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POETRY ™ THE EDUCATION OF" KINDE’RGAR‘TEN

TO GRADE THREB CHILDREN
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0 ABSTRACT ¥ v e :,

.t Many young shildzen m‘ﬁe kindergarten o .grade
years“are bemq deprived of the hentaqe of: great poetry 7k
which is d\eirs, and: Of 4ts potential contribution §o:.their

vy g
su}t %

of a :eluctance ofi: the partiof teachgrs to make opcf.n\al use

;ducatip 5 Thls unreauzed potential is, in part, the

£ 6#" poatry 1h’ £he, school’ Tite" of the chiid: - Forenost:ancig ©

the' reasoris for thig reluctatice 1s«'ta\‘,1nadequlacy\9ioth of "7t

their ‘exposure  to go0d postry” £or, childrén and:of thel,r

s professional prepaxanun. Furthsrmore, tha com;em—, Df thes.

prescrihed texts consbitutes snadequate exposuxe tc qood

< poetry. Con £y SLEAE S S : .
This étudy was undertaken to survey the literature :

germane té the subject of poetry Ln (:he educau.:m of the

“young cmm in prex to establish a ratinnale for the - aqeord-'

ing/of 2 prn’ninenh place o, postryis the first four years

! . of ‘the’child’s school life; te exanine. criteria for ‘Judging’ -
the quality'of that poetry “apd’to appiy those criteria in
. fhe comp).lation of a‘?ﬁx annotated bibliegraphy of. /poens, g d o

tc suggest ways in which teachers may bring children and

poetry. together in'a pleasurabl@ and revarding relationship.

Books and: pexicdicals exantried were identified throagh
the use of ‘the appropriate standara{ biblioqraphlc tools’

5 Refersndes cited reflect a representative sampling of

e nplnions published 14 Roreh Amerfca and’ Great Britain duzing




the period 1931-1981. The.annotated bibliography s A
limited to print materfals in the English language which
are procurafle” in Canada and the United States. The uys'

2 ;
fot, nor was it intended to be, exhaustive. ~While -every:

_effort wag made to include all those pets who have made .
¥ axgnxfiaan'e contribution §o the existing body of poetry for

yD\mg Children, ‘no attenpt was made o list .all the vork -of
any giver poet, The suggestions m teachert are destgnad to
help those who may feel ill-at-ease in us;nq poetry, but = -7
thiey are not intended to be followed slavishly.

Based on ‘the findings of the study, a recommendation is

put forward to suggest how schools may'be ‘supplied With an

adequate, up-té-daté collection of maferials to ensure u/‘
_of the other rec tions

“focus on the' pre-service and in-service preparation of :

teachers, and on ‘the evaluation of thé résulting program.
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o speaking,people, but ,its po\‘.entl.al in the education uf the

& . c e CHAPTER' 1

B, 7 m’moduqniu;mo THE

s . §. Lo :
A major aim of. 'educatirl)n 18" to _ensure that children:

-develop and use their powers of Lanquage both in S,ts written

and otal’ forms: It'is through' Iitérature, that an apprecia-

"tj.on of our U.terary and ‘chltural hsritaqe may be developed.

Duri,nq the kinderqartsn o, grade | hrae” years a IMEanianul .
intrcduc\:ion to ‘that hex‘itgge ‘can be provided by the shaxinq"'
of nu!‘sery rhymes and pcetx‘y. In addition to'introducing

children ‘to the basic literary concepts, and to language at

/it finest, this practice‘can foster, an enjoyment of rfeadan

nd lead ’g} 4 life-lcng habit of reading and .an appx‘eciation

"3t Ehe best which our 1anguage has to Loffer..

‘The Problem

Great poetxy s part of the heritage of’ English-

children' in our primary schéols s pot being realized L This

lfanure may:be-‘attributed to the fact that no¢ all téachers

are; sufficiently‘famiuar fwith the boay of poetry, fur
‘children which is availablle, nor . are they, alvays conversant 5
wikheffective meéhods for ensurdng’ that the chila's enc&u
ter, with poetry will be a rewardi_nq ong, desthetically and

educauonany. ) B R e

o
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L 'ks. Even with the ‘best of .inteénticns it is difficul

/. alithors’ of these programs did not intend tha} the selections

¢ hwever, that ‘the only poe:ry which 1t caq be certain that

In the kindérgarten xo, grade’three y'tarr\:he only
exposux‘e to poetry ti:'ét many of the ®hildren experisnce 1s
by way of their reading. "Hexts.  An e‘)’caminatioh of the
texte prescribedifor these grades by £he Nawfo\mdlana Depart-
_ment of Education reveﬂ?&thac the Lanqusge Development

I
Readinq Program (Nelson) contains a total of qut:rye

/poens, whue the Tntegrated Lariguage Program (Ginny/make
|
use of ninety-three poems ... The kindergarten tn:les

publishaql by Nelson contaln no. poetry, b\lt the mxt}guok

“published by Ginn for, Jkindergar ten uses I‘_hree\ poens., aTha

in-the. ‘texts would cénstitute theicomplete poetry program,
and swggastions for additional materfial is provided ‘tn' the = <o ¢,

teachers’ soufce Book. ' Tt is' the opifiton of ‘tiie writer, .

children will ,experience is that which appears in the texts.
without cnstinq any undue aspersin‘as on the quality:of the
poetry select‘lons in these texts, the writer feels ‘that if
.ohildren are ‘restricted %o poems designated as being on. -

their age— or graae~1eve1, *they are being ﬂeprived of the

great heritage of English language poetry.

There aré m.my excéllent books of poetry for children,
‘and more are being publishied each year. ‘Thess inc1lude

yiumes- of newxy-pubushed p&?t’g i of ‘deneralizad’ and

speciauzed anthu!.cgies of previously pubushed poeti
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of the child only

io:vtéanhets to keep abreast of the large amount of avail- .

able poetry. such\knowladge 1s trucial, hovever,ias the

‘degree to fwhich poetry can 1n‘i’1nence 6 edvcational
Cexperiendh wili d!pond in Laxqe“neaaure ‘on the ‘perceptions

teachers have 6f postry, the use they themselves mike of 1€,

and the degree to vhilzh they enceuraqe student uses &
Regardiess of the qnauty of r;ha materials available,
these resources ws\\x! qcmwe their potential in the education
i} they are used effectively. unfczcu-'
nately, not all tenchera are oriented either by temperament,
aépcatign, pze_vious exposure_to pf:etzy, o:’ p:oféssional

preparation . to. mage optinal use Of poetry in the classroom.

A , N
A Purpose of the Stud: -

The puzpose of this study vas deatold. Fiist, it was
aimed at surveying the literaturs gerane fo the subject of
poetry in (Shgoeducation of the young child in- order to
establish a ratiomle for the according of a prominent

place to poetry. in the primary grades. - Second; it was

et

diredked at examining criteria for the judging of poetry.

for children, thereby fachiutinq the avallability to
&hilaren ‘and macnera of an improved quality of pgetry
selecyions 2 The third nspect of the purpose was to compile
an’ aniotated Mbuoqrabhy of ,sexecced poetry and to suggest
vays 'in which teaghers night use these poens with kinder- - :
qatten to grade three children,. %




objectives
~ speci fically; the ob_)'ectiv;'s ot K{s‘study were: o
...(_ : 1. To survey thg literature related to the use of

poetry in ‘the education of kindergarten to grage three [
children in an. attenpt to answer the folloving' questions:
(,' . (a) What is the nature e poetry for children?
" (b) What standards should be applied to the selection

— of,poems? »

(c) Do children have preferences in their readlw of S

poetry? i e

(d) Should children be required ta

poetry?

I's poetry necessa
e

{7 the education ‘of the young

ek child?

2.. TG astablish criteria by which to judge poetry for

: vyﬁ and to illustrate ‘these criteria by referring, to R

jecific poens. . . 5 : %
EN o :

_To compile an annotated list of xecnmxmndedi;mem
wt,ﬁi 1ist would be characterized by:
N 0

(2) a balance between the o1 .and the / . ;

(b) -suitability for use hy ;hz_/d/ and tgachers,

(2ny 4 tem appropria or teacher.use ohly woulde

be xg. designaxe/ Vi




b () “availabilityy uwnlBss otherwise inditated;

appearance on at leasyc/uscs of recomme

g fedtles;  (If no criticdl geview avai
% Pk
T P

experience in the uvei;f/chméen in kindergarten to grade

three. -
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the primagy grade chud. This accomplished, n was,
5

proyosed o compile an ainotated list of fecommepded poems, \

Periodical articles and book: pertaming to the study
‘were identified through the e Of the appropriate standard 3

bibliographic tools he references cited reflect a repre<

sentative sampling of opinions published in ‘North América

and Gréat Britain during the yeats 1931 - 1981, &7 {




ich o' judge poetry were décided upon

,. Criteria by

. afteY sumveying the opinions of poets and’critics in the
P“bllﬂhed U.taratuxe. These c:i{exia» were then Ll-lustrated

by examples £ron specific pors. -

The colnpilaticn of the annutated 1list cf ‘selected

order 'to;

ce‘s"t of ‘éime. current reviewj.

Ncrthv}\np'e:iéi v}ere consuuéa Ag the"1ist’ w‘as o i:e confn{ed

anomer 1anguage~and t:anslated 1‘ntq English, wculd Sppear.

in the Amez;ican and can 1en reviewlng 0o1s.)

< Items whi.ch .received favnnrable _reviews we:e'




. Rhyries; and Poen{y for Young'Children.’

i the standazd bi.buoqxaphi tools.
) Aadopted or adapted have’ been duly credited. ALl othex::

While every effort has been made to” inchlde all those pcets

Suggestinns to the teacher were, in some instances,

the result of zeading in a wide selection of books and

perxcdicals to which th tlter was dxtected by consulhinq

Iﬂeas\w,};;oﬁ the writer:,

sugqe.stions are ‘those. of the wriben g suggestions have

heen titled, ahd arranqea in alphabetical order.”

imitations . <

This annutated list 1 - not. intended‘ to’ be exhausti

whq' have- made a siqnificant contrlbuticn tO the budy of
poetry for chleren, no Ettempt haa been made to: list all
: cf _the work of any single poet. The 1is€ {ncmdes only .
those maberials which n\ay be procured m uanada e): the ‘,,_
United States. It XS al.so zest Lcted’ to mateti?ls in the N

'sngush ‘language.

Organization
This study is arranged in two parts. .park Ore consists

“of four.chapters, ‘the first of hich pmvides a general i

‘of. the need

‘ntroduction to th sub

for. the study, purpose, ob;eeuves, limitations, ahd. T

methodolugy. A review QE Lhe H.tex:ature x:elabed to the




" 'aclult :eference volumes,

: of Poetry, and chudren as Eoet X

subject'of poetry for thildren is the £o £ chapter two,

‘and it is reported nder the folloving headings:. The

Nature of Poetry. for. Children, Children s Poetry Preferencesq

The Need Eor Poetry, The Sélegtion of Poetry, The Teaching

of Poetry,‘ The oral. Presentatich’of Poetry, The Memorization

Chapter threa provides an:

n—depth diacussion of! ‘the. elements of good poetry cr

the classrocm teacher, “is’ made, up of cwc sectians. ,'section

One, an annctated biblicg;‘aphy of selecbed *titles, i

furthex sub divided ‘undér: the headings Nursery Rhymes, and

Poetry fcr Young Children. th the lexception: of the two'

hich have been annotated, Eull

§ Rhymes tj.tles. Some squ'estions‘ tc assist the teacher in.

Furthe: i fomation of value

“ana titied: W e

Appendix B, Eoetry Awards .
Appendix B, \t lection Alds'i .

'Appendix C §




, - school chndxgen. wh '1e the 11tezatm:e abounds with

i gocd pnems for chlldren, -Reeve

CHAPTER 2

: T o .
A 'REVIEW OF THE RELATED ‘LITERATURE ' A

wm.ch poetry\ does ;Ln actual fact play J.n the uv S, cf

statistlcal evi ence to s\lpport thcse cpininns. Blame 15

the system v teachin Ethods, t.he

varicua 1y ass aned to

: educatlon and protessicnal Craininq of taachars, and the

selectian and avauahinty of materials

€. certatn individuals, groups, mater(cls, ahd. e thods

S The litexature which is reviewed ere 15 reported‘ unde’r

he fouowinq headings- The Nature of Poetry for Cﬁ‘ild‘:\:en,

“selection of Poetzy, ‘The Teachinq ‘of Poetry, Thé Oral

Fresentation of: Poetry, The Memorizatibn of Poetry, and:

Praise is accorded 3




exaapk éhat on.e must try to read it - with the unders:andinq.

the vocalwlary, ind thé feeungs Of a ¢hild" (p, He

believes that many chixdzen have been tnrned away fxcn\

postry because they have been treated to wnrks of inferio:

auality 2s.a result of the. belisf .of somé- often weu-

peanirig; but i11-informed ddults i

. 'mpek. (1979) shares tHis view ‘ge. Reeves 1n that she

F1ittre’ from

bélieves that "it ]:paetry “for chudren] diffet

poetry for: aduzts except that it. comments on 1ife in - \
(p 306) .. The

dimensxcns that are me’ ianul l‘.o children.

only 11mitatians she perceives ‘are; poeiis of [passion. and

nostalgia, bécuse, thése emotinns are’ outside theexperience.

- of, young children, Literary allusicns and figurative

}anguage ate of necessity 11m1bed, but they are appropriate

gmvided they can b Iinked to. somethinq in the' chud s life. e

. Thé' opinion of- Hopkins (1912) L‘s stated very succinctl

"?cetry for chimren shauld appeax to them—-meet their
“emotional needs and interests" " (ps. 5. This statement in
itself tells us 1ittle, but he “then proceéds to share with
the reader an interview with: nand ‘McCord: In crder to:

Elabcrate his own v;iew he quetes McCord th\ls'

o

. Poetry ‘for chiidren 1s’ simpler than poetxy for adults.
.. "The overtones are fewer,’but it ‘should have Overtoneﬁ.
- Basically; of ‘course,.it. isn' . different.. Bu
¥ . 'poetry, dike.rain, should fall.with elemental’ musiu,
_and poetry for children 'should catch’the-eye as well

2 -..-as-the ear.and. the mind.” It should delight; it’ really
St v has to delight. Furthermore, poetry- for children ;'

: ~-should keepreminding ‘them, wxbhout “any feeunq on




S Eritish poet Lennard Claxk concurs ‘when. he staté

eHair part that ‘thay'are’ baing reminded, - that th‘e'
English language is a most marvelous.and avanmq
* instrument, (pp. 37,38), : ;

! carefu].ly chosen Soras and created: maqes" (p. 201)

- Repplier (1973) agrees, ‘and’atfirms Mit has heen nften demon—

A strated, and ‘as uften forqottan, that chuaren_'o not. need ®

0 have poetry written down to their 1ntellectual level®

{ These ords” af hers first appeared in print i -

(p. 264

1392, and almost a century "later, 1At 1980, we note that the iy

Tt hds always been the test of'a gcod poem £or . ... - 25 &
children that it is, first and foremost; a.good poem.
And'it'should alvays be remembered,, £00, " that many
‘children "apprehend" long. before they,can: "comprehend",
''It is-a delusion to think.that childfen camnot.get.to
‘the heart of a poem and have:‘an’ inner sense about what
‘it is ‘trying to say, without having to*underscand the
‘meaning of eyery word. .(p. 42}’

In hls i duction to 'L‘om mddler's' Gicund de’1a Mare:

: unﬂerstand what orie rsads, he stresses that e can,

1‘1'63“. in the sounds ‘of.




‘the words of a poem--chg‘-rhycm, misic, and: 1ile-without
: anaet‘s:andiné the m’x meénxni;. i

pleasure one experiences in.listening: to

i nature of perxy for chudren.

i be gnod enough” £or the yo\mg (p. 9).
Whe ther. ‘one. chooses £0r children the poetry written by g

the mdsters of “the’ poe:zy—fox-adults worm or’ that written &

He compares it to the
the song of a bird.

Cameron (1959), C. 8! TeWis  (1973), ‘and e 1a Mare

(1963) share similar views on’ children' s

‘these views have significance in an}r discussion of the

Came ron ‘states

The, fatal i:oint of ‘viéw on £he ‘part of the lay readat,-"
.vthe writer or the oritic is to consider it'as if it
exists in a" vacuum instead of within:the frame of
refexence of all 11terature (p. xiii).

s Levus wax‘ns that the child as reader is neither té be

pAtronized nox idolized" (p. 219), and de la Mare is’ con—

vificed tRat "only the rarest ind’ oF, Best in anyuu.nq can

‘hy poets who' write scle,‘ly for children is of ittle conse-

quence‘, for, as Townsend (1974) reminds us,
uncancerned across. the. vagite and shifting border. batween :

children s bocks and jus(: plai.n bocks" (p.J 131) . What dcrss

In' evaluatlnq a'poem for chlldren it makes; little

difference who_the author is, provided. the poem _

: " speaks. to.chil égn in’ the language of:poetry. &
Children deservé excellénce:in poetry regardless::
(of its source, but it must speak tothem at’ their

308) :

pn:.nt of . time..

Literatire, and’ i

£
poetry wander,s &

4 mattet, however, is summed l,lp 1n f_hesE words of Huck (1979)'“




In t:nnclusion. Good poetry -for, children mist meet all

the crit:eria foz good poetry for any age group. If cnim're'n

't find somethfng in a given poem which speaks ‘to them——amuses,

‘enchants; socthes, deughcs, moves them in any’ way——then

* hat. posn 18] for thems, T, AT Lol s R T

.. CHi |r1rBr\'s Poetrv P.

Thete 174 body: of opinion which ‘supports €he contention

“‘that:children will choose the best when qiven the cpportunity.
- hel fallawing words of steale’ (1971)typify "this pcint of

vi.aw-

o Y X Ecr .one:would go on the assumption that our children
£, 7. ‘" are brightér and better ‘than we have ever imagined i
: . . thém to bey :Perhaps, wrongly: I ‘would proceed on the™
. “ premise that young minds-like yourig bodies cguld
S . Profit by alittle exercise. Rerhaps unwisely I -
% S o would put more trust in.ouf children to choose: wisely
AR s when given the .chance. (p.

< R numBEr of si-.udies Havel atienpteanta determine

"“'students' preferences ‘in-pSetry.. ‘Terry'(1974) -summarizes

K uf.e‘finc‘ungs, of .research dqﬁe' in‘the 19205 dnd 1930s: thu

i 1. Chiidren; ate the bast Judges: 5F ‘thels praferences.
i ... 2. Reading texts and courses of study often. do not
7 LT include the children's favorite poems . " &
I E ‘'3, Children's.poetry choices are influenced by
B ; (1) poetry form, (2) certain poetic-eléments, and:
(3).:the content, with humor and familiar experience
. being-particularly popular.
4% poem enjoyed at one grade level may be enjoyed.
across several grade.levels.: ;
+5,7'Children do not enjoy poems .they. do’ not undexstand.
** 61" Thoughtful, meditative poems are disliked by -
... children.
-7 Some ‘poems appeal to one. sex more than another]




s girls enjoy pcety:y ‘more’ than boys: 2
.78, New. poems  are preferred over older, more traditional
&7 o :

es, |

Literary merit is fot: necessarily an Lndi:ation that
2 poen will'be Iiked. " (p. 10)

4 ;
In the ea:;,y 19705 she 'conducted a national’sutvey's

chlldfen s, pcetry pz’eferences in the UnLted States to' dete;—

25 mine characteriscics 11ke\i and thoge disliked

These

£ ncungs ara based on the‘ responses: of fouzu

fifth'-, and
sixth-graders who had 1istened to cver one hund:ed selected
cems

Poems uked were the‘ contemporary, the familiar
the narrative, the humourcus,

and 11)|\ericks~ thcsa disliked
We xe the senti.mental ‘ar seriﬂus and- the" traditional.

Children nked thyme; rhythn, ‘and ‘soun

.magery» and: fiqurative, 1anguaqe"

they disliked

-They preferred enjcyable
familiar experiénces to the: unénjoyab1d £amiuax experience
Tom (1973) reports

on 3 'survey of the’ poet:y selection,s'
read by ‘tedchers, of the middle elementary grades. to: théir’
to £ive

'»September 1967.to January 1968.

students durinq “av four-

-1 cmth pericd from

“She draws these four S T
major conclusicms basé\i on the finding J » :

(l) Thex—e “is little <variation in the.poetry: choi‘ces gt :
, of ‘men’ and' women ‘teachers. . T i
(2) Teachers seem to be  largely guided in their chaice ¥
5 ‘of reading materiali. by whatis easilya
#5"."in. textbooks,
(3) Teachers need to know' mote,_about poetry. .
(4) Teaohers ;need a. wide- expofure “to’contemporary -
N poéetry :in their preprofessional and. professlunal
.children s 1iterature experiences. (p.




‘States reveals a.tonsistency of children

the years, ‘from the 19205" & Eough w' the 19705, Tom!

of Jhe United States, Lnd&cates “that teachers were,‘ for the =

‘mos\: par(:, zeading Poetry written before’ 1925.

A mvolved Chl.ldten in fourth £1fth, -and sixth grades..

Third c ade students were. ~the subjects DE -, sl‘.\lb

reporr.ed hy pitm,:m (1966) Sixteen giris and sixteen. boys

- were chosen to llsten to'a totax ‘of- Eifty poeris at: the rate

of fou: pcen(s per day; the poems were selacted from I3

reccmmended anthologies of ‘poetry’ {or children and

a wide variety of s'gbjects and: forms.' .The results indicated
a preference Enr animal: poems\with a ":ol)_cking- rhythm"

hilhourous poeins, And "poems that’ rélated expenencesrsmuar €

A theit»ewn" (. 57) &
" .. Fisher and.Natarella (1999) report’a athay. conaucted

J
in Georgia ‘in-an bt h determine Whe ther younger

children enioy. the ! same kinds \of poens as ‘asa the uppez

i elementaxy students inyolved in: Terry's stud The chudren

An, this study were 1n their first, second, or. third year i.n

-schoal, in flftee lasses louated in five scheols. The

vfoxm, content, and poetic el

| ‘postry. they ;hsﬂarﬂ,- ‘the mos

children heard seVen poems a day for .seven days, after which ¥




e

Tpoétry,  Fisher and Natarella repdrted:

) a further obaervutiun oi thelxs indlcatas that‘.‘

i7" experiendedla
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-the

preferences, closely parallel those uporteé by Tetr)’ in

aditl

apply to' t

fact the' only distinct di

No traditional poems were. in¢luded in the ‘fourth,
£ifth, and sixth graders' twenty-five most pcpular
poems,,: but ;three of-the five traditional poems. A
= suxveyed‘ Ln this study* yerg very well liked. (p; 383)

every single P

poem iﬂ th!.s atudy had some childzen who :h uqht it was'’
gx‘eat-—thut it aesama a star rating- and same that aidp't

"like it'at .u" (p. 385). "
Oster (1979) obs: ‘that
reveals not intimacy, but animosity, in the.relationship

<" between poetry and.young people; or sometimes a complete lack

of ‘acquaintande” (p.’36). . Hack (1979) ‘supports Oster's

Observation,‘ but she expresses 1t leal “harshly vhen she

Btates~ : SN T v ¥ 5 \

{1 It may well be that ﬂ‘le consistency in children's
poetfy preferences over the years'simply reflects
“the poverty. of their experience -with poetry. ...

. In brief,'the results of the studies 6f children's
_interests in poetry may be.more.of an indictment’ of
the quality of their' literature program' than:.on the
“quality of their preferences. 'We need to'asgertain'’ -y

. -'::. childrenls ?oatry preferences’ nfte; they have: - B

rich, continuous exposure. to poet:ry
(p. 315). -

throuqhouc che elementary school.




= and qum;ed on paqe 13° of this paper. Howevsr, studies are

in Steele's statement; ‘it is unrealistic to expect: trust-

N umited acquaintance‘ - ’ v

‘The. eed for:Poetry:

Actually it is rather, presunptuous of us £0.questidn .-

the need Ecr pbetry in the life of “the chlld, for, as Pilcn

x
’(1978) asserts, ”Chlldren do brin oetry with them when

they ‘cons’ to’ schocl. al). too often they lose it there and

" never find:it again® '(p. 223).., The wokk' of Iona’and Peter

“Opie (1959) bears alvlple testimony to the fac\ that: s

Lo

In ‘the beqinning of ‘oir childhood:we are" all Fetsiticks”
rit is, only later that we begin to speak xn prose. The very'




) In his discussion Uf the ways in which childhood language N

.18

nature of an infan jabbering pzecuspcses/{to -
versifying. . The word "mama" with its symmetrical A

. " syllabic.repetition is a kind of model for rhyming....

* . There is hardly a child who does not go through a stage

in his pre-school years when he is not an avid’ creator

6f word rhythms and rhymes. (p.- 64)

M\lix (i973) ’ cha‘n ana Logan (1967), and J. 8, Smi(:h

(1957) a1l support the idea’that ‘there is a kinship between
.the child's world and that of the, poet. ,'MI;LI cOntends-

i+ | When he 15 most lucky,, the poet’ sees(things as if for
\'tne tizst time; a child does this tdd, for he has no
chotcei (p. 269)

B L

Logan| and Logan elaborate further:

v G
The post and the child' are kin:in 'the sense thatthe
., child like the poet sees with. the imagination, hears:

with the ear of the musician, and shares what.he
sees and hears. (p

g} g

‘ana’ exper}.enc are akin to poetic: exper).ence and ianguage,"’

smith concludes that yourg children "usvally find:nothing

“too: stranqe or oo boring, nothing unreachably divine or

unspeakahly trivial, about poec:y' (p. zzo). Basically, * %,

Cblezxdge s willing suspension of ‘disbeliet" seems to ‘pose

older éhildzen and adults.

:Hopkins (1980): feels that one, of l:he most siqnlficant g

developments in childrén's Tiferatiite during the ‘708 was®

-the eydl.shment of the Natianal Councll of Teachexs of !

Enqlish Poetry Award in 1977 (See Apgenﬂix )i He believes -




3

issues".

i 2y ok fdul
Gl 5 0

that this|annual ‘award will "serve to-promote poetry, giving

the genrd the importance it deserves". It is his.hope that

children will. f£ind that poetry'helps them to enter

worlds they never thought possible.... Pootry shomld. .=’
“flow freely in our children's lives; it should come , .
to them as natural as breathing, for-nothing--no thing.

can: ring and rage through minds and hearts as oes. -

this body of literature. (pp. 374,375) £

Ramséy ‘and Ramsey,(1967) quote Aileen Fisher oti-the subjéc:al
/of "bringing children and poetry together". .Poetry is .-
"something to open a child's éyes, to’make him laugh, or
mopder,’ or. venture throngh a door ajar" (p. $94). - - ;

R. Lewis’{197l) wettes that "poetry is a way JF apeaking’ -

about the interrelatlon of things™ (p. 144). This view is

upheld by ‘Rowsey (1979) ‘when| he affirms that students nced
nore than facts; "they must also 'feel' the importance of =
¢ It 15 his bellef that poetry "helps t establish :
the mood for building’ comstructive attitides about the :
human role in mature” (p.. 36). . ;

A great sensory receptivity and a 1ack of' inhibition
lie Bt the base of, the play activity of the young child.

C. Lbwis (1971) fefers to this playfulness as "one of the

tngt¥aients of poetry-makiig, essential ifi'the whole approavh

to poetry; playfulness’ that '15954‘ Juggling. with words,

“trying, .testlng, mvenr,i‘zrg" (p: 30). Muir. (1973) contends
that' "child intensely in ted-in words, and- often

* make up a/secret lanquaqe Ji thedr own" (p. 270), while :
¥ /:m/ket (1973), in his discussion of ‘nursery rhymes, !
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suggests that "this delight in words... can act as a direct
short. cut into pdetry itself" (p. 259). Baldwin (1959)

issues’ these words of cdution and advice:’

We iive-in ah age when words are cheap and -constantly

. being cheapened further: - the siick slogan, the bare
headline, the advertising ‘catch-phrase are all forces
at work to atrophy imagination.: - Only a £ool would -
complain about: such things or pretend that théy ought
not Qexist. ’l‘hay ought not to exist by. tham-elves,

» and. more

. that educatesius 1n the

tis frém this factor and this

at we.can equate sincetity of Jlangsge. (PP 6, .

S _hy;a Colin, Livingston and-Harry Be'hn,b boé‘h»rjf whom are
- wai6E contewbprazy writers of poetry for children, insist -
" on the personal nature of the postry experience. Behn
(1969) states emphatically; *I believe that poetry in
‘childhood is e‘séential‘ to maturity. 'That is my theme"
(p. xss)’.’_ Livingston {1969) ‘feels u;ac it is the fact that -
2 fE 18 ol a Bateonul ‘thifg, something that cannot be

"ratioralized" explaine\i" "classified", .'proved', which

2 ‘makes it gifficurt. ro’state precisely why postry is
j _important. to the individual. -sbe’ suggests that the very
1ack of ependence on fact may be the dimension which makes
“:poetry s important. (p. 178) .
"Thé truly poetic response is one ot pure pleasun" is
~ fhe conviction of C.D:-Lewid(1956). He believes that mlny

pcecry-xovers' would be shocked "if .to1d that they did fot

love poetzy at’ all, but rather the msssuge to be. qlaunaﬂ

£rom 1. . ‘While not denying «-.he fuct that poetry may
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'must have 'beuuty in 1tse1£" ﬂe ad

communicate messages and still remain poetry, he is most
adamant in his assertion. that they are "by-products®. It
is his belief that the right attitude towards poetry is
one of "lively acquiescence”, for "if we resist the.
influende of a poem, it w'ul';gix in its main purpose,

which-is to speak directly to our heaft" (pp. 5,6).

Singex (1977) warns against didacticism in writing for
“children. Writing may have “a, moral, he believes,. bat ¢

"The great works .

of - litez’atuta actu!lly beach us nothlnq“ (p..'10) .

no doubts ‘as’ to ths 1l|\pcrbance oi

' clark (1963) h

' poetry in the education of the child, for he'states that
"it:is not something which Fis appest bniy ta chnahood

Rather: - LY °
_ The drums’ and trumpets of postry can be heard through- .
out theé.whole of life, rousing the blood to bea
little faster, the eyes to dance with gladness,: Fina
the heart to sing with thankfulness for what has been
created out of words. -(p. 11) &

Another aupac(‘. of chudzen s need £or poeu-y 15 pue

farwaxd by Boyd (1973). It is her-opinion that

poe y_its very artifice and artificiality makes

it possme £0 express emotions ‘that sound embarrassing
in prose. It gives us words to say how we ' feel when
we:can't £ind these words within ‘ourselves.... Showing
- children that poetry 'says what ‘they want to say but
“‘cannot or dare not is the way. to start children on the
J'mad to.a lifetime ef-enjoqu poetry. (pa.lﬂ)'

B i

I'Newson (1953) assex‘ts that, without paatry, the study

of Engllsh will be 1mcomplete, for poe\::y !.s not a.minor




P

> Kimost faxcy years later), Clark (mse) state

" Students Mearn to excel,- en]oyan the security ‘of single e

_/cburse, children must learn that there’are many quesuo s

'and salley thezego:e con-tend that , ©l .. 2

i pnetry is one of Ehe few countervauing 1nfluen<:e

22

amenity but a major chaniel of experience" e. 156).. As
early as 1927 we £ind Huber, Bruner, and Curry writing
that, in additfon to accepting the obiigation to help. the
child "interpret his environment for practical living®, the

'school should-also feel obliged to "help him to a reali- |

zation Of the spirit and imagination'. They. are ‘convinded

that "1n' poetry.

the tear.‘her has’ )'Aex: Oppo:tunity“ AP 150)..

£ it isiine auty of ediication, ) at home ana “sohool,, 5"
see to it that children use, and develop, their powers
of languade, and their-knowjedge Of Iiterature, 5o that .
they may- grow-and become maturer persons, then, it is: °
" also fts duty, and privilege, to see.to it that poetry B
is presented -to thém for, in poetry, .languaqe is seen~ k 4
jat its best and strongest... (p. 58)- E

early grudes, in. texms, of' 1nte11eccuul pe:fomnca.

answer clasure and. their macher s nppkobati.cn £6r" stellar |

perfofnances™

They warn that an untoreuna:e side effect

of 'such early. experiences is that they “lay e gmundwoxk

for thinking 1n absolutes and’ ceztaintlel o Wentunlly, of

which do” nw have a li.ngle x‘ignt xespnnsu. - Baskin, Ha: zis,

PR
deliver this message in the lower.grades. It encourages '




£od el

-subjectide. response, rewirds divérsity,. and widens .
the participatory..base; making room for more -Kids
in the winner's circle.

: Poetry, therefore, should be one of the most
widely enjoyed s in the e school.

(p. 259)-

In‘conclusioh. - The evidanee which emerges from the

‘litérature surveyed supports ‘the belief that there is'a

natural affinity between poeﬂcf anguage and experienee

and “the language and perience of chilahosd. This afﬂnity

shoul\i -be fostexed and extended thereby k:epl‘nq ulxve the
ubjeckLviby, and’

b chil senee of wondex, creativj.:y

}
i lanquage at its Best. Thj.s isto 6 a pleaauruble

expenenoe for ghe: child md the' bnu ‘fora lifelpng enjoy-—

“hent of poetry

-

Selectiori 'f Poetry :
| The’ question which.next arises concerns the mp'ananm R
of cnoosxng pper.zy 10 use uith children. Chambérs »&1?79) .

claims that "in English poetry.there is never’ any need. to

‘go to any:\ung but the' best whatever one is 1ook1ng_fox, x
; there is so wich to-be Eouna® (5. 112) . This.view. is up-

held by Muir. (1973) when he.affirms t.hat "there is'in- fact

a aupa-rabuhdanee of great poetry which-a.child can-‘spone %

tanecusly enjoy. and’ use in his own way" (p. 271). ‘Koch_

inds us that. too Oftan we undezentimam (:he

(wul/fa
. capabfllitiés’ of ehildzen; a -chere is'a condescensmn e TR

® foward chiiaren®




cussed individually belév.

. rhythm at the beginnﬂig of “11f

10 almost every elementary text I've seen' (p

(1966) wum of the d.unqet in beueving ‘that "thé ypung
chila can«be gradually led to excellenca through aeq
tance vuh poema of lesssx quality”. (p. 455). This body of

tine poetry for chilaren may. be found in's nursery rhgmia;

eclectic antboloqiei, am_hologles ‘of Lndlvldual -poets, the

Bib1é, and. pérsonalized collectlons. ‘Theése' willbe: dis

can barely 11.-9 before she givsu them a yoxasn book ™. H'e

describes. these zhymes -ds ofmn omy muaic, Binging vwels,

.xepet&tions of " so\;nd, slmple cadencel atte!!ed, f\lll .and .

sonorous rhymes.... The.sense 1oof less importance than
‘the *sound*. The “laudatory manner in-yhith'be Aisiustes

‘these nursey rhymes emphasizes the mpornnee of "placing -

. orde: of the univérse” (pp. 81,82). Frye (1963) seems to’

“share this-beltes, fox he rites: o

implest’ form of lite:ary ‘expression, aid “the one
most-readily accessible: to.children, is,.I should

think, accentual versey of the kind that we find in '
: mirsery rhymes; and which illustrates. the ‘affinity

of poetry with dancs and song end.bodily enetqy. i
5 .

& confoming to t_he, eneral




Causley (196%) , Cham.bets (1979), Hill (1979), ﬁul:k

'(1979),.3:}6 W. J. Smith (1976) discuss this topic at lenqth
-

and, in the’ prncess, point out the desirable-and undssixiab.le

nd of certain :

quauties of poetry anthologies. in qeneral

volumes. in parhicular. Chanlbers expresses his opi.mon thus:

1T ihavé i iked) my. anthclqgies 6. have: some bite. T ik
:% ‘the apparently disparate, made harmonious by unexpected.
‘i “grouping; I like mixed conventiOns forming new patterns
discovered by, an anthologist with a refreshing mind of .
. ke &, few poems which are comfortingly:
familiar: d' many moré which startle’.me: by thelr
unfamniarity. MOEEt of all, I like to féel: the fotce
‘'of ‘the ‘anthologist's personality--so’ long as-it is

: for ithe: art, and something: (mahy sthiggal: by Rave
ir

While payihg .

B-5S does, however, sound &, note of. cautton

glowing :tribute - to. Qharlés Causley as ‘poet. and as antholo-

gist, he hastens taput, anthologies in t,hei.r p):oper
perspecitive when he states. J ’
LN
They are appetizers for tasting this and trying that.
‘They. are maps, ‘and.like all'maps, they. differ in

.+ kind. ...They are libraries.for browsirg and useful

. for'quick reference.:. They are travelling compan;ons, :
too; Baedeke).‘s of verse. " (p: 114)‘

chambers ‘conéludes. ‘that: antho logies are “enough; any

more than tasting can take ‘the‘place;of a' meal Gr that map:

Study’ can substituce for' an ac(:ual 'jéuxney. e gs poets

The eclectlo -

on their ‘own thal: we §hcu1d value mos

4 ranthologies only helg chndxa‘

discove’r the‘m" (p. 115). :

worth: getting. to know, has' aipoint. of View,.a passion




% that Lok would Jbe lmpossib].e for anyone to wrlte real poetry

| The Bible

- ménner, which;

’beauty of language when itiig useﬂ well®: and £hat:

- -hex: family’was not va; feduit; o

“obligation

26

fAnthclog;es cf Individual Poets

In ‘any: considsration “of the' poetz:y which children” enjoy,

one becomes aware that the range is-yery wide. Some ‘of -

-their Eavo\lrite Pocts .urite exclusively for them, sons write:

for them only occasionally, whue othe sl do not'write £6F

the child audiénge .at all. In her assessment Of» the poe(:ry

of pavia Mccord, Livingston 11975) states that his work

exempll.fl.ss all that 1$ best in;: poetry: fcr children because ,

“he has never 1ost th

s nsitivitieg Uf childhdcd, the love .

children, or the knowledqe that curiosit_ dnd: wonder axe -

of

the i1feb1ood’ Of -the young" (p.. 39). :§he uses! the last two

¥ 1ines of Mcord's ' Pumpkii Seeds " "we h,ri.ng aitie a i

that's dedd, 5,/ Ana 45-it-with a sense-of love;,

to 111ustr£te -

) ufe (p. 33).

While discussing, poems’ that "deal ‘in beau‘cy of 1anguaqe

Lucas .(n.d.) suggests that such poens. should he ta\lgh‘t in a

111

make studsnts conscious of the power and

s fa.mous for. the hythm and heauty Df its: languaqe.

N

couxse m uterature is complete thhout it (p 42).

use of Bible reaﬂin_’ Ln g
e

5
"pufE (1955) insists th-‘:\t the

al feelinq of traditional

" ‘because she s convinced.that "overconspxentid\ig




purpose ‘has a way.of defeating its own ends", (p: '123).

‘Rathery, she prefef {-m: cnuaé’sn _enjoy the poei-.ry'»of‘ the

Bible spontanecus1y: ot the ‘very. beginnlnq of t:heix

. acquaintance with it.  For the yéung Ehild this would of

nqcessity mean h anng it read: or. spoken alo\xd and “this

is just as’ it shou:l.d be, because‘ so- much of the enjcyment

of: poetzy cémes from the melodic é sound-of rhythm and!

cadence

i

"./Personalized Colleétiong ” e
It ‘is the, oplnion of Seely (1931) that LX

or evexy‘ human

eing’ there 15 some poetty that is inte:esting, stunu) t.Lng,

4 educatlonally ptcducttve" (p. 65) " The. pcems (‘_hat sre uaed

¢ shou!d be chosen Erom the whole ranqe of traditional and

. _contemporaxzy postry. ‘&' teacher- needs’ to. have' at ‘his/he

fingertips a- ps:sona 1

1e of well: loved poems; and should g il

get into’the hiabit. Of turning, 0 it at any moment auring

theday for” that certain poem i) be ‘used with a group, with

Ty an ifdividual, ior with the class 5 as whole, Eor as Kuskm

'(1971) reninds us, “the most. precious ! thing about ehéh of

Vus is chac which makes us. different" " (p. 47),

 tteaching! of:" poetry it 18 on the chnj.eg of

‘materials that‘almost everythinq dape’nds’ y_his/hex

e 3 3 exphrtise anﬁ 1ntuition 11'1 this mattex -a. teacher succeeds

or, fails initlallx' This is 'the, opinion expressed by,

Baidwin'(1959). He cautiens: "Time,:alas, is-our, i

‘Bach.fatiure to £ind réally suitable ratérial makes it move’




dlfhcuu to qnin the willing attention of the class next

tj.nm . 128). L3 %

'ﬂle final word on. t.he snbject “of selection v.ll) be Y

g accorded to L. Smﬂ:h !1.953) 2

Childun read, through inexperiende, whatever cones
their way.' . In-a time when. children's books are almost
-a matter of mass -prodiction, it'is possible that a
chi may’pass from infancy: to maturity without en=
counterdng one.book that'will satisfy him in. his

;search -for experiénce and pleasure; that:will offer
im, xaulLty An the place of a shadow.of rauity. %

v 90).

mpued a chau nge hqn uhe observ 3 tnn' ol uaren w:.u

efer(d themselvel aqainsl: encroaching medlocr!.ty 1f the

books of ganuina quality ate placed wlthin “their reach"
(p.-190)

~.+ In conclusion. In varying degrees of conviction the. .
5 ufg:acure‘ surveyed supports the ‘view: that ‘the single ‘most.

meortant responsibility Of ﬂmse who™ wmud bring” children

and poetry together 15 to.choose material uu=1y.

i Teaching of Poetry -
How can. the bird that: is.bo
181 in a Cage and g




L s e

2oy

““For the ‘teacher's Sharing ‘of postiy to bé successful

i

and Blackburn (1966} belfeve this to be 5o,  'Harding asserts}’

that, no matter what the method of presentation, in order
it

"must p:esﬁppone the teachér's’ genuine enthusiasm £ or the’
work 6F utenr.uzs,- (p.+387) . Reeves is convinceg that

'wuhout the uuchez B peraonal em'.huuinun for his 5ubjectL

“the prospect s bleak!‘vith enthuliasm it is h!l\epse
e+ 10) .

for, as

nd it is: u'uless m tx‘y to: '!uke it"

_hildren are llct dacaivad by the surface

/attitide of A teacher. ’l‘he ability ‘o believe lies com

with ‘mat\u‘l.ty" (¢33 DR

The practice of the. ceachan of postry is discussed by

Painter (1970)"and Haqgn—.c (1967), and the: opinions which

these two writers express aré in agreement. Painter nbse:vn_

ust as ve ‘can never truly tteach! creative an:a, as

2 vzumg, but can only \uu:cve: or wnxu the spark, so it .
Salso is7 that we -probably catinot. tadch? poetry”. What’

tanchers can'_do, she beueves, iz to "select poetry to read”-

and - qux.de childran to poetzy” (p. 20). ' Haggftt 15 mot_

deﬂmte; he' anows no px\bahly in his stueemnt, tng_j)z

ma in(‘ains 3

etry isia- very sensitive:and personal. thing; ve

« - cannot -teach” it. - We ‘can orly present it to. chua:en,
-and Hope that Our manner of presentution moves them
to enjoy: it.; (p- )., S

:
sy

"the favourablé "climatey. Harding (1978), Reeves (1958a), i‘
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. ‘advising; his student ‘tedchers to .ask theémselves precisely

what they. wanted 'to achieve with the postry they read in’

schdol and with the pupils-who read’it; with. them;:and what

were some . of ‘the meansthey hight “employ. in‘biinging about

this aehie’vement ‘seely beiteved thit if tedchers indivldu—

‘ally came. to qrips with these two quesciuns, succes:

'teachlng' of Jpdetry wourd be- assured. Koch (1973); holas

that‘t}lere 1s 'd ‘wide deqxee of ‘confusion’as: o’ yhat' con :

\stltutes success ‘in this areay he.. contends t.hat "what

: vmatbers for the prese g not’ that the chn' ren*admire

3 B).ake and hi& achievemem‘., b}lt that e_ach cpild be,ahle to

“find 2 tyger OF his ount (pi27) . ’xopklns (19%2) ié' corj-

Tha 10 vinced r_hat "braning

* they miqht is £hat they are "afraid of

G IE they afe. to read poems intelligently aind chobse T
‘< poems wisely for' children, they also need to know. ‘how .

! ‘to.do the fundamental brainwork, .It-is*a rewarding ..

= - - experience to learn to. distingilsh good poems. from .

- .poor ones;,  to'discover rewards. in’ the depths and

-Gelights of language when it is discrlminatingly used."
» i 8). :

Py

g

. 'support’ for HI1l's conviction ¢omes from’Painter (1970).  She




o

:-traly ‘believés in the valde of poetEy;

© enjoy’poetiy g ther with ‘the chlldmn.

foffersiexcellent advice

o in undexstsnding ot poetry and’ 1:5 samfacuon for %

the: .nhild‘ 7 Furthemcze, she aaserts that if the, teacher

he will cultivate

a taste on- it and tarn to it for enjéyment” (p. 24) B

“In addition co possessing a‘wide knowledge of poetry,

a teachsr must adnpt a shgzing attd tude and discover and
e must heed the

poetry s, for, enjoynent,,

wards 6f Logan and Loqan (1967 52

net” for dissection (B 507 ¢ ~Anthisy xespect Anen (1967)

Lét' the chi1d's own experience open the poeh or'! story
for him and, cofiversgly, let.-the poem or story: ©pen
the ‘child to his own experlence.‘ Simply let him 1ive.

& it. " Let hlm g:o through literature for a long time

X vbefore we' attempt to teach him th to analyse Let
3 5 the £ourd “in 1 £ WLl
: nut by coercion. . (p- 737) y

Ciardi; flsézl, ¢. 0l Lets (1.951) , Lucas (1971), and ostex

(1979) express opinions in support of this _v_iew. cxardx

~states:
¥ .. The Eunction of poef.ry’,' as BOrace wrots centiries ago ,
is to "teach while delighting".  Poetiy'can, and does,

utter matters of great moral consequence:
teaching, 'its meaning. But Gnless; the pleasure and :
delight of postry. éome first no real meaning-can
fauaw. (p.242)

hammers away at’paraphirasing 'the feaning':of the Poen”

While ignoring its joyful existénce s ‘al form" (p, 242).




¢ tastes tco'heavily. Gibran (19“) FTEEE (1s60) and G

Lewls advises: . . el - L R

Whenwe' are’ young and’ fLrst cominq o piotry; our
‘‘approach shouldnot be.a criticalonei, we must give
.. our heart, to poems befbx:e we can’ gLve our, minds to
Postry. (, 4)

emhracing'\’(p. 4). Lucas reminds e thak the eye gmws

hcrtsighted cver t‘he m:l.croscop

xenult ln sr.udem—,s viio, Jereat; poems

s

when vie Woum prei er that they e
" (p 39y

fvoLved: pa rucipants

Larrick u 7:1) vtews the stat

tically, for she write

~'. Teachers are’ emphashing pleusu:e, not conformity. "

Concen tration on etrical patterns and rhyme schemes; -
- which ‘used . to vivisect verse in earlier, qe.narat:.om,
has almost disappearcd: (p. 49)°

This is’ the type . Of teacher ©Ff "whom chan and Logan (1580)

}ppmve whe they’ state Ehat, "t—.he teacher who has captuxed

[« the magic of pnet y and is. rez;dy to shaze u with:a group

"of boys, and” girls isa camyfst W itdes them thzough

poetry “to creative readihg“ (p. 209)

The teader’ 1 onstantly faced with T

tof. trying ko refrain trom imposinq Hig/mer g

(1955) ofﬂez advice, Fron Glbram

“You'may gi.ve them your 1oye bur_ not. y&mz thuughts,
+ ‘For t‘_hey have theiz own thauqhts‘ (b.118)°

v (p% 13)5. while jostex feirs s




,'(:)fe's_ad\iice is' more emphafic:,

“In'my. opinion valus-]udgements in.1literature should
not be hufried:.. Itdoes a student little good rto.be
told that'A"is'better than B, -especially if he prefers.
‘B at the time. :He has’ to feel values for himself,’and
shouId ‘follow his individual rhythm in'doing SO.:. A

--sensible.teacher or librarian can soon‘leain how:to
.give’ guidance to-a youth's reading ‘that-allows for
undeveloped.-taste and still doesn't tum hin fnto a .
.vgou!‘met or a dyspeptic bgfore his - (Bp.. 115, 18

The advice pmffered by Causiley has “the tone ,f‘u wise‘ald

* father 5 words tD a childx

say to.'a’group.of departing students. . 'You're not off”

to teach dwarfs. They're children'. His warning has
“haunted.me' ever since. So have some vlords of - the Czech
novelist Karel Capek.. 'The young', he wrote, "are'a.

secfet society, and the ‘old have forgotten ‘that they.
once belcnged to it'. (p. 9) S

Several. v&rice:s expréss cance‘:n that»'yaun'g readers in

thedr early years ‘aré st developing wha: Rosenblatt, usec)
reEab T as "thé habit of -sestietic’ evocation: gfom ‘a’ text!
“{p..393)% . Shecalls attention to what she}\o siders to be -

a. serious prcble "The ‘ef ferent - stance/ has: genexally

been emphasized ‘throaghoit he chud' experiencs in the
* homie "and - in jthe , school, th the neglect of the aesthetic“
“(p: ;389). ' Chambers -(1978) - shazés ‘this Coilesth; as. 48

exemplified in his'discission of three levels of response

‘o' literaturé:: The £irst Iévél (retélling in' the!chila

own: 'v'w‘rﬂs) “and éven the second level (disc'oi/ezxng ‘ehe ".me")"'

“ipon*t, forget'; I once” heard a’ training’ dollege ‘lecturer
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response, that “level when they learn "to take pleasure in
the alternative world of.the book and to explore why it is
as it is" (p. 440). He feéls that when children are led by
a teacher they go where the teacher leads or remain where
the teacher keeps them. He insists that "what we: pro-
fessional people need to, learn’ 1s that when wé talk to

= 4 children about what we all ?ave read, we shoum ‘riot be

interlocutoxs but contribucars Ap. 441) .~ A.further pro—
¥, . poterit of, the stance assumed by Rasenblatt and Chamhers ds

T . “M. mspe:. wntmg Sn 1980. she emphasizes het pasition $

: thus'?

. " book is a man's creation and.can only bé réad as

: : - such. It ‘is our busipess to. ifitroduce him to his
.readers or his readers to Him in such a way that we . .
do not interfere with either/party.... let us shut
; the door and leave chfld and autho: together. That

- " is their right. .(pp.,19,20) i

‘ n setting forth methods, of appmaqh to 11terature,

Harding (1978). affirmé’ that the’ requ:.:emenes are "avail-'.
abiuty of ‘a w’i.de wariety oE appropriate titles, tedchet”

i 3
acquaintance with the books. ahd teacher undersrtanding of

'the 1ndividua1 child" (p. 3&3),. *Harding" s conclusion is

'cuzzcbora;;ea by R. Lewis (19711: g ; e B

#° T think” there s no fnz‘n\ula for: getting a'chisld to:

. ‘appreciate poetry of to write poetry. There is no
one way of ‘teaching a/ ehild or. working-with 'a ehild

:, -,in this aréa. ‘Tt depends on you.as‘a pe:son, your N

¥ . "relationship :to. childken as. a gromp and a‘child in
patticular. .‘cannot’ impose . fy relatienshlp o .

i " children onyou.. You have to discover what your

toua® & relationship Wi h'a’ chud is.'and, then work Erom ‘therel

4 )




With all due respect for the responsibility of the
teacher in the bringing together of children and poetry,
Causley (1966) feels compelled. to warn against what he
refers to a; “an excess of reverence"; in t_he»gréng*h»e'

dispenses encouragement and consolation. -These aré his

words: 3
B L '. ™ $ 7
A good poem is .a work of“art. This-means 'that, how-
ever much it-is mauled or mishandled, it is still a
good ‘deal  tougher and more durable,-as well’as a. good
deal ‘tenderer than.a lot of people. 1t will survive,
. fortunately, even the most zealous and well-meaniflg
assassin who unwittingly does his best. to kill what
he most:loves. . (p. 97y

'xn' conclusion. Mthuuqh teachers, and ceachtng

: practices comé under, abtack £rom many cf the sources quoted,

there is, on the other hand,-evidence qf optimism. ' The

unanimity of opinion as.to what the:.role of the teacher can
be may be summarized thus: :
LAl A I

1. to provide a suftable environment; . ]

to"possess an 'Anu;usias'n %or, and knowledge f;

pqetzy for children;

3. to make. availahle a judiciaua selection of that

poetry!
‘4. to ensure hiat there is anple omm:cunzcy for the

ahaxxng of poetry; §u0 i




Oral Presentation of Poetry - s :
The Danish linguist Jespersen (1933) argues that

2 because punt plays’ such an important part in,the lives of

educated people they tend m forget that

. - language.is primarily speech. - Many things that have
vital importance in speech--stress, pitch, -colour of
‘the voice, thus especially those elements which give -
expression to -emotions rather than to logical
3 ¥ 1 thinking--disappear in.the. comparatively rigid’ medium,
) ¥ writing, or are ‘imperféttly r¢ndered by’ such meam
\mderuninq (itaucxzing) and punctuation. lp.

rt 15 dehatable whether his conce:n with the predo inarice of .

suume such propartions codxy, when

_the prlnt medlum wohl

i 80 much atcentl.on is being adcbrded, to AALy: viaual mediu, .
but his emphgsis on the ‘importance of speech is indeed
" valid! Clark (1965) ﬂha es. his opinien Hhen he wrl!:es.

The readihg by grown-ops to'children, who, in general,
have no.considerable reading powers: themselves, -is of
‘paramount importance;. First. readings, like: first- gy Ay
- impressions, matter. a.great deal.  The impact of TRER
inspired reading on'young ears  cannot be -overstressed;
the children should be intrigued from the beginning.

- (B 60}
q1

Blackburn (1§66). deplores the' fact that good poetry-is

soietines presented in a way ‘that is "false and inadequate” ;

and” that. *the falsity 1164 In the vay the poem is' read”. He Eal R

contards that, s geed poen contains within ‘itself both deep :

thoght, and: strong faeling", and that 4t is. the respénsi=
< bllity of ‘the féader” to use. "voice; 1nu113,gence and

intuition” in n. pzs:entatlcn (p‘ 2) the poetry shating" -

experience 'shoum be a pleasant one Sot bct_h the reader. and
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the 1isteners, whether the reader be adult or’ ghild. Buins,
‘Broman,. and Wantling (1971) believe that young ‘childzen: *
reading poetry orally to other members of their class
should be led to regard the experience as "snjoyable and

purely for the purpose of shannq a deughcfux poetic

experience Ap. 154) .

In‘Gur associations with young child:en we Heed. con=

stantly to

/in 1970 she, asserts:

[The orai nature.and; therefore,,the aural aj ppeal 'of
Poetty. satisfies .the 'child"s;aural sensitivity, .
.- capturing-him in'the net of:sound .ahd rhythgr« long
201 ‘before he can’read.(p..404)

v

She prnceiﬂs with-this‘ advice. &

“This time of aural réceptivity is thé time for- children
o become conscious too of the aural richness of all
“ language, but of-the langﬂage uf pqetry in particular.
" Indeed, if the child does. not come’/to poetry. through

% X these initial aural sensations, he may neyer come at

Ao

all. (B 404)

coﬁtenﬂs; The _child who is depxived of this experience

will, in later _years; learn all-the technical tems,




" especially in the early years, must be Shared orally in'a

widely practised, nnd an\.(ndly condemned hy mah

" %0 kill postry". nuck does.-add, however, tha

3 n\eunihgs by ‘18 very remembetablehass kp; 149)

38

~In con . From the 1 3 amined, a ‘con-

sensus of‘opinion’ emerges supporting the view that poetry,

pleasant, - relaxed af_mosphere'. _Delight in the aounds of
lmguage should be fostered d\.u:ing the kLndargaxten to -

grade three, years.

o

g liequ' red mamozuumn and Fecitation of poetx‘y has ,been

Huck (1979» who dedcribes Ehie practice as_ "an-

enjoy memgnunq “favourite peems, iprovided it

tarily and that they may select the poem” (p. 375) . This

is a vlew sharad by wuner 11979) in her dllcul:!.on of the

mzinq success of hex school postry troupe. ‘She relates
. -that the experience nught her t_hat “ehildzén ike, when

i they are tha initiators of the idea, to memozi.ze" 2. 89).

It. 15 the conuntlon of Duff (1944) that in . the early W

yea.rs the mory s bor_h 'raceptive and cenaclous, andJ» %

maqniiicence’ there will be

“.less xoom: for what s, cheap and-ugly" - (p."77)% Ag§1n, ‘in |

1955 she wnean, a1y x‘g_al poetry “teaches- some of its -.




. £ul of all his school learnings.

b z’ar;ion hecause

nnd £or these reasonsi R

39. .

who regarded’ the memorizing of. literature as the most use-
* She concludes that there

standard answer £o the questior.of memoris

probably is no
o viéw the matter more

'59),'

any” people tend

frol!\ the scandpoint of adults than_ f children' (p.

r@a{%ache‘ should memexize

.on £he: subject of whethe

poetry : Painter states Her. firm convict&on in the aﬁflmative, )

"Many individuals “ind eve ccntact with ustene:s
possible and desirablé’ when ng' book interven e
Perhaps oneof ‘the most practical'reasons for the'

. £eacher's memorizing is the fact that some poems: are

- - then instantly -available.  ‘There is no: rushing to.

. find copies.. "(pp. 69,70).%" =

| When asked whether children should ‘léarn’ poetry by

heart, Reeves *(1958a) ‘replies,: "the idéal answér 15'No,

“-but ‘they ‘should know'a’ggod many ‘poeris by hedrt. (p. 27 .-

”Thisq:an be. accomplished, “he_ fee].s, _but ‘only in a-situation -

the: childrsn ‘Have ‘appreciated ,and enjoyed the poetry’

to which they' have “been, exposed; in’ such Lnsbancss it wauld

be an automatic’and: unconscioua process.

'Learninq by hedit ‘ahould be 1eumng By, heaxc, and’

’ "ﬁea‘rt' is the operative wprd,'( asserts Blackbutn (1966)
hers who, :as cnndmn,

He acknowledged ‘the Fact ‘that' tes

were subjected to mechanical’ memorizatlon WALl h.kely

regard tha practi:e wit‘h acute | suspiclon", but p_oints our.‘

that I"the ahuse whether of drinkinq alcehol, cnmbing

mcuntains, or memorizing poems ﬁoes not, ﬂisprove the

3.
=

1




et

2 s ' . 4 3
‘potential value of such*activities" (p. 23),  He-then.pro- =~ -

¢

ceeds to-state what he considers to be ample justification

for ehcoutaqing children to memo{:lze poetry:
Poetry is-the expression of the thought and feeling
of people who have thought and felt very deeply
about our human situation and expressed- their dis-
- -coveries with exceptional fluency and power. -There
1 must be some virtue in learning. their words—-by heart.

tihues to create, a distaste for poetry: chudzg‘n(wn»i

‘.commit to memoty;. often unconsciously, poens which

which ]

. particularly enjoy..- Because chiildren differ-in Eheir.

taates, they should be allowed to’ decide fox themselves

ns they will learn by Kisares: G e
LT LT T RTR &

- ildren as:Poéts .. &

Huch ‘discussion- focuses on the question -as to. whether

" chilaren should write poetry.. .Sandburg.(1970). has as his

. ansier, 'yei:, whenever  they ‘feel'uk‘é’ 1€, e defé'}&ds-his'

- Martin; (19661, and 5. Tucker (19731 ngma( It is observed '\

(- 24) -y




Maztin feals that young ehlidven

£ Sandburq s view is shared by “the: Opies, usse)

it by Fisher and Tarry that the writj.ng of paet:y durinq the. :

aarly years® needs tn be encouraged, expanded, and developed

as "another kind “of maginative writinq It should be.

viewed as an

'alternative way for, chlldren to expre‘ss " their

_:’pgrsonax reactlons, feeunqs and’ obsezvauons (02270 ¢

words ag”.

thj.nq5 to: play wi. ; and in additxon to listening to and

; repeating rhyn\es, they 1ike Mo mdsfy the “ones: they know

‘and €6 1l|\prpvise Dthexs" ¥ (p -101) Isclatmg childxen s

writinq of poetryvf . the géneral Wzitinq of. chi dren 15

& Gifficult ‘task, Tuu.ker contends for,

< poetiy“is\a more appropriate vehiere for:
exptession of some subjects, moods, and attitudesv
" and prose.perhaps more’ appropriate for others sincs. .
‘prose: fends. tf expand: and poetry to:sompress. . (p. zz)

When queried as o what age would “be. a suitahle one, at’

ch1ld ﬁ\ight stax;t writing pcetry, Sandburg (1970)

'«:epues “any age™ because "poems ere made oE wo:ds and when

a. uhud s - learninq to. talk," to shape words: ofi - its tonque,

xs i pmpe: iné ok, 1676 speak boatry-s1 £ it can (p..170) s

chu’kovsky

(1968), Muir (1973 7 Logan and Logan " (1¢ 57), and J." S. Smith

(J.967) and has been ﬂocumenbe in the: section The Need' for

Pcetrz (pp. 17-23).




expression by reading, @ wide rahge of poetry to them* .

(p. 462

‘He, is very harsh in his condemnation. of -those !

“who hol‘d an oppdsinq belief_ in,this" Vmal:ter, for ‘he assertsi

Staggering the imagindtion are suggesticns of how

--children can be taught to write poétry; the most

: demanding-of all literary forms; before theg-have

... .,learned to understand what it is, to react: o
and to distinguish it from prose, before they have::
learned torappreciate either prosé or/poetry,. The'
growth Of this practice’is.explainéd by the-unfortu-
nate belief, which. schogls perpetuate;.that.any : i
writing put together in a certain distinguishable
form .can thereby be.called postry.’ -Hence the:flood

£ execrable doggerel that goes \mder the' nang .,
e reative writing": (p. 463) £

bet:ween the two directions which can be peraex.ved in’ the

young c,i d'é wrj.ting». Thesel directlons he calls "themes

a.n\;es".. Crhe ‘themes are impoxtant, as. tney explore the,

xegmns of the daily tives. of the chndzen and’ of then: '

'imaqlnatl.ve wanderin s’ He voices his concern thus- o

I£, at this age, they try. t6 treat their. themds as

.games'and use rhymes and.marked rhythms and .stanza-
forms, "they destroy the’symbolic themes which. are’ thé
mainspring.of ‘their writing.': Their cohtrol of

: languagé is not.good encugh. to J.ncorpoza%e what they '
Tedlly.want to say ‘into formal patterns,iso the’rhymes
take control and produce, on the whole; trivial writing..

in which the souhd dictates the sense. (e 201),

" 'l‘his‘att’itude s One with wh h 'chh'- (1976) c

| He states his considered opinion, based on.wide expenence _’

'cf worki.ng‘ wihh children, in these words: 'The effort QE /




‘He . 15, howeve:, a.férvent advocace of the* practice of
- ‘poetiy-uriting by childzen, and believés that they’ should
be taken sariously because “éhilaren hive -a natural talent

for wrlting poetry and ,anyone who teaches ‘them .should know

that" (F. 25).’ He, bases this beU.ef son his conviction that’

the power 0 see, the world in'a stzong, ‘fresh and beauti-

“ful ‘way is a possess}.on of all children. \And the deslre to

ision is a strong’ creative . and educatlonal

E express* t ja

Another poet: who has ﬂcpe consideg&ble work

take Qver (Larrick,,lgss, p. 4

B We should not ‘try to impose techntquesy

B thab t'he children s wx:itinq beax the stamp of thelr ovm

_’individual persunalities. Accoz‘dinq to Martin (1966

its own form on the wrﬂ:lnq g and shé, contends that, 15 &

‘children have had wide exposure to.g vd iiterature’,

thei innel’

’foms and 1anquage pattexns of these wlll be

eats, and will be used in;the represem:ations t:hey make he

they rite" (ppi.- 105; may

he evaluaticn of poetzy ritten by children must be

Sappzoached "with [ more" gentle hana' than t:hat usea 0

assesa prose . s the “view advacated by Stewig (1930) bkt /X FE

is consistent wibh “the beliai of Martin (1966), who als

adds that chl.lﬂren dc want someohe, to read wha(:




written and’ to, talk ‘to’ éh_ m about it-

about: its. content,

riot about its’ forn® (p.. 106). i Ly 5
thj.s st

ject of evnluation, Popper (1976) -and:

> sandburg (197v))k share similar’ views To' the quezy as to;

‘whether a’child should- ‘bave praise’ for his work, Sandburq

suggests that

¥ ; i
the' child should be' £bld that Postiy L& First of a1l
or ‘the poet, that great poets usually die saying théir,
,bestiwork is'not written.  :Perhaps :it.is-wise for.- every
{child to'be told that it is a mistake for.either a
‘child or a’grown-up accomplished artist to- be satxsfied
pith any past pqrformance 0)-

: ._These #oids “appear i 'mpp ris autubiographyf

Tt 15 throuqh the: Aktenpt. to; see bJsctivaly” Hhe work®
3 ne--that isto see it critically-rand to.do
it.better, -through the ‘interaction. between our aétions
and. their .objéctive results that we-can.transcend our -
. talents .and-ourselves. . (p..196)

- 0f the gosltive effects Which the wrlting of poetry

a" distance and clot:héﬂ with diqnity could be a ccngenlal

’and in the hest se‘nse, an ave‘ryday thinq" (p. 127) chh




Wr.iting poetty makes childxen feel. happy, capable;
-.and creative,r It makes them feel.more open to 3
understanding ‘and appreciating what others have - ° =2

written (literaturé); It even.makes thém want to '
know how :to apen and ‘say thinqs coz:ectly (q:amma:), ;
. p. 3) .

§t5'as 'to.the!

and ﬁo the' féct‘

. bé expected to: Proi uc_e ' measutablé- resplts, " The .experi,e‘nces

g exercise, and, most mpo:tant,

tc the sa].f ’fulfllling natu:e




i

] dn 1anquage chat is cazefuuy chuaen amd dxscxpuned.

CHAPTER 3"

“Introduction

29etry 18 capabld of giving pleasun, and of being

understood, on dutezent levels; ‘and of conmunicating Sy i

t diffe:ent messages en each*of these levels. Tt does this

Lanqez (1953) i llﬂt! that

a'poem amays cxeates the symbol o!'n ‘feeling, not oy,
.recalling objects ‘which would elicit the feeling
itself, but’by weaving a pattern of words--words
| charged with meaning, and colored by literary
associations--akin to the dynamic pattern
.feeli’nq. (p. 230)

the

De 1a Mare (1957). atites his view thuss

Bvery fine poem says m’u{:h in little. ‘It packs into the
ans of their sound, their

Bvex.'y poetry c:lﬂc, \lhethex' self- or publicly—procla!.med

> must have some ununyxng concepts as to- the elements which

- write. Equally, itiis

"damoczacy. It ds his bel.lef ‘that the. questian of go




“if ‘only because time may prove the opinion had merit" (p. 58).
A Au;;iax;aax and Bi11 (1927) e -in: agiaement, Land, ta a.{ppogc
theiz contention, réfer to Blake, who was "too different
“from ms time to be’ Lmdiately accepted” ‘yet he was. the

o first of ‘the: poets of the late aighmencn century £o*make

,poems stari:unqu-uimple, heauufu).-, and natuzal' .and_ (:hn_

oty perhaps ‘in his mdness or his great unnybhe walked close

(p.‘

T teaching ‘Df the Arts one “fust Be hoh ma:lly an:. Obiexver

—one must have an observable viewpoint™ (pi. 7). 'rhaz

"nhservabla vie\lpoint', which is évident every ume a poem .

or-a volume of poetry. is p_r_esented €6 a. clas H u omy as

- go0d a5 ihe background of kiowlédge and experience Which
produc'ea €. ‘One‘Way of increasing one's percéption in this
regard is by making & mmy Of the poems written by those
poets whose reputation for,writing the: eype Of podtry which.

: c)u.ldren 1ike to heat and to zeid hu not ﬂhnlnlﬂhed -over’

. ithe 'years. The- teacher who 15 compietely familiar and a\‘. 2
: ‘ease with such a hody of fire’ poetry will be ina position
‘o share it with chlldran, and to use 1t as a uf,andatd By,

whizh o Judqe other poetzy for: them.

This chapter will consiﬂe! th quhlitﬁ.al whxch

foms Ln

1w1§h i

wWhich tre poet dnu{. The" ,dlsrt_:usnipn‘ will Hay heavily on
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the comments of authorities in the field gnd.will'be illus-
trated with examples from spel:ific poems. Consideration

will also be given to an evaluation of anthologies. By,
. these ‘meafs Lt ‘is hoped that criteria will be established

vhe!!’hy the teachex will be aided in the selection of

-'uate!ials wl\lch will comprise a well-balanced collection
'of poetry for use with young chndren.
!+ specifically, the sntablishing of a basis’ for. se-xect;on'

will be del.\t HitH' 1n the following sections:

The Elements of Poetry zfor cx-.hdzen £ e L
Rhythm 2 N : et e o
i - ¥ g . e
Imagery
Figurative Language

The Forms of Poetry for Childrem

The Subject Matter of Poetry for Children

Anthologies of Poetry for childzén % ) ! * X

1t must always be ‘bome in mind that, inportantias 3

'poeuc technique: are,. they are not valuable in isolation;

“rather, xenauonsmps st be e¥plored. ‘ciardi (1959)

temind.s us; " that "cnly a poem can illustrate how a poem. works

(p. 249) for
human-insight of the poem, and the technicalities of A
the poetic. davicaa are, insepatable. Each feeds the - :
! other.’ ‘This inberpuy 'is the poem's meaning, a matter:
ol « not -of ‘what i ans (nobody .can say entirely what a
.good poem means). but how it means--a process-one can
come much closer to, d'i'scussinq _ (pv 256) .




The Elements of Good Poctry for Children :
Rhythn ’ ‘ ' C
¥Young.children are naturally rhythmical, and by ex- )
posing them early to rhythm in language, we, are “conforming
to the general order of the universe® (Hazard, 1944, p. 81):
The poét uses rhythm to' emhance what the words ekpress.
Dénnis Lee's "Windshield" Wipers", Robert Louis.Stevepson's
“The Swing” ,\and Walter de la Mare's "THe Horseman! are
. exémples of the £otal impact of the' rhythm on tie idea Of
“the poenm, ‘as indicated by the title.’ De'la Ma‘z‘e's "fired®”

Spige shows how. vord, mcod, and meanlng become fusea ina’

Poem:  "Too tired to yawr, tqo tired to sleepi/ Poor tired
Tim! TIt's sad for him."

When the rhythm of the poem changes it 15 a signal
that'a different element is being introduced. Phyllis
McGinley contrasts the passage of time in “Lengths of Time"

with the reminder “That tipe can/ Hurrylikethis/ Or plod,

plod, slow." Myra.Cohn Livingston lndicates the’ end of the.
rally in "Ping-Pong" thus: sxnggong/mishmash/ King Kong/

bon In'"74th Street" ‘Livingston relates’ the 'story of -thé

little girl's efforts to .learn how to roller-skate,’ awkwardly:

and painfully; the sgingle=yord. last line "again”. tells the
f/eadex that, in spite of faxlure, she is deteriinéd to Tearn.

3 Patricia Hubbell depicts the tread of t'he rooster in the

he Dawn Cogk" in these * open,tng lines. "Proud ‘cock homs'

morning in his beak,/ Step,:geck, J stap). peck.! " The hard

cansonapt sounds and the short vowels. togéther with the




< Susie's galbshés in Rhoda Bacmeister's

length of the lines help 'to create the strutting rhythm

characteristic of the rooster.

Sound

The concept of sound m poetry will be discussed with

to rhyme, Aleprarinn .

repetition, and cnined woﬁ/

ki children s0 enjoy 15 the “end rhyme. This accounts g0z

much of the pepularity, of such: poems a5, "Brother" by Mary

Ann Hobaphan and ‘Wich of: the' work of Ogden Nash--"m“ Fly

and "’l‘he Octopus", Tt ekanbia. ¢

LIt den'E cnly because’ young childrer relate to the
.predicament of-"Godfrey Gordon.Gustavus Gox:e' bux the :~ p
-alliteration produced by the repetitxon of the .initial hard
"g" sounds, also conttibutes o the enjoyrient, . The "qushes
and "hushes" "flitter—twitters 5 and "whltely whus" in,

Gwendolyn Brocks ' "Cynthia in-the.snow"; the ever—populaz. £

e 5
"'splishea and sploshes and slocshes and sloshes“ made by &

aloshes"”, are

examples of "the effect. of assonance. In his poem The

Pickety Ferice!, David Mecord ‘hag: created a complete poen

by using a skillful combination of words to tnitate- the g
i

Regel:iticn ofa word, a ;phzase, ‘a une, or a stanz'

a technique use

i
f i
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effect, Consider the "sure--sure--sure" and "at all, at all;

at all" in dé la MaYe's "Some one", the "Round about/And

rbund-about/ And round about I go--" of Milne's "Busy", and

"the refrain "The gobble-uns'll git you ef you don't watch

out" of James W\:xitcomh Rlley's "Little Orphant Anni.e".

Children are very famd Liar, with' the practice of ¢pining

words, they. do 1¢ aEcen in jumpinq—rcpe Jingles for ‘inStamce, |,

A Therefcre, they readily related to Behn s seagulls ‘and -

\eagulls 1, Farjecn‘s cat as:a ,slathery, suthery, hisaez

,whiakerlous" A comhina_thn of,

{ahd’Contad Atken'sicat as’

"‘coined words las produced’Laura Richirds' delightful

"Elétglephony" and Lewis Carroll's "Jabberwocky".

Ny .

Imagery’

Poems for; children mst enploy fiell~ ﬂefined sensory

4 images-—siqht,~sound, smell, taste, touch. Tbe symbol .
referehts &hould be qenerally within the px‘edicted knowledge
" basé’of the children, yet consideratidn should e given to

the ‘need” to expand. and extend the vicarious experiem:e .and

ko Lntxaduce innovative material._ The'’,

ctual sensory

experience is \mdaubtedly Ehe most effe tive and, if

pleasart, the most Agsixable, pcetry can nut substitute for

fe.. " What the 'poei'cah o' 18 recall to: the reader's, mind

that past experiance, extend it, and help the .child ta see

itin ar new 1igh "WDrds are magica

those” that hurst

" wp j.nt;o images ‘are miracles”.’ (Behn) 155 94p." 163).0

Children 'enjoy poems which 'paint pictures’,:and ‘many
wte 5 e s 4




“Tickle the E“n" in Dennis Lee 's “Skyscraper"

"Crunch and Lick" by, 'norotny Aldis, it's easy for nhildren i (e el

cau Sandbuz:g

cn B sleeping snake does not detract ftom Jack Prelutsky 5

have experienced the joy of having a new.pet. Aileen . . - : s

Fisher's "New Puppy" présents. an interesting picturd, for{

"He's the qugliest/ bundle of wiggles) you evex/ coutd

" hope to.see." = . - LR L -
Although some. children may not ! pdva seen & skyscrapex:, : i

“they will be\able to respand to the poet"

requestto; B e

activity,

Myra Cohn Livingstcm.

Not only loés’ gne

'hgar' ;- but &ne

Valerie Worth's. "cow!, for "Her hoofs/ Thump g

relate to. the expericncs of. eating:a- chocolat Sdoated’

1cevcream cone when it Stai ts' 1o 1e.vk and crickle/ Down g L
ze/sents S i

the process of ma.king the apple pie "That we could happuy/

‘our chins." Similarly, in "pie", vaierie, Worth'so

Eat At ap; even/Befor

y nyone who has ever tried. tc handle a fish knovzs why

fers td tbe baby fresh fx:om the bath as

Sour Eish ohild".  whether.ome has any. intentien of stepping




wagning not to do so "because/ his jaws/ might be awake”.
Many poems appeal.to several of the senses, as s seen

in "A Naughty Boy" by Johin Keats, a poem written. for the

‘amusemenc Of the poet s ‘young sistér; and which has aPPeal

to all ef the senses except that of smell. - "

Because -of the compactness of. the languaqe of ‘poetry,

figurative languaqe is employed by the: poet, thexeby.

‘vs’hen ccmparigons dre made using

"‘H.ke and as, the writet is using si.mile. An axumple is”

seen in’ Tennyson 14 "Thé Eagle” when ‘the poet describes ‘the

+fa1l of the eagle as "like a thunde!bolt

‘“Mununy -slept Late and Daddy Fixed Bzeékfast" th wafnes

are "like gtaval puddi

. By uslng metaghor the poet speaks of the pezson, pla e,
In Vachel 3

or thing.as if it were that particular object

Lindsay's Eigurat).ve descn.pt!.on of ithe phases of:ths moon,

"The Moon's :the North“Wind! Couky , “the cookie begins as

whole 'and reund, ends in crumbs, is repl d by another

For MgFa Coh ivingston in .

* ‘which meets the same’ Eatan
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gtass aches and whispers" in'Carl Sandburg’s “Summer Grass";

"the ‘wind 'talke/ with«its mouth wide open:in Adrien

Stoutenberg s "The. stom_

It .must be’ noted that the children 1n the kindergarten

to grads; tigss sgel group have not'as yet eached the fomal iy

!

S i The Forms of -Poetry'for .Children

‘Most children /in“thé -age “group “under consideratinn here

have, undaveloped tastes, hence the’ obuqatlon of the adult T

€6’ inEraduce poetry AR d variety of f’oxms. S i

a1l children en)oy a story, 50, it isn t urp:!.sing that

il ¥ same of their favaurite poems are of ‘the narrative vard.ety. gy Ao
" Narre ive pcems nay assume. diff rent. forns, | the so1e Fequire

ment being that they ten a story. orn¢ of ‘the be;g-;oved is

& oore! is "This »ughc Before ‘Christiias”, another Alfred

“The* nan—ative pDem -~

-Noyes* "when Daddy Fell Into The ?o,

need ‘notbe lcng, Thabdors, Roethke tells w;he story 'I'he Boy

and the Bush”’ in ten U.nes. The story poen\ that: has been N

is VEry popular wihh T

adaptéd and set to music, the | balla
ycung children. some ballads appeal‘ in’ ulustrat d single—“
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“‘When shared orally. In her three yolumes Smal

el

1t nay b’ stated, thak, it ia sub:ective, characterized by
imaglnative, me)odiuus, and enotional qualities, ana’
creates for the reader a unique, unified impression.: Much

of ‘the’

st poetry for children is’lyrical; ds seen in

Willdiam Blake s "’l‘he Lamh", Langston Hughe ! ""Poen"; : and

‘Christina® Rassetti' "’l‘he Wind'

It is) very oftén.only

part of & lyric!’ which haunts the memory, as in Blake s

"'thtle lamb, who made thee_.?"

- 'he 1gex:ick a particularly popular type of ‘monsense

,‘verse, follows’a definite pattern ot ccmpositio’ ; five

Enapestlc llnes, the firs s St cund ‘and Fifth cf .which con=..-

Eist OE thzee metrxcal Eeet, “While the third ‘and fourth are

made up Df two~ thnse li.nes wi’ch ‘the’ ame’ n\unber Of feet

are ‘also' the thing Lines. Nhlle the, definite. uriglan

" the form’ 18 not. kngyn;. tt reached -the.peak of its vogue

when Edward Tear's Book of Nonsgnse Verse-was pubixshea

in"nus T Instant popularity. cha:ac

rized its origlnal %

appearance, and ‘the recep ion accorded he 1imericks: of

Jax:ity of the.
Awide acquaintance thh free verse il essential i’
. chud:sn «are to he free of; th\a caz\ception that poetry mist

rhyme. :l‘his forn relies on ¥ ythm ‘and cade

p:inted page, it wul sound very much like other poe‘hry

ceins, More




‘Small Poeris, and Stul More’ Small Pcems, Valetle wo_'t‘n
Small Poems

presents us with fine axumples of freé verse ‘that is’
'deceptively .sinple, i accord wj.th the ‘everyday. things which

are the® focus of'her compositions. In safety pin" ;. for

instance, she w:ites of this: familia& cbject when " M-_ 1a Tom

Dux:inq recent yeax haiku has. recaived enthusj.astlc B
attenticn, ‘particularly’in. the schuol - Henderson (1967)
nbtes that a 1a|:k of tinderstanding has. too often led to

abuse He insibts that it is Amportant ‘to reaiss that,

untu children reach’ the' formal operat:.ons stag

develcpme t as ropused by Piaget (1976) ; ‘they wu.l Hot

appreciate this formi Henderssn suggests that teachers use

‘whatever néthod they. find efiective o make the fouowsng E
points-

a. that a haiku i3 xntimately concerned with nature:
(In more:formal words, . that’some aspect of. nature .
-5 an-integral pax:t of ‘any haiku— even haiku’ in p
English.)
‘B, .that-a haiku is not' necessa:ny whou about nature
“.c(Strictly speaking, a haiku is not. about nature at.
11, It is. rather aboit some momen of human
0 emotiony) (. )

‘He reminds. the reader that the yllables' used, for the”
=7 =5 céunt used as-a general rule in classical Japanese

; haiku are'not English yllables,‘and then he explai:ns the
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nature of the Japanese syllable (p, 14).. It is'the bpin}.on

_of the writer that haiku should be used with great discrimin-
v ation in the kindergarten to ‘grade three yea:s. il -,
The writer seriously questlons the appll.cation of the

tezm poetry to. the far:m known as concrete--the ccmposition -

Y 'whezeby themessage

5. p!‘es nted via 1ettet5 (sometm\eé,

But not alvays, e wprds) PN combina suawmch suggests £

i the pictonal rebresentation of the thougn:. Much depends ;

of limited Value l:o the ‘non- reader. ;

},“

. .. The. S\.‘lbjéct Matter Df Poetry for Children .

semune ‘poetry has sttox\q emotional appeal, But it deals

¥ a o Brett ( 951) bemves that L

% e BREEOL o’ Iess than prose i drays its: subject matter. from

§ . ’the.whole’ life,. and its appeal is to intellect,

: emotion, -aid imagination, Laughter, as well as' tears;
iie within its.province;, thoughts ‘and feelings are . :
‘équally evoked; imaginative stimulation is its natural
‘concomitant.’, (p.-175)




ol Lgniflcant e

<1 'alvays haar, “to'an ‘older brother offering to sell his:

2 'crying and spying young‘ s)ster

58

:(1976). expresses deep concern that "most recent collections

of pbetry for the young appedr to concentraté on the

' realistic poer that offers little dimension to.the imagin= .

atian and no rhythmin assurance or chEOlatiOn. - He goes
‘on to state that &' lot-of the: Volumes .are, illustrated‘

simmy wu:h blaek-an’ ~white photogxaphs, this he deéms.

£ 6ften most,of (:he poens ' they, contain are’’

verbal photoqraphs iof ordinar\exp\rlenca" (042

some of - the: subjects hich -appea to. ycuhg chudren'

and which Have béen dealt: with successfully in poetry wu1

be discussed in this sectiﬂn.

] the Dld idea of qrowinq up. > The last” two 1iries ‘state: "‘My

ams are qrowing down'/ See my 1ast year s -sleeves

Famuz‘ ceives much ce;ebxation 1n ‘poetsy; . £rom the

positive attitude ‘to parents expresseddm .

ndre" by

Gwendolyn Brooks, when Andre, requested in a dxeam th choose

the ideal pat‘ents, was surprised tﬂ find "They wer the ones

Sale". The flexibility of - Eeelings for A sibling are

* there are d‘ays wheh

dapicted in Eve Ms:rj.am s "sometlmes"

“one feels 1ike: shaxinq, bu(: then, on ‘Gther or: sions,

ntérest. Patricia




; whic

Eubhell' "’A’nundet -Ride" voices the wonder of H!e chﬂd th\lsx
" wondex/ If t.hundex/ Is under/ Or over/ That cloud?"
- Celebrations are happy unea which children like to

share.in’ poetry The excitement which ‘sirrounds the antici-

= pation of opening uu h ‘secret: pac 15 cab .b'yv “Ce.

Aileen Fiaher in 'Chzj.smas se:reu‘ and it culmina(:as in

"Burry, chxlstmu. get here ﬂrse ' qet bere fast.

'.'shapes and aizea ”}\nﬁ some axe l.u-.tla bita Df fluff/ And
‘have ‘no shape at'all." Karla Kugkin,, "in ' "Havé-a Lion",

‘relates her, expe:iehce with thxee pets that she "had' and’

He ne\_rez will siip

1ost, butnow "I 'have a uun/

‘out and leuve me./ He's stuifed. 3
Bvqu-z experiences’ re«xxve #ich  interesting ueaunent\ o
in: poetry;ias s attésted” o by, for initaﬂce, David m.coxa' .

"Bvery ’l‘ime IClmb .2 Ane-- a trily enjojable ‘pastise, " but

Hough cunbxng may be good for ants/ It isntt ‘awgully good

* for parts". -In 'Convexsa(:iun the same. poet depict.s the: -7

uttle 1r1 wh \.st’ 9o’ m bed, “but doesn't wunt “to:

2 s_uhjact

Llliam Blake wzites of in "N\.\l‘se‘a Sonq 3

let s Biay, .fc: u: is el . day/ And e ' cannot. §o'to sleept '

alake s lyxiqal x::eatment cqntrasta thh the conversatlona].

.1:oneu of the McCord poem._

Times und

child.”. "The last ‘snov.is - goi.ng,/ Brooks are- mrnowmg, S




is Harry Behn s 1nterpcetation of the change of :'séason j.n
:"Sprinq". In her'..poem "when", Dorothy. Aldis refezs to

Februa:y as the tin\e "When wintet llfts a- little bit( And

m AR spring peeks thxough 'theé crack. :l\nother change of seasm

15 the til!e of back to-schccl, and fo: Everett AndersO‘n in

gam?"

aetry asit” dces in cthez fox:ms

pcems An) Me I Wan.t ‘l‘o
soieedngs. the: reader 5

. Mﬂx appears th

I.Lterature. Karl,a Kuskin's ‘ book of

Be appeals £ that: love. of mysitery;

has tcv 'wan: until ths er)d of the poem 0 Find out who is

a different type of suspense, ag-the | reader 16 et with ;

"Su I Jnow. not who came’ knucking,/ ‘Bt all,,at all,at all®

The eelings of childhood--the anqér, ‘the happlness,‘ .

the fear, the sadness all ax:e zeflected 1n poetxy.v The'

anqer which = the younq child feels: on being questiuned

fnes gantly by gz ps is’ pressed in Matci Ridlon!s

p\}es:m", and thisth gnqez Ls volced i tne fiiial 1ine

1568 1f 1 ever/. Cone home aqain“ The Erustration wiEn T

ia the theme of "Prntest “ by Feu.ce

mnipotent adult

Holman and it s shuwn il\. "'ch can I tell them/ that what

Wit r,hey want/ I do: not?" aappingss ahounrls an Max:ga:et Hiliert's i




“me.” The.young child is. Lnte:e’sced An knowing the reasons

for the _dit‘fe:em: and eften confusxng feelxngs which he/she

- expeziences, and it i this ‘which' Dorothy Aldis-deals with

i

oo in- "Te1l Me",culminating in 'm/ Do I ask vhy?"
P Emlaur is' espeqially appealing u: yo\nlq chud:en and:

the snh]ectu refexred to above ax‘e quite often tteated in-

os!’. poets have wru:ten smna

a humoutcus mnhner. Iqﬂee

e humoumus poeczy. -The: naries  of ; Bdwaxd Laux and Lewu

3 potump, panothywegs, Jigglety—)ogqle, and :elephong
52 % i These account f£or the ‘staying pawez' of Mrs. Richards'

DA poetry. | Modern day poets such as John Cian‘n N 1. Bodecker, g
. .  ‘and Jack Frelutsky, Have all m.ccen Ssucoemzfuily ifia X

humnuzans veln.

, u.kes it, because h:l.n acqua!.ntancen ’t.ell him he ought o

He
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contends that "anthologies are, ideally, an essential species
of exiticisn® (p. 171). Yet, twenty years'later, Toupsend
(1974) describes poetry written for chilgren since 1945 as
"unexciting”; he's convinced that "much Of the most valuable

recent work has been done editorially, in compiling antholo-

.gles and also ip making selections for young readers from the

work of individual poets” (p. 301).

< 'The ‘qualifications'.of a good.antholdgist are discussed — -

by L. Smith (1953). She sugqests chat, "just as it requires
an artisr_ to selsct the uhjects and theﬁ ar:anqe then\ ifa

86111 1ife is. to give pleasure to the eye",: so perhags it

“takes a poet to compile a good anthology (p: 101).'-Whether

the anthologist is a poet may hot be too importanti what is  *

mandatory -i§ that the anthologist be a lifelong. reader of
poetry, for, as Reeves -(1958b) writes, "the qualities ‘that .
one looks for in childr!n s verse are still «.. best ahown

in the things that do endure in children's poems--nursex‘y

* rhymes and the be:t of Waltér de la Maxe, for axanpl.e

.(p. 13). This p regupposes. a- poetry reader, and, uccoreung

to De 1la Mare (1957)‘ a 'n:eaui-x

At every reading. of-.a poem--though it may 'have been
* familfar: from early childhood--some hitherto delicacy
of rhythm or intonation may be revealed: - new shades
Of meaning show themselves; and even: difficulties may '
become - apparent which-were before’unheeded.. -Indeed L.
-what ‘s-'read on -the printed page is SO many 'words:: -
they may mean much or little to.the reader; but in .
either case it is.he alone who.out of thein’can }eace

‘poem, and, 'theréfore his poem, ' And 'this poemchanges *
| lgox hin,

he himself changes with the years. - (p: 477)




‘maintains that

‘It 'is Townsend's be’u;éf that 4

. numbgx far display. ‘He donsiders it his duty to'point out .

¥ sactisn we gain £rom an antho!,ogy is' in propuxuon ‘to.the :

63
Ciardi (1959) and Townsend (1980) share de.la Mare's view. -+
Ciardi affirms that, because poetfy is a dynamic, living

thing, one experiences it as one does life itself. .He

one.Is never done with it: every fime, he looks he
sees something new, 'and it changes even as he watches. e
.Bnd. that very sense of continuity in fluidity is one %
of the kinds' of knowledge, one of the ‘ways of knowing,
that only the arts can teach, poetry’ forendst anong. B
,them. -(p. 153) - . : >

the best children's books.are- infinitely reréadable;
v the child can'.come back to them -at'.increasing ages
and, ‘even' as a grownup;.still ¥ind:new sources of % .
enjoyment; - Some books; a few: books, need neverbe . ' - ¢
grown away: £rom;-they can alkiays be shared with ' '
children and with the child within, (p, 36)-.

Blishen (1953) uses - the wcrds "alaminq » "pleasant”,

"terrifying", and "very agxeeable“ to, descnbe his task as

anthidlogist; people: who. collect things he'cause these items'

give them pleasure £ind it difficul to'choosea small .

chat his ancholoqy is'a "gathering', that when a poen has” o g

given its share of pleasure; it will contipue With its even 1

nore important work of making the redder "impatient for . - o B it

“more" (p. 6). oy R TP ) '

L. ‘smith (1953) is of the conviction that he salis-

fu.si.on in 1ts mating oi the cxiticalwgith tbe

;egtive mnd"




"implied purpose? " o ¢

" the g‘ood contempox‘lty poems? (The anawer o b qnestion %
'w.(u depend on’ the lnthologlst

group -under conude ntmn? s

the poems and ‘the age. qroup?

*considers this® pxacu.ce to' be mlstake" hecaue '_

64

(p. 101)% 3

When selecting an anthology ertain qwaeticnn concerning. o
it need to be posed. It is the opinion of the writer that, 3
if the questions listed below can be answered in the affir-

mative, that choice will be a_good one.

1.. Has the anthologist fulfilled his/her stated or

2. Are ('_he aelectlons cf a consistant high q\ulity? -

.3t Is there a baum:e betwesn th Old faveurites and

stgted purpo!e )

4. Will the. peems in this. volume app 4l m the “age R

5. -Are illust and. forna

at
2 e for both

6. Is the system of indexing and clnsallicaﬂnn

adequae.e for ‘ready location Of ‘a- poem? $ - By

718 u\e numbet of poeta and poems, sufﬂ.clently

large? |

Manypoetry, Books for Suhuanen are arranged so tha

Reeves *( 19583)

p‘oems ofi a similar subject appeaz together
©

t fos ters.
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. r ¥
whereas it is very important for children to realize that

"every poem axists in its own righc and for its own reason:
It is the opinion of ‘the writer that a sub]ect

(pp. 47,48) .
arrangement need not have the adverse.effect of which Resves

wrj.tes. “the quauty of thé poetry should be able to apeak

for itself, regirdiess of its physical placement.

any:adult who endsavours o brinq ch 1din and poetry

togethet.




_ CHAPTER 4
SUMMARY AND RECOMMENDATIONS

Summary
Hany young childfen in the Kindergarten to grade three

years are heing depri\'ed of the herltage of great poetry-.

-~ whibh is the}.rs and of its potentia.\ cnnt:ibutinn to thelr,

‘of a reluctance on’the gart £ teachers o make optinal use

"of poetry. in the! schdol :ffe oFthe child..’There are many :

| réasons’ for; thib eluctarn

"fo emcst among. them beiiig ‘e

inadequacy bothi of ‘their ‘exposire” £o good poetxy for; children

and of" their professionax px:epardtion in this qenre of 1ter-

fature, }.‘v’uzthermore, ‘the content of the reading: texts which
“are presunbed ‘for the. (usetOf ghildren’in these. qrades con=~
stitutes a meaqre pqetry expexience. i v

This study was desiqned to fulfill.a threefold. purpose.

First, it was aimed at examining. the litsrature related to

‘the suh]ect af poetry in the education of the young chi].d 1n

arder to establish a ratmnale fox the ar_‘cerding of'a p:oml—

: - nent plac

o poetry in “the first: four years of the.ch11d's

schnul 1ife. Second; it was directed €0 the exsmna:mn of

. czwena for Judginq the qualM:y of ‘poetry for you nq children,

thereby facilitaeing access -to high quauty poetry for the’

Juse’ of :hildren and teachers. The “third’ aspect of thE pul‘pose

‘was to :emplle ‘an annutated blbuoq:aphy of‘ elected pcetry

education. This unxeauzed po:ential is, in part, ‘the tesult




-poems.  The above cbjectives
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and to suggest some activities in which teachers and children
might participate while using these poems. o
Thé literature was surveyed in an attempt to find

afiswers to the following questions:

(a); What {s the mature of ‘poetry for children? ‘0

(b): whn sunanxda should be appued to' the selection

of poems? Sk .
-(e) Do ‘children have prefex:ences in their reading of

poetry? e - % e 3

(@ should childten be required to n\gmri > ana recite

poetzy? ; Al R

(e). $hould childrén write poetry? i

(£) How important is the role of ‘the teacher?.

(9) 1Is p;oet:y necessary in the education of the’ young
gt ___child':; . ST e

" rhe. answers which enierged ‘were used as a ba-ie by which to'

establish criteria for judqinq the Qquality of postry. These

criteria were, then lllustnced with ennpxes from specific

ulninated in the ‘compilation

_of an annotated Bibliography of.selected [pastry to e used

with children in the primary grades, mgauzez ‘with a list
of suggestions to the teacher as to ‘hetr pxospectlve use

Ln ‘the cjasaroom. RN A o [4_

fied :_hr_uugh ;he use of e’ y."v*“ 5 ?,' ird bib1




7' Srder to determine which volimes of poetry finve' 5034  tha

- aids all those titles pu.b].ished Dutalde these two countries.:

. examined. A > =

tools and the references cited refiect a representative
sampling of ‘opinions on the subject under study and”
published in North America and GreatlBritain during the
period 1931 - 1981.

The compilation of the annotated list of selected.

.materials was effected by using the following steps: . . '

1." Retzospective ‘gelection aids were consulted in

test of t&me Current reviewlnq aources were used to locate

citatlcnl of more recem: titles.
pa

" current’ reviewing’ sources. pumxshea cutside of
North America were consalted. As the list Vas to be ‘confinéd:

to. materials which were p:ocuzahle in the United statas and

Canada, it was decided to delete from the-list of selection’
(Volumes of poetry pubushed elsewhex—e in the worla, or in
another, languaqe-an_d translated Ln:o English, would -appear

in ‘the American and Canadian re_vlewinq eaon.) =

2] Items which xzcetved £avouzabxe tev:l were

P Annotations were- ‘written for euih!1tem; deemed uuM:—-k

able for, 1nclusion in t.he !electad list.




‘wnte: was an attemp “to! familiarize teachers ‘with.the

' thHese suggestions slavishl

Rhymes, and Poetry for Young Children. .
Suggestions to the teacher were, in some instances,- the
result of reading in a wide sélection of books and periodi-

cals. 3 which the writer was directed by ‘consulting thé

standard bibliographic tools. Ideas which the writer

adopted or adapted have been duly’credited. .All other

sug‘qestions are those of the writer.  All sugqestions have

v been titled;. and axranqed in alphabetical order.

1ist of” e poems 2 ed by thé

available sexec:mn_cf "gooa pnetry £61 young children. The

While

list -i8 no(:, nor was u: in);ended to be, exhaustive

=

.every effort was made 4 Lheiude all those poets 'who' nave,

niade a siqn:.ficant ccntrlbution “to éhe ‘body-of poetry for
youngchildren, no attempt was made to 1ist all of thé work
of dny given poet. This list includes.only those print

: ited.

.materials which-may be procured in Canada’ or ‘the-

. States.. ,Itis a),so restricted to matérials in t‘he English ¥

language.:
“Tne sugqesticns to teachers are Aupplled to, help-the

" teacher who feels 111—at—ease in wsing poet:y.' The: wnter

-is-riot inplying that a teacher shoutd soucw any o “all of

rather ‘it is. hoped that each :

“teacher will adopt ‘or: adapt. the suggestion which meets Jids ¥
or-her. requizements in®a qiven si:uation and ‘with & specmc
chiid or qroup of.children. : :

The study’ was:arranged in” two parts.. Pa
GE L L A S 2 s
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s )of/-t/onr chapters, the first of which provided a general

‘ introduction to the subject--statement.of the problem, . need
for the study, purpose; objectives, limitations, and method-
ology. A review of the related literature was the focus Of
chapter two, and it was reporfed under umse"}.eadings; The
Nat\lre Of Poetry for Chudmn, Chfldmh'! Poetry Pxeierences,
" The Need for Poefry, The se:ecuon of Poetry, The Teiching
of ‘Poetry, The’ oral Presentation of: Poatry, The Memczizaticn !

g L% iof Poetry, and ch ld.:en ai poats. cnapur :m—ee prnvided an’

(R L i aie i o£ the ‘eléments’ of qnod poetry £or

it anndmn and suqqe eea crf.ta‘x'la for judqing and” selecti.nq

ﬁrawtng heavily on axamples £rom s,pacific works for the

purpcse of illustration. The present chapter coptains a

‘summary of the 5tudy, gether with ons based
i on.the £indings. fen Son Tlip .. T

" part Teo, designed as ‘a bookiet ‘for the use of the

cn-smom teacher, was divided nm: two mct’.ons._ " séftion i37s

One, an annotated bihnegzapby of. selected titles, was

futther subdivided ynder the headings Nursery Rhymes, &nd |
i Roetry for Young ?—\dmn
adult nferenc. ~d1gmes, vhich have been annetated, fan1,

_With the- excepttnn of the twn

bxblloqraphic mfam-uon only hag been’supplied for the
w N‘ursery Rhymes volutes. . soie snggestlons to’ auut the

¥ teachez in b:inqh’\g hlldmn and poetz‘y :Oqethe:‘ was the

Nine subjcct ‘of Pait Two, sac‘exon mwu.‘ Furf_hqr ihformation of

rt«‘l‘ l‘

“value ‘to the. teacher has been appended nder tha titles




Referred to in Part Two”.

Recommendations
Based on the 'findings of this study, the writer makes
the foll6ving recommendations .

It'is recomendﬂd I:hat'

5 the “anno vaa biblioq:aph}[ ‘which -appears here be .

updateﬂ at. two-yedr 1rn:grvals or perbons. -

nppointe\i by t‘he Deparmem: of Educatiom_‘ )

upplied by hi “’Depa:tment of Education

'uneya be‘

to place the ihitial poetry collection 1n the school . :

libfaries of the provinc

..3, additiokis Of new materials be acquired by using
{the annually budgeted school library funds;

4. ‘courses in children’s: literature, of whl.c‘h poetry

is a major component, be made Gompulsorf\in. the prepaxauun

of primary and elementary eeachers. .

5. teachers be ancouraqed to’ shiare through; professional
" publications.other ideas “hich; in their ‘personal experience,

havé proved ‘successful. in brh)ginq children and ,poetry

v
toqether. 5

g It Ls i\xrthet«zecmnlnandeﬂ that, if the axecuhi n of ‘the

H abcve rer:ommendationl meets with a :eascnahle degree of
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success, the school year 1986 - .1987 be designatéd as an..

opportune time for a graduate student in the Faculty of

Ediication at Memorial University to conduct a survey of

children's poetry

gl |

in the e schools of -
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SECTION 1

et . AN ANNOTATED' BIBLIOGRAPHY OF:POEMS

. .. Introdiction

Pdssibly the single most impo:tant responsibility of

choose material steLy. 'J.‘he annuah a. umul.ations of new

o,
.evaluét nns, Second, thete -are reviewlng knols whlch pub




e . 84 .-

are puhlished, and annual accumulatians of such cntical
* " vorks concribute Targely to the ccntents of. the retro-
~’ | .spective selection aids (See APPENDXX E). Third, there is
*the ‘type of selectinn aid which is pxesen(:ed here. »The

“Bib11ograph of elected poe =4 materials which

SRR 1nterpretaticns. Fuil biblioqraphlc 1nformat10n is suppue ;




Bfforts tﬂ builﬂ a couecu,e of M.qh q\uuty poetry
f.e:!als “for “use with chlldren in the Mndexglmn to o

85 -

“.The “aim .of this bibliography lu to provide . assistance
to clusm tgnchen cnd teachez-ll.brlrmn in their
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;annotated Mothér Goose. ' . illus,.by " Walter: Cxana, ;

Randolph Caldecott, Kate Greenaway,- Arthur Rackham,’

Maxfield Pairish, ‘andegearly-hdstorieal wocdcuts. New
9

~New American M.brary, i




7 éo\iﬁti:ies. copious no es throw. 1light cn the meanings cf »' g het

'-i:hym'es", words . games and" politxcal allusionsi® Abibios o U Y

i

istory of the oldis rhymes is p:ov1ded.

gz‘aphiéi h;

Opie, Iona and Peter, eds. e Oxfurd nursetz th book
¢ 1315, by Thomas Bewick and Joan Rassall, Ney York
ty Pmss, 1955, L

‘Oxford” Unive x

2 of hha oxfard Diotionag oi Nurseg Rhmes.‘ This: 1s donq




-Gevoted to. each poem, with. the. lnd.iv}dual poem being - EPWE o

" Aldis, | Durobh . "ALl Hogethers A chi13's tréasuryof verse;
+"!il1ds. by Helen D. Jameson, Marjorie Flack; and %

/T:? childhood-~being .10st, ‘caring for pets, getting-

._the eatinq h\;cs of animaln, bixda, J.nsectu, chudzen,-—even

"icicles melting/ and _dnppmq “around".

sl Poetry for _Young children : @

Alken, Conrad. Cats and Eats and thingswith win s; 1llus.” T
by Milton Glaser. New York: Atheneum, 1?8! ’

This is'a collection of sixteen poems, each.about a

differént member of the animalkingdom. A full page is .

ac cmpanisd by a uniqua, full-paqa illustration.

Margazet, Frleman. New York: - Putnam, 1952

One hundred fozty—foux poetis. £7om ‘the" atthor's f£irst,
thing and ‘anything; Here, there, and everywhere;
Bop,. skip and jump; Beford thince happen--plus poems
previously .unpublished in book form huva‘ been selected by

the author herself .for. this volume. 'The everyday-experiences

are seen through the poet's eve.

7 y ; - :
Aldls, nozof.hy. ‘Is anxbodz m? 1.11ua by Artur . 5
rokvia. New York: . Putnam, 1964 b <

This oauect!.nn cﬂnuins twenty-sevan pnen\s desctlbinq 5

flowers; which are happy to getld » 1ave1y long drink" from




/ ) e P Jgh o u - .
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illus.

Time for Poetry, 3rd general edition.
1 scott; Eu:‘esn\an, 1968.

;I v Azbuthnot, May Hill’'and Rooty she.ltonIL., Jr.; leds.).
e
. VAzthur Paul. Glenview, T

In this Sd:ibiﬂn of a well-known antholoqy }:hete
appears a total of over ‘seventy hew.poems, chosen. primarily

£rom ‘the work of ontémporary poets and those newly; tran‘s?

lated Lntu‘ English. Part One cunsists of more: than seven

" Heniared ‘poens) plus not's foi udults. Pazt Two, entitled

chna:en Tbgether: SRy deslgned :6 o L

Keeping oo by and

By ass&st the teacher or an; dult ln working wi h hildran’

SRR ‘and poetry.

Amour, Richard.. 'Who's oles? Cd11usy by Eaul Galdone.
" “New York: McG:aw—Hiu, A971:

Makmg the most: of rhyme, ;let!a, and sheer play: with
words, " Armots lntx‘oduces the readez playfully, yet. iactually,
to 411 kénds. of interesting éreatures’ that 11ve {n; holes-
including “That:odd 1ittle fé1low/ Or smellow,/ The sKunk.!

Asch; ‘Frank. . City: sandwick;' illus;.by Frank Asch.
. Yorks:: Gresnwillow,’-wls‘ g 5 ¥ 3 G

New,

In his £irst piccure paetry book,_che aut}\ot'p:esents

& Epectal ci{:y tour: maressmg the goldfish in the poen’
ungxs,/Jou'a be

A City Psb" .he says "if 1 lived in the

an eléphant

, and l;e depiecs ‘the. sunset thus: "Its qlaw v
“ignités/ The cif¥ sky/ With neon 1ights".




4 S L L

-

em-'illw, 1979

s uch, Frank. Cc!ntg gi ; Allus. by Frank Asch. New York: 4
v

" "Roll up fyrmon,/ raise ‘the slln,/ time £ur a. changa

of scene.” These ae the obening lines of this volume of
1ight-hearted poems about country life, both the réal and _" R

. the imagined.. - 4

35 : 3

Behn, Harry. CrlckeE sengs'r

" Néw_Yorks = Harcourt] 1964

“This xs a cenection of

. has n—muud e, the Japanese.' The illus

reproductitns’ of pictarss -seisctbd from Sesshu and. other | "l /' F
; i : .
Japanese masters.. . . - - LR B B

i Behn, . Harry. - The. 11ttls hian ums by Harzy Behm
York:, Harcourt

This; Behn's éimf. book of. poems for'chndmp,’ contains
CERirty: poens_about nature ‘and’ things. familiar to ©childhood.
K]

The variety includes the nonsense rhyme ‘M. Pyme®, the

narr_ative “The Merry-Go-On", and the lyrical "Spring":

Bon, Harry. " More: cricket songs Ciies
. of aapanese masters arkx




Behn Harry. Windy porning: illus. by Harry Behn.™ New
rork : ~Harcou:t, 1953, \ -

i " by o
‘'« .The eve:yday e»periences of ohildhoca are recounted by, 3
“poet Behn thusi "Today I'il- remémber forever and o

Bebatise I. éan courit to tén. SEnsitiw.ty to nature’is

exp:essed m these une “The:e, uke a hird gt!.u

5 .
\and brown and dx‘y and. old"{ ’l‘hirty-ﬂ.ve po ms’ i.n a siﬂ\ilar,

vein ke up ‘this volumel..

Bei16¢c,  Hilaire.  The bad ¢hild's.book of: beasts; J.llus. by
; 'Basil;'l‘ mackwqoa. New quk: JKnopE, 1965:

- This colléction'was ifisnt piblished | in 1896. Of the %
author, Frances Clarke sayers wm:es in the’ fnrewor 2 'He
- knew intuitively the. exquisite proportion that exl.sts‘
between nongense Sktaay and ekaggeration and e uxéxmate

nd. she concludes that "from a0

wisdol« of life", :

Beme inding, - L 1o wide
Bemelmans, New York

little maa‘ line in paris.' Her advencu:e’ in this el

i ~consists of f.au Ln¥ in “the Rivsr Seine and “bed g rescu a by

the doq, Genevieve,
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Benneu:, 3111, comp.. ‘Roger, waé a fazqr n.h 40 ofher \.5
poems; Lllus. by u‘au:ﬁ Roffey. . St. John's: - Break-
water, 1980.
&

% e % ( . A
This collection which was first.published by The Bodley
Head contains, in addition to the title poem by Al Pittman,,
.+ s works by such poefs as John' Drinkwater and Rose Fyleman.:
2 i g L EAT Y ¢ Ly >

Bunhg, zdward, comp « oxfcrd boak of goetrz for chndmn;j
] il i

lus: by Brian Wilﬂsmith. New Yorkx Ft«lnklin Natts,
+1963 b4

This couecuon ot clussj.c paet:y in: chuazen xeuas

heavily upon bauads and natrat re peer.zy and is an:anqed

by subjéct. Interesting titles Jare given to each seotions

3

for examplé, poems about the sea.are headed "The Wor1d of”
Waters'is eur Home".' An introdac G by the compileT
xplaink-how and why the nexgédéiywez'e .chosen_ and. offers
me ‘suggestions to children -about poetry. o

! ( .
Hurry, hurry, Mary dear! illus. by 'N.'M:i
New York: Atheneum, 1976. - :

author has been referned. & s ghe “"Great Dane of

Children 's Poetry”. Hexe he has: Pzavided a cnllection q‘f\

Vi poémsy some of which pl.ay with words,: some are ‘sheer nanssnse,

‘some have, fies. on hunan behaviour: lu:king

beneath the surface, all are del,lqhtful to reu_\ nloud.




5 « Brewton, John x.: Blackbum, Lorraine A. and Ge M. s

orge
. - comps the witZh's kitehgn, l.llu.s by Harriett
" . Bartgol uew York: _ Crowell, z

7 & Tn; compilers have -chosen forty-six poems Eron's

uuthors‘,gs ,Aueen ruher, David McCofd, Shel Silvaubein

Oliver Hendell Holme!, “and, with the black and swhiti

rawings
v of Baxton, hav produced & book which'evokes ail. the - fun and
it

'fthht “hich Hallowe'en uup:.re-.

Foh o N $23 - =t i
. . ‘Brooke, L. Leslie. -Johnny Crow's guaen.- i1lus. by Leslie
¥ L. Brooke. New York: wWarae, 1978. 2 2

This isa reprinting of - the volﬂme which first app?é

x{ 1903, | The opening liries "Johmny Crew/ would dig and sow/
(nu he made a 11t€le garden" set the' stage for “the anmnl ,‘

petaonnlltiea who vhh‘. this garden. ' The " animal! are intro— T

duaed,thrqugh Sense rhymes and ng i1
-

both in black.and whiteeand in. full .colour.

Bm&ks “Gwendolyn. - Bronzeville boys and girls; 1illus. by
Ronni Solbert. -New York: Barper s Row, 1965, %

Here are poems for ‘and about'children:’ Each poem, .

‘named for a boy or girl, shows a sensitivity to the feelings’

3 Z | Of the child.  For.Cynthis, the snow. “wh!.te)y‘whl.n;gw‘ay", 5
Rl 1 and it is:"so beautiful it mirts', Vern's ‘fee1ings for his
_pup_she expresses. thus: XA Whbi yiu'ye. Had s 8061457 and ’

£ ! - rio_one mveg ynu vazy‘ t:.he pup vu: not. "mock the ‘tears you
-7 pave £o hige®) 5o i !

e 8




bY the full-tolour ulustzz@t,o\f}!odges. S £
: : g :

“carroll's Through the_ Lookin S, and What Alice Found

ed., Pinger :hmes, Llluﬂ.‘by Mnxc Brmm‘ W
x] ,D\Itt_on, 1980 i
\ S 2 1 e i 4

Hem 5a cauac'exon offourteen ‘rhymies; ‘with accom- = o N
! panyinq u-e&uccxon- for finger plays. " There-are double-

page umeg:nxom in black<and white., - . ° % S
b e, B .

Brown, Haxqatet Wise. Nibbie nibble; illus. by Leonard’ .
weisand. Readinq, nass-.’. Young: Scott auoks, 1959.

e twenty: uve pcema L the poathumus ceneccwn

contam fourtesn which are published. hexe for the’ fxzst timei DA
They are- divided ‘nto, £60r units: ’ \Déop-In The: Gréen 3
-Stemmed World", "In The Darkness Of The Sea”, "Ask Now Tha
Animals", and TOne By One®, - T ety

Bmwmng, Robert. The piled pipet of Hamelinj 111us’ by. LEREc IR
New Y ork- *Ceward, McCann, ; 19 7 ) ! ,

Browning's, narrative poem whlah umstrar.es "Lf e 've

p:omiled then a\lght, 1et us: Keep. our pmmx-a' 1s anhancﬁ

Clrx:all, Geatas Deis cazmll fabberwocky; illus. by :
un‘ Ereskin Zall New York: Frederick "&!n?"?77.

< mhe poen 'is tr by, the' ap ate b ce:pt ‘from” "

Th&!e ,,and (‘_he book ands with 'Annotations by Humpty Dumpty




«

&y Y 'n

t and the’ saga of-the Snark

.- smith,

%

] Sk . s )
P 40 5 %
“from the saje source,’ togethier with the tex

of “Jabbe

~
“wocky". i between, t.he ulu:t:atlc s depic’ nmtyhumpcy

e Expm.xm the meani.ng of thu nuc&-)oved nonsense pma-k

Dedxcatlog: "To ny ‘good friends on all yoir 364 un<
e i

)?itthdnys and the facunqs you give de. =

f
£l =

Carroll, Léwis. Poems. of Lil’ii Cérggll, 11tus; by. Jo

ohn *
Tefintel, Marry Furniss, Wency. fiollday, Arthur B. Frost,
Lewla carroll. 'New York: crmut‘mvs. e

“myra fotin mvxnguon has eomp;:ea thia volLﬁe which
con-tains poemis - £rom wondarland, clpha:a and x.'!.ddle poins,
the tamuus Hiawatha _parody, odd, bits'of humourous ‘verse,

-mhe! ‘comptler's biographical

n}’foma_tron and hotes én the poems make the book very :

. » i
valusble for Carfoll'enthusiasts. 5

o ¢
Trel. {llus. by BlaiT Lent.

3 The telephone;
e Dalacorte, 197Re

“rhis book 1s adapted “from. the Russian by William Jay’

Ch\xkovu ky i
'

in col llboration with Hax ﬂayvaxd.

calls to'a lmall hoy. “The polar. bear: cak ¥ibecaise Ms

elephant friend wants ' peanuc m:u—.ue, and the xeindear
Is it K

‘Teports:: | deat, oh, daax,/ Did you hear?.

true/ ’I‘hat the Bump-Bump. cars 4t the Catnlval/ Have AL

‘Burned up7' o : 4 T 0 35

o - 

ni'u a._nonsense -




A word 1ist: h also d

i
Cii:di John: I met'a man; 1llus. by Robert OSborn. ~Bostom:
#bughton MIZElin, 19 El S
i~
Fhe- aithor se&ms in the “intredustion that "these poems
“ere written for a lpecial pleasure. . I wantsa’ €5 writs the-
first book my daughter resd herself.. To bring: them within .
her first grade YargeT Hased them ‘on the o' most et

.~ tary wo:d lllt in'general use. In aéditian f.o the. hnlic'

& more dLffi ule wqrds

5

XS ’

child ‘to t‘he dali,qhts of- unquage. Pk yt \ "

i 3 212

Clarai s John. You feadto me; I'11 read €0 yous.11lias. By .. 1
roy, New York:  LIppincott, 1962

The poens in this volume cover a variety oi suhjecn
,of'xnca:est to.the young chiid. Théy are pm-mm in m
colours; those printed in black are for-he adult fo- read:
to thechild;’ whiler those in' bilue ‘are written in 2 basic

“"vocabulary \lhich a grade one” chud Should be able to read.

e
" S 14 R A4

clark >Laonatd, ed; and trumpets; iilus . by\He
- Copley. .London:  Bodley Head, 1962 -

su.btj.tled "Poetry for the Youngest”, r_hj.s 45 iy

anmongy “for. a:mm to| fead to and share wien young”

chudren, JIn the, 1ntrnduction, r_he adj.tor asserts that, "

while not-all of: the selecf_’l.onl ife within :he actual




f.e
1

SR A
i uml "the Ho:ld of ch&uhood"  He cvnslﬂats it 'a book for

on tD raad for themaelvea when t"léy can". He wuxn

;Sor "they will ‘not surz}!nﬂer all r.heir huney at qn- sip”. . ho
‘Clifton, Lucille. ® Everett Anderso ear; illus. by Amnl-- 3
s .Grifalcon. New York: - Holt, 197 A g

ks : N e X% ole - & e !
S = 5 £ e TS 3 4
® - 93

- A * .
’3 5. 0f the. they ‘are @Bricerried with what he’

young' chudxen "to possess,” to’ look: at‘L and enjoy, ‘and later
the

:eaaen notto dismiss ‘the unfanilar. poems b the callection, :

/]

The poet-guides ‘the readet through a desczxpuon of

. the seventh year of Everett's life. There is<one poen per

‘month with @ fuii-paqé U.).ustzatlon‘of each: 'l‘be young

chi.ld should readily be able” to 1dnnt1£y ‘with these thouqhts

éxp;ened "bythe author in free verse. ' hnlexample: . Tn

Saptemher, *x went to schopl every ﬂay\lust yeaz,/ Wy do:

I-have to go agamr'

:Cole; William, comp. A )éot s; illus. by

_—Eéue!_m.
Robert -Andrew Parker. New York: “Viking, 1973,

 Fhie ‘antholdesis broad and discriminating in its

.selections, ‘and; as the editor indicates in the preface,

» it is.not intended to represent ‘every form.of animal; 1ifes’

The majcrity of " the selactions ‘are by contempox'ary authors,

*‘but the cheicea tena tc be the lesser known poems, ~For

example, 1nclué.ad is Theodore Roethke's "The nezdn'-,' but

not "'A'he Kitty—cat Bird" and Ranﬂall Ja!nll'a "In and’ Out




% &L . 100

tha Bulbes but riot his familiar -alf—poztxait by ths bat

" poet.” Tha poems hu aznnged»by type of umu o

De. 1a Mare, Walter, Bells and.grass; :Lmu. hy Doxothy P ."
; Lathzop. New York: Viking, 1363 T

5 '3-

' } o 3 S
/cole, w1u1am, conp: .-Oh £hablp Xxidicul illust, by -l
omi nqex-ex. New Yoz 19 3 8

col;:‘hal' deube:a;mx'}mlémg from’ this “collection the
sonsense verses of Carrolf-and Lear because he feels that’
they are readily availsble in several anthologies. s spike .-‘
¥illigan and Shel silversteinare included, as are atleast
two SGI‘.D\IB poeu, A. B HO\I!IB!\ and Theudote Rﬂthke, who

on occasion did wxlf.e in lighter vuin.

In- the introduction to this volume the-author explains:
hw he c: robs @ notebook which had been neglected for
fany years and which contained "pencil -scribblings® dated *

1905 - 1905. Some Of these scribblings appear here,
'mgmr-wm- other poems.-which theif f£inding inspired.

He adds that they had'been written "by and through that. -
self kithin which, in fowever small a degree;. there unu

lu:kad somethi.nq ('.hat m.qht nerit so piécl.eua a t:nmte




De La Mare, Walter, Peacock plei
" aew Yok, Knopf, 1961,

“This cbuect:ion OFf -the most §opuia‘:‘ of ‘the posni
. de_.la Mare” was fj.rs§ pubnshed in 1931, Anongs the Cooney’

1bis Erationg in - this e, o itton are’ mo&a VhiSh apiute

.
) thB humour of "Off the Gm\md . the spookiness of "The

" mief at Robin s “Castler, and- the mystery of "Sone onen.
2 o

:y'.f"'_".' R :

De Regniers , Beatrice Schenk. omething sgé!al illus. by
Irene “Haas: .~ New York: - Harcourt, 1958

e 10 nine sections’ ranging. from "If You Find. a Liu—_;e

Feather" to 'If. We'flaiked on Our Hands",  thé gently evo-
citive mixes, with the humour of 1ncdnqtuity. Thére are. - "
chafmnq qam(\ gay nonsense, and, im"Little Sounds® 7

4fs1ght intor how: wonaezfux is our Sense' of hearing. The

: posm "Keep a poem in your pocket" provides thie intmduction.

ns Ragnlers, Seatiice Soherk;  Moore “and white, Mary
j- Michae 1s, .comps; : .Poems - children w!. sit still fop;
/-q Ney york: | Citation, 196

~In‘their effort to satis gy the req\lirement suqqssbed

L title, the compilers have chosen fzom the wotks of

i pnets as'R.. L. ,Shevsnson, e. é cun'mi.nqs, Karla K\.{!‘kin,

_and Robert Frogt. o

‘in adal.tinn, G“’Qgestions are offezed as to hw bo use,




SDownie, Mary Alice and Robartson, parbara, cdmps.
has wings; illus. by EMzabeth Cleaver.
( Oxford University Press, 19.68.

Toronto:

.

3 \

'

Let'me. sit silent/ Let me, vondex® ]fram “ox:ders" by A. M. :

* Klein) establiWS the atmosphere for thi§ compl.lation cf
of:

Canadian poetry.. The séventy-seven selections conalst

‘Eskimo chants, translations of French Canadian folk.songs,

nonsghsepoens—and—modekn verse .

&
; &
Ellis, Louise.  The -alphavegetabet; Lllus by Louise Ellis.
Toronto: - Collier Macmillan, 1976. — k

The author takes the reader on a playful tour through
the vegetable world from artichoke to zicchini in twenty=

. ¢ | ;
"six verses.and twenty-five drawings. (She didn't illustrate

the urd bean.)

. Farjeon,, Eleanor.’ Eleanor Farjeon's poems for children;
un¥ils. - New York: Lippincott, 1951.

This volume cohtains the comple:e text of four published

. collections of the author s poems:. Come Christmas, Joan's

Door; Over the Garden Wall, and Sing for your Suipper. In

addition, there are. twenty peems, a few descriptive, but

mostly’ lyrical, which had not been previously published -out-

side England. ° In the foreword the author declares, "The -

result

.8 so largely 1yrica1 that’ it seems to me‘I have

‘alvays® versified witha tune in my ear.”

B : R N
e closing “Lines of ‘the {‘1:5(: poen'in this collebtion

‘

TN




. ln ‘Boems of Childhood by ‘the author i.n 1896.

© 4 Macmillan.® © - b : - :

" which precede ‘each of the eight sectibns, into which-the book

" Field, Raqhel. Prayg‘ X Eoz a child, illus. by Eiizabeth Qrton

103

En g U ne
&1d, Edene. ‘Wynken, Blynken, and Nod;.illus. by Barbara i
Cooney. New York: Haseinqs Hause ¥ 1964.

This is a reproduction of the poem which first eppsared

-

Field, Ra 1. 'Poems;

irll\_ls. by Rachel, Field. -.New;York:. '
Macmiflan, 1957, '« y B g

With j;he exceptien of six poems publiahsd here for the
stt— +in®, this is a selection ‘of the poet's work previ_uusly
published ir various magazines and in"five volumes by

Miniature silhouetl:es by the author decorate the pages

is iyided. ) .

; %

-... Jones. New York:: MedTITel, 1544,

T ) . . P
This prayer, written for the ‘author’s daughter, "is .

presented in its entitety on the. openinq page.  Subsequent.
paqes giye the poem, a _une or two per page; with a facing
|
E‘isher, A\ueen. Do_bears have mothers, 'too? illus. By

Erlc CPrle. New-York; Crowell, 1973. .- . .

é‘xq coTourful closeé-up pictures of animal mothers and .
! S ? piot : !
. v
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habies complement the verses to provide accurate Lnfomtton
on the theme of mother-child relationships among animals.
Reassurance 15 offered to the bm monkey thus: "If you

11 hold you/ when the going's

can't/ -cling -tight enough/

v rough."

Cazle. lla!-' York. Crowell, 1971..
L}

. This is a collection of light, 1ilting verses - telung

i Fisher Aileen. Feathered ones’ and’ furry; illus. by Eric

" of birds and: animals both in- their natural habitats and in

the homes of their human, owners.

: Yish&r, Aileen. My cat has eyes of sagghlze blue; illus. by
Eric Qarle. New York: Crowell, 1971. .
i

mutifaceted natare of ‘cats and their activities. sShe does

& & ” In this velume naturalist and poet Fisher describes the
° this affecﬁona:tely and humourously in words and rhythms

that the beginning reader will be able to cppe with, but

H
¥
’.} that will be enjoyed by the experienced reader as well.

iéher, Aileen. sxng, little mouse; illus. by symeon Shimin.
New York: Crowell, 1969. :

2 ) © ™™ 7nis is a. story poert abcut a boy's unusual wish and its
‘aquauy unusual £ul£iliment. " White-Footed Mouse/ is some-

‘times heard/ to sing a song/  like a trilling bird."




‘Fowke, Edith, comp. Sally o round the sun; iMus. by Carlos

plus .directions for. the gan;eq and fingexr plays

" evening/ I'pull the shddes/ of my eyes/ to see/ what the iy

and concludes with a hymn to morning. LI . . i

Gamgs* by Peter Bréugel the Elder. According to this artist ? 7

105

Marchiori. Toronto: Doubleday, 1970.

This anthology contains children‘'s rhymes, songs, and FE &

games. Musical axranqements are by, Keith MacMilla

Appended !.s a section of notes,: ret‘ezencas, and sou:‘cea,

Fox, Siv Cedering, - The blue hnrse, and. other hlght poens;:
* illus. by'Donald Carrick.- New York: Seabnry, 1979..

This collection/of foufteen poems bef;ins _with "In the ~ . :

night/ will show me." t continues.with poems expressing

what the child experdis caa: before drifting off to sleep, % ‘ X

Fraser, Kathleen. Stilts, somersaults, and headstands;
New York: Atheneum, 1968.

se poems were inspired by the painting "Children's

of 400 years -ago, children play close to one hundred games.
The p'untxng is reproduced hete" 1n whole and in parts ands,.
taq het with ‘the F:aser poems, aucwu the reader ta cumpaxs

today's games with those: of 400 ﬁatl ago--and’, to xeauze

why these qames ‘still survive. tee




'ceismex, Barbara Peck.and Sutér,

“their content, :nyr.hm, words, soundl‘o: humour. " ‘The poems

Graham, Eleanor, ed.’ A thread of ggldx illua. by Hazqery
2 London

5 : . 106

Frost, Robert. Stopping by wood: évening; illus.
by Susan ae??'ezrs. New York: Dutton, 1978+ } :

Each line of one Of the best-kiown and best-loved of

Frost's poen\a is acccmpanied by the skil!ﬁll irusbry of
J'efiers, zesultinq 4An“a beautiful ‘blend o£ ly:i.‘:s and

pictures. ’J.‘hs kindly zotund figure vu:h hu pmmise

keep”.lends . chrumaa t:uuch.

Very young verses; illus. by Mlldred Bronson. Neiw
York. Hnughton, 1945.; 7

This anthology was compiled by two.teachers who were

convinced of -the need for poetry in their work with small

. s
‘children.. They indicate in the Foreword that. they selected

“"those which have proved to have greault appeal, either by

are arranged under nine snhjgcts for ease’ of use by

teachers, pafents, and children themselvés.

The ‘Bodley Head,

" The e tor ‘of this colleotion stite: A.n the 1ntro-

duction ‘t.\{iat or. the sake’ of b:evity, she has "taken_ f:om

thought or impression". Several excerpts from ¢
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Grsenaway, Kate... Maridold garden; illus. by Kate Greex;away
New Yoxk: .Warne, 1910,

This couscuon was fisst pnbushed in Enqland 1n 1365.

These ‘verses. in simp!e rhyme Eor the young' chx,ld have a A

El.o::al theme which’ is well developed throughiout ‘the volume

in wozds design and arréngenent of the picture;s.

Autres, Inc., 1975,

This volume contains pcems written by. ‘the studem:s at

St Narbert Community School Ln St. Norbert’, Hanltoha. The.

sge rénge.of these posts is from six ‘to twelve ysars.:

_HObérian, Mary Anm
illus, by Jose

‘e yancdid vk Nipenaderie of pocis;
Tow. . New Yorl§ Vikinq, 197 2

H
i
3
£

In this conection of animal poems, the exotic ‘and’ (:he E

familiar co-exist There is the ﬂcelnt who ”kno

alot!

"growsalot™; arid wWho séldon ever “goesalot" 'to. "places, where.‘ ¢

S L it snowsalot”, and the. whale ‘who, althcugh "stout abo € the

nidd1e"”, ne‘verthelass "1iKes. himself 1ike that o Bach poem £

Moot accompazﬁied by an { lusttatian.‘

_Hol man, ary Ann.. Yeua butte ell red jam *
‘black bread; illus.” by Chaya Bi rstein ~ New York

Viking, .1981.




- ona variety of sub;\ecta.

» its teligious and zts secular aspects.

~

=

Somé: Of: thie: poems,, fo: example 4

-ear zou smiling aﬂ other. goems,
New York: Scribner, 1973,

pout/ till I fcrget/ Nhat 1C'E about." There -are alsa poelns

which transform the ccmmonplace mnrmcea 1m:c somethlng

nupkxns, Leo’ senneu;, ed. Easter-budé are springing.” illus. '
by mum:.g acipdola,  New Yorks | Harc"gxh, 1979, gy S

Sixteen poets con*




| “Hubbell, Pa‘tiicia;, Catch me’a win
s T g T e

,1ssa, et’al. ‘Don't tell the scarecrow and other Jaj se -
‘poems; 111us, by Talivaldis: Stubis. New Yor! our -,

109

Hopkins, Léé Bennett, ed..  Good morning to you, valentine;
Ll ulv.u. by~ Tomie dsy?ay ew-Yorks:: Harcourt, 1976

3 l&ssembled in this’ vol.uu is a Hi.de vltiety of poetzy--

‘ridiculous, the. s - 1, the ser{ ntri.bubebo

sﬁ: Vaxenuu s Day. m.ceruy quality ranges fmm the “work - -

New York: ' Athenéun, "1963.

'l‘he poems in this cellecf_iqn ars fe: those who feel the‘

_”uzge o experlenee the feeunq that exploring the. new “and.-

the \m\lsual bxings wif.h ic. -For exampla, 'Bnukfast ccnver-

aation' —bebneen the s qat bowl, honey pot, and cerur

- “Chant of the" Awakening Bullﬂozers -—“mén think r_hey own

us/ BUT THAT, CANNOT az’r 5 2 ‘

Winds, 1970




A bat'is born; j.llua. hy Johii’ Schoenherr. s

o “ Jarrell Randall.
% % L DouFleda'y, 1978,

Yurkx
B

'l‘hxs peem is tuken ﬁrom "the author s novel. The Ba:

Chos o6 n: depict:s the: common brown bat as it :ares f£or its

" ‘Keats, John... Ihe haughty boyi 1111
7T New Yorks e

" by Ezra JackK Keats.
Viking, 1365, R e

This ‘poen otiginally appeared “in a: letter o' his

! .fifteen-yea:-old sister Fanny when Keats was cwenty-twc in

he -summer of 1916.‘ He. claimed: hat»th_e poem was,é_poup

S S T ingimeenie) b L

Kheraian, David, comp. The d5q writes ‘onthe Window with
his niose and other poems; I1lus. by Nonny Hogrogian..
~New York: _Four winds Press, 1977,

The twenty-two short. poems in this poetry- 1ct0re hcok

wax.'e not written Ear children“ because Kherzhan belleves

* that the best pcetry for: children is hot poetry that 45

rittén 61 them but zathier adult pnetry which'has heen

. judicioualy chosen. The one'; sxception'
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o ROaRAH, RAF1as DO e draqons . rens & dreaber A11ds, by
L xaria Kuskf—g—ﬂ_ew_"ori_‘_———a Row, 1980. .

" The aithot has brought together into this one vulume

fifty-seven poems that she wxote for chleren between 19 8

and 1975. These poems are companix-zd by notes on’ poetry

. app:ecxatmr and on’ the of these;

riting of poétry. :One

: nobes sugqests the words ‘in“a’poem are like ‘the colors s

When they are put together with ca:e, t,hey

in'a paintlng

i 58 Kuskin, Karl Anx me I want o e ﬂlus.
- - New/Yor B Hazper ] Row, 1972.

by Karla Kuskin.:

In. these beantxfully crafted and imaginatLvely illus-

tnted pcems Kuski' auows thirty famuxar creatures and

things» to ‘tell about. themselve

Sometimes ‘the a.dgntity or TR

the speaker is evidentat the beginning, sometimes the

reager nust wait until the end, and’at other ‘tines it's a

matier o 'guessmg, with ‘the help Of the illuatrataon,' In",

the: *

¥ "Note to Older Readezs"‘ at ‘the beginninq Of the volume

authur states iy

'sceaa of dascribing how'a cat, ! “the rio6n;

K\mkin, “Rafi: {1108

the ‘window tree,
et York 975.

Near
Harper s Row, 1
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about where a post gats ideas ifcr poems,  Kuskin prefaces

. each of the thirty two

1.0
oens 1{ this collegtion with back-
i qrcund{ riotes addressed- o the "thild reader.  There is, also
i 1
Tar e fan ).ntroductioh ‘adaressed o a ults. The pdems themselves

'Lartick Nancy, ed. ‘Greén is 1ike s meadw of grass
"kelly Oeehsiis: champu?n, To:  Garcard, 196

Fokoa period ‘of ‘fiftecn weéks zn Spring, 1957, La:rick

. cenducted d wprkshop 3 poetry S65 chi dren; . whigh wa

vattended by twenty~cwo teacheks- land hpproximately 500
o chndxen aged' stk to thtzeasn, % She states: in the intrc-

‘duc\tion tha(‘. tha partlcipants "had .an apportunity hc listen

to poetzy ‘and réad or- recite’ it almost every ‘ddy. They

gor began “to see poetic pictires in the spring sniow that Covered

their wena)for a few ‘days ‘and the mud puﬂdles that £ollowed:

SOF DR Soan they vere: crazting their own poetx.c imagés and’ sha«:ches i

of song. Larrick has selectad seventy*foﬂ: of the chlldren'

“'4. < .

creati.cns fo: thla buok

Larnck, Nnncy,. Piper, pipe at sgng again. 111us. by
Kelly. oechsli, . Ne\i Yorks Randem ‘House . 1965,

vt the, intrudt\cticn this 'an(:hologY: L‘arnck e‘xplains 2

; ..the signifil:ance Df the tftle, and Blake B "The ‘Piper! A

the poem which s placed at ‘the beginnlng Selecbions wez

tested i sc‘ ool sxtuation befoze incluaion was dacided




“ pelicant. .
'-Lear, E

: limericks, ,and narrative ‘poems..

113

upon. * The -range is from "For 10, ‘the winter.is past" from

The "Sqng of ' Solorion to Ciardi's "l‘he Reason for the

by ‘Edward Tear, ork:

The comglehe nénsénseé: ‘of Edward Lear, iixu
Dover, 1951 ‘e

- Triis s A compuatmn of Lear's: s alph bee rhymes,
Iesd :eprint of the. i947

Faber edition published in Enql nd

Lear, Edward, Edward Lear's the sc¥oobiois pip; Tllus. by -
Farper 4 Row, 1968,

NanCY'Bckholn\ Butker(:, New Yor!

The origina]. unfinished “text of ¢hia poem vas published

“in the U §. %n 1953 The. comp]. tlan was exequted by que‘ .

Nash, and hls additions are. in brackets.

Lear, Edward
Gooney.

Theé ‘owl and the pussy-cat; .

'Bost_:an Litfle; 1969

“fhe quanqie-wangxe s hat, illus: by Hg\‘(

Lear, Edwar
“New York:- FrankITm Watts, 1969,

Oxenbury




" Complete onse of ‘Bdward Lear and .is presented here in a

single poen illustrated edjtion.

iee, Denfis. A111gatng g:l.e. 111us', /by Fran Newfel
A '!o:cmtcr Macmiuan of Canada, 197 B D

R A\ young chnd asked her father for a.poem at bedtime‘

poet nennis Lée, and Alligator’ Pic is the
_“answer _to that’d 1d'- request. Theése rhymes are steeped mEE
" in things Canadian, as'it was the.author's avowed intent

to have Mother Goose, co- exist with hcckey and ockplks.

carbage daugﬁe, 11108 by Frank Newfeld.

‘" Lee r’
: Macmiuan of - t:anada 197

gt ne‘m isia c‘ou.c‘uon rnhglnq- 2o :ou:—'une:s to four=

page narrative poemn au are chaxacte:ued by rhyme," a

>

pmnounced rhyﬂm, nnd exaqqeratxcn. Readers® shnuld

paxti.culatly enjoy. the Hord twistets in. "The Big Molice

Pan” and the Bextle Dumh' a'nd the thoughta n. 'The opezaemn'

pring garden;
Dial, 1965.

e Boti

This collection of twenty,

- traces.a spring-day from the mming queunq to che snail




’l‘he btllliant collage and watex' colcr 1llus€rations 3

: complement this collectlon of poetxy far the young child.

Lewj.s : Richa

Miracles; Poems by children’ of: ‘the

Engl ish-sgeaklng vorld; Unilius, New York: Simon
and Sohuster, 1966% 1 - i e
In 1964 L'ewis ; winfh- the\:' sistance of UNESCO, ‘trévelleﬂ

An eighteen co\mtzies whe:ce -English was either the native

1anquaqe or an 1mportant secana language. *

fifs {ntention was .’

to couect poetry writ“

hy childze h.

Thils vblume com:ains

app:nx;mately

ZUO of the m‘Dre than 3000 poems he collected.

‘rfrom children aged four to fourteen.

“Livirgston, Myra Gohn, ed, ' Listen, children, lListen: An
hology of poems,_for the very youna;-illus. by .-
Trina Schart Hyman. -New York: Harcourt, 1972,

on,Myrd ‘Cohn, “ed: .
0 At‘heneum,

Poems of Christmas' unillu
196




Livingston, Myra cohn., 100!
i J udith Shann. New ; York:

! the; acuvicxes, *thoughts, and imaginings of éhitaren make:

up this collection. | The joy of roller skating with."April -

< v'histlin/ At your bﬂ:k" the” reailzatlon that 'Nine’\von',t z

come agaxn i the thmkfnlness for "the every mrnmg sun”

help t6 pmvme the. expexlencq of poetry for the young

child. :

David. Eve me I climb-a tree; 1l1us. by Marc..

# Simont. Bostmv 'Little, 11967, = B

% SE A '
[ This 15 a colleution of l:wenty-five pneme fzem the' e

Hcco:d, navi.d. ‘The star in the. gau; 11i1us: by Haxc si.mn:.v

‘Boston: " Little, 1975.
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yolumes of poetry. as well as from those poems published in &
newspapers and magazines. The result is a book Of his .

- poetry for the very young reader.

McGinley, Phyllis. The year without a Santa claus, illus.

y Kurt Werth. “New York: Lippincott, 1956 ;

'@  This is the story poem of ‘the "Curicus/ Furious/ .

Fidgety year/ When Santa Claus/ Pnhitched his'sleigh/'And

; vSued'he yins-£aking a Holidsy'. sOne Boy has'a very good

Ldea, and the sory of how that idea was carried out

¥ exeflifies ‘the :spirit oF gererosity for which ‘Santa Clavs’

stands.’ o B

the moon and me; illus. by Marcia

Margolis, Richard. O ¥
York: Lippincott, 1969. -

Yy Keegan. Nej

In free verse the afthor expresses the things children

think about, based largsly, he claims, on what he remembers

of his chilahood thoughts. They are the nest notions of e

children tryinq to make sense of their worjd.

[Merriam, Eve. The birthday cow; illus. by Guy Michel.: New
| J York: Knopf, 1978. i

"cay and humnurcus rhymes, jingles, word-play, ‘and non-

sense combine in a collection of fifteen poems ‘which- should

| " Haye'a.special appeal for:the very young child.
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Merriam, Eve. Catch a little rhyme; illus. by Imero Gobbato.
. New York: ~Athenemm, 1967.

This volume completes a trilogy of poetry books for
children. The author's two earlier books, There Is No Rhyme
for Silver and It Doesn’t Always Have to Rhyme are more
suitable for use with older children, while this collection

should appeal to the younger child.

Milltgan, spike, | §iliy verse for kids; illus, by Spike
Milligan‘ New.York: ' Puffin, 1968.. N
[ Milligan writes in the Forauord that most Of the poems
were written to amuse his chudren, and that some were
written as a resulf of things they said. The title is a
most appr’opriate one, as there are rhymes about such beasts
as the Hipporhinostrigow and of ‘the Land of the Bumbley Boo

where "They never blow nbses,/ Or ever wear closes".

Milne, A. A, The world of Christopher Robin; illus. by
‘Ernest H. Shepard.- New York: Dutton, 1958.

Brought together into this one volume are the complete
When We Were Very Young (1924) and Now We Are Six (1927).
In addition to the black and white drawings of tl;e original
books, Shepatd has contributed new endpapers and eight full-

page {llustrations in full colour. s




Mizumura, Kazue. Flower, moon, snow; illus. by Kazue
Mizumura. New York: Crowell, 1977.

This poet-artist's interest in, and concern for, the
world of nature are evident in this volume of thirty haiku
in praise of the joys of nature. In "A Note about Haiku"
the author e)cplains.the special characteristics of this
form. ;

. Mizumura, xuztxe.' Iisee the winds
. New. York: - Crowell; 1966,

i Feos sbrie i Japanese brush drawing, Mizumira

* portrays the many forms of the wind, which change as the
seasons change.. This small.format book has the brief poem

on one page, while on the facing page is the -iIlustration.

' Moore, Clement Clark. The ni ht befure Chri, 3 41 lus.
by Tasha Tudor. SKokie,.T and McNally,. 1975.

What Began as a Christmas Eve surprise in.1822 by a

devoted ‘and imaginative father has become 2 classic. First’
published in 1823, it is from this poem that we get the =
names of the Christmas reindeer.

Other ‘editions of this story poem are :1isted.below.
i of1 " ‘s

Moore, clement  Clacks. he night before ‘Christmas; illus.
by. Tomie ‘d New York: Hollday House, 1980:
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by Paul Galdone. New York: McGraw-Hill, 1968.

Hoa?e, Clement Clarke. The night before Chnmistias; illus. 2 ' \

Moore, Clement Clarke. The nicht before Christmas; illus.
by

Leonard Weisgard., New York: Grossett, 1949.

) .
Moore, Clement Clarke. .The night before Christmas; illus. et
by Arthur Rackham. “New York: Lippincott, 1954. o

Moore,’ Clement Clarke:
by Theodoke'.C. Boy

This 45 a taqsmxe Of ‘the 1848 ediition and inclu
the black and white erigravings of Theodore C.Boyd. . The
afterword "Clement Clarke Moore ana His Chris tmas Poen"

gives an account of how the poen Came to be written and

published. - . .

Moore, Lilidn. I feel the ‘same way; illus. by Robert
1968

New nyku. a & 2 AL

The feslings and mougﬁcs»of the yound child’are 5 A

explored ip é.hese'smn paems. For example, after playinq

hard 'r,m'e to atop/ and' listen to me/ t'.humping. :

‘Hoore, Lilian. ‘Sde my lovely m_éon 1v and .other, verses:
_.\ . about witche Eonts and thi ¥nu “by Diane

ansnn New Yorki, Atheneum, 1975.

Simple anid direct postiy about monsters; gablins, *
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witches, ghosts, and something that is "coming dojn/ ¢

slinkety-sly". These poens are appropriate for Hallo:

or anytime when one needs scary poems which are also

The ‘moon s 1iké a silver

am, comp. a:
| A celebration of t. by Russian children; .
k - Am by-Eros KaIcE Néw York:  Sim Schuste: b

tHorton, | HL:L

ng are ninety-two poems wrieu b' Russian, children,v ?

agéﬂ four m uiteen ysaxa, living u-. th!.n: uzezen:

- 'dties of the Soviet. Union: Morton, . who' tunnlated and

coripi Ted thls volume, writ ln the, Intmd ction: "The

salectinns were made on the basis of merit alone, but’an

anurmt 4 " for inclusion was .whether it was’

possible to translate the lines into English without loss
Lof subtlety of meaning or the beauty of image and expression”.

‘The title page for each of the separate secticns, con- -

;fains, . x'n ddition to an 111 £ gelecnom from

sodms by ‘classical and modern Russian poets.

Mosa, Slaine, comp.' From motn to midntgh 7 ilius. by
- Satomi Ichik!vl. London: Heinamann, 1977

“Hers 15,2 conecudn oF twenty cxuu onal poems” £rom

"-guch poets as uau, Bluk ; p :]eon: sxqwninq, plus-a con-

qtete oem about: the ueuo by the " 1as_ T Known, muhax’a
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. . nun logden. Custard and company; illus. by Quentin Blake.
: 5 Boston: LItu 1980. R

- The poems for this-colléction’were selected by Duentln

~ ‘Blake, Nho S.llulttatad the volume with his freretlc a

comic’ iine a'wings. Sexections range, from terse us(sx-

5 S ~“pieces uke “"The' Mules” to the., ndrrative *The Bcvy who

| g " Laughed at: Santa Claus" fnxs volumé is an axcexlant intxo- :
i i sk g
DLl Y /‘fugmn o t.he fun ‘and qanius 6t Nash’s poetry b

Ness, ‘Evalines \Amelia: mixed 'the ‘nustard; 11lu

s Bva.u.ne Ness. New York: sczipna:, 1975.

'llhia rich and varl. >d collsctlon tefl'ectu f.he poets

apprecl.au.on £or, aha’ uhddratinding of, the female. ‘A, E.

> Housmn,— John Keats, Gertrude Stein, and Myra Cohin Livingston

are anong the’ cORtributors ofthese- tenty: poems 455 it qirls

of a1 aqes,, shape-, and sizes, and ccverinq t

L1} spectrum’of 1ight vaae, yrie, limerick,. and & edonal,

P « 5 e e o

N:mn, Fran. Sunflakes and ugﬂ g ne; ‘illus.: by cxaurhu:a 2
Boulanger. Richmond Kill, Ont.: -North windg Press

1979. %
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> chle—lLke in thelr visual- interpretation of the seasons.”
This hardcover edition of t_he uzi‘r‘g.tnu 1977 paperBack

edition was created to commemorate the International Year

i “of ‘the Child 1979. | S

ARG TR ot Nelii, Wary. ~Hailstone
By 9 i ccl.nx; 111us, |
vy 2, ﬂﬂY 6)

telt. g 'Eyelve sunpl- pdems a crxba colours ‘in: terms’

0B1é; Tona and’ Peter ;, eds.: ‘The Oxfora hook of ahildren's <
verse; Londop: ' Oxford University:Press, 1373.

rhis volume bzmqs together 332 British and Amer can

chnd;en < poens, spanning Gver 500 years.. The compilers’ "
vailable

t:f.‘l.ve, as snud in the Prefam was "to’ mh):e

“The chrono-

ocial vi-llIeB' u\d attitndes twald chi)dtan. s Nntes an -
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> peaceable kinddon: the Shaker abecedarxus, .ulus by v X BT

Alice and Martin Provénsen. New York' Vl.ki q 1978. °

"mhis was originajly published in the Shaker Man festo . 3k

of ‘July, 1882,°and titled: "Animal Rhymes'..

thej.r child:en the al.phabet. Tl’u.s newly—iuustxated version B

] own by Jim Long s scage, iilus, by Pam Kall.
B s& John s. Ereakwater, 1976

" Plath, Sylvia., . The
M

Thé bed book
Cu‘lly. New: York Harper a. Row,

1976,
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Pmlutsky*aﬂk. A_gopher in the other animal
poems; illus. by Robert Leydenfrost. wev York:
- Macmillan, 1967.

" Perfect for teading aloud, “these delightful animnl

hymas shourd have childrer’ eagerly chanting: about the
1 Wy "yickiey-yucklty, yxckxgy-yak" and the - *giggling gagqu.nq
- -

‘Gaggle of geese

{ s 'Preiut.sky,-v
i 3= hess:
- ; ,

New Yorks

azaanunau, 1978

[

uommennx Meath, whoj because’ he has 1o teeth, isn't x'eally

tQ be Ee-md the Hozzit, “who wtea.k! havac in the c Olet.

2 G Ezelutsky, Jack. The snopp ofi the ey i1lus.’ by

," b Byron BBZCDD., New YOrk: Greenwillow, 1977.

4 : In t:hfu cail}ctl‘ori o£ versesthe reader is introduced

2 Ty o e toa né'w breed of»vcxéatuies- the v'u—mpn, who. {5 i—g.pouxbie' :
3 B £67 a11 ‘those thinigs ‘Which go wrong around the houses the. < |
3
}
i

‘ the: snupp. et @

Awu.nn, Maxgaret ‘G.,  comp.’ Rond: abeut six} illua. by’
¥ Wu'na 1973

1 wrthey. .New ¥ork

Among the poets’ ted in"this éun




Jane Taylor, John Keats, Aileen Fisher, and Spike Milligan;

A there are also some poems by children. The arrangement is

in three séctions titled: ."Five and a Half", “Six and a

Half", and "Seven and a Half", .and’ each section 15 preceded

by a Table of Contents. . -

- Richards, Laura’E. Ti irra; 111us.. by Marguepite . |
- Davis. . Boston:~ Littls, 1955. Fa Vo

Humourous

P words ‘»(“'r.'elvep;hul'i B ”‘Bogot’hybogs"‘,

fanny ha}:ac:arg E

for example) ., coln.bi.ned

nd situatlnns,

with the 'sKill%of:a ver‘ e makex.‘ and stnrytell 3 nake thj.s

a delightfil collection of rhythmical nonsense “boems. They'
have beeh selected from - the author's carly Bodks! 4 Exon

#st. Nicholas® magazine. " : \.

Riley, Janes:. Whttcomb:”
don't watch out! ..T
" L.Ippmg:ott, 1975.

Here is che classic stary poem .of thnse “Gob’hle-unSr

’Dhe gob'ble-uns'll git: yau ef you .
Ilus. by Jpel Schick.  New York:

.who spirit away 1ll-munnerid chlldren as told by Lictxg

Orphant Annie. L

Roethke, Thecdore. birty ﬂinkx ‘and “other  creatures; 111us
‘ulie krincklos. ‘New . York: Daubleday, 1973,

!
The poems in this collecticn, dspict:.ng ‘the mingled
¢ feallty: and fantasy of the world of the’ child, have ‘been




England 1872,

vdg an 1aeal folluw'—up to_ \:‘ne Mother Goose rhyme

Found: . you do the ﬁndmg".
" Aniong the poeris whidh-have: been bopular with “hi1azen
. and whick. ppear in.this collection are: s "pdper 17, "Paper

e T

seleafed by Beatrice Raattke and Stephén Lushington. The

closing line of "The Meadow Mouse' summarizes the theme of

the poems:. "All things innocent, hapless, forsaken".
» . 7

@

Rossetti Christina G. . sing-song; illus. by Arthur Hughes.
ezk~ Dove ; o # + .

= 196 .

‘Thig: {s a reprint of the tme irst pubu.shed Ln <

trie lyric grace 6£ the poetry’ of nosseeu

PN

Lntroduction to lyric. poa :y £ot the- yéing chirai .

volume contains, among others,

“Who Has/ Seen. the wWind?

“"What Can T.Give. Him , and "Feérry Me Actoss the - watex"

N

ALius, by Wiliten smith. \New

Sandburq Carl. wind song;
o Haxcuurt, 1960,

The introductim\ to this book is a hand-wrltten l.etter

£rom Sandburg ¢ to t:he réader: | It says in pazti - "Dear young o G

£01ks: ‘Some: poems n\ay plea:se you for h‘lf a mj.nut & you,

don't care whether you keep»them or ot Other poems: you =

may feel to be priceless ‘& you: hug Eheni'to your heart s keep .1 W

vthem for sure.. Here in £his book poems of sach kind may e

II", and: "Azlthmeti:“ y - 3




Seuss, Dr. And to think that I saw it on Mulberry- Strést;
f11us.'by br. Seuss.. , New York: Vanguard, 1937:

This 13 a story in rhyme of how little Marr sees'a

horse and Viagon-‘on. Mulberry Street while coming. ‘Home frcm

sch 01. His i.maqinati takes over; and the hoxse becomes e

a ‘zebra,® then_an’elephait, “ehen’ . His flight of fancy

‘ends yhen'He arrivés: home.

Seuss, Dx . How.the Gnnch stols. Christmas; iilds. by
. ‘Seuss ey, York: “Randon Hotse, 1957.0 . .0 °

ccntact wm. the' pecple who lived' in \:he val 1ey helow emEt Y

. Chridtas, u.me itvas impossible to: ignuxe t‘neir‘happy

singlng, “and one year it decided “to P an end to

| THe vy €0 do £hi

ents. O its gxeat surprise, it discovefee “the real meaning Sl e

oF the oy of Chris,r_ma‘

levetsteix\, ‘Shel.| Where. tH¢: smewa;k Hidi
.shel silverstein. New York: - Harper, 197

vezrse, while o:hezs have a pninted messaqe. The hmncur

the sopnd“az w’o'xga,' or a combinat on oE the ‘fo:egoixtq




& O e o
spiez, Pet Nosh's aiki i1llus. By Pgtex spier. ‘New York:
ubleday, RELEER 7 ) E

s
. 3

On the first }iage of Ehis book is p:mted "The F,lood" f

“by the buteh poet: Jacohus Raviua (1586 -1658)
spi.en

strans ated i
The wordleas plchute b@a}c which fallnws telrs: the

starbir ;. Kaye.  The covered. bridge house.ind other poem
41 llls. by Jim Arnosky. New Yo Four | 1979

: Amo‘ng the. characters

"«'ﬁcm the reader meeis tn’ this

Stevensan, Robert Louis. cgnd'g garden of verses;' illus.
by Tagha Tud: W Yo enry Z. Walck, 194 *

‘unfer ; .the’ title Pennx Whistles. :r rough succeeqmq gener—




Stevenson, Robert Louis. ' A child's garden oOf vérses;
I1Tus. by Gyo Pujikawar New Tork: Grosset, 1997

o4 < Stevensori, Robert Louis. A child's garden of verses;
; . 111us. by Brianiidsalth.  New York: Frenklin atts,
1986, ; 3

Stevenson, Robert Loufs, A ¢hild's garden of versesi’
: Cilus, by Gessie wucux Smith. New Yorki Scriber
it 1908519 ’ ;

e o stevenson, Robe:t Lois. . A childis garden: ‘of verses;
1 2y > e lus. by !rik Blegvad. New York: Random House;
t A 197 ; i

New York: Peng'\lin, 1370...

-Summerfield, Geoffrey, ed. Junior Voices:  An anthology . & -~
of - poetry and 'p -

The editof has drawﬂ on.his expetience of jumr 'schbols

i “.in England to edit lullr volms of pDetzy and pictures- £ox

children aged. seven to eleven Tﬁe thirty quatratiuns,
hhlz'teen of \-'hlch are in cnlour. have been 'laptoduced trog hd
3 ccpyriqhtad works - £rom B\Ich LS ut:el as !’.ha TM:Q Gallery and -

the Metropolitan Museum OF; Art. Thq poens: gm £roma wxde

o . variety of sSurces, ranging from 'the work of children to

“the works of Walter de la Mare  and Robert Graves, including "

e - ' péems ‘of Hon=English pacts in translation.
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Thurman, Judith. Flashlight, and other poems; illus. by
Reina Rubel. New Yorl Atheneum, 1979

This is a collection of twenty-five short poems which

reflect some of the major and minor encounters of child-

hood, as in 'Humps are lumps/ and so aré mumps,”-and the
campfire which.is "leaping to lick our fingers". Othexs

Qisplay in & new light such things as soap and-rags.

; Rt
 Pippett, James S. gncxeq cricket; 411un: by Ma'ry chalmets. .
1973.

New York: Harper,

The fifty-two poems which make up this 'co]lection
originally appeared in even previouslyspublished books

. b2 )
and: in magazines. Everyday experiences.of.the child are

. . 4 ‘ &
presented, in simple rhythmic patterns and predictable’ rhymes.

. L o Ehe %
Untermeyer, Louis; ed. The golden treasury.of poetry;”
illus. by Joan Walsh Anglund. Racine, Wis.: Golden
Press, 1959. :

um—.emeye: has coxxected _over uuf poems and an'lnged

them th twelve, categorleu, Hith each pogm or gmuP af poems
5

by by iry.in® £iondl ‘tone. ¢There are

*few cedtempo:azy pb‘ets incluﬂed l. l:his collection of pte-
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A child's calendar; illus. by Nancy Ekholm
Knopf, 1965

Updike, John
Burkert. New Yor!

e
The arrangement of this book is such as to provide a

poem for each month, with a pictuyre for each poem. Tt
begins "The days are short,/ The sun a spark/ Huhg thin |
between/ The dark and dark.” Continuifig off its recountind'
Of events in a child's year, it ends with the final lines

of the December poem: "Wrapped,up'in hope--/ Anothe¥ year."

Wallace; Dﬂiaﬂy, ed. llonste} Poems; illus. by Kay Chorao.
New York: Holiday House, 1976. : LG
Wallace has gathered a total of so"venteen'poe‘ms about

monsters written by fourteeh different authors. The reader

is invited to think about: *What kind of pet/ Would a

monster get/ If:a monster set/ His mind on a pgc;"' .

veiss, Renee Karoi, comp. A paper:gzog; illus. by Ellen
skgn. - New York: 'Hacm"ﬁlan-,‘ 1?55 . .

A collection of animal

This ¢ollection is subitiade
poems by modern American péets."

While teaching kindergarten, Weiss used poems by -such,

poets as Theodore:Roethke, e:e. cunmings) and William Carlos

g y
Williams to the qreat delight of - he!f studenta. '-She has,
| this book the poems which she used.

brotght togather 'i




-’in ‘the line 'mncmg starts where fiqhting ends®. . The -
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Willard, Nancy. A visit to William Blake's inn; illus. by
Alice and Mar€in Provensen. New York: Harcourt, 1981.
In the introduction to this volume the, author relates

how, at the age of seven, she was introduced to the poetry

of 'Blake. It wag his poetry which became the inspiration

for these poems about life at an imaginary inn run by

[ ‘William plake himsélf and staffed by angels, dragons, and *

rabbits. Among the gues'cs are's‘unﬂowa‘r’s’ and ‘the King of 2

Cats. A .theme of hamnny petvades "the poen\s, ‘asi is shown.

illustrations :eflect the Londcn of Bllke s tinme.

Wilner, Isabel, comp.
oems to read alou
York: _Scribner, 1977.

The seléctions which the. compiler has chosen to be:
included in this volume were, ‘under her direction, researched
and selected by children during their poetry troupe ex-
perfence. This experience involved practicing reading poetry
to each other, and then deciding on a progzam of sharinq

that poetty with an audience. The resulting collection is

"2 mixture of the’traditional and the contemporary. _

Woodsworth, William: Lucy.Gray,-oxr solitude; ulus,.
. "Gilbert Riswold. \E-nqlewoud CITffs N.J.: Prent!.ca—Hull,

964. -




“: everyday items such as, for example, a-

_Bimplaa

" 'the . xeade: knows ‘that the vllter La someo

The author states that “it was founded on a circumstance

told me by my sister, of a little girl who, mot far £rom

- "Halifax, Yorkghire, was bewildered in a snow-storm". The

poem is hand-lettered by Margaret Riswold, .and illustrated

. in.pastels by Gilbert Riswold.

vkm:h, Valene. More small Em, u:)us. by Naballe m)bxtc.
York: - Farrar, 1976

These pc_;en;n—of!er Anmj,na:uiq pereeptians@f'honely, 5

afety pin, €hereby -

exemplifying what is the essence of fhe poetic vision and
b e

functlon. The verse is freé but disciplined, .and deceptively

companion volumes are:

_Worth, Valerie. Small poems; illus. by Natalie Babbitt.
New

orx. Pan‘at, 1972.

" Worth, Valérie. Stil) more small poems; ums. by Natalie

abbitt. New York: Parr.ar, 1978.

York: Crowell,

This i.s esunt,tnuy a bock ef feelinqs shnred 80 that

¢ who \méeutand' i

and the umn:auum bm:nnnlze with f.he mood of each’ poem. '

zoletw, Charlotte. Rivgr winding] illus. hy Kazua Hizum\.\xa.‘
s Ne:
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The opening poen, . enatng: ; "nuve:‘ #inding, where do you

flow?" is an invibatlon to the young réader to experience

the J d in the " poems of " the

collection. ' There is ché spring wind, “smelling o€ ‘spring

and'qzowxhg/eﬂnga", the'. "blazing blazinq/ o1a"

range and‘

of mtunm, and A momem: “ih, sumie; / belcngs te me/‘and one 5

'.‘parucula / honey Bee. The vcmme concludes wighithat
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10

“ “rérithose ior:unate one

“ror the chnd, regardiess of r.hat child's background and

‘methods :ranging £rom simply making collections’ a{poebry

SECTION 2 - '

SUGGESTIONS TO TEACHERS ' 2

shaxe cf reciti q and, 1n scme 1nstances,,rea\iing -as well.

sote: of .their happxest memorles

will uke1y cente: around this sharin activity. For uthers,

the exact opposite is trne, bDoks are’ not among their 3 .
favourite th!.nqs, anﬂ a library of 'books; or' even the class-
room collection whi.ch they are unable to’ read can hard‘ly be
expected to hold Il\lluh appeal Eor #hem.

The task of the teachex‘ is to lnake oefry come alive

“experience. . Teachets have used, -and continue to use,’

Javailabie and leaving .the rest to chance, T¢o” the: 'teachinq

Some excellent methods -are also

being practised. S W T Sl ‘f(

of 'speciﬂc poems only.

what, Follows is & collection’ oF suggestions to teachers

as 'to pr cbices which ‘should prove helpful in wcrk.mg Wi,

pcetry and yourig -ch ‘dten e _the: classroom situationy '1;1

compillnq the' 1ist £ suggested do* 's -and don t‘s for~teachers,
A T e GiE
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the writer is indebted to similar suggestions by sutherland

and Arbuthnat (1997) and Huck (1979) and to' countless qther

guthozs whoae thouqhts

latea into. and-are indiatinquishable from the writet 5. own.

These suggesti.ons are nnt, “nor were they in\:endsd: to be, a’

,quxde ok of ' lesaon plans. mhe wm:er beueves t:hat the’

wo " basic ctttexl !

- an 'a'ccjuain

nce .with, ana love ‘and respect “for,

each indivldual in the child audience.

Both the' annotated bibliagraphy and the sul gestions which
follaw are pxesented in:the hope. that they will ‘prove: of

assistance in meting the Eirst ef these ctite!ia' meeting

the sscend is the responsibillty of ach 1nd1viduax teacher. y

‘this subject. have ‘become agsimi- .
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Do's for Teachers

DO make, poetry a natufal ‘part of every school day.

o DO, remember ' that children, in the process of learning, to
‘réad, should hear most Of their poetry before being
required to cope with print.

DO bave'a wealth of poems at your f;ngex‘tips, inon “the
. i, tdp OF your tonque .

* DO make lots

able te chi’ ldren .

£ books, of  poetry ‘ava

Do Encourage wide :eadinq of ‘a1’ types of paetry.

'\ DO §sé’ books, of. poetiy. along “yith prose,
¥ te conviction. that poetry is
method of’ xpressi.cn fox the: w:

‘thereby encouraqinq-
“normal’dlternative

that ‘we are not-all: Expected to like 'the sare;

poems 4 :
i DO, try to uhderstand why others’ feren m‘ay be ‘di
Lo ) DO. remémber that-there are poems Whose meaning can hardly be

fathomed;~but whose beauty can be appreciated..

DO.- remember that silence is: cften the beat applause.

2 DO remember . that, sharinq is. the keywoxd, enjuy poetry with
T A <. ehilaren;. [

D0 staxq whers, he chxldren—a:: = Oty experience,
X g and’ then expand and deepen their inberes o
Y 1 experﬁence. 2

' DO allow ime for, children to thin‘

about pca try.

3 4 DO ‘allow time.for parspnal enjoyment. of poetry and for ‘the
% i B cqmpi_!.atinn of persenal anthologies.

“na encourage children to' erte their own poetry

TR G e et e

DO énconrags. eHildren t6 shaie- thelt:individial, poetry
: compositiohs with you and with each other.

bo: Encouxaqe children to'emorize, ‘some” poetxy.

= DO prepare yeurself for thé presentatlon of poetry to
children; read a‘mud and 1isteit to yuur own, readlr;g




+ DO
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s edbELagy 6 supplement, but not to replace,’ teacher
presentation.

capture for yourself the magic of poétry,. and hake every
effort to keep that magic alive.

be alert for new poems’ and methods of ;sharing which
appear in surrent professional publications.

.’share poens and poetry activity: 1deas with colleaguea. i

know st Bndards for judging poetry.

“-help you obtain the maherials you need




DON'

Don't's for Teachers
DON'T introduce poetry By dissecting.

DON'T use long introductions; use two readings rather than
an introduction and a reading. The poet provides his
or her own-introduction and creates mood.

DON'T talk at Iength about a poet until after the chlldren
3 have become ucquntnted with’ hil or .her- poetzy.

use poetry as a reading a:ercise.

/DON'Tuse ‘poetry as an exercise in penmanship.

DDN'T streu mchanica. \mdue emphaals on. this" npect of

“.ho\.lqhts wlth ‘which: the poem deals

ON'T 1nterp:et pcecry for chudren, or amphuize one
d etat:

Drrect in

on.

DON'T 'crlticiz children und\lly int theif lack of insi.ght
and/or appreciation.

Doii"r require oral reading and memorization. g P

DON'T break a poem into mean[nglesa pnxu.

non"l‘ drill vocabulary. "

DoN'T overanalyze. ¥

- DON'T re guixe that every poetry seuxan be - followed by dis-
-cussion, written work, art, or other prascri
acuvity. Z2 '

¥ DON'T conf\ue poems lbout -children wlth those for. children.

DON'T use poetry to, preach.




4
éuggesteﬂ Cl;ss om Activities %
* Sources of individual poems and books referred to in
the activities which follow are listed in Appendix €. The
writer is-not u{ferrmg that this is_the only source ‘of a

. given poem; many of them appear in:several collections. :

Mother Goose. “rhiies are merely 1dsted, @s they may ‘be

readi y lécated i.n the sources set forth din secﬁion On

Audi Recoxdin s-,0f, Paetry

Pcetry may; be ‘shared by us&ng recordings on.disc or.

. ‘aigc of-Dennis Le

~iuse’ e cummercially pruduce

casdette. A variety ‘of commeroial récordings - are available,_

but, -as. they vary in quality, it 16 advisable.to consult

‘the ‘selection aids before purchasing. . There is.controversy.

s to the relative quality of recordings made ‘in a studioc
as against those iade 'live’, and this controveisy exists
concetning the; ;ecordinq of podexy; as yell as shat of

musical pe:fon\a.ﬁces. 'l\heze can be ugue doubt that the

s Alligatcr Pie, for examplé,, is” efhanced .

by the reciyrobal participation’ of poet and. the chila -

audience, but (:hat does not mean that such a condition is

a prerequisite to a successful recording venture. . ]

~Ttds not necessary that all reccrdings for classroon:

1. they can e nade by teAChex

anda/ox- Shildren; and subsequently used by individuals or .

qroups tha lisbeninq cem:er
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musical background or other sound effects that,will énhance

the mood, tone, and rhythm.. This is an activity during

which it might be advisabie to-seek- help ‘from the music

the. cxassroom teacher may not pasaess. :

15 ‘the. blrthday OFf the individual chleren

* the .i\a'jo} éve

vwhatever Form birthday celebrat&cns take ina glven classrocm,

! ! At should be possible foz poetry tc he included.

| Here is one suqqestion-

A 1arqe cardboatd birthaay’ cake makes an_ Lde& place: &

stox:e poems with a birthday theme. ‘ The bixtl\day child lets

an oppdrtunuy “to draw bne nd attach £t to, the ont:side, e

-where, 1t wi11 remain until £he next birthday‘chuﬂ replaces :

Ltaith ar; avourite, : Tt is possible ‘that £ child fmay not

particularly nke the first one e: acted, so furl:he draws"

are pemm:cedl to a maximum equal to the age of the chhé

" The birthday ctilld 15 JLven the option of'zeaamq the

; ”poem to. the ¢lasss+: -

teacher, as” this is_ a'project which requires expenhi.se wh:,ch T




e SR e

.‘auqqested inlthis fnstance is bcdy movement however wilg

A 1437

'Eody ‘Movement and Poetry
Poetry expressed #n ‘body movement 1s to be aistin-

,guished from finger play, which presupposes sittinq still;

and usually cnnsists ‘of -pr n»_ﬂ, s of,

1n unison. rt &lso differs £xoin dramatizatlon. what 1

or Eubdued t.hut movemex\t hy which the chi1ld interprets the

message or mcod of tha poem,

By AR Mi.lne e

‘uoppmg-—"ﬁoppit

3. Marching- Euckinghan\ Palace’ by A.A. Milfe..

To Market, To Market" from qucher Goose,

Skippirig-

5. w;ﬂkxhg— "Ho‘; Cross' Bqns’_' £rom Motl:léi,Gaos‘e‘




i

and pz_ctures a’ladybird sitting on top.. 'Dhey then ‘say ‘the

i together, each’ snpportinq the other, “and the re!.uct:ant

.effect?- and 12) How: ‘do” we - dea; with the - extremes of th e Do

Hrefined recitation? S By

La ladyhird is. Each child raises the riqht ‘Index finger

‘ being very sure that hey are speaking as if they’ are
"warnmg “their paxtlcula! ipsect of its: danger. It is'crucial :

that the speakex focus on the meaninq and ehe maod of the’

—James Reeves: (London:  Heinemann,: 1958)

' for a. verse—speaking choir as that is’a difficult hithy—

~I‘h15 impzamptu 1ntrcducb10n 15 sugqested primarily for enjoy

ment, but.dlso in the hope. that some of the px.‘Dhlems whlch

this activity ofken pxesents nay be iorestalled E‘cremost

among’ these problems aIE' (1) How do:we, avoid the sinq-sung

merely mechanical presentation and ths‘artificiall.y, over-

hj,m. He‘

blrd”,‘ aftex first makl.ng sure that the ch.&}d.ren know what

paen\,‘not butherinq ‘whether ‘they areﬂ,\reciting togethe:, but

poen, for_good reading of poetrymust, come £rom within the-

speaker.: it this Ls happeninq, ihe speaker: wu1 not. then

be ccncentrating on-the’ manner :of: spe‘akmq. This j.dea is:

Sozrowed from: i §

‘Teaching Poetry; Postry im Cldssr mg'e to Fifteen by "

This type of acti.vity is not Lntended tc be . txainin?

specialized 3ob to’ be undertaken, only by'a; person traingd

fe;: that purpose:. ‘Tt is a means whereby children can zead
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reader is not left out. A lot of improvisation should go
along with this activity, as natiralhess :f presentation
is the aim of all' choral-reading.

U Discussion of Poetry I

It should always be. borne in mind that the object. of

ideas——not to ‘test memory. . Discussion’ period is a time of

interadtion when the'teacher plays a.iimited role as one of’

", the group; ‘a time of unconditional acceptance rather than

of competition. Successful ‘learning is dependent on a
building up Of the child's self-confidence; creative
achievement is impossible for the child who bag & dow
opinion of self-worth., The child who is denied the validity
of his or her own thoughts and feelingf can haidly be éx- .-
pected to express them openly. Poetry discussion, then,
should be characterized by honesty, thoughtfulness,. mutual
respect, ‘and creativity.

The best discussion comes from the spontaneous.response
of the child. If the adult begins the discussion, it should
be ‘with an open-ended question as, £or example, "Is there..
something that someone would like to say?"

Among the questions. which might be discussed are:

- How ‘does the poem make ycu feel?

2. What yn:tufes do ‘you sée as you read or usten?

3." What sounds doyou 1magj.ne ‘as you read or ‘listen? p




4.

Are there any words, phrases, lines, that you"

particularly liked or Hisliked? Can you explain why?

5.

slowly?

How should the poen be read--loudly, softly, fast

Do tempo and volume remain consistent”throughout

“the length of the poem or do they \}‘ary? .

6..

Why might: this Poem not appeal to everyone? o 1

what people might it not- ‘appeal? § T

Dramatization of Poetry.

With this age group practically all poetry ''teaching'

should be.oral, active, and, in a-lot of instances, dramatic: -

The poems which lend themselves best to dramatization are

ballads, narratives; and thosecontaining dialogué. The

level of sophistication of a, g;l.ven dramatic prssentatlcn will

4

R be determined by individual cirqumstances.

Some examples of poems which should lend themselves to®

dramatization are: . o

1.
"2

3.

*The King's Breakfast” by Ay A, Milne
"The, Pled Piper-of Hamelin" by Robert Browning

"Daddy Fell Into thé- Pond". by Alfred Noyes

Another form of dramatization by which young children

may enjoy 1ncgrpre'ting pl;egry is By the use of_puppets. The

shy child, who may be réluctant to express thoughts and.

feslings in front of a group, may be quite willing to do so

‘for'a ‘puppet. Poems'that will be éffective with puppets aret




chinqs 1n’ "When the wind bluws/ the quiet thi

"Pat-a-cake, pat
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1. "The Monkeys and the -Crocodile" by Laura E. Richards
2. ""Thé Owl and the Pussy-~cat" by Edward Lear
3. "The Telephone" by Kormei Chukovsky

(See also "A Poetry Animal Fair®, p.158)

The radio play'concept may be employed with-a poem such
as’ "Wind Song" by Liliin Moore. A different child:can bé

choser to produce thie sound effects for each of the quist

speak",

wnue annther il reci(:es the poem. :

Bijoying Rhyttnand Bound fn Postry
Dockey ds;fisant: torbe pesd alonll;-aii in many’ poeks;
the rhythm and repetition are so 1ntr1gu1nq that. they invite
group, particlpation. o :
.An intaxeating expe:iment would be m try nitt!.nq >
around on the. ‘floor in a circle for that extra _feeling of

togetherness. When the weather permits, this may be an out-

. _door activity. ° o, &% G 1K

It would probably be-wise to.begin with some nursery

. ‘rhymes. which children kriow ftmn mematy—-rhymes such as

-cuke, baker rH n\an ,- and then proceed r.n

poems or sorgs which have a 1ot of petition 56 that

childrén can ‘T adily uhime in on the upeat:d parts--"If

ul) the seas were one sea", fat example.

Many podms by modem poets can ‘then be u.ud--nuvid
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pe;meabe all uf. ufe.
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01a Mean Hyena", w mention just two.
Children love the newness of coined words, and take
great pleasure and pride irf repeating them. They also enjoy
a ridiculous combination of words. § -
'rhls activity was sugqesbed in’

v "Poetxy in the st:cry Hour" by n-nr:y Larrick (Tog of the
News,. January, 1976 \151-161)

Growing Up With Poetry s (P

Most pximary qrade classrcoms use some method of

meas\l:inq and recotdinq the. growth of ‘the students. - This

Hay take the form of a commercially-produced chgrc, or it

. may simply be‘a designated space’ on a door or wall of the

classroom, marked off in centimeters.

: At .a height not to exceed eye-level of the majority of
thé stude-n;_a, a variety of poems about growing may be dis-
played, Th3 children who can read” 4ndependently vxn be
allowed to do so, while non-readers will have t.he pau(s)

read to-ther by the adult who is’ dolng the measuring and

‘recording. This does not mean that an ‘adult-would not

willingly read.a poem to the capable A — it,

of course® -
il Inxttany, a couple ‘o 'pdems may, be ‘chosad by the
teachez, but childun should be .on. the alert for poems to:

use for a,ddihiona and substituﬂcna. It li not mandatory

that ail poeps ‘placed here "be about growing; -the suqqe;tion .
' is Gesigned to reinforce the conviction that poetry can




© £ve poens “for sach child and, if possibie; the Hooks £réom.
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Hallove'en in Poetry
During planning sessions for the Hallowe'en party, the
teacher should shate with the children some poems with a

Hallowe'en theme.. There should be. coptes of a minimam of

whith they were taken shduxd be made available in the class= |

zoom ubrary.‘ (See Pe:sonal Antholdgles” /i p. 153,-

suggestions as to where these poems should be kept )

As chi]dren 11ke to keep their plans for pazty costumes

a secxet, it might be suggested that they hunt fur a pnem e
i abaut what they will be. masqueraded as, and that they make

a copy ‘of that" poen to pin to thelr costumes.' Older students

could be asked to help thase in kindergarten and grade one

who might need assistance in-choosing a poem and in'making

a - - ?
a copy. LToeis . §

Poetry-sharing at Hallowe'en party time wili.be a

natural-outcome of this project, and whén students parade to':

-other’ classxoons to show their costuiies they will:be: “adver—

Atising poetry. R, 1 . .
Classroom decorations may consist of mobiies . of cats, ¢

bats, - witches, ghosts, and jack-a‘-lanterns, with an

'appropriate poem about the depicted object printed on the
reverse 'side of the ﬁigure, ’ ' : .
This suggestion may be adapted for other” festivals as’,

well, but it is espe¢ially. important for'Hallows 'en bgc?use

B \fh;s 45 thé, First hmajor celebration of the' s¢hool ysar, and




" teacher

‘_:(:owards ndearinq children to poetry. . L

it is an excellent opportunity to allow the children to see :
that poetry can be an’ifiportant and enjoyable part of their
festivities. i :

Inc!.dental sharinq ‘of Poetry

The mmeducy of ‘an experience, and the. abi.uty ot the

0 respcnd rwir.h :ela(:ed memorable wezds wi 15 dc mich |

‘A few examplés will serve to {1listraees .

1. Situation: A child with a'.mn'ae tooth

Quotation: "I jiggled it/ jageled it/ ]exked it

B by Lee Bennett Hopkins

mming £rom Hother Gaose

P ahout Ginosaurs -

.2, situation: Many children with head colds

fati "I am di ged/ With my nose,/ The

only thing it/ Does is blows" by D‘uro_t.hy»plqu -

‘3. Situation: ' A dull, rainy day
ngcauon.' "I like'it when it's muzxy/ and just:
a little drizzly by Aileen Fisher. or.

'Twas’ a. misty, ms;ty

| 4 Situatiorw Putting mittens on cotrectly

. i Quotatiom Thumbs - in ‘the thun\b-p!.ace/ Flngers all
eoqet){ex

¢ -by Hary Louise /Allen L e ¥ o %

. 5. Situation

Child is dooking for yet another book
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.

Quotation: “But they/ Still walk/ About heavuy/

In everybody s/ Head" by. Valerie Wnrth

. There.is a hlgh p’xobab'xuty that the teacher who makes
a practxce cf anidental sharing of po?'y w111 find that

children wili vant to hear. the whole of the poems £roin which

the ‘teacher guotes;” and S:hat they will scon be act,ive par-

. tj.cipants themsel.ves.

‘A Litefature Leariiing Packige’,’

Literature packaqes can be developed for children‘of
any aqe And will differ.in contert and format depending on
the age of the children and, the goal of the experience.

Let us considér a literatire packagé-on: the subject
Dogs, designed to re’i;'Aforce the p‘ce‘tr‘y—prosevxel'atit;nship.
Exanples of the types of things ‘which will Be included in. .

the pabkage are:

1. Story books (Poofy loves. company by Nanéy Winslow'
. Parker) . : ’

2. .Story-i hyme’ books (Old Hother Hubbatd .and her

“.dogi nlus. by Evaune Ness) RS

a: “Inférmation rbuoks (T rainigg a comganion dog by

Dorothy Brod.erick, and about dcg‘

the 1977 Childcraft

annual) .

4. Poetry books: (Bark! Hark!' The dogs do.batk, and
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othzrv rhymes about dogs, chosen by Lenore Blegvad)

5. -Laminated copies of poems from eclectic anthologies,
préferably with space for children to make a picture, with
grease pencils .

6. % Sound £ilmstrips. (Anqus and the ducks by Marjorie

“Flack) ! : !

cassetce tapes of stories (SOunder by William\_,

Amstrong)

i s W :
8. Laminated copies of croasword puzzles (Puzzles
may be made by the teacher or ‘obtained .commercially.)

Jigsaw puzzles (These may be- made by.chmdren.)

“10. “cassette tapes of poetry | Tecorded by -the teacher
and/or children

1. ‘Activity sheets (These - B designed foi
erxjoyment, tiof'of a workbook nature.)

12. - A cassette tape nelde by the, teacher giving

instructicns on the use.of the activu:y sheets and the ®
I.J.te:at\::e, package generally u8

- This squestion is adapted from 1d6as contained -in

Reéading quiddnce 1.n a_media ag by Nancy Pollette and

Max‘jorie Hamlin (Metuchen, N. J.:¢ Scare_czow Press, 1975)




,hundreﬂ poems 1n a given schoc ‘yea:

‘are certain o make, 1asc1ngﬁ légtessinns

"from ‘all available soutces, ' The problem-aiises as. to })cw
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“+ . Organized Sharing of Poetry
The teacher should plan for an ogganized sequence of
poems to be shaged reqularly. These poems should be incor-
porated into annual, mcnchxy, weekly, and-daily lesson
plans, a.nd take aﬂvantage of the seasona1 ‘and thematic
approaches to planning. The reading of one poam a. day

means-that children will “be experiencing approximately two’

..Some . of the;e -poems ¢

others will" be.

thraugh. However, by using

forgotten' before the day is'

such a number and variety of‘p,eeins., each child will Surely
£ind a few which®will have deep personal meaning,

wWhile it is important to introduce new poems, it is

also ‘important to keep 'old Favourites" alive<-old Eavourites
‘of both the éhndr;n_ and the teacher. A repetition‘of. re-
quests results in ¥ncongcious memorization. | -
In addition.to’ at least :ope good general ‘anthology,” the
teacher needs a personal file of poéms, arranged in Whatever
system the individual £inds most convenient for the purpose’

of sharing, both on an incidental and on an organized basis:

§ Perscnal Anthologies\

Eeri.odically throuqhaut the school ygat)the teacher
will. be giving the childxen ceples of a Variety of poenms. -

‘Also, children wul be enczsuraqed to gather theu favourites .




B child ‘may make 4 poetry book, scrapbook style,‘

|
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and where these poeris W1l be kept. g
Following are some stiggestions for the format of the

child's personal anthology:

\ ' 1, . Each child may keep a nowhook exclusively for that

purpos&, and here ‘the poems wiu be' copied as they are
a

collected.

with space or umsuatmns 1f ‘desired, Arrangen\ent ang

prodiction will depend upon the level of sophistication of
- poetry experience of each Jdnaividual ‘child involved. It
(may consist sinply of}a My FAVOURITE POEMS colleckion; in M
the order in which the poems were collefted; on the other

hand, it'may result in a special topics collection or an.

eclectic anthology, complete with'a table of contents and

ah index. /

3. The 'child may choose to copy each’ poem on. a’

separate card and file each in a- box, purchaseéd commer:c1a11y
or hatderatted in Art class. Another ‘Possibility is the

loose-leat binder Format. DR .

This is ,the most important’ anthology that ‘the child
will own, and s it may.also be the (Only-Golléetion of
postry in the 'home, 1 may prove to be the Ancentive needed .
to em:ourage pcetry shaanq in’the Ee.muy.. 1: is important

- that ample time be allntted for this acﬂvity, and that it:

be aécorded, due rsspect.
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, N Pocketful of. Poetry

For this activity the teacher should hold a hand
mysterjously in a pocket and solicit qiasses Fiom the
children as to what i hidden there. The poem that is

¥ cancealed should be short and one with wide appeal, prefer— Ji

-ably. funny. When the‘pqem is ahared, the tedcher will

casually remark vords: to the sffect: : "Actually there'is. a

L 1 poein about what I Bave just’don ,'ém:‘ then'imxoduce

Bgatrice ‘Schenkde Regniers! i

eep ‘a Pcen\ in Your, Pocket"
Continue 16y e phsEvetion Hhat Ve may not always have
a‘pocket in-what we are weaxinq, -and thac sumsumes ‘our i
pocket: become -full of other things. At this point it
would be interesting to share David McCord's. "What's in

Pockets" and the book Peter's Pocket by Judi Barrett.’ '

0f course evéntually we want to keep a 1ot of our.

favourite peems 'in our neads", but for the tine being we

need to decide on a suitable plice to store thcse favourites.

. A
Discussion should fouow as‘to a qood place, ‘and it is quite

possible that many Chlldren will. 1ike the idea com:ained in

Peter's Pocket. Other suggeaticns might: include 'packets'

R B cut from . aturdy cardboard and taped tc%@ c)ulﬂ's desk-——and

the teacher S.

o (See also "Personal Anthnlogies", B, 1530 ° A REY




A pPoem for a- Picture
Children are very famillar with the practice’ of
illustrating a story; in f’act, it appears to'bé one of
their favourite accn}més. “An 1nur'esmg activity would
be £0 reverse the proczss anrl find a poem ‘that 'goes wxheh' .

‘the icture

sas! ‘(_:hete ars»chi}dren. The. object is E

_‘pitture; not mecessarily what it is, but What:it sugqests

. in the collectmn shoyld be " vistal representation of rhythm-\-

skippinq, vater Fowiie; ‘Talh fallidg, for exawple. T

Apart from the ccmmarcially—gmduceﬂ pictures found. in

most schodis,” ‘the teacher should be. cor stantly alert fox‘

other sourdes of pictu:es for use in classmcm pmjects.

Magazife aﬂvertlsements, Iahels frum £ood containe 3 ar

5 photographs aré anong these othe dvailable: Soutces.

TRy 'l‘his Act;.vity may 1ead to discussmn as. to whethe: a

" child ptefers “to have poetry illustrated,’ and whethe: the

ters appreciatxnn of the work. .

picture axas S

£ Poetry Across the. Curriculum

’roo ‘many peaple think ‘of poetry as belenqing excl.us:.vely

" ta the Languaqe Arts segment of the curriculum, and; it is- g l

\mfcrtu ate that, at this stagé of the child's e"ucaci . L,

,tO “the ° viewer anﬂ/or how' it makes ‘the- viewer feel. ‘Includeﬂ -




particularly,.. the' school curriculus should be Plrcalved as

being" seglented Two nrea: of the curzlculum vhi.ch are aq'n—- s

sidered. nist uniikely to be sssocisted vith postEy afe probably - - £l

o Mathematics and sports. S examles of poens which may

* ‘be used wu;h these’ are: 5

'Arithn:tic by Carl Sundburg .

"Math_em_at:ics
ok o1 Mucite by Vachel tiridsay

"Hultipllcation 1! vexaclnn" fxam
Mother Gocse

"The!e was..an: old mnn wha said ‘Dc' A
) Anenymous» 3 Ronim

"o think ‘that. £ws and two-are fcu:" e
by A 3. Housian ;

sports - ;-'-xoekey Garer by ‘Dennis lee' (Ice Hockey)

“A Year Later' by Mary A’ Hobernan y e
cBwimming) - < Dol R ?

 Ping rong" h'y Eve uenm"(jnme' 3 4s
Tennisi AT

" *The §ldewalk Racer” by uum ;
“Norrison (Sketebosrding)

‘Suddenly by Davm HcCoEd (1ce Skatmq) ,’




‘_anunal poems may ‘Be fcund Wil Be: disp).ayed.

“‘,expexie nce Be fore snrt;.nq out

mst.z:uqtiona simila: tt) ¢

to urite f_helr own’ pcems :

‘children may vla}?f

vabout the experiem:s. »

| Depénding’ llpon the size OF the grow, it inll e

interesting to have % »quo:es ‘of iphr

,lnes,

Sr.whole stanzas, duriig. the valk.: .(Se¢ "Inciderital Sharing”,. .

This sugqests.on nay be repeateﬂ as a 'se_ej.ngi valk*

‘h § activity may ‘be pla:med 1 conjunctian with ‘the

Evexyone is‘ 3
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expected to select a poem for his or her puppet. - Oppor-
tunity is provided for each participant to recite the
chowen: pown WHLLS WEERING the GESGAE, ~ THE very Ehy EhIE
and/or the non-reader may feel free to ask a classmate or
the teachex to read for him or her, and this stipulatiun is
made at the beginning of the activity so-that everyone will
feel at ease and be able to;enter into the fun and excite-
ment of the ‘fairf: (Many shy childrén have -been known to
forget their shyness while 'being’ their pugpet character )
This is an actj,vil:y which g\ay ‘be a joint project of the

classroom teacher'and the ‘teacher:

ibrarian, and may very
well take place in the library, s

“This suggestion is an’ adaptation ‘of an idea presented

in. . e T .

Pass the Poetry, Please! Using Poetry in Pre-Kinder- .
garten--Six Classrooms by Lee Bennett Hopkins (New Yorl

Poetiy Gifts

Everyone is’familiar with the practice Gf searching for
that very 'special. gift for a s‘pecxaf—person. That process

may be extended to ‘include findinq a very ‘special poen for . .viod

that 'special sameone.
’l‘his activity will nEcesthabe havlng access f-D a 1arqe
number of poetry books;, and in-the initial stages of /the

project shquld: take-place in the 1ibrary. ' diiple time should

be allowad fox: ‘browsing and fat sharing ‘of favourites with

‘clnssmaﬁes, tsacher, and uhrarian.
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' When the ‘search has been completed; a discussion should
take place as to the format in which the poetry gift will
be presented. Among the possibie.choices may be:

(1) printed on a handmade. greeting card' and given on‘a
special occasion; and (2) illustrated, made 15t & plotuse,

and gift wrapped. . -

VIt i Am ‘tive - that-the, s nofapoembe

. ackncwledg‘ed at all times. - - This Eact must ba meressed upon .

the' children El‘cm the beglnni.ng.

e R poetry Happemng
At some time durlnq the schoal yeax: it wo\ud bs a gooﬂ
idea £6r children ‘to sharé with, othets Gutside. tis class-
room’ the pogtry experiences they have been enjoying
ccqethez, This sharing may take the form of recitation
before a regular school assembly on a very infoxmal basis,
or it may be a poetry happening: to which parents and Gther

guests are invited, and in'which the wWhole school partic

pates. . e

Whatever form.the happéning assumes; it .should defini-

tely be non-compeu.tive.' Tt should 'he used. to foster the’

right motives: a ‘love of poer_zy, and & desife to share .

that. love with o(:hers. %

. This occasmn would . be, an* appx:opri.ate time . to invite




actuhl flesh-and-blood people, not simply names on a page,

or ople who lived and fied a 1éng time ago.

A Poetry Piggy Bank
Poens may be printed on coin-shaped construction paper
-and then laminated toz extra firmness. . These may then be
AT deposited n.a handn\ada piggy-bank made of ¢ardboard’ or

-ather suitdble matezlal. This provides an excauent stexaqa b

place for \those ‘poens. which cha teacher sharés with'the -

childz‘en, ‘o) nn lncldantal Or Orqani ed sharinq ba 1!.

ca chndren should féel’ fzee (-.o borrow a poem fmm the

bank at’ any “time. B i 3 5o ) e

Th!.u suggestion is an adaptation of an.idea presentﬁd

by Caroline Feller Bauer in a storytelling presentation to

and teat librarians in Galgary on March 31,
1982: ; ¥ S:
Further ideas are to ¥ found in_ : .

andbook for Stogteller! by Caxoline F. Bauer
(Chicaqo' Amexican Library Assoclaﬂon, 1977) ;

A-Poetry Place

A spacial area shculd be set asida in the classroom

or: E:" or scme othe: name dscxﬂed

$i ana designa(-.ed "Poet'

1.7} pon By the clads. Fouowing s a. brl.eﬂ ‘aéseription o

eXamplés of things which may. ba featured :,n this Bpegi il

SbTace:
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<
AR & 1. A collection of poetry books may be displayed, the

oS display to change regularly or spontaneously. The display R
.

. should be on a low table or shelf in order to be acgessible )

-to the shortest child.
- .

2 A poen tree may be used to which children attneﬁ'

‘copies of thelr favourite poems as leaves. - The tree can be

made vety easil)' by. plantinq an elﬂ .bare- t:ee branch in

concréte:or a container of mk;.- Thie s also an. attractive -

‘way to display.seasonal poei-a. 2 B e R e AN TR

% 5 3. A poetsy box may"be pluced in ‘this cozner, the box

o house ‘the “childrer!s ‘own hoetry compositions when t.hey

are teady ta share them Iith cthets.

4. A _special tribute to a Speciﬂ.c poet--on that

_poet's b).:thday, for instance, may e featured here. All Yo

‘the availahle volumes of the poet's work may be displuyaﬂ,

,/kmi, in’ instances where a ceztain anthology -may contain

only one poem, that poem should be copied, mo\mt_ed, and

Zaninated. - A ghotograph and biographical information may’

B 3 . “-also.be incl\ldeﬂ as weu as any non-print materials such-

as disc, tape,, or , or ‘£ilx
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“on_the maturity of the children, it should be done by them.
Grade three students should be quite capable of printing
the poem early in the school year, aiid many grade two
students very soon theréafter: = )
" The 'poetry place' should be one. where children can
feel f:es to spend time at théir own conventence.
mu idea isadapted from igeas cunuxnea in
ot "Give childzan ‘Poetry!" hy Lna Benner.t ﬂopkms,
Inatructoz‘, March zéaz 36=37,40
V

When

hour, the chud soon takes fm— qranted the fact. that
poetty is a natural method of expTession for the writer.
Some .examples Of -these story-poem tie-ins- ares

1. ' Nothing at all by Wanda Gag; and ."Busy" by A. A.
‘Milne. LR % i . N

The ‘snowy dax by Ezra Jack xeau, and ‘Cynthi.a
in the snow" by Gwendolyn Brooks. .

3»7 Cubin full of mgue by Jane Foster, . and “Deer Huuse'
 by-Aileen Fisher. 2

Ben's tzumget: by ¥
trumpet" by Kazl Kuskin




by Vachel Lindsay

6. Fish for supper by M. B. Goffstein, and "The fish
with the deep sea smile" by Margaret Wise Brown:

7. Gilberto and the wind by Marie Hall Ets, and
"Wind' Song" by Lilian Moore

. 8. .The. littlest angél by Charles Tazewell, and

! "Shepherd's"song at Christrds by Langston Hughes:.

The Weather in posiry®

“From paper or cardboard a blank mvvth)y calendax,

'app:oxmately 105 em wide an\i 75 on ta1l may be’ const:bctéd 5

and ‘placed on. the classroom wall. It ‘may‘ be drawn directly
onto the chalkboard if space permits. Z
At the. bottom of the calendar, large envelopes labelled

S.Ubl POEMS, FOG POEMS, RAIN POEMS, WIND POEMS, SNOW POEMS, or
any variation theréof may be attached. Finding:atvariety of

poems for each envelope will be an ongding class project.
) Each ddy a-child tells the class what the wéather is-
f1ike, and then chooses a.poem’£ron” the appropriate: envelope.

The child attaches' the poen

thnt partfcular day's space

" on’the calendar. ‘When the weather changes, the <hild who

first :eports the change has thé option of chanqm\Ehe

poem_bu: should feel under no compulsion to do so. '

hi.s actx.vi.ty will result in ayposure ‘to 2t least ore

poem per day, and will be an incentive to children to become

1 a}lert for,pcems on 2’ specific subjecc. 0 N




APPENDIX A

POETRY AWARDS




‘and’ reqarded‘ as the firs ''canadian’ picture book.
L A97L s ek g
. Cleaver (Tomntcr ~Oxford UniversicY‘Press) I 5 e

A 9.
(st. Joh

_‘the authur of the best-written English language book for : %

Macmillan of Canada)

Books by authors Dr‘i.llustratcrs iying.in the Toronto’ .

- wais” pubushed )

Amelia Frances Howard-Gibbon Medal

Initiated in 1971, this medal is awarded annually by . .
the Canadian Library Association for outstanding illus- ;
trations in a children's book published in Canada Quring™
the previcus year. It honours and commemorates the illus-

trqtof of An Illustratedlcomic Alphabet,. published in mss‘ ..

y Elizabeth

The'wind Has Wings Illustrated

: St 5
% 1977 .. Down: bx Jim ‘Long's Stage Illustrated by 'Pam Hall
) ;

st sreakwatez BOOKS : i ' e

Canadian Library Association ook of. the Yesr: for Children
Created in 1947, this ‘award is presented annually to

children in Ganada during the previdis year. : :

1970; Sally G6 Round the Sun by Edith Fowke (Toront
McClellan & Stewart) -

1975 Alligator Pie by Dennis Lee (Tomntc: Macmillan E
of Canada) : "

' 1978 ."garbage ‘Delight by Dennis Lee . (Torontor

© fn 1975 the Toronto ehapter of the TODE. established

this award t§ be given annually "in December ‘to children’s iy

area. "(The year listea indicates the year: in which ‘the book
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1974 Alligator Pie by Dennis Lee (Toronto:
Macmillan of Canadsl

. ' John Newbery Medal:(’
Donated by the Frederig G. Melcher family as an Vs

incentive for better’ quaiity in ¢hildren's books, this modal

has ‘been awardad armually slnce 1922 under the supewilwn .

of the Assoclauem lor I.ihx‘ar‘y Servi.ees to Childzﬂn o! the

5 8 Amerxcan Ll.hmry Association, to the nn(‘.hor of the f!.neat

work: chfldrén’s litezature published in the United States-
during. the Preceding.year. ‘The medal is named after the '
British printer ‘and bookseller, John Newbery (1713-1767),

who is regarded as. the f£iret person to print and sell books

1982 ‘A visit to William Blake's Inn: Poems for
-Innocent and ErpsiTenged Travellors 4 Nancy Willasa:-
Tilustrated by ‘Alice and Martin Provensen (New Yopk: +
Harcourt) % :

specifically for children. ' . ¢ ° >

This matks the' first ocoaslcn that this- preltigious
medal has been ‘awarded to a book of poeu-y. a1so unpre-. - .
cedented is fact that the illustrators received the ' .

Caldecott HoWbr)award for their work on this volume.
el y : Kate Greenaway Medal ¢ e
A ¢ This :\\edal fl gl.ven annually by the (British) Lib:aty

Asuou}.ation o the mon. distingulahed work in ch!,ldreﬁ‘s

book lesttation first publlnhad in' the Unlted Klngdcm 4n ©

“the previous-jea, Tt honours Kate Gregnaway. (1846-1301),

(3
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the popular British illus(:raboi: of children's books.

1966 Mother Goose Treasuﬂ. .. Illustrated by Raymond

. Exiqgs (London: . Hamish Hamilton)

The Quangle-Wangle's Hat.

969 Illustrated by Helen
Oxenbury (London: Heinemann)

|
|
1

National Council of Teachers of Bn 1ish
Excellence in Poetry for chilaren

* This annual award, established in 1977, is presented tu

~an All!.e 1.can Poet 111 recognltion of hls/her body of work 1n

poetry fbr childran.‘ T o, Lo A A ba

'1977

1978
1979
1980

_1981

‘David McCord
Aileen Fisher

Karla Kuskin

Myra Cohn' Livingston' .

Eve Merriam

1982 John Ciardi

3 New York Tmes Choice of Best Il.lustrated
hildren "5 Books of. the Year

The: New York Tines aponsnx:s an’‘annual selecuon o£ the

best illustrated book of the year. Tt was. initlated in.

§ 1952, , - B

111us,- .
5

' Madeline's Rescue . by Ludwig Bemelmans '
trated by Ludwig Bemelmans (New' Yo:lv Vikin l

1953,
‘111ustrated by Joseph Low (New Yorks: Harcourt)

Mother \Gouse Riddle Rhmes by Joseph and Ruth Low;




At honoura the British authox-iuu:tratoz, Randolph .

; ,boqks for childre

‘éhildren's 1itérature pubiished in Cahada’ during the "\

previous yeat. - The Canadian Booksellers' Association, in

- 11977 . Gaxl elight hy Dennis Lee; . illusuated by vl
- Frank Newfeld, ?Toron Macmillan of Canada) ‘-
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Randolph Caldecott M&dal

This medal has been awarded annually since 1938, undcr L

the supenxsson of “the Association for Library Services to :
Children of the American Library Assocxauop: to the illus-
trator D‘f the most distinguished picture hook‘for children

published in the United States Guring the preceding year. .

Caldecntt (1546 1886) , who ‘devoted as. much atbention to his

11 lustx‘ntlans fol‘ cl

1945 Prayer for a Child o okt LA !,llusi::flted. ol
by Elizabeth Orton Jones . (New Yor Macmillan) . - ¢

1946 The Rooster C:ws, tzaditienal Mother Goos
l.llusttated 5 Maud and Mzska Petersham (New York: Hacmlll&n)

1954 Hagguge s nescne by Ludwig Bemelmns, illus-
trated by author (New York: Viking)

1978 - Noah's Ark, the Bible; illustrated by Peter
spier (New York: Doubleday) = B

Ruth Schwartz Children' S Book Award

“pirst presented in 1976, this wacd is provided by the &
Ruth 3 F in o of the late Ruth . -

Schwaxtz, who - was for many. years the p:cprietrass of a

Torontd bookstore. It 1s-qj,ven toan ‘outstanding work of

co-ogeratl.on with the ontario Arts Council, decides upan and

administers the awurd. Sy x 3







. Current Reviewinq Sources

The Booklist. The American Library Aésociation, '50 East

Buron Street, Chicago. Twice a month January- throuqh
July, and -once ; in August. -

This is'a recognized reviewing med im, of  the American
ubraxy Assaciaticn.

Revieus are comprehensive, with

'sugqestions as to age and gr. de suitahili(:y.

iy % : ¢ :

he Bulletin of the Center for Chi;dran'g Eookg. - Gtaauate g
. “Library School; University-of 'Chicago; Press ;5801. Ellls i
enue, Chlcnq Monthly except Auqust

ol Reviews a:e c:itica! and the:augh, wi’th evaluations of

utz'ra‘ry quauty as well as’grade level nnd :eadinq iével..

New bcoks which are, not’ recommended are: also included.

‘Annotatidns indicate whether a qiven volume vis: recommended
acceptah;t

e, marginal, or not recomn\ended .

'l’he Calendar
New York




o G Canadian Materfals. Ccanadian Lﬂ::ary Association, ‘151
Spaxks Street, Ottawa.. oua:texly. 5 £

This periodical xeue'vs materials produced in Canada,
" by Canadians, and/or on Caradian topice., It is aimed

particularly at the school population. i g

% ’lhis Ls a’ literary maqazme foralementary s::hool

y
chudren. In: addition to excerptu £rom bookq, it. contni.ns

nown and Mghly zespected

“ # new stories and poeme by well.-

thors. "Cricket's Bookshe)f' teatuzes child-orientecl

teviews, and "Meet the Author™: pmvl.des 2 means whezehy

children axe given information on their favounte autboxa.
.

The Hom Book. Magazine. Hom Book Incotperabed, Pax); Square
Buualnq, 318 James Avenue, Boston. i ti.nes a
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“
© In Review: Canadian Books for'Children. Ontario Provincial

Library, 14th Floor, Mowat Block, Queens Park, Toronto.
Quarterly. . :

7, . v
An, authoritative and critical reviewing tool, this
periodical a straifht of :Canadian

3 et

b5oks for children. Incmded also are articles on Canad;an

iteratu:e, reviews of pzofessional 11hrax:y Iiterature, and

& biographical profiles of: canadian authoz’s <

Instructor,”’ (Incorporates’Teacher) ‘ The, Instructor pubu-
cations, 7 Bank Street, Dansville, New York.: Monthly
.except -June’and July. November and . December. issues

are combined. X o :

Regular features Of this peribdical for tedchers are
"Keapinq Up"~—bock reviews, and "Poetry Plack"-=poems .

& selected by Iﬂe ‘Eennatt HopKins, with lnformation on the

pnet and suggestians a5 to hcw the'" poems may be used.

b

3 Language Arts. | (Formerly: Elemgnta:x Enhglish) )Iational
% v Council of _Teachers .0f En,glish, 1111 Kenyon Read,




"¢ Thew

Childzen £ Catalogu

School Library Journal. R. R. Bowker and Compeny, 1180
Avenue of the Americas, New York, N. Y. Monthly .
Septenber through May. .

This periodical attempf_s to review all. children s books

publiahed in the United’ states each year. The evaluations

are ﬂi d - at school and public lihraries., Hithy xecvmmenﬂed

bccks are starredu

WE] Wonderfull 53 :M:Ln Books
University, The Reading Center, cclumhus, ohim
Quax:temy 5 ¢

wiﬁg of ”'/

-rm,s publicatx.c:n is devoteﬁ en the zev
chudren s books ahd to nnn as to how e ers can
use ch;l.ldzen LR e i ‘their classrooms “The reqular

feature "fieb of Possibiliﬁies" proposes activu:ies to uge. .

with d-given

‘, ck, thene’; "o genre:: These aétivities offer

sybject. «tie-ms,

14th ed.. The H. W. Wilsbn ’c:::mpany,L
950 Universit ven.ue, Bronx NEW Yor! k
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edition includes 5 091 titles and 11,256, Enalytical entties.
1 The volume is organized ifto three parts for most. aftastive
use- Classified‘ Catalogue--z\uthoz, Title, Subject, and

Analytxcal Index--Directozy of Publishers and Distrlbutors.

+':The Elementary School Library cguecﬁon,
- art Foundation, P =3 34‘ .

.an;] to the 45ub’s quent acquisition phasegs This publicaticn ol

compixe Index £ ghildzan s

Brewcon, ok, E. and Saza W.,.
‘Bastzv. wilscn, 1942.

Bronx, Neiw, or]




Brewton, John E. and‘Saxa W., compilers. Index to Children's

s
Poetry; first sippldment. ' Bromx, Nev York: Wilson, .
1954. e

'l'hls supplement indexes 66 collections published

becween 1938 and 1951, Zbllcwi}lg the fDrln of - the main volume

sqi:i: lemen’

2% 7w here were,

Index . to Poetrx‘foz Children and .
* Bronx; New York i °

o R Meredith, compilers
2 : Youn le;,'196. 9

nsion 'cf the basic o1umes‘




Brewton,

John Bl.uckbnm G. Meredith; and Blukhu;n,
L

LhrO\lqh 1975. In excess Of 10, 000 poems are’ ind&xed

. .accuxdtng-to.kitl:, subject, author 'and ﬂnt u.ne, 2
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:SOURCES REFERRED TO IN PART 11




s “ . Rt

About Dogs: . the 1977 AChilﬂcraft Imn‘ual-. i’ield Entex"prises‘,
1977.

. ‘Aldis, Dorothy. Jy‘Nose™ In P aldte all Together.
Putriam, 1952 ;
Allen, Mary Louise. - "The Mitten Song".in M.. H. Arbuthnot
(Comp )y ’l‘ime‘ fo: Poetgz. Scott, Foresman, 1968. .
. M
“ Amstrong, ‘wuuam. Suunder. Hatper,. 1969.

.- Ballan, Lorhi.. The Amtnal.’ Abingden;"1972:

di..

e pa'x’re‘tt, ‘Atheneum; 1974,

e Bleqvad Leno: xk
hy es a.hout ogs-

| Brode:ick, Dorath
Hall, 1965.

Abheneum, 1976.

g g
2 BrOOks, *Gwendolyn‘ t:hia in (:he Snow" in G.. Brooks',
. Bronzeville Boys and Girls. ' Hatper, 19564
-
_Brawx;, Margaret Wise. ' "The Fish'wifh the Deep fea’smile ‘in

N. Larrick (Ed.) Piping -Down the vValleys Wild..
Delacorte, .1968.

i v -

i

De Regniers, Beatrice Schenk. . “Keep'‘a Poem, in Your Tocket"
f N . BarS. de Regniers Somethin ] ecla Harccurt,-w
. 1955.

< Bts, Marie Hali. - Gilberto and the Wind. Viking, 1963

Pj.sher, Aileen.  "Dee: I Mouse" :I.nA E‘isher P.!!ricket‘vl’n‘a
B . Thicxet, “Scribner, 1963 ..

uke 1t when s ‘mizzly" in N. Parrick

Flack,:Marjorie.  Angus and the backs: Doublleday, 193G,

Fostef, Janet:’ ‘Gabin Fuil of mi

Fueied” in L. B, Hopkins (Go 7‘ “poetry.on
Garrurd, 1974 PR

ish for!! Sugg 243 Dii}, 1976 :

A ‘Year Latef n Yellou' Buttey Parple
i ng; Q981 i ]

¢ (Ed.) iging Down the Vallezs wild. - Dglacorbe, 1968

o dreey” de pencist, 1960,
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Hopkins, Lee Bennett.. "This Tooth" in L. B. Hopkins (Comp. )
Me! seabury, 1970,

Houamn, A. E. "To think that two and. two are -four" in

~
H. Plotz, Comp. Imagination's Other Place. Crowell,
1955, . .

S Hughes, Langston. "Shepherd's Song at Chxistmas" in M. C.
g Livingston (Bd ) Pdems of. Chr:utmas. Athenum, 1980.

Isadc:a, ‘Rachel. Ben' s"l‘rumgat. Greenwinw, 1979.
keau,.

2ra Jack. The Srowy b x * Viking; 1962.
" Kuskin, x'a:ia‘
g Window

"Lewis Has a Trumpe

in R:'Kuskin, Near the
tee. -Harper,-1975. ; -

= - Lee, Dennis.' "Hockey Game® in'D. Lee. Auxgscoz Pie.
ST B ] Hacmillan, 1974.. A =

% Lmdny, Vachel, "Buciid” in Livlnqsmn “(Bd.)
y A_Tune- Eeyond ‘05. Hax‘court, 1968. -

The Little Turtle® in M. C. Livingston
TEdT) " Listen, Children, Listen. FKarcourt; 1972. ..

McCordg@} David. "The Psckety Fence" in D. Mcccté, Evurx g
i e I Cllmh a Tree. thtle, 1967. % %

nddenly in D. McCord, For Me to §gx.
v Ln:tle, 1970. "5 R

s s el

¥ i .~ "What's in Pockets" in D. McCord, Away and
1 T T Age. m.tt.;e,,xsﬁ, )

Het:im, Bve.’ "Pihg 'Pong”
M:heneum, 1970.

Hilne, K. s -nucungmn p'a:me-'
T i "Hopptcy = 3
. "The King's Breaktnt

in B AL Milne, The World of cn:igcogh": Robii,
Dutto: v 3

Nl geex-ghe same wax.

nuan. "The Sidewulk Racer" “in '.l‘he Sids walk g
. 'Racer. and other Poems of sgozu amd. nobl n Lothrop, -

i
i




Mothesx Goose, "Hot Cross Buns"

"Ladybird, Ladybird" .
ultiplication is Vexation" ¥
at-a-Cake"

“To Market, To Market"
“Twas a Misty, Moisty Morning"

Ness,’Evaline. 0ld Mother Hgbba’z'd»‘é’ga Her pog. HOLE, 1972.:
Noyes, ‘Alfred..’ ;'Daddy ‘Fel‘l into he':POnd" in' N. Lan.-ick (Ed.)
. iRiper, Bi¥e that Song Again: .Randon House, 1965. -
Parker; Nancy Wlnslow. i:oofx e Company: Dodd;- 1980, i+
6K THe Mea‘ ‘o1d Mean’ Hzena. Greenvillow, 1975,

xucha dsLalta B % “'L‘he Monkeys ' and the Crocodile in
@5, B Richdrds Tirra Lirra: mue, 1955

v'pzexutsky,

s,an‘abdrg’, Carl
AR Treasury.

Stevenson, Robert Touis . - 'The: SWLng n,'R. L. Sbevenson,
Child's Garden -o: Verses. ‘Walck, 1947

Tazéweil, Char‘i;e‘s. * The mtel.esr. Angel.,‘child‘ren'
1962, ; ;

. Anonymous,i -
Rai.nbow in the Skx. Hazcourt, 1935,

s"dinosa zs" Ln Vo wozr.h, More small Pce
76.

“"There was an
t:

eyer (Ed._)

Worth, Valerie
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