee that - - -




U snduskidals zed city: on smaller éonb-iunities (Garder srea); and (6) The
© Nort!

i b eo e ‘and Tesources (North West' R.i.vol\dldn-ﬂcpsﬂale-

Makkovik-l)n\rls Inleb-l(appy Valley arsas in Labradqr, togothur \dth l

Bcot.huk study in the Gandex\ aren) - (pp.B—L)n

Having thus”outlined the comporipnt, projects of NLGSP, -the

. ! hatiig, comibes commer hhe arr ¢ '_ of a“tentative {project:

LT T L schiedule, As stated in the pm,)ez:t prqpo!nlx E T . S

.au proposals are -simply skelebon out.linea. A].‘L groups are i
awaré of the need for academic inputs - ALL groups are aware of ‘the .
need. for inseérvice training prior to developing their currieculum . -~ §:
" proposals-in detail, - To this end ‘the following peopls have been L
., commissioned to write position paperst- three academic. spacialists %
* = =a psycholdgist, a sociologist, and an &nthropologist; two :
¢ educutiomlists- -an audio=visual specialist and an instructionel
1ist; and two tudenta who
. will write from the.frame of retarmch of hiutery and.geographys .

) s . projsct. members’ with such-considerations- as cuntent, theoretical
- .. e s rationale, pmduction of audio=-visual materials avpluatiun of
-curriculun content ‘and teschi.ng :trategie: (p.és

Arrangemenﬁs were also made far inberucbian be wuen NLCSP members and
members of ccher CSF projez:ts in obhar parts of Canada.’ Sour-:es of sz i

Possible ‘sUppoTte: =i xnam:inl, acAdemic, and pmreautonal- ~Were . |

outlined, and a pmposed operpting budget drawn up- ’me Nmomdluﬂ-

strador (hnadu Studies Projecl: had tharelora begun aperution.




3 + CHAPTER v B . . #
1’ne Beginnings ‘of the St. John's Project
Of the five N‘LCSP ccmponent prujectx which nra presently in.

| active-state the Sts John's Project ‘has by far experiencad the most

: difﬂculnes. K5 stated earlier in th!.s paper, the reasons for these -

A ditfinulties have not always beén eldirly identitiable, If ‘the prasent

situ«non is to be meluded' there have been, in the " spaco of two years'
(1972 01971 ), .no fewer than: four camplgt.s chengeu i.n tusm persormal
and ‘three changes in. the actual projsct to)wic. * Even thaugh thc writer

has had only limited contact with any of the previous project “workersy

possxhle rea..ons for Tdilure can be suggeated, hauod upon the

axpemanca of the wrjter in directi.ng the lntest uttorh, and, in

" addition, upon discussions held with mumbers of the cnardi.ngting

committee of the Neul‘mmdland-x.abrndor Canadu Studias' Projects

: memrm, in mn.effort to provide’ some 1tkely explsnatiunu for the-

many failures experienced by this.project, zne uz-mar wL'l.l attsmpt to
briefly reconstrur,( the histcry of the St. Jonn‘: Prcject.

In the opinion of. the writer, St. Jo)ln‘os was' a likely area f‘ar

. the eacahlishmmt of 4 Canada Studies Foundation beam ‘for. two rueaons)

- first, as.an historical and contempotary study of regi\;rnliem and
cuuural diversity, 1t-yas well 'sulted to the "BAG progéct thems; and

sccond, it “was the bm of opamtionu for the NLCSP coordinati.ng

. committoe itself, 'mese two reasms a‘.lona would auggest ‘the chons!;ng
of Sta- John'n- -either lntsntionully or \ndnhentionally- -as_a logical
site for the escablj shnient of a CSF prcjecv,. This indesd proved to be
the ‘casce  From the, very. beginning, delegates from Ste Jotu's had been
dnyolved in Lhe prepnrntions l‘or the ﬂstabliahmult of a CSF pmJecto

S -,




*" I the early months of 1973, three teschex'-s £rom ‘a Sta Jotn's school .*
" submitted a p!‘oject proposal to the’ coordlnahing comvdM,ee. This

proposal vas stated a3 followss

Esal on_Historic Sb, John

£ It would. be’ suggested in this propossl bo nxand.ne the !'ouovd.ng
aspects of St John's history:

—Henrlezyous Tor the 'early fishing fleets on the Grand Banks
. =Stepping s'tone to the New Horld... .

—Bam.es hetween the Bruish and the French: for the pouaasaian
+“of the Igland,

-Early 1andmarks, -2 Kj.ng'a Eeauh- Fort Amharst: Signal uu.} .

‘~Seat of Bovemmsnt for ‘the Tslandsea..

" e tio great fires = 1816 and 1892
=The"tBank Crash' - 189075 . .
=Site of. emy trsn&-kblantic mghcs... T : :

~Marconi. : the FIRST wireless message (crans-ulmuc) received
on Signal Hill

_ ~Historic’ buildings..._ S : : T

~The strategic position or St. John's during World War IT
'-Ths growth' of St John's since Conred.emtlon with Canada %

-Social conditions - pqs(. & preﬂmb 2 g " e

- —Folkloresss ;
1. Ste Jontg - Pishing Contre, ‘past dnd presont; .
2. St. John's - centre for Sealing Tndustry
. St. Johi's — Distribution Centre for, Province, past and

present (Canada Stidies Féundabion; - Newfowndland, projects, .
1972, pp.m-w). : :

4

’l'his proposal was one of several presanted by ‘the Newto\mdland—l.shradot
committee at a cunference w‘nich was-held in Hallfax' Aprﬂ 15 and 16,

1972_. Shortly fellowing this Huli!‘ax meeting, the newly=formed project
¥ ° ’ .



. pmject work, and enthuaiasm begnn to deterlorata rather rapldly. . -

Perhaps the pressures of cu.rrd.culum development were making their

o other séhosls 1 the aroa; perhaps this heljed to lossen the mpact . -~ - i

"*approximately two months; .by. late Octobér it too had e -

time that team menbe¥'s: ard obliged to:"come to grips", ‘so to speak,

_teams commenced operationss The neribers of the Sta John's temn

appegred to approath their .aelected task w1th enthusiasm, and vork
conti.nued more or less arfectivaly uitil ths enrl of that uhoal yaa!‘

"(June 1972). During the sunmer’ months the tean lost. coritact vith

presence felt even'at 'uﬂa carly stages Team meWbers had transferred . - :

of a workuw group ralationship or team epirih. HrmLevar' the J i f

underlymg reasons indeed may )mve been, by Sepbembex' of thu year, all ",

efforts to estsblish a functioni rriculum develophent project in’

Sts John's had all butceased, . - R L

The task was assumed by several:feliow workers of the former

téam members, . These new curriculun developers tried to-continue the

{opc of Ste John's: A point of centrallzstion; - thelr efforts,”
. howsver, proved to be fruitiess, This second attémpt: Lasted

funiction. ) L TR -

The opinion has been expressed by meribers of the NLOSP

_coordinating committee that, due to various outside interests and the

obviously appirent futufe démands of project work; thede teachers had

perhaps failed to develop a dedication to the projects In the opinion

of the writér, the first two to foir'months of the 1ife of a project

tend to be,anong the most frustratings It Ls during this period‘of

.with the nature of the tople, with the technical aspects of cirriculun

development, with the researéh process, .and, certalnly of major’
importance, with the process of learning to wptk together &s & teams
; ‘ b ! A :




T L Joo

It individigls havé not comitted thémselvas wholoheartedly to the

work of tHe project, thesé obligations might 4n all probability demind
far more froma purson _than heis in all honesty prepared to glves ’
his can therefore only #ésult in the lass of tean personnel and.the
ultinate dissolution of the team itselfe. S - N .
Thia appears 'to-have been the reasen behind the failure of the
" secont’sttenpt to establish the SEv John's h‘oject. One member of this -
gx‘o\x\: des),red to contmus the effort, hawever- hAvi.ng aauemd the.
aid of some ol‘ his fellow teachers, he comenced the third ettmpt i’
Occo\m- ‘of that- same year (1972). 'l‘na mimites of sn: exocttive mesting . B
% nr t.he N‘LCSP cnord:msting conmittaa held October 12 report that a nsu
St. John's Project-was in the' early’ Iomad\m stagess "' R
Within a short period of tire thc nembership of this, goupe ST ¢ B
. dropped considerably until there exlsted only éné fullmtine menber with ¢
i Lhe rather sporadic assisbance from a smau numbex- of’ uthar individuals.
Tt soon became quite apparent that the topic of the Ste John's Project BN
*was now beyond the capabilitdes of the Yoin ap 16 existody o ! .
consequeritly it vas suggostéd by NLOSP Director, Dra Robert M o
"Anderson, that, “tlio Ghandes for succods, might be increased 17 the tap.ic el
wete narrowed o Bt vaom A port_city. Thu ~euggsation was A .t

accepteda’ 'n-e St. John's Project, vap again e operationj this third
atbanp’b‘would last for a total’ period of one year and six month;.' o

In September of 1973 the, writer' bacame a graduste student under * -

':he-'gﬁ.dance of br;lAnderson. During the caux;e‘af study,. the writer ity .
begine familiar with the ubjecuves of the Ganada Studies Foundation,. e N
ami with the work of the t.esms er t.he Nawl‘o\mﬂland-Labrsdor Canada " N\
. Studles. h-ojqch. Consequently, when, in April of 197, the Sta John's

Prajeét, yas agiin discovered to be Talling, Dre Nt it agaaste that




accompanied 3 sother graduate studsite <offer assfetance .

the writer

.etériorating, u
Ihe writer workec

- salvaged.

.poject cor

during the 1
this wasain } ar, 2xétoise in. futdlity. .

dithin avory - ort neriou f timer he pmje'c

17" indead begome '

ended the third mampt o 3

moper'x\ﬂ.r. Adlish.a functiors:

" Jodn's aregs ’

457 Gurrie w 1evel pmént tean in tho st
564 the [irst week of May, 1974; b Anderson requasted \,het

the writer sasune the responsibility o the d:*action of the s




CHAPTER VI

. g L ProbJ.ems of Directirg the Early nmlop-m e
" ; ‘of the St John's ‘Tesn )
., 3 - * Wnen the uﬂ.tar assumed- the mp&uihmcy of ‘the amum “of
X the st. John‘a Projoct, it:vas not vmum ‘touch of npprahuu!on
i o F Theory and practice are sometimes found to be rather far runvad from
:‘ “each other, and m.nouyn the writer was familiar with c\l.rrlmlm mory L
- . be:mg a gradnatu student, 1.n that ﬂald, a Issu.ng of inuec\lr.lty bugnn

t.o daveup as thta wruer uxpar!.ancad mvl.ng doubta as to her nhuiby

m 3uccessl‘u‘lly guide" uuch a vast. und unportmt undartn!d-ﬂsp Thil
Wt B sam ‘sssimmt, whi.ch, after thndghu‘ul conu!.dention had béen )

R wulingly accopted by the writer, nox often Bécame a- source of u

1eu=t yeut \mcartdnty, if not unxlsf.y. 'l'b bocola plrt of an.

underhuldngat its outset allows one to feel on a pur \deh 11 other y

- participant:, if, however, nna becomes part’ uf a -qjur mderba.\d.n; at

i 5 Wy “a-later stage in its developunt. foelings of inexperience, i.nsocu.r!.ty,
and isolation cnn_ develop. Such was the case of the ra-osubl:ll!-mt
o the St. lomn's tean. B R

) The former St. John's Project had failed. It was now the

: responsl.bility of two graduate. smdmv.s to sift through the rmms i )
_of a defunc'. cux'rlcu.lun develuplmt ‘project nnd t,o mceumuy achieve ) 5

) that which nthen ‘had tried but failed to do. As an adﬂitionn}
complication t.o an nlready difucult sit\mtion, the new teum memberu .

= - vere continuoualy aware uf one very persistent rgul'(byl unhcugh far

$ behind both in actual development !tasut and in the varluua !tu&an of

. . curriculum develnpment, ‘this new nm muld ha faced with the same

21 % X l‘uwre deadnnen as the uCher componmt projects of the Newfoundland



. Labmdur Cinada St

[

resulc m an increasE in pressura 1

' stage -of . the curriculun development. procéssy

“ve 'a most 'romidable oni: the succassx’ul direchinn of .thié Bt. John'u ;

. comfarting bhoughh for' K new_teamAlalpder.

* team member enLertnined hopes of itu auccess!‘ul uomplutio

Project’s

It  was' thel‘;for_e'.;zhe' !

i ask direcunn and the psycholoy of group, dynmlcs— -hndly a,

™  rosponetotitty hAd,

), or should it ch cax‘d the previoua wp!.c comp],ebay, uhooué a
new topic, and sbart an antirely Hew pmJact. Even’ though *J\a :

encounter ‘with the l'ormer project hml been relatively Mef nsither -

’lhare

alsa a)usted a rather preponderunt paychological fncf.on neit.her téam
member wishéh ca ba agsociated 1:1 any way-with A prerct which had

experienced Euch a high rate of failure.

e it appeured hat auch
team. mamber would assuredly: ﬁ.nd it nacesaaxy to.devote a yaaﬁ denl
of h.me per week to px‘oject work= -it ahould be notsd at this poi.nt ‘Q‘?

thnz edchy in addition to being a gmaune ed\lcst.ion mdmt, wag also"

emplnyed as a fu.u-time teachex\- TN was ngraad that & topic o!' s

interest t.o bot.h should be choaen. Consequently, Culture :Ln hransi ons
Pmblems of a chm@g lifestzl became the tupic of the new




Y07 purlng this ume Lhe mm Tad b 'mn

lifestyle,
| adopted a3 the wox'ldnz “model rm— NLCS

" curriculun thecry i, depbh.

-Ste John 's PrDject.

ncraasi.ngly aware cr

the, nucd £ oxpand teom membership. e anticipated varklaad vould
btedly agsume;over )8 proportion ‘for Jut two. developers. -
“third. petion wes bherel'or ﬁchﬂl andinvited to'paiticipates
s im

tstiun uas accopf.ed; thus,:on -

;Jotin's ‘toan..

> Anderson. Dr Andarsan wua instrum tal in halm.ng th‘ wr'itor 1earn

i As. stated serner, cull:ure in_transitions h-'ums of a

of Chaﬂm} '

As

8, u “dnz “deemed ‘egsential

b}. the S'i. Jehn's team to use theu ahrly days An L3 perlnd o! analrzing

Moraover, it wsa round necasaary at this

bime ‘to a qyire a csrel}\z} and thorough understunding of the crj.ceria

for the devﬁlopment ot cumculum projects as proposed by the Cenada

" 7 studies Foundntion. SubJEct to the satistactory cumpleu.on ot '.his




Art,er the narmwmg down of the ‘project, topic, ehs criterh !'o'r
the mmsm of the :\.ntended JAearning outcoies were dacmad upon, nnd b

_ the :mtended 1eaming nuccomes themselves Here fomnlnted. It was

. originally Lm:ended HRAE the projact be cempmed of a aar.les oi'

u‘ic avea of tha culbural transiunn in

to the l’ollowingx three, gr.uden'

sual materlal (e.g.

plctures‘,

tescher ; «pmject.s Io

udiowvisual kit “Tho sbudent,. huousm

be

were each Ln be self-cbntai.ned dtha tancher wo\lld be,fx‘ea to use the

materiai 1n whahever orden was deemed +o he necessary to ﬁﬂ.ﬂll. the K]

incli.v'ldual reqlnrements of specific’ classea. The project formut having

thus been detemined, the warkload was' divida& among’ the &three team
members, and research was begun. A gro,ject- proposal. angi -dutline- was

drawn up and presented to Dre Anderson, as NLCSPDirector, on May 20, -

97 S - i
éainest, many un!‘nrssa;n

te Project iiork “nating thus. conmence

ﬁmblems soon bccume apparent. 01', necessit:y the team wa: requi.red Lo

ok b unusually fast: pice;’

time Lo devclop mto an efficien\‘- wcrld.ng unit.

: had become mcrely a rather lonse ssociation -0 “indd

“problen dealiny wu.h in!.erpersonal relations s, beg'mning- to !‘om, ‘and

t,he writer soon rb_hved that incompatibuity of group members could




o } T ’ W
destm& the'effectiveness of the. team, Trma dieticut and rather .. 7. ]
2 I L

@ i sensihve utuﬂtian “would' nat be resolved for several weeks. a5 T

A Also durmg this time period, the! tsam membars ,\:acame e

! anothet rather unaccustomed stata of aﬂ‘ irse Bex.ng univursity

students, the members foimd 1 nost dimcun to ralata o univers{by 8% L

vpersmmel mvclved with ' the’ CSF i.n any menner ther than the sccuscomed

profeasol\student relat,ionshlp. To- have rssource persoma.l 80 readily

- avaxlable an ‘s0 vdl]i_ng to -be” of se as :Lndeed \mfaudliu‘.

: an_d__ onsequently to dsvalop

i " have these, same peopile as"

John'u ?roject. In, this "

L0 mEE team Mmember ds. secretary—tx'easurer e Si
R - mannar ‘matters pemming to the funding o\

oI tjgiPntly nanaged by one person “Who' voild m‘aduuon bs ‘responiaible’

rqject work. could be's . -

for a1l project records and correspoudenca. As the clarical naeds of

the team alsn began to marease aL th:la Mma, it was deci.ded to gngage

the partetine services of & secretarys This décision kad two major

consequemes~ it relxeved the, pmject devalopm of much rom.pe S e o

paperork o mauseript. prepnrutions, and it prov;lded the. mosi ;.
appreciative project workers withh very competeit, and: wﬂ.ling halper -
¢ 7. opd friend, This secrelafy soon vao roferred ‘o by ‘the'developers &

nthe sssociate meriber of the St Johmts teantis © S -

According to the format as outline\i :Lh “the prmjeut pmposal, .
part of the maberml to be. producad wss to consiut of an sudio-visual -

. , kit. As no membex‘ of. the team was anﬂ‘icimtly pmficient in nudio-

- R \nsual tgchmqussm accept, responsibiltty for m; pm of the pmject,




i >

ai-ranzénents were made with zhe Centre for Audio-vimml Educatiun at .

Memorial Universit.y for the
thntog‘raphic techniques. ’m_ese special -sessions were arranged for late

'May and

eanpie

eam bu be ‘giyen i.nstructionu in bauic
early Junes: . . Ui '
“The hslp provided by the Audio-vimml centu was but one
of. hhe caoperatmn received from the flculf.y nnd lt.aﬂ.' or

‘Memorial Uﬂversity. Since its beginning; the Ste Jolm's'l’ro,ject. had

‘lacked a pemanent lncahiun from which to operate. - Initially, this had

not resulted in any problams of great or sisnuicunt Mpdrtancn.

Evenb\mlly, evover, os’ the tean resourcss in.both equipnent and -

¥ méterlals grew, it suon became impnrativs that a cenbra.'IJJ 1ocntud bua

b or upersbions be found. Fortunataly; aid was received from the

pal

of doulum and o f of- orial Urd.w-:icy, as"the

tean yas orfered the use of the Sacial swdiaa wrln-oom.

pmjact.

Dux-ing thls ﬁime tha St: Jahn's team wns compr.lsed of hhue B

T members, however, o June 12, a fourth person bece mvolved with the

This person, dl50 & graduste student, caiie to the heum thh a

-knowledge or curri,culum theory and an undurshamung of the mrposes of‘

the Canada, Studies Foundation, The, teah operated with fout’menbers.

PN

i untdl June 30, at which tine one of the' original menbers found Lt - -
" necessary to 1ea'\‘re.. The three remaining members, however, x;eqdily'
" developed into & Highly éonpatible and efficient vorking wnifu.
. " s the work of the-project progressed and expanded, o, too, did

‘V'u.e nunber and natiro of tho problemss It was soon discovered thaty

far reasons such as the time of the year (late Hay and ‘early .mns) and

the pronosed grade’ 1sve1 of the project (upper e).smuntury), the project

dLVeleDI\: were unable to avail themselvss of : any psssible student

. asistan

cen It therefore bacame necassary for all research to be

+ wbg LT [ . ,‘72

L



L L8,

carried out by the project developers u\‘}msaives, an ofen time

‘consuning and tedious task. . -

‘Other unforeseen problens centered around the very nature of

“'the material which was being utilized in the projects As my.r,auy b

proposed, ths cvntents of the three studunt booklats” were w \:e as

" follous:

“Pooklet Ones= | oo L,

Barly | history up to 1800 - . 5

Ste Jo)m'sa-ausnn for baing, origins of uetueray 1ife durx.ng»v
enturi.

CEH
aettlement.
Booklet Twoz=. . .. . o i :
1800 £ 1949 . ;
Pnysical setting of ‘St John's; a social and cultural profile
of nineteenth century St John's (esg., population statistics,
Social 1ite, edication, religion, socisties, the arts, sporte);

problems of commmnication; ‘effects of war and depression un
lifestyles of- St. Johnis prior to Confederatiun-

1949 ‘to Present g
L‘.('fect.s nl‘ improved cam\micition \rlth other. parts of mv!.nce
. as well as with rest: of North Amaricn changing ltfestylea and.
- resulting problems.

Tt was soon In\md that, due to a 1ack of nvuﬂable histor!.cal

-data cuncaming the ‘cultiral life Ln Neu!'o\mdland d\lr!.ng the

seventeenth and eighteenth centuries, it would become necaasary to use

Paoidet: One a5 a type of introductidp to the rematning bookists, at the

i sume time. to lntroduce key concepts such as "culture", "diversity", und
‘"grahsition®, and also to prmri.dn vital bncksround Momation. 3

: Eooklets Two nnd Three would therefore bacnme thn main tocuses' of the®

m‘ojcct. s S . .
Another problem which soon became ‘ayident.concerned the

f
i
{



impossible to carry out if the project were to fnctién ds inteideds -
- Booklet. Two' established ‘cultural diversity without showing transition,

nbt to mention any problems ‘brought aboist by transition; Booklet

'. lire.-v.yles was needed. so it tharetoru becama necessary to sequence ’ . L4
the booklm to mntntain a 1051&:&1 pmgusaion of the bupic. ey S B

,‘duplicating., Tentative plans were also formulated for a two-hour-

- distributed,to those. in attendances . - : ) g5, k

»'thg proJm:t directors. Ferhaps the greatest need of a].l during‘this

Talomo, o o : T B
proposed sequence with which the books were to bs used, According to

thé- carlicr projest proposel,’ the books were.edch to.be self—contained.. .

{eech could be used fndependently of the other two)s This proved tobe .. - i

Three, on the Gther hand, discussed the probléms of ‘transition but

failed to show that transition had oceurred. A comparison”of

< By B, 197, the first dratt of “the Sts John's ?rojeu‘c el
had.been completed, ‘and arrangements had been made “for typing and . :

prosentation to be'made by the St. John's tean at ihe Jont Canidian
Assncietion fox- the Social Studiea/l’rojact Atlantic canndn Conference

“which -was to be held Angust 18°to 22 st Mount Allison Univursuy,

' ‘Snckvillo, New Brinswick. . As part of its presentation, the team would' . §

use a alida Lupe pre A the cultural Crph . W

Sta_Johnts; | in addition, coples of the. first draft matérdel vero to e oo

Durim; the pe)'iud pri‘a{ to. the Ssckvilla Gmfarance, the -team’
eathered many feelings of {‘mvatratim and- inadequacys A5 a team Lhe v

menberd had not, really.proven' thenselves as cupab].‘s"c\h'r._lmum- S e g

developerss- They often. felt i by the sheer of the

 task uhieh they vere detormined to aceomplishs Thére also existed an

ovurridinr, fear of (‘aﬂan or of not liang up to the expecntiunu of

tins) Howsvery was the heed to fesl as part of o Largs orgenization of



R . . el ‘ "

i peo;;ie'who'héd‘eiﬁérienc‘ed‘ ths-same ‘problems and frustrationss Up tor ' '
this lee Lhe membars of tha Ste Jol'm's Leam ‘had uorked alons, isnlated
from nther NLCSP t.eams, isolstqd from PAC teams ‘in gmeml. Althnugh ’ ,A’
in-close cantdet-with pmjecb céordinators, although uided,  supported, .
and encouraged both by these caordinatars nnd by vari.ous resource ’
personnel, the: ceam msmhsx‘s neverthaxess stﬂl hur\':ourad reslings of,

‘1naecmty. ‘Others” had tried to aatahli.sh Jthe Ste thn'a Projaet but

< had raued, thers,waa no guarmtae that this attmpc nou:.d enjoy Any"
graater degrea nf mccass. In- edditian, tha team ‘members were
"uneernj.n as to how - thsy wuuld be. received b'y tha otllex‘ momber teams of .

* the Newfo\mdlhn&—!.abrador Canada studias Prcdoc : -nm, the duys prior :

f}p o Sackv:LlJ.e con!‘erenee, colaured with e qombd.nauon o!‘ ratigue. ~

amdety, r.enaipn, and axhaustion, proved to be very tr;d.ng ones i.ndsed

for the membera of the St. John's " teams”

.To their Ammense -relier and sAtlal‘acuon, tha greatast Iesra of
the tenm msmbera were found to hmre baen tot.u]_ly unnecaasnry. The . )
prnjecb work vm ruadi).y nccepted by tha éonfex‘mco particd.pants, nnd
the team membars were vamly weleomad by other NLCSP pernonnal. A
clnae bond baww\ teans uus autabnahad, and helpm ndvico and ", . 8

. sugge:bions uara gracieualy. nnd sincerg]y uf}‘erad. Mnut 1mportant, )
_hunsver. the membera of the sc. Jahn'u team uera Mds t.o fcel as active
= participantp i,n a greah undertaking, thh )mowledge of- whi.ch hal_ped ho

reatore I'Ailing team mox\ale. . & & L




' GHAPTR VII
 Factors Influencing rem’ytxcwy- )
The Growth and &lpanslan of thu Ste John's Team
'l'ne weeks following thu Sukvnln Conference were occupied in
avaluating the first draft o!' the pmjact lutarld.. This evaluation
was carrled out by Dra Anderdon and by Mrs Maurice Bmmr from the,

of riculum and ‘tion of Memorial ity. The
evalmtion reports revealed aaverll woaknésses in the proﬂoet, both

¥

major | nnd ‘minor, . In ld.th bhsk

& mnjur rwisiona and x‘awx'itss wers uuderh)wn, ‘and the projnt fm-mlt ,. '
altered accordingly, Thue utapu havl.ng thus bun carried out, . '
" errangements were madu with the nd.r@miat.r-tnru of the two njor ~achml_ ¢
" boards in the St. John's area fora spectal thres-woek piloting ~ '
S tailon: ¥, o cavrisA ook by non-CSF teachers nder their jurisdictions.
Preparations were then made .for the printing of project booklets to be
- used-in these special piloting sessions, : )
At this time the nr:l.ter becme aware ot an utr-nly tmu
atmosphere which prevailed during a1l team l:et.i,np Team mal:o
seened to be waning very rapidly, giving way to an extremely pronounced
“lack of enthisiasn: As this toam had alvays nu.mmnch a'close
’ workmé reltfb;.onahip‘- -:evhun in thie face of au_gbsblcha; '-thg_'v!iter.
deternined o, confront. the Leim nembérs with this observation in the
‘hopo of hrinz,ﬁg to l.i.ght. ond there!;y rauolv!.'ng, uny. ‘prevalent -
. dil‘ticulcies, or of recancillng any mtarpenentl cnnmetu Hhiclr might'
_exist among members,
The writer soon diacovergd that the major d.i.mmty lay u o.hu
very riature of the task which was being r-csd. The mlact devulopex‘l .
51



B had worked alnost daily for.a psriodof six months- ~frequently under "
the pressurs of rapidly approaching desdlines- %o eoduce cirriculun’
saterials Vhich vould hopefully ret the staxdards of trie Canada
Studies Foundgtdona By Ltself this situatim could concetvably rodult
4n-a stress-laien warking eivirorinent; however, thase conditions ers °
further, affocted by e musber of urgent circusstances, not, smong the
“least of which were the pr&ass.ng tine element 'snvoavea, the demands of
the tanchl}l;‘ pmfeuinn, thu adddtional dnundu of mi.verai'.y gradunta

g programes) the'alnoit tétal reduction in loisure time, and the elmost -

The writer had pnrsonnny
been aware u[ thasg ressures tox‘ a emsiderlhle perdod of M.m, but

. camplete Loss ‘of a\peruonal md social Life.

pilvately” coptng. bol Vith these, problens ‘and um the mponu:hmsy 1
.of "tesin uureaunn b Mon\mnhl; prevented the writer fiom “
rscegnidng the preuam:a at thesa same prcuurel upon other tw

nembers. An npan d.tlcuuim of ‘the xlt.luttm plvddod some ‘measire of
psyc)nloglcal relief;. very little, unfnrhnno].y, ‘could be dmu to

alleiiste the probless A' Pérmp hé edge that a1 were
. ex-perxmci.ng the same d.u'riculuea p'roduud a rather u'.uing offect -
‘ . upon the team members; whatéver f.ha case, team morale b.(m to
steadily inprove. fxon thls point ons
. shottkd be noted.that. during no perded m these t,ascm
) recoived any released time from their classroom aitdes to engage in
currizulum dovaloprent; AL work vas accorplishel a'm;v the  regular
tedching day had 'becn completeds Fortumtdy, these teachers raapon_dud
weli to an extreriely challeiging and diffioult sltuatlons . -
Althoufh no coficrete action could be taken to alleviate s nany of
i the ntrcﬂs—pmduf:inu a_itunuons, the writer was of the opinion that,
for the_good of both the project and the project workers, steps had. to'



" docdsion to ].envo th St Jokn's ija.:z. e oy e

-rosponniblu rnr the prodnction ur uudiomrl.sunl mbcrinl nnd Tor the

. g hardly an 1dna1 uituntion for '.Iw nornl mncuoning of tho projects -

" tio yould havo'in a12 probability bordorod on the dnpostbie Tt L.

tq Lhe m'iter. It was l‘eared thnb thLu situahon would. advereely'

loss of such a vnlubln member unld huva a’ p-ono\mced puychologieal
‘nﬂect iapon | the rumini.nr team umbex-. As an’ ndded ‘problen, ﬂ\ia loss'
_had rosulted in the roduction.of the team to Jusk tie doveloporsm = .

- the usunl h:nm complemun'. of three would huvu proaentod some, mensurn . i s

be taken to niiou for some, méamé of reiaxnmn. 1t vas _imperative -

“that - ths deve.upers have more time to be with mdr Kn.lliltus and. C4 s
n-i.ends, away from ‘the ‘pre of .curricul X In - N

accordance wuh this. ducialon, th m-ber of bunm met!.ngn' was reduced

o onc per week, and stups were uken fmprmdds vlors anjoymz and

rucial eontact among te:ul mel\born. ‘m spd.h of this mnuure, hovuvu-, a8

ol

d\nrh\u ‘the ﬂ.rnt. woek Ln January, 19']5, one mbor m\mced f.he g

. Tni: \moxpucted tu.rn of evcnts became 2 mnnnr of graat concem

it AR it

ufrect the productivity level o.l' bhe \'.eam, ag the member'-in quastinn .

wag riot onky sucmnrs'-muun o! enu Joct, but lmd ulso been

e

npplicatiun of .roddability acnles. The* m'l.tur ulso I'aarod ﬂtat’ the ~

The ‘situntion was further. c by the fnct. that thé
/coordi.naung camﬂttee hm ﬂnnlized an-mgemntn for a Hmh AN )
conferencé ‘for the nnt.innul of wa ind-Labradc

Cnnnda studiu Prcjuct mateﬁ.nl. 'l‘o prepnrs for thin conl‘crmce \dth

of duficulty- ta prnpnrc fur the con[arcncu wth a tanm complpmene nl‘,:‘ . . 3

wdter the l'car of fnilurc had again hacomo a prarrd.nmf. conceh\. A
Henn\ujes had to \;e j.nmliat_.uly_ 1mp].m|}unted to try to ucltigata. ) S x
Lh«;- savérity of the situation, “The writer had come to the conclusion, «




_that t.he team hnd Lo be ruconstructed in such’ a way '.hab the loss qx'

oo meier wou.ld fot imnediately result in devastating coruoqllaneea to

the work of .the pro,ject. ‘Neither should it be’ expmded to such dn
:x".'t'snt that close Lnterpermnl -attachments would ba lnst. The :tnm‘g
bonds ct fnendshlp which had constihlted a uigiiﬂ.cmt fsotor in, s

previous team mpusitian had been, in"the opin:l.on of the writer, mon&

' prapurauon of o developor. Gnfapd14ar withiboth the vork of ‘the St

the major‘:ontrihntors to the mcass which thé pnjec\: had u'ueyed up |

to that timc.' The iriter had also to.consider lnnther importmt. o 1
mn!.'t:orx t,ho lieue tiie. which remai.ned would prevent the necessary .

: Ju)m' ijsct ard with csx-' cribarln. 'nu bencms part of the teama. -

potentinl membor would of naca:aity be req\lirad to possess 8 lmouledge

pf both of, ‘the above. The writer k.harerore linglad out a member o! thp

NUGSP cosrdinating’ colmdttee {¥seXte'md mesber” whd, in addm:m %,
Afilling ‘these requirenents, had also Froven ability as a highly

T capsble curriculum oper, had succe 1y a graduste

programme in cun‘iculm and hwbr\xction, ull vas, in addition, -a close
n-socint.e or the remamng tean’ -enbu-s. ﬂd.a cocrdinator was invited-
to Join the Sta John's team, und, !‘ort.unntd,y, un!nd.tuti.ng].y pccepted
the mvltation. ‘I'he tem had now ramrned u\ its previous cougﬂ.emt ‘

.nrmree._' . L. . P . S -~

E - The writer next upvaached a gt'lduns atudm in the field of

E uducatiun'\l tuchnoloc.v. This student, although un!’nml_'l:l.nr with the

“york oF the Canadu Studtes Ponndatinn, wag‘nevertheless quite willlng
o becomu a'port of the Ste John's ‘toems 'n\is sqxdant was to ha;ume a

very valuablo toan menber, s he becaie responsible for the dovelopent
af, a 'mulu-mudu kit to nccompmy t)u print. material of -the projecb,
:m‘d, in .:\drlit.ion, offictantly handled all téchnological and




phomgraphic req\ﬂremnts of the toame e ;

e Sty Jchg's Profect. hdld survived yet another perigd of a
crisis natures mring the next few veeks the !'our devolnpsrs, vlch the

invaluablo aid of the tean secretary-sssistant, worked diligently to”

prepnre for the March Disaend.natinn Crmference., H.nns were tmtabi\;aly s
) outuned for the; five sessions which would be h!ld by the members of "

whe taum, und pilottng km ang evaluabion instrummts uere praputed

fnr the conrerence participmts




.

CHAPTRR VIII L
Tho'st. Jom's Projects Cirricilum and xnau-ucuonal nevelop-me.
The wriber views the Gurriculun and innmtimnl devslophent
“of the St, John's Project as having oc:urred during thres main poriods -
o ‘phisés i bb outlined as followis plaso one, Nay 1974 to kugist
19743 phase two, Mugust 1974 to Janary 15751 hase tness ddairy < 7
1975 to :rfar_ch 1975. A !'ourth phase, ba@m l.n March 1975,: is 'yrebenﬂ.v

“in ogerations Theso phases do ot denote any. fornal . structuring: ot

project devalopmnnby rather, hey are marely a mnnn m\p‘loyed by t_his .
vlutver to h:lp simwlify the axammution of the’ u\u-ri.cul\lm a.nd '
instrur.uonal devalopmaht of Culturs in transitM! _Problems of a
chnngin& lﬂ'csbx’le‘ These phu:cs ldll now be axlnd.ned in more dehail.
Ph’lseOnc:Hal r.om st 1 N

Durj.ng that perlod of tm referred to by the 'ritax' as ptum

one, the St. Jchn'u Project ‘came into - being. The t.eau itselfl uu

. fcrud, aru‘l work wes begun. 'ma cnrrlcuhm -theories of Hnurlu

* Johnson, Jr., (see Appand.lx B) were choum as the theorstical Irnlmm‘k

for-the development of curriculum, ir onal plan, nd 1

*thus praviding tho dovelopers with & valid educational theory upon - b

which to base the future, development of px-njact \mita of m.lrricnlun and "
instr\lcuon. As an aﬂditlnnal aid, thﬂ ylevelopeu chnna tha Anderson o S

nn(l Aok Ouldtng gunsl.ians fur developing und‘ evaluating curricul\xm, "

lnstructtcml glans, and_instruction ‘bﬂ:ud on Johnuon'u bhenrieu) 4
(Jee I&ppsndlx C)e Tese: puding queatians pramlsd a mm.hod uhoreby s
Lheory could aasily be Lraml.ated into practicdl g\lidelﬂ\es ('or
development, " Various m—i_ungs _and memos de_all.ng with the :rar.lonu;l.e‘

and objectives of the Canadn Studies Fourdation were’ then studied in




grmt dctuﬂ, and,. from bhese various mtmgg, tuelve majcr critex-in
ror Csp curnculum pmJecLs were - gxwmd (szs Appendix D). ’lhe guiding
“uostions, and GSF criteria=: “together, yith the applicshion of t.he

. comibive, affective, and psyc\n-mowr domains= _=proved to b an..

invaluub).e ald in the sdeetian of criterda for. thé intended loaming
R

" outcomes (Johnaun, 1967). a.nd in the selection: and organtzation of bhe'

gy mtended lanming" outcomes Lhemsalves.-

As ‘the rchescublishmenh of Lhe S(’u -John's Project necs:si@ut&d- 3

subm:LninP a project proposnl bo the NLCSP cnord.tmclng cnmitua,

tenhtivu praject outline cuntai:xing rstionala, uitar.ln for. saleotion

of genorgl 1ncenﬂed leumiLng uutcomsu, gema'rsl Lntended lnnmlng

t and'a on-of proposéd - instruient L content

’preparnd (see Appendix r). ms,m preagn'tsd tio_the- Goordinating’

committee on May 20, 1974

“After the fulﬂlling of nm; requix'ament, the o then o

pmceaded Ln rosearch necessm’y dutu, both’ histarlcal and contemparary.

by the devulopers themaelv

by Drs’ Mnthsws was therel‘o

’lhe teum _‘ led the" - a8sist pmvided Ln t,his

endnavmlr by" Dr. Keith Mahthpus, Chnimian D!’ the Haritilu History

Group, parts ot ftisbory,. Meroriel. Undver "ur ‘_1,'.@

lDﬂrlnp this time circumstanbns dictated that resemh be carried out

* tho wikling advice and Butdancs providad’

mementn in prevqnt.i.ng any cgstly

expendnu.res of time: and emmz_v on the pmyr che dsveln)ers— -

exnenditures Which modt assuredly wnuld hnve conscituted m\jor

oh%acles to team efficiency. _'

" he vesearching of necesanry dm, Goupled with, the gumm:e

prov-mm by re Matthena, rosulted in ovisions and modifications being

carried out’in the criginal project pmpounl. “As. i.ni.t:lullvy__concslved,




either or bonh ur the. ramaining two booklets, - -

“erealinot; . consequently, r'vislons 't the origlnal Pl‘o.‘)echpropoul
" were udortaken (refer to Chnpt.ér VI, pp.us-w). o '7 <

- més

containing narmtive, visualmeterial, and suggested student projects,
a tencher puidgbook, zand an audio-visual Hita: The scope of each
booklet was to be'.as follows: “.Booklet One- =early history up to.1800

(St John's ‘reason " for being, origins of settlers, life.diring the

siktcench'and "‘e'ent’ur:.as. “of ent. settlenent ;.

Bookloz Two= =1800 to 1949 (prwsa.cu setmg of Stu John's, a ‘social
and cultural profile of ni.neteenth centux'y Sta John's, .problems of.

communimtion, effects n!‘ war and dupression on 1ifsaty'lau of St .

John's, 1ife prior ‘to _Con_!‘ega"r{j:;.on i Bouklee Three= =199 bo Pmem

'(effecba ‘of improved conmunicatdon with other parts of the province as

© well an with the rest of North ‘America, chariging 1ifsstyles and

resulting prnhlems). ket was ta-be, complefely sau-eom,mnd,

'-und could be used either ent.iruly on'its, nun, orin cpn,junction uith

The davelophra Boon discovered that this’ plan could not be

With tho @id qr Lhe guiding qusations, criteria ror the

-wlecfion of bhe ﬁpeciﬂc intendsd luaming u\!tcomas for each bookleb

Word then dctcmined,\nnd the' spscxﬂc :Lntendad Tea :lng cutcomas were”

r.hcmsa\ves salocted and organizqd. The rme draft.of thu Lnsbrumental

content was propnred, nnd- suggested heschi.ng strategles were ou‘tiinea.

steps having een nccumplished, the project muterlal was




“the month 01‘ Augu.;h. u This’ cnded phase one uf bhe cm1culum and

tnstriceticnal developnent of Culturs 1n trmsition- Problags gf a
" changibg lifestyle. :

Immedmtely Iolldw:mg hhe Sackvu.le Conteuncs, ths davelopexs

S L I arranheu for the Tormative evaluation of first drm project material.

’rh1s was. carned ou'. by Dre Robert Mo Andsrson and Mra. Haurics Breuster

of Lhe Department of (mrriculum anrl Instruntion, Hzmonal Universiby al
hewlcundlami. AS anlﬁd to evaluation, Rat).ng sciles for thB ¥
# vahdahion of grograms- RSB (stss, 1972 pp.u.o-zls) was employea

o 'mu be investigated mcre fully 10 the succeeding chapter.

This” process, ar evaluar,ion resulted m ‘the :ldentiﬁ.catian cf

-several weélmesses and anonsistancles 1nhsranb i.n the first. dx'aft of .

: t.he ‘project material. Con w, the, to!

: re—evnluzte bhe criteria fox‘ bhe selection of the !.hte.nded 1sarning

) cubccmcs, ax\d the selectlon ‘and organization of the i.nbended lesrn:mg 9

" outcones thenselves. . This was, fu]luued by tha ra—analysis of- G§F

criberia, Jnd the subsequent formulation an

x;gmiuunn og_ mdui}ad_f

speclhc mt.ended- lenming autcor_ne .

2 mnjbr rcnslons siere urdertaken. An\ong thesa were.the foliowing: .

Jutior high lovels;

(h) « the project .for-mat ould ‘b changed fron mree bo kleta (a8

previously oytlined):to a series of several-small booklets,
of approxigiately thirby pages i length, each’ .dua]ing with.
spect, of the.

ecach booklet would be arrangod to’ mclud' the rouowmg.
N hJ,storical i I’ormatian (mnterlal taken fm the

o0 Lo e

" as bhe m..trument. of. formative evaluation. -mu topic or svnluation :

" As a.résult of Lhe mendationa or the ‘evelustors, several -

(a) bhe project wauld now have two fucet y upper elexnsnbnry qu_- )




Booklett Two of-thie project); contemporary view of the -
‘problem being’ studied 2
Three);  student projecta involving-both' sections,
. emphasizing in § projects 1nvalving compaﬂ.ms with own
ties, thereby
“discussion of eontemporary national pmblems-

two small introductory ‘booklets would be compulsory~ —one
-discussing the concepts of culture, diversity, and transitien
 thereby ‘setting the stage for the other booklets, the ot.her,
expository in nature, giving early histérical backgroun
" riecessury. for the understanding of the project as a uhale;

(ay

(e

as’each_booklet would: contdin &ll facets necessary to the -
discussion of a particular-
. cultural trangition~ -whathar it be social or ‘séme aspect of

urbanization= =the teacher would now be frse to choose.those -

booklets which would suit the specific needs of the class,
and would ot therergrs have to use all booklets.in the
‘projects.’ .

- An analysis of the first draft materisl by the davulupera

Tevealed that'a total of eighteen :,op!.cs-had been mmduced Tt wes'

decided Lh‘xt each of Lhaae tapics Hollld there!oru cdmprise ane ‘booklet

of t.he uecond dra(‘t. wnh the aid’ ef ‘the gum\mg qusstiona and the

wem manual of tommve ‘evelustion, data co].lection was once more
underhnken in preparation for the second draft. ' The developers. once
more-+ prorresi\ed through the -various neges of Johmon'e p17. for
currlculum and msv.mcuonal development. Johnso ,1967)a . The: first *

four booklets wore written and evalusted {nformally by. the project.

‘developers bhem*elves, umi Fry's raadabi_lity graph uppL'Led to ensure

the, atguinment of appropriate readug L6vels. - Arrangements were ads

* with logal schadl hourdu For'a fontrolled pﬂoting aassi.on, aid Weh
che um.verqtty dupucm.ng centre for the: pmts.ng of puoung mutex‘lal. )

E e Three:. January 1975 tu March 1_.212 ¥
k In. Jannary of 1975, major changes in team._cqmpositinn'nccurr‘ed, E

changes which‘created cortain limitations upon the actual project

:itself, .'Tt appéared that the task~of completing the St. John's Project

. .would rest.solely tpon. the shoulders of two lone developers; this'

WL LT b0

material taken from the-former; Booklet,

problen brought. dbout through the




61
being the cage, tha scope of the: project would of necassity have had ‘to

be lind.bed. To help compensate the 109: of team membership, the .

‘develupers critically analyzed the proposed booklets, with thoights of

abandonmg all ‘bt those deemed to be essential to the project. ’!hen,

with thé aid.of three graduate assistants provided by Dr. Andersons
work on the development of the remaining i.fmtmmsnta;l, content was

resuncds At this point, two new- curriculum developers joined'the tean;

. one= ~n_experienced curriculum developer in his own right a8 soon
L mvolved in the prapuration of . the  remaining bookletu, the other -a

graduate student in the field of 1 tad sl -

F respon.aibility for the development of the aecompunymg multi-media’

resource kite This proved to ba beneficial to.the project ‘Tor two
reasons: | first, it provided the team with two very competent.
curriculun developers; end second, 1t introduced Bre Donald Boshnker
to- the work of. the Projects Dre Bcalmkyer, -a specialist in educational |

technology at Memorial University, a;épx"esagd’ considerable interest in

the development of the milti-media resoprce kit; he therefore provided

. the developer responsible for that task with much advice and many

helpml sug[;esnons. .

+ e revised St. John's Progoct. vas to-bo composed of o serLas )
of ten :sLudcnt booklets, a teacher's guidebsok; and a mlti-media

resource kit. "The. titles and raudi.ng levals of! the proposed bookhts

were to be as follows:: g .
I. Inbroduction to "Culture in transitisht
(prerequisite to all other booklets listed banw)

II. The beizlnnin"s of St John's * -
o (p\'ercq\xisﬂ.e to .-my ‘booklet listéd haluu) o * g

" 11, Problens of a changing social
, 56)

feabyls L
(neared to. 5 .




62
e Problemn of houstn,, and* planning in'a 5mvr$.ng u.rbnn centro
(pcarad o 7-8) -
T Prohlems of saciolczical inturuction ins growing urban
(:;fmred to 5-6) o 3
VI. Problems of policing a grmd.ng urban cam,n
7 (genred to 7-8)
VII, Problems of economics in a growlng ux'bnn centre .
. ) : 227 (geared to 74!) “
. VIIT.. Problems of paveming a gro\dng urban. cantre
..(geared | to 78 )
‘IX. Problems of” cummmipation i.n B grmd.ng urbon centre
. (geared to- 5-6) -
. . X-

Problems of tran,nportntinn in a- grouing urban centre
(['r:nred to 5-6)

of the ten booklets named nbuve. the fi;'st l'oux- were to h; \med

) as pﬂrh of a pllabiny kit to bs prepared for dulegatus nttanding a .

March in-service conference (o?gmized by the NLCSP ‘coordinating.

culm\ihtec) for the national disseminatinn Of material from il fivu
* NewfoundLand-Labrador CSF. projectas The kits preparad by tho St
Johnts toan vore composed of ‘the First’ four student’ bookleta aid o,

. book. of taacher guidelinos (see Appendix G), “togsther with s degent; of -

the multidncdin resource ki Two formative evaluation formg= = - .°

“Student guc«tjomnim for lesson- =STqL and Teacher. mesbionnaira for
lesson= -Trg (Wcl:m,‘ 1972, pp.216-2263 228-233)= = were aloo ineluded

ns part of. the piloting kit (sec Appendix H).: As & remilt o!' ‘this

nonl‘:-rencu, 51x teachors 1 8ix ‘pi agreed to

tnke part in Lhu hrutf\mnjnr pilot of culture in brmuibion! " Problems
of a changging 11 l'e"bxle (see Appendix I), . The prapnrabion of piloti.ng'
.kits and their sub'\cqucnt distribﬂcion to nonl'arenca pux‘bicipants ’

inzked the end of thuL poriod roforred to by tho writor as phase. three

of thecurriculum and instructional development of the Ste John's




“Project.

Te developers are currently involved in that phase of the .,
-curriculum und instmtiﬂml devalopmont rarnrred to' by the mtor as
. ‘phme four, In the ‘opinion of the wr!.tar, this phnue- -bosun in Hnrch

,1975- -should n all probabnity last lmtil tha completicn ur the
prajen:t (Decembel' !975). mrﬁng_ this phase Ahe waluuion Hpurh

“fron tho first pilot will be analyzed, ‘and ‘appropriste rovistons Wil

’ be undertaken i the profect material. ‘In adaition, with the help of
.Lhu guiding qunstionu, the Haisu mmnl of formative aﬂlulu.on
pmceduru. and Fry's xnadubulw yaph. the ramd.nins hutnnmhl
conte\w. Wil be.prupamd and duplicated in readiness for a puou.ng

: “sesston to take placa 1n uphctad loul schools in'the fall of 1975,
_’l‘h&s pilnt wlll itself ba unnlyud, md lpp'ropﬂute raviumn curﬂ.ed

ot




" and the. 1nubmrLionn‘L duvalapmmt zysbem as part of the prnnass of -

. 'cm\mm' X .
/. 7 The St Jom's Projects. Formative Bvaluation 2
“The imortande of fomativé evaluation in the development of

any curiieilum: progrnmmu 15 undsniahla. According to- Scriven (1967)“

? any curriculum bu:lldex‘ is: almost automatically emglged in

“formative evaluationsesHe is presumably doing what he is doing .
bocause -he.judges that the materisl being presented in the - - -

- existing curriculum is unsatisfactory. So, as he proceeds to
construct the new material, -he is constantly evaluating his own
material as better than that which is already currente Unless

* entirely-ignorant of one's shortcomings as a judge of one's own.
work, hc'is'also presumably engaged in field-testing the work
while 1t 1o being developed, and in so doing ke gets feedback.on
,the basis of which he -again produces roviu:lonu. this is of course

- formtive eviluation (pel3)e - '

Corswoll (1972_) defines tormueiv& evaluation as "'...th'a feadback of,

information about a product into tho developmentsl process to improve

- the {iltimate version of ‘that product (ps6)at" Welgs (1972) maintains
that the evaluation of curriculum development .ohould cover a broad '

range of' gonls "esssuch as setting priorities, appropriatences of gosls :

and valldity of materinls (p.3)e" As a further demnstra'uun'miu
vorification of its importnncu, Johnsch (1967, 1969, 1974) strongly

advocates ‘the nnpur‘ute uvnlunbion of ths curriculum developmant ayswm

wiluations Tomking (nede ) stresses the 1mportunce of formative’
evaluation for nll r'..r curriculum projects by outlining thu fullawl.ng
‘princlples to which all projocts shauld adhara:

s wnunmm 18 n medns of improving the quality of, msrms,
- celivoness of teaching strategles, etc....}w far the

mo- “important kind,of evaluation is probably tHat carried on
Jduring the dovclcpmunc of aunit to glve ‘the teacher reedback
for Improving: the uni!

unt.Lon 1s also a means of duhumi.ni.ng progruuu couard the,
inmant, of objectives,, Eyalu
themselves (How valid ar

How wm-thwhll
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roalfstic? . otes) is an important asvect. . "4

3e Evulunl.ion mist encompnss nnlch more bhan puper and pancj_l

neasures.

L. -Evaluatlon.mist be-concerned wigh all Siiteonss and ot only
cognitive (Jnowledge) outcomess .

"5, Evaluation miot -be concerned mot only with 'the srrs'cte of ‘tho

. eurriculup on. the ‘students for whom the currieulun is intendeds
It niust also bo concerned with its of fects on others, e.g.;
other students; other teachers, " the school,. parents, the
community p.js

Since the ‘i.ncapmn of ‘the St-. John's Project, the developers
hnvc constantly been, involvad in a prm:asu of conti.r\uaua evaluatinn of °
proJoct torks This evaluation has been carried out both inl'omally— -

throu(;h cigual observation und d.i.scuuion— =and- famnlly— -thx‘ough the

' utilivntion of o manual of fornative evaluation procedures, the

& 'xpplicm.inn of the Anderson 'and* Aokl gqutiding questions, .and the i

nvaluutinn reports of specialinha. The wriber Acknewledgas the role

which: formabivc evnluanon hlu thus plwed in the formation and’

3 cucrighinn of Evaluating xh«mnient

dr-velopmnnt of the St. . John'n PmJect[ thareforu, the writer Mn row

“brfefly dioguns this nvnuuuoh process under the folloving houdingux

(a) Daacription of ovaluating J.nsmmanu, (p) In.fornful fomativa

uvnluunon‘ (e). Fornal romntive uvnluntionU (d) Sumu-y and

diacu’ﬂnion. -

The prnjecb du\reloparn huva umtm six mucrunwntu sof .

- evaluation durin(: 'tho course of Lha dnvalopmant of the Ste .rohn's

Projects r‘our of Lhusn mntrumanba are conuined in the fiuld—bnetmg
drnﬁ. of r‘orxmntive currimﬁum ovuluntigm A manusl of grocudurg
(Woiap, dwards, & Dimitri, 1972)e These arei’ (a) Dencrxptive

curriculin quentionnatre= ~DBQ, Forn B; ‘(b) Rating scales for the

“wnltdatioh of propramg~ -RSVP; (c) Student quéstionnaire for .

i i r




developnent’ aré: (n) Guming' tlons for ing and ¥

“curriculun, i i pluns, and

oo e o 7

*lesson< <STQL; ‘arid (d) Teacher questionnairo for lesson= ~TBQLJ .Two °

“of the evaluating instruments-also incorpdrated as aids to curricilum

(Anderson & Aokd, neda),

and (b) ‘Graph for eetimuu.ng readability (Fry, 1968)e These instruments

will now be de%rlbed in fore details ' :

tho-major. characteristics ,of their programme. Topics cavarmi u;ay»_

: queuctunnairu vias deaizned to be‘used by davelopars in helping memry

‘(1) genernl factual data (S\g‘bject‘ matter, age range or grade,levely -

" prevequisites); (3) basic assumptions of the, programme’ (types of.

learnihy, types of teathing,” importance of subject matter field, .

iiportante of specifying objectives); (3) objectiyes for the

programne (goneral. and specific)} (1.) canduions, activities, md

; matérials to-bo i:\cludﬁd: (5) organizhtion of the programe;’

(6) -mothods of implenantatdon; and (7) ovaluation of the prog

(Wolss, 1972, pps

61=76)s This questionnaire may be used by the

curriculun developers themselves; or by the developers aided.by outside '

pr.ofcsdiunal.Svaluétors... A sample-of this instrument may be found in !

Appendix Ha

Accomlng to ol

Ratdng scales for the validation of programmebe =RSVP

This 1notr~umant ia'a collsction of at.utemnnts dévelapad for the
purpose of allowing curriculum personnel to make judgments about,

- various di‘ncnsiom of a curriculum programe The instrument can

used in ‘soVeral ways: .aé part of the evaluation of a eurriculum
program, or-curriculun materials being developed, or in makin
?ncia{l;;nn about. ndnptj.ng or audbtmg a progran or set of mﬂturinln
Palh . .

. The RSVP r‘vu].untinf, m'\Lx“ t ists of an [;uide and’

five main 'mruonu, clmh dealing whth the “evaluation of one spucifio

A3

o o §
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propramme_criterion= —clarity, appropriatensss, enjoyment; worth, or
intomal,conaistencys It s nob necessary that all Sestdons of this
Anstrimont bo ‘utilized; the evaligtor-is freé to choose those thought -
£0, b6 most, apprapriato for tho progranme to-bo evaluated, A sanple of’

this inatrunent also may be found in Appnndix H of this utudy.

Ludent gquestionnaire for lesson- -STQL. This tnubrumnt ia

. desir,nod Lo identify student reaction to the implementation of

spec{ried “lossons’ from the progrnmns being devaloped. This is bu be "
hccnmpnsned by noting student reaction to a set of statements based
upon tha cwn-mxy mtamctionu of the "mu-riculum conmnplacaa"

1denb1!‘1m] by Weiss as teacher<teacher; teacher=student, teacher=

HEterlal, toscherwilliel; studs testudent, stud nt=material, studente
milicy;  materidl-naterial, material-miliou, and rrdliaumuiau‘(p.élh).'

Tho ntatepents onployed in the STOL eve dosigned

" focus npon two-way

im.unchiom: which are nasocinted with the mujor areau ol’ enjuyment,

lundnr.:tunding, encouragement, and Appropr!,a_t.eness.- This matnmeqt is

* also €3 be found in Appendix He

eacher tionnaire for 1cssam- M This is

stm’llnr 1:1 desigh to Lhe student queatinnnairo described above,

containing a sories: of stntumenu based upon ddentdfied tuoay

B 1nmncmna. Tt ts suggogted that the results of the TG be cumpared
“ah those of the STQL to pscertatn- simummu and. msmmms

be@wem~bouch(¢r and student percaptions of the. same lusons.

Cuiding questions l’ar devulogxna -and evnlunti.ng gurriculum,
Sanbrbiibunl s ol Struction. (Anderson & Auki, Heds)s To ook

Ander’mn (1975)s 4 x
The Guiding Questions were de:ig\ad to fucilitnbu thc g
development, of units .of. curriculum’and instruction, to provide a ' .
. framework for formative evalugtion, and to dmprove communication




. . A
betuoen, curriculin developers (pat) T

'ﬂ\c"le mestions, based on. the currlculum and instruction ’theoties of”

Mauritz Johnson Jr._ (1967, 1969), "are divs.dad into five major saction:

which may bo outlined as follows:

1) How were the ILO'S selected ‘from the c\xlw.rnl content?

2)" How were the TLO's orgonized? ©
3). How was & #lationship 8 between 3
. content (n.o'a snd instrumental content) nnd teuuhﬂng
Jtraxe/'ies" i
1) How did the uanchar t the’ t1o p].un?

5) ~What process uf evaluation o!‘ curriculum davslopmenh and *
. . instructional plannmg vas ussd -(Anderson, 1975, p-Z)?

Each of. these major sections hau been further utructux-ad int,o
 hres groups baséd on the thedries of Morris (1964).  These thre

mups may bo charactorized as followst ' (1) deqignative— ~what. s or
wlll: be; - (2) apprnislvo— whnt is m\m‘.ed; and (3) prescr!.ptive— -

" whot' should be donu-(kndor,son, 1972, pe5)s To quote Anderson (1975):
. estlic Guiding-Questions are & useful toof for a novice developer:

. of curriculum and instruction units. The Guiding Questjions would

appear to provide practical help to téachers who ere uniskilled, ©

in the theories-of curriculum and iv\stru::tinn but who have a -
-desire to becoms skillede

: e uso o tuiding Questions for developing ‘and evnlum.ng. .
curriculum, inotructional plans, and instruction' (based on the
theories of Johngon) docs demonstTate that theory can have )
something -to say .to practitioners, ' Theory does. have.much to do .-
with practices The Guiding Questions do.translaté theory : into |
practice (Andorcon, 1975, ppa26-27)s

Tio guiding questions are to be fousd in Appedii Ca” I
f}rl\gh for. u-Jt.ianing rendnbnnx (h-y, 196&). Pry'a

rehdabil ity eraph proaem n fairly quick and sinple.method - of!

determin lnr{ rend’!bnlty 1uvnl" wibhouh hnvblg to ndmmiater excnsaiyely
! diﬂ‘icuu or v*um\)m”\omc formulas, As such, it constituhes a vnlusbla

vid o the eurrieunlun uamapor, nnr:l, in uddmon, a reliable tool with




_subjectiv phrases as "l'aeling rightt; "sounding righ

right"s. Althéugh often camplataly devold. of any’ concrah! or ‘even*

ynluable, ond worthuhile form of curriculum and instiuctichal ‘.

b ‘69

uhich'to cvaluate Lhe pobential difficulty, in'a readability sense, of "

~ prepared imits of curriculun and instruction, ' This graph. for

c;timntinﬁ rendability may.be viuwati in Appendix E Dt this stud*

Informal Fnrmutive Evaluation .

Yot all formative evalustion pmcadum mp].emmced by t,he .

d(welapcrs of tho Ste John's_ Project can be classiﬁed as hﬂv!.ng been

of a formal natures Tnformal evaluation has alao played a anor role,
I:vnluntlon in this instance is to be regarded in- terms of -the *
durinniun-orrer_ed by Stake (1967), emphasizing its ahxnty to. be

".eerecognized by its dependence on casual’ nbuervahian, j.mpl.icit gqpls,

1nmtm norms, and suhjentive gudg»ent (Stake, 196&, p.523).

This procbss of 1nrnrmnl evnluatioh has besn emied out at °

'vnripus 'xtuge of currtculum und 1natmtiunal develapment, both by .

the prujccb dmvalapers themselves, n;;d by observen wha can be

cqn:lidercd as speclalists'in their ﬂelds.,

For the developors, informil aluation has been s,

cr;r}t.l.nuaua, on=poing experience, frequently relyin; upon intuitive:

* observation and decision. " Repeatedly, poceﬁtiul Lnatmnmncnl content,

has boen fojected by one or more davelopers for TFeasons no more - 8
nxpli.cit than' the fact that ih did -not. "l‘eel" right= =a very subjacbive .
Judgement. uauully bnscd u_pon the experiences ‘of . the d;valoperl as

pragiicing, teachorss Tho projct developers: constantly inforrally

evaluate a11 sopocta, of the project work, frequently utilizing such

und "lookdng

- " defennttle reanoning, this type’of informal formunve evaluution by the

’ nrajcct-ébvélnpers 13, 1n"the opinion of,the writer; a legitimate,
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evaluation, Through informal formative, evalustion, ‘the professional

'expc'rbise and éipedcnca of the dévelopers is co_nsbru‘cnvslj'chmnuued'
‘through the process ‘of critical analysisy théreby inﬂ.\\mcing the'

3 ulumut.e quality of the final curriculum pruduct.

Thin process ef infcrmal formative evaluati.on has &lso be‘un
cnrried out by nbnervnrs whn, although in most i.mtsncea nat diructly
involvcd with the actuul project ‘#brk, nuvﬁrbhalass hold a genuine
ianrsat in {ts progress. !}r.}(sith Matthews, Chairman of the Maritime

istory- Group at Memorisl University, was thus instrumental, during the '

. early phases of project development; in detecting inherent

. historically sposking, in the original project formats A specialist in

cuririculun and' 1 tional nt, Dr. Robert, And providsd .
informal. Gvnluntion throvigh intently oberving temm progress’ from stago

to sta['c of the curriculum developn\ent procasu. Mre Maurice Breuaher,

*a consulbmb in’ social studies nurriculum and ;Lnatrucuon, added i.n the

owzluation of tho suibnlsnity of content. . Siater Hargnret Putma.n, a

school administrator iﬂiowlngedhle in Q.ha areas of readj.ng and sogial

§ atudies content, asuisted the team by i.nfama]ly evuluat.ing first drnn

project materiale Dr. Doneld Boehnker And Dr. Gartiald"?izznrd, g

spnc‘icﬂ.iaw in the amu of educucional tachnelogy, were m:tnunental in

crlhic:\lly obnarvinf’ the davclapmont of the multi-«ledia rpgource )d.t.-

‘rhe informal farmntivu avaluatian provided by these speciull.atuj has

i vnluu\ﬂn st 1o’ tho cusriowlun and instructionsl develdpment of

thd Sta John's Projetts ; g, g RS

Fobithl Formative Mvalfntdor < - ¢ ... .
4. Formal ‘évaliation~ —characterized by Stake (1967) ab bethg

ccornized by 1ts dopendence ofichecklists, structured visitation .

by peersy controllad comperisons, and stendardized testing of students'’



% w‘ ol = 7

et (p.5>3)"- =<ha's. beer a ‘major cansidemmn of (:hu st Joh.n's team aince‘ EeTa.

: Lha projoct ;anaption. An exnm!.nntiun of the previaus chaptur revenls -

" ithat -the r/x‘oject dovelopers have Gontdlionaly-besn invnlvod 1 a

process of rouriting, rovising, and reut.ruczuring of the curriculum, o,

lﬁ T = ¥ t.hc in;l‘.rucclonal plan, and the instra . These d vel t 1. T

“activitios }mve been and are being carrled o aa a dirsct coneqqusnce J

" of the pracoss or formal romutive avnluation, a8 1mplammted by the:

developern themse].ves or by outside cunsultants at the requeat or

the proJm doveloperss Also m be conpidéred undér’ “this hehdi.ng n¥s
= bhc rornmtive evnl\mtion rqporhs which are ptesently boins prapar»d by i /
those toathers and students. whoy at the tine of this iriting, are”

.. | origaged in tho s

oxder to discuss the immy prosently oporating Tacets of this ‘topley thie

firag_mujar piloting of prq,jacc .mat,eri_.a;l..» _’mero orey in .

RO wrh.er Will briefly prmmnh ‘therole of tonm forhative evalu&tian

un(lcr t.ho fullowin[' di (u) Bval f‘ “~3"' 1of

. o and (d) Wnluumn by piloting students._ )

 kvaluatdon by dﬂalogurn. In ‘the formal avaluauon of . R A
the “develépers have utdlized threo |

curr] cislun and’ Lnnbrucb‘ian,

(l) Guidin) uaz\tiom; for davelﬁ and oV unti.n

curriculu, k\ntnluhionnl lnn:: snd 1nstrucbion (Lo be ra!‘un‘ed co nu o _:

e huldihm questio

5 uu be ruforrcd s

. (Lo be n»l‘rrred to as lrv'u rcsdability graph).. ’me guiding questionu L uw G

have: be n “ased” by hc (1nv¢.10pcﬂ; duz—ini; all phaaan ot pro;)act

~(I--vr-lnpmcnb (rul‘oc lo pré \rLuua chnptsr). As'a tool ol‘ eva ubion, they~

nm- hcx'n u‘.uful An Jdcnnl‘yin errars and wan}meauoa in bobh the

- © .. curriéun dvvclonnr\nL and the mmcmnu uovampmnc ayutam. Foin[




N ] readabliity mph hns

vexnmplu, dn‘a. rcault af tho upplicution of 'cho guidi.nz quqshions dm'ing

the eurly pha:xen ol‘ prajeg& work, the developaru vere able to identity N

‘The ruiding, 1

This j.nuhrument has befh uum in idnntifyi.ns weal

davc‘lupmcnh.

. val\mblc uid. Durinr; phaae Lwo, u waa uaed 88

identify errors or omlssiuns' ngain it px-oved

“the davclcpnrs.

nnd nn an' i

-lnrmally uvnlvntrvd m- int.ermxl uimiﬂcmca, c uistancy) nnd [

'ﬁuicnbllity by Dr. nobert I\m‘larucn and Hl’. M uri Brewator of the

[Jcpurhmcnl. or Curricu.lum and. Instmch 4n of Memurinl Univu 'ny. This.

Z (‘vnlunbion v’ carriod” ot at- the beginning of phatio of projoct -

npmer\t. > D!‘- Anderson, * u npacinliﬂt in tha ield “of- clu-x-ic\llum
he” wilter of the guidtné
qumunm, cnrﬂtully und Lhorouahly unalyzed the tirat draft mnterlal

* Mr. Tirevstor, « toachor ofdocfal atiiles ‘Curriculim and instructiony:

Anstmetion nevcxomen:, find




a tendcncy ut txmes ror the matel’lal to hecoms toﬁ expository 1n naf.ura,

any QCC&JIOX’IBI lack -of conhnuity between student bvuklats tm and

5 chree (rlrst dral‘t rormat.), nat eno‘wl empha 1s on atudmt inquiry, the -

need for ‘more. studqnt projeccs, the need for nore prmry uourcas, nnd

too Lo compax-isons being, mads betueen thel 014 .and th new vays of \
. llfe. There uas also a tendancy at ﬂms Fei tHe mxtsrla.l %5 badome

perhabs ton advsx\cc!! fnr mpﬂs in the upper nlementary grndes.

o - hnother: mam pointo. be considered Vasthat, of Detter, guidelines for
" “the Teachers As & result.of thsae recomendmons. major ‘revisions .

‘chaptir)s

. were undertaken (refer to previ

* Evaluation by Eilom{s teachers. At the.time'of writing,
tenchermure vaesenuy involved 4n the nm major. piloting

K . bweniy=

‘or 'the p'mject "l'hess teachers will formally evaluate ‘the: piloti.n_g ldt

$t8c | with the aid, ol' the Te: acher guesmonnaire !‘or 1ns'sm- =TRQL. f
. . accumulnted rc'ult“ ‘of Lhe TEQL will facilitate tha undertn}dng of

G T re\rtsions during, phase four of the pmjact dsvelopnent. ¥

Evaluation bx gilohng students. As t.he St. John's Project L
- hay been davised o be' used by studerits, it 4s only rsusonabla that

‘ studénto: ‘take - pan @ the formative evaluauon process. ‘The ;;rogact B

mxght, conform to all lmcwn bheor;es ot curriculum and Ln:truchional

do@lomunt. . Tf however, it is judged to be i.nerrectuul or,

vmncccnlﬂble by\ the amdmts, che oots.ntial usersy the St. _John'n “

Proiect hns, for 111 n\tenhs ahd‘purpoﬂas, I'Ailed to mrueva its g@s. s

}
.3




S S O will be

gtudant g\l!suomnpe £67 lesson" ‘SEE. P

» ' Summary snd Discussian 5
£ e b o This chapter has discuased the import.anca -of Tormative .

" evaluation to the development, of Culture in transition “Problens of a
- "', changing 1il‘n=tx1e. Formntive evaluation- ~both Ln!‘om]. and foplal— =

5 "¢ weaknesses bou. in the cu.rri.cu.'l.um development systen and 1n the

instructional development system, and to $hersfors undqrta.ke necessar}'

measures “to recmy these idantir!.ad uealmassea.

ms chapter hus ‘been puruly descriptiva in mmu-a- it was net _’
the intention of the w'ritar to pru\rldc statistical data to verify

evaluation results nr concl.usi.uns. ’l‘ha purpose of this, raﬁt is to

discuss the, pra'blams assaciated with the di.racbia.n of.a curriculum

., developmem team; as such, it is not coneex‘ned with the' detnﬂa of .

: acmal materials develapment, but, vith the processe: omplnyed— ~both

“with curriculum devel b -and with tomn devsloperit aid =
Therefore, the writer ki appmached the topté of e\mlumcn with those

: o
purposés jn minds
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CHAPTER X ] )
e Role Played By Group Dimanios: A Socal Psychological
Profile of the Doveloptig St Jomn's Tean™

+ The study of .any g,raup ungaged in the prm:an of curr‘icul\xm
dsvelapmen(, i3, to a Lorge cxtent, the study of the Frocasses of group

interdctions Shaw (1971). in disc\xssi.ng the nature of  groups, ofm-s .

the ‘following définition of a group: [+ses group is defined as™two or
naro. porsons who are interacting with'one another in such a manner that
each puman influences and is lnf].uenced by each other person (p.lO).".

The initial pux'pcsa for the formation of & group ¢en vary gréatly. 1o

quote Rosenfeld- (1973) . .
LS pruun may be bost concsptuslized as ox:isu.ng because n
sytisfied some neede 'The need may be an interpersonal one, or
more obviously, the need to nucomplish some \ssk for which a
group effort is necessarys .

This goal may be either task or socially ordenteds The extent to
which member interaction can solve the problems which arise when
individual needs, soclal-emotional needsy.and task demands

' conflict determines the extent to'which the group may be said to
be -operating effectively (ps36)e -

- Back (1949)7 in'hls study of fnfluence thiough soctal

comunirqtlnn, presents three reasons why mdividusn J6in grops:,

pcr"onnl nLLructinn- -they like Lh.:bher 5roup henbrs ; '$ ko
‘d)mction—- -um kEoup may mediato gonls chh are importnnt fox‘ the
.

“membiorh; and group, prestipge -being o, menber of the group ney, bn

“pbractive in Ltoolf (pe9)s mbm and Kelley (1959) puc ‘forth a

" - thoory-of comparis on fevo1 (cy.) and cnmpm,aon levels for auemnuvau

(GLgqy)s, whereby, the Individual is said to establish and maintain’ an

interpersonal relaticnship because of the rewards that are aftalned as

¥ resilt of this relationship. Cartwright and Zander (1960) propoge




. R . - %
um (a) the rroup- u.sau nay' be ma ohjnt of md, or (b) the group
may simply be the means for sntinfying some nnd thu'. liés outeide tho

group. These Luo ﬂmerﬂ clns:es are tunhgr subdd vided as !q],.'l.own:

(n) noed nusr,ncdon rnuid!.nq in the gmpn

'- -attrnctlan to the momblrs of the group (inf,arperaonnl 8
ntbrucuon)y )

- -rn.truction to t.ha unuvit.ha of the. group; |

- -uu.mcuon to the ;onlu of the groupy
.= =attraction to ywp mbers per se.
() need sntiahetﬁm reuirllns outside the groups
- Zattraction to others outside the gtoup;- :
.= cattraction to mds outside the group (Shaw, 1971. p.s1).
Fostlnger, Schauhur, nnd Back (1950) state the roum.n;x

_The.formation of groups 1p 1 aalechive mous thch s governod
by b variety of I‘Actoru. .

‘ Groups devolop along snvsml J.inau- Thny davalnp with respect to

"*.  momburship and -size, but they also davelop with respect to the

. activities they 'engage in, the areas of their members' lives tnr
zhic}; thoy are _rolnvsnt, and- their- jmportmce for their nembers
peb)e -

Tho Ste Jo?n's team; in the opinion of tha lrl.ter. can be ll!.d
to cnnfor- Lo thesc hypathouos. Alchnuy: it n a task-oriented mlp

mieh wag (urmed not- by change buc for & upocmc purpose, the, <

Lndividuu mmlbnrs hnd for tha mst part established strong bonds of

friendshin prior to tho fnrmution or tha tenm. ‘The fonuwlns diagran

s whom\\tm;{ strength of prwi.ous l‘riendehips and of !'rlenduhipe acquired
. throuzh the .nrnc«sn. of proup: hn.nmctian. 'nw ﬂ.az_'.ars A toJ‘ i-a_p_reulent,

tndividun mombers of tho Ste John'o teams . .




‘ ) 5 A . n

—— _gtrong friendship bond

—— wtmn_g Mmdship bond
) 2s a result of team
mtorncum =

“oe .ludcmmetpriorw
um formation ot "

o) ereeeee dld conflict as a -
result of team -
+ interaction .

[ ] nmembers who avmhun,y
have tean.

e . mmben tor whon gro
8 g goals in themelvu are
PIT 1mporun¢

% l"isure 1 :

Friondship fonds Established Betwoen - s
1 Member of the Sta -John's Tean |

 Ra shown”in the Wiarram, fof. miny nembors of tho group thers existed )
gtrong Sriondship tloa prior to the forvetion of the curiculm tean,

'prlor to team formation |

Tn addition, for most.moshers, there nxisted a strong attractionto the.

. gonls of the group. _In.pany \my'n membership in iha group has ramntad

in pi-enu,;a for ita group mombers; however, since' this was not a maJnr

l‘ncwr during, the m!’lod of '.ean , nml of P
“but s rar '.ho most, part uv?].vud from.the duvo!.opvnKaf the pnojacz,
tho writer Lo cr ‘Uhe aninion that this l’ncto: wag not a’ nmﬂcmt .
dobombnant 4n tho [nttal nbbraction for groun memborn, 1
:’I’hil s of lroup !‘nhonlvun s . 2 A

, ) Pnrhnm ane, of tho mont vddu],y dincuosoed topicn purtuini.ns to

the n- vchalmw -of gmall: froups in that of m-o\ln cohauivmasn. P

fohunt vanous, it dof4no by Fnsti.ng,ar, Schachtar, . and Bick (1950), 15 -




¢, SRR B

V . * th rosuliant. forcos which aro asting.on u.'a membera: o steydn'd groupy
ory in slmplor’ térma, the nttrnctien of group mmbarlhip for its
momborgs In hhnlr Woatgntd s?.udy, they manuﬂad four contribubing

' ‘Thctors; thuy vore as rnllcwsl X )
T (di) the attractivencss of tho | group \ '
M : - . ='=the oxtent to which the group is a goal 1n and o!‘ Lbulf
and has ponn.iva valencej

Yoo n _(b) the "means_control® of the group )
ik ;e = ~tho oxtent to which the group medistes goals’ uhich are
b important for the memborny e
. i thio® "ntornal powor' of thn group © B
. ‘- = =the oxtent to which the group | haﬂ the nbuiw to induce
- . changes in the direction of the forces which .act on the’

o

F . *  mombors, its internal-pdwer being defined in terms.of. the ' ’
. . -magnitude’of tha change- which it ¢an induce on its
N &, membors;
v < .
- (d) tho "poor f16ld" of the sraup 1
o = =the extent to.which the internal. power of ths group cnn ;
% . ‘produce change ovor & wide realm of ncuv!.eisn of ita
. ) menbora (ppelélm=165)s
S ] Mnny lnburm:ary ntudnm, fiold utudies, and ﬂ.sld axpsrd.mnnu 2.
. e .hnvo- been conductéd to study tho various effects of high or low
cohootvencss upon specific. aspocto of group functioning, and a variety
‘ of conclusions rogarding’its various effocts have been rancho&. ' The
wrlter wishes to brin!‘ly- focus attention on certain hypothesss.
- 7 concerning eroup mhonivenauu 26 outined. by Shaw (omy,
4 “Ae Mnmhbr‘x of. higMohonivu groupa nommmicnte ‘with anch ot,her
s N . to a ‘rronter oxtent Lhm mombers of lowcohesive 8roups 'y‘ 5
. LF B.‘ The pntbum nnd content. of interaction nrq mare poaiti.vnly .
i . . orionted. J.n hlgh-cohenlva than in lon-cohnu1.vn groups, -,
- . A A Ce 1N, rh—cnhmlvo &rmlpn exert’ grantar 1nfluencu over their

momors -than ‘do low-coheniva groupss

n,; IH/'h-cahnn{vu Iroups are more eﬂ'ectiv@ thsn 1ou-ctmpniva
irroups in uchtuvlnp their raspective goalae

s Memborn of hmh-coho'livo groupa ure ‘generally bettor utinfiod
Lhan, mnmburn of 1ow-cnhuu1vn groups (,pp.zza—vm). s .




The writer xn of tha opinion that tha St. Jahn'n uam concurs

wﬂ.l\ Slmw's hypov.hengu concerning’ hixh-cohlaiva grwpk. stm:a n.u
 formation, the froup members have engaged ina grut. dul of”

not. only i prvju:?. uork, but also or a purely
socinl nature; moredver, the writer would think it highly smusual, ar

the Q.oam manbnrs l'nllml to n!l-lﬂ.‘llilh !'!'aqum'. eonuu Iith one nmthor .

rrom mneung to muaunr. It has become the unuul .practice for t.em
mmburn to seek ont. unch, other's adviu and eomplny No nu.an hn
‘aver, bcnn 1.1ken thho\l@ tho congedt’ of all being obtlinodn

'nm writor han l’/:mnd thlt under conditions of h!.gh anxiety or

“frustration, '.he group momberu nlmau 1nav!.nh1y unk dllt the nampnny

" of -each obhnr. 1‘ho Kroup hag naa proven to ba siy\iucmt,ly hulprul

" help,

in rn.nurinp marnlo nnd uelt‘-conﬁdmce to any munber 1:\ Mod ot !uch

At this polnt the writer wishes to eau;mb m iwpof.h;ia-

" of Shaw rem tho no‘c\h' Aronsent of gn;up 1 (ﬁ.zgo).

35 W Gmrmv.ihlo proupn are more effective in achieving &rouwp ‘goals
% e thnn are 1ncmpntlb}:e groupses  * .

n In the:opinion of mlmm, the present members of tha .
currinulum dsvnlo;m.-n'.. yuml are highly conpat.tble wlbh rupoct to naodu
and pnrnnnn'lity chnruc?.nrlnucn. It was onrliar #lmd '.Imf. the .
pnmonm ty elinrictorintics of manber B (ase figire 1) wore re in many
‘winyn incompatiblo wit.)\ Lhoaa of ﬂlu other group* mombers, theuby
cpu’llnr’ much u-mion and n rnduction in worke" Aftor the depnri\u-n uf
mamhor n, hnwnw'r, 14w found That avoup mcrnla and prodummy

1numnu¢ fmmennoly.

RS Meiiborr
- or &ncump

r Pompnt\b}.u m‘oupxl are beb&el‘ Antiuﬂod than, mumbur!
(LblerEroupas

1'hrmwh PMM‘II obsorvation cnd mermm with the othar o

)¢



.

'(roup menbors, the wrlbar 15 of the oanion chat the membern are quite
:mti nfied with the group bobh as a uorkj.ng und ns a sochl unit,

¢. Othor things ‘being oqual, groups: domposed of menbirs having
divorse abilities perform more effactively than groups
composed of members hnv'.Lng similar abum“.

) Durlnz its ecarly l‘amu'.ian ntngeu o group was campnsad n[

brouzhb othr abilities to Lhe group. Many nld.ll: which would huve

. unhnncod tho ‘workcLng of tho toom a8 a whole wero Lagkding, hovevr,. and
the .mémbors’. found it _nuceuuuw‘tp take upon themselves many dutiea for
which they wa}e not ;'ully propareds At this point, mamber B Left the
group, thax‘cby 1euvl.ng Ay €, and D to curry out” project work alone.

Momber C.lator fouhd iL nacaunury to leave the groupy  thus, membérs

"' and D wero loft wm the\ontire responsibility of the functioning of -

. the. pm)m. ‘At thilo point, howavor, E and'F joined the team, each
hrlnglnp his c»m divurne nbulu.ea. A division. of labour cuuld ‘now

Lruly take mlucn, each membsr being reuponuible rnr eortnin areas uf

the projoct work. n was nou found that bhe wark aould' bu cnrrisd ot

! urh more crfm:t.ivnly than wag pogsible durins the early atagns of the
"oranLun of the prnup. ! ¢ N s, By PR

© Thoories of Grow Porm tAon and_Dovelopment

Accordin

“to Bales and Strodtbeck (1951) the objm of 3

1nbarnchion in any proup ‘Lo the aamblishmenb of a stnbe o!‘ equilibrlum

+ botween the noclnl—-omtienn)‘ conaidorntiann and the task éonqidarutions.
‘min 1n nccomplishod. through'a aaries Gf ‘phases dn- tha"grnup.
"drvﬁ'lny\mdnh. '['hmm nhnneq aro rugurdud ag: "'...qualimtivaly dil‘[ornm.

nubpnrmd'x wumn a tobal continuous’ pertod or intoraction n uhi.ch a

1'1 from inif‘lnt‘lnn Lo completian uf a problem inyol\dn&

.




group ‘decision (p.:.as).v Those [imsou or mlbporiodu v g
classified an munmuo'n, evaluatdon, ‘and coitrol (pu485)s

+ " Durtdg tho orlentation stage’tho group membors come to an

aﬁéeumt upon the_many facets of “the problem, decisioni,  or task-faced

. s by r.ho ml-lp. or «:lpi-niom 0 ® -by 1 membors

are’ nirud bel’nro v.he whole yroup, ‘thereby paving the way for the

e lnterncuon uhir‘h is to follows ‘ »
5

'Imrinf, tho mecond stage, roforred co as evnuauon. the group

rmm. c)\on:m “those vnlum uhich will guide ite Each md:l.vid\ml mellhar

G- ¢ .ol' l:‘m- ['roup would nubumlly \gu if pouusoinn n!‘ personal vnlues and
‘o

nLLiLudun which~wou1d affect his, deuli.nga w.lth tho prolblem uituﬂtion'

bhnrcrorn, during; L)w ovaluation smge, the group sttempts to establish’

'a a0t of ‘standards whish can bo acceptéd by all’ group memberse dnly in
: e .

Unis way can: ths group intoraction dn the problem setting prove to be-

% 'nmductive. $ £ ; 4

mrxnr staga three, the contml phau, tho group attempts ?.o
mt.nb]hh a hicrnn:hy of -control over it.n llwora. Bach group -sbor

will naturally attempt w Influence unch other member of the group)

{ ~ . v.hcrororu, Lo provent proup conflict uhich could “have an adverse o!rect

umn roup’ producl,l'vll.y, n /.nnr.u? hiorerchy mst be established.

o While ungnired In- theoo threo phases of devnlopmene. _groups |

N ml 1h1hh an, oquil 1brlum in the typnu ol‘. intarncbion whioh take plnce. *

B Ilnlw hao rmupml Lhia intnrucbion j.nm two bnuic nrenp— -auciul-

v r-mnl,mml and l.unk- -corrn';mnding, to what hu cannidu'q to be. hhn '.m:

nin Tlmchlon:l\nl‘ r'rnu]l'). ’rhum: tun baole arens nre furt;har divlded

K] " wder the Tolloil hondinin: mcj.nl-etw'-lunnl: ponitl.vq t.an\t orens

s, nml.ml- and, nocl.-l-omtlonnll ncrntlvo. )loqdinr munbor-qne Ln

rurthnr -xuhllviduu lnua t.hrob nubenmmriu muped \mder the ujnr




;abol'ar'/ of Poritive Rosctions; headthg mumber Evo ia ~mibeuvmeé(inm, -

sy qubcumnorm L'roupnd under Wo nejor cstagurha of Attsupted

Answern and Questiona; and-heading number three 1s subdivided Lnto

% Uhree n]nlit;ncavnricﬂ frouped under th major cnbngory'ol' Nogative
. Reactionss Tho ontire system has basn called Interaeblan Proceas
Analysla (p.l;E7)- R I e : 3y .

o - According to this prncaus a group hns two tasks= -ona annme\l ‘

. . "'and ono okternal, The internal task qulvea madntaining group .

) .cohcnlvanonrf u}\d no}idnrity; “the external involves the performance of * ’ ~
‘o tagk itaelf, Tho peano by witich groups bolve the titomal tack 1 .
rnf:(xrx‘ud to 'by Dales, a0 axp‘rauive—bxtegrativa, andv those which are ’
uind to nolve t;hu,extcmnl tack:an “inbtrunentel-adaptives Equilibriun

_ botwoin Internal and oxternal tasks'is acm;;m}: thraugh the "~ . . 3
frodomimnce of positive acts over nogative acts Negative acts tend
to adript nomal roup functfoning, thus: affecting not only tHe task.

 1tolf, but also the-satisfaction of group mmbers, This n tum
uenkcvnn group cohesivonegas According to Balos, a1l parts are :

e {ntorighendent- -changen Lri ond part of froup, functioning il post

:mrinn,uy affoet,” other purtn.' All of thu Lu t:urri,ad out .duping Lhe . T

fhroe phanes of orLontation, ovalustion, and ontrol, o

“Ao the group prDPrcnnon through thnrw t.hreo phnunn, there

should bo an -tnerease in tho number of . positive and negntive renctionn. S

’[‘ht'! nhovxlri ahow the Jnterdupcndency of tho internal And lha eanmul

Onc ‘other point. should be brought out ‘at this time. Tt is

Y posnihloe for nll throo phases of group development to. be in operation.

o

LT I onder"for the thaordda of Baleo to be spplied to tho .

ol afy givon tince




4 cuyr in devolupmunt zmup videh 15 ke topic  of. thio ﬂ!.udy, 1 uould

< haverboen. axrremlv benoficial-if the writer had been dble o apply
1nLanMLnn pruocss nnalynis to the mtaruction of ths gmup mombers.

As this wig nuh pa.mi_ble. hnwevnr, the. writar mst - 'mly on cnnunl

obaervation ‘mdvrucnn. As n’*rosult, the m-iber -eannot give upuciﬂc .
#liatrations to verify ‘these thoortes bit mist talk generdlly of the

~ . application of those theories to, (abp davelommt cf ‘this sp«ciric

['\‘n\.\p. EE % s sy @ X
In tho opinion of the writer, this curriculum devaIopent group

" hao oxporioncod tho' thireo phases of- group development, as outlined by :-

Bton. o tho bodt knowledgs of the writor, phaoe’ons= —orisntation= =
was axpurLoncad on. three difforent occasions in the hishury of the

toame -durinr; its l'ormn‘bion stasu (mumbax'ship be:lng compoﬂed of membox‘s
.7 ABana 0), during ito firct, expension pordod (anbes D), nd durtr.

140 necond nxpunsion period (Jnumberu E and F). A thess specific
lecu graup ponls were di'u:usued mq eval\mtud, and a basic nutld.na for
the davelom\unh of ‘the pfo,jocf, wag tormuluted Hagurdd.ng phauu twom =
»ovaluntion= =gho writer is of the opinion Lhet the group has had )
‘saveral periods of (]uctunu.nn 121 which l.h hnn reLumeﬂ o solve
P probloms {m:mciupml with this phase,” Thsue regreuienn— ~if 4n fact

.they cin even be roferred to an regrosoions= ~have cccux"red during

pnrlcdﬂ of proup anxlgty and uncerbuinty, uaunJ.'I.y unsocintod wlth

s i dl(chulLluﬂ botps .xpcrimnced ns a direct connquunce of the nature of

o During thoso poriods the graup ha returmied to the . °

Lhﬁ
ovaluatlon ntnre ‘n try to l‘lml nolution’l and how. to ‘bent nppronch thu‘ _.

mnlvlnm:l. D

L. Rejarding:phagse throoe =controle =the write




* and,

dinc{rninr 1 only ip vory renoral terms, . Through-a° pt‘ocada of :

owolution certnin froup membors have: nch:l.cvad igher positions on tho ™

vﬂLnLuu htcr'm:hy. llawnvar, tho wﬂhur wishes to poinb out LhaL this

hinrarchy L') rnthcr fluld, status’ pouitions being muitivaly cnrrelatad ¥

wlt.h the 'lpccif‘ic nubura of the tnsk nb hund.

hoatatod earldor, ‘oach group nombor Lo in poéaunion of
vnr‘;mu" nb!.li.tleb relntad to the tunk. As a result D!‘ th!.n, ench has .
certain M‘c’n Ln ‘which' he exercisos grapt influence over other membara.
This aspoct of ‘tha ‘igrarehy would thu‘sl’orc be diroctly related: to .

task “tunctdon, - Do 5 % .

wel o ropicds tho oatablishnent of eqmutm.um betwenn Antomnl

mnl wmks, the writer hun l‘ound that the thaoriou of Halos

g
can bo unpnml to t.hin grpup. Mni.ntnmi.ng gm\kp cuheslvenass during
Liman of oxtreme nnxlcty or psychclugicul preasurs. has: occnslonnlly
tncurt'nrcd m‘uh Lho productivity o!' the gmup, nnd, in 4he “reverne
~oituation, pronsures to. incrnnnn group pruductivity hnve nccaaiannlly

plaeed preat ntrain upun group cahuu!.venaus. ’lhe group has .

’ V.nccomn'Li shed itu uork much more el‘l‘ucbi.vuly when there has’ mclamd a

bu'llmcn botueon tho 1ociul~.\lmbicnn1 and the tnuk -areas. Again, the

‘writor whshon to state that the Bpplicution of fnturuction process

-qnaly: (o would hnvo bucn oxtremely beneficialj hnwaver, in the npinidn X

of the writer, tha annlysis of the toam intoraction processes during

Lhe dovolopnont of the curriculum product would concedvably have '

ndvorsuly. Affoetod both that procdss and the eventual curriculun

! products “Ag stuted proviously, prosnures u'pon tho team have beon' grent,

and "tho uhlﬂ.\un of, lnLLrucclon praceuu nnulysiu ‘Would have; in this , .-

- wrfterta oninlon, only. sctyed to nereass this prosourey thoraly

Vntcr!orkm’. with :tho primary function of the group.

R - I




cm\n‘m XI

Poli.ucul Detumlnantn ‘of C\lrriculum stelomsnt L&

LT 19 sqmetinon called. can b inflnencnd by & awninsly anm
nunber of cnnniduruﬂ.ona. Ths mamnudo 5: thaae conuiderabians can -

: vury, nn cun thuir‘ percelved dt‘!‘act. Orie such cansidarltiorh -thnt a!‘:

’ the puycholo).y er ‘group dynnmiuo- Zhag- alraudy bem d.l.ncuu‘
uxnmincd by the iriter dur!ng o’ precodin

g chapbsr of thiu ubudy. .
mﬂ poychologtcul detominanb, alhouiéh &'

\1or 3 nﬂuance u

uurriculum duvul

T ls by no 1

anu the only msjor inﬂ.uence, howovur; not bo Yo'

. uvor).aokud are Lhoua ef!‘ec s pmduced\by thu poutical deteminsnu of

o curriculun davolopnant— -Lhose vit.al mterncuonu wl

menborn of

the -teaching pmrhssion in ganeul' with suhnol ndmniutratnrs, with .

. nchool bonrd psrsormel, md with the publi.c at J.arga, w!.thqub th e

noccuom—y 1nbarnctinna- ~these politicnl dutumi.nn.nts- ~a eurricqlum o

davulopmant prujucL could ant.omui.n little hupo !‘or s\wcesu.

Houﬂu (197I;) scrmn cwm e araonnl nontact 1u cx‘lticu.l for

innuvnMun attruton, bncause 1t ilows full-flsdgud mram.unn
-

oxchango mnd tho full uxurciaa of poreonal and sdcial Lnx‘lusnce

“(pa15)av, ™ tho abgve ‘slatomant ‘apoclal- riottco shnuld be taken of the

Lurm "personal’ cuntuch" lmd "innovnbien dlrfu»ion" Ih in to ‘bg

- anoiimed that Lho pmdum of uny prncnnn nr cun-icuiwu dcvalbpmant are

to be uu]iwd ll'lti.m'\Lnly in’a clasorcom sotilm;.' ’l'ho succesufu.l'

1mplcmcntntion of Lheue cnrriculum pmduot.u is thare[or

'nbaj

i con.A(lqrud n"l a basic cmmoq\mnca ot ﬂm dovalppman&nl prncosn— -t

" dfacernible oulgomes *

Umleniuhlo ag this nnaorblmn ma,y bu, houevor, Lt

The procoss’ of k:urriculum’ dthlcpmant, ‘or curdculum imovn?.ion .

priont (with spaci.ﬂ'l omphasis upcn tha tean apj mlch), ¢




is nduitlonn].ly undeni.ublu that nome uol‘t of: trmnctinn munt. take

phcu bct,wnsn the { the _' ment’ “and the .
prnrhicnl mPlomentutian. This trmaactﬂ.on {a the "peruonal contao?."

) L
" rnf‘errnd to by Hou[xa.; e i, B9 0

'I'he perwnﬂl ccntacc botwenn the currxnulwn dmlopeu nnd the

pubuc- -{n this 1n5tancb, with upecm refermce to, achpo1 o
X ndmlnlstmmr.‘ and tuuchuro— ~18. Lheretore & vibul pn'b of t)d.s i N

mllticnl duteminmt of currlc\tlum dovelomant. In euance, !:Mu.

A deucbod

purnonn], contact bocomau a mntur of puhlic ralu_

nnnudo of complacuncy on ther pnrt ut the davolopar,a nm only result

in comparable’ nttitudan bgi.ng muni!‘aatod onl the B« of tho -
. nmnintsmmre nd. tencherﬂ. O
uontaqg/ oF ;mblic S, e
% rnlnu.cnu wos nn unlmown cumponunb ox’ thu curr.i.&ulum evalcmant _. .

Ta the writer, this rolo or person

procosu. l:rojac', dirnchion win théught ‘w he moraly an axarciaa Ln 'bhe

anpltcntlun of curriculum thgcry. _The wrlt.u- una cominunh f“thg -nesd

< :\dminintrubnrq and b:Lt.h ronchqru. 'mu nead was soon munifuced. T ity

howovor, during the courgo of prcjact uork. . . ’

'ndvoclny' develop m‘ound ﬁ.t.

Auvocncy ruqu.lx-un [ umnu (vroup ‘of mopls who; prozact nnd pmpugun eha

. pra,]occ ‘An’ Faico-tomfaco mntacb (p.5o)." The €dan membum cmmsemw




- members had thfrefore become Py project fact- at lifes

of project.materials in these sqctors: “As practising teachers, the
- toim porsonnel. also’ eigaged ir a type of inforpal public relations
campalgn «directed to 4e110w teachers and to-the. gencral publdce 2

conslderatlon which had, prev‘lu\x:ly ‘held little meaning Tor the tean,

- ™A study condycted 'Dy House and Gjerde (1973) conifimsd the "

R 1mpcrtance of the. need for parsonal contact and effectlve pub]_ic

relauons. Thé' x‘esults Di' this study shuued that "eseteachers ]:Lsta‘d

a5 their most inportant source of ;Lnrluance about an innovation their
fellow Leachez‘s and those “teschers already directly engaged in working
-with it (House, 197ky pa73)a" ‘The opsration of the St. John's’ h10ject

provided, & L,‘,rpe ‘of px‘acti::al verification of’ the fmdi.ngs of ‘the study,

work of the St. John's Project, \mt BI:ID tha work:.of the Ce.nada Studies

Foundat)on in general. N
" e nembers: of me "St. Jchn's - indeed fortunate in
having achieved ‘an excellent epport with schiool boerd persomel. . The #
‘work. of the profect. has beén supported and ‘encouraged from this Sector,
thus aueuatmp _potential difficulties of this nmu-e. One ‘possible
explanatwn for fhis veritable lack of ponmmy orlenbed pmblms .

* would be: the very _nature of the St. John's Projects Tt has been

suggested by Corwing(1972) that a futianéntal vaiiable in the .

propagation and maintenance of a pmject could concelvally be its -

integration “into and protection by d larger arganintiun or natwork

(Nol).se, Pe55)e This bemg the case, ‘the St.. John Project is ‘i.ndeed

i Iok‘hunﬁce in having® enjoyed thie supporb «of thé Canada Studie:

Foundation, - . MR : . PR

the tcam persommel increasingly fuuml roed to mVucm. not only the, . -

4

i



. nevettheless, with a sense ef prufound rehef.

wilL be.mora a source of pleasure than’the prev:\ons cuntest of f % jod

CHAPTER XIT . Cal

. e Fufure of the.Ste Johnts Tean | b =

JIn’ the weeks foll\)w:_ng the Herch Dissend.natlcm Conference thu

menbers of the Sty John's team Have primarily been fnvolvéd dn the
proparation & the remaining student Jbooklets-in the projsct, and in :

. the careful anal_vtns of reazh.ng levels. In addition, final ° Sl I ¢

arrangenents are.underway for the complmun of the miltivmedia

resource kit, and in the final pmt).ng of -project. matorial.

. At bh).s tme evaluation x'eports have begun. to be received from

sevaral of ‘the piloting. sessions currently underway in various parts of i

Oanada. In the remaining operating months of the Ste John' s ijact, .

+ these repurts,'a:}d.che_reports of piloting -sessions. yet.to b'é‘ ini"tméd,
w1l be gorefully anslysed, and necessary corrections and revisins
mmemeﬁced. P x Vo 25 :

N i s the temmatmn of the s". John's_Projéct, .rapid.ly appmaches,_ S
the project develupers are woridng with detemdnunon— -coloured,

In retmspect,*the :

developers now freely adnit 4o having freq\xem‘.ly experianced Iee.lings

Sor insecurity and “total’ frustration dunng the, course’ of project

pnent; barefil consi

by the project: developera'of ‘tht -

events of the' past few months, \utl’l all: due cansideratltm tp those

S
du‘(‘iculties experienced ‘by them has, neverbhaless, x'eault:d ina.,o .

- growing sense of pride i their’ accomplishnents, . The denands ypon the .

:mrsonal 11ves of the - develapers hnve forthnately begun to abate, and”

project work-is now being carried ot 4n 3 Gonparatively relaxed.

atmnthBre. It is ant.:[c)patcd thn{. the final stagea of the pmject




»endur'mcu. soox oW R i

N In oc:oher ol‘ this year the membéx-s of the sc. Jahn's Prﬂject. * S

Lol hwe the hanour of siving a majar praaanbatiun of projest: ; E

!'Aucation £0 'be, held in Toronto, C'ntar.!.o- As ‘this October con!‘erence

m]_l be the. first NCGE cunl‘erence to'be held Lh canads, the members 0! o g

vt e the St,. John‘s team are’ Lndeed pdvﬂeged to b Abla to prusent bhe ' A .\

Vork of o GSF project. o such a distﬁ.ﬂgmshed :Lntemabioml audmce. e R
rms preset\tahon wm t.akb dae fem of 'a display snd a \m‘kshup

'-demanding the acuve involvement of cnnterence partivipants, - -mu ’ .

conference w;.ll consbitu‘te the last appearancs of these c\xniculum g . 4

. dovelofers bs 4 team, as’ the St.. Jom's Profect, w1l tenninate in

Dacémbor or this year, 1975:. It 1, howevar, “thé ope of the umsx-

.that “the, members will continue bhu unrk of mu-nculwn devslopnent as an - . "

& intgral parc of - the:r pmfesai.onal lives




cm\mm XIII .

sumary and Conclusion

8T .. his sty has attemted to.identify the, major proslens
encountered in th direction of the St Jotm's, Project ‘a Canada.
k& Sf.udxes < ndati rricul wojoct. During the, tvnlv'm‘

Fonths virich, conprise the, fodis of stteAtion for the. content of ‘this |

report, the writer has’been atile £o identify, umrnl major probless ~

uhi::h hnve an'ected bnth che task dlx'sction and the hmemnl pamn—

to-person mtencuon of the t,uam. ’Ihe. tuk ot the vr.lur as” tenm

chAxrperson has, chenmre been wo-fold: firuw to‘direch Lhe pmces

nr curriculum develapmem. (t,ha exteml tnsk)| a.nd ucond, to m!.ntai.n
S an efficient. and cohesxvo wrld.ng gmup (the intemal tuk).

P Problens associnted with. the extemal task have’s provm "0 be’ ur

a :emsvely minor nature, pracipimed. !or the most, part, by the

rie n[ teal muu of curricul mory

and- by the vzry nat.ure_&g’ the’ S pmoesu'.' Two 1 ) hcbon

have, nevertheless, :ss\ned a deg-ree of”- pmd.nmee- theso ‘are- th

i 'limif.nionsd-posed by the qund.s- of 2 a shart project m.-spm, and
the ‘physical nd psychological strdln’ pmdlu:sd bya somet.hes umv.
uurk load.~ Au team lanbers hnve, ‘at. one timd or nnther, nu.eskd to-

‘the constraints 1mposed by bhese cmdiuons. Notwithstanding tha.

) devehpmene. fas, in itself, pmven to, be a most’ hmericial and

oyable, expeftence for the ‘toam perscmnal. | d5) 5 8,

L ) Unlikm Ehe rxtemal task, ‘the intemal bssk has creuted
mulutud)ncus pmblems :Ln .the a!"eas of’ team :eha:ivmess and” - . B!

oroducblvlty, nnd in '.he actual respuﬂs'lbﬂitios of the diuttinn a!‘

90 e

 effests of. those constraints, Rovever)- the actual process of curriculun .




s Y
EFot, ™ project. oy Angng‘ those pr;:blu_;s identifiad by the writer'ds betng
L st promtnent are those as’socx.;c.;d with:  (a) mmmy. (b) - reslings i
of uolamn, datachment, lmdety. and frustru'.xon, (c)-. an unspoken i
‘fear of prvject. failure, (d) a.loss of leisure une, and (a) bota'l i 3
interference qm the private lives of project pergoriels . " e
TEe . B 'Y '.he opinion of the. vrh.sr, many of the idmuﬁed pmble-s
e cae.zgqnz.das being \nuqua to uw tean in qmmon. - Thus -
 cldssified ave those problems associnted with the element of me, the . .+ ¢}
psycrmlmcal ‘consideration ‘of the re—estublishnant of a totally. <,

J K G g i.nel‘recbual prujech, and the. necessity for rupid progreu: rrvm abaga to

N . . st.age nf both tam development and currieulum devalomunf.. ‘e .

'ma ‘experience of the projecz, togethur with cuhversations held N

0 mn other NLCSP chairporson!, and, the study of reports of siuilar

.o+ % . project efforts (Allen, 1972- Burke, 1973 Iﬁ.uerl.mund, ‘1973;-

Shipman, 197L) “have resulr.ed in the :Ldantiﬂcnu.on by t.he writer of ¢ —
o - . several common factors rel.au.ng to cnrrlculm rlevd.npmt pmjec'. teans- o i
Among these ramrs are to be found the. Io].lwl.ngx :

s a4 (8 problans o!‘ identity during thn eafly phases of pm.jecf. e gy
2L developnent;: . 2 r Wt i

- .(2) feelings of detachment and isolation from the m!n body of i

< the general project; -

(3) no clear ‘idea of the work involved;

2 " (l.) adndni:crative problens regardi.ng topics such as taam
S hnances, individual roles, and division of work laad,

(5) the impleméntation' of the currlculum dsvelomant ‘process’
coupled, in the early stages at 1aa5t, with a oomnlsta lack 7
. *oof t.-mgxbla on observable results; s, o

76 the necessuy for the est;uushmme of a cumpatible wtld.ng
-group; o+

.o 0 '(7)_ the necessity for com.ace .uiu- pmjacc d.irecboré; o : .
‘. ... {8) the necessity for a cooperative team effort;’

SR SR = s e - §




. L RET T e) dne necnssxty for dedication and- comibment to the work of L.
” % . thé project by team msmbers' . :

(10) sthe necessxty for, assistance from school admmistrators,
5cheol board personnel; D:
: and umversﬂ;y pérgonnel

(11) an efrecuve public relatxons pmgrama directed to teachers,"
K school admlnlstratora, and thé general publics

DA " “Miller and Dhand (1973), discussmg the role.of the teacher as
. curnculum developer o Progect Ganada West, presented o dertes of Ct
) s(.':tements based on a .study ‘of teacher percepbions. in the np:Lnion of - & %

Lo - this writer,” a valuable insight was thus pro‘ddad inbo the Lnternsl .

"procedures of a currigulin project; Bherefm‘e. k.hs folloiing aelact.ive ® S

c ‘1daptﬂ£ion l.S offered ds’ applyi.ng to Che S John's teams! .

T T 1 e esersioh the St. John's team were 1.nvolvod 4n ol
i phases of planning. * -

‘2. e e ek, Freeces aleact 1ts ouit pmJact.. O RN ey B

. 3. The deaismn—maklng pmes= s acceptublﬂ to the mm members. Sord g

Le Work was’ carned out_in a cooperaf.:tve qhmosphsr

5. ' Finances. vere adequate for. tha project work,

'7. The tmm had acx:e!s to research faciht:.as.

8, lLocally avaa,lable muturials were plemm.

e The Leam 1dent11‘1ed a Apeclfic area of study.

*. 10a ’l‘he tean was I’le)dble ’in Ats m.\rrlcul\lm develomlent process.

ST 11y e taan uhlized ceey , currd culundevélopment theordess

Leam had orévious. knowledge of tha social sciences.A . G

S ‘tean studied’ current: curriculum mencure., R e, W

toan exanined Dther curriculum projects - [ .-
-

tedn-acquired a restarch mwpqm

toan utilized educatiohal resource.persbns




'/ ’17 e team utillzed- ncn—-emcacmm rhsource per..ons.

* The assistance of 'rcsourca persons/ was sst;si‘actory. ’ ¥

7 '1<'2.- The NLCSP mramatian lnebuork wa sahs!‘actary. . . il

“20i The NEGSP' uuorﬁinatmg persomel gave'a squata .mcomgmt.

S 121 The, Felationshifi vith school adnunistrabora and school board,
%, . . - personmel was good. . b

22_. The relationshlp with nonCSF teachers was goods .

Q5. The Leam nembers personally experiam:ed a sena! of

; - ‘ccomplishnent. %

" 4 R '\/‘ N26s .Te tean members. Tool that they have gained valuahle k
- ” B expertise as curriculum developer y | 2

The” tean members’ “foel. that tho oxperiince of th: project’ has
greatly’ henetued thau‘ classmom pex‘fonnanee.

easy task, neve theless, the wrf or has® velobned the opportuz\ixy to !

i mlavy. thaAearher prohlems as havsx\g been the pmductu of

ine az:Lends. e oLl bRserpt. from an “thformal. discussion held
s g ong of the fresF. nonsits-af beam activity, is, In the W\Q
termin:

e U the writex‘, representatxve of the prol‘o\md dedicsticm and de

. "I-decidd really. needed to (:ake a break from the pmject work
last night, but I found.that I felt'so guilty sbout not doihg
anythmg f.hat I just_couldn't’ relax,, T finally had to “get back to 7
work: again 11 certainly admit 1£'S - been hectic at times, but v . %
T'vg gained;such a tremendous amount,of experience and personal i
: o, satisfation fron workihg on this project that I'm glad I became:

g S anol'ved. Tive, absclutely no regx‘ats. "




e E - CHAPTER XIV
Recomendations ‘for the névelopmant nk"
. F\xture CSF mrmculum ‘Development Teams

Dased on Lhe expenencs of. the m-lter in diracting the'

- format.lon 2d development o the St John's iject, the rollmdng

recommendaﬁnns [o!' Jthe developmenh of !utu.'ra CSF teans have, baen

\rom)ulat,ed~ t WL CI ¢ =

A Adm_mss,muve cunsmerauuns i

1L, Tt'is adwsable tl\.!t potax\tial teun Leaders hl‘la pricr
understanding . of the nature of the tas ke v

2, Poteatial steam membars should be villing recruits, not the
objects. of ch/rne/ preseire.

" Potmtlal cur'ri.culum’ dsvelnpers should be cognlzanb of the
- . magnitude-of the task and of “all probable’ mnumcmg -

: fanwrs. P /
Team membership ‘should; be lax'ge enough to allow for role -
divers:.!‘icabi.on, ‘buty . at the -same. time, small anough to,
allow for the development of ‘a close interperson:
. relationship. , In the opinion of the writer, a mem'bershi‘p
x % of from four £ six devslopers Hould fulfﬂl these
: req\nrements. R

5, “The specialized division of the ek load among team, -
© £ members is adiisables . .

6. Tt-is necessary Lha( a pemarient locatinn for team
‘operations be’ early eshablished.

7. Tt is highly advisable “that team membax‘s have reedy access
e to practical .and professional advice from project
e directors, especially during t.na early stages of team

i © " development.

8 1; is imperative that the team learn fo uork as.a highly -

workers.

9" A pntenhiul team leader should try to bs senﬂiuve Yo :

=" ‘group: atmosphere and to the needs and feelings of -
individudl developers, " anticipating and thus avoiding or
* Yectifying sossible Aress of potnntial inter\-gmup )
confhct.. E = 6 3

"

fficient unit, not merely as an associution qf individual




B.. Social-Fsychological Considerations

LTt is essentialthat the members ofa curricidun.,
: team be psychalogically and mtallect,unuy

Compatibles %

20 Tt is highly desirable thac the nembers of a curriculun
:development. ean posséss diverse abilities.

3. As the pressures associated with the curridulum v
develophent; process can often  become quite intense, it is
désirable, that potnntial tesm menbers limit other ;
strenious commi tment&y

he It is necessary that, each'indd vidual developer be fully
aware of -the role which he plays, and of the importance of
«that role to the. efficient functioning of ‘the team and the!
well-being af the project ds a wioles

5, To promote team efficiency, 1t is imporstive {iat tean- .
menbers be committed to the ideas and the work of the, " -
* projects.

6. Tt is highly desirable that provisions Yo made for soctal. . -

contact, anong ‘tean members, hus inproving teen morale:

e The 1nd1vidhsl psychological suppurt and ‘encouragement
which can. only be aﬂ‘nﬁad by memberahip in the team
t (as opposed to-the:
* individual approach) 1s to be considered as an; impore.mt
detemi.ham, of successi’ul team intcructiaﬂ. .

It is necessary that the team as a' group.experience the
support. and encouragement of the larger project §
menbership through !‘requunt contact, with.other componm
teams-

* 9. Tt is’imperative that the team nonbers not only. fesl pm.
of a major and important undertaking, but also that they.
aro nakding & worthwhile contribution to'the" oject 58
whole. . < | .
Pr‘ojel:t Task -Considerations : o o .
1’ Tt i desirble’that, during the early phases of project
work,, the team members engage ina periad of studying
curriculun 'theory in dept

"It is desirable 'that dux—ing the early phases_of gmjech .
;work ‘the tean menbers become familiar with bssgc skills
"of educational t.echnblosy.

There 15" hecessity to dhdose relevant currioilum
" .1 theories to guide the developmem and evaluation of the
project works ; i . : -




" The project s uevalouers mist e’ l‘le;dble in their appmach
J to the project works

5. There is a necessity for dr\ adeq'unta project hfe span to.
allu for careful progression from stage to stage of the
curriculun develépment, process.

6 . Project dcvalopers should have -access to resource .
. --personnel, |
; %
- D. Political Considerations - .- :
C. 1. UTE is vithl that potential Sarviodss developers embmﬁ
. 1, .2 Bt rapobr, sith school agninistrators and “board
‘supemsoz‘s. 3

. 2. Tt ds vikal that potential curriculun
v . good pubhc relauons, eapecia.uy with Iallow tuachera.

3. Tt would be highly desirable’ that schiool
7" and supervising persafinel recognize the expanded nature of
. the teaching profossien to anconpaog tho 1ol of tho
& teachér -as iently, to
§ acknowledge this active participation in the curriculun
development, process' s a logitinste part of the wox:ldng

.- dayof a teacher,

4w In-scgordance with the above, it is highly desiratlo that
releaséd tine from ugual teaching duties be granted t
. . these'teachérs for a specified period of timé per day o or
i per yeek: for the purpose of. approved curriciluf .
+ - development,

M mentioned earlier in this study, it is the opinton of ‘the

wmter thut. the firat tu)o to four months of, the 111‘e of a project teﬂ'ﬂ/

A m bé among the st anatrau.ng. It 18 Lherei‘ore recnmmenrled by this

‘wrlter that, a beginning project. be closely guided and support,ed s0 that

a1l conccmed mifht be fully aware of Lhe con\plexities invnlved in a1l

ficets of interackion of acurriculun development-.team; -in this way, -

“necdless mxiéties nd, frusbrations may be at least lessened, if no'{

elininated comn\ﬁtel,y, thiss_avoiding the posalble premmu—e temunation

or the srojects s
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% "*APPENDIX A
© Tog f the Developfient of the St. John's Team
> (ay 1974 to May 1975) :




A U dom DevELOMdmNTS | o

. ) w97 cw B i
“April 30 . ¢ .Third attempt to escabnsn ‘the St." John's Pro,;sc;

“oame to an ends o,

" May 9. = % Formation of -the new s .lohn's Préjact_uith a teanm % %
; membership of two O e Y u ! |
- May- 1’5 Lt hind member Joined the mm. .
*"May 20 Project; proposal submitted to N!.CSP cnord.bmting
- o comnittee ? .
“May 24~vine 5. Friotogrdphy instruction &t ‘the Certre’ for Audio— w ¥ 8 i
s % . visual E:lucazmn, Memorial University. % : *

- May 31 .\ Finafeial ger for the team operati » 5

; . completed, e
v (J\.x,ne T -~ Fourth menber’ juinad the team: R
. Gine0 |t oneof-the original tuo nerbers Jett the tean, !
k o gay 1'5 i Research- for the. first draft complehed.
suly'29 . - First draft materials completed.:
" Mugust 2 - . Introductory slidu—ba}:\e d,
© August 17-22 . ° CASS/PAC Conference at Sackville, New Brinswick;
- W 0.7 ¢ ‘presentation,of project materisl mado.by the teams - . .
Mgust 23 Arrangenents made for the evaluation of first d.mn
o materialy’
; " September” - 3 Major rev&sions boguts . § B ‘ '
October 7 . Progress report submitted to NLOSP coordinatms
S comittees N '
5 - pctobar® ' Meotings held with local sehool boards regarding :
. - * Tuture piloting-sessions, .
loveniber 7. Team member attended CSF mini-conference At
.. saskatoon, Saskatchevan. .
g 1975
Fanuary’ 6 Member left the team. - . s .
. - donuazy 7 ‘New membet.Joined the teams

Jamizary 9 New member joined the team.
g . by



-January. {3 .

Janunry. 27

P
. Februiry 21

March 13-15 -

Mairch 31

T May 13

i . i 105
. Graduate sr.udgnt helpors‘ hegm vo ld.ng vd.t.h the team.

: " Jumm- high school studmu beyn Yo assist. pmjsc?/

developers,

. Heoting held with the Ronan Catholdc School’ Board -
reparding teacher delegates. to the National -

* Dissemination Conference (to e hulcl,in March)e

A-,Ihuwal nisaunimtivn um!ermca; urles o!‘ s

presmtaﬁms made by the teams .

Work completed by graduste ‘student. helpers.

Team reprasmted at_the Hml.rsnl-’lbmnw nuurch
. Gmup Conrermce, 'lbrmh:. (hhrio.
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PO APPBDIX B e
%7 Johnson?s Theordes for the'

 Development of Curriewlun and Instruction -




107:
d instruchion w the aducationa\ o

The {mponmce of currichium

setting has redeived almost wantaous E: eoment; among educators;. the

actual’ nature’ of curriculum and instruction and their relabimship to

“reach other

as. not, hoviever, enjoyed the same aagree of unaninity,
A (Juhnson, 1969). Johnson (1967) refers tn the gcnsml confusion evnked .

% e ws bty EhsHate by the'term wourricutanns ¢ o

Thdy ‘Pecogiiie the necesssty bF expiicating the relation between
curriculum and instruction, but.in viewing curriculum ' -
cybernetically; they, too, .confuse curriculum per se with. the
“curnculum gevelopment process. .

Kecepted. usage “identities curticulum With' ‘splannod Laaring |
eXperiences." - This definition is unsatisfactory, however, if
“curriculun is to be distinguished from ™irstruction” (pp.l.}-ka). -

 Johnson defines curriéulim 'ds a struct\u-ed seriss of ‘Antended -
- learning outcomes; in this manner he umits mrrmnumu what 1s o
be-Léarned,. not’ how n. 1: 1o be lenmsd. Cutric\xlum, accux’ding to o
" Jotnson, dags not incl\xde proceduru, activities, or muteﬂnls, bt
) spscil‘les the cutcomes to be achteved as g’ rosult of interactlon with

these élements of mstruction. i e o

Curr:.culum— Zor' the structiired serlaa of intended Toarming
 outcomes~ ~is chosen: from that arés reférred to ‘by"Johnson.as culbural

Sobants ~the.two divisions of disciplined Jmouledge snd r‘mm'. o -

A.dlsc‘l,plmed knowledge. . Since curriculum is’ seruceurud “and not, randon,

Hotiaver, the' gireicnlm developer i charged vith-the respmsibility

“of f’ormula(,ing suitable criteria’ for the aaleptir_m_nnd uxjganizstinn of*

the intended leamlng it From this

5yatem, the (:urmculum or strustured Beries, of i.ntended learnhlg

aubconas is” :omuane f hSS in, tim becones ‘the upuc into the "

instruétional development. syskime.,

Accordmr to Jahnson, the Lnstmctiunal system has th!‘ea main .



ponents~"~the' i

evaluation. me instructional plan mcmes, the mterdepmdent

componerits of intended Learning nmomes, instruental content) i

_“teaching strategigs, * The implementation of: the instructional plan s

*‘feferred to. s the dnstructional process, I'n this phase are to be

+ !'ound those V'Sbal 1nheracticns betueen Studenﬁ and taacher. bet.ween

student and’display, and between teacher and displ-!y (see ngure 2)
- Johnson (1969 ) outlines seven points of eval\mtinn m the
curriculun&‘insbrucuan systém (sse ‘Tigure 3). - 'Ihe utiafactory

mamment of ‘the"{ntendeq learniig Gutcomes evokes. the  assumption ‘of

the proper finctioning of the entire systems, Unsntinfactary autput

nay. be caysed by oné ‘or nore of séx posaible defectss m= curriculin

" 34 round o 'be insdequate,& new. ‘evaluabion procm mu:t be 1mp1unq\tedp

. if, howover, it is found b0 be adoquate, -the Lnatmctiunnl process -

mist be cu:efully exam.ned. n' the fault does not. Ue.in this area,

‘the curriculum developer musk. next examlne the mstmctional plan.”

I the mstmcbional plan is' found o be appropriate, the currlculum

. mist be evaluated, T NN .

Johnson (1971.) i further rel‘ined thts evaluation procuss to
fnclude: the ‘detailed L\vnluauon "ot the relationships between' plannihg,
orocess or'implementation, and evaldations ’l’he assumpuuns underlying
Lhis expanded ‘ovaluation process will be‘ quoted in r\ﬂ_'l.

(1) that rational entérprises- entail the thres major astivitics g
. of planning, implemmtation (execution), and evalmtion-

(2) that enterprises viich entail some sort of production requd.re =

‘planring ‘and evaluation of both the oroduct preducad and the
procéss of -producing it; -

(3) ghat: em.orpr-ises carried out'by grovos, pert.iculnrly hen

,devemper rust Iu-sh exiing the evalustion’ prucedu.ru ihsalf. oS tds "
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¢

| was plan approoriate to situation?

|
EVALUATION .

/e intended outcories achieved?

prifaté?

wos instructional pm adequately
executed”

did plén observe cirriculun
dxrecuws" o .

‘was curriculum structure correct?
SR ] i

‘was curriculum selection valid?

repeat ‘analysis |

(Y.~ yes N = No)
Pigure 3

N

. N

ACTION

Y contifue instruction -

N revise evaluation

) N1y
y ‘improve 1implementation -
N procedures . -

lll! %

N mdity/ro—schedule pln.n
o R BT
X
revise/rwequmce

N. display/control .
provisions 2

. N1ty
re—arrange curriculum

items - i

. »vllle

change cun—xculum
priorities

Johrlson's Seven E\raiuation Points :ln the

Curriculun-Instruction Systen

.o




1nsntnhmnah7ed, entail bov,h the technical prucesses .
directlyconcerned with the production function.and certain
managerial processes concérned with the,facilitation, .

v -coordinatlun. -and improve’ment of the technical procésses;

* (k) that 'the degree of rationality of planning, . impleneitation,
5 and. cvaluation activities is a.function of the explicitress,
: ", and"soundness of the rules governing the activities.

Speclflcally with respect to the enterprise uf educaticn (md
training) it is-farther dssumed: 5

4y | "production" procass is’ i.nstmction- * 8

- (2).. that the putative produchs of :Lnst,ructioq are learnings (or
* " learning outcomes), albeit’ thése products ave attained = .
St 7 indirectly throygh influence exerted upon“an \mobservable
but mrerrsble intervaning "leami.ng process";

(3) that the process.of’ instruction constitutes the Weae iy v B
inplenentation of some sort, of -instructional liny 2

© . (L) .that the fomulahon of ‘an ‘int 1 plan :
2. 'upon another plan, called a nurriculum, which spenifias “the:
.anticipated products of 1nstmction as dintended lsaming %

outcomes'

(5) "that the seleétion of intended “Learning outcomes_is ' '
el - contingent upon definéd educational.(or training) goals. or. .,
s institutional objectives exprbssed asdesired characteristics

v, 17 of-the final educational products resulting from thé
§ o o B ’mtegrztmn of the separate’ 1earning cutcomes; o

(6) - that the Lechnmﬂl -aspects of hhe enterprise compl:lszs the..

B : " primary production process (instruction) togetlgr with the

o . - three planning processes alluded o (gbal sétting,- curriculum :

development, instructional, plannihg)ﬁnd three evaluation:
"o directed st

* ¢ 7 chat' the managerial aspect of the nberprise consists of the |
‘planning and evaluation.af “the, technical planning and

evaluation: processes and their Tespective products (‘Johnson, ' 3B
1974, pp.371.-375). i gl *

Johnscn"‘ evaluation sysbem thus beconss'a ﬂve-step process (see

figums 4 . A summary of this systein can be seen 'in Tigure 51




[ pmcess of settmy educat).onal goals B

educaho al goals’ (Lnte.nded educat.imal products, or rasults)
" c ~ process of curriculun devalopment
¢ _- curr;culum (mtgnded_;eaming'outcum.s) b
? W processiof instraghibnel Paming - 2 .
IP= instructional plan N o g b o
2 T = process of instruction (1mplemenbation of IP)

i L= product of instruction through learning process (ectual
z leammﬁ outcomes

. R < educational tesults (product of instmction through
developmenta'l Frogest of integrdting L)

is = inbidtactorys instructional pland and’planning afe to be evaluated
" el

2y when’ (1) and (2)..ove, both 3 bt (3) is




: g . ; i 11.’!.
Cee et 0 Status- of Outcome, i <
s | Intended?| Desirable?| Achievd? ¥ Interpretation
E Yes Yes Yes - [ Desired-situation &
1 N N Vo T Defective instriction, unless .
" i) outcome is unachievable
: .
i3 F No+ i+ | Yes Serdous. curricylum defect-
: = delete iten
S e, Harmless, but item should.be
. 7| deleted from curH.cul e ¥
" e : ) L ) : e 8 7
« No .Ye.s' ‘Needed curriculum addition
. ) -
& w50 “No | Neéded-curriculun addition, . .
¢ Lo .| umless outcome is unachievable .
R A : "Yes | Inappropriate instructions or:
. 8 inevitable bide-efféct~ ~trade-
y . : off against gain. . -
= s i . Yo Desired sitbation
¥ . ot
¥ e o :




APPENDIX C

Guiding Questions for Devel: and
[, Gurrfeulim, Tnstructional Plans, and Instructior

(Based on Johnson's, fm'sox"les) oA

=~ “Anderson and Aokl




Guiding Questions for Developing Curriculug,arid Tustruction

Plans, and lnstruction (Based on Johnson's Model)*

1.0 ' How will you select the ILO's from the cultural content?

* 101 Wia criterial did you use to selact the 1LO's?. . -

1,02 DId you obtain the Iio's you desired? -

20 L1 TWmatare desirable? gatbasnase :he ux.c:m of I‘LD‘a‘l )

rnr2.. Whnt are dui.m/bte lLO'n7

1.21 i thenr il a dlsnroplnty betveep d!sirlbl: crilzril;!n

used

crttu’ia, then ‘howe should you deal. vkh the discxeplncy'l
1,22 If there 1.1 a diacrepan:y betueen ohtuined 10" s And desinbl:
X..D's, ‘then how ,)muld you deal.with th: ducrepancy‘!

2.0 _Ilw Hill you nl’:aﬂlze Lhe ILO s7 . Toratls

° ..01 Uh-c criteria did you use to ntgn\izc :he n.o'n B -

702 g you obtain the organization gf 110's you desired?. °

B - = o v 3§

‘The questions were designed to enable nnalysis as well as’ developmen:.
In the ‘present paper only they have been reworddd and modified to meet
the existing needs of Project Atlantic Canada. - The writer recognizes
that pl‘DJLrt team membhers. are dcvnlop_lng curriculmn and " 1ns:rucnom1
plaus.

L avss. 6 wied erleedin s weedy Toiie nsdiod thitid an ndgqua:e
vationale vilk be vsed fn thie seléetion of criteria.’ - -

Desh'ahle refers to loeal needs, as.}mll as educational -theory.
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.11 What arc deslrable Ir_aria for the oxgnnizatian of 1L0' s7

- 2012 “What is.a Jmmbxc nrpmuznr.ion of ILO's? | . . s w

2,21 Ef there e dim'ep‘ancy between desii-ul&lé‘ciueéx'a and " used
crlcui‘a\: ‘then 1;0\4 should jou deal with Ehe' discr'aplmcy‘!
. . _V " 2,22 If there is a ai screpaney batween nh:alnad organizatlcn of 1L0's
i " and destrable. oranuaum\ of 110's, then how should you deal

Nitl\‘ l'l\L discrevanc\'

3.0 Hw \:111 you z-smblish the, relntlonship be:wean Instructi.cmal Cunc,en:

(IL0's and 1nsuunnnr.c1 con:en:) nnd ench’ing Strategies?

3,01 D1d you establish the relationship betucen Instructional Content

E

and Tedching Strategies you desired?

.3.02 What criteria will you use to select the instrumental content?

3.03 Did you establish the.relationship between instrumental c\ontbﬁt

i ‘' and ILO's. you desired? )

" 3.04 "Givén the ILO's as goals, what teaching strgtegies atd you'
provide for student :ral\sdc[inns with the display and [nt Comg oy
L‘em.her—studt.llt mtcracnan? N
3.05 Whac rationale was given for the teaching s:rntegies ndopted7
. fae bt 15 the deszable relgtionship bctween instructiunal -content

"L und Lnaching sl.ml.e;.iaﬂ.’

3.12 what are ui"lldb](‘ erltgria fnr the selection cf Lns'rumenml

cpnu‘m?
ot




4.0

3.14 -

3.2

How will teacher Y implement- the

 ndopréd? g

. . . . .
at B a’desirable relationship betveen instrunental: content .’

.and IL0"s?

Wha tate desirable” Lnnching s:zaLegxes thac will provide for

studunt transactions with the dlsplny and (or -8 t-u:era:cion’l

Vhat l.s a desirable rationale fot the :euchlng sl’.rnceuus .

1£ . there is ‘a discrepancy betweer the desirabletrelationship

between  nstiuctional content and teaching'strategies and the,
relationship you established, how should you deal with the’

dJs:rcpdncy’ Ea r B

1f thare is a dXsc!epam_y between the . destrable crireria’ for

B - of 1nstrumcx\:al content and_¢he ‘criteria you used'
, Moy should you dual fdsh e discrepancy? -

A thfe ds n dibcrepaney be:weu\ a desirable :‘eueionahip '

between mstruxn_nul content and ILO's snd the :elatinnship you .

cs:nblinlmd, Imw ’Jhnuld yau deal ‘with the discrepancy'{

1f there 'is'a ducxepancy becweep desi:nble :ea:hing s:rucegies

~and the teachiny strategles you provided hcw should ym.\ dea]

with'the dlscrepancy?
1f there ls a.discrepancy between'd desirable :a:xo-ml_e»fo': the
tcschlng ncmcnrtps adopted, .-md the ratinnale you gave, how

should you deal with the dlscrepancy?

nstructional plan?




. 74,01 How dfd ¥ behave in relacion co stdent transaction with the

" aisplay?” e i
| 4.02 Howdid Y interact vith the studeats?

. %4-03 Did teacher ¥ lmplmnt “the instruceional plun you aésired? . -

S wriac is a desirable vay for teacher ¥ to behavé in reuum
to student transaction with the display?

% “4.17 What s a desirable way for teacher ¥ to interact with the

students? TPt e ghe WO E
K ©4.13 Mhat is.a désirable vay for teacher ¥ 'to inplement’ the

. desirable xns::u'cuminl plan? T e W B e oS

4.2 1f there 18 d discrepancy. berween o desttable v vay ior seachar

! zo behave in relnion to :tudent T
. - g * aupuy and the way ‘he- ,.-ud behave, how llwuld d_you deu with
: :he ducnpnncy? i . Wi . A' R
. = S _ 4,220 1F there isa dlscr:yancy becween a desirable vay for u.m:
. k> 'A Y to in:ernu ua:h the scudanu and the v.y “he cud interur.,

v . = -
“how should yml deal with the. dtscrepancy? S L B -1

2. 1f there is a discrcpancy hetuezn a del!nhle way for leachat

Y to implement’ the dusirabie Xnuruc:nmnl plan md the vny

“he did melcmznz i, how should you deal ith the discrepancy’l

5 0 liuu will you_ vicw u\e pracgss at‘ evnluuxon of curt culum dcvelcpmn:

; and instructional p]:mning?




[ . :
. 5.01 low did you view the, process of evaluation of currfeulum .
. . i S © development und dhstrugtional planning? R S .
., . . 502 What is d desirable way for the process of evgluatfon of .
4 ;

“curriculun development and ‘instructional planning’to bé

Giewedv'., JF E ) -

"s. 03 1f there 15 a dtscrepanéy beeveen a desifable vay for the

process of evalnntion of curridulun devalopmnc and"instruc-

tlonal planning to be vieved s L1 vay you viewed 1€, bow

sliguld you deal vith thg discrepancy? . R
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“A1L Ganada Studies, Foundatwn Project, maaepia;s dce 6 bo Hasdd 17 ¢ g "o
: P on f6lloving eriteriar = ' L
« © 774 A serdes of eurrioydum and Snstruztdon mits developed nnd e e
eviliated largely by practicing teachers; LN O
' o o 5. Materials developed froma reglonal wewpointj., ~ - - . E
: : "3, Maberialsof nabifnal sigificmesy oo oo v
i ihe  Matéridls interchangeahle acrods Cariaday . N o -

Matenals which mcompess all grade lovels;

Materials to be inserted as a wnit of an exlsu.ng Gourse, or e
_conbined into a full course; M

Hatevtta it weintarisstiliaey natum L

i
& ) Materials that' are supported by multl-mgdla materials; ..
E 90 Mgtor1als that, desl ‘with controversial issues; e
10 Materdals that present du‘re)-i.ng polnts of vm- wu B Fa .
p - 11, Matpriald that ‘contald inquiryortented and ‘axponttony Lo
Vo T e mtertals; - 5, w W h
© .. 12. Materials that stress empathy for all h-nd:l'vidnula and multiple Be . B
= E S © . loyaltiés (Andgrson, 1973, Pe13). .
; . » 4 . Ce )
P . ;
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Figure 6 .

Directions For USe

1e Select three one-hundred—word passages from near tha
beginning, nﬂddle, and end of the baak. Sikip all prepar nouns,

: 3. _Count the total number of sentences in_sach hundred-word
passage (estinatingto nearest tenth of a senhence). Avex‘age these
ghree numbers,

. . Count. the tubal number ‘of syllsbles il’l each hundred-word
samples. Average the total number of syl}ables for the three’ samples,

4o Flot-on the:graph the average number of sentencés per
‘hundred words and the average number of syllables per hundred words.

Most plot . potrits fall near the heavy curved line, Perpendicular Lines
mark off appm)nmnte grade level areas (F‘ry, 1968, pa5lh)s -,




" APPENDIX F
St. John?s Project: ‘A Proposal
“(vay 20, 197) )







f “ewfoundlnnd _have develnped un!.que

5 < - -fis ing: .msmxe. m.. penp

H!gs:yh‘ one that" has rc(a)m-d much of r.he ﬂlvuur of thc 0L ngld

St e ab the'same tine foraing s decided, chazaster ob" its o, Over &

kil e usu-m a. pe. pictire of . | hard~

oy " ifel -uorkinb fi‘slu ‘Folk; lovers. ne stmpler ufe, or, to-use a pore. common

" phrase,” people 1iving -in hutmny with naturel & v &

"He ll rant=and ve 11 roay” like true Ilewfoundlanderl . so lly'

" the 1yrm «l Sehe fo'lksun; R At muly is & "tru lleqfnundlmder'l

3 I Al‘e att ‘le\lfnund]and‘eri ln facl ,shareu of the same cullu!e" Is the =

wahundlnnder of mday the same as zhe ueyfoundxandu of ° bume dcy

N The esmb[lshnnl of'an acuﬂ'au picture of a “evfn\lldllnd

alture”, 1F, in fact, Khe( can even be sa:ld to: be one unique éultire,

ask, one that {s unforcunarzly quite

xs‘.}wgt denr‘mwiy mmm-ental

‘bn.yond the'séape of the pmpused topic of ‘this project. - The province’ is

umpm,ed of wany llfoskyh.a._ ;m have rema ined- relatlvely unchshged

The ‘c 1y of st. ‘Jnhu

category.. - foe u-.uurm It suppnrred i social lnd culqufal Tiee which in,




was aléo quite different. fron that of other areas in N‘eufour}‘amd. 'vEr-

.haps it can- e §aid thac tl\ere existed alack’ of communuaman nut nnly

With oﬁner par[S DE Nor ek America, b’ut a!su wir_h n(het areas ct the - .

@ isl-uul ltself. This 1a<:k of communication unuld therelnle be a fuctur

i the dt_velupment of the 11fe>(yles of 1ndw1dual. ncmunlzies

Life:

uym il in,man

ses have T sisted change or uutside 1n;er érence

of any klnd unml re:ent years.

Ldédcity, their Unlqueness;

by theire parents and grandparents. ¥ Sk B T

The se. John''s teum, tl\erefcre

as patt of Prnjecr. Atl:mzie

(‘anud.l, nnd kueplng ln mind l:he PAC zheme 'n[ Reginnalism xr\d Cultural N

mwm:y, &gm attempt to study thc city of St. John's as ad area of v

Luuum d\vonur.y dnieh s undergulng a ymcéss of change. The ensulng

eobtag o7 ihig culturd T chang wlil a1so be: seudted. .

This pEoject will’#lso b 1n Kebping. with the ¢ 1:=ria o

; Canada Studius Founducio. T’ taPic s’

neé which, though deeply rooted

“in the pasi, (,. nolu‘cnbly nffncttng. the presen

and Will, undoubtedly

e of the cley. It 1s most




“helps_to’ :mm the n!tian of

[ to an uudees:andm. of c-uud. asa vnou., Many areas

crha})s a »guod exasple. Gn a uch Larger

n.ulvve ponpleu ot; “this coum:ry, * The St., Johin's Projad ia therefore a




SYNOPOSTS qi‘ ST. JOHN'S P'lm'J,Eci'

e .- GENERAL.TITLE: Culfure i 1’ transition: Prublems of a changl g uﬁsqh =,

PROPOSED GRADE LEVEL: Upp&r Flmen:u:y ¢ i 5 . )

FORMAT: Three (3) student: bookléts -contalning nnl’razive‘ visval C
material (pictures, haps, charts, statistics; documenra). & . - {
suggested student.projects. - TR

.. Teacher Guidebook containing stpplenent of enrichuent pro— - :

! jucts for better— than—average s:ndents.

4 Audto-visual kit.

Pl " TOPICSVTO BE COVERED: wd K

oo “Bookler U1 * Early History. up 0’1800 e

S, 10hK" " reaanH beE Hathss origins of settlers;
Yife.during sixteenth.and seventeenth’ centurie:
beginning of permanent settlement.

B " .Bookler #2180 to 1949 ) ’ : g ¢

i Physical setting of St. Joha's; & social and’ e 5
N -.cultural profile of nineteenth century St. John's o

(population statistics, social life, education;
religlon, societies, the Arts,-Bportd); -problems
of communication; effects of war and -depressiop -
on ‘lifestyles of St. John's; ‘life punr to Con

federation. ) . iy

s o . Wooklet 3 1949 to Presenl . ! i

3 . . EEfects of improved communfeatton with other L
v . parts of ‘province as well as with rest of North -

" . America; changing lifestyles and resulting probé .~

. X lems. (Efiphasis to be on studxvinquiry.

AN R : Incerviewing techniques) . i

SEQUENCE: . As ar ‘as ‘possible, each booklet'is to be sglf-contained;
teacher creativity will be encouraged; the ‘teacher.will.be
frec -to use all booklets in a semester.course,.or. td use

§ e elther bookket to supplement an already existing programme
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. Ay 4
 INTENDED LEARNING outcodEs -t
1. Knewlcdge. sThe student should be able: . .
() to relate factors which’ mfluemed the caily develﬂpment of
St. John's}
(b) to show how- geogmphy played an 1mpartenz role in esrly settlement;
(c) to specify. reasons why settlement was discouraged rather than '
encouragéd in Newfoundland In general;
"(d) to contrast early settlement in Newfuundlnnd with early. set[lemenl
in othér parts of. Canadaj )
() to give Feasons why areas of settlement in Neufoundlund became - °
isolated from each’ other;
() to déseribe carly social life in St. John's;

« (#) Lo show how; the ifestyles 6f the St. John's people were influenced °,
©7 by a multitude of factors; ;
(), to show how the ‘Lives of the people werd greatly influenccd by ‘the
*churched;

(1) to make-cultural uompar(sons_ batween garly,5t, John's and .
eighteenth and nincteenth century Europe;.
(4)+ tomake’ cultural -compar {zons betueen early St. John's ‘and early
malnland communities}
(k) to specify ways in which 1ife’in St. John's has' gradually changed;'
(1) to speclfy some:problems™of.a "cultural transition’;
(m) to show an undersmndmg of the concepts of culture, diversity,
- transition, and dependency;
(n) to show an undursz.dzng of the meunlng of cultural diversi(y
2. Teghnlques. The student should be able: ’ 3 >
(a) to dcmnnstru[a nbxuty to work with prd.mary and seccndary sources,
i [ only on a.limited Scale;
" (b): to gather, organize, and critically analyze data;
L) mh a frame of réfcrence and to'vicri( within that-frame of
referenc
(d) 4o dempnstrate the Jbility to work uith naps, atr photos, -contour
maps, charts, tables, and graphs.
3. Values and Attitudes. The' student should be able:
.+ (a) to show understanding for and appreciation of different lifestyles;

“(b) to make soutd judgements regarding the value of modernizntion and
© . its effacts on the lLfestyle of St. John's; .
() to show an appreclation for his,own culture, and to see it as part

of the Canadian (dentity.




CRITERIA FOR SELECTION OF ILO'S

1. The 'm'p:c 15 of imnediate ne m}h,, Studental

©. 2. There is a nead for the lllquiry approhch to social studles at the

clementary level, and not just at the Junior or senior hlgh -chnnl 5

- Tevel.

T T s m; by the members of “bhe St. John's teiim :hi: :he tople will”
ticlp the studets to see the place which St. John's holds within the
overall Lauadlnn pl.ctute.

4 The topic should enable the studénts to see “that 11fe 1n St. John's
is changlhg at an ever Increasing pace. . =

5. The topic should enable the n(udznu to develop processes of eritical
“thinking. g
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L% RATIONALE FOR ST., JONN'S PROJECT

Culture. {n cransition’ - Problems of a.changing' 1ifescyle

16 oo ulem Fatd vhap, Bver since the days of the fishing A
- adnlrals, the people of Newfoundland have develoycd a unique lifestyle, one
'that has tetatned much of the Flavour of the Ok World while at e same bins
. forming & ‘decided chatacter of 1ts oin. Over.the yeats the word "Newfoundlander"
has oft times conjured up in the mind'qf the iistener a stereotype picture of.
ﬁealher-béﬁien hard-working fisherfolk, lovers -of a sxnpxer lif:. ur, to use-a
“Hore comon phrase,. people 1iving in hirmony vith nature. - o
. ™We'll rant and we'll roar like true Newfoundlanders® so oy tharlyenes .

of the folksong. But, what ‘exactly is a “"true” Newfoundlander? Are all Newfound-

landers in fact sharers of the same culture. Is the Newfoundlander of today the

" same as thé Newfoundlander of bygone days?-

The establishment 6f an accurate-picture of a Newfoundland “culture,'

1€, In fact, there can cven be'said to.be one ynique culture, is most defindtely

4 monumental fask, one that {5 unfortunately quite beyond the scope of the topic,

" of this project. The provice 15 coiposed of many nmkym. Some have ren;éxngd

relar.lvcly unchanged thmugh the passage of time; others however, have become

deeply affected by "modern 11v1ng" and all :ha: the term 1mpues.

ie lty of St, John's can be sald to belong to the latter category.
" For\ff it supported @ social n‘nd‘cplturul 1ife which in nany wdys remained
anged. In many ways life in St. John's was algo. qune different

* from tiat of o}her arcas in Ncu!cund!snd Pcrhnps it can be said that there

" also with other areas of the island itself. This lack oE cnmmunlca:ion would
O A



thefefore, be a, factor,dn the devclopment of the lifestyles of individual

. t_u—\uilues.‘ ufgs:yxu} which in l;ny cases havk resisted change or outside
« ntecference of any kind unell récent years. i : 2

* St.John's 1s an area which s experfencing a type of cnlturll ransition.
Here remnants of what was.are still very much in evidence, existing side by side

with the liféstyle of the "modern" Newfoundlander. With each succeeding genera-

* tion, however; St. John's is losing much of what-were once thought to be unbreak- i .
able traditions 'and)m\chnr;ging values. And, as 1s pu;\'_nps to be ;xpecied, this o
cmum transition is presenting many probleas. Many people are ‘contented vith
the new vaysj uthers. houever, mourn the' 1as- of what théy consider to be their . - -

eultural 1du\tity, :mr uniqueness, thetr traditions which vere so deeply s &

; che:lnheﬂ by ‘theif parents and gundpaunm.

The St. John's n.nn, “therefore, as part of Project Atlantic Canad
keepin; in aind the PAC theme of lo;ionllisu and Cultural mnnny, 18’ ar.ulpﬂn.

m study the city of St. John's

an area of cul:unl diversity vlm:h 1s under-

golng a process of change, ‘and the problems which have come about as a result

of thls cultural change. )
This project is in keep[ng with. the :rl[!l‘kl of th! Canada Sl\ldlel

Foundat{on. . The toplc 1s one which, rhough deeply rooted in the past, is

notLceably affecting the present, and will, uidoubtedly in sany ways, affect

the cutbarat [u;ur.e of ‘the city. 16 13 Ssir et tnitary, o EopLs shehva vary =

much alive, In L.‘mad'l a3'a whole tody. ‘i avareness of the diversity that helps

lc cnmprlsc the nul:.lan of L-‘Il\udn is vital to an llndennndlng of Canada as a

whole. Many areds of this country are exper;enun, sinilar pmblems of culmni

_transition - the Atlantic provinces are perhaps a good example. On & much




“larger-scale cmkl:e found those problems which are being experienced-by the
native peoples of- this country. The St. John's Project is therefore a
regional 1llustration of 2 topic which is both contemporary and nationally

significant. .- . g . e e wy

| GENERAL: INTENDED LEARNING OUTCOMES
1. Mowledgb. The student:shouli be able’ ¢
a) to show an understanding nf the concepr_s of culture, div:rsity, and

: cransuion,

b) to show an understanding of the n;eanmg of culu;ru.l. diversit;
© to spectey sone problems of a "cultural transition;

)"t b i the lifestyln of the St. John's people are tnfluenced . ¢
" by a multitude of fﬂctnrn,. e

@) tomakg gereral. comparisons between St. Johh's and Gther Canadian urban

© centres; wow B P

f) to make cultdral comparisons betveen urban areas and rural areas;

=

to frace. the history of urban growth inthe city of St. John's;
H), ¥/ recogite Hil iy, FRERES DESIBILE controversey to uhich they are

exposed; b L S . i
1) to show iaw taphy, plays an 1o role in ; ] :

) to recognize the trend. in Canada towards urbanmization.

2. Technigues. The student should be able:
@) to denonscrato ahi]lty to vork with primary and secondary sources, 1iE

only on 4 limited scnlc. 3 & e




b) to gacher, organize,;and critieally analyze data' R

L) tﬂ establish a frame of reference and .to work wir_hln that Erﬂme Of

reference;

d) to demonstrate the ability fo work, with maps, contour mips, charts,

tables, and graphs; L,

e) to demonstrate skill in »t-he use of 1ntervtevlng techntques.
£) to show an ability to utilize a ‘camera effectively in the develupment

of a theme;

‘8) to interpret photographs to find answers to questidns;

M) to work effectively as a member of a group;

4) to dmmtlze issues of great interest; " R PO

P —— skill in arranging an effective bulletin board” dlaplny

cen:[fed around a given theme; ; * e, 9,

) ko develop & questionnaire and conduct a survey if only on a limited

scale;. a
1) to demopstrate ability to role-play; -

m) to debate effectively issues of great controversey.: e

.. Values and Attitudes. The student should be able:

a) to show understanding for.and app;ecia‘tinn_\of diEferent lifestylesi

b) ito hake soiing, Jidgatonts regarding. the vale of ‘modernization and
its ‘effects on lifestylest R

oVt shod an apprectation for his own culture, a;\d':(owe;"xt as part of

| the Canadian-fdentity; i R .




to uexgh "thé pros and cons of a problem situation, take-a.stand '

and suppm—c 1!:'
) to xn:er-‘aluc.-u:u:ud,es dealing with the problem situations presented _
in the narratlve; : f

1) to express respect and tolerance of ‘diversity.

. - CRlTERM FOR SELECTION OF

' CPNERAL INTENDED LEARNING OUTCOMES

Since the publication of What Cul:ure? What Hericnge'l (Hodgms. 1968),

teacher 1initiative in curriculus development has ‘become a burgeoning phenonentn

in Canada (Anderson ‘and Roald, 1973). 'Teachers.all agross Canada have come.to
realize "a need for involyement in the development -of curricula in Cu:;ndn
studies relev;\nt for their own and other cBmdun clnasrooms" (Hnssey, 1971;
Tonkins, 1972; C.S.F. “Angal Repor,’ 197). - 1¢ s through thls teacher .
initiated currxaulum development that teachers 1nv91veﬂ in Canada S:ud;es
Foundation Projects haierhen working on ‘préjects- that, reflect the major:
organizing principle of the Canada s.tudieé_r-.‘cungauon_ “conitinuing gAnnéxa{n
“concerns” (Tomkins, n.d.). ‘

) According to Anderson (1973), & Ganada Studies Foundation profect
director for Project Atluntic Canada, Newfoundland and Labr;ﬂur e otk ¢ ’
begins on developing, units by an Xndividual team, it is then the responsibility
SF Ehe members to develop mtcrials based on the’ folloving criteria:

A s_el‘ius of-currieulum apd ‘tnstruction:unied developed 4nd evaiuated

largely by practicing teachers.,

Materials developed from a, regional viewpoint.
| Materials of natLunal slgnificance._ {
i

4. Nﬂtel’ials inturchangedbl& across Canada.

- 5. Materials which encompass all grade levels. . : ¥



‘L’l[brinls to, bc lnserted as a un‘lt of an existing course or

combined nto a. full’course.

“. #7. Materials that are interdisciplinaly in_natute,

8. }Iaterials that are supported by mul:i—medla m.m»nls, ’
9. Materlals that deal with cnn;ruvgrninl t8sues.

.10, Materlals th present atffering Ppoints of view: ’

w115 amtemﬂs thgt conltain inquixy-nrlentad and expoaltury materials:

12. Hﬂtcrial% that stress elnpﬂ_[h)! Eor all 1nd1v1du_a1s and multiple:

(Anderlon, ~1973, p13) L 0

loyamcs,

’Ihe abovn stated crucria were utiuzed by the St.

John's tear to"

enable th&m to” develop the \moklets in thh projec[‘

v &

INSTRUHENTAL CONTENT 5 r & .

A Tew student bookets as follous: -
*1. Intrndllc!lon to "cul:uxe in :ransiuon - : .
(pr!requisue to nl.l other booue:s Listed helou) ,

John's

LRI e beginnings of St

(prerequlsl[c to eit!\’er booklet 1isl:ed helcw)

ALLEL Problens of a ch:mgh\g soctal 1ifasty1e
(gkared o 5-6) -
ﬂivl' Probiens of houslng and plandingdn a growing: urhan cen::e
o (gea:cd to 7-8) - - i =

V. Prnblemk of sociological lntcmcl’.ian in a growlng urban centre

. (geared to 5-6) - R o

KUNITS FO BE USED.IN.THIS IN-SERVICE SESSION




.“‘1.,

v Y, ,Problems oi polleingia g'nwing urban centret T e .

,(genred [u Te8) ¢ N

Prob)_cms of ewnomxcs xn a"gmuxng utbnn cen[xe w -

(gga:ed to 7 B)

Yo VLS Peoblems of govcrnfng a. grnwlng urbin cgn[n:

(geared to 7 -8).

IX. l‘robhn\s of cummumcumn in a gruuxn; urhnn centre . -5

(geared to 5-6)

Problems of mnspomu.m tn a groving urhnn centre .

L (geared to5:6) . n .t - g
. “B.  Teacher Guidebook o g TR B .
o, G Hulehonedia resouce kit ! G & e

SUGGESTED TEACH!NG s-nmucir.s oSl By w8 4 sz

. “ro 7IEs the intent’ of the’ developers ‘that e, ehthet be, given s, mirch

freadon as possible dn uuunng his or - ‘her own creative, talents in che teaching P

" Lof these"huck]ets. Tlmrefnre the followlng teachlng s[l‘s:egies are"to be

consldereﬂ énly as recomu\endm.lnns. It.is el\tirel 1eft‘ to_ I’.he h\dlviduul te!c‘her :

to_use any of al] ur the fnllowing proposed teaching stxa:egles 1£ thé “teachers:

" of Ghene book]ets dlscuver any, o[l\er way’ to. zfiectively téach: Lhese units, the . -

PRS- devclepers uill uarmly welcome all coments.

lnqmry/dlscmu ry technlqm_s :

-lndcpend:‘n study te

Lectuu




ing E

f a changlng urg'squ- u 1s mnmp ol n-u thmnlh these -c:mun £

- students wilT lea

< dn any, public

{n ook :at me many elelul anh have to be wnsiaa ed

cnnuovernu

It lu l«.f

or':h; l.ndlv"t‘d :ucher to chon

Lhu ucllv(Ll l«lhlch he or NI\L' fe

ls wul bnn( nid 1n nchievinw Ihe intended

lmrnlug bt mes For ‘vach n[ tlm boukle: .

ot lnny lnLerpmtltlcn! of a quuuun s\ u 18’ th.intnnuon 2

a:hu encpun!ge v-rlou- gxplnnn(l;mn as- poa!lhle <&
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Booklet One: Introduction:to "Culture ln transition”

S T w . Déscmno'u

0 cul[ure, dlvr.rui[y,‘ and [runsl[i.m‘( uhlch are necessary to :he progrnmme as a

Nhule “The actual mue*al p‘resen[&d is intenﬂonully hrlc{ S[ is no( intended

B that iL Im an cnd in 1kself but ruther [hal iz be used to szlmulute ‘class

5 dise mn.:o create an awarereds'in the uuden;s of the-cultural diversity

developers that.

vhlch exlsts in Canada wday It is rermended by the proje:

thls houklcl be compléted in a maximum of tuo' class sesslona, hum:ver, 1f, the

lea&.hcr feels .that lhe spcc(flc needs of, hln or hel’ class Harrﬂnt a- moru, %

. e lhorough approach to this aspect of "the topte, u should'be :&rrled Lout as

‘hedod iy project, Hopes to encoifage teacher crennvily as well as mam

. -creativity.

SKECIFC. INTENDED LEARNING OUTCOMES

b Kl\ovledgc. Thu studu!r shauld be ahle.

s cmmuun,

e
b) "to_shiow an undvrﬂnndlng of-tha medning of cul:ural dive:sity, :

¢ L) to give other cxamples af «.ulturnl anmm:y as it pxis(s An Cnnadn (odny,

"

d) (n dis lltuml Lrunsltlvn s

“problens of a

Techniques. The student: should be ublei

") to establish

reference;




) . " W .
. B) 0ok GfEscifvely AE n sesbes of u';;nu.p.. : ’
3 cs and ‘Attitudes. The ‘student should 4 be able: . C N e o oo
22 ) to,shou tanding for and tatton‘of different Hiutyle:. 1
i T nee stiow an np};rcc(nllon t5e 018 w0 ‘Ealeg, THe 0o ee tt aspartof .0 &
; the Cnnnd(nn identley; | ° 1
&) to Ex‘css respect and ‘tolerarice of d{ve‘ulty."l . ¥
: 2 & t it ’
¥ '3 ko k ARk 7
. BookleE Tyo: “Vlhe heglnninga of St. John's .
o LT usscuy’nou ¢ S “ > B y i
¢ s vapiet™u totbe yaed daa yraraqnhita for ‘any other booklet - T

in the projegt: It differs Ln format, hwevex. E\'ol any of the (emnlng

booklets in thir. l( is intended to be expnullnry in nlkure rather ﬂ-n

’ problom-contered and mqnuy—onunced. .*1fs primary purpose 1s to pmvlda. T
R : i : %
-:udenni with general’ historical and vuh 3 . 4y
SO ".mm-nunn on enrly St. John's history. It.is hoped that. the data provided

-Will help students to understand St. John's Yeason for being, tharehy helping

¥ e g promate a Setter \mdLmt;mdlng bf that project materlal which 1is' ‘to follow.’
357 et g vten to’the projevt duelnpen that very ieele enph..u be placed

“on the mcmnriznunn of places, pamos, or dates, as this would, in ehe npxmn

“af the vrlters, " defeat: o of the main purposes of the.project. - The attention ' s

2 u[ the thrIlLr is .11»«1) dlrucud to (.hr. !udt.--tnpe prnuéntutlnn which s

tncluded.  This-siide t .||n' should help to proviile a wmng for the material - .

"Chntélned In this part of the programme, as it lh:wn many of the historic and

thé modern aspects of St. John's ‘Lhereby presenting It as an cxample of cultyre

v A
In Lraisition.



" Knowledge. The student: should be able:

‘c) to discuss the importance of fishing to' European countries during this

. m) to deseribe early soclal Itfe 4n St. Julm CH

SPECLFIC INTENDED LEARNING-OUTCOMES

)’ to.discuss’ the neinrg of the terms continental shelf, £ishing bank.
* contour map, caumur -U,\cs' B B B
b) to give rcasons ‘for, voyages of exploretinn in ‘the’ nfteen:h and atx:eenth

centuries’ . @Ry wo T

, s : [
@ to nge reasons uhy Newfoundland became, an’ imparlant "ntepyh\g—oﬂ
plﬂcc for European fishermen; - :

e) to.show how geography pl_nyed’}m important role .in early settlement;

£) to specify teasons why scttlement was di rather. than encouraged . -

In Newfoundland in general;

8)-to compare and contrast carly settlemont 10’ Newfoungland with. early

sc:r.h.mcnt ln uzhcr parts of cnnnda. L

h) to give reasons why arcas oi setr_lement in N!ufoundlnnd became 1!ollzed

from one another;

" 1) ‘to relate factors wl|lch influcnced the early development of St. Jahn EH

1 to 5I|nl«l how, St. lohn B became impottnnt ua a trading ‘area; Lo

k) to discuss urly attempts nr fnr:lfying Ast John's ngninat enemy nttuck‘ .

‘1) to display khowledge of the early French-English’ battles in s: John 83

A

n) to dcscrmu"um flrst atfempes at forming civic government in St: John's;

0) to dlscuss R growth qf st. John'
p) o' lcll%\uu contact with Europe gren{ly lnflnenced the M(eutylea ol early

~John's.
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2. lo:lmlq\u\n The Student " should he nh!.e' <
a) to glve evldince of belng dble. to work wiith contnur mapa;
1) o tylerprot ups -and plecures o, find ansuers to_question .
¢) to work with dlagrams to £ind answers to questions), U B

d) to work effectluely as o member of a group

©.3. Values and Attliudes. The student should be able: P

a) to_shoy understandlug Tor nhd‘appmu‘non of dxfrerenmifu:ym;

b)-to show an dppreciation’ for his own cul:uru, and, to see it as

"'gf the Canadlan tdentiey. \ N -

" RARRRRA KRR

Boklet Three: Problems of a ch'nnging sociul lifestyle -

m:scnnm\l Wl W S

nu.d;‘aokm presents St. John's as an area which ie experignciig

nany cl\al\geu 1" soclal 11fgstyles. Ag the business centre for the island ofv
}Uruuuuma s, Jobn's was ‘always {n’ clone contut uil:h Europe for it wis
the mLet(ng place for l'urnpu.ln trndlng vcaacls. »As such, i becnme very

~uropean In Its soctal 1 (myles. pn influence which vab refnmd 1n

nume rous’ fucels of m' evuryu..y Livlng. In this way it was thernfurc onen very::
unfque.” Gradually, Hivever, St. Johu! s-begnn to axperience a chnnge, " transition,
or 'co_pqt £t In more’ (ailar terms, :m effocta of Mdcrnlzattdu. St. Joha's

"1 x,i-mmlng‘u'rlmum-u 1t “the NoFil Amurican eenau'o( the' term,- and the once

haye quhkly dmnm.ad It can moat: du’finsm; be

wirong Eurapean iniuene

sald that St. .lnlm s ls cx[mrh-u« lng tlle ef[cc:a of a chm\gll\g Bocial lLfautyl:.




a7

In this-bovklet, Problems of a changing social lifestyle, the s:udzn‘t'

s presented With a plcture of this city in transition. Through comparison

studies and the Inquiry upproac\l, the student is encouragf.d to view his own

area, as well as other Canadian comunitxes. in the same 1ight . to 1nvestlgln.

_other 1ifestyles which may or may not be experiencing similar changes. The

projectsfor student Inquiry wileh are "inicluded hive been devised by the projact

devnlapl.rw to hlll lhv.‘ studk-nt in ohtaining muximum bencfit .from chin booklet.

“The reading level I sultiblo for-the dpper elemeritary level, ar may be used

'-u_ the Junlor high level, according to the needs of the Individual class :and the

" wishes of ghe Individual teacher; . - . " e i

SPECLFIC INTENDED LEARNING OUTCOMES

1. " Knowledge. Tl\e Hl:udulb sheuld be abl

a) to.describe l.lu. cliss nrucr_ura of nimm:enth century St. John's;

h)"tlu deseribe upm.r ua»a social ufe in nineteenth century sm. Jobhn's;

‘c) to specity the mu plnyl,d by socia:ies in nsncteenth century St. John' 8
) to hpnclfy the role pl.’lyml by spnrls tn St/ John's society of the nine-

m.nm Lunury,

€) ‘to compare. the upper ‘elass soclal 1ife fn St. Johnie with that of his own

mmunuy durdng the nlnetccnth certury;’

f) te llc‘!crllu‘ dower class, ﬁucln'l life in nineteengh- ccnlury St. John's;

3) ln shol how, customs played a major réle in the lifestyles of Mncteuntl\
centufy’ St ol )

Lt de

cribe the class structure of mndurn St. John's;
1) b give uxnmpl(m of nm cultural ll!’e of modefn St. Jolin 's3

) to spgelty ehe valu played by sports and recrention in modern St. John's
pecify p y ¥ op !




o

“e) to work effect!vnly a5 a member. nf a groiip;

Vuluu; and ftudes. The student should be-able:

k) to dlacuss llm rnl: play(‘d by genernl ente!tnh\ment An St. Jcmn 8

" soctetyi-

1)':0 dis

uss problems associated with a ciltural and social transition.-

Tc‘clmigu s. The student should be able:

‘a).to uenmnmau ability. to work with p!lmnl’y and ncondnry soirces, {f

~anly on ‘a llmltul scale;

b). to demonstrate sk(ll in the use of inturviewing techniques,

.e) to show an abllity o utilize a camera effectively in the development

Cofa Lhunu' § g . . i

) to mmpret phumgrnphs to fmd answers to qunatlonn' .

). to'_drn!mtize {ésucs of, grent,lntereut;

demonstrate abllity to Folerplay

dehate eft‘ecnw.)y lnsues of great cnnr.roversey

.?)' to shou. underqtnndﬁx\Lkand appreciation of different umtyles»

b) -to make ha\md Judgements regn\rding the value- of’mndEYninlﬂon and.its
effects on |ifestylos;’

¢) to show, dn appreciation for his own cultire, and to see it 5o part of
thie Canndlan-dentity; 5

.4) to welgh the pros'and cons of a problem situation, take a stand, and,

support Lt} O s,

") to Internallze’atiitudes dealing with the problem situations presented

n the narrative;

£) Lo express respect and ‘Lolerance of diversity.

JL L KRR KRRk
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Boaklet: Four' *{beobiens of :houbing/and planeitng in o grouing urban celire !
¥ ; DESCRIPTION . y .
“Ihe booklet Problems ‘of housing and -E‘lm;ning in a_grouing urban centre ot

wag, developed as a ‘wnit of the S::.Jahri;'s project of Pruje,é: At\;ntit Canada
. “Culture in transitfon: Problems of a changing Lifestyle. 1t was decided by ’ ”‘
S the t:r.-n.ln members that ehis unlt could be developed based on the criteria of the ’
‘mm.h Seudles Foundat Lon which ver previously quelined in thfs bk, N, ] E

[he team mnmlwrs,.nm u! the Dpil\ion that you Ulll find this unit an eifeczive - .

'-’md valuab!,e experience for the: students in your nul:iul Btudies clunnel. The

reading level of this booklet is about level: 7. ‘Therefore, we anticipate that :

the booklet will be usod most effeétively with upper: elemenitary students of

« =" above pvérage abillty and lntercst in soclal studles, or with average ability

Juniot high-school stidents. FOMioulng 1s an outline of the instrumental

 content of hls untt, a 3 d ’ ’
1. background information on _houn‘lnvg and plun;rln_g in St, John's; ~
2. . description c'f nineteenth century St. John's; ‘

B U ques;:l‘un:lug on’twentleth cen_r.ur;’ st. John's;
4. tecdnt developments in eoum planning in the clfy of st John'as.

5. controversies mnm to huuaxng ‘a growing pupulattun'

Nug@,cslcd Actlvities to brtng about an undcmtnnding of the terms”

Veul ture, in transitlon” and, "town plinning";

~

7. comparative, studies;

8. summary:

irthiermore, we, the developers, voild like you to kecp,in mind the

fol lowing general -quostlons hile teaching this booklet:  *




e

1L

I

150

L. Wow, Lopberanc L plamning?

" Unen- should plann Lng be dorle?

3. What -can be done whien planning i the past hu Usenipiontior,
. ) “non-exlstent? £ .
4. Do studeits haye a grasp of the cnncuptn culture, trannition, Ami
ucban planaing? :
5. eari students bé stinulated through this booklet to conduct a

similar local study?

SPEGIFIC INTENDED LEARNING OUFCOMES

Knowledge. [hc utudel\(‘ahould be ahle g w4

'b)
¢)

d).

°

)

o

-h)

5

)

)

for Hat tite gos and di of home

to Mst the advantages and disadvantages of rented housing;

to compate home ownership with sinted'-ncccmmudntlons;

ta deseribe ninetéenth ceitury St. John's;

to specl £y the ef fects urban renewal schemes have on older sections of a

city;
t6 enuneraté ays in which planning expansion for g ‘clty can be implenented;
to -hm:rn:e plans dm»cuy related to lhe p:muh of St. Juhn"p; . W
to g(vu examples o[ grcnt public controveraey in the clty ni St. John'

to ¢ompare the h_oualng s([nn[ion‘ in St. John's with that in. other Canadian
cittes; |
to thack the hlstary of urban growth in-St. John's and other Canadian cities

to describe, thé .role F- planning in a -growing urban céntre.
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2! Techniques. ‘The student should be able: s -
a) to demonstrate skill in mnervtew’mg techniqueu' . X v Yy

&) to show'an ability to research us(ng primary, “and secondary ‘sources 1f

only on a 1e7iited méalss . w 3
©) to*demonstrate the ablilty 6 work-with mape; charts,-sxd tablesi
"d)'to show an abHity ‘to utilize a camera effectively in the d.ev219|;m§n[ .
of ‘a theme; 4 : —_ &
©) to nterpret -photographs and slides to, xR £ qittegdr ;= b A

" f) to work effectively as a mémber of a group; :

8) to dramatize, fisues of great pub'uc tncerest;-

h) to demnnstrate !klll\ln ﬂr\'nnglng an effective bul!ctln uurd

didplay epeaesl arnund a given theme;
n to devdap a quostlommlrc and 'conduct a survey 4f only on a limited
. sulc 2 i o ;

’lhz s:udent shbuld be nble

B Atzltudes and Values!

a) to show an ﬁdmmndhs af and an appreciatinn for. the g involved
fn town [\lanniﬂg‘, ! !

" BIRREARE wound Julgoments regarding the valie of madernizutlnn,

c) to undcrstnnd Nve pmbhm asmcintzd with trying. to housu a growlng
pnpulalicll"

@ o bccom aware ot e {mpartance of a well thought ou: plan for expanding

T actiy's limiv

€)'to welgh the pros and cons of a problem situation, take a stand; and
support it}
¥ i ’ N . P ¢ ¥ .

©)to deternlne uhether or not lousing should be preserved for its intfinsic
storte vnlue . - ‘

g) W lntunhlli?c nl[iLu(Ins d(_nllng with the" prcblem Mtuatinus yresenr_nd in

ll\o na rrnL tve.
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‘NOTES "RELATED O PROJECT RATIONALE

This progrinme presents a reglonal example of a.nationally-significant problem, .

“L.c. problens associated.with ‘changfng 1ifestyles i culturally diverse areas. .

The programme is problem-centered and inquiry-oriented. - ) |

‘Controversial lssues are snnnauazuuh various view-points being presented.

. Teacher crontlvity, as well ‘as student creativity, is encouraged:

The. student 1s encouraged: to make comparison studies with other Capadian\communitics. . '

A varicty of projects and activities are provided.

Eaclh booklet s completely self-contained, 1.¢. it presents enough materisl for

.the adequate pursult of the ‘topic, :independent of the other bookliets.

Spe¢Llic Intended learning vutgones are provided. for each booklet. - :
‘mmnevcf/pussmé, primary sources are provided.
Each booklat s geared to a.specific reading level, either at the upper elemcntary

or junior high Tevel. s
The profect SATGELAD TRAy B o A0 programe in; meu. or as nupplementnry

mmn.m for an already uuung prngrnmme d
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our .c.-w:ry‘. e
caxs a part of it Ne
gnow tat it is a biz lapd. If
w& lock at a map, Wa can learn
important facts, about
the ‘gedsrarhy of Janada.’
ses what wa cap find.

CB'XSGE is ‘bordered on-
o sides large waters
.callad oceans. -4hat are their
names?, -

. .What do’we:find.on
the -side .that does ot ceucb
80 c*ann" 2

ot zrovinces but ara called
territories. .Newfoundland is

tne cf the ten prsvinces.

The prevince of
foucdland i¥ arn is 15@—-1

lape t is s anded on all .
sices ty water. look at
a mep, We will ses trat there
is -apother province-trat' is ap
is.snd. Wrat is its name? .

The =ap has -shown us

Let's

© do not make & country.

3 few racts avout anada, but:
" trere is still muck Yo learn.
Some nar’s\o* Janaia are very
hilly. Thé land in suck parts
ic pot -always mood for farming.
Ctrer parts have hindreds:of -
miles of flat land wrich.is -
very good for zrowins crops
such as Wheat. Other parts of
Lanada have. larze forests
which are good for lumbering. .
Still otker parts are good For
minirg.. .

Sut we bave" bosn 3
1coking only at the'land 1t-
self. We khow how Canada
looks on a wmap.
just mountains and lakes .and
farm lands. Trese 'things along
Reople
make & country. ars ancng
those people Wro make Ca-sda.
3ut’ just as the land itself iz
not tre same in all parts of
Canada, we [ind tkat people
are not always the samé.. Kot
d11 people live in the same

Lay or do the same things. .
Yot all peorle have the same
past_.' = .

They dcn't all enjoy the same
books, ‘or music, or wear the
same clothes, or play the same-
games. - *'bey don‘t all have the

-types of worz,
")‘DUD Q.

Jdiffere
“the ,geozrephy of ‘a part of n

Canada is not

Pe: oula are dirIeunt. %

aometxv.es a
neoniz wro 1ive and
* tte same conditions

1ive quite é:rfernny from
another

ccndit)ens. Ofte

country in which they live

. affects the way in which people

live. . Ye call all those things
which belp to make up tke way
in which a group of. cecple uu.
their culture.

Cw\sda is -nade uo or

. many different cultures.

Peovle in some parts of this
'countx-,v- do not the sare ar

veople in otrer p Yo have
a special name s~ Ve “
call it cultural versity,

3t no matter - - are'n: trs
‘peoble are, trey ars al

Canadians. . #
It 1s sometimes good

that people can be so different.

2ull if each

person were ‘iixe each other

person. 3ut sometimes this °

same difference makes it hard .

for veovle to understaré eacr .

otber., Sometimes also a dff’er-

ont type of prodlem occurs, It .

* often happens ;hat a group of







-

p'ao—xla weo tave 13 ved in 3 cer-.

cens,
Reppen, mang
“usually do 'resul
Jor cultu"e a

auck to some I
others it means a
It maxes. some veor
Lappy. .can
reasons why

is -Ai.:?"t s so?

-There is rmch cultural
diversity in Cansca jtoday. ror °
exa.-«:[e,, Canadiaps who live on
rmlands do not
havo the same way of life as
tnose in large cities, like
Montreal or "'orortc 4Also Can=-
i 5

W
B
)
.0

ay of ht‘s.

Capasa, the-Indian and.

ceople. -

- These ‘are just some of the’

differences, wbich make up the
Canadian peopie. - 3ut even

though <here. are d*herences,
they are all.Canadians 6

Atlantic .

In the Tooks that !’ollou,
we are ~oing o look at one
area whicr kas helpec to ceve-
lop a different or diverse -
culture. . This culture has ex-
isted for a lons time, but’'it

‘is now starting ‘to change.

‘Jhen something cranges it goes
from one form to another.
say that it is going through a
transition. - The word transit-
!o—n simply means change. A6

are coing to look at a. culture .

"in transition. We will see

the problems that h ve come from
tbis transition. are going

. to'study the city of St. John's.

This, is the canital city of

“Canada's tenth.and newest pro-

vince; E!ewt‘u\mﬂ]—und .
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throuch. Soen, Srer
béran to search for a n
ronte “o tre Par Zast.

ands_to oe hovues told storiss ‘of the rich— ' century
e 2

seen in these many learnec

the Atlantic 0ce.. % ¥
ilin r aary montks, raraway countriss. Many or « world was round. If this were
:oon Suides xis nt*le them crou: sack new kinds of trua, would "e easy to
.area where the water food and cloth. EZncouraged oy reach lands’ of. the east by

this:wealth, many Zuropean ad- failips st. To many people
venturers decides to journey to  in Zurope this idea seemed to
the Far Zast. 'One suck man was holZ great possitilities.. ‘The
Marco Polo. He, together with . idea was [irther helped a

his fathar and his uncle, svent report whicli had tesn given
about twenty ysars in the area many years before by Marco

Hapey and sxcited. - Yow they

“now that their lonz weary voy-' ' which we now know as .China.. . Polos In this report the ad-
age and harc work will be re- ‘hen, the Polos ratx‘nsd home to renturer had said that the
warded..' The Japtain and .2l

Venice-in 1295, thoy brought °  lands of the east were border-
erow have 4 with them fine cloth, spices .od by~an ocean. If this were
+ call ing bani and precious stones. They alsoc  true, then it was thouzht that
had many irtgresting stories to - this must Ye the 'same ocean
tell. Thess stories made the *. which toached. the shores of

people of lurope even more.in-. Western Zurope. b
tensted ln the la-trls of the ' 3
east. During this time

' ' men wére becoming more: ser:

3etore lonz tha count- * about the world in whicr tray

of Zurope bezansso trade lived. This was the era

y Tndia and Catn Soos great exploratisns. Countr
he ‘2ast were carried west- such as ?ortuual, Spain
ward ‘across land to the shores lnd,.?ra.nca, 1
ot thke l'editerranean Sea., & -out men
fsd years later, houever, a rich lanés.
g arlike people captu right for.
s near the aaaurn part . .
~any )’surs n diterranean. . They § The sarly =xplor- yx
. cezin Sur Ttory. inm ‘the e.ele Th harged a very bigh tax on ‘were partly right in trinking
century. . all trade good: whlch pund I that it.was possible to reach

9t




. catches.

uld l:rtsr
far nor par
r\‘l\ﬁ:‘ica would ca'xe to
as “anada.

Important to

our story
is one suck exvlorer cy the

name of John Catot. i e Set out
.from Bngland also intendinz to
find a new route to India and
na. “hen he signted. land’ in
1497 he thought' that he had
arrived at some eastern land.
de now know that he 1
North. America. Xost
however, is the fact
found the waters near the coast
filled 'with fish. e’ reported
his. find wher he returned to
Zngland, This was vary wal-

- come news .indesd. 5

fish was a very
portant food in western Zurope
at this time. 3ut by tne late
fifteentk century, fish was be=
coming scarze alons the coast
of Zurope. Tha fishermen were
then forcéd to travel longer. .
distances to odbtain their
‘It was for this'rea-
son that John Cabot's find was
so important. It was also for
this reason that fishing

ime

.sat'out -from Surare to
|2 N’e watars 07T tra coas

was one
s n who ventured out
from ingland to fish for cod
alonz the 3rand. 3anxs.

Today we itnow that in
order ‘to keep food fresh.for a
lonz time. it inust be refriger-
ated.
there was rio such tning as re-
frigeration. 3ecause of this
thers ware only two ways in -
which fish -could te preserved
for the lonz journey back to
Zurope. One way was to hegvily
salt the.fresh fish and pack-it
in the hold of the ship. ’Ihis
was called storing it "green"..
It was the method used by the.
fishermen of nost Emrapaan
countries. * The ish, how-
ever, did not do ib t‘nis way,
mainly because they nad .a
shortage of salt.  TRey dried,

. salted, and cured their fish on

lan?. Then they store¢ it in
the ships for the journey home.
For these purboses, then,
settlement of the land,
only of a very limited nature,
uas necossary guring the I:st-
ing saason. 5

Fishemen therefore .
came at the be~inning of the .
fishing" =ea;on. Thay round

.

3ut in those early ddys -

though . 4

juarters, fls
rves. ' 3000 many 1liss
“arbours tecame stoprins off
places .for Inslish rishing

vessels. :The fishermen were

.+ .not interested: in what the.

1and looked -like. ' It did not
matter to them whether it was
flat, or billy, or it for

farming.. They were only inz

‘1terested in a place where i

trelr ships could find protec-
tion from the open sea. Thay-
werse kappy when they could
build their stages and flakes
close to their flshing grounds..
stopping-off place
~Jphn's, s

.~ The fishermen who

.came to Newfoyndland during
‘these early years were not.in-
terested in settling. They
only wished to stdy during tre
fisrving season. At tke enc of
tke scason’ they wére hapoy to
return with their catches to
treir homes in Zpglend. “ut:
what would happen to the

. stages and flakes ghich t“ey 2%
had built? . If they were not
destroyed by the winter wea-
ther, they might be destrored

° by the Indiens who lived
Newfouncland. They migh




s?cil_x.u [ \'D IRUIRE

t e tom‘"m" 51211 se'l
lnr.er fish,

Hig i ~ood on Ehe tanks. Two ‘currents or .
C—\a is a «¢old.current’ flowing in: fron 'the north,

f‘lo’dipg from the south. 'hen they meot they make the .temcerature

inz of plant food. In additdon to.this, the cold, current from the .
of’ ice. which have troken e"f the land in the north, ' These chunus

ave . 67" sarth frozen.into them. When. £he C¢pld. current meets the warm

. cirrent’ in the.area of t Tishing-banks, the e melts... The earth which usnally contains plam .
"-laterial Sl“kJ down .‘nbil it. _atclll on t"m snr"aca -of the shallouax' banks.
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Taxé a2 s—aau Berl 14 yhur hand. Place a ‘mark
- mark whick' 3
starting:at A, find-a way bé set. to B by movi

*“how: the, eax‘.‘ly ad’lar‘t\,rers hooed to reac‘l the' Tar

STOP, LOOK, 'AI'D INQUIRE

.On this mav try: to trace ‘th

o £t yE1en you Willlcall &.
w will call 3.a 1ittle ‘to -the. right of A:

l ft.
..sst

In doing’ this you are moving east.
You “8re ‘Now. novln[{ ‘wes Can You se

“Now, ‘place ‘a secoud- L

Now,




came to By

the. Fiskerzen - 5uc

: crants in Western n
- (known as tre Western Afventur

¥ o 4 ‘tl
hﬂve thougrt tris’ to te & R
.good 1dea Fowever 'tk

ers) d!d not want any settlers
R B‘x’:é .

‘:lr"oun anc r

tut would also r.al’e "-*eix- own

uquipmnht, andé’ rdise
anc 1Z1ves

!'p-r ,:—ut sattlers. in
iand, ‘would 'sell -t
nations,’
Western sdveniurers ther
persuadqd t! 3ritish Govern<
sment to forbid - fiskermen to
settle in cgs new land..’

the next ‘fe goars
‘Llws were o sled
from settl

to

foll ous s .

"hl captain of tre flr!t
"ont to reach a har!:nur

s

.ld.\nz! such as:

7 ‘ol rish wera.
'Allawad to bp huslt. '

houses

were. hot ‘allowec tt be':

any -clossr ttran
f¥om the .shore.

Te vlangf-'aus to Se

. ®or the -ourpose’of

ing crops

To mnka sures that no

settlers were left
in

six 11

o lettler E')h1d cut
.or plant’ cro:! within
T the uaﬂ‘ou.

Xouzrt
rais

té”ind

ral'l, !‘ish‘.r: cap-

(A%




Jokn's, dgqting

re of:Zt.

.“te oléest xnowr nictu:
0251750, § ¢

het

ty
£
-
2
o
£
w
-
0
Q
~
f
el
o
o

" &

olls

ween L7

Zariopr 17564 4

Jorn's

trance %o
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rensn': .:pr beinz?
readin- accounts

Lok,

In fhis.war we cam.tell
The nymbers tall us ‘*av:
is. ‘ihen cortour lirnes
stae: slope because :l-e
m;m in.d very short
. apart thers is a zentls
- tour meps 't

the land.
shows?

does th

Let us'r
ashore? Perhaps n
’:"H.: Stacram sives another reason.

.:Tkis is an exa;
% sse are. calles
draum conmecting boints

eontony na;n'.

"e lard is flat or 'hiily
a:

numbers show .a' differernce. in
space. “then contov

or flat,sloné.
rains some of
s nap tell you

i
emener ‘he reasons :,:vra: 33Tl
ow We can discover one raassn
Look at it carefully an? 22

ATLANTIC®
OCEAN ‘

1 2
ot =rt s*‘o.’" sea leve

ie




ﬁ —
STOP, LOOK, AND TMIUTHE ‘ﬂ

Je have been lookin~ at reacons why Znrland considered the new land to be of value. 4Ye have nlso
ilscussed the attempts wiich were made by the British Govermment to prevent settlement by the
fishermen., 3ut what was _.n-land's attitude towards settlement in other narts of Worth America?
Were all other areas under Inzlish control dependent upon the fishing? 1If not why were they
important?

Sir Humphrey Gilbert landing at King's Beach.

LA



h colonv at
incther was, Lore
re's set'lement at

3 snd. ", 3ut for our ~ur-
poses, 1% will not be nucess-
“C investirate the- rere.

g Lp'_tc trie. point, we
13y veen-looki
Aru in cern orul.

a “ -

. ars a“olvad into a unigue According to traditiom,
reople--a true "Peorle of -yeally owes its be-

the Sea" who eventually = to, Jotn “abot who in

-rinsed the 1sl:md Jdth the year 14,97 is said¢to have

sailad in.e trhe hartour on

Juge 2L, the féhst of St. Jokn

‘ tpe '!uptl:l:. The name St.~

Jomn's, however, [irst appears’

in ¢ letter wri,t. an to Xing® ..

nry VIII ain Jorn

t of t‘he 41‘1!!.:11 I-svy Ship

This. letter i! <
“o be the first let'ar
Zreom Yeort! aAmerica ‘o

"2 1n 152% almery’art
daned 3ute from lests-r. Ia
1 was sent. out by ‘-en

~erchans is Seliew

Zave built the fu-s.t par—.ano

ge-a Trment
D iy !'
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‘were sven mer

5t

45

ing of prasent-day water
Street. If tkis is true, tren,

1ohz 3=, Johnis.
X de Water Straet can da said to be WAs decoming a ‘reat tradin~z
Rocerval thara 3 -+ ~tle oldest. a.ra(t in \ortn 3

reporged tiat ine, Amerdca.

‘Around’ this time, tod, - fhe fish, .Hay would then trede

St.

's beran to have a per- it for aithar money ore:
_manent winter population. is - to Znglish
Lo Eed 2 59, it the was made up chierly of the cars- ?art\.:uese, or X
venieat bdrt f£or vassals ax--xv- . ‘takers lert behind by the fish-’ ing ships, The
a5 rom Turope. ing ships. i‘any Snslish mer- Zurove wn-‘ er

Chants were 010 Gl ding large.'. wine, X
\’h n\lr s* Sy 1563, Sir ‘zomes in g€pite of the laws which Those ©
5

Jon an made settlement illeza o nn'r ‘-r!nb rum, :uaa. 5 A
a E: of the wealthy mexcrants a - from the est Tnt
a .ai the -Yvo,.a is - bad nany’ servants with tban .h 'mt-ly,
awZounfiand at.a 3r ~5t. John's. These-servants ' a:ti‘ucted
possasﬁm in tre nate of Juesn ' took care of their mastars! : +3ritain.
=gl was -proparty and also took part in
av ’

the fishery. ,Lif¢ was far from.
teing easy. In thé spring thJ
ton account, of\the event. . fistermen who came out from
scco.n.. was writts 3nglend would tadly ‘damage the
of of the residents.

any of the marchants complained it was success
to tre Sritish giyernment. One  a small proup of
of* these mercrants, Thomas .Ox~ “merchant named
,ford, evar sent a petitiom.-
Accoréinz to Oxrord, his ramilyy
gL = .
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Fort Zeorze wers zuilt to help Frenck by surprise. |
protect ths town. B .

‘H

2in a snért perlod followed
rur, on_

's was cdptured
“e town ¥

captured the Fren
in a'space of eight dazs
> French were forced to su
he Franck fort his marked the last time
Secsuse of tkhis, 5
the angl‘lh built. strénger  -.. ion of Y.
fortifications.. Garfisons of 3
3ritish.soldiers were mow made ,-
‘ready in cnse of a‘a')aded anemy
attack.: 5 .

wi‘ound land.

T, 'rg  Treaty. of Paris,
.signed in 1763, officially
brought the war between Zngland -
. . .and “rance’ to &n end..  Fowever,
During the rext:few : in St. John's the threat of war
years the people of St. Jébn's aonginued to be felt. It was

lived more or less at peace.:. trerefore decidsd td improve the
Sut then ‘in May 1762 French ' ' fortifications of the town, and
forces set.out from France to §o install a mermanent, Fritist
‘eapture all of ‘euroundlnnd. ‘. garrison, For this our

-Their battls plan Was as ©+ Fort Townarend we 3

follows: the French tIoops house the soldlers
“would land at 3ay 3ulls. ‘They .+ garrison, 1In addit
's of nedr- would march .from the south- ' other forts were b

- : Jest.over tha South Side Fills - Built at the top o
the other was

. .. I .. intoSt, Cohn's. Heanwhils: the
war teswsen _ Franch ships would
:.,a..n's the Narrows. .The

ttles. "  successful

£
»Chbistopbar Mertin's fo-tifis
cation acainst pirates, was 2iso
*used as part of ths defense

tem of the tazn. A E::rn wade

, bay, situzted. north of St,
Jjoonfs, ZFrom there they . ' .-across na Narrows Arom
marched south over the marshes. R2ock to tte squth side £o kesp

towards the toun,’ taking. the - out’ enemy ships. Now, with the
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crews

in

ar
e peonle o;
‘fe21 reasonab-

les such as-trose n

,ll" t sohé hinr of civie :rida
was tezinning to
during tkose early years. of
the davelor\am of tne .tewn.

T € .. 'In'the b war-
‘ -Ahat a'out ;aople ious gqverrors were aggointed
ho lived.in St. Jo by Znzland

tc loak aftér i
.affairs of NewZ ar
the' summeér montks. In many of
the laws.made ty these sovern-
‘ors, we find mention teing.
made. of"builiings suct as
courthouses ar sons., From
this we can assume’ “hat St.
John's wi becomins 8 raal
‘town.

s.in
thas sarly years zat tyves
of i1lves were they leading

“e kno-l that t!:e first

Zoverament Was made in 1711.
At, this time. pegtle of the
town assembled:to wmake rules
for their area. This-assembly
©: was Ted .oy Captain J. Crowe,
Am:a'ier‘in—\..v‘ £ of the -
3 Amons
e ware

. Tntil 1‘163 St. Jok
was ver -.uc‘b tre came as any
otker setiloment Yesfound—

.+ iand. 32afcre lonz, 'wever,
it tecame tha.cenirs for the
merchant >lass, or trose
paople wio cantroned ‘most of
tho busin ésifoundland .
Most of e trndi 3 with for-
reign’ vessell took place in St.

* Jomn's. lany convoys of

vessels arrived trere to ‘un-

load *their cargoes. 3y 1786,

St. John's was showing signs

of growing into a major town.

#any of the werchants ownad -

fine homes. Yany more houses

ce force: was to
e orzanized from

was, mace up -
of verc‘nr\t sho zeerars,
*avern-o:{m"s , store-claris-ard.
latourers. The 1
Zowever, showad
trades were coming to S..
Jobn's. In addition-to’ th
usval coovers, Slack
cersenters, t¥ers.aow could be
found tailors, takers, watch- °
makers, tarbers, shce=aker.
masons ‘and ecrooltescrers, to’
neme but & few., 3t. Jobris was |
indeed zrowing up. = :

eve what
atout tra zowrn,
Zeing a pleasant
olace’ to live.

visit‘.n,_, naturulist :

TR thn‘:,
disagreeatle
met with, was

Teno tn mest
town I avor
for sowme

time perfactly nnhaeble
to us. .




3y
Sut what surpr:
was ‘that aftsr <
were ‘conducted to a really
elezant supper set out with
all «inds .of wine and

Ttalian ligueurs

sed Tie -mst

A desg: riction of the iown -

Iz is built upon. the side
of a hill fa the har=
tour, concaxmng two or
tores bundred houses and
near as many fish flakes
wtersperssd which in - |
.. .8 e .zust cause a.
- U st qch scsrce £o’ b R

: | ‘bouses being built in Tows -

. immediately adjoining to &
+ ©  tke flakes, consequently

., 0o -pavément. Offalscef - . -

" . fisk’ of all kinds are
strewn about.

Jo'm"w'as .
Toundland still
hed no ras1aen:\>avemox‘,.ann
séttlemant was still ;rowned
upon. It
own Yané -and

R startur to

. John!

ncreasing ané a-
nite Way of life was .
take s .aps.' ‘St.
Ls Was selt apart from.

%
around tre island In many
.cases - those settlements
suffered- from isolation.
But St.
in contact with Zurope. -
‘Even though it was Zurovean
in many ways, it was also
forming ‘a character of its
own--a_unlqus culture.

We now have some idea
‘of the early history of St.,
] s and tre John's.
peoplé. In -tke books
which follow we will see
bow, this culture zrew and
kow it is now changing.

. ¥ .

on's. was very much

e
ill investigate the.problems
gronlems

‘of a ckan=i'x—= lifestylic.
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St

. of Newfouncland,

. cause of its good

- St. John's.
we think' of when we hear that
‘name? What is St. Johr'a"
.vlhere is St: John's7

St. John's is-a city.
It is the .capital-city of our
tenth province, Newfoundland.
:It is. a city thet 1s beginning
to grows It is a city that is
new, yet véry old.  How can
this be so? -

We havé ‘learned that
John's was used a&s a
"stopping off" place for _ .
fishermen- from Europe.. It'was
such & port as’ far back. as-the
sixteenth century. In this. -
way' it is very old. 'Yet for

- many years laws made.by the'.

3ritish Govermment forbade
people to settle in any part
including St
John's. | For (this reason it -
was very: slow to devalop.-

However, St. dohnts
did .grow. Because. of its ex-
-cellent kartour and also be=-
position
many ships would gather there.
The position of .St. John's is
important because-it is situ=- "
_ated on.the eastern part “of
“the ‘Avalon Peninsula.. There
fore it-is ‘close to Europe. °
Soon merchants came and began

@

‘. goyernor-was appointed.
“was Heury, 0sbourne, an.officer

THTRODY C‘TION

to settle in St. John's.'
‘settling in the town they P
¢ould do-business with the . .
~fishermen.” St. John's soon
tecame the centre for -trade
for the whole -island. People

8y’

--from other:areas  of ‘Newfound-:

land, would usually have to.
come’ to town to cohduct any
1mportant business.

But' how did St.

John'a become  the' capital of
Newfoundland? . In 1728 -the
British government decided
that Newfoundland needed some-
one to keep-the. peace.- This
was“6specially. needed during:
: the asason when ‘the fishing .
fleets were thera. It ‘was in
1729 that-the first royal",

He -

from-a convoy* ship stationed
in" Newfoundland. -

I .1In the years that
followed, - the .royal governors.
_weré usually cormanders -of-
‘British convoy shifs.. These
ships would come to. Newfound-
land in the spring and return -
to.Erigland in the fall: Be-
cause of this tte governor al-
.Way's- held his office  on board
hu ship..- During those days .

‘John's was the main meet-
1ng place ‘for ‘ships coming

. 3 2

i

from _Aurope, St. Jotints be-
-came the ‘natural place
governor's ship to anchor.
Therefore, it automatically
tecame the capital rrom 1729
on. 2

In one book ws looked

Ef. St. Joha's from its’ baginn-'

ing up to, the 17Q0‘;. We dis~
‘cussed its reason -for being.
e looked at.some of the
hsp enings which helped to
?E its history. -However, .as
aid before, -we are mainly

’intarssted in looking at St.

John's as ar ares -that. is
changing. :

RC) looRad at three

special uords, culture, diver:'

sity, and trans on. you
Fortaber VEAE thiie vonds - e
mean? ‘IT we say that.St; :
Jebn's is an area of cultural
diversity, that is. golng ..
Ehroust &t transition, can you
explain urat. this means?

<+ ‘e tust nemember that’

all towns are made up of -
peopls, anc that all-people"
have social lives. .In St.

Jaohn's social lifestyles . have:

also undérgore a transition.
In this book we WIIL study the
probletis caussd by this change
Tn social hrestylss. .

for. the




- During the 1Uncvs “tuo wisitors of . notd. came -to, Newroundland . y gt 3
(1Bh2) and R. Bu HeCrea {1069). These-men wrote books im which they described the peorle they met
whils on ih 1oTand. " Tis Geacrsptions thes Lave applied to Hewfoun)landers in femeraly Sinch ;
this glso included Sti Jonp's people; boweveT,’we will:.mow take. s lookt sat Ehey hao o 85

e " The native Newroundlander, they said, had rehalned much the same gs-his Buyepsun Ankias

tors. His manners and customs had not changar ovar-the years: His rraatest asset was' his' genero-
sity to his neighbours. ‘e was‘algg known for his kindmess to strangers. Iis 1jife was éasy-go-

ing, and .he was very henést and.hard-working. The Newfoundlander usually‘l)ved either off the Sed
or off thé soil, . Therefors, he had “over’ the years become quite hardy. He most likely was very -
£6nd ‘of alcohol,” especially if he wéré.Irisn. fe also was very interesfed in knowing what was’ gc\-
mg around him, and 1!: muds little difference.if. the happsnings were imporuant or not,

‘ac Cox‘ﬂing bo thesa wr;.t_srs, the Newfoundlander at. this time’ was easxly led Hs wished
-For someone to do his thinking for .him. -If he werse of Inglish descent, he would- alwsys r.ely on |
the.merchant. - If he were of Irish descbaﬁ he uould aLaays rely.on the ﬂa!’lsh priest. : o o2

- The Ilewfcundlander ‘of the nineteenth cunt:ury was often super: it1 0\15-‘ “ox' axamp].e_, he ®
;ofban fxxad ho!'se shoes, not only over the door of hiu house, but also.on schconars and boats:.

; Buf his greatest characterxstxc, ‘ascdrding to these writers, o Bia generosity and bk
4dty.. It made no difference what religion he.was. The native. Newfoundlander was very: klnd-hear\.ed
‘According to Jukes, i'ewfa\mdland ‘nad some ‘of the most generous peopls in the world

= A 1._Do you think that 1t is
S s : ‘possible -for a whole group of
pecple to have the same persan- 2 o 2o
‘ality characteristica? - Thirk . 5 %
of your own family: Does .every
‘member of your family aét in- v

L. .-y ‘the seme way? Give reasons for 3
. & e ©  your anawer. . Eijipen N i
e 4 b . . 2. Some of “the es.rly writers - :
' w5 L% . said that the lifestyles.of the
N . Newfound landers. whom they met
B . Were veéry mueh.like those of .°*

5 R o ¢ . ‘the people of ..urop Why co\xld

& - e this be so?

Let .




SOCTAL A1 CULTURAL AGTIVITISS (19th. &2nTd

Class vais;onn . louer classez had ‘haxr:. The
only times they redlly did mix
were during fairs or sports
events. .e know ‘of one group,
however, whiclh did ‘mingle to a
cartsin extont with the upper
.classes, [These Vers the young
men who were store clerks. . ..

‘Many. people used to call.them
yardstick lmights. In. those

.“days these young men lived
with. the ‘merchants and their
families.. They were not as .

s i high gocially as the members

of the. merchants! familie

N . Durxng the ninetaenbh
-century, St. John's socie

appears to have: bedn divided -
into two main social cladsds,
.the upper class and the lowsr
class, Zach of these was also"
further divided socially. = If
“we logk af the following ‘dia=
gtam we'cati see how this class.
/'system was structured

o < SEFSEZE, . But they woro. Well: taken cére
- : ~of. :
Cuase. s 2 P ™ .
ATCLAse | PPciAss - [BRPCLATY Cuasy i 5
| - . By the middle of the"
""r“'ﬂ"“'“ | "':“:‘;;M“ grecers, | fmhermen| nineteenth century most of the
i mantge |7 merchants lived in St. Jolin's*
Tvm "3..?;“:?", mechamed all year round. ‘Before this .
crenr+ ot seemmer|” Ling: thay wold ooy ve
e H b O i ewfoundland during the summer
: e j deerent” i sk months, and during the-winter
5 { - " they would return to Zngland. -
cscii®h ] Y 3ut now, they stayed in St. .
feonty gy <ent John's. -Many had built fine,
et eftmely comfortable homes im the area.

These merchants were the .soc-’
ial ‘Yeaders of the community:
They. 1ived very active ocial.:
and cultural lives

During this time the -
‘upper classes hardly evor mix-
ed. socially with the.lower-
‘classes. Je know this from.
many books and accounts which
were written during-the time. J
The upper .classes had their -
social ‘activities, and the

From the early year:
of the niretesnth century they.
enjoyed very -comfortable livés.
Some of them sent their child-’
ren to private .Schools.  Oth-
ors sent their children to

:

Their job was ard
- voys-and_to protec

.,outports.

'7"1und to be eﬂucnted. ' The

_permanent sarpison stationed

at fort, Townshend greatly
halpod the social 1ife of St.-
Joun's-during the nineteenth
century. llembers of the Rri~
tish navy were also in St
Johnts during, this time. In
1807 ‘there were about.seven
bundred croo'pa, ‘engineers,

rifleen, and foot soldiers in

the ‘garrison. British war-

ships were always in port also. |

ing ships. To the 'people of -
nineteenth century.St. John's
it wad wonderful to see all .-
the ships .in port, ' The, har

chant ships from many of the.
These were-all: *
bound for Btitain, the West
Indies, or Spain. They - would
be. accompanied by a convoy of..

two or three British, ships, .

+When the 'ships were
Toady to: sail, thousands of
people would go to the water-"
front to watch., These would™

be Joined by many ‘'of the spld--

ors from the garrison. Thaeir

.colourful uniforms would add
. to the excitement of the .
‘:rowd.

. From. 1837 %o 1870 tne,
garrison played an. important’
role in'the social 1life of -the

_bour’ would: be. filled. with mer- =~




wie s’ror, LOOK, AD: ThoutRe - oy bt st A
1. Were there zmy dlvlsions in the sociéty of your.communtty during the nineteenth century" Ig..
there were, compare them with those given here for St. Jchn's.

2. . 'There ‘were many other’garrisons of soldiers. in other areas of ‘North Ameries durkng those days.
Choose any one,‘and try to di:cover how it attz’ctad the 111‘sstylas of a community near uhich
it st

3.t Compare “Wge ‘upper. class social 1ife in ninetaenth century St. John's' With that of ‘the upper ce
classes in\ygur cummumby duting this time. Find any slmilantiss or dil‘terencu. o T T

= T o ¥ o s An Oldtime Theatrtcal * . . : L

Two centres.of ¢ultural and social i .
life in oarly:3t, John's (top:. the NS ¥ g
;" bottom: t House). W
Mbat“wgre the centres of cultural . 4 s
and sovial,life in your . cormunity? . o




At this time t‘rera werc

soldiers at Goth.Fort T

shand _aid: Fort Willian. Sone

Held parades in the .

as’ the.Darrens.

assemble’ thers, and'-
through. th

. accompanied by their bands.
When they ‘arrived back at the
grounds- of -Fort Townshend,

. they would" give military dis-
plays, much to.the énjoyment. ..
of the people: To them 1t wag
all very thrilling.

Ugger Class Social’ Llfa

o~ know -Lrom records”
cl‘ the tlme that the uppsr. -
classes” hvsd a very full soc-
ial life. This was especially "
true of the young ladies of :°
the upper classes.
-balls, picnics, dinners, and
both_amateur and profecsional
drama ‘productions.. .Govermment
House,. tie residence of. the
Governor, was the social ‘cen-
tre of the téwn. .The -Amateur
Theatre was also'a’ cenbrg of
cultural .engtertainment.

This Amateur Theatre,

belisveéd to have been some-

.where' on- the Lower Path, :
present=day Water Strest, was
built in 1822.. There, local
actors, as well as groups of
“proféssiondl actors from" the
“United States and’ Groat Bri-

There were .

“teshth <céntury also'that edu-
_cation was “beginning fo be
looked upon‘more Seriously. =

A number of schools wére -sca=

A8 far as"

tn n, would parrnrm
- know

. Tha Topal actors
usually young. men.from, th
own and ‘officers from” theé

‘military.garrigon at Fort,
‘Townshend..

At this time

was not thought to be proner K
r young -ladies to-act in’
Therefore men took ‘all,
Records
show Jthat. amateur olay! =capp_
d after 1846 and

o

e
+7 start’ amin unt11 1852.

As we can see)’
in'St. John's in tke nineteen

“th .cemtury was.not dull. A

biilding called the Atheneum
wds the -centre for cultural
events. There was & library '
which- was:growing largér all’
the time. One .of the oldest
institutions of culture, the
Fewfoundland: Huseum, was begun
in the early 1800's. There

was ‘even the Native Hall, a -
pldce begun as'a classical-

school. It-contained a lec=
tuye 'room, a library,, and a-

g reading Toome

L Tt was in the nine-

ttéred about.the. fslands

is, Amateur ‘i‘haatra #l
_a’:erated wnpil mu_s._

ore .

- .subjects.

ous, v‘a‘m"\ln&'tiunal $%. ons.,
's therd were Pri-
for the_ sons and

d,aughtsrs of the ‘wealthier.

.classes.~ There, in-addition

te the regular school s\\§jects,
théy were taught such suBjegts
as music, art, and dancingi
It was- Bhought that these' sub-*
“jects. would help the students .

- to.receive a tHorough educa-, s’

tion. By the middle of'the
nineteénth cenbury some sch= -
ools in St. John's had specia
-teachers from Europe to.teach
‘There was even one

school, the St. John's School

* ot Art. whych Lubght oily avts
¥ "‘hls school was cpeued in/l.EﬂG.

“ Fron what yéa have
read, do you think St. John's

‘was an- in‘tergsting placj{"to

1live? How did it compAre ‘to

-your ‘town in the winstesnth

cent\.ry’?

Societies

U*‘ually in svery

. we find societies and .organi-

zations. Zarly St..John's
no ‘exception. During tke

'1800's there we: gredt many
societies. -There wdre so many,
in fact, .that we could ndf.
possibly look at them all.

was

will now look at ‘some of. tra
: mnre important cnss.




*STOP, LOOK, AMD INQUIRE

""" As we' can see, there. were many dnteresting thlngs to-see and do in St. 7ahn-s in thosé

days. But what'about in other parts. of ‘the island?
of ;the 'island were settled in the early days, see if you can picture what life weuld be like

tbas_s other areas.

From what ‘you bave read about how other parts-
in

Remember 'the problem of -limited communication with other places.

.St. John's in the nineteenth century.

Compare these pictures with pictures

of your community during this time. '
Are r.hure uimnaritiss or derarences"



- The first organiza-
tion, founded in 104, became
known as_thé.Benevolent Irish.
Society.” At-that time St. -
John's bad-.a population of.
atout. four bhousand
. ‘The town was yery: s
B ‘very overcrowded )
‘much. sickness, tkere were o
hospibal.s, an\i poor .children
were: growing up without an ed-.
Meation:  TBe Arwival. of PooT.
Lt Irish mmigrants. hoping to -
00 make -8 1iving 1n St. John's
LIRELS: nnly hel.ped ta make matters

*  iorse. The: overcrowding and.
povucy incrsased. i

me, x'ish .gentlemen
t. John's at the
hat, they must:do .
After somo .

Sor
Who ‘Lived Anm

“asome thing tohe
s discussion. they '
. form'a.society’s
they -called the

Tt made mo . .-
farsnce if-they were Pro=-

nl‘ I:ishmenv
¥y

was ‘only vecessary th&t
-rhe’ so0dv-citizens. The socioty
‘arranged’ funerals’ for poor
‘“Trishmen and helped to aupporb
azlphans +. ‘It also.did all it
“could ‘to hsl’p the -sick, .tlf‘e )
0ld; and the.lames .It.was re-
..sponsibleé. x‘ur organizing many
social events, including an
‘annual St.. Patritk's Dy ..

Soclety was St To

:the average nineteenth century
St. John's resident appears to
. have -besn. véry sociable..

“are used.

parade.

Tba Benevdlent Irish

bn's . first
ut there were many

In fact, the numter - °

of societles which existed in

nipetbenth century St. John's_

was very great indeed. -‘e

‘kriow that'wthéy perhaps covered

a great many topics. There

were charlty organizations,
sports clubs, dramatic clubs,
dramatic clubs, literary - “
clubs, youth clubs, deromi-
national organizations, .trade

-, and ‘commerce orcanizutions,

and agricultural societies, S &
o name but a few.” All in all,

: . Sports -

Ask anmy .St John'a |

,‘reswenz what the most impor-

tant sporting event of the A
year is, and he will probably
3ay the Regatta. .'Iritten re-
cords of the event are few,
but it is.generally believed
that the first St hnts® Re-
gatta ‘toolk place in 1828. . -

' The races-in those days were

quite ‘difrerent from those of
modern. St..John's Regattas.
Today.six-oar ra¢ing shells -
But in, those ddys
the races were .rowed .in whale-.

+ people.rrom.

all clasges of people.

. teenth century.

coats, ‘iories--rowtoats used

for rishing, and other saall *
‘oahn.

The Rematta then, as

eall as now, was held or Quidi
£

1di Lake. At first only men

were allowea tq take park, but- .

the year 1865 saw the very
first ladies' race. Durinz
the Rezatta, a. sreat many -
tho town assembled
on the' banks: of Quidi Vidj to’
-watch,  In the ninoteenth cen=
‘tury, as well as nG‘(, he
people of St. John's . thought
the Regatta to be one of the '
“most onjoyable events of the
ar. The banka of the lake

would' be dottea with amu:emont-

‘tents of all dsscription.

- Everything would take on an.

atmosphore of rup. The Re-
Zatta was one of the most, im=-
.portant events' of the year Tor

“ven though the Re- .
Fatta' was nrobably the .most
popular sporting event of the
year, it wa3 not the only one.
Amon~ peonle ‘of .the uoner
classus, tennis Wds quite a
popular game. Perhups. its.
pom.\lamw was based on .the *
ocial aspect' rather than on
the sport itself.’ A ‘tennis
club existoed in St. John's in
the later haif: n" the nine-
:This club was

S

b LS

]



STOP, LOOK, AND INQUIRE

See ir you can discover the names of any socleties which existed in your community during the
nineteenth century.

2. What were some or the sports which were played in your community during the nineteenth cen-
tury? Whbich sport was considered to be the most important?

The St. John's Regatta in the 1880's. See if you can
find pictures of sporting events from your community
during the nineteenth century.

£61



called the Newfoundland Arch-
-ery and Lawn.Tennis Clubi Its
.mame was later changed to the
neul‘ound land Lawn Tennis and
roquet Club. This club was .
.not only:open to the citizens.
of St. John's, but was also.
“open to important visitors.
It was also open to.the. offic-
ers of the visicmg nritish
warships.

Sty John's also
'bouted & football league dur-
ing these years. ‘There weére
several teams tade up of mem-:
bers. of. various societies and.

employeas of various-business -~

firms. . These teams often play-

ed teams from the-visiting

warships. -

" Cne of the most im-
portant indoor sports was bow-
ling. 3y 1892 tHerc were = .
three ‘bowling alleys’ in st
John's. | THere wers some

-~ differences, however, in-the

‘*bowling played in the nine-

teenth century and that playsd '

today.

. ‘.“iany other "sporta'
wers. played in St. John's dur-
ing-this time. "Records show
hat, boxing and wWrestling were
popular. ‘These” matches were’
usually made up of men frém
visiting warships and some :*
"*local fighters.. Another sport.

st

- The woods around the t

quite ropular in tle‘late
1880's was ice hockey. This
was introduced to. Newfoundland-
by men from .the Canadian maih=
land. Thesé men were working
for the Reid Railway. in New-
foundland. The first hogkey
game was played on' Quidi Vidi
Lake during the winter of 1696.:
The equipment used in that
first gaeme was not at all like
the . equipment used toddy. To

really séems very
“The players' used walk-
ing canes for hockey sticks
dnd a cricket bsl}. for a boc
key puckl .

- " Another sport held in
John's ip: the nineteenth
century was horse-racing.

This; however,. was: not popular
with all classes of people. °
It was enjoyed only among the
upper classes. - The race cou-
rse was usually along Circular-
Road to Fort Townshend,

the starting noint on Circuleix-
Road . -

Durtng bbe nineteenth

,century much of the area in

and- around- St. ‘John's was
covered -with trees and.fields.
town were
good for hunting. " This was
oné. of. the favourite pastimes
of residents of St. John's.
There was also.much trout

" ir the many ponds and
around the town. This

‘was often combined with berry-

picking in tre fall of the year.’

<

Taverns were -very com-
zon ‘in St. Jobn's ‘during.those .'*
days.:- They were among the most

popular meeting places for the
citizens, A There were akout
thirty-three taverns in St.
John's alone. Many of them had
very unusual and colourfu] namess’
Some of ‘the names we know'of.
were the London Taverm, Rose and
Crown, Britannia, TheUnion Flag,
‘leathersheaf, .Nelson,. Standard

-"The Jolly Fisherman,. Duke of

Yorlk, The Bunch of Grapes, The
3Tue Pall, and The Red Cow.
Host of these taverns were situ-
atéd on the Upper.-and Lower
Patts. The most important was
the’'London Tavern. It not only

vhad its -own billiard - ta“la, but

t was alto the place.whors mer-
c,hants &nd other important peo-

‘ple’ in'3t. John's gathered. .

"-This tavern 'was ‘also the -scene

of ‘many grand. dinner parties and
dances autcnded by the' upper
l:le.,sses. P

During ‘the 1€00'5 tav-
erns- were considered ‘to be very
interesting meeting” rlaces.
Soldiers, sailors, and fisher=

. wmen frcm many parts of -the world
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. to ferchents thap they re- . *
S ,céived for treir eatches, This .
. told 'to:anyone wnofgnced to - i He musc no’t ;:f’ , Would hennen if the fisking
listen. In those that ‘the lower classeh wers seeson were poor.. . R
v activities-at - Ce z %

could be round

Lo % £0; ial or éulcuml Bctivities?®
and tales of adv-n\;ure Sore S

_ that many peorla ¢ - witkout any suet 3
listen. - . all. Thair lives had a.great Life was often quite .
. . s ' . many'moments of enjoyment. hard for ths Tower classes.
Up to this voint we Oyer hallf-of the population.of However, ¥y °always had a soc— :
have 1ooked mainly at pbe soc-.? St..John's during pho-nimeteen- -ial 1ife). Let's take a laok 'Ft .t
* ial-and cultural life of‘thé ., . th century were of Irish des- huw tnay lived.
upper clsssas.\ We know that ’. cent. °In _.thos® days. this also Py
. these.psople attefided.plays, - . meant that tkey were Roman . The Horkihg day would,
balls, and other types of soc- Catholic. ~}§ost of them weré bezin very early in the.morning
ial gatharings.‘ -THey read -the immigrants. Thay had.come to add end yery late -in the evep-
books popular d\.\x':n.né ‘the nine- - Newfoundland to make a livlng ifig.. Ip the case’ ax the ~ri:si:ar—
teenth century, and enjoyed: -. for themselves anc:their fami- men, the work was and un- " .
i good music. - Records show ‘that lies. Usually they- ed in -shel..ared. ‘They tishsd in all N
there were mapy musical instru-- the poor and overcrowded dis-. - cypas of weather. They had to.
ments such as pianus a.nd vio-. < tricts of the town, ' The, fish- put up with all kinds of con

. .lin§ in St,
e i

- ermen. had, & hard -life, for, the.. ditions,, Often, in- spite Of e

n is
. e even ”know that there fishing season was not always . - their work,- theite cateh would , W
- wer no g¢hurch. organs in the - gopd. .They could never really . be small. ’But the uork na Dot R
“early 1800's.  Singing,was . .. be sure that they would catéh ond thare. The be .
S started through che aid. of a - -encugh Lish -to make a living. . cleanod and cureﬁ. Usuully the | 1
piteh- pipe. e have been told. ° Most of them'were heavily in, fishermen,and *their famil¥es .* .
. that dard-playing and lotter- . ~ debt.to the merchants in the o ’, worked at this for “lomg hourss 2%
2 ies were "impbrtant pastimes in town. The mercbants would _ -° e can see trat their jot was.
trosa days. 3ut all of these .often’ ,supply the Piskermen not ‘an easy one. The Work
were Usually anjoyed by’ the © with food ‘and ‘equipment before lassted  some six days a week..
uppér classes of ‘peopls. The the season startedl -‘They, dur-. Sundays Were aluays' set aside
- .lower classes'rarely if ever season, the -* as cays of “Worghip. - )
shared in these act;v:.,ne K sell, their . e 2 2
San you sugzgest any ~rPa.vons .- ?fish to’:the merchants. The' % **The sm;iu tradesman'_s L]
Wby this was so? B merchants- decided ‘the ‘prices - job was Yery’difficult als® 5
5 ° . Vhich they would pay the fish: - He was Sheltered from thé Wea-
. Lower Class Soclal L fa * * ermeh for their catches. They “"ther’ but he¢ still had to Lo
# . - would also decide .how much- the, strugzle to .tr):_ to meké ‘a.de~ " 5
 dbat about the. o | ' fishérmen owed them for the s " ent Iiving for his family. % -7
~bers’ ol‘ the lower social cla -supplies, Beceuse of this, 5 5

-+35087 _they’ nftsn owed much more: money . a 30 you think “tha't ‘tha:

Did they, enjoy.any sot
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lower .classes_would therefore
nave as much free time-as the
upper classes? Did .the upper
classes have to work hard to

make a living as did the low=-
er classes? .

Customs

We know:that even
though they didn't have much -
leisure time, the lower class-

~»es did enjoy:themselves as
much as they.could. Marriages
and christenings were among
the times when they mixed soc-
iaily. These usually took .
place in the fall when the
fishing season ended, or in
the dpring before the fishing
season opened. ' On these occa-'
sions the people really cele-
brated. There would ‘e large
parties and much singing and .~

. dancing. In some cases the
celetrations would last for

. days. %

~to

e practxce of M"wak-" I

Th

ing the ‘dead” was. very popular,
especially among the people of
+Irish descent. Friends of “the
dead person would gather at
his house. Thers they would
have a smau party ‘in his hon-
our +

. On’ Ash-Wednesday the
people of Irish descent would
parade. through the streets dra-

gging a heavy rope.  Attached
to this rope was:a large log.
As the parade continued along
the streets, every unmarried
person, male or female,: had to
take part. They were forced
grab the rope and belp pull
the -log tbrough the streets. -
This was probably meant to

show that the season of Lent
was beginning. During Lent,
Roman Catholigs were not
allowed -to marry. The single.
people in the town'-were to

obey the Cburch.law.

Both Protestants and-
Roman Catholics had their svec-
ial saints' days. ~The most
popular were St. George's Day
-and 8t. Patrick's Day. These
“wers usually occasidns for
holding parades and other
events. B

By far the most popu-
lar time of the year, however,.
was Christmas. During this
time ‘the lower classes stopped
work and prepared to celebrate
the seasgn. A popular -custom
was that of mummering. Men.
would dress up in costumes and .’
masks. They would then go
about the town playing practi-
cal jokes.on people. These men
came to be known as Fools or
Mummers. - The people would en-
J6y the costumes. and tricks.
However, they were sometimes

L

afraid of ‘tre rractical jokes. *

During theé winter
there was sleighing on Quidi
Vidi Lake.. Many sleizhing.
parties were held throughout
-the countryside. Therg were
also parties and -dances, char-
ity balls, and performances:of

. the Amateur Theatrs

. e have looked at the
socigl 'and -cultural activities .
held ‘in St. Johnis during the
nineteenth century: : We have
also looked at-the class stru-
cture -of the “town during that
time. Now, let's.see if we -can
maks some observations about
what We have read.- .

1. There appears to have been
two different social levels.

. Thése were made up of two upper

" they different?

’ h. Did the two Froups.

classes and twg. kower classes.
‘fere. the 11Aestyle= of thess
two groups alike?  How wsra\

2. Was each_social group in a
position’ toequally enjoy the
cultural life of St. John’s in
tha 1500'5 ’
3. How dia each social group
spend. the majority of its free
time?  Did each have an equal
ﬂmount of free time?.

mix soc-

- T .9,
= . ®




;g - ,-. i .
1a1Ty? Do you think the lowsr

» classes would feel comfortable

" British descs

why o

taking part in the social acti-
vities of che _upper clas'ea?

5. The upper clas3es were usu-

ally wealthy Protestants of
t. The lower

‘classes, on- otkter hand,
were usually “Atruggling Koman

- Catholics o1 frish descent.

‘Do you think these two groups
would get. llopg well tasathor’l




S A - ()

0K, AND_INQUIRE

“What types of work were caried out by the owan:soctal classes in your uemmny during ‘the nino-
teenth cant:\u'y? Describe a cypical day in the:lite ot a person trom this lowar social class.

o . Ho'r.:.sonm‘rxmvsn'

ineD - asouT mr UNITY




STOR, EC . AD. "'gLI g
Cuutoms are ex‘r.zm very du‘rurent in different areas. Also, customs: aomuc!mes hslp to rind Out muny
things -about ‘people. .'7or example, they sometimos ialp us to find .out where tie early-settlers of .a
‘community ‘came from., Compare the customs in sarly St. Jobn's with thosé of your community in its"
. early days. Were they nuh or Were. thay ditferenb'l
youx' comunicy?

Hihat doss that tell you about to orizins of
nmu -ON un..\'r 1 HAVE DIS cov.w.m ABOUT. MY- cmn'ﬂnxw ¥

x
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Jobnis
Has it~

) What i& Stl.’
society like today?
changed .very much aince the

11809'3? ©Is there still a divi- -
- sion ‘between upper classes and

lower..classes? -Letls see if we
can find- the snswax‘s t6 these
quastions.» F

In. the early years of
the 1900'5, 1life seems to have
chHanged "very little in St..
John's.  These were the days
before Confe; e!‘atlnn. Life ré-
mained, in sofe ways, very
much the- same as it had .been
in-the late 1800!'s. But gra-
dhally over the years it began
to change. Unlike thé people"
whom J. B. Jukes wrote about,
_the people ‘of .St. John's bégan

%o be less and less like ‘their
- European ancestors, and more .-

and more 1like the, residents of
any -typical North American '

comminity. . In some ways this
. change has been .goods ~In:
other ways, however, it has
not béen so good. .- i
Class Dlvisions
In the St. John's of.

today there are not the same
divisions in classes as there
were in'the 1800's. 1In 'some
Ways “there.is still an upper -~
class and a lower class

There are still a number of
‘very wealthy peopleé and there -

2 class, -
13 based -largely on the in-

TIE TRAUSITION

dre ‘st111 a number of very

poor. 3ut .the averaze St
John's -resident belongs to a
large in-between, or'middle
Class structure today

“come-of thé Tamily. Thers is
no longer a class structure
based-solely .on-the type of:

_work'which a person does.

Alse -in ‘the 8t. .
J‘obn's of . tnday there are’ a

.large number of.social and

cultural activities which are’
enjoyed by all memters of St.
John's 'society. . There are
very few activities which te- -

. long only to the upper classas..
. Up to this point we had been -
. looking-at-social actiyities -

wtiich beldnged. either to ‘the

-upper classes or to. the lower

classes. -We saw that the
upper and.the.lower. classes
rarely mixed.socially. This -
18 not true of the St. Jobn's
of today: 5

Cultural Life in lodern St.
ﬂ——_——_

“in most other

. As
parts of North Amarica ths

people’ of. modern-day St

. oE s have naro LoTsucs time"
‘than they ever did baefore.
. They do not have to work long

bard hours as-did théir grand-
parents.. There is now much

-

.-ate in St. John's,’
‘was not completely successful,

- great demand.

-have - been made t

. nots

.an ‘annual event.

‘form in-public.

more for tre-averaze St. .John's

-resident to see and do,.and the

number of cultural activities
are berinning . to incresse..

C\xltur&l -life has. al-:
ways:been -one of the most ne-
glected}pbases of life 1in.St.
Jobn's Nationally, it has not
been consq.dered as an area
where the fine.arts are in
‘Tt has always .
geemed to lack many of those

;' things. needed for the fine.arts
to grow.

Since Newfoundland
became a province -of Canada in.
1949, hewever, many attempts

Some of these  attempts have
‘been successful, ‘but some h:
Tor exampla in 1951

professional theatre .troup)
London ‘Players, -began to/oper-
Th: roup

however, and was Torced.to dis- ..
tand in 1957. ;

In 1950 the Kiwanis’
Club of St., John's started a
rusic. festival, ' This was to be
Its purpose
was to 'givé talented young
people an opportunity to pér-.
This was very
successful, and. is :t!ll inm
operation todRY. ]

The greatast helv to %

the' cultural grnwth of’ the city -
2 N .

<}



STOP, LCOK, AND INQUIRE

What is the role of the Arts and Culture Centre in St. John's society in transition?

Does your community centre satisfy the needs of your community?
Suggest any changes which might help the centre better serve your community.

%
i
v
1

The Arts and Culture Centre prior to its opening in
1967, Compare this picture with those showing the
the centres of social and cultural activity in St.
John's in the nineteenth century,



Ny

tegan in 19674
new-Arts and Culture.Centre
opened in St.- Jobn's, This

" centre is something-of which- .-

the city: cdn.be proud.’ It has
greatly helpec the srowth of
cultural activities.ir the
city. The building contains a
very find theatre, art galler-
ies, libraries, a naval museum,

-and: even a very Iine réstaurants

Tres céntre is ‘also home for
many amateur drama’ zroups,-and
for a growing :ymbk'ony orche=""
stra. The Arts and Gulture
Centre ‘nas become a meeting
place for the people of Sta *
John's, This was the primary -
objective of the centre's di-
rector. St. John's society
has many and -varied tastes

. when it come’s’ to.entertain-
ment, and tte centre seems to

e satisfying the needs of the.
community which it serves.

Many things are ba=’
orening at the Arts and Cul=
turé Centra. Fowever, these
things are not enough to fill
the leisure time. of -the St.
Johp's peoble. -But the centre
does help fill a-zap. At the
same-time there are other fa- _
cilities available. These
also help to use leisure time
protitab;y. For example,
amorial University offers

art-time courses. These may
bs taken by St. John's resi-

At this timé a -

.. Ste

. ception. .

the citizens: !
‘ganized sports in.almost every .-

ﬂpnts to' heln im>rove their’
knowledge or ability, or fust
for anjoyment,:. There are also-
many orofessional societies. in
John's, - Examples of th
are the ewféundland Teachers
‘Association and the .Bar -Associ-
ation. The lewfoundland

Eistorie Trust has been set up .

to help preserve the history.
of St. John's, and the Folk"
Arts Council is trying to keep
the Old-time Mewfoundland cul=-.-

‘ ture alive. . There are also
,many fine dance, music, and’

art studfos. We can soe,
therefore, that tho cultural .
life of St. John's is growing.

 Sports and Recreation |

n any :uouing citys
tke topic of sports is likely
to ‘dominats
Daily rewsbapers ‘devote eritire
sections to reporting sporting
events. . 'They report .on local,
nationdl, and international
sports. St. Jotn's is novex-
Throurhout the.city,
local sports is emnhasized.
This is well aprpeciated by
There are: or-

Tield. Some of these are hoc-
key, baseball, soncar, soft-
ball, and many others, in the

“ senior, junior, and minor divi-

sions. There are also the loc=.

‘al teams of the various lew=-

" foundlana

S ate.

many. convergations’ '

~would-rewain  in “Et. Jol n's re

sports Association.: 3
Thore are sven. street hockey - - .e. O
sanes as well -as games of catch .
in tackyards. . from all of
these, it can be seen that in-
terest in storts is ijich awonsg
the beople. of :Ut, Jebn's, ' . 7
Sports facilities in the city,
however, are still not adequ-
They are: below the needs
of ‘growing public demands. In
197l St. John's was granted the
opportumty to increase its - £
sports facilities. At that . °- = %

- time the city was zrantedthe

bid to host the 1978 Candda . .: .
Surtmer GCames, This bid had - -
"been. supported by thousands. of 3
-citizens :in nublic demonstra= “°
tions’and patitions. ayor 3 s
Dorotny Wyatt was extrambly, . 7
ple&sed with the announceme
Provincial and“federal fund,
would be provided to-develon
the ruch needed sports facili
ties, Thege facilities, pre
pared for the Summer

13:!10\1«.1}' .

Al\:hough no individusl i
‘sport hds. oson discussed o far. - |
in this soction on: sports in C.
.St. John's, there 1s one wkich’
-ust beé montioned. This'is- the .
‘annual St. Joh:'s Regatta. “The
Rocatta is a one day - event held.
on the first fine day beginning-
with the first Yednesday in -
Ausust. This is perhaps the. |




L g STOP, LOOK, ‘MliD INQUIRE - J : i :

1. (a) What events take place at Canada's surmer pames?_ ..
© . (b) What facilities do Jeu think will be consn-ucted in 5t~ John's for these svents to take

place? | 3

2. .Find out what organized and: unorganized_sports are hgld Lm your comrmnity.

3. Other than the things which:we have mentioned,
with the modern at an event like the Regatta? X P
Do any traditional’ events occur annual].y in your comumlry’ F % L 3

Yoy else do you soe the ‘traditional blending

fhich was performed on

° Cast.or -the musical "Cliver"
, the irts-and Culturé . staze. .
= : K, . Compare this pitture with thaf of the oldtime

rforrmance in the . | ; “ theatrical., 1Is this an example of culture ‘in .
Centre. F i g% transition? - & : 5




one and only thing which will’ '

never change. .The Regatta is
redlly a tradition in St.
John's soclety. ~A move was
made in 1973 to change.the
Regatta date from August to .
Julys 'There was such a pubiic
outery that the suggestion was
thrown out immediately. The
Regatta is still held in Aug-
ust, and this u111 prcbnbly
cancinul.

The St.  John's.Re-

"gatta is perhaps a. very godd

example of culture in.transi-
tion. There it is possible to
psee an event in St. John's

, dltlng back 150 years and hav-

. ., softball

ing the same rules and regula-
“tions. 'The modern St. John's
:citizen appears to-enjoy play-
ing traditional games !‘or mo=
dsrn prizds.

A nrsat numter of
sports and racreational acti-
vities ‘ar ow enjoyed by the
people of John's.
following 1ist carn perhaps

‘o give us some.idea of ‘the type

of aétivities which are taking

. plac -
hockey . archa; .
soccer skeet end trap’
rugby B . sboncing n
. basketball swimming- ~ :
volleyball :ports tlahing
baseball )Eum
rack and riold

" tennis, .

martial arts

badminton wrestling
" squash i * yachting -
handball ‘rowing . .
curling fitnéss clubs .
golf, N “roller skating
bowling ice skating
field hcckey skiing

weight- horse-back

urting riding .
. horu-rucing

General Bntertainment.

; - “de have Tead that in
nineteenth century St. John's..
there were many.class divisions.
“We learned that rarely did the
upper classes mix socially wi.th
the lower classes except during
occasions such as parades or
fairs. We learned that.the
‘upper classes had their balls
and sécial .gatberings such as
these, and the lower classes
had ‘their nany House. parties
and activities such as these.
We ‘also learnsd that most of *
tha lower clasa pdople were :
Irish Roman Catholic, gnd that
ch amphasis was placéd-on. °
stoms. ‘e.learred in parti-.
cular that St. Johh's was very
Buropean in’ the mature of its
social activities, and that
“much' of the social life of the

town centered around the Bri-

tish-garrison which was.sta-
tioped there. - =

~relicions.

L

What nhont in tha
‘tuentieth century? Are these
factors still influencing the
social life of the city? . Let .
us take a look at twentieth

_century St. John!s and- see what

we can find. o

As we said earlier,
thare aré not the same class
divisions in the St. John's of
today., No longer is there a
definito line drawn betwoen
classes. Now we find. most.
puoplo belong to a large middle
class, This class is neither
Roman Catholic or Protestant;
Irish{ox. !i‘itlsh. It is a lllx-
ture Avt\tﬁou plus many others.
Transportation and communica-
tion with ofther 'parts of New-
foundland, of North America,
and with tba world in general.
have. helped to change the face
of St, John's socisty. We now *
find peonle of many races and -
All have helped to
change modern St. John's.

There are still balls
4nd. house parties, but today
general entért4ainment centers
around things such as night o
clubs, movie,theatres, and
various types of falrs and ex-'
bibitions. The occasional i
visit by a travelling circus or
othér performances,'and the
many ‘seasonal garden parties

_'and’ gatherings, orovide most ‘of




STOP, LOCK, AH'D IEY‘JI‘(E

Compare present-day 1ife in St. John's to present-day 1ife’in your community. ‘ In comparison, which
has_undergone the greater change? Is your community experiencing any problems as a result of this
ctange?

The new St. Jobn's ball park under
- construction. >

Swimming pool im Sowring Park The park is an
open-space area on the outskirts of the city with.,
beautirully attended lawns and nouers, all for
the enjoyment of the residents of St. John's.
Are.the open spdaces in your communiky reserved
for recreation purposcs, or are they just waiting

for a developer?

:Crowds swell To as many 'as’' 40,000 at a time: on’
the banks of -Quidi Vidi Lake dirin ng the urmual
Regatta.  'The event is similar to a giant garden
party with many types of entertainment. . The
fezatta is considered by many to be the social
ovent of ‘the year. Compare this picture with
that of the ngacta in the 1880's.. -




the general Sntertaimment for Activit; Soetion Thin s ‘l'o Dc) N " 7) The churchas no lonaer :

the people of modern-St. John's. B g 8 play such & major réle in
: 2 . COASMVASF T U e o [0 the social 1ives of the .
] 2 g ¢ i pecple. . 4
CUA o A Look at the following points . g N
s 2 cohcerning modern St. John's.: 8). Most people now drﬁvo . 3
g v 2 . Then, compare this St. . . cars.and fewser. paoylo Mam P
N * . John's to that of the nine- . . .are ug],ung. 9
i .5 = = " teonth century. Is this am . ' .- :
oiE : . ., example of culture in tran- 9) People are livlng :t a 3
: Y . sltion? L 3 < mch faster.pace and’ h-va .
3 iy H little time for the ‘lei-: oy
P . .1) There no: 1onger are St. - i mhn‘.:,, activities.of . . -
- B Patrick's Day or St. - - oir paronta and grand- -
R George's Day parades. WE e ._perenta. % o
X = - ++ 2)0ld customs, especially 10): In 197u most cmuemu i
. R & B ¥ g 5 g ‘old” Iriah customs, °have . ‘decorations-displayed in

. 3 . all but disappearad. E 4 St. Jobn's wére those be=
R, Ry g 3 5 1on§1ng .to business firm
3) Children.now rarely o private citizens

. . 4 share the grown=-ups!' R _ 0ity ‘council no longer e

. social activities.‘ : z " erected Christmas trees' ' 3

B . d . 1n varioul parts 0!' tha g %
5 . L 2 - g . 4) There are very’ tau an- Yo "t e
e - . “polluted rivers and %
v o <P - _.streams within the ciby 11) Mueh ol‘ old St. Johnls.is &
3 i . limits. - fast disappearinz.- .

BT e e S - _ '5) There are very. few re-- . 3, ‘Compile a list such as.you -. -
L ! Ve I Rl o maining open spaces with-. seo above, for your-owh com- " -,
‘ = Y e 5 g in the ‘eity limits for .- - \-mnity. ‘Is your comgunity" Y

L il M . ‘picnics or other family °  “an eXample of culture in . ' =
¥t ‘outinga. -, 4 R trunuiticn’l NELE I :
e e 3 K .6) Rarely do'éaapls have . Autivicx II ; ) i
: v By 4 time to get to know the P a
. E other families in- their A. 1) ‘{ou are: an obsdrvpx: sont °
e :, ) . neighbourhood . - A ut by tho Britiuh Colon=
. > B 5 . ‘{ e o b N
i R




S'I.‘DA'. LOOK. AND RQUIWB

;s Do you think modern iivine is gecd or bad °¥ your cqmumty'i'
* Givelreasons for j your answer, '

F‘rem what yéu ‘have read’about: modurn St. -Tohn'!, do yeu t‘unk the deucrintiohu a&ven by .
. Je 3. Jukes: dand . leCrea still apply? Do you think thay ever, cnuld have n-pnlier} (:o t
.people in-your c .nmmity'l -\Ihy or: why ‘not? . _




. of St. John's, or B)

© America.

" another-part of Canada.”

ial Office to revort on

the day-to-day living of
the people of nineteenth
century St. John's. -Re=-
port your'tindings,

2) You have just been sent
Zuropean nation
to observe- twentieth
century St, John's.
port your rindinga. .

Re~-

+Bs Do simi].u studies for "our‘

own corrmunities._

Activity ITT:
Iither A) you are tie harbour

treeé, hill, river, or some
other ‘part of nature in your.
community. You héve seen the
birth and growth of the commu-
nity. Now, write a short poem
in which you describe-your
feelings as you look at how
much the community has changed
over the years. . .

.\cuvitz' v

«chtoundland once. stocd with,
cits

tack ‘to North Anerlcn and

its lace towards iurove. " liow
it stands with its back to '
\Europe dnd-its face to Torth

which you will use to explain
this to-a group of citizeps in

© Activity V

you'are a

Activity VIII

dtite a short speech

Tind ways in which the life-
styles of your comunity are
changins.

utivig

Interview some sanior citizenu
of,your community. @ith their
bhelp, write -an essay describ~
ing an average day in tke 1life
of a child living uround tha

* turn ot the cantury.

Aotivi_!_:x VII

Ask your teacher. tc arrange a
field trip to a library or
newspaper office.. See if you
can find advertisements .or.
notices of social events “frém
the nineteenth or early twenti- .

.eth century in your community.

fake copies ofthese notices
to'place .in a class scrapbook.

Form two debating.teams-.
affirmative and negatives
Therzdebate  the . following
Life was mmch -better i
1800's . than it is now.

Ac tivi ty IX,

‘Act out the rallowing -

Scene 1:- Christmas Day, 15711.,
at the home of lir. and Mr

_class,

Jobn Doe and ‘<reir .trree
childrens . Plan the acti-
vities %o e carried out dur-
ing t'e Crristmas seéason. -
Scene 2:- Christmas Day, 197k,
at the rome of Mr. and ifrs.
Jim Doe and: their three
children. Plan activlties
as in scene 1.

Activity X

Invite a member of your city or
town council to your class.
Discuss problems concerning
sports or recreational, facili-
ties in yobr comunity.

Activitx XI
Look up' information at museuns.

or libraries: Then plan an ,
"old-faskioned” day in-your
Ask the help of' some
senior citizens ‘in planning

your activities, and ‘then ask

them to participate as your
zuests of honour.

Activity XIT
Collect pictures showing socisl
events in.your commumity. during
the -1800's and early 1900's, ¢
Plan’a talk centered around

these pictures.,

(412




Lot




.+ 77" In“this booklet we.

have been looking at the soc-
ial lifestyles of the pegple
“of St. John's., We have seen
the way of life in -tke nine-

' teenth:century, and. the way of : |

1life .in ‘modern St. Jobn's.
This has been one example of a
.culture in transition. .This
transition is taking place
throughout many places in
Canada-today. Sometimes this
‘transition presents problems,
sometimes it does not. In St.
John's the cultural ‘transition
has ‘often presented and will |
probably still present many .
problems. But St. John's is
Just one example. Perhaps

. your. community is -also.experi-

-~ encing- these problems,. “hat

have you:learned about yuux'
cam\mi!:y'l

- e
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Tai's questionnairc has heen constructed for obtaining information about the pro-

gram that you have been developing.

Your responses” are essential to the evalua-

_tors for clarifying the developers' intentions. ,

Pleasc.try to be as thorough as possible in your answers. If neccssary, refer, tb

any mteridls or provide illustrative exanples.
_the back of cach page.)

2 1

VERAL F:\CTUAL DATA .

(If more space-is nceded, use

\

" For the followmg questions write in the lppl‘oprht: mspanscs or check the
appropriate’ columns where applicable.

I
-

[

What is the subject matter
arca of this.progran? .,

should students

1

" For yh-t lge':jmge or gnde
_level uE studants is it developed?

Pre-l Kind:rgn:en T e
2. Kindergarten
3. Elementary

. Juniof high
5. Senior high'
6. .Other

7, Not specified

W¥hat general prcrequisitc5 have? .
) mcmgence “h) General educition of parents-
: M
.‘Mentally handicapped . Father Mother
. Below average . -+1. Beyond college -
Average . 2. College :
' Above average 3. High school
fred . X *4.. Less than high
. Other school * o
. Not speci fied 5. Other 2
. 6. Not specified * -
General class level of family’ d) Geographical ‘area of family: .~

. Upper middle

2. Middle

Lower.middle
4. Lower: ' .
5. Not.speci

1. Urban

< :Suburhan
_ 3. Rural

4. Isolated

5. Not Specified




a

a)

,

c)
a
F)’
)

8)

i)+

5

.Writ'ﬁ\g ability (written =xpre§§lon or. handwriting) -

L

What ‘specific prerequisites should students have in ‘the following aréas?
13 Bl

Related subject matter

7 .

Reading (grade €quivalent)

Language

Attitudes

.-Social

Skills (not already mentioried)

Attributes (not already mentioned)

1. Physical
2. E ti 1
3. Cultyral

Other (please ‘specify)

i
£
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. ac spacifibprerequisites should teachers hive. for teaching this program? Wi, .
-a)  Degree requirements ---- ) e
T ) .Teachér training ; - i
! FETanng : .
c). Specific subject matter
ape : .- : i
v :
d)  Interests - S : " o
N . : )
e)  Attitudes. hememalannns 2 - e PR
£) Relevant experience D g . %,
© 1. with.audig-visual devices :
2. with instructional t 5
3. with type of students e o ’ : . :

-g) Other prerequisites (please. specify)

h)* " Teacher preferences

o

for content areas

S

.’ for methods of organizing/material -

for certain kind of teaching.method’ --

for/ particular roie of the teacher --

.. for specific type of students.--

o n o= ou

. other' (please specify).
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- U
“11: BASIC ASSUNPTIONS OF TIE: PROGRAM. : ta 3

For the following questions please-write in the amn'oprlate responses or
check the appropriate columns vh:re applicable. .

6. ¥nat are the basic assumptions with regard to the fo‘uoui_qg’z

- a) How learning should take’ place--

How teachers should teach

b,

¢) The importance of the subject matter field -

*d). The importance of specifying

e) “Other (pleasc specify). -~- -
£ Cessa

111 ONECI'I\ES FOR THE_PROGRAM

Who duernxnes the t‘olloung types of objactives for this particuhr
“program -

a) General or global objectives b) Specific objectives .

.




At are "the general or glubal ob;acuves for this prograi
(please’specify).

1€ ‘no specific objectives are included, uhat are the gmdelmes pro-
vided for de(emmxng the. program, acnvxtics’ (Please specify)




1V. ] CONDITIONS, ACTIVITIES AND MATERTALS TO nn‘mci AIDED_ TN THE PROGRAM' '

"For thé foliowing questions. pleasé write in the appropriate rcspanses
or. check  the appropriate: columns where applicable.

‘i, Khat dre thé conditicns necessary for the implementation of r.he N
program? AL %

-a) Location of the classes of anstrucnonal areas
1) Classroom -

2): Special instructional areas- (mmy, labarntary, otc:) Please
specify.-

E “ N 3 S) Ou!door instructional settxng (school ynrd, park, stream, .
g * oL T wnods, ntr.) Pleasc specify.

t) lndanr mstructmnal settu\g (museums, facwnes, shnppxng
- centres,,- pnrl)nmcnt building, etc.) Plusn spccxfy

5) -Other (Please specify) - s et

i g

b) Physical’ :\rr:mgcments of students ’

"1) Whole class -
2) ‘Large grovps (10 to..20)
3) Medium groups. (6-to 9)
. 4) Small groups (3 to 5) -
. .5) Pairs of students 3
2 6) ‘Individual. studen
. -7) Other (please spe




238
¥hat are the dctivisies to be mcluded {r il program? ' .
Clesse specify) ! ) . By
L “n > -
i B = b . Il
: : £ eig

visual eqmpmenc (pm)cctars, camcras, record ylayers,

s, ete:) -

‘(films ;¢ filnstrips, pictures, records,

etc.)

6) Labératory equipmefit -

7)" Perjshable goods oens Ham .

'8) Permanent ‘materials




i X ! 239
: FoO% i ;
v
) S mc@é‘n check ‘thes appropriate colimn. I R e
. ! P e S WOLT L wm aR g sk 4 ' v c:

14, “low is the program structurcd? 18, Nh:u: aré the :xmc rcquire-
o gt g . “..ments . for the- program’ .
(Please write.in) Sy

by lesson *

A

by épisode

&) byt y

Gurse orpanized-

a single ‘semester o

g or term ! 4
a year S e -
- . . more .than a ycar & W
s P - Ll - .

- .
. 4 .
. . . L 8
i . !
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20, What is the rolo to be played by the téachert: - )
. (Rank the teacher's roles in temms of how often they apply to your ’
~  progra Assign the highest rank (1) to therrole which applies most
of the u-:, and ‘the lowest rank to the role which -pphes least.
Do not rank those roles which are not specified.)
°

a) The teacher’ -ccepts Sole respons- "e = .
3 s ibility for controlling and direct- ) ' v

~ . ing®ctivities, the use of materials )
) © and dlsCAphne. o —r——

. by The teacher shares control and - -
direction with'the students’, .
participating. like students, & %
members of the class .or group. e -l )

¢) The teacher leaves students to #

& . .+ work on their own for the most* * . SES- A

=S . part but ‘is.available to guide- *' . . ° A = .
. + whenever he :onsidars this - ’

. ncccssnry. LI e e——

d) The ln!chor leaves students - o T T *a >
completely on their own, and S B . o
does not_offer help or parti- 5 E= -
cipation in the group or in — S >

“'s : dndividual activities of the - 5 A . e
: - students unless’ specifically : : “
. . - requested by the students. . fe | mmme— . ¢

.

R “other teacher's roles




¥hat are.the suggested methods of hﬂchin. ‘the p‘dp,a.-:"

(Rank the teaching mcthods in terms of how often they apply to
your program. Assign the highest rank (1) to the tcaching method
which.applies most of the time, and the lowest rank to the method
which applies least. Do not rank those methods which are not
specified).. . T

Lecture method - o Cemems

a) g :
hi Group dl‘s'eussion‘: Ao

©) ‘Inquiry/discovery mothod - -=<i: i
) mdunudenz study method ¢ :

¢) Socratic qucsnun t ansvor - y

) g 8 R ...“..

Other teaching methods . g
z) & - s e o ..
; <
N ;




fihen tesponding
- progran such ns
‘or other.

24, Who. develops the_

: © DIRING THE PLANNING DURING THE TRY-OUT AFTER ITS ANOPTTON
. OF THE PROGRAM -

What aspects of

to-the follaving questions please consider aspects. of the
teachers, students, materials,

-

activities and conditions

the program are

to be_ evaluated ?

25. What evaluatiod

procedures will
he-used: for cach

aspect of the
progran:?

procedures ‘for
cach aspect of

(hc program 2

)

25. tho implements .~
the procedurcs: ~
for cach aspect: _
of the program ?




Taiy instrurent contains nools of -statements about clarity, appropriatencss,
cnjoyment, worth and consistency of various aspects of the curriculum propram’

under study. Each statement is assigned a number for identification purposes.

You ate asked to state ‘the cxtent of yaur agreement: with each statémént by

circling .the appropfiate le

T on the, right side of the page according to

" the following criteria

fully agree - g

agrec

" disagrec . e c’

. .strongly disagree . - ol
not' applicable . : g &L

[ you would like. to claborate upon your response please.do so under the

comment section on the cxtreme right side of the page.

“The, following set’ of. itens concerns how CLEAR the develoners. have .specificd’

. »
" cergain aspects of the propram :

ject matter is
tated. “a h.oc e'c

e ranee and/or

the srade level of

tearners are ¢learly. g

staged. S C.Catb e d

3




o

" os

, ST - Ratawg ‘COMNENTS
e

The level of intelligence
of leamers ‘is clearly :
~ stated 3 a b cd e

4. The geographic area of - : e
pJ : students 1is -clearly A *
T8 & . " . stated.” | ab cde

. The social class of’
students is clearly i
spcnhcd cab ¢ d

w

. The rcadxm' level (grade

. <o Tevel) ‘of learners fec-

2 -t essary for this nrngr:r
L h is ¢learly stated. abd cd e il oo

N
B

The Tearne#s' prior ex- . . &
periences with the sub- s :
ject:matter ware’ cldarly ) - . ) =
stated. : a'b cde i $ .

~

¥ 2 8. The prerequisite writing
ability ( written expres- oL

" sion or handuriting )of )
students is clearly * o ..
_specified. - a'b cd.c

o

The' required language of
the students is tlcnly »
specified. abed e

) 10. The mathematics' jre- .
<. .. .. requisites.of the learn- .. -
cers is clc-n-ly s:ated o bogud @

. 114 The, fearnors® profoquis-:
e i ite attitudes arc. clear- "
1y stated. . a b cd e

students ! interests
learly specified.” - a

. préerequisite physicai
. ‘or psychoriotar. attributes
of Jeamers..are clearly:

o stated.




a
o
&
2.
£
g
i

S c'\qllurnl nunh 3 47 i LS. g .

15, The phoremisite ultural . ., E ot d
. + hackeround of lcdmors is . - -
™ . <learly stated by the. ., . N £ ia ..

- . developers . . A bc de 3 =

6. The teacher training o .2k
e expericaces for teaching | =& 5
<his prograz are :le'\r])
(l:lcd .

7 17. The teachers’ Lnowledp . . :
-of this wpecific subjeet. ) . = 2,

.. " ratter is clearly out- 5 :

. lined,

1. THe fnteresis of the . . . - R o gt
teachers are clearly . & %
<. outlined, . : - 5

i
tc attitudes: for this R N . By o
‘are.clearly, B
ed. v e T @ bee 4 ©

T 19, ?c teachers’ prerequ

cachers’ relevant N vow g

Lot * experiences with andio- SHRSE : -
A . visual devices are clear- K o
Wt % Iy stated a h e d e i

i ., . 20. The

. . The relovant cxrerichces "
% © of téachers ¥ ¥

wy S ional teehninuies

- 57 ©idithe proaram are

v ©ied glearly. .

38 teachers' refovant ex- : : s
i with the type of g o B .

ts who take part ip “ o w . B ¥

prepran are clearly .o : 2

Csewcified. Cabe d oo

achers' prereauisite, o T
reaces for, fuhject . v P .
rtent.are clearl .

¢




RATING

- @b
D >
24, The teachers' ‘preferences
for methods of organizing
‘material are clearly stat- |
y ed for this curficulin -
progran.

35. The teachers' preférences
for particular roles of .
the teacher are clearly-

cd e

ab cd e,

specified for this program.a b c.d e

26. The. teachers' preferences
for- specific types of -
students are clearly spec-- - °
ified-fof thig progres, 3 b

- 27, The assn-pnnns of hm
Jdearning should take
‘placé are clearly out-

. -lincd hy developers, = - “a b

9
»

teachers should'teach
this program.are clear- [
ly sn:cd by developers.. a b

. The assuaptions of how »

c

c

20..mhe assmpuans of the o {7

importance ‘of the subject
matter field for this
curriculum are :learly
staged.

3

3

The: assunptions of the -
importance of speci fFy-"
irg-objectives for this '+
’wnrm'r'\m are clearly ¥

5ta Ld. s

The ;vnnmx or glohal
*ohjectives for this
vrogran, are. cloarly
specificd.

. The speci fic nbjccnvcs

<

i

P

d-e.

& e

4

¢

T

e




34,

35.

36,

'.17

38.

p\TIY(‘

e auidelines provided

or determining the-

rogran's activitice ﬂrl‘
uemy stated. a

T lo:auons of chssns
or _instructional’ arcas

for' this curriculum prog-
ram are clearly stated. a

‘The physical arrangements

‘(groupings). of students
are clearly spg'c'ified . ua
The tine rcqmrcncn!s for
the: completion of: the
program are clearly
stated. . . - e

The order or prescm-
atjon of the activities .
is <clearly stated.by

* the developers. . a

The order. of present-

ation of the materials

to be used in this
rogrom is clearly
authned. a

“The raunnalc for -the
sequence given in. the
presentation.of acti;
vities and materials .
is clearly stated.. - 2

40, The teaching nethods

* for this pro
.cleéarly speci

n are .
cd, ..

41 The' téachers! roles are

cloarly stated . . a

The asnects of the
e

cran to be evaluated
g the planning
are cléarly stated. a

b

b

b

b

e d

e




©.% T+ . RATING ' .. COMMENTS
¥ abcde

S i he aspects of the program < ¢
: to. be evaluated during the g ;
try-out are clearly stated. a-b ¢ d ¢ -, | - . - . “

44 The aspects of ‘the program a # 3 . N
. to be evaluated after the - . ! -

. adoption in classes arc EERRE T

clearly stated. a bcde . s

45, The evajuation proccdures
to be used during the . 5
planning phase of the . - @
prugra- are :learly stated a b.c d e

eyt

46. The evaluation procedures . o B Ve
to be used during the try- - - 253 LIRS \ B
- .out of the program are E F 238 RN
., =% clcnly sn(:d., 2 brde Y ‘ - a ;ST .
47, The Cevaluation procedures -, .- e i o
to be used after the” aa
adoption-of the program . .
in* clafses are clearly . : .
stated. R = . 4@ bic d-e : e

ceaRphi o | AN

. 8. Thé_persons who dcv:lnp .
5" " Lor acquire the evaluation . S
' ! procedures for the planning - *
I phase of the program arc
N clearly stated. a. b c-d.e ™

-

, - 49. The persons who develop 5 o
" ‘or acquire the cvaluation . R T
procedures for the try-out . :
Fpae o .. of the progran‘arc clearly’ . ’
- spn_cificd. a’hcd e . . %

50. The persons who develop .

. the cvaluation procedures . b AR s '

uscd after the adoption e S : L8y o ol
wf the progran in classes 3w ‘ U 4

are clearly stated . . b e d e

. The'persons who implement .
the cvaluation procedures., &
during the planaing phase = - :

. of the progran arc clearly - . . 8y ¥ § :

- . 2 dtated. . 3 . § i




PR iy S

RAT NG COMMENTS
Tabcde g ) 3
52. The persons ‘who implement
e the evaluation proccdures ; F
& + during thc try -out' of the S W e
program are clearly stated. a b ¢ d ¢ - - )

55. The persons who implement : E "

T the evaluation procedures et .
after adoption of the : - pe 2 e . -
program in Eldsses ane g : :

;o .. elearly speeified. abcde

SEC!:_ION TI 1 APPROPRIAT S “OF. THE PRO(‘MN

“of certain ’lspcl:(s of the progra

st of itens concerns the APPROPRIAT

L . N Sd. The sy\cmf;c suh)nct .
" matter is appropriate

- to the ‘learners ‘age and i L !

or grade level. Lab e de ) : iwy

55. The gencral backeround N
required for students :
“is appropriate to the . o
specific subject matter. abcde

56. The specific prerequisites

- for'the students arg app- . . o - . #
. Topriate tg the § ccxﬁc o . !
s subjéc( mtter, ab c d e

7. The prcrcqum:cs required*

of teacliers arc appropriate - S ot B
v “for,teaching ‘this proerah. a b e d e
. 8. The students' specific ! :
. prerequisites are approp- 8 > &

riate to their age ranpe = e BEE
and/or grade lével, ah e de

59. “The'prerequisi tes of © ! X L
teachers are appropriate
faf teaching this anc g
~rance and/or grage level . @
of students. ab e de




The tine 1liniis for the
cempletion of the. progr

sare appropriate for the

63,

students, , Tange nnd/or

grade level,

t. The general objectives

arc appropriate for the
grade level and/ot the

age raige required’ for !
students. .

The, speci fic objectives
arc ‘appropriate for the -
required grade’ level and/
or aje range of students.

- The activitices specified:

for this program’ are
appropriate. for .the frade
level and/or age range of !
students.

. The matcrl'lls to be uied

in

“program are app-"

*. ropriate for the age

65.

range and/or grade Tovel
of stulents, ") . -

The conditions stated
for this progr:
ar\pruprmtc for the.

age: Tange, and/or- grdde

. level of students.
.

66,

67,

The structure of the

progran is appropriate
for the age range and/
or, the gmg;c level of

»u‘ud:un

The: tmehing nethods. to
ho- used are approptiate
for the'nge ranoc and/ .
or prade level of students

E

clier's roles .
scified for the program
ave appropriate for the

‘e ringe and/or wrade 1<,\nx

RATING
a becd

ab ocd ‘
vnb.:'d ,‘ g ’ . .
a bicd

cah e d‘

fn :d' . ,. v
a bocd .

a b ocd

a c d




RATIHG  © " CONNE
Wb e de ] .

- ,T‘\t machers' rrcrer\ulsucs

_ . lar¢anpronriate for student
with the stated geperal.
ackeround: g

. The teachers' prerequisites
. " arc approprinte for students
_.-with the stated spe:n‘u N
-,rcnrmsucs.. . £

e zeneral uh)puh-cs “are.

- appropriate for and ‘attain-

2 - able by “students vho have
the necessary gcnnral ba:k
_ ;:rclnd e

The gcneral nhjeuiwics are >~
appropriate for and attain-
ablc by students vho Have
. the necéssary <nc:ihc pre-
54 fcﬂlllSL[Cs‘

N

7. Thc specific: oh,cctlves

1L S are npnrnprhtc for and
able by students

th the peneral luucv,-ymmdu

specific objective’s are.
an \prnnrxuc far and a\:miu-
students with- the

¢ prerequisites. a

'M'\rnm e rm- s‘uxdcnts*
the Tojui red rencral




TURATING . GOMNMENTS

73, The getivities 1o take
place in’ the propran-are
srophiate for stulents -
with the rcquxrrd rencral
Background.

the.program are
propriate for stwlénts: |

s th the <pcnfn: pre-
= L+ vequi ite:

The vay this progras is
structured is appropriate
- for. stiidengs xithe the.
stated gencral background

1. The way this progfan is
structured is appropriace
for ﬂudcnu with lhuc

ning methods stated ., L.

far this.progran are appropr- g e R e g
tiate for. smdnnu with these

lu’:s

as rpnnm which
nud»rlw zhc mrncuhm 3




89.

92.1

N.G .

i 2 : RATI

. v fa
. evaluation proéedures *

o ysed are appropriate

ln' studepts with the necess-
ary specific nrcrcqumtn a

. Thc hasic assuaptions h)uch

underlic the curriculun

progran are appropriate for -

teachers with: these pre-
requisites . -
The prerequisites of teachers
are appropriate- for attaining
the penerai objectives.

The prerequisites of teachers
are appropriate for-attaining
the specific objectives. ~ a

The guldclmn for ﬁpeufymp
objectives arc appropriate -
for thy rsons who will he .

determining the nh)cclivcs‘ a’

The activities’ spccxfmd for
the program are appropriate -

" for xeachers with these -

. The materia)s spucxhcd o .

pr!rcq\usltes,‘ ™

the. program arc appropriate
for chezs with !hcsc
requisités. .,

The sr.ruclufc of (Ilc curucu

luz program is appropriate”, |
for teachers with these pre-”
requisites.

Tie teacking r\c:hud: stated’

prer ~||.5|m< outlined hy
lopers,

b cd

b

c

d




SECTION I11. T‘I‘IDYHFNT OF TIE_CURRICULUM PROGRAM

This set of-itens. concerns the anouit of I-.NJOVMFNT which the progran uill”promote
in the students and the teachers

RATING COMMENTS
. ab cdeo 22
. Students with the required

o -
N

. feneral background will- g g . s
LA ' enjoy the subject matter . §
‘. content. a b cde -
W 98. Studcnts with the required . 3 B

age range and/or grade
level will enjoy the subject

£ e @ ‘. matter content of .the . .
[N v program. G abcde 2% e i
" 99. Students with the specific o . -

prerequisites will enjoy
the subject matter of the .
program. Lab etd.e

Lo © 100, Teachers with the necessary, ‘ " ‘

: B prerequisites will cnjoy the . ik
E .7 subject matter content of . .

the program. ahicdoe

‘S

Students with (he statcd
genéral backpround will
enjoy the activities of. | .

the program. abcde

- 102. Students with the requiréd ’ e

: age.range and/or grade lovel -« . &
will enjoy the.activities e il
of the progran, - abecde

103, Students with the specific
.7 prercquisites will enjoy - ¥

= the activities of :hc . # M
- prograni. . ab<c.de N 4
S 104, Tcﬂchcrs ith the nccessary t

. prerequ
the activities of the ; .
( -, program. .a b cde -

ites will enjoy




gg 7 TS . RATIENG .~COMMENTS
e g ahede ENENCOERE

Fe usd in this program. . a b ¢ o,

196, Students with the specific

. “prerequisites will enjoy
.the materidls specified - -
for the program. a b cd

107. Students with the general
: background will enjoy the
matcrials to be psed in-

this progran. Sabocd

*108. Tcntlmrs with the necess-
Ty prerequisites will
-cn\o) the materials T
specified for the progran. a bc d e

lnD Students with the’ suxed 3 .
=+ age range and/or grade R E . 2
level will cnjoy thé con- . . s ol
dxtions of the. program. a

¥ 1)0 Students. with the Rennrnl " 2
vy # ) background will enjoy . 5
~ learning under the spmncd . .
tomh!ioln. abcde 5 S @

. 111. Students wuh the specific . i
prerequisites will enjoy i p £
learning under these con- . @ S S T Ny
Cditions. ca by

Tcn9hcrs with the necoss-
ary’ prerequisites will =~
enjoy teaching under tie -
conditions outlined for )
the program. . a‘h e d

< 113, The oy the progra, i s .
strictured will stimlate! B

(hr enjoynent of stuwdents
. 5 x'clu‘r.ll Thack-
v!ou.nl . a




RATING COMMENTS

a b'c de v .

. - 112, The way the program is . % ¢ % Eat .
: * structured will stimulate . pt K
the enjoyment of ‘students
’ with the specified ‘age
. rang2 and/or grade level. a b cde g .

. 11s, Tlu: way the program is
. . Structured will stimulatc
the cnjoyment of students . X
~- with the spcclflc pre-- . .- -
- . requisites . abcde x - - 3

116, The structure of -the program . o o B R
will stimulate the cnjoyment : “
of teachers with the approp-. . - . -, g
riate prerequisites. abcde & N

117. Students with the required .. - . ‘ 2 g
aie ‘rangé and/or grade level m . g T
will grjoy the-teaching |

.. nethods intended for the . R A= ¥

program. . 7 ‘a bcde % o

118. Students with the ‘required'
general background will
cnjoy the teaching methods-

- intended for.the program. abcd'e

119, Students with the specific -
* prerequisites will enjoy
R the teaching methods m(cnded &
- . for the program.. « a-b cd e’ o b

120. Tcn:h\:rs with the ne:cssnry
prerequisites will enjoy . * .

the teaching methods, m(cmlcd 5
*, .~ for the propram. h'cd e

21, Students with the required iy § W K
age range and/er prade level o
will enjoy the roles to be
@ performed by the teacher *
*during this progran. a b ocdoe

122. \:ml ots with the required i 5 e
neneral backpround will .




123, Stidents Aith the' spécific
prerequisites will cnjoy
the roles. to be performed 3 " 5
by nm mchcr in this * 3 .
. pr : : i

124, Tcachers with thc necessary
" prerequisites.will enjov . 5y
nerforning "the toles suggest-  © . : .
ed for the program. i bcdoe

Stlldents \u[h the rcqmrcd . g
- .age range and/or grade level
will enjoy the evaluation' -
" procedures outlined for (l\c
program. .° . 5 L b cdle

126. Students with the speci fied L e
general background will -

 enjoy the..€valuation pro- -
cedures outlined for the

program., .a boc d Lol e i -
127 Students with the spcnﬁc . S ) = |

prerequisites will cnjoy’ . ; R :

the cvaluation procedures s, Y g i

suggested for the program. 'a b ¢ d ¢ : - 7
“128. Teachers with the appropriste S o % g

prerequisites will enjoy the' - - 4

* evaluation procedures sugges
ted for the proeran..

: SECTION 1V :. TIE WORTH OF TI I‘RO{'MM

The itens in this seetion scck information about the WIRTH of. the' piogram \indét study.

129, The speci fic. subject Fatter
of the program represents
important sand worthwhile N .
content for “students with
the required age range and/.

i+ or arady level. a- b e d,C




13

133,

134,

<}

. Tile specific subject matter .-
“of ‘the program. represents

AT

NG

259

"COM M ENTS

important and worthwhile
content- for students with
the appropriate general.

* backgroind. - o il

."The speci fic subject matter

of the program ‘represents
important and worthwhile
content for students with

the specific prerequisites. a

."The -:pccxfu: sub;cc: matter

uf the program represents
1npbl’(ant and worthwhile
content’ for teachers with
the, nétessary. prerequisites, a

The basic' assumptions out-- .

lined for the progran
represent impo:
worthwhile fnurldauons
for studénts with the
appropriate age range
and/or grade level. . * a

The basic "assunptions
represent important and
vorthwhile foundations
for students with the

*specificd gencral back - .
ground. i a

. The basic assumptions

represent important dnd
worthwhile foundations'
for s{‘ndcnzs with the ..
specific prerequisites.

. Thé basic assumptions

represent important and” .
worthwhile foundatidns
fot teachers with the
anpropriate .prerequisites.  a

. The ohjectives of this

program Tepresent .
important and worthdhile
outcomes for students
with the required ape

range and/or prade level. A

b c

b
b.c
\




ldl'l

141

. The, objectives specified

for-this program represent
iaportant and worthwhile
outcomes for students with:
tha stated pencral ba:k-
eround.

. The oh)'m:li\c< ﬂtatcd fur -

this program represent

important and worthuhile. '

outcomes for students

RATI

.2'69

COMMENTS

with speci fic: prevequisites. & b c

The objectives “spiocifiod
for this program represent
important and worthwhile
outcomes for teachers
with the su‘:pcstcd pre- 2
Tequisites. 44

“The actibities specificd

for the program represent
important and.worthwhile
cndeavours for students
‘with the age range and/
or grade level .

142, The activities specificed

143,

‘ reauisites

for the program ‘represent
important and worthwhile

" endcavours for students®
*with the specified general

background.

The activities spezified
Eor_u_ue program represent
mportant and worthwhile'
cndeavours for students

with the ‘\[\prnprlar.e pre-

144, The activities specificd |

for. the program represent
indortant and worthw!
endeavours for teachers
é :lpm'oprlatc pr
os.
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‘145, The materials specified
for the program represent
* importdnt and worthwhile
“stimulus for ‘students with*

the required age range and/

“-or grade level.

The materials specified

for the program represent
mpnrunt and worthwhile
*.stimulus’ for students with
the required general back-:
pround.

e

14

T47. The materials spncified
for the program. represent
‘juportant and worthwhile
stirulus for students with
the specific prerequisites.

148, Thc materials qxcnhcd
for the. progrim represent
important- and worthwhile
. stimulus for the teachers.
with .me,m.uc prerequi- .
snesA

*-. 149, The'specific subject ‘matter
- 7, represepts important and .

‘worthwhile content for -

suxlenls. )

150. The specific subject matger
represents imgéreant’and’
worthuhile content for ..
tegehers. :

151, The basic assumptions. -
represent important and .

o worthwhile foundations
. for this ‘currlculuin proy;rnm.

152, -The uhjcc(lvcs of this

p u_rn|,§ Fepresent important’
and worthwhile outcomes for

students.
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and wo [l\».hxlc outcones
for teackers.

51, The activities ‘specificd

155,

for this program represent
inportant .and wortiwhile

: endeavours for’studénts.

The activities specified
for this program represent
important and worthwhile'
endeavours’ for ‘teachers.

-156. The materials specificd

for this program represent-,
important, and wortihwhile
stimulus for Studcntﬁ

157, The materials specifigd |

This $ct.of items concerns INTERNAL CONSIS
curriculun program under study.

158,

160.

159,

“for this program represent
impbrtant:and worthwhile |
stipulus for teachers.
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Thematerials ‘speci fied for
the program.arc consistent
with the guidelines' for

formulating objective

“The activities specificd

for the program arc con-
sistent with the nuide
for-formulating ohjcctives.

The conditions stated for.
the pragran ane consistent
with' the i
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CY among ‘the different aspects of the
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ab.cid e

idelines for formulat-
jectives are consist:
th the structure of

the program. . . abecde

162. 'nu: required age ringe and/ - .

r grade level are comsist-
nt with the kasic assumpt-
ions which underlic the

.. 5 progran. - a b cde

1635. The students' gencr
ground js.consistei ;

_the basic assumptions which'

‘underlic the propras, ab-cde

I back-
h

16, The specific prerequisites © *
. of students arc consistent 3

_with the hasic assumptions®

vhich underlic the program. a b

'1(-5. The :ppmpnau prcrequisxtcs

‘for tcachers are consistent
th the basic assumptions 3
which underlic the progran. a ‘b

G ¥ - 166. The general. or flobal
; "+ objectives specificd for *
this progran are consistent
“ . '+ . . -with the basic assumptions
vhich.underlic (he program. 4 b -c.'d e

167. The spmﬁc thLct)ves . ) E . 2
of the program are .con- L )

© sistent with the basic
imtions which under- |
Yie the. program. ' a b cid e,

rials specified
progran, are’'con- .
with the cgeneral . &t : .
o T achred e

The activities included .in
this pragram are consistent 7 o
with the rrmr'\' abjectives. "a b e d e .
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aboecde '

The conditions of this o . i H

_-propran are consistent - v s o . v X
with the peneral Dh\ccr.< 5 ¥

ives. | a becd-c

2

171. The peperal objcctives ,, T - .
are consistent with the. = .
“structurc .of the propram: a:b'cde -

l\:‘ The -teaching nethods out-
lined for this nrogram  °
are consistent with the .
rencral ohjectives. abcde L > =, 8

173. ‘The specific objectives G [ : .
arc. consistent with the . N * s
- general objectives.

174. The required ape Tanpe and/
“ - or grad¢ level of students . y
are ccnsistent with the -
general nbiuczives. a b c.de

.175. The stated gmral back- - = | .. ® : ¥
ground for students is - n
consistent withi the pencral 4
objectives. «u alboede f . A 5

"176. The specific prerequisites: 0
© for stulents arc consistént A . s

) with the peneral ohjectives. a.b.c d'e = e e
¥ . 177. The prerequisites for the .- N ;
.- teachers are consistent with . - i

. the gencral objcctives. abcde

175. The evaluation procedures
arc, tonsitent with the
zeneral ohjectives. aboede

The ‘age fange and/or grade .
level of students are con- —
tentwith the specific ., - g

‘objectives, © L. abecde
“ 1800 The, requi red nencral fiack-
& SN Ior ents is con-
specific L :
the prograa. 2 b e d e
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i L TRATING
. a’bocde"
The specific prerequisites o :
for students are consistert
- with the'specific.ohjectives -
b d

182;

185.

1810

iBS.

186.°

192,

of the program. a

The approbriate. prerequisites '

for teachers arc.consistent
with the specifi¢ ohjéctives.a

The materials specified for
the program are consistent
with the specific ohjectives.a
The ‘activities included: in
the prosran arc consistent
“with the specific objectives.a

The -conditions-outlined for
* the.progran are consistent"
with the specific objectives a

The specific ohjcctives are
consistent with- thé way ‘the
progran is s(ructurcd, B

“The teaching methods sugges-
ted -for’ the progrdm are con:
sistent with the specific
objectivest - a
The roles the tcachers will
perform arc consistent’with!

“the specific objectives . . ‘a

The evaluation procedures
6 be adopted. for, the program
.arc.consistent with the
specific-objectives. ! a

The tine requirements for

the completion of--the.program
arc consistent with the basic
assumptions. . i a

The tine Fequiremcnts allotted

for the program arc consistent
ith the basic \'sm\p[i‘ans a

S Bhe roqht shskne sl loreed
thie program arc consistent
the attdirment of the,

. sovei fic ohvcctwcc. a

b,

b

b
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X Tl\c time requil'-men('s' -
-allotted for the progran
; areaconsistent with the,
activitics to take nlace

196.

©+ with the. mtcr\als .

(.lc arorr‘n

Theinc’ reauirencnts
allotted for the program

quantityof materials
to-he used.

The time alloted by thl:

$ dc've\npcrs for the program -

is consistent’ with the
range of evaluauon pmcc-"
dures.

» .
The lntcrinl.\ re con- .
sistent with the acti-.",
vities to ne performed..

. ‘Thie conditions outlited

for the. program ‘arc. con-

+ sistent vith the nctxvntms"r
“to he. p:rfumed &

5. The' specnﬂuf conditions

arc consistent wnh :he L
matcnals. 2

The teaching: methods suggested

for the progran, arc consistent

. The'materials suggested for

the program are chn<mn:nr

<witlr the' roles to be per-.

farmed by teacher:

are ‘consis %
materials ‘sug

Tl\c Nnt«.n.\l\ specified
for the progp
ith the by
5.0
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_ .. for the prozram

~ suggested for the prog

consistent with the ba 'ic
- assumptions. "

The <hrqcuc\l teachi
_mcthods are consistent with
(Ine Iu.’nm asiunp!

with the basic.as:

207."The evaluation nrn:cdnrcs

an-are ©
_consistent with:the Imsu: .
asupy\uo.u

“the propram are. cons
. with the structure nf Jthe”
curriculun, “a

znn _The feaching wathls augRests .
* “for the, progran are con
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210, Tiie roles to he perfomed hy
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. - - are consistent thmugh-
out (In: program..

== & i,

The .cvaluation. procedures

are consistent \\Kh the
- way. the progsan is struct
urcd

,The cvaluation procédures
? ares wonsistent with the'
* supgested teaching methods.

. 216. The teachers' roles suggest-
* ed for the projiran are con- .

sistenttuith the tca?};nn <
nc:hods. .

The bauc ussu-\ptiuns ulnch
underlie. the curriculum .
prégram are consistent

:hrouvhquf the p\'o"n.

The general objectives . _:

The_specific ubjectivcs
arc consistent sthrough-
oug the program..

The evaluation procedires
arc consistent throurh-

*..0ut the program.
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. fhe"fol Loving aregmone statements about what happéned in the class :
70! auting today's lesson.. Circle the letter at the Tight side of the . >
.= . sheet wirich best tells you feel ahout what happefidd. Write in Lo
the space provided any ‘comments you may iish tomake.' it 3 s
v First let us give you an cx;.m,ue s LT w .
7 Supposc e ask )ou to rcs[mnd to'a statement abuu.: a mm you viewed ;
: in the classroof tml:\y : | ’ .
) ‘Not " -Not Not oo T
. o : at a1} mich e magh applicable © COMME NT. :
: # Lo @) () (e, (d) (e)
- T enjoyed watching the )
filn during (hé lesson. 'a b
&y Xf y& fiin did not Sntcrnst you or was burin;: then circle the. m:cr@ .

lvll\inh rrprcscn[s u nu( at 1ll"

VIF you found parts of the film mtqrcﬁnnr,, aud you cngaycd nnly thcse w 5 .

‘parts (hrn circle the u:u:cr @wlnch rcprb’%cnts "not mich'.
S . g

<\|nmm you rmmd Lthe hlm mtcrn\uny but not nll U\nt cxc&(myv, v:hnn

c\rcle :nc ]ctlcr O\-h)ch represents ek,

. . 4y 8 2 " 5 -

But .if you thaught the Fild was very interesting and *




aste tine
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3 s 7
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S

. . = Not ot - No )
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: during.the lesson,. . a c 4 e
2. - 1 enjoyed working with . G . %
the teacher during the® ) v ol It 1
D3y g ‘ lesson. i a. 13 < c.
¥ 3 . 3
" "
¥ "5. 1 enjoyed working vith ¥
&= “the hooks, lahoratory T f B e
" equipment or _other °
saterials, - ° 7 &, cbhtoc  d g
T - g R $ K# 8 IR .
. 1 enjoved the act -
ities that -Gccuirey % ™ -

during: the lesson,

N ! ont (erounine)
Lt studants for this ;
1osun o ca. T
:
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: < Not  Not . Very
g, § ¥ . at all_much-much mich’

@ () () ()

_Not .
anpl icahle

(e)

6. °I enioyed ‘the location '

of the class for today's

activitics. B, e d
7. The teacher enjoved .. © .
workine with the
students. * . a b e 4
8, The teacher.cnjoyed , - .
* Iworkine with the hooks,
1ahoratory égnx'imung 5
: .
or othor materials
* during the lesson.® @ b e d
9. The tehcher enjoyed the .
.ics that occurred | ~ -
durine thedesson.’.. a b . ¢ d

10 The teacher cnjoyed the . |, . .-

.
lacation of the class

. whert the lesson was.”
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"1, The teacher enjoved
the way the students

were groundd For this .

lesson. .

I understood other

students. durine todv's

Jesson,

1 understood the

Vot. Not ~Very

at all nuch much much -amnlicahle’

@M @ (@

v

students during todav's

lesson. .

‘T undgrstood the matcrials

a. h e

that ‘vere handled in today's

Tesson,

a. b ¢

“ T'understood the activities

that occurred durine the, N ’

lessons .

T unde

for using the materi

durine the lesson,

oad the prrease
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REETRE understood the urpose- ' .
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the students wede . N
s : ‘ y
erouned.L cat b e d
£ ey ¥ . $
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