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L ABSTRACT

" The ‘purpose of thi’s ‘study was to implement' and

evaluate a career eduem:xen program,

reating.a cnee:"
at. the grade- eleven leve]. in a rural Newfoundland. Regional
High School in.which students o successfully cumpleted
'the program received credit towards r,he Newfoundland
. Department of Education high schcyl graduation certificate.
The program was carried out with a group of .
"academic® grade -eleven sfcudentg. The cbjectives of the
p;:ogram_we:e to increase the students' ‘knowledge of
themselves, ‘the world of work, decision-making and job
search skills,. G o ' .
Four different instruments wereizpsed in the evalua—
tion of program processes and three ﬂxfferent insmments

were utilized in' the eva].uatmn of learner outcumes. A

& contral group from the same cammumty was used fnr

compaxat.ive puxpuses. Both the. control and experimental
groups recelved p:e}:est and pust,test adm:.m.sttatmne of a
career knuwledge instrument -and ‘a self-rating queéstionnaire
that were devised:from the instructional objectives of’ the
career. education coutée. . An F-test vas carried out on.the
:'data reldted to the questlons of ‘the’ study< :

The results shwed that the expenmental gx’cup ‘had""

i quite high and s:.gni!icant increases in the mean: scores
B P » 5 - " i
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from pretest to'the posttest administrations of both the’
career knowledge ' instrument a‘nd the se]‘.{vxatlng ‘question-
naire Whéreas the control groub increases in mean scores
were wargimal. . . . )

‘Based oni the refults cbtained from the different

‘evaluativen 3, it wag. cluded “that the .
experimental é;ogzam, ’q:he ca’iee; ed‘ucation course, achieved *
the ‘overall goal.of increasing the career knowlsige of
stuégntsl_ L oi ¥ iy ot 5, .'
\Finally, recommendations were made for future
conside;§tion. Some Of them were that careex. education
courses’ be.pade available éa( all high school students and
"' that enphasis be'placed on individual counselling as well
as on practical, down to eaxth; "hands on" kinds of’career
education activities. . Recommendations For further

"'research were also made.

iid
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Y=, . school graduatmn ce:nncace. . T 5 3
o, <% sronteicance oF THE STUDY > :
s .’ Grade eleven students” in Newfoundland are |experi=

./ . one-thira leave hish 'seh'ool after twelve years Of public ,

s . 2 H g

. 'SECTION T
'ébm)ég;_or mE stopy Lo
" ¥he purpdée of this study was to implement and
evaluate'a career” gducation Srtgtan At e ‘qurad‘e eleven : \
: 1evel in a.rural Newfoundland Regicmél»ﬂigh School. -

Implementauon was at Elwood Regional ngh School in Deer

Lake, Newfonndland durmg the school year: 1975-79.,
stuents whc cmpletea the program succesdfully were to

rece: _'e ctedxt eowards the bephrunent of Education hxgh . ]

' encing dlffu:nlty in their tzanﬁ:ion from g§hool to the: .

“. " world -of work and or furthier education” Approximately . . v

s -school 4iid have no career goals, other studénts qraduate

career goals of whxch they are unsure .and.still others

e
. wi th xnappropxl te and unr.eal:.sﬁc -career plans (Breton and

N 7 HcDonald, 1972), ¢ * : e
i ¢
'Ihe Task Force .on 'Educatxon (1979) ‘was cegn:.zant of

. th; d1ff1culty exp'erlencéd by grade eleven students ‘in

axnvlng,. ath'a’career decision and recommended that an
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. productive members

o
"

l.2

i.nfzgxated career quxdance progxan be nught t_hxanghmn: the

Provxnce(\ - &Y .
i ~REVIEW. OF LITERATURE

The Need for Career Education :
Canada U.S.A.

Choosing-a” ‘Gareer was not alvaya a eowplxcated task.

I3 rQndred years ‘ago the gtaduat:.on fron youth to adulthood,

from to Mhnnn ; followed a fairly

simple pattern. Very few people extended their schooling
beyond the first few grades and ed\icaci'an-'s chief aim was
to impa:t elamentaxy knowledge and basic skins in ‘the hope )

that students would become more useful. contnbnhng and

that basically rural society.
‘Vocational preplrati was largely a matter of 1eu—ning by
doing, whether acquiring the knowledge and capabilxty to
ope:ate a farm under a father's _tutellq.e or through the

more formal apprénticeship training required to qualify

~ for the skill crafts (Breton and McDonald, 1967). Work

still plays a very important part-in the life of most
Cana'dians.‘ It provides the mea‘r:s of subsistence, a way of
regulating activities and a supply of persons to associate
with as ue'}l as a source of personal’identity and meaningful
experiences (card, 1968) . i :

- Hany changes |} have taken place in Canada over the

past one hundred years resulting in a dxamatic txansfnmacion

*j. in the structuré and functioning of our society.




1w

H the developtient of science and. technology
,accompanled by progressive urbanization¢and indus-
trialization, has transformed Canada from an
essentially agricultural community into a- complex,
interdependent society.  The application ‘of this
explosion of knowledge has-resulted in an elaborate
division of labour and an unprecedented range of
occupauonal speuahzauon. One of the corse-
young people are
cnnfronted with an, almost bewxldermgly wide choice
of vocational opportunities. (Breton and -McDonald,
1967, p. 3.) RO

~

, Parents, teachers, and students themselves are

expressing conicern about the occypational future of

Canadian; ycung‘ people in this age-of accelerated social

and econoruc chanqe .

There is'a general .congensus in the.community.
that ‘a smooth and efficient transfer of young people
between school and work is of crucial importance to
Canadian society. ' This. oh;ectxve is 'of egual

.
- importance whether looked at from the point of view

of ensuring opportunities for youth to build
constructive and satisfying lives or from the point
of view of meeting the requirements of a' complex
economy for skilled manpower. (Breton and McDonald,
1967, p. 3.) . .

Society e)&ects our schools to prepare young people

" for successful entry into the world of work., Evidence

which suppor'ts this conclusion was obthined in'a 1973

Gallup survey of the attitudes of Americai adults toward
the public ‘schiools. Gallup education polls are established

.as’a'major source of infomation concerning the status and

trends of opinion’about significant school ‘questions.
following qﬁestion showed- a ":emarkahle consensus".
Should public schools give more emphasis to

a'study of trades, professions and businesses to
help students decide on:their careers? .

0




90%

Yes, more emphasis
No ¥ 3 7%,
No opinion <. 3%

Dx, Gallup notes that few proposals ever
“whelming “approval:
The Gallup poll surveyed adults.

people are. concerned as well about their

receive such over-

However, young

career needs,.

Marland (1974) reported a student survey. conducted in late
1973 Which elearly indicated that stadents are very .
rfeceptive towards receiving.help with their career plans.
Breton and McDonald ‘(1967) conducted a study on the career -
aecisi‘o_ns of Canadian youth and found that when students
visited the school counselor, their job plans were seclcm,d',
on the list of the most frequently discussed topics,

Most students experience d;.fficulty 1n resolving

the problem: of Gccupational choice. Faced with the

' ‘complexify of the situation at a stage in their lives when

students should make important career decisions; some ignore,

B i
. the problem so that when they are ready to leave school” they

" are without defxm.te career plans.

covered that 30% of Canadian high school students had no . -

shertzer (1971)
reviewed a number of studies that repo.:ted sizable percent~
ages of senidrs (33--35%) with no definite career. plans
after gxaduatxan.

Raymond Breton, in his report,.Social and. Acadan c

Factoxs 'in the Career Decisions of Canadian Youth, dis~ |

career goals.

He went on to say that failure to express’
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an occupational -preference is not; a random phenomenon.

Rather, it reflects the difficulties experienced in the

- vocational decision-making process. , & o

Students receive very little, if any, help with

the @ifficulties involved in making a career decision.

The Purdue Opinion Poll (1968) reported that only 21% of
their national samp-le of high school students in the United
" States believed they vére receiving adeguate help in : S
‘ yocational dedigion-making. ‘The education systemin.Canada.
gives a student eleven or twelve years of schooling.’ He is
expected to know at the .end .of the twelfth year what
direction his life should take. With 30% of Canadian high

school students having no career goals and 1ndxoations that

oﬂxers have unsatlsfactory goals ‘one can only conclude.

that students axe,;\ot getting the kind of preparation they

need. in’ order’ to make an-occupational choice. Breton and

* McDonald -(1967) support this conclusion by reporting in

+ their survey of Canndian secondary school- pup:.ls that only

508 'of the students surveyed felt well enough i&‘.nmed

about. the different kinds Gf jobs available & wake a wise -

choice about their future plans. N

John Cameron- (1971). cited research.conducted by
the Ceritfe for Research in Careers, Harvard University,

which showed that most péoplé spénd more time and effort ~

“ in Heciding on the purchase of a car than they do in

. choosing‘a career.  Cameron felt that. students were unaware

of what goes into a sound career choice and, that most




educational, institutions were not giving the future career

‘plans of their ‘stud:em:s the vimpéxfta.nce that they desg‘rve.

v+ " Marland (1974) supported this idea and felt. that students'
abilities and interests vers typically unexamined and that
there had-been little or no attempt to integrate thése’
abilities and Lntexests with vocational choice and decision-
making. Haxland (1974) points out that until career
educaucm becumes an integral part cf the -educational

5, S systen, e will cunt).nue to, shortchange ‘both our students .

and our ;society.

Nawfoundland Scene - ’. :

Nz

Newfoundland :ecognized, at ledst on paper, r.he
\iupoktance! bf students’ future’carder plaus ss £ax back as Y
HRRE “ 1959, when one of the aims of public education in Newfound- - _ ‘

1and vas stated as, "to'give pupils guidance in the choice

of a career and. to provide opportunities to-begin prepara-
tion for occupational life"(p. 4). Evidence to date would
séem to indicate, that.this "aim of public education in

land” has not ived the attention it deserves. ;

Breton. and McDonald (1967) surveyed secondary
school students in Newfoundland -in both 1arge and small
* schools situated in rural and urban’ communities. Their
survey showed that 33.7 percent of the boys and 19 7. pazcant
of t“e qlrls in grade ‘eleven did not express a preference
” fm: any ‘type of work or occupation and that 34. 7 percent of

the Poys ‘and 27 percent of the girls did not know what type




Nof work t‘h»ey expected to'_have as a’career.

Best et al. (1976), in ﬂxeiz report "Career
Decisions of Newfoundland Youth", concluded thaﬁ‘ Nawfouvr‘ld‘
land students in general:do not have sufficient iQfo:macion

to decide on future post-sSecondary plans. Thé report

that i

e 3
 fields of stydy be made available to teachers and students

and that more emphasis be placed-on _\nfcmtwp career

connselling.

Evidence to substantiate' the claim that Nev‘tfcun@’land

students are not rece’i\'rinq adequate preparation in order to

' make career:decisions may be obtained from thie Committee of
1973 Enrollment, M.en;orial University of Newfoundland. They

describe’ the situation at that timeé. P

Many stlldents prematurely discortinue their
-education ‘and £4&il to proceed to post-secondary
educatidnal institutions because: of deprivation
: . . lack of motivation and encouragement, lack
of communication about' educational possibilities,

. lack.of knowledge about course offerings at, and X

. entrance- requuemenl:s to, post-secondazy insti- .

tations . . . (p.. 8)

“The Committee also found that the stndents had'.unrealistic
perceptlons uf employment opportunltxes that éxisted for
.graduates .from the various programs offered by the post-
secondary “institutions in’Newfoundland. ' The report
recommended that school boards in the province develop
effectiv& quldance proqrams so. that lugh schaol students
would be able to- intellxgently evaluate the differenb

programs offered by.the various post—secondary institutions,




Vickers, (1972) who' investigated the career aspi~
rations and expectatwns of grade eleven students in St.
John's felt that the schools must accept the responsxbxlity
of helpinq young people to, become aware o_E the future
occupational demands so that “their aspirations and expec~
_‘tationf cz;rnzfd' be. translated in such a way that young
people 'cc;ﬁld £ind a meaningful role in’'society. ‘One of
the_canclusions: of l‘the investigaticn was' that vocational
g'uldance in the schools should be direct:ed towards
assisting students in making realistic career decisions ‘
and ‘for those students who plan to terminate their education

after grade eleven, thex‘e should be a program crmprehensxve

“enough to provide students ‘with the “skills heeded to obtain

\

a job after high school. ... 3
' The Newfindland Royal Comiission on Education and
szauch (1957 68) recmmended that guidance Be accepted as 'a

vn.al and integral part of t_he Newfoundland educational

system and that vocat:.onal gm.dance programs be estahlished

win Newfuumiland

In Decal\.ber, 1970, the Hlm.ster of Education
appointed a Task Furce on i'_he Im:egration of Academic and
Yoca!:mnal Education; apprcximately seven months later an
interim report was compxled.‘ This report recommended that
‘seven ob)ecuves be adr.led to the 1959 authorized Aims of
Public Education in Newfoundland.» One of chese ob)ecr.wes

= that was xecumended to be J.nuluded as ona of the aims’ of
\

(-




the total educational process through gradem.\\ave.n was as

-follows:

to. p:uvide an introduction to the multiplicity.
of .career’ opportunities, and.promote occupational
guidance by helping the student assess his
occupational potent1a1, interests; and capabll—
ities. (p. 4) K

Despite the numem\xs recommendations by authors of

reports "and investigati_oh;,"vocationa]. -guidance and other
kinds of career orientated programs are few and ‘far between’
on the island of Newfoundland. Spa}n (1976) btings_uut
this point:in his evaluation of the prevocational program
‘in Newfoundland:

Unlike the remainder of Canada and the United
States, the Province. of Newfoundland and Labrador, X\
does not have a. history of career education-type ~
programmes. ° Guidance, Industrial Arts, Home Edu-
cation are all relutxvely new, and none of them are
widespread across the island. In an interview,

Mr. Art Van Kestern, Director of Vocational Education,
has estimated that approximately 6,000 of ‘a possible
29,000 high school students have access to the

- Prevocational Programme.. Ordanized.career guidance,
industrial arts and home economics grammes are
similarly lim;.t:ed. (P. 6) ~ i

Spain xeegmeﬁded that a number, of studics be conducted to

,investigate alternatives to the Prevocational Program so

that the advantages’of this kind of program could. be given
to- the- 80' percent of students not in’ the vicinity of a

vocauonal school.

The Tocal Situation e

"In Deer Lake, like many other comumtxes in the
onvince, students in, their fmal year tend to be undecided

about cheir future. The' economic situation, together with
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F factors which- tend to ll.mlt thel.t percepuon,ﬁ’g the Optlcms :

ava:.].able to them.. It can be plausxbly ugued that students

"the resources of r.h.e'pas't few. year's have closed ‘these

: occuiaatians, and in many areas.atudent's quite simply lack

fo granted in larger population cem:ers. Breton and

the 'cult)ural backgrl‘gu‘nd and'qeogr.a'phiti location of the
community fréquently leads to a feeling of helplessness.
During the 1977-78 school year, of 100 students entéring
grade eL‘éven,. J.E,drepped'out!before the end of :1'1? year.
While a variety of reasons may be given for' this, ong
which seems important is the feeling of these students that
the successful. ccmpletmn of theu p:ogram will not signif- '
icantly 1m5§rove cheu pnsr_—-qraduution pmspects. ’
Even in the bent of economic times, students in

Deer Lake are confronted with cultural and geographic s Y

in many other areas of .the Province find these factors ‘even !

more limiting. People in these areas have traﬂitionauy
found anployment locally in resource-based mdust:y or in
occibations, designed specifically to service these: tndus-

tries. The sweeping changés in'technology and depletion of

caxea: models, exposuxe and experience whmh can be taken

McDonald (1972) esta.blxshed that persons in smalle:

cmmnumues tend to be less lxkely to set caree: goals than
those in larger centgrs. He also showed that indecxsion
about careers is fiore likely in the euonmically less ,pros-

perous, provinces, even when socio-economic status is o H
- - =

=




controlled. - * . § .

Another factor which appearr to be involved is the
physical accessibility of post-secondary educational ‘oppor-
tonity. The decision to leave home to o to school is a
difficult one fn;: many. students to make, and requires
antecedent. knovledge of the programs which are ava!lab]‘.e.‘
'rhe expense -geems great and the difficulty of travel, and
ap'prehenslon abuut the conditions which will be encountered
all combine wn-_h the natural desire of the yo_unq people to
remain in the community, resulting in greater \,indé;:ision.

Theories of Vocational Choice
a.nd Career Development

The need for career, education to help students
realize their full potential and to’ provide assistance in
pikini apitoprinteschrets iate e e weil docunented.
The litoratire suggests that career edication should per-
meate the entire school. system, taking. xts major' form in.a

a 1 ially i cuxric;ulnm £rom

kmdexqazten to gtade twelve (Marland, 1971; Hoyt et al.,
1972; slocum, 1967) . ' Career education provl‘.ies the means

by which ‘schools .can on career devel t

thereby increasing students' knowledge.in the areas of
- self, ‘world ulf_ work, daclswn-makmg, skills and- job search
sknl‘a’,.‘ Slocun (1967) suggested the ku1_1win§:
Much of the flo‘umiering of young men and women
in occupational decision-making is unnecessary. We

have the necessary agency - the public school system -
and the knowledge - from social and technical




" research -. to introduce a much greater degree of
rationality into occupational chnice and pze- -
paration. . (p. 754)

- Considering the complexity and importance of career

. oy’ .
selection it is necessary to examine a number of- theories

“Yocational’ choice which attempt o' further pur under-
. TR . ,
stdbding of how and why people make vocational.choices. 7

Four theories will be explained and discussed.
ej 5 £

Hoppock's Need Theory of Occugatlonal Choice
Bcpfpock felt that we may never have enaugh research
evmdence to. coni,um or conf_ﬂdiut each of t_he many theories
of occupatxonal choice and career development. + He - suggests
that thex?e may be some truth in all of f.hem. One  theory
may explain the behavior' of some’ persons, but another theory’ ;
may be needed to explain the behavior of others. Hoppol:k 5
proposed a composxta theory and dzew fzeely fmm several 4,
different theones of occupational choice and career

" development.’
‘

1. Occupations are chosen to meet needs:

2. ‘The occupation that we choose is_the one’
- that'we believe'will best meet ‘the needs
7 that most concern us. v 1
3. Needs may be intellectually perce).ved, oxr”:
. they may be only vaguely, felt as attractions
1 which draw us in certain directions -'in
either case, they may influence choices. ‘
4. . Vocational development begins when weifirst
become aware that an occupatiun can help to
“ meet our needs. - Fove
\ 5. vocational devzlopmen\: progresses and
occupational choice improves as.we become
G better able to anticipate how well a <




v 7 13
prospecnve occupat).on will meet our n da.
Our capacity thus.to anticipate depend:
: & our knowledge of ourselves; our knowledge oi
- m ;Occupations, and our ability to think clearly. B 3
. 6. Information about ourSelves affects occupa~ = .. = i
o - tional choice by helping us to recognize what %
3 . we want and by helping us ‘to anticipate 3 -
1 whether or not we will be successful in o
collecting what the contemplated Dccupaf.lon
offergto us. 3 N
7. Infomacion about ‘accupations affects
occupational ‘choice by helping us to discover: -
B ‘the occupations that may meet -our needs and .
[ ' E by helping us ‘to anticipate how'well satisfied
we may hope to.be in one occnpation as compared

L 5 with another.
8. Job satisfactlon depends upon ‘the extent to ?

" which 'the job that we hold meets the needs that .- 4+

/ we feel it-should meet. The degree of i
satisfaction is determined by the :atio between
what fle have and what we want.

9. 'satisfaction can result from ob which meets
our needs today or from a job_ whxch promises to .
meet ‘them in the future. J

To., Occupanonal choice is always subject to
“. change when We believe that’'a chanqe will
= bett;: meet our needs.

: e v

e, B

/ (pp. 91-~92)
Hoppock‘s postulates focused upon oocnpauonal choice
as a means for aatiafying_ needs. His theory stems froi the )
+ assunption that occupationdl activities are related to basic :

leds and that occupatienal choice improves as people are R

4 e hetter able to identify theu: own-needs and the. potential ¢ Ve
need satisfaction that may be availab¥e from a specific

. -occupation. .

Osipow (1‘973) ‘concludes that the reséarch concerning
the needs satisfactmn hypothesis of cateer choice generally

substantiates the hypothesis that different kinds of needs

satisfaction potential are ¢ in & He




_work . in sat.xsfymg the indhvz.dual's ‘needs as he/she at— s 2 b

sa;:.sfy ‘those needs. HopPol:k, moxe ‘than any M-.he: need

‘. .Holland's Theory of Voc txanal Behavx.er

goes on to qualify his conclusion, however, by statinq that:

the. researdéh leans very heavily on pape:—and—pencxl L
personality and interest i s, which &
some serious limitations' in the deqree of chfJ.dence s ik ¥
with which the hypothesis can.be-viewed." In order -truly -
to function as a theory, relationships.between needs and s
. career- decisions, behavior, and sausfactum must he v

: xdentxfxed. (p. 178) oA *

A pracutinner who chase to use Hoppock s need .

g ,
theory of eccupatwnal choice wou].d emphasize the role cf A SRR
tempted to help that, person to ch*ase a job. There’ wcu,ld
be an mphasxs upon- helping the :.ndx.v;dqal knw ms/her

mtexescs, abil’lt:es arid heeds and* haw occupacmns can’ ,

A
theonst, has stressed the need to use occupat: nal 1n£otma-—

tion"to increase the probability that'a person wa\xld make &

satlsfactory vocatmnal decision (zaccana, 1970). ." Lo

i:ehavinr which focused ml the peuonality of the’ mdivxﬂual b a :

and his/her interac {:ﬂ:h his pattxcu}ar environment. He.
Ty i

summarized his’ theo: o four assumptions: :

1. In our culture, mnst persans can be categonzed KA
as one of six types: reausuc* investigative, °
artistic, socialy ising or cony ionall

.- 'The ‘description of each type is both a gummary - - 2
. ‘of what we know about peuple in-a givenoccupa- i
txonal group. and a specxal way of et@ptehendan

- this i Ttdi cal or ideal ..
type. A type is a moﬂel agai.nst which we ‘can .

- measure the real person., . AL

2. There .axe 'six kinds of environments: ,realistic, -
investigative, artistic, social, ‘enterprising

\ 4




: 2 and conventional. Each environment is dominated by
¥ s © a’given type of personality, and .each environment
X . X " is typified by physical settings posing special
k : problems and stresses:. For example, realistic
_. ' environménts are "dominated" by realistic types of
g people - that is,, the largest percentage of the
o population in the realistic environment:resembles
. & °- . the realistic type.

¢ S o 3. Péopls search for env:.ronmerﬂ:s that will let them
. exercise ‘their skills and abilities, express their
; */ attitudes and valueés, and take on agreeable.
: problems and roles. Realistic types seek realistic
B environments, social types seek ‘social environ-
ments and.'so forth.

5 5 4. K person's behavior is determined by an inter-
~ 4 4ction between his personality -and the charac-
teristics of his environment. If we know a
: . ' person's personality pattern and the pattern of
-his environment, we can, in principle,’ use oun
knowledge of personality types and environmental,
1 bk models.to forecast some of the outcomes:of- such a
pairing.. Such outcomes include choice of vocation,
U job changes, vocational .achievement, personal
5 i #  ‘competence 'and educational and.social béhavior: -
- (pp. 2- 5)

B In order for someone to have a’ satisfying career

‘he/she must choose ‘the kind of enviro) en:: that corresponds

: “with his/her personality pattern, if not, the ‘indiyidual will
i be dissatisfied with his/her work and will attempt to change
il, g d his/her job. Holland claims that the ‘adequacy of occupa-

; nonar choice is largely a function of self-knowledge. and

Jj ,occupauon_a; knowledge. The greater the amount and accuracy

"~ .. of information'the individual has about edch, the more

" adequate is his/her choice, (Osipow, 1973).

Holland (1973) smnmax:xzas the evidence for the

.review includes all relevaht information from the period

N - usefu].ness of his theoky and its classification scheme. his *~
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1959 through. 1972 -In contrast to the earlier x‘eports on
his theory, this review focuses on. direct evidence .

(experimental tests of 'hypotheses) rather than indirect

evidence. . The review of the evidence is'extensive and

typlcally posltlve and supports the main hypotheses of the

theory: B
The types appear to grow up, perceive occupations,
search for occupatmns, move, among occupatlons, and
‘behave al The.
environmental mndels appear Taarl to char:acter1ze
»educational and occupational environments. .
Finally, the classification receives strong support.
(1) It has been extended to-all occupations in the
D.0.T.; (2) it has substantial long term validity
for 9 ive samples of
lescents and adults; and (3) the hexagonal
ardangement of the classification has.been found to
be a useful model for structuring interest inventories,
self-ratings, cumpetenmes, and.activities. (p. 82)

a simJ.lax: conclusion was arrived at by Osipow A1973) ‘after
a review of the research related to Holl#hd's theory of *

vocational ‘pehavior. g T !
'Holland's thedry .of vocational development ‘views the

goal of vocational guidance to be one of matching men/womén

and ‘jobs. Our hethods and techniques may be' more comprehen-

sive than in the days of Parsons (1309), the foundet of

.vocational guidarice, but the goal -is still one of helping,

people f£ind jobs that they can do well and that are

iulfilling. A radical shift.in point of view; however, is

the beuef that it is important, tosee’ the processgs of
vocational decision-making in the context of :a person's _

development. 'This view has resulted if practitioners get-

ting more involved in activities planned to imprové the

L




b
h

§ s w0 R . 17
quality of a person's decision-making and knowledge.of self
and the occupational wofld (Holland, 1973).
Ginzberg s _Theory of OCC“EEtiOnal Choice

Ginzberg (1951) surveyed existing theories of
occupational choice, found them inadequate, and thén formu-
lated his own theoryvog“cccupational choice, which '(he
revieved and fefornulated in 1972. Ginzberg's theory was k
the Eirst one that vas explxc;tly developmental.. Vocational
choiid was‘sten ax a process which was systematiciand
‘bredictable, pnd that "an individual reaches his ultimate
decision, not at any ‘single moment in time, but through a
series of decisions over a period of many years; the c‘u,mu‘—
lative impact is fhe determining factor" (p. 107). .

career development proceeds {hrqﬁfjh several stages,
£rom a’ fantasy period "when career plans are based'on
‘preference only; to a reality period, whep Blans are based
on ‘ability, pétential, preference, and rea].m:y factors.

Many .of the educational and accupa'mnal decisions
that a person makes betweeri childhood and his 25th year have
a cimulative effect on his/her occupational prospects; e
however, it 'would_‘be‘ wrong to see these decisions as having
an irreversible impact on a career. Careers may be o
redirected in' major ways;. though there are costs involved

(Ginzberg, 1972).

Ginzberg (1972} suxmnarizes his . reformulated them:y

by stating "that occupational choice is a‘life long process

<
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of decision making in which the individual seeks to find ;
‘the.optinal fit between his career preparation and goals

and the realities of the world-of work" (p. 172).

Osipow,(1973) made a review of the research that

< \ ) . ] .
was pertinent to Ginzberg's thedry of occupational choice. -
He found that the sspirical: evidence in suppoxt of the

" thebry. vas’ mixed. i

A thread of data gonsistent with the major tenets N i R
Of the théory has been found by several investigators. 2
V' There does seem to be evidence suggesting that boys

emphasize different Kinds of experiences in their
vocational development at various levels, There also
appears .to be reason to believe that boys must
compromise their career preferences in deference’ to .
‘the reality’ of the world they observe. 'The evidence
/is ‘mixed, however, with respect to specifically what

" the stages are, when they occur, ‘and. the order in which
they ocour. - (p.

A similar conclusion was atrived at by Mihalka (1974) - - J
Osipow /(1973), in.discussing the implications of
Ginzberg's theory for practitioners félt the theory was too

vague to suggest ‘specific techniques for practitioners;

hovever, he " felt that benefit could be gained from the
general notion that experiences should be arranged for young '
people which would facilitate their progress through the

| stage they happen to be in. He also felt that thestheory

™ night be useful _i;: helping a couselor'ts anticipate problems
that might be encountered by students at different stages of

development .

Super 's Theory of Vocational Development

Donald Super has been one Of' the most prolific

. 2 e AV
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writers in the area of vocational develdpment theory. His
"“theory ‘of vocatibnal development 'is perhaps the Broadest

and most wldelﬁ-‘accepted <Sf all the theones :elated to

occupatxonal‘&h{).}ce (zaccaria, 1970; Mihalka, 19785
Osipow, 1973):

Super (1973), after surveying' the diverse elements
Of ‘theories of vocatwnal development, ofgapized these
elements 1m:o a summary statement of a cumprehensive theory.

Super stated his. theory in the following ten propositions: :

1. People differ-ih thelr amhnes, interest, and
'[‘:ersonalities.' ® i

2. They are qualified, by virtue of these character—
istics, each for a pumber Of occupations. ‘
“ . 3. Fach of these occupations requires a istic
pattern of abilities, interests, and personality
traits, with tolerances wide enough, however, to
* . ..allow both some variety of occupations for each -
" individual ‘and some varlety cf individuals in
. each occupation.

A )
4.7 vocatmnal and ies, the 51tu— '
ations in which people Tive ana work, and_ hence
" their self concepts, change with time and experience
(although self-concepts are gemerally fairly stable
from:late adolescence until late maturity), making
choice and aﬂ']ustmel‘\t 2 continuous process.

This process may be summed up- in Heerils of

life. stages characterized as those ‘of. growth,
exploration, establishment, maintenance, and decline,
and these stages may in turn be sub-divide@d intd

(d) ‘the fantasy, tentative, and realistic phases of
the ‘exploratory stage, and-(b) the trial and stable .
. Phises of the establishment, stage.

N

6. The nature of the career pattern (thatis, the
occupational level attained and the sequence,
frequenty, and duratiop of trial and stable jobs)
is determined by the individual's parental socio-
economic level, mental ability, and personality

' ° characteristics, and hy the oppnxtumtxes to which
he is exposed: . .




g

20

7. Development through the life stages can be guided,
partly by facilitating the process of maturation
of abilities and interests and partly by aiding in
reality festing and in the development Of the self
concept. 3 -

8., The process of vocational 'development is' essen-
tially that of developirg and- implementing a self
concept: it is a compromise process in which the
self concept is a product of the interaction of
inherited aptitudes, neural and endocrine make-up,
opportunity to.play various roles, and evaluations
of the extent to which the results of role playing
meet with the approval of superiors and fellows.

9. The prockiss ‘of conpromise, betwsen ‘Individual ‘and
social factors, between sblf concept and reality,
is one of role playing, whether the role is played
in fantasy, in the counseling: ipterview, or in
real life activities such as school classes, clubs)

o part-time work, and entry jobs.

10." Work satisfactions and life satisfactions depend
upon thé extent to which the individual finds
adequate -outlets for his abilities,.interests,"
personality traits, and’ values; they depend upon
his. establishment in a'type of work, a work.situ-
ation, and a way of life in which he can.play the
kind of role which his growth and exploratory
.experiences have led him to consider congenial

“and appropriate. (P 190) o

Super specified further the' process of vocational
development by extending his analysis of life stages with
reference to vocational behavior. ~The Exploration Stage

was of particular importance to this author in his york with

- school, stillents. Super (1957) outlines the.characteristics

of this vocatmna1 ‘1ifé ‘stage: - -'“‘ >

2. loration stage (Age 15-24), ' Sélf-examination
o5 tryouts, and occupational exploration take
place in school, leisure activities, and part-
time e vork. -Substages of the exploration stage .
re

A. Tentative (15-17). Needs,. interests,




copadities, valias’me cpportunities.are
all considered. Tentative choices are
made and tried out in fantasy, discussion,
courses, work, etc. .

ioi. (16-21). Reality considerations
e given more weight as the youth enters
lalmr market' or professional training and
attempts to implement a self-concept.. . )

C.  mrial (22-24), A seemingly appropriate
Field having been-located, & beginning job
in it is found and is tried out as a life

. work. S (p.146)

‘During the tertative, phase (15-17) of the Explor-

atory Stage of vocational dévelopment, an individual is Y

[
faced with the task of crystallizing a vocational preference
i v v 3

which requires an ‘individval to formulate'ideas about
himself/her'self in'relation st oag s

The attitudes and behaviars relevant to the crystal— b
lxzatmn stage identified by Super (1963) are as follows- S

awareness .of the need to crystallize

.. use’ of resources

awareness. of factors £b consider

awareness of contingencies which ‘may affect
goals .
differentiation of interests and values
.awareness of present-future relationships
formylation of a generalized. preference:
consistency of preference

possession of information concerning the
preferred Gccupation .
planning for the preferred occupatlon

b msdam of the vocational preference.!

(p. 84)

foTw®
[N

mTa mo
[N

o
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¥hile the crystallization task can -oceur at any age, as can

all the vocational dévelopmental tasks, it'most typically

‘occurs Guring the 14- to 18~year' age range. During each oé

the phases of vocational development, certain. behaviors are




more apt to result 4in growth than othevs. ¢ »
Super-'s thecty of vocational. behavior lmplies some
guidelines for thé practice of counsélling. A counselor
operating within this framevork would attempt to apprajse
the life stage of his/her client mx order to determine rele-
vant: comseumg goals. " He/she would also try to help his/
her client to c].ur).fy his/her self-concept, and withm the
context of his/her Yife stage, expose him/her to events
which would pernit hin/her to move toward the: implementation
of that concept; exposure to such relevant.vocational events
is likely to be most effective in shaping the ‘sedf-coricept *
durinig early adolescence, since the coneept grows more -
Stable-dufing, lptex adolescence mud matizity: ‘Counseloxs
) are in a véry influential position considering their access

’, o young people durmg the years of greatest development 'of

the se1 lors must on the
students' understanding of the relevant factors in voca-
tiomal choice'and try to develop an understand:mg of ‘the

Occupat).onal field whlch most interests the student

(Oslpou, 1973
, Two basic career education principles that are
emphasized, on a Gontinuous basis throughout thg‘ entire

curriculum, are that ‘st _need ¢ & to opportunities
that would epable ' them -to explore their self-concepts as
vell as the world of work. These basic elements of career

eduCation aré also stressed in Super's theory of career
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development and vocational maturation. - Career education’

allows to gather i ion on themselves. and

their educational-vocational world so that they are able

B
!

to make sound decisiois. based on accurate,information
(0sipow; 1973). top : o . g
Super's tHeofy is ‘fhe most widely accepted of .the
contemporary, theories of vocational development. It has
been systematically derived through the integration of the
relevant-aspects of existing theories and the unigue = .
additional contributions cé Super and his associatés.
Although his theory has been supplemented by research in

the form'of independent study by isolated investigators, the

. major’continuing vehicle for résearch has been the twenty- 1
! "\ vear longitudional Career Pattern Study (Zaccaria, 1970). J

Osipow (1973] after an exterisive review. of the

i search related to Super's theory made an evaluation of the
i - ot . g 'z 2
theory ‘and concluded:

The' resear&h and data.relevant. to the concept of

. Yocational development seem to indicate a steady and

. reasonably predictable increase in both the amount: of

y 8 attention and the sophistication of that attention' .

i © given to-vocational choice tasks through the adoles-

cent years. The attention culminates, for well- '

oriented people, in -commitment to a pcsitiun which !
is.then carried on throughout life, though -in varying’ J

degrees . .
Most of the findings of research suppoz’t the 1dea
. . that occupational choice the impl ion 0

of the self-concept. The -results.of the research
provide an impressive amount of empirical support for
) the genexal aspects of the theory proposed by szuper. ,)
i % p. 163

rhe theokies dascribéd in this section. are atteipts




‘to find

standing what happens when a person chioosés an occupation.

‘A1l of them are based upon . some evidence and all of them
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soiie rational explanation and some basis for inder-

will require much more evidence before any one Of -them can

be regarded as established.

most of

The theorles mltli.ned have the:l.r S.Lnularxt1es and

the dxffezencea lie in thel.: choice Of emphasis.

A basic.belief shared by ‘alt theories is that. the\chcice of

a career is'one of the most profaund decisions in 3 person's -

life and the process of ‘arriving at a career choice is one

which is affected by a multitude of ‘social,  economic and

psychological factors interacting in different ways to bring

about the resultant decision;

From this author's review of the literature, it is

appa:ent that ‘all the propnnents of. the different theories

agree that individuals need assistance in career decision-

making,

agree that -individuals must be aware of their = *

interests, abilities, values, and limitations and agree’ that

accurate knowledge of the varied aspects of e world of

work, is vital in making a career decision; where. they differ

is'on their choice of ‘emphasis.

Effeotlveness "of career Education

\ . ?

Tryxng to determine the effectweness of career

education is a difficult task because career education is

L e ¢ i
not a singular process leading to a singukar fesult. . The ’

term, career educaticn, refers to a wide range of group

‘




activities, , and interventions; ingat
different educational leyels and in aifferent settings |
concerned with producing a Liinge sl divetee ausber of
possible outcomes. Sometimes it méy be even difficult"to
distinguish career education f:om other aspects of an on—
gomg educational program ‘(Hetr, '1977) .

Over ‘a four year period Ruff (1977) conducted a
number Of controiled ‘evaluation stuiies in both rural and
urban areas.to obtai .information felated to cavaer do
cation goals in Arizona. These studies involved students

in grades three'to twelve, who had high exposure €

icareer
education getivities. For comparison purposes, students i
who had, limited ‘areer education exposure were also studied.
The results of thesestudies indicated that caréer education
had sighificaiitly increased the, student's knowledge in the
Atpil O secipatichals wnd. sisbational oportuntiies,
undetstanding of the skills ‘and ‘abilities required écz" sue-
cess in business and industry, and the economic rewards
and life-style ‘advantages ‘and disadvantages of different
occupations. ‘ ° ; ’

- 'In addition to improving students’ Knowledge in the
above mentioned areas Ruff. (1977) also reported that the

data from his studies indicated ‘that careér education had a

significant afzect on. increasing students' ‘confidence that

their career plans were | achievable.

Ryan {1976) reports on & comprehensive career

!



education pxoject conducted in the state of Main

this project comusted of ' den ons of career
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-part- of o

concepts, philosophy and pract:).ceﬂ to public school téachers

of grades K-12. A guestion examined was wlether or not

teachers who adapt éaxeer education ccmcepts and practices

make a dlfference in the lives of the:l.r stndents.‘ The .~
evidence obtained was mixed but a number of positive

observations were made:

1.

2,

3.

Students in career education infised classes -
demonstrated greater self-awareness than the

control subjects. In 658 of the classes the - .
éxperimental subjects (2,665)/ made’ greater self-
concept qams than. the control subjects: 5
Students in Career education infused classes .

/scored higher than students in the control

[ classes on tests designed to measure career

| attitude, career knowledge, career awareness and

careexr planning.

Students in_ carcer education infused classes
scored higher (although not significantly) than
students in the control classes on the Survey of T
Sebios L AEEEatey ki 14 designed to measure SR
attitude toward E‘m@% \ :
studies, and ‘science in the elementary school -

-curriculum. - . 2 "

 Herr (1977) xeported on the implementation of a
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Y _multi-conponent career education progran conducted in Concord,
New Hampshire, Areas of emphasis vere values clarification,
self-awarenéss, ang, cccuéauonm awareness achieved through
infusion, field trips, affective and ‘decision-making-ki'ts.
Evaluation was done by & quéstiomaire to teachers. From a
. staff of'400, 78 (20 percent) completed the questicnnaire
with the folloving rasles:

i . - 75%' aqreed that career education would help
in the all around education of students.

- 82% aqx'eed that students needed career education

- 68% agreed that the -career- education program was
; extrenely effective.

| "© . cutler (1977) developed, implemented;, and evaluated
a’career awarenéss progran at the Sir W. Grenfell.Junior
[ College. in Corner Brook, Newfom‘-ndl’and. Eleven college
. students participated'in the program which was conducted for ")
*tenconsecutive weeks with ong: two-hour ‘class per wedk. ,Mé
primary finding was that the career edic?atinn.progfam
resulted in significant improvement in attitides toward the...
world of work and increased career awareness of the
inportant components of informed career choice. —
Hccaxthy (1926) ‘Geveloped; implemented and evaliated.
o T . ‘" a career education progx:am as an alternative to a pr
vocat:ional program for the attaimment of a career dducative - J

/

“Ghjective — "to give students insight into varicus occupa-

tions and into their own abilities. so that tﬁey will be able
o et A
A *‘to make a wide choice oni _their future career" Ap: 2) - mg// . 4

' ‘ ! P

7 careiar education pmgrzm was carued “out vith a’ group- of




students in grade nxne, and cops;sted of a vazi.ety of

activities designed to give- studencs insiqht 0 Becupa—

tional Oppa!‘t\uutxes -and mtu their own interests And

abilities.' The total time involvenent per scudent was

‘£xdm 17 to 20 hours.
The' results of the study shoved that there was;a

significant increase in the mean scores. from the pretest

to the post\tes't administration of the career knawiedgé‘

instrument, 'The posttest scores were’'also significantly

higherthan the posttest scores of a/program designed' to

asnteva’ binl s goans tidough whoatlonsl expatlences . ;
. Bonnett (1977) ‘déveloped a synthesis of evaluation ' :

results of fort, }, five federally funded %12 carser. education

_programs in tHe v S. Ma_report vas oxgamzed ‘around the )

i ) difierent 1earnez autcume goals for career education

x‘eleased by the U.S. Office of Ed\lcatlcn. The report con-
T ] uded Ehat as @ TeSult'of career educatmn pzogxa.ms, carkeer .
\ decislon-mklng Bkllls vere strangthened wu-_h great copsmt-

\en;y. Stidents vere. being equippéd with a degree Of self-

ding and und ing of i tional

opportunities; fix making sound .career decisions.
\‘ § JHerr (1977)" in revieving, analyzing and synthes:Lzlng

the research on career education concludes that:

i Even though few studies of career education meet
experimental standards of rigor, there are a large
number of studies which describe career education's
-impact as gpositive one.,. Indeed, experimental.rigor .
aside, the weight of evidence does"favor, careex

. education. Given the fact that the bulk .of hhese
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studies occur under natural ‘conditions and are conducted
by relatwely untrained ‘evaluators, the results may be .

_more impressive than is generally acknowledged.  (p. 71)-

« * CREATING A CAREER

Course Content .

“Creating a Career" is'a curt}culum-based vocanunax
‘uidance progran designed and produced by the Training,
Research’ and Davelopment Station Of ‘the Departiient.of
,Manpov;ler and Immigra‘tion".‘ As a pre-requisite to the
aex}el9pment ‘of this prqg;:a.l.'\:l, th;,o:etical and research liter-
ature’ was ;réﬁievze&‘, identifying thrée factors that hinder
vocational ?deci'siar;—‘mak;l/ng. . They weré: (1) lack of -self-
knowleﬂ‘:;e; (2) lack of knc:wledge,of the world of work; and

¢ .7 1(3). lack of declsinn—mak).ng skills. "creaﬂmj a career"

‘addresses itself to these areas as well| as the apphcatxon
o
) ‘of appropriate sluus in obta1n1nq employment (Davison,

1976) . : s ; i

The main abjecuves of “Creatlng a Caxeer are

conslstent with ‘the’activities that are suggested by Super

for students who are at the’ Crystalllzatlon Stage of their

* gpbational developments this is additional evidence to
support the claim that r_he "creatmg a career" programis
founded on a sofind theoretical basxs. .

“Creating a Career” consists of “twg major sectlcns -

Career Planning and Job. Search. The: Career. Planning section

=g ﬂes1gned to, k_lelp “high ‘schopl students explore and evaluate




. his/her

“own capabllltles and to develop an awareness of his/

her own abilities, 1m:erests, aptxtndes and temperament and

to relate these personal qualities to what 1s required in an

occupation. Davison and T.Lppett, .authors of “the p;oqﬁam, .
'

say that the puxpnse of this section ).S "to help young .
people explore who they ate, where they are whit the
opport\uutxes are; ‘and what is facing them in the future. -
It is also desighed to help them develop the skills .;ecip;red
to ‘act upon ‘their knowledge. -Without these.skills, every-
t;hing is left 6{: to chance" . (Davison, '1976).

The Job.Seaxch Section of "Creating a Career"

provides training in-specific job' search skills; it is
/"desxgned €0 encourage young people to choose their work 7

.instead of bemq chosén’ by :.t" . (Davison, 1976) TR

Why "Creating a Career"

From the revl.ew of the. literature rélated to
occupational chome and career development, it became clear

that the dxffezent theor].es of career development had a

num.bet Of s:um.latit;es and that the lnaxn dxfference in -these

thecr;es was in thelr 'chome of emphas:.s. This author ¢~ *

ccncludegl that the dszerent theorists agreed thate {

1. Students need'help ‘in making their' carcer decisions.

2. Stuﬂents need. to be aware of themselves, thelr
-'interests; abilities, values, and.limitations.

Students need to ha\'e accurate knowledge Of the
vaxlea aspects oi the world of work.

"Creatmg a Career was spec1f1ca11y ‘esigned by its: authors




;. Specific Objectives of the Study

o) al
to help high school ,students in the aréas of self—knowledqe,
career knowledge; decision-making skillsand ‘job search
skills. Th;s program thus has a sound theoretical basis.
The objectives and scope of "Creat:mq a career" are
similar to most career education programs. "The strength of
this p,?ogram is in that-it was developed in Canada for
Canadian_high school students and may readily be related j:o-
the not ihconsiderable resnur;es‘available through Cmada
Employment Cem’:ers. The _program is well supported by
teachlnq guides, student workbooks ‘and texts; it can be
implemented at a. very reasonable cost 19 any size community.
The claim is also made that teachers, felatiyely untrained
in career education and guidance technigies, can success-

fully operate the program.

Th‘is study was undertaken to Gvaluate the career
education progran describedin this thesis, aimed at
fu:.funng the following ab;ectwes. 2

1.. Self. To identify and develop students awareness | ‘
Of their values, interests, abilities and limitations in
relation to the world of .work. ' K

2." World of Work: To 'proVide students with an oppor-
tunity to increase their knowledge of work ‘and to explore
careers which are of interest to them.

3. "Decision-Making. To help students formilate

realistic career goals by providing a framework in which © -
L ; : 7
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decision-making skills may be taight and applied in the con-
text of career education. i { N 4
4.' Job Seuch. To develop skills which studgnts can .
apply to seekmq and getting a job. g £ R

_SURVEY OF OPINION CONCERNING STUDENTS -
- AND CAREER PLANNING

In .an attempt to gather information on how'various .
groups viewed career planning and to provide the instructor ;
. with a‘focus necessary for the evaluation of ‘the c‘a:eer
education pfogram, a survey of opinion was conducted in.
June, ‘1978 ‘on four groups who would be involved in the
inplementation of "Creating a Career". gt Elvood High School,
Deer Lake. - 2 i l J
. 1. "A’group of 116 grade ten students
2. "A grdup of 89 grade eleven students
3. A group .of 64 parents of grade ten students
4. A group of 17 teachers. %
“The survey of opinion concentrated on the four :
general objectives of the career education program as well |
as fifteen specific objectives as stated in the two ‘workbooks . |
which accompany ,the texts that make up the career education 4
program. The questionnaire used in the survey appears in

Appendix I.. 4 .

when individuals were asked to rank the four general

objectives of the career education program, all four groups
)

|
|
The results of this survey, Table 1, showed that !




ranked the objectives in the same: order.®\All groups felt

" that the most important objective was for students.to be

able to kiiow themselves, their own values, interests, |

talents, abilities and limitations. when it comes “to the

world ‘of work.

.

Table 1 ~

Median Ranking of General ‘Objectives

. self- Knowledge - Decision- Job
Knowledge of work Making Search
Groups - Objective ~ Objective Objective  Objective
Grade:x =+
Students 1,71~ 2.33 2.86 3.26
' Grade. XTI <
Students 1,70 7 2,52« 2:70. 3,20
Parents 1.62 207 2.64 3.92
Teachers 1.58 2:33 2.94 f. 3.2
Mean - . !
Rankings 1.65 2.34 2.78 3.37

The next objective considered most important by,all -

groups was sthat students needed to be given opportunity to

increase their krowledge of the World of ‘work and to

_explore careers which were of interest to ther.

The objective ranked third by all groups was:that
e . 4

students needed to be taught how.to make a good decision

about the kind of work they would like to do.

The

objective considered to be least important of the four

was that students needédd to know how to go about looking for




| work and how. to apply for job openings once théy were
locatéd. f . . .
. 4he results of the survey suggest that most people

fe1t that students should get to know themselves' first,

then f:l.nd out about the d)ffetent cqreers available to

theln £ollowed hy learn how to make a good dec;slon about

. the kl.nd of work they wanted to do and then to learn how to N S

go ahout loloking for work. J ,3' %

The' decond part’ of ‘thé, survey questlonndire;
Appendix I, asked individuals to rank fifteen specific
' objectives concerning students and career planning. .The
specific objectives weré ranked based on' their median values . 3
and ‘the results appear in Table 2., 4 J
. The specific objective that rar/:ked the hlghest was

that btudents fieeded to be able to set realistic goals for ~

thenselves; and should be able to make plans to achieve them. -
" The next objectxve seen as. being most mpof;emt was that

Students needed €0 know What their abilifhegtiers in plan

ning for. their future career and should bd aware of all the
aifferent factois which have an efféct on making a career
decision. ’ . )
[ ' Each general objective had \a number of specific . !

" objectives that corres d toit. Self-knowledge object- - i

ive corresponded with spebific objectw A‘;. F-and N; ‘

knowledge of work objective corresponde vliunspeciﬂc

objecuves 1,3, and K; decisf.on-making object e -




Table .2

\'Yedian Ranking of Specific Objectives

Spec:_ﬁ.c‘ Grade X = Grade XI s gtuﬂ;p [
Objectives Students ' Students Parents Teachers - Mean "Fank&ng
B 188 194 Lo e Le 1
5 2040 ¢ 2,08 258 L1857 .2.15 2
@ Tz 24 T l2as s 1es 2. 3
¢ 22 L e 2w 4
o 230 2520 s 256 2.47 5
1 2.83 . 2.86 285 2,08 265 6
‘K 305 V37 2,96 329 3.4 7
M 31 3oM9 308 308 %15, . 8
H 331 324 312 820 . 3.2 -9
F 3.34 3.39 3.24 343 . 335 10
W 3.72 3.41 R TR W I
a 3.50 3.27 .04 . 342 3.5 12
D .47 372 .55 92" 366 13
J 3.43 3.79, 3.06 , 4.42 7367 1
E 350 378 3547 492 15
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. corresponded with- specific objéctives c, H, M, and O and -

the job search objective corresponded with speciﬂc .
oh]ective.s B, D, E, G and L. - ,

The results (Table 3) indicate that when the mean

of the »rankings of the specific objectives that corres-

ponded to the general objectives was calculated,
md).v:.duals _continued to rank the general ob]ectlve of

Fob search as fourth and the general DbJect:Lve of

. decxswn—mak:.ng as third, however, the general ob;ect).ve

Gf knowledge of work was ranked first whereas tho self-
knopledge objective.ranked second.” . '
] Table 3. .. .
Rankings of General’ Objectives Based \

on the Mean of the Rankings
of -Specific Objectives

Decision- Job

- Knowledge - Self-

of work . ‘Knowledge Making: « ‘Search'
Groups Objective ~Objective . Objective objective
Grade X
Students
Grade XI -
Students ©  5.75 7.20 9.33 1.0,
Parents 6.75 - 6.40° 7.0 -13.83
Teachers, 6.50 6.60 9.67 10.67
Mean . .
Rankings 6,10 6.84 8.58 - / 11.92

,T,he results of, this'survey of opinion concerning-
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students and career planning proyidé&‘i the instructor with
an indication of how these ‘four groups viewed some of the
aifferent objectives that made“up’the carest education
course as well as helped in providing the instructor with
e . . an overall perspective for the evaluation of the progrim
in addition fo providing direction as to what areas might .
be ‘eniphasized: throughout the inplementation of "Creating
a career”. ’ 2l
LIMITATIONS

There are a number of factors that must be

considered when generalizing the results of this study to
|

Newfoundland ‘as a whole:

1. The career edication. progr: Conducted in a

: The career education program was conducted with
L a relatively small group of students.

3... Students who participated in theé career education
= s 5

5 .
program were all.'academic students”.




. ' 'SECTION II
r METHODOLOGY

The purpose of this section is to describe the

¢, procedures which were followed in the study.

GENERAL ‘DESIGN OF THE P

! T578, & weitton proposal for @ catesr edus . 0
mnpx::am at the .grade eleven level for ‘credit was :
presented to the administration and all department heads
, 7t Eluood High School, Deer Lake, Newfoundland. After
4 receiving support’ from the school level, the proposal
n;as then presented to the Superintendent and the Deer
| . Lake Intégrated School ‘Board for their approval. Once

: : o
: . their approval was given, application was made to the. - .

Department of Education to have "Creating a Career" as an
alternative course at the grade eleven level. .Upon
receiving approval ‘from the Department of Education, ° i

students in the academic grade classes Elwood High |

School were informed about the course and its' objectives

g ' as well as vhere it would £it into the school timetable.
In Septémber, grade eleven students chose one of Chemistry,
: pubronites! o Cavais l;lan;xing and Job Search Techniques.

Those choosing Career -Planning and Job Search Techniques

. ) 38 .

|
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comprised the experimental groy,ovﬂiﬁudy-. )
A meeting was'held uring the first Week of school !
e g
. for the parenfs of those students who had .chosen to take

i ]
»— the new course. 'This was an orientation session for

parents as well as an opportunity for them to voice any
concerns -that they might have pad c‘oncerninq the course. .
A Career Knowledge Questionnaire (Appendix II) and
the Student Questionnaire & Self-Rating’ (Appevndi.};III) were |
administered to the experingental q"’ran‘g and a control érogp
P from anothér high school in the ;re;.' : '
In April 1979, some of the questions that made up
| g the career knbwledge instrument were given to grade eleven

\ students at Elwood as part of their mid-year examination.

4 3 The remaining ‘questions -that made up-the career knowledge

inatrument vere included on ‘their:final examination in
“June.  These two administrations made up the’ posttest. ' In
|June '19797 the career kiowledge instrument was administered |
— ' as a posttest to grade eleven students at. another high
' school in Deex Lake who served as the control group in

this study. Both the cont;ol" and experimental group were

given the complete Student Questionnaire’- Self-Ratings in
June ‘of 1979.
(T g
EVALUATION'PROCEDURES
Curriculum Plan

The four main -objectives of the program were




évaluated in ‘terms of the learner outcomes of the "Creating
a'Career" program. A humber of “specific learner outcomes
were related to éach main objective (hppendix 1V). ' Students
ﬁ§a to achieve well in the specifi; areas in order t6 = |
damonstral:e that the main objectives were accomplished.

- Before the program began, the fallcm.\ng 1nfomauon
‘was detem:.ned for each learner outcome.

Content Area - the section of "Creating a Careex

that was intended to achieve a particular learner outcom
Process - the steps.involved in achieving:the

Iearner outcome. 2

Evaluation - the umed to
evaluate a particular outcotie; that.is, to aéte;%-\ige if
“Creating a Career" was effective for attaining the outcome.
Appendix V outlines this information which provided the

basis for the development of evaluation instruments.

Evaluation of Program Processes

In addition to learner outcomes it was desired to

\evaluate the program processes to determne if the conduct

oFithe ¢ progzan could be improved. ‘Several ‘aifferent types

of mfomation were obcained.

I structcz\ Anecdgtal Records. Anecdobal records,
kept throuqhout the course gave ‘the 1nstructcr s inmediate
unpress"ons of student reaction to various aspects of their

course, ygohlén\s or difficulties which arose, and the
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VII) was. used.

. Evaluation of Learner Outcomes .’

L o4l

reaction, Of the staff of the school to the program. »

(student Evaluation. On three occasions during the
yea‘r, stu@ents completed“ a'Proqram Evaluation Qﬁe_s:ionna’ire
(see Appendix VI). Students wére asked to rate several
aspects|of the course, including theif interest, level of
improvement.and the teacher, They were asked to indicate
their likes and dislikes and riake stggestions for improve-
nexit. :

Program Diary. A diary was completed approximately
five tines each month by the instructor deséribing exactly
what ‘took’ place during the class periods. The purpose of
‘the Class and metliods were described. This differed from ¢

the anecdotal records in that a specific format (Appendix

Thus the instructor made a periodic rating
| . - -
of.'t'hg conduct of the course, the adeguacy of "Creating a

Career", studedt attitude and student interest.
v ; B

. . s

Student End of Course Evalpation. At the end of
: T § N
the scliool year, students completed the Course Evaluation

| Questionnaire (Appendix VIII). They refletted on the’

entire course and assessed the benefits, and gave their
impression Of the overall-effectiveness of the various

program elements. g e g

Two instruments were developed to measure learner




outcomes; the ‘Career Knowledge Questionnaire (Appendix 11)

and ‘the Student Questionnaire - Self-Ratlng (nppendxx 1I1).

Student Questio: e — Self-Rating. ' Thls qués~

tionnaire was designed to measure the. perception that
'students had of their knowledge of the “four main objectives

| of the program! This aﬁth’br ¥ a the evaluation pro;ecz/

= cf Harvey (1975) useful in drafting f_his questionnaire.

Part I of this questxoxmaxre conusts of six

_questions which were. de;

.- Of this study. Student ted themselves on how vell- -

informed théy were on-th overall objectives. ’

Questinnn'aire items numbered 3 (1) and two (2) related .

P to majo: objecnve fou: (4) - Job saaxch, questxonnaire
xtem mmhe:r:ed three (3) related to major obJect::Lve three
(3) - decinon—makxng, qussnonnai:e ‘itenms m;mbered four
(4) and fxve\S) related ‘to major ob]éctlve two (2) -
career knuwledge, and questlonnaize item six (6) telated

to major objective one (1) - self-knowledge.
1 5

0 - " The :emaining eighteen’ (18) items (Part II of ‘the

quesuonnaue) wex'e also related to the tour majpx Objec—
- X tives but were more specitic in nature And wexe devised .
from fifteen (15) learnexr outcomes taken f:cm the ‘list -
which appears m Appendix v. These learner outcomes
related to the four maili objectives in thé following way.—

five (5), learner cutcomes (5 questionnaire items) were

ived from the four main objecbives
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related to self-knowledge; five (5) learner outcomes (6 .

'qixestionnaire items) were related to career knowledge;
. thTee (3) learner cutcomes (4 questmrmaire itens) were

'relatea to decision makmg, and two (2) learner outcomes

@ q&stxopna1re items) were related to job searcl

- { Scoring of thé Student Questionnaire-- Self-Ratings.

The first twenty items on this questionnaire had the same,
five possible respc;nses to a question. If a student rated
himself on a given question’ as beéing “very well informed"
then he got the highest rating of 1 point, being "well

informed" he got two points, being "informed" he received

thres points,. "poorly inforned” four points, and the Towest-

X

The higher the self-rating the lower thé’ points g s

self-rating, "very poorly informed! received five points.

assigned and vice versa. The remaining items wer¢ scored

"in'a similar fashidn except for item $24 in which case no,

points were assigned.

Career Knowledge Questionnaire. Two measures,

¥ \ - 2
.The Career Maturity Inventory (Crites, 1973), and the ACT
B :

Assessment of Career- Development (Prediger, 1973) were
considered for the'assessment of learner outcomes in this
study before it was 'decideéd to develop an instrument

locally. While each instk has- been ieved f: bly,

and would measure many of the."Creating a Career" outcomes,

each required over two hours for its administration.  This
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was unacceptable due to u:Q demands made on the time.of
graduating students, particularly as a final examination ©
was also required in the course. It was decided, fihally,
to develop an exminauan based on the specific. oh)ectwes
of "Creating a Cauu" which would serve as bot.h course
.evaluatl.on and final examinatjion. :

There are one hundred and elqhtaen (.us) Speclflc
objectives or learner outcomes that were listed for the
~crea£ing a Career" prog:am‘ tz;at were ralmed ‘to the four
main objectives of this study. .From this total, ﬁfty—f.hx:ee
453) learner outcomes were chosen (Appandu: v) as a
measure of the ,gffec&veness of: the program.

From the list of fifty-three (53) learner outcomes

" this author chose eighteen i}s) learner outcomes from which
he ‘devised the thirty-two questions that comprised the
K‘:a:eer .Knowledge Questionnaire {Appendix II): The eighteen
(18) Jearner outcomes selected to be included on “the N
questionnaire related to the four main objectives in the

followl.ng way as shown in_Table 4.

“. Scnn.ng of the Career Knowledge Questionnaire. In
the develdpment ct the (Career Knowledge Questionnairé,

' desirable correct responses were formulated for the .
dngationn., A Rooing Key was, b designed by using all '
correct responses to all.items as a basis. - The scoring

- ‘key designed for this study can be found in Appendix IX.




Table 4
v . v

Relationship of Learner Outcomes to Items - 4
on the Career Knowledge Questiomnaire. . B

- *Learner Career Knowledge
Main Objective Outcomes -Item Number
. 1. Knowledge e 1-11 SR
of self 1-16 . B F 20
14 28
1-16 21
1-T6 5 22 :
o 1-19 LR} =
2. Knowledge of ° &2 « 4
the World of . . 2= 3" v 6
2- 7.7 g
2-12 - 8
2-.1 .26
% 2-13 27
3.' Decision- = . 3= 1
making 3- 4
» 3-4
= k. 3- 4
0 o % 3- 4
3= 4 .
: : 3-4
3= 4
- '3-4
3- 4 S
3-1
. 35
4. Job Search Ca- 4 ; - 23
S 4- 4 24 :
8 * 4- 4 25
4= 2 ¢ 29
4-11 30

T

o] 32 .
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A maximum score was found for each of the fout' subscales as

well as for the total instrument. : o

sample ;- & .

. - The sample consisted of two groups of grade eleven
- students. The control group consisted of seventeen (17)
students vho' attended another high school in Deer Lake
and the ‘experimental group was made up of eleven (11)
students attending Elwood High -Sbhool in Deef Lake who '
chose to do “Career Planning and Job Search Technigies®

-as part of theif grade eleven program of studies.

Description of Deer Lake.  Deer Lake is a small

rural ‘comunity of approximately 5,000 people situated on

the west coast of iana y—£ivé ki

£rom
the city of Comer Brook. The main industry in the area

is paper making with a good pexcentage of residents being
employed either directly or indirectly with the Bowater Paper
Company. :

P
Control High School. The high school which supplied
. oty &
the control group for this S‘tudy had approximately 325
students in grades seven, eight, nine, ten and eleven., It

had a’ staff of fourteen teachers. 'There were two classes

‘of grade eleven studénts with 1y fifteen '

in each class. Bothiclasses £oliowed the 'same program of

studies with the exception of seven students who were




help students. adjust to the world of work and/or some

v R i i

required to do the Basic Mathematics course, Those students

.who were doing the Basic Mathematics course were not included

in this stuly. The stulints who did the Matriculation
Mathenatics and who will be referred to s "academic”
students were ’usgd in thel study. Although twenty-:fonr
academic grade eleven students combiatad thezcarasr Rnqws
ledge instrunent fin September, only the seventeen grade
eleven stuqeﬂts who' completed both the prefest and posttest
career kno;:ea;ge instrument will bé used for comparative
purposes .v : |

The control Migh school did not have the services
of a’'guidance counselor but did attempt through the school

administration and the efforts of individual teachers to

post-secondary educational: institutions. ' Some of the

®career guidance services offered: to these students were
participation in a Career's Day, availahi}ity of career .
information, presentations by pec_:’ple from post-secondary
educational institutions and registration by Canada Man- \
power officials for sumer employment and tours of various

educational institutions. . ‘(

Elwood Regional High School. Elwood High'Schoolais’
operated by the Deer Lake Integrated School Board and had
approximately 370 Students in grades nine, ten and eleven:

It had a staff of 18 teachers. There were four classes of

B ——"
P
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gyade eleven' students. . Two of these classes did tf:e Basic

Mathematics and were nDt offered the career erluc?)élcn

program. f1he renaining. two classes 4id’ the Matriculation

*Mathematics and were considéréd "academic® students. These

Students had a choice between three subjects; they could

take Chemistry, Ecohomics or Career Plamning and Job Search
Techniquess Thirteen students chose Career Planning and

Job Search Techniques; during the first month of School

o of these students fecided to discontinue their educatio.
The eleven, students who remained for'the entire school year '

are the. ones used in tffis- study as the experimental group.

. These ts met for ly thirty-five minutes

per day ‘on £ive days of the six day cycle. ;

Analysis

Career. Knowledge éuestionnai.xe. The analysis of
the Career Knowledge Questionfaire provided information on
the attainment of the four Kajor goals of the program.
Se‘veral statistical questions were of importance. First,
the logic of the design Suggested that the students from
Elwood High School and the control school would have -
relatively similar scores on the pretest. This was tested ;
with an F-test. The gains of the two schools over thy/ year
were then compared, again using. an F-test. A companaon of
the‘mean posttest score in Elwood High School with the
maximum score was of some interest, but a valid F-test could

not be done because of the obvious violation of the -
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normality requirement. A subjective comparison was therex
fore made. ' R .

4 Main objective scores were found by summing the
scores of all questions relating to the four main guestions.
A total score yas found by summing the, four main objective
scores. -Questions vere thus Welghted in'the ‘total ‘score

in relation to their maximum possiblé scores.

. ‘Student. Questionnaire - Self-Rating. The 'self-
‘xating 'questionnaire was analyzed in a‘manner similar o
the Career Knowledge Questionnaire. The various items were
first ‘coisiderdd’ separately coiparing the pretest scores..
and change scores by means of .an ‘F-test.v Questions relating
to the four maii objectives were summed and analyzed in &

o : !
similar fashion.
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SECTION III . s X
ANALYSIS OF DATA
DEMONSTRABLE LEARNER OUTCOMES ¢

Students who participated in the career education
course were evaluated on thé various learner outcomes that
are outlined in Appendix IV.- All students were successful
in ‘meeting’ thes nimum requirements at some point
throughout the/duration of the course. MOSt students were
successful on their first attempt, however, some students

required a second evaluation befofe meeting the requirement.
CAREER KNOWLEDGE QUESTIONNAIRE =

| In this section the results Of the Career Knowledge
Questionnaire will be examined in rel ko the four

" ‘main. objectives of the program and the specific ‘sub- -

cbjectives that relate to each.
/ " ,f'r s p
Self-awareness -
/]
/1

The first objective of the ptoq?am had to-do with

N the sel of the , Fopt_of
/f the specific objectives vere relate to e ‘ur“;m, with
/ six fons on. the questi woted £ their eval-,
uation. 'The results of both’ tha/ x ud?go'nceati_m‘ are

shown in Table 5. The: specifje’abjective associated withh

. L0 '2 & .
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éach question is referred to in coltm one, and may be
found in Appendix IV. Aléo shown is the maximum possible
score on the question.

ek, waris 1io significant differences between the

iiees o #ia SF the bL¥ GussEiongc Ehe bretest)” it
qnestion (3), the students from the control school scored
significantly higher than th::se in Elwood. As can be v
seen by inspection, the: average'pretest scores' were

| extremely low comparéd to the maximm possible score.
! Students froh Elwood gained significantly more on
all items than did the students from the control school
aid, ds can. be seen, the average scores; with the
exception of question thuee (3), were quite high, close fo
the maximun. By infpection, it can be seen that the gains

% o in the control scho91 were marginal.

World .of Work
The second major objgctive related to student know=
ledge of the world of work. The.results of the analysis

are ‘shown in Table 6. Six sub-objectives, and six questions

were devoted to this major objective. The pretest diffat—/
“ ences were not sig‘ei‘fi.cant o all questions. Elwod
: | students gained significantly nore than the students from
‘ the control school; the ‘.—H age scorés again were quite high
and close o the maximun with the exception of question six

(6). The gains in the control'school tended to be.very small.




: TabLE 6
CAREEN RNOWLEDGE OUTCONES FOR ORJECTIVE THO

Question

. specttic
Objactive

. “List the different jobs

26. * What are wome of the atr-
Terent Fessons why people work?




Decisioni-Naking
The third major objéctive of the program deait with

increasing the decision-making skills of the student.  The

results of the analysis are shown in Table 7. Four of the
specific objectives were related to this major aim, with
twelve questions on ‘the questionnaire ‘devoted to their '
evalnatxon. ‘There were no significant rleferences between
the schools on all twelve questions on the pretest.

Elvood students gained significantly more than the

students from 'the control school on ten of the twelve post
. > 2 LR

test questions. Questions fourteen (14) and .éighteen (18)

showed no significant gains. Elwood's mean posttest scores

J

tended to be .lower than the maximm possible scores. The

ains in the- control school tended to be very small.

gueex Knowledge Question Two. Question two (2)
on tie Career’ Knowledge Questionnaire resds as follows:

2. What do you plan to do after completing high
schoolz. ~ . : N
Four plans were indicated and the student had to ChUDBE one.
This question vas not  assigned a point value; the author
felt that question £wo (2) was ifferent from the. other
'knowledge questions in that it Was more an indicator of

action and one couldn't assess on what basis thgse decisions

. 5 .
were made. =The results of this question appear in Table 8, © -
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TanLe 7

CAREER KNOWLEDGE OUTCOMES FOR OBJECTIVE THREE.

Geestion

Specitic
SRjective

9,

What steps are involved in
_mking s goof deciaion about
he Kina 3¢ work you would 1ike

2785 Soon completing your
achooling?

10. "Name the different dogres
- prosrams availsble at H.U

1n

how many

pE

study
before he obtaina a degree?

the techriology courses
the College of

55




* Table 7 (continued)

oS,

Statistic
neAn
0.
W
¥
oA
0.

pro-

he College -
John's?

Quastion

REX]

s meant by

the appranticiship progren?

17, Explain whi

-1
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Table 8.. U
& "
‘e Results of Career Knowledge Question.Two
R PR &
L1 Pretest . Posttest
Responses Elwood ~ Control -Elwcod Control
Further my educatlcn 6 12 5. 15
Get a_job (3 = T4 il 1
. ‘Undecided 3 2 - 1
Other . - $mE o 22 -

Job Search ¢ . \

The fourth major obJectlve related to increasing °
“the job search skills of the stud_ents. The results of the

analysis are shown in'Table 9. Three Sub-objeltives, and

 seven questions' were related to this major objective. The

pretest differences vers not significant on all questions:
Elwood students scored significantly higher than -
‘tlfymse in the contrql school on six of the'seven post;est
questions. Question thirty (30) showed no significant
gains. /Elvood's mean posttest scores tended. to. be high
.and close to the maximum with the 'exception of question
cnizgy—éwo (32). By inspection, it can be Seen that the
.

.gains in the control school were marginal.

Suma:z.

There were mo significant differefices between the
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CAREER KNOWLEDGE OUTCOMES FOR OBJECTIVE FOUR

Max,
Seor

Queation . -

statiatle

e B B B B

ways you could locate a job -

vacany?..

29. What are the ifferent

31 Describe the Young Canads

T

.

s

Give examples of how you
roats your own job?

i
P g
'i?.‘-v.é

;58
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two groups of students at the beginning of the school year

on thirty of the thirty-one questionnaire items related’ to
the four main program objectives. On guestion three (3)
where the difference was significant, it was in favor.of
the control group; these students showed only a small gain
over the year whereas Elwood's improvement was quite
Aremdbic.s T€ isrintefaatidg to nota’that: at) e beglaning:

of the Year, the students from, the control school scored

higher on twenty-one of the thirty-one pretest iteis whereas

at the end of the year these students scored dower. on all
thirty-one items. :

Elwood students shwed a significant improvement
at the .05 level of significance on twenty-eight of the

thirty-one gain scores. ' On items 14, 18, and 30 pmuad

- students gained more than the control group but it was not

significant at.the .05 level.

Table 10, provides ‘data on the four overall prograi
objectives and their méan total scores: At the beglininy
Of the year both groups had similar total scores.’ At the
end of the year Elwodd students seceived a mean score of

148 94, '72 percent, whezeas the students from the control

school zec,elved 3-mean score of 41.20, 20 percenh
Y 2

e
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Table 10 tff
2 Four Main Program Objectives and Their
Mean Total Scores on the Career Y
Knowledge quesuonnaxre N
Pretest Scare - Posttest Scare Gain Scare
A (bjective Score Elwood Control “Elwood Control Elwood Control
Self- B
xnmlgdqe 31 4.62 6.41 . 27.0 8.87 22.38 2.46
of Work 78 4.9 7.04 61187 1215 56,19 . 501 .,
Decision :
Making - i
! 5 Skills 72 4.43 6.60 40.13  12.07 35.70 5.47 °
. \, ¥
| U 27 372 432 2063 811 - 1691 3.7
: Total = 208 ° 17.76  24.37 . 148.94 41.20 13118 16.83 ° u
i STUDENT QUESTIONNAIRE - SELF-RATINGS
|- : N =
i The Student Questjonnaire, Appendix III, was
| . aaministered to uudenés at-glwood High School and the
i . control schiool both at the beglmfing and end of the school
i year.. The purpose of this questir'mn-ize was to discaover
H hw students would :abe themselves in relatien to the
; adequacy of career knovledge dt their disposal.
. Self-avareness - o . g .
! Table 11 shows the outcome of the student self-
ratings in the area of self-a - At the nning of
> - B 5
% oy
n ’
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the'year there were no significant differences between the
career education students and those in. the control group,
Students in the career education program.showed a positive
change o three of the. five items that was significantly
greater than the change in the control school. On question
six (6), the change in students at Elwood was also positive,
and greater than the control school, although not signifi- .
cant. On question twenty-two (22), which asked students
how sure they were about what they'would do as a career, '
Elwood students showed a sanxfu:ant difference on the post-
test mean score in the negative di‘rectmn. however, after
correcting for the mean scores of both groups on the-
posttest administration of this item there was no signifi-
‘cant differenfe. The changes in the_control school ‘tended

‘ #
to be very small, i that these rated

. themselves much the same at the end of thé school yegr as

they did at the beginning:
LY

World of Work

Table 12 shows the-outcomes of the student self-
ratings Lq .the area of knowledge concerning the world of
work. “There were no significant differences between the
two' g:oups of 'students at the beginning of the year on
seven ©of thie eight questionnaire items related to the majox
objective of increased knowledge of the world of work.
Question eléven (11) showed a significant difference in a

positive direction in favor of the.control group.
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Elwood students gained significantly more than thée

students’ from the ‘control school on seveh of the eight

posttest.items. ' On'question twenty-one (21), the change

in students at Elwood v‘l'a\s"posir.ive and greater than the

control School although ot significant. ‘By inspection,
3 . / ) .

it can be seen that the gains in the control school were

farginal,

Decision‘Making sty
Table 13 shows the outcomes of the.student self-
rat..i.nqs in the area of decision making. The pretest
differences wehe ot significant on all five questions.
_Students in the career education program showed a-

positive change on all five items related to decision-

- -« .
making that was,significantly greater.than the change in

the control school. The changes in'the control school

|, tended to be very, small, suggesting that students' ratings .

changed very little over the course of the school year'
s PR

Student Question Twenty-four. Question twenty-four
" (24) wais incloded on’ the: student questmnnaue but because
of its nature received, no poxnr. value. The question read
2

a8 followss ;3 Cao e

‘u Who has helped-you most so far in planning your
. uccupational career?

The reésults of thik question appear in Table 14.

1 R ’ .

S




TABLE 13

‘STUDENT QUESTIOWNALRE - SELF-RATINGS FOR OBJECTIVE THREE
v,

Ouestion

- Gain

Statiatic

* ppeitic
Jactive

| _Post Test

{eting nigh sehoo1?

32,02 ou fool you ars vel
n

are attar comp}

\formed about how to
make » good daciaion about the

ind of work you would like to do?

o Mot applicable.

AN
L 8.0,
)

r

i
'i!. £ gg
il 2
11

©. elgniticant, st tNS .03 level

1onal ca
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Table 14

Results of st:udenc Questionnaire - Self—Rating
% em Number Twenty-Four

Pretest Posttest .

Student -
Elwood _ Control Elwood . Control
o

My parents 2 6 3 8
Other relative i
or adults _, . . .. 1 - - 1
Teacher Y- 2 - 3
Guidance = | :
Counselor - - 2 -
Friends. . 2 1 - 2
Course in career i
planning - - - 4 -

No one helped me 5 4 ;1 2"

I have not thought
about it - 1 !

Other % g \

Job Search ’ :

/ Table 15 shows the outcome of the student selfr
" ratings -in the area of .job search skills. There weré no''
significant differences between the two groups at the
beqinni.nq cf the year ‘'on two of the five questionnai.x'e )
items related to.this area.. Students from the control

'school rated themselves significantly higher in'a positive -

direction'on pretest items two (2), fifteen (15) and
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twenty-three (23). ’ . : =

. Elvood students showed a positive change on four
®f the five posttest items that was significantly greater
than the change in'the control school. On question
twenty-three (23) Elwood students showed a significant
Rosttest mean in'the negative direction, however, after
correcting for the mean scores of both groups on the pre-
test i;ministzatinn of jthis k‘tem there was no significant
di£ference between the cotitrol anl experimsntal growp. The
changes in the control tended to Be very small and in both
positive and negative directions. i -
Summary 3 h -y . ‘

There were no significant differences between the

- two groups of students at the beginning-of the year on {

of the 3% student vt'-' items
Telated to the. four mals program cbjectives. Students at
the control school rated themselves higher on all pretest
enty (21).
Four of these items, questions 11, 2, 15 and 23, were

items with t}he

rated significantly higher at the .05 level of significance.  °
Elwood students showed a.significant positive
change on nineteen of the twenty-three posttest items.

L
Table 16 provides data on the four overall program

. ‘objectives and ‘their mean total scores on the "Student

Qﬁes_t_ionnme (Eef!-mﬂngv)'. Elwood students rated

themselves higher at, the end of the year on all four areas -




) 10

%, i : : i "
of career develdpment whereas the control’ students” raté .
g d /
themselves lower on tY‘xe areas of self-}luwwledge, knowledge .
\of the world of work, and job search skills. In the area
of deéision-making sKills, the control students at the -
end of . the year had a positive mean gain of .4l whereas _
. B
Elwood students had 'a mean gaini‘cf 54.06‘. i
Table ‘16 N T e
Four Main Program Objectives-and Their k
Mean Total Scores on:the Student
‘ Questionnaire (Self-Ratings)
7 R 3
Mean Total Mean Total Mean Total
Gbjective - Score Elwood Oontrol —~Elwood 0m}:ml Elwood Control : @
G¢) 7 Knovledge 5 ,14.90 12.06 . 10.60 12.47 4.3 =41
of Wark .8 24.61 . 22.27 14.90 ‘1 22.46 . +9.71 - -
. pDecision=- - P o 5 S
Making - 5 17.26 15.00 - 11.20 © 14.59 46.06 -+ .41
Search . ‘5 17,54 13.94 :. 11.08 14.29 46.46 - .35
" Total 23 M3l 6327 4778 3.8 426.53. - .54 . .
£ b4 i 5
: ' Le
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J o i o,
PROGRAM, EVALUATION Qussatfonm‘lmz W g

- 'The instructor could not assume that the actual .

mplementatmn of "czeaun/g,a Career" in the class:oom

would be unpr6bleluat1c and‘that it'would correspond to its
planned or intended use. H i i “ K
. In an attempt to examine the process 1nvolved in
conducting this career education prograi the instructor
admin?tered a p:.‘og:am evaluatmn questiconnaire, Appendxx
v, dhring Novembex, March ana May of the school -year

WhiChf was designed to elicit feedback fxgm the partie-

:Lp?; on the actual impl ion of the, m. Table
17 provides some of the resilts 6f this guestionnaire.
=] The statément that received the highest rating was
rumber two. Students considered class dl.scuss:mns to be'a
very prohuctive use of class txme.‘ g
' Elwood students, alsu gave an above ‘average rating
o h\mbé_r one and. nunber mght, xndicam.ng that throughout
the 'yeu they wgrﬁ_ mor= than satisfied that classes were
élearly and’ lnglcally de'veloped and that the mfomuon
. they were 1eaxn:.ng in these classes was of a very useful
natures - .
. | The average standaxd @eviation for the elevén stu-
dents was .87 which suggeats that the. ratlngs of Elwood
. students were cllust:enng‘ teget_hgr and that most-Students

were rating these statemeénts in'a similar positive fashion

g
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S A Table 17 " ., e o e i
T Program Evaluation Results. - Paxt I L
Statement X : - ‘ T, W7 _Mean  S.D.
7 - T 4
1. .The:classes vere' dlearly’ b sl
* and 1qg:.cally developed - -, A}wayfa 3 2_ 3 4. 5' Nevar‘ @ 2.0 4 93
IS X! : °
24 o1a0e :;’m;“'f vere & .- Alyays 123 4.5 NevVer 4.3 97 .
:-3. Individual projects are * -Very Helpful A% @l 5 N Halpsul 2,377 1,01
4. ‘The teacher is covering ; ‘ : G
* the material .- Too quickly 1.2 3 ‘4 5 Too slowly~ - 2.7 .67 5
5. Classes are =~ ' ., - Interesting 1 2 3 4 5 Boring 2:7.° 1.08 J
6 ciassas are: s " = Too geacher 2 . Too student T
b dominated -1 .2 .3 4 5 Gominatea 23 =47 :
I learn from these classes - Very much- 12 3 4 5 Very little 2.4 7 1.06
s gzﬁ:”iz‘;n‘e“:‘:ﬁl"ie -Very useful 1. 2 3 4 5 Useless 2.6 .83 Ty
: .9.  The amount of effort.I | o s !
¢ -put.into these classes is ,- -4 lot 1 2-3 4 5 Very little 26 | .72 ;
SRS I really find it hard to - : = : ’ ¥
) . Fl do all the work for this |
. .7 course * -t Always | 0123 405 Never . 2.6 . .88 I
Vi 11." "If I were teaching this . = - - ] b
. course I would ~Charige a'lot 1-.2.3 4 5 Change nothing - 3.3 .91 }
’n b
¥ 4 + " N -
N : .
o ~ i
2 e




the duration of the ¥ : S

Students were also asked during the year to indicate
what they disliked about the course. A majority of stulénts
indicated they disliked doing their "Research Bi.bl:iogzaphies‘.
Research Eib].iogra'i)hy was a ‘vay Of encouraging students to
"seek out and zecoxd information on the world of work that
was of interest to them. Theywere allowed to read any
article they desired as long as\;:(f?@d to the objectives
of the ‘course. Having read t‘he' icle they were asked to
summarize the article and to provide a yary brief evali-
ation of it. This xn:omanon was collected periodically :
‘throughout the year and evaluated both for quality and

of sul ! nts did not see the usefulness

of this exércise and also felt that too much of a demand
was being made upon them. b S
Some students did not like r.he idu of having to’

):now a minimum amount of inf tion on the different

qu&:zes r.hat were given throughout the year. JIf students iy

;ud not achieve éut minimum, they would have to retake
_that quiz until the minimum score was achieved. -Other
students claimed they liked this approdch becausé it pre-

" pared them'for later, mé comprehensive examinations.

soma of the activuues that l:uﬂ-nts indicated they
1ikéa were grcmp dieuuauions, group projects,. guest speakers,

self-awaxanen exaxcieel, the Eputude test, job market .

' -‘tours, ing thng Canada WorKs px'opcualk,

-filps, researching occupations, "and job search exumsén .




: was positive. Most students ih the class viewgd the. course 4

involved in me"‘dc’tual implementation of the career edu-’

'
74
. Students made several suggestions during the year for
improving the.course. - They wanted more group discussions and e

group. projects, }.ess homework , and reduction or elimination:
of the Research Bibllographies. Soms vould have 1iked %
'havz done more work placements nnd, more interviews vu.r_h
people .in Various occupations. They wanted demonstrations

that material learned was.useful and reqﬁésted r\e _det;%ledu

information on the evaluation procedure ‘to be uled)inthe ]

course:
'

Student reactxon to l-.he course throuqhout the yeax °

s a good opportunity to discovef more about themselves and \
the world of ok . }héy fuun'd the int}omation learned tobe . .
of interest ,and useful in the attempt to make plans for the

futura. ) |

DIARY RECORDS AND ANECDOTAL RECORDS

In am attempt to continuously examine the process i

4 g
cation pregram the instrictor kept a’program diary, 2 : s

Appendix VII, whichyas completed an averagde of .five times

per month.  Anecdotal: records were; also written when the’ it
occasion presented n-self. These 1nstmments%xovided : °
information 'on'(a(: actually took Place in the classroom. ¥
The' classea that were perce:.ved by studenta and' i 7

tencher allke as heing the most pxoducuve vere thos’e in
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.t N 3, .
Some students were not used to doing: this, so it was a con-
tinuous struggle throughout the year ko draw thése students
! X into contributing to. tle Glass. 1An anecdotal record dated

‘Novem.bex- 3, 1979 provides an example:

““¢ ° .Iwas introducing a class on planninga careers .

when' I asked Joan to offer some suggestions as to

¥ the kind ‘of advice she would give to a student

¥ planning a career. Joan did not respond. "I re-
phrased the question two different ways and tried
to make light of the situation so as not to put too
much pressure on her but she simply sat there with -
a bit of a grin on her face and did not say anything.
C ey Most students viewed the individual and group projects

| as being useful and insightful intd their own selves as well

‘1 . as the' world of work. Some students, hovever, felt there
1 was too much emphasis, on' the work books and would .have liked
': to see less time };eing §pe;nt on paper and pencil exercises.

i Students were extremely, interested in finfnng,c_.ut'
about other p‘évplé‘sh,caree:s’; th.is was évident in the ;:azeg:?
intenie;fs that they comgle}:eus”well, as their rea’ponse‘s to
guest speakers. ' Students were able to-pick out individual
cha!acteristics that t.hey falt were important and could
:.dentity vm-h. %" s

b A he 1nurxuc€or €6 fits course made’ the miatake of

1 trying to present 511 the material that eanprised the

i . B S "Creating a ca:eat" ptogr/ This resulted in less time
| . For students to express themselVes and to exchange

. Qiffetent points of vidw. / LN 4

" The instrnctot a.ssessed students' lnfexest and per- ’

Yoeh A
o ception of the usefn!ness pf mater: alv prssented to te above.

.
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average thrcughnut “the duration of the course. , The level

of partxcxpatzon by students was also considered by the

instructor to be above age for most * through

the year; however, as with any group there were aymlmber of
individual @iférences on these three sfaxiahles.' .
© “The career education program, wdreating a Career",
was ia; the ‘most part expllclt enough in detail so as’t:o )
avoid error confusion; however, there were a number of
‘eas that were deserving of comment:

a) 1In the "Career Planning Guide", Chapter Three is
entitled; - "Decision Hakxng- “A Complex Personal Process".
The instructor felt that this chapter needed more debailed
. information. presented in a more clarified and easer to
ﬂmderstand\ way.- The topic, 'jCoﬁflicts in decision-making",

is covered in two small with no'e 1

or hypothetlcal situations provxded." Some ahould have been

provided to explain tﬂe difficulties that are encouncexed

by declsion—makets. o » &
¥ b) In the Career Planning Workbook, Unit-4, individual
projects 2, 3, 4, 5 and 6 are designed to have students
develop their mm pexsonal invem:unes. It is impexaéive
that a thorough éxamination of these projecu be .completed N
as it forms the basis for future projects. Students found
these individual projects, ditficulgym Gomple('.a. . 'l'hey were
al&ed to exmihe ehselves‘using a, variety of cateqcr_\es. :

One dxfﬂculty see\med ‘to”be; that students wan unsuze that
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easily Nave been'overcone by providing stulerits with \
Wm leted mventnnes; they would then haver =Y
k

bl s By
they were completing}these" projécts_curréqtly. These pro-
jects uere also time consiming and ‘made Mozt difficult by

not having the pages Of the workbook ‘umbered.’ Students

had to deteimine if they had the correct format and- if they ]

were. on .the nght track..- These \&Lfflcultles could very

the kind “of information that was expected of them and
would have had a coqcxete outline to. follow.
c) Caxeer Planning, Wnrkbook, “Unit - 6, p:o;e& 1,
Individual Projects:1 and, Z,had instructions ‘that were

. S . N o 2
explicit in detail; hovever, students i1l felt “neasy,

‘completing these frojects because they.weré unsure of the

: :oute they were foll.owing. Exaﬁylea o‘f cbm;;leted pro;'acts

wsaia have given- students more confidence in completing
r_heu own Qrojects 5md have reduced the amount’ qf tme spent

on ‘these. projects, o U

# d;) Career Planninq workbook, unit 9, Indxvldual Project v
1is déquned to get students to eva].uate theu occupatxonal

altema!::.ves. he directions are vague ands inadequate for-

the propet e_omplenon of the project. Here agaxn, an.

‘example of a4 completed projest wo‘u].d have prcved oSt |

benehc:l.al.

] The lnstrgctox aid’ nbt £ind the course’a difficult

= oné to implemm-lt m:h thfa except:.on of thee above mentloned

itens. Canada Manpower cfﬂcials vie:e very helpful th‘cughout
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and provided suppart when it was fleeded. ‘ :
C‘OU'RISE EvVALU;\TION QUESTIONNAIRE i
In June, 1979, students of Elwood High School ¢

completed a "Course Evaluatiam Questionnaire”, Appendl.x -

VIII. Students were‘asked to reflect back ove_xk the entixe‘

course ‘and assSess the, benefits they had received. -They v

also gave their ‘impressions on the overall effectiveness i
of the different elements that made p the career education
program. . 57 ’ v

The first part of the course questionm\ixe was a

h'.st of fifteen i t.he ai fent benefi.ts

: t.hat may-have been derived as a result of taking the cu:ee:

~‘educatxon course. The average s&are, for ﬂne fiftaen state- :
ments was 1.3 and the average standard eevxatmn “for these 1
statements was 69 (Table 18). This suggests that’ a‘tudent;' .
Who took the course felt :that it was beneficial and viewed p
it very positively, with little vat:‘fbility in their

ratings.

The 'students felt strongest about their being able

to Sxplore careers which werd of interest to them (iten 6)'.

ey’ also felt:that the course had 4 ptoved their Xnewleage
of occupational poaaibl],i.thes cpen to them (L) as well. i

" as thei.r knwleaqe ‘of the quah 1catiom requixed for

‘ Various joba (item B). students Als6 agteed thAt the cnuxse

had helped thém to EomuI?te a realistic career goal. .’
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Table “18
5§ 7 ;
- Results of Course Evaluation Questionnaire
i : [ Part I s 8
Q\‘xestio?n Y A ] . S
Number . "Mean . R §.D.
I LS B ey 3 577
. L PR 5 .79
el 1.9 .99
5 - g < - L
2,8 .0 .,

2.0

N T 5 B ‘.7 ‘
L 24 € e, g




' ‘gradeten students so that they would have mére time fo plan
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Part II of the "Course Evaluation mestio;xmke'
‘consisted of tweaty~dne Statemémits concerning alffcrent A
elements that made up the career education course. Students
were asked to rate these various elements on a scale of -
one to five. The results of Part II appear in Table 19.

Grdll;‘idiucussinns (item 28) were seen as being a
v Productive use of time.  Most students felt they had
earned a substantial amount from the course (item 19)  and
they also viewed the newly acquired knwladgé as being
useful to them in their future lives«(item 20). Most stutents
felt f.hey put an a.bove average amount of work into thé
course (item 16).

Students were asked to describe in their own words
any kind of benefit f.hey received from the course. The
ma]unty of students claimed that the course was beneficial
in helping them to decide what they wanted to do upon com-
pleti'lon of high school. - Some students felt they were more
informed about themselves.and the world of work. 3

’ Students were asked to offer suggestions to improve
the course. . All students felt that more practical xl;zda of
experiences were needed, for éxawle, more :raof
j ds i 1 ions, and so fo:th. \

’
Stuﬂantn wanted more resourte people to vlsit: the. class’ to\
discuss theix puticular careex‘l. i > r

On- sbuiant xacrmnanrled that the eourue he ‘given to
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4 Table 19
‘Results of Course f:valuiticn Questiopnai:é °
- rart 11 i ek
2 Y
Question o y
©  Number Mean S 8:D:
16 s, ‘ 2.4 - D e
Y 2.6. .70
18 ' ] - .67
13 ¢ 1.8 i.03
20 18 1.03
21 ' 1.5 1.08°
2 i.9 74-
23 < 2. o T .48
24 g e 2.5 . L e
25 : 22 k'
26 2.8 5 .92
.78
.85
ey
- 67
S
L7
P : 57
.42




e
for their future.

s_q\m Students wanted more discussions and wanted

"all” students to be involved; not just: r.he' same students -
-doing the tnndng throuqhout %_he course.

ane student suggdested that ‘thie ‘instructor give less
homework and slow down the pace whereas another student
suggested setting a time Limit on how long to stay at'a
cexrtain topic to ensure covering more material.

Studedts vere asked to indicate whether they felt

- the}e was enough time provided to égvex the course adequately.

. 8ix students rep.ue?f no, “two yes, and tm; did not. answer

the ﬁuegtion. ‘Most. students felt more time was necessary'(bo
adequately cover the entire céurse.

All students felt there were encugh materials and

g perhaps even too much 'to cover ‘the course adequately.
Students also. felt that the classroom’ space was adaqulte for
the conduct of the course. s :

Students were asked to estimate their level of
uatisgac;ion and their level of puticipatio‘n for the entire
course, - The average estimaté of satisfaction was 73%. The .

average ‘estimate of participation for the entire cbl_:‘rale was
68%. ' It is interesting to note that the final evaluation
results, vhich took into account all the Work the stident
4id diring the year, had a mean of 688 for this same group .

of. students. e "‘.} ' y § s T . i

Students veke asked to indicate whefher or ot the * .




course shouid be‘requir‘ed of all érade eleven studénts; six
students replied ’yes, .and commented that the‘ course :could - ‘.
help students to 1aarn more -aho; )n themselven and the world ..

of wctk and could help f_hem to plan their future cn:eer.v

Three ltudentn said no, and. one. commented mt the course

s‘hould be npci_o_nal. P

- Sixmmai[ 2 5 : . v 21
’ ' _The "Course Evaluation auestion.nnire‘ has provided

A subscahtialievidence to suppnxt the claim' that’ ths ‘career

; & educatlon course v.:s vieued by students as a eucce‘ss. ;
i Sy Studegta felt tlxat the course helped f.hen to learn | MO H

” aboit themsélves and about the world of wark. - The benefit t

i -most cited was that the coﬁtge hgléad s,t:udai;s to. formulite

3 " career plans upon the completion of high school. . " -




_ SECTION IV-' oW

IONS AND b
. e ; D ~
N A

‘Was the Career” Bducation Pzggram §£feccive? L
7 m basic purpoge of thia prn)ect was to unplemem:

and evahm:e a career ad\u:a:lon cmtrse at the grade eleven

level in Elwood negional High schnol. Seven different

evalnution insmnﬂentn vere udlxzed, hwever, only two -

af these i.nstxumenr.s vexe used for campuativa purposes.

-:Students at Elvood High schoo]. ‘and the oont::oi h{é‘? schco

They weré the cueer xnowledge Questionnaire, Appendix II,

and the student Questionpaire — Sext-mtinq, M@dm IXII.:

'were q:.ven pretest (and ﬁosttest admnisfx&tlona of these ’

LR £
ins(:mm\ts . d -

Based on f.he analysis of datx gxeealf,eﬂ‘ in sectmn \\
III. the gxade e!.even Blwood students' cnreer knmledqe in
7

the greas of elf, world Le um;k. aecuxon-mamg sm1s afa

i € i ,x\;!.;Ei' : ared “to the control

"The,. ﬁcreases vh,ch wers ahsuved He),sn-hrge’

school.

.
job' search sku_ln. as.ueasuxed by tHe 'career lumledge i




i

: Elwood students’ self-perceived knowledge in the areas. of

N 3 x «
to the area of self-awareness.received a mean score.of 2.

Search.

5 ; . g i 85’

i
that it prodllced a significant and!desirable gain in career
Kknoiledge for .all the Elwood students. K ¥

Based on the results of che data obtained from. the

admini ion- of the . + ire - (Self- ings) ,

self, world.of work, ecinon—makinq and jeb search . Q

improved significantly pared to ‘the control ‘scheol:
Therefore, the career edication course, .in addition to
ingreasing actual knowlpdge, also produced a significant

gain -in students” Self- tion of that knowledge.

This ‘cond _is further antiated by the
results of questions that'appear in Part'I of the Course

JEvaluation Questionfaire. Items 1, 2,. 3, 4 which related ~

-items 5, 6, 7, 8 which related to knowledge of the world of
work’ received a mean score of 1.62; -items 9, 10, 11, 13
which related to ;ieolsion-maklng received a mean. score of:
1.6 and item 12 which relited to job search recexved a mean _
score of 1.6. Students felt that the career education
course had -enabled them to improve their knowledge in the'
areas of self, career knowledge, decisxon—n\aklng, and Job

N <

" The questxon of effectiveness can be posed in another
vay. How effaciive was, the career ‘education course foi
Elwéod students in achieving the desirable level or criterion ™

of career development set forth for grade &leven students?

\
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The Tesults of the Career Knowledge Questiomnaire ' -
shmd that ‘the mean score on the posttest aéml.n:.stx‘atlnn
of this xnstrument was 149 Eor Elwood students a.nd 41 f\C'r

students from the conttol school. A perfegt score was 208.

" Basing this theoretically perfect score on 100 percent, .

Elwood students achieved 72 percent of this theoretically
perféct. score and ‘the control’ students achieved 20 percent.
Elwood students' mean gain éver the school year was 131.18

(63%) the conttol

' mean gain was.16.83
(8%).. S

" The problem of setting standards for measures of

" .achievement is well known (Glass, 1978). No attempt was

‘made in this study to ptovide an estimate of the.desired </
level Of achievement in the course except as was mpl).ad il\
the procedures used to select questxons for .the q-uesnon—

naire, and the pracedures used (f_n score the} quesuuns. The
problem of assighing appropriate weightings to the various

questions was i a less, on'a question by’

auestion, or on a total score basis, based on the judgemént

of the i 1 student on t'.he Career Know-""

1edge Questionnaire suggested a hxgh, and accepta.bl.e level

of. acmevement. 27 B i % r

s .
whue the results of the various evaluar.lrm msuu—

_ments were _q\uhe favatable, there are some- “that warra.m:
.
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closer ‘examifation and discussion.
" Question three on the Career Knowledge' Questionnaire,

asked students to state why they felt that their career.

_Plans were the Tight ores for them. Elwood students’ gained
significantly more on this iten than aid st\dencs from the
contxol” schnol_. However, the average posttest mean score
(2.54/638) was not close to the maxmqm score " (4/1008) .
/THis indicates- that stidents had Aifficulty substantiating =~ '
‘the’ véaspns for thetr céreer plans. A possible explanation.
for ‘this may be _that sthdents dia’ not receive enoiigh indi=
vidual help with t‘:heir careexr pl'uns thrbuqhout the year, .
studentn were Tequired to meet individuaily with the. '
xnstructur once d\uring the year. ~For some, this may have

been adequiats whereas for others it was mot. Classroom work
and other related experiences are.a part ’of_any‘éaxeer
education ‘program but individual counselling provides 'the v
student with an Qpportunig:y to pull things together. and to . )
integrate $he infornation obtained; and must bé viewed as an
) integral part of this program.’ Lack of this Kkind'of experi~
encé.‘mqﬁ have resulted in the poor results on question three.

A guestion similar in nature to’ gestion three o

t.he Career Knowledge. Questionnaire was queat).on twenty-two

on thé Student Quest:.oxgnaire - sélf-Rating. This question’
asked sttiderits to indicate how sure they vere about what \

they vanted to do as' a career. Elwood students showed.a

. significant difference on the posttest mean score in the
. 5 3 )




' " negative direction and showed no significant difference on

‘d0 upon, compieting high school.

R . ) 88 v

the mean gain score. .Elwood students at the beginning of

. the year felt "fairly sure" about what they would do as a

career whereas at the ‘end of the year ﬂ\ey felt "not tou

sure". ' This seems to  suggest that some n:udem:s were un~—

decided 'about. their career plans. However, in the Cuurse
‘Bvaluation Questionnaire the benefit most cited by ‘students
that they received from doing the career educauon& course
was that it helped them to decide on what they wanted to~
With this information ther
{t seams more Likély €o speculate “that these siiderts wers
not “undecided but vere not willing at this point in tine to
\make & definite choice £76m a nuiber of pnssxhle alter-' -
natives.” A number of students may Kave beén waiting for
the results ‘of their public examxnations before making a
final decision. Students in the course were continualiy,
encouraged to leave .open a5 many ‘alternatives as ‘tiey could
for as ‘long as they ‘couldin order to 1ncnease the ‘1{kelihood
of making a'good decision. This may be réflected, in the
- self-rating xtem twenty-two, however, it does polnt tﬂ the
need to'give studeﬂts more individual ‘3tténtion throughout
the course to-ensure they are ot being overvhelmed with
their increase in' career knowledqe. ; ==
Question gix‘on ‘the. Career Knmvledqe Questlermaxre 2+

asked students to tell all that they cm!ld about, two jcbs

" which may be(available for r.hem upcn completlon of their .




“high ' (25/66%), however, it was not: close to the maximpm -

schooling. Elwood students’ gain over the yeax, was signif
icant and quite dramatic. compared with ‘the ‘gain in the

. o .
control students — the average. Elwood posttest score-was ' -

possible score (38/100%) ©. Although Elwood's knowledge was

below the maximm, the average’ pbsttest score on item £ive:

of the’ Student Questionnaire was 1.7, udicn‘if? that o
Elyood students felt well informed about the careers which
were of i’ntexest t;a‘them. . On t‘.he Course Evaluatxon Ques- : ' &
tionnaire, students rated thirty-six different statements. )
Elwood seudents gave the highest mean rating (1.3) ‘to 9
11:8!1\'5).:(, wh:.ch Lndicated that students felt that the

course had enabled them - to explore careers which were of
interest to them. Th}.s Jnformatxon obtained from three
different instruments suggests to this authir the need to
review the' cn:aﬁa used in evaluating question six ‘on the-

career meledge Qu.esu.onnaire as well as' a review of the

Ly ‘

iat, ofthpl ional 1 Y

\ On the Career Knovledge Questionnaire, Elvoqd

i Tow scores on &t thirteen

through eightéen, questions fourteen and eighteen showed -

no significant gains whereas the other questions were - -

significant at the .05 level. ' All these questions dealt

@ :
with post-secondary education. Elwood's mean score (1.9)
on, quiestion eleven of -the Course Evaluation Questionnaire

indiated ‘that students felt the course had improved their




. knowledge of efucational pogsibilities open to then.

: majonty of comunities.*

190 n

~feeling: is confirmed again vith the results from quedtion.
" thirteen‘on thE. Student: ones;uonnaxre (s€1f-Rating) . * Why
then ‘do students féel, they are 1n£cx:med about educational
aite\xnatives when 1n réalj.ty they are ‘not? I@may be that
studéents ‘are cuncenuatinq on: only those educatxonul \
alternatives that’areof immediate!inferest to them i
subgests that more emphasis n,‘eedg';f:_ be'placed on raising
‘the awarandss’ of students to a11 Saaationa oppon}tuni:tie's.
This neeﬂ. becoies ' even more important in -comtunities that
40 not have easy. acoess o post-secondary educational

instituti

which in

land's situation would be the

" Ewood students, received closeto the maximum score
on all e posttest questiona of the Cireer knowledge Ques-
"cionnaue (:hat related to job search except; for item -

thircy‘two which askbd: students to give examples of how.

they m.i.ql\t cgeate their own »]obs. J‘l‘he mean posttel‘t score

" of Elwood students-on item twenty of  the Sfudent Question-

naxm (Self=<Rating) wmch asked students to indicate how
well informed they were about tha possibility of cxeaunq '
thelr. oim job was 3.10 which: fesulted in no'significant %

_diffetence £rom Elwncd‘a pretest score.  This information -

- suggests that even though during the.schooi year' Elwood

& “and several Young Canada Works'

proposals, some of vhich vere actually .implemem:ed th‘h

This
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federal government funding, it was not - suffioient in giving

 students the confidence or the information that was zequued'

for them to adequataly explnxe the alternative of cteating

7

their own.job. This isgan area that: the "Creating a
Career" program néeds to address in a much more detailed
fashion. . “
Question six onthe’ Student Questionnaire (Self-
Rat:.ng) received high ratings from-Both the . control (2.29)
and ‘the experimental (1.90) groups. When one examnes the.
career knowledge quastlnns that" relate to this xtem (caxeer
knowledge questions 3, 20y 21, 22 and 28) oné niay. dnfer. that
the experimental group had. its ratings. baded on S know—
ledge uhexeas the control appears to have no.such basis. ' -
The control students believe they were wall-l.nformed about -

-
themselves when in reality they may not have been:

A ‘similar set of results appears for item twenty-oré

on this same questionnaire. Both groups indicated that they

vere better informed about the kinds of jobs they could’
get than they were a year ago. The. career knowledge:
questilm that corresponded to this item was question: four,

The control students' mean posttest score was 1.82 whereas

‘Elwood's mean posttest score was 4. 09. However , both groups

rated th 1 alviost identieally in their self-peroaption

of .this knowledge. . This information- seems to imply“that -

the control ' sel: ings' may be i and
not based on actual fact. This finding has obvious |
v - ~ . s

v .
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implicatichs for this study, however, more importantly it
implies that students without access to some sort of career
education may be graduating from high school with unreal-

isticf perception of themselves.

on question y- of the
naire ‘(Self-Rating) which asked students what they thought
theli chances were of .getting & good job as comparal with
other 'at\.identﬁ in their school, Elwood students'posttest
nean stora .(3.50)" was ‘sighificantly highet than the. control
students' posttest mean score (2:35). The control’group
thg:xghi they had, a "better’ than average” chance of geccinq
a job whereas Elwood students figured their chances -had
decressed over the year and thought they had an "about -
average” chance of getting a job. This author speculates
that the contrel group. ncxx';q:u'u an overestimation and - -
Elwood's Fating may have beed.an underostimaticn with the 3

. latter being the closest to reality. .Elwood's performance:

on esreer knowledge Questions relating to job search was by
far q:uéez than the control group's performance. Elwood
students on course evaluation question twelve indicated with
a mean rating of 1.6 that theicaree: education course had

improved their knowledge of how to apply and get‘a job.

This information may also suggest that the career education .’

course may have achieved its goal. of increasing a student's
job search knowledge but may not have'been as successful at
imparting confidence' to deal with that information. This
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suggests the need to build a stronger relationship with the

looal community and provide students with real life, exper-

liences aimed at ‘building their self-confidence. S

/ *  wWhile the typical performances of Elwéod students

on the Career Knowledge Questionnaire were quite credible,

*sotie students.did not do as well da ‘others. Several expla-

nations can be ‘suggested. for this variability in student:
perfomnqe. Some students may-have taken the course for
the wrong reasons.' They may have thought of the _course as

being” an "easy credit" and saned up with little intention

of applyan themﬁelves throughout the'year. Another

explanatxnn may be that the course was vieved as’ the lesser
nf three evﬂs when choice of subjects was made. Bs in any
course, the diligence and application Of students. to the
course work will be a' factor.in any outcome.

- Gt Racémmm'rmns o g

This pro;act aimed at implementing and evaluatinq
a career education program in a rural Newﬁoundland mqh
school.’ The results of this project suggest the _£ollowing *

Ffecommendations. i '

Recommendations for Practice & . :

1.’ That career education courses.be made availahle to
E ‘au high school students.

2. That individual counselling be viewed as an intégral)

part 'of the "Creating a Career" program.
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1.

i 7Y

hat Jore emphasis be yiven to’the practical:down
to earth, Mhands on™ kinds. of cu-ée: education
aé:ivitie;.

That the ‘relationship bétween the "Creating a Career”

Progran and the workplace be strengthened.

'That some kind of acuial work experience be tied in

with this course and that an Industrial Arts/Home

Economics / scational ént be i d.
2 ;Lonal - ; i
with the "Creating.a Career® progzah,

That-a comprehensive -unit be developed to be

with yourig entrepreneurs.

That the itens: discussed in Section Three be made °

more explicit and clarified by means of additional
8 jmes)

i tion supp: with examples
for students to follow. &

Thac new formats be examined that would provide an
alternative to the multitude of paper and pencil
exercises of the "Creating a (areer" program.

That group discussions be viewed as an esdential
element of the “*Creating.a Career™ progran and tyat

a unit be déeveloped at the beginning.of the.course

_to foster this kind of activity.

That pages of the studént workbooks be numbered..

That teachers who plan to do‘the "Creating 'a Career"

program be given a workshop in'which they could

‘included with the "Creating a Career” program dealing’

%
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receive help in preparing f'nr ‘the course.

! ghat & teview be conducted to exaiine the criteria

used in evaluutxng question six on the Cllxea: Know=
ledge Questldnnalz‘e as well s the effectiyeneas
of the instructional methodology used. \

ns_for Further

A career education program should be implemented

at the high school level and evaluated againsg a

control group involved in a prevocational program
and/or a-control group whose school has the |
services provided by a a1 tise guidance dounselor
and/or & ‘control group. involved in individual
career counselling.

"Creating a Career" be. implemented and evaluated
by teachers who -are relatively untrained in career
education -and;guidance techniques. " |

"Creating a Career" be implemented: and evaluated .

‘withnon-academic students.

"Creating a Career" be implanénced and evaluated .
with high"school /smaex;éa living 1nva'n7\;x‘bun4a.‘éea.‘
"Creating a Caree:t"' be implemented and evaluated in
other grades and with larger groups of students at

the high school level. -

The Career Rnowledge Insc:ument fhould be studied

¢ to ‘deternine the aimensions that it actually

measures o z
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7. Pollow up Bt\ldies uhouu be conﬂllcteﬂ on students
% ano].vad with ca::sdr aduclr.ton proqramu to ulcet-'
& uin any 1onq term be‘neﬂts. R
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APPENDIX I

b
AND CAREER PLANNING

IRE NG

Please indicate whether you are a: .

1. Student ¥hat grade are you presently in?
2. Parent whacgmaemymrmcxdmwm
3.  Teacher .

Part I - Directions - 3

Please rank ‘the fouomng four statemepts about studénts and
career planning in-order of importance by placing a #1 by
the statement that you feel.is most important, #2 by the
statement you, feel is next important and so forth.

2 |
A. Students need to know how to go ‘about looking
. for work and how o apply for job Gpenings L
once. they are located.

B. Students need to be taught how to
good decision about the kl.nd of work they
.wou}d like to do.. |

c( Students need to be ‘given.an opportunity’
to.increase théir knowledge of the world of
work ‘and jto’ explore careéers which-are of
interest’ to them.

S0 4 e -y Rank
D.,’ Students need to know themselves, their .-
own values, interests, talents, abilities
and limitations.when it.comes to the world
. of work.




Par«: IX = Duectians »
e -

[ Attached to tlus sheet is ‘a list of Statements about

students and career. planning. You are asked to selectfrom
these statements those you agree with the most and: those you
agree with the least.

Pleasé f111 in t_he boxes belw by- following ese directions..

1 Da:idecntheZstatamxtsthatymaqteedwmtwmharﬂp]ace
their letters in the boxes. opposite Pgr&wxﬁithamt" (Now you
cmm:meamemletmsasam).

2) mcu!emthe tatements that you'agree with the least and place
-letters in'the baxes opposite queewithﬂ'leleast" (Nodycu
useﬂueseblolette!sagaln). :

3) | Décide which three statements you:agres with next mest, , ar, your
thud,fm,axﬂflfﬂxdbimsalﬂ lace\-.he.\rlettem the
boxes marked mmfhenrextmet" (lbdybucanrnt use thése
letmsagam).

4) Ds:iﬂemd:s;tammmsywagzeemthnactleut,otywr

Sleventh, twelfth and thirteenth chbices and place their letters
= the boxes marked "Agree with them next. least” oy cemmict
\seﬂmetl'mee]ettarsagain)

‘5), leeﬂnmtufﬂehcmmmemmm"mwimﬂm“

)greemmtl'ennst [T

mmmmmm 707 7

queeﬂim?the'nsa_mmat [ 7 7.77~7 ) \

Agree with' the least': .- /7 /7
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. .
STATEMENTS ABOUT ‘STUDENTS AND CAREER PLANNING
Snﬂamneedmexplotetheyossxbxhtynfureatuqthei:wnjd;s
(i e. starting their G business, applyan for a goverment grant,

suﬂamneedmbeabmmsecreahsucgaalsfu:t}mexvesad>
ahould be 2ble o make plans to-achieve them {

Suﬁmtsreedtobeablem]ookatﬂwd.\ffexmtjwsﬂmtmym . L
available for ‘them and be able ‘to! fiqure out whether or not they' o :

mxlﬂbesatlsﬁsﬂmthﬂ\atk;rﬂofvmk.‘ » Y
Sﬂﬁmm_?mﬂmlod(at‘theix feelings about work in general.

Students need to know the different ways that they could gather
infomation on themselves (i.e. tests, talk.ugwith Tacpla; et}

Stidents néed, to be able to prepére persinal descripticns Of them -~ .. i
Selves (parsoial Ténmés) that would be acosptable ©o an eployer. ‘
Smdmtsneedmlonkatallthedxffuentfacmrswmmhavean

effect on making a career decision. |
snﬂmmnaaﬂmlmkatvaﬂmsjdmbasedmdmpamlhw— ]'
ledge that: they have gathere on themselves
suﬂmusmslmmmsmpsaremvmveammmgagmd

decision.

suﬂmcsneedmbeablemmtema:umxcame:pmmaﬁe:
campleting high school.

Sh@bsneeltnbeablemwemlyarﬂmﬂmﬁtﬂthein(m— 4
mﬂmmmnaiinthebooksthatmﬂnmofferaiat
i.e:

School; Memarial Unxvmity, etec. ).
swmmmmcm&musm

snﬂmfsneadmhmwmtumsufmfmummemm s
studying an’oocupation. e
smdemx'medmhnahwtolnateajmvaca:i:y'
Smdmtsneadmlcokattheda.ffezentkuﬂsofj&sﬁﬁtmaybe DR |
available for them to detemine vhether they have a good chands of |
i within those 3 . |
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_APPENDIX II

% ” ’ CAREER KNOWLEDGE QUEST ke .

The purpose of this questionnaire is to gathez
information on what you actually know about career plan- .
ning and the:world of'work. The information obtained will
aid_us in helping students make a bettex adjustment to the
world of work.

2 : Student 's name:

Grade: _ - Academic ' General' :
School: ‘ e
i ; Date: . Male . " . Female

b |

People rarely get what they want through “wishful think-

0 ing".  They get what they want by 'taking active steps in
pursuit of their goals. - For example, you can learn to

control your temper if you really try hard: enough.

- to‘achieve: ‘and say how you' }mnld qo about doing it.
g " 2, What do you plan to \do after campleunq high school?

A. Further my edncauon (Please specify what
T kind of course) g

'

and get a job (Please specify what kind

i C Y of jo o
t . » € 3 N
E c. Undecided (Please state why-you feel this way
: ——— undec ease, £
! D. _Other '(Please specify what.your plans are)

" | o
2 7 3. TIf you have career plans, please state why you feel they

110¢ \

‘Give an example of a'realistic goal that you would like '




i
i
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are the right ones f£or you.

4. ‘List the dlffe:ent jobs that you feel may be avallable
for you upon completion of your schooling.

5. List the different kinds of 1nfomation that -you need

€ to know when examining the kind of job you would li¥e
to do.

6. Use this list (in #5) and.tell all you can ab
of the jobs which may be available for youupon *
completion of your schooling.

. What stepa are involved_in making a good deci.sion about
the klnd of  work yolx would like to do upon cumpletlng
Grade X

8. Explain the difference between a'job; a ca:ee:, and'an
occupation. \
B
9. Why is career planning (¢hinking seriously about. what
you'would like to do) important 1n dete ning what?
your future will be like?
10. Name the different degree programs. avaxlahle at Mem-
‘. orial University of Newfoundland.

11. .What are the educational requirements (Grade XI subs .
jects): a person riust have before he can be, accepted
+ to Hemozial University? o0
112, At least how many-yeafs (2 samé'stexs =1 year) must a
person study at Memonal University before he ‘obtains
a’degree? ; i
13._ Name the "technol.ogy" courses' affered at the College
of Trades and Technology in St. John's.

14. At least how many years must a pezson study a
"technology" course at the College of Trades and Tech—
~nology in:St. John's - x-

15. Name. the trade courses offered at the sttrict Voca- ¢
tinnal School in Corner angk. 2

16. For three of the trades .you named in #15 abqve, state
the Tength of time a person must traih in order: to
become: a,qualified tradesman. #

17. Explain what’is meant by thé apprenticeship prograp.’




¥ b AT . 1125 . f
A b A il <
. .18.° Name the "technclogy prograns offered at the College
Aot Of Fisheries in St. John's. o
X .
19.\ What is the minimum number of years a person must -
- $tudy a "technology” program-at the College of Fisheries
in St..John's?
y .20, 'Aptitudes form a very important set of characteristics
at you must in on L
Aptitudes are yous-abilities Lo perfom skills. that
are needed in different occupations, for example, a <
Secrétary must Have a.certain- amount of finger .
dexterity or the ability to move the fingers rapidly
and. sccurately. What are some other aptitudes that
5 - may be required in different occupations?

- 21. Listas many of your aptitudes or abilities as you :
P s \ ' ‘
! g 22." Givé examples of jobs that you fael match your

4 ahuiues and mtexesrs. , - .
. 230 vmat is a personal résuné? e : 1
; | '24. Outline the different kinds -of information that need . Y
s © 0 s ' to be included in the construction of a.personal 3

T résumé. !
| 25 why ik n a,900d idea o prepare.a personal résumé for
: 7. an emplo
h T e what aré some of the different rsjgns why people work?
27. What factors comtribute to worker satisfaction?

28. What are.the different ways that you could gather
information on yourself to be used in making a career
decision? -

29: ' What are &ae different ways you'could locate a job
vacanty?

30. ‘Have.you had the opportunity &6 explors the pessibility
. Of creating your own job? Ansver this question with a
ves or no.in the booklst provided..
31.  Deseribe the Young Canada Works Program. 5 5

B 32.  Give examples of how you'might create your own job.

14 3







APPENDIX III

. STUDENT QUESTIONNAIRE - SELF-RATING

£ this questionnaire is to gather information

The purpose
.ém high school studeats 5o that wa will be better able to

assist them throygh their transition from school to. the.

| “world of work.

's Name: - Date:

5chool's’ Name: ' g B T
_ Grade: - s *

g i 7

Questx.onnal.! e P&xtl

Directions - Plesse underline the letter that best
. Tepresents how you. feel now.

1. Do you feel you are well enough informed about how to *
. look for work? E :
A. - Very well i.ntomed " K \
B. Hell i.nio

D. Poorly xnformd
E. Very poorly informed

2. Do you feel you are well enough info:ned abmﬂ: how to
apply for job openings once they. are located?
Very well informed
Well informed
Informed
Poorly informed
Very peorly informed

you !eal you are well enough informed about how to *
make a good decinon about the kind of work you would =
like to do? %

"A.. Very well informed !

B. Well informed

C. - Informed

D. . Poorly ‘informed

E. Very poorly inlumed

114




4. Do you feel you are well enough.informed dbout the world
of work? g ¢ =
. . A. Very well informed ¢
\ B. Well informed A
C.. Informed k RN
, D.. Poorly informed {
E. Very poorly informed
5. Do you feel you arewell endugh informed about the' -
careers which are of interest to you? .
A. Verywell informed
B. Well informed -
C. Informed 2
'D. .Poorly. informed
E. Very poorly informed
6.. Do you feél. you are'well enough informed aboiit yourself;
your values, your- interests, your.abilities and. limita- :
tions, when it comes to the world of work?:
A." Very well informed 7 *%
B. Well infomed\ e = ; 4
C. Informed +
D. Poorly -informed
E. Very poorly informed
i .
Questionnaire ~— Part II :
7,..D6 you feel well' enough  informed about how. to set a

“A. Very well informed

realistic goal Eor yourself and how to mike plans to
achieve it?

B. Well informed

C, Informed

_D. Poorly informed
E. Very poorly informed

Du you feel. well enough” J.nformed about’ What your
abilities are?

A. Very well informed 3

B. Well informed

C. ‘Informed

D. Poorly informed a

E. Very poorly informed .
—_ 3 N g i

“:ﬂ
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o ‘you fesl well encugh inforned about all the i
atherent fantors whigh have an.effect on making. a k
career decision?

A. Very well informed

B. Well jnformed .
C. Informed : - : ; :
D. Poorly informed :

E. Very poorly informed

Do’ you, feel well enough informed.about the different
jobs that.may be available for'you.so that you are
able to figure out whether or not you would be
satisfied with that kind of work?

‘AL, Very well informed '

\B.' Well informed .

C. .Informed -

D. ! Poorly informed . :

E. Very poorly informed . 2 e

Do you feel well encugh informed-about the different
jobs that may be available for you so. that you are

able to determine whéther yot have a good chance of % ) ;
entering and succeeding within those occupations? i
A. Very well ipformed o f T v

B. Well informed

C. Informed

D. Poorly. informed

E. Verxy poorly informed

“ Do you feel you are well enaugh informed about the kma

of.information you should look for when studying an
occupation?

A. 'Very well mfomed
B. Well informed
C. Informed .

D.» Poorly informed

E. Very poorly informed

Do you. feel you are well enough informed about th dif-
ferent courses offered at our post-secondary eaucauonal
institutions; in Newfoundland, i.e. Vocational School 3
College of Fisheries, Memorial University? - =

A. Very well informed . N Y
B.: Well informed L% w ¥ g E
C. Informed B v . ) I
D. Poorly. infarmed * : !
E.. Very poorly informed .
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. " . 141 Do you feel you ire wel gh informed about the o e
different steps that ar wvolved in making a good
career decision? e R
. . A." Very well informed -
‘B. Well informed - . .
C. Informed o
’ D. Poorly informed o
E. Very poorly informed 5 - A

% 15. Do you feel you are well enough informed to prepare.a
% B written personal description of yourself (personal-:
résumé) so that it would be acceptable to an employer?

A. Very well 1n£emd

B. Well informed

C. Informed ) 4

D. Poorly informs £ N
» E. Very poorly infonned AT

16. Do you ‘feel you are well enough informed _about the .
% different reasons why people work? . L,

\ v A. Very well informed A .
: B. 'Well informed !
C. Informed. s - l
D. Poorly informed J
E. Very poorly 1n£m:-ed
17. Do you feel well azough informed about the different,

kinds of satisfactions that people obtain from work?
A. Very‘well informed i - .

< B. Well informed - ¢ h F
C. ‘Informed B A

- -~ D.: Poorly informed
N E.. very poorly informed

= 18. Do you feel well enough i.nfox'lled about the different
ways that you can gather information on yourself that
‘‘may be used in making a- career decision? -

A. ,Very well informed R 4 E 2

B. ®Well inforned g * .’
. ic. Informed ) o
- D. 'Poorly informed - ¢ # -

E. Very poorly informed




19.

‘20.

21.

23.

3
4

W SRRy
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Do you feel you are well enough informed so that you
are able to state what your career plans are after -

“campleting high school?

A. Very well informed .
rmed d

“B. Well infe

C: " Informed . :
D. Poorly informed s
E.  Very poorly informed ) <A

Do you feel you are well enough informed about the
possibility of creating your own job (i.e. starting
your ‘own business, applying for government gx:ant. etc.)?
Very well informed

Well informed i : L
Informed . “ 5
Pobrly. informed

Very poorly informed

Would you say that you are better, as well as, or less

. well informed about the kinds of jobs you could get

than you were a year ago?

Much® better informed 3

Somewhat better ‘informed 5 .
As well informed

Somewhat less well informed

Much less well informed

I don't know

sure are you about what you will do as a career? -

Very sure

Fairly. sure

Not too-sure .
Not sure at all

I have not thought much about my career yet .

Where do you think you stand in your chlnce of qeen.ng
2 good job compared with the other students in

school? * *

Much better than average

Bétter than average

About average

Below average

Much below average




2.

':

Who hm helped you -ost so far in plaming yonr
occupational career:

A, My p

B. Or_hez reilcj.vu or adults.
C. *Teacher g
D. Guidancs Cmmaemr

‘E. Friends . . &

[ Course in career ‘plamhing -
. No one helped me
H. I have not yet "thought about my ecgupatiunql

I. ot.har (please specify)




wdt At SO R




w

10.

11.

12.

14,

15,

The student Should be able ‘to write what he 1xked and
. disliked about’ thfee of the majot activlties he has

o oy \C & 122
, e T

undertaken.
The student should be able to assess his past perform- = .
ance in various activities by writing down three tasks -
he has ‘done well'and three. tasks he.has not done well.
The stident should be able to identify five personal
character traits from the list of activities he has .
engaged in. - - S s §

‘The student should be ‘able to Set.one realistic personal

goal for himself and write up plans to-achieve it. The

~'plans should consist of (a) reason for' wanting to

achieve goal; (b) readsonable time limit; (c) descrip- ~
tion of whit he is goifg to do to bring about the s
proposed change. * g g g ’
The student should be able to” assess his preference for
general work activities by properly gompleting an inter—

est inventory. and.a work activities interests checklist.

The student should be able, by. propexrly completing a
checklist, to assess the level of involvement with #it

''data, people, and things that he would like. to have in

his work, as well as the. level of involvement that he
is capable of handling.

The student: should be able, by properly comspleung a
checklist, to iassess liis preferences and capacities -
£or doing certain physical activities associated with

work. . . = -

The student shaqld be able, by ,pro_perly completing a
Ghecklist, to assess his preferences for the environ-
I'nem:al conditions f£éund in diffetent oceupations and

his ability to adjust to them.
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OBJECTIVE {1

To identify and develop students' awareness of their values,

interests, abilities‘and limitations in relation to the ~~

world of work. : . .

Learner Outcomes which Hlll derionstrate ‘the M:tai.nlnent of

this objective. . \

1. The student-.should be able to identify five personal
and environmental factors which influence career
decisions.

2: Given a list-.of stateménts that people have made about’

work, the Student should bé able to explore his feslings

about work by indicating whether or not he agrees,
. ‘or 15 undecided aboiut the feeling.

3. The student should be-able to list in.order of importance

five satisfactions he hopes to obtain from work.

4. The student should be able to identify three strategies

_that he might use for gathering self-information.

5.. The student should be able to/list five persons who have
influenced his behavior, his’ thinking and his goals..

6. The student should be able to list three qualities he’
values bighly and one’ quality he,wants to chunge‘

7.° The studént should be able to prepare a list of all the
major activities he has undertaken, .using the following
headings: work experience, hobbies, sports and ‘recre-
ational i club and vol ac ies, home
activities, school acivities.. : i '

s -

" - .- 2
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" '1€. THE student should be able to assess his aptitudes by

properly eu-p].adng the General Aptitude Test Battery.
17. The -mdut should be able to categorize the self-
_he has under three
(1) What I want from _\mrk: (2) What I am capable of
doing, and (3) What I am willing to do.

18. The student should he able to ruk order in mch he

will ipulate his self-: n ‘when he searches - '

-for occupational possibilities. ° .

19. The stident should be able to State why he feels his
career plun- are t.he zight ones . for him: b
P A s
OBJECTIVE §2
To provide. students with an Dppo:r.unity to increase their .

knwledge of the world of work and to explore careers which

are of interest to them.

Learner Outcomes ) Ta
1. The student should be Able to list five reasdns why.
- People work.

,2. The stiident through exploration based on his personl
descriptors should bé able to identify-five loccupational
_alternatives. .

& <
3. The student should be able to gather detail, informationm,
ing similar headings as those inthe guidance mono- 1
: ‘graphs, ‘on three of his Wost promising Gecupational
~ . dlternatives...

4 ,/-m-e student should ‘be able to speid: orie a1l work _day
/ observing the kind of work that he feels he is :|.nt:e:-
ested in.

5. The student,should be able to idsnufy seven sources
f information. oi occupations.
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[The ‘student should be able to evaluate two different

‘ikinds of published materials on occupations by

answering the eight questions outlined in his workbaok.
The student should be able to prepare an outline of
the different kinds of information he needs to: dather
on occupations before he can make a wise choice.

The student, by following .the format outlined in his
workbook , ‘should be able to evaluate his three
occupational alternatives ‘to determine. (1) whether it

- is likely to give him the satisfaction he expects to
obtain £xom workj énd, {2) Whether he has a good chance

of 11y and ng Vlithln the.

occupation,

The student shall be able to writd summaries of the
'factors used to describe occupational qualificitions
in the Canadian.Classification'and  pletionsry of
occupations.

The student, by completing 'the personal profile fgrm:
contifned in his workbook; should be able to ‘code his
self-i ion using.the ing and

system employed ‘in the Canadian clasufmacion and . .
Dictionary of Occupatiuns. %

The student should be zble to interpret an occupational
profile in the Canadian Classification and Dictionary
of . The i stion will be

accurate if'the ‘student is able to answer correctly

+ seven questions concerning the given profile.

The student should be ‘able .to explain the difference
betwgen ‘a job, .a career, and an occupatxon.

The-student should be able to state flve factors f_hat
cont:i.h“te to worker - satisfact}o'n. o .




OBJECTIVE 43 : : TP -
‘7. help students formulate realistie career: goals by
providing a ftamewa:k in which dec.\slon—making skills may"

be taught and applied in the context of career educatmn.

Leatner Outcones

1. 'The student should be able to llst the various steps
‘in the decxsmn-makmg process.

2. *The student should ba ab&e to state in wx':.tlng what

his. career goal - is after completing grade: eleven.

The student, 'tlurcugh the means of an interview with

the counselcr, should be able to assess the progress

he has made towards choosing an occupation.

4. The student .should be able to demonstrate that he can
use pxoperly dnd understand the information contaired
in:three calendars of post—secondary insti tutions in

‘. Newfoundland. -

‘5. Students should be ‘able to giveat least flve reasons
why career planning is mportant in detgm.lmng what
his future will be hke.

'l'he student should be able to determine the approx-
hnate cost involved for'a year of study at three of
the post—secondary institutions m Newfoundland.

The student, by means Of a‘short answer tes:, should

“bg ablé to. demonstrate’ that he has an adéquate,under-

ing of  the enticeship

8. . The st:udent by means of a short answer test, shm\ld
! be able to demonsttdte that he has. an Bdequate under—
of ﬂF .'.\. aid -

9. The student should be able to tour two'of our post-
« ' secondary instituj:ions. o N '




10. The student should he able to l:mnplete three application
forms for to our po: institutions.

js osmcnvs 4 i
i o, develop. skills -which students can-apply to seeking ‘and

£ e getting a job.

- Learner Outcomes 3

¥ , 1. The stident should be able. to list five major causes
: ! of job opemnqs i a community.

, 2. The student shculd be able to list five major ways of

! locating a ]Ob vacancy .

3. The student should be able to make a list of the names,
P o ,'addresses and telephone numbers ‘of five people who
. .+ - might be-able to‘help him in his job search campaign.
4. the student should be able to prepare a résumé that
‘would be:judged acceptable by an employer.. =~ -

“The. student should be able to write a’ covering letter
“to accompany his zésumé which also must be judged
". " acceptable by an emg].oyer. "o

¢ 6. The student should be able to complete two applications

‘for :employment legibly afd correctly. . . /8
7. The student should be able to register wiéh canada
N : Manpower. . .
1§+ The student’ should be able to urite (:he answers he
# . would give to five different questions that may appear
on ‘employment application forms. -
i 9. The student, by taking part in a role play sxtuauon,

3 should be able' to practice telephun].ng an employar
T : ahouta;abnpenmg. " . -




10+

. sxtuation. .

The student 'should be able to practice interviewing

s with his < in'a given role play

The ‘student,. by comp1eunq 2 Young: Canada Works

application, .should be able, to explore the poss/j.bz.u:y

" of creating his own jOb. 1 vE Lk
, ' o
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~' APPENDIX V.

" LEARNER OUTCOMES ' EVALUATION CHART

Content - Learner

Area ‘Outcame Process Evaluation Procedure
#a/1. 0 %1/1  Interview two people tisfactory campletion of/
. . i i two "Career t
: careers, read Ch. 1, 3.  Interview Guides". .Test
Group Ch. 1, Ch. 3.- must be g
sion. Listen to le to list five personal
Ppreseritations on careers envirommental factars that .
by a resource person and influence career decisions.
: ask: questions of him
a1 % 2/12 naadcn 1, Individual  Test question — student 8
and Group Activities. must be able to differen-
. tiate between a job, .an
- occupation and a caréer.
A1 3/1  Read Ch;’'3, 4. Indivi- ' Test question - student
! @ual and Group Activ- ~ must be able to list all
: ities.) Lecture. the steps in decision—
oy maku\gm.
= ¥
a1 3/5 read Ch. 1. Individual ® Test- qust:m ~ student
and Group Activities. must be able to state 5
reasans why career plan-.
ning is important.
D 2
a2 r1/2° Read Ch.'2. Individual ' Acourate copletion of
Project #1 & 2. -Growp.  Individual Project #1.
/ person discussing his
reasons far working. ¢
T -
.3 1/3  Read Ch. 2. Individual Test question - student
Project #2 and 1. must be able to list in
Resource:persan dis> order of impartance 5
cussing satisfactions =~ satisfactions he hopes

cbtained: from work.-

n;rbmn:mnm

* Refers to Main Objective #1,

Outcame #1

Learner .
** Refers to Section A, Unit #1 in "Creating a Career"




. 130
Contént  Learner . .
: Area  Outcame Process - - Evaluation Procedure
a/2° . -2/1 ~Read Ch. 2, Individual  Test on which the student
. Projects #1 & 2. Res-' ' rust describe five reasons
' ocurce persan discus— why people wark.
v sion. Lecture. ’
an2 2/13 ° Read Ch. 2. Individual ' Test question - student
and Group Activities. - -must be able to state 5
- factors that contribute
to worker satisfaction.
330 1/4 Read Ch. 4. Individual Test question — list three
‘ . and Group Activities. ways you might gather
A self-information.
a4 1/5' Read.Ch. 5. Individual
Group Activities.
a4 1/6 . Fead Ch.’5. Individual = Examination of
and Group Aétivities. ~ assignment §4 - list three
ties that you value
highly and one quality
) . you want- t0 2
/4,B/L . 1/7 ' Read Ch.'S. inati
and Group Activities. projects 2—5. g
A/4,B/1 1/8  Read Ch. 5. ivi inati
and Group Activities. . project #3.
a/4 1/9 . Read Ch. 5. on of
and Group Activities. . project #4.
/4 1/10 FRead ch. 5.

(arxiGn:xpEl:\:lvlb&

i of
project #5.




Evaluation Procedure

‘Homework: Msig'lnﬂ'nt i.n
which a student must

1) state his gml 2) qzve
reasons for wanting'

5
ninimm mark of 80% to
ey 5
a5 1/12  Read Ch. 6. Individual: . jccurate campletion.of the
and Group Activities. Tork Activities Interests
the 1.C.0. ,_the Index to
and GATB and di ons and
results. General Aptitude Test
Battery.
A5 1/13  Read Ch. 6. Individwal Accurate cawletion of the
; sand Group Activities. Index to
ter the 1.C.O. tions, the Data-Pecple-
and GATB and Checklist, and Gen—
. Tesults. eral Aptitude Test Battery.
/5 1/14 " .Read Ch. 6. Individual campletion of the
and’ Vi © i
ster the I.C.l o. * tions, the General Aptit-
and GATB and ude Test the
results. Enviropmental Conditions
» - Checklist.
M5 1/15 Read Ch. 6. Individual ~Examination of individual
s and Growp Activities. project #
i the 1.C.O.
« .and GATB and di
results.
a/s 1/16 Read Ch. 6. Individual  Accurate coampletion of the
and Group Activities. Tndex to Canadian =~
the '1.C.0. tions General
and GATS Bpti t Battery.
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Content * Learner
Area . Outoome Process Evaluation Procedurs
: ot
s 2/9 Read Ch. 6. Individual Test question on which
% Activities. ' students will be asked to
% used in the
: €.C.D.0."s. ¢
/6. 1/17 Read Ch. 6. Individual = Homewark Assigmment -
: and Group Activities. = -Bxamination of students' )
wark to insure i
5 camp! 1
|
LWeL 18 mman s Individual * Bxemination of stadents’
" Activities.  individual projects - o
Rt Uhies 2y b5 ... ‘“Omsaring Wy Poroenel g
< Descriptors”.
" SV 2/10 Read Ch. 6. dnal ion of
: and Group Actjvities.  Project #2.
Review Units 2, 4, 5 ... {
Y ) J
A/  2/11 Read Ch. 6. Individml Test on which the student -
i © and Growp Activities.  must be able to answer ”
' s Review Units 2, 4, 5. - correctly seven !
b | concemning the given Fro-
MR V. 2/2 " Review Gh. 4. Inlivid- - Students mist be able to
ual and Growp Activities. list five oocupational
" u:p]eum the Index ~alternatives.
mﬁumenﬂerlntezest
Tnventory.
a/8 2/5 Bead an. 7, 8. Indi' . Test question - Student
T sl and Group oki- . mist be able to identify
vitles. Tour of Career * seven sources of
7 N “an
/8. ' .2/6 ' Read Ch. 7; B. nﬂivx- Examinaticn of Group .
’" aual ‘and Group Activities.Project #1. | .
B S
» i
j N
—d




stration of the use of
calendars.’

) 133
-Content. - Learner p .
Area ' Outcame Process * Evaluation Procedure .
a8 2/7  ReadCh. 7, 8.  Individ- Test question - student
! ual and Group Activities. must be able to list at
Lecture. : least 15 different kinds
¥ of information that cne
§ " E needs. to know vhen exam-
o, . ining an occupation.
Y 1/19 * Fead Ch. 9 Individual Eamination of class
: and Group Activities. assigrment.
Class Assigmuent - Wy
your career plans - ¢
right for you?
V) 2/3  Read Ch. 9’ Individual' - Examination of the infor-
and Growp Activities. .  maticn collected to see if
. it is accurate and in
sufficient guantity.
am 2/4  Review Ch. 7. mu Gay  Examination of student's
‘cbserving the kind of  ;work placement repart.
' work the student is
pletion of a wark
placement . -
a0 '2/8 Read ch. 9. i P
and Group Activities. Project #1.
a9 3/2  Read Ch. 9. Individual of the written
and Growp Activities, . = -statement followed by
. - individual interview.
A/ .3/3  ReadCh.9. Individual Interview to assess stud-
‘ * and Group Activities. . ents'progress in choosing
a career.
a0 3/4  Read Ch. 10. Demm- | Self-rating by the student

as to whether ar not he
¥nows how to use the post—

* secondary calendars.




Process
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Evaluation Procedure

3/6 © Group pm;ec: Determine Test questicn - student
the costs. imvolved for a_must be able to statg the
year of study at three of appraximate cost involved
the post-: for a year of study at
institutions in New- three of our post=
foundland. - Read Ch. 10 -secondary institutions.
Demonstration of the
use of calendars.

19/ :3/7. Read ch. 10. Tecture on Test questions on vhich a

iceshi student must receive a
Resource person £ram minimum mark-of 75%.
Newfoundland Manpover .

8/10 3/8 . Read literature supplied - Test questions on which

by ‘the Student Aid a ‘student must receive a -
" Division. Comp: minimm mark of 75%.

Student Aid appfication

form. - Lecture. "

.3/10 3/9  Tour of the Junior Col- Student's self-estimite
lege at Comer Brock as  of his familiarity with
well'as the District both. of the institutions.
Vocational :School.

a/10 3/10 Demonstration on hov to  Examination of completed

. canplete %rz on forms.
farms.

B/2 4/1  Read Ch.'2. Resource . Test question - student
person £ram Canada Man- -~ must be ‘able to list five
power. causes of job openings in

a ity. :

B/2 . 4/11 -Group Project #l. Lec- . Examination of Young Canada

ture on Young Works Application form to
Program.. Camplete assess its accuracy.
a Young Canada Warks

., « Application Form.

B/3 4/2  Read Ch. 2. Group Dis~ Test question - student

must be able to state at
least five.ways to locate
a job vacancy. 2




!
i
A

i v

“~“hrea  Outcame Process
B/6 4/3 .2,
i ¢ val and Group
Activities:
. ; ina job search cawpaigh.
- sz - -
B/10. ' 4/& Read Ch. 5, 9. Individ- Résuné must be- judged
; ual and Group Activities. satisfactary by a local
B/10© - '4/5. FRead(h. 5, 9. Individ- The covering letter mist
K . ual and Group Activities. be acceptable to a local
ST anployer.
B/12 4/6  Bead . 7. i nati
and Group Activities. .application forms. - o
. B/12 ° "4/7. Read Ch, 7. Resourcé  Examination of registra-
y < ) person: £rom Canada Man- | tion forms by
. power. Carpletion of  Manpawer O i
. registration forms for §
p sumuer . employment..
o B/12 4/8  Read Cti. 7. Individuil Examination of the
e and Group Activities. - - stdents' answers.
B2 49 Fexd . 10, Grow tructar's chservation
© Activities. of the role playing
I§ibxanm.
B/15 4/10 “Read Ch. 12, 8. Gtuupl 's assessment of

Activities.
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3 . PROGRAM: EVALUATION ogr:s-rmmmz R
3 o) B -
Name: . e % ‘Date:
XAM'I : & L
. 1. The classes are clearly Y . o .
-~ and logically developed. - Always \1 2 3 4 5. Never
2T -°2. Class discussions are.a \
g waste of time. ) Alvays +1 2 345  Never - §
3. Individual projects are | Very )5 5., .g Nothelp-’ |
g . ) * . Helpful 4% aatan |
4, ‘The teacher is covering Mo )y 3y g Mo
. the material ‘- quickly - slowly l
5. ‘The.classes are . oTmtER 15 34 5 poring \\,/
i M T 3
S / i om0
6. 2374 5 student
i 7. Very
HER 27345 5N
e 23 4 5 Useless -
" ] 9.
3 Very
. 2 Hid Byl . :
h .
. 10. Ixeauy £ind it Hard Tt X
do all the work for Aways ‘1.2 3 45 Never i
11. If I were teaching " ' .Change . 4 "s Change .
this cowse T would - alot 02 34 5. ngning
PART II s
o DISLIKES - ;;xlngs I found boring and not of much use. . . - .
137 & L)




LIKES ' -- | Things I found interesting' and want more ofym
i in these classes., %

<
- SUGGESTIONS —- for improving the course. O "
. Students — ,
&L : e

e * A . 'A'énc_hax by

R TION -- how do you feel about the.course, i.e. "
: 1°I 'hate it"; "I love it . . . - - .
: | f
5 «
¥ 5
1 = ’
N
\ . i ¢ R
] 3 1
. : ‘ i o
. - =
i s “
¥
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APPENDIX VII
- DIARY REPORT

hS ‘Date -

Lecture - Class discussion
Individual or group projects

Other

Was the class clearly and logically developed?

Yes, 1 .2 3 4.5 No, definitely rot

“Class discussion was useful:

Yes, 1 2 3 4 5 No, definitely not

[ Projects were helpful.
Yes, 1'2 3 4 5 No; defihitely ot

The class was’ too -

Teacher dominated 1 2 3°4 5. Student dominated -

2.  Studerits' Interest: ‘ ‘

Students seemed: very interested 1° 2 .3 4.5 bored.

C on - i

Students' Perception of Usefulnéss of material

Very,useful - 1 2 3 4: 5°-not very useful

140




Comments on students’ .perception:

Students ' Particigatiom
Students' level of participation was:

Very good . 1 2 3 45 very poor

Explicitness of Program:

‘Very good 1 23 4 5  very poor

pifficulty in .using Program:
Not difficult . "1 2 3°4 5 very difficult

General 82
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s APPENDIX VIII ~ . % i o

By COURSE"EVALUATION. QUESTIONNAIRE. b

Please answer ‘the questions honestly and objectively.

PART I -

NAME : .
(Optional)

Please xndicate to what extent you agree with the fo).lolung
statements:

S.A. - Strongly Agree A. - Agree’’ Un. = Undecided
D. = Disagree, 5.D. - Strongly Disagree

'L’ This course has emsbled e to .
become more aware of my values. S A Un.

2. ' This course has enabled me . -
become more avare of my mﬁ S.A/ - A. Un. D S

3. This course has enabled me to s By o
becare more aware of my abilities. - .S.A.* A. .Un.

of work. g S.A. A, Un: D. 8.

world of wark... % S.A. AN Un.  D.. S..

i




required for various jbs. . s.A.
9. i course has helped me to

wale sl
10. This course has m my o

12. This course has ingroved my
knowledge of how to apply
and.get-a Job. 3 5.,

13. ‘iz cowrse has helped me o

‘plan my future: S.A.
14. mﬂmmmgwm .
credit. © S.A.
15. This course should be
tequimdttzlllgtdealevm
students. S.A.
oy
PART IT R L
Please rate yourself on the following
16.  The amomnt of work I did Very
for this course was Great
-17. The quility of my work far
this course was Excellent
18. My contribution to the .
Excellent.

class as a whole was

19. I learned from this cawrse | Very Muh

20. The things T learned will very -
be Useful

A 'm. D.
A. G D.
A. Une D.
A. u1.. D.

1
A U D
A. Un. D.
A. “m. D.
A. 't D.
statements:

12345

12845

o i

1.2 i8d’s

12 34 5

144

Quite

Very
Little

Useless




P
21, The instructar's Knowledge
of the siibject was

* ieas clearly.
2. “The toscher vas
24 'Masses were clearly ad
logically developed
26.. Classes were
2. Classes were

28. Group discussians were
a weste of time

29, Individual projects were
30. The teacher covered the
material ECR

3l. The text was

32. The assigrments were clear.

33.° The nutber of assignments
was P

34, . The as:_gtlm ‘were

35. - The assignments were

necessary (not busywork)
36. This course should be

Excellent 12 3.

Alvays
Over
Confident

Always

1

1

2

2

4

Stimulating 1 2 3

Infomative 1 2 31

Always
Very
Helpful
o0
quickly

Too
difficult
Too' great

Too.
difficult

Alvays

1 2.3

1

1

1

1

2

3
3

3

123

4

4

5

Not help-
ful at all

Too
1 slowly

-, Continued 1 2 3 .4 5-.mvpped*

37. Pleasedescnhemymroomwuzdsanyknﬁufbeneﬁtymhave

received fram this course.




"38. Please mke ‘suggestions about how this courss might be improved. o,

39.mym£eelﬂuewmmxghtnupxwmail9mverth:s 3
adequately? Yes - : :

T

40. mwaezltherewereenaghnabenaﬁ!pzmdaiwwvetﬂua
oanrseadqua y2. . _

41. 'Do-you feel there was alequate space provided in ander to conduct
this course properly? Yes . No 2

42. Please estimate your level of satisfaction with the entire course.

T R (Y O Y I S D

0 10 20 . 30 40 50 60 0 80 90 100%

© 43, Please estimate your level of participation for the entire course.. ok

S N N I S I B

0 10 20 30 40 50 60 70 80 90 100%

44. ‘This cowse should be required of all grade eleven students.

ws [/ o [7




‘APPENDIX IX

CAREER -KNOWLEDGE ‘QUESTIONNATRE - SCORING KEY




CAREER . KNOWLEDGE QUESTIONNAIRE - SCORING KEY

‘Question: 1.

Points: v

\hximum score:
Question: 2.

Points:
\

‘Maximum score:

Question: - 3.

Points:

Maximum score:

. = stating a goal .

= time:limit. ifiposed on when the action(s). 4

will be completed . \J
4
What do you plan to do after completing .

ene point will be given for each of thi

APPENDIX IX

'

People \rarely get what they want through
"wishful thinking". They get what they
want by taking active steps in pursuit of
their ‘goals: For example, you can learn
to control your temper if you really try B

hard enough. 'Give an.examplé of a real-

istic goal that you would like ‘to achieve .~ E
and say how you would go about doing it. -
One point will be given for each of the
following which is included in a student's
answer:

~ reason(s) for wanting to achieve goal ’,
- specific action(s) to achieve the goal

high school?
Not applicable

Not applicable
If you have career plans, 'please state why
you feel they are the’ right ones for you.

following which is lncluded in a st\xdent‘ ¥
answer:

8 :efu-em:e to\studen(:'s ‘values

— reference to student's interests
- reference to student's abilities s
- reference to'student's limitations * . ¥ *

4 . \




Question: 4.

Points:

i © Maximum score: S

List the different .jobs that you feel may.be
available for you upon completion.of.your : y
3 ' ‘schooling.
One point for .each Job named up to'a
maximum of five.

Quéstion: 5. List the different kinds of information that
you need to know. when examim.ng the. klnd af !
job you would like to do.

! ‘Points: Orie point for each of the following that was.

= ©  Note:

Maximum score:

uestion: 6.

included in a student’s answer:

1. '‘Income ~
2. Preparation Required
! Advancement Opportunities
4. Name of Occupation
5. Titles — other
6. Licensing Requirements
7. Organxzat).ons or Assocutlons
field
8. Worﬁ.\\g Condx.tmns
9, Workiig Time
10. .Duties Performed
11. Qualifications
¥ 12. Sex
. 13. Social Requxrements i .
14. special Skills S
15. . Tools - special i 3=
16. Age Limits, A A
17. Mental Requirements =~ - . 4 5
18. Moral Requirements 5 35
19. Physical Requirements
20. Physical Activities 1

in the -

20°
Question number 5 was scored after question number 6
had been scored. If the student included in number . -
6 something that was not stated in number 5 then it
was counted towards the score i Ayx&\mber 5.

Use' Hu.s list (in ¢5) and “tell a11 you can
about two of the jobs which may be available @
for you upon completion' of your schooling.

s . e




.‘rt

* Points:

"Maximum score:

‘Question: 7.

Points:

v

Maximum score:

Question: 8

‘Points:

150

one point for each of the following kinds .

_of information included in'the answer: ; 2

1. - Income
2. Preparation Required
3. . Advancement Opportunities
4. Name of Occupation % 3
5. Titles - other = NS b
6. Licensing Requirements
7. Organizations or Associations in the
‘field
8, ' Working Conditions
97 Working Time
10, Dutied Performed * .
11. Sex i Ay
12. Social Requ:.xements
13. Special Skills
14.  Toold - special
15. Age Limits .
16. Mental Requirements
17. Moral Requirements
18. Physical Requirements
19. ‘Physical Activities

19 points per job; tetnl,- 38 points.

What steps are in\ulved in making a good .
decision about the kind of work you would
like to'do upon completing grade eleven?

One point for each of the’ £ollowing ideas
expressed in a student's answer:

1. - Self-appraisal

2. Exploring and studying occupations

3. /Bstablishing a timetable for collecting
g information- = -

4.. Anticipating problems that might arise
5. Revz.ewing plans and progress

5%

Explain the difference between a job, a
career and an occupation.

One point for each of the £ollowing that
is ‘correctly defined:

i
1
4
i

job - a specific position a persén holds
in a factory, institution, company
or organization. . H




Maxinum score

Question:

Points:

SN

Maxinum score:

Question:

Points:

10.

Maximum Score:

Question:

A

151

1
occupation - a group of similar jbbs.

career - ‘the course a person takes as
he progresses through life.

.

Why is career plaming (thinking seriously
‘about what you would like to do) important
in determining ‘what your future will be
likez | - o e

One pnmt for each of the following ideas
that is included in a student's answer:

1. Career planning can help you prepare
‘to make decisions™ .

2. Careex planning can help you develop
more “"confidence” in yourse.

.3. . Career planning can help you fmd mbre
meaning” in your present activitiés.

4. - Career planning can make it easier for
you to "recognize good opportunities"”
whien' they are encountered.

5. ‘Career planning can help -you determine
"what you must do 'now' in order to
later get what you want". !

6.  Career plinning can help you discover.
‘what - you must prepare for at each new
stage’ in 1ife.

6

Name the different degree programs available
at Memorial University of Newfoundland. -
‘One point for each of the following programs
specified.

1.  Nursing 2. Business Administration
3. «Engineering 4. Education z
5. Science 6. Physical Education

7. Pre-Forestry 8. Arts

9. Ssocial Work 10. Music

110" Medicine Sy

1n 4 .

What are the educational requuaments (Grade
XI suh;ects) a person must have before he




Points:
Maximm Scores
Question: " 12.

Points:
Maximum score:

Question:, 13.

Points:

Maximum score: .

Question: 14.

Points:

Maximum' Score:

Question: *15.

° . 152

can'be accepted at Memorial University? - . V\

One point if the answer contains the.
following:

‘-Apass in English, Mathematics, and Science

plus two other subjects.

1 §
¥ & Ed
At léast how many fears (2 semesters =1 °

yen) must’ a person study at Memorial Uru.—
versity befo:e he obtains a degree?

One, point ‘if the student gives the- correct
answer - (4 years) . .
1 . 5 {

. B MR B
Name . the "technology" courses offered at
the College of Trades and Technology in St.
John's.

one point for each of the fouowmg programs
specifieds 5

4
1. Civil Engineering Technology
2. Forest Resources Technology
3.. Electrical Technology

4. Electronics Technology -
5. 'Surveying Technology

‘6. Generhl Laboratory Technology : :
7: Medical La.boratory TechnoLogy

8. Pharmac @
9. X-ray Technolcg’y N
9 © ok

)\_t least how many years must a person study
a "technology” course at the College. of
Trades and Technology in St. John's?

One point will be qlven for the correct
- (2 yea

b

‘Ngme the trade courses offered at the
strict Vocational School in Corner Brook.




IS

Points:

oA
Maximum score:

Question: 16.

Points:
Maximum scores
Question:’ 17.
Points:’
.

20

One - point will be given for each of the
following courses indxcated in the
student's answer:

Barbering (2)* e
‘Beauty Culture (2) e
Brick laying (4)

Carpentry & Joinery (4)

Construction Worker (1)

Drafting (Basic) (1)

: Electrical- (Basic): (4),

Electronics (Basic) (1)

Millwright (4)

Motor Vehicle Repair = Body :(4)
Motor Vehicle Repair ~ Mechanical (4)
12. ,Plumbing and Heating (5)

13. Welding (3) -
141  Stenographer (ﬂxcta—typxst) ¢4}

150 ‘Boﬂkkeepex‘ Clerk (1)

16. . Typist (1

17.: Clerk Accmmtant (1)

18. . Stenographer (shomand—:ypist) (1)
19. Clerk-typist (1)

20. Secretarial Science (2)

* refers' to training time 1~5 years
: RN

For three of the trades-you named in $15

above state the length of time a person

mist train in order to become:a "qualified"
tradesman. .

“One point for each correct answer.

3

Explain what is men.nt by the apprenciceship
prognm.

One point for .each of the follwa.ng ;mmed

in the answer:

< référence to the "preempl ;

oyment.
apprenticeship courses” offered at -
‘Vocatiofal Schools
"on the job trainin
“undex the supervxsian of an experienced
‘tradeSman”

- *in.school training" * .




|
|

gt A

Maximum' score:

Question: 18.

Points:

‘2 -

. 154 !

- indication of a number of years'before ,”
reaching journeyman status 5

~ indication that student may complete his
first year of the apprenticeship at a '

. Vocational School *

6

Name, the “"technology" programs offeréd at
the College -of Fisheries in St. John!s. B
One_ point fox "each of the following courses’

mem:ioned .
.Food..Technology e

Mechanical Engineering Technclogy 5
(Marine Engineerin

3.. Mechahical Engineering Technology
(Power Engineering]

4. Electrical Engineetring Techhology .

5. Electronics Technology : .

6. Nautieal Scienfe (Merchant Marine) 3

Maximin score:

Questios 19.

| Points:

Maxfdgn score:

*.7. Nautical Science (Fishing:' Technoloqy)

‘must study a "technology® progfam

Aptitudes form a very important set of

8. ' Naval Architecture
8 H e 5 e . 3 RS
What is the minimum nuln.ber of ¥ears a person ’

t. 1
College of Fisheries in St. John

‘One pont given for correct answer - - -
(3 years).
o R ot

! . 3 b,

characteristics that you must consider in -
choosing an occupation; aptitudes are . B
your®abilities to perform skills tHdt are

needed in different occupations, for example, 3
a Secretary must have a certain amount.of

finger dexterity or-the ability to move ¢
the fingers rapidly and accurately. What ‘are ¢
some other .aptitudes ‘that may be Tequired *
in different occupations? .

One point for each of the following apti-
tudés mentioned in. 4 student’s answer:




Rt L

Maximum score:

Question:  25.

Points:

Maximum' score:
Question: - 26.

" Points:

156

8
Héading  (name, address, telephone number)

2. Job Objective

3. . Education and Training
4. Work Experience

5. Personal Details

6. ' References

7. ,Other Relevant Facts

7

Why is it a good idea to prepare a petsonal
résuné for an employer?’

One point for .each of the fouowmg ideas
expressed in a student's answer:

1. It gives a prospective employer the

facts about you when you apply for a
job.

2. 'It is the :Lnd).spensa.ble, number one
job-hunting tool.

3. .The résumé gives you'a chgce to empha-
size Wifferent experiences have had.
You may have certain abilitie®-and .
interests that would be most beneficial
to'an employer; the résumé p:ov:.des you

) with an opportunity to bring thesé.to
his or her attention.

4. By attracting the attention and
curiosity of the person considering
your application for a job, you will
increase- your chances of be:.nq called
Af_o: ap interview.

what are some of the different reasons why
people work?

One point for.each of the following ideas
expressed in a student's answer:

1. Work "regulates" life's activities.

2. Work: provides us with a.sense. of
achievement.

3. Work provides us with an identity.

4. ~“Work provides us with an outlet for
our interests and aptitudes.

5. Work. provides us -with ag cpportumty
. to fulfill our 50::131 needs




\
Maximum score:

Question: - 22.

. Points:

Maximum @core:

Question: ‘23
Points: .°
Maximum score:

Question: 24.

Points:

1. General Learning Ability-

2. Verbal Aptitude

3. Numerical Aptitude

4. Spatial Relationships >
5. Form Perception
6. Clerical Perception ' - 5
7. Motor Coordination i

8. Manual Dexterity

9. Eye-hand-foot. caordmaudn

10. Colour Discrimination

T 10 oy

List as many of "your" aptitudes or < ..
abilities as you can. - .

One point for each aptitude or ability
specified up to a maximum of 5.

5

Give examples of jobs that you feel match
yc\lr abilities and interests.

pOne point for each job named up to a
maximum of :
5

What is a personal résumé?

One point if the msver conveys the fol- .

lowing meaning:

- A concise summary of all the information’
about you that will interest an employer -
education; ‘work experience, personal
details and references.

\

1 e .

Onﬂ.ine the different kinds of 'information

that need to be included in - the construc- -

tion of a personu résumé.

One point for each of the following: items
mentioned:




Maximum score:

Question: 27.

Points:./

* Maximum -score:

Question: 28.

Points:

Maximum -score:

Question: 29.

Points:

Maximum . score:

6. /Work provides ecoronic benefits that
le us to survive phypically. :
7. Wark,provides us with aidense of use-.
fulness.

7

‘What, factors contribute to worker
satisfaction? B

One point for each of the following ideas
expressed in a student's answer:

1. Job security

2. Good human relations

3. Oppottun*ties for advancement

. :

5. ,Good working conditions . A
)

5

What are the ‘different ways that you could
gather information on yourself to bg,used
in making a career decision? i

One point for -each of the following ideas
expressed in a student's answer:

1. By talking with people who know you -
well.

25 By taking certain tests and inventories.
-3 .By sntveyan your life s activities. p-#

3’:

what are the different ways you could
locate a job ‘vacancy?

One point for each of -the following which

? lrla spec¢ified in a atudent‘s .answer:

1. Answering adva:t:.smnn

‘2. Public or private employment agencxes

3. school Placement Offices

4. Making. personul contacts i

5. by teleph by
letter, or by calling on them in *
person. R

5
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estion: 30. Have you had “the opportwuty to explore the
possibility of creating your own job?
. Answer this question with a yes or no in
the booklet provided.

b

Pointl’ ’ One point if student checked "Yes".
Maximum score: | 1 :

Question: 31. Describe the Young Canada Works Program.

Point: One point for each of the fallowinq ideas

that are underlined:

The ‘Young Carnda Works Program is daii.gned
- ‘to reduce student summer unemployment b
enabling es S| janizations to
sponsor @E@t generating projects in
areas of c ty need. B >

Maxi.’lum score: 4

Question: 32 Give examples of how you might‘ create your
: Wn ob.

Points:. One_point for each example given up to a
maximum of 5 points.

Maximum score: 5
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