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:uxa, toggmaz Hich a review of baupxeadex,‘ quxd

and \ﬁ:x’kboo)u, was t.hm underbn):en in the Lﬁent_\fxed
probleln areas. A is of the -ion gxmed o d T i
v.s N o

£roa 211’ thase- sourées was utilized in p:eparx&g a flost

draft of the.booklet. ¢
; The first drage SF the bookiet vas cixculated R % S
< five raading -peciulhts Hor fumutive. evaludtion: Each- ' . .
oi these individ.unlu uu qivan t:ill\e to réad and_examine e e ",' %

and'; saknuuga H

All erit cislns

H to une teachak in each of, the ﬂva almantary grades i.n

m Farryland’, Schdol Board District for -umative'

txpn. Each teacher was asiea_,tq examine t!:_e book1

. give her opinion on its ticality and.

in thal.r e ét.‘:‘nnq Soadti OO, e
They mte\i that/t_las_ RS SRS S

. worthwhila ‘in holpinq them to dwelup a deeper under—
e a tanqu of -the cu_;xcu readinq proceds, and ‘in presant:— ol
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-'the district provide few definitive sugdestions for teaching

“critical reading. A survey of the basal. reader guidebooks -

(g2 appendix &) 'auba:anciates the_teachers' cxa\i"as'\

Teacheps' concern in this area of na inq is also ‘frequent:.

-+ voiced at: reading- workslmps and. is ufeén aired in school-

L related conveuutions with teachets. Hi§h school teachers

achera, on, the other ha d, poil out that effactive Eeauh‘-

ing of ' ‘ticul reading at. the slementary levei, i hampsre

by, 'the paueity of practical, material available on teaching,’

a 'bluld to reud cricicuuy, : .’l‘hey £urthsr von I
schoo].s in the district make limited resource naterials
% available to teaaheu naere they poim: to the scarcity of,
pmfessmna; uuramre in ‘the schdols, aaqu that £e- of

f_he schoqls subscribe to my ssional ]d\u‘nals\

convinced ‘that. the reading programs in the schools throughout

1Y

d

a txx;ai: the %

“with reading. gome, of. thg,&eachezs also adnmit teeunq 3
e ST

madequately prepared to teach cnucal t:adinq. These

teachers report hnving completed only one or two.courses in

féading: diiring- their: mfessmnal training. | ana 1 many of

, E N

t.hese coutsea ware taken 10 to 15 yaaru ngu.

It ‘Seenis renonable to nu\m\e that if’ teuchers are -




i wxu:ar aesc:u:es a broad ranqe of cechmques, ideas, and

. The Purpc e of the study

2

The' major . pirpose of ‘ihin study was to. prepare &

poard District: zhevalu{: éritical reading, >

The. booklec is ‘intended. to supp1émen;

EEVElopment of this sk:.n.

_With this pu:pose “in s ind; ‘the




St e

Today, more than ever befoxe, ctiticnl reaqu -

: skxlls are needed by every reader. _:Never before has the B

r&det been bmbax‘ded by S0 many mzdu fzm so my sources
attmpting to influem:e him or persuade him-to vote ‘for

this or. that candidate, to buy f_hiu or: thAt product,,to s < i
“accept this or txmt xdeology, or to: belong to this or that ~ r 3

\clnb.

e

It 1! comon kncwledge ﬂmt Peop. e are 1n£1uenced

,by what ;they rea&.\ ’l'nu often they do nut read objectively

opt the auther 8 pplnt of ; viev with— ¢
. out weighing the pros and cons of the .Lsaue. The counuesu 1
numbs_r “of people who st e udvertissnenta each “day
attests tn this faot:. on thxu&int H'arris (19621 ‘maintains .
that; 'the tnmtinq réader uho belxwen everythi.nq,he fmda
4in print is a pote_ntial victim for any vzitez with a pwoduct
or an idea to sel1 (ps 246). 3
= Cushan.berry QsEsy supports Harris's viev um he
vritel that "in a igoc:aﬂc mciety, it'is ilpexatlve that.
. future citizens be trained £o weigh carefully every state-
nent read oz buxd" (p- 95)- Ten years earliet, Artley (1959)

uqutmned that' "unless cxxtlca}l reading is tanghc ve can

expect to ! ake litcl p:oq:esu ‘toward t:he resolution of our: | .

tma that iﬂ Te

f_ yanrs 1m:ereat and reuearch

in cn.cica]. readipg have' increased Untortunately, hwever,
it appears that lntereat, xesearch, And actual tea&ing have
ot kept pace’ -m: one another. ~As King, Ellinger; and Wolf i

inte:mtlonﬂl pmhlems" (p.‘lzz) Ve e




(1967) note in (:heu'. preface to Cr].tu:al Readl.ng

A It is vaious from the numhet of articles about-
\critical‘reading in"the llterature ‘that. educators
consider it an important goal.in reading: instruction.
The. fact ‘that’ they continue to write about it, h
ever, indicates t}\at thlsgoal haa not been ¥
Cfilled. (p v)

N i,

: Gahs (1940) investigated the ability of fourth,,
: /f1fth, and sixth g:ade chudren R determi.,ne whether a

years later, De Boer (1946) contandex

If we may jidge the schobls by t t:he i ‘product,” we have
- abundant. evidence of:-their failure ‘to.teach critic 1

reading.  College students who dare:or care to’chi
. lenge’ aitextbook or: to verify.a fact. in supplementary-
_. sources;. or' who know how to locate and organize. .

9 ial irom a vanety of courses, are relab:.vely
(p. 251) 2

g to et neglected In a, au:vey»ﬂone by Eumger atid Huck:

(1965), 40 per cenh of the aduLts intez\uewed cculd not

- occupies '1n elementary schc!ls.‘ a recent artlc




oh att‘.antu:n ‘is ‘given to neipind pupils indbgetand 1
the 'literal meaning:of words and sentences while . A
‘only’ limited emphasis® is placed on the area of . 3 k.
“critical reading. -As.a result too many-pupils reach ) .
the upper grades:firmly believing that a.printed G i
statement. in a book must be. true. They have not e
had experiences in determining the validity of a

statement 1nv01v1ng fact and upuuon. (p.,103)

critical :gadlng. Not unt).l grades fxve and ‘six ﬂld

’ the. secondary level: _Fuzther support. for. thla Observatxon

i,g ubta].ne ndixectly from BI!!.‘OS Readxng Tests ﬂnd Rev:lews

;nd Hcyt Test of Develomntal Readlng_q whzcb 1m:1udes a e

3 shor(-. suh(:est on evaluatmq and mterpretin§ at. the’ grades

ledtsd i element:ary schools. i[n ms opuuon, "most people =

df t.he elementary suhool a:e

SR 'poorly equxpped £oitead crincauy 3 330) §




“ - tion which ‘stresses readmeas ‘and g\udd reading, and telts

in teacifer uaminq > s, on. vays' oi the 3

; ‘at the couaga level for mplementi.nq Lnsr_tuction, lack el.
teacher. ed; el in Togical ukuls, little aid in

Ei(plui;atinns‘.tof -s-)m lvack'og critical reading -
thstriction have. been offered by many reading athorities; ¢
As earlyras’ 1959, Hu]_lams, in a utudy of 'Cxitical l\eads.nq ot
"-skills Found in Basal Readers," xepoxted that amenq the L
obsfacln to a cleuly defined program in critical readi.ng‘ -
in the elementary grades have been:a lack. of. agmement SrER Ay
‘ amiong the, educators as to what critical xeadmg really is; *
ove:-anphaslﬁ on lite.:al eanprehenﬂion. md requir .' ‘g pupil;‘ ; ¥

i'to! read at thai.r frustratxcn leve:l.. §

actora\may 1nhibit ‘erd 1.951 zeadingx ‘A.nadehuate training 2

most basal reader teaching guideu, claus)rom reading :Lnatruc—

" that are’concerned primarily with literal culpxehension.
Robbins (1966)- points oot ‘six Factors that impede
the' teaching of critical readi.ng‘- mcx’of-m{denfaina'ix‘sg and-
as tcavha.tL tiZal ‘reading is, lack of: eaphasis it

abil:.ty in ch:.ldren, insuffic:.ent tl.ma to prepaxe and tear.-h
;_l;e sld.lll, ominion of centxovetiiul dhcuumn tnp;u:s frnm

*iehe ‘curricilun, raiture of the Gurrioulim to keep pace wm. o B

knowladga, and lack of. suitab].e eva].uat.ton instxun\ent:a g

.» W:.th :eqa:d to. Ro bl 5! last taator, Lt is




‘\

‘The greatest H in‘critical - F

.- reading has beén the lack of adequate evaluation
ingtruments for:determining the status:and growth
‘of 'students. in this important area of reading.
Standardized reading tests overemphasize literal
comprehension and provide no basis for assessing
‘the amncy to read critically. - (p. 165) : 0

Another deterrent, as ‘she sees 1(:, is the k:of a con-
©

sistent. dqf:mltxon of critical readinq. o e

neglect of crxtzcal xeadmg reveals that v-‘he must cons1s—- §

tem:ly xepo:ted causea are. vague and amhxguoué concepts

of the nature cf Cl‘itlcal reading, 'inadequnte definltion

ha specific sk:.l].s mvolved, msufficient instr tiunal

{mate: 'als and techmques, 'and the lmuted ‘abilities of

'vtea her co’inseruct pupils in these skiils. The' avauahle‘ ‘

ev:.dence also demons’crates tha\: crxtlcal read:.ng Skllls do

not appear automancally as-a result of genezal development

. in reading skllls. There must be plasined;” sydtemstio

inntruction o ‘develop crit).cal. readmg, and teachers must

take the inltla\‘:ive by’ engaqing ch:.ldren in cnmcal A.'ead:.nq

Stauffex .ﬂ97\6_) attests ’Eo the .

‘and. thlnklng ¥ tivitie

significanfé ‘of - the latter statanent when' he declates'

. How ' cm.ldren acqu:.x:e the ability to read critlcally
depends: largely on how they are taught and how: early
in-their:learning t0 Yead career.the cognitive pro~,
cesses ‘are taught. The acquisition’of basic reading—
thinking.skills depends almost entirely on the

".teacher and-the processes she uses. It is: “'
‘her -attitude regarding: reading as.a thxnking process
and her’grasp of teaching technigues. for developing

,xeadmg-thinking skills that makes: ‘thé differences.

(p. 4, y

“Genetally, a Teview, of the Aiterature repcrtinq the .

i




Definition’ of Terms ;
For putposes of ‘this:study: the following. terms are

Al the| teachers teac‘hlng in

lemen{ag ‘teachers:

K ?ergxlahmol Board Dlstrlct
within the school 'system on the Southern

e

1augd _extendinq ﬂxo Bay Bulls t st Shotts.

311 the; schobls
gtheyach

ore’ of Newfound-

oy Literal ‘reading_.‘ The \process by whid the x;eader

‘~reads the printed words on:

_ideas and’ inf mécinn explzcitly stated ’hy them, 'l‘he {eadex

i

; . ,Intargretlve readmg

reade: rgads not only the pnnted words on the page bnt

tne elementary grades four through elght. a8 -

e page; understandmg the, i

4
Eind out what the -author ntended’




L3 “11

‘Gritical reading. The process by which thie, Faagas
' i -
5 reads beyond the pnnted words cn the page\ to £ind out not.’

only what the author is sayinq, but why he is'saying it.

It mcluﬂes hteral and J.nterpr.enve reading but' it goes

furrthez than’ elth\er of these. he! :eadet ig actxvely X

invc].ved in.‘the process and makes use of h;s awn exper - "

‘ences to think crxtically about: what he is reaa1

Teads; he recognizes th Sathor s attitude and mas, 5

; detezm.mes the author }u:pose, judqes th uuthor'é com-

Drganization of thé StudyA

ists of tiwo. paxts.

i ',_ This study cori

nas probléms: that " teachers expeuence while teacm.ng

speclfic aspac:skof cx:ltical xeaQ_g, ‘and ‘Bart, I presants G o

a’ booklet of guidelines for dealing wl.th the ldehtlfled

problen\s .

part 1 is cx'qan1zed in three chapter§, Chapter 1 RS

1;1 Chaptez' It

chapter III con




nated a separate sect: “n o' the, baoklet. i ;

sggztion I fucuses on extendxng t:eache:s' knowledge

i and \mderstandxng ni the critical reading p:ocess. Teach-

ing‘reading ‘as & thinklng process is the ma!.n eu\pbqsis in

" Bection 11

‘a: cri ical att itude . twatd xeadmg. - ’l’hé\:.mportance of

questiuning

Sectxon III ptaqents suggest .ons fnt develop- v

ique: employed toiBro

presents uggestxon‘ for\.aevelopi g thcée skins. In séc




In this study,

. CHAPTER II |

- METHODOLOGY' ",

th’at el

s




LT derned with the. problem. " SN e ¢

PR f The :.tems foif nx.nclusion in the questionnaire were o 7

determined £rom'a review of the uterature .on_ crz.txcal read- .

J.ng, a/etudy Of‘basal reader guldebooks i gtades fcur o

,each of these had wancus sub items. Qpen spaces were also«;

7 :
'l‘he vaque eférence terms of. "many and




5 215
with the understanding that the '
\could only be eStinates of the dotual numbers. %
"7 The: ire for tea 4 inéd the ‘same. .

P l.i.st of main prchlan itans and «gub-. ita!\s as the supervisory..

ire, but the’ 3 format was dif-.

-fer.ené. Teachers were. , asked o' check ) "Yes" or "N

to'indicate whether or not :hgy, had'a prblem.

In ma-uay the questionnaires were: mait@d tothe |

_and ‘elementary . :The pux‘-

g fpose dauqn, ‘and fomat of the questil nhaires’ were’

. ‘explained’in'an attached lettex, and a stamped; addressed

envelape was enclosed for: :eturnlng the quest].onnaire.

Because few hadbeen rgtu):ned by-early June, ‘teachers-and
supervigory personnel *we:e ue‘lephoixéa and reminded they
‘had px‘anu.sed "to cump],ete e quesuonnaire. ‘By the end of

hhe schcml yeat, howe'vez, only 3! replies had ‘been- recexvéd

‘fzom a possn:le 50. coi

with led
i t.he \".‘iter to believe thl(’. the quest:.onm:.re had been’ Yo

rece:.ved at a part:.cularly busy’ time but that a larqet

'zesponse ‘could e’ hoped for in’the fall. S:.nce it wae

assumed “that;in all prababilxty, questionnai:es woum,

mlslaui ot 1051‘. durl.ng the summer mDnthS, 18- additional )

" copies. wexe p:epared. 'rhese were mailed eu the apprqpuate -

ndividuals in‘early Octeber. seven repl:.es ‘weré received

‘Erc/m these, to allinq ‘39 tespgnses. i A




'Preparation of the podkmt’

q\xestxonnairs items were carefully tabulata

“and ‘sorutinized, &ince;the plan was to include in the
booklet. all questionnaire itéms. meeting the following

crlteria

L

thems fo whigh ‘one-third or ore of the totdl

‘supervxsox:y personnel checked 'many“ ‘in the help

requested Golimn..,

S which on

thixrd v mote of the tobal

1sory person el hddkéa any® dn £he

“help needed colurin,’

Items to which cwa'r_m.xas or

_more gf the total.

supervisory persoxmel checked "few" in the help

3 needed colun\n

Ttems ta swhich. twc-r_hxxds or. mnre ‘of ths total




‘em:, responded. P:.vs of “the ele.mentary principuls, “that

i,s, 63 .per. cent, replied. The one laﬂguage arts consultant

‘gor the aLstrLcc
vé

is.

in’Table 1. !

*'Table 1,

Quesciminsire x’espc’ndéncs

ory Personti
L ng_;x_l_uuqe Agts  Elementary - Blemenmzy Tntal

’pazately 2

on' edon’of the auh—:ttﬁnu was- desira.ble. -rms information:

taax‘:hex‘lres‘pon’ses. ‘0f the 41 elementary teachers to whom

copies’of ‘the quastionnaire vere:sent, 33, ; that is 80 per
i

.Question- :
1 naires " Consultant s Principals ' °iTeachers.:

b BERE T S 6 i '41 "' ; 5‘0 e
; : Returned .1, Rk : 5 § ¢ 397"
e g ity )

The tedchers :




| ... Table 2

Teacher ‘Questiomhaire Analysis: Item One ' -

Problen . Yes'  No '

e o ge_neral backgx:om\d . = )
infomation ol i

“Eavorably 1n£1uenc:.n9 v
cal readmg kg

"Factors’ J.nlubl.t.\.ng cx.':.tu:al
regding

“Factor
i ordt

C'haracteri!tics uf. cx‘itical
reading

echniques \for teachinq ori; joal
- ‘reading !

f was “a conscions

- vas_fok "How to. fomulate cpan' g ing guestxan" o Table g

Lcom:axn. Although alJ. the sub—items

R sub tems werrf‘s"Yea. ‘The' Lowest mlm.ber of "Yes" :esponses

it s




= ey Tah1e3 /

Teacher Questionﬂaire Analysis. Itém ™o

?xohlem . 5 Yes ' No

How tu stimulate: children & ebxllty to dg e .
d and think ‘eritically 32 o

How to tormula:e chauanging quentiona 16
L “How to_ensourage children to ‘share .
hio . .o.ireactions ‘on matez'ial. read [ ... !
5 Hoy '£ostimulate ducuss;uns on ‘
smaterial read s
How'to initiste activities whichigive
children: opportunities’ to develop e
Jreritical zeading abil_u:y 3 406

The - J.owest nunbex qf ryagh zesponses

’ . cal reading ‘s prohlem.
j Sp Lo i 18 for ‘the sub-ite

drav on

*tﬁe"nun;:b‘e{ o‘ o

tutﬂl, 1!: too poin




‘‘rable 4

" “Teacher Quéstionnaire Analysist Item Three

Problem S '1

Yes

No

3 —‘Hﬂw (’.o help childzen develop a ‘critical
attit wde toward x:eadi.nq

. How. t’.o help chi.ldn:en q\lestl.on
the: value and acc\u:acy of the

£

material read

‘How. to help. ch ::en withhold
" judgment. eyhave,_

e

;“Einished: readmg :
{How_to 'help ‘children rlraw ‘on
their: background of ex) periencea
*o evaluate as. they réad

EOM o0, make ‘childrer
‘their attitudes and i
“influence criti

Itém four: How, to ios\:er a criticel 'reading chvi




21

Table 5 °
Teacher ‘Questionnaire Analysis: = Item Four
', Problem . T Ll Yes - No
"4 How to foster a- eritical reading
envixunlnent 31 2
How to Rrovide @ supportive at:masphere Ly
for critical reading 210 12
i HOW to develcp the habit of thinking % I
- “‘about: tle material as it .
and after it is read 28
How to' ‘take advantuqe of otl ‘ 5
curriculum areas to foster czitical e
Teading dbility : 2 23

to. make-usi £ a variety:
“to develo;: critdcal readinq

fomu],ats ‘questions, o ancourage criucaLreading."

I'he

lowm nulnber of “Yes tespnn!es was for, aub-itam one,

that r nu-l re

to Take

“"How to' fomu).ace c
’mjudqments," but as “in’ nth x low reaponse areas

.still more: than half: Lhe t tsl.

présentéd in Table 6.

- These, Xesponses are

this" was

N 3

N




e ; Table 6

acher Questionnaire Analysis: -

Item Five '

Problem

Yes .

I,

flow to formulate questions to
‘encourage'-critical reading.and - |
thinking. . 4

tiow o formulate.questions, that. -
requirestudents to make -
_+Judghents:
How to_formulate questicns that
“. require ‘students td analyze

kK Huw 0. formulate’ quéstions. that
require. students. to amlyze the
18gic of arguments i - B
How, £6, formulate. quasticns that
require - students to- aprply what
they have read X 23
.How: to_formulate, questions that :
require ‘students to evaluate
what they have:read o ..° " .

i
i
e

i

majn: cancexn.

ﬁu help chlldren distinguish fact fr _priﬂinuv 4

"ithér }bqes

ST 23 the ceachers did. not: regard this as'a prohlan area.




developed through the programs they are using. The
responses are presented in‘Table 7.

23

. A . Table 7
T Teacher Qu--uomua’hnuysux Item Six
P:oulem } ‘ s Yes, No
Ay
6. m 1p =hﬂd.x'en de'velep erivical
: 2

' Hoy. to ‘help childien, dutmgquﬁ .
- fact from opinion £y

How. to help childzeﬂ/recoqni;e ‘the
aul:hol atti.t

" How. to help children judge the
.+, competency'of ‘the. author LAk 1)
How to help children determing, - 4

the author's purpose
' How .to. halp .children judge the 3 e

A validity and reliability of ;
"+ infommation - . s peE
How to help children \mdersb(nd AT
-implied “meanings 3 24
; Pigures Of speech. . 2
.+ "% connotations of wWords: ' : i
i s How to help children detect ., 3 .
o propaganda techniqu A RN
: How_to help'children detect 5 TR
+7" advertising tachruques ; L2

1ng skills PANEICNE |

: Item: seven.:

"Hw to e:valuate child.ran'u er{ucal rudx.ng




A wils:

{\' informar’ i . . s 5

Table 8

Teacher Questiannaize Analysia. Item Seven- - k

“Broblem Yes No

How to evaluate children's
scritical readin§ . .

Observing, during claEB discussiuns
S the kinds® of behaviox ‘that indicate -
" L crir.u:al teadl.ng

observinq du:in§ class discussions

©.7, the kinds: of hehavi.cr that ‘indicate
- lack of crlhl al reading a.bility

Formal i !
< Bohstructing written tests be e
evaldhte skills taught ¢ et

An'dnalysis o

' supervisory personnel responses’ was
2 R s L

supérvlsory pel‘aonnal r:esponses were tabu].ated to. Shm the

n:ew,\ and. "none" -




teachers asked for help. The highest reported number

requesting help was for main item one, "Lack of general

i " ingly, as well, four of
t.he 8ix supervisory respondents lndlcuted that teachers

needed help in "Forimilating challehging questions" and- five

Of ithe six indicated. that' teachers needed help in “"Helping -

ldren share, !‘ear:(:iuns,f" These were two areas where

{ teauners' "Yes? responses were lowest. Pezhaps t?achex's

wézg not as perceptive of their problema in these two!

aspects “of teach ng ‘oritical reaﬂmg as :.n other a:eas'

pervisory 1 resp are pr d in°

- e’ supervlsory persmmez responses, were fum-.e:'

cateqorued and tabulated as p2 cl.pals !‘eé‘ponses !nd

1anguage arts cnnguj.cant's respﬂnses because the 1anguaqe
azts ccnsultant wcrked closely with ‘all teachers in the
dxsf.n.ct ubservxng ‘their: eeachmg and holding individual
‘ coniezax\ces with. them:. It was, therefora thought: that her
- estination G- "help nesded’- ;na "help: requested! should be/
l:aken into carefnl considerntion when ‘teachers! responses
or other supervx.sm.'y personnel rébponses. did not méet the

- crlteria set for 1nc1ud1ng items in; the bouklec.

teachers and elemnta:y prlncxpals {identif cation of

a\ian. Su:pns




consultant. The language arts consultant's responses are

given -in Appendnc G, p ;
Féw of the respondents listed additional items that

f):ey conl.\.deted needed attention. ' Under the first main

Lack of' qene;al background information,"

problai\ aspect,
one item was udded.

Teacher's apprca h to the vula.dity of atitical
reading § 5

In the s‘e ond min pl‘oblem aspect, "How to stimulate

RelBihg ehiiaden; perceive mater;al readas part
of their own personal per’:.ence. - .

He[ping hildren 1 stand' the i W“.' ny
cntical reading s o
Onl.y one. itemi vag \added o the list ‘under che th:.td

probl- aspect, “ch to help childxen rlev/elop a critical

attxtude Tt atd reading. ‘l‘his xtem wa54 <

How 8 make stuﬂents read objech.vely.
How to Eoster a‘critical read-

In the fourth ptobl

ing nent, " one, gg adding’s’ .
" A How. to pt@)ect aliead and antx.clpate a probable T




L3

e e R

. el S . . 5 gy

. How to.formulate questions that require students -
to extract only the pertinent Ffacts. -

@‘ g | One item was added under "How to help chlldren

"+ develop critical raadxng sk].lls. This was: ! o

- How t6 help students understand a‘‘literal meaning
“ang then'an implied one:

In the seventh section, "How bo evaluate children's

‘critical reading skills," one respondsnt | suggested adaing:

= - Howrto sea it pugils’ sknls have gtnwn I:.h):ough s o 2
: “Qiscussion. © : : R

11 “of thenf were ca:sfully

led, ‘however,:, . i

ions ivere already: included in' the

that alliof these sugae

txonna].x‘a and thezefox'e )lauld be dlscussed in the book— &

let. {There yas no' iéed ‘to inclide ‘the ‘as adaitional: items. - . o

U sym:hesis of the infoxmatuon gleaned “from . search




follow—up letter accompa.nying t.he first“dsafc of «-.he ‘book-

mlet afked each :ndiv;dual to read it, assess;ng in what '

;:espects it was effective and in what respects it needed

| to'be: changed or clarified. Individusls weze ehoowraged -

to write on the @¥aft any changes they consmaxea necessary

and o add any suggestions or com for impi g it.

In addlm.on, evuluatlon foms were placed at; the: énd of Be

each ser_‘txon of the booklet “for the examin 5 to clleck.

* These evaluatinn fox.‘ms, based on'the’ stxuctm:al dezu.gn

" developed ‘by. Janes (1970) i asked the examnexs tc evaluata

and' tn e.valuate the usefu]_nees of each suqqes(:ed

activ_u:y. A m:e pcxm: scale was used: for each quescien.

The scale ranqed fr:om very succesaful to unsuccessfu]. l.n

evaluatin§ the wz'iter's explana’ n of each prablem. In §

evaluating t:he~ uti_].:.ty oﬁ each activity the scale zanged
£2om very useful to 1mpraenc§1. The pnr:pose of thase

ioms was. o provide the p'valuator with Structu!‘al erd; ex‘ia ok

or determ:.n:.nq .1n what ‘respects the booklet vas efrec‘ ive,

and in what x’elpect:s it heeded to be changed ‘l‘hs svaltm-v

“tion” Eoms ar:e presented in Appemu_x I{-

Jsis of }.\valnai—’-nn Data’ .

LIS To saciiteate discuss:L o¢ tie Eomtive evaluéti.on

i d.ata, xndi_viduals' checked responaes to the evalyation fori -

ztems and Lmiivzduals‘ l:mzlnenta on t.he lmoklet are plustered

’where poasj.ble. The' numenca]. data, fmm the evaluat;on :




‘forms have been tabulated and are pre; ‘in Ap T

The comments 3ad: responses of four evaluators indi- el
cated that'they ¢ghsil ered Jall the: activities very useful
_and that the writér’ had been very successful iqrsxplaining

all fections of .the' bookle(:. . One. _comlnex\ted.

. end you on’the of your e
You have .explored a wide range of possibilities.
'/.I especially like the way you are providirg. oppor-
tnxu.tles for integrating other aspects of o ~
language’ arts. . This should be of great help to . *\. | i A
teachers. - 3 e

/ Anothsx said; "A t:uly fJ.ne p:.ece of :esea:ch\an%hoiiz-

‘h;p " one of t’he f).ve tespondents “felt’ that the writer

rhnd been very successful in e:(plainlnq all sections of the
bouklet exce;it the last ‘one. ‘, In” er comments she” noced
that although the w:itar was very sucdesaful’ in explaimng

each of the " areas ‘Specifically discussed m t_h.xs last sec-

tion on "Evaluatin? critl.ca readinq ability," ahe zated

'miomauevaluation" and_ Srormal’’

5
H iat. suc because in her ‘e zimation

e‘ vers' naqequately dq&hoped. Informal eva uauon

evaluatmn and miscue analysus. -Pomal evaluatwn shogld

h@ve mcluded a secucﬁ on’ the claze procedure. This same . it L 3




Procedure i page 1

ask ques:mns

was added }:0 the section "Daveloping the




6. Southern was inserted to precede Shore on

pages 153 'and 154 . This was:done to clearly identify the

- area tc anyone outsxde \‘:he dxstrict reading the booklet.

7. Further infnmatmn fo: helplng ch.\.ldren
examine the mtives, drives, and emoticns of characters

" was added to page ‘163., This additional information pointed -

& éaught to

out three specific' things childrer shou

look at: (1) what the charauter saysy (2) whal: the

\:h Dther——decldmg on whxch oi several Storles would make

‘the best dramatiza{:ian for: aral presem:ation

texs_,. scenex‘y,




=
et

11." Related activities for detecting propaganda

] and advertising techniques, were expanded,

| Rwising of :Booklet : i
- LN After carefnl anau?sls f ‘the formative evaluation v

and i ' L

1/ Pre for. the, . 1

tev:.sed verﬁxon cf the bocklet vas begu

In this atage; L

by the riter: The revxsed

trict ior sumaewe evaluation., These indivxduals bad B o B
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disagree, and strongly disagree. " Each 'teacher was asked to
chobsethe response whicp’besc c'onveyed her Opinion of “the
value of the booklet to het ‘in’'her: teaching.  Open spaces,

f were also ieft for to make ‘additional : and

»squestions. The purpnse of this evaluation was' to provlde
/. feedback for' exther accept;ng the booklet as'it was or. for

xevising n: again.,

pracncauty and. utility. TeAchezs' Tesponses generall}y

nama:ed ‘that ‘the hooklet was wo:thumle and that study and

crh—.xcal readinq. Ceztainly, all the teachers agreed that,

they would use 1t w:.th future classes and that every effort

let as: of‘ benefl.t tc;lementary teachera. One teach‘




S give. a comprehenslve

Table 9

Responses +to' Summative Evaluation Form
Ttems Agree - Bgree Disagtee Disagree.

it nfhe objectives of :
he booklet’ are X . -

5 clearly stated . 5
2. The-booklet achieved: | ! .
" the stated objectives. 5 .. 7 ;

3. The ideas and activi-
ties’ presented are
relevant .to:your wor]

| ~guiding ‘information to, .

_view of what.is" i el
involved: in teéaching, A
critical reading:. . ;
The amount, of material

¢ presem:ed is too. great

The .booklet contrlbuted

o

. ‘teaching’ critical Yead- e
ing 5 g

7. ‘The Booklet. is'we;u, L Fale!
/:organized--a definite ™ '
plan is evident . .5 -

The ‘booklet  provided
as. much guidance as' % T
* you would”have' liked A
2 ‘o receive s 3

‘During -thé next school.
. year, ‘a conscious

1 effort will'be made: to
utilize the’ideéas pre-:
sented" in the ‘booklet

You. would ‘récémiend
that’a si:n:.lar bcoklet
'be initiated in‘o
A school. districts g
.. The. explanations of v

suggested ‘practices
and procedures. for




5 535 e L
2 t_:zif_lcil reading." A thkd added, 'I £ind your booklet o

‘explicit dnd practical on: es and practices of .

s teaching critical reading. .I think that you shiould consider |

mkinq it avnuahlu fo all schools i.n a publlshed or unpub- )

since’ u].l five teachara found the booklet




P! eparing

deal. witd

mentax:y teachers =

CHAPTER, III

'nn’ iggestio} tohélp

tﬁoﬁe—problans. ’l‘eachers' pmblems wex‘e ).dentl-

S S
 Kfter analyzing

dxaft of the hcoklat.

1

(his dfaft was: examineﬂ i give feaa-
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. \, e .
o assessment to one ‘teacher in each of the fivé elementary
rades in the district. Since the responsés reportéd from
‘this evpluatu)n were highly ‘positive, this second draft of-
the \bcoklet was accepted-as the final draft.

Cohclusdons. . o /

The fnllwing conclusmns are drawn from a review

of ‘th 11teratuxe .useﬂ 4

preparing: ‘the book)let. ,

Dne of the most challengmg problems fac:.ng

ot beéome cntical raaders by theméelves am:l schools are -

.net qivmq thsm the help they need. Most children, it

an ) v fookiy sl eed Lo maad c;é‘t:.callyf' Many are

rsady to swauow anyt_ ng ‘they! read (De Boer; 1’945, 3
' and Cushenberxy, 1978)..

2. ‘Part of thé . reasén fcr the neglect of ct;cxcalr

tead:.ng is the’ lack of an luatxon in:

and colleqe. Thisine

'oday 8 schooln is how tu devexop cntxcal xeader & av;— X -

dence lrom ‘eseazch seems to indicate thst ost. childzen do/
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solving, inductive thinking, and free yerbal expression
yamong children in materials within their experiential back-
grounds 4nd reading levels (Maw, 1964; Wolf, Huck & .Kinq.
1967; Stauffer, 1975]. )

e 4. The importance of questxons in developing crit].-
cal xeaqu ab;lity demands attention in teacher education

programs. Accord:.ng to 'the professional literature, ques-

“tions often detepmine the "kinds:of’ comprehensinn and cue’-

éal xeacu.ng sku s children achieve. Unfortunately,

~'reseu:ch studies report that many teachers ontinue to ask 4

& fer, 1969) -
5. Atutudes and ‘beliefs hxnde!.‘ abx l.ty to.do

ritical: readlng. o . the) need to"guide chil-

'd:en in understand1 g the Tole their beliefs ana bidges play

" in the: siftical ;‘te:p:etanon of the ma er1a1 they read " - R

. (Crnssen, 1948; Mel(illop, 1952, msxm:z, 1954} GrofE; 196214 - N
6 k‘

Children must culupare and anulyze the content

.of smular (:Opics in ffetent tead g selectinns if" they

! are going to have a good.: Eoundatmn x.n crxtical Teading.

'rhih necassltates pzov:.ding a vazlety of mate

‘ls. The

'vuiety ihould ‘be qreat enough P émbrace: a Wide zange et

tez‘ests and abl

y levels and, if p . i.h].e, to uu:lude,‘

“wide'range of Vi




L - ol et SN L SRR L S

39

7. Guidance in critical reading should not be . 3
* limited to a "reading period.” Every day there.are many -

excellent opportunities to help children grow in this
v 2 .

ability. The social studies and science programs abound
‘with opportunities for. the development of critical reading,

,and the potential value of the newspaper and other mass
i : 5

‘media should not be overlooked' (Artley, 1959; Heilman, 1967;

Ch’eyney, 1971)5

:.tal Lu\portance f{a 'developing critical zeadmg abiucy.

“The- claasroom atmnnpunre ‘must réflect pzofound respect. for :

mdivid\mln aq unique human bemgn. Critical evamatxon Y

matenals mnot be i in tening. situati ons in

which the machaz does"not -allow £or differences of opinion

and"beliet. Children must be frea to expze:s.t.heu- ideas
openly. (Dirr; '1967;, Stauffer, 1975)-.: i

Reccmendations

On t:ha basis Of the above conclusian!, the follow:

Reiaat ‘.\ in‘q recomnd.ei.ons canca:nu.g school boards, teachers, -

Py G, |, and future research ‘and development a:e,lqa‘de. R

: ; sure that schools include the dovelapmnm: of crxtmal

TN reaamq 28 :6né. OF. £heit obJe::txveu. The :ea:hinq of this




: ; ) L

e .
chance. Inservice workshops would be useful for those

teachers unsure of how to proceed with instruction in this
| 2
N0s T

area of read1ng. P
@ =+ 2. school boards should insist that critial read~

ing skills be a vital part of the reading programs. they -
. B

adopt for’ teaching readin[;‘ The, reading. programs they’ - y ¢

invest in should include crit:.cal reading: in the beginning

stages of xeadmg and continue with systemat c devaopmm-. 5

extend:mq and refinmg theu cnucal xeaqu e thmkmg

’knls. e # -




7 N8
e v E:‘lucationally stimulatmg materidls to proitote

critical feading should be ‘developed at all graae levels.
; 2. Methods to,

'easurinq ac!ueveme ‘xn critical

reading. s!u.lls should ‘be developed. Reading &esta should

“inel de critxcal teadlnq and thinking:

Aasgess the

1ons; Yre prepar-‘

Kills.
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! Q\!éstionnaue

s achers broblens in

('/) Ye! ;Ji’.’ N;’té

n the -rsuc)u.ng
Of Critxcal Read

ndicate




Pr,oblm

No

g Lack £ general gvackground Lnfonnatiun on

"2 How-to st:.m ate g 1dren’s ubihty o
- read and t i.nk czincally )

e How to stimilate dlscussions 3
. on material ‘Teéad - :

te ‘activitiés which
g: oppartu.nities to. deva_lop
crltical zead:mg skil: E




PRI Problem

. (Cont:.nued)

How. 't help chudzen draw on their.*
background .of uperiences to’ evaluar_e as
o4 they read

How o make children aware’ that| their
;attitudes and luase nfluerice critical
4 :eading 7 i o ot

N
“(Describe)
et L

4. How to " foater a cntmal reading'
. énvironment :

- How'td
for critical reading' .

about. the material as:
after it: is: read

How £0 make e of a:var ty

sources to: develop c,ritica reading

How to fomulate quest:mns that. v
!‘equite students to ‘make Judgmem:s'

to fom\ﬂate que stionslthat
‘equire . students £o analyze.the
.aceuracy of statements




Problem

(Continueﬂ)

How -to formu!.ate questions that requue
students to analyze the ].ggic of* arguments

How. to: formulate ‘questions £hat require
students to apply ‘what.they have read

. ch to fomulate questmns-—é-nat x:eqpire &
:studen ta evaluate wbqt‘. ‘they 'have read:

vﬂow to” help ch:.ldren recchuze t:he y
+ author's atm—.ude : E

“How: to Help' childrén judge t:h
competency of t‘h‘}m:ho

. How "to heIp ch:.ldren de(:etm ne the
auehor's purpo

“How' o help childre_n judge the validity ¥
{and’reliability: of inﬁomati 5

_How-to help, ohi dten understand mplied .

E:Lgur:es “of speech




tructing wxi tten tens co
3 evaluate :skills taught ‘

s Othext ; (Demi.ﬁe)







{
I
LR : -
.
Questionnaire . :
\ e Teachers' Problems in the 'reacm}xg vk ~
g of Cx:itlcal Readin . .

The r&ad_er is!

)|y he has said” :n:.

b 'exper ences to t:hink crh:ically abouit What he is® read ng..

aﬂs, he"recaqm.zes the anchcr'x attitude and blas,

.Bs he




Ve m';espondmg to the u:el;a, you shéuld‘ interpret many as
no:e than one-t.hird and few as fevez than cne-f.hixd of

LIt is s _that your afs can

eﬂ:hlat.es of the act\ul mmbe:s. Y =
) o ‘indicate vhethet sany, :
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A.

B

Help Requested ‘By

Help Needed By

“Problem’

Many | Few |None

Many

Fey' |None

“1. 'Lack of-general!

A background* infor-.

. /mation on criﬁlul
ulding

avor.
ably’ Lnfluem:-
ing cntxczu.
“a rends.nq

ing .critical
- reading

Character iatice
“‘of critical

i ‘Techxuq'nes for
teaching cx:it:i-‘-
cal readxng :

obhet -(pesbtibe.
& and " .

2./Bm to sr.imr).a te

‘Factors inhibit-

E reading hE

/‘children's ability =

to read ami think
cxielc&ny

Hm: o formulate
challehging , '
questionu




A
-

relp Requested by’

Help Needed By

]
Many | Few - | ‘None

Many | Few

(Continued) p o

- How to stimulate | :''[|: o
scussions.on. *| © £
material read

“which give . .
pupils oppor= .
tunities to
develop. critical
3 ruding akills W

; nm'to"m;: chil-
dren question, the

m to help chii-
*"dren withhold ' -
& judgnem: until = |

. have - finishec

help chil-

dren.draw on theix

. background of, .

.etpati.ence to

evalua: thay
Tead:




A T

Hélp Requested By

. Many

None

&

-Few

None |

cal reading .

- How to Ecgter a:
critical readin.q
‘envuomnen :

How to provxde a

P.here for criti~
cal :ead!.ng

‘the material as.’
4t is;read and
a.ftet it is read

HO\‘H to take
0 advam:aqe of
. other’ ‘curriculum

. t0
“of: a‘variety of -
sources. to.

:influence criti-|,

‘supportive atmos= o

e
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= . P
d )i ;
X 0% " B "
% i Help Requested By ||Help Needed By
Problem - o Many | Few | None [[Many | Few [None
_ {Continued) 3 3
Other: (Describe :
and check «
spaces)
= E 1
i ’
o R

5. How to formulate,
questions to encou-
rage critical think-
ing and reading

How'to formulate
questions that
r-quiie students

e jndgments

How to tonmlate
questions that
require students
to analyze the .

. accuracy of -
sta ts

. How to formulate
questions that
zequin students

to analyze the

| logic of arguments|

3

How to formulate

‘have tcad

“How to lox'mulate t
questions tha
require -tudom:s ;
© to evaluate what '

to apply what thay

they have read
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‘B

Help Requested By

Help-Needed By | :

o ~many | Few: | None [Many | Few [None i
(Continued) R . /
Other: (Describe |- i
; ‘and check ; . w Tl e
+ spaces) wofie i

: aw‘ to help chil-

evelop, criti-

cal reading skills

How, to help chil~
dren distinguish

faet from opinion |

How. to help chil~
..dren recognize
the author's
ttitude

How to he].p chil—
dren judge. the . .|
competency Of the
~auf ithor |

‘HoW to'help:chils
dren determine
the author's
“purpose

How, to ‘help chii=
‘dren judge valid-.
ity and. reliabil-

| How 't help chil-]
‘dren understand
implied: ‘meanings:

rig\ues of speegh

ity -of information| -

A Cﬂnlwtatiuns of




g Help Requested’ By

Help Needed By '

Problem Many|

Few |

None ‘(| Many | Few

None

reading

. Of?her

(Continued),

“ How ‘to Help.chil~
dren detect propa-
ganda - techniques .

How to help chil-
dren ‘detect. adver=
 Eialag techniques .

“.other ;" (Beseribe. .
' _.and chec!
‘spaces)

\.” a3

low o evaluate chil
dran's eri

bserving’ during Y

class . discussions
the: kinds. of 2
behavior’ that
_indicate.critical-
reading Z

Observing during.
class discussi.ons
the kinds of
behavior that
.dndicate lack of
critical reading,
-ability

’Pomal

:Constructing ‘writ-
ten tests to-evalu
/iate ‘skills taught

(Descnbe
-and " check |
spaces).
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Cape Broyle
May 2, 1979

Mr. Frank Galgay, . .
Superintendent, o . T ;
Fabryland R.C. School Boatd. ' |,

Dear.Mr. Galqay. By

ik o . As part of the requ;,rements £oi o Master of ‘Bauca ¢
i ..+ 7 tion degree. at Memorial University, I have chosen, under
i ““the supervision of Dr. Ethel Janes, to.prepare a booklet %
: 10 . _of guidelines. for teaching identificd problem aspects of i -’
; Jjexitical reading in the elementary school: This study, I g
2 Lo i *"think, should be.helpful ‘in making teachers aware of the- -
' i.lnportance of critical-reading and“in presenting practical
suggestions to foster development of this skill in children:
To facilitate completion of the atuay I need your permis-

the 1s

; ‘. 'sion td circulate among the y : :
S 00+ \and language: arts cansult:ant R ionnaire. The i s
i naire is &
‘problems teachers may- experxence in teaching c:l.tical
reading.

1 should greatly appre::iate your co-cperatmn i §
this sEudy, gad tust you will let me know your decision .
as soon as possmle. o S ;. o i N

" Yours sim:?zel'yy ¢




AR
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Py ' G
™ + - Cape Broyle
‘Southern shore
May 22, 1979
» e
Dear ° ‘ E

. As part f ‘the requix‘snents for ‘the Master.of
Education program in’ Curriculum and Instruction, I have
chosen, under “the -supervision of Dr. Ethel Janes of ‘
Memorial University, to prepare a.booklet of guidelines
for teaching.critical’ reading in the elanenta:y grades.

Thisstudy, I feel,-should be helpful to elemen
teachers by making: them “Evara of thé inportance Di ‘eritis
cal -reading-and by witl i sugges- i
tions on- how.to foster cru:ical ‘reaﬁxng ability in: ele-‘ £ T
mem:a/f% children.. - - :

Since T pun to base the baoklet on problems tha
ceache.rs ‘have, I’ ne 't
‘of, critical xeaqu in which' teachers’ request help from

“‘principals and those in which principals consider that
teachers need:help whether they request it or not. .
should therefore be grateful if, from. your' experience.in: ~ 'Y
working with teachers, you could icomplete the enclosed: . =
questionnaire and Feturn it to me at your éarliest con-
venience. S

g “1¢ is unifkely that’ any oné ptlnclpal could respcnd
,‘so all the items in.each tion of tl
_since all the and techniques Haed by a Canch
~may'riot be evident during supervisory.visits. Consequem:ly,
it is understandable. that you may not check space:
column B-for :all the items in esch section..

‘I 'should greatly appreciate.your.co-operation in /i
this project and trust that you will find it possible; to
‘returnthe. questionnadire by June twelfth.‘ An envelope is

-, enclosed for this P\ltpose. e

2 Your_.'s\ ’sinc‘e:ely-,







) , ’ " Cape Ereyle
> - . Newfoundlan
Seiptenber 30 1979

v

; , As part of the :equi:ments for ‘the Master of
ot i 5. 3 lum and I we:
sl - “chosen, under the supervision of Dr. Btfxel

#. 0c. i Memorial University, 'to.prepare a booklet: of quiaennes
for teaching critical reading -in the elemem:axy a.:hool.
This study,” I.feel, should’be helpful to elementary
tsachersnby pxese'm:mg guidelines and pzacncal suggest) d.cns
ritical reading ability im;

o R o alamentary children.

3 - : ", Since, T plan to.base the: bvoklet: on' problems thatr..
9 ri eading; I need *
Snformation regarding breha aspecte of critical ‘reading
. '/ /in which teachers would. like help. I .should therefore be:-
¢t grateful if, from'your experience, you' could complete the
. enclosed questionnaire and retur it to me at your earliest
2 conveqienue ) § :

i ..I should greatly apprecxate your ,ca-opera:ion in’

e ‘project, . and trust:that you will f£ind it .possible to

.+ complete’ and-feturn’ thé questionnaire. A stamped, self-
/addressed envelope is enclused for. your convenience.

Yours. smcezely»




I'would like to, ha

P % Cape Broyle =~ . *
s . March 31, 1981 °

~ 7 As you' know, T hav we been uoxking under’ the super-
s ‘Dr, Ethel aanes of Memorial University on a:
booklet of guidelines. for teaching critical reading in-
the elementary school.  Right now I am in the process of. -
preparing & second .draft of the booklet. I am hoping ‘to
have this ﬂecond druft completed in'the near future,-and:

1f you could find :Lme to read and examine the booklet,
for. the purpose of assesbing itsover-all worth--that is
‘its ‘practicality ‘and usefulness to elefentary teachers--

<1 yould greatly appreciate- hearing from you.

Thank you for your kind attention qnd I 1.ook for-.
vazd .to your reply. £
.2 3 ol Yours -ang.:elfy,

= B‘,‘euxy u'ugm."

e




DS

: pezunane to Ty fetter oE Maxrch nse 1 :am forward- '
Lng ‘to, you- the" second ‘draft of ‘a booklet on 'Critical 3
eading. 'Could. you take. time to’ read and examine it for .

of assessing_its px‘acticnli.ty and usefulness?

n
#he Booklet, you will find a questionnaire located at.the
end of the hoeuee. It would be greatly appraciated if

. 'you' could to the an@ in the -

re M al e
‘you wish to make unyntm:g Tn. the Dooklet will also be
kindly accepted and lpp{aciated

Yours sincerely,







cape. Broyle .

Newfoundland ~
- LN . d
s 3 E ovember 11, 1980
5 . <
Dear : - 2

:  part Gf Ehe :equixementu for, the Haster of Edu-

cation progrmn in Curriculum and Ins

. under the supervision.of Dr. Ethel,Janes of Memorial Uni--

versity, to prepare a okt o qu,xaennes for teaching .
in the school. . The. study, 1

,feel, should he halpfu Y
guidelines a#l practical sugggsgzona for fostering develop+
ment of cr!.tical reading ability in elementary children. -

TSN hopi.ng to have’ the booklet. cmpleced sumetma

. vit.hi.n the year and would like to have it evaluated by -
reading npecialiutu and teachers.  If you could find time-
to read and examine a first draft of the booklet; for the
‘purpose of aueulng in' what respects it is effective, and
in what t needs imp; . I would. Sreatly
appxecxar_e hantinq £rom you..

; S
3 Thank you for your kind attention and I look. saz—
. wazra: to your reply.

R g ot ol o Yours sincerely;

truction,- I have; chosen, .




to et 020 cape Broyle: . ¢
: 2 . NewEoundland .
A TR Ve December: 30, 1980 -

Deax

Pertinent to.iy leteor ‘of November 1Ith, I ‘am for-
wa:qu to: you ‘the first-draft of a booklet’ on Critical B
“ Reading.. Could you'take time ‘to tead and examine it

‘the: purpose of asseising in what respects it is affective
and’in what néeds Bewty Tor Jour con)
“vemience in and ‘
booklet, you will £ind a.questionnaire. located a!: ene end
{of each segtion. It would be greatly appreciated if you .
could respond to the stateménts and  guestions in the "7,

ire. ‘Any

" you uish to-make anywhere in (:he booklet uu also be
/kindly accepted' and app:ec:.ated. ’

“Thank you for youx' va].uable assistance...

Youx's amcezely, ‘
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Help Reqyested

Help Needed .

None

Many|

‘Few

None

of ana:a.]. back-
i qxonnd miomti.en

) Plbtoru' favorably .
" .influencing criti-

“cal’ reading ¥
Factors inhibiting |
.c:itiul xeadi.nq

* Characteristics oE
czli;n;nl reading

Techniques for
teaching crith:n].
tead!.ng

How to stimilate )
;~¢hildren's a.bllity to)
read and think criti-
cally

‘How to formulate
challenging =~ .' *
questions i o

How to encourage
children to share

Y

" How to stimulate |
discussions on 3
‘mcuiql Tead
How_ to initiate. !
activities whichg

give pupils oppo!
tunities:to develop
eritical reading

skillg: . {°




3. How:to 'help .children |

_.develop ‘a critical: -
attitude toward

xeading et .

“How to help chu-
dren guestion the
“value and accuracy
. -of material read .

How. to,help ghil-
. . dren’ withhold judg-|
ment ,until’they
..have "£inished.
reading .

i 'How to help chil=
dren draw on. thei.
background of.
‘sxpetiances ‘to.
evaluate as they

g Hnw to make. chil—
dren aware that
their: attitudes “and|:
biases influence
critical reading

How to _foster:a
critical reading.
environment

;- How_ to prov;de a
supportive ‘atmos—
.“phere for.critical |
readan -

How t0" develop the
‘habit ‘of thinking
bout: the material:|
ag 1: is read and
after it is read’




T . Hgl‘p equests ‘Help ﬁeéded

Many‘| Few' | None || Many ‘| Few *| None © *

4. (continued) . " i s

. - ' How, to’ take adva.n- 3 ¢ 3 po g
Z : tage of other cur- K &
¢ iriculum areas to

foster critical

. reading ability’

1

‘‘liHow to make use, of

. How toformulate

questipns to encour-
“-age gt:Ltica]. thinking|
- and read ng

How to fomulate
questions that

require studefits
to ma*;e Judgments

How to formulate
questions that ' !
require students
‘o analyze the ' -3’
iccuracy .of states
ments

HW “fo fnrmulatej

‘questions that -

‘require students: £o
. analyze the logic'|
¢ of arguments .

How to. foriulate
questions that .

6w to formulate
questions-that




wy s Help Requested _Help Needed
7 Item Lk — -
7 - % | Many

6. Bw to help. childm
develop critical.
T xead.‘lng skills® ‘| 2

" “How'to’ help chi]r
.-dren distinguish '
fact from opinion:

~How: to help chil- .
ize the
autho: s aetitude

.. How -to help chil-"‘
dren judge the
compltency of the

How to help chil- | NSRS EERY B e
- dren determine the 5 d . A
author's pnrpoae k 7 "

How to help chil="
. dren.judge the
validity and -reli 3
oo §§ility_of informa-|
- tion -

L X £ 26 How to help'chil- .
iy AL DA et Jdren understand
4 ¥ dmplied menning

‘Figures of’ Bpeeah :

R -1 “Connotations of -
S lhih . words'

i How'to help chil-
- dren detect propa-
*. " ganda techniques.

How to' help chﬂ-
dren detect adver-
: txsing teehmlquu




P / o
‘Observingiduring
~“class disoussions
~i.the kinds of .
“‘behavior that :
.-indicate critical
reading' : !

‘Observing during

. class discussions
:the kinds of = . .
behavior that
indicate lack of
critical reading
ability /




Principals’ Responses .-

Requested

), He.

Item [
: Few

Nong|

Lack 'Of general back-
ground information on iy
. critical .reading

- Factors favorably A
mfluencing cn.t:.cal 5
reading Y 2

““Factors .thibit;\.ng
\cxitxcal reading

- charactez:.stlcs Of!
- erit:.cal readinq

’I'echniques )for '
* teaching. critical ¢
zead;ng

2. How to stnnulate ch:.l—
dren's:ability to:read|
“‘and think l:r:Lt:Lcally‘ g

"How o’ _fnx‘mulate
]challengxng q'ues—

How ‘to, éncourage.. &'
- children. to share "
Feactions. on.

5 materxals read

ch to stimulats
discussions on -
matenuls read :

3 HW to 1ni.tiate
[ activities which "

-l give pupils oppor—
tunities to: develop
critical reading
sk:.lla

Many| -




PR 1. P P I

Sebm Help Requested

= % ’ < s, |Many-|Fey” | None

How to help childreén | 4|
~develop a critical :

How to help. chil- S b e

. dren question the .| . .. 4
valie ‘and ‘accuracy E

of material- read o

xeading : S

How to’ halp chil- 1
dren draw on their '| | :
background of .7 . &[T etk
* ‘experiences. to g
3 qvll}mte as thdy
reac

How- £ mike” Shdi- "
dren awarée th&t

5" influg
czitical :eadh\g

T Gt tonthr m sipL A
FL «cal. :eading enlenn-:

\
How':to . devel p thé
 habit of




| Help 'Requested || Help Needed _ = -

: "|Many | Few  |None || Many| Few |None

4. (continued) 129 | 5 ¢
© 7 “How td. take advan- = e
x : /tage of other cur- A = Y <
riculum areas:to : e | =
- .. “foster critical ; &
reading ability | 2 [1 2 3:7):2 0

*How to make use cf »
a variety of . . R B
sources to develop-|.
ing, | e |l A

cr;),t:i.cal read:

's‘mw to forfulate 2 g ; ;
. ‘questions to ‘encour: gy = i 7 £ i A

age cxiticnlthinkinq PR MR B A = <
and reading . 212 “a: 4 T 0 3 &

How to formulate
questions that -

require students
o make ]udg'ments

HDW “to! fomnlace
que’atiemz that
*.~require students
to analyze the -
_accuracy‘of atatn-
. ments

~How to_formilate
" ‘questions that'

" How- to tomlate

~ questi@ns that’
. -require .students to
:;apply. what they "

‘‘have read-: B

“How to formulate
questions that . v
require students to| -
‘evaluate what they |
‘have read L




6% Ho/ to help cmmren i
*.develop critical’
zeading skills . -

L Héw 6 help o
.dfen distinguish
fact from opinion’

11

How to help chil-~
dren; recognize the
authur B attxtude ¥

How &5 help chil
#dren:judge. the '
»’'competency. of the
, autpar -

How to detemmne L% b
Ithe author's purposg. -

How £8, hélp ohil
dren -judge. the
validity ‘and zreli
bi

How -tc-help‘c‘hu—' 5
dren understand: . ‘|
impuea meanul

Figure [ of speech

Ccmnotatl.ons of

Hor ‘co ’elp chits s
:dren -detect propa=’
ganda Lechnlques




et

‘Help' Requested

"'.Help Needed .
e o

' Many

Few

None

Many

Few

Nore

é'ev luate
childrgn's eritxcal.
rea ing

‘Informa].' Lo

rving ring .
\class daischsaj.on:
the kindd of ..

:Lndicate cri(:s.cal
Feading

bserving d\xrj.n
&lass dxscussions
5 the kinds of 5
.behaviorthat -
indicate lack of -
B crittcal :eadim;

)?Drmal

constructin

behavior that- ~|

g -
written gesgs to |




Help -Requested

Help Needed

Many | Few

None [|Many

Fey

‘None

1i Lack of general back-
groind information on

4 - criticalireading - - .’}

. Factors favorably -
influencing critical
- reading

Factors i:mitu:inq i
t critieal eading .

o Chaxacf_erxutics cf
,crftk:al reading

e Techniques for teach-

ing czitical raading

€

dren's ability to read
and think critically

How.to formilats .
challenging. questions

How ‘t0 encourage chil~
dren to share reac- . |
ions o mat

i How to atimu‘lnte u--
¥ cunions on ‘material
“iread

Bav to initiate acuvi.-

i 2 How'to at).mulate PRI

ial reag|




- Item Eelp & lielp Needed
Sy Many |Few. | Nonef| Many| Few |. None'
3.°How to help childreér, | - )
develop’ a tritical T = 0
~ attitude toward

T

" Hov-£0 Help chil-
dren ‘Question the
‘value ; and. accu{wy‘
of the material =,
read i

gﬂw to help ‘chil~
dren withhold judg:

;ment until they.
have finilhad\

How m‘ﬁup Chil-

‘evaluate as t.heyr' _
read' - 3

How'to Hake chil-
dren aware that .
-their aftitudes and
.-biases -influence
. critical reading. - el
"4 How .to' foster a criti-
cal reading; envi.ron- :
ment . . Y

—Hw to pxwide a
'SHPPo:tive atmos~

)
v 4
K1 IS




b A

i

S L

g . .
: 83,
) Hielp Requested || * Help Reeded
.. Item = 3 5 5 S
. Tk Many | Few |None ||Many | Few | None 4
4. (Continuea) = Py
How'to ~take advan- v
7 tage of other cur- Ea .

riculum ‘areasto
foster. critical -
. reading ability

. How to. mlke use of
a variety of'. . .

cuucql ranai.nq

G i e, Fopmilite "
guestions fo encour-:
think-

age’ c:Lti
idg and reading

S B.ovto formulate
. questions that

refuire students’
_ to IAke jurlgment-

7. N questions that
x. . Trequire students

.‘logic of lxvumcnn

How to. formulate
questions that
* require stidents

" to apply what they
‘have reaii

How, to . fomul%n

sources to develop |




Many

xov/ to he.lp ch.\ldxen
devel,
:eading lkill.!.

How to hAlp ch:.i—-
‘dren distinguish
“fact £rom ppinion

How to’ hclp chil-:

attitude:

dren judge the
competency ofs

dren determine the
thor s puxpese 3

2 dzm jud;
abﬁity of. i.nsz-

Qm:dp g )

- How''to he:.p chil=
dxen detact Proj
hiiiqul

“fiow to help uhu-'

the [

.Bowtahalpchil-..

How'ss l;n!.p chil-f-
kuey nd Teli:d

. onnotatl,mm of




d_||- - Belp Needed

R

FPew |/None

How to evaluaca chu- P B S [y
ren's critic: o Wy Y 4
ing .

‘Observing durin
:class discuss;

. the kinds of

" behavior that

- indicate critiell :
5 :eaﬂ.!.ng

observi.ng aumg B

. jcritical reading
J iuhuity .-

Pomima © <
" ‘Constructing .
written -tests.
,evaluate xnu
_ taught -







er. tical reuding

Intelhgance s
Kt titu
Baqkqtnund

Lite:al readinq
Classroom
envircnment

7 How Successful Ha
yuux' bankground infomatlon in ('_he follow).ng :areas. of

e writér:been in'éxtending

Characteristics /‘of
eriticall reading

“ing :riti;'al zeadinq

Group )liscussxcm :

Dl.scussmn

Classroom 7
cher i

Comparxsbn 3
* Modification. of:
: cloze| ptacerlure

Techniqies ‘teach

opportunit;lea .

s Tole |




~ stmulutinq Children's Ability to Raad/ S
and “Think Critically.

s % =
g How successful has r.he writer- been - i.n explaini.nq et
A how.each of the following ‘activities can stimulate chil-
- ‘dren™s abmcy to read -and think crit. cally?
N “

A & > very Somewhat
T, : 1

N o cnucu S e, Sl S
xeadl.nq environmen

Physical environment .
Emotional. environment
-Classroom approaches -

-‘Developing | the, x\abzt
of 'thinking'
zequng 4

“Classzoon appzoachan

Making predictions
IMaking Anferences
Verifying inferences|
Comparing” summaries

Using other curriculum
areas

£ - Classroom. appzonchl i B PR
-~ : "'uato(y : A s :

s iy : uachmgtics
.

* Making: uy
variety uf spurcea

% ‘Free .and inexpensive
&k : materials
3 Magazines, brochures, | A
/and’old texts 3 & Rk

. Libraries 3 %
' Film, rilmatripn.




+ - Activities 1nva1vixug {
variety of sources
Hewspapers ' : -
“Magazines e i
..Travel folders ek
Telévision
Films
..Human Resources

i xnxéaacmg activities [ . v
 to:give practice in :
cdf‘ical reading o

| ‘Basal reader’
agtivities .
“Free’ xeading :um

o (Indicate which items; clear: <
=7\ explained or are explainad in'e0o great rletai.l )

1! any, are riot -

Sl




: viluate the usefulness of- the sdqgestions maae for
conduetuw each of these activities:

& i . Very. somewhat
; - yUseful Useful
Fastering a’critical’ 1 B

reading envi:onment

+" Physical enviromment . ..|" . Eamsll S R
" Emotional environment ' { is o e 50
+ Glassmoon approaches .|t | : .

Devefloping the habit-of L : + s O
‘thinking while reading ; o A s

Cladssroon app"nachea

‘Making.predictions
*Making inferenges
/'Verifying inferences

‘ comparing | summaries . .’

 Using other curriculun areas |

2 Claas om approaches

_History
Science * : T . 3
| ‘Mathematics ' U Sl [ s < L

\‘Making : use. of avanety T K L Wi
of sources - ] N A

'Free and xnexpensive‘
matenals i

Magazines, brochuxes, e o B
and o1d"texts. ol ol
Libraries’ ; 7
Films fl].n\strips, s 5 A by
xec'“fas, and’ tapes : ; ;

P s by Activities xnvulving - R
A e variety of sourcesx ¢

Newspapers







each of the, following activities can' helP chf,ldx‘el\ devel P 2

von -their’ background
experiences” s

e :
Eelplng Chilﬂreh Develop a Critical Astxtude
““Tovard.Reading, '’ 2

How ‘successtul’ Has the writer been,in eXpliining how

cEitical toward

L il T avery Somewhat
o A f1 1

xalpmg ¢hildren’ draw.”

" cra

srpg\ appréa;hés

akiiig uhudzen ‘dvare

and ‘bias

Helping’ children wit : i
 hold_judgmen Rk e r

of thelr e atutudes

Clasaroom Approaches

Local iasues ]
| coftroversial read=

" ing material .. -."
Basal reader ..

cl.asszcmu appréach_es

.Bnap ju.dg-ments %
‘Purposeful reading




e 9 valnate “the|usefulness of the sugqes’tionsv made for.
[ ,zasvelapfnq each of f.ollcming eritical’ read:.nq abuxuem :

: Helpmq children d = . BT :
t:hex§ background experi-, G 3o 7 d 5 -

ence )

. cassxoom nppxoaches
i \

: Haking éhild‘ken avare oF 1 [
. thei. ‘own attitude ‘and’ - "

Local i\ssues

Controversial ‘reads
material

saaal reader . |

e ﬂelpmg uhxldqen t(ry :
withhold Judgmenit-
Lhes

classzoom approa:

.. Snap judg-usm—.sJ "
Pu:poaeful réarixng

Comuents: (:nd'xcaee any ideas that you fee]. :eq'u:u:a Further
... -explanatiion.)




Forh\ulqtinq 0

inkin; and Read.‘l.nq

PO

N s
How suceessful ‘ias *the yzj.ter hee§ in’

. to fo: ulate
maf&

expléxn:l.nq how &
thi. nking,anq/ :

- Questioning procedire|
“réachers' ‘attitide .
xnaivmuu dpe- ¢

B Sinant of

- Yesponses

y Questlons requ'_ ing”
Judgme:

Classroon approaches:
Sample questions,

Questicns requiring
.analysis of arguments

- ‘Classroom appypaches

AnAJ.yzing atgum t:s

Sample que!tions :

Quest;ons requirinq %
;application of what !
is'tead

 Classroom approachqs

Applyinq learned L

Applying princi.plea
of demo crac




clanrom appxoaches >
Evalna(:i cise!




Evalfate ths usefilrie

fomula:ing questions

Questioning proce;l\xre

Preparing q-uestions/

‘rehcher's ‘attitude -

Treatment Of ':_eaponges

- " Individual ‘differerldes -

of
%o, e.m:curage crltil:al reading

maﬁe fox‘

Vety' Scmewhat S

« Useful’ ‘Useful * actical

o T
ions reguiring:judgment.:

; classroon’ approaches
/- ;sanple ‘quéstions:

. of argiments. -

5
claasroom appmache

Anulyzmg a:qumem—.s
Sampl quest:.ans, ;

que scxons rsquzr ing - analysi s

tion of what is r

dlasarqmn appxoaches i

App].ymg leaxned iagta g
applying principles of
‘demogracy’ ‘-

Qnestigns requumg applma— ol
5 iy

Questiohs requiring
”waluation :

Classroon approaches
Bvahatmn exercxsea

) are ot ‘clearly
in'too ‘great aeean )




successful has the’ wntex been in, exp}}xmﬁq hnw‘
elop each of tha follew:.ng critical :eadxng skills?

- Distlngu,\shinq fnd:t
£rom. opinion

" —CTassroom approaches

Concrete and
abstract: state:

ments .

‘Facts_about
themselves * .-+

\'Related activities .

Re izing '-th B
author s attitude

¢classroom 4j proacheé
2 elated ‘act: vitles

Jiidging the ctmpetency
of thé -author,

‘classtoom approaches

_ Chegking ﬂuthor
petency k: y

y selecting
e 1iﬂed authar 7

(e eté;mini'ng o_;).e',a@cnarfs i
ose ¥ 0 &5 ¥




: 'Juﬂging the reuanili\:y

approaches
.. Related activities .

and va;,mn:y, of infor-" |
ation” .5
5 mmﬂuy . 3
.Classroom approaches.
Examining copy- -
right dﬂt‘l
imary and

B 3
“ secondary repo

“validity: -, 3
Classroom apprcacheg

unﬂustam:ing snpued
Jean!.nql -

‘comnothtions, of words
. Cldssroom approaches:
_Related activities . -

} Dutecting, ptopaganda

Plain folka
‘Card _sucking
N] 7

clnaxoam apptoaches
Ralntad ;u:tivit:les ’




The
‘The. endorsement or’

corisumer claim -
The! rhetorical:
question

Related activibles

testimonial claim -

Classrosm approaches y

Very Somewhat .
Succe‘ssful successful Unsuccessful




- Somewhat

Useful

_ Impractical

Yery
Useful -

Sy o

3 Recugnizing the " author 's
Aattitude

-Judg ng the cumpetency
of the author

ermining theauthor 's

-Judging the validity and

“ xéliabiiit;y, of :1nfuhﬁa€iop ‘

Undexsbanan.n mpued
meanings:

 Bigurés of speech

: conpotatmns of - wo;rd ¥

Detecemg propaganda o
. technique

ne:sctinq advertisinq
technlques A




‘Bvaluating 'cuti'mn Readihg. Abizity

How auccessful has’ the writer been ‘in axplaining how
each of the followmg can beuse co evaluate cxitical read- -
1nq ab&lity? W J 5 .

Somewhat’ -
Success: ul Successfnl Unsuc




Informal evaluatiop. Tl

Observation .
Classroom approaches
“.Observation. notes #
5 mf.ox;m_al, records -

. Very
- Useful

Intdrpreting. the
checklists:

..Somewhat - . it~
: Useful . Impractical ' .







PR i crium Reading :

How ‘successful” has. the writer been: 1n extemiing your
hackground information ‘in. the iollowing areas af critical i
B rgad;nq?

Very Somewhat
uccessful . Successful

Unsuccessul

"calr

Intelll.qence
‘Attitud
Backgro
" Literal reading
Classmnm environment

cteristics of.
cxitical readinl;

‘s Techm.ques fox teach:.ng
.critical :eadi

; G:oup discussiol} 2

Discuusiﬂn
opportunities:
Classroom teache, v

role: -

Mudificaticn of:
: clcze ‘procedus




stuuulatinq Children s Abihtg to. Read
s e and Think Critically

S N G ausckesfil nas £he wiitir bean fn:esplainisg Bov 3
each of the ‘following activities can:stimulate chudren 8 £
: ubxlu—,y to read and think’ ctitxcally? . :

Very 'Somewhat . v
'Successful Successful Unsuccessful .

‘chtuing a critical . %
.’reading environment |

Physical envi.ronment
+Emotional: environment
Classroom approaches

i Developm' the habit of
\:.lunki.ng wh:.].e x:aadxng

* Classrcom approaches '

'Making predictmns
Making inferences
.Verifying inferences
Cumparing summax:.aa

:Usinq other curriculum

naking use of a variety
of: sources. e

.Free and xnexpensi
materials: -
. Magazines, brachur.ea,
-and’ 01d" te
‘Libraries * -
ilm,’ filmst:rips,
nd




y ‘Activitiea x.nvolvinq

Nwspapers
. Magazines
Travel falders
Te_levi'sion, ;
- Films )

a variety of aources i A

‘Human :esources L

L Very
Successful

‘Somiewhat >
: 1

augre

0.give’ practice
cricical :eading

Brainstoxm.ng
Riddles
Bhsal reader.
activities

(Indicate which ite\!\s, if any,’ are not clearly
ed b are explaLned in" too great datai.l )




[
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s L ]

aluate the usefulness 6f the suggestions made for '
conducting each: of \these acl:ivities 2

" Very omewha - °

g . \ ¥ . Useful Useful Impractical g

Fostering‘a critical’ * < [ . - . h F A
reading environment| ' p .

* Physical 'enviro mint -

Emotional. enviro: :

Classroom apprcaches &

nevelepi.nq the habxtLof
thinking whﬂe\:e_ad;‘

clahsroom apprcachj

Maki g predictio:
- :Making: inference: "
“Verifying inferen es

: Comparing summarxea

Using other currxculm?
” ataas

Classtoon ayp\roacheé

“ :
."‘Ha'kinq use of a vaziécy
of sources” T

' History
science :
Mathmatics

E:ee and; in expe s:.ve
‘materials

4 ) Magazine brochuzels,-, e
% . -and ‘old .texts . |
Y .7 Libraties. Z
o Films, f.llmatrlps,
“.’records, and tapeb

“Activitiés involving. '
a.var. ety of sources'

Newspapexs g
Magazines, -
Travel folders:
Television’ .. - .
Films : :
Buman resources




" “Somewhat o
‘Useful
Initiating activities #
‘ to''give practice in
critical reading -

Classroom’ approache

/ Brainstorming" -
Riddles :
Basal re
Free reading tim




Help:.ng Ch:l.lﬂren Develop a Crltical Attitude
3 oward Raadinq

" How successful has the ‘writer been in explaining how
- each of the following activities can help children develop a
‘critical at:itude tcward reading? /

g Ny Ver; “'Somew! hﬂt
! % = Successful Suecesstul
. Helping: children dfaw
on their background:. . -
experiences -

L, £
‘Classrooit’ approaches

and biasaé

i classx:oam app:oaches

£ Local ‘issues’’
A Controversial
. ing ‘material
Basal reader v
Y

Helping ‘chitdren
ithhold judgment.

Classrobm pproaches

nap judgments:
Purposeful x:ead:l.ng

,43:.'] TR




pro e iy

.

te the made: for
.deVelopmq ﬂch of the follovi.ng crit!.ul reading ahilltiel.

X . | Very . Somewhat S
% U!efﬂl Useful
* Helping. ¢hildren draw on : .
experiences :
‘Classroom”approaches e

en aware of ‘-

.classroum appzoaohu

ana! issues:
Controversial reading’
material

: Basal readar o

iaelpinq-cmlaxeri b
juﬂgment, £

= classtom npp:olchas

Snap Judgmantn
Pntpoln!ul rcuunq

- (Indicate any ideas that
fuxthu nxplnnahlon ) o




Fomu'lat:.ng Queauans to’ Encpurage cntt::.al
Thi; nk:.ng and Reading’

 How sucdesstul has the el besn in’ explammg
how - o, formulati cGritical thxnkxng
and reading? i ., :

s‘&nfawhéb 5 e
uccessful Unsuccessul °

~Preparing questions:,
* Questioning procediire’
Teacher's attitide
 Individual differ- -
St :
Treatment. of

responses
estions requiring

“‘7«

“Classroom approaches
Sumple questions

: Ques:’imis requiring :
-analysis’of -arguments

“Classroom appréaches )

Analyzing arguments

Sample questions -

Questions réquiring
- application of what:
l.B read

c].assrcom apprcaches :

_ Applying-learned
S eEacks: e




‘tion

Classroom approaches
; f,ﬁ/valuatich exercis




¢ Question: iring j

e
EValuate ‘the, iisefhindah’ of ‘the suggestions made . for

is fcmulating quesr.mns to ‘encourage critical reading

? Very ;.. Sqmewhat: :
: ). Useful . Useful .
v . i =7 3
Preparing questions # 3
Quasti.oning procedure e
Teacher's attitude .- I B i i
‘Individual differences . ;| -4 o 3
iTreatment of responses. : " |. ‘4 H R

‘¢1asaroon approaches
: {ample questio

Questions requiring
analysis of arguments .

Classracm approaches

", Analyzing atquments
sa.mple questions

Questions requiring s3] o i g
application o what is = [ :
ead ! b o

Claseroom appzoaches RN )
applying: learned facts | |14 3
Apply ng. pxlnclples of .. :
d x:acy - g

e'valua\:ion s @ e

Classroom approaches “:: " .’
-Byaluation' exercises :




to develap each oF th

sttinquishinq facc
‘from’ opinicn

Clasaroom approaches

Cam:rete “and -
abstract statementa

Related activit:es

Davaloplng Critical Rgadinq Slkills;

How' “successfiil ha he writer been ‘jn -explai.‘ning How
fcllowing critical reading 'skills?

Sqmeuhat
1

* Facts: abojt them- & ¢
“selve sy

Recognizing the, authnr'
aftitude

@lausposm appiroaéhes’
' Related activ;tiea

s Mqinq the campetency
-of the-author

“Classroom approache's

Chiéoking. author . |
. competency
‘Selecting most’

qua].ifisd author

purpose-

Se lect'ed activities

nsceminiﬂg the authcr s




Very -
ic 11

~Somewhat:
1

' Judging: the reliability
Jand validity of inform:
{tion: - 5 .

Reliability.
Classroom approaches

Examining ccpyzxght
i dates
Primary ‘and “secon
" ary reports.

Validity
classroom ‘approaches

o

+ meay xngs

. Figures e speech.\

le
Metaphot .~
‘Persuxuf catinn

Hyperbole

1assroan approachies
/Related activities

‘connotations of wox'ds
‘Classroom approaches
- Related activities '

Deta ing piopaganda A

Glad-names .
Transfer : .
Testimonial .
lain.folks
' card s:ack.{ng
Band wagon

- Classroon approaches.
Reldted activitie




Detecti.nq advercising
tec)m!.

‘The vieabal,ctaim:
. 'rhe we're-different-
nd-unique claim -

-nse ‘water-is-yet claim.
The ‘so-what claim . :
:The'vague claim

- The’_endorsement .ox -
7+ 4 testimonial claim '
he, scientific claim °
rhe - compliment-the-
" ‘consumer. claim -
‘the - rhetorical
qﬂestion

ssroom app:oanh
l ed actd.vities

somewhat. -
Successful-




N sugges(:ed for’ the - following
Rl ' A2 He 4 :

o e R i Yery” |- somewhat g
. Ol L - Ugeful Useful . * cal
* opinion

att:

; audging the compstency

purpose

8 Undezstanding implied
; meani ings: %

: Detecting pmpaganﬁa .

Detasting: advartislng
ieechniues

Evaluaté the- usefulness

'Dx.s(:anulshing fact froni

Recaqniz:u\q the author s

the author

'Detemining the aut:hor B

Jifging the VaTidiey and
re\}iabllity of information

Fiqures o spesch

techn:.q'u
-

it




Evaluatipg Critical nsaaing-mnuuy

E reading abilxty?

Infomal evnluatxon

Dbservation 4
Cla
Dhservat on notes -
Informal records
cnecklises il

Inte:Pfetin the
“checklists . -

" How successful has the wEiter. been in exp1a1n1ng
hoir each.of "the following can be -used .to evaliate. criticali

:Very. . : Sop\'é,vuhae -
1 1

f

approaches:

‘Congt:; ucting b
. tests
| Testitems i

i




" Evaluate the) s
evalnating critic

Cmagtvation‘ B
‘Checklists

" Interpreting the -
“checklists . -

Very . i Sofie

.’ useful

\ewhat’
“Useful -

Pomal evaluation 5

Conattuctmg wr.).tten

'rem: u:ems .

. (Include any items. or ‘idea:
Further a(plmatibns.)







SUMMATIVE' EVATUATION FORM a -

\ w B !

1 The: 11 u:ems,usted below are designed +o assess
‘your opinion as to ‘the practicality and utility of the
booklet. Indicate, by circling, the response which.best

.‘conveys your_opinion of the.valus of this booklet to you
inyour teaching: of critical xeading: - ;

Strongly Agkee g ' 3.= Undecided -

Agree 4 = Disagree

ér_nmqu Disagree .

‘The nbjectives of ‘the bnoklet :
‘are élearly stated. . s 5

booklet ‘achieved the
stated ‘objettives. -

‘The'ideds ‘and activities
resented are’ rslevant to ¥
our work.. .

There is sufficiént gmdmg
-information-to give a , ; < ey
i* comprehensive view of ‘what g R Ty %

isi involved in teaching - ; % g
~eritical reading, .. e

Thé ‘anount [of - material’
: presented’is too grea

He “bookLet contributed -

teaching’ critical :ead,m

“7. The: book et is wells i 2
{organized-=a definite: plan
, 'is eviden

L The’ béoklet p:oviaed Es
.mach guidance as you would .. Al
3 'have ‘liked to’ receive. : : . 7 3

Du.:ing “the! ne.xt schccl yeat
a' consciou: 1 b

made ;to utllize ‘the 1deas :
‘;::esented in the booklet.
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i T

should be qlven emphasi,s in l:he reaamg proqtam Develop—




md “to be i.ngenioua in evaiuaung critical reading ability
(aaw, 1964) . nau:ous of helpmg ‘teachers meét: n-.ese = .
challenges, e’ writer has prepared this booklet of q!ude— 4

" lines. -

- .. The hooklat was designed to hnlp meet a‘reported b

need af el:ehury t:eacllerx in the Pazrylanﬂ School Boaxd

stt:ict. Specif;\.c aapects of £ nching cut&cul :ead.ué

'means of a

p‘ex'sénne].‘ i

“The Zomt qf the quest dnmlira Aanem d the |

I:anmq dentiﬂ.aﬂ dii!iculd.es 3 i

ey ' mvxxtez ‘hopes ‘this booklet will ‘make the
teacher's job of ltimlatmq and\enconxnging critical

b2 a.u-q somewhat enx,er and consxd@zinhly more mamsngful

gge_sted activities. included in u-.; beoklst are mp e







SECTION T

CRITICAL READING

;94’5 Russell 1956 Sacl‘
1953! sm it}

m&in:on, 1'972 smith




' Factors Affecting Critical Reading Ability _ | f

To &ncourage‘and, stimulate growth in critical read-

~'ing, the teacher musc'have'xnomedge' and understanding of

some of. the mflusnces wlm:h ‘develop. or. hinder the process.

herz on: (Rob;mson, mss), and “the’ classroom envitomnent

tatxng effects of each /oi these factozs xs preaented

sectum. Ways of m:




Here.is that- teachex’s should not ‘meglect teaching the
;i

critical redding’ skills to agidgchild. | Each child should

be‘ encouraged to xeact to ideas to the extent that he is

-able. But, 3s in'any. othe.:? learning situation, teachers'

ons. for slow 1 ' ‘achié . should not be

a5 high as those for ‘brighter chudxen. i 3

eva_luat_ing printed natier (Mcnupp, Tos2): 4 raade ;

are involved, preconcel.ved nctxon!, bilseﬁ, and pre]\ld ces.

bHH o the way of critical evaluations. Certa:mly, fre

reader' s mi.nd

& dlready mada p on'a partieular iss:

he has l).':tle irelination to Uhtaxn obJectva data on the

. OppDBin E).de, ori ¢ even ED believe it 1f he’ does ubtaln i

Yourig chuaxen as well'as older. anes appear sub’ject €

i
such; adverse influences (Groff, 1962). Teachers who lead .




' ‘to critical reading.' Heilwan (1967) goes sofar' as fto.sug-

gést that’perhaps. an’ inadéquate background of experiences

is'the greatest barrier to cx'it:.cal :eadinq. similarly,.

L Spache (1963): points' out. Ehat “heritical reading may be well

nigh “impossible if the reader is ignorant of r_he facts

et oy undex,‘lying the authot' pzesanmtinn" (. as). One ¢annot

de‘ny that the mure f),rst hand experiences a readex has with

al tap:.c, the nore maaruanul it-ig for him’; and #the better’

his charces of maxmg sGtind judgments in matters con=

ce'zninq £, Ohv;ous].y it t’he reader-has. no exp ferces.

o agamsk w!nch to check ‘R

readlng‘ he inay not sense i

s 0 Lo : 4 inthe ¥ ~forexamprm,,he.may ot’

S
:eal:.ze thxt descriptmns of - other countries, people,,or

ways of 11vmg and wokag arje J.ncumplete or maécurate.

ll.y if he i to’ x‘ead critlcally. This




(stauffer, 1975). What 'is important in this réspect/is

Classroom Envirohment

e aware that’ an ind:.vxdual

5 vthreatsned by'a sitnation, or fearful of failing or ‘of

fheifg x xculed, or’laughed. at,: or of not: havzng‘ the righ;

,answars wl.ll find S.: hard to caneidex‘ aﬂy/ldeas unemo~ "

o t:.cnally or critxcally. Ch:.ldren in’en uonmenti a:ous;nq

such feelmqs learn l:wo ava:.d th:.nkmq, because th;mkmq

gets “the

'give a quick sulple ansyer, often there teally is not: time"

for ‘them: to think noris thére any remard Eo: At Thate -

3 are Just ‘more ansvers to get, more pages to ccmplete, and

., niore ass;gmnents to ‘face. Teachers, thexefox'e, fust ‘sét

into trouble: i 15 safer to keep quiet oo’
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t.he fouamng chaxacteustics~ N .
1. They do not bel1eve everything they read (Mcl(ee, S\
1966)... " .- '
Wi . g They actively' examine; pander, and challenge the

~L 0 uriter's ideas

pache & Berg, 1966). / T

3. They ccox‘dinﬂte What they Blready kncw with new

1ncominq aa:a' and. thereby supply meaninqs ot auee,-uy

% cated !.h the text (Goodman, 1975). i LEUN N

“something’ (Good.ma.n, 1975)

‘g ‘l‘hey 160k fnr contradxctory statements, discrep-

‘snc;es, nd 1nconsistenc:.es (zintz, 1975). : <

"hey are ‘alert té : devices;

iew Bnd S.nadaq'uate infnrllmtion (Hxll Lk Rller 1964) .




v ’ 135
‘14, ‘l‘h‘ej are sensitive to figurative language (Zintz,
1975). : ' ' o
", oy e vend orteonily 15 531 sress of thecuxricds
T A, indeed, in all their reading (Keilman, 1967) -
16. . They are avare that .some materiais are more

3 factuaL than others (McKee, 1965)

i7: They enjoy xeéding widely and abaring idans with

qthex;:s

tauffer, 1969)’

Criti ,«1

Readmg

Read:.ng experts agree that hélping chuaren to

devalcp r:zxt:.ca). eading ‘abildty is & challenqe for. tea hets

ut all,gradg «1avels. They ¢ontend; hcmevex, that thcse “siho

zecognize thedmpe nce oﬁ teaching the: x:ocess Will

‘o so0: 1] deed, Raths: (1967) bel:.eves that

| teachers wx.ll £ind the" expen’enca Df sceing pupus growing

in n\aster}( og the e \:a.cal x‘eading ah§ tlu.nkinq skm.s




only require them to think but that alsc give them time to
think about selections and time to voice their thoughts g
“and feelings. Perhaps the most, popular and effective
techniques for this purpose ards . group, discussions, com~

' parisons; and-a modification ‘of the cloze procedire.

Before discussing each of these segaza ly, however, it

must be poim:ed out that no one tegch ng strateqy is % 2 =

superior to others G In fact, mm:a than one may be needed

't is essentla that maf.arials he w in the hxperleﬂﬂal e

dinq 1eve o! the chxld:en. Chl.ldten




. S

to accept or reject the ideas.of others, to recognize .

prejudice in thenselves as well as'in othe.rs, and to

sense a need for more knowledge of the subject under dis-
cussion. ' The search for further information can. lead to
= : : +

other questions--questions about the, wthor - and the authen—

ticity, or adcuracy; of evenés'ox-cl;ara ters.v Um:esolved

problems that establish, purpases for. further eadmg,

'tm.nkgng, and discussion Gan ‘emerge), thus pzoviding chil-

'dren with, addxti.unal practice;in thinking. and reading

: cnucauy. Fi l.ly,‘ as teachers 1 aten and gv.ude a:

" Dis i s can’ gume discussions

‘m connect:.on with children's reading many tmes each day.’

Stories’ can’be discussed durlng and after the readan

% Now; and. then at appropriate tiries during the. raad g,

Nl i  questions’ whzch st;mulabe cauae and- efiect ‘reasoningand !

which call for’ comparisona, inferences, ahd the dréwlnq

ot conclusions Pmude opportu.n).ties Phas ildren: to diz= ’

2
o
-
o
&
o
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w
&
£
E-
£
5
8
£
B
Lot
B
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H
ﬁ
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&
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o
&
E
®
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Claas g _cu' 1ons stmulatmg crjtiéél reading do

Local

T

fivaly: discussion”

jene_he:s might




. fishermen's livelihood: |

- Moose ‘huntin

- Moonlighting in thé fishing industry--a threat to

to ban or not, to ban ® R

- Community Councils--every community needs one

- School:Taxes--are they necessayy? Ty

issyes’

b
;

‘The Seal Hllnt

(Iﬂanes 3 19701

are famous detecnves and conduct an’

a. missan pe:son may st:unulate a'discyssion Of the. 1||\por— »

Pat:iation nf the: Coﬁ)stltutlo

s may take

. Even qalnes Ln whxch h).ldren pretand they

Paving the Witless Bay z.ma--s hould it be a prioru;y?

mqinary search, for
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reactions. Before’ heqinnxng the aiscussion it is T
tant to have ths class agree oh hasic discusslon proee- T

aures. These will ‘probably include: . . ¢ .
R B Befcx'e Speaking each child’ must’ Faise nig, hand to be

B . reoog'nized by. the dlscussxon ieader. vk

= Dne cl'u:Id speak at.a. ume; 3

Othex‘ child!en listen attentively when somsone is n

JeR A11 speakers try (:o keep to the top

'are

"opinions’is ev'idené. 1ndeedﬂ 1n che beginning she nay.’

§ neeﬂ to 1m;excede ftequent]% and dlrect the ﬂiscussion 3

' back"to. the proper ‘course’. - At no_time, however, does. she .

,put herself in‘a pos:.tmn cf approvmg ur dlBaPProv

[ what w.s ‘said

n
‘children should :be ‘allowed to discuss Zhat
they thin-k about’ t:he +dpie

Gradually, with many uppot'—'

‘ine’ thie] topic, thhout dxstfaction.

“become more fluent, ex}?re’b ing their




Comgansons A s By T N G el 2 iy

. person for details’ and authent;.clty {H;ll, 1962) o

i sages, at the children's reading level,.are deletedc

", each blank in sume lcq:l.r:al mariner.

‘ cuasmg

done next. t:une to xmpz:uve ity

A second efiective technique for developing crxti-

cal reactxon to what is read employs vatmus typed/‘of

comparisons. A r:)uld may compare bioq?‘:;iphxes of the sdie
‘A book

may be checked against a fx].m or fxlmstr:.p to’ decl.de how

Modifz.catmn of Cloze Procedure 2

« A third intexestinq techn:.que, described by omberq

(1976), uses a modxflcation of the clozs,prccedure. In

thia approach, sxgnxflcant words £rom’ 'short reading pas- o
’l‘he
chuamn are then asked to read the passages, £illil 'm-

Hore than ong; answer

is pouible. The .only xequirement is that the answez be.

logica]. ami relevzmt to’ thG readmg aelection. childx:en

take turns reading alotd then: completed passages and dis-. '

Other clasu

. embers centnbute to the discusslon by acceptlng or

rejscging insertions, giving their: reasons..

Gomlgerg







Ving. rndeed, they beheve that' many. ch:.ldren in today s

claasxooms are »passxve and’ sunply do.not think whxle reaﬂing. i

"thxnughout the school aay by mphanzmg ].oq:.ca]. thought

processes and ual cemunication. In this respect, chll-

,dren must be. given time to think;. talk, and write about

This section £} fe 5 g'uidehnes and sug=

'gestions ot domg S0 In ‘a large sense, the main .emphasis.

3 is on. fose ing a c'itical :eaﬂin vircnment, developlhg




L Fo T a critical Reading : . .

. The physlcal surroundmgs and qeneral atmosphere

! in the- classroom can }lpromot:e or stl.fle cunoslty and

th;nkmg, cont:x.bute “to pos:u:zve or, negative atutudes .

‘stxanqthen good OFf i 12 iy

> with a

»hxngs 0 do, see, amd talk’ about. Interesting a{hih:.ts

ahauld always be present. “There, shauld be a plsntiful.

upply of attractive challenging bcoks on d:.splay. As.

‘Buzrns. (1976) says.j

ACllildxen Who are intarested in the lj\ate:xals pre-

.“senited ‘to-them to read will put forth mich more:. '
effort in the Yeading process ‘than.will children | :
who have -no interest” J.n ‘the-available reading- ¥
'ma:erials. (p. 10) :




pressure; ‘children Besions anxious and msecure._ As a }
i | result, chese emotional tensions may seriously interfere
with‘ eif_qrf,s to,;l.eam, “and cause negative attitudes toward

On éhehther hnné, in a bright _relaxed atmos-

g ! sl readin

}zhex:e ):aad,inq ‘may take ou thé aspect of a: dehghtful chal—
lénge.

pnp).l xelat).ons nun:ured by ‘the teacher s qenulne interest

m each chlld, his: activita.es, af)d :mterests. Here, At is‘

a superficial nttempt at acceptam:e. Each’ c)n. d must he 2

i

In thl.s connectxon; she plans and orgamzes the
: c\/mmcumm so that readl.ng matezials are’at each chilxi'

‘s are systemancally met

accepbing as. she




;»of infcmation qiven by the teacher" '(Durr, 1967, p.; 56)

“by the way in ‘which teacters talk about reading, by, their

vamety of stmulatmg actxvit:.ss qomg on; in” thé class-

-.cover things for themselvea rachez than "soak up: th ﬂoodv k

“they automat;cally ‘ude £, Chilgren] Like adults, are

X generally inclined to do 1n—.c1e mcre ‘than 1.5 demanded af

" ‘are. met with 1$.tt1e raflective thought wh:.le :aading, that

sunply does. not. wo:k.

g N B e s

questxons (Raths, 1967)

Thus, a good enotional clmate is created prmarily
zesctions to children's - successe€7" nd faum—es, ‘and by; the -

ropm. :Such’a clunate is evxdent when a ixiendly spirit of

cc-nperat:.ve work pze, 'a:.ls. 'rhe teacher acts aa guide,

advxsory and contt:.butor, trying t0; qet children to dlE- :

% Devbloping. the Habit of 'rmnking
- 3 While Reading )

R
? /
Even ch).ldren of prmary qrade level have the b

abxl).ty to think but havmg the abi n:y doea not. mean

v

the.m. 7 If their. instructional. de.mands “and read:.ng needs

wxll be the type‘of zeadxng th t they will be J.nclined to

Telling “a

xnsceaa, before a‘ tual zeaung of

the. selact;an ‘begins; cleax-cut purposea to guide thinkinq i




| 5 wieh Playnates on: the playgraund and ‘with family menbers

5 tme to thlnk abcut and. analyze what ‘they ha e’ read., To’

. should ba da.ffmult ennugh to- sti.mnlate the children but y

3 Childxen, for example, 'ma.y\be qiven r:.ddles to read with

according to the selection under diechssian. Théy, would
probably include 1ookmg for ideas, i.nfomanon, answar.s,
attxtudes. support for a point aé “iew, cause‘effect rela-

tionsh;.pa and: the 1like. i

t . > .0nce reading of the selection has been cumpleced, L

teachers should insure ‘that chlldrm‘?are given additmnal

this end, int rest;:mg purposeful activities requi:ing

must “be % These : j‘ e

not aifficult: enough to ate.them.: =

ideally, thinking’ shotald ‘be - an_established pattiof

the children s total schoo], acl::.vi:y. Hence, whenéver

“possible; it should he exténded to_ the playgrcund arid home.
“a day or two tu thl.'nk of - solutlons as they discuss thell\

at home. - In adaitxon, teachers rshculd pxwvide the children

with oppbrtunxtxes to discuss theu answers a\nd the: xeason-' :

:.ng p:ocess they emplo;(ed in reaching a solution. g 1

Making- gr’edictsons.' Eeginnlng with the title of the'

selgction, teachers may ask, "What can this title mean?

Why ld,o. you t:lunk s02"! Most cluldren a:e quick to take up . i

“the thi ing challenge of t esa kinds. of ques ions, but ,‘ b

}
,' slcw chimren may require further 1ead-in to this kind of




exami.na the p:.ctures ‘for clues to what thee stcries may be

about or ‘to what characbers may be snyinq. After thinking

: about and d;scusaan their ideas, the c| 1dren might ‘be .

dn:ected to :ead part of the- selectinn. As they read,

the teacher ‘cani qulde‘ I:‘heir thinkinq by stepping the read- .

other gnfomatian not directl}( stated i

Htimulaean thinking: Anfeuing ere ¢

ﬁfying the setting of'a. stnry féom” thie deferipeion given or;

infe unq whit characters are, fealmq from what they say..

In the ‘early.’ elementary gradea (4 -6) or’ with a’ gmup of

slow chlld.r teachers my need ‘to ask questxons, q1v1ng

- bk, ca’gume ‘their :mferential th nk:.nq. a question

Lke " "Where dees the Btcry take phce?" can be led inte by




evidence, and select passages which prove or disprove

-predictions:. | .,

Coingaring Bummaries. ’reachers can yrite two different
sumnanes of &’ selection. One smmha:y s Luld glve ‘an -

accuxate account Wh).le the other. conta;ns “some inacmz-

racien_. Chxld en; can: evaluate eaeh su:nmary in orderto

+ just & inbdei{ -Soite’ Will heed he.'l.p ins merely sking

ers m.ll need he.lp in; :alsmq the level of

as. man; me tions s “he . wishes abo t,

”V}



all the child's questions are the setond s

. is read and the_teacher asks the child questions. ~Through-

out the procedure the driza 18 ancuuraged to imitate the
teacher® s questioning behavior.® c-
Teachers usmg the Directed keadmg Appmach and |

“the, Req'uest Procedure will be: surpn.sed at ths num.ber of

type, but gradually chlldren, j.u\itatxng L

achers‘ be‘hav).m:, w.x].l 1ear ‘ta ;aise the level of"

Instruction in cntx.cal readmg should not’ end w:.th

the hasal :eading prog:am. 'That proqram marely p:ovides a

fDunﬂutl.Qn. cr: ical r:eadinq und thin.k!.ng should be pro—-

o (p, l35) Furt:liermc-re, psychul

e

o1 praq:am. as Hei].lnap (1967) yoints, =l




the day. | The ideal piéture at -any-level is got'critical’
Teading for. a period followed by study of ‘socidl. studies -

:'sc;ence.' Instead, oncé teachers have demonstrated use

.70 ‘éachers should provide practice for: cmldzen in’

_.critical read 1g - 8!

i11ls in ncxence and in socm1 studies #

by setting | p readinq purposes accord g o chlldren s,
aBility’ to'deal'witn ehem.' Gathering the facts SHoWd mot i
_en shonld et

'be the bnly concern in these suhjects._ Chi.

given enough facts to enable chem tq ‘make predict:ions ‘and

then asked to make ‘guesses “about; the ‘conse es. ' Chil-"
dren in’ Grade v’ studyinq the H:Lstorx of Newfoundia“nd and

. ’m:‘n

chants and slupawne‘

:.n mak:mg pronr.s from che :

to p:edict the merchants' reactinn .o f1shemen settl:.’ g

here. \fatu, they can check their guesaesv agunst \iocu—-

‘went! urong

“th '1:

dslve. inté the causes

and the qeneral 1gmf ance of events. Instead of mere].y

\Iperflcl.ll treatment of the 'bank

crash'- in the srgq v otext, iteachers might: involve. themi.




: encyclopedias and atlases.

s AR © a5
in looking f0r the causes and the eéffects of it, Alss,

since much of the ‘text )s Concerned wi.th early Settlement,

children conld investiqate why Some settlements grew and

prosperedt and others fau.ed and ‘vere abandoned. - Studying
..content azeas in this manner is hound to cause chi1dren to
ask questmns. Those questions that are not. answered in .

the selectmn may: then be” J.nvest1gated in other sDurces.

sactuali ,-m' 3 és ‘can e

'papex artlcles as wel!. as reference materials such as

act B0 . .

'bgraghx. Children. w1l.1 be usmq cnt:.cal raadmg sku.ls 3

Lf they are asked to™do re: rch on a prbblem in the B

v geographm area they are s udyxng. Tbis will involve

locating dependable books and articles that® deal w1th ‘the

promem at hand selectinq :.nformatiun that bears on the

tr.u.b\.\tes to the solu iois of the' px:oblem. Instead‘of ;usm

and L wispoite




v"ttatiom such as ‘maps, cham, mles, and graphs.’ Chii-

-When ~the new information is gathered, the. children might

land event. Suwch a sbidy m.1 sive the children a chance

to‘withhold Judgment until they have: gotten both sides -of
“the iséue and w1l aldo provide them with an opponmu.‘l:y

“to detect ‘Bropaganda technxquqs It will cattn.nly faise .
qmuucna ‘Eor which: ‘the ch.L‘ld.ren Wil need to seek answers

fmm other sonmea. In“the Grade v gwgruphy tm, Aronnd

t_he Worid, childran miqht consxder hw ethex people’ cope

‘mth their environment: ‘,/ Sl /

Geuqzaphy texts of a1l levela -111 oontain xllu

d:en o y need be renu.ndea that, thsu illustrations qra

not just ‘tq, be Luoked at but are to be_ :aad since they
often ‘clarify teirtnal 1n£omtmn. 'ranuherl should teach: "

childre_n to analyze these for_ their' accuracy and clax:.ty.

- This will invelvé encouraging children to search through

“recent atlasel ‘and‘to send for npdatad statistics and .

information” from the vax jous A_iepu'mnu of government

devu.'l.op with the teacher's guxdance gnpha, charts, ma

~or :abln :anrponting t.he updated lutisticn and mfozna—

ot 1892. n\ey c uld also veigh (:he actions




‘-are study;ng. =Aga

In Grade VI, an accoun€ of ‘some ‘historical happenmg 11ke

‘} ofia newspaper account nf the same event.

3 about ‘the p;ocedureu anolved

i ‘s'hou];d

+'in; Grade ¥ hl.stcty they might He:l.gh

’-the actions of' Lord autimo:e and Oli.vet Cromell in

getting er Da(ud Kirke racalled‘w Bnqland and imprisoned

the Riel Reball,u:n nay 1ead to' a; d.ebate ,0F. to the'vriting

-

'séience 4 chudren doing exper;mnts mgm: be asked to

avaluate the dlrectxons fcr qlarxty as theygzead and think )

the ch:nldren conitinue’

co tead and ducuss the expeziment. tEache:s mighc ask them

P o p:erhct what woul hgppan lf a specif).c vaxxable wex'e

", When. the children have actually mampulated
this vatiable, teaghets could ask them tc draw 1nferences "

Eron ‘their cbservatxons', or even to.hypothesize what would”

! happeh xf ceteaxn var:.ahles_ eze chapqed. Once tha experi.-

ment has been pompl.eted, teache:s m:.ght ask if the result‘
we:e conclus;va or 1f nthar tents weze ca].led for. H !‘x:om
\hhere the chud:en might gzoceed ta designing an experi—

ment (:o test: any hypotheses they fomulated . o

Mathematics. As c!uldxen ‘do verbal mat.hemancn prublems,

tdons.




Making Use of a \}a}iegy of ‘Sources -

Most tsachem are very much aware that many. chil- -

dren regard ;he printed )ierﬂ ‘as infallible. " Gl‘iﬂual.ky,

/% teachers can help childrén outgrow this nqu impresslon 5

" by having them identify and compare statements ‘from several |
* sources. . When moze sources than one are used, cmmzen
will be able to compare. facts. and conclusions (Artley, 1959).
A comparison of sources should help chlldx‘an see that some-
-times different historical ateounts. dq - nof: agree on certain
points and that a_printed statement may be out of date. ’
-\ 'The War of 1812-1814, for example, s recorded in'the Grade
vI ‘Ginn Studies in Canadian History may be reported .quite
:ii;ferafn:ly in’ American texts. Children comparing these

soux:ces would be motivated to develop a critical attitude
Jtoward the l‘eadxngs as. they snught Jto distinquwh ‘fact from

5 cpinion, determine sach .author's bl.as, Judge -each author s,

competency, and ]udqe the' 5D ty ana validity of each

piece of information.: :

N In geathPhY, changes xmboundanas, place names,
and population may not be given,.and new countriGs may.not

be identified in the text. The copyright date of :the

.'\'nu.nes cperatinq ar. that time have ailm:e ceased operating.

. ‘one such. example is the fluorspar mine in St. Lawpﬁnce A

whih closed in 1978, = Some of the pictures in the text
ﬂeplcting Newfoundland cnmunitxes aze no. longer truly;

Araprasintativeiof ths areas shown and many: figure-captions

Grade V geui;nphy/ text is 1972, Magy of ‘the Newfoundland Ty




. mecd to be uédétéd. [ Besides making ¢hildren-aware of

po!sl.hle xnconaistencies and inaccuracies “4n P!Lnt, the

search for adch.tn:nal mfomati.nn in a variety of sou:tes

! should give them’ expaz'iencea in- ue1eccmq xnfomation

“relevant to'a particular, topic,ﬂmparinq e, evaluat:mg At,

nrqanizing n, and" presem:inq a.report.

N

doally, chey need

' abundant matérials at'[farious xeadmg lsvels in_ dxffezen:

‘subject areds: To 5o extent, teachers ‘can pro ide such

diveigitynf':ﬁaeez;als by seciring as much frde and il
; pens.‘we material as possi.ble (see Append:.x K) . o

Magaz es, bxochares, and.

texts. Teachera must alw!ys ;

e on'the Jookout for es, br ,,and.old texts

that may. be. used in constx‘uct:l.ng mater:.als at the intetest:

and reading levels cf childl‘en. 5 Cataloguea, bulletins,

ause.nat and cvmmercxal ‘pamphiets, travel folders, ‘and

govemment agency zaports are avaxl.uble on :eqpes‘ ¢ 'I‘hese

L éan e uiied to  donstr calorful,' eresting. reading, *

ial with up-to-d statistxcal_ mation  for

/:

Libraries. school and classtoom 1ibrar1es should“be’

children c‘o? compare iith ate

itilized 'as much as possimm children who, hwa intetest— :

inq 'books .. at h ome mqht hs i..nvited bo share them with the

‘class. Ot,hgr passible sautcas of maten.als “are’




. and:Culture, Centre mbzary'sn St. John's -and €he Cufriculum :

Resaurce Centre at Hemona Un;versuy. Bqoks. from thése

mmnes may be. bnzmad for two. or three weeks .

.S E. records and tape: Teachers should» not.

1mst:

overlook the variety of: free:loan f;/lms, E:.lmstr].ps, b
records, and tapes ay l.lable fram the Department Df‘ Educu-

tion, the! Nutional E‘ilm Boa:d, &nd’the ‘Junior Red ‘cross;

" These _can-riot only pmvx.de “vicarious <expezxencss as well as’;

so mgmy mnuvatmq for.

develop concept‘.!. but' are

Instead, teachexs can ini ulte actxvxtz’ss e’ call far ‘

t:he location of . informaticm in a’ va:iety of sources. The

* and. libx‘ary hnoks. After :eaainq abOut the vyaqes of

enxl.y exp1oxeh Like ‘John Cabot’and (Ihx'istnpher Columbus, :
A cance, should be ahla m findand:

Grade v hild:en, for g




IR

P

‘out statenents of ‘fact and opinian, ax,'they can study an

¥ . accmmf_ of “a political Speec"h, disc\lssing it in terms. of

the prcpaqanda techniques used,:

§ fi g
i - Magazines. Book, play, and mnvie reviews: in; dxffezem:

magazines can be analyzeld * Ghtvazent comng from j@m

su.bscl‘ibinq tO Tm\e oz Macl 's mxght be asked to collect

the revxewa ove.r

- lod of.a few waaks. These can (‘_hsn & .

be, duplicated f r vax:ious roups +6 compare hnw the"




for, fudgmg the, warth of particulax shows /Hexe they nugh«:I

{100k e whethet the Prograns ‘present situations they can

'relate to, whether the inczdents are realistic anrl whether

‘the characters themselves. are be! 1evab1e. “For an analysis

of ‘overall px‘ograming, children mght examine the appro-
‘priatenssstof the scheduxed tines’ Eor particulaz shows, the

suitability of ithese showa for qensral Vieying, ‘and- tne

i vaziety affered in daily: scheduled: arrangements.

crildben can’be

cavorite veie- "

ision commercials' analyzlng their uppeal and ident:.fying/
N

advertxsan techn:.ques_used o sway ‘the: puhuc. (After the

camezcxals axe discussed in-

eachexs might em:;urage

children to revise them B give a mare hanest represen’catlan

“ofthe' advertised produce._ Chilazen ‘may. even wam: to, do

5 ~expenmem:s m.th papez t:owels, cleanse:s, soaps, and garbage»

thex media much chil
dren riay eva ate. JAfter

lewing: a ‘Film or nmatnp,

l’uldren m; ght discuﬁs whether: the mAteri&l shnwn con=




mtervxewed to verify the accw of

concerning places they have visited or lived' in, of con=
| cerning events they have witnessed. “Eldefly men in the -
A community Who have actually participated in the'annmal seal
i* v 3 % “Hunt could be 1nvxced to class to recall their adventures

and misadventures as well as to verify the accurdcy of the -

story cext.'s account of this annual event. Chil~

.sodded roof hnuse will not seem so unteh]. “to tha chxld:en

of the Southern Shore if they_ can vi,al( -the Norwegian's '~

* home in Cape Bzoy].e. 'céx'ainly they should enje; oonpa:-'

2 /‘: f:.sh.ex‘nen s bclt and .gear. 'l'hi!_cc.pu:!.’nn could be for
el ) .

“size; utmxnau, cost, and utility. :There are also’ many
people 1liying on the, Southern Shore who, have worked in the
-Lnes in Labrador..: These people” should be-able o, Lnfom

m:s ch.ﬂ.d.ren about mining operati ns_ there, and answer

q\lastlonu in that specxfzc area as

,pé ple. Childzen who. hat moved j.m:o cmmnunitles ‘From’




; ; 3
LR e ; 3
Toronto Zoo, for instance, may be.able to verify the

of in the Starting Points in Reading B,

second book; basal reader selection'“The Metro Toronto 2d0."
Certainly they will be able to attest to the aize_‘of the
* 200, and the kinds of animals found there,but they may
alsobé able to’add that  fhe 200 ride reported as a future

* dream in the basal reader is:today a :ea‘n‘.ty. .

ae Initiating Aistiten to Give Practice-in
Critical Readi

effort, LLke sany’: other ahxllty, it ncjui:es “time for

exg].anation, time for reflsct;on, and time for pzactice. 3

To “insure maximum pmgnss, “teachers must not be satisfied

with giving explanations and providing time For . reﬂecnve
thinkings c;:ey must also provide gotiyities q:Lv,\ng children
Jopportunities to practice the ability. 'In _t.{u'a zgspecc,
teachers may often have to depénd on their own initiative
and creativity since developmnt of critical reading

& ability is seriously “neglected in most basal reading

programs (Williams, 1959; Corbin, 1975).

" Classzoom gggxoachaa = g il

R The creative CEBCHSI IIBY Elnd that in eveg school
- ana oA, jthere ‘are more materials and experiences for:
developing oritieal reading and thinking :hnn nost teacheru
[ realize.: chiviths invnlving brainlto:l\'ﬂ.ng and- viadies,

Peveloping critical rending abilicy takes cma und <




Téachers can also' ericourage ‘children to evaiuate ‘fdeas

and-engage I.n Sther?,

rxtlcal reading exercises by invonung
‘them in acnnues related ‘to the réadinq selectiops’ in

their bas‘al l‘eaders In, additxon tu initxatzng Vaxious

g cuucal reading act:.vities, teachers heed to’provide free

reading: time t all grade levelsas'a major exr_enszon af

the schaol read).ng ptogz‘am. ke school time is.vital in

rnvxding reading practice for .ch_leren who need it the

'/ * most. ‘Othervise, they. get 1ittle ox .no practice in makmg

‘a skillian 1ncegral part of: ppz‘fomnce.

Brainstorming. Thls activity Gets childzen thinlung, and
7.

t:hmkx.ng id vital to crnncal x:eadlng, - Teachers may begin

e

by dividing chlldren ‘into groups'and 'giving ‘thém twu

5 minutes to wnte down au the uses they can thi.nk of for

ain Sbett - such ‘a6 an ash tray or & mpe. ‘At the end of

two- minutes/teachers should check on' each qxo\xp to see how

o ey are p:eg:essing. ‘groups may.be, g:.vsn additional; time

{ 5 et n.sts. thn a1l gmupe are satlsfxed With their




. Basal .reader actiyities. Childrén may ‘évaluaté the actions

of. chiaradters in a stary, Or voté for their favorite story

“eharacter. with the - ‘latter activity, each child choases the

- chaxactex‘ he’ likes best from a unit of stories' and pxcks o
'Dut fz‘oll\ the stoxy specific i.nstanc&s Wh.\ch reflect favux‘—

ably on that chatacter. Then Yie makes’ posters ahd sioga:ns

to encourage votes £rom the rest Of ‘the ‘class. ” Before ‘the

election igsheld, each child makes a ahn:t p:esehtacmn,

'pointxng out the assety ef his nminated chatacter. The.

3 pu:'pbse of the presentatx.on is to sway the. voters who are

'11y

reg uired o£ course, to. avaluate t.hz‘:hxracters cutfl

‘befors‘they ast’ their votes (Criscuolo, :1979)
g ere read;nq time 'm S50 need a varj:ety of. raading B

materials to: entwe cmmren to, read. One series that

cnm.dren usuany en:ay anid which may prove an invaluable

nsset to' the ssroom library’ is’the EncxclaE ia- Brown

senea. 'uus uex‘:\.es, availahle in paperback Prom scholaas

& tiv Bnok Se:vlces,\_prov.tdes/xeadmg endoymenc and enccuv

in the serie(, Aach cantainlng 10 eigm‘_—paqe stories. in’

*.ages cluldreg t? tlu.nk while reading. Thex:e are ‘nine books

e




e

eriyelope in éhe ‘teacher s desk.

‘Children may be inyited to-

~read some “of l'.he stor).es and challengetl to salve the case.

_The¥, can be given at least one day to think' about ‘sach

story’and if they. wish they may. skim or read-it again.
This series. has béen' described in some detail A
hecause it stxmulates thxnk).ng thh its readlly ava1lab1a

questions ‘at 'the 'end of ‘each story and 1t\gx.ves teachers

Teacﬁers famxlxa with the ch’i.ldten's books ava).l—

o h.rary..j

“answer, when chey have dag the’hooks‘ Gxnups haviny ead £

+the ‘same bonks shnuld then be thxted “to dxscues the).r

“'answers ‘and. the reasoning beh).n\ then,. polntxng it infor-"

n\at).un ﬁrnm thB ‘book: to substantiate their cl\!ims. §

2a of - havmg chlld‘en on ‘rare ‘sccasions




SECTION TIT °

HELPING CHILDREN DEVELOP A CRITICAL

. ATTITUDE 'rcnmnn READING s o

el czxuc.x u..m.n} consists mot ‘only of learnmq cér-

'tam ukill.u, but alsq of deve&opmg a cziti.ca.l attitude

: nfoxr_unately, chndun dn not

uwn bxaueu Qnd attitudes, and encou:aqinq them to wxl:hhold
judgment. uatil they hive sufficient 1nfcrn\a(:inn are’among.

f_h Iayl that )dll. be discussed ln thiu :ecuon. Of course,

for uny of m&e - ibB ! 'm:,
set the ‘stage for thoughtful, purpsseful reading by belng
£ inquiry and sis-

good models in runpuyrng ntt.u:udau X

pendeﬂ judgment.

xm.p Children nm on Their
kgmund Bxpaximcea




“the ‘experiences of children can pose ‘questions;. bringing into

fodus meamanul assocxatlons w:.th tl{e teadx.ng For the -

-.child with, limxted ackgiound experiences, -teachers need o
increase that background o find' anothier'vay to relate the =

" ¢hila's liwtsd experiences ‘to-the riew. onet sy

classroom ammaches " "

' Teachers. can bést encourage ch:.ldzen tordraw on’

their bacxgmund expenences as they ‘build zeaamess for

72 2 ‘reading se eg:txpns. ‘At the’ be J_nm_ng of the xead g Tonuth
lq

nvitx chem to

‘theix \mde:standmg ‘of the tomc. At the same time shazed"

evaln

the aalec, ions;




Chxld.x:e.n Awdre of Their own
Attufudea and Biase§

N e i chudren come -t Hehibol with certain’ preju-

;o . dices, amntxons, and axpetiences which may be 80 strong B

S i
i that they do not allow an avaluatxon of ﬂ\e tx'ue facts

(Crossen. 1548, ' Mokillop, 19527 Piekarz, 1956) ¢ pgznape"~

fax: ‘From, ).t’ Reading aluays i snﬂuenae‘ by e xaader s Flnt

rétigion, or vx.ewpolnt muat not be allcmad ‘to. B

On the othe: hand highly\ favm.—abfe




“
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:eader:selectxcns. 1 nunng the prepax‘a jon for the. re dxng

. of a selection; for' instance, ceachers lught ‘help Shildren

recogn:l:e their attitudes by encouxaginq them to. express™

_ their personal opinions. -Group discussions should prove. .

“fruitful, here. These may bring out Euvoxahle or unfavc:— o 11

able auitudes*to’dards tcpxes. During r_he ensuing dis—- :
!

he!! should furth& leaﬂ chz.ldren tu see

;1! being based

and :aad.lng. Baaed upon what! they ~haVe leatned, e.hsy an

iy




"V gontroversial reading material. Reading material drawn

>

" .motives o‘f’chaz'actezs, the drives that 1nf1uenc‘e tuei'x :

“Erom ‘controversial fields like politics, race, and religion
is readily ‘available through various magazines and news-
papegg_. '?e;cheru might select énﬂ duplicate pertinent
‘gections. from these materials for. c¢lass reading. After’
hhe xeading,, cl 1scussions shovuid help. children
analyze thei: own :eacuons bo the ‘reading in light of .
‘the,it_ POlltlcal leanings, :ehgmuq affiliation, or feel-

! ings ab’imé racial issues. sxpezxences like these, provided
fxequentl.y enoug.h, should belp chzldren develop an awaxe-
ness of thelr own v:.ewu, and help them see how theix Judg—
ments often_ tend to be made 1n the dffection of thext own'’

feeungs toward the_ subject (Anderson, 1960) . .

‘ Bhsal reader. . Duzd g the reading of basal reader selec- :

tions children should bé encouraged to think about the

. aemsmns. Fd(llowing the read g of the 'story "The Baker‘s )

Daughbar in ‘the Grade IV Basal reader Stﬂrtxng Podnts in s
adx’ng A, teachers might’invite chxldren to consider the

kind of girI the bakér s daughter was and why she acted as
o she d).d» It would be lhelpful here. to téach the chzlﬁren

“fo look. at three t.mngs'ﬂ* 1) ‘what. the character says, (2) .

what" the chatactet does, and (3) ‘what the other peqple

[iay about the character.

S.mulax'ly, in Grade:V the teacher *




e\:tperience, knowledge, or values.
T HENS )

- selection'in terms.of such statements 'as:

,cqnﬂxcn;:q points- of view.is: the cbx_rapt one.
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Bully Of Barkhan Street" was a bully, or how he felt when

,he acted as a bully, or if thft& think he can change.
. T34 s

Helping _'Childr‘en Withhold Judgment

‘7 Tt is tempting to basé conclusiong upon a minimal

" amount of information, but critical readers must leam to i

cu.rb tlus tendency. Instead they must wit.hhold final judgnent

¥ until they have malyzad~ and mtetpxet:ed the matérial. . .-

. [
_ They must cmnpare ideax pxesented in selactionu with exter-

nal cntetiu ptovided by t—_he taachax and auv_houtxes in' the

subjecc, or with internal® criteria provided by their 2l

clad \pproaches

in %Y meaghers can-help children svoid siaking’ snap -judg-
'?gnts by liadinq t‘.‘hen-into a ;iiscnsuion on the limitations
of doing s0.. Children also learn to suspend judgmerit until

a11 4vailable sources. are explc:ed vhan the teacher insures

that they are alvays given a purpose for reading and are’
“always” challenged to defend their interpietation of what
they have read. Another ‘ffective éxocedu:e teachers might
employ is asking children to cheék a gro\lp of ideas ‘from a -

selection provea

“his eme,'thi- might'be trug but selection does not.tell,

selection p:oves this fals

".An equéliy' etfsctiv) aprpmach
is ask:.ng nhlldxan to detarnune quch ,1{ either, ‘of two
The




-objecc.we here is"to:have r:hil ren val:.date t_heu: state— g

menta with proof, and thmugh the en!\unq dxscussxon
deternune why dlscrepancles exist. Smygt;xmes-x,t is hsne}—

ficial to makQ “ehildren dwaxé 5f bias in, yriting and of

deviceb authors use to sway readers. Once aware o! bias,

‘the :ead,e: is more’ nkely to' make ‘a. conscmus effort to

vithhald ]udgment until’ h has an’ adsquate bas:.s for comxng
~ to.a considered concll;xs).on. Bilas and’ devices..to swgy

readers will be deait with ini-some detail inSection V.

‘Snap judgmerits . )\ very simple bsqinmnf}in'heiﬁixiq chii

r ?,ren withhold judg'men(:s may be ‘to have class

‘Judgments ona cutrent ox' ‘1ocal néws item. In Grade VIIT;

 or. example, ‘children ‘could quickly decide for or"against:

R i{atnatxon of ‘the Constitution &
oy Banning the saal\&nt “'

L Afterwards they might :be asked to ollect, orgamze, and

« relate facts- that have: bear'ng on the ' Ltems. C‘ 1dren .

'shuum decide on the basis ot the new: evldence whet:her

' They may ‘£ind' that

their ‘previous judqments were corr

«adﬂed mformatw.cn has changed theu' first mrpressiona

Upon farther. anestxgaticn, they may coniclude ithat their




; CAn
lmrposes for reading. o indure that these children con-
t nally have a p\lrfmae £or readinq, teachera should use a
| irected Reading Approach.

nsmq this approach the.tupher
unu}d motivate the children to est. We- for reading by?
lski.nq 'f.hem m re'ad't_he'title of a story and from it make
unqgesdons on wpgt the story ia

robably about ‘what the |
characteru my be uka, and vmt kind! of sxpezienaes they
would expect the chnracteza to have.

!'hen Erom an exaqinﬂ- !

,an cipate eutcames and fnmulate judgmanu.

Imhcit hex‘e
1a tbat r.aachnn prueaﬂ Belectxonu to demmine logicu

‘places for chudxu tn pause, antxexpata, lnd make pzedxc-

tions After ‘the mding, ch.ild.ren cmpan and discuu

previons and final jndgunts as it u on].y natuxu t!nt
. they may ave had to accept

te]ect,..pdify, or extgnd
theif: predictinna 3 X g




. FORMULATING QUESTIONS 70 ENCOURAGE

- ‘cxmm\i.,' THINKING AND' READING‘w_ 3

2 o L ‘
hoquh\chﬂd has :emen.bered what ‘he has’ bsen tcld x. has

Th{s purpose ai queatiomng,
atey. is not the-majoror most mggrtanf

urpose. .On' the f:ontrary, as, st frex, (1569)- main\:ains,

questions which. ;' only r ré ion of the

coryprehenszpn. Tho ght




i s 3
.what points they can explore and what modes of thought .
t‘.hey can learn" (p. 53).

3 P:eéa}i;ﬁg pq’es_tions’ 3

Good quentions, like any othex anpect of :eachug,

cazeiul planninq.‘ Snch planninq would anolve vt

bty = app].y, .nd, evuluat:e thau: xeadmg as: well as! requir—

inq them tc mke Jlﬂgnengg. and dat.:arm}ne ghe—; t'_hor'.a

purpose.

nd planning’ the kinds of thinking tasks

=" Ann_iyﬁin

“to'be set. .This necessitates previewing a select

on to frame questions that will arouse intere:

bring in-experiences in ev_erxdhj‘ 11&3,-"“&3«:)1;1-

g guestloning Procedure’
: Askd.nq t.he right ki

S S

éevalnped zeqninng chxldren 0 J.neezpret, analyze, o




Ceritical thiinking "through challenging questions.is the -

“tedcher’s attityd d\u—inq tiofiing and her trea of

" the chilalk response; Her attitude should be natural,

‘fnendly, and cunversational. She shculd ask questmns 111

4 K, i Ve i:iendly mannex‘, not (:00 hurr].edly, and not in-a- fashion

i ey nkely o creaté. nervbus ‘tefision. ‘she should present ques-

F, txons t6. the class Before calung )o,n a Chlld ‘to answer.

i Indiv: Aual d1f£erances should be taken 1nto account, ,and :

'quest ons shculd he dmtrxbuted 'l'he teachez'should nm-.

: maka a'pract:u: “of canmg

ﬁroth,er‘s, calling on1 on those

g thmk of and phrése an, answer. Cfuldren sldw in respondinq o

Whem necessazy she may wanit "

»'fxcanon of xeapopsea in an attempt to fu:ther

(NS




4 They need to-learr to weigh altﬁrnatxves in Judglng whe(:her
statement 15 trie, a plan sound or an action wxsely :

taken (Stauffer, 1969).

Responsxble Judgments are based on careful study of

thé”evidenge. Childxen réading oritically are avare of

this

Hence fully understandlnq the author's meas, they

seleat and weigh all the avaxlable informat;on ln terms of
the,u own personal bel).eis dnd v;lues, and in, terms of the

historical tige ‘and settmg of the actions, ‘and’ evenl:s. By -




requiung children to accept ur Iejec "
T S gl
i agree are usually benefuual. This Tedns chaa:uh‘er;

shonla question the des1rab111ty of charac:ers

'and the valldlty of arquments, 1t s equally usef(:l to

‘176

nd\to agree or-dis-

u

situations




'r.o sell people idens by only the K
aspects of them. -Many. col-ercia). claims and pohucal .
* Sometimes there is eve'n

",
speeche: fall into-this cabzgozy.
a consnhms effort to pxevent: the helrer or. reader, fmn

becunnng aware oi- all the ulportant considenu.ons. _Thus

nusmptwnn, convicticné fanlty easoning, and sweeping

£ arquments et local;; pmmmax’ and national issues.all

‘. pmvz.de com:ant for cnt:u:al analysia of arguments

Pinally, chey should ‘exanihe ‘the con~

single nstance.

AR

the Crltlcul r.adet must be’ tanqht to look for op:uuoh!, .
3 2




Teache!‘ ’miqht have to rely on newspaper arr.icles
and columns as Source matenals for, provid:mg pxactme in®
t:h:Ls aspect o!& crxtical readl.ng. As chxldren read these

", ax:ticl.es and calumns, teachers can. quide them in thexr s )

3 analysis by formul bing queetlcns hke t:he follow:..nq»

Has he umitted anythinq? ch do you know? Hnw can

you ‘find out?

Qv-\est:mns Requiri g Applicatmn "
W‘hn(: IS Re a

n—.uatﬁns ;ud eapxing tasks. : M:"‘\:be: sane “tiney’ it




3 “ Classroom Aggrcachest . R .
g “Sinply acking r:'hj.ldx'en o think of" other somcxom 3

e i e problems in & story, ways of

appenu\g, proof or dispxoof of'

SRR éepcmns, and, their own ‘actions

“be starting points far applying

fomulaung ue: tinns ihat x:equi!‘e childz‘en to

i;eacher‘: v

: Agglx'in’g lzarhed 'fact:s. Practical akillu ncquired in




X ) :
& counted to : which id tes wera

.a clans govemment. child:en can huld their own- elections

for classroom council's. ’l’hey could numxnate canduiates .

" for pzesident. Vi r, ana roon pré

'fect_. Nanunated 1ndiv1dunls could then orqanize their own
campaign as they esek clnss:nates‘ suppcrt in prepa::.ng . g &

hannexs, posters/ and pins.. The candida{:es themselves . ° «

N w uld also prepare ﬁpeechss presam:lng their v:.ewa aml

plans on what “they would do if alected to -the nominat:ed

wsitions. Child:en should be g:.ven three ur g

', themsglves thrnugh the:u:’apeeche!. once the sp‘eches have’

-given a chance g secret].y vote.on the candidates of theit'

5 choi'qe. When the' vot.:.ng has ceased; all ballot:s should bef




Clagsréon A roaches

teria. In ';ema 05 inf_ernal criteria, the







as an/ mtexugent ‘reader. As nobinson (1972) polnts out, .

°§4

.ation cf&en—

-cn:ipu reading: ;s bas:.c to the app:

s ) che s often get
7 »ftﬁﬂ‘c’h‘, dreni Tt Lionia maxe :eaamg more enjoyable and
enrichuug and make “for }x@etue ‘reading habits. )spé;yex,
s shoula: pxepue childfen to read well enough to function. o
foecf.ivaly in -and eut of schbo]., and should help them to
lake mta.llxgant dcciswn! based upon the-. mt&xul f.bat
they realdiry o $3 I SN
ol zm-.haugh many children expenema aufm&n
= developxng critical rendi.ng amuxy, most of them can anﬂ

- dolearn when they are with

{(Taba; 1964; Wolf, 1967). Appropriate Anstruction, how

ever, must ba ba ed on a diagnngil D! the ch!.ld.!‘en s,




fac%ors and condl.\:).ons that unpede 1ea nin At the,same b

. "“{nt

have been introduced, refmemem ot them contmues. weTi

must be remembered that cr tical xeading skilis

This. section deals speciﬁcauy w:u:h 'p:ov ﬂ:_ng sug—

—skllls invclved i.n cx‘itical Ieadinq. What

o
makea this skill Vital is (;he mdespreaﬂ \:qnde.ncy amcnq .\,

. people to accept unq'uestiom.ngly as- fact anythl ‘they. uee

in print.

Actually, many, prini

stacement; teflect 2

Dpi‘nions ra hsr than prcvsn fucts. Someti.me! theae




isoften nanpered
X :

3 bac); o dn e, subject, yague
7Y 'ideas of what constitutes\a fact; and unawareness of the S

. clges aanalling opinion “(icKee,:1966). . What is callea . -.°

for, t.han. u' ntion to these ms (& must "

“help chua:an dee m: a fact can bel'dht.(.nguxuhed from an

i fopinton inthat &' :u-eual uta\:ement can be venfi‘ad oy

it pzoven o be true._ op:.nio » onithe 6ther n,and.
- A <

» laelin js, b:liefs, ] %)

P e op).ﬂlons is. the lanquuge in vlh).ch they ‘are sxpressed.

s’ Phcts are stated as mqualxﬂed assertions and use nm—e

pzecxse language than thé qualifiers’ ‘ana(i :.ndmatora of

'Vupilu..orn!‘ (Schell; '1967) . Quatifiers children should be -
" taught to look for ‘are: . sedus, appears, probably, nay, |70 -

Likely, Bossibly, ‘apparently; and usually. wcatoxa to\
| watch out for wight hu:luﬁ N1 think; ve. beueve, our

conclusi.on, in. the author's: judgum:, it has been: zepurted,

P




j" ¢ 7/ es. authors. omit quuliflets and e

i
ma;catozs wher’. expzess).ng ‘an opirﬁon. Childxen must be

chudren should be taught to aecsmme the relatlve J

‘ merjts: uf opinfons as well ‘as &separate the opinions’ fzum

They need to be s'huwn that not'all oplnions are Di

equal val\xe 2 Some are based on. Edlid facts, whéreas others
~

e upsupporce(d Teachers can help chuaren detetmine -the.

'to pxactxce ‘an apply this oritical’ readlng skill,

wnen éhildren have’ aifficulty aiaefnguuhing ‘fact: |

‘Erom opinion, »they ‘might be asked ‘ta selec\: stat@nents TR

. whidn tell: about somet:hing they see, much, hedr, “and" teeL

hese,cdn be’ ccmlpared w\th statements which™ tell what, ‘some-

“body ‘thinks, ,beueves, or fe¢ls, but which dre ot proven.

uéci'nq’ acts about ‘them-

nangs and address; - Then

they i € 1ipt opiniolg,eifch as "foam’- the best playar on’

| -out team: and 'My mom ‘makes the best:apple ‘pie.
st " T ) %




their reﬂamq Lnterests and. Ekilla expand they,m ght be. .

asked' to'list the facts and oplnxuns ,.from reading selec—

g‘*—r‘*ﬁ_t_‘?_‘_'ngen opportunities to discuss thelr flndxngg,

on Teasons . fcr thelr cholc

Comment] ng

rR'ec"e'gn‘i.zin the 7s mutuds

s R s ey



4 R
question which insinuates, that somer_hmg is ;xpe when it

is,'m fact, utterly Ealse. g

i
"Often the author's’ feeU.ngs bre’ not staisd fomally,

;'and.'as a. Tesult: uquira ca:efu].’ daadtng o be “éxpodied:

Feelings presenbed ‘as though s can be revealed pmvided.p

the keader is wé!:e that att'h:udes are! often reflected in

<
+{one--seriou rted,, uomc, sarcastic,- 1aqxca1.

nd in ths aut.hor'

choice \

attitude” by begn-mmg very- si.mply wi h statelnents e
g Lng ‘elearly identif ¢ H '_ such ag:..

s ekipped; xan, - twirled, ‘ana sang as T rem—ned

“home from school ‘with my :eport.

z) ’L‘ears streamsd down my Eace, ‘as 1 t_rudged slowly b

home ,\frcm school




\; ' 'to-Remember" in ‘the:Grade IV:basal _rggd.er\ Hockey. Cards. and

instance;’’ éhuda‘:én might b& asked to :.mu— :

! Hopacoteh, . for
chte hot the authoz' feels about an.unals énd about zc(?f,

= especxaﬂy apout: M. Wills' 200,-0 they may be askell Hoy

. 'thé aukhor wants the teade‘t tp feel. Duru{q ﬂ\e question—-

t: o thq stozy o selegtizm to, sugport their answer) . Chil-:"‘

0 2
attitude. chﬂdzen mbsc he int:nduced to columns and e

articles in Samp e pa:a-

" qx.‘aphs containing wutds Which r:eflect bias ‘oz, opinion .

be presenteﬂ h: them. ‘P.ﬂ:er children have +had ‘a chance A~

read and Térlest oh the: selection, ‘a discussion. or whethe:"

the statane.nts were biase‘d may b i iaced Fm: yarias.

t ny. two pa:ag‘rapha pzinted sidg hy side deali‘nq vlth a

Gutrént topic ‘can’ b px‘esented

‘one; paraqxaph should

a factual ms.nnex', the othe! in‘ an cplnibnated

and bxased manner. Chxl\iran ~can: colnpaxe and disouss both’




+ " A ma;o puxpnse of nritical .reading instruction is.

“#6 help chi: g\:e\. unde:sta&i that the pinted word is’ not .

- infallibly daxkvea e, i ‘ultinate authority y' Children, -

thsrefore, neqd to be’ ta\lqht to exanune the authar s

qual:.flcatl.ons. Iq thi zega.rd the author's backgxound,

‘ana’ profassional positisn
i

mfomatmn gen:a:ninq to m " avtnor s’ backgx'uund Eorl experi-

; ence’ quesc,ans cGan gide t‘heu search for this:informa-’ 22

ors’ m:.ght ask if \he author s thlng about, -

which he has first.hand experience. IETBGR e T

xecentt. . Has He written on ‘the topic

T ,‘1

upon questi,ona that, if " : ;

: with their ez

anqwezsd/ i n'“thal qualifications of

anauthqz.'_ fd : Sy

/1: i \\mz‘ealisf_ic to. assume tha\: ummren néed to

authoris) qu ificatmns for every: selection

_check ‘on the|

ho\\xld be'to riake
i

\




ccmpe.‘:ence in. the: sguls'j@ct on whmh h%is Wrdting and then, o=

AEBe ot @€ adequate resoutcgs arer vn;@bxe, ko’ give the Dppur ) o
tunities to; practice thls SKill. sucﬁ a goal.my ‘pe

: .Ls prubably beat. qchie' q: throughout the year with. imlr or S
il ;
five reading seleacic%-}sme :}\.e Lbasal Feader: progra.m

; speb ically &hésen, .for their disaqr:eanent m infomatl.o

4 i1
wheve an Hittiod s ’appeared, advartisgnents ‘ot his work,

‘the’réputation offhe piblishing housé; and’ the opinions

mz.ninq £hé| rehamuty of, . an author. ‘Since most of ‘these .

Of other ~Titers are eqally helpful Fesources in:deter=-

. ‘resources will likely bé in limited supply, tea:hets may

rwed to .mwe a group: share one ‘or two xefexences and pre- k

81 and written reports for the ‘class. -As ‘aiagt

. :esox‘t, chi.ldren miqh write ‘to the publisher: ‘to cbta!.n

omma tion; about theiauthor.




i g d 4 : o s £ Y y K
Select!.ng nost "qui aufxed authnrs. For Yadditional ‘practice;
the author's: competency, |

chlldrgn miqht be asked to - aélect from a llst of ‘three or

Ln‘ sharpeninq sklll dn’ ]udgin E

four authors the one mnst qualif:ed to write Oh a sugqested

<% B P .

‘topic T Ty

“Example: ingan aitomobile

dcctor 5 il

.mechanic

. car !alea‘man

Recugnizinq ‘the; sintnorts’ ditent puts the reader in

a bsttar poslbion to e'valuate i:he megsaqe. Chvilﬂten,

ehexefcre, nist -be caughe £0 determine ‘whather the. author . -

resent facts:about, soine 'paxti’cmr ]

wrgte the mm;ez:(al to

persun, thing, ior: event, to make a !pec:.f:.c poim: he feels

stzonq about, to persu de,. to mteztai

1 For dome: ather‘




= Havlng cha.ldren writ puragraph! n' thé -same subjéct -

: i : Az
20 l:mnpare the paragraphs. Wilshol o e
—-’Hav:i.ng uh:.ldtacn discus au:h?:':'s pnrposé ‘in each

,‘n H’nr‘y’ or
* ch;ld.mn shnuid see that a\lthors use each ‘styl

‘suit’ their purpsse. TE “they “want to exp ain some-:




. riqht date lnay indicate ‘that the lnformation, glven is no’
N

i f!udmng the- Rellabx]:ity “and vahdity
i S of Infonnati.on |

: Qghuieg Sl fiall

N{us aspect of writing is & fected by the. compe

tence of the -author to write about: the" subject ~and” n\ay ‘also.
"be ‘affedted by the puhl:.cation date. ' Thus, backgrcund

-information may shoy that an aiithor  has written an article

on something about: which/he has’ no experiénce, or:the cop:

longer consistent with pnnently esta)i;shed' facts. chil—
dren need to undersband tbat the reliability of ‘the staie-

ments lll such articles: 15 likely o be lower. than the. .-

o
‘ relidbility of s 1az articles recently written by qual

fied people. . i ! N

falacition, "Ghildren sﬂould Tearn to. anine copynqﬂg dates;

“to d:Lst!.nguisL hetwean pzsma:y and secondary reports, ~and

to look for\ corrobarqt;ng material. ‘Anyone .who repmn;s T 3

facl:s should be challaneﬂ to 1ndfcate huw he knows them.

e he has read them, he E'hauld be askeﬂ now th’e author i e

Knows .. Teachers should keep ‘asking "how" again and again!




Exanuu.ng cogxrghc dates. Children might be asked to 1dok

up topics on- npnce 2xpl i n.nd nedical in n

‘book with am old cepyright dana and -in a more recent one.

and to compare. the two, A compuisol of ‘different erli-

t;.oqs oi ﬂ:e same encyclopedia vul also clearly danon—
“strate to _children hmv )mmledge changes.

v Primarv and lacondary repofts. Prmry-repoxt-a include

- :eports of direct observatxon or:experience, personal %

Statemem:s found in

i teatununy, rseo:ds, and the h.ke.‘

these are, cften/mora rel;able than infarences made—f:om_

o 3 P 2 tha:\ or repo:ta based of then. Typicul uecondury repo‘its 2
= axe foumi in nawapapers and’ ts(tbooks. 5

) 'Vaxi > S " e
: Valxdigy is conce:mad with the purpose of the author

in. wrxtmg. the purpose of the i.ndividuah in reading, and

. AL e ; i
" the ‘internal consistency of -the staterents or arguments.
e . classroom hes ‘ s ' ’ v
o o . 1In judging the validity of information, children

must be taught 2 mmb‘_e.r: of mtuacting critical. mdj.ng
Fi:st, they .- mst'be made awaze~o! the \'\alue of

skiu.s B

the preface 1:1 qivmq a’, clue to an ‘author's purpose. . -

irrelevnnt details. Finally, they must be taught to
¥ datemxne whether the conclusions follw £rom the arg’uments. Ty
When ieu'ning to dutinguiah relevant and .-

2 urelevant detaill,‘chud.ren should fi.nd the maLn idea

+ Second, ‘they mu!t be taught to distinguish relevant.and o




aiding to, ‘or elating tn the mai-n idea. Or, they may be '




o7 ‘etiictiy literal’meénihq. Hexlman (1967) ‘reports th t‘ "as

eax‘ly as. secchd and third grade numerous flgures of . speech

aml idiomatic-. expresslons{appzar in basal reader senesV'

(p_ 429) 5 Certainly, it As \}xo&: uncommon!to £ nd metaphc\:
\

" hype:bole, and p scmfxcat;on. child:eh some=."

pez’:‘soniﬁcacion.‘ Frequently, authors
i T RS %



= T
N ‘B

Example- -

Winter has ‘a pencil L s
For pictures clear and neat S
For fi # iShe traces the black tree-tops : .
2y Upori-a snowy.shéet. - t . >

Clin tarti_ng l}omts ,\_n Readmg A, f:.rst bock, P. 200.

eliberately s-:ylng the apposu:e of what they mean. Thefy

qeratlnq, Qyperbale is! the techmque used

saiw it vas.a crocod e,/me ‘he end 6F his x;ose ‘to the'.




* uompaxatwe naturz of the various figures of: speech ana

1 T he ‘similaritics aria differences among thﬂn.: in this’

oy x‘espect, !:eachers n\:Lght‘ cuns;der d1scuss ng the examples 3

and; £hings move, 'zﬁﬁchon, and 1ook. " Eron there 'th

g to 'phrases such .as "fast

ER'.. -rh“ngry ds a beaz, ~and "strong as ox.““" %

'_bau anid a’ rock. )\ grab ‘bag’ ym-. hatd‘ and soft o jects




% Btate whathar he feels sunething h.xd as the mq.k or soft

".as-the cotton.

Individual children can fee]. an objact i.n the q!'ab buq and

: . =iy :
Other ‘activities- that should-make figuzar.ive

and. i to children might

inclnde. .asking tl\em tc drav p;ctms 1ll.ultratmg both_ :

select £rom among a list of int 3 the K it

one for each ﬂ.quzauve exanple. Example: . From the story

"Shagmx the carpet Snaké™in ‘the Grade IV ‘basal zeader i, "
v
staxting Points 1n Reading A, second book tuchers

select an axp:auion ‘like the fol.lovmg. And one g:een-

grace: s wiie PR iuuqht hex way. out of the maxke:,
-

screaminq 11)(5 a fue enquqe. . \s, -" . Children canld be
asked to selact the app:nprlata im:ezpre(:ation frunt. ¥t




e e B BW i

_‘Children need to be made aware how: clever writers' >
mg' only use figures Of speech, but how they also play upon
the connoutionl of words: Undoubtdiy, most chudren will

readxly undTexnumd that um:ds can be used to ptesem: tact_s

\

-dccurately, | to-present ‘ideas clearly, and to appeal to

Ty 3 enotions . ng itimately. Cbildten may require help; however,

Lo 0 fo jmed that lwe:ds Gan' beused to distorE facts,”

T

arouse emotiona for .Lmbx'opar enq.u

As Spache and Be:q (1965) nm:e, "almost wery word may be

'_wexgh and considered in 't s of tha ;eacnon- ic may

g e evo e (p. 127)~. Advext:.sars

* words: “with

opposn-_mn. Being aware of these device- u a step towud

ol readmg crn:mally. g

. classroanhggtoachea, SRS L 3 LS F e SE T

When ining the .of ‘words,’

LY ahould pcxnt Qut t.hat mnnotationﬂ can'vary’ fc: dxfferent

people but that sorie alntde have qaod :xmnctations for mnut

:people ; e ‘onnot tions "gaa, "hexo," nd "mmh.'j

!




e

‘x‘\if.e: may lead'tlem to believe that what he says is dood . 2

by uuochting methmg w:u. a good vord or by calling
sn-ethlng by a good name: Conversely, to lead the :—}ax
to be.lxeve f.har it is bad, he may n.ociste mthi.ng withe

abadwzdorcallxtbyabadnan PRt §50

Host. reading: activities can be used to Help’chil-
‘aren grow Y thodr ions of the.

pqmn' of
wor ds.- Afte: :anding_& seiectson Q:ch as "'rha Baker's " |

nanghr.er" in thé Grade TV. baunl redder Starting rolnts g0 y
 Reading A,

usr_ bouk,.fox'exalmple chijdren. ‘might be ‘asked

..o tell how l:hey feel about 'the baker's daughter. Tt is'

unportant tha’t teachen t:y to draw out the. texms (prom_i;

.po;nts her ch!.m turns up her nose; very,

vaz_'y ’su‘p’ello:)
S el that make theh fee). this way. . " B

Related Activities . - ° . -

Two related activn:ies uuc may help mcrease chil-

dren's: awareness of the. connotauve power of words are: o
.pzav;dhu; hildren. wi

st of words from which ‘they are - ———
-asked to select thosé which uke theém - think & person is-

mean or happy;. and the_ uke, and shwi.nq children several

" or dislike the piutux'es. e o s ity T ST

newspapezs, advertxsements, nnd puliticai speechea e

are excnllene uources or workinq wi

connotntive le\nquaqe.
Ch: l\itan might: be asked to underline all t‘.he

xds evokmq

inassel ' to ﬂx\d w:ds appaaung




2 to the senses, to dxscuss words advertisets avoid, t04 -
'underline examples of e):aqgeratmn, and to’ fmd wutds
“jgiving teetisigs about, people o éxaces mauu & Smith,

: 1976).. }

" what it isy hnfor;qnately, ‘lea:nlng_to detect and eval te. |

y:. Nevertheles children should: bei

& ana icamn o aveu' heing unduly: mfluenced by i:hem. R

meyer, 1967)

Bad: names.’ ‘This téchni involves indi

made aware c.f some ‘of: the more cbvmus propaganda techniques, £




T, 204 .

f:

Lfait‘h 1n God. " ' These words are used to- uaxe others accept

< :

la point of viaL vxt.hm.\t exam.n).nq :peciflcs.

'rransfu. m tachnique capitalxx s ‘on the repm:auon of 12

i an oxqanizationl by using. its name for f_ha Burpose’ of selu.nq

i - or p a 1dea, or

Testimonial. Tm.a technique‘baueu

‘s‘ evak‘er such l!
S

axqunem: vithout relating f.he other aide. Anyone not - -

or secuxity.

¥ when guldi.nq children to un awarsnesa nf




.\ experience as: possible.. Such experiences might include a

study of newspaper editorials; : atticlea, advertisements,

s s randd cattoons :

During che course, o ~the study, it may be 4

i necessaxy to’ caution' éhudren “to keep an ope.n mind and o

: loak for opposan arguments. 5

: Related Activities

Thsrs are many acuvxues teachers can 1nVQIVe ’

chudren 4n during ‘théir

tical analysis of \ptopaganda
',— Analyze political 'specche
editorials for ehe

advernsements, .an@.

4 ths fonowmg r:r:n:eri.a. S

qcod

=it Q‘ries t get peop\to bsl:,eve or: do

S tu ccept unlawful or unethlcal ac{iuns L

S qupa e a s;unple skit ‘using an actual or® .1nvem:ed

= Examine thg prom.lses mde in‘pol.it 'ca
and a’iscua

can: be kept.




Ry ; Coa e

Discusa why: peuple wam: \:0 fool Othets and appenr

to -be what they are not

&
Write a report that might be xnclu.ded in a news-

paper or fagazine: known for' sensationalism.

* nterpret polit:.cal cattuo‘q_a. ey . o Sl

" Make a bullet:.n board display Lll\tstrating all the
ndied..

differem: p):opaqanda techniques»

“6ne of: the

nesses in r_he country today‘ And advercfsi g“is ‘the bus

As Ee:.lman (1967) says, "It is a’ tar.e




The weasél clain.  This laim uses what Sclirank calls):

“weasel words," meaning that when' critical readers really
axanuns then\ they a:e hulmw and have no meaning. xxamp].e.

“Head aia shoumers Shampoo helps control dandruff "

* Examplés: "'Whulpoal L Whét’ ev

missing

: he’ wﬁtér— s-wet’ claim Th:.s <

Example. “Charie y sma.lls diffgzent on evs:yon

The vague claim
“are not clear. 7+ Sugh catements sound qood bwt mean 1!. tle.




Chrets Better in the Bahamas. Little ig said aboutthe

Eahms. ‘Instead attractive men and womeh are:‘the main

focus. of the advettisement
The: ent or

'ment? ST

“ ThE sclentlfic clai.lm

ik the prodnct is best becan:e ‘of some sort of statistic,

scxentxflc evulence, or spemal znqredxent, Bxa.mplev ey

Eaay Off has.33% more clean ng x than ar.other pcpulax‘ Sy

- ibrand:" ‘What isfthe oty brand? The advértisement dces

tage of  the fact that everycme llkes €0°ba! cémplmentad.

= The nmzk Jof: pr!,ge and
/

[mhgs c1amfbsé= the. :*ech}\ qixe off

”:l.‘he 'iﬁeeoxical ggéstion.

T listener 15 not teally a'ana ded., !l‘he spe er




m:itex; smp1y éssumes the-ansver will S”L'ti;e one hé wants, "
i Examp.le- ¥I4 today's- econumy, why would afamily buy any

cax‘ other -than a Delta BB?"

* classrosit Approaches' . © 5 %

Teachers can. guiide children ‘to become. con:

iously

awaxe uf advethsmg techn:\.q’ues by exami.nmg with’ them

some familiar avlv i ‘, S\ Posing ques that

y stunulats the 'éhzldren 6" study ihe advertisements SELEL
cally may be-all that u needed to get ‘them thinking

c:x.t).cally about te

Teachexs might, for_ instance,’ com-
menﬁe with questions having ‘children recoghize th& way-in

¥ {which the advertxsement ‘triés to appeal. . In this sense,

children might be asked to select words or ph:ases which

arB used to make the reader want tn buy. During ‘the analy-

sis, téachers miq t also ask_ the c)umrqa to deteimine ‘how.

miny of the 'statements’are factual and hoy many. are only.

" ssumptions upon which' the arguments for buying the product

are based. ‘After a discussion of' these ions,'¢hildren

1 could ¢ ize:adverti ts ace o the

i /éelated Activities - Caet

After: the clfildren have stud:.ed the' various adbfz-

tislng tech.niques, £eacheza might x.nvulve them in act:].\u\\

tx.ss l.l.ke these:/ £l




e - Write several au‘ucugém—.g B, S abne préduct
using & different technique ‘each c!.- ;
- Discuss why a paxt_iculax‘ brand name was selected -
"for a prodict, '_ L o
=, chzmqa cqznm wz\is or phtalea to mke people au-

Iike ‘the ptoduct. - .V TR

‘tisers! clains:
- Judqe the udvaxtuanent as good or bad, depenﬁmq on’
:  whether ¢ advertises some harless pzoduct of things




s studied‘ Childx‘en have fun WOrkln




\
i <l gn;non vr .

PG - EVALUATING CHILDREN'S| CRITICAL

o R 4 Bl 8 \READING\ABILHY

may .reveal Jof e ehildren use

In deition, rit:

r_hey are engaged in critical’ reading.

. S - teachers. It can'be enployeﬂ ever:y day

maggnah. It auan.y invi 1ves watchinq a




- child's behavior to note grovth or Tackof gtouth in criti-

work

cal xead;\.ng. Th d di ng ‘lesson,

assiqmnents, and all othet school &ctiviti es | where chxlﬂren

' and’ L s work to; pxm e 51 in wmcn criti<

“eal readinq and thinking béhayior can’ be evaluated. Indeed,

many- ‘bits ‘o “dfornation significant to critical readinq

growth fan e secux:ed only through nbsezvat;mn

'I‘eachers should plan m usé every ‘opportunity to

obse:ve chlerm da:.ly a5 Ehey! engage in reading ang dl.st:us—

= Béfore lerts ',che b

sion ac

meur\:am: hat‘ teaghers outline. Bpec,ific pu:poses‘for it

_Underrno.

Instenﬁ, euch t cher

'uo'n‘s of all children:at orie & timey
‘st decids on Which hi1d or childrén’ shé Fril) fpcus ateen:

t).cn .

nd duz‘inq which act:ivities To some. . extent this will

“‘be deteminad \Qy the need for. fur\:har infnmatwn as ind s

cated’by te’t data a.nd daJ_ly work. performance. pi s

onr:e “the ebse:va;:a.on is undextaken, the

tea.chez should note’

v

tHe ‘Fesponses of specl.f' 1ndividuals o quesu.ons :

fic mi).vid als

rcumstances should they a:t:empt o record ‘observa-
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= the ab;lity of specif:.c i.ndzv:.duals ‘to . organize and

report information effectively. . il

Jnfo’ml ] :

“meachers shon1d plan to kLgp an informal

irecord of these day-by-day’ observations: ‘A file folder on

each child is vezy V.\Bei\l].. P:om t;:Lme to time,. tevchers

might ‘insert dated anscdotal’ notes on‘a’child’s. observed
g behavior. These may’ lnclude only a santem:e or Ewo, for a.

<given day. ‘tn the cou:se 9f i eme, these recorﬂu should

* reveaL 1.n What dix‘ectxc\n the chzld is mov:.ng wl.th e pacl:

i mx- are quite useful (aanea, 1970) . S:Lm:e thesa dimct the

:‘tea heir o axd the behavior o look for and analyze, A:hey
"'aqd:objectivity to'this informal method. At thesane tine,
however, eeaéhezs must(;emmber “that check],ists are ot

final, rcomplet:e, or: mthy accurate. ; ngle instrument

: J.s._ Each is ‘but.. a-‘récord of. observed behavm‘ v or sample

: £ behavior® that achieves meaning only in tHe cuntext of

; epeated samples. The £ollowing checkli.st 15 offered as an

ample 'of | the tyPe teachers might; a 1op.“ The chatacter-k,

istic! of critical reading uqiven on, 'paqas 128-130 sheuld 4

vl to ook -
Hielt

alsa provide-sone additi

Checklists to recurd etails of reading behav— b
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P 3 s " CRITICAL READING CHECKLIST

Student's Behavior : -~ | Always|Usually |seldom |Never -

3 ." Raises hand to.answer .. |. . 5 3
Yoan Do. ‘question before the i
3 qneatxon is. ccnp).eted o i L .

. ‘Makes hasty qamnl- - ¥4 . .
£t dzations. Sl T ¥ T s

*oversimplifies an ‘lmsue 7| ) o [

| Hocept's what is read G A kot 4
K . without cheukinq S i3 ] R
30 ces ks

t from’ hi

" Shows; an Lnabuxcyto R L !
concentrate.

3 ‘over-dependent on: -
i the teacher

e Dzavl anerences

: ; Détermines the author's. v $ S H T R
Ty " purpose < L4 S
e ) b
Examines alternatives
_ before reaching a . e :
conclusion - : : e =

“opinion - REDRREL i

; xnéarpxets :ugu:ea of

Li.i ins’ attentivgly A B o
% ctit].c ally. v

evelop! indapenﬂent
pm:posan for zndlng




. Student's’ghavior - . [Alvays |usually |seldom

TG S O

Detects’ propaganda . (
devices : =

- Detects advertising 3 s
devices ST 2

Récognizes t:he autho;
2 ﬂttxt\lﬂ %

Judqes the’ competency. of 3
the ‘author . s SN |y

Judgés the ‘validsty and
r;lsiab,ili:y of mzoma-

" As alch item Lo the uheckliat is observed and natedv
' for i Ghildsen; and ',"" i in speci~

fic aspects of critical réading ability as well as general
2 overall ‘critical reading ability will be revealed: : A

general lack Of critical reading ahniey will be noted by a
majority of -the check marks ux!l.cat;ibg “alvays* and/or - £
"dsually” in the first sever'itens; and : majority of
"seldom” and/or "never" check marks iy the remaining-items.
qf.qﬁ:;ae, a checklist profile 1ndica£:.ni; a majority of
'"seidé-l' mi/o'z "néver® ch’;c'k marks in the ﬂxn sever itens

x widuu u-m

"Always W and/or
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Jfor, each of the rémuining 'items will indicate possibie weak=

- ‘nesses. B . § - Y N PR

b L e self-fvaluation '

i Children at- “the elementary level should be expected

to assume Some responsib:.lxty for evaluat:.ng théir-own cr:.ti—

. cal reading abillty. Whe:ﬂever a new skill is taught, ‘chil-

X dxen should be -encou ged to examine a.nd asaesa their nv?n

understa:nding of 1t.” To hegin hhey might ask: themselvaa

mate:;als in cnntent area reading should help ‘them.dnswer *, -

this question. For ' more objective,: but: still’ someuhat
suh]ect:.ve, analysis of che_h: ‘lritical reading strengths "

“and weaknassea, children coild be provided at regulat inter-

vals’ wlth .an inalvidual checklist of l:ritical readinq behu‘l‘

“Behavior °-

fens, MiineT questxon

% 2 Dol q'uestinh

"33t 6’ 1 question

£ pause; pari.odically W Ty :eadz.ng to.,
bnllect and o&cgani'e my, thoughts? g




- *’r}nes'e AAndividial checkiists could.be Kept in eath child's

tsading textbook if Lnd).vxdual file félders are not kept. © -
by the children. At b:.—'weekly inte;vala childran could be

di:acted hc réad B the ions on ‘the. checklist,
fqe sl placlnq a: :heck in the appzopr:.ats coluin beside each behav=
. _Hor £8" ;l'ndicate his ju\qpnenc on his own appl‘xcatxon of: the -

smu'

adﬂitlonal criti.cal xeaﬂznq behaviors

! Gradually

L\ld be adaed to. the checklists- When chiidren 'have ‘had.

somet experi.ance in usxng such chsck.liat‘s thay ght buxli

j behavioxs.’

“thei¥ ovm lists of dgacnbabxe c:iucal__g_eaﬂx

of: theix i X As an

1q'ue, it smp1y {nvolves looking ae #the general patte.:n of .
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be recorded as read. Miscues that are acceptable within :
*the reader's dialect should be considered acceptable {Good-
S

man & Burke, 1980).

" Procedure. Individual éhildren aré-askéd to read an un-

familiar passage at thelr Teading level, In ¢l

can be'no possibility: tNE the reatarid relponneu are based’

. “on expectations from; (Prvious reading. . The miscues will

1 xclte ability to anticipate the autm: s maanan. Since

1ective. They :uay want to ﬂ.nd pasxageu

“in wxuch tha autho is'ex esaing a point of vm:, s

| making use of figux.txva language, nnd is using p;opnqm&h
4 ana atlverthing technxques._ Vhen a suitable p.uaaqe is
selected, the child is asked'to read it and told .o con-'

t nue t&ﬂinq pa-t any ptoblu. : ¥ it P

“After the reading, the child'a cuptehamn.on should
be cbecked by asking him.to tetell the mtuial. The

feteling should include nét a description of the plot

but should also contain ts on characters and: feelings. -

. These reteﬁli.nqlfuy Tevea| ,'\lhsthex che child i Heak in’

_content, | 8 ct develupnent, v

+“actions,

and gx:tinq em ayhbr's purpose.. Following the ' retélling,




there ahould ve questions requiring an evaluation response.

bages 175-177 of the bcckiet “should he helpfil in this
iregard: .'Of course, ‘the actual ‘questions asked will de'pemi

t6-‘a larqe ex\;e.nt on the contént .of the” passage. -Some

.general’ quesum-. types’ that-may be used aret’

= What waB the ;:haracter xeally like?

% pu:posea by tape zecotdinq the xeadn,nq. th.le‘ laste.ninq to




‘?&;«”

E fccal pomt of che evaluation

Constx:uuting Vritten Tests
i Wx::.tten teats devised and/used By tea,chérs shoulﬂ

he geax‘ad to the. J.nst.ructianal ubjectwes. i Othetvise, theY

will be ineffeitive and unnean ngtul (ry}g 1949). sirce

the prime.objective here is ¢ improve ch'ldren s cx‘xtlcﬂl

readlng uhility, assessment of" that a.bility muat e the

Isests which! shnp y examife

0, identify- omission,of nngortant facts :

o note. discrapanc:.as m 1nformat:iwn 3 4

‘to identity Persiasive wse of words




All'of these xtulls ml.qht be xncluded among t.he val;j.cu

; duestions asked on unfaniliar select:l.om ‘that axe smu.l.ar -

“to those’ studied . In this,vay, children) will be applqu

the variois: crifical x:eadx g skills that theg have ;earned S

_ This type of evaluation can be carried on at ‘any gxade Lot

© level i 'the matérial and the ions; o=t

\‘ate to' the grade 1&ve1.

cloze ‘brocédure.r As.an’ eva;l.uat n cechnique the cloze :

pzoced\ire nvolves. presentinq cluldren with x.‘ead’ingvpassaqes

tenl:h‘ word i deleted

mat:ez;al- Ths £!|.rst and last sentences OE the sele ion.

Vave left :nbact. . Blank undexlined spacks’ are subsl;ituted
~for the deleted v,m:da (Taylnr. 953) .+"Fach passage sho!lldv

be about 300 to lDO words

(Mckenm,,l97§)._ i
Chil.dzen ar




" clues; and their own knovd.edge of language to predict mean-

:uﬁet u lenrni.ng the vumus cxx\:xcal‘:eldi.ng skills, he :

words they have vinsé.it'ed. mék;_s?nse.v Finally hév(l.ng vc{rkﬁ
through the entire passage, paragraph by paragraph, they i
ra:ead the complete paasaqe with their choices to reaffirm
theu correctness. > y e v :
i'l'he teacher ch;cking the. cloze pés’sage should accept
as ‘correct any meaningful responses. later an analysis o}
these Lnsexti.ons Bhould tell her whethet the children are

strong ‘or weak in using background mformnuon, context % &

ingful responses £or the deletions. For'a more insigntful’ ..

analysis of individual children's c:xticu].‘ reading abiiity, ;

the teacher might questibn individuals congerning the |

responses they made, ;d\; t;.g;( :made them, the cues that ° '

yhelped _them, ‘and whether ome; words might not also have fit. ;
f R g N E .

2 cuacu reading-is & aevelopnenm ptoeess
inn)ng “in® r.ha inithl m?e of read).ng and contimlinq
throughout 11fe. It uwolves an attitude of inquiry as
" well as a combination of ‘interrelated sRills,, Wnile the

concem:rates on one particular skul, but as he becomes o e

proficient in that skul h incokpoxates it with. all the v et

+ cthez readlng skilla lea:ned ‘Certainly, to'develop
requires a'great dealiof practice £rom day £ day, over an
actepﬂed pexiod ot time, and on'many kinds of material.




Many factors astect critical reading ability. -

Aluo g 'these ‘are’ intelligefce, expenential baekground, attd
oundation in basic

in the' classmom “a1Ye

> ovxded ina’ wam,acceptmg enviromnen(:. n some i




r;qmals, and
fictmn"ahnut ‘the  same person. * Re ardless of the tech-
% niq\ae adoptad, th K estwns te chezs ask are of v;tal

lmpnrtance‘ In! addn:icn t ,' "whn," what," and “when"

i and o ga:her and pzocess data. 'Ixeachers must, there ore

.paper and cther nass: media -as wall as other curncul\m\

eas to ‘teach’ cx::.tlcal rea;i:mq( Abov all, teachers.
: ’shnuId be- models ‘fof ‘the chi: dren ana, as. staufzer (1969)

. suggests, they shéuld direct reading as a

Ct RS
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